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ABSTRACT .

A Framework for the Design of Educational Programming *
¢ for the<0lder Adult

Patricia Gibbons Byslma

This thesis develops\a framework for educational programming
for tpe older adult. The elderly are an increasing proportion of
the Canadian bopulation whose-educapional level is expected to
increase in the future. : '

The proposed framework takes into account the pgrtined&
factors (social, cultural, economic and educational position of
the elderly, certain sociological trends aqd needs, goals and
interests of the older adult) which an educational programmé}
should address when designing organized plans for learning. The

thesis also proposes that the 'éducationa;w programmer should

J = i .
possess knowledge of various theories  of ~-aging: disengagement
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'theory, actiéity theqr@:’bqié loss theory and age stratification
theory. In addition, acti&fty theory, the ‘programmer should be
aware of the obstacles that limit participation and should have a
eritical knowledge of existing educational programs. This will
mean ‘'that the programmer 1is éware that conditions. for the
implementation of educational programmes change from | one
situatién ‘to another depending on the human agency and social
sysiem through. which they will bé translated intéhpractice and A
this awaréness will guide the design of each specific program.
It 1is 'hoped that the proposed framework would make educational
programs more accessible to the older adults and would provide

fhem with an informéd choice of participation.
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* Jontroduction

Chapter 1 - '
The Problem . . L

Y

The past decade has witnessed an increased sensitivity
to the social, psychological,- and economic problems that
beset North Americé's élder adults, those individuals aged 65
years and older. Pension benefits, ﬁousihg, transportation,
health, and insfitutionalizatioh.con§titute several of the

issues that have bégun to receive attention.

' Presently, programs like Meals on Wheels and homemaker

ss(zéqu are geared toward the basic needs of the older

adult® . food, clothing, and shelter. Programs of this nature
‘ 7

are based on the social service model, the domain of welfare.
According to Barbara Fulgraff (1978),

Only recently, the debate was transferred from the
field of welfare to education. Educational
programs for older adults’for a long time are
tainted by disengagement theory. .

‘ 0ld people themselves seem to share the same

te attitude about learning and education...it may be
of value » for individuals of middle years to

. further occupational career patterns but does not
offer a perspective for the latter years. (p. 51)

Lumsden and Sherron (1978, p. 93-95) think that the belief

thatt neducation is a right of all people™ in contemporary

spciety ‘is a myth. They refer to various sqcial scientists
who view education for the older adult as qnly icing éo b;
added to the cake. In other words, MaSlovi;n first order
needs of food, clothing, and shelter must first be adequateiy
provided. Lumsden and Sherron state, "According to the way

of thinking, not until essential services have been providéd

_can the frill of continuing education be added" (p. 94).

(_Jj .
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During fhe past few yeérs, various authors _(Eurich,

1978; Lumsden and Sherron, 1978; Peterson,

older adult, as for other age groups of society.

LI

sur la fonmatiﬁn des adultes, groups of older
contributed to local hearings. Larry Depoe (1981)

one of the responses of an older adult participant

have
advocated that education should be.an essential right for the
' older
adult is also becoming increasingly more vopal in his demands
for equal access to education. During the Commision d'étgdg
adults
reports
addressed

to Michelle Jean, the P}esident, "Your commission will die

before we do. We have a lot to offer you, but you put us in

”
the garbage too early" (p. 3).

~—

¢

{ ’ Traditionally, education has been perceived to be a

. |
Youth are perceived as providing the

m;kers and s taxpayers of the economic advantages

educational expenditure in regard to the

’ The traditional notion that education
. preparation for 1life is -giving way

According to Alvin C. Eurich (1978) the President

Academy for Educational " Development in the United States.

realization that learning is an integral part
life itself---that is an enriching, challenging,
and rewarding spark of curiosity and continues for
as long as that spark remains alight. (p. viii)

"Preparation for Life." Therefore} from this youth-oriented.
N viewpoint, it is difficult to justify the feasibiiity of
eduééting older JAults, who generally are no longer employed:
economic productivity 6f

. Vd
o the future. It is somewhat difficult to persuade policy

of

adult.

the

Y

Eurich is supportive of the contention that educational

expenditure is a worthwhile venture for the older adult.

He
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-perceives education as a lifelong or recurrent process
beneficial to all age sectors of the population, as long as’

)
individuals are sufficiently motivated to partake of

educational endeavours.

David A. Peterson (1976) acknowledgés that educational
activities designeé for the older adult are ameliorative and
preventative. He defines educational gerontology (emerging

4 .
from the two fields of adult education and social

gerontology) as "an'attempt to interface the process and

-institutions of education with the field of aging so that the

quality of life for older citizen can be improved™ (p. 62).

The position promoteq in this thesis is that education
for the older adult is ameliorative, preventative, as well as
a worthwhile investment for society. For example, if more
money from government,.labour,and the university (offers were
allocated to such domains as preretirement education,
nutrition, biological, psychological, and legal education for
the older aqult --- could this not save expehditures that are
currently _spent on hospital care and nursing homes? The
preventative role of education for the older adult is
analogous to crime preventions, preventative medicine and
dentistry. The initial financial output may be costly but
future dollars may be saved in treéting the sick and
criminal,

In adhering to the medical model approach of treating

_the elderly as senile, deteriorating individuals by only

increasing medical and social services, one is treating the

o AL AR v i st IR Avrt . . e W e . e
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symptoms and not the causes, Insteéd, thevposition fostered
here is that older adults are healthy, aging, individuals who
L;Fé undergoing certain biologicdl, social, economic, and
psychological changes in the final segment of the life cycle.
The older adult should be given 1h§ opportunity Lo choose to
be educated his/her of rights, to partake in a sgcond career,
to enjoy meaningful leisure and to pursue educational
activities for their own sake. What is crucial to this
vipwpoint is that various educational opportunities exist and
should be extended to the .older adult, If this were the
case, the ‘element of choice of participation iA educational
endeavours&ﬂpuld be strictly in the hands of the older adult.
Aim of Thesis -

It is the aim of this thesis to develop a #ramework for
the design of educational programs for the older adult. A
framework 1is a basic structure consisting of pertinent
factors that should be included in deliberate planning for
educational programs for the older adult, Educafional
programs are organized plans for learning. Hiemstra;s (1976)
. definition of learning is wutilized, "an‘ acquisition of
knowledge, attitudes, or skills, and the mastery of behavior
in which fa?ts, ideas, or concepts are made é}ﬁila e for the
individual's use™ (p. 333). Both form;l and nonformal
educational programs are to be discussed. Formal educational
programs 1include organized plans for learning such as
-courses, seminars, ete. within the institutional framework

such as adult education courses and programs at high schools,

CEGEP's, community colleges, and universities. Nonformal



gducational programd includ€ organized plans for an}ning

(Y

sponsbred by senior centres, churches, community géoups,
\\

labour unions, companies, liﬁraries, and museums,

"The older - adult™, "persoMs in their latest years", o . [/
'(PLY'S) or "the elderly" refer to those individuals aged 65 “T;
and over. It is not because age 65 is a magic poiﬁt of - .

demarcation between the middle-aged and the older adult; many

countries, including most of Canada wutilize 65 as the
mandatory retirement age. In addition, most studies in aging
define the older adult as 65 and older. It will be noted
when ‘the term "older adult" includes individuals less than

65. Abu-Laban (1978, p. 125) points out that there are also
L} . .

'should be recognition of differencés of those in the 65-T4
age categor; and those 75 and ove; in terms of health and
probable availability of family support ties. ‘

A ratioﬁale for the aim of thig thesis will be provided
in thg second chapter by discussingltﬁ; social, economic, and
educational factors' that héve contributed to the present
focus on the elderly. An examination of the educational
needsfa intgrests, and goals of the older adult, emphasizing
McClusky's (1974) margin ﬁheory of needs and Londoner's
(1978) instrumental/expressive dichotomy will be included.
The perspective that has been édopted is that educational
programs must respond to the present, social, economic, and

educational situation of the elderly and to their needs,

Anterests, and goals. .

L A T e« o he b d . o~ m L - - P

two generations of individuals over the age of 65. There -



Sincg there are to date. no theories of educational
gerontology, 'chapﬁe; three will critically analyze .various
theories of aging and interpret how each theorist‘vie;s the
educational needs and interests of the older adult, In

essence, the educational implications of various theories of
X J ’ '

aging will be explored.
Cﬁapter four will present the vahious limitat.ions and
obstacles that have preJented pursuits. Chapter five will
) evaluate Elderhostel and preretiiemeﬁt programs in_ Pontiac

County, as two examples of qducatygnal programs for the older

» adult. The final %hapter will establish a framework for the
désign of educational programs for the older adult. This
proposed framework should respond to the preseﬂt situation of
the elderly, their needs, interests. énd gﬁals. evaluation of
various 'tﬁeor;ps of aging, limitations and obstacles that
inhibit partiéipation. and t}&tica}‘examination of existing

educational programs. On the basis of this framework for the

design of educational programming, a brief comparison to the

ﬁrecommendations'of‘the Jean .Commission will be provided.
. The discipline of e&ucational gerontology is such an
emerging and recent field that ﬁhere is a need for critical
assimiliation of data.concerning educational programming.

‘ ’ Wass and West (i977) contend that programs.‘ aqtivities. and

classes for the o&der adult are devoid of theory underlying
the%e programs, "Most“are hodge-podge emphasizing such things
as transportation and small group versus 1large group
instruction® (p. 410).. There is also a need to rise above

rhetoric and semantic arguments existing among various
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theorists

neglected.

There are various reasons to go beyond the
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and extrapolate commonalities that have long been
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level of

critical analysis to&the establishment of a framework for the

design of educational programming:
o

or

2.

3.

u."to lay ground in instituting imprﬁvements iﬁ future

Y

1. 2 to

tow provide

synthesize various theories of aging in regard

to education and the older adult.

to fuse the relationship between theory

r
practice. v

3

a ‘ffamqwork that could . ‘evaluate

existing edubational programs. ~

)

programs.
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Chapter Iwo -

Social, Economic and Educational Factors
Concering the Older Adult in Canada

Introduction

Chapter two is an attempt to proyide~a sbciological
background in order to help identify the needs and interests
of the older adult.  Social, economic, and educational
factors pertaining to the older adult in Canada today will he
discussed as well as their 'educational implications. ‘In
addition, a discussion of the needs, goals, and interests of
older adults‘defiﬁed by McClusky (19]4) and Londoner (1978)

«
will be explored.

Bocio-Economic Factors"
Increase in the Proportion of Elderly

There are various social, économic, and educational
factors which have contributed to our present focus on the
older adult. Jhe percentage of older adults in the Canadian
popula@ion is steadily increasing. According to Statistics
Canada, * (1979, pp. 2-3) onl& five percent ﬁf the population
was over 65 in 1901. By 1976, the pércentage hasvriSe; to
8.7% or 2,002, 345 individuals. It is expected that the
proportion is likely to increase between 11 and 13% by the
year 2001. : ‘ 1 5 A
’ Especially rapid growth is expec?ed‘betwéen 1980 and
2000 for those individuals aged 80 years and older. There
were approximately 436,000 Canadians at mid-1980 and it is
pgedictéd that there should be at least 770,000 at thé end of

the twentienth century. (Canadian Governmental Report on

Y
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Aging, 1982, p. 1)
’ N
The United Nations' considers a country to be TMelderly"

when more than eight perceht of the poulation is over the age

of 65. Canada has been classified as "elderly" since the

1971 census, with 8.1% older adults in the population.  But

Canada's percentage of older adults is still lower than the

Id

Unite:e:;ates (10.7%), France (13.6%), United Kingdom (14.2%)
and Sweden (15.1%). (3tatistics Canada, 1979, p. 1)

i

relatively high growth of older adults in Canada. In fact,’

Cénada's elderly population increased by 14.8% between 1971
and {976; whereas, the entire population increased by only
6.6%. Tﬁe major re;sons enumerated by Statities Canada
(1979, ©p. 2) include high birth rates during the eariy part
of the twentieth century, immigration of 2.6‘ million
individuals aging from 20 to 35 .years between 1911 and 1931,
medical advances, and improvements in the standard of living.
" The largest numbers gf older adults reside in Ontario,
Quebec and British Columbia. Th@ﬂ1976 census demonstrates
that 36% of the older population, resided in urban centérs of
500.000 or more. In Manitoba and Saskatchewan small towns
possess as many older adults asjcountries such as Sweden.
During the sixties and éeventies, small towns witnessed the
fastest. rates of population aging in Canada. (Canadian
Governmental Report on Aging, 1982, p. 1)
Many have experienced the impact that the post World War II

baby boom has bhad on various institutions in Society,

'
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There are various reasons that - account for the.
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particularly educational inst}futions at all levels.
Increases 1in the proportion of tﬁe elderly will also have
3mportant social, ecoﬁomic, and political repercussions, in
regard to health care, pensiors, and the plqnning of houging.
The adﬁlt educator must keep in mind the high dengity of
elderly individuals inhabiting small towns, as well as the
increase -in those 80 and over in the next two decadeg when
planning programs for the older adult.
Older Adul; Women, Older Adult Men

The 1276 census (1979, p. 4) reported that there were
only 777 males to every 1,000 ‘females. This treﬁd is not
_uniform for both 'urban and rural areas. The Canadian
Governmental Report on Aging (1981, p. 2) reports that there
are genérally more élder adult men Iiving in rural afeas than
females{ Whereas, in 1976, urban centres of 506,000 or more
in popul%tion had only 66 men per 100 women in their
aggregate population aged 65 and over (the national figure
was close to 78 men per 100 women aged 65 and over). But
both the rural non-farm and the rural farm areas had more men
than women in the older populat;on.

I+ appears that men in urban areas have not beﬁefited
as much as women from declining death rates. Professor J.
Levy, at a McGill Conference on Aging and Physical Fitness
(march, 1981) postulated that female lifestyles are more

conducive to 1longevity than males. Levy speculates that

women never really retire completely ‘and_ maintain their
homemaker roles when they reach the age of 65. Such an

/explanatidn may'hold for certain older adult women today ‘ﬁho

-
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often maintained traditional homemaker roles throughdut

their entiré lives. But wiih the Minflux of women in the ’
labour market, many maintain dual roles’ of worker and
homemaker. It will be interesting to see whether women will

continue to .outlive men in the future, as greater proportions

of women join the labour market. .
In wurban areas, there are higher proportions of older

adult women present. This faetor may have implications for

the design of educational programming. Perhaps the

educational needs of the older alult female will differ froﬁ,‘g$
1 g,

the older adult male. The media has depicted quite vividly
the predicament of elderly woméh.' in particular the widowed
homemaker who usually has very little in thé way of pension
benefits. Judith Posner (1977, -pp. 80-87) describes being
old and female as the "double whammy". She states:

Aging and dying are not sexless. In many ways the

aging process reflects and exaggerates various

issues related to male-female socialization or

sex-role stereotyping. It is no coincidence that -
a great deal of gerontological literature focusing

on men deals with retirement and than an

increasing amount of literature focusing on women

deals with widowhood. (p. 87)

Posner also emphasizes that older women are also often
the victim of the "war on the wrinkles" (p. 86) often
reinforced by advertisements. She concludes that: physical -
ag}ng fends to be more traumatic for women than for men in '
North America.

In rural areas, the adult educator should be sensitive

to the higher proporticns of older adult men. Farm workers

are often self-employed and are able to retire at their own

1
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discretion. Such " issues.as financial planning for farmers
should be considered for thq( older adult farmer. In
addition, the educational programmer when planning
preretirement sessions ©Should be aware of the possible
differences in the aging process for men and women.
Participation in the Labour Force

The proportion of older adults active in the labour
«force has been steadily decliﬁing for the past fifty years.
According to Statistics Canada, (1979, p. 18) in 1921, 33% of
Canada'saelderly Wwere employed. By 1976, this percentage has
declined to 12.2%. Pri;r to the advent of industrialization
and urbanization in Canada, many older adults were engaged in
various forms of agriculturél work.

There appears to be an important difference in regard
to the particip;tion rate of older adult menland women in the
labour force. During £he past fiye decades, the
participation rate of males had decreased. On the other
hand, the participation rate of older adult women decreas;d-
slightly between 19213and 1951, but increased and reached a
feak of 8.3% in 1971. (Statistics Canada, 1979, p. 19)

Denton and ‘Spencer (1980) have investigated the
population and labour fofce growth in Canada historically and
have proposed certain forecasts for the future. They are
cognizant of various changes in the labour force such as the
shortening of the work life of the average male, This

phenomenon can be accounted for primarily due to earlier

retirement, as well as pfeviously cited, female participation

12
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rates in the Jabour force have increased substantially.

There  have been various doomesday ] projections
articulated concerniné thé possible drying usdof the Canadian
Pension Plan. In bther ‘words, future.increases of the
elderly population would impose an unmangeable bqrden on  the
population of working age. Denton and Spencer (1980) have
adopted a more optimistic view. They have stated, "There
will be no T"crisis" associated with the expected general
aginé of the populatién, as some have suggested” (p. 25).
They have assumed that fertility rates will not rise to high
leyels and that a decrease in the relative size of the youth
population will coincide with an increasg in the relative
size of the e;derly component. In addition, they expect a
saight increase in the population in the middle years. But
the projected changes in the age structure of Canadian
society will‘ not be without social and economic
ramifications. Denton and Spencer concludg:

None the less, there are important/implications in

term of educational, health care, pensions, and

other requirements which should be anticipated as

a basis for informed social planning and policy

formations. (p. 25)

Generally speékihg, the Canadian population is fétiring
earlier and there appearg to be no "crisis"™ associated with
the growing numbers of elderly in -Sur population. Early
reitrement may leave more time for leisure or the possibility
of a second career. Declining enrollments ip public schools
and in some universities are encouraging administrators to

expand their horizons and include adult "education as an

important ingredient of academic life, On the other side of

13
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‘the coin, there is a growing movement to abolish mandatory

Al

retirement at the age of 65 as dicrimination on the basis of
age.
Income ygvel ’

. The incomés of the older adult are composed primarily

}rom the following sources: transfer payments, employment

investments, and private pensions. According to Statistics

Canada (1979, p. 14) transfer payments (which include 01d
Age Security Payments, Guaranteed Income Supplement and
Spouse Allowance) constitute the principal source of income

for the older adult. They accounted. for 39% of total income

~

+to family wunits with heads 65 and over in 1975. As

breviously discussed, )since such a hiéh proportion of older
adults are fully retired and not working, employment income
forms only 32% of incope of older adult family units” On the
other hand 29% of income consists of investment ana’aprivate
pensions. ‘

There are various problems involved with private
pensioné. Terance Wills (1980, p. 17) states that only half
the fulltime employees working in the private sector aged 25
to 64 faré members of employee-sponsored pension plans.
Despite the fact that our society is highly mobile, private
pensions are usually not portablé and many years of service
are requ&red before vesting is achieveq. There is the
additional problems that private pensions are not indexed to

inflation.

Neena L. Chappqll (1980) envisages the current ecpnomic

14
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situation of Canad}ks elderly as being closely linked /with
federal social policy. She refers to studies conducte
¢Collins (1978, p. 102) and Dulude (1978, pp. 41-45):

This 1is evident from their economic situation:

5564 were receiving all or part of the guaranteed

income supplement in 1976. In other words, over

half have such minmal income, even after receiving

the universal old age security payment, that

additional funds are necessary for their survival.

’Furthermore. all federal assistance programs

together with ' provincial supplements total/ an

amount less’ than the poverty line set .by | the

Economic Council of Canada. (p. 35) ’ ,

Besides a large proportion of elderly living below the
poverty line, single o;der adults and families with heads 65
'years and older spend a higher proportion of their incomes on
food and shelter. than other age sectors of the population.
Statistics Canada (1979, p. 16) reports in 1974, for example,
unattached individuals 65 years and over, 1living in 14 major
cities across Canada spent 52.7% of their budgets on food and
shelter. 1In comparison, all unattached ipdividual spenﬁ only
36.6% of their budgets on these two items. The wunattached
elderly spent a relatively sﬁaller proportion of their income
on travel, transportation and contributions to unemployment
insurance and pensions. But both groups of wunattached
individuals spent . equal amounts of their budget on
recreation.

The economic situation of Canada’'s elderly must be
considered as an important variable 1in the- design of
educational programming for the older adult. McClusky (1974)
and Londoner (1978) are extremely articulate in stating that

the T"coping" and "instrumental" needs of the elderly be met

]
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in Fhéir proposals for educational programming. In a?dition.

-

prergtirehent education should prepare the worker and his/her /

A -

family to plan for the financial realities of old age.

- Health .

V) It 1is no mf!tery that there are certain biological and
sychqlogical changes that accompany the aging process. With
edical advances, the elderly today live longer and healtheir

lives than previous gene}ations. In Canada in 1976, the
expected remaining years of life for men at age 65'were 13.95
years, for women it was 18 years, (Canadian Governmental
Report on Aging 1982, p. u4) ‘

ﬁealth s defined in the World Health Organizatipn}s
basic charter as a state of complete physical; mental, and
social well being and not merely the absence of disease. “(C.
G. R. on Aging, 1982, ﬁ. 13) Yet many studies tend to focus
on disease and 'hospital confinement. Statistics Canada
(1979, p. 20) states that hospital coffinement for the
elderly 1is 25.2 days in comparison to the \pation;l average
which i§ 11.3 days. Mental disorder is the major reason for
hospital confinement. Although researchers have attempted to
prove that mental deteoriation is not inevitable, society's
predominant view of the elderly is one of senile. phsyically,
and menfally deteoriating individuals.' Caroll L. Estes
91981) promotes the;World Health Organization's definition of
health in her discuksion of senility which, !

occurs for less than six percent and is often due

to drugs, loss of social support and depression,

rather than irreversible organic changes in the

brain. Current approaches that ignore the role
of social and economic factors in the health of

16
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the elderiy are therefore unlikely .to improve the

experience of being old for most , Americans> .(p.

6H)

There are certain educational implications in regard to
L}

health. For example, educational programs that focus on

- preventative medicine, emphasizing‘nutrition, exercise, and

the physiology and psychology of aging may decrease hospital
confinement and institutionalization of the older adult. If

such programs are to be efséctive, they must begin with

’/E}enatal ~classes and extené to all age sectors of the

opulation. ' In Quebec, CLSC's offer educational programs and

ervices to the eiderly such as homemaker services, visiting

CL~—¢ nurses and nutrition ard exercises for the older adult. The

philosophy behind such programs is to keeb the elderly in
thgir own homes for as long as possible -as healthy,
independent members of society.

Family Life ‘ .

The Walton's romantic image of the extended family
living in domestic bliss has permeated North Ame;icas
thiqking as an ideal family image. Sahron McIrvin Abu-Laban
(1978, p. 133) does not adhere to this romantic advocation qf
the ‘multi-generational living arrangement. She questions

whether three generational households were ever very common.

It appears that the extended family was historically an

uncommon phenomengn in Canada. The history of immigration in
our country suggests that the young a}e the ones who are most
likely to moye. In addition, not many individuals lived to
qld age and the norm of independence seems to have operated

in North America for quite a ‘While.
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Considerab{é\research hgs been_ conducted concerning the
elderly ana their adult children. The findings state
(McIrvin ghu-Laban{ 1978, p. 132) that older adults are in
frgquént contact with their adult children. But it 1is
extremely difficglt to measure the quality of this ‘contact.
JIn addition, information is lacking concerning those colder

-adults who have infrequen% contact’ﬁith theér children.
| According to the unpublished data from the 1976 Census
of Canada,' the aged family remains ad important component in
society, Just over ’661 of those 65 and over shared a -
gwelling wiéh at least one person related by blood, marriage,
or adoption (the so-called "economic family"); almost four

percent shared a household with non-related persons; and

'finally, almost 22% lived alone in their own household, while

3
?

the remainder 1lived 1in some form of "co;lective housing"
(nursing homes, hospitals, or rooming houses). (Canadian
Governmental Report on Aging, 1982, p. 77) Although a high
proportion of Canada's elderly. do livé in 'a family setting,
this giveﬁ us no indication of the quality of relationshibs
between family members. . l
The older adult is able to survive finéncially at least
for basic needs with the help of income sechrity programs.
- :
Governmental programs such as hoﬁemakers ser@ices by Cl1lSC's
in Quebec, senior 'transportation pfojects, and Meals on
Wheels are designed to provide services to those older adhlts

who. need more help then their families can manage or for

those who have no family nearby.

P
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The adult educator should also ﬁot leave out the
important role of the family when deé&gning programs'for , the
older adult. Programs that encourage intetgenerational
relationships could be.fruitful for older aduléé, who héve
little interaction with their families. '

Educational Level

Although it is difficult to precisely depict the
qualitative side of the relationships of the 'elde}ly and
théir children, it is an easier task to describe the

increasing educational levels of the older adult. In the

future, a higher proportion of the elderly,will be more

educated. Statistics Canada (1979, pp. 20-24) repoQFs that

. over half the qlderly in 1976 had complpted %lehentary
school, approximately one third héd attended’high school,
4.5% had attended some university, and 2.6% possessed? a
university degree. Statistics clearly fdemon;trate how
educational opportunity has increased since today's elderly
attended school. For example, in 1976, more than half of the
population between 15 and 64 were high school'graduates. and
6.8% had university degrees.

. The implications of an increase in educational level is
far-reaching. Harold Entwistle (1970, p. 137) contenas that
" a ﬁerson's ability to cope‘with the problems of retirement
may depend upon the quality of hislformal education when
young. Entwistle is an advocate of education as a
preparation for "life-long life."™ Their is also a probable

link between educational level and successful retirement.

(Report of Special Sante..on Retirement..., 1979, p. 124)
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Furthermore, it .appears that the more educated elderly are

high consumers of continuing Rucation. (Havinghurst, 1976,

pp. 45-46) . ‘k
Leisure .

Since today's older aaults generally retire,earlief and
live 1ohgbr, they also possess a considerable. amount of
leisure t;me'at their disposal. How is this preponderance of
leisure time accounted for? Milton (1975) anaiyzed the

responses of approximately 50,000 adults to determine the

i degree and type of participation in a variety of leisure

actevxties. Leisure pursditl were divied into three

*qpaltiative types: home-céntred leisure activities, outsidé-
tﬂe—home/low interaction activities, and outside-th;-

‘home/high interaction leisure activities.-

. McPherson and Kozlik (1980, p. 115) report Milton's
findings w}bqgreference to age as an indebendent variable.
There was a positive c;rrel;tion betwegn age and involvement
with television, radio, and reading for home-centered
activties. Age was inversely rela;ed to record 1listening.

For outside the home/low interaction actiQities age yas

inversely related to attendance at paid and free events, ‘to .

physical activity ~and to hobbies. One gxcepﬁion to ‘hié
patte}n were males over the age of 65 with higher. levels of
educational attainment who reported ’greater invoivemeﬂt i;
4 physical acéivity than the less-educated younger groups. ;n

1976, Statistics Canada, (McPherson & kozllk, 1980, pp. 115-

124) also reports that‘27$ of older adults engagé in some.

7
e

Y v

o




5

’ ' -
type of exercise. In general, participation rates increase

with levels of education and with income.

‘ A rgport, arising from the Canada Fitness Survey,
reveals the‘ most ‘receni findings in regard to physical
fitness and +the . elderly. Nearly three times as many

individuals aged 65 and over aprticipatéﬁ in sports in 1981

than in 1976: Twice as many individuals befween the age of

55 and 64 years took part in- active sports. For such

physical activitiés like waiking, jogging, funning, cycling,
calisthenics, and fitness classes, no other age group has
}nqreased its activity so much as those 65 and‘ over., From
1976 to’1981, the participation level has jumped from 50‘ to
63%. (Homemaker Magazine, 1983, p. 60N) | |

The last deéade has witnessed a renewed interest in

'physical activity by all age éectors of the population, It

is encouraging that the , participation rate in fitness
programs of older adults has increased so much in the past
five years. ! Atﬁempts should be ‘made "to appeal to all older

adults - not just the edugcated middle class.

The Educational Needs, Goals, and Interests of the Older

The soéial, economic, and educational factors that have
contributed to our present focus on the older adult haye just
been explored. It appears that a solid foundation is needed
concerning the present situation of the elderly before
discussing educationdl programming.

4
It 1is the purpose of this section to explore the
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importance ‘of education responding to the needs and interests
of the older adult. Educational theorists have been
extrémely 'ariicuiate in their discussions of education

N

responding to the needs and interests of the child. John

-y

Dewey:  in his advocacy of the "new eiucation" considered a
child's needg and interests to be paramount in the
development of the curriculum, \ In thé Child and <the
Curriculum, Dewey (1902) de€scribes the "new education; és
perceiving Ehe child, "as the starting point, the centre, and
the end. His\development, his growth is the ideal. It élone
furnishes the standard; they are instruments valued as they
serve the need of growth" (p. 343).

As with the child, va:ious authors attribute different
levels of. importancg in the consideration of the needs . and
interests of the older adult in the - development of
education@l programs. Howard McClusky (1974) enuﬁerates a
hierarchical system of needs as an outlfne for the
development of educational piograms for the older* adult.
Londoner (1978)" stresses that the survival goals of the

elderly be analyzed first before considering either their

instrumental or expressive needs.

McClu§ky: Margin Theory of Needs

McClusky (1974) entitles his theory a margin theory of"
needs. He forsees the older adults as constantly engaged in
a struggle to maintain the margin of eneréy and power they
have possessed in earlier years. (p. 329) Margin is

perceived as. a function of the relationship of 1load and

+
.
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power. Load is defined as the self and social demands made
on - a person in order for him to maintain a minimal level of
aﬁtonomy, Power is defined as resources, abilities,
possessions, positidns etc. which a person can command to
cope with load. McClusky (p. 330) enQiééges the major task
of the later years, as a rearrangement of load and power to
preseéye a favourable margin. He provides ép_application of
hig propos;i. For example, the older adult could replace the
load of upward mobility with the load of various tasks of
community service. He proposes a program of study and
training 1in order that the older adult c¢an increase Hhis
ab{lity to engage in such activities (as community service){
the resulting margin could conéeivably be more productive,
satisfying, and growtﬂ inducing. It is McClusky's main
intention that education will assist the elderly in creating

margins of power for the attainment and Jaintenance of well-

‘being and continuing g}owth toward self-fulfillment (p. 330)

The following 1is a resume of McClusky's hierarchical
system of \needs as~ an outline for the development of
e&ucational programs for ;he older adult.

1. coping needs: basic ‘education skills: 3R's,
physical fitness and health and economic 'self—
sufficiency.

2. Expressive needs: engaging in activities for thier
own sake, that are enjoyable and meaningful.

3. Contributive needs:  activities that promote the
need to help others and- the commuﬁity.

4, Influence needs: activities that encourage the




older adult to participate in the decision-making
' _ process of society in order to improve their
situation gpd that of others.
5. Transcendance needs: activitie; designed to
continue to achieve self-fulfillment.

McClusky (p. 331 refer to Good's (1959) definition of a
need as "a requirement for survival, growth, health, social
a?ceptance" étc‘ In McClusky's analysis of needs of tﬁh
older adult he is dealing with a range of need - utilizing a
minimal-optimal scale. For example, survival needs are
considered to be minimal, whi;e growth needs are considered
optimal.

In many ways, McClusky's scheme is similar to thatd-of
Abraham H., Maslow, who believes that mature humén growth is
dependent wupon ‘"need ;ratification or growth motivation™
(Lewis, 1979, p. 15). Both theoreticians believe in
hierarchical needs that commence with the most basic needs.
Maslow foresees that as each lower need fulfills itself (by
being appropriately and sufficienﬁly gratified) the
individual is able to move. to the next need level).
McClusky, defined need fulfillment when a margin of power in
thé load/power ratio is left over with which to meet higher
needs. |

The needs enumerated by %oth theoreticians tend to
differ. Maslow's hierarchy of needs include: physiological

needs, safety needs, belonging “4nd love needs, esteem needs,

the need for self-actualization, the feed to know and

4 . v
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understand, * and aesthetic needs. (Lewis, p. 15) What
differs inﬂMcClusky's scheme is that he considers social and
political participation (influence needs) as ' important
variables for the older.adult in their process of self-
fulfillment. Maslow has spoken strictly in biological gnd
psychological terms. He has not perceived the older adult as
an agent of social change. McClusky foresees the role of
education as being isntrumental in incresaing the older
adult's influence in the personal realm. But he furthers his
hierarchical scheme by indicating that education can also be
designed to help older people bring about construgtive change
in society as well. Such a goal can be achieved by educating
the older adult of his rights and power in the decision-
makiﬂé process of society. For example, the educator should
concentrgte on issues that are particularly pertinent to phe
older adult such as health, income, housing etc. McCldsky
states that this will, "enable the elderly to have a stronger

voice in the broader 1issues of fiscal policy and human

relations affecting the welfare of the community at large"

(p. 336).

McClusky does not adhere to the position that mere
educational programming for the older adult will narrow the
gaps of social inequality in our society. He is discussing
a. range of needs, from survival through maintenance., to
growth and beyond, realizing that although education has a
significant role to play, it must be accompanied by other

social, economic, and political measures.

McClusky 1is imposing his own framework of needs upon
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the elderly.‘ He did not venture out into the field and ask
the elderly what they considered their own needs +to be.
Carroll A. Ldndoner (1978) is critical of the followers - of

Maslow who "speak freely of people having safety, love, self-

esteeh, and self-actualization needs -as if they were.

concrete realities.n? Instead Londoner adds, "They are
inferred, underlying causal factors that Maslow postulated to
explain, present-real-time behaviors he observed as a
psychologist" (p. 88). This critique of Maslow's theory can
be applied to McClusky's hierarchy of needs - if it 1is
interpreted as concrete realities. If McClusky's scheme 1is

utilized as only a guide for the development of educational

programs for the older adult, it may prove to be a beneficial

outline.

Furthermore, besides imposing his theoretical framework
of needs upon the elderly, McClusky is defining in his own
terms what it means to be a successful ager. In the third
chapter of this thesis, the educational implications of
various theories of aging will be examined. 'It Qill be
demonstrated how the activity theory has been criticizeds for
contributing to a value-laden conception of what it means to
be a succesful ager. It is ironical that McClusky who is
'trying to alleviate the "load" of upward social mobility with
community service, is still caught up in defining his own
measures of "success" for the older adult.

Londoner = Instrumental vs Expressiv; Needs and Goals

Although McClusky's framework concerning the needs of
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thé elderly is purely theofetical, congiderable empirical
research has been conducted concerning"the\instrumental and
expressive needs of the older adult. Caroll A. Londoner
(1978. bp. 75-91) is particularly interested in  the’
thoeretical basis underlying the concepts of instrumental and
expressive orientations as a means for assessing the
educational needs and goals of the older adult in relation to
program planning.

Londoner's model is briefly a "needs - social system -
goal gratification" framework. He attempts to explain
educational participation of the older adult by this
framework, which 1is based on.;he theoretical constructs of
instrumental-expressive needs and goal gratifications of
Talcott Parson's social action theory. Needs are defined as
such:

People have needs that trigger cultures of present

time behaviors, these present time behaviors are

designeéd to achieve goal gratifications; and that

when goals are achieved, we conclude that people
have met with their needs. (p. 81)

.The major differences between McClusky's and Londoner's

models is that Londongr sees the necessity of examining both
goals and needs for educational planning. McClusky's
framework 1is solely a front-end. analisis, examining only
individual and group needs. Londoner supposes that the
simultaneous process of considering needs and goals will
enable the educational gerontologist to have a better
opportunity to discover te kinds of educational activities
the older adult will coqgistently attned. (p. 84)

{
Londoner has attempted to explore the concepts of
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instrumental and expressive orientations. He envisages‘
instrumentally (or expressively) oriented needs as only beiqg
meaningful when they are linked with instrumentally (or
expressively) oriented goals. Londoner states, "the
researcher had 6; have some idea what the students were
anticipating in the fu@Pre in order to suggest what their
needs were." He borrows from Talcott Parson's definition of
Instrumental and expressive action orientations.
fnstrumental action orientation "“presupposes the givenéss of
a goal and requires a self-evaluation or prioritization of
gratificational desires. It requires knowledge of conditions
necessary to attain the goal despite the desire for immediate
gratification" (p. 79). For example, obtaining a university
degreﬁ could be an example of an instrumental action orienta-
tion. ‘An individual often has to forfit monetary rewards and
other immediate gratifications in order 'to obtain a future
degree, Expressive action orientation "entails that the
individual organizes the flow of gratification to a present-
time orientation - or "doipg" the activity 1is itself its
emotional reward" (p. 79). Painting a picture or playing a
piece of music could be examples of expressive action orien-
tations,

Londoner sharpens the distinction by' emphasizing that
the ingtrumental goals of the aged must be analyzed first,
before considering either instrumental or expressive needs.
He articulates that Persons in their Later Years (PLY's) have
survival goals uppermost in mind to help them resolve daily

coping problems, (p. 85) This is similar to MéClusky's
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contention (although McClusky is focusing strictly on needs)
that ‘coping needs are fundamental and must first be satisfied
prior to consideration of expressive needs., Both authors are
concerned with instrumental and expressive orientations of
the older adult. Londoner and McClusky are extremely
concerned that the older adult ;urvive physically and
economically. They do not-adhere to the position that ghe
problems of the elderly will be solved by filling their days
with only busy activities such as-crocheting and playing
bingo. ‘

Various authors have carried on eﬁpifical experiments
to clarify the instrumental/expressive dichotomomy. Those
researchers whose findings supported a pEeference for
instrumental activities for the older adult include Goodrow
(1975) and Hiemstra (1972, 1975). On the other hand;
advocates of expressive educational activity include Bauer

\

(1975) and Burkey (1975). De Crow (no date) foresees various

drawbacks in dichotomizing educational opportunity into-*®

‘either/or categories. Marcus's (1978) findings demonstrate

that often the elderly see expressive utility in programs

that are classified by researchers as instrumental. But
4
Londoner (1978, - p. 87) articulates that the apparent

preference for instrumental learning opportunties for the
older adult. It is interesting -to note that the only courses
subsidized by the Quebec Government in the Adult Education
program ;re those that are supposedly instrumental in nature,
for example "courses aimed at managing better within society

in all aspects" (The Equiiy, 1981, p. 5).
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Sociological Trends and Their:
Educational Implications l

Categories

Increase in
the Proportion
of Elderly

Sex

Differentation

Income Level

Labour Force
Participation

W

1)

2)

3)

1)

2)

3)

2)

1)

2)

3)
k)

Trends

By 2001 expected
projection 1l=-
13% of .population
Rapid growth of
those 80 between
1980-2000

Small towns fast-
est'rate of aging
during 60's & 70's

More older men
than women in
areas

More older women
than men in
urban areas
Differences in
aging process for
men & women

Relatively low
income level of
many of Canada's
elderly

Elderly spend more
of their income on
basics

General decline
of labour force
participation
for the elderly
Participation of
women increasing
& men decreasing
Trend to early
retirement’
Movement to
abolish manda-
tory retirement

3

l

Educational Impli-

catiEns

A) Need of programs
for those 80 1i.e.
in nursing homes

B) Need of more
programs in small
towns

*

A) Programs for men
in rural areas

B) Preretirement pro-
grams should
emphasize sexual
differences

A)

Instrumental or

coping needs of

elderly are very
important

’ toe

More time for
leisure or second
career - education
for leisure or
second career

S ——



Categories

Health

Family
Life

Educational
Level

Leisure .

Irends

i

1) Should look at
whole person,
" not just absence
of disease
2) Elderly now live
longer lives
3) Elderly are con=-
fined longer to
the hospital

1) Extended family -
an uncommon
phenomenon in
Canada -5

2) Research showse
contact between
older adult and
family

3) Many older adults
live in "family”
situation

The educational
level of the
elderly is lower
than other age
.cohorts; but this
level is increas-
ing

1) Television, radio,
& reading increase
with age

2) Recent increase in
physical fitness
among tlrie elderly
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Educational Impli-
- cations o

A) Programes should
focus on pre-
vention and whole -
person

B) Programs to keep

. elderly healthy -
& independent

1) Programs that
offer support to
families caring
for the elderly

2) Programs that
stress inter-
generational
education

1) Link between
higher education-
al level and
successful retire-
ment .

2) Education begets
education )

1) Use of televi-
sion, radio,’ and
written material
for educational

~ programs ,

2) Fitness programs
for all social
classes of older
adults

{
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. Chapter III (

Theories of Aging and their Educational Implications

At present, there are not established theories of educa-
tional .geréntology. Instead four theories of aging have been
chosen and the needs, goals, and interests of the older adult
will . be interpreted from each theory. After rev‘iewing the
literature \of social gerontology, four theories Of aging have
predominated: disengagement theery, activity theory, role«
loss theory, and age stratification theory. What is crucial
to the c¢ritical analysis of these ‘theéries is their
educational implications for the.older adult. Certain guide-
lJt.nes have been formulated in order to examine each theory:
how each theory defines old age, the philosophical background
of the theory, for example, the school of thought, the aim of
the theory, the limitations, and the educational implications

of the theory. !

Brief Histery of Soclal Gerontology | .

™ During the thirties, social gerontology emerged as a

distinct discipline. The depression years focused its atten—

N

tior{ to the adjustment of the elderly to the dismal economic

" situation. According to Quadagno (1980, p. 69) the problems

. ~
of "adjustment" were viewed within the framework of develop-\
mental psychology which envisages old age as a period of ]
declining abilities. “

Personal Adjustment in Old Age (Cavan, Ruch, Burgess,
Havighurst and Goldhammer, 1949) is considered to be one of
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the p(onee‘ringi studies during the forties. This study linked
positive a'djustfniené\to continued ‘activ,ity, social 1interac-
tion, and partic‘ipatio‘n in institutional life.

The major focus, in the fifties changed from
"ad justment" to the -undersQa\ngin.g of the normal_ processes ‘ of
aging. . Quadagno (p. 69) refers to a major study in social
gerontology in the fifties that .utilized various indices to
measure "normal" aging. The study focused on three concerns:
thé role performance of people between 40 and 70, the
psychological states and characteristies of normal adults in
the same age ranges, and the relationship betyéen performance
and characteristics. The rest;lts were inconsistent. Certain
results depicted no difference in .ﬂinterior states in spite of
role changes like retirement or widowhood. The other set
showed an increased withdrawal which accompanied these 1life
cﬁanges. Th}s withdrawal was coined the "interiorization" of

the ego. This. study provided a runway for the disengagement

theorists of the early sixties,

Disengagement Theory
During the sixties, disengagement theory was the most
disputed explanation of aging in social gerontology,}.‘ The
disengagement theorists. Cumming and Henry .(J1961) perceive
aging as an
inevitable mutual withdrawal or disengagement,
resulting in decreased interaction between the
, aging person and others in the social system
- he belongs to. The process may be initiated

by the individual or by others in the situa-
tion. (p. 14)
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Disengagement theory is bééed on thg inevitabiliiy of
death, Many relationships between the aging individual "and
o}her members of society are severed and those which remain
are altered in quality. The individual is preparing himself
and society for his death by gradually withdrawing from
active societal roles. Cumming and Henry state:
The aging persoﬁ'may withdraw more markedly from
some classes of people while remain relatively
close to others. His withdrawal may be
accompanied by an increased preoccupation with .
himself; certain institutions”in society may make -
this withdrawal easy for him. (p. 14)

It appears that interaction between the older adult and some

classes of people are diminished but this is not the case for

all relationships. . Contacts with intimate kin do not

diminish except when these kin are no longer available. (p.

63)

l -
The disengagement theorists acknowledge idiosyncratic

differences in the disengagement prodéss. For example, the

. ™
time at which disengagemgnt is initiated and the rate at
which it proceeds yaries amod!hﬁpdfviduals. In addition, the

~hegrqé of qualitative change in enduring interpersonal rela-

‘ .
tionships differs from person to person, : - '

Once the disengagement process begins 1t becomes self- -

perpetuating. But, there are signfgicant differences for men

and women. Cumming and’ Henry state, "On the whole, men make-

an abrupt transition from the éngaged to the disengaged

state, but it is soon resolved; women have a smoother passage

which 1lasts longer" (p. 159). Retirement for men is

considered by this theory toibe more traumatic and dramatic

/
4
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than women.  Women evidently lose their central role more

slowly. They cease to be reproductfve, their children leave®

home and finally they lose their spouse. Cumming and Henry
continue, in reference to men and widowhood,

Widowhood is a serious blow for men, especially if
they do not consider remarriage. Furthermore, the
completely stripped condition in which the 1o
individual has no one available-no spouse, no job
-and no close kin is considerably more devastating
~ for men than for women because they are wused to
the mediating role. They have mediated between
their husbands and their kindred, between their
children and the school, between their ‘family and
the neighbourhood,, whereas men have been used to
conferring statuJ‘ on their family through their - . |
ability to relate. (p. 159)

"

.As previously di;“ ed in urban areas there are many
moré widows than widowers. Therefore, widows possess more of.
the same sex companions in a similar predicameqt. it may be
difff}ult to deny that women are used to mediating and ha§e
/'been engaged in socio-emotionai roles more than men., But
-Cumming and Henry Seem to overlook bread and butter issues.
There is certainly at present a high broportion of women with
,very 1little in the way of pension benefits. Widowhood for

\ thése women can “be a very traumatic experience if their }

1

economic survival 1is threatened by the death of their
1

husband. With such a high proportion of workihg ‘women today,

»

‘the future will be a test if retirement 1s as Qifficult for

them as for men.

, The disengagement process may be.  initiated by the
individual, by society or both. If the individual and

X ' : (
society are ready for disengagement at tﬁ% same time, the end 4 .

result 1is successful disengagement, Cumming and Henry do

\
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foresee the possibilities of disﬁunction between the
individual and society. For example, the individual may want
to, disengage before society wants them to. This is
supposedfy prevalent among women and the f;sult is that
usually engagement is likely to continue. On the other hand,
sbciety may want the individual to disengage before he is

» .
ready. This phenomenon is more common among men and usually

i

results in disengagement.

»On the basis of these examples, it appears that sgciety
pas an upper hand in the disengagement process. The institu-
tion of mandatory retirement is often forced upon the worker
at the age of 65 (in many provinces - of Canada). Sincé
Cumming and Henry are structural functiemalists, their theory
is geared to what is functional for society. At preéent,_
economic recession and high technological growth are two
variables that contribute to mandatory retirement being
functional for society. Older workers retire and make room
for younger workers. James J. Dowd (1975) states
emphatically, "Like other structural functionalists, Cumming
and %enry are unable’to accept the possibility that men are
forced to act - not because that act is normatively governed
- but simply because they have no other alternative"™ (p.
116). ' .

The functionalist perspective views the institutions of
society as inter-related 8fd sees society as engaged in the

constant process of achieving stability. It is a

deterministic perspective which stresses that the individual
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internalizes norms and values. In other words, it isw the
solid structures of society that determine behavior.

Normative qontrol is a major concept of disengagement .
theory. As individuals grow older they interact with others
less, The less they interact, the less they are normatively
controlled by others. The less normatively controlled they
are, the more they become desocialized and exhibit eccentric
or egocentric behavior,. Normative control is defined 1in
terms of social lifespace on the number of friends and rela-
tives one sees per week. According to Arlie Hochschild
(1976) :

Desocialization is, in a sense -an T"extra"
mechanism which assures the inevitable process
of disengagement and prevents any return to
previous states of engagement. One might
parenthetically argue that, if disengagement
is intrinsic and inevitable, this extra social
mechanism is unnecessary. It is nonetheless
part of the theory. (p. 68)

One must also be critical of how normative control is
measured. Older adults are not children, they have
internalized social norms all their lives How can the number
of visitors one encounters in a week determine ‘normative
control? Cumming and Henry utilized as indicators of sqcial
disengagement: ~what older adults said they did, wﬁom they
_See and for how often. TAT cards were considered to be
indicators of psychological disengagement. It appears that
the quality of social interaction was overlooked. For
example, an older adult who had numerous visitors would be

considered to possess a higher sgcial lifespace séore than

one who had few visitors but intense relationships with each
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one. Hoschschild states, "Without questions con;erning
meaning of beﬁavior. Wwe can only comment on the role and not
fhe person®™ (p 70).

Much of the criticism of ' disengagement theory has
attacked the substance of the theory. Hochschild instead
attacks the logical connection of the theory. According 'to .
Cumming and Henry disengagement is universal. inevitable, and
instrinsic. But £here are variations in the form and timing
of disengagement. It is not specified in thé theory which
aspects are universal, inevitable, and intrinsic and which
are variable. Hochschild adds, "unless this is specified, we
have an escape clause problem" (p. 55). For example, o1ld
engagers are said to Dbe "pnsuccessful disengagers."
According to Cumming and Henry's logic, older engaged people
are not evidence of the theory's lack of universality, either
a person 1is a successful disengaéer or an &nsuccessful
disengager. The poplder adult can also be said to be off in
his or her ;timiné{" The data éuggests that a higher propor-
tion of women in their sixties have a larger "lifespace™" than
do women in their fifties. Cumming and Henry conclude from
this data that one is a disengager on time or a disengager
off time but both are "on the way" to disengagement.
Hoschschild concludes "We do not need a theqry that offers
clear criteria for counterevidence" (p. 59.).

Disengagement theory . claims two independent variables

‘and one defendent variable. An individual's age and

society's stance toward disengagement are the independent

variables. Disengagement is the dependent variable. Between
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the independent and dependent variables therg are many
intervening variables that modify the relationship of age to
disengagement. These are said to be "sources of variation,"
in ' the form of disengagement. These sources of variation
inciude physiology, personality, type of initial engagement,
life situation and sex roles. Much of the follow-up research
has been concerned with changing these intervening variables
to the staﬁus of independent variables.

. One of the weakest parts of the theory Iis the
characterization of disengagement as a unitary process. The
theory claims that psychological and socioclogical forms of
disengagement are one unitary process. This claim has been
refuted by empirical evidence, Atchley's study. (1971) of
professors emeritus demonstrates that  social disengagement
can occur without its psychological codﬁterpart. Rose (1965)
also suggests that economic disengagement can preceed social
and pscyhological disengagement,

,/ What are the educational implications of disengagement
theory? According to Stanley éath, (1975) "Disengagement has
moved many social resourges éna programmers toward
diminishing resonance and reduced interaction with the
elderly™ (p. 86). Although disengagement theory was only a
theory and not a policy statement Cumming and Henry should

have had more forsight of the implications of their theory.

One of the greatest pitfalls was according to Cath, the

,failure to stress how mutual reinforcement of the individual

and society can be destructive. In other words, the role of
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thg adult educator is to adopt a very passive stance toward
the elderly.

The writer has worked as a social animator in a nursin
home. - One of the difficulties encountered is that many of
the staff and residents were proponents of disengagemgnt
theory. The older adults admitted that they were interested
in partaking in educational actiyﬁties when they had first
entered the nursing home. Bﬁt there are only organized
activities during +the summer months. Since nothing 1is
expected of the resident but going to meal and attending
church services, many spent their days sleeping .and looking
out their windows. Lack of activity becomes a self-
fulfilling prophecy. Staff on the Qhole were not highly
educated and possessed ittle or no training towards the
needs of the older adult In the name of efficiency, all of
the needs of the older adult are taéén care of. Even for,

those residents who are able of doing their own laundry, no

provisions are made for self-sufficiency. A common response
uttered by the staff, "Mrs. B. éan't go to exercise class
this afternoon because she needs her afternoon sleep." This

preceeding example demonstrates certain effects that the
adherence to disengagement theory hfs on the lives of older
adults. :
Activity Theory

Activity theory 1is probably one of the most ﬁidely
accepted theories in social gerontology, particularly by
occupational therapists, recreation workers, social anima-

tors, and many adult educators. It was only with the

41



development of diseggagement theory that activity <theory
became recognized as a_distinct theory. Activity theory

belongs to the school of symbolic interactionism which as-

sumes that the meaning of life is found in social interaction.

Activity theory stresses that social actiﬁity is central
to health and social well-being. If an individual is able to
remain socially active, activity theory predicts that he/she
will achieve a positive self-image éhd greater life satisfac-
tion. Robert J. Havinghurst and Ruth Albrecht are the’ main
advocates of ‘activity theory. The essence of activity theory
(Havinghurst, 1953) is:

Research has established the fact that
activity in a wide variety of social roles is
positively related to happiness and social adjus-
tment 1in old age and also that -a high degree of
activity in a given social role is positively
related to happiness and social adjustment (p.
309).

Between the age of 50 and 75 an individual is deprived
of several social roles or at least they are reduced. A set
of habits constitute a role. Havinghurst (1953-4) suggest
"to change roles easily -and increase or reduce activiéy in a
given role requires the personal quality which we call role
flexibility" (p. 309). ' . \

Havinghurst spells out the vﬁous possible role

{
changes encountered by the older adult, The roles of
homeﬁaker and church goer can be intensified for both men and
women. The role of worker in which the individual is denied

-money and status from his job is reduced. The role of

parents can be reduced as early as their forties.
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Particularly the role of spouse for women is often 1lost by
death, Commonly, club or association membership declines
after the age of 60. Certain roles.can be intensified by
special effort such as g_role of citizen, family member,
friend, neighbour, and member of a social club. Grandparent
may be a new role that entails full enjoyment and 1little
responsibility.

The main correlation established by activity theory is a
positive relationship between activity and life satisfaction,
In fact it is difficult to refute its prescriptions. If this
theory 1is examined critically_it appears to be similar to -
advice from a doctor or psychologist, JKeep busy and you'll
remain happy." ,

According to Dowd, (19f5) "Activity theory is less aﬁ
actual theory complete with defined concepts and empirically
verifiable propositions than it is a well-intentioned but
thoroughly value-~laden response to disengagement theory" (p.
105). It appears that there is merit to Dowd's criticism of
activity theory being value-~laden. When describing the
average-work - day of an individual prior to retirement
Havinghurst states, "Work got him up in the morning, struc-
tured his day for him and sent him home tired but satisfied"
(p. 310). In addition, Havinghurst adds, "The satisfac(&on
of creative activity, a new experience which he once got from
his work, he may, now that he is retirea, get from hobbies"
(p. 310). It appears that Havinghurst's proposition for the
older adult to engage in hobhbies to fill his/her empty hours

does not give the oldef adult the option of continuing ¢to
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work and not retiring. This theory does not question
society's attituds tqyards compulsory retirement.

The role of the professional should be to develop role
flexibility in the ihdividual approximately at the age of 50.
Role flexibility entails a reasonably successful experience

in a variety of roles during the middle years. What

Havinghurst is referring to is a middle aged person,

cultivating diversified interests. For example, a carpenter
may Join a political discussion group and a politician may
engage in carpentry. In more global terms, Havinghurst 1is
advocating preparation for retireﬁént. But he has specified
this preparation in‘ a narrower sense - role flexibilty.
Ha;inghurs?// states referring ¢to the capacity of role
flexibility; :

The problem for social science and for adult

education 1is to learn the conditions under which

the capacity may te acquired and to discover ways

of helping all kinds of people to increase it. (p.
314)

It 1is difficult to refute Havinghurst's claim for the
middle aged to prepare for their retirement. Role
flexibility would be an asset for an individual to cope with
his/her retirement years, But many older adults may want to
continue their careers., Fbr example, a ?eacher may want to
continue teaching on a volunteer basis or for monetary
reward. In other words, not everyone will want to pursue
diversified interests, In our highly technological. society,
role flexibility would have to become and educational goal

well before one reaches the middlé years. In fact with the
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shortage of jobs today, not everyone is able to obtain a
position related to their educational and career aspirations.
Role flexibility should be a goal for the elementary and
secondary levels, long bgfore one reaches the middle years.

Similar to the disengagement theorists Havinghurst's
concern§ ignore the economic reality of many older adults.
When he makes such statements, "Residents of the northern
part of the United States might cultivate role flexibility by
taking a winter vacation anngally, and going to a variety of
warm places, depending upon taste and pocketbook" (p. 311).
Tﬁis type of sdlution may be a very beneficial solution for
preretirement planning for the middle and upper classes. ;n
brief, Havinghurst's ' prescriptions of expanding and
diversifying one's interests are only advantageous to those
with financial security during retirement. Preparation for
retirement 1is one type of educational program that will be
discussed 1in chapter five. One must keep in mind that the
economic reality of the older adult is an extremely important
variable in preparation for retirement. Q Londoner and "
McClusky have ex}lained the importancg of recogﬁizing the
instrumental needs of the older adult in the preceeding
chapter.
Role-loss Theory

According to Irving Rosow (1974) unlike earlier. status
changes in American life, people are not effectively
socialized to old age. His analysis demonstrates "that norms
for the aged are indeed weak and that the aged are subject to

.only negligible socializing" (p. xiii). He perceives "social
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increases with age and as a result "large concentrations of
older adults living together would maximize social
opportunities, chances for interaction, and the prospect of
flourishing localbgroupsh (p. 162).

Rosow is interested in "protecting the elderly from the
invidious =judgments of others" (p. 163). He also limits ihe
older adults' participation in the larger society. However,
Rosow also says that the elderly are viewed in stereotypes
both by younger groups and themselves. How does Rosow's
proposal of socially homogeneous groups of elderl; living
togegher,i (who do possess stereotyped attitudes toward
themselves) help promote successful socializatién to old age?
In addition, if it is important for younger groups in society
to possess a poéitive attitude toward the %lder adult - 1is
not daily interaction important between the young and the
oldé Certain minority groups\ in society, like the
handicapped, are demanding equal participation in all
institﬁtions of the. larger society. In other words, the
trend today is toward integration in the larger society
instead of segrega%ed workshops and inslitutions. (It is not
to be assumed that the elderly are a minority group.) But
for the handiéapped,‘ one of their greatest obstacles is the
rest of society's negative attitude towards them. If the
rest of society is io possess pésitive attitudes toward the

elderly - integration indeed seems possible,

Rosow .supports his proposal by Arlie Hochschild's

. participant observation of a small public housing project of

predominantly working-class widows. (p. 169) Hochschild does
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not describe the process by which local norms develop nor
focus her research primarily on socialization. But Rosow's
functions of peer group are preseﬁt: group support, new
group nfembership, new role set, role specification, positive
reference group, insu;ation of memberé, qualified role
members, and new self images. In addition, Hochschild
observed the weakening”6f kinship and other eXternal ties.
Publiec housing for the elderly has numerous economic,

social, cultural and psychological benefits. The writer has

-

been involved with a Senior's Transportation project,

¢

whereby, most of the users and volunteers 1ived in a 1local
senior's residence. She was living in such proximity to
other users of the project that her privacy was constantly
being invaded. Since her position was replaced by an indivi-
dual who livig outside the residence the same problems were
not encountered, )

Rosow criticizes disengagement and activity theories for
seeking happiness and adjustment as goals. But one cannot
help but think that.Rosow in stressing the need 5f norms to
gerrn the behavior of the older,adﬁlt, implies that these
wéuld improve their devalued status and enhance their self-
esteem. On the other hand, Neugarten (Marshall, 1978-79 p.
54) argues that behavior in the aged 1is ﬁnder strong
influence of norms: -

For any social group it can be demoﬁstrated
that norms and age expectations act as, a
system of social controls, as prods and
brakes upon behavior in some instances
hastening an event, in others, delaying it.

(p. 54) \
3
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Normagive control is an important ingredient of disengage-

ament, activity, and role-loss theories. For Cumming and
Henry normativg control was discussed as an extra mechanism
that reinfotggd/tﬁé/brocess of disengagement, Qefined by an
individual's social lifespace. Havinghurst's—pérception of
normative control for th; older adult is similar to that  of
the middle-aged.‘ During the middle years one should develop
role .flexibility so‘ that retirement wan be filled with
hobbies and interests to replace working. For Rosow, norma-
Ytively controlled old age does not exist, but it is none the
less viewed as normal. (Marshall, 1978-79, p. 54)

It appears that Rosow is seeking a rite of passage for
the older adult to be effectively socialized into old age.
Retirement, widowhood, and institutionalization usually arise
after'social old age has been initiated and only validate it.
(p. 22) The concept of rites of passage 1is ipteregting but
not really relevant for North American society.
Anthropologists have argugd that there are no rites of
passage for adolescents in our sociéiy either, as with other
age cohorts. Therefore, the elderly are not the only age
group that do not undergo public observances of status
changes. '

Preretirement programs could foste} an easier transition
and preparation for old age. But at present these programs
are not widespread. Rosow cites Thompson (1958) in refernces

to preretirement education which has "little effect unless

the worker already has a positive attitude towd(d retirement

A
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and looks forward to it, often because of worker health" ~
(Rosow, ﬁ.l26).

Rosow 1is \adamant that nothing is déne to prepare the
worker for a distinctive retirement role. Interestingly, he
places reference to a "phasing out" retirement program in a
footnote,. Instead of an abrupt\retirementeit is éradually
reduced over a ﬁhree to five year'period. Individuals move
from full time employment through progressive stages of part-
time work. Rosow- states, "These programs seem to offer
relatively successful transitions to‘retirement and permit a
gradual transition to it, similar to the graduél domestic
tapering-off of  women." {(p. !é?) In Nérthhampton,
Massachusets, a division of -Kallmorgen Corporation has
instituted a "phased retirement" program. Empléyeea ip their
last yéar, can take with full pay from one day a week at
first, to four days at the:end, for volunteer work in the
community. (Psychology Today, October, 1982, p. 22 & 26)

— This approach to retirement could have impoéﬁant educa-

iy

tional imblications. It may respond to the needs, interesfs,

and goals of thg older adult, who ;oﬁld no longer be faced
'with an abrupt retirement. This could be an oppartunity to
develop what Havighurst refers to as role’ flexiF&lity by
epgaging in ';émmunity work or even pursuing educational
endeavours.

This proposa;'wasn't considered by Rosow to be pertinent
to his thesis for it was only included in a footnote. On the
basis of the preceéding interepretation of Roséw's theory, it

appears.. he envf%ages education for the older adult to be set
]
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apart frdm Other age groups. - Such programs as Eldherhostel
and Peer Counselling for the Elderly would be pertinent

examples, The Elderhostel movement .enables older adults to

board for a nominal fee and take intensified courses with .

¢

their. peers in university environments across No}Eh America.

The Eeonard Davis School of Gerontology, at thé University of

California, possesses a program entitled "Peer Counselling

for the Elderly," supported by state funds. Individual and

group counselling for the elderly is ‘provided by trained

paraprofessionals, who are between“SS and 81 years of age.

‘The philosophy behind such a program emphasizes that when
“older adults are service providers, this overcomes certain
résistgnce that many of the Flderly have toward accepting

social services. (Modern Maturity, 1979, p. 25)
Rosow's theory has another ramifications for the educa-

tional . planner. For the older adult who goes back ¢to

univi::;iiy_ it could be a rather overwhelming experience -

partitcularly the bureauracy of the university environment.

'There are no norms or few rdle models - to govern their
behavior. Perhaps, there i3 the need of counsellors
specially trained in working with the older adult' to help
with registration, course change, libraries etc. ‘
Age Stratification Theory "

ﬂatilda White Riley (1971) inc}ydes minority group
theory (Barron, 1953) and subculture theory (Rose, 1965)

under the larger framework of age stratification theory. The

elderly are considered a minority group because ' they are
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highly visible, they are discriminated‘égainst and stereo-
types exist about them (Breen, 1960). Rose (1965) suggests

the elderly form a subculture of their own, since they do

have common interests and are excluded from significant

interaction with others. In addition, group consciousness
can be expected to develop in the future. Itﬁmust be added
at this point, that' these claims have been refuted. ’/Streib
(1963) insisﬁs that older adults have no group consciousness
and 1instead are a statistical aggregate. Since most people
eventually become old, the elderly are not a minority group
ﬁhose membership is exclusive and permanent.

Age stratification theory differs from othe; theories
because it centers upon society as a'whole which is divided
into various age strata similar to social elgas. What is
pertinent to this theory is how an individual's 1location
within the changing age structure influences his behavior and
attitudes. This theory adheres to the school of thought that
the  solid structures of society allocates,indivddualg ’ﬁn a
division of labour according to age.

There are two dimensions that locate an individual in
thé age structlre of society: a life course dimension and a
historical dimeﬁéions. The 1life course dimengion includes
biological, psychological, and sociological components.
According to Riley, "Chronological age is of interest to us,
not intrinsically, but only because it can serve as an
approximate indicant of personal (that 1is biological,
pSycholqgical, and social) e£perience - and this experience

carries with 1t varying possibilities of behavior and

-
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att%pudes" (p. 89). 1In brief, individuals at 'the same stage
of life have much in common. For example, most men at the
age of 65, have lived for the same number q(\years and are
expected to live for another 13 years (iife expectancy for
men of 65 is 13.9 years). Many have experienced the roles of
husband, father; grandfather and even great-grandfather.

The historical dimensioﬁ refers to the pe}ioq of history
in which an individual lives., Riley defines cohort as people
who were born at the same time and share a common historical
and environmental past, present and future. ' (p. 90)
Canadians born in 1910 are presently 72 years of age. These
individuals share in common various historical events: World
War I, the roaring twenties, the depression, World War II,
the cultural revolution of the sixties, the October crisis,
and the recqpsion. Riley points out that people who were
born at different historical times, since they differ in
age, experience tﬁe historical situation differently. (p. 90)
It 1is agreed that an individual born in 1910 would have
experienced the sixties differently than an individual born
in 1945, But soc¢ial class is also an important variable.
The current recession does not have an effect on all 70 year
old individuals (as it does on all‘age sectors of the popula-
tion). But a 70 year old surviving on the old age pension
and supplement has much more to get nervous about when the
federal government advocated six and five increases on pen-
sions than one who lives on interest from past savings.

Age stratificgtion thedry focuses on the entire age-

a
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differentiated society not only the elderly. Gerontological
llterature has reported widespread exchanges of material
support between elderly generations of parents and their
adult offspring. According to Riley, Foner and Associatesm
(1968) the flow of support bétﬁeen aged)parents vand their
adult offspring appears to be two-directional, either from
parent to child or from child to parent as need and
opportunity dictate. In the United states, the proportions
of older people who give help to their offspring appear to
exceed \the proportions who receive help from their offspring.
(Shanas, 1966; Streib 1965, Streib aﬁd Thompson, 1960) This
refutes the popular myth that older adults are dependent on
their 'children. Even if a third generation is also
considered, the flow of material support between middle-aged
parents also appears to be directed toward their of fspring.
(Foner, 1969) It is not that middle-aged  individuals are
neglecting their parents but rather that they are preoccupied
with the needs of their own children.

An . interesting result of this analysis is that middle-
aged parents in channelling their material resources to their
own children, also 1limit their resources for the fuﬁure
years. But according to Riley's (1971) analysis, 1lack of
family support for aged parents is not neglect, "but an
expression of normative agreement. among all generations about
the direction in which aid spould flow" (p. 92).

Rosow has commented on age similarity and homogenity.
But his analysis does not include other age cohorts. 'Geron—

tological 1literature has pointed out that outside of the
h L

2
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family older adults tend (although by no means éxclusi%ely)
to ha‘t friends who are similar to themselves 15 | status
characteristics - notably age - that signal mutuality of

experiences, tastes, or values. (Made, 1969; Riley et al,

"1968) Since age stratification thebry extends its scope to

other age cohorts, Riley utilizes sociological literature to
support his analysis. Homophily (or similarity among friends
in status or values) 1is . a widespread phenomenon that
encompasses all age sectors of society, not only the elderly.
(Hess[ 1971; Lazarsfeld & Merton, 1954) By Broadening our
scope to other age cohorts certain similarities between age
stratg_can be drawn. s B \.

Ed;cation is a noteworthy example of éhe significance of

cohort flow for cross-sectional differences among age strata.

(Riley et al, 1968) During the twentieth century rapid

change in education has left its mark on successive cohorts

of young people, setting the age strata apart from one
another. (Riley, 1971, p. 975 This has already been
discussed in chapter two, 1In 19%6, over half the elderly had
completed elementary school, about one third had attended
high school, and 2.6% possessed a universit& degree. On the
other hand, more than half of the population;between 15 7and
64 were high school graduates, and 6.8% had university
degrees.

Age stratification 1s‘not a static thegay. There are
ﬁew cohprts that can come along and society can change its

educational istitutions, Hisbtorically the older adult was

s
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deeply respected for his life experience and lknéwledge.
Riley (1971) projects, "the information gap between the young
and not so young is deepening, creating pressures to chénge
the entire structure of education 1if people beyond the
earliest years are to ;aintain competitive equality" (p. 97).

Age stratification theory sensitizes the educational
programmer to the effects educational and societal changes
have on the entire age strata of society. In Quebec, the
Frigch language has become an increasing part of the
curriculum for anglophone school age children. Today'é
unilingual anglophong.older adult often feels powerless in a
French province,. One must keep in mind the rather low level
of educational attainment of many older aduits. Their
previous education had only paid lip service to the French
language. More attempts should be made to foster the French
language for the e}derly by way of informafl courses in sepior
centers and local school) boards in order that older adults be
able to maintain c&mpbtitive equality with younger age
cohorts. The same argument could.be made for computer
technology or any other major chgnge in the -educational

system in the last century.



Assumptions
of Theory

Type of
Theory

Perspective

Definition
of 01d
Age

Educational
Implications

- 'Summary o} Chapter Three ~

Disengagement

Individual &
society pre-~.
paring for
death by
gradually
withdrawing

Psychological
& Sociologi-
cal

Functionalist

Time of
decline

Passive stance
-can lead to
very negative
and apathetic
attitude

Activity

Lost roles

. are func-

tional for
individual
& society

Psychologi-
cal & Socio-
logical

Symbolic
Interac-
tionism

Continua-
tion of
middle age

Develop role
flexibility
in middle
age.
Implica~
tions for
pre-retire-
ment educa-
tion & keep-
ing the
elderly
busy
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Role-loss

Lost role
need to be
replaced
Need of norms
governing
elderly

Sociological

w

Functional-
ist

Normless,
roleless .
status pag~
sage

Elderhostel,
Seniors
helping
seniors,
Special needs
of older
Preretirement

ey

Age Stratifi-
cation

Must look at
at entire
age strata
of society

_Sociological

Punctiohalist

Mobility

through the
age strata
of society

.The elderly
should main-
tain competi-
tive equality
with other

age sectors

of society
through con-
tinuing educa-
tion ;
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| Chapter Iy

Limitations andmeMBamm in
Educational Programms -

Chapter four examines the kimitations apd obstacles that
deter the olher adult in being a pérticipant in educational
programs., First, the characteristics of older adults who are
consumers of educational programs will.‘ be presented.
Secondly, the vgﬁious reasons why the elderly do not usually
?articipate//i;/educational endeavours will be explored. A
theoretical position, in keeping with the four predominant

theories of aging will attempt to offer explanations of ‘why

. older adults are largely not participants. Social-

psychological and economic barriers will be examined. In
addition, the predominant view of mental decline in the older

adult will be refuted,

_ . -

// ’ +
— The Characteristics of Older Adults Who Are Consumers of

Educational Opportunities

| In tﬁe United States approximately two percent of
individuals aged 65 and over'participate in some form of
educational oppo}tunity. (Marcus, 1978) This percéntage
refers to both formal and nonformal educational endeavours:
such as, regularly scheduled study groups, discussion groups,
and lecture - series sponsored by universities, churches,

»

labour unions, employers, public school systems, libraries
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and community centers. In Quebec, participation in
educational activities élso decreases with age. Sixteen
percent of women and nine percent of men, 55 years of age and
over are participants, (Sondage sur les adultes quebecois,
1980, p. 15)
In regard to the United States, Louis Harris and
Associates (1975) caution that for those individuals without
high school leaving, the percentage of participants 1is less
_than one percent. But for college graduates the percentage
of older adult participants increases to more than seven
percent.

A certain portrait of the older adult participant in
educational programs emerges frém-the literature, The older
adult apperas to be a "joinern", He/she is more likely to be
a member of a community organization og agency. (Hooper &
March, 1978) Phelps, Enderson. and Peterson (1976) report
that older adults who are already members of seniors'
orgapizations are most likely to attend a college-sponsored
event such as workshops, classes or cultural activities.

Although the data on sex breakdown of participants tends
to be inconsistent, most studies suggesp that there are more
female participants than male. Bynum, Cooper and Acd?f
(1978) conclude that more older adult women participate than
older adult men, more than the proportion of fehales in the
older population. Marcus (1978) states that female
participants are in the same proportion as the}r existence in

.

the older population., Hooper and March (1978) found a higher
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proportion of men than were represented in the sample of
their study. Goodrow (1975) reports that the olde} adult
males are reluctant to engage in educgtional programs that
are embarrasing or threatening to their self-images. The
ﬁrepondérance of married individuals among ‘elder student
groups is suggestive of the effect of intimate relationships
upon self-esteem and risk:;aking in old age. ° (Hooper &
March, 1978)

In addition to being a female, married "joiner", the
older adult student tends to be gregarious (Hooper & March,
1978; March. Hooper, ’& Baum, 1977), possess higher income
(Bynum et al, 1978), spend greater amount of time reading and
tend to perceive their health as better and retire earlier.
(Bynum et al, 1978)

The older adult educational participant usually
possesses .a higher educatiénal level thén the median,
especially some college. (Bynum et al, 1978; Fisher. 1979;
Graney & Hayes, 1976; Hooper & March, 1978; March, Hooper &
Baum, 1977) Robinson (1972) reports that current older adult
participants were moret&ikely té have participated in adult
educational activities ten years ealier and believed that
their most admired friends participated in adult educational
activities. One interesting finding of Graney and Hayes'§
(1976, pp. 353-357) research is the Zugarnik effect. This
phenomenon refers to persons who are interrupted during the
process of accomplishing a task, possess a need for closure
by a heightened interest and warenesss related to the

uncompleted ‘task. In relation to education, those older
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adults who possessed some high school or college, (but had
not completed their degrees or diplomas) expressed slightly
more interest in‘:ursuing educati|;nal opportunities than
those who had completed their degrees or diplomas. Blum and
Jarvik (1974) also caution us not to regard previous educa-
tional level as absolute. These researchers concluded that
it 1is Qnot the number of years of schooling per se that is
important in influencing attitudes. Instead, those
individuals who received more education tend to continue
lifestyle; that foster maintenance of mental activity.

Those attending classes and workshops in the later years
appear to be largely female, better educated than average,
and mostly middle class. But, so far only formal and
nonformal educational opportunities have lzeenvm examined.
Hiemstra (1976) expandslthe concept of learnihg and learning
project to be more encompassing. Learning is defined as the
"acquisition of knowlege, attitudes, -or skills and the
mastery of behavior in which facts, ideas, or concepts are
made available for the individual's use" (p. 333). Hiemstra
adopted Tough's (1971) learning project notion, as a "series
of clearly related learning efforts adding to at lea;t seven
hours of effort within a six-month period"™ (p. 333). Enter-
tainment and recreational activities wre excluded from the
analysis. The findings indicat;h that the older adult
(average age 68.11) engaged in an average of 325 hours or

3.3. projects each year. The older adult planned most of

his/her own learning, engaged in learning mostly for enjoy-
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ment and didn't use experts very often for a source of infor-

mation. (p. 339) Contrary to our previous examination of
participation - inforlpal and nonformal educational
opportunities, it appears that the less-educated, blue

collar, and lower class persons engaged in many hours of

. learning. But the upper-middle and upper class, cbllege-

graduated, ~and white collar older adult did carry out more
learning projects. Hiemstra concludes that educators should
be sensitive to tpe amount of self-directed independent
learning pursued by/ the older adulf outside of institutional
and community structures. In other words, Hiemstrg questions
the role of the educaticnal programmer in designing settings
and programs that could possibly enable th‘e older adults

self-directed and independent learning to be more efficient.

]

Reasons for Participation

A portrait of the older adult learner has just been
depicted. It is also necessary to examine the reasons or
motivations why older adults participate in educational
programs. Peterson (1981) states, "that educat ional
participation 1is related to some specific, positive push
rather -than simply the absence of any barriers to participa-
tion" (p. 250). Educational courses are often taken by the
older adult because of an academic intellecutal invterest and
to ex‘pand‘one's general kpowledgé. (Harris e)t. al, 1975;
Kingst;on, 1982; Marcus, 1978) Social interaction or meeting
other people in a stimulating environment are considered to

be important motivating factors. (Cross, 1979; Fisher, 1979;

|
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attend a college where their children have attended or who

Harris et al, 1975) Disengagement, activity, and role-loss
theories have pointed out how roles are discarded in old age
and the shrinking of the older adult's social world. There-
fore, some older adults seek out new situations in which they
can interact with other individuals. “According to Marcus
(1978), those individuals with the greatest negd are not the
typical participants. But Birren and Woodruff (1973) suggest
that educational programs can alleviate problems facing the

elderly and preveﬁt some of potential difficulties if these

&
programs are well designed and undertaken at appropriate’

times. The accessibility of the sponsoring institution is
considered to be, of prime importance. Peterson (1981, »p.
248) reports- that churches provide the most educational
programs, Jjunior and community colleges and universities are
the second major source, followed by adult fduéation and
correspondence schools. Hooper and March (1978) suggest that
participants of a bollege non-credit course are 1likely to
had friends bring them there for tﬁe first time, Community
or Jjunior colleges appear to be very influential in
attracting the elderly. (Bolton, 1976; Bradley & Cqoper,
1969; Edelson, 1978; Feller, 1973; Hirsch, 1978; Hoffman,
1978) Community and junior colleges often a}e smaller in

size and more attuned to serving the needs of the community.
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Reasons for Ladk of Participatdion

Theoretical Positidn

In keeping with oyg four predominant theories of aéing,
each theory can‘be interpreted to give reasons why older
adults do not participate in educational programs. McPherson
and Kozlik (M980, pp. 113-122) utilize various theories of
aging: disengaéement,’ continuity and age stratification to
. attempt .to explain Canadian leisure patterns by age. This
approach will be utilized in reference to disengagement,
activity, role-loss, and age strapification theories in orger
to  give reasons why older adults do not \participate in
educational opportunities, McClusky's & Londoner's examina-
tion of the needs, _goals, and interests of the elderly will
also be interpreted to éxplain‘lack of‘barticipation.

Thosé attertling classes in their later years appear to
be a small percentage of the better educated, middle class
elderly. Atéhley (1977, pp. 25-26) argues thaz individual
and/or institutionalized disengagement oceurs ;nd hence aaing

{
leads to decreased social participation, In order to tfest

this assumption empirically, large~scale longitudinal surveys.

would be needed. In other words, a particular aged cohort
would be chosen and their participation in formal educational
activity would be measured at "specific times over a duration
of many yeéars to determine the impact of disengagement. A
particular longitudinal study measuring fhe impact . of

disengagement on participation in educational activities has
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not been found. But it appears as previously discussed, that

those older adults who do participate are the more educated

middle class,. who were more likely to have participated in

formal adulp éducation programs ten years earlier (Robinson,
1972l~‘ Therefore it remains an empirical question whether
.disengagement theory. provides an explanation for lack of
participation in educational pursuits.

Activity theory supposes that role flexibility shquld be
acquired during middle age years in ordA{‘that an older adult
can a;sume new roles during retirement 'and become a
successful ager. Lack of participation would mean that role
flexibility was not developed. Studies would be needed to
measure nwhether the development of role flexibility during
middle age is positively correlated with educatianal
participation after retirement.

-Role-loss theory dictates that the later years are
characterized as a time when there are no pafticular roles or
norms to guide the behavior of the older adult. In respect
to partigapqtion in educational activities, the role of
student for the older adult is not widespread. Although the
success story ‘of( a:barticﬁiar older adult Qho received a

university degree may reach the headlineés of the Senior's

5

column of the newspaper, these are few in number,
‘Interestingly, Granéy and“Hayes (1976) report that older
adults need knowledge of how to rgenter the educational
s}stem and accounts of how oiher older adultspsuccéeded in
higher education.

Age stratification theory is perpetuated by a system of

‘ |
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age grading whereby opportunities, interactions, and role
responsibilities are related to chornological age.
According to B. McPherson and Kozlik (1980, p. ]21), in
reference to leisure participation, age discriminéfion or
a!‘ism may restrict the opporEunity set and define the norma-
tive standa;ds in the leisure domain. In" regard to'
participation in educational a;tivities by age categopies, it
may .. not sSeem appropriate behavior fok an older adult ¢to
attend classes because this may be behavior associated with

younger aged cohorts. In addition, the elderly may not have

placed high value on formal learning in the first place. -

Lack of opportunity and‘restrictiyb behavioral norms based on
societal perceptions of age-appropriate behavior may operate
to reduce participation in educational pursuits,.

According to McClusky's, (1974, p. 340) margin theory of
needs, lack of participatioﬂ in educational opportunities can
also bé + explained. .Many older adults are engaged in a

strugéie to provide for the minimal necessities.,of every day

living.  This struggle may leave little margin of time and

_energy for the pursuit of educational activities. In keeping

with Londoner's (1978) probosal of iooking at the goals and
needs of the older adult, it would appear that the elderly
are not making educational choiceﬁh for optimizing their
personal gratifications and needs.

Social-Psychological and Economic Barriers

Research has revealed spegific social-psychological and

L



of older adults in educational programs. Since the elderly
have been away from the educational system for a long period
_of time, they often lack confidence in their ability to learn
(Knowles, 1970) or‘their capacity to‘study. (Sondage sur les
adultes quebecois, 1980, p. 15) Anderson (1955) discusses the

).
routine of complacency‘:Pich governs the lives of man{ older

adults. They have often solved many of their lives' problems
and there 1is no great pressure for personal or vocational
sgccess. Other reasons include "feeling too old" to attend
the educational system, (March et al, 1977) pealth reasons,
(Sondage ... quebecois, p. 15) fear of nog succeeding,
(Burkhill and Schaie, 1975;.. Houle, H975)’ and a high

percentage of functional illiteracy among those 65 and .over

(Ecklund, 1969). Havinghurst (1976) coins this lack of con-

° .
fidence and complacency as a kmindset" against formal eduga-

¢

tion. »

Graney and Hayes (5976) report a stpdy that weighs the

relative idportance of various barriers to the pursuit “of
. bl
higher education. For those, interested in college courses

the most important barriers were information and costs. on

the other hand, for uninterested individuals the greatest
barn}ers were attitudinal: apathy and negative self concept.
This study recommended the need of pubYic information and
Qutreaqh programs. Knowledge is needed on how to reenter the
educational system and about the experiences of older adults
who have succeeded in higher education. ' Interestingly, this
study relates to the findings of Baum, Hooper and March

(1977). In a guest-student program at the University of

[}
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Wisconsin, four students were hired as ombudsmen to increase
enrollment. Door-to-door bransportation.and help with.regisf
tration were provided. As a rgsult enrollment of guest
students increased by 64% This program could be_ considered
to fulfill the recommendations of providing publi? informa-
tion and outreach as suggested by Graney and hayes. This
encouraging finding can also be linked to the writer's

suggested implications of role-loss theory. There is the

need of norms to foster the integration of older adults ;nto

the formal educational milieu. In the case of Baum et al's
(1977), ombudsmen provided the mediating link between the
older aﬁultrpopulatioq,and the university environment. -

) wﬁrahce (19Y6, p. 57) coins the occurrence sf the
learning progression phenomenon 1in his evaluation of the
Post-retirement Education Model Courses 1in Detroit area

i X . N , 3 .
colleges. Older adults, both men and women of varied educa-

tional backgrounds, sought more advanced educational stimuli; |

once they Qave overcome their hesitancy to enter the cbllegeb

classroom. This‘hesipancy is what Havinghurst (1976) refers
. . . - v Q :
to as a fear of failure or "mindSeg" against formal educa-

tion.- Individuals with only a few years of schooling and’

those with some college work tend to become self-motivated to
pursue more complex courses of stegy or skill, once they havé
overcome this mindset against formal education,

According to Brahce and Hunter, (1971, p. 272) the.
acceptance of ‘the next challenge apparently follows the

educative needs suggested by McClusky (197&).) For example,

N\ :
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those older adults who enterea the educational system at the
"coping 1level"™ enrolled in survival courses to help them
understand social and consumer protection services,. later,
manyl of those older adults enrolled in\mini-courses‘ dealing
withwfbiitics, Yetter-writing, and cultural appreciation at
various community colleges. "It was also reported that when a
pilot drama program wés introduced, many older adults dropped
out. The reasons attributed to the failure of this p?ogram
were: many felt that thgy were being motivated too quickly,
some felt that their reading skills were not good enough for
oral reading of parts or not being given enough encouragement
by the instructor. For the more eduéated older adult (having
completed some high school or college), it appeared that it
proved to Dbe benéficial, if they first mastered course
material designed for péople who had been out of school for a
long period of time before pursuing academic degrees. “ Brahce

and Hunter believe that older adults can move from age-

segregated learning environmentﬁ;fo age-{integrated ' envirodn-

ments. once they have .self-confidence. Pprhaps, Rosow's
rd

prescription (1974) of age homophily or age-segregated

“séttings- for older adults is only a preliminary step in

gaining self-confidence in order to integrate into age-
integrated settings. 1\

Hany universities and community colleges offer free o}
cut-rate tuitions for the older adult. Phelps, Enderson and
Peterson (1976) state that free fuition appears to be 1little
inducement to bring older adults to the educational milieu.

Although costs are reportgd as a barrier for those who are
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already 1interested in pursuing college courses. (Graﬁey &
Hayes, 1976) Chelsvig and Timmermann (1979) found that nearly
one in three institutions of higher learning in the United
States had adotped a free or reduced tuition. 1In a follow-up
study, Chelsvig and Timmermann (1982) further investigated
the type -and strength of the commitment of institutions of
higher learning to educational programming for older adults.
This commitment was defined by evalhating support services
available including simplified gkgistration, counseiing,
special programs, organized older student groups, and out-

reach activities,. The findings suggest a general lack of

supbort services in institutions that?have adopted a free or

reduced tuition. The researchers co?cluded, "If a program 1is
available but no effort is made toipromote its availability
or ¢to proJide support services necessary to facilitate
entrance, it will most likely be radically underutilized" (p.
274).

One of the greatest barriers to educational participa-

tion for the rural elederly is lack of transportation. Monk -

(1977, pp. 149-150) reports that t}ansportaﬁion is the most
serious problem, followed by loneliness, unemployment and
poverty. The rural older adult also p&ssesses a lack of
knowledge about services and mistrust of ani publicly
sponsored program, Perhaps, outreach programs and organized
tran;portation would be incentives to increasing the
participation of rural older adults. Outreach programs could

include television, radio, or newspaper advertising of

7
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'coursgs made avalilable at local senior centres. C.J. Karcher

and B.C. Karcher (1980) point out that the rural church must
be recognized as an important structure available for
cooperation with higher education in service to the rural

elderly.

Predominant View of Mental Decline in the Older Adult
Society has long cherished the belief that old age 1is

characterized by the irreversible process of méntal and
phisical decline. Current findings tend to refute the past
myth of mental decline in older adults. Research evidence
suggests that older adults are so capable of 1learning as
younger cohorts. (Arenberg and Robértson, 1974; Baltes and

Labouvie, 1973; Baltes and Schaie, 1973; Labouvie-Vief and

.Gonda, 1976; Panicucci and Labouvie-Vief; 1975; Woodruff and

Walsh, 1975). However,  Labouvie-Vief (1978, p. 233)
distinguishes types of learning that are age sensitive.
Cognitive tests that assess an individual's accumulation of
verbal skills and general information that are well embeddéd
in a matrix of meaning are found to improve throughout
adulthood and intollater life. On tﬂe other hand, older
adults tend to do more’'poorly on tests dealing with fhe
perception of relationships among'absfréct symbols and to the
effective use of information under tﬁe conditions of time

.

restriction and in highly abstract contexts.

-]

Earlier cross-sectional studies measured so called

"learning decrements™ in two or mare adult age groups of’

different individuals born at different times. These studies

[N
N .
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usually possessed research designs that made a lower level of

educational attainment in the older adult appear to a

. declihe in individual intelligence or the ability to learn in

old age. )(Baltes and Schaie, 1973; Eisdorfer, 1969)
Longitudinal studies measure the same group of

individuals over an extended period of time. Blum,\ Jarvik,

and Clark (1970) studied intelligence of individuals aged 60

and over for 20 years. The results indicated that

- intelligence remained at about the same level across this.

time period. In other major longitudinal studies, cognitive
changes were examined in relation to "distance from death
instead of chronological age. These findings demonstrated

that the majority of older adults exhibit a steady level of

“intellectual functioning throughout their lives. It is only

during the few years precipitating death that major declines
were obvious often accompanied by major physiological
deteoriation such as arteriovascular and cerebrovascular
diseases. (Eisdorfer aﬁd Wilkie, 1973; Palmore and
Cleveland, 1976; Riegal and Riegal, 1972)

There are other problems encountered in research studies
concerning intellectual functioniong and the older adult.
Learning 1is often defined on how it can be best measured in
the laboratory setting. The older adult may also possess a
lack of experience with laboratory tasks. One study reported
thﬁt the low level of intellectual functioning on highly
spgeded tests might réflect the elderly persons lack of
experience with such tasks. (Hoyer, Labouvie, and Baltes,

1973) The older adult's learning may also be hampered by
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- " raised anxiety levels (Eisdorfer, Nowlin, & Wilkie, 1971),
, and possess kgluctance to guess when not sure. (Birkhill and
Schaie, 1975) In multiple-choice tests, the reluctance to

guess-can be detrimental to one's overall sco Learning,

in the case of the older adult, is also sugceptible to inter-
‘ference especialiy conditions that oppos established habits

or preconceived ideas. (Arenberg and Rolertson, 1974) The

elderly are more influenced by the usefulness of the material
to be learned and also become frustrated by the deprivation

of success. (Hand, 1973).

Many researchers have also relied upon "captive

audiences" such as older adults who live in seniors'
'

residences or nursing homes. (Labouvie-Vief, 1978, p. 237)

These older adults often represent the more frggile part of
the population who no longer live in the community. This is
similar to researchers relying heavily upon captive college
audiences as their subjects. Many social-psychological
\studies are slanted toward how college students behave, It
could also be suggested that- a good part of social
gerontological findings po}tray a more fragile picture of
older adult behavior. than what is reality. Although there
may not be any direct correlation between chronological age
and mental decline, there are certain physiological changes
that occur during later life. Wass and West (1977, p. 409)
report physiological changes based on various cfsearch

studies. There is a reduction in sensory acuity. Audio and

visual stimuli should be of a greater magnitude in order to
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produce a sensation. (Birren, 1964) Russell '(1969) states
that more difficulty is experienced in tolerating rapid or
indistinct enunciatibn; as well as being able to tolerate
noise, The adult educator should be sensitive fo the
possible visual and auditory depfivation experienced by some
older adults. Kingston (1982, p.:49) proposes that educators
and reading specialists should be familiar with optical aids,
talking books, etc. in helping the older adult reader,
Goodrow ‘(1975) suggests that emphasizing interpersonal
communication, small group interplay or discussion groups
rather than heavy reliénce on writften materials or textbooks
can compensate for a decline in visual acuity. There is also
a decline in physical strength and some older adults
experience chronic fat%gue. Reactive speed appears to be
affected by vascular and endocrine changes and loss of muscle
toqe.

It is crucial that appropriate standards are sought when
measuring the intellectual performénce of the older. adult.
Researchers should be senstive to physiological changes and
other laboratory conditions that may influence an older
adult's performance. There are also social-psychological and
environmental variables that appear to influence the
elderly's intellectual performance, After 60 years of age,
retirement .not aging may be a major cause of ubiquitous
decline in cognitive functioning. (Baltes and Labouvie,
1973; Labouvie-Vief et al, 1974) O0Older adults improved their
congitive performance when their self-concepts improved.

(Ismael and Labouvie-Vief, 1976) In a fourteen-year
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longitudinal study. social 1isolation wés\ the lifestyle
indicator strongly predictive of intellectual losses.
(Schaie and Gribbin, 1975) Physical exercise habits,may also
be predictive of cognitive declinek, Botwinick and Thompson
stress ‘phat age differences in psychomotour speed may be
related to poor exercise habits than to agefd Lack of

physical exercise may also be implicated in the decline of

measureg of abstract intelligence (Barry et al, 1966; Powell

‘and Pohndorf, 1971). On the basis of these findings, one can

conclude that so-called mental deteoriation or decline in the
older adult is indeed a myth. The educational proérammer
should be sensitive to the physiological, psychological and
social developéent of the older adult and the environmen£a1
factors that optimize his/her’ learning, when designing
programs and learning environments for individuals in their

later years.

Learning Environment

Chapter four has explored the various 1limitations and
obstacles that hinder the older adult's learning potential
and deter him/her from becoming a participant in educational
programs,. | The elderly, indeed, are not a homogeneous group.
Their physiologial, psychological, social, and cultural back-
grounds are extremely diversified. But the findings of the
studies reported in this chapter do provide a rough guideline
ih designing learning environments for the older adult.

In general, educational programs should be close to the

life experience of the older adult, Knowles (1970) has
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stressed the importance of the accumulated experience of the
elderly and of the need of techniques to tap their
experience. The educator should also acknowledge the self-
‘directed. and independent learning in which many older adults
pursue on their own. ,

There appears a?lurgent need to educate the general
public that the predom%nant view of mental decline in older
adults is indeed a myth. Adult educators, continuing educa-
tion coordinators, community organizers and teachers should
be made aware of the field of education and aging and the
learning potential of _the older ‘adult. Knowles ' (1970)
perceives the role of teacher as a facilitator ﬁot a
transmitter of knowledge. Thé teacher should be more of a
resource person, who recognizes the-older adult as a self-
directing person, being aided in diagnosing his/her own
needsL In fact, the elderly should ideally be involved in
the planning, conducting, and evaluation of their own
learning. The resource person should pe sensitive to - the
possibility- that older adults may possess negative self-
concepts and lack confidence in tffeir abilities. The}teécher
should be gradual in his/her approach and ¢try not to
overwhelm the learner. Since older adults may.be susceptib{ﬁy
to overarousal, the facilitator should be supportive:ﬁ
encouraging, and present students with eviaence of their
progfess. Problems that arise should be dealt ' with
immediately because unlearning a response_ is qifficult for

the elderly. It could be of benefit if the tgacher provided
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an outline indicating pertinent points of discdssion. New
information should be presented in a f%laxing pace and
sufficient time shogld be required to'compléte tasks. Bfahce
and Hunter (1971) Suggest short sessions or frequeht breaks
in ldng sessions. Arenberg and Robertson (1974) prefer that
learning is spaced over several weeks rather than being
intensive. ‘ | . )
In the classroom visual and auditory aids are‘necessary.
Enlargement of written materials, ,overhead projectors,’
"talking" books, transparencies, may compensate for a decline
of wvisual acuity. Tﬁe acoustics of the rooﬁ shouid. be
. adequate and interpersdnal communication such as small group
discussion should be promoted. Althougﬁlcgrtain l;arning
aids would Qe beneficial, research tends to support ‘the
contention that the elderly can be accommodated in the
typical noilege classroom without major curricular and
administrative adjustments. (gingston, 1982) This.goes not
refute the necessity of support services such as simplified
registration, counseling, special programs, or organized
student groups to prqvidé a mediating link between the-older
adult and his/her leqrniné environment. (Chelsvig &
Timmermann, 1982)‘ The educational'progrqmmer‘could also try
to offer courses in‘the community instead of th; usual on-
campus night courses. \This may reduce‘travel time, si?pe
transportation 1is often a major problem for the .older aduit.
Senior centres, church halls, and empty public schoals may

{

provide more accessible alternatives.
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Chapter Five

'

Examples of Educational Programs ’

Chapter five will critically review Elderhostel and
pr!retirement programs in Po@tiac County. as two examples of
edgqﬁtional programs for the older adult.

2

The Elderhostel Program

Based on the European youth-hostel model, the
Elderhostel program offeirs short-term, college-level courses
for the older adult 6ver theoageyof 60 on university campuses

s Ay

mostly during the summer monthsﬂf The social aétivist, Martin

P. Knowlton founded Elderhostel in 1975 including on a
network of five New Hampshire colleges. In f98], participa-~
tion érew ‘té 300,000 older adulF; involving 300 colleges.
Cotrses were offered in~fifty‘s£ates-in the United States,

Ontario, the Maritimes and Quebec, Greathritain. Dénmark,

“Sweden, Finland, and Norway. (The Citizen, March 16, 1982,

p. 47) -
EldérhosteL does not attembPt to integrate.the eldquy

into the regular university program. Seniors are encouraged
N e B '

to attend programs away from and live in college dormitories, .

Provisions, too are made for commuﬁers. _According to Harry

&

Imbleau (1982), a University of Ottawa.Continuing Education

Coordinator, "The main purpose of Elderhostel is ‘to get

people from the outside to come and live together for a
- !

\
(]
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period” (p. 37). For example., at the Unive;sity of Ottawa's
first program in 1982, there were 70 live-in students and 31

seniors from the Ottawa area. Fifteen individuals had to be

turned away.

Elderhostel has azuniforﬁ maximum tuition for all summer
programs.} In 1982, this» weekly maximum tuition was 180
dolla}s. This tuition includes room and board, all classes,
as well as extracurricular activities.

The philosophy behind the Elderhostel program suggesgs
that retirement is often followed by a withdrawal syndrhme

; L accompanied by feelings of uselessness. Martin P. Knowlton

(1977) advocates that this withdrawal syndrope is reversible,

N N

- In other words, a few weeks of mental stimuiation can reverse
the withdrawal process. He substantiates his claim on the
basis of the 1975 evaluation by. Elderhostel participants.
Many stated that their -aches and .pains disappeared, they
possessed more energy. and a general sense of wgll-being{
Knowlton coins this sense of well-being as "Post-Eldefhostel

. Euphoria® (p. 89) or a supposed ;;ute heightening of percep-

. _ tion and sense of identity. It is difficult to evaluate this

. claim, gince it is based only on an evaluation of the figst
year of Elderhostél. But such positive respénses should not .
be rejected immediately. One can easily relate a return home
from a meeting., conference or course with feelings of réneued
eﬂérgy or a "new lease on life". '
Eldérhostel is considered~to be a liberal arts program.

- Many of the 1975 participants stated "‘that the nature of thei

courses offered -were more pertinent t6 the auccéga of the
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program than the formgt in' which they were offered. In fact,
over half of the participants chose a particular'éanpus on
the basis of courses being'offered. (Knéwlton. p. 923g’
' Colleges are asked to provide courSes that have
intellectual content and quality equal to their average
college offering. No credits are given for follgwing a
course. Admission to a particular course is based on a
lifetime enthusiasm rather than experience in traditional
study. Supposedly, no_course can be designed: barticularly
for the elderly. In 1983, the course offerings for Canadian
Summer Elderhostel included approximately one hundred and
sixty courses, of which only five were geared specificallf to
the aging prbcess. The most popular courses offered in
Canada in 1983 were: history. natural history. literature,
computers,” art and art history and music. It appears that
the reasons for enrolling in Elderhostel is similar to
(Harris et al, 1975; Kingston, 1982; Harcus,\1978) desire for
intellectual stimulation, interest is in no way considered to
be a...program organized to alleviate problems facing the
elderly. \ \ .
In general, Elderhostel does not espouse McClusky's
%1974) coping needs or Londern's (1978) instrumental orienta-
tion, Instead its: liberal arts orientation promotes the
Aristoteiian concepps of the "good 1life" and "higher
faculties" (Knowlton, p. 92). Elderhostel may not satisfy
McClusky's (1974) coping, contributiie, or- influence needs,

IPUt it appears to realize . both expressive needs, (engaging in
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activities for their own sake) and transcendence needs
(activities designed to continue to achieve self-
fulfillment). More precisely, Elderhostel observes Moody's
(1976) self-actualization stage“in his analysis of
educational programs for older adults. Moody suggests o¢ld,.
" age i; a distinctive stage of the life cycle,. 35 implies
that that elderly can nourish their psychological . and
spiritual development through exposure to the ideas of the
humanities and the social sciences.

Both disengagement theory and Knowlton agree that old
age is a time of withdrawal. Disengagement theory views old
age as a period of irreversible withdrawal. But Knowlton
stressest that this process of withdrawal is reversible
through the mental stimulation provided by Elderhostel.
Activity theory assumes one is a successful ager by keeping
“ busy - which could be gxploring diversified interests or
doing anything to fill éne's time. Elderhostel's focus 1is
much more specific in promoting mental stimulation through
the usage of the "higher faculties"™ or the Aristo}lean
concept of the liberal arts.

Generally, Elderhostel students are fearning with their
age peers. This satisfies Rosow's (1974) recommendation of
apge homophilf. There is also a growing trend to integrate
Elderﬁostel students in courses with regular students. In
1981 non-summer programs accounted for five percent of the
total enrollment of 37,000. (Elderhostel Annual Report 1981,
p. 4) B
Age  stratification theory has .stressed 'Qﬁat age

L
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not been found. But it appears as previously discussed, that
those older adults who do participate are the more educated
middle class, who were more likely to have participated 1in
formal adult education programs ten years earlier (Robinson,
1972) Therefore it remains an empirical question whether
disengagement theory provides an explanation for 1lack of
participation in educational pursuits. '

Activity theory supposes that role flexibility should be
acquired during middle age years in order than older gdult
can assume new roles during retirement and become a
successful ager, Lack of participation would mean that role
flexibility was not developed. Studies would be needed to
measure whether the development of role flexibility during
middle age 1s positively correlated. with educational
participation after retirement,

Role-~loss theory dictates that the later years are
characterized as a time when there are no particular roles or
norms to guide the behavior of the older adult. In respect
to participation in educational activities, the role of
student for the older adult is not widespread. Although the
success story of a particular older adult who received a
university degree may reach the headlines of the . Senior's
column of the newspaper, these are few in number.
Interestingly., Graney and Hayes (1976) report that older
adults need knowledge of how'to reenter the educational
system and accounts of how other older adults succeeded 1in
higher education.

/
Age stratification theory is perpetuated by a system of
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Provisions, toe are made for commuters. According to Harry

Imbleau (1982), a University of Ottawa Continuing Education
Coordinator, "The main purpose of Elderhosiel is to get
people from the outside to come and live together for a
period®™ (p. 37). For example, at the University of Ottawa's

first program in 1982, there were 70 live-in students and 31

"seniors from the Ottawa area. Fifteen individuals had to be

turned away.

Elderhostel has a uniform maximum tuition for all summer
programs. In 1982, this weekly maximum tuition was 180
dollars. This tuition includes roo; and board, all classés.
as well as extracurricular activities,

The philosophy behind the Elderhostel program suggests
that retirement is often followed by a withdrawal syndrome
accompanied by feelings of uselessness. Martin P. Knowlton
(197%) advocates that this withdrawal syndrome is reversible.
In other words, a few weeks of mental stimulation can reverse
the withdrawal process. He substantiates his claim on the
basis of the 1975 evaluation by Elderhostel participants.
Many stated that their aches and pains disappeared, they
possessed more energy and a general sense of well-being.
Knowlton coins this sense of well-being as '"Post-Elderhostel
Euphoria"™ (p. 89) or a supposed acute heightening of percep-
tion and sense of identity; It is difficult to evaluate this
claim, since it is based only on an evaluation of the first
year of Elderhostel. But such positive res?onseg should not
be rejected immediately. One can easily reléte a return home

from a meeting, conference or course with feelings of renewed
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discrimination exists in our society. Since the Elderhostel
program is composed of mostly of older adult learners, it is
considered appropriate behavior for the students of
Elderhostel to participate in educational activities. Mental
stimulation is one way for the eldery to maintain competitive
equality with other age cohorts through participation in
Elderhostel.

Who are the consumers of the Elderhostel program?
According to Knowlton (1979), the participants of 1975
possessed a median age of 68 and average age of 70. Three
out of four weﬁe female and very few single men attended.
The majority of participants were above average in 1income,
activity, and education: 19% were former professiogals, 51%
were white-collar workers, nine percent were housewives and
two percent claimed blue-collar status. In fact, 70% had
some college education. (pp.89-91) As previously discussed,
Elderhostel students are similar to the general picture of
most elderly students: mostly female members of the middle
class with some co}lege education.

In brief, the Elderhostel progkam is not geared toward
the particular needs of the elderly, such as, course content
or special provisions in the university environment, This
supports Kingston's (1982) research that the elderly can be
accomodated in the typical college classroom without major

curricular and administrative adjustments.

A Preretirement Program
According to C. Kasworm and J.W. Wetz€l (1981, p. 304)
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retirement has commonly been defined as a cessation from
fu;l-t%me, lifelong occupational activity. Compulsory
retirement has been criticized as a form of age
discrimination in a youth-oriented society. Yet, many older
adults do retire at age 65 and an increasing number seek
earlier.retirement.

Preretirément education is a program preparing for older
aqut for,his(her cessation from the occupational role and
the continuing aging process. Such a program may inclﬁde
those who have also retired and did not have the opportunity
to partake of such a program prior to retirement. In
discussing the educational implications of activity End role-
loss theories, preretirement education has been highlighted.
Havinghurst (1953) has claimed that the middle aged should
prepare for( the retirement by developing role flexibility.
Rosow (1974) 'suggests thqt preretirement education could
foster an easier transition and preparation for old age.

It is claimed that in the United States less than
50% of American workers receive some limited form of prepara-
tion for retirement program. Abraham Monk (1977, p. 278)
reveals that this is a very misleading calculation, which
could include a one-shot presentation or introduction to the
company pension plan. In private industry, employers are
often reluctant to support preretirement programs becau;e
they may claim they constitute an.intrusion 1into the private
life of the employee. More importantly, these programs could

bring to light a company's paor pension plan, It appears
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that comprehensive preparation for retirement programs do not

reach more than 10% of the urban American labor force:
(Monk, pp. 279-280) Comprehensive preretirement programs
would include other topics besides financial planning Such as
health, legal issues, recreation, education, nutrition,
exercise etc.

Since‘1981, preretirement programs have been sponsored
by the CLSC (centre locale sérvice communitaire) in Pontiac
County in northwestern Quebec. These courses have been
offered 1in the municipalities of Fort Coulonge. Campbell's
Bay, °‘Calumet Island and Shawville. The percentage of older
adults, aged 65 and older in Pontiac County increased from
10.5% in 1971 to 12.1% in 1981; this i;J37.5$ more older
adults than the province of Quebec which claims 8.8%.
\Generally, there are more male adults than females, aged 55
and older with the exception of the Shawville and Fort
Coulonge areas. (Census, 1981) This is in keeping with the
general findings that there are more men than women in the
elderly population in most rural areas.

The preparation for retirement was organized in
Campbell's Bay and Calumet Island in collaboration with the
community organizer at the CLSC and the 1local Golden Age
Clubs. The initiative originated with the community
organizer, who began approaching local seniors groups in the
winter of 1981. .Peterson (1981, p. 204) specifies the
importance of the credibility of the sponsoring institution.

He recommends cosponsorship with an established agency or

institution, recruitment through existing roups or’
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organizations, or access to participants through present or
former students. In this case, the community organizer
sought potential parficipation through the 1local seniors
' groups,

These seésionq were addressed to retired seniors and to
people who were approaching retirement, approximately aged 55
and over. The general purpose of this program was to better
prepare individuals for retirement and to inform seniors on a
variety of dﬁopics relevant to their position iq’ the
lifecycle. There were two courses offered simultangously,
one in English in Campbgll's Bay at the seniors' apartments
and thé other in French at the Senior's Club on Calumet
Island. These eight sessions were free of charge and took
place one evening per week for a duration of an hour and a
half beginning September 1981.

The introductory session was presented by the community
organizer, who ~discussed the objectives of the program and
the various proposed subjects. A film involving the process
of aging was also included in the first session. Various
speakers were invited to address the‘seniors on their field
of expertise which included a CLSC doctor, nurse, homemaker,
and a social counsellor, an administrator of a nursing home,
a manager of seniors' apartments, a legal aid lawyer, a bank
manager, and a recrealogist,. The topics discussed included
health, helping senior$ in their own homes, 1legal issues,
diet, recreation, education, and physical fitness, Many of

'fhe subjects were of the "how to" nature, for example. how to
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plan one's budget, how to eat ﬁroperly, and how to occupy:
one's time after retirement. Much discussion centred around
the goal of prevention, such Qs how exercise and diet promote
health. The various community support services available to
the senior to enable him to be an independent functioning
member of the community were fully explored; for example.
nurses who make home visits and homemakers who perform light
housekeeping and shopping.

In Campbell's Bay, 27 individuals were registered, of
which four were men and 23 were women. The age range varied:
five were under 64, eight were from 65 to 69, 11 were from 70
to 79;’ and three were 80 and over. The participants learned
about the sessions from the Golden Age Club, the local paper,
Church bullefins. and from another person. This is inm
keeping witﬂ what Phelps et al (1976) have reported éhat
older adults who are members of seniors' organizations are
most ;ikely to attend educational programs.

On Calumet Island, 24 individuals registered, of which
nine were men and 14 were women. The age breakdown included,
nine individuals 1less than 64, six in the 65 to 69 age
category, and eight in the 70 to 79 age group. The major
sources of advertisement 1ncluded‘in descending order the
Go%ggn Agé Club, the Church Bulletin, the community radio"”
stafion, another person, and the local newspaper.

Participation in bo£h sessions varied. ., In Campbell's
Bay, the number of participant; fluctuated betweén a maximum

of 32 and a minimum of 15 with an avérage of 21.6 individuals

. per session. The most popular subjects rated by the older



adults -in descending order were: iegal issues, helping-:

seniors in their own homes, the introductory session
including the movie, housing, financial issues, and health.
On Calumet Island, participation varied from a maximum of 25

individuals to a minimum of nine, with an average of 15.1 per

session. The most popular topics in descending orderﬁ

included health, housing, legal, and financial issues.
At the end of both sessions, the participants responded
to a questionnaire, in order that the community organizer

could evaluate the program. The results combined both Calumet

Island and Campbell's Bay sessions, including a total of 22

respondents. Nine were francophone from Calumet Island ane
11 were anglophone from Campbell's Bay. Seventeen of tg;
seniors rated the sessions as being ™"good™ in quality.
Fifteen individuals expressed that the preretirement program
changed their habits of everyday living, especially in regard
to nutrition, budgeting, physical fitness, and 1leisure
activities. It was reported that there could have been more
discussion in the areas of health andr education. The
.mqjority of respondents found that the sessions were of
appropriate length of time. Seventeen seniors expressed an
interest to meet aga%n to discuss the development of services
and activities for older adults in the region, In fact,
several of the participants did meet after the program, and
twﬁ popular education courses did resﬁlt.

The main objectives of the CLSC's in Quebec since their

inception in the early seventies are information, education,
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and prevention of the _géneral public in' the areas of physical

and social health. These preretirement sessions seemed to -

fulfill the:se objectives. Disengagement theory has referred
to the shrinking of \an individualt's social world after
retirement. In a sense, this preretirement program did
prepare the older adult for the possibility of a declining
social world by informing seniors of the various community
support systéms that are available such as visit{ng
homemakers and!w' nurses, transportation services and the
possibility of Meals on Wheels. Activity theory is also
exposed. Role flexibility is considered a desqrable goal in
preparing the olfier adult to reinvolve himself with new types
of groups and acquire @ new social identity. The older adult
is given suggestions and recommendations of "how to occupy
one's time after retirement™ and "how to develop new
recreational activities."” Role-loss theory has suggested
that old age is characterized by a stage in human development
devoid of norms and roles for, the alder aault. These
sessions did inform the older adixlt of various options for
l;fe after retirment such as various leisure activities,
volunteer positions etc. Peer support and group education
was also fostered. According to Monk (1977) "groups are a
more economical form ‘Qf transmitting information - their
primary va‘lue lies in the fact, that they help the retigient,
the shy, and the confused to receive support from his peers™
(p. 271). In addition, preretirement programs located away
from the workplace, give the older adult the opportunity to

look critically ‘at his/her pension plan and financial
' y
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) posifion. Age stratificaéion; theory has. indicated the
"ageism" that . efasté in our society. These sessions did
inform the elderly participants of their rights and vFrious
services available to them. This knowledge could pegmit the
older adult to stand a better chance of competitive 9quality
witth other age cohorts.

This preretirement program particdlarly stressed
MeClusky's (1974) coping needs and Londoner's (1978)
i;strumental ‘action orientation through discussion of such
topics as finances, healph; nutrition, housing, legal issues T
and homemaker services. Expressive needs were highlighted by

.such topics as leisure activities and physical fitness,
Contributive needs may have been met, by fostering volunteer
work and ecnouraging the older adults to 1initiate popular
education courses after the termination of the program. Such T
possibilities as establishing of Meals on Wheels ° and
Youth/Seniors Project (adolescents helping the elderly with
minimal tasks in their homes) were fully explored.

The community organizer did encourage the participants
to jdin the AQDR - Association quebecoise pour la defense des
tftraites et preretraites, which is a Quebec-wide political a

9 f’;ct}on group for the defense of the rights of older adults,
This group has been instrumental in abolishing mandatory
retirement at age 65 in Quebec. The participants were not \

?interested in joining the AQDR. McClusky}s (1974) influence

needs suggest activities that encourage the older adult to

participate in the decision-ma&ing process of socief? in
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order to improve their situation and that of others.

+ Perhaps, {1t “is difficult for residents of Pontiac County to

identify with Quebec organizations and groups. Pontiac
County 1is located geographically very close to the Ontario
border anﬁ there are numerous ties between the Pontiac and
Onﬁario. Alg? the participqnts of the -program.may not have
been intereét;d in joining a political group. 1t remains an
empirical ’‘question whether this program sgccessfully“met the
transcendence needs of the participants - by éncouraging
older adults to continug to achieve self—fulfillmeqp.

Studies of preretirement programs Such as Scheibe

(1968) and Ash (1966) have demonstrated that workers who

1

attended such programs displayed better adjustment after
retirement. Monk (p. 278) points out that there is a bﬁas in
suéh studies. The majority of participénts in pre-retirement
programs‘are usually mindful; alert and .positively(inclined
"towards ‘retirement and havefhlready séarted planning in the
first . place. In reference to the participants in Pontiac

County, the ycommunity organizer claimed  that these
1 4 «“
individuals were mostly middle class, Qembers of seniors'

-

organizations, who were slightly more educated than the

general population.
)

Poftiac County, like other rural areas possesses more.

men than women in the older adult population. ' But the

majority of participants in the preretirement sessions' are

<

-

mostly women. This phenomenon is also apparent for other age
sectors of the population in regard to community education.

Although husbands and mates are strbngly encouraged to attend

{
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prenatal classes, many classes are composed mostly of women.

This also holds true for nutrition programs. Perhéps. in

Pontiac County ;t is not considered to be "male béhavior" to

'attend'public educatioh programs. Goodrow has also discusséd

that males are reluctant to gngage in  educational programs
that are embarrasging or threatening to their self-images.
In addition, women aiso tend io be more educated than men.
For example, 20.21 women in comﬁarisoQ to 14,.9% me; aged 15
and over possessed some post-secondary education in Ponpiac
Count;:, (CenSus, 1976) As ﬁreviously. discussed, higher
educational attainment is' positively correlated with
contiﬁuing education. | ’ X

Generally, continuing education programs are difficulf
£o initiate in Pongiac Countyi It i's not unusual to hear,
"Why do we need‘prenatal courses? Women h;;e been giging
Qiﬁth sincde the beginning of time.,"” The same attitude may be
;eflectivé of preretirement pr&grams - "What do we need to
know about' growing -oid?"': As ~b}eviously discussed
transportation is a major problem in rural areasz It often
takes much enthusiasm about an edupé&}onal program to
motivate individuals to ‘organize a car pool. . In addition,
theré is often a mistrust of. social ;ervfcés'as well as a
widespread belief that the CLSC is a form of welfare.

This . program did no{\\question' the Jalidity of
ret;rement.as an institution of society. There appeared ¢to

5% no discussion of coptinuing to work as an option, Monk
- ol

~(p. 279) suggests that preretirement programs should give
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consideration to new career interests 'ant occupational
: ¢

retraining. Furthermore, Monk .(p. 280) siresses too much

attention is often given to psychological well-being and

social adjustment. ) . -
‘ ' The disengagement theorists (Cumming and Henry, 1961)
have stressed that the role of worker is more important to
most . men than to women. Levy (1981) has speculated’ that
women never really retir; and maintain their homemaker role
past the age of 65. In fact,.-retirement was considered
mainly a male institution until recent years. With ‘Wwomen's
increased 1labor force participation, K;sworm and Wetzel
(1981, p. 310). reveal that women are experiencing role
alternatives and transitions and may be experiencing greaier

stress, role confusion, alienation; and CdeﬁFggsion. In

o ¢ TENETCNEE

additioﬁ, women are presently more likely to live alone and

-

longér than men, they probably earned less money, and have
lower pension benefits or no private pension at all. It 1is’
important for the community organizer or adult educator té be

bl ) aware of the possible differences in the aging process for

men and women, Kasworm and Wetzel successfully conclude

their Qsiiafives for preretirement programs, "It is now time
to broaden  our horizons and consider both men and women's
aging patterns, work and nonwork transitions,‘and the formal.

and informal learning resources of the community" (p. 312).
(
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Chapter Six . :
- Proposed Framework for the Deaign-ofAEducational Programs

. & .

Chapter six'ui}l establish a framework for the design

of educational programming for the' older adult. This
framework will be briefly compared to current recommendations’

- .
of the Commission d'etude sur la forhation‘des adultes,

the design of educational programs for the older adult. A
framework is a basic structure éonsisting of pert}nent
factors that Qhould be includ;d in deliberate planning for
éducatidnalqprograms or organized plans for learning. It was
cona}déred important to develop a fraﬁewory for educational
programming ' for certain reasons. fheories of aging have
existed since thé Great Depression; but it appears there has_
heen no attempt to Synthesize these theories or analyze their
educational implications. Disengagement theory has advanced
‘a very passive stance toward the oldén adult. Activity
theory has often. promoted that the older adult fill his time
with "busy" activities, These two theories have shaped much

of our attitudes toward the elderly during the past 30 years.

It 1is also ‘necessary to fuse the relationship between theory //

and practice: how various general principles have been
influential in developing programs or how certain- theories
could improve prog}ams. A framework could be beneficial in
evaluating existing edudational programs and may lay

groundwork in instituting improvements in future programs.
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The goal of this thesis is to develop a framework for

-



.

. A Framework for the Design of Educational Programs

The position promoted is that the older - adult should
possess ,;he ] oppoftunity to éﬁoé&e' to pgrticipafé in
educational programs, to contidue’to woék for monetary reward
or, on a voldnteer basis, or to enjoy meaqingful leisure.
This paper deals with only the opportunity to participate in
educational pcograms or orgaqized'plans for learniﬁg.

Many co{leges or universities would state that they
were 'making edpcational programs accessible to ﬁhe older
adult by simply offering reduced or free tuition.* But
emperical studies have inpicat;d'that fre; tuition,lralong,
does ;ot .promote participation. Ideally, educational
programs should be made accessible to all seniors - not just
fairly educated, middle-class; married women Qho are members
of community organizationé and enjoy a lifestyle that fosteré
mental'activityi

The proposeé frémework would take into ac¢count the
.various pertinenﬁ factors the educational programmer, the
continuing education coordinator, or community organizer

* should consider important when designing educational programs

’

for the older adult.
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A Eramework for the Design of Edicational Programs for Sthe

L]

Objectives: 1. the older adult should have 'a choice to
‘ participate in formal educational programs.

A ' 2. educational programs® developed on

| 'appropriate 'ériteria should "be

.accessible to gll older adults.

\

Assumptions 1. educa;ional programs can be preventative,
\ . ' ameliorative, social, or expand one's

knowledge. )
‘2. Educational . programs are  one-

’ alternative to enable older adults to

remain ig&a}healthy. iﬁdependent,

. .
contributing members of society.

Statement: When designing educational programs for the

older adult, the educational programmer

t .

' should take into account the following
pertinent factors. S \

'
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Social, ocultural, econopic; and education position of the glder

! . -

adult. ) | \l/ : S £

. .

Certain sociological trends pertaining to the older adult

.,\ .
. o . | ‘

‘Needs, goals, and interests of the older adult

. .
s . . ¢ .
' . . , ” .
f * o«
» : .
)
v
: .\ :

. " - . .

. . ,

Defined by ti§~31der~adult Interpreteq?and redefined

by the educational
. ’ o - - programmer
~ . ’ o “‘ ¢ A A < B
‘ . Whe should have knowledge ..

of the various theories of . ' -

/ Q‘ LY
aging I .
o ) * . \ b' P
\ e . ! e
‘ , Who shodld be aware of the
s S , limitations and obstacles. ..
) " that limit_participation '
+ £ . -(‘“‘ ’ . ) .
i . o . ' v
Who should have critical
' * knowledge of existing’
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- ' - . " programs '
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Iypes of Programs ' - A

'Re-entry . v . Instrumental or Coping

Job Retraining - Preventative &
. e Ameliorative

Inteflectual Sociocultural .

1
|

InsmnnxAmmmuﬂmﬂnum:

l

Information e Outreach .
Changing Free or Reduced Tuition
Negative Image ' /

of Older Adult ‘ , ,
organized T ' : Support Services )

Transportation

Teachers Should be Aware

Independent L Phyeiological Learning ‘Auditory
Learning changes Aids {:::j
Outside - .
Classroom Learning i::;7 Visual
. , Potential:
. Possible.
. Social- -
Psychological .
Problems ‘
‘ \
Methodology
Tap Lifé Allow Student
Experience N Input
Frequent Outline Main
Breaks " Ideas
. Deal with Gradual & Relaxing
. Problems Approach’
. Immediately ’
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Explanation of Framework

The propong framework has assuned' that educational
programs can be greventative, ameliorative, social, or expand
one's knowledge.  The iqtroduction has specified Peterson's
position that educationa programs are preventative and
ameliorative. Research has }evaled that the primary factors
motivating older adults to participate in - educational
programs were to expand their knowledge or for social rea;ons,
such as to be with othes in a stimulating environment.
Elderhoghgiu has claimed to reverse the wit drawal syndrome
accompanying retirement through m al stimulation,
utili;ation of the "higher faculties," or the expansion of
knowledge. Preretirement programs have demonstrated the
preventative and ameliorative nature of educational programs
~ how the  older adult can remdin healthy by learning about
physicaly fitness and nutrition.

McClusky (197ﬁ) has forwarded that educational programs
should respond to the contributive needs of thé older adult.
In other words, participation in educational programs is one
alternative of how the elderly can remain healthy,
independent, contributing members of society.

The elderly are not a homogeneous group. Their
physiological, psychological, economic, and cultural
backgrounds are extremely diversified. But after studying
various statistics pertaining to the older adult, certain
trknds emerge that can provide educgtional programmer with
présent, past, and future indicators concerning the

sociological position of the elderly, For example,

o1
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statistics point out the relatively low income levels of many
of Canada's elderly. Educational programmers can respond to
:this societal need, by creating programs that are

- instrumental in nature or demonstrate to seniors how to

survive on a very limited budget. Job retraining too may'
enable the. alder adult an opportunity to establish a second
career or work at a part-time position to supplement his/her
pension income.

It was not the purpose of this thesis to go to the
field and ask the older adults how they determined their own
needs, interésts,f' and goalS in regard to educatjional
programs.' In§tead, statistics were examined, certain
theoretical ﬁositions were evaluated, and empirical studies
were summarized. ‘ . ‘
Education programs for the elderly should be more than

just "needs" centred. Instead,l programs should take 1into

account the needs, goals, and interests defined by the older

adult interpreted and redefined by the educational
brogrammer.< McClusky's (1974) hierarchical system. of needs
has provided a useful outline for the development of
educational programs, McC?usky's range of needs 1nclud{
coping, expressive, contributive, influence, 'and
transcendence needs. lCopinﬁ needs are the mosf basic and ©
refer to basic educational skills, fitness and health, and
economic self-sufficiency. Londoner (1978) proposés that it
is first importantato idéntify the goals of the older adult

in order to determine the needs. He .articulates that the .
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| elderly's instrumental or survival goals are of" pr}mary

concern.  Research demonstrate that the interests of the
older adult do not fall neatly into instrumental or

expressive categories, but that both should be included.

Six categories of educational programs have been

ihclpded to respond to the needs, goals, and interests of the
older adult: re-entry, instrumental or coping, preventative
and ameliorative, socio-cultural, intellectual, and Jjob
retraining programs, The categories of programs a§e
inscribed around a geomeiric figure, which does not intend to

weight he importance of each category or consider them in a

" hierarchical fashion. - The various programs are relevant to

the older adult, according to his/her needs, goals, and
;nterests. Re-entry programs refer to possibly age segregated
learning situations whereby the elderly can overcome his/her
mindset against formal education by taking a "refresher"
course of basic study skills. Instrumental or coping
p}ograms include numerical and reading 1literacy programé.
Pre;etirement programs would be considered as pre;entative
andﬁ ameliorative programs. Sociocultural. programs would
resbond to expressive needs, interests, and goals or doing
activities TYor their own sake, 1i.e. crafts, music, etc.

Elderhostel would comprise an example of an intellectual

program, Job retraining could prepare an older adult for a

setond career or for a volunteer position. Each category of

programs is by no mears mutﬁally exclusive. Fitness
programs could be 1d§trumental, preventative or

sociocultural.

.
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socio;:ultural.

The educational programmer should possess a knowledge
of the various theories of aging and their educational
implications. Programs may not exisi because of a very
narrow understanding of dist‘mgagement t:.heory. ‘On the other
hand, disengagement theory has acknowl"edgedA the shrinking of
an individual's social world after retirement. Familiarity

of this factor has’ been indicated in preretirement brograms

in Pontiac County. The older adult can prepare for the

Q

posslibility of a declining social environment by knowledge of
the various community support systems availabl‘e.

The educatio‘c}aul programmer may be confronted by other
professionals, the elderly themselves, and/or the genersdl
public who believe that educational expenditure formmer
adult is not a worthwhile investment. Even professior;als may

adhere to the position of mental deteoriation in the elderly.

Therefore, the educational programmer should be aware of the

various limitations and obstacles that prohibit

participation in educational —opportunities.
In , addition, the educational programmer should possess

eritical knowledge of existing programs, For example,. a

" community organizer developing preretirement progr—a\m\should

seek out existing models and critically evalugﬁltheir merits
and shortcomings. ‘

After critically examiping the literature dealing with
the various 'limitations and obstacles. prohibiting

participation, it appears therg are six ways of dincreasing

accessibility to educsetional programs. Information may
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include informing the general public as to ‘the wvarious

- program options available as well as knowledge of how 'to

reenter a particular institution or educational system.
Graney and Hayes (1976) have reported that information i{s a
barrief- for oldgr adults intereste‘: in“ ;:ollege courses.
Otitreach b}-ograms could \include television, radio, or
neWspaper advertising. Courses c:.osponsored through local
senior clubs or churches may increase credibility of a
particuiar educat ional program. Karcher and B'.'C. Karch’er
(1980) recognize the importance of the church particulgrly ip

rural areas. Research‘has revealed that the elderly

individuals least 1likely to participate in éducational

programs are mostly male, rural, non-married, less-educated,

ﬁémbers of the lower clags. Educational programmers should
identify the factors that limit their participation and
attempt to uncover their neeq‘s, goals, and interests,
Colleges and universities often offer free tuition to the
older adult. In Quebec, locél school boards permit seniors
to enroll in courses at half the cost of regular students.
Free or reduced tuition is important to many older adults who
survive 2{! a restricted budget . But Chelsvig and Timmerqann
(1979) have pointed out that free or reduced tuition alone
‘provides little inducement for the older adult to participate
in Edu'cational‘ programs. They advocate that support services
such as simplified registration,ﬂ counselling, organized older
student groups etc. provide a better indicator of an
educat ional institution's commitment to the older adult.

\J , ]05 ' ‘




- Organized transportation is particularly ‘important in rural
areas. ‘The cbﬁtinuing edication coordinator could advertise
that car pools are Dbeing: organized along *witﬁ course
information, in 1local newspapers or radio stations. This
would" make lack of transportation lessi a"barrier for
potential rural participanfs. The educatfdﬁal progrémmer
“ could attempt to alter the negative 1ﬁage of older adults as

consumers of educational programs when advertising courses -

4

images of older adults as students could be utilized or
knowledge of successful plderl; learners could be disclo;éd.
to the general public. It is important that the educational
p:ogrammer seriously consider each method of increasing
accessibility of programs to the older adult pppulatiqn and

" utilize the methods moSt appropriaie'to his/her situation.

in a sense, the educational programmer or contipuing
education coordinat;r should be'\q resource person to
prospective teachers of older adults. Teachers should be
informed of the vast learning potential of the elderly and
the most appﬁopriate learming aids and methodology availaﬁig
Qo maximize this learnink potentiai.

* fhe teacher or faciiitator should recognize the
independent self-directed learning in which many older adults
paryake outside of the conventional classroqm. Since many of
the elderly have been away from the school situation for many
years, they may poSsess negati;e self-concepts, and lack of
conf%dence in their learning abilities or ¢other related

social-psychological problems, The teacher should be aware

and sensitive to the possibility of}those potential problems,
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Current research findings refute the myth of mental decline

in the older adult. -Teachers should be aware of the emergihg

field of learning and the older adult and be familiar with

1

areas of learning that are age-specific. Knowledge, too, of

the

phystfological 'changes that occuR during old age are
) .

crucial. R;search indicates that ready~available learning

aids can supplement the loss of auditory and visual acuity

(the most reported problems) apd maximize the older agults
comfo;t in the everyday'classro;m. [/ ™~ ’ .
The methodology ad;pted by the tea:}erlban also maximize the ///”\

older  adult's learning potential. Elderly studerrts are not

™

fblank slates;“: their life experience is usually - vast and

plentiful. Thé teacher should be a resource person who

allows much input from the students and knows techniques to

tap

their-life experiences. Since learniné may be hampered_’

by raised anxieﬁy levels (Eisdorfer, Nowlin, & Wilkie, 1971)

the teacher should proceed in a gradual and relaxing manner. -

AOutlining central points for discussion will prov;de the

older student with an overview of saiient ideas to be
-

promoted in a discussion. Problems should be dealt - with

immediately, - since learning. 1is often susceptible to

" interference or preconceived ideas. (Arenberg and Rbbertson,‘

- 1974)

Relatively short sessions or frequent breaks in 1long

» sessions will give the ﬂ}der adult student less opportuhity

to be susceptible to fatigue,

~the

Since an empirical study was not undertaken to.identify

N

needs, goals, and interests of the older adult, .the

<
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proposedy framework was - based solely upon a critgcal
examination of the literature. Therefore, it is quite
¥possiblg that one can identify other pertinent factors to be
included .in the framework. . IR
, . f‘l’\-——* :
. It was not phe intention of this thesis to envisage the
role of student for. the older adult as a panacea for all
/"'\
problems.that beset the elderly. Instead, the goals promoted

are that the educational programs are accessible to all

seniors, and that .the older adult would make an informed ‘ (
choice whether or not to participate.
J . )
»
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The -Jean Commission | . N
Findlly, 4in order to know if the proposed f%amewqu has

any relevance to present-day Quebec, " the Commission d'etude

sur la formation des adultes or more °commonly the Jean

Commission will be briefly compared to the framework. The

Jean Commission will only be discussed at the level of
principles zi’g;ut delviﬁg\into its political structures.
N

nL'education permanente™ or lifelong education is being

"promoted so that all aBe groups of society will have a right

to education during the entire iife cycle. This callé for -a
removal of  barriers or decompartmentalizing of segment§ of
life devoted té education, work and leisure. Although the
development of human potential 1is being sought; adult
education 1is not being envisagéd as -a solution for the ‘evils
of * sopiefy. " The Jean Commisssion is attempting to
democratize adult education or make.it accessible to all

adults regardléss of class, sex,' or ethnic origin.

Therefore, the goals are quite similar %ﬁ,the objectives of

this thesis.

u The issue of adult education is e;plored comprehensively
in. the Jean Commission, of which education for the older
adult constitutes only a small ingredient. T;e aging brocess
is perceived as a social process that varies individually and
is much influenced by social—e;vironmental factors. This
definition is similar to how aging is defined throughout this
paper,

There are eight recommendations applicable to those

approaching retirement and the older adult; six of which are
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apbroaching retirement and the older ad;l;; six of which are
in agreement with the proposed framewé%k. Old age is not
considered synonymous nwith mandatory retirement by the
Commissoin. Job retraining is considéred important for new
types éf‘careers. in addition, the older adult should have
access to training for volunteer positions. During the
discussion\ of types of educational programs’in the proposedk
framework - Job retraining , for volunteer positions or
monetary reward is strongly advocated. ‘ '

The Jean Commission recommends that efficient means be
‘"developed to inform older adults of existing educational
opportunities. This reférs both to the "information" -and
nQutreach™ components of - increasing accessibility to
educational programs, The Commissioh ' proposes _ that
educational activities take into account the availability,
the capacity dnd reality of old age. This should be
accomplished by finding suitable educational practices,
methodology, content, 1location, timetables, and equipment.,
‘This thegis has stressed how educational programs should
respond to the needs, goals and interests of the elderly. It
has emphasized how educational programs should be éware of
the reality of being an older adult and how the theory and
practice of education best be geared to this reality.
Physical fitness, health, and nutrition are prpmoted which
relates to the importance of the instrumental needs, goals,
and interests of the elderly. The Jean Commission recognizes'

the elderly as educational resources, carriers of oral.

tradition and witnesses and vehicules of local history. The
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proposed frameuor@rjstresses the importance of the life
experience that the older adult brings to the learning h
situation, But the Commission pushes this component a step ‘

further by advocating that older adults assume more active &

roles in the learning process. .o

’

There are two areas suggested in the Jean Commission not

present 1in this thesis, - the issue of popular éducation and
distance education. It was discussed in the Dggghgn& de
Iravail (1981, 'pp. 176-177) that popular education
organizations are innovative, flexiblg, non-acadegic and more
attuned to the changing neéds of the community. These
orgénizations often lack sufficiént funding. The
recommendation promotes easier accessibility to 'government
" funding for popular education groups involved with the
éldérly. ¢ ‘ : ¢

H

Finally, it was suggested that distance education
1#c1udihg correspondance courses take into agcount thé
#;esent situation of the older adult. This recommendation
/éould easily meet the needs of the less mobile, housebouna
/older' adult as well. as those living in rural areas - where
transporta%ion especially during Canadian winters can be an
almost insurmountable barfier. (Re¢commendations 27-34, 1982,
-~ p. 157) This would give older adults the oﬁportuﬁity to

study ip their own homes and at their own times.

m
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A framework for the design of educationa%aﬁprogramming
for the older adult has been establisﬁgd. The proposed
framework does not call for major administrative and
curricular changes in the various institutions and
arganizations involved in'providiag éducational programs for
the older adult. During a.time of vaét"educationaf cutbacks
at every level, a grlndiohe transformation of the entire
system fould prove to be extremely costly. Although the Jean
Commission calls for major reforms in the -field of adult
education, it appears that some of its reéommendatioﬂs are
applicable to phe proposed framework.

o

In brief, the framework takes into account pertinent

factors which an educational programmer should address when

dedigning plans for learning for the older adult. It is

hoped that adherence' to the proposed framework will

facilitate the careful analysis of adult education situations
as they arise. This framework outlines the wide . range of

factors , that should be taken into consideration when

designing adult education programs. We are however cognizant

of the fact that conditions for their implementation change

from one place to another depending on the human agency and
social system through which they will be translated into
practice. _In other words we should always remember thaf to

be of practical use, "what is designed at the end must be

" goverped ‘by understandings of the milieug .within which it {is

to be enacted.™ (Reid, 1979)
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