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ABSTRACT '

FE LOOK TEE WORLD: A STUDY OF ENGLISH PREPOFSITICM USE IN
: THE SPEECE OF FORMALLY INSTRUCTED SECOND LANGUAGE LEARNERS

Gabriella F. Moro

This study was undertaken to exarine Enalish preposi-
tion use by’formally instructed secona ianquaoe (L2) learners.
Two oroups of francophone students at different stages of Enalish
languaace ingtruction were selected for the investigation, and
two types of oral data were examined for each oroup:; szclass—
room speech and L, speech elicited during an oral communication

task.

Data were analvzed in terms of ranae of preposition foerms
L

used (inciudinq contexts where a particular form was required but
not suppled), accuracy, and types of errors.

¢  Results from the analysis of the classroor data indicated
that, for the most pare, both groups of learners practised simi-

lar Fnolish prepositions in the L2 cléssroom, and accuracy on

.

preposition use was very hiah.

Results from the apalysis of the oral communication task

»

data indicated that accuracv on preposition use bv bothnaroups

wvas considerakly lower than that obtained in the classroom. The

@

most common preposition error made bv the learners occurred with

the locatives#on and in. Althouah overall accuracy-scores were

1

similar for both groups of learners, learners at the later stages

of L, instruction attempted a wider range of prepdsition forms

¢ -

and generally produced many more instances of prepositions, as

they talked mere thanm the learners at the early stages of instruc-

1
)

tion, while performing the same task.
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CHAPTER 1

INTRODUCTION

- 9

—»7 t
B

.

This séqﬁr focuses on English prgposition use by
f;ancopggne sécond language (L2) l;arners whose principal
exposure to English is in the ﬁz classroom. More specifi-
‘cally,‘; am interested in describing learners' performance

on English prepositions as‘}évealed by their L2 spéech

produced under two different sets of conditions.
. . ! L 2

English prepositions are inherently domplex in .
terms of bdth their grammatical and semantic description.
A review of some major grammatital.studies of the English,
languageféboth.historical and cogtemporary),'gs webt<i;
standard handbooks ﬁe.g., Franciss l9g8; Fries, 1940, 1952;
Quirk, Greenbaum, Leech &‘Svértvik, 1972) reflects this
éomplexity. Studie:&such as Clark's (1973), which dis-

cusses locative and temporal prepositions, reveals the

semantic complexity of this form class. . A

4

From the viewpoint of English as a second'lenguage

. (ESL) instruction, prepositions are difficult to explain
ané teach ﬁecause fhe_choice of the correct preposition

is often determined néf by an easily statgd rule, but by

the particular lexical item with which the preposition

-

* .

Lntovivion . o2 mck

h l
t
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occurs. onsider, for example, the fgllowing pair of
sent’eﬁces,c She's going to Quebec éity vs. She's leavingl
g_q_;_*Que’bec ‘City. The two sentences are similar in n;eaning
bﬁt’t; in each case, the particular verb employed governs the
choice of the particularipreposition that‘must follow '

in order for each sentence to F:c:mply with standard English

H

usage.

I’

For L, lfaarners, the additiona;t. factor of inter:ference
from the mother tongue may further complicate the already
dilfficult rules for prepositon use in Eu:nglish. ’ Prepo~
sitions simply do not lend themselves to either straiqﬁ?

forward translation or to simple rule learning..

Findings from a number of studies, both in first
and second lanquage learning, generally indicate that

English prepositions are difficult to acquire. In the

o

following pages, previous research in first language (Lj)

and second language (L,) learning which has relevance to

-~

this study will be presented.

-

i

Acquisgition of English Prepositions in the L,

Data on the acquisitiog of English prepositions by
L, learners are scansy. Brown (1973), in his longitu-
dinal study of the acgquisition of fourteen English gram-

matical morphemes, reports that the first prepositichs

-

L]




AN e A

\

to appear consistently in his three subjects' speech weré

e

on and in, in thelr locative functlons. These two pre-
posmtions came into the subjects speech at about tﬂe
same time, and apparently befoﬁe any other English prepo-
sitiops. .The early acquisition of on and in is also -

0o tedkby de Villiers and de Vllliers (1970) in their
cross-seék&onal study of the acqulsxtlon of English gram-
matical morphemes by\21 subjects. Other studies reporting
on "“early" prepositie\ in Ll_ggggigigigh deggiige chil-
dren 8 difficulties wjzh\;nq on and under (e.g., Clark,

1973 Wilcox & Palermo, 1975). ' /)

as Durkin (1981) points out, "while early atta}n— s
ments are important, they do'not ihdicate a complete
grasp of the entire word class and its eseé“ (p:;48{.
Findings frem the Durkin study, which pays particular
Eggentlon to the acqu13£fybn of between, but also dis-
cusses a variety of developments in the comprehension of

in front of, behind, below, above and near, 'show that the

a

acquisiti¥n of English prepésitions in the L1 continues
at least through the primary school years (Subjects'’ agee
in the Durkin study ranged from 3 years and 10 months,

to 7 years and 10 montlis). g

-

Though a uniform data base on the development of
Engllsh prepositlon use by natlve speakers is lacklng,

there is strong evxdence to show that prep051tlons are
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- . a frequent source'of error (see also Menyuk, 1969), and
. / . ‘
/) that control of all the restrictions .on the use of pre-

positions is a relatively late acquisition.

’
‘Acquisition of English Prepositions in the L, .
_ >~ A few studies in second language acquisition re-

search report on learners' 6Ifficulties,iq using English

8 [Y

\\\ S prepositions. .

P
) '

Scott and Tucker (1974), in an investigation of the

3

English language proficie:;z/péea{?bic—speaking L2 ‘
. s ¥
v i&‘ learners, provide a rank dering.of their subjects' areas

L3

of difficulty in English,  based on both oral and written
data. ~Prepositions ranked high on the list of aifficuls
ties - second, afeer finite verkhs. Incorrect usage of
.~; prepositions, calculated as a percentage of total pre-
1 .pogitians eied, wag over 20% at the beginn%ng of a
~} .semester of ESL instruction (at a high intermediate level),

fhough preposition errors decreased by the end of the.

N / semdster of 1ntensi&e ipstruction, e¥frors persfsted - M
s&gnificantly (over 14% in both ?odalities). -_
’ ESL learners' difficulties with English preposi- - *
S tions are also reported ™y Khampong (1974f. A diagnostic
test was admiggstered to adult ESL learners to find eut -
é . N the re;ati#e diffidulty of perticular English prepositions
% B of time and place for inlearners of verioue Ly :ack-
P /- : grounds. The prepositions investigated were: at, by,

N W ° LI 3 P
< , v
R P
SR : . .
. N » N . \ 5‘




for, from, in, on, to and @. The 45-item diagnostic
test was equally divided into'three sections: multiple
choice, error correction and cloze., Findings based on
the scores of this test show that the Ll of the various
groups did not seem to affect the subjects’ performanc;.
kghat is, problems Qith Englisb prepositions were shared e
by-alligroups, regardless of their resp?ctive mothgr
tongues (viz.,-Thgéz Japanése% Spanish, ang‘?/mi§§d group
of Itplian, Chinese, Arabic and Portuguese). The range
of mean Qcores, acros; the four language groups, was
23.7? to \27.75 out; of 45 items. Furthermore, sex, age,
numbet of years and number of hours per wee# og ESL

ingstruction were not, accordingIEo Khampong, correlated

with accuracy in preposition use. ' ®

L, learners' difficulty with English,prepositio%s;
regardless of L1 background,.is also reported in pdpéi
E{r Richard'sw.n The q!uthor's discussio‘ foc Qn.
several error types, inplud%ng prepositions, which he
arguesﬁid not derive from transfer from the‘motﬁeé tongué.
Specific examples of non-transfer errors cited by the
author were arawn from diverse studies of ESL l;\rners
from a variety of L, backgrounds. These eérors, Richards
states, are represeﬁtatiye of the sort of errofé\we might

expect from anyone learning Eﬂblish as a second language.

The linguistic origins of non-transfer errors are found

a

!
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“almost exclusivel§°within the structure of Engiish'itself,
and iﬁénners mqke errors becauge they sometimes apply a

particular ruleyof English to contexts where the rule.

t
does not apply. " oo
) ]

It is difficuls _to judge the adeguacy of such an

~ A\

explanation for errors, ichayds does not specify the
Ll of the learner(s) who produced particular errors. Nor
is thgre any information included as to learners' ages,
the L, learning éﬂVirSnmept, or the learners' level of

‘v//; oficieny 'in Engiish at the time the original data waze

ollected. : .
N\, a“ R
A general observation reported by Mougeon and Canale

(1978) is that certain English prepbsitions in specific
1 nGi‘stic’environments are used correctly very early by
L, learners. These prepositions in othefngﬁviroﬁments

'ind other prepositibns are not used correctly whqre they

| §

e

are obligatory until much later, and some prepositional
functions are acquired only by“éﬁe most advanced learners,

i

if at all. .

It is evident from the studies summarized that many
que&tiops remain unanswere& &egarding the acquisition of
Englishfprepositioné, Poth}in the L, and the L,. o
attempt-a compariéon of any'of the above mentioned studies'

- ' ¢
is not feasible in cases wj7xe adequate information is

a
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lacking. Where such information is proQided, a compar-
ison of the studies with each other is not really possible
either, dué€ to the differences in typgs of data collected,
language background of the learners (in the case of Lz)

and procedures for analysis anq computation of what is

"correct” or "incorrect". Nor is it possible with the

o

findings of these studies to come to any conclusions

either about tle order of acquipitioﬁ 6f particuiar

Engl%ph prepositicps, or of prepositions compared with

other English structures.

Rationale for this Study .

Most common Englisy prepositiéns occur frequently
in native speaker discourse, regardless of the subject
of communication (Fries, 1946, 19527 Carroll, Davies &
Richman, 1971).‘ A preliminary examiqgtion of the.ESL
classroom instructional materials used by the subjects -
in this study revealed that quite/ a number of common
English pregositioﬁal forms and functions were intfodqced
in the’éarly stages of ESL insﬁruction and:practiged
often. As was suggested eArlier, explicit instruction of
the rules for prepositién use is‘not always pogéible.\
Findings from language learning studies seem to ihdiche

: o
that the acquisition of English prepositions is charac--

° "‘ ' R
teristic3dlly a lengthy process, for both native speakers
o .

'
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and E§L learners. In addition, .there appears to exist
a,rangé of difficulty in the‘acquisition of English,' .
prepositions.‘ Previogs L2 research investigatingufhe j -
acquisition of Enélish prepositions has not, to this o .
researchér's kéow}édge; included ESL classroom speech in '
, the data base, despite the fact that subjects in gome of .
the studies (é.g,, Scott.& Tucke;} 1974) were learning )
English as a foreign lang&age in a classroom setting. )
\Therefore, it was decided to lnvestlgate ‘English pre2351- -
: tlon use by formally Lnstructed L2 learners, usxng student
spgech transcr;bed from their ESL classroom sessions.. .
>
Backg;oﬁnd to the Study .

The presént study evolved through various stdges,

-

its original design Beihg somewhat modified as results

" obtained from preliminary ahalysis did not yield adequate-
iﬁformation The subjects in the present study form part

;lof the total subject populatien in an ESL teachlng and
learning progect (Lightbown & Barkman, 1978),‘ begun in
1977. The learners under invgstigatioﬁ were students :

enrolled in ESL classes at various grade levels. At #he

o

lThe ESL Teaching and Learning Pr03ect, with P.M. nghtbown

and B. Barkman of Concotdia University as principaé inves-
tigators, was funded- prlmarlly 'by the Language Programs .
Branch, Department of the Secretary of State of Canada, A
and by the Soc1a1 Sciences and Humanities Research Council.

.
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\start of thd Lightbown and ‘Barkman gtudy, the subject
pbéu%atio? was a3 follows:  three classes of érade,e ‘4
stgdénts, two classes of grade é students and two clasSes“

.of grade 10 students. -Further qfscriptioﬁ oflthe subijects

' is included in Chapter II.

4

The total datajbase for the Lightbown and Barkman

Y ~ " ! A

research includes a /variety of oral and written samples of
Leﬁrﬁeﬁs' Eng;ish, collected oye£ a tbiee;year period. - .
Transcripts from ESL classroqg/seggiigg\pf the seven \
(class;é under observgtion during the 1977-78 academic NG

year were available in computer-readable form. o -

The original intent of my investigation was to . - -

b)
;//gxamine‘Lz learners' use of English preﬁositions in the

ESL clasé{oom and describe their performanté on preposi-
tions as reyééled by t_he~L2 speech produced in the class-
room. A preliminary examiqgtionjof the claégfdgm tran~ b
scripts of one of the grade)lo clasées reQéaled not only -
that érepositionb occurfed freguently. in the 1earnersf
R ) speech, but also that learners' speéch wés produced
under a faifiy limited set of cohditionslthat Qere‘highly
controlled. It yas*dézldedj.theregore, to also examine
preposition use by the same learners as revealed in speecﬁ**' .
i produced under different conditions - an bral-communicatioh-
task. Transcripts of speech elicited frém grade 10
. \

students (duiing the oral taatL\zfre available in computer-

-

~

kMt v st et o .



grade 10 learners' usr of prepoQitiohsl- information that

tion use, bétween formally instructed learners 1n the

‘and that ldnguage practlce'condltlons were, as for the'

10

veadable form for most of the students in the same grade’ 10
class. Three students were no longer attending school L
when the task was administered. It was felt that an
analysis 6f the L2 speech produced duripng an oral commuﬁi— ’

éation task would reveal additiona{;inforﬁition about the ..

E

would quite possgibly differ from the findingsiof the class-

room speech analysis.

Another questjion concerned possible differences in

. [N

preposition use and performarice between”grbups of\%garners

at different stages of ESL instruction. ' That is; whhat

differences might be féhnd in terms of English prep

A

N
early stages of ESL imstruction and ‘those in the later

Y

staga; of lnstructibn?

no S, _ _ 7 ‘ Co
For this next»parts of the. inVestigation, it was - ’ /L
! : ’

decided to examine, first of all the’ ESL classroom speech

,data of a grade 6 group in the nghtbown and Barkman -

study.‘ A close reading of fhe classroom transcripts for

-

one of the three grade 6 classes (knoun as GE‘in‘the.

nghtbovn and- Barkman study) 1ndi¢ated that Engllsh p:e— o s
0y

" positions were qulte fiiguent in the students’ speech

7 <
PR

grade a0 class, . fairly limited and highly controlled. .. =

e V-,




Once againﬁ it' was decided
/0 5

L

to loek at preposition

. use By grade 6 students as revealed by speech elicited

during an oral communication task. At this point, a

léngituﬁinal'stud} of preposition use by the grade 6

bétudenté was. considered as a'pcssibili Y, particularly

/

" since longitudinalﬁéata Erom the
”communicaﬁgonttask was available
éarkmad’;roject. With this idea

examined the qrai task data fro&

éubjecté (6L). Alﬁost one-third

y \"§é group were students in the 6B
"‘sﬁbjeéts were students in the 6A

'\‘ L @nvéstigation progressed, it was’

)\‘.
for the grade 6 groups (i.e., 6B

grad:tG students'’ dfalv“
from the LightboWwn and
in ﬁind, I therefére

the grade 6 longitu&inal
of the subjects in the I
class, and the other

and 6C classes. As the

decided that a longi-

tudinal study was beyond the scope of this thesis. So,
.while a comparison of the clabsroom results and the oral

task regult®, is, in the strictest sense, not possible

and 6L); there were,

;/y)zk\idyéye;tneiess,‘a number of reasons to support my belief

’

LA

- thai‘as groups, the grade 6B class and the grade 6L

subjects were comparable for the purposes of this study.

. .

o . ‘ 4 Firstu’almbst‘one-third of

the 61, subjects derived

. from the 6B .class. Secondly, the portion of 6L subjects
P B e (od

who were enrolled ih other classes (i.e., 6A.and 6C)

wefe,'whén compared to 6B, .similar in many respects. All

"of the grade 6 subjects in the Lightbown and Barkman

i

11
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study were of similar socio-economic b#ckground, with
, the same Ll' gttending tﬁe same school, feceiving the
same amount qf.ESL ‘instruction from the same teacher,
using the same instructionai materials and methods, and
having simiiar amounts of exposure to English outsidefp

8

school.

As such, there was little reason to believe that,

as, groups, 6B and 6L would differ én terms of second
language behavior.

Scope and Purpose of the Thesis C'i

The present study investigates English preposition

use in the L, speech of formally instructed learners.
L

It is a cross-~sectional study of two g;pups of \earner -

one in the earlf"atages of ESL instruction and one in the
later stages. Learners' use of English prepositions is
looked at in terms of the range of forms used, accurécy

and types of errors.

The purpose of the study is tw6-fold: (1) to ;;-
scribe preposition use across two groups of learners at
different stébes of ESL inst;uction,‘anqiwiﬁ) to describe
learners' use of English prepositions as<}evéaled by two
types of oral data - the L, speech produced inithe ESL
classroom, and the speech elicited during an oral commu-

nication task. 4 )

il
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" l , ' CHAPTER II

SUBJECTS AND PROCEDURES -

' f“ ‘ ) * <

Degcription of the Subijects

A U The subjects for this study were francophone .
students studying English as a secénd‘languaée (ESL} at o
. the grade 6 and secondary IV (grade 10) levels in public

"schools about_30 miles outside metropolitan Montreal

b 4
& : :
(For.-group n, see Table 1). The students came from middle-
class suburban and rural homes.
. . Table 1
' Number of Subjects per Group and Data Type-
A
“Grou] Data Type
9 P . ¥P L
. " Classroom Oral Task
v {
Grade 10 . ‘ n = 28 n = 25
. - Grade 6B/6L ne= 26 « N = 34
‘/ ’ \ \\~_3B
. ; j V‘(\\
! ‘bb . .
' % For ?gst of the students, principal exposure to. .

»

Engllsh.was in their ESL classes, although some of them

had opportunities to ?sesEpglish outside the formal

&

13
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“

clagssroom setting. Outside exposure to English was
. ) ' i3
largely from television and vacation trips to English-
) ~ .
-, speaking areas, as was determined by a questionnaire

\
administered at the beginnin

the Lightbown and Barkman

-

v studyf

Upon completiofh of secondary échog;, the students
will have had appyoximately 1,000 hours of instruction in
ESL, spread overfa seven-year period, usually starting

in grade.5. While p ovinciél regulations in effect i;

8 conducted required that francophohe

../\
students begin th& formal instrluction_e£ English no later

S the time the stydy

than grade 5, the grade 6 students had actually begun to

sgpdy English in grade 4, using the Look, Listen and Learn

\ " textbooks (Alexander, 1972). Most of the grade 10 stu-
dents had begun receiving ESL instruction fﬁ'grade 5 and 1
used a variety of different materials in elementéry“
school. All of the grade ib students had been using the
LadgfﬁnglishTSeries (Canadian edition, 1971) since

grade 7. o

, pData Caellection
° m N f
’ ’ In the present study, two types of transcribed oral

data from the Lightbown Skd Barkman study are analyzed:
) ESL classroom sessions, and, (2) an oral communication

. A task with the individualxlearne{€§ S

.




ESL classroom sessions. Audio recordings of the
ESL c¢classroom éessioﬂs were madé with two tape recorders
(AIWA cassette tape recorders) and two external micfg—
phones (Sennheiser stquE}cardio#d'microphones) set up
in each classroom. Two prebiously trained obgérvepf,
prbsent‘at each classroom session recorded, took notes on-

3

non-verbal behavior considered necessary to the interpre-
- >
tatlon of ongo%pg L speech. They also wrote down as

much student speech as possxéie, with correspondxng
student identification numbers as an aid to subsequent
transcription. Generally, the same obsérverf were presént
at all sessions of.q particular class. Audio recordings
were made‘at regular intervdls throughout tge school year.
There were 15 half-hour-sessions recorded for the grade
6B group aﬁd 11 hour7long sessions for the grade loigroup.
Thesé classroom interaction tapes, which have been fully
transcribed and verified, represent 15 to 20%wQf the
students' ESL classroom time for the school year.

el

* Oral communication task. During the sé;ing of the

same schoolkyear, each subject met with an English-

. . Id .
" speaking adult interviewer to participate in an oral

communication task, the Picture Card Game (PCG)?1

lThe Picture Card Game wagvdev1sed by P.M. Lightbown and is

based on a technique developed by J. Upshur (1971). This
game, although similar in its design to the Upshur version,
differs in its objectives, e.g., in Upshur's model, the
scoring system .is hased solely on successful commMnication
and the "test" is time. R. Yorkey drew the pictures.

~

Y '
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This game was played and recorded in a small room near
the students' ESL classrooms. The recording equipment

uséd was the same as that used in recording the classroom

b4
. Lag

sessions. ‘

The PCG involyes two participants - a student and an

* interviewer - and is{played with seven gﬂﬁups of four

cards (see Appendix 1).‘ Each card in a group is themati-
¢,
cally similar to the*other thi?e, but differs slightly in

.its details. For example, one group of cards has the same

stick~figure person in every picture, but t person is

engaged in a slightly different activity i ﬁaqh

ée.g., opening a box/holding a box), or the pe;sén is
positioned differently in §ach~pict&§e (e.g., standing/
Qitting), or the objects in the picture are located
differently (e.g., 4in his hands/én'th;’table). See for

example, Picture Group 4 iﬁ@Abpendix 1. - ;

The interviewer has two sets of cards. Onésset is

. arranged, one group at a time, facing the intervigwer on

a rack, so that it is impossible fof the student to see

~the cards. The duplicate set is presenté& face down to

the student, The procedure for the administration of the
task.is asAfollbws'(Lightbown‘&’Barkman, 1977):

! “;“Tl) The studenﬁ is askeé tb choose one picture.cafd
from’ the set 8f four. The interviewer does not see which

card has been selected.
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(2) The student describes the picture to the. .
intervieﬁef, who has a duplicate group of cards in front
Of him- -

(3) From the studert's degcription; the interviewer

—

" gquesses which card is being described, and verifies his

choice by matching his card with the student's.
The above procedures are repeated for the seven

groups of cards.

The purpose of the game (as used in\ﬁhe Lightbown
and Barkman study) was,not'solely for the igterviéwér.to
Yuess the right picture on the basis bf the student's
description. The interviewer also tried to';négurage the
student to talk as much as possible.. The picture grqﬁps |
wére desijnéﬁlto‘elicit particular linguistic structUres?’
mainly; the‘five {s} morpheﬁﬁs in English (i.e., the
pluf%l, possessive, third person singular, Fépula anq\
progressive auxiliary) (see?ﬁgbhﬁbown & Malcolm, 1980). )
In addition, it w;s felt that the content of the pictures

would naturally lead to the use of prepgsitions, particu-

larly locative prepositions.

3 ‘ L]

4

AN

- ' ’ /(‘
} studefits received similar instructibns for the

task as \they began the game.® The cue from the iqterviewer

was: Tell me about your picture.- I'll try to gdess which

one you have. During an initial triél run, the students

were §hown one group of pictures so they could see how

& .
. \
~
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// ‘/AJL’ closely the pigéires resembled one another. (A group of

pictures other than the seven groups in Appendix 1 was .

’ ‘used for the £rial run, and data from the trial run were
. excluded from the analysis). ' The rules of the game were °
ﬁ}ﬂ . quickiy underslood by all students. Each student took
approximately ten minutes te complete the seven groups

, -’
of cards, though no time limit was set. .

* . An important advantage of the PCG is that the same
pictures can be used for learners at diffa?ent levels- of
English proficiency. mThe same picture which elicits

Oh, an accident!, or This is an accident, can also elicit

/

a more complex structure, such as The truck crash -into

/the side of the car. They're outside looking at the

damage . ” L -

-

During the game, it was considered important to r
allow the.sﬁudents enough time to formulate their descrip-
tions. Long pauses sometimes followed questions such as,

What can you tell me aboﬁt your picture?, What else do

you see?,.or Is there something,elgéAyou can tell me? Iﬂ

order to avoid simple imitation and ‘repetition, specific
questions were used only when a student was having great

. *  difficulty describing the pictures.

‘The recordedl oral -communication tasks were fully , i

a 4 |

transcribed and verified for subsequent analysis. “ '
. ;

-~y . - !
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Procedures for Analysis ) t
-
Identifying members of the liqguistiéﬁélass under

—

‘ot identifiable

invéstigation. English prepositi

on the basis of inflectional markers, unlike En
¢

ish posses-

sives and plurals. One possible mpproach for fining
English prepositions is listing, but some p’ positions are

O i?enpical in form to words thgﬁ have an adverbiai funetion.
For example, %onsidei by and in in the following pairg

»
- of sentences: ‘ N

-

(1) A bird flew by vs. He went by bus.
. (2). He brought the cat in vs. Put the milk in the
[ ! ! 4 \

! . fridge. .

’ . &

English grammarians have attemptegd to delimit the

class of prepositions using various approaches. In doing
A

. ¥

¢ so, different grammarians have applied different sets of ',

criteria, or combinations thereof. These criteria include:

position in a sentence with respect to other form clas

the approaches ivcomplet/ely satisfactory as a method for .

identifying English prepositions.

It is not-within the scope of "This thesis to report
on all the problems of identifying prepositions, nor to

discuss all of the relative merits and inadequacies of

the methods employed to establish unambiguously the class ‘

R i 9 . -
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of English forms %hich.afe prepositions. Barkman. (19&6)
has attempted to do so. For the‘purpoées of this study,
it was decided to identify pfépo;itions on the basis of
their giaphic shapes in the transcribed data, relying on
lab;ls in contemporary English dictionaries and hand-
books that provide lists of English prepositions. All
occurrences of any of the listed forms, regardless of
their lexical or syntacti‘ functions, 'wer'e considered

in tHe present analysis. Thus, in sentences such as

He brought the cat if?‘aqd He put fhe milk in the fridge,
, ——

both occurrences of ;he'form in would be counted.

o

Categories of preposition’use. Tallying of Efiglish
prepositions included actual occurrences of preposition
forms as well as contexts réquiring a pfeposition but
where none was used.h The apalysis“of the data has taken
into account several dimensions of ﬁ;eposition use Py L,

learners: use, overuse and omission. ‘Some basic distinc-

tions among these three terms are outl;ned below. Further

@
elaboration and examples follow.

'\

For the purposeh of the present studf, the term
use describes a learner utterance tﬁat\gontains a preposgi-
tion in a position that requires a prepcsition. Use may
therefore be correct or incorrect. . In the case of overuse,

the learner produces a pieposition in an utterange where

¥
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none is permitted.. That is, the inclusion of a preposi-
tioﬂ is grammMatically and/or contextually incorrect.
Deletion of the prep8tsition results in a correct sequence.
Omission obtains when a learner utterance {(or utterance

segment) is grammatically and/or contextually incorrect

and would become correct if a preposition were added.

»
- All instances of preposiFion use, overuse and omigsion

were counted and analyzed:

¥ Excluded fromithe count were instances of preposi-
ions contained in false starts, or in utterances that
appeared as ingomplete on the transcripts due to noise
interference or ‘due to ihterruptions where, subsequently,

i the learner did not pick up the thread of his utterance. s

In order to determine what constituted an errdf\JY

and what did not, native speaker judgement (using the
analyst's variety of English as a guide) was relied on.
Where tHe énalyst was uncertain, standard grammar hand-
books were consulted. Utterances of dubious corréctness

that derived from the published classroom materials were

considered correct. Finally, utterances were not con-
N y C
gidered correct unless’ they were also contextually
* . A}
appropriate. - ) -

I\

: . J
Procedures followed for tabu%ating correct use and

"

errors for the prepositions (and‘contexts reguiring [ﬁ\

RN -
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preposifions) in the L2 speech of thg‘iearnéré are
< #
demonstrated below: T

o

1. 'correct use

. Student (describing picture 1ld): The box of cookies

is on the table. . T

0

Both of anghig were used in accordance with standard
-

English usage an ppropriafely reflect the semantic

content of the picture being described. Therefore, the
first preposition was counted as a correct instance of of

and the second 48 a correct instance of on.

»

2. incorrect.use - substitution ( ,

!

) Student (describing picture 3c): They are on a party
. ) ;

(for They are at a party).
. °

Here, a preposition was used in a centext requiring
a preposition, but the wrong one was used. This instance

: (
was counted with on errors.

. 3. overuse

L]
Student (describing picture 3a): He is blow out
\

on the candles, where He id/blowing out the candles would

’

be appropriate.

In this case, the preposition on was used in a
context where it ;g not allowed. This ingtance of overuse

( wag counted with on errors (Qut was counted as correet).

— -

# -~
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* 4. other incorrect use

Student (describing picture 5¢): It's a car, is

cogné oh the truck.

Ed

5

Student (describing picture Sc){ The truck is

étopping in the car,

F.s

In each utterance, a\preposition was used, neither

~one in accordance with standard English usage. Also, the

general nessage ¢onveyed by the second utterance contra-
dicts wﬂ;t is depicted 'in picture 5¢ (see Appendix 1l).
The preposition in the first utterance was counted with
on errors, and that in the second, with in errors.

Instances of incorrect use such as these were quite rare

and were therefore not further ditegorized.

5. omission

4
v

Student (answering a question related to a story

from the textbook): ‘He look the world (for He is

looking ahfgg;‘world). -

In this case, a particular preposition, at, was,

B

*rp

required but absent. This instance was counted with at

errors. &

6. uncertain

Student (describing picture 6a): I %ee a brown

school, with a yellow and red clock. With three boys

«

running to school,

23
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The first instance of with adheres to standard

English usage and was ‘therefore counted d% correck. The

'

relation exptlpsed by the second instance of with is not

clear. It was decided to include such unclear cases in
an "uncertain" category. fcnapter v contaiﬁh further .-

discussion of instances in the "uncertain" category.
C . | Y.

‘ )
It should be p01nted out here that the total number

of Lnstances of a partlcular prepositxon is con31dered

to be all the‘%ctual occurrances of that preposition
(correct a§d otherziigx, and contexts which féquired the
prepésition but where none was ﬁéed. for example, for ‘
the preposition QE,/the total’ number' of instances was
calcﬁlated ds indicated in Tabip 2(\ The same procedures °
for analysis were applied to both the ESL classroom dati

and fﬁgﬂgcs data. " ‘ ) '

‘

Characterization of clasgroqg/data. Before present-,

*

ing the results of the analysis, I would like to outline

N

here ‘an additional charvacteristic of the classroom data,

which appeared to have an important, relation to the speech

the students produced. .
g \ .

e e e TR LR b NS —m b P e

'24




Table 2

“w

Calculation of Total Number of Instances - On

Category - NumLer of Instances
. Correct use . 93
Incérrect use - Substitution ‘53
Overuse f ‘1
. &
Other. incorrect use 8
Omission - | A 1
- "Uncertain” ) . 5
Total Instances 131 : C

A preliminary examination of thé,classroom transcripts
fevealed thtt utterances produced by the students derived
'from'fairly specific Lé practice conditions. It was thﬁfe--
fore decided to include in the aﬁalysis‘dgscriptive ihfor—
mation abéut the conditions under which the utterances that
contained a preposition (or required one) were produced.
Categories of practice conditions are presented in Figure 1,

and some findings relative|$o these'practice conditions are

presgg;gd in Chapter III.
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Figure 1
Categories of Classroom Practice Conditions
(1) Student reads aloud from published miterials (verba-
tim). (e.g., Student reads a paragraph fram Hearts and
Hands, a story in Lado, Book 4, p. 23.) ol >\\\

(2) student reads aloud a prepared written response.
(e.g., Student reads a response he has prepared as home-
work, usually a set of questions following a story in Lado,

and most often multiple choice/fili-in-the-blank.)
- ~

(3) Recitation pf student-prepared material. (e.g., Two
students recite /by memory a dialogue prepared and re-

hearsed beforehand,) 3

(4) Repetition of all or part of a preceding teacher

utterance. (e.g., Teacher: Now. Wha? tense do we use with

now? Stéphane. Student: With now, present continuous. ’ -.

(5) . Independent utterance - response to teacher-set
task. (e.g., Teacher, inquiring about another way of

expressing the future tense besides using will: If I don't

want to say, I will do it. Student: I'm going to do it.)

o
(6) TIndependent utterance =- unconnected to teacher-set "

task. (e.g., Student: 1It's too long for remember. Student i

is commenting on the lengthy definitions that the ¢lass must

3

.
. ’ (\\\‘ . ¢
.
’ 1
.
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Figure 1 (Continued}
T ° hd \ . ’ “
know for an upcoming test.)

e

- 2

-»
.{7) Formulas/chunk learning. (e.g., Student: 'To be or

not to be. Student is commenting on the classroom discuag

*

sion of be.) o
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RESULTS

A

This chapter presents the analysis of English pre-
position use both in the learners' c;assrdbm speech and

the speech elicited during the oral communication task.

It also describes learners'’ freposition performance at

two different stagés of ESL ifstruction (i.e., for groups
of learners in grade 6 and grade 10).

4
Prepgsition Use in ESL Classroom Speech

The first analysis o preposition use,6 in classroom
speech was in terms of overall group accuracy. For each
group, grade 6B and grade 10, the total number of correct

uses was divided by the total number of instances, includ-

" ing in the total the numbetr of times 'a preposition was

required but was not supplied by the student. The result

, . . ~
was an accurady' score expressed as a percentage. For

_example, if correct wisegs £8» a group totalled 700, and

there were 1,000 insta es of prepositions identified in
the transdripts, that ggoup's accuracy score would be 70%.
Table 3 presents the tota} ?umber of instances of prepo-
sitions identified from the claasrooﬁ data ard overall
accuracy scores ‘for preposition use by the grade 6B and

grade 10 groups. . -

AR e Ao -
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Table 3 . ! ,

~ . . i

Total Number of Instances of Prepositiohs and
Group Accuracy Scores - ESL Classroom Speech

-~

K

-
Grade
i) ,
\ , 6B (n = 26) 10 (n = 28)
! \Y :
3 s >
Total number ef instances 931 1,417
Total number correct 868 . 1,255
Total number errors 38 12§
Uncertain . 25 41
Accuracy score 93.23 88.56

Note. Accuracy is expressed as a percentage score,

L4

The next analysis of preposition use in classroom
speech was in terms of group accuracy on particular p£;-
positions most frequently used. At least 20 instances of
a given prepositién were required for it to be considered
in this phase of the lysis. From the géade 10 tran-
scripts, 14 preposi iéhs'were identified; to, in, of,
on, for, with, at, out, up, by, from, down, as, and abdut \

-7 (here listed in descending order of freguency). Each

instance was analyzed in terms of correct use, error, and

uncertain. Group accuracy for~each preposition was then

©

computed and expressed‘fs a ‘percentage score. This

L
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analysis was conducted for purposes. of verifying-fhat the d

high overall accuracy score reflected similarly high °~
»

accuracy for each of the 14 forms and that overall accuracy

-

was not the result of #ery high scores on just a few of

them. Table 4 presents the results of the analysis for

-

the grade 10 group's most frequent pfepositions as derived
, ) ‘ /
from the classroom data. The range of scores for the items

listed in Table 4 is 77.58% to 96.55%. For the five most

~freq\xent items, the range is somewhat narrower: 79.11% to

90.15%. . - ‘ v

All utterances in the grade 10 classroom speech

. containing one or more prepositions (or @ supplied where

one was required) were then analyzed in terms of practice
conditions (see Figure 1). Table'5 presents partial
results of this analysis. Three practice conditions
accou;'xt for 72.68% of all the prépositions produced in the
grade' 10 group's classroom speech: recitatfon by ‘memory

AN

of student;-pregared dialogues; re¢ading from published

material, fill-in-the-blank/mﬁltiple choice exercisges;

and, reading verbatim from published material.

-

A close rea?iing of all the grade § &lassroom tﬁn;:
scripts available (i.e., 6A, 6B and| 6C) revealed. that in
their ESL classrooms, the gradve 6 studénts appeared to be
practisiné t fargét language under cogditions that were

even more h¥ghly controlled than those of the grade 10

;
.
k—»\ ~

30
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. , ‘ _ Table 4. N . : .
Group Accuracy Scores for Most Frequent
'Prepositions - Classroom Speech
. Grade 10 (n = 28)
Prepo- ‘ 'V In- : ‘ Un-
'sition ’‘Accuracy stances® Correct® Errors certain
N L]
£ to 90.50 ‘369 T334 29 6 -
L \ : in 1 90.34 176 159 13 4
\/). . of 79.11 % | 158 15 29 4 !
o R on 86 .41 10 89 12 2 '
. for 87.63 9 85 - 8 4
with - 90.91 66 60 5 1
at 77.58 . 58 45 12 1 -
out .  93.02 43 40 2 1
] up £ 90.47 42 .38 .- 4 3
" by 94.73 - 38 T 36, 1 B | , .
. from 87.09 .31 27 4 .
down 96.55 . . 29 28 - i
. as 78.57 28 22 ¢ 1 5
L. about _  95.65 23 22 1 - ; "
. = . . 1 oa
. B Ay
Note. Accuracy is expressed as a percentage score.
5
. s - -
« Instances of the 14 prepositions listed above together . ¢
-~ account for 88.99% of all prepositions . identified fro :
'  the grade 10 classroom transcrlpts. )
’ . )
QO ; N L
' ‘ l " -
~ ' . )
~ -
g - ' Y
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Table 5

Number of Instances of Prepositions Attributed to
Particular Practice Condltions - Grade 10,
Classroom Speech

” ': N
e ! . s
Number of ~ )
_Instances of Practice Condition
Prépos}tions . : . : .
449 ~Contained in utterances attributed to
A : practice condition 22 ’
311 _ Contained in utterances attributed to
o, ‘practice condition 3P : . , “
270 . Contained in utterances attributed to )
" s " practice condition 1€ : . x
& ]
1,030 , “. Total number of instances ¢tontained in
 utterances produced under conditions 1, 2 >
—~ and 3 * .- ¢ SN
o . / . J'
" » b N f
1,417 Total number of instances in the grade,ﬁo
Qi ' . classroom transcripts -
-?‘--‘//
Reading from published material, fill-in-the-blank or ”
multiple choice exercise, Exercises usually focussed on
language features other than prepositions. ‘
bRecxtation by mamory of student-prepared dialogues.
. Readlng verbatim from published material *
\ r
4
i P o A L ®
3 ry » — B :
~ . .
. . ’\ ) . o T
X : .
« \/ ‘e e '
\\‘“'/ (/ R ¢ {:
‘ - -
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students, While the grade 10 students had some oppor- )
tunity for producing languagé'not entirely controlled byg“/\‘/“‘/\

the m&teriala usgd (e.g., presenting stdaent-preggredzéﬁ*')
dialogues), such opportunities were negligible for 'the

grade 6 students.

w»

Analysis of the grade 6B classroom transcripts,

in tenms of most frequent prepositions, revealed the

'
following: the forms in, on, of, to, at, from, with and

under were practised most often (here listed)in descend-
ing order ;; frequency). Instances of these é&ghtxipems
together repreggg}éﬁ 92.34% of all ins£ances of preéosi-
tions identified from the classroom transcripts of the

1

grade 6B group. 3

To summarize, the findings from the_analysis of the
grade 6B and grade )10 classroom spéech revealed: (1) which
forms were practised and how often, (2) high accuracy

. *

scores and few errors, and (3) a rather limited set of:

conditions under which the Lz was prag;ised; As such, ~

results from classroom transcript analysis permit only

a general comparison between the two groups of learners ’

in terms of forms practised and accuracy scores attained.

The resufts indicate that the grade 6B and grade :
10 groups are 'similar in two respects. First, the two .

groups attained similar overall accuracy 3cores on
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prepositions produced in classroom.speech: 93.23% for

the grade‘GB'group and 88.56% for the grade 10 group.
.Seccndl}, the analysis shows that seven "frequent" pre-

positions (viz., in, on, of, to, at, from and giég) were

common to the classroom speech of both groups. Thus,

it 'would appear that both‘the‘gradg 6B and grade 10

students were, to a large extent, praétising‘the same '

prepositions in their ESL classes.

Findings derived from the classroom data were found
to be of limited use for the purposes of this investiga-~
tion. It was'reasonable to assume that language produced
under condiﬁions less highly cpn%rolled than those of the
classroom would, upon analysis, yield somewhat different
resylts in terms of learners';g\;formance on prepositions.
.It was dec1deﬂ, therefore, to examlne learners'’ L2 speech
elicited duriqg the oral communication task - ‘the Picture

£Y

Card Game (PCG).

)
S

Pfepoéition Use in L2 Speech -~ PCG

w \

~Tallying procedures for prepositions in the PCG.
transcripts were $he same as those used for the classroom
transcripts. Overall scores for the grade 6L group and

i

the grade 10 group'were then computed for correct use,

errors and uncertain. Table 6 presents the overall

scores for each ‘group of students. ~

oY
b
S
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Table 6

Total Number of Instances of Prepositions and
. Group Accuracy Scores - PCG

4
Grade 4
- -, 6L (n = 34) 10 (n = 25)
Total number of instances 320 - 485
<' Total number correct 206 335
w el Total number errors 84 112
Uncertain 30 38 -
Accuracy Score \BQQEZ 69.07
Note. Accuracy is expressed'as a(ﬁfgiigfage score.
\ [ 4
' . v ! ’
£
The particular prepositions subsequently analyzed
° were those for which at least ten instanc¢es had been found

in the PCG transcripts. Five,prepositions were identified

from the grade 6L PCG transcripts: on, in, with, to and.

of; and ten from the grade 10 PCG transcripts: on, in,

with, to, of, at, into, between, out and in front of.

Tables 7 and 8 present the group scores attained by

Y

.tions listed above.

o

<

grade 6L ahd grade 10 grpups for the particular preposi-

£
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e Table 7 :

Group Accuracy Scores for Most Frequeng:::
“Prepositions: PCG - Grade 6L (n = 34)

PFe?o- In- a Un~.
sition Accuracy stances Correct Errors certain
on 83.15 ( 95 ’79 . 16 -
of 68.75 16 11 5 -
with . 64.81 \ 54 4 35 4 15
to 62.50 32 20 11 . 1
in 57.57 66 . 38 27 1

Note. Accuracy is expressed as a perceﬁtage score.

qInstances of the/flve prepositions listed above together
~ account for 82.18% of all prepositions ldentified from
\ the grade 6 PCG transcripts.
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Table 8

Group Accuracy Scores for Most Frequent
Prepositions: PCG - Grade 10 (n = 25)

4

Brepo- In- a Un-
gition Accuracy stances Correct  Errors certain
] .

between 93.30 - 13 12 o 1 -
to 83.78 37 31 4 28
of 7857 © 42 33 6 3
with 75.00 40 30 1 9

w. in front ) . -

of 75.00 16 12 2 2

on . 70.99 131 93 . 33 s
in 59.77 87 . 52, 29 6 .
at 54.54 22 \12 B 3
into 40.00 . 10 4 . 6 -
out . 12.50 16 2 - . 13 )

\F

Note. Acturacy is expressed as a percentage score.

8fnstances of the 10 prepositions listed above together
.account for 85.36% of all prepositions identified from
_the grade 10 PCG transcripts.

i ' <
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The findings from the analysis of the PCG data *

indicate several similarities between the grade 6L group

and the grade 59_g;pup, in terms of most frequent preposi-
tions and overall accuracy scores. For both érouﬂh,'gg, 4
in, with, to and of were the five most frequent preposi-

tions in their ﬁCG.speegh. Alsoc, the two groups attained
similar overall accuracy scores for prepositions in the

PCG: 66.56% éccuracy for the grade 6L group and 69.07%
"accuracy for the grade 10 group. In additioﬁ, for both

groups, the PCG accuracy score§§Werg considerably lower

- than those obtained from the classroom data. More specif-
ically, the difference between the two scores is 26.5%

for the grade 6L group, and 19.5% for the grade 10 group.

A comparison aof the groups' PCG results indicates .
several differences. First, the grade 10 gLoup produced
five prepositions (or cdntexts:reéuiring these‘preposi—
tions) whiqh did not occur in the grad; 6L speech, th
there were no prepositioné in the 6L speech which did
not also occur in the grade 10 speech (see Table; 7
and 8). Secondly, for the five most frequently occur-

ring prepositions used by the groups, the grade 10 group

had hlgher accuracy on four of the forms, and the 6L~

»
group‘ﬁéd higher accuracy on one of the é%rms K

(see Table 9). .
- N )

L sk
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Table 9
A Comparison of Grade 6L and Grade 10 Group Accuracy
for Most Frequent Prepositions - PCG
—
" »*Group Accuracy
Preposition Grade 6L Grade 10 g?
\ ry
on 83.15 70.99 (12.16)
of 68..75 78.57 (9.82)
'
. with 64.81 75.00" (10.19)
to - 62.50 83.78 (21.28)
59.77 (2.20j

An 57.57

* ~

Note. Accuracy is expressed as a percentage score.

3Numbers in parentheses represent the difference
between the group scores for each preposition,
expressed in percentage points.

Q

Analysis of'E;;;;;;;§gg¢gxrors - PCG. Preposition

errors identified from tﬁe PCG Qata were further analyzed

as to type (see Chapter II). Tables 10 and 11 show the

number and type of preposition errors for the grade 6L

group and the grade 10 group.

For both the grade 6L and the grade 10 groups, the

' most common type of error in their PCG speech was substi-

tution. Substitution errors occurred most often with on

L

39
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Table 10

Number and Type of Preposition Errors - PCG,

Grade 6L (n = 34)
iy
Error Type and Number of Errors
Prepo-_ Total In- Substi- €
gsition stances ., tution Overuse Omission Other
{1) in~ 66 17 1l v 1 8
(P) on a5 12 1l 1 2
(1) to 32 3 7 - 1
(15) with 54 4 - - -
(0) of 16 - 3 2 -

the.\ Figures in parentheseSwindicate number of uncertain.

Preposxtions are listed in descending order of accuracy

for the grouwp.
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Table 11

»

Number and Type of Preposition Errors - PCG,
Grade 10 (n = 25)

Eragr Type and Number of Errors

Prepo- Total In- Substi-
gition stances tution Overuse Omission Other

(5) on 131 23 1. 1 8
(6) in T 87 , 21 1 1 6
(1) out 16 oy - 13 -
(3) at 22 1 1l 3 -
(0) into 10 1 - s -
(3) of 42 1 3 - 2
(2) to MY 2 1 1 - '
(2) in front .
of - 16 - - - v
(9) with ﬁo : - - 1

(0) between 13 - - - 1l

i \

Dk

Note. Figures in‘parentheses indicate pumber of uncertain.

aPrepositions are listed in descending order of accuracy
for the group. L -

3 , , . .
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_-and in. That is, the locative preposition on was.incor-
~rectly produceé in a context requiring a different locative
(viz., in, at or into), and the locative in was produced™

in a context requiring on, to or above. These on/in
substitution errors account for 46.77% of al} preposition
errors in the grade 6L PCG data and 42.71% of all the
errors in the graée 10 PCG data. Figure 2 presents °*

examples of grade 6L and grade 10 utterances containing

on/in substitution errors. .

For the gfade 6L students, the next most common error
types were other errors occurrithg with i}f(l2.69% of all .
6L _errors), and overuse errors with to (11.11% of all

6L errors).

-

In the grade 10 PCG data, the next most common error

type, after on/in substitution, was omission errors occur-
- ring with out, at and into. Instances of omission of thése
three forms together accounted for-22.74% of all the grade

10 preposition errors.

These results will be discussed in the next chapter.

* . “
- .




. Figurg 2

v Examples of on/in Substitution Errors - PCG Speech

On Subsitution Errors™- Grade 6L

Example A: "on" for "in" - Picture 54

Interviewer Student

How mahy people are in

your picture? Two. One on the car.
‘ uh_, oné on the truck.

Example B: "on" for "in" - Picture 6c

Interviewer Student

They have a books on
uh_, his hands.

Example C: "on" for "in" - Picture 14

Interviewer ‘ Studept
Are the cookies on a
plate? Oon a box. i

. In Substitution Errors - Grade 6L

Example A: "in® for "on" -~ Picture 3c -

.

" Interviewer Student
. ‘ It's a cake in the

plate. And the plat
in the table.

Example B: "in" for "to" -~ Picture 6a
#

Interviewer' ’ ’ Student

The children are going
in school.

Example C: "in" for "above" - Picture 4c

»

Interviewer " student

-~ The box near the boy,
in the table.

° %
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Example C: "in" for "into" - Pipture 5d.

& 4{
‘ ‘ ~ * Y JI
‘ o Figure 2 (Contié::Z% ' )
) ¢
m . «
1 ¢
¥ ‘ ~ i
On Substitution Errors - Grade 10 : -
Example A: "on" for "in" - Picture 54
Interviewer Student .

.One person on the car,
one person on the truck.

Example B: "on" for "at" ~ Picture 3b‘ )
E
Interviewer ~Student ,

They are on a part§.
Example C: "on" for "in" <~ Picture 4c

) .
Interviewer : Student

He take uh_, the box
y on his hand.

Al

In Substitution.Errors - Grade 10

~

.
X
:
4
4
)

Example A: "in" for "on" -~ Picture 3d .

Interviewer Student

In the table_, it's a
- cake.

Exgﬁgle B: "in" for "to" - Picture 6a

Interviewer Student

’ ' . They go in uh_, school.

-

Interviewer : . Student

A truck is_, bumping
in the side_, of the
! - - car. .

]
. /
;




> CHAPTER IV &

DISCUSSION : d

oL
Classroom Results
[ 3 .
- Looking only at the classroofm accuracy scores, P

one might conclude that the L, learners in this studj
experience li;tié difficulty with the fairly wide r;ngé
of prepositions they use in their ESL classroom speech;
Indeed, both the grade 6B and th; grade 10 groups, with
only two and five years‘;f ESL instruction (at the be-~
gighing of the observation period), and little éxposure
Fo English oqﬁside sch;;l, ére producing what might

B
appear to be astonishing results: 88% and 93% accuracy

on preposition use. This finding seems to contradict
both the impressions of eXperienced ESL teachers and tﬁé
indications of preﬁioug L, researéh findings - namely,‘
that English prepositions §§;/diffiéhlt for L, learners
And‘;cquisition of English prepositions with control over
all restrictions on their usé is a process that extends
over a considerable period of time. Even for the L,
learner, the process continues at least into the primaéy

a -

school yédfs.

3

A




. ) . '
- . ' _ However,\iQ;Sescnibing performance on English pre-
h

dlpositions by theWarticular L2 learners in this study, . .

. one cannot iénore the specific practise condition;\ ~
'prevpiling in the ESL claa\room (see Figufg 1). The -

. o Majority of the grade 10 student utteviﬁces containing ;

, English prepositions derived wholly or partially from |

- available pu%lished materials (see Table 5). -

i

. _ For the grade 6B group, 12 of the 15 class#oom

e i i e e

‘ gsessions recorded were lessons characterized by frequent
[N ! , . .

4 > ' 2 3 > \
practice of o?e~or two particular preposition forms.\ In ;

'\

i
many .cases, the teacher cue contained the appropriate‘

) textbook. ©u

. : ~ A
\
For the grade 10 group, one 9£ the 11 classroom
sessions recorded was a lesson on two-word verbs from
- - . ‘ L4
L [ : Egsential Idio in English (Dixson, 1971). e
Yo N

~ R
& preposltlon. OgherWLse, the cue appeared in the learnifs ’

. T "What this meand\is that the grade 6B learners were,

V7 . for a great part of the observation period, engpged“in

-

[
practising particular prepositions by incorporating the

(W

teacher's verbal cue ,nto their utterances or producing !

¢
ey

: : ‘ . s ‘N -
- ‘ an utterance frpm linguistic or pictorial cues in the
) , . ,

... text. The grade 10 students were usually engaged in ’ B

| reading ‘from the text, doing multiple choice/fill-in- . .
t . . . 7o

“ - the-blank exercises from the text, or réciting pre#&red

RS

. J .

. B
x D o . ) Nj
o . , ,

.
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f .




~
!
3 N R !

)

dialogues. For the most part, the focus of the grade 10'

-

' 'lessons was an English language feature other than pre-
) ¥
stitions and as such,\utterances produced from the
- \ \
printed materials already contained the appropriate pre- »

position.

.. In a senéey/lhe ;;inted ESL classroom materials
and the language_conﬁaiqu therein, along with teacher-
vérofided verbal cueé, controlled the ianguage items and
structures produced by the learners much of the time.
Under the circumstances, the ques;ion facing the re-
gearcher was; to what extent does the analysis of such
language data refléc; a true piature of learners'’ ability
" to use English prepositions? There was no clear answer
- to the question. It was thouéht that a parfial answer
could be obtained by examlnlng the speech the learners
produced while playlng the PCG, where their speech was
* not a mirror reflectlon of the language used by\the
teacher or in the materials, and where the stimuli for

}heir speech were not primarily linguistic. .

PCG Results

/ -~ Four prepositions uséa*E;;;;;BEiy\Ey both groups of °

! learners during the PCG were also the prepositions most

often practised in the ESL classroom, name{g\ on, in, to Y

and of

"

/ . &
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. Results obtained from the PCG data indicate that,
for Both groups of leéarners, PCG overall accuracy scores
for preposition use are considerably lower than the scores

derived from the classroom data.

Unlike the ESL classroom, where prepositions were
availablé, the PCG did not make prepositions available to
the learner in any models of wri;;en language and only
‘igrely were prepohitions recent present in interviewer

speech (e.g., I: -Are the driver} inside the cars or

outside? S: Outside, at upside). Thus, whilé\engaged in,
- , /

describing the picture they had chosen, learners had to.

I
*

rely on the visual cues in the picture and whatever they
could remember from their L2 learning experience to aid

- -

them in speaking the target language. . ‘ .

\\dyhat the cla¥sroom conditions required from the
learners was, for the most ﬁart, a reading or "reproduction”
of the ‘target ;anguage and some production with no imme-
diaﬁe model whenever the exercise was fill-in-the-blank
or multiple chéice. What the PCG required frdém the
learners was oral producq}on of the L2 in the absence of

printed texts, and, for the most part, oral models.

Taking into account this difference in conditions,

it is not surprising that thé group results from the two

types of data differ in terms of performance on preposi- -

tions: high accuracy in the classroom, considerably

\

s,




lower accuracy in the PCG.

o

In an attempt to verify the assumption that the
differences between the\grade 6B clagsroom perforﬁange
and the 6L PCG performange were not dug to the differences
in the composition 9f the two groups (see Chapter 1),
an analysis of thélﬁg/PCG data was perfermed for each of
the sub-groups (ji.e., 6B and 6A+C) in terms of most
frequent prepositions and overall accuracyvscoTEE\\ The
resul;s oé/;his analysis support our previous assumption

that the two.gfade 6 groups in this study, 6B and 6L, are

indeed comparable (see Table 12).

, Table 12
.‘\

6verall Accuracy on Prepositieﬁsajin the PCG:

Group 6L and Sub-Groups 6B and 6A+C D
Group \h' Y Accuracy
“R\ X '/
6L (n = 34) N 64.37 .
. . ) [
68 (n = 11) 61.32
6A+C (n = 23) : ‘ 65.58

/

O

Note. Accuracy expressed as a percentage score.

\".—‘

- 45
AMost frequent prepositions for 6L and both sub-
groups: on, in, with, to andgf.

-
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Although PCG accuracy scores are‘iower than the
élassroom scores, PCG accuracy ié nevertheless weli over
50% for both the grade 6L and grade 10 learners. ‘Iﬁ\\
cannot be by mere chance that the ¢two Yroups used pre-
positions correctly in 64.37% and 69.07% of the instances.
While the learners are still experiencigg some difficulty,
as is suggested by the gCG results, they are, nevertheless,

showing signs of reasonable Yroficiency in their use of

some English prepositions.

An ingergsting finding from the PCG analysis is the
similarity in overall accuracy scores for the grade 6L
and grade 10 groups. At'first glance, similar accuracy
scores might be suggestive pf a comparable level of
proficiency in using English prepbsitions on the part of
both groups of learners. If so, how woula one account
for the seeming lack of progress Ey the grade 10 learners,
who have %ad 800 hours of ESL instruction, coﬁpared with

’

only 200 hours for the grade 6L learners?

A closer look at the results shows that, despite -
the similarity of overall accuracy scores, performance

does differ between the groups in a number bf»ways.

F;rsﬁ of all, the grade 10 accuracy scores for three
prepositions (of, ‘with and to) were considerably higher

than grade 6L scores on those particular forms, although
>

Y
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the grade 6L accuracy for on is higher than that of

grade 10 (see Table 9). ‘ |

Secondly, the grade 10 learners produced a wider
range of forms (or gontexts for their use) while partici-
pating 'in the PCG. Five forms commén to the grade 10
PCG speech but found only rarely? or not at all in the

6L PCG speech were: at, into, between, out and in front of

{see Tables 8 and 9). All of these forms had been taught
in the grade 6 ESL classroom some time prior to the
administration Ethe PCG. . Furthermore, at aﬁd out,

as presented in\the grade 6 ESL classroom materials appear
in¥linguistic environments similar to those found in the

grade 10 PCG speech (i.e., look at, and blow out the

candles. See Look Listgp/éﬁd Learn, Book II, Lessons 8,

12, 13, 14, 25 and‘26). One can only venture a guess @s
to why these forms are not attempted at all, or only

.rarely by the grade 6L learners during the PCG.
' ' ™

Finally, in terms of average n;;ber'of prepositions
used per learnér, tabulations based on the PCG data show
that the grade 10 learners used almost twice as many
prepositions as the grade 6L learners. Calculated on the
basis of the prepositions common to the PCG speech of

both groups, the grade lo_leérhers average 13.48 instances

each and the grade 6L learners 7.7 each. The érepositions
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on, in, of and to were 1.5 to 3.5 times more frequent f

in grade 2.0 PCG speech than in the grade 6L PCG speech.

' N\

It appears evident that a description of perfor-_ . d
y mance based sclely on accuracy scores disguises some
L4

important aspects of preposition use by these learners.

Other aspects of use, such as the range of forms attempted
and the quantity of items produced need to be taken into

account in order to more fully describe learners' use

. of English prepositions. / a
/ Errors in Preposition Use -~ PCG
” "On"/"in" substitution errors. On/in substitution Nk

errorsg in legrners' PCG speech occurred most often as sub-
stitutions of on for in and in for on. Given the
pictorial content being described and the linguistic

' environment ﬁh which in and on were used, such errors

¢annot be attributed to Ll transfer. In fact, had the

learners employed such a strategy (i.e., Ll transfer) in ,

-

using these two locatives, accuracy would have been

considerably higher (e.g., directly translating sur la
. S "
table and dans la boqfe, would have yielded the correct

W me mpascaE s

faorms, on the table and in the box, instead of the
¢

B

incorrect forms produced-by some learners, in the table,

; and on the box). In the contexts described here, on and -

s S . . o & o e e e
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in are semantically quite simple (see-Clark, 1973).
Phonologically, on and in are quite different in terms

of vowel qualit;lr. Assuming that these learners under-
stand the meaning of on (support), and in (containment), )
perhaps there is enough phonological similarity between
the twé words. (especially under conditions of reduced
stress) , that learners focusing on communicati:)n roat‘ixe;
than form, produce the wrong logative. It would be

useful to have a comprehension task performed by these *
learners. While it is no longer possible to obtain such
data from these learners, samples of learners' written
English were collected as part of the Lightbown and
Barkman study. A;m analysis 9f these written samples at
some future date would be useful. In the absejce of
comprehension data and ~pny analysis of the written data,
any explanation put forth for on/in j.subsstitution errors
must remain cm\‘g;:tt:ely speculative.

L)

"To" overuse. Grade 6 overyse errors with to were
. Ve < -
relatively infrequent (seven errors), and occurred either

in a context requiring a possessive (e.g., The dress to

»

the girl for The girl's dress), or in sentences such as

They go to the house for They're going home (see picture 6c).




\
! In the first cage, L, transfer offers a possible

‘explanation for the incorrect usé of to (i.e., La robe

3 la fille = The dress to the girl?.

In the case of errors such as go to the house for

going home, there are several possible explanations. The

first possibility is L; transfer; French speakers often

use Ils vont 3 la maison rather than Ils vont chez eux
kY -

for They're going home. Or, it may be that the appro-

priate lexical item, home, has not yet-been acquired by

these grade 6 learners. Going to + noun phrase has been

practised often in their ESL classroom, and houge is a
°’xfai::ly common noun. By combining a familiar structure
and ;exical item, the learner produces an utterance that
is grammatically correct but contextually inappropriate.

i

"Oout"/"at"/"into" omission errors. Grade 10 omission

errors with out, at and into are relatively few in number
and occur, for the most part, in specific lingué.stic
envirénments. Omisgion of out occurs in gpeech describing

pict.ures 3a or 3b (see Appendix 1), whete the student

utterance is made up of the verb blow + the candles.

omission of at, in almost all cases, occurred in utterances S
where the main verb was look (+ noun phrase). Such errors

with out and at may be due to L, transfer. While English
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requires a particle in the environments look (at) the

book and blow (out) the candﬂles, such is not the case

in French: regarder le livre and souffler les bougies.

»

Omission of into occurs in speech describing the

pictures“in set 5, and where the main verb in the student

utterance was bump (+ noun phrase), or crash (+ noun )

phr/ase).' Accounting for léarners' omissions of into is

problematic. It would be useful to have French data

from these learners in order to see what verb the learners .
Ve

employ to describe the jaccident scene ~ cogner, frapper,

foncer, s'8craser or something else.

//,

Uncertain use of "with". In addition to accurgcy

and types of errors, there is one other aspect of the PCG
results that merits ﬂattentiq‘z}:} the uncertain instarces
of with. A relativelyxh’iugh é;oportion of instances of
this item were desig‘nateé uncertain (rather than correct
or g;'_r_g_r_; because it was not always clear .from the PCG
data what semantic relation was intended when a lea¥ner

used with.

- In the vast majority of correct instances of with
identified from the_ data, the preposition expressed a
"having" relation. For example, consider the following

stretch of speech: There's a school with a yellow and
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red clock. With three boys running“té'school. In the

first utterance, the relation expressed by with may

be rephrased as The school has a clock, or noun, has

noun,. .Assuming that the secopd utterance expresses a
éiﬁilar relation, the first noun is missing from the

utterance; that is, (?) has noun,. Normally, where

' sentences containing with ("having" relation)- conform to

standard English usage, Néunl is expected to immediately

precede the preposition. However, in conversation, one

"is usually not as careful in attending to certain

standard language practicgf as one may be when writing
tﬂe language. What may happen, as a re;ult of this ‘
"non-attending”, is a separation of Noun, from the phrasé,
with’Nounz,‘by an intervening stretc;fggfspeech. The
guestion then .arises, how does the listener, or in this
caéé the researcher, locate and identif§ Nounl? A close
reading of English PCG data feom adolescent native
speakers revealeq\a number of utterances of the type

(?) with noun, ; (e.g., It's a school. A clock on it

that says eight thirty, I think. Seven or eight thirty,

with five kids runnina into the school). Perhaps the

Nounl preceding the with is to be considered: (It's a

picture) with Noun,. Or perhaps with is not intended to
’

express a "having" relation. It may be that such ins®ances

of with are being used as "fillers" in conversation, .much

56
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the same way as and.is used for that pu:r:polse by some
‘native speakers. More research is negded in the area

of native speaker discourse in order to better under- ) . .

stand how with is beinq‘used. It is evident from data, = .,

examined in this study that interpreting uses of with
‘can be problematic in both native and non-mative speaker L -
"data, and that evaluation of the item in terms of correct-
ness is not always possible.
- ‘ i
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. CHAPTER V

SUMMARY AND'chCLusonQ

This stufly was undertaken to examine Lz learners'
use of English '‘grepositions in terms of the range of

forms used, accuracy ald types of errors. The purpose

ot o ot it a1

~ was two=fold: (1) to describe prgposition use across

two groups of learners at differént stages of ESL in-

struction; and, (2) Eo describeilearners' use of prepo-

sitions Bi?revealeé by L, speech produced under different '
sets'of conditions. Data were obtained by recordiqg a * “

sampling of ESL classroom sessions throughout a school

year, and also from an oral communication task in which

learners participated durihg the latter months of the . .

same school year.

Results from the ESL classroom data analysis show

that, for the most part, the grade 6 and the grade 10
learners were practising the gﬁme prepoéition forms.
Also,; many of the preposition forms most frequentl;
practised in the ESL 51assrooma are the preposition
forms most frequently used in Engllsh (Stageberg, 1965;

\Carroll, Davies & Richman, 1971).
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™ N h .
The two types of oral data examined for this study

+

did not contain the full range of English preposition
forms, and some of the forms appeared infrequently.

e Therefore, any conclusions offered here can only be
. tentative.

-

A comparison of the' ESL classroom and PCG accuracy
5 O )
scores suggests that frequent practice of correct prepo-

w

K sition forms under highly controlled conditions does ‘not
ng:ess’arily lead to equally correct use of the same forms
when .Vthe L2 1§arners are engaged in a‘freer, xlnore communi-

’ .. cative langyﬁ actjjvity. A case in point is on/in.
v These forms were taught early and practised often. Accu-
racz;r was high'in the classroom, but PCG résults indicate-
that these two locatives are still problematicg, for the
learners. Alth::ugh not native-like in their use of
English prepositions during the oral communication task,

learners are, ffeverthaless, réasonabl’y proficient in v

P
-

their use of some Eriglisl’x preposigions. :

Similar PCG overall acéuracfy scores would seem to
\ &

suggest shat L, learners become fairly proficient in
- using some English prepositions ‘in\ the early stages of L2

learning, and that accuracy on that class of forms then

-

increases relat%yely little and levels off somewhat.

\ ® . 4
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-
ovemall accuracy f:ﬁiTns almost static, there is progress

in otbpr aspects of prepositioﬂ use: prepositions appear
N v ( !
more frequently in sgpeech as L, learners generally talk

‘ " 'moré, and they attempt to use a wider range of preposi-

Y

» .

o i tion forms. However, kdeping in mind that this study/ was

o '.choss-sectionair‘agy statements concerning the develop-
mental aspects of 2 learners' use of English prep'osi-~

tions need to be Q?bstantiated with longitudinal data.

In the absence of more kinds of data, any pedagogié&l
. R -y .
bugggstions concerning the teaching of English preposi-

&
=  tions to L, learner$ would be premature.

" Implications’ for Future Research

» In this“study, English preposjtyons, as well ‘as
- ’ :
verb particles having a similar form were included
) ‘ L4
together in all phases of analysis (see Chapter II).. It

was pointed out earlier in this study how, from a gram-
. ' . - S '
marian'e point of view, delim;ting the class of forms
v - .
which are English prepositions remains problematic.

\< Preliminary findings from an

P t .
Language Learning in Adults", 1979) suggest, that it is
g -

= . difficult to learn a range of Ené;ish‘phras;l verbs

‘until the. semantics of the particles thémselves (e.g., of,

S - 4
for, up, etc.)” has been .mastered. It is evident that

LY

* > »
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ongoing L. study ("Second -
, 2

L 4




4

s, @axamined.

14

\

L 4 ! . »
for the purposes of L, research, some means of dis- i

tinguishing between English prepositions and verb pav-

ticles needs to be devised; and a?y regearch reporting

° -

“

The next point I wish to made &oncerns the nature¢
éf some types of L; data and thS—Gonditions under which
the target lgnquage i; prodgced by the learners. A
fesearcher intending to use L2 classroom-interécticn data .
is not xn/control of a testlng instrument chosen or

designed for purposes of hls study Rather, he is an ~
observer, with no control oyer such things as the language ‘
features ‘produced by the learners, the frequency of

practiﬁe of particular items, or the donditions df prac-
tice. Thus, the useéﬁlness of classroom data for L2
researig’may vary, dependlng upon the classroom condltlons

under which language was produced, and the particular

interests of the investigator. .

a

As has been indicated by the findings of t®is study,

L2 speech produced by legrnera 1n their ESL classroom may

Y

not necessarlly reflect the learners' real ability to use

the target language. In L2 classrooms such as the ones

-investigated in this study, where students'’ ?se of the Lz

4

L | '
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' kind of data is used, the methods of analysis will have ' ‘
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‘ \

is highly controlled by the teacher and the mq;erials,

any inferences concerning learners' ability to use the

r

iz must be stbstantiated with additional data.

Some of the eariier L2 studies investigating lear;ers‘
use of English prepositions pave employed such dat§ ggl—
lection instryments as multiple choice tests, cloze tests
or grammaticality judgement tests ke.g., Oller & Inal,

1%71; Khampong, 1974). The researcher controis all of
tée language contained in such tests, except for &he
particufar featﬁre under investigation. One can see how
analysis of the df%a oﬁiained by these means is fairly”
straightforward, because the range of possible»responées, -
is relatively restricted. In data collection methods
such as thqnoral comm;nication task used in this study,
where it is the L, lea¥ne5 who produces virtually ;il

of the language data being examined, semantic and 1
syntactic analysis of the language produced can be dif-
ficult, and in some instances not possible. .In o:@er for

the results of analysis to be interpf&t&;le when this

to be much 5257\25£eéaely‘specified than they have been-

in the past. Thié is so because the range of language
produced during tasks such as the PCG is less restricted

than the range obtained using other instrﬁments.
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When using instruments such as thé PCG,,sévéral .

addit§ona£ procedures can be included during the data

collection period that should prove useful in subsequent

analysis of the L, data: (1) the L, learners perform the

same communicatiog task in#their Ll' as well asfin"the

target languagéf"wii ﬁata pfovides plausible evidence 'y

for determining if inerrors are due to transfer; and,

(2) native speakers'of English perform thée same communi-

cation task as the qu}eayners under investigation.

Native speaker data can be an aid in evaluafing what

constitutes appﬁopriate use - syntactiéally and seman-

tically - especially where linguistic descriptions are

incomplete (for native speaker/ESL .learner comég;ison of

other language features, see Lightbown, Moro & Malcolm,

©1981). v

-

In conclusicn, I would like to suggest that detailed ’
studies of particular grammatical structures using a
variety of data types can a valuable tool for the field
of second 1anguage resear . Focus on a particular set
of stfhctures produced by L2 learners uander varied k
condltlons not only provides a clearer view of their
abilities than analysis of a single data type, but also \\
reveals problems of linguistic description and second
language performance gnalysis that might otherw;sé have

remained covert. The realization that problems exist is,

of course, the first step toward their solution.
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