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ABSTRACT T
A SPECULATIVE MODEL OF INDIVIDUAL DECISION-MAKING AND RESOURCE: :
MANAGEMENT*IN RESPONSE TO CHANGE IN INTERGROUP RELATIONS

Y , Elizabeth J. Van Every-Tayilor

The thesis constructs a speculative model of anglophone response

to’ changing »st;ructurqi rélations between French and English in Quebec.

Current verspectives which predict conflict, or deal with attitudes, are

unable to explain what seems to be &n ,individuélistic,' non-conflictual
response to threat on the part of the English camunity. -

Based on interviews with énglophone parents épout cholice of

' ‘schooling, the concepts of boundary between ethnic categories, of

resources and resource management , and of .innovation are developed.

. . RN
These are linked in a model of individual resource-management and-

choice. The model indicates that boundaries between groups are defired
and fedef‘ined not only by objective criteria but by individual percep—
tion and cholce based on resources.

Thé thesls concludes that the process.of changing structural

.relatlons between ethnlc groups 1s a process of category change: This

change may remain latent at theﬂindividualh levef of cholce or response

through resource management, or it may be broadened through the mob1l- .
ization of resources to socletal recognition-and institutionalization -’

‘of the change.
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CHAPTER I

&

y INTRODUCTION

A Change in the Structure of Intergroup Relations —-
The Anglophone - Community in Montreal in 1978 i

J ‘ ,
Linguistic and political changes occurring in Quebec, especially °

since the 1976 election of the Parti Québecois, have focussed attention
on the histérically predominant anglophone‘ community in Montreal.l
Although the effects lof the changés have been majhly symbolic until now,
they represent a threat and expectation of a transformation gf economic
and social power to the majority, at the expense of the English.

The changing position of the Mon'treal anglophone camunity in »
relation to the fr'ancophf)ne bears a struetural resemblance to ?:he cases
of the Walloon cammnity in relation to the Flemish in Belgium, and to
the Swedish community in relation'to the Finns in Finland. Unlike marw.

minority ethnic groups who are also subordinate, the anglophones, the
( N

" Walloons and the Swedes have had a history of déminance in their ’i-ﬂ ‘
t

respective contexts. Since the Conquest in 1760 the anglopﬁone communi
in Quebec aﬁd particularly in Montreal, has s'upportgad 1ts position '
‘through a sociai organization that:, ha§ perpetuated :Lt's structural pre-
dominance, desplte its numerdical mino]%ity status. Only recently has this

. - ’ ‘
arrangement begun:to falter.

Fy . . X ’ 4 .

. ‘\ . 2 £
lAné\lophone comunity ds used'here refers to the total English-
speaking pooulation of Montreal. Commnity does not have the’ sense of
collectivity, but of a social category based on language and ethniclty.

L]
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This :thesis asks 'how the members of such.a group react when their

. position relative to the larger but subordinate group is threatened. Do
tl'iey 1Tally collectively t%o meet ‘or resist change? .Or qlees the response
vary on an individual basis? *The ’theéi\.e examines individual -choice of.

action in response to change Tt asks what is the process of individual

Tesponse to this shift within the f‘omer}y dominant group, and how is

- this response related to membership in an ethnic category? ;o

Three Perspectives on Changing Inter-
group Relations in Canada . -

B ’ "jw..v ‘
Recent studles on intergroup relations and changing French and

Enélish relations in'Quebec have ;nade very significant contributions,
both to the understanding of the emergence of new strgctur*al f‘orms; and
of 1ridividua1 re‘sponse.. Ce'rtain key studies or abproaches address the
process of this change from three perspectives: the conflict perspec;tive,
the intergroup perspective, and the individual perspective. |

1. Caldwell — A Conflict Perspective

Caldwell's a;iproé.ch (1976) best exemplifies the firét‘pempective.
He has utilized a conflict model which sees structural inequallties as the
source of contradiction, conflict'and change. ' The relations between
Fren¢h and English in this light are clearly explained as stryctur'ézl
.ﬂrelations between groups, and it is these same obJective structural
criteria that detennine irxiividual respénse. His approach would seem to
suggest a garrison image of the Montreal Ehglish in changing conditions,
with anglophone response likely to be a monolithic one baseq on a threat

to the English as a social category. As Frye (1971) describes a

garrison: o -

"
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A garrison isfa closely knit agd beleaguered society, and its moral
and social values are unquestionsble. In a perilous enterprise one
“\does not discuss causes or motives: one is either a fighter or a
Ysserter. (Frye, 1971: 226) :
We do not quarrel ‘with Caldwell's structural analysis which is both

enlightening and explanatory, but with its determinism of individual

response from a collective standpoint. We know from even casual observa-

tion tha{; the anglophone response to threat in Monfreal has been other ‘
than_a group phenomenon, arid has taken a variety of individual forms,

from emigration to integration or absorption into the francophone

/

category.

»

. 2. Breton — An Intergroup Perspettive

Breton's (1964, 1978) approach reésembles Caldwell's in that it

too streéses interaction and conflict peween groups rather than

.

~individuals. Instead of addressing himself to the nature of.the rela-

tionship between gr'oﬁps s however, he looks at the levels of institu-
@ionalization or "parallelism" within t\r\xer'n, relating high internal
organ;iatiqn to conflict between groups over Jurisdiction. " His con-

tention is that the greater the parallelism or institutional complete-

ness within an ethnic commnity, the more likely the conditions necessary °

for its maintenance and expané‘ion will ineur conflict between commnities

"or ethnic groups. In other words it could be said that in Breton's per-

sneetive s the individual who is a member of a highly institutione.lized
ethnic group will respond to threat to the group's position or Juris—

+ dictlon on the basis of his ethnic mergaership, that is, In a }ollective

¥

manney.

Aga:ln however, 1f we look at the Ehglish ¢omunity in Montreal

we can see that despite a high degree of parallelism and threats to

P
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Jurisdiction, concerted ection has not been the response that Breton
might have predicted. The anglophone comunity, as we have eifeady mer-
tioned, has responded in a variety of ways. |

4 JBoth Qaldwell and Breton focus on the collective aspeﬁcts of
intergroyp rela.tions,l and both address themselves to the macr-oscopio '

level of analysis.

. 3. I_aczko — An Individual.Perspective

The third perspective is exemplified by Laczko (1978), who deals
directly with the individual membef's of ethnic categories. In La"czko‘s
work thére 1s an examination of Quebéc anglobhone.senﬁi;rénts of. threat
and synpathy regarding Qiebec nationalism and independence, as revealed

° . inawyn questionnaire—based survey. ~ He claims that an examination of
such pemeptions is an 'i'_rrportent measure of the reactions of a’dominant

"growp in a situation where that daminance is beirg challenged. Yet with

- his correlations ofstatus and attitude he_ is¢ nnable to explain why two

people of the same status who are thrieatened by chanaes in the relation-

ship between English and French choose different courses of action.

-

Formulation of a Speculative Model. .o S
of Individual Choice . .

“

The purpose of the thesis is to formulate a speculative model oii
the reactions of tﬂe English canmmity dn Mom:real » using the concepts of
boundary , respurce and innovation. 'Ihis model of individual choice will
be used to examine three theoretical questions about a- changing boundary

r 7
‘ 2

v ‘ / .
/J lUnl:llrue Caidwell who has' concentrated on the place of English
Quebecers in the development of Quebec, Breton has tended to examine

the multiplicity of ethnic groups in an urban setting. .

-
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Ca.ldwell for ekam;?le, posits obJective structura.l criteria for defini-
4 tion or redefinition of a boundarv between grouos. We would ask instead
whether boundaries between grouns are not also changed or redefined by .

‘

individual Derception and choice and if so, in what ways
Related to this is a second theoretical question. of whethe"r‘a‘ ‘
changing boundary” between eghnic groups can be defined only in terms of
\r a single closed societal contex’t“dr unit, as Breton seems to S st/
The parallelism he speaks of occurs within a single system fgz.ise
'. the question of whether the /individual in the instance of the Montreal
anglophone group does not ~in fact define boundary in terms of- not only
Montreal, and Quebec, but also the context of Canada,. and Nowth America.
¢ ) . Both of these questions are related to the conce/ t of resource.
'I'hus our third theoretical question is whether a changing boundary
" between ethnic groups creates or takes away resources, and whether a
redefinition of:the boundary is therefore not a redefinitién of a ,
© resource base. Does the individual's access to resources have sofne \
A ‘bea'r,,'ing‘_on his redefinition of the boundary, and in what marmer? It is
here that the concept of resource becomes. the necessary_ link between,

b

Laczko's perceptions of threat amongst menbers of a no-longer dominant

'group, and their choice of action
1. Individual Choice in the Educatim Sector' e

" The effects of the provisions of the language legislation, Bill

. + 101, on the Fnglish commnity have béen felt largely in the educatﬁ’)n
and busi‘.ness sectors. Either "8 these areas would be revealing of

i.ndividual qhoice processes, though of the two education-proved to be

//‘ - the more practical for our purposes. S : R
s N . -

4 ) /f . . . ) .
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We chose to explore the pmcess‘ of anglophone response to change-

through a serles of interviews with parents-#bout school choice and

p/ /—\I\anguage trairﬁng These interviews were intended to initlate, not
test, several theoretical ideas. Although w}e examined only one area
here, 1ie. \education, the theoretical ideas developed as a result of the
findingslavre applicable in other sectors as well, exploring as‘they'dq

the relationship between indiyidual choice of action, and changing -

structural relatlons 'petween ethnic categories.

©T.2. The Interviews ) .
‘Ihirty intensive interviews were carried out with Ehglish—

spealdng parents of ele_men‘cary and secondary school children in the
'Montreal Urban Commnity, who were residents of Quebec before the

language 1egislation was passed in August, 1977, and therefore were ,
_ allowed the widest latitude in schoolland language-training alternatives
’I‘he selectio; of subjec\é was arbitrary, based on the suggestions of‘ a

variety of persons, who proposed the names of acquaintances. There was

an attempt, not always successful to include a cer'tain baJance between

people who had chosen French schooling, :mmersion, or English schooling,

between people who hed 1ived in Quebec for more than ten years, and

those who had lived in" ,the Province for less, between geographical areas

} . o

* N .
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of the city; and between fLr;g;;.;p,leQ/els.l )
.Subjects were first. centacted by telephone, followed by the
>

interview. Anonymity was assured. In b cases, follow—up by t;eleohone

was necessary to clarify sare points in the Interviewer's notes that

' were unclear,

’

We were' looking at a particular situation sithin e particular.
’ period of time when tne interviews were carried out, between Febr"uary 16
and July 5, ’i978 that is, .less‘ than a yeaf after the passage of Bill
"101 i series of events has taken place since s including the publicity
. concer'njng head office departures the decliﬁing school enrollment, the
elect}on of Claude Ryan as head of the . Liberal Party,:a loss of PQ sup-
V port in recent by-elections, and a Progr'essi“ve Conservative wvictory in
the federal sphere. It is therefore highly probable that new percep-

tions would be ericountered should the interviews be carried out now.

’

Thesis Outline < e ) o

Chapter II develobs the metabhor of boundary as a meane of
. . B . ! ,

. Tor the 30 persons interviewed, 29 were female and 1 male; 2
were between the ages of 20-30 years, 21 between 31~40, ‘and 7 between
the ages of U1-50; 14 were born in Quebec, 9 in another Canadian
pfovince, and 7 outside of Canada. There were 2 Catholics, 15

Protestants, and 13 others; 25 had been in Quebec for more than #0 years ,

. and 5 for less; 6 had children in Freneh school, 6 had chosen a mixture
of French and ‘tmmersion, 5 a mixture of inmersion and English, 9 immer-
sion ofly, and 4, English only; 6 lived on the West Island, 2 on the

South Sheare, 2 :Ln Westmount, 2 in Outremont, 2 in St. Henri, 10 in N.D.G.,

3 in Central City and 3 in the Town of Mount Royal (see map entitled

% de 1a population 'dont ‘la langue maternelle &tait le francals en 1971,
(Appendix B, p.8Z ); 23 owned property in Quebec and 7 did not; 18 were
professionals, 6 in business, 2 in sales, 1 clerical, 2 blue-collar, and
1 \memployed All families reported. speaking Eng,lish at home; 22 spoke
English at work, 3 spoke French, 5 spoke both; 8 termed their own French
good, 10 medium, and 12 poor; lll sald they intended to stay in Quebec,
12 were undecided, and 4 planned to leave in the caSj of independence.

T .
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describing'the sociz_a.l organization ‘Ehat maintains dif’ferences between
ethnic groups that share the same territory, or are in contact. This
concept has applicat.‘gbn at both the individual and group level.

Chaptex;, IIT explores the concept of resources and resoux:ce
managerrient. The boundary is a division of resources based on ethniclty.
This is illustrated by reference to the resources of {:he anglophone .
comunity in Montreal. People are able to manage their resources, in &
rational choice proceéss of maximlzation of utility, which has signifi-
cant implications for the conflict perspective. |

Chapter IV turns' to the individual, looking at individual

. respo‘{]se to stfuctural change as an innovation thet J;xaijnizes, restores,
or creates r-esodrces\ The innbvation is thus new in a contéxt.wherein
' Iit is a réesource. The context is the changing boundary

Chapter v illuStrates the declsion-process as one of resource '
_management by reference to the education sector in Quebec. The his-
torical boundary, and changes in that boundary are set out. A simpli-
fied mapping of the choice points in ar'r'i\{ing at a language training L
decision is presented and 1llustrated by quotations from the interviews
with parents. -Access to resources and resource management are shown to
| . . . be' related to perceptions of threat. The cumulation of resou;"ce' .

management decislons gives ehape to changé, and has implications for
. col).ectige mobiiizetim for conflict. ' k '
Ci)apter VI concludes the thesis by pointing to refinerr;en‘ce and _
further development of the model, as well as’ suggesting the applic-
‘ - ,_.\ - ability of the mode.l in other sectors and between other social categories'.

\
'
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CHAPTER II

THE CONCEPT OF BOUNDARY AND THE MAINTENANCE OF DIFFERENCES .
BETWEEN ETHNIC GROUPS IN CONTACT \

In thischapter, the concept of bpundary is developed to describe
a s‘oc’ial organization or structure that maintains differences between
ethnie groups in .contact. The examination of the relationship between
groups and tﬁe historical, circumstances of this‘ relationship is seen as
belng rﬂoreL revealing than an examination of group traits or degrees of |

ass:lm_iletion.

o ' The boundary is an organizing,prineiple that generates between

groups distinctio'n§ of?not only a cultural but of a social and economic

J

nature.” The construct of boundary can be used at both the macro- and’

'\

micro-levels, At .the macro-level, 1t describes patterns of articulation

and separation between groups . At the micro—level 1t describes

1nd1vidual ca‘cegorization on the basis of ethnicity. 'Ihe link between

the 1nd1vidual and the social structure is in this categorlzation which

' becanes part of a person' s Social location or ‘context. ,

. the rules of dichotomizatim.

» Social change in this perspective is a shif't in the boundary and:
It would seem that individuals perceive a

) bouﬁdary shift between groups in terms of new rules in the relaﬁionship _

K3

—_— rules related to real ar perceived shifts dn the power ar'rangenent.
It wbuld seem also tha‘c as well as percelving & shift, individuals form
images of the new grouping or changed bouridary‘by which they orient their

BN

[
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response. Examples of ‘these perceptions of boundary shift and new bourd-

’ 7 ary for-mation are taken from the interviews with anglophorie parents in
1,

' Mont_real.

The Bounda:;y as a Maintenance of Differencés '
Between Ethnic GrouL

1. The Per-sistence of Differences
Between Ethnic Groups

&

Empirically, we know-that ethnie groups .occupying the same
territory can and do maintain their distinctiveness (Barth, 1969;
Jackson,-1975 and 1978; Hechter, 1971; Breton, 1964 and 1978). Differ-
ences between groups can exist at the level of popular stereotypes, or
at the more politically sophis;cicated levei of contrasting pursults of
such goais as national rights, democracy, ésshniiation , cultural main-
r‘cenance,' individua]: and collective rights. They can be differene_es in
cultural expression as reflected in the ma“;,s media and education, or
differences based on institutional separation. Théy can be differénces
related to socio-economic cleavages and differ:antial‘ status a:rangerreﬁts.

. This thesis‘ suggesi:s that .‘the ;:'easons for ‘the enduring nature of these
differences, hcmgvgr R )is not féund'in tracing and describing degrees of
on-going .mx;ifestatiqﬁé of difference, but in the examination of the
°in1'c1'a.1‘type of contact between ethnic groups, and téhe underlying/social
organization “of q:lfferenées‘\_based on ethnicity that has resulted from .

the nature of tl'iat contact;.l . , Loy )

1

‘ lf[he host~migrant situation is only one of several types of
mter-ethnic contact that have been 1solated. Each type gives rise to
a form of social orgenization between the groups (Lieberson, 1961 and

1970).
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a) Trends in the Study of Intergroup
Relations and Differences)

The literature on intergroup relations reveals a variety of

a.pproac:heé” to the problem of the persistence of differences between

" ethnic groups in a society, that ranges from analysis based on assimil-

ation through to conflict perspectives. These approaches are based on
éontrasting assumptions about jche' nature and origins of the intergroup
experience. This contrast has a bearing on our choice of approach for

studying that aspect of French-English relations in Quebec in which we

are Interested.

P

1) Assimilatien

Early treatments in the United States saw ethnic differences as
steps on the road to the eventual assimilation of immigrant groups into
the over-riding host culture. D:Lstir.xctions were viewed as merely stages
in a prdcéss or cycle of absorption (Park, 1950 and Warmer, 196’3). '

There was also the assumption that urbanization and mdemizatiop would

‘ hav/e an homogenlzing effect. In the main, the methodology used by these

studies was based on empirical irdicators as a 4basis for measuring the
degree of assimllation. '
ii) A Multi-Dimensional Approach to Assimilation

By the mid-1950's, a new pgrspective was apparent which, on the
one hand, recognized that the differenges between ethnic groups per-
slsted, and on the éfher hand, based this recognitien on the concept of
the milti—dimensional natureﬂof.‘ assimilation. Consequently, people like
Eisenstadt (1954) and Gordon (1964) used several indices‘of assimlla- |

tion. Gordon, for example, makes reference to structural assimllation,

cultural assimllation, ldentificational ass:lmilation, etc., to the point

S

[P

A e WP i o et S gttt N

fem e e

e m e e e e




1

- -12-

, E :
- where it 1s possible to concelve of an ethnic group that has "assimi- .

lated" along one dimension, but not along another dimension.

111) Two Oritdicisms of the Multi- ' o W s
Dimensional Approach A

Assumptions in tpis approach, simllar to the earlier assimlla-~
tionist ones make :it unsui table: for exgndnaticn of' the relations between
anglophone and francophone groups in Canada, hOcher', in two ways;
First, it too is develcped on the basis of an imnigr'an'c-host n;odel of

contact presupposing one over—riding soclety. Ethnic group maintenance

- of differences in this perspective therefore is played out against a

backdrop of a single culture and social structurel within which the

ethnic groups "vary in their\‘degreec of participation. The historical con-
tact between English and French in Canada was one of the subordination of
an éstablished society by another. This 'type of contact, where an ‘

indigenous population 1s subordinated by an incoming population, 1s not

. the same as the subordination of voluntary migrants by a host soclety, / ’

nor does it have the same implicatimsfor the ensuing relations be’cween/

groups . ' | . o ‘ /
'I'his leads to the second criticism of the multidimensional pe

spective which is that it tends to study relations within ethnilc UpS

'rather than between them Hughes (1952) Barth (1969) Jackson (/1975)
and Hechter (1971) have disputed this position, suggesting 1n§i:ead that

it is the relations between grcups that perpetuate differe/r,xées %nd are

. * . : /
the source of conflict. The accammodations worked out bétween groups,

S
7/
’
’

/
S

| ‘ R
lstructure in this instance is used in the sense of status and
mles, not of a certain relationship between groups.

.
2
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E _of n to perpetuate the subordination of one group by another, are more
X evealing than internal group organization. '
' Oberschall (1978) makes the same point when discussing social | o
/ movements. He challenges what he terms the breakdown theories of social- |
movements and conflict which assert, that rapid social change destroys

. traditional.social formations and communal solidar'ities”. He shows how -

the original arrarngement between groups can set up a basic conflictual g

/ " situation and his point is that despite the alleged leveling and inte- }
/ gr'ating‘ effects of the spread of education anri industr'y, adminiétrative i
- centralization, increased communications, labor mobility, the expansion ?
* of citizenship rights and ‘policies of‘ linguistic and religious assimil~ ;

!

ation, ethnic solidarities and identifications (in this case in the

7’

British Isles) remain strong. This has historical roots 1n that:

' The superordinate core group institutionalizes its original
: advantages over the peripheral etjhic.minority in a stratif-
ication system based on a cultur vision'of labor in which
the minority's access to certaln foles 1s denied and their
share of societal resocurces limited .... In a stratification '
, system based on the observable cultural differences of ‘ i
/' religion, language, and 1life styles, the disadvantaged group = . ;
7/ keeps reassemirg its own culture and ethnic worth despite ,
: / considerable costs and pressures for assimilation. {
. / (Oberschall, 1978: 299) . ,

/' Oberschall, above, is echoing the views of Hechter (1971). Hechter has
/- developed a thecry of what he terms internal co}onialism in which he

,/ . . . p |

suggests: :

... 1f the investigator 1s interested in the longitudinal process
of 'social change where the relevant groups are subject to frequent
culture contact and interaction then the maintenange of cultural
T ‘ differences over time\may be an important clue as to the nature of.
\\ thelr interrelationship, particularly insofar as dominance and
subordination are concerned. (Hechter, 1971: 38) \ G

~ 1
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b) An Approach Based on Intergroup Structure

- In this thesis we adopt an approach ‘that takes into account what

we term structure. By structure we refer to the organization of the

.

relations jbetween the English and French socleties. This social strue- ﬁf“

ture or organization of a boundary is the historic context within which
individual members of the two groups have percelved the relations
between groups, and within which they take their decisions

2. The Concept of Bounda.ry

"a) Te Social Organization of a Bounda_ry
Between Ethnilc Groups

. Anshropologist Frederik Barth (1969) employs the metaphor of
boundary between ethnic groups to describe the social organization of
thelr interaction. The boundary is the org;anizing pﬁinci_ple that
generates distinetlons of not only a cultural, but of a soclal and
economic natxme,l distinctions which maint;a:/m a certain societal}division
of assets.
, ) N . ’

When people share the same territory and assets they look for o :
ways of dividing 1t up. Pattoms of soclal stratification sre one means
of doirig this, giving certain people access tO resources and restra_ining

others on, the basis of rank. Another way is to divide things up on the

- Lyackson (1975, 1978) looks at the bouhdary- in terms of collec-.
tive intergsts based on language and religion and threats to those .
interests. .The interaction between anglophone and francophone groups in
Tecumseh, Ontario which he studied was based upon their membership in
11n5uistically-based categories. The kinds of issues and events which
appeared to actlvate roles related to, language ‘and religion were those
which had to do with collective interests and threats to those interests.
Conflict over language was not the result of disgruntled malcontents,
therefore, but as a conseguence of membership in particular social
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basils of ethnicity: . -

. one may say that stratified poly-ethrmic systems exist wheréd
groups are characterlzed by differential control of assets that
are valued by all groups in the system .... Since ethnicity is
ascriptive rather than conditional on the control of any.
specific assets the persistence of stratified poly-ethnic .
systems. entails. the presence of factors that generate and main- .
tain a categorically different distribution of assets: state
controls, marked differences in evaluation that canalize the
efforts of actors in different diréctions. (Barth, 1969: 27—28)

The boundary is that perpetuation of distinctions a.r*d differ-
ences that encourages members of Both groups td view their focial organ-

ization in a dichotqnized f‘ashien:

The ethnic boundary camalizes social life ... the identification
of another person as a fellow member of an ethnic group lmplies
a sharing of criterdia for evaluation and judgement. It thus
entalls the.assumption that the two are fundamentally 'playing
the same game' and this means that there is between them a
potential for diversification and expansion of the social
relationship to cover eventually all different sectors and
domains of activity.

On the other hand, a dichotomization of others as strangers, as
members of another ethnic greup inplies a recognition of limit-
ations on shared understandings, differences in criteria for
Judgement of value and performance, and a restriction of inter-
action to sectors of common understanding and mutual interest.
(Barth: 15) .

" b) .The Maicro—Level of Boundary Rules

In the macrg sense,' the boundary rules ref‘erred to by Barth as
pattems of articulation and separation, shape. the 1nteraction
Stable interethnic relations presuppose. such ... a set of pre-
scriptions governing situations of contact and allowing for
articulation in some sectors or domains of activity and a set
of proscriptions on soclal situations preventing inter—ethnic
interaction in other sectors and thus insulatingfparts of the
' cultures from confron‘cation and modification (Bart;h 16) .
Thus the initia.l contact situation between French and English
. in Caneda, for example, created a boundary line that as the years

passed resulted in a dichotomization of _dcma:lns of activity, based on

TP Ut SR S
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ethni]“city and language. Resulting from the contact-situation of the’
conquhest of New France by the British, ‘fand entailing the subordination -
of tbe one group by the other (Liebe'r’sofa, '1961), the boundary and rules
for the division of resources established the English/French dichotomy
in fact and in people's minds. Social organization of the boundary was
a set of rules for in'clusion and exclusion from societal resources
b‘aged on ethnicily and language. Although individuals have crossed to
marry, to go Lo school and to work, until recently the unequal institu-
tional sebar'at,ion ’61‘ the two groubs on the basis of ethnicity and .
language has been maintained. What (has/ been described as the iwo

Vs

solitudes is the boundary.
" Lookling at the concep’c/of' boﬁndary between ethnic gr’éws as a
divisdon of resources that evolves over time, we can see that x;Jhat we
call ‘the boundary is neither unchanging nor enclosed. The social 1) '
‘organization of the boundary does nof occur within a single static_:
context. Although ‘g,h:a early econony of Canada, tded closely with
Britj:sh policies‘ of .colonial éiq'aansion and continentallsm developed with
l)lontre“al as t;]e centre of communications and later manufact‘;uring' and
finance (Nader, 1976; Martin, 1974), it began to shift its fogus to
'éewi;:re industries, and also westar'd-in the ée’cond half of the
twenti‘c?th century. This: on-going shift of i;he qconomic centre to Ontario
‘and the’ Western provinces, though external to Mon‘c;'.eal, has had an [
er't’ant. bearing on tﬂe social, organizatior of the boumfary between
French and Englis}l s because it signifies a:remoye.l qf part of the

This raises an important point about boundary change. The

voonafRLL Y
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. . ) H .
spatial shifts created by econamlic (business and industrial) I‘ac{ors as

-

a whole -~ changes in multinationals and American 'owner'ship -~ may have
more impact.than Provincial political decisions. That Yis to say, that
/ ' ‘: the shift in ethnic boundary, a$ exemplified in Bill 101, may be less

- impor'tant than 'she shift that is created by economic changes~ If many

of the English-speaking comunity of Montreal move to Toronto, or

€algary, because of job changes, the boundar'y too has changed, but no‘é

(SN
"

as a shift based on éf?mic:tty
P
c) The Migdo<level —— Categorization
or Membership Based on Ethnicity -

At the individual, or micro'—level, the rules of ethnic ngmber—-

ship, ’ascription and dichotomlzation become part of whtat we can term a
person's definition of the sitﬁabion (Thomas, 1927). Individually,
people interac't on the basis of a multitude of roles and membershlps as
they go about their daily -business; teacher, varent, salesman, ‘con‘— ’
sumer, ete, ‘Wh'en a role become's~ a means of group identification by self |
and otﬁefs, e.g. children, teachers, parents, e.tc., it is'what we call a

cabégory.l Some categories like age or sex, or parenthood for that

. matter, are bas\ed on ascription, rather than achievement. Ethnicityjis
\or;e of these, as Barth states: "A categorical ascription is an ethnic
ascription when it classifies a person in term$ of his basic, most
general identity,_‘pmswnptiv_ely determined by his origin and background" : ;
(I;arth , 1969: 13). According to Barth, membership in an ethnic gr'oup |

‘consists in being looked at or identlified as such, or categor'ized' as

v )

——

Lrackson (1975) ahd Williams (1964) define a social category
N as a collection of people having some vap'ue sense of membership and : ‘
identity. o . - '
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such by others, 'a{xd being willing to be recognized, 1treated and judged
as such. Ethnicity in a categorical s;.en’se is not an enduring ccxppendium
of cultural 'traits, but a label that has certain éonnotationS'ébogt t‘.he
meaning of e;}:hnicity. In Canada, for example, béing ;French or English
implies more than 1énguage and culture. Where ethnic categorization
be‘cémes constricting, or po‘c,entially binding, is in a pluralist sociéty
where it can be identifled with collective interests. In this sense, it
ean have the same constricting quality we assoclate wilth other cate-
gories we cannot ignore, like sex, or age, or race. ‘I;, becones a kind
of ":hnper'ative under these cir;:umstanges, implying a sér'ies of con~
straints on the kind of social roles the individual is allowed to play,
the partne;ré he may choose for’different kinds of transagtions, and the
domains® in .which‘ he can function. For the ethnic group membtir it can
imply a set of collective deprivations or, oh the other hand, advan-
tages. When an individual's membership in an ethnic category denotes a
ppsAition of domination 61.* subordination in the social structure stem-
ming from both historical circumstances éurmundiﬁ_g the gfneaning of his
ethnicity and an ensuing social boundary organization based on ethnic

dichotomization,/ethnicity becomes political.

e Tndividual and Social Structure -——
A Social Location orfContext, of . Action

Tt is important here to make clear the link we are suggesting

between the individual and his social structure. Crook (1973) points
. S . ) "

lF’ishman (1972: 441) “Doma:lns are defined regardless of their
number in terms of institutional contexts and their corigruent behavlioral
occurrences . They attempt.to summate .the major clusters of interaction

' that occur in clusters of multilingual settings and involving clusters

of interlocutors."

R TSP v -
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t

out that.social structure is an analytical construct descr_ibing or organ-

iziné the recurrences found in \the_ examination of soc‘ial life by the v
observer. It is in a sense a working ;solutidn to -the problems'of'
observer'categories -- tipe, sgace, scale, ete. The ector, of course, v
does not see social structure when he makes decisions qr choices. He

does, however', base his action on a rational consideration (in his own -

terms) of the situation, the rahge of altematives for action, ang- . o

P

reciprocal expectations of others, whith 1is a kind of model taking into

-

account the parameters' of his social reality. Y

Social location thus is the structural or macro context within .
which, at the micro level, the existential situation is experi:
.enced and in terms of which we act. What from the cbserver's ',
! point of view is regarded as structural location, .from the ¢
' existential point of view is the context of action, and the
range of choices (within the repertoire available to that
- person) which are perceived as existing (Crcﬁok 257) a

e

(SNSRI

——

- ¥

‘Crodk does not mention ethnicity or language as part of’his discussion, /
J .

but we can see that Self-categorization or categorization by others as
" a menber of an ethnic group, and dilchotomization based on a boundary

* ., between ethnlc groups, could well constitute oart—of thge actor's con- _ '
sideretion or reading of the situatiorr Croqk points out that a person\ ’ )
‘is constrained by the number of alternatives he has to manage ‘his own

| interests . These are constraints based on di er'entialvaccess to

infomation opportpnity and tag power whic'h h says exist by virtue of

o *

the person' yethnic _menbership and the posit' n of his ethriic- categor'y

which also gffects his access and thus mandgs ment of his inter'ests.

" Suth a linkage enables us to speak of Andividual models -of social con-,
text and takes us outwog totally idiosyncratic psych,olog%cal ‘pro— “ Y

clivities. - Ce ’

- . . R s . - ,
f - i
. .
. . .
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' ¥language status. and change to trace the process of structural change. . / ¥
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- 3. A Changing Boundary -— Language Ushge As OCne Example
of a Changing Boundary Between Ethnic Groups

) -
As.we have sald above, people/do not percelve soclal structure, R

or structural change as such, but act within what tiley perceive as a
soclal context or reality. Tn a situation -of‘ a chahging boundary between
two ethnic groups, such as we have at the present time in Montreal and

Quebec, 1t’ is possible to use language and people's perceptlons about

Language; in a sense, exemplifies the changing relations between ethnic s

. AR ] . )
. *groups . . ' ) £
. . / i

4 .
a) Illustrations From the Interviews of
: Perceptions of a Changing Boundary g

In int;elc'views' with anglophone parents concerning scho’oling'
cholce and 'languag:e tre’;ining, it was apparent that people r'e_cogniz'ed a
\ N . ‘
changing boundary situation. One parent sald:

I saw a change in Quebec two elections ang T siee 1ized how strongly
the francophone population fglt about lihe English— ench unequal
rélationship. (Interview #9, March 6)

- Adults who didn‘t have F!‘ench felt a necessity to have French in ;
. this Provincg.:; (Interview #19, June 8) ‘

The French fact 1s here to stay. Bill 10l-type provisions will . .-
. stand, and the Province is-going to be French.. If one 1s going ' i
tp bé¢ inwlved in a pr’ofess:ion here FErench 1is necessary. \ :
'(Interview #20 June 12) : d

Many have llved through a change that is quite: striking - ' ‘

" (I grew up in N D.G. and I never had to speak Fr'ench ’I‘hen two
years ago I had to speak it for my job. It was necessafy in’
my community-organizing kind .of work, and I wanted to do it. i
Unilingualism 1imits you now. (Inter'view #23, June 19) . N

“....." . b) The Changing Boundar'y’ as a Threat * %
_ To some, the change and the shift in the balance of power between

n

lSources of these quotes are my interview riotes and in some
cases tape recordings of the inter'views. . . ,

t
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anglophone and francophone communities is perceived as threatening. The ;

individual member of the anglophone group at this point percelves the

“changing boundary as one that threatens group interests which, in turn,

he identifies with his oWy versonal clrcumstances: N )
L
Pickings are sllmmer here now forranglophones. Some people are just
not“here. any longer; and the English scene is less lively.
(Inter'view #27, June 21)

I f‘eel more tension now; not among friends, but in large groups.
When I'm on Saint-Denis I feel if any incident occurs it will be
because I'm English. (Interview #22, June 13)

They 've helped one group and hurt another. What's the use of
living in a place where you are tied by limiting rules and
regulations. (Interview #26, June 20)

We thought we were shead of the game when we put our kids in French
schools six and seven years ago. Bilingualism seemed the way of
the future. Now we feel it was useless. There'is no place for
English bilinguals.. We would get out if we could sell the house.
(Interview #3, Februa_r-y 27)

We were getting along welP. Anglophonés were learning more French,
and then the rules were changed. 'Now we don't know what this
« means., (Interview #26, June 20)

Kids have to learn how to cope with people in a society where you
are termed as a minority. (Inter'view #21, June 13)

<

As we have stated a boundary 1s a metaphor for. the socia_l organ-

‘ ization maintaining dstinctions. Indivi@uals do not perceive a boundary

as such but a.re aware instead of the social rules gover'ning‘ intergroup
relatlons The use of 1anguage has been one such rule in Quebec, and
Deople perceive a change. ‘They also perceive this change in the rules as
threatening when it implies a threat to group interests and its members.

c) Qrgges of a New Boundary
'I'he interviews suggested that people not only perceived a change

in the boundary, but had what we shall term jmages of the future reshap~ -

ing or structure of anglophone/ f‘r‘ancophonev relations., We shall group

these images in five configuratlons or c‘lust‘érs, below, to suggest

A}
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several of what could be a countless variety, ranging from a changed .

boundary based on assimilation or integr*ation through to a changed
boundary through departure of th‘e anglophdnes. o
1) TImage of Integration Into the French'MaJority

One image was the incor'poretion of the anglophone group into the .
~French majority as one minority arr;ong others. . People who ;;eld this view
were concerned that they be able to participate fully in the society'
. where they live. They suggested that they felt it important that they,
and their children, integr’ate now ..

It is uncomfortable not to go with the dominant culture We are in
a ghetto otherwise. The English in Quebec must accept the French
fact,. and accept it for our children also. (Inter-view #4, May 31)

There was an identif_‘ication ‘with Quebec by peovnle who held this oictur'e
of the f‘uture relationship:
This is my home. T accept Quebecers more as people than I do thelr
English equivalents in other provinces. When I'm out of the Province

I defend it. I'm proud of what's happening. (Interview #23, June
+19) - ' ) . _ \ )
New soclal for-ms and networks are envisaged:
- 'Te (bilingual English)\childrven will be the first generation ‘to be
Quebecers and yet different. They can go English or French if they
wanit to; they can do all the things they want to in English or

French. They are a new generatlon who have had to be more
integrated and open. (Interview ‘$23, June 19)

11) Tmage of the Status Quo With Adjustments
Another image of‘ the change seems to be one ;,n which the bound-
ary remains as it stands, with necessary adJusbments language bejng one
-of them madé to contain conflicts and to maintain the balance of
'interests People who spoke in this vein see themselves as Quebecers

g
too, but are less ready to opt for integration into the francophone

ma,jority. Bilingualism for them beccmes a means of ma.‘lnta:m:ing the
s ]
- ' < , .




status' quo: -

In the early seventies there seemed to be a real spirit in Montreal

for bilingualism. Tt was the.exciting thing to do. (Interview #26,
June 20) ’ :

W ’ , \‘- -

Most said that ’théy planned to stay in Quebec, but in anglophone sectors

oy

of Mont;rea_l They méntioned they had looked for houses in neighborhoods

wher'e they could be sure of having F‘rench imner-sion classes, recognizing

that “to stay 1n Quebec neople have to be biljngual "

111) . Imdge of‘ a Special. Status For Members .of-Head
- Of‘f‘ices and Multinational Corporations

People who are part of the head of‘fice or multinational gr*oup

see 1iving in Quebec as one stop on the way: .

Ir we thought we were moving* here ‘for the pur'oose ‘of learning French-

.. and French culture we wouldn't have moved to the West Island. But
we kind of think of all of Canada as our home, and that we can move

©  anywhere. We could live in any major city of Canada at any given

X time. So we go so far as to want our children to learn French and
put them 4in immersion.’ We don't go so far.as to.move to the east
end of Montreal and live in a‘totally French environment which we

» will move from in five years' time. We are fairly typical people’
.that move every four or five years. Montreal seems to be more
stable in -certain respects, but I can't think of anybody I know in
Winnipeg who hasn't moved out or moved back. So realistically.

. speeaklrig we don't think we're going to be here until the end of our
lives. Which'makes a difference in what we choose Tor our' children.

‘ (Interview #8 March 6) N

. +For them, thelr jmage of future relatibns in Quebec between Fr'ench and
English is one in which francophone\participation exoands but the head
'off‘ice and multinati‘ohal sector is able to continue on ‘as 1s

If it becomes uncomfortable politically and economica.lly then we'll
leave. (Interview #26, June 20) .

iv) TImage of an Anglophone Minority
Excluded on Language Griounds

Another' image is of a beleaguered, anglophone minor'ity on the .

4
t

per'iphery of Quebec societ:y

o
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The longer I stay the more barriers I build up. I have become very
self-conscious in the English community, caught in the anglé-saxon
stereotype and the comunity of disgruntled anglophones. I feel
impotent; I can't direct my situation. T find the language barrier
very frustratiqg I must understand’a culture to participate. I
can't iive in a society where I'm not involved. (Interview #12,
May 29

v) Image of “Anglophone Depafture .

A fifth image 1s to leave the field to the francophone majority

and-to iive elsewhere: ' o | |
The recent legislatlion makes ué think twice. We are not Quebecérs ’
and are happy and can easily move elsewhere. If we were native-
born we wouldn't be pushed cut. This 1s a local problem, not ours,
(Interview #4, February 27) ‘

Tt should be émphasizedl he;'-e that the boundary beltween ‘ethni/c
groups may not i;e \the most salient one for some 1nd1viduals Despit';e
whatever jmage of the FTench/English relationship a person may hold, he

- may be affected- more by the shift of the economic centre westward; the
East/West boundary, than by changing rules between sthnic groups. The
‘changing loqus of erﬁployment magy be the telling dimensioﬁ, rather than
an mtergr'oup one: ' . o “

| We're happy here and not looking to leave, But it depends on the’

business situation and if the company stays in Quebec. Or my
husband might be offered a job elsewhere. (Interview #7, March 6)

[

¢

Surmary ’
The boundary is a metgpﬁbr for the perceptions people hold of a -
. social organization based on differences between ethnic groups. When:
the Eoundar& is per;:eiv'ed as shifting or in flux and those social rules
. -as no longer applicable, people do not wipe out the bouhdary but instead
develop images of a new set of boundary rolea or organization to-which

‘they” ad,just their actions Ct ' : .

e &




-\ - CHAPTER III

BOUNDARY , RESOURCES AND CHANGE

In' this chapter the concept of resources is developed. When ;ﬂe
have_employed the metavhor of boundary to describe the sociel organiza-
tion between et:,hnic“‘group.s in contact we have in fact been referring to
a divisiop of resources based‘ on ethnicity. A change in the coundsr'y
entails and 1s perceived as a loss or gain of resources to an ethnic
category. Resources are objectively divided between ethnic groups by
the social organization, and are perceived in relation to another
group's resources. . 1

The resources of the Ehglish—spealdng commmity in Montreal are

| described both as an example of an ethnic group's historical pool of
resources as organized by a bounda.ry. a/rrangement to 'peroetuste their
subordjnation of the French canmmity, and In terms of present
resources, constrajned by the changing boundary. These are grouped as
population resources, and structural resources. '
| The d&némic factor in the concept of resources related to‘the
boundary between ethnic groups is the management of resources by
i.ndividﬁals. Based on an economic perspecpive of rational choice,
resource management becomes the tangible process link in structural
change. It is.also the necessary step in the conflict perspective
between structural sources of conflict and forms of response that we
have been seeking. . - |

© - 25 o ‘ "/.
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Boundary and Reséurces
1. \Thé “Changing Boundary
- We have described how the boundary between ethnic groups in a

soclety is a metaphor or abstraction for describing forms of soclal
organization that divide up societal assets on the basis of ethnicity.

In a pluralist soclety,. the boundary is a power relationship creating

‘ dichotomies that preserve the assets for one group and perpetuate a

- shortage for the other. In turn, members of the groups dichotomize

their view of social reality, thereby enforcing the rules of the unequal

"relationship, yet alslo~ increasing its potential as a source of conflict

and change. _
When asocial structure or boundary is .changing, the question

that most intrigues thetsoclal scientist is the direction and form'of

that change. And just as the soclologist looks to social structure as

/ ‘a means of organizirzé his observations,.so the individual actor tries

to define his activities in terms of same kind of model. As we have
gﬂi'eady shown, when relations between ethnic groups are in flux, people

recognize a shift in the- boundary and its rules, and t also formulate

¢

" images or models of the future possible relationship wifhin which they

orient thelr actions.
P Crook polnts out that, as stated above, a person 1s constrained

in the management of his activities by differential access to 1nfonna—
tion, opportunity and power by virtue of -hls social location. To this.
we have added by virtue of his ethnic¢’membership as well. '

2. The Béundarx as _Resources . . \

-

\

In ferms of this thesis, the information, opportundty and power
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to which individhals have diffei'ential access are resources.

When we say that the boundary rules are \n the process of

changing — the rules of the game — we mean that\not only 1s there a

shift in the balance of power between the groups same abstract sense,

but more concretely that the resources created, preserved, or pro--

hibited by the old boundary are shifting. These are ob)ective resources

~

created by the boundary that are lost; created, or transferred; and they
are also resources inasmuch as they are perceived as such by individual
members of t':he ethnic groups. The individual participates in his own
category's objectlve resources, but also perceives those resources in
relétion to the other group's., i’c is in this.sense that wﬁen we speai(
of individual Images of the i‘izture rglationsMp betyveén two ethnic
Zraups ;. ii: 1s .an image of the division of resources that 1s.b‘eing
envisaged. » | ‘ -

P 3. The Concept of Resource . . |

Soclologists dealing with change and conflict processes have
developed an approach which is referred to as resource mahagement and

resource mobilization. Tilly .(1970), Oberschatl (1973), McCarthy and

zald (1973, 1977) have seen this as a way of looking at the dynamics of .

soclal movements:

The resource mobilization perspective tries to direct social
movement analysis away from 1ts heavy emphasis on the social
psychology of soclal movement participants which links- frus-
trations or grievances to the growth and decline of movement
activity. Instead 1t emphaslzes the varlety and sources ??
resources. (McCarthy and Zald, 1977: 1212)

The basic idea 1s one Jf asset or resource: I

This can be anything from material resources — jobs, income,
savings and the right to material goods and services — to

e
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terial resources — authority, moral commitment, trust,
frie dship, skills, hablts of industry a.nd so on,
(Obérschall, 1973: 28)

, Resou'r-ces belong to groups as well as individuals:

At any given time some resources are earmarked.for gr*oqp ends
and group use, rot just individual use. (Ibid.)

rd

We would expand the above by suggesting that resources, in addi-

tion to belonging to individuals or groups, are percelved in relation
. |
to other groups' resources and in fact are the creation of intergroup

‘ ot

structures.

The Resources and the Boundary in Montreal

1. The English-Speaidng Commmity in Montreal — )
Anh Historic Pool of Resources . .

The resources of the English-speaking population of Montreal,
both individually and as a group, are many. The historical development
" of the community as a mercantile and' industrial pewer in the nineteenth
century has contributed to what we can call its resource inventory.

_ From the time of the conquest, first the British colonial adm:h‘l
istrators and then the English r{erchant class, erhanced their own
position vis-a-vis the francophone population:. ."The two solitudes was
a tacit agr'e"ement between two elites: the English merchant class of
Montreal and the Catholic clergy of Quebec" (Guindon, 1978: 235). As .

Osserberg puts it: "In plural sociéties the traditional elite groups

of the subordinated culture are typically reinforced and sanctioned in

theii:' poeitions of power and wmequentﬁxeoopemte camletely with

the elite of the new regime.in assuning plural institutional differ-

‘entiation" (Osserberg, 1974: 127).

© . .
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What this meant for the English community, and was sanctioned
by Confederation in 1867, was the development of an autonomous cradle-
'to—,the-gcr'ave set of institutions, including education, social services,
cultural and mass medla organizations, coupled with non-interference by

the Quebec govemént in industrial development. These collective and

culbural rightsl ensured By anglophone economic supremacy in Quebec

included the absorption eof immigrants into that co ty to buttress
its numbers, its institutions and its labour force. ¥or the franco-
phorie comunity in return it meant the preservation of language and ‘

religion. It also meant that its members would bear the costs of

" bilingualism, including some sacrifices and loss of cultural

]‘Morris and Lanphier (1977: 7) distinguish between individual,
collective and cultural rights, and.pose the problem of how such
rights 'should be accorded to minority groups in Canada. They point
out that the English minority in Qlebec has been privileged to have

rights’ at all three levels
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distinctiveness if they wished to participate in the econamic sphere.l-

The political strength of thé English commnity has lain not in
1ts numbers, which have represented a minority of. only one-sixth of the
Quebec population, but in its corporate power,.which has enabled 11: to

arrange its affairs without regard for the maj Frity, except where

-reciprocal needs existed as in the labour market. These have been the

»

h . ~
"rules of the game," both within the Englisy and French commnities,
and between them. The rules have assured’ that the set of English
institutions, defined and promoted as such, éff‘ectively excluded

francophone parti/ f on and int rence\ln the key industrial and'

anglophone sector 'of the eccnarw:

2. The Present Resources of the Anglophone
Camunlty of Montreal ‘

This section describes the aggregate of resources of the anglo-

phone commnity as well as its resources in relation to the f“rancophoney

1,

Tareton (1978: 13) examines bildngualism in the light of basic
economic theory. He concludes that in the small country case, the cost

"of learming a second language for economic purposes 1s largely borne by

-

citizens of the small-country. In the North American context, this
implies that the cost of cammunication between the English and French
1s borne almost exclusively by the Frenchj a conclusion, he notes, that |
holds' whether it is the French who learn the English language or the
English who learn French. He also notes that it 1s the variance of
supply and demand conditions to events in a small country that gener-
ates the above conclusion, not new public policles.

Brazeau (1971: 23, 27) has pointed cut the consequences, both
personal and for linguistic collectivitles of belonging to one language
group rather than another in a pluralistic context. - .

. Morris and Larphier (1977: 17) clte the reports of the Gendron
Commission (1972) and the Royal Commission on Bilingualism and Bilcul-

_turalism (1968): "English remains the dominant language of management

even in areas of Quebec where most of the population is francophone.”

Anglophone businessmen find it impossible to imagine that French could
ever become the language of management in Quebec ... an obinion echoed
by many francophone business leaders." \ e
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camunity. Though pistorically interconnected, the resources are sum-

marized under tHé headings of population and structural résources.

a) Population Resources
" The populotion resources of the Montreal anglophone commnity
include 1its size, 1ts dengity, the immigrant input, its links to the~
North American English-speaking context and its historical roots in
QueBec. | ‘
The Montreal region is the hame of the majority of the Fnglish-

" speaking population of Quebec:

Of Quebec's anglophones 92 per cent live in the South and West —
the majority of them in Montreal .... The 1971 census showed that
the population of the metropolitan area was 66 per cent franco-
phone, 25 per cent anglophone and 9 per cent other.

(Joy, 1973: 32, 33)

- A r-ecent study by the Quebec Depar’cment of Inmigr'ation entitled

les futurs unguistiques possibles de la region metropolita_tne de

Montreal en 2001, published in Januaxy, 1979, hypothesizes tﬁat glven

language transfers ,2'and with migration remalning at a constant level,

l o
the anglophone community will retain its relative strength of 24.33 per

1Le Devoir, Januéxjy 17, 1979: 2, by Bernard Descoteaux.
—_— \ :

2Velt:man (1977) 5 basing his analysis on 1971 tensus data:
"A language transfer occurs when g, person reports usually.speaking a
language other than his motheér tOngue at hame. Language transfers are
important -because -they indicate a high level of integration into the
new language group .... The net effect of.language transfers among

per cent, to add marginal gains to the francophone comunity, and to
decrease allophone groups by 41/2 per cent . anglophone elites are '
constantly being strengthened by absorbing elites from other language g

groups - and the pressure to adopt English ethnicity 1s one to benefit -~
from incame advantages" (12, 13, 17) ‘o

13

3 per cent’ if language of usage; 21 per cent 1f mother tongue. -
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. cent from here to the year 2001. Even with a complete reduction in

'1anguage transfers, coupled with massive deiaartures, it is projected as
still rgc{esenting 16 per cent of the Montreal population in 2001.l
As well as representing one-quarter of the population of the
Montreal r'.ef_z;_‘Lcon,2 the anglophone‘ sector is demographfcally concentrated
or dense, and segmented from the f‘rancophone.3
Migration in Quebec has become a resource for the anglophone com-
munity in two ways. /First, ti'nere is a kn?wn tendenecy for migrants to
égshMlate to the anglophone population:
The strength of the English language within the Province of Quebec
always depended on a continulng inflow of anglophones’ (from
other provinces and from abroad) and of immigrants who became

English-speaking after their arrival in Canada. (Joy, 1978: 26,
and Cappon, 1974) - ) s

Joy notes, however, that in recent years the numbers of French-speaking
1 . R

immigrants have increased. Of.‘ all the 1nm:lgr'ants arriving in 1976,

i1, 7 per cent could speak French' on arrival, compared to 42.7 per cent

who could speak English. oy -

It should be pointed out here that demographers disagree. on the
population trends depending upon their asswnptions, choice of method—
ologles and parameters )

5

o ' 2Proulx (1976: 17) points out the irrportani: degree of concentra-

tion on the Island of Montreal of English-speaking, and of immigrants

- Speaking other languages. In fact, only 1 francophone out of 4 lives .
in Montreal, but in the case of Quebec anglophones s 1t 13 nearly 3 out
of 5, and L out of 5 for others.

3Prc5ulx (1976: 19, 20): maps entitled ¥ de la population dont la

langue matemelle €tait le francais, en 1871, and Concentrations
aporoximatives d'origines ethnidues autres que francaise et britannigue
en 1973 are attached in Appendix B. ,

4oy (i978: . - A

»

.oy

°




being

°

_— ¥ o )
dly, inmigr'ation.m and out of Quebec has increased social

networks social space for the anglophone commnity« As- well as

le to maintain its size in relation to the francophone popula-

K L
~tion ugh the assimilation of imnigr'ants, the anglophone cammunity

over the yegrs has formed an extended network atross North Amé¥rica. n”
Migration of Quebec anglophones out of the Pr-ovince (Caldwell *1978),

although weakening lmmediate ties, also extends the commlmity s reach.

Linked to these extended networks as another population resource is the

population fact of the oresence of twoqmundred million or so Emglish-

speak,ing people in Canada and North Amer'lca, repr'esenting a large psy-~ *

chological support.?f °
Despite migration out of the Province, many of the families of
the English-speaking Montreal population have roots that go back into

the history of Quebec. They have lived in the Provinee for several
: v i¢ v

generations, and consider themselves Quebecers. To them, Montreal ‘has

been one’ of Canada's largest Eh’glish—Speeking“ctties. As one of the
interviewees stated: T, -
I resent outsiders like Americans who come here and are-pro-French
and-who say that the English should just leave. I am fourth | '
gereration and I have’a place here in Quebec. It 1s my fight. and

not the fight of newcomers and outsiders’. ( Interview #6, March 2)

On the other hard, a heterogeneity based on the imnigrant input and on

a range of religious ethnic and cultural affiliations, has developed

0

IN
-

T ' “ - . ® 4

lCa.lclwell'ss study deals with young. anglophoﬁe adults. Figures
on the overall outward migration of adults broken down by motive, 1.e.
Job transfer, etc. , are unavailable unfortunately . . .
) .
- e Brazean (1971: lll) ..+ Que la langue et la civilisation - ° .
anglalses ont des asslses telles en Amerique qu elles n ont pas besoin g
dletre priviliegiées au Québec." . . o
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over the years glving the community a varied aspect, although the English
language may be the common denominator.

:' To' summarize the résources created by migration, it i§ possible to
say that the ir}dividoal in;the Montreal anglophone oopulatiop has member-
ship in several sets: a local ethnic commnity, Montreal, Quebec, Car;ad[a
apd North 'America. | This multi-membership is a resource.

The population resources of the English-speaking commmity are
thus its size, dénsity and segnentation-, the benefits it r:eceives from
*both .i:mnigz"ation into the Province, and migration outward, and its his-
torical roots as a long—established group.

b) Stmctura_l Resources — ' .
N Economic and Institutional s .

;The st;fuctural resources of the English comunity are linked to
. the historical prerogatives of the English in the business sector of
\Qlebec ’ These resources are particularly apparent relative to the
francophone commnity's resources, both in the economy and in tems of
the institutional ccmpleteness of the English sector.
‘In ‘the econony, th.e anglophone camnur;l_t’y possesses the resources

of education ‘and sk:llls,l ocecupational distr'ibution,2 Job security and

e . 4
o

X Joy (1978: 29): "In 1971, only 7 per cent of Quebec's franco-
phones had attended university as opposed to 19 per cent of anglo-
phones ... a century of elitism in education could not be overcome
instantanegusly, but the 1981 Census will probably show francophones and
anglophones close to parity in this domain." He does not make allow-
ancé for rural and urban here.

L]

o 4’;\\_—-“\

A Morris and Lanphiér (1977: 13): "The Gendron Commission found a
pattern of anglophone management and francoptione work force 1n con—

struction, primary and manufacturing industries. Public utllity services’

" and finance were in anglophone hands at all levels, while by contrast,
public administration and commerce were 1_n I‘rancophone hands at all
levels " - 2 /

s e o . 7R
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‘ auilva;ncement,1 income,2 and job mobility. o

Related to .this cleavage between anglophorie and francophone cam-
Tmn"xilt'ies along the economic dimenslon, 1s the privileged status of the
Ehglish language : The Dburden of bllingualism in the workplace has

fallen on the majority French-speaking corrmunit;y The Géndron Cammission

(1972) found that as the proportion of written corrmunication in jobs
arose, the onus of becoming bilingual Shifted from anglophone to franco-

phone. In the market place, English services have until recently been

\

‘available, and in education, English language schoolieg has been provided

b

Breton (1964) has developed the concept of institutional com-

at all leveils.

pleteress, In the context of an imigr‘ant/ho'st societal arrangement. The

. : w©
degree of institutional completeness of an ethnic group consists of the
extent to which the group has developed formal structures and organiza-
tions: religious, educational, .political, recreational, national, pro-

. \
fessional, welfare and mufual aid, commnications media, commercial and

service organizations, churches, scHools and so forth.

‘Institutional completeness would be at its extreme whenever the
ethnic community could perform all the services required by its
mémbers: Members would never have to make use of native insti-
tutions for the satisfaction of any of their needs cane
(Br-eton, 1964: 78) .

Although this concept was developed by Breton in the context of

»
v

Morrds and Larphier (1977: 13): "For Quebec in 1970, the *

Gendron Commission found that 36% of anglophone employees were in

- Jadministrative or professional occupations, campared with -23%.of

francophones. 13% of anglophones were labourers as against .29% of
francophones . n ' . ‘

2Dofny (1970) survey of engineers in Montrea:l.

B,
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a self-protective device, shlelding a group from the influences of the
more powér'f‘:xl host soclety, its appucabiiity to the English.comumity
in Montreal is striking. The ,Erlgjish camunlty has over the years
used the development of institutions asl@‘ means of enhancing its
position as t?he .dominant group. 'Ihe‘commmif;y has be;en able to put its
considerabie financial and moral strength to their ‘development“, not as

- a shield, but as extensions and Eﬁ/pports of a dominant po‘sition.

¢) Inequalities Within the Anglophone
Camunity Respecting Resources

We have ‘been speaking of the resources c;f the English community,
both in total and in relation to the francophone majority. It must be
noted that in terms of individual anglgphones, resources within the ¢
ézorrmunity are not. appbrtioned equally tho;s,e‘ who 1nhablt the less
advantaged part‘s of Montreal, .who have less education, few/gr’fransfer—
'gble and marketable skills, lower incomes, .and fewer alternatlves'are

restricted and participate less fully than some in the anglophone

resource pool.

‘3. Recent Constraints on Anglophone '
‘ Camunity Resources

There have been some constraints put on the resources of the
anglophone conmmity by changes occurring in the Province in the '60s
and the '70s, including the modemiza'cion of the state, the centr'al—
ization of i*n_s'citutions and the. weakening of ties between the anglo—

phone corporate sector and ‘the state. - These changes could be ‘cglled

..

boundary shifts
First, the modemization-of the state in the '60s with the: need
for large-scale institutions of health, welfare and education, and the

PRIV PP UTD Y
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emerging new middle class of francophone professionals, has taken the
control of these imstitutions out of local hands and Jurisdictions and
made them p:art of "a state-initiated political integration and - |
bureaucratic centralization” (Guindon, 1978: 214). Although this
centralization has had bureaucratic rather than ethnic goals, it has
touched Ehg]ish’ JAnstitutions. English—-spéaking iﬁstitutions' in these
fields have felt the pinch as control was wrested from their hands and

put in the state's. .
This new political dependency of institutiopal managers to the
state had the added effect, in the case of the anglophone
institutional managerial elite, of .transforming them into a vl
minority dependent on majority decisions, or more to the point,
on the majority's definition of the rules. of the game. This

“had been a secular experience for French Canadian institu-
tional leaders elsewhere in Canada, but it was a new experience
for the anglophones in Quebec. (Guindon, 1978: 215, 216)

3

Secondly ,‘ in ceﬁtralizing the educational and welfére instituf
tions, this transfomati‘on has ‘:Ln a 'segse taken contrbl of éome of the
key cultural aspects of theglglish group out Jof Fnglish hands. Bdu- ,
cation being a provincial Anstitution and jur:i§diction, and the

language of ed\ication not being part of the Cor;'federjatidn agreemept,

there has been no outside authorit\y to adJudicaté or to give .support. -

And the Quebec state, on the other hand, has not been viewed by the

English > a defender in these matters.
Thirdly, the corporate strength which has tra.ditiohally possessed

the clout to give the English social and -cultural institutions their

. )( .
autonomy and continuity, has came under attack as well. Francophones of
. %

the Quebec middle class, who have been overwhe Imingly concentraﬁed in
the public and para-public sectors, have demanded that they be allowed

to enter the corporate sector. With the election of the Parti uébecois

\ . k)
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in 1976,. anglophone business has found 1itself without the friends at
court it had relied upon for its earlier accomodations. On the other
hand,-and unlike the.anglophohe educational sector, it is not neces-

sarily bound by provincial jurisdiction, and can look elsewhere for its

champions and allies. ( S ‘ ' . .

The Management.of Resources

. 1. Resources Are Managed

We have stated that resources are both real and perceived They

- can be listed, counted, described and compared. In addition, we wish to

\

suggest tha’c people manage their resources:

[N

'In ordinary everyday activity, at work, in family life and in
’ politics, people manage their resources in complex ways: they |
exchange sane resowrces for other resources; they make up
resource deficits by borrowing resources; they recall their
earllier lnvestments. Resources are constan’cly being created,
\ . . consumed, transferred, assembled and reallocated, exchanged,
: and even lost. (Oberschall -1973: 28)

v To speak about the management of resources 'is to adopt a rational
| chorce perspective on human action.’ This is an econamic aporoach )
(Buchanan and Tullock \1967) involving costs and benefi‘ts, and maxim—-
ization of utility, rather\tgan socio—psychological variables of motive '
and affect. Resource management becomes a t;angible way of exploring
the pro'cess‘ of change. What 1s _lost, how new resources are creategi,

what resources are .transferred or eicchanged , becames the questilon.

2. Resource Management and the Boundari

As the boundary 1s a socilal organization based on a divisiori of
resources, changes in the boundary in the econamic perspective are
changes occurring as people make decisions and choices about their

_resources. 'Ihey may make these 'choices as private undertaldngs,‘ or as

N
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Buchanan and Tullock suggest, may find it profitable to explore 'tﬁe \
possibility of organizing an activity collectively when an increase in
u"‘cility is eicpeéted to be the result of such collective action. In
othe_i' words, collective action is a means of reduci;wg external costs
that are imposed on the individual by pﬁrely“ private or voluntary action
rath;er than a process of powér—nexjjnization.l The configuration of the

\changing .boundary 1s not necéssarily' a reversal of the formef unequal
struc't-..ur;e. |

! 3. Resource Management and the
Conflict Perspective

we have noted above that the conflict perspective, which posits

objective structural criteéria as the basis of soclal conflict forms doés

‘not encoﬁpass the response of the Montreal anglophone commnity to
change in is position relative to the francophone. Oberschall (1978)
makes the point that resources and the management of resources .are
important links in extendix-%g; thé scope of‘ conflict theorles. He
suggests that any comprehénsivg theory of social conflict must include
the, folldfdng t_hree‘\\aspects: the §tr~uctura1 sources bf conflict, in

.- particular, structures. of domination that make struggles over values

'ahd scarce resources 1likely; secondly, conflict-group formation, which
. iné:lud\es the management and mobilization of resources; and\third,'the -

‘ " dynamics of conflict. He asks whether it is possible.to account for

Ay

3

" : '
1pchanan and Tullock (1962: 2%) point out that the power-
maximizing approach must interpret collgective cholce-making as a- zero-
v sum game. The economic relation, on the other hand, suggests that the
political process, for example, t in the abstract, may be inter-
preted as a positive-sum game. :

!
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forms of conflict directly from an ana.lysis of structures of domination
q w1 thout recourse to mobilization and resource management theorjes. It
"is not the interaction of two groups (structuregs of domination) and
thelir cnaracteriétics alone that determine the form of conflict or
social change, but the intermediate process of management of fespurceé

in the face of changing circumstances: He suggests that & theory that

+ oamits the resource link will contain contradictions and inconsistencieé .

We propose to take the aspect of resource management to explore
the reactions of the anglophone camunity to a changing boundary. It
would seem that the rational choice process of resource management by
individuals may enlarge the conflict perspective to allow it to cover

»

~a broader range of response.
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" - changing intergroup relations. The decision ochhoice of new action is

. resources alternatives for action, and the image held by the 1nd1vidual ) . i

CHAPTER IV

ENDIVIDUAL RESPONSE TO STRUCTURAL CHANGE AS 5 ~
& INNOVATION THROUGH RESOURCE MANAGEMENT |

This chapter explores the concepts of innovation and innovation

adoption as being applic\able to the choices people make in response to. -

an innovation. The adoption decision is made in the context of

resource management, and is a Judgement to maximize based on access to !

of the future relationship between ethnic groups. ) ,/ ) A

. The literature Qn innovation and hinovati;;n' adopt(ioq suggests
that peréeptioﬁsi of what constltutes an 'ir‘movation,: and of what is
acce\ptable occur in a context that changes over time The thesis adds
that this perceotion is based ‘on the perceotion of - a course of action

as a resource in -the context of a changling boundary ’I‘he innovation is

not uniqug:-ly,new, therefore, but 1s percelved as such as it 1s percelved

1

as a resource. ) -

‘Ihe innovation choice 1s’h‘}ational decision weigh"ting costs and T

benefits. . Differential access to resources not only limits individual_

a.ltematiirés for respurce management and maxhniz"ation,'l but ‘mears that -

sd\e are rlnore( threatened by change than others. - s | .
, \* , o : :
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Innovation as a Choice Based . S
on Resource Management °

We 1;1ave seen hew. the boundary between ethnic gr-eﬁps organizes a
dist:;ibutionqof‘ resources, -and that a change in the boundary entalls a
new resource apportiomment. ‘Resources shift: some may be lost, ’SOITE
are gained, some disappear. The individual's f’esponse to this situa-

tion, we assume, is to make decisions in order to manage his’ r-esources

. as, best he can to his own benefit. The alternatives that are open to 5

him -are constrained by the resources at his disposal, hcwever which, as '

we have seen, are r'elated to his saqcial location. This location ent:ails p

‘both his own position in a system of str'atification, and that of his

eth.nic group 1n relation to another.

We can never know - the multitude or variety of individual choices
or what we will call innovations in response to a changing str'ucbural
relatiohship.between ethpic groups. What we can attempt, however, is to
cutline the con}ponents of that decision~process by relating access to
resources, alternatives for action, a;d the image of the future rela-
tionship between groups held by the individual, to the choice of

innovation.

l.' ,The Innovation -'—\New in a Centext

The bedy of literature on the adootion of innovations provides
some useful insights about decision—makkxg and choice. Although the
innovation perspective may be criticized on the ore hand for it;s
emphasis on modernization and adaptation rather than conflict, (Rogers,
1969 , 1971) and technology (Zali:man, 1973 and Havelock, 1971) and for
its failure to give sufficient consideration to social structure and

structural relationships on the other hand, it can be embloyed with
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"the concepts of resources and boundary to examine the’ process of
individual choice of strategles.for coping with sgcmcbur'al change. The .
innovation 1s the action taken based on a recogmition of a changing b
boundary and a motivation to maxjmize resources.

People perceive a change in the structural relationship between ‘\
ethnic groups, a boundary shif't a,s we have called it, as. requiring

resource management ., 'I'hey recognize that patterni 6ased on the old set
of rules ard social or'ganization no longer hold. New behaviors and

; actions are required to meet what-1s a'shift in the .resource base.

Thus, these new actions are not new in some unique sense, but new in
terms of a pefception of changing resources. Zaltman and Rogers both

' bring this out in their resbeetive definitions of innovau:.ion,l which
théy claim is not samething new in some objectlve, external sense of
being unique or /unheard of, but judged new in a context. For example,

French schooling is eeen, as an innovatioﬁ by some anglophones in >

»

Montreal where it was not before because it now creates a rescurce in . -
’ i - .
the context of the changing boundary where new rules for French and

English usage are operative. 'Ihe interviews revealed a Judgement of a
changing situation on the part of parents:
In my day, we felt sorry for the English kids who had to- go to
school in French. Now we want 1t for ours. (Interview #23,
June 19) T P

A few years ago, Geoff wanted a French school because his
'English—speaking f‘riends were go:mg ’chere We were put off

[

S Ihe innovation literature also deals extensively with the
T diffusion of innovations. - This ‘thesis 1s, however, c;gmcemed solely
with the ancept of innovation, and the innovation adoption declsion.

b . . .-
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by the schoolfs attitude, however, and felt it would be too stress~
ful for him. If it was now we would have done it. We see the
success of kids wh& did go to French school. (Interview #19,
June 18)
Zaltman says that the criterion for defining samething as an
innovation is thus in the perception of the adopter, which can be an
1ndividual or a gr'oup, not in some ob,jective essence of newness. This

perception, he goes on, varies accor'ding to the context of the adopter,

which means that not all members of a multimember unit of adoption may

percelve the item as an inmnovatlion; and that what is perceived as an
innovation at one boint by” an adcpter unit may hot necessaii'ily be per-
ceived so at a later date. This is intuitively correct, but by supnle-
' rrienting his remarks with our. concept of image of a cba:ging bounday ,
and ﬁxture‘ relationship, we can see that some people may Judge a course
of action as a possible innovation, whereas others do not, and also why

what seems like an innovation at one point in time may not seem s0 at

another. Some parer{ts , for example, see the English education and edu-
. ‘ 1 . - .

cational system as a resource 'they do not want to lose. Othef's have a
different view:' . . ‘ ‘ '
Many parents had f‘ears based on. the eligibility of their children
for the English system. They pulled their children out of French

school after Bill 101, whereas we were happy to have the
opportunity . (Interview #7, March 6)

One’ parent explained why only her youngest child had received
‘concentratzed tra.ining in French:

We didn't put the older klds in French classes. Drugs were the
. big 1ssue at that time, not language.' (Interview #6, March 2)

é. The Cholce of Inovation —
A Management of Resources

For the purposes of thls thesis, the choice of innovation 1s

- R ‘ .p
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-~ placed within a cost—benefit berspective.l Tne language training

decision, in this case, is a rational decision taken to maximize real
resources and perceived cnes. The individual attempts to innovate not
only in a way that 1s consistent with his own image of the future
intergroup relationship, but in order to increase resources. The more
resou:r"ces he has, the more alternatives thei'e will be for him to choose

between to maximize his position, thereby enabling him to increase

‘further his resources. Innovations are chosen, or discarded, on the

basis 6;' cost, returns to lnvestment, efficiency, risk and uncertainty,

* complexity, and perceived relative advantage (Zaltman, 1973) in a con-
text of a changing boundary and image of a future boundary. Thus, we

cannot assume that the cholce made by a per;son who has many resources
wlll necessarily follow the former dominant-subordinate boundary li_ne
between two groups from which he benefitted. Choosing to maintain that
altematiiré might in fact be more costly and actually expend more
resources than it wouix) gain. This person could very well hold an
Image of a new rela.timship instead, where he sees himself playing a .
prominent part. A member of an anglophone elite group in Montreal
could see himself becoming an integrated member of a new Quebec sé‘ciety,

‘and manage his resources such as trai}xing, language skills, access to

networks, etc., so that he participates in an emerging French language

work sector with a leadership role,
P .

[ S

Ipreton (1975) has taken this approach to bilingualism, using
three economic models of exchange to study the question of investment
in Ianguage training in order to 1llustrate the determinants of the
rate of return. In his models he looks at language tralning as a
means of overcoming barriers to communication between trad

, ccnmodities, or in factors of production.

o
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" to get along as best they can.

T

3. Access to Resources and
Innovation Alternatives

Another element that we can add to Zaltman's discussion of

innovation and innovation adoption is the differential access o

‘resources within an ethnic group. All people do not have equal access,

which in turn limlts thelr imnovation possibilities. When innovation

‘ 1s perceived to be required, the more alternatives open to 1;he

individual, the more likely is that person to be able to respond to
change in the soclal structural relationship in a way that is dom- -
patible with the image he holds of the future intergroup relationship.

Correspondence between alternatives and image is presumably less

" threatening than a discrepancy between t:hem.l Anglophones wi‘v{:hj

resources in Montreal by which they mean they c¢an move;’ or re-train, or
give their children the best bpbortunities‘ for integration depending

’ /
upon their view of the future relationship, are not threatened. Others

with fewer resources are less sanguine, saying that théy will just have

g

. lWhites wlth plenty of resources, even where their image of the
relationship between black and white was one of segregatlon, were able
to maintain this structural conformation after the passage of the Civil
Rights legislation in the United States. They were able to move, or °
send their children to private schools, or charnige the school district
boundaries, in order to preserve their segregated and dominant position

- (Coleman, 1966 and Glazer, 1975). Those with fewer resources, 1.e.

lower income whites in urban areas were less able to lnnovate in ways
that corresponded to their image of the relationship, if that image was
ane of segregation. And 1t i1s in the lower income areas where out-
breaks of violence against integration. occurred. : o
In an-article on the Brown declsion twenty-five years later,
the New York Time's of May 16, 1979 points out that in fact the legis-

-lation had a "devastating effect on the black community in Topeka."

Resources they had from the old boundary — schools, teachers' jobs, a
middle class — were lost, and only slowly replaced. A new boundary
does not :hrmediatgly create resources where there were few.

PO RS
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A Graphic Summary of Choice of Innovation

a

For purposes of summary and clarif‘ication, it seerﬁs useful at
this point to illustrate our discussion so far with a simple diagram
of the indiglual choice process in response to structura.l change,

linking the concepts of innovation, boundary and resources. -

° ”

The cholce of a particular innovation in response to change
seems to be.a three-step process. Tnelfir-st step is a perception by
the' individual olf a ch;nge. The second step is a perceptioﬁ of éhe
resources available through.membership in an ethnic c;étegor'y and
position in the social structure, and the image of the new relation-
° ship between the ethnic categories. The third step 1s the cholce of
- an 1nnoyat‘iop whjich is a management of resources -in order to maximize

both exl'ist:Lng resources, and to approximate the image of the new

reltationship. .
© .‘ ) 1 v . 2 e R4 r 3 '
_ |Perceived change +(a) "Perceived gnd real Innovation —-
- . in ethnie cate- : resources based on management of
gorization and - ethnic category - #| resources to
relative status R membership and maximize (a) .
: ? soclal status . T 2| and (b) |~
o : .| (b) Image of the new
' ‘relationship -
o] " * . f\

]

«

o




CHAPTER V°

.~ JILIUSTRATIONS OF RESOURCE MANAGEMENT AND INNOVATION
: FROM THE EDUCATION SECTOR

\

In this chapter we illustrate the process of resource manage-
ment.and decision-making in response to change in intergroup relations

by reference to individual 'anglophone response to the Language Charter,

[ " Bil11 101 and 1ts regulations concerning language of schooling.

The historical boundar'y that has existed Between French and
English in Quebec is described, including recent changes in that social
organization, and resourcesk..

Anglophone response tQ these changes -1s set out as a series of
choice points leading to a variety of decisions., or choices of action.

The cumulative effects of the choices taken are seen as gavih'g.

structural. implications, .and implications, in turn, for the mobiliza-

tion of resources and collective .reésponse. . & -
- \
. « a ' s . ‘
The Bourdary . ' P

! 4 ©

-1. An Histordical Boundary Between French’ . R
and English in @ebeg in Fducation o -

When we employ the concept of boundary between ethnic groups we

" are speaking of a division of resources. Historically, in the education

sector in Quebec what ¢ould be called % boundary and division of

resources Was clearly demarcated until as late as the 1970'8, when the l

education resources of the English cmmmity began to come in for

-

) o
o ‘_ ’-l8;'
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criticism and restraint. \
The educational sfstem for the English-speaking in Quebec was
originally based on religious differentiation rather than language,
although to be Protestant was to be Enélish, for the most part. The
essential structure of the educational system of Lower Canaﬁa was set in

place during the Union Goverrment, especlally by the Acts of 1845, 18146,

1849, 1851 and 1856. This pre-Confederation legislation was then incor-

porated in the British North Mherica Act (Jackson, 1976 and Audg% 1967).

D'autre part, le caractére confessionnel qui est domné a cés
structures, accentue le clivage du systeéme scolaire public
qui pré&sente alors deux secteurs autoncmes a peu pres
indépendants le secteur protestant et le secteur catholique.
" (Audet 1967: 32)

This complete separation, giving the minority anglophone .c:dmnity
co—equal status and educational autonaomy that reflected its economlc
predominance and Néutonany, pemi"cted the English Protestant scppol
system to pursue ]ts own course and to make use of the considerable
resources of the non-Catholic cammnity for its own enhancerperit and
“development. As Audet has described:
. The Acts of 1869 and 1875 rourided out this development by
»  splitting the school system into two branches independent of
each ether, using religlous persuasion as the basis for this .
division and fulfilling the intentions‘of Section 93 of +the
\ British North America Act. As a result of these decisions,
generations ‘of students, the products of this double system of
‘education, have progressed through the system side by side for
" almost a century,. ignoring each other almost completely.
{Audet, 1970: 187)
The Royal Comnission on Bilingualism and Biculturalism (1968)
. highlighted the paradoxical s?tuation of the English in Quebec with
'respec’c to education In their Reporb Although English is the mother
) ‘

tongue of only one-sixth of Quebec residents, the Report stated,
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because of its historically poweff‘ul position, the usual minority vari-
ables and indices of subordination and exclusion do not apply. In the
educatlon sphere, English-speaking children have been able to att;end‘
English-language schoé;l from kindergarten to the post-graduate
urlivers‘ity level within the Province. The Protestant scho'g'i stem has
determined its own structure, curriculum, examinations, teach prajﬂ; '
ing, and most important, tax levy. The English l’a.nguage Roman

e

Catholics, although coming under the Catholic Cammittee's ~Jurisdictioi’1,

have been able to receive English language education also, with curricu-

" lum, primary and secondary educatic\m, teacher training, and so forth,

within their own purview (Royal Commission, 1968: 28, 29, 37).

Nen

2. Changes in the'60's and 70's

. Two major aress of change in the Province affected the educa-
tional autonomy of t,he English community in recent years. The first
was the "r'ationalization of Quebec's health and welfare and the field
of education, and the resultant yielding of church control and anglo-
phone hégemony” (Jackson, 1976: 62).

A coordinated Provincial system of educatlon was’ established by
B{11 60 m:\19611, on the recomendation of the Parent Commission on
ii‘ducation , setting up a Ministry of E:ducation'. The anglophone minority
expressed same misgivings about this deyvlelopment:
| Given a situat.ior‘;.in which the minority had separate and almost
independent school systems in practice, they were naturally
apprehensive about a co-ordinated ptovincial system. (Royal
Conmission, 1968: 67) )

Not only 1anguage but r-epresentation of the minority on regional

'school comnissims and the implications of a uniform tax rate pre~

sented threats to the anglophone educational aut®nomy. .

\ o
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i o .
The second major area of change was growing nationalist senti-

ment, which viewed the Fnglish commnity's status and ri.ghts as an ~
anomaly of maJ or proportions. In the area of education, the main bone

of contention was the access of childrez;; of non-anglophone-parents to

English language schools.
Until recently, 80 per cent of immigrants to Quebec integrated

into tﬁe English school ahd institutional system (J‘c;y, 1978; Cappon,
- “1974; Guindon, 1978). ﬁs absorption has had a certain imperative
quality sinece the anglophone propor;ion of the population hag been

able to remain more or less constant over the last century by virtue

of the inclusion of immigrants into its numbers, as we have noted
4 ' \

RRPUEE

& LT

‘above. . This institutional integration, especlally after World War II,

helped not only to -staff the. lower echelons of the corporate sector,

f

but to staff and patronize the anglophone parapublic sector as well.

i

As Guindon points o&t:

«

The private corporate sector, as an English workplace could not’
- have maintained itself without a fully developed anglophoné
parapublic sector. Without it, it could not have attracted the
'managerial pool' of English-speaking Canadians (or Americans)
to staff the expanding corporate bureaucracy. Without the
absorption of immigrants,.the anglophone parapublic sector -
would have collapsed. Skilled immigrants in turn chose the
anglophone sector and institutions where they were needed pro-
fessionally, and unskilled immigrants chose the anglophdne
sector to ensure upward mobllity for their children in Quebec -
and the North American labour market. (Guindon, 1978: 2M0)

BL1l 22, passed in 1974, was intended to upset the co-equal

status. of the English by declaring French alone to*have official
1
sanction. It was, however, ambiguous on the questlion of access to
v . . g

3

 English~language sahools.
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The Bourassa government was anxioys Hroid explicitly adopting
the goal of francophone natiox to force the chilildren of
non-anglophone immigrants to go ancophone schools, restrict-
ing English language schools to children whose mother tongue is

English. (McRoberts and Posgate, 1976 185) -
A strategy of language tests to determine English language
ability of immigrant children was tried and abandoned. And, in April

1975, the Minister of Education declared that enrollment in English

,language schools would not be allowed to grow beyond certain limits,

except to accommodate children whose mother tongue is English.

3. Bill 101 — A Boundary Shift |
In l197:7, Bill 101 ,“bhiﬁ‘renéh Language Charter, replaced Bill

o2, N - | : .

15111‘101 permits access to English schools for anglophones
already within the Province. Article 73, which desls with access,
states that schooling in En,glish may be obtalned upon paxenta'l request
for the fpllowing: children v}hose father-ﬂ or mother received primary
schooling In English in Quebec; chlldren whose mother or father were at
éhe time &?r the passage of the law domiciled in Quebec and who had

recelved, outside of ‘Qlebec, primary schgo]jng in English; children who
before their last year of schooling in Quebec before the passage of the
law were legally receiving school in English in a public kindergarten

class, or primary or secondary school, and also the younger brothers
and sisters of the children mentioned above. Any educational authority

- that does not already teach Eriglish must obtain permission to dd so.

Article 86 makes provision &or the children of persons temporarily.in
\

»

Quebec to be temporarily exempted from the application of the law, and
opens the possibility of m"tpneeﬁ—wegzs coricerning Article 73

hl

o
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with other provinces: For immlgrants, and people coming from other
provinces, except for special cases, Bill 101 prohibits entry into the

Inglish school system.

N

L. The Range of Altermatives - \
in Language of Schooling ‘

There are many 'language-based schobling alternatives in

Montreal for those with access to bath English and French schooling:
Ff'ench schooling in both the Catholic and Protestant sygtems, ic:lasses
d'accueil intended for immigrants, but open “to others, French language
private schools ,\French immegxion classesl in the English systems, and
| English language public and privafe schooling. !
‘\!3: N S .

A Simplified Mapping of Resource Management and
Innovation-Decision in the Education Sector

Despite the range \in cholces of schooling ‘and language training,
that we found s the mterviews suggested that there was a common pattemn
in fhe choice process — a%’cértajh log_i'c_or c;ormonality of pro":ess t_o
the decision-making. ' ' ~ :

In F‘igui-e 1, we‘ present a s:lmp]if‘ied "mapping" of that process.

. which sets out a serles of -choice points through which the mtewiews
shmed people pnk gressed to reach a decision about language training.
These cholce points are 1n effect maments of evaluating resources, and

}ack ‘of resources, of balancing losses and ga:!ns. The cholce points

v \

1‘Ihe French Immersion programmes are designed to provide

enhanced opportunities to benefit from a long-term experlence in
}rench in the English school systems. The ultimate aim 1s functional
bilingualism by the time of graduation from secondary school. .

*
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are the following:

1. Do I see myself as af‘f‘ected by the boundary change as A
exemplified 1n B111 101?

3. Does Bill 101 leave me a choice of language of schooling" :

3. If I have a choice, is mtegr'ation into the French com-
munity through schooling the best decision for my child"

{
h, 1f integration is chosen, can the child cope, and can I
pay the costs"
.
5. If non-integration is chosen, is there some need for
French, and how much?

i
Tllustrations from the interviews will serve to expand on the resource

management declisions othat are Involved at each .cholce point.

1. Do I See Myself as Affected by the Boundary
Chagge as Exemplified in Bill 1017

- a) 'I'né Boundary Shift is Irrelevant’

‘This 1s a judgement about whether the boundary is in fact

reXevant to the person's clrcumstances. Those individuals who do not

" plan to remain.in Quebec, or to whom Quebec is not the only base, may

not see the boundary changes as encroaching on them. Thelr resoumeé

' are based on other d:l:r\ensions such as the westward move of the business
~comunity. In theix‘* case, changes 1in lahéuage usage ar_ld\langua_ge
training rec‘;ui’raﬁents do not represent.a shift in resources, and their
- cholce priocess regarding Ehglis‘;x/French relations stops there. Their
" decision path is brief, and leads f;o a choice of English schooling,

which glves thelr children access to schools in other parts of North
! PR .

America. As one parént said:

People who are brought up in Qlebec and going to remain in
Quebec have a different outlook from those people who are |
.moving across Canafjg every. four or flve years.
(Interview #8, March 6) ' _

[ Y

, .
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b) The Boundary Shift is Relevant

On the other hand, most people do perceive a shift in resources
based on a change in English/French relations and language rules within
Quebec as relevant to thelr interests:

From 1964 on, everybody wanted more French. We kfew we needed

it. My husband at woark; and we knew the kids should learn ~ R

early. (Interview #24, June 19) ,
They will make thelr choice based on the resources they percelve as -
changed, and ways of r'ec'ouping them:

' The children should be given the tools for living here — the ‘:

tools for competing. The Province is going to be French. If
d you- are going to ipvolved in a profession here\French is

necessary. (In ew #6, Narch 2)
2. Does Bill 1081 Leave Me a Choice?

If a parent such as an imnigr'ant has no cholce under Bill 101
the decision regarding language of schooling is already taken French
schoo]ing is required. The parent who is in this position must reckon
with extra cos;lts if English Schwlmg is wan‘c;ed. If ‘the child remains‘

I in the English public sysltem, the parent must be prepared to pgy the-
costs of breaking the iaw; or pay the costs of private schob]_ing in
English. The costs and blenefits of collective protest’'against the
mstric£ions of the law may also be taken into account here.

The parents who do have a choice under Eill 101 move on to .

~ cholce podirit #3: ‘\ )

3. Is Integration Into the French oo .

- Comunity the Answer?

This decision is about:, the future boundary:

a) Non-Integration . ‘
L;‘A@mon who sees the old boundary between French and English

° {
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as being retained, with only a few minor adjustments, willl expect that
his children will be able to work in English in Quebec, and should be
educated accordingly.

When we came to Canada we were led to Ea_ieve that it was an
English-speaking country. The boys will not necessarily work
in Quebec. But 1f they do, they will not put themselves in
any position where they are, forced to speak another language
unless their particular desires at that time are such that 7
they are happy to do so. (Interview #4, February 27)

In this view, capabllity in English 1s a resource to be developed:

We feel that children should become really fluent in their own
language — reading, writing and expressing themselves.. If
they went.dnto a bilingual programme they would end up neither
fish nor fowl. . (Interview #U, February 27)

For the parent who opts for non-integration, French is a case of
cultural and academic enrichment rather than a necessity:

It is fine if she leams a reasonable amount of French as a
second language, (Interview #1, February 16) .

To be bilingual is a fantastic opportunity; nothing to do with
politics. I{ is a gift to any chlld. A well-educated anglo-
phone child is far better prepared to meet many kinds of situ-
ations than an American of the same class. (Interview #11,
April 12) . , - .

Other parents, though not choosing the integration route for
their children, may see highly developed bilingual skills as a resource
all the same: gn instrumental cholce. ad

They (the children) will eventually wark in Quebec if they feel
canfortable in both languages, which is our aim. And then they
can make a choice. If they are not fluent they will not feel
as comfortable about staying here. (Interview #7, March 6)

© T want them to have egqial abiﬁty and opportunify to work in

Quebec in whatever language their job happens to be. i)
(Interview #2, February 1)

b) Integration
The parents who opt for an in‘cegrafive education, on the other

I3
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hand, see French becoming the operatiyve language in the Province and
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4

the establishment of a new boundary. They wlll see French as a
resource to be developed in the, most éfficacious manner:
We had the option for immersion, but wanted her to have as much
French as possible. We saw the future here, and dldn't want

the children to have the same struggle with language we did.
(Interview #30, July 5)

This integration choice sets up a sub-set of choice points concerning
the child's abilities, and the costs to be paid:
1) Can the Child Cope? ‘

The interviews showed that the capabilities of the particular
¢hlld have a bea?:mg on the choice between intensive French language
training, and less intensive trainir)g. It seems to be the children who
can best handle the academc and social pressures of studying in
another language and cultural milieu who de €0. Parents who have )opted
for tqtally English education for their childn':-en*have in many cases
made the cholce because they were taking into account pereonal or,
academlc problems.

We didn't see him 1ea.ming French as easlly as his sister
(Interview #30, July 5)

We debated sending her to the French Catholic system but
decided against it. She 1s not outgoing and confident.
(Interview #24, June 19)

In terms of resource management and maximization, this suggests a
reversal of who bears the burden of bilingualism in the anglophone

cormmnity,l as contrasted ﬂm the experience of the francophone

L L s

IMis also seems to bear out the views of Breton (1975) who

suggests that the yleld on investment in language tralning 1s assymetric

between two groups because of the existence of a dominant language. In
using economic models to study language training returns on investment,
he suggests that there exists a premium accruing to members of a

" daminant 1anguage group. .

.
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comunity in the past ~In one which has been historically subordinate, .

it is the members who are least able or equipped to do so who—often
bear the bur-den whereas 1n the case of the anglophone group, we find

that 1t 1s those most able to accept the burden who take it on as a
. 4

resource.
ii)\ Can I Pa& the Price? \

In the cases where French schooling is chosen, some kind of"

output is usually required. A parent asks, "Can ;do it in spite of

the costs? Is it worth the costs?" " Factors such as the re;sidential

¥
segregation along language lines in Montreal; which had a resource base

in the olgd- boundary arra.ngement but which now operates against aceess

to Fr'ench schools and language\ opporbunities is a case in point. The l
output involves not only ‘the child's academic and social efforts in

the case of schooling, but the child's family who must expend ‘extra

- effort and ex'gense. Scholastically, this means encouragement such as'

coaching and sumer language programes. It may mean private school.

It means moral support, and ejxtra parental effort to meet teachers and

‘principals. It involves soclal costs of going to school outside of a
nei@ubourhbod’ and the establishment of new networks of friends ‘and.

activities » Parentag choice here is a ,judgemen,t", made on the basis of

-~ welghting thése costs against the benefits of '1anguagé training:

They're both go:lng to get French properly at a very early age.
"We felt we got our French too late and with too much diffi-
-culty ... never mind whether the child has to be bussed, or
whether he has to miss out on programmes after school. The
language 1s of prime importance, and the other things we same-
-how make {up ‘ourselves. (Interview #5, March 1) -

. lBra.zeau (1971) points out that this burden is to.the detriment
- of that commnity as a whole, as well as to individuals.

* 1
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'by the middle class nature of the French school he attends than by
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The management of resources to 6reate new ones means a balancing
of many factors such as cultural losses. A Jewlsh parent sald that she
and her husbalnd had had some apprekﬁnsioné* about sending their child to
a F‘rench Catholic school:

Not only the religious factor, but we were worried about her
‘ missing out on English grammar; and we felt an emotional
- loyalty to the English system. We lkmew they were losing
pupils and hated not to support them. However, we decided
the language  training cutweighed other considerations
(Interview #6, March 2)

English training may be weaker:

English classes do not begin in the French system until Grade 5.
We found that our daughter was being used as a coach for her”
classmates to learn the basics of the language, and we objected
to her not being given more stimulation in English reading and
vriting. (Interview #30, July'5)

The benefits of integration may odtwelgh the costs, however:

.I know I miss the cultural nuances, and I'm not soclalized into |
the“dominant culture. My son will be, however. (Interview.#14,

May 31)

‘Anot;her added:

\

I'll always be apart with my accent lais, which sets me out-
" slde. Iwant my child to be Inside. E]‘nte_rview #23, June 19)

£

She also mentioned that in her particular case she was more constrained

!

—
language. But; she decided to risk that cost as well:
r~
. I hope he wcn't pick up all those attitudes. (Interview #23,
June 19) . S

Access to Resources, Resource &

Management and Threat -

In the int;*oduction to the theslis, three theoretlcal questions
were raised, ohe of which was related to the individual's access to
resources ard his fedefirﬁtion of the boundary and perceptions of

|
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threat.
Two examples of the. decision-making process taken from the
interviews may assist in not only illus{frating our model further, but

in relating- it to individua_l perceptions and threat.

1. Access to Resources

An anglophone parent who intends to remain in Quebec who sees
a boundary shift, and has the chpice of Englieh or French schooling
might make a decision along the following lines:

a) The child will stay in the English camunity:

“

Our daughter will always have the altemative of going elsewhere,
but will try to have a career here. If there are no jobs for
English she will go to university elsewhem If there are
opportunities here, and she has a role here, we want her to be
allowed to play it. (Interview #6, March 2)

b) "Hedge the bet" regarding language capability in Frefich,
|
however: get French early, since test results show this works best.

'Iﬁis will mean sending her to a school out of the neighbourhood for

primary schooling:

|
She will move to English in Grade 7. It has always been our
intention that her secondary education be in English. We are
hoping that both children will go to university, and there is
more chance of them enrolling in an English institution
(Interview #30, July 5) - .

¢) Choice: French language primary schooling arf lish

secondary schooling.

2. Lack of Resources .
y A . \
“A second exanple could be a person who also percelves a bound- -

ary shift and who also‘has a cholce of language of schooling.
a) Prefers mtegr'ation he would choose integration,.but :Lives

in a neighbourhood where there is not a French public school.

L4
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" French school not available: although his child is

o

b)
academically capable of learning French, the parent cannot pay the costs
of bussing, nor of French priva'c’e school.® There 1s no French immersion
-in the English schools in his neié'i'lbou.r-,},;ood. o '
¢) _Cholce: English scl'fool: thus, the child éws to English
' school, with reservations about his future:
I have & fear o.f being pushed out the door I wouldn't like to
. leave; it's our hame. But I don't know about the future for
the boys (Interview #19, Jure 8) -

3. Perception of Threat

If we return briefly to Laézko‘s" analysis here, we can see
. ¢ ;

clearly that threat is no’c a question of a:ttitude, but a restriction

_concerning access to r‘es/o\/ai and the management of resources. The

opportmity to manage resources in terms of a chang:mg boundary , 1sJ
positively correlated with thr'eat.\ ’ ) - ;

i op
Innovation Choice and Structural Change
e g

Welhave tried to illustrate from examples - of school choice and
_ based on a judgement and a management of changing resources "The
, cumilation of these cholces, and the variety, is in turn a shaping of’
the new configuration or bounda.ry The decision process followed in
response to change, in turn gives that change its shape. !Ihis is /
related to a second theoretical question raised conceming 1ndividua.1

chotee and boundary r-edefinibion
Scme of, the effects of individual cholce of French schooling as

a resource by anglophones can 111ustrate

. ‘~./1'*'/\ . | . -
, T ‘ N = T o
Y'Y N .- r J

E}

language training that response t\o~d1ange between ethnic categories is i
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Many anglophones wanted bilingual education by 1970. For awhile
there was a terrific waveé to admit English to French kinder-
gartens. 'There were no ocbstacles to enrollmeht. Then it got

" too much. Théy had to split the classes in half and teach the
French kids separately. Otherwise, everyone was talidng English.
The French parents naturally became critical of the opern—door
policy to anglophones. (Interview #30, July 5) ~

Thé English educational institutions have also been affected,
though by departmes rather than fl.nflux.:L They in turn have attempted
to depl‘6(y~ thelr resources to meet the need for French language training
in the English é:otmmnity to attract that clientele back to the fold, as
it were. Special introductory Fre;lch classes for immigrants who must
have French schooling , and a new ihterest in theAconcerns of French
Protestant educatién have been evident in the delibe;"ations of the

o

Protestant School B&ard of Greater Montreal, for example. Taking this

iprovi'sion of French classes in the EngliJsh s&stem toj,its ultimate con~

- clusion, we could even speculate that eventually the PSBGM and others

A ) ‘ ' \
will have to go back to stressing religion as it was in the BNA.Act in-

order to-maintain the differences and -boundary that perpetuate the two
éystems. Or they may find that the pendulum may swing and that a déna'nd
for English classes that 1s ;{gtl- being met i the French system may give

£ 4

’

. Nanother lease on 1ifd., !
. \ , \ . \

]Iﬂa.m/ anglophone parents have opted for French schooling in both

private schools and the public systems. In the Baldwin—Cartie district |

(Fnglish and French Catholic, West Island), they have "lost" 1400
students from their sh sector “in the past two ydars.  According to
a recent survey to det e where these students had gone, it was found
that 87% of the students’ who had not enrolled.in the fall of 1978 in the
Baldwin-Cartier English system had switched to its French schools, 6..4%
had enrolled in a Protestant schoal, and 5.9% in private school. 75.6% -
of the students enrolled in French classes in this group of swltchers
vere legally admissible to English schools urider Bill 101. ' Also, see

Table 1 entitled, Evolutionides inscriptions dans les comissions , '

scolaires du territoire du consell de 1975-77, following. f':. L. .
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Implications of Resource Managerﬁent For Collective Mobilization
of the Anglophone Minority in the Education Sector

N .
No .overall protest or collective movement can be.said to have
been mobilized by existing jnétituti‘ons and interests in the éducation -

sector, as Caldwell or Breton might have predicted. We would suggest

. that what their perspectives fail to take into account is the process

of resource management here, which is the 1ink between the changing

boundary 'and ‘emer'ging conflict forms. As the resource base chang"eso new
interests come into evidence and are mobilized and institutionalized
over time. o .

Breton assumes that intergroup relations take place within &

single ter'r:ttorial system. ' The higher the degree of parallelism of

group organization within this single fremewofk, he says, the more
1ikely is concerted action and conflict. Group resop;:'ces will be put

D .
in the service of the group. .If we add the concept of a boundary here,
¢ I3

based on ;esources we can see that in answer to. a third theoretical
question raised, some pecople do not perceive the intergroup dimension as
relevant as others, and therefore do not respond in the same way.
Caldwell's (1976) perspective also underestimates the inter- |
mediate step of resources between structure and’ conflict He has
attr'ibuted the lack of concerted action within the anglophone community
“in Quebec as a "situation which the elites are able to navigate" when
he discusses the response to Bill 22 in education. He is in fa:ct
speaking about resource mandgement when he goes von, albeit rather -
bitterly:- . ' o | Ly

... one need not scratcf very far below the surfafe of the
educational establighment to find among the very pillars of
anglophone education in Quebec individuals who sénd their.

. childrem to French Catholic schools.
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As for the lack of concerted protest in the aanglophone community, he .

suggests that there are for its members only the alternatives of status

I

quo of departure:-

... the missing presence of the English-speaking leadership in
the .public reaction to Bill 22. The higher eclielons of the
anglophone leaglership -- newspaper editors, higher clergy,
personalities the financial and busihess world, unlversity
authorities, the judiciary, prominertt and professionals and
artists, etc -~ kept a low profile .... The reasoning 1s that
nothing is to be gained by publicly opposing Bill 22, for in
‘che short term this would only serve to provoke the French ‘
unity; as for the long temm, they can afford to sit ;lr/ out.
Should Quebec be sliccessful in its attempt to establish the
priority of the French language ... they are sufficiently
mobile to be able to leave; should Quebec fail ... then nothing
will have changed. (Caldwell 1976: 10-11) —

As an ana_lysis of the situation, or as a prediction, this conclusion is

singularly simplistic, leaving out as 1t does the range of individual

cholces and actions that aré\ taken in response to changes in en'inte‘r—

group relationship.  Caldwell: seems.to have falleh into the trap of
moving directly from structural inéquality—to—confiict without taking
into account the important intermediate consideration of resources and

resource management. His zero-sum View of the English-French changing

“relationship ignores not 'only the management of resources , but -other

dimensions along which people may make™ their decisions that have
nothing to do with ethnicity..

. .-
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CHAPTER VI N
- CONCLUSION
- o ]
. In this thesis‘wet have emplo‘yed the concepts of social category
and a boundary between categories to describe and abstract the social
orfganization of E}ngjz,sh—}'«‘rench relation; in Quebec. For the sccial
scigntist , concepts such as these are tools: . useful ,ﬂﬁarbitrary means
of describing and éynthesizing a certain reality or behaviour-. Thge
danger lies, ixowever, in relfying what we should remember are mental
constructs, thereby cbscuring soclal pro'cesses witl'; our abstractions.
1;Ie have suggested-thét individuals also categorizé and make
distinctions. This is not merely a linguistic phenomenon of .vocabulary,
‘—bui%ﬁas—a—seciﬂl—base—{-'}'mdgill , 1974). People make distj_nétions
between. ethnic categorieé, for examblg, and of the boundary between
t{nem based on perceptions about a societal division'of resources
between the ethnic groups.
* Anthrooologist Edmund Teach (1966) argues that general cate-

gbries*ref‘legt reality, but they do so at a price. This price is the *

—suppression of certain intermediate areas in order that basic dis-

-

eriminations be clear—cut and unamblguous. Usually this suppression of
' ‘the) finer points or distinctions does no damage or-is not incongruent

with a peréon's reality. So 16ng ad’ its approximation is close

-~

'.enough, the category holds. "T.hus, historically speaking, the ca}te-{‘

gories éiEnglish and French in Quebec were, close enough to pecple's

- B
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)

ket




hY

-~ - 68 -

experie:nce, including thelr views of a resqyrée div:;.sion, ‘that ;ucﬁ
dichotomization was unchallenged. People knew who was meant by .
"French-speaking" and "Englisk-speaking." These categorié"s), ‘of course,
sappressed or igpéred certain distinetions within each group in order
" to make the dicho{:drw as unambiguous as possible. But they were
buttressed by an in;stitutional framewark that encouraged individuals
to overlook internal variations. . |

The question that the thesis raises is what happens when people
percelve a change —- a slippage between the category and their experi-
ence? What happe'hs whén people no longer feel‘comfortaf)le with &
ascription, self-ascribed or made by others? What happens when an
as‘cr'g.ption ﬁo longer makes a clear distinctiaon? The changing mean:lhg .

of the term "Québecols" is a case in point here. What do we refer to

' Y
when we use'j:t? Premier. Levesque, for example, has been heard to

assign 1t several meariings, ranging all the way from a definition that
Qgi\'res "'Québecois " an historical reference tied to language, culture
and survival, through to meaning anyone who 1lives dn the Province of
.Quebec . ‘

The thesis is; essentially that.: (1) people's categorie.s‘can. '
and do change; (2) that boundary pojnt',‘s\cr;eated by orne set of cate-

. ~, . .
gorical distinctions also change; and (3) the reaction to this may be .

) - a

the creation of new categories.
Categories and boundaries that are no longer perceived as

satisfactory dichotomles describing a social reality will be modified

! §
or abandone‘d. As Interviews wilth parents indicated, those who are

affected by a changing boundary have some doubts about the old
. {

[P S _—y e - o —



- 69 -. . )

categorlization belng any longer a resource. New behaviours ar Innova-
tions have been adopted based on alternative 1mages of the boundary

and institutional reinf‘omements such as French schooling .in the
® \

English system have been developed

People s choices have pre—dated soctetal recognition of new .

a

categories or category change in other domains as well. Individual

choices have redefined the categorical dichotomies ¢f male/female,
old/young, heterosexual/homosexual, to name three areas where this is

»
particularly clear. It is not that \the boundary disappears in these

cases, as Barth notes, but that individual cholce has shifted it,
modifying' the categories with the Introduction of new definitlions.
The contributien of this thesis has been jgrshow this process
of categorical redefinition in action, at the individual level, by
examining some of the choices that pre-date change, in a restricted,.
érbitr-ary sample of anglophone parents in Montreal. 'Wen have built a
specﬁIative model of that individual choice, terming it resource

manage,ment. The flow chart or mapping of individual resource manage—

fent decisions in Chapter V indicetes what we would suggest is the

emergence of .some kind of new category. The individuals who have

weighed thelr alternatives, and chosen French schdol;Lng, may be pre-

:dating a new category which may be something like "French-speaking

angiOphone M .

This ldea of the changing category directly contradicts -
Caldwell who, though he realizes the anglophone c&rmunity is changing,
is nonetheless beund by analytical .categories of his own which no

longer reflect people's - categories and the process of individual

-




-70 = . . . §

v

~redefinition. He is lmposing categories on the situation, rather than

seeking categorles from it .‘l Just as the individual may become dis{—

5 .
ﬁsa’cisfied with a categorization when it no longer satisfactorily repre-

" sents his image of.a situation, so must the soclal scientist be pre-

pared to recognlze both slippages, and the f‘orﬁation of new categories.

The question that the thesis 1e§§is to 1is: can 1ndividual
behavioural change or innovation become broader category changes, and
if so, how? There are two aspects to an exploration of.'this question,
first, establishing the,extent of individual decisions and choice
patterns, and second, looking at their potential for mobilization

1. We must first estabhsh how general are the choice patterns

that have been identifi\ed in the model. Hcv( many . people have followed
the several paths suggested? The small, accldental sample of the

.thesis would have to be made more representative in this gase in order

to determine whether what is pbsite’d as an emerging new category 1is

statistically. interesting, or is an isolated phenomencn. The findings

in the Baldwin-Cartier situation, already mentioned above, would
ﬂ‘idicate that the choice of French schooling 1s not so rare as all
X .

]

that' -
2. Even though a certain pattern of «cholce may be found to be a

general phenomenon, it will remain no more than an aggregation of

' individual preferences unless the tent‘lency.is mobilized. -Urmobilized

t

%

]'Bill 101 seems to have been devised in the static perspective
of the old English/French categorical distinetion. . It moves resources
but ignores the aspect of categorical change signalled by' the process
of resource.management and mobilization.
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choice 1s only latent category change. Mobilization 1s the process
that takes choice beyond t};e peisbnal resource characteristics of
individuals, such as education and occupation, to the level of forming
new Institutions. It Introduces contextual variables, theref"ore, such
as sooial and occupational networks, t_ﬁe composition gf residential .
setting, political involvement in terms of type and ‘intensity. By
bringing these contextual factors into play, we are able to see the
outlets and av‘emies“ for mobilizing t.he\choi‘ces to create new general
catégories. - . ) 5 )
The theoretical framework that has beelfl developed in this
thesis has been based on the Iohang'ing reia.tions between ethnic cate-

gories. It is hoped, however, I‘irst that the framework that -

utilizes the concepts of resources —_ their mnagement and

mobilization — 1s one that will be applicable in other danains of
types of socia.l organization where a boundary exists. Secondly, in
exploring the process of changing categories as a process of -
redefinition 'of resources by individual choioe and mobilizetio of _
those cholces, some 'of the questions that are left unanswered in

other perspectives may be satisfied.

1
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INTERYIEW OUTLINE )
s ) Name ‘|
! Address
) ’ ‘ Telephone
v © Time
s 7 . Date ' L
1. Age(s) 2. Birthplace(s)
3. Religion | 4. How long in Quebec
5. Occupation(s) 6. Home owner -
7. Language spoken at hame 8. Language spoken at work:
9. Age(s) of children  10. Sex "/11. Birthplace . °
h 12. . Language spoken at hame by children.
- 13.  Language spoken at school . T At play
'15. How many of your children go to French school" English?'
\ -, Since what date? -
16. If some’ go to English and some to French why"
‘ 17. ‘ How 1s your French" X .
. i ) ’ .
Choice of School \ g
19. How did you choose ‘the school(s) your children attend"
20. Were both parents agreed on this?" - 2. If not, on what basls
; ~ , ( did you disagree?
e 22. " What are your expectations for your children's schooling?
DA *23. What do you think is the most :meortam thing a school can teach a
: { ) child" .
2., How does learning French fit in with your expectations for

schopling? \ /

[

i
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e
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e
.

I
' - 80 - ' . . /
The School Setting \ s
25. How, much do you expect to participate in your child's school? i A

.26. Do you visit the school very often? °

27. How often do you talk to your child's ;;:eachens‘? On what basis?

28. How often do you talk to the principal? On what basis? - .
29. Do you part;icipa:ce in parents' actlvities? Which ones?

30. Who are your child's friends at school? What about after school:?

31. What 8 your relationship with thén? " R « ' L |

Education Goals — Iong-’I'enn

32. How far do you want your children to go 1n school"

33. Do you think they will go to school in Quebec _throughout their

education'? In French or in English? s . »
34. Do you think they will eventually work in Quebec?
N
"\ :
— / ' \
! R . 4
\ ' N 3 ‘ ¢ LY
1 4 : ’ o
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/ ' o L T
) n ) !
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