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" The intense poTitical competi%ioﬁ between the Maoist 1{ne d- /////
the revisionist 11ne'has ettled down into an economic revolution o “

* through® the Qransformation;ﬂﬁth education system and a new insti-
« tutional and ideo]ogica],framework. .
" The priokity\of economj& recovery over polit%éal éfass struggle
apﬁears to stem from a serious economic imperati?e/whereby political
and ideological copsiderations -become pe}fﬁnctory’and reform proposals
are put forward on principally economic grounds, indicating an- ’
alternative route to the Chinese Revolution.
"The study evaluates the respective bearings of politiéa] -
ideology and economic necessity on .the posE:MaO’educational reform
and the problehé which arise in an attempt to shep some Tight.on .
the spirit and substance of‘the revampeq education system. ‘ .
. Apparently, fhe‘post-Mao educational formula is one tﬁat is

more academic than Mao's revolutionary Todel. bqé*more révo]utionary

than that of the early sixties.
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— CHAPTER I‘
‘. - INTRODUCTION '
- I. Statemen the Problem |

T

The socialist revo]utio{ in China is a totambn aimed

at establishing a new society snd a new way of er Nhﬂe the‘
" older peop]; with old mentath must be remo'lded the new “ -

genera on is being molded according to the new state ideology,

that is, "Marxism—Leninism-Mao Tsetung Thought." And it is this :

\
1deo]ogy which lies at the heart of China's educatibnal system

5.
but which also constitutes the cayse of much controve_rsy over

) actua] educatwna] Jpractices due to conflicts wi thiL the ideology.

As M'i chael Yahuda has underlined: "This approach (Ldeo]ogy' is

. t_:ount'erposed to ?a?ﬁty') tends to depict-ideologically committed ‘

" leaders as continuously seeking to bend an ihtractab]e’r‘eaﬂty to

their will. ol By focussing on the 1dgologica1 factor in this

'J

part1cu1ar' way, the role of 1deo]ogy/-(.pa)litica1 and econom1c) in

the past-Mao educational reform should receive its specia] attention

»

in the present study.
I‘[hg concept "ideology" is here defined, in the words of
Franz Schurmann, as "a manner of thinking characteristic of an ’

organization n Yhe si'gnificance of this definition is.that not

: \
T 1M1chae1 Yahuda, "Ap roaches t Chinese Politics," in
Political Studies (Vol X VI, No. 2, 1978), p. 262.

2
F. Schurmann, Ideo'lo and Organiizatfon in Communist China;
(Berkeley, University o?.(‘.ah?ornja ress, 1968}, p. 18.

2
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v 'oniy can 2 pohticai system be %ed os an organization in its
‘ own right, but it a]so typicaHy embodies a diverse array of ’
orgamzatibns, each ‘of which by definition, possesses an ideology.
of some kind. ! The prominence of ideology becomes® particulariy
‘ conspicuous in communist politica] systems, not on]y because they , ’
are. invariably distinguished by’ the dominant role of a powerful
~ ~O\r-ganizzit:ion, the communist party, but also because they are
. unequivocally and irrevFrsib]:y commi tted to }:he ideo]ogy\of
Marxism-Leninism, no matter how divergent their respective 2 &
interpretations of the latter ma;' be.‘as it is in the case of the

?

' Soviet Union and China. R

’b In his classic analysis of the ideolog)t of ihe lChinose
.Conmunist Party, Schurmann makes a distinction between "pure -
ideology" and "practical idtjégy.“ The former is "a st of -
jdeas designed tg*‘g'ive the Thdividual a unified and—'-conscious'
.worid view," while the latter is "a set of 1deas designed to give

; ’ the individual rational instruments for action " In Shurmann's

view, the CCP equates Marxism-Lenimsm with pure ideology,
, & - -
r ) construing it as fixed and unchanging. It is only w/hen,the pure -

L ) ideology of Marxism-Leninism is combined with the concrete practice

L3

’ o ) 4 . ’ . R

| /
? { R4
| ’ : ]This accoudts for the persistent growth of factional S
/ ' A politics j e Chinese society. See, e. g , Barbdara Pillsbury,
"Factionalism Observed: Behind the 'Face' of Harmony in A

,‘1-' Chinese Community,” The China Quarterly (No. 74, 1978), pp. 241 272

' 2See. e.g., John Gurley, "The Dia]ectics of Development: .
USSR Versus China," Modern China {No. 2, Apr'iiL 1978), pp. 125-156. .




of revolution and cont'radiction in China, he argues, that pract?g:al
ideology emergesy“namely, the "thought of Mao Tse—tung "It is '

1

through this practical application that Marxism is sinified As

'such, , the thought of Mao Tse- tung is viewed as "ever-changing and ,

ever expanding," 1n Schurmann's view. He ‘goes _on to say that the
) essence of ‘the CC’P world view js the theory of ¢l ass struggle and
that "the theory of contradlction.s, derived from Marxism, serves
as the centya] 1dea aning pure and practical ideology. "2
According to Charles Cary, ideo]ogy can be expressed or reﬂectgd ‘

“in an 1ndiv1dua1 s belief system ar 1n socialist terms,"world

out]ook " or "world view." Under world view is understood. an
1ndiv1dual’s system of phﬂosophical, sciehtific. po]itica], moral
and aesthetic 1deas and convictions, whmh express a conceptfon
“of his natura] and social environment and his attitude toward it,
and determine the' general directidn of all of Hs activity. All

Chinese citizens are 'expected_to‘possess “such a common world view

reflecting Marxist-Leninist 1deology anﬂ_ Mao Tse-tung Thought.

-~ ,

e "

]See, for example, Stuart Schram, "The Marxist," cg;D*ick )
Wilson {ed.), Mao Tse-tung in the.Scales of Hfstor_y (Cambridge
University Press, 1977) p. 65, °

Zeranz Schurmann, ibid., pp. 22, 24 and 27.
?Char]es Cary@¥'Patterns of Emphasis upon Marxist-Leninist
.Ideology," 1in Comp¥rative Education Review, No..1, February,
1976, p. 11. . ' '

"

1
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ls . Whether Chinese people do possess a conmon world view ¢
reflecting Marxist-Len1nist-Maoist 1deology is an important po11t1cal
question Accord1ng to this 1deology, communist society is- the
h _culminating stage of societal development .and citizens are
; ) \§\‘\\ ‘ morally ooliged'to advance that development. Hen;e, the trans- |
o formation of China from asocio]ist into a communist society is '

" possible but not automatic. In other words, commuinism must be

constructed, and the construction_of communism necessitates work:

- and sacrifice. A comgpnly held»MErxist-Lenini;t-Ma61st world view i

s wouTd presumably motivate the willing contributions of Chinese
ral

no citizens to this job and thereby expedite itiigompletion
?ﬁh acquisition by Chinese young people of a Marxist-Leninist-

-

Maoist world view is not left to chance, however.. For example,.

one'of the official tasks of the Chinese schools is to inculcate -
in. the young people a Marxist-Leninist-Maoist world view, and to

corry out this task the school uses mot formal instruction and

extracurricular activities, Individuals with a Marxist-Leninist-
"Maoist world view are moragﬁy obliged to display se1f1essness,
- ; altruism, social responsibility, and, in Maoist temms, the readiness

to "serve the people." Such indeed is the principal concern of

¢

f socjalist education, and an inherent part of the po1it1o§1 soctali-
zation réqniméd for building a classless iociety.‘ in Lenin's
. words, this transformatiom of the character and consciousness of
a beop]g‘is "the beg?nning of a revolution that is mucm more |

'djff1ou1t. more material, more radical and decisive than the over-
// y 7 -




“itself in all ffe]dg of a society with marked vitality.

~ e

Ta.

throw of the bourgeois, for #t is a victory over personal coqserva;

tiveness, indiscipline, petty;bourgeois egoism, a victory Aver

the habits that aceursed capitalism left as a heritage to the
workers and peasant. ul ) . L oo F
Once a politica] ideology is accepted, it tends t0rperpetuate

2 14

appears that is perpetuation in the‘fie]d of-education is becoming

increasingly apparent 1n=any society since the tqyn of the century,

especially in a society controlled by a strong single-pary '
’ \

]

government squ as in the- Chinese society. it follows, therefore,’

that in spite of important ideological and tacticg}/differences
p. o)

-, among existing socialist states, an examination éf their educationa

systems and philosophies underlying these systems revéals poipts

of ‘convergences. Among these is a é;ear and consistent formulation -

of the kind of person socialist schools would produce. The

-

" embgdiment of the socialist ideas is the pérsbn whose actions are

motivated by the needs of others and by socialist constructidp.‘ .
The building of socialism, according to the fraditiqﬂi} ’
Marg;sts, demands in the fin;t instance a, condition of mater1a1

affluence to be shared by all according to needs.. This is the’

. highest 1deal of socialist ecoﬁomy. Economic*deve]ppment in

4

|- Ty.r. Lenin. "A Great Beginning," 1n,Se1ected Works (No. Ix.
New York, 1937), pp. 423-424,

2

Harold D. Lasswell, Politics: Who .Gets Hhat{ Hhen, How (New-

York: The World Publishing Co., 1968}, p. 169.

T
.

=

¢

~
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socialist states is not left to the‘mechaniém of a free market

andois more than just an abstract economic concept. Acéoyding
to T.H. Si1éock, economiéldeve1opnent is a normative concept.
As such, we have in view certain objectives such as growih in
gross national product per capita, steady growth witybut 1siBé
. accelerations or dece]erationé, or a defined rate of growth in

‘national income, we study -the conditions which facilitate or

prevent the accomplishment of these objectives. This normative

EhY
approach is sensible because in economics ‘we are studying a syétem
4

of-means and ends, and it is not sensible to pretend that we .
3 ’ ] . ~

are not concerned about success or failure, -

Iy

At a 1961 OECD conference held in~ﬁ63hington,\g:§., it was

Tre——

argued that investment in education facilitated economic dEVé]bﬁhentL‘r\\_ﬂ_\‘ ;

in two dimensions: by fostering technological innovations and“by )

2 " .

increasing,tﬂé productivity of labour.” Mark Blaug put forward -

B the idea that the formu]at1on of the theory of human capital s1gna1]ed

II3

"the 'birth' of the economics of education. Such positions,

& . ]
h .

T H. Silcock, "The role of Education in the Po]1tica1 and
Economic Development of Southeast Asia," in D. Piper & T. Cole
(eds.) Post-Primary Education and Political and Economic Development
(Duke University Press, 1964), p. 200.

- See the proceedings of the conference reported in OECD,

- Policy Conference on Economic Growth and Investment in Education
(Paris, 1962). Cited by J. Karabel & A. Halsey (eds.) in Power
and Ideology in Education (New York, Oxford University Press, -
1977), p. 308.

33, Xarabel & A. Halsey, ibid., p.-307.

~

>
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héwever. presupposed that all the necessary and willing cooperét'l‘on'

at all levels of government would be forthcomﬁng. Whiley actually, :

such cooperation will usua]ly be required to achieve maximum

¥

. results of growth ‘the different economic and poht1ca1 institutions

in a society 1nteract w1th orée another and may produce very different ~

results. Indeed, in recent years, the theory of human capital

has fallen into_disfavour among policy-makers in the advanced Western
a - v ‘

nations.! ' '

The change in economic-political orientations is also reflected

_in the sphere of education. As The China Quarterly, reviewing

K.E. Priestley's work, stated:
No field of inquiry regarding Communist China is .
.potentially more rewarding in terms of providing
better clues to the regime's prospects for attaining .
its ‘long-range political-and economic goals than the

undew{:omw control..

More significantly, howevers—the Chinese educationa'lvsystemw
reveals contradi’ctions—-contradictions between mo Titical

and economic goals. ‘The post-Mao educational reform is

Nudy of the educational sygtem which has evolved .

essentially arresponse to an/the/rswmg of the ‘political pendu1um
to the economic side. /en/e, study-of th¥educational system of

any -country in terms of political ideology and economic goals—is: -

"~ Books, 1962), befpre the title page.
s <fp

! ee, for example, the proceedings of OECD conferences
pﬁ) ed in Education, Inequality and Life Chances (OECD, Paris,
]9/7 \ :

KE Priestley, Education in China (Hong Kong: Dragonﬂy

-
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-~ No doubt, Western China-watchers have produced a considerable

e . ' ~ ‘ R 1

of great re]evaneé,anﬁ-me its our close attention. In fact, this -
C \

stnéy of ideology and ecohomic development in relation to education

concern of manyveducational decision-makers

r L f
and administrafpns, espe¢ially in the context of Third World

systems has been the prl

countries -such as Cuba apd Tanzania. °
Al

1I. Significance of the Study

- . '

. The present/@tmdy is tige1y; it relates to a practical

" problem o% nture educational direction and the entire Chinese

population, as well as the decision-making apparatus of the R
Party bureau. It also :%tempts to sharpen the definitions ef

__some 1m58%&ant political and edusational concepts and relationships

wh1ch have been and still are so puzzling to foreign observers ' .
| Thus, it hopes to fill a research gap found among Western "China

scholars." This research gap centers on.the role of ideology ‘
(political and economic) in the understanding of China's educational

revolution. -

—

amount of literaeure attempt;ng to explain the deyelopment of the
. Chinese revolution*\but the bulk qf these worke, unfortunately, |
_ suffers from-one or'hpth of two deficiencies: "an escessive

focus on the' ‘pawer struggle' in China's leadership group an&/or

an unwillingness to treat Marxism-Leninism seriously as a factor




”»

in understanding the Chinese revolut‘lon."] -

In a more general context, Ro]ﬂland Paulston concluded that

the existing studies on social and educational change failed to

address themselves to two major inadequacies, among others,

(1) As mjor reforms are always a partisan, political
process [implying redistribution of power, the lack
of attempts to specify ideological, interest-
group, and other conflicts means that most reform
studies present a narrow, unsophisticated and
Targely 'technical' assessment of why and how

. reforms take place.. B

(2). .Few indeed are the studies that seek to specify

' ‘cu] ture-change components of reforms, and then
assess the reform's effectiveness in securing the
sought-after changes, or new cognitive and
evaluational modes. 2

To "bridge" these research gaps, Paulston suggested a
methodo]og&: "...if we are to gain greater insigh‘t into why
and how educational reforms occur, I suggest that such gains_ -
will follow in large measure from a more sophisticated and »
ipsightfu’l use of the dialectical method in all its variations.“3
' The present study on post-Mao educational reform tries to

‘evaluate the two-line party struggle (radicals versus moderates)

_Anterpretation of educational reform in terms of the support

Ve
'

]R Levy, "Understanding China's Socialist Revolution--The
.Role of Ideology," in Modern China (October 1977), p. 489,

“\
” 2Roﬂand Paulston, Conflictin Theories of Social and Educa-
tional Change (Pittsburgh: _University Centre for International
Studies, University of Pittsburgh, 1978), pp. 43-44.

bid., p. 3




".given by ‘various leaders to different po]iciesfand at the same time -
examine the ideological roots of'gbese different sets of positions
in the hope of understanding the reTationships between educational

theory and practice. - . e

III. Scope and Limitation of the Study

The present study is mainly confined to exploring the post-

Mao educational reform ftgm a political and economic perspect1ve -
e J
Preceding periods of China's education record are treated on a

selective basis to furnish a proper ‘context in which to appraise

the continuity and di;contig@ity of the chrreﬁt educational
transformation. N

Apparently, the 1imi£ation of such a stuéy clearly manifesis
itself in the collection of data because the Iing between genuine
official policy declarations and mere 1deo]ogicql'rationalizations

often becomes indistinguishable. Nevertheless, the official announce-

ments, taken at face value, must still be considereﬁ a_usefu1

point of departure for the study, at least, on a theoretical level,

Inevitable as they appear to be, the limitations of official

announcements can be somewhat d1m1n1shed by referrlng to secondary
source materials such as press reports and travellers' tales, which
help to sift out the true from the false. By and large, ‘the gfficjal
publications are inside sources of information and can be of more

use if data are treated with due discrimination. .




-

s »~~¢ On the other hand, secondary source‘maéeria1s, indispensable

-1-

as they sometimes are, suffer one serious limitation in-the present
work in thdt, to the best of the writer's knowledge, there has .been
‘hitherto 1ittle comprehensive and systematic study on post-Mao
education,- although there have been a number of articles and press

reports dealing--sometimes only marginélly—-with education. Data in

T;;uch materials are almost always fragmentary and elusive but, none-

theless, they exhibit considerable consistency énd; therefore, can

be utilized with reasonable confidence, particularly in relation to

the updating of existing information. ’
With reference to the direction of future research efforts,

it is suggested that a major task lies in exploring the political

and economic substance of China's educational development record in

a Third World perspective.
IV. Procedure ¢

To be éure, the present attempt is prompted by the dramatic
changes in the domain of education after Mao. Such changes, however,
are not accidental but display a strong cause-and-effect relationship
between the'past and the present. As such, in terms-of methodology,
the historical Eeséarch approach appears to be best suited ‘to the
purpose'of the preséht work. As Ge&#ge Moul§ has so,apf{y'pginted

-

out: "

VA




_The foremost purpose of doing historical research is
to gain a clearer perspective on the present. Present
problems...are understandable only on the basis of their
past....Historical research can provide us not only with
hypotheses for the solution of current problems, but
also’'with a greater appreciation of the culture and of
the role_whith education is to play in the progress of
szociety.1. . ~ _ -,

\ B
In analysing the currené educational reform on a po]itica] and

economic basi%, I try to 1ncorborate thé theories of Marx and Lenin,

and the concepts of two-finé party gtruggle into the analysis. It

is hoped that such a synthesis can.clarify the relevance o; factors

and create a more'me;ningful integration of various levels of .the

* educational transformation. - r

The general procédures are: '

(a) An examination of the dialectical process through which the

new order is being worked out, that is: (1) criticism of the radical
Maoist position on educational reform during and since the Cuitura]
Revolution; (2) proposals for reforﬁ by the moderate veteran leaders;
and (3) tﬂe implementation of reform and related, contradictions.

(b) The present study i;vesgentia1iy a library fesearch project,
although other methods of data gathering are employed wheqever
circumstanceé permit. Source materials include periodicals, newspapers,
and other éoncerged pr&vate, governmental, or professional and
"academic agencies. In addition, government policy proclamations .in

Peking are acquired indirectly from certain Chinese periodicals and

' 1George J. Mouly, The Science of Educational Research ;
(New York American Book, Co .» 1963), p. 204.
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newSpapers published in Honngong. Although there has been a

cofffinual supply of research literature, the bulk of it is STﬂW\ %

iq appearing.

o

(c) AQai]ab1e materials are evaluated in. terms of credibility

\j and relevance to the bqrpose of the study. Both 'p'r'imar:y and secondary

sources are screened cautiously to ascertain their dependability.

(d) Findings are structured in accordance with the schema

“developed by,Way of thg dialectical process as outlined in (a)

above. (p. 12). L ' ’

(4
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© C CHAPTER II - I /\
. «on e Ve . . .

B SOCIALIST EDUCATIONAL. ' . Lo
e OB\ECTIVES AND EDUCATION :IN CHINA -

I

’

This chapter deals with educational ideology in Chirfz. 'The
concept of education, including riore-political soc1é1ization‘, is a
broad topic and it %s in this broad context that the present discussion
is conducted. - A 'parallel objective of this chapter is to examine the _.
writings, of Marx and Lenin themselves as they relate to education in
an attempt to 1*1‘]*ustr"ate what Marxism{Leninism implies for education, -
\as aim, method and content. It then proceed's to examine Chiria'\s
egl:l]cati(;na] objectives in the light of this analysis.

On the view of the ideo]ogy in China, the state of confusion of
th‘ought,k complicated by almost a_century‘é loss of cultural direc-

. tion, has been brought to a sudde:n conclusion vh'th the addption

~ of Marxism-LéRinism as the:néw state ideblogy which, t\hough contrary
to Confucian orthodozg in every vital aspect, is equally convincing.
As far as the ideological remoulding of the Chinese state constitufes
the overriding objective of the Chinese Communist Party and government./
education is cast 1nfo a framework of Marxism-Leni_nism.\ The pursuit
of concrete national go;ls, however, requires an education which will
ga beyoné the theories of Marx and Len1n and orient those who pra;ctice
it towards the practical world of work. Hence, there can be identi-
fied two major dimensions in the study of Chinese education, namely, |
fgndamental principles and actual implementation, that is, theory

>

and practice. ' ' ' -




T \ | X

Str%ct]y,' there “is scarceb} any literature of the Chinese

« ~ !
Comyunist education that can ‘identi fied as educational theory as

" such; What ‘the’ Chinese Communists have called eudcational-theory,

according i:o C.T. Hu,,is no more than the extension and application

of certam aspects of Marx1sm—Len1nism, Stalinism, and Mao Tsetung

Thought ta the sphere of educatwna]‘{matters Since socialist
doctrme emphasues the un1ty of theory and practice, as well as the \ . ‘

. importance of "cqncrete obaectwe conditions,'" any educational

policy or measure can be introduced and promoted or ctiticized and

abandoned in‘ the 1nter§/st of either theory or practice. Or, a

. combination of both tﬂeory and practice is not an unusual compromise

in the policy debate._]

There are, at leats, five basic educational objectives that
are of particular significance and relevance to China: (1) the
proletarianfzation of society; (2) emphasis ‘l:pon work as the
defining characteristics of man; (3) emphasis upon the social and
cultural bases of human development; (4) the attempt to unite theory
and practice; and (5) the prémotioﬁ of science and technology. In
the prese,ntAstudy, we shall refer to the first threé objectives

2

as moral-political, the remaining as intellectual.” In what follows,

]See, e.g., C.T. Hu, Chinese Education Under Communism (Teachers
CoHege Press, Columbia University, New York, 1974), p. 26.

%This ‘broad classification of the Chinese education into moral-
political and intellectual is-explained below; see Conclusions,

pp. 41 -42,
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we sha]] discuss these five central® themes of socialist education

in terms of the'ir mosophmai ‘political and economicyfoundations, .

and then examine China's educationa] practice in the 1light of this

analysis:

I. The Proletarianization of Society

A socialist system in education is couched mainly in thé
fdeas of Marx and Engels and fheir followers.- IA1so important is
a close consideration of education as p'qrt of modern social history
wﬁé‘r‘e’ the phrase "dictatorship of theaproletariat" is so familiar
to us. Dictatorship is generally understood to be the opposité of
democracy. Yet, it is often heard that, with or wi'ghout ﬂ;rmal
democratic institutions, the capitalist class dictates 1n;§ '
capitalist society. The substitution of working-class pov‘ler Jor
capitalist class power is the, dictatorship of‘the proletariat to
the extent that this dictatorship means nothing other than the . }
impo.sition of the will of the working 'clas"s where still there is
some other will to the contrary. The ratification of that will
requires that widest, most direct parti'cipation\of members and |
. organiza-tio“‘ns of the working class. Thus, working-class power;, tends
to bring about a democracy more complete than has hitherto ‘been
experienged since the advent ?f 21@55 society. It is, however,

unwise to discount the pbssib‘lity that- the "Proletariat dictators”,

for all their merits, might emerge as a "new class" and painfully

:::,w‘é U~t »
R R L WA




2 . . R N L - I .\
. . . 4 1
. ’ * Y ) - -
M . L *
.
.
.

extr1cate thenﬁelves from what Leszek Kolakowski has ckﬂyged

: "The existing socia]ist societies are ful] of privileges of
.

different kinds, not only in 1ncome, but in access to scarce goods, T
in educat1on, in freedom, in prestige, in power. ol Such, indeed,’

is a sad paradox and contrad1ct1on of soc1a11st polity. . :

\

The implications of.the|proletar]anjzation ofvsoc1ety fofl
education are that the teachers fiyst and foremost have a
responsibility, much greater than evérxb?fore, to be ohared’with'
parents, wifh fellow-workers and with their students. The essential -

d1rect1on ‘of. this respons1b111ty is towards socialism and thence

~

towards a classless, stateless communist soc?éty Its objective

is the preparation of today s children for their adequate parti-

oy 0

cipation in that history. ‘
‘Lenin, after a conference on proletarian culture in 1920,
drafted the following:

(1) A11 educational work in the Soviet Republic of
- workers. arfd peasants, in the field of political
education in general and the field of art:in
- particular, should be imbued with the spirit of
the class struggle being waged by, the proletariat
from the successful achievement of the aimes of
its dictatorship, that is, the overthrow of the
bourgeoisis, the abolition.of classes, and the \
elimination of all forms of .explgitation of man ' :
by man.

(2) Hence, the proletariat, both through its vanguard--
the Communist Party--an through the many types
of proletarian organizations in general should
display the utmost activity and play the 1eading

1Leszek Kolakowski & Stuart Hampshire (eds.), The Soc1al1st
Idea: A Reappraisal (Cox & Wyman Ltd., New York, 1974}, p. 5.




according to Marx%st.theony. education, like oghef social institi- -

" tutions, is part of the superstructure of society; control-of ideas

‘the Communisthanifesto: "the ruliné ideas of each age ﬁayé:ever'
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/ part in ak] the work of public educat*on.]
The next step torwards the hegemony of the proletariat in
i o

education is the need to repel the "scprnful” attitude towards .

physical Tabour. Khrushchev has pade it quite clear when he.

. -2 : oLt

stated: - . " . ‘. /

One of the chief vices of the o1d social order was the

gulf between physical and mental.labour. The separation

of mental-from physical work Was associated with the e

appearance of private ownership of the tools of produyc- -

tion and the separation of society into hostile, "

antagonistic classes.. The growth of the contradicitons’

of capitalism further deepended the antithesis between

mental and physical work. Marxist teaching dissipated

the bourgeois leyend of the inévitable and ever dasting

.existence, on the one. hand, of the drab mass of people,

whose Tot is subordination and heavy physical toi1l,

and, on the other, a handful of people who allegedly

are destined by natural itself to think,_to govern, and

to develop science, literature, and art.zgy .

If this is the promise held out by Marxist ideas, what is . * -

r

o7 T —
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the Chinese reality? The Chinese Teaders came to power with a_
Marxist-Leninist philosophy as a guiding principle to educational’
\ 4

poficies in the Peoble's Republic of China. Under capitlism,

-

o N ‘. >
and knowledge lay with the ruling class. ‘As Marx underlined in

>

- . N H
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. ]V.I. Lenin, "On-Proletarian Culture,“ in Collected Works
(Vol: 31, 1966), p. 3160 - - . . . )

LAY

2George,g. Counts (éd. ), Khrushchev and the Central COmmitggg"

. Sp@akhon-EQUbation (University of Pittsburgh Press, 1965), p. 32.



been the ideas of this ruling class,"!

In the PRCY the official attitude toward edueationﬂis that 1%
must reflect the hegemony of the proletariat and 1t3't1ass 1ntere§ts
&: Robert Barendsen has 1ndicated in his study on Chinese education
both the method and the orientation whjch the Chinese have adopted:

The Party leaders proceeded.to apply some of the .
fundamental concepts of .Marxism-Leninism to educational
_ .problems in order to work out general policy guidelines.
“One. of their basic assumptions was that education and
culture, as part of the “superstaructure" of society,
are mere refléctions of the political-économic base and,
as such, serve the interests of the dominant social
class. Education’for its ownpsake, or for the individual, .
was rejected as a naive nbtio*kﬁgp a proletarian-oriented .
* society, education must serve the proletariat.2

In old China, the intellectuals were the dominant class. . In
ySocia]ist China, hgwever, the intellectuals are morally obliged to
integrate themselves with the\yorkihg maJoritj and be “educated .

by them. Mao stated in 1968:

1

1

The majority or the vast majoraty of the students

trained in the old schools colleges- can inte-

grate themselves with workers, peasants and soldiers,

“and some have ‘made inventions or innovations, they

must, however, .be re-educated by the workers, peasants wed !
and soldiers under the guidance of the correct line, _ . <+
and thoroughly change their old ideology. Such’ Co
intellectuals will be welcomed by the workers, peasants

and soldiers.

1 )

Marx-Engels, Selected Works, Vol. 1, p. 225, Quoted -in
David Lane, Politics and Society in the USSR (New York 1970),
P 489,

2Robert Barendsen, Education in China: A Survey. (Nash{ngton
D.C., Office of Education), p. 3. Reprint from Prablems of Communism
~{Vol. XIII, No. 4), pp. 19-27.

‘i:eking Review, No. 49, December 1968, Pe 24
eople s Republic of China.
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. that is 1in them by serving the ideal of the state Regarding work,

Mao |believed that, in nmu]ding a culture for the new China,
educat1on has a leading role to p]ay if it was oriented towards
the masses and adapted to Chlna s moral as we]] as practical
needs. The working class culture must dominate in all spheres of .

#
4

cultural activities.

‘o II. Emphasis on Work as the Defining

Cha}acteristig of Man .

PR

- . J‘.\,

The image of man for the socialist is one that characterizes
him as altruistic, cobperative,“and efficient. Socialist belief

gholds that man and woman are together capable of achieving the best

13

accord1ng to Marx, it is the source of a]l ialue, the work1ﬁ5 class .

is the bu11der”of socialism. Manx placed great stress on the role .

el

of labour in the educative process. - p ‘ «

In the discussion of society,“socia] relations, and the”

o

economic structure, Marx states that 1abqur is, in the first place,
. a process in which Loth.man and nature participated, and°in which

man ‘on his own ini tiatives starts, regulates, and controls that-

material reactions between himself and nature. Marx continues:

We presuppose labour in a form that stamps it as | /.
exclusively human. A spider conducts operations

. that resemble those of a weaver, and a bee puts to shame
many an architect im the construction of-her cells. ‘
But what distinguishes the worst architect from the
best of bees is this, that the architect raises his

A

-
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structure in imagination before he erects it in r'eath.]

It follows, therefore, that man can be distinguished from

" . animals by consciousness and the faculty to produce their means of

subsistence. But this does not say that other animals do not work;“_'

only the use and making of instruments of 'Iabour' 4is~ syecificaﬂy
—character‘istic of the human labour-process; hen‘ce. man is sometimes
" defined as a "tool-making animal.”

Marx's idea of historical development of‘human society is
interpreted in terms of a process of labour conceived as the
production of material dbjects. Human nature and human self-creation
is-based upon two characteristics of mar‘\, as a tool—maker and a

2

Tanguage-user.” In °a different pvein, H&bemas distinguishes two

a:pects of human activity which are to a great,‘degree derived
f\r:om Marx's early work, namely, "labour" and "interaction", or_
"instrumental behaviour" ;nd “comnunicative behaviour".3 Thus
unaerstood, "human ])abour" in a broad sense, is the fundamen'tal
concept in the. understanding of a relationship between society and
nature &s-wé] 1 as the defining characteristiés»of man .,

In as early as min-nineteenth century, in certain provisions of '
the Factory Acts of England which called for the alternation of

work in school and work in factory, Marx saw the'germs of the education

>

]T Bottomore & M. Rubel (eds.), Karl Marx: Selected Nriting_
m Sociology and Social Philospphy (Watts and Co., WG). p. 88

2
p. 69.

1bid., pp. 69-70.

T. Bottomore, Marxist Sociology ‘(London: MacMillan, 1975),
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/
of ‘the future," in whlch "educat10n and phys1ca] culture”" would be
comb1ned with "manual ]aboun;ﬂ and "manua] labou w1th "education

) . [
and physical culture."! o

Of Chinese education, the most prominent Feature in the forma-
tive years was the emphasis on "socially ‘useful labour.” «Mao Tse-
tung, like Marx before him, was pr1mar1]y concerned w1th the smooth
and early transition of the young people to the world of work

dominated by the adult, as well as the responsibidity characteristic

‘of the peasant background in which he was h1mse1f brought up. ~Mao

wrote in his Tetter of 7th May 1968:

" While (students) their main task is to study, they
" should in addition to their studies learn other
* things, that is, industrial work, farming and mili- ‘
tary affairs. They should also criticize the bour-
geoisfie.2 . « 2

Again, Mao urged in his speech entitled 0n the Correct Handling
of Contradictions among the Peopie,” (27th February 1957):

Our educational.system must enable everyone who

‘receives an education to develop morally, intellectually,

and physically and become a worker w1th both socialist
« consciousness and culture.3 .

]See, e.g., Ronald Price, Marx and Education in Russia and
China )Croom Helm, London, 1977}, pp 70- )72 .

2Translation in Current Background (u.s. Consu]ate General
in Hong Kong), No. 888, p. 17.

Mao Tse-tung, Four Essays on Ph11osophy (Peking, Foreign
Language Press, 1966).

A
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In January 1958, in the draft of "Method of Work," Mao’
went further and advocated:

" As far as circumstances permit, all secondary vocational
schools and skilled workers' schools-should tentative]y
run factories or farms...Apart from carrying out
product1on in their farms, all agricultural schools may
also sign contracts with .local agricultural cooperatives
for participation in labour, and send teachers to stay
in cooperatives for the purpose of integratlng theory |
witQMrea11ty....T ~

In the "Directions of the CCP and the State Council on P - 4
Educational Work" issued on 19th September 1958, the following

is stated~

Productive labouc/must be listed as a formal course in

all schools. Every student must spend a certain period
of time in manual labour in accordance with the rules.

The compaign of hard work and thrifty study has now been
universally launched. There are facts to show that
provided productive labour is well led, it is of advantage
ethically, intellectually, or physically to the students.
-This is .a correct yay of training new personnel of all-
round development. -

Apart from the<reference to "thrifty study" the document

does no( mention the economic implications of combining Tabour and

educatioh\N But Mao fsetung, while he does not view this as its main
Ny !

function, does not neg{ect it. Rep]ying to a request frpm the

Kiangsi Communist Labour COliege to commemorate their third anniver;h

sary, Mao wrote:

! current Background, No. 888, p. 8.

' “Directive of the CCP and the State cOunc11 on Educationa1
' Work," Se¢tion Three, 19th September 1958 i “ar

\




I completely endorse your cause. Part-work and part-
study, running schools through the practice of working:
while studying, does not cost the state a cent. There
. are primary schools, secondary schools and colleges
“dispersed in mountains throughout the province, and
there are a few on the plain. Such schools.are good
indeed.

- -

"~ As ﬁona]d Pri;g has pointed out, Chinege educators have made
distinctions between productive aﬁd»soc$allx\ggefu1 labour. The
former is in the very general sense purposive activity carried on
fof the production of "use value", or in the more limited sense
of the production of objects for the purpose of con;ﬁmptibn; the
latter is the performance of services ranging from cleaning the

school to guiding blind workers to and from work. Since all

" productive labour is, or at least should be, socially useful, and

much service labour apparently produces use-values, though

intangible, the distinction is often difficu]t.2

What is required is
an understandiﬁg of what is learnt from participation in different
kinds of laﬁour. "Learning may be categorized as moral-political,

or intellectual, a term which will be used to include both the

,acquisitioﬁ of understanding and of mental and manual sk111s§§3

/

]Current Background, No. 888, p. 10.
2Rona]d Price, Marx and Education in Russia and China (Croom
Helm, London, 1977), p. 185. , ~

. 3Ibid.
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A majority of Mao's'counents on labour and education

apparently refer to the intellectual benefit to be derived from

‘the combination. For instance, talking to a delegation of teachers

from Nepé] in 1964, Mao complained that "few people are for the

new method, and more people are against it." He went on to say:

' Tsinghua University has its worksh1ps, and it'is a plant
< .of science and engineering. It won't do for its students
to acquire on]y knowledge from books without working.

However, it is infeasible to set up workshops for
literature, history, economics or novels. The faculty
of arts should take the whole society as its own work-
shop. JIts students should €ontact the peasants and urban
workers, industry and agric*lture. Otherwise they- are
not much use in graduation. -

On the view of moral-political learning, work ethics are
incorporated into the school curriculum and are being untiringly
preached. The students must be brought to have a high spirit of
duty to work; that is, they must be taught to abandon the fallacious
notion of manual Tabour as a social stigma and they must be taught
the necessity of work. As Khrushchev had underlined:

It must constantly be inculcated in the youth that the

chief thing for society is that by which societyilives, .

namely,]productive labour because it creates material

values.

More importantly, it trains students mora11y, po]iticél]y,
and intellectually. Work must be the major concern of every

person in China--the slogan being "to serve the people.”

1

lcurrent Background, No. 989, p. 47. ..
2

N. Khrushchev in Pravda, Septebmer 21st, 1958.
\ : |
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II1I. Emphasis on the Social and Cultural

Bases of Human Development

5

Marx expands Aristotle's definition of man:- "Man is in the
most literal sense a zoon politikon, not merely a social animal,
but an animal which Lan develop into an individual only in society."
This definition has, at the same tiﬁe, an ethical significance.
Marx’postu1ates the individuality and uniqueness of man as an

end which can be attained only in society 1iberated from material

and spiritual constraints--abundance'df'materia] production is

. necessary for soc1a11sm, so is the freedom of moral and intellectual

aspects of life. Marx's theory of society/;nd its existence in
the natural world is baséd on the idea of a relationship between
nature and society. Its fundamental concept is "human labour",
conceived in a historical perspective. The most important of tﬁese
relationships, between society and nature, or interactions between
individuals are those taking place in the sphere of "material
production," or in other words, the social process of human labour.
Marx used the term "labour" in a very broad sense, so that it
could be taken as reughly equivalent -to human activity or the
exercise of human creative pewer in generall whefher in the
development of material production, in the edification of social

institutions, or in the creation of cultural objects.]

1975), p..70.

]See. e.g., T. Bottomore, Marxist Soc101ogz (London: MacMillan,

e e o - v = .
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For Marx, man's social existence determines his consciousness:
It is men, who, in developing their material production @
and their material intercourse, change, along with
this their real existence, their thinking and the
products of their thinking.l

Human activitx, as a social and historical process of development,

- is updertaken by individuals who are not differgntiate& by innate

ability stemming from inherited character%stics. Socialist thinkers

recognize that all men and women are eq@a11y educable. Any dif-

ferences in performance which result from the students' exposure

to the social and-academic 1ife of the community and the sc are

ascribed tq‘differences in interaction with the environment. In

fact, alter the env;ronment and you alter the individual. Such

also is the idea of Marx that "the fationa] control of enviroﬁment,

both natural and social, is an intellectual and 1gfal aim of the

high&stlimportanée for man."2 ‘ |
Finally, Marxism assumes a dialectic of man and his enyironment

in which the individual persPna11ty is shaped by ongoing 1gtggplay

of what he is with what he experiences. The a1ternation 6f éhis

contradicfion produces a qualitative change in the other. If mankind .

is to progress towards a communism like that envisaged by Marx the

individual human being must increasingly come to understand and Y

dominate this interplay.

']Marx-Engels, Gesamtausgabe, Vol. I, pp. 15-17. Quoted in
T. Bgttomore & M. Rubel (eds.), ibid., p. 77.

2

Bottomore & Rubel (eds.), ibid., p. 28.”




| ! ‘ ‘ ~28e o ‘ .

, o | )
What then does Marxist theory of society imply for Chinese
education? Mao once told us that "It is man's social being that

1

determinesdhis thinking:" “Socia] being" changes from place to .

place and, e§pecia11y, f}om c{ty to country. Since the social being
reflects va;dgty and uniqdeness, s0 does the thinking of one who is
part of it. A teacher who involves himself in the 1ife of a given
area §uff1ciently thorough to know its features is engaging in | ~>Z’
social practice. His own thoughts are thereby remoqued.. In

br%e?} he no longer thinks of children in general; he thinks of

children with specific cognitive Tocalized vocabulary problems and
knowledge needs, and particular attitudinal problems. His teaching
approach is varied accordingly. The end result usually is spoken
of as the resolution of;a contradiction between desire fo teach
and those factors prevjous1y impeding success.2

Mao considered the resolution of the contradiction between man

and nature to be derived from an understanding/of dialectical

materialsim. In Mao's words::

In sum, the history of man comprises the history of

his struggle with nature, the history of the class

. strubble, the history of science. Owing to the

‘ necessity to live and struggle, men have thought about
" the reality of matter and its laws, have proved the
correctness of materialism, and have found the necessary
intellectual tool for their struggle--materialist
philosophy. The higher the level to which social

"Mao Tsetung, "Where Do Correct Ideas Come From?" in )
\Fou§sgssay§ on_Philosophy (Peking, Foreign Language Press, 1963),
pl L] .

-

2
. “See, e.g., Kuang-ming Jih-pao (Kuang-ming Daily), Peking,
3rd April, 1966. s .
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L~

production develops, the more scientific knowledge reveals
the "secret" of nature, the greater the development and
consolidation of materialist philosophy. Thus, man can

be delivered gradually from the d;‘lal and crushing
oppression of nature .and society. !

For Mao, the control of environment%iboth social and natural,
depended on man and his will, and went through a.dialectical B
process. As he stated:

Although we are determined by nature, we are also a pért

of nature. Hence, if nature has the power to.determine

us, we also have the power to determine nature; although

our power is slight, ‘'one could not say that it is not
without influence on nature.2

Mao believed that all p;oblems could be tackled in terms of

dialectical materialism and class struggle. Indeed, Mao's
‘revolutionary educatiom was based on such concepts.
Mao wrote in 1968:
In carrying out the proletarian revolution in education,
it is essential to have working-class leadership;...
The workers' propaganda teams should stay permanently
in the schools and take part in fulfilldng all the tasks
of struggle--criticism--transformation_in the schools,
and they will- always lead the schools.3
The concepts of dialectical materialism and class struggle
are essential in understanding China's education. Equally

important are the concepts of fheory and practice, which have

exerted tremendous impact on China's educational development and * .

T
]étuart R. Schram, The Political Thought of Mao Tsetung
(New York, Frederick Praeger, Publisher, 1963), p. 124.

2Ibid., p. 13.

'3(:1 ted by Yao-Wen-yuan in The \dorking§ Class Must Exercise

Leadership in Everything (Peking, 1968), p. xii{.

£

»
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which we shall examine in the next section.

{ »

‘ \ 1y. The Attempt to Unite Theory and Practice

' ‘The socialist conceptior of the unity of theory and-practice
in educatian aims first and foremost at bringing the school closer
to life, that 15,' making possi_ﬁ]e the widest possible application
of "scientific" theories to everything of matter and mind.: This

idea of the merging of theory and practice has a central place in

{,/..,__ Marxist thought. Its origin can be traced back t_o, discussiops ambng
pe (thmg Hegelians in the 184@s, and especially in a book published

in 1838 by August Cieszkowski, "Prolegomena zur Histor'ﬂsoophie."1

Cieszkowski argued that as man had now atta%ned, through Hegel's
philosophys Absolute Knowledge, the next.stage in their development
| cqu]d only be the application of this knowfédge in order to tr:;nsforr_n
the world which is fraught w‘]th- so much of social and natural \
uncertainties.? ’ ) ‘
Hegel's’ idea of Absolute Knowledge “is, however, in Marx's oWn
view, couche& 15\ "abstraction” and "intuition." In this regard,
" Marxist theory has deve]o;;ed in opposition«to this idealist concep-

tion and method into an empirical sicence of society: based upon the

analysis 'of material modes of prod'uction. This practice, in more

1
p. 51.
2, Ibid.

T. Bottomore, Marxist Sociology (London, MacMillan, 1975),

a




~ and po11t1ca1 re]ationships, and has to be seen as exercising an

-theory -and practice cannot be treated adequately from the theoretical

" the development of social 1ife in new forms, and by giving due =
D

\a.—v--”

intellectual of old Ruésia who Tived in a world of the mind divorced

| versus polytechnical educaiton, see Frederic Lil?e. "Lenin and
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general terms, includes the actual development of economic, social

influence upon theory, by posing new prob1ems and by bringing into
question some of the propositions which constitute, or are derived

from, the theory In short, .the problem of the-relation between

side alone, but must be viewed a]so from the side of practice,

taking account of the changes in theory that may be re%uired by

importance to the empirical investigation of the socially and
historically situated interconnection of theory and practice.

The prob]en@-pf the relation betyeen tﬁeory and practice--
has indeed been the subject of much heated debates amon§ educators
in socialistustates since~th;t idea ha; been introduced into the
educational system. Lenin, 1ike Marx before him, untiringly
insisted upon the idea that theory should always be re]ateg to
practice, to life. He criticized again aﬁd_again the typic21

from the world of practical affairs and little 1nterested in ra1s1ng

the product1v1ty of the econony . It was this general conditioh \
among the intellectuals that led Lenin to emphasize repeatedly

the necessity of briding the gap between theory and praétice,
be%ween mental and physical labour.] During thé years immediately

NTfor a detailed discussion of the issue of monotechnical

the Politics of Education," in Karabel & Halsey (eds.), Power - L

and Idedlogy in Education. (New York: Oxford University Fress,
|§77), pp. g57 572.
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following the- Bo]schev1k )e1zure of power a‘EEQted controversy was
carr1ed on in the un1vers1t1es ‘over the questions of know]edge for
knowledge s sakg, of science for science's sake, and of art,for
,zéi issue of priﬁe,‘encern*of the academipé at the ‘

time was whether the new Russ1a should cu1t1vate pure science or
science re]ated to life. SubseeuentIy, w1tq the ass1stanteLet
the Ragty, the proponents of the second posit1onsrpreva11ed in the
debate. |

The Chinese exper1ence of unity of theory and practice eTso
marked some of the most ferocious controversies over Mao' ]
"Revolution in Education" during the Cultural Revo!ution in the
late 1960s. Much of the debatss amoﬁg faculty members and students
revolved around the extent and the manner in which tteory and practice
were merged without ;ggrifiping one of the other. Unlike the
Soviet controversy, which was then mainly a concern of egpnomie
viability, Chinaﬂs debate earrieg‘much,of “moral-political over-

tones, as Kiang Ching, Mao's wieow, once remarked, "The more

. ]
' theory one has, the more reactionary one becomes." Thus far, the

discussion about’ combining produttive Tabour with academic study
explains the aim of unity of theory and practice. " In what follows,
we shall turn to tﬁe neteodsrwhich Chinese educators have adopted in
an attempt to achieve that unity.

An analysis of the methods of 1n;egr;ting theory and practiee

©

in China-must take as its starting point Mao's theory of knowledge ™

outlined in "On Practice" (July 1937). There he describes the




. experience is then raised to the level of ra£10n51 knowledge wirich N

Mao expects the -educators to find the right combination for today

. - ' i i :
& : A .
. .

the ‘model that knowledge cannot be based solely on theoretical

-

understand1ng Know]edge beglns with direct experience-- with

practice--especially in product1on. The perception acquired through

outght to be tested and modifiep in practice.- Dialectically, back
and forth between theory and practice, knowledge is developed . .
and refined. Mao concluded the essay:

~ \ 3

Discover the truth through practice, and again through , : ‘\ )

practice verify and develop the truth. Start from .

perceptual knowledge and actively develop it into : . .

rational knowledge; ,then start from rational knowledge

and actively guide revolutionary practice to change . ’
-both the subjective and the objective world, Practice,

knowledge, and practice, and again knowledge. This

form repeats itself in endless cycles, and with each

cycle the conte?t of practice and knowledge ra1ses to,

a higher level. ;

e

More importantly, in this endless dialectic, true’ for both

the individual and for the group, the essential practice is in the

real world outside the school, through this very dialectic itself

and for tomorrow when it comes, ' . »

-

¢ The théses oftpraciice and dialectics converde when the

resolution requires "the concrete analysis of concrete coqditions."

It is this unity df theory and practice that underlies Mao's §

1nte11éctua11purpose'of.pontact with the realities of gociety. As

Mao wrote in 1965 with reference to the need offwork.experiences ‘
- ,

1Mao Tsetung, "On Practice", in The Selacted Works of Mao
un (Vol I, Peking, 1963). p. 308. . . —
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for the s?udents of arts:_
In order to remould thé colleges of arts, students
§hou1d @e sent @o the grassroots level to take up, .
industrial, agricultural and commercial work....
_Mwﬁﬂgg_gggy_fy}ther to say t%at "The liberal arts should take
all soc1ety as their factory."z He Fxpected that Tike the science
and engineering colleges-which have their own factor1es or“estab]ish
icontacts with local plants to enable teachers and students’ to 11nk
study with actual production, the 1iberal arts teachers.and
students, apart from class work‘ devote some time every year to
.faking part in "class struggle" and_production labour in factory
and poeple's communes, making social investigations and stressing -
theoretical study based‘on practi“ce.3
In other words, where study is needed;‘teaching and learning .
materials are not confiend to boéks. The "whole §ociety educates."
The responsibility is shared by farm&, factories? industiral enter-
prises, thé "mass compaigns," as well as the news media, and other
media of communication. “Socia] fnvestigations" by observation of
" social and po]itiéal\procésses and by personal contacts with the

masses is an id§EQra1'part of education for 1ife.

-

- -

4 . 1] -~
. &

]Current Background, No. 88§, p. 16.

Quoted in "Taking A11 Society as Their Factony Peking
University's Achievements in Educational Revolution in the Liberal
Arts," in Pekinngeview, No. 5, February 2, 1973, p. 20.
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V. The Promotioh of Science.and Technology

Socialism, in Marx's view, is the result of the development
“of modern te,chnolfgy, and only socialism is able to use these

resu]tsqproperly, to the advantige of mankind, by creating the

1

"kingdom of freedom outside technology." ~“Marx believed: ‘ - "

In/a higher phase of Communist society, after...the
production forces have also increased with all-round

. development of the individual and all the springs of
cooperative wealth fiow more abundantiy--only then can
the narrow hériéons of the bourgedis right be fully
left behind.... : '

Moreover, socialism helps to reduce the "expenditgre of effort"
and improve the conﬁitigns of work, which then becomes increasingly
"worthy of and adequate to.human nature." As Michael Har}%ngton
put it: "Socialism seeks'the abolition of compuslory labour. Its

distinctive méans of production is leisure.3 - Marx viewed

LY

sacialism as a condition or factior of the creation of the "true
kingdom of freedom.ﬂ He also expected socialism.to create the
condition of ap&ndanc&, by-fﬁ]]y opening the sources of developmeﬁt
of the productive forces, first of a]i‘by spurring technical

progress; secondly, by realizing the moral values or "1iberiting

]w1odzim1erz Brus, "The Implication ¢f Modern Technology for
Socialism," in Kolakowski & Hampshire (eds.), The Socialist Idea:
A_Reappraisal (New York: 1974), p. 164.

2Kar1 Marx, ?he Critique of the Gotha Programme. Cited by .
W. Brus, op. cit., p. 166. . ; .

3M1chael Harrington, "Leisuré As the Means of Production," in
Kolakowski & Hampshire (eds.), ibid., p. 161.
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potential of technology.... Hence, Marx's yision of_socia]ism

and cri}icism of capitalism were based not only on ethical grounds,
’ 2

but alt on grounds of economic efficiency.
Indeed, economic efficiency has been the supreme concern of

qfny developingsocia]iststates; Lenin, for example, recognizing

that a Bolshevik minqrity, after the Revolution, was confronted

with.the problem of starvation, and then of underdevelopment

generally, wrote in 1918: ‘ -

The task that the Soviety Government must set the people
in all of its scope is--learn to work. The Taylor system,
the latest word of capitalism in this respect, like
all capitalistprogress, is a combination of the refined {
brutality of bourgeois exploitation and a number of the
| greatest scientific achievements in the field of s
analysing mechanical.motions, the elaboration of .Correct
methods of work, the introduction of the best-system of
accounting and control, etc. The Soviet Republic must
at all cost adopt all that is valuable in the achieve-
ments of science and technology in this field...We must
organize in Russia the study and teaching of the Taylor
system and sygtematica]ly try it out and adopt it to —_—D
our own ends. , o

Although Mao is not such a strong believer in modern science’ .

and technology as Lenin is, his distinctive approach to economic

devglopmen€ is guided by his theory of dialectics.4 As Stuart

-

"Ibid., p. 158, &

2y1odzimierz Brus, ibid., p. 167, ' »

. — .
3V.I. Lenin, Collected Works, Vol. XXVII, p. 259-—Cited by
M. Harrington, ibid., p. 15%7. . )

4Seg, e.g., S. Schram (ed.), Authority, Participation and ' :
Cultural Change in China (Cambridge University Press, 1973), pp. 107-108. e

-
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Schram has pointed out: “iri Mao's view, economic development is

a spiral process in which successive increments in material and

© continual forward movement."!

human resourLces combine and reinforce one anot;r to produce a
\ .

It ‘is no wonder, therefore, that socialist society has placed

much emphasis uponscience and techrfglogy in its educational
planning, especially regarding higher education. It is from: these

two areas of study and research thét socialist society draws its ever

increasing cadres of specia]islts needed for development of its
industrial resources. Marx Bad predicted that soci:;ﬂism, as a higher
social and economic order, progressed under _conditions of affluence,
and his analysis of capitalist society led him to the conclusion
that polytechnic education, as distinct from po1ytechn1‘ca1 training,

could only be ;‘eah’zed at a higher stage'of social and ecénom‘rc

R z
4

development. - . .
Since both industry and education come airecﬂy under‘ government
’ supervision it is possible for socialist society to control the number
of specialists gradua'ged by its institutions, and to "regulate” their.‘
employment upon graduation, It is, furthermore, possible to have
the Amost recent research findings made available to industry, not
only through making available a regular stream of recent graduates |

to every phase of the developing economy, but to ensure that .

te‘chniques and processes are up-to-the-second by requiring every .

S Schram, Mao Tse-tun Unrehearsed Talks and Letters,

: 95§-1‘g (Penguin Books, 1974), p. 3
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i ' scientist and technologist to éoncern himself some one or more
practical problems in industry, agriculture, education or some

pért of the economy where his knowledge would be useful in improving

processes.
The Chinese Communist Party has clearly inherited the Marxist-
. . ! } J .
Leninist tradition in science and technology. In 1940, Mao stressed

that "natural science is one of man's weapons in his fight for
1

freedom."’ In 1956, Chou En-lai underlined the urgent need to

overcome the relative backwardness of Chinese science in circumstances

in which "world science has made particularly great and rapid

progress," and presented science as "a decisive factor in our

w2

national defence, économy and culture, Again; Chou insisted

that it was short-sighted not to realize that "without a foundation
of theoretical éesearch in science, th;re can be no basic improve-
ments or reforms in techm‘ques."3 Mo?e recently, love of science
has been treated as one!of the "three loves" and scientific

experimentation as one of the "th;ge great revolution;rylmovements."4

* - ~

. - ]Mao Tse-tung, "Speech at the Inaugural Meeting of the

] X N Natural Science Reserach Society,” (5 February 1940). Quoted in
Robert Davies, "Socialism in-a Less Developed Country," in OECD,
Science and Technology in the PRC (Paris, 1977), p. 191.

2Quoted in Robert Davies, ibid. ' .

.:t . , 3Chou En-lai, "Report on the Question of the Intellectuals,"
(January 14, 1956). Quoted in Robert Davies, ibid.

fLeo A. Orleans, An_Economic Profile of Mainland China (Joint
Economic Copmittee, Washington, 1967), p. 554.

3
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In China in the 1960's, Marxism has certainly been assumed to

be an esdential framework for maximum success in the natural séiences

in a socialist society. It is often heard that "Mao Tse-tung's

thinking is the best gujdance for revealing the secrets of science

ul

and technology. Sometimes,. this argumegfjjs put in an extreme

form, as when in April 1965, the China Youth Newspaper argued that
bourgeois scientists such as Newton, while inbueq with spontaneoLs
materialism, "constantly bog down in the mire of idealism,” so that.it
is "totally sensélesg" in the socialist era of the 20th century
to regard Newton as an examp]e.2 )
One distinctive fe;ture 6f the Chinese Marxist approach to.
science was the insistence’ during the Cultural Revolution on the
role of the masses in "open—door"gscienctific experimentation,
and on "peop]e's_séience.“ Chinese Marxists in 1952-1974 appe;red to
have ‘stressed that they were living in an age of "technological ‘
revolution"(or on the "eve of a new revolution in science,
’techno]égy and industry."3 {nﬁ’<; SIR '
There are'three very broad guiding princip]es~tﬁht seem t6 have

been accepted by the Chinese authoritiel as crucial to a sociq1ist

economy in its drive to overcome backwardness.4 First, the most
4

bid. |

2Text translation in Survey of China Mainland Press (u.s.
Consulate General in Hong Kong), No. 3443, 1965. "Cited by Robert
Davies, ibid. , :

3quoted in Robert Davies, ibid., p. 192.

4

See, e.g., Robert Davies, ibid., p. 192. .
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advanced modern technology must be utilized, and to\ensure this

the sluggishness of professional technologists must be overcome.

Here, in China, the Tong-run goal of advanced large-scaire technology

as a majof suppbrt of industrialization has never seriously been

lost sight of, though during the Cultural Revolution a public

afmosphere was éllowed to develop in which native teéhno]ogy was

stre§sed and the importance of advanced foreign technology was

deemphasized. ’ ~ 1
It must be pointed out, however, that Mao himself "is not

opposed to progress and economic development, but concerned lest

l
. they produce, in China, the negative effects engendered elsewhere

by urbanization and industria]ization.“] As the Hung Chi (Red F]ag)

editorial '(1 January 1967), urging the extension of tﬁe Cultural
Revolution into the economy, cautioned:

Some muddle-headed people counterpose the revolution to
production and think that once the great Cultural
Revolution starts it will impede production....These
comrades have not thought through the question of what
is the purpose of farming, of weaving, of steel-making?
Is it for bgilding socialism, or is it for building
capitalism? s

» The second guiding principle, at least in the early stages of
scientific development, has been that advanced technology should be

imported on a large scale from foreign countries. In China, these

o

]Stuart Schram (ed.), Mao Tse-tung Unrehearsed: Talks and‘
Letters, 1967-1971, (Penguin Books, 1974), p. 29.

2D1ck Wilson, Antomy of China: An Introduction to One Quarter

of Mankind (A Mentor Book, 1969), p. 167. '
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borrowings from-abroad were viewed as a.fransitional stage leading
' \
gradually to self-reliance’ of science and technology.
The third principle has been Mao's concept of mass-line
policy in scientific experimentation as a distinctive mode of <«
’ socilist modernization. ;o /
. : SR N
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i , _ o . VI. Conclusions

'

4
In a broad sense, we refer to the first three socialist

educat1onal objectives as moral-political 1ea;hing (See pp. 16, 20
and 25), the remaining two as intellectual learnlhg (see pp. 30
and 35). But, it is necessary to point out that wﬁ}ié China's
educational aims and method can be dichotomized as suéh there is,
nonethe]ess, a certain degree of conceptual unity 1th1n 1

of them. Thus, when we refer to the teaching of sciehce an

. technology as intéllectual learning, we also imply the moral-

political values to be derived from such a liberal education.

The unity of theory and practice will coptinue to receive(
attention in post-ﬁao China as an intellectual concept. But,
it is likely that practice-will be deemphasized or even eliminated
from ‘'the sthool curricylum if it impedes the pursuit of theory,
as of science and the humanities.

SincefMao's revolutionary education focuses attention on
politics and morality and the current reform on technology and
merits, we feel justified in the present study. to classify China's
educational system into moral-political or 1ntellectua1 as the
cases may be. By focussing on the categorization jn this parti-
cular way, the present study tries to examine the conflicts within
fhe 1deology;—conflicts between mora}-po11tiéa1 and economic goéls

sought by the two competing leadership factfons for having the

“more "acuréte“5§nterpqetation of the ideology.




For analytical purposes in the ensuing discussions, we

shall continue to describe the post—Mao educational orientation

.-as either moral-political or intellectual depending.on which one

of the two dimensions that prevails in the policy debate.

&
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CHAPTER III-

~

¢

THE IMPACT OF THE GANG OF FOUR ON EDUCATION

I. hgdica]ism Vergus Moderation

With the rapid elimination of the so-called Shangha'i Gang

of Four] on 6th October 1976 as a radical political force foHowing

;he pass1ng of Mao, the new ]eadersmp has embarked upon a series

v
- of am'b1t1ous programnes for the modernization of China in the

?ext decade or so, not the 1east of which 15@ reform of educatjoh

“to meet the demands of economic deve1opment

.The present chapter is an attemﬁpt to examine t‘he \alleged
"educational crimes" of the GanQ of Four aﬁd their imp‘lications
for: educational development in the post-Mao era. A parallel
objective is to b]ar‘ify two concepts--"radical" and "moderate" --
as they are most often used about China in the West, especially
among journalists.

For the'educatioha]ists, the main concern of the downfall
of the Gang,of Four centers upon why and how the incident would

bring about educational changes in China; to what extent the

]The Gang of Four, who rose to power in Shanghai during the
Cultural Revolution, are leaders of the "radical" faction within
China's plitical leadership until their purge in October 1976.
They are: Chiang Ching, Mao's wife and Politburo member; Chang
Chun-chiaa, member of the Politburo‘s Standing Committee and
Leader of the army's Political Department; Yao Wen-yuan, -
Politburo member and prominent radical theoretician; and Nang
Hung-wen, Party Vice- Chalrman and member of the Politburo's
Standing Committee.

._\:“
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rectification of the excesses perpetuated py the radicals would

_ foster educational reorientations laying greater emphasis on:

academic excelTence or modifying the revolutionary features of

the Maoist mass 1ine. A1l these questions will bé examined in

greater detail in the thapters that follow. Apparently, as long .
‘ aS the Gang of Four is out of power, any "revolutionary exploits"
that are Ydentified witﬁ the Gang or under their auspices will be
put away for the moment. ‘what now confronts the new‘leadership
will be both a challenge and an opportunity to work out\a conipro-

. mise between the radical revolutionary line and the moderate

pragmatic line.
It is interesting to note that it was Mao who initially gave : .

the name Gang of Four to the four Politburo members. This Gang .

) — ' of_Four represents radical Maois jn 1;5 purest form. No doubt,
- - . it is a complicated task to analyse the pofiticg] controversy |

. between the radicals and the moderates, between two alliances

L with éompeting'ideolog{cal values and policy d{spositions. it
is %ﬂuh]1y difficult to describe sufficiently the éifferences and

similarities between the'two groups without in the first instance

defining the meaning of she concepts--radical and moderate--
[ 8

in the Chinese context. This|is especially true because the
. v )

terms easily conjure up’misleading comparisons with similar

: - chatacteristics in Western 11ticalcthoughf. As Fox Butterfield

has pointed out: ' , '
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. “continuous revo]ution.“z' In short, revolutionary fervour ought

- 1978, pp. 912-933. ‘ | Ce e

They ape misleading. The bureaucrats are ndt mogdarates : T

in American terms.. They were professional revolutionaries,

who shared the rigors of the Long March with Mao and

shared his commitment to building China into a socialist . , "
. state. But they disagreed on the method, preferring ' |

orderly administration and careful planning to endless '

' campaigns....As for the radicals--the Maoists were not

radical in the sense of espousing the cause of those in

China who had grievances against the system .The ’

Maoists believed, with Confucius, that man's mora]

goodness must come before his mere economic betterment.

They shared the graditional belief in China's superiority ' |

and the lack of need for outside technology or foreign . B

trade. And they accepted the old view that music, - 7&
. thé arts and literature should serve the state. The \

Maoists“did differ, though, in theiY belief in (and .

the methods of achiev1ng§ equality.! - - :

The moderates and the radicals can best be distinguished by

the relative priorities they aéébrded political ideology, education,
and economic policy. Ideologically, the moderate identifies with
some sort of "c1a571cal" Marxism. stressing historical determinism,
"uninterrupted revolution," an Incremental, 11near progression
toward socialism rather than violent, wave-1ike revolution

characterized by class strugg]e; and the Maoist concepts of
' /

not to trén;gress beyond "objective conditions.” On the otheﬁJ

hand, the radicals tend to stress the need to cbntjnue the

revolution and believe strongly that‘maﬁs line is the only "correct" ﬂﬁ@i ‘
]Fox Butterfield, "More Moderate Policies for China Indicated
i the Wake of Antileftist Campaign," in.The New York Times, ‘ =

22 October, 1976, pp. Al, A8. For a discussion of the Maoist
moral-political values, see Chapter II, pp: 14-43, !

2

For a discussion of Mao's theory of MUninterrupted
Revolution" and "Continuous Revolution", see Asian Survey, No. 9.

€
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! Tine and'even po]itgcal turbulence will be'desirable to achieve
the 1dea?s of-egalitarianism. In tﬁis'respect, the radicals seem
to_reflect garl Marx's early thinking; For Marx, "To be radical . D ] K 1
is to grasp things b; the root. But for man the root is man " '
' himself."! - Ce o7
& The Chinese radiclas also accord with idealism, stress | ~

human relations in the context of class- contradiction and striggle,

\\ subjective factors of the superstructure, and the role of man and - \
his physical and spiritual power in social transformation: Perhaéﬁigy%%’

the most prminent characteristics of thé radicals are their

llz

"uncompromis ing denial aqq rejection of existfng reality. The

radicals belief in_dialectical materialism lead them to favour
class struggle and reject the development of iﬁstftugfonal

aﬁthority and bureaucratic rule. Instead, they tend to achieve
their po]itfcal goals by mass‘mijTizaFion, which they .think is
the strongest political weapon buﬁ also the most potentially - v
dangerous oné to authorize. For instance, the Réh Gﬁarﬁs, the ‘ |
vahguard of the "revolutionary massesQ during the Cultural

Revolution, were rampant and onmthé loose. They were encouraged

to challenge the authopiﬁy of the alleged “capita]ist—roaders;

| . withjn the Party. The mass movement, however, quickly degenerated

| ) ]T. Bottomore (ed.), Karl Marx: Early ﬁ?itings'(ﬁew York:
' McGraw-Hi11, 1964), p. 5. .

R ‘ 2Ro rt C. Tucker, The Marxian Revolutionary Idea
" (New York: Norton, 1969), p. 1B2. , ' p
(CE ) " - . .
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: N into anarchic gang wars, vandalism, and willful killings. No- - -

(
. wbhdb?, the radical position was not parEicu]arly popular among '
" : ‘the m£§sgs\of }abouriﬁg people, but was rather attractive o ) o
/ students for the defiance of authority and the ténporary -
, delegation of political power. On the other hand, the radicals'
emphésis on mora]-politsca] values rathér than ﬁaterig] rewards 3

can easily be interpreted as being unconcerned. about the 1ivelihood

& of the populace and has thus lost their support when i} %s most "

heedeh. ‘ ’ . : ’ c .

With reference to education, the radical position 4s that “

elitist education is to be ‘denounced; the revblutionary educational '

* line is mass aqriented and "opeﬁ-door." The radicals are hostile
€ 'to knowledge for its own sake, education-for ijs own sake, art and

' 113' ‘ . literature for their own sake; all intellectual pursuit msut be ' -

oo
guided by politics and production. As a result, academic studies

mys t be combined with their actual applicability. They emphasize

the uhity o?’theory and practice in education. The study of

basic theory must bé within the framework of political and the-

economic struggle. With their emphasis on work experiences, the

period of schooling is shortened and courses of study reduced. All

. s&rts qﬁ formal examiﬁatio\; Are régarded by tge radicals as an
- Q' . ins trument agé%nst the wof;er and theé peasants and therefore '
“should Eg'eliminated. Full-day study is to be denoinced because -
' ) K ‘ %t tends to tQX‘the studeﬁt'sumind and ;eparate hﬁm from physical

; - . , :
Tabour. Fu114d5; students must be required to take part in produection

v
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and political activities. What is more jmbortant is that intel-
lectuals must be re-éducated through manual labour and integrate
them§e1ves v}ith the workéfs and peasants. They ought to under-
stand th‘at alll educational and cultural pursuit invariably serves
“the interests of the proletariat rather than their personal
advancement. In this sense, intellectuals are morally ?J '

po'1 jticany obliged to educate the masses of people to become.a

" new force of intellectual proletariat to>£arry socialist revolution

through to the ultimate conclusion. ’
r ‘ l . '
The moderate positon on education, on the otﬁerj hand, tends to

stress an elitist and meritocratic approach, which is designed to

?

strengthen economic growth and hence the power of the state and the

]
. security of those who rule it. In this context, Joan Robinson's

comment on the moderate position is the most illustrative:

It was something like this: Mao's ideas were fihe
for leading a peasant aymy but they are not appropriate
to running a modern state. The Great Leap of 1958
was an irresponsible adventure, for which a heavy price
was paid in the three bad years that followed...®

The Rightists insist upon the néed for organization
and authority. Every a and every industry in the -
world is run on the basis of a chgin of command from

. the top/downwards. That those infa higher grade in
the hierarchy should have a more comfortable standard
of 1ife than those below is not only excusable but
desirable, since it adds prestige to authority. The
workers need tutelage; obediance and diligence are
required of them; ‘they are non. the better for having
their heads full of political wind. The task of
industrialization must be tarried out fast. It is .

_ nonsense to wait till the mass of the population are
educated. We must build up a crop of managers and
civil servants quicly; that means we must draw upon’
the old lettered class, even if they were landlords

o . , A

.

B




RN S gy TR T T 1 R U T AT T AT
e R e LT T e o v b e b o RN

Y

VIR SN &: ASMAJEIS Y -
""«i_-m&'\'r?yf.-tf'r e
FEr ST d =

-50-

« .
or reactionaries in the past. In the arts, the
| . dominance of politics produces a dreary philistinism

and in literature a stupid black and white morality,

’ smothering.all the subtlety and grace of Ch1nese
' traditions.1

The moderates recqgnizé that intellectual development N

' ‘ is an obigctive of education: Systematic learning with
. . N
7 .articulated grades and levels in curricular materials is ‘ .

.more heavily emphasized. Perhaps, the most attention that the
moderates would give to education is higher education, the - :

'quality of ‘which is protected by a system of formal examinations.

Some inequalities in higher learning would be tolerated in the .

: eyent of enrolling only the best qua1iffed 1nte11ectﬁa11y aﬁd . %

politicaliy to the univer;ities. "Two kinds of gducaﬁion" qnd
"two types of labour", which were attacked by the radicals, are
acceptable to the moderates The teaching of science and
techno]ogy is perhaps the most ‘{mportant task in schoo] As a

. result, the ro}e of intellectuals in eQucat1on and Revo]utjdn

is highly recoggized and their dedication to education is a decisive

l ' factor in fhe modernization of China, as,emph;sfzed’by the moderates.

. > B The anti-foreign position of the radicals is to be rectified.

What 1§ more impoftant is to learn from foreign technology, édopt,
and create to serve China's needs.. Also, international academic and 1

scientific exchanges are more heavily stressed by the moderates.

o

n,

1J0an Robinson, The Cultural Revolution in China ' P .
(Baltimore, Maryland Penguin Books, 1969), pp. 16-17. ' o !
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In economic terms, the moderates believe greater

institujonal ana 5olit1ca1 stability to be preconditions for
“Y#P1d and sustained economic development, and are willing to y
a;cept a certain degree of social and economic inequality for ‘ o .
the sake of economic efficiency. The moderates' system of
enterprise management is one of personal. responsibility under the

Party committee's leadership and not one in which politics are

in command and executive responsibility is widely diffused. The .

spcialistlprinciple for the moderates is "contributing according -

to ability" and "receiving according to'work." Considerable wage .

differentials and material incentives are needed as motivational

I forces for hard and bitter work. Piece-rate payments and bonuses

would contribute to this objective. As Korbash has pointed out:

"Men have never developed and will never develop production for

moral reasons alone, but will .always be impelled to do so chiefly

nl

N by material interesfs What is more important for the moderafes .

are the forces of production and mater1a] means of production with
/ obJect1ve economic base.
| i - o
) The radicals, on’the other,h§¢d,‘stress the need to "contigue . \

the revolution" to promote production, as exemplified by the Tachai ’

model of agricu]ture.2 In policy terms, the radicals tend to rely

Quoted in John éur]ey, "The D1élect1cs of Development: USSR
Versus China," in Modern China Vol. 4, No. 2, April, 1978, p. 127.

2For a discussion..of the Tachai mass line in agriculture, see,

é*g , Mitch Meisner, "Dazhai: The Mass Line in Practice," in
" Modern China, Vol. 4, No. 1, January 1978, pp. 27-61.
,
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t ‘ ' economic progress not on the level-of deQéﬁopment reached by the

préductive forces as a whole but on man, and on his phisical

and spiritual powers, They turn to a "willful transformation" by

B . mass campaigns of their thoughts and institutions for the break-
through necessa}y ‘to achieve-radical and .immediate growth of their _
productive forces. The radicals overstress subjective factors and
so°to this extent neglect the steady and direct effort required
;§é¥ to strengthen their productive forces/l Besides, they consciously
foster 1nstab111ty in the process of economic development by class .

[

struggles and big Jumps, "a reflection of their subjectivist ~

»

tendencies apd they try to make an obaective law' out of such
irregularities, that is, a socialist law vaut of their homemade
cr"ises."2 As regards material 1qcentives for workers ahd peasants,
the radicais overstress the pewer of moral-political appeals and

\ T their negation oﬁ the role of scientists and experts is not

conduc}ve to ecchomic development.
While both the moderates and the radicals believe in the
) desirab];11ty of both devieopment and quality, they differ’jn
/ e the priorities they assign to these sometimes competing goals. ,/

They resolve the contradictions between "revolution" and production 3

-

in d1fferent ways. As Peter‘Moody has pointed out: "The question

is notlwhether to modernize, but how to modernize: Look at {Ee United

[ AN

1John‘Gurly, op. cit., ; : o i R

-
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States ané\Ruséia} they are modern, -but not quite what is wan’cc;:d."'|
Either the r#dical faction or the moderate. faction finds support
amont central leaders, provincial officials, Tocal cadres,” military
officers, and the masses of ordinary people It is 1ikely, fdr

example, that the moderates include not only veteran party cadres at

" - both the central and provincial levels; but also many skilled

»

workers and intellectuals.’

In Peking, the most assertive proponent of the moderate cause
is, no doubt, Vicg-Premier Teng Hsiao-ping while the radical
alliance is represented by the Gang of Four. At this point, it is
necessary to point out that while Mao 1s usuallyxidentified with ‘
the radical position, a distinction between rad1ca1ism and Maoism
should_be made because-Mao, during the Iast years of his 1ife, was
not clearly iQentified with the radicals, but instead sought to .
balance radicals against the moderates to create a synthisis that

2 In fact, Magism, with its

preserve the best features of both.
emphasis on egalitarianism and search for national wea]th and

power. will continue to be attractive to many in Ch1na. not only

~ to those who are near the bottom of the sociogconomic and political

hierarchies but also to many 1ﬁte11gctuais' ad officials who believe

in the Maoist idgals.

peter R. Moody, Jr., “The Fall of the Gang of Four:  Back-

. ground notes on the Chinese Counterrevolution," sian Survey, No. 8,

August 1977, p. 714,

.2Eor a discussion-of Mao's retationship to»radicalism,~see
e.g., Peter R, Moddy Jr., op. cit., p. 716.

».
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II. The Problem of Intellectuals: An%Oéerview
. /

L%

_To put the post-Mao educational reform in a proper and full
perspective, it is necessary to egamine the impact of the Gang
of Four that their radical exploits hgve caused during the Cultural
Revolution. It is, indeed, a response to the excesses™of the
revolutionary education fhat the new leadership led by )
Chairman yua Kua-feng has embarked on a series of new measures

aimed at debunking some of the Gang of Four's educatfonal iﬁnovations.'

Apparently, the'Gang of Four's\"two-estimates" is the most
' controversial issue in relation to the problems of intellectual
[ » education and the role of intellectuals in Chinese Revolution, as

in that of post-Revo]ution'Russia. The overturﬁ of the "two-

es{imates“ is regarded by the new 1eadérsh1p as a necessary
prerequisite for any social progress in, China, expecially for
educational deve]ppment.{ The "two-estimates” (a phrase that could -

R be better understood as "appraisals" or "assessments") refers to the
view: (1) that in the seventeen years (1949-1966), Mao's

; | | . brofg:arian line "was in the main not implemented" and "revisionist

" line dominated" and (2) that the majority.of the 1nte11ectua]s,

, ‘ . including teachers and students,,trained during this period, were

]See. e.g., "A Great Debate on the Educational Front-- -
Repudiating the Gang of Four's 'two-estimates'," in Peking Review,
No. 51, December 16, 1977, pp..409. Also, "Sieze the Key Point
to Rectify Education: Advance on the Momentum of Victory," in
Jen-min Chiao-yu (People's Education), Peklng. No. 1, 31 January,
1978, pp. 3-6. .

7
\ - -, -
. , [
, - .
ﬂ' \ I
; ! e —— . —~W
X 5 * R e 1] LA N




A

"basically bourgeois in their world outlook," were "bourgeo1s

ﬁt
intellectuals” and even that they belonged to the “stinking ninth"

N
category of class enemies (after landlords, rich peasants, counter-
revolutionaries, bad elements, Rightists, renegades, enemy agents,

and capita]ist-roaders).1 An article in Hung Chi (Red Flag,

- No. 12, 1977) by the mass criticism group of the Ministry of

Education systematically refutes these assessments, which was/said

to have been maid in 1971 by Chih Chun, a close follower of the

Gang of Four.2

‘According to the article, Mao himself is reported to Have
refuted them in the summer of that year, saying, among other
things, that: '

Under the dictatorship of the proletariat, only a small

section of people, not the overwhelming majority, have

followed the erroneous line. The majority of the

intellectuals support the socialist system. Only a

small humber of them. have followed the feudal,

capitalist and\revisionist line. Teachers should be

" respected as téachers. Donht criticize them whenever
they say something wrong. Is it possible to be correct
all the time? It doesn't matter if they say something -

incorrect, something wrong. Let people discuss it .
.~ together. How is it possible to speak correctly about
& everything all at once? Impossible’3 ‘ o

4y The article argues that. this was Mao's basic ass ssment >

J
gf the situation in the field of education and the s tuation
T%gardlng the 1nte11ectuals, and that the Gang of Four b]lnded

AL BRI o g T, R (kN

v
2 .

Translation, op. cit.
31bid., p. 5.

Peking Review, op. cit..

(A




the people from Mao's 1nstructions. Refuting the Gang's charge
'that “thé ;evi§ion1st line dominated," the article also quotes
Chou En-lai as sayiﬁg in 1971 that "Chairman Mgo's réd line has
il)ﬁmiﬁgted the eﬁucationa] front too; the great majority of the

intellectuals accept the leadership by the Communist Party and work

<A ¢
in the interest ‘of socialism."! . -

Again, the article quotes Mao's 1964 observation that the
general line in educational policy was correct, but the methods were {,/

not right, 5§z;t:§re should be some reforms. (Later, during the

Cultural Revotution, he strengthened this to call for education to

be revolutionized). It argues that the tendency in some schools to
divorce education from-reality, from labour and from %o]itics) was
attributable to the small number of people whg;fo]lowed Liu Shao-chi's .
line. One should not jump to the conlusion Fﬁat “Mao's 1ine in

education was in the main not implemented" #1mp1y becalise he had

said that" there should be some reforms 1in Qducation" and "education
should be revolutionized." It rejects the Gang'é argument that it
was a proof that Mao's line was not implemented in the 17 years

(1949-1966) because he had criticized the workeers in education

before the Cultural Revolution. One should not ignore Mao's

observation that “the policy and line in education are correct, but

our methods are improper." The improper methods include: “thé

period of schooling was too long, the courses of study were too

Ibid.

Orm———
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heavy .and the teaching method was not suitable, while in examina-
tions tH{e students were treated 1like enemies, often taken by surprise

by the teachers who deliberately tested them by asking queer
] ’ N A}

questions."
Furthermore, the article points out that in 1971 there were 20 v
million intellectuals, the majority of whom were from worker or g

peasant families and had_ grown up- in New China. Most of them?

supported the socialist system, and leadership in the educational
field was mai“n1y in the hands of such people. Mao had said in ~\
1957: : - ".,

Most of our present intellectuals come.from the old ) . /

- society and from families of non-working people.
Even those who come from workers' or peasants families

~ are still bourgeois intellectuals because the education
they recieved before liberation was a bourgeois edugation-
and their world outlook is fundamentally bourgeodis.

Such people (Who in 1957 were estimated t0 number 5 million)
_could--and most did--change. As Mao had later said: N
To be red, they must make up their minds thoroughly to
transform their bourgeois world outlook. They don't
have to read a lot of books, what they must do 1s to ”
get a true understanding of the following questions:

“What is the proletariat? What is the dictatorship of
the proietariat? Why issit that the proletariat alone
has great promise while the other classes are all in
transition hy must our country take the socialist

" road and not the capitalist road? Hh& is the leadership

« of the Communist Party indispensable? — :

Bt e o i N

i
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Indeed. Mao added:

..To tr‘ansform one's bourgeois world ou£look apd to

be a proletarian intellectual is not an unattafpable

goal. The fundamental question concerning wo¥ld

outlook is one of whom should we serve.

In ;}iew of the fact that in 1957 there were about fjve
million or so intellectuals whose world outlook was basically
bourgeois, Mao stressed the need for the inteHectua]s to remould
their world outlook. In this connection the Gang of Four was
accused of applying this analysis to the situatwn in 1971 in
total djsregard of its essence and the specific time, place and
conditions in which it was made in 1957.

Hua Kué;feng stated in his speech at the 11th National
Contress of the CCP: _

The great majority of China's ‘present-day intellectuals

have made progress in varying degree in transforming

their bourgeois world outlook into proletarian out-

look, the pEocess of gradually acquiring and consolidating

the latter. - ’

For Hua, the methods are "uniting with, educating and remoulding
the intellectuals" and "respect teachers, love students." This is
necessary, for the state and Party leadership under Hua Kuo-feng

is not content with numerous campaigns and stimu]i‘ for increasing
production and raising dlsc1p11ne Such actions can easily be

 supported by Mao's quotat1ons and are part of the system A step
which goes beyond that, a fundamental step, is the rehabﬂitation

%- ———
1

2

Hung Chi- (Red Flag), ibid.

Peking Review, op. cit., p. 8.
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of the intellectuals. With it, Hua touches the s%ructg[gggfﬁ__‘h“
Cﬂfnese society. | ) ;~H ’ 1
This'renewed emphasis on the role of the ifitellectuals in - |
':Chiﬁa exﬁlains why people working with their minds have now so
quickly recovergd a place in.Chinese society. Neverfhe]esg, it’ y -
S a]sq indicates a considerabﬁe departure from Méo's revolutionary

values of the proletarianization of society, in favour of an

alternative which is more academic and pragmatic.

111. From "Reversal of Verdicts"

to Proposals of Reform

Any study of post-Mao education would be 1ncomp1eté unless
we gave due consideration to the role of Vice-Premier Teng Hsiao-
ping in .the development of China's education. Eyer since the - a
Cultural Revolution, especially after his second return. to the
Party leadership’in early 1977, Teng has beep\the'most assertive
N proponen; of a growth-oriented education, and{‘not surprisingly, «

the arch-enemy of the Gang of Four in the "two-1ine" struggle

h]

in education and in manylother spheres.
¥ Presently, Teng is apparently entrusted with the,stupendods a
task of carrying the educational work through to the end."His,
! first conference on the comprehensive nation§l éducationaicwork

in the posi-Mao era was convened in Peking on 22nd April 1978.

Another national education donference has been scheduled for next
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be examined in greater detail in the chapters that follow.  The
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by

year. Before we prdbeed with the discussion of the many and various

new measures introduced by the new leadership, angattempt will

be made ' to examine Teng's part in the current transformation of
Chinese education in the hope that we may better understand the
chuse—and-efféct relationships in the "politics" of education and

4

hence put the integration of .various 1e€e1§apf China's educational
development-in a full and prope; perspectivé.

Some impdrtant documentatioﬂ has been published in the Chinese
press since the second purge of Teng Hsiao-ping in April 1976 .
regarding policies which he pursued during the preceding year.

No doubt, such documentation is partial and fragmentary, but it

does throw new 1ight an recenf eients. In particular, the source
strongly hints that Teng launched an attack in 1975 against what

he regarded as widespread tendency of ultra- Left1sm, especiakbly

1n the Party, in education, and 1ndustry, nd that anti-Teng
strugg]e in Spring 1976 was therefore not acciderntal. Whether -
the“po]icies advocated by Teng amounted to "restoring to capitalismi"
and whether the contradictions between the radical Maoist line and

S

the moderate revisionist line was in fact "aniagonistjc." witl

fact now is that Teng, the third person in command in post-Mao
China, has ﬁ%en and still is the central figure in the twists and

turns in recent events.

: .
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In the first half of 1976, at a time when the Maoist
radiéa]s exerted a dominating influence on the central leadership
in Peking, the Chinese Communist theoretical journal‘ﬁung Chi

. (Red Flag) started its May edition with a get of quotes from :
Mao Tse-tung. Among these one can find the fo]]owiﬁg "verdict"

of the late Chairman on Teng Hsiao-ping:

He does not understand Marxism-Leninsim, he represents

the capitalist class. He said he will 'never reverse the
verdicts', this cannot be trusted....This man does not 1
comprehend class struggle, he has never raised this 1ink.

It'was only five months later (chh0ctober 1976) that the
Qang of Four:was purged by the moderate veteran leaders. Despite
this, the Party newspaper in Canton, while praising the new -
leader Hua Kuo-feng, still charged:

Since the winte of last year and this year's Spring, .

Chairman Mao gave several important- instructions, and

‘led the people of the whole country to wage the

struggle of criticizing Teng and counterattacking agdinst

the rightist storm of verdict reversal'.

On 23rd July 1977, however, the Party organ People's Daily

published the communique of the conference of the 10th CCP Central
Committee, in which it was said:

The plenary meeting unanimously decided to restore
Comrade Teng Hsiao-ping to his position as member of

the CCP Cehtral Committee, member of the Central
Committee's Politburo, member of the Standing Committee
of the Politburo, Vice-Chairman of the Central Committee,
Vice-Chairman of the Central Committee's Military
Commission, Vice Premi95 of the State Council, and

Chief of General Staff. ‘

1

Hung Chi (Red Flag), No. 5 May 1976, pp. 1.ff.

2Canton_Daily, November 24, 1976.
\\\ . : . .
3Jen-min"dih-pao (Pecple's Daily),-duly 23, 1977, N

R “""‘””’%’}’W&&" B A I IR T Al BT ari o L oty S




-

g

\ ‘ ) ' ) -62-- o \\e» ". ”
Moreover, the Communique did not mention that there had

'been"'any "self-criticism" on Teng's part. Obviously, the :

reversal of* this part{cuiar verdict of 1976 was unconditional

r
-~

and absolute.
QOnsid'ering that only fiteen months had 'elapsed between
’ April 1976 when Téng'was purged a]d July 1977, this répresehts
a dramatic ‘change. 'And indeed, developments since October 1976
have drastically altered the course of Chinese domestic politics.
\Hu,a Kuo-feng himself marked out this change in his political
report to the 11th Party Cpﬁgreés of the CCP on August 12, 1977‘,
_when he declared: "141' th the smashing of the Gang of ’Four as a i
1’s‘ymbo1. our country's first Great Proletarian Cultural
:Revo1 ution, which lasted for eleven yea'rs,, vis herewith pronounced
as yictoriaously gomp]eted.“] o ' . .
. 1f one attempt'g tp appraise th‘exsignjficance o‘f Teng‘s
, rehabilitation for the development of OCEina's ed/uv:atilon, it is
. necessary to Took for indications of the deba on educdtion
since the Cultuirgf Revolution and especda] y the events in 1975.
On the basis of\ this 1nq;nry, ones!may rnceed to discuss abouﬂ
the prdspects of CMﬂa 5 edu&ationa] deve'lopment

A necessary, but probab]y not suff1c1e);1t». explanation ‘of the

s debate on educatwn of~ 1975 1976 wou1d be based on an interpretd&®ion

K3
. of the events since the 4th National People's Congress 'in January 1975

4

eking Review, No 35, 25 August 1977 PP 6- 64




when Premier Chou En-lai delivered his.national economic plan
aimed at taking China to the end of the present century.' This
“interpretation would focus on Teng Hsial-ping's rise and his

A\ -

charge to implement the "four modernizations" called for by
- ' & -

Chou. ’ .
Teng's approach to in;b}ementAtion included~the 1ni1;1atjon“
o,ff a critical evaluation of Chiana's science system during the
summer of 1975. This has come to be known as the "OutHne of
- the Sunmary Report on the work of the Chinese Academy of Science. ol
Teng apparent]y felt that the T<ey to the achievement of China's :
j | . ' development goals 1a} with d greatly enhanced e,fort in science
and teachno1ogy. For Te;ng, science and technology should be

‘thought of as d1re.ct productive forces. Teng -therefore felt

. Justified in élﬂtering many of the Cul tural Revolution reforms

E

; science anq technology, higher educatidq, and‘ industial

. ‘managment. The radical response to Teng's initiatives came.in
- o the last quarter’of 1975, andwas initially a defence of Cultural
| Revolut'ion reforms in eduqaﬁon By early 19{6, the radical ~

I e

reaction was extended to ,sc1ehce itself in the focussed discusion.

_¢ . Mith reference to both education and science, Teng and his

l jﬁpportérs were accused of creating ae“rigﬁt deviatj‘gnisg wind to

reverse the verdicts" of the Cu’fturgl Revolution.2

l . a - . . * i L
e ‘ rlSee. e.g., John'Gittings’, "New Material on Teng HsHao-
ping,“iin The Chma Quarterly, No. 67, 1976, p. 492. .

i~'/ ’ R : . ZSe'e, e.g., China Recons‘tructs, June 1976, pp. 6- 11
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i feng is supposed to have master-minded the criticisms of the
Maoist policies in education whi¢h gathered way in the ‘summer of
1975. These were led by the Minister of Education Chou Jung-hsin,

4~

and supported by a small group in the Party Committee at Ts1nghua
University. Teng had the/;er1ous charce that the revolution

in education has rgsu]teﬁ in a state of educational crisis. He: .
attacked Mao's 1nsbrﬁ€t30n about enrolling students from among
workers, peasants, and so]diers. saying that reliance on them
could only be relatwve, that their quality as students was not as
good as that of stuéents in technica} schools in the past The -
© educational revolution had resulted in universities and colleges
on1y doing practice, pr6ctice and practice again without theory.
Agr1cu1ture was the business of agricultural colleges, .and has
nothing to do w1th univeksities; ﬁE%e time aqd energy should be -
devoted to theoret1ca1 studies, and it was up to universities

and colleges to decide wﬁether,they were able to run vaired

forms of open-door schoo11ng-—1f not, 1t was not necessary.

. These criticisms aroused the fury of the radicals who soon - '
]auncBed a compaign 5gainst Teng's jdeas. The attack and

criticisms continued after Teng's second fall fr7m power until’

.the p3$s1ng o::Mao Tse-tung 1n ear]y September. . They were

resumed br1ef1y after Mao's passing, but then virtually ceased

after the purge of .the Gang of Four in the following October
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The policy options of China's education %gnd to be related
to and derived from the Broader'pattern of national politics
,result%ng from compet&tion among political glliances. Thys,
the pendqlum-]ike development of Chjneﬁe education since the Great
Leap Forward (1958-1959) has-usually been provokéd by some
alteration in the balance of power, and not surprisingly it does,
appéﬁr that a swing in the pendulum from the far left to the
right is a]rgady underway. We are now hearing the other side °
'of the issues which made up thé debates and controversies of
1966-1978. Notably, a new enrolment system for higher education
hés beén deélaréd,] an apparently pragmatic.stance on educational
" matters revéa1ed,2 and programs for a "hundred flowers" type
liberalization/also spelled out.3 ”

"In ong”senge then, by knowing the policy preferences of -

those whp occypy national leadership, one can explain the direction

of education policy. To the extent: that the leadership is secure,

one migﬁt expect much of the "politics" of education to disappear. .
0 " .
Such an explanation, however, would be incomplete in the light of

past experience of Mao's revolutionary education which has exerted 3

. such. a profound impact on people's minds .that it would not be

completely written off. Rather, it appears that a convenient jﬂ

]Peking Review, No. 46, November 1977, pp. 16-18. -
.

* 2Ibid., No. 2, January 1978, pp. 15-19.

3"'Hundred Flowers,' Part 2," Ti Magazine, March 13, 1978,
pp. 32-33. E -
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< - measure of the legacy of Bas%;development and the patterns-of

-l

A ]

commitments which make up priof institutionalization will continue
to influence the new leaders in—their policy options. The ’
existence 0} such factors calls for a more detailed explanation
of the interactive re)a}ionships between broad policy‘in;tiatfves
stemming from the political leaders at all levels, and/the
concrete rea]ities of the educational practice. /

° It is 1ikely that policy‘priorities among the new leaders
will remain as problems and éabse~pf conflicts. Thus, while the -
"two-1line" struggle in education as we have known it may pass into

histony,vit seems unlikely that the politics of education wilzf/”

_ disappear even though disputes are nothihg more than just

disagreements among the leaders with a common objective'rather
than the bitter and violent confrontatiaons of the Cultural
Revolution. |

Against this background, ouﬁ objectives of the following
chapters afgset to describe and analyse- those new.measures_jn the
field of education as far as the Chinese press has hitherto allowed
us to see. By doing éo, we hope to discover the continuities and
discontinuities of Mao's educational line, and the probiems

associated with the implementation of reform undertaken by the

-

new leadership. /

o=
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CHAPTER IV

REFORM PROPOSALS AFTER MAO ,

®

I. Introduction
The 11th Party Contreéss, the most important conference ever
convened since the passing‘of Mao, tqok place on 12th through
18th August 1977 ig Peking. Chairman Hua Kuo-feng, in his
lengthy report to the delegates, outline his ambitious programs
of overall mbdernizq}ion. He made it c}ear\that modernization
will be China's top priority in -the years ipmedigtely ahead.1
The nlw leadership group since late 1§76, and incrggsingly
since the‘re;ﬁrn of Teng fb July 1977,°ha§ developed new policy
patterns which became ever more visable after the 11th Party .
€ongress in spite ofvits preoccupation with strenuous efforts
to overcome the difficulties following the passing of Mao. In
almost all cases these policies indicated a4 departure from the
concepts which had been developed{by Mac and his closest supporters
during and after the Cultural Revolution. Qf all the policy
'changes as indicated in Hua's speeéﬁ to the‘Party Congress those
in the field of education have been most obviou;. Again, Hua ‘
regarded as his fifth task the'deve1opmenx of sociaiist‘zu1ture‘
and education. Here, Hua frontally attacked.what he described

as the Gang of Four's interference and sabotage of higher education

'peking Review, No. 35, 26 Autust 1977, pp.’ ' )
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and cu]ture,\and called for the development of a "vast ;FE;F—E?‘—“*"‘“““*-—*—~
technica] cadres, and of « pro?éssors, teachers, scientists,
journa]ist?, writers, artists, and Marxist theorists.” Once
agéfn, the’pledge is to "let a hundred flowers blossom and
contend...making the past serve the present and things foreign
serve China, and...weeding through the tld to bring forth the
‘new." : : ' ' "

Whatever the future may hold, China's_inte]]ectua1s must
have breathed an air of relief aftef years of abuse and outright
terror. The call was for the creation of a large, new scientific-
technological body that will hold the destiny of China in its
hands, and such a "class" at some po1nt will a]most enjoy the
same pr1v11eges as now accrue to that group in the Soviet 'Union,

a thought which is d1stastefu] to Hua and his co113agues but:
which is implicit in their.-goals of making China a highly
productive @nd powerful¥nation by the end of thisicéntury.

For those who failed toimake it to the universities, they
will be required to go back to their jobs. Hué, in the same !
report, specifically listed implementing the "educated youth to
the countryside" polfcy (along wtth questions concerning cadres,
intellectuals, minority nationalities, and the united’ front) . !

as a. prob]em that could be handled only by getting "a good grasp

of Chairman Mao s concept of overall consideration and doing a .

 better job of-putting it into effect.” '
’

-
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»‘g’ivén by Fang Yi (member of the Political Burtau of the

“their historic mission,” will now be withdrawn. In keeping with

. the official policy, at least five-sixths of the working week

" ficance of science and technology for China's future deve]opment.
i

L , -69-

0n 27th December 1977 four months after Hua's speeck to

thq Party Congress, a comprehensive survey of the situation was

Academy of Sc1ences) in his report on science and education to

thﬁjPoeple s Political Consultative Conference. pé his report, -
Fang Yi 1ist$ a number of decisions: A new Science and Technology
Commission‘hill take charge of dvera]l planning, ‘coordination, E
organization and administration of the country's scientific and ' l

technological work. Workers' Propaganda Teams (Sent to colleges

and schools in September 1968), "having successfully accomplished

of scientific and technical personnel are reserved for their
professional work. The proportion of the state budget allocated
to. education and science is ?zrﬁé increased. While many provinces

have a]ready produced their own experiemental teaching materia],

preparations are being mdde to compile a new set of standard .
textbooks, for the whole country. v

Fang Yi, on more than one¢occasion,~emphasized the signi-

The training of a huge force of experts and specialists depends RSN
on education. It has been .provisionaily planned to make middle ' ¢

school education in urban areas and_junior middle school educafibn ‘ ’ {

; - | ‘
“ -
N v

1 ‘lPeking Review, No. 2, January 13, 1978, pp. 15-19.
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in rural areas universal by the end of 1985. Great efforts will
** be made to develnpj;hg*gyly 21 workers' colleges, communist laﬁour

universities, spare-time education, and on-the-job-technical

. . ; =
training for workers. Besides, the recent decision (Hsinhua or

New China News Agency, 26 January 1978) to designate a number of

"key" primary and middle schools, both in town and countryside, ) Kl'
including some run by industrial enterprises, is an attempt to
raise the Tevel of the education of science dnd technology.

{

As regards the reported disillusionment of unsuccessful

candidates for college entrance, it must have been clear to the

reported 5.7 million who sat for, the examinations at the end of
‘1977 that the vasg_majority could not hope to wié places. Many
must have been disappointed, but the} might havejfound éome |
so1ace‘in being able to go-back to their jobs. In future, with.\'
the gradual rise in the level of middle school educaiion, the :

\

proportion of students enrolled direct from senior middle 'schools
b

should also rise. The expected improveﬁént in the quality of

both primary and middle schiool education .depends. in the first

o,
place on raising the level of China's nearly‘ten million teachers.
T ¢ . -
In this .connection, a fifteen-day conference on teacher training
held in Peking in October and November 1977 decided on steps to

- " , / }
be taken to this end. : . /

Since the 11th Nationqg Congress of the'CCP, there has been
l

.
a constant flow of documentations of new educat&pnal measures here

)

and abroad, But 1t was not until the National Conflerence on
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.examinations are reinstated, and, according to anmwuncements so

-7N-

Educational Nork took place in Peking on 22nd April 1978 that the new
leadership spell utra new line that may be \)iewed'as a more
"accurate" interpretation of Mao's educational Hnez.1 The opening
of the conferen‘ce on eaucation sijggests that the new leadership

has conso‘lidated its power and has had time to evaluate the
educ\:ational' situation in the 1@?1: of the present-day conditions
before it finally a.rrived at an over'arll program of educational

reform in post-Mao China. \ ST

2

\

- II. New Enrollment System for Higher Education

. ﬁ e d
" ¥

"The most conspicuous reform currently 'int;'oduced are the the

measures desinged to f’trenghten higher education and its function

‘to produce men and women quaHi’ied to undertake the important.

" task of deve1opment(a'nd nation-bu\ﬂt‘iing.n .Students of ability

will be selected from middie school graduates to enter higher /
institutions. They are presumably exempted from the two years of

physical labour and reeducation required until now. Entrance

far published, outstanding students'wmkbe admitted even though
they may not meet the criteria oﬁhigh production and political

record. Educational quality is now stressed. The decling of

o [

]See Vice-Premier Teng Hao-ping's speech at the Opening X
Ceremony in Peking Review, No. 18, _May 5, 1978, pp. 6-12.

fJQ'“ o - . ‘ ) e
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educational standards in the recent past is now decried as one
- of the major "crimes" of the Gang of Four.
: A\fter the ehmmatlon of the Gang as a po]it1ca'| force the

new. leaders waste no time in launching' a massive realignment of.

educational 'poHcy with the aim of starting a fresh college year .-
N with a completely new set of first-year students in February 1978.

Accordingly, the Ministry of Education has held an important

conference on student enroliment, reversiné many- of the policies

of recent years and aiming at high academic standards both in the

enrollment procedures and in the subisequent teaching.1

The most important single aspect of the new enrolliment
procedures is that bright school-leavers (at all Tevels) will be
able to go straiéht to university instead of undertaking a stint"

in a commune or factory, or get into university by first joining

g

th;e Pe.ople's'l‘.iberation Army. But the general guiding principles
& in accordince with Mao's educational concepts still insist that

students must study well and also do manual labour well in order

to go to college. The process of enrollment entails voluntary

appHc.a‘tion; recommendation by the masses; approval by the

s

political authorities; approval by the school authorities; and the
applicants must also sit for an examination. In this manner, students
o with pract%ca] experience are st and recruited from among -
g‘,,_—/\"" ) ' "

¢

- 1"New College Enrollment System;" in Pek_gReview, No. 46,

Nov. 11, 1977, pp. 16-18.
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,i:j> - to apply fop?tollggsmfntrance and the requirement.that applicants -

)

[4

the workers and peasants.]
_ . Another. striking reform is the concession to thosetwho missed 8

their chance to go to university because the whole system

collapsed in the 1966-67 Red Guard upheaval. Thére are‘éxcgptional .

cases which can be made as regards educational level and age limits

to alloy adutt workers and peasants to, attend college. In their

cases, certain people, with a maximum age of 30, will be eligible

should be unmarried will be waiveql The normal age limits are

"around~ 20 but ndt more than 25."2

Also, éxceptions to the general guiding ﬁ}inc1p1es for.
enxol Iment apply to_candfdates in foreign language, fine arts

and physical educatibﬁ.3 In all theses éases, the selection

procedurg; are more flexible taking young peopfe d;rect from - ;
middle s;hooléé Such basiic principles wi]lonot be changed. <
but experiments will go on in a flexible way. Under the present é
enfol1ment ?%stem, the authorities are bbviéusly looking for a,
. -

} - huge increase in the intelligence levels of students. A1l those

-}

changes have been made and the objective is to train a’$g§§er

‘number of spec1a1ists needed to modernize China as quickl

!

e

o

1See an interveiw with Chang Hsueh-hsin of the Higher Education
Bureau of the Ministry of Education in Peking conducted and reported-
by guzanne Pepper in The China Quarterly, No.72, December 1977, .
p. 817 :

\~\\\\/// 2China Reconstructs, No. 4 April 8 1978, p. 6.

: 3Suzanne Peper, op. cit. p. 818, : .-

2

8



possible. - ' . A .
¥ The 1978 spring admission was based on the pfinc1p1es thati
otﬁer things being equal (that is, politically and physically),
"preferences were given'to those who‘did best in the entrance
eigminétion, whfch has become a universal trend. Young people
are now working-hard for ; solid education.’ Even primary and B
middle schools take extra measures to‘improve the qual?ty of
teaching. : . | C
_ It was reported that 5.7 million young pedp]e’applied.for
entfante examination at the end of 1977. Of all.tho;e who were
admitted, "30 percen§ came°f;om among senior middle school
graduates of 1977.5] . This would have enabled students to
complete their studies without a 5}eak, a very important factor
in £rain1ngﬁﬁééearchersl But they‘wouid have. done a certaiﬁ '
amount of physical work every year while in uﬁiversity. China
has a huge; population and there are not yet oug' higher
institutes. fhE‘percentage of ac&epted applicants is still very
) §%a11.. For the time"Being, the majorifi'a? the middle school
graduates will still be going to the countryside for obviou;
* political and economic reasons. §6m; of them, H;wever. may
sti11'have a chance to enter higher institutes of one form or ;

. ' another on a later date. Others may be accepted intﬁ;factpries

‘ or other work places in urban areas.
w ° ’

-

T

China Reconstructs, No, 4, April 1978, p. 8.

s,
.




In the cu;reﬁt admi ttance program, in kegping with Mao's =~ N ?
educational 11ne where applicapts are equal to ipeir po1itical, V
‘ ﬁntellectual and physical qua]1f1cat10ns preference is given - .
toﬂyorkers and@lﬁasants, children of workers and peasants and
school 'graduates who have a]ready settied in the countrysxde A
and have thus been rec]ass1f1ed as peasants. Furthermore, specia] ;
consideratjon is given to students of national miqpri}1es.

~ Agricul tural, medical and teachers' institutes giveé priority to . X-

those in agro-science, barefoot doctors and rural school teachers - | T
’ ©

respectively. It is interesting to note that younqkstudents

from Nationdlist China (Taiwan), Hong Kong, Macuo,’ and returned

T

- . t. .
overseas Chinese also receive special attention. \ -

-

\\/. ‘s

III. New ieachiqg System for Primé}y and.SecondaryL§chools

..,} . i . o L

v —

Anpt@er importantqdocument from the ﬁinistry of Education -
recently regard{ng policies of réising fhe qua]itx of teaching - i gy .
of primary and middle‘schools is known‘ag the‘?ﬁﬁaft Plan fdg
.a Ten-Year Full-Time Teaching Systeh for Primd¥y and Middle ! TN

) Schools."?

According to this,Plan,.fu11~time primary and ‘" . T
middle school eduycation will take ten years, that is, five yeat§‘,

for ﬁrimary school and five for middle §chool.‘ln the case of

. . ‘ & ‘ '
the latter, the first thtee years will be degg&;d to teaching” . * I
" L & ' » 'l '
- 1bid. ’

Peking,Review, No. Februqny 24, 1978, p. 15.
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junior middle °schoo'|’ coUr'ses and the“iast'two years to’ teaching

senior subjects The 1ength of primary an& middle schooHng will
k-
not be expanded beyond the ten-year system The ideas is_to . -~

N

= ‘ standardue the qu day pmmary and midd‘le schodls on a natwn- 7
| A

»

E Lt wide bas1s The new system stipulates that the school begins‘m ¢ i
# . . . .
i . autumn wher‘ever cond1t1ons permit, the enrdlﬁﬂ'ent of six-year- o P Ve

~ "

‘. - ‘l
' ' \/ ‘" old or six-and-a- ha1f—year-o& children ’nrpmmar_y sqhqoM will be - N

g : h graduany enforded] in view of the fact that some b1g cities stil . | "g /
: N - do no comp]y w1 th the new regulation and continue to reJect students / |
[% - o T ’ under ‘seven years 01d.2 \ e

The Draft P]an provides details as to the’ tasks, per'lod of

7

F A schoohng, hasm pri(mples for drawing up- teaching rog;ams,
t arrangménts concerning the students' main and subs'l ary tasks}

o ) total volume of activity and curricula of primary nd middle 4

’ si:hools) Time for poli tica] , study and other -couves will be '
divided and teact/ing plans fu'lfﬂled according to new requirements.
e School:run s,factories and farms (or branch schoo'ls in the country- = “
§ . side) wﬂl‘? admimstered car‘efully under the,new system and the * ..

N ' schoo]s wﬂT have regular Tinks with factor1es and rural produ@tion '

| brigades Study at this level is supposed to combine with
production and s‘lcentific expg_ments They, are. expected td Tearn

, 1]Dmdng the Cultura1 Revolution, the goal of universal

* L education set primary schooling at five years, secondary schodling
aE i " at four years. But, there existed md distinct dividing line .

‘ ‘ between elementary and secondaryr education.

.b_nntﬂ_x.ii_h:& (m;-_m_n-m) Wth .nm. 1978, . .

LY

s
oy |
——




e full-day ten-year system. The remaming schoo1s will
S\
contin e to operate as part-woark, park{;'edy schools and
Ao .agricult a] middle schools R urrently, ere are more Junior Q“

L 4
- from the workers, peasants and so]d1ers to awakern their soc1a1

and political conscwusness and display passwn for phys1cal

:]abour. They, must also master a certain amount of kndmedge u"

»
, . and technique in industrial and agmcultura'l product1on

The Draft Plan stresses the principle of ach1ev1ng as’

quickIy as poss1b1e both the po&u]arizatioﬁ and the raising of °

the standard of primary and middle- school education. But, the .. ) / \: .

- ;mestion rema]'/ns 't:hat‘(ﬂ:hﬂe t#?luidea‘l schob]ing period {s :not ' ’ . \
;uni'formly set at ten'years, in many parts of the country, - o

R part1cularly the rural areas, this will remain no more than Just .

an 1deé] for years to come. . The fas s that rural schools are

* stil] running on a n‘fne-year basis. Nhﬂe ‘they are allowed to

3

re ain that way, the Draft Pla recomnends that some wrll convert’

A
\)‘-

Under norma‘l circumstances, there shou.ld be no en\rance T

raiséd generan

'f' examination for junior and senfor middle shcoo1 In’ the\WOr : ’ ‘

sities, t ere exists umvegsal senior middle school education and-
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dl?her,cities. however, there are kon]y uniyersa]ized, Junior
. middle school education. In such places, only primary school ' -
graduate can move dirgc’t]y 40 -junior middle without having tC;
sit for an examina;:ion. But, jurziors must an examination . i

if they want to get into senjor #ifddle school)

Owing to the fact Ehat in some areas there are more junior .
middle school graduates than there are places in senior middle . 2 N
. , . -3 5

" schools to accomodgte/fﬂ] of them, the_system of automatic  « ,ﬂ' - g
plrbn:otion on the secc;ndary level is therefore mpre apparent’ ¥
}:hdr; real. Fur'cﬁherqmor‘e‘,\igr?§> sm'jch. cases where new students are g ;
admitted they are r%‘uired to take certtiin classification tests.

The purpose is o discover who needs what kind of extra halp and

arrange classes for themion individual merits. These enroliment . v
prqcedures currently bﬁing proposed 'a,re aimed at raising the .
: ‘quaﬁty-go?teaching and streamlininé'the ac'ademic standard in-
" primary and secondary schools. A1} édch formal exa;minations - S e
point to the fa‘ct that while entrance,exammatmns at the o ,“_f - \
secondary level are not formaHy a part of the s&steﬁl they 40

oécur in actual pract1ce. It must also be mentmned here that

apphcants ffr the technical seconda&y schoo]s mu;t also sit , )

. ‘y - A
LN 3

for‘én entrapce ami nation.




1V. Education aindScience and Tec‘hnologx‘?‘

)’ ¢ and techno]ogy is also unddrscored by the opendng of a national

L D S
‘/*) , Currently, education in science.and technology is given ° &

A ahew emphasis in China. The 1mportance of "bas1c studies"” ;(, ‘ ~ |

and "theoretical science" is. recognized Some scho'lars hgfe L f

jtself with the study of theories whose practica] va'lue may n

' \_,__,_} - "o
| -be’éwdent for'} long ﬁki “’The he‘igﬁened mterest 1n sciénce . | .
! U

¢ e »

= e .,

", ‘policy of educatmn in science and technology, Ch‘lna ] scient1sts

and résearchers have been v1rtual1y‘ freed from participation in ¥t

W
conference on science in date March‘ 1978.  Under ,the«-néw Party ) . 1

pohhcal study--one of the most 1r,qportant reforms in Chmqse .

-~
"

society since 1949 L ey ) - - "0
In his speech at ‘the opening ceremony of the "national’ * o ) -
é:rence" in Peking on 19th March 1978 Vice-Premier : _ |
Teng Heiao-ping defin redness" in a soienhst as bem’gﬂog oo ! Q
at his ‘:‘ork and said that even commumst parfy committees . v _‘  | N
v, in scientific institutions would be Judgfd 6y the sches o .. -7 :

y faﬂure of the worhﬁproXeed 2

science co

This Mtotal reversal of the R ' L 3
\ ' : . |
Peking Review, No. N3, March 3r, 1,978 pp. 6-14.

1

eking%eview, No. 12, Qarch 24, 1978, pp. {-U . [ -
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of the pol1cy of .the period 1966-76. Teng insisted, bloming
what he called China's backwardness in science and technology
on Mao s former supporters, the Gang 2: Four, that “TQ devoLe
oneself to our soc1@l1st science and contribute to 1t is an -
important maniféstation of being red, the integration of being
fed with being expert. ol ’while conced1ng that some scientists
were still tainted with bourgeois ideas, he made 1t clear that
this was less 1mportant than.the "four modernlzatlons" policy

of which, he said, technology was the crux. Teng has been the

mo%ﬁgassertive proponent of a growth-oriented educational system
in China and, not surprisingly, was -branded a "master technocrat"
, . .

' ) r .
by some‘?breign observers. Teng believeSrthat a choice must be

\

made between economics and politics. As he made\f; olearlin his~

speech to the Conference: .

" We cannot demand that scientists andWfechnicians, or
at any rate the overwhelming majority &f them, study A

"Y alot of political and theoretical works, participate i

. in numeroys social act1vitges and attend many meetings y
T (1)1 lated to their work. L Ty o

.

, J The CCP, Central Commi ttee had‘/gLreeq,a systenv%f individyal

K

; responslblllty 1n sc1ent1f:c reseéﬁch instidutes, with 1nstitute

d1r§ttors tak1jg blame for failure. Tha Party would generally
supervage the work, of sc1ent{fic development pnd ensure that its

fugjﬁ&onaries familiarize themselves to. some extent wlth the




.
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technologies under study. - Successful scientific work and trajning,

of new scientists - would be the "mein criterion), for jucging the
party committees' performance. Jnvpracttce, this would subordina
the party committees to 'the soientists emselves. ey
Contrary to the ideas of the former "rad1ca1s", the cur
w&;dom it China belteves that there are basically no dlfferenc,

cq
between those who #hork with their hands and those who work with

. their brains--all are workérs. The Gang a1med at the same concept,

‘but tried to‘achiéve it by forcing ‘the: 1nte11ectuals into manual )
labour aUnder the new po]ﬁcy, scientlsts and researchers w111 be
expected to" spend not more than one-sixth of thewr time on political
study and manua] worgy and less 1f necessary They wou]d presum-
ably help to close the gap between China and the advahced countr1es,
-in the development of science and techno1ogy \Nationa1 1ndependence,
as so emphasized by Mao, does not mean to the new leadership
shutt1ng the door on&the world, “nor does se1f—re1}ance,mean blind

opposition to everything‘foreign"j-a strong tendency. of the
[ 4

Fagl ) B " B '/ i 1 “u'\

radigals." “', .
radige o

The new or1entat1on of education and science and tedhno]@by

)

1n particular is reflected in the,eprollment of a new generation

of university students mostly stra1gh§/f;om school. But. this,

.
.new 1nft1at1ve is somewhat marred by the shortage of school-
© ¥ 3 “m,

“teath€rs ahd their misuse by tﬁz previous regime It 15

secret that school- teaching,besame a dreaded professton after the

" Red anrd Uphsaval. Fears of maltréltment by students recurred L.
C 7

*




K
1'n“1974 and 1976. Teachers who diegd (\)r‘ reached-retirement age . v
have not been replaced in some s€hools. Foreign languages_ have

been mentioned as an area in which there is a .particullar shortage.’

* Teachers have also"been "borrowed”" by ochrfinstftutT’ﬁns (it is , |
e
)

not ciea'r as yet what kinds of institutions No douhg, many
. 4 .

=7 are happy to get out of such a "dangerous" profession. Now,

emphasis is being put on locating them and returning them to

the classroom, where discipline will once again be strict. ) S

. . \
A1l these measures are aimed at strengthening the teaching

professiq?n in the hope that' education in science aﬁ’d technology

would develop in a sustained manner.

*  Plans have been drawn up to send several thousands of gifted o
4

students abroad in a crash program to "catch ap on\\zhat has been

Tost since the Cultural Revolution. More and more international

intellectual exchanges have already béen_ il progress. All such N

. measuresi have one objective in common -- to bolster economic. - -
R ) )

efficiency by a revamped*educatipn'al system in the future. -
: .8, . [

c "7 @ V. Key-Point Schools

' * % ) LY
The post-Mao educational reform strongly suggests the

'\u

) emergence of "two kinds of educ'ation" and"’e dual system of «

. LS
o a “regular" schools parallel to other types of schools such as . \(

"/ Part-time schools and those devoting more time to labour and

] ¢ pryduction--a practicerseverely éondeme\d during the Cultural .

Revolution.

" Bt W
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Within the system,of "rggular schools" gpe typical reform

(is the reintroduction of "key schools" which will take brighter

pupils and receive priority inhhllocation of teaching materials. !

As early as 1953, Mao gave the instruction to run some key middle

schools, which reached the1r.peak deve]opments in the period

1960-66 . Such schools, however, were under seri&ys attac§ byvtheJ/

radical Gang of Four on the grounds'that these schools trained .

"revisionist buds and intellectual aristocrats and were bourgeois

‘(_ education for gem’uses.”2 Under the nhew Party ﬁo11cy, the effort

-

-

. thé light of the present conditions in China.

- €

to improve the.quality of education is viewed as an all-important

part of the educational system designed to\pr691de competéht
manpquer in the race to modefqize China by the end of the century.

. / e )
"to run key unive(sitiés and middle and primary schools well™

3.

. Thé best way to achieve thig is, as the Peking newspaper put<§§%
)

Now, there are over 400 uniVeréﬁties, 200,000 middle schools,

. a million primary schools\ and an_innumerable number of spare-time

scﬂbo]s throughouh China. The’ idea of running key universities,
secondany and primary schools is that given. lrmited manpower,
mater1als an&af1nancia1 reSoJrces in- present day China. it is
impossible to properly equip so many schools at once.  If existing

human and material resgurces are to, be evenly distributed, an

@ S

" lpeking Rev-ieﬁ. w February 24, 1973, . 146
‘\ -
2(bid.,.p. J6. " ‘
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+ in the quality of education in key schools is said to have a T

" number of measyres to promote the idea of running key schools.

inevitable diffusion pf forces will resuit. It‘appears; there-

fore, that ﬁhe best way is to concentrate forces on the proper

operagion 9f key schools. "At thé same time, an 1mprovement

stimulating effect on thequality of education in non-key or

\

6rdinary‘schob]s. Seen in this 1ight, the non-key schools&are (

not at all neglected. Besidés. non-key schools may run key * . )

- ’ \ .\t
classes wjthin their own boundaries. As the Peking paper , X 0
stated: | ! ‘ ) , i

(This approach)“éﬁé%les the quality of education in
a number of schools or classes to be raised relatively
quickly and benefits education as a whole through

« gradual; estab11shm?nt of a given quality Tevel on

) a universa] bas1s

r

Recently, the M1nlstry of Education has decided to ta
2

Accord1ng to the Ministry, there are now twenty such schools /

under jts’ direct charge, located in éuch maJor cities as Peking, N
Tientsin, Shangai, anan, Taching, and Tachal, and other places.

Morecver, ‘other ministriae under the State Couﬂii1, the big and

medium-size ci;iésgand the various provinces, prefectures and
counties are all expected to run a number of key primary and , '
i

1

‘middle’ schools.. | 4 lJ
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Administratively, such schools will be reprganized, giving
special attention to experienced teachers who now enjoy a ‘ -
* wider range of initiatives'then that durmg the Cuiturai hoiution | 5§
Necessary discipline will also be strictly enforced in the ‘ ‘
. classroom; ‘Such schools will be replenished with tne addition I

’Hz
of 1ibraties and laboratories t%) ensure their success. g
. focus in teaching differs in key schools run by various industrial &

\5 4

rises where the significance of the unity of theory and

ractice is more heavily stressed. For instance, in thoé/e
— ® ‘

ey schools operated by departments of petroieum, metallurgy,

_coal an\l geology, emphasis will be put on subjects related to

their spECialities. Students will take part in productive labour,

in these disciplines so that they willfbecome professionally

competent on graJuation. These schools will be distributed at

e/ven.ly as possible throughout the country. ’But, the actual

needs of both town and country will finally dictate such a =~

I

distribution. Basically, special consideration will be given -

to urban areas where workers are concentrated so that more '

-

r ordina“y schoo]s wilV be modelled on Key schools, and the really

: & g ﬁildren of those workers can go to scheolg. Non-key schools ‘ S
§ .

| A - ‘ good ones wiH later also be classified as key schools.

.
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VI. Other Forms of Schobl ‘ . =

\
~ A

" There are other ways for China's young people who failed

to makevlit to the universities to giet« advanced training, notably

A }
. H

through adult education programmes. Understandably, under
: - N )
China's current material conditions, it is impossible to

universalize education, particularly on the college level. As

N

!
i

a resu]t, while formar education receives greater attention, . \

apparently reflecting on approach to quality learning, the informal
and non-formal perogranms stild have a vital part to play in the

- +
f -

post-Mao educational system. Short-term training can produce,. ¢
for‘exa'mp]e, medium-range technicians to meet immediate needs, - ‘
while other §pecia1izgd trqining\of a more advanced level will be
left to universities.
Since ?hinafs" Jni‘\iersifie?*and 'colleges fall far short of .
p_resent needs, schools of diverse for‘ms,i‘l)ave been set u;‘) in .

i~

various parts of the country 1{.0 make up for this déficiency.

There, are, for example, the Communist Labour Coldeges for training

agro-technicians (set up .By compunes to -train commune members) and
the factory-run July é‘ Workers' Colleges fdr training technical v N
personnel amon “industrial workers. There are_aTso television,

radio and correspondence courses. TV courses now being offered

- jointly by the Ministry of E;i\ucﬁtign and the Peking Television -

“Station are in mathematics, electronics and English. \Many‘

&* »

. } ) . Y
fa&ories. rural communes and government organizations provide oo
\ ‘ ' Lo
)

,l

2




counselors to helb enrollees of the TV courses. Formal enrollees
will take examination and recieve graduat'lon cert1 f1cate5.1 '
Such schools, which were criticized by the Maowt rad1cals
during the Cultural ngvolution as "putting economics. in co\)d,"
are now coming into fgshion again. They are expected to train
quickl_y much 1arger mmbers of technicians and skilled workers
urgently needed-in agiricu]tura] and 1ndeStr4a1 Li‘rodu‘cti'on. - IR
Moreover, these schools help the worker"s, peasantg and soldiers
to get some education and technical know-how which would other- )
wise not be accessible ‘i;o‘them. For sqfc\h schools, part-work ;nd
part-study is the gm‘ding principle. The students study on a
full-time or part-time basis and go back to their product‘ion units
after a few years in school. v Some study during their off—hours
Such short-term courses as will last a fey: months wﬂ] be offered
only for special subjects. It is expected that after completing
" their stufﬁes, the students wou]dqhau@;;e'_reached a standard
schools. _‘ y g . «
w4 In keepmg with Mao s educationa] 'Hne, apart from full- t1me
teachers, technicians, experienced workers and peasants from 4

factories nd communes , scientific research 1nst1tutes or

niversities are 1nvited to deliver lectures to give students .

) C } . . "
' : ”]See. e.g, Peking Review, No. 7, February 17, 1978, -.
pp. 11-13. s ~

equivalent.to that of graduates of colleges or secondary vocational {\/\

I
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. » - N
a:senséudf realities. The method of study 1§Lone that stresses
- the combination of ‘theory w{th piactice and - teaching Nith
! ‘ production. Basic studies in the c1assroom‘ara\once again
emphas{zed, but not to the.neglect of tﬁ%ir practical application
through hysical labour. The financing of thesenvaried forﬁs‘
of informa school1ng remains a problem, particular1y in rural

areas where /the conditions .of l1ife are still relatively poor and

ped to provide adequate education for'commune members .,

R

bonseqpent]y, these schools are financed 1n'd1fferent ways. In - - -

-

the cases of factory run schoo]s in urban areas, all necessary

funds are provided by the factories themselves, while the BN

- )

peasant s colleges get sub;idies from the statg.

]
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“THE IMPLEMENTATION OF REFORM ~ 7 C
/ ; ‘ - ) - 4'_ ' ' -
. I. Introdiction | R

From the Chinese press so far pub'lished it can be seen hhatf
a number, of concrét‘e refonns have been proposed capare being: .
impiemeneed Invariabiy, all such reform proposai“s are 1nitiq€£~/

"from the top by Party (;hai; an Hua Kuo-feng or Vice-Premier - engf

<

"“Hsiae;zping, or the Central omnittee Since the campaigh ag }nst
the Gang of Four began. it a pears that the new Chinese ieadjr— e,
ship tried "to diy, ;;t the masses from the tension of poii"tica

{

v
unrest by asking them to criticize the “crimes”.of the Gang of ..

L]

. -*., Four and discuss eciucational reforms.’, As\ta result, a continuous

'"\ . flow of documer:ta itons ha; come out, but ?n the niajority o) these
. documents. onﬂy guiging principles are given, incorporated in. .

.~ - ¢ documents deé ig with- other political issues Perhaps, the . | _ ' : -

| most important documefit that eame out of the Part;' régarding , ‘ :';9 a

Q s speech‘deii ered'at the National

educationai policies is_; n .
on 22nd April 1978.% L g

Edocational Norfk Conference held in’Pe
Teng has clearly spened out. in his sp ech a' new educafional

iine which can certain\y be viewed, at least tempo arily. as

a post-Mao consensus_‘on educational pol ey,

Y o ! 2
Ay . » : ,‘ s . - "
, e ~ ! M N % Y - . . hd -
. i \ -~ e ‘
. . .

MU ‘Hung ChiH d Fia , No.’ Se«ﬂﬁ. pp: 2(46. Tren?lation -

in Pekin ’ May 15, 1978. pp. 6-12." .-, g e
S o . ", L e S
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" Apparently, the new Chinese Tead rship has determined and

attemtped to establish a new model of education by moderating

"some of Mao's revolutionary features. The moral-political I

components, though important“in Chinese education, are subjeét

to frjeq't'xe\nt‘ adjus‘tment and redefinition. At-present, the o~

s - ,. /
trend is towards intellectual learning apd all these reinterpretations

-

of educational policies are made by the authorities in power and

laid down as the policy line for all.to follow. f‘aﬂuré to compre-

.- hend this element of ideological reorientation may result in

misinterpretation of educational practices in China now.

L)

" For the purpose-of discussions that follow, the implementation’

. of educational reform*in post-Mao China will focus attention on

3

]

four areq“%f the educatfona] system: (1) administration of
education} - (2)»enrolliment procedures; (3) curri‘cmai and
(4) regular edu;atinQ and parallel education. ;

A Y 1

II. Administration of Education

. . R
> P
. .

During the Cul tural Revolution, the control of university‘

. affairs had passed-into ‘the hands, of thpsé “who are intellectually

i11-equipped and unpf'epared to manage educational institutions.

Before .the Cu]tura] Reyolution,\was and colleges had largely

_‘been managed by professional academics, but a major attempt was

made after the Cultural”Revolution to “de-profés.sionali ze" and

democratize educational ad'airststration within colleges and LI

- 1 0
- .

o

5}«;

fzﬂ&é’h .
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un%ve'r's"ities Th1s attpmpt wag reﬂected 1n“€he estabHshnent |
'01& work-peasant "Mao Tsetun/g/)hought Propaganda Teams " These . »

teanis first emerged in Y9684 and initially controlled almost all

. areds of university administration apd mamagement--ﬁ"Gm*~

" curri®ilum development to the "termpering" of recalcitrant

B A

1
" academics. Great efforts had been made to do away wi th any

independent organizatlons that were speciahzed in managemgnit by
intellectuals and reduce as far as possib]e Qhe number of full}-
time teachers. Large schools ‘set up a "three- 1n-one" revolutionary

committee under the leadershipgand -guidance of the resider;t Party

‘f«‘&. —_
Corrm ttee in the schoo]s.] But the supreme control still ~re5§ted“

/

with 'the Central Party in Peking. ° L : v
During the Cultural Revolution, the necessity.of an Education
Ministry was ‘eaHedh into question.. Bpth the Ministry of Education
and the Ministry of Higher Education ceased to exist..' Instead,._.....
a group respons'ib]e‘fbr gcience and education t‘nder‘ the State w"f . —
Council was mentione.dlofficiaﬂy"in 1972 and took over the
coordinating ro]e‘previo'us1y assumed by the two M'inist;"ié%n. In
Januayy ]9}5. dyring the 4th_ eop'le's National Congress, this
greup was replaced by a Ministry of Education responsible for the

education system as a whole.2 | \

: l - "
1The three elements that constitute the Revolutionary Committee ¢

in charge of school administration are the poor and lower-middle
peasants, the cadres, and the revolutionary teachers and students.
The peasants are supposed to be E_e_-yainstay.

ZM Bastid-Bruguiere, "Higher Education_in the People's

Republic of China," in Science and Technolgoy in the People's
Republic of China (OECD, Paris, 1977); p. %20

N
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i?ué» e new Party pdicy currently being pursued the
¢ basie structu ' of educat10na1 administrat10n .is to be retained
_The revolut1onary commi ttee wi]] continue to play an 1mportant

e
. part in’ educational management, especia]ly in institutions of

higher 1earning But, because of the new leaders deeication
' to 1mprov1ng educational results, greater s1gn1f1cance is now ot
being atéached to those who~kngw their subjects rather than
those who "regard people as thelr subjects."
‘Perhaps, the most striking aspect of the: reform in
educatwna] managementa %th%thdrawal of workers' propaganda
teams as a dominani decision-maying body in educational !
..jnstitutions.z Educational innovations of the Cultural Revolution
such as worker—beasant's propagan&a teams, revolutionary commitfees,
anddﬁhe practice of educational institutions being attended,
‘administered anq_reformed'by wérker-peasané—so]dier personnel. are
. not seen by the n‘wahinese~1eadership as merely transitional
measures in a crisis situation 1ike the Cultural Revolution! Now
that the country has returned to stability the ex1stence of such
revo]tutmnary exploits will no longer be necessary with the k_
. massive reanstatenent of inteliectuals?and educational administra-
tors. Neither is it necessary for the team to stay permanently

: /

]$uzanne Pefjper, "An Interview on Changes in Chinese Education
after the Gang of Four," in The China Quarterly, No. 72, 1977,

p. 824.
2

See Chapter IV, Introduction, p. 69.

s
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\ 1eadership and a system of 1nd1v1dua1 responswbi]ity by schoo]

"presumably do better without worker's propaganda teamS‘in terms

. and research work.

in the schools. Jn their place comes the strengthened Party i

0
i

br1nc1pa1 The present system of. administration would

of effictency and authority.-

The administrative organs of qnWVer§1ties amd colleges in

~(ﬂ\

China now will be similar to those-oflinstituteS'of stienceﬁand f&qf

techno]ogy 1n that ‘the schoo] Party Secretary still re1gns but
does not ru]e as mmgh as he did before. Under the un1f1ed
leadership of the Party, a<system of division of labour an
i?diyidqal respon;fbility of acedemic manegement will be iqftftuted

by appointing a principal and vice-principal, chairman and

vice-chariman of each oebartment. The revolutionary committee kﬁ“%e .

is replaced by the principal who will take charge of overall

administration, and by the chairman who will specielize in teaching
: Z

Since the opening of the National Educational Work Conference,’

tmere has been a strong request for the strengthening of Party

leadership over education, especially the leadership of provtncial.

mun1!¥apa1 and autonomous region party committees " A ectificetion
movement aimed at’the 1ead1ng bodies of education depa Ymen'ts and

schools are well underway.2 The.quty Secretary with an important

J%
]Ta Kung Pao (Ta_Kung Daily), Canton, November 8. 1977.

2

Kuang-mingvDaily, Peking, July 15, 1978..
b A - "
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role to play in educational affairs will be chosen with-care. .
- 1 - ' .-

" Steps will be %aken to- encourage teachers to-really make an "

effort to raise the quality of teaching.. The Wage scale of

b}
\

* teachers will be revised and partjcularly outstanding teachers

may be désignated‘as teachers of a special grade. At the »
un%versity 1e0e1,|Pek§hg Universi}y‘has confirmed and promoted
thrity-seven professors and associafe'broféssors and claimed

that thﬁs practice of academic promotions wouLdfbe continted

iat'Peking University in the future.! Recently, educational (,//)// ,4//
. authorities have_)ﬁpp1a1ned about the shortage of. school- ‘ ' -

teachers and fhe1r misuse during Cultural Revolusion, and th‘

‘have been at%empts to recall teachers at a11~lévels.2 .o
- In the\administrative reorgaﬁization of the schoo],‘%he

intellectuals agd scholars, who were a faQburite target, of

attack during the Cultural Revolution, have paftfcipated more

actively in the schoofraffairs. Now, new emphasis is laid on

the policy of "un1t1ng with, educating and remoulding" the

intellectuals. But, at the same time, they are’ a]]owedug;

active role in education. The leadership of the CCP will remain

an inviolable principle, aﬁthough its authority in the field of

education is somewhat diluted by the reactivateddléadership of

professionals. This downgrading of Party authority in actual

. &\

]Kuang-m1ng Daily, geking, 11 May 1978,sp 2. | _
2Kuang -ming Daily, Peking, 21 Apr11,41978, pa 1. - ) : ;.’ \gi

-



educational admimstration does(not however, seem to be typica]
of the Party;poHcy in other sectors, where the Party 1s stﬂl
expected to recover a great deal of the prest1ge which 'It

lost first through the Red Guard upheaval, then. through the

~'institut:mn of nation-wide army control, and later through the

establ'ishment of revo]utwnary commttees This is, perhaps.

.and’ indication of the new Chinese Ieadersh1p s determinat'ion to

. turn towards the intellectuals and scholars who are now ‘entvusted
" with the stupendous tadk. of turning China into an advanceft

industrialized nation by the end of the century. "

111. Enrollment Procédures

~ The enrollment of students has been a bﬁ‘fhng prob]em for
Chmese educators, who must 1n pr1nc1p1e, ensure that students
of’ "right" quath' and ideplqu enter schools, p,art'1;cu1ar1y
* universities. The problem is-exacerbated when. there are more
qual‘lffed students than theré arel enough. p]aces to accept them.
Not surpmsmg]y, student enrollm:h.t methods and procedures
constitute a constant source of disputes within and Jo'utsi,de the

A

education system.

1

In recent years, the official recommendation ‘and selection

committee's 1n‘terest centre.primarily on political qualities \and

work enthusiasm of students. But, owing to the small number .of

\‘\ places in .higher education.etMs ideological criterion proves




sections are recruited directly from secondary sthool. Hence, °

.-rule by outside observers. For admjésion, thekrequirement'of‘tﬁo " B N

| youths are employed in ministerial qepartments instkad of being
—seng down to the countrysidé'or to factories. More impogtant]y,

,the‘requiremeﬁt can apparently be waived when a2 given student

- in China,.parpicularly those 1nstitutﬂ&1s that train students for

: 1)
! .

. Il ’ . ° .
inadequate for the necéssary se]gctioﬁa Even if other criteria

are adopted for pre-sélection, the level of acadéhic'quaiifications*” ¢

acquiréd becomgé the decisive factor goverming entrance to university.

3

In some cases, moreover, students for science and foreign 1gnguages

practice does not necessarily adhere tq whai is considered as a*

%

N
years of "practical experience", univigsally applied, does not B IR J

always seem to be fulfilled.. Cases,are mentioned where talented

\

oy

possesses a “special skill", and it is therefore possiblé that

either the best students or even the mos t, selective universities

future reserrch assignments, do not adhere to this-ideological
requirement. / 2 - , )

The current university enrollment (April 1978) is the first

after Mao Tse-tung. Ip a?ﬁ%tion to admitting worker-peasant

middle school graduates ok non-graduates, some students are being * /
taken in directly from éengor middle schools. ‘Ab06§ 30 pefcent I
of the totgl students registered for the spring 1978 session come

from among senior middle school graduates of 1977.]' The general

]See above, p. 74.




" guidelines ladi down by the M1n1stry of Education are that.

students sit for an additional exqminaﬁion in théillqnguage. -

-97- © . W o -

‘e »

any senior midd]e schoo) grad’ﬁates of the equivalent. between

20 and 25 years of age, uqmarried and in good health, can

apply to sit for the university entrance exapination. Some IR
gxeeptions. however, are permj tted, especially for gradqates

fom the classes of 1966 and 1967, in such cases, they.can be 30 =
years old and married b;éaugehthey have rééeived better “\9

academic foundation than middle school graduates during any *

year since tHe period. Also, outstanding senior middie school

students, whether or not graduating in the current year, arel

"allowed to take the examination provided they are recommended by

their schodﬁst? There are two sections in the university entrance \EK\QN‘ :
examination, the liberal arts and the science sections. In ]
Kwang tung province, for example. the science secion 1nc1udes

questions on pol?ﬁgps Chinese, ml%hématics physics; and '

chemistry. The liberal arts sectiom includes que;tipns dn e .

politics;‘Chinese. mathematics, and geography. Foreign language \55
‘ 2

. *
_There are as yet no unified national college entrance examina-
tions. Such examinations aré now taken and administered only on

a provincial basis, and each school tests for its specific

]Hen Hui Pao, Canton.‘}n November 1977. Cited by Suzanne ‘ , -
Pepper, "Education and Revolution: The Chinese Model Revisited,"
in Asian Survey, No. 9, 1978, p. 882. )

%Wen Hui Pao, 3 November 1977, Quoted in S. Pepper, op. cit.
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- requirements. There were no unified national examfnattonsT

—

because of -the widespfead discrepancies in educét{ongl standards
P after ten years of decentralized administration strongly favored

- by the mass-line policy. Fér 197é, Qoweder, such an examination

has been enacted upon.] .

The administrative structure for ihis enroliment stage

Ll

“resembles that in operation during the early 1§7OS, but the \\\\\,'"

. © exact compositon of variJES’enrollment'committees remains unknown.

-

The preliminary ée]ection is undertaken by prefectural or .
muq;e#ﬁgl committees and 15 based on’ three criteria: the entrance
exaﬁinétion scores, é.political screening and'physical check-up.
Only those who have~passed the entrance examination will proceed

2 N

]
#

¥ to the political and physical tests.

po ; The 1977 enrollment ended-in February 1978. About 5.7 -
million young students aﬁp]ied, and 278,000 were adnittedL?’

Those who Qere aémitted for the épring session of 1978-are now.
in class. The present ‘trend is toward higher academic attajnments
qnd adequate academic‘preparations wSu]d contribute to this end.
The new admissioh requiremenfsg%}ifylate that those who apply
for science and éngineering e Bave graduqted.from sénﬁgr
r middle school or the equivalept. Liberal arts app]%cants must

have at lepst'grggyated from junior middle school and must also

' ;Tfa Kung Pao, November 3, 1977. Quoted ir S. Pepper, op. cit.,
) p. 882, ; . : ]

. 25. Pepper,-op. cit., p. 883.
L 3Ibid., p. 882.

b} ronctoermee
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have passed’ the entrance examination.' - - S
importance is now being attached to reserdch ‘and graduate*

stﬁdents. They will be seleéted from the People's Liberation

Af;w and from work units, as well as from the graduating students.

Since the Cq]tura] Revo]utian, there has not been mucq discussion

about graduate studies in China. It was not ;nnounced until 1975

that China's research institutes began to enro]i graudate students

‘for future research assignments. At present, gfaduate studies

at.-major universities are being reactivated. The“numbg[\of
students to be admitted has yet not been“dnnounced, but more than

200 institutions of higherlearning throughout China will accept

ﬂugfadﬂﬁte students in 1978 as will reserach 1nst1tutes of the,

Academy of Science and other government departments 2

\~ qlfurther details on the new enrollment policy for h1gher : 74
education have been disclgsed by numeroys provincial authorities.
Othe; provicfff have prpbably adopted the same procedures 3 But
it.1s necessary to point out that although the central authorities

in Peking have issued guidng pr1nc1p1es concerning the procedures

and methods of student enrolliment, the. actual practice displays

I

1s. Pepper in The China Quirterly, No. 72, 1977, p. 820.

2 . \ _— T
 “Ta Kung Pao, November 16, 1977 & January 22, 1978;
Peking Review, No.”.37, September 15, 1978, p. 26. Cited by

S. Pepper in Asian Survez, No. 9, 1978 p. 881. Al see

o G A TR MRS S S A gven

~

Translations on the People's Republic of China (U.S.
Publications™ Researj&\fgpvthe) No. 425, 1978, pp. 37- 4

3Translat'io’ns oh the People's Répub]ic of China; No. 406,

December 5, 1977, pp. 22-24. Hereafter cited as Translations: PRC.
. ‘ .

PRSI 0 Qrm*&mu
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g:ohsiderab]e 1oca1' variantions.T Apart from 1oca’l variatfons in n N

I | enrdl]ment procedures, there is one point common to all regions,
namely, thgie students who have come frem rural areas ere}being/
geated towards training on agro-scientificastbjects Thus,
students from Szechwan Proviace, for example, are trained for
Jjobs in agriculture or other related tasks, while those “from ",
the major urban cities are trained on subjects which are
. retated to their work in factories, mines or other 1ndustrial )
enterprvses In fact, the admisS1on procedures since 1972 ‘tend |
to recru1t only those so- ca11ed "intellectual youth,“ that is, .
e ‘/ secondary school graduates transferred to the rural areas or
’fag:tomes in the cities, an?on]y students in large cities
fall iéto this category.2 .
‘Another important aspect of the refOﬁm of the entol}ment‘
system"concerns‘the "political screening" of app]icaqts far

college.S Political screening of university applicant's

‘ family background is het a;heQ idea iniChinese politics, but it

has increased in importance since the early 1960s. At present,

\ktmder the new Party policy currently being°pursue;, politicaL
screening oi college applicants'will be determined mainly by

one's political pefformance rather than by one's family hackground.

-

+ Mransiations: PRC, No. 439, July 7, 1978, pp. 48-49 & o
No. 81T, Jangeny 12, l§78 p. 34. J .
2

See, e.g., M. Bastid-Brugu1ere,‘bg. cit., p. 121.

3 Jen-min Jih-pao (Peop;} s Daily),-April 26, 1978, p. 2.

- .
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Some officials responsible for college enrol Iment have been warned(

against the misgpnception of enrolling students exclusively on the

basis of family cnedenxiais.] Political performance of the student

o

refers, essentially, to his poiiticai attitude which comprises
_ poiiticai record, devotion to the CCP and socialism, not adverse to

iabour, abiding by revoiutionary discipline and “studying for ‘the

revoiution w2 S ~ bsy/“ -
IN N . 7 . ‘

-

. Curricula’
>
The major educational innovations‘since the Culturalevolution,
have been the intégration of manual awd‘broducfion.uork intd education,
d®nd the more direct involvement of the school with society These
1nnovations were based on many earlier experiments by Chinese- :
Communists both before and after 1949, particularly during the
Great Leap Forward, but they have been deveiopedband-become more
widespread during and after the Cultural Revclution.
Since the Cultural Revo&ution, .the iength of curricula has

'in theory been shortened, yet, uniformity has not been. achieved

and a gap between urban and rural areas still exists. In some cases,

1/

curricula may be as long as those before the Cultural Revglution,
oo H

! Ibid. o '
2peking Review, No. 16, April 1978, p. 12.
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, Since then particularly after 1970, studies at college-cover a
. ~ - P
' three-?ear,period. or sometimes two years in certain technical
sections. ~ Howéver, a four-year course has been provided for

theoretical physics since 1971. The trend towards longer courses

is found wherever key disciplines are cqncerned. .o
p ;

Within the syllabus, political education is curtailed in
sc1ence and technical departments
‘ 30 percent of the time-table #n 1970, and 10-15 percent at the end

, " of 1973. Dur1ng a campaign however, po11t1ca1 act1v1t1es may

domihate in all curricular activities. Since 1973, there has beeu
a strong tendency towards strengthening theoret1cal studies.
' At present, under the new Party policy, the destred period”

-
1

of schooling for primary and secondary.pupils 1§£ﬁ2t at 10 years -

five in primary school; three in junior middle schoo] and two.ip
. senior middle school Some variations(exiet in mahy rural ereas.

At the univers1ty ]eve], the period of learning w111 be varied

according to ‘the needs of different speeia]ities. Some need
three yeErs and some need four years, or even five years for sucn
courses as mathematics,’meqjcine, andvsbme foreign’ganguages.g "l
qn}neee scientists and regearcners have been almist exempted
#from p:1itical education and guaranteed five-sixths of- the time- -
table’ on academic studies, while manual ]abour\and:otner activities

The

-

are restricted to no more than one-sixth of the total.

. 1 o ¢ :
TaKung Pao, November 3, 1977,
. -Asian Survey, No. 9, 1978,.p. 880.

[

Cited by S. Pepper in
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present emphasis is,1eid on theoretical studies and.research

work, which is well supported by‘Chinese official news meida .

. " and we]l received by the academic community. 1

In a massive
overturn of the revo]utionany policies, students at 1nstitutions
of higher eddcat1on Will spend more than three times as many %'

G hours on academic pursults as before. But,,generally, a period

of four weeks per school year or two weeks per semester is st‘f]
. 'required of college students for physical labour.2
Al though the present emphasis is put on science, the a and
social sciences w111 not be lgnored Graduate students are biing ‘
~ “enrolled by the Chinése Academy of Soc1a1 Sciences to study economics,
\‘ iiterature, languages, history, archaeglogy, law and even religionf
’Marxist philosophy and politics are’major topics in social 'siences;
More care will also be .given to the study of customs, histoh} and
languages of the national minorities. -A bibliography of fore1gn
o works .on these subjects<is to be compi]ed.? ' | ”

| . Students from work-peasaht backgrounds are beiné ehannel;;d ,

’ \?5 : to colleges wh1ch are specialized in the subJects in which they have
acquired practical exper1ence Thus -miner¥s' children will be °

encouraged to go to coal qnd petroteum co]]eges, while.peasant

youths w111 find entgence easier to agricultural col]eges ‘than to

?

1Jen-min Jih-pao, March 13, 1978, p. 1.
2David Bonavia, "Better Read than Red;" in Far Eastern Economic-
Review, April, 1978 p. 29;°S. Pepper, 0p. cit., p-

,jDavid Bonavia, ibid.
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_ the major universﬁtigg. .
In some middle schools, a plagfmenf test.is instituted
<o stream students on the basis of their ac;demic attainments. °
At present, the most comfon method is to sort out students at .
any patticular grade into three categories--fasf, ;zeéage and
slow. 'Plans have.peen drawn up for th é teaching materials /
» t for primé;y and middle schools to Pe streaml{ned‘on a napion- o
- wide basis. Individual schools' are Qarned against intterrupting 8
classroom studies with unrealistic actiﬁities.]

In primary schools, politics will not be taught until the

’ fburth and fifth grades, through the curriculum for ybuﬁger
children will not be completely devoid of politiéa] content.
Political studies will also continue in middle sch601s. Apart -
From ;z]itica1 education, ;heré are seven subjects for primary i .
school pupils: Chinese language, arithmetic, foréigﬁ‘language,
v general knowledge of natural science; physical cultﬁre, music and

painting. At least fiyg subjects a}e usually taught at the same

Aime. The pupils are generally required to study one foreign

language, English or Russian? beginning in the third year. Where
possible, 6ther foreign langugges such as Japanesé, French, German,

! Kxu§ﬁanish and Arabic are téggﬁf.‘ quuired‘courses %or middie school

students include méfbgmﬁtics, Chiriese and foagign {anguages, physics,

~ it 4

1 / y .
_Weh Hui Pao, November 23, 1977/& April 2, 1978; Ta!Kung Pao,

Nov., 26, 1977, Jen-min Jih-pao, April 23, 1978. Cited by
S. Pepper, op. cit., pp. 875 & 877. -
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chemistry, history and biology. L

A variety of(new measures have been adopted to improve

pedagogy at both the local and national IeyeJSi Pr1mary schoo]

‘ meeiings, sport, and manual 1abourr In midd]e schools, classroom

studies’will occupy 28 to 29‘hou}s a week out /of autotal of 42.
to 43,,per1'ods.3 The eea of "open-dogr“ﬂschooLing;/Which is
central to Mao'snphilose;hy of education, continues to receive
attention, but qure manual labour" is to be castigated. Work
experieﬁces must be acquired in such a way as to enhance theoreticall,
understanding, especially in sc1entific and technological fields.
Generaﬂl physu:al work for the qu time students have been set
at three weéks per academic year for the higher grades of pr1mary
school, six weeks pergyear for junior middle schoolf and eight

weeks.per yed?&iqr senior middle schoo].4 But whether these work

sche&ules would actually be imp?emented remains a moot point.

Q

‘

P2
-

]Peking Review, No. 36, September 8, 1978 p. 15; David’
Bonav1a op. cit., p. 29.

See Jen-min Jih-pao, 23 April 1978, p. 2 & 14 April 1978
(editor's note), Kuang-ming Jih- pao, 17 May 1978, p. 3.

3David Bonavia op. cit., p. 29- Ry ) jy'ﬂu

a Kung Pao, July 20, 1978, Cited by S. Pepper,_op. cit.,
p. 879. T~ :
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V. Regular Education and Parallel Education

»

As far as regular students and graduates are.concerned only,
"~ ﬂo v s ’
the student body has dwindled considerably since 1966. This

contraction has been aggravated by the fact that few students were

: ennol]eg during the four-year period from 1966-1970, although the

population has been increasing at an average of 1.5 percenf

per year and China has launched an ambitious economic development '

program. However, account should be taken of the shortening of the

schooling period, and, above all, of the very . large number of

- &
students trained on an "irregular" basis. It would be a mistake

' to consider education in'China,stopping at the school door; education ¢

takes place at all places and at all times. The boundary of forma{
and informal schooling has long remained blurred. On the other

hand, if we pay attention to the renewed co11gge enrolliment system,

it is'ob;ious that students are now being streamed into\many_and .
various specializations according to the academic standards b

achieved. Apparently, there éxists now in the Chines® education

~system a "double-track" system, which was in operation before the L

Cultural Revolution.
Regular education, particularly the "key-point" schools
and universities, still constitutes the keynofe of the system,

but regular traditional pedagogy-is now supplemented by the

half-work, half-study system or by imposing this s&stem on at least

some of the regular student body and requiring institutes of higher

)
~ . 0

o
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schools, and a million primary schools throubhout China¢ The
. . .

" requires the inauguration of key-point schools being supplemented

by ofhinary and informal ones. Many cities and provinces have .

. . _ \
learning to provide accelerated training, refresher and re-training

courses for part-time students, as well as disseminate the results
of research. ' ‘ 4

. Currently. there are over 400 universities, 200,000 middle \

number of spare-time schools is innumerab]e.] To handle such a
vast number of educational instititutions:in a comprehensive manner ) N

and simultaneously produce high-quality scientists and scholars

already estab]ished a dnsiderable number ofdkggrpoint schools and
universities.2 .

Part-timé schooling, introducéd sincé 1950 and culminated
furing the Cultural Revo]ﬁtioé, is devised as -a means of achjeving ‘
the transfer of fEchnology to, the countryside, as an expedient to

keep a segment of the workforce, especially the young, away from '

the saturated urban centres, anf as a way of providing educated
youths who have been "sent down" to the countryside with a pos-

sibility to continue their education. It has been Party policy

to send school fgraduates to the countryside for both economic and
ideological reasons. The rustication of young people will continue

in bost-Mao China and many provjnceé have already announced their
N v ) [ 4 .

1

oy
Kuang-ming Jih-pao,. 10 June 1978, p. 1.

2David Bonavia, op. cifﬁ,;p. 29; Jen-min Jih-pao, 19 March,
1978, p. 2; Kuang-ming Jih-pao; 10 June 1978, p. 1.
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plans for the futire.! But rustication seems t;ow confined to
shorter periods and to those youngsters whb’faﬂed in high school
and college entrance examination. If students settle down -in the
country’sidfe. they will be r_'ecla's.sified as peasants and considered
as suchiwhen they enter university.

" * Chinese officials claimed that, up to mid-1977, 14 mil1Jion
seconda}y school graduates with two or more years work;expérience
are in the ,countrysidé or in factories. There are at present eight

million young people, with either a junior or senior middle school

"education from the cities, working in the countryside. Since the

. -Cultural Revolution, a total of 12 million juh\ior and senior

middle school graduates have gone to the countryside, but four

, mﬂhon have returned to work in factories or e]sewhesre. Plans are

being made to send five million senior middle school graduates to
the countryside each year‘.2 -

The May 7th Ca&re Schcmls3 to which Party and State functionaries
are sent'}for stints of labour for differing periods of time remained
in t;peration until the autumn of 1977. But the Central Party School
which had been closed in 1966 because of its "revisionist tendencies,”

4 . .
was re-opened in Peking on 9th October 1977.4 Almost all provinces

1
2

-7

S. Pepper, op. cit., p. 823.

There are two kinds of May 7th Schools in China. In addition
to that for Party cadres, one is iWtended.for agricultural workers.
which is run by people's communes.

*Hsinhua News Agency, Peking, 9 October-1977. Chaiman Hua' Kuo-
feng was appointed/President of the School. '

Y

-

See, e.g.,”S. Pepper in The China Quarterly, No. 72, 1977, p. 823.



havelestablishéd Pérty’schoo]sf. _These schools would take over the

functions heretoforé assigned to the May 7th Cadre Schools. Apart
from these Party schools for cadres, the continuation of a huge
migration of young people to the countryside eich year requires
edueat#dn.of one form or another to be offered to these sent-down
;ouths most of ‘Wwhom still hope to enter colfeée or university later,
> Apﬁarently, the restoration of tﬁe two-track system of full-
time, redaq;} schools and part-work, part-study, informal schoofé
is well underway. FOr-thosé students who failed to make it to
universities, suech "irregular" education as the worker's«co]lege
and peasant's college provides an glterﬁatiée opportunity of higher
education although a large numper are universitie; or calleges by
name, which often simply offer'workers and peasants further training

outside working hours. The present trend exhibits an expansion of

these informal colleges, along with the regu1gr full-time ones.

'It was recorded in mid-1977 that there were 780,000 students enrolled

in the worker's colleges and one million enrolled in the agricultural

: schoo]s.] Within the regular system itself, the préctice of.work-

study continues to receive attention, probably because it provides
a means of financing school budgets. The idea of the unity of

theory and practice still holds, but "pure manual labour" and "open-

door" schooling are being reduced, at-least.within the formal system '

itself. /
1

.

ot

S. Pepper in Asian Survey, No. 9, 1978, p. 879.
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CHAPTER VI

DISCUSSION AND CONCLUSIONS

‘ 1. ldeglogical Reorientation .
4 ‘ : ~

If ideology is defined as "a manner of thinkihg characteristic

ol it can be argued thdt post-Mao China is

of an organization,
experiencing an .ideological reorientation and rat%onaHzatioh. a
tendency towards a rejection of the Maoist revolutionary values and
an adoption of a pragmatic,-rat.ional stance. In terms of the two

categories of the Chinese educational systenm, (that is, moral-

v potitical and 1'nteHect:ual),2 it can be said that China now tends

. to emphasize the intellectual rather than the moral-political
‘simensions.‘ More precisely, the focus is on "professionalism” and
effiqjency. ‘ \

B The post-Mao consensus temporarily terminated the preoccupation
witﬁ“ class strugg]e@ favour of a pragmatic economy, education,
cultdral affairs and foreign policy. This did not, however,
Y‘ESO]\\;? debates among corr{peting' priorities, but it did end the

itter \Qnd violent confrontations between the "Maoist radicals" and

the rgvi\qionist moderates," which occured during the 1966-76 decade.

b
\ ~
\ , - . -

]See Ch\\apter I, Statement of the Problem, p. 1.

ZChapter\ 11, Socialist Educational Objectives and Education
in China, pp.\14-43, especially pp. 23-25 & the Conclusions, pp. 42-43:
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" Basically, the issue of political ideology in Chima {s

largely one of -the acquisiti’on of a firm pro]éfarian outlook, -

ﬁarxist‘-Leninist-Mabist viewpoint, -and the inheritance. and

development of the révo]utionary traditions of. the Chinese-Comunist
Party. The schbol as a sociatizing agent plays an’ 1mpor’.t§nt ro'lé : "
“in bringing-about this ideology among the masses. As; Let; Orleans
has put it: : . A ’

..Learn the work ethic, they get involved in community
prOJects, they are taught the importance of "serving i ) )
the people ahd "to keep the public good in mind"....
. : It is an education that is particularly suitable to
Peking's stated goal and, if judged in those terms,,
it is being implemented with considerable success.

If this is, the overriding aim of Chinese education,- what;
confronts the new leaders’hip is not that they have to make a
choice between ideology and economic growth, but to decide how
much ideology must be sacrificed in order to achiéve economic
benefits quiékly. or what aspects of .the economy can be deemphasized

‘ in order to preserve the idélégicﬂ base necessary to achieve the

paramount objective. In other words, disputes are about priorities ' |
rather than fundamental principles of nation-bui]ding. Such policy
preferences of the new leaders, nonethe]éssf would éonstitute the .
potential source of much controversy that might involve significant ' 1

political consequences.

1l.ec) A. Orleans, "Achievements and Problems in Education,"
in Science and Technology in the People's Republic of China (OECD
Paris, 1977}, p. 100.
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It has become ¢lear that China! 'S “new leadership ‘has. embarked

Jpon a se1ect1ve adoption of Mao's ‘legacy in running the country. It
is equally clear' that China's poHt1ca1 revo1ut10n has been held in
check, to be réplaced by a new revolution in economic development, '
science and techno]ogy, which-exerts a tremendous impact on education.
No doubt, such pri>ority given the economy and intellectual education
over pelitics had been attaclked by the Maoist radicals during ’
the Cultural Revolution as revis1on%sm or downright anti-revolution.
Obviously, the current zts;rend is towards déefnphasizing some aspects

of the ideology which usually is associated with Mao. The focus

of attention has shifted from political class struggle to eeonomic

'struggle and strengthening the productive forces; subjective Super-

. 4

structure to objective economic base;] and from "man" and his will
to material means of production. In brief, Maoism is replaced by
re\visiom'st Marxism in the social and economic sectors which are
stressed by the Soviets. The moral-political contents of Macism
are somewhat diluted by rev1s1omst Mar‘xism,2 which is becoming ever
more apparent in China after Mao. As Chairman Hua Kuo- feng has

insisted in his speech Lt the National Science Conference:

. ]SubJectwe superstructure here includes Mao's revolutionary
education aimed at purifying the-superstructure of political and
socioeconomic institutions. ’

‘Rfevisionist Marxism is here defined as gradual, peaceful,
sis of a steady
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national defepce and science and technology can we .
‘ ’ provide our socialist system with'a powerful material
: . base, steadily cgnﬁ%lidate and develop this system,
- T effectively defeat capitalism at home and find ourselves
( _ in a stronger position to resist aggression by socialJ
f ' v imperialism and imperialism from abvroad.

"This idéblogica] reorientatioh (to'stresé differing values, -

Justify new programs and explain new situations) needs not delude

us into'believing that a complete rejection of Mao Tsetung's thought

and adoption of Marxism-Leninism are under way. To be sure, such’
— a turn towards revisionism sign%fies that less attention will be .
given to Mao's philosophy of education] and greater emﬁhasis will
be laid on an efficient economy--productivity, material conditions®
and "distribution ;ccording to work" instead of "aistributign
according to needs." Mass mobilization in the socia]‘and ébonémic
sectors has lost much of its relevance nowadays, but in;the o '
ideological and organizational sectors it has retianed considerable ,
significance. The new leadership would find it fit. to wagg educational
campaigns at the Party, the State and the.army. Quite apart from
the recent emphasis on intellectual education, the moral-political
imperatives will continue to receive attengioniin view of the

fact that China 1is still a relatively poor country, with scarce

economic resources, and material incentives will be difficult to

»

1Translation in Peking Review, No. 13, March 31, 1978, p. 8, ;

25ee Chapter 11, pp. 14-43. g * /

Only by building up'a modern agricultural’ industrial, - | '
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offer.~ The morg]-po]itica] motivations provided by masg campaigns
wi]i/continue io be an importapt instrument of political gonfro?.
"as indicated by tﬁé‘recent'campaigns~-a "mass movement to expose
,and criticize the Gang of Four,” an "education’movement in Marxist _
ideology," and a "movement of -Party coﬁsolidation and rect1f1cation.“]
These campaigns fay be more carefully planned and more tightly
controlé]d than those of the -1966-76 decad£]1n that they may
resemb1e the Socialist Educat1on ‘Movement of the early 1960s more
than the Cultural Revolu§1on, but they, nonetheless, will be mass
campaigns. ' |
The survival of Marxism-Leninism-Méo Tse-tung -Thought as the -
State 1deo]ogy depends to a large extent on'the social and economic
constra1nts to wh1ch the new leadership is subjected In any

&

event, even thought the new Teadership might’ find it fit to depart

a

) ) drastically from Mao's revo1utionény values, there may still be
limits on the extent of inequality socialist system can put up with.

Indeed, as Michael Harriﬁgtoh put it: "The liberating potential

L]

of technology was forgotten, or else subordinated to'the drive for

II2

more and more production. The striving for abundance underscores

the "incompativility of socialism with conditions of underdeve]opment.“3

,]See,'foraexamp1e, Peking Review, No. 1, January 1977, pp.i
32447; Jen-min Jih-pao, January 1, 1977.

2M1¢hae1 Harrington, "Leisure As the Means of Produc vi%y,"
in Kolakowski & Hampshire (eds.), The Socialist Idea: A Reappraisal
. (New York: 1974), p. 158. v

3

Wlodzimierz Brus, op. cit., p. 165.
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. It is this contradiction between social and economjc goals that

.. will pose a chal¥enge to, the wisdom of the post-Mao 1eadership.
v oW - N
© b

“ ' I1. Educational Reform in Response to L

Changes in Economic Strategy -

.

° .

Apart from reforms ?n education, economic rehabi]ftation apd

' , .. expansion of production (gnk highzon the agenda of the_programs of a
. the post-Mao leadership. Accomplishing.these economic objectives

i{s certainly not an easy task beEause pioblems abound in the social
and economic scene. Labour productivity is very Tow, partly as

a result of a policy of ]ow'wages and few materia]fincentives. Some
key sectors such‘as coal, transporation, and electric power hgve

é*' | suffered greatly from past Aég]ect.] More and more. capital investment

yﬁ - is required to boost agricu\tura] output, cuf down the expenditure

on: the import of grain and save foreign exchange. At the same time,

in view of the sinister Soviet g*pans1on1sm and po]1t1ca1 unrest 1n 1,

\,_!\. -
Y

_Southeast Asia, the military leaders are requesting modern1zat1on of
the armed forces;2 workers demand higher wages, and consumers ask for

more goods and housing.3 Abqve a11, there has been a mounting phblic&

’ ]For an account of the post-Mao Chinese economic difficul ties,
- see Yu Chiu-14's réport to the 4th Session of the Standing ‘Committee
. of the 4th National People's Congress reported in Hsinhua News Agency, “-
‘ _ October 24, 1977. Translation in Foreign Broadcast Information
Service, Daily Report: People's Republic of China (Washington, D.C.),
¢ October 25, 1977, pp. E/6-12. Hereafter cited at FBIS-PRC. .

-2
3

Kuang-ming Jih-pao, Peking, January 20, 1977:
Yu Chiu-11, op. cit.
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outcry tor fréedom of expression and general 1ibera1127tion.
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Current]y,‘the qﬁestion most frequently askedAabout China's
education is whether for the sake of*immediate\edbnonic or ideological
benefits, China 1is sacr1f1cing her future. - If prior1ty was accorded
1deo]ogy, would there be, for-example, enough highly trained

experts and_top quality scientists to meet China's needs in the

Qear 2000? Appareritly, 'the present trend 1s towards a growth-
oriented educat1on system with' greater emphasns .on 1nte11ectua1

1egrning than moral- po]1t1ca1 soc1a]1zat1on.\ But the current reform,

"nonetheless, takes place w1th1n a broader moral po]1t1cal -intellectual

framework and is in response ﬂ\uggeclfic econoftic goals of the overall
deve]opﬁent"oolicy.1 The present reform is not only an attempt to
develop the moral-political potential of man, but, more important]y,
also to produce specialists and expertslwno_wou1d possess knowledge
and useful skills desoefetely needed for tulfilling China's ., ¢
ambj.tious plans to become a strong and moderh 1ndustr1a11zed nation
After the educot1ona] 3 ck during the Cuﬂtura] Revolut1on
Ching now has committed herself to rapio scientific and technolog1ca1
progress. The necessity to produce and, suosequentiy, fin htgh
Tevel technicaﬂ‘gositions has tended to give special opportunities
to exceptionally gifted students at the sacrifice of the egelitar1an

values; social and economig’inequalities will be tolerated i the

¢

]0veral] development refers to the "four modernizations" of

agriculture, industry, national defence and science and technology.

N
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_‘name of national advariCément. The growth of elitism seems inevitable; -

" aborted. v L.

be achieved depgndé'bn é%p spirit and general orientation thatf

successful socialist education in China has been. Suffice it tg
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50 will be the opposition on the part of the'radical wing of the

Party and government. Bgt, as long as the pfeSent policy is being

pursued as'top'policy priority, any drastic divergences will be

, X
It is too ear]y to evaluate with precision the post-Mao .

O ~
educationa] reform, which is still very much inva state of flux.
Perhaps what is important in learning about Ch1nese ‘education ‘in
part;cu]ar is the prevailing sp1r1t and general orientation. The

educational process has its specific requirements.- Chinese 7

students mustalearn Marxism-Leninism an& the though of Méo Tsetu#g,
whcih takes a long time andj%equires a practical approach. To

1§nore them is unrealistic even though what different results will !

provide us, in the first~1nstance, with some insightful observations 0

of the new educationd] development. : ‘ Ty

-

It is beyond thé scope of the present study to assess how

say that China has made‘tremendouS‘éfferts at raising the level .

of education of her people since 1949, while the ideal of universali- °

'~ zation of education has never been lost sighffof. Indeed._rgmarkable oo

results have. been accomplished and will continue to materialize.| If N

this admirable record and what has been discﬁssed in the foregoing

No. 2, January 13, y Pe

1See. e.g., Pekin Review, No. 36, Septembier 8, 1978, P. EIS &
1978 18.
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chapters is something that counts, it cannpt be denied that there is ’ :
in China both the will and effort to set up a vast and new education.

. We are so oftﬁftemptedtm believe that the pribrity apébrded

ideology 1is.almost &1ways a priority to pur abstract theory because

we are convinced tha? it is only through specific policies that
these abstract values are realized. In China riow, economic necessity . .

has, no doubt, prompted a number of proposals, measures and
criticisms here and abroad in the field of education, thdugh >

educational reform as a whole cannot just be considered a solution

of budget difficulties. lhe reform meets concrete political, ideology
for the new leadership. What needs to be done, perhaps, is to
- strike a balance Between political ideals and economic imperatives
with their prdctfcal implications for educational programs. Failure
to %f so would en;;i1 more and bitter political strife in the years
N ahead. -
/ 0f course, striking- this balance is not an easy task. Thé

risks for the new leadership are very real. After more than a

decade of internal turmoils and avoiding foreign influence, there are
the possibilities of weakening the faith of the young peop]é in
‘'socialism fol]owin§ their disenchantment ébout the Cultural
Revo]ution.1 Then; there is the socialuimpact of sending a large

number of the brightest.students to study in the '"decadent

L}

@

]This point is implicated when the Cultural Revolution was
evaluated by.post-Mao leaders as "70 percent.good, 30 percent
defective." Cited by Robert Scalapino, "Policies of the Post-Mao
Era," in Asian Survey, No. 11, 1977, p. 1085. s
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' Above all, there is the dénger that the -
emergence . of a new highly-educated elite group p}otected by a
system of formal examinations wou]d sow deeper disaffection among
the radical Maoists who ran the/gpucat1onal system during the
Cultura] Revolution,

The Tikeliest precautionary measures for the new leaders ars,
therefore, a fairly long period of strenuouS*reassertisn of the
Central Government's authority and a csntinued effort at mass
mobi]%za%ion csmpaigns.2 To the extent that these activigzes become
internalized in the masses of peoﬁ]é as political beliefs, it would
no longer be necessary for the new ]eadership/ﬁo Justify every policy
change which might be in cdnflict with the general feelings of
the masses.. This will not be the most efficient way of running the
economy; it will also not be particulariy popular with the Chinese
people. But, if it produces enough economic growth to k%gp Tiving

standards moving up slowly, perhaps, through the mechanism of a

reward system and if the bad memories of 1966-76 stay in people's

- minds, it will probably get by. If it does not produce the desired

economic results, it will give way either to a comeback of far-left

‘ revolutionary fervour or to an experiment in more relaxed, more

]For a report of more foreign contacts; see Peking Review, *
No. 25, June 23, 1978, p. 31; J. Walker, "China Turns to the
West for an Educational Update,” in The Gazette (Montreal),
August 22, 1978, p. 7. ‘

2See above, p. 114; also, Hua Kuo feng s speech_at the 11th
Party Congress,’ translated in Pek1ng Review, No. 35, August 26,
1977, pp: 6-64. e .




spend1ng two to three years working in factories or in the farms.
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edonomica]ly efficient, decentralization.

AN this has been said; the hard fact remains: even with the

strongest w{ll in the world China wi][ be a Tong time. making up for

Y ‘
1 771966-72, when universities hardly functioned, and the four years

after that when they were used as political forums by the Gang of
Four. Until 1985, almost all students’who finish university and
graduate schools will have suffered some disrupt{on in their education
at secondary level ar above. And'it will be 1982 before the first
batch of post-Gang graduates and post graduates can move into
technical jobs and. laboratories where they are needed..

Since the new cellege enrollment system has come into effect
and the first post-Mao college entrance examination held in late

1977, fhere has been a stfpng tendency for academic excellence.

_ The stress on "professionalism" in the intellectual community becomes

increasingly obvious and political qualificafions are correspondingly
less necessary. The result is that the new system .tends-to admit -

many new students who excel. in academic work but lack political

' experience and cbmzﬁtmqpt. The vast majority of the new(it;?enté,

no doubt, come fro \gerkihg class backgrounds. But even this
overriding qdmission‘crrﬁérion is more appareﬁt than real and is,
in fact, deceptive to foreign observers. These students are
considered workers or peasants when they enter universities after
1

There is no doubt that such admissjon practlce puts the genuine

~

]See e.g., S. Pepper in The China Quarter]y, No 72, 1977,
p. 823; M. Bastid-Bruguiere, op. cit., p. 121.
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peasants and workers-at a disadvantage because city youths are
invariably better educated than their rural counterparts and thus have
a better chance of be1ng adm1tted to universities. This'infrinéement
of equality of educat1ona1 opportun1ties becomes even more pronounced
and. deceptive when most of the college students ‘are in practice
recruited in the countryside from those young people who have been
sent down to the countr}side from the citie;.]: Under the new system

which enrols only young people with the best academic and political

~

credentials, this reclassification of city boys and g1rls as workers

or peasants is deemed necessary since Party policy favours workers

-and peasants in the enroliment of college students and since c1ty

students are supposed to return to their former occupations in the
countryside after graduation, the rec]assificatioﬁ can be justified

in that manner. Also, the ideal of creating proletarian intellectuals
will rationalize fhe official policy of sending more and more urban
youths to the countryside, thereby attracting more youths to settle
down in the rural areas.

No doubt, the students enrolled under this system are mﬁch more

competent in administration and academic studies than those admitted

principally on the basis of political behavior. They, therefor, tend

to draw political responsibility and power away from the veteran

revolutionary cadres many of whom have enjoyed political power during
]The sent-down youth made up a major proportion of college

students. See, for example, Thomas Bernstein, Up to the Mountain

and Down_to the Villages (New Haven: Yale University Press, 1977),

p. 284,
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1
»

the Cultural Revolution. The new college enroliment system tends

also tobring with it the amalgamation of political and intellectual
elites, who are committed to economic and social progress as- they
envision l:it, but are 1ikely to neglect political class struggles

50 mucr‘\ emphasized by Mao in favourj of a long-term material, ‘
rationa]ist., approach. .
The new‘ policy recomﬁendeq a plan which defined a system of

promotion of teaching staffs and status hier;archy based primarily

on academic_performance. While students are instructed that their

prime Quty is to study and acquire professiorﬁhabjlity for the

sake of revolution, teachers are encouraged to specialize in th"eir
fields. The combination o;’ professionalism, the recruitment of’

more intellectuals to th'e Pelu-ty bureau and sqpervisidrﬂ)f Party !
representatives in routine administration would foster bureau-
cratization.

One of the major achievements of the Cultural Revolution in
relation to educa‘tion is the proletarianization of education: the
"open-lioor" education system and half-work, half-study schools.
This organic 1ink between the education system and society has
given an or1gina} character to Ch%na‘s educational innoy:tions. At
pregng, this sype of schooling,‘along with the more formal, full-

time system, continues to recejve mora]-pblitica] and intellectual

-

O . .
support. Above all, owing to China's extremely 1imited material and

human resources, this kind of informal schooling appears to offset L

2
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the shortage of full-time senior secondary schoollgraduates.]

During the Cultural Revolution, admission into secondary and

college education was based primarily on three criteria: the appli-
cant's class background, political tecord and enfrance examination.
In most :cases, the entrance examination was not insisted on for all
the applicants. The post-Mao system has seen a reversal of these
admissionlrequirementg in that performance on examination becomes
the decisive factor, followed by political record and class back-

ground. Class background is considered the least important because

one cannot choose one's own parents and is, therefore, viewed merely
as an objective factor. What is more important is the applicant's
political contribution and commitment to the cause of socia]ism.zl
In view of the fact that the new leadership is determined to raise
the quality of education and admit ﬁnly the best of the elite, -the
university entrance examination is expected to be extremely competitive,
The new system requires also that admission into senior middle
schools entails a selective examination, . .

Those who defend the examinations assert that they provide a
fair ;nd uniform admissions system which will sort 6ut the most
talented students for further education and is compatible with

China's present economic tonstraints. But implicit in this argunent‘

b

]Jen-min Chiao-yu (Peop ' ’Education). No. 1, January 31,
1978, pp. 3-6. Translation iWTranslations: PRC, No. 431, May 24,
1978, p. 45.

2

See above, Enrollment Pfoceduresl'p. 100.
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is considerable departure from Mao's educational Tine that is based
upon thé ébncepts of egalitarianism. The growth.of e1it1§m a]so'

manifests itself in the re-introduction of "key-point schoofs," which =~ @

will take gifted students and receive priority in allocation of

teachers and teachfng matériaTs:] Another imporant reform is the

enrollment of unjversity day students, conducted on a trial basis
_due to lack of experience. fhis enroliment of university day . \

students is the first time since 1949 and viewed as one way to expand

university enrollment. Those who are willing to become day students
are encouraged to do so in order that more boarding students may be
enrolled. In China, collective boarding schools constitute the

best of the elite schools for éxceptional students. During the
Cultural Revolution, these colle&tive schools were severely criticizéd
for being similar to the British and Soviet "schools for aristocratic

. wl
- children.

\ Judging by the Chinese materials so far published, the post-Mao
education system looks something like this: At the top of the

pyramid are the elite schools, which are under the direct admini-
stration of the Ministry of Education and which train students for )
the ‘universities whose graduates are to become China's future \fﬂ’

'leaders, scientists and scholars. Chinese elite schools in this

]See above, Key-Point Schools, pp. 82-85.

2See, for example, "Oppose Collective Boarding Schools for o,
‘ , Children of Cadres," in Chun-lei (Spring Thunder), No. 4, April
13, 1967. . . o
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sense bear a semblance’ to the "feeder schools" in the West.” Below

_j* the elite schools are the ordinary full-time schools, which are to

train middle-level technicians, engineers and teachers most of whom
aré destined for océupations in thé countryside if the qyrfent
policy Jﬁkagriculture does not change. ‘At the bottom are the part-
- time schools--the ha]f:;brk,'ha1f-study and spare-time schools--
* which are simply to provide a modicum of education for China's
future peasants apd the working masses and to train Tower-level
" technicians and gng;neers to man the modernization projects in the
ural regions. ’ . |
Tha€ there has been a strong téndency for intellectual learning
in post-Mao China need not delude us into concluding that China
- is sacrificing her future as a socialist country for the sake of
immediate economic benefits. The neQ leaqership finds it flexible
to apply different value systems at different times and 5% different
‘levels so that it is possip]e for a commune, for example, to apply
a complete Maoist value system to agriculture (such as_the Tachai
"Mass-1ine" mode]),1 while the leadership in Peking qdopts a long-
rénge, pragmatic aﬁd international approach to education and

economics.’ Post-Mao education is, in short, one that' transcends the

strictly moral-poiitical and intellectual-parameter of socialist

]See e.g., Mitch Meisner, "Dazhai; The Mass Line in Practice,"
in Modern China, Vol. 4, No. 1, Jan. 1978, pp. 27-61. ’

2See Teng's speech at the Natiqpal Educational Work Conference.
Translation in Peking Review, No. 3, May 5, 1978, p. 10.




-126-

o

education kas discussed in Chapter II, pp. 14-43) and points directly~
- ; to the econohic implications of the "f%pr modern1zatidns.ﬂ This
educational reorientation does not, however, necessa}ily mean a
complete return of the academic or revisibnist system. The basic i
features of the Maoist revolutionary equéation such as "politics in
command" and "integration of education and'labour“ still remain in
principle if not in practice. ‘
A reinterpretation of these revolutionary concepfi‘qppears:to

have been well under way in order to adapt them to the demands of

new situations in China. While formal education is more heaviiy

stressed at present, the "irregular" or parallel programs are

viewed as an indispensable part of the system. The rustication of
young people for productive labour meets concrete economic goals.
Within the academic community itself, the leadership of the Communist
Party remains the unquestionable principle. In general, the

status of intellectuals in’ rising and a.system of individual

( responsibility has been declared, making each’indiVidLal-more
accountable for his performance.1

L ' No doubt, the Maoist educational model has made positive

contributions by attempting to eradicate the undesirable elements

| A inherent in an elite educational system and stress the moral and

) political imperatives of learning in thevlight of local needs of

the day. Its revolutionary appeals have assisted in eliminating

o~

See above, Administration of Education, pp. 90-95.

1
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the domination of intellectuals in education, which has not beem

challenged for too long. But, the needs of contéiﬂporary China to
industr1afi{e .herself will necessitate an educational policy
which myst go beyond the concept of self-reliance in favour of an
dption informed by intellectual development and international
cooperation. Apparently, the new leadership has embarked upon
a selective contiriuation of Maoist policies, while modifying %ts
more radical aspects to fit contemporary requirements.

The post-rjlao educational formula, evolved from more than a
decade of experimentations, would be one that is more intellectual

than the radical Maoist h’ne\, but more revolutionary than that of

/_,./
—the early 1960s. A new educational formula, however, is not a

simple and per;manent prescription. Changing policy priorities and
emphases require constant adjustmen'ts. Only frequent and genuine

‘compromises a,ndé,accomnodation within the Party leadership and

acad‘emic community appear to be the realistic Eourse ]eéding China .

to the year 2000 of modernization. -

II1., The Problems of Educational Reform ~ 0

The“implementaﬁon of educational reform in China _now poses
.2 challenge to the wisdom of the new leadership'. The formulation
of /educational ideals, whether they are moral-political or
intellectual, is quite different from the concrete fulfillment

of those ideals. Whether these values will Be achieved or:lost

LY

gl
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depends to a great degree on how they are transformed into realities

through specific measures.' Above all, policies are construed and

are appled by and to people who are not without shortcomings. -
In Chiha, educational poiicies are related to and derived

from the broader national politics; when national policy priority‘

changes, educational policy would be affected accordingly. It is"

significant but not surprising that after nearly thirty years undeg‘

a communist regime, the unification of China remains incomplete;

the issues of "“factionalism, provircialism, regionalism, mountain-

topiém" continue to baffle the Chinese society. Given the massive

size of this society, both in area and in population, one would

not expect the process of nation-building to have been achieved

quickly or easily despife the rich heritage of a éing]e great

cultural legacy. Moreover, the Chinese peoﬁle have frequently

" exacerbated their problems; the Cu]tura]ﬂRevolution is a recent

example.

it doL's not come as a surprise when disagreements between the

two most influential Chinese leaders, Chairman Hua Kuo-feng andég

" Vice-Premier Teng Hsiao-ping, were. reported recent]y.] Although

the differences may reflect divergences of temperament and po]1c§

preferences rather than outright ideological incompatibility and \\\
the bitter confrontations of the Cultural Revolution, they may

]See, for examp]e. David Bonavia, “Hint of Distant Thunder,"»
in Far Eastern Economic Review, June 23, 1978, p. 19.

’
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4§//‘raise the fear)améhg the people at all 1eyels that all is not ‘
////// well within the leadership and therefore inf]ﬁence their poligyx “'
~ decisions. The lingering fear Qf 1ntra-pa@ gStruggies during
the paﬁt decade has by no means disaﬁpeareé

S : . s
3 S Political competitions among the Chinese leaders have, indeed,

rom the political scene.-

carried over into the sphere of edufation. .

. ¥ l»
The first significant sign of disagreements between high:
. ’ ,
ranking Party leaders emerged when Lhairman Hua Kuo-feng addressed
the Natiofal, Science Conference held in Peking on March 24, 1978,]

A : seemingly challenging a program conducted by Vice-Premié? Teng

Hsiao-ping to relegate political study and produce quickly a
technical elite to save the economyf Hua's speech seems to suggest
»  that he is not entirely in agreement with the Tine being pursued

& under Teng'sﬂd%rection and may in years hence, after the economy

> ,/Qdf‘?trqpéer, assert his opinion against hig older colleagues
e T Tike Teng, Who now appears to be in control.

The recent disagreements stemmed from the age-old issue of

.. elitism in education. No doubt, there has been a strong tendency

n towards educational elitish since tﬁ; pass;hg of Mao. The post-
ﬁio’reviva1 of educational elitism, which is usually associated
with Teng's approach’of modernization, would involve seriou;

poiitical and ideplogipa] consequences that are implicit in Hua's )

i - Iransiation in Peking Review, No. 13, March 31, 1978,
pp. 6-14, ' .

4




speech, in which it was said: : ¢ . . .

t

We need mighty contingents for 1hdustry. agr1cu1ture,

scvence and technology, culture and national defence..

It won't do ‘to have only a small number or.a section

of the people; hundreds of millions of people, the

entire Chinese nation, must reach a much higher Tevel.

Hua's assertion against elitism cam six days aftér Teng

L \
reaffirmed the new policy in a separate speech.to -the Nationgl
Science Conference in Peking, in which Teng ,insisted: .

We must...take up the important task of training in

the shortest possible time a group of experts in ~

science and technology who are first rate by world

standards.?

[t was the first time Hua had clearly differed with the more
experienced Teng on educational policy in the first gight months
they have ruled at thé top of the post-Mao Chinese Government.

The 5rob1em of educational referm is not unique in the post-Mao
era. During and after the Cultural Revolution, there were numerous
complaints by the Chinese officials about such "scornful attitudes

as "to study is of no use" and "to teach is dangerohs."? After

~the purge of the Gang of Four, the readjustment in education was

coﬁs1dered an emergent task confronting the new leaders. The

development of education in the years ahead will be fraught with

Ubid., p. 9., ' .

2rranslation in Peking Revjéw, No. 12, March 24, 1978? p. 16

3See, for example, Theodore H. Chen, The Mao1st Educationa1

Revolution (New York, Praeger Publishers, 1974),Chapters 5, 6 & 8.
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i

c?on‘siderablé uncertainties. A major stimbking block 1ies in the
fact that the values of education in the seventeen years preceeding
the Cultural Revolution have not'been confirmed or recognized.

The ease with which nost-Mao educational reform can be achieved

'depends on a complete overturn of the i‘ndictments in the "two-

estimates" devised by the Gang of Four. Th1s has proved a
'qifficult work for the new l.eadershlip and that is why the first
‘post-Mao universny enroliment had been postponed untill the end
of 1977. while’ it was used to begin in June previously.

The- recr_ql\t_tn@t of university students was c]ouded by the after-
effects of the Cultural Revolution. ConceivaBly, an education
system based primanily on academic merits runs directly counter to
Maq"s revdiut,fonar‘y }ine. Ameritocratic\approa‘eh inherently
faveurs urban over rur?al students and those from cd]turedufamﬂ'y -
ba‘ékgrounds over those of the less educated homes. There have been
reports of. confhcts at the prestlgious Peking University between
students enrolled on ther basis of exammatwn and others admittedw

by virtue of their pol1t1ca1 credentials 1n favour unttl recent]y.

--The new students tend to harass the old ones and label them as

2
“country bumpkin_s." Such student conﬂicts may be attributed to °

the\sudden change of the social structure of the unjversity as a

a
A — -

lsee Chapter. 111, the Problem of Intellectuals: An Overview,-

. ) ) N .o . -
. 2pBIS: PRC, March 22, 1978, p. E/10.
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result of the newAenr611ment system. Chinese educators have
expressed concern .over the possible damage tha} this student
hosti]ity on cnmpus mny cause to the whole education sys;em.
- Problems arise wh;n major bo]icy‘readjustments now in

practice have come into conflict with the personal interests of

some 1mportant segments of the’'population. Many yohng\teachers

who for years devoted ffieir talents to mastermg the political work

assigned them are no longer qua11f1ed to teach the new educational

currigu]um and may therefore find their career prospects severely
tpreatene'd.1 Young people who answered to the radical's repeated
appenls to rebel against authority are now peing disciplined for
their past recalcttrance. Students who obediently went fo the
countryside after graduation from middle schoo]s during the early
1970s now find themselves: seriously disadvantaged 1n competing for
the coveted university places in ﬂ%e strengthened h1gher educat1ona1
system, The,leadersh1p has exp;essed considerable alarm over

the generad dissatisfaction among these.rus;icated youths about the

new‘a&mission regu]a_tions.2 Then, there is the social impact of

sendingla large number of gifted young students abroad -to study in

]The same.is true for personnel in the Party Committees.
3he new leadership has made it clear that personnel put in charge
of scientific research institutions solely by virtue of their -
political qualifications must now be replaced by Party cadres who
also have scientific training and expertise. See, for example,
Peking Review, No. 12, March 24, 1978, pp. 9-18.

Zusinhua News Agency, October 20, 1977 & Jen-min_Jih-pao
(editorial), October 20, 1977 Both translated in FBIS: PRC,
October 21, 1977, pp. E/1-7 ' s . v

L
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the capitalist world,-with the result that this cultural change

would be reinforced hyfa techno]ogi;a] change brought about by
_more and more international contaé?s of science and technology. |

This acceleration of foreign contacts will inevitably pose a
qchalienge to Mao's concept of self-reliance which is, in essence,-
‘ a rejection of the assumptions that "the moon 10Q§§ better over

foreign lands" and “"China can only creep along in #he wake of

* other éountries."]
Recently, some Chinese people have voiced their grievances

about the values of the renewed college enrollment system and

on‘many occasions such quesfions are put forward for public discussion:
"Does the provision that 'the workers and peasants and their / .
.« children have priority of educafion"still stand?"; "Must wé
consider the genéra] task for the new period and at the same time
carry out the class 1ine?“2 A ;ertain segment.Pf society held
thatftpe new method of enroliment could not truly represent the
interests of the workers and peasants. They also had theirdown

definitions of the criteria for "political screening," the principle

of selecting the best and evaluation of inteliectuals. . .

\

]Contrany to the Party policy currently being pursued,

. Chairman Hua Kuo-feng mentioned both these two phrases in his
speech to the National Science Conference. Hua revived both
these phrases, which clearly reflected his pro-Mao position. -
See translation in FBIS: PRC, March 27, 1978, p."E/6.

2Kuan?-ming Jih-pao, May 24, 1978, p. 1; Peking Review, R
NOo 30’ JU y ? 9 ? pp- 18"‘22.. , ’
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The present practice of selecting the best will certainly

raise the fear of "putting scores in command," which tends to

sfratify the education system, thereby widening the three major

gaps between town and country, worker and peasant, and between

" mental and manual labour. Thé new policy requires students to

have a senior middle school education to qualify for the university
entrance examination. This would, in effect, automatically
discriminate against the vast major#ty of Qé@a] youths who still

do not comp]éte middle school.

+

. Public resistance to official policy has by no means been

overcome. What the Chinese press allows us to glimpse of the

‘controversy between educational policy-makers and gheirkcritics

suggests that the positions of the former are expressed in terms

of two themes. The first and easier to attack is nostalgia for

-elitist higher education:; if the university produces only middle-
i . .

level cadres and ordinary workers, who is to train the senior cadres
and scientists? The second theme primarily points out that the

education system in the past had not been making adequate preparation

‘for the future, relying too'much on heavy and obsolete procedures

(manual work at any price, etc.) wilhout'building‘up the intellectual

, H
-potentia] required to carry China into the leading ranks of the

world before the end of> the century by means of a rapid and
autonomous process of modernization as decided by the Party and

Government. In other words, the past neglect of intellectual
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education must now be réctified. This position is, however, being
questioned by its critics who try to as;imilate the second theme

to the first in order to discredit it as being a mere justification .
for elitist education, but, as fﬁr as the basic problem is concerned,
they can only put forward mora14politjea1 arguments which, the.

- new leadership believes, are not so convincing in the post-Mao

context.! ' ‘ .

The expansion of elitist education will, no doubt, foster

rising expectations inside and outside the school. More and more

young Chinese intellectuals may aspire to greater m&terial comfort,
gradually losing their revolutionary fervor as the experience of
the Chinese Revolution passes into histor&. Then, tﬁere may be

the dariger that while the school will continue to impart moral-
political values and create an egalitarian climate in societyf

the re-sfructured socioeconomic institutions may be ha;h pressed

to measure up to egalitarian standards. Increased levels of
education may motivate more Chinese peopfe to demand less repression

.- and wider scope for individual initiatives or evendfhaIIenge the

Government to proceed to even more revisionistic conces§ions than

»

it has already granted.

Problems are compounded by the massive re-introduction of

formal examinations to the education éystem, which raises the

fear of Gsiruption and cheat'ing.f2 Within the school itself,
’ ' |
Tsee Chapters 11 & I1I, pp. 14-66. _ y S

?Jen-min Jih—pao.‘March 19, 1978, p. 2.
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educational authorities have shown grave concern at the lack of

appropriate teaching materials and teachers. It is no secret
- that school-teaching became a dreaded profession‘sﬁnce the Cultural
Revolution. 'The teachers' ranks have been so well "purif{;d“-that
some schools are very short-staffed. The remafning teachers are
" so much afraid of being accused by the students that they dare
not enforce any kind of discipline. ﬁBQ discipline has returned
to the c]éssrooms.,but the lingering fears of maltreatment by
students have prevented them from returning to the schoo?s
confidently. .
While these b;ffling problems would continue to grow,
tremendous efiforts are being made by the authorities to explain
away any contradictions within the ideology that the current
educational reform méy cause. 11; is impossible at the moment to
predict where the present development will lead. Similar situations
in the educational field preceeded the Cu]tura1 Revolution. There
are, however, reasonable grounds to believe that the Chinese
leadershib at this stage would seek to avoid any serious disruptins,
~ : particularly since it has justlbegun to récqyer from factional
"fighting and economic troubles in 1976. The transitional cr151§
has reached'a first stage of temporary acco&ﬁodation but it is

by no means over,

-

”

S
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IV. The Role and Problem of Intellectuals

In Post-Mao Education

3

*  The role of 1nte11ectqe]s in developing socialist states is

a controversial one in spite 6f the great importance which 1s

attached to it. 1 In China now, in a period when tremendous

efforts are be1ng made to break away from underdevelopment and
|| |

. upgrade eceonomic growth, there is a particularly strong tendency
!

for experts, technicians and bureaucrats to constitute an élite
stratum. Obviously, this trend will not be allowed to grow in

China, which still calls herself socialist. It would be improper

!
" to blame the current educational reform entirely for the growth.

of elitism, for the education system alone cannot create or
eradicate such a situation. Bu% it doues have a correlation with
the larger society; its problems are both a cause and a corallory
of wider social problems--a contradiction between social and
econoic goals.

The present leadership is strongly coﬁvinced_that a massive
reinstatement of intellectuals is a necessary prerequisite for
quality eﬁucation and international cooperation. Modern economic

development, as Shannon Brown put it: _ .

]See, e.g., T. Bottomore, Elite and Society (Penguin Books
Ltd., 1971), p. 69-72; Sylvia Cﬁan, "Palitical Xssessment of’
Intellectuals Before the Cul tural Revolution,” in Asian Survey,
No. 9, September 1978, pp. 891-911.
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is increasingly dependent upon technological change. .
This is not to deny the importance to the growth ¥
process of other contributions, s/ch as those of capital
accumulation and education, but even these ‘seemingly
separate inputs often-Serye in large part as\vehicles
for technological change.l '

k"

The achievement of some measure of technologice:\1\"change requires

increased international cooperation in terms of intellectual

_exchanges and the purchase of foreign plants and equipment.

Above all, it will require some reforms in the education system

in order to enhance the employment and development of new technology.

A large-scale re-deployment of both human and material resources

would con.tri'bute to this end. Large-scale technofogical change will,

of course, heavily tax the economic system and create serjous social

and ideological problems. As John Friedman underlined: "One of
the signs of the disintegration of a social order is thf widely
felt loss of moral direction."? This moral dislocation fomd
among the Chinese ma.;.ses nowadays is whether or not the labouring
people still constitute .'th;\ mainstream of society, or, more
specw‘ﬂcaﬂy,“ their children \\no\uld have equal if not better
opportunities to education.v Un'\lb\ss_ an ideological rationa'lizatioh
is accepted by a sufficiently large proportion of the population,
it 15 not beyond reasons to ’speak o_f a second Cultural Rev‘o1ut10n

in China.

Shénnon Brown, "Foreign Technology and Economi¢ Growth," in
Problems of Communism, July-August, 1977, p. 30.

2John }lnedman, “"Intellectuals in Developing Countries," in
Kyklos, ‘ol. XIII, 1960, p. 531.
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It is at this juncture that the Chinese intellectuals have

S .

taken upon themselves the challenge and opportunities of creating

¢

a new moral order, namely, the "four ;nodernizationsl' (agriculture,
industry: national defence ana science and technology.) In China
now, there has emerged a new ideo]ogiy of e_conomic dteve1opment‘
" The dissemination of this ideoloﬁ has become one of the overriding
~concerns of China's intellectuals, who have been put in complete

' charge of the revamped education system. Through the educational

. system, economic progress is somethingl to be achieved and sustained

on the basis of an adequate ideology.

The Party strongly believes that, i n' its desperate need for
high'ly-sk"i]'led experts and technicians, the intellectudls, even of
doubtful character, must be put infnediately in the service of the
new social order. It cannot wait until a hew intellectual proletariat
can be raised, What is more important is that of using the

intellectuals while keeping them under strict control by the'Party.

Some measure of power has to be delegated to them, however, in

order to improve the quality of educatign and economic efficiency.
This- concession of power to the 1'nte11.ectuals is limited and does

not mean that the Party would be réady to share potlitical control

J with the, but only that under the new policy the workers and

peasants are urged to "unite with," "educate".and “"rémouid" them.
Unity is viewed as the starting point of this diah’zcticg] relationship
of iﬁought transfonnation.]

1

See, for example, Péking Review, No. 12, March 18, 1977, p. 20. '

o
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&
It has become increasingly clear, however, that the Party
is more interested in uniting with than educating or remoulding the
intellectuals. The revolutionary'contradictions within the Chinese

intellegentsia are expected to be resolved through intensified mass
1

-campaigns and ideological innovations. Political socialization

is a lengthy process and bourgeois intellectuals éannot be conver;;ed
overnight. In.the meantime, the Party appears to be more concerned
about winning over those intellectuals who are still holding a
vacillating position on socialist revolution. In doing so, it is
necessary to create favorable conditions for them to relinquish
their neutralist position and take a more_actiile role in educational
affairs. Thus far, the leadership has achieved cons1derab1e
success and appeared to have embarked upon an a]terna‘% ve route to
the Chinese Revolution, which puts greater emphasis on an efficient
education system and a powerful economic base. The leadership role
of the intellectuals in this respect will, therefore, explain both

the spirit and substance of China's current educational reform.

y s O ~

]See above, Chapter III, The Problem of Intellectuals:
An Overview, pp. 54-59; Teng Hsiao-ping's speech at the National
Science Conference in Peking Review, No. 12, March 24, 1978, p. 9.
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’ " CHAPTER VII o \

«

SUMMARY OF CONCLUSIONS
|

I. 1deo1ogical Reorientation

‘Post-Mao China is experiéncing an ideological reorientation

and rationalization (to stress differing values, justify
new programs and explain new situations), a tendency towards

a selective rejection 6f the radical Maoistarevolutionary.

exploits and an édoption of a pragmatic, rational¥sg, stance.

(See above, pp. 110-114.)
Maojsm is repléced by revisionist Marxism in the social and
economic secotrs. But, some measure of Maoism is nstained to

the extent that.it constitutés a source of moral inéentive

for production. (See .above, pp. 114-115.) |

Political revolution has been held back, to be.replgced by

_anew révo]ution in economic developmént, science and technology.

(p. 112.) : ' ~
Socialist values in education remain unchallengeable objectives.
But, priority has'béen acconded intellectual rather than moral-
political componénts of the e&ucation system. Policy dispute
is about priorities rather than'the fundamental principles

of coomunism. The current reform in education is a seléct1ve

adoption of Mao's revolutionary ideas that are compatible

with the cuhrent movemént of national modernization.(pp. 110-113.)

A
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(5) In post-Mao China's striving fgr more and more production, -

the moral values or "Hberatiné potential" of maodern

technology énd automation have/been ignored, probab'ly on
the understanding that it must be so 1n 2 less deve]oped

economy. (See Chapter II pp. 35, .36 & na. )

‘ : - II. EducationaT Reform in Responé N : N\

to Changes 1in. Econom1c Strategy . ) " ‘ v “’,, R
o . ‘ Lo

*

(1) The new leadership is convinced of thé necessity of a strong

economic base upon which to construct socialism. .Education
r “and political ideology must serve the “four modernizat%ons.’f
(p. 116.)
(2) Academic excellence becomes more important and politi Cﬂ}, )
qualifications less necessary. Manual labour and “’oper:-
- door" schooling are reduced .in favour of the full-time
regular schools. (pp. 120; 122-123; 124-125.) |
(3) The new coHege'enronent system tends to genet:ate the
o qma'l!'amation of political -and intellectual elites who are
cdnmitted to economic and social progress as they envisipn
it. The result isL growth of "profes$ionalism" and

bureaucratization. (pp. 120, 121 & 122.)

oY
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The necessity to\broduce high—qqality technologists and'
scientists tends fo favour: gifted .children over others, to CS.
Ehe detriment of the egafitarifn ideals. (pp. 114 & 116.) :
Social and economic inequalities~wil1 be dolerated in the '
intgrest of ﬁationa] modernization. The two-track system '

of full-tiTe school and w&rk-study sthool is beiqg reinstated}

Informal schooling has. not begn abolished because it meets

" specific economic needs by producing more middle-level

technicians and educational needs by provi ihg continued

training on the job. (pp. 116-117; 12
The new Teadership intends to univers ]1;e primary education

and expan& secondary education and recégnizeslthe1r~implica- 1@
tions for intellectual and economic deve1opmén£. Rustication
will continue for young people who have left thé school. " -

(pp. 117-118; 107-108 & 125; 121.) ‘

Local varia@ions of educational administration encouraged &
during the Cultural Revolution are repléced byination- \

N
wide centralization and standardization. A system of division

~ of labour and personal responsibility has returned to the”

school. (pp. 93 & 126.) - '

. - .
' . \
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I11. The Problems of Educational Reform’

3
)

Disagreements‘within the Teadership group concerning‘po}fcy
priorities betweeﬂﬁkgalitarianism and elitism pese problems
for the imp1ementati6n of educational reform. Problems

’ may arise from the unresolved issue of the "two-estimates"
which allegedly accused the“%%te1]ectﬁa1s of domination

in education and neglect of Mao's line during the seventeen
years precegeding the Cultural Revolution.'(pp. 127-128; 130;
Chapter 11, pp. 54-59; 131.)

The current practice of sending a large number of talented
young students abroad to study creates social and ideological
problems. Added to these problems are the effects of techno-
logical change broght ;bout by massive 1mpor§s of foreign

science and technology and the increased international

- intelyectual exchange. (pp. 13i;g38.)
\ - : ‘ .
The current reform does not seem to address itself to the

.problems of the so-called "three-gaps" between town and

°

country, agriculture and industry, and mental and manual

labour. (pp 131; 133-134.) \‘ 2

S

Major policy readjustments tend to be in conflict with the

46Ersogal interests of some major sectors of the population
such as young teachers, workers, peasants, and nustigatéd
’ i

~8

youth.)(p. 132:) o ° .‘; >
4
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The new eﬁrdlf:ent system which entails formal exam&nations
pu;s the vast majority of labouring people at é“disadvantage‘ -
‘aﬁH‘raises tﬁe féar of corruption anhfcheating. (pp. i3T &
135.) ‘ . "

_The existing supply gf teaching materials and teachers cannot

£y

cope Qi}h the demands of the revamped e&qution system which
fa‘voedr:s.‘rigbrous academic studies rather thén practical

‘ eXperfencesi (pp. 135-136.5 , |

The.gurrenf reform creates a suddeﬁ-ghange in both 'the social
strucéure and academic standards of the school, which tedds;
to stratif} the education ‘system and cause frictions b;tween
t;achers and students. (pp. 131;132,) )

. The equﬁsion of g11tis£ education Qi]] foéteﬁ rising gxpeéta— ‘
__ tions inside and out;ide the schéo! in terms of material .

- well-being and civil r}ghts.v (p. 1353)F L '

“IV. The Role and Problem of -Intellectuals

o

]

in Post-Mao Education

-

P * q

)

There ié a sirbng tendency for scholars, expertg, iechnicjaﬁs
and bureaucrats fo form an elite stratum. (p..137.) \
' The utiiization and. development 6f new technology require a

massive reinstatement of intelldctuals to their posts, which

might create serious sdcipl and {deological_;onflicts.
: \ ,
(pp 137, 138 & 139.), > -, . S

i
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In.the present educational refo}m, the leadership rb]e of
the intellectuals alone shou]d not be blamed for the growth
of elitism, for this prob]em TS both a cause and a result
of wider social maladies. (p 137.) |

The loss of moral direction among ;he masses due to the

educationa] rgform‘threateﬁs the social and poiiticg]

stab111ty The intellectual is in a position to provide

a sanse of moral d1rection the achievement of the "four

modernizations" at all cost. An adequate political and)///

gconomic idedlogy would contribute to this“end..(p. 138).

Discipline has returned to the.classrooﬁf’the inte]lectuals

have regained their lost'respect and authority. The staéhs

of the intellectuals is rising. (p. 139-140.) -

Intellectuals are .still required to acquire a correct socialist
'~ world outlook. The guidance of the Party in all éphéres of

Q;?k\remains the uncﬁallangeable principle. (pp.'T39-140;)
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