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CHAPTER I
EDUCATION IN VENEZUELA

A

3

Introduction: The School in Latin America .

Diversity is the term most applicable to the nations within the
Latin American region. Shaped by socio-economical- and political con-
straints both 1ntern;1 and external to the region, most of the countrier b
which constitu}e this part of the New World have built upon‘gheir Tocal
natﬁral resources and cultural characteristics. This has produced in
the region a variable life style recognized as dist?nct, not only across
Y ¥ati9na1 boundaries but within them as well. 1In spite of this diversity, !

- I i
Latin America js confronting a set of common and interrelated social

problems to which solutions are being sought (La Belle,"1976). The §£h001
has been considered as one of the most important social institutionsiim
working toward the so]uFion of these proplems. This principle is stgied
s by Macdonald and Clark {1973) in these térﬁs: "What appears to be &Hss1ng
+in the contemporary scene is an overacting sgcié} commitment concern1n§

; .
the role of the schools in society. Historically, the Americans schools

were said to be oriented towards developing character; citizens for demo-

- .

cracy, and vocagiona1 adequacy” (p. 408). A siﬁi]ar 1dga is expressed by
Perkins (1974): "As teghnolqu'aqd niging ;tandards of }iving inducé ﬁore
women to work outside the hoﬁe, the school has been called upon to assume
increased responsibi15ties‘fdr the socialization of children and youth"

(p. 1603},

N ]

i

Pear1l (1973) c;iticizes the I11ich point of view about "deschooling"’

when he says that I11ich naver tells us how his 1mpr6ved society will . - .
v 'y - \ . .

N
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function without nstitutions and that "Illich's ca11 for deinstitu-

tionalized schools in a deinstitutiona®ized society is nonsense, and

.'_ N
dangerous 4o the extent that its simplicity is attractive" (p. 113). He
is even more explicit when he affirms: "Try to deinstitutionklif;:Equca- : ,
s
tion as a symbol and the beginning of the deinstitutionalization every- ' )

, thing and you reinstituie the law of the jungle - which quickly breaks
down into a new set of oppressive institutions” (p. 116). Certainly,
alternatives ta the school are being locked for and some of them are in an
experimental stage; however, the school, as institution, is still very
huch in force in Latin America and has a vitally important role to'play. .
_\gg ‘

Context of the Problem : .

Latin America has one of the’highést popufation growth“r§te; in the
: world. The populdtion of the cantinept has been ihcreasing at tﬁé rate
of three percent annually. fhe pppu]a;jonl which has already reached
about 380 milaioq, is expected to be around 685 million in the year 20660.
For-Venezuela a}one, the resbective nhmbérs are ‘16 million and 28 million.
The result is a higher propdrtion of éhi]dren in the population than would
be usual; and econofic deQelopment of the country . has been unable to
keep pace with the High population increase. h . o

. From the perspgcfive of social planning, there is little doubt that

this kind of populatjon groﬁth negatively affects tﬁe capacity of all social
seryice del'ivery syste&s. In the words of Burns (1964),¢"Latin America A
faces a paradox: to improve its education it must change its'sociél order; .

i

.tg change its social order it must develop and distribute its economic

<

resourceé; but it does not have the educational system to provide sufficient

’
1
!
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personnel who can do the jaﬁx.." {(p. 200). This is perhaps because the

educational systems are ndt adapted to the social reality of Latin America.

Latin American countries are very much concerned with the formation of a

1profe$sibna1 elite to the detriment of a basic technology required for

0

N

\thejr development.

Secondary Education in Venezuela

Venezuela is a br{vileged country‘from“many.diffe;ent points of

View: o

s

-human values: lgve of freedom, patriotism, moral principles and tradi-

tional concept of the fam;1y.
-natural resources: 0il, iron, gold, diamonds, silver, cattle raising
and agrihulture constitute the main wealth of the
»cquntfy. |
4-geégraph1ca1 location: situafed bgside the €aribbean Sgg which-is a
- strategic point. for air and maritime,comuni-
T cations.

~political reputation: with a stable democratic syéteM,of government it

is playing a crucfal role in defending human beings

in the world, = @

' Jn'spite of these,';he high population growth is affectihg the socfety,

the family and the school.
& ) . : o
improving schools and many efforts have been made in this direction.

‘\

?

7, TN A Ypisch:

A1l Venezualan governments have been concerned about the nécessity of




AoweVer,
-the student population eXpiosion ' ‘
-a lack of good teachers
) new’%amily structure : ' '
;polit{ca1'and socia} thange§
-inversion of human:;alues, and
-changes in the concept of authority

are, among others, important factors which Have prevented schoo{s %rom’

A}

@aintaining“instructiong] quality. - . .
A In Venezdela, as in most tountr!esl the secondary'scﬁool constitutes
the necessary background for all ﬁrofeé%iona{ or technical careers, It
is organized as follows: ' .
-a Basic Cycle which includes the 1st, 2nd and 3rd grades.
-a Diversified Cycle which includes the”Ath, Sth and 6th grades.
" It is to be noted that the third year of the Diversified Cycle‘must
be considered as extra*curricuium; the normal system consists of five
years 6f secondary school (3 basic p}us 2 diversified). .
- Table 1 provides inforhat;;n about the total amount of students in
Venezuelan. secondary schoo1's' apd theJncreasing rate of ;Ms p.opdlat“'ion
for the 1969-79 period. The table shows.further the constant increase C ) N

of the annual_reéiStration in the secondary school for the ten year period.

¥

The increase between the first and the last year has been:. ;
<Basic Cycle . First 188%; Second 203%; Third  232% - :
-Diversified Cycle: First 251%; Second 284%; Third 1,424% - N - ',
Y
N
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Table 1", Chronological Series of Students li)n Day Secondary
_ Schools classified according to Years of Study. _ '
(Adapted from Ministry of Education 1979, p. 417)
scHooL | GENERAL BASIC CYCLE DIVERSIFIED CYCLE N
YEARS | TOTAL i '
FIRST | SECOND | THIRD FIRST | SECOND | THIRD
L ¢ Ab"“ T
1969-70 360,435 135,343 86,948 64,519 44,577 28,084 ‘94
% 100.0 37.5 24.1 17.9 12.4 7.8 0.3
1970-71 417,367 147,835 103,035 78,189 51,650 35;192 1,366
3 100.0 35.4 24.7° 18.7 12.4 8.4 0.4 =
1971-72° 476,024 164,760 114,963 91,444 57,477 45,297 -2,083'
% 100.0 34.6 24.2 19.2 121 9.5 0.4
1972-73 533,653 182,365 . 125,726 99,823 72,379 49,950 3,410 ’
% . 100.0 34.2 23.5 18.7 136 9.4 0 g
Co 4 e .
1973-74 584,211 - 199,653 137,591 109,589 77,548 56,242 3,588 ,
% ' 100.0 34.2 23.5  18.8 13.3 9.6 0.6 ‘ |
" 1974-75 631,210 210,124 145,734 .119,792 86,17 59,892 9,49 A
S 100.0 33.3 231 19.0 13.6 9.5 1.5
1975-76 - 669,138 224,048 155,391 126,611 91,120 '62,933 9,035 ’
% 100.0  33.5 23,2 . A8.9 13.6 9.4 1.4 |
1976-77 719,680 231,480 167,867, 136,472 103,089 70,631 10,181 E
1 100.0 32.2 23.3,.  19.0 .-14.3 9.8 1.4 ‘ i
1977278 751,430 - 243,305 172,325 145,378 105,094 . 74,514 10,814 | - ‘
¥ 100.0 324 22.9 19.3 14.0 , 10.0- 1.4
1978-79 787,032 254,910 176,453 149,957 111,829 ' 79,671 14,212 J
% 100.0 32.4 | 224 19.1 14.2 0.7 1.8




ADuring the ten year perjod, the percenfage of students in the
Diversified Cycle (first'two’years) in relation.with the generél total
passed from 20% to 24%. Otherwi;e, the increésjng rate of students, for
the same period, was 188% for the first year of ;ﬁe Basic'Cycle and 284%‘
for the second year of thé Diversified Cycle. I

As noted in Table }, the total student popufation in the Venezuelan
secondary schools, for the school year 1978-79, wés 787,032 students:
581,320 in the basic cycle and 205,712 in the diversified cycle. Th&;e»
students were ;ared for by a total of 47 496 teachers (an ‘average of

16.65 students per teacher) in 1,447 schools (an average of 544 studéhts

per schoo]).\ This represents a great national effort; however, the high

percentage of dropouts, that will be studied later, graph1ca11y demonstrate

the prob]emat1c sqtuat1on through which the school system is now passing,

It is 1nteresting to bring to the mind what Schreiber (1967) said:

"Certainly the reasonable social pSf%&y would be not to have these youth .

in scﬁqu; but to educafe them otherwise and pro&ide opportunity for a .
decentlfuture in some other way. At present, our society does not'anw
how to cope with these youth, and really isn't interested " (p. 3]).
Goodman (1961) was mare specific wheh'he affirmed:' "Our society and its

school trap first deprive the young of objective humam opportunities,

‘including virtues that be1bnged to the midd1é class"+ (p. 12).

‘The progressive increase in the student population cannot be con-

N

s1dered only-as a problem for the country but as human wealth. Hence, to

find‘more adequate educatjona] systems to cope with the situat19n should

*.

be a challenge for the Venezuelan society.

M
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Comparison between Public and "Pr;jvai:e Schools

Student enrollment and growth of secohdary schools. Figure 1 is not .
i

only an fllustration of
r 4

90‘;’[ Table 1, but also shows the
. - Total . . difference in student numbers
800 | e official o K - -
: ——— Private between public and private
2004 schools. As it s cldarly
shown, the number of students
500+ '
. attending private schools is/ (
g’?‘* very small compa.red/with
2 oo _that i ublic scﬁools.
. - The reasons for t;ﬂs will be
L] 300.4
.5‘ s 7 dealt w1th in det later.
3 . . : \
“ R
* 200+ ‘ ‘ in this section. ™
w0od I It should be noted that
DA ' the official pubHﬁ sct Xls

[+ ] J L b | I

52 % 75 76 77 78 w4

63 7n 72 73 2k 25 9% 77 78 .79 7 St'i‘ ] remain formal ‘ y\d eﬁ ,
. . School ysars ' .

H(uro 1. Comparisen of Student Enrcllment in
- Private and Public Day Secondary Schools. .
(Adapted from Ministry of Education 1979,p.417) wational: those suppo ted

by the central government
-State ' ": _those shpportgd by the state government. -
-Municipal: those supported bj tﬁe municipall administration.
Table 2 shows that before 1972-73 there wer'é'l_nore ‘private seconda.ry-
schools tha;n public secondary schools‘, though the }1atter wei-g in general

-~

larger. . »

sified as follows: y

s IG
s
4

“*:v—-—..“
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., Table 2. Chronological Series of Day Secondary Scheols ,
. classified as to Depsndence.
(Adtptod from NMinistry of Bducation 1979, p.4u0)
ScHoOL | OEMERAL . OPPICIAL SCHOOLS ' TOTAL
YEARS TOTAL = TQTAL TRIVATE
. A NATIONAL |AUTCNOMOUS| STATE | WUNICIPAL|opprczar | SCHOOLS
’ '1969-70 858 272 19 26 22 39 " s19
. ©20-71 892 L IRE U 30 C26 380 512
' ‘ n-72  9m &% 17 16 9 b7 503
72-73 1,027 shs 14 10 06 575 k52
¢ 7= 1,103 628 14 10 5 657 6
=75 1,17 716 15 1 3 75 438
75-76 1,204 792 14 1 2 g9 395
, ?6-77 1,317 . Be8. 1s. 1 2 . 886 43
v ' 77-78  1.b29 926 n . ) 938 491
- 78-79 1,447 . 927 6 . . 933 s1b
While the public national schools were increasing considerably, the
number of privaté schools decreased progressively until 1975-76; h&&ever,
the latter have increased more rapidly than ‘public schaols dunﬁhg the
) Jast two years. Overall, for the decade 1969-79, the public schools have
i increased 175% while the private schools have decreased 1%.
' . PR ‘ 4 N -
... Figure 2 shows that the number of public schools is growing very
* b

faSt while the number of the private schools still remain esse2}1a11y
static. This 1sﬂdue to two fundamental reasons:

1. The shoftagg of teachers available for private schools, who do
not enjoy the economical advantages that the official teachers have. -

2. The lack of economical resources necessary not only to increase .,
the number of schools but to maintain the administration of existing

.

schools.

P

} . . .
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. The "Venezuelan government
1600 ¢ - _— intends to stimulate private
) — Total - education because it recog-
1400 - = = 0fficial ‘ N
~«— Private , nizes the valuable social
r
1200 contribution of the private
school for the develofzment
- 10904 of the country, “Education,..
§ . is a public service given ,
"3 8004 - ;
t by the state or by private
- A
2 6004 persons following the prin-
e ®
. Q v :
" —r—————fee ” ciples and norms established
m" / '\.—.—-/ ‘
,/ * by the law" (Ley Orgadnica
de Educacion, 1980, Art. 4.,
e Edu o‘.Q t *
, p. 4). This will not be
O 57 ;2 oy 7 7 59 78 .realized unless the state . i
7 71 7 73 7 78 7 - ,
. School years :

J
umes a. c
Plgure 2. Day Sedondary Schaols ass a. greater economical

(Adapted from Ministry of Baucation 1979,p-841)  responsibility to uphold the .

private schools. ' )
Traditionally, Venezuelan ‘governments have ibeen concerr.ted ébout the contri- ,
~ bution of the private schools. Hawever, given the present sociﬁ-economical
‘conditions ;hrougf‘m which the country’ is passing, it is increasingly difficult
for the private. education facilities to continue functioning. On the other

. hand, many of the Venezuelan private schools are under the care of relig1oqs

VPR

institutions which, according to recent changes in thefr educational philo-

sophy, will no longer maintain those schopls that involve a progressive




10 , /

.
-

increase in school fees to the detriment of the poor.

Teacher supply‘. In general, the average number of teachers ‘in a

pubtic school 1s.39, white in.a private school it is 22. Ten years ago

«r
those numbers were 37 and 15 respectively. .

For the same dgcade the number of teachers in the public schools

'

increased 183% as oppos'ed' to 53% in the private schools. To further //‘
amplify the comparison, gﬁg‘number of teachers in the private schools /in
1978-79 was the same as those in natfonal schools during the school year

1969-70, that is 11,526 (Table 3). - : .

" a
CE N
' . ,

J

Table ). Chronological Series of Teachers in Day Secondary Sohooh
classified as to Dependence. B .

(Adapted from Ministry of Bducation 1979,p. h37)

O

, . TOTAL

SCHOOL mmm. OPPICIAL SCHOOLS | rmrvare
YEARS TOTAL  {mATTOMAL Amus{ starz | wumzcTeaL| oPorepay| SOHOOLS
1969-70 20,24 11,526 503 b 138 Y12,m1 7,533
70-70 22,367 13,601 3852 329 361 14,623 7.740
71.72  25,88) 17,271 s 2 96 18,043 7,840
72-73 28,363 gm, 19,524 390 106 121 20,181 8,222

. 73-7% 7 31,087 - 22,036 428 117 10§ ' 22,682 8,405
T 7?5 35,796 26,170 438 . b 51 26,683 9,113
. 75-76 39,876 30,001 483 14 ho 30,578 - 9,298
76-77 83,637 32,995 75? 15 81 33,502 10,138
— 77-78 &s,82) Jb, 505 J30 . 19 34,854 10,969
78-79 47,496 35,762 188 . " 35,970 11,526

7

Note: In thh table, toaghers are conaidered as one parson even wmn they
.- in differemt schools of the sems dependence: however they are
consldered as & different person wien they work in lchool.a of dlf-

rcrorn dspendence. .

o e v Fom by

-

- RSy
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‘Figure 3 shows the clear disparity between the growth of teacher supply
in public (officfal) and private schools. Salient reasons for this

””“'conditien?%re
.,«(

K, E J (a) Teachers who work in
the private sector do not

have the same economical

504 N .
: T teriet advantages-as those who

~:=—. Privats ‘ ’ 4

-
K

work in the publjf sector.

Some disadvantagg;, in

general, aré:

(thé wages are Tower.
~there is no defined

plan for retirement.

Taachars ('lhoullnd'l) ‘

~-they do not have the
104 - -~ ¢ — ‘

o o -t

facilities for govern-

PR . ment. schoﬂarshipi’or

1 L

7071 72

7a 7 '3 a . articipation in courses
73 75 72 ; 77 LA L P
Sphocl yoars ‘

. Mgure 3. Teachers ot)jhy Secondary Schoc;ll )
. (Adapted from Ninistry Sf Bducation 1979,p.438) . official teachers have.

\ o s
(b) The lack of economical

1for, improvement that

. ’
. . resources compels private
institutions to reduce the mmber of teachers in their schools.

Looking back to thehprgvious‘ffgures and tables concerning the num-

ber of students, teachers and schools involved in Venezuelan education,
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it is possible 'to appreciate the ﬁ%emqndous human and economic ~ effort

that the country is doing in this area. In spite of this, the results
. -
are not as satisfactory as they should be. )

-

Dropouts from Venezuelan Secondary Schools

Dropouts constitute the major set-back for the country.

»

'Y »
Table 4. Chronclogical Series of Dropouts in Secondary Schools from
o , Ursde One to Crade Pour and Graduating Students (Absclute *
and relative numbers). ) s
! (Adaptead from Ministry of Education 1679,p.430)
. GENERAL ‘ s OF St GRADUATING
SCHQOL, £ - YEAR wr STWDENTS
. TOTAL _rnst SECOND THIRD FOURTH CRADES
YEARD ) ; - ;
[ Absol. | % laAbsol. | % | Absol.| % | Absol.| % Abscl. % | Absol. | %

1968-69 60,548 20.8 13,116 27.9 11,230.14.5 8,828 ‘15.3 7,77 19.8 22,819 95.5
) "69-70 57,096 17.4 132,380 23.9 8,475 9.8 8,842 13.4 7,669 17.2 27,181 96.8
70-71 62,286 16.4 32,819 22.2 10,94h 10.6 13,67% 17.5 4,851 9.k 33,960 95.5
71-72 65,358 15.) 36,116 21.9 14,294 12.b 9,831 10.8 5,117 8.9 Ub,180 7.5 .
72-73  80.579 16.8 +ho,Mb 22.2 15,590 12.4 13,755 13.8 10,820 18.9 48,688 97.5
71-7% 90,837 17.1 4b,707 22.4. 18,862 13.5 14,598 13.3 12,670 16.3 53,436 95.0
724-75 100,785 17.9 43,965 20.9 19,301 13.2 19,473 16.3 18,006 18.0 57,3710 95.7

- 75-76 91,323 15.) ba,be7 19.8 18,809 12.1 1993 11.4 13,676 15.0 60,541 96.2 N
? 115,990 16.) 48,646 21.0 22,944 13,7 21,818 16.0 22,582 22.0 67,888 96.1
77-73\ 119,501 1%5.9 S4,496 22.3 24,028 13.9 21,477 14.8 19,500 18.6 71,251 95.6 ' A~
— -
R ~
. O N ] .
v * - N & , ’ )
. Table 4 shows the number of dropouts from 1968-69 to 1977-78 and a’’ N )
97% increase during the period. The increasing number of students for )
- ’ s N ’ R . \ - l
the same period was 118%. Over a shorter period, however, the same 3\
improvement ",5 not' revealed. During the@last five yea'r,s the increase. in '
. : . s s .
the number of\ students has heen 34% with that of dropouts being 48%. ' s
¥ -
. e 5 M
, o ©,
. ‘ - -
- : oty W
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Table 5 analyzes only what. has hao,jsned during the last seven

school years.

]

Table 5. Chronological Series Comparing Studenta that Started
the School Year with these that Finished it ,
(Adapted from Winistry ofoldu::tion 1979,p.433) ‘

.

SCHOOL CENERAL TOTAL */ . GFFICIAL PRIVATE )

| - - A -
TEARS October{ June 2&5{" October| June 2#55" Octobari June 2,‘,3"

i B <

) 72.7) 533,653 508,323 25,330 4J1,318 409,959 21,359 102,335 98,366 3,971
73-76 B4, 211 558,219 25,992 477,158 453,890 23,260 107,05) 104,329 2,726
.75 631,210 598,963 32,247 513,107 481,177 31,930 M8,103 117,786 317
75-76 669,138 652,268 16,890 554,359 531,919 22,440 114,779 120,329 + 5,550
"76-77 719,680 683,268 36,4%2 589,209 555,587 33,622 130,471 127.681 2,790 :
77-78 751,430 709,850 41,580 606,778 567,964 18,810 1uk,656 151,886 2,770 :
78-79 787,032 754,229 2,803 628,460 601,765 26,695 158,572 152,46 6,108 -

- B

“

The percentage of dropouts varies from one year to another, at

yout 4 or 5%. However, it does reveal’a ~fairly consistent tendency.
e schogl year 1975-76 is surprising for its relatively low number of
~dropouts (15,890 = 2.5%). It is commonly supposed that a great number -

. " \ . . ,
of students are moving continuously from the public schodls to the private . ; :

:
« . ‘ .

schools because private schools guarantee a better .education due to better R

.

_139 the private schools

for the year 1975-76 (more students at the end of the year. than at the .

.
- i

management . Hojg@ver, the affluence of 'sfudents

inning) does riot seem to be caused by a great displacement of students 4 :

from public schools to private schools, because p'ubh'c‘ schools had the

lowest percentage of drepouts that year. ‘ L

° «h
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g.'

AL '
. o g
A general opinion in the country is- that the number of dropouts in '
the public scfools is overwhelmmeg above those of the private schools
Thwjis not exacﬂy true. The small differencq ex1st1ng is due to the
private schools being ver.y selective from both economic  and intellectual o :
boint; of vigw: Generally speaking, the characteristics of dropohts in

, ) ']
/ﬁpublic and.private schools are very similar (see Table ).

.

l L a

v

'r-m- 8. Comparison between the Jtudents of Day. Secondary Schools that .Started

N . the Year and those that Pinished it, cluu.glod as to school Depen’ C .
’7 dence. School Year 1978-79. . .
~ ’ (Adapted from Ministry of Bduocstion 1979 P.432 cos
It -
.\\ RATE OF TOTAL OFFIGIAL < PRIVATE
Ch K / STIIES [ oetober| June |CAfi"lootober June |DASTT<| getoberd June ©|DRIfeT-
QUIAL . 787,032 75h,229 32,603 628,460 601,765 26,695 158,572 152,46k 6,108
_ BASIC CYCL® 5B1,320 552,717 28, ,818 2b,485 102,037 97.899 14,138
, FIRST 254,910 238,373 16, 01,197 14,776 38,937 37.176 1,761 )
SECOND  176,85). 169,738 &.7 137,528 - 5,668 33,257 32,206 1,050
CTHIAD 149,957 148,610 5,347 120,116 116,093 4,021 29,843 28,517 1,326 ‘
' pIv. crcLe”® 205,712 . 201,512 §,200 149,177 146,987 2,230 6,535  $b,%65 1,970
. FIRSY | 111,829 8,032 3,797 83,935 61,528 2,807 27,894 26,504 1,390
‘ ‘ SRCOND. 79,671 78,546 725 56,784 56,615 129 22,927 22,331 596
3 * THIRD 16,212 16,53 - 322 8,498 8,806 .06 578 570 - 16
Not-- Comparing the rocistr-tlon of oﬁobor and June gives a difference
of 32 803 students less the end of the year (4,1 %). \.\._ e
e '
‘ - -
. L
The note under Table 6 can be interpreted in two ways: .
bt -4.1% does not repreeent a mgrked improvement over the. preceding . .
years. ' . ) i
. %
. , i
$ N » ¥
-the“percéntage of dropouts is a little higher in the public schools 8
\ e thén in the private schools:- 4.25% against 3.85%: ]
a v' \ .
' v
P - \“ , 2 kS
! 4 * . i :\ " I :
' . . . ! N . J
a0 b b . PRSI o s o PR T e S T i e S PR A=A A P i e T Tl
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What is more serious is the percentage Bf dropouts for the first year:
A %«

more than 7% for the publik schools or about one student in 14. The

fall in the number of students from one level to the other cannot be y ;K(
LY
explained by a greater number of students moving to the secondary level,

(The third grade of the diversified cycle remains marginadl and cannot be

compared to the oghers,)

Table 7 shows more clearly the real problem bf dropouts. [t contains
Qe

the students registered for the first year of secondary school for 1974-75

™

and follows the registrafion of this original group for the following

four, years. .
Table 7. Students' Perseverance-
0 " (Secandary School)
SCHOOL } YEARS STUDENTS \ ,
YEARS OF 5TUDY REGISTERED PERCENTAGE 3
' J ;
—— ' LEol X IR ’ 4
197475 First 210,124 100.0
1975-76 Second 155,391 74.0 .
. 1976-77 - Third 136,472 ® 64.9
197778 Fourth 105,094 50.0
! -
1978-79 Fifth 79,671 38.0 : o
, . ,
\

-
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¥  As cap be noted, of the original 210,124 students who registered
« for the first year of high school in 1974-75, only 79,671 or 38% register- .

ed for the fifth year in 1978-79.

Financial Resources

Another point to be considered which is directly related to the
drgput problem is the amount of money spent by the Venezuelan government /
’ for gducation and how much of it is profitab]é.“
i’hé ;;rece;!:ng tables have showed that during the period 1969-79
the 1n‘creasing number of schools was 69% (see Table 2). ODuring the same
Yper_iod the increasing number of students w;as 118% ZIab}e 1) and teachers
134% (Table 3). However, the Budget increase for public schools was

523% (Table 8).

« t

Tabls 8. Budget for Education ( Thoussnds of Ba.)
(Adapted from Ministry of Education 1979.J.338)

I TN
- ~

[ X3 T
W ‘ 1 2 3k 4 YARIATION &
\ YRARS NINISTRY STATE GOVERNA orHER @
or NENTS AND MU- 20TAL 1 P E T :
EDUCATION NICIPALITIES MINISTRIRS \ . £ : >
N ' ’ !
» 1969 1,397,798 327,656 228,684 1,954,138 | 100 100 100 100 .
0 1,668,626 |° 3353 | 315,482 2,339,239 | 119 { 108 138 120
n 1,888,194 b17,822 258,910 2,568,926 | 135 127 11) ) &} S ;
72 2,236,967 532,011 . 348,480 3,117,458 160 162 152 150
» 2,837,118 622,034 259,412 3.719,164 20) 190 . 113 190
% 3.656.310 566,683 258,638 b,481,627 | 262 17 13 | 229
75 4,817,081 |- 745,698 , 660,096 6,222,835 | Jbs 228 289 718
76 5,676,930 | 691,872 | 761,368 7,129,766 | 406 | 211 3 | 368
77 6,907,090 722,378 934,827 ° 8,565,295 hoty 220 hog 438
. J8 & 7,832,500 bug 853 906, 566 8,785,759 | 532 136 396 450
/ 79 8,702,355 872,670 730,098 10,305,323 | 623 266 319 529
}
{ ”
. s
v -

.
. .
- [ o A or— - o o A e L s o i agit DN At SN R iiridiniso
< A, D i e T -y i v
ek i iAb il
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The budget increase of the Ministry of Education is significant ‘
and constant while budgeﬁ increases of the ‘other official organismsein
the field of education have not kept the same pacel State and local
governments have been particularly erratic in the annual allotments. -
As a result, the present contribution of the Ministry of Education to
public instruction is 8425% o

The complete budget for the country in 1970 was 10,286 million
Bolivares (2,800 million Canadian dollars). Ten years later this was
'a1wost the amount invested for eaucation._‘However, this tremendous effort
does not. correspond to the results obtained. In other words, a Student
who attends school only brief1§ has wasted the money used to support
this period of studies, and a high dropout ratepmust inevitably have an
efféct upon the national econom}. Dropouts not only failed theﬁselves
,and their parents, but‘their couniry as well. The great amount of money
wasted by the dropouf could be used to improve the educéfional system. ,

It is clear that student dropouts are interfering with the progress of

the other students and hence with the progress of the coun@zj;

v

As Table 9 inﬁicatese the 'country 1s losing about:

by

o

5
L N

-38% of the money invested in;the elementary school.

e A e

/
-61% of the money invested {ﬁjthe secondary school.
d

FZ A

-92% of the money invested in the national universities.

N

<~ W




Table 9. Summary of the Student's Perseverance in
~ E1gmentary and Secondary Schools and - . o

National Universities (Percentage)

J/‘ - . o
ELEMENTARY SECONDARY | . NATIONAL .
SCHOOL SCHOOL UNIVERSITIES ,
YEAR ' .
Finished |Dropped | Finished | Oropped | Finished | Dropped

1975 61 -39 \40.51 55.49  9.34  90.66 |
1976. 62 - 38 © 38.20 61.80 ° 7.89 92,11 '§
1977 63 37 38.73 61.27 . 7.8  92.16 )
1978 64 36 - 3732 62.68 6.79  93.21 )
1979 7.8 38.2 36.00 64.00 6.28  93.72 =

§

[

. . .
This is the casd of saying what Schreiber (1967) affirmed: “Failure
to improve edueational berformance,is thus not only pdor social policy,
it is poor economics” (p. 3).

: \ ‘ >
It is true that the economical aspect is not the prior factor
to have in mind when studying the case of dropouts. It stems rather from
o v
.discouragement and disappointment that these students have not responded

. - - to the many attempts to help them with their problems.

L3

53
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conming it everyday (Ministry of Education, 1980).
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_CHAPTER 11
.o . . PROBLEM STATEMENT

-

, . Who is Involved in the Problem

Al

A\
'

Education is one of the major vehicles'for produci funoamental
changes in society. "The crisis through uhich the Venezuelan society is
presently undergoing s directly.related to she,present~s%tuation of
the ‘education. ‘ .

The Ministry of Education has decreed that the improvement of
‘Venezueian/eoucation is the responsibility of all the Venezuelag, people.

* -Responsibility.of the student: He should be interested in \
‘ applying a w1111ngness to learn through constant.d1scipline
! in .preparation for the future Y .

,'-ReSponsibi1ity of the teachers: They should not onT)egive
instruction but stimulate the student's interest and respon-
sibility. L »f e R

‘-Respons1b111ty of the parenfs- They should promote and va]ue

' the will of their children's 1mprovement . PN

. ~Responsibility of the media: They should cooperate in the
educational process by stimulating the potent1a1ity and. the
positive tendencies of the people and produce programs toward

.. N

this g0a1

-

It is necessary that each teacher, student and parent be conscious of his

L
responsibility. ‘We have a cha11enge and we should work toward over-

AN

s

4
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The. Reasan for the Study N

. Looking backward and forward on the real situation of the Venezue1an/
' T \ .
education and more sped?af?y on the problem of dropouts, one can objec-
tively see-what kind of %actqrs can be analyzed in order to identify

those characterﬁétics which are more closély linked to the origin of.the

Ve problem. A good educational technologist, as manager of a high §chool,

N

‘.§h6u1d be able tb obtain the best adyqn%agés of a favorable sitﬁat{oh ’ ]
given by the spgc1f1c_cond1tion$ where the institution is operating and
to reduce the impact .of adverse situations {Mann and Brunstrom, 1969).
| A1 that exists-in Venezuéla about dropbuts in secondary school are
§tatisttca1 re§h1fs. Nothing has been done to 1nvest1gate the sources of
the problem. There are, in my opinion, some important reasons for this: .
— 1. .The comp]exity of the dropout problem. As it was mentioned
previously, factors related to parents, students and probably society it-
~&1f are all involved in the prob]ém.
2. The grest number of stuaents who attend schools is underminihg
.the seriousness of the érob1em. School authorities and teacﬁens primarily
complain about the swelling enrollment of students and because of this ' i
"dropouts” are considered as a minor prob1;m Mgreover it appears as ohe ) ;
'mechan}sm which is a solutfon to the situation. \ - §
3. The constant increase in the Student populafion and the'permaﬁ,~
ent worry of provfding it with human and material resources has turned
attention aw&} from the dropout problem. This fact concerns both the "

. e =~
government and family. It is the duty of the government to provide

schools to new students because attendance is demanded by the Tlaw.

1~

yo - o R s T
" .
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It seems that the dropouts constitute.an apparent solution for the govern-

menyQ_ On the other hand, families are more‘concerned about the education
~ of the new students than the dropolts.

4. The excessive importance that is given to student achievement to . \
the detriment of a serious consideration of repetition and dropouts. In
many cases, achievement scores are the only factors used Fo measure the
sucessful funétioning of a school. Achievement test scores are good indi-
cators of the school reputation. Other aspects, including dropouts, are '
seen as less relevant. : -‘\\\\<\\ .

5. The lack of an official or private initiative for a study of the -
dropout probiem. Perhaps this is é consequence of lack of concern about ;
its -serfousness.

The Purpose

The purpose of this study wi11(be to identify some important charac-
teristics of student dropoutsain a Venezuela secondary school. The specifjc
objective will be to develop a profile of the potential high school dropouf
in order to: |

-better appreciate the fmpltcat?ons of the problem.

-provide suggestions for follow-up future investigation..

- 1 prsrmiinsmieel «

Following the development of a dropout profile, the final portion of the
study will be directed t# orfenting the school authorities toward possible

corrective solutions. The study will be carried out in a Venezuelan public

Bl 52 SARFE T bt =it o oot 3 i 7

day high sqh;o1 which will meet the characteristics digcribed in the

\

methodology chapter.




Objectives
—This study has the following general objectives:

1. To sample dropout pnedicpions of &drst year hiﬁ% scnoo1 students

concerning five years of hfgh school studies.
I, '

2. To measure and to analyze key variables which may influence

|
student dropouts.

3, To present to the school authorities the results of the study,

»
so that they may see more clearly the dimensions of the problem.

4. To orient the school authorities to possible strategies to follow
in the solution of the problem. ~

¢

Contributions

3 It is _hoped that this stuﬁy will make the fo11owing contributions
. This study will provide a better knowledge of the real situation
to the school authorities. )
2. This study will identify some key causes of school dropouts in
the Venezuelan secondary schaol system

3. The recommendations from this study could improve the functioning

" of the school and contribute to ?ecreasing the number of dropouts.

4. fne dnalys1§ of the results of this study will give to tne’ssaff
of the institution a better knowiedge of their students’ characteristjcs.
L Limitations . -
\~Ihgwmajor Timitations of this stud& can be summarized as:
‘ 1. To make a prediction is a d1ff1cu1t task for some students
because of their possible unclear idea about their future this inconven- ' .

fence will possibly distort the predictive dropout results.
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2. Because the study is to tze carried out in 4 particular school
may preclude the possibility of brc;‘a\d—-géperaﬁzatwn of the results.
o ¢ B .
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CHAPTER 111

« LITERATURE REVIEW
L4

Salient Factors in Schoo1‘Dropouts

a The term ”dropout"'wj]] be used here to designate a secondary school
student wﬁi.has been in membership during the regular school term and who
withdraws from membership before graduat1ng‘from secondary school. For
Cervantes (1966), a dropout is "a youth who from any reason, exgept death,
has left school before graduating and without transferring to another

school" (p. 196). Greene (1966) expresses the same idea when he says:

"The dropout 1is defined as any student who leaves high school without ?

graduating"l(p. 3).

The drépout problem has been,consiQQred under a mu1t1p1ié1ty of
factors, largely related to school, family and society itself. The pop-
ulation explosion, socio-economical level, constitution of the family,
school organization and teaching quality are among the most important

causes. . <::l

According to Kline (1933), one of the first investigators on the

problem of dropouts was Thorndike who found that during the years 1900-1904,
| .

81.7% of students left school be'fore‘or during the ninth grade. Kline
repeated Th&rnq}ke's study in 1918 and found that the greatest numbgr of
school leavers 1eft between the ninth and tenth grades; in the short period
of eighteen years, leaving from school was bostpqned an average of two to
three years. According to Kline, the significant shift in the dfopout

1

pattern from elementary tp the junio; and senior high schools forced the

<

secondary school to recognize the problem.‘

s
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< ) ’
Dear (1933) in a study carried out in Mich{gan schools arrived at f
the conclusion that children of the non-laboring ¢lass persisted longer
%
in school than did the children of the laboring class. This was a remark-
.-

able study which demonstrated the relationship between social class and

“dropping out of school. A notable group of sociologists have made

«+

. .

detailed studies in a variety of communities finding an interesting rela-
tionship between roio-economic class and pers:t‘stence in school (Warner,
Meeker and Eells, 1%49). Davie (1966) noted that "the percentage of drop-
outs 1n;:reases sharply with each downward step on the soci;)—economic .
ladder" (p.‘ 97). For Allen (1956) this aspecﬂt does not represent a signi-
ficant characteristic for dropouts. And, for Bowman and Matthews (1960)
"dropping out of school is es§ent1'a11y a fuﬁction of the lower class”

Ap. ‘23). ‘In a study carried out by The Canadian Research Conmifteé’ on
Practical Education (1950), it was found that pupils from families below
aVeragg in gronomic status are more 1ikely to be dropouts, a;ld most 1¥kely
to be early Hropouts. In the same wéy, o;:cupati?n of the father 1s;trong'1y
qssoc‘ia.ted with rates of dropping.out. Other characteri s}ﬂcs mentioned by

4

this study are: lack of \i'nterest, need of help at home, attitude of

f

parents, insufficient ability and inadequacy of fahily. AN "N

N

" The matter of money for school has been a maisr ¢oncern of a substan\

tial number 'ofdstudies. mostly those looking at various indices of socio-

economic status. These studies frequentiy report a negative correlation

r

between variables such as ‘parennts' education, occupation, and income: '[he e

Tower the level of family education, the lower the occupational position,

PTap i

and the lower the family income; the greater chance of being’among the

" \
. Al

T W 1l e W



when they said- that di;satisfacﬁion with school was the maja‘ reason for

26 o

For many abthors, family 1:ncry)me, occupation, and education

are unifidd around the concept of social class. As Cope (1575) a‘ff'irmed:

"We believe that the commitment to finish coHege resulting from the
r;lot1vat1ona1 climate of the family is far more important than having | )
enough money in accounting for the stud,fnt's own efforts to solve money

problems" (p. 18). X

From another point of view, sct:c}ol adjustment is an 1m‘por‘tant charac-

teristic to be considered in the problem of dropouts. For Lichter (1972):

"The high school dropout is usually a child who has failed in his general
school adjdstment. This failure is not neces;arily a matter of a specific
learning disability-but rather a broader 'educational’ disability" (p. 2).
The point is not made clear, however, because the same author further
affirms that’a group,'éf students utilize school quite conscfiously in an

affort to resolve a conflict existing in another area of their 1ife or to

effect some change in their relatiofship with their ;eIatives As Schreiber

=~

(_1967\) said: "The dropout is not always a lovable person, he may be aggres-
&

sive or sullen and withdrawn” (p. 373). For .some scientists, involving

students 1in school activities seems to be a part of the solution of the

. . B - L I ! .
problems concerning the dropouts. For Thomas (1954) one of the most rele- - '
vant factors 1nf1uenc1'ng dropouts was the level of participation in school

N

activities. Johnson and Legg (1948) have arrived at a similar conclusion °

leaving school prior to graduating. "The s1ngleemost important factor B

[ ,
given by dropouts for leav)ng school is their dissatisfaction with the
v

school" (Greene, 1966, p. 40). From these points of view it is possible to .
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infe; that whether or not a student becomes a dropout depen#s not only

on the particular backgroynq and personal characteristics he brinds with

him to school, but also on the gharacteristics of the institution he

meets when he arrives. Clear understanding requirﬁf ﬁot onl; that f%e

personaf characteristics of dropouts be understood, bét also that: tie. o
relationships between thase characteristics and t@e forces'genergt by °

the school institupion'be cleaf]y(identifiqdi Accordiné to Lichter

(1962), d%opouts'left school because ihey were motivated to run away from

a disagréeable situation; tbe} éid not fée1,jmpe11ed,to run toward a

-~ ¢

definite and positive goal. Lo 1
Anot”erogtudy made by Tany investigators 'and corfisidered as a reason :
for dropout is “academic skills". Interesting findings from the Bowman

and“Matthﬁwﬁs study (1960) indicate that dropouts were poor readérf and , .

with an academic level below average. They also found tp;t the parents ,
of dropouts are 1nd1fferen§ to school persistence on the part of their

c&jldren. In ‘some cases "failure" in, school for the middle-class child ~ x"}
can be morg peréona11y disorganizing becausé tﬁe'éontinuity of va]des from

"

home to school-insures that such a child will be considered a failure in

both places" (Schreibgr. 1967, p. 205). Relating dropouts to students @;L
achievement, Felton and Biggs (1977) have noted that: ”Stﬁool withﬂ;awal
1s'onfy'thf visible part of the underachiévemgnt 1ceégrg"'(pa ). ‘qung
all/the variables studi;a by a greaF number of authors, academic readiness’
1;’theimos common variable considered; the'average ;core op aptitude

tests in m sf‘of the cases has been found to’ be Tower for propouis‘

t

|
?
|
1
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- 1nternalization of parental valués associated with ‘school success” (p. 23%. v

28
However, acadeﬁiz abi1itx is not useful in any practical senge for
predicting student's dropout bec;ase of theﬂhomogeneSZS student poﬁu-
lation (éayép, 1968). However, Katz and Wright (1977) carried gut an
experiment to measure the effectiveness of study skills and reached the
concluston that a lower dropout rate was found among the sthdeﬁts'who
received previous t}aining in this‘area. \

Certainly the idolescent period is a time of turbulence in most
familieg; esbecfal]y_in tﬁosevwhere serious problems as economics, ~ \«/(///’\\
qivérce, infidelity, and lack of home facilities exist. A combination

4 v,

of irritation and lack of understanding lead to a general student's

s
diSSQtisfaqtion. It is accepted by Cervantes (1966) that the dropout

is reared in a family wﬁich has less soliddrity, less primary re]atgdne{s,

and less paterna}jﬁnfTuence than does the family in which the graduate

*

is reared. .Studies made by Greene (1966) revealed that a shift from an

aérqrian to an 1ndysbnjé1 society is responsible for the‘chanéing function

. of chderen in the family. The ch11dren 'who were once a necessity in the

“(L'aatnomic life of the family are now superf]ﬂous Even in Venezuela where

the fam11y is still quite numerous, the educat1on that the parents are i o
giving to their children is very far from an adequate ‘one. qu Saenger- A
Ceha ﬁ1972)\pomm&n1cation between pa;ents and their children is essential; s %
"An‘important element 1n the dynamics of a succassfu] school student is ‘

Y
that identification with the parent is genuine and that there {is a real . C

A~ oA

That is the reason why for some scfentists a good const1tution of the ]
' L4 . .
family is a guarantee pf student's perseverance--a separated family can 'y
- ’ ) ,
" > "
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N enhance the dropout problem, In a study'made by ‘the Kettering Founda-
tion and the Nat1gna1 Association of Elementary School Peincipals (1979)
v with 8,556 students at 15 elementary and high schools in U.5. it wos
' conc1uded that, “The one parent children shdwed substant1a11y more absen- ;;p
"teeism, truancy, dlsciplxne problems, ;uspens1ons and dropouts’ '(Tlme
magazine, 1980). When Wrenn (196?) talked about thd family as a potential
caus;bof drooout he said: "It ig well known - toff tha£ the parents of many |
potentiaT dropout students are not much interested in their children or
. . : ‘1n Eheirr;hi1dren's progress in ;chool“ (p. 372). From-a similar point
of view, Cervantes (1966) noted éyat "The fact that the youth who con-
tinues in schoo) has his origins in a family where personal acceptance,
communic%tion and pleasure are staples is }articularly no%ewonthy. The
nuc]ogn family is of critical importance in the consideration of the
. dropout problem” (p; 37).
Several ofudies have been‘carried out using sex as an independent
variab]é,ahowever, several contradictions have emerged. To make dropout
_predictions based on sex differences becomes a difficult job #or investi-
gators Two of‘the most important conc]us1ons obtained by Di]Ton (1949)
in an effort to 1dentify character1st1cs of dropouts were: (a) More -
girTs than boys dropped out of school; (b): There: is no re1ation;hip |
between the size of tne family and the probabiiity of leavfng school.
Cope (1975) in'a survoy concernfhg sex and dropouts noted some interesoing T
: findings of several scientists: - - - . ' o

-men have a: higher attrition rate than women (Iffert 1957) ‘¢

_— ~ -more men than women reentered after a forced withdrawal (Hi]l‘ 1966)

‘
s

o e ot




~dren, but children who are between other s1b1in§"\are more likely to drop

. perséna1 socfal adjustment are sti11 inconclusive. Iffert (1§57)
N

b,

£ ' ‘ ¢ i
-fifty-four percent of dropouts were men and forty-six percent were
women (Fenstemacher, 1973)
-little or no variation in the a;trifion rate. for fien and women 1;
,fﬂuﬂﬁ by Cummings (fé}g), Halladay and Andrew (l§58), and Panos
and Astin {1967) ‘ “ et
-women’ tend to g;aduate on schedule more oftep than men (Astin, 1973)
-men are more likely ‘to eventually comﬁletg~negree }equirements
(Tinto and Cullen, 1973), i
Age has also not produced a clear pat&ern 2s a cause for-dropping
VYut. Indeed, most of the invé§t1gatons do nnt mention the age factor in
their studies. In a study by Cook (1955) for examp1e the f1ndings sug-

gefted that younger chii&ken\\Ve Tess 1ikely to withdraw then older ch11-

out. At the end*of the study; Cook concluded that dropping 6ut of school
| \ , ' B {
resylts from a 'multiplicity of factars. .

* An. interesting review by Sumnerskill (1962) found that the major : f

fattors associated with dropouts were biofbg1cal and soc1a1, academic,

motivational, ad;ustment, illness and injury, and'f1nances. Academic
factors, e.gfi high school preqa}ation and performance fin co11egé, moti-
vation, including both lack of it and changes or conflict in it, énd’“
finances emerge most clearly from éne literature as important deterniner;
of school attr1¥10n Evidence concerning the roles of socfal factors

(such as socio-economic variables and home - town location and size) and

vt

study aboux reasons given for dropping out (college level) found that a-
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lack of interest in studies was the first cause for male dropouts.
Cervantes (1966) summarized in a "Dropout Prediction Table" twenty
characteristics of dropouts related to the school, family and peers.
Among the most important are: poor background, irregular attendance, low
performance, behavior problems, unhappy home life, education of parents,
friends not approved by parents, friends not school oriented and weak self-
image. For Greene (1966) factors such as read%ng skill, age, attendance,’
home background, financial oeed, participation in schdol activities and
dissatisfaciion w%th school have significont 1mportanoe.

E?Q*Ter (1966) in his article about "Clearing up some m{sconceptions
about dropouts", pointed out that the results of these studies are o?%en
summarized' in a list of characteristicsathat "cause school dropouts” and
that it doe; nat tell why a charécteristic tends to produce a dropout.
Other authors, such as Elliot, Voss and Wendling (1966) distinguish between
the involuntary dropout who may leave because of acoidents, a second group
not capable of doing the necessary work, and a third, the"capable” dropout
who leaves for reasons such as behaviora1 problems, poor attendance or
psychological reasons

A noteworthy study by the Uniéeo Community Services of Greater
Vancouver Area (1970), "The school and the dropout”,, revealed that among
the most significant characteristics of dropout§ were: grade reoetition,
poor\soholastic achievement, and non-paoiicfpat1on in school activities.
The_some study 1n the "oontlud1ng remarks” affirmed: "It has been suggested
in this report that early school leaving and student d1s§atisfoction with

the school can be seen in terms of educational fai]ure,'ﬁs;keived irrelevance

-
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of school and noninvolvement in the process of education" (p. 63). The

. study shows that factors related to academic results, school involvement

and school adjustﬁent are very important causes of dropouts. Involvement
and adjustment seem to be the’most.releVant factors, and intimately linked
to academic activities. For Panos and Astin (1967) dissatisfaction with
college environment was found as the first cause for male dropouts.

As the foregoing review demonstrates, several factors may be involved
simul}aneous1y'1n influéncing withdrawal from school. Because of this,
the prnggm becomes quite comp]e* with no single or simple formula for
mea;uring thé potential dropout: As Pervin (1966) concluded from his study
of dropouts: "One of the most obvious and striking conclusions tb be
drawn@s’that the phenomena are multifaced and therefore need to be studied
broadly as well as in concentrated detail ordinarilg reserved for speci-

A
alists" (p. 237).

[n spite of the difficulty in addressing the problem, identifying the °

potential dropout {s probably one of the single mostiimportant fac?ors in
any program geared te preQent school dropouts.- ‘ o
In summary, the djsti]]ation.of research 11terature‘has'produced the
following salient causes of dropouts: -
-Sex: Dillon (1949); Cope (1975)
-Age:‘ Cook (1956) . T
-Occupations.of the parents: Dear (1933):
-gducation of the parents:- Cope (1975)

-Attitude of parents: The Canadian Research Committee on Practical

Education (1950)

Sabart 4 S¥e <k
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-Socio-economic class: Warner, Meeker and Eells (1949); Allen (1956);
2 Bowman and Matthews (1960)
-Need of help-at home: Warner, Meeker and Eells {1949); The Canadian

N Research Committee on Practical Education (1950)

-Motivational climate of the family: Cope (1975); Ceha.(1972); Kettering
: L

- Foundatign (1979);. Wrenn (1967);

Cervantes {1966) \

-School adjustment: Schreiber (1967);. Greene (1966); United Community
.Services \3f Greater Vancouver‘ Area (1970); Lichter
(1962) "

|
-Academic skills: Bayer (1976); Summerskill {1962)

-School achi;vement: Felton and Biggs (1977);nUn1ted Community <Serv1'ces6
of Greater Vancouver Area (1970) .
-Motl'fvation of the student: Summerskill (1962): The Ca‘nadian Research
| ‘Committee on Practical Educatién (1950)
- These factors will :be incorporated with \varying emphasis, in i:l?e

* 2

present study.
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CHAPTER 1V “
METHODOLOGY . :
selection of Variables % T~

The selection of the variables in this study stemmed from two pri- P’

mary criteria:

’

(a) Student dropouts constitute a real problem in Venezuelan

secondary schools.
(b) The pheno&enon of student dropouts has been studied by mény

scientists in the past in other coyntries, an& a - number of

influential factors were identified. )
A "dropout" will be represented in the fresént study by the depen&ént 'f“

variable, "Potential Dropout-Expecfation“, resulting from } prediction

'

made by the student. This prediction will be made from two points of view:
(a) Student's prediction in terms of his own criterion.

(b) Student's prediction in terms of his projected parents' opinion.

[

These two kinds of prediction‘for the sanfe main variable, "Potential

Dropout-Expectation™, have been considered as two different approaches

in the process of~gatﬁer1ng data, statistical analysis and interpretation
\“’?gj.the results. They represent the same factor "dropout" as two sides of

e

the same coin. 1

The factors that have been treated gg*ipdependent variables can be

grouped as follows: ' -

Personal Factors

Personal factors are those directly‘related to the personal identi-
fication, psychology and academic skills of the stqgent.

‘
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.Thgse are:

-Sex

~Age

-Future career

-School adjustment

-Student's motivation

-Mathematic skills

-Speed reading and compreﬁension

-Habits of study :

-Family Factors

Famiiy factors are those directly related to the student's family.
These are: ‘ |

-Size of family

-Parénts‘ occupation

_parents’ educational Tevel - : 5  ;m\

-Career ori;ntatioh.by the parents '
As noted previously, the selection of.these variables was not based fund-

. _amentally on the personal criterion of thé author but on the criégria of

i ‘ ‘previous researchers who were concerned with the same problem and the

i identification of influential factors.

. The fact that many of thé;e factorg were not considered by these
investigators as significant causes of dropout did hot preclude removing
them from this~study. "The reason is that the Venezuelan student is liQing
in a socfal, politiggﬁ, school and family context that differs from the

: Conte:‘(t of, those countries where the studies were carried out. Further,
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to compare the results of this.sfudy with those that have been obtained
in other countries will benefit present and future investigations. With !
the selection of these factors, the author does not assume“that the Tist
is exhaustive. Rather, fhe féctors are presently selected as those N
o currently identified as the most relevani and likely to bear directly on
the prob]gm. - ?\ ,
Instruments used in the Study ' . '
. R To'collect datﬁ, a series of questionnaires and tests were selected
according to the following criteria: ‘
. N ) -the Kind of data required. P
-the environment where the study should be made. (’ % '
_qll instruments should be av§i1ab1e in Spanish and standardized for ] E‘ u
] ‘ application in Venezuela. - ’ .
~ “The instruments used were: | | “ . ‘ o .

For the Prediction Variable :

A questionnaire named “Questionmaire of Prediction” was épp1ied to

collect data about possible dropout-expectation (see Appendix). The

[r——

following criteria were considered: . '
1. The questionnaire was designed to collect data concerning pre-

dicted dropout according to personal and family points of view. For this

~ purpose the quest1onnaire was divided into two parts as follows:

- (a) Student's prediction ~

(b) Parents' prediction

2. In order to help the student provide a more accurate prediction,

—r ’

.each part of the questionnaire contained a certgﬁn number of questions

"

‘_.

e T,
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. which compelled the studept to think of different @pproache§ to the
problem, so to give more balanced answers (va]des of prediction). This
procedure Jead the student to reflect on some aspects which could be

among those that favored or hampered the predicted length of his studies.

]
For the Correlatjonal Variables

Individual and Fhm111‘1nformationl A questionnairé was applied to

Fl

co]]ecf data about: sex, age, student's future career, size of the family,

parents’! occupation, parents' educational level and career-orientation
Y

by the parents (see Appendix).

-

_ Academic skills.

(a) - For Speed Reading andﬁggmprehension. The "Test de Lectura”wpy .

*Juan Carlos Garelli (1979) was used. Thi% test consists of a reading
selected for students of the first level of secondary school and measuresf
» the number of words.read by the student, per minute and the'degreé'of com-

.

prehension obtained.

(b) For Mathematic Skills. The "Test de Aptitudes foerencialés"\\
by Ernesto Feddn (1979) was édministeéeq. This test is based on the
Thurstone's theory and measures a student's numerica1‘329 abstract reason-
ing ;kil}s.

(c) For Habits of Study. The test "Habitos de Estudio” of the

Universidad Javeriana de Bogotd (1978) was applied. This test provides
a general index on habits bf study and anather sub-index related to

. ~
certain techniques in the areas of readings, such as notes, order, capacity

- >

of concentration and distribution of- work. T

5 einte
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Psychological factors.-

(a) School adjustment and Family adjustment. Tﬁg test used @as
"Test de Ajuste de Persopalidad para Adolescentes" by Centro de Orieﬁtacién
“La Salle" (1979), This test is an adaptation from the original Bell
questionnpire (1964) and consists of 45 multiple choice items. The test .
measures a ;E#bral adjustment of the subject and his particular adjustment
in the family and school, and health and gmottona] areas. For the purpose

of this study, only school and.family areas were taken into consideration. -

(b) Student's motivation.- The “Test de Motivacion para el Estudiante".

by Ernésto Fedon (1979) was used. The instrumént measures the general
motivation of the subject toward studying, his readiness toward the school
and his reaction to rewards or punishﬁents.
It should be noted again that é]l iﬁstrument§ have beeniadapted a;d
standardized to be used in Venezuela. The experience obtained through
their frequent use in diffgrent schools of the country attests to their
reliability.
. Population
The‘sécondary school of Venezuela 1nc1ude; five years of study on two N

different levels: The Basic Cxéﬁe and the Diversified Cycle. The Basic

M a0 DB wd

Cycle consists of the first th ee'years or grades whi1g~}he Diversified
Cycie prepares a student directly for higher studies or technical careers.

It should be pointed out that this study is considered by the authoi’

as exploratory and carried out with a small student population. Neverthe-
less, an effort was made to guarantee a certain degree of generalization

- of results. These were some of the faetors congidered:
\ i
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The Choice of the Population (Secondary Schpol). ' )

(a) It should be a public school administered directly by the

Ministry of Education since:

-the rate of dropout is a Tittle,greater in public schools than in

. the private schools.

T
-eighty percent of the number of students who attend day secondary

schools are in the public sector,

¥

(b) It should be a coeducational school since sex is a variable in

the study {al1 public schools have this characteristic). | [

(c) It should be a day school‘becéuse in Venezuela night secondary

“
T i o

schools are only for adults and school attendance is not coﬁbulsory.

(d) It should be located in a region in which the residents belong
to‘the middle class or to the 1;wer middle cTass; because most of the
students of public secondary schools in Venezuela belong to these socio-
economical levels, - : v N

(e) It should be a school having those conditions that are considered
as basic for)p normal management by the Ministry of Education. ]

_ (f) It should be a school with a minimum of three hundred S;Ldents ;
in the first grade. This would permit obtaining a complete set of data
from two hundred students, the number chosen: for the syudy. ¥

(g) It should be organized according to the standardized protedures

Lsince ;chools.orgénized according to other systems are\fonsidered‘as gxﬂgr-
imental schools. : o f

>

(h) It should be a school with a dropout rate’similar to most.of

the public schools in the country.

©

.

o




’ b o
!
i
. . 40 , }
4 . . ) g 2
) . . j ;
By adhering to these characteristics, the study would maximize the genera- =
i : e
Tization of results. A '
The Selection of the School ™ C ”J)

The selection was made according to thé'chargcteristigs previously @
established. Information was provided by the Departamento de Apoyo Docente
of the Ministry of~E&ycation. The schoal selected for th; study was the’
"Liceo Hermané'Juan" 1n'8arquisimeto, a'city in the center of the country
(Population 400,000). . C

"In Situ" Conditions of the School

Personal contact with the principal of twke schobl as well as with fhe
other members of the skaff was necessary. DOuring a successive nuﬁﬁer of | X
interviews with the principdl, the following points were discussed:. . K :

(a), The purpose of the study indicatinglsome of the main objectives.

(b) The‘1mport2nqe of the’§:;;y for the school and for Veneziielan’
education in general. o o : °

(c) The method 1n which’ the study would be carried out.

(d) The kind of collaboration that the school authorities Uhuld
provide fBr the study. = . .

After a few days, a meeting with the administrative staff took place
to facilitate the fo11owtng points: _ A

(a) An explanation by the pr1nc1pa1 about the motive of the meeting. .,
(b) s An explanation by the jauthor about the purpose of the study §nd :

. / , .
its objectives and ‘the manner in which./the study would.be carried out.

Some addft1onqj points were specifically emphasized, such as:

-the scientific nature of‘the fnvg;tigation

L ’ ' ..
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" of the study

-the study was privately supported ) .

\‘;the su¢

on the

After amﬁwer1ﬁg many questions, the conclusion was reached that a

meeting with

N

- necessary. ‘t

A meeting with the teachers, the administrative staff and the author

took “place a

tial points were analyzed:

(@) The number of hours required for the study’ .

4]

wr

ccess or failure of the study would depend, to a large extent,

collaboration ef the institution.

the teachers that would be directly involved in the study was

few days later. After a discussion of some general aspects

that had been treated in the preceding meetings, some essen-

~

o

study which

school

(c) The possibility of dsing those rooms that offered maximﬁm advan-. !

tages from the point of view of iight,btemperatprg, size and quietness

students

(9)" The necessity of individual and collective collaboration for the N

" success of the study.
S, ,

Six clas

(b) fﬁioelaborafion of a schedule for normal development of the -

(d) The necessity of avoiding any comment about the study with the .

?

uld minimize possibie interference in the management of the
- ¥

9

Particigants ’
™

222 stuents!
tionnaires.

'

ses in the first year of high school amounting to a totaﬁ of
were chosen; however, only 200 performed all tests andpqggs-

This group (200} is considered as the sample of this study. - %S

~
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Characteristics of the Sample

-

- The students camé from different elementary schools of the region -

‘ and were distributed in different classes as follows: Cf;ss A, B, G, D,...; ’ |

u,sjng as many c‘lass'es as necessary “to~comp1ete the tota1‘n\umber of students N

alloted to the school. Each c]a;s had 37 students. | |
It s useful here to point out certain criteria taken in mind by

the adﬁﬁmstrative staff to group the students into different classes.

Thése are some of them: ° : . )
a . . a

1. ~§éx; The .number of males and fP_malp.s per class should be about

~

S e o0

" the same.

1 -,

‘2. Age: The yotingest stqdents are placed in those classes that

¢ . ' correspond to the:first a]phabet1c letters, whereas the

Sim e

oldest are grouped in the 1ast ‘ones.
o t
3. ~Stature:, Tm smallest students arée placed im the classes that

correspond to the first alphabetic letters, whereas the

v -
' . taHest are grouped in the 1?& ones,
- 4 SpeciaT cases: Special cases re\ated to age, Ls'caturé”’and behavior , i .
- co . " are assigned bmthe administrative s;:aff together:
} _ with the or1°entétino.n\\0epartment.
’ ". The 200 stt;de'nts who took part in thi% study _bé10ng to’ the classes/\
0, E FGHand 1. T LT ' o
o '- . '.‘ "Collection' of Data, / o o
o | As prevmus'ly stated, the col'lection of data Mbarried"out throughu
the questionnaire and tests accord'lng to the schedule approved by the staff 1
o - The-prqcess took place from November 5th to the 15th5\1‘380.
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- -the instruments were sharply printed

-all the questionna{res and tests were administered by the author’
* of the study. ‘
-each of the seven instruments contained precise instruction giving

the student the necessary information to perform it appropriately.’’

- Haweveq; additional explanations Wwere given by the author in each

case. ~

-each instrument w;s a&ministereq in a different hour; howeveh[/;hen
the tests were less than 20 minutes Tong, two of them were app1iedl%
during the same period. No more than two tests were administered

to the same group during the same day.

~the stﬁdents were unaware of the content of the tests or question=
‘naires,' The author carefully aVoided comments before or after the .

testing process.

Special note should be made concernind the procedure used in the admini-

\
stration of the Questionnaire of Prediction. As it was Tentioned before,

the questionnaire has two different parts and each part.-contains several

‘questions (§ee Appendix). During the administration, the following proce-

- -

dure were adhered to: ‘ .

1. The questionnaire was answered anonymously.

v

Y

2. Each question was carefully read by the author and receijved com-

b1ementary explanations. Then a few seconds were given to the students to

think over and answer the question. . , w

ean

-

4.
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3. The quest;lonnaire was, administered to all students during theé

ff{nal day of testin‘g.
| For those students who were absent duriné the regular testing a
special schedule was prepared. | ‘
The test scores were carefully recorded in the student 1ists..
Finally, the school admi‘nitstr.ator:s were notified that they would recei'vel
a coﬁpIete report of the results of the study as we)1 .as appropriate

¢
recommendations.

n *

.\\ : ‘ i « ' o

.
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CHAPTER V - ‘
PRESENTATION OF THE NUMERICAL RESULTS

¢/

The presentation of the numerical results will be the object of the

General Presentation

present chapter.
The data collected from the sample of 200 Venezuelan subjects w;IY
be grouped, for the sake of clarity, into three sections.
Group A: General Information
SN Group B: Academic and Fsycho1091ca1 BehaQior

Group C: Prediction of School Perseverance ,

v

To simp1%fy references to the variables implied in the numerical ,
presentatioﬁ, it seems advantageoqs to give each of them a simple syﬁbol
representing it throudhout the account. (See Table of Contents.) When .-
a variable is not the immediate result of a test or of a questionndire,
but is“inferred from one or many of the direct results, it)is identified
;g a sub-set.‘

Before examin{ng if the indications gathered in both Groups A (General

Information) and Group B (Academic and Psychological Behavior) are connected

in one way or another with the problem of dropout from secqﬁdary school, and -

if the C Group offers in itself significant informatfon, it is useful to
determine if the six sub-groups (classes D, E, F, G, H, I) constituting the

'who1e group are sufficiently sim%1ar and homogeneous on the dropout

variable (Lowest Score of S-Students' Prediction and P-Parents' Prediction). .
[ :

Table 10 shows the distribution for the 200 subjects.

© e c———— e < — , e ety T e A
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Table 10. Distributions of "Lowest Scores"

in the Six Sub-Groups.

Years
’ 1 2 3 4 5 Q\\\
b 1 7 19 4 4 35
3 4 g 15 4 2 34 l
w 2 5 22 1 3 33 /
b
s 6 2 5 17 4.t 7 -35
) v
Ho 4 5 16 2. 2 29
: 1. |7 s 8 16 4 1 34
hd :
18 | 39 105 | 19 | 9 200 ?

A

This table gives a X2 = 17.19 for df = 20, showing no

T

significant difference on the pbint of perseverance. Hence it ~

is possible to assume the homogeneitiﬂbf the whole sample. ’

Other considerations about the internal statistical conditions of
the sample and its results will be given incidently ;P studying the diff-

erent variables examined.

¢ L]




erical Prasentation of the Variables

(General Information)

in "Group A"
Al: Sex . -

The distribution of the 200 subjects with regard to sex was 53%

male and 47% female and it was closely representative of the sex com-

.
position in the high school. Table 11 shows the lowest scores given by . ’
5375’35d girls in the prediction of perseverance, ‘ Y

Table 11. Prediction of Perseverance

"Lowest Scores

. Yéari
Y ) =
g 1 2 3 4 5
b oM A 19 | 54 12 0 | 106
5]
v F 7 20 51 7 9 94
1 » , ‘
18 | 39 | 105 19 19 200
- ' "~ p = .0061 (biserial correlation)

<

In such a situat{on, it can be interesting--independently of the ~
above finding-?to‘put a null hypéthe;is between sexes on the problem of
dropout. ‘The normalAway to verify the hypothesis in such a case is «
through establishing the X% . It was ca19u1ated and the result,is
X* £ 1.65 for df = 4, which is not significant. The null hypothesis
stating that no differences would be found on suores fndicating perse-

verance in high school as a result of sex was supported.

’
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AZ: Age T , ‘e ’ ' !
Table 12. Age of the 200 Subjects The age distribution is given in : f
' Table 12. Taking "12 years-old®
Years old No.
as 12.5, and proceding this way
18 2
17 '3 ) / .for each group, the following
“ 16 12 statistics were established: .
15 ¥ X =145 ‘
14 7%
13 62 » Mdn - ]4.90 ]
12 7 _ Mo = 14.50 ~ N\
‘ : 1,08 ‘

' ' 200 , s

¥ ot

R
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-~
(

One may think that the students are quite old for first year of
high school pupils.~. Three remarks may be made here. First, as it was
said before, classes A, B, C, which were younger chilgred, werfpnot
included in the sample. Secomd, ages of first year students are generglly
higher in public than private schools. Third, many studentﬁ“begin pri-
mary school at an aavanced age.

A3: Size of the Family

More than one question was asked of the research subjects about the.
5 ,
number of persons at home, which seems to be, as it was said before, a
factor to be considered in a school perseverance siudy. ach pupil was

asked the followings,

2

)y’”y -size of the family

-number of brothers and sisters
Evidently, there was some repetition jn the questionss~but they permitted
crosschecks. In fact, the values retaiged were those exp?essed as "Size
of the Family". Frequently in Venezuela the "family" extends itself beyond
"parents and cﬁi1dren". It may include grand parénts or aﬁnts or cousins
or somegne not even related. In the present study, it is the number of
- .persons at home which is the determining ;aétor. As it is normal in all
similar cases, Qhe distribution is positively asymmetric. .On this subjeét
y.o? the size of the famf1y for the 200 participants in the resgarch, the Ny

major calculated statistics were: /
] . Lo
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Figure 5 shows the graéh{g distribution.

&

4o -
35 4
30

25 1 . 13
23 2

2]
20 —~ ' 19 [ 1

6| 16

. Fregquencies

104

3’*‘567891011121314151617131920
Number of Persons at Home

Figure 5. Sise di‘ the Family

2

,

M Parebts' Occupation

Both mother's occupation (Ada) and father's occupation (Adb) were

asked from the subjects of the sample. One hundred and fifty four of the

one hdndbeq and ninety who answered the question concerning the mother's
»

occupation (81%) said "Home"“.

Evidgntly, father's occupations were more diversified. ‘Nevertheless

58% of them (100 of 173) were said to be "workers".

§
fe
«
$
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-

AGRICULTURE

. PROFESSIONAL

TECHNICIAN

INDUSTRIAL

EMPLOYEE

EDUCATTON

‘WORKER
- s

AT HOME

‘ NO OCCUPATION

NO ANSWER

Plgure 6. Pathers' Occupation

- - )

. Some attempts were made to form groups out of these categories, but

\
it was noted that any such combination would be artificial and inconclusive.

' ¢

A5: Parents' Educational Level

The mother's éducationa1 level is generally somewhat low, when exist- ;

i ing at all. And the fathers' educational level is.not much higher as it :

-
2

.can be seen in Table 13. -
. L

o4 S ey e wegke



1%

o 52

Table 13. Parents'°‘Educational Level (%) o .

| MOTHERS " FATHERS \ g
HIGHER 4 .
. EDUCATION
HIGH : )
SCHOOL 8 12
ELEMENTARY - '

SCHOOL - 52 _ 39

‘NONE 36 25 . 7

No answer was given relatively to 4 mothers and to 23 fathers.

C

Numerical Presentation of the Variables ' o

in"Group B" (Academic and Psychological Behavior)

«

Bl: Mathematic Skills

The distribution of results for the 200 subjects is given in Table 14,

Table 14. Mathematic skills : Out of a maximum possible \
Scores No. of Subjects 'score of 15, the results *
11+ 4 show rather low scores, with
10 ‘ 5 a clear positively asymmetric .
q . 6
. ‘ distribution. The relevant
) 8 10 \
7 19 statisticsg, are:
6 23 ‘Mo = 5
5 39 _
4 37 " . X - 4.89
3 23 R =14 |
2 25 s = 2.40
1 9
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B82: Reading Skills

This variable is the result of the combination of scbres from two
subtests: " ;
B2a: Speed of Reading

B2b: Comprehensioh of Reading

Equal importance was given to each of the two. Both subtests were

) ~ standardized for Venezuela. Nevertfieless the "z-scores" of all resufs
l(Speed of Reading and Comprehension of Reading) were established_ from the
marks obtiined through the tests. The combination of scares was then
possible (maximum score = 20). The ‘follow'ing polygon of frequengiies ’
"reflects the situation of variable B2.
-
“01
4
354 R
L 4 3°J
-
1 ,
E 204
g
& 15
E 104 .
. 5
i Ve S e Y
Scores ‘ '
Pigure 7. Rending Skills . .

2

The gr'aphic fs close to a perfect normal Gaussian curve of distnibu-

. tfon. Additional information was glea'ned from the mean and standard -

7

+




‘deviation for both sub;ests and for the combined scores:

. Speed of Comprehension Combihed
Reading Sgres
X 157.10 3.21 10.17
s 52.25 1.47 . 2.13:

83: Habits of Study

’ e,
The range of results extended from 3 to 41, The disgersion is

L

+

noticeable, as can be seen in the following Table 15. Two remarks are

relevant: (a) As the best results are the lowest scores, 0 being the jdeal,

our class 1ntérvals~begin‘ with these small values; (b) The score is miss-

ing for {une subject-:

Table 15. Habits of Study

a
3 i —TEC R RSA A,
.

"Scores No.
0- 4 7
5- 9 16
10-14 34
15-19 45,
20-24 7 L
. .25-29 ; 3%
" 30-34 15
35-39 ’
40-44
199

From the original (non-

grouped) data, the mode fis

716 (n
[ ]

16); the median s,

19 and the mean is 19.46.

The standard deviat‘ion&equals

8.31.

S

“tru‘ly

[

r

B4. - School Adjustment

Although the importante of the indegendent variable “School Adjustment"

[ PPN S
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will be discussed later, special treatment of the results is in order
The scores of the pertaining test are dfstr1buted in_the sample from 3

(highest adgptation) for 1 subject to 20 (lowest adaptat1on) equally

for 1 subject,_with the mode being 11 (28 subjects). A maximal” adjust-

ment will give a "0" score. ' T . ‘—?"
~ Table 16. School Adjustment- .. L Table 16 shows a global
scores No view 6f the situation. The
3. 4 7" ] b results are missing for one
5- 6 - 14 ' ' subject. ' .
: . . “ i _
T8 X« 10.31
9-10 8.
11-12 45 . ’ ‘ . s = 3,07 _
13-14 46 _ Though the range of the
1516 M ‘ * test scores is 17, as can
1718 2 , ' ‘
' " 19220 1 be inferred from the previou’
" 199 ) ' information {20-3), it may be
e
) - useful to say that 154 of the

199 subjects (77 39%) are in a 7-po1ntointerva1 (14-8), as is clearly vigi-
ble 1n the simple percentage graphic that follows:

. . ‘ . . .
&

- 2015 ’ 14-8 <. 7-3

LOW : MIDDLE - A | . %16H
: N * . ’ 3
7.03% © o 77.39% 15.58%
Figure 8. School” Adjustment--Percentage graph ¥

BS: Student s Motivation

In the case of the Student's Hotivation test, the higher scores

. corgespond to a better motivation. For our sample, the scores range from

OV
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22 to’3§, Qith the theoritical maximum beiﬁ . C%he data are presented
¢

in- the following Table 17 and Figure 9. °° . o A
. N v X

3 ., .
s R !
¢ k © T Table 17._sjggent’s Motivation Table 17 shows that the
R . E distribution is somewhat.
W Scores No. .
. . .+ 38-39 4 " ‘ leptokurtic since 112 cases ‘
. .36-37 12 e in 200 -{56%) are found n
. , 33-35° 20 the two intervals 30-31 '
- . L. A 32-33 . b4 : . )
‘ v 30-31 58 . and 32-33. This is more o
3 : ' 28-29 . 20 T eyident in the histogram of
o 26-27 22 Figure 9. The mean and the
. | 24-25 « 9 o ) o
: 22-23 3 o stan.dard deviation for the
) ‘distribution are:
. . . 200 | B
v i . : ' - X = 31.21
% "‘ -, ) . S?’ 3.13 .
604 ‘ = ;
N ’ . 504 -
r.d ‘ ' °
; » - !
—, L .
b » // g
9 e
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B6: Family Adjustment

In the questionnaire nrobing Family Adjustment, as in S;:hool Adjuét-“
- ment (B4), the low scores. coincide wit_r‘; high adjustment. In the two
sets of scores the range are quite similar: from 20 to 3 in B4, and from
" 23 to 0 in B6. But these are only gross comparisons. Invfact, when B84

gives a, fairly symmetric (though leptoW®tic) distribution (see Figure 8),

A there is quite a negative asymmetry in B6. "Figu're 10 shows the distribu-
; ]
tion of this later varidble: B
604 .
J Table 18. Family Adjustment , /
\ .
Scores No. o 5 .
E
s 2 oo 17 . ’ 50
- v L o L]
35 3 2
) e 8 56 £ 30
" 9-11 .36 E
.- : : 204
S 12-14 % . o
c B LAY 19 , .
Y 1200 - oul .
21-23 5 - AT O N OSSN Ty W
- ' ' ’ . ' . 1 4 7 18 13158 19 20
0 . : 200 . & Scores

et

figure 10. Pamily Adjustment
} N ' . ! r’ ‘ B

3

" More than 50% of the subjectls are concentrated in the fir.st three upper .

el

bution) is 6 (24 subject‘s), the’ median is 8 and the mean 1s 9426
differences béween the measure. of central tendency are characteristic -

of an asymmetric distribution, clearly rqveﬂed l_>y the polygon of frequen-
’ cies (see Figure 10). If the'distribution seems to be positively asymmetric,
' - . < )

[

1nterva1s (see Table @) The mode (from the original individual distri- .

Mrids

[

¢
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?
it is becalse the scores are placed to comply with the mathematical

coordinate theory. But one must remember here that, in this particular

case, the lgwer the scores, the better the sftuation. , i
The stEZQQrd deviation of the distribution is 5.18, calculated
from the o6riginal individual scores. -

B7: Future Career Desired

It was not possible to gather an answer from every pupil on this
variagble. One of the reasons for this was obvious. An important portion

of first year students in high school do not know what they will do in

~ the future, and the. question is not interesting for themy But the answers
received revealed high ambitions among the young pupi]s: They ‘are giveﬁ
here in percentages, for Soth boys and girls, together with their parent's
ocdupations, as gatheréd\from variables A4a‘anq4A4b...ThT§ form permits-a

- ready comparison (see Table 19)

Table 19. Future Career Desiféd by the Students Compared
with their Parents' 0ccupa;ion

et - T Re Tl

Vo Vet L e

TEGTE e T

- .
. -«
B s v s SO wmm——l.—__“l .

< "« [~
-2 -2
[7, 0 =4 [ I N V) =2 [P
. - O W0 . © - @
L Q. I Ve QU Q S0
&~ 3 - L - - Dy
FENT 3 e FEs) - )
QU [Ty By d. ] [-IES ] wom
. x O e
AGRICUL TURE 0 0 6.3 0
PROFESSTONAL 1.0 50.0 3.5 50.9 ]
TECHNICIAN 0 22.7 3.5 20 .
STOREKEEPER 0.5 0 0 0
INDUSTRIAL 1.0 2.3 21\.4 3.8
. EMPLOYEE 7.4 0 2.3 0
EDUCATIQN 2.1 25.0 1.1 24.5
WORKER 5.3 ac 0 57.8 0
HOME . 81.1 0 0.6 0
'NO OCCUPATION 1.6 0 3.5 0
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The differences between parents' occupation an ‘the future career

desired bwaﬁeir of;gpring are obvious, They are even mo;! mani fest

when the youngsters' choices and the occupations of their own parents are

directly compared.’

Table 20. Comparison between Boys' and Girls' Aspirations

-

and their Parents' Occupation.

Different Aspiration
from Corresponding
PARENTS' Occupation

Same Aspiratian
from Corresponding
PARENTS' Occupation

BOYS 98%
GIRLS . 97.5%

.

2%
2.5%

B8: Speaking about a Career

If. the children speak frequently of their future career with their

parents, it is probable that this will have an effect on their projected

perseverance in school. What were the answers of our 200 subjects about

;hé'frequency of such a type of conversation? Table 21 shows the results.

+ Table 21, ‘Speaking about a Career . “
No. )
Frequently 61 30.5
' Once 1n 2 While 77 38.5
Rarely - 36 18.0
) Never ‘ . 2 13.0
»
‘ 200 v 100.0

}

o e b e e o
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Numerical Presentation of the Variables

-of “Group C“ (Pre&iction of Perseverance)

} It was indicated earlier that there are no less than 16 variables.
in Groﬁp c, which is more than ‘in Groups A and B combined. But there fis -
an essential difference between these groups and their constituent vari-
gbles, In A and B, the elements are specific independent variab]es;/in
C, on the contrary, the elements are only different aspects of what is
in reality one Bependent variable, the prediction of perseverance or,
conversely, the prediction of dropout from high schools.

In this section, the aspects relevant to the prediction of perse-
verance from the “personal point of view of the students will be presented
first. Secondly, the elements from the idea that the pupils have of their
parents’. thoughts about perseverance through high échoo\ for their children
will be shown. Final1yﬁ one synthetic numeral measure will be formed from

all the preceding considerations to represent the dependent variable
consisting of: | ' " ‘ }

(a)' S1-8: Students' Prediction .

(b) P1-6: Parénts‘ Prediction

‘ {c) C€1-2: Comprehensive Prediqiion—-Synthesis
\31-58: Students' Prediction

For each of the six subvériables probing students' thinking about
théir perseverance in high school, there is a value ranging'frbm 1 t5
;corresponding to the grade that the student wants or hopes to attain.
Table 22 givesathe results based on the following topics:
1 - ﬁtudent's Prediction from Future Career
vy

* . ' - ' » >
. 5,
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S2 - Students' Prediction from School Backgroid
S3 - Students' Predfiction from Parents' %ccupation» y
$4 - Students' Prediction from Lack of Money
Sg>- Students' Prediction from Love of Study
S6 - Students' Prediction from School Adjustment
\ ' .
Table 22. . Students' Prediction of Perseverance.
N (Grades 1 through 5) ' | -
1 2 3 4 5 ?
S{ 3 -6 , 81 21 89
Y 6 10 . 0 43 A .
s3 9 19 @ 33 42 .
53,4 8 16 95 37 44
$5 4 4 57 27 108
56 4 . 4 69 30 93 :
¢ " C

i

P4 .
Theoretically, one might hope for a better spread among five divi-
sfons, but the object of the investigation must always be kept, in mind:
prediction of high school grade perseverance. It is perhaps natural that

only a few students answered in 1 or 2. That the number is greater in

3 than in 4 can also be rqadilj explained. First, the third year -is the

a

end of the Basic Cycle; second, and more important, many undecided students

must' have indicated 3 as a somewhat ceptral and imprecise spot. The values

in column,5 indicate the maximum perseverance. Substracting all

valyes in column 5 from 200 hence. signals the probable dropout situation.
' ..




62

The general descriptivé statistics for the six aspects sfuiied are:

“

Mo Mdn X s
51 5 . 4 3.96 1.05
S 3 4 3.81 1.0
$3 3 3 . 3.0 ~1.04
54 3 3 3.46 1.06
3/ $5 5 5 4.4 1.03
| 56 5 8 400 1.0

At first sight at Teast, an important indication of the preceding
statistics s the stability of the dispersion as given by the standard
deviations, |

y A synthetic measure for students' prediction, resulting from the values
given f&r the sbecific six subvariables seems useful and easy to calculate.
‘For eagh subject, the mean of the six numbers inscribed, or more simply,
their sum, can be found without any statistical objection (since tﬁe stan-
dard deviations are equivalent).  This was done and Table 23 shows the result.
‘) Table 23. Students' Prediction of A negative asymmetry seems

Perseverance (Total) v
clear. A candidate who is "sure"

Scores No.
or “desires very much" to perse-
. 28-30" 36 .

2527 47 vere through all the years of the
22-26 42 high school will inscribe the
13-21 26 score "5" every time and his total.
16-18 39

o Q\ 15 or less 10 will be, 6 x 5 = 30. On the other

* 200 hand, for reasons previously stated,

v e e Sk S s o S
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some pupils will always put the score "3", with the total 6 x 3 = 18

For the global S7, the major statistics are: X = 22.81; s = 4.88,

. e

In most research, the preceding synthetiéal value--the sum or mean
. -0f all partial scores--will be the most appropriate, and many times the .
only one. But this case seems special. It is necessary-to know if thé
pupils will project perseverance in their school attendaﬁce. It will be’
sufficient if one cause interferes to create a dropout of an atherwises

. continuing gtudent. The six approaches constitute a chain and it can be

said that the'Etrength of the'whole chain is the strength of the weaker

[T

link. Fbr example, if two subjects A and B have respectively, for the

SiX answers;

the total is 21 in both cases, but the situation is not the same at ail,
. ) So, it “Seems t;gt a perhaps better general information than the sum or the
mean is the lowest of the six values inscribed in S1 through S6. This

new "variable" given by each individual's lowest score was name S8. Here

is how it was distributed. (Table 24,)

Table 24. Students' Prediction of ¢ o

H
i . . : .
i Perseverance (Lowest Score) In this distribution
% Scores No. of Towest s4cores, the mode
{
i 5 19 / and the median are evidently 2
{ 4 22 3; for the other major statis-
. ” |
} 3 m . tics: C o :
s =0.97

i ' ' ‘
! &

» e o
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Pl - P6: Parents' Prediction

A11 that has been said about students' prediction in the above .

section can-be applied, mutatis mutandis, to ihe present parenté‘ ‘
prediction. _' f
"The 206 subjects of the sample were asked to think about their

parents' situation and how 1t might affect their perseverénce-through
high school. Answers were given to four quesiions which constitute&
the subvariables P1 - P4:

'P1: Parents' Attitude

P2: Need of Help |

; P3: .Parents' Knowledge of Stﬁdents‘ D1ff1cu1£1es \ - ; 1
P4: Economical Factor , ' '
" The answers, going from 1 to 5 in each case, are given in the.follow; "
ing table: - ; ‘ ‘ .

Table 25. Parents' Prediction

<

Hope to go through grade

1 2 3 4 5
P T4 4 45 23 124 .
| 2 8 59 30 101 .
p3 4 10 61 35. 90
P4 3 6 56 24 1

It {s clear that the general trend is more optimistic than in

the series "S". The principal statistics for each of the subvariables
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read as follows: ' ' N\
- i
~ Mo Mdn X s !
P1 5 5 4.30  1.00 '
P2 5 5 4.1 1.07 : S
_ P3 5 4 3.98 1.06
P4 5 5 4.17 1.03 :
i
Exactly as in the case of S1 - S6, all the standard deviations are
1, '
between 1.0 and 1.1 indicating high stability of the dispersion.
Two global variables for the section will be established again:
“ “sum-mean” and the special "lowest-score".
; J i [
v The four variables P1 - P4 combined give the following table (which
will represent "Parents' Total Prediction" or PS): ’ ' !
' . !
Table 26 shows 65 students (32.5%) . ?
Table 26. Parents' Total Prediction ' : !
who think that there will be no
o Scores No. —
; - obstacle from their parents in fini-
? 20 65 -
18-19 32 shing high school. This proportion
\ o~
16-17 40 E is not far from the real persever;
14215 20 ance in Venezuela, as noted in the
12-13 30
1 or less 13 first part of this study (persever-
| 200 ance of 36% in 1979)"Fc;r this
) “variable" PS5, the two principal
" statistics are: X=16.57 . ,
s = 3.41. "
AN I
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An additional list of scores representing the whole parents' prediétion
image was calculated by taking, for each subject, the lowest of the four
values he gave for the four subvariables. This d1§tributﬁon of "lowest

} ’

.séares"”, now named P6, is as follows:

Table 27. Parents’' Prediction ) 7
(Towest score) '

Scores No.
5 65 g The mean for this dis-
4 28 tribution is 3.63, and the
3 83 . standard deviation 1.13. T
1 8 ;
200, !

. v
€1 - €2: Prediction--A Synthésis (Focusing on the Dependent Variable)

A1l the preceding considerations in (a) and (b) were orientegrtow;rd

ﬂxthe formation of a single global variable suitable to represent‘the
perseverance prediction, which is the dependent variable in this research.
Values cumulated in S7 (sum of S1 - S6) and P5 (sum of Pl - P4) are o
fntrinsically.and statistically hombgeneous; they can:be readily combined |
to give the qualified numerical aspect of the variable.in question. Y
'Table'28 shows the combined $7 + P5 resufts.b Fér this distribution,
X = 39.20 ‘ ‘ -

s 7.57 . . q }

"with the statistics being calculated from the individual 200 scores, and,

4
L]

-




Table 28.» Students' and Parents' not from the present table,

VU S T

G

Predictions Combined

Whatever the estimation of

scores No. total preﬁiction that may
=50 19 be given by the preceding
45-49 35
40-44 55 sum distribution, the obser-
35-39 37 vations of page 63 compel
30-34 38 us to consider the lowest
25-29 9 : .
20-24 4 score of both S and-P series ‘
15-19 1 as the surest indication of :
10-14 Z, the possibility of perserver- )
200

ance in high school. The

distribution C1 (Sum) will

not be discarded, but rather used when the circumstances seem to call, for it.

The emphasis will be put on C2 or the lowest score of S8 (all §'s) or of

P6'§a11 P's). This C2 will be‘cqnsidered, most generaily, as the predictiqn

Table 29. Prediction using
Lowest Score

- variable in this research. The C2 prediction was distributed as follows:

Simply stated, 90.5% of the

sample do not expect to graduate

Score ' No - D from, high school but rather fo
5 19 drop out atAsomq:point along the A
4 19 way. '
oo The fact that 52.5% of the
2 39 t
1 18 population have the same gfcore is
200 - not very interesting sfatistica]ly,

especially for a refined anal}sis,
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but one must cope with the reality of the samp1e For- this distrtbution,

some 1nterest1ng values are:

-

o Mé = 3
.
- Mdn = 3 .
© . . ] ) I3 B °
X =29 ' -
s =1.01
’ ' ) ) Since the numerical aspects of the different independent variables 3
® ' have been presented and the dependent variable has been esfablished, the '

. statistical analysis of the data will now follow.
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coo ' CHAPTER VI | ' <
STATISTICAL ANALYSIS %,
' it .

Chaptér V dealt with the presentation of the numerical data obtained T 1
from the 200 subject sample. The preseni chapter will examine the statis- : r {

tical,reldtions among the variables. It will consist of three parts, the
s

- first taking into consideration only the dependent variable and its ‘ele- <

ments, with the latter two studyipg the relations bdtween the indepehdent-

and dependent variables.

Someg Internal Relationships ana?qdp ¢

‘

, &
Relationships between Sums and Lowest Scores

. In the preceding dhepter,both shms and lowest scores were studied.

‘For intrinsic but important reasons, it was stated that the 1oWest score
-of all subvar1ab1es in the perseverance prediction investigation was the
most‘appropriate expression of this per56veranée So, it must be clear !

that "c2 - Pred1ction -Lowest Scores" is cons1dered as the pr1mary depend- ' "
ent variable in tﬂ?s analysis. However as 1t is sometimes useful, 1ike

a complementary information, the sum of the subvariables "Cl' - Prediction- .
“Sums" will not be entirely neglected

The six,variab]es involved are: . -

§7: -Studénts' Prediction Sums .

S8 Students Prediction Lowest Scores

,,’r

T . b P

e e P5: Parents' Predict1on-Sums

P6: - Parents APred1ction-Lowest Scores

Cl: Al Predictions Sums (S7 + p5) -

cz: Al Pgedictions -Lowest Scores (of $8 and P6)
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- Among these varfables, fifteen correlations are, poss‘ible ( —— 6 x 5 ), butt i
: ! s uould be worttﬂess for the purpose gf the presenir study: Those . ;
; . . ’
Ty , ‘ “which seem to- be of interest are divided into three groups. * N A
. . ’; . ' N '
ST Hrst Ghowp/ 3 | | o
C L Between S7 and S6,- r = .74 . - o7
R Y - . ," ) ' . ! e . .
oL ' Betweezl PS5 and RG,( = 85\\ ; =g
» . ] ., ! ' ' ' . . L - : ) R
2 W\,/' 7+ 'Between C] and C2, r q 67 ' ’ I
L ’/5\\ ’ _‘-u' “ ,‘ These three coefﬁcfents give the qgrrelation inside é\ach of] the 1
J o o - three sub-grouw of variatﬂes S P and C, They are an indication of the ’ E
. N AR ui- “
1‘ ' ans--whatever their nature--between sulus and 1owest scores.. . \\
I Y second Group R } \ , . o - :
N i D v»-v CTe : Be;ween"S?: and PS5, r.=.70 "
N 2 ' @ R Between $7 and C1;, r = .95 . ,
' & - L3 . - ' ¢
. e  Between P5 (d Cl, r=.89 L -
N R . ) ‘
' e y The purpose of these correutions 'Is to estabHsh the. c:onnections B
. . " between the three "sum variables”. "It wﬂl be 1nteresting to compare
1 . ' ‘ . ‘, - ' ’ g
. . . \them witl\:he results in the' third. group, considered as A\re 1mportant - ‘ o
p' r . , , " .
RN f/ ird. Grou L ek . . / .
o ! - - i o / .
- @ Between S8 and P6, r = .47.. t L - ‘
PEEY . . .o '\ N , ‘ . ,/ , v B . o . . ..
¢ LS . . Between S8 ard C2, r = .95 g ‘

RIPTE LR N _ “Between P6 and czw .58 ° '
This group’ gfves the reIationship between "1ou-score variables
1: B § Which of these nine r's are stﬁis’ﬂcaﬂy sign1f1cant? The diffi-

S P cgty in estabHsMng such a type of trustworthy measure in the case of

R

" the coeff{ie,nt of correl'atfon s well recognized. Neverthe]ess-. as.a




&

N4

.
1 -

VAR
first step, the t‘raditional s, will be found, and, in a second move,
‘Fisher's "z-coefficients"‘and their s 's, which are’ mugh more’stat‘isti-
cally satisfying, will be established. ,

An introductory remark may be useful Génera]]y speaking, a
Toefficient of cor-re1ation is targe or sma'H, not 1n itself, but in rela-
tion to the study being undertaken and the variables included. This
{nterp;-etation 1s'not st«ricﬂ}' a s;at1§t1-ca1 one; 1t iae1ongs to ratfonal
discussion. The only thing that stat1st1cs can do 1s to determine if
\the r's found are positive1y or negative1y signif‘icant

In the present. research with rare specified exceptions, it is edsy
to estabHsh a threshold for a significant coeff'icient two in fact may
be used= one for the level of contt(dence at p < .01 (ordmarﬂy considered
here) and one for the level ¢f conf1dence at p < .05 (signaled when
1] <~;0)] i‘s not reac.:bqu). S0, in tl}e study of r and S.» the cbr:relation o
Wil e signific\a‘nt ‘ | |

atg( W05 if -4 = r o= 14 - o \,'.
and atg( .0 if':-IB r="'.18 |

Since all nine coefficients -found are positive the Towest bei‘ng 47

J\Jé/dear that they are alt significarft at the Tevel p < ,01. Table |

30 provides a complete and more specified Took at the results.
. ‘ . N ‘ LI
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Table 30. Relgptionship between Sumﬁﬁ;@.,

—y—— e e 6

72

f

s .
Variables r Sy Significant
S7 and S8 J4 . .03 Yes, p < .01
'P5 and P6 .85 .02 Yes, p < .01 »
01 and 2 67 . .04 Yes, p < .01
S7 and\{S, .70 .04 Yes, p « .01
§7 and (1 .95 .01 Yes, p < .01
, P5 and C1 .89 .01 Yes, p< .01
“ ﬁ .
S8 and P6 .47 .05 ¢ Yes, p & .Q1 .
™S8 and (2 95 .01 o Jes. p< LA
P and 2 58 05 Yes, p < .01
. ! _1 e ‘.,

-

As previously’\ stated, the Fisher.'s "z-coe¥ficients" are more satis-
s M

N

factory in the caée of correlations because they distribute themselwes
’ A

following a normal curve, which the r's do not.- In the case of the ;'é

* (given bj the Fjsher'ﬁs tabie for each_ corresponding r), the sz (n = 200)

is always the sa‘me, since neither z nor r intervene in the formula of S;°

. i “, . ‘ ‘ o
In fact s, = .07. . In the case of the Fisher's coeffictent,.the 8 *
» \ 1
significant z is: : o
. e . AR
forp < .05: -.14=2z .14 ’ -

-

forp < .01: =.19%z=.19

=3 N ) b

2 ’ ' ——
As for z = .14 and z = .19 where the r's are .respectively...14 and .19,

- . N

.~ . -~
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it is seen that there is practically no difference between the two methods

k.3
for determining the significance. Henceforth therefore, it will not be

necessary to determine the Fisher z's and corresponding sz's.' §§ o

A Case of Partial and Multiple Correlations

v As previously noted, the "Students' Prediction" Group (S) consists
of six different approaches (S1 to S6). Similarly, the "Parents' Predic- N
tion"zhroup (P) presents four aspects (P1 to P4). Are there internal
influenceé amongy these subvariables?, What wbu1d be the 1nf13§nce of each
one if the others were mainfained statistically constant? Is there 5 4

\gossib§1ity that a large dropout factor has been omitted? In fact, what *

. ) v is thé:total influence of the subvariables on fhe variable as a’whole? , N

,K . ‘Answers to sﬁch questions catl for partial and multiple correlafions.

On the other hand, is such a move fmportant %nough to embark upon ¥

a considerable amount of computation and calculation? The solution

™ 7
PAYS

g 4 -
appeared to be a compropise. -

For’this purpose,,section‘S was chosen with its six approaches (S '

. - to S6) and the total score (S7) giving the seven variables of this pFobtgm. P
One .of the six student groups ﬁgrming class "I" was taken as thg present

‘ sample (n = 34), '

5 ‘

i ’ The two essential questions kere:

27 : (a) what is the-global iffluence of'$1 to $6 on the

~4dropout ;situation”?

5 : Y (b) ?hat is the relative influence of each of these

. . subvariables on the:same problem?

{

i B " /

0 £ To solve*the first case, a mu1tt@1e correlation must be established; to
{

kg

"
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answer the second ir;terrogation‘, the calrulation of tﬂhe B coefficients

is necessary. For each situation, a d‘r{eat number of intermediary values

are indispensable. . . .

ar
<

First, every ordinary correlation coefficient among “g'he'seven
YU
variables must be Calculated, followed by a certain nuﬁxber"og':partiﬂ
L
correlation coefficients (35 in th7 only case of question "a"). Table / .
> . \ \ 0

31 presents the fundamental intercorrelations.

v

» . Table 31. Intercorrelations among Variables S1 - S7 -
r sz - s3 s 5 s6 57
S - .58 .39 .3 \,‘.56 66 76
a ) ‘(fi;“-" , 5 o .
S2 . BT .64 .74 .76 - .88 '
@\&\ : | .60 42 40 .7 g
‘ s4 .. © 50 .50 .75
. i r
$5 o . | .61 .81 .
5 i ‘ , <
$6 ’ .83 .
) - ’ K ’
Two remarks are 1n c;rder at this time. First, for the sake of simplicity, g

the above table ginves the coefficients with only two decimals, but for

.more accurate final results, all calculations were computed to at least

four rdecfma] paints.. Second, to see if this "sample within a sampe"/was f

representative,® some coefficients were found for the 200 subjects; the S

differences were not significant,

Y o

4
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The final result for R, the coefficient of multiple correlation
for the sevén variables of the h}esent case, was R = .9969. Because of .
the size of the sample drawn from only one school, it is difficult to

draw an absolute conclusion. The high correlations found indicate that

[
1

these six variables (S1 to S6) are positive factors influencing the -
students' prediction of perseverance in school. )
'The establishment of E2£‘six B coefficients corresponding to S1 to
$6 subvariables required':ien more partial correldtion coefficients than
R. The final re;ults‘are:
. B s
S1 - Future Career .52 : ~
$2- - Academic Background .28 o
.83 - Parents' Occupation .73 !
S4 - Lack of Money £ 64 S .
S5 - Love of Study - .56 ¥ ’
S6 - School Adjustment~ : 79 ' | } g
. ' ‘ . ’ .
The intrinsic value of the ('s is ndt very important here. It is their -

relationships which counf. The higher a 3 ; the higher--andlproportion:
ally-- the relative influence of the subvariable on the variable. In fhis'
case, it séems that all the subvariables are valuable (all have positive -
B 's), but that S6 (School Adustment), followed c]dse]y'by Sg (Parents'(
gccupation) and S4 (Lack of Money) are the %ost important faptbré. Y

(Academi& Background) seems the least important factor (in the students’

point of view ). Table”32 synthesizes the situation. - . .

8 e i A Ry 0 RIS € W
e i o
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- Table 32. S1 to S6 and Respective (3 Coefficients
) ; % of ‘ if Approx3$ate ratio
- Total . .SG = 100 importance

S1 .52 15 66 2

S2 .28 8 36 1

s3 .73 21" 93 3

- ]

s4 .64 18 81 2

< $5 .56 16 71 2
s6 ¢.79 22 100 3

) 3.52 - - . g
Vo ’ ”

Both questions "a" and "b" of page 73 are now answered, but it seems
interesting to add another indication gathered in establishing R and
” the 3's. In fact this.new piece of information refers to one of the

initial questions. What is the direct influence on S7 of each of the

subvériab]es S1 to S6 when e;ch is "freed" (statistically) from the

I

PR,

influence qf the others? This is a case of partial correlation of

- the 5th order\(5 variables "stabilized'). Table 33 ijes the results -

of this analysis.

§
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 Table 33. Correlation of S1 to S6 with 57

]
r_J
/ Partial " (Ordinary
Correlation Correlation)
5th QOrder
<

“ 81 and S7 .86 (.76)

) S2and S7 .58 (.88)

P $3 and S7 .89 . (.71)

: 'S4 and S7 .89 .. (.75)

n $5 and §7 o .81 . S(.a1)

. $6 and 57 .89 ‘ (.83)

+

Note: For comparison, the ordinary coefficient of correlation

3

between each subvariable and S7 is given in parenthesis.
’ £,

The comparison between the two Tists of coefficients is informative.
. There 1is no apparent change in the case of S5, but a remarkable increase
‘for "bpth S4 (14 points) and $3 {?8 points) is noted. S2 registered a

copsiderable drop (30 points). T
Thus, fpi'first indication (ﬁrdinary correlation) of the major
ihportapce of S2 Academic Background, in relation to the sum of S7

(r = .88), must be moderated (partial-correlation = .58): With a less

refined and delicate analysis than with the f3 coefficient, the partial

1 correlatdons alse\?ive an,order of importance of the subvariables. . .

Some Particular Correlations
" This sectfon will be very gaort; The chief reason is that such -

correlations among subvariables were not judged important in the pursuit

’

v

o o, et s~




o 78.

of the objectives of this study. Nevertheless, three particular cases

seem somewhat useful:

1. Many correlations had to Ee establdshed among subvariables in

" order to find the partial correlations, the multiple correlation and the

G coefficfents of the preczging section. These correlations are not

repeated here.

i - \ s
2. Even if all the ten subvariables S1 to S6, and P1.to P4 were

different, a type of {internal verification is possible with some of them.
The subvarigbles are:

S4: Students' Prediction - Lack of Money

P2: Parents' Prediction - Need of Help ""’(/
' P4: Parents' Prediction - Economical Factor
,E;:dent1y‘"Need of Help" is not necessa}ily a "Lagk of Money"; the "Lack
‘of Money" for sfudents and their pércepgign of an_"Economic Factor" in'’
“the }amily which can hamper their school.perseverance are nét synonymous .
Yet- these three things are going in the same diréction. A very Tow r

in sycb a case would arouse suspiqgon. The correlation coefficients

found were: ° . "
« .

~
between S4 and P2, /:u} 53 ~4_
between S4 and P4, r = .51

L

between P2 and P4, r = .68
Their\posit1vé nature is clearly showed by the sy's which are réspectively,

.05, .05 and .04, {If one thinks that the three coefficients of correlation

are far frem 1, it is 1mportant\t6 remember that the subvariables are agpre- :

ciably different, even if there is a certain affinity between them, partic-

. !
ularly among the 1a13}er two (P2 and ’P4).
‘1

b o
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3. A comparison between each subvariable and the dependent vari-'. ‘ |
able seems to be of sgme importance. So for each subvariable S and P,
the correldtion coefficient with (2 was established. The results are

o ) grouped in Table 34, , .

4

,Table 34, Correlation between the Prediction

Subvariables and Perseverance

. 9

st - I(ruture Career .47
/‘4 - S2 - Academic Background .54
; 83 - Parents' Occupation 4 : 4
f . $4 - Lack.of Money .65 B A
L - S5 - Love of Study .4 ’ p
VT $6 - School Adjustment TR o |
P~
‘ Pl - Parents' Attitude 37
5 P2 - Need of Help | .35 »
: ) P3 - Student's Knowledge ‘ S ‘ ‘ g
o ’ ; P4 - Economical® Factor -3 D
<A D‘irecth Ap;;roach_ to the Drbpout Problem _ a ' Co
The best pr-o:edure fé: so1v1n§ a problem is not ﬁeéessarﬂy the most | ‘ r'
_ sophi:\tjcated.‘ In the alna;ysis of thf sample res:ﬂts, it seems that the
direct examination of the apswers to the ten subva.}r;f\abhs 51 - $6, P1 ; P4, 3 '
Yo ﬁrob&b]y even more to thg point than the calculation of the cgefﬁcien‘c
of correlatjén ho’v’fver useful it may b:.; . ' e _‘ . ,
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. For each subvariable, a score of 5 indicated that the point consi-
dered was not a reason to dro'p out of school. So, it may be 1nterest1’g
— to construct-a-list—gtving; in rank-order ,-the-causes—of -leaving scheol

. o ¥
before the end of the fifth year. Table 35/shows this ordering.

Table 35. Reasons for Leaving School

Perseverance

(.

:Subvar1ables . ©CYES NO .
S3 P?rents) Occupation 158 42 ” >
S4 - Lack of Money « 156 44
YA Academj1c Background 129 71‘ .
.+ S1 - Future Career m 89 \,’
P3 - Student's Knowledge of 110 90 v
| ; Parents’ tdea.
— S6 - School Adjustment ' 107 93
' pe Need of Help T 99 01
. S5 - Love of Study 92 108 S
- P4 Econom1ca1}acto'r (Parents) l89 111 Y
T Pl - Parents' Attitude toward 76% 124

0\

o s 3 v oot PR I

)

.,»mwmv«tmw~ o~
-

It is noteworthy\hat the abov&onde@subvariab]es is very

—

close to that obtained in Table 34/a‘t:: the end of the preceding :ec\t{on\.\\\-_

N . 4

" Looking at the same problem from a different perspective, it {s poss-.
. » ‘ ' :
ible to see what subvariables seem to cause early dropouts. Since the J\ ‘

dependent variable.of the whole study is 'derived’ from the 1owest, scores

of the ten subvariables, it is possible to determine what subvariables are.

o«
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principal contributors. Table 36 gives two 1nd1catior}s for eath sub-
varfable in this regard: (a) Frequency when the lowest score is given no
more than three t : (otherwise the "lowest" score is %11ing nothing);

(b) Frequency when the lowest score is given oh]y one time by the sub-

ject. , ' -
A f
Table 36. Subvariables Giving the Lowest Scores
n ) % FREQUENCIES
,J(“‘/” Q
¢ SUBVARIABLES Lowest Score Lowest Score
' ‘ : Mentioned up to Mentioned
“ . 4 o o 3 Times Only Once
§3 - Parents' Occupation ~ ' 49 15
¢ S& - Lack of Money - 4 Soe 2
$2 - Academic Background 2, 8
L
S1 - Future Career ‘ - . 16 3
P3 - Student's Knowledge of" : 16 5
~“Parents’' Idea ‘ :
; S6 - School Adjustment '8 4
P2 - Need of Help 8 S 1
_ S5 - Love of Study ~ 8 2
P4 - Economical Factor (Parents) ' o 0
L Pl - Pare\nts; Attttude toward 6 ‘ ! 2
T Perseverance - '
TTTre— . -]
‘ T——

———

——

5 X . * ' \\\ ] B . K }
- / It can be readily noted that The—o “in Table 36 is exactly the same

: as in Table 35. Tge ma jor impartance of subvérhb]es "$3- Parentsl: -ccupa-

.

tion" and " 5S4 - Lack of Money" as ‘causes of non-perseverance '15 hence

emphasized. . . - . ' N

-




_into quantitative equivalents. Table 41 shows 'tfle corresponding N

Qispersion diagram;

> Table 41, Relationship between Speaking abbut{

Career and Perseverance

C2 - Perseverance

o 1 2 3 4 5
bt ! . * »
§ 4 (frequently) | 3 9. 35 & 8 | 61
. o : ' . ' . ' 3 .
=4 oL 3 (once in a while} 7 16 = 43 6 5 17 - ) / :
N - - ) o .
w® |2 (rarely) i 8 14 6. 5 6 - o S
Qo \ . . feoom .
@ g 1 (never) : 5 6 13 1 1V | 2 : ~ o ,
. : v i S R | .
= / < 2|18, 39 105 19 19 | 200 | '
V . ;
 The coeffici:e:nt r = .14.is positive and significant at the levelp < .05 R
{ o * . S
‘ but not at the level p < .01. “
ﬂ Summary of. Essentfal Correlations . 1
) The conclusions of this statistical ana1ysis will serve as a prewde §
" to the discqsswn that will follow. With this in mind, 1t was deemed use- 4
g ’ 3
ful to group into a single table the essential results of the preceding ' ;‘
v - ¢ “
1
analyses. In each case, the name of each independent variable is given 8
together with its.correlation with'C2 - Perseverance" or the depeident
variable. Table 42 shows the overall statistical significante of each
. correlation coefficient.
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'LZ
. I.Tabl'e 42. Summary of Essential Correlations. ”
: between C2 - Perseverance and the . ' ’ v
. \ ) o .
! R forrelational Variables
VARIABLES ~ - TR SIGNIFICANCE LEVEL
. Group A ‘ g ’ < .05 ,p< 0T ~
Al - sek b NO “NQ ,
A2 - Age T . UYES - “NO 1
& * E
©- A3'- Size of the Family -1 NO 'NO
- A4 - pafents" Occupation ? - !
A5 - Parents' Education .04 - NO < NO A ;
" Group B ' . '
Bl - Mathematic Skills .06 N0 N0 .
] b
. B2 - Reading Skills : -.03 ' NO/’ ©, NO..
B3 - Habits of. Study -1 S ‘NO Lo .,
. t , ‘ 7 ) B . ~
B4 - School Adjustment™ 449 /vss YES , |
-~ ! : - g . .
BS - Student's Motivation .4'50 O YES. VES )
* . B6 - Fam.ﬂy Adjustment .03 NO ' NO . | (-/
" B7 - Future Career 7, - .
. ‘ |
B8 - Speaking about Caréer .14 YES N :
/ .
- [
v »
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o : : CHAPTER VI1 \
\ DISCUSSION AND CONCLUSIONS )
3 L i
'The purpose of this chapter will be to impart the-implications of
the particular set of results obpainéﬁ by this Study,‘pbint}ng out.thése
aspegés that seem moré relevant. A parallel between these re;glts and, .-
other results that havg been‘reported in the Titerature review will be )
¢ established. c | ‘ ' : . '
The sameﬂordering qf variahles as followed in Chapters V and VI will |
be used in the diécpssibn.‘ - ' ' .
- * preliminary Remark about the Results of the | 0 é
\ > j
i

. T ..+ " "Questionnaire of Prediction"

4

o

N , o
Table 35, Chapter VI, provides a list of reasons for leaving school. N\“->\ C
The 1ist gives the results to the Questionnafre of Prediction.™ [t is v

<

clear that this questionnaife was not\primarily prepared for identifying

‘ po§sib1e spebifi; causes of student dropauts but for obtaining data about

o ® A L
a dropout prediction in general; however, the resyits suggest some interest- °
A ® ﬂ »
ing considerations: ‘ ) s .

?

(a), The'subvariables.53 (Student'},qui;ction from Parents’ 0ccuph- o : \
: tiqn), §4 (Student's Prediction from Lack of Money) and S2 (Student's . |
/ - B . . '

Predickion from School Background), represent a reality seen directly by,
/ , v -
- the students. It .is the real students' opinion. . - i : : ’ |
. .

{’(b) The subvariables P2 (Parents' Prediction from Need of Help),

Pl {Parents' Preédiction from Parents' Attitude), represent the parents’

.

qpinibn,as projecfed by the students.
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. (c? In Venézue1a, eQen the poorest wish the best ﬁ9r their children.
They are always ready to sacrifice themselves for. their chi1drenf§ futuré.
queve:t the rea11}y is c]eqr1ylgpprECiafed by the students ;nd for this
reason the parents' opinion, as projected by the ‘students, doesn't repre-

lfent as well as the students personal opinion a real view of the problem.
(d) The add1t1pna1 subvar1ab1es were not stud1ed in as much detail
‘as those specified above. They are also not revealing to the same extent;
and they occupy middle-of-the-road situations in the 1ist. It will be
sufficient to say that P3 (Parents' Knowledge on Pofﬁibi]ity), which seems
to have results comparable with“the "S" subvariables, is the most student
oriented of the four "P's". ) |
. (e) Two factors seeﬁ td be partjcy1arly relevant as possible causes
qf dropout: . ) \ . i
-economic : rebresentedspecia11y*by the su6§ariab1e§ S3 and S4 ;hich, ' v
according with their formulation in the gquestionnaire, are
intimate1y linked. - These findings coincide with the results - .
obtained by Warner, Meeker and Matthews (1960) and the
Canadian Research Committee on Practical Education (1950).
-academic background: in this case has a ?;gia sense and reﬁgesents the.
global student school attaimments necessary to go

further. These results agree with the Felton and

Bigys' paint of view (1977) and the findings of

N Bowman and Matthews (1960).
a4 .
;
. " 1. ! /\
; ‘ . «
0 4
’ “ k.
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’ : Dis*siop g ,
‘ Al: Sex o S e
. After the study‘of the~homo§ene1ty of the sample yith regard to ’
sex (Chapter V), it was found tﬁat tﬁere were no differences between males
and females as to predictions, and the correlation (r = .01) was not
§1gn1f1cpnt (§r = ,07). It is not possible here to confirm the resu1ts
obtained by Dillon (f949) however the present resu1ts are very sim11ar w
’ " to those of Cummings (1949) and Halladay & Andrew (1958) in studies at
” fﬁe co13ege,1evel. The gresent research tends to confirm the Venezuelan
vsituation in general, where, at the high school level at least, equal
oﬁﬁortunity is given to both sexes.
A2: Age .

K It is commonly supposed that older students drop out of school earTier »
than younger pupfls. This was affirmed by Cook (1956) and Greene (1966). ;
The present stu&y reveals thatlthere is reason to maintain this asseré}on.

The iow coefficient of correla}ipé (r = -.15) is'negatively significant

(g:<: .05), that is to say’ihgre is a tendency for o1dér students to drop

éut of school earlier. The ;eqspn given by‘some authors that older stud-

ents have difficulty relating to younger classmates (Greene ’3966, and

Cervantes, 1966) cannot be accepted here because age was taken into account

when grouping the students into dtfferent c]asses In Venezuela, two

aspects seem 1mp9rtant. (a) In genera1,,q1der children are requested by

their parents for physica] and financia1ihé1p. (b) Many older students’ =

are repeating courses. This reveals a poorer background and so their diffi-

Lulty 1n/persever1ng tends to be greater than those proceedtpg'norma11y.

'
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A3: Size of the Family

Y

. | The finding in'this area rati;fies E\he result of an experiment made

by D11lan (1949), and it is clear that the size of the family doesn't L
seem to be an influential factor causing dropouts. Nev’ertheTess, 21%

of students sampled.come from families of 12 pec;p]e‘or more and only

5% of students who ga\;e "5" as a perseverance ?rediction score come from

this kind of family. In spite of this the result obtained through the

analysfs (r = -.115 is not s'ignificant and doesn't permit considering

this factor as a clear, poésible cause of droppirng out.

-, . L9

Ad4: Parents' Occupation

It is not possible through the analysis of the results of this var-
R jable to infer any valuable conclusion. However, because parents’
occupations in Vepezuel,a are strongly 1linked t'o socio-economical levels,
fhe rema;'ks given in the preliminary section of this chapte: can be main- ]

tained as useful (see page 91),

AS: Parents’ EducationalLevel

' The results of th‘e_“study‘suggest that no relatfonship can be establish-
,\ed between A¥ and dropout (r = .04, 5" .07). . A null hypothesis formu-

" lated .between father's e"ducational level and perseverance was supported

" s (X2 = 6.15, with df = 12). These results are inconsistent with those of

Cervantes (1966) and Greene (1966) who-attached special importance to this

t

aspect. It is-to be noted that in Venezuela the constitution of the‘ family'

contributes to a broader 1nﬂ/\u:nt1a1 circle at home than that of the #ather
dnd mother by themselves, whose 'sway may hence be lessened.

L]
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B1: Mathematic Skills

o

The dispersion of the results obtained shows that there is no defined
orientation of paired scores, and so the correlaf:ion coefficient between
this variable and the degree of i)erseverance (r = ..06_) is véry l1ow and
statisticatly not significant. This result confjrms a finding made by
Bayer (1976) who cor:aclude‘d that in a broad sense "aca&emic abﬂi‘t:y" is
not practical for predictfng student's dropout. The scores show a‘ very
poor level for most of the students in this area and, becau/se of this,

there is no clear reason for them tao feel bett{'bo worse and use this °

/ L

As was stated before, this variable included two subvariables:

as a motive for leaving school.

B2: Reading Skills

4

(a) Speed of Reading, and (b) Comprehension of Reading. They were ana-
lysed séparatély and then together. 'T};e coefficient of correlation for
eaci*rone(ra = 00 and r = -.01) and the comBined coefficient (r = -,63)
Sre not significant, | This resulf differs openfy from the~result obtained
by Greene (1966). The stu@ent sample demonstrated ‘good reading skills

but the comgrehension was very poor. The great-difference existing

between the two factors doesn't permit drawing a valuable conclusion,

since each part has Tow and similar correlation with the dependgnt variable.

83: Habits of Study

 The results of this test show a-good spread of distribution. It .
seems that the lack of study skills doesn't constitu~{e a real problem for
these studen'ts. Fr;om this research, it is not possible to draw a'c1ear

relationship between this variable and school perseverance (r = .11).

» . .
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This resuft seems 1in contradiction with the result obtained by Katz and
Wright (1977), however, their study was carried out un&er specﬁaf condi-

tions of .training. For other authors (Voss, 1966, and Summerskill, 1962),

study skills are considered as'a part of a whole called "student capacity",

"achievement" or "backgkounds—"

Bd;\‘Schoo1 Adjustment

to clear evidence that a pupil with a good school

This study puts j
adjustment has more of ¥ chance to pérsevere-thqn anQEher ?ithout this
disposition. The coefficient of correlation fognd betweeﬁ/B4- School
Adjustﬂgnt and C2- Perseverance (r = :45) {s rather high,etaking in mind
that it is calculated between two quite different variables and the qéta
nNNﬁwere obtained using different kinas of instruments (Garrett, 1966). The
-coefficient of correlation is clearly significant (p < .01). It is to be

noted that the correlation between S6- Prediction from School Ad;ustment‘

and B4- Questionnaire - School Adjustment (r = .59) is also quite high in

the circumstances where the instruments for these variables were applied.
This Tatter coefficieat reinforces the preceding one. The,;esugi agrees
‘with many other findings (Lich£er, 1962; Schreiber, 1967; Thomas, 1954;
Johnson, 1948; Greene, 1966; Cervdntes, 1§66;.Summersk111, 1962; Astin,

1967; U. C. S. dflGreater vancouver Area, 1970). .

School adjustment seems to play an important roié in the probliem of '

-

('persgverance. In other words, school adjustment strongly influences the

® A
decision to either stay in school or to leave it. , j’ .
B5: Student's Motivation ) ' . .

R
The results obtained for -this variable are very similar to those of

-~

’
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‘ | ' =
the freceding variable. Reasons for this may include:
(a) Many aspects considered in the test of Mot1vationﬁﬁ£§ very

similar to those contained in the test of School Adjustment; in part both

1 4

are méasuring aspects related-to the.degree of students' satisfaction.

{h) The natural tendency of a‘Venezuelan student %o overestimate

v

himself. A coefficient of correlation of .45 which is clearly signifi-

cant (p =';::01) means that tnereJis an‘interesting re1a§ion betweeh
stndent's motivation and student's persevérance.

The coefficient of correlation found between "C1- Sum of all ten
subvariables and B5- Student's Mgtivation" (r =..66) reinforces the pre-
ceding results {see page 87). ‘Similar resu1ts were obtained by Summerskill

]

(1962) and Iffert (1957).
e 4

B64 Family Adjustment ' : (\\‘.‘F
The very low and non- signlficant corre1at1on found for thisva 1ab1e

(r = .03) suggests that greater or lesser family adjusiment 1s not a cause

of dropout problem. It can be easily presumed that for some students a

and for others with bad family adjustment, school is a desirabl harbor

good fam11y adjustment is a positive force in the pursuit of tnygr studies,
of'peace and friendship. This may be true in Venezuela. However, several
oth%r findings (Kettering Foundation, 1979; Wrenn, 1967 Cervantes, 1966;
The Canadian Research-Committee on Pract1ca1 Education, 1950; and Cope,

\
1975) are in contradiction with the results of the present study.

B7: Future Career Desired s

_The considerations given for this variable in Chapter.V can pe taken .

as disgussions pd&hts. The Tow number of students that énswered this

.
I |
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group (N = 18) 3 spoke frequently and 5 never. For these two extreme

98
question and the impossibility of establishihg any vdluable corre]a%?on
are factors that prevented reaching a conclusion, at least numericany.

B8: Speaking about a Career oo

.A low but signifiéant cor;e1ation was found beeren C2- Perseverance
and B%f Speaking about a Caéeqiikr = 14 with p < .95). This implies
that,‘to a certain extent, the more frequently children speak with their
parents about their future career, the better their perseverance. It is
1nteresti;§.£o furthér compare those students who gave 5 as a prediction
value with those who gave 1. In the first group (N = 19) 8 spoke frequently

b

with fheiﬁ'parents about their future career and 1 never. In the second

- AN
groups the difference is very npticeabTe, but‘nqt for the majority of;the
200 subjects. It is curieus also that it is in the homes where the father
has no defined accupation where the subject of future 2Preers is mentioned
more frequently (45% against 28% for all other groups). In spite.of thesg
éonéiderations, it is difficult to formulate a global asé??tion with 2

sufficient degree of confidence concerning the specific relevance of this

‘

var}ab1e. )
| Conclusions
In light of the statistical andlysis and discussion of the results
obtained throuéh the‘present study, it is possiblé to conclude that:
1. The study establishes empirically the existence of the potent%a]

problem of dropohts in the Yenezugian secondary school and serves to

validate the general stati

£} . J

\
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2. Factors re1atéd to: . * '
-the socio-economgcal . status of the family
_-a student's gChool adjustment . <

-a student‘s motivation toward the school and his studies
appear as the most salient factors influencing student dropouts.
3. The student's age and the degree of orientation toward the stud-
ent's fupure career given py the parents;qupear as additional qossible

stimuli in the dropout problem.

-\!E 4. Those factors related to sex, size of the family, parents' edu-

cational level and the 3cademic skills studied in this reséarch cannot be

considered as possible causes of student dropouts. * ’
The profile of the potential dropéut from the Venezuelan h 001*

is a student with Tow school adjustment and low mopivétion toward studying.

+ He is also 1ikely to be an older student in relation to his peer group in

the same grade ahd to come from a family with a low socio-economical

status, who rarely discuss future.career orientations.

o
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QUESTIONNAIRE

4

for Individual and Family Information

Instructions

- The information we are requiring from you in this questionpaire
will be used for general purposes. The infarmation you give will

be held confidential and no personal references will be made.

. - " Before answering, read carefully the instructions that precede

. each question.
!

.~ Take time to answer all questions carefully. In case of doubt, ’

ask the teacher for assistance, .

Write clearly:

Last Name -

w

Name ' ‘ “ 3

Age Grade ° ‘ Section

$¢hool ; ’ Lt

Date

{
i
3
H
!
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SEX: Write an X in -the corresponding square:

[::] female
[:] male o,

* %
AGE : What is your age? .

1

years

SIZE OF THE FAMILY

Indicate how many person$ live with you at home (including youfself):

persons

How many brothers and sisters do you have?

brothers
» sisters ;
4 ‘ .
o ' A
PARENTS' PROFESSION g

What is your mother's occupation?

What is your father's occupation?

PARENTS' EDUCATIONAL LEVEL

Indicate the level of studies thgi your mother has attained by writing

J
an X in the torresponding square:

.

None
° Elementary School
Secondary School
Normal School
Pedagogical Institute
University

Qther

Ooooooo
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Indicate the level of studies that your father has attained by writ-

ing an X in the corresponding square:
<
None

Etlementary School

Q]

Secondary Schoal”

»

]

] Normal school /
e [] redagogical Institute ’
University

O
[:] Other

6. PARENTS' ORIENTATION FOR A CAREER -

In this_duestiOn please indicate 15/&our parents discuss possible
future careers with you and how often? ' .
‘ r,///h.-\ﬁ Write an X in the corresponding square:
D I speak frequently with my parénts about my future
career. ,
D I speak now and then with my parenté about my futurj
Career. : . l T

E:] My parents» rarely speak to me about my future career.

. T [:] My parents never speak to me about my future career.
7. FUTURE CAREER ' A

And now, tell me:

, _ N .
) ’/,—(: What do you wish to do when you leave high school?




1c8 -

QUESTIONNAIRE FOR PREDICTION

‘*”‘Instrucf{ﬁhs- - Do not write your name on this sheet.

- TheLaﬁfbrmat1on given by this questionnaire will ne1ther be known
. by y the principal nor the personnel of the school.

" - Be sincere in answering the questions. Before,answering, read each
question carefully. -

5 -
1y You know that many professions which are practiced in Venezuela do
not require a complete course of studied in the secondary school.

\ C Th?nk of what you intend to be in the future. How many years, of
study will be required? . .
Write an X in the corresponding square
‘1 2131.4 5 ,
4 2. You know your elementafy schoot backgro‘ﬁﬂ" You also know the diffi-
- culty you have in following the courses in the secondary school for ~
. lacking the basic knowledge. Considering this point, how many years

will you be able tao study in the secondary school?
Write an X in the corresponding square.

|1 2]3]4'5

3. Think ‘about your parents' eccupation and the help that they w11"need
o from you Maybe you will be compelled to interrupt your studies in
order to help them. If this occurs, how many years do you expect to
study in the secandary school? : ‘
‘Write an X in the correspond1ng square..; 3‘

1| 2 3) 4 5

]

7/

4. Today all ‘things are expensive. Books dhd school materials are costly.
Will your parents have enough money to meet the expenses? This reason-
) . ing will allow you to forecast how many .years you w111 study 1n the n
L s _ ,secondary school. . ) ~
Write an X in the corresponding square. . C , (/’,,

BEERRE 4HSJ
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Examine if §ou Tike to study or not. According to this criterion
it will be easy for you to forecast how many years you will remain
in the secondary %chool.

Write an X in the corresponding square.

HIEREENE

Reflect on how you feel in the school with the teachers and the class-
mates, good or bad. According to this criterion you will be able to
see if you will continue your studies or not and how many years.

Write an X in the corresponding square.

2 [2 ’3’ 4H5|

NHAT D0 YOUR PARENTS THINK

4

What do your parents think of your studies? Are they satisfied or
not? Hqw many years will your parents allow you to pursue your
studies? . *
Write an X in the corresponding square.

KRR IS\\
"Think about your parents' profession. Perhaps'‘they want you to be

what they are now. Perhaps they want you to be better than them.
According to this criterion how many years will they allow you to
study in the secondary school?

Write an X in the cprresponding square. —

7

1 2 3 4 [5
i

3.5 Your parents know the facility or difficulty you have in studying;

that gives them an idea about if you will continue to study or not
and for how many years. How many years will they allow you to study?
Write an X in the corresponding square. ‘ -

E 2”3,4 s |

Maybe you wish to study a lot or- maybe not. The point is if your
parents will be able to pay for your studies. What do your parents
think about it? How many years will your parents allow you to study?
Write an X in the corresponding square. .

i -

12 [3 )] |[s- '
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INSTRUCCIONES
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CUESTIONART O

Informacién individual y familiar

!

. La informacidn que se le solicita en ¥ste cuestionario
<

serd utilizada globalmente y sus-datos personales seran
considerados como informacién privada,no permitiéndose

su publicacifn. .
. La colaboracifn que usted preste medjante el
de estos datos con la mayor exactitud posible, contribuird

-

V.
"suyministro

a una mejor marcha de su Liceo, lo cual redundard en su

bien personal. _

. Lea atentamente las_instrucciones que preceden a cada una

de las preghntas para dar la correcta respuesta.Usted dis-

pdndré del tiempo necesario para completar el cuestipnario.
. No deje de contestar ninguna de las preguntas_.Si tiene

alguna duaa, consulte con g1 Profesor que le a§iste\en es-

tos momentos.

it

-

Escriba con letra bien clara :

-~

APELLIDOS : !
NOMBRE (s ) ;
CURSO_ SECCION EDAD “;Xy(

INSTITUTO FECHA :
— (
\
»
. 1 %
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(%Y . “ . ]11‘ ’

. ( s ' .
‘ I{jSEXO : Marque con una (X) el'cuadrito correspondientet
s . ’ ) : « . »

D varén : -
» \

2. EDAD Cudntos afos tiene ?
Tengo anos.

1

3. CARGA FAMILIAR : Indique cuéntas‘lp_érsonas viven con usted en

1a casa (incliyase usted mismo) .

En mi casa vivimos un total de B pe;'son.as
™~ E | Cudntos herman:)s tiene usted ?(mcluyase usted, mmno}p
Nosotros somos: '
varones
I ' : Y ——— henbras ,

4 PROFESION DE LOS PADRES :

gjjx
. En qué trabaja su papd ?

L l\ ’ /*
. 5. NIVEL EDUCATIVO DE'LOS PADRES :\ 7
Indique el tipo de estudms que tiene cursados su mami marcando
- o con una (X) el correspondmnte cuadrito : \
D Ninguno .
; . . : . N
o ‘ . r_—_] Escuela Primaria s ’
L D Secundaria ’ .
LT o Normal (Maestru) o ’
. . @ A ) ~ ~
) \ LA D Instituto, Pedag6gico “ :

i

. [:l Universidad - . v ‘ /_\ ' :

’ - D Otro- o f
[+ v ’ ' . T . .

- .o ¢ . N RN ’ M

oo
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Indique el tipo de estudios que tiene cursados su papd marcando
con una (X) el corresppndiente cuadrito : -

Ninguno®

Escuela Primaria
Secundaria

Normal (Maestro)
instituto Pedagégico

~

Universidad

Oooosaoon

Otro

- 6. ORIENTAEION DE LOS PADRES PARA UNA CARRERA :

Contestando a esta pregunta usted indicard si sus padres (uno G otro)
le dan a usted algdn tipo de orientacidn acerca de su futura carre-
. ra 0 oficio. '

. ¢ Marque una (X) en el correspohdiente cuadrito después de leer
con toda atencidn la frase ; )

[:] Hablo con frecuencia con dlgunO'de mis padres acerca
» de mi futdra carrera.

[:] Hablo de vez en cuando con alguno.de mis padres a-
cerca de mi futyra carrera. :
©»

[] Hablo muy raramente con mis padres acerca de mi fu-
tura carrera.

3
: [:] Yo nunca hablo con mis padres acerca de mi futura
carrem. ' . )

»

. QUE ES LO QUE PIENSA USTED SER EN SU FUTURO ?

Teeenns v+ o - -000000000. ... . \'\

» 7

¢ . -
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CUESTIONARIO DE PREDICCION

»

v Instrucciones

La informacidn sue se Te vé,a pedir ahora no va a ser corocida por
el Director de su 1iceo ni tamp0co\por el resto deL,personal del mismo .

ﬁb escriba su nombre en esta hoja. Trate de contestar con toda sin-
ceridad a las preguntas que e le hacen.

Antes de contestar reflexione detenidamente sobre cada punto.

SU CRITERIO PERSONAL

]
1. Usted sabe que muchas de las profesiones u oficios que Hoy pue-

TR ' den .ejercerse en Venezuela no requieren el haber terminado todos los cur-
e . 'sos de Bachillerato. Pensando en lo-que usted va a ser mas tarde, cuantos
anos de Securidaria cree usted que va a'neggsitar terminar?

Marque con (X) el correspondiente cuadrito. ’/

i 5

J 2" .3t 4 5.

2. Usted conoce la base de conocimientos que usted trae de su Pri-

maria.Usted sabe tambign la dificultad que encuentra para seguir sus es-
tudios de'Sécundaria'por Ta falta'de conocimientos bésicos, 1o cual le
- di%icu]ta sdcar adelante sus materias. %onsidérando este problema: Cudn-
tos afios de Bachillerato cree. usted gue podra‘terminar ?

-
Marque con (X) el correspondiente cuadrito.
. . ”

1 2 3 & |15
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3. Piense un momento en la ocupacidn de sus padres y en la nece-
sidad que ellos tiengn de su ayuda presente. Es posible que usted tenga
que interrumpir sus estudios para podey trabajar y ayudarles. Si esto es
posible que ocurra, cudntos afos de Bachillerato cree usted qué te serd
posible terminar?:

Marque con (X) el correspondiente cuadrito.

1 7 3 7 5

4. Hby ;n dia todo es caro. Los libros y el material escolar’en
general son muy caros. Tendrdn sus padres dinero“suficiente para pagar’
sus estudios ? Esto le puede permitir a usted predecif , mds ¢ menos ; has-
ta ‘qué ano de Secundaria podrd estudiar.

Marque con (X) el cofrespondiente cuadrito.

1 2 3 4 5

J

‘- 5. Es necesario que piense si verdaderamente le gusta estudiar o

 no. De acuerdo a este criterio personal es ficil para usted calcular cyén-

o
-

tos anos va -a estudiar en Secundaria.

Marque con (X) el correspondiente cuadrito.

1 2 3 4 5

= "‘ ¥ x
6. Piense un poco en camo siente eq'el Liceo, con sus Profesores

y compafieros. Esto determina el hecho de sentirse a gusto & a disgusto.

De acuerdo a esto puede preveer si va a contfnuar estidiando o no y por

o 2 wnw

-
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L
N A}
- A

cudnto tiempo. Indique el nimero de anos que piensa estudiar en Se-

L]

cundaria marcando con &) el correspondiente cuadrito.

~

1 2" 3 4 5

o QUE PIENSAN SUS PADRES .

1.

1
sobre sus estudios a favor O en contra de los mismos

Piense en 10§ comentarios que su papd 6 su mamd han hecho ,
. Esto le per-

mitird darse sobrada idea acerca de,lo que ellos, piensan. Cudntos a-
nos cree usted que ellos Te permitiran estudiar en Secundaria ? ;

Marque una (X) en el correspondiente cuadrito. , J

1 2 3 4 ‘Ls

\

2. Piense en la Profesidn de sus padres y en el deseo que e- )
, 1los tienen'de que sea 10 que ellos son, de que Tes ayude o dé que 7
Tlegue a superarse en la vida. De acuerdo a este criterio, cuintos

afiog cree usted que podrd terminar en Secundaria ?

Marque una (X) en el correspondiente cuadrito.

! 1 2 3 4 5

Wy g e

* 3. Sus padpgs conocen la facilidad o dificultad que usted tie-
ne para estiadiar y por 1o mismo ellos determinardn si usted ha de
continuar estudiando ¢ no y por cudntos afios. Cudntos afos ?

Marque con (X) el correspondiente cuadrito.

b ¢

&




