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A PROGRAM TO DEVELOP AESTHETIC PERCEPTION
& “..w

IN THE -EARLY ADOLESCENT

o

GEORGIA McLELLAN -+ .-~

A program designed for pegeeptuel_&evelopment,of younﬁ adolescents in
junior high scneols has been implemented'and tested against aesthetic

criterla to determ1ne 1f aesthetlc perception shaws enough prom1se to

justify use of the program by other art educators at th1s grade level.

»

.One hundred and five grade seven students were sub;ects of this research

.Tne c1ty school they attend draws from three dlfferent feeder schools

and represents a d1ver51ty-of cultural and socio-economic backgrounds

The chronologlcal ages of the subjects ranged from eleven to fourteen,.

mental ages from elght to sixteen and stan1nes from three to nine. The"

testing and treatment environmént was the classroom. .-

A

H - -
i . \ .
o - | , U (A =P ' . .
No firm conblusions may be drawn from the statistical results of the

A

tests, indicating that mental, soc1a1 and env1ronmenta1 factors may have

affected»the outcome. Student 1ntérest and part1c1pat10n was h1gh and

most have -indicated a de51re to contlnue study1ng art at the next level

\

~
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‘statistigges du test, aux fins de moritrer que des facteurs mentaux et

arts au niveau subsequent plus élevé. . . . )

.'{‘ . . , ) Rl - .‘ . ’ . . ' . ,. .
UN PROGRAMME POUR LE DEVELOPPEMENT DE LA

PERCEPTION ESTHETIQUE 'CHEZ L'ADOLESCENT
. ' . GEORGIA McLELLAN

Un programme destine développer la perception chez les

adolescents dans les €coles secondai de prenmier cycle a été applique
4

et verifie d'aprés- des critéres esthetiques en vue de détemminer si la

perceptiou estﬂ%tique est‘suffisamment prometteuse pour justifier 1 utili~-

sation du programme par d' autres eduéateurs d'art ?fﬁf niveau a' enseigne-

0

ment. 3

-

Cent cing élaves de clagse séptidme furent 1'objet de la’
B . . N N . - ~
recherche. L'école municipale ol ils travaillent reggir des &léves pro-

i . * . -
. .

venant .de’ trois écolés différentes et ainsi elle représente un arridre- .

A R oo
plan varie au point, de vue cultunel et. socio-économique. " L'Age chronologi-
h\ ¢ ’ " !

-~

que de ces &leéves varie de onze %:quatorﬁih leur Age tiental de huit 3 seize,

~

‘et leurs,"stanines" de trois #'neuf. 'La salle de classe formait 1'ambiance

dans laguelle eurent lieu les ‘tests et traigéments. . ' .

Aucune conclusion certaine ne peut &tre .tirée des résultats

-

-

sociauk ainsi que l'ambiance auraiént pu*affecter le résultat. Les éléves

faiaaient preuve d'un vif interet et d'un degre eleve de participation et

I3

“la plupart da' entre eux manifestaient leur ‘désir de continuer 1'étude des

v . . -
N AR 1
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T - o ’ A "L
Introduction £o and baclggrbund of the problem “u ‘.
- “In suggestmg p0551b1e improvements to a college for aesthetic

,

g

-

educatlon s1m11ar to tha‘t establashed in Santa Cruz in the Universi
/ of Cahforma, / ank Barron com:ends that although ‘such an experlment
1§val1d the full scope of "aesthetlc educatlon“ would be reahzed only
if the 1mp11cations of creat1v1ty for the learnmg process were embodled

in educational techniques. B\arro«n says: *
'I'he college devoted solely to~aesthetic'education.may be a bit |
premature, but surely not much so. The-time is coming when

_ nesthetic education must reach down to the elementary and pre-* -
. school levels, through special training programs for teachers,

- and reach out from the schools as we know them now to a broader
communlty school in which education will employ all its means
~ to honor the artistic impulse in people in all walks of life. /
( To fmd out how much has been done previously in e1ther Canada

or thé%

readlng wés devoted to literature‘dealing with th1s_sub3ect. The fact ‘

/

\
1ted States to fost@ aesthetic educatloﬂ many hours of research

‘emerged: that although some effort has been'extended" in this direetion at
the graduate, college, senior high school and elementary levels, very

little appears to have been directed to the junior high school level. This

being the casj,. it»seemedi that a research proje'ét,' designed to increase
» , ° s

perceptual development, could be tested against aesthetic criter}é for the .

N

1
1Frank Barron, Artists in the Making (New York: Seminar Press,
1972) p- 88.

%-
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eafly adolescent segment of SOCiety in'atgehdance at junior high schools. .

h . . . A '
Area of Concern and Gdals Related to the Problenm . L
" . D;spite increased teacher pro’g_rannning, most eleme:ntary education

still depends uppn'two factors4 (a) the.education,'aBility and attitude
. v . i ~ N .. LY - L.
of the classroom teacher-and (b%;jhe purposeful planning for art exper-

N

ience W1th1n the classroom Many élementary school teachers are notepre- -~

‘pared elrher academlcally or emot1ona11y, to be arggzducators, thus ‘

X

-many art programs are a series of isolated "act1v1t1es" w1thout contlnulty,,

e .

coherence. or purpose. Art;act1v1t1es should not be 1solated examples of -

"busy work" but a continuing process or artistic growth through explor-
. ation and invleement. If elementary aﬁt education\May,have-been at the

most dlsorgadized dr at the 'least: 1nadequate,'1t would appear that the

f1rst year of hlgh school would be the 10g1ca1 tlme to.initiate a ser:ous
-~ [N !

art leathing progess. : ' : S

t

In addition, few students will contlnue to study art at the next

léarnlng level when it becomes an optional course, and fewer still w111

; focus their energies towards the world of fine arts. However, each child~—

v a

~

will become an adult member of society conditioned by 'the aesthetic en-
) v . ‘ » . N t
vironnent of’everday life, - ' ‘

. It is the function of an art teacher at the early adolescent level

°
-

to encourage the child to develop aesthet1c perceptlon that will enable him

' v

to contribute to the total soc1ety by an enhanced awareness of aesthetic

-

“values .and by his individual standards of aesthetic taste.

» 3 . -
/

Purpose of this.Study

~r

>

4

At thlS stage ' of deVelopment early adolescents are eager to learn
and enthu51a§t1c .to perform. They 1dent1fy with thelr peers and enjoy gr0up

” - . S 7 s
. <

4

s
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. ,aéti'v/i&;bes but are not mh1b1ted by fear of fé1]ure or by self—con-{

scﬁﬁsuess. High school p;r‘esents a challenge to their newly acqu1red
Y . .

phys1cal and mental abilities that they w1111ng1y aqcept. 'l‘hey are

mterested in bemg treated 11ke young adults but still retain. thelr Tre-

£y

. _ spect for authonty 'I‘hey are willing to- test the1r intellects and sk1lls\

L
° ‘ -

and en305r act1V1t1es ") 1ch test nd1v1dual initiative. Althpu 'brl‘mcal.

-,

awareness has begun to control their iniag.inative activity,. they hev_e not

.

yet lost sponta_neity in production. Because they want to dcquire new skills
~ N o B .

and absorb new ideas and have fficient maturity to retain and utilize } .

these skills and 1deas,

°

they will accept "di 1p11ned mgor work and

intellectual challenge to it them to be ome a part of the larger world -

they are entermg 2 ) ‘ - - . . )
{v’l’he purp_ose_~of 18 stug is to _design an’art program for early

L o ' e k . .
i1l help the togimprove their ability to see, to per- °

)

: o " adolescents that

. - . :
. ‘ceive .and to conceive the aethetic in. the Order of things; to evgluate
. . AN ’

?d part1c1pate in the forma ive aspects in the creatlon -of the ar

£
perlence, to develop at.t\f des. and temperament to dlscrlmmate -amo

a

- products of daily expe ience and to become awsre of themselves as in-

N

"dividuals,and as mempers of society so that each may establish personal

l

aesthetic values ghd not rely upon current social values as a criteria.

' i ' .
oo I ) . : - . N

° Questions to be Developed

v+ ~ = Can young adelescents be taught to e\}aluate, judge, - criticise’ |

. and discriminate by impleM@htation of a:

v

lanned teaching program?

’
K

- Does. a prog‘ n desi

to increase perception in the early -

. '\ » al
.t Egrl W. L1nderman Teach1ng Secondary chool Art (Dubuque. ’
Towa: W C. Brpwn Company, 1971), pp: 50 56. -
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adolescent,actually 1mprove ‘aesthetic Judgment and in what Jays’ e .
' - Can such a program be tested to prove 1ts worth” © .
ot ‘ . D
\ ‘ Lo s . " . : ) /{f
' n ) / - ) * ¢ o . ‘ '
¢ S v Importance of the Study <;$§§ . BREES

[ . ’(t'.o . - - -
' Junior hlgh school students comprlse the’ largest percent of en- ¢

-

<‘ L rollment in art ¢ asses at the secondary school level since attendance is
. S “

compulsé?y After’® grad% “sever, students may elect the dlsclpllnes they
t ; wish to p&ysue Many qo\not elect art and’ may. drop out of school. althogether.
If aesthetic awareness is an 1mportant paz§22l0g1cal and/or’ cultural

+ factor 1n”the development of the 1nd1v1dua1, 1t WOuld appear that this

-

perlod of early adolescence is the prlme time to 1nst1tute learnlng de~

s1gned to improve aesthet1c sens1t1v1ty In defense of this, Charles and

At

.

P

// Margaret Gaitskell state: 't ) 4¢
& 7‘
Becaube many pupils term1nate their art education before they
) attaln full intellectual powe, heir artistic potent1a11t1es,
AN which depend to no small extent tpon intellectual endeavor, may
..ever be realized either by their teachers or by themselves.3
) ’ ‘. 1] . i . ~ . “\h ’P . . .
and to further'support the need for _programmed-art instruction at this
’ ,l - : '
stage of development, Keiler states ' - .
’ 'fdj A Ve ~
In summary, we may mnote/ that although art has.become an accepted
) integnateéd part of elementary education, it is still an isolated
«  appendage of secondary education....On the fagk of it, it appears: .
that elementary education has outdlstanced secondary ast education. :
. One need only compare the impressive amount.of literature pertain-
ing to elementary art edueﬁt1on with the meager collection avail-

o " able .£or the secondary schools....This is a plea for-e equal efforts
) to be exerted in clar1fy1ng'goals of secondary art educatlon to
N “hlgh school admlnlstrators and educators,..
N \
. . Charles and Margaret Gaitskell, Art Educatlon Durlng Ado-
lescence (Toronto: Ryerson Press, 1954), .p. 5. ] oo
N ‘e . h N
Vo “Marifred L.-Ke11er, The Art in Teaching Art (Lincoln, °
Nebraska: Yniversity of Nebraska Press, 1961), p. 70.
' t
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- : o Definitions of Terms Used in this Study. N

"early adolescence" refers to young petsons between twelve and ‘

fourteen years “of- age B * , , 3

-~

' A

\ P "junior high school lﬁyelﬂ means grade seven and eight in the . o

’

> . school system in which this research was undertaken.

T Delineaiion of the Research Problems

. .
% e

<y o . Subjects were not assigned to groups at random but yere preas- ) }

sembled by school pollcy These groups; that were as s1m11 as avail-

ab111ty permztted were g1ven pretests Preébst .means and standard

dev1ations were compared for sxm11ar1ty for each pair of treatment

- groups, and for the control grdup The. qua51 experimental research uSed.‘

here for non-rand0m1zed control-group pretestrposttest de51gn had the

pract1ca1 advantages that. it dealt w1th {ntact classes and d1d not. d15-<{

rupt the school program Slnce a'wide var1ety of classes from\several

»

~IJ\ . ' _ settings were used 1t was possible td§§¥taln a h1gh degree of external
- ¢ ~

s

validity, thus the‘reactlve effects of exgerrmental procedures did not .

\ . hamper generalization to any marked degree.}Conducting this authorized
R .\.. . ;" . A i

experimenf witheut the subjects being aware of it, other thgn as a - . /. .

".regular art class procédure, was made easier than if the subjects had
- been assigned dt random to treatment groups. N : . -

- . R B ’ . . J A
s PN . .

+Outline of the Six-Week Teachﬂng Progrem‘

The ‘program is based upon the art eleménts of light and color,
-~ ' - . a . . l‘
line, space, texture and compdsitiona each of which i< used as a basic ..

L

e . . c e N .
concept -for teaching units. Continuity is established by activities:

designed to emphasize the elements without isolating any oﬂe1of'them.

Activities are preceded byfthe introduction of principles, .eithet by

v
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1

observation of the immediate envlrohment or by teachef demonstration, .
l\ . followed by explorat1on of the‘poss1b111t1es for appllcatxon ‘and con-
clyded by compar1son of art15t1c standards ut111z1ng the pr1nc1plns.‘ "

Aét1v1t1es'Pre exploratory bath by 1hd1v1duals and- by groups, both inside

L

.and outside the classroom, Referenceoothrough slides, prints, filmévand ~

j ' paintings to boyh goo& or poor usage-of‘the'eloments are feseagched;
?iewed andiﬁiscussed fo réinforce perception in ohe expenience of visual
art. W1th1n the framework of the bas1c pr1nc;£1es, students are encour;ged

, o to piecelve conceive, create constroct and construe in' terms of V1sohl
® . . A
' order. ' ' ’

-

"six groups composed of fifteen to twenty grade seven students, ranging in
~’f | R . J, \ - . . . 0 R

age from twelve to fourteen years, arbitrarily chosen by school policy °

s

for Art Exploration classes of seven weeks duration. There were two such

. classes each day for forty five minutes per c¢lass. The art teacher is°the

m"&‘ N author of the program and of the research study. ‘ RS
R . - L -
. . . /' . . ;r . 0
) : - - Delimination and Scope .of the Study

. : . ‘ 1 . ; : ‘
. By restriction of treatment and testing to one grade level, the
) :,i" * ‘
[ but’ sufficiently significant to warrant further investigation at. the grade
eight level, the second sggke ofLyoung adolescents who are categofized
/as junior high school students. C o .

- \ .
Although the f1eld of thé} study is in only one high school, the

~

i number of students attendlng ‘junior high schools is very large and thelr :
[}

numbers significant in the over-all school enrollment p1cture. A program
, .

- successful in improving the aesthetic sensitivity of early adolescents in

one schbol should be, in principle and io practise, applicable fo,any

Ce . . ,

\\ . . This gprogram was,implemented for a period of six weeks for each of

Y.

L_ . experiment has been sufficiently delimited to permit“éxhaustive‘treatmeﬁt,-

¥
<
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secondary school within  comparable educational frameﬂorkﬂs .

SN | C . ‘ v e
. , 4 T : . . T .
o .. - Hfpothesis . o

:
L)

.':Thé program later detailed in this research study, using aes--.
' ‘ . C ) v ' . Y ~N S -

.

thétic critexia as a tool'for[comparisbn,~wi11 impiove aestheti¢ per-

.

_ception at. the junior high séhopl level of early adqleécence, as shown"

- = . / N . . . oo - .
~by ‘Meier Art Tests I Art Judgméﬁk.' . ; : N !
) oA ‘ N " N L ‘ ‘)"! '. o ) ' ' ¢ ' - a
— N . ” . : A ¢ o M . " .“ .'." . ' ' .
: ' Null. Hypothesis A ~ ‘ w
The-prdgram.later detailed in thig fesgérﬁh study, using aes¥hetic
criteria as a tool for comparison, will not improve aesthetic perception .
N - : \ . . T . Lo A o L
- at the junior high school level of early adolescence, as shown by Meier"

. R , . R
» Art Tests I Art Judgment. - - o .

v o e “: N . « X . o ,

. ' ( .'. .S / : ,. ‘. l' . . 1 4 : ) .. N -v f

' ‘ -Stephen Isaac and William B. Michael, Handbook in Research and ]
Evalugtion (San Di€go; California: Robert R.'Knapp 1971), 31-35. .

.
i . 5 ' Lo .
. . . Y
. . . L.
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" CHAPTER I1

RELATED LITERATURE

AN

Vincent Lanisf argues t(*- art education should contribute dn

- .
understandlng -of human problems current enough to be soc1a1 issues and
that the student must learn "to percelve soc1a1 polltlcal and economic -

A

contradictions; and - to take action against the oppre551ve elements of
- reality." Té'do this, he malntglns, the school must-teach art prqperly
to "help ‘the young explore both thQ~nature and range of their own

visual exper1ences, an undertaklng of no mean dlmen51ons 1f we wish to
promote a cultured as.well as self d1rec£1ng citizenry. (/He feels that

art must not be taught as if the model of the student is the artlst the

h1stor1an or.the critic, but to use as the only proper model the aes-

' thetician since it is he who '"tries to clarify the processes of aes-
"- thetic response.' Lanier feels that this is not what is practised‘td-'

. _ [ .
i day\under_the name of aesthetﬂc educgtion which places priority upon

studio work. He feels that the art educatlon of the future should re-

semble that env1sagéd originally by Broudy, Munro and Ralph Smlth and

lgtgr~broadened by Barkan, Ecker, Chapman, Eisner, Madedja, and- . .

\

. . T . . y . 6
others, with Barkan's inter-disciplinary Guidelines as a model.

Halsall supports Lanier's argument when he writes in his comparison

) R ' ‘ . ) \

, Vincent Lanier, "A Plague on All Your Houses." Art Educatlon
27 (March 1974): 12- 15 .

]
© \
[ N Y \




thet1c educational theot1es 1n‘the Rherican\and German societ1e5'

\

Art educators should consider aesthetics and . art15t1c-
practice as an inseparable part of social consciousness and R
intellectual activity.' Art education should not promote the .- C .
idea that creative freedom is the immunity of the artist .
from any kind of respon51b111ty to other people and soclety

- ‘ in general.’ :

““ , . . N . \

©

_ Art education can' be an effective force in a democratic
Cy society because of its ability to develop ‘consciousness through
a constant creative coming to terms with life in nature and
. .society. An important part of art education should be making
. .. people aﬁége of their relationship to society.’

/

~

" L : “
s )

* Readings in the area of art education seems to indicate a growing

1

ey

-

. . ' ‘ . v . . .
awareness of aesthetic education as not only a factor in the education
. - . N \‘ . bl
of the individual but as a motivating power, for social consciouSness: The
R 1nference seems clear that art educators may play a pr1me role in recog-

i . . N »

n1z1ng thls power and by. so doing help the students to today, who will

be the soc1ety of the future, restructure the env1ronment so that aes-

thepic values will be fully recognized.
: . BT - '
In assessing aesthetics as a context for general education in

N

‘America, . Arnstine suggests that. " g .art studied in school that is
disconriected from the nagu}al‘and social events which are its chief
source of meaning and significance is at best an esoteric amusement and

at worst a bore." ) e ) K .
As further support for aesthetic education in the social context
A R.A. and C.M. Smith affirm: _ RN Coe

7
.
.

\ 7'l‘om Halsall "Towards a More Effect1ve Art Educatlon Curriculum;
e Comparing American Art Education Theory with Marxist/Lenist Art Education
Theory in the German Democratic Repub11c." Art Education'27 (September N
1974) p. 5. . . '

8Donald Arnstine, "The~Aesthet1c as a Context for General Educatlon."'
’in Aesthetics and.Problems of Education. ed. “Ralph A. Sm1th (Chlcago.
‘Un1ver51ty of Illinois Press, 1971), p. 413 .
s ‘ ‘ ‘ ' R N

7 . Coay




; . . : . 10
/ - <& * i , X .
" Briefly, if it can be judged worthwhile that persons be made
_ cognizant of the perceptual richness and peculiarities of

R . things, then yet another finction may be posited for the . A
3 — ae§thetic:'jt "reveals'" something, it suggests man's con-
f ' sciousness in his world, Something is.experienced in the act .

r § of aesthetic beholdin ich is unattainable thrgugh normal
‘ : @o%l-directed transdgtions with the environment. e

., Most recent writerp of literature dealing with aesthetic ‘func-
_W\- Wy
to share the feeling that 'all education,

/

tion of art education appe

but ‘most specifically art e cation,'musq play an active role in promot-

.+ ing social consciousness toward improvement of the environment. One of
i : L _ the most impa;sibnéh of these is June King McFee, who not only preéiéts

N the need for increased pérceptbal ability and the need for action by .

\

. . art educators, but clearly and'decisively suggests~B£%ftica1 measures

. that . may be adopted ig today's schools.

-
“

. " . In commenting on the changes taking place in today's fluid

. Saciety and forecésting the role the art educator must take, McFee writes: N

-
’

. ...Art as a social function needs,much more developing than

.. ' " ever before. Without depreéiatiné he need for art as a very. per-
sonal, individualized and introspfctive 'part of human expiession, .
we need to turn the coin over and also develop the capacity to b -
use art as a humanizing force in improving the quality of 1life-on -
o this earth. This cannot. be done on an individualized basis alone,

oy : but must be.'done through concern for others.

There are trends that we can identify that are clearly piedictable.
" - They are the results of overpopulation, decreased natural re-.
sources, and inflation on a worldwide basis,..10

| . After defining wﬁ;t she seeg as the methods aesthetics:may use to,'

“copé W}tﬁ the proglehs she outlines, shé points out that "A crucial
eHchtional prdblem ig_b;i;ging art into a.study o% the environment is

' ' .9 | ‘ ~ C . |

e . - R.A. and C.M. Smith, "Justifying Aesthetic¢c Education. in

BN Aesthetics and Problems—of Education. ed. Ralph A. Smith (Chicago! :
University of Illinois Press, 1971),.p. 133. : . v

X .
4 ‘ June King McFee, '"New Directions in Art Education.”
Art Education 27{8 (November 1974): 11-15. . ~ .
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tre lack of perceptual awareness that students br1ng to tHe problem

solving task." She 111ustrates her po1nt by citing studies done by
Bruner, Maccoby and Modiano that 1n@1cate that Amerlcan children focus \,
R 4

more on the functlonal thah on the perceptual aspect of things. Be-

|
cause of this, she feels the art teacher must play a Key role in

‘protecting the environmént: : o ' o {

. L ) : . to. [ ¥
The art teacher may be the only one who is focusing on per-

ceptual material. But ‘unless'we are aware of the ways
" children are taught by our culture to emp asxze the con-

ceptual at the expense of the perceptual, ﬁay not be help-

ing them respond to the visual. It may be the same visual
underdevelopment that allows our people to ignore the environ-

ment until it gets so-bad they are forced to look at it. .

.

To. show (that cooperatlon between teen- agers, townspeople and

c1ty planners may be condusive to aesthetic 1mprovement, she cites

-

‘qxperlments,conducted in Oregon. She summerizes, "They (teen—agers)‘are

becdming more expert in relating the j(gﬁgl quality to the visual methbg
and tg the social use, and to see how. these factors need to be con51dered
. 5 5 ‘
in economic dec151ons, -
‘ ; NI ' :

S It would thus appear that writers in the field of aesthetic
education heartily endorse the.theories and aims of the environmentalists
and feel that art educators not only should appreciate the need. for ed-
ucation toward a more aesthetlc experlence, in life and of 1life, but haye

N
the ab111ty, opportunlty and a mu1t1p11c1ty of potzntlal d1sc1p1es at

P

a

the1r.command._ ' : ' = /j

Mass Education in Aesthetic Awareness

That aesthet1c edycation is not only des1rab1e but should be ava11~~

able for everyone is not an idea peculxar to this century. In the e1ghteenth
b , . .

U1vid., p. 15, | ‘

i

. ' N
- e B .
. . °

-
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century Freidmich Schiller's Letters in Aesthetic Education, according to

Grossman, went beyond the educational concept of art to make’ art an integral
part.of his fdea of mankind. Grossman contends'that Schiller&s belief

at an harmonious society[canpot be attained until the members of. society

ha chieved aesthetic culture was not '"an evolutjon reserved for the

- -

elite, even if-at that particular moment only arélite approaches its

ideals." In suhmarizing his article on Schiller's work,. Grossman suggests
] ..3\‘ . . .
that "Aesthetic education, as postulated by Schiller, might meet-its

greatest challenge in the affluent societ§ of the mass media age..."12

- ~

Since

-

A

thetic educétitiB om infancy to old age is attested to by a large body
of literature the subjecf. As articles, papers and texts dealing with,

3 . N \, »
this subject are numerous and available, there is no need to trace the

hispoty oé%&hc evolution of the aesthetic concept.from the private do-

A\

main of the individual artist or viewer, through its inception into public

" education as appreciation, production, and therapy to the present timé

when greater use of technology and scientific enquiry has resulted in the
establishment of colleges devoted to aesthetic education alone. That the

avowed intentd of .such colleges is to mak in the foreseeable future, °

' L X - 3 » N . - . .
of aesthetic edyPption a function to honor-the artistic impulse in people

“in all walks of life would indicate that this centﬁry might see a.con-

‘firmation of Schiller's ideals and that serious art educators might.agrec’

L]
with Merle Flannery's assessment the pufgbse of education:
‘If one acceﬁts Susan Langer's ideas, if art is the education of - ’
feeling, one can imagine that the masses--that is, each and every
one of the very unique himan beings who. exist on earth--can feel,

* -

’

1ZWalter Grossman, “Schille: ‘Aesthetiee Eduction." in
Aesthetics and Problems of Education. ‘ed. Ralph A. Smith (Chicago:
University of Illinois Press, 1971), p. 41. =

~

<

hiller's time a growing awareness of the need for aes- -

4
\

f
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. preciation of works of art.

/ o 13 g
do feel, and can come to know the vast intricacy of feeling
which exists in them. Eliciting this knowledge of feeling is’

the true function of art teaching. By giving rise to a steadier. v

and more creative conceptual mentality, art educationl in the
sense defined, can nourish all the rest of education.’3
o ! N

Aesthetic Considerations Influencing
Program Construction o oo

To set up a program that will be viable aesthetically and
functionally for students at the junior high school level; the teacher
must have clearly established concepts concerning aesthetic education,

must have set up goals, both general and specific, that would further

the aesthetic education of .the students, must have flexibility to adjust

) Al
the program to allow for con;1ngencxes of time, season, mood and.event54

within the classroom structure, must have’ 1ntegr1ty toward the personal

role of educator and empathy to the 1ndiv1duality of each student so
that’ each is provided Kith the opportunity to enlarge hi§ artistic per-
. . “ f :

ception, apprec%ﬂtion and judgment within the artistic dimension.
A » .

: ¢ s .
The teacher would need to analyse procedures prior to implement-

-

ation, assgss both process and product following implementatation, and

_adjust goals for individual students, individual classes and the social

structure of the school. ’ ’ .

Kaelin defines education as "any planned or controlled production

of changes in behavioral patterns of human individuals," and aesthetics

as "any phrase of those activities involved in the .creation and ap-’
' w14, ‘

.

13Merle FPlannéry, "Art for the Masses." Art Education 25:5 -
(May 1972) 20 . .

Edgene F. Kaelin, ''The Existentialist Ground’ for Aesthetic
Educatlon." Studies in Art Educatipn 8:1 {(Autumn 1966):
»

&£

-

and also as a discipline -concerning itself .
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A . s N
wigh artistic communication - with the description of creativity and

N N v 15 » N

appreciation of works of art."

<

N N . TP
Arnstine says that " 'aesthetic education' very broadly in-
dicates whatever conditions might increase sensitivity to, understanding

of, apprec1at1on of, and en;oyment of artistic features of the world as

16

uell as ae§ghet1c experience.: ~ and Villemain states that "comprehen51ve

conception of education in the 'fine' arts incorporates an account of
theﬂroleipf the cognitivg médiations that forward aesthetit processes

and the continuities between predominantly\aesthetic practisings and
'h ) . o= "17 )
those predominantly cognitive. , ‘

To relate these and similar interpretations oﬁ,the meaning of
; ‘x

o

aesthetlc education advanced by other educators to the goals of the a
individual teacher for 1mp1ementatlon.gn\{?e classroom, the art .teacher
must be aware of and call upon=the;resources'of art_history, philostﬁ?T5

art criticism and art psychology as well' as be competent as an artist- .
. s ) . (
teacher to put aesthetic education into practise, if the role of art

AN

educationalist is to be validated.

Since ‘art history is basically the stydy of how man as an artist

interpreted and expressed his culture in gra form, the program should

-

1nc1ude units deallng w1th .art history, apprec1at10n of world master—

pieces and studies of current art trends and products, as well as back-. -

ground information of the social conditions and environments responsible

for the art of any:period. - d / ) .
15Eugene F. Kaelin, "Aesthetic, Education: A Role for Aesthetics - - ~

Proper." Aesthetics.and Problems of Education. ed. Ralph A. Smith

(Chicago: University of Illinois Press, 1971), p. 149.

s mstine, p. 402.

17Franc15 T. Villemain, "Toward a Conceptlon of Aesthetic Ed-
.ucation." Studles in Art Educatlon 8:1 (Autumn 1966). 30. . C s

5 : \
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- TS émBody gonéepts from the field of art criticism, the‘teache? -
must implement units in the cufriculum which-sdppori the contention of-
. " Aiken that "Judicial criticism...seeks..,to educate taste through'a: -

more ra%ional means of ijettive'analysis and the evalua%ion oé the N
inhef;nt‘values of.the-qork of art ﬁhiéﬁ presumably other iﬁdividuals

; . e . r/__:é g .
‘ ! have shared or may confirm." anﬂuthat "The: problem of the educator is
g - - . .
B R . e . . .o
" thus not to instill in individiials a proper respect for the valuations
'Y . s ; . . - ' )
of their betters; so much cpuld be accomplished by a course in etiquette.

What is required is relevant information concerning inherent values

. . vwhich may, with a modicum of good wiil’and<tfaining, be inéorpofated

N . *
among the recurrent intrinsic values of the indivi’dﬁal."18

A comprehensive prograh;in aesthetic education would train the o\,
student to adopt a critical attitude toward his own and others' "

S s creative efforts. Units would include learning a critical vocabulary,
. [y - ‘! .-' -
. understanding the criteria and norms associated with any work of art with
' »

.. . which he may be confronted,” improving discriminatory abilities-to in-
crease perceptiveness to beauty in general and to the environment in

particulaf. To encourage the student to do so, the program could employ

. (‘ -7 . ‘ ) = N ’
the critical method of talk suggested by Sibley, by which the teacher
N . * . LI . '

— . .
can bring the <hildren ""to see what they have seen Hegarding aesthetic

- 3 13 13 . -\ . ‘ . A L) .
.qualities and to link their experiences to the aes%het1g usage of -
terms. S | : . : T
a Co S o

’ ' >
\

‘ dlnghry David Aiken, A Pluralistic Analysis'of Aesthetic Value."
‘ \ in Aesthetics, Contemporary Studies-in Aesthetics. ed. Francis J. Cole-
man (New York: McGraw-Hill, 1968), p, 129. .

~ 19Frank Sibley, "Aesthetic.Concepts." in Phiiosgph&rLooks at the | |

Arts; Contemporary Readings 'in Aesthetics. ed. J. Margolis (New York:

o Scribner, 1962), p. 84,

b




.chology of art education ‘that allows students to "report fully the1r

responsesggp any g;Jep work of ar?, to understand and respect the

concepts' were identified and principles formulated in which the concept

, in array according to their complexie;;iz that for each concept a variety

©.20:5: (May 1967): 6.

0bv1ously, to be valid, the program must %ncorporate the psy-
)

ot

individual differences in response'po @ba; appears to be the same

stiﬁulus;'to distinguﬁsh between psychological responses and valﬁe

Judgments and to Justlfy their Joogments, favorable or unfavorable to—

ward the hlstorlcal or contemporary work of art. u20 Coa
'Kaelinw;;ds furthe "the teacher artlst is concerned primarily

wlth the universe of thé student, of com1ng to an understandlng of the

visual arts productlve - dea11ng with the formulatlon Cf OhJeCtS hav1ng
“
expre551vemand aesthetxc ‘qualities, cr1t1cal - deallng w1th the per-

ception of qE:Lgtles const1tut1ng art, and h15tor1ca1 - dealing with

Ls ‘
the evolutlo of art in human culture W1th1n each of these domains, ' "

functioned. Each of these empirical generalizations about art were ordered

N r( .
. . . S » ~ <
of principles were ordered serially a sed as a sequence 'of learning

e 22 ‘ ‘
actitities.” Eisner notes however: T </ T . L
Concepts; principles and objectives, are clearly insufficient to A
insure learning: somewhere there needs to be an array of activ- '
cities in which the student is to engage and which are directly . el
“related to the concepts, principles and objectives, that have been ’ ‘ A

v

20 " Nducation
David W. Ecker, "Justifying Aesthetic Judgment." Art Bducation .

21.l(aeli‘n, AThe Existentialist Ground for Aesthetic Education.™ p. 11.

22ElliotAW. Eisner, "Building a Curricula: for Art Education," in
Aesthétics and -Problems of Education, ed. Ralph A. Smith (Chicago: Univer-

sity of Illinois Press), pp. 387-401.




{ - . 'formulated.. Curriculum activities are not only rélated to o .
the obJectlves but must be fdrmulated in a way that will be
. of inte£5§t to the child and to his level of development. "23 '

» !

< / ¥ To .support Exsner s observatlon that the formulatlon of activities
is done more through, pooled experience "and educatlon than through consult-"
:;ng educatlonal theorles Barkan‘ Chapman and Kern, under, the sponsorship
-of CEMREL and the Ohio State Un1ver51ty, planned a currlculum to develop
aesthetic education that rests on thé‘premlse that "It is p0551b1e to’
conduct currlculum development for aesthet1c education in a rat1ona1

v i manner...th%t currlculum mater1als can be produced to reflect the multi-

. p11c1ty of values assoc1ated with the arts and with aesthetic experlence

- ..and that curriculum materlals in a’ plurallstlc society should\{/clude

.,n
‘o

options “that teachers and students can, exercise toward effectlve teach-

» : \ . . -
1ng and learning 24 o S .

R v

~ °Ideally, to-rationally plan an 1nd1vndual aesthetlc program for

artistic 1nvolvement at any grade level, units should be designed in
- ! N ~ ‘)' . ..
logical, sequential order, to incorporate the three aforementioned do-

r

. ' A .
mains recurrently, -so that each type of goal is represented by at least

one unit in any given skries of units. A group of units should bé'so con-

structed that collectlme y they incorporate d1verse styles of artistic

development represent Jarlous points”of view about aesthetic qua11t1es
in objects and events, and allow for student c eativdty.
Q B . ‘ To.insure flexibilitf, units shouid be dégigned'towand concise}
ﬂindividual and class goals; should.function as a core unit around which
smaller units might develop, and should be designed for typical ngﬁ%s

with varying degrees of ability‘ They should invokve aesthetic response
) o TN ) ! .
o 231bid., p. 393. . , o

© o 24Manuel Barkan, Laura H. Chapman and Evan.J. Kern, CUIdellheS

(St. Anne,\Mlssouri CEMREL Inc., 1970) pp i-xi..

Q
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" net only to the v1zual arts but to other arts and to the env1ronment.

Units should also rov1de for remedlal prdﬁtlce where needed and for o )
growth opportunities where 1nd1cated Abave all the program should be _

Coe .
evaluated and re- evaluated to prevent it becommg a stra1ght Jacket into

uhich success1ve classes may be forced to fit. No program 1n aesthet1c

.,educatlon is so 1deal that it should be expécted to suit succe551ye classes' ‘
- gnymore than it can be made to fit another\feacher's needs’ without some ' 1 .

F]

tailorinjy Hence, program planning is an.on-goiugvproeess. The progranm T

R used, in th1s research study hés proven’ flexlble enoug? to be adJusted to .

each success1ve week through t the six-week perlod
<
. B
YL If a program 1s 1ntr1n ically sound, based on valid concepts;
: RN N oL N
. prlnc1p1es and goals and is strengthened bQ commonsense and versat111uy,

v “

zg@ov1ng or’ changlng a un1t to suit the 1nd1v1dua1 class, teacher, or
schbolﬁwill not seriously affect the total structure. As Eisner said

"Pfograms’systematlcally organgzed and sensitively taught might provide ..
conelus1ons that would 111um1nate what can be achleved 1n the visual arts
l 13 . v 25 ~ ’
» through the aegis of the school."” x\ . -l
. 1 4 . . . . ) . ' x.
» - '
Problems Inherent in Conduct1ng Tests ‘ : .
- / for Aesthet1c Awareness ' .

- To; reduce leopardlzatlon of external va11d1ty for both populat1on

and treatment, Snow suggests that thorough descriptlve analysis should be
made. In add1t1on, he suggests that the 1nvest1gator should prgfer exper1-

94-—,‘

" ments ‘that refer to larger domains of future behaV1or. To achieve ‘further
. . L) "' T . :
: repfesenté}iveness, Snow feels that educational research should take place

. ' ®
. 25Ell1ot W. Eisner, "Research on Teachlng the szual Arts," in Second . -
Handbook of Research on Teaching. ed. Robert M. W. Travers, [Cﬁ1cago
N Rand McNally College.Pub11sh1ng Company, 1973), p 1208.

4 . o
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in the school under nonqal classroom conditions where possible, and that
the exper1ment m1ght ‘take place in two or mpre places fitting the fore-

‘ - go1ng descrlptxon. Fufther a1ds to exteznal val1d1ty would. be, Snow_

—em e :

- adds, extraexperxmental observation‘ studént pteparatlon' durftion of’

treatment more closely approxlmatlng the natural situation, and quantit-
ative casé stud1es.~ S S . T N

A}

Obv1ously no one study can do all this, so he Suggests that va11d

- educatlonal research would need genera11zabxlity that examined the range

1
v

and d1str1but10n of the ecolog1ea1,and personal varlables, estlmatlng var-

~

iances and\govariances to'gauge the relative importanee of each in the-

domain ofhtoncern, aRd there would need to be conc1u51on oriented research

v . -

de51gned with knowledge of the" natural variations and covariations. Snow
concludes: . - - C X - ‘Q‘/
o : This separation would allow each kind of sfudy to be désf@hed as
- powerfully as possible for its own purpose: one for represent-
: ativeness and descriptive generallty one for systemat1c, in-
. cisive decisions about courses of action. in further instructional
design and theory construct10n.26 : .

Snow is concerned with designs for resea;gh on teaching. Eisner,

“on the other hand, is concerned with teaching the visual arts. He sees, as

N . S
problems plaguing those involved in art educational ‘ksearch: general

tensions between reliability and educational significance,. which have "

» short duration in order to provide control of variables and the quest for
both objectivity and reliability which has resulted .often ifnexperiments

which are educationally trivial; the tendency of researchers tp skimp on

26R1chard E. Snow, “Representatlve and Quasi- representatlve '
De51gns for Research on Teaching." ‘in Review of Educational Researclf

44:3 - (Winter 1974) (Chicago: Rand McNally, 1974), p. 285.

’ hindered research in art education by requiring that experiments be of too

* =

P
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. . : . el
- lieve that what.is done to achieve results is of less' iffifortance than the

- behavior which will endure will probibly be small."

N\ - R - .r.
20

the amount of descriptive material.provided on the characteristics of the

- . -

experimental treatment. Eisner indicates that. researcheérs.apparently be-

-

&

-

resultsﬂ Anothér problem plaguing research in art education, he. indicates,

'115 the change in the values of educators resulting in-the tests being

— . . “ N .
considered of little value unless current, Eisnér notes:..."unles3 re-.

o

searchers can do the type of basic research on human behavior that is so

fundamental in‘characier‘as to be able to withstand altered educational

:values and éhanged people, the.likelihood of securing conélusions'on human

27

-
¢

- Research 1nto the social values of art students does not help art

,
[

-teachers as 1t is 11ke1y ‘to be of more psycholog1ca1 than artlstlc import,

Eisner feels. He notes:
- .
...research on theJchlal values of art students is an interest-
ing area of investigation, but it has only magpginal ut111ty for
improving the teaching. of art. Two of the cengral goals of the
field of art 'education are to develop the student's ability to_
" experience the visual world aesthetlcally and to develop his- -9
' @bility to f&bﬂ'Vlsual images in some material that expresses his
personal experxence

-

and to use these obJectlves as criteria will require the use of more
suitable paradigms, such é§ those of‘anthrbpology‘%hd art criticism. As

examples of testing and research which he feels were successful, Eisng:;

\
N

cites experiments in aésthetic learning conducted by: Brent Wilson in -
-1962, Waymﬁck and H. Hendrickson in 1932, James Dorter in 1966, Bernard

-

Pyron in 1966, Beittel- and ﬁattil in.1961;-Elizabeth Dubin in 1944,

. N ./\ ’ ' ‘\ )
27Elllot W. Eisner, "Research 6n Teaching the Visual Arts," in Sec-
ond Handbook on® Research on Teaching. ed. Robert M. W. Travers: (Chicago:

Rand McNally College Publishing Company, 1973), pp. 1198 1199
28

Ibid., p.1200, . (r~<;\\'




. ' 21 -
.R.H..Salomg in 1965,.R{ Murray Thomas in 1951, Joﬁaghon.Goodséniin 1968
énd Robert Clements in 1964. From these ;tudie;,‘Ei§her concludes that
in the field.of art education, we need descfiptive sgudieS'of practice at - -
both eléﬁentgry and high s:?bol levels; we nee4~information on the types

of teaching techniques and curriculum acEfViSjes that facilitate, the
T 1

~" . transfer of artistic learning and the effect§ of "different kinds of moti-
, vation on ghe content and form of art work producéd by students. Tests
| ' condﬁc&ed for the above-mentioned’researches ihcludgd éesting by presenif'
ation of works of art in print or slide form, drawing and copying,‘by
evaluation of design reproductioﬂs and bx student duestians. it would
gppeaf,ltﬁeréfore, that a problem facing the researcher in aesthetic
I _ e@pcation-is to insure that the tests used relate‘?esults tﬁg infent

_of the research.2> . - - ' o S .

Even less optimistic about the results of empirical research than
either Snow or Eisner, are MacDonald and Clark, who note: "

The smallest viable research unit with useful explanatory
“#  power ﬁguld seem to be what is often called a treatment and
- which consists at least of objectives, materials, media and
methods, and all the isolatable subvariables within these areas.
This does not lend itself to undue optimism if the Crorbach and
Snow (1969) study is an accurate.assessment of the present day
situation. Cronbach and Snow focused on a large scale examin-
ation of the studies that involved various treatments and found
that ‘there was no consistent and systematic empirical evidence
' to validate the contentjon that predictable effects upon in-
dividual learning could be projected from present knowledge of
N .. treatment procedures.. . . 1Y

- " Although their concern'is an analysis of objéctives and curricula -

¢ for general education, the inference is clear that a major problen of

21bid., pp. 1200-1209 '

30James MacDonald and Dwight Clagb‘ "Critical Value Questions and

. . the Analysis of Objectives and Curricula,'" in. Second Handbook of Research on -
)7/ Teachlng ed. Robert M.W. Travers (Chicago: Rand McNally College Pub11sh— /

ing Company, 1973) p. 405 . -
. ’ LI
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"wouid need to establish for hihself: what the problenm area is; what other’

.x\.what the goals of the research are; what results can be hypothesized for

“the tests; what is the best type of test to use~~6bservétiona1 statist-

‘aesthetic-awarenesg should be that of goals.

22°

test1ng and programm1ng in any d1sc1p11ne is that of integratlon through &
value Judgments rather than by the use of\emp1r1ca1 data, the sc0pe of

the program, the sequenee and results obtained, as these yefer to-the
i R .
learner. It would seem that the primary concern in conducting tests-for

Prior to conducting tests for aesthetic awareness, the researcher

-~

tests have been conducted successfully in this area and how these are ap-

’

pl&cable to the researcher's own time and field of aesthetig awareness;.

.

ical or a comblnatlon of both what are the varlables whlch might affect
the test results, what basic assumptlons govern 1nterpretat10n of results,
and what qUalificatlons does thé researcher have for hax1mum succeﬁs in
establishihg, implementing and evaluating the fest

‘The researcher in ae het1c awareness has also the ethlcal problem )
of be11ef that the reseaxch he 'has undertaken will serve a useful purpose
in ‘the f1e1d of aesthetic education. Accordlng«to Elsner, there are qu1te

a number of philosophers, psychologlsts and ‘educators who be11eve that . N

emplrlcalrresearch)uu;no place in the field of aesthetic education. He' <

- '

notes: . . O

The field of art education...does not have a long heritage of
empirical research. Empirical work in the field began to develop
and take on a distinct character in the early 1950's...But to say
that empirical research in art educatlon has’ not had a long
history is only part of the story. For years, indeed even toddy,
there is a substantial number of individuals who claim that sci-
entific inquiry has.no proper place in the field...It will, in

l\’, the eyes of some, take the mystery out of art and thereby rob o

it of its spec1al cHarm and peculiar power.
" . ?
31Eisher,"ReSearch on Tegshing the Visual Arts." p. 1196.

”
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, .+ «..For those soph1st1cated }o the methods and assumpt1ons
-~ . T _of sc1ence objections are sometxmes‘ralsed on eplstemo- .
o . logical grounds Art, it is claimed, d1sqioses & mode of
. - reality which is fundamentally different from that dis-
' : closed by science. Art must bg known through art. The argu- -
- ment holds, a fortiori, w%th respect to undérstand1ng growth _
° _in art and its teaching R @ . ' o
. “General conclus1ons réached after 1nten51ve rghging in 11terature
\-'\ . . .
dealing:#i‘ﬂ the planning, 1mp1emgntat10n and testing of programs de51gned \
e to improve aesthetlc-awareness, agreq with EISHEr s summation that the‘:
' * concerns are: The general pfoblemfbf identifying descriptively the kinds

: ofxteaching practise used in teaching art; The problem of determining the

extent to which transfer of artistic learning has occurred; The problem - .
) . o f , ., . . .
" *  of establishing the validity of criterion meaSures used in educationai

research; The problem of assessing the effect of motivation on the, content

.
* -~ '

’ ' and form~proddced by the student; The'probiem of detenmining‘the extent

: to which systematic and sustained instruttion improvesgghe art student‘s,
ab111ty to see and respond to visual form°and the probl\m of establlshlng
. a cr1t1cal clinical methodology wh1ch will stay& the test of t1me.33‘
21bi4., p. 1197,
' 33 1bid., pp. 1207-1209. o ‘
- . - - !
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- environment' that artists must develop thls knowledge and apply it to '

T

' comparison that' color, like other elements of visual art, is not only an

Foundation Course (Albany: State Education Department, 1972), 25-35.
Y - ) X

P "_,.' o .
CHAPTER III

. \ . . . ™~
N A PROGRAM DESIGNED TO QEVELOP AESTHETIC PERCEPTION -
. N . . '
- " Unit to Demonstrate 'the Visual Elements of . o N
‘ Light_and Color ‘ ' ' B
~ NS

Purpose: To have the students learn by ohservation,.exploretion andq

..integral part of a picture but is also an. essential part of human.ex-.

' perience and of the environment; ehat hnowledge of the relationship

between light. and color is necesSary for a fuller understandlng of the ¥

thelr~product so that the viewer's response is helghtened that ad-

vertisers, manufacturers and architectslusejthis eorre;ation of light 1.‘ \
and color to psychologically menipulate the senses to'Etimulafe need, |
g1ve satisfaction and establlsh 1dent1ty, that the capac1ty to be aware

of color is a factor in 1nd1v1dua1 response to env1ronmenta1 cond1t1ons,

that the 1ncreade of technolog1ca1 knowledge has *widened .the range of

colors used today for both pleasure and profit; that one can derive

pleasure from personal experlmentation W1th color and learn to use it . I

.

3 . . . "':»:‘ ‘
0 that delight in creatlve act1v1ty is 1ncreased 4 : ”%Ef

Introddctorz Discussion: Have the children look around the classroom;'

By

and discuss the wide’ var1ety of color present in the 1mmedlate env1ron-

ment Show that most of the colors used are the ‘result- of the useé of D -

’

34Bureeu of Secondary Education, Studio on Art;.A Conpreheﬁsire T N

= . v

&

[ * , ~
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pigment in paint, téxtiles and other man-made articles. Compare the color -

- T on the darkér side of the room with that in full light, in direct sun-
R / 'l1ght and in artificial light. Turn off the lights orﬁsuggest that
\) -.i _ . ) students shut their eyes D1scuss the absence. of color mch results.‘
. :} A | N 'l‘urn ‘to the outs1de env1ronment Compa;e the d;fferent:es in color val\ue
‘. o ‘ noted on adJacent planes of the same obJeqt DlSCL‘lSS p0551b1e reaSons.

f‘, ' ' Ask children to descrlbe the color spectrum | Seen in a rambow, in the
. arc of ‘water from a garden hose or sprinkler or a fountain spraying in

sunlight. Allow children to inspect and discuss refractions of light from

-~

a prism held fto the light. Discuss\ the resulting color rarge.

. . s, . ' i . ' « )
‘Activities: Have each child select a primary‘color in tempera paint and ./‘
. oo 4
o . by brushlng it -on white bond paper, wh1te manllla, newsprint, wh1te

\ .
plast1c, white cotton, white styrofoam, etc.,; discover how each matenal

changes the value of the color they selected. Repeat the process usmg

d prmting inks, vegetable dyes and commercial dyes to
. R

reinforce conclysions~yeaghed about effects of light medla, and materials
N ' ) : .

Dl

on color value. . ' . .

"colored drawin g

.- - By using a movie screen or.large sheet of white poster board for

a backdrop and ggometnc shapes sufflclently large to be clearly V1s1b1e

to all students, let each Chlld expenence the optlcal i1 lusmn of

"negatlve -after -image" effect Encourage chlldren to express reactmns and

discuss possil;le causes. Supply each child ‘Wwith envelopes containing a

v © white bi'istol board rectangle to\fit the' envelope.and eigl\t one and one-

by

"

Z g TAPTP

green, range black and whxte. Suggest the children use these to make

A

. simlar and add1t1onal colors agamst the white. cardboard or\the wmdow

| x B

it <,

)

half 1nch rectangles of colored plast:c film in red, yellow, blue, v1olet, '
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glass. Discuss the findings and theorize on how value is affected by

[N

black and white or by‘additibn of complementary ‘colors.

SN

W

- Supply each ch:lld of-a three—persbn team w1th ‘a one- meh pamt

~

brush a pnmary color pamt and with an eighteen by twelve mch sheet
‘of mamlla paper. Suggest that each student loads his bruslyut/n his prim-

ary color, squeezes the color upon his own and upon his teammates' paper

W

in turn, then picks up his own paper with the three prlmary colors on it,
and mampulates the colors by rotatlng the sheet to force the colors to-
run. Ask each child to study the images he has created, then to paint in

solid areas-of any or all of the primary colorsg:: create a fantastic or

realistic painting. Display and discuss results] allowing each artist to

stat.:e.‘his own inteﬂtion. and ‘evaluation. .
"~ Supply eacl} student with a nine by twelvé inch sh‘eet’ of mahi'lla,
| contain.er o;‘b one éolg»?- of his choice, a.p‘a_int b:us'h, sci;s?)rs; 'g‘lue‘
and a six by nihe .incﬂ sheet of.black construction paper. Suggest that

‘each makes a color wash over the entire sheet. Before this dries, suggest
that' each chﬂd using a full brush load of black pamt, brush that
' amount over the wash beg1nnmg at the bott:om and stoppmg when the paint

brush has become dry. Repedt with white paint.from the top of the wash.

While the results are drying, ask them to look at their own work and

» :
decide what the tinting and shading suggests literally or emotionally.
Suggest - they now cut our figures or shapes, limited to three, that will
. N .. \ . v " \ N Y
graphically illustrate what their tinted and shaded wash suggested. When

they have‘éomplet‘ed the silhouettes, display and discuss the resuiting '

works. .

1

- Show sl1des such ast™ Chagall»'s I and the Vlllag__.

NG

Van Gogh‘s Sunflowers.

\1‘\
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Derlain's London Bridge.

Monet's The River.
' N\
Klee's Park Near Lucerne, o

Picasso's rlegum

" Seurat's Sunday Afternoon on the
Island of the Grand Jette.

»

Discuss how&g\ach artist has used colar to suggest his own feelings, to

“create a.mood, and to influence the emotional response of the viewer..

)

- By ‘using r'magazinés,'scissors and glue, have teams mount on
'“twent'y—four by thirty inch sheets of bristol ®gard, illustrations they

feél USe tolor to 1nf1uence a person s choice of clothing, home fumish—

»

~1ngs and homes, and those that use color to. attract attention to an’ |
= -

adverusement for recreation or pleasure. Dlsplay ‘the results and ask

each team to support its ch01ce Discuss color\preferences and color t

cqnnotatlons and_how color in' the énvironment affects ;emotlonal ‘resgonse.‘
“L - ‘. - Suggest tha,t:'éac;h chilq make ail‘drawing. of a ﬁaydrite meai'f‘ ’ ”_,/\
| Suggest that-the.y then paint.of crayon the varidus food; with colors they

feel to 5e quité i;tappropriaye. Discuss éhange. of reaction towards the

food. Discuss color nomenclature arising from traditional attitudes or

. local customs. Consider how color is used in the theatre, television,
advertising and the supermarket to manipulate the viewer's mental 'at-‘*

. , . ; . :
titudes. ' C T ‘ -

) - Using a selection of colored cén;tmcéion'paper, slips 'twelv(eA ”

inches long and of varying widths, suggest the children might construct
a three dimensional animal, human or abstract shape using 'glue to attach
the stfipé tog‘efher. Display and discuss the resulting creations. Students

o . f

migilt discuss whether color influenced choice of figuré or if colot choice
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- 'was dependent upon pre-conception of figure.. Children might test ef-

fect of light uﬁon their constructions by moving them about from areas

of light £5 dark or by directing a stfong light upon them and discuss-
' N R

ing resulting values and shadows thus-crdgped.

- By working in teams of four or five; each child might take turns’

in painting an abstract shape in any color.on a large sheet of white
. [ Y .

LS

manilla. As the'paiﬁting-progrésses, consideration about the effect.of
one color upon an’adjacent color area, upon the balance-of the Painting,
upon the comﬁasition as a whole might be voiced by uﬁits of each team.
Upon completion, the paintings might be‘Qiéplayeq, discussed and voted

upon for the most successful color combination, -composition and com-

/ -

mumnication, Dlscu551on mlght 1nd1cate a growing awareness 'of hue, value,

intensity, warmth or caolness of color, and spatial 1mp11cations created

by color.

i
3

Unit.to Demonstrate the Visual Element of Line

Purpose: ‘To have the siudents.learn by obserGation,'exploration and com-

~

parison that lipe, like the other elements of visual art, is not only an

1ntegral part ‘of a picture, but also of human experience and of‘the en-

)

v1ronment that lines convey emotlons, that lines derive meanings from
observed reality; that lines are a form of communicatioﬁ and of idgnt—'
ification; that although lines may be made by bégiﬁning with a dot or
point and moving in any diréction with the use of a great kar%ety of
4 . :

tools and media, I{nes are also made by the demarcation between colors,
valqesf‘shapes, vélumesk,mass or space; that lines may be visible or

\ . .
N A 3 . " «
1meglggwpr exlst in space an Eﬁat lines may prodgcg gerceptual effécts,

deliberately or accidentally.

-




‘

_@& cross, join, commmicate and so forth.

29,

‘Introductory Discussion: Ask the students to defing a line, to find

lines in the ¢tlassroom and putside the classroom and on ‘their own '
persons. Discuss which of thes¢ lines are real, and which|imaginary. L

Find exami;les'of types of lines--long, short, thick, thin, "fuzzy, sharp,

°

hard, soft, broken, continuous, erratic, rhythmic, vertical, horjzontal,

'oblique,&curve\d, etc., using examples to illustrate each example given.

Ask the students to describe the horizon line, whether it diffezﬁs -

’ \

- from the country.to the city, from the ‘plains or the sea to the mountains.

J ]

#

. . -
Discuss what lines can do: control, contain, create illusions, merge,
. s R p

Activities:
- Ma}{e Iines using a variety of media, materials, ifools, and t)(pes.\

. . k) .
- Have each child, in turn, draw a line¢ on the blackboard which the

+

rest of the class will trinslate into quick drawings on folded‘m\anillg -
sheets with charcoal, pencil or pen and ink. Display the resﬁlting draw-

ings and discuss ‘tfle implications and associations that lines Mave for -

3

4
humans.

-~

N v
«
-

. - Experiment with strips of black constryction paper cut into
. ¥

*\.rarious‘widths to establish perspective and/or unity in spatidl re-
lationships. !
.- Suggest that each child think of an action to act out\for.tfae

-

classs to sketch. As each in turn begins to do so, 'signal "stop" so\

that each student ppses for a.brief period while the class srke'téhes \

with éharcéal on newsprint sheets. After all have had ‘an opportunity

to pose, and be sketched, discuss the 'drawihgs, paying special aftentipr
' A

5

5Ibid, pp. 45-50.
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to the lines of the " body in action. ' b L
Voow ‘ , .
cr - Supply children mth large sheets of manilla folded into six-

\

teen rectangles, india 1nk and sponges. Suggest each. chxld in turn.

-

¢all out an actmuty mvolvmg elther humans or an1mals and each
student will do one mmute sketches of the suggested mtuations. Ex- c )
change for .comparison and/d1scussmn. Dlsc‘.uss reductmn of a s'&tch - B

)
to ‘1ts essent1al lines.

- lee students large sheets of newsprmt on whxch to sketch a.

memljer of the family engaged 1n a routme aCt1V1t)’. D1splay, dlscuss

°

:and evaluate when these are returned. Elicit mforn;atwn that line jis
indicative of mooel.' o - * |

- Suégest that children use magaz'ines'or 'newspapers“ to find
;illust‘x‘itions; of line in architecture, in hopsehold furnishings, and' T o

- in vehicles. Select best examples by groups to mount-and display. Dis-

i .
i

cuss the fixﬁctibnmf line in. the environment.

»

.- Suggest that children use pencil and ruler to explore the pos- .
.s1b111t1es of perceptual illusion. Sh‘ow slides by Mondram, Mol1nar1,

Tou51gnant Naka;nun and Town to remforce d1scover1es. Discuss per-

ceptual illusion in: the env1ronment, either. acc1denta1 or dehberate.
- By using two-yard l_engths of strmg for each/z\hlld, crayons
and india ink, chilgfen might explore the lihe possibilities of-fubbing,
. ‘ . R .

v

crayon-resist and etching,

P P

. , g .. oy,
. Unit to Develop the Visual ‘Element of Space \

. Puzgese. To have)the student learn by observatlon exploratlon and com- - _

 crmioets o

parison, that space is fundamental not only to art but to creatmn, that ;

5pece exists in the real world of the visual and in the mmd as well;

e e e e

that .man's concept of space is 'constantly‘ ChanJging and enlarging as he
. ? = ) . -

- o ‘
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¢ " grows; that‘bhysical aﬁd visual'space in the environment. can affect @ach -
MY 'Y * « i .

_'ind1v1dua1's attitudes and behavlor, that man_can control the use of

space both pos1t1ve1y and negatrvely fot h1mse1f and for o%hers and that R

'

/}3 —_— both the psychologxcal and aesthetic aspects of space can be exp101ted ._-'

to create visual effects that‘cond1t1on the>v1ewer e1ther P051t1ve1y or’

negat1ve1y '-. e L

-

Introductq;y stcu551on Questlons such as the follow1ng mlght lead the

‘studenfs into a dlscu551on relatlng to concepts of spat1a1 relatxonsh1ps.

*

IS

What do we mean hy\the word "space"? What is your own space right npw? Co.

- . Is space llml%ed? ?bw7 If you put.a ball in a box, are you lim1t1ng space?

) In what Way9 Look at thls picture. Is there space in it? What k1nd of !
space? Can you put your hi%ﬁ An 1t? Do you fee} you could move, in that
Space? Why? When' you refer to "a head fuLl of 1deas." What are you saying

é;g;Jspace? Think of a room. Descr1be it. What kind of space were you .«
d

-’

. Scribing? Look ou;sxde Do you feel Ehj&\iﬁece to be limited? How?

o . What has'happened to the size Qf the cars you see ¢ver’there? How do you

Y ' . :
explain that? How 30 we feel about the amount of space we~want for our-

‘selves? What creative people might be concerned about this? How 'do siich

A

peoﬁle create snﬁfe for otheg/people? How. do you‘think the dfthtZ-

created spate around the ob)ects or people in hlS pa1nt1ng9 Let‘s dlSCUSS

other ways of creating space in a picture.

Activities:

'

- Using sl&deﬁ or large prints, show the students a variety of art

works which illustrate the‘artiét's control of visuel space By use of

.= . \

colpr, detail ~linear perspectlve, size, 10cat1on on the p1cture plane,
‘and y changes in value ‘and texture. Explore each pa1nting to d1scover

how pace was created in each. Slides or prlnts similar to the follow1ng

4
»
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nt . . . ¢

. Peter Bruegel the Elder s Hunters in the Snow.
> .h ' .\ ) - ’ 0 - ' . " Qo A . ’ *
Jan Van Eyck's The Annunciation.: - n

s : - .Rémbrandt;g The Good Samaritan.

. e Leonépgo Da Vinci's The Last Supper-

'
- . »
f . R A

8 R : Cezanne s Fruit Bowl, "Glass and Apples.

R ' Seurat's. ‘Bathers. Co
. « —————— 4 - . PR
\ “ . . ' .
. . P1c§s§g's Three Misicians, ~, . . /.

. A%gx Coleville's Horse and.Train. |
0}3 .

‘David Milne's Haystack. C R A

a . -

Lo Have groups of chlldren create a group pose for the others‘to

7 draw in a'cont1nuous liné so that only mass is suggested Make six™

cop1es of this drawlng to experiment w1th the ways art1sts create the -

1

Co 111u§10n of visual space. o R
- R . v - By" draﬁiﬂg a stxll life of several 1dent1cal objects such as

N B ) boxes, blocks of wood, m11k cartons plastlc jce’ cream conta1ners, etc.,

- Lo . : 4 ‘a

have students investigaté the spatial Telationships involved. Discuss

v
- .

‘apparent change in éize, location on” the picture plane and hegative_and

. . 4o o & ' .. L‘“- Y . « -, '
. . positive space which occur as they draw. Réfer to the environment out-

. o -, side the classrodm to discover that the same principles hold true rela-'

. tively as in represengeilon. » 3 o
. ' . .,'. ’ 3t
%@.. " o -« By usi g scraps ‘of wood,~toothp1cks poster board ¢ut 1nto
N K Yo

K 1dent1cd1 shappsg styrofoam packaglng b1ts, spools, string,. equal lengths

of wire, pop can pgll—tabs or'any other s1m11ar "found" material, suggesg

the students try t9 create ten 1dent1cab un1ts with whlch to construct’

car

. 1., ¢ stablle Dlsplay ‘completed works. DlSCUSS balance, spac1a1 effects ‘and

.=

e - des;gn achleved. . ‘ - N | ;

A P ' 8
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°

; By using alides of architecture of several ﬁeribds, help

children discover how architects using repeated défgén to create a

-

balance between positive and negative space. By using newspapers and

_magazines, suggest.students make a folder showing examples pf,their

discoveries.. . . SN e
' . .

!

1

- By sending small teams of children to different inside ihd/or

outside areas of the school,- have them discover perspective By sketch-

ing views of hallways, étairweils, building‘gggS:rs, banks of windows,

walls, fences, etc. Display‘and evaluate finished sketches.

. Uﬁit to Develop the Visual Element of ‘Texture

Puzgose:‘ To Hiscover By obsﬁrvation,ainvestigation, discussion, ‘and
comparlson that texture is bo%h a visual and a tact11e element of art'
that every substance in the env1ronment has texture that the V1sua1

s

aspect of texture is created by light; that texture can be 51mu1ated 1n

a two—d1men51ona1 presentat1on, that_actual textured objects may become

' part of an art work; that mq§§a~and mqierials used in painting may have ; 4 e

textural characteristics and may be used in a variety of ways to create
. 4 . ’ ‘ ' '
o;hqr textures; that "found" objects can, because of their texture, create

7 S s O e

art works and that experience of art can be both a tactile and a visually 3
. . 36 . : .4 E :
enjoyable .experience.”. : . . . . Fr N
V N , : . ' ‘ N
a

co

Introductory Discussionzlsdggest children .run hands over desk fops. Ask

for verbal déscriptions of the surfaces. Determine why differences in

deScrip?ion exist. By handling or 'touching various\?bjects‘in the ‘class-
!

® i .
room, have students.classify textures as hard, soft, spongy, rigid, rough
o or smooth. Have children describe texture of hair, face and clothing. "
« I8
? ‘ . *%mbid, pp. si-se '
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‘Discuss visual and tactile impressions of texture. Theorize ahout dif-

ferences in ‘the two impressions of fexture 5§scuss grain weave, mésh

-

and repetitive. mot1f By chang1ng the plane of var1ous objects, dls-

cover :bﬁg;eni changes in visual texture, Discuss poSs1b1e reasons for

\

: this, By rﬂgerr1n to the external environment, dlscover how d1rect
sunl1ght appears to affect the texture of building roofs and walls.
p1scuss1om should lead to formulat1on of theorles concerning light and .
textu;ef : _ ‘ K

*
Activities: ° !

- By assembling large quantitieg;of-"foqnd" materials such as-
ec}eeﬁgng, wire mesh, textured eluminuﬁ sheets, wood, bark, tile, etc.,

_ have childfen diScover textural eifferenees by cfayon'rubBings on six

‘ iech squares of.newsp;iny. Suggest that students expefiment‘with light .
and heavy pressure, by overlaying of rubbings by shifting the paper and
by testlng other ava11ab1e sd?iaces By compar1ng the collected rubbings,
%ave children d1scover characterlstxc textural patterns of famlllar sur-
faces or materials. 4 )

- 'Using the coliected rubbiﬂgs, suggest that the seﬁéents eut these
to compose‘a collage expressing an'abstrect, symbolic, stylized of‘reaf-
istic art work‘glued'to'a nine by twelve incﬁ sheetfof posterboard.‘Mouht

- and display. Discuss ie tefﬁs of successful communication of ideeL ‘

- éupply white bond paper divided by éelding into six smaller areas

' an@ suggest that séudents try te\replicaie the'texturesAofvsbme of the

N

X \
surfaces previously rybbed.
k - Show slides or prints of the works of~artistsnwho have'e;eated

realistic illusions of textured surfaces. Examples similar to the following

might be used:
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‘Raphael ' §°School of Athens.

4]

Jan Vermeer's The Letter. Coo r

{ .
Hans Holbein The Younger's Henry VIII.

Master of Flamelle (Robert Campln) The Annun1cat10n.

Albrecht Durer's Self Portrait.’ o ‘.

Andrew Wyatt's Anna Kerner or Siri.

Lauren Harr&s;'Dr. Salem Bland.

. ~ Develop.a rellief sculpture using plaster of Paris .poured into

box tops and,impriﬂted before the plaster hardens-with a variety of B
N - . L v

small "found“ objects. Have studentS'disc6Ver the effect of- light upon.

the surface by shlftlng p051t1ons of the casts Bond all ‘the units to-

gether to create a class sculpture D1scuss total comp051t1on in terms

ofpositive and negative spacé, balancé and design. a

.- Using ppﬁs and colored dréwing inks, suggest students try to *.

reproduce the texture af a single familiar object such as an old shoe,
piece of bark a gourd, etc. D1scuss development of textural qual1ty
for rea11st1c two dimen51ona1 representation of a tﬂree d1mens1onal

object. N , '
A . : ) N -

~

- By making a series of prints developed from a composition using

AR

string, poster-board shapes, and textured surfaces, children might

'~'experimeht with‘simulatéd texture and color.:

=

- Students m1ght create a story, fable or nursery rhyme collage

Jusing p1eces of fabr1c, fur,. cord and raffxa to dlscover qig of actual

¢ -

7

cuss d1splayed works.

A

- By decorat1ng a clay slab-constru@!&bn candle holder with cut-'

textures to create a work of art..Mount on heavy brlstolboard and dls—.

out design, incised lihes, printed relief of “found" objects -or relief

N

1 a
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strips, students might explore-possibilities of creating textures to
t r‘ . , ‘ . . ,. . R . . B
_enhance a. functional object. " ‘ ' .

£

- By making a collection of .illustrations of architecture; sculp-
| ture, furniture, ceramlcs and k1tchen ut1n51ls, students mlght examine
examples of the artist's use of texture in the environment. The collect;on

- might include prints, illustrations from newspapers and magazines and
I slides. Discuss,the use of ;extpre in'fuﬁctionai and aesthetic contexts.
_Help students discover that texture in a work of art is both indigenous
and manipulaéed; that arqg}tecté.such as Moishe Safdie, Le Cgrbusier
and Frank Lloyd W;ight represent architecté who use natural textufé in
native materials to establish a union between a. building aﬂg its locationa

between function and aesthetic pleasure.

Unit to Develop the Visual Element of Composition
"Purpose: To help the student learn by observation, exploration and dis- ©
cussion; that composition'is the foundation of all art whether represent-

. ational, abstract or non- obJectxve, that compos1t10n employs the elements

‘v

prev10usly(§15cussed in class; that comp051t1on depends upon the pr1nc1p1$s

of organization.and design--unity, balance, rhythm, proportlon and complete-

N

ness; that comp051t10n reflects the 1nd1v1duallty of each artist; that

~ composxtlon communlcates with the viewer and that composition maﬁ 1nvolve

N
{4 oea

5 th£ world of the mind as well as that of the senses. ’ -

*

v ' Introductoryfniscussioﬂ: By displaying a prepared drawiné, in black felt

pen on heavy bristolboard, of a six by six inch square within a twelve

by twelve inch square and connected by lines to it at each corner, dis-*
< N . . ! . « ,
-cussion is directed to.what it symbolizes, what it is intended to represent.

- Conclusions should be diverse enough to establish that one sees what one

‘e

. ‘ * N -
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‘wants to see, recognizes that which is familiar, -and that each person o
e N AR N s C
. _ . 5 ,
perceives uniquely. Hand each student in turn two small sealed boxes

contalnlng an 1dentical obJect fam111ar to each student such as an

X eraser, crayon, etc. stcuss conJectures as to the 1dent1fy of the

~

‘objects and lead the children to thebrize that we usually rély on more
v : than oné sense to recognize tﬁe’familiarqput of context. Allow each
. ‘\ » ) . N \ .

child to handle\apﬂggbserve in detail a small organic Ecu}ptgre,
Eskimo parvzhg or'stene re;embfing an abstract scufpture of.a.receg— ‘
nizable\form. Discussion shoutd reinforce ideas previously explored k;;;,/é;/ X
‘tﬁrough the drawings oflthe squares ‘and the sealed boxées that most §

senses do not operate inde endently,'that‘mbst'persons' erceptivity
K . P ; percep

' is conditioned by-experience, and that .most of us prefer the familiar =
in art as well as in life. Further discussion might lead to the con-

clusion that more aesthetic experience might lead to incréased per-
. . / * .

K ‘ i ‘ .

' ceptivity and to more enjoyment of - the environment. . oo

/ ‘

* * ' ‘hﬁ.-l, . -, = . .

Activities: B o E
. - Setupa still life of three fruits or vegetables and suggest

that'each child ﬁight make fiveldrawings, paintings oricollages using

(aj:peﬁcil or conte to draw the still life with lines, (b) spphées and ?
. ‘ india ink‘to segéest ﬁass,b(c) colored painté te suggest vaiue d ‘
| pen aﬁd india ink to suggeet texture (ej collage to suggest Space.
Mount and display f1n1shed work Discuss how successful the explor-
' atlon was in terms of personal‘sat1sfactxon, eommunlcatlon with other
‘'students and viewer pleasure. . ,\,‘ ' 1 .
-‘Show-slides’or'prints of works of different painters,,§cﬁlétog§

X or architects which represent different treatments of identical themes.

Examples might be:




38

“ ‘ Light -and Movement :

Ny

. . "/\‘"\
Human Figuncf\

Mark Tobey's Broadway.

Piet Mondrain!s Broadway ﬁoogieQ

Joseph Stella's Battle 06 Light,
' Cone Island

. N -

Eero Sainen's T.W.A. Termlna; Kennedy
‘ Internatlonal Alrport

-

Frank Lloyd Wr1ght's The Solomon R, -

Guggenhe1m Museum

' . N
Henry. Moore's Family- Group.
Paul Klee's Family Walk..
Giacommeti's Man Pointing. .
Egyptian Panel of Hesi-Ra. ‘A
Greek Discus Thrower

o

uy

Compare and discuss interpretations of the theme, use the elements of art

such as mood, balance and unity. Have students discuss what some of the

¥

+

' . Y ,
.. artist's reasons for his interpretation of the theme might be.

- Using‘woo&‘blocks, wire, cardbqgrd rolls or any-other suitable -.

material, the students may construct the human figure. During the con-

lafidnsl ' ' '

KN

-»By constructlng a posterboard cube palnted with a design continu- .

\

- struction §ncoprage discussion of balance, composition and spd&ial re-

° -
4

N\

~ .
\

s

1ng around, over, and under the box, students may explore the need fbr

balance, rhythm and color in packag1ng de51gn Display and»dzscuss effec-

t1veness of each creatlon.

~

N

7 \ ' ! '- . ’ -'
- After discussing composition of a painting, students may decide

upon.a theme .of mutual interest for a picture using any mé&ia, materials

' nhd'style. A few students night pose in‘seleqted attiku@es and pqsitions

for quick sketches by the others. Using newspapers,. pupils mighffteaf out’

'shapes suggest1ng the contours of the models, whlch they may then glue on.
% ‘ o
large sheets of black construct1on paper to serve as a guxde for their

.
final composition. Discuss dominance and subordlnatloni balance, rhythm
. ‘\ ) . -‘ .

v




‘ . .
o ‘ . ‘ ‘ . o coy .
and proportion as the work progrésses. Display the finished art .work
. . . oL - C R : . ‘ . .
N L and discuss success of the\paintings in terms of viewer, artist and
message, if any, R o : \: R

. . « -
~ \
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CHAPTER 1V

- wemHopoLo¥”

. " Subjects " ' L .

. Subj ects were. one hundred and five adolescent art students at

N

the grade seven level, ranging in age from twelve to fourteen years. Both

L Ve ,

sexes were represented in an almost equal proportmn of forty elght girls

\ -
and fifty-seven boys. Most have‘had some elementary art ~edutat1on, although

the amount varies from school to, school of the three feeder groups. By

©

_arbitrary school policy, all grade seven students must attend art explor-

4 o

ation classes of seven weeks .durat:.on for a schoollyear of thirty-five .

weeks. Class size varies from fifteen to twenty -students. Each class has .

N . . i .

a daily forty:ifive minute art period for a period of seven weeks. Tﬂere
_-are two.elasses daily. 'Ihe'secio-.econonic‘:.‘ levels range frem deprived to

reas;dnably affluent. Edch level was mpresedted in the seven grog;;s in-
" volved in. this research. : -

b
4

Subject Selection, . g

,.E.ach group was composed of fif‘t‘ee\v studt/ante . There were seven
such groups. Six groups were Selected from the Exploration Art Classes

" population. A control group of fifteen sub'jec'ts‘was chosen from an Explor-'

ation class in another discipline, not yet having had any art experience

. ( T ’ h L. . . ' ‘
.at the grade seven level and not slated to receive it. until the end of .

. mtlle_tgjcal experimental.period. Like the art classes, this group received

the pre—"and posttests, -but: received no inter\\ral treatment. The: s;.'tx art
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classes received a';ix-week treatment between the pre- and posttests.
- Tests
** One hundred slides in black and white, were madelfrom tﬂe Mejer -

Art Test I, Art Judgment. Based on the research of Norman Charles Meier,

Ph D., this test is the first of a series of three tests of Qesthetic

sensitiyity and’requires that the subject make a choice between two

versions of works of art from ancient to contemporary times. One version
e .

iS'original, while the other has been altered in Trespect to symmetry,

. balance,.unity or rhythm. The viewer was told in whéi detail the two

versipns differed. ’
: l "

Extensive reading devoted to literature pertaining to tests of

aesthetic perception was done. Conclusions reached regarding suitability

for the objects o6f the reseérch,§7 age levels and availability resulted

in the selection of the Meier Art Test I Art Judgmeﬁt.38

DY
A

Because of the delay in correspondence with the publishers of the

tebgs; oecasioned by the summer recess-and a postal strike of some durat;:d,
: e T ' ; ’ .
it was impossible to secure sufficient, copies of the test to administer it

)

-individudlly,'as suggested by the author, hence slides’were made. These

were divided into two gets of fifty-odd and fifty-even numbered items. In’

administrathn of the test, a twa -point score £or each '"right" answer

was used as the balance of welghted quest1ons of the original test was up-

¢

set. by the “odd- even" division into two sets of fifty items. Use of the

Spearman Brown formula indicated that correlation between the halves was
1 ' . ' ‘ . ‘

2

S?A. Anastasi, Psychelogical Testing, 3rd. edn. (New Yerk: Mac-

.. millan, 1968), pp. 366-367.

38Robert L. Thorndike ) Elizabeth Hagen; Measurement'and

Sons, 1969), pp. 374-376.

3




‘ J ior h1gh school students. 39 The reliability coefficiqﬁt of the "odd-'

J

|
’ 7 : . v N ~ -
,He goes on to add: - ) N T . . ;. .{

\Un1vers1ty of Iowa, 1942), p., 19 . .

B

W
consistent\wi{h the réiiability coefficient established in thé.original
f o S
téstJ This'was .7082 with a mean of 76.24 for raw scores of one hundred
»

-

_hﬁ‘d1v151on in half of the original ‘test was .4179 with méans of 73.6

and 75.2 for the f1r§t two experlmental groups and a mean of 78..for the

control group, indicating that’th1s version of the test was acceptable.
. ;}1; ] .
In estab11sh1ng»t&fvva11d1ty and reliability of his tests, Meier -

! : 2 |
states: /f . o

The norms for the.Art Judgment Tests were obtdined from students

taking art in ]unlor high and senior high schools in twenty-five :

different localities involving more than thirty-three hundred IR 3
- cases...For the most part, the norms are based upon pérsons in 3

terested in art: the few unselected ones represent an inconsequen- R

tial minority. This was done to make the rest selective, not in - 3

the general population,“but primarily: in the art-student population. ¢

E

e

L]
ligence and special abilities, can be measured is alway§ relative
...The measurement of art judgment is necessarily a rou h" approxim-
.ation at best and should be accepted simply as indicating relative
standing in the general populatipn to which it refers. The safe-
guards against undue error are contained in the care with which
the test was originally constructed and the efforts made to make it
as fool-proof as possible.

The accuracy with which complex- mental functions, such %s intel-

Reliability refers to the acdhrhcy of measurement by a test. Any .

direct measurement of such consistency calls for comparison between at » '

least two measurements' Retesting.the students with the total uﬁe hundred

'.

1tem5 was deemed undesnable as the "odd-even". method reduce® t1me spent z\
on test1ng where t1me was a vital element..Isaac and Michael States "oe.

£ke success1ve adm1n15trat10n of two parallel forms of the sam¢ test...1s

3 Norman Charles Me1er, The Meier Art Tests I Art Jqument
Examiner's Manual (Towa City: Bureau for Educational Research Serv1ces, ‘

Opid., pp. 12-13.. _ | - !
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' I . ’ ’ . . o ) )
the most desirable index of test reliability, since it.involves two
« \ diffe:ént representativey,samples of items.'" They go on to equate-the
N o \,' . \ . . .
- "alternate forms" approach to reliability with that of the "split-half"

-
or ylodd-even" method which divides the test items independently into two
A ) equivalent halves, as equally valid for determiniﬁg what proportion of
‘ . . 41 S 4 ¢
‘the ‘test was non-error variance. ‘ N .
To qetermine the significantuﬂifference between the means of
fifteen subjects randomly selected from the six experimental .groups and

the control gréup, a t-test was applied. Values at the .05 level for a
: Y

one-tailed ‘test were computed for levels of significance.

\ ' . . Procedure .o 3

. A quasi-experimental method using non-randdmiied control-group

»

pretest-posttest design was utilized. All groups, including the control ) N
group, received a pretest at the beginning of a seven week period. The-
. other six groups received an intensified art program designed -to improve .

aesthetic perception. At the end of a six-week treatment period each

group received a posttest. To reduce the maturation variable for the

_control group, it was pre< and posttested at a period equidistant from

the beginning anq end of the total experimental period.

In presenting the test to the classes, testers for both the ex-' ®,

perimental and control groups indicated that\it was a part of the normal -° . ‘z
¢ i

. " routine. Since in both cases, it was administered ahout, the second 02{

third day of the new Exploration session and was indicated to be an ) ,f

-

exploration of their attitudes to pictures and not an' examination of any 2

' . o

41Stephen Isaac and William B._Michael,\ Handbook of Résearch"
and Evaluation (San Diego: Robert K. Kmapp', 1971), p. 89.

[y
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'klnd none of the children appeared to be unduly concerned about scoring.“

in a competltxve manner. By the t1me the posttest was adminxstered both

. ,
the experimental and control classes had' had sufficient exposure to a -

=y

» variety of visual media as to render the test-taking a normal part of - .

classroom procedure. )
R ‘ - ' L o -

Data Collection o . : -,
Test 1 was admlnlstered collected and tabulated ‘and reta1ned R
[\ ) - until the total exper1mental period had elapsed Test 2 was -also adm1n1s-

tered to.each group successively, collected ‘tabulated and retalned until'

<

" thé expiration of the experlmental per1od

‘Data Analysis’ -’F\> X ) -

At the end of the'experimental period -when all the art groups

s}

.
-
e

“\_

’ had been tested, treated and retested, and the coni;ol group alse had been’ T

pre- and posttested, statistics for all the sub%ect ‘were collected and

evaluated. Results were tabulated and a t-test applied to determine if
. "~ a significant difference between the. treated art groups and the non-

) , treated contrql group existed. Random selection of fifteen subjects from.
X & . . IR ’ . - : .
. . -the experimental group was made and statistics from it and. from the

o

* , o Q\ l~" .
. -control groups compared by means, scores, frequency polygons and histo-

grams. : S Coo T

R ‘ . Variehles . o o
] NN "\ ) . ———— B Lot o .

RAN

»

The use of s1x groups of grade seven ar't students, ranging in age
'from twelve to fourteen years, comprlsed of f1fteen individuals in each
N group and an additional group of non-art students wlth the same group
~

constants to act as a control group to whom the treatment was not ad-

‘ministered, reduced ‘the variables of history‘and.tcsting, as Bach group
o, . . '




v | received the pre- and posttest prior to and after a six-week tneétment.
_period. Changes in, obtained measurement did not occur as the judge ri_?ﬁ
mained censtant, aé/did the tester and treatment administrator for the

. : experimental groups, and” the test,administrator‘for the control group.}

. Stati;ticah>regreséion was"eliminated'as mandatory placement negatede

+ ‘ choice based on extreme scores:. Selecticn bias did exist but onl} as the .

subje¢ts were a551gned to the classes on a totational basxs wholly de- \

’ 2

pendent upon school policy Experimental mortality was controlled by hav1ng

o

a‘sufficient surplus of subjects’ in each class to allow for.loss from the

K A
\ -

class population;jMaturation'was not a variable as-the tests*and treatment

werecadministered to each class successiVely. Subjects’' chnondlogiéal

’
maturation'was controlled by imposed pairing of classes throughbut the *

total experimental period of twenty one weeks.

v,

it -is unlikely that pretesting created a Jeopardizing factor in

4.

« external validity as none qf the subjects were made aware of ‘the purpose

v

of theltestf nor of theit choice as Subjeets within the total class popu-
' lation. The reactive Effecte were minimal as.the experimental .settings
were the classes to which they were a551gned and expected to remain for
: .~ | the seﬁgn week period. g!nce subjects receivdq only one pre- and posttest
“and one treatment with the same teacher,nultiple treatment.interference

was a' null factor. Because of the numbers of experimental groups, experi-

¢

mental conditions differed with each group, hence experimental variance

should be maximized Extraneous wvariance was controlled by the homogenity
of I.Qtfs age, and S. E 8. as random;zat1pn of the subJect selecd1on was

- out oY the hands of the test and treatment administratprs. .

.

Error variance was minimized/as the tests administered have heen .
f)

measured for reliab111ty and the treatment conditions, i, e., the classroom,‘

N
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remained constant for a11 subJect grou‘ps. '

Wlth vanables at a. mirumum, both-extérnal and mtemal va11d1ty

.

was maximized. Smce the treatm‘ent appeared to result /‘m higher posttest

. scores for sixty one subjects, 1dentica1 _scores for six subJects and losses

L)

for 1:wenty-three,L two- thtc:: the total sub)ects tested benefxted from

the program. If mcreased Tes were, 1ndeed the result of the experlmental

treafment and not because of other factors which cannot be determmed one

P

”coul)\assume that this treatment is vahd and that it accomphshed 1ts

purpose, to pnprove aesthenc Judgment at the young adolescent level of
.

- °

Jumor high scheol. ,\ T . T
- R .. - Hypothesis T w

. + . . " §
The program previously outlined, using a slide version of the
) .. i : N N ) \ * 4 . . .
N Mg%'e'r Art Tests,l Art :ludgment as a tool for comparison, will improve aes-

thetic,_perce'ﬁtion at the junior hiéh‘school level of early adolescence.

a
AN

a4 Null Hypothes1s

~

& 'l‘he program prev1ously outlined,. usmg a sl1de versmn of the

Me1er Art Te{s%s 2! Art Judgment as a taol . for companson, will not 1mproye

< »

:aesthétic perceptlon at the junior high school level of early adolescence:
: R 7 :

N , N
i

N B o . angings - ’ - N

*

- The difference within the random test group is, statlstlcally s1gnlf1--

ant between the ,05 and .025 level for a-one-tailed test, or b\)'( interpo-

oo 'lation, at ap'proximately the .03 level of significance. (See Table.1.)

“
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| CTABLET. - . L
MEANS AND RAN SCORES OF RANDOM AND CONTROL GROUPS

Random - Control
R . . . *

N=15s - h N=1s

. Test 1 Tesi;i L .Test ¥  Test 2

94 98 . 9. . 96

.8 9% . - . - 88" 94

. 84 94 .. 88 92

/84 . 92 : 86 . 88 S

- 84 .92’ g 86 . 86 :
82 92 -~ 86 - . 84 / A .
78 - 86 . .84 78 ./ S

78 . "84. S 82, 74" '

76 84 . . 76 . 7200 e L
~ 12 7% - 76 10 . ¢«

- 64 % .. . 74 70 o

: & 62 70 - 68 68 - %
‘ 60 70 . 66 . 68 L
60 ‘> 68 X 66 . 66
52 68 | 56 - 64 |

‘Mean = 74.53  83.06 - 78:4 74. - .

,, :,rm
e —— s - ! YT S AP TR 32w W | W —y o ;
- ‘. -

»

!

-In terms of compé'rison between the random and control 'groups
t-tésts, we find that the value for® the pre-test is -.927 a§\compared
. h ? .
to 1.270 after the experimeft. While neither of these valre§ is in_

jtself statistically significant, it shou}d be noted that!/ this effect is..

largely due to the central location of the control groups. (See Tables

1 and 2). . - ST -

>



TABLE 2

. MEANS AND STANDARD ‘DEVIATIONS FOR

“

T EXPERIMENTAL' GROUPS'

. ' ‘ ' [
. l\ o -~ N v 7 L .
Growp . Test “Mean o -Standard Deviation
\. . : ' I ’ ' '
| o U 1 75.46 . - 8.277741
- v V -2 —Ee s S 8.4478
Lo 281y a6 T 1L7273
e N 2 4. . 11.7303
'3 1 73.93. . - - . 11.3106
- - 2 75.06 - 11,4744
. . * -~ . ' . . ),
4 1 . 700 » T 8.26237
: 2 73.86 3 9.8378 -
b . ' 4 . L, ‘ Y N
5 .. 1 83.33 . . .7.1802
Ce T 2 88.66- - ; 5. 04zqF
\ , “ i - -
‘ 6 _ 1 . 86.8 - 7.65245
R - o 2 93.2 . 6.27376
v N / :
One could suppose the condltlon whereby a result could be obtained
approximately equlvalent,to the t- test value of .927 plus 1. 270 = 2. 197

owh1ch would be 51gn1f1cant for a one- tailed test at a level better than

<

.D25 and clearly better than .05. This condltlon would. arise if the mean of "

the control group and random group had been equal before the .treatment began

and assuming similar results to\what was obtained at-pre- andgpbsttesting

of the control group.

¥

We can conclude that whlle there was no s1gn1ficant change in the mean

of the control ‘group, compared to a statlsucally‘s‘lgnlflcant change in the ‘
‘mean of the random group, chosen from the total experimental populatlon, an

implied validity for the program BXIStS However, due tp the results obtained
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‘in the ‘direct comparlson of the control and rand&h\groups before and .
.after the experimental treatment, additional treatments w:th other groups

would have to be performed to support or refute this conclusion on a

v
]
o

significant basis. - ' ‘ ‘ S BEPRE
‘Randomization was made by selecting the rak scorés of every sixth'

-sub;ect to arr1ve at a total of flfteen sub)ects for comparison W1th the

:.fifteen subjects of the coni&ol group (See Table 3) ' . N
) . TABLE 3
o « 'RAW SCORES OF EXPERIMENTAL- GROUPS ‘
FOR PRE- AND POS?TESTS . L L
s . .
- - — - - — - :
Group I'  Group II _Grbqp 111 Group IV Group V Group VI
84- 92 ° 90 94 . 92 94 92 98 98 96. 98 . 98~
‘84 84 90 94 86 94 78 88 ‘Q4 96 T 96 98
-82 V84 90 - 90 86 -86 -76 84 90 94 94 98
82 84 88 86 84 .84 74 78 90 92 94 98
80 78 84 76 80 84 74 76 88 92 - 92 98 .
78 78 80 76 ‘76 78 . 74 76 84 92 - %0 96
78 76 76 76 - 4 78 70 . 74 82 90 90 96
72 74 72 70 76 . 68 - 72° 82 . 88 .88 96
72 74 72 . 70 . 7 72 68 70 82 88 84 94
72 72 66 - 68 70 70 68 70- 82 88 84 94
68 70 64. 66 66 68 64 68 78 88 82 92
68 70 64 66 ° 66 . 62 64 - 66 78 82 82 92
64 - 68 ' 62 62 66 ... 62 62 66 76 - 82 82 88
60 68 62 58 52 ° 62 . 60 64 74 - 82 78 86
58 56 54. .58 . 52 - .56 58 .58 _ 72 80 68 74
® . . - - =
N = 90 ‘ Pretest-Mean = 76.79 '~ Posttest. Mean. = ;6.66 .

.
)

—reen —
L

If what appears to be a positive reaction to the program was nulli-
. ' LY

fied by the f—test'findings, other factors must be isolated..Plotting the
frequeﬁcy distfibution of'poéftest standard deviétionS resulted‘iﬂ a nega-
. tively skewed graph curve, witich was to be expected as f1fty of the cases

5 .
) o R ‘d N \_ ?
. . .

°

e ]
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o o ' Y FIGURE 1 .
FREQUENCY POLYGON ‘OF PRETEST AND POSTTEST RAW SCORES
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51 ‘f
wére above. the median of 77.55‘and forty were.helpw tseé Table 33. This
.would appear to 1nd1cate that\the test was too easy for at least the last
two expermental classes. Scores tabulated indicated tha't this m1ght be
_the case, as.phe loyest raw score in these group§_is 63 compared&to 52 for

xthg first three g;oups fpr the pretest and 74 compared to 56_£ov.fhe post-

test scores. Means rangéﬁ from 70 to 86.6 for thé pretest scores and from

- 73.86 to 93.2 fer the p&sxtest scores for the total experimental population.

(See Table 2). ﬂ@wever, Meier states that from evidence collected, ", . the
is now reason to believe that aesthetic judgment varies greatly in child-

hood and adolescence, but that there is some mafuration,ureaching its
\

' culumlnatlon about, or shortly after the senior year of high school...

Scattergrams 1nd1cate that the tests had a very h1gh correlat1 \; ’

and although the graph plotted for the frequency dlstrlbutlon of posttest

&

scores appeared negatively. skewed, th:\one plotted for ‘the pretest scores

was not. A frequency polygpn for both pre- and posttest scores, for which

' the slide version of Meier Art TespS'I'Arf'Judgmeht was used, is simiigr

‘that which is illustraﬁed in his Eiaminer's manuaI.4? (See Fig. 1). fhis-
. supports the assumppion that the test was néither too easy nor ;as matﬁp-
afion a factor in the higher scores for thétlast two grohps béing tneafid.

(Tables 2 and‘3).‘It'may be noted also, fhat the fourth group'tested had

a mean almost as low as the. flrst and chronologlcally younger.flrst group

re

42

to -

(See Table2). They also scored lowér than the control group who were at

an equivalent stage of maturatlon. (See Tables 1 .and 3)

= "If maturation was ruled out as a factor, then others might obtain,

Meiex notes thaf ".:fWhilé very superior intelliéencé is not an wabsolute
42Meier, p.15. . . i
Broid, poe . | | o
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¥ - ' ‘ requirement for outstanding sixccess ‘&éart, it ‘is undouh‘tedly'a very help-
) " o- \ .

ful adJunct and in all cases probably conditions the rate of progress

and eventual success of the mdlvrdual w4 To. check this. supp051tion, a

companson was made between individual scores anF stanines. Results in-

-

dicated that ._t.lll'e last_ two groups had ln fact higher stanine than the fourth

group Another factor wh1ch\1ay have influenced posttest scores for all

the subJects who, made declded gains over pretest scores was' that about

half of the subJects were members of French Innnersmh classes.’ Th1s does
not ‘mean that the 1nte111gence level is d1fferent from that of regular

classes, “ﬁut 1t does mean that these students are pred1sposed to volitional

Y

perserverehce, whlch Me1er llsts as one of the necessary attrlbutes for
45 ) )
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success in art~. "

Frequency polygons .(Fig. l) and h1stograms (Flg 2) for both pretest

.
4

" and Posttest scores for the total expermental populatxon do not follow a

: norma'l cur\_'e. Each of the factors which- may have caused errors in testing
~ were eramined eva-luateo 'andl rejected. Ratings could not have'been affected'
by 1n1t1al positive or negatlve impressions as scormg was done .on a smple

S right-wrong basis. Thls also el1m1nated any tendency ‘to over- or underrate

. fk\'scores, Since subJects ‘were in the normal classroom 51tuat1on, following.
. ~ what ‘they assdmed were normal art procedures and had no reason to attach
undue s1gn1f1cance to the tests,’ the "Hawthorne Effect" the "P]acebo ‘Efi’ect“ .
‘and "Law of the Instrument’ errors were ehminated As far as can be deter-
m1ned nerther the "Self-fulf1111ng Prophecy" nor "post hoc" errors were
- 46 . \ \
. N allowed to operate. . . . v . X
{ ! AN v ’ : '
o ‘ . Comparison between the randc)m and control group t- tests yielded.
. . X - \ - - S~
1b1d\| P 4‘5- N S . . '
451b1d., p. 18. - L . -
4blsaac and Mrchael Handbook of Researchyand Evaluation. pps 58-59.
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’s_ignificance 'levels: of -.‘9272 for the pretest and 1.2695 for the posttest.
) ' ‘ . ' ' \ , C . Y
.Conclusions .

Although statxstxcal fmdings have indicated that the program
. &

‘ des1gned to improve aesthetic perception at the grade seven ‘level had noto
- done so to a significant level, other resulg have been obtained which in-

dicate that the other pén'ts of ‘the program have been successful.
/
At the end of the six-week treatme‘nt per1od and followmg the post-

\ o~
. ,testin“g_, Sub]eCtS were encouraged to dxscuss and evaluate the art explo.r-
ation tiass they were leaving. To assist the reseetoher in obtaining' sub- .
jective -ahalysis of the‘prpétalh thé following qu,estious were asked:
| 1. What do you feel about the art exploration class?
2. If you 11ked it, what part d1d you like best? ’ .
3:‘§ has the class affected your interest in art. outs1de the school?

you prefer‘to worlg ‘out your own solutions in art? Why?

-

"5, Do you like to be told how to ,d_c') things in art?

. 6. Has this class helped you enJoy beauty outside of sahool? _ s

7. Has this class helped you in other school act1v1t1es ‘or subJects?

8. How do you feel about contmumg in art next year" Why?

' o 9. Would you- say that your fam11y is mterested in art: in making thmgs, T

. \
* in painting, in looking .at p15:ture§? A

0. Do they like you to bring your art work home?
11. Do you think this<class may have helped you ésee more things around
. ‘ . . [ AN ' s

C

‘Responses to the first question ranged from'outright rejection.to -

you outside the class? S e

. 12, Was there other art _you wish we had 'do'ne? [

- total acceptance. Of the minety. subjects, sixty-seven responded in the °

. ‘ .
- N At
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N
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pos1t1ve, ten in the negatlnfjand th1rteen were noncommital. To the second
~question, the responses ranged from "nothlng" to an item1zat1on‘Pf every
.phase of the program. The responses to the thll‘d .question were predominantly
favorable, in that they 1nd1cated an 1ncreased awareness of elements of

art in ’I‘.V. commerc1als, magazines and architecture. st responses were
positive‘for question four and negative for question five. This would seem
to indicate a healtny iﬁteresi in exploring the possibilities of art |
techniques with only initial help from the art educator. Even tne hard core
refectors of art‘dn any form indicated that they were more aware of art

elements, especially color, in the environment. Geography and matheﬁ\atiés

_ seemed to be the subjeots that were most affected by the art course. To
. : : [

- the question about continuation in art at 'the next level, 'positive r@sponses

‘a
were in a three to one ratio toward she negative, ahd of these many 1nd1cated

that music.or woodw0rk1ng had precedence. Seventy-two résponses to d:h1s

Ny

. question’ ;ndlcated that the course had been of interest, helpful qu "fun"'.

'Even those who indicated some other'SUbject choice for the next level de;

clared that they had enjoyed.the art exper1ence they had just completed.

-

‘Surprisingly few felt that there was .any 1nterest in any form of art 1n

=

.the home and not many students felt their 'parents. were interested in their
. . N R -

‘art pfoduct. Only seven felt that their-perception’had not increased. More

were‘qulte spec1f1c about the improvement in awareness they attributed fo

the program. Responses to the last " quest1on indicated that some JR those

who-rejected art did so becdause they wanted to work more with clay, ceramics

or wgod. This ias impossible to'impiement in a proé*hh of . such short dur-

ation, but does 1nd1cate fields -of 1nterest for the next level. Most of

"the responses expressed Tegret that the course was not longer. The-s‘pdents °

appeared to be looking: forward to add1tlonal art- experlences at the next level

A
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One must not be too optmhstic because of student response at
this’ level as they may ‘well change their prlontles a dozen t1mes before
entermg grade eight. However, if one agrees with Broudy that the goal °

of aesthetic educetlon is two-fold, aiming on the opne hand '....at ah

<

emotional and inteilectuai maturity that will render stereotyped,’ im-
mature, obv1ous art products aesthetically madequate.“ and on the other
hand undertakmg "...to prov1de the symbollc skills required by more

mature fon‘g; of expression and 1mpressmnr" and that "...in the early

adolescent years, the ‘problen! of acquiring -techniques may be paramourit to

S

. . . .’ \ 0] .
ward off the imminent _aesthetic inarticulateness; and that, in higher

-ediication, the explor\ation’ of highly mature forms of art might ‘take pre-
cedence oyer othér ph_ases'."“;, then one might assume that a carefully -

Hlennedg‘%roérem aimed at ‘improving eesthetic perception should bé. imple-’ L.
mented in \early ‘adoles\cence. '

It nay be suggested .that active .part:'gcil;ation, personal. sati:sfa‘ction:
and c'ontinued involvement in aesthetic 'edocation' should outweiéh the
ob;ectlve standards)of stgtrstftc‘al perfoxi-mance

T'he prlmax}‘ purpose of this research was to plan and 1mp1ement a
program des:.gned to 1mprove the aesthet1c perceptlorr of students at: the

jumor, hlgh’school level. The -author feels that this .has been _accomphshed

in the limited scope of this _,stlndy. f\

4-’Hnrry S. Broudy, "Some Dutles of a Theory of Bducatmnal Aes- '
thetics," in Aesthetics and Proyglems of Education, ed. -Ralph A. Smith
(Ch1cago Unlversn:y of Illmog Press, 1971), p. 115.

g
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" The aut.hor also, feels that the progms*\trmental in helpmg

the students learn to apprec1ate judge criticize, and discriminate aes-

“

- ‘thetic_allyu Since this is a;subjective‘evaluatic‘n, it wou=1’d*be~hard~tc»suh¥
stantiate. However,. comparison of student products, discussion and obser-
» - : . . RIS .

vation of these art students.in ‘other situations which require the above

e abiiit}i?,,-s\eem to indicate that the-program was successful.

v
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