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‘and for more effechve instruction in writlng skills, The ‘present

Btudy deafs empirically wvith both of tyese problens. An- 1nstrument .8

» tions, are correlated with precis-writing skills, 3 '

‘Underg‘raduaie Studies in Bnglich in Canadian Universitigs (Prleqt-
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, _ CHAPTER 1 L )

, . . INTRODUGTION - § L
>~ . , . " " R , .
CONTEXT OF THE STUDY ! - L . ‘&

/ The low degree of literacy of high school and urniversity stu- P

dents is a cdusze of increasing concern since educators are finding

the acquired writing s%\)\ls of students to De inad'equat\ With o  ,,

this decline in the qual\ity of writing performance among tudents,

tlere is a need for improved means of assessing writing abllity

i vt g

to measure composition m‘iting 1ia developed and tesd;ed,‘___'g_lgg test
results, which assess varlouq aspects of students® written-composi-—

Recent studies (Munday, 19763 Ferguson & Maxey, 1976) ‘have ghown

that writing ability iBs indeed decl'mlng." The Assooiatlon of ' . o

Canadian University Teachers (ACUTE) issued a report in 1977 On

-
7 the university; the objective of this comnnttee was %o develop "a

-technical papers" (Boyd Note 2). ., - .

ley & Kerpneck Note 1), indicating that there was considexrable
documentcd evidence.of a decline in thc 1ew)e1 of writien per!‘ormance
and articulateness of undergraduater- in Canadlan sc,hools. At Con-— ,

ordia University, a "Literate Academlc Comnunicatlon Enhancement
Committce" (LACES) was formed to stqﬂy the 11'tera.cy problem within

/

configuration of tés’cing anq. learning activities, autdha'ted whezéc'—‘l“'"‘ o
approprmte, which will be adequa’ce to engble unlversn.ty enrollees

to attain crrberlon 1evels of performance in wr:Ltlng academic and

. B ’ Q:\ . . -
The asscssiment of uritten performance has long baen of serious *

“concern to those educators interested in appraislng the a‘b:.]:lty of

stidents in~'the use ﬁo'ﬁvf the English language for the purpose of ° !
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;
_degree of test stability or consistency, and ‘test va.lldlty, vhich % ',L

ulum, and student pkacement (Mehrens % Lehmann 1975 p. 8); Most
. 4 9 ?

¢ yield 1nforma}1on specific enough to help in the making of educa-

\ IS ] .
1 L . \

AN .- .
" communication" (Car‘twnght 1969, p./g‘j) An accurate appraisal'

.
-

of wmtten performance req\n.res Jt;he selection of .relia'ble and

val:ui' testing procedures est reliabildity Wthh represents the
290, Qﬂ Y

represents the degree to which a test measures what it is supposed

1o measure, are essential characteristics of standardized testing

procedures (see.Tuckman, 1972) Tests' of writing a.‘billty rarely , \ - /
display 'both validity and relia.'billty.\ P

' After an examination of the tmost commonly used standardized
tests’ of writing ability, I)ella.—Piana‘ Odell, Cooper, and Endo
(1976) conoluded that these tes‘ts lack validlty; the teﬂts fail ' \ ‘ J
to measure what theyfpurport to measure, namely, $he ability to oo ~ i
write, Since standardized tests of wrlting ability consist almost ¢ ‘

ent:.rely of mult:.ple-—choice 1'tems, the skills that are actuallyJ DOE

being measured are recog’{xl{t;.on skills, and not active pro&uctlon
skills, . o \ T '

In ad[i;i;tion to their lack of'validityi,’ objeqtive tests measur-
ing wmting a‘mhty suffer from another serious draw’bactm’they are
not useful in the maklrig of cex);‘rfain important educa.tional decisn.ons.
'l‘he "ultlmate" pux:pose of a standardized test ik to aid decision®
mak:.ng, espec;.ally with regard {o the following: diagnosis of‘
learning dlfflcqg,tles, determination &f the sequence of skills

stus\engs need to learn, evaluation of learmng outcomes a.nd curric-

of the videly used standardized tests of writing ability do not

©

tional decisions,

: w
Irra 19TT report issued to thé Ar*&'r)i‘acu.lty Committee of Concord—

(ia T Unlversity by James Whitelaw (No}e 3), the need for a standard-
ized, valid, and relxable test of writing abil:-ty to aid in making
d301810n8 is stresséd. The use of a good dia.glo ic tool would
represent e significant step towafld alleviating the problem of the
declin:mg quaél\i\ty in the wrxting performance of Concordia University

student 8.

° -

'I‘he nost obvious way of measuring wnting ability is to use
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genuifle samples of writings uA32£ngugte'é;say test of writing
S 1s velid by aefinition; thet is to. say, it has face.velidity
& ,' since it requlres the candidate to perfarm the actual behavior - a ‘ .
o a"": shiich is belng measured" (Eley, 1955, p. 11). Rellab1litg/§rob- <
"~ léems arise, howvever, with the assessment of ectunal wrltlng. ’ . '
Difficulties become evident in controlling the many'varlables

whigh exert an influence- on the writing of compositions, and on

the subsequent evaluatlond of these compositions by raters, The

writer varlqble, the rater varlable, and the asslgnmenf variable
- are included among the basic _sources of error in soorés on tests
measuring actual writing performance (Braddock, Lloyd-Jones, &
Schoer; 1963). ‘ )
oot There is a need for more adequate tests of writlng ability, ' N
~ the first part of the presqnt study is concerned with the develop- .
ment of an lnstrument for tesﬁing writlng performance.that is -

valid, reliable, and useful 1n educatlonal decision-making. The ‘ ' .

{ second major concern of the study is to extend the existing body N
‘ of 1n£ormat;on o writien coﬂposxtlon skills so as to have an im-
‘pact upon the design of instruction in writing skills, L i
a In a 8 udy conducted® in 1974, the National Assessment “of Ed-
ucational Progress (HAEﬁ? project ‘investigated the educational ' \
achisvemept of various-age groups in ten different learning areas.
R in comparing the results yith those of a 1969 HAEP study, the
‘ projsct revealed a decline in the quality of writfng\performasce .
among students agqﬂ 13 and 17, ‘Bvidence of a widespread decline - °
;‘Q ) in writing ability is increasing. Th;‘College.Entrénce Examination
Board found a decline in verbal scores on the ‘Scholastic Aptitudg\;_
Test (SAT) that began in 1965, and showed the largest drop from
'1975 to 1976 (Harnischfeger & Wiley, 1976). - -
- Students are thus entering‘university with lower le¥els of - )
writing ability. In the NAEP (1974) study, ii,was found that the

poor vriters produced shorter, less cpherent compositions which

displayed less styﬂistic sophistication, simpler vocabulary, fever
“ complex sentences, more gentence fragﬁbnts, and more Tun-on sen—
'“tences. The percentage of compositions writtén by 17-year olds

i




that were shorter than four sen‘tencee rose from 135 in 1969 to
204 in 1974 (neﬁhoar, 1976). : '
. Inetruction in basic writi{xg skills neede{ improvement for aiding
_ g g students who are poor ‘writers, The NAEP (1974) suggested thad. stu~
€’ 2 . dents h e access to remedial writmg classes in:order to develop
Jneeded 81(1118. 'I'o fp.clhte.te the design of effective instruction
in writing skills, it is important to have a thorough lmowledge
R of what these gkills involve, There is a need for basic develop—-
‘ mental work in 'Ehe’analyéis of v':riti\ng sKills so that the groundwork

ment of the evaluation of skills (Della.r-Piana et al., 1976). .

In this study it was, thought that an investiga‘tion of the
relationship between precis-writing- and composition vtri’bing would
be of value in shedding light on fhe a.na'lysie of writing skills, -

struction in written composition.
M . A precis is a conoise restatement: of the main points and essential

P ©+ and would have imphcations for

//‘

) information- of a‘'text, preserving the order, emphasis, and tofe of

’ tign in precis-writing has been neglected for too long, and the time
_ )Q come for reinstati.ng i‘ts 1mportance. ) .
&fh The characteristics of a well-wr:.t’ten precis are mnalogous to

.

e cha.:l."‘acte_r:l.stics of a well-written tomposition: coherence,of

ideas, clear expres‘sion of rriein ideas, conciseness and precisenese

-of language, effecgtive o&'ganization of ideas, exclusion of irrele-
.\ vant information, and syntaotical accul:acy (Ford, 1960) Donley

' ' ten composition and precis wrrt:.ng, "the essaq plan being a 'precis'

done in advance," ° .o o~ cN

- En studying. the- effeete of a pree:.s—ty'pe of writing task on
c ' written performa.nee, l{:mot‘ (1975) found- that the task of writing
lan assiggient in 50 words on less, served to eneéurage conciseness -

«  the precie form of writing would be of value, if the skills 1nvolved
~ in precis wri'ting tra.nsfer 4o other i.mportant fo(gme of written

2

T

‘eould‘be laid for the improvement of instruction and for the improve-

- : . the original (Kingston, 1958). ‘According to Donley (1975), instruc-

and precision of expression/ This may indieate that instruction in -

o -

g1975, p. 213) maintains that there is a "direot, l:lnk“ between writ—

)

erp;reseion, such as conposition wnting. 'I'here is & need to : ‘o




examine more closely the’ rela:f"ionship ‘between px"ec-is writing and,
written composition; the second part of this study v;ill focus"* ]
on an exploration of thi’s?rela‘tionship. \ to ‘ .
STATEWENT OF THE PROTLEM '

1

The Standardization and Validation of g3 Test Ingtrument To - :

Measare Written Composition Skills al

. The problem to be investigated in the firsi{ part of the thesis

is the development of a valid, rclimble, and useful test instrument )
to measure writing ability. A test in writien composition, consist-
ing of & rewriting task and .a set of explicit instmétiona, was
develuped. Measures of 'é}{e test's validity and reliability wers

¢

qbtainéd. . ,

The Relationship Between Precis~Writing Skills and Wmtten A
Composition gkllls ' . ‘

The second problem studied is the relationship of precise
\xI‘l'tlI’\{’ performance to composn.tlon-v riting performn mee. Preci
writing performance is represented in tne study by scores.on a test

measuring thlrteen basic prec:.o-wmtlnfr skills:

. 1, Choosmg. the ma:n ldea of a paragraph. - , s
2. Writing the main idea of a paragraph.

3. Recogﬁizing the relationships among the main -

ideas of paragraphs. C ‘ _ R .

. }} Chooging the main idea of & text, K
5. Writing the main idea of 3 #ext. '
6. Choosing the best paraphrase..
'7. er_ting a good paraphrase. . ‘ \
..8. Combining simple éenfmoee. - v, - .
b 9.. Condensing a sentence to a required length. J ‘

10, Combining, condensmg, and pa.raphraawg related,
" pentences into one sentenpe of a requlréd N
1ength, )

11, Writing an outline of a given text, - %
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12, Writing a clear eentence baeed on outline points,

13.. Writing a precis of a passage to s required lengthl

B Perfoma.nce in written compositlon is represented by scores
on the: tes‘h instrpnent developed in the flrst part of the study.
" Each of the following ten aspects of the written composition were
evaluated- " N .

Al

-1 Orgam. zatn.on

2. Clarity of main idea y - . °
/" 3. Argument development \
4. Effectiveness anci 1ogieal develognent:
of conclusion
5. Paragraph development
‘ 6. Relevance of used 1nformation S
5 7. Approprlateness of word choice
8. Grammatical and syntaciical accuracy
9. Cohoiseness of language . R

10, Spellimg accuracy

It was hypothesized that scores on the i;wo"teéts meesuring )
writifig ability wonld be substantially,correlated, so that it“would
be’ pbssible to get an indication of “how precis skiil‘s contribute to
. written composition. In this'study there is no investigation of
~the direct trangfer of skills from precis'wri‘cing‘to tt;ritten compo s~
ition, Before such a study is executed, it is impor‘tant to first
determine if there is a streng relationship between the two forms
of writing, and if certain skills show grester degrees of -relation- ,
hip than others. Those are the cbnceme: of the present study.

- * . r:
‘SIGNIFICANCE, OF THE STUDY

The Standardizat1on and Validation of a Tpst In,étrument To
neas@&wrltten Couposlt.n.on Skills
Most of the standardized usged 'to measgure writmg a‘blllty do

not, in’ fact, meagure what they purport to measure., Also, they

3
* . LN
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do not piovide enough information that would be useful in the = -
making of educational decisions, such as those.dealing with stu-
dent placement in Engli.éh courses,’ and with instﬁotional‘ counsel-
ing. The tests do not reveal the s‘tuden‘t's specific weaknesaes

for dlagnostlc purposes or mmedlal work. The present study '
represents an attempt to develop & test of writing ability tha’c

Jis valid roi1able, end useful in educational deois1on-mak1ng. -

'
L0

The Relationship Between Precis-Writing Skills and Written
“Composition Skills ' a ¢

Effective instryctign is needed in basic language skills for .
all levels of instruction., The focus of this study is on the un-
derga.duate level of instruction in written composition., The intent

;\Mthe second part of the thesis is to address the problem of
declining writing sk1lls by contributlng information for bas:.c
developmental work :m the improvement of instruction in written

- composition. Should a high deg:c'ee of correlation be found be- 4
tween performance in préﬁls-wrzting and performanc§1n weitten
oomposition, sapport would be given to the view tha%t instruction !
in precis elcills i:ould be of value in improving the ability to
iﬁl‘be compositiong, At the minimum, such a c’c«rrelahon would justi-
ﬁ more conclusive experimentatlon and thorough s‘tudy in the ares.
)i

General Sigmificence of the Study - ‘ , \ |

\ Both parts of the study are addressed to the problem 6f /

dec‘!ining wrl’tlng skn.lla among unlversz.ty undergradua'tes. The

Pirst part involves the development of a test in.written composi~
tion that would serve to i'mprove the assessment of writing ability; *
the second part is an explo:ia'bory 1nvestigat10n of writing sXills
‘wluch will hopefully lay the groundwork for more effective instruc-
tion in wr:.tten oompoaition. Both of these concerns are in keeping
'with the definition of educational technology issued by the British
National Council f&:; Educational Teéchmology (1972) ass "the devel-
opment, application a.nd evaluation of sysfems, techniques and aids

tQ, improve the process of huwnan learning," '

———




-there is a need for improved means of &ssessing writing. ability
. R ?

and .for additional research in the realm of writing skills in order
to improvg ins'truétioh in written composition. Tﬁese two *neqe&s
constitute the focal points of this study, and have been described
in the first chapter, . B il
The next chapter will provide a comprehensive review of re-"
search relating to the two probdlems descri})ed in the chapter. \
Chapter Three will provide a detailed desoription of the methodol-
ogy used in the study, including design and procedures, as well as
a description of the test instr'gment developed for-this s‘l:\ldy. The
last two chapters will provide a. desci‘_iption of fhe results ob- \

tadned, and a discussion of their implications,

s
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In the fert chap'ter, the two problems of the present study
were introduced: 1) the standardization and validation 6f a test
instrument to measure written composition skills, and 2) the .ro- ) ' \
latipnship between preczs—writing gkills and wr:l.tten composition
skille, The " sﬂeco cha.pter will: proeent re)’le.tedxuresearch onQ:the .
following topios: the act.of writing, the problem of va&idity ’in '
o'Bjelctive tests of writing, the problem of (Eiﬁ g%ty in tests of !

actual witiné, the task variable, criteria and sc o8, _the rater o0

varia.‘ble, test conatruction, a test to measure syntaotio ma.turity,

the teaching of writing sldlls, precis writing and written compos—-
ition, . . ’ ' .
L% DEE ACT OF WRITING A
. ‘ An unders énding of the writing process is of’ value in the
L F . ~ undertaking of esea.rch in writted composition. Most def:mi‘tions
. ~ of writihg do nbt provide us with insfght into the ‘actual process.
e, of cp.mposi'pg. In a2 typical definitiop,&cqmposition is described -

as including: -"the mechanics of parakraphing, punctuating, and
capitalizing, and it considers morphology, syix'ta.x,l and -semantics
‘ to the extent, that they effect commmnioation” (Hook, 1965, . 13). "
T This type of descriptive definition does not contritute to s’
- ) a\ real understanding of writing. S - R
A desoription of the process. of writ;ng as 'a complex ser:k.eu

' K © of activities is provided by 000_?61' (1975, P. 113): C s
' o : ACpmpoaing involves prewriting geatation (varying from minutes
to months or years)s planning the partioular piece (with or

without notes or coutline); getting started; making contimmous R P .




Y

. . ’ ¢
R e o s o« . s st & o

RIS M e~

"the period before The actual commencement of writing, than did

' think about the purpose of their writing. The better writers also
spent signifiocantly more time in rawsing what they ﬂad written,

. The. B:Lgmficance of the- prewriting and rewriting stages has 'been

. largely ignored in resea.rc;h on writing a'bility.

: sideration for these phases of writing in the testing of yriting

~d.urfu.ng pretesting end posttbsting,

‘dooisiona about diction, syntax antl rhetoric in ralation to-

" the intended meaning taking shape; reviewing vhat has acou-
mulated and antioipating and rehearsing what comes. nexts
tinkering and reformalatings stopping, contemplating the
~finishec1 pieoe; and perhaps, finally, revising,

The complicated activities inyolved' in wr?.t_ing are only now .
beginning to be studied; there’ are few studies on the act of writing
available for informa‘b:.on. A study Yy Stallard (19’(3) investigated
the wr:.ting ‘behavior of good student writers in high school, He
found that better writers spent more time ‘in the prewriti‘{g stage,

studeénts ra.nd”omly pickeds the gooé. writers utiliged this time to

Sanders and Littlefield (1975) maintain tha‘t the lack of con-

performance account for the lack of improvement found-.in research
involving pretest and posttest writing of compositions., In their
study thdy found that writing 1mproved s:.gniflca.ntly when students
vere allowed.to engage in longer ‘prewriting and rewmhng gtages -

In discusaing the importance of the prewriting nstage, Della»-
Piena et al. (1976, p. 35) describes prewriting.as: -
a prooess in vhich we examine new :.nformatlon, seaxch back
through our own experience for relevant associations, soxt
out the ‘Values, feelings angd ideas we ‘bring to the ta.sk at
hand, Asg we engage 1n prewriting, we bezin to formulate
assertions or hypotheses that will becéme %;he substa.nce
. of initial draft...On relatively short notice we must de—
cide-how we think and feel and,; hence, what we shall write
about a given issue or )f?roblem}; And sometimes we'oan't -even
~  aseume that the topic has been neatly defined for us. We
may have to define the problem in ways that will let us
' v o BN )
oo L N
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thinlc and write effectwely. . C
This prewrit:.ng period, during which material. is gathered

and given form, is cruoial in produoing a good piece of wrifing:
A gqod essay cz_a.n be produoed only if the author considers
the material that he has on ha.nd: what he wants to do with
it, and the audience for whom he is writing before he beg:\.ns

. to write (Judy, 1970, p. 302) '

The nrecorchng of santencas on paper is the final stage of the com—;

posing process,. and 11; may be the'least significant-one (Douglas, \
1970). According to Canby (1926, p. 25): "The moments of actual
. composition are those between the ﬁlﬁh of an idea. and the setting
down of the first word," Li‘htle 13 lcnown a'bout the operations
which ocour at the time of this inl'bial ofganization of thought’
into wrltten vord, and it should be an sbvious focus of future re-
search. More knowledge of this stage would help in the improve-

" ment qu instruotion in written composition, and also in the evalu-
stion of writing ability, , - ' “
-Revision ‘of one's initial attempts at writing a composition
is another significant phese of writing (Pouglas, 1970; Mar‘weil,\'
19745 Hurray, 1975). Della-?ihna et al, (197§,‘p: 34) describe

rewriting as-

& continual process of dlsoovery in vhich we make substantial
cha.nges “in the 3.nitia,1 draft, 4élating jdess in the draft
{0 new information, re—thinking our initial sense of, what

our 'l:op:Lo is, how we féel about it, and what we're frying to

‘accomplish by writing about this topi.o. L

‘With regard to the signzflcance of rewriting in the the teach~
ing of written composi'tion, I)ouglas (1970) suggeeta that it be
used .as a teaoh:mg technique. THe submission of rough dra.fts to
an instructor for the purpose of rec%ivmg editorial comments,

A and the expected subsequent submission of segond and third drafts,
would result{ h:'n;‘a greater c:citical awareness of the writing process
in the’ student, ‘ .

Maxwell (1974) deories the faot that rowriting is not con- ¥

" .sidered o be 1mportant in most tests of wri'tten oouﬂposition. )

‘
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He refers to the 1974 NAEP Writing Study as "The.ﬁgtional Asseso~
ment of Rough Draft Writing" since there was no provision for -
students to revise their work, and observes that this fastor must
be borne in mind when 1n1;erpreting the. results of the stud,y -
What is measured is. the ability 'tc produce a rough draft wit)min ]

‘“"a limited amoun't of time, and not»'the a'bility to produce a polished
final version of a composition, - )

) The 1mportance of thg prewrrtmg and rewrrhng stages in the
production bt a wntten composit:.on was taken into account as part -
of the ratlonale for .the development of the test ins’crument in '

( this study. Briefly, it was thought that -providing students w:.th
a "first draft of rough notes" within the tesy would ‘serve 'to
equalize prewriting conditlons}u.a.nd help prévide a better measure
of the aﬁility to write than most other tests.. The &evelopment
“of the test instrumen‘t%.and its rationale, will be described in

. more de'tailz in the chapter on methodology._

THE PRO'BLE!'! OF VALIDTFY TN OBJECTIVE TESTS OF
| Validity, broadly defined as "the degree to whicit a test is
capable of achieving certain aims", is tHe most signifiéa.nt char—
acteristic of a test ('Mehrens & Lehmann, 1973, p. 124).° A test
which does not’ measure vhat 1t is 1n’cended’§) measure is not a
valid test, and’ rloes not provide us with the useful information

we need a\‘bout students? ability. Two types of wvalidity, oriterion—-

" related valisg.ty and content validity, are relevant to the present
study. Criterion-related validity 4is estaeblished empirically ty
°oo~rre1ating‘ test scorea with an inde;;endent external criterion;
content validity“is determined by stud.ying the rela'tionship be~
“{ween ‘the test and thedomain which it jis supposed to represent

© Predictive validity, a type of criterion—related velidity, in-
\ volves_ correlating tesﬁ) goores with relevaxft measures obtained at
later date, Many standardized objective tests of Wnting claim
¢ possess predictive validrty, and are successful 1n predicting <
The Sequential Tegts of.

\ "or about which inferences are ta be made" flvlehrens, 1976,-p. 33).

certain types of future performance.




Educatioﬁal‘?ﬁsgrasé; Writing (s'i'EPw).and the Scholastic Aptitude.
Test (SAT) nave Deen noted £ predicting .success in undergr‘a.dua.te”
ﬁ?gl;lsh classes (Cooper, 1975), Lollege Entrahce Examination k

". Board Achievement n English Composition (ECT) gcores are
"alsa used as predictors of first-year English grades (Foley, 1971).
The ability of thess tests, like the §AT for example, %o predict
school success is coming into questibn, ow'ever, as 'a recent de~
cline in the predioctive ability of the SAT is being o‘Bserved (Dal-
ton, 1976) :

P

, ' o
The most con\monly used tests ?r/fneasure writing ability among

sizable _groups of students are thestandardized objectivé tests,
.and not tests which elicit student writing., The objective tests

-

consist largely of m{xltiple—ohoice items, in which students are

. .
- s oty B i et s -

asked to choose answers fz:om a g@van set of fixed responses, 4
less frequently used objectiwlre test of writihg ébility is the in--
. terllnear test devered by the Educational Testlng Service. (God—-
- ghalk, Smneford & Coffman; 1966). In this type of test, students

H

- must edit.poorly written passages by correcting the errors, i.e.,
'By crossing out the mistakes and inserting correct responses.
‘I‘hese objective tests of writing ability do not require the
atuden‘t to produce a sample of’ wrlting. In reviewing three of the
". most widely used standardized tests, the STEPW, the McOraw-Hill
Basic Skills System Writing Test (MEBSS), and the Missouri College
English Test MCET), Della-Piana .et &l. (1976) maintain that these

tests serve t0 measure very limited aspeots of.the writing process.

&

¥

~Paying little attention to the importance of creating one's owm .
. alternat:wea in writing, the tests focus on the ablli%y to choose
' "‘J h correct 1‘99)3011388 which is a ‘recognition skill, s,
ll ) < The basic problem wi‘tlr these tests is their lack of: content
validity, defined by Lennon (1976, p. 46) ass . P
- the extent to whioh a subject!s responses to the items of-a
‘test may be considered to be a representative sample of hise
responses to a real or hyp’?hetical universe of - eituations .

which together constitute the area of concern to the person_

interprating tl;e test.
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e . ‘I'héV objective testbs of writing dbility do not have content validity

F

becauso multiplet-choice items rannot fade’,quately re"prlésen% actual

hd i
)
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o wrict‘ing responses, It is claimed' for example, that, the MHDSS _ ) ..
‘ "meaﬂures the student's’ slulls in wr;tten com%osltlon", yet the :
7 ’ studen‘c merely. engages in recognition responses—-it is not re-

.
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c_mired of him to produce a” sample of wrlt*:.ng (Della-Pia.na el a.l.,

o
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1976, p. 32). Important skills of written compos:.tlon, such

x

‘ a.s the dcvelopment of an 1dea na,nd ‘the o%'gamzatlon of thoughts, - . ’}(
are not tapped in objective tests of uriting.‘ ’

- B _Because of the Imck of content validity in these tests, they

- " have been discredited by researchers interested in’ a genuine evalu-

‘ atiqn of student vriting ability (Stake, 1967; MoColly, 1970;‘Coop- -
er, 1975; Cohen, 1975). Maxwell (1974‘?l p. 1254) puts it succinct- -
y: ' . g - - ) ‘, T

* ) .7 Natibnally standardized tests of ’ciie ordinai:y variety are _— 1
v -,“ ' ‘ scandalouslz'r inadequate in that they try to measure sofﬁething " C\-"
. by not measuring i, Asking students vhether the style in ’

. Passage A is better- than that in Paacage 8 cannot logiyelly

£ be called a gauge of whether the students themselves can .,

-

SRS

’ -~

. ‘ a.c‘tuall;y vriteyo

' s The lack of content validity of the Qbaectmve tests of wnting \ \
‘ ability ch.squallfles them from use as diagnostzc ‘tools and in the ‘ /d -
S ’ meking. of educational decislons. Marshall and Hales (1972) note '
-that sta\ndard:.zed tests are useful in the measurement of growth of ' “ .
v R ablhty, in placmg students in classes (for screening purposes),

in grouping students on the ‘basis of expec‘ted perfcrma.nce, and in )

. .identlfymg individual strengths and weaknesspa. Mehiens. and Leh-. {

' \ mann’ (1975, p. 8) Maintain that e “ultimate purpose" of sten- -

—’ dard1zed tests is to aid 1n tHe making of educational decisions, . \‘ .
, and 1nclude the fdéllowing m 'the:.r list of the purposes of stan~

‘dard:.zed tests: L ] -

o .

‘Instructional ' ) v o« oo
o ) Pirposes C ) (\é - LT
ot . Evaluation of learning outcomes S ST )

N . Evzluation of. teq.ching . ' ' v
N y ' | Evaluation of curricmlu;p\ - ' ‘
. . ,ﬂ‘“‘xl’"\' ‘ s 7 » . . ‘




Ingtrudtional Purposes . (cont. ) -

Learning diagnos:.s r . -

D:.fferen‘iial assrxgnments within class L.
Administrative Purposes = L ' -

-Selection a . .

Classification
>P1acement 1 _
Public relations (information)
Curriculum planning and evaluation
_. Research Purposes |
The informat;.on\ derived ‘frox’n standardized tests of-wxiting
ability is limited,.-ahd the gingle score that usually r::&ts
. is nc}t of" much use in maki}mg ‘educational decisions (De‘lla—Piaﬁa
“ ‘et é.l.,‘ 1976) Although some of the tests may be 6f use ag pre-.
dlctors of success in school (in' English classes), problems arise
wpen\,the data Obt ained fro\these tests, such as the SAT, are in- "
3 terpreted as '“bcing true indications ‘of writing ability (DPaniels,
' 1974) Infomanon derived from objective testé of writing abili~
- /\‘u should not be used to fulfill the 1nstructlona1 administrative,

and research purposes previcusly mentioned; if the tests lack con-

tent valid:i‘hy and do not measure what theSr purpdrt 1o measure, ’

, namely, the ability to write, then Wgey spgul,‘d not be used in the
mal::ing of educational ldecision‘s that require a valid measure of
writng ability. -

After conducting a survey o%‘pu'blished tests i%\glish,

i Wood and Pooley (1967) adviced school administrators to irterpret
R test results carefully, keeping in mind that a linited number ]
of skills i measured in such tests, ond not the entire ronge of ©
sk;.?.lwinvolv'ed in the writing pz\‘bcess. ' | . . C
ot » 'I’HE PROBLIZY OI" RELIABILITY IN TESTS OF AC'I'UAL URITING
- . Rella'bility, “the, degoree of consn&tency between 4wo measures of
e e ' )h ame thing",’ is, the second signjficant characteristic of a test

- ine ent (mehrens & Lehmann, 1973, P. 102). The populari,ty "of
the standardlaed objeotive tﬂoﬁ wr:.‘t:.ng a.bi,e.ity is 1ar@®ly due

\ «
, o L . , ,

; .E '\ “. “;




.
.

[ e Rt sk e mm en e we % e e A m m_—r o o
(e 4 g - - i - ot e - -y

~ . ' é' ' . _ P
b ot ( o 'W\ B
7 - N . . A 3
E . * %o the easc. in grading and the reliability of (grading, Reliability,
’ .or reproducibility of test scorés, ‘is easy to hieve in objective

tests if the test items are adequate, that is, if the ‘test direc~
tions are clear and the test ;.tems are not
Also, the more sampléé of a student's performance that are avail-
able on 8 tes’c the more reliable will be the assessment. Objec-
. tive tests, usually include a large }num'ber of indlviduc.l mesasures,

or tegt items, while writing tests are limlted to ’a small -number

of tasks (Hexrris, 1969).

reliab2lity of an objective examination include the lack of uni~

Other factors which influence the test

formifty in testing conditions and veriations in the perforfnance
. (( (such as 111ness) ’ _ '

In usxng tests to make any type of educational decision, it
is necessary to obtain an estimate of the reliability of the test
instruments, Reliability in assessment has‘been thle criterion
. in the selection of tests to measure writing 'ability rather than '

| vplidity, belause the value of relighility is thought to super-
- cede the value of validity (McColly, 1970).

ment specz,allsts have crltlcized conpoeition tes ts. for being

Lducational measure-

wnreliable for two basic reasons
of gradlng compositions, and 2) variations in student perfo
due to the ass:.gnment of different toplcs and as 2 result of tak-
~ ‘ing the test on different cceasions (Harris, 1969),
o @ After conducting an eanly ey;oeriment studying the assipnment
o " of values to written work, .Jta,rch and Elliot (1912, p, 454)

Q) noted that:
[aY

.- The first and most startling fact 'broufrh”c out by th:Ls inves—
tigation isg the tremendously wide range’ ‘of var:.;.t:.on.... ~
It is almost .ahocl‘in{*...to fmd that the range of marks )
glven by different *teachers to the same paper may be as

larL/as 35 or 40 points (apparently out of a total of

N~ : 100 points),
In tracing the historical deveiopment of the controversy over the
A W7 © ' use of the objective tecst of writing ability versus the use of
q.j * e ' ' [ " ) .’ . !
2 . - . ) /
- s . '

of the test taker due to conditions beyond the examiner's control

ambiguous (Wesman, 1976).

1) the subjective naturc of the

o
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the essay-type examination, Pilkington (1967, p.8) notes the

persistence of the problem of fairly evaluating the writing abil-

ity of students:- ’ "Attempts to find a more satisfactor} solution

- have ranged fro% judging students on the basis of a single essay-

type examination to the use of purely obaective testing procedures.
Recent research (Braddock et al,, 19633 McColly, 19703 Dieder~

o J ich, 1974) has shown that reliability oan be achieved in test®
medsuring writing ability that use actual samples of writing, wlier

, . ¥
the following sources of error,are taken into account: the task

variable, the rater varia.'ble, and the wrrter variable. The writer
variable is a source of error’ for which the examiner has no con-
trol; Braddock ot al, (1963, 'p. 6) desoribe this variablet

When one evaluates an example of a student's writing he can~

not be sure that the student is fully using his ability, fm

writing as well as he can. Somethmg may be causing the

-student to write ‘below his capaclty: a case of the sniffles,

a gasoline 1a.wnmotor outside the examination room, or some

digtracting personal once}n\ ,

Kintaid <(1953) and Anderson ified :the existence of ‘quch_
fluctuations wi'thn.n an indlvidual's writing performance. Imorder
to obtain a measure of grow’th in wri'hng a'bili'ty, Braddoclc et al,
suggest using the average score of the best two out of three papers
written., o
e The task variable includes variations in test conditions and’
those variations which arise :from the assignment of the ‘L'oplc.
The rater variable includes within—rater variability and between- 5
rater variability. Both the-task var( ble and the rater variable )
will be dxscussed in more detaxl in the following sections.

ro " SN ’t_ A
THE 'I‘ASK VARIABLE ¥ ¢ L~ \

An 1mporta.n1: source of error which has not been 'thoroughly
researched, although it appears toxWritical factor in per-
formanoce, variability, is the task, or assignment, varia'ble. Bra.d-
dook e% al, (1963) identify four aspects of this source of er::or |
‘varia.noe: the topic, the gnade.of disloourse, the time afforded fox-

a
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‘than more atructured ones, - P . . \

- (1974), namely, that of s‘hlmulus task vagueness and am’bigui‘ty'&

m'ri‘ting, and the jtes'i:ing situation, N . \
A~”study by Wiseman and Wrigley (1958) shwed that the perform-

a‘n}e of . eleven-year-old youngsters had a tendency to_xary~sigxxi¥i— .

ca.ntl& from ‘co‘pic‘ to topic, French (1962; p. 4), in comparing a

compos1tion test to a one-item test, rema.rked on the effe¥t of ‘

differences in motiva.t:.on: “"Some studentg,may happen to enjoy

the topic assigned, vhile others may find {4 difficult and unstim- l

'glatigg, this results in error,” One of the signiflcant conclu-

aiona, related to the top:.c varia.ble, drawn from the NAEP Writing -

Study (1970) results is that students write best when they are

assigned topics they find ihteresting or impPortant -(Slotnick, 1973)
One vay of controlmng the reliab:.lity of a composition test

: is to provide the assigned topic with a grea’l: deal of struoture;

)IcColly (1970, p. 152) descrites the rationale for.dhis approachs
If a1l the writers are given somethmg to say, the effects
of knowledge will be held more constant than otherwise fron
vriter to wrlter, and genu1ne varia'b;l:.ty due to differences
in writing ability mll morc clearly emerge, - ¢ . °' \)
In diaagreeing with this view, McColly mai;ntaina that if the task
'Qecomes too highly structured, it becpmes-g, ta.sk pf logic rather )
than of writing ability, In a study fesbing the effect of various .
types of topics,’ I\IcCo.lly and -Remstad (1965, p. 153) used the fol-°
lowing topic as representmg a tl;a.sk not highly s‘truc'bured, but
providing students with content materials - ¢
You have heard the (saying, ®The best things in life are
free", 'Decide whether this is true or false, then write 4
an essa;y in whioh’you defend your opinjon.
The researchérs, however, d:.d. not find this, task to be more valid

The type of topio Just described is subject to the same . type
of criticism as the type of task used in the NAEP Writing Study Q

The following topic was assi,gned (Beshoar, 1975, ». 20)s ) w
Every'body knows of something that is worth talking about. ‘
Maybe you know about a famous Milding like the Empire W ‘

3
L]

Y




Building in New York City or something 1iKe the Golden

‘Gate Bridge in San Francisco, Or you. might know a lot about
the Mormon Tabernacle in Salt Lake City or the new sports
arena in Atlanta or St. Louis, Or you might be famihar with
something from natul;e, like Niagars Falls, a giga.n'tic wheat
field, a grove of oéra.nge trees, or a part of a ﬁide, muddy
river like the Missiseippi.

There is probably something you can describe, Chéos?
something ou know abouf., It may be something from around
vhere you live, or something you have studied in school.

ut it for awhile and then write a desoription of what
it looYe like so that it could be recognized. by someons who
our description), \

Ngme ‘what you are descridbing ahd try t(o use your best ‘

RS

writing. N

This type of stimulus i} not the best way to elicit written responses

that are representative of a student's writing ability (Slotruck,
1973;. Della~Pisna et 8l., 1976). Maxwell (1974, p. 1254) notes that
the NAEP writing model #g "useful but s$ill insufficient" for assess—
ing the w;iting performance of students; although praising the use
of actual writing by the NAEP, Maxwell observes "they've barely . be-
gun to find the way to assess .writing adequately.”

\‘I'he mode of ‘discourse to be used, "narration, description, ex~
position, Dargument, or’ cfiticism“ is another facet of the task
‘var:.able that needs to be controlled (Braddock. et al., n1963, p. 8).°
Braddock, in s‘tresmng the significance of this source of error /

' va.r1anoe, cr1t1c1zes the research in composition conducted without
a.ny oonsidera‘bion for mode of discourse, and regards it skep‘tically.
. Kincaid (1953), for .example, found day-to-day performance. varla.nce
An wrning tasks, yet failed to control 'foz\' the mode a{ discourse . ~
to be used in the writing tasks. '

" The last two sources of error varxance wj(th regard to the task
varia’ble include the prescrlbed time limit and actual testing gon-
ditions, . The amount of time spent on the task gshould be kept const--
ant for'éveryone, and the testing conditions should be képt as \

¢
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-uniform as poscible. Vari\at ons in test admims‘tra.tmn can oon-
tribute to a lack of cons:.stency in ‘ces‘b scoreu. ’
THE RATER VARIABLE
oo .
Rater reliability periairs to the consistency with thich test

performances are asse‘ss‘qd. Reseprch has shown that raters ténd to
be unreliable “in their own inconsictency and in their failure

{0 agree with colleagges on, the relative m?rlts of a ﬁ‘tudent'<
composition” (Heaton, ' 1975, p. 134),

The varisbility éf a rater within hﬂ own ovaluation° may arise
from his subjective feelmgs or expectations regarding the compos—
itions, The rater's mood and the sime of the scoring can beé signifi~
cant factors in evaluatlon (Marsha]l & Hales, 1972). In reading
papers raters may ’oecome nrogreg&ively less eritical. Another
source of varlahihty 4is the fatlgue e?perienced by the rater, al-
though Coffman, McConville, and Myers (1966) report it to be a crit-
"1cal factor only on the f1fth day of soorlng cbmpositions,

It is 1mportant that the rater not’ ‘have previous kzowl edge of

the student's performaw, so that he would not have‘}’a}" conceived
.notions of the student's writing abilily. The quality of the hand-
vriting on the compositions is also‘ 2 source of error in the evalu-
ation of w.riting_ perférmnceg(Remndino, 1959; Chase, 1968; Klein &
Hart, 1968)., Mershall and Powers \(1969)' found that the neg‘tness of
handwriting waes a critical factor in the assignment of grades, Typ-
ing the compositions before they.are revieved by rate%servgs as

a control for this bias. h .

The lmowledge'xblllty, or compe'tence, of the ratera is a signif-
icant factor in the reliability of’ scorlng 'betmen raters: “The -
more competent the Judges of essays are, tHe more they will sgree
and the more valid will be their audgbmcnts" (McCo]ly, 1970, p. 150),
'_'medemch French, end Carlton (1961} found that English profess-
org attained a higher degree.of relisbility in the rating of compoq-—
itions. than individvals. representing five other professions (pro-
feasors of\ social ecign‘ce, natural science; businessmen; 'wri'ters:
edito\rs). g “
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‘The amo of agreement between raters is, to & large extent,
& function d:?&he a.mount of traming and practlce received by the
raters, Using a common set of sooring oriteria is also important,
4 @eriod of 'tra.ln‘ing during which the criteria for scoring are
.clearly defined -and during which the ra‘ters have time to praotice

a.pp11oation of the oriteriﬁ is cri‘t:.oa.l for achieving a high degree

. of rater reliability (Braddoclc ett al,, 1963, McColly, 1970) Died—-

erich (1974) found that the coopera.tive efforts of at least tvo
‘teachers are needed to obtain'a reliable measure of writing ability.
The use of multiple ra‘ting procedures (us:mg more than ome rater)
'appears to significa.ntly increase the cons:.stency in scoring (God—
shalk et al., 1966; Xgepes & Rechter, 1972).

The problem of lack of’ agreement among, raters can best be
solved by ueing competent ‘knowledgoable raters who undergo a brief

T tran.ning ‘perlodﬁ mth practlce, ‘and work coopera‘tlvely, using a com-
\n/op set of spec:.f:.c scoring criteria (Della.—oPlana ot .al., 1976).

o

In stress:mg the 1mpor‘tance of a rehable assessmegt of ‘ability,

Mehrens andj..ehmann (1973, p. 228) maxntam that, in the process
~ of mooring, it is necessary tos ‘-

1) use appropriate methods o0 minimize biases, _
2) pay attention only to the slgm.fican't and relevent aspecis .
of the answer, _ v : ‘ ‘ -
3) be careful not %o let personal idlosyncraoies affed¥
¢ greding, : , s
‘ 4) apply uniform standards to all the papers. o
The importance of 'thc unlformity of scoring procedures will be '
discussed in the next section. o N s \,

METHODS OF SCORIIIG COMPOSI'I‘IOHS . ) ' '

» There are two ba.sxc methods dsed in the ra.tmgl of wrm'hng

°1>'erfoma,nce on composition tests, the global method and the ana~—
lytical method. 'The ,global method, also known as the holistic

* method, or the rapid impreseion luethod requires the rater to ass:.gn

a single maxrk to the oomposition, Ybased on the :unpression of the o

~ composition as a wl_xoi:e. ‘The a.nalytical, or descriptive, method

4
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’popula.rlty, and represents the typé of scoring preferred by the s

] 'the comparison of the globe.l method of gradmg to the e.nalyt:.cal

' detalled scheme for evaluatmg written assignments is. shown in

3 ‘ . U

requires the rater to assign mcores to various spec¢ified co\hporg\-' ' '

ents of the composition, Using_an analytic approach faciTtates

the disgnosis of the strengths/ and weMeAses of the writing per- ’

forma.nce, and thus could bé of value in.determining instructional -

needs for individual students and for classes ‘(Cartwright, 1969). )
/’.!'f: holistic method of sconng hag steadily been gaining in S J

College Entrénce Examinhtion Board (Godshalk et el., ‘1966). ' ' K

method, the global method is considered to'be more valid (Brit¥on,

Martin, & Rosen; 1966). No difference has been found- with reg‘éf:;d. to
consistency of scoring (Kecpes & Re‘ch‘te'\ 1972), There is, however,
gometimes a te‘ndency‘ for a type of halo : fect to occur in analytic

e e oS . T
N e

sooring, cauﬁr;g {the i‘a‘tihgs of various cow W composi-- - )
tion to be eimilar (Pago, 1968). According 't'c; Pilkington (1967),
bigh reliablllty and validity in scoring can ‘best be~atta1ned by
using a team of suitably paired ma.rkers, that is, rgters paired

d‘enoies, and a grlobal approach, .

.- -
s

accordzng io opposite ‘marking

itions is dependent on th¢ utilizafion of carefully formulated

oriteria (Cartwright, 1 69). The o are various criteria used in’ ¥

b N . -
compositions. Some commonly used types of rating scales are shown
in Figure 1 (Adler, 1972) efld Figure 2 (Diederich, 1974)., A more
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Figure 3 (Collins, 1975) . - -
McColly #nd Remstad (1965) performed a study to investigate
the effects of having different numbers of points in ‘x‘ating sca.les.

Pt e -y

They found nq significant differences in the distribution. of rat- -
ings or in agreement among ‘raters-'when. using a four-i)oint scale

was compared tp using a six poixfxt scale. More research ?s needed

to ascertain whether larger hcales, allowing finer discriminations : }
in ra‘tlngs, or smaller scalep, resulting in higher:levels of reli- .
.ability, are more “useful in the evaluation of wri'b:mg ability.

' ' Five mesl:hods of xating cotnpositions vere conr_pared in a study
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V *

~

A

Figure 1

-«

Middle
; 2 4 6 8
3. 45 6 8
. 1 2 3 4
T 2 "3 4
.\/ - -~
\ .
» 1 N 3 4
' 1 o 3 4
: 1 -2 3 4
1 .2 3 4
1, )
’ a . ,Qﬂm

Figure 2 .

© Diederich's Rating Scale (Diederich, 1974)
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AND WRITING STYLE

1., ORGANIZATION, FORM,

. L
[ %}

(A) Well devg ped introduction and conclusion,
(B) Correctb

(C) Corvect and oensistent bibliographic form,
(D) Correct handling of quo%atlons.

{E) Correct Aentence structure. j{

(F) Corrtct paragraphing.

c(msi st ent footnote fo:rm.

(G) Correct spelling,
(1) Overall impresgion~title page~proofreading.’
11. rmom,m)cm AND USE OF HISTORICAL mpom'rmn .

(2) Accuracy ‘of information.
(B) Inclusion of essential information.

. '(C) Absenée of irrelevant information.
III COKPREHENSION OF THE TOPIC _

(A) Sustained -discussion of topic.
(B) Good celection.of source material re the topic
(C) Ability to point out ibg mojor issue(s) aad
rlelated ﬁroblems. )
(D) Ability to see the topic in con’cex‘b.
" IV SYNTHESIS AUD JUDGRMENT
‘ (A) A clear thesis stgfemeﬁt. ‘ .
(B) The use of a wide i‘)ar‘;iety of evidence to
support the thesis, -
(c) A iog{cal i‘nter-relation of ideas,
() Abll%y to "weigh" ihe issues end evidence
in the “developmerit of ¢onclusionk

-

-~

" . Collins! Rating Scale (Collihe, 1975)
" Figure 3
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.conducted by Follman and Anderson (1967). Blount (1973, .p. 1087)
describes the five methodss o .® )

’ a) The California Essay Scale, in which 25 questions about

content, organization, style and mechanics are asked; (b) the~
‘Cleveland Comq951t10n Ratlng Scale, .in which content, con-
ventlons end style are rated on 10 scales such as "organlzed"
versus “aumbled"; ¢) the Diederich Rating Scale, in which
points are given in eight topiés rangi é from ideas and or-
ganlzat1on to spell1ng and handwr1t1ng, d) the Follman Eng-
1ish Hechanlcs Gulde, a checklist- concerned with punctuation,
sentence structure, paragraphing, d;ctlon and usage; and
'e) Everyman's Scale, in whichsthe rater's own particular
\ criteriz are used. _ . ‘ .
There was no significant difference in tﬁe scores given to composi-
tions across the five methods, indicating that most rating schemes .
probably measure™ the same general elements.
‘ If analytic scales are to be used for partlcular tests of
vriting ap;1¢ty, bovever, Cooper (1975, D. 116) maintains that it
is best to design one's own analytlc scale measuring the main char—
"There will be

gome overlap in all the scales, Put there will be in each scale

acteristics of the type of writing to be assessed:

some unique components of the writing mode." There is no total

agreement among educational measurement experts as to which scaler . |

are best, £o it is left fo the indi%idual's”discre%ion 1o decide
vhich type of rating ‘scheme is most suited to_the composition task __
to be evaluated. . ' ,

N

-

TEST cons%ucmoxq
. L3
Marshall and Hales (1972, P. flS)‘describe 3 standardized test |

- as "algeasuring device which is likely‘to ﬂi&ld reliable and valid

scpres——soores that are made meaningful by their relation to a rele-

vaht criterion group:" The essq’%ial dis%inptibn between teache?-coh- &

structed achievement tests and standardized achievement tests is
"that in a standardized test

~ance (that is, the pupil’s socore) has been obtained under .

4

53 ic sampli g ~
y "the sys}ematlc gampling of perform— .

~
N

i B8 S aor o &maww‘“ i
¥ g
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.




- test plan" which includes "the ‘beha.vzore(__ma.p.lfestatmns tp be /—1\ ) ,

type items or essay questions, O'b;]ectlvn tPpe items conslst of

select type, which consists of multiple~

- . > 9 .
.

prescribet{ directions .of admini ‘I:ration"- other dietlnctlone in-
clude differences in "samplmg}/zf conten‘t, construc‘tion, norms,
and purpose and use" (Mehrens’a Lehmann, 1973, p. 455).

The construction of a valid“and’ rel:.a'ble test necessitates
oarei‘ul planning, Thé development and production_ steges of a test
jnstrument are pigrificant: "It is in these initial ,gtages ’chat
answers are sought as to the specific ebili‘tlce or ekills the teet o

is being designed to measure" (Morrison, 1974, p, 45) The teet,

items must be developed that adequately’ represent. the domain being
investigated 80 a8 to ensure content valldlty. Mamehell'anil Hales "’

(1972, p. 115) describe the development of a test as beginning with "a _

measured", After the identification of objectives and possible

consultation with subject-area experts, the constructors of the

test must develop test 1tems tha.t are in keeping with the popule,- -

tion to be tested and the ‘ecoring procedures to be used, ' . co. r

The tect censtructor muet d.ec:.de whether to use objective

the supply ‘type also. known as the short §.nswer format, and the
c

¢rue-false, and °

oice,
matching items (Mehrens % ‘Lehmann , 1973). Meh
classify eseay guestiona 1n'to two typess tHe extend
t}’PG; in vhich there are few limitations 'on how a topic will e b
disouesed and the restri cﬁedc-response typo, in which thore aye

n& and Lehrﬂa.nn e.lso

deflnlte restrictions on the form of the response. Essay t¢stis may

1

be more appropriate in "assessmg the qua.llty of an examinee's

. - € . .t
higher-order mental processes: application, analysis, synthesis,

'and evaluation" (Marshall, 1972, P~ 23). Essay questions are in—

herently more wnreliable with regard 10 scoring and asscssment

than are objostive type itemsy this is essentially because of the

need for éz'ubieetive judgements to be made by' ratera in scoring

written respouses.. ‘In commenting on the usefulnecs of essay res- o .‘ ’"a
ponses for the evalustion of certain’ p\i"rorma.nces, Sheridan (1974, ' "
P. 5) observes that: "There is a very marked absence of develop~

ment w)ork into ways of retaa.m.ng *l:.'ne valuable qualities of dpen-

)




, eﬁded ciuest.ions ‘and at the same time r'educ‘ing the, sourceaqof un-: .
) relinbil1ty. ‘ . . )
h.»fr"'
%, The test mutruchons should be oleyf‘ly stated conn'ﬁmicatmg
-
to the stud.ents .all the information germane to he testing " situa-

st e S g

tion,” n,ncluding the form of ‘responses to be recox‘ded the ty'pe of
. infornd::.on to be contained in the response, the relative wei%hts
. of questions, and the time limit (Marshall and Hales, 1972). The length
: of the test should be such that: ‘most students could easily finish
within tho time 11m1t. The layout of items and information in a
' tost shoulMdemnstra.te an eﬁ‘cetlve upge of speces tha i‘bems ' i .;
'. ' ' should be olearly comprechensible without’ wasting available space,  °
" After the test items and scoring procedurea have been decided '~

upon, pre’ilminary versions of the‘test should be oonstguc’ced and

) ) adma‘.rmstered in erperlmentasl form. After analyzmg tho results,

the final form of the teet should be chosen _for reproduction, Di- . -

N _ o - : rections for the admunn.strp.’tmn and sooring of the test mst be |
¥ ' finalized at this point. —

: ' The steps in the constructioniof an educational ‘test are’

siu?mari;zeg vy Harris (1969, p. 94): ' (e

: . 1, Plonning the test. . ' L/

2., Preparing the test items and directlons. s

) . 3. Submitting the test materlal \to review and rev1s1ng
on the basis of review. $
) 4. Pret—estlng the materlal and analyzmng the result
T 5. Asoembhng the fingl form of the test,
- ‘ ‘ 6. Reproauclng the test.
A2 .These steps should leoad to the develo'pment of a valid and reljy@ble g 4
‘test instrument, - ' . . ' o

» A TEST TO MEASURE SYNTACTIC MATURITY \
"Bunt (1965, 1970) and O'Donnell (1967) used & unique type of - 1

test, consisting of & revriting ta.sk, in order-to obtain measures

‘of syntactic maturity, The average “length of a 'I‘-unrt i.e.y &

main clause and all its modlfying phrases and subordinate plausqs, . g,

C e was used as an index of growth in writing ability; longer T-umit ) |

* -~
’ . . - .
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fb‘l;i oa-ted free mt:.ng.

lengths characterize more ma.'l:nre writers.
0'Donnell (1967) developed a test to measure syntactio ma~
‘hu'ity, consisting of a passage with 32 aen‘tences of gonnected
d.isc&urse. The aentenoes are short, single clauses, averaging
aboui four-atnd—one-third words.. The use of guch short sen‘tences
provides the studen {th many opportunities to use sdn‘l’:enoe-. )
combining trensfornstions, which ensble the students ™o _embed
modifiers, ma.ke deletions, and perform a variety of\other linguis-

¢

~tio functions such as_ coordination and su‘bordination" (Strong,
\

1976, p. 56). o b
S'l:udente werse instmoted to rewrite the given passa.ge "ﬁ a

better way", without leaving out any of the information. in the pas~

) sage (Hun‘ﬁ 1970). In the evaluation of the students' work for

syntactic maturity, sentences con’caining extraneous material were
deleted. This type of test is to e preferred to a test of free
uriting, gince it affords a great amount of control over tho task
) B
variables: v P
Although thia type of rewriting task may be an excellcnt means
of meapuring syntactic matnri‘ty, it is too highly structured for

" the assessment of ‘free-uwriting perfoma.noe; The student does not

‘J:mgage in much higl}er‘ order thinking, such as. :malyziné and o’rgani-'

zing pa.ragrefphs, or develo;;ing ideas. The rewriting task. to meag~
ure syntactioc matunty is only indirectly related to more sophi&-

- . - g

THE TEACHING OF WRITING -SKILLS . .
- ..Bvidence to support the notion of a "literacy orisis" across

North America is growing aba attention is being drawn to 'éhe_nmpbe:é

~of undergradua‘té studente: displa.y:.ng marked wea.lmessés in ﬂ&'itiné
performance. Approxima‘tely half of 'l:he freshman class at the Univ-

ersity of Califomia at Berkeley were placed in remedial comrosi-
tion olasses after failing placement exams (Lyons, 1976). In 1975,
40% of first year students at the Univeraity of British Columbia
failed an English examination described as a "Grade Nine" test, in
vhich they were asked to rewrite 4ep:tetnoes vith structural erwors,

4

e
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and ‘to write an_essay vhich was graded only on ‘the basis of gram-
mar, spellmg, and formal orga.niza.tian gBerla.nd & HcCee, 1977). "

Mencken, in 1926 wrote: - . : ;

- . ' .The great ma.jority -of America.n high—school rupils, when they -

»

put- their -thoughts on paper, produce only a mass of confused

and puerile ncmsense...'rhey e‘rase themselves so clumsily

“that 1t is often quite 1mpossible to un&ersta.nd them at a.ll

(Lyons, 1976).. ) o

In the pas® descade, the phenomenon of poor writing has become evident‘

at the undergraduate level, rg,sul‘ting in concern over the extent to

whi today‘s studen‘ts are, agtually “illiterate"

‘fined by Hillsrich (1976 . 53) as: .
that demonstrated oou?eﬁence in communioatj,on skills’ which’

- enables the individual to function, a.ppropria.te to his age,
independently in bhis eooiety and with a potential for ‘move-

Li'tgracy is ‘do-

.. ment in that society. * T R

Ln individual must be able to communicate in writing at an effective
level in order to be considered literate, and the iua’bzlity of meny-
~students to attain this level constitutes a serious probvlem. ) v
The teaching of writing skills at both the high school and uni-
* versity levels has apparently not been effective. The tradi-tional
approach to the. teaching of writing involves the assigning of com-
positions and handing them 'back wi‘th corrections- (Squire & Apple- -
bee, 1968). This method may not be’ teaching anythééxg .about the . _
actual process of writmg, as Douglas (1970, p. 251) observes:
We f£ind ourselves "'teaching" the a‘bstrac‘t qualities of papers
In fact what
we do is 10" adjure our students to achieve in thein written

——such things as unity, coherence, and emphasis.

o work qualities which must be the resul't of operations of some

sort. But what the -operations are; what students should do,

if their work is to have the qualities. thib we £ind good—-'

about/ such ques‘l:ions we are silent, .o ' 9,
The. dgtual ta.sk of wri‘ting does not receive mfficiqnt a‘tten— ‘

tion in composition classes;.a gpeat deal of energy is' expended in
tXe corre

. <

ion of eriors (Douglas, 1970).

L v ’ O w

In 8 1963 ,a%ndy'of
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3 ‘ composition textbooks used in schools, Lynch and Evans found that’
" most of the text material was devoied to grammar, usage, and mech-

s _ snics, rather than to the development and orga.nization of composi-

. tions, (This approach is reflected in classroom :mstruct:.on, re—

- sulting in a "fragmentary" approach to the ’ceaching of wnting, .:’Jg
: described by Squire and Applebee (1968, p. 130): ,
Although course of study praclaim woithy enough objectives
relating to "improving abilities" _or "inereasing writing -
skille",...little thought or effort is given to how a student's
S writing ability can be improved, ~As a result of this lack of

focus on the process or sdquence of writing, the writing ex-

&

o ~_perience of students in most i)rogr&ns suffers from either re-
‘ dun@aney or ’fragqentation. Students are therefore inclined to
viéw the progran? in composition as a disconnected series of
- ' “’ , ) activities.... If growth and improvement are to be expected
'from ;th’la students, they must be  built into the program itself,
Research on written composition has not had much of an effect
in the teaching of writing (Blount, 1973). Most of the reseavch,:
howeve;', is flawed anyway with respect to either the methodology
: o e;nployed or to the lack of applicability to classroom practice.
Braddock et al, (1963) found only five studies in written composi- .
v~ tion, out of more than 500 screened, that were vworthy of being des—
~ eribed in length! “

One avenue of successful research in. written composition has o
dea.lt vith.the effects of grammar instruction on writing ability.
Mellon (1969) and OtHare (1973) fqund ‘that practice in transforma-
tional"sentence-com‘bininglimproved the‘growth of,"s:yntactic fiuency
_ ) . of students. Valid research is needed in the "improvement of other -
) / ' aspeots of written composition so as to effect. a change in in- |
‘ structional practices. Blount (1973, p. 1091) is optimistic in
. this fegard; "It seems clearly possible to solve significant prob-
le.ma in the teagl}ing of Enélish by rése,aroh.c"
_PRECIS WRITING AND WRIT'I‘m COMPOSITION R
In the teaching of Engliah as a. second langnage ths teaching

v [N -
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" (Dykstra and Paulston, 1967).

: ' s ] '
. of writing skills is approached in a more seystematio fashionm.

Cha.stain (1976) describes a typical instruotional sequence o dev—
',/elop writing skills'in & second language. 'l'he initial step of

practice in th\e writing of si}nple sentences is followed by .a phase
of ingtruction in [‘susfained writing', in which students prac:tice .
the writing of paragraphs, It is at the beginning of this controlled
phase J{)f writing *bha_.t' ‘students are given assignments in iarecj.s writ-
-ing. 1In worlc;lng wi't_h a gi;re con%ent, stu@ents' can practice the ;
basic precis ‘skills involved in orga.niz‘ing information into clear,
coherent paragraphs. >

Dinter (1970) advocates instruction in precis writing as the

means of introducing composition writing in second language courses.

. Through Pprecis writiygg, students can practice basic writing skills

without having the added worry of drawing from their own kmowledge
of a subjegt. The informetion is gdaer} to the studentss ‘Ehey!must/
give 11: form, . .

In Chastain's (1976, p. 376) instructional sequence the prelim-
inary stage of controlled /hrrhng is followed by "semi-controlled
uriting". "in. vhich, students are given written, oral, or visual
guides to assist thﬁ in composing as well és to provide idea$ to

. stimulate their thinking,m™ The highest level of writing ability in

‘thls sequence of instruction involves free writing on a given topic,
The stages of controlled and aemi-con'brolled writing are important
in reaching the goal of free writing for second language learners
Outside the area of. seoond language 1eazv"rling, precis writing
ig, at present, not given & promlnent role in the teaching of writ-
ing skills. In the past, preo:.s nrrhmg was often used gs an exer—
cise in Englieh classes to improve writing ability (Kingston, 1961).
In a texthook on English composition, Ford (1956) obberves that
practice in 'precis writing should develop such xills as ;:he abili-
ty to write coherent prose. Donley (1975) also advocates preetice

hat

.in precis writing as a means of developing good writirig skills, name- .

ly, the ability to organize thoughts, 10 express eneself coneisely
and preoiaely, a.nd to. write eoherent;y.

Y
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. \mderestima'tion of the value of precis writing to the general neg-

> .
* phrases, combining sentencee, choosing” and writing the main ideas '

in proper order (an outlining skill) (Ford, 1956; Kingston, 1961).

.b‘gtfyee‘n precis writing and composition yvrifing,

- orderly use of langudge,

: clseness and preciseness of expression.

°

' ©

“~ @ . L
Donley (1975, p. 213) also maintains that there'is a direct link
a.link that should

he refers to the

attributing the

be 'exploited in the teaching of writing skills;

essay plan as a "'precis' done in advance", In

lect .of wnting 'skills suffered during the past few years, Donley
ca.lls ft‘)I" & new look at precis writing and its value in the teachmg S
of baszc and advanced writing gkills,

The ability to write a precis includes the follow:.ng sk:.llsx

condensing sentences to eliminate unnecessary details, writing para-

of paragraphs a.nd longer passages, recogn:.zing relatzonships ‘between '
paragraphs, and identifying main jdeas with significant details

Organization is one of the most important aspects of written
expression (Hook, 1965). Saalbach (1958, p. 505) maintains that
the lack of organizé.tion is always one of the biggest weaknesses
in the writing performance of students: "No single idea holdg their
themes together; and, if there is the suggestion of an idea, it is
usually lost in a mass of irrelevant deteil," In recommending the
use of precis writing to develop writing skills, Courtney (1965,

P. 90) mainiains that: "Exercise in precis writi!ig requires a stu-
dent todcut thr\ou'gh illustration, detail, and trﬁéa to the exact |
statement of. the core idef." Such skills, vhen transferred to oth-
er forms of writing, should result in a more’ conéise,» clear, and

: ) ’

Minot (1975) found that preois-‘type ass:.@ments » 1.0., written
ass:tgnments of 50 words or less, encourageq the development of con~
This seemé to indicate
that there may be a transfer of skills between precis writing and .
composit:.on vriting. Boefore more thorough research is conducted
investigating this possible tran’sf\er of skills, the relationship be-
: It
is important to find out if the twci forms of writing are related, and
Yo discover in what ways they may be alike, It would be of value to

AN

tween precis writing and -composition writing must dbe ',explored.




— , . - SR S A

33

discover the preocis skills that are most ﬁighly related to written

composition skills, ' ~ .

SUMMARY ) ' . 4

The act of writing a composition is comprised of a complicated -

. e ek a

i . . series of activities, including préwriting and rewritingy the com-
l -t i plexity of this process is usually not taken into account'in the
design of instruction and evaluation techniques., .Objective tests
of writing suffer from a lack of content validity, while subjective
measures are marked by problems of reliability., Two major ;ources
of error, contrlbutlng to this problem of rellabllity, originate in 4
the task varlable and the rater variable, Measures can be taken to g

contrel for these sources of error variance,

3
The basic methods of scoring compositions include the global
method, based on a rapid impression marking of the compositionkas a
whole, and the analytic method, based on the marking of various spec—

ified features of the composition. The gteps in the construction of

2

.
i et —— N

. a test include the following: 1).p1anning,‘2) preparing test items
' A and directions, 3) reviewing and revising test material, 4) pre-
V- , testing, 5) assembling the final version, and 6) reproducing the

test, Hunt (1970) utilized a unique test of writing ability, based

on a highly §§ructured rewriting task, to measure syntactic maturity,

M) R iies HIE P P U

Some basic principles involved in the design of the test could be

applied to other writing tests. ' ' '
Research:in vritten -composition,characterized by poor method—

ology and a lack of general appl1cabil1ty, has not had much of an

effect dn the university classroom, where poor writing is 'becoming ‘

more evident as a problem, Teach1ng of wrltten composition should
he more systematlc, following the lead of second language classes,
for whzch 1nstruct1ona1 sequences have been developed to facilltate

the acquisition of these skills, 'Research in precis writing, used

in sodend lahguage classes to teach writing skills, may be ,of value
in tie deszgn of a systematic approach to the instruction of written
composit{on gkills in regularipomp051tion classes,
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, CHAPTER. 3
" METHODOLOGY

O‘VERVIBW OF: 'I‘HE Cj{APTDR .

Chap-ter ‘Two presented a rev:.ew of the literature related to the
ti«;u problemg of the study: 1) the standardization and valifation of
a test instrument’ to measure 'written composition ekills, and 2) the
relationship between precis—writing skills and written composition

“skills., 1In this chapter the’ methodology used in mvostigating these

problems will be described. o

The approach to the problem of test standardization and valida-
tion will ‘include: a companson of global ratings with analytical
ratii}gs assigned to the written composition test, a compa.nson of
the global ratings assigned to the tesii with an independent criterion
measure, and a study of inter-rater relié.bi‘lity in the scoring of
ihe test, The written composition test differs from most tests
measuring writing performence in its foous on the rewriting of a

given set of information. The test instrumeént (s“équpend‘ix A) will

be described later on in this chapter. The jest itself will be stud-

ied by investigatiixgﬁ the relatioﬁship between the use of the inform-
ation provided on the test and ratings assigned to the test. The '

study of the relationship between precis writing and compo»si‘l:i.ona -

writing will be approached by comparing scores on the composition

'_te’ét with scores on a test measuring precis-writing skills,

J
THE STANDARDIZATION AND VALIDATION OF.A TEST INS‘I‘RUMENT TO_MEASURE

WRITTEN COHPOSITION SKILLS: OBJECTIVES
' Sta‘tement of the Hypotheses

‘Hypothesis'l, Each of the 10 subscores assigne‘d.kin the' analytical
_ratings of-'t‘he compogition are positively correlated

PRPLEY Soeo] e
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vritten composition assignments completed by each

. i ” S

b . ‘ o . .
o X - with the global score assigned to the composition.
J' Hypothesis™ 2, The composi:tion suhscores assigned in the analytical

’ E/'__\_/ ' " ratings of the compbsition are positively intercor-

§ related, . L T ; .
[ ) Hypothesis 3. Global scores assigned to the composition are posi-

) & { 1 ' ) <stive'.ly correlated with grodes -for‘more‘\tradition;arf

¢ ' ' student,

‘Hypothesis 4. Global scores agsigned dby the regular composition
) teacher to the written composition test of the study
are positively correlated with grades assigned by

that 'bea.oher to mors traditional written composition -
ass:tgnments completed by each student. JN .

Bypothesis 5, fThere is a high degree of vnterrate; reliability in PN
iix the assignment of global and analytical ratings -
Y . to the composition, o '
. . . N —

" The ¥est instrument developed for the presgnt study differs from

most other!tests of wri.tlng ability bechuse it provides the: gtudent - ‘ C ) ] o

( with specific’ 1nfo!-mation to use in writing about a glven topic. :
] - : There are eight sceparate sets of information or "arguments“ providod .

? o ,<in the test mstrumant (Seé page 3 of Append:.x Ay entitled "'Your' .
Fir st Rough Notes" ) The arguments are given in the form of shor*t, -

‘ choppy sentences. s6 that they could be: combined and rewritten, some-—

T | ' what similar to the sentences used By‘Hunt (1965, 1970) 4o measure -
' syntacti’c maturity, Students were encouraged to ad8® infoma'bion to

the ma.terial provided in the test of this study, this represents a
departure from Hunt's methodology. In evaluating syntactic ma.turity,

. Hunt elmxnated all material extraneous to that given, !
Seven of the e:.ght arguments presented in the written composi-

‘t:n.on ‘test of. the present study contain information releva.nt to the

’ glven top:.c, “The Effects of Television on Children" One argument
- ~ contains information irrelevant to an intelligent disoussion of the

- ~. o

, issue. ‘ ' . . . ' ' B
" To determine the relationship between the use of the given o - |

4

"
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informatlon and scores asslgned to the oomp051taon, the following
hypotheses were deviged: : ’ ©
. ’ ‘ :\‘\R ' '3
Hypolhesis 6, The number‘oﬁ given arguments'used\ip the written g
| composition is positively correlated witﬁ the lobé}-'
' score assigned to the - compasition. ) ‘<€
‘Hypothesis 7. Thg number of given argﬂments used in the written
:='\ | CJEp051t10n is p051t1vely correlated with subscores .
' in the analytical ratings measuring: &) argument ‘
. development b6 clarltylof main 1dea, and1g9 rele- e
o . vance of used information. - . o
- Eypdtheols'B. The total number of arguments used is pocitively cor- A
< ' ‘ ‘ ' é:elatcd with subscores’ ins the analytical ratings )
easuring: - a) argument QeveIOpment, b) clarity of

™

' "main idea, and c) relevance of used information. .
Hypoth;sis 9. The use of the irrelevant gi€En-argument~in\the vwrit- -

- . ten composition is negatively correlated with the

‘ subscore in the analytical ratings measurlﬁkwrelevance

" of used 1nformatlon*

s B D \ \.‘: ‘ ‘
Rationgle for the Hypothes
The test constructed for ﬁﬂe pres study was developed in

response to the need for valid and reliable tests of writing abglitj;
(Maxwell, 1974; Della—?fana et-al,, 1976). mhe‘prewriting stage of
the uriting process, the time during which information on a topic .
is gathered and assimilated (Judy, 19703 Stallard, l973), ig rarely
1‘ . con51dered in the des1yn of a test measuring writing ability (Sanders
& thtleflela, 1975)., 1In the development of the test for this study,

: the prewriting stage was taken into account; a given set of informa-

Tk?igg\yith which students cpuld work was f;cluded as part of the-test
By the inclusion of this set~of materlal the.prewrltlng con@itions. -
'for the ‘students were equalized tova great extent, a110w1ng the test

to prov1de a better meagure of the aetual wrltlng phase of fhe three- -
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representative of the actual writiny process /yai‘traditioﬁal written
c6mpositioﬁ tests, Since validity is reflected by the extent to
. which test items are reprcsentaive of the jpmain about which conclu—f o
slgns.are to be drawn (Lennon, l\lﬁé, the wr:tten ¢omposltion test 3 {'
of this study should be = valid te ‘ ;

anelytic rating scale, sinilar to others used-in composition -, /
§ ]

st. of writing perfgfmance.

. evalyhtion (Follman & Anderson, 1§§7; Diederich, 1974), was designed °

m ordexr to asses® imp'ortant traits of the writing performance. 'In~-
dependent of the analyt1ca1 ratings, a global score was assigned to
. the comp051tlon._ Global scores represent a valid measure of writing t-
) ability de?onﬁvrated in wriiten compositions (GoduhaIk et al,, 19663
. Britton, Martin, & Roseﬁ, 1966' Coffman & Kurfmen, 1968) The judge—
. ' ment of wrltlng performance, basafl on a2 globel, rapxd 1mpressiog eval-~,
' vation of a Jritten compositlon, is most likely the result of a cone ) ﬁ,
ideration of the composltlon's basic traits, whether this be 2 con- :
_soious effort or not (Nyberg,Note 5) Hypothesis 1 postulates’ a de- .

__ ’ ' gree)of relationship betweep the analytic ratings measuring these -

traits and the .global séore. The basic aspects of compositipn-writ-
‘ finérpgrformancc must of necgssity interact among thémselves because 3
N A . of an inherent "overlap in content" of critebia in tﬁewasapssment of
s written composxtlons (Foley, 1971); 'thus, a positive 1ntercorrelation

; ’ v
is prcdlcted in the second hypothesls. q‘ ’ : ~

o

The third hypothesls reprcsenfs a test of criterion-related

Ay ‘valldlty, in which test scores are compared with an independent, rel- ,' ,;

:', - evant measure (Mehrens‘& Lehmann, - 1&(3) In this case global ratings

; assigned to the composltxon aQE compared with an exiernal measure of

. writing ab111ty. Hypothe51s 4 represents another check on the test! |

) o validity, by determlnlng the ‘extent to which the’ instructor's ratings o
. of performance on the test agree with that instructor's ratlngs of the ,’ }

. - performance of a student in traditional written composition tasks,
_f A test is valid {o the degree in vwhich it fulfills 1ts parpose (Mar-
‘ shall and Hales, 1972); the COmpOSitlon test of the study is valid to the

f ' . degree it measvre itten composition perfcrmance. Thus an appro- ‘ . {
priate extegpal c:\fn{ion is the instructor's assessmont f the stu-‘ 3
- <o dent's composition-writing performance. L sﬁ‘ﬁj&j
' ' - B

.. ) X o . \‘\"‘-.,




~

. was exercised to maximize iesﬁ obje

"+ vided for the raters. During this time a qommoi; set of criteﬁa was

.and use vhat they rememner, is

LT 3. Argument developqent

R e s

-

’ -

" .In the desién, administration,/ and: scoring of the test, care
<st1v1ty (see Marshall and Hales, 1972).
On the basis of research undertaken 15 improve iﬁterrater reliabil- )
ity (Ebel & Damrm, 19603 Braddock et al,, 1963; HeColly, 1970), -
ocertain meagures vere taken. A short period of training was pro~ ‘ 3

olearly defineds working cooperatively, the raters practiced the ap-
plication of these criteria to cample o®mpositions. On the. basis
of these preoautiona.ry measures, a high degree of interrater relia.- ‘
bility was predicted in the fifth hypothesxe. o ) ; |
esos 6 through 9 —represent the posit).on that the measure- o \ '
me:}f/? the use of the infqma‘aion p;‘ov:.ded xin the test ;nst?umen*‘t . N ‘ 1'
can serve to predict the compoarh.on test scores, If the information l
|
|
|

that students could use in the writing of a ‘composition i.s provided , . \

to them, then the way the information is used may serve as a valid

indicator of writing ab/hty. An examination that tests students®
abilz‘cy to use mformaﬁon, rather than their ability to remember,

@ more effeot:we examination in meas~ - I
uring certain vriting slcil{ls &‘!acm‘tosh 1974) Hypotheses 6 through

.- @ stem from ‘the assumption that the quality of a written composition, *\'

as expressed in global and enalytical ra*bmgs, is related to the.

student's use of available information, The tes'tzng of thege Hypoth-

esgs can be viewed as & mamner of checking on the aéahd:.ty of this . ’
Aype of approach to testing written composition gkillas, i.e., provid- .
ing students with a given set of ‘information with whié:h they could ' Y.
work,

- Operational Definitions of the Var'iablesl

Subscore on’ the compogition test: the average of two independent

ratings, based on an analytical sca,lé ranging in va.l;;e from .
" Oto 4 (Oulow, 4=high) for each.of the following ten aspeots _ . ‘

t

. o

of the wrltten compositions
. 1. Organization , . n
2, Clarity of main idea ’ '

3

% rad -
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) 4. Effec%ivenebs and logical devclopment

_.ef conclusion. ' -
‘5. Paragraph development
6. Relevance of used information v L ‘

7. Apﬁroprigteness of word choioce

Vv

8. Chammatical and syntactical accuracy ‘
9. Conciseness of language '

10. Spelling accuracy \ D)

Global rating ons the compositiod test: a rating of the compositidn,

s basis of a general xmpr szon obtained from a rapld féfd1ng of e

basedlyq a scale ranging in value from 0 %o 4 (0=Yow, 4=high),
/Asratef assigns a rating to the comp091t10n as a whole, on the
. the Fegponse,  In all cases, with the exception of thf§ composi
tion teacher's global rating, the average of ratings assigned by +
two 1n9ependent rgters is used - as the global rating score. .
Grades for more tradltlonal written composition asgignments: the

‘average percentage grades received by students for expository
composition assignments or tests, which were administered hy

the composition instructor as normal class work during the > -
- course of the academic seméster.‘ .

Interrater reliability: ‘the amount of agr&emeg} in the igtiﬁg§7as-

signed between the'two raters, as expressed in a correlation

coeffioient, . :
Given argumentsx the eight arguments included in the section cf the

test entitled "'Your' First Rough Notes". See Appendix A, . ‘

ﬁage 3. . . - ) N B - \
Total nunber of armuments: the number of given arguments used by

the student in the comp031tlon Plus ‘the number of arguments .

used that were generated by the student, ‘ B
Irrelevant given a:gument: argument #5 on ‘the test, in the sdﬁ?iou . "o

éntztled ""Your! Plrst Rough Notes“ See Appendlx A, page 3,
Arpument: a wnit of 1nformation providing enough information 4o

111ustrate a partzcular poznt of view, ot . . ‘J ] -
R .




THE RELATIONSHIP BETWEEN PRECIS-WRITING SKILL% AND WRITTEN

COMPOSITION SKILLS: OBJECTIVES .
] Statement\pf the Hippthesea : - ‘ ' ;

Hyﬁothesis la, G%tal scores achieved on the precis-writing<$;st will

N be posxtiv?iy correlated with global scores assigned

. to the written- composition tast, . A
‘Hypothesis 1B, Subscores, on the precis«writing test,~measuring the
' subekill of writing a precis will be po;itf%ely cor—
related with global scores aswigned %o the written
composition test, . - .
Hypothesis 2a, Total stored achieved on tﬁb\precis—writing test will
- ' be positively correlated with indiv1dua1 gsubacores
aeaigned in the analytical ratings of, the writta?
composition teat. .
Hypothesis 2b. Suhscords, ‘on the precis—wrlting test, measuring the
, 'subskill of vriting a precis will be posltively cor-
. related- w;th,ind1v1dual subscores assigned in the
o a?alytical ratings of the written composition test.
Hypothesis 3; Subscores on the:precis-writing test measuring ine.
dividnal subskills will be positively correla}ed,‘
: _with all composition measures. 1 | .
Hypothesis 4a. Total scores achieved on the precis-writing test will
be ?ositively correlated with grades for more trad%r
tional written composition assignments completed by
) .each student. o , .
Hybgthesis 4b, Subsoores, on the precis-writing test, measuring the
- subskill of writihg a precis will be positively cor- -
‘ related with grades for more traditional written
. - compoéition assignments completed by each student,

-

]

Rationale for the Hypotheses f-

A.precis is a concize restatement bf the main points and béseﬁ-'
tial information of a text, preserving the order, emphasis, and tona \
‘of-$he original (K:ngston, 1958). \Donley (1975) maintains that

-

€§\§\
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It is predicted in Hypotheses la and 1b that/tﬁe relationship be-
. tween precis-writing performance and written-composition performancg
; 2? ' will be confirhed, N
Many characteristics of & well-written precis appear to he anal-

'ogous to the characteristics of a well—written oomposition: coher-
ence of ideas, clear expression of main 1deas, conciseness and pre-
; cision of language, effective organization of 1deas, exclusion of
4 '+ "irreélevant information, and syntactical accuracy (iéd, 1966). 1In

' ' studying the transfer of writing skills, Minot (19757 found that -
practice in writing precis-type assignments served to encourage the
conciseness -and precision of expression in writing. It is postulated

:‘° R in Hypotheses 2a and 2b that overall performance in precis wrlting
tag " will be related to individual wrltten compgsiézgn gkills, Slnce '

precis writing can be viewed as being comprised of various subskills,
it ia-prgdicted in Hypothesis 3 that‘performanoe in individual precis
subskills would be related to vwritten composition ‘dcores,

Hypotheses 4a and 4b represent a predictio£ of the_relatfénship
betveenrprecia-writing performance and written composition perfor—
mance,-using a different criterion for the measurement of written
. compositxon skills, This eriterion measure is represented hy grades

achieved by students on written composition ‘assignments for class ~
that are more traditionagl than the test designed for the stuiy This
is" a type of check on the valzdity of using the written compos1t10n

+ test for such purposes,

There are two measures of precis-yriting performance used in
. the study: 1) the overall score achieypd on the procis—wrztlng-test,
congisting of fthe sum of the subscorea measuring preczs—writlng sub-
T ‘_skills, and 2) the subscqre in the precis-writing test measuring the
subskill ‘of writing a precin, The former measure is referred to in
. Hypotheses la, 2a, and 45; the latt;r'measurq\i refeérred to in-
Hypotheses 1b, 2b, and 4b. : ' R

v

Yo

gygratidngl/ﬁéfinitions of the Variables
Total score achieved on the précis—wrifing test: the sum of the 13
subscores achieved on the test, each ski¥l rated on’'a pass
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'Subscore on the precis-writing tect: a score of 1 (paes) or 0 (fail)

)

or fail basis, . ‘ -

assigned to each of the following disorete precis-writing
"gubsikills: ' . T }
1. Choose the main idea of a paragraph. _
| 2, Write the main idea. of a paragra.ph. .

3. Recognize relatwnsh:.ps among the main ‘ . i
i ideas of paragraphs, > -
¢ 4. Chooae the main idea of a tert.

5. Write the main 1dea of a text,

- 6. Choose the best paraphrase, .
v . 7. Write a good para.phrase. ' " ) : (

8. Combine simple sentences, '

9. Condense a sentenfe to required length

10, Com’bine,/ condense, and paraphrase related. ’

) sentences 1n'to one pentence of & required 1ength . .

11, Hrite an ou‘l:line of 4 given text, 3

12, Write a clear sentence based on outhne pomts. -

13, Write a precis of a passage %o a required length. -~ I
'l‘he other varia’bles used in this part of the study are the same as: %
those identified in the first part of the s_ﬁdy. (See pages 38-39.) .

SAMPLE POPULATION

action of students, The use of the remedial English classes was -

h Four intact remedial English classes being taught during the

same ac¢ademic year (the spring seme;taf’b'f”l%?) at both Gampuses; .

of Concord'i‘a ﬁniversify‘ were used in the study. _Enfollment "in each ] o
of these classes ranged from 15 to 25 studentss - data for the study . 1
was collected from 19 members of Class 1, 14 members of Class 2,
16 members of Class 3, and 1T members of Class 4, with a tota of
66 valid cases for most of the hypotheses of the stmw ‘
tion for some of the hypotheses could not be obtained £pém all of
the olasses; these cases will be indicated in the "Resul'ts" chapter.

P

The use of the only olasses available preoluded the random sel-

~J
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" DESIGN ‘

W

. 1 2. The study involves the comparison of two sets of observations,

made avallable by the coordinetorﬁ«of the English Depar tments on

both Concordia University campuses.. The sample of students used in
ﬂxhe study was made up of classes whose teachers volunteered to par-
ticipate.

> Students who were present for the administration of the prects-
wrif&ng test and the composition test provided the data for the
study. In order to control for the Hawthotne effect, described by
ZTuckman (1972, p. l28) as a "reactive effect of éxperimental arrange—
ments", the testing was,pnésehted as part of the coursework. To as-
‘certain the extent to which certain criteria’of internal and external
validity were satisfied, information regarding~the composition of the
classes, 1.e., the percentage of native sPeakefs of the English lan-
guage, was obtained. L ' '
~- . o oo BN

Al

-

‘of a test instrument to meaSure written composition skills, and the
investigation of the relationship between precis—writing skills and
writtcen composztion Skllls, have the design of an ex post tacto cor-

relational study, . illustrated as follows (%uckman 1972, p. 124):

separated by one week, for each of four intact ¢lasses. Observation 1

.represents all variables that relate to precis-writing skills; obser- -
- 5

vation 2 represents all written composition measures.

)

DEVELOPMENT OF THE TEST INSTRUMENT

The first phase described by Harris'(1969) in the construction .
of an educational test is that of planning. Marshall and Hales (1972,
p. 115) also describe the development of a test as beginniyg with a
"test plan" to identify objectives and the "behavioral manifestations.
o be measured", According to Morrison (19}4, p. 45), in the first
sbage of test development, "answers are sought as to the specific
abilities or skills the test is being designed to measure',

The written composition test of the present stndy was developed
as an a%tempt to res?ond to the neeq for valid and teliaplehtests of

\
Rrg

+

The two parts of ‘the atudy, the standandization and validation o

e
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‘ ( - writing ahility. A survey 'of research in‘the area of written compos-
'l ition testing reveals that most available writing tests are inade-
quate (see section ot Related Research). Jests using objective- type
. items are not valid for measuring written compositiony skills (Della-"
§ 1 ‘ . ‘Piana et al,, 1976); essay~-type tests suffer from a failure to
. ) contrq} for the effects of varigus extraneous variables, and also
fromﬂhroblems related to rater reliability (Braddock et al., 1963;
Heaton,®1975). ‘ )
N S ’ ’ In the development of the test for the present study it was de-

cided to construct a test that would use an_ actual sample of writing_

for the ‘basis of evaluation rather than objective—type items, since
it is generally agreed that such writing testgzare more valid (Stake,
1967; McColly, 1970; Maxwell, 1974; Cooper, 1975; Cohen, 1975). Es~ ‘
say-type tests in general are "espetially anpropriate for measuring - e
higher-order mental processes, such as analysis, synthesis, evalua— ‘
tion, and organization of materials" (Marshall and Hales, 1972, p. 28).

These h?gher order skills cannot be measured in ijective—type test items. ’ -

. . A_composition can be defined as a "task which involves the stu-

dent in manipulating words in grammatically correct sentences and in

. linking those sentences to form a piece of continuous writing which
successfully communicates the writer's thoughts and ideas on a certain

o - « topic" (Heaton, 1975, p. 127). Essay-type examinations "require the

examinee independently to summon and organize his relevant Knof}edge"

(Huddleston, 1954, p. 165). Since most\tomposition tasks require the
student to demonstrate a certain amount of knowledge in a given con-

|
tent area,'in the evaluationrof the composition, a student's grade is !

partially dependent on his ability to recall érial relevant to\the

A

: "topic assigned (éoyer, 1967; Burton, 1970; Macintosh, 1974). In order
| R to better evaluate the actual ability to write, independe of the

to provide reference material for students to use in composing their
s . ‘ written responses. Thus, conditions are more equalized in the pre-

writing phase of the writing process (see. section .on Related Research) iz

in this test, th

} ability to recall information, the author of ,the present study decided
t tests which require the student to summon a body
:



-

The,phase in test construction which followsj)la.nning involves
. . the preparation of the test items (Harris, 1969), Tests used by
Hunt (1965, 1970) and 0'Donnell (1966) were used as models in design—
ing the preseniation format of the reference material to be used in
- . the oomposition task, Presenﬁng the information in short, gingle
‘clauses| provides the student with opportunities to use the material
'\ - in different ways, including sentence-combining transformations.
' Also, Qresenting the reference material in the form of single clauses, '
. shorte) than those used im normal-wrmting, serves to inhibit a direot o
imitafion response on the part of the studez“lt. '
- The task assign‘ed by Hunt (197Q), ‘name{y, rewriting the passage
in a better way, without leaving out any oflthe information provided .
" in the task shmulus and without including any additional material,

| is too highly struc'tured -for. the assessment of free-writmg perform-
a-nce. The student is not required.to engage in higher-—order thmking,
- ‘ ' such’ as organizing and devg‘lop:.ng 1deas°1 In developing the test for
S the present’ study, it was decided to présent the reference materdal’
in a manner such that studenﬁ;s‘oo\uld select, apply, and organize the
informatioh they needed to develoz; their ideas, and yetu feel free to ¢
-includé_ additional information from their own recall, Thus, the sets
3 ‘ of inform\tion representing the reference material is en’citlec} "*Youx!
First Rough Notes", .
In oxder to elicit éamples of writing that can be used as valid
oA ' meapures oX a student's ability to write, it is iniportant that the
: X assigned pic be of some ‘intérget to the students (Slotnick 1973).
For this study, the topic of "The Effects of Television on. Ch11dren" =
J‘.was selected because it was thought to be 1nte’rest1ng, topical and T/ -
controversial < Arguments were oonstructed to develop both sides of ; \
the issue, i,e,, televmxon has positive effects on children and tele- A) 3
vieion has ne‘ga'l:ive effects on children, Three arguments for. each ‘]
pide yere chosen and reduced 1o given sets of essential information,
w?:ttaten in the [\&vrm of short, aingle-olause sentences, as previously
mentioned. Two additional sets of information were included, one set

-

providing basic content information o be used atmnhere in the compos-
\n ition, and the other set consisiing of information irrelevant to the ’
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issue, These two sets of informétion were included so as to better

simlate a writing situation in which students mst discriminate

‘among sets of available information in order to determine which
material is to be used and in what fashion,; . . ,

Pest directions were clearly stated,. commnicating to the stu- . ‘ :

~ﬁentg all~$he information essential to the composition task, including, .

: the/;o of response to be recorded the type of information to be ’ .

A l -
@ yc/kalne in-{the Tesponse, the relative weights of various aspects

of the written composition in the final evaluation, and time and’ - - A C'

- - " wordage restrictions,’as recommendéd Yy Maréhall and Hales (1972)-. ) o

After this preliminary version of the composition test was as-

se@bled, it was submitted to various subject-area experts, inoluding
instructors of composition courses, for rewaew, as suggested by Harris
(1969)." On the basis of ‘their recommendations final revisions of the
dohposition test were made and a qual form was &ssembled and reprod—

uced, ready for use. . -

2§§CRIPTION OF THE TEST INSTRUMENT .
The test instrument designed for the “Btudy consigts of Eix pages:s

i pages one and two provide the directions to be read aloud by the
instructor to the studentsy/page three, entitled "'Your' First Rough

Notes", iconsists of eight sets of 1nformat10n,\or "arguments“ ran-.

domly distributed and listed in namerical orders pages four through

AT T e Y AR

six consist of lined sheets of paper to be uged for the students
written responses., The six pages of the tesi instrument, printed on
one side only, are gtapled together. (See Apbendlx A for tesh copYy . )

The test was designed to provide as much standardizﬁtion as pos—
sible w1th regard to the testing of writien composition skills. Pro-
visions were ‘ade to control. for the following test vari less topic, N f L
information about the topic, mode of discourse, time alloted.ito the ‘
completion of the task, and suggested number of words, ’

In the directions studentg are’ instructed to:take a-position on
the issue of whefher television has either good éffects or bad effects '
(or both) on children, .and to write a oomposition supporttng the viéﬁ/

)

sdopted; control of the topic variadle was jhus provided.

~




The eight \arg-mnents presented on page three of the test instru-

ment are written in sets of short sontencen go as to facilitaﬁ:e the o
rewriting and use of the information. A ﬁeaoriptzon of tha given
sets of intomation follows: Set 1 provides hasic content’ infoma.tion
%o 'ba used any-where in the composition, i, oy -in the introduction, |
inr'the main ’bodv to msupport a pa.rncular view, or in the conclusion,
Sets 3, 4, and 7 provide informatiop sup?ort:m; the view that tele-

vision has negative effaetg on children, Set 3 consists of the argu-
. ment that te‘levisio'n shows reiW‘i'eotyping of séx-roles.

The argument that television vie sters passive behavior in i R
ohzldren is indioated in get 4. Set. 7 prondes information for the
argument that watching television may reinforce the behavior of racial L
stnereotypzng. In contrast, sets 2, 6, and 8 proyide :Lnfo?etgpn sup- o
po.rtipg the view that televisiron hae positive effects on
The argument that watching television broadens & child's experience
of the world is given in set 2. Set 6 consists of the argument that
- some television shows provid.e positive female models of behavior. °

The argument that’ ch:..qiren can iearn basic skills from watching tele- ‘ \ i

;rision’ is shown in set 8, Information irrelevant to an intelligent
(]

hildren, ~—

v

discussion of the topic is provided in set-5.
In order to control for the mode of discourse vaEable, students
are givm the following dzrecti.ons on page onez " ‘
1) contrast the opposing view with your own, " . . J
2) treat the main idea in your composition (try to ’ ' N
N come up with a precise statement of\what you ' |
believe the main idea in your composition to be), ’ {/

* 3) sta.te olearly youxr conolusion asl ‘to tiae effects

‘ of television on children, T ° ‘
.4) present your position clearly so that it will be -~
obvious to the reader how, you .came to your .
v oonolusion. T ’ v K

L In order to standa.rdize the time veriable, studentp are! fhe
‘struoted to spend no more than one, hour in completing the composition,
Also specified is e suggested number of vords, approximately 150-200

vords. . ‘
. L P .ot . 9

L -
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A rating scale was developed for '\:he evaluation of the writt:en
3 7

3 ¢ composition test designed for this study (see Figure 4). Various
‘ analytic rating schemes are used to measure different aspects of

~

[ . writing atility. In a study conducted by Follman and Anderson (1967), \

L

no significant differences were found in scores given tolcompositions
o . using -five differenf rating methods, indicating that various rating
: sehemes most likely measure the same basic festures of a composition'.

In accordance with Cooper's (1975) recommendation that it is best to

& ; design one's own analytic scale measuring the main characteristics
of the type of writing to be assessed, an analytic rating scale was
developed” for the study. The scale integrates relevant aspects of

the different rating scales survéyed, such as the measurement of

A ’ »  organization and correct spelling, with the evaluation of such
features as consiseness of language, relevance of information- used
and clarity of main idea.

The rating scale used to score the written composition test is

comprised of five points, In research conducted compgning the use o/f

four~point scales with six—point scales, no, significant'differencés

B} wvere found in the distribution of ;‘atings or-in agreement between

raters (McColly & Remstad, 1965). Fi\fe points were. chosen for the

rating scale in the study because more points would have been un- .

vieldy, and fewer points would have discriminated less amuong levels

3 . \ of ability. Many scales used in the evaluation of composltions’ are
. . : based on five poimts (Adler, 1972; Diederich, 1974; Collins, 1975).
E ' . & , .
OTHER INSTRUMENTATION . =
The second part of this study, investigating the relationship

“‘between precis-writing skills and written composition skills, util-
"izes a precis-writing skill test. (See ap%endix B for copy of precis-
writing skill test.) The precis-writing test, developed by Huntley,
Farrell, Colemam, Northy, Siliauskas, and Stoloff (Note 6) measures
the following thirteen precis-wr:lting skills: * g
"1l. Choosing. the main idea of a paragraph.. - N

2. Writing the main idea of .a p.aragraph.




AUALYTIC RATING SCALE FOR,COMPOSITIONS *

AW ) : )
RATER: " S
SUBJRCT NO.: N . . :
\ [ -4
o .. Virtually. &M : Virtully
) ~ . . None Some iddle . Much tad
’ s ' s J B
)’ . . N ” . A_L R ) .
1. Organization ‘ 1 -2 -3 -4 . 5 .
2. Argument developmenft 1 2 3 4 5
© .3, Clarity of mein idea 1 2 3 A5
. ‘ - N . ” .
4. Effectiveness of . 1 2 3 4 5 .
»\, . congclusion ; .‘f . B S
5. Logical development " 1 2 3 4 5
within paragraphs . s .. . : .
’ v 6. Réieva.nce of used 1 — 2 ‘3 R 4 5 — s
information - . L o
T. Appropriateness of Tl 2 3 4. >
’}‘t ’ ( ’ ' . ‘-l N " ‘
: word} choice . . : ' o0
8. ’Gfammatica(} and &yn= LI 2 T 4 5
- 7 -tactical accuracy o - r ,
< N B ' . ’ SRR ] ) .
9, Conciseness.of langnage 1. 2 .3 4 . .5
10. Spelling accuracy 1l 2 3 4 5 .
. l . ‘ . ' . 5 . ~ y . . ‘
. . “Analytic Rating Scale for Written Composition Test . s

oL - Figure 4




.4.

6.
7.
8.
9.

- ‘10,

~

1

11.
12,
13,

50'

Recognizing relationships among- the main 4,
i) eas of paragmphg

Chpoosing the main- 1dea of a text. .
Wpiting the main "idea of .a text. T - .

hooking the best paraphrase. '

Writing a good paraphrase, IR ? . o
Combining simple sentences. ¢ . ' - o "
Conci;ns.lng a sen'tence {0 reguired length.. ‘
-Combinmg, condensing, and paraphrasing related .

sentences into one sentence of requlred) 1ength. -
»

Writing an ou‘tline of a given text,

Wri'ting a clear sentence 'based on outline points, ) L

HWriting _a precis of a passage to a'reéquired length

The ekills are arranged in ‘hierarchical ogder, vith the sk111 of '
choosing the maln idea of a paragraph‘(sklll 1) representing the

lowest: level precis-—writing gkill tested, and with the skill of
wrl.ting a8 precis of a passage to a requlred leng’th (skj.ll 1\3) rep-—‘

< resentxng the highest lgvel skill tested,

In measuring the skills of choosing the main idea of a paragraph,
writing the main idea of a ’paragraph, recognizmg rela.t:.onsh:.ps

among the main ideas of paragraphs, choosing’ the main idea
and writing the main idea of 2 text, studonts are acgked to
to questions based on short passages prov:.ded in the test.

‘item is used to o‘btaln & meapure for each of these skllls.

of s text,
respon(i-

One test
Two mule

tiple~choice items are used to measure the éskngl of choosing the
'bést para2phrase; two items requiring shorjb writien answers are used
to measure the skill of writing a good paraphrage. To measur?a the
skill of com‘bmutg simple sentences, tto test items are used, re-
quiring the studeit to combine several ghort olauses into a &ingle
meaningful nentenc%.v The. tkill of condensing a sentence %o requ:.rpd ‘
-length and the slcill of co’fn’bming, condensuxg, and paraphrnsing
rglated sentences ‘into ome sen‘tence of required length are each
measured by single items in which the student plst roduce & sent-
ence of given length, To test the -skill of writipg an outline of

- & given text, Students are given a short passage of approximately -

‘




_ 180 words to _outline, Two test items requiring the student %o
y . produee & writien response are used to measure Athe ekill of writ- .

1ng a clear eentenoa based on outline pomts. The students are
provided with a passage of approximately 150 words to condense into
precia form in the meaeuremecn‘t of the highest level gkill of precie
writing, .
- The. preen.s-wnting test thus oonsists of multipleschoice test .
oo itemé( to measure recognition Bkills and longer written. -responses

to measu.re hlgher level productxon skills,. It is to be administered

1] * . %
B

in class, with a time limit of one hour.

“ e BN :

fPROCEDURE . e
. , .
- a.) Context of “the procedurez e } -

1

Ina study conducted cOncurrently, Huntley et al, (1977,
Rote 6) were interested in htvestiga.ting the effectiveness
of systematically designed instruction and ho’mework practice in
precis writing. A hierérchy of precis—writing gkills was constructed
(Pigure 5). 'Tests ‘were then designed.measuring thirteen of these
precis-vwriting skills, In their stud;y the adm1nistrat{on of the
pretest was followed one week later Thy itwo oonta.ct hours of instruc-
tion, a.nd homework praot:lce baged on individual pretest results. The
follomng week the posttest was adm:.nistered. 'l'l}e posttest of the
‘described study is the preois—writing test of the present study. \»___
Four of the six instruotors partioipating in the =tudy by Hunt-
-% ley et al, consented to volunteer their olasses for the purposes
of the present study. - '
b) Adminigtration of the precis—writing test:
C 1. Tests were delivered to the instructors before the schednled
. class during which the test was to be administered. The ine
structors were requested to inform the students that the test
grades would count towards their class averages, ' The instruct-
ors wers also requested to make the test appear tv bé a “nor—
mal® olsss activity, rather than part of an experimental

~ . gtudd'. . .
" 2. The teacher handed out 'the tests to the studente, eubsequen\ﬂ.y

T /\
‘:} ) s

e




* 2 v . °
o~ p .
5 -
S 4 ‘ N . B ¢ aanita , -
. » - . - : - - , .
~ - > -
. +gydexdexed ’ . ' , . . /\WJ_
j JZ0F 8%08F :osewo @800Y) ) L ‘ < ) ) ) :
*8408F UQUWOD UGOM4Dq B - (403 Jupsrai-Byoexd fio peysey STTTISa) -
- adiysuorderex aztuloosey o N o : ) _
; ‘ .gk‘ma ¥ ug . P ! )
9ous a8 otdog esooyy o . - .
\ . . o - -
- *qdeadsaed v o ’ ’ %
9T30eyuLE 9S00 ‘ ’ -
. ——{ ¢sydsgdeaed Ul §17EL9D Lp 10 : - ‘surey 01X =<w -
8Agstoddns szyudooey -« - *suluouls es00y) ) ‘ § oyxeua co:.oonm
ﬂ.,w. T e Y , Y ’ - ) ’ *Ite3ep mmoono on«%ooom
. - ) *sydeagexad Fuous : *swAuoufs ‘ ] - “*suoyssexdxs
m.‘aﬂxmﬁo.nvmawu CYAds LEEITM . . 4q mommﬂnn aoa1day egeseayd [eUOT: Tedrseyjusand szyulodey
. | 2 . . ~fsueay es) .  *uoysyzedas emyuFooey
g *gxe3 ~  ‘essagdexed pool3 esooydy . Y Y -
~ 3O BOPY UTBW ISOOYUDx - Y *seouajues *yjBuer pexynbex \o.u...
.o T 3 Y . .ouamﬁ..wawa POO3 941IMa o OUTQUO ) 230U UGS ISUPUO
*3X33 JO VOPT UTEW 93 TIMw Y . . 4 g
A | : ) *ga3ust uo.uﬂvdo.n Jo A,
*1X6¢ USATI ® eosopnow U0 03Ul §80USIUSS PajVIAI -
JO QUITANO UB 84 TIlin - eseIudaxed pus .cmuo@moo ‘auTquOoYy ~
4 ‘ . : : \4 )
. . 4 *s3utod IUPTIN0O U0 POSBQ SOUIFUSS JIBO[O B O3 TIMx .
! . ‘ ) ) ! b ‘ .
> . ‘ ) ’ . s . ‘ . } , . .
e *Y3duay paxyubex e 0% odessed © JO 9100xd © O3TIMsk .
) : : . STI1AS PNILTEA-GI0EEJ &0 JHDUVHAIH :
] ’ \ - ‘ N . v . ] . .
! \ - - . :
I . .
) .\( nﬂ b
| — . ] B




E i . . - reading tl;e directions aloud to them, The teacher ::a.s ‘

3 ‘ asked not to answer any questions during the test period,

K - . - and to monitor the test so that disturbences would not

_ , occur, ’ :

« 3, After exactly one hour, the teacher asked the students o
hand in their tests.

4. The iesis were picked up by a member of the resea.rch tean,
After the testis were graded according to a preacribed set
of criteria, the results were given back to students a.nd
instructors (within a period of two weeks),

T The teachers were then asked if they could administer the written

‘ ’ composition test during the ﬁeek following the precis-writing test,

They were also asked if it wis possible -to administer it as an

examination within the scheduled ols&ss period. Two of the four part-

icipating teachers indicated that it was not possible to use the
! ' scheduled olass period fox, the adm.mstra.tion of the test, but 'that
: . 4t was poss:.‘ble to assign the composition task as homework to be '
counted as a grade. I - ‘ 3
- c) Administration of the written composition test within the sched-
‘uled class period:

1. Tests were delivered to the instruotors before the scheduled -

8lass during which the test wes to be administered. The in-
structors were requested to inform the the students that the
Again,
fhe teacher vas slso requested to make the test appear to

test grades would count towards their final merks.

" mental study. | - N
2. After handing out the tests, the teacher was to read aloud
the instructions on the first two pages of the test. In
monitoring the test, the teacher was requested not to answer
any questions during the test period and tb ensure quiot
e test conditions. '
. 3e After one hour, “the te&cﬁaer asked the students to'hand in
the tests, '
4. The tests uere graded according to a presoribed set of

-

! ©  be a "normal” class activity, rather than par‘t of an experi— ,

53




@ | oriteria by two independent raters. Resultsg were given
Y back to the students and ins‘tructors wi.'bhin a period of
two weeks,
d) Administration of the written composition test as a homeworlc /
g o aeaisfunents . ‘ ' .
R I ) * .1, Tests were delivared to the instructors before the scheduled ‘ _
‘ ' class during.wlp.&h the test was to be assigned as homework.
_ The instmotoﬂ%e requested to inform the students that
~ . . : the grades obtained on the assignment would copn't towards ¢
. .their final marks, The“written composition task was to
3 . appear to be & routine class activ1ty, and not part of an

experimental study, :
2, The teacher handed out the tésts to the wstudents and read - 4 i
" the directions aloud .to them, The °si;u.den‘l:s were tald to . | B
L . spend no more than-one hour on ihe aésignmenf. They were
Y also told to hand ‘in the assignment the following week,
a - . 3. The vritten compositions were collected the following week,
. ) After being graded according 10 a prescribed set 'of criteria .
' by two ir’xdependen:t raters, test results wexre returned to
the students and their instructors within a period of two

s

weeks, .,

e) O'btaﬁ:ing measures for the validation of the written composihon
test: ' .

1, Each of the part:.c:.pa‘ting instructors was asked 'by the authoxr )
of the study to provide information about gradégs assigned ) .
hy ea,?h of them to more traditiondl written " mposition as-
_signments completed hy each student. Each oY the instructors

. wvag able to comply ﬁth this request, -

, 2. One of .the composition teachers was asked to assign a global

rating to each of the written composition tests completed

by her class. She was to use the same rating scale as that

used by the two ind‘ependent'raters. To remove souroeé of

bias, the compogitions were typed and vere ¥entified hy E
©  arbitrarily assigned numbers rather ‘than by neame.

1‘




DATA AND DATA ANALYSIS

The da'ta oollected for the validation of the written composition
test includes both the global and gnalytic ratings assigned to the
compositions by two raters working independently. To increase rater
reliability, a common set of crileria was used, Before assigning

. rate:g;: to the oompositions_l, the two raters spent a short trai'nihg
" sessi

together during which they practiced the application of the
eriteria oﬁ sample compositions, To remove sources of possible error
bias the composition rqq'sponsaes vere fyped, randomly d.istri'buted and
arbitrarily’ a.sexgned an identification number to repla.ce the name of

~ the person wrrtmg the composition.

A scale based on five points (1-low, 5=h1gh) was used in the
global and analytic ratings. The average of the two independently
ass:.gned ra.t:.ngs was used in the analysis of ‘data,

For the validation of the test instrument, grades assigned Yy

the composition teachers to more traditional written composition

cases the average of the two gradee was used In all cases numeri-

"other two classes it was poss1'b1e to o tam(t\wigradea\; in these

cal percentages were submitted For statxstlcal analysis,
" ' The data coi\lected for studying the relatzonsh:.p between writ-

ten composition skills and preca.s-writing gkills includes the reésults .

of the precis<writing test. The items on the tes’c measured 13
skills, each skill being scored on a—pass or fa.:l.l basis. 4 score of
one signifies passing the skill ahd a score of gzero signifies fail-
ure. A global measurd of performance was obtained by summing the
13 scores for sach student. Two raters vworking igilependently, shar-

ing a common set of criteria, evaluated test 'performm;ce. Hhen *the

ra.ters failed to agree on-a particular score, the problem we.s resolved

through dzscussion. : For each of the thirteen precis-writing skills,
a score of one or gzero was used in the analysis of datej for the
globai performance & score from zero to 13, :\.nclusive, was used,

" The type of ana.lys:.s used :Ln the invest:\gation of the hypotheses
of the study is baslcally correlational, ~ Regression analysis will pe

-

4




Y,

s

used to d{et‘emin'e*m:ore s"j:e‘ciﬁcally-'z i) the 'rela'tion;ahip between
the analytic ratings on the written oomesiti,on {est and the glo'bal
. ~performance on the precis-writing test, a.n\d 2) the relationshlp
. between subscores on the precis—wr:.ting test and global ratings

on the writlén composition te The level of significance for all
of the statistical tesis is .<05. N

The "Statistical Package or the Social Sciences® (spss) pro-

‘vided the statistical procedures for the aﬁ'alyeis of 'the data in
the study.

(See Nie, Hull, Jenkins, Steinbrenner, &.Bent, 1975.)
Veldman's (1967) program for determining 'the alpha ocoefficient of
internal consistency in tests was used as a means: ef assesping the
reliability of the written compos:.tion test,

.The results obtained in the statistical anglysis of the da:l:a

[

o‘b‘tained in the study will be presentgd in the next chap‘ber. V‘
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OVERVIEW OF THE CHAPTER® . . °

~ v

Chapigr Three presented the methodology used in the.investi-
gation of ~‘éhp hypotheses of the study, Described were: the pbjeé—
tives; sample population, desiga, instrumentation, procedures, and
type of data analysis, This chaptex will describe the results of

o the statisticai analysis of the data.

The first section of the chapter w{ll present the hypotheses ..

a.nd. results pertaining to the. problem of the standardization and
va.hda.tion of a test instrument to measure writ'cen composition
skills, It is predicted*bhat the written composition test desgigned
' for the study will be a valid and Teliable measure of writing abjli-
. C 'Ey: The second section of ‘the chapter will present the hypo:theses
. and results for the investigation of the relationsh:.p between precis—
. . Hriting skille and written compos:.'tion ekills., A significant correl-
. ation is predicted ‘between precis—writing performance and written
composition performa.ri‘te. - ' o . «
The hypotheses Wwill be stated in shortened forms please refer
to Chepter Three for more deiailed versions of the hypotheses., In
' tﬁe narrative, only results that are statistically significant be-
. yond the ,05 level will be roported (\mlpsa otherwise 1ndioated)
. _ Additional information win be: reported in the tables, o

. Vs N
[N N\

4 ' STANDAEDIZATION AN'D VALIDATION OF A TEST INSTRUMENT TO MEASURE -

WRITTEN COMPOSITION SKILLS

mw}}esxs l. The analytlo aifd globdal ratings assigned to tho test
o are positiwvely correlated. . L

The existence of a ‘positive correlation between the ana:l.ytio
ratings and the .global ra-tings is oonﬁrmod with oomla.tion

o
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4

coefficients ranging from a low of .25 for spelling accv.;racy and
global performance, to ayhigh of .82 for organization and global
' performance. With the exception of the rating o?,ape},ling accu~
racy, each of the analytic ratings was.correlated with the global
rating with coefficients greater than .60 and significant at "the

001 levél. See Table 1. : ’ T

1]

Hypothesis 2. The analytic ratings are positively intercorrelated.

The average correlation between the analytic i'at;irggj was found
to be .31,

Hypothesis 3. 'Globaffkrating;,s/gggi positi\]ely co;related with 'gradés
for other written composition assignments. -

l‘l‘here is a low posi'tvive correl’at\ion of .22 between the two var-
fables. The mean for the global yatings is 2.42, from a possible 5,
@fth”:a standard deviaéion of .80. (From a possible score of 100, the
mean is 48.40, and the standard deviafion is '16,) The mean score for
other .class composition assignments is 66.36, out of a.total of 100"
points, with a standard deviation of 11.26, _
) zgothesis 4 Global ratirsgs assigned by the instructor are positive—

. 1y correlated with grades assigned by chat instructor
to other é&nposition assignments,

‘A correlation coefficient of .33 was found, not significant ats
thg .05 level, The mean for the global ratings assigneci by the in-~
ptructor is .71, from a possible total of 5, with a standard deviation
of .85. (From a total of 100, the mean is 14,20, standard deviation is
17.00. ) For grades on other composition assignments the mean is 60.18
froui a total of 100 points, vith a .standard deviation of 10.76. Note:
it was possible to réceive the cooperation of one of the four, in=<

B}

structors in the investigation of this 'hypotﬂesis; thespize of the-
. sample is; i7 studé_nts. ' . 9 . e@ '
Hypothesis.5. There is a high degree of interrater réliabili{y‘;
Table 2 lists tﬁé correlations obtained, indiéa‘ti gja moderate
degree of correlation between the two raters. The highest degree of
correlation is found in the ratings on spelling accuracy (rf 87) ~ '
and gramatical and’ syntactical accuracy (r=,83); the lowest degree

of correlation is found in the ratings on conciseneéa of iahguage
. . L ' »
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’ o Table 1
< I)ata on M‘tio and Glo'bal Ra.tings for Written. Composition Test

S

6\hpOSition

4

\ A0

. Mean - SN _ Correlation -
Feature i Rating s.P‘.’ With Global Rating’
Organization 2.69, + ) .Q9 . 82w ‘
Glarity of main ides ' 2.40 0 LBLEnx
\Argument development . 4 2,39 - .10 J’.81*H
Effeetiveness and 2,02 Al o TE*%
logical development .. ‘\ ‘
of conclusion
Paragraph de;zelopment ; 2,40 ;0§ . L, STORER
Relpvance of used " 2469 1l R
‘ information ‘ 4
" Appropriatenesa of . 2,76 .08 -67***
word choice ‘ . .
Crammeticsl and syn- ' 2.42 09 J63%n
tactical ‘éooura.oy < )
Conciseness of language 2.64 .08 - N7
Spelling gz‘ccﬁracy 3.98 A1 . 25%
-Global rating 2.42-‘ N/A

*1 <?.05
¥x%p < ,001

(¢
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Table 2

I3

- . .
Rater Data~Eor Writien Composition Test

aexp < 001

, ' ‘Rater 1 ' Rater 2
Composition Mean Mean Interrater
Feature Rating S.D. Reting. S.D, Correlation
N . | .
Organization 2.85 " .83 2.53 .83 N3t
" Clarity of main idea  2.50 A 2,30 0 .90 JS4wex
Argunent development  2.44 .90 2,33 ..90 S5 6%
Effectiveness and 2,08 88 1,96 1,04 @ .61
logical development .
of conclus.ior; - | \ .
Paragraph development .  2.52 ©o.e 2,29 .82 L56%ex
Relevance .of used 2.64 85 . 2.74 1,04 G6wwe
" information ' o
Appropriateness of 2.80 .73 271, .18 .55%4
. word chéice o o l
- Grampagical and syn- 2,39 ) .76 2.46 8o .‘83***
tgbtical accuracy ) . ' ..
Conciseness of 2,50 T LT 2.717 .84 o300
languege \ - oL
Spelling acouracy 3.93 1,00 4,03 .93 A\, 8T
Global rating 2,52 .88 233 .85 oTinew
. = M - s
\
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' puhber of arguments used (c¥mprised of given arguments and student-

-main idea (r=,24), argument development (#=,31, p< .01), and rele-

- THE RELATIOIISHTP BETWEEN PRT‘CIS—

|& » Lo i ) o . / °
v : ~=y ' s /
(r=.38). All the correlations are significant &t the .001 level, ‘ -3
Hypotheses 6-8. The number of arguments used is positively cord

) related with global and analytic ratings.

A correlation of .32 (p < .01) was found between the number of
given arguments used and the global rating. The number of gi%’en
arguments used is 0 signlficc.ntly corrclated with ratings on or-
ganization (r=, 25),ve1,arity of mam idea (r=. 24), argument develop-' 1

ment (r=.37, p' ¢ .00 ), effectiveness and logical development of

conclusion (r-— 24), paragraph development (r=.26), a.nd relevance of
used 1nformatlon (r= 61, p <« .001), The mean number of given argu-

monts used Ais 2, 24, from & possible total of 7, with a standard devi~-
ation of 1.28.

A correlation of .32 (p < .01) was also ‘fqund between the total

o

generated arguments) and the global rating. The total number of ar-
é;uments use‘d\is significantly correlated with ratings on clarity of
vance of used information (r=.54, p < ,001), The mean of the total
nunber of armuuents used is 4.18, with e standard deviation of 1.78.
Additional information isf provided in Table 3, ' ”
Hypothesia“ 9, The use o!; the 11’1‘516\'&!11‘: argument is negatively cor-

related mth the rating on the relevance of used in-
formation, .
No significant correlation was found to exist between these two

variables, However, significant correlation was.found between the

S
use of this arpument and the rating on organization (r=-,20). A low
significant correlahon coefucient was also found &r the x'elation-
ship between the use of the 1rrelevant argument and the rating on

gramma't1 cel and ayntactical,uazéuaracy . rs-.gz)._

P

TING SHLLS AND WRI'I"I'EN COMPOST -

TION SKI LL.)

H:@otheses la, 1b, 23u 2b, //sures of precm—writing ability are
7
. ~ pos:.twely correlated with conpoei’cion test ratings.

'I‘he oorrelation betueen the global ra:ting on the composition.




. Table .3

e

‘Data on Argument Usage in Written Composition Test

Correlation With Numlber of:

_ Seif-'
given . ‘Generated Total
Compgsition Argunehts Arguments Arguments
. Feature ) ~ ed ' Used Used

Organization © Lo » =407 .12

Clarity of msin idea 24 130 Y o4

Argument development .37*;** . .08 \ o 31N

Effectiveness ‘and o 24% .02 .1"1
logioal development '

~ of conclusion
Par 1gTiaph developmén{
‘ Relevahce of used

information

'l'Ap‘PropriatenesB of .
word choice '
drama.tica]. and syn-
tactical accuracy
Spelling accuracy
Global rating

*p <.05
** p < .01
***;g< ,001
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test and the ‘dﬂividual soore measuring the ability to write a
precis is ,07, not significant at the ,05 level, A significant,
low correlation of ,37 was found between the global rating on the
composition test and the sum of the skills passed in the precie—-

~

writing test,

The individual score on the precis-writing test measuring the

‘ ability to urite a precis is not significantly correlated with any
I " of the ana.lyt:.o ratlngs on the composition test. As Table 4 indi-

’ cates, low degrees of correlation were found between the sum of the

gkills passed on the precis-writ?.ng test and the follown;g analytic

ratings on the composition test: organigation (r=.47, p ¢ .001), .

dppropria’;eness of word ph'oice'(r-.BT,‘ p <.01), effectiveness ax}ii \ *

logical development of conclusion (r=.34, p < .01), grammatical and ‘

syntactical accuracy (r=.32, p < .0l), argument development (r=, 24),

WA paragraph development (f=.24), and conciseness of language (r=.21).
h ' Refer to Table 4.. ;

H}[pothesis 3. Preois—writing subsoores will Ye positively oorrelated

with compositlon ratinge. W

In addition to the skill of writmg a precis, the -following
ekills have soores that are not significantly correlated with any
of the c;mposi‘tion measures: writing an outlinej condensing, com- -
bining, and paraphrasing sentences; a;nd writing a paraphrase. The o
subscore for writmg a sentence from outline points is slgnifd.can'tly
.oorrelated with composition ra;!;ings on effectxveness and log:.ca.l dev—
elopment of conclusion (r=, 23), organization (r=.22), paragraph dev— .
elopment (r=,%1), and glo'bal performance (r-.21) . The su‘bscore for
. the skill of condensing ‘sentendes is gignificantly correlated with
"the rating on organiza:t\i.on (r=.23). The skill of combining simpie

sentences has scareé'corrélated witlf the following composition'meas—
e ©  ures: grammatical and ayntac‘ucal @oouracy (r=.33, p « .01), organ-
:lza.t:.on (r=.31, P < .01), global performance (r=.28), effectiveness
w~and 1ogxcal davelopment of conclusion (r=.28), paragraph dbdvelopment
(r- 28), appropriateneas of word choice (r-.26), g.nd clmty of main
idea (r=.25). The subacore for the ekill of choosing the best para-
phrase is correléted with orghﬂiza.tion (r-.27), paragraph gevelopment
(r=.28), effectivenoss snd logical development of oonclusion (r-.ZS),

.
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with the composition ratings on grammat$ical and” syntactical accura;—ul

: ﬁmot}meéeg 4a, 4b, Precis-writing test scores are cori'elqted with .

. clarity of main idea (r=,23), and relevance of used information
(r=.22). Writing the main idea of a téxt has scores correlated

oy (r=.24) and appropriateness of word choice (r=.23), -Subscores
on the precis-writiné test measuring the ekill of .choosifng the main
idea of a text are correlated with ocmposition ratings on organisa-~
tion (r=.31, p < .01) and grammatical and syntactical accuracy ‘
‘(1"-24) Recognizing relationships between main ideas of’ p&ragra.phe
is correlated with all composi‘l:ion measures: global performance
(r=, 43, p < ,001), organization (r=.39, p < .001), appropriateness
of word choice (r=.39, p < ;001), argument development (r=.38,

P < .001), grammatical and syntactical accuracy (r=.,35, p < .01),

effectiveness and logical development of conelusion (r=.32, p < .01),

rele¥ance of used information tr-.30, p < .01), clarity of main idea
T(r-.27), paragraph developmenf (r=.26), and spelling (r=.23). The
skill of writing the main idea of a paragraph has soores oorrela‘ted
with all compoaition features except spellings appropriateness of
word choice (r=.40,p < .001), grammatical and syntactical accuracy
(r=.38, p< .01), global performance (r=.36, p < .01), effectiveness
and logiocal development of conclusion (r=,36, P < .01), organization
(r=.32, p < .01), paragraph de'velopment‘ (r=.32, pc .01), conciseness
(r=.30, p < .01), clarity of main idea (r=.28), relevamce of uged in-
formation (r=, 23), and argument development (r=.22), Choosing ihe
main idea of a pa.ragra.ph is correlated with ratings on the composi—
tion features of appropriateness of word choice (r=,33, p < .01),

organization (r=.32, p ¢ .01), effectivengss and logical development,

‘of conclusion (r=,25), and conciseness (r=.24). See Table 4 for more-
4

’infox'h:ation. B -

N grades for other written composition asai@meﬁts.
A correlation of .18, ndt significant at the .05 131}01, was,

~ found ‘between 'tho sum of precis skills passed and grades vfor othor

written oomposition assignments. A correlation of «07,. 8180 not sig-
n:lfioant, vas found between the individual subsoore masnring the
skill of uriting a proois and othar oompoaitm grades. .fhe other
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[ . ’compgsi'tion g\ra&e‘s are;” however, correlated with scqz;es for the
F ‘ " precis~writing skills of combining simple sentences (r=,27), con~
B ‘ densing, combining, and paraphraslng sentences (r=,25), and recog- -

| \ nizing the relationships between main ideas of pa.ragraphs (r=.23).

. ) A multiple regression ana.lyeis, me‘é.suring/lpredictibn pfficacy
(see Ferguson, 1971), was performed with the global rating on the
written composition as the dependent variable, and the 13 subscores’

» on the precis-writing test comprising the- predlctor 1list of indepen-
dent var'}able‘s. A multiple r of .56 was o’btained, vhich may be in-

skill of retognizing relationships| between main ideas of paragraphs

| 3 is the only significant predlottyf (F=7.0, p ¢ .05).

* , i Simxla.rly, a mul'tzple reg‘i‘esslon analysis was performed on the
- , ).dependent variable of the total number of precis-writing skills

' . passed on the tegt. The a:nalyt:.c ratings 7on i(\he ten oo

! f4atures functioned as independent ‘predictor variables.

oa;ﬂtion

A mltiple

- r .60 wes found, 2gain indicative of low predm’civa acouracy. “
Rati‘}gs on two composition features were found to be signifioant

i -  predjctors: organization (F=12.76, p < 091) and clarity of main

[

ided" (F=5,13, p < .05). IR .

‘I‘he alpha ooefﬁoient of intemal ‘consistency (Cronbach, 1951)’ ‘
was calculated to be ,10 for the preoxz-writmg test, &ndic ting a
low degree of reliab1lity among the test itenis.

e

SufARY T3
¥ : o
- . . Bivariate correlation a.nalysis provided the measures of relb-
tionship between the variablgs of the-gtudy, The written composition’

test vias fdund

ve a low degree of empirical validity and a .
low degree of rslia 1:.1:y. The correlation betwéen compoaition meag-
and precis~wri 1ng measures was l'tm or nonsignifioant.

,*
|
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e  terpreted as indisating a low 1lévdl of predictive accuracy. The -
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 -OVERVIEW OF THE éHA,PTE}( e

&\ , . )‘ \
"CHAPTER %
DISCUSSION

'l'he pz;eceding chapter desoribed the results of the statistical

, a:nalysls of the data collected in tha study. The ana.lysis revealed

a lov degree of empirical validity for the written composition test
as vwell as a low degree of test reliahlity. The correlation be-

. tween co(mpositdion measures and p:peois—writing measures was found to
" be either low or not gignificant. In Chapter Five these redults,

as, well’ as ‘their implications, will be discussed, -

' The first part of the chapter will be concerned with the results
prertaining to the probvlem of the standardization and validation of
a test instrument to measure ’wgitten’composition skills. This sec-
tion will beg'm with the relevant findings summarized in the fﬁrm of
oonclusions. A d1scussion of the limitations of the sgtudy and. a\,
section on recommendations for ﬁrture research will follow.

The second half of the chai)‘eer will deal with the resulte of }\e\

study of the relationship.between preois-writmg s]d:’lls and written
composition skills, A discussion of the conclusions will be followed.

by sections on the limitations of the study and recomendahglxs for
future research.

¢

STANDARDIZATION AND VALIDATION OF A TEST INSTRUMENT T0 MEASUEE
WRITTEN COMPOSITION SKILLS: CONCLUSIONS |
' 'Thif section will deal with the ;'osults of the firet part of
*the study, “which may ba sunnnanzed as fdllowa:
1, Analytic ra:tings on wr{tten composition features were
found to be moderately correla.ted with global ratings L
.0f mtten composition perfomance. . .
' 2, ‘The rolia‘bility of%the written cbmposi.tion teat, as \

v

N
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measn%ed by the average correlation between ratings,
was low, ' ‘ A
"3, The oriterion-related validity of the test was low.

4. Interrater relisbility was found to be m6dera.t6.

5e There was 1little or no significant correla.tion 'botween
the num'ber of given arguments on the written composition
.test used by .e?.ch student and ratings assigned to the
test, Similar results were found for 'l;he relatiopship
between the total numbe!}dl arguments used gnd asslgned
. rat:.ngs.

In’the compa.rison of each of the analytic ratings on the wn't-

. ten composftion test with the global rating of performanoe, the

existence of a significant correlation was established, This find-
ing gives support to Ny'berg s (1968) contention that a global, rapid

impression evaluat:.on of a written composition probably takes ;mto Ji

account the basic features of a oomposition, whether this considera-

 tion be a conscious effort or ‘not, The.composition féatures having

ratings whioch were the most highly correlated with glo'ba.l ratings
include organization, argument development, clanty of main 1dea and
paragraph development, This suggests that improvement in these areasn
may well be relected in the global rating of performance.

- The global method of scoring, the type preferred by the Ccfllege

" Entrande Exammation Board (Godshalk et al., 1966) is considered to .

be a more valid method then the analytic method (Britton et al., -

1966). The analytic method, however, is more useful than the global
method in serving a diagnostic function. If the test ig to be used
for identifying individual strengths and weaknesses in written com-
position, information specifio enough to help'in the making of ed-
umocational deoismns is needed/ Ana]ytio ratings’ provide such informe
ation,

Since there is no prescribed technigue of ascertaining the reli-
ability of a one~itenm test with ten subscores rated on a Likert-type '

- scale (see Kerlinger, 1964), and administered only once, the average

correlation betwoen the ratings (r-.51, P > .05) vas taken as a '

measure of test reliability.-\wa:::reiaﬂon suggests that there

is some oonsistency beiween.the individual Aratings ‘of urj.tton




oomposi.tion features, 'fhe ﬁ.ndifng of a c:)rrelation‘ between ratings R -
lends support to' a position set forth by Foley, (1971), indicating -
that there is an inherent- overla.p in the content of criteria in the
analytic &ssessment of written composi‘h.ons.\ It could aleo be in-
« Qicative o:t‘A a type of "halo effeci”, in whichithe ratert's porception w
of certain composition features\is inflyenced 'mr ratings on other
composition features, * o

In détermining the oriterion-related validity of the test,
glo‘ba.l ratlngs on the test were o?mpa:red with grades assigned by
the the Enghsh instructors to more traditional written composition o
assigmnents completed by each student. The low correlation (r=.22,

P > "»05) euggests that the writing task of .the test des:.gned for,

the study bears 1itt1e similarity to the composition taslcsw aasigned
Yy the instructors.s This conclusion is reinforced Yy the results s
of a second chck on the test's empiriocal validity: +the porrelation
‘between global ratings aspigned %o the written composition test Yy .
one of the English instructors and gra.des asgigned by that instruct-
dr to a'more ‘traditional written composition assi@ment"was found

to be low (r=.32, p > .05) '

In finding a low degree of associa.tion between the global per-
formance rating on-the wri{ten composition test and the :mdependent
criterion measure, it is important to bear in mind that a high re~ ‘

. liability for each measure has not been e;stablishg;d. The reliability
of both test and criterion measures exerts an influence on a test's
empirioal valid.ity (Hakris,.1969). In a.ddition to being reliadble,

the measure of the criterion should be relevant (Mehrens & Lehmann,

~19;73,) Bach of the four Englieh instructors had been azked to pro-

vide grades for written compositions, completed by s'bud.ents who had

taken the written composition test, similar in nature to the writing
task, of the test. &ince the decision to ‘provide certain grades was

*based on subjective value judgements, the relevanoe of the: oriterion
measures is subject to variation and error, . —
. In the case vhere there is no reliable and relmnt externa}
‘ critcrion measure’ readily available, the use of content analysis .

for judging the validity of a test is justified (Lennon, 1976). <o
Content validity is defined hy Lemnon ég. 4)a8s - . . T -

e
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d interpreting the test,

. features appears to be more objective in nature for measurement than ' '

3
¢

?

G '
the extent to which a subjeot's responsea to ‘the items of a

tost may be considered to be a representatiye sample of his ~. R
responses to a real or l\yoothetioal universe of situations
vhich together constitute the area of concern to the person
: N ' -
The use of content validit'y is a)pprOpriate for asoer‘!;aining the <
validity of tests of writing ability., Since it is not possible to

describe content validity :I.n quantitative ' terms, a qualita.tive ex~

pression becomes necesaa.ry; each of the four English instructors .
participating in the study was asked to thoroughly¢inspect the test

.and remark on its velidity, All four of the instructors agreed

thet the test did indeeo; provide a valid means of assessing the ab-
. 11ity to write compositione. o

In the invoa‘tigé.tion of the.reliability associated with rating

. the written composition tests, it was found *‘éhat despite the pre~

cautions taken (a short practice session with training in the appli- !
cation of clearly stated criteria), only a moderate degree of inter-

rater reliability was achieved.  THp highest correlations were found

in the ratings of spelling accuracy (r-.87,‘p > .001) end syntactical

-and grammotical a.ccuracy“(r-.83, p > .,001);5 the evaluation of these )

the evaluation of the other composition features, _
The lack of & high degree of interrater reliability serves to

confirm the researc indicating that thei lack o a.greement among

raters is a maaor oblem in the evaluation of

ten vork, Raters
tend to be unrel;able "in their own: inconsistency and their fa.ﬁ-
ure to agree with colleagues on the relative merits of a stulent's e
oomiaosition" (Heé‘ton, 1875, p. 134) The precautions taken in)this
s‘tuﬁy did not ‘exert as great an influence on interrater reliability
as expected, This suggesta that future precautions ohould be made =
- more stringent.( One possibihty is to 1nclude a more thorough prac—
tice session, Although the interrater reli;a‘bility was only moderate—
1y high, the sum or average of the two ratings can be taken as an
acourate appraisal of student performance (Harris, 1969).
" The use of the given information on the written composxt:lon

~  test (“'Your' First Rough Notea") w:ﬁ ia'natigatod in order to o

<
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det‘erl;line whéther’ it is related to.nctual test performance, It was
'found that the correlation between the number of given arguments :
used and performance on the written composition test was either 1\ow'
or nongignificant, Low degrees of do}relation were found 't;etu(reen
the number of given arguments used and ratings on ~élo‘ba1 perfdrmance,
argument development, and clarity of main idea. The highest degree
of correlation (r=,61, p > ,001) was found between tt\mm‘ner of
given argunments used and the rating on relevance of used information.
Low correlations were also found between the total m;mﬁr of argu~
ments used (the sun of the 'nnm‘berwf given arguments used and the
“umber of arguments generated by the 3tudent) and the following
" ratings on the written composition test: global performance, clar- .
ity of main idea, organization, and relevance of used information.
It was.hypothesized that the measurement of the use of the in-
formation provided in the test, i.e., the use of fhe given arémnen‘ts,

- ocould be used in the prediction of test i'atings. An underlying

aspumption was that an e \tion‘that tests the ability to use

given information is uorc effective and valid in the measurement of’
writiné abilitj then an examihation that tests the ability to re- /
menber information, and and to use what can be remembered (Macintosh,
1974).  Thus it was sssumed that a better writer would use more of

the av’b.i;lé.ble information tﬁxan a poor writer, The: quality of a stu-~
dent's performan;se' was not, howgver, related to the studenti's use of
availabdble infomatjoxi, as measured quantitatively by the number of
arguments used. Also, it wa;s found that ‘the total number of argwn\ants

v .
used does not serve as a good ¥ndica of test- performance, The
on cannot be used to

not in this part-

nunber of arguments used in a written compo
“predict the way in which it u111 be ra'ted, at leas
icular study.

The use of the irreleyant given argument was no't found to be
significantly correlated with any of the composition measures, in-
cluding the rating on the use of relevant information; the use of
ﬁxis argument would not serve as a predictor for any aspect of per-
formance on the writtén composition test. Also, since only four of

|66 students writing the test actually used the irrelevant argument,

! -

~¢




( ~ % : _12 &
3 ‘ \] . l " . \o R .
o the inclusion of this partitmlar type of argument on the; test in—
strument should be reconsidored If its inoclusion serves no func- 1
!

tion, the argument should be discarded or redesigned so that it doe;
L serve a function, The irrelevant argument had been originally in-
. . cluded &0 tha’t the test would provide a .better simulation of real-
life situations in which students must sort out relevant 1nformat1on
from irrelevant information, Although the use of this argument is , g
not related to any composition measurdg, its funotion within ‘ghe' con-

text of sorting relevant from irrelevant information still remains

N

valid. It is suggested, however, that the argumex;‘t be redesigned

80 as to, include information that is not as obv:.ously irrelevant as
the information that is presently included. )
- P
§.'1‘.ANDABJ)IZATION AND VALIDATION OF A TEST INSTRUMENT T0 MEASURE
WRITTEN COMPOSITION SKILLS: LIMITATIONS OF THE STUDY -

The major limitation of this study is the sample of subjects

| used; the students were enrolled in remedial Fnglish classes, ands -
44 of them were non-natjve ‘speakers of the English language. The

generalizability of the results may thus be restrn.ctod somevhat),
’I'hore vwas little variability in the.ratings assigned 1o the w’ri{ten
,composa.tlon—-the expected ra.née ‘of scores was not attained.

Ny

. Another important 11m1tat10n concerns the difficulties involved
-in escertaining the reliability of the written composition test,
The lack of the 'opportunity to a.d\minister a parallel version.of the

~ tegt, and the ,Jlack of a means to assess the relia'bility of a one- . !
item test admlnistered only once, results in some ambiguity with \
y reg&d to ihe measurement of the test's reliahility. A limitation ‘
'/ of the study related to the rating of the features of the composition, .
//‘ is the use of only two raters. Ideally, to obtain a more accurate
appraisal of writing ability, more )xytera are nceded, Due to finan-—
cial and time cons‘traints, it wax’ﬁo’c possible to use more raters .
in the assessment of the compositions, ‘ -
The lack of a gogd and precise indeyendent extearnal cri.torion

" of written composition sk.:tlls, “in ordor to determine the empirical e -
~.. wvalidity of the written composition test, comstitutes a significant -

-
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’ limitation of the study. It is difficult to reach a conclusion : 3
. with™Mpggard to the criterion-related validity of the composition

_are to be obtained, — !

k4

test if the external criterion is not a dependable one, Another ‘ . i
limitation is the small sample uged in the investigation of the ’ |
fourth hypothesis, postulating tﬁa’c global scores assigned by the » ' h
x;egula.r composition teacher to the m‘itten composition test are :
positively correlateé with grades assigned by t;lat teacher to more .
traditional written composition asszgnments completed by each stu-r L
dent, Only one class, yielding a samg}e of 17, was available for
the testing of this hypothesis, ' '

. Other limitations relate to the or@-hour ’tix‘n'a' restriction for".
taking the test and to the fact that the test presents a new type

P
of task gptimulus for the writing of compositions, One hour for writ-

§
ing the test may Xot be enough time to obtain valid measures of writ-
ing performanoce; within this time 1imi¥ the student nmst read the

given information in the task stimulus——the section entitled "*'Ygur
Ropgh Notes", assimilate the information, and write the compositi¥on.

More time may be necessary for the proper completion of this task.

~ Also, since the students are #ot.familiar with this type' of test,

practice with this type of assignment may be helpful if valid results

¢

STANDARDIZATION AND VALIDATION OF A TES‘I‘ INSTRUMENT TO HMEASURE

. sot of oritena for scoring the oompositions.

WRLLTEN COMPO"SI'I‘ION SKILLS: RECOMHENDATIONS FOR FUTURE RESEARCH

This section will suggest improv‘ements for the replication. of'
the present study and possibilities for new areas of investigation. ‘

In order to determine the reliability of the type of test des- . R
cribed in the study, it is best to develop a parallel vergion of the _ '
viritten composition test, equ:,valent in format, length, and difficul- P
ty. 'Both versions of the test should be administered under conditions

as -gimilar to each other as possi

gested that more raters be used, and that the practice training session
be more thorough. It may be helpful to formulate a more explio:lt

°
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-mode for presenting a seil of given information in a task stimulus.

‘l‘he fact that the indepenéent external briterion was not a
timed written composition task may have influenced the relationship
found between the criterion measure and. the test of the study. The
use of a. dependable criterion baéed on a timed task of a nature sim-
ilar to that of the written cdmposztion test would serve to provide -
better evidence of the empirioal validity of 'the test, )

With regard to the formative evaluation of the written composi-

tion test, which involves suggestions for improvement based on the

‘oollection of useful and relevant information (Foley, 1971), the

main suggestion would be to inorease the amount of time given to ‘

' oomplefe the task from one hour to,90 minutes or two hours, The

task. would then be a better approximation of a free—-wri.ting task,
Also, there is a 'need for research to ‘help  determine the best

The mode used in this study, i.e,, the presentation of gsets of argﬁ-‘i
ments providlng information in short clauses, should be compa.red

‘with olher modes of presenting information, such as short articles,
- or paragraphs written :ln normal sentences. An issue which req\ures

mr'i:her research ola’rification is whether the provision of a set

‘of information in ‘a task stimulus does indeed elicit a more valid
sample of writing ‘than when ~this information is not provided

Comprehensive research is needed in the improvement of tests

'@osuring wrifing abjlity, Knowledge\of the writing process, inclu-
ciing the prewriting and rewriting stages, should be used in the de—
sign of these tests, Thié l;nowlgdgé itself needs o be ‘greatly.
broadened through basioc develdpmen‘l{al research, - A . 0 L
. ) - L L <
THE RDLATIONSHIP JBETHEEN PRECIS-WRITING SKILLS AND WBI’I'TM GOHPOSI- ‘
b TION SKILLS: CONOLUSIONS 3 ., ‘ :
Jhis seotion Will deal with the results of the mecond half:of
the stud;y, which may be sumamized ag followss ..

1, The score mea.auring the individual ekill of writing .
precis, on the preois—writing test, was not’ correl cd '
with written com'position measures, -

. | 2 The eui b tne axills pasped in-the, pragié-'i&;_-itwg tost
¢ T e o i A

e
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was ‘correlated to & low degree \dth certain composition T C

'S ,
measures. . K -

3. Some of the scéres measurmg subskilla on the precis—- L ‘ ; ’

ting test wére correlated to a low degree with - N ? .
$ L E vomposition test meagures. - R ‘ o
{ 4, Precis-writing test soores ware not corxelated with grades - '

-y
.

I . < |[for more traditional wr:Ltten composit:.on assignments com- | ¢ ‘ £
R ' _ pleted by each student, ' - ; o
§ ‘ o ' In b al;ymng the relatlonshlp between the a’bility to write a >

i precis and the ab111ty to write a\compositmn, tw\ measuree of
: precig~yriting ab111ty were ueed: 1) the score qn the precis—-wr:l(t-
¢« ing tes measuring the individual skill of writing a precis, and . : .
. 2) the [sum.of the skills passed in the precis-writing test (a maxi- ’ ‘f
~ mum of [13). The former measure was not algn:.fma.n'bly correlated
e with any of the composition ratlngs. Th.ere vas a low correlation \JH‘

- found between the sum of the sk.zlls passed on the precis-writing test
and these composition measures: global performance, organization, :
: ;;pprop iateness of word choice, effectiveness and logical develop-
to : ment o '/:lmolusioz;,:gramaticaj. and syntactical accuracy’, argument
' h devels pment, paragraph development,, a.nd conoisenees of language.
There [was no evidence of 8 strong relat:.onshlp between precis writing
| and epmposition mting, as fxy'pothesz.zed

\ v v
R The scores in the precis-writing test measuring mdimdual . e

. .

sk111 consi/sted of’ v@ues of either one or zero, based upon whether )
the gkill had been passed or fa1led The varia‘ble vas thus art1f1-

ciallh dxchotomlzed at ‘an arbitra.ry cut-ofg of. continuous scoring for
Ly

. variqus criterla set for each skill, The use of such’ scoring prgfgﬂ’ :.\ ‘ “
dured precludes the determma.tion of fine distinctions in test per-
R form3 oe. It is posslble ’chat if a measure with continuous aoores
had been employed in assessmg the a‘b:tli'ty to write a precis, a
greater degree of relationship bétwecn precis Hnting and compositmn
writing might have been established,. p
The lack of a demonsirated strong relationship betweeh Ry ecis

writing and composition writing may be, due to an insens::tiwn

. /A ) one| or both measures of writing a‘b:.l:.ty, in measurmg wha:t
' posd to bo measured . The test reliability and .empirical

7 '3 . . * a . A
=




° L of the written oomposition test was found to be low in the first
' part of the present study. In order to dotermine the reliability of
. ; ’ the precis~-writing t#st, a ‘coefficient alpha analysis was performed,

yielding a value of .10, which indicates a low reliability. Due to . R
: g the difficulties involved in establishing the reliabilities of the - ‘
test mstruments used in the study, the results of the study cannot

be viewed as providing conclusive evidence of a lack of a strong re— . oo

“lationship between precis writing .and composition writing.
In analyzing the reélationship between analytic ratings on the g’i
written composition test and scores for skills on the precis—writing

\test the following precis-writing skills were found to have no cor-
* relation with any composition messures; writing an outline; con- o
,denefne{, combining, and paraphrasing sentences; and wnt“‘hg e para-

phrase.’ The other*p:‘ec:.s—writing skills showed lo¥ degrees of

correlation with varmus composition ratings. No signifjcant high
» correla’clons, however, were evident in the data analysis, 'I‘l;e precic-
vwriting Bubskills of recognizging relationships between: the main ideas
of paragraphs and writfng the mein ideas of paragraphs reveal ed 3
Mgnlficant low correlatien with most of the composﬂ;zon mea;\xres.

In mult:.ple regress.ion analyses, scores on these two subskil ‘
emérged ag s:Lgmfipa}xt predxo‘ﬁora of glohal wmtten compomt:.on per-(
formance. Thes resul‘l:s suggeist that these two precls-writing sub-
ekills béar mor
than the other recls-wrxting subskills, Twposszbility of such .
a relqtmnshxp erits further, more thorough z‘esearch :
In the com arlson of the two measires of precxs-—wmting a‘bxl;ity,‘
i.e., the score on ‘the precis-writing test. measuring +thé individpal ‘ w

‘8kill of writing & precis, and the sum of the skills'passed in the

of & rela.t:.onship to wrﬁ:ten composition.skills

precm—-writmg est, with grades Tor more traditional wpjtten cop-
posit:.on assigpments completed 1&\ each student, no significant ood~
relat;ons were found‘ Again, there is no e\ndence “of a strong re-
lationship betyeen prec:.s wrrbing and compoqi‘tlon writing, inoce

there: was only la low correlatiqn between the grades: on other written

‘composa.hon ass1gnments completed Yy each gtudent and ratings on

the written compositibn test depigned for the. study, ‘and because
: . , . s" : . ‘ g
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there was only a low correlation between ratings on the written : 2

' compt;sition test and measures of ﬁmbiQJMting ability, it appeers

- ) that the written composition test, the other written composition £ ‘

assignments, and the precu-wrl"‘bing test reprasent d:.fferent tasks”

i of writing ability, bearing little similarity to each other. ""-w// : ' ’
(i ] In a multtple regression analysis, two composition features . 3
emerged as significant predictors of the sum of the precis-writing

skills passed on the test: organization and clafity‘ of main idea.

The significance of this relationship shoyld be investi'gated.,

THE RELATIONSHIP DBETWEEN PRECIS-WRITING SKILLS AND WRITTEN COMPOSI-
\ TION SKILLS: LINITATIONS OF THE STUDY ‘ ¢ “‘
As for the first part of the study, one of the main 1imitations '

- of the study is the sample usedj; since 44% of the students were non-

na‘tlve speakers. of the Eng;lish la.nguage the gener,aiza'bﬂity of con-
o
' . Clusions may be restricted. A second limitation conterns the relia-

bility of the written composition composition test, which needs sub-

stantistion. In terms of scoring the precis-—‘wri'tin egt, a signif- T
“ icant limitation is the lack of qontinuous scoriné; or the individual™
| ekill of writing a prqéis. ~ ' » B
L . - ' Due to the lack of conclusive results with regard to the rela- o ,‘ l
SR . tionship between precis-writing skills and written compositlon skills, '

. it is 'not possidle to set forth speciflc recﬁmendatlons for a
\systemat:.c approach to the teaéh:.ng of written composition based
- on knovledge of precis sklll@

‘:

“‘fiEcommmATmNo FOR/FUTURE 'RESEARCH ) . N =
3 As was suggested for the first part of the study, - relia'bxl-—
b ity of *the wrxtten composrtlon ‘test needs to be estabhshe bry means

L F of . developlng and evaluating a’ parallel version of. the te +, using,\
i RS a la.rge sample of native En,g'llsh speakers with a wide r of wrltlng
‘abilities., ‘The: precis-writing test should be modified so as o

i _‘ utilize continutus scoring; in particular for the skill of writing a'

| - prec1s. With regard o the formative evaluation of the Writtqn

- k) r
-

compos:_tion tes‘t it is suggested that, in addftion to. iﬁoraaYg/the



\

" writing skill instruction to composi;tion writing, -

amount of time to be“spent on ithe test, the test could be\r‘n dified
so &8s to be more sensitive to precis—wz:itihg skills., Precis writing
may not be related to the type of task set up in the written compos-\
1tion testy it may, however, 'be related to other types. of wrlt‘mv‘,}v
ta.sks. Theé possibilities should be explored

In this study an attempt was made to find a strong relationship

betveen precis writing a.n} composition writing, If such an associa— 4

tion could be established in future research, the next step would

be Yo conduct an experimental study ;pvestiga/ting the poesibility

of a causal relationship between tpe‘tv;o forms of writing, It is
hypothesized that instruction in precis writing' would i}ngrove compos—
ition ekills, that the skills leggyned would transfex; to vthe writing
of compositions. 1In the propdsed study, students would be given‘ ¥
pretests in writted. composition.skills and precis-writing skills,

An experimental group would receive instruction in precis-writing
skills, Posttests me ng both types of skille would then be ad-
ministered to the experimental group and o control group, which had
ta.keﬁ_ the pretests, but hadn't recqiveci precig instruction, ‘Regults

"would be examined to determine the degree of transfer from precis-

SUMMARY | R

) Both perts of- this study were addressed to the problem of de-
clining writing ability among university undergraduates, There is
a need for improved ‘mcans of assessing writing proficiency and for

ore 'effeoti\l,e instruction in wrif:‘mg ekills..‘ Bothareas of concern .
with empirically in this sfudy. I
e flrst part of the study imrestlga‘ted the devglo'oment of a
valid and reliable test instrument maasur:mg oompos:.tion-wntir_lg{ -
al;ility. A test instrument was'designed, in which ‘students.are to '’
make use of B given set of information presen’ced in single clausea.

Students are free td utilize additional information in the- wrlting

"of the compos:H;ionss.L Stahstical ana. sis- of data eollected from

A

66 students, enrolled in- remedial*tﬁe sh clasaes, revealgd a low ;
degree of test reliability.*»Beoause of the difficulties involved .

% - : . . ]




. drawn regarding the usefulness of the test depigned for the study,

ten compositjon,

‘found to be - low or nonsignificant,

o f

l in escertaining the relia'bility“oxa one-itom essay-type test, :lt

is suggested that a parallel versian of the written composi'tion
tesnt, equivalent in difficuliy and fomat, be develo /ed/ and admin- ’
istered, : ‘

In investigating the empirical validity of the fest, glo'bal

ratings were compared with grades assigned to. more itraéditional

uritten comp051tion assignments; a lov d‘bgree of correlation was - .
found. The releva.noe and r&ia’bihty of the oriterion measure,
wh:.ch exert an 1nf1uence on emp:.ncal validation, are subject to
debate,
cﬁeckqd by conferring with the compositiqx}. teachers participating
in the study; all agreed that the testprovides a valid means ‘of -
‘ ,F;xr'ther ﬁtesting of |

reliability and validity is necessary before conclusions can be

The "content valid1ty of the written cqmposj,.t:.on test was

pisgessing the ability to write compositione,

-The test is potentially useful in the diagnosis of strengths and

t

weaknesses 'in wr1t'ben composition.
The intent of the gecond part of the stndy was +o ajdress the
problem of declining writing skills by contributing 1nformation for\t

“basic developmental work in the improvement of instruction in writ-

A.n exploratory investigation of writing skills
It was hypothehlzed that there would be a high cor-
relation between wrlt'ben composltlon performance and precls-wrltlng

¥
peri‘ormance .

was conducted,

"This' would represent the first step in providlng sup~

port for the view that instrucgtion 1n precis gkills is of value 1n .
improving the ability to w}rlte cottpositions. ' Correlations between
comp&sitlon measures and precis-writing measures , however, were - ‘
Due to the difficulties in estab- |
lishing the reliability and validity of measures used in the study,

" these results should not be viewed as prov1d1ng concluswe evidence - .

that precis writing a.nd compdseition writlng are not related,

[N
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APPENDIX B
PRECIS-WRITING SKILLS TEST




"Please follow the directions the best you can, and wrlteé clearly.

) about how to do the test.

’ sight (8).

' allowed to ntergret what the items mean, or how to do them.

o .Page 1 of § J SRR -

/
. ~POST-TESB IN RRECIS:NRITING SKILLS .
Direcfions£ Please read these directions silently while your inétructor
pirectlons roag vh —7————vl B2 A LAALY

reads them aloud. Do not}tufn'the pag; untid you are told to begin.

)

Now, write  your NAME:

YOUR"INQTRUCTO“'S NAME : - ' t .

Please hand in your homework and pre-tests at this time. Your instructor will
teTT you exactly how the following test may count towards your grade. -Please
do your best work, so that your instructor can find out how well last week's~.
,instruction in précis- ‘writing has hélped you. ’

You will need only a pencil or a pen to work on'this‘test. It is & ~
closed-book test, . ' ‘ o
This test has nine parts, labelled A through I. " Somettems %

qay seem hard, and ‘some may seem easy, but please do your best work on -
each one. You may have up to sixty (60) minutes to complete the test.

The suggested N rklng time “For éatn’ part iscwWritten 'af the beg&nninﬁ>of)

that part. The instructor should perlodically write the time on. the-
blackboard. Plan your work so0 that you: can give verz part a good trx >

Some of the items ask you tQ cirele the letter pf the best answer,

and some ask you to write phrases, sontences, or groups of sentences.

Your instructor shewld now answer any quéstions you may have

~

When you beg;nfthe test, first check to see that you have all . -

a"es, and ‘that all pages are cléarlg printed. If your copy of

the test is bad, immediately ralise youf hand so that your instructor can

"trade" your copy for a good one.‘wUnless you need to ask your. fh tructor'
a quegtion, there should-.be no reasoh for..talking during the test.,. Your
instructer is allowed to read a word to yowu if it is S%clear, but is not

Please just

do the best 'you can on each question. ) // : .
= .7 You may begin now. . Your instructor shoulg note startine And . L

gping times on the blackbgard,‘and periodically note//hg present tlme.
Those anlahing egrly may be allowed to.take a short break but-etiers may

want to take the full time to work on the test., 1
Good' luck! o ‘ L. ‘
. .o oot :~ '}
-~ V) " .46 M
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(Suggoaxci/ A. In each item, one sontenge comes close:

the \meaning

o kot S

_ time of - of the underiined aentonce. Circle e letter besido,
" exercise: : that sentence. . e - '

i i 3 minutes) . ‘ o T
| ' ' 1. The Masked Marvel was defeated by Tat Man at- the Paul Sauvé Arena.
. Y

(a
) o "(b) At the Paul Sauvé Arena, Fat Man defeated the’Masked Marvel. ’
‘ ‘ Ec) t was at the Paul Sauvé Arena that Fat Man lost to the Masked Marve]
d

l‘ - ) The Masked Marvel defeated Fat Man at.the Paul Sauvé Arena. - ’
{ ) .,
{ The Paul Sauvé Arena was where Fat Man was defeated.

L 2. The children, s1qungﬁa myster1ous tune, fol]owed the plper on the ' ,
) . road out of :town. : i
| . - (a) The'piper, s1ngxng a strange song, was led by the children on the path
| out of the town.

3 (b) The pipe-player followed the children,: s1ng1ng a* mysterupus song on the

road ]eav1ng the town.
(c) The piper led the boys and g1rls, who were 51ng1ng aﬁgg§terious me]ody, .

on the road out of town. 3
\ . {d) The boys and girls led the piper,’ s1ng1ng a strange tuned on the stneet o3
1eav1ng the city. i
X to make a single sentence. f
Sugges ted B. In each 1tem, rewrite the senten as g ence.
(tggg: 3 minutes) Do not leave out ar add any 1nfo€§ét1‘ Do not use the words "and", .= {
~ Mor" or "but". ‘
1. Ra151ns should be a food in everyone s dwct They.are high s -
in prote1n and vitamins, o, - :
‘ g , ~ W\
o . T : i ) i
& . . : . ' . . ', %
. 2. The swimmer’ was,cross1ng the lake. " She saw a biﬁd, It *
S Was carrywng a fish. . 3 o ¢
N &
<& n !
. R . - "u) M I' , } S
(3 minutes) C. Rewrita the sentence below so that 1t contains no more . 4
. - than twenty (20) words and no fewer than ten (10) words. 5
: “You may omlv and replacd words and phrases, but leave -
: - in %he importani information. q :
¢ ‘ Significant, large numbe % of men, women and children from all our J Y 1
prov1nces—-north douth, ¥ast, and west--are, in the truest sense of the i
.word, ignorant, and uninformed about the basic origins of theéir ancestry, A
.and so, lack emotional feelings of pride in the1r country. or the1r :
' * . homeland. :
) o
. —— —— | “. .
= —%
[ /
— >
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Main idea: -

~N

~¥bﬁ thvaollowing itoms.
_all points listed and Ve sure
" ships wtth ‘the main idoa._

bee-keeping

’

<

write a claar santqnce.
tofpaiﬁtain their relation—

]

s

Include

’ g \/!P“!

_Details’ -provides honey and wax
R . -requires special equipment and patience

o -service to fruit-growers . .
. ' ' b ' "
. SENTENCE:. ‘ :} :

- . - e

5. g : = — ' ' ,
2. Main idea: faucets in the bathrdom of Louis XLV . . '
- -were gold-plated . . ’ v ) P
s ) -perfume \came out : T ;
-no water Yor bathing

SENTENCE: o CoT - -

- >

Rewrits the following group of sentences into a sinkle s
sentence with no more than 20 words. Leave in the
-essencial iniormation. .* . T : P

\ . . ’
o ’ ¢

1. It was a spring day that made you want ta take your coat off. ¥
Unfortunately, the harried, over-workéd student of English had to -

toil and strain over hér texts, books, and reference materials

< to outline and select the key ideas for her research study. It o
. dealt with the recreational.use of the parks in the springtime. -

(Approx, & _E.
minutes)

.
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F. Below you will ‘find a sentence (No.
« »sentence.(No. 2) with blanks'in it.

, . . . the same.

Fill in the blank$ wsing different words

Lo
*1) and the beginning of another
These two sentencds should mean -
each of the

underlined phrases."

Your chanyes should®have about the same number »

o of words as the originak.

you.
N

Sentence No. 1:

Fill in the other three blanks using the numbers s @ guide. '

1
"Te111ng ta]] tales" is a phase whlch the 1.

2. pass through and thus 3.

Onc change - blank 2 - is already done for

mﬁ“/}1ty of girls and boys

,should not be looked upon as a 4. grave concern.

‘ ! *
Sentence No. 2: AA phase of “telling tall t§1ES?

& (

) but 3.

2.

is_experienced by 1. . :

' . as

G.

>
(Approx. 8
minutes)

3

The science of ln;,h

-range of hearing”; sonics means 'sound
pulsylions into mechanical ones.

Read the f&lldwing passage.

f equency sound, called ultrasonics, is one of the newest
and most exciting (ciii}'nq\ws of the space age 1UNra means * bn\ond the .

these sounds have such’ high frequency

Produced by conv erting eled trical , ‘

that Bumans cannat hear them. Ultrasonics is the process that enables the

I

uses have been four
, Penctroting flesh/s

: ) Navy to detect submarines, and fishermen to deu sthools of fish. Mnn\

for ultrasonics. * '

and bone harmlessly, ultrasonic waves are a subject of

research that has contributed to medical science in seyeral ways. AtChicago |
State Mental- Hospital the ultrasonic. process enabies physicians and
psychialrists to make quick diagnoses. In contrast o the ten minuteg that the -
‘ N-ray process demands. the ultrasonic provess sends out echo patterns that
‘ - /gan be reavithm ten seconds, Unbike X rays, the ultrasonic protess is not
' . , . dangerous. and therefore it can be admmisterdéd 1o a patieni repeaiedly.,
' Doz tors use ultrasonic devices 1o detect fetal fiearthe s {o sl(rlllzv in- '
. struments, to clean teeth, and o d(-l‘yhlund clots. R
Similarly, ultrasonics contributes significantly 1o industrial technology. >N
Cleaping processes, vegetable and fruit cultivation, milk homogenization,
nfechanical dishwashers, burglar-alarm' svstems, riveting machines, and air
purifiers have all been revolutionized by this new science There are now
approntmately ffty American ¢ \p.mw\ in the ultrasonics ficld. Qne . AN .
- Pauthority uhmaws’!hnl ultrasonic s is a $50-million business annually and
that by 1973 the annual gross fromy ultrasonics will be S160 million.
Within a very short time ultrasonics will be as essential to human life as
the telephone is todav. gl

~

i

- . 1. Wnite in a phrase or shorﬁ'sentence\téi main idea of this passage. -

| Gy |

f . N -
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Use outl1ne form similar to this:
Ideas . . - * ¢
1. Supportive detail

2. Supportive detail

3. (etc.) . . ¢

idea . -
1. Supportive detail ~,- '
2. Supportive detail N

3. (etc.) ‘ :
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1

Answer the questions whiqh follow.
Y ¢
“Theie 1s a totalitarian conspiracy abroad in the Lind to dL prive p'rcms of 3
n'\!ur.\l and fundamentabsright. This is the parental right 1o prattie baby ik 1o
their mfants. The conspitators are an influential Fascistie group of short-haired old
~ . maids and long-haired bachelors who have propagandized upen the credulity of
parcnu by pasing as authontative child cxperts. The slspan of these -Cunspnruur\
‘:Lrs never, never speak o the baby except in language used by the best speakers and
> writers. To be sore, a ceitgin amount, of leeway is permitted. You.do not bave to
use o Flarvard accent, but your pronuncintion should be pure, your choice of worgds |
impeccable, the syntax perfect, and the diction inmaculie
For vears 1 was just such an anhibited parent, intimidated by the” possible
tragic wiges of the s of prattling Just what the consequences would be Was never

\
t >

10 . Directions: Read the following pasgago carefuily. -

clear to me but | had a vague uncasy sense that they would be visited untif the
third and possibly the fourth generition. Recently having donc some rescarch on -

the development of speech sounds of infants | have been led o an .|pprcu.umn of

the proper function of baby talk. It has also led to an em: incipation from the ant-

. social inhibitions’ imposéd by the above mentiofied child-starved dictators, At anv
rate it is time to announce a new dechiration of independence in regardv to the
" freedom of buby talk. In place of the expert’s slogan, parents should raise a new
onc—give me liberty toprattle or gz?c me dc.lth For in this world of -dictators and
¢xperts onc of the few jovs left fathers and mothers’is the joy of babbling.
Incident: |Ily my diagnosis of the, mental limitations of Hitler, Stalin, and Musso-
lini is that their parents did not praule soft sounds and sweet nothings to them .in

infancy.

T'o be speaific about this imnormm motter, if you are quictly humming “Rock-
a-bye Bahy™ to your three-month-old child and suddenly are seized by ad over-
. whelming desire to say "goo-goo™ to him, the proper thing is to say it. If he says
j) . emeed di, di, di, di?" to you with a questioning.ris¢ in the last sound, don't stand before
m hc,lplux hh¢ a blocked stutterer, but answer in kind. Adding a few frills like

the sound of a pained trtle dove or a turkey gobbler won't purt cither But for

Heaven's sake don’t look around furtively before mdulgm;, in this forbidden wis-
dom, don't consult the latest book on child psychology for the best enunciation or

the most-exquisite diction. Go ahcad, be yourself, forget the inhibitions, and goo
. b()ld(\ will educite the baby and you'll get o lat of Jun out of it. oA

- 1

Circle the letter beside the sentence that best expresses the

main idea of this entire selection.

As The desire to prattle is considered abnormal by ch11d experts.:

B. One of the few joys left to babies 1is. prattling. .

C. Prattling is a parent's .natural right_and is not harﬂful to\bab1¢s.

D. Parents should use proper English in addressing thei children. ~

E. Children who hear no. bapy talk .have d1ff1cu1t1es in developing
1anguage skxl]s

[N

’

erte*the man 1dea expressed in the first paragraph .

I

prd
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PART H CONTINUED S A o

Y. Circle thé letter that best ¢ l@tG/ the\g%?teqce -
3,  The main idea of the second paragraph is¥hest cxpressed as:
A. The experts' opirions on prattling : o
» . B. The freedom of a baby ta prattle o '
. u C. The detrimental effects -of baby-talk ) .
D. The author's ingistence. that parents use baby>-talk
E. The author's insistence that pratt11ng may not a1d in teach1ng in-

_ fants to speak ,

§. The funct1on of tie Tast paragraph ist
A. to prove the p01nts expregssed in the two pr¢ced1ng paraqraphs
. B. to restate the main idea expressed in paragraph 1. i
C. to provide a contrasting point of view to that in paraqraph 2.,
D. to provide exampled of the point made in paraqraph 2.

E. to 111ustrate the chronological development of the passage.

,
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