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This thesis presents the results of an experiment designed to

L4

investigate a number of research questions pertaining to the develop-
ment of* question formation. This study involved 45 students enrolled
in fog;ﬂdifféghht levels of a 12 week intensive programme at the

-

Continuing Education Languagé Institute at Concordia University. The
H - !

., *study examined increase in accuracy of production of gliestion types and

L3

\

*question words across levels fﬁd over time in a program which focu§es

. .
on language use through interactibn in a communicative setting. The

.
’

results indicated an increase in accuracy over time for all Ievels

This idcrease was particularly marked at the lower levels. They also

- s
showed earlier and more frequent production of Wh - questions as ‘\
, .

compared to stYNo questions. As well they indicated a relationship

between the use of new verb forms and the percentdgg of accuracy.

The relationship bf this research to previous work in the field is:

discussed, as are possible pedagogical implications. t
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CHAPTER I
o, ¢
L INTRODUCTION

Research into. language learning in recent years has examined the

Al

developmént df both fluency and accuracy in the language learning
process. The ESL programme ‘at the Continuing Education Language

Institute of Concordia University (CELI) is not based on a ' ;!

grammatical syllabus or traditional classroom pedagogical procedures

but rather focusses on the development of fluency in .thezlangua'ge

. b

classroom. Because this approach is relatively recent and because - *

* there has not been extensive evalugttoh of programmes based on it, »

¥

it is intei‘esting to Investigate the language development of learners
in this programme. This study will .examine the acquisition of question

form and function by L, learmers in the CELI programx'ne. : g

2

REVIEW OF THE LITERATURE

A

Research in language Development:’ L1 and L2

9

” °
‘Various researchers have suggested in recent years that there are
. .

characteristics common to L1 and L2 acquisition, Brown k1973)

“hypothesized that 1in acquiring Ll children formulate rules about the

*language they hear, then test and reformulate these rules’until their

language more closely approximates the target language. This ''crdative

construct 1on" proce“ss was found to characterize second language 4
learning as well (Dulay & hurt 1975, and Xrashen 1981) . Corder (1978) v
suggested that the 12 language learner's interlanguage undergoes

measurable and predictable changes as it progresses toward the target

-
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language in the same way as a child's grammar does in his Ll. )

learner acquilres language

Krashen (1979) hypothesized that the adult L2

h); focussing on meaning tather than structure. This suggestion parallels
Brown's (1970) findings about children’s native language development.

[
However, there are factors particular to L, language acquisition.

2
Some researchers sugg;st that' the nature of a learner's native l.elngﬁage
has an important effect on the acquisition of his second language
(Wode 1977, Zobl 1979) . Other researchers suggest furthermore that
there is variation in the learner's linguistic ‘development due to such
individuai L’factors as mat\;rat ion (Lenneberg 1967), cognitive development

(Krashen 1973), interaction ‘style (Seliger 1977) and social and'psycholog-—

ical distance (Schumann 1973).

The ESL Classroon

‘The Traditional Teacher ~-Centered Classroom

ktl

Approaches to the teaching of a second language'whic;h have dominatedl
the field for the past thirty years have viewed language teaching as a
gradual and systematic process in which discrete items of grammar and
vocabulgry‘are selected and presented in a predetermined order.

Listening, speak.ing, reading and writing are taught as separate skills '
with oral-aural skills preceding reading and writing. This approach

{s based on the assumption that once an individual element of the language
has been presented and drilled the learner will be able to use it
accurately and is ready for another element to be presented and drilled.
It thus views language learning as an additive process; the learner is

expected to learn each element as it is presented, synthesize and then

gt
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"use the language.

: Newmark as early as 1966 postulated thgt "language 1s learned 4
whole act, at a time and not through a buildup of structures”, suggesting
a need to depart from the traditional language teaching.framework.

Other researchers have urged that teachers shift their attention
from accuracy to meaning. D'Angvlejan (1978) specifically . advocates
‘focussing on meaningful information rdther than on drilling structures.
Tucker (1977) and Savignon (1972) have suggested that students must be
helped to express their' ideas rather than .being urged to concentrate on
grammatical perfection. long,et al.(1976) have noted that due to so much
of classroom time being ISper}t on attemp"t ing accuracy there is little time
left for communicative activities. !

Recent research has pointed out other problems in teacher-centered
classrooms. TIn her study of questions in the ESL classroom, White (198])
indicated that the teacher in this‘setting does most of the talking. In

the classes she analyzed teachers controlled the asking of questions and

left very little time for students to respond. In a study of secondary

~

ESL teachers (grades 8, 9 and 10), she found that 457 of the te;cher's
quest ions had no response from the students when asked the first time,
and that when the questions were repeated, the rate of response was even
lower. Long (1975) pointed out that in a teacher-centered classroom when
the teacher asks questions, the student usually respomis in short phrases
and the teacher's feedback generélly consists of the correction of
phonology and grammar. The message the student is attempting to convey

»
is thus rendered unimportant.
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Several researchers have suggested changes in the structuring of L
classrooms.® They have advocated a shift to actiyities involving student-

* student interaction which would provide for a more natural use of'the

Y

: ¢
_target language (Long et al 1976; Holmes 1978). Hatch (1978) his further

supported more interaction and communicative activities, proposing that

interaction and the desire to communicate be regarded as the starting point

]
for language learning. i

The 'need for change is further stressed by d'Anglejan (1978) in her
7
discussion of second language learning in A formal classroom setting. )

She noted the relative lack of success gf such programmes in producing
2 N 4 .
any degree of language proficiency. She asserted that what i1s needed

is a new orientation to language teaching which "will call for a

radical reshaping of teacher training programs, instructional materials

and evaluation criteri,a." (p. 234)

A

The Communicative Classroom '

o v oun

In communicative classtooms the learning envivonnment stresses using
the' language over drilling the structure of the language. Numerous tasks
and activitiles appropriate to communicative classrooms have been de\}eloped
in recent years (Allen & Howard 1980; Candlin, Kirkwood & Moore 1978).
Mo‘st activities ethasize the sharing of information and consensus seeking
{(Widdowson 1972, 1579) in contrast t‘o the traditional approach in which
drilling among the, students was stressed. These new tasks and activities

call for a major modification in classroom organization. The students

o

work in small groups, thus interacting with each other during'much of

the classroom time. -

2 e
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?- « The CELI Programme . . .
% ‘
: , At the Continuing Education Language Institute (CELI) at Concordia .

‘ University, a communicative apfafoach is being used to teach English for
Acadeémic Purpoées to adults from diverse language backgrounds. The CELI ‘

.~
L

programme 1s divided into seven level;. The levels are labelled

~ . .
Beginners A, Beginners B, Elementary A, Elementary B, Intermediate A,
Intermediate B and Advanced. The curriculum is not based on a pre-

determined list of grammatical structures. Instead, for each level,

™ there is a set of terminal objectives which are specified in terms of .
' N — . Y ° . ¢ A\

-language activities. These language activities provide maximum

opportunity for exposure to and interaction in t;‘he target language, !

A thus allowihg the learner opportunities to test his interlanguage

' 1
- .

hypotheses.

v
-

, The 1¥u,age activities Integrate-the skills of ligtenirfg, speaking,

e Sy Ve oo ¢ % 4t G

reading and writing and focus on langUége as a means of receiving and
P

sending messages. Typically a language aotivity begins with a reading or
/ . ' . . .
. listening passage on a particular topic. The reading or listening passage

is part of a thematic unit and is input for communicatjve activities.

N

As part of each activity, the students are given a' task to do.

.

The task is structured in such a way as.to provide a high degree of
. student~student interaction. The level of difficulty requires the
students to work together and share Information in order to complete the’ -

¢
* task. TFor example, the students may be asked to take notes while listen-

{ ing to a recording of a passage. They may then be asked to work in groups BN %
v " to vet;ify that their information 1s correct and toMadd any information : %
they might have missed. The rate of delivery of the information in a - &

listening activity is such that it would not be possible for any .
. \

e »

.
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__—""the'developmental stages of Wh - questions. ;

individual to have all the information. Other ’1énguage activities in the

CELI syllabus- inciude re-tells and news;;aper 'Presentations. These are

' Aescribed in detail i{x Vogel (1981) and Parks afd Thibaudeau (i980) .
Most of the ﬁaate?alt for the activities are selected frgm sources

inténded fdr English native speakers ancf include unfamiliar lexicon

4

a;fd grammar. The studerits are encoutag_ed to develop and use strategies
su‘ch as guessing from context and coping with unfamiliar chunks of ,
la,nguage; ' ’

. In addition to providing trai;ling in communication strategies,

the use of native speaker sources exposes students to a i:ichﬁess of

language which enables them to imp_rO\.re their linguistic competence

* through "unconscious acquisition'. A major criterion for materials

selection is that-they be intellectually stimulating and contdin

”\‘

7

“informat ion of general interest. ' This helps provide the students with
ideas to exchange and discuss, thus enabling them to improve their
' N

linguist¥c competence through {nteraction. \/

Research in Quest ion Development

’
L]

An important lingufstic aspect of interaction 1s the {sking and
answering of questions. Question development has therefore been the
subject of major L, and L, studies.

In English there are two types of questions, a Yes/No question «

DY

which requiresa simple positive or negative response and 2 Wh - question

v

which asks for intdtmation. Researchers have focussed on the sequence
of 1development “of ¥hese question types, the development of inversion

Q

. and 'do' suppoft in Yes/No questions as compared to Wh - questions and

' ]
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Li Studies ~ N

1
3
Question Types. According to Wode (1978) question types develop * g
in Ll in the following sequencé: firft, intonation questions; then, )
wh - questions; and finally particle and/or Yes/No questions - providing
the language being acquired has these type;. The first -questions are
holphrastic intonation questions containing only one word, for.example

"broken?". The wh - questions may occur during this same stage, for

example "where?". From this point on the development of both Yes/No

questions and Wh - questions depends on thecstructure of the language

being acquired. )

Pp'comparing inversion and do-support in Yes/No questions K]ima i
and Béllugi (1966) found that Engl}sh L1 inversion and do-support A
appear first in Yes/No questions ﬁgile the Wh - questions still have
SV(O)'or&er.(THowever, laper reseaLch as reported intde Villiers and

de Villiers (1978) fourd "essentially no difference" in the rate of

‘ . )
inversion in the two question types in a large group of young children.

~ b\ e i A i, AW S 8 Ay A Sy S et

Brown (1973), analyzed samples of spontaneous speech from three

P

preschool children for Wh - question development. It was noted that the
first Wh - questions appeared as independent routines such as "What's

that?" in(fther Wh - questions at the same stage of development, all

I . . 3

functors (auxiliary, verb, prepositions, conjunctions, and inflections) ) -

A

were missing. The next stage was that of pre-posing without transposing.
Brown divided quesfions produced at this stage into two categories: . !
"Preposing Weak; and "Preposing Strong'. These categories were based '

- on the relawlve strength of the evidence they provided for a transformation

from deep to surface structure which would 'prepose' the wh -~ word from

another position in the string. 'Preposing Weak" showed weak evidence

.
a
3

for transformation because these questions could be telegraphic speech,
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that is, the child could be forming the éuestion by simply imitéting
adult questions and leaving out certain grammati:;1 markers, for example,
"what (do) you want?" or "what (1is) his name?'" '"Preposing Strong"
questions,‘on the other hand could not berformed by reduction of‘an adult
model and were considered strong evidence for the operation of a trans-
formation moving thé Q-word to tﬁe beginning of a sentgncg. Qgestions of
this type contain auxiliaries or the verb "be" or inflections such as

"What you will want?", "What his name is?" and "What he wants?"

\

Question Words - (Q-wqrds). The acquisition sequence of OQ-words -among

1
Ingram 1977). "What" and "where" fol lbwed by "who', "why" and "how" and

L. children also follows a pattern (Ervin Tripp & Miller, 1977; Tyack &

-

last "when' was observed to be the sequence followed by children whose

Ll was English. Similar observations were made by researchers studying
] &

children whose Ll was German 8Felix, 19763 Wode, 1976a) and French, and

English bilinguals (Swain 1972).

v

One possible explanation which has received much attention from
researchiers 1s the notion that the Q-word acquisition géquenée is linked
to cognitive‘complexity. ’In other words non-linguistic notions expressed
by "what" and "where" are used early, while "when" is learned late
because child;en's undérstanding of time develops only when the child
is somewhat older. 4

'However, Felix €1977) in his study of a German child's acquisition
fbuhd that, although quest%on Qords seemed to,be acquired in a specific
order, observable proof that would establish a relationship bgtween cog-
~nition and language development on a one to one basis was not evident.
Wode and Allendorff (N.D.), whose study is based on the relationship between

i

cognitive stages and language development, suggest that "L  children acquire

1

the semantic content category assoclated with a given interrogative pronoun

A ni W e et L
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, . a AS
in adult usage before they acquire the-morphological item" (p.3). 1In other

words, Ll thildren understand the meaning of a pafticular Q-word before
they are able to use the Q-word. They state that "(his lack of one-to-

B
one correspondence between what the child wants to ask and his prtnoun

s

inventory (Q;WOrd inventory) results in overgéneralizatiqn" (pl3).

Some resea;chers have suggested that the vauisition séquence of "’
Q-words results not from a single factor 5ut rather from the interplay
of several factors. One of these is the frequency with which particular
Q-words are used in the environment of the child, that is, certain Q-words
are used more often than others in interactions with cﬁggdren. Fgrther-
more, particular Q-words are used in interaction with children before -
others. Ervin-Tripp & Miller (1977 as reported in Lightbown 1981) have
observed a 'developmental' sequence in the Q-words addressed to children
by adults. Lightonn (1980) suggested that '"linguistic complexity, frequency’

in the environment and salience in the stream of speech must be considered

along with cognitive complexity if a s;tisfactory explanation for

»

" developmental sequence is to be found" (p. 165).

LE Studies

Question Types. Similarities and differences have been found between

Ll and L, in the development of the interrogative syntax (Ravem 1968;

Wode 1978). Ravem (1968) &tudied the development of questions of a
Norwegian child ldarning English in a naturalistic setting. His subject,

just as L, leamers (Brown 1973; Cazden 1970), used the pattern of the

1
declarative word order in Wh- questions: '"What you reading to-yesterday?',

"What she doing now?" From this evidence Ravem suggests that the creative

process of L, learners is similar to that of the Ll learners. Some Yes/No

a

2

/

-

i b S
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. questions on the other hand, showed 'a difference from L

4

1 development.

’

They followed the Norwkgian question formation, that is, inversion of

subject NP and V suggesting transfer from the nativé %ﬁnguage. Some

examples.that Ravem found were: "Climb you?", "Likeée you food?"

In a furtther study (1974) in which Ravem studied the development
of Wh - qu&stions in his original subject and another Norwegian child
acquiring English, he found many similarities with Brown's study. He

found his subjects using sentences of both the '"Preposing Weak' type
? 4

YVith no inflectipn and no auxiliary) and "Pfeposing)Strong" type (with

inflection and auxiliary) in his data. The child shifts between different

versions until he' reaches the final stage of inversion: "Whos that?",
"Whos that is?",’Whosis Ehat ig?"

Wode (1978) studied four German children learning English in a
naturalistic setting. He pointed out ma%or diffeyénces in the develop-

ment of questions in Ll and L2. The first méjor/éifference was the

observation that there were no holophrastic int&gation questions in his

\

data as has been reported in L

, studies. Ano?her major difference that
/

N

he discussed was that of inversion and do-support. The L, learners in his

2 \

"+

i

_study used inversion first in copula Wh - /questions. He contrasted this

to studies which found that L1 learners use inversion first in Yes/No

questions. As noted above, however, the earlier inversion of Yes/No

L acquisition (de Villiers and
i

!

de Villiers 1978). Likewise, do-support occurred earlier in Wh -

questions has also been questioned in L

questions than in Yes/No questions for 1, learners, which is the reverse

2

of what happens in L learmmers. The inversion of subjects 'with full

verbs has not yet been reported in L. data but has been féund to cceur

1

in L2 data.

157
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Wode traces the overall development of L2 questions from-the .

appearance df the first Wh - question“and divides the development into

six sta;_g.es: . . &

>

'.l) Copula wh - questions with target-like inversion
2), non-inverted .Yes/No and Wh - questions, that is, declarative
word order and no do-support for fuiﬁ verbs in either t§pe
3) inversion in the copula and in "Can" in Yes/No questions and
;inversion of full verbs for Wh - questions
4) do-support in full verbs with Wh - questions
5)7 do-support in.full verbs with Yes/No questions, in fact
_ target-like questions /’
6) do-support witH{ auxiliary and/or copula where some subjects

depart from the{target like usage and use the do-support in

front of the Copula or '"Can'". -

Wode concluded that there were many parallels between L2 and Ll«question

types but also many variations. He hypothesized that the nature and extent P
Ty

of the parallels and variations were a function of the structure of the

t

learner's Ll’ for example, inverted full verb forms have been reported

among German and Norwegian L, speakers whose L, verbs are inverted with

1

¢
their subjects in forming questions.

1

»

Q-words. L2 studies done on the'emergence of (Q-words fgund a similar

"order of acquisitibn to the order observed for L, development (Felix 1976,

1
Lightbown 1978). Llightbown (1980), in her two-and-a-half-year longitudinal

study of two young boys' spontaneous speech {English Lf

a seco?d language) reported that the most frequent questions in the early

learning French as

}amples were "ou est?" (where is) and "c'est quol?" or "Qu'est-ce que
c'est?" (what's that). Almost half of the questions were of this form.
" ™

The four most frequent N-words were "qu'est-ce que', "ou", "quoi", and

"qui" in the first fifteen months of observation. The relative frequency

[P T P

et
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‘4onE form to imply several functions from the earliest stages. She

12

3
s

of these (Q-words decreased as the subjects began to ask questions &ith
° L]

"pourquoi” (why) and various forms of '"quel" (vhich) and "lequel”

twhich one). Among the possible explanation as to why certain Q-words

in L, were learned before others, Lightbown suggests that "It's

necegsary to consider the possibility that certain Q-words were

addressed to the learners much more frequently than others" (pg. 165).
, -

Other naturalistic studies have also supported this view (Ravem 1974,

-~

Hagner Gough 1975, Tyack & Ingram 1977). -

In addition to emergence, researchers have also made observations
Kegarding the function of Q-words used by their subjects. Lightbown

(1980) analyzed Q-words for function and found that her subjects used

feels that ”L2 learners simply have more to say than forms they know

for Eertain functions, pressing them into service to express new

|
funct{ons"(p.167). She also found that the children’used strategles of
circumlocution or substitution in order to express some ¥h = function.

In L studies children have also been found to use Q-words for functions

other thaﬂ those expressed by the particular Q-word (Wode and Al}endorff

N.D.J). However, Wode (1978) believes that these 'overgeneralizations'

by L

2 1

alizations seém to follow specific patterns whereas the L

1

subjects differ from the L 1

oveygeneralizatlons. L, overgener- l
N

, overgener-

alizations are\QEss predictable.

3 \

v

Adolescents aﬁd Adults. Studies on question development in adolescents

and adults have not been numerous and have been done for the most part on
subjects acquiring the language in a formal environment. TFelix (1980)
from his data collectgd from thirty-four students studying English in a

\
German high school, fépnd that the earliest structures used by his

o5 1A T e T
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subjects were intonation questions. He also found that the inversion

v

trénsformation in Wh - questions‘was omitted. The earliest Yes/No

L

quest ions were simple copula structures: ,'"This is flag?"; "It's a

pencil bag?" This occurred desplte the fact that the feacher insisted

a

on the inverted form from the beginning. Another interesting finding
was that although the students learned fairly quickly to“use the
-inversion transformation in Yes/No questions, the Wh - questions still

lacked inversion. Felix suggests that this resembled very closely the

i

development of L

2

and naturalistic L, learners and interprets his data

1 2

as confirming the notion that language learning is a creative
,construction process and that language learning does not follow
principles of habit fbrmationl.
v+ Badly, Eisenstein and Madden (1976) studied the hh - question
éormation in forty-eight adult subjects from three leigﬁs of a six
level ESL progr;mme. Tﬁey investigated the development of the
auxiliary system of UUh - questions, of the simple present gg'and does
and present'brogressive, 1s and are. Correct questions” questions with
the auxiliary ' omitted, and questions with non-inverted auxiliaries were
included in their count. They found that do and does in¢reased in use
before they improﬁed in accuracy ( thét.is, before they were inverted), -
1s improved steadily although use only increased between levels two and
. three. The progressive decreased in frequency between levels three and
four for both is and are. éaily, Eisenstein and Madden féint out that
greater ;se of a structure is not immediately accompanied by a decrease
in errors, that increased fluency is the first stép in the language

learning process, and that greater accuracy in the use of the structure

will follow.
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Research Questions a
T

form and function in forty-five -adult ESL learners in the CELI prograﬁme.

.

to the naturalistic setting,‘;he following questions are of interest:

SR T AT SN R B
z
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The present study will investigate the acquisition of question, -

1)

2)
3)

4)

5)

6)

Bécause of the type of prbgramme at CELI which in many ways is similar

What is theé relative fréguency of Yes/No and
Wh - questions used by learners at different

levels of proficiency? »

Is there evidence for a sequence of acquisition

of Q-words?

N\ . 1

Do certain Q-words have several functions at the .
early stages of developmént?

Does overall accuracy increase at each level?

What is the relationship between frequency and

accuracy of verb forms in Yes/No and Wh - questions?

How do the findings of this study compare to.

previous studies?




CHAPTER 11 N

<

SUBJECTS AND PROCEDURES

’

Subjects

Lo

The subjects in this study were enrolled in the CELI intensive ESL
programme described in Chapter I. A.total of forty-five students, 23 males

I

and 22 females, ‘were selected from four different levels of the seven level
programme: "fou,rteen from Beginners B (BB), ninée from Elementary A (EA),
ten from Elementary B (EB), and twelve from Intermediate A (IA).

Eiéht different lanéuage groups were represented: Spanish, Chinese;
Arabic, Greek, Swiss-German, Malaysian, Indonesian and Turkish. All
subjects were between 16 and 35 years of age and had completed hiéh
school. Eight had studied in university in their mother tongue. All had
had from five to six years of formal English language training (1 - 2

. .
hours a week) in school. -The contact that these subjects had had with
the‘target language was in traditional teacher centered classroom settings. -
The formal ESL instruction which these subjects received in their
respeétive countries of origin was very similar. It was almost
exclusively based on a grammar-translation approach with little or no
encouragement for using the language as a means of communication.
Furthermore, since the age range of the éubjects varied, some of them k
had not had any contact with the target language fpr a number of years., .

However, ten of the éubjects in this study had already spent one ‘

session (288 hours) at CELI.

¢

Table 1 identifies each subject in this study by a number and -
provides information about his native language, age and sex. , The letter

U after the age of each subject indicatps that he/she has had one or

-
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more years of university studies in his/her mother tongue. The letter

R before the subject’s number indicates a re-registrant (a person who
has already completed twelve weeks in the CELI programme at ;1 iower a
leve}). Thus R_Q‘Spanish 27 U meané that Subject number 8 was a re-
registrant, that his/her native l‘anguage was Spanish, that he/she was
27 years of age and had studied for Aat least one yéar in Uni;rersity
in his/her native language; 39 Indonesian 18 means that‘ Subjec‘\t
number 39 was a new student in the CELI programme, that his/her
native‘language was Indonesian, that he was 1E; years of age and had

c;)mpleted high school. Where a second language is mentioned in ,

parenthesis,LZ means that the subject 1is fluent in.a second language.

\
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TABLE 1 .

SUBJECTS ' BACKGROIND

SUBJECTS NATIVE LANGUAGE ' AGE  SEX
\ ‘1 " Arabic <19 M
_ 1EVEL 2 Spanish ‘ 32U F
3 Arabic 20 M
BB 4 Spanish 210 M
5 Arabic - , 290 M
6 Arabic | 19 M
-7 Spanish 18 F
8 Spanish . i 22 U M
9 Spanish 19 M
10 Arabic 20 M
R 11 Spanish 24 F
12 Chinese . 30 F R
R 13 y Spanish 17 F
14 Chinese 27 F 3
erene e eeens i
15 Swiss-German (French L,) 26U F ’
LEVEL 16 Greek ® . 18 M !
; , : R 17 “Spanish . 20 F
. EA 18 : Spanish , 25U F - ;
19 Spanish 3 U F Q
R 20 Spanish 18 M
R 21 Arabic 16 | F
» 22 Spanish 20" M
23 Spanish ' ‘ 19 M :
) 1
R 24 Spanish 20 F ‘
LEVEL 25 Spanish - 22 M
) 26 Malaysian (Chinese L2) . 19 M E
. EB 27 - Arabic 24 F {
28 Arabic (French LZ) 23 M }
; 29 Greek . 18 M i
: > - 30 Spanish 24 F i
R 31 N Greek 18 F. )
‘ 32 Spantsh ' ' 19 M : ;
o / 33 . Spanish , 18 F ’
34 Spanish 19 F
LEVEL 35 Arabic , 21U M
. 36 Indonesian 8 18 M
IA 37 Turkish 20 M
. 38 : Spanish 25 F
- -39 Spanish ' 18 Mo\
N R 40 " Spanish 270 F
° 41 Greek . . 20 M
42 Spanish 20 F
3 43 Spanish . 18 F
44 Arabic 20 M
45 Arabic (Hebrew L,) 18 F

PR AR ot et
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Data Collection’

v

The data for this study were colledted from four classes, one at each

of four levels during the second -and tenth weeks of the twelVe-week

intensive course. The same task was administered botl times. In order to

elicit question data from the subjects, the following directions were given:-

-

- -

You meet an old childhood friend on the
street. You haven't seen him/her for
" many years. You have many things to ask
him/her concerning the past, present and
(/‘ future. Write twenty-five questions.

“

The researcher made sure that the task was understood by each subject,
especially in the BB level where certain subjects had difficulty
following instructions of any kind. . For some students she had to
set up the situation in the class:

George, you are walking down Ste. Catherine

Street. You see a young man. You look at

him. He looks at you. You say to’yourself,

"It can't be Costas! He's in Greece.," But

it is Costas; he's coming to say hello.

You have many questions to ask him. Write

them down. Don't forget - twenty-five
questions.

’ ~

It ‘took the subjects between thirty and f;;ty-five minut%F
to complete this task. The task provided them with the opport?nity
to use either,yes/no questions and/or Wh -~ questions. It also allowed
them tﬂﬁﬁse different tenses and a variety of léxicél verbs. It should
be noted here that although there was no time limit, .a few subjects at

the lower levels were unable to compose twenty-five questions.

T e T R
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. subject 32). Appendix 1 provides the questions produced by learners -

. However, they were not told that the same task would be administered
( '

. study. The subjects in this greup were in the same age range and had

nine native speakers was gilven the same task as the subjecfs in this -

19

. ? -

Although this was a pdper and pen task students were atteﬁpting
EN ~ N

s

to produce the type of questioﬁs they would ask during a“cqnversation A
with a hypothetfcal friend. For example, "Wher I left Greece your - '

? « r

sister was sick., How i¢ she now?'" (Question No.™6, subjeat 32; EB)
"Does she has any problems with her health?" ‘(Question No. 7, . ’ |

. ” T
No. 14 - and No. 37.

At the first administration of the task, in the second week, ﬁhe‘

"

subjects were told that this was not a test but part of a research o

s

PO TR

projeét ¥or a thesis and would in no way affect their class mark.

“ . . -

-
A

again in the tenth week. Their papers were collected by the researcgsr

and they did not see her aga%p until the tenth week. At ‘that time she

3

explained to the subjects that she would be examining the develépment

of their questions b?’compariné the results from the first and second
. b2 S . ‘ L
administratjons. ‘The subjects were cooperative since they knew that
5 » ’

they would be receiving coples af both their papers in order to see -
the progress they had made in the interim beriod. After the Second ‘
+ o

administration of the task was completed, subjects were free to discuss

their work with their class teachers.

1Y

*  In order to provide ﬁase line data for comparing the performance

¢

of native speakers with that of L

9 learners of English, a group ¢f

a similar educational backgrounds that is, between 18 and 35 years of

.
i AR s Wt 3 S

age, and had completed high school and/or CEGEP (college)..’ S5;:‘ﬁere

»
-

) °

in their first year yggi\jf university.
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s - Data Analysis

-\ buestion’Types ~- overall frequency. The relative percentage of Yes/

No and Wh - questions was calculated for each individual and each level.

i

[V W

Both the raw score and the pércentgge for each individual and group were
b . . oy .
hoted in both the fitst administration (Time 1) and second administration

(Time 2), Native speaker data were analysed for qﬁestion type, Q - word
H <

: o
and frequency of occurrence of verb forms.

In this first analvsis, questions with both correct and incorrect

formtand functdon were included as the purpose was simply to establish i

- “

the relative frequency of Yes/No and Wh - questions and not torrect or

incorrect forms or functions. For example, '"Where are you go?", "Where

G A

‘did you study?", were counted as Wh -, Questions. '"Aye you want to
' . . -

vigit...?",. "Do you like Montreal?", were counted as Yes/No questions. . j
Also included with Yes/No questions were sentences with declarative word

order or omission of auxiliary, such as, "Your children play baseball?" i
. N .
The criterion for inclusion with wh - questions was simply the presence

-

of a'Q-word. Rote expressions such as "Why not", "What about", What

happened" and one-word questions were considered in this count although

PRV

: they were omitted in the other analyses. , )
- &

(}=words. A Two separate analyses were done on the Q-words. [The first

AW et

* established the proportionil frequency of different Q-words within the i

total number Gf Wh'- questions produced. In the analyses certain
Y .

possibly formulae expressions were counted separately, for eiamplg,

"
. \ .
"what about..’.?" and "how are you?" were not counted as Ywhat" and
" N
"how'" questions. ‘ : o

[
[ %

. In the second analysis the subjects' questioens were studied in

s s - JEICIEINC "

.
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_order to estabIlish whether certain Q-words ,were used to express functions
normally expressed by other Q-words. For example, "Who (for how) old

are you?", or "How much time (for how long) you are in Canada?"

Accuracy

s -
Qverall accuracy: For this part of the accuracy study both Yes/No '

:

¥
and wh - questions were examined.,” In order for a question to be
considered accurate the form/meaning had to be correct.
For the purpose of this particular analysis only the following aspects

of form were examined: Q-word, subject, verb and auxiliary when

. applicable. For example, in the questions that follow, only the under-

N ' Ry
lined part was ‘considered in determining accuracy. ’

i

Examples

(3

(Yes/N,é Copula) °

(Yes/No plus Auxiliary)
‘(Wh -~ plus Copula) ’
(Wh - plus Auxiliary)

. ,Is your family near from here?
7 .

. Do you have money?

1
2
3. What is the situation of Venezuela?
4

. What do you doing now?

Questions 1. and 3. were counted correct even though they contain -

pfeposit ion errors. o '

L

Yes/No questions with declarative word orderqwere not included

in this part of the analysis. The reason for this is that it is

{

difficult to establish wl';;her certain wuninverted forms are simply
developmental errors or intonation questions acceptable in the target

language, in the context of a. "cSnve;sa;ion" which subjects were asked

to imagine (Vander Brdok, Schlue and Campbell 1977; Salama 1973).

o

3
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Accuracy of Yes/No and Wh - Questions. The accuracy rate was cal-

culated separately for Yes/No and Wh - questions in eorder to establish
whether the overall accuracy was higher in one type of question or in

the other.

Verb Forms
X
Frequency and Accuracy. The verb forms produced by the subjects in

both administrations were examined for frequency‘and accuracy (See Table
2 for a list of these verb forms with examples of each) . Of particulat
interest was thelr frequehcy at the various levelélin Time 1 and Time 2,
whether new forms emerged.;t any of the levels in Time 2-and whether they
deréJused m;re frequently with Yes/No or wh - questions. | |

The verb forms were'studied for their accuracy 1in 'order to investi-
gate whether or not some of the errors were due to new forms being tried
out. In order for a verb form to be considered correct 'both the form and
the function (contextual meaning) had to.be correct., For ex;mple,“"Whére
do you go now?" was considered incorreét usage of the "present continuous'.

Errors of form included incorrect form of the auxiliary, incorrect

form of the verb and incorrect word order. Examples of auxiliary errors

were use of the wrong auxiliary form, for exampie, "What do you doing

now?", redundant auxiliary, for example, "Do you can go..?", agreement,

for example, "Are he studying..?" Examples of verb errors

wéré use of the wrong formof the verb, for example, "Does she has any..?",
agreement, "How are your sister?"; and omission of the verb, foz example,
"Haw many states in the United States?" The first eéxample was considered

incorrect usage of "simple preseq}" and the two latter ones were scored

4
N
y
i
%
]
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as incorrect "copula present”. Examples of incorrect word order were:

"Why you are here?" and "What you will study?"

TABLE 2

.

VERB_FORMS EXAMINED FOR FREQUENCY /ACCURACY

5
YES/NO . WH -

- )
Copula present Is your family near...? What is your plans

past Where were you...?

Simple Present What do your father -

Does 4t has any
' do?

Simple Past Did you swim...? When did you go...?

Prelent Continuous
"going to"

"i11"

Pres. Prefect BE

Pres. Perfect

Modals

- "have'

s ar——C .

Are you ‘studying now?

Are you going to take...?

Will you want to...?.

Yy

‘Have you been...?

Have you travel...?

Do you can go...?
Would youw come to...?
Should you pay...?
Could you see me...?

Have you children

What do you doing now?

_What are you gonnaz do?

Where do you will
study?

Where have you been?

How (long have you
lived...? -

What cap you tell me?

When “could you...come

How many...have you?

L
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Routines and Patterns

, _ - : '(

"Routines and rote learned patterns were noted and counted for

]

'
i

part of the analysis only. Specifically, 'what abour; and -'how are

you', were counted as wh - questions in the question|type analysis.

{

However, they were not Included in the count of 'what' and 'how'

questions in the question word analysis.
3
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CHAPTER III

RESULTS
v

Question Types ' -

Figure 1 presents the relative percentage of Yes/No and Wh - ’questions
for each group at both Time 1 and Time 2. The Beginners B (BB) and the

Elementary A (EA) levels, both at Time 1 and Time 2’ produced a higher
:

percentage of Wh - questions. The Elementary B (EB) and the Intermediate A

(IA) levels produced an almost equal number of Yes/No and Wh - quéstions in

bl

both Time 1 and Time 2. The results of the latter two groups resembled

the production of the Native Speaker sample.

Intonation questions, that is, questions with declarative word order,
were not very' frequent but nevertheless appeared across le\‘rél‘s at both
Time 1 and Time 2. Questiens with declarative word order were somewhat

Pl

more frequent in, the native speaker data. See Table 3.

Twenty-one out of twenty-five of these intonation questions omitted

subjects and auxiliaries bylellipsis, for example, "(do you) 'see your

mother very often?”

TABLE 3

PERCENTAGE OF YES/NO QUESTIONS WITH DECLARATIVE WORD ORDER

Time 1 _ Time 2
/
BB 6.3 5.2
EA 1.1 6.2 . ¢
EB 6.6 4’2
IA .0 . ' 1.4‘ .
NS - . 11.1
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Q-Words
Figure 2 shows the overall proportions of certain question words
within the total number of wh - questions. At all levels the Q-word

what was produced more frequently than the others for both Time 1 and

Time 2. Where and how appeared next in frequency._ It should be pointed
out again that "How are you?" was not included in the count as a how

¢
question and that "What about?" and "What happened?" were not included

in the count as what questions since these were considered tp be learned

as "routines'" or "expressions'. These routines are included in the

"other" category. It should also be noted that how long and how many
questions were counted separate from "how" questions. The frequency

with which the other Q-words appeared varied from level to level.

The native speak'e,r group's most frequently used Q-words appeared

" in somewhat the same proportion as those of the subjects in this study,

That is, what was used most, followed by how an'd' where., See Figure 2a.
In analyzing thg Q-words not only for f‘orm. but also for function,

it was found that eleven of the forty-five subjects (seven of whom were

in the Beginners B level, three FA and one EB), substituted one question

word for another. Examples of this are found in Table 4.

i
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© Q-WORDS USED FOR DIFFERENT FUNCTIONS '

WHO for HOW - . "Who old are you?"
WHERE for WHEN "Where will return you from Venezuela?.
HOW for WHAT ' "How do you da week-ends?" -
WAAT for HOW "What old are you?"
HOW MANY TIME for
" HOW LONG ’ "How many time you are in Montreal?"
- . r} . . d
R It was interesting to noté that subjects who substituted "who'

for how and "what" for how extended this substitution into "who much..."

and’ "'what long?".

~
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- Accuracy

Qverall Accuracy: )

» ot

The accuracy rate of all questions for each level is represented

.

in Figure 3. 1In order for the form of the question to be considered

¢

accurate the form (Q~word,- subject, verb and auxiliary where applicable)
andeord order had to be correct.- The two lower levels increased in ‘
accuracy over the ten week period by 19.2% for BB and 16.2% for EA.

The accuracy rate for both EB and IA levels remained virtually unchanged
increasing .8Z for ;‘.\B and 1.5%7 for IA. (See Appendix 3 for individual

scores) . ' : v
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Yes/No and Wh - Questions

0 7/ - , .
Figure 4 represents the accuracy rate of Yea/No and Wh - questions
< "< . analyzed separately. As already noted the BB level-used more Wh -

quéstions than Ye:s/No questlons at both Time l'an& T#he 2. \hile the-
proportion of correct §gestions increa?éd from Time 1 to ’I'i'xane 2 for
- both Yeg/No ahnd Wh - questions, the ir'xcrease in a'accuracy was greater
« 7 for Yes/No questions than for.Wh - ques&ions. Similar results were
observed for the EA level. Students at‘kt-ﬁe EB level produced an almost

equal p_ercentagé of Yes/No questions i each administration. The
. [ ‘

proportion of correct questions remained almost-unchanged for the

4

Yep?No questions but decreased from Time l:to Time 2' for the Wh -
/Té questions. 'gﬁe IA level also showed an almost equallpercent'age of

Yes/No and Hh\—gistions, in each administration. The accuracy

‘remained appCsﬂimtely' the same for the Yes/No questions but increased

slightly for\the Wh - questions.
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Verb Forms -. Frequency & Accuracy

t

The overall accuracy rate showed anlincréase for the two lower -

-

levels and almost no change in.the two upper levels ‘between Time 1 and

Time 2. One possible explanation for these results was that the two upper 1

levels started out with a higher accuracy on verb forms than the two
e

NP TOVARTPRRE Y

lower levels. It is not sutrprising that there was little change,

glven the high starting point.
|

- e

The possibility that the usage of new verb forms gight affect
“accuracy was considered. Thus an examination of the verb system and Vs

accuracy rate for each verb form was carried out in order to investigate

ek o am Y FEUALRL w

whether the errors were occurring i new forms and whether accuracy was

iqcreasing in the forms thav had been used at a high fréquency rate in

4

\
[

v A

Time 1.
. _ :
The two forms used most by the subjects in this study were "simpfe

present" and "copula present”. "Simple present" was used most in Yes/No

-

e

, Qquestions and "copula present"” In Wh - questions across levels.

.y

°

Beginners B

- TR

At the BB level, at Time 1, 4B.6% of all Yes/No questions were in

the "simple present™ with an accuracy rate of 72%. The frequency of
<

Yes/No questions in the "copula present” was 16.2% wiQ an accuracy

RN

rate of 50%. In Wh - questions, 28.2% were in the {simple presentJ "
with an accuracy rate of 43.6% and the frequency of Wh - questions in %
the 'copula present' was 32.8% yith an accuracy rate of 71.8%.

- When examining_the ahestions prbduced at Time 2 for these two forms

the following observations can be made: 36.27 of all Yes/No questions
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" 16.2%7 at Time 1) with an accuracy rate of 100%7. In Wh - questions, 27.47

compared to 32.8% at Time 1) with an accuracy rate of 78.47 (as compared

36

i .o *
(as compared to 48.67 at Time 1) contained the "simple present" with an
accuracy rate of 95.9%7 (as compared to 72% in Time 1). The frequency, '

of Yes/No questions in the "copula present" was 12.6%7 (as compared to

of the questions were in the "simple present' (as compared to 28.27 at
: ' -
Time 1) and the accuracy rate was 837 (as compared to 43.67 at Time 1).

<

The frequency of wh - questions in the "copula present" was 26.42 (as

to 71.8% at Time 15 showing an overall increase in accuracy for these

two ﬁPrms. At the same time,‘however, the frequency rate for these two ;
forms décreased, because new forms were being used: %
Figure 5 inciudes other forms that wére produced at this level at
Timé 1 énd Time 2. At Time 1 the’frequency rates for theée other forms
were fairly law for both Yes/No and Wh - questions. At Time 2 one of
these forms, "simple past' iacreased in frequency for both Yes/No and

Wh - questions. The accuracy rate of this form in both Yes/No and Wh - .

questions increased, from 587 to 897 for Yes/No questions and from 43.67

to 83% in Wh - questions. The "modals" also showed a large Increase in

- frequency and accuracy for Yes/No questions. The frequency rate in-

creased from 9.9Z in Time I to 17.9% in Time 2. The accuracy rate i
increased from 63.6% to 100Z. Other new forms which occurred infrequently
showed ‘high rates of accuraty when‘they occurred. This may suggest

that they first appeared as context appropriate routines.
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Elementary A

At the EA level, at Time 1, 52.8% of all Yes/No questions were in

the "simple present" with an accuracy rate of 91.4%. The frequency
3

of Yes/No questions in the '"copula present" was 20% with an accuracy
rate of 66.6%. In Wh - questions, 25.2% were in the "simple present"
with an accuracy rate of 53.3% and the frequency of Wh - questions in
the "copula present" was 42.8% with an accuracy rate of.68.6%. These
results correspond to those at the ﬁﬁ“ievel, Fhat 1s, more than

half the questions were formed with these two verb forms. The subjects ’
at this level had }ittle or no trouble forming Yes/No gquestions in

"simple present" bur made errors in the "copula pggsent” for Yes/No

questions and in both "simple present" and "copula present" for Wh -

questions.

-

When examining the questions produced at Time 2 for these two ‘forms '
the following observations can be made: 58.7%Z of all Yes/No questions
(as compared to 52.8% in Time 1) were used in the "simple present" with
an accuracy rate of 93.67% (as compared to 91.4% at Time 1). The
frequency of Yes/No questions in the "copula p?esent" was 12.5% (as
compared to 20% at Time 1) with’an accuracy rate of 90% (as compared to
66.6%). In Wh - questiomns, 31% of the questions were in the "simple
present’ (as compared to 25.2% at Time 1) with an accuracy rate of 72%
(as compared to 53.3% at Time 1). The frequency of wh - questions in
the "copula present" was 34.4% (as compared to 42.8%,in Time 1) with an
accuracy rate of‘92.52 (as compared to 68.6% in Time 1). Both frequen€§
and accuracy of "simple present" increased from Time 1 to Time 2 in both

Yes/No and Wh - questions. The frequency of the "copula present"
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de¢reased in both Yes/No questions and Wh - questions but increased

substantiglly in accuracy.

Figure 6 includes other forms that were prodﬁced at this level

_-at Time 1 and Time 2. At Time 1, for Yes/No quéstionms, "nodals" were

being used at a frequency rate of 16.8% with an éccuracy rate of 100%.

»

"Simple past" and the "present continuous' were produced at a low

frequency rate (6.75% and 2.2%).° No other forms were used. For Wh -

questions at Time 1, more forms were being used but at low frequency

rates. An examination of the questions produced in Time 2 indicates

that for Yes/No questions the frequency of "modals' decre%sed but the

3
L
3
%
M

accuracy rate remained the same. '"Simple past" and the "present

continuvous"” increased both in frequency and in accuracy although the

"present continuous" presented problems. For Wh - questions, the frequency

" v
rate increased for some forms and decreased for others.

Subjects at thié level had little or no problem producing accurate

Yes/No questions in '"copula present”, "simple present', and "simple past” 1

N

at the end of the ten week period. They had little or no trouble

’
constructing wh - questions in the "copula present” but "simple present"

PR TEl s e i R i B S -y

presented some difficulty.
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Elementary B " . ‘ C

At the EB level at Time 1, 47.6% of all Yes/No questions were in

the "simple present'" with an accuracy rate of 90%. The frequency of

Yes/No questions in the "copula present' #as 17.1% with an accuracy

rate of 72%. In Wh - questions, 29.9% were in the "simple present" ;
with an aécuracy rate of 68%. The frequency of Wh - questions in the ) )
"copula present" was 37.3% with an accuracy rate of 90%. These results
;ndicate tuét-subjects at this level had little or no trouble forming
Yes/No questions in "simple present” but that errors-occurred when they
used the "cppuia present'". The opposite was true for wh - questions,
that is, subjects had little or no trouble forming questions in the

"copula present” but errors occurred when they used the "simple present”.

When examining the questions produced at Time 2 for these two verb
forms the following observations were made: The frequency of these two
form§ decreased for both Yes/No and Wh ~ qpestions§1the accuracy rate
increased kor Yes/No questions in "simple present' from 907 to 93% and

in the "copula presént" from 72% to 84.6% ; in wh - questions the accuracy

]

rate remained high for "copula present” but decreased slightly for
"simple’'present' (from 67% to 63%). Errors persisted in this form.

Figure 7 .includes other forms that were produced at‘this level at
Time 1 and Time 2. At Time 1, for Yes/No questions both "simple present"
and "modals" were used at a frequency rate of 11.4%. The accuracy rate .
of "simple past' was 58.3% and of "mohals" 100%. The frequency of the
other forms was low or non-existent. For Wh - questions, "present

continuous'" and "simple past' were used  at a frequency rate of 9.3% and :

10.2% with an accuracy rate of 60.5% and 72.7%. Other forms were used at
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low frequency rates. ' R

An examination of the questions produced at Time 2 indicatéd that for
Yes/No questions there was an increase in both frequency and accuracy
for "simple past". The frequency increased from 11.4% to 19.6% and the
accuracy from 58.3% to 60.8%Z. The "modals'increased slightly in’frequegcy
(f;om 11.4% to 12.8%) but decreaséd in accuracy from 100% to 80%. The
frequency rate for the other forms ipcreased in some cases and decreased
in others but on the whole remained low. For wh - questions, "simple
past" increased slightly in frequency, from 10.2% to 12.2%, but the é
accuracy r&ég remained unchanged at approx;mately 73%. The "copula past"
increased in frequency but decreased in accuracy. Other forms were dsed

at a low frequency rate with varying degrees of accuracy. The only form

that -was used at Time 1 but didn't recur at Timew2 was the '"present

continuoys".

Subjects at this level were able to produce Yes/No questions in
the "copula present", "simple present"”, "simple paét" and "modals" with
(little or no trouble at the end of the ten week period. Wh - questions

were produced in the '"copula present" with almost no trouble but

"simple preseﬁt" and "simple past" - wh - questions seemed to present

difficulties.
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% Intermediate A . .

At tht;. IA level, at Time 1, 47.17 of all Yes/No questions were in
the "simple present" with an accuracy rate of 92.3%. The frequency of
Yes/No questions in the "copula present' was 13% with an accuracy rate
of 94%. 1In Wh - questions, 22.7% were in the "simple present" with an
accuracy rate of 87.8%. The freque;lcy of Wh - questions in the "copula
present" was 32.8% with an accuracy rate of 92.8%.‘ These results indicate
that subjects at this level had little or no trouble constructing Yes/No
and‘Wh - questions in these two forms right from Time‘l.

When examining the questions produced at Time 2 for these two' forms
the following observations were made: the frequency ‘rates decreased and
the accuracy rates increased for Yes/No questions in both forms; f;r
Wh - questions the accuracy rate increased in the "gopula present"” but
decreased slightly inlthe "simple present".

Figure 8 includes other forms that were produced at this level at
Time 1 and Time 2. At Time 1, for Yes/No questions, "simple past" was
used at a frequency rate of 23.1% with an accuracy rate of 907%. The

"modals' and the ''present contimuous” were used at a fairly lpw frequency

rate though the accuracy was high for both. The frequencyﬁof the other ~

forms was very low or non-existent. For Wh - questions, "simple past' .
was used 15.27 of the time with an accdracy rate of 84.2% and the
"present continuous'" was used 16.87% of the time with an accuracy rate
of 80.9%. The f;equency of the other forms was low or non—existent.

An examination of the Iq\.\estions produced at Time 2 revealed that

for Yes/No questions, the 'simple past" and the' "present continuous"

increased in frequency. There was a slight decrease in accuracy for

&
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"simb}e past" (from 90% to 86X%) and an increase er the '"'present
eontin;;us (from 88.8% to 1002)1 This is of interest because the
frequency rafe had ihcreased from 6.5% to 20%. The other forms were
used at fairly low frequency rates and with varying degrees of/accuracy.
For Wh - questions, the frequency rate. for "simple past" and 'present
con%inuous" decreased slightly but the accuracy rate for both| forus
increased. The other forms were used at fairly low frequenc rat‘s

and with varying degrees of accuracy. Subjeéts at this level, at the

end of ten weeks, constructed both Yes/Neo and Wh - questions |[in "copula

“

. i .
. present", "simple present”, "simple past'" and "present continuous"
P p :

e

with.little evidence of incorrect usage. o

. \ . 13
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The Native Group . :

Subjects in the native group showéd the following distribution
’ 4 ‘ . ’
of verb temses. For Yes/No gquestions the three most frequently used

. % . were "presgng/continhous" (24.5%)-, "simple present (22.5%) and "present
«  .perfect" (17.65). For Wh - questions the "copula present’ and "present
continuous" were used more than the other forms at frequency rates of
’ 36,92 and 22.5%. o
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questlon types and Q-words and on the percentage of accuracy of

) Aorpriresass o uh e - - JUTH.

CHAPTER 1V

. DISCUSSION X .
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"The discussion in this chapter w&llucent;e on the frequency of
Yes/No and.Wh - questions as described in Chapter III. The results
for edch group of subjects for each level will be discussed and
comparéd with the results for the other groups. Attention will be
given to %he relationship between the use of new verb forms and
percentage of accuracy. Individual variation within and across
levels will be considered and error types will be discussed.

Thé discussion will be in terms of theizzggltgilQuestions

specified in Chapter I.

4

Research Question 1 - What is ‘the relative frequency of Yes/No and

Wh - questions?

Severai points of interest emerge when a'comparison is made of
questions types across the levels. First, in both administration;, more
Wh - questions than Yes/No questions were produced inﬂthe two lower levels
(BB and EA). In the two higgzr levels (EB and IA) the number of Wh -

A

questions was almost the same as the numbet -of Yes/No questions - a

_finding which parallels the production fates of these question types in

the Native Speaker group in tais study. ‘A comparison of the lower groups

(BB ‘and EA) where Wh - qﬁestions were produced with greater frequency

5

than Yes/No questions with the higher groups (EB and IA) where the two
' 8

al!
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question types were produced with equal frequency suggests that L2

learners produce Wh - questions earlier and more frequently than Yes/No

questions in the same way as L

1 speakers as was claimed by Wode (1978).

s
[

Research Question 2 - 'Is there evidence for a sequence of acquisition
of Q-words?

The examination of the data for the frequency rate of Q-words showed
thgt in t;th the L2 subjects and the Native Speaker group the Q-words
produced most frequently were what, where, and how. The similarity of
distrAibucion in both nativca; speakers and L2 learners suggests that the
production of these questions might have been governed by the type of
task they were asked to perform., The study did not yield eviden‘cevof
any discernible sequence of acquisition. Similar findings, for 'what"

and "where'', however, are cited in other second language studies.

1

Research Question 3 - Do certaln Q-words have several functions at
the early stage of development?

\
The analysis of Q-words for function showed that the use of certain’

Q-words to express fun.ctions normally expressed by other Q-words occurred
in only eleven subjects. Seven of these eleven subjects were in the BB
level. Lightbown (1980) has proposed that the overextension of a Q-word
occurs in the early stages of language develogment and resglts from a

learner having more things to say than forms for saying them. Jn using

deviant Q-words the subjects did not seem to follow any pattern (only
. ¥

two subjects used a specific set - WHO for HOW). Rather they appeared

to try to express their message with any form familiar to them. A

-

~
-
.
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difference between L2 leamers who show no pattern in producing deviant

Q-words and L learners who do follow a pattern was mentioned by Wode (1978).

1l
' Y

Research Question 4 -~ Does overall accuracy increase at each level?,

o

A comparison of the subjects’ beNayiour across the levels for
accuracy in the first and second administration showed an overall trend

towards an increase in accuracy. In the two lower levels (BB and EA),

increases In accuracy rates were fairly large (19.27 and 16.27 respec-
tively). In the two higher levels (EB and IA), accuracy rate increases
were slight. Several factors may help to explaip the difference. First,
a wider use of verb forms in the higher l‘evels may account for the slight -
increase in accuracy rates at these levels (EB and IA). This will be

discussed below in the' section on Research Question 5. Second, the

initial higher rate of accuracy of the IA subjects may explain the lesser

increase in accuracy between the two administrations. Finally, the

behaviour of one or two subjects who were perhaps experimenting with the

language in Time 2 may have affected group scotes. Baily, Eisenstein and

‘Madden (1976) suggested that an increased use ‘éf a structure was not

. (
accompanied by a decrease in errors and indeed may represent a stage in '

the learning process. .
A closer examination of the effects of the behaviour of one or two :
individuals with respect to group scores focussed on the errors made by

subjects whose accuracy rates had substantially decreased (more than 15%).

;
:

An attempt was made to determine whether the subjects who shoved decreases
in the accuracy rate of more than 157 produced samples which shared
specific charaqteristics to explain their deviation from the accuracy

performance of the other subjects in the study.




P

As shown in Appendix 3, four subjects showed decreases of more

than 157 1in accuracy, In the IA level one subject,‘No. 34, showed a

decrease of 167. 1In EB subject No. 30 showed a decrease of 487 and

subject No. 31 showed a decrease of 287. In EA one subject, No. 19,

51

showed a 232; decrease in accuracy. Nobody in BB decreased more than '

/
1 . R .
15%2. (See Appendix 2 for questions produced by these subjects in

both administrations).

Further examinations of individual scores revealed that 34

. subjects out of the 45 subjects in this study increased In accuracy

with 21 of these subjects sf\owing an Increase of more than 157: 9

out of 14 subjects in BB, 6 out of 9 subjects in EA, -4 out of 10

. subjects in EB and 2 out of 12 subjects in IA (see Appendix 4 for

quest iong fpmed by the subjects who Increased most in accuracy at
each level). ‘ |
Why the actual rates of inérease varied between levels is open
to igterpretation. The highe;t level (IA) may have shown a slight
increase Because 1its Time 1 accuracy rate was already. high. 1In the
two higher levels (EB and TA) Time 2 accuracy rates may have beén
held lower because more differentl verb forms were used, presumably
alloving mc;re opportunity for erroxl:. Conversely, a restricted range

of verb forms attempted in the lower tevels may have reduced the

risk of error. ’ .

d
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Research Questions 5 - What is the relationsﬁip between féequeni:y and

™~ accuracy of verb forms in Yes/No and Wh - quest ions?

/
/

An examination of frequency and accuracy focussed on verb forms in

Yes/No and Wh - questions produced by subjects in this sgg:xdy. Across
’ SN

i

at least 507 of all questions produced in bo(l‘x administrations. The verb

all levels the "simple present” and the "copula present® accounted for

s *

forms occurring in Yes/No questions and Wh - questions were examined
-

separately.

e Rt RS s a4 Do e e o

The results showed that the verb form used most frequently in Yes/

’
e

No iquestions was the "simple presént". Between the two adminis;trations,
a decrease in fréquency (occasior}éd by the appearance of new verb Torms)
was accompanied by an increase in accuracy except at the EA level. EA
level Yes/No questions increased in frequency add in accuracy (See

/

Figure 6). 1In other words, except for the’EA level, a pattern appeared

4 s ms e e e

that showed Time 1 with more frequent use but a lower rate of accuracy
of "simple present'. .
The results were different when Wh - questions were examined. The ‘
most frequently used verb form was ":copula present” rather than "simple
. present'. As with Yes/No questions, the rate of frequency‘ wé:; higher at
Time 1 while the rate of accuracy was lower. At Ti.tr;e 2 /a decrease in

frequency accompanied by an increase in accuracy was observed across all

levels except in one, the EB level. In EB Wh - questions a decrease in

\
+
1
4

I

. accuracy was noted at Time 2. Closer examination of the EB resultsA at
Time 2 showed that one out of ten subj.ects (No. 27) was sSystematically ’
constructing Wh - questions with incorrect word order thus 1ower/tng the

accuracy rate on this form for the subjects at this level.

i . . -
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In the second administration, use of the "copula present* and

Usimple present' was supplemented by the appearance of new verb forms

>

at all levels. "Simple past" was produced with varying degrees of

e i i = e < =

frequency and accuracy in Yes/No questions and Wh - guestions at all

P~

levels at Time 1. Interesting to noteg however, is a considerable
increase at Time 2 of "simple past" use at all levels except EA.
Furthermore, increa‘Se's in acc;u'acy were noted at Time 2 in all levels
for both quest ion types. See Figures 5, 6, 7 and 8. Because of the
relatively frequent occurrence of "co;ula present”, "simple present"

and "simple past'", the data were examined for patterns of distribution

_’ of occurrence an® accuracy of other forms with the omission of "simple

past' in addit ion to "simple present" and "copula present".

Results showed that Yes/Ng questions with verb forms other than
"copt;la ‘present'", "simple present” and "simple past" represented 11.47
of BB production; 14.97 of EA; 23,67 of EB and 29.97 of IA. A trend
towards more variety in th; use of verb forms at higher level_é_ is
clear. This trend was stronger in Wh - éuestipns where other verb ‘ §
fprmsfwere produced at a rate of 247% at BB, 24.67 ;t‘EA, 35.87 at )

EB and 287 at IA. The sha;p increase at the EB level can pdrhaps
be accounted for by one subject_:‘s (No. 30) use of "copula past" .10 ¥
times increasing the 'scores for this group.

Y .
The relatively greater use of other verb forms at Time 2

from lower to higher levels may have contributed to the overall 2
pattern across levels where frequency decreases were accompanied by :
accuracy increases for ''simple present' and "copula present' but

v

where frequency increases were accompanied by accuracy decreases for other

Y
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verb forms. This could account for the smaller increase in accuracy in

the higher levels (EB and IA) when compared to the lower levels (BS and

EA).
An examination of data from the Native Speaker group showed the
. ,Q"-J
following results. As with the L, groups, Wh - questions used '"copula.

2
present"” with high frequency (36.9%) and Yes/No questions used "simple
present ' with high frequency (22.5%). Other tenses which were used by
Native Speaker subjects, h~owev.er, differed in fre;quency of use from
L2 subjects’ production. For examﬁle,‘ in Wh - questions produced by
native speakers, a 22.5% use of "present continuous' was observed. 1In
Yes/Ng/questions a 24.5% use of "present continuous" was noted as was a
17.6% use of "present perfect". These forms were infr;quentl.y
produced in the L2 data in tnree lower 1eyéls but do appear \Zi:th highgr

rates of frequency and accuracy in the highest (IA) level. . ~

Research Question 6 - How do the findings of this study compare to

previous studies?

1., Yes/No OQuestions with Declarative Word Order

The production of Yes/No questions with declarative word order by
some subjects was noted in this study. Examples were fojund in all levels:

"She have a car?" (BB), "Your wife study with you?" (EA), "You were

’

planning toagf to the U.5.?7" (El}), "She 1s lividg in the same place?" (IA).
. & ,

A\ i
The L2 Subj(éicn results were compared with the 'Native Speaker group results.

Native speakg\{r production of intonation questi@xs exhibited characteristics

14
not present i:jn the L2 groups. Twenty-one out of twenty-five intonation

ot 4 ,
questions pro.?\duced by the Native Speaker group had missing subjects and
¥ ~
auxiliaries, {for example, "Been to any parties lately?", "Interested in
1

°

;
!;
4
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what you do?". This was not observed in the L2 sample. The four

remaining Natjve Speaker intonation questions were similar to those .

%

¥

p;oduced by the L2 ,subjec‘:ts in that they had‘declarative word order.
However, these Native Speaker questions included t;g—endings, for
example, "You're Paul, right?", which were not found in 'the L:2
questions. Thes:e differences between .the Yes/No declarative

word order questions produced by the L2 learners and the intonation
questions produced by the native speakers suggests that these L2
questions more likely represent a developmental stage ih question

formation ttam native—1like intonation question ﬁroduction.'

2. Errors of Overgeneralization

An examination of the errors produced by the four subjects who
decreased more than 157 showed that errors were not restricted to

particular types in the first administration. In contrast, errors of

-
overgeneralization predominated in all four cases in the second

administration. Subject No. 19, for instance, overgeneralized the
rote learned pattern, "How are you?" to produce "How are your father?",
YHow are your sister?", and "How are your married?..." Subject No. 30

overgeneralized the use of the auxiliary had. Had was employed instead

of have to express the- intention of the present perfect. This over-

generalization occurred in both Yes/No and Wh - questions. Examples

are: "How had you been in these last few years?", "Had you been

married?”, "How many years had you been married?..." Data from this

.

subject included occurrences of the present perfect form in Time 1.

Subject No. 31 overgeneralized the use of the auxiliary did. Examples

335
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were: '""Did your remember when we play in Greece?!",* ''Did you want to
wvrite my address ar'ld telept}one number?..." At Time 1, there were almost
no 6ccurre;1ces of the "Past plus did" form in the subject's production.
The auxiliary are was also overgeneralized by this student as, for
example, "Where are you live?”, "Are you write usually letters in
Greece?..." Subject No. 34 overgeneralized the base form of the
auxiliary do. For example, "Do you live in ;ur country after I leave?',
"Do yoﬁ f inish the university?”, "Do you decided to get married?...;
This subject was using do to express the past. He used the "simple
past" (with "did") correctly some of the time at both Time 1 and Time 2.
" It 1is tlear from this analysis ihac the 152" or more decrease in
accuracy rate that appeared in the second administration can be explained
by overgeneralization by four subjects. JHis clear pattern of a rule
overgeneralized and then repeatedly used in the data from these four
subjects might be interpreted as reflection of a developmental stage

in language learning. Appendix 2 includes questions produced by these 4:

subjécts at both Time 1 and Time 2.

3. Pre-posing in-Wh - question ' .

Examples of both weak and strong preposing were also noted in this
study. ~Interesti_ngly,'occu”rrences of the "strong type" appeared in the
higher levels (EB and IA) and examples of the "'weak type" were found' in
the lower levels (BB aﬁd EA). Examples of the "strong type" of preposing
noted in the uppe;r levels are: "What you are going to take?” (Subject
No. 36) - I'A, "Why you didn't come?' (Subject No. 36) —;A, "When we are
going to meet each other?" (Subject No. 29) - Ek. Examples of the k
"weak type" of preposing obs.eWed in the lower levels are: 'When you come

to Canada?" (Subject No. 21) -~ EA, 'When you come to Montreal?" (Subjéct

No. 5) - BB, "What you study after the course?” (Subject No. 10) - BB,
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4. Progression from accurate use of inversion and do-support
to incorrect use before '"copula present" and "can"

Wode (1978) obseﬂtr'ved that L2 learners who used 1nversion and do-
support in a target-like manner later entered a stageé of using dv_a-—
:;upport before "copula present"'Or "can'", This study supports the
conclusion of a progression from accurate use of 1nver§ion and do-
support to inc\orrec]: use before "copula present" and "can". It als;)

extends the observation to its use before "will' and "would”". The

following are exé\mpl es:

Subject No, 8

"Are you sick?™ - Time 1
"Do you are tired?" - Time 2

Subject No.-18 “Can you come to the movie...?" -~ Time 1
'

"Do you can go home with me...? =~ Time 2
Subject No, 29 = "Where -will you take your wife?" ~ Time 1
"Where do/you(will stay?'' -~ Time 2

"Would .you,like to come...?" - Timel

Subject No. 4 -
' "Do you would like to see my family?" - Time 2
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CHAPTER V

SUMMARY AND CONCLUSTON

l

'
&

At the Continuing Education Language Instittlxte at Conchia
UIniversity, CELI, a large percentage of classroom time is taken up with
‘language based activities which .focﬁs on communication of information,

y

and on student interaction. Students' errors are not corrected by
teachers unless the errors {hterfere with comunication of meanir;g. In
this way studentsnin the CELI élassroom environment share language
acquisition experience with subjects of previous studles who were
eXposea to & naturaiistic environment. Studies of both first and
second language deveiopment have suggested that learner language, in
the early stages of leam;ng, contains errors and deviates ¥rom target
language rules. They have also suggeéted that llearners move towards
greater accuracy as they are exposed to the language in situations
where they have opporé:unities to interact in meaningful communication.

'The data collected from forty-five subjects during the second and
tenth weeks of .their twelve-week ESL course were analyzed and ;rielded
the following results: 1) Subjects in the two lower levels produceds
more Wh - questions than Yes/No qu;astions whil:e éubjects in the two
upper Tevels produced approximately equal numbers of Wh - and Yes/No
questions, which cofreSponded to the proportions of each type produced
by native speakers who were given the same task.

2) THe question words what, where and how
were produced with greatest frequency but insufficlz ient evidence was
generated in the study to support any claim as to a sequence of
acquisition of Q-words.
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3) Mo pattern could be observed in the use of ] \
: :

deviant Q=words although within two {ndividual learner s’ speech a specific
set was used.

4) Subjects' overall accﬁracy increased at all
levels but rates of fricrease varied between 1levels wif;h lover levels
increasing more.-

5) New verb forms were produced more frequently
at the'upper levels“whic}\ may account for the smaller increase in-

accuyracy rates at these levels.

. 6) The "simple present” was ®he verb form used
most frequentiy in Yes/No questions. It increased in accuracy while it
decreased 1in proportional frequency in three out of four levels. The

""copula present" was the verb form used most frequently in Yh - questions

‘and followed the same pattern of accuracy/frequency ratie in three out

?

of four levels. ! . .

7)  Four examples of stages of que;tion develop—
Lo

ment were noted in the data: Yes/No questions with declarative word order,

1

errors of overgeneralization, pre-posing in Wh - questions and progression

from accurate use of inversion and do—supporﬁ to incorrect use withmodal.

Comparison with Findings in Previous Research

+

« N ) ‘ ”
The findings of this study on question development were examined in
¢ = .
the light of the literature. The results wvere compared to those of other

studies. )

Wode (1978) stated that L2 learners use inversion first in Wh-
questions with copula veﬁ‘ps. This study concurred, demonstrating that,

at Time 1, Wh - questioﬁs had higher rate®of frequency and accuracy with

t
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"copula p;'esent". It 4also showed that at Time, 2 while the frequency rate
of the "copula present"” decreased, the accuracy rate still increased at
ali levels in Wh - questions. On the other hand, Wode's claim that do-
support appeared earlier in Wh - questions ‘than in Yes/No questions was
not observed in this study.

Klima and Bellugi's (1966) L, findings, however, suggested that

do - support, not the copula present, appeared first with more frequency
‘and accuracy in Yes/No quest ions thch corresponds to the results
obtained in this study. Findings which conflict with Klima and Bellugi

appeared when the above claim was extended to include the suggestion

that i:wers:ion also appeared( earlier in Yes/No questions than in
Wh ~ questiomns. Lo

(%4

Brown (1973) in an I"l study on Wh — quest ions identified two types
of preposing without transposing which he characterized as "si:rong and

weak'. Ravem (1974) cited the same phenomenon in L, learners. These

2
find ings were also observed in this study.

Wode (1978) alsa ob‘served that L2 learmers who used inversion and

¢ do=- suf)port in a target-like manner later entered a stage of using do-

' L] T
support with '"copula present” or "can'., This study also shows a

+
. %
progression from accurate use of imnversion and do-support to incorrect
use with "copula present” and ''can".
} .

- Studies which analyzed Q - words.for function (Wade 1978; Lightbown
1980) have pointéd to "'overgeneralization' of certain.) - words. While
Wode and Allendorf's le study (N.D.) showed evidence of a certain pattern

‘In these overgeneralizations, the above studies of L., learners show no

2

‘such evidence. Likewise, results in this study show ovefgeneralization

of Q - word function but no specific pattern is observed across learners.

i}
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- v Sytud‘ies‘of first and second language learning reveal that learners'’
language contains deviations from target langlage rules. Studfes
further suggest that learners make gradual changes toward greater
accuracy as they are exposed to the language and ix'wolved in using the
language in meaningful ‘situations. This study has observed and ‘invest—
igated some factors bearing on the language learning process in a program

which emphasizes the interaction and information sharing activities being

advocated by several researchers.

-
[

‘ The pedagogical 4mplication of this 'theo'retical position is a
shift in focus from form to meaning so that classroom time previously
spent in the detection and correction of discrete point errors 1is
allotted to attending to and using language in situations where the
information is important and the focus is on communicating ‘meaningful
-messagesr.

The‘finﬁings of this study give evidence which supports‘tesults
of several studies of Ll 1°e.arners and L2 learners in naturalisti(é
settings. Subjects in this study appear to ‘have benefited from the
communicative approach to L2 languag)e teaching and made pbsitive gains
in 1inguistié development of question forms. That is, it does not

¢ appear to be the case that learners simply reinforced each other's

? errors and thus failed to progress toward more target—like use ofwthe

o

1anguage\. The1 question which faturally arises is whether the same

Ry .

3 . improvement would be observable in another type of program. Such a
comparison is beyond the scope of this study. TFurther research 1is
called for before advancing any conclusive statements about the exact

; .
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effects of one type of language teaching program or. another. Carefully

controlled studies of learners in a communicative program guch as the

-

one -deécribed in this study and of those in a program which focusses on
an orderly presentation of grammatical structures, the practice of

specific lingtiistic points and on error detection and correction, would

be indicated. *
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QUESTIONS PRODUCED BY TWO SUBJECTS IN THIS STUDY
(Subject No. 14.- BB and Subject No. 37 - IA)
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SUBJECT # 37

Time 1

. /
1. Hi. How aré you?

t
2. What did yqu do?

3. Did you fiJgsP your highschool?

4, How -is yourxmother?

5. 1s éhe O.k. now? ' '

6. How is your ;ister?

7. Where is she now?

8. Are you working?

é. Where are you working?
10. What is your job? )
11, Do you h;ve any problem in your job?
12. Where do you live in Montreal?

AcY

13. When did you come in Montreal?

'14. Do you- 1ike Montreal?

\ 15. Did you see winter in Montreal?

1

16. Where did: you live before to come to Montreal?
17. How vaé there?

18. How long did you stay there?
19. Are you married?

20. How 1s your husband?

21. What is your husband job?

22, Do you have childreﬁ?“

23. “What 18 her age?

24. 1Is she going to school?

25. What is your adres and telefon number?

< |
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10.
11.
12.

<13,

19,

20.

21.

22,

123,

24,

25,

SUBJECT # 14

Time 1

How are you?

How {ong have we never meet?
Aré you marry?

Where is your housben and child?

How many childrens do you have?

. - When are you marry? and where?

Where are you live now?

Are you working?

What kind work in your job?

How old is your childrens?

Have you been Toronto before?
¢

Do you like here?

<

Your parents have to here to see you?
Which food .is your best in Montreal?

Do you like to see the movies and which one do you like?

5

What are you doing on weekend?
What*sports do yo; 1iké?

Do you have friends in-Canada?
Do you like Canada or Taiwan?

Have you write a letter to home?

How long have you write a‘letter to home?

What's your favorite food?
What did you do in New Year?

Do your have a car and what kind?

_Are you épeak French or English to.your\housben?

»

.
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11.
12.
13.
14,
15.
16.

17.

18.°

19.

20.

21.

22.
23.
24.

25.

Who many brothers do you have?

SUBJECT # 19
*s
Time 1
How are you? ‘
Where do you live?

What is your address?

What is your phone number?

‘ Where are you from?

Who old are they? '
Do you have any older brothers?

~
Do you have any younger brother? . ¢

N
Who is the oldest person in your family? "

Who is the );ounger person.in your family?

When do you go?

What kind of food do you like?

Where do you come from? ’
What did you do yestex\'day?
Are ;rou happy today?

Are you hungry today?

Are you could today?

Are you hot today? ' ' -
How o0ld are you? ‘
Where do your mother live?
How old 1is your father?
What are you study? o ' -

Do you like drink caffe? J

- Do you like Montreal?
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11.
12.
13.
14.
15.
16.
17.
18.

19.

Ty
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SUBJECT # 19 .

. Time 2

How are you Mary?’
Where do you lix;e?
What do you doing?
?Iow/a{e your father?

How are your mother?

. How are your brother?

When do you come back at Montreal?.

Where do 1ive your father and your mother now?

How are you married?

What time have you in Montreal?

"Do you like Montreal?

_ What you would if you have much money?”

Where do you work?

Do you like the new work?

Do you have much money?

Do you ha\;e new car?

Do you have new apartment? -’

Do you like the music?, - .

Why ybu come back at Montreal?

R
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11.
12.

13.
15.
16,

17.
19.
20,
21.

23,

25.

-

et ek 3 S S S 1 L RN gt RIS st

i

~ How many children do you have?

14,/

- What are you studing in University?

S e R R

‘ F

SUBJECT # 30 :

Time 1

How are §ou in the last years?
Are you single-yet?

Did you got your grades highschool? i

What about yoﬁ,first boy friend? .
Can you tell me something about your parents? ) - o
~ ' . . i A
How long are you living here,; in Montreal? E

How tall is your young brother, Jose? v

What is addres here?

How many time was you in highschool?

Don'£ you Have boyfriend now? . ' 1
How many times do yéu have married?‘

How—is yo&r mother and your father? \
Do you remember ure first.party?

How old look your sister, Maria?

R

Do you have your old dairy yet? ‘

Are ydu in the University now? \

Do you have some reminicent of our last year?

f
How many children do you, have? \

What about your dog? |

How was your married party?

Where did you finish yaur highschopl?
How was your }ast Sbﬁrse in highschool?

%

Can you tell 'me s#ﬁething about your friend, Harry? .. Lo

'\\ ‘ ) ‘ \
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10.
11.
12.
13.
14.
15.
lé.
17.

18.

.18,

20.

22.

23..

24,

25.

SUBJECT # 30

Time 2

How had you been in these last years?
What carrier had you studied?
How many years had you been in the University?

Had you been married? ' A#ﬁ? '

w

How many children had yoh got{

L3

How many works had you found?
. |

How old was you the last time I saw you?

. How o0ld was where you finished the University?

What was you first love after Lois?

What was you first m;rk?

How old was your mother in that year?

Do you remember our first teacher? s
Did you know what was the Highschool Name?
What‘did you after the highgchoo} course?
How was your last year iﬁ the University? *

What did you with you old car?

When was you first children born?

. Where was you living before came here?

How old was you last boy-friend?

How many years ago did you do you master in your country?

Had you been sick in these last years?
When did you.started in you first job?

Are you now still on diet? : >

How many time had you without see me?a

What was you first job after finish Highschool cuurqe?'
4

4 2
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.

10.

11.

13.
ll‘ -
‘15.

16.

20.
21.
22.
. 23..
24.

25.

' Does she étudy here? ‘

Yo it o - 2 o
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SUBJECT # 31
Time 1
L ]
’ b
How are youl .
What do you do in Canada? )

When did you go in Canada?
What are you occupiled in Canada?
Did You kmew that I am in Canada? ‘ »

Do you 1live with you familly? . )

'Did you marrige?

Where do you live?

What 1s your telephone number? , .

What do your mother and father do? \ , ¢

Where 1is your sister?

Does your brother play f'oowtball now?

Did he mﬁrtige?

Do you remember the old time i;« Gree;:e? . i
.Do(i}vou uga to, Greec'e in summer? A 4 )
How long are you in_C‘anada?

Do you remember that we play in park?

Do you remember the other berson who piaid with us?’ .

correspond with them?

remember my sister? . v

Do you

Do you

Do you want to meet my? ' »
N * '

Do you want to go cinema with my?

Did you go to Quebec city?

"

Do you want to come uwith my in Sunday in Quebec city? }’

~—
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-
' | suBJECT # 31 .
' Time 2

1. Are you my friend Cfather:[ne?
2. How ,are‘ you? - i
3. /When did you go to’ Montreal?
4. 'what are you doing here? \
S. Where are yoh live?
6. ’Yo‘u 1ive along?

. & :
7.ﬂ How are your parents? 8 x
8. Are théy in Greece or here?
9. How are your sister? .
10. Is she in high schgol?”
11. Are you marry? | ’
12. Did you remember 'wHen we p'lay in Greece? :
13. Did you know what are our friends do:ing? A
14, Are you write usally letter in Greece! ' '
15. ﬁid you vigite many place here? ‘
16. Dici you like Montreal? ; ,
i7. Did you want to return to Greecé? ? . s o . J
18. Did you get used in Montrea:ll? .m ‘ . A y@ v 3
19. .pid you want to come to my house? '
20. Did you want to write my Aa_d,ress‘ and my phone numbey? ) i
“21. Can you give my yo&r adre;s and phonhe number? ' .
22, Are you want to come with my' tonight? ~ ,," ’ C
2.3'. Where a'te you want to come? ) n ) : ’ .
24, \Can ‘you have together with your: sister because I want to see 'h;t?l
25. o ' '

ere are we meeting tonight?

. L/
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10.
11.

12.

17.
18.

19.

20.

21.
2‘2.
23,
24,

25.
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SUBJECT # 34

Time 1

How ar;e you?
Do you remember me?
How long ago I didn't see you?
What are you doing here?
Wheré is your family? |
Where is your_boyfriend?
Did you finish your study}ng?
Are you working now?
Do you like Montreal?
Where'do you live here?
How long you are here?
When you will go back?
i

Do you remember when we étudy high school?
Da you want to go tovmy house it's near here?
Do. you remember lwhen we go to the beach?
Are you get married?

&
How many childrens do you have?
Who 1is your husband?
Why do you live here?
Do you remember my sister (she got married too)?
Do ylou,ren;em'ber mathematic teadher?
Do “you retéaember Roy? R

Did you think that you woﬁld see me here?
: X .

s *
- - . 1

When I sée you again?

Can I see you this Saturday?

75
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Q-

10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.

23.

24,

25.

76
SUBJECT # 34

. Time 2

How are you? ’ w
How long ago I didn't see you?

Do you remember me?

How 1s your 11‘.fe?

What are you doing here?

How ;Ls youi‘fam\ily?

Are you live het\le?

Do you live in our c;)untry after 1 leave?

Do you remember the good rimes in our vil’lage?
D,L you finish the university?
Where do~you wor}c?

Is a good job? ‘ -
How about );our romantic 1life?

Do you dicide to get married? I\""/“‘x

Do you choose your husband ,ii/:ady?

What happened with the } /olley ail?

Do you continue 'to play » - -
Do you play in the éame team?

What happened with the manager?

Wh;at are you dqing after this vacations?

If you wax;ted we can gd to my pl\gce? ,
Where do you go .after this travel?

1

When are you going back?

Which place did you find the best(?

1f fou wanted I can go with you? Q

[
¢
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10
11
12
13

4

Group

BB

4

[

Percentage Correct
i

Timel  Tme2?
80 6
52 76
42 75
68 96
50 72
60 52
64 57
48 84
40 96.3

‘56 56
62 88

84 100
64 72
60 9
58.6 77.9
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15
16
17
18

: 19
20
21

22

Group

‘Percent3357Correct
60 - 96
76 88
64 83
60 92
76 53
88 96‘
36 52
56 80
40 63
62.6 79.4
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EB .
Subject - - Percentqgg Correct
. o © Time 1V Time 2.
24 83.3 91
25 56.5 76
f
26 68.0 88
' 27 60.0 60
28 83.3 76
29 63.6 83
30 84.0 36
& ' ' .
. 3 80.0 52,
2, 72.0 88 -
' 33 76.0 83
Group 72.6 73
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Subjects

35
36
37
38
39
40
41
42
43
46

45.

Gr0u;{

- TA

Percentage Correct

Time 1 Time 2
80 64
74 80
67 54
96 96
81 79
100 96
96 96
68 ° 70
70 92
93 96
. 6
92 96
80.6 82
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QUESTIONS PRODUCED BY SUBJECTS
WHO INGREASED MOST 1IN

ACCURACY AT EACH LEVEL
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10.
11.
12.
13.

14,

15,

16.
17,
18,
19,
20.
21,
22,
23,
24,

25.

SUBJECT # 9

Time 1

How are you?

Wher's you boy frend?
Wha.t do you do?

What do you deing nowh
Does you have a car?

Does you learn english?
Where do you learn english?
Does; those cars are your?
Who much are they?

Where is your mother?
What do your fafher do? .
What do he doing?

And your mother she have a ‘ca;?
Does you are rich?

Where do you live?

Who old are you?

How many brother are youl—
Does they learn english too?
They speak english? .
You are Marie?

How 1s your husband?

Doea he rich? i

Where he from? -

How many years are yoﬁ Hariet?

How old are he?

81
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SUBJECT #°9

J ‘ _ Time 2 : .

1. Hello Julio. How are you? 1I'm very surprise to meet you.
2, When did you arrive here?
3. .Where are you living now’;’
"4, D& you like liv;a. in my apétta;xxent?
5. How 13 your mother?
6. Does Mari and luchy are going to ;:ake a diplom?
7. Did Marl get marry? ‘
i t
8. Could you see my mother?
9. H‘ow were they?
10. When did they leave Venezueia?
11. Dpid t‘hey say something about me?
12.‘ ‘What about my car? ) )
13, Could they sell {t?
14, When will they come back to Venezuela?
15. What are you going to do here?
16. What should you do here?
17. Do you want to study?
18, Whgt course do you like most?
19, Do you want that I find it for you?
20. How much cém yox; pay fqr it?
21, Did you bring your school marks?
22, How many bggag did you br;i.ng here? -
23. Do you whant to move the apartament today?
24, When \;7111 you move to my apartament? .

25, Will the man be there?

26. Should you pay something more? R )

27. How much was your rent?

PR




SUBJECT # 15

Time 1

1. How are you?'

2. How long do you stend in Montreal?
3. What do you do here? |

4. How long do you will be here?

5. How are your parents!?

6. Why didn't you write me. a lettre?
7. What did you study befor ten year_s?
8. Are you married?

9. How many children do you have?

10. Where do you leave now?

11. Why do you éon;e to Montreal?

12. From which country is your wife?
13. What do you will do.n.ext ‘year?

4. Do you have time for a cup of ‘te;?

15, How are your brother!?

4 16,7 Why do you com alon to Montreal? , /

17. Have you more brothers, or only tl‘mis one?.

18, In which country do you will gz; for your.\'racation?
19. How many years we “don't have see us? .
20., How old do you are now?

21. Why.do you have cut your barth?

22. Do you have time to visit me tomorrow?

3 g e

Z3. What do you will do in your future?

24. Do you have a visa for worke here?

o 25. When I haye holyday, can I visit you?
Al ] ’
- _ K
3 / S \
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10.
11.
12,
13,
14,
15,
le.
18,
19.
201,
21.
22,
23.

24,

25,

SUBJECT # 15

- Time 2

How are you?
What do you do here in Montreal?
How long have you been here? ‘

> A

Are you married? /

Wﬂdren?

Do you live in 'Montreal?

What 1is your professiﬁo&? . e

Are yoﬁ here on a business Erip?

What did you do after school?'

How are your brother? : , l

When do you go back in your country?

Do you live “alone?

Do you know something about my school friends?

How ‘many years didn't we see us? -

What wili you\ do after your business in Montreal? I

Where do you go in you‘r vacatign? .

pr many times did you come here to Canada?

Might 1 see yéu tonight? ‘

Can I visit you once at ‘your h;nne?
!

How are your parents? | p ‘ |

How o1d are you now? |
’ T

Do you live in a hous€ or in a apartment in your country?

' K ‘

How many languages do you speak?_

Is your wife also here in Montreal?

'lo_you like football? ) , : /

84




1. How are you?

14,

15.

.

Where do you live‘ now?

-

SUBJECT # 26

Time 1
»

- 14

y~

2. When do you come to Montreal?

b

How long Have you been, iniMontr_e\al'? ,

Are you study now?

" Where do you study?

How is your parents?

t

%

‘Have youw meet our old friends?

Do you kl;l\o‘w where they live?

N

How are sthey?

)

o

How long will you stay in Montreal?

Do you like Montreal?

¢

Why do you want to come to Montreal?

Who do you live with?

-
Are you alone?
N

16. Are your family here?

17.

18.

¢ +

”

What 1s your phone number?

What course do you study now?

19, 1s it velry easy?

. 20.

21.

S

~ 23,

24,

25I

TS 1008 Tl S
"

How long . do you' need to cover thi

.

k

Do you have any friends here?

How 1is your cgity now?

What is your address?

How is your classmate? .

7

s\\course?

v
Y

How much yol pay for the roeom rent?’

o pa a
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11.
12.
13.
14,
15.
16.
17.
18.
19.
20.
21.

22.

, ' SUBJECT # 26 . /
| Time 2 ‘
~ N

How are you?

Do you know how"long we haven't seen each other?

Wh;; did you come to Montreal for study or something else?

How long have you been in Montreal?

86

-

.

Can you suffer the weatfier in Montreal when you arrived in Montreal?

Where do you live?
, .
Do youhlive vith your family here?
How is your family?
’

What is your phone number?

* How 1s our hometown going on?

. Does it has any new project developed?

Do you have some new friends in here?
How are they?

Did they have a party for you before you left? )

By the way, which school are you going to study? . A

Did you eapply the schools by yoyrself?

Do you th'ink this school is good for you?
What isubjer;t are you going to study? Ao
I;o you like Montreal?

Have you been in China town?

Have you visit some places in Montreal?

D.O you know Mont;‘eal very well now?

After study, what atle you going to do?

How do you spend your weekend in here?

25.' What are you going to do now?

~

o
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: SUBJECT  # 42. i
. ’
. , Time 1 ' -
& -
_ 1. How are you? T C _ - ) ‘ ] .
\\\ , . : ' - i
. 2. 1 -haven't seen ,you long time ago? . . ;
<. o AN . . o
3. How is your family? . - j
- N ' * ’
"4, What are you here in Montreal?’ . & ‘ '
5. Qhat are you study? : . . -~ )
'6.' What are you doit;g_? A
7. How do you feel here? . _ ‘o ‘ -
PR - 4 . ’ . o . }-’ . o
' '8. How long have you been living in Montreal?
9., Do you like Montxeal? \ ,

\ . 10. Where do you live? . .
. 1 - . . |

11. What would you like to study?

—
. _ 12. Are you father w:)rking in the same Co,? ) > v
13. Do you rgmembér the trip we made together?
14. What hobbies do you 1like?’ , ' ‘ : :
' 15. How 1is tony our old friemd? )
) L4
16, Where is he live now? A
» ¢
\.
' - 17. Do you have girlfriend? . . .
, > r ) s
18. Did your sister get married?
19. When do you get married? . oo
“ 20. How long are you going to be in Montreal?’ ‘ {t
A 21. Do you remind the old time? '
: ' 1 3
f 22, What are you do after? Jeo- ’
‘ 23. Do you call me when you go be\zck home?
‘ ’ «
[ . . R \ ‘ . . J
4 / *
A\l . . ’
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' SUBJECT # 42

- »

7 Time 2

~
\] »

~ . +

s L]
. 1. How are you? I'm surprised to see you.

2. How long/ﬁave you been living in-Montreal?
- " . N ‘
3. Why are you in Montreal?

4. How isvyour family?
5. . How lonéigre you going to stay here?
6. lﬁo you_like/Montregl?

7. Do you like the cold weather?

8. What are you studyingz

“

9. Wheté do you live?
10. How long haven't we seen each ?th;rf
11, ’Wherp are;you studying%

»

12. Would you like to go to my apartment?

13. What kind of food do you like?

14. Vhat kind of music do you like? \

[y

15: Do you like to travel?

“16. Do you h)ve\immigrant vi%a?

£ 5 ,
17. When do you go back to Mexico?
%

18. Are you married?
19. When you finish your master?
20. Do you have girlfriend?

21. How many places have you visited?

22. Vhere are you going now

"23. How do you spent your spare time?

24. Do you have time to see you again?

25. How.old are you now? ’

3
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