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éﬁ/ : T .. INSTRUCTIONAL TELEVISION ¢ . .
) [1] vt ¢ . [ . e 2 o
.. ,,'” ' ,-v' v by Elias Jengo - .
- K\r " \ [ ,‘. : ~ ’ ™
/ L AT ) . .
. . The purpose of the§Qhesis was tocassessfthe extent of instruc
. ' tional television use in eleﬁentéry schools, and to determine whethe

s P . : PR
teachers' decisions to accept or reject instrugtional television wag

. retated to: (1) availability and accessibi]ity of television sete;

!‘ -."

- (2) use of other instructional media and methqu 6(3) sex of the s

» . teacher; (4) teaching-exper1ence, (5) age of the teacher, (q) re]e- -
* vance of'programme series and (7) teachers' perceived effec&s of

instruct1ona1 te1evision on the’ normal teacher-student re}rt1onsh1p

l

Q ' N '
PN " ¢reated by face-to-face.instruct1on An’18-1tem quest1onnaire .

_ 4ﬁev@10ped by the 1nvestlgator was used to collect data on teﬁéhers.
R | atxituges to'the use of inétructiona] television. . |

The f1ndings revea]ed a signif1cant relationship between My, '

' vision. Strong ré#ationships were also found between the use of

instnuclional teL*yision and the use of four other instructiqpa]

me%ia. .

accessibi\ity “of television sets and the use of instructional te]e- S ;;:

1
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| | | CHAPTER 1 ' |
L SR BACKGROUND TO_.THE STUDY o S

The complex sets of contingéncies nece.ssary to make instruc- -
tional television a viable part of the curriculum design of a scMol
s'ystema 1' s often easy to state in generé] terms. More complex, how‘ever
o i$ the task of 1dent1f_ying factors which 1ead some teachers to say
a ' | "no" ‘and others to say "yes" when faced w1tn the question of inte- _
‘ ~ gratmg 1nstructiona1 media such as. instructwnal té]evfswn in the ‘ '“ | )

’

, school curricul um.

.. Not much is known about the attitudes of efementary schoo]
: teachers toward mstructlona] television in the Greater Montrea'l area. )
Instruct1ona1 te]ev1s1on is available to this area through the‘CBOT
CBMT and: CKMI signals throughout the,school year. These stations

- - - “telecast varied daytune programmes designed-for use in both elemen-

-

tary and secondary schools. However, a_curious observer might wonder -

whéther there was a consistent use bemg made of 1nstructional tele- %
o . . .- L
vision in the e'lementary schools in this area, . fﬁ, .

.
’

¥

Tho.@’o us who are inquisﬂ:ive about the ro]e of _some aspects O '_-‘_m.

o
there were reasons for teachers decisions to use. or notgzto« use m»-

structional television 1n the eiementary schools. There can be

little resistance in accepting the notion that students,'lea at, " ¢ :. .

least as wen from televis*lon as fmm non-televised 1nstruct>ion.
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Schramp (1962) reviewed several research studies on learning from

, television and concluded_that (a) under some conditions and used in

_ ‘some ways, instructional television can be highly effective and (b)
oo that the pertinent question is no longer whether a teacher can ‘teach
T ( effectively on te]evwsionj\but rather how, when, for what subJects, | J
: . _and with what art1cu1ation into classroom act1v1t1es 1nstruct1ona1 : '/<i j
1» . ‘ television can mast effectively be used Noth1ng is ment1oned here
&- ' of the attitudes of those who influence the use of 1nstruct1ona1
3 television. | ' Lo o ' ‘
B : ‘ The potential of television has‘uidely been under discussion,
‘Coldevin (1972a, 1972b), for example, found that'television was a
major source of political socialization among American high school
" students. He reported that the mass media in general and television ¢
in particular is a primary source of American ado]escenﬁ's.natjqnei
.and 1nternat1ona1 or1entat1ons Similar resu]ts were reported anong
French and English Canad1an adolescents (CO]d&VIn i1973) It shou]d
be observed here that Co]devin (1973) refers to the 1nformat10n con—

|l

tent channeled through te]ev151on, and not to telev1sion as an obJect

v *

Eer se. o ‘ : A T . .
Telev1sed 1nstruction 1n.schoo1s 1s a’ scheme proposed by those v
who make decis1ons about.the ]ntroduct1onuef educational"innOVat1ons* o

in the curr1cu1um and instruction: in the school - systemr, Teachers are

expected to implement such dec1sions. But as can be, expected, the

: ;>att1tudes ‘of teachers to any educational 1nnovatipn are of vitat

[

v 1mportance and as-such, they call for a systematic s‘&dy..,~

In.a study on teacherS'attitudes to radio and te]evf?ion YLISAf




broadcasting conducted in Quebec,by the Research Committee for Radio

¢ °

o . and Television (1966), the researchers measured the attitudes of a

sample of 482 teachers.' It was concluded ‘that female teachers held . >
/ - ’ * - . .

|
|
j
|
|

favourable attitudes to 1nstructional television in a greater pro-

portion that male teachers, whose- preparat1on for television Tessons
was greater in proportion than female tfachers Less favourable.
attitudes were observed among teachers from metropolitan areas. Sucﬁ‘
results, however, leave unanswered important questions concerning the

factors that Tead other teachers to accept or reject instructional

'
i

telev1s1on as an 1ntegral part of their curricula. 5
One of the most elaborate studies on teachers' att1tudes to 1n;V¢
: struct1onal telev1s1on was conducted by Westley and‘gacobson (1962)
who concluded that teachers? attitudes to lnstructional‘television
. were based on: ‘(a) challenge or threat wh1ch endangers the classroom |,
teacher s advancement and threaten his eventual unemployment, (b)
economy- whether ITV would help with the r151ng student enrol Iments;
(c) instructional side benefits related to whether adults can learn
s from ITV—and nhether Ilv could help in acquainting teachers with new

developments in educatlon like new mathematics; (d) partnership (may~\

* the studio teacher not "back up" and strengthen the classroom teacher,

and 1mprove student ach1evement?), (e) responsiveness (w1ll ITv dull . R

the pupils' interest or contribute to‘positive attitudes toward the

SUbJECt matter taught?); (f) parental influence Ahow will the parents 0
react to the broadcast lessons they see on the air?) (g) secdylty
_(could televlslon teaching ever replace the classroom teacher?),

4 1 a
. B
i “
'

(h) ﬂnvid1ous cpmparisons "(will the "master tzgcher“ on TV make the



- o c]assrdom teacher seem inept at tiges?);:(i) experiinental'attit;udes
‘ . (even lf the, value of ITV is not yet determmed shouldn't we give
i , it a try?); (j) in-service traimng (will it be useful in br1ng1ng -
. | teachers new ;ﬂ“’t':ent and new methods in the1r fields?).

- . 0 Ayers (1972), used a 32-jtem 1nstrument s1mﬂar to the" att1tude
SFale developed by Westley and Jacobson (]962) ‘fqr ‘use with mathe-
o matics teechers, to measure the attitudes of 142 elementary school '

) teachers. He concluded that teachers rejected the idea that television

A d
] -
»

Lo destroyed the normal teacher-pupil relationship created by face-to-

face instruction. The findings also reported ‘that teachers did not
. . : o

perceive television as a threat to their employment‘: and advancement,
: : - Co
They saw the studio téacher as a possible source of help in improving

v

.

the attitudes and lejehof achievement of chﬂdrgn'.

'Theee findings, however, do not Bring to light the infl uenc\of

superiors on teachers' attitudes toward instructjonal television. A
study conduclted by Bessent, Harr1s and Thomas (1968) revea]ed ‘that
’promment among the reasons gi ven by teachers for using 1nstructional
teTev1s1on were that théy were. foﬂowmg or;aders or expectations of -

supermrs The researchers noted that "Forty seven out of eighty-
. ~5/
five adopting-teachers expressed one or nibre of the reasons mdicatmg

.

\ conformance to organisational exfé‘ctatmns Almost one teacher in

[4

four gave these kinds of reasons and no. others", ‘ e

Newton (197”, however, demonstrated that consideratmns per-

evaluators and the inﬂ uence of central staff, were perceived by

teachers as the least mﬂuential factors in their decisions to. use

2.

taining to the mﬂuence of others such as the~ reaction of supervisors.q




#_ - or not to use instructional television.

Chu and Schramm (1967), however, concluded that among the:

' . factors that determine teachers'. attitudes to instructional television

were: (a) how they perceived the degree of threat to the classroom

L3

autonomy; (b) how they esti mate the 1ikelihood of mechanized instruc-
tion rep]acing direct contact with s'tuden‘ts;, (¢) how they estimate
the effectiveness of instructional t‘elevisi.on; (d) the _difficulti‘es
they see in-the way of 'using mdern techm’%iues; (e) how’ conservative

P

they are, and whether they trust or distrust ed0cat1ona1 experimen-

tation, - . > T ,‘ X .
Studies by Toblas (1 963, 1966) seem to support some of the above.

concl us1ons In studying the dimensions of teachers attltudes to

vamous instructional me@tg, Tobias (1963, 149,66) attempted to deter-

mine the degree to wh1ch fear of mechanizatmn and other veriaﬁﬁ?

affected teachers' attitudes toward instructional media. The results

\ 4 Y
showed that the 1east)favourab1e att1tudes were exposed concermng

¢

A

the terms connoting automation. The trad1t1onal terms such as flas&,

cards received the most favourable responses. Lack of knowledge and

fear of’ automﬁion W re, therefore, 11nked by Tobias (1963 1966) -
with' teacher attitydes to instruction media.

In this thesis, some of the pertinent research relative to | - )

' teacber;»"attitudes toward one instructional medium (instructional

te'levision-) is examined., and a nqumber of 'génera'l“ hypotheses which are

.rel ated to teachers' att1tudes are tested This area of research 1s '
viewed as part1cular1 y useful within the Montreaf area, given the |
dearth of' rese’”rch of this nature mthi;\ the tanadﬁan qontext



PURPOSE' OF THE STUDY o ‘

v . +

The,nain purpose was to identify those teachers who used in-

structional television/and those who_did not and possible reasons for

-

, . . the respective decisigns. : ' | - .
- Specifically, the object was to Took for answers to the folﬁoﬁ*
, .

C - ing questions: Y ;

"I. 'Extent of iTV use among elementary school teachers:

Is the use and non-use of instructional television related to e

<

, : any one og the fbl]owing? .

R ) (i) Availability and accessibi]ity of TV sets within the ele-
- . ment?;y schools. . A .
b v + (ii) Age of the teacher. ’ '

(iit) Persona11ty ahd the teaching methods of the studio teacheqb

; ’ (iv) Sex of the teacher. ) ‘ . |

“(v) Teachers' use of other<media and methods.

.

(Vi) Teaching experience;‘. ' ' c e . ,é
(vii) Teachers' backgrdund in Educational Téchnology. | . o
. I1. Teachers' Professional Attitudes: ) . A .

-

Y : To what extent are the f&llowing factors related to teachers

‘ use or non-use of instructional television. - ’ ' ‘o
, (i) Teachers perceived influence Zf ITV upon the normal g)hcher-
pupil relationship créated by face&to-face instruction.

- {11) Teachers perceived instructional value of instructional . ,'f Ty

w : e

televisiona . . .

Oi,' : M

(i1i) Relevance of programme serfes..f



7

'

. (iv) Teachers' relative influence of superiors on the conduct of
classroom practices, i.e., official policy on the\use of instructional
te]ev151on ~ .

Specifica]] Ys 1t was intended to test the\foﬂowmg hypotheses

' to investigate ‘the re]ationsh1p between variables: ‘

.

Hypothesis 1

.

Teachers whd-had ready access to TV sets would tend to use pro-

13

grammes more than those who did not. .. E

i

Hypothesis 2

' Teachers nho«made-use of jnstriszqul television would be more
likely to use other instructional medfa than those who did not.

Hypothesis 3

r

The tyng of subject(Q) a teacher taught would more likely in-
fluence the use of ITV than the teachers' subject specialization.

ﬂyggthes1s 4

Female teachers tend to make-more use of ITV than male teachers.

o A

Hypothesis 5 . , . i s ~

Teachers with more than 5 years of teaphing-experience would

tend to use ITV more than those with less qpanig?gearsf
) , iy 3 -
pothes1s 6

* Teachers with a background 1n Educatiogal Technology would use’

‘ITV more than those without such background Tt e

.

Hypothesis 7~ . . - ST ac

Teachers in the age bracket 20~39 would more 11ke1y bg heamy
users of ITV than those above that age range\\

%




1 ’, 8 1] .
. i .- e » \
[ Q ) = ! . - , { 3
Hypothesis 8 - e . -2
.‘ Persona]ity and teachmg methods of the studio teacher were ’
L2 - \ . .
: - 7 related to the classroom teachers' use of ITV. .
, Hypothesis 9 . -
. Teachers' decisions to use ITV would more likely be a function
.' of the official policy. ' | ‘ L ;
o
r . Hypothesis 10 ) i I oL
& . ' : ( ’ " ' ‘; &

| . - . Relevance of ITV programmes\to classroom teaching programme ‘
| : : ) . \
l / would be related to teachers' use of ITV. ' \

. Hypothesis 11 . ‘ :

~ Teachers' who felt that ITV destroys the normal teacher-pugﬁ

less than those who did not. \F =

R 4

*

rélationship created by face-to-face teaching would tend to use ITV ) '
|
|

As has been discussed earher (c.f. p. 4), avaﬂabﬂity and

access1bi11ty of TY.sets has been shown by Bessent Harris and Thomas
(1968) to affect teachers' utilization—of tructiona] television. .
They ‘reported that mst teachérs M of ITV programmes .

freqﬁent]y when sets Were numero

3 anqj'ciose at Ar{and. Aquino (1970),\ .
*has also shown that the avaﬂabﬂ‘it)" and- accessibility of educational |

. media within'the schooj environment had some effects on teachers' .
‘ ' o { 'attitudes' toward media. H’is study re.v'eeled further that; teachers o | 3
o were not concerned about the amounts of audlovisual equtpm@t their ot : L ;’.3
1.;:‘ B schools owned, as 'long as the equipment was accessible when 11: was “

»

needed - . . < e

- Lt

Sex ‘and teach_g experience were reported 1n the study of
| teachers attitudes to radio ami televiﬁon cOnducted by the Quebec i



[ .

9" | "
; . S

Research. Conmittee far School Radio’and.TeIevision (1966) as being -

influential on the us€ and nan-use of instructional. teleyision..

Westley and Jacobson (1962), demonstrated that personality and teaching

~

méthods of the studio teacher were related to teachers use of ITVZ

Teachers“ background in aspects\of Educational Technologx_as a variable

of a maJor consequence was found by Aguifio (1971) as an important
factor in teachers‘ attitudes toward audio-visual 1nstruct1on in schoo]s.
He conc]uded that the att1tud€”to a foeld of study-is improved dur1ng

formal study within that field. NormaI teachers-pupil relationship

was identified by Ayers'(1972) as havihg'nO‘effect in teachers' atti-.
) ' ’ ‘ . 1 .
tudes to ITV. This study will test the hypothes.is bearing this vari-

.

able.

i

ion was noted by‘both .

Ayers (1972) agd Newton (1971). In the study by Ayers (19?2), teachers

Teachers' perceived value of ITV in edu

reported that their major problem appeared to be associated with the

lack of sdfficient materials to use in conjunction with ITV. Thus, N

it could be concluded that they’perce1ved ITVas a real asset in the

learning and teach1ng 51tuations. Newton, however, found th\t\there , "

4
were six most influential_ considerations perce1ved by teachers when , o

it came to.using ITV: the effect of programmes on?children; programme -

content in relation to other claserOm activities; the meaning pro- -

- gramme content had for pupils and the 1earn1ng situation created

'compared to what could be provided otherwise. These factors it must

‘

be noted, are based on ‘the results of evalu ion of six spec1fts

classroom telecasts for grades 1 2 5 and 6. 1t;-

"



10 : : Y

a

i

variable was based on the studies by Bessent, Harris and Thomas v N

(1968), who have shown thatka‘great numbﬁr of teaChgrs‘used ITV as’a

.

result of'pressﬁre from their superiors. ' J

?

While-age, sex and years of teaching egperience are not the

same variable, they are comparative]y related, with a _g_.be1ng perhaps

- the more: conceptua11y meaningfu] in the study of att1tudes of teachers

to current aspects of Educational Techno]ogy\such as instructional . ;

ob. . .
television. ¢ _ :

. : |

In the reyiew of research by Schramm (1962) it was noted thdt

art, science, physical education, music and social studies telecasts

were the most-wanted resources in schoo]s. In ‘this study, one
v ~ —— »

var1abTe concerning teachers college level spec1a11zat1on was inctuded
to determ1ne whether attitudes to ITV would be related to the1r |
academ1c spec1e]1zat1on. S1nce Schramm (1962) reported that the least
favoured were subjects built, around drill (reading, writing, and
ar1thmet1J), it seemed re]evant in thxs study to see how teachers

) co11ege concentration would affect the1r attitudes to ITV,

Definition o? variables - .

‘ . E
. age of. the teacher 15g;,




' meant the chronofogical age in years counted from 'the time of birth, . ° ‘.

while official policy is meant to be the~0rganisatjonal procedures

wﬁ,ﬂgxgrning—the:phacticeﬂof"teaching"tn~the school/@ystem. Personality,

and teaching methods of the studio teacher is defined to mean the

ability of the television teacher in the presentation of televised

lessons, personal appearance and articulation. Teaching experience

" refers to the number of years a teacher has spent in classroom

teaching since a formal or informal training and education in the

teaching profession.
[

. - . N
Significance of the study. -
According to Teather (1972), teachers attitudes to aspects of
_educational technology are important because: "(a) the teacher may; ',

possibly quite unintentionally, intfuente pupi]sj learning from new
media - even if the information to be learnt is in as highly struc- 3
tured a fbrm.as teaching Qfegramme; (b) whateyer equipment is hede'
aveileble to the school, the teacher controls the extent of its use

in the classroom". There is very Tittle to disagree\with what

feather (1972) says, unless of couhse, one tahes teachers' use of,; .

3 N : i “ o,

instructional. medla for granted.

[4

© Elaps (1969) concluded that teachers attitudes to programmed

‘instruct1on had a-marked effect on students attitudes. He- also held 'j:;' .—;'f<
the View that such effects suggest that when students become. teachers ‘
they would transmit their inherlted negat1ve attitudes to their

pupils. ‘The same, may be. safd of'teachers attitudes to instructional

television.
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Golob (1971) summarized the importance of teachers' attitudes ‘

in the educational-setting by suggestirg in these terms:

. The attitudes, values and beliefs of teachers in °

~a.given setting must be critically consiqgred if we
are attempting realistic educational chanjje. Some
commonality of educational purpose and perspective

among the numbers of a teaching staff is essential in
- their visualization of some common goals, Knowing

° the nature of these commaffalities and differences is

a necessary step in prescribing an approach to educa-
tional change.l :

~

+ Golob shows awareness here of how essential teachers' values

and attitudes are in initiating educational changes. Such awareness
is a]so,reIevant to the classroom teébhgng and learning practices.

Too often-eduéatigna] haterials developers, curriculum planners and
éducatiﬂﬁal adm%nistrhtor§ tend to overlook tﬁe role played by
teachérsﬂ attitudes to various educational resoyrces'that are'designéﬁ
to promote learning. As a result, there is often no dialogue between 5 ]
teachers and those who make decisions about curriculum innovations,

*

This does not imply tha¥ school administrators, hrodubgrsaof'instruc- -

tional te]evisidn‘pnpgﬁamnes ahd'teéchers do not speak to one another.

It does, however, suggest that the interaction betweefi teachers and

»

educational resources such as, instructional television is very

-

little known to non-teéching persohnel; except perhaps, when it comes
to the e&dluation 6f programmes . It'is the aim of this study to , Lo

expose this interaction to educational administrators, curriculum .

planners and 1nstruétionaj television programme producers.

» -

lLouis'Anthony Golob, "An examinatibh of the Atiifudes of ay) R
Secondary School Staff‘%oncernipg‘cent p_Educational Problems." = .~ o oo
Dissertation Abstract International: Vot.™31, Nﬂlh]iggﬂay:1921%“:%;mu§;': i
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Instructional television as an educational practice in which
f . o
selected information is Broadcast to the learner to enable him to:

kY

_engage in specified behavioufs-uqder specified conditﬁons, has been
prac@icedlin Canada for more than a decade now. It is part and parcel

of the growing field of Educational Technology. It is bot incongruous,

| ” therefore, to say as Mitchell {1970) does: -

) Implicit in all definitions of educational tecfnology
is the intent to control or influence what people think, ‘
°w ' feel or do. This is achieved through the manipulation of
| - the physical, social or symbolic (e.g. verbal or visual)
| : ‘ environment of the person. . . The educational technolo-
1 \ o gist can png@ote human welfare if he will.2

3
s

Mitchell does ndt, of course, mention research directly as one
of the tools of manipulation of the educational environment which, can
¢ {

reveal what people think, feel or do. in the teaéhing and learning

B ;jt?ations. At'any rate, this study is a pr0105§5d<gn&1ation of

) & :
Mitchell's concept of social manipulation intended to find out what N

teachers féel, think or do,when‘faced with the quéstion of curricular
'integratioﬁ of instructional television. . .

. "Finally the relevance of the study to the educational setting
1ies in’ the assumptioﬁ’that the present generation of educational

. : technologists is anxious to foster learning using . a §ophisticated ‘ :*‘51

o . systems approach, Perhaps no one has been more conscious of-the new Lo

‘rale of educational feghnologisps than.Thompson. (1969). He observes:

. . Perhaps his most important discovery was the -
° wholeness existing among educational eventsé and

[

. '

. . A i ' o ' .
. 2P, David Mitchell., “Educational Jgchnology: Panacea or L
Placebo" in Bajpai, A,C. and Leedham, J. F.,-(eds) Aspects pf:Eduza';

" catfonal Technology. Vol. IV, London;'Pitman, 197G, = 7% "= .

s
- SN
[ e LT
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- . the resuitant\fa11acy of feeding aids and'@aterials . _ i
. piecemeal intd‘a\xgggq,and il11-defined methodology. o
He discovered also that sometimes the aids did the . .
teaching and the teacher was the aid.3
While Thompson (1969) does not illustrate this "wholeness", it -
1s'common knowledge that if there is no dialogue among those wﬁo pro- e
- ' : & . ' . .
‘_’,,/’J duce educational resources such as television programmes for instruc- e
tional purposes, curriculum p}anners, school administrators, and -

teachers, instructional television will .be hard to manage in the v

Y ¢ »

Lo +_ absence of a meaningful working re]agionshfp betwgen‘those who are’
- _*éxpected to implement degisions‘and those who make the decisions. - -
Teachers are part and parcel of the entire educational 'system -

: anywhere in fhe‘wor!d, and their attitudes to educational resources

are instrumental in determinipg‘the success or failure of”ahy edu-
cational‘;ractice. ; - , . : o

t4

- Lastly, the inveétigator hopes that the experience gained in - ‘ .
conductiﬁg this study will eéuip him w;%h relevant b&ékgrpund for
future pfdject§ qf,similér nature inlﬁis hofme country whepe very
little educétiona] research related to the dse-of educational fasourceé S
I'J/ . , .f has begn:gonducted. - : E X g

ey

o © - Samas J. Thqmpsonﬂ;fInstructfonai'Cdnnunicagjon; New'Ydfk:r-'ﬁlﬁ';’ ;f4i(}:ﬁ
“Van Nostrand:Reinhold, 1969, p. 225. . . RS ’ e e
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- - . CHAPTER II

\ | - ~ METHODOLOGY

** " This chapter-is concerned with the, (1) administration of the -
e t ! "

instrument, and (2) the sampling procedure,’ :

° 5 Inl

-Administration of the Questionnaire

&

The initial pretesting of the quest10nna1re was conducted
"thrqugh d1str1but1bn of th1rty—f1ve quest1onna1res to two even1ng‘>
classes at S1r George Williams University. These classes were chosen —/ o

| ' on the bas1s of their having the 1argest enrol1ment of e]ementary \

— school teachers :

5
n . -

Having revised the initjal questionnaire, permission was asked

from the Protestant Schoo] Board of Greater Montrea‘l to conduct re- .

search in twenty randomly seleSted eletnentary schools. Perml ssion

was granted through official correSpondence, and’ steps were taken to
post thé>questionna1re to the selected schools. '
| In order to overcome the anticipated resistance of schoo'l
prmcwles, the investzgator felt that he wou'i"d ‘have to make persona‘l

' contact with’ most of them. The contact would allow the purpose and N '

- rationale’ of the study to be thomughl& exp]ained to reduce suspicions ,

‘, of the respondents .

Two practical: wa,ys of making suCh qontact were by telephone md

" by meeting with sorie, of ‘the school heads.y For. the most - part, the

AH questjomaimst except S

.AtﬂePhone contact uorked remarkably wen



(

" (77.5%) respondents out of 621 teachers.

" of 79 elementary schools.

16

'in one school, were mailed to the pr1nc1pals in the second week of
Februar,y 1973. Enclosed with the questwnnair‘es were self—addressed
envelopes to makevq-t convenient for return postage.

The data on return ratgsijS‘shown in Table 1 (pagel17 ). The

A

similarity of the gtum percentage bver different schools suggest N

strongly that there was no systematic bias introduced by the respon-

"

dents. The investigator's impression was that those not replying

A\ . )
tended to be teachers who were extremely busy at the time of the
administration of the questionnaire, since pefhaps they missed the .

s

verbal explanation from their principals. :

-

In the Quebec study conducted b)\ite Research Committee for

Radio and Television (1966), the réturn—rate.was composed of-482

In this study two schools declined and they were withdrawn from

the‘sar'nple. They, however, gave reasons for not part1c1pat1ng One

. ’ ) ?vorted to the 1nvest1gator that 1nstruct1ona1 television was con-
' /
’ n

ined to only one grade, that is, the fifth grade. The other indicated |
that the teachers were too Busy to'adequately have time to answer the |
questionnaire, . '« ’ : . .
Sampl'e . > . \ . ) o | o :

’ ‘ The p0pu1'at*lon was made up of elementary séhool -teachers of the_ »l o
Protestant SéthI Board of Greater hontfeal. The sample consisted of. s .

104 elementary school teachers from a random sampl'e of elementary

schools. Eighteen schools were randomly selected from the master Hst

The 11st.was supplied by the Schoo’l Board
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i
J

The -population of the sehools from which the sample was drawn
was within the receiving area of school te]evisioﬁ broadcasts. The
échoojs were selected by listing them in a]phabet{éal ordér by name
énd a number was assigned to each 8f thém in serial orde}.< A table

’

of random numbers was then used to select ihdividual schools.,

It was decided to confine Fhe sample tor4th, 5th and 6th grades
since heavy use éf ITV was made in such gfades (see Appendix C |
page,61). A caution is in arder here to note that the‘tab1e does not
includé those instructional television programmes which were ndt
specific to ahy grade level. In the official Department of Education, 34 .
School Broadcasts (1972-73) manual, sucﬁ prograﬁmes appeared as ‘ f'h

] R

"general". . ) ) ‘ : ' i

.~

S . Table 1 .

Return .Rates for Schools

’ %

Schools Number ‘ Number | Percent -
Administered * Returned _Returned

Atuntsic ~ -« |5 a4l . 80

Barclay "5 3 ] 60 :

.Cecil Newman 5 3 60. g

Devonshire IR : T 6 ) 75

Glencoe 6 ) 6 | , 100 .

Guy Drummond 6 4» 67 - -

Herbert Symonds L -6, 5 f§3 con

‘Kensington g 1:" si; , 4"f e 67 O
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‘ o Table 'l-«;éontinued
Schools Number | , | Number Percent .
Administered - Returned ‘Returned
' Marpie Hill 5 g 80
Morison | 6 . 5 - 83
Parkdale » 6 5 83
' Rosedale o 5 4 80
o sinclair Laird 6 . 5 83
Sir Arthur Currie 5 S 80
\ ‘Sumnarlea e s 83
Surrey Gardens . "6 5 . 83
‘Victo'ria o 4 .3 755’
. Westminster T8 - 1_ 88
s Total - L 04 gz 79

ﬁ:*@ii&?

iy, Wy 2agt
e 3 ‘&:«“‘4 <
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5 . ° b CHAPTER III . .

T © DATA ANALYSIS © .
. ! v ‘ a’/
The purpose of this chapter is to present and enlarge upon the f
data collected. " In performing‘ the analyses, the use of Instructional
Tetevision is the dependent variable, while independent variables

are: accessibility of television sets, use of other media and methods,

3 O'

. vsex, teaching experience, age,’re]evance of ITV grogrammes, and

teachers perceived ITV effects on the ‘normal ﬁacher-student re'l a-

s

tionship created by face—to-face instruction, |

For purposes of ana]ys1s a1t relevant hypotheses were tested '

_statistically by use of Chi-squarev tests of indeﬁenden¢e. In additibn,

1 was used in the appropnate tab]es.

[

- Yates's correct'mn for cont'lnuity

Thrée hypot
due to i uff1c1 nt data that c0u1d gllow a 'meaningful mterpretation

. 2]

of the analysis. - - = - S o S

> PN It o
. N . ' o

RESULTS  ,  © - ... I

Jd B 1 M -
Hzp_qtl_lgs{l'\s 1 ' ' o S \\ v
Table 2 shows the analysis for th1s hypothesis. o The resu?ts

strongly suﬁported the hypothesis that teachers ‘who had ready agcess

e
i4

- IThis correction 1s used uhere any of the expected frequencies
are.less than,5.. See George A. Ferguson., Statistical Analysis -in .
Pszch?osy & Educatiﬂu, New York Mcﬁraw Hﬂ1 7971 Chapter 13, 'IYN

ses; ,hypothesw number 6, 8 and 9 were not testéd .




1

to TV sets 'would;tend to use ITV brogra’mnes more than thf)se who did
not.2 This éuggests that there was a s{gm‘ fi_éant relationship between

the variables of ITV use and .access to TV sets,

Table 2

Relationship. of ITV use and Accessibﬂfty of TV sets

! -

Instructional TV ~7

Users Non-users?

" Easily accessible 31(86.1)  5(13.9) . 36(67.9)
¢ ' . € *
TV Sets ; - ‘
Not easily S . . .
accessitfie . 9(52.9) 8(47.1) 17(32.7)
( '

Total . 40(75.4) _ 13(24.6) 53(100.0)

Chi-square = 6.905, df=1; p<.0l

- Hypothesis 2°

. . -
1

The ana'lys1s for this hypothesis invdlved finding the relation-'
hip of 'ITV use and the use of six other instructional medtf and--

methods. Table 3.shows the findings on the relationship_of ITV use

!

and thyf use of charts, posters and gf-aphs in teaching. From the
analysis in Table 3, there was enough evidence to suggest that the \
use of ITV was strongly associated with the u!e of charts, graphs ’

-
"

e , .
- v - . -
¢ . I3 - . »

- c}w"

televishn one or, nm'e timas per week Ay S AN
- 3The.six media and metbods were’ &electe& from w med'la andg s

X o

“: " methods. included in. the- Instranert. ' The chotce was based on: the ;
TS of teachers responkgs "‘per ,Aﬂa Aand- lﬂetm“ ““‘f‘ e hiig e
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 were independent of each other. : ‘ R

21 .

&

" and posters4 The two classroom teaching practices were s1gn1f1cantly

related in this analysis. - Co 4 e

Of the instructional media and methods selected to test this - ’
hypothesis, only two (programmed materials and simulation and gaming)
revealed that their classroom use was not related to the use of‘in-

structional television. This suggests that the two variables examined

-

Table 3

5 Relationship of ITV use and the use of Charts, posters. and

v

graphs in teaching

%

Initruétional TV Total
) Users -~ Non-users ‘ .
' Charts, - ‘
N Users 31(96.8) . 1(3.2) 32(76.3)
Posters and ) '
Braphs. - ' Non users 3(25.0) 9(75.0) 12(23.7) ﬂ
Total T 34(76.3) 10(22.7)  © 44(100.0) ,

Chi-square = 22.963,-df¥1,(p<(.001‘

. The findlngs for the re1at10nsh1p of ITV use and the use of

_the overhead projector appear in Table 4. The association of the two . f::if
variab]es was found tg be significant This suggests that teachers > 4‘, ;"»"'," ] f:
who made use of” the overhead prbjector also made use of 1nstruct10na1 )

te1evision4 S R

- . . s
, . N N
:‘ T, v ! B .

4Instructional media users in Tab‘le 3 and thpswm follow are s



Table 4

e AY

Relationship of ITV use and the use of the 'Overhéad projector .

| ) Instructional TV Total
Users Non-users .
Overhead » ‘ .
. Users 28(96.5) 1(3.5) , 29(65.5)
Projector- . ‘ \
Non-users 7(46.7) 8(53.3) . 15(35.0)
Total - 35(79.5) 9(20.5) 44(10p.0)
Chi-square = 10.989, df=1, p<.001 .. , e
\\In Table 5 the relationship of ITV use and theé use 6f programmed

i {
materials in teaching was examined.' The analysis did not reveal any

significant relationship between .the variables.

e ’ Table 5 .
Relationship of ITV use and the use of Progrémned materials .
h . LY
‘ ' o Instructiohal v ) To;:al
. ' Users Non-users ~o
Programned Users - 14(82.3) °  3(17.7) 17(60.7)"
Materials : '
Non -ysers _ 6(54.6) 5(45.4) 11(39.3)
, 20(71.4) 8(28.6) 28(100.0)
| .
Chi-square = 2.421, df=15 N.5.D Lo T

The use of fﬂmstrips/s‘udes and its relaﬂonship to ITV use

’

.
v

Y o
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¢ This suggests that the two teaching practices were not independent .o

bf ane another; those teacher:s who used ITV'also tended to'use ~1"{1111)- )

strips/slides in their teaching.

| : . . ! ’
y o -Table 6 ° ;
\ - .] .

te

. }elationship of ITV use and ﬂl,e use of Filmstrips/slides . - . j

- _ _ in teaching ’
Y k . !
. ‘ Instructional TV . Total
gy » Users Non-users > ' B
. Filmstrips b ‘ 2
- Users = 32(96.6) 1(3.4) “ 733(71.7) . .
&]Slides in : ‘ ‘ ' . .
1 \ Non-users 3(33.1) 10{66.9) 13(28.3)
Teaching . ‘
Total 35(76.0)__11(24.0) L 46(100.0)

Chi-square = 26.969, df=1; p<.001 | ,
The relationship of Iém film use and ITV'(use is shown in Table
7. The analysis rje\\iealed a higply significant relationship between
the two classroom 'practi\ces. |

;,j ‘ Ta‘b]e7. -

[

‘Relationship of ITV use and the use of 16mm films’ R

¥ -

. Instructional TV
. N 3 .
~ Users ﬂon-users -

i6mm Film -

Users 33(97.0)  1(3.0)
. in Teaching R e




- - : ! ) "’
24 X i
| . , 9 , b ‘- "q\ !
‘ - L Table 7--continued - = °
. . ® o n

| ‘ . Instructional TV Total = .
. . : Users ‘Non-users ' L
B T6mm Film “ } , -
o . . Non-users 2(20.0) 8(80.0) 10(22.7)
| _ in Teaching ' C o

‘ Total ' ‘ 35(79.5 9(20.5) © 44(100.0)

N i - : - . - \‘ .

~ Chi-square = 23.831, df=1 p <.001 ..

£ .
.. The application of Simulation and Gaming to classroom teaching
@ ¢ .

was the last item to be compared with ITV use, Téble g shows the

’ . 5]
~ > results of the analysis. There was no evidence for any significant .

4

re]ationshipkbetween the use of ITV and the use .of Simulation and _ )
) .° « Gaming in teaching. This suggests that.the two teaching practices ) .

are indepéndent of each other. S

. , - ) . . ’ . . i '
- 7~ Table 8= . P ,
. o 2 S

- . ¥
.

‘} Relationship of ITV use and the use of Simulation and Gaming

. . in te&chiﬁg .
< ] ‘ . R ?

et o, L) , '; - Instructional TV Total k "t

; | Users ' Non-users - - | -
Simulation & " , ‘ , . o
Lo Users 14(93.6) 2(6.4) 16(51.6) "~ .
Gamipg in ' _ S o o ;

Non-users ~ 8(51.1) 7(48.9) 15(48.4)

Teaching : . A
Total o Ta(mig) . 9(29.0) TA(100,0) s

aed -

Chi-square ='1,333, df=T'N.$.D

“
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Oé the instructional media and methods ‘selected to test hypo- :
‘thesis no.2, oﬁ]y th (progratmed m;{eriéls and.Siﬁulatioﬁ and Gaming)
revealed that their use in the class;bdh was not associatéd with ITV
use. The six instructional media and method items were‘se]ecféd for

“analysis on the basis of the freqhencx,of responses, -«

‘Hypothesis 3

Data from teachers' responses illustrated that; (1) - teachers

‘taught a variety of scﬁool subjects reéard]ess of their college }evel'
concentration, and (i1) fhe majority of teachers belonged to the |

Soctal Sciences speciélization group and the nguages group, 1ﬁc1udin§
foreién languages (see Appendix B page 54). :g;vms theréfore o

decided not to test this hypbthesis. . . )

Hypothesis 4 ' ' .
The'findings for this ﬁypothé§is did not Eyppbrt fhg hypothesis

that female'téacherswould/tend to use ITV more than male teachers.
In this finding, it was evident that ITV use was independent of the
sex of the user. Table 9 shows the finding. |

¢ o Table 9. e

Relationship of ITV use and Sex of the teacher

3

. Instructional TV _
- Users . Non-userd

P

ey PR
- Pl .
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i -Table 9--continued

e Instructional TV

. Total :
{ " Users Non-users , ’
T R —
.Sex = \ o ’ 123
. Male teachers 9(60.0) 6(40.0) 1/{5(28.3) |
Total . ., 40(74.9) 13(25.1) 53(100.0)

]

\

Chi-square = 2.695, df=1 N.S.D

v :
Hypothesis 5 .

The results of the analysis shoﬁed that more than five yearé of

The hypothesis was rejected as false. Table 10 below shows the results. r

, Table 19

-8

Relationship of Teaching Experience and ITV use

teacﬁfng had virtually no relationship to the use of ITV in teaching.

>

“t

¢ . 4

tm

9 1 .
. ' o ___Instructional TV \ "Total -
L, ¢ - ! .
. Users . Non-users e
Teaching  'Less than T : ‘ ¢ SN
- Experience 5 years 13(65.?) 7(35.0) 20(37.2) ' , ‘ .
; More than o . . ' ,fi :
. 5 years  27(88.7)  +6(11.3) 33(66.3) - s
Total -40(85.5)  13(24.5). " . 53(100.0) . v« ¢

- Chi-square\= 1,903, df=13 N.S.D

m
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. . ‘ . ! , . . ,
Hypothesis 6 ; . .
o < ! 0 : “
Due to lack of sufficient data, this hypothesis was not tested,
o - - . e - o,
. — . ' - ) ‘
Hypothesis 7 . / ' ; X
Y - Analysis for this hypothesis revealed that there was no rela-
tionship between ITV use and age of the teacher. The hypothesis that - -
' " teachers in the age bracket 20-29 year's would tend to use ITV more }
tﬁan those over that age was rejectedf Table 11 shows the findings. | ‘
b4 a ) ) -
- Table 11 ,
- ! Relationship of ITV use and Age. RN
- Instructional TV o Total : .
Users Non-users Lo e
. - — 0
20-29 Years 25(75.5) 9(24.5) . 34(64.1)
Age . ‘ : o )
) < -
. G roup Over 29 Years 15(79.0) 4(21.0) 19(35.9) :
. . .Total ° 40(75.0)  13(24.5) §3(100.0) '
Chi-square = 1,111, df=1 N.S.D ? ’
""" Hypothesis 8 ‘ ‘ o ’ ’
% . L Data collected was not amenable to any meani 1 analysis. ‘
This made 1t impossible to test this hypothesis., . ' - E “
D - T ' | N ‘Y . M‘s\,‘&t
| Hypothesis 9 ;~ ' : L | A ;

Here again. cen frequencies were not 'large enough to a}low for

”a meaningful mterpretat'ion of the ana'lysis.




»

o / .,‘(
Hypothesis 10

Table 12 shows the findings for this h_\(pothesis. - The findings
justified the rejection of the 3tated hypothesis that ITV use would
be related to the relevance of I{V.programme series. This suggests

that .the variables had no association.
Table 12

. Relationship of ITV use and the relevance of ITV programmes
/‘

Instryctiona,l v ' Total
[ .
Users . Non-users

ITV .. Relevant  26(96.3) 1(3.7) : 27(71.5) -

P rogramme E ) - SN
Series Irrelevant 10(77(0) 3(23.0) - . 13(22.5)

Total . -~ 36(%0.0) ¥10.0) © 40(100.0)

Y

Chi-sgua\r‘e = 1,682, df=1 N.S.D.

Hypothes is 11 . ' ]

The relationship of teachers responses to perceived ITV effects ’
on the normal teacher-pupﬂ re]atwnship created by face-to-face
teaching appears in Table 13. There was no evidence wt?i‘ch/suggested
that ITV use was in any: way related to the response mdicating ITV
effect: on the re] ationshi P ment'ioned. " The: hypothesis that teachers . F

who perceived ITV as having effect on the norma'l teacher-student

rel ationshxp would tend to use ITV 1ess than thosé ﬁho dw not was
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Table 13 ' o
- . Relationship of ITV use and Teachers' responses on the ITV

effect$ on teachers}-studeﬁt relations

N
¢ . a .

Instructional TV Total ‘ ’ |
! o Users Non-users "
' Has effects 7(77.8) 2(22.2 9(22.2) T
IV ‘ S . . .
Has- no effects .29(87.8) 3(9.3) ' 32(78.0)
Total 36(87.8) 5(12.2) | . 41(100.0)

{
e

r
* T

/Chi-square = .2101, df=1, N.S.D

. As indicated at the outset, the purpose of this Study was to ’ .
e‘xamine the relations'hip',ldf ITV use and the variables mentioned. ’ ' Tl N
However, the limi tétion ‘has been lack of meaningful data; that were
needed to test all. the hypotheses cite_d in the study. With thi§ l_imi-'
tation in mind, further work ;:n &etermining the-relationshib between

the use of Mstructional television and the variables wﬁich could not

be measured here has to be considered. This suggests that a larger ' . e
sample and perhaps a different ‘w'ay'o% structu‘ring questions should oo
be given fdrenost consideration in studjes of this nature. ‘ ! Lo

: However, the'significant relationships found in the relevant . -~ = CLE

hypotheses (hypotheses 1. and 2), strongly Support earlier findings -’j“ . “f;

. by Bessent, Harris and’ Thomas (1968),- and by Aquino (197'0), concerning D
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Tane gaming).

Department (1956) study as having a re]ationship to the use of : ‘11‘”' .{; F*%ﬁ

30

and availability of instructional television and other media (with :

-

the ‘exception of the two methods: programmed materials and simulation
It also seems reasdnabTe to indicate that among the insignifi-

cant re]at1onsh1ps revealed in the ana]ys1s, the reJect1on of the

hypothesis that teachers who perceived ITV effects on teacher-pupil

relationship would tend to use ITV Tess than those who d1d not,

strbng]y support earlier findings by Ayers (1972) who reported that

teachers rejected such a notion as having a relationship to their use o

of television in the classroom.

r
v

Sex was found to be a variable of major. consequence uponm ITV
-~ V.

use in the study conducted by the Quebec Department of Educat1on

(1966), It was reported that femat® teachers made‘use of ITV to a S
gre&&er propoftion that male teachers? There was no evidence in this

s tudy to suggest %hat sex was asso ated with ITV use. The associa-

tion was found to be 1ns1gn1f1cant

]
a

According to Newton (1971), relevancelof ITV programme series

was regarded as one.cf the major factors for teachers' use of ITV.

There was no relationship.between teachers' use of ITV and programme
relevance in this study, The findings of this study did rot support
such an association. | I | | ey

-

Teaching experience was also found in the Quebec Educat1on e T,




Finally, although there haSabéen a paucity of research on the
relationship of age and the use Of.ngii’ this limited study revealed
that ITV use and age of the teacher were independent of each other.

Th§ fore@bing'resume of the findings, it shoulq be emgbpsized,

should béyconsidered within the limitations of the study.
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GENERAL CONCLUSIONS, SUGGESTIONS FOR FURTHER RESEARCH
"AND SUMMARY

The purpose of this chapter is to present the general conclusions’ | <
’deriving from the study as 5chose set forth in previous investigation,
¢ ' = b
. . Suggestions_for further research are also provided in addition to a

resume of the primary fihdin‘gs. in this study.

GENERAL CONCLUSIONS

_ The study began as a pﬂo_f; investigation on the use of instruc-
. tional television in elementary schools o'f the metropolitan area of
Montreal. 'The conclusions set, forth in this section are thus 1imited
to the time the study was conducted anc_l the popu]atidn, sampled.
C ‘ The methodology employed in'ﬁ'éhis study was based on the assump-
tions' that teachers' attitudes in form of Qritten verbal responses to | .
largely open-end questidpns would elicit reasons for using and not |

using instructional television in the classroom.

o It was further assumed that the denographic data provided by . -

the teachers, would be vital in comparing such data with other - ~
v riab]es related to ITV use. . - o . ‘
Support for the forver assunptioh Was r ndemd through the . S  11’: o
E £1S study. Their .0 e

responses to relevance of ITv pmgrame serieS' teachet‘s‘ perceived ;

\post-coding of teachers' responses inherent 1
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effects of 1fv on the normal teacher-pupil, relations, to mention only
a few,'were used to-test.the formulated hypoth,eses.' lThr‘o.tigh this »
process both the"'si’gnif“icangz and insignificant findings came to Tjght. - “s‘

. .« - Support for the latter assumption w’as@hrived from the findings .

L " on the relationships of such variables as age, sex, and years of ' ‘ {
teaching expemence.c L T o

|
™ ; . - However, this study was confined ‘to spécific gr-ade ]evels of By ] ﬁ.i

the elementary schoo]s. With these observatjons in mmd, the following A l

+

_general conclusions.dre ddvanced: - ' ‘ 1

1. In an absolute ‘sense, accessibility of television sets f1n

\
< . N . w
- |

i

the teaching environments greatly influenced teachers' use of instruc- -

. Ve . .
ional television. This has been shown to be true in the findings
regardless of whether the programmes ‘' series were relevant to the

* “teaching topic af.hand. T, )
\ * %

2. Since.the aésociation, or ‘re'l-'a.t]‘on_ship between the use—of

* instructional televisijon and the use of other media such as charts,

posters and graﬁhs, filmstrips and shdes, 16mm 1nstructional fﬂms,

1

and the overhead proaector stood out markedly well, there was every

1{kelihood to assume that- such media were an integral part of the

elementary schools currltula. However, the Hmitation of t"g he study »

“should not be overlooked. . -

! .

Instructmnal telewswn emerges m\ this study as a popular

-madium whose _use 1s without regard to sex, age or teaching experience

. of the teachers. .
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. o
SUGGESTIONS FOR FURTHER RESEARCH X ,

~

‘Limited as this study has been, there‘is room fz debate about .

what was being measured. However, the most obvious implication B

- emanating from this study is the need for further evidence which re- o

lates teachers' use of instructional television and their attitudes.

This“bose;{ the question: Is the use of instructional televisien a

function® of teachers' atjcitudes to instructional television? Further g
studies are needed'to detem}ine whether facets of teachers® attitu&es

to ipstruetiona] television are a function of their teacher education 2
and training ﬁmgramnes, thei;‘ eer]y contacts with television, respect . .

for theiﬂr studenits or pressure from authorities., The relatioﬁship (of

the latfer&ariab]e to the use’of instructional television was not

exemined due to lack of meaningful data. The fact; that 40 teachers

" (48.5%) out of 82 are regular users of instructional .television

suggests that there may be other rsub’tle reaso‘hs which this study was . .
not able.to uncover, y :

There are, however, a number of observations t_hat with the
msdom of hinds1ght can be.made here. Researchers using open-end
questwns tn collect. daté as was the case in this study, are caut'ioned
to include'a fair number of scaled and structured response mode of o
questions, especiaﬂy if then‘questionnaire is oper‘mjto pressures ejf
social des.irabi\l\ity‘. |

Further, a larger sample should be obtained to enable the
A major | l‘

concen; of an attitude survey research is to elicit as much infor- . o

mvestlgator to make valid generalizations of the ﬁncﬁngs.

nﬁtio as possib]e w1th1n the time and resources avaﬂable. Th'ls
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study was confined only to one School Board. Similar studies should
in the future be extended to other School Boards.

AlihOUgh the methodology of this study was carefully deveioped,

t v it undoubted]y can be improved upon in the(future.., One way would be
) to determine and analyze the exact programme series used by teachers : N

and how the programmes fit in their lesson plans. - Another way wou]d

be\%6~dev1se a method to compare teachers' att1tJdes and /students’

attitqdes to progranme,sgries used in the classroom. ’ - .
. o Finally, the method of submission of the quest onna%re needs

careful consideration. Whether the questionnaires'should be sent. to

teachers d{rectly or through the school ‘heads is a decision that will

always face the researcher. | }

* ' ) * Whatever des1gn future researchers adopt in their studies,

»

,7 efforts should be concentrated on finding oyt,the most critical factors o ‘
| that hinder the full integration of instructional television in the

' Co school curriculum in North America. ‘- Dumolin (1971) has noted fhat in
‘ ' .
|

the United States instructional television forms less than 3% of the h Lo

instruction in American schools, and it is still regarded as a novelty
i » -« rather than an integral part of the curricelum design. It is still

‘ not widely knoyn’as to what_percentage of classroom instruction. tele-
i . " vision takes in the Ceﬁadian schools. It is hoped that the findings
i  ‘ ’presented in this study will help to etimulate further research on

}:5;. g %%Qe integration of ITV in the school curriculum,

v
Iy "w"
¥ Hagt Bk

% 1 e e
oAl . N
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N - \ SUMMARY .
. . &

\‘\“/\\<% ' ' The purpose of‘lhe study was: (1) to assess the extent of 4913
iﬂgtfuctional television use in the elementary schools, (2) to deter-
mine.factors that were related fojtgacheps*‘use and non-use of instruc~ -
tf&na] télevision. ’ |

A review of research in the background section to the present

: study pointed out the paucity df tudies in this area of educational

technﬂ]ogy, particularly in the Montreal area. One study conducted

in Quebec, aqd 5ub11§hed in 1966, compared sex agd teaching experience

of teachers to the use of instructional’television. Such efforts
were noted as being very ré]evgptiéa the present study. Findings from
A ' this study indicate that both sex and‘teaChing'experience were
associated with the use of ipstructional television. In this study,
sex, teaching experience, age, availability and accessibility of
television sets, rélévanéétof programme series, use of instructional
_media and methods other thaﬁ iqktructional‘te]evision.’and teachersf
responses to perceived effects of instructional television upon the
normal teacher-studeni relatjonshib,,were=treated as independent
variables. The dependent variable was the use of in;tructibnalltele- . ,1
vision, | | |
In accordance with the design'of the inétrument. analysis of L
p data was conducted in the -following manner. Idstructibnpl'television . Lo
“'\ C Iruse response ftem frequencies were collapsé&d. into groups of nse2§l ) :~-Y .117,'

and non-qsérs. The frequency of use was. noted eq,fcq'the bgrposes " f"'J:'

of, afalysis, it was decided to use 2 X 2 cpntiﬁgeﬁcy*tables:fbr;d?té-; .
. ' PR i 8 R ’ \‘ . ,\’ )'(/' ! L .

"
[y
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analys1s A1l ather relerané response items werenredueed to2X2

tables, that is, those items which had mo than two frequencies of
/ - .

‘response. s - .

> , Genera]]y, the response items which received the greatest
frequency of respgnse were selected for data analysis. They were a]l
compared with the use’ of instructiona] television. to test the hypo-
theses. This process led to the testing of some hypotheses and not

others. L NG

-~ -

:Established relationships found in-data analyses include the

following: : T .

1. Availability and essibility of television sets in the -

v

instructional environment was generally associated with teachers' use

of instructional television | R

E

. 2. Use of other instructional media other than television was

found to be highly related.to instructional te]evision.use‘by teachers,

1

Z/ﬂ,_\ No significant relationshie was found between the use of
i

instructional methods such as ‘programmed materials, and simulation and
.gaming, and the use of e1evisioﬁ\in ghe classroom. T?erewwas,also ‘
.0 evidence of significan ationships betweeh instructional tele-

vision usé and such variab]es as age, teaching experience, ‘sex of the
"teacher, relevance of programme ser1es and teachers' perceptxons

" that televTSiqn affects the normal teacher-pupil rerationship created .

'by face-to-face-teaching. Such fectorsﬂw re found to-be independent

" of the use of’insfructiona] telévision in]this éiddy.

3, Rk At NCRe
e \':',\; k—gﬁ‘g":h\;}‘: ‘,’l B
9, A
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should attend more carefully to acquiring and making accggsibIe'
"television sets and other instructional media and hdtetiars. There
is Tittle reason to resist the conc1dsion that teachers inpggrate L
television ahd other forms of ﬁedia in their_day-tozdéy,teaching
activitiés when such me@ia are easjiy access%bie_in the teaching en-
vironments. quever, the ‘striking re]ation%hip between measures of
accessibility of television sets and the use of instructional televiéionw
calls foi;a systematic étudy. Thi; raisesnthe‘;uestion: -Is there a | - | i
real relationship between physical-situational variables? Tb what . '
extent does the accessibility of sets influence teachers‘ use of
instructional television? |

The answers to such questions would yield useful information to

efucators, producers of programmes and to many others concerned with

“the improvenéﬁt of education in general, and learning resources in

“

, particular.
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v LETTER ACCOMPANYING QUESTIONNAIRE., o R

Dear Teacher, | Ce

e

“—~ 1 would very much appreciate your co-operation. I ém a "graduate
student in the Educational Techno]égy programme at Sir George Williams
University in Montreal‘ana a Tanzanian citizen on a Canadjan Govern- .

ment scholarship,(Canadipn International bevelopment-Agency). This

&

. survey is part of my programme requirements. Your answers will be a

. great he]ﬁ for‘the.people of Tani?nié where educational television will

soon be part of the school curriculum. ' | ' :

Thank you 1in advance for your assistance. _ ' ,‘), l

e L . T Yours sincerely, .

’ © - Elias Jengo. ' ST e

y‘ ) | ) a . ' ! . "':',' ‘ : 'A" .il:.'
3686 Rue Durocher, L : . . S AR
' . . Montreal 130 .- o . - L .

«

.+ N.B. This questionnaire has beehfaPpibﬁedfhy i Prstestn
Board of Greater Montreal. - S AT

.

Schopl_ ¢ < Tk
oo

AR Y

LR
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THE QUESTIONNAIRE.' : ST ‘ -
Please answer each of the questions included in this questionnai}e

. Respond as accurately as you can, expressing your knowledge/or pro-

. fes?1onal opinions. These responses wi]] remain completely confiden-
tia N -

1. Female_ : Male
2. MWhich of the age groups are you in?
_20-29 _30-39 . 40-59 - 60 and over.
3.  Your educational/professional level, , |

Diploma in Education.

achelor's degree(s).

—___Graduate work beyond Bachelor's degree. .

____ Master's degree. L ,
—__Graduate work beyond Master s degree.

Doctor s degree. .t

4. Please take a minute to read this 1ist and then place a mark (X)
against those which were part of your teacher education/training
curriculum. Place another mark (Xf on the. appropriate scale that bes%
_indicates your use of that item in your teaching.
’ . ) Quite - A
;7 ‘ Not At A1l -Qccasionally Often great deal
N

\

. Bulletin boards )

‘ 2. Flannel boards
-t 3. Fi]mstrfps &
' Stides
4. 16mm Film

- 5. Charts, posters

6 and graphs

. Opaque projector
7. Overhead
8l

projector
Recordings
(Tape/Disc).
s 9. Programmed
. i Material
10,. Video Tape
Recorders
11. Teaching with
Television.




»

) 12. Production of
D Educational
_Films )
13. Production of

"Educational TV
Programmes / ]
14. Production of

Educational . )

Radio materials . l
15, Computer Assist. . '
.Instruction '

e
' e et ey -
om——

~-16. Theories of Mass
‘ Communications
) . 17. Psychological
.- . Foundations of
.t Audiovisual
, Materials (e.g
Visual Percept1on) »
18. Simulation &
Gaming

%6 In which of thé\following subject areas do you have college level
concentrations?

Business - " Fine Arts English Mathematics
Foreign Tanguages - Social Sciences__ Special Educ.___ —
“Elementary Educ. Secondary Educ.”

Others (specify)

-

. . Lk
K . hd

>

. 6. What grade level do you teach? (circle one or more).

t _ 1 2 3 4 5 6 7

.f. What subjects do you teaché

" Art and Crafts - French____ Home  Economics
Geography___ . . History . - Mathematics
) Science . Physical Edu cétion : - Music
Industrial Irts (Woodwork etc.)_ - Language Arts ’

Others (specify)

’ 8. How many years of téaching experience do you have?

From 6-10\' More than 10_

- ess than 5



= 'Y

.

9. Do you have ready access to a television set in your classroom?

. YES SN

o T — .

‘ How often per week do you use televisjon programmes in the
: 7 classroom?

10. In'what form do you use school television programmes?
* LIVE S VIDEO TAPE PLAYBACK

Which of the two above do you most]y use,?

- 11. What contmbutwns does school te]ev1s;on make in your lesson
. planning? .

. " 12. Do you feel that teaching by television impairs normal teacher-
- student relationship created by face teaching 1n the classroom?

-

)

.13. .Do you feel that the te]eviswn programmé series in your

teaching subject area(s) is relevant to your total teaching programne?

YES NO . ( Nmmmmm o

. 13a. Ple,a;e list brief reasons for ‘your answer to the above question;

AN . -

Would you prefer to have a te1ev1‘sion(seiin your classroom?

-
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) 14, Would you. p]ease mark each scale be]ow in terms of how you would
C - .. rate the te/ewswn teaching in your subject area(s).

"HU = Highly unfavourable, UF = Unfavourable, N = Neutral

. F = Favourable HF = Highly Favourable
W UF N F HF ‘

i. Personality of . £
Studio teacher.

ii. Teaching ability of— - ' :

programmes. ) ’ N

Teaching methods. : ; ‘

Choice of subJect

matter

oo
wde e
€ wde
.

15. Do these factors influence your decision to use or not to use
school television programmes in ‘your classroom? i

. YES N0 : -
. 16. How much influence do the following persons/estaphshment have 1
- - on the use of television in the classroom?

o __wN_qne Some, Quite a Bit A\Grjeat Deal

1

. Board of Education
. Superintendentﬁ|
Principal
Subject Head
Others (specify)

i1

IHI

v

3

17. wa much influence do the following persons/establishment have on
. your decision to use or not to use classroom te1ev¥,sion in your day-
- to -day activities? [ o

- - .

Others (specify)

- . None Some Quite a Bit A Great Deal
. Board of Education 2 | - B
| Superintendent . - o ' .
: © Principal ’ — ; '
Subject Head , o -

& I
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18. Please list other factors which influence your decision’to use
instructional television programmes in your classroom,

T

I WANT TO THANK YOU VERY\MUCH FOR TAKING TIME TO ANSWER THESE QUESTIONS.

I 'KNOW IT HAS BEEN AN IMPOSITION ON YOU AND YOUR CLASS. I VERY MUCH

APPRECIATE YOUR HELP. SHOULD YOU COME TO TANZANIA, PLEASE CONTACT . ’ N
ME AT: INSTITUTE OF EDUCATION, UNIVERSITY OF DAR ES SALAAM, P.0. BOX ‘ .

35094, DAR ES SALAAM, TANZANTR. (After April 1973).

N3

{/c

4
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Appendix B - | o
- N | CODE_BOOK o SR
! ' ; ¢ ..
_- Cols. 13 Subject Number (001-100) . . .| - '
- Col. 4 Sex of subject . ¥ . : ‘ %

’ , 0
R 1
2

NO IeSPONSE...eevrevrnnsrrrernsaseases 0 0 _ T

Fema]e-..........¢.v.........-.....'.-. 6] 74.4

1 25.6
\ " Col. ‘5 -Age of suf)ject ’ ‘ \

Y

]

MaTE. st iiii e ineireencndednsernnnenes 2]

o

0= NO Y'ESPOHSE..............a........,... 0' \‘ ']oz

~

&4 ]=20-2910000-0.‘ol.obn.'l}.QDIC.‘C.ID.O'COO' 54 \\ 65o4

“ , o

_ L ' :
2=30-3900no|c-:-.uoov.-oo.ooo;-nononotuob ]7 | 20-0 . ! ‘

‘3=r40"49.¢..-cn--¢ooi.o:-;-otcvo.-u-o..-on"'l oo \‘ .13.4 . E 7
. ' ' - S !
.- 3' 4'7'60"0‘Ve'f‘.‘........o...-.-..--.....-.....". 0 ) 0 I

Col. 6 Background | °
| 2.4
48.8
36.6

. 0= No responsé/Not Applicable............ 2 .
o 1= Diploma in Educ 40

2= Bachelor's degree. ..o ceacenciranianes 3.0 ,

3= Beyond Bachelor's degree.............. 6

4= Masters degree......oc.cvececronecasss 4

’ 5= Beypnd Més;ter's"degree...........;.... 0

) “ t{ ‘ 6= DQCtOT"S dng‘Eé.'-.-.-.....o......i.-;. 0,

ST coel. 7-24 Teacher Training curriculun {tems. - Buﬂeﬁn B ardsa .

b
03 NQ responsa'an.-...---...--..--....... 49’ A - 'A[:
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. : %
1= Not part of tré&ning..............&... 1 ' 1.2 - ‘
2= Part of training.....ceeveieeenannnn.. 32 39.0
- . Col. 8 Flannel boards.
0
1
2

‘

NO‘Tesponse-‘-.,....-'..............-.... 48”

Not part of training........n...icevee O . 0.0 - -

Part of training...................... 34 S J I8

. . Col. 9 Filmstrips/Slides " @ . ' N

) 0= No re_sponse--.--.°...-...-.‘o-..--.'.ono- 38 4502 !
. : ) .
1= Not part of training.................. 0 0
i

2= Part of training;.,......i...;.;.....; 45 . 54.8

Cal. 10-16mn°Fiims\‘\ . - ‘

\ .
0= No response\,.,................e......:Qﬁ‘. . 53.7

1= Not part of training.......... cccve0e 1

‘ 2= Part of training..........;........... 37

Col. Charts, posters and-graphs Ty

?

'd: No r'eébonse-...'.;..........-......-..;. 33

<w

1= Not part of training.......eceeeceeseee O

¢ 2= Part Of tr:ain'ingo..‘\onoo--..oc‘oncoo.oo 49

' -Col. > I? Opaque projector - ) , >
. & 7 . s ‘ N
0= NO response.......ceeeeeracnceearaenss 45

1= fot part of trainiﬁg...............w., 0

&

. | 2= Part of training.........c..iveionanees 37
! e . v .

Col. 33 Overhead projectar S

]

\v. ' B ) ".0= No msponse.......:....’o’.n‘.l:.".‘.'l48

1= Not part of training..,...........e... 0

2= Part of trainihg;%.__‘..._t.;;.';;éom; ?4”R‘°

n 4
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°

Col,

Y
Col.
I'4
Col.
~N
d @
P
<\ i

-

‘e

14 Récoi*dings (Tape, Disc).

A}
3

0~ NO response-.-oaio.-n-v--.o---clocn-uo

7
e - ]
A o

1= Not part of tra1n1ng..................
<

2- PaPt Of tr31n1ng......................

»

15 Programmqumateria1

4

0="NO reSPONSE...ccverreuecennasasaansane

1= Not ba;t of trainfng.i.............L;.

il
]

%% o e - EA
. . s
.
a
[]
!‘ 1
., N '
( 47
~ .
A . \ e :
' 3
™

.

-«

61
. O'

2— Part of tra1n1ngu...........éﬁ...g.... 21

Ve

16 Video-Tape Recorders. »

."0= NO YeSPONSE..cvvrrreinenscencasaroncns

1¥ Not part of trainﬁng.(q......:..q‘kg..‘

<

\ ©

2 Part of tf;?n1ng......................

y !
-

17 Teaching with TV

s

0= NO response-.a.n---.oooo.o'oolo-tntcvoo‘.

70
b

11

1= Not 'part-of ﬁraining...&..f,..f}.a....,

b 4 . /

18 Product1gn of Educat1ona1 f11ms.

0- NO Y‘ESPOHSE--...-.....-...-..-.......u

£

4

68

2

Part of tra1n1n e 0T s s e s enenanene 12
W (e /'/-\\

76

1= Not part of train1ng............,..... o1

4,
2= Part of tra1n1ng......................

5

i
19 Product1on ‘of Instruct1onal fV programmes

L

'na No response.-.o..c‘loo.laq..0.0.00.‘-.0

1= Not part of training..................
. -

~2art of ﬁraining......................

76

>

2

4

CoT\\\\ZO Product1on of EducationaJ Radio materials.

+

7

0.0 R ;




1=

1=
2

R PO
1] ] i

Not part’of traiﬁing.............,L...

Part of training......cceeeeeeeevenen.

Computer Assisted Instruction

0=

"NO response.......cicececinccscennenes

Not part of tra1n1ng..................

Part of tra1n1ng........./............

Theories of Mass Communications.

No FESPONSE. tveeecnsenccostsssncsscssne
Not part of training........cc cuvucens
Part Of traihﬁg.....-..Q..Il.-‘.......

Psycho

2
3

78

2
2

77
2
3

ical foundations of AV materials...

No respon el.l‘I"I.O.’.I."O'.."IQ'II

Not part of training.........ccccetnne

Part of training.....cecveeeevaccancne

ry

Simulation and Gaming - ‘

NO responsSe...cceirececeversvnaneceees
Not part of training..."..ccccvevioe.s

Part Qf ‘trajning"otltn ‘;l.cvnco.ouuono

66
2

14

6

.

20

f
~—

NO rESponsecuunOg‘.cocigoncuootag‘-.ub

NOt at é]]‘..-..........:...'.....-.....

'

OCCQS'iOna.”y........-.-...........s-.o

-t

QUite Often.......ow.....-.-..-...-..-

A Gmat Dea]-....:..,--..-.....-...-;.

16

6

B
1

s

22
21

25 Use of the items in Teaching - Bulletin Boards

17

’0)

2.4
3.7

95.1
2.4
2.4

93.9
2.4

3.7

80.5
2.4
- 17

-3



a
Col. 26

~ ‘ ~

Flannel boards .

0= NO YeSPONSE..ceverreneeccccossnoaneees 15

1

2
3

[1}

Col. 27

Col. 28

<
[]

[ 4

s 1

.-

Not at all...iviiervneecenrionoanannes

32

0CCASTONAYTY . v v eeneneerreran s, 18

QUItE OFteN. . .uvvrreenrrrneveennnna d 1

A Great L S

Filmstrips/Slides

NO resSpPONSe. ...t iiieeiirenrrneceasaen

<

i

10

Not at a]]..r.‘-..-..q-o.....-...-.--... 4

Occasiona11y................;.Z....... 28

QUILE OF @M. e e v e rrenseraresnnnsnnnss
h'd

A ]

A Gread Deal..e.iichiieninienatanaas,

16m_Films N .

3N
9

No TESPONSE. . v vveletacnraasancasaanans 11

No.t at a'”.........;..................'

6

0ccasioNally...eevveereneeeevoonnneens 28 °

Quite often.....covvevmeieendeenens.. 30

A Great Dea1.........J.u,.............

Cﬁarts, posters and graphs.

7—\'

No response.........c.c.iveiennrnensen 13

NOt'at a.”....,.-...‘.........-.......-.-o 7

2= Occasionally...c.cvereneeriensvncanades 20

ﬂ3

n

4=
. Col.® 30
. o

Quite Often......ccoveuriieneevenens. 26

A Gmat Deal.'....-...-.--.--.......... ]6 ’

’

Opaque projector. S |

NO Y‘esp%...,..‘f.,u.....-..&..'-.

19

-

=

12.2
4.9
3.1
=37.3
11.0

13.4 ¥

7.3
34.2
36.6




Cal..

Col.

‘o
1

™~
n

»

50

:‘= Not at a]].s.....-...--...-.......-.o.

2
3

1]

-9
1%}

31 Overhead projector

~N —
[ IR 1

[}]

3
4

32 Recordings (Tape, Disc).

sy o
it il

- [#%)
4 [}

33 Programmed Maﬁe?ia]

Rl

Occasionally..eeeeieeeescencoannnnnn
QUite OfteN. .. vveeviiereennenrnnanee

A GY‘eat Dea]................-,."...’.'..'

* No response.......;.......;.....;...
Not at all...civepiveenccaneononnnne
6ccésionﬁ]1y........a.......,..L....
Quite ofteNn...cevvieerinennecrannens

A Great Deal. .. iv.evevnernnnsnnnennn.

NO PeSPONSE. .. .. verrnnenersnnnnnns
NOt at all... vevviveerenrinnennnnns
0ccasionally.oe.e:eqeeecereneanoennes
Quite often...ﬂ............i.;...q;.

A Great Deal.....vvvviemennernnncnss

0= No msﬁonse..-.o.o.o.-.o-ot’.'.-olO.lo

.

£

,]= NOt at a.l]..'-.............’....‘.;-:..»

w2=‘Occasional'ly:..................‘....'...

3= Quite OfteN.csreirivieistvsenenasnns

4= A Great Deal........;.....;.........

.o

134 Video-Tape Recorders

N

. e .
0= Nq responseooujﬁooo;--oolo.o':utq'au-“o

-

15
28

4

]; No:t at a]"‘.....l.‘..l'.'..‘.."ﬁ.ﬂ‘..“

Occas‘iﬂﬂally.--‘J,-o--.-.i.-ca-;.;o-n

&

12 .

8

12
11
30

15
14

18
N
28
19

6.

36
14

18°
8-

6

1

29
24

22,0

18.3
34.]
14.6

9.8

14.6.
13.4
36.6
18.3
171

13.4
341
- 23.2

7.3

23.9
7.1
22,0
9.8
o



-3=-QU’ite bften......'.......f...-...-..... 4

4¥ A Gé%%t Deal..eineeeeeneecosansanoene 3

.Col. 35 Teaching with TV ,

0= No response. .....covcieesuaratocacaacs - 33

S

1}

Not at all...uvveeeerereesenormeeeses 18

Occasionally...........;t..........

n
1]

3= QUILE OFLEN.eerieeereneoeesnnrecconns
4= A Great Deal..........ocivuiiiiinnsn

L£ol. 36 Production o% Educational Films.
P

O= NO Y‘esponSE...-............ ssecdosvesoe

v

1= Not at all......cooenueiinnnnniinnnien. 29

°

. T2= Occasionally...eveeeeneeneeensessaaces 10

3= QUite Often.............9;.........;.. 2

. & N '

4=AGrEat Dealooogaq.lol;cno..uuc--oocvo 2

' i ,
‘Col. 37 Production of ITV materials.

0= NO responsé.......v.eiveeieeerneseanes, 41

-

= Not 8t @17 srnieeeanssenneanrenanea.. 34

.(J’

2= OccaS'iQna.”y.‘.-;..-.-...:_......-’...... 4

3= QUILE OFLEN...uueeneeenreneeernaionery 2

v

~N 4=AGreat Dea‘l-oi’notoool10|o..0.00-.-..; ‘]

‘Col. ' 38 Product1on of Educational Radio mater1a1s.

0= No response........................... 41

- ]: NOt at a]] o-on-c.tccono...o-o-uoﬂoo. . 37
. 4

, - 2= Occasio:;)ly..........................

(%]

1 i

‘.3="‘Qu1te 0 ten.."ollﬁ.la.-ooo.‘l'-ooo.‘lc e.0 0 & ‘ ]

41.5

Yy

4.9

3.7 )

40.2

22.0

35,5
12.2

-

2.4
2.4

50.0
4.9

2.4
1.2




Col.

Col.

‘o .

A Great Deal......c.eccvvvnncnnninane 0

Computer Assisted Instruction,

NO responSe....cceeevesssscscsnssesses 40
Ve . . :

L

Not at @17 .. i erveeeerecnrenrenaneaseas 40

" -~

0CCasTONAlTY. s eeneeeiveierenananneees 1

Quite often............................ 1

"A Great Deal....eevvececrerennenneeees O

Theories of Mass Communications.

No respomse..........ccviivearaineen. 38
Not at all...c.ieevienniiiinanaie..s 36
Occasionally.......f.................. 6
Quite often.......eevuviviinnnaniiene. 2
A Great Deal..........cciivieiiina. O

I 3

Psychological foundétions of AV Materials.

NO response....eveeeecccesescccasanens 37
Not at all....cciieieieenninencnnsnsaes 36

Occasiona1iy.............u.;......l... 4

2
o

Quite offen.......,.....t..,.......... 5

£

. v - T~
Simulation and Gaming. B

A Great Dea].....t......‘........t:...— 0

N

NQ mspOnSE.--.o.....;--...-:...‘-.oc. 3]

NOot at AlT..ceeeveinecccnrnsacnearsenee 18

0CCASTONATTY e e unnerevoannnennsasnsoses 1B

.

Quite Often...-a...-..0...--.._;.---..,. 8

AG?‘eat Dea]':onti.oni'oouoool.o.‘ltlit 7

«

C1.2
1.2

0.0

48.8
48.8

0.0
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N . R
) .
; .
N .o . N
| H ' .
, ' '
‘ - 53 - : : -

i’ . Col. 43 Col]ége'level concentration %

0= No response....‘......I..-...‘...........". 29 ' (35.4. u

1= BUSTNESS....eeovevennenenrnennnnsennes O 0.0
T s 2= Fine ArtS....iiieiiiiiiiiiiiiiainiie, 3 3.7
3= ENGIiSN. e ieeraaeeeerenencinreeeneaeses 15 . -18.3

A= MathematicS.....voeeeeecncnevencnvenaes 3 . 3.7

*

5= Foreign 1anguages......ecveeeeecceesss 6 72

N

6= Social SCIiences.......ooveveeencnvene. 24 . - 293

' 7= Others_(Religion, Sociology)....:.ee. 2 . 2.4 ’
Col. 44 College concentration
* ' 0= NO respOnSE.ceeecieeececnssasancenesae 27 32.9
1= ’E]ementary Education....e.eceveeveens. 47 5 57.3
2= Special EuCation.......iceeeeinerense 3 3.7
3= Secondary Education...........oceeeeee 5 6.1 .
o s f
"Col. 45 Teaching Assignment : © . * ' : s
0= No response/Not Applicable............ 4 - . 4.9 : o 1
1= Grade 4......oceviilunnnniiniaeiyn 13 - .15.9 . |
| 2 Grade Su..iveeerrriivereserriisnnnens 13 15.9
- 3= BrAGe 6vvenveneereeneeenneeaeeneeaes 26 gy
' 4= Grade 4 and 5..;.....:ﬂ.;............. 12 14.5 , L”T
) 5= Grdde 5 and 6uv.eeereerereieeennnens 8 B X U | n

6= Gmde4and 6.---..-.-*-..‘.:---c.o-.-. 1 * ]02 . ‘ ‘:.':j

I .

7= Grades 4, 5 aid 6....ccocerriseseiiine 5 61 >

N, Col. 46 Subjects taught ' S g EEE o
NO VESPOI{SE/NOt app]‘icab]e;-lvoriwovo' 7 .
\ ' . .




Col.

Col.

691 .

6
7
8

°

“

¥ ¢ ® o doseos oo v

1= Social Scjences.........

2

Sciences (Science, Mathematics).......

3= Languages (Language arts, French).....

H
1}

Vocational (Art and Créfts, Ind. -Arts
'Music, Physical Education, Home

CECONOmMiCS ) ees e ieninnenereienersaranns

5= Social Sciences and Science.......<..

Social Sciences and tLanguages. ceresas

mn ~

‘A1l of above (1,2,3 and 4)
47 Subjects taught
g

No response/Not applicable...........
1= Sciences and Languages...............
2= Sciences and Vocational..............
3; Languages and Vocationa'l.(......m...'..'

48 Teaching Experience "

No responée/Not applicable....c.cceew.

- O
i ]

Less than 5 YEArS..ooueueceonieninnns,
2
3

From 6-10 yearsS.....coicecsensenseans

<

[[ R

mre thanlo yeérsioﬂcocnou'n;-'ID!--.0

49 Access to TV set

0= No response/Not app'licable..‘.........

1= EaSY 3CCESS...ecreacveossencssesnnnas

‘ 2= NOt EBS,Y’ACC.ESS..‘..‘.....A.-.-.-‘u.-.‘..

[

[ ' [

N

e

Social Sciences and Vocational.......~

3

3
5
q

22

21

31

27

Lk

13

35
24

23"

59
23

3.7
6.1
4.9

7.3

“26.8
o™
6.1
25.6

37.8
32.9
13.4
15.9

0.0
52.8
29.4
27.8




Col.

Col.

.Col.

Col.

~ Col.

1
,2:

50

(=]
[]

. 55
Preferance of TV set in the classroom
No response/Not applicable............ 28 -
Y€Surrreesieerrvenennerssnsnsisenens 20
NO et eeeriie e e e eeaeeeninen 2T
Frequency of V}v;usé‘ g '
No response/Not app1iéahle...:\....;...,29
Once per week..............L.iy.......z 18
Twice per week..........,...:.........) 22
Not used at a]].1...............?....: 13
ITV forn

bNo response/Not applicable............ 2]

LTV vrueenarrreeeasassnassnasenneass 55
Video-Tape Playback......eeeeseveesees 6
ITV form mostly used

No response/Not applicable....;...v... 35

.

Live TV..eeveieriveneeroncneosresnnees 81
VTR".'.\.."....'.C'...-Ql'."-Il.l‘.l.‘ 6'
Contribution of ITV<in lesson planning.

¥

No responsé/Not applicable............ 22
Enriches classroom teaching........... 30
Very little contribution.....,.;...... 23
NG, CONEPTBUETON. s vererenenenssstenans 7

ITV effect on teachéf—stﬁdent relationship.

No response/Not applicable............ 19.
Yes - if used frequently......c.eeeoe. 18 .

No ~-if used océasjonally............. 45

1

.

%
34.2
32.9

35.4
22.0
26.8
15.8

25.6

67.1
73




Col.

Col.

Col.

Col.

»

56

60
0=
1=

56

Relevance of programme sevies

No response/Not applicable........ e
Prografine relevant...........c.c.eveee-
Programme irrelevant..........cecvunne

Reasons for above answer

‘No response/Not app] icable............

Irrelevant to cupriculum.,............
Fits in curriculum. ...ovveevirnencnens
Inadequate covering of subject matter,

Personality of the studio teacher

No response/Not applicable............

Highly favoura'b'le;....................

©

Unﬁavourab]e.o-.-.-.......«----..----.

’Neutra]oob.-c-.o;-'uoocooanclio-‘u‘-co.r

FAVOUraDT @« v vvveemeeeananonsenseesen
Highly favourable....veeeeesssoeeeeess

Teaching ability of pregrammes

= No response/Not applicable............

= Highly unfavdurab]g....’.....'........;.

Unfaﬁourab'le........‘..................
Neutral......'...’......................
Favourab]e..‘....._.k........t;.."........
Highly ‘favourable...,................_..

!

Teaching me thods

No response/Not applicable..cvcounvees

1

High]y unfaVOU?‘ab].e. oo'o.o I EERE XN o‘-a‘- ’0‘0. M

t
\

27

35
20

36

14
24

28

21
22

13.

29

.27

'

. 32,9

42.7 -
24.4

43.8
7.0
29.3
" 9.8

34.1
\\
1.2
4.9~
25,7
26.8
7.3




" 57

Unfav&rab]e....'elﬂltﬁ.l"’.‘..l..l..
Neutral....oiiinieiiieiiiiinneninnss
Favourable........civvecieniiinenne,

Highly favourable.......eeeeivennnns.

Choice of subject matter.
No résponse/Not applicable...c.vc0ens
Highly unfabourable.....uccvovuenenns

Unfavourable.....cooveeienenonenenns

. ~ \
Neutra].....‘............-........--..

Favourab]eo-...,..-.--.........-....-

Highly favourable....i eveeercernnses

Influence of the above on ITV use
No r%sponse......................;..J
They have infiuqnce;.................

They do not have influence...........

Inflgenée of Board.of Educ. on ITV use

&

NO re:spons_e-.-..-.‘..o..-.'.-o.---'-o-'.-

None.o-.--.-.o.-o.u...-'..‘o.’-..-.---o

. -

Some.-.-...--..nll'oa.-.l-l!c'oil...t

QU'H’.E a bit--n-a'aoaa‘---o;.o;.--'co-'-oo

‘A Gr”e’at‘Dea]........‘....-‘.--.o.---..c

Superintendent

NO response...evieieecevensacanceenes

P

None-‘b$lnooocanol'00¢'_.¢ol,lvop.ci.l,. «
AN 'Y .

H .

SO“E.-.......:.....‘...'.......-.'..--,.
. . 4

16
25

16
25

22
51

23
32
17

28
39
1o

6.1

19.5°

30.5
11.0

30.5
4.9
7.3

19.5

30.5
7.3




Col.

Col.

Col.

Qu{teabit.o.-..-o.........-.:-....- . 4

A Great Deal.........covvvvunennnene. 1
; N (

65 Principal i ‘

NO response...)...cevveecerccsccesess 22

NONE. s ivieervoeeencesoasnosianannsns 27

-

R P 26

QUitE @ Bite.senereeereceensnseecneee - B

* i

A Great Deal.vesenvrreeseenrennenns. 1

Subject Head '

No msponseo-ctocoooo~0l se0 %0 s v evenre 4]
NOﬂe.........o...-V-‘o---._o

SOME e e e v veencnsooineseaaeeennanens 7

e 4

4

Quite a bit..........c.eiiiiiaraa.
A Great Dealiviiiriinniinnieinenes 2

Others (TV producers,-fellow téachers)

NO response...ceeeivrsrecscrescesecass 958

— e

NONE . ieittinerrecssnrssonsoessosncanes 19'

Some".CIOOQDICOI..Cl...'ll.l'..’.'l.- 2

QUitea_bit....-.‘..u.-..'..c‘.---...'..'. 2

'.A Great Deal..ieeveiriecverosansnsass 1

Influence of Board of Educ. on ITV use

No- *‘espon§EQloufltul"'...ol.oc‘.nll{'l 24

\ ‘

None. '.:;..;....................%.;. 43

L .
Smounonoocoooototlctoqc’t..onlatccol 9
: .

dui‘te;a‘bit‘...‘.'-‘I".‘..QO.I.."...". 39

hY u
.
Q
.
1.
REAY i »
L} B .
. " oo
R TR S Ny

cieereceess 28

4.9
1.2

26.8
32.9
318
*7.3

1.2

50.0
341
8.6
4.9
2.4




Col.
G
f k]
Col.
? .
‘ .
|
|
Col.
. Col.
, ]

o
)

70

‘Subject Head : o

AGY‘eai Dea‘I.......o.y.-.....-........ 3’

Superintendent

NO YeSpPONSE .. .veresveveenonnosnsnans 26
None................:..........:..... 47
P PP L
Quitg a bit.ieii i 1
A Great DeaT.;:....,;................ 2
Princiga] ‘

NO reSpONSE..eeeverecesscoeniossanaes 25

a

Noné...:....................2......,. 35 -

SOME. s e veenenreansessononsocencaness 14
) :

.Quiteabit--oo~olooool-o‘0-.0---.... ' 7

A Great Déa1........... eesscenesnes o 1

A

NO response,..ccceeercsieacsnnssenass 3.

'Phn&.”.N.“.“.“.L.“;”.”.uu. 34

SOME...uvieriuenrsririncennnronnanns 6

Quite @ bit..eveveereveoeenscsennninns -4

A Great Deal.....cocoveeeivesoseancie 1

Others (TV'pro&ucérs, fellow teachers)
No reéponse.f.......?................ 59

None.-..,..o--;.5....-..-.--...-..-.o. ~23

,Someitt'.Ql..u..ll'(‘.l.t’.q.lll.."..l.‘ 0

¥

QUiteab'“s..m..-.'..,..o........-..u 0

f

AGreat Dealoltliﬁ.ﬂiﬂill.I..C'..'.I‘.: ) 0

\
\ o

3.7

318 , 5‘
57.3 “enu
7.3
1.2
2.4

30.5 ¢

42.7
17.1:
8.5 -
1.2 .

. 45,1
- 41.5 L.

7.3
4.9 .
1:2 .

72,0 - .
28.0
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Col. 73 Other factors influencing ITV use

* k]

" _0= No respor!sey--ooccoooo;-ouo.-o-nvot.u‘ 44

1= Schedule Of Programmes.....c.cceeeeees 14

- 2='Relevance of programme.to current

teaching.....cc00n.

.-nlo.a.:-'-ao...-oo ]2

~ -

1 .

7.1 .
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- " A s?ummaﬂy o# Iy week'ly progranme frequency fork{lnghsh Broadcasts S Y RV
" l .

‘ in Montreal Schools 1972/1973 O . A
- ‘a. - £ - | . R ) ;_‘\ . n: Py B o "
S s -7 brades . .
) - Programme 1 2 374 56 7 Time of Day . o
- ) . . . ’ N . o z M ’ ’
b ? ’: . ~ CTT}A‘ il ¥ o » s

C e fremcht .- - 2.2 2 T 1 905, - :

~Geography - - .- = 1 & 1 1 9.15,.10.00
s .%q " N ¢ 4 i \{' . > ' R . o
" ‘ “, History, - - = =1 ko 1 9.00, 9.30 ’
’ 2 9.15 .

;L%ng/ms._ - - -2 2 2

r

t

L ]
—
- -
-

Music I - 00 <7 s

Nat. Sciénce' ©- - - - 1 1- 1 10.20 -

—

- ! . .
‘ o 5 N , v N \
communications =~ --. - 1. 1 1 1 10.00.
t r . c Y 3
\ » y . s ’
N v " s ~°.‘ i
, R hd . :'I. i
. ) ‘ ) - ; i L) »
,;’ . * ’ . . ¢ ' N\ -«
v - 1 8 M 2
. .
- ’ 1 L4 -

| . e
i " o ]Not an ofﬁcﬁ\sunmary of p‘mg.ramnes.n Thxs one has bnen compﬂed

{ e by éhe investigator from an e-xammatwn of the broadcast manuals for '

. 1972/1973 school year.
Lo ‘
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DEFINITION OR_TERMS. , . ’ Be

Educatmna] Techno]og_[- ’At }u» GeoLge Williams University, the con-

cept is deﬁned as "the deve]opment, apphcatwn and evaluation of
.systems, technjques and aids to improve the process of human. learmhg“.

This view of educamonal technology has.its origin in the behavioural

science' the phys1ca1 sc1ence approa.ch (mechamzatﬂ!n) 1s séen purely,
as a problem of presertation. Other common terms such asbAudiovisuaI )

, Egucation Audiovisual 'échnoiogy, Educational 'Cmnmiuiications,; Instruc-
S ,
tional Te.;hnology, Learmng Techno1ogy, Visual Educatn‘m expand.or

contract the boundanes of the educatmnal technology field and 1ay
. . | N A
. d1fferent emphases within it. . , ‘ ’ o .
- } .z

Instruchonal Televiswn- An educatmna] practice in which se'lected

information is broadcast to the leamer to enab]e him to engage in.
‘mmﬁed behaviours \tﬂder speciﬁed cond1tions. The term educa-
\ tional te]éw jon' is somet1mes used but education' is a very mde

- concept. , In_fAct, many te]ev1sion programnes can be said to be edu— .

. cational' in the_.sense that they show- something worthwhile. But it: ’

l is debatable whether such programmes are for instnlxctiona“l' purposes.
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