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"NAME: - o Girnith Rebecca Stewart ' S
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- N N Al

N Lo

. TITLE: A PROPOSED ART ms'rubn BROGRAM TO TRAIN TEACHERS TO TEACH THE '

PRIMARY/ ELEMENTARY ART CURRICULUM OF THE PUBLIC SCHOOL SYSTEM

) " OF MANITOBA \ . ’ ot
. { / . . -
The purpose of my study was to produce a working ;kogram for

art method training to be used.‘at the institution level. To my
knowledge no similar proéram has ever been attempted in Manitoba. "

I also believed, on the. basis of pereonal ex'perience; that
- / :
‘such a program “tould prove to be adva’.ntageous in guiding 'gi‘oupa

of rart method instructors to’ follow a single guiding authority. ‘ 4

In order to accomplish my purpose 1t waslnecessary to discover

B nd Y

R ) the basic principles underlying the existing legal cIassroom guide, a

Art, Grades I-VI, since it was also .the only ex,'isting official
s, / .
) guide to_training.j I'found that the basic philosophy outlined the . “ o]
’ . - Q A
theory that children grow and develop through involvement with art. -

I felt that this jas only a Bartial description of possible art » -
» < - . ; 3 ’

leérning' and that while ci\il.dpen are important so was the study

:,” Of art.\
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, - CHAPTER I  “ »+

THE'PROBLEM\AND DEFINITIONS OF TERMS USED g . e
\ .t ¢ - ¢ . . . . AN . , .

. . . .
® N .

/ o S
. . .

1
[
i, B . ,e ¥
i

. J Since 1955, in the Province of Manitoba, the- training of

El

primm&lgmemwmuuwﬂmds_oueuhmg—aﬂ—eﬂmiw——*ﬁ—#

L has been guided by a Provincial Curriculum, Axt, Gradeb I-VI. o -

« Three years of ob_serv?ti.on bx. the res,earcher te\ealed D\hat few Y

L
v

‘teachers ugsed the curriculum as a classroom guide and it seemed ..

bt €

'obvious that’ in ;lncansigtency existed between training and ;;ractice.
. : « \ b .

. At the same time, observation of student teachers entering pro-
~° . . h 4 L
: e ! . . . .
fesaional training revealed very little art lg.n‘owledage retained ‘from

7 \

their years of schooling., It-was.concluded that inconsistency

2

.. between training and Isracti‘ce.has caused the primary/elementary ° )

1 . I v
art program to'be ineffective. oo , ’
. 0 . B ' L e L 2
I started this study with the assumption that changes to

v

\. fpi'imary/.eletuent‘ary professional .training was .one way to reinstate
/ - : ) ! . - v -
® the _use\of Art, Grades 'I-VI and that such use would increase the A

¢ 8 ) .
art knowledge of future student teacher candidates. \ ~ s c .
-y 4 Vo . .

‘. . ~

S
+ .‘. ‘ - e . v -
. \ . . e . . 'Y
a . - 0 t .

. Statement’ of the purpose: It was the purpos'e' of this study o

- : \ A THE PROBLEM . \ ’ .
-4 . - : ‘ 4 b i , - e ‘. : s ‘

~ 1

‘ |

- to design ;‘cu;riculm to train teachers in methods of’ teéching ax'jt

-

‘ at the primérylelementary; level of the puby.;: school system’of

Manitoba. Such a curriculum, to be effectiwfe, would be consistent.



A T

1y ’ - '
with 'T‘.ﬁe‘princ}ples of art expressed in the. Manitoba Department of -

" Education arf curriculum guidePArt, ‘Grades I-VI, énd'wi.t‘h a log-i(‘-' .

Y . o 1

cally e.sta'blished pl‘i’ilosophy’éf.art education,

-

. -~ A
¥ ) ’
t . '

g ' . L -y

o

Importance of the study. The researcher, over ‘a‘ pexjiod of

. ,
- " 4

three yeais; observed that student teachers aapgeare'd to have retained

v'ei'y l'i.ttle art know.ledée from their, eaﬂ? ’years of- schooling.‘ i)uring

\ -

this period, the art department of the Faculty of Education ‘of .the
\ .

. University of Manitoba institutegl remedial processes in conjunction
\' \

with ptofegsihnal Atn'aining.. This study wags a new attempt t',o further
. . § . .

-

”

. improve remedial processes and br:'{fession/ai training.

Art weakness observed in student teaﬁhers was assumed to re-

[y

. : S
'jfl”eEt a general weakness in -the primary/élementary art education

‘. . 4 . +
'

prdgrém of the public school syetem of Manitoba, Art wegkness was

indicated by the following inadequacies' W oo g,

a
-

- inabi.’lity té identify materials, tools ‘and equipment

H

- inability. to'recogniz'e elements and principles‘ of design

/

) . - . &/
= limited knowledge ”qt.art processes with their related tethniques

. ' o - : /
and skills ' . ’ / -

A

- inept manipulation of ideas materials and tools in /the com:ext

of art production - o /

\ -~ ]
) v
"

- failure to use basic art vocabula’ry in oral al;té written ex{)reesion
- ‘inability to recognize art concepts in the /natural or man-made
environment:

- failure to make critical evaluations e);qnd the level of personal

D)




in artistic E'Lduction , ’ - } .

This situatiqn was partly explained by the fact that art eduCation

was required in only the,first six years of schooling, after which

' -

4

-

—

'
’
1

, art became.an :elective,sub_]ect ofifudy. ATt weakness was related

to the school curriculum by .the fact that most student teachers twho
, entered profeseional training in 1967 had themselves started school

in 1955 Jor the year in which the la}.st curriculum guide, Art,

) s . . -

Gradés I-VI was 1ssued to’ s'chools. e

. * .

The researcher recognized that conditions surrounding the ‘

: . ‘.
- gituation must have ‘in'f,luenced art education. The influence was

3

' asg{fm’ed to have promoted negative attitudes toward ar.;: learning in,

'the case of studenn teacher candidates. It was concluded that st

.
Y \' |

. .dent teachetrs vere representati‘ve of the total school population

~ .
\

‘at that time. It was therefore assumed that to improve the quality
. 3

'.-‘
w

of echool instruq.tion ip/ét,d,t was‘ desilrahle to implement alter-

. . . LR %
native concepts of training ‘in art educatipn at the professianal
level. . o, O :
. , . - . > . . ., -~ },1, >

" One attempt‘at pr"oviding a 'solution, and thesreason for this
[N - . . ‘\ - Y

study, was the construction of a training curriculum that wquld

s
'

equip student teachers to use the legal guide, Art, Grades T-VI .

T g
for an effective program in art education. An ,effecbive program

" according. to this study would be'one in which classroom teachers
! ’
-4 V] o, PR

/ consiatently use A{t, Grades I-VI aa a guid} and one in which

- N P

?

’

"remedial" training is eliminated.

curregt (1955), teacher training program and the existing_,school .

A
¢

[}

.

1
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..* ° ° - , K , ’ .
: : , B DEFINITIONS~GF TERMS -USED

2
. * . .
. ’,
oot P— ils Q. /‘ . \ . .
. ! . v}
R -

" Art, Gre/ des I-VI is the authorized primary/elementary art\
< v I

curritu.h?/ of the Province of\ﬁanitoba, published in 1955,

rrrrr

,/\J‘ ' - pose is, fo provide the students with°the fundamental knogvledge neces-

/ ; a justification for the study of ert as a vehicle for learning

T The PrOposed Curriculum is a proposed program of/hrt study

":' ‘ designed to train prospective teachera to teach the primary/ele-

entary art program of Manitoba. ' e
. o,

: Education Through Art . as it is psed’ in ‘this study refers to ;‘
. S . L

general concepts of education.. - T {

.

. 1' ' L * Philosophy of At Education as it is used in this study refers .

. to spe,c fic cjncepszs of art.

- Educatidn.in. this study is considered to be 'the result of a
deliberate structure, ‘the formal arrangement, in am artificially
prepared situation, of a selected body of information. It—is ‘a

T

sthém of training which is. called schooling and th\e intended pur- s, ‘

o

. sar& to live in our society. oL ’ . . Y

'
*

C. PROCEDURE OF ‘THE STUDY .. - . . . .-

. .
- .
. [N
v, . . 14 Ceh,

N Procedures used in this study were the following- - .
¢ O

- !
®e C1 Art, Grades I-VI was. reviewed .in ordetr to determine the legal

* o

‘4

requirements of the present primary/elementary art progx:am of Manitob&.

" The review gonsisted of a close _Qxamination of. the program to identify.

[ M \Na . -
“basic phil’osophy,, art education aims and objegtives, teaching ‘strate-
&> s o » . T ..




relevant to the original assumptions. The bulk of theT'ferature

&

V¥

L

was ‘selected from works ‘published or reprinted since 1955 I was

‘. -~

guided in my choice by .what resource 'matenialé appeare'd to be avail-

/

able.to and used by teachers ,to eu‘pplement the present program.

3 THe propose\l curricul‘.um was constructed with suggest‘ed

methods for its implementation. o ‘ SN
. - ) . ’p ) ' ! i
D -ORGANIZATION OF THE REMAINDER OF THE THESIS N
N\ ¢ , _ ~ /
a . : N\ 1

B . ’
v Y ‘.

'Wx'.I:he orgarization of the remainder of the study follows 'e se=

ciue't{ce-‘that beging with the implications of the, legal situa{ion as’

derived from a study of "Art, Grades I-VI; then progreaées to a con-

-~

* .-
sideration of a selection of relevant principles and techniques
. \ . c a - ‘
3

derived from the'literature; ¥o a construction of:the proposed cur-

~

. r'ict‘xlum ~based upon the previously outlined“p'rip(ciples; a si:mmary

L4

v
statement about the implémentaticm of the program‘ and a ‘conclusion

whi.ch attempts to show the consistency of the total work.

- » r
. L
) ,: . Vo 1
: = o
e *
.x-. N - ;f‘;( . L} }’ . f} -~
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THE CURRICULUM, ART, GRADES I-VI .AS “A 'GUIDE"

]

-3 . -~
2 I C

TO. TEAGHER-TRAIN ING N

- . ¥
- * N . R ' )

.
N\ M N

as the authorized course of study for primary/elementary art in the

8 .-

gublims;hool‘ Systen of _Manitoba“. It also functions as the official

| . éuide to tedcher-training in the same area. It is - the purpose of .

~ . A

*, ' '\ this examination to identify implications of the exieting »program

»

. that will be‘ relevant to the préposed tea’cher-training curriculum

.in primary/elementary ‘art,

' Art., Grades I-VI is divided into five' parts' . 1) the art pro-

Ed

gram; 2) stages of development in childten's art' 3) outline for

‘ /’ e gradea I-III" 4) outline ‘for grades IV-VI; and’ 5) the appendix.

—

\ -
-

. T
1) The art program

.. ~ v . e, K

- s

. - -0 LR
the evaluatjion, and art appreciation.2
g , ' N\ .
. , . a h L 5
< . The program introduction of Art, Grades I-VI contains seven

L - L
- '
.. N R . - -
s

; );
curriculum constructors. It is assumed that these remarks serve as

1Ma.nit:oba, Art Grades I-VI (Winnipeg- Department of i:ducation, T
1955), Pe 3. o ’ * " - -~

- \ . ‘
’ L 2Manitoba, op. cit.) PP 4-6. _ K

’ o

- The art' prégr,am consists of the introduction, the objectiveé-,

- ) - . v N
X .
- . - -
, . - . DY . . ) /
. - . o
- » . . . B, :
h - M ’ *

T, . - -

~

' quotations by William B. Ragan Lwit‘n a few additional remarks by the -

. . . ¥ \‘
Art, Grades I-VI was published by the Department.of,; Education
’ .

LY



LA

oA

et

~ * ! -

the philosophy aince there :§.s n other st.atement of philosOphy speci-_

N !

fically indicated. The remarks include statements that describe the‘

- L}
0

principal ob Jectives of ther primary/elementary school and the agsumed

pontributidns that the etud.y of .art prov'ides for the deVelopment qf

’ M
&
v

innate abiIity. T ) v : . .

The principal ohjecti.vee of primary/ e}ementary school are

PR v

stated as the provisi‘on of "opportunities for every nhild»to develop
. / . . . .

" to ‘the full exte'nt his innate abilities and to contribute to the

improvement of {iving in our aociety."3 . ' .. o
'>‘~ *  Art education contributions includee jpr\oviding a means for the
child to express his "ideas, feelings, and emotions; helping the child

] -

appreciate ‘beauty in‘- the world and develop confidence in his own

abilities, realizing the social ob jectives of the elementary school
: (‘\ X ¢
by developi“ng in children an\awareneea of the beaut;y or\lack of it

.C

in home and community, and the akills needed for home.and c _ity"

% . ‘

improvement; servin_g the community,g state§ and nation py developing

the ability to use  Feisure constructively and by providing oppor- - \, -
v Iy - v N

s

tunities for parents and.children to wérk'“togethgr co~operatively;

eneouraging children toath'ink thefr own thoughts and make -their own - )
' g '\_~ . '; . * \ a " N o "o
interpretations; promoting mental healtl, quickening thoughts'and .
4 i : ‘

P

‘entiching the, outlook of childreg. ’ » ; SN .

¢

‘Innate .ability in children/is described as potential creativity
v . -
by Ragan who saﬁa," "the ¢child is a potential creator; his creativeness

*

&

S . .
—& s

: . v - d > . L
3Manit:obu, ._P_'° cit., P 4, : . . N
AManitoba,' _2. cit., PP._ 4-5. | . e c . ’

3
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3}

'ie born of real enthusiasm and joy of expression;.he expendsﬁhis

.energy on drawing éﬁd'painting as he does in play."é

The introduction fails to provide sufficient féﬁndattonﬁfor

describing ;n art program. It_is the belief of-the researcher\that 
al art program should describe art, 1ts‘ph11030phy, and its bbjertivee
within the limits of the program, lThe igtroductory r;mafks of thE'
program Art, Grades I-VI are interpreted, to be the expression of ‘the

‘?‘
program philosophy. They de::;ibq,frincipaIAobjectives of the primary/

elementary school that are general aims of educatqu rather than\qf_

art education'alone. Thgy describe art education ptovisions that

) However, these elements are too theoretical to dixect curricilum

_contribute to sécral and emotional .child development. The remarks ~ .-

i R . . -

.fail to make clear the differences between the general aims of edu-

cation and the specific aiﬁg%of art education. ' This failure is believed

to be caused by a lack of organization rather than an omission of

mapgrial. ] . ’ ' :_‘

It is believéd that th; curticulum constructors intended thebe:
various aims and asagmptioné to justify the study of primary/élémen-
p) o . t3

tary art in terms of educatignal, societal and behavioural needs,

[y

makers at the present time. Nevertheless these theories are "current

"

assumptions to be used.as guiding prinriﬁles in' a teacher-training

program that/includes'description of art, art ﬁhiapsophy, and art

objectives relevant to primary/elementary art education. -

. , v ) ) . ‘ s o
“Mani ¢ C tt. o . ' -
‘Manitoba, op. cit., p. 4. . ° . K H )

q . ' T
Voo ) .

ERN
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. . ~ N L}
The program objectives of Art, Grades I-VI are to encourage

creative expression, to stimulate individuality in expressipn; and

to stimulate interest 1d‘art.6“ ‘ .
by y
Children should enjoy art, and the teacher should choose ’

o activities th t will provide satisfying experiences for

all her pupils. It is recommended that picture-making

be given prominence in the art programme. Since exper- -
ience with various materials contributes to the growth
tand development of the child, craft activitiss should be !
given a definite placg in the art programme.

<

It is the oﬁinion of the writer that these statements are, in

fact, not objectives. but rather expressions of intent. Support for-

!

this opinjon was found in the words of Robert F, Mager:

6

!

e « o« basically, a meaningfuliy stated objective 1's one p
that succeeds in communicating to the reader the writer's
., ingfructional intent.® ., . . The most important charac-
teristic of a useful objective is that it identifies the ,
kind of performance that will be accepted as evidence ‘that :
the learner has achieved the objectixe.” . . . If you can
, specify at least the minimum acceptable-performance for each
objective, you.will have a performanck standard against '
which to test the instructional progfams; you will have a
means for determining whether youyp/programs are successful
in achieving your instructional #ntent. ¥What you must try ’
o do, then, is indicate in your statement of objectivess
" what the acceptable performance will bei‘by adding words
that describe the criteriTn of success. . §

" The program objectives of Art: Crades I-VI fail to describe

the kind of art .performance to be expecfed ffom primary/elementary

v

‘e
w

6Manitoba, op. cit., p. 5. - ’ . ‘}

7Ibid

8Robert F. Mager, Prgparigg Ihstructional ObJectivés (Palo Alto,
California: Fearon Publishers, 1962), p. 10. o

gMager, op. ¢if., p. 13,

}oMager, op. cit., p. 44.

.’ ) “ ' ' .




" that indtcates what "creative éxpression" consists of, or when a °

. ‘°"encoufaged"vand "stimulated". The program objecf@ves need to be !

1 > \,\‘ - -IQ—

pupils. Forﬂgiémplel there is no performance de cription given

a

.’
1

minimum amount or degree of it is "encouraged'; there is no perfor-

mance description given to didentify "individuality in expreséibn"

a 9 i

or "interest in art" or to indicate.when a minimum amount or degree

¥

.of.;ach has been stimulated. In order for the program objectives

1
to become geaningful'the curriculim constructors must first describe

. Pl , *
what-is meant by such terms as ''creative', "individuality", "expres-

sion", and "interestﬂ; as well as to what,ﬁfvél éhey should be -

il

nt

. ‘ .
identified so that teachers and pupils will know when they have been
achieved. - - ’

The proposed ‘curriculum will attempt to clarify the program

objectives of Afi, Grades I-VI, so that §y€§ comnunicate the #fnstruc- °

tional intent and stipulate the minimum #Eceﬁtqble”performance. It

o -

~

will attempt to deécﬁibe the criterion.of achievement in eaé¢h case.

The program‘zvaluatihn of Art, Grades I-VI is b;ﬁed on art
teaching and pupil behaviour. Art teaching is satisfactory if’

"sufficient motivation is given, pubils are encouraged to use their

¢ ~

own ideas, pupils are gaining confidence and skill in their art T

expression, appreciationﬁﬁs shown for the child's efforts and pupils

Y

are developing respect for the progucts of othera."11 At the same

L] r °

.tige, the behaviour of a pupil is satisfactory if "he finds pleasure

. in his ért, he is expressing his ideas Ed‘the best ‘of his ability,

173 -

llManitoba,’gg. cit., p. 5. ‘ T

C . _ ’
‘ J .
W ¢ : N .
. * ’ N 4




S

" inefficient because it is subjective, It attempts to evaluate un-

_supported assumptions, There are no criteria given to describe _J '

respect" , "finding pleasure in work", "expressing ideas- to the ‘best
- ' > ‘

" ' bagis for making subjective evaluafions of behavioural changes

" tion with‘subjed;ive evaluations. . . s

a2 T >

. ' ..11—

VY

.he shows imagination in his work, and -he co-operates in group acti-

vittes. w2 . ' ; - ‘-

., -
Iy

- The-method of evaluation recommended in the program of Art,
. Ty .
Grades I-VI involves a consideration of both art teaching and pupil

-

behaviour. It is believed that the program evaluation system is

»

.

1 - » w . 3

» 4

ch;racteristiés of "sufficient motivation", '"unique ideas", '"con- \
fidence", ﬁgkillf’ "appreciafion'pf pupil effort", nevidence of - |
X A s

of ability:A'"imaginatio " or "co-operation', There is no Sttgmpt‘
to establish evaluation of art products and processes in the general
discueaion of the program. gowever, art products and processes are'
discussed under tHe desgriptions of primary/elementary g%ade content.-

¢ A

The division'of the emotional or affective areas from the subjeétive s

E

_and cognitive areas of evaluation is believed to have caused an

\ 2 A

apparent conflict of purpose in the art education program, It is -
believed that the apparent conflict of puspose has been a sfntri-“ /
butory reas;n for the infrequ;nt use of :::\:EEMés I-.VI by Mﬁnitoba .
classroom teachers; ‘ “ s -

-
- . - . l

A

* - The bropoqu curriculum will attempt to provide an 5bjective L
f ’ . P

caused by art education. It will attempt to provide an objective

system of evaluation of cognitive learning to be used in conjunc-ﬁz

““Ibid. , I L
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awil‘l. more likely jbe appreeiated by the child who is making a pi:e'ce

s
. v
/ - L | ‘
. ~ N

v rd
-12:— ' v
\ N . 7
'

In the proéggm of Art, Grades I-VI,‘ert appreciation is said

to '""have value in an elementary programme only.when related to art
\ .

activities. Reproduction of paintings“wili be interesting to the

child who is painting a picture. A well-designed piece of pottery

a

. N
N S

of pottery, and an attractive arrangement of objects is more likely

S ..

to be enjoyed by the child if he hi;earrange@'a display himself.“lé ‘>
The ESSumptions about primary/elementary art appreciation just

. [
quoted usggest for the first time that some specific kinds of art

knowledge are to be acquired. The knowledge of painting, pottery

design and display techniques are'mentiohed. ‘This is to receiye

incjeesed emphasis in the proposed curriculum.

T ) N ’ ' -
" 2) Stages of development in children's art .

N . -
Lo 3
. v .
I . . . B

s - f
< .

» ‘ . ‘ . Lo - 5 * -
"Children pass. through recognizable stages in the development
’ .

of - their art expression, Their abilities and the' ages at which they

%o 4 n

pass from one stage to another vary great¥y."142 The: general stages

are: 1. manipulation (the scribble stage), - 2. schemat{c (child - )
» . . . -

symbolism), 3.  transition (gang.gtaQE), and &, *reatlzation
4

\
(reasoning stage)ﬂ.l-5 The stages are still generally accepted as

a’guide to the development of children fn. regard to visually arti-

. 4- e . ‘ . .
;3 - - N / E _ ) " L
Manitoba,-op. cits, p% 6. L e P -t
1’;\) 4‘ Laad # . tey ’ : ) ' )
Manitoba, op. cit., p. 7% L ) e
Yipia, ST . -
—_— . . - . . SN
a e / ‘e : ‘
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culated forms. The proposed curriculum will pecoinize these‘stages:

v o 0"
. >
3) Outline for grades I~III L
P , : :
The outline provides for some developmeﬁt of expected child

behaviour related to art production suggests teaching'methda;qout-

lines evaluation technigues for grt products and pﬁpil’progress;aand' v
describes fundamental art techniques. ' '

A}

How children draw at this level is one way of considering an-

‘o . \

“aspect of thild behaviour, The outline states that*they (chitldren
in grades I-III) drdw eagerly if~given’opportuoities- it is another-
_ way of expressing themselves; it is as iq;tinctive as talking, they

use symbols; they draw- what they feel; their drawings vary. from simplg

.~to”comp1ex statements; colours will not be gsed in a naturalistic way

until confidence is developed."lG_ s - h

- A

The outline describes a teaching ﬁethod based on mo fvation of

[ 4

children through first stimulating the various senses of pight, sound,
“and emotion, Oﬁ:e the children have been aroused [to the point

to
P

of participatioﬁ; it is the role of }he teacher to keep the interest

= | R alive by showing appreciatlon of symbols'-encouraging 8 acedfilling,
17

<

stimulating the use of: effective colour- and encouragi g emphasié.

The evaluation of the grades I-III couree content is in ad@ition

~

Z ' to the evaluation of art teaching and pupil behaviouy, given earlier
2 - < .

~16)1&“1t0b‘8., 22. Cit., Pe 19.

! I:IIbid - T

-

gl
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in!| the discussion of the art program. The course content'evaluatgpn

»

. 1 'based on art concepts in the art products of children; and on their

(the children's) rate of progress in using art concepts.

. Art product‘evaluation is conducted as a group activity after , -
all art products have been completed and displayed. The evaluation
is designed to reinforce pupil confidence and encourage future parti-‘

cipation., Art concepts are introduced’informally by such comments

as "tﬁe{space is very well filled, the colodrs are briéh; and stron;,
4 it tells an i;tereeting StOfy,’it can_be~seed easiiy because’there 15‘
! ‘ something big in it."rv’ f

Evaluation of pupil progress 18 suggested in picture-making as .

i

follows: "keepvthe first get of pictures made . Later pictures may

be compared with these to see if the child is expressing his ideas

more clearly, making progress An space-filling, and using colour with ! ®
move confidence. The child whose work shows no progress needs more )
" ) :encouragement and.stimulation."lg" S ‘ . -
e Fundamental art techniques in the outline for grades I-TII -
B are listed as follows' picture-making, mural making, lettering,
patfern-making, modelling, paper-c&éting, and tearing, toy-maﬁing,
"add'msking puppets.zo .This is the object-oriented section of the‘
- : program. . ) .
“ 4
. M Several statements in the outline cause confusion. This is . 1
_ - . i : |
. ' N ‘ ' . l b ° / . - ) ‘
‘ 18 ‘ . v
‘ Manitoba, op. cit., p. 20. ~ : . e ‘
~ ' R | o C ;
_ L 1YV , B
- vy ‘ \
20 - ; L . .
Manitob%, 92. Ci.t., pp. 21-39. . - ) . i . '
pe I' ; ' . . i
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apparent in the &eeeriptioggof how children draw at this level. 'The'g

- outline yges such adverbg es'"eagerlyﬂ, "expressively'", and "instinc- .

tively" to~describe drawing behaviour--all of whiclf are open to various

interpretations. [The outline adds that the drawiggks may vary from "

simﬁle to complex et%tements. It fails to state minimum characteris- . -
tics ior either tybe of drawing or the degreedpf eegeftese, expression
and instinct that may be ﬁ%eeent. The outline states thet "colour

will not be used eaturalistically until cenfieence is developed."21

This statement on colour is considered by .the writer to be irrelvent,

In both behavioural and art termsg

and not related to confidence. The term '"not naturalistic" can meaﬁn

. , 7 . '
either "'unnatural™ or just "unconventional"., The use. of non-natural

~ i

colour may indicatg a superior level of development rather than less

.developmeht. The development of confidence seen in the use of colour’

depends on how the teacher wants to interpret it. The possibility of ~
a varlety of interpretations (such as, that involving colour) tends to

make this area of Art, Grades I-VI both flexible and frustrating.

Flexibility of interpretation allows for differences but frustration

occurs when the differences are extreme enough to create inconsis-

-tericies simila;'to those shown in the‘examples of colour. It is

believed that the interpretation of child development should be broad.
It is also beiieved that art quality should be identified in con;unction

with the expected behaviour of children so that progress may be assessed

o

v

The teaching suggestions recommended in the outline are believed

]

-

Zlmnltoba, 220 E.i-_go’ p: 19. f - ‘ : . . ‘




brinciple concept.

‘emphasis, or the ways in‘which ﬁt.c n be encouraged.
. - ~ ‘ . .

| ) - ' . .
* t -16.. ' . . X ‘ .

VA

to be ones which wi | provide for individual needs witlin a group

H

. s : X ; . ) .
structure., The suggestions are too vague ‘to betuseful though the - ..

basic concept, to motivate philgfen until they respdénd sgonteneéﬁsly,

\ 2

is cufrently'favgred. Emphasis on how teaching should be done in the

-g%ade I-IIT outline is achieved by using adjectives ta describe art '

fod -

concepts such as "encouraging emﬁXasis."zz Emphasis in art is a

Art, Grades I-VI'requires thakm;g\ghing be done

to encourage embhasis. ~It fails to describe the characteristics o}
The‘propOsed

curriculum will attempt to present rt principles and art teaching

- described in Art, Grades I-VE, page 5,

‘of such growth.

that meet the requirements of Art, érades f:Vi.

The art product evaluation of Ehe outline for grades I-III
t

+

1ﬁfrbducea &uality characteristics of art in pict&*e-making by saying\

. things like'

'point to a,picture that shows up well because the _
colours are strong and bright."23 This teehnigue will continue to be i

advocated in the proposed curriculum. The evaluation of %individual

pupil progress is based "on the consideration of art products and . .

dppears to be.inconeisfent with the subjective evaluation previously

"the pupil is ueualiy working

satisfactorily if he is egpressing his’ ideas to tﬁe‘bes; of his
ability."za' Hoeever, Ehis is not an.incodsistency if, one aseumes . !
that ebility has growth characteristics and that progress is évideece

The evéiuatfeq of ﬁrqducta an& of pupil progress is .

-

22ﬁanitoba,.22. cit., é, 19, ’

@ '

231‘1;1!\i.t:oba, op. cit., p. 20. ~ ’ ¥ N
24Mnn1tbba, op. cit., p. 5. o ‘ ) ) ‘ L

,
» E]




. » of the program, and . while the philosophical beliefs already described

:-‘1 7- .

expresse@ ip bropd t;' s. - These terms are appropriate for the Provin-
cial docupent, but the propoéed curriculum for grt motpod; trainingl
should pe’much'more specific in establishing criteria of evaluation

so that teachers will know what things make expressions (art products)
eﬁamples'of éompetence.\;They will then be able to make evaluations

that are more-objective ahd will prOvide more specific pupil goals.

The fundamental art teLhniqués are the ’bJect-oriented section

, are reinforced by additional comments, some of the suggested.art

/;;'interpretations. Fgr example, a suggested picture topic' is the féni—

. prohlgmg_gppggr to dbnv the philosophy that art teaching should encou-
ﬁffage childrésxto think their own ‘thoughts and to derive their own L
/o \ \

' liar story 'Ha €1 and Gretel", Theiart‘problem inyolvéd is that of

- : ‘ t .
illustration, A difficult situation developg because serious inhibit-

"ing factors are created by the familiarity of the topic. One factor

.

is created by traditional illustrations that direct the design compo-
‘'nents used by the children. A second inhibiting factor is.evidenced
'by the child who attempts to recreate familiar illustrations that have ’

. , m
been executed by mature adult artists. The attempt to emulate adult

&

performance beyond the level of child development is frustrating. \
This type of art pPoblem places restrictions against the basic'premise “\ R
" of creat{vity whié¢h requires that the art product be unique or original.' \\ ¥

An appropriate 111ustration problem for art would be a topic “from a N
, -plece of original literature that the child had never seen illustrated

LY -

by anyone else. It would be even more appropriate if 1t were hie

. . . )

o«

own composition. The same¢ inconsistency between the original philo;

(Y
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Q\, ’ sophy and the modelling technique was found betWeen the topics” sug-
5 > Loyt
" -~ gested for sculpture and the -concepts of sculptur:e as a creative art - .

form. The ‘proposecl curticulum will attempt to resolve these .incon-

Vo ' oot ‘ .
S sistencies between basic philosophy and practice.

&

. M , N ‘- M T
4 . . ‘ 2 .

y
4) Outline for grades’ IV-VI

{ ’ " -7 . * .

This outline is a continuation of the outline for grades I-III.

~

. The gkills and techniques 'are designed to meet the needs of stages

L . * 3 and 4' of child develo’pn‘useﬂt.25 The balance of the outllne includes:

suggested teaching method evaluation systems for art products and

pupil -progress, and an increased number of fundamental art techniques.26

- ~ i . ¢

The writer's coments about the outline for grades IV-VI are similar

[ .

to those given for the outline at the primary level (grades I-III).

The implicationa of this part of the revievrsre the same as those

/ ‘i.‘ found in the primary outline. The proposed curriculum to train
. y ~ . . " ) s, ) N '
T Co teachers in the method of teaching primary/elementary art will be.

affected in thel same way.

X Y. -
l 5) Appendix ,
- I ‘
b The appendix{lists ‘materials, tools, some_bssic recipes, and
o8 /‘ ' : ’
i 25Manitoba,,, _2 cit., p.7 ’ : C s~
. e . ’ 3 S
» N e
oL 26Manitoba, op. cit., pp. 31- 58', i, . ) . '

-~
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{  3f‘ . selected references.27 The proﬁoseﬁ curriculum will attempt to
° . . "." supplement and up-date this information, oY . ' -
PN _ . oL . R P ) , , .
s . . X : ’ . °
B . G 0 - K ”'"'*i‘('“ v : > )
. L. (ﬁ . Summary. The rewiew of /A®t, Grades- I-VI resulted in the ¥ollow-
e - - v ) 1y ” ) ’ .o N -
; ing observations: - . " ] h 2

- . wo
I * v

The legal description of the primary/elementary art program of

the public~sc¥§3ﬂ system. of Manitoba is contained in Art, Grades I-VI,

’ Therefore, the proposed curriculum to train prospective teachers in |
. y .
the method of teaching art must be constructed to be compatible with X
. ' [Y ’ . : L
i-to S — ' v M

Y

The art program begins with an introdyctory section, It has

been aesumed that’ it reflects the philosophic position 6f its con-

structors in 1955 ) . .
- ‘ The introductory material reflects the general ehms of educa-\
. . . tion, though not of art education, since it.fails to discuss art as

a‘ﬂisciplihe that haé’a‘philosophy, objectives, or is' subject to
/ critical examination. It is noteworthy that concepts of the compo;

séition of art and recognition of these toncepts through evaluation
are recommended in the course content of the grade outlines. The

b L

: proposed curriculum will attempt to provide equal ‘emphasis for the |

‘ stedy of art as a discipline and for the consideration of art in
'general‘educational terms. . k .
s

- : As stated bx//agan at the beginning of this" review. YArt '
o educajijf/sgnfmake valuable contributions to the principal objectives e .
S o \\ | . T
3 Mﬂnitaba, _O_Ba S_&E., pp. 59-62. ' . E / . . * KR
o * S0 ’ . 2 ’ {
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e
of the elementary school--td provide opportunities for every child

to develop to the full extent .his innate abilities and to contribute

28 .

to the improvement of living in our society." It is believed that

these benefits are behavioursl, ‘social, emotional and intellectual

-

(x }
@he objectives stated in the description of the program are

considered to Be ‘ oﬁplete;: They trequire definition so that teachers

will know when they have been achieved. The proposed curriculum J&l&\

. -
v 1 ’ ) -

attenpt to pro ide definition for the program objectives,

The evéluation stated in thé program referys only to art teaching

vy

4-and_child_heha&innn+_thongh_a;t products are referred ‘to later in the

course content. This is believed to be a problem of . organization

o

rather than a:failnre;to_inciude—relevant material.:- The proposegﬁ

v\ curriculum will attempt -to co-ordinate these three aspects of

evaluation. i 2 ' s o

N B . ’
[ . ‘

Art appreciation is a minor part of the program. It is bebieved
that art appreciation should receive-more attention in contemporary

art programg. The proposed curriculum will attemptato deyelop this

aspect to meet current needs ‘by increasing the emphasis placed on ° |

, art appreciation as part of an education program, ..

’ v

. ] -

. The stages of child development ‘are still considered to foliow
- .

the general pattern outlined in Art, Grades I-VI.‘aThe proposed cur--

“’riculum will continue to use this as a guide to assist teachers in

® 1

) assébsing general deveiopment, and in planning/indivfdual programs.

.~
. 14

It will continue to emphasize.the fact "that there is considerable
1 Iy

-
- ”

v . . . . .
. pl t A

I . R o L e
28 e '
-Manitoba, op. cit:, p. 4. \ - -
Iu b - . - ‘ v
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variation possible in’the deyélopmeﬂt of individual‘chi}dren.

Outlines fo;fgrades I-III and IV-VI describe course content

that is minimal but basic. It includes arﬁ“p;obléms both for two-
‘and_ three-dimensional products “and also for crafts. It provides

‘ 1hformafioq about materials, 'skills, and evaliation of art products.,’

My

Howevéﬁ, the topics suggested for the art problems frequently limit

a

the opportunities of the children to be creative. They can" cause
frustration and therefo%e a.lack of“satisfyiné fesponsge. ~I;his aspecf

" denies the original‘réqulrements of the'brogram and creates a'confhsing .

ip - © .

- - . .

S v L

" situation., The proposed curriculum will attemp;_;g,dLhninaﬁe_;heap

»

-,

@ -1ncohéistencies°by‘suggesting supplementary techniqueé for topic - ‘

selection, ‘ S - .o .
y -The role of the teacher is dibqussed in the section on course ~
b T '

o F . ¢

. content as one .of guiding, teaching and~évélua;ing. it is a role

\ c <

that requires a sound tknowledge of art concepts_ﬁnd of child develop-"
¢ ; - F]
. . . —
ment. The proposed .c ’ficuldm~w111 be' designed to develop.such .° ' ‘
\ . . .. [ c
teachers. . 1 . . . . ﬁf - PRV

v, The appendix is believed to be somewhat dated since thé‘material' o j

was published in 1955. While most qf'ifLie still applicable, it
L . ’ . s .

. . " ‘ L4 ‘ N .

. shoulQiEj revised to- meet, current needs., The proposed curriculum

'3

I (3

will attempt to Hesigﬁ a §ysteh;9f recommending materials and refe-

A R . e
Xy L) 1

rences thhtlis regular}yﬂfev{eWéd in order for it to be constantly: ~ S

) . ;',/ » S ot
%u:reng. : e il

A3
.
. f )
- [ - o
LY 4 .
* - - -
. . ) A ‘e \
— . ~ - v w .
. < 2 - . .
L4 . ’ . 7 .o ~ R .
. '( . - N
. . b . . e s e i

; l
l

= ;o o . /

~

1

- . Y ’ . R B . . \ .
. Conclusion, It is the opinion 6f the writer that Art, Grades

- . s ! ¢

[}

P

I-VI is reasonably successful in attempting to mgég—the cu;renilneedp .




t

of .the education of the child through art and in describing contem-

: teaching of .art; has fallen into a minor or sudpport position

porary methads of teaching the child. However, the thi;&‘hépect, the

i}d}en. E

.ogdinatg to behgviour development of primary/elementary ch

It is ‘believed that aspects of behaviour are not the’ prime purpose

. of art education aﬁh emphasis should be piaced on the behavioural

objectives diigctly.related to the study of art. The proposed

v

curricylum will attempt to increase emphasis on the study of art in
A

‘the primary/elementary art program of the puﬁ%ic school é&stem of

Manftoba. A review of some of the contemporary literature of art

educagioﬁ will give a foundation for- the study of art as & discipline.




CHAPTER III

.

REVIEW OF CONTEMPORARY ART EDUCATION LITERATURE -

”

, -
, The review of art education literature was expected,tolpxovide
recent opinion on philosophy, objectives, evaluation, art apprecia- -
+ . _' ]

, tion, child develbbhent, teaching methods and teacher role, art
prograw’content, and dungiculum construction relevant fo'primdry/ . C

ementary art education. S . ®

o

L N s 1) Philgsophy

-

. Philbébphy of education (through art). Research conducted in

this area has indicated that the same.general position has been held i

by art educators.since 1953. Art has been considered a necessary part \§

of general education becijze it is a life need. Art, Grades I-VI,
the official program for nitoba, quoted excerpts from William B.. .
‘Ragan to-support the philosophy. Mr. Ragan wrote in .1958 that "art ¢

“education can make valuable contributions to the principal objectives

rd *

e Lo of -~the erémentary sctrool--to provide oppoftuniﬁies for evéry child to

v ) ) develop to the full extent his innate abilities and to contribute. to
A\

the improveﬁént of living in our society."29 A few yeais later, }957,

Viktor Lowenfeld wrote: 'Art education, introduced in the early years

\

of childhood may well mean the difference between a flexible, creative

human being and one who, in spite of a11 learning, w111 not be able to

N . " . . o

\ 29William B. Ragan, Modern Elementary Curriculum Dryden Press, 1953,

- . Ppe 455-6, cited by Manitoba, Art, Grades I-VI (Winnipeg. Department ~ -
of Education, 1955), p. 4. .

\\ij_ ¢ w23 v

}
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and as a member of a democratic society.” In 1971, Kenneth-'Lansing -

N b
S2%e
apply it and will remaid an individuaf‘who iaqks inner resources'
' - o b - s "
and has diffihﬁlty'in his relationship to the environment."30 The

same philosophy was expressed by Blanche Je{fefson in the preface to

.

Teachinngrt to Children when she said: " . . . art education . . .

is the method that does the most to develop the child_as'an individual
31 '

<

L4
®

. discussed art in relation to the aims of education as .a means of meet-

.-

ing lifQTnéeds. The. needs that he described included selffrealifhtion,
recreation, sight and hearing development,‘1ﬁtelléctda1 development,

h&maﬁ‘rélationships of respect aﬁd’cooperation, work responsibility

and respect, as well as civic reeponsibility."3? ‘

it is the opinion of this writer.that the remarks by Ragan,

3 N

L

‘ ﬁoﬁenfeld; Jefferson and Lénsing express general aims of education.

‘They attribute characteristics to the study of art in order to justify

. ' : < :
its position as one of the subjects of general education, In other
.

words, art is a vehicle for achieving the general aims of education,
- It was concluded that, while the study of art may assist in the €Sz

achievement of general educational aims, so too can the study of other

‘

subjEcts.)

This review of the philosophy of educgtioﬁ.through art shows

¢

.
- L 1

30Viktor Lowenfekd, Creative and Mental Growth '(3rd ed., New York:

MacMillan Companhy, 1957), p. 4.

3

Blanche Jefferson, Teaching Art to Children (Boston: Allyn and
Bacon, Inc., 1963), p. iii. .

32Kenneth M. Lahsing, Art Artists and Art Education (Toronto:
McGraw-Hill Book co., 1971), pp. 262-267.

.
\ s
/ .
4 .
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’

that the aims for teaching art as outlined in Art, Grades I-VI have//f“\\_\:“‘

-

been consistent ‘since 1953, In all cases, however, the geﬁeral aims ya

require specific references to the discipline of art if nhey are to 7'

o'

{

fundamental

guide teachecs. The proposed curriculum will attempt to implement

rt training in order to ach;eve, through teaching, the
av v .' .
responsibilities of art to the general aims of education.

Philoéoﬁhy‘of art education. Research on the philosophy of art

t- |

education at the primary/elementary level has indicated two major, ‘

' positions held by art eduéatdfs. One group of wf&tins.on the subjectw T

‘ ‘ N El
is child-oriented and the other is subject-oriented. There are

numerous phiiosgphi;s'}n be tween thaq.contain variations oﬁ the two
positions, neither of which répresents -an ﬁﬁgolute'situatién. The
research hgg sﬁgan that, while many authors profess -one philosoph}c
emphasig, they.often gpply the opposite emphasis in the practical

descriptions of their programs.

A child-oriented emphasis has been described in the philosophy

of Art, Grades 1-VI. A similar emphasis was described by Donald and
!
Barbara Herberholz when they said: "Art education practices for the
v
past two decades have been firmly founded on the philosophy that the

child has the innate capacity to transform the primary means of
\ - .
knowing, that is, his experiences of feeling, thinking, and perceiving,

into his own unique art fbrms."33 Fran Trucksess expressed the same
‘/ '
belief in cH&}d ability when she wrote: "The child has a vivid imagi-

.
N\

33Donald Herberholz and Barbara Herberholz, A Child's Pursuit of Art

(Dubuque, Iowa: Wm. C. Brown Co., 1967), p. 3.

S




-

W a

B
, .
- v ’ ~. ’

i v w26 . .

nation, a natural curiosity and creative potentialities.", Philo-

~sophers of this school develop ‘their art programs by devising moti-

"vational techniquqs to uncover innate capacity.

" Among the géucatofb who support programs that emphasize child-

oriented;phiioaoﬁhy are Betty Lark-Horowitz, Hilda Present Lewis

and Mark LuEa,35 Louise Dunn Yochim;36"Miriam Lindstrom,37 Max:

ﬁimmack,38 and Dorothy S: McIlvain39Lto name only a few from recent

¢ . s
~

literature. ’ - °.

~

There seem to be as many educators.who advocate.a subject-

-

. oriented emphésig“iﬁ art education and this philosophy will be.’

reyiewed next for comparison with the child-oriented emphasis. gg;% o
r

" A subject-oriented emphasis on the philosopﬁy of art prog
/

began to appear after 1960. Educators suppd}éing this trend did not

| . . ' .
. refute the position of their predecessors and colleagues, but

assigned it a companion role. ‘Thé changed emphasis is described

.. \\ . .
L S g N ’ N
3t ran Trucksess, Creative Art: Elementary Grades (Boulder,
_ Colorado: Pruett Press, Inc., 1962),pp. 9.

o

35 ’

Betty ‘Lark- witz, Hilda Present Lewis, and Mark.Lluca, Under- -

standing Children's Art for Better Teaching (Columbus, Ohio.
Charles E. Merrill ‘Books, Inc., 1967). :

»”

36Louise Dunn Yochim, Perceptual Growth in CreativiAy (Scrantonz

Pennsylvania:' International Textbook Company, 1967). - "
' 37,

LI —

Miriam Lindstrom, Children's Art (Berkeley and Los Angeles: ,
University of California, 1967). . ‘
th Dimmack, Modern Art Education in the Primary.School (MacMillan
of Australia, 1967). .

39Dorothy S. McIlvain, Art for Primary Grades (New York: G. P.

Putnam's Sons, 1961). °
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by Manuel Barkan:

The overriding chahge'in*thé teaching of art can be.seen
in the dissolution of the conviction that participation
in art is 'fun', 'simple', 'easy', and that it comes
'naturally'. These beliefs, once strongly established
within the field, are now being superseded by careful and-
/" more frequent attention to the inherent nature of art as _ &
a demanding and disciplined field. The coficern of art
education for human development is being coupled with .
renewed attention to professional artists and scholars for
. their guidance and help. More and more art teachers are’
beginning to realize that good teaching of art ought to be
a translation of what professional artists demonstrate and
.what scholars of art explain about the natufe of art--the
emotional and intellectual comgonents in the processes of
making and understanding art.% ‘ -

The same view was expressed by Kenneth Lansing in 1970 when he wrote:

« « o we have tried to show that both the process and the ‘ -
product of .art have value for the individual and for society

e « o the full benefits will come from profound involvement . :
in the making and perceiving of art, and this means we must
help our citizeng become non-professional artists and connois-
seurs., This is the function of art education . . . teachers .
of art must try to develop in their.students the knowledge,
attitudes, and skills that are required in the productﬂ&n
‘ahd appreciation of art. 1 . N

Subject emphasis in’ art education philosophy just described

~

by Lansing suggests that instruction in the concepts, attitudes and

skill of art develop the discipline. Barkan described discipline

Al

. I
requirements as emotional and intellectual components. However,

emotions and attitudes are characteristics of psychological behaviour

.

andxcannot be satisfactorily objectified to form a statement for

40Manuel Barkan, "Curriculum-and the Teaching of Art," in Report

of the Commission on Art Education ed. by Jerome J. Hausman
‘{Washington, D.C.: National Art Education Association, 1965), p. 69.

41k¢nneth M. Lansing, op..cit., p- 82.

’/
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_ curriculum purposes. Skills and intellectual components, on the

>
W

other-hand, are knowledge that canqbe"objectified

¥

e

Among the supporters of programs that emphasize art learning

ag a discipline are such authors as George Conrad,az.Charles D.

Caitske11?43 Leon.Frankston,44 Frank Wachowiak and Theodoré'Ramsay.45

»
1

& Summary'of‘the-review of the philosophy. It was the opinion

of the researcher that educators who developed'. a philosophy of educa—
tl"

tion through art really expréssed the general aims of edutation. This

a

is legitimate as art is part of the general education program. The

philosophy of educgtion.through'art is in agreement with the general

purposes of the primary/e}ementary art program of Manitoba as de-

scribed in Art, Grades I-VI. The proposed curriculum will attempt to

achieve the stated aims of general education throug"the study of

]
3

art, '

The philosophies of art that have been shoﬁn to be child-
v : / '
oriented and subjectjoriented appear to be different byt, when the
child-oriented people apeak of programs they introduce skills and

knowledge of art, while the subject-oriented people consider atti- ’

\

- )

42George Conrad The Prd/ess of Art Education in the-Elementary School
(Englewood Cliffs, N. J.: Prentice-Hall Inc., L§34).
*3Chartes D. Ga#tskell, Childred and Their Art (u. S. A.: Harcourt
Brace and WOrld Inc., 1958).

-

44Leon Frankston, C S E A Newsletter, December, 1968,

4SFrank Wachowiak and Theodore Ramsay, Emphasis: Art (Scranton,

Pennsylvania' International Textbook Company, 1965).

@ .
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tudes and emotions 1:hat..:l are béhavioutal charéctet_'i_stics.' Recogni- "j

! ‘tion of’pos;sible behavioqtél‘change due to art training can be ~assw‘néd

Y

L}

‘jus’t as the achievement of genéral aims of education have to be

assumed. Sk_ilis and techniques that lead to the development of art
. . , ) K

products, and the intelligent. evaluation of art: can, however, be

. objectively assessed, )
— ! " o .

*  The proposed drt methods curriculum will attem'pt to outline
objectives that are measurable in tetms of skflls and knowledge -as

it is assumed that through these the general aims of education will

L4 »

be met.
B P hd ] e . . N

. .
“~ -
4 [
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o 2) Objectives s ' ,
& D . ‘ . .

Art education purpose (objectives). Statements of art edu-

cation pu‘rpose were réeviewed for general oi)jectivqs. The stated
purpo;;e of art education was found to be c;)nsi:stent with the philo-
sophic positior}' held by individual wr:}.ters, ‘though occasionally ’
inconsistent with/sugg_(eSQed pract.ical application. A repre.eentative»

selection of art education purposés follgws:

'

Louise Dunn Yochim said:

~ e « o the integrative aspect is essenti.ally the function .
of the arts. For through the-arts, man realizes the -
harmonious orchestrations of all of his faculties--his
tastes, his sensibilities, and his skills ., . . Through
the arts, he becomes attuned to the differences.and simi-
larities of man. And finally, through the arts, he RN

., stabilizes his emotions, refines his sz_ema:l.tivit:ie‘s‘6 and’ \

developes acuteness of perception in the process. .

o500t ’ s . . . .
Y - . r Y
.

JREN

. .
. . N .
. ~ . n

“Loui.ae Dunn Yochim, op.c t./ p. 21,
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This quotation describes all the arts, including fire art,-as
.fudctigs/t;hét”i%te human processes. - It fails to describe the

arts as disciplines ‘in their own right. It'was felt that integrative s

aspects reflected the general. aims of education. L
) . i . . ) N w Y -
. . A more definitive purpose was voiced by Manuel Barkan and
Laura H. Chapman in the following way: BN

' One of the major purposes of general and basic education
in art, at all levels of instruction is to help children
become more attentive to aesthetic meanings for personal . ———
fulfillment, and to take informed action in the face of
aesthetic problems . . . Attention and responsiveness to - }
aesthetic’ meanings in life experiences grow out of personal
involvement with aesthetic problems in making art and
through reflecting on and enjoying qualities of art . . .
Especlally at the elementary school level, instruction
should help children learn how to see and talk about
art intelligently."z “

*

T v s e e

e

v

The quotation from Barkan and Chapman on purpose was supported

by Jerome Hausman who wrole:
)
' « o . this necessarily includes education in areas re-
. quiring qualitative and aesthetic judgments. At its
: most generdal level education. in art seeks to develop
aesthetic maturity and sensitivity in giving form and
responding to our world . . . specifically the field of L
-art education_ is concerned with the individual's creation )
and study of artifacts as objects of value.48

It is believed .that the words of Barkan, Chapman and Hausman
13 -
describe’ the purpose of _a}t education as the achievement of aesthetic |,

. knowledge by learning to maﬁe art objects and by learning to talk

/

47Manue1 Barkan_and Laura }i. Chapman, Guidelines for Art Instruc-

tfon Through Television for the Elementary Schools (Bloomington, T
Indiana: National Center for School and College Television, 1967),
. PP. 2-7. ’ .
48Jerome J. Hausman, "Meaning and Significance for Education in Art",
in Report of the Commission on Art Education ed. by Jerome J. .
Haueman (U.5.A., National Art qucation Association, 1965), p. 141.
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- George Conrad wrote:
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about t}iem with inte] gence. This purpose supports the general P

aims of ‘education that concerned Yochim because the arts require
. « 0

a éonte'pt in order function as an integrative force.

A vari&tiox) of, ar{ _education purpose was found in the words of h

Fran Trucksess, Edward L. Mattil, and George Conrad. Fran Trucksess

I3

!

’?[t (art) must provide for a variety of experiences and Lt

permit exploration and experimentation, It must provide

a variety of mediums, It must permit the children to

.express their personal experiences. The school grounds, .
the bulletin boards, display cases, halls, and zbassrooms . &
will reflect the art in that particular school.

b . ' C e

Edward L. Mattil wrote: /
The procesdes and materials are only the means of providing
some of the conditiond in which creativeness can flourish
and in which children may begin to fulfill their potential.
Above all, the teacher establishes a climate. It will.be
either one in which children can learn easily ‘or one that
tends to. stifle learning. When children are encouraged to ' -
,use all their senses, when they become perceptive and sensi-
tive, then all learning i.s accelerated, not just learn:lng ’
in art »

Many art experierites are educationally useful because the
'children experiment with materials ‘to find ways of creating
» shapes, patterns, structyres, and forms that are aesthetically
satisfying, Children at all grade levels need opportunity to
‘play with art materials, to explore and invent just for the
excitement and the pleasuré of such an experience. Working
with materials, they also learn new things about.the art
processes,

49Fran Trucksess, op. cif., p. l4. ‘ . '
5OEdward L. Mattil,

N. Ja:

Meaning in Crafts (2nd ed.., Englewood Cliffa,
Prentice-Hall Inc., 1965), p. v..

51Gedrge Conrad, op. cit., p. .21,
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The words of Trucksess, Mattil, and Conrad describe the purpose

of art education as .om;_ ‘of provid'ing ‘opporttfm‘i ies for children to

" develop throuéh participation in art processes.

Summary. of the review of art education purpose (objectives). .

" The quotationg were ‘selected to be representative of the views of

- -

art educators about the purpos}a of art education, - &
In.the opi‘nion of the writer, Yochim sugéeats 'thaB art educa-‘ ‘
tion is the means, b%which fnan realizes his potential. '.I‘h;le.'view ‘
has beet} 'accepted as an aim of general educ¢ation that includes art
education. The quc;ted remarks of Yochim fail to give a complete °
statement of art education purpose that pi‘évidgs u'lseful objectives
for qqrriculum construétio]n. ‘ By c;)tnpafison; Barkan, Chapman, and
Hauéman descri:be the purpose of art education as the sfudy of art,

»

in- order to achi'evg aesthetic knowlgdge. Aesthetic knowledge; they
s;y, is aéquired by making and studying art. If aesthetic knowledge
can be ‘defined so that it can show how it may be acquired, then this
is a realistic objective to be used for curriculum construction,

The balance of the. views quoted from -Trucksess, Matti.l and
fConrad are believed to reflect the opinion that the purpose of art
education is the manipulation of art materials. The é,writera suggest
that the experi’.énce is broad enough and rich enoug"h “to develop the ,
aims of 'genergl education, Th‘is may be so, but the views expressed
lack 'suffici‘ent definition to be useful as a statement of pt:xrpose

for curriculum construction. It is also felt that the emphasis

Trucksess, Mattil, and Conrad place on the involvement with art

R
,M
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materials and processes‘is an incomplete view of the purpose of art

education. These criticisms fagply ?n__various degrees to alnl of the

literature reviewed (1nclq&ipg the curriculum Art, Grades I-VI),

@

However, the authors reviewed share a common failing, They do not

complete their statements of art education purpose so that they are

usefiil ‘objectives. They do not define their instructional intent
or describe how it'will be known that the intent ha& been achieved.

The proposed ,;:urriculum will attempt to describe art education /

4
purpose by providing objectives that can be evaluated on méasurable

fact.

‘ 3) ‘Evaluaj:ion

.
.
. o '
p - r
» * . .
.

Evaluation in art educatior\FQEvaluation in art education was

1

reviewed by Elliot W. Eisner an&é)avid W. Ecker in 1966; Their review

presents the positi.ons of educators ‘who oppose evaluation in art, edu-

eation‘hnd the educators who congider evaluation necessary to art’
-« »

’ education.

-

, " In the first instance, . )
« « « a host of ‘people working in the field of art
education, (say) evaluation is intimately related
to grading, and.grading . . . should not occur in the
. field of art' . , . (G)rading children's art products~
- oftep creates anxieties and anxieties hamper’ creative
expression. The child needs to feel secure rather than
anxious, .supported by the teacher rather than threateted. -
, Evaluating’ his work and grading it, which is -the usual
outcome of evaluation, tends- tg make the student feel
both insecure and threatened. *

’

I

.

52Ell:iot: W. Eisner and David W. Ecker, Readings in Art Education
>N (Toronto: Blaisdell Publishing Company, 1563), P 345. t
o’ 4 ‘ I ' ‘ i ' '
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- . However, “evaluation and grading are accepted- techniques.of

1

°" teaching.. The eﬂfployment of these techniqueglin art education

]

o > should not create any more anxiety than in any other subject of -
general education.’ If they do(? then it is the competence‘ﬁlsed
.in appl);ing them that ehould. be questioned.

n Pecs

In their review Eisner and Ecker sta,ted ) .

Another argument put -forth b those who look skeptically -

on evaluation is that art, by its nature, cannot be . .
evaluated e.o « Art is a pereonal thing, it is a unigque
expression of a unique individual, it has .no set ggles

and therefore it cannot be compared or evaluated.

~ The obvious corollai to this statement is "What is it that makes
. 1t art or a unique expression?"

N p . Eisner -and Eckexr describe critics of evaluation who. fault
° 0 @
teachers ‘for concysning themselves with art productq to the ex-

. /c_lu\sion of pfie art processes..
. v b
-, > . . .

> e o L And it is the process that the child undergc?es' -in.
s T creating an art object and not the art object itself that
-~ 18 of the greatest inportance. The process is {mportant
- because it is this process which develops the creative
powers of the child.’® - : - '

The use of product evaluation without concern for, the pEocésaes"
“ " 1involved is a limited evaluétion. However,\in this: case, the )

i evaluation of the process is aimed atfivaluating ehild .develop-
VoL . " ment and this is once more the aim of general education. - - “

-

; . Another argm;nt put forth by critics of evaluation in child-

¢ - - ¥

2 . -ren's art is, . . : e
- * ' : o . ‘ | -
- e, o S R
’ SAM“ ‘ o ' ' ‘ :
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. « { one cannot justify one's likes and dislikes in. art,
. .. Art preferences in the last analysis are a matter of taste
p , and "In matters of taste there can be no dispute,”" =
‘o Describing and even analyzing and comparing art product&,
‘ thesegcritics claim, is perfectly\valid. Indeed it is
> a necessary part of instruction in art, but evaluation,:
'+ in thé sense of making value judgments about the art
produced in terms of its goodness or badness, is not.
_appropriate because it cannot be defended. There is 1ib
empirical test for aesthetic quality in art, hence there
is no justification for judgment about quality in art.
.The 1ag!guage of the critic may be persuasive, his style
. may be powerful and one might be swept into agreement
with his judgment about a particular work, but this judg-

ment ig essentially personal and its validity cannot” be '
tested .2 , \

Another critipisfn reviewed t;y Eisner and Ecker descriﬁgd a
-failing of criteria used in evaluation practiée.
-, N s
5 « « » evaluation of a child's art product by an adult
) more often than not rests upon criteria that haye little
meaning or relevance to the child . . . And to apply

criteria through the eyes of an adult whose Btates of - v
petceptual and cognitive development have reached maturity o _,
is not only difficult and irrelevant to the child, it is :

unfair. It is unfair because it tends to make children
feel responsible for meeting standards in art for which
they lack readiness, hence the typical outcome is one of

breeding ‘a sense of failure and disappointment in the
child :

< P . (W
On E}le other hand, Eisner'and Ecker found that there were

strong arguments in favor of evaluation in art education. One

El

‘argument dealt with art quality.

t - »

This argumem: holds that if one claims that there are no - -
applicable or justifiable criteria for determining quality .
in art, evaluation is not possible. But ‘if this ig so then
- there cah be no instruction either, except of course for
the teaching of mere technical.skills and procedures, If -
a teacher cannot evaluate a’ student's art work, he-cannot . T

RN
-

i

1 T ' .

Elliot W. Eisner and Dawvid W. Eckgr', op. _<_:_1_t_:_., p. 350, ° ] oL
Orbiar . . S LY
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. ' . Eisner and Ecker ﬁqndd’alsé that:
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decide’ i1f the student igs progressing or regressing in art,
he canngt decide if the activities e has planned, have
been effective or if he should select one type of material
or another for instructional purposes. If art is truly
only a matter taste, claim the supporters of evaluation,

- then why shouldn't the student's artistic taste be just’

,as valid as the teacher's? But to accept this conclusion

"“is to relinquish the teacher's claim to any artistic

“expertise and to render_him virtually useless in the matter
8f instruction in’art. 57

Supporters of evaluation claim_ that the school has certain
objectives that it wishes to attain. These objectivés are
developed not only for the school at large but for each of

the subject areas constituting the curriculum. Instruction

and content . within these various sibject areas are merely

means for attaining educational ends, hence not to determine

through evaluation that these*ends have or havé not beén

‘obtained is to remain ignorant of the effectiveness of _the

program. - The field of art like other fields of study has

objectives’ and if evaluation is not made, curricular changes
can only occur by whim and fancy without the type of eviden

‘that evaluation of student performance is likely to supply
<t .// . R L. ’ * ‘
i A l e

- N -

58

Those supporting evaluation of children's art claim that it -

80 important,

is not necessary for the teacher to apply criteria that are

Arrelevant or meaningless to the ch 1d. THey claim that
. children, even at the earliest ages in school need and want

criticism, and that honest evaluative appraisal is necessa

for the child,, Such evaluation provides a sense of direction

and a framework that is.necessary for the child's security,

the very thing which: those who oppose evaluation claim to be
Without aesthetic criteria and a teacher who
is skilled in their application, .children soon becdme bewil:

.dered and disenchanted with their own work of art. The ap-

plication of aesthetic criteria in evaluating children's art

is a necessary condition for effec€EVe teaching.

©
'S

57
.~ 58

- 59

Elliot w. Eisner and David W. Ecker, _B, cits, Pe 351,
Elliot W. Eisner and David;éb Ecker, o _E. cit., p. 350.

Elliot W. Eisner,and-David W. Ecker, op. cit., p. 351. _
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°Summary“of the review of evaluation in art education.

The review of evaluation in art education) given by Eisner and’

Ecker has described arguments that both criticize and defend the

/pse of erluation in art education. ‘The arguments 'against evalua-

tion are actually criticisms of the competence used in applying.
evaluation as an inatructional technique. Evaluagion as in instruc-'
tional technique is part of teaching method. This implies, at least,
that subJect content can be presented and retrieved to indicate

+

4
acquisition and retention of art’ information. As long as schools

"provide teaching that treats subject content inm the above ‘manner

e
wé have traditional schooling. Subject limits are described_by
curricula and teaching proceeds within the limits. Critics of eva-

luation in art education 'have been concerned with the problem of

teaching art with its unique’ characteristics in a formal school set-

ting. The problems of retaining and fostering unique behaviour within

the sqhool structure have been very great. It is the Opinion of ‘the
writér\that a comprehensive system of evaluation can be designed/fo
assist teachers in improving their instructional techniques so that

creative behaviour will be supported and developed. . ;

AY
\

\,

4) Art Appreciation
N .
Art education literature was reviewed in order to discover
current trends concerning the whole problem of appreciation in art.
Among/Educators reviewed were Mark Luca and Robert Kent. They related

appreciation of art to past and present cultures when tgsy wrote,

>

\ } ) ‘ .,
. . i ’ ) .




"3 ' "In itsilergeat sense, to abpieciete art ie to‘be aware of one's
own identity as it is Telated to‘pest and-preseﬂfridltures.dso Thie
ie believed to refer to the history‘of art, But they also say: JThe
main objectives in teaching art appreciation are to develop-—conditions
and skill neces%ary for cregtive participation--aesthetic sensitivity
ang/ critical awareness."61 Thfi was interpreted by, the writer. to

’ 423; that skill, eesthetié-sensitivity ard criticai awareness are
art obj‘ctives that are faciiitatedlbv prat¢tical participation in
the production of,att objects. Mark Luca and Robert Kent_proposed
that both aspects of art appreciation quoted above be considered a
valid part of the content of art education programs.62 These authore

. have expressed the concept that the achiyitiom of 7art appreciation

\
is the main objective in teaching art--a. view that parallela the pur-

pose of art teaching expressed by Barkan, Chapman and Hausman (p. 30 of

this naper). !

A second view .was described by Fran Trqcksess. She discussed

appreciation in elementary programs.’ Her view listed the ways and

RN -

_ v < means of acquiring appreciation, The list included: -participation

in the manipulation of materials; the observation of natural pheno-

” <

*  mena; creative work experiences; the exercise of the senses to become
aware of the beauty in nature and the beauty in art of the past and.
'ptggent; the practfee of arrengement and exhibition of elementary
school displays; and through use ef/art_ekills to supplenent the
a0 . e - ',;” ; S

Y sl v I
60Mark Luca and Robert'Kent, Anﬁ Education: Strategies of Teachin
52,

\ (Englewood Cliffs, N. J.: Prentice-Hall, Inc., 1968 ), p.

) -
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stﬁdy of gthef_disciplines of the glementary cufriculum.63 ~The ways ‘ ,.4
© aﬂd means of acquiring appreciation listed b& Trucksess are belieéed
to reflect appreciation as a benefit ﬁo be achieved from the gtudy
v - . ' A
of art rather thép as a part of art subject content t§ be studied. = - N

Her view was first ﬁubliahed in 1955 and reéemblt? the Viewzofzart .

appreciation found in the curriculum Art, Grades I-VI also published

the same year. 4s the source for the vieﬁﬁ‘ekb%essed here were in a

-

;1962 publication, it would seem thgt there had been no change in art .

' appreciation trends apparent to her between I955 and 1962 Manuel .

" Barkan discussed art education goals for the Fhirty ygags,prior to’
1966, goals tﬁat explain Fhe viewskeipressed by Trucksess and which
this.writer fognd existed quite extensively among Manitoba teacths.

J-!‘The educational goals thusg incorporated 1nto\the teaching

of art became the preservation of youthful spontaneity,
the attention to developmental tendencies, and the absolute
protection of children from adult standards. When these
goals were coupled with the.utter breakdown of academic , -t
criteria for the judgment of works of art, one of the out- ’
standing results was the development of classroom practices

* which literally shielded children from looking at, enjoying
and studying the works of great artists. The study of art
apprécjation-virtually disappeared from most schools, - and . A
many art teachers even strongly argued .that looking at workq ’
of art was detrimental for children. It inhibited them from o
being creative . . . °% v ) ‘

Barkan went on to sa?, . . : . .
o More art teachers are .now becoming less afraid to confront

children with paintings and sculpture by great ‘artists of
the past and the present. The controvgrsy in art education

63}’1‘&& Trucksess, _gé.__g}_g., p. l4.
64Manuel Barkan, "Transition in Art Education: Changing Conceptions
of Curriculum Content and Teaching", in Readings in Art Education -
by Elliot W. Eisner and David W. Ecker (Toront0° “Blaisdell Pub-
lishing Company, 1966), P. 425, .
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‘ today .on this issue really hinges on the strong contention.
that learning-in art requires careful \attention to qualitative
criteria that pertain to works of art. . . . We all witness
renewed and energetic attention to the teaching of insightful
observation 'of works of art.'. . . this renewed energy will
be apparent in the creative development of teaching materials
.and courses in artoﬁistory and criticism.

|
\

\
Summary of art appreciation. Art appreciation in this review

-

v has been found to mean the study of art from the past and present

.

as it has been produced by professional artists. Lucé, Kent and
Barkan consider such stﬁdy'as a necessary part of art education.
Through such exposure to art, “students develop‘ahalitative criteria
so that knowledgeable assessﬁgnts may be made at any level oé art
producfion.. These Are criteria to be used iq evaluation of art

3

'produc%s. When uééd properly they are’assumed to motivate creative
: activity by providing sound principles.
The review does not overlook the kind of appreciation described
by Fran Trucksess. It is curre;tly.hela by ‘many educaters that,
through the study of art, appreciation.in the form of affective or \ ' .

emotional responses will develqE. It is also believed by mfiany

educators that the level of awareness of, an individual to his sur-

roundings and responsibilities has a direct bearing on his, .ability

to perform creative\gcts. Creative acts include the making of works
of art. This bexief reflects the general aims of education.. The
proposed curriculum will’éttempt to provide, for both art apprecia-

© tion and the needs of general education through the study of art. T

-~

‘ 51b1d.
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. 5) 'Child_DeveIOphent

-

Present opinion about child’ development in art education con-
» o~ ~

~ ‘tinues to\support the ‘description found in Lowenfeld. The. four atageg

- . .‘of development are manipulation, schematic, transition,.and realiza- ‘

66

" tion, While current opinion supports these general categorical des<

criptions, program planners now recognize that each individual develops

at his own rate and progresses through the sequence of stages in his

P ~

own unique way. The four stages describeq by Lowenfeld refer to sev-

eral characteristics of child development. Observagibns of child art
produzts have led edﬁcatoré to believe that within each stage there are
_elemgntszof physical, emotional and social behaviour that affect the
ways in wﬁich children visually interpret their ideas about persons,
places and éhingsf However there ié-no scientific proof to validate the
f;;t that children were caused to develop 1ﬁ.pa?ticu1ar Qays by, art

education. " In the meantime educators assume that art is a subject bene~

ficial to an individual and is therefore a necessar§ part of general

education. The proposed curri ulum/will continue to reflect\\ﬁis tradi-

tioﬁal attitude. i P ’ ;: .

’ ” . . g

6) Teaching method- and Teacher role o 3
40 . /'..G/-"

The manner or method of teaching art and the role of the . . '

-

teacher have been <found. by the researcher to be treated as co- » '. .

/. incidental parts of the’education process in the study of art. - .

66y1ktor. Lowenfeld, op. cit., pp. 86-255." T . \(
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" Mark Luca and Ro?ert Kent‘describé formal and 1ﬁforma1 teach~-
ing éethods. They say tﬂ;tqthe|iesson form depehds on the object- h
ives of‘tﬁe art'lesson.G7 The formal lesson includes a bieparqd
demonstratiop, information regarding materials and techniques,
foilowed by'motivationﬂthat h;s studeéts move directly into work

situations.68 " The informal lesson is one that takes place.spoﬂ.

-~

taneously where materials are easily available; Both types of

lesson require that the teacher act primarily as a guide or resource

person so that the pupils do their own think%ng and acting.69 The

)

teacher must be creative, must be perceptive, must be able to verba-
lize about the nonverbal language of art, and she must be able to
gear the creative process ‘'to the age level and the aPilities and

inEerests of the students.7o In order, to do these things the teacher
‘muetlbe owledgeable about art, child develo men£; curriculum con-
struction, and teaching. Shé must be competent to‘e§;1uate thg
résuits of the éeaching of art at the leve&s of her responsibiii%fz

Luca and Kent have recommended that teachers look aeriousl& at

[

new methods of teaching sciengé, especially at techniques of discovery

v

and the individual pursuit of problem-golving, for preferred teaching

_ technique.71 Helen Merritt described the guiding role of the teacher

’

"
67, : ’ 3
Mark Luca and Robert Kent, gp.-cit., p. 50.

681p1d. A : . '

69Mark Luca and Robert Kent, op. cit., p. 51l. ‘\

7°1bia.

71Mark Luca and Robert Kent, op. cit. p. 50, -

&
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when she said

. T teacher s job is to help the child, who is looking
N for ways to improve his painting, by stimulating_him
‘'to’ think of possibilities until he comes upon one that
_ ‘seems right to him . . . with increasing awareness of
the role of .visual means of expression. ‘
) .
- Viktor Lowenfeld developed the role aspect of teaching when

he said:
f - )
The teacher must be able to subordinate -himself and
his desires to the needs of the child. The  teacher
must make himself acquainted with_the physical and .
psychological needs of the child.

and: -

] It is the job of the geacher to know ‘and introduce the

N appropriate materialsﬁzt a time when the child is most
' ready to use them in relation to his growth and free

art expression. Every material or technique must make

o its own contribution . . . The teacher should know that
the child must develop his own technique and every
'help' from the teacher in showing the child a tcorrect’

’ technique woulfl only mean restricting the clild's indivi-
dual approaclk, An art material and ite handling are only a
means to an’end., A technique should not be taught as such,
separated from its meaning. Used at the right time, it

E? . should help the child in his desire for. self-identification.

Perfection- grows with the urge for expression, The simul-
taneous use of many different kinds of materials which fit
the child's.needs in one classroom is of great advantage
because it exposes the child to the variety of preocedures,
and makes him sensitive to the various possibilities
which he may ,find in developing his teehni,que.74

Viktor Lowenfeld uses the word technique as opposed to the

4

word procedure to describe the way in which a material is used by

ﬂ’

a child. The technique becomes a unique method of working that

I

Hgjen Merritt, Guiding Free Expression in Childten's Art:
(Toronta: Holt, Rinehart & Winston, 1966), P. 35,

72

73V1ktop Lowenfeld, op. cit., p. 24, e,)///

Myixtor Lowenfeld, op. cit., p. 32. =~ e

‘r
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rggénblee style in the work of a mature artist. The description
k . by Lowenfeld of teacher role and teaching method closely follows
the principle that guidance allows and fosters creative actinity

in children. However, he stresses that.the guiding process muat
be conducted by persons knowledgeable about -art and child development.

r!

Anpther proponent of the guiding function of the teacher in
the creation of spontanedus production is -George Conrad. He
referred to art skills when he said:

Skill makes it-possible for an artistic response to exist
< as the result of spontaneous action rather than as the :
\result of a series of consciously manipulated processes,
|+ « o Adaptivé skills, thogé most conducive to productive
thinking in art, must be .developed in children as the i
_ result of flexible patterns of thinking, conditioning, -
and memorization. . . . The way to achieve adaptive,
flexible skills is mainly through the development in the’
» child of habits of exploration, experimentation, and
improvisation, Adaptive skill, then, will involve learn-
ing the habit of, investigating ways to adapt aspecte ‘of ,
the art experience, as well as conditioned responses to
r . 1it, to new, unpredictable happenings. The development
) of flexible skills must be achieved through guided exper-
fence with productive processes in art activity.

- Summary of teaching method and teacher role. The methods of ,teaching

, N . .
found most consistently in the review of art education kiterature

v

were ones 7hat woigd involve students in open-ended problem-solving. .

Such methods consider the results of creative products to be unique
o -
and, as a result, premeditated planning.to be impOeéible.

It was found that the teacher was expected to function as a
“ ‘guide.and—resoutce person. In order to fulfill the teacher role

!

and to appl; the .method of teaching the 1nstructor'wgnla need to have

7§George Conrad, op. cit.,.p. 200.
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. culum construction at the classroom level, and ability to evaluate

-

wl5= T

knowledge of art, knowledge of child d7elopm nt, knowledge of curri-

the effectiveness of the prograrn. It was felt that the knowledges
. ~\ '. .
. in each c‘ase would have to have definable limits for effective

‘teacher-training, M -

\ ‘ ) : .
7) Art Content :
N N *
o

Art content at the primery/elementary levels is described in

several ways By art educators. The tables of content usually include

'

- information dealing with materials, tools, and skills along with some

suggested ws.ys of using them,

[

W "Mark Luca and Robert Kent referred to the art content section

i

. l N - R
of their program as "The Dynamics of creative. teaching". The list of

~

dynamics includes some activities for nsing materials, some tools,.
. ' > P ! :
some materials, some topics, and some skills in a heterogeneous
6 .

grouping. . ( . : .

Viktor Lowenfeld described.art c¢content:in a different way.
'He/‘listed materials under the heading of techniques and included
well recorded observations of form characteristics, human figure
interest, space, i11lustration and color use and of patterns of child

development as they affect art_products.77 In this view the develop-

ing child was the content rather than the subject of ert.
P . .

3

76Mark Luca and Robert Kent, _p_. cit., pp. 49-79

77\{1ktor Lowenfeld, op. cit., pp. 95, 120 170, 203 246 o
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George' Conrad placed emphasis on art'skills in program content,

B . . . '] . .
"He said, "Art skills involve the materials, processes, tools, and .

techniques with which the children . . . work."7§ The skills that .

he 1lists are: drawing, painting, construction, skill in perception,

5

ar(;'d skill in invention. - . ) . e Ry

In a different appfoach the primary program suggested by

P Dorothy S. McIlvain contains' materials for children to explore,

o

art materials and their use, and processes for displaying, arranging
© and constructing.79 o : : )

} Frank wechowiak and Theodore Ramsay /described ‘a qilalitative ’

program in art education, The qualitati;/e progz“em, in i:heir words

provides for reel involvement in a problem or technique. It provides

the child with multiple opportunities to explore, experiment select,
., organize and appreciate. Their program- includes aesthetic evaluation,

drawing, pai‘ntﬁing, collage, batik, mural making, mosaics, printmaking,

"

‘ 'using crayous, modelling élay, and constructing masks and sculpt:ure.so

Summary of art program eontent. In summarizing the content of
art p?o‘g,t"ema of the selected educetore it is possible 'to find that
theI"e are some elements common to all of them. All lmt one "(Lowenfeld)
referred to drawing, painting and construgtion as basic processes.
Lowenfeld, on the other hand, identified materials as. the techniques

for each stage of development. . He did,-however, list paper cuttin'g

PR v °
3 !

786eorge Conrad, op. cit., pp. 266-267.

'79Dorothy S. McIlvain, op. g_i_é., pp. 45-271.

8“oi’r.amk Wachowiak and Theodore Ramsay, op. cit., pi). 35«131.

. . — o
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in the fo;z;-th stage .. ‘Paper cutting is an’ a.ctivityl. The inc}l’us:l'on
of an activity in a list of materials is an example of incbﬁsistency
that has been observed in most program descriptions. i..uca and Ként‘
include the t;ifles of mat’e,riral:a, tools and ;rt processeg in an ;zncon-
nécted sequence as the dynamics of their program. Mclelrain -sdggests
by lieting that stabiles, mobile space design, collage and texture

1]

design are materials for children to explore.81 Stdpiles- are three-

dimenaionall,y constructed art forms, while collages/are two-dimensional - .

art forms. Mobile spacé design and texture desié are application of
' concepts. These four items arelnot matérials and °t<; suggest that they
are constitutes incompeter;t distribution of information.

The- review of recent readi.ngs from the 1iterature of art educa-
tion for ntimary/elementary programs has’ 1ndicated that the attention

»

at this level is focdused on the processes of using materials for-the
1 >
purpose of producing art objects. However,-while in the opinion of

‘ ‘some educators the process is of prime importance, in the view of

.
.

otl)érs, the pli‘oduzzt is almost as imbortant. .The latter argue '{:hdt ¢
you cannot h;ave one without the other. 1If processes are of primary
importance, ‘the present inconsistencies in their défiqition lead to
co;xfusion. The designers of programs must make calear the meanings
they use i—.f ti1 irx programs are to be effective. ' - .
It is beli:eved that realistic objectives must be stated in te;:'ms

. \ .
of art learning and that the materials, tools, equipment and skills

s

are instructional i'eaom:'ces.82 Child development,\the method of ,. |

.

81Do'r'otﬁy S. ﬁcIlvain, op. cit., p. xi. ' ' i ~

’ .BZA. A. Lumsdaine, "Instrumenta and Media: of Instruction," 1n Handbook

. . L
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techniques of 1n9truction. The proposed teacher-traini g curriculum {

i

as the ac isition and implementation of fundamental ar{ concepts to
&\

both the production and appreciation of apt for aesthetic sens tivfty

. )
. y . '
and critical awareness. Ao ’ N

4

8) Curriculum Construction B ‘ "

. - 4 "
Curriculum construction reviewed in the area of :art| education
- .- "
was concerned with curric%lum practices at the level. of cﬁasdroom
- | o : .

@ 4

instruction. . ‘ R °

’

|
. . _\
In 1965 Manuel Barkan wrote that the art curricul %nd the

method of teaching were two factors nJéqssary to the fulfif}ment of
: . L ‘ : . ' , ’,
potentialities for learning. The art curriculum represents\the

sélectéd content to bé taught and the method of teachi;é is\the way

M)

~ a - {

the content is organized into'activitieb for learning. He sLid: . s

In the organization of the curriculum, choices aréﬂmade ‘
with attention to fundamental characteristics of the g

subject to be taught and to the student's readiness to .

e e @ To fulfill thé/learning ‘potentialities of <
different groups, the curriculum must be adjustable.to

specific réquirements, A good curriculum is sufficientl

clear so .that ideas and directions are developed to fruit-

ion; it is also eufficiently open and flexible to allow . <
for unforeseen developments. . . . Variafifon in curriculum .
and methods are not only requiired by variations among - X .o
»learners, but this demand is also imposed by the nature| ' '

of art itself. Whether. the problem of curriculum develope .
ment is taken from the point of Vview of learning to mak

0

t T
¢ . , P

of Research on Teaching, ed. by N. L. Gage (ChicagO' Rhﬁd M&Nally & .". NN
Company, 19637, p. 584, ) ' ’

-
St
: ———
" o - .
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' works of art’or learning to analyze them, there 1s no one
proven sequence more productive than others. . . . Since ’
a good curriculum is designed in relation to a specific
'group of learners, its scope is limited. . . . Curriculum
development is the responsibility of 1ndividua1 or small
groups of teachers who in the process can direct their .
attention to the educationdl needs of; particular groups '
. ( of students. . . . A curriculum guide .assists_teachers in
. ‘ the task of curriculum development.‘ A .guide is a rich
. . resource, much broader in scope’ ‘than- any curriculum for
T " ""a class. . « . A good curriculum guide is so rich in ,
’ . suggest@ve material, and its content so arranged that it
- cannot serve as an outline to be followed as a course of
study. Its function is to present alternative possibil-
ities from which the teacher must select items to be in- L '
‘ corporated in a specifit curriculum, . '

AR Y

L]
’

*:Barkan has described two levels of art curricula. The curriculum °

‘

. (classroom level) arnd the curriculum guide (a resource guide for clgss-

-

, room 'planning). Both curricula reflect arbitrary choices of basic

, . ' prfnciplés of éﬁé subject by designﬁfa, planners, and usérs, The bal-.

\ : ance of the descr&ption reflects his concern. that the deman@g imposed

- . : ’ o -
by the nature of art and variations in the needs of the leatners of

e N . L8 R \

art require aceommodation' According to Barkan'no one developmental

- S

-

sequenge has been found to’be more effective than another. Curriculum

construction at the classroom level is a course of study reflecting a
N T . 2 )
v - . selection of basic principles to be taught in the most meaningful
-

N - :
~ \ © . t

manner possibTe. v

B . <?
Luca and Kent enlarged somewhat on the basic premise stated - -

&

-

by Barkan when they suggeséed that

The arts can profitably employ sgfstematic methods in the

". formulation of the curriculum art education. . . . It
is important to differentiate the external épructure con-
ceptualized by the curriculum, maker and the teacher as o

- ' _ ‘ -being separate in degree from the individual internalized °

: ‘ o 83Manue1 Barkan, "Curriculum and the Teachtng of Art " op. ¢itay "
pp. 75-76,




. : . to. ' ) R ¢ ) L
e ) : - . s e -50~ . v

a
. . [ 3
. . . . .
n, [y

"5 R . experience of the child The external concept’ualiied o

’ ' structure of the art currigulum should be a developmental

_ . “+ ,guide to expand the child's aesthetic experience, Jkines-
N thetic development, social awareness, and self-evalfiation.

« « « The elémentary art curritulum should stress basic

- . " ecart principles in every grade even though this may at . v
A . times appear repetitious. It is this concgpt’of repeti-. aa
o~ AN tion of art fundamentals that gives structlire, articu- & -
C g : latign, and meaning to. the art program. .
S .- ey ) - - ] Lo
E . ' Luca and Kent stated.that repetition of the principles through

the %ades gaVe structure, arfiiculation and meaning to the jart pro-.
N . N , ‘ i - . .
gram. ’ They recommended a‘ program thq,t expanded aesthetic experience,

-

kinesthetic «development, fpcial awareness, and self:-evaluation by

- "“(

)

. ment in childreI. ‘The view of'Luca~and Kent was found to be similar
" Y ‘
to the view hel

1 ’ ’
- . ) Y
-

by Barkan. . - L ¥

i @
. B
- . i .

. ’ .
. '

Summary of curriculum construcﬁion for Bt education. The task

L [.Y
‘ of curricu construction at the @om 1 ve’l reflected in the
[

pmade by curriculum constructors of basic principles’of the subJect,

v In this case the subJect is art. l C

»
PO

-

A ' .
’ One of the problems implied by the educdtors reviewed was thes

- -

N\
need for a definition of the degree to whii\ih basic art principles are

.

applicable *o the stage of development of the children or their

réadinege to learn (ert). Since the rate of development of children

deg;‘ee.85 It izT one way of meeting the needs %behavioural develop- ~

opinions of Bari(an’ Luca and® Kent r;o\on the selection of the choices

ST R ~ ' T
has many ?i/mension‘s --intellectual, physical and behavioural,-esti-

\
e . \j /\ N .-
Y ! N ! . ' ‘ . LY
4 < ‘L N ’ N .
. ?l‘Mark' Lucg and Robert,l@ent, op. cit., pp. 4-8« T ‘
' s 85 \ ° * ‘ B L
. - Ibld. N ' L3 'a ) . ;o * . oo . , . -
, 7 ’ R .
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- : . . 'mated generally at the.present time, urric&lum const7Lctofs have to'

assume general levels of development. ' - @
- ry - . »

If cutribhium constructégs know that their course of sfudy'is.

_to teach basic art pfincibiés Qithin tﬁe general leveig of child : "

..dgyelop@ént allué§qt is left for them to'&écid are‘thg instructional

:reséurces. It is the instruction#l resources E;St\contgin the varia-
tions and the opportunities fﬁr'éequenéed or ;ystematic-dévélopment

of the basic principleé. The resources. are c&ﬁpgsed of the materiéls,

skills, tools, techniques and instructors, either for producing works S

[ ~

of art or for analyzing them. . : ' ) Lo

The pROpOBed curriculum t train teachers to teach art will

- ~

need to include instrgqtion’in rriculum construction at the class-

room level ¢ . o . :
. & T ' S : / . .
. {‘g‘ g “ ,
Conclusion. . The reviewed philosophy‘indicated there has been

consistent attention baia to/:£e assumption that behaviour changes
in children\aré favorably influenced by their involvement with the” °

study bf aft; Recently, educators have, added the assumption that the

vt

"'intelligent evaluation of grt can be taught. The 1ntelligent evalua-
\ . '
tion of art has been_ suggested a%‘the ans of acqyiring desthetic

‘ ’ i

”iknoﬁledge. Two views of philosophy or combifations of "them that Qaried
i \ , |

in degree ?ppeared;in the discussion of art purpose or ‘eb ectived. I |

©

. o« y ‘.
e educators consistently failed to deffme their .instructiongl .

intent (objectives) go that it could be shown how they could b

achieved.  The proposed curriculum will attempt to clarify instruc-

tional intent definitions 80 that evaluaé&bn‘systems will have

JQ




S s
validity for hoth‘teaching and learning. )
.Art apprecietigqéhes been reviewed separateiy thongh it is ,,‘
- part of subject content and will be treated as such in the.proposed
curriculum. | -

o

i Evaluation-evolved from the review as an instructional device
‘to be used by teachers. It is not‘to be presented es a means of
making value judgments. of works of art, for this is considered to»'
. be a matter of individual choice. ‘

Child development was found to retein‘traditional concepts.,.
'These are believed,to be maturational, and the writer has accepted

the view that it is wiser to continue to use the traditional view

of child development until more definitive assessments have been

o

o//diScovered ) - "

Teaching method and the role of the teacher were found to lack

definitive description beyond the expression that they are important .

(9

factors in the development and implementation of art programs. - The

. opinions reflected ‘concern for teaching techniques and teacher atti— )

~tudes. They were more descriptive of the role of the teacher. She

7

-

must have knowledge of art, knowledge of child development ‘knowledge

" of currftulum construction, knowledge of teaqhing and evaluation of

teaching, evaluation of 1earning~an3 evaluation of art processes.

The review of art content in the literature reflected common

I
$ 4

interest,'in the materials, skills, and techniques of art production,

" There.were ettempts to make child development through the manipula-

. tion of materials the content of:some of the descriptione. Since

it is believed that child‘deveIopment cannot be expresaly defined




-use the Provincial level curriculum,;Art, Grades I-VI for the con-

=53< Lo o T

in terms of object}yé measurement, the prdposed curriculum will ' ’

3 .

continue to stfess subject content and'wtll'attémpt to ﬁeielop’a . .

.system for evaluating.suﬁject ob{ec;ivgs@ ’ ’

The review of curriculum construction'reQéaled ;hat théne is

a need for training in curriculum construction if teachers are, to

. ’ . oo 4

&

struction of effective classroom programs to ‘teach art in Manitoba.

. ° > - . .
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, " ART MGFHOD TEACHER-TRAINING PROGRAM IN PRIMARY

AND ELEMENTARY ART EDUCATION ,FOR MANITOBA

[ - - . 3

The -general aim of this program is to train teachers in a Ty
method of teaching art to have it (art) make it:s own unique contri-

.. bution to the total developmon’fsbf the primary and elementary school £

’

children of Manitoba. , J . .

o

The program consists of the following parts: -
. I. Art Eduea&m Aims and Objectives, (planning what and why)-

II .Art Teach ng Strategies (doing)

III Evaluauve Clues and Criteria (assessing what has been achieved

P

toward the oviginal aims and obJectives)

I Art Education Aims and Objectives (planning what and why) "
.

For Method Training - . . . ' N

13

. s
. Basic assumptions are stated by Frank Wachowiak and Theo*ore‘k

e Ransay in their book _phasis‘ Art.

4
-

I , .Qusl,itative art experiences should have an undisputed and ) 1
‘ significanty place in the total curriculum of .the elementary -
school. . . . Art in.the elementary schools is justified as
long as it contributes effectively and purposefully to the
aesthetic, perceptive, Eiscrimin%ive, and creative growt:‘ljv
of every child. Art taught effectively has a body of . kno .
X _ ledge and skills to be mastered. It has unquestioned merit .
" . . as a unique avenue to mental, social and individtial growth ; ‘
/ : thrqugh creative action, and should bg 6wslcomed as a living, - . -
p learning experience in its own right. Coe ’ '

¢

? . ’

r C L. .
86Frank Wachowiak and Theodore Ramsay, op. cit., p, x. ' -

e . .o ‘ =54«
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A Art Education Aims for Method Training
The aims’ are subjective inténtioné. They are outl,ine; in.

descriptive terms to express the phiIosopﬁyjof primary/elementary

art education method training for teachers:

. . .
1 To asgist. each teacher to grow in sensitivity and perception °

by providing-'a program for him:

~ 'to see in order that he may become visually gensitive to the’ _'

.

nature of line, shape, space, color ans the ergamic structures

which ch:racterize desigh in nature and in man-made objects.

-~ to M so that he may develop tactﬂj awareness .of tez:tpre,
space and shape.

- to _f:h.’i‘.l_;.s throoéh questioning, analyzing, iscussing such °
similarities, di‘ffere'nces and 1/1armon1es as he finds t;his\ en-
viromment,” in hie own work and the work of others, ghd in so

doing,’ to establish self-;stan(iarda' of workmanship and

appreciation. .

- to feel, by responding emotionally to his own involvements
’with arta, as well as to t1'1e experiences of others as .expressetvi
I'in line, shape and color, and in the lagguage of sym?ols: .

~ to dream, by capitalizing on the capaci 'y for wo;;dexj; to develop

the power to improvise, to extend, .to pursue, ar;d to seek |

H \ l
\nawers through inquiry and experimentation.

/ - to do, to initiate creative aqtivity, and fral; the selection
p .

‘of an idea, to the choice of materials, through to the attain- =

v

ulent of a finished product, to. learn the satisfaction that comes

N | \ ’ .

\

&
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K

from making sdmething" of one's own - a personal statement.

/

~ 2 To help teachers learn to explore the posslbilities of a variety R q

_of basic materials in two-dimensional and three-dimensional -

»

objects. ' . /-

. . .
3 4 3

3. To assist each teacher to- acquire basic skills and techniques of -
O . - = . .

art expression and to improve on those skills through expanding,

enriching experiences or through progressivély ‘greater concen-

» i

, ‘ tration or by a change in emphasis.- - © LT

]
A

vy . ., X

[

| . . PO
. 4 To ereourage each teacher to understand-and use the common voca- Ve
’ - s .
Q - 7

. bulary of expression and interpretation, the language ofvart, ol .

!

thi-ough meaningfu] experiehces. )

.
N - . A

& To illustrate how art permeates the-whole field of learning.,

- . -
-~ . . v -

PR . [4 N . \
N "
a . . -

6 To ensure The opportunity for successful and ‘enjoyable e:xper_;-:

fences for each teacher through indivfduélity of expression.
. . . ‘ . LS .

® - ’ L o
Ve N " A 2
, . -

7 To encourage the development,of pride in each —stud,ent"s wbrk : . .

and respect for the achievements of others.

v
.
~
[
n

' p—

8 To provide valuable group .expériences through joint /cooberativeb

o 2 ) . T

prqje\cts. -
N \\\\ ‘.
& N v
A o .
N >
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‘ It is believed that teachers in‘st"ruct:ed, in the above aims
will acquire a philosophical position that will brovide purpose‘
and direction to their own endeavors in art education find prepare
them to outlife objeétives for cnild instruction and oinvolvement

that is currently recognized.

a,

B Art Education Objectives for Method Training ~——

The statemenn of each objective will include the pertinent

1 L . * ¢

.elements and the grade level ‘application of these elements for

{

purpose and dep th,. \ ‘ o
. . - '

1 Study art processes in order to be able to recognize basic art
concepts. The elements of the processes include' techniques,
skills, vocabtilary, design and history.’ In grades 1-2 the inten-
; ps -

-tion is to cieveiop' the identities of the elements: of art processes

as introductory to recognition, and through teaching strategies
~of exploration. In grades 3-4 the intention is to extend identi-
fication to include*quantity and kinds of processes for ‘the.

-

natural development of order ard classification-using teaching

*  strategites based on investigotion. In grades 5-6 the intention

.18 to develop increased complexity and variety ‘to develop analy-

tical and synthetic experiences through teaching strdi:e31E's based

: ’ . ’ R *”
.on experimentation, . : . - -
- » .
PN . . 3, 0

’
< £ w
s . .

2 d Practise manipulating ma'teria].s, ‘tools and ideas ‘for. skill

C-
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ment. in art processes. The elements under study in this second

7 ’

‘ob‘jective are the ideas, materials, tools and equipment used for

- ’ R }

the construction pf art objects, In grades 1-2 the emphasis is

11

of

lives. .

of

b1

on initial exﬁeﬁience and expression; in grades 3-4 the emphasig_
extends to multiple experi'ences and imovation, while in gr,adee‘
5-6 the emphasis extends t':o. craftsmat;ship'and 1dea'a' conce,r\ﬁs |
necessary ::o comp;:sition. |

Observe art in the whole -Helid of Lea{rn{ﬁg and living. The ele-

ments of this objective are found in nature and in man-made

’,

objects and go beyond the realm of fine artr to embrace all of

the arts. The limits of study ‘{1111 be established .by local
needs for c_énrichmeﬁt, factors of ti;ne and place as well as
significance to ot'.h)er. areas of the ‘general curriculum, Thé

grade emphdsis will be established by the basic techniques of
exploration, investigation and experimentation as used a'bove.

"

: ) A . ,
Art Teaching Strategies (doing) Yor Methad Training

g art and understanding art are of equal. importance in

a’litative’ program of art educatidn. Indeed, for the majority

l

students and teachers it is quite likely t:hat the appreciative

. aspects of art educa'tion will have the greater impact on their .

’ . ~
N

s

t: -

‘Broad skill or experience areas are to be presented at eacﬁ

three levels of schooling (grades 1-2, 34, '5-6). The_\cai)abili-

! . . R - »
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- , . N
ties, interest, and enthusiasm of the teachgr and the students wigl,
| . : help to determine the extent of development each aspect of the

. program. .

Although the trainiﬁg is structured, the intent is not to be ’ ,
1
restrictive or prescriptive. Rather, it is to-provide the basic

guidelines within which the teacher should operate. The individual
o ~  teacher and each school sta‘f‘f should have freedom to plan an art

program which wil_LIprovi'de'extensive, rich, rewarding and meani:ngfu’l' ‘
. H ’ « ’

art experiences for the students. Program application however,'w:llll,
¢ N .
vary from school to school, and from one community to another. -Care

-

, ’ must bé taken to ensure that ‘learnings are increasing in depth and’

breadth rather than being merely repetitive as the program advances

- ' through the grades. '

‘ frt*pfoceseea are presented as the chtia of quality art gduca-
tion training at the prir‘!m'ry/elementar:y level. The‘ processes are
used to describe general methods of production -that employ specific -
techniques. Téchniqués, in turn, employ particular 5nediums, skﬂ'ls-,,

,«c» ~ 7

tools i;md equipment .in conjunctionJ with art vocabulary, design and

individual interpretation. ) ’ .

IS o ‘ . ~
' Along with the knowledge of art processes, teachers in training

A o ‘ require knowledge about child lqekiaviour related to art education.

.

. . " The. follpv;ing chart is submitted as an initial guide:

. R . . . .
. . . - n
Ie v - .
) . - . .
‘ ‘ ] 8 . , . v s
' - Co ] .




- : " CHOOSING

AGES "4 - 7

- focuses his attention on

one aspect of a situation
at a time

perceives images

can perceive length -

has ‘sbme ruotwouwu of

distance ’
does not understand
overlapping
—F
N )

important to have names of
tools and materiale

can name some colors
language interest as new
way of thinking N

. = nakes choices between

objects on the basis of
petsonal liking

interested in manipulating

tools and mediums éuch as ~

crayons, brushes and clay

Jusually draws humans, ani-

mals, plant forms and
houses

paintings are usually
outlines filled-in |
objects are often not
related to each other and
are placed rwkunnnnww on
the paper

he concentrates on comple-
ting one object at a time
he uses color arbitrarily
the level of creativity

is high and gpontaneous

7

AGES 7 -9

important to classify ob-
jects as a means of
owing
- concerned with the real,
immediate and concrete
uriderstands proximity
understanda separation
understanda enclogure
understands continuity -
understands order
angle of view not impor-
tant -
sees objects as wholes
sees more details within
t&ouoa

attempting to order ob-
&.ﬂﬂ@\ A
growing interest in:fan
i1y or class of objects
as an extension of
naning

perception and knowing
are closely related in
this level ‘

can describe parts of ob-
Jects )
chooses on basis of

, personal preference

N

3

v

draving,” painting end
modeling used as a means
to categorize concreta
objects

interest is reproductive
rather than imaginative
will group objects with
size relationships due

to sense of personal
{mportance

more differentiation but
still simplification from
memory rather than actual
observations

highly involved in using
color that represents his
version of reality though
this fs simplified also

0
-

.. A CUIDE. TO CHILDREN'S CROWTH IN BEHAVIOUR

'AGES 9 - 12

begins to be able to co-

ordinate perspective view-
points enough to be able to .
confine himself to a single
viewpoint., This permita him

‘ to draw three-dimensional -

figures with some accluracy.
gome evidence of greater
efficiency at analyzing
their own work visually

understands relationships
between things and objects.
some children are capable of
congerving subgtance, of over-
coming perceptual distractions
in order to see equivalent
qualities between objects

‘can classify, can probably o

explain relationships, point
out eimilarities and dif-
ferences, Some may be able

to interpret, though choices’
are likely to be based on asso-

ciative or subjective Bouacuwu\\\\.

, /
increased ability to manipu--

late materials and tools
conscious of greater color
variation but still in :
realistic fashion ,
tend to reach hefght in
skill and interest and
begin to repeat favorite
schemas over and over °

Note: Age 11 girls show
' interest in horses,

a

.
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Teaching stra'tegf in art education method training includes
. ‘s . .

tréining to initiate production‘activity. Production activity

. .

involves motivation, YHasic art p'rocessea, integrated art processes,

techniques of art processes, aldlls, design _,eleménts at{d principles,

N e ad .
.

" art vocabuiary,_ and integrated education that includes art. The

following nine ‘charts provide a guide. to the fundamental require-

[N

’

' ments of training for ‘production activity: -




AGUIDE TO MOTIVATION & ~ ~ ° S . CC o
¢ ) . )

. - - - - u
L SN . . : .o

- MOTIVATION: The :Aéwuo. emotion or desire that moves one to action, : . . o e R

- -

Teachers everywhere agree that most children need some form of motiyation, visual or otherwise, ’ S

. N
I ° . ]
. . ¢

to wnw»oﬁw the r»mroon vonmnn»nw in their Dn.n. In almost every’e osmnnwn.w guide ua.uwu.mr.om

. - : . .o . T
n.nvounoa u.omo.honno is made to the fact nvmn a child must #ma something to say gmouo he can s . s - <
.\\ - t . , L B
express it in visual form, - \4 ve ¢ . -t . ] .

» f - A R . P

Inspiration for ».wogmunon.u art expression may come from many sources. It may spring from. . ™~ .
. X - . t N .\u l . ) . )
his experiences at noroof.ron.%. from his"playground activities, from visits to muvoowm.w places

¢ L]

.
L)
——

onoﬁaﬂu-gm Hom\vo:mwmﬂwnwnﬂoteﬁm.monﬂownnwﬁwn»ﬁwnr.ownBon»<wm»oou,_..oxvonwo=onn,mnmu.,‘... \\ﬂ
. _ ‘.,

kY

R

o . - oo s
w»<¢.~w them a significance and an immedfacy to trigger the youngster into an- art expression : - T

N . -
o -

" is primarily the teacher's. . ’ : o

. - ’ . v A fo . . ’ N
. . Teachers must be prepared to enrich the child's store of knowledge, to tap his recall powers, > . ’

_in order to encourage the child's seeing and vanooaﬂam.. The Qumnnnan consideration here is .

n#o onﬂwnrwnm of an awarenass n:a a ﬁmcuw m»nongﬁnwﬂwouo The teacher Bcnn be ready no help -

the child nHmn»mw nsn emphasize the mnmﬁ»mwngn wmvonnn of the oxvan.»onoo. e . )
. RS

< e N -

In anw instances the teacher will find it necessary to provide the n#ﬁ.n with Bonwgﬂwﬁm . s - . A
¥ . .
aunonnz. through. planned EoE nn»um man varied vicarious ouvou»osoou in Q clagsroom »nmoum. ‘ o o0t
@ . '
, - LY . - . ..

The, Boun vital art project Boﬂ%uﬁ.oam are based a.n vivid and Boua.nmmﬁ. von.moan ouvon»ovoou.
¢ . B |
zoﬁ&bw nnv_.momu “the won:m:w vou.oo?om object or a direct contact mou w:nuamm. »Eom»wno ' )
. unﬁﬂcwnn»oso N R RN ’ . ’ R -4 Lo >
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- A GUIDE TO SOURCES OF MOTIVATION

e
K

GRADE  LEVEL’ L

GUIDE TO CONCEPT GROWTH

\

-

.

Teachers should help the child respond to o

"

. nature and its wonders in more than one way. ——

i

° They might call his attention, mon\\\bav#m\\nb
a butterfly in a pragmatic, objective way by
describing it scientifically. "They should,
however, bring him to see its design and
structure as well, to see the insect's lineax
. - -qualities, the variety of colors, the pattern
and textures, the butterfly's unique shape.
This dual interpretation should be encouraged
. in every art experience where environmental
forms are the sourée of the child's expression.
_The materials, tools and techniques of the .-
"various art processes can become motivating
devices too, and in many ‘“Iinstances may be
A the ubmnnmﬁammnwwwmn ‘that fires the mncnwsn.
. : ommonno. s s .
- : . Art reference and history extend the stimu-
. lation of motivational oxvmnwn:nmh to diffe-
. rent levels Om production, such as other
- children's art work, adult art work, primitive -

* art work, noaaoﬂn»ww art work, work of other
" times w:& cultures. N

.

-

i . )y §
Sources for motivational experiences are’ to be = -

, found in the enviréonment that mag has created
for his own livirg. These sources include:

<2, buildings, tools, transportation, systems for

handling food, clothing and sheltexr., They are

designed for H»<»=mv ..

o

- o

Other kinds of mﬂn production inélude aspects
- of mwao art and these sources provide <wwcmv~o
insights in the arts as a whole. The produc-
tions include theatre, music, dance and are
all evidence of man's ability to create Vha
cultural environment. . . -

' . s . -

EXPLORE WHAT IT IS .\gmm 1-2. .l .

n
X

INVESTIGATE DIFFERENT KINDS .

N . . [ . g
EXPERIMENT-WITH THE WAY THE \ v T . RN
SOURCES WORK IN THE PRODUCTION . . o
OF WORKS OF ART AND'IN . CRADES 5 « 6 - .
UNDERSTANDING WORKS OF ART AND o L o °
AS ASPECTS OF LIVING - . A e

~

2
)
.
‘
.
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- A GUIDE TO BASIC ART PROCESSES . : e : : . to LT
. y SN L T - o S

PROCESSES 3. * . - GUIDE TQ CONCEPT GROWTH ' ' “ - .GRADE LEVEL Con a Ty R )

— ; B, P e e—— : Lo, o : .
X - . / U SR ..\ o . LT

N . . », — . | - . > ~ B R C. . L .
CERAMICS , 177 .. . EXPLORE WHAT IT IS S ey Qc.umm wilﬁ . RN o 20
* v . . PO . . . . A N [ . N i ,nu R - L.

- DRAWING . C L« * INVESTIGATE DIFFERENT KINDS OF EACR - n?umu u... 4 . © : .

. . o - . )} . s ' N . . " ’
FIBRE DESIGN.. ° ¢77 . EXPERIMENT WITH EACH PROCESS -~ .| GRADES .L.. 6 . . S
. , v s - .. . . .‘.J.\ ) . bv )

PAINT NG , .S =~ - ITS TECHNIQUES NS “ .
LT . - ITS SKILLS . .

PRINTMAKING . v .. e = ITS TOOLS' AND moﬁméa.

poL : "+ ['< JTS LANGUAGE (VOCABULARY)
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! A GUIDE TO TECHNIQUES OF. BASIC ART PROCESSES

- . . - e . . “ e
. ‘ . _ r ., . r, .\.“

* TECHNEQUES L GUIDE .TO CONCEPT CROWIH

0 .
applique . . : - . .
assemblage . L - 2 : " . - .-

S

* EXPLORE WHAT IT IS

-65s

- basketry .- o N

Datik .
beading

“block printing .

v

braiding

ceramic -sculpture
chalk drawing
crayon drawing
crayon lifting
collographs :

* caollage

construction
finger ‘painting
lethering .
macrame |
modelling
monoprinting
mural painting
oil pastel drawing
pen and ink drawing
pencil drawing _ -
pottery .

————

r‘~

§ -

pBeudo stained glass

relief printing
rubbing
sand drawing

- .sculpting

8ilk screening
stencilling
‘stick drawing:
stitchery
tempera painting ™

tie_ antl gye . -~

wix resist ’ !

< .

" EXPERIMENT

- its skills °. . ° <o
* . = its tools'ahd equipment -
. = its language ngouvcfuuv.u

-~ ” .

'

WITH THE TECHNIQUE

~

5

L T4

Y




. A GUIDE TO SKILLS OF BASIC ART PROCESSES

SKILLS . . GUIDE TO CONCEPT GROWTH

.Mﬁgouan , BQSmeES.HmA. ‘., c
. BRAIDING - ~. : L ) . & .
: COILING . - T o
<o "CUTTING ~ L - ‘ .0
. DESCRIBING a . CoL
. - " DESIGNING S . : :
- DRAWING' o . T,
s FILLING SPACE . . X
- o " “ GLAZING . & L R .

.

, ) ~|* " . GROUTING , L e R
- | ‘ JIMPRINTING | " - Lol A
C INCISING . ST TR , -

KNOTTING e . - o

MANIPULATING . _ INVESTIGATE DIFFERENT KINDS . :

- = _MEASURING . £, BN - . . R : Col

'+ OUTLINING - S P . ) Nt o ) .o T

OVERLAPPING - ; * . R - ) ) - R . R

OVERPAINTING . - o : o .. C e T o
-QVERPRINTING o . ) ) : ’ : Co R S e

&
1
0 .
O . ‘- . ' a . .. % - - -
~ ! * PAINTING S . : . . . o - . S T
PASTING . L * - . 2 Y o <. Ll L S
P - *  PATTING . . C®e Coe .. o

' PINCHING ‘ . . . LT ©o . o T

_ INKING . -,

PRINTING- " . . . S - , o .. e N
- REGISTERING - . EXPERIMENT WITH THE SKILLS AND " GRADES. 5 - 6 L .. oo e
ROLLING ‘ ©THE WAY THEY WORK IN TECENIQUES . L N e

’ RUBBING . ‘ e e S R

. ,  SCREEN PRINTING g»n»au of craftsmanship - - . . ' . ) oL :

: < SELECTING» ° - . = toole' and equipment . P - . . R X

. SEWING . . - language (vocabulary) ) . R - ) o S R

: . SPACING _ . - ‘ . . : L R
"+ © SQUEEZING - %« C e T . ) . . . T
TEARING : : ¢ R et e ST ey T

- THREADING - oL . 3 R e U N
. IWISTING® =~ - o . - . oL Y W
, - ©TYING ot : oo : . L VI
.- WEAVING , . .= TN L Do
: T . _~— . * ‘e ) e . _
v ) - ' ! : * ¢ “ ) - f /
- N - _. .ﬂ.u.l.\n , b % ' A / s
2 - “ . . . -
1/».?. N . . . . . . N % . | .
Y. . . - : ) ,




-

-0

-

ar

-

-

A GUIDE.TO THE ELEMENTS AND PRINCIPLES OF DESIGN

Opinion varies
noaso=~% used,
include space.
element. Form

2
40 n” © v

on the choice of dpmnn eléments, H»ao.thbmo\u
However, instead of »dnycaﬁsm texture and, form in the list of basic elements
Texture is an honommouw to technique and nce“onn matter, and form.is not a basic
1s the total product of an artist's organization, design, composition, and

»

Bma»uawwnnoa of Bnnon»mu.n ~-the total look of a work, apart- mﬂs its .avuooﬂ matter.

“

- BASIC ELEMENTS

GOLOR
LINE

SHAPE .

_ SPACE

BASIC PRINCIPLES

" BALANCE

OOZWOMHHHE T T

. CONTRAST

€

'EMPHASIS

HARMONY
mawmnrz ~ .

PROPORTION .

g EMMHHHQ
TENSION
TEXTURE .
UNITY AND VARIETY
7 S

Ta

t

A

GUIDE TO CONCEPT  GROWTH

EXPLORE WHAT IT IS

'EXPERIMENT-WITH THE WAY EACH.
“WORKS IN ART PRODUCTS .~

- by fteelf -~ . .
- 1in relation to others
own kind

=in relation to onronn of n

different kind
= {n relation to the whole

- how we can see these elements

~

~

of »no )

o

&

=~

.

and vn»nnwvwoo not only in part
but owao iR n:o world around us

3

@

. ./a?sm_ LEVEL -
.n o

GRADES 1 - 2

N

Y w

AN

-

~

@

uuwvn. texture unn form are ao.n

-

.
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..+ " . _ AGCUIDE 70 INTEGRATED ART PROCESSES = - - . . R S
B B : . . v . - ' . : . 4.5 T -i . v R ‘ . o
INTEGRATED'PROCESSES ° . GUIDE TO CONCEPT GROWTH . - -+ Ll C T
- DIORAMAS T | EXPLORE'WHAT IT IS . S T
< - 'FILM AND PHOTOGRAPHY . - . / . - Co T T e T
- ~ - . N N . . . . - - . - s - . . .. ~ . - . ;. S
- T g ILLUSTRATION , .. 77" INVESTIGATE DIFFERENT KINDS - . " GRADES *3.- & P
. ~ A S . . S ..a.n.. . t, . kK B T s . o 7
) “ . . < N . R ,.. ..... , ) . N . R . () ;! ot t x..”<\ ] o E
L o POSTER MAKING : ' EXPERIMENT WITH INTEGRATED PROCESSES GRADES 5~ 6 * .
. . o , AR b - their techniques , . o ’ BRI o e o ; R
: PUPPETRY . .« = their skills _ . . R e
ST A : ) coT - their.tools and equipment = c e b . T Y s e
~ finger puppets o - their vocabulary - . . - o ST e T
’ . srga puppets - , ; - their fumg¢tion other than'as art *°° : . - 5 LT °
° . marionettes - ) .y products ) o < s C o T L
. shadow puppets . - ’ L .- - e E R P
. ’ <~ stick puppets . ’ : e c




@

g " A GUIDE TO INTEGRATED EDUCATION THAT INCLUDES ART

..?n integration of art with other subjects of the 7 o
; general curriculum is intended to enrich the a - . .
% _ ' learning experience of all the students involved. ) ) <Y o
.+ ', Bach subject should receive its separate and uowan - ’
‘attention -to fundamental concepts and the aim. of ' . . - ; L,,, e )

.- the integrated study. ) ) - ~ T o :

-

. . [
¢ . ' N . PO
o - . > B Y-

EXAMPLE: _SOCIAL STUDIES AND ART IR o , -

. . . Lo - A /
°  Subject: Housges (Homes for people) . e & o , S .

oy

" Qrades 1 - 2: Crayon drawings of houses R T T

ART CONCEPT GROWTH I
- PROCESS is drawing . . X . . B

TECHNIQUE is crayon drawing . * . . " “ART CONCEPT GRQWTH EVALUATED ON
. . - . “ . _ 4
ugﬁm include outlining, nrnuu.:m. filling space . CRITERIA ESTABLISHED °

« VOCABULARY - names of colors, names of tools, ) ) _ FOR GRADES 1 - 2
name of \vmvaﬂ and vocabulary describing rosuou o0 T . . N

N ™

ELEMENTS AND PRINCIPLES OF DESIGY ° T ! . L . S

..‘69-

d -

RN . SOCIAL STUDIES CONCEPT GROWTH *

* -SHELTER AT LEVEL OF PERSONAL mNmNNHNZQmmq . . o . ‘SOCIAL m.ch.Hmm CONCEPT Qwozn.m
types of houses including own family home ) . . .. EVALUATED ON CRITERTIA . .
rooms of houses and their ¥unctions : i !
setting ~ the space.around nvm ocnunmn Tt S, : . ESTABLISHED FOR GRADES 1 - 2
family members " . 7

;= routine of daily life . .

- gpecial occasions set in the vocuof C —~

t t ¥ o

AR |

3

! muzB&.novn. Social Studies:. Grades 1 - 2 (Winnipeg: Department of Educatfon, 1966). pp. 16-17.

2 ‘ -
. . g, -4
- -
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v g,
- . . . GRADES 1« 2 - -
* art . pen [
-~ s . balance | * peneil
* ' black pin )
ol blue. . pinch pot
7 K ) . brown . plaid
| - brush .-  prism-
. cardboard purple
| . chalk rectangle
_ ) . circle - red .
. ! : . clay repetition
7 . . ) . coil - ruler
- © . eolor " scribble :
. ' . composition. . sculpture
. construction shape
- paper square
3 Trayon stripe
. dark tagboard
| 2 ) design tempora paint -
] dot texture .
7 ’ drawing tissue paper
| ) easel Jgriangle
| < .engraving _variety
W v ’ finger paint watercolor
‘glue weaving .
. . green swhite
V gray. yellow °
- hammer -
. . . kiln -
. light— -
b ' . . line : . .
. . manilla B :
, ' paper. \
mobile
~modelling -
5 "~ " mural -, ;
9 npﬁu- ¢ i
- I newsprint
orange !
¢ over
overlapping
' paste o
. pastel .
pattern .°_ iy )
* 9

} L : A GUIDE TO VOCABULARY.

. . gm/.W/u 6 ce T S
»  background poster _ 8 -abgtract art "' -mass ) T e W
balsa wood - poster board acetate mediom . . . . co
. bag’ relief pyramid . «acrylics nmixed media ) .
batik radiation aesthetic mold - ’ -0 s
brayer rasp - . analogous - monochromatiec . - . .
. carbon paper relief armature msosmmwo o . . ! . .- N
_ceramics rubber.éement arrangement motif ' ST -
. chipboard scoring ' - asymmetry neutralization  ~ ~ O
collage . shade baren - non~-objective . s el L
collograph - sghellac. black light art s e
complementary  sketch branch pot ochre . . . a T
-~ colars slab (clay) burnish Op_art . <o )
cone © elip (clay) ' cartoon- palette ) s AR
contrast spectrum "' ? chroma paraffin v . ) ST
contbur line stabile conte crayon’ patina . ‘ ",
-~ corrugated .still 1ife converging perspective . a i
paper stitchery L 1ines plaster bat® -
cube tie and dye crosshatch .| polymer medium b .
cylinder tint : distortion Pop art : ) .. .
_ detail translucent dowel press L S ) )
enamel transparent , encaustic proportion ' N ..
foreground - turpentine "+ engobe raffia . '
form . unity eteding reed ° s
found materials value . Expressioniism repousse LT -
? ° gouge wash drawing firebrick sepia i -
gum eraser wedging (clay) fixative shading o . .
hue . . e foamglass sienna . .- -
incised b foreshortening sloyd knife " C
India ink . e “frottage ” solder - ; i .
inking slabd * gesture Surrealism : . -
intensity . - drawing . . - symbol e .
landscape . glaze ' symmetry . T
. 1inoleum ! greenvare tension . T T
masking tape, grog terra cotta o T R
masonite Y~ ® 4 grout " (clay) . - o
monoprint . horizon tessera U . :
mosaic . Impressionism tracing paper o .
negative shape T . indigo - umber - M
. opaque ’ * kneaded vanishing point . o
« papler mache - ¢ eraser vermiculite . . “
plaster . . . lacquer, =~ | wood block . : T , -
plywood g leather hard Xe-acto knife - ° ] o
- positive shape . linear - r ; .
+ » R @ .
.t . ’ . N '

- - ~

\ GRADES 3 =~ 4
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L : /IIi Evaluative Clues and Criteria (Assessing what-has been- achieved), -
) ‘ {  for Method Training" : T - . "‘ 
, : ST -

@

B : _ the method is designed to establish a reasonable approach to know-
| ‘ N ledge aims that are subjective in nature 'as well hs to .describe

a

k owledge obJecttves that are subJect to a disciplined structure.'

s S 4 ’

., . The method training of uafng evaluative clues and criteriq reduires

- that ‘recognition and unde;standing of these two aspects<be quite ‘
R N : h I . 4
. clear. c I - ) e
b . L3 ’ » . . ’ A. ) - \/

- L ’ 'The'method training is set out as a series of charts., The
54 R . P
. © " first chart is a guide to .art education aims for evaldetion, It

LI ’

presents aims from the poLﬁt of view of the teacher and from the

W

pgint,of view:of‘the children being.teuéht,' The second chaf%'preq

-’ . . '3 . : » * ]

sents a guide to arfzedgcation‘objectives for evaluation. It is a
¢ guide to production aétivity with grade emphasis. The th;:d chafg‘

gets out ways of gathering information for the purpdses of eValuaJ

.
<, , . ;

Method training implies kndwledge to -be trained, In thgs case,

¢

s
i

)

° )

tion follOwed by a guide- for kinds of evidence and a guide to criteria

suggested for both subjective and obJective aasessmen;s. o ’

R

R



. A GUIDE TO ART EDUCATION AIMS FOR EVALUATION - Chart 1 : ) I -
) : :

. - -
1 . . .o . Y

ART EDUCATION AIMS ARE EVALUATED SUBJECTIVELY, THAT IS, am@ REFLECT THE PERSONAL INTERPRETATION . ,4,/
_OF THE INDIVIDUALS PARTICIPATING IN THE, PROGRAM, THE TEACHER AND THE STUDENTS. . .0 R
: - THE AIMS OF THE PROGRAM (THE TEACHER) . THE ATMS mow a.mm CHILDREN . : e I
. 1 To assist each ovhvg to mumt in sensitivity To perceive nrn nature of :ﬂ_m‘ shape, uvmnnw 3 N
- - - . D . ooHou. _texture, and the ofganic structures which . s
and voﬂnmvn».ow to see, to nocnvu to think . characterize design in nature and man-made o
to feel, to dream, to do. . objects. . ’ .
’ - To nc.omn»o:?m:m:.uo and &.mo:m,w similarities, - . : - . N
+2: To help each od»_.a.wnpnd ta explore the "differences and harmonies in his envirorment - . - .
possibilities of materials in making objects. and hig work and the work of others to'estab- ° h ’ - N L.
- o - Lo 11sh ‘self-standards of workmanship and ° - « . >0
3 To assist each child to acquire basic skills, appreciation. ‘ < . T, - S :
- <0 oo . .. To respond emdtionally to his own involve - .. E .
- . * .4 To encourage each child to E.imﬁmnwaa and . and the experience of others. . S U
i use the common <oowv=~.n3. of axvnoumwos énd To mmﬁwov the power.to improvise, to inquire, S . . "
9.~ »5nmnvnanwnwon- - E.E to oxvoﬂwamsn. . .
~ ’ N > - : 7 < :
e ! ' - <
5. To {illustrate how art permeates the whole ,n.o. Aa»nﬁmﬁn %E.nm;mm creative activity. . .
< " field of learning and living. ~ ) “ To build two- and nswmm-&sg&oga\oxno:. Co L N -
) To m.avnoiw( nonﬁ.mﬁoamw% on basic skills and ) . .
a .
i a Tq ensure’the opportunity, for mconomn»c_. techniques of art processés. ) n o
. - < experiences and »aa»&.mcmw expression. S . . . ’ .- . N
. . N . . . .. To use the language of art. ) i . v S
- 7 To, encourage the development of personal ‘ To use art in learning and living. . . o
pride in achievement and pride in Che’ . . N - F
“ . = . .achie nt of others. N . To on.._ow the rewards of individual effort, s ) . . .
R ’ ) : . oL To teke vnwao in maaoﬁwaoan. - : )

- 8 To provide group experiences. * o .
T Ct P R : I n.o uvmu.o ._ou.sn nxvonwunnnu. ~ N -

-
. . .
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A GUIDE TO ART mucaa.aoz?whﬁau FOR EVALUATION - Chart 2 °

~

!

/

-ART - Mucobn.Hoz OBJECTIVES |ARE EVALUATED OBJECTIVELY, THAT IS, . Hmmd REFLECT THE EDUCATED bmmwmmzﬂﬂ. OF THE

LEARNING TASKS PROVIDED BY THE mwonwbz. AND MADE BY BOTH 'THE Hmbnmﬂw AND ..E.B H.EHQHH.E..HZO STUDENIS.

ART *
EDUCATION
OBJECTIVES -

4

1 Study art procésses.
in order to be able
° to recognize basic
art concepts, -

2 Practise manipulation

of materials, tools’
and ideas for skill
development in art
processes,

3 Observe art in the
whole fileld of .
learning and living.

~~
¢+ GRADES 1 - 2

Explore the
ormuum.naﬂ»uh»ou

of processes,

. techniques,

skills, design, /
40055&3 and

" history of art

to 'the discipline

as an introduction

LR
Investigate the

oxvq.ouo.n, areas .

‘with more

s

emphasts on

detail and the. -

. t
" development

of skills ‘&~

&\l

L}

GRADES 5 « 6

. ﬂomom.nwnwmﬂ\om the

. of the discipline

W
-

> } >

b,

-

“Experiment with

the &wunoan..nou
of ,oNv,_.mMnn»o.n
and »..Gdan»mmn»on T

to establish . ... .

H

basie principles

a
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-A_GUIDE TO. WAYS OF GATHERING EVIDENCE FOR EVALUATION .Hmﬂmwamocwm, .. ’ N
»

N AN - : -
2 - -°» , . B

~ -

There are several ways om ornm»n»am evidence of children's progress in art at the vn»abnw\uwosmwnmnw o LT
level, some of which may be more’ appropriate for particular changes in behaviour. One nee

s'to-be . ) .
rather specific at times about what one is leoking at. The following provide some types of evidence Lo \
twwnr one may then evaluate using the desired criteria. . . ’ mw ’ ) . ”lh.

3 - . @ - -
= ’ ) M ’ . .( s ’ .' .
Individual Foldex¥® of Collections of Work: By periodically selecting mntuHmm of children's sduw and - T :
. . . examining them for eyidence of change,. vmﬂwmvm‘ three or. four . : s

degrees of change. The work should then be returned to
children aftet every o<mmcmn»o=,umnwon. This provides
specific evidence o¥f change in children's creations for . - :
N whatever -interpretation is desirable.
- . . : *

. ~ -

. oo times a yeat, one can obtain a good picture of the Wwaamnmmﬂlllr o < m

N

Anecdotal Records . N One may wish to jot ‘down notes about student behaviour to A% N -
’ ] L . serve as reminders and evidence when evaluating the student's : N
; - progress, Specifically, ‘one-should note the student's T
. . achievement in art, to supplement the ‘individual folders v% v : T
. . . comments such as: 'November 5, John created a seated figure .k
of clay with more details than before, Positioning of the . -~ . .
- figure gave evidence of his concern for form-viewed from all .
. - * angles.," Or, one 'can note the individual's responses in ,
. ) ’ formal or informal conversation: '"January 10, Ken excitedly “ -
: ) told Carl about the fun he had painting. He »5awomnma to me o .
. . * that he felt proud about his painting." One may also observe® .
and note the student's approach to creating. '"September 23, . .
- - Sally was very hesitant about painting; looking_around a , L ’
¥ . : . “ great deal at the work ww others before dﬂ%mﬂnwsm.: M

Colored photographs and slides can be used to supplement folder evidence and establish a more e " .
. permanent record of development for present comparison” and the evaluation of the effectiveness . - 7
. of teaching methqds. - . ~

~

Reporting: Tape nmoonnwnmu can be used for more copplete anecdotal records and vocabulary growth, . L .. - - -
It 18 also recommended that written ummwnnm ‘or ormow_mouam be used to report student e . )
progress. They will also serve as reminders to the students of goals. Such forms should =~ : - s
reflect art philosophy and normally would include references to areas guch as the
. student's approach to creating art, craftsmanship, ability to’ mnucnncnm or momwma. ; . .
rk habits, and onwmnsmwnn% in working with ideas. . - . .

- 2

£

‘
‘s
'
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A _GUIDE TO WAYS OF cm{mtmc. EVI-DENGE FOR: I:;VALUATION e
TECHNIQUES - _Chart 3*‘ (cont.) ' R - . /

ART FROWTH (AIMS AND OBJECTIVES)

+ Keep anectotal records
Obsérve and discuss c leted works ' ) :

Collect M

Discuss evi}ence ‘of/ change in art v;ork_ ’ St
‘ / . L .

. -
/ ° : .
. v,
2 ®
P
.

," BEHAVIOUR GROWTH .(AIMS)

riod of time -to observe evidence of change

o

,,-,sensit e to needs and problems of others

- willing , to s‘nare ‘{deas and materials

- acgepting of suggestions and help C
- gapgbl of making constructive suggestions

able to stick to group plans and. decisions v B
. ’ . -.

capable of working ccmrteously and happily E
,‘abl.e to give encouragement’ to others,
- respectful of the property of ot':hers iz -
. = able to"\iarticipéte and enjoy group work
- able to work independently ) )
"~ able to express ideas vis"ually and orally
.-‘ able to demonstrate innovative abiiit;y.,, ’ ‘ ‘A o " " . '
" )-ﬂable to act with inftiative g ‘ ’

.- able to 'concent:ate . 5 o
- able to complete tasks gt hand ‘ - I

- able to accept responsihility
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A GUIDE TO WAYS OF GATHERING EVIDENCE -FOR EVALUATION - . ¢
" TEGHNIQUES - Chart 3 (cont.) . , , “ c-
EVIDENCE FOR EVALUATION | < £
' CHANGES IN WORK st Guide to Criteria Selection
craftsmanship - ) I interpret changes'in work . * Y
. 3 > . , . ‘ . - ’ . .
expression S objectively in accordance with \
‘innovation ‘ ' i estimated child. development .
idea concerns S X and art objectives ° . '

use of mediums
N

L . ’
‘ : CHANGES IN WORK HABITS « ', Guide to Criteria Selection .
; 2 B ’ application or effort . ‘interpret work’ habite"subject-
- care of tools and equipment ' ively {ri'aeeordan& with esti-
. , ' interest span . ’ mated child behaviourfand art
N / - ’ - " objectives
CHANGES IN ATTITUDES . Guide to Ciiteria Selection ‘
. g toward- ,ot,her.: ;tudents ‘ ' interpret attitudes subJectively R
i .. / e \ toward. 'thev‘ irfstructor . t in ac’corda@vith estimdted
- ’ . . to the learning tas_ks‘ . ’ behaviour .aMd art objectives
. ) . ' . ‘ . T )
’ CONCEPTS OF ART. .,  -' = Gu’lde to Criteria Selection -
) ~ art history . . d , - interpret conc%ﬁ‘,\s of art object-
. art in nature ] ’ " © ively and 'in accordance with
3 | ‘art in médn-made’ dt;jec'tg u "estimated chiled developmew» and .
| art processes’ . art objectives ] . R
; 'design | e ® | | Y ., S v ; ';_"o
. - _vmabulary o ‘ T SRR -
. ' manipulati.on of tools éhd ‘_ - o " ] ,’ S T e
e . equipment other than for . - o @ o ; . ' A T
- . (Y : - ) o . ‘,
i ‘;\: ] ,craftsmans"ﬁip e L j - ./ - ‘\ o :‘, V’\r |
{,c . . . O ] . 0‘ ; A \ R o_ . . ‘
t . . : o7 ~ . PR
i Leo Y
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A SUMMARY STATEMENT ABOUT* THE IMPLEMENTATION oF T}t “muon A ~
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’ ) . TRAINING PROGRAM I i

(
!.
Ve <
\‘.
> A N .
AN L .’ ! . ¥‘~—"‘
A . . . ‘o, \
9 . s -

Method training:has‘been an’accepted\part‘offprofeseional L ;é( C

. v
e, teacher preparation in Manitoba for a number of yearst Subject
:' v e f ’ Y P .
L methods and foundation studies successfully compietéd hawe_been the -Qﬁﬁng
‘ h‘ ¥ A _::% G
. criteria used by the Department of Education tonérant intérim.ptoe N

4

yooL Y “'. s

. " ‘ '5 v \, - .
:L\V,A - fEssional certificates as licenses to teach. ‘ .2 b TR .. :
R SRR ’ 1% LsE L
The purpose of training\is defined as thé acquisition,of -a gf? N
. ‘»\.}&\ .
body of knowledge in order to able to perform specific functigﬁs. Jfg .

E o _ In this case, Ehe purpose is to train primafy eleméntary teachers ig.'
. to teach art, as one of thelsubjects of classrogﬁ‘responSibilitY. l;" § '

:I, .‘ N + . . ‘\\

< The training methpd juset butlined il intended to describe in . -
- ! oy i oo
’ ,general terms a philgsophy of argizancati n, art’ production and a’
LN \ R
P system for evaluating the productivity anp\ﬁrowth ‘of pupils in ) -

. -
K . . [ Lo . , ), "

L ‘ agreement with»the philosophy. ’

- . L - \N;, >This program is intended for the i tial instruction of novice

a ?

- S. . . N
2 : . teachers ak a training institutionr‘ It, é'intended to introddce . L

o - ‘ - 0

T modifications at the level of training q 1at wifT"_yppi:ment and LX‘ -

develop the present classroom guide'whiéh curren

~ L ..
A

equines they

v

oo be trained to use. It is believed tha the ‘proposed traininggmethod . ‘
. ~ \

'does not conflict with the legal guide, Art, Grades IJVI but preaents

niie-c;ﬂ a clarification ‘'of direction and -purpose and paves the way for éasy '

O

* ‘ . . s " 3
o 'revision of the classroom guide. “ e .' . S ‘<
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« . . The purpose of my study was to, produce a wi king prograxn for
" ) PNy "!Q“ s ’

art method training ta? used at the institutional ].everl., Io my
knowlédge no similar program had ever been attempted in. Manitoba. -
I also believed on the basis of persona} eipyience, that such .

a prOgram could prove to be xadvantageous in guiding groufs of art

/ °, .
method i tructors to, follow a si,ngle guiding atithority. 1 fellt v

e \> ‘ ¢ ’ »
L that'suc an “gu ority would a]._leviate student ‘confusion about

’ tr'ainin\g' conte t I had had personal experience with such confusion.

In drder to accomplish my purpOSe it was necessary to discover
)

the basic prlnciples und;er,l&;i,ng the existing legal classroom guide, . LN

Art Grades I- VI, since it wag also the only exfsting official guide

-

) to training at the institutional 1eve1. I found that the basic

philow?ophy ouaiﬁned the theory that children grow and deveLop through
involvemenﬁ' in’ art. I felt that this was ohly a partiaL destrip'tion‘ .

pf possihle art learning and that while children are important 80

v )

*waa the study of art. A subsequent search of art education literature

L1
- 3

found in Chapten III df this paper, 'anluded material being used by C o~

\ teachers as ﬁesource info ation to eupplement the legal guide.‘;
- » § A Y \ L0

9

{ search resulted in- the identification of tvio main approaches to ar
[ 2 ! i

R . \ '
Qeducation._ I.labelled the first approach Education Through Art, and -
the second Art Education.’ The first approach I felt was chilg-“‘ —

. . - TS~
¢ ‘ori.ented' and- ghat the subject suffered at . the expense of the child., - ‘&‘1

L Y “ '
The second approach b felt was both .8ubjedt and child-oriented and ,
. I ’7'-‘——’\‘\:}\ .
i1:1'\19 became my choice of poaition for the proposed program.l BY doing e




. s - I ~
M ! 4 . 5 - !
. M © . . . . P4 - ¢ . P K
o e w19 e :

| s ] . this I was able.to accomquate the. present legal classroom guide of

(%S

Manitoba and intrqduce ‘modifications that I felt made teacher-training o

\ . .

1n.the subJect meaningful. S p; “‘ €L3 T : .. . e e

S The proposed’method training program describes art knowledge

a?d«evaluation techniques that sugport the study of art as a diaci- ,’_
pline at the” primary/elementary level. It 18 believed that student

-

teachers will .emerge from training eihibiting the ability to recog-
nize art works, ‘art’ processes, techniques, skills, materials, tools,
‘equipment vocabulary, doncepts of design, and composition. It s ..

5: expected that thei will have sound reaaons for discriminating among

works of art beyond the 1eve1 of personal preference. "It\is ex- . \
]
b S
\'*ﬁécted that they will be able to recognize art in' natute and in the

‘
-

man-made environment. . It is expected that they will be able to uge .

I3 - e

the aoquired_knowledge and skills to engage in ﬁeachéng»a quality.

-~

“2§t education program for primary/elémentary school children in Y}
. Manitoba. ~ - . - o PR
- I submit that within the legal limits:and in conjunction with

' A

curre t beliefslin art education I have constructed a method training
T - O !
. gutde that can be used at the institutional level to,train teachers

to teachlart'at the primary/elementary level in the, public schoofe :

N . - - PR . o

" of Manitoba. =+ e T

e
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