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Abstract

An Emergent Paradigm for Propaganda Analysis Resulting from a2 Comparative Study of the
Allied Re-educadon Projects with German Pdsoners of War

Susan Muckenfuss Caldwell, Ph.D.
Concordia University, 2000

Berween 1942 and 1949, the Soviet Union, United States and British military
conducted re-education projects with the German prsoners of war in their custody. This
dissertaton, by examining these Allied politcal re-education projects, develops the ground for
a more comprehensive approach to the interpretive frameworks — the paradigms and
perspectives — operating within the fields of propaganda analysis and curriculum development.
These re-educaton projects do not easily fall within conventional academic areas of mquiry
and thereforc compel us to look further and develop new ideas or hybrids of theory.
Historically, the seven-vear period of 1942-49 covered the shift from the WWII alliance of the
capitalist governments of the British Empire and the U.S. with the communist Soviet Union to
the beginning of the categorical anti-communism of the Cold War, with Germany as a central
arena of the acdon. The political re-education projects with the German prsoners of war
reflected this changing dynamic.

Re-education is a mixture of propaganda and educaton. Thus the interpretive
frameworks in these two disciplines are summarised and compared. Doing so highlights the
role of ideology to both the philosophy of science and to the concepts underlying an
Enlightenment rationalist approach to representative government. This dissertation proposes
the use of Wolfs! ethnography based definition as the most appropaate for a social science

analysis. Multiple competing ideologies are understood to exist within each soclety, impacting



both the education and propaganda created at the various levels of societal power, from
individual to the nadonal levels. National myths are seen to play a critical role in both the
curriculum of humanities and social science education and governmental propaganda. A critical
analysis of the concept of brainwashing is used to elucidate the logical limits of the concept of
Propaganda as exclusively external manipulation.

A descripton of the Allied re-educaton projects emphasizes the complex
considerations of govemments regarding propaganda towards foreign natonals, temporarily
detained in a conflict situation, as well as the limited achievements of such projects. These
projects are analvsed using the interpretve frameworks from both propaganda analysis and
curniculum development in education. A lacuna is noted in the propaganda paradigm and this
dissertadon provides a new hybrd — an Existentalist propaganda paradigm. These inter-related
assumptions concerning the nature of ideology, the functoning of multiple ideologies within
each society, and the role of the individual free choice within the propaganda situation provide
the basis for a more comprehensive framework for the analysis of both propaganda and

educaton.

' Wolf, Eric R. Emssioning Power: Ideologies of Dominance and Crisis. Berkeley: University of California Press, 1999. Wolf defines
ideology as “a complex of ideas selected to underwrite and represent a pardcular project of installing, maintaining, and
aggrandising power in social reladonships”. Such ideologies are the product of particular social groupings and individuals.
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Chapter 1 Overview
This dissertation, by examining the Allied political re-education projects with German

pasoners of war in the 194249 period, develops the ground for a more comprehensive
approach to the interpretive frameworks — the paradigms and petspec&ves — operating within
the fields of propaganda analysis and curriculum development.

Re-education is an aggregate of the concepts of propaganda and education. Chapter 2
establishes the philosophical foundation, based in Enlightenment rationalism, for a social
science approach t the analysis of propaganda, education, and history. First is an exploration
of the philosophy of science, specifically as it relates to the nature of proof and the
establishment of truth. This leads to the necessary recognition of the ‘theory-laden’ nature of
percepdon, even within the physical sciences. Heeding the central role of the concept of
ideology in all criticism of propaganda and education, the history of the concept of ideology is
presented. Wolf’s concept of ideology as “a complex of ideas selected to underwrite and
represent a particular project of installing, maintaining, and aggrandising power in social
relationships™? is presented as complementing the “theory-laden perception” thesis of post-
Kuhnian developments in the philosophy of science. These ideologies operate at, and are
expressed through, the various power relationships in a society. Within Wolf’s ethnological
framework, these power relationships are summarized as involving four types: 1) personal
presence; 2) interpersonal power; 3) tactical or organisational power; and 4) structural power or
governance®. The structural power or governance level is normally thought of as operating
within a sodiety but may be usefully applied to governance situations between societies. One

important expression of an ideology is the national myths operating within each sodiety. The

*\Nolf, Vinic R. Emisioning Power: Ideolagies of Dorinance and Crisis. Berkeley: University of California Press, 1999.
3 As power relatonships are always based within groups of people and individuals, the geographic location and distribution of
these groups is an important linked issue, especially ar the govermnance level.
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Allied political re-education projects highlight this role in the unusual situation of government-
based persuasive communication with captured foreign nationals.

A summary of the interpretive frameworks within the academic fields concerned with
propaganda analysis and curriculum development within education follows. Chapter 3 presents
the five propaganda paradigms analysed in this dissertation. These are the ‘positivist attitude
change’ approach, the ‘historical sociological’ approach, the ‘American humanist propaganda
analysis’ approach, a neo-marxist feminist rhetoric critique and the ‘comparative rhetoric
criique’. All propaganda paradigms assume an oppositional relationship between the source
and audience of propaganda. The oppositional nature is expressed at different levels of power.
Most theorists are especially concerned about the role of government propaganda in the
‘manufacture of consent’ within electoral democracies, that is, at the Wolf's 4t level
(governance). Some propaganda paradigms include formal education as a related form of
persuasive communicaton while others exclude education, assuming a benefit, not a detriment,
to the recipient.

Cuatcal use is made of the concept of brainwashing, a uniquely U.S. contribudon to
propaganda analysis, in part due to its subsequent application to the case of U.S. pasoners of
war in the Korean War. Brainwashing is a concept that assumes that a person’s belief-system
can be modified by external manipulation that overwhelms their capacity to use their free-will
to make choices. Critical analysis shows that: 1) the U.S. constitutionally guaranteed right of
freedom of belief is a presupposition to this concept, 2) such free choice, however, is seen as a
fundamental tenet of democracies, based on the Enlightenment separation of church and state;
and 3) that the content of the belief system cannot be the basis for exclusion from constitutional
protection under the freedom of belief doctrine. This elucidates the autonomous role of a

belief system within Enlightenment rationalism’s presuppositions about secular government.



Individuals must be recognised as active agents freely seeking out and choosing their own
belief-systems (usually spiritual or religious). Belief systems can be seen as formalised
components of ideology in the Wolfian sense. Under these conditions, the analytical udlity of
the brainwashing concept is rejected due to lack of empirical evidence for a shift of belief-
systems resulting from external manipulation alone. The classic cases used to support the
brainwashing concept demonstrate little effect (less than 20% influenced and no conversions)
and even that effect is explained as the result of intemal (personality) factors rather than
external manipulation. This issue of external manipulation versus internal motivation reappears
as central to propaganda paradigms and curriculum perspectives.

Following Reid*, Chapter 4 looks at four cutriculum perspectives — the Systematzers,
Radicals, Existentialists and Deliberators. Education is the socially accepted form of persuasive
communication, mainly directed at youth as preparation for their adult roles. The curriculum
perspectves differ with respect to who they propose to be the appropriate source of
curriculum. The Systematizers and Radicals assume a central role for the government in order
to maintain or transform the status quo. The Deliberators see curriculum as a considered
compromise among all those immediately concerned — the teachers, parents, students,
administration and discipline experts. The Existentialist curriculum perspective limits
curriculum to what the student actively takes from the educational situation, rather than the
prescubed or intended outcome.

Chapter 5 presents a comparison of the presuppositions underlying the propaganda
paradigms and curriculum perspectives and demonstrates the common concermns about the

effects of persuasive communication. An analysis of the intended purpose and use of

* Reid. William . The Pursuit of Curviculum: Schoofing and the Pubiic Interest. Norwood, NJ: Ablex Publishing Corporation, 1992.



p-~paganda paradigms and curriculum perspectives is presented, as well as their differing
concerns with the various power relatonships existing within a society.

Specific attention is given to the role of a national myth within both the social science
curniculum in education (specifically history and political science) and well as its use during war
and post-war propaganda. The Allied political re-education projects offer specific examples of
multiple competing ideologies, as the national myth of each Allied country was inherently in
conflict with the national myth of the German prisoners of war, itself the result of mulaple
competing ideologies.

Chapter 6 presents the historical context for these Allied political re-education projects,
emphasizing three specific components: 1) the national myth of each country, 2) global
compeution based on each country’s self-perceived role in the global community, and 3) the
rvalry between communist and capitalist systems. One theme throughout this historical
description is the role of anti-communism in the West in the period following Russian
Revolution. This description looks at the impact of this Western anti-communism on global
and domestic diplomacy in both the war and post-war pedods. Specifically, discussion of the
ongin of the Cold War situates changes in these re-education projects within that developing
dynamic.

Chapter 7 presents an extensive description of the three Allied political re-education
projects, presented in chronological order - those of the Soviet Union, the U.S. and the British.
The military history of WWII and the Geneva Conventon of 1929 provide the necessary
background to these political re-education projects with German pasoners of war. The Soviet
Unions political re-education projects, begun in 1942, included the establishment of the
Nationalkomitee "Freies Deutschland" and the Bund Deutscher Offiziere as both propaganda

and re-education projects and the development of the extensive Antifa Schools. The U.S.



political re-education projects, begun within the last year of the war, included the Intellectual
Diversion programme directed at all prisoners of war and the Special Schools and Fort Eustis
projects for selected prisoners of war. The British political re-education projects, essentially
during the post-war period, included a general re-education project for all prisoners of war and
the development of the special Youth Camp and Wilton Park Training Centre. In each case the
link between involvement in a re-education project and the German prsoner of war’s
experience after repatration is discussed.

Chapter 8 presents a discussion of these three political re-education projects in terms
of which propaganda paradigms and curriculum perspectives reflect the thinking of the
authortes involved in developing and running these projects. Important differences between
the Soviet Union, the U.S. and the British projects are presented. For example, grounded in a
Radical curriculum perspective and 2 modified Positivist Attirude Change propaganda
paradigm, the war-time and post-war Soviet Union re-education projects were overt, rather
than covert, in nature. In part this overt nature was based on the political power of the German
€émigrés involved and the organisational framework of 2 KPD, the German Communist Party,
a party which would contnue to function in a post-war Germany. Thus many of the organisers
of the re-education projects, as well as the prisoners of war, would be subject to repatdadon.
This was not true for either the U.S. or British re-education projects. Using a version of
historical materalism, the Soviet Union modified the German national myth to emphasise the
aberration that the Nazi regime represented and the possibility of a return to a more normal
German functioning. This political framework functioned well for both propaganda and
educational purposes, incorporating aspects of the Soviet national myth.

By contrast, U.S. re-education projects, begun only the last year of the war and

terminating in April 1946, were based on the Academic Ratonalism curdculum perspective



with some involvement of the Positivist Attitude Change propaganda paradigm. These re-
education projects were developed by academic personnel from the Humanities, rather than
social science, disciplines.> The explicit contrast between the national myths of the U.S. and
Germany was a fundamental aspect of these re-education projects. The limited duration of the
re-education projects and the lack of integration of the graduates within governance carried out
by the U.S. occupation forces of Germany are noted.

The post-war British re-educaton projects used a Positivist Attitude Change
propaganda paradigm, based on a moral, rather than political, interpretation of the cause of
Nazism. The British re-education projects approprated the diplomatic concept of the
‘collective guilt’ of the citizens of a country, used as justification for reparations, and changed
this concept to imply the moral responsibility of each prisoner of war. This collective guilt
framework implied the need for a shift in moral attitude that became a goal of the re-education
projects. These projects were also based on an explicit contrast between the national myth of
Nazi Germany and a British ‘social science’ account of German history, base on the Brdtsh
national myth. As well an appeal was made to the common history (and thus idendty) of
England and Germany as support for a favourable future trade relatonship between these two
countries. All projects sought to create co-operative personnel for the post-war occupation
forces but only the Soviet Union gave an organisational structure to this with the recruitment
to the KPD.

Building on both the review of the literature and the analysis of the Allied political re-

education projects with German prisoners of war, Chapter 9 presents conclusions about the

3 Kocka, discussing the discipline of history, offers this insight as to the limits of sceing history as a sodial science: Systemaric
comparison was alien to the historicist paradigm which dominated historical research and literature in the nineteenth and early
twenticth centuries. Particularly in Germany. A\nyone airing to reconstruct historical phenomena as individual events, study
them under the aspect of ‘development” and understand them in their context would not be interested in systematic
idendfication of similarites and differences or in their explanation. Narrative and comparison were and are opposite.
Without conceprual explanations and theoretical input, historical comparison is not possible. Kocka, Jiirgen. "German History



differing but overlapping natures of the concepts of propaganda and education as understood
within a social science approach. These include their different purposes and thus time frames,
as well as perception of voluntary or imposed nature, approprate forms of training and hence
forms of proof. Propaganda assumes an oppositional relationship between source and
audience. In contrast, education assumes 2 community-sanctioned basis for its curriculum.
These assumptions form a key distinction between propaganda and education. For the Allied
re-education projects, this contradiction was structurally imposed by doing “voluntary’ re-
education within a prison set-up.

These conclusions underscore a lacuna in propaganda paradigms with respect to
curriculum perspectives in the presumed motvation of the participants. Within the social
science analysis of education, only the Existentialist curriculum perspective includes the
individual’s internal motivation as central to the functioning of the persuasive communication
involved. A critical analysis of the concept of brainwashing demonstrates the advantage of
acknowledging the active role of the individual in the persuasive communication event. The
demonstrated effectiveness of propaganda could be better explained by the development of an
Existendalist propaganda paradigm that recognises the contribution of an individual’s internal
motvadon.

Within a social science based approach to propaganda and curriculum development,
there has to be a recognition of the role of competing multiple ideologies operating within all
societies. Wolf’s concept of multiple ideologies is offered as a corrective, providing a basis for a
more comprehensive comparative social-historical analysis. Recognition of multiple ideologies
would also argue for the presence of political ideologies in both the presuppositions and

practical applications of all propaganda paradigms and curriculum perspectives. The national

before Hitler: The Debate about the German Sonderweg." Jowrnal of Conterporary History (1988): 3-16.



myth also plays a key role in all government propaganda as well as within the humanities and
social science disciplines.

This comparauave study of the Allied re-education projects with German prisoners of
war in the 1942-49 period highlights the importance of situating an analysis in its historical
context and the udlity of adopting an ethnography-based definiton of ideology while
acknowledging the multiple ideologies operating within a society. Also these political re-
education projects showed the central role of the national myth in intemational diplomacy.

Methodology

This interdisciplinary dissertation presents 2 comparative case study of Allied re-
education projects with German prisoners of war conducted between 1943-48. For the Allied
re-education projects, this research used both archival data and secondary sources, including
articles and books wrtten by those involved in the re-education projects, as well as previous
research conducted on these projects. The historical context and interpretive framework are
based on marenal written both during and after WWIIL. The overall analytical framework of
propaganda and curriculum development is based on 2 critical reading of the relevant literature.
Using methodologies from the three fields of communication studies, history and education,
this dissertation focuses on identifying the interpretive frameworks used by the ‘producers’ of
the Allied re-educaton projects within their historically specific pre- to post-WWII period. For
propaganda, the propaganda premises are identified. While for education, this material was
analysed for the curriculum assumptions and choices made by those in charge of the re-

education projects.



This dissertation uses a qualitative content analysis® approach to the archival data
relevant to the U.S. and Brtish re-education projects while depending on secondary sources for
the Soviet project. A comparative case study of the Allied approaches is made, including their
respective interpretative frameworks of German mentality, politics and history and Germany’s
appropmate future status.”

The government archives of England, the Public Records Office (PRO), and of the
US, the National Archives and Research Administration (NARA), have been the main
repositories and sources of the relevant primary data. The most relevant secondary data about
the U.S. and British re-education projects comes from the following sources: the study done by
George McCracken for the US Army® on the U.S. re-education program, the thesis by
Cummins E. Speakman? based on his personal experience in the “intellectual diversion”
programme in the U.S. Army, the book by Ron Robin!? on the U.S. re-education projects, the
book by Henry Faulk!!, a participant in the British re-education projects, and the book by
Arthur Lee Smith Jr.!2 on all three Allied projects. In addition, a number of theses have looked
as the U.S. experience with German prisoners of war including those by Robert E.

McFadden!3, Charles S. Muskiet ITI¥, Alfred H. Paddock, Jr.15 and J. Barrde Williams.!6 Data

¢ The covert nature of these re-education projects makes a quantitative content analysis next-to-impossible since there was little
reportng of the projects in the public media undl late in their existence. Measuring the column inches in the different camp
newspapers devoted to socialist or communist or any other political party activity is limited by the materal available in the
archives: most issues of the camp newspapers were not preserved. Therefore spedific examples of differences in the U.S. and
British approaches can be dited, but no quanttative content analysis can be usefully done with the material availabie.

" The future options discussed for Germany ranged from the Morgenthau Plan to reduce post-war Germany to an agriculrural
society to the Marshal Plan which provided for the re-industralisation of Germany.

8 NARA: RG AMHC, Vol. / George McCracken - The Prsoner of War Re-education Program in the Years 1943 - 1946
(through April 47) compiled by john Mewha, 1-Feb-53.

? NARA: RG 389, Vol. 439 / 40, Cummins E. Speakman Thesis: Re-education of German Prisoners of War in the United
States During World War T 1948, 15-Jun-48.

' Robin, Ron. The Barbed- ire College: Reeducating German POWs in the United States During World War II. Princeton, NJ: Princeton
University Press, 1995.

"' Faulk, Henry. Group Captives: The Re-education of German Prisoners of War in Great Britain. London: Chatto & Windus, 1977.

12 Smith J., \rthur Lec. The war for the German mind- Re-educating Hitler's soldiers. Providence: Berghahn Books, 1996.

'* Mcl'adden, Robert E. "Der Ruf: your future is in your hands: the role of German POWs in reeducation.” MA, Miami
University, 1997.
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for the Soviet Union’s re-education projects used exclusively secondary data, mainly the work

by Arthur Lee Smith Jr.!7 and Kai P. Schoenhals!8, with cross reference to NARA and PRO

archival materal where available.

" Muskiet 11, Chades Michael. "Educating the A frika Korps: the Political Reeducation of German POWs in America during the
Second World War." MA, Baylor University, 1995.

'3 Paddock Jr., Alfred Harlan. "Psychological and Unconventional Warfare, 1941-1952: Origins of a "Special Warfare” Capability
for the United States Army." Ph.D., Duke University, 1979.

¢ Williams, J. Barric. "Re-education of German prisoners of war in the United States durng World War IL." MA, College of
William and Mary, 1993.

¥ Smith Jr., Arthur Lee. The war for the Gernran nrind- Re-educating Hitler's soldiers. Providence: Berghahn Books, 1996.

'® Schoenhals, Kai P. The Free Germarny Movement: A Case of Patriotism or Treason? New York: Greenwood Press, 1989.



Chapter 2 Presuppositions in Propaganda and Education Analysis

In 1943, the Soviet Union began a re-education project with their German prisoners of
war, promoting an anti-fascist perspective, and arguing that Hitler and Nazism were destroying
Germany. In eatly 1945, with the military situation heavily favouring an imminent Allied
victory, the U.S. began a re-education project with their German prisoners of war to teach
them that democracy was a superior form of government. In late 1945 and early 1946, the
British re-instituted their re-education efforts with the German prisoners of war then in their
custody, focusing on the democratic way of life as preferable to the authoritarian, leader
dominated, strong state which the British saw as the German model. In all cases, the recipients
of these re-education projects were German prisoners of war who legitimately expected
ultimate repatriation to their homeland — either as the victors or loser of the war. To what
extent can re-education be seen as education or were these projects simply the politcal
indoctrination of a captive audience?

Both education and propaganda are held respoansible for the formation, maintenance
and transformation of our beliefs and knowledge. Education is the publicly sanctioned
transmission of what is deemed to be useful knowledge. That ‘useful knowledge’ becomes the
curriculum of the school. Within the last three centuries, public education has been seen as
necessary for the functioning of an increasingly industrialised society. While the existence of
propaganda as a phenomenon is perhaps universally acknowledged, the concept has changed
with historical eras, based on the shifts in concepts of governance and the nature of truth. This
has created a distinction between education and propaganda. The core concept of propaganda
became identified with the persuasive communication of an ideology in contrast to education

as the communication of objective “facts’. But how legitimate is such a distinction? Can an
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absolute distinction be made between propaganda and education that would allow a conclusive
judgement on the nature of these Allied re-education projects?

In order to understand that nature of propaganda and curriculum, the assumptions
underlying these concepts — about the nature of govemance, truth, and persuasive purpose —
must be unravelled. After situating the common historical origin of propaganda and education,
the historical and philosophical shifts in the family of concepts related to both propaganda and
education will be examined. Doing this reveals the key roles of the concept of proof within
science and the nature of ideology to our understanding of both propaganda and education.
Background to Propaganda Analysis and Education

Propaganda as a concept was originally used by the Catholic Church, which in 1622,
established the Sacra Congregatio Christiano Nomini Propaganda, commonly known as the Sacra
Congregatio de Propaganda Fide whose task it was to carry the faith to the New World and to
revive and strengthen Catholicism in Europe in the face <;f the challenge posed by the
Protestant Reformation. The Catholic Church at that time ran the educational institutons as
well as the religious institutions for much of Europe. From within the Catholic Church, ‘truth’
was based on the divine texts along with the approprate interpretation by sanctioned
professionals — the hierarchical clergy with the Pope as the ultimate arbiter. Thus there was no
conflict between propaganda and education: they were one and the same, with even non-
religious academic courses requiring the sanction of the Catholic Church. Divine rght, as
sanctioned by the same Christian church, was a basic tenet of the hierarchical feudal relations
of power during this era. |

The current approaches to propaganda reflect the dismantling of this unified vision of
propaganda and education, along with the unified form of proof, and a shift in the philosophy

of governance to being fundamentally based on the ‘consent of the governed’. This change is
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most directly linked to the philosophy of the Enlightenment, itself linked with the
revolutionary upheavals of the late 18th century with the American and then French
revolutions, and the development of the mass media'® (print at this time), along with the
educational needs of the growing industrial revolution. The French revolution, leading as it did
to a democracy and fitting with the Enlightenment demands for rational explanation, led to the
establishment of a secular school system, with a curriculum outside of the control of the
Catholic church. The curriculum for the secular school systems that developed in many
European countries and in some of their former colonies carried on the responsibility for
educating the populace about governance. Within democracies based on the Enlghtenment
ideology, the curriculum was not only to train the future citizens with job related skills but also,
equally important, with the skills and character needed to carry out their civic responsibilities.
The empbhasis upon the civic responsibilities made the liberal curriculum distinct from simply
skill training which was carried out within an apprenticesl;ip programme.

A key component of this change was the Enlightenment distinction between rational
knowledge and belief systems. Rationality was seen as counterpoised to the obscurantism
inherent in religious belief. “Truth’ therefore was the result of rational thought not blinded by
the distortions of (religious) ‘ideology’. This clearly called for a secular educational system to
train future generations. Truth became increasingly associated with proof by empirical
verification as emulating the development of the physical sciences. Those physical sciences
were playing key roles in the industral revolution and the expansion of commerce.
Govemance was to be by the ‘consent of the govemed’, usually in the form of 2 democratically
elected representative body. This did not mean universal sufferance, as various restrictions

meant that the majority of the population could not vote. A part of the developing secular

' Leith, James A. Media and Revolution: Efght Talks for CBC Radio. Toronto: Hunter Rosce Company, 1974.
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education was citizenship training in civic responsibility. The developing distinction between
propaganda and education thus carried the historical link of propaganda as the promotion of
an ideology outside of the ‘rational’ educational institutions. These two key concepts — the
nature of proof being outside of an ideology and the need for the consent of the governed ~
form the central problematic for the current use of the concept of propaganda. As the issue of
Truth plays a critical role in the family of concepts linked to propaganda, with science now
proposed as holding truth in its grasp, a brief review of recent developments in the philosophy
of science demonstrates the limits on the possibility of maintaining a clear distinction between
educaton and propaganda.
Philosophical Issues Related to Propaganda and Education

Within the western European tradition, all modern concepts of propaganda invoke an
objective form of truth, incompatible with the bias that ideology is seen to introduce. However,
the objective sciences (including the social or human scieélces) that are the legacy of the
Enlightenment have themselves been challenged by recent developments in the philosophy of
science. This challenge is based on the distinction between ideology and empirical fact that the
Enlightenment insisted upon. Science was assumed, unlike other approaches, to rely on
objective fact, unbiased by opinion, religious belief, or ideology. This popular view corresponds
to the positivist image of science, an approach that claims an inherently self-correcting mode of
functoning, which leads to a steadily increasing, cumulative body of knowledge. This view
proposes that sciendfic information grows steadily, tested against the material world, which as a
feedback system to modify — or reject — the theory or hypothesis that generated the research.
This is in contrast to the presumed self-justifying system operating within an ideology.

In the posidvist’s view, observatons, to function correctly, must be free from

contaminaton or restrictions that would prejudice their corrective role. Harold I. Brown, in an
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epistemological analysis of this key capacity, challenges the possibility of such purity for the
data. Knowledge of the "mind-independent material world"? is ultimately a sensory event
within the personal experience of the researcher. The empiricist view assumes that all humans
would perceive the same thing given the same data and thus that knowledge of the data — ie.
the observation or perception of the data —is equivalent to the sensory input. Brown first notes
that all sensory data does not result in gaining our attention and that only those parts that have
some significance to us will actually be consciously perceived by the viewer. Significant
perception, as opposed to sensation, is meaningful and that meaning comes from what the
viewer already knows, believes, or expects in the situation. The meaning of the perception thus
comes from this previous knowledge context. The same role for meaning must hold true for
the observations in science as well The context of the scientist’s observation is the theory that
generated the hypothesis, or predicton involved in the research, and thus the observation is
theory-laden. The "meaningful-ness" of perceptions is even more crtical to the récogm’tion of
anomalous data or counter instances — the central components of the self-correcting feature of
the scientific method. Only by having a theory generated meaning against which this data is
compared, or an expectation of what ought to exist in this situation, can any data be recognised
as not fitting within that theory.

Scientsts normally operate within a system of theories (also called paradigms or
research programs) that define the observational categores, the meaning of key terms and the
correct means to carry out the observations and thus guide research, propose solutions to
problems, and provide the context for the interpretation of the data. These theodes include
webs of presuppositions, both explicit and implicit. In analysing the nature of these

presuppositions, Brown determines that they are neither analytical, nor empirical in the

* Brown, Harold 1. Perteption, Theory and Commritment. Chicago: University of Chicago Press, 1979.
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traditional philosophical sense, but rather constitute a separate form he refers to as
paradigmatic presuppositions®!. Presuppositions are thus seen as both necessary components
of a scientific theory and as a source of possible distortion in the interpreting and the

perception of sensory data.
The core presuppositions about the nature of reality by the positivist approach are

neatly summarnsed by Macmillan and Garrison® as minimally including these five points:

1. An assumption that at the very least, nature is uniform, ie., that the objects
of investigation are consistent in their existence and behaviour...

2. The prnciple of causality is also assumed to hold— at least as far as believing
that it is possible to give causal explanation of the phenomena under
investgaton, at most of believing that all events are caused.

3. A belief that our knowledge of the natural world must ultimately (and
perhaps proximately) depend upon our experience of the world, as apart from
"ratdonally” determined laws.

4. An assumption that the number of circumstances that pertain to the
causation of particular natural phenomena is limited and knowable.

Finally,

5. that only phenomena that admit of quantification (or better sll,
measurement) are fit for scientific inquiry. (Macmillan & Garrison 1984, p.257)

Itis point three from this summary that is directly challenged by Brown’s conclusion that
observadons are by their very nature theory-laden, that is, not separate from "rationally
determined laws".>3

In summary, if observation (experience) is subservient to theory (ratonally determined
laws), then observation cannot be an objective source of truth. Observation cannot serve as the

consummate corrective leading to a progressive accumulation of improved knowledge of the

* Brown, Harold 1. Peneption, Theory and Commitment. Chicago: University of Chicago Press, 1979.

* Macmillan, CJ.B., and James W'. Garrison. "Using the "New Philosophy of Science” in Criticizing Current Research
Tradidons in Educaton.” Educational Researcher 13 (1984): 15-21. See also Schwab in "Enquiry and the Reading Process" who
proposes a nigorous method for identdfying the presuppositions that exist in all forms of analytical enquiry. Schwab.

3 Gardson in "Some Principles of Postpositivistic Philosophy of Science” further elaborates the philosophical underpinning of
this new approach. Garrison, James W’. "Some Principles of Postpositvistic Philosophy of Sdence." Educational Researcher 15,
no. November (1986): 12-18.










































































































































































































































































































































































































































































































































































































































