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- ~Chabtgr one provides a brief history of technical education ‘in

. general and as it developed in Quebec.

Chapter two describes the situation of techrical education in high
'schoo1s in Mon;rea] as é re§u1t of the recommendations of the Parent

Repqrt;

Chapter three and chapter four present the results of a survey done

in four Montreal area high schools.

Whereas' technical education was intended to be an important part of

o éhg\gxgxegj,general education received in secondary schools, this

study illustrates that those students who could benefit by the
P / v

v compiement of technical education are not encouraged'br permitted

to do so.




‘e

.
S

“% . ' ~

Y
i “ °
N -
ﬁ.""- iv - .
) - .
‘ " TABLE OF CONTENTS .
. ‘ A :
Chapter o Page
. ¢ ‘ .
INTRODUETION ...vvesiesten e ceeeieeeedennnt S
(: ) .
l} Statement of the Problem ]
/ ¥
/C\\ # Literature Review Lib
- Brief History of Technical Education i5
° f Status of Te¢hnical Education 8
. . Views-of some Learned Theor1sts on n
-+ Technical Educagion - ~ 18
’ . Techn1ca] Education in Quebec 27 .
11 TECHNICAL EDUCATION IN THE COMPOSITE HIGH SCHOOL 37
0perat10na] Sgt up - o . 37
Technical Programmes in Quebec H1gh Schools 39
Personal Experienge of an Instructor * .. +39
Comparison of Personal Experiences: Technical
Education .in Other Sehool Boards . 48
Effects of General and Pdrental Attitude ‘
 Toward Technical Education on Student
) Decisions AT . 54
TII  FINDINGS I: DESQ&??TION OF THE SAMPLE ....... Cererees 68
. General Characteristics 68
Educational CharacteniStics', 78
IV FINDINGS II: FURYHER ANALYSIS OF RESULTé ......... - 94
The Dependent and Independent Variablés > 93
Cross Tabulation of Yariables 95
Programme Planned for Next School Year . 95
Planning to take any Technical Vocationa]
Courses ] _ . 106




.
§ Ity

5

SENT U

TR

el

T

e

LEAEI_ay o

e
o

=/

Chapter -

BIBLIOGRAPHY .. ce'''vves.s
APPENDICES .

.
a

Planning to Attend University
Planred Programme of Studies at University
Most Important Goal Provided by Un1vers1ty
Intended Occupation

Combining Technical and ‘Academic Programmes
Gives a Better Overall, or General, Education
Combining Technical and Academic Programmes
Better Prepares Students for Engineering and
Sefence

CQ SIONS...

PR B RN SRS B I S I A I B A S A B Y

)
® P ee 0B PP IR REEE OB S

Append1x I - Tables
Agpendix IT - Questionnaire

- .

-
S
-

J

Page i

N8
134 .
158

_ 168 °
189~
193
197
202

" 205

206
215 o

i3




yod

LIST OF. TABLES

’ ' _ Page
- . . ‘ m
Significant Relationships Between the Outcome
Variables "Type of Programme Selected for Next

-” School Year", and some Antecedent, or Indepen-
dent Vamables (Frequencies) and Percentages. 207

Sigmficant Relationships Betwe.e?r the Outcome
JVariable -"Planning to Take any Technicdl-
Vocational Courses", and some Antecedent or
Independent Variables. (Frequencies) and
Percentages. . ' 208

Significant Relationships Between the Outcome
Variable "Planning to Attend University" and
some,Antecedent or Independent Variables.
(Frequencies) and Percentages. - , 209

Significant Relationships Between the Outcome
Variable "Planned Programme of Studies at
University" -and some Antecedent or Independent’
Variables. (Frequencies) and Percentages 210

"Significant Reiationshvﬁs Between - the Outcome

+ Variable "Most Importdnt Goal Provided by
University" and some Antecedent or Independent
Variables. (Frequencies) and Percentages 2n

- Significant Relatioriships Between the Outcome
Variable "Intended Occupation", and some

Antecedent or Independent Variables.

(Frequencies) and. Percentages 212

Significant Relations ips Between the Outcome
Variable "Combining Technical and Academic
Programmes Give$ a Better Overall or General
Education" and some of the Independent Variables. #
(Frequencies) an centages.y 213
Significant Relationships Between the Outcome,
Variable "Combining Technical and Academic -
Programmes Better Prepares Students for*®
Engineering apd Science"” and some ‘of the Indepent
dent Variabies. (Frequencies) and Percentages . 214




{ »
| . T .,

" CHAPTER I S e

INTRODUCTION . - : 2
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Statement of the Problem )

T

o -

h$

e ‘ Montreal area high schools when, as a student teacher, "I encounter-

. g
.¥ ed the problem face to face. Since’ I have been teachi ng techni cal

education for seven years, I hdi)/e witnessed the problem almost
daily. During this period I have spent considerable time
e comparing notes with my coHeagues and looking into the method .

Y
.of use of techmca] education in several high schools.

Knowing that the mushroom-tike growth of so many new

c%ni:rehensive high schools, in Quebec, was a result of the famous
[ - 1 '
- Parent Commission Report (1964), 1 wendered why these new schools -
- ' =
. ‘ were not following the recommendations of the famous report.

Indeed it is now ten years since the first Parent patterned schools
. | - *

began their new pnogramrues, yet:-the expected results have not

[ {

materialized. \

t

chonding to the Palent Report the bad]y needed tet:hnical

I L

education. in Quebec high schools, would. 'ilrproVe overaﬂ general

e _education, produce and better prepare students for university.

. T
f

. As for improving, or broe“dening the.scope of .general education
. [ . ~

: '
- b

. .
' we . . N
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.
' . . . -
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I began pondering the misuse of techmca] educatwn, in -
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the introductory technical gourses were contributing some extra
knowledge and experience at a very basic 1ev§1. AS‘fOP producing
technicians and better preparing students for univéréity the long
vocational courses were required,‘and fhis was wheFe the proBlem
‘began to manifest itself. ‘ ' .

First, there is such a division between thg vocational curri-
culum and the academic that 6n1y fhe latter has the necessary .,
prerequisites'which Tead to university.- Second, the majority of
students are placed 1into vocgtiona] courses, because they'have
failing grades in the academic cdrricu1um. Obviously none of these
students arrive at a university better prepared, for they don't
arrive a£ a]L. In regard to producing technicians, the poorer
students de]eéated to the vocational courses ensure a very high
‘faiiure and drop-out<rate. Those who nun%ge to complete the
programmes are not the better educated technicians that were
destred,

. The CEGEP, the other form of schooling resulting from the
Pangnt recommendations, offers, in §evera1'cﬁses, more advanced
ﬁtechﬁica] programmes. However there.is no alignment of technical
courses from high school to the CEGEP.- .

-1 actually began the work on thts baper wﬂen I first became a
‘technical teacher by chegkihg tite previous records of my students
apd noting the excessively high number of academic fa11ures being

dumped into my class. Numerous discussions with administrators
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énd guidgnce cohnse]]ors-have thoroughly capvinced me that, they
either sympathize and declare that little can be done, or remain
© » confident in'the belief that this is the only so]ut#oni
Very 1ittle has been writtén on the topic of technical

education and its misuse in Quebec, in fact one if fortunate to

find but a few very short articles. By doing a.course project on

the history of technical education in Ontario,I gained an un&er-

standing of problems and development in that province. A similar

project on Quebec proved diff%cu1t, as Quebec, usually behind,

failed to put any real effort into technical education until prompted

- by the~Parent recommendations. However I was able to historically
» tracé what 1ittle technical education there was in Quebec until the .
': _ l\1a§t decade. I also noted a parallel between Qizbec and Ontario
in regard to the forces which promote or hinder development of

technical education.
. : In order Jg,get a look at how techical education is being
| used in schools I prepared a fairly lengthy comprehen;ive question-
naike,’and had one hundred students complete it. In order to
broaden the scope of my research I hgd half these qu?éﬁionnaires
prepared in French. %o further broaden the scope I had twentyJ

five of the questionnaires completed at each of four different

ér. schools. The four schools were, an English academic high school,
\
&
% a French academic high school, an English technical high school
s ]
g' and a French technical high school.
N .

I selected the level of secondary four, or ninth grade, as

that is the year during which students make the decision to enter
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one of the technical programmes, or prepare for CEGEP and -,
university. The comprehensiveness of the questionnaire &1e1ded
more information than was actually needed, however I was able to
concentrate on the main points of interest’

~

The intention was to get the opinions held by students in

regard to technical education, and determine whether those students

with failing grades were opting for techni cal programmes, or
whether students di? select a féchnica1 programme as an augmenta-
tion to their general education. Furthermore I wanted to
ascertain, on a broader scale, whether high school guidance
counsellors and administrators were informing students of the
benefits Svai]ab1e to them through technical programmes.

The questionnaires (discussed in detail in a Tater chapter}
indicate that students desiring todattend university, for the mo§t
part, choose a straight academic programme, and do not attempt
to fit in one -of the technical programmes. This stems partially
\from the lack of counselling. "Out there" still remains the
strong general opinion that tecﬁﬁical education cannot be combined
with academic education, as technical education is the Tower v

class substitute for academic education. This is a problem of

attitude in whtch 1ie the roots of the whole problem.

/ .
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Literature Review

H
1. Brief History of Technical Educat1on 1n Canada

~

Considerable confusion is created by the term1nology connected
with the whole field of technical edgcation. Dne hears-the Ebrms
"Technical", "Vocational", "Technical-Vocational", "Industrial™,

"Industrial Arts", "Technical S&hodl", "Vocational School, and

"Technical High Sdhbo]"f
: .

A great deal of the confusioh stems from'the usk of different

term1no]ogy in different regions of Canade/and the United States

¢

since the outset of technical education. It is difficult to put

concrete def1n1t1ons to these terms which cannot be argued, but

1 shall attempt to c1ear as much of the confus1on as I can in

regard to these terms. _ .
Just befbreqthe end of the last ceﬁtury "Manual Training" was

introduced into Canadian schools. As the Egrm suggests it ‘involved

the teaching of the use of'haﬁd too]s‘andusimple manual skills.

Manual training was sét into the regular curriculum of elementary

schools.

_ The use of the expression:"Technical Education” begins to
appear in many gducationﬂ writings of the)pr‘ovince of Or.\tario Just
_about the turn of ,the centu;y. No doubt the term or{ginaied in the
United States, or Britain, QFt Ontario was first in this - country

- } . .
to establish an effective programme of technical education and there
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the term took root. "Technical" was chosen because the new

" instruction was no longer simply the learning of manue] skills..

}t now involved the learning and practical application of theories
of teéhno]ogy as well as manipulative skills with machines. (Richard
D. Heyman et al, 1972). "Technical Education" has been expanded

as a general term to cover almost all of the understandiné of ‘

machinery and scientific eqdipment as Qe]]«as skills réﬁhired for

"~ .trades and professrons Even a graduate degree in engineering is

referred to as techn1ca1 educat1on at times. It seems .that

"Technical Education” should agp]y to the various courses of

instruction which 1ie between the sk11]ed crafts an the eng1neer1ng ‘

level. There are no set boundary lines except of course, to f"
distingui;h technical courses from those of the fegular classroom *
which are considered as.academic subjects. Actually technical '
education was .,promoted in Ontarie b} industry and the term ,
"Industria]"‘began to show up. "Induséria]" implied that theqrie§
and skills were being taught which prepared the student fpr‘e .
specific function in 1ndustry. (RoL. Guild, 1943)

Ontario created two new types of schoo]s around 1912, The
Technical School and the Technical High School. The Technical

School followed elementary school and actually taught the bagics

. of industrial Frades. It did not fo]]o& regular high school

academic patterns. The term "Industrial Education* often got -

-

" associated with the technical. school, and often they were Ealled

4
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“Trade Schools™. The Technical High Schbo] was a different breed'
in thét it foliowed'the educational pattern of regular academic
high schodl curriculum. Students tock a technical programme -
which iqcfuded certain reqular academic subjects. '

" The use of the,ferm "Voéationa]" perhaps gives the greatest
Eonfusion. It seems to have appeared as Ehe“other provinces '
began patterning technical programmes after Ohtario. "Vocational"
is still much used in the United Siatesn "Vocational" became
associdted with both the technical school and the technical high
school. Tt was introduced to indicate that students were being
given tréining.Which prepared them for a specific vocation.

This term was used instead of "Technical”, as a broader indication
of what was being taught,'when certain non—tgchnjca1 vocations
such ?s office and business practices were included.’

N "Industrial Arts" is an Aﬁerﬁcan term. It began in high

schools during the mid 1930's and was introduced: to Montreal high

" schools during 1941. Industrial Arts courses are™introductory or -

familiarization type courses which serve to give students'a basic,
‘ = .

\understanding of some aspect of ipdustry. Thase courses are

fitted into the regular academic curriculum, and it can'be arqued
as to whether they are part of technical education.
.Technical education is a broad term which has been expanded

.

to include many new app]icationé of technology. When the province

»

of Quebec. launched its technical education progiramme in the mid
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196Q's it/%ptroddced the term "Technical-Vocational® which
encompasses not only those courses involved with theory'and
;pp1icatiop 6f tecpno]ogyﬂ but commercial and business courses *
as well. | | |

The new schools offering technical vocational programmes are
called "Poiyva]ent“.in French, and referred to in Eﬁglish‘as
"Comprehénsive". I have used the term "Technigal High School" to

f

indicate a high school which offers technical programmes in qontrdst

. to the all academic high school. The polyvalent or comprehensive

high school offers a wide selection of technical courses as well

as reqular.academic courses

+

€
\ #

.
(G

"2. Status of Technical Education

Technical Education has always been earmarked by a badge of
infamy in that it is viewed as some basic, ‘crude instruction,
totally separate from general education, that i® given to those

who are unable to cope with a regular academic programme. There

.must be, it seems, that sharp distinction between academic

education and tecﬁnidﬁi education, for never the twain shall meet.
The problem 1ies in the failure to recognize th¥ fact that all,of -
an individual's learning and experiences are blended in that one
receptacle housing what is called general education, What i§
needed is recognition of the re%]ity that technical educafion, in
conjunction with academic education, gives a broader expanse to

one's overall, or general education., Furthermore it is true that

/

s
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some function well in technical education when they did poorly in
academics, but it is not true that anyone who does pborly in
ac;demic circles is suited for a technical programme.
Invariaﬂ]y,-when the fopic of educapioﬁ is discussed, there
is considerable controversy over just what the actual aims or
goals of education should be. Likewise, since its outset, technical
: educa;ioﬁ has been the subject matter, of constant debate as to its
intended role or purpose, Most discussion;, concérning philosophy
of education, become historically linked to. Plato. According to
Wild (1955), the idea of understaﬁding education by understanding
those things about human society, which distinguish it.from animal
/conmunities, is the view of realists, and that, too, began with o .
‘Plato. Wild goes on to :comment on how the realist views the ’
introduction of new subjects, to a gchoo1 curricu1um, as the creation
of a chaotic situation, The realist insi§ts on an ordered
curriculum and distinguishing what is essential from what is .
incidental.
Technical education has suffered from the realist type of

thinking, sinée it has been viewed as incidental, or superfluous

to a regular.curriculum.’ Going back tb the earliest introductions '

of Manual Training in Ontario eiementary schools, we find Strong
opposition from many teachers on the grounds that these new subjects,
“Would encroach on the time alloted to the traditional subjects".

(Richard,D. Heyman et al, 1972) -
I /\ ' - . i
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As an 1ndica£ipn of the strength of teacher opposition,

Heyman goe§ on to quote part of the 1903 presidential address to

the Ontario Educational Asséciation, by provincial supgrintendent

John Séath. Seath warned teachers that Manial Training was going

to stay, and that they'had best begin to put it to use, "For the

proper ends of aducation". (Richard D. Heyman et al, 1972) - -
o Seath did not.force or frighten Ontario teachers into

agreéﬁent with those who believed that the new subjects were re-

enforcement to total education. The teachers may have reduced

their pubiic opposition toward manual'training, bgt their general

. attitude has remdined. The teachers in Ontario were not Eibne in‘:
their protest, for the general public got into the act as wefij__—’
Heyman quotes Vincent Massey, who expressed his views a Tew years
after the teachers, as referring to manual training as a "fetish".
Massey went so far as to sa& that he disagreed with turning schools
into carpefiter shops. (Richard Heyman et al, 1972)

O ‘ Ontario, being the first province to get technical eddgation
off the ground, was the Canadian pioneer in all respects *including
the problem created by the realists. The other provinces,

. ) influenced by Ontario, were to suffer the same situation.
. Discussing'Canadian‘technical education in general, a half
century after Ontario began its.tecgnical education movement,
B.F. Addy (1956) states that technical educat%on has never been

given its due recognition as a contributiﬁg part of gene?al education.

[ 4

|




-1 -

. Although Addy does not refer to the realist view it is much in
evidenée in what he says particularly when he states thgt the
nearest tecknica] education has beén considered as a part of
gbneré1 education is, "At best a poor third cousin".

With the rea?ist view being so firm we might ask how Ontario,
and later the other provinces, managed to get technical education
accepted into schools. Addy gives the clue when he claims that
Ontario learned early to coaperate with'industry in regard to
technical education. Again let us look at what happened ?n Ontario
the. pioneer province. |

John Seath had been proclaimed as "founder", "father",
"advocate", "apostle", and given numerous other tit]és of praise to
emphasize the leading part he played while superintendent of
education, in establishing technical education in Ontario. As
,‘late as 1900 Seath was still attempting to defend manual training
and technical education "On intellectual and cultural.rather than
on vocational grounds". (Richard Heyman et a],']9i2). “Education
is a product that has to be sold«in several areas. Tﬁe_first
customer to be convinced is the sponser, and that is the tax paying
general public.- Seath tried to sell technical education on the
grounds that it.contributed useful knowledge to education in
general. It didﬁ’gése11, and Seath chaﬁéed his sales pitch:
| It was around 1900 that Ontario soared ahead of the other
pféVinces in establishing industries. In short she needed skilled

workers, Heyman claims that the Canadian Manufacturers Association

o Kk o Lo S -
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aﬁd’?he Boards of Trade, from every major'cenﬁer in Ontaqjo,
convinced the provincial government that technfgai educitiﬁ%; or
training people for jobs in industry, was a project which requirEd"
tap prﬂPrity in the province. Industries pay a large part of;the

) “

taxes, therefore they get sympathetig,ears when they speak. In A

fact industries often take on a dictatorship role when it comes to
-

~outkining their wants.

Seath began his'new sales campaign on-the grounds that technical
education was needed because industry required trained peqp]e. He
also preﬁcribed technical education for the children who woula
fail in high school. Withthis sales pitch, technical eYucation was
so?d.th}oughout the province of Ontario. On the same grounds
technical education was later sold in the other provihcegliﬁouebec
was, by far, the Tast province to insti;ute technical education at
the high school, or gecondary, level, and it will be evident in
the last part of this chapter that the pgttern in this proviqce
was almost an exact duplicate of the pattern in Ontario more than
a half century earlier. .

We cannot igndre the fact that the low status accorded to
technical education is greatly affected by the consciousness pf,
soci§1 class. panadians may boast that social class distinctioni
does not exist in Canada, and one would no doubt be hard pressed

to produce a system whereby evaluation of the various classes could

be made. Certainly the evaluation cannot be made on the basis of

a

-
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\
- salary or economic means. It.s generally accepted, in the circles
. 1 -
of sociology, that teacherS{EfJgng:%p the middle class, yet, in
regard to economic means, most technicians, longshoremen, and,

- often, garbage collectors have higher salaries than many-teatﬁJfS.\

It seems to me that our Canadian social class system is imaginary

g a great extent. ‘However,this quixotic opinion is at the root

-

a

of tﬂe whole problem which technical education faces.

The social class consciousness of Canada is, naturally, an
extension, or continuat%on of Britain. Canada adopted the manual
.‘training, and later technical education, programmes.from those being
used in Britain, fi seems to have been a packaged deal, as Canada
also adopted the low esteem accorded to skilled technicians who

« work with thgir hands and to technical education. Britai¥ has
always héd perhaps the sharpest distinction between the academic,

or liberaléducation, and the‘iechnical education. British elite

were recognized by the academic letters they fastened behind their

¢

r names and by the universities from which the letters came. Musgrave

(1967) points out that tﬁe upper classes and universities of
«Britain have always had a dislike of science and industry. As I
see it British‘universitigs turned out“jearned gentiemen above the
level of those working in #ndustry. Technicéﬂ gducation was seen
as being conneéted to industry, and there uag'%o connection
between technical education and a professional 11ber$1 education.

The Industrial Revolution just about ended the old system of
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skilled craftsmen training in small shqps. It made necessgzx the
learning of theories of technology and their practical application,
or as we know.ig technical education. Ashby (1961) points out
that the great 1nventors.and technicians of the INdustrial
Revolution were not of the educated or'p;;fessibnal classes.
Consequeni]y the univer;itiés were not involved. This served to
broaden the gap between liberal, or academic education and technical
education. Technical education was associated w?fh industries.
Even the séience taught in the universities was not seen as having ‘

jts practical application in industry.
[

Cotgrove (Cotgrove, 1958) explains that this situation lasted

- in Britain until only recently, and it hindered industry particularly

-

at levels of management. Management personnel who had risen from
the ranks with only a technical education lacked the academic .
&ha1ifications necessary to weigh all the factors present in making
decisions. For management positions educated men were chosen, and,
"The arts graduate was preferred". This, too, was a hindrance, for
having' a strictly academic, or liberal, education meant that the
technical know]edg; and background, also n?bgssary in making
industrial decisions, was absent. : _ - t

This situation has‘been righted considerably in Britain, as
efforts are now made to acquire industrial management personnel who
possess both a good technical education and a good academic

education. These desired men aré better educated because the

'
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techhféa] education contribhﬁes more to their‘ovéra11 or total
educatio;. (Cotgrqvé, 1958). This in no way has convinced
Britishers, as a whole, that technical education should be a
complementary part of general education. The academfc eiite will
still insisp!upon the sharp division between technical and academic
education. Not every student can combine a good technical educatioﬁ
with an academic.degree or paF%s of a degree. As long as this -
separating, of what shall be barts of a whole education, exi§ts
the technjca] studgnt will be cut short on the.academic s:de and
vice versa, Stude;ts are not encouraged to develop their full
educational capabilities, we waste the potential of many students
which lies dormant. It is all part of the problem connected with
technical education. In Canada we seem to have adopted this from
the British in the package deal. | I

In the United Stéies there has been more opportunity-and

.encouragement for students to combine technical and academic

education. The term "Vocational Education” insfzad of techpical
education has been preferred and now the preféren;e is to use a new
term "Career Education".. Réﬁardleés of the terminology used there
has been a strong tendency to keep separate those parts of education
deemed as belonging to the voéational from tho§e parts deemed as
belonging to the academics. Mandand (1371) states that this praciice

serves to, "Divide what should be the entire enterprise against

_itself". A further claim by Marland is that the academic student

-
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lacks a whole education because he has not the vocational aspect, - y
and the voctational student is incomplete in his education, since p
he has a deficiency of academics. Much the same situation was
described by Cotgrove in Britain. |
"Academic Snobbery", claims yarland, is the cause of the
entire prob]gm. He gosaéon to say that this snobbery can be traced
back to the ahcien;,G;eeks. What Marland is suggesting here is / :
that the educated/of ancient Greece were the decision makers. These -
educated academics could Took down upon the slaves and dictate what
slaves shoﬁ]d learn. Perhaps aﬁéient Greece could afford this
snobbery at a time when 1ittle had to be taught to a slave. Today
it is quite different, for the complexity of the Amer;can technical (.
society demands more than slaves with some simple instruction or |

training. Yet there still is an academic elite who dictates that

vocational' students will ’be restricted in their dcademic subjects.

Marland's proposal 1; that high schools throughout the United

s bk

States make every effort to combine vocafiona] education with

i
k
N

icademic education, so that graduating students are able‘to go on
to university having more confidence as a result of the broader
scope of their education, or be better prepared for immediate
employment. It will be.interesting to see whether Marland's
prqpbsal receives any support and gets results. Seven years have
now passed and I have not, as yeﬁ, read of any startling resu]gs.

Marland's proposal is much the same as that of Joﬁn‘Seath

i , 1

.
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“fn Ontario shortly after 1900, When Seath proposed the union of

technical subjects with academic subjects as a means of enriching

the curr1cu1um and gett1ng an end resu]t ‘of better educated, more
o (
com?qtent students, his proposa1 was sad]y reJected Seath, as

we haﬁE)Séen, was forced to change his proposal in order to get
technical education into opgrat1on¢ Appearing, it would seem,
as a turncoat Seath,proboged that technical education was necessary
§3 téach the skills necessary for industry.—In so doing he catered
to the realist view and set technical édﬁéZ;;:;‘apart as not being
hecessary to the requ1red academic curriculum. Of course Seath
also proposed technical education as being suited for those’ stud{
who would fail in high school. \A

The broblem with use and misuse of technical education has, - ' :
really, three interrelated parts. The first is the insistence on 4
keeping technical education separate and not a part of the regular
curriculum. The second is insistence tW&t technical education
serves only to tFach skills required in industry, and the third ’ |
is the insistence that technical education is ideal for students - )
who fail in high schools. The first part is a realist view 7Ld
this type of thinking is traced bgck to the ancient Greeks. The
second and thirq parts depict techhical education as‘agplying to
the lower classes and this too has been lined back to ancient Greece.

. A11 three parts of the:problem result from "Snobbery" as
o

Marland so simply puts it, This is the consciousness of a social

class structure, It hinders techinical education today as it did -

-
~
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when the first attempts ‘'were made to introduce chnical education.

) The fact that class dxst1nct1on goes so far back 1nto histary makes |,

‘.

it more dpeply.rooted and that much more difficult to solve the

problem with technical education.

3. .Views of Some Learned Theorists

' Many of the great education&l thinkers have, in their writings,
put forth some strong views in regard to technical education and its
relat1onsh1p to a liberal or academic educat1on. There seems to be
cons1derE;1e agreement to the effect that techn1cal education should
be, simply, a part of one'% total education with ngsgreat distinction
or hint of separafion.
| The earliest recommendation I was aple to finerQich suggests

incorporating forms of technical education with the regular school

curriculum was that of John Locke late in the seventeenth century.

© Technical education, as we know it, or any form of it for that

- ¥ |
matter, was, in no way, @ part of reqular school systems in Locké's

time, Since Locke isyreadily recognized as an initiator of the Age

of Reason, it is only fitting that what should be common sense

educat1on should a]so have some 1n1t1at1ng 1nf1uence from Locke. .

Locke outllneﬂ a recommended curr1cu1um and a part of it was
the 1earning of mth crafts or trades, "Including carpentry
engineering, metal work, working precious stones, grinding optical

glasses" (M.V.C. Jeffreys, 1967). Locke was writing at a time

when education was strictly to make gentlemen out of gentlemen's

N-"
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sons. To suggest that those of upper ;oéia1‘c1asses stoop to the
lowgr lgvels of %earning manual skills must have been seen as a’
cataclysmic suggestion. No doubt this is the primary reason why
Tittle, if any, attention was paid to Locke's suggestion about
learning a trade. . \
We might easily question>the relevance of th%s one sqggestion,.
by'Locke, to technical education. The answer can bé found when we
begin to ponder the reasons Locke’ﬁad f;r this revolutionary
recomnmendation, Jeffreys seems conviqced that Locke strésseﬂ the
learning of ﬁanua] skills, as part of‘genera1 education, only for ‘
their possible usefulness later. He goes on to mention how the
social and ecqndmic changes in England, at‘the time, had wiped out
many family fortunes. In other words only boys from families of

means were being educated, and should a family be financially

’

wiped out, the son could at least apply his trade to survive. I
A s -
annot accept this as the_.complete explanation, for Locke is known

have believed in the importance of learning about the workings
ff var%bus phenomenon observed in one's immediate surroundings.
This was fhgitime of Newton's great contributions to science and-
mechan1cs.‘§Locke was friend and advisor of Nthon,‘and many other
scientisfs,'coqsidefing them as great.'because they gave educat{on

-

a praciica1 use. Locke seems to have believed very strongly that

education was not to be s;rict]ywrote learning.

‘Locke appears to have been a reasoning man, byt, for his time,
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. & Edmund J. 'King, 1972) .

- knowledge. Inc]dding the’Iearn{ng of crafts and skills helped to

‘ Locke considered the social conditions at the time, and decided

.
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he was a radical in his educetional thoughts, as he insi§ted that
the activation of theybody sensing systems was ‘necessary for true
education. Iﬁ short he stated that the long standing, Greek

insp%ned idea of education by reasonable thinking alone was not ‘
enough. Locke believed that education could only be effected
through the use. of the senses, "To see, hear, taste, feel, and

touch". Rousseau was later to expdund on this idea.(William Boyd .

. £ - Ko
Qith the rational inte]]iggqce\ébéyp by Lotke'l do not see ‘
héw he‘could have overlooked thecopportunity;of exercising the ) A '
body senses during the learning ef the various trades. Accbrding

to Boyd and King; Locke st?essgd the‘importancehbf the necessity ~
to actuate the senses, and also p1aceq jmportance upon the 1earnihg
of crafts and skills, but he did not elaborate on the latter, nor

stress an important c8finection between the two. Conseqqsnt]y it was

—-

ol

almost two centuries before edhcators began to realize the value'

of Locke's recommendations. - v

r .

Ires

A .
Locke was concerned with a broader curriculum of general
A

R T ST

broaden the curriculum. Since he was conceﬁne& with eddcating .on

v
gentlemen, the knowlegge of the various trades was meaningful,

wortthile knowledge from the immediate world around them. Perhaps

against atfbm%ts at convincing the general ruling classes of the
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added value to be gained, through co-ordination of mind and body,

by simply Tearning a trage. ‘The %ruth_af Locke's intentions we
may never know. However, we do know that technical education today
does broaden the general curriculum, and more so than in Locke's
time, it can utilize Ehg body senses to give a more realistic -
understand%ng to learning tﬁrough practical applications.
This common sense theory was Locke's idea. Many who came
after, simply, expanded upon Locke's-idea, gnd were able to give
it more justification. Strange as it Eg;ugeem there is almost as
much difficulty today as there was in Locke's time to get aéceptk
ance of the worth‘of practical‘applications to general education.
Rousse§u expanded grgpt]y 6n Locke's theory of the necessity
to utilize the body senseslin order to impart true Iea;ning
wherever posEiQIe.m .

For his imaginary étudent, "Emile", Rousseau described, what

he considered, the complete Eufriculum of a boys education. Apart

0

from some contradictions, and the fact that this curriculum leaves

us wondering whether it would be possible to impart all the sugges-
ted learning, Rousseau gave the first vindicating explanation to

Locke's suggéstion of including the trade learning in general -
education. L -

"Stoop to the station of an artisan that you may rfse,above
your own!, Satd-Rousseau (R.L. Archer, ]963). Rousseau, like

Locke was concerned with the education of ypper classes. Here .
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- Rousseau indicates the class différence: but his intention is to-
better educate the upper class boy by giving him the actual
knowledge and experience qf the lower c]éés boy.‘ Rousseau sugges-
ted that his model student wqu]d be maae familiar with most every
known hand tool and implement, and experienced in their use, gt an v
e . early age. As a‘feenager the student would actually complete a
. trade apprenticeship. Rousseau was not educating a craftsman, but
) "~ suggesting ;he craft training as part of the generaT educatian of
an enlightened gentleman. \
Rbusséau maintained that the student's education should
include an‘understanding of the existing conditions.{h~society.
Anthis way, when finally faced with fhe cruel outside ;orld, the
student woy]d be prepared, for he would recognize and understand
confronting situations, énd thereby be better prepared to deal with

them. The familiarization with tools and the learning ofAthe trade

i ‘ - Was gpn§idered as actual knowledge and experience of a part of

H
!
3

‘

3
i

]
4

soéfé;&a/ What was more, the student hadn't only read about, or . .

) - .7 wWitnessed this part of society, he had actually experienced .
: \ -
) through his body senses the real experience. The tool skills and

trades training of* Rousseau's time compare to the technital education
A Y

of today. Just as Rousseau thought they were a necessary part of
the student's whole education so .should technical education be a

necessary part of the whole education today. . . A

. Whereas Rousseau was concérned with the educatioﬁ of the
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upper classes, or the rich, we next find Pestalozzi concerned

with the dducation of the lower classes or the poor. Unlike ;

Rousseau, Pestalozzi put his theories into actual school practice
and his methods éttracted much attention. Pestalozzi was greatly
influenced by’Rousseau's "Em{le" (M.R. Heafford, 1967). Even
though Pes§a1ozzi may have found "Emile", to be to education what
Thomas More's U topia was to society in general, he was able to
grasp 3 multithde of ideas and further develop them. The one idea
with which we are concerned is the ‘formation of a total, or whole,
education through the unity of academic subjects and the existing
'forms of technical education. ﬂ . ‘

In Pestalozzi's time, as today,(ﬁhe lerr; or poorer, classes
‘were found in po;itions of skilled labor. Inﬂuspry had progressed
so as to require some training for production skfl]s. Pestalozzi
was greatly disturbed by this situation of industrial education
which taught the lower classes only what was required of them in a
particular production task. He is quoted as stating, "Industrial
educafion is not the education of a single miserable factory skill"
(M.R. Heafford, 1967). He went on to argue that this teaching
should not rightly be called education, for'it was only part 6f
what should be a whole education.

By advocating that these loweﬁ/class students be given a
substantial acadehic eduéation, as well as their industrial training,

Pestalozzi raised an issue that did not meet with favor in the eyes
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of ruling or upper classes. Any suggestion of eduéating the lower
classes ‘posed as a threat to the upper classes. Pestalozzi was
not suggesting the possibility of socially e]evatiﬁg the Tower
classes. He insisted that, through eduéation, the lower c]as;d
workers could overcome ignorance, become more appreciative of

their situation, and be much better workers as a result of it.

et

)Although Pestalozzi enjoyed some satisfaction, in his native
Switzerland, by seeing his total education curriculum at work, his
ideas got the greatest respbnse in Germany.Froe5e1 known for
his kinderéarten introduction, also put great effort into what he

considered as a total curriculum for elementary schools. Froebel

-

gave a prominent place to "Manual arts and industrial processes" = -

(Cubberley, 1922). Cubberley goes on to say that Froebel never put
his currichym into practice, but his genius of educational thought
and the influence it had upon others deserves recognition.

Just as the nineteenth century began with the sensible ideas
of Pestalozzi and Froebel for a total education curriculum, it is

only fitting that it shoul nd with perhaps the greatest contributaor

of sensible ideas toward a tot 1(education curricutum. That contri-
butor is none other than John Deway. By this time the introduction
of manual training into regular school curriculums had begun, and
Dewey was able to tabulate the feedback. Writing shortly after
1900, Dewey appears to be considerably vexed over suggestions that

manual training leads to "Production of specialists", "Detracts from

14
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our present schgmé,of generous, 1ibgral culture”, (John-DEwey,v

CTT  1974),

'Dewey explaiﬁg that the notion of classifyingtmanual training
as technical, and 1éading to specialization helped explain what Qag
wrong with the existing educat%onal system. ‘"Oné-sided and narrow"
is how Dewey explained it. The "1iberal culture" was, of ‘course,
in reference to the strictly acadeﬁic education which was considered
to be the ultimate,. ‘

Dewey would agree that all learning contributes a total education.
Manual training could not be separated, for it was part of the whole
education. Manual training would hold more value for bewey in that

it contributed a part of education which familiarizes students with

real life experiences. In one of Dewey's later writings, Experience .

A e SR

and Education, his theme was the necessity of permitting the student

to learn by the actual experience of working or doing. He also
’ stressed the need to educate students for the particular type of Vo

society in which they would pursue a livelihood. For the past

century we have lived in an indqftria{ society, therefore it is

common sense to familiarize our students with as many sections of

1ndu§try as we can. Technical edqcatfon is actually a familiariza-
tion with segments of industry. Since technical education involves
considerable experience by actually working or doing, it has to be
a necessary part of our total or whole education,

By the third decade of this century. technical education was
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~quite well installed as was the controversy over its relationship
to a Tiberal or academic education. The general proneness to
.classify education as either technical or liberal attracted
Whitehead's attention. It was Whitehéad's opinion that the idea
of a Tiberal education, based upon the intellectual model of - .
Plato, was insufficient for the present world (Alfred Whitehead,
1967). Extending his explanation, Whitehead, claimed that science
was now a great part’of man's 1ife. Science, he claimed, was
" incomplete unless the learning was followed by the discoverfes of
practical appfication. Techéical'education, according to Whitehead,
was the practical application of scie;ce. Education, for Whitehead,
could not be separated into either liberal, or technical, for
education required goodly amounts of both. Whitehead also _seems
to have agreed with the Deweyidea of educating for an industrial
society.

From Locke to Whitehead each of thesé educational theorists
has proposed the inclusion of technical education within a regu]ér
curriculum, Their philosophies may differ, particularly in regard

to student'approach‘and student expectations, but‘the end result
of education, intended by each, has a parallel. That end result
was tﬁe preparation of students for adjus%nent into the'particular
society where they were to live. To adjust to any society one must
have an uynderstanding of that society. Technical education teaches

studehts about certain aspects of society, therefore it is an
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important part of any educational curriculum.

-
2

4, Technica] fducation in Quebec 2

In regard to the introduction of technical education into
the regular school curriculum, Quebec province is unique in that
it can be said to be both the first Canadian province to do so,

and the last.’ Shortly after the mid-point of the seventeenth

century Quebec had a school which actually gave féchnical instruction

in conjunction with regular academic subjects. The arrival of the
twentieth century saw all provinces attempting to incorporate
technical education into existing schools. 'Quebec was to fall
behind as the other provinces progressed, and only a shopt ten years
ago began a gigantic catch-up programme.

4 Around 1668 Bishop Laval set up, at $t. Joachim, Quebec, what
was the first school in Canada to give what could be considered a
comprehensive curriculum. As the name, "Ecole des Arts et Mé&tiers"
implies, the good bi§hop,beligved that the young should.be made
acquainted with a working knowledge of the society's labor field
as well as receiving whatever academics were available at the time.
(F. Henry Johnson, 1968). ‘

This is in;eresting from the point of time, as Lotke had not
yet put forth his suggested curriculum which included the learning

of trade skills. Unlike Locke, Bishop Lavaﬁ acﬁga1ly operated-such

a school. According to Johnson’ several offshoots of Laval's school

-
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met with favor in and around thg Quebec City area, however by the
time of the British takeovér,.in 1759, there is no record of the
Laval school or any other like it.

The year 1900 is generally accepted as the date when manual

)

training was ushered into most Canadian schools. The annual

fiad

)
report by the Superintendent of Public Instruction, for Quebec,

for the school year 1"895—96, gives COnsideiﬂ‘aMe mention to fnanua] “
training. The report states that the High School. for Boys, in
Montreal, now had a wood shop and the HigH School for Girls in

- Montreal was being prepared to give courses in sewing. Cooking

_ Classes weré also being given to girls at the Riverside’and “

Aberdgen high schools. These were Eng]ish‘Rrotestant schools. The
general statement of4;he rebort mentions how the whole of Canada '

is debating the subject of manual training in its schools. Further

on,\the general statement mentions that it was, by then, an esta-

blished practice for nuns to teach hqusehold science to girls in

AR D e

Cathoﬁic schools, boarding schoals, aﬁa orphanages. [ presume that
these girls wé§e,both Ffénch and English Catholics. No mention is
made of manual training for Catholic boys in the report.

During 1839, Macdonald, the tobdcco millionaire, established & - ’
thel“Macdonald Manual Traiﬁing Fund" (Richard Heyman et al, 1972).
As a result of these funds manual training ﬁoved-for the first time

*

outside the Montreal area. The fund only lasted three yéars, there-

fore Quebec was back to having practically 511 its manual training

.
-




confined to Montreal.

JInlike Quebec, Ontario, as previously outlined, began its
_programme of extended manual training and progressed into truly
. technical education with technical high schools. One thing which
happened _Jin Ontario, and not in Quebec, was the aHocating} of
provincial funds in support of this programme when .the Macdonald
money was exhausted (Richard Heyman et al/,1972). There are
“several reasons fc;r Quebec's decision to remain backward, and we < |
sha\.ﬂ disguss them when a few more points have been corsidered.
. ﬂ Ins ite'of remaining a controversial issue, manual training"
' continued as part of the curriculum in elementary and high schools
» of Montreal's English Protestant sector@ In the 1915-16 report by

the Inspector for Catholic Schools of Montreal, Mr. Miller, mention

.
A T 2 e

is made of the manual traim"ng programme completed that vear ;t

N N\ the Catholic Commercial Academy which now brought the total number
of Catholic schools, offering manual training, to seven. Thése
were English catholic schools. Mr. Miller appears to fear for the
future for manual training, as he strongly recommends that it be
maintainedhin the schools, for he feels it ;'contributes ta the

\: _ chﬂ‘d's general f‘nstruction and education." No doubt there were

| | ' ' sneers’ and great cause\for disbelief about this staté\nent.

On the F rench catholic side there was no manual training for

Boys in elementary schools. The College Classique offered the only
» [}

¢ % ‘ . available source of secondary education, and they were pm’vatg schools.
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"There were no public se;ondary scﬁod1s for the F rench population
until 1956" (F. Henry Johnson, 1968). The Latin 1ined College
Classique catered to French boys Qith parents, of above working class
. means, who desired their offspring to pursue a profession, thereforé,,
it was fglt there was no need for technical instruction of any kind.
Thé Catholic Church, which fettered all education for French
Catholics, was in fu]ﬁ agreement with this policy.
¢ The cultural and religious difference in Quebec ﬁaintained a
© .divided pgpulatiorlwith different views in regard to educational
needs. The French Catholics, forming the majority of the population,
were not, it would sgém, in favor of technical instruction in the
schools. The household science courses, administered to both ;mench
and English Catholic girls, aided in prgpgring them for tHe duties
of a housewife, therefore no further Vbéational péeparation was
neceséary. Both Catholic and Protestant boys of the English sector
did receive manual trafning in both elementary and high schools,
nevertheless it was concentrated almost wholly in the city of
Montreal. Moreover, it appears that in 1915 there was still contro-
vergy over the advantages of manual training, and no great clamoring
by the minority English to get advanced technical edQcation in their
schools.
The period just discussed has brought us up to 1915, and earlier
in this chapter we have seen that, by this tiné, the province of
Ontario was well instituted into the programme of technical education

in high schools. Quebec high schools had only manual training.

-
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Quebec'had a divided population which wasn't pushing for itechnica]
education. Ontario had a unity of English population which accepted
technical education, but Ontario also had the big influence, and
push of industries. ®nsequently, as technical education pr.*ogressec'i
in Ontario high schools and other provinces followed the example,

Quebec was to remain behind for ano;:her fiftff years.* |
Between the two World Wars manual training was .r}laintained in

" numerous Montreal schools, and no great advances were made in other

parts of the province. The oﬁgbrealk of World War 1I, and the hurried

attempts to set the armed forces into large scale mobility, revealed

a general lack of basic technical skills on the part of the recruits.

This prompted sufficient concern so th‘at all provinces, at the .

war's énd, weW prepared to extend technical education prograrrmesl

in their schools. It seéms that all provinces, except Quebec, did

increase the opportunities for technical education in high sichools

in their post war expansions of education.

luring the Second World War Quebec, actually still the Montreal
-area, did mﬁke one; change. The Montreal Central School Board,
Protestant, has noted use of the term "industrial Arts" fd?\fhe first
time in the records of 1941-42. This borrowed American term
rep]acéd ;hé former term "Manual ;l'r:aining"‘ Quebec went with nothing
but industrial -arts until the reforms of the sixties. The
industrial arts programmes hardly differed from those of the old -

manual traini ng, whi‘ch had been "Jsed and abused since the earliest -
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wconception at the turn of the century.f (Orville E. White, 1962)

» The réconstruction of secondary school edﬁca;ion which took
p]acezduring the sixties, in Quebec, was the largest and most
costly ever put forth by this provincé. In the French sectors the
changes were revolutionary. Not only were public high schools made
availabfe to the French population, but both the F rench and |
English populations were introduced to the new po?yva]gpt, or

composite high school. These schools were erected province wide

 while the new curritula were also embodied in existing schools.

At last ?echnica] education was made readily available tg Quebec's,
high school students.

These sweeping changes came about as a result of the famous

"Parent Commission Report". Apart from the complete overhaul
reconmended by this report, for all public schooling, it went to
the point of seemingly presenting technical edugation as the febri-
fuge for all educational ailments. However, the report gave some -
sound, and logical, reasoﬁs why technical education was so badly
needed. First, as might be expected, technical education was
7citgd as necessary to provide a familiarization with technology,
a means of providing a rediscovery of seience through bractiga]
applications, aﬁd an opportunity to develop manual ski]]s'(Alphonss-
Marie Parent, 1964).

The purpese of these new composite high schools, as outlined

by the Parent report, was to give a more thorough éducation whicm

a

| L



and competent student product.
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better prepared students either for university or emﬁloYment. The

term much used in the report to describe this more complete .

education was "well rounded”. The better balanced education would i J

result from the union of academic and. technical courses, and the
report went on to state that technical courses were to be elevated
to a 1eveﬁ of equality with Jtédemic courses. In this way, it was
stated that better technicians would result, for the belief was that

the absence of academic subjects, in technical schools, was part of
. . . v’

the explanation why*Quebec had not produced a body of toﬁ flight

technicians. The report also stated that school "dropouts" could be
reduced by allowing students, who found certain academic courses

uninteresting, to rekindle their interests in technical courses

3

. (Mphonse-Marie Parent, 1964).

gHaving recommended the ideal situation for seconda;x schools,
by offeringaa‘mixture of both technical an; academic subjects, tﬁe' BTN
Parent Commis<fion continued by proposing, ;A ;éw kind of institutiqn,
different from the junior college". (A]phonse:Marie Parent, 1964). °
This hew institution, which became knpwn as the CEGEP, was to’ also
provide a mixture of technical and academic subjects which would

complement each other. The CEGEP was to be a sort of dual purpose

establishment in that it would-extend acadsinic and technical courses

—_—

which had been taken in the éecondary school thereby yielding, to N\\\\\\\\n

either university, or into a specialist vocation, a more knowledgeable

4
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_wWise entered university i11 prepared.
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*" As described by the Parent (ommission, the CEGEP's offerings

weré all of a positive nature. For a beginning it would furnish a

* two yea? maturity period for many students wﬁb would have.other-
é

fhis interim period would -

introduce studants to the university methods, such as research and

praject learning. The university bound student would 1gaqg the

CEGEF_with a much broader scope of knqw]edge and‘experience than

that prev1ously obtained at only the secandary school. Those who

‘continued techn1ca1 specialities, begun in secondary schools, would
provide Quebec with the top flight technicians she;had Yacked,
for, in conJunct1on to their technical ab111t1es, they would have

&

considerable posE;h1gh schoo1, academic learning.
The recommendations of &he Parent Commission resulted in
Quebec' éetting the much needed edusatiopal reforms. In-fact the
bﬁi]ding boom, which peaked duriné'th 1968-73 per1od, prov1ded
355mpos1te high schoo]s throughout the rov1nce and a suff1c1ent
& number of the new CEGEP , in every majon’center,twh1ch could
subscribe’ to the needs of the students.
v It wou]d be refreshing if one could go on to record that Quebec
f1na11y acquired technical education in its high schools, because
. those in power accepted the sggbest%ons of the Parent Commission
. tﬁat a broader expanse is given to education by combininq-ﬂ%th

L4
-

techn1ca1 and academ1c courses, - But;{alas, I find I-camnot so

¢ v.

record. The Parent recoqnmndat10n§ were excellent, and ideal for

-, .
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Quebec's 1ong overdue reform of secondary education, however I
am“thoroughly convinced that the Parent Commission Rgport was not
the driving force behind the educationa1‘;eforms of the sixties,
In the first part of this chapter I mentioned how Seath, in

Ontario, had only been suécessfu1nin gaining the acceptance of -
technical education, into high schools, whenyhé pre;ented it as 4
a means of providing technicians for indui;ﬁD. Previous attempts
by Seath to sell technical education as a means of augmenting general
education had failed. Thus, the situation in Quebec, some ifty

. years later, was to parallel that of Ontario in regard to the
afquisitibn of technical eddcation in high sc¢hools. Just as 1ndus;

[}

: tries.had1peen the factor of force in Ontario, so,thig were in | w

Quebec. .

I cite as‘aﬁ example the report‘by Bei] Te]gphone Company of

.Gnada, presented at_the.Interhovhmia1 Conference on Education in
Montreal in 1966. Basically thislrebort said that the’Bell Company
was convinced that basic technical skills should be taqgﬁt in.
secondary schoois, and students'be given more speéiaIized training
so as to be better prepa;ed to enter the labor market. The Bell
4reﬁort also stated its reason for this belief as being that a \ .
telephone company should stick to training its personnel in the
specifics-of.tﬁe telephone 1ndustryt

In other words the Bell Company was tosing time, and money,

through the necessity of having to teach basic technical skills to
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gmployees. "If the public schools faught these skills Bell would not
only save money by discontinuing sections of the company school,
which had previously taught them, but would acquire skﬂ]ed
techniciansswho could beéin' to earn money for Bell right from the
start. There.were other ir;dustries Just as eager as Bell to see‘
technical education instilled in Quebec schools for the same reasons,
fbut the Bel1l Company, being so large, makes the besf exaﬁp1e.

Addy (Joseph Katz% 1956) exp]amed it very c1ear1y when he
said that techmca] education has always been ab]e to survive
only when it'caters to industry. "Quebec was no exception, this
pr'ov'ince was long overdue for technical education, the Parent’

recbnmen»dat_ions p"rovided the outline on how, to go about it, but

-
the motivating force behind it all was the desire and influence of , -
industry. N IS
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CHAPTER II o

TECHNICAL EDUCATION IN

THE COMPOSITE HIGH SCHOOL

Operational: Set Up

In order to please the readers, a story, in typical storybook

fashion must indicate as its ending that the wrongs, previously®

-narrated, have been righted, and all comcerned continue *to operate

under very g}atifying conditions. The coming of the composite, or
technical, high séhoo] to Quebec diqd correct the situation of
having no technical education in high schools, but the method of
applying technical education created additional wrongs, and
consequently, we all have not 1ived happily thereafter.

The recommendations of-the Parent Commission were followed very

_closely by the Quebec Education Department when it came to the pro-'

gramming of the new composite high schools. The two cycle concept

-was adoptéd whereby cycle one consists of the seventh and eighth

grade students, while cycle two is comprised of the remaining high
school grades. 'Further‘classifying was given by using the term
"sacondary" and the numbers one to five inclusive. Students in'grade
igh school under the classification of secondary one.

High school Teaving requires the completion of secondary five. In
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the English sector this is grade eleven, however in most French

- Polyvalent, or composite, high schoo]g there is a twelfth year which

is still secondary-five.

These schools offer the full gamut of academic coufses enabling
students to.avoid technical courses entirely. On the technical side,
programmes are labelled as "technical-vocational”, and this is where
the shuffling occurs and we, the technical teachers, encounter the
frustrations and disappointment of it all.

Technical courses are offered in a wide variety of many areas.
The larger French schools have a surprisingly large number of i
specialist courses. In general the offérings ;fe, auto mechanics,
woodworking, machine shop, technical drawing and electricity and
electronics. To these are added the business education courses,
cosmetology and the household sciences of cooking, sewing and home

ey

management.

The technical vocational programmes of specialities are of two
years duration and are separated into ang and short programmes. The
Tong vocational programme is given during secondary four and fﬁve,
while the short programme is given during secondary three and four.
The "long vocational student" is expected to acquire the technical
tﬂeory and practical experience required for entry into industry in an
apprenticeship. ."The:short vocational student" is less capable than
the long vocational student invlearning abilities and practical

applications. For example, in auto mechanics, “the long vocational

student" is prepared for the'apprenticesh1p as a mechanic, while "the

A T
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short vocational student" is prepared for work as .a service station atten-
dant. Similarly, in woodworking, "the long vocational student" should
become'the carpenter, or specialist, while "the short vocational student"

should become the carpenter's helper. , .

Technical Education Programmes

3 In Quebec High‘Schools

1. Personal Experience of an Instructor

) The reforms of education resulting from the Parent Commission
recommendations provided me with the opportunity to'begin a second career
in lifelas a technical teacher in a high school. From the start of this
career,‘seven years ago, there has been constant malcontent . My first
long vocational course in auto mechanicsiconsisted of twenty-one students.
No teacher in a technical, course can safely supervise a class of more than
fifteen students. In fact the Quebec Department of Education did set the
1imit At fifteen students only to have the various local school boards
increase this 1imit to suit their desires.

Before recovering from the shock of being given \such a large
class, [ was struck the second stunning setback. Seventy-five percent
of these students could not read and comprehend well enough to
grasp the theory required for the course. Moreover they lacked the
ability to do simple arithmetic problems in order to calculate
engine displagement, horsepower, torque and the units of an elgctrical

circuit. Half the student's work comes, from his ability to practicai]y

.
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" apply the theory he has learned to actual automobile components and

systems. Unless one knows and understands the theory, which applies

to the operation of a parficu]ar componenf or system, he will be help-

less in attempts to recognize the symptoms of malfunction and isolate

the fault.

0f the twenty-one students in my first class only five success-

fully passed into the eleventh grade and the final year. My moment

‘of joy came, when [ found that these five, as a class avemage, placed

the highest in the provin&e on the departmental examinations for auto
mechanics students at completion of secondary five. We are now on
our seventh long vocational course at our school and theygituation
seems quite constant. The average class size beginning a long
vocational auto course in secondary'four is twenty. The number who
successfully complete secondary five averages from five to eight
students.

With the short vocational courses the student numbers, in regard
to enrolment ana successful completion, is approximately the same as
with the long vocational. The short vocational student is expected
to be far less capable of grasping theory and using reason toward
practical apblication. I found that the majority of short vocational
students could not prepare a simple bill of sale as is required by
the course in pFeparation for employment as a service station
attendent. '

When I began questioning my colleagues, in‘variods other English,

t ) )
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Protestant, composite high schools around Montreal, I found their
situations to be much the same as mine. In fact one colleague related |
a cdse where hé had received a' grade nine student, to begin the

first year of a short vocational course in auto mechanics, only to -

find that this student could neither read nor'wr%te. When thfs.

teacher brought the matter to the attention of his vice principal,- -

the vicé'principal replied, "Oh yes it is noted in his records tha;

he cannot read nor write, but he is only in a technical.course." It

was, -therefore, possible for this étudeni‘go successfully complete

eight years of schooling withogt being able to read or write.

This prompted me to begin checking the past }ecords of students -
placed in auto mechanics courses. Two other auto mechanics teachers,
who had previously done the same, provided me with their findings.
Approximately seventy-five percent of the students placed into our
long vocat{bna] auto courses had failed one or more of their academic
subjec%s‘the previous year, and in many cases had %ai]ed several
subjects. Many had failed several subjects for their past three
school years. i e )

As for the short vocational students the cases of failure in
previous years had been unbelievable. We also found that the adminis-

. tration had begun £6 ship us students from what is termed the
'"specia] educatibn section". Special education students are those ‘

who cannot contend with a regular curriculum and are herded into )

special classes for remedial work. Many of these students simply

© tha e A
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have an I.Q. whicﬁ is far below what is required to tusslie with the
simplicity of the short vocationa]vcourse.

Sevenai terms have been used in an attempt to emphasize how
schools and school boards misuse téchnicq] education programmes.
The most used is, perhaps, "dumping ground", a]%hough Addy (1956)
used the term “"slag heap"\whicH I believe has more significance by
way of explanation. During a smelting process the raw metal “product
enters the smelter as an ore. As 'the ore passes through the\smelt%ng

process it is subjected to numerous operations which bring about

- » -
changes to the ore. Several finished product metals of value are

developed from the original‘body of ore. When the smelting process
is complete there is always that part of the ore, which could not
become a'useful metal product, known as slag. Every smelter has a
slag hedp, well away from the smelting process, where the useless
slag can be stored.

I believe that Addy compared aﬁgroup of students to the body of
ore entering a‘smelter. The useful metals, which develop as a result
of change inflicted upon the ore, can be likened to those students who
are successful and advance to other duties. Tho;e student who do not
dgve]op'into the desired product are the slag. When Addy referred
to uﬁing technical programmes as a slag heap, I understand that he
was saying educational systems store the s]ag‘students in technical

programmes. This would resemble a smelter where the slag was being

stored in one of the areas which should have been used for a necessary
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operation of the metallurgy }roce;s. ‘

Quebec did not devise the system of u§ing technical programmes
as a means of exile for fai]ing,students, for kddy, and others,
had commented on this long before Quebec had technical hiéh school
programmes. It seems that.another miscarriage of educational justice
was well in progress and the formation of Quebec's teéhnica] program-
mes completed the perdition.

. As happened elsewhere, Quebec schools followed what I cail the
"slackness of the sixties". Shortly after 1960 we began to hear a
great deal of lament, from supposed educational authorities, about
the evils of failing students in schools. I have'alréady mentioned
- one case where a student was promoted all the way to grade nine
without being able to réad or write. There are ﬁundreds of other
examples which show that promotion, within th elementary school
system, requires of the student only to be af;ve, to'present a body
at school, and refrain from serious crime. '

The adoption of the non-fai]ﬁre system extended into the second-
ary gchoo]s throygh the multi-level subject scheme. If a student
fails a regular level subject he carries on the next year in that
subject, bp;'at a lower level. These levels are often referred to
as streams, and "regular stream" is meant to indicate a subject at
the 1éve1 yhich leads toward CEGEP and on to un1ve;sity. Some
subjkcts have as many as four levels which a student, when ésked,

described to me as, normal, stupid, more stupid, and hopelessly

T AR AR 3 A Y £




b ot gt Kl

- 44 - , | |

dumb.
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When the academic subjects were fitted to the technical
programmes theyuwere set at the lower levels which made it a]most'
impossible <for a student to take one of the long vocational
programmes and continue his education toward a university. A failing
s;ydent whether he asks for a }ong‘vocational course, or is\pushed

. into it, will naturally take Tow level academic subjects. The
student who does'nt fail, but is interested in a long vocational
course.will take the path of 1east resistance, for he knows the

Tower level courses require less effort on his part. Furthermore )

7

the long vocational programmes are designed so that there is not
T room in the timetable to carry sufficient academic subjects to enable
_entry to the.CEGEP.
The recommendation of the‘Parent Commission was that the
technical or vocational speciality would be continued in the CEGEP.
This has not been so, for the student in a long vocational programme,
in high school is either taking low stream subjects or is missing
some of the academic subjects required for entrance. In the case
of my own son, who wishes to pursue mechanical engiﬁeering at |
)university, I had to acquire special favours from guidance and the p,

administration in order to get what I felt was best for him. I

vwished him to get the experience of the two years, long vocatfonal
I

course in auto mechanics. By juggling his timetable, and getting him

back into high school for an extra year I was ible to acqﬁire3 for

o
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him, the 1oﬁg vocational course in auto mechanics and the necessary
regular stream academic course required for CEGEP entry. e
Within the board, where I teach, there are two technical, or
composite, high schools which were built as a result of the Parent
recommendations. Two smaller high schools, which existed within
thesboard prioﬁ to ghe expansion and reform, Have become known as
academic high schools. The two composite high schools together
house an annual student population of around three thousand five
hundred. The two academic high schools have less than one thousand
students. Each year the two academ%c high schools go through a 1§rge

culling process which sees their failing students dumped into one

?
~

of the two technical high schools.

I have spoken with several teachers from»these academic schdols,
and they seem very pleased that they are-abie to maintain their ‘
academic image of success by sendiég us those failing students which
would otherwise stain tﬁat image. _A similar situation was. described
by Havighurst in the United States. (Havighurst, 1967).  Havighurst
claims that it is the middle class image which the academic high
school tgéchers qttempt to preserve. Lower schoo] grades, or
fa{lure, according to Havighurst, are associated with lower
social classes, and this is why academic high school teachers make

every effort to ‘transfer the undesirables to one of the vocational

high schools. Since there is an increase in the number of failing

' students, it appears that the technical, or vocational, high schools

"




L

years in both automotive and aircraft mechanics these spheres - -
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are being assured,of a student population.

U

Since the .Parent Commissign had recommended that technical or
vocational specialities, taken in high'school§,*bé‘continued in ;
CEGEP, 1 expehted to find an exce]]eni system of guidance, in»the‘
technical high scheo]s, with arrangements %or ;his‘set-up. I was”
great1y djsmayed to fihd that this was not so. Entry to one of ‘

the technical prognamﬁes in a CEGEP requires the cnhpletion of the

fql] table of regular stream high school geurses; As e have seen

-
the arrangement of long vocational courses_in our high schools makes
this impossible. ’ ‘

The CEGEP is producing some fine technicians, and 1 believe it
~ e oo
is from these.ranks that industry has been soothed in its demands
for highly skilled personnel. Since I have been “involved for thiriy
attracted my greatest attention, I do not know of a CEGEP which

] s N "' N .
offers a course in automotive mechanics, however there is a three
|

. year aircraft technician programme available at both an English and

a French CEGEP. Since the basic principles of engiﬁes, tools,

Gmecham‘ca1 harware such as nuts, bolts, etc., as well &s electrical

and hydraulic tenets are the same, there is no better prerequisite
for the aircraft technician programme than the long vocatiomal high
school course in auto mechanics This is also true in regard to a -
re]ationship between the mechanical techno1ogy progranneo1n the

-

CEGEP and the long vocatfona]wnachige shop course. Likewise there

\

.
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should be a continuation from the long vocational electricity and
electronics and the CEGEP's e]ectrotechnology.; |

The Jong voc;tional‘courses are not gconfined to being useful
’ preparation for tbe CEGEP technical courses, but

\ s

can be prolific &s a footing for the fields of engineering and

only as beforehand

scienge in general. However the students which should be getting

the advantage of these long vocational courses, in preparation for,,

" CEGEP, either for further technical\courses or for university, ar

v . )
not doing so. Some students, like my son,. have returned for the <

extra year&,\m‘gh school in order to obtai‘h the necessary a€ademic
credits for CEGEP entry-

During the winter of 1977 .1 joined'with“several other technical

" teachers in an attempt to get students, who intended to enter one

of the fields of engineering or one of\the CEGEP pechnjcal'ﬁkogranﬁes(“/:'

ES

informed of the advantages offered by our long vocational programmes.

The administration was very cool toward our intentions. Yhe general

'excuse;givenjwas that we had no hope of enticing students to return

for an extra year of high school when it could be avoided. We
devised a timetable which would gi;e a student the long. vocational
programme, and all the necessary academic subjects, if onéﬂhistory
éﬁurse could be taken during the one month summer school. This
proposal met a Qer} icy reception. Many technical teachers stated
tha; good students could not be Tured into tedﬁﬁ al courses, and,

since, the administratiow wished to send us the failures as an only

e e L e X
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. means of fil1fng classes there was too much risk of 1oosing one's P

H teaching job. ’

L)

et In my survey of one hundred grade nine students 1 asked if they
had ever been told by an administrator or guidance counsellor that

it was pogsibie to take one of-the Tong vocational coyrses and‘st.

]
/ 13

« the sape time complete the necessary academic subjects required

for CEEEP; Ninety-five had not been told, three did not answer, and

o

the two who answered "yes" were obviously from &ur school. ' .
\ .

]

2. -Comparison of Personal Experiences: Technical Education in othern

School Boards ' . ’ .

Knowing‘that thus far everything I had compiled was the actual
. experiences of myself and several colleagues, within our own school
board, I Wished to get the picture from other school boards. I was

-

granted an interview with the director of public relations and

r
- de -mmw ....,}e..ﬂnn-m -

» . ’
information for the Commission Scolaire Regionale de Chémbly, the K\
. ‘ w s

o e g
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. S .
neighbouring South Shore Frggge Catholic school board. The director

e

" Mrs. Aline Foster, granted me two hours of her time and was very infor- i
’ \ . )

mative (date of interview, March 1977). A .

\j . §

Y began by asking Mrs. Foster .if there was a problem with

o a

technica1‘edusption in her school board, and if so, could she describe

it. She began B& saying that the relaxed atmosphere of schools
developed during the sixties had brought about many failing students.
A

-
[4

' q$1nguthe expression "Le reform", to indicate the reconstruction

braught about by the recommendations of the Parent Commission (1964),

L4

-
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school standards rather than raise them.
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Mrs. Foster sta%gd that the Polyvalent schoof, with its Qechnicﬁ1
courses,-provided a 1arge’stor£ge spacé.for academic failures.

The intention of "Le reform", said Mrs. Foster, was to give
an extended, or wei] rounded, higﬁ’gzhdag education through the
union of technical co:rses and the regula® academics. Mrs.. Foster
wénp on to explain that the overall quality of seconda:; education
in. many ways had beén reducéd as a(resu]t of the introdu tion of
technical »programmes. As in our ;chool board, the 1%ng~vocationa1
student may acquire a High school Teaving certificate with the
reduced, or lower, levels of écademic‘subjects. On this basis Mrs.
Foster claimed‘;hat technic91 education was used to lower secondary

Mrs. Foster stated that sqﬁoo]s are administered with an
academic byas, and as tong as administra%o?s and academic teachers‘,
look down-upon technical programmes they will never be given their
proper‘place as equivalent in importance with the academics.

I was very pleased when Mrs. Foster brought up my favorite,
beef about Tong vocational students being unable to continde their
speciality at CEGEP, or to enter CEGEP in'preparation for university.

Mrs. Foster mentioned that some serious consideration had been given

“to this ﬁrob1em within her board, and the addition of an extra

year, as secondary six, was being looked into as a means of solution.
She also mentioned that it had been suggested that this problem
could also be solved by the addition of a qualitfying entrdnce year




EEE e e

-50 -

at the CEGEP. -

After-my enlightening interview with Mrs. Foster it became
quite clear to me that the préb]ems surrounding the use and misuse‘
of technical education in high schools were neither French nor
English, catholic nor protestant, but were common to all. Pefhaps ,
the only thing that can be said is that, since the French have more
schools and many ﬁore stddenp;, they are experiencing the problem

on a larger scale.

' I had not completed the compilation of my notes from Mrs.

Foster's interview when, as though in answer to my prayers, the cats -

began tumbling from -the bag in the form of published articlgs, all
about me. A group of technical te;chers in the Jerome Le Royer’
Commission Scolaire published an article (Meqnews, January 1977).
Their article was in protest of the misuse of technical education.
Basica]]yr these teachers stated that technical ;ducation was down-
graded by administrations who attempted to use technical education
1gstead of general education, when it should be used as part of

general education.

1t was the belief of this group of gfachers that technicians

must be preplred for the tectinological culture in which we Tlive.

Technicians, they claimed, must have technical education, but , due
to the colb]exify of today's industrial society, technicians must
stem from a solid general education. The article went on to state

that the good stydents shy away from the low status technical

|
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programmes while édminstration fills the technica1 areas with
students who are failing and have learning difficulties. To go
along with this situatioﬁ téchnica] teachers are expected to reduce
the stan8lards of testing and asséssment so that students with —~ —
learning difficulties may be promoted. This I had experienced
within my own board, and as I previously mentioned knew that many

technical teachers went along with the request as employment

. insurance.

The technical teachers of the Jerome le Royef Commission stress
the need of acquiring reépect for technical courses by elevating them

\
to a status of equality with the regular academic courses. This

was one of the recommendations of the Parent Commission which was

not followed. I paf&icu]ar]y 1ike the new term which these teachers
gave to technical education, a change from "dumping ground" and

"slag heap", when they stated that, in general, technical courses
merely served as "parking areas" for students Qith learning difficul-
ties.

%ﬁt the same time a fourteen page report prepared by Professor
Dolan, of McGill University, Education Faculty, was circulated "
throughout English composite high schools. This report summarized
the complaints of the technical teachers wifhjn the English protes-
tant school boards of the island of Montreal.. Theqbeneral fee]inq

of these English, protestant, technical teachers was that the coming

of technical education had provided holes in the school ‘timetables.

3
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Students were herded in to ensure that all the holes are filled,

and no system of guidance or achievement was being utilized.

55 AR he WS s e

Professor Dolan's report also stated thgt no attempts were
being made in Montreal's English, Protestant, composite schools to
blend technical education with regular academic education in order
to give a good generai education. It Qﬁs felt that schools were
attempting to make specialists (ie.technicians) out of students via
_ technical education alone. This was deemed wrong, as the general
agreement was that specialists should emerge from the background of
a good general education. A mhjor complaint of Professor Dolan's
report was the filling of the short ybcational courses with student§
from the special education classes, or classes with learning difficul-
ties. All in all, the\complaints of English Protestant technical
feachers are‘much the same as those of the French Catholic teachers j
in the Jerome le Royer Commission. ,
After hearing the same laments from several school boards, in
the Montreal area, it was rather like a grand finale to come upon an
article which referred to the i1ls of technical education in Quebec
secondary .schools in general. Briefly Chevrier (Jéanne ﬁﬁevrier.

1977) stated that technical education was not a success in the new

Quebec composite high schools. She claiméd that the problem arose
from attempts to teach technical programmes within a regular high
school format to students who were unable to contend with the regular

‘stream academic subjects. Chevrier strongly suﬁgests that Quebec
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return to the old system of trade schools as a method of teaching

trades to those students who cannot meet regular academic standards.

I mention the Chevrier article not because I agree with her
suggestions, but, because it says that techniqa] education is not
working in Quebec secondary schools. Furthermore the problem
centres around the issue of technical education and students who fail
the regular academic curriculum. ’

I understand Chevrier to believe that the atmésphere of a
secondary school suggests an academic domain. Since these: students
cannot function within the academic realm they must be removed and
placed in trade schools where the emphasis on practical application
w%]] put them more at ease.

I cannot see the return to the old system of trade schools as
a solution.‘ The trade school system in Quebec was not a success.

" The Parent Commission stated very clearly that these technical, or
trade, schools had not produced the top quality technicians that
were needed. The reason, stated by the commission, for a lack éf
capable technicians, was the absence of a good academic education in
conjunction with the acfua1'téchn1cal aspects. The reason for
introducing technical programmes into secondary schools was to

combine them with regular academic subjects and provide a solid

general education for future technicians. The complexity of 1ndustny'

today demands more learned technicians. It has been my experience

that, most often, the student who fails regular academic subjects
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also fails in technical subjects. It is a known fact that techni-
cians are'required to know more and more, therefore it would be
folly to return to teaching them less and less.

If the educational dynasty of Quebec should begin to entertain
thoughts of returning to the old system of trade schools perhaps

they should take a moment to ponder the evolution of technical

education in Ontario. As mentioned in chapter one, John Seath promo-

ted technical education in Ontario by declaring it as a means of

producing skilled workers for industry, and as ideal for students

“who would fail in a regular high school curriculum. Seath's great

dream was to promote the industrial or trade schools rather than
the technical high school. The trade type school was overshadowed
by the technical high school (R. Patterson et al, 1974). Ontario
has been more successful at producing competent technicians than

Quebec, and Ontario has done tﬁis by means of technical education

within secondary schools.

"
—
—

The practice of attemp%iﬁﬁ/fo use technical education for
failing studentél who cannot master a regular secondary school
curriculum, simply does not work in Quebec, nor in any of the other

provinces.

)
L

3. Effects of General and Parental Attitude Toward Technical

Education on Student Decjsions

By now it should be clearly evident that there is a general

)
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attitude toward technical education which views it as inglorious.

In fact I am convinced that this view extends to the point of belief

Ch AT ol £

that it is degrading to attend regular high school classes in a
school where technical education is taught. Appearing in The
Montreal Gazette, on October 5th of last year, was a short article
entitled "Vocational Tag Out". The article referred to the Hamilton,
wi¥tario School Board and its decision to remove the word vocational
from the names of high schools. "“Vocational" had been fittegfinto
the names of high schools whi;h taught technical education.
This article stated that school board trugfees agreed there is
a stigma atﬁached to vocational schools where technical courses are
taught. The Board of Trustees was told that academic subjects were
the same at these high schools as they were at other schools which |
taught only academic subjects. One trustee was quoted as saying J

%

that his first reaction on hearing a school called vocational was,

" "I'm not sending my kid there".
I telephoned the Hamilton School Board, the same day, and was
told this trustee was not Available. Iywas, however, allowed
to speak to the assistant superintendent, a Mr. Miller. I assumed
that this decision had been prompted by a barents graup and asked
Mr. Miller what had brought about action. Stuttering and stammering,

Mr. Miller assured me that this was the first he had heard of the
matter. He took my name and address and assured me that if he

should hear anything on the matter he would mail it immediately. }




- 56 -
~

To date I have received no correspondence. A further check with the

- Canadian Press confirmed that their office in Hamilton had for-

warded the article to Montreal.

I rather doubt that the Canadian Press would risk the possibi-
1ity of a gigantic lawsuit over such a small publication. I also
sensed that I had stuck my nose into a'very touchy sityation by -
making the inquiry. We shall probably never know the truth of the
matter, at least not in the near future. Nevertheless, I am
satjsfied with the content of the article as evidence of a general

/

attitude®which views technical education as being Tow in respect.

A few days earlier the Montreal Gazette, on September*gg, B
1978, had also published a quote from an address delivered to the |
Insurance Bureau of Canada at the annual dinner. This quote ﬁas in
reference to the speaker Mr. James Ham, president of the University
of Toronto. "A serious problem facing universities is the shift
by students to more job oriented programmes in the professions
- from liberal education”. Mr. Ham also went on to slaté that the
purpose of education at the undergraduate level is to develop a
' capacity for independence of judgement.

f could not agree more that a good 1iberal education is a
prime factor in bringing about one's ability to make independent
Judgements. My disagreement is with the suggestion that one takes
either a vocational, job oriented, education, or a liberal education.

Mr. Ham's reference to "the professions" cannot include doctors,

lawyers, dentists, engineers, etc., for they are §ubjected to

»
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sufficient Tiberal education and are expected to demonstrate the
quality of independent ju&gement. The reference to job oriented
programmes refers to vocational programmes which are, under the
sk1n, for the most part techn;cal programmes }

There was no effort, by Mr. Ham, to stress the need of a
Tiberal education interlaced with the vocational programme‘so as
to accrue a well rounded general education. The general attitude

that one must receive either an academic education, or a technical

education remains. Furthermore, Mr. Ham appeared to be thoroughlyv

L

; puzzled over students opting for vocational courses when they could

pursde a straight academic programme. This, of course, runs
contrary to the éz;éral attitude that vocational education is only
for those who are unable to imbibe the greatness of an academic
education.

In speaking of a general attitude we might well use the term
public opinion, or general public belief, for actually that is what
it is. Naturally, a good portion of what we visualize as the
general public is made up‘of parents, therefore parents, for the
mast, share the general public view. I am thoroughly convinced that
the influence of the paré;ts has the greatest effect upon students
in regard to selection of educational programmes. In my. survey of
one hundred grade nine students forty stated that they wish to go

full time to university 1mmed1ate1y after htgh school, and another

twenty-two claimed that they wish to attend undversity on a part ‘

[ 3 m
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fime basis. Of these sixty-two students, sixty stated that they
were most encouraged to attend university by thei‘r parents,

Just as a matter of interest I also found ‘i‘n my research last
year, with immigrant children, that the success of the immigrant .
student, in a new culture, could be attm’buteld to the influence and "
desire of the parents. There is no doubt in my mind that the opinions
and aspirations, held by the parents, will be the largest factor in
determining both the type of, and how much, education students will
receive (J. Mugridge, 1978).

I just mentioned that there is a general attitude, or public
opinion, that a student must be in either an academic,.or a technical

programme. The general opinion holds that it must be one or the

other, and the two must be kept well apart. The two newspaper
opinion. Parents share the common

arti®les bear witness to thi

belief that techni programmes mu.st be separate from regular

academic programmes in high schools. However, they may be divided
Mgroups, one group wanting a strictly academic education
for their children, and the second group in favor:of technical
education for thei.r children., Once again it ise pretty-much the- _
snobbery, or social class consciousness, which I mentioned in
chapter one. Havighurst ert Havighurst & Bernice Neugarten,
1975) claims that there is ample research now to show that students

from middle and upper class families do better, and register higher

grades, in schools than students from lower, or working class

A\ ‘ ‘ d
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families. He further states that middle and upper class parenfs
- RK~

have greater aspirations for their offspring in regard to education.

Looking first at the middle or upper class parents we find

tﬁem with the greater aspirations for .the gducation of their sons f
and daughters. This géoup strongly encourages the university ‘
route. Their general attitude toward vocational, or technical,
/;,///Eaucation would resemble the quote by the Hamilton school board
atrustee, in other words théy wish to keep their children away from
anything that suggests the lowness of working with one's hands.
The majority of students eﬁtering university in the faculties
of engineering, physics, or sirafght science tend to come from ?he
v Tidd?e or upper class group. They, in paréicu1ar, should be utili-
zing the benefits of a long vocational course while in high school. Ps
These are the students who could redlly do'we11 and gain the most |
from fechnica1\education. \ (
Of the sixty-two students, from my ore hundred student survey,
who stated that they Qish to go to university only one was planning
to take a long vocational programme as a means of better preparing
himself for university. This lone student was in a private high
scpool, had excellent grades in all subjects, and stated that the

rd
long vocational course in electronics was an excellent preparation

o

for begiming a degree programme in electronics at univérsity. This
boy stated that his parents had explained the advantagé of getting

the basics and practical experience before beginning university.

-
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Since this boy's father is in one of the professions, and certainly
in the upper social class, this type of "sénsib]e" reasoning does
not go with the-thinking norms of the upper glass. However this
boy represents one out of a group of sixty-two stugents. We just
do not get students from middle ang upper class families in the
techﬁica] progranmmes. ’ '

This is indeed sad in two ways. First the students are missing
out on some excellent preparatory experience and learning. Secondly
the long vocation;] programmes are missing out on the type of
students who would succeed and prove these programmes to be most
beneficial. I still snigger when I think of an incident which
occurred -three years ago at our schoo].. The physics teacher asked
me if I could supply him with an old automotive generator and

alternator to use as teaching aids in his physics classes. This

b

téacher had to ask which was the generator and which was the alter- =

nator, as he.claimed he had never seen the real thing, but could

recognize the difference in his charts and overhead transparencies.
This tells me right away that something is wrong. These physics

students were being told about a]ternators‘and generators, and

being shown pictures, but never the real thing, If these students

were also taking a long vocgtional auto mechanics programme they

would not only disassemble and check these components, but would

test and observe them under actual operating conditions as well.

The physics student is referred to as an academic student and

i
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is either university bound, or headed for one of the technology
programmes in a CEGEP. It is a sad\sjtuation. and it is all due to
the 81d social snobbery. The general attitude that academic

education, and technical education are separate entities, and tech-

nical education is given, instead of academic education, to those of .

lesser ability, is responsib]e for this situation. The only hope -

is to be'able to run a few of the long vocational programmes w1th

‘some of these talented students. 1 am sure that the general att1tude

could be changed by emphasizing the fact that these studeﬁts were an
,

elite in that they were actually completing two‘high_school programmes

at once. This is the sales campaign that must be followed if we are

to get students from higher social rank into the technical progranmesf

On the other side of the coin we have the students who come
from lower or working class families. These students a;; found-in
the technical programmes. A Canada Manpower Study published in
1972, stated that students found in the high school technical
programmes have, ~"Lowér menta] ability and soc1£ﬁ class origin."
(Raymond Breton, J972). The same study a]so stated that thirty-
fiQe percent of‘the students in technical programmes were, "Rejects
from university programmes."”

This study was ‘carried out before Quebec province really had
its technical programmes in full operation. Theréfore Quebec

couldn't be represented in these stati§t1c§Q..As in the rest of

Canada Quebec has, in its technical programmes, students with Tower
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menta] ability and sociéTréTags In regard to the thirty-five

-

’ percgﬂ& reJec;s or failing students found in the technichl programmes,
-, the school where 1 teach is above the national average. In seven
.. years the number-of students, with failing grades, dumped into our
technical prhérammes is over fifty perceht. Nevertheless the
: provinpia]-average, if taken over the past seven years, would no
dou@} be.veny close to the natiénal average.
It has been my exherience,/in,dealing with working class pareq;;,
\ that they, like the middle and upper class paréhts, also are convinced
A\ . fhat{technica] and ac&demic education should be two separgle ventures.
' Nhereas the middle and upper class parents wish thefr progeny th be

in the str1ct1y academic doma1n’N{he lower, or working class,

. In reference to several studies in Britain, and the United
States, Morrison and McIntyre (Mgrrishn and McIntyre, 1971) show that
middle and upper class parents are much more persistent in guiding
o their children in educatioﬂfl selections which wil® lead toward

employment in what is considered suitable and respectable’jobs. The

‘ , same stud1es show that‘working class parents are inc]ined to give

the1r children a great deal of -freedom in the se1ect10n.oﬁ educational

parents are content to have the1r children in the technical programmes.

IR

e
I

courses "and _programmes.. Ih réference to another study in the United )
- ) States Havighurst, (R.J.Havighurst and B.L. Neugarten, 1975). "
» claims that stqgents of working class status, if there is a choice,
will choose, or the parents will choose for them, a high schoh] . 0 ’
. : Py \.:
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| . * programme that is non-college preparatory.
The situation in Canada is much the same. 1 have found the
attitudes of the parents with which I have dealt to parallel those

4

just mentioned. At one period I was teaching both technical and pe |
academic subject;. Tﬁe parent teachef interviews, which‘take place
three times per school year, provide evidence that the middie and
." ‘upber class parents tgge much more interest in the progress of their
chi]d;en at school than the working class barents. I noted that it
was not uncommon to be visited by the parenEs of over eigh?y,perceét
. of ?he students in an’academid course while only about thirty
percent of the parents with children in fhe tgchnical cahrses would

make the effort. -’ N |
In chapter one I mentioned- that, Marland (Stanly Elam, 1971),
’ had stated that the disrespect accorded to technical education was
nofhing‘but snobbery o;'the part of the academics. There seems to

be an equal air of snobbery on the part of the working ;lass toward

&

success in the academics and the idea of going to uqiver;ity. In _ .
. the past seven years I hS;e dealt with a fdr argater majority of
working class pqrentéa,_i have noted that there'has been a common
opinion of these patg;ﬁb to maintain a strong belief that university
is entirely unnecessary. These parents actually seem,to hold
: /? . cont%mpt toward 'university. Iﬁey quickly mention that the newspapers -
v consﬁntly refer to the many university graduates who are unable. to,

\ 1 .
¢ ‘ find work. One mother described this general feeling when she said,

z ' . ' - + f . ‘
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.reduced Tevel of ability of the short vocational programmes, but
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"1 never went to no college and it never hurt me none, and I never
got nothing unless I worked." |
Working class pareﬁts seem to be very happy. if their children ! i
are in a techhica],programme‘and their is evidence that a skilled
or semi-skilled job may be obtained és a result. WOrkihg class
parents, as a whole, have\?lways shunned my suggestions that stude#ts
should acquire as many academic subjects as they can while in a

technical programme. I have also been amazed at the number of

parents who agree to theirazhildren opting for a short vocational .

- programme ‘rather than the long vocational programme. The idea of a ' i

son or daughter spending one year less in school seems to appeal

to many working clasf‘parents. They do not seem to care about the

jump at the possibility of a son orrdaughter going to work one

year earlier. - ‘.
From my one hundred student survey [ noted that of the nineteen

students applying for actua technica] p;ograymes only five had a

passing grade in all subjects. 1 did‘vot include the eleven girls

who were opting for business education and office practice. One of
these passing students was the rare bird, already mentibned, who
wishe§ to take :ong vocatiqna] electronics in preparatioh for a
degree in electronics at univensitx. His parents afp university

graduates, in upper class prq%essions, and the only one of the

nineteen who claims his parents strongly encourage him to go to
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_university. , oo

O0f the eight students who claim their parents give them some

encouragement to go to university six of them have parents who %
finisheg high school and f:he other two do not know the level of their
parents education. -0f the remaining ten students, who claimed their
parents gave them mo encouragement to go to university, only two
stated that their parents had finished high school. The other eight?
had parents ranging from some elementary school to some high school.
It seems to me that the more education the parents have the.more apf
Y] they are to, encourage their children to acquire more educétion. This

is in keeping with what has been generally taken for granted all

-

{

along. ‘ \
. ~ Q“; -
. Snobbery, then, is no doubt the root cause behind the genera1/)
attitude which maintains the separation of technical education from
a general or _.academic education. The middle, and upper class parents I
T ————

create an air of superior snobbery toward the working classes. Tech-

nical education belongs to the less intelligent working classes, and

A\

. has no place among the more talented. This attitude rubs off on the
students, of middle and upper class parents, and is at least partially
convincing. The greater insistence, by middle and upper J{iss

| . parents, that their children acquire a higher level of education, is

perhaps the real strength which diverts these chi]dren away from .

technical education in hibh schools.
. Snobbery on the part of workéng class parents toward academic

education and its associatijon with the middle, and upper, cl3sses
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generates an anti-extended education attitude within working class
homes and social circles in general. Many will claim that this is

envy, or plain jealousy, on the part of lower, or working class,

people who are either mentally, or economically, unable to acquire

any amount of academic education. We are not concerned with the
argum;nés which attempt to explain this situation in thfs paper,

but are concerned only with the fact that the situation exists. This
general attitude of the working class inf]uencgs their/children.

and develops in them an anti-academic attitude. The children opt
for technical educatjon, as it appears to offer an easier time in
high school and less risk of failure.

I have noted thaii should the child of a middle or upper class
family suggest that he, or she, doesn't wish to attend university,
the parents will strive to get a regular academic programme completed
in case }here is a change of mind later on. Working} or lower class,
parents, as a whole, do not think the same, for they don't seem to
worry about the future of their children in this regard.

As long gs this snobbery exists,\on the part of social classes,
the general attitude will continue in regard to maintaining a
séparation of technicalteducation from the academic. School boards_
and school administrations follow along with the general attitude,
as ft seems to Bést.promgte harmony. In the long run it is the

students who are short changed on their education. The student who

‘follows the technical programme lacks the academics necessary to-‘

#o
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make him that better technician. The academic student has missed
out on some excellent experience, an opportunity to acquire first
hand knowledge of parts of his industrial society, and a firmer
grounding in science via actual practical applications.

This general attitude is the first and greatest obstacle to
'be overcome if we are ever to unionize our technical and academic

. secondary school programmes so as to give our students that well

rounded general education about which the Parent Commission spoke

\

so strongly.
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CHAPTER III

FINDINGS I: DESCRIPTION OF THE SAMPLE

' :
General Characteristics
-

Chapdar I and Chapter II traced the history of technical
education afNd the experiences of instructors of technical education

as found in the literature in general and in Canada and Quebec in

—particuTar.' Chapter I1 was based most]j on the seven years of

experience of one technical education instructor in Québec. To
supplement this \ersonal account by some more direct evidence about
the selection przk ss by which the students are placed or opt for
technical educétioi\programmes, a special questiannaire was

\
prepared and adminisksred in 4 different types of high school in

" Montreal. The questiﬁgnaires were given to student; in the secon-

dary IV classes (or 9th grade) as that's the year during which
students make the decision to enter one of the technical programmes
or prepare for CEGEP/uAiversity. This chapter describes the
general findings based on the resﬁ]ts of the questionnaire‘(see T
Appendix I for the quésfionnaire).“
‘The one hundred ﬁtudents who participated in the survey were
AN

picked at random by either the administration,!pr teachers of four

differelt schools. The‘sample“was purposely divided to give a cross

R T




‘density“oflihe French population, and the relatively small radius
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section of both French and English sectors of secondary schools. ;

1 S .
Moreover the sample was further divided so as to survey twenty-fivé

students from each of, an English all academic high school, a French ' é

all academic high school, a French.polyvalent, or technical high .
school, and an English composite or technical high school.

Since the French system of secondary education has, "all
agﬁdemic”, high schools only available as private institutes, where §\\
the parents must pay a tuition, it was necessary to choose one of
these. The school which I chose is situated in one of the suburban. !
centrés of Montreal's South Shore, and houses approximately three
hundred students. These students come froh every South Shore
community and parts of Montreal. The majority of parents, with
students attending this-schoaT; are considered to belong to the
middlé class, while a limited nupber of the students stem from
working class families. The working class students have earned
financial assistance, on the baéis of their ability, in the form of

bursaries donated by either private firms or corporations.

The English academic high school houses slightly less than five
hundred students, from a South Shore suburban centre, of largely

middle and upper class families.

The French polyvalent, or technical, high school has a student

population of abbr0x1mate1y two thousand eight hundred. Due to the

of service area which this school spans, it could be said to be a

~
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community school. However this school serves parts of three, closely
knit South Shore communities, and the students are said to be a )

well balanced group of both middle and working class families.

. The English composite, or technical, high school is inhabited

A et IS PR

5 oA

by approximately two thousand students. Unlike its French counter-

part, this English technical high school caters to a rather homoge-

-

neous mixture of middle class to very low income students. Although
considered a suburban school, the students come from a variety of \

communities in the area extending from the New York state border : ;

north to Sorel, and east from-the St. Laurence River to a distance

y

of over thirty miles at the greaé%St point. P

-

The sample consisted of sixty-seven boys and thirty-three girls.

The majority, sixty-nine, of these students were either fifteen or

)

sixteen years of age. Twenty-five were under fifteen years of age, {

five were seventeen years of age, and only one student was eighteen |
. v <. )

years of age. '

Seventeen of the students claimed }o have no participation in

any sport. Basketball was the sport with the most participation

claimed by fifty-two students. Most other sports had limited"
participation except for wrestling, tennis and golf which were not ‘ 4
listed as being participated in by any of the students.

The responée to the question of how many evenings per week

were spent at home ranged from three claiming to remain at home

every evening to four claiming they never stay at home in the evening.
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The greatest concentration was in the area of four or five evenings
per week.

The fact that the majority of these students are bussed ;o
school, and in some cases to a distance of almost fifty mi]es; may
account for the fifty:one students who did not participate in any of
the clubs at their school. However, thirty students did belong to
one school club, and another thirteen claimed to participate in two
school clubs. One studeat actually claimed to participate in six
clubs at his school.

In spite of complaints about the high price of going to the
movies these days, forty-seven students claim to attend a movie
about once a month, twenty-three studenté claimed tﬁey never, or
almost never, attend a movie. Another twenty-four claimed to
attend a movie every two or three weeks, five students claimed a
weekly attendance and one student claimed to attend more than twice
a week.

Television gets a fair share of the student's time, as fifty-

nine students claimed to watch from one-half to two hours daily.

‘ TWeﬁty-three claimed to watch television three or more hours per

day, while at the other extreme fourteen claimed to never watch

television, ¢

In regard iq hobbies and spending leisure time‘almost‘half the
sample preferred an -indoor ac&ivity of some sort. Outdoor activi-

ties were claimed by only eleven students. Twenty-eight students
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claimed to prefer a sports activity as a means of spending leisure
time, while eleven students claimed a spo}ts activity as a hobby.
The majority of students encountered in the sample seemed to
feel that they ;re invp]ved in family deciifbns which pertain to
them. Seventy-nine students claimed to have from some influence to

a lot of influence in decisions affecting them. Mothers seem to

- take more interest in the school work of their offspring than s

fathers, as fort}-one stgdents regarded their motﬁers as knowing
a great deal about their school work, while only eighteen gave the
same cred%t to fathers. e -

When asked what they would most like to be, twenty-eight of
the students preferred«to be a self-employed businessman, and
twenty-six an airlipe pi]g}. Sixteen wished to be a teacher, and,

of these sixteen, eleven.were French students. As a group the

_French students were inclined fo place the teacher much lower tham

the English students in order of importance of varjous occupations.
None of the students surveyed was an only child in the family.
Forty students were the oldest child in the family, and twenty-%our
students were the youngest. Sixty-six of these students were born
in the Montreal area, another sixteen students were born outside
Montreal, but in Quebec province, while another ten were born
elsewhere in Caﬂada. Eight of the students were immigrants, all
of'whom had been in Canéda more than one year, wi@h five of the

eight having lived iﬁ Canada for more than seven years.

*
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Of the parents, thirty-six fathers and forty-one mothers were
born in the Montreal area, Twenty-seven of the fathers and thirty- *
two of the mothers were born elsewhere in Quebec province. Twenty

of the fathers and eleven of the mothers were born in other Canadian

.
- -«-a«a-:\...,,:.a*?w -

provinces. Seventeen of the fathers and sixteen of the mothers were
immigrants boz.'n outside Canada..

The greatest number of the fathers, forty-one, were classified
as being employed in skilled occupations. The next highest class- - #
ification was professional occupations with twenty-eight. Seventeen
fathers were classified as employed=in clerical positions, with five
in small businesses, ten teachers, one unskilled and one unemployed.

Five students failed to answer this gquestion.

N

Seventy-two of the mothers were classified as being hodsewives.
Fifty-nine were shown as not working outside the home, while twenty-
four mothers had full time jobs outside the home and an@enteen .o
worked part time outside the home. |
Seventy-fﬁ}e of the students 1ive with both parents. 'Fourteen
Tive with the mother only, while only one lived with the father only.
Seven students 1ived with the mother and stepfather, but only one
1ived with the father and a stepmother. Two students claimed to 1ive
/ under other arrangements.
0f the one hundred students sur-veygd forty-eight ‘were Roman

Catholics, forty-four Protestants, none were Jewi‘h, and six were

f g

classified as belonging to other religions. - Two students did not
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answer this question. \
Forty of the students claimed to never attend a re}ig‘ib S
~ service. Studet;lts in both of the academic ﬁigh schools appekd

to be more .inclined to attend religious services. A1l the students

in the French academic high school claimed to be Roman Catholics,

32 i L'é:;w students claimed to attend services every week, anq seven studen'ts
| ' claimed that they never attended a religious service. In the English
l / & academic high zchool , of the twenty Protestants, six students claimed
l'{. to attend services every week with three claiming to ne‘ver attend a
\reh'gious service. Three of the EngHsh'students at this school were
Roman Cath.oHcs, one claimed to attend services every week,;one .
claimed to never'attgnd, and the third attended once or twice eachy,

‘ ) e
\ \ ‘ month. ) L

A

. \ -

In the two technical high schools} religion seemed less popular,
as only two of the twenty-th'ree protestants in the English composite
high school c1aimed,to atte&d religious services every week, and

thirteen students claimed to never attend. In the French gomposite

L .h'igh school .of the twenty-one Roman Catholics only four c]aimég to
- ' a-tténd religibus services every week, and twelve claimed to never
" “ - ) attﬁ:\d a religious service. Of the six students claiming to belong
N ”{’51;:}” i‘1gions other than Roman Catholic, Protestént, or Jewish not one
? _,,/" : -indicated the reHgmn to which he belonged. It seems that

rotestants ar/d French Roman Gatholics have moved closer

P o B g
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_ ten students worked part time, and four of the ten worked twenty or .

-7 -

other\ways A SN

More than half the»students surveyed, a total of fifty-nine,
had part-time job 9uts1‘de the home. It was surprising to learn that
ten of these students work more than twenty hours'per werk during the
school year. One might suspect that the greatest number of students
working.part-tin}e would be found in the school which house more of a
working class group of students. However thi.s did not appear to be
true. The meh and English technical\ﬁig}} ;chools, which are con-
sidered to be inhabited by more or less working class students, each
had fifteen students wbrking part time. Of the fifteen, at each

school, who worked part time three, from each of the fifteen, worked

twenty hours or more per week. ) ’ S i
In the English academic high! school, which is said to house a \,ji

majority of middle and upper class students, nineteen studer}}:s worked
part time which represents the greatest number of students in‘any of
the four schools. Only one student worked twenty or more hours per
week. In the Fi;ench academic school, a private school with paid

tuition where the majority of students come from milddle class homes ,

L2

more hours per week.

An indication of the family income could not be established, as
fifty-five of tﬁe §tudents stated that they did not know the. amount.
I wou]d"gut little faith 1n the responses to this question, as

students are incHned to answer falsely even when they do not know

"\ LS . ' . “J\

B s o T L P SO APV,



>
-

- didn't get a single vote for first place.
‘eppeared to be equal in agreement about the welder.

" French.

SN ' ) \
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the f1gure of the familywincome. . \ : .
Be1ng popular seems to hold greiter 1mportance, as forty- -two

students selected "most popular studént", as the way ®&hey would wish
to be, remembered at their school. Thirty:three wished to be remem-

bered as a brilliant student and twenty-two\as an ath]etic star.

Nhenfgsked about themselygs, sixty-five students declayed that

-they youln like to sta&spretty much as they are with no change,

tWenty-six‘c1aiyEd there were a great many things about themselves
they<@0u1d 11ke!to change On\y seven claimed they did not like

themse]ves and would like to change completely. Two students did

s
not answer the question.
Of the eight occupations given for the students to rank in what

they con§1dered to be the order of 1mp0rtance\the poor o1d" welder .

Almost eighty.

percent of the students positioned the welder in sixth, seventh or ..

eighth position with the greatest number, thirty-three, for any one

position. be1ng-eighth or lowest pasition: L e

f

The *French students. as a‘whole.'appeared to have q~1ower regard

for the teaching profession thqn_the.English‘gtudenEs. Of the ten

students p]acing the teacher in number one position onfy two were ° |
Of the twelve students'placing‘the teacher in number two

-

position only two were Frenth. A11 of the nine who p1aced the teacher

% etghth, or last position, were French students. SRS .

/' o !

**
¢

French and English students,
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of the_]{sted‘prdfessdoné, and occupations, the doctor was placed

\ . .
in number one position fifty-three times which was, by far, much

- . preferred tohthe lawyer, who had the second h}ghest listing for

o

&

T "number‘pné pdsition, with only eleven se1ections: The lawyer was

Ny ‘ﬂ—"ﬂM-ﬂGﬁﬂu”u/ LS

selected for second paSition thirty-four times and third position

nineteen times. ' ]
[ 4

:
”
a . .
- Al

As'expected. the doctor was selected more, for number one posi-

PR,

"~

bt

S~

-

! tion, by fhg students at the academic high schools. The English
) + academic high schooi and the French academic high school were equal
in that each selected the doctor eighteen times for number one

‘ ;position. The French technical high school selected the doctor only

ten times for number one position, while the English technical

U ' o -high school selected the doctor seven times for thé number one
- . N ¢4 7

g position. =~ oo . .
. V- .
~ - For the other given occupations, or prgfesijons, the selections N

* . . by the students-were pretty much a~similar pattern within the four .

'schools. ,The oné exception was perhaps the position of the carpenter B
- ﬁhigh was %oticegb]y‘higher in the French schools than jn the English .
;schogls~ %he carptenter was se]écteq(oncéifor numbér one position,
\ . and once for number two pbsition.”each time by French ;tud;nts. In
. general the Frgnéh students‘tﬁpded to place the carﬁepter at‘é s]jghtiy
P ’ higher level of'occupaf1onal mportance than their English counter-

I
. . ;
»
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Educational Characterisfics
'\ﬁ‘-. The fifty English students who participated in the survey were

all iﬁ the ninth gradé, and the'fifty French stuﬂénts Qe;e in the
tenth grade. Nevertheless all the students were in secondaﬁy three,
the year during which they must select their programﬁe of studies fof
high school leaving. 0rjqina11y 1 had stated that all one hundred
students uou]d'be in grade nine. Th; French secondaty school begins
,with grade eight as secondary one, while the English secondary '
school begins with grade seven as secondary one. Consequently‘tﬁe
French students complete secondary five, or high school graduation,

aftern twelve years, and the English students complete secondary
L] ( ' -

f1ve -after eleven years . .

A1l of the students were in what is cons1dered regular high
school programmes. ‘- Some confusion existed as a result of ask1hg the
'students whether they weré in the general course or college prepara-
Lo tory. Actually at the secondary“three level there should be no diffe-

rence, however' it is possible that some students have one or more

-
subjects at a level lower than what is requi;ed for continuinb on
to untversity. Ejghty-twa students stated that they were J‘n‘ the
. general programme and eighteen stated that they were in the'c011sge
g _ preparatory programme ' |
Some confus1on eszted among the students 1n regard to the
j o questions.about their intentions to take techgical-vodattona1 - .

(e , "

S .
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programmes and technica]—vocgtiona] courses during the coming year.
‘By a technical-vocational programme was meant the actual two year
long vocational programme. Seventeen students stated their intent
to take a lond vocational proéramme. However, the tw® students who
t stated they were taking, “other", programmes were signed up for
actual long vocational courses. Therefore there were actually
nineteén.students jntending to take a long vocational programme. 3
Four ‘of the students had chosen the business education programme
which is classified with the actual technical programmes.
When asked whether they intended to take any of the technical-
vgcationﬁfvcourses which are offered twenty-nine students answered

-

_in the,affirmdiive and seventy-one answered negatively. By a

""t . s » ' 'Y
technical-vocational course was meant a single coufse which would

- jaw‘vu - ma':h-z* [

t be a one period per day option. The total of twenty-nine represents
the students who had previousiy stated intent to take a technical- - .
vocational programme plus an additional seven girls who planned to

éake a single courgk in typing. When asked why they were choosing

fke course in typjng all seven girls stated that a knoQ]edge of y

typing was vqluablé red!rdIess of their future plans. Four of the

seven g%r]s siated that they plaﬁned to go to university and wished .

to save time and moneyjby typing the;r dwn term papers. '

Sixty-five'of‘thé students had a pass standing in all subject§
with thirt}-five students failing in at least oﬁe‘subject. At the
quli;h technical high school fifteen of the t!snty-five surveyed

l. ¢
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ifudents had failing grades. At the French academic high school
none of the students had a fajlure in any subject.

At the French technical high school one student was failing in
four subjects, two students were failing in two subjects and the

remaining ten students were failing in one subject. At the English

v (]
technical high school three students were failing in three subjects,

three studgnts were failing in two subjects, and nine were failing
in one su®ject. At the English academic high school the seven
failing students had a failure in one subject only.

The greate;t number of failures were found in Math and Science
with seventeen. Languages were next with fourteen while only three
students were failjng in social studies and one student wa§ failing
in another subject. A

of the nineteen Students opting for technical vocational

programmes fourteen of them had failing grades, three of tgi fourfeen

were failing in two subjects and three were failing in three subjects.

It is only known for certain that one of the five students selecting
a.technical vocational programme, with passing grades in all

subjects, was taking regular stream courses. Of the other four with
bassing'grades there could have been subjects at lower stream'levels
which would nét enable entry to a CEGEP. Of the four girls selecting

the business education programme two of them %ad failing grades. One

of the two was failing in two subjects and the other was failiﬁb in )

I
only one subject. . C .
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When asked what their parents considered as satisfactory grades

for them at school, the greatest number, foriy-e%ght, stated as an

Wbt el

answer "above average". A1l schools were ré]ative]y close in thig

( response with the English academic high school haVing the greatest

number of responses with fifteen. The French academic high school
had twelve students selecting this response, the English technical

, high school had ten with this response whi]e\the French technical
high school had eleven.

Strange as it may seem the one student who selected the answer

\ 3

school had eleven of the twenty-one students claiming their parents

saying that his parents did not care about his school grades was

* from the French academic, private, high school. However, this

wished them to make one of the bighest mﬁrks in the class. The
English academic high schoél had only four students claiming their
parents wished them to make one of the highest markes in fhe class.
Each of‘the technical hjgh schoo]s had only three students claiming
to havg parents with such high aspirations for them. *

0# the one hundred\students surveyed, fifty-seven ;greed that
}studepts got a fair deal from teachers and principals at their

particular school. The French academic high school was the only one,

of thg four schools, where a greater number of students figured
they were not gétting a fair deal. Fourteen figured they were not

getting a fair deal from teachers and principals. Tis, I beiieve.

is quite understandable when we consider that this is a!prdvate

school, and the staﬁdards of, discipline are much higher than in any

[

/
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of the public schools, 4 //,

In response to the same ques{ion where the students answered.
either, "yes", or "no", to indicate whether they felt students got i
a fair deal from teachers and principals, the French technical high t
school had seventeen "yes", and eight "no" answers, the English
technical high school had thirteen "yes", and twelve "no" answers,
and the English academic high school had sixteen "yes", and nine
"no" answers. The French techqica] high school seemed to be more

lax, in régard to discipline, than the English technjca1 high school
which probably explains wh& the French students were more inclined
to agree that they got a fair deal than their English counterparts.
The student; at the Eng]fsh academic high school aﬁpeared to work
weH‘anc\ require little corfection.in any way. When I commented

on this to one of the teachers he simply stated that 1ow marks and
discipline problems usua11y went together and these problems were
shipped to one of the technical high schools.

As for their opinions of the teachers in their schools forty- ]
eight selected "friendly" as the term best fitfing. Eteven claimed | ] !

"~ teachers understood problems bf students, and three selected,, .
"willing to help iﬁ qctivj}iesf.\ The remaining students se]dé;ed one
of thd “"brickbat" answersz A};eéch of the fouf schools the number of |

. students, selecting each of these responses, was so close that it F””’
A4

cannot be said that any one school differed in students' opinions of

teachers. The fact that only three students saw teachers as,

% f . lp
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"willipg to help out in activities", could be a result of the issue
Wwhich Toomed large at the signing of the Tast Quebec teachers

contract. The issue was the refusal of teachers to supervise extra

curricular activities in excess of their normal teaching day.

Eighty-fjve of the students disagreea with the statemenf which
said they were unable to keep up w{th the rest of the stydents. of
the remaining fifteen students who agﬁeed with this statement théké\
were only two from the academic high schools, one from the French
side and one from the English side. The other thirteen .students who
agreed that they were unab)e to keep up with the rest were from the
technical high schools. Seven from the English side and six from the
French side. When wqfconsider that the greatest number of failing .
students was found in the technical high schools, and only in the.
technical high schools were found students failing in more than one
subject, this must be a fairly honest response by these students.

Fifty-one of the one hundred students agreed that the school
was run by only a few students while the rest were left out. The
other forty-nine disagreed. ' Sixty-nine students agreéd‘fﬁ%t, 1;
Srderjtg be part of thg leading crowd, students sometimes have to go
against thgir principles. Thirty‘studenps disagregd with this and
one did not an;wer. The number of'siudents, either agreéing or
disagréeing with these statements, was almost equally divided

between the four schools. No reasons were asked of the stuqénts,for

their response, but it would havi been interesting to hazf pursued

»
b
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,‘(;m‘c‘ontinue to university. B

it a bit further.

Ninety-four of thé students stated their intention to finish
high school. All (;f the fifty §tudents from the academic high schools
were included in fhis figure.” Three students at uthe French technical
“high school did not intend to finish high schoo®, and one was .
undecidg_d. The remaining two students not intending to finish high
school were from,the English tec'hm'ca] high school.. If we look at
the nineteen students going into technical-vocational programmes, -
and the four students going into business education, we’ have a
considerabfe group of students stating their intgntion to'c_omp'l ete
high.échoo1 . Of this twenty-three only one student intended to *

finish a tec,hnj'ca] programme with sufficient academic subjects &

1
A

go on to um've?s*ity. ‘
Uéua”y we t:;yf finishing high school as being prepared to
f

ga on” to ﬁn'iversi desired.. The twenty-two students, fram the

4 ¢ . v i
* technical high schools, opting for® technical programmes will not be

- _ ‘able to -§o to university y«ith -their high school leaving. From the

ninety-four students, then, there wo.uld be actually seventy-two

' 'If\tend‘ing tg finish high schbol.*wj;th sufficient ‘prerequisites to

[

r

" " .When asked about the extent of discussing their going to

‘ . .l‘pivér’sitx Mtﬁ teachers and guidance counsellors '§eventy';f&1ve
N {l \} percen t* stated they didn't discuss thej r uni’versi?;ﬁ'tfns with

either teachers or guidance counse]]ors‘i Tv_lent,y' pgrhent claimed

. : v -
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to discuss university plans, "quite a lot", with teachers and
guaidance counsellors. ‘

I found in all four schools that students tended to mistrust

N N PR

guidance counsellors as a rule. For example, one student tolM me
that an older friend of his was losing a year, by having to make
‘up courses for CEGEP entry,'simpIy because the guidance counsellor
- had not worked dut the correct programme of courses. There seemed‘
to be a majority agreement among the students that guidance coun‘-.

t . sellors were in schools to guide those students who are not bright

i
i
1,
J

enough to select the proper c‘:ourses for themselves. * P
Forty of the one hundred students said they wanted to go full
\ time to university after high school (CEGEP first was understood).
The Eng'lish and French academic high schools had tile 1ions éhére of

ftr)'us fi gure mfﬁ sixteen students and fifteen students respectwe]y

The EngHsh and French technical wigh schools had five studentsgand ’
" four students respective]y. mshing to go full time to university °
} imne:d1ate'ly after high school. :
Eighteen stlidents stated the intention to never attend a. .
univers ty. The French academic high school had n; stydents in this g

categor_y. while the English a‘cadeniic high s¢hool had one. The
é‘ . English technical hwp school had nine students never intending to - ’ l\

-

' v go to un1vé’rsity~and the *French "c;chnical high school had, five _
I stud?\ts never intetding to go to un'lversity '%P‘” The figures for ‘the

»—») " students, considering university later on nnd yart—time. were almst
A Y .
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equal in the four schools. ‘ .

ﬂlmost ha]f forty-five to be exact; of the students were
undec1de; about, or did not answer to the quest1on of what they
intended to study at un1vers1t¥. The 1argest concentration, or
group, of students in one area wee for medicine or dentistry. Of
the thirteen students in this groun\each of the academic high
schools had six while the remaining one was fram the French technical
high school. No student at the English technical high school was
considering going into medecine or dentistry. '

The next highest ﬁtoup or concentration were those optiné for
engineering. Hene the gap was greately nanrowed with the English »
academic h%gh school having four students, the French technical
high school having three, while the other two schoeTS had two
students each. The other selections were either,a single féculty;
or could be considered quite well balanceﬁ. The only excention

being that a11 tﬁnee students bept on studying-architecture were

from the French academic high school.

Fifty-two of the one hundred students nere either undectded
or did not answer tne question which asked whet they considered to ’
be the ideal university to attend if they had a choice. Nevertheless *
the remaln1ng forty-eight students cghz1led q 1+st of fourteen .
universities. Actuaﬂy !he umvers1t1es listed totaled tmrteen
The one_ student who stated as an ideal- university to»attend, "anyone

7

in Ontario“; was a French Capadian student at one of the French

et e 7 e bttt siaid
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f?nn the French technical high school. None of the English students
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schools surveyed. *~ N X

AV
The university'éaest selected by students was the University of
Montreal, chosep eighteen times. This university Was chosen by
twelve students from the French academic high school and six students
1
stated 3 desire to attend one of the French universisitgs. However

4
some of the French students are determined to attend Englishg-

. universities.

McGill University was second, behind fhe University of Montreai,
w;th twelve selections. Of the twelye students, seTegQ%ng McGill, six
were English and six were French. Each of the Frenéh schools had
three students se]ecting McGill while the Eng]ishsecademic high school

and English technical high school had four and two students,

respectively, selecting McGill. Further to th1s equality of English

\\H French, in regard to selecting McGi11, perhaps I should add that,
of the two -students statjng a desire to attend "Magil", one was
English and one was French. | ’

The Royal Miljtary College was chosen by one student from each

of the academic high schooké. However there were considerable
diffgn;nces to be noted between tHese two students. The student from
the French academic high schoo1 who stated that he wished to pursue
engineering at RMC, participates very activély in several rugged
sports and his most 1iked subject is mathemat1cs The student from

the English academic high school stated ‘that he was pnysically

PO,

»
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incapable éfsplaying any sports, did not have a proéramme of stu?y
and geography was his best subject. Being very fami]iear with the
physical, mental and\academ1c standards requ1redﬁft the Military ,
Colleges, I wou]d venture a guess that the Eng]lsh student 1n ﬁhls
case 157111 ;uv1sed, or dayg:eam1ng

Concordia University was favored by one French student from the
_ techn1ca1 high school and by one of the English academ1c students
~ Concordia was stated as second choice, aﬁ;er McGill, by two of the
French students.’ The one student wishing to go tq Harvard was a
-girl at the:French academic high school wishing ito study‘meuecine,n
This, I thought, was égrhaps the hignest aspiration’of any student
in the survey. This uirl's father is a physician, she has a keen
interest in her father's work: seems extremely inte]ji}ent, and
will rio doubt make it.

. When asked what their modqt important reason was for not going
to university, eighty-two did not answer. .Eleven of the students\ ies
stated that university was not necessary. These eleven responses
were from students the techiiical high schoels who hope to pursue
a career as askilled woxker. The ‘th“ree students who simply stated
they were not interested were from the academic high schools. Only '
one student stated that the family didn't have the money to pay for

’

university v '
H ' 7

Ninety- five of the students stated that they had never been
to]d by a guidance cousellor or administrate‘ngnat it was possible

| \
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to take both a 10ng‘?€t‘ﬁnica1 programme and a'regu'lar academic’
programme at the same time. The two students who claimed they had
been/ told that th1s was possible were from the Enghsh techmc{l
h1gh school. At least the eff]/rts attempted by our 11tt1e group
.made a bif ?f an impression. . ‘ - _'
| Sixt‘y-fipe of the studenias felt that a‘combinatton of technical-

votationa]\ educati‘on and academic education would give a better
.overall, or general education. Twenty of these studentgs',were from /
the English ‘academic high sghool. 'l:he lowest number of students, K
from the group of sixty-one, came trom the French atademic highl
school where only eight felt this combination was an aQ/antage.

AN

The French technical high school and Eng]%techmca] high school-

-

v

had se.venteen and sixteen students respectwe]y ag‘reemg to the ¢
—~combination of technica1 and academlc education. '
‘ fty-su students felt that the combinatwn of a technical- *{
vocati onal programme and the regufar academic programne would better

prepare students for umversity if\' the fields of engineering and .

science. As a whole the studen®s were re'luctqnt to comment on the

The English acade- oL
- . ' 4

mic high school did have conments by aH twenty students who agr‘eed

reasons for their answer to these two questiohs

ff)

<

" 1o the comhination of both technica and academicu%rogrames. The

he}

‘ coments could all be phced unde "5 general feeHng that the result

of combining the two pronguld g‘lve a broader expanse of . N o
" ~knowledge, therefore no matter where '&ch a sE;hm' ended up he .
' ‘ . L _ S RS
' ’i ‘{ , ' l" ‘. i ; ! ' L. . ' ! . I Y ' .
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- programme such as this would reduce the quality of a university

. =90 -
could eot help but be better prepared. It was noted that more than
half these students used the expression, "They would have more
knowledge...", indicating tpat perzéps this type of education was
suitable for students othe;‘than themsélves.

At the French academic high school fide students commented
similarly by stating fhat more knowledge woule result in Qefter
preparat1on for any walk of 11fe One student thought that the
comb1nat1on of techn1ca1 educat1on and acajem1c education would only
better prepare the student who goes to work right after high schoo].'

On the negative side the commerts were, few. . Six sfudents at

the French academic high schooly said they felt that a EOmbined'

"

oriented programme. One student felt that the combined programmes_

would be too great a workload for a’high school student. One student
at the English academic high school a1so-fe1t thkf;;ombined programme
would present too much work. ‘
The two technical high schoqls offered few-comments on th& idea
of a combined technical and academic education. Of the seventeen
students in agreement at the Fa?nch technical high school only six

offered favoring comments.' Their comments were also to the effect

. that more knowledge would result in a better prepared individual.

Ten of the students at the English technical high school offered
comments along the same line. On the negative side, six students

at the French technical high school felt that tgchnica]xiggggtxgp was

c’
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not necessary at all. Three students at the English ‘technical

high school phéught there was a}ready too much academic work attached
to teshnical programmes.‘ ' - o
Sixty-three, of the one hundred'stuaents stated that they were

not cédnsel1ed by @he guidance department, nor the administration,

in regara~tb choosi?g their cdurses for next yéar. Thirty-three

students stated that they had beeh counselled and four did not

answer. Counselling seemed to be somewhat more in use in the techtjca]
'high‘schoolsllas the French'technica] high school and.the English

fechnica] high school had ten and eleven students, resﬁectively, - -

stating they Had beéh codhse]1ed while-each of tHe academic high Py

~ schools had six students.

'WQ. e g s

When asked if they had been counselled, by guidance or adminis-

s

tratijon, and told it was possible tb take both a technical-vocational ~
Tong programme and a regular academic programme twenty-one students

stated that they would have opted for, the combined programme.

Seventy-one students claimed they would not have .changed their

PR e

previously selected programme, and eight students did not answer..

0f the twenty-one students stating that they would have taken
the“cgmbined programme, five were from the French academic high ‘ .
school and nine were from the English academic high school. A1l of

this group of fourteen were enrolled in regular academic programmes.

At the technical high school- two studenté. who were enrolled in

regular academic programmes, said they would have chosen the combined
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programme. No; one Ftudent at the French teEHnical high school
indicated that he, or she, would have t;ken the combined programme.

Aga}n the students were re1uctant to offer comments as support
to a simple "yes", or "né“; however, several did mention their .
intendéd fie}d, anq tﬁe experience they could have gained from
technical education.

Among .the $tudents rep]ying in the negative there were sufficient

_ comments to indicate that perhaps some students were not so much

against the combination of the two programmes as they were against
Three English and three French students
Another

guidance counsellors.
stated flatly that they did not trust guidance counsellors.

_ten students stated that they discussed the selection of their

programme and its courses only with their parents. This, I believe, @

A\l 1 )

is further indication o"‘hglmjstrust in guidance counseliors and . :
. 3 { /1 “x :

administrators. : o :

1

, ' / .
I had not anticipated this, and now wish I had worded the question
. ,__/) 7

|
so that there was no reference |to administration or guidance

. \
counsellors contained within.‘\Perhaps the term "reliable source"

would have brought more resu]ts.

In sumary, it°was noted of the students in the four schools ‘”//QQ' , %
thdt the two academic high schools presented much more serious students
than either of the technical high'schools. In both technical high

schools the studgbts were inclined to give "smart alec" type answers.

This did not occur with® any of the students in the academic ' ,
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high schools. As a whole the French students wrote much more neatly,

especially the students at Fhe French academic high school.. The

poorest writing was demonsgratéd'by the students at the English

technical high school. , n , .
‘. A11 in all the survey went well, and the students supplied the,
desired information. .
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- FINDINGS II: .F‘UVRTHER ANALYSIS OF RESULTS .

-

L]

The Dependent and Independent Variables

For the purpose of further analysis-of results it was dec1ded
to select eighteen of the background or antecedent vamab]es. : .
, '. , which showed an interesting distribt{twn. These were: . ._ : L
D 1. Type of school

2. Sex (male or fema]e)

10./Father s.birthplace’/_& . | : ., '
. Father's education o

12. Mother's education C C o, .

. ‘13.‘ Fit;he,r’s occUp'ation 5 L
\ 14, Mother's occupation o .
15. Religious preference \ - L .

P

16. Students get a fair deal from teachgrs and princ{pa'ls .

.
. . R
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1 . T
' 17. Received counselling for course selections

18. Teachers aré more interested in practical applications

than in theory ‘ .
j
The next attempt was to see the re]atxonsh1p these variables had

' to some of the outcoéb, or dependent, variables. On exami n
there were found to be eight such variables which had an interesting .
distribution. ‘They‘were: |

1. Type of programme selected for next schoeol year

P]ann1ng to take any technioal vocat1ona1 courses

-
a

5. P{anning to attend university

Planned programme of studies at university -

4
5. Most jmportant goal provided by uniyersity
6. Intended occupation N '

7

w - '
Combining technical and academic programmes gives better’ - o .
* . & ] : - .

overall or general education

-

S

% ' ' ‘
8. Combining technical and academic programmes better prepares

students for engineering and sc¥®nce T a

~ We then proceeded to cross tabulate these variables and ‘the ;
*
results obtained are discussed in the following pages.

L

Cross Tnbulation of Variables

' ‘ -
- 7

]. gramme Planned for Next School Year. -

_—

Eight of the eighteen independent variables were re1ated signifi-

i




cantly to this outcome yarjables as follows:
1. Type of-school (.0001)

2. Sex (.005)
Pass standing in all subjecté (.014)

Best 1iked subjects (.0001) : .

&

3
4. Failure subjects’ (.046)
5
6

Would most 1ike to be (.001)

7. Religious preference (.0004)

. 8. Students get a fair deal from teachers and principals (.07)‘
. (Append1x 11, Table I). .,

S1xty—e1aht percent of the students at the Eng11sh comprehensive

school were p]ann1ng to take a technical or bus1ness programme

during the next school year as opposed to only 8 percent of the .

students at the English academic high school . E1ght percent pf the

- students at the French polyvalent were planning to take eijther a

ral

\
business or technical programme during the next scnoo] year while

no students at the French academic schoel claimed to be planning

. one of thele programmes.

S1xty percent of the students at the English acadefic high school

) claimed to behtaking the genera1 programme during the next year .
_while 32 percent c1a1ned to bre opting for the college preparatory
: programme. At the English comprehensive schoo] only 24 percent'of

| tne students were opting for the general programme With only 8 percent

dééiring the c?ilege preparatory programme. At the French academic

. » 4. .
o . A . -
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school 68 percent of the students.claimed to be headed fof the general

‘ prodramme with the'femaining 32 percent claiming to be headed for

PP TAYIV SN

the co11egg preparatory programme. The French polyvalent had 60

percent of the students aligned with the college preparatory programme,
. o n

and 32 percent claiming to be aligned with the general programme.
The 1argéfnumber of students, at the English comprehensive
school, opting for either a technical or business programme, would A

be expected at the English academic high school.” Sixty percent of .
i{ .
the students surveyed at the English comprehensive school had

-

failing grades, and several of these,students had been transferred

to the comprehensive school, from an academic school, because of oA

failing grades and executive decisions which determined such students

were designed for technical programﬁes. ' 4

The relatively low number of students, at.the French polyvalent ‘ ©o
opting for technica] or business programmes, is an a representative

figure for the entire secondary three section of that school. It

‘must be borne in mind that 52 percent of the polyvalent students

“had failing grades. The majority of the po]yvalent’étudgnts stated

o b

an intention not to take technical or business courses. Since that

~

- polyvalent has a very large technical and business departﬁent with

many progrgmmes, there is no guarantee that many of these failing

students did not end up in one of the technical or buginess programmes.

Actpally there should be no difference between the general and

co]fege preparatory progfamme, Many of the students were confused
B v . ) .

e |
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_French academic student planning to take a technical programme,

. |
* but she was not included in the survey,

- 98 - ‘
\ S
with the selection of a response tp this question. It is possible

for a student to follow a general programne' while haviu}]g subject

Tevels lower than that i‘equired for.university 'entrance. \The cpnfusi on
is best noted by the fact that only 32 percent of the French '

academic students claimed to be enterirpg a college preparatory
programme, but 80 percent of these students wished to go to

university immediately after high school. In effect there was one

but, due to the fact that b(},intends to go to university he selected -
--cgﬂege‘ prep" as 'h1's inten(ged programme. a
‘Twenty-five percent of the boyg» surveyed were opting for one,
of the technlical or business programmes while only 12 percent of the
girls were intending to take one of these programmes. Fifty-four
percent of the girls claimed the coliege preparatory programme .and
33 c]aimed"the’ir‘intention for the general programme while only
22 percent of the boys claimed college prreparatdr:y. '
Girls are less inclined to opt for a technical or business
programme than boys. Actuaﬂ[y none of the girls were\'plann'ing on * ;
taking a tgchm'ca] programme, as all the girls so listed were ) g
destined for the business programmes. In the four schools only one

girl was found who actually was enro]]ﬁng ir; a technical programme,

3

Tﬁirty;seven percent of the students with failure Subjects were

enrolling in technical or business proéramnes while only 12 percent . ‘

|
|
|
!
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of the students with a pass standing in a]l subjects were enrolling
in a technical or business programme. L1kew1se 37 percent of the
failing studehts claimed entry to the genera® programme and 25
percent of the failing students claimed entry fo the college
preparatory programme. Fifty percent of thé.students with a ﬁass
standing in all subjects ¢laimed entry to the general programme i
w1th 36 percent claiming entry to the coliege preparatory
The thirty-seven percent of the failing studenhs opting for a

tegin1ca1 or business programme represents the students who had
selected these programmes on the%r own. Another 37 percent had /
selected the general programme and the remaining 25 percent claimed
the college preparatory programme. The 25 percent intending to go
to univer;itx will most ;ertainly have to do some picking up and
repeating of subjects if they are to go to unfversity. Likewise

the 37 percent with failing grades, intending to rema1n in the
genera] programne, will have to make scme vast improvements. As IL.
have noted there is a tendency for failing students to continue to
fail. Tthe studénis are at the pqdnt of programme selection where
administration begins to Jook at their possible potential. No

doubt a good number of these failure_students: who do not catch up,

-will find themselves heading into one of 'the technical or business

-~

programmes. ' )
Forty-seven percent of the students faifing in languages .

or social studies were enrolling.in a technical or business programme

s . . . . (\ '
e
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whi]e 6nly 29‘percent of- those failing in math and science were
enrolling in these programmes. Thirty-three percerit ofgthose faf]ing . .
- languages or social sfudies had selected the éeneral programme with '/
22 percent of the 1an§ﬁage or social ‘studies failures claiming the
co]fege preparatory programme. For;y—one percent of the math énd
science failures claimed the éeneral programme with a fuyther 29
percent of the math and science failures were cig%ming the co]]eée
preparatory programme. : v
At least the number of failing students in each group claiming
the éo]]ege preparatory programme, is less than those selecting the
other programmes. However failing students cannot go on to university,
aﬁa failing students do not complete the general prog;amme. It is
;ossible that students failing in languages and social studies, could ) %
“be a success in one of the technical programmes, thei\would, however, ‘
be a términaf case at fhe end of high school 1in regard'to going on
to university. ?or tﬁdse opting for technical or business programmes, : ;
and failing 1n;math ;nd science, the future ;6u1d appear grim. The
greatest obstacle for the business students is the business math
.portion, and for technical students it i§ both math and science.
Seventy-six pgrcent of the students claiming technical-vocational
" as their best liked subjects had chosen a technical or business

4

o programme while the remaining 23 percent was equally divided between .

s the general and college prep programmes. Only 5 percent of those

students, with math and science as their best 11keq subjects, had

7
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chosen a technical or business programmeé. ' Sixty percent of 'the math
and science liking students were enrolling in the general programme
while the remaining 35 percéht were heading into the college .
preparatory programme.  Fourteen percent of the students having
languages as their best Tiked subjects were opting for a technical
or business programme. Forty-six percén% of the language liking
students were headed for the general programme with the remaining

39 percent claiming entry to a college preparatory programme.

It wou]d.be expected that over three quarters of Ehe students
claiming tbcgnical subjects as their best liked subject would opt for
a technical or business progrémme. However there appears to be a
difference between 1iking a technical subject and 1iking an academic
subjest. In most cases when a student claims to like an academic
subject that student works well and is a success in the subject.
Many students like a technical subject from the point of being in a

shop and doing some actual work, yet they do not learn the theor§

and give no concern to failure. This also accounts for the re]ative]y‘

low number of students, with technical-vocational or business
subjects, opting for the generél and college prep programmes.

The real sadness lies in seeing that only & peréent of the
students, having math and science as best 1iked subjects are entering
a technical or Buéiness.programme. These students will no doubt be
a §ucéess in their programmes . 0f the remaining 60 percent going

into a general programme, and 35 percent‘préparing for university

]
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not oné student will gain thé adv§ntage, of expanding his Knowledge
of math and science, through the benefits o;a technical programme. ’
Fourteen percent of the language 1iking studentslwerq opting
for a technical or business programme, th?s could 1n&1cate a dislike
for math and science in which case the technical programmes , being

instilled in math and science, might not prove to be so interg;ting

—

after all. Of the remaining 1anguagé 1iking students 40 percent
were enrolling in a general programme.with 39 perceRE c]aiminﬁ to - . \
enter the college preparatory programme. )
Languages, math and science are academic subjects, and, as i?

can be seen, students who ‘do well in academic subjects are not so J
inclined to choose a teépniea] or Business/ﬁ;ogramme. Likewise ﬂ
/fgp\students claiming to like a ;echnica]-vocationa1 subject aré )
far less inclined to pursue a iebular academic programme. ‘_ '
- When given several pbsitions or occdpations, and a;ked which
they would most 1ike to be only 17 peréent of those wishing to be

a se]f—emp]oyéd businessman were opting for a technical or business
programme while 42-percent were heading for tt)e general progrémme
and 39 peréent claimed to be 1ntthe co11q§é preparatof& programme.
Of those stating a desfre £o be & airline pilot only 19

percent were seﬁecting a technical 6r deiﬁess-programme, 53 pergent

Fl

¢

were entering the genera] programwe with 26 percent claiming to

»

enter the college preparatory pﬁbgkamme. : . )

As for wish1n§ to be a famous athlete oﬁly 18 percent, staiing

* 3
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this desire, were choosing a technical or business programme, while’
7 “
50 percent claimed to be heading for the general programme, and
y ) ‘

, 31 peréent claiming the college preparatory programme.
~

stating a.desire to be an auto mechanic were opting for a technical”

None o% the students stating a desire to be an auto mechanic -
were entering the college preparatory programme, only 37 percent
were enter1ng the general programme while 72 percent were enter1ng
a techn1ca1 or business programme. .

None of thg students stating a desirg)toﬁbe a teacher were
opting for a technical or business éro;ramme, while 33 percent were
éhterfng the geéeral.progrannm‘fnd 56 percent were entering the

college preparatory programﬁe.

0f thpse wishing to be either a Sélf¥emp10yed businessman, an «

ﬁir]%ne:pf]ot, or a famous athlete the percentage of student§. in
each case, is far 1qwer among those opting for a busjnéss of technical
.ﬁﬁbgrannm than either the general or college preggrqtory programmes.
Each of thesé.threg occupgtions. or positions; are of the prestigious

nature, and a desire to attain them requires considerable aspirations

on ;he part of the students. The aspirations of the students.opting

Al

for a technical or business programme are much lower than those
-1

selecting either a general or college preparatory academic programme .

As would be expected almost three quarters of the studepts

s -

or business programme. The fact that none of those desiring to be
' B )

"an auto mechanic were entering the college preparatory programme

v 4
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indicates the separation wpich exists between the technical progrémﬁes

and the possibi]ify of go{ng on to university.

Obviously none of the students heading for a technical or

‘businesé programme desire to be a teacher. A teacher represents

.the academic, or dark side of the world to most technical students.

/

As the 56 percent indicates the greatest number of students desiring

to be a teacher were preparing for university. Technical and

business teachers must also go to unjyersi;y. but it appears that

even technical and busiﬁess teacher$ represent the academic, or

dark s1de. of the wor]d‘tc'the1r students .

In regard to re]ig?ous preference 38 percent of the protestants

" selected a techn1ca1 or business programme only 4 percent of the

catholics eid so. Thirty-six percent of the protestants were

opting for a genere1 programme with 521percent of the catholics
se1ectingsa general programme. Twenty-five percent of the protes:
tants claimed to be headlng into the college preparatory programme -
w1th 43 percent of the catho]ics c1a1m1ng to enter a college
preparatory programme. '

Of the.students surveyed, the catholics showed, by far, less
preference for technicé]ror.business ﬁroﬁrammes. The catho]ics were,.
naturally, more inclined to show a preferenee for'a general aeademic‘\
and college preﬁaratory programme. All but three of the catholic

students were in the French schools, and 50 percent of the students

surveyed at the French polyvalent had failing grades. These erpch
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students, with failing grades, might show a preference not to enter

one of the technical or business programmes, but there is no guarantee

that they will not bé placed in adtechnfcal or business programme
as a result of thefr failure in academic programmes.
Of the students who believed that‘they‘got a fair deal from

teachers and principals 42 percent were enrolling in the col1egé

' preparatory programme, 38 percent were enrolling 1n the general
academ1c programme while only 19 percent were enrolling in a teahnical

" or Rusiness programme. Fifty-five percent of the students who con-

sidered they were not given a fair deal' by teachers and principals
were enrolling in the general p%ogramme, while 23 percent were
e:;glling in a college preparatory programme. . .

0f the students agree1ng with the statement that they are
given a.fair dea] by teachers and principals 42 percent or the

greatest number of them were heading into the college preparatory

programme and the least number, or 19 percent, were opting for a

technical or business programme. Usually, students presaring for
university have a goal, and work well toward it. Consequently,
these students have fewer problems with teachers and principale.
This no doubt accounts for more than twice as many college prepara-
tery students agreeing with the statement than those colllege

o

preparatory students which disagreed. .

i .

Actually the technical or businesé students and the geﬁeraI

programme students were almost equally divided, 1p numbers, in their
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opinion regaréing the fair deal statement. -In'the casé of the

“.fechﬁica1 o> business proérammed students thgy never seem to be
really oriented toward a specific goal, and are often up in' the air
when it comes to, making aé honestldecisionﬁ I believe tﬁfs 1s~the‘
reason behind the dividgﬂ opinioﬁ given by the technical and
bqs{ness studénts. I also believe this is the reason behind the

similar s{tuation with the general programme students.

2. Planning to Take any Technical-Vocational Courses °

Seven‘af the eighteen independent variables were related
" significantly to this outcomé variable as follows:
1. Type of school (.0001) : o
2. Failure subjects (.05)
. 3. Best liked subject (.0001)
4. Would most like to bel(.OOC\H)

(8]
.

Father's birthplace (.04)
Father's ‘education (.06)

N o
. .

Religious preferencé (?%EO]) -

T
t

(See table 2).

!

Thirty-two percent of the English academic student§ stated an

—

. intention to take a technical-vocational course during tHe next
school year, 76 percent of the English éomprehensive students stated

an intention to take a ‘technical vocational course, while only 4

-

F ' / " v

percent of the students at each of the French schools stated an
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intention to_ take a technical-vocational course.’

This variable was'intended to show the number of students
.intending to take a single technical-vocational course which would
be fitted into the regular academic programme. The students did not

' ?

recognize. the distinction between the term "technical-vocational

pragramme” and “technical vocational courses". As‘a result, in most

2

everf case, the students opting for a technical programme also

indicated an intention to take a’ technical-vocational programme.

I shall aétempt a bit of a boil-off and separate the students actually

—1n£ending to stake technical courses from those students entering a

technical-vocational programme.

At the English academic Wigh school instead of eight s tudents
representing 32 percent therefwere Six students actually taking one
of the technical vocational courses which would be 24 percent.

&he six students were all taking a typing course. The reason
for their taking this course‘is perhaps best explained by the fact

that all of these students stated that typing was useful. Four of

the six students-stated that they intended to go to university and .

wou ave time and money By-typing their own term papers.
It would seem that thege students were taking typing courses

~
because they readily saw an-actual useful application of what they

learn, and-it provided economic gain.

At the English comprehensive school instead of nineteen students,

. -
representing 76 percent, there were two students intending to take

R SR TN S N PR
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technical-vocational courses which' is 8 percent. One of the students .

was planning on taking a typing course, and the other was planning on

taking one of the industrial arts -courses.

Since 68 percent of the English comprehensive students were
entering-a technical programme it would be expected that the number
of students choosing a technical course would be small. In general
the number of students choosing to take technical courses is-small,
and often the academic student with a hole in his time table is shoved
into one of these courses. |

At the French academic school the one student shown as intending
to take a technical course was, in reality, taking a technical

programme. This student intendeq to take both academic and technical

programmes, but did not so state. Since he intended to go to
university he selected the college preparatory programme as his RN

planned programme for next year. (See table 1).

AN

e SERPARD Lt S Atabea S,

.. This was the only student taking a technical-vocational programme

as a means of providing a basis for his intended programme at

B b

-university. He was encouraged to do this by his parents and not by

N sl L,

school administrators or guidance cougsellors. Studgnt; at the

French academic school would have to attend one of the polyvalent
schools in order to take any typé of‘tgchn%ca1 course or programmef
These students were all 1hfending to go to university. The French -

t ~

academic studengs,’except for one, were very set. in their academic
. b ]

track, and very anti-technical.

-
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The one student at the French polyvalent, shown as intending_

“to take a technica15vocationa]-course, is one of the: two students

S UV SVARNUPC T
s @
< -
,

) opting for. technical programmes. (See table 1). This means that
-+ 0 students at the French polyvalent were intending to ta?e tech-

-~

\,ff nical-vocatjonal courses. The French polyvalent students surveyed .

e .
were also quite anti-technical in regard to courses. S

Twenty-one percent of the students not failing in'any subjects .
stated their Jjntentions to take a technical-vocational co:rse,
while 50 percent of those students failing languages and social
stud%es intended to take a techmical-vocational course, and 35
¢ N perceht 9f the students failing math and science stated an intention
to take a technica1-vocatiopa1 course.
) Insteal of'fourteen students,.or 21 percent; wit@ no failiﬁg
subjects, intending to take technical-vocational courses tﬁeré were ' .

only ®ix students, or 9 percent. As was noted seven of the eight

students, from the surveys, intending to take technical coursei,
had selected typing because'of the obvious future use it would
‘serve. We have to agree that tﬁese students are taking advantage
‘ Qf what the school offers to a greater extent than the majority
of students. Having no fatlure' subjects 1n51cates that.perhaps t .
this small group has a greater desire to succeed. They also appear

* . to have the foresight which enables them to prepare. in advance so as’
' . 0 5

to succeed in the future.

Instead of nine étudenfs. failing languages and social studies,
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' opt1ng to take»techn1ca1 courses there was. actua]]y one student
4 -
. L1kew1se 1nstead of six students, failing math and science, opt1n§
- to take technical courses there was one. In Fachﬁcase this
represents 5 percent.’ N & ’

'{

The number of students taking advantage of technical courses

T s very small, in fact there were only eight students from the

As a rule students are_very much_against adding

entire sample,
The student

» ‘ : . . . .
i/ one of these courses to their academic curricylum.

failing languages and social studies and the student failing math

and science were both opting for a typing course. If these two

i students continue to fail they will not finish high school. 1In

]

this case they woufd have the option of entering a technical-

vocational programme or leave school. It would appear that these

“students are also preparing for the future. If they must enter a

technical-vocationalsprogranme later, they will at least have some

N experience and knowledge of whether to continue or not. On the other

A \ .
Réa
I.

hand, if they leave school, they will have some ability as a typist.
Twenty percent of the students having languages and social
.studies as_theif best liked subjects showed an intention to take a
technica1:vocationa1 course, while 17 percent of the students, with
math aﬁa science as their best 1iked subjects, showed an intention

to take a tgchnfca]¥vocationa1'course, and 76 percent of the students

+

t{ona] subjects as their best 1iked subjects

with technical vogj#
claimed an intentio ‘tOItake a technical-vocational course.
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In regard to the actual students taking technical-vocational
courses, again disallowing those entering technical programmes;
_there were three students with languagés and social studies as their e

best 1iked sub{}cts which was 6 percent. The actual number of
students, with math &nd'science as their best liked subjects,

taking tgchnica]—vocationa] courses was five which was 12 perceng{

The thirteen students claiming°technical-vocational subjects as their
best liked subjects were all entering technical-vocational programmes,
therefore there were no students intending’to take technical- .
yocationa] courses who claimed techpica]-vocationa] subjects as‘
their best liked subjécts.

In spite of the very smd11 number of students intending to take
technical courses, we find that, of the eight, five were those
students which had.math and science as their best 1iked subjects;

It was noted that math and science students seemed to be more
inclined to associate their education with skills for getting ahead’

L .

and ensuring a higher income. Since seven of the eight students,

taking tecﬁnica1 courses, were taking typing, and four of these -

students stated the advantages, and economic’gain, attached to a

typing ability as a means of aiding progress at university, this

determination by the science and math students seems to sﬁgw up here
as well. (See table 5).

This determination could also be true in the case of the three

langhage and sociaT studies students opting for technical courses.

. . -
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 vocational subjects as their best Tiked subjects.

Yet, .by number, the science students apé@ar to be somewhat more
determined. | In any case 87 percent of the students intending to
take technical courses were going for tyﬁiﬁg. Typing can readily
be seen as advantageo&s,'and dir9c;1y related to economic means.
What is ‘'surprising is the low mumber of students, found in this

sample, who did recognize the obvious asset.

The fact that there were not students opting for techpical-

- vocational courses from the group which claimed technical-vocational

~—- —

subjects asdgheir best liked subjects might seem somewhat strange: s .- .
However 76 percent of this group were entering technical programmes '
which is another kettle of fish. At this point in high school
technical vocational subjects have peen at the introductory level,
and many of the students are placed in these sdbjects rather than
by choice. Not gaining much insight into the technical realm, a
great many. students, at this stage, do not enjoy these subjects.

Those studeqts'intending to complete the academic programme usua1f}

are annoyed with their having to take one of these technical subjects. *
Perhaps this is why this sampTle-did not unearth any students ogﬁing

for a technical course who at the same time considered technical-

Seventeen percent of the students claiming they would most like

to be a self-employed businessman stated their intentions to take a

technical-vocational course. Of the students most wahting to be an o

airline pilot 34 percent stated an intention to take a technical-
w»
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vocatLonal course. Iwelve percent of the students wishing to be a

famoqs athlete were shown as intending to take a technicalTvocationa1
cour;e. Eighty percent of the students wishing to be an auto
* mechanic claimed to be taking a:technical vocational course the next
year, and 25’percent of the students wishing most to be a teacher
were shown as intending to.take a technical-vocational course.

By separat1ng the students actually taking a technical- vocat1ona1
course from those entering a techn1ca1 vocat1ona1 programne, we
find that none of the students w1§h1ng to be a self-employed
businessman were intending to take technical-vocational courses.
_Four of the students wish%ng most to be an airline pilot were

planning to take a technical-vocational course which represents 15

percent. None of the students wishing to be an auto mechanic were

[

——fTanning to take technical=vécational courses.. Twenty-five percent

of the students wishing to be a teacher were planning to take tech-
nical-vocational courses:

The desire to be a self-employed businessman can be seen as fhe '
goal of a determined studént. However, becoming a sé]f-emp]oyed
businessman can also be seen as a dream of greatness. As discussed,
it appears that the majority of the eight students intending tbo take
technical-vocational courses showed determination. This determind- :

t1on was divided toward specific profess10ns of which none included
~

ML
)

being a selfnemp1oyed businessman.

of the eight students opting fon,teghnica1-v6cationa1-courses we .
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" their intended ~occupation. 1 believe that these four students were
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d
know thaf seven were girls. Of the four students wishing most to
be an air]ing pilot, therefore at least three df them had to be girls. . . \
Although females have now become airline pilots; it is:no Tonger just

a dream for females. However all four of  these students were intending

Jto go to university, and not one of them selected airline pilot as

i

;x
determ1ned to contr1bute«to their university success by taking tech-
42

nical-vocationl courses, but the idea of ngst wanting to be an o
airline pilot was just fantasy. e ¢
The two students wishing most to be a famous dth]ete are two
of the thr;é students enrof]ing in a technjcal-vocational programme,
therefore in effect there were no students, planning to tnke technical -
vocational courses, who wished most to be a famous athlete. ‘Of the '
five positions, or occupat1ons given, the famous athlete.is the one ‘
which presents thé most uncertain difficulties to evercome. ‘It has, \i A!"',
perhaps, more uncertain difficulties to overcome than wog]d be
realized in attempting to reach the status of a self-employed
businessman. As noted? this group of eight students, stating an
intention to take tech%ical courses, seemed to be a determined
group with certain dﬁfinite future plans. The dream o;KLeing~n
famous athlete did not seem to appeal to them. ‘
All of the Qtudents most wishing to be an auto mechanic}were ‘
enrolling in technical-vocational programmes, and could not take any
of the technical courses.

The four students wishing most to be a teacher, and planning to -

i . - >
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take one of the tethnical-vocational tourses, appear té be the most
determined’ with quite definite plans for their intended occupation.
A1l four students were planning to take typing, and mentioned the“
usefullness and advantages of being able to type while attending
uéiversity. ,

In regard to the father's pirthp1ace, or immigraiion status,

20 percent. of the students with father's born in Quebec stated an

intention to take technical courses, with 40 percent of the students

having fathers born in Canadian brovinces, other than Quebec, are

shown as intending to take a technical-vocational course, and 47

percent of the students, with fathers born outside Canada, are shown

~as intending to take technical courses.

By separating the students actually planning to take one of the
technical courses from the students planning to eﬁ%er one of the

technical programmes we end up as follows: Four students with
a*

- fathers born in Quebec were planning to take a technical-vocational

course which'represents 4 percent. Two students with father; born
in a Canadian province other than Quebec were planning to take a
}Echnica1-vocatjona1 course which represents 10 percent.

Three students with fathers born Jutside Canada were planning °
to\téke techn1ca1-voc€tiona] courses which represents 17 percent.

Although the totgﬂ‘number of students planning to take tech-

' v
nical courses is very small, there is still evidence that, of the

three groups, the group with the greatest pércentage planning to

)

R
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‘ranging from some grade school to some high school are shown as.

take technical courses was the one with fafhers born.outside
'C5nada: The group with the sma]lest percentagesplenning to take’ b
technical courses was the one with fathers born 1n‘9uebec.

Technical education has gained more respect in other countries
than it has in Capada, and&;; more respected a§ contributing‘to
general education. :Technical education_is'relatively new to Quebec
province whereas the other provinces havejbéén exposed to.it for
three quarters of a cehtury Quebec has not fuf]y‘recognized the
advantages of comb1n1hg forms of technical educat1on with regu]ar
education. (See tab]e 8) Pdrental 1nf1uence seems to remain as
the strbngest fdctor in determining and directing s;udegjs in

regard to education, and it appeaés tolbe evident here.

. Twenty-one percent of the stidents having fathers with educatibh’

inteﬁdjng‘to take technical courses, as are 40 percent of the students
Haviﬂg fathers who finished high school, 20 pércent of the students

having fathers with education ranging from some university to graduate

.school are shown as intending to take technical courses, and 53 : '

s
percent of 'tHe students not. knowwng the extent of the1r father s

fedbcat1on are:shown as intending to take techn1ca1 qourses,

,4.

Aga1n by ‘separating the students enr0111ng 1n technical programmes
we find the Stuﬂents actually ié;end1ng to take techn1ca1 courses

to be grouped as: Father's education, some grade school to some
. B &
high schoo], one-student or 3 ‘percent; father s education, finished
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h1gh school,. two students or 10 percent fatherts education, some

un1ver51ty to f1n1shed graduate schoo1; f1ve students or 17 percent.

“,Nopeqof the students were p}anmng\o take technical courses from

the group who did no know the extent of their father's education.

Inrthié'gase‘ﬁﬁgappears that the more education possessed by the
e . .
fathier, the more apt the students are to take ‘technical courses.

-~ ‘ .
Usually., when a student does not kriow the extent of his father's °

~ education, -or, claims not to know, the father has not acquired much

" education. -, e, E

3 .
" their educational plans.

. LT

A1l of the eight students considered here wer&\Elﬁnqing'to

dﬁpend uqiversity. The more education pogsessed by. the-péfentS'the
more the studentseare directed and éhcouraged to make thé best of"

Since these Students had ‘the technical

[ - .
courses plotted as an asset toward success at university, and the

A

-
v

®

. "students are shown as intending to take technical courses:

¢

grEatest number of students came from the group whose fathers had

-

at 1east some un1Vers1ty education, %%15 s1tuat1on seems to .also hold,‘

[y

_true in this part1cu1ar case.

Fifty-four percent of the protestant sﬁudents ar;'shcwn as

tntending to take.techufca1 courses, while 6 percent of the catholic

>

Actually all eight of the'students planning to take techni;a] ’
- i

courses were protestant, which represents 18 percent. None of the

. \ ,
, cBtholic students were planning to. take technical courses.

-

v - [ VO
0f the catholic students surveyed 93 percent were found at the

Y

P
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two French schools. It is not a ‘true picture J% the’sitdatioh in

French schools. in genera]J HoweQer the group of“French'students in

thi; survey had a very anti-techniéa]lattitude in general. The B
total number o% students intending to take,advéntage of tqchnical ‘
courses was v&?& low indeed. The few profestant students, going '
after this advantage, had perhaps been given more opportunity to «

see the possibilities of these advantages offered by technical

courses.

3. Planning to Attend University “\{
Twélve of ths eighteen independent variables were fé]q;gﬂ
significanny to this outcome variable as follagws:

Type of school {.0001)

ol
.

Pass standing in all subjects (.02)
Failure subjects (.09) ' - f

Best 1iked subjects (.0081)

2
3
4 .
5. Fraquency of father's praise for qgcqmpli;hments (.ds)“
6. Frequency of mother's praise for accompl{shments,(.06$, >
7. Would most Tike to be (.03) |

8. Father's education (.04) . TE

9. Mother's education (.008) o

10. Father's occupation (.01) " : -

11. Religious preference (.03) ' -

!

L3

(See table 3).

12. Students get a fair deal from teachers and principals, (.02)  —— f
- ’\ ’ "& '
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At the English acadgmic high school 64 percent of the students
planned to go to university qither full, or part, time right after

high school, while 24 percent planned to attend university, but.

¢

not r{ght after high school, and only 12 percent were either

undecided or claimed they would never attend university.

LS

At the English comprehensive school 60 percent of the students
were either undecided or claimed they would never attend university,
. ‘

. 28 percent planned to attend university full, or part, time right

after high shcool, while only 12 percent planned to attend university

some time after high school,
At the French academic high-school 80 percent of the students

planned to attend university full, or part, time riglit after high

school, ahd the,remaining 20 percent é;sﬁhed to attend university
at a later date. )

At the French polyvalent 29 percent of the students planned to
atfénd university right after high school, another 29 percent planned
to attend univerkity,;t’a}later date, and 41 perceﬁt were either
undecided or intendé;<;; to go to universijty.

At the'Frencp academic high. school tﬂ;re were no students
planning never to go to university or in the undecided category.

At the English academic high schoof‘on]y,12 percent of the students
were undecided or planned not to attend university.l The Eng]ish'and
Frénch technical high schools had 60 and 41 percent respectively of

the students either undecided or planning.not to attend university. .

e

1
E)
-




y~a1] subjects, were planning to attend university right after high

.19 percent with passing grades who werd unﬁecided or planned never

The English and French technical hibh schools had but 28 and 29
percent, repectively, of the students planning to attend university
right after high school.

!

The academic high schools have more ambitious students, and the,

l"university bound", atmosphere was evident. At the English compre-

hensive high school &8 percent of the students weré entering a
technical or business programme and will be academically unable to
carry on to university. At the French polyvalent there werg\only

8 percent of the students entering a.technical or business programme.

" However at both technical high schools thére were very high failure

rates among the students surveyed. At the technical high schools I
sensed an "anti university" attitude. ' ‘

Fifty-seven percent of the studentg, wjth a pass standing.in’

school while another 22 percent planned to attend university at a

later date, with only 19 percent plannlng never to attend.

0f the students fa1]1ng in one or more subjects 46 percent
stated either an indecision or intention never to attend university,
36 percent claimed to wish to attend university, right after high
school anq/je percent stated the intention to attend university some .

time after completing high school.

L]

As would be expected the greatest number of passing students

planned to attend university right after' high school. At least the -
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"¥to attend university will be prepared should they have a change of

heart at g;later date.
-7 "
The 46 percent of the failing students planning not to attend

university is what would be expected. However the 36 percent stating

an intention to enter university righﬁ after high school causes .

. one to ponder how they intend to do so. It could be that the 16

e

percent with failing grades intending to attend university at a
later date are awahg of the mature entry programme at some universi-
ties, but I heard no mention of it. Many of these failing studenté
-seemed to bé of the understanding that they would bg automatically
progressed on to university just as they had been progressed
automatically in high school in spite of failures.-
In reggrd’to failure subjects the figures.for students with no
failures are the same as those quoted for the students haviﬁg a
pass standing in the previously described part 2 of table 3.
Forty-seven percent of the students failing ]anguages\or social
studies p]énned not to attend university while 41 percent of this
group plapned to attend university rfght after high school, while
the remaining 1i percent stated ‘an intention to attend university
at a later date after high school. Forty-six percent of the
students féi]ing math and scienée intended not to attend university,
with‘30 ;chent stating an intention to attend unﬁversity right after

high school, and the remaining 23 percent stated an intention to

attend university at a later date.
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Math and scinece seems ﬂo figure somewhat in regard to unijver-
. J

sity attendance. 0f, the failing students planning to attend

—_—

hni?éfsity right after high sghoo] the lesser number, 30 percent, ﬂ
indicated failures in hath and science. The 41 percenf failing )
languages or social studies and intending to go to university ) .
right after high school were passing in math and science.” Although
all subjects should be of equal importance, it seems that those )
students passing in math and sciende are stronger in their desires
to attend universipy.. A.math and science background provides a
broader base, from which the student can operate, than one of only
languages and social studies.
' In regard to best liked subjects 50 percent of the students,
having languages or social studies as thefr best liked subjects were
planning to attend university right after high school, 32 percent
hgd no plans or planned to attend university ai a later date. Of
the stﬁdents having math and science as their best liked subject
63 percent planned to attend university. right after high schoo],|25
percent planned to attend university at a later date, and only 11
percent were undec{ded or planned ﬁever to attend university. ‘

The students having technical-vocitional subjects as tpe&k best
liked subject showed as 58 percent either undecided or planning never
to attend unive;sity, 23 percent stating the intention of going to
university right after high school, and 17 percent intending to go

to university at a later date.
Again math and science show as the big contributing factor in the

v
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students decision to attend university. Students with a good basis
of, math and science seém more sure of themselves and mo:: determined
to succeed.

Of the students having technical-vocational subjects as their
best 1iked subject it should be expected that few would be planning
to attend university. These students are all go%ng into technical
or business programmes and will not have the necessary course
requfements for university. Furthermore the greatest majority of
these students have failing grades. The 23 percent intending to
attend university right after high school and- the 17 percent
intending to attend university ;t a latter date will have a great
deal éf cgtching up to do by way of takiﬁg and passing regular

jacademic‘subfects. Téchniﬁaﬁ subjects remain separated from the
regular academic subjécts when there should be more interrelations
between the two. The math and science students would do well in
technical courses and thereby expand their knowledge, understanding

*and ability. However math and science are academic'subjects and
remain separated from the technical programmes.

 Sixty-one percent of the students who claimed they received

praise very ofteg}#rah their fathers were intending to go to

. university right after high-school with 15 percent intending to go to -.

university at a later date while 23 ﬁercent were undecided or
claiming their intent to never attend university.

,0f the students.claiming their father's praise was not often
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.university, while dnly 23 percent planned to attend university
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44 percent p]annéd to attend university right after high school, - .

33 percent p]anﬁed to attend at a Tater date, while 22 percent were

undecided or never intended to go to university: s
Fifty-two percent of the students claiming to almost never get ' S

praise from their fathers were undecided or planned never to attend

right after high school with another 23 percent planning to attend
university at a later date.-

This is evjdence of the fact that parental interest and encoufageg
ment remafn the strongest among the factors which contribute toward
the success of the student. Of those students receiving the father's
praise vefy often the greatest portion, 61 percent, planned to go

to university right after'high school. Of those being praised N

i S BT et 2

almost never the greatest portion, 52 percent, were planning never

Pos

to attend university or were undecided. Even with the father's

Sorn,

4
praise being not often we find the greatest portion, 44 percent,

I

of this group intending to go to university right after high school.
it remaips that the more interest and encouragement the father .
gives the more the student desires to succeed and the more 11ke1y‘

the student is to succeed.
. . \ ]
The frequency of the mother's praise has the same effect on the )

student's university plans as that of the father. Fifty-eight

percent of the students praised very often by their mothers planned

to attend\hniversity right after high school, whi]g 22 percent x
N

.~ !
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p]anheg to attend university at a laté} date, while only 19 percent‘
were undecided or planned to never attend university. Half, or
50 percent, of the students not being praised often by the'mother
were undecided or planned not to attend university, while 30 per-
cent planned to attend university right after high school, and
20 percent planned to attend university at a Jater date. Of those
receiving praise from the mother almost never 44 pe;éent plqnned to
attend universityiright aftgr'high s;hool, 44 percent were undecided
or planned neverlto attend university, with 11 percent planning to
attend university at a later date.

It shows that the mothers were inclined to give praise more
often than the fathers, and that fewer mothers gave‘praise almost
never, or in 9 cases, as compared to 17 cases of fhe father, almost

never giving praise. The mother's inf]uence, through frequency of .
| ,

vgiving praise, is perhaps somewhat more effective than that of the

father. This seems evident when we find 50 percent of the students

recéiving praise from the mother, not often were undecided or

‘planhing fiever to attend university when only 22 percent not praised

often by the father were undecided or planned never to attend

university.

0f the students claiming they would most like 'to be a self-
employed businessman 42 percent intended to go to university right
after high school, 23 percent planned to go to uhiversity at a later.

datey and 34 percént were undecided or planned never to go to

»
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20 percent planned to atten& university at a later date.

‘percentage of students, showing a preference for one of these posi-
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university. ‘ |
Of those stating they would most 1ike to be an airline pilot % 1
50 percent were planning to attend university right after high school,

29 percent were undecided or planned to never attend university, and

Of those students stating they would most like to be a famous

athlete 64 percent were planning to attend university right after
. £ '

high school, while 28 percent were undecided or planning never to

attend, with only 7 percent planning to attend university at a later i

*

date. |

of tng}students stating they would most like to be an auto
mechanic only 9 percent were planning to attend university right after
high sdﬂoo], while the remainder of this group was divided with 45
percent being undecided or plgnning té never attend univgsgity and’
44 perceﬁt planning to attend university at a later date. ) .

Of the students stating that they would most Tike to be a

teacher 90 percent were intending to attend university righ} after
high school, 10 percent planned to attend unjve;sity at a later date
and none of this group was undecided‘or not planning to attend
university.

The self-employed businessman, the airline pilot.and the famous

athlete are all posititns of prestige.  In each case the greatest

tions, were planning ,to attend university right after high school.
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It is possible to attain any of these three without goin§ to i ' §
university. To become any one of these three requires talent, %
determination and endless hard work. Since these are the same %

qualities required of the student who intends to be a success by

agoing immediately to university, it would be expected that the
more detgrmined and ambitious students would be more inclined to
fa?or one of these three positions.

Only 9 percent of the students, wishing most to be an auto 3
mechanic, were intending to go to university right after high school.
The sttdent taking thﬁ auto mechanics programme ip high school would
not have the ngcessar; academic courses for university. Unless,
of- course, this student combined the regular academic programme
with the technical-vocational, and this requires more determination,
talent and hard work than fhe regu]aﬁ academic programme. As a
rule the Ftudent going into auto mechanics doe§,not intend, and
is not expected, to attend university. Auto meéhanics students
are not encouraged to go to university, and too often the students
entering the auto mechanics programmes are unable to cope with the
programme let alane go on to university.

In order fo be a teacher the student must go to university,
therefore it should be expected that none of the students preferring .
to be a teacher were undecided or planned never to go to university._
and that 90 percent were planning to attend university right aftgr

high school. Students deciding to be a teacher seem to have given

f
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as 43 percent planning to attend university right after high school, /

’ 5
-planned to attend university at a later date and only 10 percent

- ¥28 -,

!
®

much more thought and serious consid&ration to their future than
most of the othér students.
With the father's education randing from some grade school to

.

some high\schoo} 39 percent o6f these students were planning to

- attend university right after high school, 34 percent were undecided

»n
or planning never to attend university, and 26 percent planned to

attend university at a later date.

The students having g father who finished high school showed

[

and 43 percent undecided or planning never to attend university, and ‘/ o

12 percent planning to attend university at a later date.’

Sixty-seven percent of the students having fathers with an /

education ranging from some university to.graduate school were

I’(“

planning on attending university right after high school, 21 percent ?

-

were undecided or planned to'never attend university.

Fifty-four percent of students claiming they did‘not know how !

much education their fathers had were undecided or planned never to

el

attend university, while 27 percent planned to go to university right

after high school, and 18 percent were planning to attegd university

¢ 4

at a later date.

In these groups the more education attatined by the fathers the
greater the percentage of students intending to-go to universit

right after high school. Of the students having fathers with some
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un;versity to graduate schoo]t;ducation the 67 percent planning

to BQFend university right gfter high school is by far the 1argest.
group with definite univgfsity plans. This group had only 10 per-
cent, which was by far the lowest of any .group, which was undecided

' or planned hever to attend university. When the father’has at

Teast some university education the mére apt.he is to encourage and
influence his children to attend university. ‘

The greatest number, 54 percent, o} the students who did not/
know the extent of their father's education were undecided or plannéd -
never to attend universigy. This°was the highest percentage of any
of the groups not intending to go to university, or being undecided.
_If tﬁe'students do not know the level of the father{s education it
would seem that education is not discussed to any extent in the
home. Obviously, there is 1ittle encouragement for the student to
acquire education. '

o

Forty-two percent of the students, with mofhers having an
“education rang{ﬁg from some grade school to some high school, were -
p]anniﬁg on attending university right after high school, with another
23 percent planning to attend university‘at a later date, and 34
percent were undecided or planning not attend university.

0f the students having mothers who finished highlschool 44
percent weré p1;nning on atteﬁding'unjversity right after high

school, with 34 percent planning to attend university at a laten

date, and 32 percent were undecided or planning not to attend
[ ]

>
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university. ‘

A whopping 81 percent of thg students, having mo;hefs with;
education ranging from some univergity,;o graduate‘;chOOI, were
p]anngng'on attending uniyersity right after high ;choo1, 18 per-, -
cent were pfanning on attending university at a later date, and
no'students‘of this group were undecided or p]anni’g nof to attend.

The group of students claiming not to know the amount of
eduéii;on possessed by their mothers had 57 dfrcent who were undec1ded
or planning not to attend unv1ers1ty, while 28 percent planned to

attend university' right after high school, and only 14.percent planned
g

to attend university at a later date.

Justlgs was noted in regard to the father's education,.the higher

;he level of education attained, by the mother, the more apt the

student is to be inclined to pursue a higher” level of education.
Eighty-one percent of the students, having mothers with at 1e§st

some univergity educqtion, were planning to attenqgunixérsity )

right after high school. Only 67 perceﬁt of the students having
fathers with at least some university-education wére.dlanning_}o
attend ugiversity right after high'school.‘ The educat}on Tevel

of the parents and parental influence seem to be tﬁe motive force
béhind the students desire to attain a higher educatién. It would
seem that mothers are more apt to encodragé and influence their:
offspring to.acquire more education tpan the fathehs. It seemgrto be

fdrther'supported byotheAS7 percent, not kngwing the extent of ﬁEEir

mothers' education, who were undecided or planned not to attend.

* " '
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the professions .or small business, were planning on attending
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universityn"This was the highest percentage of any of the groups

who were undecided or planning not to attend university.

Sixty-eightipercent -of the students, having fathers in one of o

) L

un{versity *ight after high school, with another 21 percent planning .

to attend untﬁersity at a‘]aten date, and only 9 percent were

undecided or ngnning not to attend unjversity. T,

Of the studénts héving'fathers in a clerical occupation, 60

percent were planning to attend universitymright after high school,

13 percent p1anned to attend university at a later date, and 26

percent were é1ther undec1ded or planning not to attend un1vers1ty
Forty;seven pertent of the students having fathers in.a skilled
occupation were €ither undecided, or p]anning not to atténd

university, w1th only 35 pErcent of this group p1ann1ng to attend

‘university right after high school, and 17'percent p1 nned to attend

university-at a?!ater date. B )

The fatggrs in the profess1ons would han; a university educati lk
while those fathers opéerating a sna11 business would, if they 1acked
a universf%y education, be self-educated to some extent so.as to
appreciatelthe advantages of their children getting a higherveducation.
Besides the pardnta1 enconragemént and 1nf1uenée, jn this'group..
there would’b; more economic means to provide for higher education
wnicn alnays helps eliminate one of the obstacles, from the patn to
higher educatidn.
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Sixty percent of the students, with fathers in clerical

occupations, compared to only 35 -percent of the students with fathers

in skilled occupations planned to attend university right after high

school . Clerical workers seem more apt to relate the advantages oﬁf’

university to their occupations thaﬁ skil]ea workers. Techniéa]

people seenfmdré inclined to divorce their occupations from unngrsity.

For example the office clerk, bank te]}er, etc., can relate more

readily to a degree'in administration or commerce than the machinist,
-*

or mechanic, to a degree in science or engineering.

Thrity-nine percent of the protestants were p]anni%g to attend

university right after.high school, while 41 percent of them were

undecided or planning qsyer to attend university, while 18 percent

were-planning to attend university at a later date. - ’,

Of the catholics, 64 percent were planning to attend university
right after high school, 18 percent were planning to attend university

at .a later date,.and only 16 percent were undecided or p]anﬁing not

*

to attend . university.

o

The catholic students surveyed showed a greater indication of

' »

wishing to attend university, and a greater re]uctance»tb entef the

technicé] prograhnes than the protestant students. Had thé survey

'been carried out on a greater number of students, from both religions,

- the gap would no doubt have been narrowed. If g% bear in mind that

27 percent, of the catholic students, had failing grades the situa-
tion takes on a bit more of the appearance to the effect that more of
4

the catholic students state a Jésire to attend university than will

.
.
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be academitally capable.
Forty-six percent of the students who claimed they got a fair
deal from teachers and principals were intending to go to university
right after high sthoo], 30-percent of them were planning to
attend university at a 1ater date, and only 22 percent were undeci-
ded or planned not to attend univeréity, and only 7 percent
pTanned to attend university at a later date.
Fifty- f1ve percent of the students who clamed they didn't get
a fair dea] from teachers and principals were planning to attend

university right after high school, 36 percent were undecided or

. planned not to attend university, and only 7 percent planned to

attend uniVersityjat a later date.

0f these two groups the éreatest pércentage of each stated an
intention to go to university rtght after high school. Stating the
intention to go to un1verswty right after h1gh school shows more
forethought and determ1nat1on Whether the students agreed or
disagreed with the fair deal statement it should be expected thlt
the more th1nk1ng and determ1ned students would st1ck to their ideas
and opinions. The students who felt they did not get a fair deal
had a greater percgntage‘of their group undecidéd or planning not
to attend university at a later date than the group of students who
felt they got a fair deal. As a group the studénts who felt they
"got a fai}\dea1 from teachers and principals were more 5}epa;ed to

go to university than the group who felt they did hot get a fair
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.meteorology, or-science.
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deal from teaéhers and principals.

o !

4. Planned Programme of Studies at Unwty

Nine of the eighteen independent variables were related
significantly to this outcome variable as follows:
1. Type of school (.0001)

Pass standing in all subjects (.01)
" Failure subjects (.07)

& w o

Best liked subjects {.008)

o
.

Frequency of father's praise for ahcomplishmgnts (.10)
Frequency of mother's praise for accomplishments (.08)
Would most 1ike to be (.008) |

Mother's education (.02) . -

AV~ TR « - IR S 24

Father's occupation (.10)‘
(See table 4). '
At the English academic hiéﬁ schoolv28 percent qf the students
were undecided or planning noé to attend university, another 28
percent planned to enter either engineering, military college, \
astﬁondutié% or commerce, 24 percent planned to enter either medicine,

déntistry.'or pharmacy, 12 percent were planning to get a degree in

" either music, journalism, education, administration or arts, and

8 percent were b]anning to get degrees in either architecture,

At the English comprehensive school 72 percent were undecided

or planning not to attend university, 12 percenf were planning to




»

— ..

P e L S

o g

P Y

- 135 -

1

li

enter either engineerihg, military college, éstronaut#cs, or
commerce, none of the students were planning to eﬁter e}ther medicine,
dentistry or pharmacy, 4 percgnt were planning to-get a degree in
either music, journalism, education, anini§tration or arts, and

12 percent were planning on a degree in either architecture,
meteorology, or science.

At the French aCaaemic high school only 24 percent were undecided
or planning not to attend university, 12 percent were planning on
entering either engineering, military college, astronautics, or ‘
commerce, 24 percent were p]annihg to enter either medicine, dentistry,
or pharmacy, 16 percent were planning to get a degree’in either music,
Jjournalism, education, administration, or arts, and Za'percent were
planning to get degrees in either arohitecture} meteorology, or
science. ) .

At the French polyvalent 56 percent of the sttidents were efther
undecided or planning not to attend, 8 percent were p]anniﬁg on entering

either engineering, military college, astronautics, or commerce, only
i “ N

8 percent were planning on getting a degree in either music, journa- ]
lism, education, administration or arts, and no students were

planning on degrees in either architecture, meteorology, or science.

The English academic high school had a group of more capable
'students with a rather typical distribution throughout the groups
of university faculties. The 28 percent who were either undecided
or planning not to attend university can be congidered low for a

group of students at this level. If we note that just over hailf,




.or 52 percent of the students at this school were planning to enter :

either engineering, military college, astronautics, commerce, medicine, :
dentistry or pharmacy, it shows determination, and would be expécted'
from this group of students. It seems thaf within a g§oup of more
capable and ambitious students there is always a Teaning toward the
"heavies"esuch as medicine, engineering and science.

The English comprehensive high school showed the highest per- ! 1
centage of'undecided students or those not planning to attendq
unTVers{ty.~ This school had a 60 percent failure rate and 69 percent

entering teéhnica1 programmes which do not enable the students to

go on Fo university. No students at this school were p1aéning to
enter the field of either medicine, dentistry, or pharmacy, and
there was a low showing in the sciences in geﬁera]. The:Eng1ish
comprehensive students were lower in regard to académic success.

The French academic high school had all its surveyed students
planning to attend uniyersity. 0f the 24 percent shown, fBne were
planning never to attend, therefore this 24 percent represents those
who were simply undecided as to the field thgy would enter at
university. Allistudents at this schoé] had passing grades in all
subjects, and did place above the English academic school in regard

to academic success and determination by the students. This schoo]

matched the English academic school in regard to students intending

to enter medicine, dentistry and pharmacy. Although showing fewer

LY

students opting for engineerjng, etc., than the Eﬁg]ish academic . ¥
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school, there would be equa]izingvvia the larger percent;ge of

’ , ' French academic students opting for architecture, meteofB]ogy and

[PPSR

science. Like the English academic high school the French academic . B

school showed more successful and cgpab]e students, and there
always seems to be a greater ledning toward the sciences with such
gtude;ts. |
, The French polyvalent, 14ke the English comprehensive school,
’had a high percentage of undecided students or those intending never
to go to university. Both schools had h{gh failure rates which
. §eems to reflect in proportion with the indecision or plans not to
attend university. The French polyvalent showed on1y.8 percent
planning to enter the medicine, etc. group. No students were
planning to enter the architecture, etc. group. The greatest
percentage of French polyvalent students, planning on attending
i D university,‘were opting for the music, journalism, education, arts,
etc. Both technical high schools had high failure rates and, as
noted, in a group of less successful stu&ents thére is a tendency _ 3
to steer away from the Fields related to science and math. ) |
. The students with a pass standing in all subjects showed, in
regard to their university plans, as, undecided or planning not to

”

attend 33 percent, engineering, military college, astronautics, or

commerce 13 percent, medicine, dentistry or pharmacy 18 percent,
music, journalism, education, administration or arts 18 percent,

architecfure, meteorology, or science 15 percent.
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The students not having a pass standing in all subjects showed
in regard to their university plans, as, undecided or planning not
to attend 65 pércent, engineering, military college , astronautics
or comme;ce 17  percent, medicine, dentisé;y or pharmacy 5 percent,
music, journalism, education, adminjstration or arts 8 percent,
architecture, meteorology or science 2 percent.

We would expect that the percentage of failing students being
undecided or planning never to attend university would be greater
than the percentage of passing students being undecided or planning
never to atfend university. No doub£ the in&ecision, on the part of
the.failing students, is an intérim measure adopted until they eithenr
improve their grades and get into position to honestly think about' ;
university, or confinue to fail and drop out of school. -

The percentage of passing students opting'for each of the grouped
faculties at university are actually quite well balanced, and there

doesn't seem to be much to discuss, as it appears to.be a normal .

‘$ituation with each group of faculties getting a fair share.

In regard to the failing students the 5 percent claiming to be

heading for medicine, dentistry, or pharmacy has to be a dream unless

these students get on the ball and conquer failure. The same can be
said of the 8 percent of these failing studénts claiming to be
heading for a degree inxmugic, journalism, etc. The 2 percent

showing architecture, meteorology, or science is also a dream selection

‘unless the failing grades are overcome.

1
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The percentage of passing students opting for each of the groups

4

of faculties is much higher than the percentages oflfailing students

so opting in every case except the groups of engineering, military

»

ER Y

college, astronautics or commerce.
L 4

_Failing students, as a rule, are aware of theirgfate and do not

- make dniversity plans to the same extent as students who continue to

maintain a pass standing. In this case, where a greater percentage

of the failing students have showed an intent on entering ofe of

. engineering, military college, astronautics or commerce than-<the

|

percentage of passing students I believe I found-the possible ‘answer
by ques;ioning the students. éirst of all, no failing students were
opting %or éommerce or military college. There is always something
that induces even the least talented students to claim their intent
to .enter the field of engineering. -In this case on]x 5 percent of
the faf]ing students were dreaming of‘engiﬁeering, and none of. this
group were opting for a commérce degree.

The remaining 12 percent werejrather excited about this new
field of astronautics. After\ta]king with the students and doing
some checking, to the best of ‘my knowledge, this new scientific degree
is only now available in the United States. The fact that astronautics
involves space study etc., it creates a fantasy situation and is
a typical dream situation by failing students.

In regard to the independent variable "Failure subjects" the

students and percentages listed as "noqg“. for failing subjects, are
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T 0 i g

s sl mid st i




N

- 140 -
\
the same as those listed as having a “Pass standing in all

subjects" are the same. This was discussed above,, therefore it is -
not necessary for further comment.

1]

0f the students failing languages énd social studies 72 .
percent were undecided or planning not to attend university.
Sixteen percent stated their intention to enter either engineering,
military college, astronagtics or commerce. No students failing
languages and social studies were ‘intending to enter the group of,
medecine, dentistry or-pharmacy, or the scientific group of,
architecturé, meteorology or straight science. However, 11 percent

of "the students failing languages and social studies showed an

3
intention to enter one of the degree programmes in, music, journalism,

pl

education, administration or arts.

_Fifty-e{ght percent'of the students failing math and science wére.
undecided or planning not to attend university, 17 percent stated
their intention to enter either engineering, military co]lege,*
astronautics or commerce, 11 percent stated their intention to enter
medicine, dentistry or pharmacy, 5 percent stated their intention
to enter one of the‘degree programmes in, music, journalism, education,

administration or arts, and another 5 percent stated their intention

- to enter ‘either. architecture, meteorology or science,

A greater percentage of the students failing languages and
social studies were undecided or planning not to attend university

than the students failing science and math. The dreaming done by

e
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students in regard'to university blans would seem to be quite in

" evidence here. The highest percentages of each of these failjng

groups were claiming to be headed for engineering, military college,
astronautics or commerce. As mentioned the new found dream of
entering the field of astronautics does seem to have some effect
here. The 11 percgnt of\fhe students failing math and science and
shooting for medicine, 'dentistry or pharmacy has to be wishful
’thinking, as any of these fié]ds r;quire a sound basis of both maph
and science. _ |

The same wishful thinking would ?ppear‘to be evident with the
1 percent.claiming to be heading for a degree in either music,

jounnaiiéh, education, administration or arts. These fields

require a good grounding'in languages especially, and social studies.

*

~ I have encountered many students who are of the belief that they are

progressed automatically whether they have passing grades or not.

~ Of the students having languages and social studies as their
best liked subjects 53 percent were unaecided or planning not to
attend university, 7 percent were planning on entering one of
engineering, military collége, astronautics Or commerce, 14 percent
were planning on entering medicine, dentistry or pha?maZy, 16 per-
cent were planning on a degree in music, journa]ism, education,
adminisération or arts, and 9 percent showed their intentions to
enter‘the programme toward a degree in either architecture,

meteorology or science. .

Jo Aok
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Of the students having math and science as their beét liked
subjects anly 22 percent were undecided or planning nét to attend
university, 22 percenf’were intending to enter engineering,
military college, astronautics or commerce, 20 percent stated
their intentions to enter medicine, dentistry\or pharmacy, 17
percent wished fp pursue a degree in either music, journalism,
education, adminj;tr§;ion or arts, and 17 peréént wished to obtain

a degree in either architecture, meteorology or science.

‘Among the students having technical-vocational subjects as

" their best liked subjects a big 76 percent were either undecided or

plannning not to attend university, 17 percent stated their
intention to enter either engineering, military college, astronau-
tics or commerce, none of the students having technical-vocational
subjects 5; their best liked subjects, were intending to enter

med icine, dentistry, pharmacy, architecture, meteoroiogy or science,
while 5 percent stated their intent to pursue a degr'ee in music,
journalism, education, administration orarts. ,

As usual the students, hgving math and science as their_bes;
liked subjects, had by far the smallest percentage, of the three
groups, to be undecided or intending not to go to university.
Students who do well in math and science seem to be more definite
and determined in their plans. As would be expected, these students

showed the highest percentages intending to enter each of the |

'grouped university faculties which involve a good basis of math

?
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and science,

The greatest percentage of the students having languages, and .

N, kb ¥

socjaa studies as bestaliked subjects were intending to putgﬁe a
Jegﬁée in either music{ journaliém, education, administration or
varts. This is understandab]e, as each of these fie]ds‘iS‘more !
associated with 1angdages and social studies. The fact that a
slighf]y higher perqentagé pf the math and science students, than
the language and social studies students, stated their intentions

to enter one of these fields is not really so strange. Students -

R S I

who have a good grasp, and are able to work well, within the reaim
of matﬁ and science, seem to have a broader and-more flexible base
from, which to work. They also seem to be more cépable of fittfng
into fields which do not require extensive use of math and science. °
The students having technical-vocational sub3ects as best
Tiked subf%cts showed by far the greatest percentage of the three
groups to be undecided or intending not to go to univers;ty. . L
Students entering technical-vocasional programmes are usually those
students which claim to like these subjects best. Once in a

technical programme, these students will not be taking university

prerequisites. - Students entering technical programmes are often

from working class h&mes and have an anti-university attitude.

A Furthermoxgcihe majority of students entering technical programmes

*
t

have failing grades.
!

Among the grouped faculties, requiring science and math, we
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find the technical-vocational students only optin§ for the engineer-
ing, '‘military college, astronautics or commerce. In this survey,

. ' none of'the technical students indicated a gesire to enter military
college or commerce. As ‘mentioned the new field of astronautics
éreates a fantasy. Also, among fai]ing\students, it % eyident -

. that they are attached to the status of an engineer. They are
. , I ' unaware of exac®ly how ane becbmes an engineer. Somehow. they do-not
assoc1ate becom1ng an eng1neer w1th an actua] university progra e.
In regard to the frequency of the father's se for acc llsh-
- ments, among the students claiming to rece1vo pra very often
percent were undecided.or planning not to attend university, 19
i percent were p]anﬁing oi‘!ﬁtering engineering, military college,
astronautics or commerce, another f9'percent were planning on

+ .entering medicine, dentistry or pharmacy, 14 percent were planning

~ on obtaining a degree in music, journalism, education, administration
or arts while 15 percent planned to enter one of architecture,

meteorology or science.

Of the students who claimed they did not receive their father's
" praise often, 60 percent were undegided or p]anning not to attenq |
university, 13 percent were planning on entering engineering{
.‘military college, astronautics or commerce, 4 percent were planning
on studying medicine, dentistry or pharmacy, 17 percent planned on
,a degree in musfé, journalism, education, administration or arts,

and 4 percent-planned on studying architecture, meteoralogy or

0
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'Among the students claiming to almost never receive praise

.+ from their fathers 65 percent were undec1ded or planning not to

‘\‘\

attend un1vers1ty, 5 percent planned to enter engineering, military
college, astronaut1cs or commerce, 10 percent were planning on

gnterihg one of medicine, dentistry or pharmaty, 15 percent were
. vw - - . b

- )

» v a - . - A v - 3 .
"~ planning on a degree{1n music, Journalgsm,~e¢ucatwon, administration

k]

on arts, and 5 percent planned on ‘studying architectqre,

meteorology or sc1ence ) '

) We notice that the—sma11est percentage of students who were
qndec1ded or p]ann1ng not to attend university were those who received
We also notice that this group

their fathers' praise most.often.’

\ <

~of students had the h1ghest percentage intending to enter the
§?buped facu1}1es eng1neer1ng, etc., medicine, etc., and meteorology,
etc. These are the faculties requiring a thorough knowledge of

3 g , .
'sciepce and math. Students doing well in math and science are

-more confident and more Wetermined to attend university (see table

- ‘ N ‘
v R
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X
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Parentalnéncouragement and influence seems to still be the

- ’

greatest factor contributing toward the success of students, and

. the father who gives praise is giving encouragement: ,It usually

~re&quires-mo;*e on the part pf the student to succeed 'in math and

sc%ence than 1in other subjects. It would seem that students are
VE

inclined ta sueceed more in science and math when they get help
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and encouragement from fhe\father.
We npticé the greatest percentages of the students réceiving

the fatqé:js praise either not often,'o; almost never, were

'opting for the music, journa]isﬁ etc., or the non science and

math degrees. Although this is not_positive broof,‘ii may,be ghat -

students who get less encouragement and praise from their fathers

are more liable to opt for the gébrée programmes which do not

'

»,

) The fact that a gre;ter percentage of the students, who almost
never (eceived thejr fathers' praise for accomplishments, planned
| Fg,enteﬁ medicine, dentistry or pharmacy, than the 4tudents who
received the fathers' praise not oftenh, geems to reflect a
situation that has shown in other tables. The ;fudents reéeiving
prais€ very often show a greater tendency fo be determined‘td
succeed. In this case the percentagé'of students, reééibing praise,
f almost never, and optiﬁg for medicine etc., is higher than the
percentage of those Students receiving praise not often. What .
shows up, Itbélieve, is a §ma11 number of students, rather 1;o1ated
from the parents, who develop a determination to succeed on their
own. Perhaps it is sort of é.determinatién developed in hopes‘of
proving themselves to the parents.
As for the frequency of the mother's praisé for accomplishments

among ‘the students receiving praise very often 34 percent were

undecided or planning not to attend university, 15 percent p]énned

. .
5
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to énter\engineering, military college, astronautics or,commeree,
19 percent planned to enter medjcine, dentistry or pharmacy,“16;
percent planned on getting a degree in music, journa]ism,'educationy
administration or arts, and 13 pércent planned to get a degree in
architecture, metegro]ogy or sciente.

Among the students who not 6f;en received their mothers' bra%se
65 percent were undecided or planning not to attend university,
21 percent<§1anned to enter eﬁbineering, mi]itéry college, astro-

0

nautics or commerce, none of these students planﬁed to{enter medicine,
dentistry, or pharmacy, 8 pgrcent planned to get a degree in
music, journalism, educafion, administration or arts, and 4 percent
planned to get a degree in architecture, meteoro]ogx.or science.

The students who almost never received praise from their
mothers for accomp1i;hments showed as 63 percent being undecided or
p]anniﬁg not to attend university, none of the students in this
group plaﬁned to enter engineering, military coliege, astronautics
or commerce, 9 percent planned to §tudy mediéine, dentistry or-
pharmacy, 18 percent planned to get a degree in music, journalism,-
education, administration or arts and 9 percent planned to get a
.degreé in architecture,Imeteorology or science. : . '

It is noticeable that mgthefs are more inc]ived to give ﬁraise
foé accomplishments than fathers, however the effects are very
similar. In general the ﬁ%re often tﬁe student receives praise

from a parent the less apt he is to be undecided about university

/
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p]ahs or consider not going to university. There is a good
: distrithion of the of;en praised students among each of the

faculty groups which corresponds pretty'much with the students

very often praised by their fathers. - ‘ R

*

Among the students not receiving praise often, from their

the percentages intending to enter each of the groups of

faculties §re much lower except in the group of engineering, military

college, astronautics or commerce. Less praise from the mother

means less communication and relationship between mother and student.

Ay mentioned above the less the parénts eftourage and influence
their offspring the less apt the stuydents are to be making definite
‘blans for extended‘education. /

As for the highest percentage of the not oftenxpra{sed students
stating a desire ta enter one of engineéfing. military cpllege,
astronautics or commerce, there could be a repeat here af the
fantasy and dreaming discussed above in rebard to the failing
students and technical-vocational students. Failing students and
technic®-vocational students are i]T'prepared to enter any science
and math programme, yet they state an intention to enter engineering
and astronautics. The same fascination probably is evident here
as was with the failing and technical-vocational students.

As mentioneﬁ, in regard to the frequency of the father's
praise, there would seem to be some students who are almost never

praised, by their parents, and are not on a close parental

-~
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relationship, who demonstrate a determination to show success.
This woyld seem to explain why the percentages of students, almost
never receiving their mothers' praise, were greater than the
percentages of those not often praised in selecting each”ef the
grouped faculties except, engineering, military college, astro-
nautics or commerce.

O0f the students,most wanting to be a se]f-emp]&yed businessman,
\42 percent were undecidéd or planning not to attend university,

14 percent were p1§nn1ng to enter one of engineering, military
—c011ege, astronautics or commerce, anofher.44 pefcent'were planning
on entering med{cine,-dentistry orlpharmacy, 25 percent were p1én—
nfng on‘a degree in music, journalism, education, édministration

or arts and 3 percent were planning on getting a degree in
architecgﬁre, meteorology  or science.

Among the students mo;t wanting to be an airline pilot, 34
percent were undecided or planning not to attend university, 26
percent were planning on.entering engineering, ﬁilitary college,
astronautics or éommerce, 19 percent stated their intentions Ep
enter either medjicine, dentistry or pharmacy, 3 percent claimed

to want a degrée in music, journalism, education, administration

~or arts, and 15 percent wished to pursue a degree in architecture,

.

meteorology or science.
From the students wanting most to be a famous athlete, 56 .

percent were undecided or planning not to attend university, none

).
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of these students wished to enter engineering, military college,

astronautics or commerce, 25 percent wished to enter meddicine,
dentistry or pharmacy, none of these students wished to pursue a
degree in music, journalism, education, administration or arts,
and 18 percent were planning on a degree in architecture, meteoro-
logy or science. |

Eighty-one percent of the students most. wanting to be an.auto
mechanic were undecided or p]anning not to attend university, 18-

percent stated their intentions to enter either engineering,

—milituﬁy coi]ege, astronautics or commerce. No students from this

groUp, most wanting to e an auto mechanic, were intending to enter -

any of the other mentioned faculties at university. -

Thirty-seven percent of the students most wanting to be a
teacher were undecided or planning not to attend university, 6
percent were p]énning on entering engineering, military college,
astronautics or commerce,lwith another 6 percent stating their
intentions to enter medicine, dentistry or pharmacy, 37 percent
were planning to get a degree in music, journali;m, education,
administration or arts, and 12 percent were planning to get a degree
in architecture, meteorology or science.

As mentioned in table 3 the self-employed businessman, the

& -
airline pilot and the famous athlete are all prestige positions.

To attain them requires ability, determination and hard work.

These are the same requirements for success at university, therefore

s S e et 2
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it should not be surprising to see a fair representation, from
each of these three groups of students, stating a desire to enter
each of the grouped university faculties.: The exception being with
those most wishing to be a famous athlete where no students stated
a desire to enter the faculties of engineering, etc., or music,
journa%?sm, etc.

To some extent these positions or occupations, as §e1ected by
the students, are dreams, but there is also determinépion displayed.
To become a famous athlete ohe has more obstacles to overcome, with

limiting factors, than each of the other two prestige positions,

~ _gne of these limiting factors which comes to mind is extended

physica1 development. Becoming a famous athlete would seem perhaps

_to be more uncertain, and, probably, that is why, of the three

positions, the students wishing to be a famous athlete showed a
higher percentage as being undecided or planning not to attend
university. .

Degrees in administration or jourqa]ism are seen as being more
beneficial toward becoming a businessman. This should account for
the fact that the greatest percentage of students wishing to be a -
businessman stated an intention to enter one of these non-science or
math oriented programmes. On the other hand the airline pilot is
more gésociated with science and math and the students wishing to be

an airline pilot seem to have leaned toward the science and math

based degrees.

*
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The fact that 81 percent of the students mostiﬁishing to be an

ot

auto mechanic were undecided or planning not to attend universiﬁ?‘
should not be surprising. As mentjoned several times the students
entering a technical programme in auto mechanics would not have
the necessary academics to go to university. Also the majority

of studénts, stating their intention to take auto mechanics, had

“failing grades and could not go to university in any case.

. In the text of this thesis mention was made of the snobbery
demonstrated by working classes against going tgfqniversity. 1t
was compared to the snobbery demonstrated by middle and upper
classes against technical education. Most students entering
technical programmes are of working class background. There could
be a touch of this anti-university snobbery disb]ayed here as well.

As mentioned in table 3 the students stating a desire to be a
teacher seemed to be the most serious and to have given more
thought to their future education. Of the peﬁcentages opting for
eacﬁ of the grouped faculties, the greatest percentage of those
students, wishing to be.a teacher, were aligning themselves with
the education, arts, etc. group. This is the path a teacher

*

usua]]y'takeé.' The percentages desiring to enter each of the aother

~ grouped faculties are comparatively small, however w1th1n each

growp there could still be the possibility of becoming a teacher. -
The 37 percent of those, wishing most to be a teacher, and
shown as being undecided or planning not to attend university might

|
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- appear to be high. However when we consider that there were students

stating a desire to be a teacher, but not convinced they would be
fui]y suited when the time came, this percentage is perhaps not
high after all.

‘Of the students whose mothers' education ranged from some grade
school to §ome high school 51 percent were undecided or planning not
to attend universjpy, 12 percent were planning on entering engineer-
ing, military colllege, astr6nautics or commerce, 18 percent were
planning to enter medicine, dentistry or pharmacy, another 18
percent were planning on obtaining a degree in music, journalism,
education, administrj&ion or arts, and no students were planning on
a degree in architecture, meteorology or sciepce. | P

Among the students having mothers who completed high school,
48 percent were undecided or planning not to attend university,
14 percent were planning to enter engineering, military college,

astronautics or commerce, 3 percent stated their intention to-

_enter med{cine, dentistry or pharmacy, 14 percent planned to get

a degree in music, journalism, education, administration or arts,

and 18 percent planned to get a degree in architecture, meteorology
/
or science.

The students whose mothers' education ranged from some
university to graduate school showed only 16 percent as undecided

or planning not to attend university, with 20 percent planning to

~enter either engineering, military college, astronautics or

!

u
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commerce, 29 pé;bent pfanned,to enter medicine, dentistry or
pharmacy, 12 percent planned to get a degree in music, journalism,
education, administration or arts, and 20 percent planned to get
a degree in architecture, meteorology or science. ‘

. 0f the students claiming not to know the extend of théir
, mothers' education, 68 percent were undecided or planning not to
attend university, 12 percent planned to enter either engineering,
military college, astronautics or commerce, none of thése students
planned to enter medicine, dentistry or pharmacy, while 12 percent K
planned to get a degyge in music, journalism, education, administra-
tign or arts, and 6 percent planned to get a degree in architecture,
meteorology or science. i
The smallest percentage,‘EY far, of the students who were
undecided or planning not to attend university was found to be with
those students whose mothers had an education level ranging from .
some university to graduate school. The greétest percenﬁhge,of |
students being undecided or p]aqning not to attend university was
found to be among those siudents who claimed they did not know the
level of their mother's education.
It seems to hold true that the more education the parents
possess the more apt the students are to make a success of educa- ‘
tion. When the student does not know the level of a'barent's

. H
education, that level is usually low, or education is not discussed

i

in the home. In either case the student loses, if the parent has

e

:
E
i
H
i



WG e oy

-]55- . - (
AN
a low level of education the student does not get the advantage of
the parent”s ability. On the other hand, if it is a matter of*
education not being discussed at home the student is missing ‘the |,

advantage of parental encouragement and advice. o ' i

We note that the students, with mothers having at least some
university education, showed the highest percentages wishing to ) ‘ %
enter the various groups of university faculties which require the

’ §
knowledge of math and.science. As we noticed in table 3 the stu- ;

dents, having math and science as their best 1iked subjects, had

thé highest percentages of their group planning to attend university.
Studénts who do well in math and science seem to be, for the most
part, those students who receive both encouragement and the benefit
of the higher education of their parents.

In regard to the Téther's pccupation, among the students whosé
fathers were in one of the professions or small business 31 percent
were undeci;;d or planﬁing not f attend university, 22 percent
p]aﬁned to enter either engineering, military co]]eée, astronautic%
or commerce, 25 percgnt planned to enter medjcine, dentistry or
pharmacy, 8 percent were planning to get a degree in music, journal%sm,

education, administration or arts, and 11 percent were p]aﬁning to

get a degree in architecture, meteorology or science. '

Of the students whose fathers were in a clerical occupation,
47 percent were undecided or planning not to attend university, 5 ;
» & .

percent planned to enter either éngineering;/military college,

.
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astronautics or commerce, T1 percent planned to enter medicine,
¥

‘

dentistrj'or pharmacy, 17 percent planned to get a degree in music,

journa]iﬁm, education, administration or arts, and another 17

percent_blanned to get a degree in architecture, meteorology or )
L Y

~

science. ‘
0f the students whose fathers were in a skilled occupation,
51 percent were undecided or planning not to attend university,
12 percent p]qnhed to enter engineering, military college,
astronautics or commerbe, on]y/4 percent planned to enter medicine,
* dentiétry or 6harmacy, 22 percent planned to get a degree in music,
. journalism, education, admiﬁistration or arts, and 9 percent
planned to get a degree {n architecture, meteorology or scieé&e.
The students having fathers in oné of the professions, or i
small business, sho@éd the smallest percentage, of the three groups,
who were undecided or planning fot to'attend university. These
students have the advanf;gés'mentioned abave of a parent, or
parents, with more formal education from which the studeqts can
.behefit. If the %ather is not in possession of a higheé level of
education, but is in business, he is, no doubt, quite self-educated

and recognizes the value of a good education. Furthermore these

students should have far less worries concerning economic means in
o .

s

regard to theiY attending university.

The greatest concentr@tion of these students is found in the

two groups of faculties eﬁgineering etc., and medicine etc., which

‘

]
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.fatpers have opted for them.
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are those faculties which qfe heavy on scignce and math. As noted

previously, in this table, and in table 3, students with better

P L VTR SV

educated parents seem to do better in math and science. We notice
w

“that‘the greatest percentage of the students having clerical and

skilled fathers was concentrated in the music, journalism, etc.

group of faculfies. Since this group of faculties is net considered
to be as heavy, in regard to math and science, -#t could be the

reason the greater numbers of students having clerical or skilled

‘Also noticed, in table 3, was an indication that students with .

clerical fathers were more inclined to want to go to university than

students having fathers in skilled occupations. Again, in this
table, we note that a lesser percentage of students having fathers
in clerical occupations were undecided or'planning not to attend
university than among those students with fathers iﬁ skilled
occupations.

Architecture, meteoro1ogy and science are not viewed as belng
as techn1ca1 and science oriented as the engineering etc. group of
faculties. Students with a father in a clerical ocqupat{ﬁh seemed to
opt mdre for the other faculties than the engineering etc. group.
The éﬁgineering etc. group seems to suggest a technical involvehent.
Many of the stddents with fathers in skilled occupations were
opting for technical-vocational programmes. It would seem that

the 12 percent of these students stating an intention to enter one

~
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*

of the faculties in the engineering etc. group reflects again

thg fascination by students with éhgineering and astronautics, no

-

doubt sgvera1 students, so opting, fall into the dream situation
previously mentioned. \ '
°

+

5. Most Important Goal Provided by University - :

Tﬁree of the'eighteen independent variab]gs\We%e re]ated signi-
ficant}iﬁto this outcome variable as follows: |
T sex (09) | |
2. Best liked subjects (.09) \ ‘
3~Hould most like to.be (.09) - ' e
See table 5. '
| Twenty-5ix percent of the male students, and 7‘percen£ of;the .
female students thought that university should teach skills to enable
a high incomei _
Thirty-nine percent of the male students and 50 ﬂ;rcent of the
female students thought that university should provide an under-

standing of science and skills related to work. -

Séyenteengbercent of the male students aJh 32 perceht of the

female students thought that university should provide an under-.

- standing of social conditions.

Seventeen percent of the male students and 10 percent of the

femé]e students thought that the most important goal provided by

© university should be to develop fhe moral self.

"~ A 3
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' Male studenfs are much'more'inclined)to Believe that education

should congéntrate on those'topics which can-be seen as directly

rela%ed to emp]oym@ht‘or-garn?ng ability. 1In other words boys are

|
much more reluctant than gir]s to ]earn “underlying theory which

cannot be seen as a job qualification. 'This would appear to be the

o

reason why 26 percent of the boys and only 7 percent of the girls

thought the most important goal provided by university should be to

4

" teach .skiTls to enab1e a h1gh income. ' /}

The understand1ng of sc1ence and sk1lls re]ated to work was’

fa\ored by 50.percent of the girls and 39 percent of the boys. The‘je

boys are.less 1nc11ned to accept the "understand1ng“ part than-the
girls. The boys were no doubt attracted tohthe part concern1ng
sk111s related £8 work. .

The g1rls were more 1nel¥ned to be]teve that university shoﬁad
develop an understanding of social conditions than were the b%ys.

Girls seem to show more interest in social conditions than boys,

_ and, s1nce boys are more inclined to believe that univerSIty §Pou1d

prov1de more in the l1ne of earn1ng po&er ability, this i3 what we
would expect. - _ ‘

As for the most 1mportant goal prov1ded by university being to:
deve]op the moral self 17 percent of the boys agreed with ,this goal
‘while only 10 percent of the girls were in agreement '

L ~

Having taught moral and re1igiqus studies, it was my experience

,that most students are against these studies. Girls, I found, were

-»
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’

_ more inclined to be of the opinion that the moral seifxshou}g be *

developed By the individual, and not vig educational means. prs,
more than gir1§, are of the opinion that university is superfluous
education, so why shou]d‘university;notndevelop the moral self? j
0f the.students having 1an§uagés and social studies as their
Best likeg subjects 20 percent thought the goal of university should
be to teagh skills which would enable a high\}ncome, 37 percent.
thought tha{ the goal should be to provide an understanding of
science and skills retated to work, 17 percent thought the goal
* should be to provide an undefstandinﬁ of social condjtions, and

another 17‘percent'thou§ht the goal should be to develop the moral

- ~

self.

N ’ fq,‘
The students with math and science as thejr best 1iked subjects -

selected the most %mportant goal proyided by university as, .teach
skills to°enable a high income 21 pértent, provide an understanding
.of science and skills related to work 54 percent, provi&e an

understanding of social conditions 18 percent, deve]oping the moral

self 5 percentl - o . |
Only 11 percent of the students with technical-vocational

suﬁjects as their best liked sﬁbjgé%g;thought the mqst importaht
goal provided by university was‘to té&ch skii]s to enab]é a high ‘
income, 22 percént thought that university should provide an
understanding of science and ;kills’relatediio work, another 22
percent thought unive?sity §h6;1d prbvide an unﬁe}standing of )
social conditions, Jhile 44 percent thought university shdu\d' -

L .
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_develop the moral self.

The greatest number of the language and"sociql studies students

‘ S selected, as the most important goé] grodeed by univer;ity, an ;
ugderstanding of science and skills related to work. These students,
I believe, atfach much more to the word “ﬁnderstanding", which re-
‘flects their social studies perhaps moré than their language
learning. This would help éxplain the 2§ percent who selected the i
understanding of social conditions as the most important goal
. prov1ded by university, plus the linked 12;erest between- their | . ;
o<n .

studies and sociaf cond1t10ns ' |

As for the 20 percent who thought university should teach

-

§kills tolenaple a high 1ncome. 1 would venture a guess that this

represents éhat certain number of studenfs, we afways find, which

consider goiné to uniyersity to be useful only as a means of

incrieasing ope's income.

}he’language and social studies students, being more involved . "

P with discussions of social issues and re]at1onships of individuality
4 ~to social conditions, would be expected to have more than 17
;ercent, of them, selecting the development of t@e gbral self as 1
univergity's most important goal. The 17 percent no aoubt repre- ""’,/* ;
sents those students who have takén an interest in moral deveIOpment:

The fact that the least number, of the language and social studies

'
©

. students, favoured moral development, as university’'s most important

1mportanf goal, -probably 1nd{;ate§ the attitude many students have
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toward moral instruction *in their educational programme. A{/«,

More than half of the math and science students thought that

!
university should provide an understanding of science and skills

1
i
4

related to work. To these students science and work go together,

to get anywhere i® science théy bel !eve one must attend university ”
in order to acquire more knowledge of science which is, to auto-
matically acquire more skills related to work.- The Same pattern of
thinking should explain why 21 percent of the science and math
students thought university should teach skills to enab]é a high
income. J R

We notice that only 11 percent of the technical-vocational
liking students<thought that university should 'teach skills to
enable high income. To these students university is not connected
w;}h what one learns in regard to skills for employment. For them
one 1garns workihg skills from techﬁ}cal instruction, university is

~—~apart and not necessary.

The greatest number, or 44 percent, of the technical-vocational
students thought that university shéuld serve to develop the moral
self. It has been my experience that technical-vocational students ‘
generally view university as a waste of time, yet it seems they
view university students as getting involved with more complicated
situations and decisions. In other words technical-vocational

students view themselves as being regasonable, by keeﬁing lite simple,

" with no need for moral deve]ophent.‘ Anyone attending university is

1
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* +

*placing himself in a position‘Qhereby he must face moral issues,
therefore university should develop a moral self which can aeali
with such issues.

As for the two suggested goals, provide an understanding Sf
science and skills related to work, and, provide an understanding
of social conditions, there were 22 percent of the technical-
vocational students selecting each of these.

Again these siudents do not see universijty related to one's
work. I assume, that, since these students acknowledge that‘univer—
sities exist, these were "stab" answers for something to the effect
that some justification should be made for the existence of
universities. )

Of the students claiming they ;Bu]d most 1ike to be a self-
employed businessman 30 percent thought the most important goal
provided by university should be to teach skills to enable a high
income, 43 percent thought university should provide an understan®ing
of science and skills related to work, 21 percent thought university
should provide an understanding of social conditions:and only 4
percent thought universityshould develop the mora; self.

Of the students wanting most to be an airline pilot, 26 percent
thought :ﬁiversity should teach skills to enable a high income, 47
percent théught'pﬁivgrsity should provide an understanding of science

and skills related to work, while 13 percent selected development

of the moral self as the most important goal ‘provided by university.
l ,
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Of the students most wanting to be a famous athlete, 16 percent

figured the most important goal provided by university should be to ;
teach skills to enable a high income, 25 percent figured university §

}

should provide an understanding of science and skills related to
work, 41 percent figured university should provide an understanding
of social congitions and 16 percent figured university should serve
to develop the moral self.

None of the students wishing most to be an auto mechanic thought
university should teach skills to enable a high income, 16 percent
thought universify should provide an understanding of science and
skills related to work, 33 percent thought university should provide
an understanding of social conditions while 50 percent thoaght
university should serve to develop the moral Eglf.

Also, none of the students most wantiog/io be a teacher thought
the most important goal provided by uhiversiﬁy should be to Qpach
cski]]s to enable a high income, 57 percent thought an understanding
éf science and skills rrelated to work should be the most important
goal providedaby university, while an understanding of social .
conditions, and development of the ﬁoral self wére each selected by
21 percent of these students.

The greatest pumber of students, 43 Bercent. wishing most‘to
be a self-employed busigessman thoughthqniyersityls most important (

goal should be to provide an understanding of science and skills
B ° . -
4

’ J1




[
related to work. The next highest number, representing 30 percent

3

of this group, thought university should teach skills to enable a
A high incgme. -
Like the math and scieiice students: described above, these
. - students associated work with income. TheAr aims are high and no
doubt they are more determined to achieve-these aims. The idea of
' being a successful businessman must indicate the necessity of a °
multitude of professional s i{]s: To these students university
should provide these skills. Only 21 perceﬁt thought university
should prdvjde an undgrstanding of social conditions, and barely
4 percent thought university should develop “the moral self. Like
the math and science students, this determined group views university,
work and 1earnipg ability togetger, and are not too interested in
social conditions or moral development. | ‘
Tﬁs'students wishing most to be an airl{ne pilot were very
imilar to those wishing to be a se]f-epp]oyed businessman in regard
to associating university, work and income. ‘The airiine pilot also
represents a high income, prestige position. Talking to several of ¢ -
these students, I foq?d that many of them believed that Pne»attended
univérsity to get pilot training. Qn the' other hand I found somé
— students who.knew the exact process by which one becomes an airline
pilot. Some of this more informed group felt that going to
‘ quversity would provide, the a1f1ine pilot with more knowle?ggjff

o Eal
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affairs in general. They felt the pilot should present an*
J impressive, but concerned image. Perhaps this is why there was a

greater percentage of students looking toward moral development

among the airline pilot loving students than ahong the self-employed
bﬁsinessman loving group.

The greatest number of students wishing to be a famous athlete
thought that university should provide an understanding of socgal ' N
conditions. Aﬁather 16 percent figured moral development to be the
ultimate goal provided by uhivérsity. The famous athlete must,
of course, excell in his particular field of sports, but many
students felt that, of equal importance to the athlete, Qas the
necessity to create a good public image, seek out worthy causes in
2 society and promote programmes to help tﬁesg causes. This could
account for the more than half of the students wishing to be a
. famous athlete, selecting an understanding of ;ocial conditions and
deveTopment of moral self as the most important goal provided
by university. -

Some students were of the opinion that athletic skills were

e

perfected at unive?sity, and by participating in university sports

one made the contacts necessary to reach the top. On their minds

i -

were the various scholarships offered in the United States to

athletes. As we see 31 percent of the students wishing to be &

> : . W o .?
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famous athlete associated universify with teaching skills for a
high income, and providing an understanding of .science and skills
related to work. A
None of the students wishing to be an auto mechanic thought
university should teach skills to earn a high income. As explained
for the technical-vocational students above, these students do not —
associate university with the skills reqjired to earn a living.
Fifty percent of the auto mechanics %tudents'thought university
should serve to develop the moral self, while another 33 percent
~ thought university should provide an understanding of social condi-
tions. As with the technical-vocational students in general,
universi®y is something in quite another world, it is considered d ,
unnecessary by most auto mechanics students. These students cannot
visualize university as contributing to Qhe's labor skills, therefore
5 it must serve one of the other stated goals. .
. L;ke the auto mechanics stydents, the students wgghing to be a
teacher did not think university should teach skills to ensble a
high income. It could be that these studenfs have had access to the
teachers salary scale, thegefore they are convinced they wi]ﬁ not
havef; high income. On ﬁhe serious side, weﬁnot{ce that 57 percen;
of the would-be teachers figured univeristy should provide an

understanding of science and skills related to work. From the .
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responses I was of the opinion that all students stating a desire

to be a teacher had given a great deal of serious consideration to
/ ¥

their planned occupation. ’ ‘
-
A teacher must be aware of existing/évf{;:,conditions and is

expected to display moral character. fhe fact that 21 percent of

these students selected each of these stated goals indicates

further serious consideration on their part. .

=)

N *

6. Intended’0ccupation
) ) ‘ . . -
Twelve of the eighteen independent variables were related

significantly to tpis outcome variable as follows®
1. Type of séhoo] (.001) o
Sex (.02) .
Pass standing in all subjects (.03) -
Failure subjects (.06)
Best 1iked subjects (.0001)

Would most like to be (.01) . ‘

2.
3.
4
5.
6. Frequency of mother's praise for accompTishments (.006)
7.
( . .
8. Father's education (.01) —
9 L)

Mother's edﬁcatiqn (.01)

10. Father's occupation (.02) ‘ .

® 11.7Religious preference (.08)

. 12. Students get a fair deal from teachers and brinciba]s (.03)

- See table 6.
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At the Eng)ish academic high school‘on1y 8 percent of the
students were undecided about their intended occupation, while
76 percent intended to enter one of the Professions or big business,‘
and 16 percent planned to enter-a clerical or skilled occupation.

At the English comprehensive school 20 percent of the students -
were undecided abqut theif intended occupation, while 28 percent
intended to enter one of the professions or biglbusiness, and 52
percent intended to enter a clercial or skilled occupation.

At the French ;cademic high school 28 percent of the students
were ﬁndecided about their intended occupation, while 64 percent
intended to enter one of the professio:s or big business, and only

8 percent intended to enter a clerichl or skilled occupation.

At the French polyvalent 32 percent of the students were

. undecided about their intendedioccupation, while 36 percent intended

to enter one of the profession;\Qr big business, and 32 percent
X 4

. \ \
~ intended to enter a clerical or skilled occupation.

The fact that over three-quarters of the students/ at the.English

academic high school planned to enter one of the professions or big

business reflects the 75 percent passing grades in thix school, and .

t

perﬁaps the fact that the students came from mostly upper middle
class families. Only 16 percent planned to enter a clerical or
skilled oocupation which bears witness to the anti-technical

- 3

programme attitude in academic schools, Of this 16 percent entering
¢

a technical programmeaone-harﬁ the students had %ailing grades, and

*
)

5
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~ education prdgrammes leading to the professions.

as found in the academic schools. At the polyvalent 52 percent of
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the other nalf did not have high merks.

At the English comprehensive school the 52 percenf‘ihtending .
to‘enter a clerical or skilled occupation coincided with the §Q ’ >
percent failure rate a£ that school, and the fact. that failing
students choose or are placed in one of the technical programmes. . !
The 28 percent planping to enter one of the professions is the
lowest percentage of all the schools. The ‘higher the failure rate " :

at a school the fewer students there will"be to enter higher i

The 64 percent at the French academic high school planning to

enter one of the professions or’big business, aﬁa\the mere 8 percent

planning to enter a clercial orwskilled occupation reflects the ’ g
high academic standards maintained at this school. All students,
ét‘this school, had passing grades, and all planned tg attend
university at some later date. The 28 percent being undecided about
their}intended occupation may appear high, and seem fo indicate

lack of definite pTans on thé part of the students. However I
believe the fac; that a1l students at this school had passing grades

and planned to get a university degree shows a great deal of definite

-planning.
The French polyvalent with 36 percent planning to enter one of
tﬁe professions.and 32 percent‘planning to ‘enter a é]erical or o

skilled occupation does not appear to represent definite planning
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' the students had failing grades. Both technical high schools had
high failure rates. The French polyvalent students showed an anti-
technical programme attitude. Yet, in view of the high number of
fai]ures,‘%he percentage of students thinking of clerical or skilled
occupations should, no doubt, be higher than 32 percesat.

Twenty-three percent of the boys were undecided about their
intended occopation, while 41 percent planned to enter one of the
r profeesions’or big business, and 34 percent planned. to enter a
clerical or skilled occupation. Only 18 percent of the gir]s.we:: ‘ ;
undecided about their intended occupation, while 69 percent planned o

,'( to enter one of the professions or Big business, and only 12 percent

planned ‘to enter a tlerical or skilled position

P

S1xty nine percent of the girls planned to enter one of the
profess1ons or big business compared to only 41 percent of the boys.
Fewer failing grades were founq among the 91515 than among the boys,
and a-greater percentage of the girls planned\éo)attend univeff?ty
than the boys. In general the girls seemed to ge oore determined

to be a success than the boys, conse&uently a greater percentage of

boys were .undecided than the girls. _
- We notice that 34 percent of the boys planned to enter a clerical
. or ski]ied-oecupation as compared to only. 12 percent of the gir1s;

: Here agaih the percentage of failures among the boys was much higher

el SR
-

fgﬁrls. As was goted in table 1 the percentage of

o
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.entering the technical-vocational programmes is
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greater than the percentage of pgssing students.

Among the students with a pass scanding in all subjects, 20
percent were undecided about their‘intended occupatTOn\ 60 percent
planned to enter one of the professions, and oniy 20 percent
planned to enter a clerical or skilled occupation.

Of the students not having @ pass standiné in all subjects,

25 percent were undecided about their intended occupation, 34
percent planned to 'enter one of the profess1ons or b\g business, and
40 percent planned to enter a clerical or sk111ed occupation. )

Not much can be saic;/except that students with a pass standing
in all subjects are much more inclined to want to go to university
and on into the professions and big business. On the other hand
failing students usually elect, or'aremglzécd, into one 6f° the
techn}cal;vocational-programmes which should Tead to a clerical or
skilled position. We notice that a greater percentage of the
failing students are undecided’apout their intended occupation than
thc passing students.

The passing students have no'rcstrjction, and simply must
continue to pass in order-to progress. The failing students are '
already behind, and might never catch up. . Should a:fai]ing’student
catch'up and become a pas;ing student *it could change the whole
outlook. An example would be that once a student began to pass in
all {ybjeqts he might no longer think about entering a c]erical or

skilled occupation.. .The path.of.educaiion. for the $aif1ng‘student.

\.



. is never.as clear as itvis for the pa;sjng student.

« " In r:egar:ﬁ to failure subjects the figures for those students
ﬂ’ *

« - & 4
y . listed as "ﬁone" are the same as those for the students listed as o
LA * !
- havmg‘a pass stand~1ng in a]'l subaects, and these were- discussed A
. ~ above. \ ) , ) . o
s ‘ T L 2 .
Thirty-three percent of the students faih‘ng languages and

AT / I't \
social studies were undecided about their ,intended occupation, 22

e

o~ . percen‘t" planned t? enter one of the professions or big business, and
"" ; 14' percent planned to enter ;»clerical or skilled occupatio}\. -
‘ 0f the stud.tant;s failing math and scienge‘ 17 percent were
o S . undecided qbouf their intended occupation, 47 percent planned to
y ' . 0enter‘ one ofl th‘e professipns, and 35 percent planned to enter ;
U o clerical or skilled occupation..
. K " Failing students, as noted above, should be more in doubt about
-.: o . future education and employment plans. However this is nat totaﬁy
" . . indicated Hére. As noted in’ table 3, students who do well in math -,

.and -scienne,ar’é‘usuqﬂy quite definite ir§ their future education

) 9 and employn?e‘nt pfans. As a rule science and math students are mong
3 ) , o i .
o B <apt to plan to go on to university.” .
d. - 4 '
- The 47 percent, of students, faﬂing math and séience and

. h
1ntending to enter one of the professions or big business appears!tﬂ

\; ’ : S © ' be more of the dreaming we have experienced in previous, tables. The

number of students 1ntending to enter a clerical or skilled '

Pl

. ‘ _ .?, occupation should no doubt be much higher than the 35 percent

! . P- indicated. Since the future of a failing student is more uncertain,

!




o

i *tqgé of these students

5

¥

the percentage of undec1ded students should, perhaps, be greater

than the 17 percent 1nd1cates
t,
The students failing languades and social studies seem to

indicate somewhat morelirong the 1ine§ of expeccancy. The percen-
eing undecided, and planning to enter a
c]er1ca1 or skilled trade is highbr than that of the students

’fai]ing math and science. The students failing languages and . . '

11 )
social studies seem to be more thought giving to their future in
this case. ' !
. ‘ - o
- of the'stydents having languages and social studies as their ) ' i&

best liked subjects, 34 percent were undecided about their intended

occupation, 25 percent planned to enter a clerical or skilled

occupation.
. Among - the students having math and science as their beét‘]iked
eubjects only 12 percent were'undecided about thejr intended 6ccupa-
tion, wh1le 75 percent planned to enter one of the profe551ons or

big bus1ness and 12 percent planned to enter~a clerical or sk11led

occupat1on

1

© —

{ . .
of the students with technica1-vocationa] subjects as their
best liked subjects, only 11 percent were undeciged about their

ténged occupatien, 23 percent planned to enter one of the

ofessions or b%g,business, and 64 percept planned to enter a cle~

rical or skilled trade.

We notice that three-juarters of the sciehqe and math students
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planned \to enter one of the profesgions or big business, éhd-on]y
‘ o 12 pefcent were undecided about their intended occupatigh, whereas
on]y 12 percent 1ntended to enter a clerical or skilled occupation.
5“'Rs noted in table 3 math and-science students are more “inclined
to be prepared for university, and as noted in table 5 math :nd science
ﬁtudents more readily align their education with future employment.
Students who foresee a un1vers1ty eéucat1on and a profession are
seldom inclined to opt fér a clerical-or sk111ed occupation,
] On the other hand students of 1anguages and social studies
| cannot so easily align their education with their intended occupation.
If we take, as an g;ampIe, a student o% history is usually in
doubt as to what he will, qr can, do in the future, whereas the
pﬁysics student is more confideﬁt, in\that he feels as long as he
continues: to be good in pHysics ;hgre will always be some place
' for him. In téachiﬁé circles it is jested, but more in;truth'tﬁani
- jest, that math and science teachers are difficult to obtain, while
. | language and social studies teachers are anj]able at a dime per ‘
train Toad. |

-

* ? It is natural that the technical-vgcational students wou{d

have 64 percent intendiné to enter a clerical or skilled occupation;

£ for this is what_ their progranme prepares them to do. The '11 percénfc"
g— - - - being u@décided is quite low, as lhe;é students aré enrolled in

¢ auprogramme\yhich aligns them with a particular occupation. The -

£ . technica]QVocqpional students should have a smal) percentage of

-~ ]
)

i, 6 A ' /-
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the}r group intending to enter one of the professions or big
business, as technical programmes do not normally extend into
university, and the students are terminal cases in regard to
educqtioﬁ after high ;choo].

0f the students very often praised by their mothers for
accomplishments on\<\13 percent were undecided’about their intended
occupations, but.63 p?rcent pianned to enter one of the professions
of big business, anq only 22 percent planned to enter a clerical
or skilled occupation. ‘ |

From the students not often praised by their mothers for

accomplishments, 34 percent were undecided about their intended °

occupation, only 26 percent planned to enter one of the professions -

’ or:big business, andvggﬂﬁercent planned to enter a clerical or
skilled occupatioh. I P
* Among tge sEydents gim&st never praised by their mothers for
accomplishments, 45 percent were undecided about their intended
’ occupation, 27 percent planned to, enter.one of the professions and
27 percent planned to‘'enter a clerical or skilled occupaéion.
Students p;aised by their parents for accomplishments are

. o o
students who have a goodeugdationship with their mothers, and the

mother takes interest in t{e education and future pf the student.
~ o.
4 The mare often the student is praised by the mother would indicate

more¢ interest, encouragement and help given by thé mother. It

! A

. N means that students praised more often have been in closer contact
T : / . T
' with parents not only for actual help with school work, but Jn

NN :
[l o - ’

‘A%
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regérd to discussing and formulating p]ans for foture education and
occupations. \

The ﬁore often the student is praised by the mother the more he
is prepared for future education, and the more apt he is to be '
determined to go to the top. These students are more inc]ined to
go for the professions than a clerical or skilled occupation.

. 0f the students most wanting to be a'se]f-employed businessman
3} ) o 17 percent were undecided‘ about their intended occupation, 57
\ percent intended to enter one of the professions or big business,
and_25 percent intended to entsr a clerical or skilled occupation.
The students most wanting to be an airline pilot showed as,
19 percent being undec1ded about their 1ntended occupatlon, 61
. percent 1ntend1ng to enter one o#rthe profess1ons or big bus1ness,
/ and on]y 19, percent intending to enﬁer a clerical or skilled
L I occupat‘ion. “"'H \
Among the students most-wanting to,be' a famous athlete, 18
percent were undecided about thier 13tended occupation, 43 percent
" intended to enter one of the professions or big business, and 37
percent 1ntended to enter one of the professions or big bus1ness.
\ and 37 percent planned to enter a clerica] or skilled occupation.
Seventy- two percent of the students most wanting to be an auto

mechanic planned to enter a c]erical or skflled occupation, on]y 9 .

- . percent planned: 'to, enter one of the pnofessions or big business,
and 18 percent &ere undecided about their 1ntended occupation.

N -
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0f the students;most wanting to.be a teacher 37 percent were
undecided about their intended occupation, but 56 percent planned
to enter one of the professions or bjg bQ§iness, and a mere 6 percent
planned to en;er a clerical or skilled occupation. ,

The fact that only 17 percent of the students wishiné to be a
self-employed businessman were undecided about’their intended
occupation, and 57 percent planne& to enter ©ne of the professions
or big business, indicates considerable planning, and I‘wegld imagine
the most of this group of students were doing well in school at
present. 'The 25 percent intending to enter a c1grica1 or skilled
oFcupation could be those most wan}ing to be a';;if-employed business-
man as opposed to the greater percéntage who were determined to be
a Self—employed businessman. Clerical, or s$killed, occupations
aré usually more difficult, from whichlﬁo.mqynt the mohility ladder,

, thﬁn from one of the professions. )

The same would appear to Be true of the students most wanting
to be an airline pilot. The greatest perdpntage of this group
planned to enter one of the professions or big business. ﬁlthough'
one does not'need to attend university to become an airline pilot,
~1f,requiresvpuch the same ;bility in learning and perhaps greater
deteriination tq become Qn airline pilot than to obtain a university

skilled occupation are perhaps the part of ‘this group most wanting
to be an airline pilot, but without the determination. I can wel}

dégree.' Again the 19 percent planning to enter a clerical or 4

v , v
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see that a skilled mechanic, fog example, would have the extra ‘

advantages as background to becoiming ® pilot, however I saw no

%

Although many students associate becoming an athlete with going

indications of this intent during the survey.

to university, there are, on the other hand, students who would like ' .
to become a famous athlete as a means of reaching position and high
salary’without the drudgery of going to university. This I believe

’ shows up in the 37 perceht stating an intention to enter a clerical
or skilled occupation. Students wishing to be either a self-employed
businessman or airline pilot did not show as .high a percentage of T ¢

their resﬁective ‘groups intending to enter a clerical or skilled .
‘ ' .

é occﬁpation.
g Seventy-two percent of the students wishing most to be dn auto
g mechanic intended \to enter a clerical or skilled occupation, and
; on]y 9 percent p1:\ned to enter one of the professions or big
f | Bus1ness These students would be enrolling :n a technical-yocational
| f q ' .program'ne whichs as noted above, does not provide entrance to ’ A

4 L

university. AS mentioned in the main body of this thesis, most
students found in technical nx;zmnns come from working c1ass , ¢
', h;mes where there is often a anti-university attitude as we1]. .
Even though many of us ,re now doubtful, teaching is still {/
| oonsidered to be\ one of the pnofessions, therefore the 56 percent |
,®  of the students wishing most to be a teacher. Stated their 1ntentfons .o

to pe a teacher, and are shown ‘as entering a professioﬁ, Only 6

‘ percbnt of the students wishing most to be a teacher stated/ an




intention to enter a clerical or ski]]éd occupation. Most of the

' students entering a technical-vocational programme are ill )
prepared or unable to go to university, therefore it would be
difficult to become a teacher. Experience in clerical or skilled

~occupations is necessary before one can‘teach in the fechniqal-

vocational area. It is rare to find a student opting for a tech-

nical-vocational programme that wishes to oecome a teqcheri ,
. The 37 percent wishing most to be a teacher, but still undecided
does appear somewhat high. ~However I found the students, considering
the field of teaching to be a serious lot. Seoeroi wished to be
. a teacher, but wero not convinced, as yet; as to the subljects they
would 1ike’ to teach. Also, several of these students pointed out
the declining demand for teacoers., This, I believe, accounts for
the indecision, ‘
0f the students whose fathers had an educat1on ranging from some
#  grage scﬂﬁo] to some h1gh school 25 percent were undecided about
‘their 1ntended occupation, 42’percent planned to ®nter on; of the
prefessions or ?ig business, and 32 percent planned to enter a

] clerical or skijled occupation. : . : .
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to graduate school the students showed .as,’only 12 percent being
5

l/uﬁgecided about their intended occupations, a Iarée 74 percent -

p1ahning to enter one of the professions or® big busine§s and on]y

12 percent planning to enter a clerical or skilled occupatlon

0f the students c]aimlng they d1d not know the extent of thexr

father s educat1on 30 percent were undec1ded about the1r 1ntended

ocgupation, 23 percent planned to enter one:of the professions or

big business, and 46 percent planned to enter a clerical or skilled

occupation..
By this time we are becoming accustomed to the effects of

plans of students.
fathers had at least some/Mn1vers1ty .education. planned to enter one

of the professions or big: business.
ercentage of any of the groups i tending to go to un!versxty. and

We aleg_pég

[

-

.the top, SO to speak

- 0

' higher parental education on future educational and occupat1ona1

We notice that 74 percent of the students whose

Thig is by far the h1ghest ‘

ice that only 12 percent of this

group were undecided about: occupationa1 p]anc, and only 12 percent

planned to enter a clerical or ski]]ed occupat1on. ‘

Y

lay' more\def"rnite p«lans for success.

when the father has 3 higher educat1on the students are usual]y
- he]ped and encouraged so that they do better in high school. and
- |

As\aatesu1t of more definite

planning we”find _only a small percentage of these students.as being

’,‘ uﬂﬂec13bd about their 1ntended occupation. L
: univers plans made they se]dom consider a clerical or skilled L

W nts have their

3

[
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ocouoation. ' » . -
We note ‘that the Jowest percentage, of any of these groups,

intending to enter one of .the. professions was found among the

L3 B
‘ students who did not know the extend of their fathers' education,

»

.

this group also had the hignest percentage intending to enter a

+ clerical or skilled occupation. Most often when the student doee

4 . . . .
not know the extent of his father's education the father does.not

have much formal education. In any case it is obvious that education
3

is not di scussed to -any extent in the home. These students do not

get help as a result of the father's academic ability, and they do
‘ !

not get the encouragement and guidance which is required by the

parents if the student is to do well in schooi. Consequently a

>

greater percentage of these students opt for technical programmes
which lead. to clerical or skilled occupations (See table 2)

As we have seen a great per’centage of ‘the students opting for tech-

-

nical programmes are failing students.

We notice that; of the students whose )athers finished high ‘
school, tye pe:genta,ge intending to enter one of the professions was
1ower than that of the students whose fathers d1d not f1nish high
school. When the father finished high school the percentage of -
Students who were undecided about thetr jntended occupat'lon was
h'lgher than.when ghe father did_ not f'inish high school., Also the
percentage of students, intendin/; to.enter a clerical or skilled

occupat’ on, was jgigher among stugents with ( gh school gr@guate

A

¥
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#

= fathers than among the students whose fathéhs did not finish h€§k~“,

’school. )
In the case of the students with fathers not comp1éfing high
school it is obvigus edﬂEation is 'discussed in the home. In many
cases, where the fatﬁér did not finish high school, there will be
an attempt by the father to ensure that ?is childrenréet a better

education, therefore some students get a&déd help and encouragement .
to acquire more education. 1 found this was particularly. true in

my research carried out in a Polish and Hungarian community.

b}
\£ 0f the students whose mothers had an education ranging from

i some grade schoof to, some high school, 27 percent were dndecided
about their intended occupation, 36 percent planned to enter one of
the professions or big business, and 36 percent planned to enter
. : a c1er1cé] or skilled bccupa;fon.

The students having mothers who finished high school showed

., \ N
as, 18 percent being undecided about their intended occupation, 51

9/

)
percent planned to enter one of the professions or.big business,
A ~« and 29 percent planned to enter a clerical or skilled occupation. /j

: 'Among the students with mothers having an education ranging

i

J\ from some university  to gra&uate school, ?nIy 18 percent were

“ . undecided about their intended occupatioﬁ, a larger 83 “percent

. planned to ente; one of the professions or big busjness 4nd a mere
4 percent planned"to enter»a c1eriFa1 or skil]{'roccupatigr.

S (O the students who did not Ygow the extent qf their mother’s
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,edt;cation, 31 percent were undecided abo'ﬁt'tr’ueir' "fnxended occupation,
31 percent planned to enter one' Qf‘the professions or big business, |
and 37 percent planned to enter.a clerical or skilled occupation.

The amount of education d@ksessed by th@,mothers had ‘very much
the same effect upon the,_‘]students' intended occupation as did the
fathers' education. However we notice that a greater percentage of
the studengs, ha'ving mothers with at least some university education,

5.

intended to e/nter\one of the professions than those students having

fathers with t};e same education range. Also a greater" percentage
of the sppdents, having mothers who completed high schoo]l intended
to enter one of the professions than those students having fathers
who c_o‘nip]eted high §c‘t\1001'. ’ N \

We also notice that-a mere 4 percent of the students with
university educated mothers intended to enter a clerical °~L‘Sk‘”ed
occupation. When the mother had comp]eted h1gh school we find a
smaller- percentage of the students intending to enter a c]\emcal or
skilled oi:f:bpation. . p

. One thing which has been well noticed, in this survey, is that

‘the greatest factor in determining the education planned by a student

» 1s parental support and encouragement. When the parents have at

I( ~
Teast some university “the students are far more inclined to be

N .
- aligned for university. It seems that mothers take more interest,
R N

\and‘give more help, than fathers, and, whén the mother has some

*y
university education the student is more apt' to have higher

‘ ’
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' ' : : A
aspirations for education than when tne father has seme uRﬁversity
education. ( ‘ | 1 o i

This seems to be.true, as well, in regard to the situation when

mothers have completed high school as compared to the,situation when
\

fathers ‘have completed high school. In any case the more edgggtion

the mother has the more apt the student is to be prepared for a . .
2 A o
higher education and higher positioned occupation. Once students

get their sights set on university they steer away from the technical
projrammes which are seen as only leading to a clérical or skilled

occupation. - ’ ' I
! \ . .

-

Among the students who had fathers in one of the professions

or small business, only 8 percent- were undecided about their intended

Ay ‘
occupation, but 74 percent planhegfto enter one of the professions

or big business, and 17 percent planned to enter & clerical or
ski]]eJ'pccupatwon ; N

Of the students whose fathers were 1n a clerical occupation,

23 percent were. undecidbd about their intgnded occupation, 41 im:

e

percent planned to enter one of the professions or big businessh
and 35 percent planned.to.enter a clerical or skilled occupation.

0f the students whose fathers were in’a skilled ogcupation, o
29 percent were undeci&ed about their intended occupations, 39 - .

percent p1anned to enter one of the professions or big business,u )
and 36 percent p1anned to nter a clefical or skilled occupation. ’
" As noted ig table 4 when the thher is"in one of the’ professions o

& . ‘ Wl\ . R i
o, e , i ; . ",“ N
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or small business the student is far more apt to. be planning to .
F . A . . . :
) . attend university. There is more background,” or respect for - - %
’;:> | edugatidn and most often the economic means, so that most of these , %
. students have the opportunity to plan for university and a profes- ‘

sion. The fact ghat these students can set quite definite plans
for future education and employment shows in on]y 8 percent” being .
ndec11rd about 'an occupat1on. of course ‘when there are un1versity

- o plans, we find few studehts opting for a clerical or skilled

occupation.

As noted in table 3 there was more of a tendency for students,
with fathers in a‘clerical occupat1on, to wish to attend univers1ty~
than when the father is in a skilled occupation; Somehow clerical \;j>
,?% ‘ : ) ) people relate more to a university as being an advantage in the
’ ‘r‘ * work world than their ski1ied counterparts. Here we ‘a N
: slightly hjgher percentage, of the offSprlng of clerical working Lt
L fathers, 1ntend1ng to enter ope of the professions than the offspring
" of the sk\ﬂ'led wmfer fathers. o L .
Just as there is a.tendengy for the students of professional )
fathers to get into the same social circle as-their fathers, so * .

to spegk,/there is a noticeable tendency for the students of clerical
N [ ]

.

{

“and skilled fathers to-aiso get into, or remain, in the same social

§ ‘ ' ? e ) .

; : (. circle. In some casesrthiS'could be due to economic ‘means, and~1n h x\
¥ ° ;o

i . other casey it cﬁuld be cgnsidered as tradition. &

% - ' Of the protestant students 15 percent m@ndecided about their \
g . v N R 2 } " .
:é: v N . vor ’ ' * /%3 ¢

i *‘ " “ . N ‘) N
% . | | ‘ ' 3 " f ' - ' - ¢
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4

nntended occupat1on, 47 percent ;\@nned to enter one of the

profess1ons or b1g business, and 3g\percent planned to'enter a

\
. - L4 \ > .:
v . Among the catholic students, 27 percent were undecided about

B

c1er1ca1 or skilled occupation.

their intendedfoccupation, 56 percent p]annedlto enter one of,the ..
. . ) t
1 professions or big business, and only 16 percent planned to enter - .

1

i a clerical or skilled occupation. . ‘ - .

/ 2
i ' “As noted in table 3,-a greater percentage of the cathol4¢

students intended to go to university than the percentage of -

R

protestants 1ntendin§ to go to university. Since there were only

three catholics found. in the English schools, ninety-fhree peréent

TPRVUINT NN

. of the catholics were found in the French schools. We also noted
s . . . the anti-technical programme ait?ﬁude shown by the French students
in this study: At least in the English sghoo]s most of the failing

{ -
students had either decided, or been advised, to opt for one pf the
technical programmes and forget university.” When we consider the ' ) ,
52 percent failure rate at the Frenqh polyvalent we cannot but

- ‘ suppose that there should be a sma]]er'percentage of catholic students

»
T e ey,

.“', \ iﬁtending to enter one of the professions. Perhabé there should be
% higher percent of catholic studéﬁts dpting for clerical or
skilled occupat{sns. e fact that a higher percentage of catholics
f/:) . were undecided about theiy intended occupations is probably due to
the uncertainty caused / failing grades. '

y ’ Fourteen percent, of the gtudents who thought they .got a fair.
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deal from teachers and principals, were undecided about their

1ntended occupat1ons, 61 percent planned to enter one of the profes-

sions ‘or big business, and 24 percent planned to enter a c]er1ca1

‘or skilled occupat1on

Th1rty two percent. of the students who figured they did not

get a fair degl frgmiteachers and principals, were undecided about )

‘their intended occupations, 37 percent planned to enter one of the

.

professions or big business, and 30 percent planned to enter a
clerical or skilled occupation. '
Usually, when a student has passing. grades and is doing well

at school, he has no great, problems, and will consider he is being

.

treated rather fairly. Such a student is apt to have a clearer

~outlook on his future education and plans for an océupatidn./

This seems to be what has shown up in-this survey. We potice

that the students who figured they'did get a fair deal from teachers:

and'principa1s were more prepared for future education and
occupations than the students who figured they did not'get a.fair
deal. Actually the students who figured they didwnot get a fair
deal couldbe considered as the complainers. Perhaps too much time
spent complaining reduces the time which should be spent in grasping

with -the roots of problems and how to get ahead.

“hbea,

-
.
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7. Combining 'i'echnica] and Academic Programmes Gives a Better . . o

Overall, or General, Education

Four of the eighteen independent variables were related signi-
" ficantly to-this outcome variable as follows:

1. Type of sthool (.004)

\

) . < . 2. Frequency of father's praise for accomphshments (. 10)

3. Religious preference (.06)
. .

4. Students get a fazr deal from teachers and prlnc1pals' (.03)
" See tab]e 7.

-

. . Eighty-four percentpof the students at the Enghsh academc ‘ ) R

- ! school thought that combining-a techmca] and regu]ar high school -
P )

prograrme wou]d gwe a better overall, or genera], educat1on

~

,
5P kS hioira o U $ A 4T

¢ Sixty-five percént of the €nglish comprehenswe students. agreed with .
the idea of a better educ&ion through combining the two’ programmes ,

L . but only 36 percent of the: French academc students were in

-
-

agreement, while 69 pe{cent of the French po]yva]ent students were

in agreement with the benefits of the combined programme.

iy

N
&
S
§
X
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&
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¥
¢

\ The idea of combi.ning\ a technical and aeademic programme was |
- ertirely new to all the students sur\ig{e’g Only two of the 100
' ‘ ’ students had previously heard of the possibility of c,orhbining the . N
| two programmes. The response s encouraging. The 36 percent, in ,../
agreement at the French academic school, is by far the lowest ‘
percentage of all the schoels This sehool is a private school with ~
a very academic, university oriented atmosphere. These students are

]
7
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mpre disassociated with technical programmes tha/ §ny of the

students in the other sEhoo15u ,

- At the English academic school the 84 percént.of the students

‘agreeing with the benefits of the combined programmes was surpri-

'sing;j However these students were excited about the idea, having

never been told about the possibility before, they accepted a very
positi&e attitude toward the combined programme.

Sixty-five percent of the English comprehensive students -
\ , .

agreed'ﬁith benefits of the combined programmes, the remaining 35

pe%éent‘o?~these students did not agree with the benefits of

c6mbinihg the two programmes. The majority of these students were

/opting‘for technical programmes, and I believe that the students

notfagreeing with the benefits of the combined programmes were -

_demonstrating an anti-academic attitude, and-did not give the-

%

question a, fair analysis. .
AE thg French polyvalent thé.69 percent of the studentéiwho
agreed with the benefits of combining the ?yo programmes repﬁgsented
a widg majo;ity of the students. The possfbi]ity of combininé_the
programmes was previously unknown to ;hése studeﬁt;. The students [

who did not agree with the benefits of the combined prggrammes\are

" no doubt indicative of the somewhai anti-technical attifude seﬁ§ed

within the group surveyed at the polyvalent. -

-

0f the students receiving praise from their fathers, very

often, 66 percent agreed with the idea of a better education available

A -
A /
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‘by combf}ing the technical gnd academic programmes, only 45 percent
of the students who did not often receive praise from their fathers.
qgreed with the coﬁbined p?ogrammes ideg, but 75 pé;cent of the
studepts who almost never received the father's praiée agreed with
thewbenefits of combining a technical-and academic'broaramme. T

As for the 66 percent who ve;& often received praise from their
fathers this figure you]d belexpécted, foﬁ’tﬁese students must be
praiéed for doing Qe]l, and would have a better relationship with
their fathers. Such relationships cOntributé toward reasoning, and
I believe tﬁe habit of‘reasoning was behind fhe 66 percent of this
group. ' 7!

The drop-to 45 percent -in agreement among the students who did
not receive praise qften from théir'fathers would appear to be é .
reflection of the uncgrtainty in reasoning which would result from a -
sonewhgt uncerta{h re]ationshipubetween the fathers and students.

The figure of 75 percent, of the students who almost never
received praise from their fathers, being in agreément with the
benéfits of the combinéd programmes is, perhaps, what would not be
expected. This group would be the most isolated from communication.
with the father, and no doubt tﬁey have definite ideas about making
their own decisions. There could also be, here, somewhat of an
opinion that was either contrary to that of the father, or contrary
to what the student believed would be the father's opinion.

0f the Protestant students 74\peﬁcent were in agreement with the

v . s
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benefits of cdmbining the technical and academic programmes while ~

the catholic students showed -only 53 peréent as agreeing with the

bétter education obtained through combining ‘a technical and

o . , S
(,u ‘ ‘ .
These figures do not represent the, protestant versus catholic,

academic programme.

situation in total regard to opinions concerning the combination

" of a tgchniba] and academic programme. It does reflect that, of

- the students surveyed, the catholic students at the two French high

schools d1splayed a no§1ceab1e anti- techn1ca1 attitude as well as
a rather d1sbe11ev1ng att1tude that techn(:al education could be
freed from. its low image and fitted into genera] education.

wSeve’ﬁty-thnee ﬁercent of the students wholclaimed they got
a féir‘hea] from teéchers and principals. agreed that a better

genera] education would result from comb1n1ng the technical and
L

- academic programmes. Only 50 pegcent of the students who c1a1med %»

they did not get a fair deal from teachets and pr1nc1pals agreed
wiph'the combined programme idea.

~ ‘ .
_ Again it appears that the student who fiéﬁ% conditions in

“school to be acceptable will be more 1né11ned to give an honest

evéluation to a problem or situation which concerns the school. On

the other hand the student who‘believes he isn't getting a fair deal,
" from teachers and principals, would no doubt view the idea of

, combining the two programmes as a scheme by teachers and prihcipa]s.

Therefore' there would be more of a tendency for this student to

-~

~
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e




| - . take a negatwe outlook toward the idea of combining the techn1ca1

L
and academic programnes

{

. R
8. Combining Technical and Acadgmic Programmes Better Prepares

Students for Engineering and Science

»

* Three of the eighteen independent variables were related signi-

4

ficantly to this outcome variable as follows:

‘ 1. Type of school (.0001)
Mer s brithplace (.06)

3. Religious preference (.0001)
.See table 8.

) : : At the Eng]iSh academic high school 88 percent of the students ~
agreed that combining technical and academic programmes better .
l ' ‘ R prebared students_for eneg;ineer;ing and science, 70 percent of the ,

[y

. ' students at the English comprehensive school were in agreement, only )
i S 45 percent of the students at the French polyvalent v?ere in agree-
B " ment, and the French academic had the lowest. number of Astudents in
‘ . agreemeﬂnt with-but 29 percent.

} - . The English academic students, with 88 percent, were almpst all

f " - convinced that the' combined techhical and acgdemic programmes would
E o . ‘umak'e’ a better preparation for engineering d science. These

. students thought this previously unheard f idea pas 1dea1 Thirty-

l\ S ' s(ix percent claimed they would have opted for combined progranmes'
o K _' ©if they had known before selecting theik all academic programmes:——
MR— T > -
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_However'a great many students spoke of this combination as being
great, but not for themselves. Y .
The 70 percent at the English comprehensive school who agreed .
with the idea of comb1 ned programnes were the same students Who
were entering technical or business progrgnmes. A1l but 2 of
these students_ had not been .told of this possibility béfore, and
59 percent claimed that,~had\ they known, they would have selected : {
the combined programnes. bwi th the hiQh failure rate in this group |
1t is doubtfu1 that too many would be a success in a combmed -
programme nef?ort We can assuQe there is a considerable amount of/
w1shfu] thmkmg among this group
Only 29 percent of the French academic students agreed with
the better preparation for engineering and science via the combineq

programmes. All 29 percent claimed they would havé opted for

combined’ programmes if they had known. However the remaining 70

" peccent who d1d not agree bq.r‘e up the genera] trend of thinking,
. N

at that school, that technical programmes- and un16ers1ty preparation

et did not go tegether Many students stated that combined programmes

would be better if the student were going to work after high school,

© 4

L

- but would not a1d 1n university preparation.

' At the French po]yva]ent 45 percent of the students agreed that
the c‘:ombi‘nhed programmes would better prepare students for engineering

. . . L
or scieric'e, but not one js.tudent stated that they would have chosen

combined pm}qr’amﬁes if they had known. Again the surveye?j students

? -
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| s~
at the French polyvalent seemed to be quitglgnti-technical in’
regard to school programmes. Many were in%]icted By the“gfeat
myth that technical programmes suited only to }epéh a trade.

In regard to the father's birthplace, or immigrant status,‘
50 percent of the students with fathers born in Quebec agreed \ith
the advantages of combined programmes for engineering or science.
Seventy-three percent of the students with fathers born in N
Canadian provinces, other than Quebec agreed with the combined

programmes, and 75 percent of the students with fathers born outs1de

Canada were in favour of the idea that comb1n1ng technical and

o

science.

Technical education does not receive as low a status in other
countries as it does in Canada in general. Parental influence .-
still has gréét influence on the student's views toward education.
Therefore, the views of those fathers, born oytsidé.Canada, would
no doubt be m&re incldined to see thé advantages of technica1‘
education in general, and it re%]%cts in the students. L .

) Technical education is ;E1ative}y new to Quebec, -but has been
in use in the other provinces for years. In most other‘provinces
.there has been- some success in combining technical and academic
programmes . As-a result some qf the tarnish has been removed _

from the 1magé of technical programmes. In Quebec, studerits and

adults are still very doubtful when it comes to giving technical

4 . ¢ l
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education a fair ;ha.ke in regard to its full potential.

Eighty-one per:cent of the protestants agreed that the combined
programmes would better prepare s,tudent‘s for- engineering and science; .
as compared to only’ 37 percent of the cathoi¥cs. |

_Again, as noted, the two French schoois s:howed much more of an.‘

anti-technical attitude than the EngHsh schools. Al1 but three'off

[

. the 48 Catholic students were in the French schools. The French -

sghooll showed a far greater? tendency toward the idea of keepil:g\ "

the. technical separate from the academic in high schools. -

/ .
I
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CONCLUSIONS
¥

«

The problem facing technwcal education 1n Quebec: mxght appear
to be rather complex. We have seen that the problem 1nvolves,
basically, three groups, and those groups(are, the studentsi
administrators and guidance, and the parents. ,

If we first consider the students, we see by the survey that
they are notgbeing properiy informed of the benefits technicale 3
educa?ion has to offer. ‘The students surveyed: who are taking
courses_in typing, Eou]d'readilyxsee the economic value and future
usefullness of being able to type. Efforts fust be made tq «

enlighten students of the not so obvious, bu¥ equally val§able
' ’

’ ) .
" gains to be had frqm technical education coq§ses and programmes
other than typing. . : . ’ )

‘ 0f the one hundred students surveyed, more than half agreed ¢

> that a combination of a techn1ca1 programme and a regular academic

programme wou]d either give a better, overall, general edud’%1on{‘;r

-

"

better prepare students for university.

We note that almost ai1 the students surveyed had never been
told by administrators, or guidance counsellors, that it was
d possible to combine both a technical and academic proggamme;while

in high school. We also noted that a considerable ndhbgr'of the

students claimed they would have selected their prbg}ammes differentiy

o
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. had they known of the pBSSibility of combining the technica14With .

- survey, are not telling the full story to the students.

- and guidance counsellors, do not make an effort to encourage .

" to avoid administrators and guidance counse]lofs when they make

ieither unaware of, or afraid to suggest that technical education

the regUlar academic. -

It seems that once our students are proper]y informed of the
usefullness and benefits Of technical education they will be more
inclined to th1nk positively toward it, andfseek the available
advantages. ‘

The administration and guidance personnel, as 1nd1cate9 by the
It would 1 ‘ {
seem that administration and guidance personnel are Hkppy to fH1,

technital prog}ammes with failing students. This does not reduce

student popu]at1on, ensuring thore school funds, and aids in maintaining
the des1red success image of the true academic.

" The survey would seem to indicate that school administrators,

students to obtain a more complete education through the use of

technical education. | | _
The survey also indicated that students are very much inclined

plans for future education. From-the remarks.g{ven, there was an -

indication that students mistrust administrators and guidance

AQminis;ratqrs and guidance cpunéel]ors seem to be

counsellors.

offers great advantages for extended 1earning

of . the three groups we mentiZ?f%:f%fjfi/were involved with the

.
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problem facing technical educafion, it would seem logical that the

->

parents, once enlightened, would be most effective in solving this

problem. . . A o S
3 »

The survey showed that parents were far more inf]uen&ig] than’

f

tedchers. adminjstrators or guidance counsellors in encouraging
students to go after Highér education. &n fact it was/ggj;g\.
evident by the survey that the more education, posses?éd by the
parents, the more apt the stud?nt would be inclined to want fo

seek education at highe} 1e§eﬂs than high school.: \

Tecgzica] education suffefs‘from two stigmas, the first is the
low status accordeﬁ it as‘a result pf its Heing‘qssoc%ated with
tradesmen or those who work with their hands. _Tﬁé second stigma
comes from the false impressions that, once one begins a techﬁ1ﬁa]
course or p}ogramme, hé'is leérning a trade and will become a

radesman.

L

First of alT, parents must be coﬁvinced that technical :
education is\simbly an addition to.the/dgera11 or general. education.
If a Qtudqnt intends to sﬁudy'science at university, and takes the
auto mechanics programme 1p hiéh school H;s knowledge and‘experience‘
‘in science will be increased as a result of the auto machanics
programme. The idea that on]&'those w1§h{ng to become an auto -
mechanic éhould study auto mechanics is as absurd as saying tbat only
those wishing to become historians should study history. . If tpis

'importan; point can be put across to parents a §reat<stfide’ B
I4 e 5 ; '
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. began e‘ficouraging students to take technical courses and progranmés

L - 200 - S

will have been made toward lessening the problem which technical

~education faces. o . . ‘

e wta 5

Parents go along with the idea that iechnica1;education is of
low status, because it is designed for those who gre unable to cope °
with the regular academic progrange . We have seen thag most often
students who fail in the.academic programme also faiL‘when placed
in one of ic techni6a1 programmes. The student who is able to ot
comb\gg both a- technical and an academic pregramme must'be a more
compe%ent student, for he carries a‘greqtér ;;ufée load ahd 1;'
‘subjected to a broader scope’ of learning. /Jﬂe students who combine
both thé,technica] and academic ﬁrogrammeé are more ambitious, more
.caﬁagf['e‘, and should represent the ere/in‘"h'igh schools. - " .
If parents—can be made to real{ze the truth of the matter, as

. o e

just described, .and ignore the stigmas aftached'éo technical /
education, positive results would be forthcoming.” From what we have
seen there is no doubt that parental influence, and ehgpuragement,‘, ‘

wou]d‘dfréct students toward technical education. Once parents

the administrators and guidance counsellors would be off the'hook.
: !

Their.fga; of risking a quarrel wfth parents, . for suggesting tech-
w 4 N ‘

-

férced to get acquainted with the' various technical programmes and ‘ .
how they.cah best help ih preparation for higher educathgfg § «
. \ - o . '
) ’ . | ‘ oy h
- . * *
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" high schools.

S

-

Technical education came 1qter to Quebec tﬁ&n to the other

Quebec has encountered the sanie’ prob]ems as did other
“In spite of

provinces.
prov1nces earlier, 1n regard to techn1cal educat1on.

1ndustr1a1 and p011t1ca1 motives, technical educatlon is so des1gned

that it can give our students a r1cher. fuller education in our

education into motfon, for students, is to first educate the parents.
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R A TABLE 1 p ) i
) i N . 7 i
. Significar)t Relationships Between the Qutcome Variables T
v " "“Type of Programme Selected for Next®School Year” . \ ;
N " and some Antecedent, or Independent VaHab]es; . .
o N v - 4
‘ , (Frequencies) and Percentages. »*
. . . . . §
' , RAG o s R
Qutcome variable:« Type of progranme: planned for next school year Y . )
. C b
i -~ . Technical . College
Independent Variables ar Genera) Prep Significance , | :
"2 ' Business ’ i ;
1. -Scheol e ! . . . 1 - ,
1. English academic s ‘,8.0(2) 60.0(15) 32.0(8) ,
2. English comprenensive . 68.0(17) 24.0(6) 8.0(2) ool " Pt
. 3. French academic . ’ .0(0) © 68.0(17) 32.0(8) %
4. French Polyvalent 8.0(2) . 32.0(8) 6U.0(15) ’
2. Sex . . .
Tl Male ' . 25.417) 52.2(35) 22.4(15) : %5
2, Female 12.1(4) 33.3(N) 54.5(18) 4 .
, v
3, Pass standing in al) subjects. ) .
1. Yes 12.3(8) 50.8(33) 36.9(24) - i
2. Mo \ ' 37.(13) 37.1(13) 25.7(9)
-
4, Failure subjects . .
1. None ) 12.3(8) 50.8(33) 36.9(24) . N
2. Languages & Soctal Studies 44.4(8) 33.3(6) 32.2(4) 045
3. Math & Science , - 29.4(5): a.2(7) 29.4(5)
5. Best liked subejcts ) » '
1. Languages & Social Studfes 14.0(6) 46.5(20) 39.5(17)
2, Math & Science 5.0(2) 60.0(24) 35.0(14) 000
3, Technical-Vocational 76.5(13) 71.8(2) 11.8(2)
6. Would most Jike to be {Position ob
Occupation) ., 1
7. Self-smployed Bésinessman 17.9(5) 42.9(12) - 39.3(11)
2, Airline Pflot 13,2(5) 53.8(14) 26.9(7) ' !
3. Famous athlete . 18.8(3) 50.0(8) 3.5(5) o0
4, Auto Mechanic 72.7(8), 27.3(3) 0.0(0) ;
5. Teacher . 0.0¢0) 43.8(7) 56.3(9) l 4
' :
7. Religious Preference . N i
" 1. Protestant + 38.6(17) 36.4(16) 25.0(31) .0002
2. Catholic ' 4.2(2) 52.1(25) 43.8(21) .
8. Students get a fair deal from .
taachers and principals .
1. Yes 19.3(M) 38.6(22) 42.1(24) o7
2. Mo . 23.3(10) §5.8(24) 20.9(9) |
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Significant Relatfonships Between the Outcome Variables
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"Planning to Tgke any Technical-Vocational Courses”
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TABLE 2

~

and some Antecedent, or Independent Yariables.

et

-

(Frequencies) and Percentages.

e

, - . - N N >
Outt.:ome variables: Plaaning to take -any technical-;ocitjq@‘l courses *
V4 R = "
Indepandent variables » Yes ¥ s No sfgnificance
T —%
1. School |
1. English academic . 32.0(8) 63.0{17}
2. English comprehensive - 78.0019f 24.0(6): 0001
3, French academic ©4.001) . 96.0(24)
4. French polyvalent 4.001) Dgs.ogzi)
2. Fadlure subject's
<. None ’ . 21.s(18) 78.5(51)
2. Llanguage & Social Studies ) 50.0‘9) (50.0(9) .05
3. Math & Science . 35.3(6) 64.7(M)" ’
4, wWould most 1ike to be (Position or )
« Occupation) )
1. Self-employed Businesswan 17.9(5) 82.1{23) <
2. Airline pilot 34.6(9) . 65.4(17) )
"3, Famous athlete 12.5(2)  82.5004) 008
. 4. Auto Mechanice 80.0(8) 18.2(2) .
5. Teacher 25.0(4) \ 75.0012)
.
5. Father's Birthplace ‘\/ '
' 1. Quebec province « ) 20.6(13) 79.4(50)
2, Qther Camadian Province & 40.0(8) 60.0{12) .04
3. Outside Canada 47.1(8) 52.9(9) :
6. Father's Education B
1. Some grade school to some
high school 21:4(5) 78.6(22) - .
2. Finished high sehaol 40.0(8) 60.0(12)
3. Some university to Graduate ' . N -06
School - 20.5(8) 79.5(31)
4. Don't know . * 53,8(7) * 45.2(6)
7. Religious Preference .« L,
*1. Protéstant o sa.5(24) 45.5(20) 0000
2. Cathelic - 6.3(3) 93.8(45)
Ky « A

|
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TABLE 3

<

Significant Relationships Between the Outcome Variable

[

b\ .
*Planning .to Attend University",

Lt

- )
and Sowme Antecedent, or independent Varﬁb]es.
’ | . (Frequencies) and Percentages. r
Qutcome variable: . Planning to attend university )
, Not Right After | Full or Part Time Rever
High SchooT Right After High or
Independent Variables ’ « School * © Undecided ]§ig ific}wi
1. Scnool N ’ ‘
1. English academic 24.0(6) " 60.4(76) 12.0(3)
2. English comprehensive 12.0(3) | 28.0(7) 60.0(15) 0001
3. French academic 20.0(4). 80.0(¥6) 0.0(0)
4. 'French polyvalent 29.4(5)‘\ 29.4(5) 41.2(7) ,
- L}
2. Pyss standtng’tn a)} subjects
Tl Yes cc.o\13) 57.9(33) 18.3(11) 0z
2. W - : 16.7(5) 5‘36.7(11) 46.7(14)
Y » -
~3. _Failupa subjects .
‘/1. Hone 22.8(13) 57.9(33) 19.3(M1)
2. Lenguages & Social Studies 11.8(2) §1.2(7) 42.1(8) .09
3. Math & Science 23.1(3) 30.8(4) , 46.2(6)
4. Best liked subjects ’
1. Lsnguages.s Social Studfes 17.6(6) » | _ 50.0{17) 32.4(11) ,
2. Math & Science 25.0(9) 63.9(23) 11.3(4) 008
3. Technical-Yocational 17.6(3) 23.5(4) 58.2(10)
5. Frequency of father's praise
for accomplishments
1. Very often 15.4(8_) 61.5(32) {.1(12)
2. MNot often 33.3(6) 44.4(8) .2(4) .03
3. Almost never 23.5(4) 23.5(4) 52.9(9)
6. Frequency of mether's praise
..~ for accomplishments . .
T 3. dery often 22.4(13) 58.6(34) 19.0(11) ‘ "
© 2. Not often 20.0(4) 30.0(5) $0.0(10) .06,
3. Almost never N« 24,4(4) 44.4(3)

A

4

e

5
1
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1
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7. Would most.like to be -
(Positior or Occupation) . . - .
1. Self-employed businessman 23.1(6) 42.3(11) 34.6(9)
2. -Airline pilot 20.8(5) 50.0(12) 25.2(7)
" 3. Famous athlete ’ 7.1(1) 64.3(9) 28.6(4) .03
4. Auto mechanic / 45.5(5) g.a(m _45.5(5) -
3. Teacner 10,0(1) . 90.0(9) 0.0(0)
= 7 -
C. Father's education y
1. Some grade school tp_some -~ .
high school  ».n. fﬁgﬁ&ﬂﬁ) 31.1(9) 34.8(8).
Finished high school “'.w,(;g_z‘.s(z) 43.8(7) 43.8(7)
Some university to graduate  Lrov%s b3 -04
school . TT21.6(8) 67.6(25) 10.8(4)
4. Don't know ' / 18.2(2) 27.3(3) 54.5(6) g
9. Mother's education
1. Some grade school to some . .
~ high.school. 23.1(6) 43.3(11) 34.6(9)
2. Finished high schoo?l 24.0(6) 44.,0(11) 32.0(8) .
* 3. Some university to graduate . ‘00§
school 18.2(4 81.8(18) 0.0(0)
* 4. Dop't know 14.3(2 28.6(4) 57.1(8)
10, Father's occupation i
1. Professional of small business | 21.9(7) 68.8(22) 9.4(3) -
2. Clerical : 13.3(2) 60.0(9) 26.7(4) 01
3. Skiiled ‘¢ 17.6(6) 35.3(12) 47.1(16)
2}
11, Religious preference
1. Protestant - 18.6(18) 39.5(17) 46.9(18) 03
2. Catholic 18.9(7) 64.9(24) 16.2(6)
12. Students ‘get a fajr deal from
teachers and principals ’
1. Yes i N\ 30.60) 46.9(23) 22.4(11) } 02
2. No. " 7.9(3) 55.3(21) 36.8(14)
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> TABLE 4
- Significant Relationships Between the ‘Dutcome Variable , -
“Planned Programme of Studies at University", - ® w b ) “:
‘ and Some Antecedent or Independent Variables. )
(Frequencies) and PerceAtage. 1 *
A 8 S
Qutcome variable: Planned programme of 'studies at university { ,
. ’ . . N LT
. 4 K has v {
Undecided or Engineering, Medicine, Music, Jour- Archi tecture,’ !
Planning not Military’ Dentistry, nalism, He%orology.. .
to Attend College, Pharmacy Education, or Science <
. Astronautics .7 Administratien R .
Independent Variables , “or Commerce or Arts i A Significance
-'_i - = - . ;
T 1. schoq] p LI L ’ ¥y H
{ 1. English academic| 28.0(7) 28.0(7) 24.0(6) 12.0(3 - -8.9) ¥ -
2. English compre- | . . : B z o .
hensive - 72.0(18) 12.0(3} 0.0(0) .| ~ “¢.0(1) 12.0(3) .001
& . 3. French academic 24.6(6) 12.0(3) 24.0(6) ' 16.0(4.) 24.0(6) y
K 4. French polyvalent 56.0(14) B8.0(2) 8.0(2) |5 28.0(7) 0.0(0)
. o, v
_2. Pass standing in all \ . |
subjects . .
T 1. Yes, 33.8¢22) 13.8(9) 18.5(12) 18.5(12)  ° 15.4(10) o
2. No 65.7(23) 17.1(6) \ 5.7(2) 8.6(3) 2.9(1
n -
3. Failure subjects ' =\ .
1. None 33.8(22) 13.8(9) 18.§(1_2) 18.5(12) 15.4(10) - ;
2. Languages §& . "’ ) T, ’
Social Studies 72.2(13) 16.7(3) 1 o0.000) 11.1(2) 0.0(0) .07,
3. Math & Science 58.8(10) . L17.6(3) T L | 11.8(2) |, 5.9() 5.9¢1) .
. T ‘;’ N o
4. Best lﬁced subjects i - ' ’ .
-1. Languages & ., C C ) . - i -
< Social Studies 53.5(23) 4\t 7.0(3) - 14‘0(6)‘. 16.3(7)- 9.3(4)
2./ Math & Sci?ence 22.5(9):_ 22.5(8) 20.0(8) - 17.5(7) 17.5(7) .008,
3. Technical-Voca- B > - ' N
tional: = 76.5(13) 17:6(3) , 0.0(0) 5.9(1) 0.0(0) {
?{M - . - Q
s A}
5. Frequency of father's - ‘
praise for accomplishd ' .
- ments o . ,
" 1. very often * 31.6(18) 19.3(11) 19.3(11) 14.0(8) 15.8(9) '
2. Not often N 60.9(14) 13.0(3™ 4.3(1) 17.4(4) 4.3(1) v, .10
3. Almost never 65.0(13) . -5.0(1) 10.0(2) 15.0(3) 5.0(1)
. AR
o \
I3 Io °



Frequency of mother's

6. -
praise for accomplish- » .
) ments - W , w - 0
1. \Very often 34.8(23) 15.2(10) 19.7(13) 16.7(11) 13.6(9)
\ 2.7 Not often 65.2(15) - 21.7(8) . 0.0(0) 8.7(2) 4.3’('1) .08
+ 3. Almost never 63.6(7) «0.0(0) 9.1(1) 98.2(2) 9.1{(1) .
48 - A . . _ .
* 7. «oula most like to be - “ "
> uccupa‘t.iun ur .
Position) . i _ .
"1, Self-employed . ) - ! ,
businessman - 82.9(12) 14.3’(4) 14.3(4) 26.0(7) . - 3.6(1),
T 2. Afrline pilot” 3.6(9) 1% 26.9(7) 19.2(5) 3.8(1) 15.4(4) .
*3." Famous athlete 56.3(9) H0) - T | 25.0(4) 0:0(0) 18.8(3) . | .008 ;
- 4." futo mechanic 81.8(9) 72(2) 0.0(0) |  0.0(0) 0.0(0) | - i
IR 3 ' . . 6.3(1 *37.5(6) 12.5(2
., ‘w5 Teacher 37.5(6) fa‘m (1) (6) A 5(2)
¢ v J * N “ :‘ " f
. Moth%r's education
T ome grade . g7 . -
" . ol to some - Jq . '
! ’ h'lg school .. 51&-(41\;/"’1‘2‘.1(4) o| - 18.2(6) " 18.2(6) ;0'0(0) B
.2, finished h'igh v .
. ¢ ¢ school 48.1(17) 14.8(4) 3.7(1) 14.8(4) 18,5(5)
. 3. Sorne university - .
T, . .%o graduate ) -y =
: ,  schog) 16.7(4) * 20,8(5) 29.2(7) 12:5(3) 20.8(3)
“4. Don't know 68.8(11) | 12.5(2) 0.0(0). | 12.5(2) §.7(1)
t ~ x - o ” T %\; 3
o o ° ; [Father's occupation ° . , Y
7, e 3. Professional or & N D . .
. small business 31.4(11) 22. 9(8) ™ . 25.7(9) 8.6{3) 11.4(4)
.o 2. Clerical 47.1(8) 5 9(\ 1.8(2) | . 17.6(3) IQS(.’») Jo
: 3. skilled = . 51.2(21) 12 2(5) 4.9(2) .| 22.0(9) 9.844) .
3 . ’ : . . L
. x [ - — s
gx SR \ |
BT s - -
‘g? v <@ > R
E ) . S . T
,.\ (> -4 - L S ” - . @ .
.’r‘ ! R ¥ o -
ii * \_‘ ‘ . N - ~
;4'4 ~ v * . - .
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i R . , j ' ' g . . ) v
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. n " . TABLE 5 A . .
- . , Significant Relationships between the Qutcome Variable . b b,
' P’ "Most Important Goal Provid University" . LA
. ’ A ! ﬂm.‘ or ¥ndependent Variables. .
. . , : ~{Frequenc nd Percentages. L . -
C e Skills to ::quwwmma.ﬂzm of | Understanding of Develop :osm_. . :
. ’ T, ) Enable High Science and Skills Social Conditions *| Self .
Indepepdent Variables L ncome Related to Work. Significance .
) 1. Sex ) i
- 1. Male N Nm.AM:: 39.6 mdw . . :.cme ._u.onv .09 :
~ 2. Female . 7.1(2) 50.0(14 32.1(9 10.7(3) \ .
) 2. Best liked subjects . . : . B .
- - 1. Languages & . . ) .
. Social Studies 20.0 ww ) ww._MHwW . 25.7(9) . 17.1(6)
2. Math & Science 21.6(8 54.1(20 ) 18.9(7 : 5.4 mw .09 -
3. Technical-vocational 11.1(1) 22.2(2) 22.2(2) 44 .4(4
~ 4 " '
; 3. Would most like to be : - : - S
(Position or Occupation) - . ) . , .
® 1. Self-employed » b : - . )
- bus inessman 30.4(7 \ aw.mm_s 21.7(5 a.w:W )
. 2.7 Air pilot 26.1(6 47.8(11) . 13.0(3 13.0(3
- 3. Famous athlete 16.7(2) 25.0(3) ] - 41.7(5) . 16.7(2) .09.
4. Auto mechanic . 0.0 ow dm..uMdW. . 33.3 mw mo.cMww . )
_ 5. Teacher 0.0(0 « 57.1(8 21.4(3) _ - 21 .4(3 -
o - f . - - * - . M . .
- - ik, - - - - \ “ - -
. ! - " \.\\ g . - "
» . ..f\\\ : || ° . * e N . .
[~ . .
« Pam : <
] e . ~ . - - 2 C- S 51 * (173
w ’ - ) Tt b K%
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TABLE 6

"Intended Occupation”

Significant Relationships Betwesn the Outcome Variable

* (Frequencies) and Percentages ® v
! Professional Clerical
Independent Variables Undecidea or or Significance
P Big Busines¢ Skilled
1. Sthool
1. English academic 8.0(2) 76.0(19) 16.0(4)
2. English comprehensive 20.0(5) 28.0(7) 52.0(13) 001
3. French academic 28.0(7) 64.0(16) 8.0(2) *
4, French polyvalent . 32.0(8) 36.0(9) 32.0(8)
2. Sex (
1. Male 23.9(16) 41.8528) 34.3(23) 02
2. Female ¢ 18.2 68.7(23) 12.1(8) e
3., Pess standing in ail subjects
1. Yes . 20.0(13) 60.0{39) 20.0(13) 03
2. No 25.7(9) 34,3(12) 40.0(14) AN
4. Fanur:e subjects .
1. None ' 20,0{13) 60,0(39) 20.0(13)
2. Languages & Social Studies 33.3(6) 22.2(8) 44.4(8) .06
3. Hath & Science 17.6(3) ~47.1(8) 35.3(6)
I. Best 1iked subjegts i
1. Languages & Social Studies 34.9(15) 39.5(17) 25.6{11) .
2. Math & Science 12.5(5) 75.0(30) 12.5(5) 0001
3. Technical-vocational 11.8{2) 23.5(4) 64.7(11)
6. Frequency of mother's praise °
for accomplishments
1. Very often 13.6(9) 63.6(42) 22.7(15)
2. Not, often 34.8(8) 26.1(6) 35.1(9) .006
. 3. Almost never 85.5(5) 27.3(3) 22.3(3)
7. Would most Hkg-\to be .
(Position or Ocqupation)
1, Self-empToyed businessman 17.9(5) 57.1(16) L 25.0(7) .
2. Airline pilot 19.2(5) 61.5(16) 16.2(5)
3. Famous athlete 18.8(3) 43.8(7) 37.5(6) .0
4, Auto mechanic 18.222) 9.1(1) 72.7(8)
5. Teacher ' . 37.5(3) 56.3(9) 6.3(1)
8. Father's education ihd
1. Some ghade school to .
some high school 25.0&7) 42.9(12) 32.1(9)
2. Finished high sthool 30.0(6) 35.0(7) 35.0(7)
3. Some university to .01
graduate school 12.8 5; 74.4(29) 12.8(5)
4, Don't know ,,»’(30'8 4 23,1(3) 46.2(6)
9. Mother's education - ' /
1. Some grade school to -
some fiigh school 27.3(9) 36.4(12) 36.4(12)
2. Finished high school 18.5(5) 51.9(14) 29.6(8) 01
3. Some university to
gradyate school - 12.5(3) 83.3(20 4.2(1)
4. Don't know 9.3(5) 31.3(5) 37.5(8)
10. Father's occupation
1. Professional or small -
bus iness 8.653)  74.3(26) 17.1(6)
2. CQlerical 23.5(4) D 41.2(n 35.3(6) .02
3. Skilled 29.3(12) 39.0(16) 36.7(18)
11.-Relfgious preference .
%‘. grotesgant 15.9(7) 7.7 36.4{16) .08
2. Catnolic 27.Q13) 56.3(27 16.7(8)
12, Students get a fair ;dea} .
froct teachers and principals .
1. Yes 14.0(8) £1.4(33) 28.£0014) .93
7. Ho i = | a0 30.2(13)
| | '
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TABLE 7 . °

1

~ Significant Relationships Between the Outcome Variable . )
CoE "Combining Technical and Academic Programmes
' ‘ Gives a better Overall or General Edqcation",
and Some of the Independent Variables. f
(Frequencies) and Percentages.

[

" Qutcome Variable: Combining téchnical and academic programmes gives a better
- ‘ overall or general education.

> *

Independent Variables .. . Yes No | Significance
1. ~School : _ iy .o
‘1. English academic 84.0(21) -~ 16.1(4)
2. English comprehensive [. 65.2(15) 34.8(8) 004
3. French academic 1. 36.0§9) 64.0§]6) el
4. French polyvalent 69.6(16) . 30.4(7)
2. Frequency of father's
praise for accomplishments ' "
1. Very oftén "66.7(36 33.3518)
2. Not often 45.5(10) |- .54.5(12) 10
3. Almost never 75.0(15) . 25,0(5)
3. Religious preference "
1. Protestant 74.4(32§ 25.6(11) < .06
2. [latholic . 53.2(25 " 46.8(22)
4. Student's get a fair deal
from teacher and principals ' ‘
1. Yes 73.2241g 26.8(15) .03 .
2. No N 1 50.0(20 50.0(20) . '

.
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TABLE 8

Significant he]ationshibs Between_the Outcome Variable
¢% . "Combining Technical and Academic Programmes
Better Prepares Students for Engineering and . -
.Science", and Some of the Independent Variables.
(Frequencies) and Percentages

’

Qutcome Variable: Combining technical and academic programmes better
- prépares stydents for engineering and science.

‘ V‘M

Independent variables Yes No Significance
P
1. School . . )
1. English academic 88.0(22) 12.0(3)
2. English comprehensive 70.8(17) 29.2(7) 000]
.3. French academic 29.2(7) 70.8(17) :
4, French polyvalent 45.5(10) 54.5(12)
2. Father's birthplace )
- 1. Quebec province 50.0(30) . 50.0(30)
- 2. Other' Canadian Province| 73.7(14) 26.3(5) .06
3. OQutside Canada 75.0(12) 25.0(4)
3. Religious preference I )
1. Protestant 81.8(36) 18.2(8) . .0001
2. Catholic 37.8(17) - 62.2(28)

[} ~
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JOSEPH MUGRIDGE
DEPARTMENT OF EDUCATION
_ CONCORDIA UNIVERSITY
'MONTREAL

: 7
STUDY OF STUDENTS' EDUCATIONAL AND OCCUPATIONAL PLANS

~ This questionnaire is part of a study being'carried out in schools
as part of my M.A. Thesis requirements in Educationa{ Studies at

.‘Concor;ia University. The majn purpose of the questionnaire'is
to-learn about the interests and attitudes of high school students

in various kinds of school situations.

Tl s o B dbimn s o 87 .

I think you will find the questions interesting to answer. Try to go
through the questionnaire quickly, without spending t6o much time on

any single question. Answer the questions in order,”without skipping.

Feel free to answer exactly the way you feel, for no one in this school *

wild ever see tﬁe answers. This is a CONFIDENTIAL questionnaire.

REMEMBER: This is a questionnaire and not a test. There are no right

or wrong answers. Please answer exactly the way you feel,

“w v

THANK YOU FOR YOUR HELP' - .
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