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i ” This exp]ora.tory s tudy examines the inﬂuence of varlous pe

and contextual vari ablé on"the sociaI and academic a.djustment of

4

’N1d’er1a)\studen'ts in post-secondary ingtitutions: in Montrea] The

o . sample consisted of el ghty-e1ght Nigenanﬁtudents representing two B
;’\ T thirds of ’ch7 N1ger1an student popu]atwn ﬁﬁjMontreaI in Movember, 1977.

! Since~foreign students are 1ncreas1ng]y becoming a pubhc pohcy

-

1ssue n Canada, this study. prorwdes valuable background and msnghts

From the pomt of view of the educationa] policy maker, this study

. . I provides a detailed ana]ys1Svof important factors in-thé vad&us%men%ﬁfhd——”"”—"—-j

'

Nigerian students 'tg life in MontreaI and ‘the 1nstituti}qs’7?f higher

iy . N
education fo\md in the ci ty Furthermore, this, is the first case study ) "

P

which can supplement the comprehensive overview of foreign post-secgdary L
students in Canada which ‘was produced by the Canadian Bureau for

. International !:Id‘u'cation in 1977.

v

N . f [N
. . ' \
o . . . )
, .




One  INTRODUCTION..........
Sta.temé‘ntdof the Probl

. Goals of Canadian and j
Exchange Prograrrmes

v

. v . Y - '
. . ' ‘ N1ger1an Students-in Canada 13 A.
s K .DK’_ N ) ~ . = . » Lt f : t
~— L Review of the Literature T . . 'IB ) .
14 . v . A
Two RESEARCH METHODS. e e e PR Wiaeesahe 30
Theoretical Frtamework§ , R 30 -
- ’ BT < [ —
; “Purposes of -the Study ’ 32 ‘
Theo}‘etical'ProppsitionS' . n o 33
w Research Des1gn ST ’ - 35 D
' ‘The Sample T . 35
The Instrument . . o <y SRS
- b | . ~
-Three  PATHNAYS T0 CANADA...,....... e e 40
" ~0r1gins Ind1v1talf€haract4grist1cs and Faﬂ)]y S S
Baékground . ) , ( 40 ;)
; - i . !
"t Y " ' ‘ N :
. \ . , . K
4 4 s :
. .‘ . ~ ) v LI Y R nw-»\uttlktik - mm.«"vr'-‘-k l'J;wa-uri.fl»*wwwr!w‘l:k;ﬁm. o

¥ - L 3 N . y



g.
' g . . ."/,‘ ..Y-
'g . AN Cocn 1
A | \Chap;ér . '
y i ..' | ‘Educa iopa{,ChrSnolpgy
: E' . E1ém§ntaerSchooi '
S ] Sedondary/Schoo1~ |
/\ " Righer Edlication . ,i
. L Emp oyéent Prior to!l International étudy ﬂ g
1

the| Decision to Study Abroad s ‘
v Canada’ in the,Hier rchy of Choiqggbf Couptry for |

CT ' §tudy Abroad | B B
\ \

Arrangements and Cowmun1cat1ons for Voyage to Canada .

g

Summa ry ' //
Four ~ MON*REAL EXPERIENCE\XND IMAGES OF CANADA ..... Cierseeas -

Sett\1ng Down in Montrea1 ’
\

S
v
. .
3 . .
'
- e e ‘
. . -

s
TV it 3 g EAT A T N S

Soc1a Interact1on of Nigerian Stuﬂents in Montreal

Prestige of N1ger1an Natwonallty and Cooperation

Between—the Nigerian and Canadian Governments”,n

— ‘ Acédemié Adjustment and Satigfactiongof Nigeﬁiﬁn -

.. Students in Mongtreal

Fxpect?tions Upon Return to-Nigerian and Images of

) // ‘ Canada o ] |
" Five DETERMINE? FACTORS IN THE ADJUSTMENT OF NIGERIAN'
STUDENTS IN MONTREAL...............cor.., e

-

Personal Background Variables I

4 . Social Network Variables in Nigeria




»
.. Soctability/Personality Variables -
.. Canadian Campus and C]iﬁate Varidbles

RN :‘ . Social_Network Variables in Canada
- ©+_Academic Outcome Vaiiables

oot " General Academic Satisfaction

Iz“k‘-

<

of the Univetsity

: T ;: ‘1 R . Satisfaction With the Academic
| L o - °  Standards at the University

. N S;tischtion with tﬁe'Adviéfng

L System at the University

Previous Work

—. 'l

' ~\‘\ s .
¥ \ g Satisfaction with Course Content

§atischtion with Quality of

1

Instruction
. Satisfaction with University

Requirements '

Assessment of Personal Change
\Genera] Personal Change
khange in_Outlook .

Change in Personal Habits

- _Satisfaction with the Reputation

o

Satisfaction with Recognition of

'and Materials Covered in Courses

\  Satisfaction with Course Availability -

Satisfaction with Research Facilities

102

11

*




PSS .

I

[
1
)
v v
i .
3 ' * . A
. o
.
v s
. .
N A~
- . o
oL \ R
v N ' ’
, . TP . '
. ) . IS Fl -
,Cha ter , } ’ l . - 4 page‘
v - 2 ' < [ R
. ) » v & -

Change in Human égiat%ons TR 133

';IChanQe'iﬁ General Knowlédge

138~

iy PR .
L , ‘ _— )
Lo Change in'Skills .in Area(of o ’ =
™ - H y , ' : \ L - ’ ’ |
S ‘H‘~ - Specialization 141 ;
. N o . »‘4 -’ .4 1
S o Genera] Satisfact1on Variables 146 . |
Lo Usefulness of Studies in Carada 1874 |
rTt ' Important Instrtutions to be Transferred- ‘
’ E v . . To Niger1a . + 150
IR o . . s <,
LS e Satisfaction with Choice of Canag_//
Y . 3 ¢ -
' S e » \ ] ,
: S for Studies Abroad , 152 ‘
o e .. Choosing Canada Again for Studies s
ST -+ Abroad in the Future N |- ¥4
. Conc]us1ons and RecomTendat1ons V ' s 157 A 8!
. - ¥ P
. . ) S|
- BIBLIOGRAPHY...........;.............;..Z?:.............163 |
S APPENDIX..................................,...:..........166 :
' coon ' < ® s " ~
A ‘o ! l' a ‘
) Co. @ !
\ . - . . . . . Y Y
E i b' ' % g :
{ “ " . b ' . i .
‘ ‘ <, ‘, ' ‘9‘ . @ s
- ] ] - . ¢ .
\ | ! ‘ o ' « 8 -
a 4 : ! @ * .
I -, : : ,
~ | ! ~ . ~ ' : - ’—”A
’ \ v A . ~
v’ // . ) ,‘ L ¢ .
/ . : * 5 . ’ . ' .
| / ) * . et = ‘
1 , . - e . l . i
' o ¢ / . ! ) - " e ’ v | |
Y , . . '
’ # q ]
/ v .
A . ; ) . ' ' 7
~ ‘ - ¢ . B T A e Lp‘k‘.hmu‘jmu.r'n,.‘mwun-h.ubnw‘“-ww' PO TV O V. '
S A @™ B R - o . ' B J



- " LIST OF TABLES

.

!

A

1" Foreign Students in Canadian Universities and

Canadians Studying Abroad by Region of Origin <

4
- and Destination

2 Reasons for ‘Coming to Cana’da

*

3 Problems _Encountereq by‘Niéer"ian Students in Canada

o

Importance of -Interaction with Canadian-

5 Social Interaction of Nigerian Students in Montreal:

v

With Nigerian Students, Canadian Students A~agd )
. : ¥

Faculty Members ' .

A 4
Field Upon Return to Nigeria

6 éatisfaction with Academic Experience in Montreal

7 Type of Assistance and Expected. Source in. Professtonal

B Areas and Extent of Chang';e'a’s a Result of Stay in Canada

9 .Comparison Between Students and C?ileagues ttho Would

Hold a Similar Job Except for Foreign Experience

10 Institutions, Ways of Living, Vﬁaugs_ and Ideas of

Canada That, Students Would Imtroduce into Nigeria .

i Significant Relationships (p<720) Between Indéependent

11‘2

Variables and Outcome Variables

‘Variables and Qutcome Variables -

¢

-4

f -

Significant Relationships (p¥ .20) Between Independent

0

2

67 .
73

.
78

80 Tl

‘j’\.-‘

85 .

P

86

N

'
- + -
 wmem . - ot e T ebOIND St 83 R WL R TR A4 ¥ S v TEPASIY B A Sesitndy ~\"N~‘-H"“'“ Eiakind
ca .




o 7 N ' Page -
113 Significant Re]ationshigst(p\4 :_ZObBetween In?epelndent.

" Variables and Outcome Variab]es " . 87 R

. 114 ‘ S1gn1f1cant Relationships (p<-. 20) Between In«hependent .

" Variables and Outcome Var1ab1es o ’ , " 88
"

B 12 S1grr1f1cant Re1at‘ionsh1ps (p<. 20) Between Sojne

Antecendent. Var1ab1es and the Outcome Variab]oe of

7 Generd] Academic Sati sfactmn o 93

W

13 VS1g|i1f1cant Re1at1onsh1ps (p& .20) Betweén Antecedent

Vamab]qs ‘and the Qutcome Variable of Satis-factiohn ' a
with the Reputation of the University ‘ .87 !
|

‘ -,14: _S1gmf1catn Relationships (p< .20) Between Antecedent !

» Var1ab1es and the Qutcome Variable of Sat1sfact1on

no

With Academic Standards of the University « 99
3 .

S 15 Significant Relationships (p$€ .20) Between Some: Antecedent

Vs

tcome Variable of Sat:isfaction

Variables qand )th

w1 th Ad\n sing System

he University ° ' 103

(pg.20) Beiweep Some

! 16 S1gp1f1cant Re]at1onsh1
| é\ntecedent Var1 ables and the Qutcome Variable of

Satisfaction with Recogifition of Previous Work 107

; <17 Significant Relationships (p< .20) Between Some

»

Antecedent Variables and tr;e Ojtcome Variable of o ' '

Satisfaétion‘ with Course Content and Materials Covered 109 . %"

‘ ' ‘ . ' - ) ) ’ (“1




gt -
( ; L ~
’;’ : / .t . ) B
: e (
- * Tablé ‘ ) '. . ' ™ Page f\_’
T _ 18 . Significdnt Relationships (p\<.29) Between Some ’ -
g Antecedent Viriables and the Optcdl;\e Variable ’ ) )
' of Satisfaction with Course Availapility - na2 K |
19 ‘ngni'ﬁ'cant‘Relat'ionships (pS.20) Between Some - : )
e Antecedent \Iar‘ialﬂeé and the Oucome Variable
' ¢ .. of Satisfaction with Quality of In truction >‘r~{-3
: * %,',_ 20 Significant }élationships’. (p& .20) Between Some | 2
. . Antecedent Variables and-the Outcome Variable ;
| . of Satis‘faction wi‘th Un1:versity R quiremen?:,sf - 1163‘. i
21 Significant Relationships (p& .20) Between Some
‘Antecedent Variables and the Qutgome Variable . :
,»’ s of Satisfaction with Research Fa ilities ' - - }19
.o 22 . Significant Relationships (pg.20 Between Some ‘ :N
3 .5 . Antecedent Variables and- the Outcome Variable, o .
| of General Persona’]ﬂChange_ ) , 126
23 Significant Relationships (p& .20) Between Some '1
Antecedent V'ariab1es and the Outcome Variable o ‘
P - of Change in Outlook | 1
- 2 ‘.Signf'i cant Re]a'tio(nships (p& .20)| Between Some .
- An:cecedent‘ Variab1’es and the Qutcome Variable ’ .
b ‘ _ of Change in Personal Habits " i& 134
L 25 Sfgnficant Reﬁastions}mips (p# .20) \Bet;ween Some ~
< | \” . Antecedent Variables and the Oufcome Variable K
- of Changé in Human 'Re“;ationS l . | ‘, o 13 - )
, L 2 R
| !
~ ;
N , e e e e e e ¢ ep— -




e -

Table

26

27

28

- 29

a

32

;Significant Ré]ationships (p£ -20) Between Some:

5§ gn.i. icén;t' Rel tionsh'ﬂ.as (pS :29) Betw‘eén,. Somé
of Change in eneral Knowledge o . | 139
Significant Rel tionsh'ips (pS 20) Between'Some | '
Antecedent Va 1ab1es ‘and ;:he Outcome Variab]e
of Change in 3Skills in Area of " Spec1ahzat1on _ 142 -
Significant Rel}ationships (p<-.20) Be tween Sqme 4[/ ‘
Antecedent Variables and the Outcome Variable . . .
of (;harpge in Interest.in Work =~ . ' 143 ,
"Antecedent. Var1ab'les and the outcome Vamab] T Y
of Usefu ness of Stud1e¢s\n Canada | o 4 ' 148
S1gn1f1cant Re]ationsmps (p&.20) Between Some- . . ‘ S
! Antecedent Variables jand the Outcorie Variable ﬂ h ;
- of Imprgtant Instituti.ons to be Transferred

o4

to Nigeria ~ ‘ (/'r . . 151

Signifitant Re1at1onsh1ps (p& 20) Between Sonfe
AntecedentJ Variables and the Qutcome Variable .
of.gatis faction with Choice of Can'ac.ia for ° '
Studfes Abroad - - . 153 T

PR

-Significant Réla't«'ionsﬁip\s' (p&.20) Between Spmt\é\ -

Antecedant Variables and the Qutsome Variable o .

of Choos iffg Canada Again, for Studies Abroad "7 154 AR
o - '( - ' .

v ¥

SR SN . -, S PUEIUII
- T__.-_«_ g e . " - o e T a8 P




| ﬂ . I ¢ “‘—m. W; R . i
“/V‘ . . . ) . . \ . :'
l R .. _ . . , -
w . (\’ . ,
r s . .
:.7. ’ ".’//‘ —r) . N o‘ "' ).' ~'.:’//,*_
2. - v, R B ’
‘ : ’ ) wf
.- - Chapter One
: g ~ ) /7
.. ) INTRODUCTION -« . L t’ .
'gtatmn't of the Problén o Y’

- -

] Visitors in foreggn 1ands ‘nave a]ways been agents of cu1tura&
contact and transmsswn western, developed and industrialized nat1ons
havé encouraged extensive 1ntet; a‘wna] exchange of students in the‘ P

) beh‘e;‘ that the human e‘@ence o% the visiting :s'tud nt is as valuable
~as his educational expe‘rience: "International student exchange-has

- come to be scéen as a meané' for the promotj on of goddgﬁ_]! and unde’r,‘-'ﬁ _‘q,
.'standing among nation! and as an important instrument in the fo'r"':nation

vd

- of favorable poht1ca1 climates and improved soc1a‘| and economzc cond1- &

N

tions in many parts of the world." (SeweH and"Dav1dsen, 1961 P, 3)
Ho,:ever questions have been raised (recenﬂy in Canada in part1cu1ar)
- about the effectweness of the ‘d nt exchange obaectwes rangnng from

»

the promot1on of. 1nternat1ona1 friesg ip ;and understandmg to the'

) .;’int"trans‘mi’ss’ion of sRills essential to grammes of techmga] assistance
Ll ! * ‘ .

and national development. -

[}

o, Sevell and Davidsen (1961, p.4) hafe pointed out, the goals of

agenc1es and governments who sponsor programmes for foreign students,

for the most part emphas1ze sociopolitical aims, with few exceptions.

f ‘e . I

*''Furthermore, at a time when universities in Canada (as in Europe and

/

North America in "genera]) are facing'a contraction in the finan(es

formeﬂy made available to them, research ef‘orts and reports are

’. )

u’m:«,n_c;entramng on “the economic aspect of the 1earmng exper1 ence of
g v} .

"v
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foreign students in these universities:< Therefore, the importance -

-

- of the v1s1t1ng student s purposes, prob1ems and experiences are

o ——
1]

often eas11y 1ost in the ‘concern~for the larger aims of the spon;br- i

ing agencies and the political climate in the countries involved in
T these student exchange programmes. - . | R

Being a foreign student from nger1a and in a sense she, herse1f

‘ o o do1ng the partﬁc1pant obserVat1on, the writer of this the515 vas parté-

cularly concerned‘w1th the relation of Nigerian cu]tural backgfbund 4

i to the Ni?erian students' adjustment in Canada and to their academic

% ' achieJEment The main étrpose of this research study was, therefore,

§ “to explore processes and determ1nants of N1ger1an students’ adJustment,
learning; att1tude formation in cross-cultural experience, and the -~ v t
prospects*of‘thejr readjustment to their owrm culture. In this cross-
cultural study, it was hoped to derive the most'comnon patterns of
experiences and reactions of Nigerian students in Montrea?, ‘to consider' /
some of phe factors that may explain the variations from these patterns -

(///'!” in order to discover leads for further study, and a]so to make some

suggestnons for the guidance of Nigerian student exchange programmes * \ /
L in the future. - ) | | . f‘#
Aﬁggés The”developnent of the author's research interest in this subject
Jt?j?VT was concurrent'with a surge of po]ifica]]y oased interest inffhe ovedal1‘

rise in the numbers of forewgn students study1ng}1n Canada. In 1976 the - <

Canadian Bureau for Internat1ona1 Education (CBIE) in Ottawa approached

the Donner Canadian Foundation with a research support request to

examine various features of international student m1grat1on both 1nto/ﬂpd .
out of Canada. As one portion of the general research ptan, CBIE -
< - . - & |

'
L' - s TN e et s e e T B i+ b b I it W il “Tintndf
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results are be1ng pub]1shed under the general t1t1e of K?apers on

" of which will pnovide comparative data to the data generated by the

&

v \
° e v
'

developed a nat1ona1 saﬁble for the survey of the eiper1ence of

:{0re1gn studénts in Canada’'s post-secondary 1nst1tut1qps The ‘ , ~

Foreign Students Issues" or "Ecrits sur les étudiants étrangers.

14

(CBIE references). “Therefere, the research project on which this -

“thesis is based may be viewed as a specific case study, the results - .

CBIE mgoject. . 4 - "5 ‘ )
. . \\\ . .

o B &

an]s of Canadian and Nigerian Supported Student Exchange Programmes

-The Canadian Point of View - ’ ’ .

For centuries, men have.been interested in travel for educational , |
purposes (Eide, 1970). This type of travel started as early as He]len1stnc N
times and students trave]]ed to distant centers of learning to explore .
\

the mysﬁhr1es of science and philosophy. In the medieval times, when

universities and institutions of higher learning began to develop in . ) ‘

- Burope, educational travels became common. ‘One of the{main aims of o

travel abroad es far as individual students are concerned, is no more ‘f : ' i

than to go anc{ seaech.for'thg golden fleece. The host country on 'ehe ’ 1

otﬁer hand is just not a dumping ground for foreigners. It has its- . -

own goals in supporting this type of exchange of persons. Thus, an .

analysis of‘the stated goa]s of Ameriéan- supported exchange programmes

for foreign students was made in 1955 by the Committee on Educ&tIonal . ',:
- " {

Interchange Policy of the institute of "International Education. This’

ane]ysis listed the following five objectives in-order of descending

[

: " - ; , ’
- e "
a R " .
. h - 5 N :
t P
. . ’
v . . I
. . . o
"
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< frequeney -of mention: - M

[}

1. To promote international understdnding and good will among '
. ‘ ¢ ¢

the péop1e of ‘the world as a contribution to peace.
2. To develop friends and supporteﬁs for the United States by
giving persons from other countries a better understanding of the life -

~and cuture of the United States.

'f 3. To contribute to the economic, social or political development

<

" of other cﬁhntries.

~
)

-

4, .Td aid in the educational or ‘professional deve]gpment‘of-'“
. . ¢ S )
outstanding individuals. : - . ~

5. To advance knowledge throdghout the world for bhe general

-

we]faerof'mankind. \ : I . .-
In Canaﬁa interest in Internatid&?l Educatibneﬁs not rew: . Canadians
'l;have §Upported, since their 1Q§eption, most international institutiénS" '
which, liké UNESCO, are devoted to such é goal. .Moreover, a large number
of Canadians - and millioﬁ%kgf Canadian immigrantg - have completed
\ their ;tudies abroag. In addition, thousands of Canadiaﬁs have been
involved on a voluntary basis in educational work in Third World

- -

countries or territories. . ‘ . ’
| ‘What is new, howeyer, is the large inflow of several  thousand
" students to Canada which reached the fifty thousand mark in 1975.
There is'a1§o growing official governmenta1.assistanc§‘téfthe
development of educétion in Third World Cduntfies. Added to’ these
two phenomena is the formal commitment of Canada to international -
edgcation as fbreseen/in Point Seven of the Strategy for International

Development Co-Operation (CIDA, 1975).

»
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The ‘Halmsley report, Canadian Univérsitjes and International

[y

Development (1970) defai]s and discusses all the centers, institutes,

programmes and associations tafge]y devoted to studiéslfoncernéd with

internatidna[ &eve]opment, or with particular areas of the Third World.

. 'Y
In the past five years, there has been a growing debate about the

usefulness of such programmes Soth to Canada and for the purposes of .
the deve]oﬁing countries. however,:it is Jnreali;;ic to suggest that
the situation is.the same for all Third World countries.. Several
wr{ters have pointed out this fact. Sabourin (1977) describes it most
concretely: \\C/
Several Latin American aqd Asian countries have built '
. institutions of higher’?éarning t&at are universa11y
recognized. Moreover, oil-producing countries and
states such as Saudi Arabia, Kuwait, Iran, Algeria,
Nigeria, andeengzuela have-embaqggijnL4MMcational
- deve]opment.project§ of immense proportions. Most
of thegg.countries héie in the 1a;t few years esta-
blished cooperative arrangements with a multiplicity |
of private, semi-public and public Canadian entities. -
The& a}e not turning towards the Canadian International '
Dévelopmenp Agency (CIDA) for assistange, but are’
anxious to find 9ducationa1 services - instruction
and training in Cgﬁada, building, staffing and

operating schools and universities at home-- for
s

whfgh they are ready to,cover all costs.

W
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. Si:;j}*gng-tﬁé number of foreigm students in Canada has |
risen cofistantly, As’indicaféd ahbve,,fhére are nbw over fifty/_
thousand foreign ;thdenté enrolled at a11,1evé1s in"Canadian

institutions. According to an’AUCC profile (Yniversity Affairs,

’ Jaqpary 1977), the largest number of them, about twenty.thbusand-

are registed.in universities, where they represent five per cent of

_ the overall university pbpulation. 0f this number, a quarter are from

the United States,nine per cent'fnpm other developéd nations, wh%]e
the largest single group of students have come from Hon&-Kong. Forty ‘
per cént originated in Third World countries; of these thirteen pe; -
«cent came from the ﬁdbrest and least deye1oﬁéd nations and twenty- ‘
seven percent from the remaining Third World countries. The maj?rity N
&?f foreign university students are in Ontario (41%); there ar; 27 per

. Al )] '
cent in Quebec and nine per cent in Alberta, while the other 20 per

a

cent are scattere? in moreiﬁan sevent\y universities apci co]'lgg"es'. v :
. Ho&ever, in higher education, Canada is not only a doqgﬁfbut !
also a recipient of aid. Many Canadians study at universities abroad
where they fhemselVes are subsiqized by the tax payers of the host
country. H(Hettigh 1977). Canadians, have chosen to further theijr
education at(in;titutions outsjge‘this country, for maﬁy years. . Unti}
recently this was.a ﬁe;eésity in some fields, as Canadiép universities

lécked'we11-de9e1ope prqgfammes. Pariicu]ar]y, Canada has reljied

heavily on United States universities and universities in Great Britain,

b e e e o VN
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- - As it is 111ustrg}a¢ in Table 1, student flow betaeen Cahada and

the U.S. rough1y~€6unter balance each other. As’ regards Europe Canada
. (

« is a net recipient; although the ﬁumbers invo1ved are not large. When

[y

W turn to the deve]op1ng and ‘semi-Tndustrialized countryés the picture

F

; v es mar Students from Asia and Africa attend1ng universities
t‘*‘ . ) in Canada greatly outnumber the few. Canadians studyin; in those parts
of the worid. Canada is clearf& a net donor-as far as the Third Horld
countr1es\aje concerned' ™ ’ | | '
u Recentlys the Canadian Bureau for International Edhcation published
a series of study papers on the problem of fore1gn students in Canada.
i (CBIE, 1977) In™a summary statement entitled; "A Question~df Self-
;nterest- A Statement on Fore1gn Students in Canada" (1977), the

¥

following five "first Prlnc1p1es" were advanced:

econdary educational 1nstitutkon§ Benefit ’

| N

1. Canadian post—
|3 ’ ' fk

from the presence of non-

.
[

nadian students

A

L4
2. Our reception of e1gﬁ students has an impact on our future .

« . . Y

fo;eign-relat%ons. o A
‘ : - 3. Fore1gn student policies should be des1gned to ref]ect Canada s
- self-interest f1rst, since the primary respons1b111ty of Canadian
Governmenta is to Canadidns. - : '
4. The process and mechanics'of development in;the Thtrd World are

best. decided b& the peopie and governments of .the Third World. :

[

!

v|
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TABLE 1 ‘
. - Foreign Students in Canadian Universities
N : n :

and Canadians Studying Abroad

. by Region of Origin and Destination

reign Studgnts*; ‘

4
Canadians Staying

&
egion of .

o - - T ..

Number Region of Number
Origin (1975) Destination o
Africa 2,875 Africa** 25
Asia 10,146 rsta 150
Australia & . Australasia®* 129
‘New Zealand 176 '
Europe "1,568 Europer* ° 2,856
North & Central . b.S.At*** 7,780
Amgﬁiga 8,244 .
jSouth America ‘ 952 M
)bceanic & Othen I
Islands - " a3 d
Total 24,004 ~Total - 10,940

N S o
(y Yy
o Notes:

~ < " -

*1975
*x1973
#*47974-1975
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? ‘5. As sensible international citi&ens . who recognize'both-zng
. need to share the world'§ resources more engﬁ&ably ard ‘the dange s of
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- connotations, but we wonder how ﬁény~of us make any - | /J
. N [ ‘ l .
-~ * decisions -- no matter how altruistic they appear. ‘
Pl i
r

.
e e ¢ s e
#

on the surface -- that are not ultimately motivated

by self-interest. "Enlightened" Self-interest to us ‘ ‘

™, o ~ simply’ means fully informed, fully conscious 'self- : T

- ' interest. (p. 19)

4

©y

Such a definition of Self-Interest of Canada can be served according l

sy

to the CBIE report if, of the fo]1oﬁiﬁg condi tions, one\or more of them

. L. & A L
_are sat1sf1ed- 9 , . . !

, o " If -Tour receptio pf foreign students furthers the long or
Y short term range e?3ﬁ$m1c and po11t1ca1 ;Lierests of
\& Canada abroad
If

¢ \ there is an immediate financidl return from the'presence
2 \ ot . ..

[N | of foreign students in Canada. (p. 10) o
\ < R
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The mbst striking features of all these statements on foreign,

~—

student policy ~is that for tﬁe rﬁ't':st part these goals emphasiz

political aims except in very rare cases. The importan
student's purposes, problems EWN'EHC&S ay easily be lost in the
' concern for the larger aims of the sponsorin "agencies.'. The purpose of

~ { .
this exploraton;/ study reported in this thesis, was to emphasize this

las't concern. ‘ ) . )

4 -]
- . e . -
The_Nigerian Point of View .
------------------------- N .
Background Information: S A

Nigeria is situated on the West Coast of Africa, on the shorres of’
the Gulf of Guinea. It lies between the para]le]s; of 4° and 14° nolri’h,t
and {s thus entirely"‘vlithin the tropics. (Burns,. 1969.)“ Nigen’a came
into being as a »siﬁélé poh’tic.:a] unit on January Ist, 1914, wh‘en the
former colony and protect-orate of southern Nigeria was amalgamated with
the Protectorate of Southern Nigeria. R

N After am/a1gamat1‘on the country was orgam‘sed‘a:s two groups of
provinces, the Northern and S‘ou~ther;n Provinces. The~Sout‘hern Province
was later, in 1939, .'divj‘ded intq two g;roups, the Ea'sjc‘ern and Wes'tern |
~ Provinces. (Burns, 1969) The main ethnie group of the population in
~ the Northern Provinces was the Hausa-Fulani, in the Western.Provinces
the Yorubé, and in the Eastern Provinces the Ibo. The Hausa-Fulani
group was chiefly Muhammadan, and the others chiefly Christian:and

L]

Animist.
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’T-coionia], to create a nation state, Allegiance to ethnic community

PN .

-1- * ’ L . “h

)

)

Nigeria became independent on Octaber 1151960 as a Federation
consisting of three[regions, the Northern, ‘Eastern and Western,/w1th

the Federal Territory of Lagos. IhengRegions were ldentICE]?WIth

the areas formerly known as the Northern,Eastern and Western Provinces.

. On August 9th, 1963, a part of the Western Region was detachedrto

form a fourth, Mid- western Region The Federation became‘a Repubiic.
on October ls}, 1963. Nigeria is a member of the Commonwealth and of

the United Nations. . /
{

~  Since Independenee, Nigeﬁ‘e has been immersed iﬁ the task which

4

" preoccupies most developing states, seeking to create a popular sense

of nationalism. The factor which had dominated pre-independence

i

Nigeria has been the failure of all influences, pre-colonial as well as

. has eontinued to take precedence over Nigerian Patriotism. The structure

of the state itself recognised that the peoples of Nigeria would only
feel secure if theywereruied by those considered of. their own kind;
and this term never applied to nationatl institutions; it was confined
t; ethnic or regionai Yimits. ‘(Hatch, 1970)

Whether the assumptiqn on which the state structure was constructed
was justified is a matter of arqument in which many Nigerians engege.
The fact is that almost all maaor Nigerian Leaders as well as the
British colonial office made the assumption Consequently they produced
a Federal State, divided into three regions, each of which broa\ﬁy

encompassed a large ethnic community, and, of parallel significance in
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% - each region a number of m1nor1ty comunities were left with scant

g . prospect of influenc1ng the1r own future. .

i. .. ' This éxperién;e of attempting to hold various dissimi{arh |

%; Co comnities into a nation-state is not, howeJef, peculiar to Africg.‘\
};nu ;ﬁ;_ ‘ * Much modern history revelves around the difficulties of trying £o

; TEi;;m impose a state‘apparatus on neighbouring nations.

Thus, the main difficulty is that the ethnic community has more ..

- / characteristics of nationhood than the state itself. Yet all realize S

- N -
~ 1 W e e e ARG boaeaiD h o sk ok Sak et aif s o
= R . L . ’ . [
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statehood can-be forged " This was,, of\qurse, the focal issue over’
N
wh1ch the c1v1] war of 1967 was fought This was because it was a

‘1};\

R

at least in theory that all wil¥ gain ipmense benef1ts if an acceptab]e :

3 . war bétween c0mmun1t1es confined within the Nigerian State, communities

sometimes believing that they held more attributes of nationheod” than
that state itself. ‘

The Systeﬁ-of Education in Nigeria:

.

| ' ‘ . Although Western type of educationjgghe to N%geé{a in the 19th
century, the country has a well developed educational system patterned
along the lines of the Brit1sh system of Education Most schools are

\ ’adm1nlstered by the government, the church and by private ind1v1duals.

-.}ndepegﬁent church schools which fall outside the jurisdiction of the

. ' ) gbvernméhj are entitled to grants from the government. .

The universal primary education makes education compulsory

kY

betwé%nuthe agéﬁigf 5-16 and free from primary to secondary.schools.

"(Fafunwé“B;bs,‘]gz4) Higher education beyond secondary level is

.
- '
0 . f - . “ B} .
. . ' »

|

-

a—
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,recentTy have degrees from Russia and North America began to be given.

. Great Briiain in the first fey years.

e e e - -y

-13
. .
A . : .
available in the country. There are twelve Universities and a host

of post-secondary institutions for higher learning. .
Government and private sch fa hips are available for higher

studies. Selection is however on merit. Most students from'

Niger1a study in Britain and 1t is 1nterest1ng to note that ogﬂy

o
.

recogn1t1on.

‘ [ ¥ ¢
Nigerian students  take up higher educatien abroad because they
. . ]

realise that a uniQéfsity educatTon'not only ensures occupational
oﬁportunity but 1t affects recruitment into the g]ite as well. Hence
it is pfoper to consider the Rigertan population in ﬁgﬁfrea1 as a
potent1a] elite,’ who after graduation, w111 assume most positions

of author1ty and. power in the country when they eventually return home.

' )
B
- . . /

Nigerian Studgﬂts in Canada: T, '

[3

‘Since independence the Nigérian government has encouraged and

supported educational exchange with developed countrieé possessing

Lo,

high technological expertise.. However, the exchange was mainly with .

Later on, the government of
Nigeria started sponsoring and encouraging research with the Uni ted
§€9;és'aﬁd the Canadian universities.

The Nigerian -students who come to Canada are the representa%ivgg

tha new set of students. They are a new breed because a

‘large number of these students who come for further studies in Canada

originate from the middle or lower socio—economic classes. \do doubt,

i A et ~
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these students do experience much difficulty. in trying to adqut X
- to the Canadian way of 11fe in general Their adaptat1on process
is more painful than for the upper socio-economic level students _

who used to. go out of Nigeriaifor highenkeducationfprevious to

-vIndepéhdence. These new'students from the.middle and/pf‘IOwer socio~
economi groups are in fJEt, the fihst geﬁe{ation to receive a western
.education in thetr families and even 1thhé1r 1eca1 communities v
(instead oﬁwGreat Britain oh private schho1s, for examp]e).and as
sueh need hore help in academic an& soc{a1'adjustments (Department of
External Affairs, 1973).

Another noteworthy po1nt in thts respect is the fact that most of - /;>,

;‘h\ the students from Nigeria who are study1ng “in Canada are divided into.

two groups. There are some students uho are sponsored by the goverh:
ment, that is, those who come to Canada through,scholargﬁips,‘lg%hs,f
and government bursaries. There are others, however, who are self-

sponsored or who are helped by-ﬁerents and-families as far ES ffhancial

support is concerned.

LIPS

The N1ger1an Government sees in’ stud1es abroad,a means .of educatwon

- an& training that is not-available in Nigeria. The Governitent a1so’. o
realises that eu1tyra1 exchange is a very important aspect of tnter- ! ~
national relations and an attribute of full and equal memBErship in |
the society of the worild. . - \ v

. Shortly after Independence, in 1960, the/Nigerian government-

¢
v

decided on a-policy of nationaiization whereby foreign traiﬁed personnel

~ were made to understand that Nigerians were to manage the Tocal economy. .= '

‘ . -




To f111 in the

- : ‘ ’ . N
There was a mass exodus of foreigners from Nigeria.
3 Lt M

" - vacancies.created by this exodus, a number of e)'(change-, programs vere

-

i

started to train the necessary personnel. The aim was to send students
abroad as’ part of, exchange programnes “for education in science and
technologwth the hope that at the comp]etlon of the1r' studles they B
w1H return to Nigeria and prov1de the needed manpower 4

Ini add1 t1on to the educational exchange programmes 1n1t1ated with
Canada ngema looks up to Canada for po‘lltlcal advice and help
espec1a11y in the field of técnnohglca] innovation and advances in

~

admimstrahqn of the economy. Canada i% perceived as being r1ch and -

* respécted ‘in matters of-jechnology and ‘admini stration, policy making
and, international relations. For- example, the last salary review .in.
N;gena was vthe brainchild of Carfadian experts. - Co-
On the other hand, Nigeria realizes that educat1ona1 exchange has

ambassadorial benefits. In some parts “of the world, 1§ttle is known

-

ab8tit N1ger1a Marsha]'l (19705 has pointed out tﬁat an ambassadorial | |

«F oy

role 1s forced more or 1ess on foreign students who talk freely with _

menbers of the host country In1t1a11y, he is known by his natwnah'_cy

ahd as he goes about playing this role he comes to be recogmzed as
represent'lﬁg his people. By giving answers to questwns, he dispels the
amountmf 1gnorance and gross mlsunderstandmg that people always have

about natwna]s from other countrles This was the case for the N1ger1an

. . students nafter the ‘1967 civil war in Nigeria-: -Mfssions' of students and e

,% . K " [ .
teachers were sent abroad by the Nigerian Goverm'n'ent to defend the :

stand of the Federa] Mﬂ1tary Government as far as the war was concerned.
(’\\;‘ % [ . M LS .
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i 'é o / . In addition to the students yﬂp are‘spohgored,by the government
o f , ' ' there are maqyustudents who are se]f-Sponsored. As far as an average |
- 'self-sponsored Nigerian is concer;ed, he feels and upholds that going
abroad is a means to better his own position in 1ife, Serving the Y

. coun'try is of secondary‘importance.}_A lot of these students set ' :

‘ their’'minds on obtaining some degrees and qualifications. These in ' |

- turn will serve them as passports to higher jobs iq their careers

, when they go back home. Moreover, these students see in travel abroad, .

a tourjét'S'hope fulfilled. It is a means of enlarging their first =

LY

-

- : hand know]edge of other countries and peoples.’ To them it is a change

< of outlook The1r outlook is widened. They are more self-reliant and

- . , . k.

* - _ more confident as a result of the experience abroad: - i
t
|

v .
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Review of the LiteréLure~

X,,/,ff—*"”iéjpr studies of cross-cultural education date baJE only to the
b

1
]
J
. °
’
e e

early 1950's. The sudden influx of a large number of foreign students

-into Europe and the United States, with the'ESsociated problems;,

R . S

started social sc1ent1stsxgn these countries to devote some planning and v p’
time to the study of the new phenomenon. In 1952 "the Social Sc1ence

1

. Research Council appointed a Committee on Cross-cultural Education.

‘ research programme. (Beals and Humphrey, 1957; Bennet et al, 1958; " '

Lambert ahd Bressler, 1956; Morris, 1960; Scott, 1956; Selltiz et al,

1963; and Sewell and Davidsen, 1961). In September 1955, theyemerican

.
—~ S te - !

s ! L Y
‘Seven studies have been reported under-this cross-cultural education . . l
|
\
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.Students in the Hést:‘ A Survey of Research Literature". (1966) In

. students emerged once again as an important research concern particu-

-17- . C e

Psycho1og1ca1 ‘Association organ1zed d symposium on cross- cu]tura]

educat1on In 1956 the Journal of ‘Social Issues devoted a §pec1a1

number. to the issue of foreign students studying abroad,followed by ’
another issue in 1962. ’ ) .
The 1nterest in fore1gn students and related 1ssues, a]though
continuing, was not at the forefront of the research in social '
sciences between 1965 a?d 1975.- In 1966 J. Bhatﬁ%gar summarized his R

M.A. thesis in an article entitled "Attitudinal Change Amghg Fore}gn

the middle of the seventies interest in research related to foreign
larly in the field of sociology .of education. - In 1970 for example,

a study appeared in UNESCO's Peace Research Monagraph series entitied

»

Students as Links Between Cultures. Since 1975 several dbctoral .

'This was mainly a study of change'of attitudes of 62 Latin-American

d1ssertat1ons have been written in the area, an example being F. Kumaga1 s

-

study of Japanese students in the Un1ted States 19?6)

¥

Oné of the earliest attempts to evaluate cross-cultural education
. ) 0

was the study of Latin American students-by Loomis and Schuler (1948).

students as a result of their experigpce in the United States. The
results obtained showed that the Latin Amggican students left the

United States taking with them favorable ﬁmbressions'iﬁ some spheres

and unfavorable impressions in others. The unfavorable impressions

were traced back to the attitudes encountefed in the host country

upon arr1va] and as ¢he sojourn stretched over several years there . . ‘
C oy W '



“They considered.the nature of Mexican culture, the origins and

-18- : ;

. was a tendency to overlook the faults of the home~cu1ture. However,

there was no explanation ‘advanced for the favourab]e-chénges in
attitude }n some spheres.

In a study published in 1957, Beals and Humphrey presented the
results of their research on the Mexican student in the United State;.

N\

characteristics of Mexican students before coming to the United States,

- their exﬁeriences as foreign students and the changes undergone in

selected opinions and attitudes. The approach of this study was -
described as a "cultural” one ;s opposed to a éocia]-psychp]ogiéal
approach. To illustrate this approqéh, the authors gave the example

of three questions which may be asked at the individual or cultural

" level as follows:

‘m

Individual Cultural
1. what.was the Mexican student ' 1. What are the fdrmative socio-
like before he came. to the cultural influences on‘thé

United States? Mexican student before he comes

2. What happened to the Mexican "to the United Statgg?
student during his period of 2. What aspects of American culture

stay in the United States? influence the Mexican students

3..\In what ways do the Mexican_ in the United States? - ‘
;>Ltudent's experiences in 3. To what extent is the United

the United States affect States culture taken back to

“his 1ife on his return to Mexico and to what extent does

Mexico? . it continue to affect individual

.behavior or contribute to

culture changg?
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This approach is particular1y'interesting in the Mexican case
. , &~
because the two cultures being studied are adjacent to each other and
. although thousands of Mexicans.cross the border every year, the -

Mexican students are a privileged group and an elite who come into

contact with very specific areas and institutions of the ‘United States - '

culture.

Studies have also been conducted on students who have sojourned in . oo 1

Gruen (1959) stuydied the attitudinal changes of German students
A -
during a year's stiy‘in the United States. The group was described in

terms of seven clusters of 56 attitudinal dimension} at the beginning

——

of their stay. At thg end of their stay there were very few significant
changes ébSefved along these p1usters. This was explained by a high
level of information about the United States before leaving Germany.’ \\\

ey

the United States coming from a different continent: Europe. ’ 1
Scott (1956) studied a group of fifty Swedish students who studied i

in the United States. Nineteen were chosen from those Qho studied in the

e e e et g e e e i St s 4 70

[

assess the lasting value of their study abroad. Thirty-one were chosen’
from those who studfed in the United States after World War IT and they A

. differed from the pre-war group:\ more wére undergraduates in the U.S.,

were less interested in specialization in particular fiélds; had . )
] ) - : . ' ,

financial support from U.S. scholarship sources and there were more

U.S. between 1920 and 1940 because they had been home long enough to i
woﬁen among them.
1
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Appreciation about the mor® relaxed and outg[ing American way of

1ife was found to be the dominant note in the reaction of students

3

1

from Sweden who had been to America for at least nine months. Many
Students were frankly puzzled by American palitics. Many of them were
particularly interested in the public school administration, and the

related politics. Their own schools were subject to nationally

centralized supervision and seldom became involved in politics except

on a policy level. According to Scott's findings "these visitors (

became cogpvinced that the American people are guided by righteous desires

and moral purpose. Yet they, like the rest of their couﬁtﬁymen,Took
east as well as west and prefer compromise to cfugade.“ (p.2112).
"Superficiality" and "materialism” were the two characteristics
most disliked about the American social and cultural scene by the
Swedish students. The standardization of American life puzzled the

individualistic Swedes most and music was the one ﬁ?e&d of the ar@?‘ﬁn
&

- . // - >
which Swedes recognized superior American achievemeht and appreciation.

’ As far as the educational system in the U.S. was, concerned, the

]

examinations, term papers and reports. On the other hand they were

Swedish students were annoyed by the academic 'discipline of quizzes,
amazed to find out the easy going school curriculum. They thought

the American high school was a "great waste of time and energy" and
that the Swedish student afte} twelve years of 'high school knew much

more than the American student.

o
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Scott found that students in the fields of social sciences and
humanities were more criticaﬁ-toward the United States than students
who specialized as doctores, engineers and businessmen. This attitude

he ascribed partly to "the nature of their fields of study, and partly

to the fact that America's most obvious achievements were in the realm
of techno]ogy, sc1ence, industry and commerce Scott concluded his
study by say1nd that the Swedish students use "the1r American exper1ence, '

therefore, not as d1sc1p1e of America, but as discoverers for Sweden"

Sewell and Davidsen (1960) examined the social and academ1c N
adJustment of Scand1nav1an students in the United Statefkat the Un1vers1ty
of Wisconsin. The Scandingvian students performed very well at the
university and made succeisful adjustments to the American campus in the
long run, although their 1nitia1 reaction to academic and campus life

wege characterized by unfavourable impressions of educational standards

- g g

at the undergraduate level and close supervis1on of students, and o
occas1ona1 dissatisfaction m1th the university's eva1uat1on of the1r owh‘
academic backgroundss

On the social Tevel, Sewell and Davidsen (1961, p; 38) describe
four distinct patterns distinguishable #n extent and nature of socia]
activity: |

I The enthus1astic part1c1pants whose behavior was character1zed

5 -

by outward ass1m11at1on and extensive 1nteract10n w1th Americans.

2. The detached obserVerS' who involved themselves as little as

possible w1th the host society.

3. The progmoters whose social contacts seemed motlvated mainly -

. by a desireé to "sel]“ the home culture to Americans. . - . ' B

PR B o A SR NPT, LW | S IPE U S S e 2
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t ' ' 4. The settlers: who for Qarious reasons appeared to have cut
their ties with the hope country and were content in their rel}tively ~
“Teen submergence in the new culture. ‘
| _Aﬁthoqgh these various patterns may not be viewed as equally
' desirable from the perspective of the countries invdlved in student -
exchange programmes nevertheless, the Scandagqvian studen%% themselves
were ;11 satisfied with their éocia] experiences in the United States. w J

, However, the time factor was very important. At the beginning of their /

\

sojourn the students camé into freqhent-contact with a large numbég,of .

Americans, gradually they became more selective jﬁ”their contacts
before fa]fing into tﬁq four different patterns as described Eboye;
This same pattern of favourable, less favourable, more favourable,
‘impression over time was exhibited in the impressians of chndinavianv

students of American culture and personality. . : ~

In this study, the Scandinavign students were rated on a large

number of variables concerning backgr und} personality and personal

-

1 orientation characteristics as well as various factors related to the

. B | sojourn situation and experiences. Sdix outcome variables - participat{on
' " in American life, academic adjustment, final impression o% fhe United

,) ) States, change in impresgions, satisfaction with the sojourn and

attitude towards adoption of American features in fhe home culture were

related to twenty-seven independent variables. High English language
» facility, prior contact with Américan'cu1ture and high SES‘were found to

affect favourable attitudes toward American 1ife, and lead to positive

academic adjustment and a desire to, transfer selected American culture

-

traits. Personality variables - personal flexibility, dependency and ™
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. freedom from self-defensiveness - were associated with achievement of

e

Y .
the desired goals of foreign student exchange. According to Sewell and

¢
Davidsen (1961, p. 80):

A
- The two/s;tuatfﬁé] variables most highly and con=

‘ sistently related to sojourn outcomes were the amount
of fﬁrma] é’ﬁd informal g‘uidance the student had ° h
received and the extent to which he -felt that he
had suffered prestige loss.. In gene%al, the 1es$ ', s
_the student had suffered loss of prestige and the

. more he had rece:ived guidance, the better was the
outcome of the sojourn as measured in ‘this study.

In addition to'studies;qn foreign students in North America.who
have originated from Europe, there are several séudies of n;on-l?[estern
students in the U.S. and Canada. For examp]ea, Lambert and Bressier

(1956) in their studies -of Indians and Pakistanis, at the university -

“of Pennsylvania found out that the students play three major ro]es

" during their period of stay, - student, tourist and ambassadoma] roles.

Students who had been teachers in educational ins}:itutions were hard

workers, scored high grades and did well academically. Those with

business at the back of their minds scov;e'd Tow gr'ac_;'les and stayed 1onger:
in the U.S. Although they criticised the American way of life, they

soon gained a new insight into the American way of thinking. As an

ambassador, the Indian student feels that the average American's image .

“'of his country was poor. -Some Amemcans also touched on the "sqoft spot"

of the students during_their enquiries about India. This led the .

)
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Indian students to peve]oplgadefence mechanism. Coenld (1959) was

injerested in finding out about changes in the foreign sﬁudent‘s

Jmage of his home and host countries during a long stay é%road. The

-

results he got{led him to conclude that during a cross-cqltural
experience lasting fo} a long time, the student is 1ﬁke1y to develop
a differentiated perspective about his home culture.

Useem and Useem (1955) held interviews with 116 foreign students
in Bombay. They found that fhe aims of students' sojourn abroad was ‘
for advancement in professional lifez and self improvement. When they
retyrned home the ;tudents became actiye participants, less ethnocentric

and more tolerant. As far as changes 1in socio/political orientations
. ] 4

were concerned, they disliked’the American ways of life. British

trained Indians and American trained Indians exercised 'similar changes4

and some differences were found as well.

A recent study in the form of a Ph.D. dissertation by Furnie Kamagai

(1977) took a Iongitudin§1 approach to the effects of cross-cultural
education on attitudes and persona1ity of Jdpanese Students in the

United States, The study was mainly concerned with thg,#n{lgence

of two aspects of Japanese students' experignce in the United States,

i.e., social relations with Americans, and attendance at an orientation

programme, on their beliefs and feelings about.thé U.S. and the people,

‘and alsoon their attitude change tbward Japan. This was mainly an

exploratory study of the nature of the processes invoived in Japanese
students' learning and adjustment. A" longitudinal design«was used.

ﬂanel dafa were secured for the whole period of U.S. residence for a
I - . .

_—— A



fat
hsﬂ'

e e e N A e
i
’
¥ )
“
A

group of Japanese sojourners, starting before their departure for the
; United State; and extending to their return to Jaﬁan. Questionnaires
were administerd in Japanese to‘a saﬁp]e of Japanese male §raduate
' } stud?nts on four occasions: T](104 studénts):lshért1y before their
departure for the United §%ates; T2 (93 students): early in their
transition experience in the United States; T, (80 students):after

one academic year in the United States; and T4 (52 students):after their

N\,

return to Japan., It was discovered that over the period of ijourn,
there was a steady increase in févorability toward America and in
interaction with Americans. Interaction with Americans influenced

favorability toward America more than favorabf1ity toward America

W influenced interaction with.AqFricans. Japanese students' favokabi]it&
- toward Japan stayed constant ﬁhroughout the study, and mgaihres of
_personality traits (The Japanese version of the California Psychological

, Inventory) before and after the sojourn revealed that the experfé%ie |

had no significant impact of Japanese-students’ personalities. HNeither
o

1Y

the basic pattern of Japanese students' personality nor their esteem

5

for their own sBE?éty and culture were affected by their cross- \

cultural experience in America. Their experience served to increase -
their appreciation of American culture and society, but not at the

expense of a lowered appreciation of thei@ own-society-and~cuTtufel C1977\

In Canada the most recent and most extensive study carried on the \

~ -

\\\\ﬂjx:; adaptation of the foreign student and other related issues of foreign

students was sponsored by the Canadian Bureau for International Educatisn.
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© "A Descriptive Report of the CBIE Survey of Foreign Students as Post-
. \% .t

Secondary Institutions in Canada; 1977" by David C. Neice and Peter H.

~ ° _126_
s e . ' : )
Several reports were published under the genéral title "Papers on \
/ s ' ol
Foreign Student Issues” .in 1973. Most reports discuss the theoretical
and financial issues involved in the exchange programmes. The first

and main part of the publications "A Patror for the World? Part One: .

Bfaun preéents the survey questionnaire with margiﬁa]s and summarises
the results in five chapters. Fo; purposes .0f descriptivé comparison,
the researchers selected ten independent variables and compamed‘tﬁem
to many dthek declared variéb]es”ﬁnd questionnaire items. These fen ' .

key variables were: 1. Warld Economic Region of Origing 2. Sex;

3. Programme of Studies; 4.\Grades Reported; 5. Total Support Per
Month; 6. Fufure Commitment;\7. Total Campus Enrolihment; 8. Foreign - ..

Student Enrollment; 9. Availabi\lity of Advisory Services; 10. Community

.'Popu1ation. -1t may be noted that the first six variables were individual

variabRes and the last four variables were institutional variables. Of
all these variab1es the World Econgmic Region of Origin was the most

differentiating variable. Students\were pocled into four different |,

regions: 1. The Most Seriously Affected and Least-Developed Countries

(MSA/LLDC); 2. Developing Countries; 3. Hong Kong and 4. U.S.A. and

other developed countries. At the end of the report there was an

attempt to draw a short portrait of the "typical students" from each
regi?n. It will-be interésting to quote the findings of the CBIE on

the first two categories of students for purposes of comparison with

the results obtained by this study on Nigerian Students studying in

- ° ’ v
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“ Montreal. The following are _yewo portraits of the “typical
" student” from MSA/LLDC and Developing Countries.
[ , 1% should be noted that in the category of MSA/ELLDC the ’f"oHnwmg

‘ \ 24 countries of origin were the countries for sampled students:

"~ Botswana, Ivory Coast, Ethiopia, Ghana, Upper Volta, Kenya, Lesotho,
Malawi, Mali, Mauritania, Miger, Uganada, Tanzania, Senegal, Sudan, .
Guyana, Honduras, Haiti, Afghanistan, Bangladesh, Burma, India,

t " ' Pakistan, Eqypt (U.A.R.).
b THE MBST SERIOUSLY AFFECTED AND LEAST DEVELOPED COUNTRIES ' Y,

(MSA/LLDC) : These students typically are supported by

. ' """ home couhtry or Canadian scholarshibs'which tend to be |
' o ample, effecti?ew raising their median support level > _ i };

! 4 to the highest found among the four world economic ) /—"
regions ($4,000 annunally). It appears that [many of o . ‘ |

Ty v

these students are the s*ct students of their - f\ h’
k - W

countries and therefore perform well in Canada About 1L

-’ ‘
. 37% are post-graduate studerts and 40%>~.;’§re undergraduates. ’ 1
Repqrted grades tend to be in the upper brackets. Stu- ; N

dents from these countries have high levels of pérsonal ‘

"expectations. They ar(é deeply committed to their g . { (

) home*country and have strong views on implementation of
; change. f:oh some of these students the path to / B
r ' e Canada has been arduous as it is only from this group

[ .
il - hd - a

™ that any substantial primary occupational class

. ‘
&‘ representation occurs. o
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.0 " DEVELOPING COUNTRIES: This is probably the most
- diverse group of the four,ra;d it is difficult to
4 » & . .
< draw a typical image to describe them. Whereas

. J
on magy variables the MSA/LLDC studen{s tend to

aluster with the USA and developed countries'

/ ‘ stﬁdents toward one side of a distribution, and

Hogﬁfiong students cluster toward the opposite

3 \\_ side, the students from developing counfries*tend_
+ r . ‘_ -' -
to be right in the middle. They'appear to fegigfer !

N in mostly undergraduate programs (55%) and enjoy a~”

- . better support than many other undergraduate
1($3,560 median aﬁnual]y?. hany'of these students
have parentglwhoxown or pérticfpate in businesses,
and studyibg~3broad may be a prestige-enchancing
stafus symbol. With régard to’commitﬁent and concern
for their country of origin, these students are.
R similar in some respects to ;he MS{/LLDC groupg“

N Below is the Tist of the 45 countries of{origin for sampled

students in the category of "Developing Countries":
» ‘ Bermudg,'Algeria, Congo, éabon,°Libef1a, Mauritius, Nigeria, Rhodesia

?:‘ Swaziland, Zambia, Brazil, Chile, Colombia, Mexigo, Nicaragua, Peru,

l;Venezuela, Bahamas,_Barbadds, Dominican Republic, Jamaica, Montserrat,
St. Kitts, 5}. Vincent, Trinidad and Tobago, Brunei Caﬁbodiif Cylon,

China, quea (North}, Korea (South),.lndonesia, Macao, Malaysia,

Philippines, Singapotre, Taiwan, Thailgnd, Vietnam, SaudiwAnabia, Irag,

Iran, Jprdan, Lebanon, Turkey.
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o theria:is one of the Developing Countries and we Eha]] see if

the results in our study will support the CBIE results.

Th1s rev1ew of 11terature gces not pretend to clxe)a comprehensive

t'f —— .
pxc ure of the ava11ab1e research on the 1ssues involved in foreign i

student eXchange programmes and the adaptat1on exper1ences of these

students. 1t is rather a random selection of studies trying to cover
the conceptua1 and me hodolog1ca1 deve]op@gnt in thlS area of research

. in the past,twenty years ar so w1th part1cu]ar empha515 on the research \ )

re]ated to fore1gn students studymg 1n/ North Amenica. Anyone familiar &
w1th this part1cular area_ of research in educat1on .and the social

e o

. P
to,represent the main trends and orientations of this kind of reseagch. ‘.
.. The next chapter will ‘therefore discuss the theoretical framework ' 4

Ledépted for the'present: study and the’releted research procedures .and -

jme e

instruments. PR ‘ ) ] '
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' ' , Chapter Two

RESEARCH METHODS . - . S
, 7 @
As Sewell and Davidsen (1961, p.4) have pointed out, and as it
was illustrated in Chapter One of this thesis, for !;e most part, the
stated.goals of foreign student exchange programmes -- and the main
concerns of~the studies réporigd im the literature jy the issué of fqreigﬁ
siudents -~ focus on the sociopo]jt%cql aims of .the partieslinvolyéd in
the exchange programmes. There are a few exceptions of course, where
thsref;s some concern éxpnessed abofit the educational or professional
devéYopment of outstanding inhividubls.. The importance of the average
. visiting- student's purposes, problems and experiences most ofteﬁ than
not are lost in the concern for the lhnger aims of the sponsoring ‘
agencies. The purpose'of this exploratory éfudy is to emphasize the

student's purposes.

-

Theoretical Framework e

Out of the foreign studentg' living and studying experience the
social séientist abstracts b%ts éo eﬁgmihe. In deciding whjcﬁ of the
m;ny éspects of the.students' expeéiencé and which of the many possible
outcomes to concentrate on, the social scientist must}have som; basis
for selection. ‘Frequently, this is provide& by his theoretical interests
(Selltiz, et al. 1963). o )

\ The7genera1 oriehtétion of this exploratory study is very much like X
that opted by Sewell and Dividsen (1961). According to their theoretical'

¥ scheme which is adopted for this study, the foreign student sojourning in

Canada is assumed to be situatga within and between two cultural- systems.

‘

ar
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As Sewell and Davidsen state (1961,‘p. 5}, "The jﬁdividual who moves

from one culture to another thys may be expected- to bring with him a

set of more or less well-established ski]]s,\kﬁ;}acteriétics, expecta-
tiéns, aspirations, habits, norms and values.” Séme of these may be
described in terms of their facility in the English language (or the

French language if they are stud;iﬁg in French 1angﬁage institutions

in Canada), past academic experiences; prior contacts with other

cultures, prior contact wiih'Canadians; expeétatioﬁs about the host

country —’ﬁeop]e and academic‘institutions, stated purpose of sojourn, . g
feelings of identification with home country, soCtal.habits, friend-

ship forming patterns, educational, religious and other ideological -

practices, as well as persomality characteristics such as perception o

of self, degree of f]exibi1ity,lor dependenty level. These may be
described as antecedent factors manifested at the personal and social-

cultural Tevel. Once in the new culture, thé berson is faced with a second

. A
" set of determinant factors which may be described in the same terms as

above but this time from the point of vigw of custéms, norms and vﬁ]ues'

typjca] of the host cu]turé, i.e. perceptions and expegtatfons’about .

the student and his hoﬁe cbﬁntry. Therefore, our theorética} framework

assumes thai these two sets of factors in large measure define the social’

psycho]ogita] situation in'which the Nigeriaﬁ student finds hiﬁse1f in ) .

Canada. . - . . . : L
Among the many potential areas of interest possible within this '

féémework, this ;tudy focused mainly on\the relationship between some

personal variables and some contextual, situational, inititutionai

; & - .
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variables and their influence on 'the achievement of the academic aims
- ‘ n
"~ of the sojourn in Canada of Nigerian students. ‘ i

- 1\ . , v }

Purposes of the Study -

On the basis of the theorétical scheme presented above, the purposes
of this exploratory study can be summarized along the same lines as the .

purposeé‘of the study by Sewell and Davidsen (1961). These may be

4
I

stated as follows:

1. To,meptain information about the acadenﬁg and social aJiusthent
and succesiﬂQ} the visiying studeﬁts. | ,

2. To obtain information about the.content and fee]ing tones of
the Nigerian students impressions of nger1a and Canada as well :as the
changes in these impressions during the sojourn and at the differ
stages of the sojourn. .

3. To examine the r¥lation between factors in the individuals’
background, 1nte]1ectua1 and sociopolitical orientation, persofiality
and the sojourn situation which together or separatel}Amight.have a
bearing on the students' academic and social adjustment and success,
satisfaction with the sojourn, and image§ and attitudes toward Canada
and Nigeria. ' ’

4. To discover possible leads and hypotheses for further study. J;’

5. On the basis of the f1nd1ngs, to make tentat1ve suggestions

-~

. ‘ for the guidance of student exchange programmes between Canada and

\ Nigeria. «

] - .
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Theoretical Propositions . \ C
. . : - Y
. Furthermore, more detailed propositions under.consideration

host]y based on the Sewell and Davidsen study were as follows:

1. Many‘of“thélstudents' initial adjustment difficulties may'
‘have'been avoideq‘if‘they had been informed before arrfval on Canadian
campuses about various details of the Canadian universitytsystem (Sewé11
et al, pgl 81). . . e

' 2. The Nigerian students will show the U-shaped developmental

trend in their reaction and adjustment like many results which‘have

been reported for other FEFéign §tudent groups (Sewell, Morris and
Davidsen, "Scanqinavian Students' Imagés of the United States", The Anpals,
295, Sept. 1954 is the first report wﬁich called attention to this.
U-shaped deve]opmenta] trend in students' adjustment).

3. Sucdess in ach1ev1ng an acceptab]e level of adjustment is

!;dependent to some extent upon the length of stay in Canada (Sewe]] et al,

p. 83).

4. Success in the attainment of sojourn objectives depends to some

- extent upon the age and ggnera] level of maturity of the students.

(Sewell et al, pg. B3).

5. There may be key attributes in succe;sfu] cross-cultural learning:

A

these are adequate means of commupication, i.e. the students' .English

: Tahguage facility, and willingness to submit temporarily to different

standards, i.e. some personality characteristics such as personal

f1ex{bi1ity_and lack of se]f—defensiven;ss.

K “ /

N
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67 'The Nigerian students' reactions to the host country will
heavily be influenced ngfheir perceptions of how they, themée]?es,
and their own country are perceived and evaluated by Canadians.
@ém]]etah“m.84) . . '

7. There are a number of factors in the individuals' background,
intel]eciual orientation, personality, and in the social and academic
aspects.of his sojourn which are c}ose1y and coﬁsistently related
to the outcomes of foreign étudy: (Sewell et al, pg. 85)

8. - Some prediction about the cultural model of interaétion based
on Bennet, et al's model will be added. According to Bennet et al
when a person from a national soc%ety with hierarchichal tendencies

‘#MCounters a-person from a society with egalitarjan tendencies, and

moreover when the country of fhe latter is éenera]ly high in the

estimaéion of the former the idgalizgd diagram would be approximated

~

as follows:

L

.. (Average American)  (Average Nigerian)

. In our’predicf%d model there are three X}'s,and three Y]'s

. shown as follows

>
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Research Design '

The maTn/;;rpose of this study was‘to explore the influence of
yarious personaléané contextual variables,on the social and academic
Adjustment of,N{éerian students in higher educational institutions im
Montreal. Therefore, in a sense, thé sample was self-selected. The
fact that' the sample was self-selected greatly limited our-choices for
a design for the study. The design adopted can best pe described a: ‘
e%-post facto where based on the length of stay in Canada, at the
particular institution of higher education, exposure }o appropriaté
information and socialization patterns in Nigeria, as well as other
re]e&ant factors and variables, the Nigeriaq students in Montreal w;re

divided into different groups for-cemparison purposes.

O ,./S
N ~-
.

The first attempt in §é{gEEjng a sample was to prepare a listing of '

---------

the total population of Nigerian students in Montreal area universities
| 8
and institutions of -higher education. Such a list was prepared with
fhe cooperation of the African Students Association, the Nigerian Students

Association, the Black Students Union, the Students Deans of the Univer-

~sities:. Concordia, McGill, Montreal, and the director of La Salle

College as we]f as various ethnic oféanizations to which the Nigerian
studghts belonged. It was decided to 1ihit the sample to Eng]i;h
1angua§e institutions. According to the list prepared for this purpbse.
it was estimated that there were abou£ 140 Nigerian students in

Concordia (80 students on the Loyola campu§ pnd 60 students on the

¢
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language higher education institutions in Montreal.
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® Sir George Williams Campus) and that therewere 13 Nigerian students

studying at McGill and 11 Nigerian students studying at La salle

College in November 1977. Since this was about the end of a schoo)
semester, it was expected that some students would ‘graduate and 1e e
town béfore *the questionnaires were out for dégtr1butlon. The return

to Nigeria of a larger number of students than normally expected was

due to the fact that at the time, there was a recruiting team from {

Nigeria,nin Montreal, offering job opportunitigs to those who had

completed their studies. Moreover, t ey were paying expenses to travel

" back to Nigeria. It was therefore accepted that 120 would be a fair

estimate for the-total population of Nigerian stude

English

One hundred and twenty questionnaires were therefore d tributed

through the representatives of the different organizations who helped

us draw the 1ist of Nigerian students in Montreal. Of these questionnaires,

90 were returned and of these-90 quest1onna1res, 88 were useab]e
Upon the return of the questionnaires, we checked to make sure that all
the respondents were bonafide students, attending a university or an

institution of higher learning in Montreal.

The sample for this study is therefore made up of about seventy-one :

- percent of the total pbpu]ation‘of Nigerian students in Montreal.

~
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The Instrument

- - - . - -

: The main bedyfof data was collected through a questionnaire (see
. questionnaire and marginales-in Appendix I). This questionnaire was an
adaptation from:
1. fheyquest1onnaires and interview schedules used by the seven
studies sponsored by the Social Science Research Council (Beals and
Humphrey, 1957§gBennet et al, 1958; Lambert and Bressler, 1956;

Morris, 1960; Septt, 1956; Selltiz et al, 1963; Sewell and Davidsen,

~ 1961). e —/

2. The quesfionnaire used .in Students as Links Between Cultures,
ﬁub]ished in 1970 agﬁpart of the UNESCO'S Peace Research Monograph ’
series. ' :‘

3.\ Student facuf¢y end studeht peer interaction questions
(Q. 190-201). o e

Therefore, the theoretical considerations of most of these studies

are duplicated and represented in our research instrument. Although

the CBIE questionnaire was obtained ai}e& our questionnaire was distri-

buted, it was found that with the excebtion'of six questions - probing

‘- directly the amount of money spent and available to the foreign student

‘on a monthly basis - our questionnaire included a]iﬂof the questions
found in the CBIE questionnaire. .
The pre-coded questionnaire consisted of eight major parts:

« Part One: Items related to the background, schooling and edueetionai

history of the respondent. (Q 1-40; 164-171; 205-237)
'Sart Two: ‘}tems related to the-pafhway§ to Canada apd to the~pnesegt

institution in which they are enrolled. (Q 41-73; 172-183)

R '
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Part Three: Items relgted to the satisfaction of the student with
the academic experience in Canada. (Q 73-87)
. Pare Four : ]tems related to the social, economic and climatic vari-
ables aﬁd the satisfac;ion of the:studeqt in these areas.
. (Q 88-114) .
Part Five : Items reiated to the expectations of the student once
he finishes his studies and returns to Nigeria. (Q 115-137)
Part $ix : Interest of Canadians jn Nigeria and interest of Nigeridns
on specific.aréas of Cénadjan culture and way of 1ife.
(Q 184-188; 139-150) .
Part Seven: Items related to the assessment of personal change of the
Nigerign‘studenté as a result of £heir sojourn in €anada.
(Q 151-163) 'h

Part Eight: Items related to the interaction of N " udents in’

outside ;;/j,e university context. (Q. 1892
~ Those few questi 5 which were not pre-coded were co

to a uniform sgt of coding instructions.

! To preserve the confidentia’l'ity of fjch respondentts\answers each
questjonnaire was pre~-pumbered with a two-digi't code. Newhere -in the
questionnaire was there a provision for the name of the student.

The distribution of the questionnaire began in November 1977,
and coHéction of the responses was' completed in January of 1?78. Since
the distribution '.of the “questionnaire coincided with ti;e end of tey:rﬁ

examinations, some questionnaires were late in being returned. Many




\ \ : “ . .
\\‘ |4, . . '
students received the questionnaires in Nobember hut completed them over

the Dégember/danuary holidays.
. \
Once the questionnaires were all returned and coded properly, ®
N coding sheets were prepared for punching on computer_data cards anci
were ready fc\:r analysis at the Sir George Williams Computer Center of

~. Concordia University. ©

/
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7 : v PATHWAYS TO CANADA - "
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In the mind of most foreign students, the decision to study '
abroad is not taken 1ightly. Therefore, the students in our sample
have made a.special commitment which is different from the educational

commitments of the majority of their fel]ow[students iﬁ the home

Bl 5 Talialid

' - . .
country. This section of Byn thesis deals with the background
“structure which organizes Nigerian students' Tives and shapes the

v destiny of tHeir study period in Canada.

ARG ]

J

! ) Origins, Individual Characteristics and Family Background.

. 0f the 88 students in our final sgmp]ek.7q\(86.4%) were male and
12 (13.6%) were female. Seventy students indicated their religion as
J Christianity, nine wigp Moslems and six did not have any
religious belongingness. Three students did not answer this question.

' At ‘the time-of the survey 32+students (36.4%)were between 24 and 26 .
years of age, 54 students (38.6%) werembetween»27 and 30 years old and
nine students (10.2%) were between 31 and 40 years of age. Four
students were below 20 years of age and nine students did not answer

: N this question. o ‘ . ’
Eleven students (12.5%) originated from a small’village, 17 .

(12.3%) were from a small town and 57 students (64.8%) were from a city.

Three students did not answer this question. This pattern of response

supports findings of other studies qnfforeigﬁ students which indicate

that the majority have their homes in-an urban setting. It is inter-

. esting to note, however, that 23 studénts indicated traditional-type '

t
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dwellings as a description of their hoase Thus 12 (13. 6%9 aid
that they lived in a village compound and 11 students (12.5%) stated

that they yere living in city compounds where membersiof a givgp

extended family share dwelling space. Nine students daﬁ/\ t anéwer
this question. Of the rest, forty (45 5%) "dwelt in private bu galow-’
: typerhouses,zsevg, (8%) lived in large city apartments and inin klO.Z%)

. -
Tived in small city apartments. Forty-three students (48.9%) caAF

P R

from areas fhey described to be cosmopolitan, while the rest aﬁp}he

-group’ came from areas with more homogenieus populations.

et s AT T

Thirty-eight students (43.2%) were single, forty (QSMS?) were

o

..~ married, five were engaged, and one was separated. Four stqdents did.
! not answer this question. Thirteen of these students were ﬁarr1edvfor
‘ _less than one year at the ajme of the survey. ‘JQenty—four (2713%)

; students did bring their spouses with them, twent}-one (23.9%) left
their spouses beaind in Nigeria, most often with relatives. Qf this
group, eleven students indicated that they were planning to br}ng
their spouse to Canada soon..'Thirty-tWo students were parents with

C~'one to six children. Most of them (24 students) had only one ¢hild.

Ten students brought their children with them to Canada six others

-Q\ ; indicated their intention to bring the children soon. Those who
v . .

indicated that they did not plan to bning their children or spou%es '
to Canada gave the following reasons for their action: financia

¢

j « _ problems, visa problems and other personal and family reasons.
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" to marrying a Canadian, while the rest expressed the desire to marry

- friends as easily as an average person in that group.. Twenty-three

&

‘ ‘. Nigeria in their ease in ﬁaking ffiends. Jihen asked about groups in

group, nine students (10.2%) said "eiitest Other. grouns mentlonedv

_average person in that same Categdry.. Five‘aid not afswer, while

-42-

Twenty students who were not married said that.they wilt =~ ¥

conSidgr marrying while in Canada, twelve of them beinb_ggreéagje

a Nigerian only. : ‘

Only efght of the students in the sample had experieﬁced serious
illness or medical problems in the period while Ehey had been-in
Canada. Nineteen studentk (21.6%) rated their Sﬁysical he2lth as
average and 66 students (75%)" claimed above average phys1ca] hea]th
Thirt§~one students (35.2%) claimed average psycholog1ca1’hea1th and
fifty-four students (61.4%) rated themselves above average on
psychological health. ) . : (f

\ From a pe%sﬁgaiity po;gt of view, fi‘\y students (56.8%) g;;nk
that compared to most people of their own age in Nigeria, they:hake’

Id

students (26.1%) said that they make friends more"éasi1y than an

v

ten said that they are below the average of their own age'group in
2 )

N1ger1a that come closest to having the same ideas as the respondent .

regarding politics, economics and religion, twepty students (22.7%)

cited-their age group, 18 stidents (20.5%).mentioned their ethnic

<

.by one or two respondenis weré "common people", family members, and

political groups Thlrteeq‘§aw themse]ves %f being qu1te unique and

twenty-three students did not answer this question It is interesting
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' i e > four students. did not answer this questi‘on ! -
i‘ . ‘ » . , .
i

E wei'e wi thout any formal education Thirty had finished elementary o

< training and two mothers had obtained their B.A. . )
o . ’ 2,
* s ! ‘ v
- e ’ \ ! . . ¢ .QX
N \ s

to"'note'that 21 students out of the 65 students that answered< this - - . 1
question saw themseiv'esn as;being quite unique or heionging to an .

"ehte" category This supports the assumption that %oneign students ] K.
‘are reaiiy a self—seiected group. Compared to others in Nigeria of
their .own age group,eighty-three studen'ts said that .they were more

independent, one was more dependent than others of his gorup and

v

‘The. majonty of the’ respondents, forty—mne s udents (55.7%)

were Yoruba, fifi:een (17%) were Ibo. There were four Hausa, iﬁne

Tiv, 2 Efik. respondents Five indicated different ethnic backgrounds.

Four students d'ld not answer this question Twenty “two of— the students v

p

(?_5%) were children of 1andlords or big busmessm‘qu seven had fathers s ‘
!

. ht

who ran a small business, thirteen had'fath.ers in the teaching
profes'sion, two had ministers as fathers, 18 students«were the

chﬂdren of skilled workers and 16 had fathq‘s who earned a living .~

o as unskilled laborers. Twejve fathers did not have any forma“i education.

thirty-six fathers had an elementary schoo} .education of one type or
other. Eleveh fathers had some secondary education, sev-en had some / .
coilege education, eight had their bachelor's degree and two had - .

a higher degree Twe'lve respondents did not answer this question

Twenty-eight mothers (31.8%) ,0r more than twice the fathers,

school, 12 had some secondary so%hng, two had some coiiege
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The students came from Targe families with many siblings.
However, there” was not 2 good response on‘khls sect1on of the
quest1onna1re, theeefore we cannot state accurate1y the number of
brs ers and s1sters of the respondents. (Q. 225-227).

§<}00k1ng at the educational background of éhe siblings of our
respoédents we found that fifty students had one or more brothers
yho had received or were receiving a university education and th1rty-
six had sisters ho)hag received or were receiving a university

-education. - Furthermore, forty-nine Students had friends and

'Feiatives other than brothers and sisters who had studied in Canada.

Therefore, based on p?rents' occupatio}l and education, there is

f,no doubt that like mosf.foreign students in Canada (Neice and B;own,‘__

1977, p. 37) the Nigerian students came from status privileged

‘°sectors of their ownesocieties. Furthermore, there was a. strong:

Py

e1em§nt of urban cosmopo]itan1sm among the Nigerian students in our -
samp]e which parallels the findings of Neice and Brown (1977, p. 36);

‘

Eﬁucationa1 Chrdno]ogy

v i

Jhe majority of the sample attended a'parochiel elementary school.

Forty students (45%) attended a Protestant school and 22 students

(25%) attended a Catholic school. Next in numbers were the students

" who attecﬂed a community school (13%) There were six sﬁggff;ifﬂho Q@

were@e\\a@gs of a Mushm elementary school and five studgfts went

to peragg\i:Z:e1s One respondent did not answer this question. The

Y,

I'd
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majority of our reSpondents went to a co-educational elementary
school, the rest attended séx-segregated elementary schools. Arts
and Commerce were the.subject areas prefered by 50 students (56.8%)
and 35 studen@si439.8%) 7}ked Science and math sub{ects best. The
majority of sfﬂaents in our sample got along "very well” with their, -
peers’in elementary school (65.9%), as well as their teachers (55.7%).

"It 1s also interesting to notg, that the majority of studeﬁts in our
sample were the best students in their c]aﬁ% in elementary school.

. Twenty-two studéﬁts (25%) said that they were in the upper 25% of their
.class and 37 students (42%) said they wére in the uﬁper 10% of their
class as compared with ot h er pupi1s:in the ciass.

-Therefore, there is.a clear pattern of educational background ak
the e]eméntary school level for the Nigerian studeh}s who opted to
stody in Canadg. Thgy are students of parochial or community schools
aﬁd were in the upper 25% of their classes at the elementary schools

they attended in Nigeria..

/

--------------- S

Seventy students (79.5%) went to a comprehensive high school and

only 8 students went to a technical/trade high school. Forty-four

students were in  sex-segregated schools 0%) and 37 students

(42.3%) were in co-educational schéolsy’ Forty-five students
*,(51.1%) followed Arts and Commercg-fbncentrations in high skhool while.
30 students (34.1%) followed Sciences or math. Forty-eight students

\“
(54.5%) indicated sciences or mathﬁto be the subject best 1iked while
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in hiéh school. Academica]]& the students in our sémple were once
(;;} again at the top of their\c]ass in hfgh school. Forty-one students

(46.6%) indicated that they were classed in the upper 25% and 26

‘students (29.5%) said they were in the Lpper 103 of their classes.

As in elementary school, .60 studgnts (68.2%) said that they got
f " along very well with their fel students in figh school and 47
r students (53.4%) got along very well with their teachers.

Twelve of the 88 students in our sample had some higher .education

before coming to Canada. Ten students atten?ed higher educational

,institutions in Nigeria and two outside of Nigeria. Ten students
had a break between high school and college education which varied
from 1-2 years to 5-10 years. Nine of these students were taking"'

» s,

qualifying year courses and one was in the army at war. Five majored

in arts, two in philosophy,.two in medicine and two in technical--

g ~ education subjects. Seven of the twelve students with higher '
educational experience before their arrival in Canada said that they
were in the upper )25% of their classes. Eight stgdents went beyond.

4 a B.A. degree before cmﬁing to Canada at higher educational institutions.
%he degrees'obtéjned ¥ this level were mainly diplomas and.c;%tificates'
of specialization. (Url‘ﬁ“ p]anm‘ng-: English rr‘uet'hodology, meta]\wgrks;

< etc.) Only one student had a journal publication, and this was in

English methodology. , ' ’

| ‘ ‘
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Only six students in our sample came directly to Canada from

other educafional institutions. The rest had peen‘out of school or

" college for some time before coding to Canada to study. Ten

students (12%) were. away from school for moré than ten years.

Twelve students (13.6%) qs:? out of school for more than 5 years, and

the rest had been out of schodi—for more than'a year before arriving -

in Canada. Most of these students were working in different occupations,
five were iq/{he army fighting & Qar. .

0

‘gEmployment Prior to International Study , -

Asked if they had a job in Nigeria, before coming to Canada, 72

- students (82%) responded positively. Forty-six students (52.3%)

held: civil service-type jobs, 26 students (29.3%) were téachers.

When asked about the name of‘tbe position they occupied iﬁ Nigeria,
41 students gave it 4 ;itle related to schooling and/or education,
such as “Education Officer" or "Hehdma;ter". Twenty-four respondents
(27.3%) said that they held these bosi?joné for less than one year,
23 students (26.7%) held their positions for two years,'fourteen
(15.9%) were in the positions mentioned for three years and the rest

for more than four years. However, only 13 students (14.8%) expect

tofgo back to the same positions.

o
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very important;"Heving a chance to live with people in another

: )
The Decision to Study Abroad

e 2 i}

As mentioned in the 1iterature review, the decision'fb go-abroad
te study on the part of the individual is described in terms of
touristic, ambassadorial and similar roleslin addition to any persona1 : v )
ones. Personal reasons we have seen, are classified as the least
important in the po1icy maker's mind and the preoccupation of those
wbojeze'tpe representatives of respective governments and countries
invov]ed in the student exchange programmes. As expected, however, -
the students in our sample ment1oned exclus1ve1y professional,
occupat1ona1 and training reasons as the most 1mportant reasons for
their decision_to study in-Canada. The touristic and/or ambassadorial .
reasons were classified as being "not at all impontant" by a large o l
proportion of the students in our samp]e "Findingigut how peopile

live in Canada" was class1f1ed as be1ng very important by only 11.4%

09 the samp]e. "Gett1ng to know peop1e in Canada well" and "1earn1ng

about the form of government in Canada" were “very important" reasons

for only 14% of the students. "Seeing different parts of Canada"

was "very important" to 44.3% of the respondents in our sample.’ ‘

"Having d1fferent personal experiences" came quite h1gh in the

priorities of the students :("Having d1fferent experiences" - 50.0% o
very 1mportaq;; "Finding out more about what [ am 1ike" - 35.2% /

v

country” - 25.2% very important). Since most of the students who

filled in the questionnaire were mature students, only 15.9%

" classified “the chance to be away from home" as "very important in the

/
/
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Table 2

Reasons for Coming to Canada to Study

) (Percentages)
‘ No Not At Some- Very
Answer{ All what Important
Important| Important
1. Getting to know people |
in Canada well, 1 3.4 ¥7 35.2 13.6
2. Finding out how people | ' ‘
1ive in Canada. S.7 37.5 45.5 lki4
3. Learning aboulNthe form
of government.in‘Canada. 4.5 - 47.7 33.0 14.8
4, Seeing different parts )
of Canada. v 5.7 | 40.9 44.3 44.3
5. Having a chance to be \\
away ;from home: | 2.3 42.0 39.8 X -1 15.9
6. Having a chance to live \\ -
with people in another - . /
country. 2.3 3.8 40.9 25.0
7. Finding out more about
what I am like. 4.5 | 28.4 31.8 35.2
8. Having different i
éxperiences. . 4:5 3.4 42.0 50.0
9. Getting training in my ‘ )
field. ‘ 3.4 5.7 13.6 77.3
10. Getting a degree. 4.5 | 2.0 | 18.2 75.0
11. Meeting professional '
colTeagues. ' 0.2 | 20.5 27.3 | 42.0

. " »




B -

R

- - ,(j.' — i
. ’ ~ LY
-50-
Y]
Table 2 -
(continued)
. |
No Not At Some- Very *
Answer | ATl .| what Important
- Importan'tg] Important . !
‘112. Finding out how people 4.5 | 23)9 28.4 43.2 1
“|in my profession work in )
Canada. |

e/
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hierarchy of their decision making process. The mb;t important s -

reason mentioned was "Getting a training in my field" (77.3%-very ',

important) followed by "Getting a degree" (75.& - very important).
"Meeting professional coHe‘agues" (42.0% - veryﬁimportant) and B |
"finding out how people in my profession work in Canada" (43.2%) '
/' were also very high in the priority list of the.l‘ﬁgerian students who

. - /

|

1

% , ' opted to study in Canada.

1% ~ ,

‘; Canada in the Hie'f\archy of Choice of Country for Study AbFoad

N Thirty-se\)en students (42%) had been to foreign countries before
coming to Canada. Thirty-one had visited Europe or lived there for:
some tit'ne. thrég had been to North America, three had visited other
African countries. Therefore, before ;oming to Canada for study,

)
4‘ L]
twenty~four students had spent time in foreign countries for less than

oﬁe year,‘nine lived outside Migeria for twb years, four had lived

'
i

abroad for three years. )

-7 0Only eight students had made the'ir first decision to study in
Canada before the age of 18. FR've students came to this decision
between 19 and 20.. The majori.ty, thirty~five sgy,;d\ents (39.8%)

decided to come to Canadé when they were betwee\j'.'21-23 years old; and -
18 (20.5%) took ;:his decision between 24-26. Twelve students (13.6%)
decided 'to come to Canada betwegn 27-30 and only two students<took

this first decision after age thirty.

H ) L.
- . 14




. When they arrived in Canada, four students were 19-23 years of

' age, 32 students were between 24 and 26 years old and 34 students were

" 27-30 years old. ‘Nine,students were older than 31.

-

Government and mission scholarships were crucial in the final

choice of the students in our sample to come to Canada for study.

Thirty-four students fall into this category. The néxt

- 1‘mpo\r’cath incentive mentioned by 16 students, was the presence of .

friends and relatives in Canada. Familijarity with the educ’at‘ional

system and the language were given as the major reasons for the

choice of‘ Canada by seven .;tydents, and reputation in the field of

study and practical trainin}were mentioned by 16 students.

~ . Sixteen students were not satisfied with their choice of Canada, (i

eight were very satisfied and sixty were satisfied with their choice.

Four did not answer this question. Those who were very satisfied

mentioned several reasons such as: "Purpose of study achieved",

. "High academic standards”, "Good teaching methods", "Good equipment

and study facilities". Those who were not satisfied with their

choice mentioned the following reasons: "Purpose of study abroad not

achieved", "Lack of academic guidance", "Financial problems", .and

"Shortcoming of eauipn.lent and facilities in the field of concentration".

The last reason was the most important reason mentioned in this ‘ a

’catégory by the greatest number of unsatisfied students.

- t

 Seventeen students saijd that theyfj.would‘ choose Canada again if,

- in the future they_ are once again given a chance to go abroad. Thirty-

one sald they will not choose Canada again and thirty-three answered /

-
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"perhaps”. Those whq said they will not oht for Canada again, chose
the U.S.A. (17 students) followed by Europe (10 students) and three
mentioned another African couniry. Five students would rather stay
in Nigeria for study in the future.

-

Arrangements and Communications for Voyage to Canada ,

After the dec1s1on to study in Canada was taken, Niger1an

'1nst1tut10ns and the Nigerian Government paid for the transportation

of 42 students, the Canadian Government paid for the transportation
of three students, fami1§ and relatives supported 17 students and

15 students.supported themselves from personal funds. éﬁx students
mentioned other sources of support for ;ransportation costs to Can;da
and five students did not_ answer this~qdestid€.

" During the process of the selection 6f the particular educational
institutions where the students ended up in Montreal, several factors
played an 1mportant.\g;e. Twenty-séven students (30.?&) mentioned
that the répﬂ%ation offthe university as a "renowned center of
learning" was the main reason for their choice. HNineteen students
(21.6%) mentioned the advice of friends studying abroad. Eleven

students (12.5%) filed applications and combared the answers Qf‘th§

different universities before making up their minds. Research

facilities, 1ocgtidn in a big city; Tow school fees and resource

\

books were @éﬁ??bned as other -factors playing an important role in the
selection process. ﬁ
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Forty-threé students (45.9%) said that thd wishes of others
played an important part in their planning process. Forty students
anskléred this question negatively and five did not bive any answers.
Twenty-one students mentioned members of the immediate family and - two
students mentioned members of the extended family as playing an

1mportant role in the1r deciswn making process. Other people whose

influence was mentioned in this respect were: f1ancge. professors,

, -other Niger{ans, officials of the Nigerian government and people with

o

‘ similar interests. | - '
Sixty-five students said that Nigerian stl‘Jdents need a great deal
‘of assistance in” their studies in Canada main‘ly %n the form. of
financial help (84.1%). It was generally agreed that tfe Nigeriap
Embassy in Canada should.provide this assistance (77.3%). It was®also
mentioned that Ni gerian students need "“A great -deal™ of assistance to
beconLe acquamted with life in Canada before leavu\g Nigeria (71.6%).
"Somg" ass1stance in this area was deemed necessary by another
nineteen students (21.6%) in the sample. Only three nlvespondents though‘t
that Nigerian students qjd not need assistance in this area. The
‘ Nigerian Ministry of Information and the Nigerian Embassy were cited
as the bodies responsible fpr proyiding this kind of information to
'Nigerian students who plan to stl;dy in Canada. -
As far as their own personal experience was concerned in the aw
of prior 11‘nformat*io;| and acquaintance with Canada, 43 studénts (48.9%)

thought that they were adequately informed about Canada befgre coming

/

-
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to Montreal. ‘Twenty-eight students were informed about the c'limat'ﬁc

© and financial hardships mvolved Fourtegp knew sbout the social
adjustment prob]gms they would encounter,/ls said they had a good
idea of the "prevailing conditigns“.' Othgr: types ‘of information )
at hand were: "status as “Commonwealth citizen,"” "educational and _

political systems", "1nm1‘grat1'on problems".

Twenty-one students in the sample had part1c1pated in information -

“sessions about,Canada. Seventy —three students had obtained various
kinds*of information about Canada thr‘ougt: the mass media. Twenty-two:
students mentioned i‘nfor'mati'o‘n on social life, 12 mentioned -informa-
'r(‘% on political conditions, fourteen mentioned information about
ciirpatic conditions, ten mentioned communication syst’éms, and four .
students mentioned information about re'latjonships bgtween sexes §nd
. ‘sexual mores. Other 19formation mentioned could be classified as;‘
"general cultural”, Yinancial" type infornation. Fourteen students
had obf‘ained this i'n orma}jon through radio, eleven had obtained the
information thrgugh newspapers, fifteen through televisior! and four
from all media, Thirty-two answered "other media".

Whil in Nigeria, 44 students_had close non-Nigerian friends.v
Fifteen\of these were other Afri cans, 13 were Europeans, éix were

\ N ,

- Canadians\_five were Americans and the rest were from the Middle

East or the West Indies.™




professional considerations and therefore as‘{ar as the individual

or “elite" in one sense or another and thereforle we should keep -in

Summary .‘ ' o l .
The lﬂgérian students in our sample came from status privileged

sectors of thewn\own society, to 2 large degree Most of the families

of our respondents seem to have had extensive exposune to h1gher

education and to education abroad. These findings are in Jnné with

the f1nd1ngs of the Canadian Bureau fon Internat1ona1 Educat1on
\“, (]
It is a]so true that Tike most fore1gn students in Canada, many of

" the Nigerian students in ourﬂsamp]e have-come to stugy abroad after

. / .
some employment experience. Therefore, education in Canada is often

-
0

an extension{of a specféﬁ%iation in line with thein professiona)
a,

}gareers In this respect it is 1nterestnng,¢o note that the Te
£,
decision to study abroad was based very strongly on personal and -

<«

L ¢

student going out to study abroad is concerned, the main goal is

<

Very‘indiv{dualistic. The goodwill and ambassadorial asnects of
-the r01e of the foreign students may well be priorities for govern-
ments and policy makers, but from the evidence we have obtained, these

are not necessarily the individual student's prior1t1es

>

Academica]ly, as well as sqcially, the N1ger1an students come .

“from the upper- 25% of ‘their respect1ve school classes and peers in

‘

Nigeria. Furthermore,  they 1dent1fy themselves| as being "unique"~. °

2

mind that we &re dealing with a self-selected po ulation. -

s .
w

?
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Canada aftfacted tive Nigerian students becauée it was a 1

Commohwealth country. ipd because they saw the educationa] system tb

®

be quite s1m11ar to their -own. In the student s dec151on h1erarchy,
camnitnent to g‘udy 1n Canada is 11kely made prior to the cho1ce of
.the specific 1nstitu1oqg Pﬁesence of frIends and relatives 15 an ,///7’//’/

added I“pull“ factor. However, it is Just1f1ed to SUgges%~that\thLé//// e

shou]d be provis1on for more and better infromation about the ;

/ \d

P

conditions of foreign student life in Canada. .Such’ 1nformat1on would
, e e - .

~ease some of the sura?ise and: problems that may be encountered by:

s
H

'Nigerians who arrive in Canada to obtain edug;tfbﬁ and iraining at
3 M - .

the university level.  The ﬁajori;y of oﬁ?;respondents agreed that

it is-up tp the ﬂigerian,Government and its agencies td.make such

_»information and orientation avaﬂabfe'to"'potentia1 candidates.

.

The- ngt chapter examines the exper1ence of Nigerian students

2

u v

in Montreal and their pTans for the future.

L3




- Settling Down in Montreal . - T
less than.one year at the ‘time of our study.
been here for three years, 12 studen

_yeans and 9 gtudents had beenhere fon over five years.

-did not answer this guestion.

were 'studying, 38 indicated Sir George Williams,

L . !
expected a B.A. as the highest degree to be obtained in Montreal, 27
‘expected to get an M.A. (30.7%), nine students'(lo 2%) expected to

’and certificates at the end of their studies #n Montreal.

a year or two, the rest expected to finish théir stud1es within five

. - Chapter Four - o

.
" MONTREAL EXPERIENCE ANDxIMAGESﬁbF CANADA A

'n 3
+ . .
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Sixteenlstudents (18.2%)Jdn our samp‘i had been in Montreal for
Twenty-five students :
(28.4%) had been in Montreal for over a year, 20 students (22.7%) had
(13.6%) had been here for four
, Six students
At the time of arrival 24 students were J

youngerzthan 23, thirty-eight students were between 24 and 26 years T

of age and 17 .students were older'than 27.. Hine students did not -

~

i ‘
. N . » -

Twenty students indicated Loyola as the -institution where they |

answer this que%ion,'

15 were from McGill,

“seven were form LaSalle College and the nest were from other colleges

in Montreel. Fifty-four students (6l 4%) were studylng in the Arts
division of their institutiqns, four (4.5%) wenelin social sciences,
16 students (18.2%) were in tne sciences, tne?+e§t indicated technical
education, hotel“management and tourism as the}areas of. study

|
qne studepts (92%) were planning on gettlng a degree as a result of

Eighty-

Thlrty~nine,students (44.3%)

thg1r stud1es, the rest were not sure. }

obtain a Ph.D. and the rest were expecting to get different diplomas

, Sixty-six

‘students (75%) were planning on obtaining theTr highest degrees within

- s
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years at the latest. - ‘ - s .

Thirty-three students did not recal] any pleasant experiences

from their first day in Canada. Nineteen sa1d that all they remembered

was their lack of experience and some of the resulting situations in

which they found themselves. Twenty-two students mentioned snow as

.
[} N

a different and interesting experience of their first day in Montreal.
. » ‘.‘\v\‘ -
. Fourteen mentioned different experiences which they enjoyed such as:

warm reception, positive attitude to foreigners, peautiful scenery,

L

° -

jqcal French accent, personal resolutions for dedication to work and
‘prudence. Asked if they.recalled any unpléﬁfant experiences'from

their first day in Canada, thirty students said ‘no, se;enteen saig .
they felt social digcrimination because oﬁ\colour. seven had immigra- .

tion problems, eight mentioned the weather being too cold, fourteen '

-mentioned the language barrier (Frenc\), two méptidhéd having a ride

-

R

with a dishonest’ taxi driver who charged them too. much for the trip
to town, one mentioned theft of belongings in the hotel, one mgniioned
food’problems ahﬂ one suffered from loneliness on‘hfs first day‘}n
Montreal. | |

':, Fifty‘students were met by relatives wﬁén théy arrived in Canada,
eighteen were met by a Niéerian friend, six»were met by Cangdiaﬁ
friends, and f1Ve did not answer this question

Seventy three students (83%) were Hiving in;their own apartments,

eight students were renting a room in a private &ome. two sgydents
were living in the’ dormitory of their own 1nstit tion, three students

were livingfin sororities or fraterﬁifies. one was Niving with

¢ N ¥
* )
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relatives and one ztudent did not answer this question. Fifty-nirne

studeflts were satisfiedl with their 1iving arrangements, e]evén were
fairly dissatisfigd and sixteen were not satisfied at all with
their housing arrangements at the time of the study. lTwo’students
did not ‘answer this question. Sevenéx-seven students (87.5%)
believe that the univer;ities and colleges shogld help foreign
s;udents find 1iving quarters wﬁgg ihey arrive. Nine were of a

r

different opinion. Two did ;otanswer'this question. .

"

The research 11terature concern1ng the adjustment oﬁfforeggn

'students to'thein host countries c1tes many problems and difficu1t1es

conmon1y &ncountered by foreign students. We compliled a 1lst of

. these difficulties and asked the Nigerian students in our sample to

‘indicate how impbrtant they thought these problems were in their
~v1gw, based on their own experiences. There were'22 such problems
identified and 1isted.\ Table 3 offers a summary oﬁ,ghe findings.

The problems which were ideﬁtified as being.of~mos¢ imporgance
were 1. "Not having enough money"; 2."Concern about racial discrimi-
nation"; 3."Not being able tp/uﬁderstand French or to be able to
express oneself in French”& 4., "Getting used to the climate"; and
5: "Getting a job if I want ope": Next in importance were problems™
“caused by.thgir éeparation from home and country in the fo11ow1n§ ~
order: 1. "fee]ing lonesome for my home and family"; 2. "Concern
about family"; 3. "Keeping up with the news from home". Other g

areag of difficu]ty for the foreign students were 1. "Making friends

with Canadians"; 2.”Meeting Canadians outside of university séttings";

2; "Having one's behaviour misupderstood"; 4. "Not having enough
- . b '

L g
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{ Table 3
% . R1:LALCA
! PROBLEMS ENCOUNTERED BY NIGERIAN STUDENTS IN QANAQA
f ‘ f (percentages) |
& ’ N V4 \
: f Bt
j List of problems : No No Small Great
5 ) /o Answer| Problem| Problem| Problem
!
} "+ 1. Not having enougé\mqpey. | 2.3 18.2 36.4 -43,2
| \ 2. Getting a job if 1 w‘% 0.0 29.5 30.7 2.8
! ’ 3. Getting used to the climate: 2.3 27.3 29.5 40.9
g * |4, Finding a house. 0.0 58.0 27.3 14.8
1 . |5. Not having food I am used to. |¥ 1.1 45.5 44.3 9.1
‘ o 6. Not, understanding English. 0.0 92.0 5.7 2.3
7. Not understanding French. 0.0 - 29.5 30.7- 39.8
8. Not being ab’le to express
myself in English. 1.1 92.0 2.3 4,5
- L
9. Not being able to express ‘ 3
myself in French. 2.3 23.9 28.4 45.5
10.Feélihg lonesome for my home - :
and family. 1.1 2.7 © 42.0 34.1
ll.Keepinb up with the news from
home. ' 0.0 30.7 35.2 341
12.Concern about family. 2.3 | - 213 36.4 3.1
. 13.Making.friends with Canadians. | 1.1 47.7 30.7 | 2.5
14.Meeting Canadians outside of L ‘
university. _ . 1.1 ~ 38.6 33.0 27.3 ‘
) 15.Getting to travel in Canada. 0.0 | 63.6-] 26.1. w2 |~ |
, \ — : ‘
. |16.Making friends with opposite : :
-] sex. N ' 1 0.0 | 591 23.9 7.0 | -
DRV ”:’ : - /r—\ . / N
“~4*-—————*———4—————————————4—;———————_________;_;;_;I;_;£Z:__;___;;_______;___;___;__;;.;;;;;;i;_____
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Table 3 continued
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1 [ist of Problems fio No Small Great
Answer | Problem | Problem | Problem
17. Coricern about racial discrimi-
0.0 19.3 36.4 44.3
18. Having my behaviour mis- - . '
understood. 2.3 42.0 29.5 26.1
19, Finding the schob] work too
difficult. 2.3 52.3 36.4 9.1
20. Not having enough time -fo ' ’
1.1 65.7 25.0 . 18.2
22. Getting along with my advisor. | 4.5 61.4 28.4 5.7
° of
; # ‘
e |

¢t e g
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time to study”; 5. Making friends with‘the opposite sex"; and

6. “Finding a house".
L 4 A

.Ninety-twp percent of the §tqdents did not have any probleﬁ§~
expressing thémse1ves in English or understanding English./ Sixty-~
eight percent of‘the students did not haye any problems with
finding out about what courses to take; sixty-four percent of the’
students did not find "getting to travel in Canada" to be a- l
problem at all; s1xty one percent of the students did not find getting
along' w tg their advisor to be a problem; fifty- mo percent of the
students did not experience difficulty with school work and fohiy-
five percent of the students did not hav; any difficulty with food.

hca emic problems were cited as the least important of the

difficulties encountered by foreign studentsjthe most important

being fipancial and related to social interaction variables such
as race,|discrimination, difficulty.of making contact with Canadians
g%etjngs of loneliness and anxiety

outgide the university context and’

related to separation from home and coun{ry of origin.

t i

The ‘students were also asked an open ended question to determjne-

if they felt an& other difficulties which were not specifically

mentioned in our 11§t of problems. Twelve students mentioned "a

- state of depresfion", two students mentioned fmmigration problems,

five students @éntioned "hypocrisy among Canadian-born students".

The rest of the sample did not mention other problems.

N ' R} . .
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“social Interaction of Nigerian Students in Montreal

Eightéen students were active members in clubs and vo]uﬁtary
‘organizations in Canada, ;nd seven were officers in the organizations
and c1ubz/§g which they belonged. Sixty-three students did not
participate in any formal organizations. Compared with other Nigerian .
students in Can;da, twelve stqdents (13.6%) estimated that they had
'a much wider cirlce of Nigerian‘friends; thirty-three students (37.5%)
thought that they had §p;ut an average number of Nigerian friends,

42 students (47.7%) admitted to having a smaller circle of Nigerian

1

friends. One s&uden; did not answer this question,

i

Compafed with other Nigerian students in Canada, 36 studentg
(40.9%5‘had a smaller group of non-Nigerian fr{ends; 35 students |
(39.8%) had aboyt an average number of Canadian friends; anh eight
students had a much wider circle of Canadian friends than othe;s
‘Nigerians. Nine studénts did not answer th{s question.

*Nigerian students fhought that it was mo%t’important to talk to
Cénadian students about courses and studies (55.7%); talking about
11terature; 4Lsic and art, visiting each other in rooms or homes,

talking about families and life at home were not indicated as being

" of too much 1mpPrtance. lOnly 35.2% of the students thought that it

L]

was somewhat imbortant to interact with Canadians at a more intimate '

) |
level such as "to talk about or do the sort of things you would talk

_about or do only with your best‘friends at home." (Table 4)




IMPORTANCE OF INTERACTION“NITH CANADIANS

(percentages)
No Not at all Somewhat /’6;;9
Answer Important Important | Important
. Talk about courses -
and studies. 2.3 5.7 36.4 55-7
. Talk about litera-
_ture, music & art. 2.3 ) 27.3 54.5 \ 159
. Visit each others’ ¥
home or room. -1 4.5 35.2 44.3 15.9
. Talk about families
& life at home. 3.5 30,7 46.6 19.3
. Talk about or do the |:: 3
sort of thinq& you
would do onl} with \
your best friends I {;
at home. 6.8 9.8 | 352 18.2
|
%
§ \‘
x s
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o _and-with other Nigerian students (70.5%). Topics of intellectual

-

-66- \

The frequency o}‘the Nigerian students' interactions with other
Nigeriap‘stpdents, other Canadigp students and faculty members fdj]ows
the priority trend described in the prévious paragraph. It is inter-
esting to compare the results of Table 4 and Table 5. Topics related
to courseé ;nd areas of .specialization were the most frequent conversa-

tion and interaction areas between the Nige}ian students, and faculty

members (86.4%), Nigerian students and other Canadian students (86.4%)

: . Lo o ]
interest were often discussed between Nigerian students and Canadian !

students (80.7%) and othe: Nigerians (7Q£5%) and faculty members (67%).
éeventy-eight percent of the Nigerian students sometimes engaqed in
social conversations with oth;r Can;dian students, sixty-one pércent
engaged in social conversation with Nigerian students andsonly'fifty-
si;‘perfent admitted to sopetimes having social conversations with’
faculty ﬁembers. Only 30%Rever tg]ked about persopal‘mattenﬁ with
faculty, 43% discussed personal matters with other Canadian students
some time or other and 45fliiscussed such matters with g;her Nigerian
stﬁdents. - '
The preoccupation of the ﬁigerian students in thejr interaction
with other Nigerian students, other Canadian students and other faculty \
members seem to be mainly in areas related directly to their academic

9

Tife and career specialization. .

¥
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Table 5

SOCIAL INTERACTION OF NIGERIAN STUDENTS IN MONTREAL:

v WITH NIGERIAN STUDENTS, CANADIAN

STUDENTS AND FACULTY MEMBERS

(percentage) .

.- =
e

4 =

No Answer

4, Ever tglf about personal matters.

. : A\ - Yes | No

EInteraction with Nigerian students: \
1. Often discuss topics of courses. 22.7 70.5 6.8
2. Often discuss topicé‘nf intellectual ‘

interest. | 7 20.5 70.5 | 9.1
3. Sometimes engage in social conversation.’ + 21.6 61.4 | 17.0
4. Ever talk about person$1 matters. 21.6 45.5 | °33.0
Interaction with Canadian students:
1..0ften discus; topics of courses. 6.8 86.4 6.8
2. Often discuss topics of intellectual

.interest. V9.1 '80.7 | 10.2
3. Sometimes engage in social conversation.l 5.7 78.4 | 15.9 .
4. Ever talk about personal matters. 9.1 43.2 | 47.7
Interaction with_faculty nembers: “ 1
1. Often discuss, topics of specia]izatﬁpn. 1.1 -**ng: . 12.5
2. Oftegkdiscus§ othér topics of intellectual
" interest. : 34 | 67.0 | 29.5
3. Sometimes enga in social conversation. 4.5 55.7 { 39.8

5.6 30.7 | 63.6

L
= . .




in Nigeria, seven thought that Canadians were very much interested in

"know anything about‘N{geria{ 45 students said that Canadians are only

- 8 S
) Lo

— Fifty students (56.8%) felt that ‘they were accepted at the
univérsit& where they were studying as well as other students whether
they were Canadians or féreign'students fromzofﬁé;/E;;;;;;;§. Twenty-
one students (23.9%) felt however, that they were not accepted as well.
One was not sure and 16 students did not answer}this question. On
the other hand, sixty-eight students théught that they were accepied
at least as.well as anyother foreign student was, twelve did not think
50, one was not sure and seven did not answer this question.

l

Prestige of Nigerian Nationality and Cooperation Between

the Nigerian and Canadian Governments

Forty-two’sﬁggents (47.7%) felt. good about the prestige of their

nationality in comparison with the prestige of other nationalities‘jn;

the eyes of Canaqians e rest of the students were not sure apqut/”’//

the prestige of being Nigerian in the eyes of Canadians. “$ixteen

did not feel they had much prestige because of their nationality,
_// v .

19 said it gave them no préﬁtige at all, the rest considered being

a Nigerian more of a hindrance than help, and two said they were

ashamed. '

Forty-niﬁe students thought that Cana&ians were fair1y interesked

Nigeria. The rest thought Canadians were not interested -in Nigeria

at all. Thirty-one studengs in the sample said that Canadians don't

4




-69-

- s

barely informed about Niéer%a, only nine students thought that Canadijnsj
had a fair general knowledge about Nigeria. Three students did not

" answer this question. On the other\hand. 11 students thought that
peép]e in Canada were very 1qterested in their foreign experience, 35
stude;ts thought Canadians showed a fair interest in this area and 39
thbught Canadians were not interested at all in this aspect. Thrée
students did not answer this question. ) . )

Twenty students said that Canadians were most interested to leain
about the standard of Tiving 1n'Nige}ia, twenty-three students said
Canadians wanted to Tearn about Nigeriafs political situation and
economy and twel&e students thought Canadians were most interested in
finding out from theq\§b0u£ cultural éspgcts of Nigerian life. Other
aspects of pigerian life about which Canadians wanted to know from the
foreign students were: civil war, discrimination among tribes, diseases,’
1ifé éxpectancy; educational sjstem and power elites.

Sixyy-five students (73.9%) found serious misconceptions among
Canadians about Nigeria, four said there were some misconceﬁtions,
thirteen did not think there were any mf?congeptions, and six did not
answer this question. |

5

: Forty-eight students (45.5%) were not aware of any Canadian aid

given to Nigeria. The rest knew aboht some anadian aid to Nigeria

and seventeen said the motive was to hélp a poar country, while 19

thoughtmit3§%s in the intered® of the Canadian government. Two students -

mentioned political reasons as moﬂives,pone mentioned peace to mankind
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as the main mot1ve and tWO placed this aid in the context of opera-

3

tion between countr1es of the Commonwea]th Twe]ve/stqdehts thought.
that this aid had a greit effect on Niger1a s etondmic'and.sociej
deve]opment,ylﬁ‘thought this aid may have some effect in'thi;;rESpeot
and ?8 thought thehe was really very little effect et eli. fhirt}-

-

- two students did not answer this question. S

To summarise this section, we can recall that hawigg relat®es gn&

friends in Canada seems to:make,the"transitioh.ahd settlement period -
more enjqyable. cherwise, Nigerian studehts have tneir share of

Af/p]easant ‘as well as unpleasant exper1ences dur1ng the first»few days

/ in Montreal. F1nandﬁa1 and language prob]ems as we11 4as d1scr1m1nat10n
because of colour were mentioned among the most, d1fficu1t problems
. L F . oy
Nigerian students thought that the un1vers1t1es can do more in he1p1ng

aut foreign students, espec1a11y in finding appropr1ate accomodations* '
4 N o \

On the other haqd students seemed quite knowledgeab1e about academic,

procedures,on campus and therefore did not experience much difficuity

s 3

in finding -out about.courses and related matters.

MJ’“‘\\\ ‘ On the Tevel of social interaction, although some students - E ‘;

admitted to having large circles of Nigerian.and non-Nigerian fhiends. s
. ”n ':3’
the majority of the sample- thought that thelr e1ngle of fr1ends was- °

smat]er ‘than average compared to other N1g‘r1an students 1n Montreal.

% F3

h——ae\*\ The areas of most frequent contact and discuss1on centered around the

. university and specialized sbeects. There wee not«much“d1scuss1oh
of persona) problems with Nigerian friends, even less with noh-Nigertan-J'
friends and/or faeulé,&hembers. LT L e
SRR 5 g o 9 . o
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‘An important number of the students in the sample«felt that‘ their

. nat%"'onality'did ot have high prestiée in the eyes of Canadians and

many?:’e1t that they were not given equa) treatment as compared to
other Canadian students. : . L i
.Capadian interest in N1ger1a was lackmg and genera] kndwledge
about N1ger1a was a1most non-existent according to the assessment of
o lthe stpdents in our sample. |
N Overal‘l, N1ger1aq/students~adjusted fair]} toithe social enviroo-
~#ment :of Montreal ’a]toough ’“‘they experienced many difficulties and felt

: ~ some degree of dis'crim_inationf Academicaﬂy,’hoyever, they seemed to

. © be able to’ adjust more ‘easily, since there were Tess complaints on

these questions.
' -

Th‘is}pé\t’tern of adjustment may be part!y due to the .

€ “fact that acddemic trdining and,spic'lalization were the main motives

sample for their study abroad | 4]
¢ -

Therefore, students themselves may not have deployed too much effort in ®

. ' Q
_ for the majority of students in ou

order to adJust sociaﬂy and interact more frequently, with other -

ST Nigerians and/or other Canad:ans 1nszde or outSIde the. un1vers1ty

P 4

environment. c s

v, . Since academic interest is'the main driving force behind” the

Nigerian student's decision for study abroad, we shaH exp'lore next, ‘

their satisfaction and adj'ustment in th1s area 1n some detaﬂ .
/ .
’ L}
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- Academic Adjustment.anz Satisfacﬁ; of N1ger1an Students in Montrea‘l
In general, a]most 80% of the students were satisfied with the v.

' .acadermc aspects of t\e;r Canadian experience However the degree of
satlsfactwn varted from'one item to another as illustrated in Table 6.
The highest degree of satisfactjionv}as\found on the reputation of the
university in 'the«specific ‘fields of study chosen by the students.
\Onlﬂy‘ 10% of- the sample expressed dissatisfaction in this area. The
(.highe‘st degree of dissatisfaction was found:in the area of the advisory B
system at the instituions where the students were studying (25%), in
the r:ecognition\received for previous academic work (30%), in the
quality of instruction (25%‘), with the avéi'labﬂjty and qdequacy of
" . research facilities (20%) and with university requirements (20%). |
Aboyt 15 percenlt of the ‘syu’de—nts were unhappy when qﬁesti‘bned on the ,
availability of courses required, 16 percent were dissatisfied with
'\‘materials covered in courses and general “academic standards (17%).

: Siﬁce most of "the students (80%) found the academic aspects of
their §£u&y abroa& quite satisfactory, it is interesting to note that
the areas of grea\test dissatisfaction were mainly related to the
adm1m’sti'at/1'l ve aspects of their university e&;(perience: advisory
system, recognition for prevfous academic work, university requirements,
research fac111t1es and ava1]ab111ty of courses requn'ed On the
four guestions related to the qualitative aspects of the academic b }
gxper::ience "in-higﬁ'er educational 1risti;ut19ns 1\n Moritréal, ("Reputation
. of Unliver\sity in your field", ",Gen/eral academic standards", "Materials
' i‘;o{e’rjéd' ,in class", “The ,qu§li ty of 165tru%:t19n"u J) the students ée.eme'd .to

4

. be reasonably -satisf'?éd;‘ Even on‘the {tem related .to availability of
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courses required which falls between the academic and-administrative

' 6ercentage-ih this category of response.
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spheres of university life, although 15 percent of - the students were

¥

not satisfied,»#9.3% of the students were very satisfied, the largest

Therefore based on the d1scuss1on presented above, we can, say
that most aspects of fore1gn students dissatisfaction could be . *
easily remedied if the appropr1ate,1nformat1on becomes available
to the students concerning the administrativetaspetts of the university
Iife at the institutions whereuthey register. On the other hand, the
universities in_Montreal which dea] w1th foreagn students may revise

" -

their a ment procedures and policies” to br1ng up to date the1r
infdrmation about the turricula, standards and transferability of
previous Univetsity Tevel ctedentials‘to avo}dvdup1icatioh of effort
and unnecessary repetdt1on of courses for the fore1gn student %
After th1s%tr1ef review of the short-term satisfactlonkof the
N1ger1an students in their un1vers1ty experience in Monereal we R
sha]] now focCus our attention on the longeterm effects of this !

experience as perceived and anticipated by the‘Niger1pn,students;‘ )

themselves, especially since most of them plan to return home as . PP
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Expectations Upon Retun1ﬁlPN1ger1a and Images of Canada

Seventy~eight of the 88 students in our sample said they will
return }o Nigeria as soon as possible qf?er they finish their studies.
Forty students expected the Nigerian/goyérnment to pay for their
' transportation back.to Nigeria, 15 would rely on personal resources,

? 17 would be ne1ped by family and relatives. The rest expected different -

L institutions and associations to pay for their transportation back to

Nigeria. S N
. Upen return to Nigeria, fourteen studénts ex;ect to\work as endi- //
neers nine as doctors, 20 as teachers, 22 as civil servants, 10 would
go 1nto hotel bus1ness. the rest w111 work as accountants, sot1a1 -
, warkers and four had ot decided yet. However, although a]most_a]f
}ne students hadldefiniteocareer ideas in mind, on1y 26 had specific
jobs waiting for them upon retnrn to Nigeria. Ten thought they would -

-

probab1y~§o back tor a specific job but -the rest did not have any ) -

spec1f1c comm1tments or JOb offers. . P 4
¥ L.
- F1fty—n1ne students assessed the potent1a1 use of their study ;7
. ‘ in Canada a“"”very useful® regardlng thefY professional future in -

5'.&

“ » T N1ger1a. Twenty students thought\fnelr Canadians studies would /

‘be'quite useful whi]e nine students thought that their studies in

.k Canada would not be useful at al ) D,
! ¥ o ‘ . :
: Nhether they w111 return to ) ific job or not 73 students had °
eyt pos1t1ve expectations but 56 of the ought that they would need

f G St

specia] assistance to f:nd the r1ght k1nd of job. Although 40 percent

3o © " of the students did not answer thesefquestions. the majority of the ' . X ‘
. ‘ T R . :‘" _;" R ' . 1
‘ I‘.k ; ‘s.‘j i 7 - ‘ "v . L
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samp1e thought the un1vers1ty or private organ1zat10ns may help in

|
this re;pect. Tab1e 7 i1lustrates: the types of assistance expected.
adeduate pay and promotion, pJacement‘pf jobs, good worktng conditions;
faciltties:and equ%pnent, recognition of specialized training
Sixty f1ve students (73.9%) expected to atta1n a leading
position in the1r fie]d in ten years time, and 21 stuqents (24.1%)

expected to attain a. high status in their,jobs. Two students did .not ’;

answer this question Ch ,r,
el
It is therefore ciear from the preced1ng discussion that the
3 = 2l -

students th1nk their studies in Canada will give them better chances

and positions in Nigeria. We, thereforéf“tried to probe the changee , ;

that the ;tudents experieﬁéed as a,resutzgof their etudies abroad. |
" As de@dled in Table &, most of the students thonght that the;"

changed as a result of their stay in Canada, Once again,'the greatest

effegt*g;ﬂthe1r stay in Canada were agknowledged in the.area of the1r
field;\E? spec1al1zation (55.7%), general knowJedgg (53.4%) and~1nterest
in Work (61 4%). Personal habits changed least, only 32% admitting to ’
great changes Outlook on life (47.7%) and human relations (43.2%)

-~ }/\

were also affected to a considerable extent.

Y . - ¢ “1

. Asked for'an assessment of the overall change that has happened’
during their sta/ in Canada thirty students said they charged to '
a great extent, 45 students admitted to hav1ng changed 'to spme extent;
8 students said they did not change at’all and five did not answer this

question. I ! ’ T T

, . S > ' ) N




-77-

Table 7
TYPE OF [\SSISTANCE AND EXPECTED SOURCE -IN
PROFESSIONAL FIELD UPON RETURE\TO NIGERIA

(percentages)

Tﬁfe of Assista;lce Source of Assistance

7 _ Govern- | University | private [ Other] No , 1
/ ment (z"a‘%:gri: - answer’

Adequate pay and promotion 51.1 2.3 ‘, 4.5 2.2 39.8

PTacement == 5T.5 7.5 7.3 AREK:

#c;d condi tTons of work LT 7.3 73 | T 398

Fquipment and faciTities BT 5.0 TT [ T.T| 386

Recognition . 46.6 3.4 1.1 0.7 { 43.2 .

Ve types of assTstance 1 15,9 To.T TT T TT] 807 |

4‘.
L
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/Table 8 /

/ . AREAS AND EXTENT OF CHANGE AS |

; . A RESULT OF STAY IN CANADA

/ .
Rrea . ‘ Exten% of Change
t | .
/ No answer | Great | Some | None
1. Gene}'ral kno(v]edge, 2.3 53.4 40.9 3.4
< 2. Skill in specialization ;
. field 457 | 5.7 [ 36.4| 3.4
3. Interest in work 3.4 61.4 . |22.7 | 12.5
4. Personal habits 4.5 3.8 |50.0 | 13.6
5. Outlook on life 4.5 | 4.7 |38.6 | 9.1
' 6. Human relations 9.1 | 43.2 |37.5 | 10.2
7. /,6ther | 75.0 13.6 | 6.8 | 4.5
| [
3 ¢ q . \
{ ' ~
‘ ! )' R .. . | h
P 'y s : v ’
\ .
\ | i .
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Y )
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One way of examining the extent of chg®e due to the stay in

" \

Canada of the Nigerian students is to coW‘;re their perceptions of
any potential difference expecied upon return to Nigeria between |
- Jtheir interests and opinions and those of their friends and relatives.
Seventy-five students (85.2%) expected to find such differenc?with
friends at home and sixty-seven students (76.1%) expectec\i‘) to find,
such differ‘ences with relatives. - h
In the area of specialization students eXpected to find dif-
ferfences between themselves and those colleagues who would hold a
similar Job except for' fereign experience (Tab]e 9) The s tudents
. in the sample thought that ‘they would be more pract‘ical (56.8%) th@n‘
their col]eagues, ,more\ reahst1c than theig co]leagues (40 9%) and
“more hard workmg (38.6%). Only twenty-tive percent\of the sample

»
2 : " thought they would-be mare progr_‘essive, more qua}ified for the job,

or more popwyar.

pected to ‘be different from colleagu s/m thout

Howeve‘r, we should also rememben( that ‘ ‘
ggm'a in

id they may choose Specialize in Ni

§ L
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Table 9

COMPARISON BETWEEN STUDENTS AND

tzasﬁllllliikm ’

WHO WOULD HOLD A SIMILAR JOB EXCEPT FOR W

FORE 1GN<EXPE RIENCE
(percentages) '
Tharacterlstic oF 17 Compari son with Colleagues \
) Degree of Di fferenée
' . No answer Less Same
Realfstic 14.8 40.9 4.3 |
|Hardworking 148 38.6 46.6
Practi cal 148 56.8 78.4
Progressive 17.0 \» 25.0 18.0
{More qualified for job " 10 ) 25.0 58.0
Respected . 17.0 3.0 50.0
Popular - S 15.9 261 58:0
® ,\. \
§
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A further method to assess the influence of foreign study on

students is to find out their-opinion about t”he.inst'ituﬁons of tile

Y

host counfry. Table 10 gives a detailed account of the institutions,

/\ ways of 1iving and 1'd1;,a-s of Canada that the students would introduce

’ into Nigeria. This v;as an open ended questionﬂa‘nd, theneforé, the

a ‘categories of answers were volunteered by th? students. Te';:hnology:\
was bicked:up by the greatest number of students (26.1'%;)‘,-next came
“aeducation (15.9%), followed by s_o'cia1 system (13.6%) and attitude |
tow!ard work (12.5%). It is interesting to note that 24 students °
(21.3%) did not think any Cahadian values or institutions should be\)
introduced T;:b Nigeria.

In lineo‘w;’th.thé;se findings, 35 students (39.8%) thought that

economic standards and technology v;e're the greatest differénqe \

\ N

U area between Canada and Nigeria, followed by social norms and mores
[

picked by 27 students (30.7%),and administrative organization. sug-

" gested by 14 students (15.9%).

Chapter III and phapier IV presented descﬂptive analysis of
the data collected’- The next chapter will attempt to examine the ———
significant relationships that exist between some antétendent

-variables as related to academic satisfaction and personal change

o

and growth. . »
=y
- ! M
‘. b \ ~
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*Table 10 )
INSTITUTIONS, WAYS OF LIVIRG, VALUES AND’ID&-IAS
c ~ " .OF CANADA THAT STUDENTS WOULD INTRODUCE' INTO NIGERIA

( frequencies and pgrcern tages)

"Frequendjes Pércentages
Technology . 3 b 26.1
. |Education 14 " 5.9
' Social System ' | 12 13.6
Attitude to Work ' X N 12.5
Mis#eﬂaneous; health politics, etc. 4 4.5
‘e N0/7e / S | 24 27.3
&/‘ . .
) 2 i ) :
t
I/ "(
{ , . . B
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Chapter Five ¢

DETERMINENT FACTORS IN THE_ADJUSTMENT

OF NIGERIAN STUDENTS IN MONTREAL
As. explained in Chapter I1, the general theoretical orientation
of this exploratory study ¥s very much like that opted by Sewell and"*
" Davidsen (1961) 1in their study* of~Scandinavian students soaourning
. in the United States. According to«this scheme, the ‘foreign student

\ )
js assumed to be situa\ted within and between two cultural systems,

" in this‘cage, Nigerian, and Canadian. Moving from one culture ‘to

another, the students bring with them -a set of more or less qi'g‘ll

es tablished skills, characteristics, expéctations, aspir;a'giuns,“ :
tl_abits: norns and values, in this case, Nigerian ones. " Furthermore,
arriving.' at a new culture the students face another set of determi-
nant factors which are similar to the first set but are ‘described
from the point of view of customs, norms, and .values typical to the
host cul ture, '1'n this*case, the ‘culture_ “in Montreal. The'-f'lndings
“reported in this section are the reéults‘ of cross-tabulation and

chi square tests. The cross-tabulation v}vas performgd between- several
antecedent or independent variables and a gi‘ven number of outcome '
vari atles The cross -tabulation resul ts reported here are: on\y /
related to chi square tests which ywlded a p( .20 (Refer to Table ( s
H"] 2.3,4 - for details.). Ttte p lewels ar alwa_ys "indicated in
parentheses following each variable both in the Table 11 and in the

text. . . !

¥




.

“The - INDEPENDENT \;arfables yéed in our anaiyé‘is were grouped into

;o0

(/ﬁve categom'eus as follows: , o » . ‘
. ; I, Personal Back'ground Variables Y - ' w.
. II. Social Network Variables in Nigeria ' =
111 Sociability/Personality Variables ) "

IV, Can’adign Campus and Climate Variables * L (“

; V. ' Social Network Variables -in Canada.

~ e
1o




ML MR WAL

.

[ LA s T TN
- —— - ~ “w - ’
,\\ 1 . . ~ “ ,
iy v \\\ - = .
. é ' ; TooT T s . " . " g
- " . e e e .t . ! R S
S - T <85 I e
, ) T ° , h ' - Y . -
. L » Nl ] B
p ‘ TA8LE 1), .
- SIGAIFICAT RELATIONSHIPS (ps',20) BETVEEN INDEPENDEAT VARIABLES AND OUTCOME vAMABES ~ % )
“ / ' * ) ’ \‘(\ -~ q ~ 0 -
INDEPEADERT VARIABLES ' o OUTOOME VARIABLES LI :
~D R - LR »
Personal Background Academic Satisfaction Personal C(hange General Satisfaction Comparative Evaluation
~ 9 . i » . - of collesgues in Nigeria’
X urn ‘,.
. Sex ¢ Recognition (.16) Huwdn relations (.15) ~ Hardworking £ 09)
[ * . - > oo
Age ot arcival - Reputation of University (.06) ' . .
. Academic standards (.19) . Gme;a] change (.15) i h . Popular (.15) . (\
. Y ~. . / »
Advising (.13) LT Outlook (.07) . , ’
Course content (.10) Personal habits (.08) ! /’ ' i !
- ] \\
 Course avaflability (.04) Human relatfons (.13) - / \
' ™  Recognition {.18) h ' e
- +
4 - ’
Present age Research (.08) Ski11 in spec. (.14) ,
o - Interest in work (.10) . - N . . !
¢ v ! - v - . -~
'ngnqion N General change (.009).
~N ' \
. Outlook (.18) . - .
» ' N P Y
- , . Personal habits (.004) "~
- g . .
. " Human relations (.13) . ;
——— . , ” . +
/uﬂul status " Advising (.10) h - ot l
S L4
7 Quality of Inst. {.04) - Choose Canada again (.17)  Respected (.09) i
Course content (.05) T ’ ' ‘ by
" <
N v
Psychological health  Adadesfc satis. {.13) Outlook (.08) Usefulness of study (.05)
~ . ‘ - L
Evm;c/tﬂba: Adadesmic satis. (.09) Personal habits {.001) Usefulness of study (.07) Progressive:(.08)
acgroun , . .
. Advising (.11) ’ Husan relatfons (.14) Choose Canada again (.18) V-
1 P
. Course content (.09) General knowledge {.03) I -
R . +
U. requirements (.06) : - N ‘
i . N
. Resnv:di {.04)
Father‘s Occupation : \ General change (.17) - ) Popular (.15} , ' -
. \ Genera) knowledge (.17) . ' . T
. ‘ \\ -~ ' -
Father's Education Advising (.14) ~o General knowledge (.10) . ' Realistic (.002) .
2 ~~ . \ N f
. Outook (.10) g Quatified (.09)
\ . . - Popular. (.05)

\
Mother's Education

Mvisin'g (.13}

fiecognition (.08) .
U. requirements (.13)"
Research (.13)

Human relations (.16)
General knowledge (.15)

Ca

‘Usefulness of study (.04)  Realistic {.16)

1) .
it
~
.
)
-/ N
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.
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.
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.

Wishes of others

Making friends with
Tanadians .

Academic Satis. (.17) .
Recognition (.001)

-»

Adkdewic satisfaction (.18)

General change i.l?)
Outlook (.11)

-
. -

Personal habits (.18)

Human relatfons (.13)

Interest ;n work (.02)

Gengral tnw'ledqe (.05)

~r

Satisfaction with chofce
(.05}

~—

{eport Inst. {(.07)

'\- .
. L7 N
- - - " y IS -
< . . . . ’.\ + P, )
- -86- ! . : ' '
A ’ e L TAMET, L e
L ) \_5 N '. . . . M \ .
INDEPENDERT- VARIABLES ’ QUTCOME VARIABLES ' \ - .
Personal Background Acadewic Satis\ncum Personal Change General Satisfaction Comarative Evaluation - - —
o~ v of colleagioes in Nigeris =
! * . ‘ M
. drothers at Unfversity - Outlook (.12) jmport of Inst. .{.08) " Realistic (.02) “ !
Sisters at Un(versit:y T ml)utlook '(:005) . : . b L
e ~ s . .
INDEPEDENT VARIABLES N . .
B /‘/
Social: in Nigeria' - !
Pre-arrival information Advising (.16} 3 Outlook {.15) . Usefulness of study (.18) Qualified (.11) /
- , :
3 Choose Sanada again (.01) / .
Non-Aigerian Friends ~ Academic satfs. (.08) Y Choose, Canada again (.04) Realistic {.02) /
in Nigeria ’ ¥ s /
, Acadewic standards (.04) Quatified ((.04) ./
A}Msfng {.005) . popular (.06) " [/
- .. o \
Course content (.}12) ) \ KIS . / ; .
AY ) ].’
Size of place of origin Academic satisfaction (.11) \ Usefulness of study (.17) Qualified (.03) |
‘ Acadenic ytandards {.04) iwport of Inst. (.14) &  Pepular (.14) "
K
Advising (.0V) Satisfied with choice {.01) Y
. NA R, -
) U. requireménts {.13) o ~
Research (.17) - E .
. A : -
L]
Cossopolitan/ Allecomﬂion (.17,) ’ Vutiook (.11) Satisfied with chofce {(.18) Redlistic (.14)
i
N . » .
nomogeneous P .
. s
. - . )
IMIePERIENT VARIABLES ] x '
Sociabilfty // . . ,
. . . ¢

Progressive {.01)
Respected (.01)
Popular (.06)

Respected (.06) , -
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THOEPENDENT vu’?xu OUTCOME YARTABLES L
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Sociabiifty . V. AWUsﬁcﬂm v Personal ‘Change Genaral Satisfaction Comparatd ve Evalustion
Pl — ‘ : - : . : of colleagues in Migeria
Making 'friends u".h} Acadestic satisfaction (.20) Genera) change (.02) Import Inst. (.03) " Hardworking {.03)
opposite sex o . .
L adyising (L11) N Dutlook {.01) . e Qualified (.02)°
r Course content (:04) Personal habits (.02) B '
L]
Quality of inst. (.09) . Human relations (.02) ./
. . > .
Length of stay P Acadewic satistaction {02) General knowledge (.14) ' .
M ) Reputation of Unfversity (.06) Skiil in specml:?llon - o
: ] .10 ‘
) Acadesic standards {.004) - X o ' . -
. . Gegral change (.18) 5 B
U, requirements {.11) . . ,
“Hesearch (.20) R LI . o
‘ S . . ' .,
INDEPENDERT VARIABLES ’ ' . ' ‘

~ Canada: aggg' and cliuzé .
cii:w.- T Academic Satfsfaction {.007)

'

. L J
Money . /- ’ ‘ ‘ ' N
Sy ° ' *
NE St -
. 8
Cacpus, Lacadenic standards |.04)
.. Advising (.13)
¢ . Quality of ln‘st. (.02)"
. Y. requirements (.(:?)
C " Research (.03) .~
- Highest degree Academic standards (.09)
aspired . ’
. fecognition (.15) .
[ 4 .
- __ Course content (.19)
Grades Academic standard$™(.13)
. Advising (.19)
- "7 Course content (.06)
) Quality of inst. (.13)
¢ . Cdurse availapility (.06}
. . Pl
Time availatile for Quatity of instruction (.19)
study ' .
L3
, !
N "

>

Outlook {.10) Satisfaction with ‘d\&i,:t

i .

General knaulledge {.04)

General change (.08}
a

- ‘ e "\
. Outlook (.U7,

£

Choose Canada again (.006)
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Genaral koowledge (.12}
skl in spec. {.10)

.

Usefulness of study (.13)
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Progressive (.0‘)
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TABLE 11,
, e ' .
- . e
A ~ v — . ‘.
INDEPENDENT YARIABLES - . OUTCOME VARIABLES

Social: in Canada

* Academic Satisfaction

Personat h(:lungt

General Satisfaction

[

» Comparative !u\\uiim
of collesgues in Migeria

' Feeling about presti
of Jdationality =¥

Feeling Lonesome

B

Keep up with news
from home

Circle of ligerian
friends

'
-

Circle of non-Higerfan
friends

Meet ‘Canadians outside
of university
3

Behavior Misunders tood

Outlock (.08)

Personal habits #¥3)

Academic’ satisfaction *(.01)
Reputation of U. (.12h, °
Academic standards (.01) Y
Advising (.05) .

_PRecognition (.05)

Course content (.08) - :
Course availability (.17) .
Quality of instruction (.06) o .

© U, requirements (.04) .

S

N

General change (.14)

Ressarch (.04)

N

4
*

- .
Advising (.15) @ Genera) change {.08)
Human_ relations (.02)
[
i ‘J Ix] &

Quality of (nst.\( .0€) General change (.07)
v . Ganeral knowledge {.04)

Interest in work {.16)

. Outiook {.18)"
’ ) /
® - Sk111 in specialization
.14)
1 ! n
A + —
Quality of inst. (.05) ~7 Personal habits {.02)

U. requirements {.05) . General knowledge (.14)

| B * Interest in work (.04)
Qutlook (.01)
i +
L : '
. *

Choose Canada again (.12)

Choose Canada again (.17) .

Choose Canada again {.036)

Respected (m E

. N

* Hardworking ( .IOH

Rc;pectad (.05}

Poputar (.15)

» v

* Realistic {.03) -
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- Personal: Background Variables 4

ﬁ'ﬁn . : + o ‘ -

v - 1.'»Sex 2. Age at arrival in Caﬁada 3. 'Present age

>

4 Re 1g10us depom‘ni}:fon ka q,Harital status 6. Psychological . .
’health Ethnic/tribal bayck’g‘round 8. Father s qccupation ‘ "
;.3’9 Eathe;* S education 10. Mother's'edt;ca;on n. Brot;ﬂgg at
‘ mwg‘rsity 12. . Sisters at"umversiw _ o \\/’:’T“—*\.__,
) Among thgge vamables, the e:thnic/triba] background variable Was "

w, Y

-k ’ °

L 4

» . significantly re]ated to a greater number of outcome variab]es (1’1) -than

. any of the other. variables examined iﬁ this catego_ry. The-groups
- i

under cons1derairmn were the lbo, the-Yoruba, and “others™.

Smﬂar]y, /qe at arnva'l had statistically signifigant relatwns?nps

~

A s
o

.

with elgven outqome variables, foHowed by, moﬁeris education whlch %

oo

was related to _efght outcome var1ab1es at a stat%ticany sw{ifﬂcant
level, Father s educatwn Was reM'ted to six outcome var1ables (at -
pe. 20)w mari ta] stat;us was related to five butcome vamables and

¢ r
reHglon was re]ated to four. : - e v ﬁ/

-
TR ¥ AL R d I P h e v e an i, ST

I1.  Social Network Variables in Nigeria ) ’

t. Pre-arrival informatibp about Canada 2. Non- Nigerian/ﬁ?nds in

Nigeria 3. Size of blace of origin d.' Cosmopohtan-homogeneous .0

3
3 composition of the population at place of origin,

Of these variables, the size of the place of origin (vil]age,

R small town, as opposed to city) was related significantly to-ten . -

"outcome variables, followed by non-Nigerian friends at homé which was

related sighifi'canﬂ& to eight outcome variabkes. Pre-arrival informa-

S

' tion was related to five outcome variables and composition of place of

4

"

-




_ origin was re]ated_to four outcome variables at’ p .20 level.

III Soc*fabﬂity/Personath Variables o i <

+ 1. " Importance of other s wishes in your plans 2. Making friends -

. . mth Tanadians . 3. Making friends with opposite sex. .
- - 1'(Fm' 2 and 3 the responses were classified in terms of no problem.

Q

some problem or great pmblem D

The two vamables that were most important in this category were ' !
/e - . w1shes of others and mking fr1ends with opposite sex‘ The latter
. ‘ was related signifi cantly to twe]ve outcomé vari%Ies, and the former . )

" to eleven. Length ‘of stay was related to nine outcome variables atw

~
L3

ps.29, = -

gy -

1. . Canadian Campus and CHmate Vériabies\ ) - |
' 1

AR o '. s

- " a
.

})%. Length of stay in: Canada 2. -Climdte -3. Money 4 Campus . ) |

. \«‘ .
5. thghest degree asnired to 6 Grades 7. Specialization 8. Time
. ! /a , o
avarlablérfor study. L : | . v

@

(Responses were class1f1ed in terms of no prob1em, ‘some problem
e e e \ Rt

- and great..problem ) . . .

had B
o’

Of these variables, the most ‘important ones seemed to be the
. lengt‘h of stay in Canada which was related to 7 outcome variables. .
¥ The ’::ampus where the student was st;xdymg, highest degrg,e asp1 red to

and spec1a.hzation were related s1gn1f,1cantly to six outcome vamables, .

each at p £.20 level, . hd 7 -~
. ‘ Lo . y ’
. . .
. o . L]
E Al . kﬂ . ’ Ca
. 4' i .
a " i , N
Al N R
- . / —
3 * ' ,‘ . * e,
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V. SociaI Network Variables fn Canada

1. Behavibr misunderstood 2. Fee1ings about prestige of

kni%iona]ity 3. Feeling 1onesom§z‘1: Keeping up wit news from
home 5. Concern about home 6. Circ%e of ‘Nigerian ends 7

of non-N19erian friends 8. Meeting Canad1ans outside of the

of outcome variables (fourteen) was. the "Feeling of the student that

his behavior 1s misunderstood“ Actually, this seemed to be the . -

most crucial variable as far as statistica] significance was concerned . - ti

in the re]at1onship of antecedent and outcome variables being considered.
Next in order came the variable related to circle of Nigerian friends

with stat1st1ca11y s1gn1f1cant association with eight outcome .

variables, followed by meet1ng Canadians outside of ‘the university ' "ﬁ/

" which was in turn related to six.outcome variables. (See Tablé 11 )
' Y

Several DEPENDENT or QUTCOME var1ab1es were exam1ned as related

t.

to the independent or antecedenx_yanjables mentioned above.’ These o

.

,were grouped into four categories-as follows: 1.‘ Academic Qutcome .

Variables, 2. Assessment of Personal Change Variables;-i3. General //

v

Satisfaction Variables 4. Comparative Evaluation of Co]leegues in
Nigeria in the Same FijAd. '

o

In the following sections of this c¢hapter we shall examine in

detail the relationships between the antecedent variables'anﬁlkﬁe
3

— '

‘outcome variables included in our study plan. S \‘\\\\\\\\\\“
) ‘ 3 :

-~




var1ab1es were .examired under this category as fol1ou§

(1) Gen ra] academic satisfaction (11) satisfaction with the reputa-

wh T Yot Y . -
abe T S . ' N

"tion 6f the university (111) Satn;féctiod with academic standards
* at the university (iv) Satisfaction with the advising system at
. . * 7 - the

e S ’

niversity - (v)* Satisfaction with the reqogni'tion of previ‘ous

work (vi) Satisfactmn with ctourse content and matema'ls

. (vii) Satisfaction with cou’rse availability (viii) Satisfaction‘

,» ‘. ' witg quality of instruction (ix) Satisfaction with genera] university

requ1rements (x) Sat1sfact10n with research facﬂmes

(The response categories were: Very dissatisfied, Fairly .

dissatisfied, Fairly satisﬁed and Very sa'tisﬂed) Theréfore.-

several questwns related to the academic sat1sfact1on of the N1ger1an

students in Canada wer‘é examined in detail, Of these the most
1mportant ones - in terms of SIgmﬁcant relatjonships with antecedient
variables - are discussed in'the following paragraphs.

-

. " . (i) General Academic Satisfaction:

.-

Nine antecedent varjables were significantly. related (p£.20) to *

this outcome as follows (Table 11 and Table 12):

1. Psychological health (.13) 2. Non-‘Niger‘ian friends at home
- (.08) 3. Size of place of origin (.11) '} bhshes of others ( 17).
' / * 5. Making friends with Canadians (.18) 6. Makmg friends with

, opposite sex (.20) 7. Le,ngth of stay in Canada (.02) 8. Climate -
- : . : , .

. (.007) 9. Behavior misunderstood (.01). ’ : )

L / )

/ 4
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. Tabte 12

[

T GNER

perce

An'tecadent Variables °*

RELATIONSHIPS ‘é:é.wi BETWEEN SOME -
L ? .
0 )

.

ntages (and frequencies)

General Academic Satisfaction

’ ' Very Fairly Fairiy Ver; p.
Diss. Diss. Satis. - Satis.
@ ’ 1. Length of stay ’
' in Canada . 1
Ve . Co- 1. less than 1 year | 0.0 (0) | Q.0 (0) |50.0 (7) |50.0 (7) .
4 2. 2 years 12.0 (3) | 12.0 (3) | 64.0 (16)] 12.0 (3) | .02
3. 3 years 5.0,(1) | 10.0 (2) | 70.0-(18) | 15.0 (3)
) ) 4. 4 yearst | 5.0 (1) |35.0 (7) | 45.0 (9) | 150 (3¥
. 2. Clinate ) :
‘ i 1. No problém 26.7 (4) | 0.0 (0) | 46.7 (7) | 26.7 (4)
2. Small probleQ 0.0 {(0) | 16.1 (5) | 61.3 (19)| 22.6 {7) | .007
Lo .3 Great problem | 0.0 (0) |21.6 (8) | 64.9 (28)]13.5 (5)
) 3. Not enough time ’]
£ available for study .
) 1. No problem 10.5 (5) | 17.8 (6) | 53.2 (25)|23.4 (11)
B .
5}; 2. Small -problem 0.0 (0) | 19.0 (4) | 76.2 (16)| 4.8 (1) | .18
3 3. Great problem | 0.0 (0) | 18.8 (3) | 56.3 (3) | 25.0 (4)
. 4., Wishes of-,others
N important .
’ 1. Yes a8 (2) | 7.1 (3) |66.7 (28)] 21.4 (9)
- 17
2 No . 7.9 (3) |23.7 (9) | 57.6 (20)[ 15.8 (6)
& E ‘ 5. .Behaviour 2
misunders tood "
N - 1. No problen, 8.3 (3) [11.1 (4) [44.4 (16)].36.1 (13)
E . 2. Small problem » | 8.0 (2) |12.0 (3) | 72.0 (18)] 8.0 (2) | .0
g " w | 3 creat provied | 0.0 (0) |27.3 (6) |68.2 (15)] 4.5 (1)
1 B . L
| . / B P
; . / . s
l :‘; ~ - / . ' . - -
A o ‘ )
S S -
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Table 12

CONTINUED

i

General Academic Sati

faction’

Antecedent variables

v

Very
Diss.

Fairly
Diss.

Fairly -
Satis.

Lo

Yery
Satis.

1.
2.

6. Makgng friends with
Canadians

No probiem

Small problem

3. Great problem

9.8 (4)
0.0 (0)
6.3 (1)

. \

9.8 (4)
22.2 (6)
18.8 (3)

'S

53.7 (22)
66.7 (18)
68.8 (11

O .

26.8 (11)
11.1 (3)
6.3 (1)

i

.18

7. Size of place of

"

26.3 (10)

origin - .
1.  Village 3.7 (1) ] 7.4 (2)] 55.6 (15) 3;.3 (9 ”
). City 7.3 (4) | 18.2 (10)] 61.8 (34) |12.7 (7)
. . ' ' h
8. Psycholagical health
V. Average 3.3(1) | 26.7 (8) | 46.7 (14) |23.3 (7) 13
2. Above average 7.7°(8) | 9.8 (5) | 65.4 (34) 17.3 (9)
9. P‘Ign’-‘t‘l;gi;‘;an friends . 1 .
1. Yes 7.0-3) | 7.0 (3) | 62.8 @ fass o) |
2. None 2.6 (1) §7.9 (72) {13.2 (5)




. I : \

It should be noted that all the: variables are s',oci_ah cultural,
ecological in nature and are not related d1 r:ctly to actual ﬂassmom‘
interactidh or teaching technology. \\\Mple_spacé and opportunity were
provided for comments on the 1$st two categories of possible variables.
There were no sagniﬁ cant contributions to this effect in the answers
of the students. As far as the behaviour misunders tood variable _Was
concerned, in as much ‘as the professors and 1ns*tructors 'in the .
teaching situaépon may not be aware of cul tural d1 fferences, some .
direct ‘recommendation may be warranted, especially as there was a
direct rgl;fionship between this variable and the frequency of inter-
action with faculty members on personal, social intellectual ‘Snd

’ spec1a112at1on related matters, as evidenced on a- student-faculty
interaction hnde.x used 1n the questionnaire. However,,\ although there

‘was a definite trend in the expetted direction -* the greater the

feeling of being misundgrstood, “the Tess frequehf: the interaction -
-this re]atwnsmp was not foynd/to be stat1st1ca]‘ly s1gn1f1cant.

The longer the stay in Canada, the h1gher the d1ssatisfact1on with
academic matters in general. Those students who did not have too
much problem with the climate were more satisfied than others. ‘Thos;
who did not think they had enough time to study seémed to be more
satisfied than others. Those for whom the wishes of others were import-
ant were more satisfied than others. Those whq did not have any

problems with the misunderstanding of their behaviour were more

satisfied on this {tem, as we‘l‘f as those who could make friends with .




. / ,
Canadian; without problems: Those who had rateg their psycho'logica]
health above average were; more satisﬁed than those whq rated them-
selves as averiage aind thosk who had noq;Nigem an friends in, Nigeria
were more satisfied than those who did{nc;t have such friends in
Nigeria. _ ) | E . N
ATthough not statistiqa]lly significant, the following relation- ~

%

‘ ships showed an interestingltrend.’ Those students who did not have

.‘,tproblems wlj th maiing firends with.’_the opposite sex, were n‘;org

. satisfied on this itenm, females were more satisfied than mles. -
Protestants were. the least satisfied as were the Ibo followed by the
Yorubas. - o / i

To obtain a better upderstanding of the learning situation

encountér:ed by the Nigerian stﬁdents, the 'foHowir}é‘ findings are of
interest since the,y report in detail on the ‘di Frerent aspéctsl of

Q'the academic exper%ence as related j:o the general acaden\ﬁ'c satisfactﬁﬁi

of these students and as' discussed ébove., )

o F ol |

(i1) Satisfaction with the Reputation of the university:

Three antecedent variables were related signifi cantly to this

outcome variable (Table 17 and 13): 1. Behav1our mi sunderstood (.05)
2 Léngth of lstay,in Canada (.06) and 3. Age at arr1 val in fCanada -
- (.06). (Tab]g]l and. 13) -
_ The students who had been in (anada for one year or less amd those

who had been in Canada for more than four years were most satisfied

with the reputation of the university in their fie]d of study The

~

second year students were the most dissatisfied. This trend follows ‘t{le,"
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SIGNIFICANT RELATIONSHIPS (p4.20) BETWEEN. . v
ANTECEDENT VARIABLES ANE D'JLT"THE 00 co‘mL‘VAr‘IABL'E
OF SATISFACTION WITH THE REPUTATION OF THE NIVERSITY °
@ percentages (and frequencies) "
o
A~ s
An tecedent Variables Satisfaction with the Repytation of the University
. DPIN > " . + R iR
Very Fairly. Fairly Very p.
Diss.- Diss. Satis. Satis..
1. Length of stay K “ -
in Canada g
1. less than 1 year ‘0‘.0 {0) 0.0 (0) 73.3 (11) 26.7[(4) 1 =
2. 2 years /[ 20.8 (5)°| 0.0 (0) | 66.7 (16)| 12.5 (3) | .06
‘3. 3 years 0.0 (0) | 0.0¢0) |84.3 (15) 16.7 (3)
4. 4 yearst 5.6 (1) [11.1 (2) | 61.1 (11) | 222°(4)
N - :
N ' : s
2. Behaviour misunder- }
stood _ . : -
1. No problem 8.6 (3 |29 (1) | 60.0°(21) ,28.6,(10)
2 Small problem 12.5 (39? 4.2 (1) [79.2.019) | 4.2 (1] .12
3. Great problem 0.0 (0) | 4.8(1) | 8.7 (18)] 9.5 (2)
. 3. Age at arrfvalhin A
Canada F ’ \ v
1. 19-23 N 0.0 (0) | 5.3 (1) |63.2 (12)} 31.6 (6)
~g . , - - Kd
2. 24-2% .1 (4) | 2.8(1) | 80.6 (79)| 5.6 (2) | .06
3. 27t 11.8 (2) | 0.0(0) |52.9 (9) |35:3 (6)
’ i
» I3
>




¢

.U ;ha.pe." prediction advanced by Sewell and Davidsen (1961).

same Unfversity.

' themselves more sat1sf1ed than those w

Also,

" the younger students were more satisfied in this area than tiose

aver 24 years of age and those students whc_'did not have any problems

with their behaviour \be1"ng misunders tood were more satisfied than @«

oo |
the rest.\

Some interesting trends were also observed in the relationship

: beu,ween‘c~ampus attended and the satisfac%ion of the reputation of

the uni\'rersity'in one's field of study. However, this r Tationship .

. was not: statistic{l"& significant. The satisfaction was,@ighest at

“followed by the stuc#nts on the Sir George wﬂhams campus of the
* .

Students fn other cblleges came Hst Also, those

students who were g;pn‘mg for M.A.s as their final degree were more .

sat'ist"ied than thec;e who were workiftowards their Ph.D.s who were

g for B.A.s ondy.

(111) Sat'lsfactmn with the Academic Ste rds at the Un1ver§1ty
Nine antecedent variables were related s1gn1f1cant1y to this

outcome variable: 1'.‘ Age at arrival (.19)

background (L09) 3. Non-Niderian friends at home (.04) 4.
r Q

Length -of stay (.004) 6. Campus (.04)
Grades (.13) 9.

(TabJe n and 14) . L

placﬂaf origin ( .04) 5.
7. Haghest degree aspired to ( 09) 8 Behavior

mismderstood (.01).

2. Ethmc/Tmbal b

Size of '

M NeGill, fo]lowed by the Loyola campus students of Concord1a Universﬂ:y.

S

v/




Table

SIGNIFICANT RELATIONSHIPS

14

<.20) BEJWEEN ANTECEDENT

SATTSFA

“ WITH ACADEMIC STANDARDS OF THE URIVERSITY

percentages (and frequencies)

on with Academic Standards of the

Anteceden iVakiables Satisfacti
- University L
1) 1
\/\_\J Very " Fairly Fairly Very
Diss. - Diss. Satis. Satis.

Y

1. Lengtn of stay in

Canada ) ,

1. Tess than 1 year | 0.0 iO) D.O'(O) 46.2 (6) | 53.8 (7)
2. 7 years 7.4 | 8.2 (2) | 65.215)| 8.7 (2)
"3 3 years 0.0 Q| 5307|8206 0.5 ()
4. 4 years+ 10.0 (2) | 25.0 (5) | 45.0 (9) | 20.0 (4)

.004

2. Campus

1. Loyola 5.6 (1)
2. S.G.M. 10.8 (4)
3. MeGiN 10.0 (1)

0.0 (0)

4, Other

11.1 (2)

66.7 (12){ 16.7 (8)

10.8 (4) | 67.6 (25)] 10.8 (4)

1 30.0.(3) | 50.0 (5) | 10.0 (1)
0.0 (0) | 46.2 (6) | 53.8 (7)

& -~

3. Highest degree

aspired to

1. 8.4 6.2 (6)
2. M.A. 0.0 {0)
3. ' Higher 0.0 (0)

5.4 (2) | 62.2 (63)] 162 (6)
12.0 (3) | 68.0 (17)] 20.0 (5)
23.5 (4) 52.9 (9) | 23.5 (4)

4. Behaviour

mismderstood‘
1. No problen 8.8 (3) | 5.9 (2) |50.0(17)] 3.3 (12)] «
2. Small problem 12.0 (3) ] 8.0 (2) | 88.0 (1N} 12.0 (3) | .00
3. Great problem | 0.0 (0) | 19.0 (4) | 81.0 b?) 00 (0) |
° ™,
S. Age at arn‘v;\ 7
1. 19-23 0.0 (0) | 18.2 (4) | 63.6 (4) | 18.2 (4) .
2. 2826 1.8 (4) | 11.8 (4) | 61.5(21) | 4.7 (57 | .1
-3 a4 12.5 (2) | 0.0 (0) | 50.0 (8)

'37.5 (6)

e

e

P
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Table 14 . "\\
2 CONTINUED o
\
Antecedent Variables Satisfaction with Academic Standards B\the
- Unfversd ¢
» .
- Very Fairly Fairly Very p.
“ Diss. Diss. Satis. Satis.
6. Size of place of
origin . )
1. village 10.7 {3) | 0.0 (0) |57.0 (16)] 32.1 (9) )
: : .0
2. g 6.0 (3) |18.0 (9) 64.0 (32)112.0 (6)
7. . Non-d{igerian friends
” in Nigeria
1. Yes 0.0 (0) |14.3 (6)° | 61.9 (26)23.8 (10) o
2. No 14.3(5) | 8.6 (3) |65.7 (23)|11.8(8) |~
8. Grades o i
1. A 0.0 {0).] 9.1 (1) {45.5 (5) |45.5 (5) | -
2.8 10.0 {4) [10.0 (4) | 60.0 (24)]20.0 (8) | .13
3. ¢ 6.3 (1) }12.5 (2) }81.3 (13)] 0.0 (0)
r . ¢ -
9. Ethnic/Tribal
background
)
1. 1Ibo 8.3(1) | 0.0 (0) [91.7 (1) 0.0 (0)
' 2. -Yorwa " 8.7 (4) [10.9 (5) |65.2 (30)|15.2 (7) | .09
3. Other 0.0 (0) {10.5 (2) }52.6 (10)] 36.8 (7)
. ; M )
N .
( r L]
) [
t
N
. /
2 - -~ o
¢ L AN "
¢
a ° . Uj 5
.. et ) SRR Loi
t - - g
s
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Ohce~5§a+n<the U shape prediction of satisfaction i borne"
out: Those Nigerian students who had been in Montreal for less
than a year and those who had Seen in Montregl for over four
years were mbre satisfied than the other N1ger1an students on this
item. The students attending McGill were the most satisfied then

4 came students at Loyola, followed by those at Sir George Willimas.
Students at other colleges were the least satisf1ed on this item.
The higher the degree aspired to, the h1gher the satisfaetlon, the

\ less ‘the experience of one' s behav1our being m1sunderstood, the

o - \
B3 : greater the-sat1sfact1on on th1s 1tem the younger ‘and the older « \
the student‘the more their satisfaction, on this item. Students betwegn

24 and 26 yeirs of age were the most dissatisfied. The students

77

from a village background were more satiggied than those from the

c1t1es, "and thgse with non-Nigerian friends at home were more

g . . satlsf1ed than those who did not have such friends. The higher the

T grade point average ,f the students, the higher was the1r satisfaction,

‘and Ibo students were more satisf1ed than the Yoruba students from

other ethnic/tribal backgrounds were the most satisfied on'this item. "

In addition to the above, there was another interesting trend .
’ &

observed between speeialization and satisfactioﬂ'with academic

standards of thefuniversity. Students'specia1izing'1n arts were least

satisfied, followed by Science students, others were the most .

satisfied. (p£.23) . .




’

(iv) Satisfaction with the Advising System at the University:’
i . .

Fourteen antecedent variables were related significantly

(e 20) to this outcome. These were: 1. Age at arr{véﬁ (1)
2. Mar1ata1 st}tus (.10) 3. Ethnic background (.1¥) 4. Father's

’

education (.14) 5. Mother's education (.13) 6. Pre-arrival

information (.16) 7. Non-Nigerian friends at home (.088)

- ~°  B. Size of place of origin (.01) 9. Making friends with opposite
sex (.11) 10. Length of stay fr Canada (.03) 11. - Bghaviour ’
m¥sunderstood (.05) 12. Feeling lonesome (.15) 13. Grades (.19)
« 14 Campus (.13). (Tables 11 and 1) ‘
Those who had been in Montreal for two or four years were thé
least satisfied. Students in their first or third year in Montreal
were the most satisfied with ¥he advising system. Again, MtGi11'
studenfs were the most satisfied as well as thosg students with
more pre-arrival inforﬁation. Students with A grades had' the highest ~« _

percentage of the very satisfied éEtegory and also the fairly

dissatisfied category.l Again, those who had the least problems
with their behav1ourbein9m1sunderstood had the greatest satisfaction ’
on thls item. Those ‘who could maké friends easily with the opposite
sex were most sat1sf1ed and those who felt 10ne$omi were more ‘
sat1sf1ed with the advising system. They may be the ones who

sought the avai]able sarvices more eagerly than others and therefore
had better access tofthem. The older the student was at arrival,

the haﬁﬁiér'he was wi;h the advising system, village students being

more satisfied than city students, and students coming from homogeneous .

L)
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Table-15

- \

percentages (and frequencies)

H1 < .20) BETWEEN SOME ANTECEDENT "
VAR F [SFACTION WITH
UNIVERITY .

tecedent Variables Satisfaction with,Advising System at the University _

Yery Fairly | Fairly Very p.
< | 01ss. Diss. Satis. Satis,
1. Length of stiy in
Canada . 3
1. Less than 1year | 0.0 (0) |20.0 (3) |40.0 (6) |40.0 (6)
2. 2 years 4.5 (1) )27.3 (6) |68.2 (15)] 0.0 (0)
. .03
3. 3 years 0.0 (@) [16.7 {3) 72.2 (13) 1.1 (2)
4. 4yearsr 5.0 (1) [25.0 (7) |55.0 )| S0 (2)

2. Campus
1. Loyola
2. S.G.M.
' 3. Other
4. MGl

4
0.0 (0) | 11.1 (2) |77.8 (14)
5.6 (2) |27.8 (10) | 61.8 (22)
0.0 (8) |44.4 (8) |44.4 (4)
0.0 (0) |20.0 (3) | 46.7 (7).

1.1 (2)
5.6 (2)
1.1 (1)
33.3 (5)

13

3. Grades

’

0.0 (0) | 36.4 (4) | 36.4 (4)
2.5 (1) V22.4 (9) |62.5 (25)
0.0 (0) | 13.3 (2) | 8.7 (13)

27.3 (3)
12.5 (5)

0.0 (Q

.19

2.

1

4. Pre-arrival informa-
tion abqut Canada

Yes

No

0.0 (0) | 22.0 (9) | 68.3 (28)

a 5.9 (2) | 29.4 (10){ 47.1 (16)

9.3 (4)
17.6 (6)

.16

2.

; 5. Behaviour
. misunders tood

A

No problem

2.9 (1) | 14.3 (4) | 57.1 (20)

Small problem 4.2 (1) | 25.0 (6) | 70.3 (17)

1t

3.7 Great problem " 0.0 (0) 135.0 (7) | 60.0 (12)
4 :

25.7 (9)
0.0 (0)
5.0 (1)
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. Table 15 B s >~
N CONTINUED =
e . *
Antecedent Variables Satisfaction with Advisi System at the University:
*| Very " Fairly Fa"irly Very p.
~ Diss.” Diss. Satis. Satis.
A i
6. aking friends with / ) -
oppogite sex | .
1. No problem 4.3 (2) | 23.4 (7] 66.0 (31)] 6.4 (3)
"~ B
2. Small problem 0.0 (0) | 10.0 (2) | 65.0 (13)| 25.0 (5) | .11
# 3. Great problem 0.0 (0) | 42.9 (6) | 52.9 (6) | 14.3 (2)
¥
7. \F?Hng Tonesomé? .
1. No problem 0.0 (0) | 42.1 (8) | 42.1 (8) | 15.8 (3)
*
2. Small problem 2.9 (1) | 11.4 (4) | 77.1 (27)] 8.6 (3) | .15
3. Great-problem 3.8.(1) ?6.9 (7) | 53.8 (14)|.15.4 (4)
. . - p
~ . ¢
8. Age at arrival in ]
Canada
1. 19-23 0.0 (0) | 38.0 (B) | 52.4 (11)| 9.5 (2) | -
2. 24-76. "\ | 5.9 (2) | 26.5 (9) | 61.8'(21)| 5.9 (2) | .n
v
3. 27+ \ 0.0 (0) | 11.8 (2) | 58.8 (}0)| 29.4 (5)
9. Size of place of
origin v N
- y .
1. Village " 7.4 (2) | 63.0 (17)] 25.9 (1)
.005
2. City 33.3 (17)] 60.8 (31)| 3.9 (2)
10. Composition of -
place of origin
.1. Cosmopolftan 2.6 (1) 33.3 (13)]_6%.5 (28)| 2.6 (1) o1
2. Homogeneous 3.2 (1) | 6.5 (2) 74.2 (23)] 161 (5) )
L * .
11. Marital Status ) 4
1. Single 0.0 (0) | 37.1 (13)| s51.47(i8)] 11.4 (8) :
: e 40
2. Married 2.7 (1) ] 13.5 (6) | 70.3 (26)} 13.5 (5)
&8
‘ - £

b

“a~

o~
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Table 15 N
. » v .
; CONTINUED ; y
- hd bt )
. N\ 1 ) . ,’
Antecedent Variables Satisfaction with Advising System at the Unive gs,ity'
. . Very Fairly [ Fairly Very P, - .
- ¢ Diss. Diss. Satis. Satis. !
‘[12. Ethnic/tribal . . )
background : # N ”
1. Ibo 4 0.0 (0} | 35.7 (8) | 50.0 (7) 14.3 (2)
2. Yoruba ' 2.2 (1) | 19.6 (9) | 73.9 (34)| 4.3 (2) | .1
. 3. OQOther 0.0 (0) ] 17.6 (3) | 52.9 (9) | 29.4 (5) , :
13. Fau;er's education . e "
1. None 0.0 (0) | 18.2 (2) | 63.6 (7) 1&.2 (2)
. 2. Elementary 3.1 (1) | 18.8 (6) | 62.5 (20)| 15.6 (5) : .
14
3. Secondary 0.0 (0) | 18.0 (1) | 90.0 (9) 0.0 (0) 1
4. Higher 6.3 (1) | s0.0 (8) | 43.8 (7) 0.0 (0)
14, Mother's education R . .
1. None 0.0 (0) \13.'2 (5) |%7.7 (15) 23.1 (6) , .
2. Elementary 4.0 (1) | 20.0 (5) | 68.0 (17)] 8.0 (2) .
13
3. Secondary * 8.3 (1) | 33.3 (4) | 58.3 (7) 6.0 (0) |
4. Higher 0.0 (0) [100.0 (2) 0.0 (0) 0.0 (0)/‘ ) )
—_—
' - .
- *- "
[] * ] s 'f
< . 9 ’ 1
Fd »

e ]
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& " areas ‘being more §9ti§fied than studénts from cosmopolitan areas:<{’“ g
Married students were more satisfied than tﬁgﬁwzmarried students.
The Ibo were the least satisf}ed followed by the Yoruba. The less
‘ ' educated'the(barents oﬂ/the students; the more satisfied he/she
‘was with the ‘advisfing system. ‘ ‘ -t
“Although there waé“ho statisiical significance in this case, -
- however, the students who were aspjring for an M.A. as the highest -

degrge‘to be obtained ig Canada, were most satisfied followed by

' N 2 .
- the B.A. students. The least satisfied were the students who R

asp{red‘for a degree higher than the M.A.

| % ' ' (v) Satisfaction with Reéogni ion of Previous No;k:

N Six variables were related significantly %e this outcome (p . .20).
‘1. Mother's education E.OB) 2. Cosmoploitan/homogeneous place of

origin (.17) 3. Wishes of others (.001) 4. Behaviour misunderstood ' .

.

| é. T ‘ 9:05). 5.. Sex of respondent (.18) and G.alhighest degree‘aspired to
i- ﬁi e (.15)  (Jable 1§ and 16) \*‘ )
: ' On this item, females were mor@ satisfied than males, and the
A higher the mother's education, the less the satisfaction'was. Those ®
’ ﬁi - | fstudents who came from hom;geneous baskgrounds‘were Qre satisfied \
} _E - than those studenis who came frgd‘&osmopo1itan areasfiﬁﬁhosejwho‘
f? . " did not have problems with their behaviou} being misunderstood were
riore satisfied than the others in this respect. Those who aspired
' % , for an M.A. were more satisfied than those who aspired for a Ph.D.,
.who were, in turn, more Satisfied than those who only aspired for - .

N B.A. In additien, those students for whom the wishes of other
¢ - \
r

]
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SIGHIFICANT RELATIONSHI

Table 16

: PS (g&.zo) BETWEEN SOME ANTECEDENT
< " VARTABLE AND THE ODTCOME VARIABLE OF SA] T‘Ssrgcg"ffdﬁ'u' ITH
— ‘ —nrm"rmmvs—mk .

\ percent;ges ('and frequ)endes) * 1
Anteced?nt Variables Safisfa::tion withugiﬁogni'tion off/Previous
ﬁ/\ Very ‘ Fairly . Fairly v;ry ] p.
. A Diss. Diss. Satis. Satis. .
AN
1. Highest degree \_ / Py
yaspired to P .
1. B.A. \ 22.2 (8) | 22.2 (8) | 4.4 (6) | 11.1 (4)
2, M.A. M. (3)°] 1.1 (3) | d4.4 (12) 33.3}(9)' 15
3. Higher 5.6 (1) {22.2 (4) | 61.1 ()| 11.1 (2)
o _ ,
. |2. MWishes of others
importagt , )
1. Yes~ 5.0 (2) | 20.0 (8) | 40.0 (115) .35.0 (14)] .
2. Mo 23.7 (9) | 18.4 (7) ssxsjsizlgé‘:z.g (m 00
v e
3. Behaviour
N _misundersto(’ad
1. No probiem - 11.8 (4) | 23.5 (8) | 35.3 (12)} 29.4 (10)
2. Small problem 25.0 (6) | 16.7 (4) | 58.3 (14)] 0.0 (0) | .05
3. Great problem 8.7 (2) | 13.0 (3) | 56.5 (13)] 21.7 (5) ‘
4. Sex . :
1. Male - 15.5 (11) 21.1 (18)] 45.1 (32)] 18.3 (13)
2. Female > 8.3 (1) [ 0.0 (0) | 75.0 (9) N16.7 (2) '18‘
5. Composition of ’ -
* place of origig X
1. Cosmopalitan 21.4 (9) | 19.0 (8) | 45.2 (19){ 14.3 (6) 3
2. Homogeneous 6.7 (2) | 10.0 (3) | 60.0 (18)| 23.3 (7 7
6. Mother's education
_ 1. None 1. (3) | 4.8 (4) | 51.9°(18) 27.2 (6) |
" Elementary 7.7 (2) | 23.1 (6) | 57.7 (15)] 1.5 (3)
: "3, Secondary 50.0 (6) | 16.7 (2) | 25.0 (3) | 8.3 (1) -8
4. Higher ’ 0.0 (0) [ 50.0 (1) | s0.0 ({) 0.0 (0),
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/
people than themselves were very igpportant were more satisfied thap’(
those stu'denlts for whom their own w’ishés were the most important,./
- (vi) vSatisfact:ion with Course.Content anb Materials Covered irf

.

' Courses: ‘

' Seven izndep;ndent variables were r§1gnif1car;t1y associa;:ed A
with this outcome. 1. " Age at arrival (.10) 2. }thnic/i;ribal
background (.09) 3. Non-Nigerian friends at home (.12) .4 Making
fmends w1th opposite sex (.04) ‘{5 Behaviour misunde/rstood ( 08)
6./ h1ghest degree asp1red to (.19) 7 ., marital status (.05).

’(Tatﬂe n a.nd Table 17). : X ,
Once agam, those students who aspired|for M. Afs as' their

higher degree were the most satisf1ed~ followed by students who had

Ph.D. aspirations and those students who aspired to B.A.s only were

the least satisfied. Those who h;q theleast problems wi.th thgir

behaviour being misunderstood were the most satisfied and those

who djd‘not héws too many problems making.friends with- t}\é opposite ' 1/

° sex were the most sétisfied‘. The older the_»st‘udent was at arrival
| to Canada the more satisfied they were as indicated by their

- dominance in the very satisfied category, however they were also

the most dissatisfied. The ‘more homogeneous the place of origin

the more the satisfaction obtaired oh this item, and the ma,rrieid

-~

students were more satisfied than the single students. Once adain, /-' (

the Ibos were more satisfied than the Yorubas and students 'from‘ )

other ethnic/tribal backgrounds were the r[pst satisfied on this item.

\f \ L . : ms,'

1 2147 b R B s SO gy i AR
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: Table 17
SI%IFICANT RecATIONSHIPS T é:zo% BETWEEN SOME ,
ECEDENT VARIABLES AND THE OUTCOME VARIABLE
. OF SATTSFACTION WITH ENT_AND.MATERIALS” COVERED
\ » o
R a

percentages (and frequencies)’

\

i
!
.o |
f’# ? Antecedent Variables Satisfaction with Course Content and Materials
oo j - . Covered
eSSl v Fair] Fairl ] 1
", L ery airly airly ery. P. »
= j Diss. Diss. stis.” | satis.
' 11. Highest degree o '
f . aspired to )
L ol
1. B.A. N 15.8 (6} | 10.5 (4) | 60.5 (23)]13.2 (5)
r
2. M.A. 3.8 (1) 3.8 (1) 65.4 (17)]26.9 (7) 19 *
3. Higher 0.0 (0) | 10.5 (2) | 78.9 (15) | 10.5 (2)
) 8
2. Behaviour
misunders tood M /
1. No problem 5.6 (2) | 1.1 (4) | 8§5.6 (20){27.8 (10))
2. Small problem 16.0 (4) 8.0 (7) | 76.0 (19){ 0.0 (0) .08
3. Great pv‘ob]em{/ 4.5 (1) 4;5 (1Y} 72.7 (18) ]18.2 (4)
3. Making friends with
| « opposite sex .
I
1. No problem 6.0 (3) 8.0 (4) | 78.9 (39)] 8.0 (4) !
2. Small problem, 5.0 (1)| 5.0 (1) | 65.0 %) |25.0 (5) | .04
. ‘3. Great problem 20.0 (3) 1 13.3 (2){ 33.3 (5) |33.3 (5)
4.. Age at arrival in®
/ Canada .
! B
- o 1923 0.0 (0| 87 (2] 13.9 17 |17.4 (a)
] \\ 2. 2-2 10.8 (4\? 10.8 (4) | 67.6 (25) {10.8 (8) | .10
f : "
3. a4+ 188 (3)| 6.3 (1) | 37.5 (6) |37.5 (6)
5.  SPze of place of '
\ origin ¢
L1, village 19.3 (4| 0.0(0) | @03 018) 24 6).|
2. City 5.6 (3) | 13.0(7) | 66.7 (36) 14.8 (8) ’
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' Table 17
CONTINUED - h . '

Antecedent Variables Satisfaction with Course Content and Materials e
Covered '

1

AR A RO | A RS Ce
s
X 6. Marital Status { , . \ e
1. Single 5.4 (2) | 12.5 {(5) | 73.0 {27) | 8.1 {3) . :
2. Married . "] 10.5 (&) | 2.6 (1) | 60.5 {23) |26.3 (10) ‘08 -
% ad 7 .

7. Ethnic/racial : : -
background , .

1. Ibo 7.0 (1) | 183 (2) | 68.3°(8) [14.3 (2)
2. Yoruba 10.4 (5) | 6.3(3) | 75.0 (36) | 8.3 (4) | .09 ‘ -
3. Other 0.0 {0)] 5.3(1) | 57.9 (1) |36.8(7) | .
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In addition to“these significant relationshipsy there Were some
other interesting trends observed: female studeg}s were more -
sat1sf1ed than ma]e students and the wider one's c1rc1e of Nigerian: _ .
friends was the highgr one s satisfaction on this itéem aﬁthough these '
" 1ast two re]at1onsh1ps were not significant, statistﬁca]ly speaking.

A

(v11) Satisfaction with Course Avai]ab111ty o -
* Three independent variables wege significantly associaied to
* this ochom&: 1. Age a% arrival (.04) 2. Behavior misyndersiood
(17) 3. Grades (.06) - (Table 11 and Table 18)
The higher the grade the higher the satisfaction of the stuqené .,i’
on this itemt The least problems the student had with misunder;tandinéi

ofihghaw;our, the more satisfied the student was on this item, -and

! f

the older the students at the time of arrival to Canada, the‘more
satisfied they were on this {tem althdugh”they had the largest ng'
percentage of Very Dissatisfied students as well. .
(viti) Satis.factic;n with Quality of Jpstructiofit

' E%ght independent variables were sigﬁificantly associated with
this outcome as follows: . 1. Maritg].stétus (.04) 2. Making friends
with gpposite sex (709) 3. -Meéting Canadians outside of universjty (.05)
4. Grades (.13) 5. Behaviour misunderstood (.06) 6. Meeting 11 .
Canad1ans outs1de of univers1ty»( 05) 7. Circle of Nigerian Friends

(.06) 8 Not enough time for study (.19) (Table {l/and 19)&

\
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e - Table.s s :
" SIGNIEICANT RELATIONSHIPS !gé.ZOQFBEWEEH SOME_ANTECEDENT \\ -
VARIAB D v : L"'O'Fm
¢ ) percentages (and frequencfes)
1 ‘: b
Antecedent v‘Mue; Satisfaction with Course Availdbility '
. Vﬁry Fairly Fairly Yery
| . Diss. Diss. SaEisT Satfs.
. -Grades . ‘ '
SR 18.2 (2) | 0.0 (0) | 27.3 (3) | 54.5 (6)- |
2. 8 ©9.3 (4) [49.3 (4) | 60.5 (26) 20.9 (9} | .06
ERNS . 6.3 (1) 6,3 (1 | 81.3 ] 6.3
L .
2. seffviour ° - :
misynderstood . ) -
1. Mo problen 1.1 (8) | 5.6 (2)' ] 52.8 (19)] 30.6 (11) /
‘2. Small problem | 20.0 £5) | 12.0.(3) | 64.0 (16]| 4.0 (1) |17
3. Great problem 4.5 (1)| 13.6 (3) | 59.1 (13} 22.7 {5) X
3. \Age at arrival in
Canada . i o
1. 19-23 "1 0.0 (0) | 22.7 (5) 63.6 (14)| 23.6 (3)
2. 24-26 13.5 (5) | 5.4 (2) | 59.5 (22)| ZF.6 (8) | .04 ]
3. at ’ o |#-5 ) | .8 (2) | 29.4 (5) | 35.3 (6) .
" : i /
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Table 1

9 e

»

©

SIGNIFICANT RELATIONSHIPS égS .20)
“"VARTABLES_AND_THE OUTCOKE V.
QUALTTY OF TR

BETWEEN SOME ANTECENOENT

Antecedent Variable

. . + percentages (an§ frequencies)

ABLE OF SATISFACTION WITH
STRUCTION

Satisfaction with Quality of Instruction

oot Very Fairly Fairly Very p. \
- . Diss. Diss. Satis. Satis. .
) 1. Campus
1. toyola 0.0 (0)-] 10.5 (2) |63.2 (12 | 26.3 (5)
2. S.G.M. 10.5 (4) | 18.4 (7) | 60.5 (23)} 10.5 (4)
— .02
3. Other 0.0 (0) 4 54.5 (6) |27.3(3) {18.2 (2)
4. McGill 0.0 (0) | 6.7 (1) |60.0(9) |33.3 (5)
"L 2. Grades ‘ o )
. A 9.1 (1) |27.3(3) |27.343) | 36.4 (6)
2. B 4.5(2) | 15.9 (7) |56.8 (25)]22.7 (10)] .13
3. ¢ ]o.o 0y | 25.0 (4) | 75.0 (12)}| 0.0 {0)
r
4 . 4 3 @ e
3. Not enough time .~ .
|—evailable for study " ‘
/ 1. No problem 6.3 (3) | 18.8 (9) |56.3 (27)] 18.8 (9)
) 2. small problem 0:0 (0) |.28.6 (6) | 66.7 (m)m 4.8 (1) | .19
3. Great problem 6.3(1) |12.5 (2) | 43.8 (7) | 37.5 (6)
\4. Behaviour ,)
misunderstood ¢
1. Ho problem 2.8 (1) | 16.7 (6) |50.0 (18)}'30.6 (}1)
T 2. small problem | 12.0 (3) | 16.0 (4) 7.6 (18)| 0.0 (0) | .03
' 3. Great problen’ |+ 0.0 (0) ] 26.1 (6) | 52.2 (2) | 21.7 (8)
i 5. Circlecof Nigerian }
friends -
. 1. Smaller 0.0 (0) 130.0 (12)| 45.0 (18){ 25.0 {10)
- 2. Average 9.1(3) | 12.1 (4) |69.7 (23)| 9.1 (3) | .06
L 3. uWider 8.3',&) * 8.3 (1) |58.3(7) |25.0(3)
3 ] -
. [
,.f;-ﬂ--'

T R R gt otk O Vb
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Table 19
CONTINUED '
v .
Mtecedent Variable Satisfactipn with Quality of Instruction
: Very Fairly Fairly Very
Diss. Diss. Satis. Satis.
b. Heeting Canadians
outside of univer- ‘
sity
1. Ho problem 3.0 (1) 3.0 (1) | 72.7 (24) [ 21.2 (7)
;2. small problem | 6.9 (2) |34.5 (10)| 37.9 (11) |'20.7 (6)
3. Great problem 4.3 (1) 126.1 (6) | 56.5 (13) | 13.0 (3)
7. Making friends with
opposite sex ’ )
1. No problem 5.9 (3) {13.7 (7)| 64.7 (33)]15.7 (8)
2. Small problem 5.0 (1) 115.0 (3){ 50.0 (10) | 30.0 (6)
3. Great problem | 0.0 (0) |46.7 (7) | 40.0 (6) |13.3 (7)
T
B. tarital Status .
1. Single 2.7 (1) |32.4 (R)] 51.4 (19) | 13.5 (5)
2. Married 5.1 (2)-17.7 (3) 61.5 (24) 25.6 (10)
, \ .
0
‘A-
N
Pt
- '
.
L { -
b " e > X
13 " ' !
Vg :
o t ')
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Again, McGill students were the most{satis'ﬂed foilowed by
Loyola and S.G.W. students. The least satisfied were the students
on the other campuses in Montreal. The students with the higher
grades were .the'most satisfied, and those who had the least pgob]ems
with their behaviodr being misunderstood.were the most satisfied.

" Those who claimed that they did not have enough time to study were

"the most satisfied in this category. Students with a smaller

circle of Nigeriaf™fFiends were the most satisfied, and those who
had the lTeast problems with mak'jng frliends ’outside of the uﬁiversitj
were ‘once 'again, the most satisfied as were those who had the \1e$§t
problems mak-‘i ng friends with the oppo’sitel sex. Married students
, were less satisfied than sing]e‘students on this item.
(ix) Satisfaction wit;u University Requirements:
Seven independent. variables were r:e]ated to thig outcomgi
1. Ethnic background (.06) 2. Mother's education (.13)
3. Size of place of origin (.13) 4. Length of stay in Canada (.1]1)
5. Campus (.09) 6. Behaviour misunderstood (.04) 7. Meeting
Canadians outside of university (.05). (Table 11 and Table 20).»
Once again, the students in their second year in Canada were
the least satisfied. McGill students were the most satisfied, ]
foﬂovie?by Loyolaqstudents, the S.G.W. studenfs. Students on other

campuseS were the least satisfied. Those students who had the

-

least problems with their behaviour being misunderstood were the

w

most satisfied. Those students who did not have many problems

meeting Canadians outside of the'Ufn‘versjty were the most satisfied
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Table 20

SIGIIFICANT RELATIONSHIPS (p+-.20) BETWEEN SOME ANTECEDENT
VARTAEL TISFACTION WITH

1

[

ES AND THE QUTCOME VARIABLE
VERSTTY REQUIREMEN

Antecedent Variable

7]

Satisfaction with University Requirements

1. Length of stay in Very Fairly Fairly Very p.
Canada Diss. Diss. Satis. Satfs,
1. less than | yeary 7.1 (1) | 14.3 (2) | 35.7 (5) | 42.9 (6)
2. -2 years 13.0 (3} 1 13.0 (3) | 69.6 (16)) 4.3 (1) "
3. 3 years 0.0 (0) | 5.0 (1) | 75.0 (15)] 20.0 (4) |
. 4, 4 years + 10.5 (2) 1 17.8 (3) | 63.2 (11)] 10.5 (2)
2. Campus .
1. Loyola 11.1 (2) 5.6 (1) | 66.7 (12)] 16.7
2. s LA L 7.9(3) |15.8 (6) | 68.4 (26)] 7.9 (3) .
3. Other 25.0 (2) | 25.0 (2) 25.0 (2) | 25.0 (2)
4, McGill 0.0 (0) 6.7 (1) | 53.3 (8) | 40.0 (6)
; .
Nt
3. Behaviour
) . misunders tood -
1. No problem 16.0' (4) | 12.0 (3) | 28.0 (7) | 44.0 (1)
2. Small problem 8.0 (2) { 20.0 (-5) 72.0 (18)1 0.0 (0) | .04
3. Great problem 4.5 (1) 9.1 (2) } 72.7 (16)] 13.6 (3)
i .
4, Meeting Canadians
outstde of univer-
sity
1. No problem 3.0 (1) { 3.0 (1) 72.7 (24)] 21.2 (7)
2. Small problem” | 6.9 (2) | 34.5 (10)} 37.9 (11)] 20.7 (6) | .05
3. Great problem 4.3 (1) 26.1 (6) | 56.5 (13)| 13.0 (3)
N\
5. Size of plsce of '
origin
1. village 7.4 (2) | 7.4 (2) | 55.6 (15) 29.6 (8)
A3
2. City 9.6 (S) ] 15.4 (8) 65{(34) " 9.6 (5)
* 3
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-~ Table 20 N
CONTINUED '
Antecedent Variable Satisfaction with University Requirements
Very - Fairly Fairly “Yery
Diss. Diss. Satis. Satis.
6. Ethnic/racial
background
1. Ibo © 0.0 (0) 6.7 (1) 66.7 (10)]| 26.7 (4)
2. Yoruba 13.3 (6) | 13.3 (6) 66.7 (30)] 6.7 (3)
3. Other 0.0 (0) | 11.1 (2) 5.6 (10)| 33.3 (6)
. ¥
7. Mother’s education -
1. None 3.8 (1) | 11.5 (3) 53.8 (14)] 30.8 (a),\
2. Elementary 19.2 (5) 3.8 (1) 65.4 (17)] 11.5 (3)
. 3. Secondary 8.8 (1) | 25.0 (3) 66.7 (8) 0.0 (0)
4. Higher 0.0 (0) | 0.0 (0) “f00.0 (2) | 0.0 (0)
'3 _/‘»
7 F. X
a 3
3 .
1] N = e J
1 N
1 L
\ ﬁ
v #




‘
. s M
e : o I .
: — v
P ¢ :
]
~

° B T | ‘ .

.

in this category. The students who came from villages were more

'\}sati-sf,ied than those wha came from <31' ties. Once more Ibos were
. ‘ | (more satisfied than Yorubas and the most satisfied were students
| from the "other. ethnic/tribal backgrounds. The hig;er the Mother's )
. education, the less was the sat'llsfaction with university' requirements. )
' (x) Satlisfact_:ion with Research Facilities:
. , - Seven indeper:dent variables were significantly related to this -~ ¢ .,

R outcome. 1. Present age (.08) 2. Ethnic background (.04) ( .

3. Mother's edutation (.13) 4. Size of place of origin (.17) | v

5. Campus (.03) 6. Behaviour misunderstood {.04) 7. L{arigth of
‘ ~ stay in Canada (.20) (Tablee 11 and 21).
: ' Once again, the lower the mother's education, the higher the
satisfaction on this item tufngd out to be. Ibos were more satisfied
than the Yoruba, who were more s'atisfied than students from "other |
; ethnic b(ackgrounds" which was surprising, Since the Yorubas were
always t;\e least satisfigd of the group. Village students were-more
satisfied than students gho came from city backgrounds, and thosey.
students who-were older at the time of the study were more satisfied
than the younger ones. Students who had no’ probléms with their
béhaviour being misundérstood were the most satisfied on this item,
and once again McGill students v}ere the more satisfied, fo?-'f’low'ed by
Loyola student\s and the‘Sir George Williams students. The l‘e‘asp
satisfjed were the students from thg»other campuses in Montreal

colleges. Once _a‘gaip ‘the second year students were the most dissatisfied
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: " Table 21
. o
SIGNIFICANT RELATIONSHIBS (p<20) BETWEEN SOME ANTECENDENT'
e T VARIABLES AND THE QUTCOME VARIABLE OF SATISFACTION WITH
. ‘ FSEARCH FACILITIES . ~
‘ ) percentages {and frequencies) S
1
s .
2 Antecedent Variables . Satisfaction with Research Facilities
i . . N
.- . ) Very Fairly Fairly Very p. _
A ' Diss. Diss. Satis. Satis, '
o x
: 1. Length of stay in
: . Can?da
¥ . . . “ .
3 . 1. [Less than 1 year| 0.0 (0) | 7.7 (1) | 38.5 (5) | 53.8 (7)
2. 2 years 5.0 (1) | 30.0 (6) { 55.0 (11)| 10.0 (2)
| 3 ' , ' J.20 Y .
: 3, Jyears ° 13.3 (2) | 20.0 (3) { 46.7 (7) | 20.0 (3) .
’ 4. 4 years+ 5.3 (1) | 76.3 (5) | 52.6 (10)} 15.8 (3)
3 : -
2. Campus ' . - ,
‘ 1. Loyola ‘_ 0.0 (0) | 25.0 (4) | 56.3 (9) | 18.8 (2) :
‘ 2, S.G.M. 9.7 (3) | 22.6 (7) | 54.8 (17)| 12.9 (4) . "
‘ - .03
3 . 3. Other 11.1 1) | 44.4 (4) | 33.3 (3) | 11.1 (1) R s
§ 4. McGill 0.0 (0) | 15.4 (2) '\23.1 (3) [ 61.5 (8) . .
3 .
: 3. Behaviour ' <\ !
E misunders tood \
: . 1. No problem “111.4 (4) | 8.6 (3) | 48.6 (17)f 31.4 (11) R
Y ' )
: 2. Small probiem 8.0 (2) | 20.0 {5) | 72.0 (18)] 0.0 (0) .04
% ' 3. Great problem | 4.5 (1) | 9.1 (2) | 72.7 (16)| 13.6 (3)
; ;
§ 4. Present age
S -) ' 1. “Less than 26 10.0 (3) | 33.3 10)| 3.3 (10} 23.3(1) | | -
A 2. 27 and over 2.8 (1) | 13.9 (5) | 61.1 (22)| 712.2 (8) | ’
- ' o
5. Size of place
y of origin
e 0
: 1. Village 4.0 (0) | 15.4 (4) | 57.7 (15)] 26.9 (7)
* - . ' A]7
2. City 9.1 (4)°] 29.5 (13)] 43.2 (19)] 18.2 (8)
- i
. ., S
e
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Table 21
CONTINUED

Satisfaction with Research Facilities

Fairly
Diss.

Very

Fairly
Diss.

Satis.

Very
Satis.

i

6. . Ethnic/tribal
background Bl

1. Ibo
2. Yoruba

3. Other

Ay

0.0 (0) |15.4 (4) | 57.7 (15) |26.9 (7)
4.9 (2) | 22.0 (9) | 63.4 (26) | 9.8 (4)
13.3 (3) | 33.3 (5) |40.0 (6)

13.3 (2)

7. Mother's education
1. HNone
2 Elementa}y
3: Secondary
4. "Higher

3 .

3.8 (1) | 11.5 (3) | 53.8 (14) |30.8 (8)
19,2 (5) | 3.8 (1) 465.4 {17) {11.5 (3)
8.3 (1) [25.0 (3) | 66.7 (8) | 0.0 (0)
0.0 (0) | 0.0 (0) 100.0 (2) 0.0 (0)

13

P
.
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although the longer the stay the lower Fhe sati,sf'action was on this -
item. The first year. students were the most satisfied, followed by

the third year students and then the fourth year étudents.
[

To summarize this section we-can point to the fact that of

/
FS the seventy-three significant gelationships at the p .20 level which
k3

‘were dis\cussed in relation to the Academic Satisfaction Qutcome

5 Variablds, forty were significant at the p .10 level.
b;‘ 1. GeneLal Academic Satisfaction 1. Non-Nigerian friends at home
B / .08
2. Length of stay in Canada
.02
3. Climate . .007

<

4. Behaviour misunderstood .01
2. Satisfaction with the Reputation
of the University /5. Behaviour misunderstood .05

6. Length of stay in Canada

K : /‘\ .06

| 7. Age at arrival in tanada
S | 06
3. Satisfaction with Academic ' " i
. Standards Qf the Universi‘ty‘ o ‘8. Ethnic backgrdund 09

9. Non-Nigerian friends at home
.04
10. Size of place of origin .04
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«
. |
v~ | q : i
11. Length.of stay in Canada |
| . 004 | i
/ \\ 12. Campus < .04 1
’, C \ 13. Highest degree aspired to . 4
: \ nt -
/\ ' ' 14. Behaviour mis ndérstood - 01
) 4. Satisfaction with the Advising
System ‘ 1 Non-Nigerian frniends at home ] )
‘ - _ - .005
' 'éize of place ofhorigin .01

Length 6f stay in\Canada

.03
5. Satisfaction with Recognition
.08
Wishe§ of others 4 r'tant)

of previous work Mother's ‘education

Y

\

‘ ~-.00]
6. Satisfactiofr with Co rse tontent Age at&rriva] .10

' - 21) Ethnic background .09

- | _ 22. Making friends with opposite
| | sex -} .04

23. Behavioﬁ\r misunderstood .08

24. -Marital status .05

~ 7. Satisfaction with Course ‘ . oo
| \-& Availability " 25. Age at arrival .04
26. Grades . .06

£}




8. Satisfaction with Quality of

\
Instruction

\

. \
\‘
\

!

9. Satisfaction with Unjversity

\
Requirements

10, satigfaction with Research

_Facilties

27. Marital status .04

28. Making friends with opposite

sex .09 '
29. Campus ~ 02
30. Behaviour misunderstood .06-
31. Meeting Canadians'ou.tside of
-Llnive'rsi‘ty; 4‘ .05
32. Circle of Nigerian friends |
. .06
33, Ethnic background .06 ’
34. Campus | .09
35. Behaviour misunderstood .04
‘36..'ll*"le¢‘at1‘ng Canadians outsiZie of
University ‘ .05
37. Present age ' .08
. Ethnic background .04
9. Campus _ .03
0. Behaviour misunderstood .04




-124-

Of these” antecedent variables the most important seems to be
the variable of "’o:ehaviour misunderstood” which sig:ﬁfigantly ~aﬂ'ected
the outcome of seven dependentv variables in the cafego}-& of
Academic Satisfaction. Next in order were the antecedent va'rie.lb'les
of Ethnic background, length of stay in Canada, age, and camp'us attended.
Each of theése was significantly related to four outcome var%ab]‘es. °
Personality/sociability variables were also important "Making
friends of opposite sex", "Circle of Nigé;-ian or non=Nigerian friends",,
and "N;eting Canadians.outside of University", were also significantly
re]aped to more than two outcome variables. Most of these variables
can be eas;i]y manipulated to obtain greater satisfaction as an outcome.
There fore it is possiblento think of policy r-ecomendations in this
area. .These ‘will be discussed in ‘eater detail in the Conclusion
Chapter of this thesis. ‘ 3

In addi tion to the Academic Qutcome Variables we considered eree
other categorixs of variables re1at°ed to the re;pondents' assessment
of pers;)na1 growth and change‘as a result of th‘éir sojourn 1: Canada;
Assessment of Personal Change, General Satisfaction Variéb’fgs,
Compar;ative Eva1u£t1'on of Colleagues in Nigeria in ‘the same field.
2. Assessnerit of Personal Change : .

Seven vﬂariab]es were considered in thi‘s cajcegory.‘as follows:
(i) General change assessment (ii) Change in.outlook (iii) C/hange in
personal habits (i\f) Change in human relations (v) Change in general
knowledge (vi) Change in .skills in area of specialization ivii) Change
in interest in work. (The re;ponses were givenn as gre‘;\t chgnge, some

change and no change.) (See Table. 11 for a sumary of the significant
. X i

L ' : | <




S
reiationships/between some enteceQiEnt variables and these outcome
. ver1ab]es.)& ] : o
. " (i) General Personal Change: .

_Twelve antecedent variables were related to tﬁjs particular
outcome variable: 1. L‘ength of stay in Canada (.18) 2.
F— 30

Money (.08)
Speéialization (.08) 4.

Wishes of others important (.17)
Feelings about prestige of nationality (.14). 6. Circle of '
+ Nigerian friends (.07) 7.

Making friends with opp.os-ite sex(.02)

8. Feeling lonesome {.08) 9. Concern about situatign at home (.12)
10. Age atarrival (.15) 11. Religion (.009) 122 Father's occupation
(7).

(Tab]e 'Il and Table 22)

3

-

Those s«tﬂdents who were in Canada for lTess than one year had the

largest majord tyxof those who acknowledged great personal change and
also no personial change at all. ‘Second and third year students acknow-
ledged most change-in the sample ot’students interviewed. Those for
whom money was _no problem or a great problem acknow]edged the 1east
s . change in th1s area.

Students specializing in sc1ences said more. often\JS °

Q «
\ that ‘they changed followed by students specializing in the arts. 'Students
|

. in other areas of spec1alizat1on d1d not acknowledge much personal
i ’
“ change Those who thought that vnshes of-others p]ay an 1mportant role

\1, in the'ir decision-making process acknqmedged more change than those
\ . ) ,
who did not think so. Those who had a good feeling about the prestige

of their nationality acknowledged more persona{}change than those who
felt badly abowt being Nigerian. The students who had wide circles

'y

~
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Table 22

P

[

[
a

8 T
&tecedent Varfables

w

O

o
percentages (and frequences)

" SIGNIFICANT RELATIONSHIPS (p.=.20) BETWEEN SOME ANTECEDENT
vmm%ﬂzwﬁmm v LE OF GE -

’ Great Some None p.
i
”L: Length of stay in Canada { - ‘
1. Less than } ylear 20.0 (3) | 40.0 (6)~]40.0 (6)
2. 2 years ,14.3 (3)"| 47.6 (10) | 38.1 (8) 18
3 dyers , 5.0 (1) | 80.0(16) |15.0 (3) '
4. 4 yearsT 4.8 (W+!s52.4 (11) ] 42.9 (9)
"2. Money w "
" 1. Ho problem , 7.1 1571 (8) | 35.7 (59
2. Small problem | e (5) |64.5(20)|19.4 (6) +f .08
= Great"problen 5.4 (2) | 43.2 (16) | 51.4 (19)
3‘.: Spe‘ciaiization e )
1 Arts "1 0.7 (6) {.50.0 (28) 33 (22)
2. Sciences 14.3 (2)-£78.6 (11) | 7.1 (1) | .08
3. Other ‘ 1 0.0 (0) | 37.5 (3) 62.5 (5)
"= B, wishes of o“tper 1m‘;ortan't
1. Yes 14.6 (6) | 51.2 (21) | 3.1 (14) .
2. o 1 2.7(1) |62.2(23)] 35.1 {13)
5.' Fee“lings about prestige of ) -
nationality . .
1. Good > ‘ 9.5 (4) "} 64.3 (27) | 26.2 (N :14 .
2. Bad - 9.8 (4) | 43.9 (18) | 46.3 (19)
. Circe of‘m’gzrun friends .
1. >Spaller ‘ 17.9 (7) | 46.2 (18) | 35.9 (14)
Z. hverage 3.1 (1) | 68.8 (22) | 28.1 (9) | .07
| 3. Wider ° i 0.0 (0) {45.5(5) |54.5 (6)
l. . ) v e
. {
~ L
IS b ‘l " °
! .
. ’ .
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Table 22

-

Antecedent Variables
Antececent Jard

COMTINUED

“e
-

General Personal Change

Graat Some None} p. .
7. :l:l;ing friends with opposite ) - ' / .
1. No problem 12.8 (6) | 42.6 (20) 44.7 (25) Y
2. Small problem 4.8 (M) | 85.7 (18} 9.5 (2) |.02
3. Great problem 6.7 (1)} 46.7 (7)1} 46.7 (7)
B. Feeling lonesom Tt N ’
1. Mo problem 22.2 (4) ] 27.8 (5)| 50.0 (9)
2. st problen 8.3 (3} | 58.8 (20)} 32.4 (11) | .08
3. Great problem 3.3 (1) 63.3 (19) 33.3°(10)
e Concer;\ about sftuation at .
home .
1. Wo problen 8.3 (1) | 43.5 (10)| 52.2 (12)
2. Small problem ‘3%.7 (5) {763.3 (19)} 20.0 (6) | .12
3. Great problem 6.9 (2) | 55.2 (16)} 37.9 (11)
10. Age-at arrival .
o1 19-23 a5 Y] 73 0n| 18.2 (@)
2. 2-26 - 11.4 (4) | . 85.7 (16)| 42.9 (15) | .15
3. 27+ 17.6 (3) | 47.1(8) | 35.3 (6)
11, Relfgion
1. tatholic 30.0 (6)'| 40.0 (8) | 30.0 (6)
fz;\ Protes tant 5.1 (2) |- 53.8 (21)| #1.0 (16) | .009
3. Qther ( 0.0 (0) [ 68.2 (15)| 31.8 (7)
12. Father's occupation }n
1. Landlord/business 4.541) | 54.5 (12)] 40.9 (9) 3
2. Professional 14.3 (3) | 57.1 (12)| 28.6 (6) 7
3. Skilled 6.3 (1) | 75.0 (12)| 18.8(3) | . :
4. Unskilled 20.0 (3)] 26.7 (4) 53.3.(B),

-

P .
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of Nigerian friends changed very 1itt1e as well_as’those students who

- had problems with making friends with the opposite-sex. Those

students who felt lonesome ‘changed more than others, and those who
were concerned about home changed more than others in this respect.
The younger the students at arrival to Canada, the greater the change

acknowledged, and Catholics changed more than Protestants. Afso,

-those students who came’ from families where the father was a landlord,

.://

/
a big bus1nessman or an unski]led worker. changed less than those

students whose fathers were either skilled workers or profeSS1onaT//

-

-

-

(i1) Change in Outlook: -
Seventeen variables were significantly re]ated to this outcome

as follows: 1. Climate (.10) 2. Campus (.07) 3. Specialization

(.1f3 4, w1shes of' others important (. 11) 5. Pre-arrival information .

about Canada (.15) 6. Circle of Nigerian firends ( 18) !
7. Meeting Canadians outside of University (.01) 8. Making friends
with opposite sex (.01) 9. Behavior misunderstood (.08)

10. Coocern about situation at home (.17) 11. Age at arrival to

Canada (.07) 12. Composition of place of origin (.11) 13. Religfon’

(,18) 14. Psychological health (.08) '15. Fatherts education (.10)
16. Brothers at University (.12) 17. Sisters at University (.005).

(See Table 11 and Table 23). - -

Those students Qﬁo did not have problems with the climate in

‘Montreal and with personaI relationships, such as maki?g friends with’

© the opposife'sex and'makigg firends outside of the-University, changed

most,in their outlook on life. Those Sthdentelﬁho had one or more
. e Q . -

W

¢ .
L . ’ /
- .ot , . \
13 © . *
’ . ! .. .
[3 * . » .
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Table 23

SéGNIFICAﬂT RELATIONSHIPS (gé.ZOE BETWEEN SOME ANTECEDENT
v 1C30

o

B per:centages»(aﬁd frequencies)

—/— -~
- %ecedent Variables Change in Qutlgok
_Great Some . None pP.
cH
1, Ns problem 62.5 (15) | 37.5 {9 0.0 (0) ’
2. small préblem 3.8 (8) [43.5(10) |21.7(5) | .10
3. Great problem 51.4 (18) | 40.0 (14) 8.6 (3)
Campus ' - 7
1. Loy& . J 36.8 (7) | 52.6 (10) | 10.5 (2)
2. S.G.M. 50.0 (18) | 44.4 (16), | 5.6 (2) ,
: .0
3. Other 45.5 (5) 21.3 (3) 27.3 (3) o
4. McGill ) 80.0 (12) + | 13.3 (2) 6.7 (1)
S;;eciaHzation CT ‘
1. Arts 54.5 (30) | 26.4 (20) | .9.1 (5) -
2. Sciences , Y 53.3 (8) 46.7 (7) 0.0 (0) | .n
3. Other 4.4 (8) |22.2.(2) | 33.3 (3)
Wishes of others important
1. Yes 41.5 (17) | 83.9 (18) | 14.6 (6)
B0
2. #o 63.2 (24) | 31.6 (12) 5.3'(2)
Pre-arrival information
about Canada
1. Yes 50.0 (20) | 47.5 (19) | 2.5 (1) 5
2. "No 63.6 (20) | 36.2 (13) |13.2 (5) |~
Cirele of Higerian friends -
1. Smaller 50.0 (20) | 35.0 (14) | 15.0 (6)
2. Average 48.4 (15) | 51.6 (16) 0.0 (0) | .18
3. Wider.' 50.0 (6) 33.3 (4) 16.7 (2) '
» “l
- <‘
. - R

ot el
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. . ™ Table 23 ‘ )
COMTINUED
N ' Antecedent Variables Chanye in Outlook
) Great ‘Some Hone p.
7. - Meeting Canadians outside
«of unfversity
A \
) 1. No problem - 71.9 (23) | 18.8 (6) 9.4 (3).
. 2. Small problem 37.9 (11) 51.7 (15) 10.3 (3) .01
' . 3. ‘Great problem 3.8 (7) | 59.1 (13) 9.1 (2)
B. Making friends with °
opposite sex
1. Ho problem - \_\fOA (2%J 27.1 (13) 12.5 (6)
A 2. Small problem ~ | 28.6 (6) 71.4 (15) 0.0 (0) | .00
3. Great problem 46.7 (7) 40.0 (6) 13.3 (2)
P. Behaviour misunderstood ' ..
1. No ptoblem 59.5 (22) | 27.0 (10) | 13.5 (5)
. \ :
' , 2. Small problem 50.0 (12) 37.5 (9) 12.5 (3) .08
§ S
f' 3. Great problem 38.1 (8) 61.9 {13) 0.0 (0)
10. Concern about situation 2 ° * .
at home
v 1. HNo prohlem 65.2 (15) 26.1 (§) 8.7 (2)
\
. 2. Small problem 54.8 (17) | 38.7 (12) 6.5 (2) A7
3. Great problem ° 32.1 (9) 53.6 (15) | 14.3 (4)
1. Age at arrival in Mnada
1. 19-23° 42.9 (9) |57 (12) | 0.0 (0)
Y 2. 24-26 56.8 (21) \21.0 (10} | 16.3 (6) .07
3. 21+ 64.7 (11) | 29.4 (5) 5.9 (1)
. N2. Comoosition of place of ’
o origin
. 1. Cosmopolitan 56.1 (23) | 29.3 (12) | 14.6 (6) -
2. Homogeneous .48.4 (15) | 48.4 (15} | 3.2(1) |

/

.ot
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Table 23
' QEJ/NTINUED
¢ Antecedent Variable Change fn Outlook .
Great Some fone . p.
13. Religion
1. Catholic 42.9 (9) 47.6 (10) . 9.5 (2)
1 4
2. Protestant 43.9 (17) 48.7 (19) 1.7 (3) .18
N 3. OQther 68.2 (15) 18.2 (4) 13.6 (3)
14, Psychological health
1. Average 58.6 (17) | 41.4 (02) | 0.0 (0)
. .08
2. Above average 48.1 (25) | 36.5 (19) 15.4 (8)
‘ . [15. Father's education ~
« ’ 1. None 66.7°(8) | 33.3(4) | 0.0 (0)
2. Elementary 52.8 (19) | #1.7 (15) | 5.6 {2) 0
3. Secondary 54.5 (6) | 45.5 (5) 0.0 (0){
- 4, "Higher 53.3 (8) 20.0 (3) 26.7 (4)
16. Brothers at university
’ <. 1. Wone 62.2 (23y | 32.4 (2) 5.4 (2)
2. One or more 40.4 (19; | 46.8.(22) | 12.8 (6)
17. Sisters at university -
i 1. None 61.2 (30) 36.7 (18) 2.0 (1)
2. One or more 34.3 (12} 45.7 (16) 20.0 (7)
"a
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siblings at university changed less than those who did not have an}
brothers or sisters at university. Studen%s on McGill campus '
-changed most, followsd by students at Sir George Williams, then

Loy61a. Studénts on other campuses changed least. Arts and Science

students changed more than students in other figlds of specialization.

Those students for whom the wishes of others were important changed
Tess than for those who were more independent: Studénts with lgss
pre-arrival information about Canada changed more than'thése who'
had such information. Those students who had problems with the%r
behaviour being misunderstood changed moﬁt in fhis respect than
those who did not experience this kind of a problem in Canada.

The younger the student was at arrival in Canada, the more s/he
changed in his/her outlook on Tife. Students coqﬁggﬁfﬁ;m more
homogeneous areas changed more than students coming from cosmo-
(politan areas® of Nigeria. Catm.igs changed more than Protestants,
but students who"tlaimed other religious affiliations changed least.
Those students who had average psychological health changed Tess
than students who were above average in this respect. The higher
the father's education, the less was the change in outlook in their
children. ‘ , .

- (i1i) Change in Personal Habits: . :

Seven antecedent variables were significantly, related (péé.ZO)
to this outcome as follows: 1. Wishes of others important (.18)
2. Behaviour misunders tood (.13) 3. Meetin# Canadians outside of
the university (.02) 4. Making friends with)opposite sex (.02)

]
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Religion (.004) 7. Ethnic

_® .
5. Age at arrival in Canada (.08) 6.
(Table 11 and Table 24).

backgrbund (.0009).
Those who considered the wishes of others to be important chqgasd

less in persona] habits than those who were mogf independent in this

Those who had problems with the1r behaviour being mis-

respect.
understood changed less than those who did not have problems in
Those who did not have much diffic 1ty making friends

.

this respect.
of the opposite sex, or outside the univers1ty. changed more than
those who were not very sociable, and ‘the younger the students at

' the time of arrival to Canada, the more the change in personal
anged most

habits. .Students with other religious affiliations
The Ibos changed most in this Pespect,

in personal habits.
followed by the Yorubas and students with different ethnic/tribal

background changed least in their personal habits

(iv) Change in Human Relations:
Ten antecedent variables were significantly related (p4£.20) to
1. Not enough time for study (.19)

this outcome variable as follows
Making friends with
</

Wishes of others important (.13)

4, Feeling lonesome (.02) 5. Keeping up with 7

6. Sex (.15) 7. Age at arrival in Canada/ﬁ/ﬁ3)
Ethnic background (.14)

3.

2.

opposite sex (.02)
10. Mother's  /

e

news from home (.14)
8. 9.
(Tab]e ]] and Table 25)

Religion (01
education (. 16)
Those students who felt lonesome and who had d1ff1cu1ty making

friends with the opposite sex.changed most in respect of human
Those who claimed not to han enough time to study changed

relations.

——, N

———,

s s PSR
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Table 24
H

SIGNIFICANT RELATIONSHIPS (p4&.20) BETWEEN SOME ANTECEDENT

QUTCH VARIABLE OF

VARIABLﬁ AND THE
{ PE

Al

percentages (a

nd frequencies)

.

Antecedent Variables Change in Persona] Habits —
' Great Some None p.
1. MWishes of others important
1. Yes , 29.3 (12) | 53.7 (22) | 17.1(7)
2. No 82.1 (16) | 52.6 (20) | 5.3 (2) 18
2. Eehav‘iour misunderstood
1. o problem 5.9 (11 —Va3.2 (16) | 108 (8)
2. Small problem ' 16.7 (4) .3 (14) 25.0 (6) W13
3. Great problen B.3(7 | SN (12) | 9.5 (2)
-~
3. Meeting Canadians outside .
of university
1. No problem $3.1 (A7) | 3.5 (12) | 9.4 (3)
2. Small problem 241 (7) 62.1 (18) | 13.8 (4) | .02
3. Great problem 13.6 (3) 63.6 (14) | 22.7 (5)
4." Making friends with
opposite sax
1. Wo probiem 43,8 (21) | 43.8 (21) | 12.5 (6)
. 2. Small problem 4.8 (1) 81.0 (17) |  14.3 (3) | 02
3. Great problem 40.0 (6) 40.0 (6) 20.0 (3)
5. Age at arrival in Canada '
1. 19-23 19.0 (4) 76.2 (16) | 4.8 (1)
2. 28-26 40.5 (15) | 48.6 (18) | 10.8 (4) | .08
3. 27+ 41.2 (7) 35.3'(5) 23.5 (4)
6. Religion
1. Catholic 28.6 (6) 33.3 (7) 8.1 (8)
2. Protestant 28.2 (11) | 61.5 (24) | 10.3 (4) | .004
3. Other 45.5 (10) | 64.5 (12) |" 0.0 (0)
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9 . Table 24
' Y CONTINGED -
. . -g - -
* . < ¥,
Antecedent Variable : Change ,in Personal Habits
& ! :
2 Great Some None p.
: . P . -
. 7. Ethnic background . .
SN : 1. o 64.3(9) | 3.7(5) | 0.0(0)

F ' 2. Yoruba 22.9 (11) 66.7 (32) 10.4 (5) .000§
3. Other 31.6 (6) 3.6 (6) 36.8 (7)
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P Table 25
SIGNIFICANT RELATIONSHIPS .20) BETWEEN S AN DENT
VARIABLES AND UTCOME V. H ONS

Moo

percentages (and frequencies)

Antecedent Variables Change in_Human Relations
) ' Great Some None p.
1. Not enough time to study
1. No problem 37.8 (17) | 44.4 (20) | 17.8 (8)
2. small problem §1L.U(N) | 38.9(7 | 0.0(0) | .19
3. Great problem 5.3 (9). | 37.5 (6) 6.3 (1)
2. Wishes of others important | Yoo
T. Yes R 47.4 (1\8) ?5.8 (14) 15.8 £5) 13
< 2. No 48.6 (18) 48.6 (18) . 2.7 (1)
3. Making friends with ,
opposjte sex
1. WRo problem 55.3 (26) 31.9 (15) 12.8 (6)
2. Small problem 211 (4) Y 737 (x| s.3(1) | .02
3. Great problen 57.1 (8) | 28.6 (4) | 14.3 (2)
4. Feg11ng lonesome "
1. No problem 1.6 (6) | 36.8(7) | 31.6 (6)
2. Small problem 46.9 (15) 46.9 (15) 6.3 (2) .02
3. Great problem 60.7 (17) 35.7 (10) 3.6 (1) ,
5, léer:giggm:p with news , ‘ -
1. No pfoblem ,48.0 (12) | a0 (M) | 8.0 (2)
2. Smali pmb'l.em 37.9 (1) 55.2 (16) 6.9 (2) .14
3. Great problem™ 57.7 (15) 23.1 (6) 19.2 (5)
N
6. Sex
' 1. Male '] 43.5 (30) |. 43.5 (30) 13.0 (9) 15
2. Female 72.7 (8) 27.3 (3) 0.0 {0)

[« 2N

————



Table 25

" CONTINUED

Chan

H
1
{
{
|
!

' fntecedent Variables

Great

in_Human Relations

|

Some

None

50.0 (11)
|

7. Age at arrival in Canada .
1. 19-23 955'.0 ol | o @ | o)
2..24-26 52.8 (19) | 38.9 (1) |/ 8.3(3) | .13
3. 27+, 29.4 (5) 41.2 (7) 29.4 (5)

A

B. Religion . ,
1. Catholic 3.6 | s.8(n |3.66 J
2. Protestant ‘s @) | bes gl | 7.9 | o
3. Other 50.0 (1) 0.0 (0)

Ethnic background

1. Ibe )
2. Yoruba I

3. Other

71.4 (10)
45.7 (1)
38.9 (7)

38.9 (7)

0.0 (0)
8.7 (4)
27.2 (4)

14

0.

Mother's educatign
1. None.

é. Elementary
3. Secondary
4. Higher

/

/

55.6 (1/)
/

41.4 (12)
45.5 (5)
50.0 (1)

33.3 (9)

~—

51.7 (15)

18.2 (2)
50.0 (1)

3

1.1 (3)
6.9 (2)
36.4 (4)
0.0 (0)

.16




relations.

most in.this respect-as did those for whom the wishes of others

were important. Those who had great prob]ems keeping up with

neys from home changed least in human relations and fewa]es chdnged ”
more than males. The younger the student at the time 6ibgrriv 1in

Canada, the greater was the acknowledged change in this

Cathflics changed‘%ess than protestants and theld eategt change n%
human relations was for t;ose students belonging 0 oth%r re’fgious
denominations. The Ibo changed most, fol}owed by the Yorubas anéd the
students of other ethric/tribal "backgrounds changed the Teast. The

.. higher the education of the mother, the greater the change in human

(v) Change in General Knowledge: ' .
Eleven variables were s1gn1f1cant1y re1at€ﬂ (p%: to this I
1

outcome as fo]lows 1. Length of stay in Canada (.

!
14) \2 Money ° -4
5. Meeting Canadians outsidecof University (.14) 6.\ Making
friends with Canadians (.05) 7. Age at arrival in C\nada : ’ 3'
10. Mother's education (.15) 11. Sisters at univers ty
(Table 11 and Table 26). T R

8. Ethnic background (.03) 9. Father's education (.]

The longer the stay in Canada, the greater was the change
acknowledged in the area/o} general knowledge. Studen s with the b
least amount of fiflancial problems acknowledged the greatest change o
in this respect, followed by students_who were B and C students

rather than A students. Those students who had the ldast problem
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L. Table 26 - -,
. . © SIGNIFICANT RELATIONSHIPS (p=.20) BETWEEN SOME ANTECEDENT
_ VAR] D TH V CHANGE IN< 6F D&E
. i T percentages (and frequencies)
- . -
‘ - p ‘
Antecedent \rarfg_gles Change in General Knowledge ' ™ ]
* Great Some None p. =
- P 3 ] / %
‘M. Length of stay in Canada i /:; ] j ) |,
L
1. -less than 1 year 43.8 (1) T a8 (7 | 125 (7 /
2.: 2 years 50.0 {11)" | s0.0 (11) | 0.0 (0) "
. * 3. -3 years 65.0 (13) 35.0 (7) /\'9.0 {0) 1 . /
' 4. 4'yearst 619 (13) | 380 (8) Y 0.0 (0) ! :
i u e . ‘
- ) . <
R. Money . /‘ 4
1. No problem . 68.8 {11) 31.3 (5) 0.0 (0) / '
\ 4 2. Smll problem 38.7 (12) 61.‘\(19) 0.0 (0) | .04 / .
- S 3. “Great problem P loa924) | 29.7 an | osa@ ||/~ ’
: 3. Grades 2 . ]
- 1. A 6.4 (4) | 54.5 (6) .1 (1) S
P IR : 3 .
. & 2. B . 62.2 {28) 37.8 (17% 0.0 (0) ‘N2 . /
! & ¢ A 62.5 (10y | 37.5 (6} | 0.0 (0) / : y
- N /
- - /
\ 4. Circle of Nigerian friends : / . : ‘{
. 1. Smgner 1146.3 (]9) 48.8)(20) 4.9 (2) /’ '
2. Average 74.2 (23) |"25.848) | 0.0 (0)'| 04| . - -
3. Wider 33.3 (4)- 66.7 (8) 0.0 (0) i ® . . - ‘_
— —
5. Meeting Canadians outside . . t
of University L . ‘ .
- . 1. No problem 58.8 (20) T 41.2 (14¥ | 0.0 (0)
1 e ~ . . #
. " 2. Small probiem : 58.6 (17) 1.4 (12) 0.0 (0) Jé .
@ R ° 3 . * « .
- , "3. Great problem . 182.9 (9) 47.6 (10) 9.5/ (2)
v @ s N : A) . . - R - .
) ’ = o % Ld tr v . ‘
. . ® “ , \
3 " . R “ . i o
¢ 1 . "{'
: i
- v v \- ° * -
Y -~ ‘ v

Ll
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’ . Table 26
, ) CONTINUED
Antecedent Variables © . Change in General Knowledge -
o Great Some * None p.
o - 4 \
b. Making friends with.Canadians ° ~
1. No probleg .52.8 (22) | 47.6 (20) | 0.0 (0)
2. Small problem 61.5 (16) |38.5 (10).| 0.0 (0) | .05
3. Great problen 50.0 (8) 37.5 (6) 12.5 (2)
) .
. N - . . . . 1)
7. Age at arrival in Canada P ) . l
1. ©19-23 56.5 (13) |43.5 (10) | 0.0 (0¥
a2 242 61.1 (22) [38.9(14) | 0.0(0) | .1
3. 27+ ol araqer [41.2(7) | 1.8 (2)
f i} : |
P. Ethnic background
. 1. TIbo 78.6 (11) . | 21.4 (3) ow.(ho) R
4 2. Yoruba 55.1 (27) {44.9 (22| 0.0 (0) | .03
3. Other 42.1 (8) |47.4 (9)- | 10.5 (2),
Father's education &
. None 57 (8 33.3 (4) 0.0 (0)
2. Elementary 69.4 (25) -|30.6 (11) /| 0.0 (0) n
3. secandary v ass(s) |es.s(s) | e (ny |\
4. “Wigher 40.0 (6) . |60.0(9) | 0.0 ¢(0) |
. Mother’s education ,
1. Hone . K 60.7 (17) | 35.7 (10) 3.6 (1)
2. Elementary 63.§ (19) [36.7 (11} | 0.0 (0) .
3. -Secondary 2000 (2) |7000¢7) | 10.0-(3) |
4. Higher . [100.0 (2) | 0.0 (0) 0.0 (0)
g ;
Ststers at uniiersity \
1. None 66.0 (33) |34.0 (17) | 0.0 (0) . 2
2. one or more - | #0.0 (18) |54,3 (19) | 5.7 (2) P )
Q o l‘J o &
’ ' > " L g .
N )
', . . [

2N

8




with making friends with the opposite sex e}r outside of the
university changed most! The younger the student at the time of

arrival, the greater the change in general knowledge. The Ibos

changed most in thils respect, followéd by the,Yarubas and students

from other backgrounds changed ]eas't The higher the mother's - .
' educat1on, the greater was the change in this respect. And those

student\, who did not have sisters at university changed more than

-those who had sisters at the university.

('.vi) Change i's Skills in Area of Specialization:

Four antecedent variables were related siénificantly (p .20)
to this .outcome as follows: 1. Length of stay in Canada (.10)
27, Grades (.10) 3. Circle of Canadian friends (.14) 4. Present
age (.14) (Table 11 and Table 27).

The Tonger the stgy in Canada, the greater the change in this .Hk
respé’ct The higher the grade point average'of. the student the - '

-

-h‘lgher the acknowledged changed in ‘this respect. The smaller tﬁé"

.ﬁ{" g

circle of friends, the greater the change.in this area, and the

younger the student, the greater the change' 'm 'skills in the area

v of speciaHzatwn "E: : S N o A

. (vii) Change in Interest in WOrk
| Three antecedent variables wer'e related significantly to this f
~* outcome: 1. Wishes of others important (.02) 2. Circle of °

. Nigerfan friends (.16) 3. Meeting Canadians utside of tvevw\%‘sity
(.04) (Table 11 and Table 28). ‘ '

o
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Table 27

BETWE!
L

CToYToR

~

SOME_ ANTECEDENT

¢

_percentages (and frequencies)

.

/ \
Antecedent Variables Change in Ski11s in Area of Specialization
Great Some None p.
R 1. Length of stay in o
Canada = .
b 1. less than 1 year 37.5 (6) 56.3 (9) 6.3 (1) )
2. 2 years 72.7 (16) 27.3 (6) 0.0 (0) 10
3.3 years 45.0 (9) | 45.0(9) | 10.0(2) |
4. 4 yearst 75.0 (15) | 25.0 (5) 0.0 (0)
2. Grades
1. A 72.7 (8) 18.2 (2) 9,1 (1)
2. 8 56.8 (25) | 43.2°(19) | 0.0 (0) | 0|
. C | 2.5 (10) | 25.0 (4F . | 12.5 (2)
%
3. Circle of Canadian friends
1. Smaller 45.5 (15) | 48.5 (16) 6.1 (2)
2. Average 62.2 (22) 37.1 (13) 0.0 (0) 14
i 3. Wider 75.0 (6) 12.5 (1) 12.5 (1)
. .
N ‘{ 4. Present Age )
1. less than 26 70.6 (24) 26.5 (9) 2.9 (1) "
. 2. 27+ 4.8 (20) | 48.8 (20) | 2.4(1) |
. J_ .
\J I'd
L3 “ - -
. r~
- -




e e e
“ﬁm .

-143-

. Table' 28

. SIGNIFICANT RELATIONSHIPS (p
D y

- — -_'_'_-u—‘-fﬁ
|

-é.zoe BETMEEN SOME ANTECEDENT

W

pe?éentages {and frequencies)

ange in Ints

Antecedent Variables . apest in Work
' . ;t Some None p.
1+ Wishes, of others important \

1. Yes T 54.8 (23) 21.4 (9) 23.8 (10) @
. 2. Mo ' na@n| 26300 | 2.6 |
2. Circle of Nigerian friends

1. Smaller 51.2 (11) 31.7 (13) 17.1 (7)

2. Average 74.2 (23) A12.9 (4) 12.9 (4)0 | .16

3. Uider 75.0 (9) 25.0 (3) 0.0 (0)
3. Heetfng Canadians outs‘ldé

of University n )

1. No problem 72.7 (28) | 15.2.(5) 12.1 (8)

2. Small problem 62.1 (18) 17.2 (5) 20.7 (6) .04

3. Great probl’em 50.0 (11) 45.5 (10) L 4.5 (1)

. ¢
. #
‘ Yo
. .
1 L ]
, " ~




in this respect.

Ao

1. General Personal Cﬁange

S

Ry
~

Z144-

¢

The greater the dependence of the student on the wishes of
others, the less was the change in interest in hork. The wider
the ‘circle of Nigerian friends, the higher the change in interest
in work and the more easy it was\for the studeft to meet Canadians

outside of the university, the higher was the acknowledged change

0f the sixty-four significant relationships (p&.20) discussed .
. / '
‘under the section of Assessment of. Personal Change, thirty-two

were significant at the p{.10 level ds follows:

1. Money o .08
2. Specialization ) .08
3. Circle of Nigerian friends

o 0 .~ (=) w
- . . .

10.

.07
Making friends with opposite

sex .02
Feeli&é Tonesome ;08"
Religion - .009
Climate - ‘ .10
Campus | .07

Meeting Canadians qutgide
of University - .01
Making friends with opposite

sex .01
Hhraviour misunderstood

. ‘“\\\\.08




3. Change in Personal Habits

».

4. Change in Human ‘Relaﬁtiong

5. Change in General Knowledge

<145~

12.

13.

14.
15.
16.

17.

"18.

19.

20.
2.

22.

23.
24,
25.

26.

27.
28.

o«

Age at arrival in Canada -
‘ .07

Psy;hologica] health .08

Fat.her's education .10

Sisters at unjversity .005

Meeting Canadians outside of
university . o .2

Making friends with opposite
sex ' .02

Age at arrival in Canada

. .
" -

.08
Religion we~ - .004
éthnjc background  .0009 .
Making friends with opposite .
sex .02
Feeling Tonesome .02
Reli,gior{ .01
Money .04
Circle of Nigerian friends

.04
Meeting Canadians outside
.02
03

of university
Ethnic background

Sisters at university*.oz P

j
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6. Change in Skills in Area of

Specialization

7. Change in Interest in Work

29,

30.
al.

3.

Length of stay in Canada
.10

Grades .10
Wishes of others important

as Og
Meet¥ng Canadians outside of
university , .04

Once agan we can summarize this section by pointing/to the fact'

that the relationships which were significant at the p<£.10 level were

-~

between those variables tzat dealt with personality/sociability variables

most often. Therefore, some suggestions can be advanced in order to

try and effect changes in the personal grqwth of the students by

increasing the opportunity of contact between the foreign students

3. General Satisfaction Variables

----------------------------------

" and other Canadians inside and/or outside the universities.
We' shall now examine a third category of oﬁtcome variables
which are related to academic and per%onal growth change'areas.in

the experience of Nigerian students in Montreal.

= |

Four variables were studied under this category as follows:
(i) Usefulness of studies (ii{) Important Institutions to be
transferred to Nigeria (ii1) Satisfaction with choice of Canada
( for studies abroad (iv) Will choose Canada again in the future
(Table 11). The assumption behind the selection of these variables

was that not only would the students express satisfaction with
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choice of country, but they would actively recommend transfer of

some of its institutions and would not hesitate in the future, /

to come back to Canada for §tudy or otheﬁ-purpo§e$..
(1) Usefulness of Studies in Canada:

Séven antecedent variables were significéntly related (pg.zd)
to this outcome: 1. Grades (.13) 2. Pre-arrival information \
about Canada (.18) 3. Size of place of origin (.17) 4. Psychological
health (.05), 5. Ethnic/tribal background (.07) 6. Mother's
education (}04) 7. Feeijngs about prestige of nationa]i%y\£:03). .
(Table 11 and Table 29). ' ’ ™~

The higher the grade point average of the student, the more
useful the student thought his/her studies were in Canada. Those
,Students who did not have any pre-arrival information about Canada
found their studies to be more useful than those who had such
information at hand. The students from ;he city found their studies

more useful than the students from village backgrounds. Students who !

N .

rated themselves as being above average on psychological health
stated that they found their studies to be more useful than did those
sgydents.who had rated themselves as only average on psychological
health. 1Ibos found their studies the least usef&], followed by
Yorubas. The students who had other ethn}c/tribal backgrounds

stated that they found their studies very useful. /The highef the
mother's education, the higher was the usefulness of their stﬁdies

in Canada as rated by the students themselves. Those students who o

: '
A} . [ o, ' N
{ N

<+




Table 29

!

percentage” (and frequencies) ° _

r

SIGNIFICANT RELATIONSHIPS (p £.20) BETWEEN ANTECEDENT
“YARTABLES AND THE QUTCOME VARIABLE: ,
STUDIES IN CA .

2
3
4

Secondary

College or more

8.3 (1)
0.0 (0)

25.0 (3§

6.0 (0)

e,

66.7 (8)

100.0 (2)

Antecedent Variables sefulness of Studies in_{anada
Xot Very Useful Yery p.
. Useful Useful
1. Grades
1. A T 9,1 (1) | 18.2 (3) 72.7 (8)
2. 8 130 (6) [ 15.2(n) |n.g33) | a3
~ 3. C 0.0 (0) 43.8 (7) 56.3 (9)
2, Pre-arrival information
about ‘Qanada
1. Yes 1.6 (5)° ) 30.2 (13) 58.1 (25)
’ . .18
% 2. No 7.7 (3) 15.4 (6) 76.9 (30) .
3.~ .Size of place of origin
1 Village 7. (2) 3.7 (10) 57.1 (18) 7
2. City 10.5(6) | 17.500) | n.9(a1) |
4. Psychological health .
1. Average 12,9 (4) | 3.5 (11) | 51.6 (16) o
2. Above average 9.3 (5) | 14.8 (8) | 75.9 (41) |
5. Ethnic/tribal background .
1 Ibo 26.7 (4) 13.3 (2) 60.0 (9)
2. Yoruba 6.1 {3) 30.6°(15) 63.3 ('31) .07
3. Other 5.0 (1) 15.0 (13) 80.0 ‘15)
6. Mother's Education
1. None 14,3 (4) 42.9 (12) 42,9 (12)
Elementary 10.0 (3) 6.7 (2) 83.3 (25) o
.04

o
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Table 29 ’
- CONTINUED
- 5’ !
Antecadent Variables Usefulness of Studies in C%nada ]
Not Very | Useful | very p. -
Useful Useful !
¢ ) s
7. Feelings about prestige . /« -
\ of natfonality j 03 , g -
¢ \
3 \ ;
9
i A 1
- - r
! I
. |
. . . v t
. . o
-~ . .
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¢
N ‘ : / .
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" to this outcomé as follows: 1. Feelings about prestige of

&

had a’'good image of the prestige of their nationality rated their '
stud1e§ in Canada as being more .useful than those who felt bad
about their Nigerian citizenship. .
(ii) Ifportant Instl,tutions to be Transferred to Nigeria: /.

Five antecedent variables were significantly (p .20) related

nationality (.03) 2. Makingl/f/riends with Canadians (.07)
3. Making gf'ri‘e_nds with opposite sex (.03) 4. Size of place_ of
origin (.14) 5. Brothers at university (.08). g ) o |
Th;se students who found it difficult to make friends with.
Canadians-oppo§ed most the idea of any transfer of Canadian
institutions to Nigeria. Th'eé students who did not feel goo>?i about
the prestige of Nigeria opposed the transfer of ﬁny institutions
more tharj those wh6 ‘felt good aboyt being Nigerian. Those §tudents
who had di fficulty making friends with the opposite s x were the |
mast enthusié;tic studéBtz about transferring educationa) imstitutions
to Nigeria, w;ﬁﬂe those who dt_d not have any pr-ob/]ems in this area
were the most enthusiastic students in,the samp?’é about the
ttansfer of technol“agical achijevements to Nigeria. Transfer of
socitl institutions was 'supported most by those students who felt

good about the prestige of Nigerian citizenship. Transfer of
work ethic was supported most1y by those who had d1ff1cu1 ty

making friends with Canadians
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Table 30 - 3
SIGHIFICANT RELATIONSHIPS (né-jﬂ BETWEEN SOME ANTECEDENT . -
E QUTCOME_VARIABLE OF_IMPORTANT , , .
. V- T INSTITUTIONS YO BF TRANSFERRED T0 NIGEKIA -
) T~ 3
percentages (and frequencies) \ e 1
I \ ‘ ':
Antecedent Yariables Important Institutions to be Transfarred to
Nigeria
’ Techno- None _ |Educa- ' Socfa) work p. 7
; logy tion . Ethic
' -
1. Feelings about .
. prestige of K .
. ' - Nationality }
- 1. Good [35.0 (14) j20.0 (8) |20.0 (8) |50.0 (2) |20.0 (8) '
' .03
2. "Bad 25.0 (11) {29.5 (13) [13.6 {6) {25.0 (1) { 6.8 (3) ' ;
2. Making friends ' .
with Canadians
1. 'No .
.problem|38.1 (16) |14.3 (6) 16.7 (7) [19.0 (8) ]1.9 (%) N
? Ny ~ oo
2. Small X ™
. problem{30.4 (2) 264 (6) [17.4 (&) 7.4 (8) 8.7 (2) |.07
3. Great -
problem{11.1 (2) 50.0 (9) 16.7 (3) 0.0 (0) |22.2 (4)
3. Making friends . ' a
with opposite
sexX o
1. No
problem(41.2 (212 23.5.(12) | 9.8 (5) |15\ (8) 9.8 (5)
2. Small '
problem|21.1 (4) 15M(3) (211 (4) 121.1N\4) [21.1 (4) |.03
» » ’
“1 3. Great . _
’ - problem| 0.0 (0} 42.9 (6) 35.7 (5) 7.1 (1) 114.3 (2) i
1 4. Size of place
of origin
1. Village[14.8 (4) [29.5 (8) [18.5 (5) [14.8 (4) |22.2 (6) "
2. city [38.9 (21) [26.1 (13) 16.7 (9) |13.0 () | 7.4 (&) |
] ’ ‘ p‘ L
5. Brothers at , : ‘ ' ,
university
1. None [22.9 (8) “|22.9 (8) [25.7 (9) | 8.6 (3) [20.0 (7)
A .08
2. one or
more 34.7 (17) 26,5 (13) {10.2 (5) {20.4 (10) | 8.2 (4)

/
P
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(119) Satisfaction with Chof’@e of Caqada for Studies Abroad‘

Six antecedent variab‘les were signif'icantly related (pg' 20)
to this outcome at fo]lows. 1. Size of p]ace of-origin (.01) s
2. cqsmopoHtan/homogeneous nature of place of origin (.18)
3. bhshes of others (05) 4. C'l1mate ( .006) 5; Time available 0
for study (.002) 6. Concern about situation at home (.04) (Table )
11 and Table 31). |

Students fro@ cities and cosmo;')i\o'l'ii:an areas were satisfied.
but the largest pe;centage :of ver&'sati s.f'i ed st{u;lents came from,
villages and hpmogeneous areas.‘ Tf;e les; the problems: gxperien_ced

’ lation to the rest of the var%ables, the greatgr was the ¥ . :{

satisfaction of the student with the choice of Canal fo)r studies
abroad. ' ’ ' Co - \
(iv) Choosing Canada Agai’ n for Studies Abroad in thi? Fufurm \

Nine antecident variables were signi ficantly,F;é;]ated (p&.20)
to this outcome as fo]'lows:\l. Campus (.04) 2. Highest dégree g x l
aspired to (.03)‘ 3. Specialization (.16) 4. Pre-arrival infor-
mation about Canada (.01) 5. Behaviour misunderstéod (.12).
6. Feelings a‘bout prestige of nationality (\17) 7. CcCircle of
Nigerian friends (.006) 8. Marital status (.17) 9. Ethnic
‘background (.18) (Table 11 and Table 32) .

Students at the Sir George w111{ams campus of Concordia university o ' =
were those who stated most certainly that they wﬂ\ choose Canada
again for study abroad, foﬂowed by McG1'|1 students then students at

N
/

: oy
\-‘ILH

TH U ket o s b e Bt ol g, e S R ¢ L S SO s BN L
— ~ \



E

i

Cighe

T7b'le k)|

g?’ 20 BE TWEEN SOHE ATECEOENT. )
ME V LE

2
L4

. SIGNIFICANT RELATIONSHIPS
_‘KFIITHWE&V LES AND U

ADA FOR STUDIES ABROAD ‘

per'i:e:ntages (and freq‘uendaﬁ) o

a

&
N “\ ) -
Antecedenit Variables Satisfaction with Choice of Canada for
. Studies Abroad s . ~
’ Not Satis- | Satis- Very Satis-| p.
factory factory factory
1. Size of place of or:|g1n . :
C 1 Village ~~{"16.0 (%) | 60.0(15) f[24.0 (6) | o
2. oty Y96 (11) ] 788 @3)- | 362 |
2. Composition of place of / .
origin
= - \ 4
1. Cosmopalitan JR.6-(8) o] 76.7 (33) | 4.7 (2) \ra
2} Homogeneous é’20.7 (6) | 621 (18) [17.2 (5) .
' > . ° 3 s
3. MWishes of others important ]

1. Yes 26.8 (11) |, 61.0 (25) [i12.2 (%) o5
. 2 Mo 10.0 (4) | 85.0 (34) 5.042) B
4, Climate . ’ ‘,

“1. No_problem ‘8.7 (2) | 8.6 (19) | 8.7 (2)

1 3. small problem 12,0 (3) | 64.0 (16) |26.0 (6) ' | .006
4. Great problem 2.4 (1) | 67.6 (23) | 0.0 (0)
5. Time available for study ‘
1. No problem 8.3 (4) 81,3 (39) 10.4 (5)
2. Small problem 50.0 (10) | 45.0 (). | 5.0 (1) .002
© 3. Greatprolem . ['13.3(2) | 73.3 (1) 113.3 (2) .
6. Concern about situation |
at home R .
1. No problem 16.7 (8) | 83.3 (209
2. Small problem 12.5 (4) | 781 (25) .04
3. Great problem '30.8-(8) 50.0 (13)\ =
-
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. oy ‘ @ ‘ Table 32 o5 >
SIGHIFICANT RELATIONSHIRS (p<.20 ETMEEN ANTECEDENT « ~
percentages {and fy:equencjecs) ’ j K
Antecedent Variable N Choosing Canada Again
’ o ' o Yes o ; Pettiaps p.
1. Campus ‘ . . )
1. Loyela “ 5.6 (1) | 50.0 (9) | 44.4 (3)
2. 5.6 - 2.4 (12) | 215 (8) | 45.917) u
3. Other 10.0 (1) | 70.0 (7) 20.0 (2) . .
T | L 13.3(2) | 4%6.7 (1) | -40.0 (8) .
2. Wighest degree aspired to | J =
1 BA.. 16.7 (6) | 3.3 (12) | 40.0 (18)
2. M.A. -« [3000] 29.6(8) | 33.3(9) .03
©% 3. Higher 5.6 | 6.0 (1) | 33.3 (6)
. v ] — L4 . 7
3. ,Specialization ‘ e .
T Arts, 25.9.(14) | 3.3 (18) | 40.7 (22) _
2, . Sciences - . 12.5 (2) | 43.8 (7 | 83.8(7) .16
3. Other 0.0 (0) | 75.0 (6) | 25.0 (2)
4. Pre-arr?val information
about Canady ' ; « ’
b 1. Yes, 3.1 (14) | 26.8 (1) | 39.0 (16) .
. 2. Mo o 8.1 (1) | 48.6 (18) | 43.2 (16)
5. Behaviour misunderstood . !
1. ; Ho problem 22.9 (8) 0.0 (1t4) 37.1 (13)
2. smail problem” 9.1 (2) | 21.3(6) | 63.6-(14) | .12
3. "Great problen 1.8(0 | 40.9(9) | 27.3(6)
6. Feelings about prestige . ¢
of Nationality . o
1. Good . 23.8 (10) | 28.6 (12) 57.5:(20) ”
,2. Bad. 17.9 (7) | 48.7 (lg) 33.3 (13) '
. b

-
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. Table 2 C
' . ~ CONTINUED
; , '
. ’ :
K Antecedent Varfable ' ¢ Choosthng Canada Again
ot . ‘ Yes rlo‘ Perhaps p.
TN . 7. .Circle of Nigerian friends -
1. Smaller 20:5 (8) [48.7 (19) | 3.8 (J2)
2. Average 26.7 (8) 36.7 (11) 3.7 (1) . 006
- 3. Wider 0.0(0) 9101} 0.0 (10) .
v 8. Marital Status [
% A ! \'*
‘ 1. single 25.0 (9) | 27.8 (10) | 47.2 (17) - .
‘1 2. varried 17.9(0) | 487 (19) | 33.3(33) | ‘ '
. . . ) .
-t ‘ 9.  Ethnic Backgroumd ] . i 1.
». , 1. o . 2o le) |21.43) [m7(s) | .
2. Yoruba g 18,6 (8) | 41.9 (18) | 39.5 (17) ~| .18 .
.t . 3. Other 10.0 (2) | 40.0 (8) | 50.0 (10) .
k] 11 - R . i
« P 3 . !
> N ¥ o’ 1}
! ¢ “ N
I : . .
- v ' ’ i
l ,
*
. . ' ¢ . :
K 5 . 1. . T,
Y .
- N q ‘ . .'('
- - - ‘ v a3 . — . ¥ ‘—&’




. Loyola. Seventy percent of the students on ot

v ”

- '/ E
- .t . /
\ "
et
e 4
. *
7 - . e -
f .
o
v v
.
-
4 ’ - . Y
‘ s
- . ’
/ b
® .,c
- [
' . - [ \
e, . - \
‘{ .
“
. .
[4
¢ . v
, .
. .
L3
. q
% B
. B
-
b - -
2 . ¥ ‘ .
' B M :
o -
P P ,
[ . .
i v » *
ls ‘ ‘ .
- B
< -
* A - -
2 . . ’ . / .
'
< I
. .
C -y
.
. - -
& - - . . ‘ *
. ¢ s =
. [ . R
1 N . &
a ‘ . » :
. [ I
N v - * »
\ .
P , .
. . .
. ! '

Q
3
.
.
B
h]
-
.
.
’
it
L
" \
. 4
et

‘ f
. “7
Lo
! ’

.
i
L] \‘
.
e
/
.
3
R .
'l .
v "e
S ‘ ‘
.
L]
-
s .
+
.
Ly
N }
‘ '
- .
> .
L3 a
!
i
A
-
. |
i
1
’
H .
. 1
-
1 i +
i
¢ [y
.
.
’
P
‘ .
- )
P .
. .
R .
L
¢ L4 o,
‘
¢
'4
. " -
. . -
a
i
«
r
i n
'
.
. L
. $
N, '
. n -
I B e




COMELUSIONS AND. RECOMMENDATIONS S,
N & : ‘

]

At the beginning of the thesis eight detailed theoretical
. propositiofis were advanced for consideration mostly based on the
Sewell and'Davidﬁeg study. - In' concluding our analyéis of the .
data we shall see whether these propositiéns were supporped. ’
" 1. MANY OF THE STUPENTS' INITIAL DIFFICULTIES
MAY HAVE BEEN AVOIDED IF THEY HAD BEEN ‘
. BETTER INFORMED BEFORE ARRIVAL ON CANADIAN,‘
CAMPUSES ABOUT VARIOUS DETAILS OF THE .
‘e CANADIAN UNIVERSITY SYSTEM.
This propésition is_sumsorted in general. However, it turned
out that gpe students were quite we1i informed about the Canadian

Uﬁiver‘sity system. The main problems arose because of the lack of

information of the Canadtan society in general, and the non-educational
institutions and relafionships. | The v%ariablc; "Pre-ar;1va1 information"
was related significantly (p< .20 to five ou{:come variables, satisfaction
with advising (.16), changé in outlook as a result o’f stay 1n_Canada(.15)

usefulness of study (.18), will chqose Canada again (.01) colleagues

back home less qualified than respondent (.11). Howevér, ether
, .

the results were statistically significant or not, th
a great deal of difference on the answering pat
who had pre-arrival information.about- Can

did not have such 1nfo;1nation on almost all the questions,

variable made
of those students

as compared to those who



»
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'age by itself was quite significantly related to the outcome variables

‘ Canada vqr%ab1e may have been confounded by fh1§ factor.

I3
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2. THE NIGERIAN STUDENTS WILL SHOW THE U-SHAPED
DEVELOPMENTAL “TREND IN THEIR REACTION AND

ADJUSTMENT LIKE MANY RESULTS NHICH HAVE BEEN
REPORTED FOR OTHER FOREIGN STUDENT GROUP&.L

i

This proposition was supported in general. On almost all the

question; those students who were new arrivals and those who had been

in Canada for th or mo ars had very.similar patterns of response

as opposed to studen who had been in Canada for two years. Age at y
arrival was also a confounding variable in this case, since some
students were much older at arrival than ohters. The variable of
and therefore some of the results obtained on length of étay in

3. SUCCESS IN ACHIEVING AN ACCEPTABLE LEVEL OF
ADJUSTMENT IS DEPENDENT TO SOME' EXTENT UPON o
THE LENGTH OF STAY IN CAWADA. ‘ . :

*

This proposition was supported in general. For a more detailed ' ‘
discussion see proposition 2.
4. SUCCESS IN THE ATTAINMENT OF SOJOURN OBJECTIVES
DEPENDS TO SOME EXTENT UPON ‘THE AGE AND GENERAL . :
LEVEL OF MATURITY OF THE STUDENTS. N
This propositfpn’was supported in genéral ,For a more detailed
discuséﬁon see propos1t10ns 2 and 3 and most of the tab]es in the \\/}

Findings/section,' ' - '
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5. THERE MAY BE KEY ATTRIBUTES IN SUCCESSFUL
CROSS-CULTURAL LEARNING: THESE ARE ADEQUATE
MEANS OF COMMUNICATION, i.e., THE STUDENTS'
ENGLISH LANGUAGE FACILITY, AND WILLINGNESS
TO SUBMIT TEMPORARILY TO DIFFERENT STANQARDS.
f.e., SOME PERSONALITY CHARACTERISTICS SUCH
AS PERSONAL FLEXIBILITY AND LACK OF SELF-
DEFENSIVEKESS.

This proposition was supported in general. Psychological health,
feeling lonesome, circle of Higerian and Canadian friends, meeting
Canadians outside of university, importance of the wishes of othérg for
the respondent, ease of making friends with Canadians and with the
oppos1te sex were all taken as representing key attributes of personality
flex1b111ty As a]ready discussed in the previous paragraphs
detailing the findings of this study, a]l these variables were
significantly related to many of the outcomé variables.

6. THE NIGERIAN STUDENTS REACTIONS- T0 THE HOST
COUNTRY WILL HEAVILY BE INFLUENCED BY THIER
PERCEPTIONS OF TiOW THEY, THEMSELVES, AND THEIR |

"OMN COUNTRY ARE PERCEIVED AND EVALUATED BY
CANADIANS,

The most important variabTe in this respect is the variable )
concerniag the "Fee11ng about Prestige of Nagionality“: &gthough
this variable was‘sigaificantly related te only a few outcome

" variables, it is important to note that those who felt good:about .
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the prestige of their nationality consistently answered in a pattern
different f?om those’who did not feel good about the préstige of
_their'nationality, a]t;;ugh_the results were not stagistically
significa;lt mo'§t qf the time, tﬁe trend was very indicative of a -
sharp division in outcome results based on this factor.
( 7. THERE ARE A NUMBER OF FACTORS IN THE INDIVIDUALS'
BACKGROUND, INTELLECTUAL ORIENTATIONS, PERSONALITY
_AND IN THE SOCIAL AND ACADEMIC ASPECTS OF HIS
Kd SOJOURN WHICH ARE CLOSELY AND (prSISJTENTLY
RELATED TO THE OUTCOME OF FOREIGN STUDY.
This proposition was supported in general. For the 'detaﬂs.
Table 11 provides a summary. The discussion of Chapter Five {llustrates
the most 1'mportant variables. / ¢
‘ 8. ACCORDING TO BENNET et.ﬂl . WHEN A PERSON FROM A
NATIONAL SOCIETY wITH‘ HIERARCHIS:AL TENDENCIES |
-ENCOUNTERS Aagggsou‘raon A SOCIETY WITH EGALI- T
TARIAN TENDENCIEQJ AND MOREOVER WHEN THE COUNTRY
IOF THE LATTER IS GENERALLY HIGH IN TﬁE ESTIMATION
OF THE FORMER, THE IDEALIZED DIAGRAM WOULD BE .

» Sudte

AS FOLLOWS:
X, o
! .
(Average American) (Average Niderian) v
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We could not control for the hierarchical tendencies of the'

“ two cultures involved in the encounter. Hdwever, there seems to

be some supﬁbrt for this statement if we consider the influence
. of the ethnic background (Ibo - Yoruba - Other) and the size of
the place of origin in the results obtained. Further analysis
in this direction is recommended. . . -
From the point of view of the educational policy maker, this
s tudy provides a detailed analysis of important factors. in the
adjus tment of Nigerian students to Montreal and the Universities
in Montreal. Most of the factors which are significantly related
to successful outcomes are of sueh a‘nature that changes and modi-‘
‘fications can be introduced to obtain the desired outhmee. Further-
more, this study provides a detailed case study nhich.can be used
with the CBIE Description Report of Foreign Students at Post Secondary
Institutions in Canada, 1977. M
0n the basis of the findings it is possible to makeanany tentative'
suggestions fqr the guidance‘%f student exchange programmes between
Canada- and NiZeria. However we shall be satisfied at this stage by
presenting the data in detail and letting the po]icy makers and those
involved in advising Nigerian students to arrive to their own |
conclusdons and recommendations. : - S
The next step in the reséarch area should be a longitudinal study
of the effects of c?oss-cu]tural education on attitudes and‘personality

of the Nigerian students as well as on the contributions these~students




7

b -162-. : *
make to their own culturgAdppn return to Nigeria. The longitudinal
. design to be used in suc‘h‘,a study should secure data for the whole '
period of the Canadian residence for a group of Nigerian sojourners,
starting before their departure for Canada and extending to their
return 1;0 Nigeria'and' their :jobs.~ )
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CONCORDIA UNIVERSITY
MONTREAL =~ - =

. . »
n ’

M.A. IN EDUCATIONAL STUDIES “NUL
TOPIC: AN INQUIRY INTO THE FACTORS AFFECTING THE&SOCIAL AND ACADEMIC
' ADJUSTHENT OF NIGERIAN STUDENTS IN MONTREAL -

o3 ¢

f

QO
- T
/ : " - « INTERVIEW SCHEDULE. - e

v

This iuxerview schedule is for my M A. thesis in, Educatioﬂa]

[y

,x'-v N

Studies: = : o

,r,

AN INQUIRY INTO THE FACTORS AFFECTING THE SOCIAL AND .o
‘ ACADEMIC ADJUSTMENT OF NIGERIAN STUDENIS IN MONTREAL =

The purpose of this study is to deve]op a bettervundenstaﬂd1ng Q':.

|

of Njger1an students on CanadianJCampuses and to-improve, Nﬁgre.-
poss;ble, the success of theirjsia§;

The fhformation we wish to obtain from you is absolufely-donfii
dential and no personal 1nfbrmation w111 be released to any persqggﬂ

agency, or organiz§;1pn., You' w111 notice fﬁat the questlonnaire does“

<

nhot bear any idéntif1cation number. Furtheqhore, for completg

Y

anon1m1ty we are not even attaching a name or any other form of 1dent1~

——_
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[ i 8 % . ./ .
: . s 4 . S . ..
f Therfore it is extremely important that you fill in the
4 - i v v ’ .. ‘ o
E Jd0 . questionnaire completely and as thoroughly as possible since we
\ a 3 l P
%-—i—_#\ ! have no other way to get’back to you to check missed questions.
1 - ¥
. ) “. Your participation and cooperation are urgenly needed and .
iL S - requested.
~ . Thank you for y«g‘n cooperation.
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LOSEX L
1

I

®

SCHOOLING AND EDUEAT

TONAL HISTORY

—— 4

. Male

‘2. Female

RELIGION

0. No answer

1. BChrist{anity .
2. Muslim

3. None
LENGTH OF STAY

3
4
5.
6. 6 years
7
8

0. No answer
Y

1. Less than 1 year

‘o

2. 1-2 years
3 years
4 years. . .2

5 years-

. .7-10 years_ »

. N4

enc

76
12

70

16 -

25

20

12
-4

Percentage

86.4
13.6
304
' 79.5
10.2

6.8

6.8

18.2
, 28.4

22.7
13.6
4.5
3.4
T.1
1.1




Frequency ~ Percentage

»

4. AGE AT ARRIVAL

No answer - | ) ) . 10.2
19-20 « v 3.4
3 : )
21-23
. .28-36
~7 .
4, 27-30
5. 30-40
'5. PRESENT AGE
f
0. No answer.
19-20
f1-23
24-26
27-30
31-40

¢ 6. INSTITUTION

~ 0. No answer
1. LdYoTa
S.G.W..

2.
3. 'LaSq11e:

.4 "MeGiIT -
5.

+

//

Other -

/
J




. % 7. WHERE YOU.WERE BORN

0. No answer

1. Village Lo

2. Small. Town

. 3Tty
/, »8. . LENGTH OF STAY THERE?
0. '

1. Short while

No answer

2. Whole life

3. Never lived there -

" s

0. No answer .
1. Village compound

City - compound -
hi’\{

"3, Small

City Apartgent ‘.
4. Large~C1'ty Apartment )

P -
B -

. 'Bungalow “

Coy

0. No. answer - : ‘

[N ~

1. Cosmopolitan _+

P

.. 2. Indigenes
3. Other

Don't know

a.
5. Not 's“ur'é

]
> \

- \,
. .
B \ "o
. LAV AN
oo K 5 5
" L wd
. * . I
[
" . Y , L)
' |v, i t k]
. ‘ ., A
" : v \
. ) , . IS
. A
:
, R ; I
N e A , . . . -
| .- . 2 . . -

.4, Canﬁemember : ) e
9. WHAT WAS YOUR HOUSE LIKE? N

o

*10, WHAT KIND OF PEOPLE LIVED THERE?

Frequency -

. 1N
17
57

17
66

“w

. 12,5

© 64.8

19.3 'y
5.0 7 - )

-

Percentage

L

3.4

19.3

2.3

e

IS
P
0

8.0 o
45,5
11.4 ;o
§ o B R .,.\‘
48.8 S
36.4
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— L : .
C . * Frequency Percentage

ﬁ | 11. ELEMENTARY SCHOOL ATTENDED
‘ 0. No answer . _ - - 2 2.3 -

* 7 1. catholic . 22 25.0

# : . ‘ ) .
; 2. Protestant , 40 - 45.0
4 3. Muslim , 6 ' 6.8
| 4, Comnubnity school . 2 12 - 13.6 .
o 5. Private school. - T . 5 i 5.7 ‘
“6. Not specified ’ 1 1.1
N - —~ -
12. SCHOOL SEGREGATED BY SEX.
' 0. No answer ' 3 ~3.4
: ’ . {

\\\

1. Segrefated by sex . .21 £ 29,9

} o / 2. Mixed : 60 682 -
E . Bt 3. Other S a . 4.5
' " 13.i SUBJECT.BEST LIKED IN ELEMENTARY . o
;\( | 0.. ‘I‘Nlo apéwer . l-' N v . 2.3 T A
;L gy \ < ..C_”:‘?,{;;I__. hArts)'Comnerce‘ , s 50 - 56.8 s ‘ ..
‘ % soctal sclence T T ] o
X -3 '_’séienéé/u'é,th‘s ‘, e . “‘,35 R 39.8 -
1L a0 sUBlECT LeAst Likep IN ELpwewgaRy.
. " 0. Ko answer . 6 6.8
| 1. Arts/Comerce | 44 50.0 1
0L 2. social Sclence . - 2 23
° 3. Scieqce/ﬂaths- o ” L .28 31.8 N ot
) 4. Other "' o v 8 ea e ‘
cwi . : )
//;) AN Y t “!;? \, :
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15. “'HOW DID YOU GET ALONG WITH OTHER
\ﬁ‘ KIDS? ny

0. No answer

1. Did not

2. 'Some -: -
. ) s

3.~ Ave;ige

4. Very well

6. HGW DID YOU GET ALONG WITH TEACHERS?
. ¥ o . . . .

0: rNofénswér
1. Did not

e N

Some

"average, - .

Very well
Aoer

J7. HOW DID YOU COMPARE WITH. OTHER PUPILS

Bad o) (5

~~—EDUCATTONALLY? -
0.  No answer
o 1.“Lower.than average
2., Lower 56%‘of class
L 3:} Average
4.) Upper 25%
5. Upper 10% . i

F3 )

Freguency Percentage
2 . 2.3 |
1 1.1 ‘
5. . 87
2 . 20 .,
| 58 65.9 . ;{'
< 3 3.4 _
3 .4 7 v
R ¥
21 XA {
49 sy T T
5 5.7 °
‘
P T
3 3.4 [
1 1.1 A
1 “ a7
' 24 21.3 «
‘22 25.0
¥ 42,0 ~
- <
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4 Frequency . Percentage
18, WHERE DID YQOU GO TO HIG'H SCHOOL? - o )
0. No answer ' \4 - 4,5 -
1. Technical/Trade o 8 9.1 il
2. Comprehensive ) 70 . 79.5
3. High School | 5 57
4. Teacher Training College | ' Py : 1.1 - -
19. WAS THE SCHOOL SEGREGATED BY SEX? \ |
0. No answer ) 4 R - T
1. Segregated s , 44 ; 500
2 Mixed N A %
3. Other | o 3 . 3.4
20. WHAT LINE OF STUDY DIDYOU FOLLOW? N
0. No answer L ' 4,5
’ ,; 1. Arts/Commerce | --45 51.1 .
2. ‘Social Science ‘ . 2. 2.3
3. Science/Maths . 7 B TR
4. Technical Studies . 6 6.8
5. Teacher Tralning College o] NI o
21. SUBJECT BEST LIKED IN HIGH SCHOOL - b °
p ‘0. No answer | | | | .‘1 ‘,,M : 171‘ .
1. Arts/Commerce ¥ 42.0
2. Social Science | / o 2 ‘2.3
3. gcience/Maths ' : “ ‘ 48 , 54,5 )
'

.
.
B . . 3
' -
e e S ——— St W8 - ' - R .

1 . ¥ L 1




24.

22.

23.

SUB;ECT LEAéT LIKED IN HIGH SCHOOL
0. No answer '
1. Arts/Cannerce

. social Science

. Science/Maths

. 143 .

[ LI - T 7% B AN

None

HOW DID YOU COMPARE WITH FELLOW 7

TUDENTS ACADEMICALLY

0. No answer

" 1. ‘Lower than 50%

2. Average ‘
3. \Upper 25%
4, Upper 10%

HOW DID YOU GET ALONG WITH FELLOW
SYUDENTS (HIGH SCHOOLJ? '

25.

7 :
0. No answer .

1. Some

2. Average .

3. Very well »

HOW DID YOU GEI ALONQ.H{]H TEACHERS?
0; No aqfwér
1. Some

. Average

2
3. Very well o,

Frequency

17

o
41 ¥
<

26°

25
47

Percentage ; .
) 1

3.4 3 1
48.9

1.1 |
N <« 4 , (
33.2 ] i

1.1 " {
2.3

3.4
1.1 : o
193 .
/46.6

[

29.5

45
g
23.9 B
68.2 T w

9.7, .‘9‘ '
9.1° |
28.4

IR X

N2




21,

k Commer A

26.

28.

Frequency

Wé are also interested in having '.’- .~/
some information about some of our
students who had had university

education before coming to Canada.
Guestions 26-40 are for this exercise.

WHERE DID YOU GO TO COLLEGE/

UNIVERSITY?

0. No answer / 76
1. Nigeria J : = 1d
2.. Other European country . ’ i
3. Other ’ 1

BREAK BETWEEN HIGH SCHOOL .AND
ENTERING THE UNIVERSITY. 2

0. NG answer j’/ N ' 76
1. Yes : - 10
2N - i 2

L AREAK BETWEEN HIGH SCHOOL'

Percentage

86.5
11.4
1.1
1.1

86.4
» 11.4

AN 2.3

88.6

4.5
1.1°

3.4

2.3




A’Af‘-.

.17

30. WHAT WAS YOUR MAJOR IN UNDERGRADUATE?
0. No answer . ‘ ‘
1. Arts "
-~ 2. Ph11osophy
3. Medicine \‘\\\ X

4. Technical Education
HOW WELL DID YOU DO THERE?

0. No answer
'ﬂ.” Average

2: Above averﬁge
3. Upper 10%

DID YOU CONTINUE GRADUATE STUDIES
BEFORE COMING TO CANADA? .

0. No answer
1. Yes
2% No

33. WHERE?

0. Ng‘answer‘ .
1. Nigeria

2. Europe

& W T

87.5°
4.5
3.4
4.5
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] ' Fregquency Percentage
35. DID YOU OBTAIN A DEGREE? -

0. No answer - 78. 88.6
\ 1. Yes | '“hw o 8 "' T 9.1
. 2. No o 2 2.3
36. WHICH DEGREE? . -~ .
0. No answer o 77 . 815
1. BA. ' 5 ;s
2.. N.C.E. - 2 2.3 5
3. M.B.B.S. o 2 2.3
"4, Inter ATh ’ . 9 ‘ L
'5,..Diploma ' o 1 ' 1.1
37.. WHICH DEPARTMENT WERE YOU ENROLLED IN?
0. Mo answer | 79. 89.8
1. Arfs \ 5 - 87 |
2. Science " o R B B o
3. Medicine - h R R B C
4. Social Sciences » 17 1.1 ) |§ |
38. WHAT WAS YOUR SPECIALIZATION?. . o
0. No answer 5 ‘37 87.5 Z{ "
1. French litergture . - ‘ * "
2. Metal work \\ b
3. Arts Subjects \
4. Biology " \ L .
© 5." ‘Engligh ﬁethodology'l{ L
6. ‘Qban .Plalnning.’ o

. .
. Ve .
. 7 v
- » " s '
. .
t 1
.
\'
s ) . ) .
.
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39.

40.

41.

4 \

w~

-179--

HAVE YOU PUBLISHED ARTICLES IN .
JOURNALS? :

0. No answer ' /
1. -Yes
2. No

NAME OF JOURNAL

0. No answer

1. English Methodology

0 N o G & WM
bt -

0., No answer . 1
. Yes |

:2. No

3. dther

. | HOM_LONG? : ~

0. No answer
1. 1 year
, 2 years

i ), &
3 years Y,

4 years

5 - iO years |
1+

13+ ‘
15+ -

s
UASTHERE ANY BREAK BETUEEN HIGH SCHOOL
AND_YOUR COMING TO_CANADA? -

Frequency

1]

|
L 79

18

63

19
13

10

15'_(

12

Percentage -




e
~

o Ly

\‘\

—_

- 43,

44.

2

3
4

5

_ . -180-
Frequency Percentagef
WHAT WERE YOU DOING? _ | . | ® - o
0. No ans;ler | | t 23, | 26.1 -
T. (Workii;g 52 - 5.1
2. War 5 5.7
3. Qualifying Year oz 2.3
4. N.Y.S.Co . \ . “72> 3.4
5. H.S.C. (AL) 2.3
6. Nothing 11
We are interested in knowing about the oo . o L
process of students' choice of . . ' .
Canada and at what age'they arrived.
We would also want to know if in Future o, , ;
they have an opportunity to study - LA [
. abroad, they will choose Canada again. ‘ : g
HOW OLD WERE YOU WHEN YOU FIRST DECIDED S ‘
0,53 No, answe!' . a , © 8. 9.1
1. Up to 18 i 8 . 9.1
. '19-20 ‘ — 5 5.7
21-23 ’ N\) | 3% w8 { )
28-26 " 18 205 , /’ b
27-30 ! 2. 16 / |
6. 30-40 - - (-:l‘ " v
7. 41+ ‘ R TR I \
- .
ot | (
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1 L s . , -
. 1 o \g& Vo Co « 4 ‘,
w "]8. -o . . al Pe“.
y Y - M
- ! “ ’ * ‘. ' \ ‘
t . Frequency Percentage
P ;oo 4 » . . i

45. WHAT NERE THE CIRCUMSTANCES oF ¥
.- YOUYR DECISION?

J B - ':, . ;
0.  Nowanswer - 8 * a1 7 -

1. Another Conmonwealth Cotntry R Y W 6.8,
.,‘Further‘studies o - e 53.4" .~

—

2
q 3 Eas~1er admission pchy ‘ R | 12.5
4, Presence of relatives " 4 ) 45 -
5 Tourist hope \ .
6. “Farifly commitment . . L1
7. CUSO (exchange program) o, . ‘ “2.’30‘ \ )
46. If IN FUTURE YOU ARE AGAIN GIVEN A - & °* - . T ! -
A

CHANCE T0 GO ABROAD, WILL YU CHOOSE .
CARADA? . R "

0. .No an’svier\ v A S N U
S Yes v f e e e
2 N - Lo w L se T L e

" 3. Perhaps ' | B I I
47. IF YOUR Answgg T0_QUESTION 46 xs NO, - N R L |
R ULD U . N "y ) - v N N

N L Yy,

0. No answer ° . ' , T 60,27 I
. 1. Europe " ‘ . 9 10,2

2. u\s} - Lo L, 193 I

-3, Nigeria & ;o 5 5.7 - : PO "j
) ‘4_. Other Eur@an country RS e . -/1.1 R .

5. Other African country 1{1 . Y £ 3.4 - . Cp
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: ?\‘\ \\‘ ’ 1 ‘
. v Coas2-
- / < . o \\\\ ‘ 7.
\*\ Co ) \\ - o _'e N . 4 . / N
- S i - Frequency Percent ages ,
- -, C . C e oo o /
" “~ - 48. HOW OR WHY DID YOU CHOOSE- THE T ’ Wt . FA
’ N N N WHERE YOUR ARE ~ . . it .

SR STUDYING PRESENILY? T e -7

| 0. Roanswer , ¢+ -, I T T U
T « 1. Research - T s . /5.7, : A
2. Respurce Boak . . I 5 A ‘/ 5.7 N
3. By application 7" : S il \"112.5. e
. 4, \Can’ac‘i"ran Emba:ssy_‘g‘\"p - g 3 , | -"3,4 L ”
5. A friend abroad ' - 19 2.6 .
_ . 6. Renowned Center of Learning L2 ) 30.7° ‘ |
y ' 7. Lowschool fees | . L2 e 230
) g 8. Eschange (CUSO, CIDA) | T 2 ) 2.3 - . ‘
% 9. Love of big cities . I S B :
o /7 49, WHAT' ARE YOU smovfxuuc??l L o | o N
. 0. Neo 'answer, N A 5 ’ 5.7 ’ i
[ T S A S 61.4
I 2. SocialScience N Y- b
. /j "+ 3. Science/Maths 16 ‘B2 |
“« " 4. "Technical Education | \ | 5 © 4.5 , " .;
. - 5. Hotel Management . - \ 4 ~% 4.5 .
‘ ~o 6. Towism .. v, .5 .
\ 50. DO _YQU PLAN ON GETTING A DEGREE? X : )
! X 0. No anshér; ' . . ', 2 ; . 2.3
N T Yes - o | 8l _92.'0
2. Jo o 3 3.4 o
o3 ) Pgrhaq's - _ . 1.1
e "o, Qualifying; Yean. ) . 1 ‘ 1.1,
. . ) Lt e L |
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" ) " i} — .
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¢ ) o . L j - - Frgu_eng - Peric!erttag‘e__
§1. WHAX IS THE' HIGHEST n;eks’ EXPECTED? N
oL N NS
. 0. No answer , - 2 7 e
© 1L B 2 B TR T
. ‘ : d‘ . "“ ' ' )
~ 2. MA. . T S Y
. 3. ph.d. h e T e
| St el W T
‘ 4. Other/Diploma . AN g s 1 /o 12.5
o 52, WHEN DO YOU HOPE TO GET THIS DEGREE? =~ '+ A~
' ‘ ¢ ’ . ; ' -'r L :
0. No answer y 7 y 8.0
. 1. Seon ¢ . a0 T3 L . _40.9
2. 1-2years 1 | T g
3. 3years. NCOs N 8T
) . @ ~ ~ ’
4, 4 years \ v ) 5 - ’ \‘%7
. \ | . ( .. )-‘ . )
\ 5. 5 years o " l - 1.
- 6. 5. years ‘ ~Sa 4 ¢ 4.5
53. DO_THE WISHES Ol:" OTHERS) PLAY AN IMPORTANT r
' | PART_IN YOUR PLANNING? . t(
k / 0. No answer . , . 5 5.7
/ ‘ . :
. ‘ 1. Yes SR B ., .48.9
2. HNo A © a5Y5
- ar . . . ’ !
54. . IF YES TO QUESTION 53 WHOSE? .
" 0. Mo answer TNL 4a 50.0
{ n‘, ) ' , N "
: 1. Parents - .- e, 2 23.9
2. Members of Extended Family . 2 o2y,
3. Fiancée - oo, 159
. 4 b L
Uy 4. Professors 1 I P
~ X > . c : : ~




R | . T
# o . :‘ C -
- - ST ame
, e
’ | 3 .
| \\\ ) . Frequency
. 5. . Contfnued.. . 3 C
’:’ 5. 'Nfger:ians , 3
1 . o ’6. -Nigerian Government N T2
4 ‘ _ 7 7. People with simﬂa@éreét 1
| ' < ‘ 55 WHO PAID YOUR TRANSRQBTATION T0 CﬁNADA? ‘n~\‘
] . L :” 0. No, answer ' b -' 5~
I ."'" 1'. Nigerian Government ® 40
L .. : .2.’1 Canadian -Government 3 e
.‘7 | \7 , 3. Nigeriar) Institution . 2
. A 4, Persanal . 15
| s, Fami]y/re]atjw)}es' 17
..,, ‘ - t{, Other o . 6
® 7 66 WHO WILL PAY. YOUR JTRANSPORTATION BACK |
. -;.‘ 10 NIGER[A? £
. .' c No answer | 5 .
g . Nigerian Govérnment ] 40 -
- .| Canadian Institution 3
0 “ Nigerian Institution’ o2
o Personal 15
\ . ' Family/relatives 17
p f j's. OtHer. 6
. /' ‘ . .’
. ~0 » ‘ N | ( . éj/\
. N v
; " | . h A
J N

45.5
4
2.3 °
17,0
19:3 | : T

6.8-

5.7
45,5
3.4
2.3
17.0
19.3

L 6.8




¥

57.

_/ﬂ

- » -1,95-

o . Frequency Percentage ' .
HOW MUCH ASSISTANCE DO NIGERIAN / ' :
' STUDENTS NEED N THEIR STUDIES Ipe ,
. CANADA? . . | S
0. No answer 3 ¢ 3.8 .
I. A great déal _ 65 X
" 2. Some Q LT 21.6
f s A R . |
3 . .« .
3 None SN o \01 | o P B
58. WHAT KIND OF ASSISTANCE DO THEY NEED? \ \
S : = ‘ . 3 .
0. No answer : * ' -5 - 5.7 S
. N . ' - . LAY ')

1. Pohiticaksituation = . -3 . 3.4 < o
_2. Financéal and job % - 8.1 - g
3.1 and 2 9. S I B ) ‘

4. Information 2 EERE R I i
‘5. Academic 1. 1.1

6. Emotional l @ 1.1 -

7.. Other > /' C ol 1 ‘ ‘

59. WHO, SHOULD GIVE -TRIS ASSISTANCE? - \

0. No .answer 3 6 .6.8 Co
1. Nigerian Embassy 68 -, 13 . . g\
- 2. Parents 2 2.3 :

‘ s, i' L3 , ‘

3. Fellow Nigerians .2 2.3

. 4. Sponsors - 2 . T3
.' ' e

5. 1 and 3 ' 4.5 .

6.  Professors v 3 3.4 .

7. Other 1’ 10y
’ . ‘ - N
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- 60-:, HOW MUCH.:ASSISTANCE DO ‘THEY'NEED TO
' '1 3 , ’ 7’ -~ .7_ - =7
< _ 0. No answer, ‘._ ¢ T
. ;ﬂ | 'l A great,deal M’"\ |
« b . ' 2’0' SPmE ’ . ,é .
s | ‘ ‘ - .
. » 3. None_’\‘” Y - N

-

b4 : . . N
IF_THEY NEED ASSISTANCE - WHAT KIND?

c 0. "No answer - . N
T @J; . . RN
- , : N

a 136 |
Za.ﬁinis'try of Information R " 40.9 T % |
S '/ "3, ./Me'ch'a / -t I_ , d . T (1;‘]‘. T ’
oo 4, 1 and ; s’ B AR kN i
" 5. Financial L 19~ 216
| -62. WHO SHOULD GIVE THAT ASSISTANGE? '
_‘ ' /O.I No answer T, o 8 .. - 9.1 L :
1. Embassy | S NP -f,379.8 .
2. Ministf_y of Info.r'mation . {3 , - 3.4 i .
3. Media e 1 1.1 |
4. 1 and 2. » 1 1.1
. 5. 2and3 7 fls.o_
o 6. Parents - | R 6, 6.8 B .
7. Canadian .Governme‘nt_ e 1 1.1 '
8. Student Foreign-Advisor < P 29.5
v - a '
. - . \
v o
I
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R & A ‘ " Erequenc Percentage
63. 'MERE_YOU Aoégumu mrgq’ ED_ABOUT
S, § D FOR MING HERE?.- =~ ., -
0. No answer _ 5. . 5,7
- ¢ (( . . N o ) ' ‘ ' ~
* 1. Yes s PR S 43 48.9 * '
) 2' ":NO ¥ N ) . - ) . ~ 38 ) 4403 " !
S, 3, oter . T 1 AR
(64, IF YES, IN WHAT-RESPECT? ~ . .| -
. . e Tyt . . t
. : ‘ 0. No answer S E]S 17.0 A
) 1. Regarding status'as Commorwealth ,
. citizen T o 6 y 6.8 ,
T 2. .Climatic and financial hardship - - . 31.8 -
. - ) oo . . |
\{'&-, ~ ¥ Social Adjustment ) 1 15.9 ) '
- ' e ) Fl ) e ¢ . ‘. - 3 a
- . ) ; 4, Nothing. S T , 3 2 . . 2.3
. , / 5. ‘Educational and Pohcia1 systems AN 6.8 L
+ 8. ~Preva111ng conditions ’ : ‘ - 16 JB.-Z‘
' 7. Inmqratiog pmM . — 1 1= .
" . 65, ,MHY DID YOU CHOOSE CANADA FQR%TUD‘Y " b T I’_
- PFBROAD?T . o r
0. No answer « 15 - 17.0
‘ .';1 Sent by goverrment scho\arshi P 6 v 6.8 -
Lo 2.' Sent by mission scho1arsh1p - . 28 I .
B L ‘ 3 Reputatwn in the field of study 14 {5.9 - ,
e
, ‘ 4 Reputation in the fié]d of «practical . - .
. tra'lning L. - o 2.3 \
.‘ ‘ . ) . e . ' * ¥y P-’v Y
' '& 5. System simﬂar\w ¥ome cauntry ‘. 6 . 6.8 @
% . . . v \B - e
) ' 6. Presence of relatives and.frjends 16 18.2 L.
T . 7." Kﬁ'owledge of host cgyhtvy‘sjanguage B 1 1.1 "
¢ >, ' 2 v r's
_\, ~ ’ 4 . % . RS . K ‘
. - , . ) ‘ v
. . . . R :‘ * D ‘ - M ) ~ ' 4
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.
i ' } t
4 * i
N K N
;

° - - - v ' Y o -

. ‘ K - . Freduency.  Percentage, ..

el

Y- 66. HOWDOYOU RATE YOUR GENERAL. - .+ it LR
e '\gRTT§?KETT6ﬁ‘WTTHTTR¥§TERGIEt" LT O

.

t e e
g

’ 0. Noariswer, . . Yoty - 3.4
K ST NetUsatisfled . Lo w ‘.6 : ]32
! 2. satisfied . Lo .0 %0 682
‘ . 3. Veryjati's_lfféz X \ I N
! . K .. N o Ce ; -/ X . . ,"1 . . . (’\.‘
4, Other . .. 4. . - L e RN R B

: '67. 1F VERY SATISFIED - WHY? F\\‘;;; T
. S0 Weanser oo vt O\ lw s

i’ l Purpose -of stud!y.achi‘je\'l,e.d'..i"'\,“ R VA K ' ’. . ‘
| 2. High academict’tanaa;gs' .

ethods ©~ -

. ¥

- . 3. Good teaching o R
- " - " 4. Good equipment and study facilities

-

‘5. Other ' - o cooy _
1, v : '
" 68. IF NOT SATISFIED - WHY? - : .

1 » R
. ‘{ . e o A ' .
0. No -answer : g 0 . 79.5 . .

f - 1. Purpose of study abroad not.achieved- 2 ~ SN % B : ‘
| ;// 2. Lack of academic guidance. . .2 - 2.3.°,°
e g, Shortcoming of equipment and

| . “facilities 9> o 12 1:57 L
. ¢ 4 Financial problems o 2 ... %3

35 ! !
, s :
- \
' !
¢ 3 : : A
« an ¢ i ° « . 4 °
- . N . . ' . 4
» N b
\ S v . . ‘o /‘
5 ’ .
R | '
3 - - » X ¥
e ¢ .

.
Pk -



i ‘ a . R T S t
‘ . ;'. e
’ ) * ‘. . . -
N .- © . . Freguency Percentage

" §9.- HAVE YOUPARTICIPATED IN ANY ~ .. ’

o 1. Yes o 2. | z§.§ o
& . Y2 N S e 62 '70.5
g Lo o0 woworreny L &' , )?
3 | 0., N‘o'.‘answ'r"‘ x 7 g 8d.7
; ©NNL very often - e | ;2\3i o
% - ,* . g .Seve'ra} ] ‘ | ‘ §\ §.7 N
2 T F ™ T s
| ) 4. Once Co J3 34
A . " 5. Scarcely rA T 2.3 |
. 6. Other " Ny ) I s
71 IN WHAT AREA. OF OANADIAN LIFE WERE | g
6. No answer - ‘» ~ 15 "37.0 j
b 1. Social ' 22" 25,0
& " 2."Poh't1'ca] ) J 12 M13.5' | |
/ 3. Climatic 14 15.9 L
4. Sexual , 4 4.5 ' ; -
@ ’ 5. Comm;nicaﬂon S S 10- 1.4 }
/ 6. Immigration . 3 3.4 s
’ 7. Gultural N 1
P + 8. Economic'sector 2 2.3 *
9. Al of th,e/a.bove e 5 5.7
" Y " A ! .

Q. No answer = .

" 8.7

S
'. - -
[ 14 - .
’ . INFORMATION ABOUT CANADA? - - : * ‘
" Mt . . N
i . - . . N N N -y - NV, N . A
AN - - [ ' ) .
T 1
:
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’ Y . . - Freduency Per;:enggg/ S
72.  THROUGH ‘uu%r'mso“u gfb You - s
| . 0. No‘answgr “ Y v 12 13.6 - o~
1. Radiol . - IR 8.9 -
| 2. Newspaper N ' n 12.5 .
LTV 15 17.0
o, A other o L .
' 5 Al meda Ky 4.5 -
In the next section. we would 1ike to coﬂect ,' ) .7 T (‘ .. '
some 1nformat'lon about the' students! satisfactiOn |
with the academic experience in Canada. .
73 ACADEMIC SATISFACTION ‘ . SR
Q. No answer o . 2 ?.3 ‘ . |
S 1. Very dissatisfied .5 . 5.7 4
2. Fairly dissatisFied o — 13 13.8. -
3. Fairly satisfied . 61 58,0 1
4. Very satisfied 16 8.2 , |
5. Other . L 1 %H - { |
74. WITH THE ADVISORY SYSTEM AT YOWR . . ‘ :
- INSTTTUTION -0 !
g. !‘lo answer ‘ ' 7 8.0 ° ‘
’,'1. Very dissatibfied ’ L2 2.3 f
‘2. Fairly dissatisfied 19 . 21.6
’ ‘ﬁ; 3. Fairly satisfied ko \5"6.8 . '
/, 4. ‘Very satisfied 10 na
. 1 | . A ’ P
| .. ~a ﬁ
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Ui bt 8 SR Ay e s

v 3.

1

75. RECOGNITHQN FOR PREVIOUS ACADEMIC

0. ﬁo answer
1. Very dissatisfied
.2. -Fairly dissatisfied
3., Fairly satisfied
) 4, Ve%y satisfied -
¥6. MATERIALS COVERED IN CLASS

0. No answer  °_

1. Very djgsatisfiﬁd
2 Failry dissatistied
Fairly ;atisfied

4. Very satisfied - 2 b

-

—Q '
0, 15

3

-
-

RED

-*77. AVAILABILITY OF COURSES DESI

0. No answer o
1. Very dissatisfied
2. Fairly dissatisfied
-3: Fairly satisfied
. 1.' Very satisfieﬁ
78, THE QUALLTY OF INSTRUCTIGN

g, 0. No answer

1. YVery di§§atisfied

2. Fairly dissatisfied
3. Fairly satisfied

4 IVery satisfied

—_—

ae
Ll

Frequency

.5
12

K

15

Percentage

AN

5.7
- 13.6
17.0
3
466+
7.0 .
L34

L}

19.3
‘55,7
18.2-

-

PO




79.
0. ‘No aiswer o wﬁ‘ 6
T QVery disséf:isfi‘ed" C 7
2. Faiﬁy dissatsifed  ° -. 0 e
3. Fairly satisfred - o " 51 .
) 4. Very sati;sfied ' - . W |
? 80. ;MI:TH RESEARCH :FACILITIES . . ’ “
0. No énsgeri ) : IR 16 i
1. Very dissatisfied - a 4
2.. Fairly dissatisfied : 177 '
o ) 3.. Fairly satisfied : ‘ BT
|f : '4:"'«Qery satisfied ’ ' ‘36
N 81. REPUTATION DF THE. UNLVERSLTY o
L 0. No answer ‘ , | 7
el 1. Very dissatisfied I 6\
' 2. Fairly dissatisfied 6
AN 3. <Fairly satisfied 8
f' 4. Very satisfied 14
; 82. GERNERAL ACADEMIC STANDARDS 5
// .0. No answer: . . 7
1.- Very dissati.sﬁedl - ) 6
. o 2. Fairly dissatisfied , 9 ‘
_ 3. Fairly satisfied o 51
| ‘ 4. Very satisfied I ' : 15 ‘
| . .
‘| |
| . e .

UNIVERSITY REQUIREMENTS

- , Frequency °

Perhentgge

6.8 °
65.9
15.9

8.0
6.8

10.2.

58.0

. 17.0°




e

O35,

" 83.

64,

3. Help to poor ‘countries

- \ v -~ -
‘ Y : ‘/,-]93_ V. .
- , “o- - .
) v ; / 7 Fifg_gi ‘uéncx »Per‘ﬂcentage "
OTHER APSECTS OF ACADEMIC MATTERS: R v
0. ‘No answer A B ‘ .
1. Verydissatistied o
2. Fair:°ly dissatisfied . 7 ol T
3. “Fatrly satisfled < . '
4, Very satisfied . | coo -
REASONS FOR DISSATISFACTION | | s
0. No answer . | .69 '78.4
1. ‘Lack 91’ academic guidance ’ ‘/ 2 - 2.3 .
2. “Social discrininatjon 2, 2.3 W
3. Financlal & housing problems 9 .02 5 ‘1
4. language problems " -4 . 5.4 Q
5. Llack of recognition for previdus work 9 o
ARE YOU ‘AWARE_OF ANY_CANADIAN AID GIVEN ‘ -
T0 NIGERIA? | -
0. No answer- | 2 2.3 ‘
1. Yes. . 38 43.2 o
2. No K 53.4 A B
3. Other 1. 1.1
WHAT ARE THE MOTIVES OF THE CANADIANS = -~ , "
TN GIVING THIS HELP? . ' ]
0. No answer 34 386
1. Dorior's interest 19 . 21,6 ~
2. Don't know 13

17

14.8 o
19.3 N




. : . Frequency: , Percentage
Cont{nued o . o I .
4. Aid to Comonwealth Country, . e - 2.3
5. Political Reasons . - | 2 2.3

2

6. Peace to mankind p K 1.1

. WHAT IS THE EFFECT OF THIS:AID ON
YOUR "GoxERN"MEN'T‘S E cﬁn‘ﬁﬁ:‘c‘ & SOCIAL
DEVELOPMENT? .

»

0. No answer °

)

1. Little
2. -Médium
3. Great

4. Don't k«now
ol W .

He are 1nterested 1n the d1 ffereNrob]ems

" or difficulties fore1gn ‘students somet imes

have at different times in their Stay in

Canada. The fo]lcming questions will be

#r such problems. ° ‘P} o

NOT . HAVING ENOUGH MONEY
0. No a‘nswer”'

1. No problem

m\l pr;\em

3. Great problem .




N . k Frgg’uéncy Perg_:eﬁta'g_e_
89, ° GFTOTING USED TO THE CLIMATE , .
| 0:1 NG answer’ L ‘ v 27 .o2.80 7
1. No‘problem L ) L 22}.-3,

2. -Small problem - ' 26 29.5 * -

3. Greatproblem . - 36 80.9 °
) . . - T L A
90. FINDING A HOUSE( v zﬁ" o

0. Noﬂ answer’ S - ~

.. T Ne prob'lem- oo | | 51 58.0

| ' y 2 Small probllc‘zm . _ 24 ) L ?7.3

* 3. Great®problem . 13 14.8

91.. NOJ HAVING FOOD I A4 USEDTO £

0. No answer ‘ o .‘ 1 « 1.1

1. - No problem [ ) 40 45.5

2. smi1l problem ¥ 3 44.3

2 .Gr:éat problem 7:-;:. L ' ;8‘ \ 9.1
2. HOT_UNDERSTANDING ENGLISH o .

0':' ‘No answer - -

1. No problem = . o BE:* IR 92.0
.2, small problam A 5 5.7
T 3. Great 'pr6b1em ’ 2 2.3
93. NOT UNDERSTANDING FRENCH ‘

0. No.answer Nt < ~(

1. - No problém A . 26 29.5

2. small problem ™ <2 0.7,

N ° 3. Grest problem . ? . 3 - 39.8




RSN SR U,

94,

95,

97

, C o e
.‘,5

AN

o ]
NOT BEING ABLE TO EXPRESS MYSELF
IN ENGLISH

4 -

0. No ansﬁer
1. Nb problem
2._'Sma11 problem

© 3. Great prob'lem n

NOT BEING ABLE"TO EXPRESS MYSELF IN .

FRENCH

0. No answer Vo

- 1. Ng problem

2. Small problem

3. Great prob'lem
. 'FEELING LONESOME FOR MY HOME AND FAMILY

Frequency

0. -No answer

1. | No problem

2. Small problem -

3. Great problem

MAKING ‘FRIENDS WITH CANADIANS

1 - =,
. -
s - e
A A - omvpe ¢ . P —

0.. No answer -
1. No problem ‘ °
2. Small .pro.blem '
3. Grea't Jprobiem -

4

k(“

81

21
" 25

20
4
30

42

.18

Percentage

1.1
92.0
2.3
/
4.5

2.3

- 23.9
28.4 ;
45.5 '

1.
22:7. .
2.0 '
3.1

1.1
47.7 ' ‘

| 30.7
20.5




‘. 4 . , o~ >
) o -197-
. A \ Frequency ' Percentage -
98. .J'(@KING FRIENDS WITH THE OPPOSITE SEX ' .
0. Mo answer . ' \- . - B
) . Do) ) '
1. No problem - ’ ) - 781 ¢ 59.1 ,
2. Smallproblen - 2] 23.9
3. Great problem S . 15 17,0
99, MEETING CANADIANS OUTSIDE OF UNIVERSITY B
- 3ETTING. ; , :
=
0. No answer . . 1 1A _
“T. No problem . . 34 , 38.6
; 2. Small problem : Y -é9 f L 33.0 .
};- " 3. Great problem ' "24 27.3 c -

100. - GETTING A JOB IF T WANT ONE

m 0. No‘anAswer - : 4 . ' 4:5

1. No p{oblem o 100 . © 1.4
2. Small problem - 8 . 9.1 . Z
. 3. Great problem o - 66 75.0 R ’
101. FiNDING THE SCHOOL WORK TOO DIFFICULT o g : T “ "L
0. No answer ' 2 - 2.3 ‘
1."‘ No problem ‘ % s2.3 |
2. small problem O . 36,4
. 3. Great problem . ‘ 8 “39.1 .
") 102. FINDING OUI ABOUT WHAT COURSES TO TAKE e ~
0. No answer i ‘ - ® - o ;
) 1. No probiem -. o ' ‘ 60 68.2
2. Small problem = - X 261
3" Great problem ’ I 5 » . 5.7

LSO %%



NOT. HAVING ENOUGH TIME TO STYOY

0. 'No answer
1.” No problem
2. Small pr:gblem

A
3. Great problem

GETTING ALONG WITH MY ADVISOR

-

0. No answer

1. No problem .

2. Small problem

3. Grqgt problem -

GETTING TO TRAVEL 1

N_CANADA

" . 0. No answer

2L No problem

2. “Small problem

3. ‘Great p(gdﬁew
pro¥ie
CONCERN ABOUT RACIA

0. No answer

1. No préblem_

2. Small problem
3. Great problem

L _DESGRIMINATION.

54
22
16

17

2

39

F;gguenbx

¥

" ber O

ercentage




A .

L

109.°

107.

v

-199-"

.
ot "
' - *
’ .
.
’ L

- KEEPING UP WITH THE NEWS FROM. HOME -

0. No answer ,

' 1 " No problem

2. Small problem
3. Great problem

.y

CONCERN ABOUT FAMILY
8. No-answer S -
1. No problem . .o

2. Small problem
3. Great problem

HAVING MY- BEHAVIOR MISUNDERSTOQD

0. No answer

1. No prob'lem(\

2 Small problem °

3., Great probiem
ANY OTHER PROBLEM¥®

110.

0. No answer, by

1. Hypocteisy among native students

‘ M p

2. Depression ) - .
3. Im'nig'ra“tjAon problens
4. Other; Lo
e
.
- \ :

Frguegéz

.

27
-31
30

24
32
. 30

- 37
26 ~-
23

Percentage

77.3
5.7 ' ?l
13.6
2.3
1.1




1.
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0.

No answer

1., Yes

Y 2.

v

No

Q'

112.  ARE” YOu SATISFIED NITH YOUR PRESENT

HOUSING ARRANGEMENTS ¢

N 0.
N
2.

3.

4.

No answer } N
Not satisfied
Fairly dissatisfied
Fairly satisfied

Very satisfied

113,  WHAT ARE YOUR PRESENT HOUSING ARRANGEMENTS?

0.
1.

B e W N
e

]
No answer ‘
. N
Room in a private home
Dormi tory&
Apartment .

Sorerity or fraternity

Family/Relati ve

" - 114, IF YOU ARE NOT LIVI?G‘WITHGVOUR PARENTS
‘ N DID YOU LAS E WITH THEM

an A~Aow N

0. “No answﬁ
1. Less than 1 ye@.\

et

1 year

'2 years e

3 years .
4 yea}'s

Percentage K

2.3
87.5
10.2

-2.3
18.2
12.5
45.5
21.6 |

83.0




t r e - ——r——
. o - , & . N
: mm—————— w :
" iy Iy, ” . o ® e
o~ .\ " r‘-%:
v: ) ~'. ) ¢
_1 - 3
' * '201' ' * @
‘ - ‘\ ’ ¥ -
- 1 ) w .
. . Frequency Rércentage ,
v '#14. Continued - S . C ) B
. , - - N b
i . 5 years e o | ) 15 17.0
—~ 1. 10+ . o r\f - 4.5
‘ 115. DID YOU HAVE A:J0B IN NIGERIA BEFO o -~
. - .cb‘Miﬂge"T‘o', CANADA? “_“"“_B'F"_ ‘ -
. -k Nl . . T -
. 0. No answeg\ ' i 2 ‘ 2.3
§ 1. Yes - ' . 7 81.6 .
2. No - S 10 ms - Y
| 3. Don't know ¥ T g a4
4. Other o S 1.1 -
5. Sort of = . 1 1.1
i ! i \ ‘ -~ . i .
. 116. WHAT TYPE OF WORK'WAS IT? ‘[ ‘ : .
0. No answer ' J . . 1n - 12.5
1. Civil service %" . 523, ‘ !
2. ,Teaching : 24’ : 2945
. . s . S N N
3.~ Medical Prad¥itioner 2 - B 1
L . . .
- 4. Technical Line T« . ] ) R P R ¥
. e . . * .
7 5. stevdoring . L 2 2.3
6. Business ' 1 ‘ 1.1
\ ‘ .
' P .
’ '."' £ 4
\ 1
/?,




N

F

~ . ‘~wﬁAT IS THE NAME OF. THE posITHON? '

0.
1.

-

o [ =3 ~3 o, u»n B ?.) no,
e * - - -

A
No answer

Civil ser\i”t
Teacher/tlgagxdaster
Medical Officer
Technical Officer
Clerk ‘

v
-

.. Education Officer

Entrepreneur

Marine Commandant

. " Broadcaster

H§. HOW LONG WERE YOU HOLDING THAT POSITION?

- 0.

\

- »
~N G B W N
- - . . - L]

'Nq answer

Less than # year
2 years /
3 years

4 years -

5 years .

6 years

27 years

T+ '\

P

-

' Fregu‘engz

r
" 12.

Y
2
23
14

, .
w (=2 SN S, |

—t

L
e

13.6
13.6
- 44.;
1.7
6.8

-12.5

2.3
2.3

, Pe rcentage

-

e

.

2.3

1.1

2.5
27.3°

26.1
15.9
5.7

6.8 -
3.4

T 14l
1.1

- e,
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I3 o
o Frequency
RE’IURN T0 THIS JOB?

119. DO_YOU_EXPECT TO

%

. .“ ‘a.; ‘ / i

Pe rcegggge .

l‘ R 0. No answer ™ 13 . 14.8
¥ - . ) M o '
~ : 1. Yes / = 13 14.8
2. No PRI 52 . %, 59.1
3. Perhaps o 7 . 8.0
_ . 4 Don'tknow o ,<E" 1 1.1
X - 5. It depénds , ¢ 5 1.1
. 7 6. Othler | 1 1.1
, - 120 WHAT PROFESSIONAL FIELD DO YOU HOPE T0 ) — )
N, G0 'TO IN NIGERIA WHEN YOU GO BACK?
[ ' .
0. No answer ' 1 1.1
‘.'\ ) )
: 1. Engineeriné~ 14 15.9
| i 2. Medicine ° o+ . 9 10.2
3. Teaching , / 32.7
4, Civil Servicé . 25.0
¥ S 8 " .
' 5. YSocial Work .
6. Accounting .- BN 2.3
7. Hotel Bu.s1nes‘s 10 11.4
1. 8. Stevedoring - 6 'y- 6.8
9. Can't decide I 3 :\ 34
N /A’F. « g
. Y
E R ( '
¢ ¢
1 ] “ ' «
‘ . ﬁ ‘




! fo-
\‘( \
f
ﬂ‘\ 121
fa]
\ . \ )
122,
A4
/
123.

b 1
L -204-
. Frequency ; *
DO YOU HAVE A SPECIFIC JOB WAITING ' ‘
R YOU WHEN YOU RETURN T0 NIGERIA? « \
0. No answer . 3
1. Yes \\\‘*tfk o gﬁs
2. No - .« T " “ag
‘ N . " s
3. Perhaps \-} 9
4. Probably "\ s R 1
5. 4Don 't know \ c. . 1
~a

HOW DO YOU ASSESS THE "OTENTIAL USE OF
AUR STUDY I CANADA REGARDING YOUR .
LLENGE FOR THE FUTURE IN (—»

RIAT ;o™

(W3

Q. No ab.'.wer ‘ ' s -

1. Not very us;fy - 9

2. Qui te usefu 20

3. Very use_fu1 . " 59

WHAT SORT OF PROFESSIONAL SITUATION DO —~
U HOPE TO HAVE ATTAINED IN YEARS

TIME AND HOMW OU_RATE YOUR CH. CES

OF M’TAINING THIS?

0. No answer . ) A 1‘\

1. Leadmg position 1n my field S -1

2. Higher Grade : o 21

3. Change job ' \ 1

- Percentage




-205-
Y '
Frequéncy
124. *HOW NOUiD YOU COMPARE YOURSEL?'NITH ‘
PiﬁﬁSE COLLEAGUES OF YOUR WHO WOULD
AOCD A SIMILAR JOB EXCEPT FOR
FOREIGN EXPERIENCE? - -
! _ : 0. No answer A
. . . .9
1. Less Realistic - .0 . 3%
[ . - :
2. Same Level - - 3l
3. MorefQuahﬁed' N ) -1
125. COQLEAGUES BEING HARDNORKING?‘< /
0, Nganswer B 13\\ ]
1. Less harw ' % |
. 2. Same Jevel 41
o ( 126. COLLEAGUES BEING PRACTICAL? ) - o
{‘ . [CJd ‘ Q
. 0. No answer

C 1. Less practical 4 . 50

\ ' " 2. Same level ‘. g 25
B ‘ 127. COLLEAGUES BEING PROGRE§SIVE?- sy

c 0. No answer, - | ] 15

1. Less progressive
2. Same level ) -

128. COLLEAGUES QUALIFIED FOR THE J0B?

0. No answer ¢

L. Less qualified

2. e level

AN

b ‘"

A,

’. :

Percentage  ° -

VA
. : /\
4.8,
a0 ’y Y
837
11
14.8

17.0
- 25.0
58.0

- 17.0

25.0 . °

58.0




129.

[P e

:’WP'
=330,

TELIY
R

131,

l;’ i

133.

. ' I
COLLEAGUE§ BEING RESPECTED? h
L]

- e

. e !

Percentage :

Frequency

Y

~0. Ho answer 15
¥ a
1. Less respected 29
2. °Same level - 4
COLLEAGUES BEING POPULAR?
0. No answer ' 14
1. Less popular 23
2. Same level, . " 51
- .
REGARDENG'YOUR FIELD OF SPECIALIZATION,
_WHAT DITIONS QU _EXPEC MOVE
INTO AFTER YOU EF 1 \ OME?
0. No answer * 2
1. Return to former job- 13
2. Positive Expectation - 73
132. _ DO_YOU THINK NIGERIAN STUDENTS RETURNING
RIA FROM STUDY IN CANADA NEED ANY
S I P :

0. No answer 2
17 Yes 56
2. No S5 0®
IF YES - WHAT 'SORT OF ASSISTANCE AND WHO
SHOULD GIVE THAT ASSISTANCE? o
ADEQUATE PAY AND PROMOTION: \

0. No\answer Vo ‘ '35
1. Government i 45 -
2. University . \"\\ 2
'3. Private organization | .4
4." Individuals 1

'ﬁ\
|
b
!

!

|

©15.9
. ~N

17.0
33.0
50.0

261
58.0

2.3

1\.8

83.0

2.3

63.6
A#,1

3.8
. 511
2.3
4.5
1.1

HOT~—




& - JRUC

\
E q et A S s —

A . ‘
- 'Freguencz
133, Continueé. ) \
5. All S
134, PLACEMENT: ’
4™ 0. No answer _ . 35
1. Government . ' | NS
2. University: . 4
3. _Private organization . e
4. Individual > 1
5. All . | oo
135, GOOD CONDITION OF WORK: - o
‘ 0. No ansi@@", | . 34
1. Government | < " 48
é. University 2
" 3. -Private organization ~“/” 2
N 4. Individuals - ' . RN
136. - EQUIPMENT-ANU FACiLITIES:
g, OiﬁiNo answer .- ' 34
". 1. .Government ‘j‘ | .45
2. \University ) ' - 7
3¢ Private organization C 1
4. ATl o 1
; ' ’ =

=,

e .
51.1

S

SR

Percentage

1

=y
-
-

39.8

4.5
2.3

1.1

4

38.6 - f
545 - |, 1
1
|

2.3
2.3/

28.6

-51.1

8.0

11,

N\



"

*

137.
| 0.
1.

2.

¥ 3.

4.
5.

138. OTHER:

0.

1.

quy

3.
o
139. DO

-

i

RECOGNITION:

No answer
Government,

B
Udiversity
Private organization
\Individuais
All,
No answer f£>
Government
University -
- .
Private  organization

Individuals

YOU RECALL ANY PLEASANT

0.

——
-

o s w N
A

{)l

10.

M_YOUR S Y I
.No answer
Snow ‘
Lack of e§E§rience
None ) .
Attitude to foreiénerf‘
Wam reception

Beautiful scenery

Local French accent

Prudence .
Dedication to work

Other

¥

i

EXPERIENCES
A7

Fréququx

.

Percentage

38 -

#
3
e
3
2

o

;e

¢
1

43.2.
46.6
3.4 -
11
3.4
2.3




y v FIRST DAY IN CANADA?

- - . * ' - [ ] B . N
,;. | 1. Weather | o . 8 : -9.?| |
2. Npne . ‘ , o e A 34N
3. Social discrimination R - o 19.3
"% 4. Hypocrisy . 70 . 8.0
5. .Imnigration problem S 7o 8.0
- %. Langudge barrier (French). » i . 4 159 g
’ 7. Dishonesty (Taxi fare)_ ) .2 2.3
8. Loneliness . ) S 1.1 .
.. . / ) . 7
X 9. Theft (belogging in hotel) - 1 -
> 10.- Food problems " C C 1
141. DED ANYBODY MEET YOU WHEN YOU ARRIVED IN
" CANADAZ T , ,
M : , 7 . .
. . 0. No answer. o 4 4.5 -
\ .

14). ANY UNPLEASANT EXPERIENCES FROM YdUR

o . b . R -
0. No answer , . ) ' - -

—
-

Canadian friahd - , 6 6.8 "
2. Nigerian friend - ~ . .18 T w05
! '_ 3., Re1at§ivgs_' - T . - 50 ‘ 67.0

. - : . v .
e S8 4. Other # ~ , 1. - - 1.1




Q
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© " Frequency . Percentage

' /
142." WHAT ARE YOUR IMPRESSIONS OF THE WAY !
YOUR SPONSORING AGENCY HAS HANDLED

YOUR CASE? ‘
0. Mo answer | 33 37.5.
1. Satisfied | 39 1.3
2. Dissatisfied i B | B S P -X 4
3. -Nothing | C 5 ‘5.7

143. DIi) YOU .FEEL THAT YOU WERE ACCEP*D BY -
OTHERS AT THE UNIVERSITY: AS WELEAAS

OTHER STUDENTS WERE? ‘ :

0 No answer . | 16 . 18.2 .
1 Yes .. 50 56.8 |
2. No ) a 23.9 |
3. Not sure - 1 LA ‘ ‘ 1
144, AS WELL AS ANY OTHER'FOREIGN STUDENT WAS? = - : - 1
Msvger \’ 7 ’ '8._0 . i
1. VYes ‘ * | . 68 77.3
2. No - | BT 13.6 ‘
3. Hot sure BN 1 1.1. -
145. HOW DID YOU FEEL ABOUT THE PRESTIGE YOUR '
T PRESTTCE O THER RATTONATITES ST
THE EVES OF CANADIANST . | o0 :
0. Nooanswér o .'b - . i
1. Very good N T ‘ i
2. More of a hindranchs . - 2 2.3 j
3. Lack of financial assistance § 2 W 2.3 ) |
4' None - _. ) | 19 - ., 216




ol

145,

146.

.

- SRTE /] ..

o . Frequency  Percentage .
Continued. | " o

3rd World national : S5 . BT .
6. Ashamed . ‘ \ 7 2 %.3 ’j
7. Disappointed SR 1.1
8. Notmuch S 13t 18
9. Cannot be comp'ar;éd - 1 1.1 \
10. Other ‘ S T Jh |
HOW MUCH DO YOU THINK CANADIANS ARE

147.

- INTERESTED IN NTGERIAT . .
0. o

1.
2.

3.‘

4‘

No answer °
ilone

Fairly Interested

Very much interested
Don't know )
HOW WOULD YOU RATE THE GENERAL. KNOHLEDGE

. OF CANADTANS ABOUT NIGER IA?

0.

1.

2.
3.
4

No answer

None

-Bare]y informed

Fat hy well mfomed

1

weﬂ informed

3
45

1.1
3.0

55.7
8.0
" 2.3

" 3.4

35.2
51.1

8.0.

2.3
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-4

148. HOW MUCH DO YOU FEEL PEOPLE HERE TO
] EE‘T%¥EﬁE§TEﬁ‘Tﬁ"?ﬁﬁi‘?ﬁﬁ%TﬁN""‘“’

EXPERIENCE?

. 0. No answer ~ .
1. Not interested -
2, Fairly interested

3. Very interested :

149. WHICH PROBLEMSAAND ASPECTS OF YOUR -
Y ’,/EﬁﬁﬁTﬁVTEEE %%ﬁ%%fﬁﬁE’ﬁﬁ§T‘TﬁTfﬁE§TED
TN KNOWING FROM YOU? ;

: 0. No answer _

-

None X ‘
Political situations & economy
Going back or not
‘Cul ture -
Last Civil War ‘ ¢
Discrimination among Tribes
Diseases |
Y
Life eypectanc?
Educ;tiqna'l system
. Per capital incomé
;ther

. ®

("

W © ~N O & o N

’ »
{
c
— -,
N —

13. Man power elites

1.” Standard of living .

Erequency

39
35
1

20
15
23

~s

Perceritage

.

3.4

44.3\ .

39.8
12.5

RS

1.1
22.7
17.0
26.1
8.0
13.6
1.1

1.1 -

P4
1.1

1

1.1

- 1.1

1.1

[




~

153.

.Frequency Percentage.

150. DO YQUFIND SERIOU\S ,MISCONéEPTI(I)NS ) .S
0. Ng answer ‘ T . v 6 6.8

. 1. Yes, alot ‘ i 65 73.9
¢ - ) f
2. No : o 18 - 14,8

4. Sometimes . 2 : 2.3

3. Some | " - 24. 2.3

IN WHAT RESPECT DO YOU FEEL YOU CHANGED

'GENERAL KNOWLERGE: .

ULT OF YOUR STAY?

-

4 Other ' 1. 4»1.1

" INTEREST IN WORK:

0. No answer ' c T 'l2‘ . 2.3
1., Greag extent | 47 53.4
5. Some extent - - . . - 3% . 40.9

3. None ' ‘ : 2 2.3

SKILL IN SPECIALIZATION FIELD: t .

0. No answer : c 4 . 4.5
1. Great extent S 56.7
2. Some extent S o2 36.4
3. MNome % - : 3 3.4

0. No answer'. ’ ' 3 ‘ 3.4

1. Gr;)eat extent . 54 . 61.4
2. Some extent o 20 ‘ 22.7
3 None | ‘ n i 12.5




164.

155,

157.

PERSONAL HABITS:

0.
1.
2.
3.

No answer

Gﬁéit extent

Some extent

‘None

QUTLOOK ON LIFE:.

0.
1.
2.
3.

‘No answer

Great extent
Some extent

None

HUMAN RELATIONS

0. No answer

1. Great extent '
2. Some extent
3. None

OTHER

0. No answer

T. Great extent
2 Some extent
3. None
~X Don't know

—— e

e
B

38
33

' 66
12

. Percentage .

4.5
3.8°
50.0

13.6

4.5
{
47.6

-

38.6
9.1

9.1
43.2
37.5
10.2

75.0
13.6 -
6.8
3.4
1;1 L




. =215~

o Frequency . Percentage

158.  HOW MUCH 0O 'YOU ‘THINK YOU HAVE CHANGED
G _YOUR STAY IN CANADA? °

0. No answer ' ‘ - 5. ( 5.7

1. Not at all . ‘ 8 ' 9.1
2." To some extent o 45 ‘ 51.1
. " 3. To a great Fxtent . .30 4.1

159. WHEN YOU RETURN TO NIGERIA DO YOU EXPECT

T0_NOTICE ANY DIFFE%EN'(_ZE BETWEEN YOUR
TERESTS AND OPINIONS AND THOSE OF YOUR

160. FRIENDS AT HOME: \
0. No answer - ‘ 5 & 5.7 /
LoYes R 75 8.2 |
2, No . - 7 ' 8.0 |
3. Other - B 1 (IR
161. RELATIVES AT HOME: C e '
0. ﬁo answer ’ h 5 S T A
1. Yes { ‘ 67; e
2. No o 5 . - 17.0
3. Other | K B, B
162. WHAT DO _YOU THINK ARE THE MOST SIGNIFICANT.
. DIFFERENCES BETWEEN NIGERIA AND CANADA?
0." No answer ) Y, : 4 - 45
_ 1. Standard of study g 7 6.8
\ 2. Social life and moral noims 27 30.7
3. - Standard of econgmics & technology 35 39.8
- dministration 14 . 15.9
| mnew ‘ 2 2.3




ok ,, g Frequency
.§>

163. WHAT INSTLTUTIONS, WAYS OF LIVING,
VAW I F ULD You

INTRODUCE 10 NIGERIA? -

0. No answer , 3
1. Techno1ogy. ' ’ - 23
2. Health o 2
3. None ' o 21
4. Education Y 14
5. -Social system . 12
6. Attitude to work ORI
"7. -Politics . n
8. Others - ' 1

164. HOW WOULD YOU RATE YOUR ENGLISH ABILITY?

S 0. No answer “ 5
1. Excellent ° ' lZKr :
o 2. Good : : - g 52
’ . 3. Fair | 10
165. HAVE_YOU TAKEN TOEFL iTEST OF ENGLIS
EIGN L ‘
jA 0. *No answer 9

1. Yes | x
| 2. Mo _ a6




" 166.

167.

168.

OMING TO AD.

0. No answer o -9

1. Yes .37
2. No ) : 7 42

_ . Frequency

B, WAS YOUR SCORE? ’ | '

0. No ariswer B , ‘57 ( 64.8 \1
1. Less/than/.{so/;m ’ 1 i 1.1

= : R
2. 351-450 S B IR ) 1.1
3. .451-550 ar 4 | 4.5
4. 551-650 : ' 12 13.6
5. §51-750 S 8 9.
6. 751-850 ‘ - 3 3.5
7. Not necessary f ' 1 1.1
8. 'Very much above avérage R L 1.1
WHAT OTHER LANGUAGES DO YoU SPEAK? & = . =
0. No answer 5 SR I 4.8
.1. 1 African language \ ) 33 T s
2. 2 African languages 33 37.5
| 3. 1 Africa;n,'l European }5 24 »\‘27.34’(

4. 2 African, 2 Eurt;pean 3 ~ 3.4
5. Wore . o 1 B
6. HNone ‘ b 2 2.3
HAVE YOU EVER BEEN TO FOREIGN COUNTRIES

F




-7 2

¢ requency Percentage

p " 169, WHEREZ - - | - '
.., 0. No answer ‘51 58.0
© 1. Euwope o B
2. North America a o 11 )
/ 3. Other African countries : 3 W' B
. 4 America . 2 ‘ 2.3 . .
170, HOW LONG? : - ' '
0. No answer : ' ~ ) 50 58.8' .
1. Less than 1 year B L 27.3 .
2. 2 years B ’ . | 9 10,2 _
- 33 years \ - 4 s
4. 5 years L R T 1.1 !
171. IF_YOU COMPARE YOURSELF TO MOST PEOPLE. ‘
OF YOUR AGE_IN NIGERIA, HOW EASILY WOULD
YOU SAY THAT YOU WAKE FRIENDST
. 0. Ng answer 4 L 4.5 N
1. Much mo.re di fficu]t' than an average 1, ' 1.1
) 2. Not quite as easily as an average = 9 " 10.2
| 3. About as easily as an'average pers;:n‘ ‘50 ' "‘ 56.8 ‘
, N\ .4. More easily than an average person 23 ’ 26.1 . ’ -
' ) 5. Other N 11 '
~\




.5 - . ~8

A Frequency Percentage

We are interested in some of the
different-reasons people have for -
coming to Canada to study. Hence, ' .

questions 172-183 are reserved for. i . .

such exercises. ) .

172. GETTING TO KNOW PEQPLE IN CANADA HL_

0. No answer 1 3 _ 3.4.
1. Not at all important . -42 (/47.7
2. Somewhat important - | 35.2
3. V.ery important “ . ‘1’2 L _ 13.6
*173.  GETTING TRAINING IN MY FIELD

0. No answer ’ | ' ‘_ 3, 3.4
1. Not at ;H important 5 5.7 .
2. Somewhat important e 13.6,
. 3 Very important : | 68 . 77{
174. " GETTING A DEGREE | , {sﬁ/ ‘

0. No answer : 4 , 4.5

b

1. iot at all important ;o 2 2.3

2. Somewhat important 16 18,2 -
3.‘ Very important - | 66 ) 75.0
175. SEEING DIEFERENT PARTS OF, CANADA

0. No answer -

. Not at all important - 36

2. Somewhat important ' 39
Very important 8

-




176. anme QUT HOW_PEQPLE LIVE m CANADA
. 0.

No answer —
1. Mot at all 1mportaﬁf-
2 3 Somewhat .i mpo'rtan&
3. Very important
- V77, LEARNING ABOUT THE FORM_OF GOVERNMENT

0. No aqswer

1. Not at all inporiant

2. Simewhat important

3. Very important G

‘.

178. HAVING A CHANCE TO BE ANAY FROM HOME

" . Q. No answer
1. Not at all important ',
e 2. Somewhat important

3. Ve;'y important

179, HAVING A CHANCE TO LIVE WITH PEOPLE IN .

" ANOTHER COUNTRY :
K 0.

No answer
Not at all important ~

Somewhat important

Very important

b

Frequency

+ 33

40
10

42

- 13

37
35

14 .

37
35

14 -

Rercentage

5.7
37.5 .
455,
11.4

4.5
47.7

< '33.0 |
.

14.8

2.3

42.0
39.8 .
15.9

2.3 .
42.0
39.8
15.9
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Frequency ~. Percentage |
180. FINDING QUT _HOW PEOPLE IN MY PROFESSION ‘
& WORK_IN CANADA | ¢ :
0. No answer . ' 4 ~ - L 45 ‘
1. Not at all importanr;: ' 21 | o 23.9
2.. Somewhat important © 25 "28.4
‘3. Ve’ﬂry important ) ‘ - 38 - 43.2 ‘
181. FINDING OUT MORE ABOUT WHAT I A LIKE
0, HNo answer ' A 4 ~ ’ 4.5 ,‘5',..
1. Not at all imortant 1 I 28.4 ‘
2. Somewhat important. - T 28 31.8 !
3. Very importanf , 31 . 35.2 4
- 182. ‘HAVING DIFFERENT EXPERIENCES . ' :
0. No answer ‘ 4 - 4.5 ‘
1. Not at all important . 3 3.4 "
2. Somewhat important . | , 37 "42{(‘)
3. Very img,grtant . 1 ) ,‘ ‘ 44 50.0
183. MEETING PROFESSIONAL COLLEAGUES
W 0. No answer 9 10.2
N 1. Not at a1(1 important 18 x 20.5
‘ 2. Some'what important , 24 - © 273
3'. Very important ‘ 37I" | | 42.0 Q
. . /e
<
g l
. +

B
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{ .
Frequency  Percentage
We are interested in a list ofthinéé . P |
~ that peoplg can do together. And we .
are equally interested in how important
- it would be for them sharing this
experience with Canadians during their h) , -
stay. . - < ) s
184. 'FALK ABOUT COURSES AND STUDIES
0. No answer '\ 2 . 2.3 .
. 1. Not at all 1mportan/1/:/ . | 5_ : .‘5.7. - ‘ ‘
2. Somewhat importang(i - ;. 32 36.4 s N
3.. Very' importint (3 B Coae - 55.7 ' o e
185.  VISITS IN EACH OTHERS ROOM OR HOMES T S
0. No armswer ‘ S 4 4.5
1. Not at ail important. - . 35.2 . )
2. Somgwh%t important | ) . 39’ C 4.3 s
3. dlery important | A\ ) 14 ' 15.9 : |
185. TALK ABOUT LITERATURE, MUSIC, ARTS -
0. No answer . 2 2.3°
1. Not.at all important' L 24 : 27.3 ' -
2.~ Somewhat aimportant . ‘ 48 54.5
. 3. Very important - o 1w 15.9 .
187.  TALK ABOUT FAMILIES AND LIFE AT HOME \
0. No answer . . 3 o 3.5
1. Not at a}1 important' o ‘ 27 ' 30.7 .
2. - Somewhat important S L T 46.6
3. Very important R T 193 R
- . o - . ‘
,
- — /



o . .
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. ‘ ' . '  Frequency Percentage
188. -TALK ABOUT OR DO THE SORT OF THINGS ' )
. N U WOULD TALK UT OR DO. ONLY WITH
0. No answer ' ' , 5 ) 5.7
- 1. Not at all important - . r. 35 39.8
‘2. Somewhat importgnt - ' \ " Kj| 35.2
o . . \[ .
! : . 3. Very important . 16 < 18.2
f ) -, 4. Other SR o V1 >
i » ' 189. ARE_THERE DTHER WIGERIAN STUDENTS IN -
. .~ 'YOUR CLASSESZ -~ - -
. _ -~ 0. No answer '’ - : - .
o~ 1. Yes * : 7 81.8 <
- e 1s2
; 190. OFTEN DISCUSS TOPICS GF COURSE
M . 0. No answer . S } 20 22.7 ,
7 s . ¢ R -
- T ves| - 62 : 70.5 ..
' @ . 2. No ot o BRI 6.8
.y 191. OFTEN DISCUSS TOPICS OF INTELLECTUAL ¢
At INTEREST L
. 0. No answer ' - ‘ 18 - 20.5
- | - | " I
1. Yes .. o * 62 70.5 - .
. . 2. No . - - o S .8 . 9.1
Y = . o » ' ) .
> © 192. SOMETIMES ENGAGE IN SOCIAL CONVERSATION | .
, 0. -No answer ‘ ' 19 . Co21.6 . J
s TT 0T 1. Yes ) . 54 - 6.4 |
. R T 7 O - R VX I
. / . \ ‘
i . Ao~
n"/ ! s ’
. -/} R ) » . ] ’




EVER TALK ABOUT PERSONAL MATTERS

0. No answer e
1. Yes A

2.”7No” ~
P .

Are there any Nigerian students in your

classes with whom you do any of the

fb]]owing’

. PFTEN DISCUSS TOPICS OF COURSE

>

0. " No answer -
1. Yes
2. No

4

OFTEN DISCUSS TOPICS OF 'INTELLECTUAL
mEEsT

0. No answer

1. Yes

2. No. .
SOMETIMES ENGAGE IN SOCIAL CONVERSATION

0. No answer
1. Yes
\\

.\No . 3

EVER\TALK ABOUT PERSONAL TTERS

0. No sniyer

1. Yes
2. No




' " 198,

199,

200.

201.

" 202.

| Frequency Percentage

Are there any faculty persons with \l
whom you do the foHowmg

OFTEN DISCUSS TOPICS IN YOUR AREA OF

SPECTALTZATION
0. No answer . 1 | 1.1
1. Yes . 76 . A86.4
2. No ? o SR ¥ 125
OFTEN DISCUSS OTHER TOPICS OF INTELLECTUAL
TNTE'RTS'T'_————_—'—_'_—_\
0. Wo answer’ : 3 ] Y o3.4
1. Yes ‘ ' 59 " 67.0
< 2. No ' » 26 29.5
SOMETIMES ENGAGE IN SOCIAL CONVERSATION .
6.~ No answer ,',' . . 4 . 4.5
1. Yes. | 49 55.7
2. Mo 35 3.8
EVER TALK ABOUT PERSONAL MATTERS )
0. No ans'\wer . 4 ' 4.5
1. oYes N - - o 27 " 307
z\}%\ L s 63.6 -
3., Other - : 1 1.1
CdMPARﬁD WI'}H OTHER NIGERIAN STUDENTS IN ’~
CANADA, HOULD YOU SAY YOU HAVE
0. No answer 1 B
1. Smalter circle of Nigerian friends 42 ! 47.7
' ‘2. About average number of Nigerian - _
friends , ) i 33 37.5
3 A much wider circle of Nigerian N ‘
friends : 12 13.6.
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" < w
.. )Freauency  Percentage
" 203. COMPARED WITH OTHER NIGERIAN STUDENTS ' -
- N CANADA WOULD YOU SAY YOU FAVE , K
0. No answer 9 10.2
1. A smaller circle of Canadian friends 36 40.9
2. About average number of Canadian -
7 friends : 35 39.8
! 3..A mu3 wider circle of Canadian ’
friends -— . . 8 9.1
'204. DO _YOU BELONG TO CLUBS AND ORGANIZATIONS + B
IN CANADAZ T
"'-—7& ‘ A . N P
0. No answer i 14 15.9
¥ 4 v \J o
1. Officer in Organization 7 8.0
2. Active member ‘18 * 20.5
- 3. Non member y 49 557
205. WHILE IN NIGERIA DID YOU EVER HAVE ANY ¢ i
CEGE‘ETG—‘I‘&‘“?—FTW_"?“"« N-NIGERIAN ‘ERIE] -
- .o .‘v e
0. No answer . -, 3 < 3.4
1. Yes 44 50.0
2. No 40 - 45.5
‘f
3. Other. 1 1.1 ‘
206. WHAT NATIONALITY? ' ~
0. No answer " 40 45.5
1. Other African .. 15 T 7.0 d
2. 'Eurdpean. = 13 188
3. American 5 " 7.5
" 4. Canadian. 6 5.8




206.

208.

209.

LR - S - A S
e & & .+ e s

’
' -227-
A - F;'eguency P;arcentggg_
Cont;ﬂued. '
5. ‘West Indian ] 1.
6. Miudle Eastern a . 4.5
7. Asians :4 ' 4.5
WHAT IS YOUR MARITAL STATUS? : N
‘0. No answer » 4 4.5
I. Single 38 T 43,2
2. Separated U 1 | 1
3. Married -~ . w455
4.° Engaged : 5 | 5.7 i
IF_YOU ARE.MARRIED WHEN WERE YOU MARRIED? | |
0. No answer’ 45, 51.1 cl
. ;.ess than 1 year 13 - 1\4.8 ‘\'
2 years 9 10.2 I‘
3 years o 7 8.0
4@yaears C 5 5.?
‘5 years 2 2.3
6+ - 6 6:8
O(ther‘ 1 1.1
DID YOU BRING YOUR SPOUSE WITH YOU? (
0. No answer .43 ‘ 48.9
‘1. Yes | L 24 27.3
2. No 21 . 23.9



Freqguency  Percentage

! -~
DO YOU INTEND TO BRIN?/HIM/HER SOON?
-
0. No answer . / 71.6
1. Yes - | ‘ 12.5

2. Mo : ‘ : 14.8 .

3. Other ) a0
. DO_YOU HAVE ANY CHILODREN?" - - |

0. N& answer
1. Yes
2. No
212, HOW MANY?

1

‘ Og¥ No answer
%g‘”; 0 answe
R

2. 2

3, 5
4. 6 , .

3 i '
213. DID YOU BRING YOUR CHILDREN TO CANADA? -

0. No answer
1. Yes

2. No .
214, IFNO, DO YOU INTEND TO BRING THEM SOON?

0. No answer .

1. Yes

2. No




| 216. IF _YOU ARE NOT MARRIED
b | WARRYING WAILE IN_CANADA

215,

_ WHAT IS THE REASON OF YOUR NOT

U RCH

BRINGING
_10_CANADA?

Y

0. “No answer

——

. 'Financial problems

2. Visa pro'b‘le'ms

'3. Other specify

4. Family problems

WOULD YOU CONSIDER

r .

0. No adswer
1. Yes
2. No

CONSIDER MARRYJNG A CANADIAN WHILE IN

2. No

WOULD YOU CONSIDER MARRYING SOI‘EONE FROM

WHILE

0. No answer

1. Yes

2. No

3. Other

Frequency

69

0

44
20
24

12

42
24

20

Percentage

2
14

78.4
5.7

50.0
13.6
36.4

* 47.7
27.3
22.7




—
]

2

: <«
| 219,
:
:
| 220.
|
' .22,
‘: !

222.

230-

-*»

HOW WOULD YOU PRESENTLY RATE YOUR
HEALTH - PHYSICAL

0. No answer

1. Below average
]

2. Average

3. Above average

PSYCHOLOGICAL

0. No answer
1. Below average
2. Average

3. Above average
HAVE YOU HAD ANY SERIOUS ILLNESS OR
MEDICAL PROBLEMS IN RIOD WHILE
YOU HAVE BEEN IN :

0. No answer B

Yes

" 2. No

3. Other

4. Don't know

WHAT ISDTHE OC;:lJPATIbN OF YOUR FATHER 0
GREW UP7_ :

0.  No‘answer .

1. Landlord/Big businéss

2. Small I;us1r]ess T

3. Professor

Freguency Percentage.
2 2.3 \£
k 1.1 -
19 21.6
66 75.0 :
“ s
1 1.1
2 2.3
k)| 35.2

; 87.5
1.1
1.1

1.4~
25.0
8.0

5.7 . . -
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g : , fFrequency -  Percentage

| o 222. Continwed. | _ ' [
: ' .4, Teacher S 8- 9.1
| 5. Religions Minister 2 2.3
P | 6 Skilled Labour T B 20.5 .
| . 7. Unskilled labour 6 o182
223. HOM MUCH EDUCATION HAS YOUR FATHER HAD?
f ' , 0., No answer .10 11.4
L R 1. Mo schoal , e 136,
. 2. ‘Elementary . o 36 0.9 T
T 3. ,Some secc;ndary | 6 | 6.8 '
| 3‘ 4, i:inishéd secondary 5 ; 5.7
!, | . \ 5. Some college * - - 7 . 7.5
6. B.A. P 8 9.1
. 7. Higher = 2 2.3
| 8. Unknown 2 2.3 |
5 B 224. HOW MUCH EDUCATION HAS YOUR. mTHER HD? o |
i'\\ | | 0. No answer VR 15.9 . : B
y ’ R 1. No school ‘ .28 31.8
- . 2 ’Elementary 30 34.1 |
\ 3. Some seconda-ry ‘ 6 6.8 ° )
; 4. Finsihed secondary 6 | 6.~8
, . 5. Some college 2 - 2.3 - )
© 6. BA. . 2 23 ;,_____ .
- \ . !
o ]
] I |
t




225.

226.

HOW MANY OLDER BROTHERS DO YOU HAVE
IN_YOUR FAMILY? ’

No answer

one brother

two brothérs

three brothers

.. four brothers

five brothgrs, .
six I;mtt}ers

seven brothers
eight brothers

nine brother;

MANY OLDER SISTERS?
- No answer
one sister
two sister§
three sisters
four Pisters
five sisters
six sisters

. nine sisters

Erequency

37}

17
' 14

NN ™

37
17

AT

Perceﬁtage

42.0
19.3
15.9

2.0
19.3
10.2

1.6

6.8
4.5

1.
2.3
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;‘ 227. HOW MANY YOUNGER BROTHERS?
]
[ B ‘ 0. No answer
L : " 1. orie younger brother
" ‘ 2. two yoynger brothers
: ~ Y L
PR 3. three younger brothers
, 4. four younger brothers
P " T 4t M .
k : 5. five younger brothers .
b ‘ . 6.° 'six younger brothers
] ] -, IR :
.73 seven younger brothers

u
’

o ] 8. ~nine younger brothers
" 228 HOW MY YOUNGER SISTERS?

y< ' ‘ 0.

1. one younger sister

No answer

e
v & .
.

2. two younger sisters

| L ‘ 3. three younger sisters -
\ ) < .
: \ - 4. four younger sisters .,
} - ! .

r \ 5. five younger sisters

; ‘ \ 6. six younger sisters

7. seven( younger gg‘sters

Frequency

‘Percentage

‘\
|

31.8
15.9
17.0
19.2

6.8
4.5
2.3

2.3°

43.2
22.7
18.2
8.0
45
S
R
ST

"
\
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' Frequency Percentage

HOW_MANY BROTHERS DO YOU HAVE wno\// o

HAVE ATTENDED A UNIVERSITY? , '

0. No :nsyer 38 43.2

1. one brather . 20° 22.7

2. tuo brothers g 16 18.2

3. thre brothers ,0'/ ‘ 7 8.0

4. four brothers . 4 4.5'
5. five brothers " 1 ‘. 1.1

6. six brothers - 1 EOAN

7. nine br:others : 1 1.1
HOW MANY SISTERS DO YOU HAVE WHO HAVE

ATTENDED A NIVERSITTY?

0. No answer J ] . .52 59.1
"1. one sister. . 4 22 ZS.Q

2. two sisters , 6 6.8

3." three sisters 2 2.3

4. four sisters \ 3 4 4.5

5. five sisters 2 "2.3
DO_YOU Ki{OW ANYONE WHO HAS STUDIED IN ’
. CANADA AMONG YOUR FRIENDS AND RELATIVES

IN NIGERTA, OTHER THAN BROTHERS OR SISTERS? -

0. No answe'r L « 10 1.4

1. Yes o N \ 5.7

2. No — 29 ° 33.0




232. WHEN YOU HAVE A SERIOUS PRO
BEQUIRES SOMEONE ELSE WHOM

4

EM THAT

DO_ YOU

¢ USUALLY TALK IT OVER WITH IN NIGERIA?

0.
1.

4.

o

No answer

Immediate family
Extended famyy
Minister of R'engi;ﬁ
Teacher

Friends

233. WHAT GROUP -OF PEOPLE IN NIGERIA COME

.. CLOSEST
> HAVE W1
RELTGION?

-

0.
1.

. (4] L) w [aM]

7.

K "2,

REGARDS POL

CS, EC

[ TO HAVING THE SAME IDEAS AS YOU

MICS,

No answer

Age group
Ethnic group
Political group:
None

Commén people
é]ites

Famj1y members

o

COMPARED TO OTHERS IN NIGERIA OF YOUR -

YOU SAY_YOQU:

OWN_AGE GROUE, WOULD

0.
1.
2.
3.

v, o3

e

No answer .

Depend on other people very little

You are 1ndepéndent

You very much depend on others

4
40
43

1

26.1 - ‘ 44‘
2.7 . |
20.5 N
2.3

14.8

2.3

10.2
1.1

4.5 .
45.5
48.9




236.

237.

URN

NIGERIA?
0. No answer

1. Uncertain

as possible .

HOW CERTAIN ARE YOU THAT YOU WILL -

2. Certain you will return as soon

4 4.5
6 6.8 ~

SINCE YOU. HAVE. REGISTERED AT A CANADIAN l
OLLEGE/UNTVERSITY WHAT HAS B EE'N' YOUR .
’ L"GRADE‘FLio NT AVERAGE? . i
0. chanswer 14 15.9 e
- -
1. A 1 12.5
2. B 46 ('i ,52.3
.70 | . " 14, 15.9
4. Below C 7 2 _ 2.3
5. No grade yet '

WHAT IS YOUR ETHNIC BACKGROUND?

0. No answer ° c -
1. Hausa ‘
2. Ibo = "

3. Yoruba \
4. Tiv v i
5. Efik Y
6. Other \

3

17.0

55.7 -
9 - 0.2 -
2. 2.3

5 5.7




