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3 . ABSTRACT

yomn and Occupational Achievement
in the Professional VWorld

L. R. Clarke

-

- Canadian women presently comprise a third to a half of

, the paid labour force. However, eighty-one percent of them
are concentrated in the lowor-level. lovor-paying Jobs. In

errcct. the majority of women have romained occupational
low-achiovora in the profeaeionnl world.

Negative social-structural and paychologicnl elements
in the 1ife styles and life experiences of women seem to
be contributing to their Iack of achievement in the profes-

sional and occupptiom world. However, some women have

been able to break through these negative conditions and

becom'hi;h occupational achievers. It therefore became
important to study some of these women's case histories in-
order to’ undetjstand what helped these women towan}a occup=-
ational achievement in the professional world.

>In this study, a sample of twelve occupationally
succesugul and twelve occupationally unsuccessful women

in the professional world was chosen. The data was collected

_using a relatively extensive interview-questionnaire.

_ It was found in this study that several factors do,
in tact; help or undemix}e women towards occupational
achievement in the professional world.

T et n e




. The following factors w;ra found to contribute ‘to thcge
subjects’' high dccuplfidhal achievement: thc(daiélop-ont
(by plrhntﬁ) of early achiechent'patternq in childhood
and adolesence; the presence of positive pufuntochild relat-
fonships; th§ presence of a positive home environment; the
‘presence of pnrcntal achievement expectationa. cncouragencnt.
reinforconent. and -role modolling; and lastly, the prosencu
of support syatoma. whether tanilial or societal. ‘
The following factors were found to undermine women® s
qccupntional néhiovemant: the presence of a negative father-
daughter relationship and father-absent hono: cultural sex-
role expmctationa: saxual discrininntion lnd stereotypingg
the absence of fema1a~rolc modola in educational and occup-
ational structures; reroronce group identification; the
white male power structure; ard diacriminatory practices and

policies in the oduontional and occupational world.

The fuctora round to have littla or no etfoct on female

occupational achievement were the following: parental indop-
endonco training; family ties or connoctions: ‘"androgynsus®
sex-role socialization; and tha praaonco of an adolescent

occupationll dream.

LN
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CHAPTER I
INTRODUCTION

This study conc;ms itself with Canadian women's
* ‘occupdtional achievement in the professional wo;:-ld . Although
Canadian women now have had opportunitiesI to enter the
professional yorld. the majority of them are concantrﬁtad ‘1n
the lower-1l » lower-paying jobs, According to Statistics’
Canada (I1980), Canadian women presentl'y comprise a third to
2 half of the paid labour force. However, (.eighty-one percerrtA
of them are clustcrad in sei-vi(.ce-'producing industries (i.e. /
office .clerks, secreta.riea. ‘bank tellers, cashiers. tela-
phone operators, mail handlers, etc...). In effect. most
Canadian women liave remained occupational ltachievers in.
business, law, madicine, education, the arts, and the sciences
(Mednick, Tangri and Hof »I975). ‘It seems that "women like
sed nt in a wine bottle settle to the bottom" (Epstein.
\\\1971: . This might be the result oi’ a long chain of complex, )
interdonnecting factors. ‘ g o
- THis long, complex chaln might have first originated
with the structure of sexual inequality. Walum has indicated
that sexual inequality might be wthe result of and perpet-“
uated through the unequal oppozjtun'ity to control the extra-

I Opportunitiea such as the advancement of technology
- giving women as caretaker of the home more freedom; the
introduction .of the Birth Control-Pill; programs in occup-
ational structures encouraging the hiring of minorities.

- I L ]
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" and universities where women have not been accepted into

: ‘ <
domestic distribution and exchange of v%aluéd goods and

services” (I1977:I139-I40). In most societies, males hqve'
been the controllerd and distributers of the most valued

‘'goods and services (for example, protein in hunting and

gathering societies, and monay, in post-industrial societies).
This control might have initially been caused by the division
of labour, but nevertheless resulted in giving males power,
property, and prestige (Friedl,I975). A'social stratification °
system then evolved which entrenched and perpetuated Sexual
inequality. This, in turn, might have led to a belief system
whereby women and their work were considered to be inferior |
to.that‘of men,

These belief and stratificationﬁsystéms might have also
helped contribute to the developmqﬁt'sf negative sex-role .

‘socialization, in which a female is bdbrought up to be paési;e.

emotional, and dependent. This type of sexual socialization '
has ﬁrobably acted as a psychological deterrent to achieve-
ment motivation in females: | '
'\

The findings show that girls are more likely to

underestimate’ their abilities and are more apt

to lack confidence in thelir own judgement

(Hoffman,I972:I40). ~ .

In addition to leading to negative sex-role socialiiation.
thé sexual power system might have also helped develop other

negative social structures. Examples are thg fqllowing: a)

marriage in which women have had to surrender their rights

to control their children, property, and salaries; b) colleges-

4

I8 ,

L



. \ | .
some of t;e faculfies; a) companies,. corporations, and
indﬁs;rias. in which discriminatory practices and policies
are still being used in the ‘hiring and promotion of wonen
(Tavris and Offir,I977; Walum,I977). Tt is therefore not
surprising to find that a large percentage of women are not
strongly motivated towards occupational achievement in the
proraaaional world- are not allowing themselves to be human
beings firat females second.

Something therefore exists in the 1life styles and 1ife
experiences of women which ‘undermines their motivation
towards profeésional acgievgmant(xacéoﬁy aﬁquacklin.I974).
'S{nce. 'there*is'nothins in the biological evidence.to’
prevent women from taking a role of _equality in civilized
society* (Sherman, I97I:II). sccial-structural and psycho-
logical barriers obviously do exist By understanding what‘
these are, perhape one can then%Proceed to alleviate the

treméndous social loss of human resources and contribution

of women who constitute f%gty-one percent of our population.

" 'This study will therefore attempt to find out what

fgctofs have encquraged ar-discograged women towards profesQ

<sioﬂal achievement. ’
Chapter one of this thesis will give-the introduction.* *

Chapter two will attempt:a review and critiquq or the exist- N
a\‘iﬁg literature. It will also 1ook at “the effects of ramily
" socialization, cultural socialization, and the objective '

cgagdtions of social structure_on female achievemept.

i
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Following this, Chapter three will doal with the’ ) '

methodology of the study, discussing the thaorotical
gratiom.le. the dof.’mitiona of the.main cOncapta. the
research design, and the schema. ’ 4
' Phe fourth part of this thesis v_riil o:iplain and ana~
lyse the results of this study. It will describe the
soclio-economic charactgr‘la_tica of the.rgspondonts, and
evaluate the ofrocta‘of family socialization, cultural
aocializnatlon, and the 3b1ec'tlve conditions of social .
s'trhc‘ture on the nspondeﬁfa" occupational achievement
- motivation. This Same chapter will also look at any.
| undorlying achiovenent ptttorna in the subjecta' lire
atructuros.
In chapter five, profnes uf a high and low achiever
wiu be glven. Chapter six will conto.in the summary and
conclusions of this studydgnd ite hplicatj.onn for future

‘s

research. , A
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‘ R : CHAPTER 11 g .

REVIEW AND CRITIQUE OF THE LITERATURE .

-

'4

Soci%l-struotural and psychological barriers to female
<achievement'havé been found to come from three main sources»
family socialization. cultural socialization; and obaective
condltions of sheial structure. ‘

Beglnning with family socialization, seyveral varlables

' were found~in childhooddﬁnd adolesence to strongly affect ‘
achievement. One such factor is the parental implanting.of
a basic belief and trust in the ¢hild (Eiklns 1977;_Berger

[N

and Luckman,I966): ‘
- - .
The most essential ingredient for starting a Chlld
on the road to self-actualization is the parental
presence of uneonditional positive regard (0lin,
1968:145). - ~

| This unconditional positive regard ﬁ;.s completely accepting
and_respecting the chilo as a human being. He/she téén has
: self—aCCepfané and views him/herself as basically competent,
useful, and lovable.¢The‘child then is more apt to grow up =
into Q\persom;who has the cdurage and confidence ‘to octualize :
his/ﬁer o&cupafional goals in the professional world. N
'In ‘addition to parent-child acceptance, the following
SR parent-child interactions have also been found to affect

achievement positively: clearly defined ?ha‘eon31stenx Cr

discipline; good communication. and the stressing of self-
reliance (Walters and stinnet3.197ls Heckhausen,1967; Dreyer
and Wells,I966).

! 2 L b e me b s o et g G et s v
%
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;f ' SQ;f-reiiadEé seems to be a particuf;;ly'imporgant var-
"iable in.determining general personal achievement through- {f
o7 ®out the individual's life (Mcdlelland,I95%3,1955, 1961) .-

Studies focusing on the attitudes of mothers of high~
achieying and ow-aqeieving sons have indicated strong cor-

relations between ea:ly/parengil independence training and

achievement m6 ivation. The mothers wer; asked to fill out

a qubstiogn e regardiﬁg how many independence demands were

met early‘in the life (eighf years old) of t@éii sans.

ﬁxamples of these independence demands are the following:

° 1), to Know his way around the, city; Sj‘to try hard things

o for hlmself; 3) to do well in competition; an L) to make 1@
his own frlends. The mothers of high-achieving sons expected
over 81xty percent of the independence demands to be met.’
The mothers of low- achieving sons expected only thirty-three

C»/bercent of the demands to be met. Therefofe, accordlng to
these studles. independence tralning dld seem to correlate

‘ with achievement moﬁivatiogﬁin males.I It may be that the
+  more a child is soclalized to be autonomous, the greater .
‘ ﬂadvagtage'that.child-will have in gduIJQIife to stand up for

.his/her beliefs, be assertive, and selfl“confident. He/she

L4

will probably be bétter able {o dg;y pﬂessure~y5wa;d51con-
formity, to deal with chaligﬂges.nand o be motivated

1”In these studlies, no research wak done on females.
McClelland(I1953,1955,196]), as well as Atkinson and Feather
(I966), Heckhausen(1967), and Atkinson and Raynor(1978) did
extensive studies on male achievement motivation. However, -
very little mentZon wes made of females' achievement drives.

.
-
"
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This 1% a role in which females need not be particularly .
B v . - - * ’

, \ g ?

towards achievement in the'occupational world.

ﬁowever. this autonomy training seems to be directed
more towards males than femaless )
' It is our theory that the female child is given
\/inadequate parental encouragement in early in-
dependence strivings. Males receive more effect-
ive .independence trainikng and encouragement
(Hoffman, 1972.136 I39).
This results A an inadequate sense of self and of personal
competepce in the female child which will have an effect on
her adult occppational achievement orientation.
This independence training discrepancy” etween sexes

might be the result of differential‘ parental

expectations. IR North American society, females.are not
e

L3 .
expected to achieve in the occupational world. They are

"expected, hoquer.‘to evenfually marfy and have children.

indepehdent agf gsgertive. Shbsequently, some parents do
socialize their daughters to be dependent, passive, and.
submissive adults. '

North American parents alao seem to have a “laissesx

faire" attitude towards their danghters' attending college,
~pursuing intellectual interests, -and having careérs. On the

other hand, they show much concern over their sons! acadqmid

b
performance, initiative, and plans for the future. These ,
parental occupationgl achievement expeétgtionslhave been -
found to strongly influence both male and female adult

professional achievement:

t
s p————r ot o ) o emerlie b e
. d S

.
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If the child perceives the parents as encouraging
or even pressuring her to have high occupatioail
or educational goals- this is related to achicke-
ment motivation (Jacobsen,I97I:I74). :
o, People usually tend to do what is expected df them' (Merton's

DSelr-Fulfillﬁpg Propheey. i.é. "beliefs or expectations that
operate to bring about their own fulfillment*).! The child
. especially tends to internalize parental expectations in
- primary socialization, the first and most powerful social-
~- ization a pérson experiences: .
*  ““Iffe child internalizes the world of her significant
others (parents) as thé world. She takes on the i

significant others®' roles and attitudes, and makes
them her own (Berger and Luckman,I966:I2I,I24). 4

- The child takes on the(parents' expectations and makes them

her own. She incorporates them into her lifestyle.
In%ddition to internalizing perental expectations (in -

primary socializatibﬁ). thq)cﬁild”will also be apt to intern-
‘alize pargptal values. It-was found that pargnts who believed
in achievement (i1.e. doing something well for its own gake)
tended to .integrate~this value into their children. These
children were found to take a special pleasure in “winning"
They were not influenced by extrinsic'r§wards (i.e. money,
public recognition). Their main ihﬁerﬁst was in the satis
faptfon of accomplishment. . ' ‘
‘ Therefore, parents who have the achievement ethic, and

who expect, suﬁbort. and encourage their child.to achieve.

will tend to produce children who will want to do well, and

4

I stark,R., "Social Problems™, Random House, Toronto;
Canada, I975. -

s
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who will be achievement motivated (Gellerman;1963).

However, it seems important that these above variables

(i.e. parental expectations, support, and encouragement) be .

.accompanied By positive reinforcement. According to.McClel-

land's theory. some children will-have been positively
Y

reinforced by parents for successful achievement. As a -
result, they tend to perceive their probability‘of success
as relatively high, and they will have an achievement motive
characterized by a "hope for success". These subjectg tended

~ »

to also have had parents who not only concentrated on the

child®'s successes. but also encouraged her to aim for reala -

_istic{ goderately high aspirations, and to enfer‘cbmpetitive

and skr&&ful activities. The parents generally had a confid-
ent and p051tive attitude towards their child's nerformance.
This helped build a pattern where the successes outweighed

the failures, thus developing a positive feellng towards

‘,achievement.

On the other hand. some Other children will have’ﬁ/f;
negatively reinforced by the parents, i.e. primarily ’
punished for failure. They will have an achievement metive
characterized by a "fear of failure'. These female subjects
have had parents who, in addition to focusing on-the'cyild!s
failures, encouraged her to sim for unrealistic éoels: not

to enter skillful and competitive activities) ahd‘generally

had an anxious attitude towards their child’'s ability. This ‘

helped contribute to the child's lacking self—cocfidence.

'

»
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“parents set an example and give the child confidence in their

IO

and developihg a negative:attitude towardsjachieving
(Atkinson and Feather,I966). It was therefore not Surprising
to find that "fear of failure" subjects were moderate to

low achievers; "hope for success® sdbjects. high.échievers.
Thus, positive parental achievement reihforcement seems
important for fhe child's develophent of a healthy, strong,
and positive attitude towards her ability te achieve.

| However, parental achievement reinforcement, other than
through verbal interaction, can also be given through
pafental role modelling. For- example, if the parents them-
selves have a positive selfhconceptf and/or are well-
educated. and/or are generally high achlevers. this seems .

to be related to their Chlld's achlevement motivation. The

ability to dd the same (McDonald.I9?9; Angrist,I972; Luepton,
1980). Male achievers, however, usually identify with their
fathers; female achievers, with their mothers (Walters ard
Stinnett,I971). Therefore, for the daughter, a mother who 15 .
working (Almguist and Angrist,1970),.and/or who has a career
(Parsons. Frleze ard Ruble,I978), and/or who is well-
educated (Marini 1978), seems to act as a reihforcer for the
daughter having high occupgtlonal and atypical achievement
aspirations in adulthpod (Baruch,I976; Tangri,I975; Haber, _
1980). Nevertheless, ?osearch hes indicated fhat A

. - a process of father-daughter identification -can aleo affect

«

occupational aehieveqent. This might be because in cases
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where the mother is primarliy a[houseQife and~chretaker.
she serves as an inadequate role model. The father represents
the outside world of professional achievement (Barmett and
Baruch, 1978). Subsequently, the more‘identified the daughter
1s’with the father; the more likely she will probably tend
to be career-oriented in the professional world. L

Howeve;, in order for all these variables:'(i.e. father-
daughter identification, parental role modelling, achieve-
ment expectations, éupport. éhd positive reinforcement) to
take effect, it is 1mp9rtant thgt%harmonious family relations
exist within the home. Divorce, separation, or death of onée
of yhe parents ;eems to help contribute to the loss of self-
esteem in the childr@n.‘Thip ;oés afyself-esteem saeems .\
especially predominant for the female child in a father-
‘absent home. Perhaps this is because the father is an
important source of affectual response, without which the
female child might come to devalue'her self-worth and /
potent;al(xaplaﬁ‘and Pokorny, 1971). This, in tum, will
tend to affect her occupational achievement orientation in
" adult 1ife. | | |

Therefore, a home in which the family is a stfong.
cohesive unit, hgs gbod communication, is autﬁnomy-grantihg;
has positive.pareht-child achievement '‘expectations, support,
and reinforcémen%, positiva parental‘role mbdglling3 and '
unconditional p&sitive regard for thelchild.'seems to be

" positively related to adult occupational achievement, for

_~
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*  both males and .females.

Males' and females® occupational achievement ha;hbeen
found fo be_affected also by culturél socialization, the
second main source of barriers discusged. Cultural social-

( ization is constituted by the social processes in which*’

+ Tfemales learn to behave in ways which harmonize with the |,
values of their society and/or social group (Stark,I975).
.One example of cultufal socialization is culpu¥a1 sex-role
expectations. | | |
. Trgditionally. North Americaﬁ.women are not expected.to
achieve in the professional world, but are expgcted to
'become wives aﬁd mothers. Thgse sek-fole expectations have
been‘fpund to negatively affect fepale occupationai achieve-l;\
menti

‘/Thére now is evidence to indicate that the levels

of aspirations and of achievement of boys and

girls are influenced by their perceptions of the

roles of the sexes (Federal Communications Minister,

David MacDonald, The Gazette, May 29, I1982).

Subsequently, some females, rather than having an oriéntation

< to achieve outside the ho&e. qight adjust their behaviours

to their ipternaliéed.,sex-role stereotypical expectations

(Horner,I970; Waitzﬁgn31975)..And this m%ght explain why

_some “women have been choosing not to develop their poteritial

.or their individuality, but rather to live through and for

others® (Horner,1970:107). Some women have a tendency to live

X vicar#ouSlj tﬁrough their husbands and/or cpildren. ‘

It'{g therefore not surprising to find that women are

'éeperally seen as passivé“and dependent adults. In the
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profeseional world, womeh tend to be viewed’asﬁlees oompeteqt
and intelligent than men: in comparison to males, female
\ gfoductive work tends to be evaluated as inferior (Frieze,
[//;975). ﬁegetive steneotyges have therefore undermined women's
credibility and authogity;in the occupational world (Smith,
' 1975). Whatever women say or do tends to be devalued and not
"taken seriously (Millman andxxante 1975). Subsequently,
the femple professional feels-ghe not only has to excel. but

be far superior to her ‘male- colle es to get the same "
recognition; o — .

Negative sexuallsteredt;:&gmelso lead Some WOmen to
believe that this is the way females actually are, -and then-
act accordingly: ' ) C “\\k: '

Much sex-role “behaviour may be the product of |

other people's stereotypred and often erroneous - ,

belliefs-~ thgngelf-fulfilling nature of stereo-

types (Snyder 1982:65).

And although some women mighé not believe these- stereotfpes;
they might compare themselves to other women. They will\\
.tend to shave their behaviour. attitudes, and self-appraisals
according to how members of’ society generally view and treat
females, and how they generally view and treat malesx as a a

. Eroup (Merton 1968) Subsequently. some women will- devalue
their potential and scale down their ambitions. They will A
impose restrictions on their abilities and ecoept discrimin—

atory practices and policies:" Lo - ;
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Given the evidence of objective discrimination-
against about 95% of women workers, the critical
question is why only 7.9% reported discrimination
on their jobs. Many factors may contribute to
this inconsistency. One .such £agtor is that

women may compare themselves to other women rather .
than to men (EeviHn. Quinn and 5taines,1975:t337 ). ‘

Not surprisingly then, women tend to have low evaluations

and negative attitudes towards each other. They tend to

have minority group self-hatred (i.e. contempt for their

'sexual «social group). Thus, some women will be profession-

ally non-supportive (i.e. ci:itical. harsh, competitive,
jealous) towards each other. )

In any cage, all these factors (i.e. minority \group
self-hatred, self-?ulfilling rrophecy, and negative stereo-
types) tend to perpetuate and reinforce each other. However.'
through effective insta.tutional and pol}tical changes, this

vicious circle can be broken:I -

Ehe initial definition of the situation which (
" has set e clrcie in motion must Be abandoned.
QnIy when e or f nal assumptlon 1s questione

and a new definition of the situation is intro-
duced, does the consequent flow of events give
the lle to the assumption {(Merton, I968:l&78?

When the original assumgt{o/n is questi;oned. ‘new institutional
norms can then be slowly introduced that will be used as a
different basis for s;ocial group evaluation. Subsequently,
new occupational opportunities could then slowiy start to

1 Changes such as: ‘the "Equal Opportunity Development
Programs” in occupational stiructures, encouraging the hiring
of minorities for the better positions; laws prohibiting
discriminatory practices and policies in occupational )
structures against minorities. )
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be pravided for women. thus helping to expose negative
sexual stereotyves as a myth.

Positive cultural role models can also help to expose
nggative stereotypes as a myth. If sqﬁe women have thb
coufage an& vision to breék,into non-traditional occupations
;nd_beqome successful, this sets an example. It will x%ive

other females confidence in their ability to do the same.

It will also give men more confidence in women. Because .

30 few female role models exist presently in the professional

world (i.e. of business, law, engineering, etc...), men are
reluctant to hire women for traditionally "male™ occupations

(i.e. engineer, lawyer, doctor, etc;..). They might feel

. that women are better qualified for the peorle-oriented

“female"- professions (i 8. social worker, nurse, "elementary

school teacher, etc...)

In addition, because of this occupational sex-labelling,

‘ perhaps women suffer from role conflict in traditionally

"male” occupations.. For example, a female lawyer: her gne
status, that of being a female, has for its appropriate

“beharibur gentleness and passivity; her other status. that
. of beingka lawyer, has for its ap;;;priate behaviour agress-

iveness and activity. ubsequentl » some females will feel
they are being fdeviant'. "abnormal®, or “unfeminine” in
certain "male” occupations. They wili thus have an approach-
avqidancé‘conflict towards their ﬁfofessional achievement

(Horner,1970; Freeman,I975; Atkinson and ﬁaynor.197é).

-
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With all these negative factors, it is not suroprising to
find that women are discriminated against by a mostly white
male hlerarchy in the educational and occupatlonal structures
(Helson,I975). Most women are.discriminated agalnst in
relation to their income {unequal pay for equal work), the
quality of their jobs (the majerity of women arerin low-
level, low-paying JObS) and promotldn and h1r1ng (qualified
men will be picked over qualified- women for the better jobs)
(Levitin, Quinn and $taines.I975).Females are also discrim-
inated%n the admission to undergraduate and graduate pro-

' grams in. universities and colleges, and in the academic
rewards systems in medical and law schools (Astin and Bayer,
1975). Therefore, sexual discrimination does exist in the
professional world, perpetuated by‘a'white-male power
structure. ‘ | ‘

This discrimination, in turn, has contributed tg tbe
development of discriﬁiﬁatory social structures, the third
malnh source of barriers to female occupational. achlevement
'in the professional world. One example of a discriminatory

". social structure is discriminatory laws, practices, ‘and

"ﬁOIicies- with the intent of excluding women from the

' educational and occupational worlds. Examples of dlscrlmin—
etory laws, practices, and polrcies are’ the following: "in
the nineteenth and twentieth centuries, women were barred

from admission to universities. They simpiy were not aqcepfed

«
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into some or all of the faculties (Elexnér. I?E§37Nﬁﬁ/;:{
late twentieth centurgy women still tend to be kept out o;'
the informal "old-boys" network, 1i.e. mﬁie-clubs and nssoc-
iations; inflormal contacts; and the protegé-soonsor systems
(Walum,I977; Tavris andﬂqffir 1977). )

Ven might be reluctant to enter protegé-sponsor relat-
ionships with women because they feel that the average A

female professional has weak career commitments (secondary.

bread winners) or lacks career continuity'(childﬁirth'and'

‘childrearing)(0ppenheimer.1975) Subsequently. males might

decline giving women ﬂ?of3531onal encouragement or support
within these structures.

However, support in.the form of family ties or connect-
ions has helped some women gain entry into fop positions: '
/‘

In a report on the ten highest-ranklng women in
big business in 1973, Fortune magazine observed
that elght of the ten made it to the top because _
of family connections or marriﬁge (Tavris and ‘
Offir, 1977:209).
These statistics reflect the fact that women might-have
difficuify getting into top-ranking positions on ability

alone. This is because women do not seem to be°given the

* 3tructural opportuniﬁies to break into the upper-echelon

positions. o o
4 L~ e
In addition to family ties/connections, family social )
class has also been found to affect female occupational

achievement. It is the middle class‘that has most poéitively

influenced female (and'nale) professional achievement (Gelaa‘




. . . o 18
1] Q . k ~

—

and Nye,I974). This is.probably because middle-class parents
. ’} . . . ) .
have tended to be more supportive, verbal in discipline, #and

more likely to stress self-reliance. On the other h?pd,
lower-c;ass parents were found to be authoritarian and
'restrictive! more likely to use physical punishment, and
were’geﬁerally less supp&rtiVe of their children's endeavors.
Lo Parent-child support, or lack of support, wa; also founﬁfx-
in another type of social structure. i. e. the birth order.
It was found that if the female is the eldest and has no
brothers, or is,th:Ponly child, she might be "selected as
Lthe son; the vehiclé for parents' achievement drives and
goals® (Barnett and Baruch I978:2?) As a fésui;. the
parents mlght expect and support the daughter” to achieve
occupationally in the professional‘world._These ezgectations
and ssupport would\alsq-tend to help prevent traditional
cultubai sef-role;equctations (i.e; bein& exclusively‘
_housewife and mother) from completely taking effect.
| One family structure, however, that seems to have been
a dete;;ent to female occupational achievement’in the ﬁro-
fessional world is marriage. Whethe{\3? not the wife WOrks
) “in North American society, the husband does not seem to'
?"idgenerally halp much with the responsibilities of household
'. chores. and childcare. Subsequently, betyeen work outside -
and inaﬁde.the home, marriage “for the woman might beéome ,
demanding,and burdensome. And if ‘the' woman isn't’ working, -~
the relatlonship within marrlage tends t6 place her 1n a l///

»
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subordinate, economlcally dependent p031t10n on the husband. !
'Female subordinatioq within marriage has also been rein- -

.forced by rel&gious idedlogy. Many religions have supported

the doctrine of male dom;naﬁce/feméle,submissivenese (Millet, i
I969): "Wives,.submit yourselves unto your,husbands...fpr the )
husban%”is‘the head of the wife" (Ephesiansg, 5:23-24), or "I .
suffer not a woman to usurp authority over men, but to be in

.o silence™ (St. Paul). It seems that in most organized rellg- <

ions, even God is deeply entrenched in sexual preaudlce4 "I
thank Thee. 0 Lord, Thou has not m?de me a woman" (Orthodox
Jew{eh Prayer). This sexual prejudice is also reflected in
religious organizations. For example, most religions do not
accept women into the priesthood. The most ellte and, power-

~ful positions are held by s¥n. ¢
4 ¥ ,
In any case, these negative ideologies have affected the >

been projected, into the various channels

attitudes, norms, and beliefs of the different societies, \\K\
L =
= which in turn.have

- .
)

¥ A .
of communicatlon d%.e. books; newspapers, advertising, movies,

plays. telev1sions. etc...). The media still tends to portray

w
females as bralnless sex objects or houséw1ves— as immature’®

incompetent, and frivolous adults who serve as appendages to
men (Astin and Bayer,1975; Oa%}ey;l975)x,

The problem with séx-stereotyping in today' s
. - advertising is that it is not projecting an
o accurate image of women, and:yet the 'im

that is projected is one that 1s SeIleve§ by
manxﬁpeonle. and one .on which they base their

decisions and thelr actions (Dav1d MacDonald, SN
1979 Federal Communications Minister). :

—— e it e b © s e e o ooy
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- . Therefore, many erroneous beliefs tend to be perpetuated
~FfTough ‘the media, which activages the Self-Fulfilling
‘. Prophecy (Snyder,I1982). Discriminatory conditions r;f social

e 8tructure tend to affect negatively the beliefs, attitudes, -
# and behaviour o;t‘ how women generally view each other, and
how men generally view women, and the roles they are expect-
_‘ed to fill’now. or in the fuf’:ure. These beliefs and attitudes
in turn reinforce 'discrimipatory objective conditions of
. social structl.zre. It becomes a vicious cycle, which might.
help e§p1ain why‘t};e majority of North American women héva

" ~'remained occupational underaéhievers in the 'professional

world (Myrdal,I962).
. , - '
. ! . Critique

Present research on female achievement in corgi)arison to
'males’ has béen \scarce. McClelland (I953,1955,196I), as well
as A‘tkingon andl‘eather .(1966). ‘Héckhausen (1967), and
Atkinson and g‘a\ or (I978) did extensive studies on men's
ichie\rement motivation. However, mantion was rarely made of
’ women's#achievement drives. Perhaps this is because women,
'l;raditionally ha:re not been expected to achieve in the
professional world. They have’ been expected however to

achieve th:ough the rolq{s of wife. mother, and homemaker.

»

e H’owe‘(er.' this tends to be achievgmént defined in female,
terns. The various reseamhers.,ﬁxentioned above, seemed to
be c(ﬁncerned with achievement defined primarily in male

~ - | |
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terms, i.e. the ‘realization of success in the professional
world. As a result, they might have felt it unecessary or
unimportant to explore female achievement. - '

Nevertheless, during World war II and since the sixties,
women have been entering the labour force at an acceleratad
pace, But the majority of them are concentrated in the

lower-level, lqwer-paying Jobs. This ghettoization results

"iq a major drain of resources and potential of women who

are unable to explore their full human development. .
In addition, McClelland might have exaggerated the role
of‘early, parental independence training in leading tolhigh
achievement motivation. DeVos (1973) found that Japanese '
children who were high in need for nuturance and dependence~
were also high in need for achievement. Tﬁis~is contrary to
ﬁcCléLland's f}ndiﬁgs. Thig‘discrépancy might'ﬁe because of
differential cultﬁral values and socialization in Japan and

the United States.
In Japan. the family is a strong socializing unit where®

.there exists harmonious family relations and strong, 1ntern—

alized sanct{ons to familial obligations. Japanese parents,
in addition, work very hard to provide their children with 7
a better life and education. Subsequently. the Japanese

child has an incredibly strong sense of gﬁilt unless she
repays back her parents. She thus “learns to aim at high
standards of performance in the pursuit of goala golbenefif

one*s family" (Devos,1973:I81). ' ’ 7

e

.
-
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The Anericaﬁ»child~ howeVer,iwant to achieve for herself.
‘This is probably because the American value. system stresses
individuality. competition (with others), self—reliance. and
indenendence. The American child is socialized to have a |
gsense of obl;gation to herself, rather than to her family or
community.. It is not there;ore surprising to rind in North’
Anerican society; early parental indepen noe training cor-

elating with high achievement motivation. However, because’

, this factor, i.,e. indeoendenoe training. does. not extend to
the JapanESe culture. McClelland might have. 'overgeneralized

,‘Western European and American.psychological patterns (i.e.
independence training) as the only pos31b1e ones expre381ng

tneed achievementf (Devos, I973x181). In other words, in some

i .soc1etie just because a child is trained to be highly '

'independent. does not necessarily mean that he or she will
‘also be highly achievement motivated Therefore. McCleiland
'tended to be narrow in his research perspective on achieve- |

ment motivation.

. :
\j . »




Chapter III
- S METHODOLOGY
s : - N I )
o I. theoretical Rationale

A review of the research on female achievement has
provided an inductive bésis for_thé following assertions;
I) Certain conditions exist in the 1ife styles and life
experiences of women that act as barriers to their
becoming high occupational achievers in the professional

world; .

2) The barriers are social-strqctural and social-psycho-

logical. Nothing exisfs in the biological evidence to
prevent women from occupational achievement; _
3) Patterns of achievement are developed through family
socialization in childhood and adolesence;

4) High achlevers tend to form life structures and grave
itate towﬁrds people (i.e. mates, friendé.mcolleagues.

" ete...) who or which will be conducive to their success.

The following questions hgye subsequently been
developed from the above asaertions: |

I) poes family socialization affect female occﬁpational

achievement?
17

2) Does cultural sociaiizdtidn’affect'female occupational

achievement?

-
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" 3) Do oi:jectivc conditions of social structure affect

female occupational achievement?

uj Do adult occupaticnal achlevers start developing
*success pat'te'z’-ns‘;' ﬂi.n childhood and adolesence?

5) Do adult occu;aticnal achicyers tend to be mentally
geared towa.rdsdhchievemexit throughout their lives? If 80,
in w';;at wayé"

Thcse variables- socialization, social structure. and
achie;rement .patterns- interconnect and a:fcct each othar._
Socialization deals with the self; social structure. with
the world; and achiavement patten}s with the subsequent ¥
human development of the self interacting with the world. ’
As Levinson (I978) stated, the aelf and tho world are not
nutually ”cxclusive of one another- "each 13 inaide thc
0 * (1978:147). The adolescent and adult development
that‘."therefore takes place is the ’result of ‘t\:hcj inter-
penetration of the self and ‘the world. '

2. Dcfinitiona of the Concepts

The deganden‘b variable was occupational achievement

in the professional world: this is any'highly social_ly-

ranked successful endeavor in the occupational and profes-

sional world, whers a, social standard of excellence exists.

ngﬁcr. this is achievement defined primarily in '‘male

terms, i.e. th‘ realization of success in the professional
world. Women are probably highly achievement-oriented-
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however channeled through .their traditional roles of wife,
mother, and homeﬁaker (DeVos,1973). |

This dependent variable, i.e. occupational achievement K
in the professional world, seemed-to be affected by the
following independent variébleéx a) early parental autonomy

, training: this is,tfaiﬁing a child to be self-sufficient
. and fndependent. The parents insist that the child be able'
to perform well certain tasks by herself. Exagmples of these
; _ tasks are the following: to know her way around the city;
to be willing to try new tﬁings on her own; to e:rn her own
spending money; and to makq'respdnsible decisions, like
chposing her own clothes. w

b) Paantwi achievement expectations: This is the

standard of excellence in all activitias that parents will

., impose on their children. This is not training a child to

- think and écf fozmhfrselr. This is expecting a child to do
well in whatever she sets out to do,

Culturél sex-role expectations: Traditionally,

J .EemalegLare not expected to achieve in the occupational
world. In North Am?rican society, women are generally -
expected to become wives and mothers; males to excel in the
professional world and to become good providers (Millet,
1I969). These are traditional North American séx-role

Yexpectaticns that probably affect Iemale occupational

achievement.

N e e et o e e e - — . - emenem a
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d) Power structure: Males have been, in most sodieties.

the main controllers and administratorg in the educational
- and occupational structures. They tendlto hold the highest
and most responsiy;e positions.'andlalso tend to be in -
charge of determining policies. One example of this is who
gets hired.and prqmotad fog\certéin Jjobs. Subsequently
women, who are a minority, have tended to be discriminated
against by the mostly white male hierarchy in the eduéat-

ional and occupational structures. N

e) Support systeﬁs{ This is the presence of people (i.e.
family, friends, mate, teachers, employers, colleagues,
mentops) who give strength,. encouragement, and assistance
in order fo Help that individual-reach her professional
goals. ’

3. Research Design

In order to understand women's lack of occupational -
achievameht'in the professional world, it was important
" to enter women's world, and to understand reality as they
see it. The Symbolic Ipferﬁctionist Framework, using intro-
spective. qualitative techniques to»collgct data seemed
appropriate for this resQ;rcﬁ (Ritier. 1980).

This framework takes intolaccount the symbolic world in
which women live (i.e. meanings conferred u objects,
| events, and situations): the meanings whichp:f;GIQMfrom .

interaction with others; and the subsequent relationships

Y
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between self and others (Manis and Meltzer,I967; Meltzer,
Petras and Reynpids.1975). ‘
The biographical interview seemed a good research tool
for collecting the data. This is a mixture of a detailed
clinical and research interview, and'a discussion between
friqndé (Lev;nson.19?8i15). It focused on the followipgz
I) the subject's self (valueg. aspifatiohs. dreams, con-

flicts, desires); 2) subject's sociocultural worldq(famil&.

friends, teachers, employers, social class, religion,

education,- ethnicity, occupation, workplace); 3) subject's

interaction and'subsegﬂent interpenetration’of the world
(major decisions, .turning points, important relétionships) :

(Levingon,1978). '

The interview-questionnaire was s%;ucfured to look at
any ﬁnderlying patterns of developmeﬁté& periods in the -
respondent's life: childhood (I-I3); adolesence (I3-18);
early adult transition (I8-22); entering the adult world
(22-28); age thir%y transition (28-33); and settling down
(33-40)(Levinso$.1978).

These different age periods are based on Levinson's
theory of adﬁ}t male development. Levinson (xgya) believes

kthat women go through the same developmental pefi&dﬁ'of'
stability and tggnsition’as meh, pdweQer the contexts or
specific issues of the various life structures will differ.

l
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In any case, the developmental periods of stability,
lasting approxi%ately six years, fare marked by the formation

of a life structure (i.é. making and forming a life's

pattefhs around major decisions). [The transitional periods, |

lasting approximately four yeafs. are marked by a change of
life structure (i.e. reassessing existing éfructure- either
improving it or changing it)(Levinson, I978).

Looking at the subject's life structure gave the
researcher an qrganized way of studying the respondent's'
self, the society in which she lives, subsequent relation~
ships, and how thesé components helped sﬁape and determine
any underlying order to their lives (Levinson,I978).

' To obtain this information, the interviews had to be
relatively detailed. Becaus; ofithe case-study nature of
the researéh. b limited sgmplé of twenty-four women was
chosen. Because the sample was so small, no conclusi#i/,—Q
hypotheses could be dérived'from this data. However, some
ideas or more hypothesés could be’generated for future
testing. In addition, some ﬁndarlying patterns, regarding
women*s life structures and occupational achievement
oatterns might be detected.

The sample consisted of twelve occupationally success-

ful and twelve occunationally unsuccessful women in the oro=-

fessional world. Note however, that this 1is success defined

Ry
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primaﬁil& in male zerms. i.e. the realization of occupat-
ional achievement in the profess%onal world. In otber words,
some women might be highly achievement oriented, but
channeled through theifh%raditional role of wife, mother,
and homemaker (DeVos,I973; Stein and Balley,I975). However,
this study concerned itself with female occupational achieve-
ment in the professional world. ' '
It might also be added thgt being a highly successful
woman does not necessarily indicate a strong disposition’
towards achievement. Some women might have thelr success-
ful positions because of famlly ties, connections, politics,
wealth, etc... Nevertheless, the studies have indicated that

wor;d usually tend to be high achievers (Ge;lermgn.1963).
Thefeforg. a strong liklihood exists that successful women
are highly achiefement‘oriented.
° Theese successful women were chosen from the uppe; ranks
of corporations. companies. banks, and universities. with
the exception of two , W0 were in the fields of arts and
sports. Their ages varled from twenty-elght to sixty-eight,
their .social class bagg;rounds from iowar to upper-middle.
ghgy also tended to come from various e%nnic and religious
backgrounds. ° ’ ‘

After having obtained their names through professTonal
women's groups, axecu;ive fellow employees at the.workplacé.

»

the newspaper, etc....), they were contacted by telephone.

W ——— P W (s v T v 2
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The nature'and aignificance of'the research was then dis-.
cussed. It was also stressé3§that the interview and their .
name would be confidential, that'the’interview's duration
would be approximately thirty‘to forty minutes long, and
to be held at a time and piace of thnir convenience. All
these women were very.co-operative and helpful in granting
theeinterw;gw<

The twelve professionally unsuccessful women were
chosen from the lower strata jobs in companies, offiqps.

restaurants. and bars. Their ages varied from twenty-one

to sixty-nine, their social class, from™lowsr to upper-

middle, and their religious bac ds, Catholic and -
Protestant.\Thay also tended to come from various ethni#
backgrounds. -

The researcher contacted them in person, introducing:

herself as a Concordia sociology student doing.,a study on

women's occupations. She told them she was looking for

females to partake in a thirtyaminﬁte research inter#iew.

at a time arid place of their convenience. She also emphas-
ized that the interview and their name would be kept
confidential. All the women contacted gave the researcher
the interview. » ‘ '
The respondents were interviewed in a relatively quiet
anvironment.¥rhéther it was an office, conference room,
restaurant, or home. The tape-recorded interviews were of

thirty to sixty minutes duration, depending on the

-
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respohdeq;'s willingness to communicate additioﬁal_infoggﬁééy
ation., In édditiog, the interviewer mgge notes; using a
life chart as‘g guideline. —
with the questionnaire.I the subjects'wegg prbbed and
emcouraged to talk about key issues (i.e. important félat¢

jonships, major decisions, etc...), starti ith chiidhood,
and extendlngiup to their present age. Theﬂizzié idea.was to~'
obtain a brlef portrayal of the subject's llfe,*in ogder to v
identify what factors affec d €K€§Z“§Baan\a.ach1evement
patterns. It was therefore important that a ébmro}tap1e

atmosphere be established so _that the subjects talked freely

~
-

and openly about themselves.
And even if a relaxed rapport were present between

interviewerlgsd interviewee, some of the respondents (con-

sciously or unconsciously) omitted and/or distorted inform-

2’

ation: The researcher had relatively little control over

this. However, probing and checking for distortions were an

important part of the interviewing process.
“  Having collected the data, the following‘method of

'analysis was used: a) a folder was made for each sub;ect'

case study; b) a ‘typed transcript was made/6f each tape;
c) a life chart was made of each respondent's life, inclﬁqr

™

ing all the major deveIOpmental periods (i e. childhood, ~

)

L — ¢ ? . Y
I See Appendix A for sample of questionnaire . oy

.2 People sometimes remember or communicate only what
they want to in order to protect their pride or feelings.
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adolesence, early adult transition, etc...). These charts

contafned—key issues the researcher was 100king at (i.e.

" important relationships, major decisions, socializafion.
etc...); d) a write-up was made of each subject, discusé;: RN
ing charts and interview. oy

Following this, an ?séessment was made of all majqé
variables dealt with in the interview. This was de;efmined
in the following way: a) if the subjects responded posit-
ively to a questioé regarding a certain variable, a posit- &
ive tahulafion wés indicated; b) if the subjects responded
négat§VGly; a negative tabulatjon was indicated;’ c) ;nd'
- lastly, if theﬂapbﬁébts‘fesponded qpbivafently. a mo&erate
’tgﬁulation Was indicated. However, in some cases, although
Zi .the'subjebts answered ambivaléntyx. they tended to reveal
during the interview that in fact, the variable had affected
them eﬁther p&sitively or negatively; or contrarily, in ' ¢
some cases, the subjects answered either poéitiV9ly or
negatively, but tended to }eveai during the interview that
the-varighles had in fact affected them moderately. As aL .
result, the tabulation was changed,l . -
The daﬁg was organizéﬁfin this way so that patterns
might be detected and subsequent hypotheses generated
regarding femai% occupational achievement patterns.
. éi ..
I See Appendix B for more detailed explanation of
tabulations.,

\
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* ~ (General Causai Segu\ehce Among Analytical Unitss

Objective Conditions
of Social Structure-

—

Socialization

~

Primary ‘and

———é
Secondary

Achievement |
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-
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Specific causal ILinks Among Analytical Units:

¥

scriminatory
Practices and
Policies

“y

positiv

[Cultural Sex-hqle .
Expectations

negativé“ 5 Refererice Group -
'Power Structure |Identification

Sexual Discz"iminat:{.o@

e, |and Stereotyping -
€ A "Occupational.
positive [Culfural Role | Succeds
- Models pos:.tiveI‘ ‘ #
Pardnt‘al Achievement
Ay Expectations, Support,|.
and Reinforcement i
positive [Positive Parent-Child positive
~———> |Relationship - ——

Positive Home
Environment ¥

<

The ahove specific causal 1links interconnect a}xd’

influence each other in the: foliowing ways upon entering

the occupational and professional world, a woman ﬁfill

likely encounter "discriminatory practices and policies®

and the "white male power structure®. These va.r;iables will

& !
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N



w

?

o‘auf

tend to act as‘barriers to occupatlonal success,” The:% two

variables will also hglp reinforce the following secondary

‘soc1alization varlables- "cultural sex-role expectations";

‘- "reference group identification"; and "“sexual discrimine-

ation and stereotyping". The negative factors found in
s+ / ’ \

gocial structure will reinforce the negative variables

found' in secondary socialization which, in turn, will help
'] - \“_/’

' prevent females from occupational success.

ve -
’

Two variables in social structure, however, that are
/;’ 5
conducive to occupational success are "family tles/

!

connectlons" anqxﬂsupport systems". These factors will help

counteract any negative variables and relnforce any p031tive

variablesg found in primary and secondary soc1allzat10n. For

example, the presence of “support systems" will help

coupteraﬁt "sexual/discrimlnatlon and stereotyping ; and

"famlly tles/conneqtions" will help reinforce "parental

achlevement expec#atlons, support; and relnforcement”
“In other\wards, if the variables found in social

4

structure ‘are positlve. they w111 relnforce the positive

. variables and help counteract the negat;ve varlables found

in prlmary and secondary soclallzatlon. However, if the

factors in social structure are- negatiVe, they will rein-

,Aforce the negatlve variables and help counteract the _pos=-.

itive variables found in primary and secondary spcialization..

.

¢



CHAPTER IV

ANALYSIS OF DATA

‘This chapter will describe the socio-economic character-
istics of the twenty-four Qubjects. It wili also hresent an
analysis of the effects of family socialization. cultural
sociallzatlon, and social-structural conditions on the res-
pondents® ocaupational aphievement motivation. Lastly. it
will examine the underlying developmental achievement

'patterns in the respondents®' different life structures.»

1. Some Socio-Economic Characteristics

This sectlon will describe the twenty-four respondents'
characteristics, divided into-th f§51qy1ng categories:
I) personal, (2) occupationgl. and (3);T1nanczal situation.

(I) Personal Characteristics:

Agé: The twenty-fourj;;spondents"qgas ranged from twénty-ohe |
fo seventy years. Eleven Qere in the 21-33 bracket; §$ven. in
the J4=4l4; and six, in the 45-70. The. average age was in the

{28-3# range. The Highs (high achzev;¥§7~tended tc be slighily'
older (early to middle thirties); the Lows (low achievers),
slightly younger (middle twenties :B“EEFIE'thirtieé). Perhap?
the sai%ie of Highs was sligh ly older because women tend to

reach the pinnacle of their careers (or hlgh occupational

ﬁ‘ ’

,z\

achievement) in theit thirties..
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Place of Birth: Ten Highs and eleven Lows were Canadian-

born, with two H;ghé and one Low, Being foreign-bqrn. This
data did not correlate with the present literature which
stated that occupationally igpcessful women tend to bde
foreign-born (Bamett and Baruch 1978).

Ethnic Origin: Five Highs and seven Lows were.of French

origin; six Highs and tw& Lows, . Anglo-Saxon; one High,

, Jewisﬁ; one Low, Greek; and two Lows, Italian. The Highs
thus tended to be more Anglo-Saxon. and the Lows, French.

; These findings correlated w1th the present literature which
- stated that Anglo-Séid; (Protestants) tggd to be more
ogcupatiénéily achievement-orienbed than the French "

a

(catholics).l S

s

Religions The'majority of the';ows\(Io) and nearly half the |
' Highs (5) were Catholic. A third of the Highs (4) and one «
Low were Protestant. One High was Jewish, with,the rest of .
the resﬁondents (3) claiming no religion. The Highs thus AN
tended to be more'Protegtant; the‘Lowé. Catholic. This
corresponded with the. ﬁresént literature which stated that

it is the Protestant- religlon which tends more to foster the
spirit of Cacitalzsm and high achievement in the occupatlonal

yorld (Weber,1930; McClelland.I961).

-

: I. In this sample, the French respondents were Catholic;
and the Anglo-Saxon respondents, Protestant.
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present literature ép'birth order and the ssmple in this study.
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Education: Four Highs and no Lows had I7-22 years (graduate)

years of formal educatibn; five Highs and no Lows had fifteen

years (undergraduate, obtainlng a degree); two Highs and
‘'seven Lows had I12-14 years (some college); one High and
three Lows had II years (High School Leaving); with hﬁrﬂighs
and two Lows, haying seven years or less. The Highs thus
tended to have more years of formal education than the~Lows;
This is logical since formal education is a preparation for
the profassio?gl world. And as has been 1ndicated in the
literature, high occupational achievers, upon entering the
Early Adult Transition (I7-I8 years), seem to be already

*programmed® for occupational achievement (Gellerman,I963).

s 1

Rirth Order: Pive Highs and\gix Lows were firsy-born;‘four

Highs and one Low, second-bornj one High and five Lows, third-

born; and two Highs, fourth-{
percent Highs and fifty percent Lows we ‘k?irst-born. with

rn. Therefore, nearly fifty

the other half being second, third, and fourth-born. This
data did not correspond with the present litergture which
stated that high female occupational achievers tend to be
first-born (Ptious, 1980; Heckhausen, 1967) The literature
has also indicated that these female first-borns tended to
/have no brothers or were the,enly child (Barnett and Baruch,
1978). However, in this study, all the Highs and Lows (with
the exception of one Low) had younger brothers and none was
‘an only child. Therefore, no correlation exiséz;ﬁntwoon

l

\

-d
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Marital Status: Three Highs and three Lows weré single; .

five Highs and five Lows were married; two Highs and three
Lowe were divorced; with two Highs and one Low, \vidowed.

«

This data did not correspond with the present li.terature
which ‘_stated tha¥t oecupationally successful women tend to

be single with no children. - 3

Number of Children: Six Highs and four Lows had between
one and three children; This did not correspond wi}:h the
literature which stated that high female occupational
achievers tend to be single with no children. Note however,
that this pattern is changing. More career women are now B
having one or two children and are still adle to success-

fully manage their professions.

2) Occupatignal Situation: This will include the respond-

fields. Seven were business executives; two were university
professors; one, an actress; one, in communications
(television); and lastly, one in sports, (long-distance
running). On the other hand, all twelve Lows wers semi:
skilled and unsﬁlled workers in vary‘ing.tieles. Four Lows
were clerical and general office workers; five were wait- ’
resses, and the remaining three, bartenders. Twenty-two of
the respondents were presently working full-time, wij:h one
High, part-time. One Low 'was retired,



39

(3) Financial Situations This will include the respondents®

income per annum. The Highs*® income ranged fron-$28-$50.000 -
plus and}tha Lowa"income from $8-$2h,600 per annmum’, Four

Highs made $50.00Q plus; one High, $h5-$49.999; four Highs,
$40-$44,999, one High. $36-$39,999: one High, $32-435,999i
and the last High, $28-$31 999. TWO lows made $8-3II, 999;

three Lows, $12-$15,999s six Lows, $16-$I9,999; and ono

Low‘from $20-$23;999. Therefore, the Highs had much higher
salaries than the Lows. This is understandable, since the

Highs have much better positions than the Lows. . ’

To summarize.I

the twenty-four respondents, in general,
were young (28-34 years), Canadian-borm (2I), of French (I12),
'-and Anglo-Saxon (8) éxtract. and having Catholic (I5) and
Protestant (5) faiths. However, more Highs were Ang1é-83xon
and Protestant (4), and p&fe Lows were French (7) antt
\Ahﬁaﬁtholic (IO).”Thq‘subjects tended to be.married (I0) with
no children (I4), with no strong distinction between the
Highs and Lows. Practically Rll a‘ngh School Leaving
certificate (20), with the Highs having, on the average,
four more yeérs o( formﬁl education (undergraduate). All
the Highs wera‘prbfeasionals and making good incomes ($28',
$50,000 plus); while all tﬁe Lows werse éemi-akiiled'and
unskilled workers, making relatively low salaries ($8-
‘$2b.000) per annym. Nearly all thg respondents (22) were

presently working full-time . @

° I See Apperndix C for table summary of findings.
: *
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2, Pamily Socialization

As was indicated in the review of the literature,

*parental influence® (i.e. parent-child socialization

effects) and "familial climate*® (i.e. emotional atmosphere
in the home) have been found to significantly affect adult
female occupational achievement. Subsequently. it became
important to look at the family backgrounds of the high
and low achievers. The\ following variables weré prgbeds the

. quality of the parent-child relationship; the quafity’of

the home environment; parental achievement expectations:'

parental sex-role exbectations; the parental implanting éf &

the achievement ethics parental support or achievement;

4

parental positive achievement reinforcament; parental role "

mpdel;ing; and parental autonomy training.

Beginning with "the quality of the parent-child

\ : ]
' relationship", present literature has indicated thaty

children who have had warm, communicative, and loving
relationships to both parents will tend to have a hlgher'
achievement orientation throughout life. Perhaps this is
bgcause parents are an important source of affectual
response ‘without which children wili tend to lack self-
esteem and self-confidence. This, in turn, wili tend to
affect their adult occupatioral achiévement drivgg.

In comparison to the Lows, the Highs were found to
have closef. mofe communicative relationships to both |
parents. Seven Highs and-three Lows had a close mother-
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daughter relationship; four Highs and one Low, a close
fatﬁ;rbdaughter relationship. Examples of close and distant
parent-child relationships are shown in the following
Higp'% and Low's statements: ‘
I was close to both my parents. They were both
very good friends of mine. This relationship

has always remained the same throughout the -
years. (High) 0

I wasnlt ciOSe to anybody as I was growing up.. .

‘I really never had any family life. My parents .

were very cold, especially my father. (Low)
These relationships seemed to affect their emotionsl lives
and how tﬁey felt about themselves, i.e. their self-esteem
and self-oonfidence.

Besides these close parent-child relationships, the
| Highs were alsc found to have warmer, more affectionate
mothers and fathers..Seven Highs and six Lows stated they
had varmﬁ affectionate mothers; six Highs and three Lows,
affectionate fathers. Therefore the Highs were more likely
to have had closer. warmer, more communicative, and more

loving relationships to both parents.

However. what was interesting to find is that seven

* © Lows and nolﬂighs had negative father-daughter relation-

sﬁips. The relationship was negative in the sense that the
father had been either cold and/or rejecting. and/or
*distant" (emotionally anq/or physically), anq/or "never
around® (the father was never home because of parental

separation or divorce). There was not such a strong
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discrepancy between the Highs' and Lows' negative relation-
ship to their mothers. Only one High an two Lows reportee
having "negative mother-daughter relationships"I (the
relationship was negative in the.sense that the mother was
either mentally and/or physically abusive, and/or cold and
unloving, and/or absent from the home). What this data
suggeste is that the quality of the father-daughter relat-
ionship, in terms of its being negative, might -have some
bearing on the deughter's occupational achievement orient-
ation in adult life. In other words, practically all the
Highs and Lows had positive mother-daughter relationships,
with all the Highs having positive father-daughter relat-
ionships. The discrepancy arose between the Highs' and Lows*

negative relationship to their fathers. Seven Lows and no
Highs had negative ?hther—daughter relationships. For
example, consider the following:

I liked my father. He was a nice guy. I admired,
him vary much. I always felt close to him. He
was kind, intelligent. good-humoured, and poised.
Other than him, I can't really remember admiring
anybody else. (High)

My father was cold and strict. father never
came through for me (emotionally). My father was
a doctor and he wanted me to go into medicine or
go to uniyersity. I ran away from home when I was
fifteen. i never went back. (Low)

The father-daughter relatiop#fiip in both cases. not only
il i

y but also their professionsal

L

I See Appendix C for table: "the quality of the parent-
child relationship®.

2
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ones. The above High is now thirty-one and is a successful
television journalist and host; the above Low is twenty-

elght' and is working as a cocktail waitress and bartendser.
r
Thus, the quality of the father-daughter relationship

might be important. ,

The reasons the father's influence (in these two cases
and in general) might have some bearing on female occupat-
ional achievement are‘the following: the father has been
fhe traditional representative of the professional world
of 0ccup§¥10nal aqhievement. Subsequently, his warm and
positive attitude towards his daughter helps implant the -
necessary self-esteem and initiative for her adult occup-
ational achievement. In other words, because the father
accepts and loves his dgughter. and supports and encourages
her human development (i.e. developihg her potehtigl as a
human being), she will probably start having in childhood
and adolesence a belief in herself and in'her abilities.
She will thus develop the required self-confidence neces- -
sary to become highly achievement oriented in the profes-
sional world. On the other hand, if the father is cold and

rejecting, the female child might come to evaluate herself

negatively,

However, the mother—daughter influence in ‘this study
was also rglevant. Eight Highs and three‘Lows did have
mothers who expected, supported, and who positively
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yf reinforced achievement.- Three of these Hiéhs especially
had mothers who acted as powerful role models. For
example, consider the following High's statements:

I always felt especially alose to my mother. I
/. thought she was so beautiful and she knew every-

thing. I always thgught she was so extraordinary.

As I was growing up, my mother would help'me in |,

my studies. She kept on like that for many,many
v years. If I came back from.%school with bad notes-
' that wouldn't do. I had to be the first. In my’

career, my mother supported and helped me all

the time. She always sustained me in my career.

Not surprisingly, with this kind of mother-daughter relat-
ionship, this High went on to become one of the top

&
actresses in Canada. .

¥With the other two Highs, the mothers also served as
occupational role models (i.e. both mothers worked). In

fact, both ﬁighs entered occupations similar to their

)
. &

mothers. Consider the following statements:

I was close to both my parents. They were both
very good friends. My mother expected me to
perform well. She had very high expectations.
Both my parents did. My mother and father were
both teachers, and I used to play teacher alot. )
Ever since I can remember, I've wanted to be a 5
teacher. - .

t

I was always close to my mother, She expected
¢ me to perform well in everything I did. My
mother worked. She was @h office manager. At
age nineteen, what I wanted to do was become
a personnel manager. Out of all my friends 4
(from high school), I was the only one who
achieved anything. I was the only one who had
a working mother.

" The first High wen® on to become a university proflessor,

with tenure, at a leading Canadian university. The second

R4

Tr
2
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High is personnel manager at a leading banking instifution.

In these two cases, the mothers, through their warm
loving support, encouragement, and high expectations, and
through positive role modelling, seemed to have strongly
influenced these Highs' occupational achievement orient-
ation. The mother can therefore sérve as a powerful role
mqul, with an abili;y t6fuel and inspire high occupat-
iénal achievement in the professional world. '

"However, in this study, it was the father on whom the
respondents tended to focus their responses on. The reasons
for this focus might be due to the generation (ages twghty—
seven to thirty-five) from which these women came. Most
of these respondents héd mothers who did not work. The
mothefs did not serve as occupational rolé models in the
préfesSiongllworld. And if the mothers did work, tﬁey had
low-level, low-paying” jobs. Subseguently, the Highs and
Lows tended to discuss their fathers, because they were
the real representativés o% the outside world of prof;s-
sional achievement. Under these circumstances, the fathers
also tended to be more influential in confirming these
respondents®' self-worth and their ability to achieve in
the professional apd occupational world.

' In addition to the influence of the fathtr and mother
on the daughter's achievement, the quality of.the home

environmént (i.e. the emotional atmosphére in the home:

the degree of harmony between varepts, and between parents

.
\ \\
\

\

s
.
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and children) was important. In this study, five Lows hadx
father-absent homes (a home where the father ﬁaé absent »
because of death, divorce, or separation), with two of these
homes being very unstable (a home where there was disharmony
between -parents and between parents and children). On the .
other hand, all twelve Highs had father-present homes,.with

I

only one df these homés being very unstable. Concerning the

presence of the mother*in the home, only one ngh and no Lows
mother-absent home. There was thus a much stronger

/o,
difference between the nghs' and Lows' home environment-in

reported a

'relatlon to the father's absence or presence. The father's

‘absence might have a negative effect on ths female child
becausé she might tend to hold herself respon51b1e for the
father's absence. She will subégqﬁently derogate herself and
will suffér a major loss of séff-setéém. Such an occurende
would&updoubyedly have an effect on one's ability to achieve’
“in the cccuﬁational and professional wor}d. Thus, the var-
iiblesv“the quélity of the parent-child relationship” an&w
“the quality of the home environment® seemed to-influence
both the Highs' and Lows' oééupational achievement.

Parental achievement ekpectatiops (i.e. the parents
expecting the ?hild to do her beséfinvwhatever she sets .

out to do) seemed important as well. People tend to

do what’is expected of them. These expectations are

<

. I This one High had a mentally ill mother who was
subsequently hospitalizedi}

"

e — e ——— - —— e W
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particularly erful if they derive 'jfrom one's parents -

in the prqfess of primary socialization, the first and
most significanfﬂsocialization %bperson'experienceé.
Nine Highs and four Lows had parentaI achievement vt
~&
- expectations (1.9. the parents expecting their daughter
to do - well in whatever she sets out to do) However, it
was eight Highs and four Lows whp had parental achieve-
ment expectations} which included occupational achieve~
ment expectatlons in the profe351onal world (i.e. the
parents. in addition to the above. expecting theif daughter
to do well insthe professional.and occupational worlg).
The exception was the following High:
I was.always close to my mother. She thought‘
I was just wonderful. She always expected me
to perform well in everything I did. But she
did eventu want me to get married, have
children, and .not have to work the way she
did. At nineteen, I decided not to go to
university. My marks were good, and I wanted

to/go, but I felt that I wouldn't excel. I
felt this beczuse ol my mother's iniiuence,

not encouraging me. 1 went to secretarial
school instead. .

She felt that she would not excel because of her mother's

.

influence- not encouraging ner. It seemed thet this High's
beliefs and confidence in her own abilities came from HZ;
‘mother(s gttiﬁudes‘aéﬁ feelings toward her. She Bust did

fnot seem to haye the psychological strength to go against

her mother's wishes and expectations.

AR o AVER _
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In any case, this High did start working as a genergl'

office secretary at a leading banking institution. During

the course of ten years, she not only married and had a

L)

child, bdbut she also worked her way up to executive
manager of personnel This is an aceompllshment for a
woman starting as a general office seéretary, with only .
a High ‘School Leaving certiflcate. The need to excel which
had been implanted by her mother throughout childhood and
adolesence. carried her through igﬁ;&:he adult occupat-

)

jonal -and professional world:

As I was growing up, my mother expectgd me
to perform well in everything that I d. It's
A real discipline to try io perform well in
everything that you do.

Not only did she perform well in everything she did at
her job. but she also wanted to continually, challenge

herself She kept asking for promotions to better posit-

jons: ' :
I3
I came to the bank as a secretary. I was ’
in a secretarial pool and I was not happy.
It was boring and awful. I asked for a
transfer and they let me work for a manager.’
within a ‘year, I moved to two positions, by
* proving myself, and then asking for transfers.

I worked hard- over and above the call of
‘duty. You have to really excel if you want _
to get ahead- that is for a weman going up °
through the ranks.

However. elthough she was professionally successful. she

"did express‘eome regret regarding her life's occupational

achievements: -

o
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I really w1sh my parents had rushed me more. I
wanted to go to university. I wanted td become
a surgeon. My mother was never gAthusiastic. I
think if they had pushed me more, I would have
achieved alot more.

Part of the problem is "parental sex-rg}e expeétations“u-

i.e.

P d
traditional

not occupationally achieving ,in fhe professional world. How-.

i
the \parents expecting the respondent to follow the

/

ute of getting married‘andvhaviﬁg children-

g

ever, the remaining elght Highs and fo oows did zg/
example.

parental occupat10na1 achievement expe tions.

one

High stated:

When I decided to go into englneering, some
friends of the family would say: "Why are you

~ going into engineering-thats not for a gxrl.

You're going %o get married and you're wasting

your time going into a rrofession like that".
My father would answer: "Why shouldn't she

become a professional?*- é remember always
wanti to be an outst verson-because
ol m ather's expectation®. He pushed me
to ecome,success%uI in the male-dominated
world. )

This High is now Chief Executive Officer at a large Québec

company. Contrasting this High!s experiences is the follew- f

ing

Low's statements:

« I've always wanted to become a lawyer. After
CGEP, I was really thinking and wanting to
become a 1awyer» My parents discouraged me.
They felt that‘it was too much of a commit-

ment. They didn*t expect me to have a career-

just to get married. They never had high
expectations of me. They treated my brothers
differently. They expected them to have a
'carepr. ‘I really wish I had gone to law

school afier CGEP, but everybody discouraged -

me, .and I coulédd*t stand the pressure.

‘This Low couldn't stand the pressure- neaning she

v
* ¢
3 '

lacked

>
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© the confidence and belief in he¥ own abilities to pursue her
; J n;ost deeply felt ambitions and dpﬁrés. Her pareys not only
did not expect her to achieve occupationally in the profes-
-sional world, bui_: they also discouraged her. She was getting
no parental support. ' &
Parenta_l. support seems to have been an important var-
iable in determining these Highs' and Lows' 6ccup.ational
\ achiivement. This is any kind (e:i:ot}ionab_'ﬁnancial,-.etic. .)
: of encouragement, aid,  or guidance which helps the subject
reach her occupational goals and achievement. It tends to
l project the following message to the child:"Do the best you
£an. Iou\c‘:an do it. We know you can do it". These messages
from "significant others® (i.e. fpg.rents) in primary soc'ial- )
jzation implant ip the child a tremendous belief in herself
g ' /a(rﬁain her abilities. These pogitive messages Will also help
counteract any ne‘gé'tive messages she might later receive
in the occupational and proressional world, |
- ' Seven. Highs and four Lows mentioned their parents had
been supportive. Examples of parental support a¥e shown in
"~ the following H.Lgh's statements: ,
Basicall! my parents brought me up with the
philosophy that you can do anything that you
. want to do, This very definitely g:éyﬂe a

. belief in myself. My parents were
- supportive. :

»

Contrasting this 1s the following Low's statements:

I really always wanted  to be a teacher. I
wanted to go to university. My father was
never around. My mother didn't really care.,
I had no support at all. .

-~

\ ' . i
.
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It seems as if these respondents are looking for some kind
of reassurance, acknowledgement, or reinforcement that they
are competent and productive people, and that what they are

doing is the right thinjﬂ

Reinforcement, in the form of recognition, seemed esapec-

jally to be a powerful catalyst for achievement. Three Highs
and no lLows mentioned specifically having receiveq parental
recognition for achievement. For examﬁle. conside£ the
following High's comments:

My father was so proud of me whenever I did

anything well. He would tell and show everybody.

It was stimulating. My success would be his

success. I got used to being outstanding. I

was always recognized one way or another in my

class or in society.
This,High found her father's recognition stimulating. It
- made her feel valued, important, and worthwhile., It valid-
ated her potential as a human being. It's only natural that
this High would want to keep perpetuating this experience,
right on into adulthood. Theréfore, parental reinforcenient
€e§pecially recognition) seems to help contribute to adult
occupational achievement in the professiona‘xworld.

Parental reinforcement becomes even more powerful if
tbe parents themselves exemplify achievement. If the parents
are positive role models for achievement, it sets and ex-
ample. It gives the female child confidence in her ability

to do the same. Por exampie. one High stated:

{

Y



My father was a successful businessman. I
remember,-ever since I was a teenager, always
admiring success in the professional world.
What probably has helped me achieve in life
is having parents who had high expectations
and who themselves had the #chievement ethic.
) 1 \ - .
Eight Highs and three Lows specitically mentioned having
had parents who modelled achievement. These parents also
tended to imprlant tPe achievement-éthic* (i.e. fhe value of
doing whatever you do, 1he best you can) into their child-

ren. They did this éither verbally, or through- role model-
ling., [

Therefore, all these variables: the parental implanting

~a§7the achlevement ethic, parental role modelling, parental
achievement reinforcement, support, and expectations, seemed
to 1nf1uence these Highs' and Lows"occupatlonal achievement
in the professional world. '

Fbur Lows, however, also had parental achievement
expgctations. support, and the -parental implanting of the
achievement ethic. But, they never 'madejit" in the occup-
ational world. The exnlana€1on might be that they had:
counteracting variables in their environmental backgrounds.

.For example, one of them stated: '
My mother was a succefsful businesswoman and .
wanted me to be successful in a career as well. -
She really resented it when I quit school. I -
quit because there was: so much turmoil at home.
My parents were never getting along. Ny home
life was always chaotic. I think! this affected

me alot.I really haven’ t been able to get it
o together. '

- Although her parents own successful restdurants and a

N
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€olf course, this respondeﬁt\(who is now twenty-seven) has
been working as a waitress since she quit school. In-this
case, an upsetting home environment (i.e. a home broken b&
di;orce and’gdneral disharmony between parents) seemed . to
be the counteracting variable. This type of environment
conﬁributod to the child's net deveioping the aufficiént
gelf—e;te;m and self-confidence for adult professional
achievement. _

With still another Low, the counteracting variable
seemed to be her father's death:

My fath)r wanted me to be like him- a profeasional.

He died’when I was seventeen. I was really lost for.. -

a couple of years. I also lost my confidence be- -

S e can me now 83 s walires, he wouldn g,

accept that. If he had lived, he wo&ld have pushed

me to go into something else. '
Her father's death seemed to be a negative turning point in
her 1ife. He died at & vulnerable time- the bcginping of her
Early Adult Transition (i.e. a time of important decisions
and transformations when an individual begins to enter adult-
hood) (Levinson,1978). Without her father, she seemed to
lack ja sense .0f herself- of where she was going. Maybe this
is because her father had been such an important source of ’
affectual response and support tﬁat without him she felt
lost, confused, and defeated. '

With the remaining two Lows, @ cold and rejecting father

seemed to be the™counteracting variable. Forwexanpie.lone

Low stated:
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' Eg father was cold and strict. He was a doctor
d he wanted me to go to university or goilnto
medicine. He had high expectations. It seemed
like he was always giving me another chancs to
do well. I would be okay for awhile, but then
I would slip back and not do so well. .
Her father might as yéll have been saying: "I don‘'t love
you, but I expect you to do well®. Thus, ngt surprisingly,
the respondent's feelings were: “He doesh't care about me.
why should I bother pushing myself?*

(gObviously. a nositive parent-child relationship and

,home environment seem to be necessary for parental achieve-

’

.ment expectations, reinforoepent. support, encouragement,

and role modellng to take affect.
However, what aurprfs{ggly showed littlp effect was the
presence (or absence) of eariy. rarental independence traine

ing (i.e. training a child to be self-sufficient and auto-

‘_nomous ). The studies have indicated that if a child is

raised to stand on her own two feet and to think for herself,
her development will reflect this ihdependence positively.
She would be more apt to develop her human potential, and

to bec achiqvement—oriénteg in the occupational and -

' professional world.

In all five Highs and five Lows had parents who
encouraged strong independence; two Highs and one Low,
moderate ihdependance; with five Highs and six Lows, weak

independence. Because very few differences existed between

. the nghs and the Lows. it may be that early, parental

. //

Ve
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autonomy training contributes to ac%}evement- but it does

not determine it. In other words, a person might be highly

independent, but this does not mean she will necessarily be

'highly achievemeqérs?IEEted. Early parental autonomy tréining'

will probably hllp her reach her occupational goals, but it.

'will ndt necessarily give her the required self-confidence

and initiative for occupational achievement in the profess-

-~

ional world.

3. Cultural Socialization

Cultural socialization has also been found to affect
female occupational achievement. Subsequently, the follow-
ing variables were looked at: cultural sex-role expectations;
sexual stereotypes; sexual discrimination in the educatiornal
and occupational world; cultural role modelling; and refer-
ence group identification.

Beginning with. the variable,- cultural sex-role expect-
ations (i.e. traditional SOcialnfoles males and females are
expected to fill now or in the .future), five Highs and three
Lows men}ioned#this'had negatively affected them.

) Thesé cultural sex-role expectations have some influ-
ence Secause people usually tend to do what ié expected of '
them (Merton,1967). Subsequently, some women will adjdét
their behaviours accordiﬁg to other people’'s stereotypical

and traditional sex-role expectations (i.e. getting married

and having children). For example, consider the following -

|\
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Low's statements:

I really wanted to go to .law school and become
a lawyer. But everybody discouraged me, and I
couldn't stand the pressure. They felt that I
should just get married- not have a career. All
I want now is to get married. If a girl isn‘'t
married by twenty-five, thats really bad. But

I really wish I had gone to law school.

It seems that this respondent allowed other people's sex-
role expectati;ns of herngg‘determine her life choices. In
other words, she was not allowiqg herself td do what she
really_yantgd (i.e. attending law school and becoming a
lawyer). Thié'negatively affected her occupational goals. °

With the Highs, however, the effect was only partial.
For example, one High Statedz

Some of my professors felt that because I got

married, I shouldn't pursue an academic career.

Also, my dissertation advisor discouraged me.
She felt that if you wanted to make a career of
teaching in a university, a woman didn°'t get
married and have children. She had remained
single. But my family had been very supportive.
My father was himself a university professor
and always gave me advice. Both my parents, my
husband, and my grandmother were very supportive
that I finish my education.

Her family's strbng support'system helped co?ntaract the')
negative feedback she was getting in the university. “'b

' Wh;t also did not seem to help much in reassuring women
towards profpssionaluachievenent was sexual stereotyping
(i.e. labelling wom;; negatively, individually and as a g
'gr?up),‘ and sexual discrimination in. the educational and /-\
occupational Strpctureé; Six Highs and one Low complained ‘

of sexual stereotyping and discrimination in the educational
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and occupational structures. These factors tended to act as

vsychological and social-structural barriers preventing
women's careers from advaﬁgi:jj If people have a fixed,

Lo

biased, and negative attitudd towards females and their
abilities, they are not likely to give them opportunities

for advancement_in.their jobs. For example, consider the

. following High's statements:

I really wish I had been less naive about my
colleagues' discrimination towards me. They
would always give me the small projects to
work on. This prevented my career from really
advancing. I also began to think that maybe I
wasn't worth it, to have the big projects,
when in fact, it was discrimination.

Tﬁis High started believing the discrimination and, not
surrrisingly, scaled down her potential ﬁnd ambitions. How-
avér,'by getting inéolved with other gréqps and>networks.
she finélly realized her colleagﬁes' biased behaviour:

This discrimination went on for five years. At
.the time, I didn't realize what was gggng on.
Had I known, I would have been much m igi-
lanté, and it wouldn't have happened as much.
Finally, a colleague pushed me to get involved
with other professional groups and associations
other than my own. This was the beginning of my
success, because then I realized I had much
more potential than I thought. It enlarged my
perspective and problems, getting involved with
other networks. Because for five. years, I never
had the interesting projects, and had always
assumed that it was my fault- not the fault of
the others. This hurt my chances fotr promotion.

Possibly, if professional women.wvere to get involved with .
professional women's groups; clubs, and as§33iétioﬁs. and.
other outside networks and organizations, they would

1]

realize and subsequently become more aware of problems

-
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“

they are likely t§-ghceunter, as women, in their occupations.

-

Cne example’ prqblem peculiar to women is that men

er e models in the occupational struct-

havehvery few fem

ures (women who are ccupationally successful in the labour

force). Men are not used to éeeing women in nonétréditional
caracities, and might therefore doubt women's capabilities
to perform well in these areas. For example, one High stated:

Initially, one of my bosses held me back in my
career. He didn't feel that I, as a woman, could
interview corporate vlanners.: One day, I went-to
lunch with him and a corporate planner and during
that lunch, my boss realized that I didn't have.
any trouble communicating with the banker. From
that day on, my boss allowed me to interview
corporate planners. He told me that I was the
first women to work with him on this basis. So,
he fe comiortable working with the guys, but -
he didn*'t feel comfortable working with me,

In all, four Highs and no Lows mentioned men's not having
\

occupational female role models as being a problem. For

example, another High stated:

I worked hard- over and above the call of duty.
You have to really excel if you want to get
‘ahead. That is for me, as a woman, going up
through the ranks. You have to do three times
better than any man in your department. It will
change, but right now, women ars not as well-
accepted, and they have to work harder to prove
themselves. Another thing is that men are com-
fortable dealing with other men,but not so much
with women, simply because they're not used to

~ working with women in managerial positions.

" They have no role models.

\
Because men have .no female role models, they are not used

to dealing with women in executive positions, and will-also
probably doubt women's abilities to perform well. But women

also doudbt their own performance abilities. For .example,

£ Y
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~ one High stated: -
N -f . When I decided to go into journalism, I was a bit
: : insecure about going into this field because there
were ho role models at the time. Hardly any women
L were in this field and I was afraid that maybe I
“wouldn't make it.
Three Highs and no Lows mentioned the lack of female role
4 " models as being a negative factor towards their occupational

achievement. It seemed to negatively affect their confidence
levels. | .
And although some pos%;iVe'female role models (in-
society or at the workplace) did exist and inspired confids
.. ence, the average Canadian woman tended to percelvz them as
the exception. §he did not tend to shape her behaviour and
values around them. The average Canadian woman will tend to
identify herself with other women (i.e. her sexual social
group). She will usually tend to determine her attitudes, '
behaviour, and sélf-appraisals'accofding to how members of
society generally view and treat females, and how they gener-
ally view and&\¥eat males- as a grouv. In other words, she
will tend to have reference gfoup identification (Merton.
;968)¢ Because of this'"identification®,,the average female "
.might devalue her merit and potenfial and scale down ﬂer
professional ambitions. '

Thr#e Highs and three Lows mentioned batterning~soge of
their behaviour according to their sexual social group. As
one High, an Equal Opportunity Co-ordinator at a leading
banking institution succinctly fut it: o
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The strongest factors holding women back today
.(occupationally) are the following: how women
‘view themselves;how men view women; how society
views womeri; and how society views the roles of
, men and women together.-Women have to begin to
recognize that they have\talents and skills and -
are able to egplch and influence other people.
;he one issue. that comes up over and over Eggin
e Llack o -CO ence women
‘IE—fE'"_'I'-"_""'__'"_'"-_'"""—""'f"_"‘

enselilves.

zart. of t}__%\problem i‘s that women tend to appralse them-
selves (i.e. who they are and what thgy can do) by what
ofher_wbmen have done in the past, or are doing in the
'presbnt. They !é determining their occupational abilities,
potential; and’ life choices by comparing themselves to *
other women. Subsequently, Some women might belidve they
would not be able to performmﬁhll occupationally in non-

tradltzonal areas.

4, OSjoctive Conditions og‘Social‘St;ucture

Research has indicatqd that some obja€¥f¥e conditions
of social'stfucture have affected female occupationﬁl
achievement. S;baequenily. the follawing variables were .
looked at; the power‘gtructure: discriminatory oractices
and policies in the educational and dccupational.structures;”°
'~‘mdpport systems} and family ties or connections. S

Beginning with the variable, the power structure (i.e.
#ne main controllers and administrators iﬁ educationai |

and occupational structures arq male), four Highs and
no Lows mentioned that thelr female status tended to

%

AY
e e v N



)

61

be‘a handicap in thewmaleadominated educational and occup-
afional worlds. This might be because men are used to
seeiqshf/d deallng with other men in the, upper-echelon
positions within these structures. Subsequently, senlor ﬁ
meri will be more comfortable working with other men within'
executive and managerial positions. They miéﬁ? al3o doubt
women's “capabilities to perform well in these areas. As a
result, these senior men will only want to hire and promote
women for the iow-level, %GQQpaying jobs, i.e. secretary.h
office clerk, etc.) As one High stated:

to get ahead. Wom are not as well-accepted and

As a woman, you ﬂSge to really excel if you want
they havé to work harder to prove themselves.

You have to do three times better than any man ~.

in your department. I worked hard, over and above
the call of duty. It took me about three years of
. being a secretary before I got into a position of
being a manager in administration. -
Therefore, itaseems that women have 40 work harder than
men_in order to get promoted to the beimgi jobs.

Four Highs and no Lows also complained of discrimin-
-atory .practices and policies in occupational and educat-
ional struetures (i.e. dealingsyor situations that do not
“glve women equal parity to men). The reason some of thé\; )
Highs and none of the Lows were adversely affe::;g,is'
because the Highs are much more apt to encount egative

L4

'situatlons ae/they try ¥o enter occupational areas wh;re
- L ¥

- few women exist. For example. consider the follow1ng

. N
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ngh 's- statements : .

father when I was younger. But McGill in those
days didn‘t accept women into .their engineering
" faculty. So instead. I took a secretarial course.

I§really vanted to be an electrical engxneer like

These discriminatory practices4and pollcies acted as'socxal-
structura; barriers, preventing some females from their
occupational goals and achievement.

‘Because of :hese discriminatory objective conditions of
social structure, the"presence of support systems (i.e.
family, friends, feachers. colleagues. etc.., who aid the
respondent towsrds professional achievement) beeame important.
Supportive people tend to act as a psychological leverage
for the negative conditions dLrected towards women in the

educational and occupational .structures. In other words,

b support sys%ems will psychologically‘help GEhntersct the

negative messages the respondent might feceivé in the
e

éducational and occupational worlds. For example,oné High

mentioned: .

ssSome of my professors really discourdged me from
finishing my education. But my parents, husband,
and grandmother had always been very supportive <
.that I fxnlsh my education.

Her family's strong support supgert helggd counteract the
negative feedback she was geytzng in the university.

Supportive people also tend to ;eassure the individual

that they~s£e€competent, worfhwhile. and- useful, and that

. what‘they‘ere doing is the right thiné. Por example, one-

: High stated:

é 7 - . é
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My mother always supported me. Between my husband
and my mother. I was always - sustained iQ my caréer.

_ In other words, her mother and husba.nd supplied her with
the emotional nourishment to 'keep str:tving in her career.

This is in sharp contrast.to the following Low's state-

o
o

ments:

' I really wanted to be a teaéﬁer becguse it's
4 something that I really enjoyed doing." Then,
. T met my husband, and he didn't approve of
my going to university. And then my mother
never really cared. I had no support at] all.

I stopped going.

wOmen (generally) seem to lack self-confiden

»

~ from acluevement. Su equently. theﬂpreaence of support
systems becomes very important These support systems
help give womeri the/édurage to fight the qegative psycho-
logical and social-structural barriers in-the educational’
and bccupa‘tional worlds. . .

" In all, ten nghs and na .Lows mentloned havmg had
suﬁpo)t systems. Therefore. this va.:labla was - very signif-
icant in helping the gighs towards occupational achieve-’
ment. Thus, the aspect or p’sjrcholog_ical reinforcgment |
and reassurance 1s sometlung that females mght really
need in helping them to achieve in ‘the occupat:.onal world

One va.riable. ‘however, that was cf lit‘cle sigx;iﬁc-

ance was familj ..:.es or connectzons (i.e. fmnily or

i N -
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friende that help the eubject gain entry into top
’pbsitions)

N

momen

In any case. two Highs did mention the importance
‘of developing contacts afterwards at the wcrkplace Fq!p

example. one of them stated:

fherefore. by working well nith others and by perfdrmihg'

excellent work, important contacts with senior men can

develop. T

vithin a year, I moved to two positions by
proving mgself and asking for transfers. 'If
eople like you, that makes a big difference
n order to get into the door. If you prove
youreelf and people like you, this is very,
important-especially for a woman moving
hrough the ranks in an organization. At

l, tventy-s x, I had a boss who gave me opport-

unities. And then I had a friend who was a
vice-president,who recommended me for a Ybos-
ition. So positions did come open and I was
considered a candidate.

Only two Highs mentioned this had helped

se men realize you're a valuable employee}

64

them Perhaps this is because “connections* tends to be
ﬁﬁart of the' "old boy 8 network" which still excludes

o

with a goofi-working personality, and might thus recommend

you for th better positions. Therefore. important connect-

hlana can be developed by occupationally proving oneself-

-af;erwardel at the workplace.

5.

'Subcees‘Patterns‘ Develooment

*

Preeent literature had indicated that adult occup—

ational achievers tend to start developing 'succesr

'



patterns” (i.e. patterns or habits.of~achieving) in cﬁild—

. hé;d and adolesénce-(Gellenman.1963; Levinson,1978). The
desire to excel gets implantegl eari& in life and.then
perpetuates itself into adulthood. As a result, it became
important\to look at the folloﬁing variables: childhood
and gdoleSqént-achievemepts; adolescent occupational
dream; and sex-role socialization.

-af " It was interesting to find that eight Highs and no
Lows had developed strong patte;ns of early}achievement
.4 which "snowballed" into the Early Adult”r'ransitign.
Achieving for these Highs waség pleasurable experience |
which they wan%ed to keep perpetuatlng into adulthood.
For example, one of them stated: - ' .
I remember always wanting to be an outstanding
person. I was always recognized one way or ' -
another in my class or in society. I was getting
exceptionally good grades and I was a leader. I
" got used to be outstanding.
fhis High got used to being autstanding. She.gét‘used to -

~ the habit of achieviﬁg and of getting recognition- of
feeling important, worthwhile, Vdnd competent. It was .
therefore not surprising that these early "success .
patterns® were positive .experiences- giving treqendoué
self-esteem and self-coniidence. For example, cons;der. - .
the following Highs' stateaments:: | o

: You 'know, when you're the first in something
) you're very confident. Like myself, in high
e school, I was the first of my class for four

years. And then, I also won at eleven. the
‘ Medal of Conservatory LaSalle.
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As g*was growing up, I was performing well

enough in areas to be confident. I was tops
academically and I also was president of my
class in high school for two years. I think
I was quite confident.

of

I would say that I developed confidence in
high school. I was active in sports and school
politics. I was successful in skiing anll sail-
ing. I was also Vice-President of the Students
Council and head of the school charities
program. _
In childhood and adolesence, these Highs tested themselves
(their abi}ities) againat their environment (school, peer
groupé) and had small successes. This subsequently helped/
give them the self-confidence that they could later harMle
themselves oqua;}y well in the larger adult world. In other
words, thesq;paéterns of early achievement helped prepare
them pcy;hologically for adult occupational achievement in
the professional world. Therefore, the development of early
'succéss patterns™ seemed to strongly lead to these Highs®
adult professiﬁnal achiev;Zent. ’ '
However, what only -seemed to mildly affect these Highs®
occupational achievemonf‘waa the presence of a apoc%fic
adolescent occupational dream (i.e. an occupation the
respondent desired, as a teenager, for her adult life),
In this study, adolescent occupational dream and adult
occupatibnal"acﬁievement showed’vory little correlation.
In :il.“hine Highs and seven Lows had teenage wvisions
of what they wanted to do, occupationally, in adulthood.

But only three Highs and one Low ever materialized

a
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their adolescent occupational dream. Examples of these'
adolescent occupational dFeams are shown in the following
Highs' and Lows' similar statements:

‘All I ever wanted to be was an electrical
.engineer or a fashion designer. But circum-

stances prevented me from going into these
. Tields., It was the Depression- it was a

question of money (High). :

My dream, as a teenager, was to become a -
vrofessional dancer,. But there was no money
for lessons. It was the Depression. At
thirteen.\; had to go to work to bring

money home (Low).

Ever since I was a teenager, I wanted to be
a brain surgeon. But my mother was never
enthusiastic. e always discouraged me.
She wanted me to\eventually get married and
have children, and not have to work the way
she did (High).

I've always wanted to be a lawyer. Byt every-

body discouraged me. I coyidn't stand the

pressure. My parents didn't expect me to

have a career- just to get married (Low).
It seemed that these respondents did not materialize their
teenage occupational dreams because of a lack of financial
or emotional support, opportunity, or confidence. A large
part‘of the rroblem seemed to be that these subjects were
not expected to achieve in the occupational and professional
world. They subsequently did not haye the emotfonal and-
mental strength to go against social, rarental, and peer

rressure and to actualize their adolescent occupational
: . . N ~

1]
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dream. -
In any case, these adolescent occupational dreams
seemed to be only an indication of what the respondent

wanted to achieve in adult life. They were not sufficient

. to lead %o adult professional achievement.

4
Another variable that did not lead to adult professional

achievement was sex-role socialization (i.e. whether a
f

female is socialized to be “feminine™ or ™androgynous").
Regearch has indicated that the more a female is socialized
to be androgynous (i.e. having both male and female charact-
eristica), the more likely she will tend to be analytical,
creative, and high-achieving. In this study, however, there
was very little correlation. Five Highs and seven Lows were
brought up to be “feminine™; with seven Highs+and five Lows
“tomboys®. ;gzhxample of a "feminine” High is the'folloWing:
' I enjoyed playing with dolle and the usual little
“girl things. I was always very feminine as I was
growing up. I was coquette. My mother influenced
this alot. She would make me alot of pretty
dresses, and I was a real little girl. But at
- home, there was never any incompatibility with
belng Teminine, which was pushed by my mother,

and being successful in the male-dominated world, -
Which was pushed by my lather. .

And successful in the male-dominatéd world, she was. At
twenty-two, this High graduated with her Masters in Elect-
riqal Engineering. Aé‘thirty-four. she was Chief Executive
0fficer at a leading Québec company. Although this High

was socialiied towards high femininity, she received

o s et et s e meper— | A e 4 -
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non-traditional parental sex-role expectations. Therefore,,
it might be a certain context of sex-role socialization
which determine3 (or deters) female occupational achieve-
ment in the professional world. For example, consider the
following Low's statements:
1

Between the ages of eight and twelve, I played

baseball alot. I was a real tomboy when I was

growing up. I even used to get into fights.

But ever since I can remember, I've always

wanted to be a teacher. My mother (and father)

didn't really care if I went to university

and become a teacher. I had no support at all.

My mother just wanted me to get a job and go.. .

to work. She really never had any expectations.
Her mother and father neler had any expectations of her
to occupationally achieve in the professional world. This
Low got marriegﬂgt twenty and has been a secretary up to
the age of ihirty-four. This Low was socialized towards"

. androgyny, but she received traditional, parental,occupat-
ional , sex-role expectations. Therefore, it might be the
type of sex-role socialization a female receives that is
crucial, It might be the non-traditional, parental, occup-
ational, sex-role expectations that will most influence the

daughter towards professional achievement.

. 6. Life Patterns of High and Low Achievers:

-

Adult occupational achievers do seem to form early

-

patterns of achievement in childhood and adolesence. These

early 'success(;%tterns“ tend tc get established and .

L4
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perpetuate themselves into adulthood. Subsequently, the
Highs and Lows might tend to make life choices and
gravitate towards people (in the"Early Adult Transition®
and "Entering the Adult World® life structures) which

will be conducive, or not conducive, to their adult
professional achievement. And this is what was found for
the Highs and the Lows. The Highs tended to choose mates,
friends, colleagues, etc..., who were highly supportive
of their professional endeyvors. For exampla, one High .

stated: ‘ !

" I met my husband at the age of twenty-four.
| He sustained me all the time in my career.

The contrary was found for the Lows:

I really wanted to be a teacher. Then I
met my husband. He didn't approve of my
' going to university. So, I stopped going.

The Highs also teﬁﬁéd to make positive decisions regarding
their future bccupational orientation; the Lows, negative
ones. Por example, one Low stated:

fgg major decision I made at eighteen was

_ not going to law school. I really wish I
had gone. I really wanted to be a lawyer.
I went to secretarial school instead. All
I want now, I guess, is to get married.

This contrasts sharply with the following Highs

At seventeen, I received a scholarship for
engineering school. When 1 graduated, I

. decided I wasn't going to get married. I
wasn't going to give up my profession for
any reason.
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It seemed that thése Highs and Lows, upon entering the .
Early Adult Transition (i.e. seventeen to eighteen years of
'age), had already mentally formulated what course their
professiona; lives would taﬁe.lln other words, the Highé;'
had already decid;d they were going to "win® in the occup-
‘ational world (i.e. to be'occupationall& successful); with
‘the Lows, deciding to “lose" (i.e. to be occupationally
unsuccesgful). It was as if the Highs and Lows were living

" out a "self-fulfilling prophecy”. The Highs believed them-
selves able to "win® in th; profegzional wogld; the Lows,

to "lose". ’ ,

The Highs and Lows made cruclal decisions, developed
important relationships, and formulated life structures at
significanf times in their liyes (the "Early Adult Tramsit-
ion" and *Entering the Adult World") which harmonized or
did nof harmonize with future occupatiohal achievement in
the professional wofld. These periods: “The Early Adul%
Transition” and "Entering the '‘Adult World" are significant, -
crucial times of important decision-making, transformations,
and adjustments, és an individual begins to ehﬁer adulthood.
L 'Sﬁ%cess"rand »failure® achievement patterns seemed there-

fore to be running through the lives of these High and Low

achievers.



Chapter V

¢

Profiles of a High and Low Achiever

. According to Levinson®'s theory of adult development,
men and women go through similar developﬁént:i life periods
of stability and transition. The periods of stability,
lasting a%proximatelx 8ix years, are markéd by the formation
of-a life structure (i.e. making and forming a life’'s
pattern around major decigions)- The transitional periods,
lasting approximately four yéars{'a;e marked by a change
. of 1life structure (?.e. reassessing existing structure,
. eithep improving it or_chénging it). ﬁooking at these
various structures helped give the researcher‘an organized
way of studying the respondent’s self, the society in'which
-she lives, subsequent relationships, and how these compon-
ents helped shape and determine any underlying order to her
life. Subsequently, the folléwing profileé were subdivided
into the following life structures: childhood and adoles-
ence (I-I8 years); early adult transitidn (18-22); entariné
‘the adult world (22-28, a period of stability); and the age
thirty transition (28-33)(Levinson,Ig978).
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Profile df a High Achiqverx

Childhood and Adolesence

Adrienne was born in I947 to French-Canadian, Catholic,
A and iower-class parents. Her home was and was to always
remain Montreal, Québec.’ -

' AS Adrienne grew up, she had a pgsitive and harmonioué
felationship to both pdarents. She was especialiy close to .
her mother, It was herﬂfather.‘however. who would. have the
more powerful influence on the_&eveIOQment aof her self-
confidence and capabilities;

. I was-close to my mother. She was very affection-
ate. My father was more reserved. But I was- very
encouraged professionally by my father. He was
excessively proud of me. If I did anything well,
he would tell and show everybody. He was 8o proud
of me whenever I did amygthing well- it was stim-
ulating. - ‘

Her father's recognition and approval was stimulating. It
made her feel valued, important, and worthwhile. It seemed '

to implant a §;rong sense of herself- of whom she was (i.e.’

i

her identity), and of what she was capable; °

I remember always wanting to be an outstanding
person. I wanted to be outstanding because of
- my father'’s expectations. He gave me those °

' values. He had alot of ambition which got trans-
ferred to me. I was getting exceptionally good
marks in school and I was a leader. I was
always recognized one way or the other in my
class or in society. I got .used to bi;gg‘
‘outstanding.
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The patterﬁ of achiéfement seemed to already‘be_set‘in
motion, triggered by her father’s warm, communicative
response, and his high expectations, approyal.‘and
recognitibn. However, Adrienne's mother was also a pds-

. itive influence. She also ﬂad high expe?tatiohg. and
a;qgugavé surport, approval, and regognition for achieve-
ment:

. Both my parents were very supportive in what I
"did. My mother wanted me to be economically in-
dependent- to have a profession that would ‘
support me well, and®that I could take care of
myself. Both my parents always had high expect-

) ationg of me. . : -

' But it was her father who had the more intense influence
emed to be the bright
" spot in her 1life (i.e. a very sfrong, positive source of "

: 1] )
on her achievement orientation. He

affectual response). During tile interview, Adrierine re.#

tion on him, all;the time
. . b ' o

veatedly focused her conve
telking aniﬂatfﬂ;y.j '\ ' -
But what also Seemed relevant was that Adrienne‘s
father made her faélﬂshé should never limit h;r~potentia1.
drives, ambitions: oi'abiliﬁies because she was a femala:

I was brought udp to de verx'reminine. But at

.home, there was never any incompatibility with
‘being feminine and being successful in the
,male-dominated world. when I decided to go

into engineering, some friends of.the family

would. say:- "why are you going into engineering?
Thats not for a.girl. You're going to get ° ¢
. married and you're wasting your time going into.
, @& profession like that". My father would

answer; "why shouldn’'t she become a professional?*

=

5
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Thereforse, under positive and sﬁpportive conditions, a

. female can be socialized to be "femlnlne". w1tﬂéut the
incongruence of being simultaneously "femlnine" and being
successful. in the professicnal wor;d.

In any case, Adrienne's father's positive occupational
achievement attitude towards her, not only gave her self-
confidence, but also a strong desire to excel in the male-
dominated occupational world. Her father believed in her
capabilities so much that Adrienne decided she was going

b
to prove him right.

But what was particularly relevant and interesting to
. find was that a completely contrary échievement pattern
had developed in her younger brother:

. My brother never made it. He had bad luck after

bad luck. He felt himself rejected because of

all my father's enthusiasm towards me and my &

success in school. He became as a result

introverted. He got high marks in school, but ~
my prarents didn't have as high expectations of

him, and they forgot to glve him as high a

- profile as I got. It had adverse effects. He

cided to give up and not try any longer. He |, o
idn't get the same recognition as I did.

;erggpé children, in primary socializétion. tend to eduate
prarental achievement expéctations. support, reinforcement,
and fecognition with an acknowledgement of their capabilit-
ies and potential. When Adrienne's bégt?er did not receive

u this parental achievement sﬁppori, recogntion, and high

expvectations, -he might have felt somehow that he did not

3
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"measure up®, or did not have what it.%akes to be success-

. . . \ ‘
.ful. Subsequently. he did Aot bother trying anymore. What

usually happens in family soczallzation 'is that it is the
daughter s abilities ‘and potential that are overlooked-
rather: than the son's. It is usually the son who becSEes

. achiev mentmqriented in the professional world. However, '

in thi§<family. the pattern‘wes reversed.
- . /

In dny case, Adrienne's brother did receive ahzij, \

¢

/

parental independence ﬁrain;pg. But this seemed to have

no. effect in positively influencing him toward§ achieve-

m&lt: ’af

* My brother was given alot of autonomy like:'.
- myself, They let us make our own decisions
a at a very young age. In terms of autonomy,
" my parents treated my brother the same ag //
myself. In terms of expectationsr no.

-+

I8 2

Her brother had been tralned'to be autenomous, but he
nevez'received parental achlevement exﬁeetgtlohs.-recognlt-
ion, and encouragement Both parents had ignored his
abillties and achzevaments. He' subsequently never developed

a strong sense of Himself. He never came to tenne with who

: he really was- with what his capabilities and potential

were. He never seemed to ‘know where he was g01ng.

an

" Adrienne. on the other hand, always knew what she

‘wanted. At fourteen, she h?d already formulated her dream- ‘

her” v151on,of what she, wanted to occupatlonally achieve 4
~ ( I

a
-~
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in her adult life: | ‘ N e

' AS a teenager, ] vas very assertive, affirmative,
., and positive. 7 remember always wanting to be an
outstanding person. At fourteen, I organized a
team 0of classmates to visit an engineering school.
I fell in love with the whole atmosphere. I made

= up my mind then that I wanted to seriously con- ,

‘

sider engineering later on.
Adrienne had enough seif-esteemr and Qalf—confidence-ton
ﬁgé after what she wianted. She glways knew what direction
she was going in-,%be was,at;onglylahéhoned in who she

]

ase . :: . ‘ o
. \‘ ’ ‘
' ., Early Adult Transition

. ) s

" At seventeen, Adrienne received a university scholar-

N

.

‘anip. Af twenty-two, she graduated with her Masters in

Electrical Engineering. She then went to work for ablérge
' : -

Eﬁuébec\éompany. Et was at this time that she made up her
' ‘ e -

mind to remain single: = .

i

At twent{-two. I decided not to get-married. Ir
thought it would be impossible to have -a career
and a family. I thought it would hurt my career
if I married. I wasn®t going to give up my pro-
fession for any reason. What was important for
me at this time was to be an achiever. I wanted

.‘not only to practice my pigfeaaion. but I also

¢ wanted o be very successful. )

' (Entering the Adult horld

-

K

at her company. Her colliaéuoa sexually dis minafqd .

' ‘ ¢
| ¢ - > ,
. . . { ’

| ' =

.\‘. i i | ".

hd -
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v ' ) -
However, for the first five years., her career stagnated

@ -
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against her by making sure she was not involved with the

more complex and interesting projects. ﬁs a result, she

78

d4id not%have th§ opporturid ty te prove ‘herself and to move

N
ut the corporate ladder:

- T wish I had been less nalve about my colleagues’
discrimination towards me.- They would always give '
me the small projects to work on, and this pre-
vented my career from really advancxng. This dis-

_ erimination went on for five years. be an to
. think that maybe I wasn't worth 1t,
bIg projects when, 1n fact, 1t . diac 1nation.
At the time, I'Widn't realize w going on.
This hurt my chances for promo bec se.I .~
iacked the experience, because ever the

mo;$ complex projects.

The.disasterous effects of this discrimination was that
Adrienne began to question her potential and merit. As a
sesult, sﬁe scaled down her‘ambit'ons and;drivgs towards
occupational.achievgment. However, gqtting iﬁvolved
with other networks and organizations, she finally
started realizing her colleagues' biased behavidur:

Getting involvedﬁ;ith other professional groups
and associations other than my own enlarged my
persyective and problems, It was the beginning
of my succpgss, because I then realized I Had
more potenitial than I thought. Because for the
first five years, I never had the more interest-
ing fprojects, and I had assumed that it was not
the fault of the others-that it was my fault.

At the time, I didn't realize what was .going on.
Had I known, I would have been much more
vigilanté. But I did get some breaks, ard was
finally able to prove myself.

*

These o*tsi  networks and associations acted as a support

system. They also gave her the opportunities to test and

prove herself. This made her realize there was nothing /

P 4

———
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wrong with her abilities- but something wis wrong with her
work environment. It was then she started suspecting she
was beiné discriminated aéainst. This awareness made her
becone watchful and assertive. She fully made use of the
few opportunities that did present themselves aﬁd slowly:
began to prove her professional merit. But it was only after
she became involved with other networks and associations

/ that she became aware of this discrimination. She then
slowly tried to overcome the lack of structural opportunitiee
at the wcrkplaceh/%hérefore. networks, associations, clubs, -
etc... are important support systems for the'proféqssional~
womaﬁ. Tﬁéy act as psychological leverages for discrimin-
ation and discriminatory practices and policies in the

pfofessional and occupational world.

5
i

Age Thrity Transition

-3

At twenty;seven. Adrienne met her husband. In the
foliowing years, she married him and had éwo children.
Contrary to her expectations, having a family did not
prevent her career from pfog:essing. In fact, her husbhand
was to be a very strong support system- being‘somewhat of a
psychological extension of her father: "My husband was

“v/similaf to my father. My husband was supportive of mj
career®, Her husband was sibilaf to her father in the
sense that he also gave her encouragement, approval, and

recognition for professional achievement.

1 45' ' .

|
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In any case, Adrienne, how thirty—tour. married /211 '

the mother of: ﬂto children, is Chiof Ezccuﬁn Orficor at

¢

one of Québec's largut mpuniu.
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. Profile of a Low Achieveﬂ;

Childhood and Adolesence

Suzanne was born in I95I in QuéYec City, Québec to
French-Canadian, Catholic, and middle-class parents. Her
father was a journalist for a Québec newspaper. As a

result, her family travelled constantiy while she was

growing up throughout Québec: . ®

Between the ages of one and twenty, my family
travelled throughout Québec. My father was a

journalist. I hardly ever saw him because he

was always working. I really loved my father

alot. I admired him alot and still do. He was
alot of fun and he was intelligent. But I

was never close to him. .

Suzanne seems to have regrefed this lack of closeness. She
€ ~IT N
~seemed to be sad as she spoke of him. It was as if she had
misqedaout on ébmething. It may be that her father (and
mother) had neglected certain aspects of her development:
My parents never bothered us. They left us on
our own. They really never expected anything
froim us. They never pushed me to be firat in
anything. when I decided to go into waltres--
sing, my father didn't care one way or the
other- as long as I was okay.
' Neither parents seemed tqrtake much interest in her

endeavours, aci:ivities. or the development of her abjilities.

. This explains why Suzanne never seemed to have a gense of

. herself and of personal direction thpoughoutilife:

1
1
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I never had any goals. I never had any particular

dream of what I wanted to do as I was growing up.

1 really never knew what I wanted to do. I still

don't know what I want. , .

Suzanne never developed a clear sense of her identity nor

her capabilities. She 1acked,self—confidence. Perhaps this

is because her parents never expected anything from her-

‘in terms of achievement. Suzanne interpreted this to mean

that she was somehow not a capable and worthwhile person,

' who could achieve occupationally and otherwise.

§ However, her parents did give her a great deal of auto-
nomy training as she was érowing up: C
y parents trained us to bde indepandent Th;} left
us on our own. They weren't protective. As soon as
we were ready todydo something, they would let us
do it. what my father wanted, and still does, was
for us to be ipndependent and self-sufficient. He
‘ had a certain admiration for that. He also never
made us feel that we couldn't do anything because \‘
we were/girls. There was never any discrimination
in my family betwesn ay sisters and my brother.
Suzanne was therefore trained to stand on her own two feet
and to be independent and self-sufficient. However, she
never had any parental achievement expectations, encourage-
ment, support, or recognition. It was therefore interesting
.to find that from the age of twenty-fénr (after ner divorce),
Suzanne was and remains a very independent and self.
sufficient femtle. However, sne has no sense of occupational

direction. She has never .known what she wanted to do.

|
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Early Adult Transition 4

After high schoolzi%uzanne attended college. But she

disliked it and quit. (It was, then she decidgd to stay home -

for a year:

At eighteen, I. took a year. off, and stayed home,

and did nothing. I thought alot'about what direct-

ion to take in my life. I really had no, idea what

I wanted to do. I didn't know if I should go to ¢

school. I was a bit mixed-up. I still don*'t know

what I want,and .I'm thirty-two. , :

It was as if she was afraid at the time to come to terms
with herself and her occupational potential.-SOmething
seemed to be lacking in her human development.

In any case, for the next three years frem the ages
eighteen to twenty-one, Suzanne continued living at home, -
.- not working, and not attending college. She lived a shelt-
ered existence. her parents supporting her completely. She
failed to take any responsibility for herself as an adult.

At twenty. she met ler husband, and at twenty-one.
married him. While she was married, she continued the same
type of existence as yhen she was 1iving at home. She had

-
no occupational drives or ambitions, and was still confused

14

as to where to channel her energies. She did not work, did

not educate herself, and had no children. She was living

-

in a vacuum. Three years later, Suzanne divorced her
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husband, She found herself with no job skills, no job
experience, and wi;h only a High School Leaving éertificate.

.This is when she decided to go into waitressing, one bf the -

better-paid, low-skilled jobs.

Entering-the Adult world -

éuzannefenjo!:d,the restaurant business. It gave her
money and the opportunity to meet people:

The only things that were important to me at
that time , in my twenties, were socializing
and having a good time.

‘ Her life. hovever, seemed to have a rloating qua;itj. She
never questioned thlngs. She Just took one day at a time.

It was as if she was afraid to go deerver.

Age Thirty Transition

- \ ' , .
Suzarine-is now thirty-two. She still has not yet .

formulated a new life structure. However, she has questioned

(

her’éxisting structure éomewhat:

I ask myself what I could do other than wait-
ressing and I really don't know. So, I con-
‘tinue in thls occupation. All I do know is
that I don't want to be d01ng this when I'm
forty. .

'§uzanne claims she has no idea of what she wants to do,

< N -
occupationally. However, after the 1nterview-quest10nna1re
was completed, she contradicted this assertlon. We were

dlscu551ng'someone we both knew who had once worked as a

fashion buyer-. Immediately, she mentioned that this was a’

\ i
o ede
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field in which she would enjoy working. However earller, ,
she had stated she had no occupational ‘preferences. In
fact, there appeared- to be several fields that inte;ested'
her ;:rbfessionally._ Suzanne seems to be afraid that she
will not "make it* in these occupations. She is afraid to
take a chance ar/d.fai;. At the aée of thirty-two, she lacks
belief in herself, in her occupational potential, ‘and

subsequently wanders aimlessly .
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CHAPTER VI -

SUMMARY AND CONCLUSIONS .

4
Canadian women presently comprise a third to a half
of the paid labour force. However, sighty-one percent of
the; are concentrated in low-level, low-paying jobs. In
‘effect, the majority of women haV¥e remained occupational.
"léw-achievets in’ the prafpssional world,
‘ Present literature however, has indicated that the
. causes mighy be social-structyral and/or psychclogical.
Nothing exists Lgﬁfhe biological make-up of women to
pre§ent themhfpom occupational ac&%pvement in the profes-

sional world. There seem therefore, to be elements in the

life styles and life experiences of women whichundermine

their motivation towards professional achievement. Never-
thelesé. some women have been able to break through these
barriers. -As a result, it became important to study
wéﬁen's case histories- i.e. to’'enter their subjective

:~gnd objective realities and to unders}and the worlh as
éhey see it. The present study explored the social-
psychological conditions which helped these partiéular
women towaf@é océupational achievement in the profes-
sional world. ; . f

This study conpisted ofkinterviewing twelve occup-

ationally successful and twelve occupationally
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unsuccessful women in the professional world. The data was
collected using a relﬁ%ively detailed interview-question-
naire.I~With the questionnaife. the'sﬁbjects were encouraged
to diécuss ke%;issues (i.e. important relationships.‘major
decisions, etc...), Sstarting with childhood and extending
up to their present age. The basic idea was ta obtain a ‘

. brief portrayal of the subjéct‘s life in order fo identify

. the factors which affected the Highs' and Lows® achievement
vatterns. This study attempted.to bring together the relat-
ionship between the social-psychological variables, the
strugtural barriers, and the patterns of exélusion which
negatively or ﬁogrtiéely affected these Highs'.and Lows' b

- gccupational achievement in the professional’world.

What Are fﬁe Effects of Family Socialization
Patlerns on Female Occuvational Achlevement?

'

. ' It was found thatgjhe-ﬂlghs had cloger, warmer. more
communicative, and more loving relatlonshlos to both oarents.<:
What was also interesting to find is that seven Lows and no
Highs had negative father-daughter relationships.2 Thel
lrelationship was negative in the sense that the father had
been either cold, and/or rejecting} énd/op "distant"
(emotionally and/or physically), and/or."never around"®(the
father was never home because of pargntal separation

/

I See Appendix A for sample of interview-questionnaire.
2 See Appendix C for tables. , v

e ;] —_ P e e - e
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helped implant in the female child a tremendous belief in
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or divorce). There was not such a strong discrepancy bézrff

ween the'Highé' and the.Lows' negative relationship ‘to

' their mothers. Only one High and two -Lows. reported having

"hegative mother-daughter relationships®. Whaf ?his data

therefore suggests is that the quality of the father-

daughter relationship, in terms of its being negative,

might have some bearing on th; daughter's adult occupat-

ional achiev;meAt drientation. uf'thE~profession£l world. "
In addition to this, five Lows had fafherégbsent\homes

( a home where the father wés absent becauée_of death, >

divorce, or separation), with two of these homes being very

unstable ( a home where thgre was disha:mony between parents

and between oarénts and children). On the other hand, all

+

twelve Highs had father-present homes, with only.onegf
of the

these homes being unstables Concerning the presence
mother in the home, only one High and no Lows reported a
motﬁer-absent home. There was thus a much stronger difference

between the Highs' and Lows' home environment- in relation

to_the father's absence or presence. .

However, the Variabies with the strongest effects were'
parental achigvement expectations, support, positive rein-
forcement, the implanting of the achievemént ethic.‘and role
modelling. Practically all the nghs reflected the powerful
influence of these factors on thelr occupatlonal achleve-
ment. Parenfalw?upport was |especially significant in

determining these Highs' achievement orientations. It

-



. forcement, the implanting of the achievement ethic, andufolgw

. \
- of the father-daughter refETXg?ship and home environment
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. herself and in her abilities. These parental support

systems also helped to psychologically counteract any
negati§e, discriminatory messages shé might later encounter
in the occupational and professional world. ;
Herver. aithough both pérents are important, the High;
did tend to focus more.on their fathers as being the ﬁore '
influehtial factor in'dgterqining their occupafional'ach;eve;

ment orientation. Perhaps the reason for this focus is gener-

ational. Most of thede_respondents had mothers who did not
N ‘ ‘

. work and who therefore did not serve a830ccupational role

models in the professional world. Subsequently, the Highs

and Lows would tend to <discuss their fathers more,. because

” I
they were the ones who were the real representatives gﬁ,the ’
professional and occupational world. N . ‘

i,

In addition to thisg, it was found that if the father;"

daughtér relationship ‘was poor, and/or if the home environ-

-

s, . .
ment was unstable (i.e. a home broken by divorce, separation,.

'or general disharmony between prarents, and/or between parents

and offspring), the following factors tended tb6 be negated;

parental achievement expectations, support, positive rein-

S

vd“ '

modelling. Such was the case for four of the Lqﬁg. Perhaps

this was because these latter two variables(i.é. the quality *

»
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. are imnoptant building blocks {or the development of a

healthy eelf-concept. which is necessary for female ocqup—
ational achievement ‘in. the ppofeésional world.

' To summarize, the implications of this’study's findings
suggest that it is a erta;n combiggtion of var1able that
wasg most effective in determinlng these Highs' and Lows®
occupational achievement. Fon example, Fen Highs and no Lows
+had the following mixture of variables present in their
environmental backgrounds: (a)nparents¢aho expected,
supported, and who nositively reinforced achievement; (p)

parents who themselves had the achievement ethic, thus

« acting~as positive rqle models; (¢) a harmonious home

environment; (d) a father-present home; and (e) a positive
father-daughter relationship. However, it seemed that the
flgst two variables (a) and (b) were counteracted if %he
1ast three variables were absent. -

,Surprtgingly. ea{ly parental independence training

showed little effeét on these females® eccupational

. achievement. The Lows had nearly similar autonomy training -

as the Highs. Perhaps early parental autonomy training .
contributes to occupational achlevement, but does not
determine it. In othér words, a person might be highly
independent. but not necessarlly hlghly 6ccupat£%nally
achievement-oriented in the professional and occupational

world. Early parental autonomy training will probably ;
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help. her reach her professional goals, but it will Qth 5
necessariiy give her the required self—confidsncg and
initiative (associated with parental approval and support)

for occupgtional achievement in the professional world.

What Are the Effects of Cdltufal Socialization
actors on Female Occupation chievement?

Five Highs and three Lows seemed to be adversely

Ra

e

affected by cultural sex-role expectations. In addition
to this, six Highs and one Low complained of the d;bil4
itating effects of sexual stereotyping and discrimination
in the educational and‘occupatronal)ﬁorlds. These factors
tended to act\ga‘psycholbgical and social-structural
barriers which partially or fully influenced these women®s
professional drives and goals in a negative direction.

The absence of female role models also constituted a
proble;t affecting three’Highs and no Lows. It seemed to
advefsé?y affeét thesé¢ women's sconfidence levels.

And although.aoma female role models do exist in the
\occupational world. the average Canadian female tends to
perceive themgaa exceptional. The average Canadian woman
will ratﬂiq;tend to identify herself with other women
(i.e. her sexual social group). She will tend to have
rq;érence group idégtirication. Three Highs and three Lows
mentiongd patterning some of their behaviour accbrding to

'thsir sexual social group. As a result, these women
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subsequently tended to devalue their occupatipnel merit
and potential and scale down their profeagionel ambi tions.

Present literature has well indicated the relevance of
these above variables. However, seme new information has
been uncovered from this study. For example, one High stated
thef through her fhvolmement with outside networks and assoc-

jations (away from the workplace), she realized she was being
discriminated against at her job. 1ff" other words, these out-

side networks helped act as a psychological support system.
‘It helped her to psychologically\counteract the negative
messegee she was eecountering at the workplace. Tyus. the
ispect of psychological reassurance and ;einforcement is
someéﬁing that can be very important in facilitatiﬁg female
‘occupational,achievement in the pro;esgional world. Possibly,
if professional women were to get involved with professional
women's groups, clubs, associations, and other networks and
organizations. they would realize and subsequently become
more aware of propiems they Are likely .to encounter, as
women, in their occupations. '

What Are the Effects of the Osaective Condi tions

of Soc ructure On Female Ocou ) ..

chievemsn .

A quarter of the Highs‘and none of the Lows complained ‘
of the male power structure and of discriminatory practices '
nnd’peliciee in the professional world. These variables

. tended to act as paychologi?al and social-structural
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‘barriers, preventing these women from professional achieve-

ment. A iﬁriable however, which greatly helped these females'’

_frelch'their professional goals was thg presence of support

systems. In all, ten Highs and no Lows mentioned having.
A2 ) - :
had support systems. These systems not only gave courage and -

\idqpired confidence, but also helped to paychologiénlly

counteract negative conditions of social structure, directed
towards women ‘in the profesaionnl world. \

A variable showing very weak effect in profossional ‘
achievemont was the presence of family ties or connections.
Only two Highs stated this had helped them gain entry into
their careers..Two Highs howav;r did mention the importance
of developing contacts, after they were in the company,
corporation, or business. These women stated.that if a
woman proved herself through hard work and ability at the -
workplace, she might come to the attention of senior men. |
These men might then realize that she is a yaluable eﬁployee

-and possibly recommend her for the better positions.

Adult Occupational Achievors Start Dovolo ing
"Success Patterns™ 1n .(

It was found that eight Highs and no Lows had developed
achievement patterns in childhood and adolesence which '

" "snowballed® into adulthood. These pat%orns of achievement .
' were established early in 1ife and then perpetuated them-

v

selves into adult life.

[ ot D e et e Vot it i A
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Aitﬁough strong effpct was indicated for early “"success
pat%erﬁg' leading to adult occupational achievement, only
mild effect was shown for adolescent occupational dreams.’

In all, nine Highs and seven Lows had teenage visions of
what they wanted to‘do occupationally in adulthood. But
~only three Highs and one Low ever matﬁrialized‘th;ir adol-
escent occupational draama. It seems that these adoyoséont
occupational dreams are only an indication of what the
respondent wanted to do in addlt life. They were not suffic-
‘iént to lead to adﬁit occupational achievement in the pro-
fessional world. |

Another variable that did not lead to adult occupational |
achievement was sex-role socialization (i.e. whether a
female is socialized to be "feminine" or "androgynous®”).
According to this study, being socialized to be *feminine®
(1.e. having many female characteristics) or “androgynous*
(i.e. having both male and famnl; characteristics) was '
irrelsvant to remale occupational achievement in the pro-
fessional world. Rather, it seemed more to bo s ccrtain
context of sex-role socialization which determined female -
occupational achievement. It was the parental, ﬁbn_tradit-
1onal.-occupat16nal sex-role nxpectitiqnb; support, and |
encduragemont (1.e. expecting, supporting, and encouraginé
the female child towards ron-traditional, ocmpatiom.l\
achievement in the profoauional vorld) that most influenced
and determined female occupationzl achievement in this atudy.

r ~
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The imblications'of this study's findings suggest that
the development of early achievement patterns is a strong
indicator of future océupa%ional achievement orientafion.
. Therefoqe, parents might be made more emare of the import-
ance of developing and reinforcing this pattern in their
children. Performing well. or putting one's optimum effort.:
in eyenything that one does createe algenpine discipline
which is better<culfivatgd at a young age. Theee‘patterns\
of ear}y successes also give the female child self-confidence |
tﬁat she can later handle hereelf equally well in the iarter
" adult world. o

o

re Adult Occu Achievers Mentally Geared

it was intereefins to find that the Highs were'nentali&
" geared towards achievement throughout thelr lives. They
tended to éﬁoose-matee, frienda. and"colleagueenwho vere
highly eupportive of their professional endeavors. The
Highs tended also to meke positive life choices regtrding
h their future pnoteee}onal gpale. The'contrexy was found ror
the Lows. These Highs and Lows, upon .antering the Early .
Adult Transitionlti.e. seventeen to eighteen years of age),
had already mentally formulated what course their profes-
sional and occupational lives would take. In other words,
. the H;Qhe ﬁlﬂ alree@y decieed.that they Qere going fo “win®’
‘n the occupational world (i.e. to be occupationally
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suéoessfhl); with the Lowé.,deciding to 'lqee"\(i.e: to be .
'occﬁﬁat;onaily uneuccessfui). This was probably an extension

. of the deveiopnent.‘or lack of development, of earyé*snccess
. . [

/

. To finally conciude. the 1mplications of thie study's

patterns in'ohildhood and adolesence.

" findings suggest that much more extensive reseanéh is
needed on remale occupational achievement in tw profession-
" al world. Por example, ‘most research writers ane hardly '
"mentioned the effects of the home environmen iénd the
quality of the tather-daughter relationehipyon female. .
proteseional achievement. These areas woulé thus be 1nte-
‘resting to explore for eubeequent reeearch.
0vera11. -nny eociel-etructutal and paychological ‘
barriers exist, preventing fenalee from developing their ‘
full human eelf and potential. Theref re. much more research
is nheded to understand why women ere still not ellowing
| themeelvee to be human heing: flref. and fenalee second. ..

/
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" The following are some recommendations that have béen,'l
‘ganerated as a r!ault of this study’'s tindings. ’
” It seems,that women have. to learn how to botter operate
formally and intormally within educationalwand occupational
structures. Through involvement with prqteasional women's
groups, clubs, assoclations, and seminars, this type of
information could be exchanged. These different networks
could also act as cgucthl-paychological suppgrt ayuto;s
- in helping women reacﬁ their professional goals. ‘
In addition, because a white male power structure does
exist in the profeasfbnal world, ‘more programs should be
developed to facilitate women's entry into the botter _
positions. More training courses could be providud for
women so that they would have moro‘itructural opportun-
itites to test their capabiritias and potential in the
'occupational and professional world. "_
To conclude, the implicutiong of this aﬁudy'u findings
;hggest the following recommendations: (I) ﬁrofossionll |
. women might try becoming invélQQd with other networks
(women's and otherwise), away from thp workpiacor5(2) more |
aégociations. clubs, groups, etc.;. bs organized f&r .
professional women to act as a leverage for the pfﬁblama
that they are likely to encounter as women at the workplace;

(3) more laws ard better enforcement rcqﬁirod to protect

2
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women in the hiring and promotion policies of compaﬁiés;
corpor;tions. businesses, etc...; (u)‘nora ﬁrqgrnméhand

: training couga;; be developed in occﬁpational stfucturuQ

' to'tagilitate womégua'entry into the béfter positions;
“‘(5) the media portray women in more positive images (i.e.
‘assertive, 1nd;pondent, rationai. intelligent; and active),
and in more non-traditional occupations in the professional '
world; lastly (5) that female role modéls. in educax;

jonal and occupational structures, be increased in number

and exposure. L *
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'APPENDIX A

£
€

INTERVIEW-QUESTIONNAIRE ,

1) Code Name:
2) In what area of the city dv you live in?
3) Are you a tenant, roomer, or dc you own your own home?

4) In what year were you born? !

5) Were you born in Québec?

Elsewhere in Canada? ' .
Qutside of Canada? .

P

6) Was your father born in Canada? If net, wheré?

7).What is the ethnic origin of your father? .

v @‘ . ‘
8) Wag,.your mother born in Canada? If not, where? .

. . - N -
9) What is the ethnic origin of your mother?

10) To what national or ethnic group do you consider

' yourself to belong’

II) what is your religious preference°

IZ) How frequently 'do you attend church?

once a week?

two or three times a week? ] "
once a month? . 3
less than once a month?. ' ’ -
rarely? w .
never?

1I3) What is your marital status?

s

single? .

married? < _
divorced? v o
,separated? )

“widowed? o s

5

I4) Do you have any children? If so, how many?

]
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15) Are any of your children dependent'qh yoh‘fbr financia;

support? ' ' ‘

I6) what level of education‘have you‘compléted? ;
elementary? C '
high school? - S ,

CGEP? \ ' ‘.
university?. : ~
technical?

other?

I7) Are you presently working? “ ‘ \
full=time? ' . | \
part-time? ; \ . ’
not in labour force° )

. unemployed?
retired? }

I8) what 1s your occupatioﬁ?l

;9) What is (was) your father's occupamiod?-“

20) what is the marital status of your parents9

21) How many brothers do you have?

22) How many sisters do yqu have?

23) Are you the first born? Second born? Third? Fourth? éte.

214) Were there any other adults living in your family?

grandmother? C ——— B
grandfather? ‘ - : ' -

aunt?

uncle?

other rglative? .
friend of ranily¢ . : .
boarder? 1 - T L
maid? . C ) : s ,

£ [
3

.
B
> » - . 3
. .
.
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25) pid you receiv"e' any aw'arda."t_rophiea‘. or particular
achievements as ta teenager? In your twenties? In your
_thirties? ~ L o
26) I1f so, whaf kind of award was 1t?
27) pid ‘you'lbelong t6 any ¢lubs as a teeﬁagar?' In your
twenties? In your thirties'?‘ In your forties?
28) If so, what kinds of clubs were they?

29) In what cetegory does your main income fall into?
2,000—%‘&.‘999?

» 000-
» 000

7.9997
11,9997

oo PARZII °

1) ﬁa_rly in 1ife, we sometimes feel especially clo®é to |
some 'o:'ther member of the ﬁmily. AS & child; diad inu feel
gapecially ¢lose to any particular person? 1If: so, why?

pid this relationship change over the ‘yég:s? 1t so, why? -
2) S(on'o parents ‘dre very 'denc_»na"l;z;at'i.vo of tlgoir affect.. |
~ ionate feelings towards their children. Other paronts,n

hwayof. ‘al"bhoxigh fg}ej love their 'chj.idré:n. do not aﬁow o B
; it as much. igﬁati wﬁereﬁ:,‘royr pa.rents like towards you? Wetx‘.‘e |

-
.

' ‘¢ - kY
* D .
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both your paranta like this? Always? Soﬁetimes?

3) What we enjoyed playing at as a child iz sometimes a
reflection of how we wanted to be as we grew up. What did

you enjoy playing at as a child?(give examples) -
' /

[}

4) Some parents expect their children to perform well in
everythiné thpjrsot\out to do. Other parents don't think
it's.that important. What were your parents likg t&wargs
you? Always? Sometimes? '

5) Some parents ‘are iery ﬁrotéctive‘of ‘their children and -

- do almost eveyything‘fOr thei. Other pafentq expect their-

children to ‘do things on their own.(give examples) What

.were your parents like towards you? Always? Somgtimeé?-

o v »
'%) ﬁhom we admired as a child is again a projection of
maybo how we wantad to be as we grew up. Did you admire

'anybody as a chlld? Why? Do you remember wanting to be

like anybody as a child? Why? Which people did you like
the best? Why?

7) .Sometimes  as we grow up, some females feel it is
- important to be faginine. wﬁilp others do not care. What
: i%re you like? Why?

v ' .

\8) Aa a toenager, we sometimes have an interest that is

very meaningful and enjoyable., Was there anything that

~you really enjoyed doing as a teenager? Why°

"Bk

{

—— b mtemr m bk e s e et by s
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8a) Was there anyboiy or any aimtion that oncourlgod ‘you
or supported you in this interut?

/ 8b) Was there anybody or any uitultixon that diacom-uged
you in this interut° '

9) our najor decisions’ r;ot ,only influence our lina- but,
as well, rcvoal eonothing about curaolna. For example, the

kind of occupation wc cho\gae }KJ g0 into. or whether we

deﬁcide to marry jear;y and have children. At this time, '

between the ages or‘. eightesn to\twenty~two ( and twenty-.

’ eight to thirty-three) .}AS

decisions regarding yo ‘life courso? Why aia’ you make

these pa.rticular decisions? Is that what you roaJ,ly mtod?’

you remember making any ujor

Did you ever have a dream of what you wantod to\ﬁi in your

teens? Late teons? Early twenties? Did you ever feel my— .

body or amrthing was ever provonting you Iron doing what
‘you roa.lly wmtod? . . . o ‘| '

I0) Did ranily tioa or connoctions ever facilitate .your
entry into ‘your ﬁeld? :

~ -

~1I) !!as there ever any peraon who holpod or guiduq you
within your ﬂeld? Any nentors? Support systems?

E 12) What we feel is hportant for us in 1ife is sometimes

a reflection of our values. Between the ‘n'gn'q of eighteen -
and twenty-two (and twep":y;cightﬂtp thirty~three) what )
) Yo »

[ - ) . T N
) ' a \
.
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is/was important for you? Why? Was there anything in
rarticular that you wanted to accomplish? Why?

I3) Sometimes. we visualize or su‘gggnsciouhly decide the
kind of future we want. Hive you ever thought where you
want to be ten years from now? Why?

I4) Looking back on our llives. we sometimes would have
liked thirgga to be different. Is there anything that you
would like. to have changed about your life up to now? Why?
Is there any person or situation that influenced ythe way

things turned out? ,
. ~ X . * ‘

I5) Again looking back, is there anything that you‘a.re

'particularly satisfied with regarding your 1ife? Why?
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" The follawing is a more detailed explanation o‘ how

some of the tabulations were determined. e
' a) If the subjects answered affirmatively "yes®™ or “no"
"to a question and did not contradict that answer in the
course of the interview- than a “yes" or "no" was tabulated.
However, in some cases, the respondent would answer affirm-
atively or negatively but later revealed .in the interview
that the variable had j.n fact affected fher differently.
For example, one subject was asked if her parents expec¢ted
her to do things on her own. She answepedz *Well, I don't
know if the? expected it. They expected us to stand on our
own two feet”. However, in the latter part of the interview,
sfxe meﬁtioned that her parents would not let her go to Paris
by herself in her late teens to do theatre. Thus, in actual- -
ity, her parents really did not expect her to do things an
her own. Subsequently, a "no" answer was tabulated. B
b) In some other cases, the respondent would answer am‘biv- ’
alently, but would later reveal in the interview that the
variable had in. fact affected them either positively or
negatively. For example, one respdndent was asked:; "What
is importane for you right now? What is it you want to do?
She answereds "I don't know. I want to get married a“:nd
'E;{tle down®. Although she stated she wanted marriage and
children, this respondent kept repeating during the inter- E
view how she had wished she had gone to law school and

iy
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becamé a.l'aqur. She waa‘cbntradicting ‘herself. As a-
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result, a different answer was tabulated, V N/
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Distribution of Social Characteristics

«

3 I_Ij

of High and Low Respondents
Social CHarac%eris%gcs Highs Lows
J b

Agé:
21-33 )
31*-44 ' < k]

. k5-70

- Birthplace:

Canadian - v

Ot@pr
Ethnic Origin:

French
Anglo-Saxon
Other

Religion: . e
Catholic .
Protestant

Other o .

Education:

Universgity /
CGEP ’ !
HSL or ‘less

Birth Order:

First Born .,
Second, Third,.

Marital Status; _

Single
Married
Divorced

wWidowed

d Fourth Bern

! o
roe

B

)
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o
ST

oo

-
, N*nnrq
Y

Hoo

w
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Distribution of Social Characterlstics
- of Higg and  Low Respondents

‘My

ociai Characteristics . Highs - lows’

Number of Children:

None ‘ . 6
One child o ' T%—
Two or more :

) Fthanci Situation:
50,000 plus ’ ,
32,000-3$49,999 '
‘Less than $32 000

[

&

——
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II5
Classification of the Respondents*® °
_Answers to Key Variables
Yariables Highs Lows
Yas No Yes NO ¢
Quality of Parent-Cchild Rolationship:p‘ .
Close Mother-Daughter Relationship Z g I2 3 9 (12
Clogse Father-Daughter Relationship 12 I II (12
Warm, Affectionate Mothers 7 5(12 6 6 (12
Warm, Affectionate Fathers 6 6(I2)- 3 9 (12
Negative Mother-Daughter Relations I II (I2 2 10 (12
Negative Father-Daughter Relations 0 I2 (1I2) 7 5 (12)
Quality of Home Environments .
Mother-Absent Homes 1 1II (12 0 1I2 ’12;
Father-Absent Homes 0 12 (12 5 7 (12)°
Parental Achievement Socialization: )
Parental Achievement Expectations 9 3 (12 L~ 8 (12
Parental Support of Achievement g g 12 4 B8 (12
Parental Modelling of Achievement 4 (12 3 9 (I2)
Parental Independence Training 7 5 (12 } 6 6 (12
s
Cﬁltural Socialization: @ ‘
Cultural Sex-Role Expectations 5 7 (12) 3 9 (1I2)
Sexual Discrimination and T ' ’ .
Stereotyping . 6 -6 (12 I II (1
Absence of Female Role Models 3 9 (12 0 I2 (I2
Reference Group Identification 3 9 (12 3 9 (12
Pogitive Social-Structural Conditions:
Support Systems I0 2 (12 0'\JZ‘§IZ
Family Ties/Connections 2 10 (12 0 I2 (12
Negative Social-Structural Conditions: : ,
Power Structure . b 8 (12) 0 I2 (I2)
Discriminatory Practices and g a0
Policies 4 8 (12) 0 12 (12)
'"Success Patterns* Development: .
Patterns of Early Achievement 8 4 (1I2) 0 12 (I2)
Adolescent Occupational Dream 9 3 (12) 7 5.(12)
Materialized Occupational Dream 3 9 (12) I II-(12)
Sex-Role Socializations Androgymous 7 § (12) 5 7 (12)
Feminine 5 7(12)° 7 5 (12)
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