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ABSTRACT

]

This thesis describeg the producgfdn and formative evaluation of a
learning package " on%Basiness Communication written in Ihdttitut and
developed for the Northern Quebec Managément Training Program- of the

‘Kativik School Board Adult Educatdon Services. The study is intended fo
" assist fhe_dajnistrators in assessing’ the effectiveness of the learning
package. ~ Informd] evaluation of school programs is codtindally ?eing

carried out by, students and 1 cal educators However, acceptance of

' Prov;nc1a1 support for curric lum deveélopment carries w1th it the

responsibi]ipy for . the impleMentation. of : cansful]y p]anned formal

The Vlinstruments used to co]]ect data on

" evaluation techniques,
performance\weke a pretest and a posttest. Evaluation quest1onna1res_for
the students and for tutor WEre used toagatﬁer attitudinal data.

Through analysis, the Yata were converted to information that was used as
guidelines for révieion to the Tearning package érior to finaf
djstribution, The !earners who provided feedback are the 'Centre
Directors of the Kativik Schadﬁ Board. The Centre Directors.represent a
épecifie broup within the M;negement Treinfng Program c]iente1e. The
results of the study indicate that 1learning did take place ‘when
conéidering final ppsttest,scores. The criterion for mastery was met;
' phaﬁsz, 80% of the participants received a final score of éoi or more.

However, since tﬁe aim of this formative' evaluation was _ the
identification of specific areas in the instructional mater1a1 where
\1mprovement was needed an ObJECtIVE -by- obJect1ve analysis_was performed

The results of the 1nd1vidual objective ana]ys1s yielded more usefu]

information for the purpose.of revision.

Al
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: : u . CHAPTER 1 .
' * Introducti®n

L
-

In.April, 1986, the Director of the Kativik School Board's Adult
Educétion Services approached the author to co-ordinate the development
of a course on Business Conmum'itio,n. The learning package was to be

. 8

thSfirst written in quttitut, signed specifically for the clientele
'g B

within the Northern Qdébec Management Training Prograa.

The aim of this course was Yo help the participants improve their
written communication §Kills, while at - the same time promofing
fnu;titut 1n:the business place. Some controversy arose among Kativik
'Schodﬁ Board staff .about thé feasibility ef developing such a course- in
Inuttitut. Thei® concern was Xhat a “Southern™ style of .writing.would
be imposed on the Ithtitut language. Thé purpose of the course; was,
{n fact, not to fmpose a “"Southern™ style of wr{¥¥;§ but to encourage -

the use of Inuttitut in the'workpléce. The survival of any language is

based on its everyday use -- at home as well ps‘at work. s

’

~
a

A committee was formed to oversee the deve]opmenf of this course.
Thé committee éonsisted of an official -translator, a pedabogica]
counse]loé, an executive secretary, a translator for~the project, a
typtst and the author. . The official translator, pedagogical counsellor
and the’;xecutive,sﬁf?etary acted as evaluators, each within their own
;jélds of~expeftise: language, pedggogy and content. "The development
team consisted“of the translator of the project, the typist and the

éuthor. C C \. .

i



The role o0f the author was that of project co-ordinator,
instructional designer, and ‘instructor. The projeét began with a
trairing session for the trans]ager in instructioeal design and subject -
content. The typist was given an introductory course on the AppleO

v . , /
MacIntosh Plus computer system's word precessing program, MacWrite.

~ 2

The committee was consulted in order to determine the content and
design of>the course. The Director of Adult Education gave us the
foltowiné guidelines‘;o follow: (a) the text was to be in Inuttitut,
(b) the course was to be self-paced, (C)‘pr1nt was to be the delivery
medium (d) obJect1ves from the Administration Program of the Ministare
de 1! Educat1on de Quebec were to be adhered to as closely as possible.

_ <L\“__,,:—"’/

The course was developed during tﬁe[ summer and fall of 1986.
Final corrections were done in Northern Quebec in January, 1987. An
exper1menta1 ed1t1on was tested in April, 1987. Final révisionsqkere
begun dur1ng the summer of 1987 and are nearing completion as this
thesis is being finalized: L o0 T

' - . . .

—

-~

From the outset, formative evaluation was an 1mportant component

in the_deve1opment of the instructional mater1a1 because of the novelty
of using’ Inuttitut as-the language of 1nstruct10n The formative
evaluation was conducted in the two sequential phases. The first phase
was an expert review evafuation which involved the'tﬁree Ketivik School
Board emp]oyees previously nmntioned The second phase was a smell i
group. evaiuat1on wngch 1nv01ved the Centre Directors of Kativik SChool

Board -- a spec1f1c group within the target clientele of the Northern "

p—
p N
-

~

N




Quebec. Management Training Program.

The course structure is as fo]]ows:
Unit 1: Introduction to Letters
Unit 2: Characteristics of Effective Written Communication
Unit 3: Strategies for Writing'Business Lgtters -~
\Unit 4: fhe Envelope
Unit 5: . Letters for Employment
UniEp6: The Memorandum ‘ .

-Unit 7: The Business Meeting

The learning package described in this study, a}though not part of

a distance education plan, was designed to integrate _somé of the

characteristics of distance education; in particulaf}‘ self-paced .

learning with limited tutor involvement.

AN
T

a“ .
The .complete - learning package™ went through. the two phases of
formative evaluation. However, for' the purpose of this study, the

author will report en the findings gf.the first three units. This

Study details ’;té/ procedures, results, and recommendations of this

formative evaluation process. T .



CHAPTER 2 -
Literature Review

- Historical Notes

-

.
-~ »
€
L

To explain the context of this thesis for readers, the.author

includes a brief historical background to prominent Inuit organizations

~¥n the following sections. b Y

B

International Setting , -

Y

Y

" The Inuit Circumpolar'Conference7(ICC) was founded in 1977. As an
international Inuit organization, it 1is dedicated to protect and
advahce,inﬁit rights and interests internationally. The A}askan Inuit.
led the way in estat;Hshihgw an east-west coMﬁunication network 1in
addition to the north-sbuth network '(Fqu}é 1). The need far
solidarity Qas'recogni;ed as a, long "‘term objecti&e‘and'one of the ICC's

first prioéities has been. the development of an ‘Inuit Arctic policy.

’ Inuit C1¥cumpo1ar Conference now covers 1ssues ‘such as - economic

deuelopment education, culture, 1anguages, communicatidns, health

transportation and environment for the Inuit at an 1nternat10na1 1eve1

'3 « . \

There are approx1mate1y 100 000 Inuit in four countries. The

_breakdown of the population is as fo]1ows.

Greenland 50,000 >
V . "United States (A\aska) 20,000 o
' "Canada _ " 25,000
_Russta (Stberfa) 34,000 (Rencuntre, 1986)
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Figure 1. The International Setting. ‘
] r -
" (*eprinted from Le Nord du Québec: profil régional, p.7, ™

Québec: M‘inistgre‘des Comnun.icati'ons. 1983)



" The -organigram of the Executive Committee is preseﬁte9 in Figure.z.

—— -
) -

L

. : ICcC . -
. ’ Executlve

Commmee

m.

Figure 2. Organigram of the Inuit Circumpo]ar €onference Executive

Committee. ‘ - -

”

N

The goals of the Inuit Circumpojaf Conference are:

-~

»

1.  to.strengthen the unity among the Inuit of the circumpolar

‘o

region )
2. to prooote Inoitirisots and 1oierests,af the 1international
 evel ' - . o -
3. to>ensuré%ad5quate Inuiiepopulation in po11t1ca1, econom1c._
and social-institutions which the Inuit deem'relevant *
4, to ~-promote é?eater- self suffjciency of"Inuit in the
B circumpolar;region ’ ‘ - _ .
5. to enéure the endurance and growto of —Inuit culture and \v,:>
' societies for both preseéikand future generations

/
6. to promote 1ong term management and protection: of the Arctic

and 'Sub-Arctic’ wild1ife and bjological productivity - -~

. . .
. . .
% . A : : N
> ’ .
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- ’ § \]
7. to promote wise management and use of ndn-renewable resources

. - -

in the present; and future development of Inuit economics

6 } T ¥ —_
) p. 1'8)., ) ) i

- o

takivng jnto account other ?uit interests (Taqralik, 1983,

»

- For the past two decades, the Inuit acrose the Arctic have sought

4

to increase _thein‘ political and financial independence. The Inuit
. S y

Circumpolar Conference is an organization that arose from coalitional
- goals in the interest of a}ll Inuit. By bridging the' long distances,

ICE has generated international interest in the Inuit cross-culturally,

and among the Inuit themselves across the Arctic.

\
. National Setting - Canada T : -
¢ hs [}
2 l T k’ | - I
- The, Canadian Inuit are represented by Iuit Tapirisat of Canada

(ITC). Theg‘egions represenQed are Labrador, Quebec and thé Northwest

. Territories (Figure Q) / R \v

14

3

.Inuit to provide an avenue for .the Inuit in the Arctic to speak w1th a

-~

united voigce (Valaskalds et al, 1981) The organigram for the ITC

Execut1ve Committee is presented in Figure 4, . 3 /,/

— B

v
/
' /’

/

; . y
Inuit: Tap1risat of Canada was founded in 1971 by a comm‘lttee of/
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ITC Ruscutive
Commiiion

1 I |

[‘:;ﬂadx"]

Committes for Originsl Labrador lawit ’ Kitikmoot Iamit Beffls Region lasit
.-:ll a. l:ﬂu-'-!n] [M"\M. c"”"“"} [ ' Assuclation ) [ Associntion ’n.unmuu
2 -

Committee.

L
» ) ¢
The goals of Inuit Tapirisat Ca eda are: oy ‘
b 1. to help preserve Tanguage and culture !
> 2. to promote .a sense of dignity and pride in Inuit her1tage
. 3.. to provide a foce] point for determimng the needs ang wishes
- of all Inuit T
4. to represent i(nuit on matters affecting their neH bve‘in‘g |
- -5': ‘to 1mprove communications to and between Inuit settlements
6. . to belp Inuit achieve full part1c1pat10n 1n Canadian Society
(Tagralik, 1963; p. 1. - . )
’ ‘" ProVine1a1 Setting - Northern Quebec
The James Bay and Northern Quebec Agreement was, si gned on November
11, 1975 _The Agreement provided for the settlement of comprehensive
Inuit and Indian land claims  of Northern Quebec_ (see,Figure 5). It
v establ¥shed a ‘framew;ork for the ecoriom%c and social advancement of -the

<



- - \ e
This push towards - self- determ1nat1on resulted 1n the
Makivik

. Inuit people.

“creation of prom1nent regional organizat1ons such as

- T A . y
Corporation, the Kativik Regional Government, the Kativik Schoo] Board,

and a series ofdloca1 organizations. : -
\ -
. AU QUEBEC -
, IN QUEBEC
R vt @t
. o i<ar -
\
[}
\ N
COTE-NORD -
‘ -
S ::::3 .
EST DU QUEDEC . . . .
/ - - -~
' : -
MO IEAL’ .
. ) ES . -
Territoire & I'étude
Territory studied
. : J abt | 9 ante

¢ wo 0 M .o..b‘ S\ \‘ C’r‘r‘c

h-—‘—w ' )

Figure 5. Provincial Setting.
(reprinted from Le Nord du Québec: profil régfonal,

: * Northern Québec.

* Québec: Ministére des Communicat1ons. 1983),

]

p. 7,

Sk
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) Educational services for the Inuit of Northern Quebeg began in the
middle}f the twentieth century, with the opening df Fhe first Hudson |
Ba’y “store aﬁd the arrival>of the first missionartes. The federal
government established the first schpo]s in this region at the end of
the 19_40'5, at a time that Inuit soci;.ty was still strongly influenced
by a semi-nomadic iifesty]eé. Provincial takeover started in 1963 with
. the school under the Direction Général du Nouvequ Québec. | In 1§71, a
new school- municipality wars»estabHshed -- La Commission Scolaire du

Y .
Nouveau Québec under the Jur1sd1ct10n of le Ministéfe de 1 Education du

Québec (Kat1v1,k School Board Report, 1985). -

The ' Kativik  School Board (KSB) was - formed in July 1978;

consequ‘ently, the Inuit of Northern QueB"ec‘ took con_tr'ol of their own

-
-

. educati®n., The KSB's mandate is to meet the educationa] needg of the
fourt;& actwe Inuit communities north-qf the 553:h parallel.

The Kativik Region (see’ F'igure 6) covers an érea of 563, 515 km2 ,
apprpximate]y one third of Quebec's total land mass (Lemire, 198?).
With a population of 6,200 (both Inuit and “non-Inuit}dthe population
density is approximately 1 to 90 km2. “The conmunities are " Tinked by

regularly scheduled airline transport, as weH 1as telephone, mail and

satellite uﬁ Tities.

JR S— e
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The Northern-Quéebec Management Training Program

As a result of the 1975 James Bay Agreéhen%, the Inuit living in
Northern Quebec established different local and reqjonal organizations,
“Ensuring that these agencies are efficiently operated requires
substantial nknagement expertise. The Kouri Report (1984) articulated
the “..,ﬁrgent need to prov}de ﬁinagement training programs for Inuit

so that they would be better able to control their own edacation,

po]itiéa] and socio-economic development™ (p.1). Tﬁgu;eport evaluated
the training neads of the fo11ow1ng f1ve types of Northern Quebec Inuit
managars: Secretary- Treasurers and Housing Managers of Mun1c1pa11t1es,
Landho]ding Corporat1on Managlrs, Managers of Cooperatives and School
Centre Directors.  The target clientele cons1sted of about sixty
people. The report found that, to a large degree, Inuit.managers in
_;;five organizations were unaware of the extent Jf their duties and
responsibilities. A lack of professiénal management training was
ygentifre¢*by Inuit managers themse\ves as a factor which prevented
them from performing their work w1th greater effect1veness. The
conc1usioqs proposed‘by this- documént led, to the formation of a

Northern Quebec Management Training\P?ogram.

-

As the first in a series of training activities, betyeen March and
May, 1985, 128 . Northern Quebec managers, assistant managers and
aspiring managers registered in the Introductory Course on Management.

It was offered by four teachers in ten of the fourteen Iﬁuit villages

P

for: intensive two week sessions.

] o .
After these' initial offerings were completed, a sqgond document

K



entitled Northern Quebec Management Training Program: A Plan of .

iﬂg&igg, wag)pub1ished by the Kativik School Board in July, 1985. This
serves -as a report of activities and a plan of action for the
. Managemént Training Program which f'...tried to define...the program
goals and objectives, proposed pedagogical method and apbroach,’hnd
components of the pedagogical system to be put into place” (p. 2). The
principal elements of the pedagogical system proposed in the plan of

%

f//\\éction and.defined for. the Management Training Program are:

1. technical and academic learning activities given through distance
education methods such as learning packages, tele-teaching/

tele-conferencing, video and interactive (two-way) microcomputer

technologies : 7’

2. follow up on each person's apprenticeship tra1n1n§ and‘on the job

support

]

+~ 3. workshop organization for certain general interest ‘tourses when

requested bffylnuit communities ' -

, v

“ 4, intensive training integrated by job group for the Inuit currently
... holding management positions (target-clientele)

+ The aforementioned pedagogical system was -developed for tr‘

Management Training Program in resPense to the following criteria: the

S

-« avaiTability and the dispersement of clientele.

"According to the orfginal proposal, training _would primarily

.
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N
involve two or three specialized courses pen\year as well as on-the-job

trainfng. However, the authors of the study stated that it is rather

‘risky to base an entire program on such a small amount of training”

{Kativik School Board, 1985b; p. 15). This observation was not
intended ;co minimize the importance of on-the-job training. It was an
acknowledgement that clients \must be able to have the time to
'assimﬂate manag;ameht and office work knowledge, techniques and
methods; if they are to be suqcessful Management Training Program

paryicipants. . T

THe second problem, as stated by the reporf, arose concerning the

proposal of getting the client group together on a geographical basis.

o *
Participant§ Tiving outside the communities where the courses were

] ’ .
being held, 'had t6 travel from scattered areas along the coasts to a

Y .
central\]ocation. The transportation and accommodation expenses were

prohibitive. ~ , AN

]
)

It was clear-that ﬁweetingall the needs of every client was not:

easy. However, }he KSB came up with what it believed to be a flexible
compromise that /would “...provide good service in-terms o‘-f basic
trainéngj, as well as qindividual assistance 1in_ improving job

performancey Far from hindering the Management Training Program, the

constraints (communication,- transportation and lack of access to the °

clientele) have pIayed a 1arge pa® in dqtermining the choice - of

strategy for the Manégement Tr\aim'ng Program” - (Kativik School Board,

1985b; pp 15-16). SN
. Y

— : J - . - -

A



16

Distance Education in> Northern Québec

N

IH orde} to help develop an —appropriate strategy ‘needed to
implement the Management Training Program, a feasibility study on
distance education‘Wés undertaken in 1985.‘ The purpose of the study
was to determine the implications of establighing a distance education
system within Inuit communities served by the Northern Quebec

Management Training Pfogram.

., The wutility of a distance - education methododgy within the
Management Training Prograﬁf is to ﬁkqvide an alternative to Inuit
managers and clerical personnel for whom intensive sessions are too
inconyenient to pursue in ”tgrms ofx\lost work éime. Thg advantages
offered by a distance edgcation system are:

- Students can study individually or in small groups.

- Students can register.at any time of the year.

- Students can take as much tipn\ as they need to complete
homework assigﬁmentf, working at their own pace., -

- Students can select subﬁects ‘that are beneficial to thefr

-~

careers, pe}sonal needs and abilities.

T

- Students can use matérials with . the support of the KSB and
. . ) N

.' their emp]oyers.‘ -

- Students can pursue learning within the Manageﬁenf Irafning o
oy ‘ | - .

) Program regardless of minimal enrollment figures. (Ka;1v1k

School Board, 1986;,'p. 14)

s ]
\ -

It was soon discovered, however, that:%ykeonventional elemeﬁ%s of

a fully developed " distance education s}stem: are too expensive to

. »
b
4

\J
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jyst?fy in the“\ context of Northern Quebec. For example,

J— _

,Té]é-Univérsité operates in full distance mode. In 1980, they reported

a student clientele of about 26,000 (Mémoire de la Télé-Université & la

-Commission d'Etude sur la Formation des ‘Adultes, 1981). The Management

Training Program, on the other hand, consists of a projected clientele
of 150 students in 14 active communities. The study suggested that the
transition‘froh a traditional to a distance education delivery system

would be dfffic!]t, but not imﬁgssible to achieve.
* ‘ 2
The pyoposed distance education component of the Management

~ Traiﬁing Program is really a hybrid of the fo]léwing two é*ements:

present traditional adult education meyhodology and some elements of

estabTished distance education methodology.
RN '

)

The distance education aspecf of the Management Training Program

1

would involve the following three elements: 1learning tentres, learning

e

péfkages and tutors. The learning centres would be rodms, probab]y_in

the local school, dedicated to the needs of the Management Training

Program. The lTearning phckages would .be designed for individual,.

self-paced learning with 1imited tutor involvement. Tpe tutors would

not necessarily have to be subject matter expért;, The tutors' role

would be that of a facilitator and co-learner -- to administer the
s ‘

ST

-

goursey and provide support to the learner. Paulo Freire (1976)

describes this 'dialogical' relationship between the learner and the

instructor as education that results in confident, efficacious
“subjects” results from dialogue, from the interaction of equals

striving to bet;er,undergtand thémselves and their relatﬁonsh%b'with

.
‘ -

- their wor1d<;~. . .

-

L]

-

ot



——t

18 |
&
This formula js pékticulaf]y attracfive in a Northérn Quebec
co}text because ‘past experience. has shown that the use of textual
materials without the use of bagkup péréoﬁne], such as 1n§tructors, is
unsuccessful. A high level of motivatiqn(needs to be maintained --
particularly when distance education ‘requires that controlv of the
educational process rests almost entirely with lhe stu;ent. The
independent study concept will be a prominent feature during the
program's present phase. For this reason, the study recommended-that
for the tine being‘ the Management Training Rrogrgm maintain {ts
convéntjona] training format. However, as the Management Training -
Program e;blves; it must increase the -amount of student independence --
a process not yet ‘kstép]ished. Thi's independence, fostefed by

specialist instructors flown into local communities offering intensf{ve .

sessioné, could be coupled with the training dctivities difected by

community tutors. Both of these are elements that provide the. ,

foundatiom of the Management-Training Program.

Inuttitut ... The Written Lanquage

-

’/
[ v
8

" Not too long ago, - Inuit society was predominately oral. Inu1; ‘

cu]tufe was transmitted from behera;ion to generation by-storyteliing

and SBEQ. Survival skills were passed on by observation and imitation. .

The.earliest gttempts to reduce ths Inuttitut language tq'written
form were made by miss1pnaries the 1§te~18005 in Northefﬂ'Canada. A
syllabic system was created by the Reverand Janws”Evans fér the 0j1ibway
tanguage and later wasqﬁdapted for the Cf;e 1anguage'(Ha}per; 1983).

In the Eastern Arctic, Reverand Edmond J. Peck mpgified and promoted

i

”

¢ -
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* this syllabic system among the Ihuit in the‘18705'(Murdoch, 1985).
P \ .
Almost all early publications in,Inuttitut dealt with religious
e writfﬁgs until 1949 when the federal government published The Book of

Wisdom for Eskimos in syllabics. This Book of Wisdom represented the

kN

government's new role as 1e§a] guardian of the Inuit: It was an
' ‘ .
attempt to give the Ipuit a new outloek on Tife jn the north under such

titles as: “The anm 1gloo”; “What to do When Frozen™; “P]anﬁing for

ﬁeriods of Scarcity” (as cited in Murdoch, 1985). .

-

By 1960, the' orgothographic situétion fér the Canadian Inuit was

close to chaotic, 'Mallon (1985) summa?izes the situation as:

]
.

a) Labraddr."A Roman system developed originally by Mdraviank

°
i

missionaries. Phonemi£a11y'not very.precise, bgtvacceﬁted by

L

N

most older people.

-

§

b) Quebec and N.W.T. Eastern "Arctic. A syllabic system
\ ‘ '

v, introduced by mfésionaries.‘ Potentially precise, but not
standardized. A Roman system had been developed, but had not

gained wide’acceptancé.

3

———

Wb , ’
) . TN Lt o
* . '-¢c) Western Arctic. The Roman alphabet was used, but not
. . J " . . . ’ s
. ; systematically. Compounding the problem .was the lack of

adequate aphoﬁologic§4~\and grammatical description of the

westagn® dialects (p. 131).

It 15\?agl.documented that the maintenance and delelopment of a

. »
4 o
! “f .



m1nor1ty language is directly linked to an -effective writing system.
'The f1rst attempt to standardize 'ﬁputt1tut came from the federal
. govgrnment. It tried to replace Inuit syllabxcs by a\h}oman
orthoéraphy.” Alex Spaulin, who .was engaged By the fédera} government
in 1955 to look into the issue of the Tnuttitut language, stated -in his
report: ’ ~ |
o~
\ We may think the Eskiﬁo *themse!ves are our authority (?or the
Inuithlanguage)i Certainly, if is from them Shat all others have
learned ~ for they were originally the sole repository of the
language. - They> also know the 1language thorough]y; apeak and
understand it ﬁhorough]y: The only atumb1ing alook over which
they would fall: 13 calling them our autherity is that they cannot =
-~ due to no fault of thelr own - at least at present explain the
language thoroughly or show how its blocks are built up 1nto a
whole. For this necessary reason we cannot allow them to be our

-authority. ' ) -

The very fact that times are becoming confﬁsing and difficults is
'all the greater reason we sﬁou]d give,.them a better 1nsf:ument to
cope w%fﬁ them. If the 1nferier crutch was gooq enough gfor the -
patient'when Qalking through fhe meadows of his sequeSteree world,
how inadequafe it will now ‘be when we ask himto begin ci1mbiag
the mounéains'of our‘dynamic one! He needs th1s new.cultural ald
as greatly as %he economic and sociaI aid we are now fashiéaing
for’ him. S (cited in Murdoch, 1985;p. 128)

' ' \
However, the cha?ge was not well:accepted by the Inuft because

L4

-
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they felt it as another “Southern™ 1ntrusio;1. They .had be’come deeply
attached to the syllabic system and saw it a§ part of Inuit culture.

N :
The next attempt'to standardize the language came from the Inuit
Tapirisat of Canada (ITC). In '1974,. ITC set up the Inuit Language
- Commission to find out what the Inuit themselves wan.ted. The study was
g’onducted over the next two years whereby ,ther commission consulted
alnlost all the communities in Northern Canada. The coriclusion was that -
knuit did want a s.ta"r'udarized writing system, l;ut they did not want a’
standardized language. Some rc‘gior;s wanted the esyﬂabic's]st'em, others
the roman system. As a result, a t.echm'ca1 subcommi ttee was sét up to
produce a dual orthqgraph)!, “one in which. the basic E{tlonemic features
of Inuktitut could be\ translated with equal ease into roman or

syllabilcs,bor frem one to the other” {Mallon, 1985; p. 138). The
syllabic writing system established by ITC Language Commission, is

called - 4opSc<<AcC (qéﬁiu’jaapa}t). This ortaho'graphy ‘is a

spelling system designed so 'tha,;bit can. be used with ahy Inuit dialect.

. | 3

The Ifcwguage Commission also studied the ]1ngui'sf1c variations
in Northern Canada. They identified six broad regions fof Inuttitut
dialect variation as perce?’ved by the, 'I;';uilt themselves, These are:
L'abrador, Northern Quebec,” Keewatin.\'Baffin, Centrat Arctic and the

-
Western Arctic (Inuktitut Magazine, 1983)1. Furthermore, each region °

4

has sub-'regional dialects.- For example, i/n Northerh Quebec; the two
. \

sub-regiopal dialectge: Hudson Bay dialect and Ungava €oast dialect

| /

‘ .
- Note: In the North West Territbries, Inuktitut is spelled with a ks

in Northern Quebec Inuttitut is spelled witha t, In thiss
thests ? sh(a)ﬁe use the spelling 8? Northern Quebec when
' refferrfng to the language...Inuttitut. w
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(some people consider Hudson Strait as a third dialect). In fact, each-

community ha?s}ightcvariatidns in their localedialects.-

e "
s

"o

- [ "

Although the spelling system 1is now standardized, a‘regional
, dialeats remain. “Kativik School Board has taken a strong stand- in
developing a language policy (see Table 1). - However, sipce Inuttitut
is not yet wjde1y used as a working language, it is difficult to ‘get 2
consensﬁy}«oﬁ“ 'languag: poticy from the commpnities (Kativik' Sch-ool Board
\‘f Report, 1985a). Within this co}ntex‘t, c'urricuwm development in the -
nai:iye language poses a problem, Which dialect should .be used in
:deve10ping and producing instructional materials.for Nor‘the;n “QUabec?

2

The author incorporated this question into .the formative evé1uat10n of

the learning package.

Bl
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Table L

N

principles Regarding Education for the Kativik School Board and the it Cirapblar

»

. Conference: Subjects 8 and 9.

i

SUBJECT KATIVIK SCHOOL BOAD OPERATING INJIT CIROLMPOLAR CONFERENCE
PRINCIPLES REGARDING EDUCATION, ORAFT  ARINCIPLES  REGARDING
) oo ‘
8. Inuktitut and _ AS demonstrated through research Inuit in cirampolar reglons
other Tanguiages inside and outside the Kativik Should be taikght in thefr o
of instruction  School Board, a sol{d base in the *  language, beginning at the
mother tongue 1s(extmely earlfest possﬂ;le age, Stéps
\ impartant fer success and easier fust 91so'be taken tp ensure
* ' learning 1n any second language, proficiengy in one or more
second Tanguage, partiaularly
It is for this reason that all of if they are official languages .
} our schools are-encouraged to offer  within their Nation-State. ’
Inuktitut during the First three
years of school, before begim'lrg"
instruction dn one of the other two
. official languages and why extensive .
. aounts of funds are spent on develop-
v, ment of quality mterdal for the ¢
taaching of Inuktitut. ’ .

9. Encouraging  While Kativik Schoo! Board makes . Inkitut should be a working
use of eve:y effort (M"lts language  -language n Initt schools.
Ikttt *  policies, hiring procedures and Further, 1t 1s essantial that

R training prograns) to have Inktitut  parents aid the earning,
2 the vorking language in the ‘school  process by using Toukitut at
both adninistration and in the class; lr‘l:_ with their children.
roam, our efforts must be corbined |
with those of other [ruft orgnisa-

“ tions pursuin; the same g:ais. .
- (' ”
. NG
Note: “reprinted from Anngutivik 1986, ¥o1.2, p. 5, b .o

Dorval: Kativik School Boaré.,.
2Y C N3
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Educational Framework —
‘ ' . . L “ v

LAY

~N S - _ S ,
- tivik School Board subscribes to the general . thrust and

hd e

ﬁarticular‘ commitments of the I[CC. The principles regarding education

as defined by ICC-(see Table 2) provide the orientation for all programs

8

) ' Q
.. developed for the Inuit of Northern Quebec. T

Table 2 * -

Principles Regarding Education for the Kativik Sthool Board and -the

Inuit Circumpalar Conference: Subjécts 13, 14, 15 and 16,

/

SUBJECT KATIVIK SCHOOL BOARD

_INIT CIRUPOLAR CONFERENCE
OPERATING PRINCIPLES REGARDING  DRAFT PRINCIPLES REGARDING
‘ EDUCATION . EDUCATION )
* 13, Full develop-  Kativik School Board airicula  Ski11 ‘training for the labour
: "ment of Young places a heavy amphasis on - foree {s an imgortant : :
Pebple - language "developrent, both in cbjective of education, [t
™, : " Inuttitut and in the chosen should also be recognized

that a mjor respansibility
of the northem education
system must include the
developrent of language and
camunication skills,
exploration and development
) of culture, and encouraging
\ ' ‘ ' young pecple to become

| : . self-raliatt, sensitive and
' T . ' ‘critical marbers of 2

' democratic society.

second ] anguage. .

\ ! ——

o

It 1§ important that northern

N . .14, Flexible and Cultural, traditional and
‘ education systems be able to

Diverse econamic programs are developed

14

upon a strong educational base.

economies.

. Education within the cimunities and are adapt to changing
v Systan . offered right through to the end  requirements and
N of Secondary V. Sam job skil1 * . circumstances in ciraupalar
. training is offered howeven we , regions, Within sucha ~
. recognize that training fod the frammork students should be .

4 . very critial, highly skilled taught the attitudes, skills

*positions in our region can anly - and knowledge. necessary to - Lo

be successful if they arebuilt  achieve success both in \/

® subsistance and vage >
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SUBJECT

KATIVIK SCHOOL BOARD
OPERATING PRINCIPLES REGARDING
EDUCATION

INUIT CIPCUMPOLAR GONFERENCE

ORAFT PRINCIPLES’ REGAROING -

EDUCATION * i

15. Need for Life-
. long Learning

—

. 16, Innovative
Education
strategies

and Proper
¢ " Transition to
the Workplace °

"y

Concentrated efforts have been
made to ensure access to conti-
nuing education and re-training
through the Kativik School

Board’s Adult Education Services.

This is an area where Kativik

School Board's efforts have met a
large degree of participation and

response fran Inuit of all ages

N

8oth younger and older adults can
now follow vocational job skills )
training, on the 3d: training, or

courses leading to high school
graduatfon, Traditional skills
are taught for better

It must also be recognized
that learning and new
educational experiences are
increasingly becaming
necessary during the whole of
one's lifetime. As a result
of ¢hanging socio-econamic
ciraumstances and riew
technologies in the North,
ongoing Teaming may take the
form of re-education or
re-training. .

To create a vibrant, relevant
and successful northemn
education systam, innovative

strategies will be vital.
Too many young people are’
leavin?sdml early, before

participation in the subsistance they have sufficient skills

v -
econany.
¢ .

-

to participate adequately in
 either the suisfstance or,
students who leave school
either before or Mately
after ac;nrtng a secondary
school graduate diploma, &
proper transi- tion to the
workplace will be required,
Md‘lt.imal msum such as
on-the-job’ traintng
(1m1w{r|g uf:rurtiwships)
"and vocational trafning
should be worked out in the
public and private sectors.

~

Note: reprinted Jrom Anngutivik 1986, Vol.3,-p. 13,

Dorval: Kativik School Board.”

\
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* Adults and Education f
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o

Knowles' - (1980) definition of adults is all encompassing: people -
who are performing social roles typically assigned Fto them by their:
culture and people who perceive themselves to be essentially
/responsible for their conduct -and economic well~being.r Adults do not
learn éhé same way as children or teenagers do. They do not have the
same needs, expectations, or‘, reasons for being in a learning sitl{ation
‘as other groups ‘of students. Therefore, any course fdr adults must
take their specific trai}t/s and reqﬁirements into consideration., It 1s.
extremely important 1{0 respect the rhythm and style of learningsof
adults and to dévelop in them their own particular abilities: skill in
infegrating, interpreting and applying their knowledge, rather than ;che
sim;;le quantitative acqu\isit'ion of knowledge. |

Training for adults.is similar to the functional role of eduéation
‘in general, whi/c}'can be thought ?f as an investment by a \nation or a
region in its ﬁuman capital (Lowe, Grant &. Williams, 1971). By
increasing the qua]ifications and knowledge of the \a;ﬁnt \p’pu’lation.
"adult education helps make. that 1nvestﬁe}1t more productive. Education '

enables adults to act more effectively on the problems of eir

_community. It also makes it easier for them to adapt to the effects
social change and technological innovation. In -some cases, mo’r/e/_,ﬂ
partjcu]ar]y in industrialized countries. and urban a‘reas. adi1t
education also. responds to ya "'demand’" generated by the 'jncrease in

leisure time. ' ) > ¢

~
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policy-makers and administrators are convinced that the effort is
worthwhile and are prepared to make all the necessary resources
N available. \ N 5 ~ A N
. ) . v

Definition and Role of Adult Education \

-

“Education, in the broadesf. sense, consists of combining various
resources ar{d techniques to train and contribute to the development of
C N human beings. Adult ‘education has its own set of defining

character‘istics, Liveright and Haygood (1969) defined Adult Education
as: |
A process whereby‘ persons who no longer attend school on a regular
and full-time basis (urﬁess full-time programmes are especially
designed for adults) undertaké sequentiaol" a'nd organized activities
/f}f‘ . [witb ‘a conscious intention of bringing _about changes in
’ information, knowledge, unde;‘stand.ing or skills-appreciation and

attitudes; or for the wpaﬂaosé of identifying and solving ;‘)ersonaﬁ

and community problems.. (cited in Lowe, .1975; p.22) "

o
. Adult educatio\rj is not compulsﬂry. Adults, themée]\)‘es, decide
what, wh'en, and how to learn. M;)re impor:;ant'ly, they decide whether or

~ not they will learn at all. Adults do not participate in adult
education programs merely to r;eplace or prolong their basic schooling,

In régistering, they are making -a voluntary effort to get the ‘training

“

they need to develop their skills in vps;tional and generalyareas.

. Learner Charzﬂb\xtics T

_ The ~fo1lowi% principles of adulf Tearning owere taken from Knox

ks ~

PRI

©
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(1977). Similar principles are listed by Kidd (f973), Dickinson
=~ (1973), Brundage and Mackeracher (1980), and Huey (1983).
o ‘_‘* * ———

1. . Performance:

Adult learning wusually entails change and integration of
knowledge, skills and attitudes to produce improved performance.
Adults typically engage in a continuing education activity because

they want to use what they learn soon after they learn it,

o’

~

2. Motivation:
The educational goals, sodnges of encouragemen%,'and barriers that
characterize ~an  adult's life, shape one's reasons for
”partjcipation. Motives aré multiple and varied in their
specificity and in t;e extent to wh{ch the learner is aware of

" them. Overly fntensive motivation _becomes anxiety, which

interferes with Jéarning.

3. Meaming:

Adult learning is more effective when it entails an active search

-

\ for meaning and discovery of 'relqtionships between current

competence and‘péw learnings.

—

. . | ‘ ’
4, Experience: o . N )
An adﬁlt'é experience influences one's approach and effe;t1veness
; \‘~ ~in a’learning episode. Between zb’anq‘so years of age, the range
. - of ihdividua] differénces increases.  Prior edubation, may

“facilitate, interfere with, or bg unrelated to new learnings.’

y -



¢ 5. Learning Ability:

Learning ability ,is_ relatively stable getween 20 and 50 years of
age, with a gradual decline. afterwards. Abilities that are
associatéd with adult experience (such as vocabulary) are begt
maintained and enhanced; and the initially most able adults tend
'fo increase their ability so that the range in abilities increases
» with age. Adults with the greatest leérning ability tend to learn

. more rapidly and to leafrn more readily complex tasks.

6. Memory: (/ \ ‘
An adult's ability to remember information depends on th? strength |
of the ret_jistration and on the factors opera;:ing to er@se the
registration. The st}'ength of regi\st‘ration de‘pends-'on intensity,

frequency, and importance to the learner. The factors that erase

the registration include the passage of time and the activity that

,* —

{ follows the exposuré. Recall 1is best under conditions that are
o similar to the origfnal registration.

7. Condition:
An adult's ability to learn can .be sugstantsaﬂy reduced by poor 5
physical and mental health. Condition and health include both ‘

gradual decline ‘1nto old age a_np temporary problems. Thg_decHrie ( ’
for older adults in their ceiling capacity of ‘sensory input,
especially v{sion and hearing,’ cﬁh effgcé 1eérning. Much can be
e ‘ torrected by glasses, better illumination, h@hrir‘;g‘ai‘ds and sound

amplification.

Y

& s [
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'Feedback: ‘ ' P ) ‘

Adults learn more effectively when they receive feedback regarding

Pacing: - : ' ‘ -
Adujis_typica]ly learn most effectively when they Set their own
pace, whén they take‘ a break ‘periodically, and whgn the
distribution of learning gpisodes is fi?ted to the content.
—Adults vary greatly in the speed at which they learn best.- Older
.1,earners tend to redtf_c_g the speed of Yearning and to give greater

attention to accuracy.’ ’

Complexity: -

An adult typically learps best when the learning task is complex
enough not to be boring, but not so complex that it is

overwhelming. %

Content: »

The process of effectwe learning by adults varies with the

content or nature of the learning task. ~ ) 4

how well they af‘e brogressingj. This applies to learners of ~any'

age. Immediate feedback; ‘recognition and reward helps ‘to s'h_ape

and reinforce new learning.

Adjustment: ' ‘ ' B

Adults typicaHy learn less .when ‘they expérience substantia'l‘

social or personal ma'lad.]ustment " When- adults believe th'ey can
cope with a situation, it may represent a chaHenge, when they do

not, it may be perceived as a threat. '

—— - - 14




Teaching Methods and -Adults
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‘e

The ‘“effectiveness of any course for adults depends on
syﬁbrgistiéal]y adapting the teaching methgds used to the specifie
characterigiics of adult students.. Adults learn by relating
information to their 1like ekpeyiénce‘aqd their perception of reality,
Studenis.must therefore be involived in the 1e§rning process. " Muchielli

D

(1972) stated,that we retain 10% of what we read, 20% of what we hear,

30% of what we see, 50% of what we see and hear at the same time, 80%
of what we say, and 90% of what we say while doing éomething related to
what we are thinking about and involved in. This active approach to

: ' 9
learning favours the development of the individual's ability to

understand, ﬁnterp?et, and analyze as opbosed to simple memorization '

and étorage of data. .

) K \Y
The first characteristic of this approach is personal involvement.

The learner must be not” only intellectually interested, but feel -

'persona11y concerned and implicated. The need for a conscious decision -

about gefting 1nvolved or not pafticipating-is the reason wh& it is
1mportant to make the 1earner aware'of the~content of the course, its

obJectives‘and the effort it W111 requ1re.

The instructoc's rote is functional, it may chanée-in nature and
form. Interactive communication is based on the feedbatk pr1nc1p1é

that enables the instructor to determine whether or not ihe content has

been properly conveyed and'understéod. This feedback determines what

kind .of adjustments may be needed as the course proceeds. Feedback may

be obtéined in various ways -- questions or comments, group evaluation,

non-verbal ' signs such as movement and expression that indicate

K
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restlessness, loss of attentioqt and other sfudent behaviours.

Association - with, and participation in, the group {s also
heightened. Particjpation can alsé be useful wﬁen ;nfégrét{ng students
who are experiencing learning problems:., RETFE} than drawing attgntion
to the students who are having difficulty, they are encburaged to take

part in discussion or work groups. Work groups, shou1djé1ways have

clearly defined assignments, are limited to'two or four people, so,that~—~\\\

the number of integ:ctions between mempers does not prevent the groups

from functioning. ) .
. . /
Adults should be able to perceive the relevance of their courses
and the progress they aréamaking. They must, therefore, have ;nput

into how their courses unfold developing new attitudes towards problems

rather than randomly memorizing data which remains unéohnected to their

daily ° experience. Adults do not respond well to strictly

_ compartimentalized information, because they have enough experience to

perceive reality as-something Eomplei &id “transdisciplinary”.

-

©

Adults shoulq also be able to evaluate the progress they have
made, since adths, 1ike all ‘'students, learn better wheqatnly féel’they
are actually getting somewhere. This evaluation {§ achieved through
bracti&a] sessions iﬁ which the knowledge gained can be applied and

.evaluated by the students themselves.

-

. ,
- "

The aforementioned active apprdach, which may use a va'riet'y of
techniques, is well suited for'allf]earners. It is not confined to any

culture. This active approach is a -method -allowing cross-cultural

¢
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A

communication, because it is learner-centered -- not teacher-centered.

4
-

.y
- : ‘ A

Related Research on Formative Ewvaluation

.
4 \ ’J’x

Scriven (1967) writes that ‘the role of formative evaluation is "to’

discover the difficiencies and successes 'in the intermediate versions
of a new curriculum” ?p. 51). The emphasis of formative evaluation is

 on~-the collection of data in order .,to revise the instructional

materials.  The role of summative evaluation is to determine the

effectiveness of a fipished product when modifications are no longer
‘! !

possible (Dick and Carey, 1978). ‘ ‘ °

AN

Most instructional design models strongly recommend the use of

formative evaluation in order to revisg materials before,final

production and distribution, The -different formative -gyalyéti&n

approaches all have & common goal, that is, to increase the efficiency

and efféctivenesg of t‘e instrucfional.haterial. However, no single.

method of gathering feedback 1s.found to-be invariably ;upeqior. After
extensive research 1ntGAthe_area of formétive‘evaluaiion approaches,

Weston (1986) presents a summary of the range of recomﬁendation; for

- the type of learner, roles of the learner and the devé]oper; and. the-|

kinds of data to collect when trying out instructional materials with

learners (Table 3). o

©

o
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}

Range of,Recommendations for Obtaining Student Feedback

B

Type of Learner

Role of Learnerl

Role of Developer

-

Data Collection

-heb?ésentative

-Enthusiastic,
verbal

-Not timid.
-High, medium

and low
aptitude

s

Passive -
\:Qorks through
" materials
~takes test

Semi-passive

- -responds to

Jester's

-asks questions
when necessary
-comments
occasionally

Active
-questioqgfﬁ
-comments
-explains

" ‘problem

XN

Critic '
-suggests
revisions
-makes notes and
revisions on
materials

Administrator
-administers
session

Passive #

-aobserver
-recorder

Active intervener
-responds to
verbal and non-
verbal cues
-probes for
difficulty -
-suggests
revisions

Tutor -
-revises
-remediates
-teaches.

3

Written or audio
by
records of:
-learner’
+ questions
comments
suggestdons

-developer
explanations
suggested.

revisions
teaching
Fequired

Pretest

Posttesti

Aftitude Sufvey

Debriefing

- Note: reprinted fromj”Format{Ve‘evaluatibn of instructional materjals:

an overview of approaches” by C.B. Weston, 1986,

1

Canadian Journal of Educational Comnunication,-15,(1) p, 12.

N
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The literature reveals that a combination of formative evaluation
strategiee will improve the effect;veness of . the instructiona]
materials. The use of student feedback, a]though h1gh1y recommended
is not the only source of attaﬁhlng informat on. Dick and Carey (1978)
suggest the use of. content ‘eXparts as an. a]ternative source 4in

\\\ providing feedback. Montague, EV1is and Wulpeck (1983) find that the

g use of editing guide]inee produce” signifieant results in material

reviaion. “ . . - * -
The most appropriate approach selected *is usually based on
practical constraints like time, personnel, facilities and, of course,
-money. In the case of the oresent study, geographjca] constraints were
of primary concern. The decision asnto which type of approach chosen
was restricted by the fact that the- target popu]at1on lives in Northern
Quebec -- above the 55th para11e1 In-add1tion,‘the population is

o

dispersed among 14 commun1t1es

The language constraint was the final declging factor :in
deve]opino a model for the formative evaluation process. fativik

" School Board employees in Dorval were asked to review the units as they
were being developed. This %constituted Phase O‘ne of the formative'

evaluation process. The one-to-one phase was not retained because of

————

- the novelty of'using a written form of the Inuttitut language.. The KSB
. Na)
was looking for consensus of tgrms and concepts.

5

After consultation with the committee and the‘Director of Adult
Education, the small group evaluation was reported to be the most

feasible formative evaluation approach -- in terms of efficiency and

a ©

A}
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economy -- for this particular study. Ti\e’—sm(a'll group . evaluation

constituted Phase° Twog of the formati,\?e evaluation processt A .field

Y S T ' ' ’
test as well as summative evaluation were recommended as future phases
~
- i .

“~ in the evaluation process. ‘ ' -

The following evaluation model was therefore suggested: ‘ ' s

v

_ \
B ht et S — PHASE  ONE »
Material Revisien
) AN rr .
J}—{Smalh-Gresp Evalsation)= ==~ L-mmemees PHASE TWO
. | \ b - ) '
. \L . . . \.

N ] r ’ ] *

’ Materisl Revisien

Evaluation Model '—}

N - /J . . - .. -

m g | ‘ 7’-‘; " .
* Pl Tot fecenns ~=--5--RECOMMENDED FOR FUTURE

EVALUATION

~ N - \
r . : - v
.I Y > *

A
=i Symmative Evsination

- 3 - .
Figure 7. ' The evaluation model. .
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CHAPTER 3 -

-

. , ,
The Instructional Design

H

The components found within the instructional design%ﬁbde] were
~extrapolated.from many sources. -Their scope js broad enough to include

multi-faceted criteria which, when integrated, "provides a virtually

Bt d

ideal framework for presenting the material to its intended audience. '
The instructional design of the learning ?ackage wés ba§gd on the model
devefoped by Dick‘ and Cargy (1978). The characteristics of Jadult
learners as ideéntified by Knox (1977) aéd the uniqueness of the
arning environment of Northern Quebec was incérporiged into the
instructional design of fhe learning package. KSB administrators set

out the following specific requirements for the learning package:

Y, ,
T AY . ‘ » . AN
1. Inuttitut was to be the language of instruction used in the

-

roo -, text.
2. The delivery medium was to be print.
"y

3. The materials were to be self-instructional; to be -completed
on an individual basis or in voluntarily created groups of
learners. o v

4. The testing was to be a combination of selflgvaluatioﬁ'and

formal evaluation.

5.. The learning package would be introduced by 2 non-specialist

LS ¢ L . Y

tutor.’

L 3

. — " 3 - 7 L ’ -
6.% ‘The learning package had to follow MEQ guidelines in order to
be accredited by the anistére de 1'Education de Québec.
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Educational Objectives

p The content of ,thef learning package was developed ® from the

’ . . h
‘terminal objectives from  the following two courses within the MEQ

—

Administration Program: ) .

1. Business English. -- Letters (CEC 254)
2. Busines$ English -- Reports (CEC 255) =~ °

S%nce this was the first timé a course in Adult Education was
being developed in °1nutt1tut the co-ordinator of the Administration
dossier at Ja D1rect1on G&nérale de- 1'Education des Adylts gave the KSB
permission to adapt the existing courses to suit the specific needs of
our clientele. After examinin\g' fhe objectives from 'the above two

_courses, we rétained the following terminal objectives:

Um‘f 1: Intro&uction to Lette‘}s i
The learners will: : . d

1. include the six main parts of a business Ietter in their

+

Tetter. . P
2. use.standard formats to prepare effective business letters,

3.  use punétua}:ion éorrectly“in their letters.

\‘

Unif 2: Characteristics of Effective Hritten Comnunication

k]

The learners will: o o o

‘4. revise their own writing so that it demonstrates the .five
4 . : . - »
. characteristics of effective communication. .

~
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Unit 3: Strategies for Writing Business Letters . o

[N

The 1eanﬁers will:.

5. write the following kinds of business letters:
- letters requeSting information' ~

- letters‘ giving information

Unit 4: The Envelqgg

L

a

. The ﬁearners will:

N

;/ 6. prepare an envelope with the mecessary infermation. .

Unit §: Letters for Emg}qxﬁent'

A

The learners will:

*-

7. ‘write the following types of communication forms and letters
- application forms
. - resumés ‘ I X A

- covering Tetters

= .

Unit 6: The Memorandum

The learners will: . ‘ -

87 write effgcti?e memoranda

o
. * " .
¥ . -~

Unit 7: The Business Meeting

.The learners will: .

.« °

., 9. write a notice of a meeting. incorporating an appropriate

A~ ' 'Y

" agenda
10, write the minutes of a meeting - S

N %

N ° .
A 4 N e
. . ‘

+

The instructional materials evaluited 4n this stqdy c'bnstifcuted‘the‘,

v
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first three dﬁ;ts within the course strucfure.

Instructional Analysis

- —
- The idinstructional goal for the first three units of Business

Communication was identified as:.

N -

The learner will be able to write effective
business letters in Inuttitut using standard
. formats and correct punctuatwon

An instructional analysis was then developed to further identify

prerequisite subskills for each terminal objective requiree for the

ﬂ]earner to master the instructional géal, The result was a combination

A

of a procedural’ and 'heira;chical anakys1s (See Figure 8). The

subskz]]s were then translated into the intermediate obgectives

The final project}(the posttest) was developed to incorporate the
know]eege afd skills the learner has acquired'ﬁn the first three units.
The grading criteria was qesigned accordang to MEQ guidelines set out
15 the Administration Certification Test for both prograhs. It was

constructed to evaluate mastery of the terminal objectives. ’

The MEQ grading criteria was based on a pass/fail strategy. We
decided to keep the same strategy in order to emphasize the 1mportance
of professionalism in busjness correspondence. There is a difference
between school and the'world‘of work: school 1is mﬁre-forg1ving.~ An

instructor may ;?SS a-letter that is good except for a sloppy format.

In business, thé letter may be considered totally unsatisfactory,

consequently, not achieve the writer's goal.
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Target Audience

L

Ay

The Tearning package was designed for the Inuit in Northeranuebgcd
who are participants of the Management Training Program (MTP). The
MTP's potential clients have managerial responsibilities which can
include g]erica] responsibilities. . Inuttitut is the first language for

the majority of them. They hold\demanding jobs and Thave equallly

demanding lifestyles. Their educational backgrounds are diverse.

-

The \pa jcipants involved in the MTP had requested a course on

" Business Commu ication in a first needs .analysis researched by Kouri

.(i984). They recognized. the dimportance of effective written

compunication skills in-their job. Kouri included a course on Business

‘Letter Writing as part of the Core Subjects within the first MTP

training plan. : .

ot 0

N, \
-

The findings of the feasibility study on distance education

- Rationale for Media Selection-
~

revealed that print shows the highest cost benefit ratio while

audio-visual media are very expensive to produce in terms of both time

and money’ (KSB; 1986c).” When considered wi'thin the contéxt of distance
éducatfﬁn,~wr{tten material i's the primary medium of delfvery in most
institutions -- even those whic‘yh are heavily electronic media-.oriented
?uch as Télé-Université, The reasqn' is simplé -- printed material .is

both easy and cheap’ to produce and reproduce.

' Schumacher (1970) coined the term “intermediate technology” in.

- ~
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relation to the introduction of technology into developing countries.

. He stated that the exportation of sophisticated technology from

developed countries to the developing countries tends to create
cultural conflicts. "Ihtermediate Technology™ aims at mobilizing 1oc#}
resources and encouraging the people to discover the implements of
their own development. In pcactﬁce, thjs means tha} efforts are made

)

to g}ve priority to using locally available raw materials as well as
human resources. True development, Schumgcher cgntinues, must be based
primariTy on the satisfaction of“\the needs of the people it is to
serve:

“to mekef%en self-reliant and indegendent'by the generous supp1y’of the

- .
appropriate intellectual gifts, gifts of relevant knowledge on the

- methods of self-help™ (p.197).

These princip1es are particularly relevant within the context of
Northern Quebec. The "wildcat” introduction of vary1ng technolog1es
(from rad1o}to satellite disks) has had detrimental effécts (Coldev1n
an¢ Wilson, 1983). The equipment is satisfactory but. human resources'
using the ‘sophisticated technology 1is lacking. The presence of
”Southefn Programming™ 1in a culturally different setting SUCh *as

)
-

Northern Quebec introduces an %nteractioh.system 1nvo]vin§ altecnative '

. sets of values, customs, benefits, behav1our patterns and conceptual
_ orientations. A report by UNESCO (1975) on educic1on ih _rural

'deve]opment stated that unfamiliarity with the message s codes of

reference may lead to mental pollution and alienation', i, qhe
individual has not been trained .to 1nterpret themwanoper1y.
Insuffic1ent foresight in 1ntroducing the techno]ogy is usually the

% .

source of the problem, rather than the technology vtself.

,
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situation would tend to Timit the use of audig-visual

44
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Unfortunately, research in the developed world is geﬁera]]y

., “directed towards the most comp11cated techniques available and is,

NS

therefore, i1l ‘equipped for reor1ent1ng 1tse¥f toward low-cost “or
stripped-down techniques (Dieuzeide, 1974). Beyond any doubt, students
can and do learn from print. Print has been and will, remajﬁ the
primary medium of delivery for instructional materials. Carroll (1974)
states ‘that facts and 1Hf0rmat{on that have already been’jyéssediand,
perhaps, well-analyzed by others are most’ efficiently learned from
pr{nt. Anderson. (1976) gives the following advantages of print-based
material: (a) Print in ‘its many forms can bevsent to remote locations
and can be used by -individuals on a self-instructional basis; and (b)
print-based materials can be easily retained and resequenced.

At this point in time,-print is tﬁe medium of choice for the

Managemenf Training Pgogram. Integration of audio-visual technologies

into the teaéhing environment has been inhibited for the following
reasons: teachers are not always traihéd on howwto ;se thg equipment
nor is the software readily adaptable.to client needs. The existing

ggt\ﬁaterials within

the MTP, But this is not to suggest that.the situation will remain ‘

stagnant. It.is hoped that within the not too distant future,

audio-visual mater‘als will have an important role. to play in

maximizing students’ opportunities,. for learning.

—_ ) -

1

Inuttitut...language of Instruction )

Early in the design of the learning package, the fundamental issue

of language was maxsed. A decision was.taken by the Kativik'School

3

: »
o«
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“Board Adult Education Services along with representatives df the
regional organizations, Inuttitd} was chosen as thé 1language of

instruction for the learning package on Business Communications. The

\

aim was twofold: to promote the use of the'written language in an

east-west communication network; and to make the ]earnfng package *

available to a wider audience.

English would have obviously been the most economical choice given
the practically unTimited matefia]s that are available 1in that
language, including human resources -- potential tutors. Howevér,
English has- the serious disadvantage of restricting the potential
clientele for the course. The—use of Inuttitut would, at least,
potentiai]y make it possible to reach afhuch wider group of adults and
at the same time enrich. the language itself by extending it to
encompas§ 5 broader universe of iﬂeas and Eoncepts. The design of the
course and the material upon which it 1$ based was undertaken by a
k‘translator and the author. Careful consideration was- given to the

Inuttitut language used in the instructional material. !
) 7N

C /.
Although some attempts have been made to initiate a "national

Inuttitut dialect, ‘the idea as yet has not been realized. Many Inuit

believe that choosing a standard dialect ‘would eventually result in the

extinction of their regiogal dialect. (Harper, 1993). t

" The Inuit have used a .writing system for over 100 years, but it is
not until recently that material has been written in Inuttitut. There
is, however, no standard Inuttitut dialect to use for official

purposes, for -publication or for broadcasting 1in CanaVa. Nof;hern

t

1
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Quebec alone has two distinct dialects: fpngavau Coast dialect and

Hudson Coastﬁdialect. There are s]ight'yariations even in the dialects
of neighbouring Communities. ‘

_The transilator of the-project is a native of Salluit and has a
good background in the two Mmajor dialects. Our &im was to make .the
learning package as accessible as possible to both coasts. The text
was wriézén‘hainly in Ungava Coast dialect. The differences, however,
were not seen by the language expert as major barriers to

. /
undérstand1ng.

A typist was hired and trained to use Macwrfte'softwarq with'the
Appfe- Mackintosh Plus. Makivika had just recentiy deve1qped an
Operating System which - 1nc1uded syllabic fonts. ’ITherefore, she was ;

able to use the word process1ng program to enter the text in syllabics.

\
‘A Taser printer was used to output the text.

Nonetheless, a question remained when# considering the issue of
language -~ Can the Inuttitut "language accommodate ’concepts ’iikev
“business™ or is it likely to become distorted when the writer’%ttempts
to transmit in?ormat%on apout sﬁch concepts? The evaluation ﬁodéi,'as

a result, foéused Bn’ tﬁe' quality of the language used LJdn  the
-instructional materials, consequently, the eyaluation qu;::ionnaire\

%

included a section on 1anguage.‘ ' . '

- . Content Qut]ine :
. . \ . * °

Unit 1 discusses ihe importance of th% appearance of a letter.

(-]
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While the content of a message is- certainly more important than its
. 3 . \ ' N 3 . . *
appearance, an appropriate appearanceé increases the likelihood of its
being read. A written message must_meet certain expectations if it is
to be read and seriously considered. Unit 1 ¥Focuses on those
expectations and what the learner shou]d do to meet them, The main
objective of this unit is to present information on the overall
appearance of a letter. The unit explains that since the message

I

content is of primary importance, the appearance of the letter —shou1d

not call _attention to itself. Instead, by meetihg the reader's
expe’cfations, the appearance of a message should subtly aid

-

eoMmunication.

Unit 2 discusses the five characteristics of effective written
communication suggested by Huseman, Stockmayer, Lahiff and Hatfield

(1984) A written message should be c'lear, concise, correct, courteous

AN
and comp]ete. .The main object'ive of this unit is to help the reader

J

Tearn to analyze the communication of others and, in doing so, become a

better comnunicator. The message® in this unit 1s that readable

material is understandable because of\its/clear styfe of writing,
J

Unit 3 {ntroduces the learner to two 'kinds of  letters: letters

requesting information and letters giving information. Writing letters

’

is not an easy task, but it=tan be simph’fied through a. systematic.
Pl

approach. The primary purpose of this un1t is to provide such a
b systematic approach to simplify and clarify the task of the writer.
The approach for each type of letter fis described 1n terms of the

strategy upon which each is based.

g



Instructional Strategy

LN
"It has often been the mistake of educators to treat &dult
instruction the same way instruction for children is presented (Bonner,
1982). In desigding the ingtructionq} events, careful attention was

giVen to integrate the characteristics of adult learners.

Course Structure

o

-

Busiﬂééé Communication is a modular, self-paced learning package.
It is designed for individual learning with limited tutor involvement,
As Dickinson (1987) suggests- “The label 'self- 1nstructioﬁ is used to
refer to situations in wh1ch a learner, with others, or alone, 1is
work1n9 without the direct control of a teacher” (p. 5). The learner
" is encouraged to wogk in spall groups. This provides peer commitment
to learn and to progress within the course timetable. The tutor plays
a key role in.introdicing the course, monitoring the learning evghts

[}

and most importantly, motiva;fﬁg‘theilearnersf

The learning package consists of: o N ¢

1. studgnt text/workbook (content and exercises) Y

\ %
2. tutor”s guide

3. evaluation kits o o
The tutor prov1des the learners with a unit test when the learner

- is prepared to be tested.

P .

a, : -

. )



Student Text/Workbook

@
Ve
*

A1l units have the same design. This design ensures that the

learner fs able to recognize the learning objectives specified for each

'y

unit., Each unit is designed as follows: - ' *

“,

. learning objectives specified at the béginning of each unit.
review of previous unit .witrk emphasis on key concepts
learned.

Sonversational tone .of language, which makes the learning

package "usér-friend]y" and promotes interaction..

content is presented in small sequential steps that logically
build upon themselves to realize the concepts and ultimatedy

7

_the unit'$ learning objectives.

review questions and check poini:s are included to ensure fhe
orderly progression of .each step mastered or understood.
They'pr'ovf@e learner self-evaluation of unit content. ‘

. ~ ye
exercises parallel the sequéntial development qf  the unit .
concept: short aﬁ;wer exercise material for Tlow le,\?_gl'-
cognitive material; and case study exercise for higher level ,

cognitive material. N

~d
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- . . 'oﬂ-
- 1epter writing concepts and practices are presented within. a

Northern context. Accordingly, all ' case studies and

-

exercises involve Northerm situations. ;\
- layout conforms to research findings (Lauback and Koséhnick,

1977) on thé readability of instructional material for adult
. learners, |
- ammle white spacea
- type size ‘
- Teading h ‘
- width of margins _ >

| >

- additional activities were included to reach~the 1mterest of

learners of -all ability levels. They can be used as either

remedial or enrichment activities. Local organizations have{,

/ .. .
been( identified, where possible, as~ potential resource
centrest , «
eZ - 4

7 b !
- | R

The‘uniqueness of the Northern environment has been considered 1n°
the overall design of the learning package. Acco;dingly, the leafner‘s
commitment .to completing rthe:course was addressed Given that this
course is self-paced and designed as 1nd1v1dua1 learning, it is,
“important that the tutor establish in the learner a contractual sense
of time commltment to the course. A suggested course schedu]e appears
at the beginning of the learning pegkage. The learner is encouraged to
use the sEhedu]e‘to organize and plan a personal weekly study schedule,

In making@ﬂp the schedule, the learner is asked to consider other

commitments such as family, work, Je{sure, hunting and fishing}-etc.

\
w o
-
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. The tutor and the learner regularly review how well the completion
dates are being met.. This monitoring of the study sch@éule encourages
, L
continuation and recognizes the reality of changing commitments on the
. A : -

" part of ' the learner. Ongoing' changes to the study schedile will

eliminate the learner's sense of slipping irrevocably behind a rigid

schedule to the point whéwe dropbing out is seriously constgered.

Tutor's Guide

The guide was designed to help the tutor administer the course.

" It describes the course structure and provides a number of suggestions

in presenting and monitor1ng the course,rjand in . motlvatlng the
learners. Score sheets and correction keys for each unit test' have

been included in the tutor's guide in order to faciljtate ‘récord

keeping of student marks. .
Evaluation Kits BRW
R The tutor presents the learner with a unit test at_key junttures

in the learning package. Each unit test allows the learner to be
evaluated as to how well terminal objectives have been rea]ized The
~evaluation kits 1nc1ude two case studies as well as_the requirements

for successful comp]et1on of the unit test.
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CHAPTER 4 '
Method

'Tﬁe purpose of the formative evaluation was to collect data in
_order to increase the efficiency and effectiveness of the instructional
materials. Feedback was obfained from aﬁ official translator, an '

. executive secretary, a pedagogical .counsellor as Mwe1i,ﬁgs potéht]al
users df the learning package.

The formative evaluation';:?\ggﬂgyef€§’in twa, successive phases:

- Phase One was an expert review evaluation and Phase Two was a small

group evatuation. The formatiye evaluation process is preseﬂted iﬁg

Figure 9. . E

" Phase One: Expert Review Evaluation

e g
&«

-

. The expert review evaluafion phase 19vo1ved three Iquit employees
at KSB - a pédggogical counsellor, an executive Qgécretany' and an
official translator. They were asked to réview thé instructional i
material while sti}l in draft form and Jjudge those factors which fell
witain'their area of expertise. These factors included 1pstruct1ona1
'deékgn, content and 1angu§gé. Edit¥ng guidelines suggested by Laubach
and Koschn1ck (1977) were used to help the eva1ua@grs w1th the review.

Kn examp]e check11st can be found 1n Appendix B

-

N .
The instructional materials were revised based on feedback

gathered during the expert review evaluation phase. The fggisigns made

-

to the original material are presented in the following chapter._

9

e N
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" Phase Two: -Small: Group Evaluation

N\

The revised lgarning package was then tested with the Centre Directors
of Kativik School Board during a workshop on Written Communications

held in April, 1987.

-~

L4

The objectives of the small group evaluation were:

1. to determine whether .mastery learning was aftajned for each

of the terminal objectives fqﬁ_Units 1, 2 and 3

. 2. 'to evaluate the instructional design of Units 1, 2 and 3

x , f/'.

3. to evaluate the quality of the language

4. to determine the feasib{1ity of - future deve1opment of °
instructional -packages in~ Inuttitut at the KSB Adult

Education Department.

‘Sample and Sampling -Procedure . ‘. . . '
The geographicgl distance between the target population and thé
centre' of program development limited the author in- selecting the
 subjects for the ;ma]] group evaluation. A workshop on the iopic of
Written Communications was be?ng organized for the Centre Directors of
the Kativik School Board by the author of this study; at the same time
as the Iea;;ing package was ready for Phase -Two of the formatjvg

evaluation. The.timing and situation seemed aﬁifopriate }or the. small
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group evaluation of the instructional materials. With the cooperation

of the Staff Training Committee at KSB, the authot was able to organize

. the workshop to include the evaluation of the learning package. The

workshop was to be givem over a period of seven days -- 45 hours. This
schedule did pose a problem in ‘that there would not be enougﬁ time for
the learner to truly reach mastery learning. They would not have the

2

opportunity to take the test over in‘'order to attain mastery.

N

The participants 1in this study were 10 f{out of 14) Centre
Directors of Kativik Schgol Board. The Centre Directors represent a

specific group within the Management Training Program clienteless The

'position of Centre Director is unique within Northern Quebec. It was

AN

created to ensure adequate participation by the Inuit in all aspects.of'
educatio& in the community. The Centre Directors provide the
day-to-day administration 1link Setween the community and the head
offic;.\. They help to put the Education Committee decisions into
effect; while ensuring that Board policies are met.*—Periodic traiﬁing
sessfons are held in aorder to perfect the Centre Directors’

administrative skills. (Kafivik School Board Report, 1985a).

The degééraph{c daéa co11ecte& in éhe evaluation questionnaires
helped to further identify the subject's background and present status.
The‘Centfe Directors who participated in this study represented the
spectrum of possible learners expedte& in the‘targetipopu}gtionf‘ They -
ranged in age from 25 to 44" years old. Table 4 summarizes the group's .

language profile.
L
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Yable 4

Profile of lLearners' Competencies in Different Languages and Inuttitut

" shown in Table 5.‘.Eight of the subjects had participated- in previous

Dialects o
Languages ¢ Spoken Written
some fluent some fluent
~>Inuttitut: ‘ N (_\/‘ 10 10
- Hudson Coast dialect | 5 5 .
- Ungava Coast dialect 3 6 3 5
v English -~ 3 7 2 8
— French P 3 o1
é
N=10

The varying levels of education achi;aved by the participants ls
traihing programs. The types of courses they had pursued'ranged from
Adult Education upgrading (for example, Mathematics and English) to
job-relized "training séssions (for examp{e; 'ﬁersonne[ ManageMen;).
Eight of the participants followed thé\tcgininglseqsion because ft was
‘seen as part’;f their job. One learner saw the course as a means of
attaining a better posigion; another saw the course as'alneans to gain
more Knowledge. Parficipants' length of job engrienée ranged from one

»

week to seven years.

o -~
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. Y
Tablé 5. S . . ) |
Levels of Education Achieved by Learners
Education Level < Number of Learners
self taught 1
) E ‘ ¢ ] )
. . ) Co L)
Secondary:  one 1
two : : ' 3 !
three o 2 )
- . four 1 \ ,
five - !
. : y o
ﬂ College: ¢ one 4 i ‘ -
' two ~ ' ‘ oy /1 ° o
. three" - ) -
' CTOTAL: _ a 10" g

Tutor Background

[

Q,In qQrder to economize time and r'noney, \t'he KSB Staff " Training

Committee suggested that the trans]ator af the project take on the role

‘of tutor for the learning package during the training session for the
: Centre Directors. The experience she gamed working on the pro.]ect was
valuable and would save time training someone e'lse as tutor, - Her .

background,experience readily lent iself to the role of tutor. She was

: ~ : . - ' ’ ’ -~
,Quebec City. She-also ha_d’ three years of Northern tegching experience,

T

o

»

fluent in both dia‘[ecté. She had gone to_‘a secretarial ”coHege in
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/
L 7

1

The author coached her in a tutorial rolé prior to the training session.

Instrumentation

-

The instruments used toﬂco]]e'ct the data were (a) a prétesf. (b) a
poéttgst, (c) a Jea‘rner evaluation queétionnaire and (d)‘ a tdtor
evaluation questionnaire. The purpose of .the pretest was to provide
baseh‘nevdata and to' 'dgtermine whether the ’s’ﬁbjects were suitable

candidates for the evaluation. The purpose of the postfest'was to find

‘u ;

"if the subjects achieved .>mastery learning. The evaluation

1 o !

questionnaires were designed to provide demographic information as well

"d@s feedback on the instructional design, 1angque and feasi;bilit)? of

program development' in’ Inuttitut for KSB’Aduit Education.

_+Pretest and posttest. A pretest and . posttest were developed

according ‘to_ the terminal objectives’ set out in the M.E.Q.

‘Adlhinistration Program. In the pretest, the 1learners were asked to

>

write eii:her- a letter requesting information or a letter giving

“information. The learners,- in the posttest, were asked to write the

3

same kind of letter as they had written in the, pretest. The topics.for '

the kind of letters were similar but not identical in order to avoid the

~ s L

.pmbiiem of testing effect. A co'py of the pretest can be found in

7 Appendix .C; a copy of the posttést can be found 1n‘A_ppend1x D.
v - ) . <

0

N

s+ The critew‘-pn for mastery learning was set at #0% in the M.E.Q:

Administration Cerfificati‘on Test (1984). Since the course. will.

eventually be recognized by the Ministry, the same criterion for mastery

s , . . 4 -

e B | U/

T ST

LA
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was ‘used by the author. For the purpose of this study, the percentage
of learners to acquire mastery was set at 80% (Briggs and Wager, 1981).
Therefore, in order for the learning package to be considered effective,
80% of the learners had to obtain, a score of 60% or more in the

posttest. .

.

Table .6 presents the mas,tery criterion scor:e for each telrminal
-otzg’ective.v The pass/fail strategy was adopted «rom M.E.Q. guidel ilr;es.
The weight’i'ng 'system‘ reflects the .importanée of mastering the
* corresponding terminal objeciive. The correct%on keys for the i;e'sts‘ can

be located in Appéndix E.

Q | ) //'

In order tbo attain mastery for the particular ‘objective, the
. learner had to include the specifif: points listed under each test item.
The learner? should have inc]uﬁed all five parts of a business letter in
order to score mastery for “Presentation” (terminal objective one). The.
“Format” (‘terminal objective two) should have been adhered t6 thrbughoﬁt
the {etter. No more than two m’is'takes were allowe;i for “Punctuation”
(te;*minal objective three). The learner received the ten points for
"Stylg"“"(termina] objective four) if the letter was clear, concise,
correct, comp'leteﬂan& courteous. Mastery for “Content” (terminal
‘, objective f'ivej was based on the oréanizat‘lon of the letter into an
opem‘ng' paragraph, a body and a closiné paragraph. The letter had to

~1n'c1uc1‘e pertinent information regarding the request or the answer.
) ' A
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~  Table 6

-

Test Item and'ﬁaSterx_Eriteribn for Each Terminal Objective

’

Terminal . Test Item ‘ Mastery Score on
Objective l | ( .Pre and "Posttest 0
,’ ‘ . ) ' ) (;
Unit 1 ‘ . "
1 hy Preseﬁation 5/5 &/
2 C- Format . 8/8
3 ‘ Punctuation™ il 5/5 .
- - /\,'
> Yo
Unit 2 o e ’ -
4 | Style ~ 10/10
- C
&>
Unit 3 - ;
, 5 C ~ Content 12/12
’ ) . » * A
TOTAL: * 40 pojnts
Note:
Pass: 24740 or higher
Failt  .23/40 or lower .
X . '
L B . " , >
. ‘ ’ ) s
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~ —

Evaluation Questionnaire. An evaluation questionnaire was

developed for the learner as well as the tutor. The questionnaires

included the following components: {

s
L}

1.' demographic data

2. instructional design
- infotmation presertation </
- student participation

3. TangO?gé

4.  general comments - : “

-
w

Refer to Appendix F for a samp}e;copy of the Learner Evaludtion

Questionnaire and Appendix G for the Tutor Evaluation Questionnaire.

Evaluation Procedure .
: | ) .. ..

4 . . .
Weston (1986) states that th%vrole of the learner in a formative

v

evaluation process can range from passive to very active. She describes

. v . «
potential learner roles as: . C o

N, . : ' g

o~

. . . 1 *
A passive 1earner would- be asked simply -to work through the

materiafé and take tests ....the studeng,is passive in regards to
P
ngiving intentional feedback. At the other end of the continum a

student in the critic's role would ask questions actively, make

- P

comments and suggest or actually make nevisions on the materials.

©

(p'lo)x . ’ "

During the sma1l£ group evaluation, the euthor eneeuragedf the
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participants to take on aftive learner roles because! of the novelty of

the text being written in Inuttitut. The author explained that the

instructional materials were in thélformative stage of development and

: < o
that it was necessary to obtain feedback on how they may be improved

for , future use. v The tutor then took over the sessions. She

administered the pretest to the §¥oup. The learners were asked to ~

circle any vocabulary which was un&lear to them and to place a check
mark next to directions or qdesticns that were unclear. The learners
were also asked to include personal comments pertinent to the materia].

During. the test, .the-learners were not “interrupted.

N N

Upon completion, the tutor passed out theﬁinstructioﬁél materials.

The 1learners went through tﬁe instructional materials in two small
groups; “The tutor wgnt from one group to the other providing
assistance as necessary. The learning package waéfdesigngd to be used
=in a. similar setting. A§ previously mentioned, past experience has
shown that the use of textuai/;;terials a]one}cannot take the‘placﬁ of
conveﬁtional human-assisted instriction, whether it/is provided by a
.tutor or by another-learner.‘ Because of the:noveltynof us%né Inuttitut
as the language of instruction, the two géoups were brought togéther
» after each unit for two reasons: First, in order to arrive at a‘common
consenku;* of terms; Second, in order fo complete the evaluation
questionnaire. During the debrjéfing session, all mbdifications agreed

3

upon by the group were recorded on the tutor's copy.

The posttest was administered at the end of . the ‘{hree units.
Again, the learners were instructed tg circle unclear.vocabulary, and
place a check - mark next to unclearf directions, questions or

v , LN

'
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o .

-

recorded. . ,
“ 3 o N
During the workshop, the author observed the process. Notés were

0

taken about the difficulties encountered and the number of

1ntervent1ons made by the tutor. A discussion period was organized at

the end.of the session in order to allow the participants, the tutor
and the author to voice their opinions. All comments and questions

were recorded. The dfscussion' mainly focused afouqd the Tlanguage

. {
. lssue. Their comments have been included in the results section of -

2

this'study. ' —-— . 7$a;

PR v . R -

Data Analysis

A
.
s

: . : ! ,
Performance evaluation was based on the pretest and the posttest.

14

Scores on the prétesi provided baseline data. Scorés on the posttest

helped to determine“@hether mas%ery learning was achieved. Descriptive

statistics were calculated to obtain an overall view of the gains.
Because the purpose of the formative evaluation was to identify
1nstruct10na1 problems, an—obJect1ve by objective ana1y51s was also
performed. The 30%/80% convent1on described by Briggs and Wager (1981)
was used to evaluate the performance on the overa]l pretest ' and

posttest scores as well as each terminal obJect1ve

’

) .
’ - -

" The Learner's Evaluation Questionnaire and the Tutor;s<Eva1uati6n
Questionnaire helped tb.identify the strengths and weaknesses of the

instructional materials, A five-point Likert ‘scale was used to collect

Q
R

information. The time to complete the pretest and the posttest iij\hjsj .

J
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the data. The descriptors were:

Strjongly ) ' * | Strongly
. | ‘Agree Agre"e' Undecided Disagree - ‘Disagree
Y "3 2 1

LS

Résponses of 4 and 5 were comBined and they were considéred
pqsi‘tive findings. ReSponses" of 2 and 1 were combined and they were
considered negative findings. Responses of 3 were considered neutral

‘findings. Decisions for n'lodi’fic‘a'ti'on were based on a majority (50% or

more) of responses that indicated revision to be necessary. ' If for any

YN

one of the items, the majority of responses was “neutral™, then that
“

particular aspect of the instructional material was further analysed by

" the autho.r and the translator, and a decision was made whether-or not to

-

‘modify the corresponding instruction. The same procédure was taken if

there was no majority.

4
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.  CHAPTER 5 .

" Results and Discussion

:rhe study describes the’.production and _formative eva'l'uation of a

" learning package on Business Communication, thé text of which was

written in Inuttitut. Such a pro&ect was the first undertaken by the

KSB's Adult Education Services. The novelty of using Inuttitut as the

. 'language of instruction reinforced the necessity of evaluating the
learning package. ‘

)
.,

Phase One: Expe& Review Evaluation

The initial phase of ‘formative evaluation focused,on, the language,
‘fhe content and the instructional, design of the learning packagei. A
pedagoéica] counsellor, an executive secretary ‘and an offici,a]b
translator reviewed the instructional material. These three KSB
émplgees-a]ong with the translator of the project, the typist and: the

-

author constitgted the evaluation committee. -
P

“'when discuséing the translation, the issue of dialect was Broughf'
up. The committee insisted that unless a standard writing system is
accepted by all ;ntfit, a form of 11nguis£ic colonialism will devefop.

Rut, as witp any language S:he;nge or development, everyone has different
pinions., These subjective views are usuaily baéed on emotions (as can

be seen in the results of the evaluation questionnaire).



i@

66

»

Units

Revisions from Phase One

o

A1l members of ithe committee felt that ‘the information oresented in

2 and 3 was interesting and chaHenging.ﬁ One member

recommended that the section on punctuatwn be emphasized. It was the

first time she had read about punctuation usage in Inuttitut.

.

The subsequent revisions made to Phase 1 were:

Omission of content was rectified.

‘Missing pages were located. , T

: Unclear passages were rewritten.

- letters giving information

.Typographical errors.were corrected

Unc]ear vocabq’lary was rectified oL~ o~ -
It was decided to use the English terms- for the d'lfferent’ -

styles of format and punctuatlon.

Sections were dropped:’ R v

. Letters reduest‘lng credit "\ N

- Collection letters '
. Claim 'Ietters

- . Adju;tmegt letters " _ - -

The committee concluded’ that the Tearning paékage as a 45 hour
course covered too many d%*fferent kinds of letters. -They‘
chose to retain the ?oHow1ng o , '

- letters requesting information

. - f .
The instructional material was reorganized.
‘There were originally 5 units. After the initial evaluation',,‘ ’

it was recommended ‘that the 1n’structiona'l units be shortened.

‘5

~
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. We, therefore, reorganized the matem‘al <into 7 units.
8. -The Inuttitut was checked for cons1stency.

_Q.f Bo]dingrand differ’ent size syllabic fonts were used to
4 | distinguish headings from subheadings. ’ °
10. Key words and concépts were highlighted in example Tletters
using a screen, |
T'he instructional hateria]s were consequently revisedﬁ and final
corrections were made in the No;*th in January, 1987 (the typist had to
return to her communi'ty)”. Evaluation objectives aond instru'm_ents‘ for
'éollectﬁg data were developed. The rev1:seéf~ learning package was then -

tested by the Centre Directors during a workshop on HWritten

Communications in Apri],11987.

Phase Two: Small Group Evaluation

J .

The purpose of the small gr'oup' eva]uation was to identif_y'
instructional problems in the learning package for rev1s1on purposes.
The author will present the resu]ts and d1scussion for each eva]uatwn

obJective in this chapter. = ' 2

'

-
—

Eva1uat10n Obje'ctive l: to determine whether master'y 1ea§~n“ing was

attained for each of the terminal obJectives for Units 1, 2 and 3

N

AY

The results of the pretest and the posttest are presented in
Table 7. The ana1y,sis showed an overall gain with regard to pretest
versus posttest scores. The results on performance fell within the

~ 30%/80% convention; that is less than 30% of the particip_an;ts ’passed,;he‘
* ’ 2



A

pretest while 80% of the participants

predicted, the criterion for mastery was met by posttest scores -- 80%

passed the posttest,

of the participants obtained a final score of 60% or more.

 ad

Table 7

Final Scores on Pre-and Posttest

Learners Average Scorgs.
Pretest Posttest
1 5 3
2 -5 28*
3 0 40*
4 5 : 40*
\ 5 0 28*
6 8 40*
7 17 35+
x
8 0 18
9 0 _ 4o
N 10 0 18
" Note: Maximum scb;};; 40 on pre;aﬁd~bosttest., ~

*Mastery was achiéved
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Descriptive statistics were calcUtated to give an oveﬁali view of
the gains realized by the ﬁarticipants (seéxTagle 8). \However, the
purpose of the testing was instructional material evaluation ndf

'léarnér ‘evaluation. Tuckmanﬁ(19‘85) states that the bﬂroper unit of

analysis for formative evaluation is the objective. Since the aim of

“this™ formative evaluation was the identification of specific areas in

the instructional material where improvement was ngeded, an

- Y
objective-by-objective analysis was performed. The results yielded
. ) .
more useful information than the overall pretest and posttest scores.
Table 8 S
Descriptive Statistics on Pre-and Posttest Scores
) Median Mode
Pretest 2.5 “} o )
Posttest 33.5 40
& ' ‘
o ]

S

) > w, .
—TJable 9 displays the summary of pretest and posttest performance

for the 10 participants on eag:h of the terminal objectives.
L0 " ) 9‘ . ‘

—~



Table 9 k

Pre-and Posttest Performance of Terminal Objectives Mastered .by the\

ll.h .
Learners '

[y
S

Terminal Objectives

- * Learners 1 2 3 ’ 4< ©5
\ 4 . Pre Post Pre Post Pre Post Pre Post Pres Post
/ 1 \¢ + + . + +
2 SR N . + + + |
3 + T+ + + +
A 4 .t + + e + +
] ’ 5“ * + + + + .
n g + ® + + + + +
7 + + v + + 0+
8 © + + > + ~
1 9 + + o+ + +
10 + " +.

ﬁ;’flf PR s ' » , . . e
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’

The author had .also expected the 30%/80% c\)nvention ‘to apply to

\

performance on 1nd1v1dua1 obg,ectwes,“ that is, ] ess” than 30% of the

1ea ners to master each 1ndividua1 obJectwe on the pretest -and 80% or

mofe to' master the same- objective on the posttest. As. shown in
gure 10, objective number one’ and five did not meet - these
. f . . : -~
. expectations. ‘ /‘
¥ ~ , :
. : : Pretest scores
D Posttest scores
. % ‘ .
LN
100 “ . B
. .
~ 90 P
, T80 p——g—— e e e e e —— Posttest
nfﬂ ' d ! \‘c
@ 70 e '
a ' ' Y
2. 60 Y I
".6‘ ) . g 4 ‘ B
o - 50 ’ . .
g - 40 ‘ ~ ‘
8 |- OO | -
o 30 —— — i ke e e e o e e bl e e e b e i Pretost
® 20 L -
-’ X . v' c ’ \
' 10 | - . - -
3 - : R
0 L= . ] . :
/ ~ ] e . - NI K
' 1 . 2 'y 4 . 5 S
. AU .o . ‘ :
. . — o h Terminal Objectives X i
. o, . . . 2 ) e \ v
! . T . ‘ 4
1y Percentage of learngrs' mastering terminal o‘bjectlves on .
) ’ the protost and pqsttest. . ‘
I . v — ," 4 i 4
; T . . © 5 R 4 )
N S - \ "X ’ .
.. m’ i ' ! 3 3 .
1z M ‘ " e -
o ,' | . A "—-
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‘ The previous findings indicate tﬁat learning” took place as a
result of instruction. The criterion for mastery 1e$rning (80% of the
‘ participants should réceive 60% o;'more) was acﬁiéved when looking at
figa] posttest scores. However; the author avoided putting too much
jmportanhe on the ovgré]] posttest results because the purpose of this
study was to jdentify instructional problems. Useful information

emerged upon a detailed examination ¢f individual tbjectives. The

findings will be discussed in the following sections.

hd L]

!
’

"

Unit 1: Introduction to Letﬁers. Al participants . mastered -

~objective one on the postteSt; Four of tha participantS'ﬁad 'a]s%

mastered it on the pretest. The learners were'to.include the six main
"parts .of a business letter in_ their letter. Although writjng' a

busihess ‘letter in I@L$titut was a new éxpé;iehce fpr all of the
d partiéipants;' most of ghem hqu previously written Endlish business
fetters. . : o |

. ‘whh . | - “ |

" Eight . of thgr‘lo- pértf&fﬁiﬁfé_‘ﬁégféFéa‘ opjéctiQe t&d"vah the
positest. They adhered to the;férmat'specifications. The forma;.used
more frequently by the learners were fu1{ block style and traditional
stgleﬂ The éppearance of all the Tetters 1mprove§,dramat1ca1]y.

. . . ’ . " ¢

'Nine of the participants mastered objective three on the posttest..

Two of them had also mastered it on the pretest. Two of the letters

written in the'pretest had. no punctuation whatsoever. It was noted by
some of the Tearners that punctuation 1s’u§ua11y not dealt with when

studyiné-lnuttitut in school. The learpers were required to nse the

~

‘ ) - .
. . . -
ﬁ . . - ¢ - * . \
| v '
¢ . . " . . .
- ‘- .
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punctuation style (open, closed or mixed) that accompanied the format

style they had chosen.

|

; ’ b
Unit 2: Characteristics of Effective Written Communication. Nine

"of the participants mastered objective four on the-posttest. They-were
required to demonstrate the‘five characteristfcs of effective.written

. communication in their letters. The learners paid carefu1 attention to

the use of finals 1in the posttest. One participant who had not used

a

fina]s at all in the pretest used them extensively in the posttest.

“

e

-

Unit 3: Strategies for:writing Business.Letters Six of the

part1cipants mastered obJect1ve five in the posttesg, One partic1pant

had also’ passed this objective on-~ the pretest. In all, four

‘ particpants Failed the prgtest and posttest -for this obJect1ve (see
Table 10). .

o .
Ki '

\‘.

The,learners exper1enced difficulty in organ121ng their letters:

1nto an’ opening paragraph, a body and a closing paragraph The four”

part1c1pants who failed this objective wrote the1r ‘letter 1n one
paragraph. They did not 1nc1ude an 1ntroduction they went straight to
either their request or the 1nformat1on the potent1a1 reader sought.
A]though the letters were understandable, the ideas were .not well
organ1zed: |

\ .

t
¢

‘The results on student performance seem to suggest that: .
1. The concepts of preSentation,@fqrmat and_ punctuation which
are dealt with in Unit 1 are.easy to understaud and to

translate into Inuttitut.: ‘ i

-



4
p
The content of Unit 1 was already known to the learners in

English and was therefore easier to internalize.

>
A M

/

The learners began to expe;ience language difficulty with
Unit 2, which <deals with éhe characteristics of effective
written communication. The concepts dealt with are abstract
and thus more difficut® to translate into Inuttitut.

<

The information in Unit 3 proved to be the most difficult to

~

internalize. It deals with writing strategies. Possible

explanations are:

‘ . ’

a) There ‘are a number of exercises in this Unit where the’

,1earner is asked to write different types of letters.

' However, . because® of the ‘time: constraint, the

.pafticipants did not do the practtpe exercises. Perhaps

. A the yeaknesg in the %Pntent of their lettets was sjmp]yA
due to lack of practice.’

b) Personal observation andv]sarner feedback suggested that

the content of the'Unit may not be easily translated

into fﬁuttitutz Further explaﬁat1ons are presented

under Evaluation Objecfive 4: the feasibility of the

N development of instructional materials in Inuttitut.

-

c) The grading criteria may h;ve weak validity. According

to the tu%or's comments, the séoring for the first;phree (

" terminal objectives Was‘easy because either the learner

N

L]
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included the given poiﬁts or not. Ter&inal objective
four and five posed more 'of a "problem ijn scoring
- réﬁiabilify. Rater subjkctivity‘mighf have influenced
the scores. Dde to the difficulty in obtaining rater
‘reliability -- the tutor was the only person qualified
and available to score the tests -- the questiohableness
of these scores remain. It must be pointed ouf,
however, that in the case of terminal objective fiye the
determination of pass/fail was based stringently on the
organization of ideas and the inclusién of pertinent.
information. Many of the learnershhdid not org;nize
. their letters into an opening pafagraph, a body, and a

closing paragraph. These Tearners 'thergfore lost the

marks. : i

Evaluation Objective 2: to evaluate the instructional design of.Units

1, 2and3 -0

¥

\ﬁ The evaluation questionna%re was developed ‘ to collect data
concerned. with the insfructional' design re@érdiﬁg the following
components: . q . '

a) Information Pre§;ntation

b)  Student Participation .

L -
!J‘!‘ ¥

»

The response freqlencies for Unit 1 questionnaire are'gjyéh'in Appendix
H,‘Unit 2 7in Appendix I and Unit 3 in Appendix_dl\ The iiems mqued‘by

an asterix (*) identify those areas in the iﬁ;ﬁ?uctisna} materials that -
¢ N e

need improvement. R . \\\\\\-
. ' * . w T

5
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3
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Unit 1: Introdyétibn to Letters. Overall, the participants had a

positive attitude towards Unit 1. They found the Unit informative and.
interesting. Most felt that the instruction component of the Unit was
well organized and easy to understand. It was (correctly) noted .that

one of the examples was not placed next to the appropriate information

.section.

’

Thé majority. of Jearners pointed out-that there were not enough

practice exercises and qddftiona] activities. #They suggested that more
exercises on punctuation, as well as recogniion of different.formats
should be included. An attivity called “Check Point” was included in

Unit 1. Here, the participants answered questions on whether or not -

théy ‘undertood the information preseﬁted in the Unit. A sample

question is:

Do I know the parts. of a business letter? VYes No. be

[3

They ‘enjoyed this activity very much and suggested that a thck
Point be included after each unit.

Y o " N

The recommended révisions for Unit 1 are:
f
-1, There will be additional practice exercises on punctuation.

-2. Exercises on matching punctuafion to corresponding format
styles will be iﬁc]uded. ‘ '

3. ¢ The learner will be asked to identify different formats.

4, Carefu]‘attention'will_be paid to the layout of the text.

~”
-

5.. An answer key will be deve]oped'for the learning package.

. "
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Unit 2: Characteristics of Effective Written Communication.

Overall, . the learners had positive attituQes towards Unit 2. They
found the Unit interesting. Several Tlearners péinted out that more
examples of eifectiv; writing éhouldibe included. Because tﬁis unit
deals with Tlanguage style, the l?articipants had Gdifficulty’afinding
suitable terms acceptable to Both coasts. The igsué of 1aﬁguage is

further discussed under Evaluation Objective 3-of this study. Most of

i'the learners encountered difficulty 'with exercise 2 where they were

asked to rewrite statements tht contained varying kinds of errors.
The. pariicipgnts hdd a diffiéu]t time in {dentifying the errors
Especia]]y tho;e errors which dealt w{th grammar or spelling. lTEQy
commented that the syllabic orthographj éanof be manipulated the same
way that thé"Romap_orthography can. They argued that a wo:d cannot pe

misspelled in syllabics.

e
B 1

The recommended revisions for Unit 2 are: )
. 1. qgigmp1es of -gooduwriting as well as examples 6f“poor writing

for each of the five characteristics'will be included.
.} » i jd M ’ ’

2. The topic on “correcthess”'will include sections.on the use

SR of a) punctuation, b) paragraphs and c) syllabics and finals.

Further consultation will be needed on the use of punctuation

and paragraphs in Inuttitut.

- \

w s -
*

Expmb]es of writing  will® represent both sub-regional

' . o | ' o ,
dialects. DS o
" . ’\/

. ) .
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‘1. The Unit will be further analyzed for relevancy.

78 -

v
L

4, Exercise 2 will be rewritten to conform to syllabic

orthography..

2

UniE 3: Strategies for writ{nggBusiness Letters. Oq the whole,
Unit 3 proved  to be the most difficu1t. unit. Feedback -from the
1earngrs' and in-depth aiscussions revealed that 1earnérs{;were
experiencin§ problems with the instructional materiéﬁ in this unit,
ATthough hany positive comments were received’about the-insffuctiona]
strétegy, the-high number of "undecided; responses are significant (see
Appendix J). Possible explanations are:

| 1, Iﬁe instruction may not haVeobeen adequate, Perhaps letters:

reﬁuesting information and letters giving informatién should

be discussed in separate units.
é. ‘Important ideas were not repeatgd often,enough.

,A°3. Because the participants were not used to-writing business
letters “in Inuttiut,- the Unit was seen by some as- being

culturally irrelevant. -

The recommended revisions for Unit 3 are:

3

2. Lletters requesting information and letters giving information

will be reorganized into two sectfons.

‘3. " Important ideas will be highlighted.




o,

Y

4, Additional examples of. letters will be included. e &;“

5. Examples of writing will represent both coasts. '

Eva]uation‘bbjective'3: to evaluate the quality of the language

The eGa]uation questionnaire was developed. to collect data

pertaining to the quality of the language.o The participants went

through the instructional material in two groups coming together for
discussion at the end of each unit. Accqrding to Weston (1986), their
role in this aspect. of the study would be that of critic. They
proofread and edited the instrgctioﬁa] materi;1 so that the Tanguage in

the learning package would accomodate the dialects of Bqtﬁ coasts.

They suggested revisions concerning the language in general. - All the’

suggested changes were recorded on the tutor's copy.

The response frequenc}es for Section C of Unit 1 are given in

Appendix H, Unit 2 in Appendix I and Unit 3 in Appendix J, The items

marfed by an asterix (*) i&entify those areas in the language tH;t need
to be rewritten. Nine out of the 10 participants answered this section
on language. One of the participants felt that her knowledge of the

Inuttitut Janguage was not strong enough to eva]uate it.

—

c\

(3

The comments concerning the quality of language are similar for

the ihree units. The majority of participants found the units well

written in Inuttitut. They were able to understand the information.
Three participants pointed out that the examples of effective business

letters should-represent Inuttitut dialects from both coasts.-

5

~ "‘

[x
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. i .
The section on content in Un1t 3 stressed a 11near organization of -

1deas During dlscuss1on, some ‘of the part1c1pants pointed out that
the Inuttitut language could not be manipulated in the same way as the
Eng]1sh language. They stated that the Inuttitut language is not as
precise as the English 1énguage," Terms that refer to an abstﬁact
concept are coined within a concrete use of images. For example, the
'word "secretary“ is translated as “the person who writes with a

>

machine™ or the—person who sits at a desk
/
N

] - .
The number of “undecided” responses in regard to the quality of

4

language was high. The author presumes that the participants did not
feel comfortab]e in the ro]e of critics. They constant]y‘referred to
the d1fferences in"the Inuttitut dialects and consensus of terms was

)
difficult to reach.

.Ezaluation Objective 4: 'to determine the .feasib%]ity of the

Beve10pment of instruttional materials in Inuttitut S

The evaluation questionnairé for Unit 3 included a se¢tion on
. Génera] Comments. The participants were asked questions concerning the
feasibility of the development of instructional materia]s‘in Inuttitut.

d

The responsé’frebuencies for Section D-ate given in Appendix J.

/ o ‘There was no strong consensus among the partifﬁpants whether
’/ Jearning packages should be uritten. in Inuttitut. They found that
reading in Inuttitut is a sl6w and Tong process. The reader must rely

entirely 92 the coﬁtext for the precise meaning of a word. Some found

- . %hemselves 'translating the {information back to- English in order to °

~

¥
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.~ better understand the Eoncepts. One participant suggested that future

learning packages should be written in Inuttitut and English.

! G

-

- -

)

Another part1cipant‘cqmmented that unilingual adults may find the
- learning package difficult simply beca@se they are not useé”éi'readiég
instructiopal material in Inuttit®. She stated that the, learning
myackage would be more beneficial for those people’who had atténded
‘schooi and who knew how to manipulate a book,
kS
There was also no consensus reached as to which Inuttitut dia]ect:
would be preferable as a sténdar@ system for instructional material.
The participants were asked to choose bétween the two majdr dia]gcts
" found in Ndrthern Quebec -~ Hudson Coast diaiect and Ungavg Coast
dialect. The responses were split 3/3. Three other respondents added
a third choice. They suggested that learning packages should be
written in both dialects. OAi '}esbondent added ’fhe Hudson Strait

dialect as a fourth option.

‘.

-

While thé‘majority enjoyed the first three units of the 1earn%ﬁg
,package; two particpants stated that they did not find that the
information would be helpful to them in their jobs. They béth«adde&

that they do'not perform extensive letter writing.

.1 ’ : :
Tutor'sEva:Z;tion Questionnaire _

\ ‘ 4 —~ X,
Feedback from the tutor about the instructional design of the
- learning package confirmed the comments made by the participants (see
. \ )

Appendix K). She felt that the learning package.should be re-written

-
¥

Cox .« - , - . %



82
in order to incorporate the suggested éhanges. Recommendations made' by-

the tutor are:

1. The instructional matekial should include:

- more illustrations go break up written text .
- & bilingual giossary of terms (Inuttitut-English)
- an answer keyfto reinforce the concept of self-study.
2. The tutor's guide should include:

- more suggégtions on teaching activities,

3. Although she found the grading criteria clear and easy to
> fol]ow; she found the pass/fail strategy -too stringent,

She suggested allowing partial marks.

A

Ed -

N “Style”; for example, the use of finals in the written

language.

e ———

-

'fﬁ, 5. The concepts of‘punéfuation and parafraphs should also be
included in the unit of “Style". N

,:. -

"
?m“':'.‘v‘

4. . The concepts of syllabic wrjting should be included under .

A y o

P
<
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CHAPTER 6 o
Conclusion gnd RquWmendations
‘ AN .
Altﬁough v;he KSB has acquired- a considerablé amount of both
experiencgs and data in the course of the formative evaluation phase;
the learning process i; not finished. Many efforts in the upcoming
year will be devoted to revision and ‘further eva]uation., This chapter’

, < .
will highlight the experiences obtained thus far, suggest

-]
recommendations for the learning package and for future curriculum

deve]opﬁent in Inuttitut. ~ oo

. The vresults of the small group evaluation suggest that the
instructional materia]s—were effective. The criterion for mastery was
met when .considering tﬁe overall posttest scores. A detailed
examination of 1individual objectives along with the, eva1u§tien

) quegtionnaires yielded more useful }nformatipn which helped to identify
specific areas for revision.

. . |
. The majority of responses concerning'dﬁfg}mation presentation,

i

‘ student participation and language were positive. Areas that were

identified for possible revision have been listed in Chapter 5.

[
* -
- \

- a \ Recommendations for Ledrning Package -

<

In light of the fihdings of this study, the following section
v/cohtains some suggestions fot action. First, it is recommended that
revisions ‘be made to the areas of weakness in the learning package as

identified in Chapter 5. Unit 3 sHould be further analyzed to

—
—
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determine if the information can be reworked to better suit the

discourse system of the natiyg language. After revision, the Jea;ﬁing
package shou]d go through @ field test and subsequent summative
evaluation following Dick and Carey's three(stagé model (Figd}e 7).
Second, a workshop for potenfial tutors should be orgépized‘on how to
administer the 1earnjng package.’ Finally, the Jearning'package should
also Bé tried put with seconéary students to determine whether the
material may be applicable to a wider population., -

e

Recommendations for Future Curriculum DéVelodgent in Inut&itut
NN

\*\

RN

Dufing informal disgussions amona. the pqrtici;énts'caqg tge
deQ{iefing session at the end of the workshop) the comments concerning
the issue of language led to emotional debates. Egch partticipant'vgould~
+have ‘preferred thg instructional material to -be w;itten in their
parf}iajizfﬁgialect. Our experience strongly reinfor;es lresegach
findings on;Naqive language development (Indian.ahd Inuit) in various
parts of Canada. Certain ifsues, §uch as the need for standardizatign,

4

the developméﬁt ructional materials, and the encouragement of

+ " Native language use in new functions are mentioned by Chambers, ﬁalidn,
Hess,'Mgi]hot, Drapeau, Sawyer. and.(larke and'MacKenzie_?Burnahy. ed._
1985). 'They all suggest the establishment of Qrthograbhic conventions

which- would permit .speakers to shpre,ma&gmss dhalect”
_——— ) ' .. . . ! \

boundaries.
£

"

On ‘the other hand, Murdoch suggests that “Standardization beyond
the need of Native consumption should not be viewed as necessary,~

proper or even good... (p. 131). Continwed efforts by Euro-Canadians

‘

!
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to promote native cultural change premised on Euro-Canadian priorities

or values of progress or- improvement -are more likely to undermine

Native initiatives and participation 'in' cultural changes critical to

their socio-ecological adaptation™ (p. 135).

A number bf 1mportant lessons emerge from the aforementioned
dnalysis wh1ch can be appl1ed to other curr1cu1um deve]opment projects
in the Native language. First, further research is needed-in Native
language acouisition with adults; in this case, Inuttitut in Northern
Quebec. Second, the question of ‘linguistic variation among Inuit
communities should be further researched. The findings could help
establish a language policy and procedures in curr1cu1um deve]opment in
the Native Tlanguage. Avataq, the cultural institute for Northern
Quebec has endoreed the idea of a language conmisston that will 1ook
into the problem of language and the writing system (Ma]]on, 1985).

. )
Third, the curriculum development team should consist of at least

T

two writer§ (representing both coasts). Future carriculum development

of Inuttitut programs at KSB Adult Educat1on should be designed and ~

produced in collaboration with KSB regular sector., They qéve developed
an Inuit education system whereby “to train Inuit teachers in Inuktitut
«they» also have to train Inuit instructors and this has helped «them»

eliminate the danger of having meanindiess course contént and

1nstructor styles that clash with the needs and learning styTes of the

students” (Padlayat and Winkler, 1986; p.128).

' Finally, the development team should design appropriate native

curricula that incorporates educational, cu1tura1 and economic

L)
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approaches' to real world problems faced by adult students. There is an

-

-urgent need for the establishment and development of new and innovative

?

learning situations and facilities which will give access to learning

to many native adults whc}’wa“nt to study and learn, but who cannot take

~

"\'édvantage of conventional. opportunities because .of' inhibitions,

constraints, financial limitations, remote geographic locations, and

»

inability to leave home. More and more adults are interested in

. training because of the need lfor further study to update their

knowledge and skills. %'

wee o

Some of the above recommendations for action result from this
specific experience and may not apply to other situations. However,

the recommendations presented here-are intended to stimulate further

dialogue and e;tperimentation. The ‘valuable experience gained during

this project by all participants ghou]?\be used as reference to further

curriculum development in Native languages.

[9)

T p—
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.Appendix A: Terminal and Intermediafe Objectives for Business
Communication ¢
v ‘ “'
\ ‘ ~ \ .
- Terminal Intermediate Objective - .
Objective Objective
. e
" ¢ 1 the learners will include the six
main parts of a business letter
o 3 " in their letters
» . -\‘ ]
- 1.1 identify the main parts of a .
letter » =,
1.2 identify additional letter
¢ - parts most commoniy used
f : ; ‘
P A - 7 > ‘ : —
2 use standardized formats to
.- prepare: effective business
\ . .
! - letters - -
’ i
~ c 2.1 recognize the .importance of the -
_—ay apbearandé of letters
ST , 2.2 use white Space to make .
. N information more,azcessib]e
T L )
oL L ‘2.3 . identify three popular formats
A o N /l | ’ ' ..
' xﬁ;? ,:/"‘\ - ‘9 .;".. . %L- . . L | . ;"»
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Terminal

= .
Intermediate ] Objective
6bjective Objective *

-

2.4

recognize the advantages and

. disadvantages of the three poghlar
formats

use corvect punctuation in

their letters

. »
’ . ' -
4

i include'correct punctuation in

i« the body of their letters
‘I’s
1 o
. juse theWQQEfi:tion stybes-
commonly associated with the

particular format chosen

4.1

evfse eir own w?iting SO
that 1

demonstrates-the five
characteristics of .effective

written communication

b2

-

- Tlist anQ’describe the five

chaAatteristics of effective

- written coﬁmunication .

s .- \
corréct writing that does not -

have the five characteristics
p ” ——— -
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-0

e

12
/ _ ‘
t
Lo -
N
Terminal Iqtermeaiate Objective . C =
Objective Objective ‘
4.3 write with a purpose
L -
} a
4.4 write with the(EEceiver in mind
5 - write the following kinds of.
) busingss letters:
-letters requesting information
' B -letters giving information
. 5.1 " identify the characteristics of
R ? a letter requesting inform%;ion
5.2 identify whether it's a special
request or a routine request
) 5.3 . recognize the strategic decisions
‘ that must be made in planning a
- , letter requesting information
' " ' e
NS . - * 5.4 - make effective requests through -
' . letters )
< ] . {
identify the characteristics of

aIletter;giviggﬁinformation -
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.

Terminal

Objective

Inté?mediate

B

Obj?tj»e "

Objective .

! 5.6

5.7

5.8

3

identify whether ii;i§ a gooq:

news letter or a letter of

refusal | -

recognize the strategic

decisions that must be made in
_ planning a letter giving

infdrmation

‘

,develop appropriate written #

responses to the requests of

-

others
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Appendix B: Editing Guidelines taken from Using Re&dabjlity: Lauback
A

~

and Koschnick (1977). S °

>

» -

«As you evaluate- the units, ask yourself the following questions about
) . 3

the writing:

“equal”?

TS
Is the matefial 6rgan1‘zed‘n a logical sequence? Or does it

Ll

L 4
seem to skip around in a confusing fashion? )

Are ideas explained clearly? . .

. Are basic concepts explawed? Or does the writer assume

kno‘wledge the reader may not have?

Ar;e h;rd words for the most part confined to technical words
necessary to the ?su'bject? Ar,'g\unfamﬂiar technical wt?rds
explained, or does the’context give enough clues so that the
réader can probably guess their meaning? Or, would it be
very hérd to tell wheat they mean? |
Are words used economicaUy? ) ,
To the best of your know’1edge, is the information accurate
aqd up-to-date? . \

Does the writing seem personal? s it cl;,arly directed to
the reader's interests and needs?

Is the 't.one of the writing what you might call “equal to,

2

: 2. . :
Is the writing interesting? , ‘

$

"Is there consistency in the terms? Or are different words

used to desc_m‘be }he same term?
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Write a letter. You can choose Topic A or Topic B.

¢

TOPIC A: .
You are presently working at KRG. You are interested in attending
CEGEP in Montreal. You want information about programs, schedules,
financing; etc, from Student Services at KSB. You need the information

as-sqon as possible. :
@ >

Address your letter to: Student Services
Kafivik School Board
331 Mimosa Avenue ‘ \\..
Dorval, Quebec .

. HIS 3KS

Use the rest of this page to draft your Jetter —
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TOPIC B

*

You are the president of TNI. VYou received a letter iniiting you to -

attend a CRTC‘heeting that will be held in Ottawa Septgaber 26, 198§:

You are unable to attend: MWrite a letter exp]aiﬁing why you can't

attend.

Addréss your letter to: CRTC

e

\ : Ottawa, Ontario ‘ -
K1A ON2

N .
N

‘Use the rest of this page te draft your letter '

L

°

~
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APPENDIX D: POSTEST .
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Write a letter. You can choose Tdbic A or Topic B.

I
-

] »

} .
TOPIC A

- —
o

(S
You are a teacher in your community school, You are intersted in,
getting informatiqn about your f;mily background for a course you are
. preparing in social scigpces. ‘You want to know about your a;cestorg,
where they come, from, their names, etc. &qJ need the information as

soon,as.possible:

\ ' —
&> ' ’
Address.your letter to: Avatagq .
L - N ~ Cultural Institute Inc.
. . General Delivery
' [-4
Inuk juak, Qdebec
. .
* JOM 1MO .
, - e
j ‘\\,//’j . Use the rest of this page to draft your letter
- -, ‘
. f )
. ‘
'\‘ ¢ .
' N .
“r } ' > ‘:' -' &
R ‘ SR
/. 1 .
1 ‘ )

U ey
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TOPIC B- . .
You are the man'.ager at Landﬁolding Eorporation. You received 5 ietter

; asking about‘rentin’,b a trailer for one Wonth. You have one that is
available in: the village. .Include hpér}inent informatién suc%i\as‘
availab11i§y,'cost; location etc.  ° : ;
"Address your letter to: Mana\ger of v;.HC
' - General' Del'li\./ery o '
L Salluit, Quebec
Lo T amaso L - ) \
. N R e e L e
o \ Eai { ,
* ' . «

Use the rest of the page to draft your letter

J | , . ,

! -
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”LETTERS REQUESTING INFORMATION v
CORRECTION KEY

Grading Criteria - R - Scoring
1. - Presentat1on o - . 5 or .0
'Tre following parts must be 1nc1uded ; ” -
- " heading.

- date : g \. :

- 1inside address . Ny . ,

- salutation : . —
-. writer‘s name and signature U

(no mistakes allowed)

2. - Format: C , ‘ . -8 or 0

4. Style'

(no mistakes allowed)

3. ‘Punctuati n:
(2 mistak 3 a]lowed)

- ‘clear

- concise

- correct - .-

- complete

- gourteous o
(1 mistake allowed)

5. Content: ' . v 12 ‘or 0

o

"= Opening paragraph: '_- . o
* introduce yourself )
*“explain why you are requestjng information from

.~ that particular person ;- . /

- Body. . - . )
—~——-State your request T v N
* reason for request ; :

’ exp1a1n Wheh ybu need 1nformation/service

. CTosing:. . , —
" express your appreciation .
comp‘limentary ch‘sing

(no mistakes alIowed)

Pass: 24 /40 or higher . ' .
Fail: = 23 ./40 or lower ' . . .

9 .

2



- . L . LETTERS GIVING INFORMATION | '

-

CORRECTION KEY .. .

" - Grading Crxtgg__ . , . Scoring
L ‘ - 1. Presentation: \S 6 or O
- “The following:parts must be included: ' S \ ~
- heading % . L oo
- date . :
.inside address'- &
et = salutation

- i - writer's name and signature
* ~ (ng mistakes allowed}

v . 4
i

]

2. Format: ' - " g or 0 Co
(no mistakes alTowed) ‘ . -

~37 " Punctuation: S - E 5 or-0
(2 mistakes allowed) o .

- 4, Sty]e ' ) . 10or O
o LI LR L
) ) concise .- . 8
correct - ‘ , L, - :
complete, . - , ¢
- courteous .. .
(1 mistake alTowed) - ' . ' A

U R 1

5. -Content: T k 12 or 0 W
- Opening paragraph: . , ' .
" reference tQ request P : .

. - Body: . A ¢ : .
. Affirmative Answer . Negative Answer =

. * giving the required . " buffer statement _ 3 R
. ‘ 1nformation -, s

- : N adding any related or "reisons,for not
N L useful information _ giving the information
- A - . _— o , '

\ asking for . * refer writer to. another

X\ ' confidentiality .7 source of information,

o : ~ (if needed) - if possible

Lo *offering an alternative
. ‘ U if possible .
- Closing: - 3 ~ .

' compliméntary c1osfh ) . . .

- (no mistakes allowedg o

. Pass: - 24 /40 or higher ) -,
¢ Fail: - 23 /40 or lower

- \
N .
L d L - - v
. )
. * ¢ - :
. » o
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APPENDIX F: LEARNER EVALUATION ' QUESTIONNAIRE _ |
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Evalu;tldn of

~ ' Business Letter Writing _ =

Business Letter Writing was developed and written during the summer of 1986.

A first draﬂ was completed.ip.February 1987 This was the firsttime thata
learning package was comp!etely written m:fnmmut and word-processed in

__,/
/’\syllablcs The project was the. rasutt of the efforts and energies bf many people.

‘Future curriculum development in Inuttitut will rely heavily on how this bookis ..~

received.

Your co-operatuon is, thefefore, requested ln helping us evaluate thls leaming
package Your comments and suggestions will help us to improve Buslness
Letter Writing for future use. v

¢+

“ questionnaire after each unit. You can wnte your comments and suggestions in

Inuttitut or English, whichever yoli prefer.

~ Thanks for your help!

—

-

/

To help us gather this mformatuon we wﬂl ask you to complete an evaluation /

s

*



Demographic Information for the learner

-

12 Last name: First name:
J .

2. Community:

t~

3. Age:
4., Sex: M —F —
5. Mother Tongue: .
w Spoken , . Written
- Some  Fluent Some Fluent
Inuttitut
English il
6. Hudson Coast dialect
Ungava Coast dialect
7. Other Languages: \y : "
vow ' Spoken N Written
Some  Fluent Some  Fluent
English
- French
' »
~  Other — -

%
[ 3

s 8: Highest Grade Completed:

a. sefftaught  ° 0 S

b. elementary 123456

C. secondary 1\. general: 12345 ‘
- 2 professional:' 12345

z

- d. College " ° 1. general: 12
2. professional: 1 2 3

o University 1-2°3 4 5§

! '-)"

v



o
\

v a1
9. Have you followed other training programs? .

eSS . .
Y 7 v

no

? -
10. lf yes, which one?

. Not " Completed/
Type of training Type of Courses Completed - Year

Ad. Educatioﬁ-ﬁpgrading

| Ad"Education-part time |
On-the-job training

P 4
Correspondence courses — —

11. Why did you follow this training program?
¥7 .
a. Partof my.job
b.\to yet a job —_—
c. togeta better job
d. totravel - -
e. to'be with friends ~ - —_—

at—

f. other: ) -

12. a. Name of organization you work for:

b. Title: 5\

c. How long have you worked in this position?:
<« . . ’.e \ .
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Business Letter Writing N

4 Léarner's Evaluatlor{ Questionnaire
Than!( you for taking the time to help ust

*We would like to know your comments about the material in Business Letter
writing. T8 information requested will help us identify and correct problems .

you may have encountered, thereby improving it for future use.

N

-—

Please answer each question completely.

./"”—\
Name: Y ’
Remember:
+ Please fill out an evaluation questionnaire after completing each
. unit.
if you need help answerlnb the questtons ask the tutor.
» Answer every question. '
»  Write out what you really think - you can use the back of the page if
. you need mare space. Make sure to write the number of the
) question youare answering. ,\

_- Circle the number ofkthe unit you have just finished:
1 2 3 4 5 % 7

~ -
b
)

A. Information Presentatigh

~ 1. The goal of this unit was CI}L .
Strongly o Strongly —
- Agree Agree . Undecided Disagree Disagree
[J O O - U
A . ‘ ‘ N
Comments: -
. N ‘
2., The objectives of this unit were clear. _
Strongly ' . - :Strongly
Agree Agree Undecided Disa%‘l‘ee Disagree
O 1 O ] U
Comments: _ f Lo

v 2

:
e .

/\
R
*
sl
\
\



3. The concepts were wall explained.-

Strongly
. A_g ree

[l

Comments:

Agree
O

~ Undecided .

Disagree

[ [

113

Strongly

, Disagree

. .

4. The division between"objectives_. instruction and exercises was clear.

Strongly Strongly
Agree Agree Undecided Disagres * Disagree
] 4] O O O
Comments: P
- N
5. The instruction was too long.
Strongly . N Strongly
. Agree Agree Undecided Disdgree Disagree
CJ O ] O O
Comments: _
6.  Theinstruction was well organized.
Strongly “ ; Strongly
Agree Agree Undecided .~ Desagree Disagree
] ] ] o O
Comments:
7.  Imporant ideas were repeated often enough.
— Strongly : Strongly
Agree Agree Undecided Disagree Disagree
O O 0 O O
Commeni§: -
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D .
8.  !found this unit in%resting.
Strongly - ‘Strongly
Agree - Agree Undecided ° Disagree Disagree
O o O O O
‘Comments: - '
9. I had enough background knowledge to prepare me for this unit.
Strongly ' .7 Strongly
Agree Agree Undecided Disagree ' - Disagree
O O, 0 O A=k
‘Comments: : -
3 _
10. I was confused as to what | was supposed to be learning. ]
W, Strongly , - Strongly
Agree Agree’ Undecided . - fbisagr.ee ~ Disagree
O L] [ O [
Comments: — ' ' '
“11.  The examples in this unit were relevant fo the North. . -
J . i N B —
Strongly , ' Strongly
Agree Agree Undecided Disagree Disagree
O o @ O O . O
Comments: ’
12, There were enough examples in this unit. * .
i Strongly . | Strongly
‘ Agree . _Agree Undecided : Disagree ~ - Disagree
I O D 0o O
— Comments: — : .
. s
- . &
’ . - . v ‘ N
e e ‘ )\ .
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13, The print was clear and easy 6 read.

Strongly : . . Stronbly
Agree Agree Undecided Disagree . Disagree
jn O] O 0. <O
Comments: — B ‘ 2
. 14. " .There was too much written information on each page. .
' Strongly . , . Strongly
Agree _ Agree Undecided Disagree Disagree
DO 0. O 0 s
- ' . ‘
Comments: — — 5 ; t
15.  There were enough illustrations in this unit. . {
Strongly‘ . o ) Strongly
" Agree Agree Undecided Disagree , . Disagree
O - O N
Comments: ‘ '
7 .\
16.  Iwas more interasted in the subject after reading this unit.
Strongly . o Strongly ,
Agree Agree Undecided  * Disagree Disagree
] N I J - 0O
Comments: '
17.  Ifound the subject matter in this unit difficutt.
, e " iy
- Strongly - . Strongly
. Agree Agree Undecided Disagree Disagree
o O O O ]
Comments: ‘ ' - =
\-s./ - R .‘ ".

-«&‘
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o e ]

‘v
B. Student Participation
. 1. -The review questions helped me to prepare myself for the exercises.
Strongly ) Strongly
Agree Agree Undecided Disagree Disagree _
0o ¢ 0 O O
Comments: : -
o . 2. There were endugh practicé exercises.
. Strongly " ) s | ‘Strongly
* Agree - Agree Undecided Disagree - Disagree
) - . O O O o . O
E Comments: —
3. The practice exercises were interesting. .
N . Strongly X - - Strongly
: ‘Agree . Agree Undecided " Disagree . Disagree
[ O [ 0 [
| ’ :
Comments:
~ 4. "The pr;actiooigxe”rdseswere easy.. -
Strongly C Strongly
- . Agrée Agree Undecided  ""Disagree Disagree "
. o 0O O - ] -~
' Comments: '
Ay
TN - ‘
' ~



$

&

Ly
. - ‘ '
5. 1could follow the instructions and answer the questions. .
Strongly . . | : Stroﬁg|y
.Agree; Agree Undecided Disagree Disagree
O C1- O] -0 S
Comments: -
) .
6. | had to ask the tutor for help often.
‘Strongly . e Strongly
Agree Agree ~  Undecided D_isagree Disagree
. O] O 0] O .
.Comme'nts: - ' !
/ .
7. Ananswer-key would have helped me a lot.
: . S S - S
Strongly . ; ey, Strongly
Agree Agree Undbacided Disagree - Disagree
O . O mj O =
Comments: ‘
: . 4
8. The additional activities allowed me to practice what | leamed in this unit.
- Strongly ~ . : Stfohgly,
. Agree Agree Undecided Disagree Disagree
- [ } . O SO
. . ] ./’
(?omments. — 7 —
. * - _ N e
9. There were enough additional activities for this ynit. '
Strongly . - ‘ L Strongly . .
Agree - Agree Undecided - Disagree- Disagree
, ] O O ia o -
Comments:
e N
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10 The grading criteria useg to evaluate my work is clear.

> Stroggly : Strongly
Agree Agree Undacided Disagree Disagree
o - 0O . O] 0. O
Comments: i -
_C. Language . /

i

This section will be used to evaluate the Inuttitut. /

-

1. [ was able to understand tha mformatnon in this unit.

Strongly ‘ B Strongly
Agree Agree Undecided Disagree *  Disagree
] - I J [].
' , ' " . A
Comments: ‘

2.  This unit was well written in Inuttitut

. ) ‘,
Strongly ' : Strongly
Agree Agree - Undecided -~ Disagree ., o Disagree
o O SO O ¥V O

Comments: ‘

T

3. did not understand what was, going on because the vocabulary contained
_ many unfamiliar wordR, ' o .
. Strongly ‘ " N Stm;ay

. Agree "Agree Undecided Disagree - Disagree
Comments: : R A
. . ; ~ . s
4. There was too much direct trahslaxion I@s unit. . . ' .
Stongly - o Strongly
Agree Agree  Undecided” ~ Disagree . Disagree
O. O 'O O 0

Comments: — : . ' —
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¢ " . '."“ ' ’ LK ‘ '

5. The unit has to be re-written before it can be used with other learners.
Strongly o °"  Stongly
Agree Agree Undecided Disagree Disagree

O O O O .

Comments: '

9,
6. Ratathe Inuttitut for the following secfions of this unit: ' \
I Goal ‘ '
Excellent ~ Weak
5 4 3 2 1,
Il Objectives ' :
: Excellent | 4 _ Weak
‘ 5" 4 3 2 o
i Instruction U .
" Excellent” : . Weak
5 4 3 2 a7
iv . Examples ‘
Excallent - . Waak
5 4 3 2 - )
v Review Questions o e "
= " Excellent o ~ Weak
5 =~ 4 - 3 2 1-
vi Exercises ol . ‘
Excellent ° s~ 4 Weak
5 4 3 2 ;{ 1 .
vil Additional Activities - / L
Excellent : + Weak
5 - 4 3 .2 1
E) B "‘
1 d
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-7. The miost useful sections were:
» o
{ -
. ' ‘ _
8. The least useful sections were:
| “‘ =B
4 hY
> ‘\\i : ) e
9. How would you change this unit, if you could?
}
10. - Any other comments?
P >
* . %
) - ;.?.»: - ~
” ..{ } -
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D. General Comments . -
1. Ibelieve mofe instructional packages should be wntten in Inuttitut.
Strongly : | Strongly
' Agree Agree Undecided - Disdgree = ° Disagree *
O o . - 0O. O -
Comments: ’ ‘ '
2. Words that do ot have an Inuttitut version shauld be left in English,
Strongly | Strongly
Agree . Agree Undecided Disagree Disagree
0 . O, ) O O
Comments: ‘ :
e
A— ‘
3. Which die&ect is p}eferable as a standard writing system for instructional
material: ¢ . A
UngavaCoast []
Hudson Coast [
4. | bersonally enjoyed this course.
Strongly - | . Strongly
Agree Agree> Undecided ° Disagree _ Disagree
. 5 I O B O gn o []
-" Comments: ‘ P
5. 1found this course helpful for my job. ‘
Strongly o Strongly
Agree Agree Undecided Disagree -  Disagree .
' O O 0O O
-Commaents: - '
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.~ .
6. AnWmments? : . )
,,"
s ~ . .
) ‘
) . [} ), - ¢ ‘
) - N .
. ' . i
" .
* “»
Y . ‘

[y 4 ' e
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Business Letter Writing
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Evaluation of
- Business Letter Writing

..

Al

Business Potter Writing was developed and written dun'nP the summer of 1986.
A first draft was completed in February 1987, This was the first time that a

| learning package was completely written in Inuttitut and word-processed in

syllabics. The project was the tesult of the efforts and energies of many people.
Future curriculum development in Iruttitut will rely heavily on how this book is

s

received.

Your co-ppé?ation is, therefore, requested in helping us evaluate this learning
ga'a‘ége. Your comments and suggestions will help us to improve Business
Letter Writinifqr future use: .

To helﬁ us gather thié information, we will gsk you fo complete an evaluation
questionnaire after each unit. You can write your comments and suggestions in’

Inuttitut or English, whichever you prefer.

) +

“= Thanks for your heip!_

a"’"

124



Depfographic Information for the tutor
o [ 2
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1. Last name: First name:
2.  Community:
3. Age:
4 Sexx M —F —
5. Mother Tongue:
Sor;\semkerr-"luem Somew ritte’r’-[}uem
Inuttitut - ~
English =

6. Hudson Coast dialect

Ungava Coast dialect

7. Other Langudges: - ,
- Spoken

Some Fluent
. English N
French

Q

Other

'
o

8. Highest Grade Completed:

‘Written
Some Fiuent

a. self-taught - 0O .
b. elementary - 12 3456
“C. secorTJary L general: 12345
2. professional: ‘12345
- d. College 1. general: ) 12
2. professional: '1i 23

-

€. University .1 23 45

v
G — - -



- q ) A t
9. Have you taught before?

no

yes

P kS

uyes, how many years?

‘«

[
+ ° (tothe closestyear) .

A

-

10.  How much experience have you had with self-instructional material? *

10 20 30 40 50

Yy

-
Y

e

126
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Business Letter Writing . 4

Tutor's Evaluation Questionnalire

L4

Thank you for taking the time to help us!

We would like to know your comment

ut the material in Business Letter

" Writing. The information requeétedgﬁul'ﬁ‘elg us identify and correct problems

you may have encountered, thereby improving it for future use.

Please answer each question completely. ,

_A. Information Presentation A/

1. The objectives are clear. t
Strongly . . Strongly
Agree Agree Undecided Disagree Disagree
O O O O] O
Comments:
\ +
If not, which objectives are unclear? o
Terminal objectives Intermediate objectives

Unit 1
Unit 2
Unit3 "
Unit 4

N
Unit5 .
Unité °
Unit7

»

’

~

[ TR

B

s



2. The content of the course relates dose!y to the objectives.

128

Strongly . Strongly-
Agree Agree Undecided Disagree Disagree
O O O O O
Comments: '
. ) *
3. The leamers had the prerequisite knowledge.
Strongly ' Stronély
Agree Agree  Undecided Disagree Disagrea
[ [] [ - O ]
Comments: i < i
4. ATuto¥sGuide woukd be helpful. _
Strongly .. o Strongly ™
Agree Agree’ Undecided _  Disagree -Disagree
0o O 0 ] ]
Comments; '
- 5. Theinformation is organiied to help learning.
Strongly : - Stréngly
Agree Agree Undecided =~ Disagree Disagree
D\ ' D . D . O Dx.
Comments: I x '

"
.

-

~~
[
-



6. Thetime allotted for each unit is appropriate.

Strongly ’ - Strongly
Agree Agree Undecided Disagree " Disagree
L] 0 0 - [ ],
Comments: ”

3

If not, rate each unit:
Under Over

Unit 1
Unit 2
Unit 3
Unit 4
Unit 5
Unit 6
Unit 7

RRGRE3
|

NN

N A )
7.  New concepts were well explained

Strongly , " Strongly
Agree Agree Undecided Disagree Disagree
o . O O O - O

Comments:

8. The sequence of cOnéepts makes sense.

Strongly ( ) Strongly
Agree Agree - Undecided . Disagree . -  Disagree
. O O O ul O
Comments: -




9. The langu_ade level is appropriate‘for the intended cliéntele.

P

Strongly

130

-

Strongly .
Agree Agree Undecided Disagree Disagree
O O - O n —5
Gomments: ’ S ‘ ’
10. Important ideas were repeated often enough.
. Strongly " . - . . S,tr‘ohg\y
Agree Agree Undecided Disagree Disagree
. O O o - O O
Camments: i
If not, réte each unit: gt .
. , Under Over
Unit 1,. - | e N '~‘
Unit 2 e —_ °
Unit 3 — I DR
Unit 4 — —_—
- Unit5 —_— —_ , '
Unit 6 S —
Unit 7 :._.: —_—
11.  The unit effectively uses appropriate illustrations. \
_ Strongly Lo - , Stronglyt
Agree Agree Undecided . Disagree Disagree
0 - O~ O O ]
- N ‘ . i A
- Comments: h : - |
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2 ' o . ]
12. fhe examples and cases studies are relevant to the Nerth. ]
' Strongly . . . Strongly
Agree Agrée Undecided Disagres __ Disagree
O« O O O O
Comments: "

If not, identify the ones which did not work: = -

Unit1 - “

—

Pages / Exercises number

Unit 2

: RN

Unit 3 '

"Unit4

4 "~ Units

Unit 6

Unit 7

,

_13. The leamners had difficulty in understanding the material.

. Strongly : ' ~ _ Strongly .
*"Agree Agree Undecided Disagree Disagree
o s - O i
) -Comments: : : S
4 14. The print was easy to read.
Strongly ‘ Strongly
Agree Agree  ~ Undecided Disagree Disagree
O O O O o
Comments: — '
{ \ -
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15. The leamers found the material tdo easy. |

Strongly ' ‘ i, 7\/ Strongly
Agree Agree . Undecided Disagree ;-  Disagree
O] O O . Od O

. Comments:

B. Student Participation
1. The ac;ti;/ities are appropriate and manageable to the Ieame}s.

-~

) Strongly \ . Strongly
— , . Agree Agree Undec¢ided Disagree Disagree
O O O . O O
h Comments: : i

3

2. The leamers were able to do the exercises without additional help from the

— tutor. o
Strongly . Strongly
Agree . Agree Undecided *  Disagree Disagree

O ] O ~ [E O

Comments; i »

i

v

3. The sel-evaluation exarcises satisfactorily measure the learning

| objectives.
Strongly ‘ ' Strongly
Agree Agree Undecided Disagree Disagree
O . 0O o O O
© Comments: ‘ ' '

- . , -
kY

4. An answer key would be a useful tool for the learner as well as for the tutor.

e, N Strohgly: ’ ' ‘ + Strongly
Agree _Agree Undecided Disagree . Disagree '
O O o o R
Commaents: : . ‘




' 9. The case studies are relevant to the North.

" & &

5. The answer key should be.included in the student workbook.

Strongly : . étrongly a

Agree °  Agree Undecided Disagree Disagree

] O O ] O
Comments: ' , N

14

6. The learner was given enough opportunities to practice the new concépts.

Strongly — Strongly
Agree Agree Undecided Disagree Disagree
O ] ] oo O

Comments: — =

7. The leamer was given enough feedback.

Strongly : . Strongly
Agree Agree Undecided Disagree . Disagree
O J ~ U O O

Co&arﬁents:

8. The additional Qmiwﬁes are appropriat@ for remediation as well as for

enrichment. ‘ ,
- Strongly * , ' " Strongly
" Agree Agree Undecided Disagree - Disalveo
OJ O O o - - 0O
Comments:

ki '\‘s

. Strongly ’ ) Strongly
Agree Agree Undecided’ Disagree Disagree

O .0 O . O

Comments: =




Strongly , :
Agree Agree Undecided Disagree Disagree
O . O o . O O
Comments: : \
C. Testing )
1. The unit test satisfactorily measures the terminal objectives.
Strongly B . . . Strongly
Agree ﬁgree Undecided Disagree Disagree
. _./ -
Comments: . -
© 2. The learners felt.the grade assigned to their work was fair._, -
Stronglb , Strongly .
Agree Agree ‘Undecided Disagree Disagree
O O, [ ] O
Cemments:
3. The grading criteria for the test was easy to foliow. .
» Strongly . N Strongly
Agree Agree . Undecided Disagree Disagree
o - O - 0O - O O
Comments: -
c N
D. Language .
1. The units were well written in inuttitut. ' ~
Strongly ‘ ' . Strongly
Agree Agree Undecided Disagree Disagree
| O

10. There are enough case studies for the leamer to use the knowledge and

perform the skills at an acceptable level.

134 -

Strongly

O - O I I

Comments:




[N

2. The vocabulary contained many unfamiliar words.

4 Strongly ' Strongly

Agree Qgree’ Undecided Disagree Disagree

] O O ] [1--
Camments: T

\

.3. Therewas too much direct translation.

Strongly - ' ‘ - ‘ Strongly

Agree Agree ‘Undecided Disagree , Disagree

o O O O O
Comments: i

[

N

4. The leaming package has to'be re-written before itcan be used with 6ther

. learners.
SirongLy, -, - Strongly
Agree “Agree " Undecided Disagree Disagree
O] (] [ 0 [
Comments: ’

—

E O)D/erall Comments
1. - The materials are easy to handle, use and file.
. Y .
Strongly T ’ Strongly
Agree . Agree -~ Undecided Digagree Disagree .
O O - O - O
) Comments:: i /

*

2 The leamners'’ reactions to the method of study, to the actnvuties. to the
matenals used, to the evaluation methods are positive. '

~Strongly o Strongly
Agree Agree Undecided Disagree - | Disagree
70 ] O ‘o 0.
> Comments: ’ ' :
NG
L



-
N

-

Q

3. I believe more learning packages should be written in Inuttitut.

AN

136 .

& Strongly Strongly
Agree Agree Undecided Disagree _Disagree
' ] 3 O. - 0O L]
Commerts: : '
» ' @

4, Words that do not have an Inuttitut version shouid bae left in English.
. . - \

Strongly - ' ‘ Strongly
Agree Agree Undecided Disagree Disagree °
O . ] O O O

<

Comments:

Whlch dialect is preferable as a-standard writing system for instructional o

——t

material:
, Ungava Coast |
- " Hudson.Coast - : O
g Instruétional material should\be witten [ )
in both dialects
~

. 6. .What is your general reaction to the instructional materials?

3

3 e

7. What suggestions do you have for improving the instructional materials?
5 N ’ A

Jpn, »
s




a

L Y

s~
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APPENDIX H: RESPONSE FREQUENCIES FOR _UNIT 1
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]
@ n '
Evaluation Questionnaire,
For -
Businesg Letter Writing
< -
1
l'«; )
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Demographic Information for the leamer

139

1. Last name: = First name:
2 Community:

3. Age: ages rangadfrom 25-44

4 Sex: M_3 F 7

5 Mothe;Tor\gue:‘ h \

' ) Som%pok~e gluem Som;N manlupm
lnuﬂitﬁr'\ 10 1 9
English = .

6. Hudson Coast diglect \—— —5 5
-Ungava Coast dialect 66— R .
7. Other Languages: ,
Som%mkepluem | ~Sor‘neW rmel-%uént
., _English B = 2 8
French - T 1
Other | A
* 8. Highest Grade Completed: .
)/ a. self-taught : E] o
b. elementary - \ 1 2 3_4»-5\61,,“ .
c. secondary 1. general: - 12345
) 2. professional: 12345
diCoIlege " 1. general: 12
: 2. professional: 183
e. University 1 23 45

o ——



9. Have yo’l followed other training programs?

b

yés '_B_. ,
no ___2_ ~ -
10. If yes, which one? - -
: Not Completed
Type of training Type of Courses Completed . .
5 Math, English ~
Ad. Education-upgrading  Gammunity Develooment.
Ad. Education-part time Management
On-the-job training ParsonaiManagemend (3) —_—
\ W,
Correspondence courses  Business.
~11. Why did you follow this training progra?n?
a. Partof my job 9 : b
i
b: togetajob
c to gst a batter job 1 ’ -
d. totravel —_— Y \ -
8. 10 be with fiends R -
1, other: _togainmore kpowlegge - ﬂ

~— ¢

) ] . ' R ( K
12. a. Nameof organization you work for:  Kativk School Board ‘
b. Title:_Cenire Diractor

¢. How long have you worked in this posifion?: tunn.mmadimmmekm.uﬂars_.fr_ .
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\

Business Letterertlng :

Learner's Evaluation Questionnalre _
..

Thank you toriklng the tlrﬁo to help us!

]

We would like to know your comments about the material in Business Letter
Writing. The information reqtj‘esteg will help us identify and comrect problems

you may have encountered, thereby improving it for future use. /

¥

Please answer each question completely.

Name: ’ -

Remember:

* Please fill out an evaluation questionnaire after completing each
unit. : B -

-+ |f you need help answering the questions, ask the tutor.

+ “Answsr every question.

* Wirite out what you really think - you can use the back of the page it
you need more space. Make sure to write the number of the
question you are answering. .

Circle the number of the unit you have just finished:
2 3 4 5 & 7

A. Information Presentation

1. The goal of this unit was clear. o ' ' Q\
Strongly - : Strongly
Agree . Agree Undgcided Disagree .  Disagree

iy © m O O

’

Comments: _would have been easier iy English

d . . he . - \,

2. The objectives of this Unit were clear.

-

Strongly \ ‘ Strongly
,Agree Agred Undecided Disagree Disagree
o @ O O - O
DY ‘ )
Comments: —. . : ——

o
Y -



3. Theconcepts were wellgéplained. h
Strongly

ree- Agree Undecided Disagree
43l &

Comments: _¢

Strongly

Disadree

14’/

S, A

4. o The division between objectives, instruction and exercises was:clear.

Strongly X ‘ : Strongly
Agree Agree Undecided Disagree Disagree
i iy

Comments: . P .

5. Theinstruction was to0 long.
Strongly . ~ ‘ - f St.rongly .
Aﬁe . Aﬁe Undel_%]ded Dasad]iee Disa re?

Comments:

6. The inst.ruct'i'on was wall organized.

Strongiy ' . Strongly u

AE_r__Te. Aﬁe ‘ Und@idgd Desﬁﬂr}e‘

DisEree

Comments: _

7.  Important ideas were repeated often enough.

‘ Strongly -
ree . Agree - Undecided ‘Disagree
in 8 3]

Comments: _group interaction helped to undarstand

Strongly

Dis'ﬁree

- F : '3
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e
8. I 16und this unit interesting. ' ’
Strongly ® Strongly
_Agree Agree Undecided Disagree Disagree
(] © o -m m.
Comments: -
9. | had enough backgttund knowledge to prepare me for this unit. ,
Strongly - » ' : Strongly
Agree A[__gé:r’ee . Undecided Disagree Disagree
(1 A O
Comments
10. 'I was confused as to what | was supposed to be learning.
| Strongly | | Strongly

Agree * Agree Undecided ,E)isagree
[ O o - 8] (]

Comments:

S

11.  The examples in this unit were relevant to the North.

“ Strongly ™ : Strongly *
Agree Agree Undecided Disagree " Disagree
) 0 O 1

Comments: @
12, There were enough examples in this unit.
... Strongly ok . ' . Strongly . 7%

Agree Agreé Undecided ~ Disagree . - Disagree
[ . (9 ] ' ‘

Comments: one of the exa ot places

instruction

o



]
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13, The print was clear and easy to read.

Strongly . ‘ Strongly
Agree Agree - Undecided Disagree Disagree
O i . O O
Comments: ‘
(&' - —
14. There was tdo much written information on each page ' _ .
Strongly ‘ : ' Strongly
Agree . Agr_ee‘ ~ Undecided Disagree Disagree
¢ D . ] - [ ) ~ ] Y
[ . -~
Comments: ¢ > -

15. . There wera enough illustrations in this urilt. B

Strongly , Strongly
Agree Agree Undecided Disagree Disagree ..
O .- . @m-- .. 0O '
lad N ‘ o
Comments: < - :

.16. | was more interesiéd in the subject after reading this unit.

. Strongly ' Strongly

. Agree Agree Undecided ~ ° Disagree Disagree - - .
o 3] 2 .. O O
Comments: . : . h '

17. .| found tha subject maner in thls unit difficutt.

Strongly ' Strongly
Agree Agree Undecided™ Disagree Disagree .
O ] o 3 O

Comments:
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B. Student Participation

1. The review qusstions helped me to prepare m)}self for ihe eXxercises.
O +

' Strongly Strongly.

Agree Agree Undecided .  Disagree Disagree
N v v | O
Comments: ‘ : ! ”

»%x 2. There were enough practice exercises.

Strongly i ° o Strongly
. Agree - Agree Undecided Disagree .Disagree
- O [, (2 0
Comments: _more exercises on punctu_aﬁon ( colon,semi-colon) _
. _more exercises onformats
. ] ¢
3. 'The practice exercises wera interesting. ‘.
Strongly “ . _\ . Strongly
Agree Agree Undecided  » Disagree Disagree
], (1] (i ]
o .

Comments: ——

N

4. The practice exarcises were easy. ' »
‘.jt N ‘. . . . .
.= . Strongly ) . Strongly
TN Agree - Agree Undecided Disagree Disagree
5 ® “=- @ o
~ Comments: ‘ - '
. ) , .
5. lcould follow the instructions and answer the questions.
St}ongly ) Strongly ‘
Agree * Agree Undecided Disagree Disagree
o @ ¥ 2. m)
Comments: , - — —
. \ N ’ - I’



6. | had to ask the tutor for help often.

146

w.!

Strongly Strongly
Agree Agree Undecided Disagree Disagree
] (4] ] (e O
¥ ,
Comments: L
. ax 7. An ansv;er-key would have helped me alot.
Strongly * ' Strongly
» * " Agree Agree Undecided Disagree Disagree
S N | N .
- .
Comments:
. ' ' P N
8. The édditional activities aliowed me to practice what | learned in this unit.
. .
Strongly . - ; Strongly
Agree Agree Undecided - .~ Disagree Disagree
o - [ ) U Ol
Comments: _doing ttwith thexgroup helped 7 s '
—notenough activities - A
»» 9. There were enough additional activities for this unit.
Strongly | . " Strongly
Agree Agree Undecided Disagree Disagree
N & ge O
Comments: —
7
A
\ —
LIS .
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C. Language ° ' _ ’
This section will be used to evaluate the inuttitut.

1. lwas able to understand the information in this unit. -

Strongly gtrongly
Agree Agree  Undecided Disagree isagree -
u D o

Comments: no Inuttitut terms for some words

| N -

2. This unit was well written in Inuttitut a

N
Strongly - Strongly
Agree °  Agree Undecided Disagree Disagree
s G S 0 0

Comments: _ because of ditterent dialects

3. Idid notunderstand what was going on because the vocabulary contained

) many unfamiliarwords.<______

Strongly / f . . . Strongly
Agree: ' Agree " Undecided - Disagres “Disagree
. O T .o - @ .8
Comments: ’ .- : : '
49 L. ' ‘
R 2 There was too much direct translation in this unit. t
" Strohgly - ‘ Strongly
Agree Agree Undecided Disagree Disagree
R iV 5 - oo \
"Comments: ——— - ' ’ i —
' \
\ a
) e



** 5, The unit has to be re-written before it can be used with other leamers.

&
Strongly . ‘ Strongly
Agree Agree “Undecided Disagree Disagree
0] [ J Y ]
Comments: ol -
L] ) ¢

6. Rate the Inuttitut for thie following sections of this unit:

1 Goal
Excellent ‘ * Weak
500 40 3[2 .20 1 [
il Objectives | :
o Excellent - . N Weak
50 4@ 3@ 20 pi=
ok iil  Instruction .
‘ | Excellent ' . ,ﬂ \ Weak
5§ (0 4-03 3 8 2O 1 U
Vel

lv Examples

Excellent - | "\ Weak_
s 2 4+ a0 213 +0

-~ Review Questions

Excellent o Weak
5 1] 4[4 3[4 e O 10
Vi Exercises o ‘ T
- Excellnt ‘ Weak

n

5@ 4@ 3@ m 10
vil Additional Activities ‘
Excelent T Weak
s -4 3. 3 [3 O 10

n



v

7.

10.

The most useful sections Were:

-examples, exercices, and objectives B

-

The least useful sections were: -

How would you change this unit, if you could?’

—=ieachitin English
- place examples closerto instruction . -
< 5
. ’ . 3
Any other comments? ~ &
" \ '

-would have been easier in English. The ideas aré very new in Inuttitut and are therefore

confusing
.

'
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Business Letter Writing

Learner's Evaluation Quostlon‘g\alre
[~3

Thank you for taking the time to help us! - '

L4

Woe would lu'kq to know your comments about the material in Business Letter
Writing. The information requested will help us identify and correct pvoblemé
you ritay have encountered, thereby improving it for future use. .

Please answer each question completely. ' -

£y »r' * P - '
- Name: ’ ‘ : -
Remember:
. Pl?tase fill out an evaluation questionnaire after oompletlng each
. un

you need help answering the questions, ask the tutor.
» Answer every question.
' Wirite out what you really think - you can use the back of the page if
you need more space. Make sure to write the number ofthe

question you are answaring. ) a
. Circle the number.of the unit you have just finished:
i @ 3 4 5 6 7 ;
" A. Information Presentation ) _ R
1. The goalof this unit was clear. . _ . -
Strongly : . Strongly '
Agree Agree Undecided Disagree Disagres
O (6] . @ 2 ]
Eomments: . - ; ER— 2

.

2. The :?bjectives of this unit were clear.

Strongly : L Strongly
Agree Agree Undecided = Disagree . Disagree -
HE & O o .o, -
Comments: - '
~ S bt AN



-

$
3. The concepts were well explained. -
/ .

—ar—

—  Strongly , Strongly
Agree -Agree Undecided Disagree Disagree

| 0 B O =
Comments: '
4. The division between objectives, instruction and exercises was clear. _ >

Strongly ; ; ‘ Strongly

Agree . Agree Undecided . Disagre® « Disagree

Eﬂ(‘; - @ . D Eﬂ . - D

5  Theinstructionwastoo long.
~ Strongly : Strongly .

Agree Agree - Undecided Disagree = Disagree -
- 2 0O . e
:Comments: — ~

A

C - —

6. The instruction was wel organized.

Strongly - - Strongly
Agree Agree Undecided . Disagree -  Disagree
@ m - O i O

Comments: ' :

.7., Important ideas were repéated often enbugh.

: ' o ) - a
Strongly - | Strongly. <
JAgree Agree - Undecided Disagree . Disagree

B K Kl 3] 0

¢ [ p—
.

24

Comments: - -




———
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8. | found this unit interesting. -
/ Strongly P Strongtly
" Agree Agree Undecided Disagree Disagree
O ' O 2 O
Comments: gt you
canwriteﬂuemty;mntmnut .
9. | had enough background knowledge to prepare me({gqtlis/uunf/
Strongly ) Strongly
Agree 5 Agree Undecided Disagree Disagree
o .o, 3 2 O
Comments: _notenough: in English
10. . Iwas oon"fus‘ed as to what | was supposed to be learning. i .
Strongly ' Strongly
Agree Agree - Undecided Disagree Disagree
. O, O -
Comments: _term concise was o ad with writing s \d
11.  The examples in this unit were relevant to the North.
~ Strongly ‘ - » Strongly
Agree - Agree Undecided Disagree Disagree
o a L (2} (1] O
Comments: '
12.  There were enough examples in this unit.
. Strongly . ) ’ ‘ Strongly
Agree Agree Undécided Disagree Disagree
O & - O grs) O
Comments: _more examples of good writing -
. C
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* %
13.  The print was clear and easy to read.
Strongly r v Strongly
* Agree . Agree Undecided -  Disagree Disagree
O @ 2 ¥ O,
Comments: “ e
. ' ¢ ) )
14.  There was too much written information on each page. , . -)\
‘ Stror‘igiy . Strongly '
Agree -  Agree Undecided Disagree Disagree
a (1 -3 ]
Gomments: e \
15. Theregvere enough illustrations in this unit. )
Strongly ’ _ "N Strongly
Agree Agree . Undecided Disagree Disagree
n o, n o
: N T
Comments:., ; - : -
, , - )
16s 1 was more interested in the subject aftet reading this unit. A
‘Strongly - - Strongly
Agree Agree Undecid® - Disagree Disagree
O ® O @ O
Comments: - i
ol ' : . -
17.  Ifound the subject matter in this unit difficult: _ .
'Sfrongly T ' ‘ a ' .- Strongly . L
. _Agree . Agree +  Undecided Disagres ~~  Disagree -
i T 1 v N ‘
Comments: : SR : ’ -
. = | i
. ) . I .
- i .
| T ]
! A l m K ﬂ‘ . ‘ ) R
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B. 'Student Participation
The review questions helped me to prepare myself for the exercises.
" Strongly .- Strongly
Agree Agree Undecided Disagree Disagree
0 - @ 2 O O
Comments: | :
2. There were enough practice exercises. *
_Strongly . o _ Strongly
Agree Agree Undecided  Disagree Disagree
0 O Kl ]
Comments: more practice exercises
3. The practice exercises-were interesting.- -
Strongly - : ’ Strongly
Agree Agree Undecided Disagree Disagree
o @ ‘0O 0 0 -
Comments: ’
x+ 4. The practice exercises were easy.
Strongly | ) ~ Strongly
Agree Agree Undecided - Disagree Disagree
. S I N F] N K] O
Comments: _exercisa # 2was too confusing in Inuttitut "
’ o .
* 5. Icould follow the instructions and answer the questions.
n _ Strongly - - " Strongly
. Agre¢ . Agree Undecided | Disagree ___ Disagree
O By @ @3 0 O

_. " —-Cémments:

¢ - 2\




#* 6. |hadto askthe tutor for help often.
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Strongly - Strongly
. Agree -Agree - Undecided. . Disagree Disagree
S BT @2 O
Comments: - i
«% 7. Ananswer-key would have helped me a lot. ’ '
. Strongly ' Strongly *-
7 " Agree _Agree Undecided Disagree Disagree
] - [3 (2 A ]
Comments: ‘

8. The additional activities allowed me to practice what | learned in this unit.

Strongly © - ’ - Strongly
Agree . Agree Undecided Disagree Disagree |
O (e 3 (1) [J
Commaents: —
8. There were enough additiorial activities for this unit.

. Strongly . . Strongly

A Agree . Agree - Undecided Disagree - Disagree
I U

o . O 3

Comments:
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+ .
L.
o
N
C. Language
This section will be used to evaluate the Inuttitut.
1. "I was able to understand the information in this unit. . ( ’
A . )
Strongly o 7 : d Strongly
Agree Agree Undecided Disagree Disagree
W (4 (4] [ O .

Comments: - ) - & .

2. fhis unit was well writteni\nlnuttitut . -
Strongly ’ Strongly ,
Agree Agree Undeciged . Disagree Disagree ~

O o ¥ 0 > 0. -

Comments:

[

3. ldid no%ﬁ_nde_tstand what wes going on because the vqgabulary contained !

many unfamiliarwords.

h}

Strongly - ) Strongly
Agree Agree - Undecidéd Disagree - ‘Disagree
| | 2 O O >
Comments: , _ ‘ :
; - - [
3

4. There was too much dirét translation in this unit.

Strongly A . Lo .~ ™ Strongly

Agres Agree Undecided Disagre'a Disagree :
Comments: '

5. The unit has to be re-written before it can be usmed,vmh other Iearp'ers.

Strongly, L . Strongly
Agree Agree _BUndecided Disagree . Disagree.

m o @ @ . O

‘Comments:; aa
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Rate the Inuttityt for the following sections of this unit:

I  Goal ~
Excellent

5 [] 4@

il -Objectives
" Excellent
5 11 -4(¢
i lnstructibn
Excellent )

53 402
iv Examples
Excellent
tm @
v Review Questions

Excellent

s 1 403

vl Exercises

Excellent
5M .43
vil Additional Activities
" Excellent

5[11 4

3 @

3
Woeak *
200 10
Weak
20 13
‘ Weak
2 [] 10
| Weak
20 ™~ O3
Weak
2 (1 10
- ¥
Weak
e d 1O
~ Weak -
o (1] ~

LV
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7. The most useful sections were: ° A | .
- -5 charadleristis ‘ R
- ’ - explanation of objectives :
- instructions in improving letters

~

8.  The least useful sections were:

s .
¢ ‘ [N

’

© g

9. How woduld you change this unit, if you could? '
\ - o
< K ) . j
. r § i ~ ”__’_‘.
S X 4
10.  Any other comments? - ° o
S every community has s own dialect . BEE S
| - -difficuty of standardizing the language’ o .
9 °
- 1‘“; .
. . )
. ‘h
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_APPENDIX J: RESPONSE FREQUENCIES FOR UNIT 3

- Evaluation Questionnaire .
- For )

Business Letter Writing

A

|




Business Letter Writing

h‘ Learner's Evaluation Questionnaire
k]
- Thank you for taking tpe time to help us!

We would like to know your comments about the matedal in Business Letter
) Wntmg The information requested will help us identify and correct problems

you-may have encountered, thereby improving it for future use.
Please answer each question a#mpletely. - .

Name: ' |

l Q

! v

Remember -

* Please fill out an evaluation questionnaire after oompletmg ‘each
unit.

* Ifyou need help answering the questions, ask the utor

» Answer every question.

»  Wirite out what you really think - you can use the beick of the page
you need more space. Make sure to write the number of the
question you are answering.

Circle the number of the unit you have just finished:
1 2 @ 4 5 6,6 7

. A. Information Presontﬁtlon
1. The goal of this unit was clear.

Strongly ' . Strongly
Agree Agree Undecided- _ Disagree ) Disag(eq
O M o - - O - O

161

it

Comments: some words that were transtated into Inuttitut were not clear

2. The objectives.of this unit were clear.

Strongly ' Strongly,
" Agree Agree Undecided - Disagree Dnsagree
O [ m) A O
Comments: ' . -




L3 ]

.Comments:

3.  Theconcepts were well explained.
Strongly

Comments:

’

Strongly

AE_rje‘ _ e Unddad ' ’Disa[fl?ee‘ . Dis[aﬂree’
. o] .

162

¥

4.  Thedivision between objectives, instruction and exercises was clear.

Strqngly . Strongly
AE]“ . Agree * Undecided Disaéree Disagree
, ‘ (2]
Comments:
_ N -
‘5. ‘The Instruction was too long. 2
Strongly . . Strongly
Agree Agree wUndecided Disagree Disagree
i kil Il
Comments:

,

6. "The instruction was well organized.

Strongly

Aﬁe AEg: .  Undecided

’ Deﬁﬁﬂree

. Strongly

Dij_aﬂree

<

7. important ideas were repeated often enough.

! Strongly

Comments:

ree A Undecided
e , .

Disa[%ree

Strongly

Dingﬁree




8. I found this unit interesting.
Strongly . ) i
Agree Agree * Undecided Disagree
] - (8] S
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Strongly ,
Disdgree.

m ~

Comments: wolild have preferredto ieam it in English
% L 4 '

9. I had enough Backgmund knowledge to prepars me for this unit.

¢ . .

Strongly - Strongly
Agree " Agree Undecided  Disagree Disagree
O R R B - 3. O
Comments: -
. . . be '
10.  Iwasconfused as to what | was supposed to be Isaming. '
Strongly . 1 - Strongly
- Agres Agree Undecided Disagree Disagree
O 2 . 3 O
Comments:
11. %he examples in this unit were relevant fo the North. o
Strongly \ _.  Strongly
Agree Agree Undecided Disagree Disagree
OJ [9 - O (al Ol
Comments:
: o ‘ . 1
12.  There were enough examples in this unit..
Strongly . Strongly
Agree Agree  Undecided .  Disagree Disagree
[ ’ @ (1} [




4

1y

. . a
13.  The print was clear and easy to read.

.-164

" Strongly Strongly
" Agree Agree Undecided Disagree Disagree
in : O O,
Comments: - . —
, [
14.  There was too much written information on each page. -
Strongly ) ' .+ Strongly ’
Agred -~ Agree Undecided Disagree + Disagree
O  m a3 (8 O
Comments: o
) B .
15.  There were enough Hlustrations in this unit.
Strongly. ' Strongly
Agree " Agree Undecided Disagree _Disagree
O @ -. 0

Comments: "

16. | was more interested in the subject after reading this unit,

Strongly - N . . - Strongly- .
Agree Agree Undecided Disagree Disagree
T [0 0 O
Comments: -

L

= —

17.  lfoundthe subject matter in this unit difficult.

Strongly ‘ " +Strongly
. Agree . Agree Undecided Disagree Disagree
’ D ‘ -}‘{D ) ' , .l — D '

Com,fﬁ';nts: '




.

B. Student Participation

1. - The review questions helped me to prepare myself for the-exercises.

Strongly

les

Comments=

Strongly . ’
Agree Agree .. Undecided  Disagree Disagree
(T T ] - (2 O
Comments: —_ —
xx 2. There were enough practice exercises.
Strongly Strongly
Agree Agree . Undecided Disagree Disagree
[ 4 S 2 O
Comments:
3. The practice exercises were interesting.
' Strongly..- - Strongly
Agree Agree Undecided Disagree Disagree
[ @ (1] 2 ]
\ \) ¢ ‘
. Comments:
#x 4. The practice exercises were easy.
. Agree  Agres " Undecided Disagree Disagree
S T A e : O




" 166

5. | could follow the instructioris and ariswer the questions.

~Stron,gly : Strodgly -
Agree Agree ~ Undecided Disagree Disagree
- O @ m. O
Comments: :

[A]

6. | had to ask the tutor for help often.

.. Strongly g Stron
. Agree Agree Undecided Disagree Disagree

] 3] 2 (3 ]
Comments: '
i , | T
«x 7. .Ananswer-key would have helped me a lot. T
. Strongly | Strongly’
_ Agree Agree Undecided - Disagree Disagree
- in @ @ 0
Comments: ' —=

~
\
Wt

8. The additional activities allowed me to practice what{ leamed in this ot

Strongly Stror’;gly
Agree - Agree - Undecided - Disagree Disagree
O v ]
Comments:

a

- _ 9. There weré enough additional activities for this €nit.

o 'Stron'gly

Strongly < .
Agree - Agree Undecided Disagree Disagrea
, S U R I Z HE
B )
~— — ~Comments: ——— - 2

\/’ . . N " W : . - 3



10. The grading criteria used to evaluate my work is clear.

167.

~, Strongly __ Strangly
Agree Agree Undecided Disagree Disagree
O . O | 5 [
Comments:
N .\\
C. Language

This'section will be used to évaluate the Inuttitut.

1. | was); able to understand the information in this unit.

Strongly N ) Strongly
Agree Agree Undecided Disagree Disagree
] ¥l W (1] ]
- Comments: : S
2. This unit v;/as well written in Inuttitut
-
Strongly Strongly
- - Agree Agree Undecided Disagree Disagree
O 5 (4 - ] 0.
Comments: . i

-kk

-

oy

3. Idid nat understand what was going on because the vocabulary contained

many unfamiliar words.

Strongly Strongly .

Agree Agree Undecided Disagree Disagree

O m O ] O
Comments: — '
4. There was too much direct translation in this unit. _

Strongly o ) ' Strongly

Agree - Agree " Undecided Disagree Disagree
—Z o - @ 0

Comments: -

I



N \ ‘N
. ' ® A\( . ) < \\\
) ** 5 The unit has to be re-written before it can be used with other leamers.
4 . Strongly - - oo . Strongly
. ¢ Agree gree Undecided ‘Disagree Disagree
. & 5l O . O
v Comments: ‘ _
: o IR - P
. A N / \ "F ’. K : .

e, " . 6. “Rafathe Inuttitut for the following sections of fhis unit:

.1, Goal N .
' o o !
L ’ ;o . Excellent - . _, - Weak
g L s 48 '3 2l 1O
‘ 5 R « * , "
o Objectlves - . ‘ ‘
2 , .
. N Excellent . oo Weak
\ . 50 4@ 3 2 (1 1 O
N, ww R Instruction -
. 3 [ : ] Lo ' , N + » ,
: N Excelient - : SN Weak .
e = 5@ 4@ 3@ 20 1 O
s ' - ,' e . ‘ e .
-, .Y  'Iv Examples - : -
' ’\‘ o ¥ S E}(gqlle’ht‘ ,"' . ! ' Weak
oY o Ty 5@ ap@. 3@ 2D 107
> N ~, . L] . ]
’ * - R -Rewew Questions’ ‘:‘ . »
Ny ' szcellent s ) K ‘ * Weak
v M ‘
. . s d-a @ 3::!], 2 . 10
., . g - LT
. e vi Exercuses , } LT SR
- A _ ‘Excellent C O Wk .
AU vt 4@»»3%1 e. o
P ‘-*’*' vil ’Addmonal Activitigs o .
o e Excellent -~ . - " Weak -
AU . 5[] 4@ 3fg" 2 [0 1[0
<t 4 " t . * . . A '
L) - ‘ . ' ¢
-, \ © . [ ]
" . . . ¥ :
\‘./ v, ! ¢ . \
“ . ) T ! ﬁ ' : ¥ .
- :v L i \:, n' *

°
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The most useful sections were:

<4

169

Lo
-activities

*

The least useful sections were:

i

«

How would you change this unit, if you could

" . ¢

?

.

10.

-

4

"Any other comments?

- leamed new words in Inuttitut

- some words were too closely translated from English to inuttitut

r
. - N -
[y
L
- Y

-y
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. D. General Comments
«« 1. - | believe more instructional packages should be written in Inutfitut.

Strongly - S s Strongly v
Agree Agree  Undecided Disagree Di%ree :
] [4] (2] (3] .
Comments: . :
SN

“2:  Words that do not have an Inuttitut version should be leftin English. ...

-

Strongly ' -~ Strongly
Agree | Agree Undecided ~ Disagreé Disagree
b - O3 32 O]
Comments: : — ‘
~ . R -
W - . . f \

‘u
1 s ~

#x * 3. Which dialect is preferabls as a standard writing system for instfuctional

material: o
o Ungava Coast [3] . Boh - D
Hudson Coast (3] * HudsonStrait (D ,
, . ¢ :
4. [personally enjoyéd thi§ course.
Strongly - - C : Strohgly ,
s Agree Agree ‘Undecided Disagree = - Disagree - - -
: 3 : N A N B |
Comments:
- 5. _Ifound this course helpful for my job. - ,
-Strongly - T ' ~ Strongly
- Agree . . Agree . Undecided . ° Disagree Disagree i
Tm ' ’ A" ' D - . @ , ' D \? \ ]
Comments: — — LN LI .
V ) M - ' ) u ) A : 3
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i . - \ a3 f
« h ‘
6. Any other comments?
z -
, - (.
[J B -
1 : _“
~ ‘. b )
! . 4
. ‘ '
- . " v
o ' A -\
. . 2
. b e . )
. - %
] ':\ ‘
N . y
’ ro ' | :
-~ ‘ ’ ' ’ )
. . ne ‘ .
- N , \ L ) . ’}} .. -
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APPENDIX K: RESPONSES ON TUTOR'S EVAU:)ATION QUESTIONNAIRE
- ——— . ,

o ) ;
v " . LS
¢ AS
L.
L *
)
~
'
Evaluation Questionnaire "
-3
For )
Business Letter Writing', -
. . t A P
v 19
@
L)
S
H ’
-
A
- ]
’
*
. .
‘..
e’ N
- 4 - ﬂ, A
- i
Y
! o
: Y
,
Y - , ;". : ¥
R L ' ot " .
. R - f
. & l‘ [ , ',_ ;-: , ﬁ,
— ’ '7:. ‘- K
; ’ S
] o
x E ‘ﬂ\" ‘:.‘”’ v
- ] L
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Business Letter Writing
Tutor's Evaluation Quostlor)nalro

Thank you for taking the time to help us!
f (}o

~

We would like to know your cofnments about the material in Business Letter

Wrmng The information requested will Hielp us identify and correct problems

you may have encountered, thereby improving it for future use. ’ <
. -
Please answer each question completely.
A. Information Presenfatlon -
1. The objectives are clear. o
Strongly | | " Strongly -
Agree . Agree Undecided _ Disagree. Disagree
O M I .
Commaents: : ’ SR
, y : )
’ - 13
_ If not, which objectives are unclear?
Terminal objectives Intermediate objectives
Unit 1. S, ) ——
Unit 2 i — ,
Unit3 —_— O e [
Unit 4 e —
Unit5 —_— —
" . 5
Unit6 — N
. Unit7 " e —



-

2. The content of the course relates closely to the objectives.

174

© Strongly . - ‘ Strongly .
Agree Agree Undecided Disagree Disagree -
| O] M O ]
Comments: - .
\ -
. 3. The leamaers had the prerequisite knowledge.
‘ ngly ) Strongly
00 Agree Undecided Disagree Disagree
O S 2] [
Comments: oneortwohadbad(gpundkmwledg; : ' (
4. The Tutor's Gide was helpful. |
Strongly : : “ - __Strongly
Agree Agree .  Undecided Disagree Disagree
J N 0 ] -
. | ' - '
Comments: X shouki have more suggestions onteaching activities ~ #
. )
{ ’ -
5. ‘Theinformation is organized to help leaming.
_Strongly | . Strongly
Agree -, gree Undecided ' Disagree .  Disagree
0o @ - O O - O
Comments: \ -

»
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A IS

6. The time allotted for each unit is appropriate.
Strongly

' ‘ Strongly
Agree Agree Undecidgd Disagree Disagree
e o L m} O
Comments: i '
\- If not, rate each unit:
\ Under Over |
} .
"\‘ ' Unit 1 e |
% __‘ -
* . Unit2 —_— ) —
\ Unitd = —_—
~Units — S
Unite . _ —
Unit 7 — _—
7. New concepts were well explained
»  Strongly ' Co " Strongly
“” Agree .  Agree . ' Undecided  ‘Disagree = Disagree
O O .. @. . O o -~
Comments: i .
8. The sequénc'e of concepts -makes sense. - ‘
‘ Strongly ~ Strongly
Agree Aﬁe . Undecided Disagree Disagree .
S o . C OJ
Comments: the example should be closerfo the expianation '
[ . J)

~



O O O &

, 176 .
" 9. Thelanguage level is appropriate for the intended clientele.
Strongly Strongly
Agree Agree Undecided Disagree Disagree
. [ K ] ]

Comments: glossaryo )

10. Important ideas were repeated often‘éndugh. .

. Strongly : Strongly
Agree Agree Undecided Disagree Disagree
O W 0 ] ]
Comments: —,
. _ N o,
if not, rate each unit:
o Under . Over
< Unit1 j
"‘—.IT' _
Unit 2 U —_—
Unita = —
" Unit4 —_ e -
. Units — C——
Unit 6 —_— —
Unit7 ~ " - )

11.  The unit eﬂebtively uses ’agpropn'ate illustrations. .
Stronmy-‘: : . Strongly
Agree Agree Undecided Disagree . Disagree

A D CE

Comments: not enough lustrations
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12. The examples and cases studies are relavant to the North.

4

Strongly ’ . Strongly
~ Agree Agree . Undecided Disagree Disagreé’
O] K1 g O] a0 L
Comments: )

-

Pages
N Unitt

If not, identify the ones which did not work:

Unit 2

Unit3
- Unit 4

~ "y Unith

Unit6 .

Unit7

*

i

/

. 13. The leamers had difficutty in understanding the material.

)

Exercises number X

{

. Strongly

Strongly., . : ’
Agree Agree Undecided Disagrqe -Disagree
O O O R ]
Comments:
14. The prinf was easy to read.
Strongly Strongly |
Agree Agree Undecided Disagree Disagree
] ] . C L] 3
Comments: ~ “'.ﬁ \
~ t S
‘ 4

fe .
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15. The learners found the material too easy. ,
Strongly ° Strongly Y
Agrea, Agree Undecided Disagree Disagrée . ,
- O [=
.Comments: ‘ i T
‘B. Student Particlpation °
1. The activities are appropriate and manageable to the learners. «
\
Strongly . Strongly
Agree Agree Undecided Disagree Disagree
O O O O

3 f
!

Comments: -

2. The learners were able to do the exercises without additional help from the

tutor.
- Strongly. j “Strongly
Agree Agree ‘ Undegid@ . Disagree Disagree
O . O L] 0 0o . q
_Comments: f*

3. . The self-evaluation exercises satisfactorily measure the leaming

objectives. R
Strongly ' C ., Strongly
RN Agree Agree Undecided Disagree Disagree
- O o O O £
Commaents: ' : i

A

_4; " An answer key would be a useful tool for the leamer as well as for the tutor.

~ S | . ) -
Strongly - < Strongly-
Agree Agree -"Undecided  Disagree Disagree .
O - ) Ll O B

A

Comments: '
! 3 '
-~ . o
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—

5; The answer key should be included in the student v\{orkbook.

Strongly ¢ fo Strongly .

Agree Agree Undecided Disagrge Disagree

O [ L K ]
Comments:

{

6. The leamer was given enough opportunities to practice the new concepts.

-

Strongly Strongly
Agree Agree Undecided ’ Disagree Disagree
O o O ol
Comments: i
7. The leamer was given enough feedback.
‘ Strongly ‘ , Strongly
Agree Agrée Undecided Disagree Disagree
O i O O . O

Comments: -

=

8. The additional activities are appropriate for remediation as well as for -

enrichment. ‘
Strongly : Strongly
Agree  / Agree Undecided Disagree -  Disagree
O 1 O~ O. - O
" Commenits: '
9, The case studies are relevant to the North.
Strongly ’ ~ * Strongly
Agree Agree * Undecided Disagree Disagree
] ) [ i O
Comments: ‘ -
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i

—

10. There.are enough case-studigs for the lea_mert@Sa the knowledge and
perform the skills at an aoceptablé level.

Strongly ' Strongly

Agree Agree . Undecided Disagree Disagree
O O o < O O
Comments: _
C. Testing B .
1.” The unit test satisfactorily measures the terminal objectives.
Strongly - - Strongly
Agree Agree Undecided Disagree Disagree
J ] [ J . O -
. : B,

l Comments: -

2. The leamers fett the grade assigned to their work was far. .

Strongly : Strongly
Agree - Agyee Undecided ~ Disagree Disagree
L] L - O ] O
Comments; :

3. The grading criteria for the test was easy to follow.

»Strongly ’ ~\ Strongly
Agree Agree Undecided Disagree . Disagree
O ol o.. o O
Comments: _ St
D. Language .
1. The units were well written in Inuttitut.. .
"~ . Stongy < - | . Strongly
“ Agree - Agree. “Undecided = Disagree Disagree
-0 T O B

Comments:

Y
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/
' i
2. The vocabulary contained many unfamiliar words.
Strongly. . X ) Strongly
Agree Agree Undecided Disagree Disagree
O O O - O O
Comments: - . i :
<)
3. There was too much direct translation.
Strongly |, Strongly .
Agree Agree Undecided Disagree Disagree
C) W U ] C

~

S Comments:

4. The learning package has to be re-written betore it can be used with other

ledmers. .
Stro?ﬁgly Strongly
Agreer, Agree Undecided Disagree Disagreb

- V] - O [J ]
Comments: — . . ' .
E. Overali Comments °

. 1. The materials are easy to handle, ugle and file.
- Strongly , ’ , Strongly

, Agree  Agree ,  Undecided Disagree Disagree

O i) O O O
. .' Comments: “ ’

materials used, to the evaluation methods are positive.

Strongly . o : Strongly
b~ Agree Agree Undecided Disagree Disagree
: O O & Oo. -0
Comments: i ' » -

[



) . - B ' _ w2
I3 ‘ . Vo ) : -8
* - ) - )

£, . . — i
3. |believe more leaming p_ackages should be written in I\n\uttitut. ' -
Strongly - d ) Strongly
Agree Agree Undecided Disagree Disagree
O -3 O O, O
Comments:

. .
4. Words that do not have an Inuttitut version should be left in Englis{h.

Strongly ~ Strongly

Agree Agree Undecided Disagree Disagree

o . O O O
Comments: ‘ “

W‘

5. Which dialect is‘preferable' as a standard writing system for instructional .

~ material: S
. Coy Ungava Coast ) - s
" Hudson Coast . . 0d
Instructional material should be written R

in both dislects _ ‘ " :

“

6. What is your general reaction to the instructional materials? *
a learning experience- fustrating sometimes sspecially '

4

in the beginning because of the language. - : ‘

4 - 3

- [ . ‘ r - B ' - . '1

7. ~ What suggestiéns do you have for improving the instructional materials?

ve —

AN
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/ o

& How do you| rate the self-study boncept asa Ieammg experience?
Mod idea- wm -help studems 1o set their own schedule and pace of
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