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) "CHAPTER 1 , '
B INTRODUCTION ’ _
CONTEXT OF THE PROBLEM *
/
- //’ )
- /
. A. General context . /
The,need fo

IS}

/
fosterlng intercultural communication in

Canada' s multxcultural s001ety has been an area of concern
for educators.

A

A

1

In the words of Caf1k, Mlnxster ‘of State,
Multiculturalism (1978)

"The real qpallenge of thls
policy (of multiculturalism) today is to increase
Canadians' '
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awareness ‘and appreciation of the cultural
plnrality ‘of their nation.

p.3) .

N
¢ .

Studies have shown that attitudes towards racial groups

hegin as early as éhe'preschboi years {Goodman, 1966;
Hraba é Grant,

. ' * > 7

1970) 1In.the past decade, several projects’ﬂ‘ . '

% have sought ways to proviée an intercul tural approach to |

% early cbildhood eddcatloh. With the phenomenal success of * }

. % n "Sesame Street" educatlonalctelevision is now accepted as ¢ .
- f ‘an eéfectlve medium for teaehlno preschoolers. Mukerjee .
: / (1977) in rev1ew1ng telev151on s impact on children™
observed "Fostering pwo soc1al attlt;ées and behavior in
| , ” SN
. /

. / .
. . /
‘ ., !

b
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children who inescapably live in a multiculturalbcountry
and world is an urgent responsibility for television.*

Thus ' today, many educatérs are aware of the significént

‘

role television can play in fostering 1ntercultura1

[ o

communication among chlldren.

- B. Specific Contéxt‘
. -
Little attention has been given to éncouraging intercul-
tural communication among.preschoolers via television.
Alﬂéwever,‘with the adviht of "Sesame Street", this
51tuatlon has been gradually changlng. Multiculturgl
segments are produced in Canada and used as inserts in
"Sesame é@reet".' These segments show children of minority

. racial groups1 in ethnic settings and also playing

\’together w1th white children (Gorn et al, 1976)

n

.

=

Althddgh these segments héve seen useful in fostering the& -

multicﬁltd;ai concept, efforts iﬁ this field are still at
the development spagé.“There is certainly a need for
experimenting with different approaches to encourage
'intereyltural communjication among preschoqlers via

//

s

-

" -IChinese, Indians etc.

Vet et ¢ an sk e, v
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felevision,' The past dec;de has seen.the emergence of
some promisihq strategies Eor deveioping intercultural
communication. Significagt ;ﬁong them is UNESCO}s Soé{o—

Affective Approach in Education for International Under-

standing. This approach recognizes the compiexﬁnatuze of.

‘racial attitudes. It goes beyond simplistic "information- _ ___ -

e

al" approaches (imparting information about minority
groups) which are redarded as insufficient in altering

group attitudes (Yinger & Simpson, 1973).

\
In this context, the primary aim.of'éhis thesis was to
apply UNESCO's Socio-AffectiJeaApproach and related

) i+
research .findings in the design and production of tele-

vision segments for fostering the multicultural concept

3

among preschool children?. -

27he term "multicultural® as employed in this thesis is
operationalifed to "multiracial®™ as a subset of the:
concept since we are primarily concerned with reactions

to specific racial groups. The term culture is often

used to indicate a social grouping. Race is described as
a major division of mankind with distinctive, heriditarily
transmissable physical characteristics (Winick, 1956).

) ey
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-
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,has been done in experimenting with ifferene ways for . L

A .
! -

. ' 4
1.2 THE PROBLEM STATEMENT
. . . . . /

[ 4 B
°

%

The pﬂfpose of this thesis was to produce two pilot ‘ S

segments3 based on UNESCO's 50cio—Affect1ve Approach and

0.

other related research fxndings and demonstrate that they ! :

v oo ) \
I

‘could successfully do the following: ‘ x !

. Encouraée whiie children to respond more positively to
"minority group children.

3

a -

. Teech Whitelchildren to oiscriminate differeﬁces 'l ‘ '*"é:“ ’
. between members of the eame'erhnic groyp (avoid . éi'
’ ‘stereotyping) . | ’ ’ Yo no
\ N . | .

)

A secondary ,objective was to" demonstrate that the children

would generalize this-learhing to other ethnic groups not
shown in the segments.$ ' ) - - )

. . o
' ¢ > . . :

“1.,3. SIGNIFICANCE OF THE STUDY
' t . -

-t -

E)

As was indicaxed earlier in ‘this section, little research

L

promoting intercultural communicatioz at the preschool - L' ’;

4 ©

3

3The‘pilot segments were designed to 'be part of a S

‘proposed series of 12 segments,

The educational

objectives for the series are outlined in Chapter 3.

¢

4

‘*'
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5
level via the teievision.mediuh. The significance of this
.study lies in the, fact that it suggests a new approach for
fostering 1ntercurtura1 commuh1cat10n. As this approach \ : Can
is based_on UNESCO's Soc1o-Affect1ve Approach and other .
research in the area; it attempts to 1ntegrate and apply |
1deas that -have not yet been used fn the production of
mu1t1cu1tqra1 television segments for pre%chool chltdrenu
The two, pilét'multicyltutal teleyision segments produced-
can éuggest practie;i gdidelines and idea; for developing
a seties'of multicultural sengntsw-'Further,tthe‘“
51gn1ficance of .this study lies in the hope that it will
lead to more 1nnovat1ve research in the area — the end
result of which will be better television productlons for.

promoting iptercuitural'communication'in:the critical
A ! , . 4 . ' .
preschool years when racial attitudes are beginning to

develep and take'shepe."

Caig. T L r

.
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CHAPTER 2

REVIEW OF RELATED RESEARCH

ld

-

2.1 RACIAL ATTITUDES OF PRESCHOOL CHILDREN

) . 4 L
’

A. Nature & Development
\

Research studies on two to five ‘year old chlldren in thlS

area are limited. However, studies that have been done

. r
confirm that racial awarenéess and attltudesl develop at

an early age. Children three years and older can iaentify

their own racial group and even show racial group prefer-

-—

ences (Clark & Clark, 1947; Traeger, .1969; Hrapa & Grant,
1970) . ' a | k n

"~

What is the nature of'these racial attitudes and how are

+

they formed? Studies . in a variéty of social settings have

. ’ 4
attempted. to answer these questions; they have been ade-

quately covered eléewhere (Waisont 1973; LaDﬁe et al,

1934). These studies have resulted in ideas and ‘theories

' about the development of children's rac%al

'
-~

1a child. is'racially aware when he kmows that social

categories based on biological characteristics tike
skin colour exist and people can be classified into
these categories. A racial attitude exists when a

child shows a preference for a certaln race category
(Porter,1971)

<

-

. 5 opa B AR b i i
EIRNCR L Canl
s




.

: ) . 7
' ///;;;ithﬁes. Three of these theories, by prominent

researchers in the field, offé& considerable insight.

b

]

' Goodman (1966) identified the foiiowing processeé in the

- development of racial attitudes of preschool‘children:

. Perceiving & classifying: Young children see the mdre

.conspicuous physical fe?tures of people and the more

conspicuous differences between them; ﬁhey'begin

claésifyipg themse;ves éﬁd'othe;s into groups on the

J o _ .. simple basis of the raéher-ﬁarked colour differences.
As one little girl in he; study coPmented, "This girl
(white doll) belongs to this boy (whiée ‘doll); this

‘ .f : girl (brown doll) belongs.to this boy (brown doll)."

' - (Goodman, 1966, p.24). |

. *
. .

‘ . £ : ‘ "
. Learning the way of life: In the process of sacializa-

3

tion, the child learns fgom what he sees and pears in’
hisjenvironment, gspécially from his models i.e.
dominant figures around hﬁm.“Raciél a&areness tbén

. . ‘soon gives way to an‘impoqtant development: the child’

| . begins to show preferences for skin colours which may

77" 'be expressed as simply as, "I like whites!"

These two processes occuring in the preschool years, form

Eﬁéufbundatiqn of racial‘attitude development. "Milner

-

A e e Sl I s KT B T

. e
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; ’ 8
(1975, p.B3) states it very precisely: "The existence of
ihis simpfénevaluative scheme — white/good, black/bad

— provides a foundation for the whole' super-structure

' of prejudice and the reasons. and rationalizations which

i

are supposed to justify prejudices are absorbed>later,
; © ]

-

selectively, to econsolidate this basic disposition."

i
<

\

Aliport (1954) suggested that the learning of prejudice is
p -

a 3—stagé process. The first stage, the period of "pre-
generalized learning", occurs in the preschool years. It

is characterized by vague preferences rather that clearcut

evaluations attached to social categories. He illustrates

-

this with a case study of a 6-year old girl: , .

. "She knows that group X (she krows neither its name nor’

its identity) is somewhatzhatewofthy. She already has the

emotional meaning. She seeks now to integrate the proper

coﬁteht with the emétion. She wishes to define her cate-
gory ‘'so as éo ﬁake her future behavior conﬁorm to her
‘mother's desires. As soon as she has the 1inguistic tag
at her command, she will be like the little Italian boy

for ‘whom 'Polish' and 'bad' were synonymous terms."

- (Allport, 1954, p.308)

-
1

puring this period, the placde of linguistic tags (hame-7-

calling such as "cold-blooded Japs")' is crucial. Such

S e e

VP A
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general1zat10ns prepare the child for\brejudice. It's
1nterest1ng to note that telev151on adds to this picture

by providing what may be tetmed as, "visual tags'u A

< study by Mendelson & Young . (1972) éonfirme§ that minority

groups are almost always presented as négative steréotyPéé

in children's television programs. Co

The second stagé of 1earning prejudice is *Rejection"

* “ which is found in many children by the age of 7-8 years. T

The youngster becomes fully aware of rac1a1 attitudes and

verbally rejects certain categques of people,

v
\ [y
«

In the final stage of "Differentiation" whicH occurs after .

¢

puberty, the child begins to rationalize his prejpdices

and loses the tendency to totally reject grodps of
people. '
Porter's study (1971) led hef to conclude that the theory
concernlng racial attitude format1on should be mod1f1ed

»

and "attitudes at an early age are more complex than

' previously thought" (Porter, 1971, p.173). Her research

suggested that the stages of "Rejection" and "Differenti-

ation" are not separate stages and occur togéether as early

-

as age five. 1In this second stage, which she terms as the’

stage of "generalized racial attitudes", the several

_componénts\of attitudes — social distance, évaluative .

SRR Sese-rreremes R Lttt

S o Y

-
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_ , 10 .

and stereotyping’— are .not fully differentiated from

one another. Yet the feelings are more intense and begin -
o.signify racial accepé%nce and rejection, rather than

th rlier vague colour. preferences. She concludes:. . ’ |

"During the preschool yeérs, racial -evaluations start as

pregeneralized learning or incipient atﬁiﬁddes and develop . ,

e e e, 5 .t b e

into 'generaliieﬂ attitudes'. By the time the child

1 - -

enters first grade, his opinions’ about race are'faitly

well formed" (Porter, 1971, p.l175). N S !

iB. Fostering positive attitudes through education. ’ ¢

- |
(N A . .

* » ¢t

When p;gaudice exists in the child's 'social environment,
is it ngively optimistic to suggest that education can
" . counteract this negative influence?' If it can, what kind

- of education is required?

‘, \ .
~ s . B
A review of the literature reveals that educators are - v

questioning the effectivehess of cognitive-based or

.informational approach;é.(teaching about minority groups) |
in fostering positive-intergroup attitudes. Traeger - .‘ f
(1969) repbrted thatkposééssion of facts abéut a group :
doés noé preclude  hostile feélings towards the group. |

'Walker (1971) concluded that telling childrennstories that

pogtrayed blacks in.a favourable manner was not enough to

modify the negative racjal attitudes of black and white

oy




kiﬁdgfgarden”children'towa;ds blacks. Yinger & S{hpson, ;
(1973, p.133), after reviewing studies ongthexéffect of

intergroup education in schodls, stated: "Receni studies ,

indicate that imparting of specific infofﬁatipn about - .

.minority groups does not materially alter attitudes
i

- » .

towards these groups.".

"

'
a : L . - -

What then, are the methods which have»been successful in ' .

a ~ o 43

fostering positiveé intengoup attitudes? Research studies

—

in this area are limited. As Yinger ‘& Simpson, (1973,
p.172) conclude: "Of the ;eseérqh that we do have-in the

area of intergroup relations, a hiéh portion has been

-

P

.concerned with the cause |of prejudice and discriminiation

...relatively little wiF strategies that are'effectiveé

et —— e
. ~

' \'*\.—-"/ o * . v ' »
in specific gituations,{in reducing them."

’ -

Aamong the approaches fhat have been evaluated is one in

which racial differlerices were éeliberat‘@& emphasized and
, ' - .

discussed in favourable terms; an attempt was made to

f n

éreaté.an‘atmosphere of racial understanding and self-

e st e £ e P K s A et o

teséect. Crooks (1970) found that this appfbach was

' successful in changin§ established racial group prefer—i

ences of preschool children.

Kerchoff & Trella (1972) reported some specific experimen-

tal curriculum approaches designed to promote constructive

& . e
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/

racial. attitudes in nursery school children. ThHe leafniﬁé"

\experiences foouésed on general and broad principles, such

as, 1ove, fr1endsh1p and respect for 1n61V1dua11ty and
human d1fferences.ﬁ US1ng books, puppets, etc., the-

children were exposed to the follow1ng concepts:.
s ) . , ' L ‘

’

. The value of being our uniqueMSelves.

. People are a11ke but still 1nd:gxdually different.

RN

,-human beings are a11 a11ke, although eac& One is unlquely

2

. Un1versa1 1mportance of love.

. ' Sharing. . ’ D
: N

.  Friendship can_hold pebpie toéether, even;though they
\ .

are different from one other.

. ° - *
~ W Y
’

The study.concluded that, in general, the chilgren.under;
2 - Q. ' . .

stood and aceepted the central theme of the project that

different. ThlS seemed to be an 1mportant ba51s for:(3
improved rac1al attltudes. ?hey also grasped the idea
that each ofnus is‘épeeial and that we can be friends wiﬁﬂ:
various kinds of people. They also became moré under- °

standing of why people have different colours of hair,

eyes and skin. s
R

’
1

Handler (1966) developed and evaluated a curriculum to

\érpmote positive attiéudes in kindergarden children

towards b%acks.'»Some of the objectives focused on. teach- ..

) . > ¥
ing children to appreciate the beauty of all colours and

»

-
‘ 3
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2
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to unleatn the negative emotional content of dark colours
by assoc1at1ng these colours with pleasant experlences.
The reséaseher concluded that given spec1al exper1ences
(u51ng'books, puppets, art, etc),ﬁyoung white children

could be taught to change their negative attitudes of

prejudice. T e

;}In recent years, mahy multicultural curficulums have been

suggested but few evaluated. The more ipnnovative ideas

the evéryda patte¥ns and life of a group." (King! 19177,

p.9) b \

Her suggestions for'activities'af the kindergarden level
focus on the importance of providing children with oppor-
tunities Eb distover differences between :themselves and

others ‘and to feel good about these differences.

o s Ut it S A AR e B
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#ames Bank (1977), a speciaiist in ethnic studiés, con-

éiders positive self—ihage and better self-understanding

as essential goals'iﬁ ﬁulfi-et?nic education. 1In a sound

Aulti—ethnic cutriculum; the child should ;Iso.be shown

£hat‘he is a'mémber of many different groups and,tﬁe \

/ ‘ethnic group is but one of the many groups to which he ‘ ; | o
‘belongs. x ’ " : ,

5 ' $

¥ ’ v RN B

UNESCO's (1970) recowmendatiopé for primary education

include: (1) Increasing'the'child‘s”awareness of distinc-

TR S

¢ tions which enables him’'to avoid simplistic prejudices; he

bas more capegdries’for classifying people ‘and thus need
not force them into ill-fitting steriotypes. (2) pevelop;
ing in children knowledge and appreciation of the world as
a.commhnity made up oﬁ,indi&iduals, familie§ and nations
.that differ in many ways but are fundamentally similar in

[ - g -
their needs and aspirations.

)

*

. N . '
¢ . R
N <

"Multiculturalism in Action" (Breithaupt et al, 1977)

provides curriculum ideas for teachers. It represents a
’ 2

shift from social studies objectives and methods that have /mﬁ

STk calod s N

primarily been cognitive2 to objectives and methods that

> * ‘ .

TR e,
==

i -

2Cognitive objectives,and methods emphasize remembering
or reproducing something which has presumably been -
learnt, (Krathwohl et al, 1956).

3
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can be labelizﬂ
objectives ar

as affective3.

a

$

.t 15’

Some of the program:

.

to give each child:

f An opbortunity to'déyelop and retain a personal -

identity by becoming acquainted with, the historical

roots of the éommuni;y and culture of his or her

O

origin.”™

. T

oints of view of

/than" his or her own,

I e

P
A
Lo =

ks

%*hnic and cultural groups: other

+

L

N

’// | The opportunity to lédrn the social'skills and atti-

tudes upon which effective and responsible co-opera-

i -
tion and garti%ipation depend.

]

$

.

-~

. \ ))/
opportunity to updepstand and appreciate the

a

The teaching methods go well bEyond the lecture-diécussién

" method, employ1ng games and role plays that provide oppor-

tunities for chlldren to relate with one akothe; at a very

A

- personal level.

N\, N

%

Theése curriculum ideas and teaching sfrategies are closely

related to UNESCO's Soci6-Affective Ap

’

e o

ﬁroach in Education

5

3affective objectives emphasize a feel.
a degree of acceptance or rejection.

1956).

-

/

ing, an emotion or
(Krathwohl et al,

B}

LN

-

& e s

|0
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'for International Understanding4. In contrast with

informational approaches that involve direct teaching.,

" about minority gioups, it is based on the premise that

{

-

b : [
empathy towards others depends largely on personal and
shared exgszi?nces that make childreﬁsmore aware of them-
‘selyes and othefs.

-

The "Socjo-Affective Approach is also closely related to
- &

the approach used in the production .of "Sesame Street"
segments. In thg\gords'qf Michael Lavoie, Executfve >
éroducer.of the Canadian Segments of "Sesame Street",

. \
"We're not here to teach“facts. We never were. 'Sesame

Street' was conceived as a way of téaching youngsterg hoy

té learn and how to feel good about it in the bnocess"

"(Whittingham, 1979) e o

/\J“' : . Y

2.2_ ROLE OF EDUCATIONAL TELEVISION IN DEVELOPING

CHILDREN'S SOCIAL ATTITUDES . /7

i

It appears that educational television has”considerable

effect on thé"at@itudes and behavior of preschoolers.

2]
¥

<

4

drhe Soéip—Affective Approach has been covered in detail
in Appendix A.- .

X

.
[ ¢
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Exposurewto "Sesame. Street" increases sharing and . -

. 2 ' Y e ‘.

o co-operation (Lesser, 1974). i C ‘ -
Several studies on the prosocial effects of "Mr. Roger's
LA Neighbourhood®, have shown that children learn prosocial
. - : .
. . ) ¢ >
behavior from this program. Kindergarden children who saw

: . J :
four episogdes .of "Mr goggr's’Neighbourhood“ learned Sﬁd

generalized ééverql thefes i;éhflping a friehq, trying A . Y

‘to understand another's feelings, valuing a person for
"inner qualities rather than appearance (Stein & Freidrich,“ j
| ’ 1975) . Children who saw a brief episode-stressing sharing“

demonstrated inqreased generosity to a friend immediately
after Y}eﬁing (Shirléy, 1974) . Aft;r reyiewing studies on
the effects of "Mr. Rogers'", Stein. & Freidrich (1975,

\ p.43) conclud;' "The results are prom1s1ng, as the§

I} b o
\ 1nd1cate thgt various forms of p051t1ve soc1al 1nteract10n

/

'can be instigated by prosoc1a1 television programming even =~ i

ith relatively short exposure." " ' ' b

Sy

i

and 1t's 1ndeed‘d1ff1cult to draw any concluslons. “As -

& Freldrlch (1975, p.57) point out- "In both -

<

A
.
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~ of "éeveral races in Canada and, (b) French Canadian peoble " »

.

1&\\"

K4

favourableﬁattitudes towards children of other races. Cot

\and,their'culture. These multicultural 1nserts .were of ' K o
two kinde- (a) Inserts that dealt with’ racral groups in a n
purely ethnic, non-integrated setting and inserts shjylng ’ 3; ' //ﬁi
white and non—white children playing together ina . .*: -l

51ngle central character, elther 1dent1f1able or . ’ ‘ C

The siudy resulted.in a sampie of 3!%nyear old

children showing a‘strong'preferenge for playing with

' - - > 18
- i j - ‘e ' - . w' o l ‘
However, with the advent of "Sesame Street" and its.

inter—raciél cast, the situation has been graddally-‘ o

changing. ‘ s, » - w7

Xer

Broadening children's appreciation of other cultures is | , } -

S /

one of the many goals of “Sesame Street"' A study by

Bogatz and Ball (1971) suggested*hat 2 years of v1ew1ng
"Sesam&’Street"‘(but not 1 year) produced somewhat more

N

AN

)
r —— ety F

A stuéy by Gorn et al (1976) was structured tﬁbdetermine
whether a series of 1nserts 1nto "Sesame Street“, produced . :
7 o :

N
by .the- Canadian Broadcastnng Corporation adé almed at
whité Canadian preschool children, had the desired effect

. oy ‘
of creating\more favourable attitudes toward: (a).chlldrenm

familiar setting. (b) French Canadlan inserts with a. S

nonhidentifiable as a,French Canadiag,..
- '} ., . ” , “,‘ . ’

al /’! ’ ’ ‘
lwhite: ..

PR - >
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non-whrtes as opposed to whltes. This sharply contrasteﬂ

5

to the preference of . a control group ‘not exposed to the

(

;nserts. Therrespondents also showed an equally strong

preference, for the French Canadian. character, .irrespective

of whether his cultural identity was evident or not.

3

The -responses of preschool children to a one-week sequence

of experimental, mult1cultural "Sesame Street" program

~© o

mater1aIs deallng w1th scenes taped in New Mexico were
very pos1tive; The currrculum~goals 1nc1uded mult1cul-
tiural awareness and d1ffer1ng perspect1ves. 4 The study

concluded that the "New Mexico" shows wére successful in’
&
holdlng the chlldren s attentlon and the comprehensron'

level was also "good (Herrera, 1976) .

ot ' ; \ , ) ,,1,/

. I B - . A -

" Other, Canadian programs, :such as "Mr. Dressup”;infroduce

ethnic groups to‘preschoolErs dnd communicaté: the méssage

that intercultural relationships are enriching. However
. . . w4

no forml stuéles;have been done to date to evaluate the

N ) » ] ) r . "; Py
effectiveness of this program. . o ’ WKM .

‘ . h v - . ¢!

- . 3

. From the 1limited research ‘that is ava1lab1e, it appears-

that telévision has a 51gn1f1cant rqle to play in foster-~

ing p051t1ve 1ntercu1tura1Jcommun1cat1on among preschool

children. However,‘productzon and research.in this area

" is in its'infancy; and.it is indeed»diffjcul£'@5~draw any

T T,

it e




,elementarg s

Voo, //\
. : 20
conclusions. Also, it is apparent that the kind of
materials that’ have been'produced barely draw upon the "

research ava11able 1n the fleld of multicultural educa-

"t;on. Show1ng ethn1c groups favourably and. 1mpart1ng

‘facts about them has its advantages, but as was p01nted \

out in the previous section, educators are questioning the

impact of these informational approaches in changing

established attitudes.

' However ‘programs for older children have goné'beyond these

3

informatienal approaches ahd the results are encouraging.

ﬂéegetable Soup",_a,multirethnic children's television

/

- series produced Lﬂ U.S.A., is designed to reduce and/or

+ eliminate th¢é7dvétse effects of racial 1solat10n in
o

ol students of~white, black, Asian, Native\
ﬁmerlcan d other ethnic backgrounds. Its stated objec-

‘tives do well beyond teaching about‘minority groups and

" enter the afféctxve ngaln very d1rect1y w1th .objectives

‘Q //\
such as:

. To teach po;itive acceptance of individual and group

differences. e

[+]

. To teach that néme-calling is painful for others.

. To teach that gace.rolg‘stereétyping can be misleading.“

—— - o e e vrem et - -

. To teach appreciation of diffeﬁences in points of view.

PRI DTN S

A
NP S,

=
.
Ay e e et St
(]

;"

T P

e v b e




o = e ————

[

-

v

. RN 21
A eummative evaluation of the series led the researchers
to conclude that positive verbal responses, attainment of
objectlves and significant differences in intergroup
‘attitudes'og viewers compared to non-viewers were strong .
indicatcrs of the effectiveness of the program (May et al,

1975).

' .Other television programs have also shown to foster

cross-cultural understanding.

"Earth's a Big Blue Marble" explored concepts such as

i co-operation, iifestyles, differences and interdepen-

. dence. A summative eValuafion showed that the general

N .

response of fourth, fifth and sixth grade children to the

series was positive (Roberts et al, 1974).

1

Vs

A multicultural project.was introauced inh 1972 by the East

Chicago City School DiStrict. The currlculum was de51gned

-

to 1mpr0ve attitudes among ethnlc groups. It was dellver-

- ed by closed—C1zcu1t telev1sion and videotapes. The

effect of the program 1ncreased dramatically over the

r
8

_3-year period due to. improvements, such as,_student work

. packages and student-teacher interaction (Sfura, 1976)..

In summary, the foregoing studies demonstrate that
televi'sion has a éignificaq; role to play in fostering

R 4
positive intercultural communication among children.

-
T
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° . . CHAPTER 3

- " MEDIA PRESETATION

=

3.1 TARGET AUDIENCE

The tagget audience consisted of 3 to 5 year old Eurn-
- b ’

Canadian (whi;el cﬁildreniattending Day Care Centres in
‘ ——

. .
.
'
| 8 |
Ld .

_ 3.2 EDUCATIONAL OBJECTIVES

o

the Montreal area.

s

. o . l \ '
The overall goal of the series was to to develop 'skills

and -attitudes that would lead to positive intercultural

communication; and, to lay the fpundation for the
dgvelg%mént of positive attitﬁdes toﬁaﬂds the many
miqorify groups that thte children would encounter in the
elementary school years. |

, f
!

.

'From this overall goal, specific objectives were

derivedl. As far as po¥sible, they have been stated in

“

1Many worthwhile objectives such as, "Teéaching children

to develop a pbsitive~a66eptance of one's own group
affiliation" have not been included because in keeping
with the principles of. the Socio-Affective Approac¢h, the'
skills and attitudes that foster intercultural

, communitation have been given priority over teaching
about the heritage and culture of minority groups.

o
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behavioral terms for clarity.- The raiidnale for £hese
_“objeétiveé can be found in the theories and research
findings fhat.we;e covered~in Chapter 2 (Review of Relateé
Reseérch). g |
, - ‘/
A, déjectiéq5 related to the devélopment of attitudes:

These are based on the first three levels (receiving,
-’ ) . . )
- responding and valuing) of the Taxonomy of Educafional
i N A\

Oﬁjecgives: _Affedtive ngain (Krathwoh} ef al, i956).
Thé fpl;owiné ?bjectivgé teach ‘the child to: -
1. Avoid race stereotyping by becoming aware of'the ' L
-ﬁnique differéncés in- members of the‘game ethnic |
grbﬁp. The’child récogniggs that each of us is - :
different and special in many ways.
. Physical features: The chj1d recognisgs that in
spite of obvious similarities, suéh.as skin colour, - =
people of the same.ethnic group have many unique
. . differences, suchbas, the shape of the mouth and
nose, Eolour of eyes'ana maéner of speaking.'

1
N

. Likes and dislikes: The child becomes aware that

people of thé same'ethnic group have different
professions, intereésts, hobbies, etc. ’

L
\

L s WU

.
o iar et T

e — U

RIS i




3 | o ' 24
2. 'Respond positively to, andjqiség, unique differences.
. The child shoég interest and énjojﬁentuin eiploring
dif?erences;in people of ‘the mghy ethﬁic groups in
his environment.
. « The child shows prefefence for the variety of
”‘ | colours in his environment, especially éhé-Qériéd
'&fﬁ chlours.qf beople. He discovers that the variety
of coléurs make lifefmore'inéeresting ané .
gnjoyable.

a ¢

©oh

' 3. Become .aware of similarities in people.

<
\ . i . T N

. The child recognises the many similarities in
_people irrespective of their ethnic or cultural
. background e.g. they share the same joys and fears,

most children love animals, etc.

Y

" . The child recognises. that skin. color is a

superficial trait.

4

4, Value expressions of‘empathy. - ¥

. The child appreciates being welcomed intd a group. |,

RPN R
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. The child willfngly lets a stranget‘plax¢with him

-

" and his group of friends.

e ) - o \
-« The child shares féelings of ;%oy, sadness or

1

loneliness with children from different ethnic h

/ ‘backgrounds. ‘ : . ‘ |
~ ‘ " N N e N . 0 0

5. Become aware of the interdependence of people.

.-

. The child recognisés that he is often dependent on . : a

others and others are often dependent on him. « .
3 AN ", ! B ‘

. .y . i
vl
v - bl
.

B. Objectives related to the development of skills

" The following objectives are based on Favei's theory of

.. * the development of role-taking and communication skills in
. 1.

children (Fa§e1, 1968). They teach the child to: : ‘,
‘l\ > e 7

'..1. Recognize the existence of differences in points of . . ¢

»

view.

1 . «

. The child recognizes that not everyone thinks,

feels ‘or sees objects and situations in the'same

. . w. way. *
N +

' " . * "
- ,
A} \ . - .
B B . . . 3
. N 3 . ! Ly '
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2.. Consider ‘differences in points of view.

»

situations from another's point Qf view is

26

. The child recoénises that 1boking at objects or

oftgn

/// necessary to have fuqxor to solve a problem.

4

[
<

'3.3 DESIGN OF TELEVISION ‘SEGMENTS

"]

As was 'indicated in the problem statemedt,'the two, pilot.

segments'préduced we}e designed to be part of a pfoposed

series of 12 segments. Thus once the educational objec- .

tives for the entire series were clearly stated,- the next

queétionAwas to decide on the general -format for the. ‘

¥

*segments. In making this decision, the "Sesame §

treet"

format served as a é:}ﬁeline. It was decided that the

. - - ' ‘
two, pilot segments would be about % to 6 minutes

completely self-contained. This would afford the

»

- ’ @
tunity to separately evaluate at least two of the

+ objectives of the series.

>

| S .
J

Thus the pilot segments produced were designed to

iy

‘eacﬁ and .

oppor-

stated
A

be used:

. 2&5’ inserts in a magazine format television program,

such as "Sesame Street".

fm e ay senw AN

A

N
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. Independently, or with related resourqe materlals, in

a Nursery School/Day Care Center.

-

‘v A suitable, teaching strategy.

Guidelines for writing the script

s

, . .
Zero1ng in furither on creating segments that would effec-

tively meet the objectives, the next concern was: How can

pro~soc1al behav1or be effectlvely taught to preschoolers
i o

via television? This general quest19n was essentially

directed at finding:

A

. Effective television production techniques.

keview of relevant research in the area resulted ih\;he

following guidelines: | . ’ S ¥

Kt

]

. The SociofAffective Approach2 suggests that learniné
should begin with Ehe child's own behavior and experi-
ence. ThlS can be achieved by 1nvolv1ng the child in

"experience situations" c¢reated through tecbn1ques

~—

oo

*

- ! l
. \ .
. . 1 ? '
v .

2

For details, see Appendix X.

RS
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lsuch as réle élaying, simulations, critical incidents, -
-fantasy scenariés, ete. The\'é;gerience situation;
should a110g£tbe child to acéivery‘explore‘conpepts
.and"ideas through concrete‘aqtivities and active .
methods of inquiry’énd‘discovéry. ,This process of -
l‘ear‘n,ing — by‘participa‘ting and experiencing — »
is far more effective than lecturing or other verbal
peféuasion methods?~ Further, this péocess of leatning
(from act to thought) closely matches the child's
natural learning process becafise his initial discover-*~
ies of the world are made through his senses.

.77 ' ‘ 3
F¥ndirect teaching can be extremely effective on
felevision. Ch&ldren model what they see without any

¥

direct reinforcement (ﬂg;ser, 1974).

L'
. N ’ “‘
R Abvariety'of models — embodying warmth, 'power and
status — should be employed for maximum appeal - N . N
(Stein and Friedrich, 1975). :
. . N . i
Children™like seeing other children — it holds i
. ‘ i . N
their attention {(Lesser, 1974), ) ~ - . ]
- |
i
Television models should aét out .behavior as well as i
label it. (Stein and Friedrich, 1975). " T . E
4 ‘ o {
' X
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v ' . - 1
Reward to ‘a model is more effective if it's an -/intrin-

sic outcome of the model's behavior rather than praise
-or some -other reinforcement that is incidedtal to the

behavior (Stein and Friedrich, 1975).

There should be a balaﬁce between the entertainment

value of segments and sbecific educational géals

ce . .

 (Flagg et al, 1976). . ' ‘

Audio can- be used for selective attention. When the

P r\

Children are‘easily dist;aét;d. Narrow focusing
techﬁiques-(verbal and visual) can be uéed to'dirééé
the child's attention to relévant material (Lesser,
1974). Also, making the item move attracts attention

to it (Flagg et al, 1976).

Certain areas of the screen draw differing amounts of

" attention. The central portion elicits the greatest

amount of attention .while the top and bottom, left ahd

right extremes draw the least attention (Flagg et al,”

1976) - «

a4

dialogue is relevant to some objéct on the screen,

attention is often directed to the object.

s

)

k\
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3.4 PRODUCTION OF TELEVISION SEGMENTS .

™

Research in the area of intercultural tommunicat€0n3,

€

: s “
the educational objectives and guidelines for writing the
script provided the factual input for the design and
production of .the segments. Informal "chats" with :

children and ﬁarents from different ethnic béckgrounds

4

provided the much-needed "human" input. It was'

-

u

interésting to note that the infoemal research matched the

e .
~

formal research. Lo ® ‘ - S

7 - ! . ° ‘

Described below are the educational z%jECtives; synopsis

’

ks

of script and production highlights of the two segments
. : . b P
produced &n the ‘television studio aT Concordia University.

. Ay
- P 2 LN : -
2

A« Segment 1l: Colours

(1) objectives: ’ _f

“

hd Ny

Primary ijective: The child recognizes the beauty of N

. different colours ;p,his environment, especiélly the

difﬁgrent colours of\people.

-5

3ReViewed in Chapter 2. | IR . - ot

"
N

S e Tkt S T2

o




“-when his skin colour "changed"; The little boy responda:

song

e . 31

v 2

is a superficial trait (even if a person's skin colour

changed he would still ‘be the same person).

“

T

i , . .
{2) Synopsis of script: : N

'The interplay of a multicultural group, a colour-related

and a light reflector create an interest in the

\

e ¢ .
as udlo llghtman (dressed<i§\: magician).  He requests

. th?t the little black boy stand under his lights.c

/ 3 T

The children ‘are puzzled. and excited. What's gojng on?

What‘aﬁgoing to hapben? 3ehpld! ‘The lightman impresses

and delights them Qith his colour experiment. The little

boy, standing under the 1lghts, beglnqpto "change colours

(as the 1ight changes) .e f;om blue ... to green ... to

-~

yellow. ‘ o ¢z

B °
[

mhe experiment ends with the lightman taking his bows.

Tbe children run towards the little blac;\goy expressxng '

"No,'i was me!" The main theme of“the'segment ~ the
beauty of- dlfferent colours of people- — is relnforced

as the 11tt1e white girl points to the black boy and

s

.o like him!" Ty

7

beau y of '.colours. Suddenly, the group is interrupted by - . \ :‘
3

"exclaims , "Me, next.4!i want to be a;l ‘sorts of eolours

‘Secondary Objective: The child discovers that skin colour ) ‘%%g

" their delighif’ The moderatot asks the boy if he "changed* , ‘§ ,

.
@

oot e vam e 4 et e BT
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.,ind_irec\:‘ Ainstructions were g‘iv'en'to the chllldren, for e

- exa \ple, the littley white girl want‘ed to stand i-mder tﬁ‘le , o

(. . 4 -
. wr1tten for her? h’ L s ' " > N

'"ta(s" which were edit'édv for .the final segment4.

B . . , .
o ’ . .
) .
‘ . |
s b e —— 4 . R . ) . N
oL ) P i ey v . . S o RY ST rarre— - »

(3) Production highljght. .

B ~ ) ¢ B ‘
' + - -
b - & ‘ .
The scrlpt was rehearsed by the adults but not’ by the ¢ P
A . : i
ch1ldren. ThJ.s helped retair(\ spontane1ty in the ) " ;
roduction: . ” ' "% )
) i s . i
Lot \_‘ s . 3 L | . N
The Script was so structured that the ehildren would ', <

naturalfy respomd as was expected of -them. However, -some
3 - - R ' > *

*

9

JLights so tcat sh xou.ld "change colours. The moderator
asked her to say othat loudly to the llghtman. She did.

In fact hér words were almost 1dent1ca1 to the scrlpt

L4 .
-

. . .
. “ > . ’ . .
v N . ) ’ L. C
: . ., /-

The taping was coritinuom/.ts resgltmg in four complete . /

-

$ , . .
Observatlﬁ uagated that .the chlldren were not bored ‘* .

) o e
with having @o repeat many of theJ.r actions — they

espec1ally enjoyed athe colour -changing sequence which .. N f.

continued to be 'a source of wonder for them.

A

o ~ o
)

47he - scr1pt appears in- Appendix B. ' The *floor plan fo ,
the production appears in Appendzx C. T [\ -
. s

. . N ; bW
. - 3 . . s ) . .
.
t ‘ - " .
. e , o
. .
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* -and a'Chlnese girl to find out hou they 're dlfferent from ' .

a

. ou]'g

Mirrors interest children. They often make funny faces in

members of the same ethnlc group by recogn161ng that

" ) ‘ ) ’ © . ' 3 3 u
B., Segment 2: Differences v . v . e
) : ' : ' . Lo Yo '/ ‘
¢ A . - ‘ . _ oz m i

: ) ' o ‘ . J 3
(1). Qbjectives - R ‘ L ‘ = :
.‘ \v} A . 1
. L : . . % e ;
Primary objective': “ The child,learns to avoi stereotyping . . ;@

'they re d1fferent frOm one another in many ‘ways.

u

Sec&;&ary 6bjective- The child learns that there are

. R C o ¢
. e " . &
, “ ,
v : . =
- - N
. . 3
¢
-

\ "
ways of communlcatlng besxdes 51ght and speech. -,

-~
)

* .
\
AN ) " - . - . 4
.

(2) Synopsis of script.

! ¢

the mirror. A little whlte girl does just that and
remembers a game that she'd ‘played with her two frlends

..L (flashback begins) - '

€
2

The white glrl 1s‘b11ndfolded and touches a Chlnese boy

o

each other. She discovers that their mouth, nose and hair
are different. Amused, by her discovery, she tells the N

v1ewers, "If yod*%ere there you would have: fo&hd many

"
otheg differené¢es". The game sxtuatiGE,aLso creates

empathy — the Culturally-aifferent‘chdldren share an: E )

: [ - . Ye
e ] . .
?

intimate moment together, ’ , ) - - g

.
B - RIS . o —amt et AT
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_adequate Egr the final, edited version of the geéments.‘J

\P

(3) Production highlights:
. ~ ! . R
The flashback technique (using voice over) made this-
. = : 5
éegmentt%asier to direct. Whenever necessary,lverbal
instructions were given to the children (during the video

taping) since the audio was nét being recorded.

The children were told that thédy would be playing a game

like blind man's buff. The white girl <(blindfolded) was
N ‘ . X

'aéked‘go find out how the two Chinese children were dif-

ferent’ from each other, Although the children missed

f . - .
their cues a-few times, ‘the two "takes" recorded were

v
q

4

'fg; voice'over a sound effects were recorded in the

t o

. sound studlo at Concordia Unlversity. S1nce the whlte

oy
g1r1 was too small (4 years) to.read the scr1pt, she was-

shown the segment and reminded of the game she had played

5 e - .
in- the telev151on studio. She then repeated each of ‘the
™ ;

sentences in the script after her mother.. The audio wao///é

then edlted to £it the video segment ' o

Sthe script appeats in Appendix B. The £loor plan for
.the production appears in 'Appendix C.’

1

R
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. CHAPTER 4

METHODOLOGY

4.1 HYPOTHESIS N

As,was,indi?a{ed in the context of thepproblem, the'

' -

overall goal of the'seriéé was to foster the multicultural
concept among préschool children. ‘?he main objectives~of
the two pilot segmen£s°proéuced were to encourage whl\te
children to réspond more positively to miﬁority éroup~
children_qﬁd to avoid stereotyping them. A secondary
objective was.tp demoﬁstrate that ‘children would
beneraiize’this learning to other ethnic groups not shown

S

in the segments. o .

{

’

' With these objectives in mind, the following hypothesis

were formulated:
1. Children exposed to the television segments would
respond significantly more positively towards minority

group children when céﬁpared to children not exposed

L)

to the segments. ~ ‘//f\§>>l,'

2. Children exposed to the television segments would

significantly increase their ability toadiscriminate

gy e - - PRI

L s v o s e e A TINWT

A

A
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differences between Chinese children (shown in the

E) segment§) when compared to children not exposed to_tbe
-'gegments. ' h
. Vg . e
3. Children exposed to the television segments would
significéntly generalize the increased ability to
'}\ diécriﬁinate’différences to other ethnic groups not

- .

w.

shown in the segment.“

\

Rationéle for pypotheéis

The empirica1 juStifica£ioh fdr the first hyppthesis in
guestion lay in the fact that children's educational
television programs have had siénifiqan?ly positive‘
effects on the social and racial attitudes of children
(Lesser, 1974; Friedrich and Stein, 1975; §°f9 et al,
1976, etc.). The theoretical justification lay in the
fact that the'segments were §pecific$lly designed for the
purpose.éf foséering positive éftitudes toyar s.minqrty

group childrenl. N
*_

o

/

While no empirical research can be cited to rationalize
the second hypothesis as no comparable study has been

[}

done, the theoretical justfgzzétion-!ay in the fact that

A

x\</'

lpased ‘on rélevant researéh (Chapter 2) \\ :

AU
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- ..

- * the segment Eitléd, "pifferences" was specifically
designed to increase children's ability to discriminate
differences between members of the same ethnic groupz.

1] ’ r ‘ t
It was also, hypothesized that children would generalize
this learning to other ethnic groups. The theoretical
justification for this lay in the fact that the segment

titled "Differences" was-designed to teach children to -

avoid stereotyping members of the same ethnic group. So,

P " once they learnt to discriminate differences between
members of one ethnic group (in this case, Chinese)}, it
was logical to deduct that they would transfer this

* learning to other ethnic groups.
. ! “)

] ; )
AN

I

-?&‘5 \ .
. ~ ‘ . 4.2 SUBJECTS
e ¢ '
¢ The subjects for this study consisted of 63 Ehro—Canadiann

(white)3, middle~class children ranging in age from 3 to
5 years. There were 32 males and 31 females. The
children were volunteers drawn from Day Care Centres in
the downtown Montreal area (YﬁCA‘Dhy Care Centre, McGill'

'Community Centre and Sir George Williams Day Care Center).

.

2pased on relevant research (Chapter 2) .

>
- 3Both parents of children were of European descent and
resided in Canada. . .
' ]
i
1 -
. . ° ~ -3

\
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' 4.3 RESEARCH DESIGN
The subjects were randomly assighed to experimental (3éss$ ,
. p ;
and control (29ss) groups4. ’'The Posttest-Only Control f
‘ . . i
. Group Design was used which can be diagrammed as follows: ?%
- . . . i P
e 1 -
' E R B 0
N .
. * }
C R . { 02 ’
) i
. §
L. In this design, the experimental group. (E) was exbosed to

.the television segments (X) ahd_givgn a‘posttest (01)

immediately after this tﬁﬁftméﬁt. The control group (C)
‘a N . . .
was given the same posttest (02) without being‘exposed
. ' : ] . ’
to the segments (X). ‘ ’ ,

The ‘use of the control group and the unbiased assignment
of éubjects to the two,groupé pkovided control for all '
threats to internad validity. °Moveover,\_bécause no

pretest was used,.risk of pretest effects on final results

-
“

were eliminated.

v

»

4The difference between the size of the experimental )
and control group occurred because of unexpected dropouts
from the control group (some preschoolers.refused to be
interviewed, some had to leave-early, etc.) .
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4.4 VARIABLES
vériables were identified as follows: N
.Independent Variable : ‘ . ' e
Exposure to television segments versus no exggsure to
television segments. .
¢ i L4
Dependent Variables
(a)IPositive change in attitude towards minority group
children. ’ A
~ . 0 ‘ .
(b) Increase in ability to discriminate differences
between members of the same ethnic group. N
Control Variables N A
(é) Chronological age. T //A .
AN . )
l‘ .\ W
' (b) Socio-economic background. a -
(c¢) Ethnic group. Co )
- - v
“.' k)
. _‘ .t » .
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4.5 INSTRUMENTATION

A. Preferred Playmate Test

‘

' Since ;anguage and expression skills of preschool children
are just beginning to‘dévelog, it was felt that their .
reséﬁnses, as far as possible, should be measufed by
'non—yerbal, préjective techniques. - The Preferred Playmate
-Testﬂ using’dolls,-cut-outs and photographs has proved to
.be a reliablé~zﬁaéx of children's racial attitudes

7~

(Goodman, .1966; Gorn et al, 1970).,

»

-

For the purpose of thié‘séudy, 3 photographg of children.

L3

-
a

from the television segments were used:

+

Photggraph - 1 White children S ,‘ '

™

" Photograph - 2 Minority group children ]Asfan and Chinese)

~Phot6gﬁaph - 3 Mixed group (white and minority group

children)

. Thegchildren were shown the photographs and'ésked;to
) N

indicate their playmate prefggencgss.

<

5

Idd
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‘ 4.6 THE QUESTIONNAIRE
/ . (v * » i : ’ . v
The purpose of the gquestionnaire was to determine ! ~

[

4

children's abilities to flscriminate differences between
the Chinese children shown 1n the segments. Also, to. find ’.ﬁ

out if they would be able to generalize this learning to-
4

other ethnic groups. . . . o

|
\'m
§

-

The following photographs.were‘dsed'in’conjunction with

the'questionnaires.

Photograph -'4 Chinese boy.
*,:, -
N . ?

Photograph - 5 Chinese girl. ?

- ' : Co !
Photograph - 6 White boy. |
Photograph - 7 White girl.

3 ’ N - M . v (S . ’ 4 :

Photograph - 8 Black boy.
Photograph - 9 - Black girl. , , . ‘ 1 "

6Copies of the photographs and the questionnaire appear
in Appendix b.
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‘Children were shown photographs of the Chinese children

and asked to point out the differences between them7.»

The same proceédure was repeated for the white and black

children. ' . L &

4.7 PROCEDURE

»

Subjects were tested in their Day Care.Centers. The
Sperational procedure for the experimental Qrcup was as

follows; ! :
. ) & "‘
(a) The video c;ssette recorder and monitor were set up

%

%

before the children entered the room.

(b) Children viewed each of the segments twice in groups

of four%

1

[
1

(c) Immediately after viewing the segments, each child was
approached by a_t%ained interviewer, taken to the room

and questioned (using thé questionfaire and

v

photographs) .

~

L]

Trhe obvious sex difference was not taken into account.’
-'Differences that were considered included differences in
physical féatures,‘expressions, likes and dialgkek.

N o
s ' . 4

v

- e b et B b oy e Y
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"éhild was questiéned.separately by the séme

vieyersﬂgsed for the eiperimentéd group. - S Cog

[N

© 4,8 DATA ANALYSIS

’ -

,Once the data‘from the questionnaire was scored and coded,(h,\ ) 1
'a-C%i-square analysis was used to compare the responses of '
the experimentéligroup with those of the control group.

. \g
’
L
.

. ihé résults of this analysis are found in the next chapter.
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CHAPTER § s

RESULTS.

[
o

This section psegsnts the analysis of the data collected

from children who part1c1pated in the study. The analysis

was performed to test the hypothesis stated prior to the
field operatioﬁs. " Phe results are presented under each
hypothesis which is briefly restated.

»

“

&

r :
5.1 HYPOTHESES l: CHILDREN EXPOSED TO THE TELEVISION - R

SEGMENTé WOULD RESPOND SIGNIFICANTLY MORE POSITIVELY -
TOWARDS MINORITY GROUP CHILDREN WHEN COMPARED TO

CHILDREN NOT EXPOSED TO THE SEGMENTS

The result$ support the first h§pothesis. As Tableil
indicates, children exposed‘to'the\television segments
showed a significant preference‘fbr playing with.minority

group children as compared to children ot exposed to the

+

_segments (x°(l) =.4.027, p £ .05).

}" 3 ' ‘ ’r
The "preferred minority" category was formed by pooling
P

together responsesg of children who preferred to play with

(a) minority group ¢children only and (b) both minority

¢

group and white children (Table 2).

/ - .
A . R

¢ R e " . -

L

[
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 Group Prefererceg ™ e : R .
| | z
|

e
.

é&' O B , '. ’ )
‘There were virtually no dif;;;;hées between the responses
. of subjects divided by sex (Table 3) or age: (Table 4) in

" ‘both the experimental and control groups.

) U . ' o N ¢
v ., TABLE l: COMPARISON OF EXPOSURE TO TV SEGMENTS WITH CHILDREN" -
. "PLAYMATE PREFERENCES : 1
- Preferred - Preferred
. whites , . minority ‘ ;.
Children C . ‘ . ' \ - '
exposed 15 - _ 19 " e
to ~ ) ' 34 -
segments o ‘ - v
Children ‘ . B S i -
not exposed 21 . T, ‘8 : /
to ﬂ ’ % : . ‘ ' ' , 29 f
..~ segments ' o S ,
x2 = 4.627%ar = 1; B\ ¢ .05 .
- } ’ Vo *
TABLE 2: FORMATION OF "PREFERRED MINORITY" CATEGORY S .
Preferred minor- - Preferred minor-
ity only . ity Plua\whites
Children —
exposed - . )
to, . . .7, - : 12 19
, segments ‘ o ‘
Children T :
. not exposed B . - . '
-,tOr N LRl . 2 « 6 s '8
. segments ‘

3 -
IR e ek ol o "

e



. . . .
. .
N 0 . ¢ . . a ,
R o . . - 2
' A L . . L * . . '
o . . . o . . -
i ’ o " o
N . + 4
, .. .

: 4 S [ A

. : s . Y 4 . . ! N ° y . . H

C . =7 TABLE 3:. COMPARISON' OF SEX OF CHILDREN™ WITH PLAYMATE PREFERENCES :
. : : ? ‘ :

. 0,' -' . ‘ - » , . X . ' (] . . ? 1

. ' .7 .| EXPERIMENTAL GROUP | S L

o _— k! -

AL R - Preferred
v Vg whites R inority.

° ' ’r 3 ¥ . R " . o N v

| ‘Males _ —|" "} 9 X 8 /17

L ) .~ con
RS B . - . . ! 4 -
i[ -t ~ % s) N * - >
| y. ( ‘ & N W " . / . -
. 3 ‘ \ © F?% ~= . . . .
I © Y Females ot 6 T R R B

. oo : . x2 = ,477; df = 1; NSD -+ .’ . . | ‘ \ '
) <, : - ' . . . . ) ] !
T e | | : L ,
,. b ¢ N ' . N J [
y R ’ B \S‘ S « . 1
Cu Yoo L T - - é;. o v .
o E L * GONTROL GROUP ' LT -

) S S N ".-Pregeri:ed ’ Preferred ) . :
' whites ' minority ) .
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.
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.
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( TABLE 4: ‘COMPARISON OF AGE OF CHI LDREN\ ‘WITH PLAYMATE PREFERE
L. Lo Vv
el A , _ .o
' 'EXPERIMENTAL GROUP )
. ‘ DR
- Preferred ' ' Preferred
- »whiges r minority
S ° -

3-4 yr olds, 5 .
. T ° ’ . 3

' i : ”“ . ] ’\\\L

13
° 1

olds

[
»
d -
: L . \
- ]
. P
' b
» ° o
. [
* AY
& . I )
. I R .
LY
. -
¢ .
- . e e - -
BN k% T
- 5,..4.“...... SR = #:”V‘

'- . .' ‘ - U ~' ’

x2 = .028; df !\1; NSD . 8
AU ' e
. S \ -

L ) e o g
. L, q
S - CONTROL . GROUP - A
Preferred | Preferred
' - whites minority
- 9. 2
T 12 ! o 6
. . / ' ,’J’

s

it

o

.
NCES

13

18

11

i
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5.2 HYPOTHESIS 2: CHILDREN EXROSED TO THE TELEVISION
e SEGMENTS WOULD SIGNIFICANTLY INCREASE THEIR ABIﬂITY‘TO g "

DISCRIﬂINATE DIFFERENCES BETWEEN CHINESE CHILDREN WHEN

b1 . .
L . . .
L COMPARED TO CHILDREN NOT EXPOSED TO.THE SEGMENTS = -

L

The results strongly shpport the sécond. hypothesis. As

Table S indiqefes, children exposed‘to:the television, ]
segments significantly increased their'ability te
discriminate differences between tﬁg Chinese boy,?nd girI . -

(shown in the segments); this sharply contrasted with, the
control group's relative inability to disdriminatenr
differences finding the two Chinese children to be more

A i 4 .
"same™ than "different" from each other (x~2(1) = )
/ ‘ ‘}v ~

The "same" category was formed my pooling together

15.047, p & .001)

responses of children who (a) indicated that the Chinese
boy and girl were the "same" and (b) indicated only the
obvious sex difference (Table 6). ,

D\

Group Preferences ' ,\V)

. . _" ; - = -

Thegelwere virtually no differencés“in'the ;esponégs of

" subjects divided by sex (Table 7) or age (Table 8) in both

)

the‘experiméntal and control groups.
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TABLE 5: COMPARISON OF EXPOSURE TO TV SEGMENTS WITH .ABILITY TO
' DISCRIMINATE DIFFERENCES BETWEEN CHINESE CHILDREN
. bifferent Same
Children )
exgosed' ' o
to’ 29 5 34 ¥
segments. -
Children .
not exposed - R .
to .10 19 29
segments = ' N
. x2 = 15.047; 4f = 1; P </.001
[
, : ) ‘
v '
- o . s |
& TABLE 6: FORMATION OF "SAME":CATEGORY . | 1
~ éb‘.
Sex difference only Same '
"Children ‘
exposed
to 3 2 5
segments , e . .
- Children
.not exposed
. to 9 10 19
. segments : -
x2 = 0.00; &f = 1; NSD - . . AR |
/s "
] . s
\\ . \ .
‘ .
. & N

o

. [ P T -
v A e bbb - st .au»-....,.ﬁ-'»- -vm“w”wmm‘“
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L TABLE' 7: COMPARISON OF SEX OF CHILDREN WITH ABILITY TO
: T DISCRIMINATE DIFFERENCES BETWEEN CHINESE CHILDREN

A

o u . ~ . EXPERIMENTAL GROUP

~ . ) 7 i.'_-i:
. , Different o- .+ Same A -
N ' - ' ‘ . P : a
, Males .15 . 2 17
. . ) .
/ i : . 4
{ ' _
i ) - . 5 ¢
14 . -
b Females , 14 , 3 - 17
)l . Lt 1 ‘ \ —
{ e . . .

it
P
.2
wn
w]

- L x2 = 0.00; -df

CONTROL GROUP

St e

vwge

Different : . Same- . - .

\ ’ N ‘
Males '~ , 5. 10 15

BT T A A ey

I Females 5 | : ‘ 9 14

- x2 = 0.00 ;df = 1; NSD

.
~t

N
S - B —_—
L) AL LR TR ——— -
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TABLE 8: COMPARISON OF AGE OF CHILDREN WITH ABILITY TO S |
DISCRIMINATE DIFFERENCES BETWEEN .CHINESE CHILDREN -
! . ’ ?
N %
‘ EXPERIMENTAL GROUP :
) : ! B
-~ . o d ' Differ._*ent . Same . “—i
i g
. 3-4' yr olds | 11 ' T2 13
* . . "_“J 2
/ *
j . -
b :
o 4-5 yr olds ‘18 ‘ , 3 21
i ST : : '
- ' ‘ \
.@L K : s u\ ) y 3
‘ . x2 = ,168; df = 1; NSD | o l
. !
i
i [N
o ‘ | CONTROL GROUP
! 'Different . Same
v . . : E— . e
. \ s ‘ .
; 3-4 yr olds 4 7 11
| , . o |
¢
o 4-Syrolds | . . 6 ‘ 12 18
S x2 = ,056 ;df = 1; NSD
F 4 _
‘ A\
« -
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5.3 HYPOTHESIS 3: CHiﬁDREN EXPOSED TO THE TELEVISION ’
| ,SEGMENTé WOU‘LD SIGNIFICANTLY GENERA];.IZE‘THE INCREASED
ABILITY TO DISCRIMINATE DIFFERENCES TqioTHER‘ETHNiC L
GROUPS NOT SHOWN IN THE SEGMENTS \
There waé sélective generalizétion of .learning. As Table

9 indicates, children exposed to the television segmehts

significantly generalized an increased-ability to
discriminate differences to members of their own ethnic
; : group i.e., Euro-Canadians (whites) as compared to

; . children not exposed to the segments (x%(1) = 5.377, P £
. . : .8 ‘

AP Gt B itiau Sl ioe a5+ = 4

g ~.05). But, as Table 10 indicates, when it came to-«blacks,

_even children éxposed to the television éégments,found it .
X : r

difficult to discriminate differences between tﬁb two

: . black children (xz(l) = ;880). Children were t s able °

[}

to generalize learning to their own ethnic group but not

to blacks.

;o . 3
‘ S ‘ | !

Group Preferences
d

ThART T et A PR P

<

There were virtually né differences in the responses of : ¥
subjects divided by sex (Tables 11 & 12) or age (Tables 13 ,

& 14) in both the experimental and control groups.’ | ‘

.
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TABLE 9: COMPARISON OF EXPOSURE TO TV SEGMENTS WITH ABILITY TO
GENERALIZE LEARNING TO OWN ETHNIC 'GROUP. :

| Different ' o ~ Same
Children .
exposed : =
to ‘ 27 . 7 ) 34 I
segments . ) - ) ;é
Children , A
not exposed . g
to - - . 14 15 C29-
segments :
' K
x2 = 5,377; df = 1; P 4 .05 : o |
. { , .(
TABLE 10: COMPARISON OF EXPOSURE TO, TV SEGMENTS WITH ABILITY TO o
GENERALIZE LEARNING TO BLACKS . ‘
: Different | - Same ~ s
Children ) ;
exposed ) X . - /
to ' 18 . 16 34
segfehts ‘ a ) i
Children . iR O
not exposed : . ' . -
to - 11 o 18 ' 29
segments : . . N . . . .
-~ »~ ) Jk ‘4{
x2 = ,880; Af = 1; NSD. . o ‘ .
.’ ! _\w\/—\ , !

o e s dnom o, o . . o agpe wemmeemn & s - - SN - f -
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s r
, TABLE 11 COMPARAISON OF SEX OF CHILDREN WITH ABILITY TO
) GENERALIZE LEARNING TO OWN ETHNIC GROUP .
EXPERIMENTAL GROUP £
Different _Same
Males ' 12 5
Females v 15 / 2 .
x2 = 0.720; 4f = 1; NSD .
i [
s Ve
S
. CONTROL GROUP
s Diffetent Same ’
- { .
. Males 1 — 7 8 -
. ( ) i
: \< Females ' 7 : 7
| . . N l P C\
1
x2'{= 0.00 ;df = 1; NSD .
~

e
€‘i




TABLE 12:

Males

Females

Du

Femaleé

/

55

COMPARISON OF SEX OF CﬁILDREN WITH ABILITY TO

" GENERALIZE LEARNING TO BLACKS

EXPERIMENTAL GROUP

)

- . ' Dpifferent ‘Same
9 v 8
9 8
x2 = 0.00 "df = NSD
CONTROL GROUP
Different “Same
/ 5 10
F) -
6 8

[3

o»

LS

17

17

st

| ""'I{'l




56

N . ‘ s “
TABLE 13: COMPARISON OF AGE OF CHILDREN WITH ABILITY TO .
GENERALIZE LEARNING TO OWN ETHNIC GROUP ' }
’ EXPERIMENTAL GROUP |
Different Same , ]
} = —‘:‘_
3-4 yr olds \ 11’ ' ‘ 2 13 -
" 4-5 y&ld‘s 16 5 21 . H
" . x2 =.024; df = 1; NSD 1
\
CONTROL - GROUP |
* -, Differgnt ' ‘ Same.
+~  3-4 yr olds 5 . .. ‘ 6 11
- T X
4-5 yr olds 9 9 18
x2 = ,021 jdf = 1; NSD. i
PN " '
."ﬁ N hd - , -
v( . * i
. f \
A ) - . /.
' s ‘ N . - - ¢ e e N AR ® N ) ) | ‘l
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. TABLE 14: COMPARISON OF AGE OF CHILDREN WITH ABILITY TO -

GENERALIZE LEARNING TO BLACKS

\

'3-4 yr olds

4-5 yr olds

3-4 yr olds

4-5 yr olds’

o

}:QI " EXPERIMENTAL GROUP
Different Same
8 ‘5
10° 11
x2 = 0.19%; df = 1; NSD /
\
)
"CONTROL GROUP
Different Same
A oo
13 4 7
‘ L] "1l

x2 = 067 ;df = 1; NSD

-~

13

21

11

18

Rtne %
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* . CHAPTER 6

. é

\S . CONCLUSION AND DISCUSSION

L

s L Each of %he two televnsxon segments produced and evalnated

will be dealt with separtately because each has its own

\

set of obgectives as described in' Chapter 3.

4

6.1 SEGCMENT 1: COLOURS S,

r

ot . ™y

The findings of the study .lead to the following conclusioﬁ:‘,

°

>

White children, who are exposed to a television segment
_that emphasizes the beauty of all colours, show a
significantly greater preference for playing with

- . minority group children ﬁhen coﬁpaied to children not

s

exposed ta the segment.

- - . @ o

¥

s« This conclusion supports the study‘dOne by rn etal

4

(1976) whlch showed that Canadlan-produced "Sesame Street"
AR ¢
multiracial segments induced 3- 5 yr old white children to
react more favourably to children of minority groups (non-

* ‘whites). However, it's interesting to note that although

e res were sgimilar, ﬁhe segments produced'were quite.’
dai ‘pt. The Canadian-produced’ "Sesame Street™ segments

e e e e e i iy = - e

14
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. ' ' B 0
showed (a) racial group children in a purely ‘ethnic,

' ,ﬁbn—integrated setting and .(b) white a;d non-white -

children playing together in a familiar setting. Ih €on-

Lo—
4

tfgét, the-seqment "Cdlours", based on the Socio-Af ecti§e

-

i

Approach and other‘relétqd research, did not focus on any

o ot
-t

s

1A .
particular ethnic group; rather, an attempt was made to -

-

teach children to appreciate the beauty of all colours.

\

°
Fid . -=

Although both these studies ‘have demonstrated that minimal

“ television exposure produces short-term attitude change

< ' - .
towards televised children of minoriti groups, a basic ' ’ |
- . . L}
- question still remains: What about long-term attitude s

2

change? Through further research, it would be intefeSting

to find out which kind of treatment results in long-term '

3 .

; attitude changé: exposure to the culture of mihority
: ' Ty

groups, showing white and non-white children playing
. 3

together or getting do:z‘ib basics and teaching children, . f

to apgfeciate the beaut{ of all colours.
o ' .

M . ] oo ) v :
. ' ’ | |
¥
- 6.2 SEGMENT 2: DIFFERENCES - . v .o »
" 5 b ’ ' e =~
3 » ‘ ' y
The findings of this study lead td 'the following con- L
: ' . . ’ 1
clusions: ' ‘ . Y |
' i
“2
‘.“ .
- 4 . h
[~ .~°
’\ . . o

. . el The JINTRRESTEGTE
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f‘bémeschoolers stereotype children of ethnic groups_ unless <D -

<

Cd

A"

“.

’ » ’ . H - . . .
e ' N . . /

.in television research) . So there appear to be no prior

} ( * .
or, "All blacks are not the same". People, in fact, are

it}s also ihterésting to ‘nate thet children were able to¢ P

r.
. Canadiens‘(whites) but not'to bla&ksr

A

- B . . - . , ‘\., ”
L H\ S TR

(a) 'White'r,'hildren dramatically \incr\eas'“e their ability to

discriminate differences between Chinese children when
e >
. exposeq_to a televisxon segment that makes them aware,.

( "of the differenées between the Chinese children. o

o

\ coA

(b) wﬁite children are able tOAfignificantly generalize
their 1ncreased ability”to discriminate differences to

their own ethpic group, i.e., Euro—Canadian (whites)

but'nog ta. blacks. ) O ‘ -
- ] | _ | ) .
. ° N ™~ . ’

The stereotyping pﬂenomenon has been extensi;bly examined

”~

in older children but not in younger children (especially
N\ 4 e

. . . ~
conclusions  to support/;he foregoing findinga However, .

this study has demonstrated, quite dramatically so, that ..

& . F4

v b Y
they-are made aware that "All Chirdese are not the same"

different«and unique in many‘eays, if you care tenfind out.
¢ . . L ' A )
B ~, .

tranéfer.learnine to their‘own ethniciéreuﬁ'i.e., Euro-, |
"1 .1
L - : s . IR

- 7 -

This result can be %xplai&ed by the fact that, in their
everyday life, most white children are exposed to 'their




et

¢ e

e . Br——— y————
i -

b

» other related research, can»successfully do the following:

N

Y

> 61
4 ) .-"‘ ' [ . 5 .
own kind" rather than to blacks. So t&ey're probably

already aware of the d1fferences between white children;

Ny N

but because of lack of exposure to blacks they tend to see

blacks as being the same and group them *in a bunch".

¥
3 s, LI

It would be useful lf fur ther research could examine
aifferent aspects of the stereotyping phenomenon and how s
"it can be effectively decreased via the television

medium. Also, 1t would be useful to find out if the

televised children had _been blacks, would the,children
have then decreased their tendency to stereotype them?
What about other ethnic groups? The whole idea .of

generalization of'learning from television by preschoolers
is a "grey" area that could certainly benefit from further
’ s ‘ R b ' \ , i »
research. g . S . ,
. 3 W

, A . 6.3, CONCLUSION

. »
¢
)

In conclu51on this study has demonstrated that uelev1sion

segments, based on UNESCO'S S;:?b—hffective Approach and
IR

*

v

. Q Encourage white children to respond more positively to

R minority group children. g’
. \ Vo . a
i ‘: ’
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. Teach white children to discriminate differences
between members of the televised m;nority group
éhildreﬁ and thereby‘avéid stereotyping them.

One of thg-major limitationszof this study'was‘that only

imhediéte,‘short—term&attitude change'was measured,

' Through further reégarch it would be'dséful to detefm{ne
which kinds of treatments result in long-tefm attitude

-change. Alsé,{és already stated, in relation to the

-

stereotyping phenomenpn it would be uséfui tq

determine ways and means by which children can be taught

to avoid stereotyping biacksa
. \ ‘ %

The author hopes that the findinés of this’s{udy)wili be
put to practical u;e. Tﬁis'study has suggested a newr
apﬁroach for promoting intérculturél communication at the

¢ {preschodl level via the televiston medium.n ;t is hoped
‘that the two pilot television segments érbduced will
rsuggest guidelines Pnd,stimulgte éducators, Eelevisiog
writers, prodﬂcgts and others to developna series of
multicultural segments® for promoting inte;cultural

. é;titudeg arefbeéihning to take shape. This studé, as

* mapy others béginning with Clark & Clagk (1947),-has ého

thét preschool bhildren:qre in fact very aware of racia

differences and live in a society that appears to support

y

. communicationvin the critical preschooliyéars when racial.

5
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negative at$itudes towards minority groups. Becguse this
\ , .
fact exists{\éﬂucators in multiracial countries, like
Qanada; or for thgt ﬁatter in a multiracial world, can
hardly afford to klook the other way". And surely

‘television, which reaches a vast preschool audience, can -

play a significant role in helping.children of different

. .
races live and play harmoniously together

one another.

-

o

and learn from

o .

« o
.
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THE SOCIO-AFFECTIVE APPROACH

The concepts presented here are based on a study sponsored :

‘this thesis, has been presented in this section. :

The Socio-Afféctive Approach sha lyydiﬁferS'frcm

"informational” or "classical" agprpaches td\intercultural

by UyESCOl designed to introduce and apply this new ,

approach to education for international understanding in - e
the classroom and a report prepared by Cohen2 that ‘ ’ -
analyzes the impact and influence of the Soc1o-Affect1ve -
Approach on primary and pre-primary levels. Ié..hould be L ..>

pointed out that only selective infognation, relevant to 6

,
““‘" . s l
.

- N ‘ * ' +
. \ .

A. Basic concepts ’ . ™

education.

G’lﬁ

\

e

Followers of the "classical" approach have essentially

concentrated on teachlng about foreign countries and

oy

" "Educational Studles and Doquments‘T No. 17. UNESCO,

R
1See An Experlence-Centered ‘Curriculum: Exercises in ,
Perception, Communication and Actlion by D David- Wolsk, .

1975' ) . . . Y - ' ¥ >
2See The SOCio-Afﬁéctive Approach in Education for ’&\/1
International Understanding at the Primary ‘Level. :
International Understanding at School, No.33, 37,

. \ B
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culttres. The Socig-Affective Approach questions the ' A S R
effectjvenesé

this cognitive education in bringing .o E
- . . . E
about changes in attitudes and effectively combating .

prejudices and stereotypes. -IW such direct teaching

-~

< .
~_ (about foreign or minority culﬂures), children rarely feel

1
P

personally involved. Mere accumulation of knowledge about

others, does not necessarily make an individual feel any
closer to his neighbouf. S \Q o - =
2 ) -

o . iy 3

. k ]
—

, The §géio—Affective zpproach‘is based on the premise . that

.

1 a deeper understanding of oneself and of others, born from

" shared éxperience, rms the basis of feelings of empathy
toward others in th

broader c¢ htext\of the national

DS

Y-

communjty. Thus in contrast with the "traditional™ ' .o
~ - . , T
approach, the Socio-Affective Approach does not focus on *

[

teaching about foreign cultures — it has no specific - ‘Q

'knowledge to impart; rather, it focuses on the creation of

e ey i

AR
i behavior that leads to intercultural understanding.

, L

It ‘stresses that creation of empathy is necésséry to

o vy oA

""achieve intercultural understanding. "Empathy is a

pgoduét of the sense of‘self-confidénce and security thch,

permits contact and communicééion with othefs; it can be .
- acquired, as can all the varied modes of communication and

Egmprehénsion which subfgnd it (verbal communication and ‘
- . ._aiso the~non-vesbai forms of communicafion'which are so

importaﬂt in international situatigns)® (Cohen, p.4).

- a -
- . ~

L s R N | .
3 : | : ' ’ "

3 -

B ————— - L1
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The, Socio-Affective Approach is based on the study of N H
lhuman behavior end social processes outside any speciflc . ‘ ‘ﬂ
cultural context. It focuses on the importence of shared
experience that leads to a deeper unherstanding of self

and others. Thus, th1s indirect approach is essentially . ~

based on an experlence or "experlence situation” which the

individual shares as avmember of the group, which he then

describes and analyses in order to express what he has g -
experienced‘ d in the process becomes more aware of u : ' NG
himseIT and others. However, in .the case of young
chlldren, most of the learnlng occurs frOm the "experlence ol
situation” itself rather than the follow1ng analysxs and

discussion.

These "experience situations"can’Eg created through.

techni&ues such as role-plays, simulations, projective"

L 4

.games, critical incidents, fantasy scenarios and

expériments., They allow the child to actlvely explore

L “

values such as empathy and co-operation through concrete '///\ \

¢,

# ,activities whlch he can ea311y relate with and which:

. . B
‘o .

ﬁmatter to h1m in his little world

B. Psychological, considerations: ' N : !

L SRR SR X ’ < . ;
. Does the mentality of the child lend itself to the. . S ‘

Socio-Affective Approach? 'Based on the folloqing.factsf
- it appear so: R - ' '

¥

R . . . ! . .

. . . . ..

4 f } . .

. . -

" . - . _ . . '( PR

» o, . : . -
‘ a
' a . .




K. e

N L

ot g n —

«\

‘. __The center of inte;est—for—thﬁ*Qbunger’Ehild'Ts his

own existence: he will thus be more responsive to
~activities of which he is the qéntte and which are

within ‘his range of experierce.

- ®,

v

. The child's initial discoverieg of the world ate made

through his senses. "Experience situations"” provide
the\child with an oppértunity to make disc6$éf1§§—gﬁa
learn abouts others through modes of communication.’
which the adult éends to forget: touch, hearing, .

smell, gesture, etc. Verbal communicatioh does not

d
o

have the same importance for the child as it does for

the adult. Chigldren of different nationalities often
play happily. together, ignoteqt of one others! ¢

* L}
this capacity but its

languages. The adult losé

cultivation &n the child should pose no problenm.

e The activity of the child forms the basis of his

conceptual acquisations. Children delfﬁﬁt'in“
"experiénce sitpations"™ and the process p}dposed:
action 2 analysis -» concept, matches their own natural

'learning process.

Ve
2

v o . N
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) ' . Piaget and others have stressed the role of play as an

)

o . important form of learning in early childhood. Thus
"/i : both his nature and imagination will allow the cpfid
‘to participate enthusiastically in "experience

situations”™,
’ )

£

So the child is not taught about the culture or

E ! L . tradition .of ethnic groups that are beyond his
: 173 N \

; a
immediate range of experience. ‘Rether, he "discovers"

P A
3

o . Y .
.himself and. others through action-based, concrete
‘ ’ ‘ "experience situations".

° o )

: N
The important point then is that the child can only

i

fully grasp what he has himself experienced. The
child may faithfully try. out the teacher's

instructione, but still' fail to understand the

S}

situation. On the other hand, there is a far greater

o

‘ ehance that He will understand a situation if he lives

through it and finds his own soiutﬂons.

\ ! .° . : \w

1

°

s , " L il ﬂ. “~
T C. Adapting for television

&
[

- ~ f : :
experience situation, observation, open-ended discussion

™

'a' - How can the methodology of the Socio-Affective Approach — .. - |

[T S———— ]
~ .

S S o,

g
A

A
SAe.
M

"t
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, . I . s 10
(except for young children because most of the learning
) comqs from the'”experience situation™ it;elf), follow-up
activities and\projects (t; ‘®hcourage generalization of®
learning) — be effectively gdapted fof television? Or,
to put it another way, if children on televis@on
‘participate in "experience situations", will the child ag

home or in a nursery school be able to share the ‘ ,

experiences of the televised children?

AN .

Research frgm "Sesame Street" Q%Fgests that indirect '
teacﬁing can be extremely effective (Les;er, 1974).

Children often model what they sdee on television without
any'ditect reinforcement. ‘Id view of this, ié*s 1ike1y 

that children will gain considerably from the televised

"experience situations", i///
. ’ A '

e
L
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Day Care Centre

Child's‘name:~ Age Sex

PR A

*

Questionna

-]

Ql

Q2

-nogef ‘hair, lips etc., Write éxactly what the child says

Directions: Show child photographs 1,2 & 3. '

Ask question: Which of these children would you 11ke to
play with?

Record the child's first choice gnly. Repeat question if"

necessary untill the child points to one of the photographs.

Photograph 1 (Asian & Chlnese children)

- Photograph 2 (White children)

.Photograph 3 (Mixed group)

.D1rect1ons~ Show child photograph 4 {[Chinese ‘boy) and

photograph 5 (Chinese girl). ‘
Ask question: ‘Are these children same or different?

Record, response by ticking one of the following:

Different . - ‘ seme ' -

S

If the child's response is: "Different", proceed beléw.
Ask question: How are they d1fferent?
Record answers bel

Sex Difference i.e. one-is a boy, the

other is a girl )
' Difference in phy81cal features e. g.,

»
N .

' Q;her’ﬁ;fferences

P

~

Vs o \2
. s o *

!

If Ehild's‘response is: "Same" . &

‘Ask _gquestion: H@w are they the samp?‘

Record: answer below.

LN

\l
v'\" )

4

7 SR r
’

The child is 11ke1y to only notice the sex
difference. 1It's important that .you encourage him to
.- talk with further questions like: "Do you see other .
.differences?" or "In which other ways are they :
different...pell me®. Please p:obe o

,“
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Child's Name: ' Centre "~ Group

{ P .

. Q3 Directions: Show chimd photographs 6 (white girl) and 7
(white boy) Co
Ask question: Are these children same of different?

Record response by ticking omne of the following:

i ' Diffg;ent o \ "~ Same
If the child's response ts: "leferent", proceed below. ©oe
Ask question: How are they different?

Recotrd answers below,.

L : Sex Difference (i.e., one is a boy, the
other is a‘'girl) ' "

Difference in physical features Ie.g.,v
nose, hair, lips, etc. Write exactly,what the child says)

' . 4
X,
. ' - A ’ - N
b : ) Other Differ?ncee
If child's response is: "Same" & . \x,
Ask question: How are they the same? . . \ .

Record answer below.

.b{ Directions: Show child photographs 8 (Black girl) and
" 9 (Black boy).

Ask qJestlon Are these children same or different? ' .
Record response by ticking one:%f the following: . '
Different ' . Same .

If the child's responsé is: "Different™, proceed below.
Ask question: How are they different? . ‘
Record answers below.

" < . Sex Difference i.e., one is a boy, the
other i.e a girl - g} R

Differenc in physical features €49, .

nose, hair, lips etc. Write exactly what the child says.

' ' o \’

AN
" “ o
- ; . _2__ Other Differences
ff child's response.ig: "Same" ' é i
sk question: How are they . the same?

Record answer below.
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