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_This is_ an exp16ratof} study” of school climates (soc1a1,’academ1b and . 7

others as described by McDill and Rigsby, 1973) in two public and two
private (Jewish day) schools in a West End suburb of Montreal. The mqjdr
1n§trument for the co]lection of data was an adapted version of a

questionnaire developed by McDi11 and Rigsby The samp]e consisted of

-ninety-four sixth and eleventh grade students at the selected schoo1s

The results reported illustrate the existence of spec1al socia] and .
educational climates in both public and private sectors, a]though these
differences are not always statistically significant because of the homo-

r

school pupils, however, are hore-academical]y oriented than are high f

" school students and the privqté'e1ementary'schoo] pupils seem somewhat

;nnre interested in thejacademic'c]imate‘than the others. Peer groups

[

‘ v1sib1e in the hxgh schools R ‘ Lo

are important to the %ujority of students in both systems at the elementary'

and high school 1eve1s although peer group pressures appear to be more
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STATEMENT OF THE PROBLEM'. -

e

. . .
e A v x

o o Th1s study deals vnth some aSpects Of ‘the Jew1sh chﬂd s educa'twon

_ in relation to the type of schoo] attended "private or pubhc The : o 3
" question rfesearched was the fo]lowmg Is there a- di fference in the, ' |
7 schoo] ‘climate, peer group infl uence and adademic/occupatlonaT B S o .4

' asp1rat1ons between the -Jew‘ish students who attend a Jewish Day ' "

AT

elementary schoo] and the Jewish students who attend a pubhc

‘elementary schoo] as weﬂ as the, Jemsh students who attend a

Jewish Day high school and the1r countegparts who attend a pubHc | T
h1gh schooT The pubHc schooTs g;tucﬁed had a 90% or. highen Jewish y' I’.* | ; ‘

- populatmn ' | '

Smce world war II a number of factors mi htatmg for-the '

1ntensif1cat10n of Jemsh hfe ‘have appeared on, the Canadfan Jemsh | LT

: scene. Two of these forces though geograpm cally, di stant from ‘ | ,, C e
. Canad1an soil had a telhng effect on Canadian (and North Amemcan) ‘
Jewry' ‘The Eur‘pean Tragedy a‘nd the Creation of the State of )srae] .

Most. recent]y, the movement of Quebec Separat1sm has had 1ts d1rect

psycholog'ica] effect on Canadlan Jewry. These and s1m11ar forces

: have resu]ted m a greater appreciation for the place of the Hebrew
'Tanguage in the education of Jewish children and subsequently for A e
‘the role of the Hebraic. (or Jewi sh) Day school in the Canadian ‘

Jemsh educatmnal system.

. On: the other hand the s1gn1f1cance of this research prOJect for ;o

- edlication in general is evident. It has been illustrated in the . o - B

]ite'rature' that at a crucial choice point in" Tife, the peer-group




. for private and public schools. . : LT .
‘/Jt The princ1ple obJect1 ves of this. research proaect can be
| .' / cla551fied as follows: ST Lo o . \ ’

S

1nto responswle, adults and. gu1de them toward a fruitful career, or

1t ould leave them 1lJl equipped and poorly mot1i vated for further

'eduZ:ationt . Although r,ecent research has attempted the”’ clarification

o 1

f/status systems and climaji/:es in high schools (Coleman, McDill)

% 0
/ l/ttle is. known in this respect about the'elementary school level

]

F‘drthermore, ‘there “are not ‘many studies compari ng the same. effects

-4

. " l 'To describe school climates. soc1al, academc and other '

cdi rect and systematic measures. ?f a number of global yet

-

;specific dimenswns of these df imates as developed by

\1

oy McDill and ngsby (1973) K ) 3 : D

~ ¢

2o 2. -‘To detenmne whether these direct measures of various

. dimensions of school climates are only apphcable to high
schools orif they could be applied to elementary schools ,
as well More specifically, to describe the difference

in schoo1l curricula empha51s and in extra- curricular and

[ - ‘ leisure actiwties at the elementary and secondary level

,' - - dn relation to academic and occupational aspirations.‘

B
N - . oot

T T .

‘» as well as’ 1n the Jevnsh Day schools and the public schools ‘




. . ’ . - A " \ . ) ) * ‘- ) .“ .
Prev1ous research has attempted'th1s descr1pt1on in're1ation
.. “f to academic and occupat10na1 asp1raw29ns for h1gh schoo1s
and adolescent s tatus groups and sdbcu]tures. In this,

f" 4 7 research project we sha]] try: to descr1be the d1fferences,

S ' 1f any, between the e]ementary schoof and high schao1 o ;.. ",‘fii
zatory '

T ‘ the po1nts ment1oned above. Furthermore, 1n th1s exp1o
study ‘we sha]l keep in mind ‘the f0110w1ng question5° R
1 R N

oA, Are there d1fferences 1n expectat1ons between e -
. ,panents who send ‘their -children toq Jewish. Day séhool and
g T _ . thoSe who send their child to a pub1ic schoo] and what- are e

LT " the d1ff‘erenc’es, if any,.at tne elementary and h1gh school - '5

-
.

. , L °
= - . k! <
- N a
PN .

N
B

A level? C . ’ P
S : . “ o c , A : T

P o0 ' b.. . Are peer group 1nf1uences and cqmpet1t1veness npre T

. ‘igﬁ" vrsib]e in. e1ther system and.1s it true that these’W11} be f ‘ ﬂ\

- N ! . ) ,. 3 l‘ Q

) more 1mportant atﬂthe h1gh schooi 1evel than at the e1ementary

o o, level? '. e - N‘l:f o ¥T<{“,';'“ " RS ~~;\
oL 1‘ EE Is the student pressured mare SLE the Jewish Day ST
“ | "1 ’ 'schoo] or . the pubTic school to adopt hagher levels of Li’ ’ti.. y
| ' academic and occupatidna] asp1rat1ons and 1s ‘there: s1m:1ar ‘/.
S \ preesure at the elementary Tevel as dt the h1gh schoo] 1eve1?/
3. To focus on a search for the sources of schoo1 c11mate effects
- . ‘ \ {bw cons1der1ng factors wh1ch earlier research and specu]at1ve R
T IR 'sf writings. have suggested are 1mp0rtant in accounting for the I
. g " variatjons in the academic Qutput of high schools: communlty
S ‘characteristics ; i;d formal organizational properties of the

¢

- . ' school.



x'various ways. Among other things, 1t has brought about a greater

_The estab]ishment of Israel has affected Canad1an Jewry 1n.

s 4"

e ' . SN R T
. © + " BACKGROUND-INFORMATION . " ;o
: A :Intrednctfen - T ;L:. ‘ ft,f."“‘, o :
Atnumber of factors m111tat1ng for the 1ntensif1cat1oh of Jew1sh W :ié
11fe have appeared on the Canad1an Jewish scene. Two of these forces, - f ' J
- though geograph1ca11y distant from Canad1an so11nhad a tel]ing affect \ .
- on Canad1an (and Amerxcan) Jenny,l The Eurpean Tragedy and the Jewish rrfgye 1‘13
State.” i ' L A S : ..' . SR fj;i‘3‘ -l
N The European Tragedy R | » — »“ ] L . N q
To‘hsgin with, the Nazi ho]ocaust caused many Jewxsh people to tf . ‘
think more sernous1y about their Jewish antecedents. " It helped o '
:"-restore, 1n many 1nstances. the concérn of Canadian Jewry for \' f -~ ‘ .. -
;Jew1sh trad1t1on,,and th1s fee]ing, in turn, genera&ed 1nterest in ~" i
Jewish educat1on, o o, S Co : o
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'., T e .;:, f' sz1t1ng ISrae] has become fash1onab1e. It'has become a rea]ity

- f:‘;" for many students and teachers in the ‘form of Israeli’ summer sem1nars.
SN B
ST Th1s 1nterest Jin Isra%ﬂ has résu]ted in a greater apprec1at1on for

: the p]ace of the Hebrew language in the education of Jewish ch11dten
’ o A f“ . and 3ubsequent1y for the ro]e of ﬁhe Hebraic (or Jewish) Day Schoo] ’

’ | .

L f, in the Canadian Jew1sh educational system,

.

T Socio;tu1;ura$-1nf1uenpes in

N the Jewish Comminity in Montreal

- » N 5
- . , .
. . - ot - L4
LR N z - . — : "
A - - . ¢ v . gt
» v N . . . \
. .

.. ... -The Return to Religion

N L “.IE« The spirit of religious rev%val reinforced by the influence of

.
e A e Kt Rl ¢ A AR i 4 M b

. antwlcommun1sm, has 1nf11trated the per1phery (if not the core)'of

‘ the Jew1sh communlty N Although}unrelated to re11g1ous convictions or "\: | .
o —V; to the personaI comm1tment, it has helped to estab11sh the popu]ar1ty
" L ‘_‘of the modern Jewish congregation. The Jewish community has shown a
vyfloeéire to‘acqbire more knowledge abouf~dewish Iife, and as such, the - -
.ady{cé of‘H111e1: "Go out and‘ﬂearn" has beén implemented in many

. o centers and synagogues. ~0ne of the more positive results in the

-_'_,'.:' ’ sty11shness of family membership in the synagogue h¥s been the ' .

- ¢ 1ncrease in supp1ementary school enrollment. ’
- . t . 5
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' too, is ﬁnf1uenced’by the results of iﬁs growing affluence.

.
. - ‘ s '
. ‘. N . . '
. LN LN " “

R

Concern for Jegish Education - s i C
Interest in Jewish education is becoming fashionab1e among the

1eaders of many nat1ona1 Jew1sh organizations whose major focus of

) 1nterest had trad1t1ona11y been directed to other aspects of Jewish

life. The affluence of the Jewish community and the consequent
lessening of the need for assistance to the undér priviieged have
been fajor factors contr1buting to th1s change of attitude. The. -
concern for Jew1sh education cannot be dissoc1ated from the Jew1sh

,commqn1tx s greater desire for more posjtwve Jewish identification which,

-

Jewish Service Agencies s o .

A1 though havihg ho_direct bearfng on Jewisb‘education orion,Day

Schotls, the bo;itidn of Jewish Service Agencies vis-a-vis Jewish

* " 1ife affects the Jewish commgnitj as well as reflects, the religio-

cultural tréhds'of the community..

N Tooe

DeVe]opments in General Education?

Jewish educational‘endeavors reflect developments in general

education. Because of the dual nature of its program (general and

religious studies under qne'éuSpices) the Jewish Day School is _

” par;icu]arlyzaffected by changes in-Canadian educafian;




In the Province'of Quebec; governmental supervisory agencies

o ' oversee and prov1de evaluatwon for the Jew1sh Day Schoo]s. The

"“.

ﬁ f0110w1ng statement from a brief presented byx;he Canad1an Jewish
Congress for,the Canadian government ptth11y sums up the status of
the general studies curriculum in the éewieh Day Schoo1s in Quebec.
"A11 these schools follow to the letter the curriculum of the |
Protestant Schools, and there is ‘an easy‘trans1t1on from these schools
into the Protestant Schools anszalso an easy acceptance from elementary

grades 1nto Protestant H1gh Schoo]s and subsequently universities".

(Survey Teem 1972) |

L ~ The Jewish’Day'School is both a private and a religtous insti-
tution of learning. However, Jewisn Day Schools are not parochial
schools as many people often refer to them, 'There‘is no ceritral
authority in Canadian Jewish life and no focal .binding human power
in Jewish Day School education. The Day Schools are not controlled,

. .
much less owned or operated by one central church or parish as is

)
-

. implféa"by thelterm "parochial”. The Jewish Day Schools are communel
\\\\\\\\__ﬁﬁf*”(f{»scnoo1s. Th ‘exe distinct educational units, founded and supported
by autonomous L]f—governing lay boards. " ‘

Jews otganize Al1-Day Schoois‘because they find the public
school inspfffc{ent for the educational needs of their children. A
'statement in a brjef preoared by the Canadian Jeqish’Congresg for

the Board of Education’ of Quebec develops this very idea:
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" Ordinarily private schools were established through
the desire to create an education. similar to-t ]
in the general school system but under individua
auspices to suit the tastes of the individuals
forming the private school corporation. Jewish
Day Schools, however, were created-not in
opposition to the general school system but
rather to maintain it in full with the added
program designed to instill in every oncoming

¢ generation Jewish traditiony§, heritage and values

through language, religion, §nd culture. Those

who sponsor these schools are motivated by the

firm conviction that these schools are a nec-
! essary bulwark against the erosion of assimilation

in order to maintain the continuity of Jewish

heritage with its consequent religious, cultural

and other values. ' (Survey Team 1972)

Because they do not oppose the aims of general education in
the United States and Canada, the Day Schools do not alter or modify
the basic general studies curricula in use in the dominant system of
eddcation. The ,same syllabi, textbooks and educational realia
oo < : , ' ,

used in the public scpéols are employed in the general studies
departments of the Day Schoolsy, Moreover, there is often a direct,

on-going relationship regarding the conduct and supervision of the

. secular ‘program with the local boards of education.

Jewish Educaiion in Greater Montreal

A survey team submitted to the Jewish Committee on Jewish
education a report on Jewish educ;tion in\Montreal:
Intensive Jewish education is more wié&gpread in Montreal than

in any other large Jewish Community. In the United States ébout 4%

of the total Jewish school enrollment is found in day schools. In

+
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,.New'Yoﬁ(35% of the children in Jewi sty school attend day schools.

In Montrea] about 70% of the Jew1sh school populat1qp is in a]] -day

’schools However 61% of the Jewish children are not-in any Jewish

4

schools in sp1te of the wlde variety of schoo] cho1ces avaw]ab]e to

SN i
-

parents o : '. o A o e

‘Montrea] w1th a Jewish pOpulat1on of about 110, 000 has a network

: of we11 organized,hcommuni&y supported hea]th and soc1al services,

’\/

but it has very n@nlmal comnunal éxper1ence in. educat10n on the
organ1zat1ona1, proarammat1c, F1nancna] and superv1sory level. Tﬁefg )
is a lack of sggﬁe of commun1ty in the’ education profess1on.

Montreal is ;hidhe in that part df the da& schoﬁls' budget 1is
covered by Provincial Government grants, p;;vjded'aécordipg to a
pupil enrolliment formula. This eases the burden of f}nanbing Jewish
education. It also makes it pogsible to maxjmize the effectiveness

'and efficient functioning of the day school system. ‘

An educational system is a reflection of‘the resources, commit-
ment%, and leadership that the community provides for its educational
establishments. The problems that inhere in the Jewish~scﬂoé]s in
Montrea1 - lack of funds, apathy of parents, students and communal /
1eaders --inevitably fall at the doorstep of its communal 1nst1tut16hs
If Jewish education is to be improved and reconstructed, u1t1mate{y,

it‘is only the community and all that it implies that can accymblish

it.”
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TABLE I o
Does Tu1tion Dlsccuragg Parents? . .\

‘a ™

.-
2

-
PR

PN G
R

" Day $chodls Afternoan Schools

D

“in day school and ﬁn afternoon school.

o (2 - 55 40%
SR T . I : eoz-"‘
| T e
. “K»f~"Rés1stance by Parents to H)gher Fees'
Yes . . A SN R : 50% -
Source: Survey Team 1972 oA

/

According‘#o thé_results of the 1972 Survey Team, tuition appears to

be a factor‘iﬁ discouréging parents from enfo]]ing‘their\éhildren both

Resistance by parents to

1ncreas1ng the fees in the day 'schools is very high, the percentage .

being- 86% for. day schoo]s (Paréﬁts feel themselves be1ng‘stra1ned

alreaQy with the.cost of tuition in day schoé]s). Even though tuitions

in afternodn schools are not very high, a sizeable percentage of

/ﬁparents éﬁe.discodraged and also resist higher fees. o,

According to the Reports of the Canadian Jeyish Congress and

111ustrated in Tables 2-5 the total Jewish school- -age p0pu1at1on

was around 20,000 between 1970-1972. Thgse numbers have been

maintained and are rising steadily although we do not have accurate

statistics. Some of this increase is credited to the unstable

A
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s1tuat10n in the pubhc schoo1 system due to strikes &nd contract

N .
—

negot1at1ons. ; ' e o . o

(

4
v o N
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Jewish children are not obligated to go to/a Jewish Schoo]
Ne1ther are the1r parents ob11gated to send them Social and

, 1nd1v1dua1 motivat1on are the”keys iovcont1nued-enrolfmentuin ~

Jew15b educat1on. e R C e T T

’

""\‘

The- Jewish Day Schoo1 13 that 1nst1tution “An the structure of .

Jewish education w1th the greatest potent1a1 to create a comp]ete - o A

o . ’ -

. . }
1
§

’ :‘Jewish envaronment and to fntegrate eCu]ar and Judatc studies 1n

-_'a }iv1ng exper1ence for the Jew1sh child.

N

Among the commun1t1es in- North Amer1ca, Montreal 1s unique ', ' ""l

Tn relation to the percentage of 1ts Jew1sh student popu]at1on in

attendance -in-Jewish Day Schoo]s. . *‘“ o ' ?’f“a u
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TABLE 2 |
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; ’ ’ | *Total Jewish School-Age Population “

T

{Protestant School Board in
Greater Montreal (K-l])

11,748

L

|

1970-71

1on-72 " 1

R
- 10,477

e ‘Protestant School fn chomedy (K-11) ‘2,835 .. '2,8%- .
_ Jew‘lsh Day Schoo] (K-H) " 4,815 4,680
TOTAL (k-11) . L rg,ise ‘17.,‘9’92' y )
“ r *These stat1st1cs .are adapted from the reports of the Cana,d1an
Jemsh Congress for 19N and 1972.- “ ' .
K +
The Chomedy Protestant Schoo] F1gures for 1971 1972 were )
. una\i%ﬂable, therefore the 1970-71 data. were used ’ .
‘ | In, add1t1on, 415 Nursery C]asses in ]970 71 Day Schoo’ls and .
L . 381 1n 1971 72 have been : deducted, smce the Protestant Schoeol Board ’
R 5 does not include Nursery Schoo]s O -
e ST “'Therefore it would be 1mposs1b1e to ‘make compamsons . _‘,h L,, g
'.‘; . . ‘y,_‘ ~ JL:K;\
):4. ., ~‘ . . A Cy Y ) . ~
e S ‘ b . !
N’ -‘ ;’.“-f‘.“,"" ':vn ;?' ’.4;\ ; ‘ .
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oy, I
Percentage of Jew1sh Ch1]dren 1n Jew1sh Schoo]&
* l . . , \ .
.- j T * . * . ' . . .» .’\;:‘ I . - ‘*
ﬁ o Y g ©,1870-71 1971-72
o R . ’ L R b ————— .

13.7%

iz

"

"Afternoop 'Schools
Day -Schoo]s, * - 24.04 ' 26,08

1

" .74 0

k -

N TOTAL

A

In 1970»71 62.3% of JeW1sh Chi]dren were not in Jewish Schoo]s

I

Of the total number of¢Jew1sh chi1dren of schoo1 age (K-ll),}
about 24% were in Jew15h Day Schools (Knl?) 1n 1970 71 and a]most

26% in 197]-72

: / 10% to 12%).°

(The __x_High Schoo] popu]ation increased from about

1 B
2
‘ 4

TABLE4

Elementary Jew1sh Enrollment

Jew1sh5E1ementary Age Population (K-7)

3 Protestant School Board of
Greater Montreal ’

Protestant Schools 1n Chomedy

|

L TOTAL

|

r

+~ 5,030

Jewlsh Day Schools (K-7) S

1970-71

1,960
3,850
10,840 -

. 5,050 ’
f,9ao_(ést.) ol

-

3 824

iy

, 10 834

~——

(In 1970 71 about 58% of the elementa?y age chi]dren were 1n Jew1sh

Sohoo]s.' In 1971 72 the percentage was_ about 54%). i
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Jew1sh’Student Enro]lment 1n H1gh Schoo]s '

.

| °Protestant High: Schoo1s o %een o197l
Protestan‘ ngh Schoo]s i , T
Gneater ontreal 5,665 - - - 5,427 :

Pretestant High Schoo]s;&n i R
: 875 - 875

.. 765 - . 856

. s TOTAL. ¢t

Cea

7,305 <l 7,158

» . . e

[ h

[ >

Parental and Comhunal Posture V1s A-Vis JeW1sh School1ﬁg

Montreal day sChoo]s ref]ect the general cqmmun1ty s emphasis e

\ on gra&es and marks as the so]e (or.almost on]y) cr1terion of ;///
success or fai]ure. One wonders if there is a cruc1a1 d1fference
between an 86 or 88 as 2 f1na1 mark on a report card or whether-

- the stress on ach1ev1ng grades u1t1mate1y resu1ts in self—mot1vation

~

© to learn. . - S

, . One of the origina] obJectives of the 1972 Survey Team was to -

Htry to determine the reasons of the non- enrol]ment of many Jew1sh

ch1!dren 1n the Jewish schoo1s in MontreaT The Jew1sh Study comm1ttee

[

Vo organ1zed a one~day 1nst1tute wh1ch wou1d create in a conference

sett1ng a microcosm of the Jewish cowmunxty in- Montreal by br1ng1ng

- together representat1ves from all sectors of the Montrea] Jewish

-~

communi ty -Vstudents whe‘graddated, dropped out, or never attended

[

« Jewish schools, parents of students enrolled and not enrof]edr teéchens;‘

4
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adm1n1strators, pr1nc1pals rabb1s, communal organ1zat1ons, commun1ty

‘ and feqerat1on leadens. The maJor conc1US1on reached by the group '

)

was that Jewish education should be the number one_pr1or4ty of the L

. community and nesﬁonsib31ity should be assumed by the wh01et(déw%sh)

1

community. Jewish surniyal"depends on the‘nuality of Jewish 1ite
which can be effectee thrdugh.education Conceptué]ized as a o

vehic]e for the survival of the Jewish people, education-is a purveyor

" of exper1ence as’well as the transm1tter of" know]edge

. Probab1y a most 1mportant premise- regarding educat1on s the
pub]?c be]1ef that schools should-have a Strong ' ‘positive 1mpact"'
on thei.r students not only by de\'ié‘:l‘oping‘;'fundamental cogm?we
sk1115 such as read1ng, ar1thmet1c and wr1t1ng, but also by providing

effective training in sc1ence, mathematics and’in other areas which’

.are d1reet1y related/fb,occupat1ona1 and_career success.

vy

L

Quebec Separatism Its Imp11cat1on for Canad1an Jewry ,

Now that the Parti Québeco1s have been elected w1th a maJor1ty

government, the pulse -of . the Jewish ‘community has qulckened The

fate and future of the Eng11sh and more specifically the Jews 1n .
Quebec, 15 the main top1c of conversat1on and d1scuss1on 1n many
Jew1sh homes. ‘What w111 happen to Eng]1sh educat1on 1n the

Province? Will there be a quota set on Eng]1sh speakrng teéachers .

and schoo1s7 Witl. grants to Pr1vate Schools - 1nc1uding Jew1sh

Day Schoo]s - be cut off and 1f th1s should occur, what will

happen to Jewish Educat1on 1n Quebet? o

> v, . .
. ' . L .
. RN " }:\'\
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b Sa1o W. Baron (1942) has rem1nded us that , o .

© 5 What w111 be the fate of the Jews of Quebec7 Will they filter. -

. out of the prov1nce as French Canad1an nat1ona11sm gets stronger and N

-"I know“ he- publ1cly stated,

- the Anglo-Saxon community (as 'indeed. the Ita]1ans and most other
ethnic communities had also done) it was due to. factors external‘ .
to their thinking or the1r neads. as. Jews. The 1dent1f1cation was

'based on severa] imporeant facts determined not by the Jews,

* ~

r

"r the un1f1cat10n of a’country on a nat1ona1 bas15

", held many evil poFtents for Jews. As sgon as a
medieval country was ‘converted into a natwona]
state' - however unclear and often- subconsc1ous .

. medieval nationalism still was - it began to™ .

resent deeply the presence of the only 'aljen’ : R
minority in its midst... There are 'deep connections

- between the process of national unification and

B . the growth of religious 1nto1erqpce.... :

Language, like law and re11g1on, has p1ayed an 1mportant part

in, modern nationalism and th1s 1s most partwqilarly S0 1n Quebec,

where Tlnguistwc po11cy has emerged as the maJor po11t1cal 1ssues in - "

the province. A X i ’ ) e

e
. . ‘ * R AR
oo

/

poss1b1y ta1nted w1th antisemitism? René Levesque, speaklng to -

J N Ay

a Toronto aud1enCe in December, 1971, supported such a p0551b111ty

Al
A

""that ‘80 to.90% of the Jews in Quebec are nervous . )
-about the effects of separatism. I. know that e oo i
history shows that a rise in nationalism means '
Jews get it.in the neck. But what can I do
_about it? ‘I can't change your history. But -

. I also know that anti-Semitism is not a svgn1f1cant
Fr ch-Canadian characteristic: The more
serjious problem for the Jews, (he prophesised),
'is &hat Jews in Quebec are closely related .to the
English community. If they choose to put in with
them s what can g do?"
v ' ' [ ]
- If 1n the past, Jéw1sh 1mm1grants to Quebec”had‘1dent1f1ed w1th

rn‘
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the French'Canadian community therm was stiT1'1iving in a Qithdrawn
'wh1ch the - Protestent, Eng]ish speak1ng schools were not, mak1ng

in.a"homogeneous=natfon-state there has been a trend toward fourth

geﬁeration " Jewish’ evaporataon" X

to opt for the French 1anguage and for the French-Canad1an cultureq
. They point out that, throughout the M1dd1e Ages, the Jews of
"Europe, the M1dd]e East, and Asid obv1ous]y had been capable of

.. adjust1ng to a’ var1ety of cu tural and po11t1cal settings.

o =17-

" - °
i %

but by°the French-Canadian environment. English was the doninant
language of the économic community of the province; more important,

state; the Quebec provincial French -language schools were Catholic

by 1ega1 definition, by d09ma and by sectar1an practwce in ways in °

1t clearly 1mposs1b1e for Jews to send their ch11dren to them.

» ¢ ' Can qews survive in a homogeneous nation-state? Historically, - .

rema1n for Jews #n Canada 1f the mother c1ty

Pl /,

‘What opt1on§

of Montrea1 with almost half of the country S Jew1sh popu1at1on,

\

separates7 Or even if it does not separate, what are the chances e . T

for a s%rgng Jew1sh consciousness and cultura] verve to continue "n
to grow, if dews are caught in a cross -fire between Ang]ophones and S ‘ \

~ 7
2

Francophones of QUebec\and thg?resggtant unrest of Ca
Some Jews feel thaé it may be possible for Jews to serye as ) RS N
a bridge group between the Eng]ish and the French They be’ 1eve

6hat the time has cone for Jews, as 1nd1v1duqls as we]] as for

\

i

Jéwish 1nst1tut1ons to reorlent themselves to a new Quab c; . |

" As’

a'!result, they had been mult 11ngua1 and multicu] tural

f

and had - | L
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deri?ed benefifs forythemfelves, as well. To he]p support this
view/is .the fact that mOre than 12 000 North Afrlcan and Iraqi |
Jews of French background who immigrated in recént years are .
D - almost comp]ete1y at home in the Quebec cu]ture of today.
| No one can forete11 the precise future of Quebec or of
Educat10na1 polities in Quebec._ How then/can one deta1]athe future
: - 0of the Jewé. One thing is-certain; the road ahead is ﬂncgrnafn,l
fearful and even fraught with unknowab]e dangers But Jens have
learned to accomodate to a variety of societies. If Quebec
remains democratic, as most observers deeply bellevé it will

then despite the problems; the Jews mus; have a future in the

£
4
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LITERATURE REVIEW ..,

-

. The following. review of the literature- presents some of tb§
‘ o Lo “well'kmnh studies in sociolody and edocation which are direct]y \\
inVoIved in. the descriptxgg and exam1nat1on of schoo] subcu]tures .

* ",‘.;- ' and peer grOup 1hf1uences

Al

: \,‘ \ | Schoo] Sobdulturés g |
:: - )‘, One ‘of the principal focuses of research on factors in.the ,
1f o High Schoo1 env1ronment affect1ng achievement is the adolescent |
A “}.v'i"~ . subcu]ture \§ome investigators have dealt only with segments of ;..
{Q_ . ‘\ - schoo] popu]ation, others with an entire schoo1 and sti]l others
1 /‘D\:“ \‘ ! )
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have compared the systematic effects in sévéka] schools. Studies
of schoo] popu]at1on segments, re1y1ng primarily on sociometric
- techniques, d1ffer about the influence of peer group popu]ar1ty and
‘grade performance. For example, Edminston and Thoades (1959) '
and Ryan and Davie (1958) found a small positive relat%dnship between . %~
student popularity and grades, but there is some question whethef -
"the relationship is independent of ability level (Lavin 1965). A Co
“third study uncdvere& a curvilinear relationship between. the two |
lféctors kKeis]er 1955).
TWwo of the more notable aftemﬁés‘;o‘unde&stand the social
E }system,of,a single school areDHollingshead's Study (1949) done in
a small i113nois community 1ﬁ the 1940's and Gordon's invesﬁigation
(1957) in the 1950's of a slightly iaréer.s¢hool (600) located in
| a suburban Indiana'community with a heterog;neous class structure.
Ho]fingghead concentrated'on the relationship of a vaﬁiety'of
student behaviors in the school 'setting to the class ;tructyre of
the ébmmunity. He revealed the extent to which both the schop]‘
staff and the student’§oc1a1 structure reflected agd reinforced
‘that of the Targer community ;nd the extent to which educational
aspirationé, dating behaviour, clique membership, invp]vement in
extra-curricular activities‘Qére a function of the student's
family background. He also purported to show that teachers gave

preferential -treatment to students of privileged backgrounds.
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ability to disperise grades} However, the student subculture rewarded . %p

. to focus the student's interests on matters removed from intellectual ‘.

pursuits.

"L in which ambition develops, studied the effects of family back-
'ground ne1ghborhood, and socioeconomic context of the h1gh school

" on educational and occupational aspirations of high schpo] seniors

the effects 'of the socioeconomic-tontext of the High Schoo1 on the °

" educational aspirations of female seniorsain seventy high schools in

-20-
f | p

‘ Gordon S account of "Wabash H1gh" is one oﬁrthe most compre- ' ]
hens ive and‘deta11ed case studies of a schoo1 society reported in
the 11terature. _He provides a wea]th of insights and support1ng ;
d;ta dn teacher-student re]ationshibs, the adodescent subsystem‘of

the school, and the oonsequences of part1c1pat1on in this system

for the student He found that the most 1mportant prerequis1te for

boys status was part1c1pat1on in ath]et1cs, for g1rls, clothes,

perSona11ty and pur1tan moral1ty were most important. Among both

sexes," int11éctual commitment contributed very l1tt1e to enhancing T 4ﬁ
prestige. Prest1ge 1n the student structure did depend to some - ‘ |

extent on conformity,to the teacﬁer 5 demands because of the teacher's

such achievement because it was a requisite for part1c1pat1on in ,' .
nonacadem1c activities, not because of .any intrinsic value placed on

learning. The overall effect of the-adolescent social system was. S 1

o

Turnmer (1964), in an attempt to understand the social context

[

in Los Angeles. He found that sogjoeconomic context of the school
was almost as important as family background in accounting for

variation in ambition. More recently, Boyle (1966) investigated
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‘but that its inflyence is. stronger in 1arge c1t1es than in sma]]

' fol]ows I ‘ [; I : ’ '

Western,Canada. . He discovered thaq the social'compositiow of the
student body has an 1mportant effect on the qnd1v1dua1 aspiratﬁons
commun1ties H1s results suggest that a part1a] exp]anat1on for
this d1fference 1s the greatﬂr success of me tropolitan h1gh schoo]s
in deve]op1ng the scho]ast1c apt1tude of students

TannenbaUm S, study (1962) of the value ‘high .schoo? students

place -on 1nte]1ectua1 ab111ty and ach1evement relative to
athletics yields sone mean1ngfu1 insights on the consequences of the .
, student subculture. Using a sample of eléventh grade students in

a predom1nant1y m1dd1e-c1ass JeW1sh school in Brook]yn he. deser1bed

e1ght hypothet1ca] students obta1ned by. comb1n1ng three sets of

dichot1m1zed attr1butes - athletic versus non—ath]et1c. stud1ous

) versus non-studious, and brilliant versus average - and asked his

subjects to rate each of the eight on fifty-four desirable and -

' .undesirable characterAtraits * The prihary—analysis involved a

compar1son of the average g]oba] scores on the f1fty -four tra1ts

-

for each of the eight f1cticious students. usind a three-way analysis

of vartance d1sign Some of his more 1mportant f1nd1ngs are as

1

1. AthTetic-mindedness was rated as a more des1rab1e tra1t

l

than its absence. The four hypothet1cal students who

stressed athlet1cs rece1ved h1gher mean scores than the

fnon-athletics

-
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é.» Neither studiouéness-nor brilliance per séfevaked negafive:‘
| reactions by students as the hypothet1ca1 students had
either or both of these traits and who were also sports—
mynded pece1ved h1gh rat1ngs. However,, when the hypo-
- thetical student possessed éither or both of thegé,gtiri-
_ butes without being sports-minded, he récéidéd a Tow
| éverage social acceptability scorg.'
3. Girls favored‘non-étudiousness an& athletic-mindedness
"more than did boys.
4. The image the students had of each of the eight characters
was not influenced by the subject's I Q .or parents socio-

. economic background. ,
! t

The 1mporance of Tannenbaum's study is best summed- up in his _

own words (p. 68).

These resu]ts suggest that academic bri]liance in
and of itself is not a stigma in the adolescent
world. -However when it is combined with relatively
unacceptable attributes, it can penalize its

. possessor severely. The non-studious athlete
may demonstrate outstanding brainpower without

,‘\fear1ng social derogation by peers; but a display.
<'of brilliance by one who is studious and indif-
ferent to sports constitutes.a definite status -
risk. The implied impression is that the brilliant
student: 1is an exceptionally prominent target for
teenage pressures to conform to certain behaviors

. and values. If so, there is danger of deliberately
masking his talent to relieve these pressures.

.

"
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“McDi11 and Coléman (1963 and 1965) investigated the

_effects of\high school status on’ academic behavior, Utilizing

a freshmanafo-senior-year panel- analysis, theyjassessed the 1nter-k
dépendent effects of achievement orientation and school status

upon college plans. They discovered that Students with high status
were more 1ike1y to change to a positive-oriéentation toward \
co]fege attendance and a negative orienta;ion‘toward achievement than

lTow status students. Convefsely; students with college p]anslwere

more likely to achieve high status than those without such plans.

_F1na11y; students with a negative orientation toward achievement

were more likely to gain prestige in the eyes of their peers than
those positively oriented. These results led to the inference that

different socialization.processes operate in the social system of

- the high school for students of different status; i.e. for high

status studénts coilege p]ang were a consequence of pérénta] or

peer grouﬁ«socialization, while for students of lower prestige, they
derived from an academic orientatfon toward college. Furthermore, 7‘_’
the authors inferred that high‘status students appeared to gain an |
interest in college because of ‘the social activities it entailed,
not because of an intergst in academic achieVemenp. In a second

study, McDill-and Coleman (1965) documented the increasing effect

“of high'§;;001 status on college plans from the beginning to the

end of the high school career and shpwed how this‘influence can
overcome the disadvantages of a low status family background. The
study also revealed the differential impact of family and schoo]

status on-college p1éns in school settings where intellectual climate .
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-varied.
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A Tong tradition of research has demonstrated the efficacy

I

"of:general ambition (Turner 1964) academic values (Strodbeck 1958)

achievement mofivatiqq (Rosen and D'Androde, 1959) and ofher similar
cunéirUcts in enhéﬁcing students' achievement. i
" Boyle (1969) preségts evidence that vaTdes‘and motivations
enpance éﬁhievembnt. Using panel data, he shows high school Ny
boys ho]d{ng "creative" and fnte]]eclua] occupgtiona] values. have
higher rates of learning on standardized achievement tests thaﬁ

other students.. Boyle is not suggesting simply that creative and-

intellectual asgirations lead to accelerated learning, for, as he’

notes, educational aspirations is not a variable which clearly -
dist{nguishes the bqy; at the start of their educational careers, o
but rather a decision which emerges, often, at a relatively late
stage in high school. While it seems natural theref&re, that the .
boys who have been learning more will be'more Tikely t? eventually
plan on college, this really begs the basic question. "wny should
some boys learn so significantly faster than otﬁe;s?" (1969, p. '79)
He attempts to provide an pnswér by treating educational aspiratibns

as a "surface" indicator of a constellation of variables which provide

the impetus for faster rates ofrlearning. A]thou@h he lacks direct

evidence to document his hypothesis, he draws the plausible
inference that the personal qualities of the students (i.e. academic
interests, values, motivations, gene}al cognitive orientations)

interact with the various educational settings the students encounter

ot oo
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personal qualities which adpears to provide an impetus for

accelerated learning is students' value orientation toward "creative" .-
('6ccupations. He supports this argument by showing that "creativity.

valuers" have self-images, attitudes toward. school 1ife, and status

T R e S, -

{ . + in high school which dre htgh]y_pompatib]e with this type of career
orientation. -Boyle finds (1969, page 84) that students aspiring to .
creative occupat1ons are more likely than other types of students,
to choose "science" as their favorite subaect in school.

Under“the heading "home background" two yar1ab1es provide some, . )
indirect evidence of parental inf]uences The first vaniab]e, tne |
reported number of books in the student s home, seems to be a
plaus1b1e index of the parents degree of 1nte11ectua11sm (Kirk 1965,
page 62). There 1s a s1gn1f1cant, positive re]at1onsh1p between.

\ this home character1st1c and the student's degree of academic
commitment. The second cheracter1st1c under this heading -

) ethnic bacggrodnd 9f the student - shows g'sizeable relationship

for boys but none for girls; Jewish boys have significantly

higher intellectual-achievement scores than those for other '

ethnic *nackgrounds . ‘ « o
This finding is highly consistent.with the historical import--
ance of education and‘1nte11ectualisn in the Jewish subscdlture.
“{Slater, 1969)‘and with Strodbeck's findings (1958) that thei
' ‘familg structure and value systems of Jewish‘barents have a bosi-

tivé influence on the achieyement levels and values of their sons.
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for girts is
intellectual expectations
wh1ch JeW1sh parents have for the1r sons is ineu1cete\ to the
same degree in their daughters Boroff (1961 p. 83) states that
in the 1ower- midd1e~c1ass Jewish family the daughter s edulat1on has

a Tower priority than the son s, and that in the Orthodox family

‘ the dauther' s education is regarded as expendable. In describ1ng

the prototype of the upper-m1dd1e-c1ass Jew1sh girl at co11ege he
states, "Most of them. w1th a stubborn den1grat1on of their own-
academ1c talents, view out—of—town col]ege as merely an excursion
in hushand hunt1ng" (page 97).- Drew's data (1970) on e Terge 13
nat1ona11y representat1ve sample of college freshmen in the fall
of 1969 support Bordoff's find1ngs and the propositton concerning

d1fferences in 1nte11ectua1 and academic standards app]ied to

T Jewish boys and girls.

»
<

Peer Group Infiuences

R

‘Over .the past twenty years several separate but related theories

“in social psycho]ogy have dominated the study of how the behav1or, :

att1tudes and .values of -one or a sma11 group of- persons impinge on
en inoividua] to influence his cognitive and affective actions and
'valoes. Among the more prominent of these are Heider's balance

theory (1958), Newcomb's theorj of the acquaintance process (1953

.- and i961), §eéord and Backmen's'congruency theory“(1964)'and thef"‘
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social exchange theorjes of ‘Homans (1961) and Thibout and Kelley
’ /

n | - (1959). Thege tﬁeor{;pk have been con;eéned with the processes by
which jntgract%on influences behaviof, values and intereségvof the
individual, and w{th the isolation of the personal characteristics,
which attréct people to each other and lead to the development qf":
close relatﬁpnships which shape an@/br(ﬁéinforce the behavior and
perspectives of the individual. |

He{der's york on social perception Ted to the development
of bé]anceJtheory‘(1958> inswhich he articulated the felationship
~ between an individual's cognit%ve or infe]]ectua] faq}ors'and .

- A

_interpersonal forces impinging on his behavior. There are two . .:
\ lbasic concepts in Heider's theory.” The fit§;, psycﬁo]ogical or ’
cognjtive“units, refers to social objects such as person, ideas ahg‘
concépts and the relationships among these objects. The second
1s‘a ba]ance; defined qs‘a.hqméostatic re]étion among the units,
i.é.’ a condition o% pefceived compé{%ﬁi]ity among the.ﬁarts.
When, for example, the qomponenfs of the units are persons holding _‘" ’
positive values toward each othér. a state'of equi]ibrium or balance
! ‘..‘ ' N is said to exist. if one ﬁersoh has pb;itive ba]ance for anoéhef l
in the unit, and this affect islnot recfprbcatgd, then a étafe of
disequilibrium exists. One of the bﬁgic as;umptions“is that "

" equilibrium {s the desired state and that when disharmony occurs

il . .

- SN there is a tendency toward reestablishment of homeostasis. - Ce
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Mar]owe and Gergen (1969) emphésize two fundamental implications

f B , . R >
*of balance theony . First, for any two persons constituting a

un1t, a ba]anced state exists when both participants have pos1t1ve

Aé%ect on each other: “Liking' tends to breed Tiking." Second,

"s1m11ar1ty breeds 1iking"- (page 625726). Marlowe and Gergen

_ cite numberous studies to support both theée postulates. In

terms of interpersonal influence, one would predict that the -

4

greater the mutual attachment among IQO'or more persons, andfmore'

1ike1y9they are-to come to share common behaviors, values, or

(}‘att1tudes.and that the greater the similarity of two or more

persons in sent1ments .and behavior, the higher the probab111ty of°
~ . "*‘
their being attracted to each other. :

}
Mar[?we and Gergen conclude (page 628) that Theordore Newcomb

. (1953, 1961, 1966) has done more to extend andrexplicate Heider's

".balancé theory than any other theorist and researcher. His Work is '

especially relevant here because much of it has focused on‘péeﬁ
group influences in educational settings. His most -important
empirical contribution.in this area is The Acquaintance Proqess

(1961), a study of dyads and larger friendship groups in a college

N ' | -
residential house. Students (strangers to each gqther) were selected

and b]aced'in the house rather than‘being_studied in a nétura]l

setting. Using a balance theory model, Newcomb made a number

predictions concerning attraction - similarity which were support
by observations on two different samples of housemates. Btudents

whose attitudes were similar upon arrival at the house had a é}fong

U -
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tendency‘to’become'clbse friends in d short.period of time.

t‘v\ ;
Nechmb found that the stronger a student' s attractron toward

another studént, the more 11ke}y he was to perce1ve’that there wou]d
be‘a high degree of concordance between them on attﬂtudes, va1ues |
Peer group 1nf1uences take two forms. Fﬁrst friends are .
11ke1y to be selected on the basis' of s1m11ar1ty of values and
1ﬁEErests, which undoubted]y reinforces and g1ves support to the
va]ues of alt. ‘Second, when a person diverges from a group of
potent1al fr1ends in certa1n values or 1nterests the .group 1s
likely@to exert pressure on that person, br1ng1ng about a change
1n his va]ues. It is processes of the latter sort-vatue or

behav1ora1 s1m1]arity as 'a resu]t of fr1endsh1p format1on - that

are most freguently thought of as "peer group 1nf1uences".' (COns1der

for example parents fears that the1r <hildren w111 be led astray

oy the deviant va]ues and behav1or of other ch11dren at’ school)

a!

The first process -»s1m11ar perspect1ves 1ead1ng to friendship -
may be more 1mportant 1n accounting for the- s1m11ar1ty of values
among fr1endsa 'Since the two processes cannot be readi]y dis- »

entang1ed both are 1nc1uded in the use of the term “peer group

1

influences". S e

o Ft is not entirely'clear how to measure peer'influences. -~

Ross1 (1966) in has d1scussion of strategies for studying peer

a -

‘ grOUp effects ralses the ISSUE of how one defines a peer group.

M

He suggests two genera] strateg1es, a group-centered approach and

St -

>
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* an ‘individualc-centered approach. In the first, theé researcher
] : C " ) v
establishes thie boundary of relevant groups by soc¢iometric instrument

or memhership’in an'organization.‘ Then each member is characterized

by the measures of an 1nterpersona1 or structura1 enV1ronment derived
from group members. In the 1nd1v1dua1 centered approach the " w“ o

researcher determines from (or about) each 1nd1v1dua1 the re]evant S - 3
+ . Q ,
persons who constitute h1s 1nterpersona1 ehv1ronment and then co ‘g‘
i T Vo
der1ves measures based on the appropr1ate s1gn1f1cant others. ‘ B

[

In u51ng ﬁhe 1atter approach, gne avofds mak1ng the assumpt1on ‘ ; ‘

that every 1nd1v1dua1 in.a forma1 or 1nforma1 group is equa11y .

r 4 H

) subJect to tts inf]uences.

[

.+, One can" argue p]ausib?y that 1t is through values that peers

o . -* )
sign1f1cant1y 1nf1uence each other. This variab]e measures thah*y ' o

: students basic scho]ast1c commitment Nevertheless it has'a - .

disadvantage.' Scholast#c comm1tment is not the only, and perhaps

not even the maJor reason that many young people attend col;ege

or strive for academic success. Preparation for.a career, and T

$ '

accaéss to soc1a1 act1v1t1es and marriage partners are other 1mport-

ant reasons for‘attending coTTege‘and,for scholastic ach1evement

° h - . ° " ’ '

generally }McDjl]'and*Coieman, 1963; Rigsby, 1970) . L




2

. and outiook, it is 1mportant net oniy as "an agency transmitting .

' experience events that will affect the1¥ academic perfonmance

‘ ment,ﬂ . X o ‘ .
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1Fami1y,Factors:and Educational Plans

N

Raymond Breton- (1972) says that the famiiy is perhaps the\

most 1mportant soc1a1 ﬂnstitution shaping the 1nd1v1du§? s future . \

soctal class and ethnic characteristics and traits, but also |

_as an institution with its own structure and culture.

In addition to the family background and the personaiity

’

fcharacteristics of the ado]escent, it 1S reasonable to expect that

the schooi experience and context have some bearing on the student s
p]ans ?art ‘of the schoo] experience and the school context isy -

L= . / k\J\\})
so to speak an extension of the student's background %paracteristics .

' For exampie, most middIe ciass children attend better ‘schools ‘ﬂil'

because'gheir parents have afhigher”income and’ are able to ensuney

that policy makers will make the right decisions regardingathe‘

1nstitution to which they are sent. But students in-schboi .

and eventually their academic plans, regardTess of family background.
The prevailing vaiues in a schooi can strese academic

exceiience athietic abiiity, partiCipation in extra curricular

activities popularity among a student's peers. Va]ues related '

to these areas are, of course, not’ mutual]y exciu ve, but rather

a matter of their re]ative 1mportance in a given ii;turii\env1ron-

\\\
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: Cb1§%&%g(1960, 1959) argues that a source of the value climate — 7

" in a school lies, in the kinds of activity, particularly those

that are competitivd, that are organized and carxi
l If most are in the doméin of aghlétics; then the values that

N

wyould tend to'ﬁrevafﬁ in the student culture would favor parti-
'éfpafion and é;ce%]éncé in sports. The bqé%s for this aréument is
thaﬁ;tompetitiOn brings with it an inﬁblvé@ent of a large segment
of . the sfuden; body and ﬁot on1y~th6§e who participate in it. B !‘
_‘,Sevéral studies:(Colemaﬁ, 1961; McDil1, 1966, 1967)‘e§ve found |
that the preva{]ing'valués in a school are related to- the stuﬁent's
achievemeﬁ; and educapiona} aspirations. ' R
A number of studies have found. that tﬁe socioeconomic context -
~ of the school] is pos1t1ve1y associated with educat10na1 aSpiratlons,
the greater the proport1on of students from wh1te-c011ar fam111es,
thg'greater the proportion‘w1th high‘educat1ona1 aSp1rat1ons (Boyle, 19665.
Other studies, howéver- hagve challenged ‘this proposxtion by showing |
.that if the student's mental ab111ty and his soc1oeconomjc orlg1n ‘
“are held constant the socjal class compos1t1on of the schoo] has
°Htt‘lg or no effect on his level of aspiration and .achievement.
(McDI11, 1967 and Sewell and Armer, 1966).
»  One major finding of the Cd]eman—Campbe]l study, Equality
‘and Edqcationa] Opportunity is that when the socioeconomic cﬁaracté(-
istics of the students are statistically controi]ed, differences

N 4
between schools account for only a small fraction of the differences

v

in their achievements. The overall effect of the school character-

istics is small, but the report stresses that...the schools do -
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" the student's aspirations even when cont
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differ in the degree of'impact they have on various racjal and

ethnic groups ‘The avekage white student“s'achie#ement js less

affected by the ﬂnength or weakness of the school's fac111ties,

.curr1cu]a and ‘teachers than is the average minority pupil's.

N

The school character1st1cs they 1nc1ude 1n their ana]ys1s concerned

the quality of the personnel and,of the facilities available to

Y

students
Certain schoo] character1st1cs - specifically those relatlng

to its equ1pment, serv1ces .and to the qualifications of its

)Ppersonne1 are unrelated to styden;s educational plans; but there

are others Concernipg the organization of academic activities and

i]ing‘for’his Background

- . -the attitudes.of the faculty that appare:[1y have some impact on

characteristics. n i
McDi11 ‘and Rigsby (1973) tried to find a Tink between school
‘suhcultures or c]imates and peeh group inflhences_and proces;es.J
They identified six dimensions of school climate to this effect.
The'six identifiab]e dimensions of school climate as developed by )
McD111 and Rigsby are the following: ' ‘
1. Academic Emulation' A school- hav1ng d high positive

@

score on th1s factor could be appropriate]y descr1bed as

2

va1u1ng academic excellence

2. Studdft Perception of Imtel1ectua1ism-£stheticism:

Measures teacher and student pressures for intellectua-

'1ism‘:A school with a high positive score on this factor -

S el 3,
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. emphasizes intellectual criteria for status as opposed

~acqu151t1on of knowledge

‘Cohesive and Egalitarian Estheticism: This factor ,

-3A4-‘ .o .

i
has a c]imate which p]aces an intrinsic value on the .

DN

measures the extent to which the student social system

to the ascribed‘criteria of fami]y\background. There.
is-g]so a consfderation of sociat integration amopg .
students and an indication that schooTs in which the
faculty have'a theoretical rather than‘practica]

~

ofientation are the ones ‘in which the students value

’such'topics as‘ért, music and literature. A school with
a high positive score has a ;tqdent body which is more -
cohe‘s\'ive, more egalitarian, and more committed to
intellectual matters than a school with a low score.-

/
Scientism: Schools H5v1ng a high pos1f1ve score on this

' construct show a sc1ent1f1c emphasis.

Hwnanist1c Excellence: Subject-matter- ;peciffc Dealing

‘with faculty and student pressures toward creating and
maintaining student 1nterest in art, humanities, social

studies and current soc1a1 issues.

Academical]y 0r1ented Student Statusggystem Concerned

exclusively wi;h the social system1c aspects of school

~

climate. Schools with high positive scores on it have

student bodiés which.socially reward intellectualism and‘ﬁhﬁ

l
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‘academwc perfcrmance more than schoo]s W1th 10w scores.
Furthermore, hlgh scor1ng schools p]ace less stress on

’ o o part1c1pat1on 1n extracurr1cu1ar act1v1t1es than do

.« ©

Tow- -scoring schoo1s

Mcnm & Rigsby (1973, DP- 126*127) concluded- that organiza-

' t1ona1 climates are concetha11y d1fferent from but comp]ementary .

T to peer group processes “and that. L o Co .

.it is not 1og1ca11y necessary that the impact
of schools (c)imates or structural aspects) have. a o
direct effect (in the sense of a stat1st1ca11y signi-
ficant partial effect- pagameter after appropriate
controls for input variables) in order to conclude
that schools are important in”the determination of .
educational outcomes. If, for example, differences
N in school climates, rigorously defined and measured,
. cause differences in the content and_ nature of peer
group influences, and if, in turn, peer ‘group in--
" fllences cause differences-in educat1ona1 outcomes .
among individual students, then we would conclude \n

*~\‘. . that sehools do have such an impact. . A

In the following chapteré of this‘thesis we shall present
the reSu]ts‘of the examination of peer- group processes and scﬁodl‘:
climate factors for four specific schools in Montreal. This
examinaf}o@ will focus on some of the concerns expressed in the
Titerature review; ' ‘\;x\ . s

s

v . Research Brocedurés
: >

Research Design

This study was conceived to examine the impact of school

_'climates on Educational and Occupational aspirations in elementary

Ee:
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en& high school pupils. It was designed to be a comparative

; éese study between Jewish day school pupils and public.school |

pupils in schools where 90% of the pupils were of Jewish back-

i

‘- ground., o

This study can best be descr1bed as exploratory/descr1pt1ve
and therefo the des1gn is not very. comp11cated The samp}e
cdnsists of S1Xth-9r§ders at a pub11c elgmentary schoo} aed eleventh
grade?s'at a pdb11c high school as Qell as sixth graders at a
pr1vate e]ementary school and eleventh graders at a private. h1gh
school. The four schoo]s included in th1s study design are
1ocated 1n Cote St. Luc and Snowdon and are !
westminster E]ementary School (Protestant School Board of
Greater Montreal) i “ |
wager High Schoo1 (Protestant School "Board of Greater

. Montreal) ' ‘
" United Talmud Torahs (Jewish private)
Y Herzliah High Schoo] (Jewlsh pr1vate)

Descr;pt1on of Schoo]s

westm1nster Elementary Schoo] and Wagar High Schaol both

';fall under the jurisd]ct1on of the Protestant School Board of

Greater Montreal. Nestminster, built in the 1950's 1s a madern

"two-stony bui1d1ng with exce]]ent fac111t1es 1nc1uding a large

-

"~
regu]ar class ooms. . )

Some years ago 5 'french 1nnkrsion program was establisbed

\
»
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'af'westﬁinsfer, beginning in kindergarten and rhnntﬁg through
. /
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grade six, as well as the Yegu]af‘%i}eam. In addition,fn

’ ' September- 1976 parents’ were'given thevopportunity/to enroll

. their children {for a ngmina]‘fee) to a late afterndon Jewish

education program, -initiated by the Lubavitch Institute of

‘ Montreal. This program is open to all chi]drgn sta%ting in

|

) . ) . ' :
Wagar High School had its first grade eleven graduating |

" class in June, 1965. Situated -in ‘the heart of Cote St. Luc.'t

boasts an enFQ]lment of about one thousand students, at least

90% of whom'aré\dewish. This school too is a modern building
{ N N

.. consisting of two floors containing two full size bymnasiums,"an

auditorium, cafétérié, library, home economics, sewing and
industrial arts rooms to name a few facilities.

Physical education plays an important ﬁart in both West-
minster's and Wagar's curriculum, and both schools are equipped

with land surrounding them for use by students and teachers.

i United Talmud Torahs

The United Talmud Torah of Montreal, founded in 1896 is
the largest Jewish Day School System on the North American

. Continent. It consists of a Pre-School Department, four elemen-

tary Day Schools,:two university-oriented Secondary Schools,

known as Herzliah High School and three afternoon Hebrew Schools.

. .
. .
.
. ~ '9
. .
.
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In aTT, it educates about two thousand students daiT} The school .
' th1s research deals with:is sztuated in the former Merton Schoo]

in Cote,St. Luc Merton Schoo] is a- most modern bu11d1ng with

the newest fac111t1es, 1nc]ud1ng a beautwfu] - gymnasium and <

spaci outdoor grounds for sport act1v1t1es.
\ Each branch ofthe eTementary'and high school- is headed by i
a principal of the Hebrew Department and a principal of a. / ,_%7.7
General Studies program There are three centra] coord1netors,
one for each of the departments (Hebrew, ENg11sh French) who |

! work under the guidance of the.Education director The general

-

studles program fﬁT]ows the course’of study as’ la1d down by the :

Department_of Educat1on, Quebec. There 1s an 1ncreased intenest ;

. and vita]ity in‘the French department. The t1me devoted to . N P

French has progress1ve1y 1ncreased It is the poT1cy of th1s
1nst1tut1on to ircrease the use of French to content subaects
on a gradual basis consistent1w1th experience garned.

< - élassroom programs arelsupoTemented by extra?currtcular

s

act1v1t1es through a wide range of programs offered through o

the ass1stance of act1ve pareht associations These courses,

take place aftervregular classes, or’during the noon hour: "k”‘\'
They incTude, French clubs, science cTubs, sewtngt ballet,

arts and crafts, folk dancing, judo, recorder, guitar,"drama, " -
chesSy etc. The raison d'&tre of this systen is to offer i

Jewish children a Hebrew religious and cultural education - , 4

- simul taneously with'a generaT studies.program.

s . 4 ‘ ' ' ’ Y.
.t 0]

R A

PR .
B L O S
. . R



.

'In 1544 Herzldah H%gh-Schoo]‘ﬁas bcrn as the first grade
in a Jun:or Hilgh Schoo1 ’ It was not until’ 1956 that Herzliah - _
‘ he]d jts- first graduat1on of e]eventh grade students Thus 1n |
June 1976 it ce]ebrated the twentieth anniversary commencement.
| The reputat1on of Herzl1ah ‘High School- is known throughout
.'ﬂ "+ _the world, "Each year many of the students are accepted 1nto such lu'»”
I worfd‘renowned univers1t1es as McGTl1 Harvard Yale, M.1. T.,
,j PRI ‘ Vassar, Brande1s, etc.’ . N
: ﬂ ' 1}; . '/. .. Due to the outstand1ng success and .growth of Herz11ah
High Schoo] Snowdon, a second Herzl1ah H1gh Schoo] was opened S {

f

ST in St. Laurent in Spetember 1972 N1th a total enrollment of ,

s d': '_ f“. about 700, students Herzliah is- the 1argest JeW1sh Day H1gh Schoo] ' _ RS

I [ v

on. the North American Cont1nent ‘

s

N lfThe Research'lnstrument and Interview Procedures . '/f . P

The research 1nstrument used to.collect the data necessary

L ‘. Co to achieve the study s objectives was a quest1onna1re The

5':' L . quest1onna1re used for this study is an adapted vers1on of McDi]l

5 - and Rigsby's (1973) instrument. A boy s attitude questionna1re
3 ‘ o

-and a girl's attitude quest1onna1re were combined and quest1ons
“?47 .*f' . - were selected to form one quest1onna1re'wh1ch was adm1n1stered to
| both beys and girls in the four schools selected (See question-
naire in Appendix I). ‘

I then contacted the principals of the elementary schools
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‘and the high schools at the end of May 1978 and asked for ;—+~ -
permission to’carry out the research in their sEhoo]s. .In all,
_but one school, I was réfused this request, haviﬁg been giyen.gﬁch
reasons as "it is the wfong time of the year -'pupi1s and feaéﬁérs
are extremely busy preparing for matficu]ation exams and cléah |
' ups". It was suggested,that I return in Sehtgmbe or October . ;
and continue the research ‘then. I decided not to follow this
o suggestion. ‘Instead, I_cbnt;Eted four students whom I knew and |
whose families I knew. Thps I had one student in each of the
four schools which were §e1e9ted for this stédy. 1 visited their
homes and explaiﬁed to them the nature qf this study and my reasons
for asking their help. In e;ch‘instance, I received welcome |
supporf and enthusiaém and sinEeEe wiT]ingness to pass out anq‘l' N
w o collect material. I therefore, set out once more, armed with

my questionnaires, somewhat relieved and optimistic that I was

t

|
f.
|

going somewhere at last. I visited each student again and gave
each about 25 quegtidnnaires for distribution among his
classmates. We went over most questions together - few explana-
;" : | ) tions were necessary. The students, I explained, were to answer
as many questions as possible. Those that they were unable to
L g o ,-1answer, thgy could leave blank - they were to understand fhét

f; . *- there was absb]utg]y no*pressure, that this was not a tgst. They
:could remain anonymous if they chose to. I distributed'aboﬁt
U 1?0 questionnaires in total. By -the middle of June 1978, I had

‘94 completed questionnaires safely in my possession. ‘The results
. . 4
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-o_btained are presented and' discussed in the

following chapters.
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CHAPTER IT

FINDINGS I: DESCRIPTION OF THE RESULTS

[

Démpgraphic.Dé?cription of ehe Sample,
The sample consisted of nihety—faur pup%]s: Forty-thiee (46%)‘
males and fifty-one (54%) females. Fifty—twozﬁsé%)'of these pupils

were at elementary schools and forty-two (45%) were secondary school

pupils. Tweqﬁy-six pupils (28%) were less than twelve years old,

fwent}-sixi(ZB%) were between twelve and fifteen 9eafs'01d épd‘

foﬁty;two pupils (45%) we}e%betyeen sixteen and seventeen years old..
_Four pupils were fhe only chi]drenxin their families, forty-

two (45%) were the oldest chi]dren in theik families, thirfy-two (34%)

were the youngest ch11dren and s1xteen (17%) were middle ch11dren in

- their families. Th1rty eight (40%) pupils had one sibling, forty

‘onelpupi]s (42%) had an o]der brother or sister attending a university.

. :(43%) had two siblings and twelve (13%) had three siblings, Forty-.

_ Asked about an estimsze of their family's total income, tweﬁty-

fohr pupils (26%) estimated this income to be

" seventy pupils (74%) said they did not know anything about it.

Eighty pupils (85%) were born in Montreal, one was born in Cdfiada ,

v '

" but ouside of Quebec and thirteen (14%) were born outside of Canada

0f these thirteen pup1ls, s1x had 11ved in Montrea] for four years,-

“two. had been 11v1ng in Montreal for six years and five had been

11v1ng in Montrea] for over seven years Seven pupi]s Speak on]y

angJanguage well forty-one (44%) of the pupils speak two- 1anguages,
forty (43%) speak three 1anguages and six (6%) speak: four languages.

,
. R .
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S1xty-three pup1ls (67%) have fathers who were born in Montreal,

sy

three (3%) fathers were born in Canada outside of Quebec, and “%ﬁ

L twenty¢e1ght (30%) fathers.were born'outs1de of Carada. Sixty-

seven (71%) of the mothers were born 1n Montrea], oné’ was born in
Quehec but not in Montreal two were born in Canada outSIde of
Quebec and twentyafour mothers (26%) were bor; outside of Canada,*
, Twenty six fathers (28%) f1n1shed4high school , fifteen (16%)
fathers had some, co]1ege educat1on, twenty seven (29%) finished
co]]ege and mneteen (20%) fathers attended graduate School or a °

profess1ona] schoo] or co]lege. Seven (7%) pupx]s did not answer

- this question v ST , o

o

" 3 o .

Twenty-two mothers (23%) had comp1eted high schoo] twenty-
#

one (22%) had- some. co]]ege educat1on, th1$ty Five (37%) had

comoleted college .and threefmothers (3%) had attended graduate schoo1‘

or a professional schoof or coLﬂege.l Th1rteen pupils (14%) d1d not’

knOW‘ahout the 1eve7‘of their mothersJ gducation. | -

t

E1even fathers were in he profess1ons (doctors, 1awyers etc )

- ten (11%) were b1g bus inessmen \or were in rea] estate, 25 (27%) '_~¢"

fathers were in smal] buS1ness. ten Ffathers (11%) had-a Ph. D and’

*were work1ng at- the unaver51ty, two fathers were teachers, and

twenty-three (24%1 held executive J0b5 F1ve fathers werﬂ’sk11led
’ ¢ . , .

workers. . ‘ ‘ ' . .

F1ve mothers were'1n the profess1ons, seventy mothers (73%) were

hOUSEW'i ves, twelve mothers were teachers or nurses, seven mothers

T were sk111ed workers or art1sts Seventeen mo.thers . had a part-t1me

'
i
i



‘ the home Ten ﬂIp11s had drvorced parents, elghtyt'our pupils 11ved
’ father, two pup11s 11ved with the1r mothers on]y : ot ‘ g

factors descr1bed above 1nd1cate that the sample is ma1nly middle

On, most’ aspects ‘of their 11Ves there are no well. establ1shed rules, :’ ‘:.; '
: have a 1o%kof influence in fam11y decisions affect1ng,them -The
' tompjein,:thefrestlfeel a little. uneasy about comp1a1ng ﬁn generat, ,
, both parents seem to decide together on important matters (79%).
’ ; their work in sehool Th1rty-n1ne pup1ls said that the1r fathers kAEI‘\\ .
'the'schooT work of their chﬂdrent F1fty-four mothers’ (57%) know a

' great deal about the work of their children at school, th1rty-etht '

mothers (40%) know a fair amount and only two,mothers know'very'littTe:

’ ' AR - N .
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jbb oﬁs1de the home and Qwelve mothers had ful] ‘time. jobs outs1de
with both parents at home , e1ght pup1ls lived with mother and step-

To summar1ze th1s sect1on ,we -cdn state ' that the demographic

class to.upper middle class group, . o oo !

4

-
2

family Climate

' Most parents seem to have rules for their chiidren about time * T

for be1ng in at night on weekends and eating d1nner w1th the’ fam11y

of which the ch11dren are aware Forty pup1]s (43%) sa1d that they K

rest have some 1nfluence in these decis1ons If a dec151on 1s made

'at~home\that the,pup1ls don' t 1ike, eighty~four (89%) feel free to

e

°“ Forty pupils (43%) said that their fathers know a great deal about”

a fair amount (41%) and fifteen fathers seem to know very 11ttle about ,

. -, - :.
.‘ \% . t.
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"Thirtnyiye’tathers (37%) praise their children for aecomp1ish:
mentsivery often, while forty-f%ve fathers.do'this (48%) quite often.-
Thirteen fathers on the other hand do not do this very often (13%;
Seventy- e1ght mothers (83%) praise thefr children for the1r accomp-
1ishnents very often, and twelve mothers do this quite often ‘ Only.
four mothers do not praise their ch11dren very often

An”average grade or mark is cons1dered as sat1sfactory by
forty-five_parents (48%) while thjrty-nine,parents (ﬁ]%)yinsfst‘

on an above average grade or mark, while ten parents would Tike their

. ' ‘ . -
children to have one of the highest grades or marks in the class (M%).

Forty-seven parents {48%) attend P.T. A meetings occasionaliy,' o

twenty -seven parents (29%)*seldom attend such meetings and n1neteen

(éO%) parents “do not belong to theiF'T A: at all.

Forty-e1ght pupils (51%) said that they had comp]ete 11brar1es ‘
at home,wh11e sixteen (17%) sa1d they had two bookcases ‘full of
books and the rest satd there was at Ieast one bookcase full of
books at home. A ) ‘ - iﬁﬁ?.*t

| Askeé~how théy would fee] about 1eav1ng home when they f1nisp

Lty pup11s (43%) said that they wdu]d have mixed f 1ngs v

S about 1t, two pup1ls (2%) are eager1y Tooking forward to 1t aud one

pupi]‘does not want it to happen.

tthe students home11fe/fam11y c11mate is happy and pos1t1ve /

Is it eas1er or Harder for students to get a]ong with their’
¢

parents now than it was two or three years'ago? Of the fortysthree

LI

' respondents to this question, twenty-one pupils (22%) said that there
° . . A . ° .o

This 1nd1cates “that on the who1e,

!b:s\\-
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- records, twénty-one had bought more than four records in one;months
- « , - . s
" Rock and Roll was liked best by thirty-nine (41%) of the-students, .

~_fifty-i’ive students (59%) breferred other types of music, mainly '_ . ‘ ’

harder. Only one- student said that it was much harder to get

-46- . - ' , : -

was -"no qhange", th1rteen pup1ls (14%) sa1d that 1t was somewhat

’

atong with -his/her parents now than it was previous Forty-two

(45%) students rep]1ed that once in a while thei Its were some-

The family’ c11mates‘deser1bed above\ indicate that we are’
dea]ing wfth upper middle class’fami ies.) Mothers seem to be 6hﬂ
the whole, more interested“n the%r children's achiévement'an | :
progress at schoo1 than fathers, a]though fathers show a grééi deal

of interest as well. : T L ' -

4 . \ c. ‘ ‘ -
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Fourteeﬁ students'rls%) had not bought any records in the

month preceed1ng their 1nterv1ew, th1rty—four (36%) students ha

bought one’ or two records. twenty seven studeﬁ%s had bought hree :' o "‘ W

e

qiseovand hard rock. *Six pupil$ said that the& never went to the .
moVies, thtrty three (35%) went"to the mories once a month or less,
forty-nine pupils (59%) went to the mov1es once every two or three
weeks and six went to the movies once a week When they do go to

the mov1és,‘th1rty five pup1ls 37%) answered that they are accompanled

by a fr1end twenty-four pupils> (26%) take a date w1th them, thirteen . :

[ - - ——y AL -
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_pupils (14%) usually go to the hbvieg with members of their families

and twenty—two pupils said that they u5ua11y ahe‘accompanigd by a
group of fr1ends | -

| Seven pupils said they do not watch T V at all, th1rteeq*Pu ils
(14%) watch. T.V. about one hour a day,’ thirty-eight pupils (40%)
‘watch T.V. about one- ‘and a half hours a day, twenty-two pupils (23%)
watch T.V. about two_hours a day and fourteen pupr1s (15%) watch
T.V. more than three hours a day.

Dur1ng the schoo% week eight students (9%) do not ‘spend any time

ta1k1ng ‘to friends on the' te]ephone while fortylthree pupils (46%)

speng about a han hour.a Qay on this activity and seventeen pupils

ﬂ(iS%) spend apodt one -hour a'day. . Twenty-six pupils (29%) spend more‘

than»an‘hour ahd a half a day on the phone talking to friends.

»

Asked about their .favourite way of spending their leisure time, '

fifteen pupils (16%) said they 1ike "to loaf around and do nothing", -

l“;seventeeh pupils, (18%) said that they like reading; twenty pupils (21%)

~ spend thgih time on sports, three said they best ]iké’to go to the

+

like being with friends best, thirty-one pupils.-(33%) preferréd to

movies_ and threé*brefer to watch T V. Five said they spend their ’
time. play1ng mus1ca1 1nstruments

Forty -five of the pupi]s (48%) said that they do ot have a hobby. .

' wh1le the rest mentioned stamp co]]ect1ng, sk11ng, c01n co]]ect1ng,

pa1nt1ng, tenn1s, p1ano, photography and garden1ng

ot
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Fifty-two pupils (55%) said that they do some reading other - | ' i
" " than what they do for .their courses, thirty-three (35%) said that
. they do much reading other than class assiénments and six pupiHs

.(6%) said they do not to much of® this.

>

In a ranking'exércise where.pupils had to indicate their
preferrédﬂleisure activity, thirty-nine pupils opted for the

"radio and records as their first choice and thirty-six pupils

T e Vs B

opted for these activities as their §econd choice. This was
followed B}.T;V. wétching which‘was the first Ehoicé of'ﬁweﬁty-
four pupi]sland the second choice of ;wenty-eight pupils. Reading. x
wd% ﬁicked as first choice by twenty-one pupils and twenty-three )
‘pupils picked this as their second preference of leisure time .
. \activity. ‘(Tab]eﬁ )‘
Twelve of forty1sro pupils had cars of their own and most ;f

the rest had access to their family cars with more or 1e§s.frequency_

and ease. Twenty-four pupils (26%) smoked qccaéional]y, six pupils
smoked regularly and sixty-four did not smoke at ali: ng‘pupils \
drank beer regularly, seventeen occasionally and seventy-five did ‘

-

- , not drink beer-at all. Forty pupils admitted to drinking Tiquor
occasfppally, fifty-four pupils said they did no£ drink ]iquor”/
.‘afﬁalj. | |
-’ TWgnFy-oﬁe pupils ‘go to socials or daté about twice a Qeék;(ZZ%);:

* while se{enfeen pupils do"tﬁis about once a week (18%). Eighteén

. pupils hate or_go to socials once a month (19%) and fourteen y\ o

pupils do this every so .often (15%). Twenty pupils do not engage
< ' " . R ’

X
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" TABLE 6

'Ranking of Five Activities. in Order of -

Preference from 1 to 5

W S o -y . W S " - -

Phfmepuphpvphy SERp e T DT TR ) -

Activities Ranking
) 1 2 |- 3 4 5
1. Enjoying art ot .. :
classical music - VQ\:\\ 1 (%) 12 (13%) | 81 (86%)
2. Listening to the - | o
radio or to pop-1 ; .
ular records . |39 (41%){ 36 (38%) | 16. (17%) 2 (2%) 1 (1%)
3. Reading 21 (22%) | 23 (28%) | 26 (28%) | 21 (22%)] 3 (3%)
4. Watching T.v. |28 (26%)| 28 (30%) | 24 (26%) | 18 (19%)] -
i azl 7w |27 (2ew) | 40 (43%)] 9 (10%)

‘ 5. Dancing ' .
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"1n these activities. at a11 (21%)

Th1rty-three pupi]s go' steady w1th a partner wh1]e f1fty- o
five pupils-do not have a special boyfnnend or g1r1fr1end 51}
pup1ls d1d//ot answer this question o Y

" Asked hOw much they worked dur1ng the schoo] year, out31de of
the home, s1xty -two. pup1ls sa1d that they did- not work at ally '
twenty-one.pup1ls (22%) worked outs1de the.home for 1ess than five

‘hours a week. eleven: pupils worked between five and twenty hours~

a week outs1de of -the home . §§\4§>_.- C P
L Once aga1n the 1e1sure actiyities described are’ character1st1c : '

e

f’of an upper middTe e]ass population. “An 1nterest1ng pattern 1s the

. amount of time spent ta]king to friends over the phone. I

"

' . s

Educational Historylv‘v
Fifty-two"pupiis in. the‘sahp1e~weré‘e1ementarj‘schoodwpopile
(55%) and forty-two pules were secondary school pup1ls (45%)
Nineteen (20%) of the f1fty-two e]ementary schoo] pUpils attend
Talmud Torah (a Jewish Day Elementary school) while th1rty three pup115
(35%) attend Nestmznster (a pub11c eJementary schoo]) g Etghteen '
(19%) of the forty-two high school students attend Nagar Hidh (a

public h19h school) wh11e twenty-four (26%) are pupils at Herzliah High

1

(a Jewish Day H1gh School).

:4
<
i
1
i

i




Foanmame EX2 T

=51 -
N
Of the fifty-two elementary school pup1ls, ten were pld&n1ng
to take the commerc1a1 or business stream 1n high schoo] one was

p]ann1ng on vocational educat1on,itwenty-seven opte® for the general
stream, and faurt?en for the college prepafatofy“strgam.

© Asked which subject they like best in school twenty-eight (30%)
optea for sciences, thirty pupi]é (32%) opted for math, fourteen
(15%) chose French, one student ment;;néd\humanities, six students

T1iked social studies best, four students liked language arts best,

four opted for h1story. and six for Hebrew.

Asked whxch school they would choose if they had their cho1ce L

of schoo]s)forty-f1ve 48% opted for Jewish day schools and’
forty-four (47%) said that they would Tike to go to public protes-

. tant schools. _Five pupils opted for another Jewish private school.

. Fifty-eight pupils (62%) were pleased with the size of their schoo]

while thirty-six pupils (37%) said that they would Tike to be in
larger schools.  Only one pupil opted for a smaller school. \
T In elementary school, the most practiced sport seemS’to be ‘
‘basketba11 (32%) followed by football. Nineteen pupils (20%) had
not taken up gny sports in élementary school.
pupf]s have not §one ou£ for any sports since they have entered
high schoo] _ ,
| Nine pupils (10%) do not spend any time doing homework at home,

.while twenty-five pupils (27%) spend less than a half hour a day.
~Twenty-four pupils (25%) spend about a half hour a day and twénty

pupils (21%) spend about one and a half hours a day. Sixteen

e

Only ten high school
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pupils spend two hour§ a day (17%) doing homework outside of

school, | | | 7 )
‘ Askedxhow they would use an extra hour in school, eleven

ﬁypils (12%) said that they‘hould take a course of their own

| . ' . R '
choosing, fifty-six pupils (60%) said that they would spend it /

on athletics, andftwenty-seven.pupi1s (29%) said tpat they would
speqd'the‘timg on cjuﬁ activities. \

Most student§, it seems, spend six evenings at home , and‘méﬁt !
students belong éé afh1etics clubs or activity groups-in school.
Eleven pupils are monitors or officers in the clubs and activities

) to.whicﬁ'they belong.‘* .
Twenty-two pupils (23%).saia-that they belong in the top
quarter of their class, thirty-two pupils (34%) claimed to be in

"the segond quarter of their class, thirty pupils (32%) were in the

third quarter of their class and ten -pupils (11%) were in the lowest

quarter of their class. -
. Questioned abbut how they thoughtiheir teacherS’woyld rate
i them, the majority of stuﬁents,'forty-two (45%), thought that they
l would be rated as "average", seventeen (18%) believed that their
teachers would rate them as "bright", and nineteen (20%) thought that ~
they were seen as, "hard wbrkers“. Nine (10%) said that iheir .
‘ teachers would rate them as students who "don't work hard", five |
- (5%) saw their rating as “quite bright" and only two §2%) said
that they would be rated as "poor" students.
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Ninety-one (97%) of the'sample answered that they planned to

LI

finish high schoo].‘ Three (3%) students replied negativg]y to
tﬁis question. This lead to a question on college plans. ' o o
‘ Seveniy-five (80%) of the students said phat they,ﬁlanned‘fo$attend : :.3.1
callege (including CEGEP) rjgﬁt.after hiéh scﬁool, two . (2%) by ’
replied fhat they wauld be "part—%ime" students right after high.

school; seven (7%) said tbat'they db not E]aﬁ'to gofio co]1egé

"~ and ten (11%) were "undecided" about their plans.. : : Cah
* With respect to pargntal feelings about their children's " ;

college p1§hs, eighty~eight‘(94%) ;ludénts said that thefr fathers | i

strongly encouraged them to go and six (6%) said that their

. fathérs -want them to go but have not strongly encouraged them. .:

<Mothers were felt tb be somewhaf more encouréging. Ninety-one
g97%) students saia that their mﬁthers strongly encouraged

them to go to college, whereas only one (1%) stﬁdent said that his/

her mother wants him/her to go but has not strongly gncouraged
him/her. | ‘
.with-respect to the extent that college plans were discuss;d

with” teachers and -guidance counselors, forty-five (48%) pupils

said that tﬁey did not discuss going to co]1ége with teachers at
~all and thirty—nine (41%) replied the same for guidance counselors. )

Forty-three‘(46%) students discussed fhis issue “"somewhat" with ..

their teachers and forty-five (48%) said the same for counselors.
~ Only one';tﬁqent discussed it alot with his teacheys while no

‘students d ed this probTem‘wifh guidance counselors. A

-




@

: tdtai of six pupt]s did not heb]y to either question.
‘ poIf a student had p]anned to go to college, but 5udden1y “
decided not to go, he/she wou]d more than 11ke1y d1sappo1nt his/her
te;chers Sixty-two' (67%) students be11eved that most teachers
reaction to th1s change would be that they you]d be very d1sa-

ppointed but would not say anything to the student. Four (4%)

students replied that the teachers wou]d not care whether or not .

_ the.student attended co]lege ‘ l'
Bf the. peop]e w1th whom they spent most of their free time,

thlrtyhe1ght (40%) respondents indicated that al] p1anned to'gy to

. . college. Twenty-e1ght (30%) said most of their friends planned

—
to go. Four (4%) students said tbat some of their fr1ends

planned on going to c011ege six (6%) stated that none are

planning this move while eighteen (19%) students did not answer .

this question at a]] C » . .
* When asked about the h1ghest 1eve1 of educat1on they expected
to complete th1rty—one (33%) students- said that they plan to
hbtain a brofessigpa]idegree (e.g. Medicine, Dentisdry, Law).
Eighteen.(IQ%) hope to obtain a §.A., B.Sc., or B Comm. degree.
: One‘(1i) plans to obtain a Ph.D. and one (1%) to do one year of
Qraduatejstudy. - Twenty-four 5?6%) students hate not yet made
up their minds ab0ut:the1r college plans and nineteen (20%) -

students did not respond té this question.
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Asked‘what they plarned to, study in,gpllege'e}EVen categories

. emerged: (1) " law, "(2) health science,, (3) medicine/dentistry,

(4) erts (5) music (6) psyéhology, ‘(7) science (8) physigs;

(9) business (10) commerce (ﬁl) undecided.'”Tne top thnee chaices

were psychology (fourteen students (15%)) ;. medicine/dentistry

B col]ege to complete "since they entered high school", twenty

‘high school”. Eight (9%) were not yet decided about how muc

'(3%)'discussed it with their friends at school and twelve (13%)

(11 (12%) students) and arts (12 (13%) students) The ‘other

categor1es were chosen by one to five students Séven (7%)

‘students 1nd1cated that they were undec1ded and twenty—e1ght

(30%) left this question out altogether
Thirtz;one (33%) students said that they decided on how much

B 4

’(21%) replied that the decision was made "before they entered

college to eomplete and thirty-four (36%)rom1tted this questign.
In thinking about how much college to complete forty-five

(48%) students discussed the matter with their parents, three

said that they talked it over witn,more then one persfn. 'Th{rty—

four (36%) did not answer this question. Forty-~seven (50%)

students revealed that it was their parents who most encouraged them )

to go on to qbllege. Eight (9%) credited their brother or sister A

and four (4%) students said tfat there was more than one person *

;ho was most encouraging. Thirty-five (37%) did not answer this
. ' |

question.

. .
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E Mc6111 appeared to be the number one ch01ce for the "1J§a]

college". Thirty- one (33%) students chose it as. opposed to -

. seventy-five percent of the eRpense would be covered and ten :
(11%)-said that family or relatives would pay for fifty percent. t§

.Only one, student said thet twenty-five‘percent of the expenses

" pe' pa1d by. fam11y Forty-six (49%) did not reply.

. seventy-five percent of the cost. Forty-six (49%) did not respénd™ |

¢ one to earn a high income" were the two.purposes that had high

)_5.6'_",,

‘. . . o -
»

ConcordTa, chosen by f1ve (5%) student®r .an Ivy Leagoe_EoTTege
such as Harvard and MIT, chosen by seven (7%) students. Forty-
seven'(so%) students 1eft this question out. B
With respect to payment fof a college educdtion:~eighteen,~"
2(19%) students believed that thei; familyfor relatives would pay

one hundred percent of the cost. TFifteen (16%)'thou§ﬁt that

would be paid and four (4%) said that none of the expenses wou]d

Most students p1anned to pay for none or very little (twenty- .

five’(g7%),) of the college cost (eighteen (19%) and fifteen

.(16%) respectively). Fourteen (15%) planned to'pay for fifty
percent of their education, while only one planned to pay for A .
to this questipn. |

‘ Students were questioned about the ten different punposes of
college education as’ listed in Table 7 and were asked to rate

’

these ‘purposes according to the importance they attached to these
different purpo;es. "Providing vocational training directly

applicable to one's work" and "Deze]oping skills which will enabie
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1mportance for the students.’ Each of these two purposes were
lrated h1gh1y 1mportant by 37% of the pzils, Next 1n.1mportance5
, were the'fol10w1ng two purposes (a) Y"Help develop your abi]i;ies
'to&gét a1ong with different kinds of peop1e“ and (b) “provide
soc1a1 and ath]et1c activities". Each of these purposes was
‘rated as be1ng of "high 1mportance" by 33% of the $ample. “ The
following six. purposes are listed in their order of 1mportance
| a) Develop your understand1ng of such subJects as philosophy,
art 1iterature and mus1c

_‘\}\Deve1pp‘your understandtng of pr1nc1ples under1y1ng
vl

‘2 .

- human behav1or
f “¢) Hg]p develop your kngwiedge'and interests in commdnityw
1national.eﬁﬁ world problems. . ’
d) Her deVelop your morale and‘valuee
4e) Develop your understand1ng of the princfples of sc1§nce

f) Prepare you for a happy .marriage and fami]y life.

‘ nineteenp(zo%) ansﬁereo thet it was:skiilss%o earn a high income,
(11%) chose developing skills app11cab1e*to work,seven (7%)
chose understand1ng pr1nc1p1es of science, s1x (6%) thought that
‘;‘understand1ng pr1nc1p1es under1y1ng human behav1or was most -
. 1uportaqt to phan and one’ (1% staaent chose beinggprepared for .
a happy marriagé“gnd family 1ife. Fifty-ore (54%) students left -
‘; »th%s question qut. ‘ T

Asked which.of the above mentiohed goals was most‘important,‘;
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v TABLE 7

[ 4 "

" Ratings of the Phtpose{ of ij]egg,“

' Education in Order of Importance

P Pt T LT T Sy )

' .

-~

Pufpose of Coliege

High
Tmportance

Med um
Importance

Low .* -

" No-

Answer '

Education

1. Provide vocational

. | training that is, dev-
|elop skills which are

directly applicable to
your ‘work. -

35 (37%)

q

r

8 (9%)

Importan;e

0 (0)

51 (54%)

‘[2. ‘Help develop your

abilities to get along
with ‘different kinds
of people. o

31 (33%)

.

12:(13%)

0@

51 (54%)

13. ‘Help déverp your
knowledge and interests| .

in community, riationatl
and world problems.

13.(14%)

30 (328)~

v

,51'(54%)'- 

S j
4. Help develop.your -

morals and values. ’

13 (14%)

30 (32%)

N\

51 (54%)

5.. Prepare you for
a happy marriage and
family life.:

3 ks%)

1 o

131 (333) -

7

s
51~¢54%)

~

6. Develdp skills
which will enable you
to earn a high
income.

35 §31i?

4 (4%)

s1~(54%)

7. Develop your
understanding of the
principles of science.’

7 (7%) -

26 (28%)

10 (11%)

o

51 (54%)

PR
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. : "~ TABLE 7

. ————— o . )
) ' ‘ Continued , .
. _

L

; Purpdse of Co]iege. "|High Medium | Low -  No ‘
Education, Importance | Importance| Importance| Answer

8., Develop your \ 14 (15%) |24 (26%) "5 (5%) |51 (54%)
understanding of . . o : :

the principles under- . ‘ o : ,
1ying human behavior. . C - '

>

f 9. Develop your T (1%), {19 (20%) | 22 (24%)|51 (54%)
understanding of . .8 Cro : R
L such, subjects as 1. . U . . "
philosophy, art, |- L . L
x Jditerature and - - ‘ .
music. - :

v

10. ‘Provide social | 3t (3% | 9,(108) | 0 (0). |51 ts4®) .| . .« | -

.1 fand athletic * [ b FY
- “ladtivities, * ‘ 7 , IR T .
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TABLE 8

Ranking of Collége Accomb]ishh;nts L

in Order of Impbrténcé

A

o

’

First

#ahk|*~

‘Second.

Third |

Be a d1st1ngu1shed leader in-
campus act1vities.

6 (17%)

a2 ™

12 (13%)

4. (15%)

, Journal .

Complete a piece of éignifiF
cant research worthy of
pubTication in a scholar]y

4 (4%)

i9 (20%)

19 .(20%)

Maintain a stra1ght A"
average over four ‘years.
of college.’ ‘.

13 (14%)

5(5%)
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TABLE 9 _

Importaqt'Considera@iéns Which HigH Sbhoo]

Pupils Had in Mind When They Were Thinking

About ﬁhich'Co]]egeuto'Attend

1 . 4

* 42 (45%) ‘ T

V| ol~N]l] | &1 wil M

| Consideratlions ™ - o =~ oy e ; I@porfanf '
: o . ’ - Yes No -
1. Low tujtion costs andﬂ]iving'expenses. 0 (KZ%) 32 (34%)
Closendss to horé. 16 gf%%) 26 (28%)
My par%nts' desires. . o 4 (26%) 18 (19%)
”Hiéh’éiﬁcatioﬁal standards. : 42 (45%) | -- |
. “Course bf study offered.. 33 (35%) | 9 (10%)
Ease 6f‘getting a degreé.' (10%) . 33 (35%)}
. Chahces‘of"gettjng'a scholag;hib. ,(4%) o) 38 (40%)
Religioqsvcﬁarécter of ‘the school. - ..
Chiances kf getting adpitted. 38 (40%) |- 4.(4%)
10. Friends and écquaintanées I Knew who .
“went to 't. . - 42, (45%) o=
111, Attracti eness of extracurr1cu1ar c
activiti S. : ‘ o 29431%) {13 (14%)|
12. -Members f my famﬂy o% oth&r relatwes S .
I - who went/ to it. 5 (5%) 37 (39%)] - -
13. Small, iﬂze of 'student body Q N 42 (452)]
14, ‘0pportﬁn1t1es for parthtime work 4 (4%) 39 (40?]u

15, Other{

-




Students were asked to rank in order of importance things they -

would like to accomplish in college. Sixteen (17%) students thought '
Ca . .

, i that they wou]d'first}y prefer to be Teaders in campus activities.

N
o ernangl pdae oa

o T £ s
2

Twelve (13%) students ranked this second, and fourteen (15%) ranked

it third. S - 3 .
e Completing a:piece‘of research worthy of publication in a -
';scho]arly journal‘was‘ranQEd“first by oh]y'tbur (4%2) students.

-«

Nineteen (Zpi) ranked it setond and nineteen (20%) ranked it third.
Maintaining a straight I|\A" average over four years was considered
5 of prime importance to twenty-four (25%) students, thirteen 114%)

: ranked th1S accomplishment second and five (5%) ranked it third

“ /

7"_ Fifty-two (55%) did not-answer this question. .
| Pupils: were then asked whether there were 1mportant con51der—
ations in their thinking about which co]]ege to attend. Table 9
'summarizes some of these con51derations It is evident that high ‘
'educational standards and;peer-group influence are of major importance::
to the forty-two (45%) students who answered this question‘ Equa]]y
"y nimgortant to these forty -two (45%) students are the religious
character of the school and the 51ze of the student body Other
important cohsiderations to twenty-four (26%)° to thirty-eight (40%)
-students were parental ‘desires, course' of study: offered chances b
l of getting admitted and attractiveness of extracurricular activities.
'Some considerations 1ab1ed unimportant by twenty 51x (28%) to

thirty eight (40%) students were low tuition costs and 1iv1ng
expenses, c]oseness to home.’ease of getting a degree, chances of

-

igetting a scholarship. family.members who went to it and opportunities -'
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':sample popu1 ation can be d1scerned through their responses. Money

: "workmg hard" and 1 (17%) s,a1d that it was nec?s'sary to be 2. persbn ‘ f‘

' school at one time or another and 2 (2% ran around mth kids who qot N

for part— t1me work

. Again the m1dd1e class, -relati ve‘ly affluent infl uences of this

~matters seem tO' Be of Tittle or no prob]em to these students.

Parental and peer group nﬂuence rather, seem to be qu1te s1gn1f1cant

Students were asked what they thought was the best way to get

ahead in Tife. They had 6 chmces : ,

R "wor\kv hard oo S
N 2*.‘ Have a p‘lea?ant Persona‘h'ty and be likeable . - ) o
3. Know the right people N ‘ .. ""\ )
4, Save y’our money ' . " . o
5. Geta eoHege edutat‘ron L ‘\ \ \ o e .
. ‘6. Be a person mth a specia] ta]ent such as an actor. goOd ' A
ath]epe, or- smger. R q " : " S "

of the 42 (45%) 'students who responded to th1s quest'lon, 26 (28%)
thought that' the best way to get ahead was to.get a coﬂege educatwh*
13 (14%) chose knomng the r1 ght people 2, (29%) students chose ',,,

’

w1th a special talent; .. ' RS ‘:; L

'l ' K3 N Can
- a !

' Students were asked whether or not they had, partmmated in . S A

"good" or "bad" act1v1t1es as described 1n Tab]e (10) s~1nce they have t o

been in school’; As~ 15 ev1denced ﬁrom the table most of the pupﬂs ‘1 ,

‘

seem to be "good’ k1ds". ,None have ever beem arrested, sent to : -, w

:juvenﬂe court or destroyed schoo] property, but 40 - (43%) have cut T \ )




TABLE 10

"Good" and "Bad" Activities

Since Being in Schoo1

I

tActivity = .

2

Participation and
Involvement

Yes - . No

Represented your school in a sports or

.athletic contest. \ .

7 (29%) | 15 (16%)

Been arrested.

- | 42 (45%)

. -Had a part in a school” play or p;rogr'am.'

16 (17%) 26 (28%)

" Sent to juvenile court.

.

- 42 (A5%)

' Cut school.

0 (43%) 2 (2%)

. ‘ \" K
Helped afteacher after school.

29 (31%) |- 13 (14%)

-

- Destroyed or defaced school property.

- 42 (45%) |

Been elected to some ofﬁce by the

- students in school

(28%) | 18 (17%)‘

Run around with kids who got dinto
troub1e with the Taw. ‘

LY
M ¢

2 (2m) | 40 (43%)
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’ .
into troyb]e with the 1aw." Maby have done positive things in schpo].
27 (29%) represented the school in a sports or athletic contest, ‘
29 (28%). hejped a teacher after school 26 (28%) have’belen'elected to _Q
éfﬁ'ce by the‘studénts énd 16 (17%). had a ‘parjt. in a school play or

*

program. 1 \ ‘ .

' ' Occupational Plans

0

.

One of the guestions concerning occupational plans asked in
-this study was: "Which one of these things would you most 1ike to’
be?": . - ] '

1. Sé1f-e§np1qyed bus inessman ‘

2.l ‘A‘i.ane’pﬂot
Major of a city
~Nat1‘ona]1y' famous athlete
Autoriobile mechanic

High-school teacher

~ Oy O AW
oa”’cn

i

. Elementary school teacher

_ 8 Other. (e.g‘ lac'tr‘e‘ss, ‘nurse, doctor, lawyer)

‘v ""‘M“ | ”24 (26%5 students mt;st wgnted to be natio;la_]ly famous athletes,
19 (20%) wénted._'{:o'be bus inessmen, the same number elementary school .

“teachers and-29.(3]%) chose the "other" category. 1 student chose

L "7 being major of a cityn_ Two sti;dents omitted this question.

* *'Ranking 5 occupatio according, to ‘desirability was done~by:4'|




S o s L

s

T TR TR e G

AL
o~

TABLE 11

Occupations Ranked According to

Their Appeal to High School

Pupi]s in our Saﬁp]e

Occupation _ Rank "”_J
1 "2 3 4 5

Scientist « 0| 18] 1 029 14 (5] 14 (15%).
| - .

= -

Business executive

i a large corpor- ’ '

ation 3(3%) | 11 (12%)  6(6%) | 3 (3%) | 18 (19%)
Physician 23 (24%)| 15 (161)]  2.(2%) | 1 (1%)

College Professor | 14 (158) 8 (9%) | 8 (9%) | 10 (1izm)]| 1 (%)’
‘Chemical Engineer - 6 (63) | 14 (15%)[ 11 (12%)[10 (11%)
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students.

Summar1z1ng the above table, it can be Seen that the maJor1ty
23 (24%)) students ranked being a physician first, followed by a -
céliege professor (14 (15%)), business executive (3 (3%)), and
scientist (1 ( %)). MHigh status occubations seem to impress thése
students, again most probably because of, their family background |

42 (45%) students answered the question concerning what they would-
most Tike to get out of a job. 26 (28%) replied that they would
most prefer a 'high income'. 14 (15%) students would, most 11kg work
that was "important and gave a feeling of ;ctomp1ikhment“‘and“2 (2%) -
wanted 'chances for advancement' in a Jjob. |

It appears that although these students do not lack for anything
materially, money is neverthe]ess an important dspect o? their
occupational chaices and plans. Being used to a]] the comforts and
1uxur1es that money can buy, most students appear to want to 11ve
1n the "manner that they are accustomed to". a

y - | L
School Climate

Status in School: "Thé Leading Crowd"

Most puprTs 1dent1fied at ]east ‘two groups in their schoo] that
seem to be always in the middle of things. 41 (45%) pupx]s.thought
that this was so0, while 24 pup11s (26%). thought that there was only .
one group whxch was aiways fn the middle of th1ngs and running th1ngs

among the students most of the time. Eighteen pup11§ (20%) said tgere

Ty ' Lo .




-. were three such groups in their schools nhile nine.pupi1s {10%)
"identified more than three such active groups. .
Seventy three pupils (78%)xsa1d they Qent,anound°mostvoften_
with their classmates and friends f the "nice kjds*l: Eleven said
,they try to go ahound with the best stodents (12%) and eight pupils }
" said they try to go around w1th the ath1et1c types most aften (9%)' .
aTwo pupils (2%) said they "stick around" W1thlk1ds in the1r school ™
who are from the same ne1ghborhood . : : C .
The pup1ls wetre shown a, c1nc1e and told that the c1rc1e repnesen-
ted the act1v1t1es that go on 1n the1r schpol. They were then asked
to 1nd1cate their choice of f1ve concentr1c o1rc1es pos1t1on1ng 3
-themse]ves in relation to the "center-of things". Ten pup11s d1d not -

5

answer this question wh11e 10 pup1ls placed themseres at. center (11%) i
and 46'pup11§ placed themse1yes close to center (49%). Seventeen S
pupi15 placed themse]ves nea?'the/outen circle while 11 pupils plaeed ‘M¥/;>
themselves near the per1phery or out51de of the circle." |

Asked to 1nd1cate on the same c1rc1e where they would 1ike tb be,
10 purlls did answex the question while 36 pup1ls indicated theg ’

would 11ke to be at the center and 46 indicated their interes

. beingfcfose to the eenter.~'Two pupfls‘gaid they did not care at
’ Generalty speaking’to Bel“popular” is the most importaht‘tnaitnto
| -possess in order to get in w1th the "1ead1ng crowd“ at schoo] accord1ng
to 35 pupils (38%) “followed’ by "being good in sports" opted for by -
j24 pup1ls (26%). E1even pup1ls chose material th1ngs and status o

‘ eymbo1s such as cars - and money, and 12 puplls thought that 1t takes




o a "good reputet%on" to oelono to the leading crowd. Two pupi]sf
thought being‘rr{end1u was important and one-pubi1’thought "being .
‘trusfedﬁ was the key characteristic. o
' Asked if a girl or‘a boy'came to ;he{r'school and wauted to.get
in with the leading orowd, what boys or girls should he get to be-'ﬂ
friende'with 29 pup%ls indicated that he/she should pick the "cool/
-popular" types, 29 1ndlcated as best cho1ce the "n1ce ones . The o
fo]]ow1ng types were also indicated as best cho1ces for the newcomer'
Wto ‘school to be 1ntroduced into the Teading crowd: "snobbg", F1nte111;
ugent/good studentlsﬁszPs", "show offs", "happy", "ones that‘aren't '
t1ght“ and "athletic types".’ Eech of the above types was selected by'ﬁ
four to eight pupils. \
Seventy three pupils thought that they were part of the “1ead1ng

crowd" in the1r school Seven others expressed the1r.des1re to become
. - part. of .the leading crowd while 14_saio that }hey Qid not reelly care.

.Stétus\Hn‘School"""Populari#x" : . ) '

o Tﬁg pup11s were asked the1r preference about etght d1fferent
things in order to be popular in their schoo]
1. Be a'good dancer L . . i B
2. Have eoarp clothes B | - s F:f:'o>f |
.;;Have a good reputation .’f” | : ,:l f‘ ._0(5

2
3

.4, 'Get_good‘érades o
5. ‘Séir up a 1itt1efekcitemed§ ) | Ty o
. C . .

6. Have money: SR s SO




Important Things
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TABLE 12

to do in Order

in_Schoo]

- - - - - -

- X0 be Popular

-

(Percentages) =

Things to do
-

Degree of Importance

Important

© Not'so Important

!
n. er7‘good dancer. .

8 (9%)

89 (91%)

ot

2. Hayg sharp clothes
: ] cloy

47 (51%)

3
v

45 (493)

13, 1#5@ a dbod }eputatidn

8 (87%)

12 (13%)

'4.',éet good grades

.21 (233)

" 27i(77%)

5./ Stir up a little excite- :

| ment " , : 25 (27%)-, 69 (73%) "
é;’ Have mone 55 (60% 37 (40% )
6. . y (60%) ) (40%) ]
|7. Be'a leader in extra- ik R
‘| curricular activities 53 (58%) 39 (422) .
8. 'Know-what's going on in , .
the world of popular - % ' *
singers, T.V. and movig’ 53 %) 39 (423)
gy' ; , : ’ . & \ |
9. Be a'hice person ' " 81 (88%) o (}éis
, , S .
L
':Kf;_ o ‘]’
‘ P : S :
N oy :

- .
3 - «A.éc, el e A E R S BN A R s okt
- "
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° C - TABLE 13

’ . " Most Important Factor
; - ) to be Popular ‘ \
L Frequency and_(Percentage) . B
1 Factors - | A ~ No. of First Choice
t . ~ 3 [’ N s -’ ' | e - - -
L 1. Bea goad dancer L 0 (09) :
‘ “ .7 |2, Have sharp clothes : 1 (1%)
3. Have a'gdod—repdtqtﬁon ' 54 (57%). - . - \ U
x‘ . ‘ : . .44. :: * - - | " .
K 4, Get good grades . 12 (13%) . ' ,
5. Stirup a littié excitement - | .3 (3%)'» '
x 4 - : . L
‘ 6. Have money -~ . . |’ 5”(5%) ‘ : PR
3 \ . 7. ‘Be'a ledder in exfra-gurricu]ar, : , o
: S .| activities, ¢ ¢ . o s (e%) iy
o 8. Kknow what's going dn in the world | ' oo , R
L of popular.singers, T.V. and S . ECTEE BN .
- - movie : - 173 (3%) I ;
. . : . i ' e : ' )
- ..-19. (Other: Be a nice person o ' 1 (1%) o
‘ s . d ! | ﬂ .
B ' %’ . . hY
. ’ ’ /o | N ' -?‘, ':
4 / ‘ N 1t N

.
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7. Be a’leader in extra-curricular activities g
LI . . N . . - //.
v - 8. Know what‘s going on in the world of popular singers,

- T.V. and mov1e and .other (chm‘ce mentioned "Be a nice
person") (Tab]e 12 E ). ‘

""Being. a m'ce person” and "ha\h‘ng‘a good 'reputetion“ were tne
preferred choices of 81 and 80. pupﬂs respectively, fo”Howed by
"‘havingr money“ wh1ch was se1ected by 55 students 53 pupils p1cked
“bemg a leader in extra—curm cularp. actwﬂnes" as, mportant and the
same nunber of pupils selected "knomng what ] go1ng on in the wor1d
of pdpu1ar smgers, T.V. and movie" as _the“ most. 1mportent factor in:

‘__populamty ‘gab]e 2) | : . W ‘ c

+ Ina forced ¢hoice s1tuat1on where the pupﬂs had to pick on'ly

. good reputatmn" as the rmst 1mportant factor,. foHowed by "bemg a
: 1eader 1n%étra-curr1 cular actw1t1es" chosen by 15 pupils (16%), and
) " 1' K "gettmg good grades" which was’ p1d<ed by 12 pupﬂs (13%) (Table13?)

5

.one of the nine factors Entioned, 54 pupﬂs ﬂlyr)/pg cked “having a R

S SRR

A  Status in .Schooi P ""Be'jngL Looked up to" . | |
o Being an athletic star or exceninog in sports.seems ‘to be ‘the most
' :_'",‘f,‘ 1mportant charactenstlc to possess 1n order to be "1ooked up to" by

the other students in the sch001 since 46 pupﬂs (49%) opted’ for this

it as the second most 1mportant factor. "Bemg a 'Ieader -in act'lvities"

‘was the second ‘most- 1mportant factor overall sm;:e 29 pupi'ls (31%)

C quahty as the most important. factor. Twenty pupﬂs (21%) ontgd for

’
N
L
/ |
——
'

SRR opted for n: as ‘the mm wportant factor and N pupﬂs (39%) Chﬂs'-’% |
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Lol Factors 'that Play an Important ﬁnle S ,
’ ’ x - ' L I Y i -
" -in_Making Student be "Looked up to"” . e
s by the Other Studentsin School! . e - ' .t
’ <’.‘ N - . , - . ¢ / - - o ¥
: . ‘ Frequencies and (P ‘ :
L f ., [requencies and (Percemtages)  ° .

i - §

. J -

NS wd

n .4 Factors” ..
) U R ,", '1 " . 1 st -2nd 3rd. . 4th ° 5th ‘stﬁ_‘
N . el . ' e a ' \ = : ‘ a i

] C 1. :Coming from the right 1, = ‘ . :

R R M . 1M 13 (18) 1 1.m) 7)1 .18019) :

. De:gree, of Importance

) , 21- Bﬁng leader in ‘ - » o ‘ -
P [» activities S| 29-(31)1 31 (33) {13 (14)|S 7 (7) | 12 (13) | 2,42)

. ' .
4 .- S
’

]

3. “Having nice clothes | 2 (2)-|12 (13) |28 (30)] 26 (78)] 13 (14) |12 13)

;

L 4, Haﬁng'high”rades'*‘ ~ ik : 1
e T otwils Beingion Honor Roll 0 11-(12) 1 3 (3) |32 (34)] 28 (30)] 19 (20) [ 1 (1)

- ’ »
+ -

C 0 ls. Beingan athletic R IR . o
L "~ star or excelling -. R b / ©b
- Teeme e in sport 46. (49) 120 (21) [16 (17)) 2 (2)4" 4 (#) .| 6 (6) 3
1 . A BN R TR

4'6' ' Km;wing" a greét, Y
-deal abgfit intellec-

" tual ang school . ° AP Ar .
" subject watter . - . [ 7(7) 115 (16) | A (4) | 22 (23)[ 27 (29)
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R L TABfE?ls e

e ‘ . ' ‘ . ) Feel 1_95 about Onese]f o . LT
’ ’ Frequencies_and Qgrgggi:ages) LY ' g
. . N . - "
- -\ C Stat'ements_ about respondent Agree ! : bi'sagree 1e .
. . , . . r ?., . P \
L. I am often not able to keep ’ T i o
- dp with the rest : . 8 (9) . 86+(91) s

~3

\
. . S - ] v . L i , o
# | 2.. There are a few students : . ' i ! .
. who control things - this - o e O o S
' sch%ﬂ, and the rest of fis -

o o OUtS ico»]d © 57 (6_‘1)\‘, "37 (39) ! A
' R <\ ” . i 1 N Ty . . . : )

B

r " N .
. 14 B . b
¥

U 1 3. ’_Izam_not doing so wel) e - .
- : at s¢hool ) SR 12 (13) 82 (87) v - o

. ~
¢ - ! . P > ] e . \

©

. 4. If students want to be part - c Pl DR »
. 1 * of the leading trowd arouhd" AT L ~ C 'y
S here,. they sometimes -have to < ' - ‘ e l o

go against their principles 75 -(80) , 19 (20) B '

\.‘ ] ’I” , " . . +
= ¢ 15, If I cou]d trade I would . e ) - “ Coe °

. " . be sopeone dxfferent from , .
o : myse1f B 6 (6) : 88 (94) ' , R

=

dae o
—

-

3
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this cha’racteristic as the second most 'important factor. (Table:14). ~

¢ * o ., \ . . $ '.‘ ’
] . ’ . * .

’ \ .t N T
. Status 1n Schoo'f : Pupﬂ/Teacher Perspectwes R "'-. o

- PR v

[ ,
o

PR

by the1r response on the di fferent factors concerni ng the1r personah-

- txes .and themse]ves (Tab]e ]5)

‘ sa1d that their teachers wou]d describe them as "a quxte bmght student"

{ Cor
Most students seem to be happy with who ‘they aré- a~s demenstrated

o e
4
Furthermore, seventeen pupﬂs th1nk that the1r teachers’ WOuld

rate them as "A bright student" (18%) while 42 pupﬂs th1nk that the1r

~ teachers wouw rate them as "An average student" Only two students

think they would be cI ass1f1ed as "poor students" by* the1r teachers

" Nineteen (20%) th1nk that they would be descmbed as. " a student who .
works'hard"gé}hew teachers and mne see themse]ves bemg descmbed

by thew teachérs-as "a student who doesn't wo\k hard". Five pupils ‘ o

Getti ng good grades was more 1mportant to the pupils in the -

samplel than they thought 1t was for other students in. their school

Twenty eight pupﬂs (30%) sa1d that getting good grades was extreme y
ortant for them while 66 pupils (70%) sai d that getting good gr"ade‘s;( ‘

was nnportant ’to them. However@ pupils said ‘that they thoug‘ht , e

getting good grades was important to other students and only two L \ A

. students. thought that it was extreme]y '(mportant to other pupils. 3 , ‘

Sqven pupﬂs (7%) did ngt think that this. was an 1mportant issue for

, Other students in the school. In the same way, 23 pupils (2a%) thought-"
. ‘ Y . '
- that it was'eXttemew important for them to derive ‘sat’isfac’tion from

working hard on their studies and 64 pupils. identified this.as being

important for them. Houever, only seven aupﬂs (7%) theumt that this



v

-a

' “AWas‘extremely important for’their'peers ahd 68 puei1s'(72%) thought'

in their~fe11ow‘stqdents very much and 27 pup1ls (29%) admwre th1s

- that it was inportant 19 pup1ls did nqt th1nk th1s was an 1mportant

aspect or the1r peers Wh11e on]y seven of the pup11s who were respond1ng

to the quest10nna1re said that this _Was not Important to them.
Sixty ofrie of the pupils (65%) 1n the samp]e admi re "br1ghtness"
_‘i\‘

characteristic a little. - Six do not care for it at a]] waever,

only 23 pypils thought that th1s tra1t was admired by the1r peers Jery

much and 44~thought that their peers -admired br1ght students a
]1tt]e. Twenty seven pupils thought that this tra1t was not adm1red -
at all by their peers

" Asked which one honor or. ach1evement they wou1d most- 1ike to win". _
ih elementary school, 47 p1cked "popu1ar1ty", In the _case of h1gh X
sch001 the maJor1ty vote went to "popular1ty" again, 29 pupils opt1ng

for 1t o S, '\

Asked to rank the teachers of d1fferent subJects, 33 pup11s (35%) o °

saad’that the teachers‘Were about the same in a]] subJects wh1le

21 qup1yga’§2%) picked out the English, teachers as the best teachers.
14 pr1ls (15%) decided soc1a1§§€ﬁdies teachers were the best, ten
Epp11s~(11%) opted for the foreign language teachers and six pup1ls .
chose the art and music teachers as the best choice. Fami]y 1ife ‘ /. :
teachers and "math/and sc1ence" teachers rece1ved five vates each as
_the best teachers in the school from which, the. respondents came.

To be selected by a-teacher as an ass1stant in she- class was

constdered as something to be proud of by 62 pupils (66%) th]e 20 a

¥
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K g pupi]s (21%) sa1d they would have mixed fee11ngs about .it and 1Z¢ [, §
cTw o pupils said that it was someth1ng they would not cﬁre for ‘

- Furthermore 43 pupils thought that if they agreed to be’ the

assistant: of the teacher, their friends wou1d kid them about 1t but
L wou]d,st111 envy them, 39 pupils thought that their fr1ends would" not
f oL cdre one way or another wh11e 12 pup1]s thought that their frtends

wou1d envy them and_1ook "up to theml

, In a forced choice of seven characteristics that fit teachers in

Al

f —

" their school:

D 1. Friendly )/,

Too strict

.. Too easy with school work .

. Understands problems of students T -

.'Bme?wim their job

-

2

3

4
+5. Not interested ih students
6

7

Willing to help out ih'activities N X
. ;\ ‘ 63 pupils picked the frwendly descr1pt1on (67%) ahd ten picked "w1111ng
, to help out in activities" (11%). Six pupils described the teachers
in their school as “uﬁderstanding'the:probiehs of studehts" while.two -, .
pupi1swsa1d teachers in their schdoliweye "not interested in students" |
“and eeven pupils sejd'that‘they were t00 strict.l Six pupils'opteq for
"« = the, "other category“ and they said that.some‘teachers were."niee“ and - oo
some were "mean" ‘ o

Ninety one of the’ pupi]s thought that the students in their schoo1

get 3 square deal from the teachers and principa] while three did not
. \ -~

12 )
\ §

'
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think so.

Students were also asked to rank the fo1low1ng four 1mportant .
| \

o tons1derat1ons accord1ng to thEIY 1mportance in the1r 11fe -
. \\, a el A
. P]e;sﬁng my parents- L e ié
«,'}\20, L arn1ng as much ‘as poss1b1e in schoo]‘ - L

I\ )
3. Lliving up to my religfous 1dea]s and -. .\’

4. ‘Be1ng accepted and liked by other students

/

'

The refults are summar1zed in table (16 ).
) It is 1nterest1ng to note that ”1earn1ng as much as p0551q1e 1n

schoo?" was not marked as f1rst in 1mportance by any of the pupils,

‘whi1e "pleas1ng my -parents” and "be1ng accepted and- 11ked by other

fistudents" were considered to be of pr1me 1mportance for 60 (64%) and

i

\

' 33 §35%) oﬁ»the pup1ls respect1ve1y. "Living up to réligious. ideals"

was ranked as least important by 74 (79%) of the pupils.
'The table above suggests that “bril]iance" or the "bright-student"

'fmage is ndtg;po popular w1th the students. Anotner question which
t g
s

SR
suggests this same view is the one 'in wh1ch students were,asked who

they would prefer to go to a party with,- *the boy or girl who was the’

“Mpest student" in ciass or the "best 1ooking" boy or girl in the c]ass.

i

The answer was a1most unanimous - 93 (99%) students rep11ed that they

" wouldchoose the best 1ook1ng boy/g1r1vto go with. Only 1 (1%) chqse :

the best student in class. Still consistent with this view, when )

asked which one of 3 th1ngs they would 11ke¢to be remembered for at

. nﬁ ‘ ~,352221~ 48 (51%) students said that they: would 11ke to be the "most

? -

popular student", 29 (31%) chose being an “athletic star”\and only

L4 . ©g

)
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. ,)’ ) . Four Thoughts Ranked ~ . :
0 o 1 W s y .( \ . , .
: ’ According to Importance . - o Cn

a +- . Frequencies and_(Percentages) = = '+ . ..
. ‘n ‘ T C | . . :' )
Thoughts —_— 4{ -+ "level of Importance . -
1. Pleasing'my parents | 60 (64%) '23‘(30# 6 (63) | - :
2. Leamning as much as | . N N R :
© - possible in school . -] <37 (39%) {45 (48%)1 12 (13%) '

3, " Living up to my

“".religious ideals

) ’3L(3i)‘

115 (16%)




.17 (18%) said that they would 1ike  to be remembered as a "brilliapt -
: student". E , "\ o Y

, L In their feelings about themselves, students seemed very ppsitive.

. * )

93 (99%) #id that they would like to stay very much the same/ there

wou1d be very little that they would change about themselves. On]y* \

R ‘J’ ':, ] (]%) student rep11ed hegat1ve1y stat1ng that he/she did not Tike o !
L "uy ‘ h1m/herse1f‘the way he/she was, and would 1ike to change. . T
' ! ' v .

11 . Asked about dec1s1onrnaking between thenselves and the group,
46 (49%) students said that they usually go a]ong with the group and

~“°‘ 9 (9%) sa1d that they 1ways go a]ong with the group, 1nd1cat1ng the

1mportance of peer group acceptance and the force of peer group pressure.'

e ’t~f-j€“ 39 (41%) students rep]1ed that they sua]ly decide for themselves.

a 2T Only 2 (2%) were emphat1c and rep11ed that they 1ways decide for ) ‘ ‘ §
Vo - themselves. _’,} v‘a,‘ ‘ : ) ",L ‘
S Sl : -
; 'txg: . Ashed about the:r time 1n schoo] and how they would describe it,
- ‘:*{, - “ 4 pup11s (44%) s#id ‘that the t1me was "1nterest1ng énd filled with v
G T I hard work", wh11e 2, [(27%) @ndicated tHat it was "filled with fun and y ¢
:? . f, A excltement" and 22 (23%) said that 1t had been fa1r1y pleasant F1ve
“Eﬁ'“ :“.f": thought that their time in schoo] was, somewhat du11 while one did not
i§ﬂ{,¢;‘qu‘;\; answer this question.’ s ‘F‘AA R ‘_' ~ ,° '
e e :‘:,;\l - .‘. In general it seems that -the sample as a'whole. is above average in 1
. o :1 i o i . . g . N
e e lysoc1al and academ1c adjustmentvto the schoo1 climate. Therefore, it *
- . r.,,t "‘,I » w.. . - . -
S ." Do wi]] be even more interest1ng to f1nd out 1f thEre are any statistica]1y
?;i;fﬁ'.; L signifacant diffetences between the d1fferent schgols. '
" TR 1_ . A e
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CHAPTER 11 - : : L AR
“FINDINGS I1I: SOME SIGNIFICANT RELATIONSHIPS‘, ‘

S

INTRODUCTIOﬁ SCHOOL CLIMATES -~ ~

*
’

i
Chapter Il presented the pre11m1nary resu]ts of the’ quest1on-

na1re It was clear.from these resu]ts that students differen- °

t1ated between their own feelings and their description of the

o menin . .-
- N .o A
BRI & Bty s T ot A et N e A . g

t ‘ schoo] climate -on common points and problems. (For example see

Q. 82-84 ip Appendix‘and‘discussion in chapter 1I). In order to

B

examine the significant differences in school climates as descri- o
. . \ )

bed by the students I -prepared some cross, tabulations using

“sex, grade level and type of school: private/public as the

" . ' ”independent variables.. For dependent variables I examined the
. -Statements deal1ng w1th a number of characterist1cs of high schoo]s.

kinds of courses emphasized ‘the trawts of students, the activities i

6

and attitudes of students, etc.  (Q. 94). I shall discuss the . /

statisticalﬁy significant'results in the following pages.

\I

Sex Differences in Description of

. School Characteristics /

o . \ : . 4
" & o , . )

| ' ' The results' described on table 17 i1lustrate significant

PUTE AL N Y -

) differences between male and female respondents about schbel
Ce \‘ ~climate charegteristics. Fema]es perceive the 1nte11ectua1

S esthetic aspects of schooling‘as more 1mdqitant than ma]es do.
es and females 1s in .

Pant

Y. The most in resting di fference between-

L ("“\‘~re1ation to pﬁanning careers in science About 70% of the

¥ s !
A . ’ .
- . . - - o

R
.
—~a
-
-
<




e . IABLE 17

Male/Fema]e Differences in Descr1b1ngf

.“ Schoo] C]imate Character1st1cs

Statist1ca11y S1gn1f1cant Re]at1onsh1p

(Percentages of Resppnse in Eacg Category)

!

oo

School -climate characteristics

Sex of respondent

_ False

Sex , True '
1. Many tedchers stress the .male 34.9 65.1 08
. practical uses of their '
- subjects in helping students] female . 54.9 45.1
to get a good job. ' ;
. : ' '

2. . Personality, pull and biuff | male 39.5 60.5 - 01
get students through some \ ’
courses here. female - 15.7 84.3

3. This school doesn't offer male 79.1 20.9 09
many opportunites for ) .
students to know impor- female 60.8 39.2 /
tant works of art, music, o ; ’ !
drama. ‘ j

0 T
4. There is a lot of interest | male 51.2 48.8 01
* here on learning for its own ' )
sake, rather than just for | femalg - 774 22.9 '
rades or for graduation : .
credits.

5. Few students try hard to male 69.8 30.2 005
get on.the honor roll. : : a

b female 38.8 ( 61.2/

ﬂ {

6. Many students are, p1ann1ng male 69.8 30.2 004

careers in sc1ence ) !
, ! | female 37.5 62.5

N

@
RORE e i
T

AR S S v o,
— .
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TABLE 18 .

RO o H . ~ Elementary/Migh School Differences in
A i ’ Describing School Cl{mate Characteristics:

;o

Statistically Significant Relatidnship

A

(Percéﬁiages of .Response in Each Category)

~ .

@

L

. Level 1 ;
i of ’ } /
AN Schooling, True - False P

1. The student newspaper or elem, ! ’68?6 31.4 '.0002
magazine often carries - || . 7/ .
stories and poems by H.S. 100.0 - 0
students
2. Many teachers .here stress| elem. 71.2 78.8 S
practical uses of their " .0001
subject in helping students] H.S. 14.3 85.7 -
to get a good job. : ;
¥ - ; 0
.- 3. Students. seldom get elem. 30.8 69.2 09
. together on their own ) - '
time to talk about things H.S.- _ 5040 50.0
fhey have learned i
class. !
4. If a student thinks out elem. 69.2 °30.8 05
a repdrt carefully tea- e
“chers will give him a H.S. ., 88.1 1.9
good grade even if they )
don't agree with them.
5 ~ , .
5. It takes more than ‘ elem. 87.2 12.8 003

[ , memorizing what's in the :

‘ . . textbook to get an "A" in H.S. 57.1 42.9 © Y

courses here.

' ~ " 6. Personality, pull and elem. 3.8 ‘2’96.é 0001 -
< ~ bluff. get students ' Y
co - through courses here. H.S. 54,8 45.2 ‘

a" i . ;:“ ¥ ’ | .
s ‘ K3 l ) “"" e a N : 4 .
N | . . ‘f - .."
A

G et b i € o
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. TABLE 18 (Cont'd)-"-.
. 1
S Level ’
. . RN 1 . of 9
~ ,CT\V : Schooling o True False- P
SN g -
o 7. Btudents haying trouble | elem. 30.8 69.2 10
: ' ith their courses find : f ) S
' t difficult to get "H.S. - 143 1 85,7 :
elp from teachers. i ' .
. 8. This school doesn't offer elem. ¢ 44.2 55.8
“many opportunites for . . - :
tudents to get to know H.S. + 100.0 0
important works of art, !
- music and drama. ; /
9. . There is a lot oF interest elgn. | 87,8 \y12;2
here in learning for its e
, sake rather than just for H.S. 38.1 61.9
.graduation credits.. '
10. Tedchers here often elem. | 34.7 65.3,
. encourage students to . . ‘
consider careers in areas H.S. 0 100.0 !
related to subjects they ° - i °
are \teaching. .
11. Teachers here often make elem. 24.0 76.0 i 0002
o cuttipng or sarcastic ’ bl
remarks to students in. H.S. - 64.3 .7 ! '
. c]ass\ !
12. Students here are not elem. - 34.0 66.0 003
: encouraged to take courses ‘ ‘ . )
in such @areas as arts, - H.S. 66.7 33.3
music oyr\dramatics. a
13. Science |t achers,éxbect elem. 22.0 78.0 03/
to get more work out of ’ M
students \than do other H.S. 45.2 54.8
teachers. 1 ,
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R U . IMBLENS (Cont'd) ‘
! T “ VT ) ! ‘ . E
) ! < , ‘ \ I, Level , 3 IR
.  of, N o Co
LD oo Schéoling Trie False P
. 4. Thefe is not much Celem. .| 460 - 540 | |
. - ' . emphasis by. teachers A P w&
SR on preparing for’ H.S. © 16,7, 83.3 . .
L coHege. s Lo S N
RO 15 Many s tudents. heuQsare é‘]em 3006 -] 69.4 6001
: » . .planning careers in . ’ At
: ' ;science ‘ v H S. 786 21.4 .
. ( . ' k " ) ; ~ - . ‘)' T . e
T (- Outside of classes most e]em. 55 LIS IO 0001
' \ teachers find time to ‘ e
. . chat. with students. ! H.S. -l T00.0 1. 0", ‘
T - Y
B 17, - Many. of the students 1. elem. 34.0 4 66. 0 0
: - here don't do much’ « | - ° . | e Ve,
3 ‘except go to. c]asses SRS DTN 88 1
: and Study . ' :
;“TQ.' The guidance counselors|{ elem. 10,3 . 89.7, 001 I
, .. here.mdst often recom--{ . - L L " / ‘
L : " mend majoring in H.S. 45.2 .54.8. o
) sc1ence in college. : g
9. There 15 not much elem. * 7.0 29 | g
. . ‘interest’in science , c 1 . A
- class among students H.S. ' » 95.2 4.8. S
’ . hexe. : : \ o -
Coe 20. Very few stduents here | elem.. 10.0 900 0001
T ’ : would be interested - | o ‘ Y
T -in a field trip to an- H.S. _.83.3 - 7 16.7
. art museum. - L S L
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T f the ma1e respondents thought that\many stuﬂents in their - /, )
4

vt 0
RN
L . school are p]a,nnmg careers 1nd§c1enc§\whﬂe on1y 38% of fema]e

i

. reSpondents thought s0. Th1s may be an\mdication of a
", difference of peer group or referente group used by ma]es and
. 4 —

fema]es We shaui see if there are other confounding variables

f « by examm'lng significant d1fferences a1ong Tevel of schooHng

*x

&

(elementary and high échoé“l) and type of schoo]/ a‘ttended (private- ) .
. [ - . 1

or public). - | ' ' S

¢ ' e B
o

. Elemehtary/H'igh School D1ffer‘ences in

3
s
A g} 50 S8 ol ot g

. T Describmg School ‘Ctimate Character1st1cs R

[N e

>

Y N ' . . ' )
. , J ) \ _
A general glance at table 18 indicates a definite difference .

.-

in the school climate chqnacteristics _ét the elementary level.

Items 1, 8, 12 and 20 re'_%rrto aestheticism characteristics. ATl _
9 "

* , . .
high school students agreed that "The student newspaper or -

magazine"carries short stories and poems by students" as opposed

"-to 68.4% of the élementary level students. In -the §ame way all

/ " high sch00/§tudents agreed that "Th'lS school doesn t offer many
opportumt'ies for students to get to know important works of art, ‘

i
i
i
!
|
]

-

Mmusic and drama" as opposed to 44% of ghe e]ementar‘} level students.
Sixt; six percent of high school students said that “Students here

! are not encouraged to take courses in such areas as art, music and
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Furthermore”83% of* the high‘schooT students thought-that "Very

few students here w111 be interested in a field trip to an art

' museum" as opposed to 10% of the elementary school students

Therefore,we can conc1ude ‘that the elementary schools are

much mare oriented towards estheticism thon the high school!. The

on]y item on which the high schoo] was h1gher than the elementary
schoo] relates to publishing short stor1es and poems and there

we can’ assume that age d1fferences account mainly for the schoo1
level d1fferent1at1on obta1ned on that particu]ar item.

Examining the other jtems on tab]e 18 where sign1f1cant

relationsh1p§_were obtained we can see that the academic and -

intellectual ﬁhahacteristics of 'schooling are taken more seriousiy

by the student at the elementary level and on items reTated to

. "adolescent subcu]ture" such as “Persona11ty, pul] and bluff get

students’ through courses here" 96% of the e]ementary 1eve1
students disagree as opposed to only 45% of ‘'the high school students’
On the aspect of "scient1sm" and 1nterest in science related

aspects of schoo11ng,the h1gh school students are more 1ncl1ned

"to see items 13, 15, 18 and 19 (table 18) as character1st1c of

their school c11mate as opposed to the elementary schoo1 students
It is 1nteresting to note ‘that there were stat1st1ca11y
s1gn1ficant differences in describing Z3 of the 54 school c11mate
character1st1cs when our samp]e was d1v1ded between e]ementary
and high schoo] students In the'next section sha]]sexam1ne :

differences“1f any between elementary school level pupils attending
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private schools as opposed to public schools.
{

Private Elementary Schadl / Public Elementary .

School Differences in Describing School

" Climate Cbarac;e(istics
Tab]e 19 detaj1s the seven school c]imate’varieb1esAon which

etatistiba11y siénifibant verie;jons were found between:the’respOnses
of private elementary school pupils and public elementary'school
pd§i1s. On all of these items tee privéte‘efementéry school is
descr1bed as more academica]ly oriented than the public elementary
*school _The pr1vate schoo1 students th1nk that their science 1abs
are poor1y equ1pped - this may be due to h1gher expectations or

may mere]y reflect a'fact. L* is expected yhat the pub11c school

labs are better equipped because of better fund1ng by the schoo]

-~ /

authorities.

it s

Fon g T s g




TABLE 19

Private Elementary Schoo] / Public Elementary Schoo]
Differences in Describing School Climate Characteristics:

‘

Statistically Significant Re1$tionships.

4

(Perqentages of Response in Each Category)

personally.

: . - Elementary )
School climate characteristics | Private/Public True False P
1. Teacher requires that private - 66.7° 33.3 03
students work.at home on )
problems which they cannot-: public 93.9 6.1
solve in class. . '
2. Science labs have poor - private 78.6 21.4 .07
_ equipment. pub11¢ - 44.8 55.2.

3. Few students try hard to private 17.6 82.4 .009
get on the honor roll. ,

‘4, Teachers do nothing more private 29.4 70.6 04
than report what's in S
textbooks in many classes . public 63.6 36.4
here. » )

5. Science teachers expect and} private 0 100.0 01
get more work out of : : :
students than do other public 33.3 66.7
teachers. . :

6. ‘A student who is interested | private 17.0 87.4 06
in art or music is 1ikely to : :
be regarded as a little public 0 100.0
odd by other students. ' ‘

7. Some of the teachers treat private " 5.9 94.1 07
‘questions- in class -as if ' ‘ o
students were critizing them public 33.3 © 66.7

AR 5 B
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"Private High School / Public-High School Differencas
Py in Describing School Climate Characteristics: '
“\~\\b/‘ : Statistically Significant Relationships
- . . (Percentages of Response in Each Category)
‘ E]ementa?y . ,
School climate characteristics Prjvate/Pub]ic True False P
1. "Many classes here are pﬁivate -75.0 25.0 :04 -
boring. public 38.9 61.1
2. *Classes in histofy, litera- private 58.3 41.7 .01
v ture and art are among the
best 1iked here. . . public " 16.7 83.3
3. Science labs have poor private . 75.0 25.0
equipment. public 16.7 88.3 .0006
4. Teachers do nothing more ‘private 50.0 50.0
than repeat what's in
o, textbooks in many classes public 16.7 83.3 .05
) hef'e. -
5. 1In this school teachers do private 66.7 - 33.3
not adjust assignments and . '
projects to the individual public 33.3 66.7 |.06
-student's interests. o v
\ 6. The school library has a private - 60.9 39.1
T “poor collection 6f science public 12.5 87.5 .007
~ books and magazines. ‘ .

o , L
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" high schoo{ pupils gave a hdbh more,posjiive description of their

/

A

Private'High School / Publjb‘High‘échool
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: Diffé;enceéain Describigg;Schoo]/b]imate .

»
»

‘Characteristics’

The private high school: is not well liked by the students

, o : . o
the six points detailed on table 20. On these |six ‘items public

high sch601 than tﬁe private high scﬁooL students. The main

. N i . .« , P
o cbmp]aiﬁt of the private high school students deals with poorly
N i . )
. equipped labs and librairies as far as science subjectsare concerned.

" Furthermore they finJ the classes to be boring and the teacher doing

noihiﬁ§ lore than repeating what's 1n‘textbooks.

/ ‘ B
INTELLECTUALISM - ESTHETICISM AND SCIENTISM

i

Introductibn; . _

- At tHe start of the'prgject'reported in’ this study there was

an attempt to approximate a descriptipn of the schooi climates
examihéd.{n terms of the six schoal climate factors developed by
McDi11 and Riggby (1973k§\\Academ1c Emulation, Student Perceptieri -
of Inte]]ectuali,aqﬂlﬁheticism, Cohesive and_Egdlitarian Estheti-
cism, Scientism, Humanistic Excellence ;Rt\Academica11y Oriented
Student Status System.

The study reported here did not have endugh specification

and the sample was not larée‘enouéh to be subjected to/}heifame

- . .
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f kind of rigo%ous statistical analysis as reported by McDiN aﬁd

N I
r . - t n
B , * ) g
. . . . 3

, 'Rigsb9.‘ I shall however try to discuss two of:thése factdfs:
) > ( : '
Student Perception of }nte]le&tualism—Esthetic1sm and Sciehtism.
LR ~ i’\‘

P

1
B0 i e el

There 1is enough dapa on,thqsé two factors to attémpt"somé comparable

analysis.

-

Student Perception of Intellectual-Estheticism

Mébi]] and Rigsby (1973) define this factdér as/ follows:

This construct is composed of nine varigbles which ] ) .
with'one exception are “"press" scales based on i T
students’ perceptions of the environmeht:. Only one. ;
of the nine deals specifically with achievement- /
competition, whereas four of them measure teacher

and student pressures for‘intellectpalism;" A ;
school with a high positive score on this factor /
has a ciimate which places an intrinsic value. /
on the acquisition of knowledge. A

Since I do not have the teacher's ifput in my sample, I

have résults reléted to this climate dimension in the form of

;o

five variables as fo]lows I o B . s
1 Esthet1c1sm Very few studénts here would be interested
.in.a'field trip to an art/museum (F).

2. Intéllectualism: There /is a lot of interest here in - o

learning for its own sake, rather than just for grades or
for graduation credits (T).

‘3, Competition-achievement: Fgw students try hard to get on ' ¢

~

the honor roll (F).

4. 'Intellectualism: Teachers here encourage students to value

its own sake, rather than just for grades (T).
‘ ; ¢
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. Esthet1cism

. .

i "

5. Competition-achievenent: . It takes more than memorizing -

- R £
what's in the textbook to get an "A" in courses here (T).

The above five variables are those whjch have praduced’ the
most sign1f1cant effeokslin stati\tical terms However there are
/
20 1nte]1ectua11sm-esthet1cism var1ab1es in the questionna1re

The results are summarized in table 21. Items 3 4,8, 9, 14, and.

-i6'are inﬂicatori/gf\estheticism. ihe'climates are posit1ve in

w

the dstheticism direction only in relation to item 14:" "A student
who is interested in art or music is likely to be regarded as a ®
little odd by other students". On thé other items the majority

of the pupils do not percejve the scﬁoo] climate as fostering

_estheticism. This negative result is obtained on the statistica]ly‘

Signif;cqpt.variable as isolated by McDi1l and Rigsby: "Wery few

'studenté hé;e would be interested in a field trip to an Erf

museum” . i - .

.

I shall therefore investigate if there are sex differences

€

as we]] as school d1fferences in these responses.

The only s1gn1f1cant difference on estheticism d1ﬂens1ons

_along sex lines occurs on the item: "This school doesn‘; offer

many opportunities for students to get to know impbrtant works

of art, music and drama". (Table 22).

™~ .
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- TABLE! 21 o
Intellectualism-Estheticism Related Questions:

. -.-General School Climate Overall Description for Sample.

o

B e e TR T P gL pnguas - S

. R
T B e € Sanh e BT i

N , : , #reguencies dnd_(Percentages) .

w

~

L e v

~School tlimate chéraétefistics ’

—

True

~

Tendency . )
Towards +/- score

1.

!

I¥ a student thinks out a
report carefully teachers will
give him a 'good grade, even if
they don't agree with him.

80%(75)

Clear and caraful thinking
are most important in
getting a good grade on
reports, papers, discussions,
and tests. ‘

91%(86)

w
.

This school doesn't offer
many opportunities for
students to get to know

.important works of art, music

and drama.

68%(64)

32%(30)

. Y .~
T L ittt sy B & e el S e i, T

Classes in history, literature
and art are among the best
1iked here.

35%(33)

65%(61)

There is a lot of interest
here in learning for its own
sake, rather than just for .
grades or for graduation
credits.,

63%(59)

36%(34)

Few étudents try hard to get
on the honor roll.:

—

52%(40) -

47%(44)

4/

Teachers do nothfng more
than repeat what's in the
.textbook in many cigsses 1

here. .

44%(41)

56%(53)-

/-
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TABLE 21

~ CAy,
-, v

(éontﬁd)

14

- School climate characteristics

“True

False

Tendency _
towards #/- ‘score

8.

3]
Students here are not encouraged
to take courses in areas such as
art, music, or dramatics.

49%(46) /
<

51%(48)

¥

H- T

Very few students here -ever *
listen to classical music.

81%(76)

19%(18)

70,

Most students here don’'t do much
reading.

31%(29)

69%(65)

11.

At this school students are
seldom encouraged to undertake
independent projects.

21%(20}

" 79%(74)

12.

There is not much empha51s by
teachers here “on prepar1ng for
co]]ege

324(30)

60%(64)

13.

Teachers here go out of their
way to try to liberate the
student from hws prejudices
and biases.

74%(70)

“26%(24)

A student who is interested in

art or music is likely to be
regarded as a 11ttle odd by .
other students.

6%(6)

3

94%(90)

Teachers here encourage students
to value knowledge for {ts own
sake, rather than just for
credits.

'96%(90)

2(4)

16.

Very few students here would be
,interested in a field trip to an
art museum. .

 43%.(40)
o

57%(54)
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oL TABLE 21 (Cont'd) | - ;
s [ .. ;
. et ', ' i Tendency ;
School climate characteristics ~ True ' False Towards +/=- score §
17. In this school teachers do not - ‘ . A IR (
adjust assignments and projects | . 41%(3?)  59%(55) -/-
to the individual student's A a ~
,interest. - - /
N /’ .
18. Teachers here are really %/ A , '
'skillful at getting students 11%(10) 88%(83)* -
to work to the limit of / »
- their ability. S . -
19. Students here are very much S « :
aware of the competition |/ 67%(61) 32%(29) -
to-get into college. / . ' :
A U N
20. It takes more than memorizing , |. i ~ °
what is in the textbook to G8%(64)** - 77%(75) f - .

‘get an "A" in courses here.

‘*One no answer L - ' o : '}

**Five no answer
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TABLE 22 . )
V4 4 L
Sex‘Differences in Estheticism Related Questions
(Percentage of Responses in Each Category) )
o : »
r 7 \ L. ‘ ’ g ’ |
2 - ‘ Sex .| True False |- P
1. This school doesn't offer many | male 79.1 20.9° .09
opportunities for students to o \
get to kn0w~1mportant works of female 60.8 39.2
; .. . -art, music and drama. - , :
z
\ 2. Classes in history, literature male " 27.9 J2.1 ,
‘ and art are among the best ' ’ o R '
liked here, » , .| female | 4331 <. 5.9 | M8
. T —
3. Students here are not . : . .
encouraged to take courses in |. male 58.1 '41.9
_ areas such as art, mus1c, - ; , T
. , - or dramatics. : female | 40.8 59.2 14
; 4. Very few students here ever ; male - 86.0 - .14.0
. ", Tisten to classical music. female 75.5 ° 2.5 .| .31
s 5. A student who is interested o ( : S
' in art or music is likely male |+ 7.0 93.0 ~ -
to be regarded as a little = - - - o . .
. odd by other students .| female | 6., - | 93.9 y .79
6. Very few students- here ' male : 30&2:
would be interested ina A
field trip to an art museum. 'femaleg~i‘20.4“.
- N

ya
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Percept1ons of esthet1c1sm c]imate varied more wwde1y when
comparison was made between elementary_and secondary level studeuts -

The following three d1mensions produced s1gn1f1cant differences as
111ustrated in tab1e 23. - o
1. "This schoo¥ doesn't offer many opportunit1es for students
to get to know important works of art, music and drama ¢

2. \Eque?ts here are not encouraged to take courses in

—

areas such as art, mus1c, or dramatics. w

- 3. "VWery few students here wou]d be 1nterested 1n a field

»

trip to an art‘museun." p

- In all three cases the e1eﬁentary sthool pupils described their

schoo] c]imate as more esthetically oriented as compared to-

.

Are there differences between private and pub11c schools? Tables

secondary sch001 students R

24 .and 25 represent these results. We do not find statlstically
sigﬁificadt differences between private and public e]ementary schools .
pupi]s'perceptiohs of the esthetjeism.climate”of their’scﬁddls.
Lexdept on ode item "A student who is idterested:in art or music is
11ke1y to be regarded as a little odd by other students“ This
attitude seems to be most prevalent in the pr1vate elementary school.
N0'student responded pos1t1ve1y to this item in the public s&hool .
'On'the'esiheticisnlfﬁimate dimension there was 0p1y one statis-
tical]y‘éignifﬁcant score abtained in comparing private and pddlic
- high schools (see table 25): - , : S

LI
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o TABLE 23 .
S S
E]ementary/ﬂlgh Sc‘noo] Differences
on Estheticism Relate# Questions s, . Y
", (Percentage of Response in Each Catégory) J’ /
N ~ ‘ ‘ s P R
School climate characteristies - Level True False '| . P
1. This school doesn't offer many &
opportunities for students to elem. 44.2 | 55.8
1 get to know important works .of
art, music and de{ma". * sec.’ 100.0 0 .0001
2 Classes in history, 1ivtgrature elem. 32.7 67.3 ~
and art are ampng the beyt ¢ ’ . .
11ked here. sec. 40.5 59.5 .54
3. Students he:?::a.mf—wfgoura'ged elem. _'34.0 66.0 /
' to take cour€es in areas such . —
‘. as art, music, or dramatics. sec. 66.7. 33.3 . .003
4. Very few.students here ever elem. 86.0 | 24.0 .
1§sten to classical music. - sec. 73.8 26.2 22 -
. S : ’
" 5. A student who_‘ is interésted .in . elem. 6.0 94,0 .
art or music is 1ikely to be ; - '
regarded as a little odd by sec.’ 7.1 92.9 .83
other students S :
6. Very few stude?/ here would . i elem. 10.0° | 90.0 -
be interested in a he]d teip "1 . R "
to an.art museum o ‘sec. 83.3 |.-16.7 - ,0001
i > . ,J’"ﬂ . L
.
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¥ ” " TABLE .24 . _ >

P}ivathEQFMentary‘Schoolﬂv Public Elementary -

: School Differences on Questions Related
_ * s to Estheticism
(Percentage of Response in Each Capegory)

k]

Schoel climate charactéristics Elementary | True . False . P
139 This school doesn't offer- - private/elem| 42.1 | 57.9
many opportunities for n o -
students to get to know public/elem. | 45.5 54.5 .95
important works of art, - " . Cos.
music.and-drama. '
- - - s ,
140 Classes in history, litera- private/elem.| 31.6- 68.4 :
©  ture and art are among the A v} : |
7 :best liked here. - public/elem. | 33.3 66.7 .85 )
"151  Students here are not en- ° private/elem.} 23.5 76.5
- couraged to take courses : i :
in areas such as art, public/edem. | 39.4 60.6 41
g music, or dramatics ‘ I,
-« 152 Very few students here eves private/elem.| 94.1 5.9 ,
: Tisten to classical music.’ public/elem. | 81.8 18.2 .44
{60 A student who is interested private/elem.|17:6 | 82.4
\ in art or music is 1ikely '
to be rFegarded as a little public/elem. | O 100.0 .06
odd by -other students. ' - ' :
= > N : < .
168 Very few,students here would | private/elem }|17.6 82.4
o be interested in a field ' i . . ' . )
trip to an'art museum. ” public/elem. | 6.1 - 93,9 A2
Tl\ ‘ . ?
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TABLE 25

Private High School /Public High School.Differences

on QuestionS'Relatgd to Estheticism

(Percentage of Response in Each Category)

»

8

L ‘High School ﬁ
SchooI'clim;te characteristics Priv./Pub. Truel Faise P
139. This school doesn't offer : °
‘ many’ opportunities for Private H.S.} 100.0 0
‘students to get to know
important works of art, music Public H.S. | 100.0 0 0
~ and drama. C ' ‘
140 Classes in history, literature | Private H.S. 58;3 41.7
.+ and art are among the best . oot
liked here. . Public H.S. ! 16.7 83.3 . | .01
-
- i
#1517 Students here are not Private H.5. | 62.5 37.5
- encouraged to take courses : o : ‘ 3
in_areas such as art, music: Public H.S. 72.2 .27.8 T4
or dramatics o R
152 Very few students here ever Private H.S. 83.3 16.7 ‘
listen to classical music. Public H.S. 61.1 38.9 .20
160 A student who is interested Privaté H.S. | 0 100.0
' in art or music is likely to : ,
~.,7  be regarded as a Tittle odd PubTic H.S.. 16.7 83.3 Jd4
by other students. . ‘
168 Very few students here would Private H.S. 79:2 . 20.8
- be interested in a field trip E :
to an art museum. _Public H.S. 88.9 na .67
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¥ "~ ?uClasses in history, literature and art are among

the best liked here."’

. -

The private high school was in general higher on.éstheticish g

-

measures than the public high school ‘but not significantix‘so.

Inte]]ectualism \

The 1temskre1ated to thekinteliectualism dimension of school
climates are summarized in tabie 26. Thgse are: itmes 1, 2,5, 6, ;
7, 8,10, 11, 12, 13, 15, 17, 18 19, 20] Except for items 6 7,

17 and 18, the school ciimates seem to be p051tive on the |
1nte11ectuaiism aspeé¥ x/ h
The four variables that produced statisticaily significant
results in the McDiil ang Rigsby study and which were therefore
retained by them for further analysis were the fo]iowing. Table
) item-5, 6,.15, and 20 Investigating sex‘differences
- perceiv1ng the re]ative 1nte11ectualism climate of schoo]s ,we find
statisticaiiy significant differences only ‘for the foiioW1ng two
Citems: . S o N
o ' 1, There is a lot of inferest‘here in learning for its
,»w’ . o oWh §ake,(rather than just fdr grades or graduation
credits. '(?;maies agreé with this" statement more than
v : ‘_do males). ' | r

L 2. Few students try hard to get on the honor voll. (Mhles

o . - agrgg/yjim/this statement’ Mbreﬂihan females).

.. --Therefore, females perceive their-school climates as: more
s * . DY . ' o .

- » > Ay
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1nteﬂectua‘|1y oriented .on these two d1mens1ons This 1:s true for
most of the other items measumng the 1nte1'lectuahsm d1mens1ons
of. school climates al though the tendenc1es therg are not
,stat1st1ca11y 'significant (sée table 27). -

A comparison between e]ementary and high. schoo] students produ- '

'ces five statistically significant results: (Table 28)

1. If a student thinks oyt a report carefully teachers will
‘give him a gobd grade, even if they don't agree with
. him. _ ‘ ’
2. 1t takes more than memg‘:rii?ng what is in the textbook to
- get an “A"‘ gréde in courses here. '(Elemen'tary sch‘ool'
students more in agréemtnt.) t "
3.. There is a lot of interé'ét here_in Tearning for its own
éa'kg rather than just for grides or for graduati’bn‘
credits. (‘E]iementary school students more in
agreement. ) | )
4. M’There évs not much emphasis by teachers .here on preparing
for col]ege. (Elementary stﬂebl students more in

agreemen t.)

L 5.,)Teachers here are rea]’ly skﬂ]fu] at getting students to

work to the limit of their ablhty, (Elementary school
students more in agreement.).

“Iteﬁ\ 4 1'5 really irrelevant for eleirtentary school students.” -

" High school students are the ones who are really invalved ‘in this

.question. ‘°0,themise it looks as if the e]e,men’tary schools are .

¢

7
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perceived as having more ef an\intelleetualism-oriented climate; -
~ Comparing private and public elementary schools on the“
intellectualism dimeﬁsions we found only two statistically signifi-
cant directions. ‘g” '
1. Few students try ha;e to get on the honor roll.
' (Public elementary school pupils agreed more,)

» 2. Teachers do nothing mo}e than repeat what's in the \

tex}booklin many classes here.

(Pué]ic e]ementafy school pupils agreed more.)
.This means thaththe private elementary school is highenfah the

intellectualism aspect of school climates and significantly so-as

‘ compared to the publ1c elementary school.

Statistically significant differences man1fested themse]ves

on two other dimensions of the 1nte11ectua]1sm aspect of schoo]

c11mates at the high school 1eve1. and when compar1sons were made
between private and public high schoo]s. |
1. Teachers do nothieg more;than repeat whet;s in the
textbook in many classes'here. (fhis was more true in
“ private high échoo}.) . |
2. ’ this school teachers do not adjust aésignments 'band
projects to the individua] student's interests. (This
was more trye in- the privaté high schools. ).~, “

Intellectualism seems to be more emphasized in the pub11c hlgh

school as .compared to the private high school. (Table 29). '

P
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. Sex Differences on Intellectualism Related Questions

(Percentage 6f Responses in Each Catego-ry)

\
s

School climate characteristics

-and biases.

Sex True -False P
131 If a student thinks our a report male 76.7 23.3
carefully teachers will give him | - .
a good grade, even if they . female 78.4 2.16 .95
don't agree with him.
142 There is a lot of interest here | "male | 51.2 48.8
. in learning for its own sake, N )
. rather than just for grades or female 77.1 . 22,9 01
for graduation credits. " ‘ ' ‘ ‘
146 Few students try hard to get male 69.8 30.2
on the honor roll. . female - 38.8 61.2 .005 /
148 Teachers do nothing more than male 48.8 51.2
repeat what's in the textbook : ‘
« ¢ in many classes here. female 40.8 59.2 7
'-]53 Most students® here don't do male 37.2 62.8
much reading. female 24.5 75.5J/ J7
154 At this school students are male 23.3 ‘76//-
"seldom encouraged to under- :
take independent projects. female 20.4 , 9t6 12
- 166 There is not much emphasis male 41.9 / 58.1
’ by teachers here on preparing .,
for college female 24./5/ 75.5 ] .12
159 Teachers here go'out of their male 72.1 '27.9
: way to try to liberate the 2 N
student from his prejudices “female 75.5 24.5 | .89
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/" TABLE 26 (Cont'd)
, v |
Sehod1 climate cﬁaractgristics ‘ Sex True . | False P
" 170 In this school teachers do . . male | .48.8 51.2
not adjust assignments and ‘ . :
projects to the individual female 36.7 63.3 .33
students' interests. I -
/ .
172 Teachers here are really - male '46.5 53.5
~ skillful at getting students . . )
to work to the limit. of female -| 59.2 40.8 31
. . their ability. ‘ ' BN s _—
;H . / ’ ' ' = ‘ }1‘
. 173 Students here are very much male 16.3 63.7%.
f aware of the competition to ’ ) . ‘
«C . get into college. female 20.8 79.2 J7
"’7:\4 I N . ) . B .
7
, ‘ //
. . J/ . .
/
. / "
]
. '
’f ¥
h “Jx
; i :
Yo . , s
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‘ TABLE 27
E]ementary/High School Differences on Intellectualism
Related ngstionsﬁ =
(Percentages of.Responseé in Each Category) «g@y?
School climate characterispics Level True ' Fg]se.' P
If a student thinks out a report| Elem. 69.2 30.8
carefully teachers will give him ' )
a good grade.even if they don't H.S. . 88.1 1.9 -.05
agree with him.
142 There i's a lot of interest here | Elem. 87.8 12.2
in learning for its own sake, »
rather than just for grades or H.S. 38.8 61.9 .002]_B
for graduation credits. ' o L
146 Few students try hard to get Elem 46.0 54.0
2 on the honor roll. H.S. 61.9. 38.1 .18
158 Teachers do nothing more than f~E1em. 52.0 .48.0
repeat what's in the textbook
in many classes here. H.S. 35.7 - 64.3 17
- 153 Most Students here don't do Elem, 38.0 62.0
much readigg. H.S. 21.4 78.6 .13
154 At this school students are Elem. 18.0 82.0
: seldom encouraged to undertake ' .
independent projects H.S. 26.2 73.8 - .48
156. There is not much emphasis by Elem. | 46.0 54.0
teachers here on preparing
+ for college. H.S. 16.7 83.3 .0005
159 ‘Feachers here go out of their Elem. 74.0 26.0
. way to try to liberate the ) .
~student from his prejudices H.S. 73.8 26.2 .82
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h '\.TABLE 27 (Cont'd) \
* [} - | . .o
Scfhool’ climate chapacteristicg; Level ' True |} False P
[ ' | : }
170 In th} school teachers do not Elem. 34.0 ,*\\ 66.0
. ‘ ‘ adjust assignments and projects |- - \ ) '
‘ ‘ to the individual studenté' H.S.. 52.4 | 47.6" a1
interests. : o
£ 172 Teachers here are really skill- | Elem. | ¥ 94.0 6.0
S A ful .at getting students .to. ‘ , :
A © work to the limit of then‘ H:S. 4.8 95.2 .0001
abili ty A . :
A " W
. 173 Students here are very much Elem. | 14,3 | 85.7 .
o aware of the competition to get , - o
. B into college. . H.S. 23.8 76.2 37

v
|
;
1

|
;
|
|
\
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TABLE 28

Private Elementary / Public E1ementary' School

Dyfferences oﬁ Questions Related to Intel)Jctualism

(Percentages of Responses Per Catydg:y),

School climaté.characteristic ‘ Elementary| True| False P
131 If a student thinks out a report [ Priv. elem| 63.2|36.8
carefully teachers will give him| -~ ‘
a good grade, even if they don't | Pub. elem. | 72.7} 27.3 .68
agree with him.” - : .
142 There is a lot of Jnte/r'est here Priv. elem.| 93.8] 6.3
in 1earn1ng for its own ‘sake,’ - : ’
rather than just,for grades or Pub. elem. | 84.8] 15.2 6
for graduat1on cred1ts . - . v
146 Few students try hard to get <1 Priv: elem.] 17.6| 18.4
on the honor roll. Pub. elem. 60.6 39.4 .009
148 Teachers do nothing more than ' Priv. elem 29.4| 70.6
repeat what's in the textbook ) . Y
in"many classes here. ; Pub. elem. 63.6] 36.4 .04
153 ‘Most students here don't do Priv. elem.| 41.2 58.8 ‘
much reading. - Pub. elem. 36.4 |-63.6 .98"
154 At th1s school students aré | Priv. elem.| #17.6 | 82.4 .
~ seldom encouraged to under- : . S
take independent proaects Pub. elem. 18.2 | 81.2 .73
156 There is not much emphas1s{f Priv. elem.| .41.2 | 58.8
by teachers here on preparing :
for college. ’ Pub. e]em.;4 48.5 | 57.5, .84
159 Teachers here go out of/their Priv. elem.| 82.4 |17.6
way to try to liberate the . ' . .
student from his prejudices Pub. elem. | 69.7 {30 3 .52
and biases. ‘

!!
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TABLE 28 (Cont'd)

‘ School‘cﬂimaté charactéristics - E1ementary True| False P.
170 In this school teachers do not | Priv. elem.| 47.1152.9
adjust assignments and proéects ’
to the individual students' Pub. elem. | 27.3]72.7 .27
interests. T ' - ' '
172 TEachen&PﬁEre are rea]]y sk111fu1 Priv. elem. | 88.2]11.8
at gettjng’students to work to ‘ )
the lim-t*af their ability. Pub. elem. 97.0} 3.0 .54
. i A o
173 . Students here are very much Priv. elem. | 18.8 |81.3
aware of the competition to ' "
get into college. Pub. elem. 12.1 |87.9 .82
e
- .
N~ M a LY
A ¢ ~ \
(
™~
.
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TABLE- 29

as

™ Private High School/Public Higb School D1fTerences

s

in Quest1ons Related to Intel]ectua113m

(Percentage of Responses per Category)

5
LR

School climate characteristics

High School True False
131 If a student thinks out a report| private, H.S. 93.7 8.3
- carefully teachers will give him|" : ’ :
a good grade, even if they don't| public H.S. 83.3 16.7 | *73
. agree with him..
142 There is a lot of interest here | private H.S. | 33.3| 66.7
in learning for .its own sake, . ‘
rather than just for grades or public HgS. 44,4 | 55.6 | .67
for graduation credits. ' T
146 Few students try hard to get private H.St ‘54,2 | 45.8 oo
‘on the horor roll. public H.S. | 72.2 | 27.8°| .3
148 Teachers do nothing more than private H.S. 50.0 | 50.0
repeat what's in the textbook . .
4in many classe§ here. pubiic H.S. ~16.7 83.3 | .05
153 Most -students here don't do ’ private H.S. '25.0 "75.0 Do
. much reading. ppb]it H.S. 16.7 83.3 .78
154 At this school students are k private H.S. 33.3 63.7
seldom encouraged to under- . -
~ take independent projects. {.pubtic H.S. 16.7 83.3 | .38
156 There is not much emphasis private H.S.. | 15.5 | "87.5 ,
. by teachers here on prepar1ng Co ' . v
for college. public H.s. 1.17.2.1 77.8 | .67
1%9 Teachers here go out of their way | private H.S. 79.2 20.8
to try to liberate the student 7:
66.7 .57

. from his prejudices and biases

public H.S.

33.3

—

A\
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« TABLE 29

(Cont'd) P

Vo

(

J

School climate charaxctéristics High School True
170 In this school teachers do not private H.S. 66.7 -
- adjust assignments ‘and projects | : ‘
to the individual students'. qpub]ic H.S. 33.3
interests. . . . ‘ . -
172 Teachars here are really skill- private H.S. 4.2
ful at getting students to s )
work to the 1imit of thelr"f q public H.S 5.6
ability. - o | T
173 Students heré are very much brivate H.5. | 116.3 | 83:3 )
' aware-of the competition to get " ' ¢
into coHege. public H.S. 33.3 |..66.7 .37

4
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Scientism

According. to McDi]i and Rigsby (1973) schools having a‘high
.positive score on this compoheﬁt’eXhibit a greater scientif;c -
emphasis than those with low scores. The three items used by |
McDill and Rigsby‘were~a]so used in nw. questiohnaire:

1. The teachers here ehcoyrage the students to take as

‘many-sc;Encé"courses as possible (T).

2. Many students here are planning careers in science (T).

3. in'this sohoo1, teachers do.not adjust assignments and

proaects to the 1nd1v1duaT student's 1nterests (F).

In general, thére is a, negat1ve perception of the sc1ent1sm

d1mens1ons of schoo] c11mates for the sample as a whole. (Table 30).

(=)
In part1cu1ar,on the quest1on whether the teachers encourage the

v

students to take as many science courses as- poss1b1e,88% of the.
samp1e fe]t that they do not do so Therefore I did not pursue

the ana'lys1s of th1s"'1 tem&hy further ,0n the remaining two items,
males are seeing more sc1ent1sm in the1n_schools on the question
%

"Many stud%pts here are planning ¢careers in sciencel as.opposed to

females. However on another &uestion "In this school teachers do

‘not adjust ass1gnments and proaects to the 1nd1v1dua1 student's

’ 1nterests" fema?es see their schoo]s as nnre 1nc11ned towards

s

f-“sc1ent1sm"° However the students may have_responded to the ‘ jjf‘

1nd1v1dua] based approach of the school rather than the genera]

impﬂ1catrons of such an approach to a sc1ent1sm or1entat1on

(Tab]e . , A , ,

w!
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TABLE 30

Scientism Related Questions:

General School Climates - OVera]l Description for Sample

P g = Rl LR T D=0 PPep =t ==Y

i School climate characteristics True . { False "Tendency towards"| ..

\ | {/- score

|

1. The teachers here encourige

the students to take as many 1M%(10) | - 88%(83)* | ' &,
science courses.as possibie. . .

2. Many students here are planning | -
, careers in-science. 51%(48) 48%(45)* | - b~

3. In this school, teachers do.
not adjust assignments and . T . :
projects to the individual 41%(39) .| . 59%(55) 4/-
student's interests. . :

-2

*One n% answer N ‘ ' -

- - ¢ . N
- . M . .
. L \'/ . .
' . - \ e «
.




TABLE 31

- s . S

Sex Differences on Scientism Related Questions =~~~ .

Percentages of Resﬁonée“per Category.", - ~
School climate characteristics _ Sex True False | P
1. Many studen{s here are planning male 69:8 130.2 '
careers in science. female .37.5 62.5 .004

[ - ; . . '

%

2: In this schoo], teachers do not

adjust assignments and proaects male: . 48.8 51.2
to the individual student s " ‘ _
interest . - female 36.7 63.3 . .33
A
2
i
. N ) ;-
. | .
. ' I
. o
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S ‘ TABLE 32~ ‘- ”
Elementary/High School Differences on Scientism -
. Related Questions )
.Percentage of Responses per Category’ :
e , . - . .
-~ School climate Gharacteristics Leve] ~ True False P
v - N * § L K
1. Many students here are planning elem. |- 30.6 69.4
careers’ in science,, ‘H.S.. * 78.6 21.4 .0001
2. 1In this schodl, teachers do not elem. 3.0 66.0 3 2
adjust assignments and projects. . | .
»to the individual student' < 1 H.S. - ¥ 52:4 47.6 A B )
- 1nterests. : o ' ,
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# TABLE 33 B
S -~ Private Elementary / Public Elementary Differences ?
. in Scientism Related Questlons N ‘
Percentages of Response per Categofy ;
- School climate characteristics Elementary |True .| False | P !

Priv. elem.|12.5 | 87.5

1. Many students here are ‘
Pub. elem. {39.4 60.6 11

’ * planning careers in science.

2. In this school, teachers do not’ Priv. elem. [47.1 : ,
adjust assignments and proaects Pub.-elem. {27.3 .| 72.7 27

to’ the 1nd1vidua] student's inte~
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" TABLE 34

Private High School / Public High Schoel differences '

in Scientfsm Related Questions

Percentage Responses per Category

»School climate characteristics High School True -|
1. Many étudgnts here are plénning Private H.S, 70.8 29.2
careers in science . : .Pub]ip H.S. 88.9 11.1 .30
2."In;this school, teachers do not | Private H.S.] 66.7 33.3
. adjust assignments and projects : . -
to the individual student's Public H.S. 33.3 . 66.7" .06
. interests. ' co : o
>y _
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High;sékoo] ztudents percejve their school c1ima£es more
sci&ntism or{ented and signiTitaht1y so agmcompared to é]éﬁéntary
scﬁool students. (Table 3?). There is no statistica11y4signficaﬁt‘
differeace between private and pub]ig elementary schools on the '
scientism climate although public schools tend more towards écientism
and have better equipped science labs. (Table 33). ‘
Public high schools are also more scientism qriented 1n'the1r-
clihates than private high schools and thié Fendency is stafistica]]y

sibnifiéant.' (Table 34)

!
i .

"School Climate and Threé Qutcomé Variables

I 'have examined s;hool climate differences in ;he’preceéding
péradraphs. 0iéferences do exist particularly between glementary
schools and high schools. In the following paragraphs I shall
eiamine the possible ‘implications of such differences in relation
to three questions: ‘ .

‘ 1. If you cou1d:be any of the things below, whjch one woy]d‘
you most want to be? (Q. 38) 4
2. If you could be remembered here at §choo1 for one of the
three thing§ bé&ow, which one would you want it to be?
Q. 77) ’ ’

3. My time in-the school has been filled with fun and excitement

..... unhappy (Q. 78)
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1f You Couldl be any of ‘the .Things Below, Which one Would You Most

Want to-be?
The students had.tHe fo]fowing choices in answering this
questioh: | . - .
1. Se]f-emb]oyed besinessman
’ .. Air]fne pi]ot:.
. .Meyor of a city
Nationally famous athiete

Automobile mechanic

High-school teacher

N OO P W N

. Elementary schoo] teacher.

f
' As 1nd1cated by the resu]ts reported in the .appendix, 20% opted
for self—emp1oyed businessman, 26% opted for natxonally famous
) ath]ete, 20% opted for elementary school teacher and 31% opted‘for'
<"qtﬁer" and mentioned the 1iberal professions such as lawyer, as
well as actress, scientist etc. Examining differences of choice
' along sex lines ‘I found statistically significant relationships

(Table 35). .
Males 1nd1cated a clear preference for self-employed businessman

‘ an&fath1ete options while females opted for e]ementary teachers and
<{/hi . other profess1ons,ma1n1y “nursing”. +This sample has a very trad1t1onal
- | and conventional profile in this respect. A\] the fema]es opted for
elementary schoo} teaching a1though they had the choice for high

school- teaching c]ear]y indicated.

Other ‘ L ’ o ‘
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Statistically significant differences were also obtained

when I compared e]ementary and high school pupil reeponses as:

indicated in Table 56:\'A high percentage of high school pupils’ ' h ;

opted for se]f—emp]oyed buéinessman as opposed to elementary

school pupils. A higher percentage of e]ementary school pupiTs

.opted for athlete and eIementary'school teacher than hdgh $chool pupils.

A hdgher percentage‘of high school pupi]s opted for "other"

profess1ons than did e]ementary schoo] pup11s There were no

stat1st1ca11y s1gn1f1cant d1fferences in this respect between

private and pub]ic schools

'+ If You Could be Remémbered Here at School for One of Three -

Things Below,. Which One would you Want.it te Be? (Q. 77)
The student had the following choices: |

1. Brilliant student : ; o
2.. AthTetic star \\// ' L o ' L

3. Most popu]ar student
The preferences went to "Most popu1ar student” as 51% Opted |
for this. Th1rty-one percent wanted to be remembered as Ath]etic
star“and only 18% wanted to be remembered as "Bri]]iant student".
 Statistically sign1f1cant differences emerged between males and
' females on this item as. 111ustrated£in table 37. ‘ '
. ~ Almost 50% of the males and the females still opted for the - .
' * "most popular student" opt1on However 21 é% females wanted

: \\ to' be remembered as "britliant" and another 21 6% wanted to be

N . /f<::). S
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j;' remembered as "athletic stars™. . On\the other hand 46.5% of males v
//iiﬁ ~w§pte§\to be remembered as athletic*stars.and only 4 male pupils '
~ R

it

9.3%) preferred to be remembered as brilliant pupils.

In this rESpect,no)stQtistica1ly sjgnif?cant differences weére

found between elementary and high school pupils nor were there sta-

tistically significant differences between- private and public

® schools.

oS

Feelings About Time in School

Twenty-seven pefcent‘of the sample described their ttme in .

school as "Fijled with fun and excitement, 44% opted for "Interesting

and filled with hard?work"; 23% thought their time in school was

“Fair]y.pleasant" while 5% described it as "Somewhat dull". One

studerit did not answer. this _question. (Q. 78'Appeﬁdix)g There

were - no statist1ca1]y s1gn1f1cant d1fferences between males and

i females but some d1fferences were observed between elementary and

3

high school level pup1Ts as detalled'on tab]e 38

Wﬂ;'-

Forty elght percent or almost half,ef the elementary school
students thought that their timé in schoo] was 1nterest1ng and -
filled with hard work. It ‘is interestﬁng to note _that a11 those .
who thought that their time in schoo1 was "Somewhat du11" were elemen-~
tary school students. There were no significant d1fferences )

between private and public schools on this item.

*
v B
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. seem to be too 1mportant to high'school students who are extreme]y

Summary

. both the pub11c and pr1vate sectors E]enentary schoo1 pup1ls, however,‘“

NG - - 128 -

" . - (
Summary of Important F1nd1ngs and Suggest1ons for

Further Research
s ‘:f

<

. . 5 Yy - ‘ L
¢ In chapters two and three, I have*described the results of the

-

o

questionnaire dealing wjth different aspects of school subcultures -
and schoo1'cljnatess The general conctusions will now be stated , -~

in terms of the'principle objectives of this research’project.

-
T N b T

Objective #1. = . . ' o
; Z

’ To describe school climates: soci 1, academic and other as defined ¢

.4

by Coleman (1957) and McDill and R1gsby (1973), more spec1f1ca]1y to ‘ 3 :
Eog

o 9

describe ‘the, existence of the educationa] - and 53c1a1 climates of .

‘school by us1ng the direct: and- systemat/L measures of a-number of T S
‘Sgobal yet specific d1mens1ons of these_c}1mates as deve1oped by McDi]] U :-‘f
and Rigsby (1973). e S

. .

It. has been>demohstrated (with the help tab1es)'throughout this

.prOJect that ‘social and educat1ona1 c11mates d 1nite1y do exist in

are more academ1ca1]y or1ented‘than are high sch001 §tudents In

'other words, ”br1111ance" or ranking high on the honor rol]" do not

soc1a1 conscious" and are 1nf1uenced by peer group pressures arid va1ues

.
Belong1ng to the "i n—crowd“ and therefore adher1ng to- 1ts lvsoc1ea11y




o -129 -

acceptable behdviors' and standards is more highly valued than __.. -

e

receiving an "A" grade on a c1asslassignment, -

Objective #2“

RS

b . . ¢
'To determine whether these direct measures of yarioqs:dimensdons

of'school'cldmates are on]y appliceble to high schod]s or 1f they)could

'Be applied to elementary schools as well. More spec1f1ca]1y, zﬁ'

describe the difference in sch001 curr1cu1a emphasis and in g:tra-

curricular and leisure act1v1ties at ‘the e1ementary and secondary

level as well as in the Jew1sh Day.SChoolgband thejbub11c schools in

re}at1on to academ1c and occupat1ona] aspirations.

~

Summary ‘ ‘ ‘ - .
| -1t has already been noted that elementary school students are
more eager to "do well" academ1ca11y than are h1gh schoo] students
Private elementa schoo] pupils seem somewhat more 1nterested
in their“schdbf:ork and the "acquisition of know]edge for its own
"sake", than do their/ﬁEETic elemehtary school counterparts. %This |
,nmy be due to the"fact'that‘the Jewish Day Elementary schooTs are
known to screen their. pup1ls in the primary grades. Those wha
are unab]e to cope with the pnessures of a tri- 11ngua1 (and in
some cases a quadri-lingual) curriculum are transferred (by the1r
parents) t0'e1ther secular pr1vate schoo]s or to schools in the

& v

pub11c system "As the pup1ls progress through the e]ementJF& Day

o

"School to the high school, the pressuresaof having to "do well‘or,"

\te
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else..." are 1essened and so the 1nterest and desire for excelling -
academically are not s1gn1f1cant1y dwfferent between the public and
private high school students. ’
--In the public high schoo],_sciencelis more' favored than it is -
in the private system. Labs inm the oub]Hc sector-are considered
to-be better equipped (perhnos due to more fonding)‘and science
materials in general more rea&i]y available to. the students. »

“

Objective #2a

s

Ave . there differences in expectat1ons between parents who send

the1r ch11dren to a Jewish Day Schoo1 and .those who send their

at the elementary and high s

.€hildren to a pubTic school Z:?’what are the differences, if afly,

ool level? -
Summary - ) ; - ' h 1b‘
ents send their chwldren to Jewish Day Schoo]s as opposed

¥1ety of reasons. Thrdugh observation and

schools for a va
d1sCussio' ‘with various groups of parents, I have noted that many
ch11dren are sent to the pr1vate sector to learn about "trad1t1on

and heritage". 1i‘:,mi”'1mpmr'i:ance of religion per se is mininm] S1nce,
as has been ment1ongd in Chapter 1, Jew1sh Day Schools fo11ow the
dame secular curﬁicuﬁum as ‘the public sector, most parents who send
the®r children to the pr}vate schools want to acquaint them with
the1r Judaic background %n&'the‘Hebrew 1anguage.

ro S

S ;
‘ !
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Some parents send their children to Jéwish Day Schaals begéusé
it is “fashionable" to do so and not because of any specific or
general desires for them to Tearn about thei? dudaic pas&.

Still others say that they send their children to prfvaté day-
schoo]s'beéause of the confusion and insfabf]ity in the public
schools. _They believe that their children wil]'receivg a "betfér" X

education in private schools.

0bJect1ve #Zb -

Are peer group 1nf1uences and compet1t1veness more v1s1bIe in

either system_gnd,1s it true that these w11l‘be more‘1mportant at

the high sphoolv1eve1-than af,the e]eméntary level?

‘Summarx R \

Peer groups arg’gmtremely,1mportant to the maJor1ty of students
in both systems at the elementary and}high school 1evels, a1though
' peer group pressures appear to be more-'visible in the high schools.

"Having” or "getting" the car, being a.leader in extra-cufricular

activities, and having money and sharp clothes are things that .are

considered important by many high schoolers. Having a good

seputation is considered highly important at both levels.
\ — .

Competitiveness fbr grades and for entry into college "is much

more wisible in the high schools than it is in the elementary schools,.

although e1emenpar¥ students take the academics of schoolihg more

T e e et e ‘ Y ‘
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)
7

seriously than do the high school students. Secondary etudents, be&ause‘
of their need to make decisions about their“future plans, are more
aware of the compet1t1on surround1ng them than are e]ementary students

.

who know that decis1ons about their future educational and career
p]ans are still. in the background
Objective #2¢

'Is the student pressured more in the Jewish Day School or the

>~ public school to adopt higher levels of academic and occupational

aspirations and is there similar pressure at the elementary schogl

level as at the high school level?

Summary . : -
| It has already been mentioned that beqauée of the "screening
‘process" in the Elementary Jewish’ Day Schools, it appears that the

students in these schools are more pressured to do well academically "
. . q

";han are the students in the public e1ementary schools. There 1s

_Jwtt]e dwfference, however, in the pressure stugents feel in the
h1gh‘schools in,e1£ﬁér~the private or pub]ie system. Perhaps this
is due to the fact that the students attending the Jewfsh Day Hidh

’4Schools are accustomed only to this system, and so feel "pressure"

no d1fferent from their public high school counterparts
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Objective #3

To focus on a 'search for the sources of school c]fmate effects
by considering factors which earlier research and spegu!ative‘
writihg; Have suggestéd are important in accounting for the
"vaniation; in the academic output 6f High schdols: community
chfraétekistics; ;hd formal 6rganizationé] properties of the school.
Summdry . '

'The'communiéy in this research project has been chosen because

of its homogeneity. Its-characteristics are relatively constant Yo

“yithvrespect to religion;, socioeconomic status and social backgrqund. f
U We arf dealing with studenFs who come from middle to upper class
families {90% or higher of whicﬁ afe Je;ish); whose parents are
educated - many are professionals (doctors, lawyers, brofessors, e;p.),
-businessmen or skif]ed workers;?and where education is‘high1y va]ued
and respected.‘ THeNdifference, therefore, between the students,
their values, their academic output and their'occupational aspirations
is not és great, whether they attend the ﬁrivate or public school
system, as it might be in a more heterogeneous community. Further
studies, therefore, should be designed to examine the effects of

. public versus private schooling.in a heterogeneous type of setting.

~
&

A}
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"1 thinl; yqu will find the questions, igferesting to answer. Try;(

' go through the questionnaire quickly, without spending too much

= - 141 -
. , y '+ SCHEDULE NO.

N ¥

G QUESTIONNAIRE

[

~

-» . ’ .
V STUDY OF SCHOOL EDUCATIONAL CLIMATES

*

4

This questionnaire is part of a study being carried out in schools

1

as part of my M.A. Thesis requirements in Educational Studies at

’

Concordia University. The main purpose of the questionnaire is to

"learn.about the interests and atti tudes of high school and elementary

school students in various kinds of school situations.

\

(]

time on aﬁy single question. * Answer the,duestions in order, without
skipping. } . : " . P

»

Feel free 'to answer exactly thé“Way you. feel, for no one in this

school will ever see the 3n§y4ers". This is a CON'FIDENTIAL \quesfionna’ire.

a

" REMEMBER: Th,ijsj is a questionnaire and not ‘a test. .There aré no “

right or wrong aswérs. Please answer ‘exactly the way you feel.

7~

¢
!

-

‘ T e o -
THANK YOU FOR YOUR HELP = ™~

1] . . .
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