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This thesis was designed to examine the pre-C.A. qualifi-
»

''‘cation programmes.of the Order of Chartered Accountants of

Quebec and the Institute of Chartered Accountants of Ontario

énd the probléms involved in educat&ng aécauntants. A compara-
tive study was made of the dlfiergﬁt educatlonal approaches

and methods of academic preparatron of each province as well

as the role of. the universities, the rolekof"the order/institute
and the role of the C. A. firms. Tue 1978 and 1979 Uniﬁprm Final
Examlnatlon results of "first-time" wrlters were analyzed and
compared. ' The historical background and general organlzatlonal

structure of the profession in Canada was also rev1ewed

The educational problems related to curriculum development,

examination content, staffing of universitj departments of
accouutancy and the establishment of a proper mix between aca-
demic training and practical experience we;e discussed and
#&amined. ‘

/ Our study showed that’ although the educational approaches
differed substantially between the two provinces with Quebec‘w
requiring no practiqal-trainiﬁg:in a C.A.‘office by compaui;pn
with Ontario, an analysis of the 1978 and 1979 Uniform Final
Examination results of “figst—time“ writers with aluniversity
degree showeé only a .2%-differential. It would appéar that

. . . /
the practicum does not contribute anything towards the training

. , N ]
of accountants as far as this can be tested by the UFE.
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*When T started work on thls paper it’
was goiny to be very factual and analytic.
. It has turned out to be very personal and
e ' "impressioni'stic. As I look back over the
. - ' . gestation period for.this paper two po;nts
stand out above all others. The first is

tHat tHere is a dearth of facts. Hard data

reldting. to account;ng education is almost

. non-existént in @ubllcly available form.

) . The second point is that there has been :
. . and continued to be a dearth of personal /
committment to accoun ing educatlon." Y

[

) ‘ So wrote Prof. Danlel McDonald of Simon Fraser

J v
. B o

’Unlverslty in his lntroductlon to a paper entltled "Accountan\
- . Education in Canada: An Evaluatlon dellverec at a plenary~
session of the May 1979 Aﬁnual Conference-of The Caaadian
Academic Accounting Assoc1atlon held in Saskatoon, Saskatchewan.

In November of that same year the Canadian f

Institute of Chartexed Accountants (CICA) "held a "Symposium
on Education and the Prdfe551onal Accoun;ant" in Toronto,
Ontario. Three general themes emerged in the Symposium that

/ .
transcended specific suggestions for‘actlon. The first was g

' )

that the problems the accounting profession and universities

- face are severe and there is,'not unnaturally, a great deal

of impatience to get on with solving them. The seconc had to

do with the attitedinal problems affecting&thelrelationships,
. between the éécfession'and the universities. The third theme,
,which was raised by several speakere, concerned the general
paucity of data upon waich the érofeesion could base its

@
educational decisions. The Symposium papers contain a clear’

’ ¥
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* consensus that much more effort would have to be put to.

gatheriné data, analyzipg‘it and'keeping it current. /<
| During the Symposium, severél.eduéational‘
. *’al%ernatives were raised, including vdfious concepts of
. proféssional schools of accounting, professicn-run éducag}on
p:ogrammesJand cg-operatiVe efforts among accounting firms.
Although no consensus was reached, it was clearly understood

that consideration of them was both véry complex and most

timély..

3
- In 1978, after-avtwo-yean study, the Ontario
Institute's Speci§l.C0ﬂ?ittee‘on Educaﬁional Planning
+'* recommended some revisions to an education system it found
_to be basica%ly.sound. The Quebec Order has been carrying'
out éitgnsive discussions with the ‘universities. Similar

stuéies are beiné carried out by the Atlantic Provinces

—— Association of Chartered Accountants, the Alberta Institute

‘and the British Columbia Institute. Unfortunately, no' attempt
: : P {
has been made to focus these individual provincial efforts:-

v

. . on a national sdlution\which‘the provinces could implement

or not, as is their right, since education is a provincial

[}
~r -

- prerogative.

This thesis will examine the "CA Programme"”

in Quebec and Ontario.: A comparative study will be made of
N ¢ . .

the educational approach and method of acadenic preparation

. . of the Order of Chartered Accountatits of Quebec

and the Institute of Chartered Accountants of Ontafio.

. .
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. Included will bé the role of the universities, the role of the

" 6rder and institute and the role of the CA firms.

We will also loock at an analysis’ and comparison of
‘the 1979 Uniform Final E&ammnatlon results of "first-time"
writers. A similar analysis énd'comparison will be made over
the past‘three years. Tpe major objective, hoﬁever, will be to
examine the problems invo;véd in the process of educating public
accountagts. \

The paper will be divided into flVE distinctive

categories or chapters:

{

" 1) Historical Background which will include the general’

organizational structure of the profession in Canada;:

- 2) Analysis of the Data;

3) The Educat;onal Approach of the Quebec Order and the
Ontario Instltute, . ,

4) The Problems of Educating Accountants;

5) Conclusion -

-~
‘However, it should be pointed out, &t the outset,

“that there are limitations to the scope of this study. The

first and most impértant one is the dearth of data regarding

" the candidates writing the Uniform Final Examinations. Their

' ; " . .
academic -history, age, employment backgrounds and environmental

.

upbringing is unavailable. Obviously, each could have some
«

. impact on the final results. Another limitation is the lack

of information on the calibre of the faculty involved. A third

limitation is that there is no readily avd&ilable data on the

depth level of the topics covered in undergr;duate and graduate
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_still have some value.

o

level courses. Therefore in'our comparisons and analyses,

- I

it will be assumed .that ﬁhe wvriters have ;imilar backgrounds,

" equivalent f%ﬁulty and have taken.courses of equal depth.

4

Although thg sources of informaﬁion are very

. limited and "hard data" almost non existent, this study will

N

~

Besides comparing the two distinctive

. . R .
educational approaches, the analysés will tell us, based on

cettain limitations, if the educational approach has any

. - . LA '
impact 6n the results of "first-time" writers., It should

also tell us if the new~Gradua£e Digloma P giam in Public
Accountangf’in Quebec has improved the Uniform Final
Examination results. ‘ * . ’

— . As stated earlier, the objective of this thesis
will be to highlight the major "educatipnal" problems involved
in the prg—CA qualification programme. Problems related  to

devising an examina£ion to test the capacity to theorize‘apd
the abi}ity‘to practice; developing a relevant curriculum for
the creation of 'successfui' practitioners; attractipg and

retaining staff of tﬁe higﬁest;quality: establishing a propgr'
'mix' between acadé}ic training and practical experience will

be discussed '‘and examined. .

A
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CHAPTER 2 HISTORICAL BACKGROUND

Last year markéd the centennial year of
professional accountancy in Canada.

*The honour of :-being the first formal
association of accountants in Canada and,

.- for that matter, in North America, belongs

. to the Association of Accountants in Montreal.
This group held its founding meeting on June 11,
1879 and received its charter from the Quebec
Legislature on July 24, 1880. Closely behind
was the Institute of Accountants and Adjustors
of Canada, which first met on November 11, 1879
and, after some difficulty, was incorporated as
the Institute of Accountants of the Province.of
Ontario on February 1, 1883". (1)

g Like all learned  professional organizations,
both groups immediately set out to restrict entrance to their
profession and protectzthe public by ensuring that all members
had sufficient competence and knowledge. A8

In Canada, under the terms of the British North
America Act, education is at all levels a provincial responsi-
bility. Each provirice has the right and the obligation to
educate and examine its own #esidents and to set standards for
academic qualification. This, naturally, applies to

professional education as well as to general education. Just

as each province has guarded the rights of its jurisdiction,

so has each provincial institute jealously gquarded and retained

its educational pérogative. Not surprisingly, each tackled
L : ’
the educational problem in its own way.

4 There are now 12 independent Chartered Accoun-

" tants organizations in Canada (2) which, with the Institute of

JPVSRarS
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Chartered Accountants of Bermuda as an'‘affiliate member, woxk
together under the umbrella of the Canadian Institute of

‘Chartered Accountants (CICA).
"The Canadian Institute pf Chartered Accountants .
does not.grant the C.A. designation, nor does

-it have any direct responsibility for establish-

ing the syllabus for the Uniform Final ¥xamination,
setting questions, marking papers, approving

results or admitting new members. A C.A. becomes

a member of the CICA only through membershlp in 4
prov;hcial institute". (3).

'The CICA was orlglnally anorporated by a federal
charter on May 12, 1902 as the Dominion Association of Chartered
Accountants (DACA) . In 1951, the name was éhatged to the
Canadlan Institute of Chartered Accountants (CIGA) but, the
duties and apthorlty remained as defined in the orlglnal
documents (4):

One of the major duties of the CICA is "to secure

the edoption by Provincial Societies of uniform standards of

examination and membership” (4-c.). This was:'finally accomplished

. in 1939 when all the existing provincial institutions agreed to
co—-operate in setting an annual Uniform Final Examlnatlon for

all C.A. candidate§ across Canada...These Uniform Final

[ \ .
Exanminations (OFE) are now written simultaneously in almost

every major city of every probince usually during the third
end/or fourth week of September. . They consist of 4 four-hour v

examinations having a total value of 400 marks with 240 required

* .

RN

I

to pass.
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‘ It is jfnteresting 'td note that since 1939

'

a..'Ll' students have been required to take the same examinati::;ris

to qualify for their C.A. designation. ,Héwever, since
. P . ‘
education is a proyincial responsiblity, there are considerable 4

~

dif'fe:ehces between %he various provinces' approaches.) to Ehe

‘ accounting educational pyeparation for these exams. 'Not only

N ’t':‘as each province .approached the education of accountants in
its own way, but each univ\ersity in each province seems to t;ave L 4
its own unique approach, |

The provinciai institutes co-operate in setting

A and: administerding the _Unifonn’Final 3Examination through. the
Inter~-Provincial Eciucation Comiétee (E’gEC) and two IPEC sub- (
committees, the Bda'zrd .of Exammers and the Syllabus Sub-

. committee. ‘} The fd).lcwing diagran outlines the ;elatiox;ships
amcné ti:ese“ committees: - . '

)

: Provincial Institutes Lo :
® . . T ’ ’ o
IPEC '

e
) [ X ¢
e K ‘ = .
.

Board of E';:aminers

. Syllabus Shh%qnﬁnittee _
' . '\ ' s
The CICA, as a mational body, has no authority

o

@
s #

'

over educational policy. This.is the domain of the provincial

institutes. In order to ensure this autonomy, avoid regional

. o % .
bias and glarantee equitable treatment of all candidates, IPEC was y
o b . . . , . i .- . A ‘ A

>
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"established. It is the committee at.which all pre-qualifica-

@

- ¥ - ; N ) -
tion educational matters of common concern are discussed and

L 4

voted upon by the EEIegates represenﬁihg all the provincial -

”

institutes. All decisions taken by IPEC must be unanxmous.

The Board of Examiners was set up for the
spec;flc purpose of administering the Uniform analigxamdnation
on behalf of the institutes in accordance .with the policies
set by IPEC. Members of this Board are appointed directly by
the*provincial institutes witﬂ the exception of the Chairman
and one Frenchrspeakmng member who are appOLnted by fPEC. 'S

' Th Syllabus Sub-commlttee is charged Wlth the
responsxbxllty of reviewxng the UFE Syllabus and recommending

to IPEC ghy changes lt cons;ders approprlate.

Because education is'a provincial matter, the ' -

. . iy
institutes have the exclusmve responsibility for the students'

. actual preparatlon for the examinations. - I; is their prime

responsibility for ascertaining that all their candidates for

»

the UFE have been examined previously on each cf the syllabus

topics either at the grcvinciél‘inEtitupes_ieVel or within the

universities. - L . L | ' L
The academi 'procedures presently, in use by .

the anglophone sector in Quebec dlffer very substantlally from

those in Ontarlo.

1lthough the currxcula and course content in

.both adequatel cover the requ;rements of, the UFE Syllqpus, the

method oﬁ;s’udies; topic emphasis,: academic responsxblllty and |

-

control are at variance with one another.

sk P & et i o e
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"The syllabus sets forth the level and ’ ’\?\\K
* breadth of' knowledge required of candidates RN
* seeking admission to the provinc1al institutes / - 1
.. order of chartered accountants in Canada and
- Bermuda® (6 ) . ’

The main objective of the UFE is to ascertain

candidates.possess the'professional knowledge and ‘i
comp ence requlred in order to practise public accountlng. ‘ ,
~They are expected to demonstrate their facillty with written X

communication and their ability to: : .
N/

a) ‘apply accohnting‘and auditing skills; < I

b) analyze sztuatlons, define problems and 1deﬁt1fy related.
issues

[ A

.o , , {
c) _\develop and evaluate alternatives; _ : \

{,d) exergise judgement in applying the skllls of a professxonal
-' accountant; and L

*

b b it

é)‘“kgep abreast of current literature in financiél accéunting
and auditing drawn from the sources listed in the''syllabus.

The UFE Syllabus (see Appeﬂdix A) provides a

)
framework for the Board of Examiners and a guide for tHose

concerned with the development of sdltable courses of instruction.

It also informs the students of those areas in whlch they can

expect to be ex?mined. ‘ ) - .
¢ - - ' ' b

-Each of the six sections of the Syllabus'are

leldEd ;nto distinct areas contalnlng;subsecﬁions and subdivisions. .
L)

The Syllabus then indicates the levels of knowledge required for -

each of these subd1v1510ns. Categories one, two and three are

bow

used to ;ndlcate the breadth and depth 6% knowledge expected,




The Uniform Final Examidation consists of
4~four hour pa:pérs totalling 400 marksand con\t:aining 3 ‘
categories of quesfions. The "comprehensive question” is >
usually l-four paper ranging from 80 to 100 marks. It is‘

a major. problem situation embracing several of the syllabus
sections. The gandidates are expected to idéntify the central
issues, evaluate the infpfmation and rec0g£iz; the spsgific

‘ application of accounting concepts and }nformation'in solving
businéss;probleﬁs. The ”mqlti—subject questions" range from
130 to 200 marks and cover at 1;;st two syllabus sections. ‘
‘Unlike the comprehensive‘question,’irrelevant information is
ﬁot included to thg sﬁme extent. The requiréments are more
specific and -the candigate is again required to apply accqunting
concepts £o s?iying business'pro§lems. The ”single—sgbjec;
questions” have a.yalue.of between 100 and 150 marks and are
limited to one syllabué sgction with no irrélevant'information
and highly directed requirements. )

It should also be noted that between 60 and 80
marks dre devoted to current &iéerature topiés drawn f;om sources
published within 24 mo prior to the examinatioen date.

SRR What is equally important to note is that both~

. the‘ccmprehénsive and multi-subject questions "seek to test
professional judqement'and both measure the integration of
knéwIedge learned within a variety of subﬁect areas -and/or
through relevant pfhctical ekéeriehce“(?). Theée éué;tions

' range between 210 and 30Q marks. The "comprehensive questibn“

f; a simulated real life situation intended to test/the

¢ e A i o
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candidate’s ability to solve a practical unstructured .

- problem situation. The candidate is therefore requrred to:.

a) apply dlagnostlc skills to identify problem areas withln
. a context of complex inéerrationships;
b) apply judgemEnt in esrablishing prioriéiee;
cf organlze and analyze quantrties of data;
d) prepare a logical, consistent and coherent report wrth
meaningful recommendations~and/or conclusions where ' L

. s
appropriate. , . . y

© The UFE candidate must have a varying degree of
knowledge of~éinancial Accounting and Reporting, Audiginq and»
Professional Practice, Managerial Accounting and Control;

Finance, Taxation and Electronic Data Processing. He must also
have an in—deptﬁ knowledge of the accounting and Auditing
Arecommeﬁdations‘of the CICA Handbook as well as being "au courant”
with the current literature and have a“sufficient background in-
Law, Econopics, The Management‘Process and Statistics. Other
requrrements include.diagnostic skills, orgaoizarional and
analytioal abilities as well as being capable of making judgemental
decisions and 501ving problems. . ‘

As stated earlier,.educatron is a provincial
responsibility.. This thesis will. eiamine the educational approach,
currlculum and method of preparatlon for the UFE of the Order of
Chartered Accountants~of Quebec and the Instltute of Chartered

Accountants of Quebec and the Institute of Chartered Accguntants

of Ontario. Each tdckled them in therr own way in the past ang the'

e
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] academic pxoceduraé in usé;by the anglophone sector in Québec

differ very substantially from those of Ontario.

»
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1 ) % '
. - »3
» \ ¢
v { ‘
{ ' .
CHAPTER 3 . ) THE QUEBEC AND ONTARIO APPROACHES

! "The (Quebec) prOfESSlon left determlnatlon

of the curriculum completely to the univer- .-
sities; little attempt was made. to

coordinate university and on-the-job tralnlng,

oo few financial resourceswere committed by .

'either the universities or the profession;
and...monitoring systems set up by the insti-
tutes/order Broke down after only a few years.

(8] )

'Central to qualification for the CA designation

o

N

is the examination. This has,beeh the cage almost f}om the
beginning o%rthe érofes?ion although: the UFE only became a
reality in 1939. "Successful ceméletion of the final exdminee
tion, plus formal-electien te membership in an institute,' |
entitleq the candidate to a'cert%ficate éermitting hiqhtand .

eventually her} to...use 'chartered accountant' after his name.” (9)

@ Y . . .
’ \
LY

At the outset\etudents in Quebec were expected

own. However, before too long the need for a more'etructured

v

educational format became apparent. .

. . ° ¢
In 1918, an agreement was regched with4McGill _

. University (10) by which students would bé granted. mi,bershlp

v

in the Assoc1atlon if they were over 21 had completed three
years of courses at the school, had served as clerks during
this time and for the 12 subsequent months'in the office of a

member of the Association and passed the final examination. (1l1)

»

' This'was later modified to require a Bachelor of Commerce

° *®
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‘ courses. ‘ S .

3 st about the same time, a parallel program

deéeloped at McGill "whereby a student could gualify to

write.his,final examination by attending night courses
exclusively-and,Senvibga longer apprenticeship period (five
years by 1935) .2 (12) This was an evening school for high'

l school graduates. - Ir 1940, this evenrng program was formallzed

' in a new contract which made it obllgatory for students entering
the profession directly from high school to take a five year
‘evening course supplemented by an equallterm of apprentice-
éhlp in a Chartered Accountant s offlce. (15)

Durlng the 1960'5, specral accelerated evenrng\\\

courses ‘were establlshed to attract university graduates from,

‘ non-bommerce dlsc1pllnes.

[}
3

unlversrty in Quebec recognlzed to offer’ preparatory courses‘
for the Chartered Accountant' s exam. Students, upon graduating\\
'_ from Sir:George Wlllramsy Loyola and BlShQP s unrversrtres,
had to take thelr qualifying courses-at MCGlll. Srmilarly,
.hrgh.school graduates entering the parallel evenang program
also had to ttend McGill Unrversrty ) ‘ B
| i\In 1977, the Order of Chartered Accountants of
Quebec (14) approved the Graduate’ Diploma Program in Accountrngl

/
at Concordra Uglversity During that'same year the ‘Bureau ‘of .

the Order (15) changed the educatronal format for the UFE.

. degree plus a, two year perlod of more advanced evenlng o -

UntJ.l 1977 McGill was the only anglophone .
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. It also changed the adnission requirements. : ,
" An lndlvxdual seeking membershlp in the .

R "ordre des comptables agréés du Québec" must now meet the

following requirements:’

1. possess;on of a unxvarsxty degree from a recognlzed
! institution .

2. possession of a Graduate Diploma.in Public Accountancy
3. passing of the Unlform Final Examinations

3

4. completlon of an artlcllng perlod with a firm of
chartered accountants which is registered with the Orxdre
“, 5. have a working knowledge of French a |
6. Dbe a Canadian citizen or have landed immigrgnt status.
- - In the “anglophone sector only McGill and

"Concordia universities have a 'Graduate Diploma in~Pﬁblic

L o Accounianpy' program. Although both prégrammes are simila;

v 13

- . in the courses and their content, McGill's program is

aamihistered‘by‘the Centre For Continuing Education and the

‘S~‘\‘ Faculty of Graduate .Studies while the one at Concordia is' the -

responéibility.of thé'Départment of Accountancy'and the o
. Faculty of Graﬁu;te Stﬁdies. Each has eight advanced courses'
~, of one semester in computer audltlng, managerlal account;ng,
'.. ' taxation, financial accounting theory, specialized topics in

- ?‘ .
and an accounting case course. They both offer, as a joigt

venture, a C.A. Examination Prep Séhool in mid-August which

O

)

runs for three weeks. It is an intensive UFE review program '

[ -

which is. optional, but highly recommended.

-
-

accounting, . corporate an&,bankr?ptcy law, specia¥ized auditing

N e ‘”i“‘"‘.“:;,.;w* ‘mﬁ«- ™
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As stated earlxer, the Quebec Order had left the determinatinn

of thg currlcuiﬁﬁ comple;ely to the universities. It literally
handed 6ve£ the UFE Syliabus and left them to structure the
courses. Its input had been minimal, being prlmarlly concerned
with the UFE pass/?all results. The policy has .consistently

been to leave the pre-c A. quallflcatLOn education to the

- universities. From the very beglnnlng, the courses were struc-

tured and given by the institutions. Unlike some of the other
prov1nces where qualification courses were given by the insti-
tutes, Quebec firmly belleggé that the universities were better
equipped, better qualified and better organized to prepare the
candidates. ' !

however, today, the Education Committee of the Order is

equally concerned with both the overall educational approach -

-

and the curriculum content. This is due, in large measure, to
the passing, in 1973, of the Professional Code. Section 178 of

" the Code established a formal structure for the preparation of

5

candidates:
? '
* "The Lieutenant-Governor in Counail,
after consultation with.the Office, the
Council of Universities, the teaching
establishments and the corporation
concerned, may, by regulation:

a) determine which diplomas issued e
by the teaching establishments he
indicates give access to @ permit on . .
a specialist's certificate; -

b) fix the terms and conditions of
cooperation by the corporation with

. the authorities of 'the teaching esta-

blishments in the Province of Quebec
contemplated in subparagraph (a), par-
ticularly in preparing curricula.leading

\,
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to diplomas giving access to a permit .
or a specialist’'s certificate and in
preparing examinations or any other

' means of evaluating the person's pur-
suing such studies."

The intent of Se¢tion 178 is quite clear. As in the

. //’f;;;;) the uniyefsities, and not the QOrder, have-the respon-

sibility for training the candidates. They will, henceforth;
have .to grant a "diploma" in recognition of satisfactory ‘
completion of tﬁe‘ program of studies. .However, the univer-q

sities must now "cooperate" with the Order in determining

the curriculum and the evaluation process. It is now a joint

resppnsibility of the Education CSmmittee and representatives

" of the institutions.

In an effort to aid the universities in their planning,
, ; ,

the Order proposed the. following criteria for ‘the evalu;tion

of such programs: .
*1) The program is defined as comprising
a framework of subjects in accoun-
ting and business administration at
< the undergradugte level, completed by
" advanced courses of a professional
nature at the post~graduate level,
; - the entire program corresponding to
\ ‘ the standards of professional knowledge
and competenqs set by the Order.

2) It will be a significant factor in the
assessment of a program designed to ,
prepare students for the C.A. Final ’
Examination if the student body at the

. post-graduate level is composed mainly
vy . of .candidates for the profession and
'the majority of the teaching staff are
members of the profession.™ (16)




This new diploma program, called the Graduate Diplbma )
in Public”Accopntancyh has given Quebec the most structured.
pre~C.A. qualification program in Canada. Although the orga-
nization looks very good, the mOnitoriqg’system leaves much
to be desired. The responsibility for meeting the require-
ments for the Syllabus lies with the individual faculty member
teaching a particular course. The body-qf;knowledge in
accounting has increased very subst;ntially dunipg the past
decade. If the teacher is not "au couranf" Qi h\the latest
e
pronouncements ahd current'liter;ture, the candidate may not
'be prépgrly preparéa. (17) Although IPEC anélyzes the B
results byvprovinces and univeréities, it i% qifficult'to
actually pinpoint the cause of the poorer resulﬁs. hetgnly
recourse available to the Order is to withdraw its appruyal
of a particular program. Their students would then have to
obtain the dipioma at another universiti. -

However, the Graduate Diploma‘;}ogram does have many
advaAtages. The quality of thenstudent body can be assured.
The admission standards require demonstrated ability in/acéoun—
ting.at the undergraduéte level as well an obvious interest
in the field. ?hé type of faculty attracted to such a pro-
fessional program would obviously be interested in it and
desirous of interacting with it. This not only benefits the
program, bug the 'students and £he professioh as well. Similarly,

the inteﬁgction between the Order and the universities could

only enhance the statu ‘re of the profession.
\ .
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and Ontario Business College with the institute (18)

It is interesting to note that Section 178 of the

'
*
Professionpl Code has become the vehicle through whic¢h the

Order substantially upgraded the qualificatiéns for the UFE.

Unlike the other provinces, each potential C.A. must now

have a Graduate Diploma in Public Accountancy before being
.. *

. ' . 0 .
permitted to sit for the exams. The tent, 5f course, is
{

to have these proéiamgﬂidenticdl in ‘pﬁfﬁfé and content
in all the Angiophéne and Francophdﬁé/;nivérsities in th;;
province. ;

- | , | Y

3' Ontario followed an entirely diffgrent route

for the education of its students. Initially it held requlax

meetings at which papers were read and textbooks were °

colleges were all headed by CA's and were permitted/to provide
acéountiﬁg ¢ourses and give the preliminary e ination. At
about the same time a student’'s association was formed and it

’

organized lectures to assist its members through the examina-

tions. O .

-
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4 [:]
"Much of pre-CA qualification education
was turned over to the universities almost
a decade ago, dfter the profession agreed
. that its relia on correspondenice courses .
~ - was inadequate both for training and :
. attracting good students" (19) , -

o ©

> =

. ,
v : . ¢ e -
. s P
' -
e : .

Finally, in 1921, the institute, in collaboration

with Queeh's Un}versity at Kingstoﬁ,GOnta:io, set up a three
- yg£> correspondence .course program that students were required
. ¢

to complete before sitting for the examination. Eventually,

these courses were extended to a five-year program similar to

the five year evening program at‘ﬁcGil;‘ ‘Students had to be

high school graduates servé 'a‘five-year indentureship

while taking,the corres nce courses(;ﬂ).. They proved
moét effective for thf nekt 43 yeérs, In 1964, they were
- however, deemed inadeguate to meet the increasinguﬁody of
.knowledge and the UFE Syllabus'reunyéﬁ;;§§> As a result, ‘

institutegsponsored summer schools were held at six Ontario

universities to replace some of the correspond fnce. courses.

o .
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~ With thé belief that "face-to-fage instruction by way
‘st degréé credit lecture courses. is preferable to the cqu'
;espdndenée approady” (21), the instﬁtute revised and ué-
gra?ed*ité educational program in 1970. ‘The‘increasiné .
'body of'knowledge, the'pontinuousiy changing income tax

* rules é%d.regulatioﬁs ahd the new légal and professional

reéponsibilities of the pubiﬁénachuntant required the

instant feedback and dialogue of a teacher who is up-to-
‘ . : . \ ? ' ' ’
date’ on his- current literxature, pronouncements and regula-

tions. Regardless of how well pfepared‘the co;repondence
courses were, uniyersity lectures would be more beneficial
4 .

to the candidate from a preparation point of view. .

’ Beforé-being'granted permission to write the UFﬁ, the

*

~
student must, now, satisfactorily complete the following

educational programme. \ "
) . ' L - ) \ -

~ o

.+ -’1) A staff training programme - this is an Institute-
o sponsored staff training course to be taken within
. nine months of registration date. It is offered .
' at least ten times a year the Ontirio Asscciation-

St and consists of 35 hours of\classroom time during

five consecutive days. '

" 2) The semester hour requirement - the formal instruc-
. ' tion requirement based upon 45 semester hours of
instruction of university degree credit courses (22), °

Y, o




3) The school of accountancy-concentrates on areas of

+ advanced auditing, professional practise, advanced ',

and specialized accounting and taxation. To be
eligible to attend the school, the student must
have completed all the prescribed semester hour
requirements and be eligible to write the UFE in.
the sdme year. et

¢

programmed in Ontario is the employment with a CA firm.

‘ - "Professional experlence under actual
working conditions in the office of a

{ pract1c1ng chartered accountant approved
to train students, is an important part

| of the CA student's training. This ex-

: ~ perience includes, exposure in various

: core areas of accouniing, audltlng and
. , taxation." (23)

The minimum profe551onal experlence required is three’
v 4

years. Only those students who have passed the School of

Apcountancy and are generally in their last year of °practi-’

An 1ntegral part of the pre—CA quallfxcatlon edﬁcatlonal

@,

©

".

cal experiehce:with a 'CA firm are permitted to sit for the UPE. (24}

The Ontario Institute has been directly involved in

the pre-qualification education from the outset. It has

consistently been involved with the tourse offerx?gs be it

-

* the preparatlon of the correspondence courses with Queen's

Unlversmy, the Summer School and even the 45 semester hour

“requirement at the undergraduate level.

+

annually prepares a schedule of approved requisite.courses

The Institute

=

at 16 universities on 19 campuses in 27 programmes for its




S ’
students. = (See Appendix B): Th.is schedule gives thefuni- \

’versn:y name, uﬁ.‘LVEISLty degree program and the course -num-

ber in each of the areas of financial accountlng, advanced
accounting elect:.ve, management accounting, auditing, taxa—

tion, computer science, quant:.tative methods, finance, eco-
L 52
nomics, law and' management. 1In a sh:)plementary schedule,

it actually advises the student of the timetable of each

éourse in each university.
| ‘ Lo

<
.

Unl:.ke Quebec, wh.J.ch simply accepts the Bachelor

of Commerce degree wz.th. a major J.n accountancy, Ontario Tocks

v (

at. and. requires specific courses, / There is a more direct
. ‘ ' - L . ¢

involvement with the course contént and calibre of the

© faculty.

The School of Accountancy is set up and

" administered by‘ the Ontaric Institute (25) wb.erea.s th.e

summer programs in Quebec are run, ent::.rely by MCGlll and
Concordia with no input from the Oxder.

Eowever, the Quebec approac_h, although far
more structured, is relatively "clean" and simpiistic. The
Ontario approach is just the oﬁpos:‘.te. It is quite complicated

and comparatively unstructured. The provinces are also at

"variance with regard to emphas:.s bntario places considerable

emphasis on practical dor- pfofessional experience before

"
»
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writing the UFE, while the other permits the candidate to

sit for the exams without having worked in a Chartered

Accountant's office.

Having reviewed botl the Quebec and Ontario .

approaches to the pre—CA qualification education -and

noted

their.diffe'ren;::es, we will now look at their impact, if any,‘ ‘

on the UFE ‘results.
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CHAPTER 4 ¢ ANALYSIS OF RESULTS °

“»

There is a t¢hdency to measure: the success ‘of - the
pre~-CA qualification educational system in t&rms of Q
performance on the UE;ET " We eicpect it to measure readiness~
to practise, screen out pgople unsuited for the profession.

. and examine the adeq{zacy of educational systems;

UNIFORM FINAL EXAMINATION RESULTS

(Table 1) &

Geographic Distribution of Candidates (with % of passes) ;

Province - 1975 °  1976" 1877 . 1978 1979
B.C. (a) 190 165 206 - 216 231
(b) 69.5 60.6 54.4 67.1 74.9
o \ ol
Alberta (a) . 273 . 296 287 250 . 264
s (b) ' 46.5 42.6 47.7 59.2 59.1
sask.  (a) 53 . 1 69 . 102 121
(b) 50.9 62.0 46.4 41.2 33.1
Man. . (a) 85 97 91 107 117
(b) 82.4 85:6 67.0 70.1 62.4 .
ont. (a) 1029 1065 1041 2133 - 1205
(b) 61.5 © 61.3. 58.1. 8.9 56.1
Qus. (a) . 800 913 ° 911 1181 1317
| (b) © . 45.4  12.0 47.3 45,6 . 35.0
N.B. (a) 40 © o33 47 45 48 .
. (b) 57.5 51.5 "61.7 - 44.4 521
N.S. (a) 92 g9 79’, 81 . 52

(b) 53.3 56.2 _  54.4 58.0 63.5

o

-




! " 26
CP.E.I. (a) 11 10 - 12 12 9
New£. (a) 23 . 35 - 42 45 ©o41
(b) 60.9 45.7 31.0 15.6 68.3
" Bermuda 1 2 4 - 6
TOTAL 2596 2775 2787 3182 3411
MN 55.7 53.2 52.7 . '53.4 53.0

¢

a) Number of candidates writing the exams.
b) Percentage of candidates‘passing°in the province.
MN -~ National aver?ge of candidates passing.

-

Table No. 1 tells us the number of students who wrote
the UFE’in the years 1975 to 1979 incluéivé, soth by
provinces and in total. It Also gives us the pefcentaqe
of candidates who passed, both by provinces and the

national average for each.of the five years. .

A quick examination informs us that 1n 1979 Quebec
had the largest number of. students wrltlng, w1th 1,317
candidates. Ontarlo‘had 1,205 persoé; sitting for the -
_ examinations. However, in that yéﬁr, oniy 45.0% of
Quebec candidates passed, as compared to 56.1% in Ontario.
Would this indicate that the Ontario- C. A, programme. iS

more successful than the, Quebec one? Not ' necessarily.

At first glance, it would appear that 1t is mqle success~

i
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ful. 'After all, tﬁe 1979 aational average was 53.0%:
Ontario was above‘thie‘figerevby 3.1% while'QuebeF was

below by '8.0%. Also, Quebec was consistently below for

each year from 1975 to°1979«inciusive while Ontario was
a&eve every year.

In order to.establish‘if the differences between the
percentage of candidates passing in Quebec aﬁd Ontario
diffe'r "SLgnlflcantly from the national average of candi-
dates passing, we must-look at the analysxs of percentage
of candidates passing using "Chi Square"‘(Tabie No. 2) ?26)k

4]
e

TABLE NO. {2 - CHI SQUARE DISTRIBUTION ° ‘

1975 1976 1977 1978 1979 ’.

National Average-

Pefcentage Passes 55.7 53.2 52.7 53.4 53.0
Quebec: Percentage passes 45.4 42.0 47.3 45.6 45.0

Chi Square Distribution 1.9 = 2.35 .55 1.14 1.2

Ontario: Percent. passes 61.5 61.3 58.1+ 58.9 56.1

Chi Square Distribution .6 1.2 .55 .56 .18

\

v One' can readily see that using Chi Square analysis,
Sy A

thd;e is no "51gn1f1cant" difference between the percentage

of candidates passing in Ontario, in the years 1975 to 1979

inclusive, with the national average Szrcentage of pasezgfg
The range ‘c:f - 18 for 1979 to. a high o\f 1.2 in 1976 is cexr=-
tainly not considered significant a;d, therefore, we may
assume that the Ontario deviances from the national average

are normal in the’ clrcumstances. Slmllarl%zéat.can be sald_

S,
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that the Quebec deviances for 1977, 1978 and 1979, of .55,,
1.14 and 1.2 chi Square are "normal® and therefore'accept-
able

NG/

"significant” and this would constitute evidence for rejec- .

The 1.9 for 1975 and 2.35 for 1976 may be considered.

tion. ‘There,would_éppea; to be somé question of the validi%y
of the national average percentage of passes for 1975 and
1976. Therefore our analysis of the data‘;vailable will
concentrate on the years 1977, 1978 and 1979.

Table No. 1 deals with “all; candidates writing the™

" UFE and experience has shown that the pass rate diminishes’

very substantially with‘each attempt. For students Qriting'

_for the second time, it is considerably less than the first.

5

Similarly, the third and fourth attempts diminish even fur-
;her. }57). .

If we look at Table -no. 3 (p&ge 30) we see that Ontario
had 838 first-time writers in 1979 of which 63.7% passed.
Quebec had 820 first‘attgmpts of which 54.4% passed leavid@
it 7.6% below the nat%onal-pass rate of 62.0% fér first-
£ime writers. *

The first-time writers pass.r;te for Ontario went from
66.0% in 1977 to 66.3% in 1978 to 63.7% in 1979. 6£ebéc
went from a high of 62.1% in 1977 to 53.6% im 1978 to 54.4%
in 1979. '
| Although this pass rate is a much better indicator
than the pass rate of total candidates in each province, "it

is still not satisfactory for any kind of evaluation. The

problem lies in the fact that Ei; of the 820 first time

7
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candiaa?es in Quebéc are francopheges and ﬁence write
" ' the UFE in frenchu Their pass rate is generally below
the provincial avérage. One of the many reasons for
. ' , the poorer showing is thgt mﬁch of the current literatu;eh
is still nat being translated into the french language.
‘Although all the!literature, Iincluding t@e‘“prono;ncementsﬂ,
from the CICA are now in bot§ languages, much of the other T
literature is unavailable in french. ‘ ' ' ;
tTablg No. 4 Epagefﬂl indicates that in 1979,‘£he ) ;
- pass rategforIfirst-timé'writers'at Laval University was ' ‘
39.3%, Sherbrooke 52.5%, U.Q.A.M. 40.0% while at H.E.C. it !

was 54.4%. These rates are for day students in the Bachelor's

1 bty < 1 R

programme. In Table No. 5 (page 32) we see that the pass .rate

e b

for the evening programs at H.E.C. is oﬁiy 33.3% in 1979.

It should also be noted, in Tables No. 3 and No. 4,

how low the pass rates are for students writing for the second,

P b b .

third agd(fourth times. In Table No. 4, the rates are as
follows: H.E.C. 32.9%, Laval 24.7%, Sherbrooke 26.7%, U.Q.T.R.

» 36.3%, U.Q.A.C. 30.7%,qUiW.A.‘R, 25.0% and U.W.A.M. 33.3%. At
ﬁcGill;s evening programme the pass rate is 45.2% COmpared'tb

b : 75.2% of first-time writers.and at H.E.C. the rate is 5.2%‘

| éoﬁpared to 53.3%5

‘As stated earlier, the first-time writers pass

rét; in the Province of Quebec in 1979 was 54.4% while in all
of Canada it was 6§2.0%. The first-time w:itefs at McGili had
a very successful 75.2% pass rate while Concordia, which .wrote

A N
for the first~time, had a 58.3% pass. These candidates were'

-

*
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institute

British ooHE.&»b
Alberta
Saskatchewvan
Manitoba
anan»o 2
Quebec

New Brunswick

Nova Scotia

"Prince Edvard Island

Newfoundland
Aermuda

Total

«

R W S

1979 UNIFORM FINAL EXAMINATION :

Summary of Results - First-time Writers i - (Table 3)
1979 1978 1977 .
No, of ’ No. of No. of
firse- - first- ) . first- .
time 4 z time r 4 time b3 k4
writers Pass Fail Pass Fall writors Pass” Fail Pass  Fail writers ?_a.u Fntl® Vass Fail
) Hm.w 162 25 85 15 . 137 105 32 76.6 .NuL_. 144 ...3 57 60.4 39.6
u.m.u 131 . ow 67.9 32.) 144 101 43 70.1 u..m..w 178 93 . 85 ~52.2 . 47.8
:. *T 27 47T 365 63.5 63 24 33 38.1 6.9 47 26 23 51,1 48.9
93 . 65 28 69.9 30.1 79 - 58 21 73.4 26,6 80 54 26 87,5  32.5
838 534 304 63.7 36.3 . 831 551 380 65.3 33.7 ’ 207 467 240 66,0 34.0
820 446 374  Sh.4 45.6 828 44k 386 53.6 6.4 507 315 192 621 7.9
30 19 11 63.3 36,7 33 15 18 4S5.5 545 n . 21 10 62,7 323
30 21. 3 70 30 60 33 21 3..0 u 35.0 50 35 15 70.0 30.0
4 4 ¢ 100 0 9 [ "6 33.3 66.7 7. - 4 3 57.1  42.9
2% 20 4 83.3 16.7 26 u. 19 26.9 73.1 " 26 100 16 385 6L.5
5 3 _2 60 40 - _ & _2 _2 50.0 50.0 2 2 _0 "100.0-_0.0
2218 ° 1412. 866 62.0 _38.0 2214w 1349 ._2,"u £0.9 9.1 1775 1m2 67 62,5 37.5
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ETUDE DES RESULTATS DE L’EXAMEN PAR INSTITUTION — 1979

t
4

N,

" ORBRE DES COMPTABLES AGREES DU QUEBEC

Diplomes spécialisés en administration (Table 4)
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'THE INSTITUTE OF CHARTERED ACCOUNTANTS OF ONTARIO

ANALYSIS OF 1979 UNIFORM FINAL EXAMINATION RESULTS
WITH QOMPARATIVE STATISTICS FOR 1978 and 1977

/ o , 1979 1978
No. % 3
Writing Pags Pass
1. ALL CANDIDATES
i) Canada
Total Candidates 3411 - 53.0 "53.4
ii) oOntario -
First Attempt 838 - 683.7 66.3
Other Attempts . 367 38.7 39.0
Total Candidates 1205 ° 56.1 58,9
ITI. ANALYSIS BY EDUCATIQON
BACKGROUND - ONTARIQ
i) B. Comm/MBA/BA
(2 year requirement) e
First Attempt 273 77.3 77.5
Other Attempts 112 36.6 40.0
Total Candidates 385 64.7
ii) Other Graduates
(3 year 'requirement) )
First Attempt - 533 60.7
Other Attempts 225 41.5
. Total Candidates 758° 57.0
iii) Grade XIII and Other
) Non-Graduates ‘
First Attempt 32 56.3 53.3
Otheridttempts 30 . 30.0 25.7
Total Candidates 62 43,5 38.5
~ s
//
O

B 5 - "
O Y N AN R « wr ey wperif i . B pra

‘(Téﬁle 6)

1977

‘ .
Pass

52.7
66.0
41.4

58.1

70.9
46.8

63.0

64.2
39.7

58.3

-t
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the first group -of students rebeivipg the Graduate Diploma.
1

in Public Accounting at these Universities. In 1978 the

pass rate for first-time writers at McGill was 80.1% - almost ‘
- . )

. 5% higher than the 1979 rate. . ‘ ' b
4 . » " ) . - - .
Ontario had 838 candidates attempting the UFE

for the first time. Of these 63.7% passed. This compares '
™

with 66.3% in 1979\and 66.0% in 1977. However, if we ahalyze

these figures further, we £ind that 273 of the 838 first

attempters had B. Co., M.B.A. or B.A. degrees and theif pass : ..

rate was 77.3% in 1979, 77.5% in 1978 and 70.9% in 1977. If

we look at ;cademic background as the major critér;a,
this group compares most favorably with the 1979 first
at McGill and Copcor@ia.in Québec siﬁce having a university
degree ig ; rgquisite for admission to the Ordre ané<the Gradpate ;

Diploma Program.

Therefore, if we compare these "first

with university degrees from Ontario with "first attem rs"

with ﬁniversity degrees from the anglophone sector of ec, we

find the following: Fh
Ontario - 1979 passgrate — 77.3% i
Quebec - McGill - 1979 pass rate - 75.2% '
Quebec - Concordia - 1979 pass rate - 58.3% -

Unfortunately , thefe is no data available givihg

.us the pass rate for "all" "first-time" writers with university

degrees for 1979 or even prior years. . T

il
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C Eowevér, wve do have cdmpa.::able. figureg for

.

the Provincé of AlBerta (see. Teble' No. 7). We can see

&

“

‘

that in 1979, first-attempters with the B. Comm in’

Accounting had a 61.0% pass rate. This is considerably

below Ontario and McGill University.

-
3

THE iusmm'z OF CHARTERED ACCOUNTANTS OF ALBERTA

v,

B. Com. - Accounting:
~ first attempt

~ 21l attemprs

Other Degrees:
— first attempt

~ = all attewpts

= all atteupts

PASS: PERCENTAGES ON INIFORM FINAL EXAMINATION

o

a

Table 7

1972 1973 1974 1975 1976 . 19717 19.38 1979
62.1X 56.0% 55.5%7  44.8% \ 44,0Z 50,22 61.9% 61.0%
L .
64,27 58.6% ° 55.9% 41.6%7 47.3% 55.01 72.8% 67.4%
. ' PO
- s

» 67.3% 56,92 60.0Z 50.07 43.52% 45.0% 51.07 58.6%

T8.9%  64.4T  61.2T  50.97 47.5% 43.2% S7.61 68.82

63.11

58.92

69.7% . 69.72

<

60.5%

£7.9%,

46,32

'52.0%

16.72

33.3%

14.3%

,
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) our study of the.pre-C.A. qualification

educational pf&g‘ammes in Quebec and Ontarie and the

2 are v

e 3

data related to the UFE results confimms the view of

Prof. Daqiel McDonald: " .... there is a dearth of facts.

Hard data relating to accounting.education is almost .
o : _ . .

non-existent ...." However based on the limited 'data

©

available, tertain ponciusioné'can be drawn.

. - The fif;t is tggt the educational -approaches
différ very.substaﬁtially between the two prbviPces. The

l : duebec‘crder} which tends to lgavé the’curriculum course
offerings and course §qntent completely to the universities
é has a ﬁighly ;tructured'fo:m;t for its C.A. éualification
érogramméi It also de-emphasizes)the value of practical

experience with the C.A. firms as an aid to the UFE'candihafe., ' .

T e

T ‘ The Ontario Institute, on the other hand, places considerable’

P

emphasis on the practicél éspect of employment with & C.A.

. \ " .
{ ' , office. "Professional expérience under actual.working

conditions in the office of a practicing ‘chartered accountant ....

is-an Important part of the C.A. student's training.” It is

E : . directly involved in curriculum, course offerings and runs
f ¢ ' both a staff training programme, and the School of Accountancy

at Ryerson Polytechﬂical. The Ontario abproaéh fs:quite
complicated and comparatively unstructured. o

i
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e The second conclusion is thet, althoﬁgh the

approaches differ substantfally, their impact on the

results of first attempters with university degrées-is

relatively insignificant. For the years 1978 and 1979 .

the pass rates were 77.5% and 77.3§ for Ontario and 80.1%

and'75.2% respectively for McGill University (28). The

- McGill two year average is 77.6% while for Ontarlo it is

4

77.4%. However there is a temptation to attribute the

4.9% increase at McGill to the newly instituted Graduate

. Diploma in Public Accountancy programme. Personally, I
‘ "

consider this evaluation pre-mature.
It is most unfortunate that there is such
relatively little data available. In my discussions vith

the Director of Education of the Ontario Institute and the

Registrar of the Quebec Orde } both deeply regret%ed,?he lack

. of information regarding the candidates. It°is conceivable

that our findings might have been different had we known the
dahdidetes.ages, years of practical experience and academic

bac&ground. : .

~ e

—— )
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i j Houéver,_based on the factum presented, ceftain*otne:
éonélusions are‘abparent. Firstly, the Oﬁtario pre«qualificati;n
pfbgramme, which has been referred to by academics, studenfg‘and
professionals as "a chaotic jungle;“ could be upgraded by simply

- re;tructuring the f.orx;atr The Institute should leave the under-

. graduate courses to the universities and concentrate on its graduate
school of accountancy. Like the new Graduate Dibléma in Accoun-
tancy*Programme: it coﬁld simply specify the édmittance requirements

( from the aﬁplicdnts. -The universities would be forced éo meet thgm'

° . or 1osegiheir'students to other institutions. e

. 4Second, and foremost, is that although education
is a provincial prerogative, it is most unfortunate.th;! [;
each institﬁte/order~“gges his own way". Each province appears '

C to~appr;ach the pre~qualification ogramme/as differéntly-

as Quebec and Ontario. Considerable benéfitsléoulé accrue -

\

to the UFE candidates if sdme organization such as IPEC

would be set up to improve the educational programmes.

e s . e st 4

o

Joint studies of results, courses, formats, etc.
£ . could be undertaken.‘ Each could learn from the other's
experiences. The end results would be upgradéd pre-qualifica-

tion programmes and higher pasé rates. All this without ' .

A AL T S P CTU T DR Y S me

diminishing the provinces' educational rights under the o S 0

British North American Act.

)
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CHAPTER 5 THE PRODLEMS OF EDUCATING ACCOUNTAMTS , . *

°
e

» ‘ "Let us first face the fact that the
) ,/’ bodies of specialist that now dominate
S ’ the creation, adjudication and imple-
) ‘ mentation of needs are a new kind of
: e . ' cartel. They are more deeply entrenched
- o than a Byzantine bureaucracy, more inter-
national than a world church, more stable
than any labour union, erldowed with wider .
© competencies than any shaman, and equiped
¢ with a tighter hold over those they claim
as victims than any mafia" (29)

Illich sees specialists as professionals who not only
determine how wo@k shall be done, but also decide what shall‘
f be made, for whom and how their decrees shall be enforced.
: } ""They claim special, incommunicalge authority to determine
not just the way things are to be made, but also the reason .
s why their services are mandgfory". ’
i : In "Disabling Professions™ he further argues that the

0

is essen-

public acceptance of these domineering professions

tially a political event.

f ' ' " "Each new establishment of profesgional
legitimacy means that the polj¥ical tasks
of law-making, judicial revyigw and execu=- |
tive power lose some eir proper ‘
character and independence. Public

: affairs pass from the layperson 's
. o elected peers into the hands of a self-

accrediting &lite". (30). . .

This is not necessarily so. Wolff (31) sees pprofessions

as socially defined occupational roles. "Such océupational
roles are organized as self-regulating, self-certifying
groups of men and women who possess and exercise a special

skill or ﬁody of technical knowledge". These groups receive

¥

' . )
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their "powers" from the legislative bodies. However, this
. ) v N . N .
does not mean that the "proper character and independence”
of the law-makers has been diminished. They have simply
’ S .
used the professional body as a vehicle to regulate the
' profession in a manner similar to a govermment using a
' Crown Corﬁeration to regulate a particular agency.
"Roughl eaking, a profession comes
pretty close to what Plato called a
'techn&' in the 'Republic' and the
'Gorgias'. Plato saw quite clearly
that the notion of 'techné', resting
as it d4id on an objective theory of

. the good for man, .was deeply anti-
democratic". (32).

IR is this very powert of ceitification, tha% is, the

«abilit;’éo restrict membership into the profession, that
makes it antid;mocratic. However,Kself-certification is

als§ the reason why the professions have éuch higb social
status. Thé high statﬁs, on the ther hand, "servesas a
permaﬁent spur to profeséionalizat;on of the most diverse

occupational roles.” The Erofessional Code of Quebec lists
<38 professions including denﬁurists, opticiané, optonetrists,

public accountancy,. legal profession , notarial, teaching,

s

medicine, dentistry, etec. L ; )

Generally speaking, an occppaﬁtonal role Becomes a pro-
fession when its members claim that "the activity rests upon
- a body of knowledge and technic which is capable of being

formulafed in principles and taught in the classroom." Once
-~ L. ¥ ‘ ‘ - S W

<
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this argument is proven then it .is naturally concluded that

only an expert practitioner can teach e activity to others

%

and judge whether the étudent has mastered it. The self-

\_/
regulating and self-certiflcatlon dre¢f a direct result of thls
latter argument. After all, who is best qualified to judge
if the student is adequately trained to enter the profession

-~ only the members of the profession . To maintain the level

of competency and expértise; only thé most qualified should

4

be permitted to practice. Because of this, the professions
are considered by many as being very restrictive and, accor-
dlng to Illich, "a new kind of cartel”. )

The professxonals see self-certlflcatlon and self—regﬁla-
ting as’ vehlcles through which the public may be protected
from the poorly-trained and inéompetentsf Being a member '

of a profession assures the user of a certain level of com-

‘petency because of the acguisition of specific skills and

knowledge. True it is restricted. 0nl§ those qualified are
admitted to practice.  However, the 'public is pn&tected from
those incapable of méetiég the standards set by the profes-
sional body. - | ‘
éﬁblic Accoun:ancy is such a body. It is broadly deflned
to mean "financial accountlng, audétlng and any gther actlvity

/

that in some way lends credibility to-f1nanc1al information”.

- (33) Financial accountfng is defined by Skinner (34) as "a’

PO




-ow.,ux

£ e S e o

R

DIPTSR

.which are an integral part of "generally accepted accounting- ,

" must be'auditéd, In the United States, the Securities and

‘ because of a "laxness on ‘the part of the' professxon 1tself,

"disclosure” and "measurement" - i.e. what entities must report

standards govern the rules for validating the econggigxinfor-

. 42

" A
medium of communication of pertinent economic information by
those responsible for managing an/entity to other parties

(owners, investors, creditors, and the public generally) ; o

having an interest in it but who do not have access to its

internal information". Financial accounting standards govern
and how their economic operations must be described. Auditing

mation that appears in the financial standards. Both "standards"

are the direct result of the pronouncements in the CICA Handbook | B

principles" and "generally accepted auditing standards"”.
t
The‘CICA and the prqvincial institutes/order set most
of the accounting and auditing standards. However, other

¢

requlatory bodies in bothfganada and the United Stages also

have.é considerable impact on’these~stahdards.‘ The Canada
Business Corparationé Act of 1995 has regulations directly
pertaining to financial accounting and auditing standar@s
particul;rly regaraing financial disclosures, legal and pro-

fessional responsibilities of the auditor and which companies

Exchange ‘Commissiocn have made similar rules. and regulations

pertaining to financial disclosure and the auditor's respon-
sibility" C . | .
. Whﬂ?

as happened to the accounting profession is that

L

ey 0 L
o \ K
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; othe; regulatory Bedies such as the Securities’and Exchange
: , Commission have been forced, by public outcry, to step in

" | and issue certain specific regulations. During tﬁe 1960's"

and early 1970's, the U.S. and Canada had a number of major

frauds in public companies 35) .. As a direct result and in

order to. protect the investing public, these regulatoiy '
bodies set minimum financial acgounting and auditing stan- ' ‘

dard% of their own. _ )

1 , . - »

.These "public accounting standards" not only influence
; the behaviour of practitioners but also have an affect on b

§ ' economic behaviour.

| e "It seems clear.to us’ that public accoun-

{ . tants, by dint of the scope of their acti-
vities, have the opportunity to influence

economic behaviour". (36)

R —
1

The auditor, -through his attestation function, adds a

- po—

. copsiderable degree of credibility to the Financial Statements

e gl s

- prepared by managem t. His judgement regarding the use of
4 ep

alternative flnanC1al accounting methods and dlsclosure re-,
o *  gquirements could have a substantial impact on the‘economlc

>

. results of the company as disclosed in these financial ‘state- ’

ments. Naturally, the results could influence the users of

3

- g

* ' . N #
the statements - the investors, creditors, bankers, unions,

gowernmental agenéies, etc. One could say that the auditors,

5

as a result ofithe attest functlon, could Lnfluence the

econonic .behaviour of these 1nd1v1duals and groups.-

~Lazar, Sievers and Thornton go even further. They argue
that the influence of public accounting standards on"Fcoanic

.

e
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behaviour may even give rise to a redistribution of wealth.
Changes in standards governing disclosure and\;easurement
could have sué impact, on the tax liability of both the
company an§ ity stockholders as to transfer substantial
sums of money to the government. In this way, wealth is
transferred from the_indiyidual to the puBlic bodies.

. As our society and ou£ lives grow more complex, we are
forced to develop a variety of skills." It becomes more and
morg.iméortant to devglop, not énly our cog?itive abilities, i
but also our "relational"” abilities. We cannot afford to
ed&cate on a purely "content" level. We must begin to educate
for e‘ﬂaﬁblication" of knowledge. ?ngineers no longer
designyiﬁ solitude but rather are required'to work in project
groups. - Accountants are not simply auditors, but are very
frequent}y involved with marfagement as consultants. More tﬁan

60 percent of all Chartered Accountants are in ‘industry,

'

usually as part of the managerial team. Even a history profes-

sor or a surgeon may suddenly find himself promoted to an

administrative position which requires.managerial skills.

L}
A

¥, ..experience of higher eduycation, it
is commonly held, has better prepared
- them (students) for a career and life.
.Yet soon after embarking on their new
careers and lives, these graduates
discover that the knowledge and ability
acquired in school are not enough, that
something is missing in their preparation
that prevents them from translating what °
they. have learned into effective perfor-
- mance. Actual work experience is part
of the answer, of course, but neither
experience nor knowledge is a guarantee
of individual success." (37) '

: * (' l
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Klemp, in his research, found "tﬁat the amount of knoﬁledgg
oﬂe acquires of a'content area is generaily unrelated t% |
supérior perfbrﬁance in aﬁ occupation andﬂis often unréﬁated . i
even to marginally acceptable performance.“ Although a minimum
level of knowledge is required in many occupations, most require

) ' conly that the individual bg willing and able to learn new
things. "It is neither phe acquisition of knowledge”bbr the
use of knowledge that distinguishes ;he outstandiﬁémﬁgffarmer,
but rather the cognitive skills'that afe developed and‘exerqised,t
in the procesé oﬁ.acéuiring and using ﬁﬁowledge." The cognitiéé:
';kills referred io are those that in?olve the ability to concep-
- tualize—that enable indi&iduals to bring order to the

informational chaos that constantly surrounds us. For managers,

-

j it is "the ability to see thematic consistency in diverse inforr

N »

mation and to organize and communicate. . this perception.”
Wolff (38) argues.that it is the "characteristics of
professional training, and not the degree of génerality or

. . . £
specificity of the material learned, (that) set professional

t{gining off from other forms of education. "
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"What matters is that the material should
engage the student's intellect and sensi-
bility, and that he should be held to the
- highest possible standards of thought, and
o " that his activity be free of the extraneous
career consequences of the professional
school. Only by such genuine experimen-
~ *  tation, sharply different from both the
dilettante's superf1c1a11ty .and the
professional's career commltment, can a
young man discover who he is and who he
wants to be." »

The difference between intellectual creations and

professional activity is that the former "are judged by the

L4
criterion of truth, ...not only fidelity to reality but also
_ . ® :
theoretical simplicity, explanatory power, conceptual elegance
and logicél coherence." Professions, unlike intellectual

creations, "are social roles whose content and significance

H

are defined by norms operative in the society."

Education is frequently thouéht of, not only as a process
of changing the behavioral patterns of individuals, but also
as a process of 1mpart1ng knowledge, enhancmng the powers of
reasonlng and Judgement as well as developing skills. 1In
accountancy, it is the ability to apply accounting, auditing
and taxation pr1nc1ples, nalee~situatiogs, define problems
and ldentlfy related issues. @he final test, after evaluatinc
the alternatlves, is exercising the proper judgement necessary
inithe circumstances: A practicing Chartered Accountanc requires

both the theoretical background and the ability to meke judge-

mental decisions. It is this very situation which creates one
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of the major problems in educatinq accountants: dewvising an

examination to test such diverse and dissimilar things - the

capacity to theorize and the'abiiity to practice.

"...a tendency to measure the success ' .
of an educational system in terms of ‘ ;
performance of the Uniform Final Exami- |
A na‘on: We've put a lot of eggs in the ' i
‘ , ‘ UFE basket. We expect it to measure . : ,
' readiness to practice, screen out people
. unsuited for the profession, examine the
adequacy of educational systems. The
: ultimate measure  of.success is the quality ‘ .
of the individuals the system produces. ‘
- We may be devoting too ‘much of our .efforts
! and resource$ at pushing accointing stu-
: dents through the UFE as quickly as
possible... . Our éfforts may be better
devoted to enhancing the quality of
of accounting education and the quality
of practical experience." (39)

1

v Plaxton also states that "the education of an accountant
should not only be concerned with training people to develop
. 4. . . . . .
and interpret financial information that is reliable and

relevant, but also with the training of people to use such .

information to find and implement solutions within the manage- ‘

3

ment process," (40) [ ) . ;
The goals of our educatiénalAdelivery system (according
to this highly respected Professional'Accountant) must be to
provide the student with the tools (an appropriate body of
;' kncwledge plus pﬁéctical accounting skills) and with the capa-
1 city to use them with.integrity, sensiéivity to ‘needs, imagination )

] . and flexibility.

a
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McDonald (41l) regards the subject "accounting” as a ' %

a

mechanism for gaining an "education." Getting educated through RS
the accountancy stream means acquiring knowledge and skills of
a kind which not only enables the accounﬁant to do specific

jobs requiring this expertise, but it also makes him a créativg

o

individual - it gives him insight and foresight, adaptability

.
'3 0 » e
B \ . ,
n N - 5
. K 4

and the -desire to discover.
‘ : "The subject itself is not_the end. - If
‘ it wete the end, then once 'known' nothing
remains to be done. The subject itself '
"expands and changes. The ‘continuing to . ’
know' depends upon a ¢apacity to detect
relevant changes, anticipate their impact, |
critically evalqate alternatlve action
plans and v1ewp01nts, and’ lntegrate all of
this into the previously 'known.' The
un1versxty years should be foaused on this
'capacity to éontinue to know. If it does
' so the prolonged...debate over generalist
vs specialist educatlon becomes pointless.”

4

Some individuals will, of course, choose to be concerned

with a2 broader range of knowledge. During.their univeésity ]

years, they will select a variety of subjects to develop the

o “ .2

perceptions and analytical capacxty Wthh w111 serve those

broad interests. ‘ = ' - |

Other students will be more cbncgined with'a narrowexr
range of. knowledge. Byutaking a more limited set of subjects,
they will apply their educatiop to a more specific aspect of

life.

.
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will evaluate the impact of accountlng alternatives on the .o

‘ exchange.galns and losses. ,Others should be concerned with

Y . . “ -

Both have value in the field bf-accounting. The fotmer

<

\

, economy while the latter w;l; be concerned with how to acCount

for them. This is how it .should be. Those Vlth a falrly narrow

concern w111 be lnterested in the accountlng/for foreign

Do

whether the exchenge,ratef should be fixed or permitfed to
‘ \

" float freely and_the impact of ﬁhe alternatives othhe economy.

¢

W&u@:eqf the major philbsophical directions of today's
unlver31ty and proféssional accountlng currlcula have come about
as a result of research undertpken in the early 1960s which

suggested that the accountlng currlculum be broadened to 1nclude

guch subjects as: organlzatlonal behavior, management processes, .

'quantltatlve methods, lnformatlon systems, etc. Thls was done

while' retalnlng a specmallzed knowledge in accountlng It was

_intended to show how accounting lntegrated with these other

disgiplines so that accountants gould beﬁéﬁt appreciate the .

needs of chese other individuals’w len preparing financial
1
information." R . : .
. "This complexity of modern structures
means that problems of comprehension -
;and understanding of modern knowledge
now exist which we education have

N barely recognized. The diversity of

: modern structures means that we must ~ .
"~ . look, not for a simple theory of
., learning-teaching structure for our
. schools, but for a complex theory leading
to a2 number of different "structures,

-each appropriate or 'best' for a given ‘ ﬂ'

. ‘ .discipline or group of disciplines.” (42)

‘
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What we have in accounting is a bigy’df knoﬁlédge that
has increased very substanéially in the "last two decades,
Not only is)it continuously increasing, it is also in an(
. . almost constant state of change. Current research is fbcusing
more and mofé'pn detqrminihg the needs 6f users of accounging
inforéation. An increasingunumber of questions are béiﬁg‘
aséed é;out the usefulness of financial 'statements to "predict®
such events as: future profitability and risk of t e enterprise. a
As a resultc there is an expanding amount of res arch to

>

_ ~determlne what accounting and reportlng alternatives are best
in terms of forecasting the future performance of tﬁé flrm
This research plus the current llterature frequently result ’
in new 'generaily accepted accogntipg principles” &nd "generally
accepted au&i;;ng standards."
The accounting field_is fast apprd&chigg the point where
' the amount of,matériél available to read will exceed the time

- or ,absorption ability of all readers. The result will be tha;

the accgunting content of the curricula will put less emphési§
on description and prdcedq;es and more on selecting:the apéré—
briate aﬁcbunting‘teEhniqugs to matéh'decisions and then
analyzing the results, since no student will be capable of

"knowing” the full body of knowledge.

\f“t/\ -

"The UFE Syilabus is primarily concerned . \

with a 'readiness to practice public
accounting' and rightly so. It embodies
‘the expectations of new entrants to the .
CA profession. The Syllabus Sub-Committee ~ . -
‘'faces constraints concerning the inclusion
o of new research in the Syllabus, due to
. ‘ " the many pertinent topics cdncerning
' o accounting as it is practiced today. .(43)

S"‘y""‘«ryu~
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If the UFE Syllabus is "primarily concerned with ‘a readi- '

ness to practice public accounting," then it is also concerned
f )
“that the practltloners’be successful .ones. Therefore a proper

~

curriculum must be a correct, complete and effective instrument
for the creation of successful practitioners - dividuals not

only possessing the required knowledge and skills\but also the
_creative qualities of insight and foresight, adaptability and
L

the desire to discover.

"Po create such a ¢urriculum in fact

» would reqguire, first, identification
of successful practitioners... ;
second, correct and complete discovery

of the powers, its and bodies of
knowledge which mpke the practitioner
successful) ' determination of

the learning 'experiences' which would
inculcate or evoke these powers, hab;ts
and bodies of knowledge, fourth, deter-
mination of ways in which these
'experiences' could be.instituted; .
. . fifth, development of facility in the ‘
' staff in the appllcatlon of such ways." :

(44) . .

-

he problems ofntdhstructing such arcurriculum are obvious.
Firstly, how does one deflne a "successful" practitioner? Is
it by the size.of the practlce, i.e. .the gross -revenue, number-
of cllents, the "size" of the cllents or the number of employees
gh the firm? Would a chartered accountant who is held in "high
negard" by the members of the professmon be considered "success-
f&l?" Would an lnnovgtlve practitioner with a "small" practiceé
_be consiﬁered "successful?” 'The.ﬁord “success,; in itself,,is\
extremely difficult to define. Secondly,-which "knowledge® is

i v ..
o ° . : -
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., most useful to the student? The "nature of judicicusness" in

.its use, the habits ahd abilities which ‘constitute it. These

are all indeterminate facfors.

Another major consideration is the "quality” of the facultf
- their ccmpetence as teachers, as well as the extent of this

knowledge and practical experience. *
"...the classroom practices which are
supposed to realize curricular programs
and intentions are valid only to the
extent permitted by the competence, the
experience and thg state of health pos-

. sessed by the teacher at the moments

N ' when he teaches. (45) ?

What we‘pavé’is a curriculum'continually-suﬁﬁect to change,

with a faculty wrestling unsystematjcally (46),‘en§ as_best they

can, with an ever-increasing body-of;knowledge, "the preconditions

.for its achievement and the means for evoking and inculcating

these means in students." At all these points validation is the
* - 1) v ’

GFE resﬁite. As things now stand, the higher the percentage oﬁé\:

1

pdhses,’the’more successful the program. The more successful

the program, the more valid is the curriculum. No consideration
is given to the grading"'pollc1es of the uflver51t1es. Since
all. emphaszs is on, the “percentage of candidates passxng, some

universities, seeking special recognition for their curriculiim,

will only permit their "top" .students to write the UFE. This

is achieved bi either "failing" or giving poor'g;ades to the
"borderline®” cases. With only the "top" students\writing, there

is a much greater probability of a higher percentage of passes.

o
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According to Plaxton, there is a distinét "tendency to

' ' !
measure success...in ¥erms of performance of thée UFE." 1Is this
proper? Should "success" be related simply to passing exams?

v Duff (47) lists the following five "Objectives of a Pro-

‘fessjonal Program:"

1) To provide a currlculum that is relevant to the, needs
"of the profession and of a standard appropriate to the
profession. There must be a blend of theory and prac-
© tice. .

2) To attract and retain staff of ‘the highest quality
whose interests are directed towards teaching and
applied research. Such faculty should be profe551onally
qualified and have had practical experience. 4

3) To attract outstandlng students.

~§ 4) To 1nst111 in staff and students a strong commltment
to the profession. "

5) To obtain support of the program by practitioners and

to actively encourage interaction between staff, students
and practitioners. -

- . 7 ' ~
The first major problem of "educating accountants" is

‘developing a "relevant" curriculum. It must be "relevant” in

¢

the sense that it meets the requirements of the UFE Syllabus
which, it is assumed; is Foncerned not only with "a réadiness
to practice publi¢ accounting” btt alsq that the'practit;?ners
be "successful." The cufticulum must be “; correct, complete
and effective instrument” for the creation of individuais
"possessing the required knowledge and skills"-as well as

the creatlve qualities of 1n51ght and foresight, adaptablllty

and the desire tg‘dlscover. Obviousf§, the "body of knowledge"

t4
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which is continually expandiné and chq@éing, must be covered
in its current form in the.curriculum.

‘The second major problem is "attracting and retaining

staff -of the highest quality." /
"The supply of accounting academics .
remains critical. ' Best estimates are
that there are 10 available positions
for every available 'Ph.D. in accoun-
ting. This is not just a Canadian
phenomenon. It is true in the U.S. as
‘'well, It is not just a shoyt-run
phenomenon. It has held true for at.
least the last 10 years." (48)

The same situation exists throughouf the management schools.
"While other disciplipes try to cope with a Ph.D. surplus, Qra~
duates w%th doctoratds in business are scarce.  During the

seventies only about 100 managemenﬁ Ph.D.s were granted in
. .

‘ Canada compared with 10,000 in the United States." ' (49) The

consequence of these shortages is that over the past few years
the management schools have relled heavily on part-time teachers .

and have not been adequately staffed in terms of full-time

N

This raises .an important question: why should a Ph.D.
be relevant? There are certalnly "good” academics without a
doctorate. . Would the professxonal desxgnatlon (like "C.A.")
in 'itself not be sufficient to teach«accounting? In the -
teacning of accounting, there is unquestionably a place for
professionals who have had significant practigalnexperience

rather than having taken the academic route thfough a Ph.D.
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However in order to understand the relé€ancy.of the latter,

we must first look at the concept of the American university

of today - the “multivefsity."

) ."The .,American university of today...ls ,

. no longer a single-purpose institution
dedicated to the attainmnent of ‘one goal
only, it has become a ‘'multiversity," a
multipurpose organization trying to achieve .

a number of objectives at the same time. ;
The objectives can be summarized as follows%

1) Teachind: the {ransmission of those |
characteristics which make men truly \
. ¢ivilized. This involves the provision
! of .general education - not the education
of specialists - and it covers what 1s
commonly called a 'liberal education.'
o 2) Training: the transmission of °
expert knowledge required for the perfor-
- mance of high-level occupations.
. 3) Research: the creation of knowledge
through scholarship and basic scientific
research.
4) Public Service: the provision of
useful knowledge and service to the rest -
‘of society.
, 5) Eq_allzatlon of Opportunity: the
: removal of all factors limiting a person's

‘chance to receive higher education on -~
grounds other than interest and ability."

(50) . .

The first three goals are the "autonomous functions®

~of the uniyersity.\ The two last ones are considered the

"popular functions," the external goals -which the university

has been ‘asked to take on by the rest' of society.

It is in the "research" objective of the universiﬁy
that the'Ph.D. becomes relevant. The general belief is that

3

the doctoral designation adds a subst&ntial‘degree of credi-

”~




o Tz s

fae A BT oD ym Ry N

-

il

LA SRR T v, 1A TR R ST TN AP B e

56

bility to the research finéings. After all, "the creation’ of
knowledge through SChOlarShlp and basic scientific research“
should warrant a "termlnal” degree llke the Ph.D.

) In most Canadran and Unlted States unlverSLtles, the
teaching of accounting is the responsibility of the faculty
of management and is, therefore, subject to its rules and ;

regulations. Li¥e most other faculties, there is strong

emphasis on "research” - hence the relevancy of the Ph.D.

Frequently, promotions and tenure are also tied to a'dodtoral

degree. Thls u?aally means that. unless the professor has his

Ph.D, or is workrng toward it, he is not eligible for promo-

!

tjon or tenure. Therefore, after a certain f1XEd period, hlS ;

c tract will not be renewed

' unlike medecxne or dentlstry, whlch are almost always

facultles unto themselves, accountancy is a part of the faculty
of commerce or management. As such, it is eubject to "their
rules and regulations." Whereas the faculties of medecine. and

dentistry place greater eﬁphasis on practical experience and

1
}evement ratheﬁ than the Ph.D., accountancy is forced, by
7 i ' -

i

faculty regulations, to place the emfhasis on the doctoral
deEree and de-emphasize the practical experience. (51

The end result is that there is a continuous turnover

J

of&faculty, not only to the profession, but to industry as

McDohald states that his university (Simon Fraser)
erxenced a 100 percent turnover in the last five years. . .

owever it should be pointed out that the demand for the

‘Y‘\l ¢
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Ph.D. is only one factor in the probleﬁ of staff reténtioqj!#i

A major consideration is that the financial rewards in the

profession and in industry are substantially higher than in

the university. Unfortunately, because it is tied to the

facuﬁty of management, accountancy, unlike medecine and deﬁtistryh

cannot offer competitive or diffé:ent salary scales.

Ironically, the Ph.D. problem has entered the "wvicious

+ ‘
circle" stage. : ' i{

"With insufficient faculty there is an
understandable reluctance to begin new °
Ph.D. programs. With few Ph.D. pro-
gramg, few Ph.D.s are produced, and the
vicious oycle continues."” (52)

'A third problem lies in the areéksf establishing a proper’
"mix" between the academic training and practical eXpeéience.
The business or graduate professional schools are only a part
of the "delivery Syséem." They represent the academic arm of }-.
the educational proéeés. In accounting, as in many other pro-

fessions, practical experieﬁce is an important part of the

.system. Recent graduates and leaders in industry_aﬁd government

value this part as an essential compohent in the education of .

v T

. @ professional accountant and an effective manager. Plaxton,

however, believes that "we may be forgetting the impértance

~of .experience and professional matu:ity as a component of the

‘educational delivery system."

)
L

L
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Frye's views on "maturity"

.

*If educators, institute, policymakers
and large accountlng firms put the
P same value on experience as a pre-
‘ qualification necessity of our graduates
past and present, our system of educating
profeséional accountants and - ‘managers
might be in better shape. When we turned
over the academic preparatlon to the
business schools, we reduced the expe-
rience requirement to the extent that
it has limited significance in the
education process. We have diminished
the value of practical experience and
professional maturity as components of
the educational experience prlor to the
, wrltlng of the 1nterprov1nc1al qualifying
exams. (53)

[y

.

In our discussion of the Quebe; and Ontario apéroaches
to the pre—q.A.‘qualifiCation éﬁucational programs, we
saé Aow the Quebec Order de-emphasizes practical experienceA
while the Ontario Institute requires a minimum of two years
of professional experience prior to writing the UFE. 1It is
difficult to dnderstahd Quebec's position\regarding the
1mportance of "practical experience." As stated in Chapter ?;
the comprehen51ve and multi-subject questlons, which represent
bgtween 55 percenit and 75 percent oI the total marks,-“seek
to test professional judgement and both measuré and integration

of knowledge learned within a variety of subject areas and/or

through relevant practical experience." These questions are

' related to practice and, therefore, professional maturity.

The Ontario Institute, obviously, -took cognizance of Nortprup
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"Maturity is not a thing you find in

people, it is a thing that you find :

only in certain mental processes...the *

mental processes of reason, as distinct '
¢ from rationalization, of experiment,

of considered evidence, of the precise

and disciplined imagination that appears

in literature and the arts... ." (54)

,The fourth major educational problem is concerned with

-"the'lqg in the. transfer of new knowle&ge from empirical research

to accounting education-and practice." It is not unique to

accountancy but is common with most of the academic disciplines

which are related to public practice. The problem stems from
the coziness and indifference to change of both the practitio-
ners and the faculty. In 1973, Robert R. Sterling wrote En the

American Journal of Accountancy: 2

. "Education and practice seem to be .
complimentary in that educators teach . - A
accepted practice and practitioners
accept and practice what they are

" taught. This complementary relation-
ship excludes research. from. the chain
of events that determine what is taught
and what is practiced. Research is
an isolated activity in accounting."

v

. . (55)

[
s
o

In the last two decades the thrust of accounting has moved °

from data collection and earnings measurement towards communi-

. cation with users. The problem is to determine what  information.

the users require. Also, one must consider new knowledge.arising

s

from empirical research in accounting as a subsgy of all new

N . [ .,
knowledge available for implementation in practice. '

. u
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From an academic point of v1ew, one of the major problems

I

is the failure of accounting educatlon in canada to transfer’

this new knowledge to students for later implementation in

‘practice.

"...the syllabi of professional accoun-
ting bodies, university course content,
authoritative standards, accountlng ,
. . textbooks and professional magazines . .
-. _ all contribute to this educational pro-
: bler by failing to incorporate emplrlcal
' rggearch findings on a timely basis." ’
(°¢6)

I3
©

— However, it should be noted that the "primary concern”

of the UFE ‘Syllabus is the candidate's "readiness to practice
. : ¢
public accounting.” It embodies the expectations of new

entrants to the C.A. profession. As such, new topics less
central to today's practice :tend not to receive stfbnq emphasis

innthe Syllabus. The problem, therefore, is one of finding

Ow

the "proper mix."

*  "In order to continue to hold its place
in the professions of the world, the

. accounting profession must...endeavour
to speed up the transfer of new emplrlcal
knowledge to learning and practice.” (57)

4 . . . . R
, B . \ o
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) CHAPTER 6 ' CONCLUSION

Oyr study of the pre-CA qualification programmes in Quebec

¢

and Ontario have .shown thaﬁ the educational approaches differ - B

very substantially between the two provinces. The Quebec Order
tends t6 leave the course content and offerings almost completely ’

o [ 4

to the universities and does not require practical experience
-as an aid to the UFE candidate. The Ontario Institute, on the

-\

§ other hand, is directly involved in the course offerings by ,
11 .

? +

running a staff training programme and the School of Accountancy.
N o

It also places considerable importance.on the practical aspect

of employment with a C.A. office. However, our. analysis of the
UFE results in the two provinces hasiéiso shown that, althodgh
the approaches differ substantially, their impact on first-

vattempters'with university degrees is relatively insignificant.

The average péss rates for 1978 and 1979 .differed by only .28%. T

i a P

.
, o

. .between the two - provinces. It would appear that the practicum
does not contribute anything towards the traininsg of ;ccountéﬁts ‘
as far as this can be tested bi fhe UFE. Wolff (58), has stated:
that “Professional‘training aims at the. achievement of ‘'qualifi-

cation' “through the demonstrated mastery of a body of material . -
-0 : Y 2 : l

' s

. l : ‘
and a repertory of gskills.” At first glance it would appear

that once the 'body of material' is mastered,.the practicum has

iittle impgct. However, becaﬁse»of the paucity aof data, we

N ¥

cannot come to such a conclusion. |

I

. Several other factors have to be taken into- account when’

assessing the contribution of pfgcticgl experienée to,prdfessional

- °




- e

AL v

I e b (i e A

i A R

62

t

qualificetion. ‘SBuccess in a theoretlcal examlnatlon may not

identify the successful practitioner. Thus, a tralnee accoun- | ,
\ tant without practicum, might score highly in the UFE withdut
demcnstrating the competence, when qualified, displayed byga P
] ‘ .

'less successful examinee with the benefit of practical training.

As in the preparation for other professions, a major educational -

_problem remains that Jf devising examinations which test both
the capacitj‘to theorize and to practicepeffectively. The UFE ‘ .
';must be constructed to'eHSure that the candidate has the capacity C 1
not cnly to theorize about public accountancy but also to prac- ‘ :/’ﬁ
_tice successfully. Since,a candidete‘may} in Quebec, succeed in ' A
‘the examinét;on.without benefit of practice, it cannot be assumed
that the UFE, at present, provides evidence of competence as an
accountant in practlce. | l : .
| The "lag 1n\the transfer of new knowledge from - emp1r1ca1 .
research to education and practice” is anothér problem which
accountants share with other academic disciplines related to
public prectice; “This "lag" or Tfailure" pn the part of accoun-

" ting educators to transfer new:knowledge to their students, for -

v e
s

¢ later implementation in practice, is a hajor educational problem. o N

" In order to- practice successfully, the individual requires the

PREEN
\

‘ most "current" knowledge and skills, that Ls, the current

4

generally accepted accounting princ;ples" &gd generally ‘ .
accepted auditing standards. Even if (as-écncluded above) a .
theoretical examination is not an adequate test bf competence

in prectice, it is arguable that a.thorough test of theoretical’
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‘In this area the supply of ‘academics is particularly critical

could beé eliminated through differential salary scales. Greater ,
. emphasis could D}:e ialaced on practical ,experien.cec and achievement, ! {
rather than the Ph.D. - R ¢

; \ .
+ »
.
. .
. .
Y
-

px’:;n_ciples is necessary for practitioners to reSpond to résearch’ -

whlch represents new knowie‘dge in the field. . ' [
A‘third maj‘or problem is ®attracting and retaining staff

of the highest quality" in univerai_ty-dep}xrtments of accox:;ntancy.

because <;f the great silortage -of ava:'%lable pracf:itioneré w:.th '

Ph.D.s #ad the sqbsténtia;'lly higher financial rewar(dé in public

practice a:r;d in industry.’ It is poss:.ble that if accountancy

were a faculty, like medec:.ne, dentistry or law, thJ.s problem } .
- .

. @ ) I3
"The salaries are high and the demand

- ) - is strgng, but there never seem to be ¢ .
’ ' enough chartered accountamts to go "

around. CA firms struggle to retain PR
_ their best graduates while industry o
“ . offers ever-more enticing packages to . o
lure them away." (59)° i : ~ ’
% t - \'
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A Organlzation, openation and sccounting for
each form-of profit-oriented organization, in-
cluding the relevant business law applicable to
sach form of organisation, '

B Accounting: - .
1. Theory of accounting Including underlying
assumptions, concepts and principles of asset

-:n=-c==<4-_=p=o=§:=ooao§.§3.
ment. ) :

2. Accounting problems relating to all phset,
lability, revenue, expense and squity items.

3. Accounting terminology.

4. Genenally ‘scgepted accounting principles

* and practicesfzet out In the recommenda-
tlons of the Accounting Ressarch Commit-
tes of the CICA. - :

5. Guidelines lssued by the >3w====u Re-" -
_search Steering Commnilttee of the CICA. Ve

6. The history and development of accounting
standards in Cansda and the formulation of
. aceounting standards generally, n

7. Pronouncemants of the Financlal Account- .. .
Ing Standards Board (US) (including Its pre-
v docessor) and the Intsrnational Accounting
Standards Committee.*

8. Alternatives to conventional historie cost
- sccounting, Including general price {evel ad.
ﬁa:so:r current valus and price level ad-
) sted current value models, Including impll-
o cationt of these alternativa accounting
- messutement models, -
9. Current financ¢lal accounting and teporting
_Merature from the following sources pub-
1ished . within two years prior Lo the date of
writing the Uniform Final Examination:
o - (s) CA msgazine; :
- LT (b) CICA Research Studies;
' . {c) CICA Discussion Papers;
~  (d) CICA Accounting Research Committes
Exposure Drafts; - .
° {e) The Joumnal of Accountancy.

$

o

H

} — FINANCIAL ACCOUNTING AND REPORTING

i

¥

UNIFORM FINAL EXAMINATION SYLLABUS .

Y omias e b e eeme o

Knowledge Levels L ‘e
Thres .

Ona { Two

f
s ane

10. Accounting for govemmeént ‘and =on.~o~“v3.
fit entitles. .
- 11. Estate'and trust accounting.

_n». mgwavr&..=n5n-=ou.ao._<.§w~vmua
{  credltors’ amangerments. .

w Reporting n-:&_o_n.a..u Investofs, credit
.. granters, :.ﬂ:-«oq bodies and ths public:!

1. Objoctives of financial reporting. i

2. Strongths and ' weaknesses of generally
accepted saccouhting prineiples and the Im. -
pact of their seloction on the resulting
financial statements, e

" 3. Statement presentation of all“asset, lability,

revenue, expense and equity items, Including

- standards of disclosure.

— s .

4. Declsion-making uses of financlai statements,
_ including e statement of changes in
. finsnclal position. -

5. Analysls and Interpratation of financial
statements. ’

6. The efficient capital market concept and its
implications. for the development of account-
ing principles. : ‘

— e e

J B . - -
. ' _
%
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I} — AUDITING AND PROFESSIONAL PRACTICE

L

zag_&% Levels
. Three |-

One | Twe

A Auditing: -
1. ?E:z objectives:
(s) history and development;

AS.«-::QQ5.—:93?:.3&..3.:?.
ments. A

2, Theory of auditing:
(a) underlylng assumptions snd concepts,
including 3-3&-:5; . :
(b) relationship of Imternal control, com-
* ° pliance verification, and substantive
verification; . ’ .

(¢) determination of the scopo of the audit.

3. Problenis relating to the audit of all asset,
Hability, revenue, expense, and equity items .
including decisions as to the nature, timing,
and extent of evidence Lo be gathered.
4. Nature, timing and extent of tests: .
(s) devslopment and application of com-
. pliance tests; ,
(b) development and applicstion of substan-
. tive tests; :

3uvo&no.aon,o&anlﬂvss_aomoanou
- testing:
< (1) Judgmental sampling; -
(i) Statistical sampling of attributes
and varisbles.

.

6. Basle -E_E:-.«.a_.aacow-sn procedures for
the review and svalustion of Internal control:
(s) flow charts; ’ '
(b) questionnalres;

(¢} systems narratives;

{d) tests of transaetions.

©

©

-

ISSUED 1978 — UNIFORM FINAL EXAMINATION SYLLABUS — PAGE 7

L

. (b) professional ..3:_35-:5

Knowledge Levels
Theee

Y
- *

One | Two

6. Ocnerally accepled suditing standards and

olher pronouncements set out in the recom-

. mendations of the Auditing Standards

Committee of the CICA. .

4. Guldellnes issucd by the Audlting Standards
Stddring Committee of the CICA. ~

8. Statements on’Auditing Standards issued by
- the American Institute of -Certificd Public
Accountsants. -
9, The importance, content and principles of
documentation of audit working papérs.

10. Audit problems reflated to specific situations:
(a) initisl engagements; : )
(b)- verification ol financial statement com-
ponents prior to year-end;
-(¢) unincorporated busiriesses;
(d) long-term 5580@033.:52539"
(e) not-for-profit entities; . )

() cvents subsequent to ﬁ balance sheet
date. [ cT

11. Reporting.to management on internal control.

12. Current auditing dierature from the follow-
ing sources published within two years prior
to the date of writing the Uniform Final
"Exeminatlon; . .
(s) CA magazine; -
(b) CICA Audit Technique Studies;

. (¢) CICA Auditing Standards Committes
» ExposureDrafls; ’ .
(d) The Joumnal of Accountancy.

v

13. Auditor's appolntment and termination:.
" (a) statutory requirements; A

(c) ,nannnoam.: lotters.

»
.

X

2

PAGE 8 — UNIFORM FINAL EXAMINATION SYLLABUS ~ ISSUED 1978 .

@




B Investigations — planning the scope of the in:
vestigation; techniques and procedures to be xaai_u._n- Levels
used; reports, statements, schedules and other
data to substantiate findingz. Examples of the One | Two [Three
purposes for which _=<==n~=o=- might be
cpnducted include:

1. Feisibility studies. ¢ B

2. Valuation of a business entity.

3. Purchase and sale of a business. .

4. Fraud.

5. Insurance losses. - -
6. Credit spproval. ’

.

C Operational and management auditing.

D Professiona! responsibilities of accountants and
auditors:

1. Professional ethics.

2. Legal rights and responsibllities ?FE?Q.
contractual, civil).

8. Lagal Hability of accountants and auditors.

4. Organization of the accounting profession In
* Canada.

—————mana

-
. .

-
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i1l —MANAGERIAL ACCOUNTING AND CONTROL

o

-

The objectives of managerial accounting coversge In the syllabus requite 4. The design of managemont control systems,
having not only a detailed knowledge of managerial accounting techniques

but also an understanding of their application.
s

-

A Understanding of relationships between basic
management decision-making and anajytical
techniques of managerlal accounting.

B Nature of costs:

1. Actual costs. > .

2. Predetermined coste. .
3. Combinations of actual and predetermined
costs.

4. Cost-volume-profit relationships. -
6. Contribution margin analysls.
8. Relevant cost analysis.

[« 8

Product costing information:

1. Cost accumulation under job order and proy/
cess costing methods. - .

2. Inclusiveness of the costs accumulated:
(s) absorptlion costing;
(b) direct or variable costing.

3, Impact of product costing alternatives on
the measurement of both income and finan-

clal position.

D cuaaoa.apr_sn\-vm:ﬁzo:. Including: )
1. Product mix, pricing, and output declsions.
2. Performance measurement and evaluation.
3. Resource expansion and contraction.

E Anasiytical techniques for control and decision-
making:

1. Budgeting. )
2, Responslbility accounting.
3. Standard costing.

Knowledge Levels

One | Two |Three

ISSUED 1978 — UNIFORM FINAL EXAMINATION SYLLABUS - PAGE 113£ 12 — UNIFGRM FINAL EXAMINATION
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includipg:
{a) profit centres and investment centres;
{b) ROI control; -
(c) residusal _9\333 .
(d) transfer pricing.

+ 5, Capltal investment decisions.

1

programming, network analysis (Including
PERT and CPM) and simulation,

7. The deslgn of managerial accounting In-
formatlon systems: L

(a) behavioural consideration in accounting
. Information system design;

(b) Internal control and audit trails.

HHt -

-

6. Basic concepts of decision theory — linear _

Knowledge Levels

One | Two | Thiee

=

.
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. Co- i . . Ly e ST Ly
H - — e b Gedh e .

Knowledge Levels L,
One | Two |Thres| C ‘
A Corporate financlal theory: : . ) . . W

_ 1. Basle concepts and principles. 1[ -

. s L T 2. Methods of Gnancing, including leasing, :
. commercial and banking arrangements. - _ : .

’ 3. Present value and opportunity cost concepts. ) 3 ..

. N 4. The theory of interest and the term struc- ’ -

. ture of interest rates. .

5. The calculation of ylelds on debt and equity .

_ Instruments. ) : -
] . i 6. The efficient capital markets concept and .

- /the capltal asset pricing model. . ,

IV — FINANCE
i

68

- - . - B Corporate financial declsion making: .
) - } ) 1, Working capital management; financlal fore- ) ¢
casting.

. 2. Investing decislons:
I .. Capital Investment decisions:
1 " ' o .- {(a) under canditions of certainty;

(b) under conditions of E—oﬂE:Q. {sensi-
tivity analysls and risk-adjusted rate of

retum).,
8. Mergers and acquisitions.

B . - . i . 4. Valuation of a business entity.

| \ . > ) 5. Financing decisions: )
. = o (a) financial leverage, the cost of capital

oo and the optimal capital structure;
ot - . : ‘ (b) dividend palicy. 7
’ C Money markets and financlal institutions:

’ - ) 1. Mongy and banking.

: . - ' 2. Financial intermediaries..

L4 .
]
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The objectives of Income tax coverage In the syl-
labus are to determine that the student possesses:

(1) An undenstanding of the philosophy, nature
and purpose of income tax legislation;
(2) An ability to compute personal and corporate
income tax; )
(3) ‘The knowledge to deal with the Income tax
fmplications in business decision-making
_and In personal financial planning. ’

69
V — TAXATION (FEDERAL)

. - - >A.a§=o=.l Davoﬂ_\.\ \/
- | -1, Theory and concepts of Laxation.
2. Types of szlcsu.nua:goo.__.a._gg.

B Income tax:
-1, Structure of the Income Tax Act and basle
principles of tax law.

2. Computation of Income ~— individuals and
corporations, :

) . 3. Computation of taxable income — {ndivi-
. duals and corporations.

. : 4, Compufation of tax — Indlviduals and cor-
*  porations, )
B. Deferred compensation-and retirement plans.

. 8. Partnerships, Including transfers from part-
) : nerships to corporations.

7. Trusts ind thelr beneficlaries.
B. Taxation of corporate distributions.
9. Corporate recrganizations.
10, Taxation of foreign source income.
, ‘11. Taxation of aomhzang?
~ 12, Returns, assessments, payments and appeals,

e

o

Knowledge Levels

omo Two | Three] -

C. Tax planning and decision-making implications:
1. Form of business organization.” -

[ -”2. Debt and equity financing.

3. Capital investment decisions,

4. Lease-purchase decisions.

5. Acquisitions. .

6. Dividend-salary decislons.

I 7. Tax deferral plans,

8. Income splitting.

@

D. Federal commodity taxes. o
) 4
it -

<

o

" Knowledge Levels

One | Two | Three

oy
s

""""ﬁ‘."‘f& 22

s
S, ‘m‘ "k

m/ . SSUED 1978 — UNIFORM FINAL EXAMINATION SYLLABUS — PAGE 15 PAGE

2 et [P

>

> +

16 — UNIFORM FINAL EXAMINATION SYLLABUS — ISSUED 1978

——




(i) processing modes; -
" (i1} computer operating procedures.
(d) processing stages. .
‘2, Computer programming and soltware:
(a) concepts of programme development;
(b) stored programmes; )
{¢) programming languages;
{d) preprogrammed software,
3. Systems analysis and design: ; -
(a) systems Investigation;
{b) systems analysis;
(¢} systems design;

3 systems implementation and main-
N tenance.

4. EDP management. : .

B Professional skills In an EDP environment:
. 1. Computer control:
(a) attest significance:
(1) batchsystems; 8
(i) on-line systems;
{1if) other advanced systems.
(b) non-attest u_n.__:o,-:ao. e
2. Computer auditing:
(a) impact of EDP on'the auditing function;

: ~ (b) evaluation andverification testing of
.__.-Internal’control and processing:

(1) batch systems;
(if) on-line systems;
{itl) other advanced Tystems,

L]

)
.

NI

+

.

- ——

HHHT

-~

n.

! Knowledge Levels ” , xaa&_-noul,ﬂnwﬁ#
f L - -
) A One | Twa | Thres Ona | Two |Thres
A Principles of electronic data processing: - ~  {c) attest sudit procedures for systems .

1. Processing and operations: converslons; : , 5
. (a) elements of processing and data; ) (d) computor-sssisted audit techniques; 2
(b) hardware components; ' . . * (1) usdof computsr programmes; 25

Aa.u ﬂ—.,gnumr_—ﬂu . ) * .. Anc ..Ogun techniques. ..Wm

* . (¢) contractual and legal impHcations.

2,
»
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- FOOTNOTES

I

‘1. Mann, Barvey - "C.A.'s"in Canada.. The First Hundred

Years" an article, C.A. Magazrne, December 1979, Page 26.

2. The Chartered Accountants Agsociation of Manitoba -
May 28, 1886.
The Institute of Chartered Accountants of Nova Scotia -
January 12, 1900.
The Institute of Chartered Accountants of British
Columbia - April 8, 190S. B
The Institute of. Chartered Accountants of Saskatchewan -
June 12, 1908. -
The Institute of Chartered Accountants of Alberta - .
December 10, 1910.
The New Brunswrck Institute of Chartered Accountants -
April 29, 1916.
The Institute of Chartered Accountants of Prlnce Edward
Island - April 27, 1921.
The Institute of Chartered Accountants of Newfoundland -
March 31, 1949.
The Instltute of Chartered Accountants .0of the Yukon
Territory - December 3, 1971.

3. CICA booklet "Information for C.A. Candidates on the
Uniform Final Examinations”(1979 revision for 1980),
Page 2. ‘

4. "(a) To secure the incorporation of provincial societies
in Provinces in the Dominion where now none exists;

(b) To assist Provincial Societies in securing uniform
legislation for the better protection and legislation
of local professional interests;

(c) To secure the adoption by Provincial Societies of
upiform standards of examination and membership.

(d) To arrange for reciprocal privileges between
Provincial Societies for the benefit of their members,

(e) To consider questions of ethics;

(f) To secure harmony of action in all matters ‘affecting
the common interest, K and generally to act in an
advisory capacity to the Provincial Societies". (5)

5. Taken from the Declaratory Statement, Minute Book and

By-Laws of the Dominion Association of Chartered Account-
- ants, .December, 1909, page’233.

6. 'Uniform Final Examination Syllabus (Iesued 1978 -
& effective beginning with the 1979 UFE), page 1. -

7. UFE Syllabus - page 6. L ’ .




11.

12.

13.

14.

15.

16..
17.

18.
19.

20‘. :

21- R

L]

Rosen, L.S. - "Accounting Education: A Grim Repdrt Card:
- C.A. Magazine, June 1978, page 31.

Mann, Harvey - Page 28.

The same agreement had been reach with Montreal's L'Ecole
des Haute Etudes four years earlier in 1914.

Mann, Harvey - "The Evolution of Accounting in Canada“
"Touche, Ross & co) 1972, page 30.

kd

Mann, Harvey -F"Evolution‘of'Accounting“ - page 30.

)

A similar agreement was concluded in 1941 with L'Ecole
Superieure de Commerce de Quebec of Laval Unlversity at
Quebec City. .

The.name'was changed from Institute of Chartered Accoun-
tants of Quebec to Order of Chartered Accountants of

" . Quebec when Bill 264, the Chartered Accountants Act was

assented to by the Natlonal Assembly of Quebec on July
6th, 1973. .

. . ) .
"The Order- shall bé governed by a Bureau conSLStlng of
a president and twenty directors elected im accordance
with the Professional Code and four other directors

appointed by the Quebec Professions Board .in the manner

provided by that code" - artlcle 5 of Bill 264, Chartereéd

Accountants Act. . : T'
|

Duff, Alistair - page 16. T - L,

In the early 1970’s_the faculty member teaching Advanced-
Corporate Taxation omitted one gsection of the Income Tax
Act.. ,There was a 10 mark questlon on that. partlcular
area on the exam. A number of students seriously consi-'
dered suing .McGill and the professor for negligence.

Rosen, L.S. - Page 31.
Mann, Harvey - "C.A.'s in Canada“, page 27.

It should be noted that these same correspondence coursee

were offered to C.A. students across Canada.
{

Memo by Marian Misters, Ass't. Director of Education,
Institute of Chartered Accountants of Ontario. to New
Students, July 1980, pagelz., .
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:22. . The séries totals 45 semester hours of instructions
. . .as follows- . . $
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.
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Financial Accounting 12 hours.

Management Accounting ' ’

Advanced Accounting Elective

Auditing

Taxation

Computer Science

Quantitative Methods

. Finance
Econonmics
Law
Management

A W et s e e

o
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‘ 45 hours

23.  Institute of Chartered Accountants of Ontario - Booklet ~ B I
|} CoL "A Career as a Chartered Accountant” 1979-1980, page 2. "

B e T S

24, It is interesting to note that in Quebec students are

b ) pernitted to wrlte the UFE before serv1ng any of their
] indentureshlp P . Simply receiving the Graduate

: 'Diploma in Public Acdyuntancy from McGill or Concordia
"~ ‘ will suffice. Howevey, after writing the UFE and before
’ receiving the designgtion Ca, he must serve the two - . - .
years of indentureship. . '

2s. L)The Ontario School of Accountancy is held at the Ryerson
Polytechnlcal Instltute in Toronto durxng May and June of,
each year. The objectives, as stated in the School of .

Accountancy Releasge, are. F

"The School of Accountancy is'a profess;onal .
school which is an integral and- SLgnlfloant )
‘ . part of chartered accountancy education in
* Ontario. The professional school concentrates
L - .’ on areas of. advanced auditing, professional ‘
S Coa practice, advanced and speclalized accountinhg,, o
) R , taxation and current developments. The emphasis
' A is on aspects of prafessional practlce which
: the student should master by the time of:
'quallflcatlon as a Chartered Accountant"

The directlop and emphasls of the SChool are:

- o 'The School will continue to move in a very.
e ' deliberate way towards becomlng a practical
' » and. professiocnal school - a directicn which

has been set by the Institute s Education.

,“' ¥ .~ .
DT . .. . -




26.

29.

30.

* 31,

32,
33.

34.

35.

35..

a7.

.Plaxton,aR.J. - Section 3, page 12.

chi Square = x2 =z £2§§L. .
Where 0 = an observed frequency = percentage of ' y

passes in each provxnce. .

-and E = an expected frequency = national average

percentage of passes.

Both Ontario and Quebec allow no more than 4 attempts
at the UFE. , - .

l]

Concordia University has to be excluded since 1979 was
it's first -year. . .

Illich, Ivan -~ "Disabling Professions" - (Boyars, Burns and
MacEachran)- 1977, page 15. . ,

Illich, Ivan - page 20. -

WQlff, Robert Paul - "The Ideal of the University"
(Bedcon Press) 1969, page 9.

Wolff, 'Rohert Paul - page 11.

Lazar, F.; Slevers, J.M.; and Thornton, D.B. - "An
Analysis of the Practice. of Public Accounting, in
Ontario" (a study prepared for The ,Professional
Organizations‘Committee of Ontario) 1978, page 1.

Skinnér, Ross M: "Accounting Pr1nc1ples A Canadian
Viewpoint" (cICA) 1972, page 367 . ’

THe Equity Funding Co. of the.U. s A. is a prime example.‘
Management perpetrated a fraud over a period of years

of nearly $100,000,000.00. The auditqrs were found
negligent. : ‘

Lazar, Sievers and Thornton - page 2.

Klemp, George O., Jr., "Three Factors. of Success,” a
paper in "Relating Work and Education: Curfent Issues
in Higher Educatxon,"Vexmilye D. W editor (1977).

Wblff, Robert Paul, page 20.

Plaxton, R.J, -~ Discussant Comments (CICA Symposiuim on
Education and the Professional Accountant) 1979, Section-

~ ]
N

3 page 16. oo , _ o
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41.

42.

43.
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52.

83,

53,
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- McDonald, Daniel -."Accounting Education in ‘Canada: An . .
Evaluation” - a paper (1979 ual*Conference of The )

/ canadian Academic Accounting As ociation), pagé 5. . .

SChwab, Joseph J. = 'The Concept of the*Structure of a
Discipline' - An article in"Conflicting Conceptions of .
- Curriculum”(E.W. Eisner and E. Vallance - editors) 1&74 L ;
page 163. / : .

<
+

Richardson, Gordon D. - "The Lag in the Transfer of New . .
‘Knowledge from Empirical Research to -Accounting Education ’
and Practice” - a paper delivered at The Canadian Acadenic
Accounting Association 1979 Annual Conference,-page 52. -

i . ) | R
Schwab, Joseph J. - "8cience,. Cirriculum and Liberal .
Education" (University of’phicago Press) 1978, page 275.

Schwab, Joseﬁh J. - "Sc1ence, Cirriculum-and -Liberal - .: & -
Education®, page”278. ‘- ; * Lo T

\ . ‘ ' . - . '
_ Due primarily to the poorly co-ordinated methods of.
teaching accounting in .most canadian uni rsities. Fo i

Duff, AlistJir - 'Profe581onal Atcounting EducatiOn-‘
A Blueprint for the Eighties™ - a paper delivered at

the 1979 CICA Symposium on Edycation and the Profes-

sional Accountant, page 1l. .

McDonald, Daniel -~ page ‘8. Lot ‘ S T
”On a pro~rated 10:1 population basz;, Canadian univer- N
sities have awarded an average of' 1b0 each year: N
Further, based on current enrollment trends, only - .,

20-25 business Ph.D.s annually are projected to the
mid-eighties,” .- The Thursday Report (Concordia :
Uniwersity) qutember 11 1980, page 7. Lo

Harvey, Edward B. and‘Lennards, Jos. L.i- "Key Issues
*in Higher Education (O I. s E.) 1973, page 99.

.The Departmtnﬂ'of Accountancy at Concoxrdia University
has 22 full—t faculty. members. Only one has a ?h U.

oo
~f

Plaxton, R.J. -~ Section 3, page l4. "~ “a

McDonald, Daniel - page 8.

Prye, Northrup - "The Definition of a: University” - an
_article in "Alternatives in Education* (Bruce Rnsk, ..
editor) (Goneral Publiahing Co.) 1971 page 80. -




‘ . ‘ : < | . .
55. Ste:li-hg, 'Robert K. - "Accounting Rese/arch,‘aducation and '
’ ‘Practice” (Jodrnal of Accountancy) September 1973. ° .

. N

' , } 56. . Richardson, Gordon D. - page 45. . Lo ‘ L.

- 57. Richardson, Gordon D. -&page 55. ' ,

S8, . 'Wolff, Robert Paul - page 19. - . o - ~
. "52.  Pinancial Post - SeptemBer 27, 1980 - page 22. S ‘
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. ! SOUREES OF ‘TNFORMATTION

", an article, C.A. Magazine,

December, '19 , page 26

Um.form Flnal Exam.natz.on Sy'llabus - adopted by. the
prov:.nc:.al mst:.tutes/order of chartered accountants
in Canada. and Bermuda - issued 1978 - effect:.ve
beg:.nn:.ng with the 1979 UFE.

C.I. C A. booklet "Information for C.A. Candidates
on the Uniform Final Examinations - 1979 rev:.s:.on

- for 1980. X

Declaratory Statement, Minute Book and 'ﬁy—-Laws of
the Dominion Association of Chartered Accountants. ..

i!osén,‘ L.S. - "Accountihg Eddcation: A Gr:.m Report

Card" -'C.A. nagazine, ;'Iune, 1978, page 31.

t

Mann, Harvey - '"J.‘he Evolutl.on of Accountmg in Canada"
'.l‘ouche, Ross & Co.) 1972.. : .

Ontano Institute’ booklet A Career as a Charte;ed

. Accountant” 1979/80 .

8.

10. -

11.

12.'

Ontario Inst)ltute -~ "Membexrs' Handbook"

- Ontario Instltute - "Memio to New Students”, July 1980

Ontario Inst:.tute - ”Bullfeta.n on Student Admission

Requ:.rements S . .

. e [4

"Inter Provincial Educat:.on Committee (LPE.:C). "'Tentis of T
- Reference" (approved’ by the Coord:.natlon Comnu.ttee ’

December ll, 1978) ) . - -

L4

Bill.264 - Chartered Accountants 'Kct” - Nat:.ona\]'.\

Assembly of Québec - assented to Gth: Julg 1973. L

”Rules of Profe§sional Conduct" - Ordre des comptables
agrées du Québec - revised July ls’t, ‘1971, . ‘

"Professional Code” -~ National Assembly of Quebec-~-
is§entea 0! 6, July 1873 with aniendments in 1974, 1975 ‘
9 7. * .- '




17.

18.

19.
- 20,
21.
22.
23.
24,
25. '

26.

' .,Ontarlo) 1978.

27..

29.

300

o

Quebec Order - "Rules for Students and their Employers""

|
Quebec'Order Booklet - "Chartered Accountancy ~ An

’Opportunlty Professzon"

The Canadian- Academlc Accounting Association - 1979
Annual Conference ~ Proceedings and published Reseaxch
Papers and Discussants' Papers, -4

CICA "Symposium on Education and the Professional

* Accountant" =~ published Research Papers and Discussants’

Papers.

Concordia University booklet on Graduate Studies - .
"Diploma in Accountancy" section (1980/81)

McGill University booklet on Centre for Continning
Educationg# Chartered Accountancy section, (1980/81).

Discussion with -Mr. Asgar Ally, Director of Education,
The Ontario Institute of Chartered Accountants,
Discussion with Mrs. Constance Drummond, Reglstrar,
Order of Chartered Accountants of Quebec.

" Eisner, E.W. & Vallence, Elizabeth - "Confllctlng

Conceptlons of Curriculum (McCutcheon)’ 1974,

Illlch, Ivan = "Dlsabllng Professxons" .(Boyers, Burns
1and MacEachran) 1977. .

Wolff, Robert Paul - “The Ideal of the University"
(Beacon) 1969.

'Lazar, F.; Sievers, J.M. and Thornton, D.B. - "An
Analysis of the Practice of Public Accounting in
Ontario" (Professional Organlzatlcn Cormmittee of o

v . N I3

Skinner, Ross M. - “Accountlng Prlnc1pleS<: A Canadian
Viewpoint" (C I.C.a.) 1972, . _ '

.-Plaxton. R.J. -~ Discussant Comments_(C.I‘C.A; Sympasium '
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