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- S . EDY'I‘HE WOOD,
' "

AN EVAﬂUATIbN OF APEXz AN ELECTIVE ENGLISH CURRICULUM

‘The aim of‘thisdthesis is'to ekamihe the concepts
underlylng APEX w1th a v1ew to developlng a basis for' -~
1nformed cholce. ant1c1patlon of ﬂifficulties in the appll-

. catibn of these conoepts wlthxn the practloal sphere of )
I APEX and to }a} the groundwork fob 1nst1tut1hg improvements
) "fh the’ new: currlculum. My examlnatlon 1s organlzed around
three headlngsx educa%ional ob;ectLVes. language and
“educatlonai concepts. and treatment ofisubaect matter.
' The prlnciples of clarlty. speclfICLty and coherence
guided my examlnatidn of the educatlonai obJectlves. The
‘ educational obJectlves tend to function more as a slogan
e S system than as a ba91s for guldlng educstlonal dec1slons.
?f:' Lo o Although APEX' sta%es that its, courses meet: the
, - ."needs" and "1nterests” of its students my examlnatlon
shows that APEX falls short of this goal Clarlfylng how

these concepts are to be v1ewed\and t eated w111 asslst

+
+

APEX fﬁ,realizlng its aim, "; o

'”‘;* .Treating the subject matter of lish ag "an adveg;)
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) INTRODUCTION
. Emerging on the'educa‘ional scene in the late sixties

were a variety 6_f elective English curricula,’ each profess-
.,ing to individualize the Enflish currilculum for each student

by introducing the idea of selection into the design of the

o

curriculum, . . . ¥

Elective English programs . .'. provide an organization
which promotes this trend toward individualizing and -
personalizing the English curriculum. They proliferate
‘alternatives for involvement by providing an orderly
process for choice and for personal expression which
.lead to deeper commitment and enjoyment than ve have
ever seen in the traditional English classes.

Student interest is built into the muiti;ile elective c_:urricu-
lum  through student participation in strﬁct'uring theix; own
English education. Underlﬁng this trend toward individuali-
zation seems to be the pdpﬁlar aséumption put forth by men,
such as John Holt, Herbert Kohl, Jonathan Kozol and Paul Good-

man that children learn best when they select what they want

tion has seemingly fzrovided them with their solution not oniy

for individualization but also for genuine accomplishment.

. ’ - , lAnn M. Jaekle, "Spontaneity with a Purpose: Elect-
- ive English Programs," English Journal 61 (April 1972):531.

.- 2Alvert R. Kitzhabe'r, "A Rage £or Disorder," English
Journal 61 (September 1972):1209.; 3 '

; - 1
- v
. . ; -

%o J.earn‘.2 For educators ‘such as these, the element 'of selec-
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- The concern with taiiéfing-the éurriculum to %he st%-

.dent and his needs has changed the function of the English

curriculum. The pendulum has swung from English for cul-

L4 ‘ . * . r b .
tural heritage to English for social relevance and self-

v

f . L - . .
actualization.l1 Humanitieés courses focus on problems and *

issues that are of.interest and concern to the student.
- 0 . -,

Language is often treated as a system of meaning with social '

consequences. What educators seem to be gonfronted with is

the usage of English as a way of assiéting the individual in

3

coping with thg'befsonal and social problems he faces in his

development. To sone dégree these new elective curricula
tend to reflect the educational trend identified by Willis H.
Harman at the Second National Conference for Innovative Edu-

cators in 1967: the focal pbint of the curriculum no longer

~reside§ in strengthening and broadening cognitive outcomes

!

A ——— o 7 = koot e =

" (November 1974):20.

but influences values, beliefs and attitudes.?

. The seeds of this treﬁd'were vigibly present in” the
definition of English which emgrged”ht the Anglo-American
Conference on the teaching 6f English held in 1966 at Dart-
mouth. Engiish is described as: |

The meeting point of experience, language and society.

It implies "a developmental pattern whose origin and
momentum come from outside the school situation, and

'lRoy Bentley, "Where We Are Now," English Journal 63

2willis H. Harman, "The Issues Behind the Issues,"
paper presented at The Second Natiohal Conference for
Innovative Educators, San Diego, California, December 1967,
pp. 9-10.

~
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Although the part1c1pants ‘of Dartmouth were careful to de-

which is 1nt1mately bound up w1th the individual's
whole 1ntellectua1,'emotlonal. social and Splrltual
. growth. "l . e

scribe 1nd1v1dual development in terms of "1ntellectual, /

emotional, social and splrltual growth," the inclusion of

these three latter terms undoubtedly has influenced the

treatment of English within the secondary school curriculum. ¢

¥

The "new" English emerging from Daritmouth sought.to bridge

the gap between the student and the’subject matter of"Eng—

lish by shifting the emphasis from a subject-oriented cur- .

riculum to a‘"student—centered, personal ahd gffective-type"z

. v - /
learning. '

While there are definite advantages ‘to be gained from
the new elactive curricula, there are cesﬁein curricular

implications which must be considered. The emphasis on

‘"ﬁersdnal growth" has lead the way for a barrage of phrases‘

'such ag "freedom of choice," "student-cehtered education”

and "self knowledge" to chareeterize thevﬁnew" English.
Under this canopy. a myriad of courses, theories and meth-
odologies have found thexr -way into the English currlculum.
therature and communication courses structured around the-
-p

ories from sociology, anthropology and psychology are present.

iinguistic theorieg compete for their blace in a curriculum

\
\

-

lronn- ‘Dixom, Growth Through English; A Report Baged’

- on the Dartmouth Seminar l966‘TReading. England: National
Association for the. Teaching of English. 1967), p. 85.

Thomas D. Klein, "Personal Growth in the Classroom:
. Dartmouth, Dixon, and Humanistic Psychology,” English Jour-

- nal 59 (February 1970).21&1.

N
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in‘which the stress ie~on "the capacity to use words to deal
with inner and outer experlence."l Robert T. LaConte p01nts
out: "No one seems Sure any longer whet Engllsh is all

about."2 Broadenlng the scope of English has also extended

the outcomes for which English must become accountable.

Unless there&is clearer concept'of:what English is and, what

it can do, educators must accept that the courses which stu-

dents select may only contribute in a. very fortuitous manner

i in achieving the objectiveé’of the curriculum.

.

Aim of the Thesis .

The popular acceptance of these elective curricula has
frequently caused these curricula to be implemented without
. . LY
adequate attention being given to the tasks of deliberafion-

or evaluation. The éim of ‘this theeis is.to examine the con-

- cepts underlylng the electlve English curriculum with a view

to developlng a basis for 1nf6rmed cholce, antlclpatlon of N
dlfflcultles in the appllcatlon of these concepts within the
practlcal sphere of the curriculum. and to lay: the groundwork
for instituting improvéments in the new currlculum. In par-
ticular, I will elu01date,:exempllfy and examine some
problems directly ‘related to APEX, an elective English cur-
riculum developed in the 1a%e gixties which has become the
prototype of many other electlve English curricula. \

\1D1xon. Growth Through ggglis . p. 96. ‘ (f[
5
2Ronald T, LaConte, "Electlves. Objectives and
- Distorted Perspectives. N.A.S.S.P. Bulletin 58 (September

1974y s10k, =

{
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- Formulation of, Approach to Evaluation
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+
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In the formqlation:of my approach fof%the evaluation

&

ity

of these elective curricula, I must be concerned with‘the

.

e "'!é‘

o
P

T4
N

‘breadth of my examlnatlon. An examlnatlon focusing on the Y

i P

pom 2

relationship of the educatlonal obgectlves to the other pafts'
of the programme or an examination concentratlng on the theo-
reticel concepts underlying‘}he curriculum is inadequate

1w [

\
because the breadth of the assessment is confined to the- \

parameters'egtablishedﬁhiedhe form of the evaluatlon. Any

* 4
decisions which are reac are subject to these parameters. .

A

S5 71 eGP OL SP

ea ) O e

Evaluation of a curriculum bnly in terms of its stated objec-
tlves gives tacit acceptance Eg)the pg;nciples underlylng the .
curriculum. I am concerned with a crltlcal evaluation of the
curriculum uhder conSLderatlon. To accomplish this it is -
ﬁecéssary to look beyond the parametgrs'of the théoryvat }
. hand. It is imboctant'tc\ahticipate?difficu%;ies'of impie:

mentation, inconsistencies in emerging interpretations of &

3concepts and practitioner particibation. .What is ipvohyed

.

‘in such an evaluation is specified in.the next eeptionl o

')

-

. Methodology.of Evaluation - .-
My examination of APEX is organized around three head-
ings’ . educational‘objectives. language and concepts.'and e j;

t atment of subject matter. Each of the three critical

fJ
.

categogles 18 highly ‘desirable- because of ‘the nature of the :
examlnatlon it provides. The category of "educational objec— -

tives” provides for the appllcation of the question posed_by
L] . 0 "~ .

*
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Ralph Tyller: "What/educational purposes should the school y
aeek to obtaln'P"l The category of "1anguage'§nd educational ' :

- concepw allows fon an exsunnatlon of the v&tten precepts

which characterlze the curriculum. The-third category - .
' . ' M

- "treatment of subject matter" permits an'inﬁestigation of

how the' role of the subject matter is influeggsd by the the-

ory or theories of learning around which the curriculum has LY
“ R . e

beeg structured. As I explicate some of the features of

Te Bt b f ALIE A g A e ok 4

these c&tegorles, I will note in the text and/or in footnotes

DR g

the literature which supports and constitutgs these differen

categorical perspectives ag part of the field of educational

»
T e DS e

theory., .

<, Educational obJectlves - \m\\\\u f
. | Educatlonal obaectives are guides th\what the ¢ rrlc- -f

ulum aims to achleve. and as such they should function asg -

the crlterla by which’ content is selected. act1v1t1es prganm
Q

1zed'and evaluation procedurgs established. Individuals

der1v1ng obaectlves .for elective curricula are to sqme degree‘

elan ~, ‘evaluators of that particular programme becaug; the objec-

‘ tlves which are developed "are likely to be strongly related ‘q;
to ‘the developers concept of their subject material and ‘ |

:A’Qb‘ ‘thelr pedagogical theory. w2 The con31deration of educational

-
‘. .

lRalph W. Tyler, Basic Principles of Curriculum and ;
Instructlon (Chicago: University of Chicago Press, 19E9$.p. l..

2Garlie A. Forehand, "Evaluation, De0181on-Making and’ 2

Accountabllity." in Accountability and- the Teachiﬁg Eng-/
: lish, ed.. by Henry B. Maloney {(Urbana, Illinois: National
o Council of Teachers of Engllsh. 1972), p. 29. _

oy & 3 . . Q N 4]
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objectldﬁs within the framework of the. elective curriculum

A

becomeg a two-part task. In the. category of educati¥onal
objectives, APEX will be examined pertinent to the guide:
“~lines establlshed by Tyler, Taba and Scheffler. -

In the first part of the task, the value of the guid-
ing objectives beyond the paramei/pﬂ establlshed by a par—.
ticular programme mu t be determlned Tyler notes: "If we
are to study any ed catlonal program systematically and
intelligently we must first be sure as to the educational
objeotives aimed at."L‘ The guidiné objectives must be able
to communicate ‘the main emphases within the curriculum as

well as indicating some sénse of priority or some sense of

imﬁortahce among the objectives themselves. We must consider

to what degree these objectlves take into con81deratlon the
best interest'pf all groups of students and all sectlons of
soc1ety We mist examine what 1mpact these obaectiygs&w1ll
have on teache;s.fschools and educational systems. We must

questlon ‘how attalnable and how realistic these objectlves

are. Scheffler points ‘out that the justification of any cur-

ricular decisioh implies:going beyond the guidelines found

. 4 , . .
in a particular programme because "justification in relation

to ﬁ\get of ‘ruleg is useless unless_ the latter are justified
themselves. "2 ‘ ﬁ\\ Ce '

~

El . ' . ) . -
lTyler, Basic Principles of Curriculum and Instruc-’
tion' po 3’(A

, 2Israel Scheffler. Reason and Teachi (Indianapolis: L
Bobbs-Merrill Company. Inc.. 1973), p. IZT
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In the second part of the task I am concerned with
thé’%pecificity and interrelation;?i;ﬁhe objectives within
the curriculum under study. All the objectives should be

capable of acting as part of a developmental éequence if

' a sense of continuity is, to be established throughout the

various levels of the curriculum.t This implies that "the

4

| clarity and specificity which should be found in the guiding

objectives must also be reflected in all the otHer opera-
tional objectives. General statements of objectives at the

guiding level may give some sense of educational policy but

~they do little in terms of providing criteria for content

selection or evaluation procedures. Guiding objectives must‘
be stated "analytically and specifically enough2 so that
prec&se‘outcomes are "clearly peréeptible"3 and "the qual-
ities expected of them‘aré fﬁ&ly understood."l+ 'Clearly
establishing and describing what the guiding ‘objectives
entail assists in formulating objectives on successive leve;s
which will directly contribute to a cumulative plaﬁ for the'
attainment of the guiding educétionél objectives.

By develofing a sense,of,cohefence betweeﬁ the over-

“y

all objectives and the operational objectlves it becomes

] much eagsier to discern the consistency between the gcope and“

empha81s of the gulding objectives and the range of course

lHilda Taba, Curriculum Development: Theory and Prac-
tice (New York: Harcourt Brace & WOrld, Inc., 1962) D. 201.

" 27pid. . 3rvid. o Y1bid.

!




.offerinég. "Since the student selects courses whiéh best
meet his particular requiremgnté, fhe’scope of the course
offerings should reflect thé{sc:pe of th? ggiding objectives.
Although this may not prevent unwise course éelectiopﬁon the
part of the student; it ‘does draw attention to the prfnciple
that if‘a sense of curricular balance is to be maintained
there has to be sqme‘sense of proportion between the course
offerings.and the emphases within the guiding objectives.

To some degree it may be hypothesized that thefemerging
statements 6f objectives both at the guiding level and the
operational level are influenced by the nature of language

which hés been employed in describing the educational con-

cepts upon which the theoretical framework of the curriculum

L3
’

is _developed.

Language and educational concepts

Language employed in educational discourse usually - v

functions at three levels: ' it has to be dyrmamic enough to

attract followers; it has to be general and flexible enough \ 5

to ‘provide for growth and development; and it has to be
) ‘

gpecific enough to'indicate a\sense of direction and guidance

to the practitioners~-students, teachers ard a@ministrators.l

APEX will be examined relat;fe to the different specified
- . ) M t - ’ * . \
‘functions which educational discourse serves. o

—

. . lsee B. Paul Komisar and James E. McClellan, "The
"Logic of Slogans," in language and Concepts_in Education,
ed. by B. Othanel.Smith and Eosert H. Ennis (Chicago: Rand
McNally .& Company, 1961), pp. 195-215, and Israel Scheffler,'

The. Language of Education fSpringfield: Charles C. Thomas,

1968), p. 9: - ‘

Ry
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Each ie§e1 of language is appropriate for different
uses within the context of the deéelopment of educational
concepts - For enamplé highly emotive language is often’
used to market and describe the guldlng concepts. Aithough
this type of language does little to clarlfy the issues
which are put forth, it does serve as a rallying point to
build upﬂa certaln degree of acceptance. The proper usage
of a currlculum is more readily assured when 1t is capable
of gerierating popular support among its potentlal users.
However this dynamlc language would be very unsuitable for
the purpose of guldlng practice w1th1n thepractical domain.
A failure to differentiate 1n’whlch capacity the language is
function@ng poses certain problems in cleariy identifying, |
assessing and implemenping educational concepts around wnich
the curriculum has been built. A basgic task of analysis
seems to be the dlsentangllngl of dlfferent usages . of.lan-
guage within the educatlonal discourse and the con81deratlon
of appropriate criteria relevant to each.

Language employed as "rallying symbols" has greater

: flexibiiity'in the way its terms of reference are handled

. } . .
than language which is employed in guiding educational prac-
- tice.,J This type of language may rely upon popular termi-

nology ln which a single word such as "needs." a phrase such

as “the whole thld" or a statement "courses are phaaed not

L e . : «

-

‘ ‘iIsrael Scheffler. The La‘ :age of Education‘(Spring-
field, Illinois: Charles C. Thomas 19335.'p. 9. L

21bid., p. 9.  Jrvid.. p. 36.

é
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.p. 207.

students™ is used to sum up the educational concept which

is being promoted. " Unless the language applioation is
restricted to a pa;flcular set of proposals, the very rich-
ness of the vaste interpretations to whlch a word, phrase,
or statement is subjected é;n ultlmately lead to agreement
in word though not necessarily in-fhought or intentr, Many
of. the problems arising from the ‘ubage of'this‘type of
inherently ambiguous language can be minimized by determin-
ing if that par?icular rallying symbol isvfoncfioniqg'inde—
pendently or .as part of a rallying system. The validity of
aoparticular emphasis can no 1ongef be claimod by reference
toﬂseloctive symbols buf must be established within the con-
text of the whole rallying system. |

Properly used, the slogan system can become a v1tal

part of the curriculum. Komisar and McClellan comment:

What appear at first blush to be mere metaphysical: . v

_impedimenta actually function as quite useful bag-
gage. A fully developed.slogan gystem must neces-
sarily cover a lot of ground; the metaphysical
slogans, those of greatest generallty, make 1t
possible to take this journey in comfort.
On the other hand, when the practitloners and developers
fail to develop language to function beyond the rallying
stage, the slogan system may be permltped to function as the’
theoretical-framework upon which curricular decisions are to
be based. ' )
- Language which is employed in guiding educational prac-

tice cannot afford to be open to the vaste interpretations

 lgomisar and McClellan, "The Logic of Slogans,”

e il
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) do%%t as to what,ié intended. Scheffler comments:

< ¥ 12
which sometimes accompany rallying language. The terms of

reference must be clearly delineated so that there is no

/ The. practical force of educational argument suggests ,

/ ., » . that educational ideas serve not only "descrip-
tive" functions but also "policy" functions, so that
widespread use’ of such terms as "needs" both in
educational research and in debates over goals is_as
likely to facilitate confusion as simplification.

/

+

Tyéatmeqt of subject matter

’ Broadening the scope of the English curriculum and
changing its structure has meant thét English and English
»instruction has taken on a more diQense characfer. When
this occurs it is importént ‘to be concerned with wh&;xhese
changes have been brought about and how they affect the
treatment of the subjeéf matter. Within this context, the
treatment of the subject matter in APEX will be examined.
“ Developing the curriculum primarily around one
theory ,of learning presents tWO\ﬁroblema%;'ihadeqﬁate

2

gcope and partiality of view. Usually the weakness or

1¥he inadequacy of such a-theory‘resides in ﬁhat it omits,

R*rather tﬂan in its assertions. It provides no solution
for these exceptions because in most inetances they fall
outside of* its theoretical scope; however, it is features

such as these that men such as Harold Benjamin3 and

]-Scheffler. The Language of Education, p. 9

2Joseph J. Schwab. "The Practical: A Language for
Curriculum,” School Review 78 (November 1969):8-11.

3Harold Benjamln. The Cultlvatlon of Idlosxgcrasx
(Cambridge: Harvard University Press, 1949), pp. 3 =37
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Elliot W. Eisne

providing such opportunltles but encouraging students

them out and to attend to/ the development of
these particular talents and aptltudes that differ-
entiate one man from another.

Secondly, reliance upon oné théury of learning also implies

acce tlng its partlcular p01nt of view. Structurinﬁlthe

cu rlculum around a partlcular theory usually implies that

he theory's particular empha51s is reflected throughout
all the elements of the programme.3“fWhen this particular

bias has been introduced into. the curriculum I must be

/

concerned W1th what has been omltted or played down to
~N

" make this theory workable. o

The achlevemept of balance within the curriculum

should not have %o fest .upon the either- -or position which

- implies "thig. theory or that theory" but should be one of

»

synthesis. It may be necessary to rely upon one or more,
7(

v

”particular theorles to entlce the student to enter into

'what Whltehead would call the state of Romance--the stage

/ :
at which the learner is fascinated by all the half- hldden '

‘pOBSIbllltleB which the subject matter presents and uae

/

3

//'lElllOt W. Eisner, Confronti Currlculum Reform
(Bodton: Little Brown and Company, 1571 » P. 167.

\

A

/' 2
A Ibid., p. 167

/
/
/

3Schwab. "The Practical," p. 13.
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others to help the student move beyond thls stage 1nto the

stages of Pre01810n and Generallzatlon 1

“~

. . \
i}

Parameters of evaluetion - L . \
. K . \\

This evaluation will primarily focus on the predom-

inant aspects of *APEX, the elective curriculum under consid-

eration, For my examination- of APEX, PROJECT APEX: Appro--

priate Placement for Excellence 1n gggllsh the third revised
edition published in 1968 by the Trenton Public Schools, will

represent the APEX curriculum. An.emplrlcal test of the

currlculpm has not been carried out; instead the strengths

and weaknesses of APEthave been discerned by the applica-

tion of the‘three.eritieal,eetegories desqribedbin Method-
ology of Evaluation to fheﬂWritten décument which repreeents |
A%ﬁx These categories are to be Qiewed primarily as deviees
of convenlence through .which an examlnatlon of APEX may pro-
ceed. An 1nterpenetratlon of categories 1s necessary since

the areas under consideration may fall within the scope of

: s .o,
two or more categories., !
escription of APEX

APEX, the electlve English curriculum, developed by

~ PROJECT APEX, represents the new type of English programme

emerging during the late sixties. In 1967, APEX was for-

-

mally introduced in Trenton High School, Trenton. Michigan. .

lAlfred North Whitehead, "The Rhy'thg of Education,
d

* in Selected Readingg on the Philosophy of Education, 3rd ed. .
- Edited 5y630e PErE (New York: EEcmiElan Company, 1958), - S
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courses in thg‘spriné of 1967,

"Seminars in New

= 13
Its' formal implementation Wa; precedea by pwo years of k
independent research, a T};le III graqt from the United
States Office of Rducation and a piloflprogramme of five °

. . ! .
Thirty-three courses including Basic Reading Skills,
‘Dlmen81ons, Composition I Nobel Prize
Authors, Publlc Speaklng. Journalism, Fllmmaklng. Art of the
Motion Picture and Creatlve ertlng are offered to the stu- i

dents 1 fthe basic skllls of readlng, wrltlng. speaking, 4

\

llstenlng and thinking are all 1ntrin31cally combined in each

course so that no matter what course the’student gelects he
will always‘come into contact with these essential skills of
English. - | ’

APEX courses are structured around three concepts:
nongrading, phasing, and electing. The graded structure has
been replaced with a structure which permits any studeﬁt
access to any course of his choice. Coursés are classified

]

according to the level at which each student should be able

._ to manage the basic skills of English. Course levels range

from ohg to five with the level of difficulty increasing ~
respe;tively The following definitions descrlbe what is
to be expected in- courses designated as phase one, phase
three'and phasge five

| Phase one: courses are designed for students who

., find reading, writirg, speaking and thinking quite
, difficult and have serious problems w1th basic skills.

L)

1

B ) . (
A complete course ligting is included in appendix "A."
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N
Phase, three courses are partlcularly for those
who haVe an average command of the basic language
.skills a: 1d like to advance beyond these basic
skills but do so at a moderate rather than accel-

erated pace

Phase five: courses offer a challehge to students
who hav$ excellent control of basic skills and who.ari
looking 'for stimulating academic learning experience.

To p%ovide each student with some idea of what he can

expect from each caurse, each student receives or has access

to a course guide containing abstracts of the courses to be

offered. The following abstract contains finformation which

would be representative of what is contained in the majority

L 3
of student course descriptions.

English 333 Modern therature
( Phase 3)

/

Course Description

does man face the problems  of survival in today's

WO, 1d? In Modern Literature, you read about the con-
séquences of war (past, present and future) about
gocial isolation an racial'prejudice. Modern Litera-
ture will meke you more aware of man‘'s conflict with
Himself and others in the 20th century. Besides giv-
ing you a deeper insight into yourself and your fel-
‘low human beings, this course will help you acquire
a Toungation for understanding literature of all
kinds. ‘

ng%ers have often tried. to answer the questlonx How

This ¢ourse is iimited to students who feel that they meet ™

the bhase three requirement in contrast to a course guch as
Engiish 151 -~ Seminar in New Dimensions which is directed

toward students who ane working at ali different phases.

4

lorenton (Michigan) Public Schoolks, PROJECT APEX;: -

Appropriate Placement for Excellence in 1ish, 3d ed.. rev.
(grengon, Michigan: Trenton Public §cHoo%s. T-EB) p. 6.

3 2PROJECT APEX, p. 89.
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‘own ‘problems.

viewed as "an adventure in personal growth."

17
The emphagis in Modern Literature on the gocial .
proble;s'facing twenfieth century man is represengkiive of
the over-all treatment of the subJect matter in the APEX
currlculhm/ By studying llterature related to thls thene,

the student will hopefully gain more understandlng of his

i

Identification of problems to be

elucidated, exemplified and examined
in the APEX curriculum

24 mn o

APEX reflects the™ ﬁ@w d1Ver81ty in scope whlch has

come to characterlze the neW/electlve curricula, English is

1 APEX states

‘that the goal of English 8 seen "as a means to assist each

student in his search for'identit§."2 Using "an advenéure
in personal growth" as the form of entry or "substantive
structure"3 'ipto.the subject matter requires ooﬁsideration
fromktwo'asoec;sz ' v
1. How is the substantive structure of"the‘rhetoric
,n%alized in practice? :

2. Does the eubstantiue structure reflect the n
richness and complexity of the subject matter?

Student needs and 1nterests appear to be employed

in the APEX curriculum as a starting point to develop an

. epistemology which tallors all aspects of the curplculum to .

11b1a., p. 3. Ibld., pp. 3-4..

3Joseph J. .Schwab, “Structure of the DlSClpllneSx

: Meaniﬂg and Significanceg," .in #he Structure of Knowledge
- and the Curriculum, ed. by G. W. Ford an . Pugno (Chicago: .

cNally and Company, 1964), p. 13.

,u <

Ibid., p. 28.
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%hi§ particular descfiptive view of behaviqr.; The Qeakness
of such an approach does not reside in the fact the turricu-
lum developers started with the rieeds and interests of the

student but resides more“in the incompleteness of the treat-

ment of needs and interests, Very lit¥le distinction can be

determined between 'the concepts of needs and interests as

they are permitted\to function within the APEX programme.

'APEX is attempting to bridg\the traditional dichotomy

N - .
of .self-development versus transmissibn of knowle@ge. and

theoretically this is highly desirable. In my examination
of APEX's objectives I will consider. the ideologies which
appear to unéerlie APEX's aims and‘c;nsider how thése ideot-
ogies may have influenced the statement of APEX's objectives.
It may be found that a clearer statement of ggals may be ®
necessary if APEX is to achieve its over-all purpose: "to
assist each student . . . in his bgcominé a prdfic%ent and

S

sensitive human being. "2~

Récapitulation . .

|

thesis is to study the concepts underlying  the elective curki

riculum with a view to developing a bgéis for informed

»

choice, anticipation of "difficulties in the’applicationigf“

these concepts within the practical sphere of the curriculum

: lJoseph'J Schwab, "On the Corru tlon of Educatlon by
Psychology," Ethics 68 (October, 1957):42.

) PROJECT APEX, p. 4.

Ag I have prev1ously stated, the main purpose of this .

. et
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and to lay the groundwork for ihstituti@g improvements in
the new .curriculum. In particular, I .will elucidate, exem-
plif& and examine some‘problems-directly\related to APEX,

an elective English curriculum_develoged?in the late sixties
which has become the pr?totypé of many dthér'eléctive Eng-
lish éurriéula. This thesis ;ill consider APEX in terms of
the following areas: educational .objectives, language and

educational concepts, ahd treatment of subject matter.

. <F
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CHAPTER II

EDUCATIONAL OBJECTHVES

a
L3

The assessment of the educational objectives of the

’

APEX currlculum is a “two- -part task. Initially I am.concerned

with asse581ng the capacity of the over-all obJectlves to

prov1de guidancd. These pbjectives become the means by which
a sense of. clarity, specxflclty and 1nternal coherence 1is

,1ntroduced and established throughout the curriculum. " Tyler

J

They should have been defined-clearly so-as to provide
a concrete gulde in.the selection and planning0f the
- learning experlences. "If they have not yet been clearly
. 4 deflned, it is absolutely essentlal that they be defined
. in order to make an evaluation since unless there is ‘
some clear conception of the sort of behavior implied
by the -objectives, one has no way of telllng what kind
; ‘of behavior to look for in the students in order to see -
to what degree these objectives are being realized.
This means.that the process of evaluation may force per-
. sons who” hd&e not previously clarified their obJectlves
) - to a furthe process of clarification. Definition of
, - objectives, then, is an 1mportant gtep in evaluation.l .

points outy

New curricula as APEX in thelr‘formulg¢1ve stages do not

- have access to the eame type .of élaq}fication“system whIch
aspompanies.traditional programmes of study. Thege new lec-
tive curricula mus? rely primarily ﬁpon the written precepts

which chafactep{ze and give guidance to their programmes

>

lTyler, Basic Pr1n01ples of Curn;culum and Instruc-
tion, p. 111. D .

20
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*

to communicate their intemtion to potential practitioners.
Dewey comments:

The traditional school could get along wi thout any
consistently developed phi osophy of education.
About all it required in that line was a set of
abstract words like culture, discipline, our great
cultural heritage, etc., actual-guidance being
derived not from_ them but from custom and estab-

lished routines.t b,

It is, therefore, imperative that elective curricula‘
éuch as APEX which strive to introduce the affective aspect
of development 1nto the Engllsh programme articulate their’
statements of obJectlves in such a manner that their inten-
tions are-clearly fqdicated and their priorities are estab-
lished. John S. Mann in "Curriculum Criticism" comments:

‘Like fiction, a curriculum éan have a story, a set
of facts which on the surface purport to represent
life. In a curriéuylum, a scientist precipitates a
salt or notes the ‘effect of X rays on a photographic
plate. It matters here, more than in fiction,
whether there "really" was such a scientist. But
putting this fact aside for a while, it matters very
much in a curriculum as well as in a story that this
scientist was selected for representation from a
universe of possibilities. And note that the scien-
tist is not presented but represented. It is not a
chunk of raw life a curriculum contains, but a film
maker's or a text writer's representation of life or
selections from life. And this particular selection,
like that of the*boy and the balloon, is fixed in a.

-7+ complex set of other choices about what to represent,

how to represent i, and in what context to represent -
it. In both cases, the curriculum no less than the
story, the network of selections constitutes an 2
assergjion of meanlng--a symSEIic commentary upon life.

If it lS difficult fog practltloners to ascertaln Juat what

‘\ John Dewey. E;perlence and Education (New York:
Macmlllan Publishing Co., 1938), P. 28.

2John Steven Mann, "Currlculum Criticism,” in Gurric—
ulum Theorizing, ed. William Pinar (Berkeley: McCutchan
Publishing Corporation,: 1975). P. 134, »

-




“that this will be one of the major problems facing APEX, an
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the curriculum hopes to achieve, they may intérpret the pro-
- 3 N ’ . '
gramme's objectives in a manner that more closely corresponds

with their own academic training and educational experierce.

The purposes which the original programme developers had

hoped to achieve will gradually be eroded by poorly defined

educational objectives. While it cannot definitely be stated

anélysis of The written document which represents the APEX
curriculum suggests that this is a potential difficulty.
fn the second part of"the task, it is necessary to

determlne the defensibility of the educational objectives
around which APEX has been deVeloped Although it may not
be possible to directly ascertain that one set of objectives
is more valuable than dnother it is poééible to weigh - their
merit relative to.other considefations external to the APEX
programme. In “Justifying Curriculum Decisions, " Israel -
Scheffler points outx

We are not always interested merely 1n know1ng that

an educatlonal move conforms to some cdde. We want

%0 press the issue of de01d1ng .among. codes., We ask

that our moves be Justlfled in terms of .some justified

code. If our previous -analysis is correct, 'we are

gseeking justification by rules themselves controlled

by the mass of our initial commi tments.
In viewing a curriculum such as.APEX, it is necessary to
asgess its impact upon the individual not only in terms of -
the English programme and the over-all school curriculum-bgt

also how it assists and prepares the individpal to cope with

lSgheffler. Reason and Teéch;gg. p. 122.

)
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the démands made upon him beyond the high school environment.
Coﬁ31deratwea”must be given "to how a programme such as APEX

prepares a student for adm1881on to other post secondary

14

,programmes of study or dlrect entrance ihto the job market.

Attentlon also must be pald to the programme S potentlal for
assisting the individual to develop the skills and knowledge
which will ensble him to function as an effective member of

society.

H

£

) Interrelationship of Genéral Guiding
. ) Objectives and Course Objectives

' Clearly formulating at the guiding level what each .

over- all obJectlve entalls leads the way to 1nsur1ng that

.~courses can be developed around obJectlves whlch w111 assist

sthe student 1n developlng the types of skllls and providing

“access to the klnds of knowledge which ‘the currlculum devel—

. opers value. Guldlng obaectlves not only help estabilsh the

SCOpe of the programme but also provide’ the crlterla by which
content is selected and treated. ‘and evaluatlon procedures '
are eetablished For the -purposes of thig thesis, "guiding | .
‘obaectlves" will be referred to herelnafter as "general ~’Q’T

“

obgectives.
The function of .course objectives, on the other hand,

is to abt in an‘intermediary capacity between what‘is‘re-

qulred at "the general level and what occurs within a spec1f1c, 3

course. Taba’ comments: ‘ ’ oo~

° Dt

The .task of translatlng.general objectives .into epe01f1c
ones is not simply that of a more specific elaboration

4 ' : «
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of the general statement. It involves rethinking of
the meaning. of the general objective in terms of the
particular content or learning experlences, and the
selection of a particular emphasis in.the light of.
what is both loglcal and appropriate to the growth
potential of the given age or maturity level. 1In
other words, the specific objectives must be seen as
developmental aspects of the general objectives and
placed accordingly. . . The criterion that objec-
tives.be developmental does not mean simply an age-
level placement of expectations; it means also a 1
planning of sequences to upgrade these expectations

e An examlnatlon of the general obaectives and course

-

‘obJectlves of APEX suggests that there is a need for APEX to

&
clarify its operational terminology within the general objec-

' . "
tives so that more specifically formulated objectives occur

at the course level.

General Guiding Objectives .

Since guiding statements of objectivee provide the

| criteria by which the intent communicated in these state-

ments is translated into all parts of the eppriculum,vit is

]
H

imperative that the language which is employed be appropriate

| .
for this function. Xomigar and McClellan caution that there

is a iendenby for educational concepts to be summed‘uﬁ in>

- vague and abstragt language'more apbropriate for attracting

I

supgortefs than for providing a standard interpretation by

which*educational decisione can be made.2 In one. sense '

-abstraction. does hold a natural appeal when currlculum 1deas

are in thelr embryonlc stages because it prov;des a canopy

k)

lTaba{ Curriculum Development, p. 230. -

Komlﬁar and McClellan, "The Logic of. 51ogans,"

' pp. 211-212,

b
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for a variety of interpretations; however, this is just the
feature which undercuts its value for the formulation of
educational objectives. It opens the way for educational
jargon, which Albert Lynd tags "educationese" to pass as
appropriate language around which to formulate objectives.l
The emphasis on emotlons. values and attltudes in
APEX is most clearly ‘indicated in the following statement of
general personal objectives:
To involve each student, regardless. of his occupaflonal
future, in the study of English by helping him to appre-
_01ate the relevance’of English to the world in which
he lives and by helping him to. achieve a personal
feeling of success. >

To teach the student to understand himself, recognize

. his personal values, respect his own opinions -and there-.

fore realize his maximum potential as an individual.

To assist the gtudent in the development of his own
sensitivity to the world around him and in the recog-
nition of his function in this world.

To encouragé the student to accept constructive criti-
cism and to use it for self improvement. .

To free the student's innate creativity.

To promote student 1n1t1at1ve. originality and |
'1mag1nat10n.

To help the student make lntelllgent use of hlS lelsure
time.

To develop in the student an uniderstanding, tolerance
and respect for other peoples' cultures and tolerance
for the opinions of others.

~To assist the student to become a self- directed learner.

.
1 a~

1Albert Lynd, Quackery in the Publlc Schools (Boston:
thtle. Brown and. Company. 953), p. 39.

\

\

ra—




/

"To aid the student ih understanding the inter- 1
relationships of language, théught and behavior.

- e ;/ 3 ;
sitivity,” and "respect" characterize the type of language

used in most of the genefélApersonal objectives of APEX to

a

assist practitioners formulate some conception of the type

L

of person who is to emerge.  These trait words draw atten-
tion to the type of desirable behavior which the student is
to manifest. By identifying educational outcomes in terms
of trait words, the question arises as to how to translate
these traits }nto operable working concepts. Kohlberg com-
ments: “The observable meaning of a virtue-word is relative
to a conventional cultural standard which is both psycho-
logocally vague and ethicall&vrelative.“2 What one person
may iiew to be considerate another may,see as thoughtless.
The ambiguity of meaning arising ffom the usage of this type
of word woqld seem to make it less than desirable for the
formglation'of guiding objébtives. To illustrate the poten-
tial problems which APEX may encounter thréugh the usage of
such trait words, I will examine the concept of 6reativity.
éreativity is ;hé t&pe of concept that has multible
meanings. For it to be of value as a guiding educational
concept, 1t is necessary to know what are the essential

chapacterlstlcs of creative behavior and what processes are

1PROJECT APEX, pp. 245-246.

2Lawrence Kohlberg and Rochelle Mayer, "Develo ment
as the Aim of Education,” Harvard Educatlonal Review ‘
(November 1972):478. .}f

Ed
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Trait words such as "créativity,"” "initiative,” "sen-
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needed to brlng about their reallzatlon' The use of this

~concept within the APEX personal objective "to free the stu-

dent's lnnate creat1v1ty"l does little to clarify what is
implied by creat1v1ty. A review of this concept by M. Ray
poree suggests some of the complexities which the usage of
this'tefm entaiis.Z' Followers of J. P. Guilfo:d identified

novelty as being the distinguishing characteristic of crea-

Ctivity. For Guilford .the degree of creativity was dlrectly

proportlonal to the degree of novelty. 3 Others such as
Dr Donald W. Macxlnnon saw "creat1v1ty .+ « . 88 a process
extended in tlme and characterized by orlglnallty, .
adaptlveness, and realization. ol The problem facing APEX
practitioners seems to be aptly summed,up<by one educator
who asksz '

What is creativ1ty° Is novelty creativity or trivia?

If we cannot define, operationally, the components of

creativitg, it is questionable whether or not we can

teach it. \ -

.. . -

Unless the term "creativity"” is more specifically defined,

teachers may ignore the concept, treat it as a synonym for

lrROJECT APEX, p. 246.

_— N L

2M Ray Loree, "Creativity and the méxonomles of
Educational Objectives," Behavioral Objectives in Curriculum

Development, ed. Miriam B, Kapfer (Englewood Cllffo Educa—

‘tIonal Technology Publications, 1971), p. 69.

L

31pid. Ibid.

5John R. Bullard, State Your (Art) Objectives Behav-

1drally," Behavioral Objectives in Curriculum Development,
ed. Miriam B. Rapfer.(Englewood Cliffs: Educational Tech-

nology Publlcations, "1971), p. 21k,

N\

R

1




W

28

another personal APEX objective which "promotes student

initiative, originality and imagination,"l equate it with 7

a}pé;sonal view of creativity which may or may not fit with

the intent of the APEX curriculum, or merely use the term és

_ "windowdresging" in statements of objectives.

The princitles of specificity and clarity draw atten-

tion to the neceésity of analyzing such complex conéépts so

!

that educators become aware of the range of behaviors.which

r . ‘\
is encompassed and the particular qualltles embodied., If
guch principles are not acted'upon,~ Taba warns: .-~

There is a fendency to give lip service to such objec--

tives . ., . whereas the actual content, time and effort

is dedicated to acquiring information and academic
'skills. Usually this imbalance works in favour of the
objectives that are easiest to understand and simplest
to teach. Objeéctives that have to do with modifying

N ‘attitudes and feelings tend to receive the|least atten- .

tion because- they are most difficult to describe con-

cretely and rgqulre more unusual technlques of teaching

and learning. :
It would seem that for APEX. to achieve its over-all goal
nto dssist each student in his search for-identity in his
relatiohship with other'pedple and in his becoming a pro-

ficieht and éensitiVe'human being’"3 it is important that ‘the

. pracfitioners become more knowledgeable of the qualities

whlch these general personal ‘objectives embody. John H. Bush-

s

+

man observed that the more knowle&keable teachers become of the

lPRoImT QEEB, p. 2“6{. ) ‘ N -' vt o - .

-

2Taba, Curriculum Development,‘p. 205,

¢

3PROJECT APEX, p. k.
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value inherent in initiative, creativity and similar behav-
iors‘associated with a student-oriented programme, the more
flexible they are in practicing the appropriate behavior to

1

bring about the desired goals. This, in turn, promotes

’strqnger student identification with the goals of the over-

all programme,

The statements of objectives in the general literary
and communicative sections of the APEX curriculum reflect

the efforts of the APEX developers to introduce the cognitive

*

and ‘affective aspects of development into these categories.

The general llterary obaectlve draws the practltloner s

attention "to encourage the student to read for.pleasure and

‘,1nformatlon."2 This emphasis on the cognltlve as well as the

“. affective agpect is further reinforced in the following

v . . ) »
literary and communicative objectives: - "to read with intel-

‘ lectuel'an& emotional,undersfanding."3.and "to select litera--

ture discriminately."u Avoiding what Krathwohl calls "the

garden varlety" statement of obaectlves which concentrates Lo

upon "specifying behavlor in only one domain at one tlme" is
useful in directing the ‘users' attention to the role of the

cognitive  and affective aspects of learning within the APEX
| .

lJohn H. Bushman, "Teacher Observation Systems: Some

’ Implicatlons for English Education," Research in the Teaching

of English 6 (Spring 1972):84-85. . |
2PR0J'ECT APEX, p. 246. ‘ '
Srvid..  ‘1vid.’
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1 Unfortunately this device was ndét employed
in all statemehts of objec%ives"withih these sections: An
examination of ‘the remaining literary and communicative
objectives suggeeted.that they priiarily concen%rated on
specifying one type ofibehavibf. In some instances, it was
difficult to discern whether an affective or cognitive type
of response was called for. Many of these objeetiVES tended
to use verdb forms such as "evaluate” and "apbreciate" in
their descriptions of educational outcomes. An example of
this use is demonstrated by the follow1ng literary and com-
munlcative objectives: \

To evaluate mass media.2

To read and appreclate all the major forms of llteratuﬁe
(short story, novel, drama, poetry, essay, blography)

" To appreciate the nature and function of language.u
These are the same verb forms which have frequently been used
to describe outcomes 1n tﬂe traditionally cognitive-based
English eurriculum. ‘When verbs such as these areaemployed
in a programme such as APEX, teachers may find it difficult
to disassociate Ehemselves from the previous uses of these
terms. Until stepe are takeﬁ to more clearly specify the
type of response'called for by these terms, the emerging

response may be shaped by the teacher's previous expepiehces

lDavid R.” Krathwohl, Benjamin S. Bloom. and Bertram B.

Masia, Taxonomy-of Educational Objectivess The Claaslflcatlon
of Educational Goals. Handbook II: I%fect{ e Domaln iNew

York: David McKay Company, Inc:, 196L), p
PROJECT APEX, pi 246.
4 ,

o J1bid. Yrbidl
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and not by the intent of the APEX curriculum. What to one
teacher seems to represent a cognitiveabésed outcome another
may interpret as an objective directed toward ah emotional
or attitudinal respdnse. Krathwohl. Bloom and Masia point
out that without further clarification use of words such as
"apbreci%%:" ¢can produce'objectives’which‘may refer to -such
"é simple /behavior as a person's being aware of a phenomenon

and being able to perceive it. It may require that the indi-

~vidual be able to verbalize it (in which instance it may

almost be a cognitive'rather than an affective objective)'."l

Tbe manner in which the over-all general objectives
of APEX'have been formu;a%éd and presented hés the potential
of providing a pattern for'APEX practition%%s. The strength
of thid pattern is dependent upon how clearly the guiding -
principles underlying APEX are represented by the general

' ‘ :
objectives. By establishing more clearly the priorities and

clarifying more. fully some of the operational terms of the
\ : ’ '
general objectives, APEX can achieve coherence and consist-

ency between the general objectives and spgcific course

objectives.

Course Objectives - \\

Key concepts from the general objectives were fre-

>

.quently used without further clarification in many of t‘q\h‘
o

objectives which .were found in course descriptions.' In s//:g

Va

1Krathwohl Bloom and Masia Taxonomy of Eduéatioﬁa&
ObJectlveS. D, 25. .

P
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instances, use of the concept in the context of the over-all

(baectlve provided some notion of the intended application;

in otherse though, little sense of guidance was present.

' To illustrate how the use 9f a "bdorrowed" key concept
from the general obJectlves can afféct the 1mplementat10n

of a course objective I will present\the various used of
"sensitivity" within the APEX course objectives. In some
instances, the practitioner is confronted with a vague state-
ment of intent such as "to develop within fhe student. a
greater sensitivity te his surroundings."l Such an objective
fails to specf@y which aspects of the student's environmenf
should be stressed and how the concept of sensitivitylshoﬁld
be viewed. Should the instructor focus on visual, aural or
emotional sensitivity° Other objectives taken from Eng-

lish 441--Modern American Literature and Engllsh 343--Nobel

Prize Authors, respectlvely/ draw the practltloner“s atten-

tion to developing in the student a sense.of empathy for his

fellow men through such statements as:

To make. the studentpnere sensitive to the sufferings.
of others ang to injustices wrought by bigotry and
selfishness. -

To nurture a sen51t1v1ty for the plight of the common

man struggling against nature and class societies in

an attempt for acceptance and meaning in life. 2o
In another objestive, in English 343-—Nobe1 Prize Authors,

the emerglng»sense of sensitivity corresponded with that of_
\ .

. literary appreciation. This is illustrated by the following

LPROJECT APEX, p. 166.

et

?1bid., p. 141.  JIbid., p., 100.
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'%owed" key- terms in their statements brought another type of

. problem: -often the emerging cdursegquective presented the

e o o ; v % 33

ijective directing the practitioner "to develoﬁ a sensi-
tivity to fine literature as a mirror of ;ife."l (

The point at issue is the lack of a standard inter-
prétation for ¢'gensitivity” which can serve as a pivotal
point for specific course appliéation; If the student is %o
develop hié'own’sense of "sensitivity" he must be bropght
into contact with learning experierces in which he will be
able to practice the desired‘behavior.2 Unless the behavior ‘
is more specifically defined, the student will expefience'a
variety of éctivitiés. all related in one way or qnother to
"sensitivity" bﬂt so diveré9 and ambitious in gscope’ that he
may only gain a éuperficial undersfanqing.of what the concept
"sensitivity" entails. l

Other’ course objectives which did not emplo& "bor-

pzactitioner with a r?nge of outcomag\equally as éompréhen—
sive or broader than those found in the general abjective.
For -example, the general personal objective."tb teach thev
stydent td undgrstand himself, recognize his personal values,
respect his own opinions-and therefore realize his maximum |
pbtentigl as anoindividixal"3 at the course levél becomesf

To help students come tp-a clear underétanding of the
nature of values, how they affect human behavior and

+

~l1bid., p. 100! , .
e ?Tyler. Basic Principles of Curriculum and Instruc- - . &
° . ’B i’

‘tiom, p. . 65. @ ‘ — RS
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- * 3PROJECT APEX, p..zﬁs;\ - . . K .
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what is 1nvolved in the-evaluation. of the values

they hold as individuals.

To help the students build self confldence in them-
selves and acquire a larger measure of self-respect.

v To aid him in draw1ng up meaningful guidelines for

- behaviors and iB developing 4 sense of personal
responsibility.

\ T \
To help the student to identify his own Yalues apd
_to see them in relationship to those of society.

To help the studenthevelop greater insight 1nto
« himself and others. A

T4 acqu%int studentg with ethical and philosophical
values.

To ehcourage students, on a,path\of self-discovery.7
I also'noted that frequently reference to personal charac-
téristics such as ?sensitivity? dominated the description of
educaticnal outcomes in specific courses. This was not un-
expected because an analysls‘of the APEX course objectives
showed that most courses draw attentlon to the development
gf the general personal characterlstlcs with particular9
emphasis on persopal achlevement. self awareness, tolerance
" and sens1t1v1ty.q ?
The problem of developlng approprlate learning expe-
riences and establlshlng evaluatlon criterla with such com-

‘prehensive course objectives is further magnified when the.

me jority of objectives in a particular course are formulated

1Ibido' p- Vzo ! zIbide,p\: 27.’ ”, BI:bidn. po 560
“Tbid., p. 69. STbid., p. 90.  OrIbid., p. 200.
B ’Ivid. - ~ o
M . '8,

An analy31s of APEX course objectives is presented
‘in appendlx "C." :
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"By relylng upon speplflc statemgnts of objectives to describe LY
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with such vague, statements of intent. For example, one of

the RPree obgectlves of Engllsh b58—-Poetry Seminar statedz
S~
"o enhance the students’ appr901at10n of the wvalue of poetic

1

cqmmun;catlon in all media." It appears that the practi-

tioner would have difficulty in either implementing or
devqgoping’evaluation criteria to measure the success of his
instruction until he¢ clarified for himself the meaning of

such emotive words as "enhance," "poetic communication,”

a

bk AR B B ot BT ot R RS T M Y S L it

and "appreciation."2 Another objective from this course
stated: "to reveal poetry as a medium for expressing inner-

most hopes, dreams and fears. "3 Are students required to

write poetry revealing their own aspirations, desires and ”%

phobids'or are students expected to pick out .poems which g
. . h 2

express' these emotional states? - ,j

-2

Broad meandering objectives such as the ones cited
above do'very little in providing a guide for classroom

practice. George Hillocks points out:

One serious problem with vague-course objectives is.
that although they indicate a course topic, they can.
be satisfied by nearly any standard and provide the
teacher with only very limited crlt&rla for evaluat-.
1ng the success .of his 1nstruct10n. :

desirable course outcomes, practitioners are more apt to be

a2

1

PROJECT APEX, p. 192. :

[
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able to develop and 1mplement .courses which w1ll assist 9
their students in attalnlng tPe over all_@yals of the cur-
riculum. Specific statements of 1nteg@ alsp help to estab-_
lish éourse descriptionslwyich can ggﬁﬁsed by a variety of
practitioners, some of whom may not have étgood background
in English.' fo illustrate how cleafly stated course objéc-
tives can assist‘thé practitioners, three specific courses:
English 121--Basic Reading- Skills, English 341--Reading
Techniques and English 556--Advanced Reading Techniques,
have been chosen for examination. . o ‘
The course objectives of Basic Reading Skills, Read-
ing Techniques and Advanced Reading Techniques, in mos?,in—
stances, represent clear statements of intent. These courses
iare dlrégted toward students who are interested in 1mprov1ng '
thelr reading, llstenlng and studying’ skllls. For examplq,
. the obgectlves around whlch Basic Reading 1118 has been
developed 1ndlcate that the practltloner should be concerned
with fostering favourable student attitudes toward reading -
and studying as well as téaching the student how to improve
his fuﬁﬁamental reading skills. Reading Tééhniques and Ad-
vanced Reading Techniques were designed with another typ; of
student in mind. "For these students, it wasn't.always neces-
sary Po concentrate on the attitudinal aspect; therefore,
there was a gréater emphasié on the formulation of .cbjectives
to improve reading, studying and liatening skills. ‘
An examlnation of language used to formulate the

»
course obaectlves for these three courses showed that in .

L R < ey
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most instances it was' appropriate for the function of guid-
iné‘educational practice. Of the six objectives around which

Basic Reading Skills was developed, three of them drew the

" instructor’'s attention to the necessity of developing compre-

hension in reading at the literal level, increasing sight

. N ’)ﬁ
and auditory vocabulary, and developing word attack skills.l

Only the usage of the jargon-like phrase "work attack skills"
failed to communicate what it embodied.2 An examination of

, ¢

the course itself failed to provide any further clarification

- as to what the phrase entailed. Considering that people

other than reading teachers frequentl& teach reading courses,

it would be valuable to restate this objectlve 8o that what
was 1mp11ed by such a concept was made more explicit. The
three remeaining obaectlves dlrected toward fosterlng a sense-
of self achlevement and favorable attltudes toward readlng
and study were somewhat general statements of intent, but
seemed quite approprlate to generate the level of response
required.3 Advanced Reading TeEhniq%es end/Reading Tech-

- .

niques bdbrought with them much more concisely sfatpd objec~

-tives. In Reading Techniques, terms such as "effective rate

of reading"” were frequently clarified by phrasés such as o

L

"varying rate" inserfed in brackets.  An objective drawing

attention to improving studying effectiveness indicated

that students should be able “"to point out main ideas,
o

1 PROJECT APEX, p. 31.

4

-

2rbid..  7Tbid. Tbid., p. 95.
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1 Among the state-

supporting idess and criticsl details."
‘nents of objsctives found in Advanced ReadinguTechniques
were such ones as. ."to dev;iop auditory‘skiils for lecture
oriented college courses."2 The appropriate application of
these skills was'provideo.for in another ‘objective drawing
. attehtion "to reinforce outlining, notetgking. and other
organizational methods for usé at-college level.n3
i By employing such clear statements of objective;‘to
descrlbe the outcomes in these courses, it becom;s readily
\,dlscernlble that Ba31c Reading Skills, Readlng Techniques,
and Advanced'Readlng Techniques have been structured around
guiding key concepts such as vocabulary. comprehension and
independence. ZThese concepts are givcnfreinforcement and
more advanced treatmeptmin each of the courses. For examoie.
literal comprehension is stressed in'Basic ReadingvSkills;
literal, {nterpretatiyo and\comparativeecomp;éhension. in
Reading Techniques; and comparative agd critical comprehen-

sion in Advanced Reading Techniques, Similap treatment was

given to developing and establishing good study habits. At

the Basic Resding Skills level, the emphasis was on encourag-
ing a positive attitude; at the level of Reading Techniques.
concepts underlyrng studying effectlveness were 1dentifled
and flnally in Advanced Readlng Techniques, attention was
dlrected,to/strengthening study skills which would help the
college-bound student. 7

‘bia.  21vid., p. 214, Ompia.
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It is important that when the possibility.does exist

that students may.elect to take more ‘advanced courses in a

particular area the objectives for these courses be stated

in such a manner, as to reflect the increasing demands to be

made upon the students. Taba points out:

If the necessity for gauging a sequential develop-
nmeént of behaviors indicated in the objectives is over-
looked, one might plan content and learning activities
which require skills, perceptions and levels of con-
ceptualization beyond the capacity of the students to

-master. The reverse is also possible, that there is

no cumulative progression in-the powers or attitudes, .,
and that the programme may merely move to new contegt -
~without also moving to higher level of performance.” °

ﬂ The‘objegtives gfound which English 356--Advanced
Theatre Arts has been structured sugges’ﬁ that little atten-
tion has been giveﬁ to developing objectives which may
,refléct\the type of performance which such a course ﬁay
demand. With the exceptignAof the objective "to encourage

the student to read extensiveiy in dramatic literature and

to develoﬁ discrimination and taste in his selection."2

! " which appears as part of the~Advanced_Theatr9 list of objec-

tives, English 254--Theatre ‘Arts and English 356--Advanced

- Theatre Arts employ the following si@ilar sets of objectives

in their course descriptiong:-

1. To aéquaint the student with the problems he must
share with others as they produce a play. -

2. To show the\student through’exﬁerience and example
how to prepare and portray a character in a play.

"X

1

ZPROJECT APEX, p. 121.

L

Tgba.:Curricglum.ggyelopment. p. 351.
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yduring the first four weeks of Advanced Theatre Arts.

3. To supply special instruction in voice develop- ’
ment with special emphasis on clarity, tone, pace
and variety of delivery.

L, 'Toodevelop the student's skill in presenting
pantomimes. - . ®

"5, To develop in the student a keen sense of -
-observation of other people's actions, mannerisms
and vocal melody patterns,

. 6. To devélop the student's SElllS in makeup,
costuming, lighting and stage. .

. These course objectives provided a good~guide'to the
type and level of activities which were described in the
course semester oufline of Theatre Arts. The c?ronolqgical
sequences of the course objectives tended to reflect fhe
order in.which activities related to these objggtiveé 064
curred in the course. On the other hand; theSeVobje ives
did not reflect the fairly advanced level of skill apt, mas-
tery of knowledge which would be requlred if the act1v1t1es
structured for English- 356--Advanced Theatre Arts were to be
treated in a manner suitablé for an advanced drama course.
Presented below is the semester outline whi ch presents the
type of activities whiéh‘the students will be experiencing

L

Semester Qutline

Weeks 1l and 2 ° K
Explain the meaning of a theatre, the role of
theedlrector, the actors, the technicians, and the

audlence.

2. Explain the plan of the course (which is to
produce three or four one-act plays to. be presented-
many. times as part of a repert01re theatre.

1rpid., p. 79 and pp. 121-122. -
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.~ struction to meet the basic requirements of the course:

objectives. For example, at the'end of week iwo, each stu-

41

-~
r

3. Assign one act plays to be read and con-
sidered for possible production, after- which
they should be discussed by the whole group.
4! Select three or four plays to be produced.
5. Set up class schedule for preparation of plays.
6. Select casts for plays.

7. Assign a character analy51s of the character
.“each student is to play. ,

Weeks 3and 4

1., Begim blocking of play No. 1 (All students .o :
. should observe ‘blocking and keep notebook of the : :
blocking). ) - :
2. Rehearse play No. 1. ' . o

3. Begin blocking of play No. 2.
‘ 1

-~

4. Perform play No. 1. .
It would seem that the- scope and pacing of these activities

Tt emESieca f cew Ll

would leave little time for providing for any type of in-

r

w

Qént.is assigned ﬁ(phgraqtér analysis. Noxpreparatory‘steps, L
have been taken to adequately prepare the student for the

agssignment; yet, the course objecti%e dréws attention "to

ghow tge student through experience and example how to pre~

- pare and portray a character in a play. w2 * I feel this is

the type of coursé which is often accom}ia\nied by two sets o&
objectives: +the stated written ones which function primarily
in a decorative capacity and "the hidden" often unwritten
set of ob;ectives which the instructor brlngs with him.

Since this secoqp set of objectives ia of a hlghly esoteric

lrbid., pp. 122-123.  2Tpid., p. 121.




nature, they are seldom sgbject to

agsessgment; therefore, there ig no

the concepts around which APEX has

honored within the context of that

Conclusions .and Reéommendations

The obJectlves around’ which

42
"outside" scrutiny and
way of guaranfeeing that
been structured are being -,

particular course.

APEX is structured rep-‘

resent a wider range of educatlonal outcomes than those asso-

ciated with the traditional Engllsh currlcula. The guldlng

personal objectives of APEX direct

our attentlon to tﬁe de-

velopment of t@e student 8 sense of worth as well as assxst-

ol

ing him to develop the,skllls to handle his leisure tlme_

more effectively. Objectives withiq,the’communicative and

1iterary:sections fecognize'the necessity of preparing the

student to live in a media-oriented environment. Although

objectives such as these indicate the new dimension which

eléctive'bnogrammes,such as APEX bring to the field 6f Eng-

lish, thelr present formulation does little to insure that

the values. inherent in these programmes will be fully reéfi_

ized. As Tyler points out, "we need to make.a distinction

between the objectives in terms of what repertoire we are

°

trying to help the pupil tb develop and the analysis we can

make of the 6bjective in terms of learning'sequenc’e."l

1

Ralph W. Tyler, "Some Persistent Questions on the

Defining of Objectives," in Behavioral Objectives in Curric-
ffs:

ulum Development, ed. Miriam B. Kapfer Eng ewood
Educational Technology Publicatlona 1971),' p. 142.
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My obsérvgtions of the APEX objectives suggest a need for \ 3

revision at two different levels: clarificati\on of intent

at the guiding level and greater specificity in't:odrse

level objective?.

For APEX to achieve its over-all éoal to "assist
each student in his search for identity, in his relationship,
with other people an”d".in his becoming a proficient and sensi-
tive hun;gn being,'"l' it is necessary to make the affective’
aspect of develppment more explicit in the statement pf
guiding objectives. Although thls emphasis was Qgry preva-
lent in the guiding personal objectives, these ob:jectlves .
tended to employ vague virtue-oriented words 1n their state-
ments of desirable personal characterlstlcs In the literary
and commumcatlve categories the objectlves failed to estab-
lish any sense of priority between the affective and cogni-
tive aspects of development. Redefining in'nlxor'e specific
terms -what the key concepts in each objective encompass is
‘one method by' which to reduce ‘qhe vagueness. and ambiguity
which is now presqnt This, of course, éhould be supple-
mented by a conslstency in form for the guiding llterary and

communicative objectives. Slnce some objectlves\within thege

categoriés draw attention to both the cognitive and ‘affective

agpects of development, it is necessary to insure that ref-

'erenc:e to them receives the same treatment in eac'h:‘ objective.
This can be achieved by estadblishing the ‘me‘thod of lfLét-— |
ing whichever is to have priority as the firat .of the series.

LlPROJECT APEX, p. 4. - - BRI =
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If the attitudinal aspect of development is to receive
: ] ‘
emphasis, then the following guiding objective "to read with

1 would be rewritten

intéllgctual and emotional understanding"
as "to read with emotionaluar?d intellectual understanding."
"Another way of introducing a greater sense of claxiity into
the guiding objectives is to develop another set of objec-
t-iveé which more precisely describe what the guiding objec-
‘tives entail. This set of objectives would act as an

intermediary between the present guiding objectives and the

course level objectives; Introduction of this set of objec- . -

tives would permi‘i: the¢ present set of guiding objectives to
function as the railying symbol for the APEX curriculum. -
Clarifjcation of the key concepts in the guiding
objectives widl promote a strjongef i/nterrelationship between
the guiding objectives and course oi:jectivgs because ‘it helps
insure that all practitionérs will ge knowledgea.ble of the
manner in which ‘the 'objectivteé afe to be viewed and treated

r

"at the course level. Practitioners in elective curricula ,
: .

J such as APEX, in most insta'nces,‘haye not had ‘svp'ecial train-.
ing beyond the Qducatic\mal courses taken as part of ltheir‘
teacher trair}ing. which u’sualiy concentrates on the cognitive
aspéct of development. Establishment 'of a greater sense of
specificity at the g}ziding level will help\practitioners

recognize the priorities which AFEX has established as well

lvia. , D. 246. . ‘ g
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as pgoviding them with a structural form of development
which can be used in course develgpment. Dixon points out:

The testlng point for a model of English based on
experience and language in operation will be its
account of knowledge and of programmes. . . . We

© can usually‘'look on "bodies of knowledge" as frames
of references for actions - judgements, choices and
decisions. 1In these terms, subject specialists in,
say, history or geography are concerned among other

. things with developing cognitive frames of reference
whic¢h will help account for certain areas of experi-
ence, But in ordlnary living we judge, we choose
and make decisions in terms of feelings, desires and
attitudes which have their own forms of organization.
The structuring of experience that we aim for Eng-
lish certainly involves the affective as well as the
cognitive. This raises a difficult choice when we
try to deflne the English syllabus or curriculum,
whether in terms of experience to be organized 0{
in terms of frames of referencé to be developed.

Although it was difficult to accurately establish the

/ prioritiés around which the APEX courses were structured be-

cause of poorly stated'course_bbjectives, my examination
suggests that of the thirty-five courses found in the APEX ,
curriculum, ten courses are directed toward the affective.

aspect of development, eleven focus on cognitive outdomes

and fourteen draw our atpentf?n‘to both cognitive and affec-

tive‘outcomes.2 It is, therefore, possible in a curriculum

-

. such as this for a student ﬁo gelect courseS'wh;ch all focus

. ' . .
on cognitive outcomes, or for a student to select a variety

of courses, some of which emphasize cognitive outcomes, and

others, affsctive outcomes. What is missing is a sense of
! - . .
Dixon, Growth Through English, p. 80.

1

An analysis of APEX courses is presented in

“appendix "D. 53
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continuity in‘terms of what the over—ail'curriculum hepes
°®to attain and what the courses permit.
Cohefence in the APEX curriculum must, go beyond estab-
lishment of a sense of continuity between the priority at
thé guiding level and the focal point for Zourse development.
It must also apply to developing a sense of continuity in !

terms of learning experiences between related courses in the ' 5

APEX, curriculum such as English 232--Humanities 1 and Eng-

A

1i%h 452--Humanities 2, English 254--Theatre Arts and Eng-
lish 356--Advanced Theatre Arts, English 331--Composition 1
and English b56——éompoéition 2, English 121--Basic Reading
Sk;lls, Engllsh 251--Ind1v1duallzed Reading and English 556——

P et wmls&'tﬁ-

Advanced Readlng Techniques. Since APEX is presumably cen-
cerned with assisting the student in assuming more responsi-
bility for his own education, providions should be made so

that he is able to structure hls courses in ways advantageous

to his particular requirements. Splralllng of concepts is
’

one technlque which provides for a greater sense of coherence

to be established among related courses because it obllgates .
practitioners to analyze in mora detail what the guiding
objective entails. Practitione::\hre then better prepared
to determine around which conceﬁts to develop the educational
objectives for that particular course. The introductory -
course establishes the key concepts and further.cougsegfiring

the studentfan'contact with more treatment of these concebts.

For the student, spiralling of concepts introduces a sense of
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continuity into courses. It permits him to deepen his
knowledge in e particular area of choite as well as giving
him‘sbme indication of the type of knowledge and skills he
will encounter in advanced related courses. For the prac-
pitioners it &ould’geem that spiralling of concepts would
foster an analyticel attitude toward the]formulation of
course ,objective. \

Determining the Defensibility
of APEX Goals

One issue arises repeatedly in current curries!g;*‘

articles within the field of English: What should be the f

over-all goal of the English curriculum? Should an English

‘curriculum be primarily concerned with knowledge and intel-

lectual de%elopment or should an English programme be di-

rected to providing personal satisfaction and’contributing
. N <

to.individual development. In 1918 the: "Hosxc Report”

“

” which dealt with the reorganlzatlon of Engllsh in the sec-

ondary school had to cope with smmllar questions. Should

English be used to prepare students for soelety or should

the Engllsh programme mainly concentrate upon preparing stu-
dents for college entrance.l Resolv1ng this dichotomy be-
tween the affectlve aspect of learnlng 1nvolving feelings,
attitudes and values and the éognit;ve-involylng knowledge

. and 1ntellectua1 development stili pereiste in begyg one of

the most dlfflcult issues facing ducators.

lyilliam H. Evang, New Treépe in the Teaching of
ggglish in Secondagx Schools 3 (Chicago: Rand McNal%y & Co.,.
19 9 ] pc 10- - "
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The energence of electlve Engllsh curricula, such as
APEX. seemed to provide a tentatlve—solutlon to this ‘Problem

of brldglng the gap between the intellectual and attitudinal

. aspects of development.: These programmes tried to incor-

YA

porate edudational objectives deal;ng with ¥he whole scope of
development:[ eociql, emotional and intellectual. For APEX,
Eﬁglieh instruction was to be seeh 'as the meané to asgist
each student in his search for identity, in his relationship‘
;ith other people and in his\becoming a proficient and sensi-~
tive human being."l Even though the emphasis tended to rest

primarily upon the affective agspect of development, attention

‘was also paid tOthe so-called traditional coénitive goals of

English. APEX states-

Although the APEX philosophy may e%pear chimerical
‘and: devoid of any concern for standard English usage,”
competency in writing or. appre01atlon and undeérstand- -
ing of our great llterary herxﬁage. these English
goals have not been abandoned.

T /Educators'who~hold the view t%ﬁf iﬁ is the reeponsi-
bility of the Ehglish curriculum to develop a humane society .
often advocate that a strong emphasis on values, attltudes ‘
and emotlons be 1ntroduced into the English programme. This

line of reasoning correqunds with that of William Riley -

Parker who notes: , L™
&

5001al Science, to our advantage, is bus11y analyz- 4
ing and describing people; but who shall remind our peo-
ple of the faith and courage of their ancestopd? Science °

A

is prolonglng life while dlscoverlng more ns of ~ /

_ B S | ' |

“- . lprogEcr APEX, p. 4. o A :
2 Tpid.
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destroylng it; but who shall tell our people how
to live, giving them noble examples and somethlng
to live for? Technology holds out the promise of
undreamed-of leisure; but who shall teach iur
people how to use theirs most rewardingly?

For these educators the key to devéloping a humane society
! * ) :
naturally rests with the English programme, which they view
to be a value-based proéramme involving people in making
choices and learning to live with' the decisions the& have.
made. Such educators want 10 "connect life 1n our class-

., rooms w1th the life .blood of society and to relate schoollng
2

Certalnly this v1ew of educatlon is attractive. The

to our student 8 perq@ptlon of life outside the%;phool "

subject matter is no longer viewed as an 1nert,body of knowl-

;Hgé fo be ippbsed\upon the student; instead, it réceivesg

its shabe énd purpose from the student's'perceptionlof life
.around him. Focusiﬁg the go;l,qf English ingtruqtion on
‘ppeparin the st;aent for ;social survival"‘also araﬁs étten;

tion to the importance of edudatingvourfStudents how to .feel

<

_ as well as how to think, It is'highly desifablé to have a

soc{ety of well-ad;usted ‘individuals but should this neces-
sarlly be the responslbillty’of the English currlculum.
.Grantlng for the sake of argument that such goals are worth—
while, congider what happens to some of the traditional goals

fgf”Englis@ when such éoals“#eceivg\exclusive\emphasis.

]

‘ 1WJ.llJ.am ﬁlley Parkel, ”Afterthouéhts on a Profession:
Graduate Training in the Humanmxies Today," 19 College Eng-
lish (February 1958):197.

Robert A. Bennett, "Survival: Societ Schools, -
, Students,” English Journgl 61 (November 1972?:1150
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Currently upiversities\gnd colleges areipomplainiﬁg

. that freshmen require remedial assistance to improve their

reading and writing skills; high school graduates are con-
tending that their high‘school education hasn't ‘prepared
them for employment; and employers are lamenting that the

new high school graduate employee cannot read an instruction

. manual or write up an order with any degree of proficiency:/

To some extent the claims of these different groups seem to

be supported by such bodles as the National ertlng Assesgh
L
ment Committee of 1974, Wthh pointed .out that the wrltlng

qual;ty of thirteen and seventeen year old gtudents was lower
in 1974 than thogse of similar students in 1968.l A similar
group estahiished to assess reading skills of adolescents

2

indicated that reading skiils had-also declined,”™  Whether or

not the treatment of basic skills in the e&ectlve curricula,
which were at the he@ght of. their popularity during these
assessment perlods, has contributed to these findlngs cannot
be dlrectly eetabllshed: however, I can only speculate that
if the hlgh school administratlon, the- English currlculum,

7

and the teachers do not overtly acknowledge the 1mportance

" of these basic akills. there is a strong likelihood that the

P
1

r lJohn c. Melloﬁ, "Round Two of the National Writing
Assessment: Interpreting the Apparent Decline of Writing
Ability: A ‘Review," “gesearch in the Teaching of English 10

. zFaye Louise Grlndstaff. "National Assessment of
Literature: First Review." Research in the Teachlng of Eng-
llsh 9 (Spring 1975):196.
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students will see little value in actively‘trying to improve

" their level of performance in these areas. -

What ought to occur in the English programme should
. .

to some degree be influenced by the uniqde role of the high
school.in «our, contemporary society. The hiéh school. is the
only societal institution dlrected toward meetlng the aca-
demic needs .of adoleseents. Since approxlmately 60 percent
of the people over the age of 25 ggve attended or completed
high.sbhool,'the secondary curriéulum represents the codmon
denominator in terms of educational experience for many
people in our society.l Arising from its position in our

societal structure, certain expectations have emerged for

\ . \
the high school. The high school. is expected to prepare

students for entrance to other institutions such as techni-
cal schoq}s, colleges and universities as well as business
and industry. The high school is expected to equip all stu-

dents with a satisfactory level of skills in the areas of L

reading, writing and mathematics so that they can cope with .

\

the demands of day-to-day'l;'ing
By encouraglng a standard of literacy only to the

p01nt for day-to-day communlcations. we may ge overlooklng

other valuable con31deratlons. Tradltlonally we ‘have been

a "book based culture" in that most of the in:ormatlon which

was .obtainable was primarily found in some printed form, It P

was thus imperative that our educational system proﬁoted the

— . .
1U S., Department: of Commerce, Bureau of the Census, y
Statistical Abstract of the United States: 1977, 98th ed.,
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dévelopment of the types of skills so that this knowledge . ’
became accessible to members of society. Whether or not

| Shakespeare coinc;ged with the student's immediate interest
was not the question, but it was how exposure -to this type

of knowledge céntributgd‘to the wnple'educétional pfocess.

In addition to-gaiﬂing some insight into human nature, the
student was also expected to ﬁe able to master fairiy dif-.
ficult reading‘material. Wifhin‘ouf contempﬁré;y society,
other forms of aurai and/of visual media have emerged which
complement the printed media in the dissemination of infor-
mation. Bantock warns that we are\encouraging a media-
‘tommunicated culture to emerge.l Individuafé are no longer
required to analyze and reflect; instead, they are encouraée@
to gssume a passiﬁe role of acceptance-and adaptiveness.2
Taba cautions: | ‘

.

ThlB conformity is all the more dangerous because in
the modern' democracy an individual is faced not with
an overt authority figure, but with a diffuse and anony-
mous authority, the subtle and constricting expecta—
tions of interpersonal relations, of.public opinion gnd :
the market, without knowing who asks him to conform.

) The'objection'maaelto identifying the education proc-
ess with growing.or developing ig that it may produce‘aa \
somewhat\ethereal guide‘toleducational practice.’ Althogéh

elective curricula such éé APEX stress the role of the affec-

tive aspect pf development throughéut\their programmes, the

e, h Bantock, Education, Culture and the Emotlons )
(Bimomingtonx Indiana University Press, I967$. p. 131. .

Ibidl » pt 130 . ‘,(.’-f’

AN ‘ -

Ipava, Curriculum Qevelopméht, p. 62.
e : ' - ;
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may simply "overlook" the affective aspect of development

'cognitive outcomes corresponds with the cognitive emphases Lt
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problem of how growth or development is to be judged lacks

articulation. Wifhout explicit guidelines, practitioners °

and assess the student's progress primarily in academic

terms. Bantock points out that emotions, values and atti-

tudes may reflect the way the child sees himself and the !
world around him.'but they do not necessarily pfovide the

substance by which any significant transformations are

1 Granted the rigid prescriptive nature of

brought about.
tgﬁ subaect -oriented: Engllsh currlculum for many is undesir-

¢
able; however, it does provide a more systematlc approach

S i

for developingyeducational practices. 1Its practitioners are

involved with a cognitively-oriented programme of gtudies '

structured around an organized body of Rubject matter from -
- ’4¥4

which it. draws its standards. Furthermorg, the nature of its

commonly found in other areas of the\éecondary curriculum.
Taba points out that outcomes related to the dévglopment of
emotions. values and attitudes fre&uently need treétment in

other areas of the over-all currlculum ln order .to assmst

the student ‘in developing a more comprehensxve and unified
view of what the concepts involve and how he is affected

by'them in a variety of situations.® Granted this may not

- X ’ \
lBantock.'Educatipn. Culture and_ the Emotions, p. 79.

Zpaba, Curriculum Development, pp. 222-223. .
f)' . ) - .
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be feasible in many schools, but it does seem that this is

[

Sk

ohe of the types of considerations which must be take¥ into

account. . '

L

. N e
It appears tpyme, however, that these new elective

curricula hold the potential for bridging the diqhotomy
between tﬁe cognitive and affécti?e aspects of devélopmeﬁt
which have tradifionally characterized the ﬁnglish proJ’
grammes. Since thesecelective curricula are innovative in

bringing a new approach to the field of’English. it is impor-

. tant that practitioners are made aware of the importance of

both aspects of development: both social and academic., If

this is not done, once -again the field of English may be

faced with an either/or.positionz either social developﬁent )

or academic development. It seems that this either/or posi-

tion is the very one which developers of curricula such as

APEX had hoped to avoid.

b |

TR onnt S mat oL LA,




CHAPTER III
~ NEEDS AND INTERESTS

Constant reference is made in APEX to developing

a programme which meets the needs and interests of each

,stude\tnt. APEX states: - -

With its wide range of course offerings APEX makes
English personal and meaningful by allowing each
student to set up a program which uniquely fits his
individual needs. Each course is designed carefully
and diligently to insure that it will correspond to
the interest, need agd ability of the student for
whom 1t is intended. : \
According to the APEX programme, decisions about what to
teach are on the basis of whether they are relevant to the
individual's needs, interests and abilities. APEX further
gtates that "students are motiva’teyd when they are free to
study: what interests them and when fhey are satisfying their
immediate needs. "2 The needs and intei'estg of students
appear to be émployed in the APEX curricﬁlum as a gtarting
point to develop an epistemology which\ tailors all aspects
of the curriculum to this descriptive view of behavior.?

I will show that the weakness of such an approach dqes not

. 'reside in the fact that the curriculum developers started

1pROJECT APEX, p. 11. \
*I’Dld., p. 3. .
3Schwa.b. "On the Corruption of Education by Psy-

chology " p. 42.
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. with the needs and interests of the students biut resides more

in the incombleteness of the treatment of these concepts.
Py .
And, #econdly, very little distinction can be determined be-

tween the concepts of needs and interests as they are per-

mitted to function within the APEX programme. This chapter

will examine different interpretations and applications.of
needs and i;terests. explore the ambiguity which has devel-
oped in the APEX curriculum, and suggest methodology‘whigh
will improve the use of the éoncepts of needs énd interests.

Exploration of the Concepts
of Needs and Interests

That education should be geared to satisfying the
needs and interests of each o#fild has peén freqqeﬁtly
étressed throughout educationa; practice in fhe past and'is
currently very much in vogue in cdntemporéfy education in -
which the emdtional c?imafe plgceé a high degpee of value ’
upon "each pérson doing hiS'own_thingt" Thé’phrase-"ﬁgeds
and interests" is\often used to market educationﬁl programmes
begéuse, as G. R. Easfwopd poinﬁs out, such a phrase "aptly

and programmatically channels the pervading interest of the
: i

time . . . to provide an educational banner to act as a ral-

lying point."1 Such use of educational slogans gserves chiefly

+

" to "express and foster community of spirit attracting new ad-

herents and providing reassurance.and strength to veferans."z

-

lG. R. Eastwood, "Observations on Slogan Systems,"”
Canadian Education and Research Digest 4 (September 1964):211.

2Scheffer. The Language of Education, p. 36. . -

Y4 . \
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A rallying symbol allows for a certain longitude and la%i-
tude in interbreta%ion, ‘but to employ "needs an&i intefests"
as a basis for curriculum decisions any existing va eness
and amblgulty must be removed. The‘manner in which thesg
concepts are to ‘Qe v1e“wed and the ways in which they are to
function within the context of the curriculum must be made
aé explicit as possible. Needs and int_erests can imply dif- -
ferent concepts to different,people‘, and to make needs and
interests a functional concept at both tlhe ‘theore,tical and
practical levels, the language empioyed for t!he description
of the intenf: and application of thlis concept‘must bé appro-
'priate for the intended function.

The flrst dlf‘ficulty in talking about a person's |
1nterests is to clarify what is implied through the usage

of the term. By "interest" we may mean what people are

attracted to, or what people take notice of; or we may mean

what has been dee ed valuable for the" 1nd1vidual .in the sehse ‘

of "in the interests of the individual.” How do these senses

of interest, that is the psychologica;. and normative, respec-

. tively,yrelate to educational practice? . v ]
The psycholoigica.l gense of interest contributes to

determining the conditions' of learning by taking the ge:klfare

‘and happiness of the 1ndividual into account. The inherent

| danger in such a position is that many educators expect all .

gtudents to show similar inclinations toward the same d.deé.s

- M ' bt *
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or objects at "any particular age of stage in culture."1
Henée éohditions of learning can be established which may
not relatg diregfly to a particular group of children. The .
normative sense of interest takes into consideration that
cegtain ends or objects{are.held‘to be important for the
welfare of the individual. It does not follow, however, tﬁat
"A" will ;ecognize the worth of "B." The student's recogni-
tion of the value, in many instances, is dependent upon his b
. present knowledge of the subject matter. Even if he doeé
recognize that it iE "in his interests" in an academic sense
to tgke a basic composition course he may not want it because
of tﬁe‘coqanatibns it may imply about his writing ability.'

By assuming that a student wiil,alﬁays act on the normative
sense of inxeresfﬂan'pourse Bselection is impgsiﬁg undesirable ,QF_
limitations on the student'é educationéi experience within an
elective curriculum. Instead of broadening his educational
experien&e, he mgy‘reétrict himself only to those areas with~\\\\¢%\L
Whigh he is already familiar. | ‘ | -
The secopd difficulfy of the application of interest
within the elective curriculum-is identified by Wilson who

3

questidns: _
' How .do we know a "feeling of interest" when we "feel"” o
it? And how are we to recognize the existence,ofzsuch
feelings in others, and particularly in children?

[ o
» —

1P. S. Wllson. Interest and Discipline in Educatlon N
(Londonx Routledge & Kegan Paul, ¥971), p. &5.

Ibig3 p. 41
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Accéptance of a child's llkes, preferences, whlms, de31res,

or curiosity as an 1ndlcatlon of the Chlld'S interest may

be misleading. What we assume to be "1nterest" may 51mply

be feigned emotional response to meet‘peer group approval
or teacher expectation. ‘

The principle that the curriculum should meet the

-
\ . e
needs of the student has always been a very misunderstood

issue in education. It would probably be taken as axiomatic

that the main function of all curricyla is to meet the needs

-

of the stuants and in this sense Komisar points out that

1

"every curriculum is a needs curriculum." The first d‘f—

ficulty to be resolved is the ambiguity in referring to what '
the~student needs. - The following“statements represent some 2
interpretations of the word "needs" éiven-ﬁy teachers who

were presumably worki tpward the same goél:

A "want" that should be fulfilled in the best pOSSJ.ble
way if frustration is not to appear.

These areas of study which will help him develop his
intellectual capacities and prepare him for his-future
--be it further- schoollqg or a job,

Various fields of study--biological, psychological

- and sociologicall--have determined various character-
istics and desiré® (physical, emotional, mental) in
the various stages .6f human development. These stages
represent degrees of readiness to acquire knowledge
for effective learning. These represent needs for ful-
fillment and we should seek to satisfy these. needs.

A .
o t

. 15, Paul Komisdr, "'Need' and the Needs Curriculum,"
in Language and Concepts in ‘Education, ed. B. Othanel Smith

-and Robert H. Ennis (Chicago: Rand McNally & Company, 1961),"

P 39. 1
‘

Albert I Oliver. Curriculum Im rovementx A Gulde ,
na Proce ures ENew YorE: Dodd, ?
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The hidden shifts in meaning of such/an important wo;d
reflect that two things are at stake: . basic philosophies
and breadth of interpretation.l In an elective curriculum
it is conceivable to have each course designed by a different
person, each of whom may have his own view oirwhat thelterm
implies. Instead of having courses designed around unifying
concebts, it is %ossible to haye a variety of fragmented and
compartmentaljzed ones, each reflecting a different bias but
still being justified because they meet the "needs" of the -
student. If the concept of "need" is to be eﬁployed'within

a curriculum such as APEX to determine educational "policy,

‘ Regnald D. Archambault notes:

[ !

If thg%co cept of need ‘is to have any value as a
determinant of educational policy, it must.denote a .
definite, objective lack of the organigm which must be

" satisfied if the organism is to survive and prosper in

.. 2 healthy harmonious manner. In this connection, it

.Y must be recognized that a "genuine" need receives its
character not from a conscious or unconscious craving
on the part of the individual but from.an objective

., deficiency iB the relation of the individual to his
environment.

-

APEX stresses that it meets "what students view to be

their 1nterests. abilities and needs as’ they mature as human.

. beings. Thes emands are individual and changlng rather

. - "
than collecti¥e and stgtict"3 To asgess the value of the

- al

need concébt and the interest concept in relation to the

e

lrbid., p. 139

Regnald D. Archambault. "The Concept of Need and Its
Relation to Certain Aspects of Educational Tﬂeory * Harvard
Educational Review 27 (Winter 1957):41.

JPROJECT APEX, p. k.




APEX curriculum, it is necessary to examine their usage

within the context of this curriculum.

23
2

. 23
Treatment of Needs in APEX p

If students are %o choose, and if as Archambault
says, needs should refer to "objective 1aék." then the
description of choices must be clear and’unambiguous in
describing potential objective lacks. To assist a student
1n the didentificdtion of his needs for course selectlon, )

J}an has dev1sed three methods: pha51ng, course descrip-

tions, and counselling.

The first gethod;{s that of phasing, which rates
courses on a scale of one to five in texms of increasing

levels of difficulty. For example, a phéé; three level

61

course is directed at students "who have .an average command

of the basic skills but would like to advance beyond those

basic skills but do so at a moderate rather than accelerated

pace."l The value of this method for clarifying objective

" “lack is undercut by yague terminology. The use of terms

such as "average" presupposes that the standards out of

which this term has arisen are going to be commonly held by h\// {

2 It would seem that teachers more than student

all”users.

.ﬁggld have a better sense of what such g term encompassed.
The language of course descripWions appears to*be

another method employed by APEX to help the student assess

the level of course difficulty. This is deqpnatrated by 1

1

. B
Ibid-, p|‘6‘- . Ibido

8
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)ticated manner.

‘Scriptions.

" the language’'and style employed in course descriptions. v

62

difference in the style of rhetoric found iﬁ,the following

y

course descrip;ions:
English 331--Comp031t10n 1

Comp081tion 1 will helpﬂyou develop basic writing skllls

in narrating, describing ‘and expl&ining. Your writing o
« assignments will be based upon personal experlences and

observations, and you will be helped to discover,

develop and express ideas in a lively effective way.

English 456-—Compoéition 2

Compos%tion 2 will ¢over the total writing experience ‘
from the beginning thought processes to the final writ- :
ing of the complete composition. With discussions of .
significant ideas as the stimulant, assignments will
be presented on critical analysis, forceful arguments,
'effective persuasion and clear explanation. Collect-
ing, evaluating, and organjzing evigence to develop -
valid conclusions will be Btressed. i

R R

—

éimplg and cbmpound_sgntences usiﬁg pdrallel Etructure in

a simpie fagshion characterize the writing style of English
331--Composition 1, a writing style ver§ appgopfiate_for the
student who would take this course to develop basic writing | '
gskills. Although simple sentences dominafe the coursé de- - ;
scription for Emglish 456—-Comp081ti€;?§~ they are magnifi- ;J'
cently handled by using parallel structure in a very sophis- ‘:‘ :
The main' disadvantage 1n u31né{such a method .
at'the high school le;el is thg.ladk‘oﬁ,eipefience students

have in. recognizing. diffefent types of wrifing styfés 'Thiﬁ
method would ‘be more appropriate for universiéy course de—
Even then,’ it must be explicitly stated to the

students that the level of course difficulty is reflected in

< oved n coume deseripmens T ¢

‘ ;o : . -
l1bid., p. 82. 2 o ,

T

Ibid. » p.- u]-'79 . T
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The most desirable method for determining- suitable
.Eourses seems to reside with the counselling method provide&
by teachers and guidance céunéellors., In general, however,
this method is hampered by'thé léck of a standard criteria
by which to determine the éppropriéfeness of a course. Fo

convenience of reference, I have divided the APEX courses’

°i$%o the following categories:’

- ,
1. Literary Courses

Literary Explorations I ' Modern American Literature

Literary Explorations II  American Heritage
Modern Literature .Modern World Literature
Nobel Prize Authors Poetry Seminar

- Contemporary Reading Great Books
Shakespeare Seminar - .

2. SkiXl Courses

o

. Basid Reading Skills & Composition 1

" Reading Techniques » . Composition 2
'+ Individualized Reading "Public Speaking
Creative Writing - Advanced Reading,Techniques
3. Hybrid Courses - AN

-Seminag in New. Dimensions Fllmmaklng
Indepehdent Study .~ ° Art of the Motion Plcture

» Humanities 1 Séminar in Ideas:
Humanities 2 ) Fundamental English
Basic Communication Vocational English
Theatre: Arts . . : Journalistic Writing
Advanced Theatre Arts ’ “Language and Human Behavior
Journalism ) \ *  Repearch Seminar

N Achievement level descriptio taken from literary and

Sklll courses draw, ‘attention to stud nt ability and motiva-

S

tlon. On the other hand, the emphasls on ability is gener-

"ally missing from achievémént level desériptioné used in

™ hybrid courses, thch‘brimarily rely upon studeht interest,

‘deeire or curiosity as the prerequisite for course entrance.

we
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S ,
Skill courses such as English 341--Reading Techniques
and English 556--£dvanced Reading Techniques are prefaced by '

. statements similar to the one taken from English 121--Basic-

LAY

I
Generally he will be reading belew the 10th grade level
and be experlenc1ng difficulty handling readlng material
assigned at his grade level. Students reading abdve
this level should be guided into Reading Techniques.

A pretest in reading should be glven to help make
. this distinction.

Although'o%per courses indicate a desirable.lqvelgof student

performance, these are the only courses.in the APEX curricu-

*.

&

lum;outlining the.evaluatory'procedure to be followed to
egtablish the studeﬁt'swability. Other poufses‘wi{hin the &
skill-category such as Enélish 453--Creative Wjitiné and
English &56--Composition éireiy upon the foliowing vague
descrlptlve statements: . ,;“
| He should be produ01ng quality writlgg}énd'haveAfhef
~ab111ty to analy?e the written word. - ,

_ He should be able to write a. short comp051tlon with
_some control and confldence 3

therary courses dlrect attention o both student
ability and motiva¢1oq., Tbls‘dual empha51s is reflectg@
in achievement level déscéiptions taken from the fdliqwipg
coursess: ° ) - ' o
English 22l--Iiterary Expi:ration 1
The student should be freading between ‘the seventh and ,
ninth grade level. He should be able to read adventure-'

oriented books sufficiently well to perceive chgrac- |
ter motivation ,and to understand what prompts characters

11pig., p. 31 2Tbid.,.p. 166.  OTvid., p. 179.
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to act the way they’de, evenothough his reading may
be restricted almest exclusively to the k}nds of
things in whiceh: he is already interested.

o
English 333--Mddern Literature

The student should be reading at least at the ninth
or tenth grade level. He should be able to note
character motivation and development and to work '
with exploring thematically the literature he reads.
to read extenslvelg in the
imaginative 11tera\tre of this century.

It should ‘be noted that: the APEX developers decided that the
eadlng level statements "would not be adhered to rlgorousiy

-and that their position at the beginning of the statement

-

implied an emphasis that was not intended."% Teacﬁers and
guidance counsellors, thefefore, must rely upon the remain-
~ ing stateménts in the achievement level descriptions te,
gﬁide their advice to the students. I have deleted reference
to étatements referring to reading levels in the fdl;owing
literary achievement level descriptions: . '
English 441--Modern American Literathfe

T He should have the ablllty to analyze literature and

: to 'seé an author's ‘work in its appropriate historical
context.” He should b& motivated to read and to enjoy
'reading as a pastime. .

English 443--American ﬁeritage . : -

‘He should be able to analyze. literature and to see
. an author's work in its appropriate historical con-
- . text., He should be willing %0 read extensively in
American theratufe from the past as well as the
- present.>

-

zIbid" p- 89. ! : C

uIbid.. p. 1l41.

lrbia., p. 48.

- . 3Ibid., PP. 249-250.
51vid., pp. 146-147.
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English 444--Modern World Literature

¥

" He should have the ability to analyze literature and
to see an author's work in its appropriate historical
context., He shou}d be highly motivated to read and
read extensively. ,

Use of statements such as these do not provide much gui
in aésessing the student's potential for a particular
A phrase such as "to analyze literature" can encompass a
wide array of outcomes ranging from basic plot identifica-
tion to identifgcation of style. Making'more explicit what

the phrase "to analyze literature" entails may lead the way

to more accurate stud;nt placeqﬂst. fFor example; the follbw—

ing description taken from English 551--Great Books gives

' the counsellor a betier sense of what the English teacher
r .

expects of students entering the courses

point of view and the like, the student shouldMb
able to read critically and appraise the lite
quality of a work. He shogld be highly motivated to
read and read extensively. )

.In addition to recognizing the author's themgiziggfu

_"D

. The only literary courses which do not draw attention to

motivation and ability are English 344-~Contemporary Reading
ahd English 343—-Nobe1 Prlze Authors, Wthh prlmarlly focus
.on student curiosity and student w1llingness. '

Hybrid courses do not place much emphasis on ability

"in achlevement level. descrlptlons; insteaq, they‘appeal to

%—\
student interest, desire and motivation. This Ys reflected

2Ibid., p. 200.

°

1roid., p. 153,
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in the statements féken from the following achievément level \
- descriptions:

English 45&-—Séminarnin Ideas . \
Placement in this course should be governed prlmarliy
by the student's interest in the subject to be studied

and 1? the seminar method. .

lish 254--Theatre Arts
Although Theatre Arts is open to any student in the

high school, he should be hlghﬁy ‘motivated to par-
“t101pate in dramatic activity.

] E

English 346--Public Speaking : .

A student neeg only have the desire to take the
courses . .

~ ot
Removal of statements by which teachers and counsel-

lors can establish "an objective lack" causes greater poten-
. tial for the emerging interpretation of needs to coincide
"with the moéivational sense of interest. This appears to

be one of the difficulties facing APEX.

Conclusiond and Redbmmendations

The concept of "need” Within'thé APEX curriculum pre-
sented many problems because of the vgste range of interpre-
tation which céé be given to such a term and itS'aéplication
within the APEX curriculum. I can only assume that APEX is

.(concerﬂed with\two different categories. of needs: those .
pertaining to the 1ndividual 8 emotional state which I will .
s call "fel§ needs, and those relating to the 1nd1v1dual'

academic needs. Through the course selection process the ‘ Y

. ¢ . . i . (
lbid., p. 171.  2rbid., mop9s  JIbid., p. 113\
i o o . .

4




a

68
individual theoreticélly ought to be able to choose courses
which will not only satisfy his emotional or "felt" needs
but also his academic ones. In practice, however, I find
that it would be difficult for many studeqts to determine .
just what their academic needs are. It appears that course
selection would probably be controlled by the student's )
"felt" needs, which, in many instances, ﬁa;;coincide‘w}xh.

R 'd . )
the motivational sense of interest.

Generally the "felt" sense of need appears to domi-

‘nate the APEX curriculum because the methods‘established by

APEX to assist the student in asgessing his academic needs
tend to be ineffective. To entice students to take hybrld
courses such as English 232--Humdnities 1, English 358--The -
Art of the Motion Picture, and EhgliSD 353--Journalism, it
may have been necessary to underplay the role of academic
needs and-concentra&e more on student mqtivation. These )
courses are ones thch helﬁ,introduce and establish the new
dimensions which APEX is bringing into the field of English.
Since APEX is striving to develop a burriculym which
fosters self-sufficiency in its students, it is important
that more attention be dlrected to establlshing satisfactory
methodology which will enable the student to determine

whether or not a particular course will contribute to his

academic growth. I recommend that students be prov1ded with -

extensive course 1nformat10n which should include the course

- descriptions, achievement level description and course

2.

1
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objectives. If these course objeétives are properly devel-
oped, they will provide’the student with a better under-'
standing of what he can expect‘to\gchieve by the end of the
course, Secondly, I recommend that adequaté pretesting be
done to assist the student in establishing a more objgctive

.sense of what his particular academic needs are.

©
-

Treatmépt of Interesf in APEX

. Presently are;s of students' interests for APEX
courses are assessed by t;acher _knowledge of the student
’body, p0881b111t1es 1nherent in the subject’ matter and the
~ teacher's partlcular forte. Descrlptlons of courses are pre-
pared and submitted to the student body Students registéf-
for the cJ&rses they want, and courses haﬁing an unacceptably
low lével of registration are diopped. The first question,
‘therefore, Wthh presents 1tself is what sense of 1nter;:i
primarily manlfestg itself in the APEX curriculum. Generalij‘
the psychological sense of in%ere;t was appealed to in the
majority of the course descriptions for the literary and
hybrid catggories."The-normative sense of interest only
appeared to play a dominant role in skill-oriented coLrses.
To illustrate the treatment of interest in APEX.\I will exam—_
ine a variety of descrlptions taken from courkes in the 1it-
erary. sklll and hybrld categories as well as consider the
role of lnterest in relation to course content. ‘

An anlysls of the course description in the litewary

category suggests rhetoric- which is prlmarily directed at

— [ OO S,
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the student's psycﬁologicai gsense of interest. Courses

such as English-221--Literary Explorations I, English 222--

Literary Explorations II, English 333--Modern Literature,

English 344--Contemporary Reading, English L41--Modern
American Literature, English Lbly--Modern World Literature,

English 458--Poetry Seminar and English 553--Shakes§eare

Seminar have ‘developed course descriptions which direct

their appeal to the student's life style by focusing on the -

gtudent's natural interest in th¥ problems and conditions .
of American society. The appeal is based upon the student's
idenfification with contemporary issues such as the'seardh
for identity, social survival, idealism, and equality. The-

appeal to these.concepts is exemplified in the statements

1

taken from the foilowing literary course descriptions:
English 222--Literary Explorations II

In Literary Explorations II, you will read and dis-
cuss literature which focuses on the problems young
people face in growing up today. The literature to
be studied includes short stories, plays and novels
which explore those problems which arise as the teen-
ager tries to discover who he is, what his role in
home and community should be, and hdw he can solve
the conflict between conformity and individuality.
Through discussions of these stories and the keeping
of a journal, you will be encouraged to examine your
own yiewg on life in developing guidelines for your
behavior.}t .

" English 333--Modern Literature

Writers have often tried to answer the question: How
does man face the problems of survival in today's
world? In Modern Literature you will read about the-
consequences of war (past, present, and future),
about social isolation and racial prejudice. Modern

1Ibid., p. 35. . R
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Literature will make you more aware of man's conflict
with himself and others in the 20th century. Besides’
giving you a deeper insight into yourself and your
fellow human beings, this course will help you acquire
a founiia‘cioﬁ for understanding literature of all
kinds.

" English 344—-Contemporary Reading \
In Contemporary Read.lng. the student will|explore and ; ,‘
discuss such vital issues-in contemporary American

society as poverty, crime, civil rlghts, he genera-

tion‘gap and extremist groups. " ‘

, ey
English L41--Modern American Literature. \

Mod\rn American Literature focuses upon the essential
character’ of the American and the forces that have. con-
tributed to the formation of his ideals, his goals and
his temperament. The contrast between the American's
passion for social justice and his desire to re@llze
the American dream of success will be explored.

English 458--Poetry Seminar |

> :

' 'Group discussions will deal ‘primarily with the analy- - !
sis of poetry and how it expresses the hopes. fears, o
loves and dreams of young adfilts.

Although other courses such as English L&bj-—Amefican
Heritage, English 343--Nobel Prize Authors and Emétish 551-=-

|
Great Books also rely upon the psychological gense 'of inter- ] } ’
est, they addrblonally appear to allude to the normative S Z) \
sense of interest For example, the course descriptlon for . ‘
English M&3--Amer1can Herltage draws’ the student' s,,attentlon
- to such writprs as Hawthorne. Emerson and Twain and the l1it-.
- erary treatment of such themes as Morallty in Axgerica and

the Puritan 'I.‘ra.d.’t.t.’l.on.5 To make a choice based«uﬁon this

11bid., p. 89. 2pid., p. 105. Jmid., p,) 141
- u N ,‘. ‘l

*mia., po 1920 Smvid., p. 6.

-
-




type of description would suggest that the student should
4 8lready possess some’ knowledge of American‘Li’cerature.
;H&brid courses, in most instances, direct their appeai
to the studen‘t's‘ life style and his ‘immediate environment.
This is reflécted in the statements taken from the following
course descriptions:
Englis'\;l 232-~-Humanities I
Humam.t:.es I explores modern Amerlca s express:.on of
3 ’ _itself in various art forms, In this course, you will
investigate how Americans spend their lelsure time,

You will learn to evaluate your physical emrlroYment, .3
today 8 music and other contemporary art forms.

ESCPUURHIN

English 235--Basgic Commun:.catl ons

Basic Communications w111 help you understand why .

human beings need to communicate and how language,’ .
through the various media, is used to appeal to and
fulfil basic needs.. You will examine newspapers, : -~ -.
magazines and radio to evaluate their influence upon
your daily decisions. Through the study of these

media you will discover the techniques used to affect
your life in such areas as mak:.ng purchases, viewing
televis:Lon and forming opinions.

Emgllsh 357—-F1J1mmak1ng o o

v Fllmmaklng is aﬁ_:.ntroductory course in which the gti-
dent learns to express himself through the medium of
film. 'When used properly the camera becomes a power-
ful, direct tool for communication.- It is. one of_the

N most influential in shaping today's student . . .3 .

English 457--Language and Human Behavior o .
Language and Human Behavior consmers the history,
nature and uses of language and its effect upon
. human thought and action. The course will emphagize
] how language . . . distorts reality and creates un-
o - '.desirable thought and behavior patterns, angd how .
language is used.in imaginative literature. P

lmia., p. 62,  2mid., p. 69.  Ombid., p. 125.
. - “tvid., p. 184, | - : .
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I noted that phase one hybrid coqrseé such as English 112--
Vocational English and English 11l--Fundamental English
primarily base their afpeal upon the student's recoénition

of the'neceséity of the course. For example, English 112--

prcétional English states: °*

Vocational English is a course to help you prepare .
for jobs and life on yoursown. It aims to help you
equip. yourself with the basic reading, writing,

speaking, listening, and thinking skills which are

.needed in order to get, keep and advance iffthe job
you pick. The course is set up to give you special
help with weaknesses you feel you 'have while explor-
ing in depth jobs that you might be interested in.

The course 1s also designed to help you prepare for
life on yqur own. It deals with such areas as com-

' mon’ money problems, working with other people and
solving ‘personal problems. This course is especially
for students who:find learning difficult and prefer
to ‘learn at 'a somewhat slower pace.l g

. | i ‘
The majority of the skill courses address their appeal

. . . - |
to the normative sense of interest by directing the student's

attention to the neceséity for taking certain coqbses if he
wants to achieve a particular.goal. Ehfslis demonsirated iﬁ
the following course descriptions: - |

' English 121--Basic Reading Skills

Basic Reading Skills is an individualized cdurse to
h8lp you read with less difficulty. You will builgd
vocabulary skills and develop your reading ability
by }mproving speed and understanding. You will also
be introduced to methods of studging assignments and
improving your ligtening habitg.< : o

English 556--Advdﬁced Reading Tgchniques !

Advanced Reading Techniques is a course for the supe-
-rior: student who desires to improve thoge reading

gkills, study skills, and listening skfggs particu-

larly needed for ‘success at the college level. The

-

lrvid., pp. 26-27. ° 2Ivid., p. 3l.
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focal points in this course will be speed-readlng
and the development of analytlcal reading skills.

Engllsh 331-—Comp081t10n l
Comp081tlon 1 will help you develop basgic wrltlng
skills in narrating, describing, and explaining.

Your wrltlng assignments will be based upon personal

experiences and observations, and you will be helped

to discover, develop, and express ideas in a lively, -
fective way.

"To base my examination only on the role of interest ‘ '

in the course descriptions would be to ignore one of the

1

most‘important aspects of the APEX curriculum, and that is

the treatment of student interest in relation to subject : G

|

matter. Approximately one quarter of all APEX coursesffefer

to. student interest in course objectives. The manner in

. . { “
which student interest is treated with respect to subject

3
T e e o N

‘matter is demonstrated in the following stazsments taken

‘ o [ #' )
from course descriptions:

To provide an opportunity for students to pursue L 4
1n4de§th special interests related to language
arts - -~ "

To provide an opportunlty for students to pursue
learning 1ndependently whether it be because the
nature of the study is hot included in the present
curriculum or simply because the student. wishes to
-engage in learning that &s not structured in the 4
usual .cldssroom fashion. v o .
. .- To help the student recognize problems and truth
within the limitsvef materials at his interest
dlevel.

lrbid., p—214. . 2Ivid., p. 82.  1Ibid., P. 27.
. 4

Ibid., pp. 4b-bs5. ﬂ\i5ibidsirp. 48.

o




. Seminar and to some degree English 453--Creative Writing

A oy

v

To open up new worlds of “Yiterature to each student,
" based uppn his interest, yet_different from the read-
ing he K&s done in, the past.l

]

To use the fleldlof Jourhallsm as a means of chanel-
ling and develgping. the student's partlcular talents
and interests.? ,

To stimulate and sustain an interest in literary oul®-
put by providing publication for outstanding effort.

Other courses such as English 1524¢Inde§endent Study,
Engiish“251—-Individualized Reading, English 554--Research

Y

employ student interest as one of the main determinants of

course content. ,The student is the one who decides what he

]

is interested in, and, in most instances, the only restric-
tion placed upon the student’s choice is that it must be

related to the field of English. Thisaig/Qeflected in ther
»

¢

statements taken from the following courses:
English 152--Independént Study /

Any student who is interested in becomlng involved
.in a special leﬁrnlng project deallng with language
- arts may do so.

' English’ Zslﬁ-zndividualized Rea,aing

Individualized Reading is a course in which you-will
_be allowed to_read -- in the classroom -- books that
interest you. .

by

Conclusions and Recommendations

v

'In a curriculum such as APEX which uses guiding

concepts not ornly to attract supporters but also to guide

2

lrpid., p. 7%. 2Ibid., p. 117. . Ibid., p. 166.

Tbid., p. W -SIbid., P. 73.
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\edu'cational decisions for both in'structors and students, it

is 1mportant that there is cbn31stency in the emerging

)

1nterpretat,10n and a pllcatlon of concepts such as lnterest

l'l[y ‘examination of the treatment of interest in APEX suggests

\

that the.re are certalnaareas which should be more e:fle.cJ.tly

*:treated "\ .

? o The first difficulty which I encountered was the dif-
LI ferent interpretatlone ‘G!' interest. This wa$s flrst obser\{ed

in the sense of interest whlch mamfested itself in course

“ B . descriptgons. Although there were 1nd:|.cat10ns that the

-psqchological gense o J.ntereet governed the appeal in the

'ma-jor‘ity*'of the course descriptlons. it also -appeared that
N / the normatlve sense of interest supplemented the psychologl— !
vy i
r/ [
w0 o Lecall aense of 1§.terest in a few 11terary course descrlptmons

;o ‘and played a major rele in the descriptions taken from skill-

.orienteﬁ courses . - : o

The ﬂsecond area of concern for a, curriculum such '
h ,

o, a8 APEX ig" how the emerging 1nterpretation of the concept ‘

’ Y

~ .- _influences a student 8 action‘ This'is an :uﬁportant area
R 'for deli'bera:tion for a- curriculum such' as APEX: which strlves

. ‘to meet the aspiraticme of - i%ctors as well as etudents.

* *‘ S It is feasi‘ole in a currioexlum such as APEX" that courses may
'f' KA : . f " -be deve d which appeal more to instructors than to stu-
SR .‘dent‘:X streesee that it attempts to meet the 1nterests .
. f* e 'oi’ the individual student. My examdixation euggests that
R i J’f thle is somevéhat mis'leadirg This statément implies jhatv
v o E . y

-
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7 and Engllsh lll--Fundamental Engllsh employ the normative

77..

APEX rigorously tries to es&abllsh what t\b interests of . ‘

" eac student are and then dev1ses couréﬁs which coincide
these interests. I ,ﬁggcthe, however, students select

courseg de&eloped arounduareas’of intereéts established by

instructors. Dr.;Eﬁtwistle'comments tgat curricula devised

in terms of interésts and needs of studénts "often merely.

reflect adult assumptions about what children o _gg_g to be

\‘interested 1n."l

Thl% may have the over-all effect of. limif-
ik the child's.field of interest instead of broadening it.

"For"example, codrses such as English llZ—-Voggtional English

¢

[

formbof interest in -addressing their appeal to the sfudents.
These courses rel?”upon the student 8 recognltlon that the
value of " these courses rests on the manner in whlch they con-
tribute’to preparing him fgr the futu{e., This t;?h:of;ippeal
was gséecia;ly prevalent in phhsé,oné courses. I feel that
statementé such as the ones citéd above may be somewhat ° .
1nt1m1dat1ng to studenﬁp who’otherw1se may have wanted to
Qﬁke the courses.' Usage 05t2£;i statements’ seemSQto pre-
supbose that all students are self-motivated. future-oriented
and perceptive ~Children whp are from a flnancially impov-

* grished environment in which'everything which is done is -

based on its necessity may reject such an appeal in a coufrse

Vdéscgiption. Yo . §
IH’arold Entwistle. Child—Centered Education (London:
Methuen. 1970), pP. 116. ° ar i {
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-

ingtructors how the cbncept of interest is to function in

course description. It may be found that it is desirable to
rely primarily upon the psychological form of interest which

primarily‘manifests itself in most of the course descriptions
y :

“ﬁs the means to Attract students to courses. It should also

be taken into consideration that it may be of value to remind
instructors that becaus% a student has selected his course

it does not necessarily’imply that he has had any curiosity
about the subject matterl He may have selected éhe course
because he had }riends,who'%erg taking it or the course may
have béen offered ét a convenient time. ‘P?ovisions ghould
also be made in all APEX courses for the means to promote
the develoPﬁentwaf student interest in re}ation to course |
content, Expanding %His usage .of interests‘to all coursé;
within the APEX curriculum woﬁld’be one way of insuring that.
each student is provided with the opportunify of acting upon
what he v1ews to be his interests. 'To make pract\floners
more knowledgeable of what potential forms of interests may °
present themselves within the context of dmfferent courses

it may be necessary to do regearchfintg the immediate ‘student
population 8 range of interest.

- Development of student interests in relation to sub-
ject matter must not be“left to chanlih gsome sense of guld-
ance mus§ be given. For example. English 251—-Ind1viduallzed
Reading aimed for growth measured in terms of the maturity

level of the student's type of reading, broadened scope of"
2 .

I fegbmmend that APEX clarffy for both students and ' -

.
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’1nterest and development of llterary appre01atlen

79
Engllsh

¥
[ ’ &

1

221-—L1terary Explorations I encouraged expan51on "of thé

student's reading interest areas and the'depth of his per-

\
' ceptions within these areas";2 English 344--Contemporary

Redding; "an interest in reading about current prbble:ms";3

and English 343--Nobel Prize'Authors. "to encouragé wide and

‘1n-depth reading of the works of some of Amerlca 8 most out-

[ | L',

standing Wr1t§§8 beyond in—class requlrements. Clarlfylng

what the guiding concept entalls and prov1d1ng the method-

e ology 80 'that teachers can agsist students in developlng

their interests may prevent innovative curricula such as

{

APEX being viewed as a failure in an educational milieu

=~

which is promoting a’return to the basics in education. -

.. - LPROJECT APEX, p. 73.

3Ibld., p. 106.

Ibld.. P> 48

uIbldo' pn 100.
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: CHAPTER IV

gl

. / PERSONAL GROWTH

{

No longer doeéﬂEnglish simply:encompass literature

- and composition but now it employs a éiﬁersity of subjeét

matter from other fields to ‘provide the vehicle through

which the basic skills--reading, writing, speaking, listen-

'ing and thinking--can be taught. Broadening the scope of

the English curriculum has also meant that the role of Eng-

' 1lish and English instruction has taken on a.much more diverse

character under a‘somerét nebulous cloak. APEX reflects

. the new diversity and Ecopé which has come to characterize

"the neW'Engliéh curriculum. In APEX, English is ségn "ag

.

1

an adventui"g in personal growth,"” -and theg goal of Emglish.

instruction is thus seen,K "as a means to assist each student

in his search for identity."2 Using "an adventure in'per-

\

sonal growth" as the for& of entry or the substantive struc-

ture to the English curriculum requires exaﬁination.‘

\

“ - o a Ed
The term "substantive structure" refers to/ the manner

in which the subject matter is to be.treated within a curri-

-

culum. Scﬁﬁab notes:

The notion of a principle of enquiry Suppoées that a
given body of enquiry has its origin in commitment

~~  lppoJECT ABEX, p. 3.
’ zIbidJ, P. 4 g
, 80
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to a conceptlon of the subject matter which is prior
to the investigation. Such a coriception sets the
boundaries of the subject and names the crucial
relations, parts, elements, range of properties,
array of actions or related partlclpante which gives
it character. Thereby. the pr1n01ple locates the
data to be sought in investigation, indicates the
way in which these data are to be interpreted, and
determines thi form which the resulting knowledge
will take on. | ‘

Characterizing English as an "adventure in pereeﬁEl
growth? suggeets thet the supject matter shoeld be presented
in such a way that the individual can relate to it’and'recog—
nize its relevancg to his own development‘ According o
APEX, "dec181ons about what, how, and when to teach are made

on the ba31s of whether or not it is relevant to the indi-

’

v1dua1 student’ q'needs. interests and abilities in our pres—

ent school popﬁletion.”z

- The quest for relevancy may place
limitations upon the way the subject, matter of APEX is to be
treated. For example, the literary: aspect of APEX is seen

a8 "a sharing, an enrichment, of the creative expression of

:expériences."B Supposedly the "experiences" which the stu-

dents bring to such sessions and relating to the "experi-
ences" they encounter in the literary selections ‘becomes the
means by which the concept of relevancy Agsumes an identlty.

The question arises as to what extent the principle of estab-

ﬂliehing relevancy will control the‘quality of the over-all

ljoseph J. Schwab, "The Practical: Arts of the Eclec--
tic," School Review 79 (Auguet 1971):511 :

PROJECT APEX, p. 4.~ *
BIbidvp Pl 3.‘ “ . "\
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session. On the other hand, !treating English "as an adven-
turé in personal growth" gives consideration to both the

cognitive and affective domains of the individual's develop-

ment., I am concerned, however, that the vagueness surround-

ing this concept w1ll pose problems for APEX. For example,
a diversity of courses can be offered which would supposedly
fulfil the requirements of contributing to the individual's

development. Using the concept of "personal growth," APEX

- is faced with the task of developing courses which will pro-

vide a nourishing  diet for the individual's development. In

- my examination of using "an adventure in personal growth" -as

the form of entry, I will address myself to two aspects:

1. How is the substantive structure of the rhetorlc
reallzed in practice?

2, Does the substantlve structure refleé@‘hhe rich-
ness and complexity of the subject matter?

a

How ig the Subgtantive Structure of the |
Rhetoric Realized in Practice?

Employing the concept of "personal growth" as the
focal point for the development of courses within APEX con-‘
tribntes to a very diverse array of course offerings. In
edditlon to public speaking, theatre arts, filmmaking, liter-
ary and composition ceurses, all of which are usually consid-
ered standard course offerings for most English programmes.
APEX has also iIntroduced such courses‘;s Semlnar in New Di-

mensions, Hgganities, Bisic Communication, Individuallzed

‘ Reading.'Besic‘Beading Skills, Reading Techniques, Advanced

‘. L %

o
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Reading Technidues. The Art of the Motion Picture and Voca-

Py

tional English. These are the types of course offerings
which do not make Engllsh appear to be the same o0ld medicine
in a new bottle. For exgmple, English 151--Seminar in New
Dimensions spends most of the time "gearching out, discu§§-
ing and evaluating the very latest disco§eriesn from rapid
t}ansit, cceanography and packaged homes t& artifici;i grass,
paper clothing and ®attle food made from shrenddeg\i paper,‘and

molasses."l This course aims for more than mastery of con-

tent; it strives to develop positive attitudes in students

-
@t

: - : ¢ . 7
who tend to manifést a generally negatrye attitude toward-

society and authority. fnclusion of such a course in the
curriculpm'seems'to be very desirable in view ?f‘the fact
that the fask of the Améqzcan High School is now recogn4zed
as that of educating a large propbrtion of youth, many of.
whom never could have entered high school ten years ago be-,
cause they had not been making_sat%sfactoiy progre§s in ele-
mentary school. bﬂ7the other hand, this is the type of
courée Wwhich raises questions by people who are concerned
with~Jualit§ education. Unless chre is“taken in the devel-
opment.'introduction.and consid!yation of the purpose of
each course, it is possxble to end with -
A kind of kitsch, which, in this case 1ncludes a pop-
. cultural melange embracing everything from quﬁman to

'+ McLuhan to Postman to Perlz with an "instant $psychol-
ogyt and *new theater" thrown in.=

* LproJECT APEX, P 0. =

Gene L. Piche. "Romanticism, Kitsch, and ‘New Era‘’

Engllsh Curriculums," ggglish Journa 1 &1 (November 1972):1221.
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-develop and design these courses have little more cultural

> 27pid., p, 106.
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“Within APEX, considerable attention is paid to devel-

oping courses which focus‘ on the individual and his relation-

ship to his environmght. For example, English 222--Literary
Explorations II emphasizek: ‘

Those problems which arise as the teenager tries to
discover who he is, and what his role in the home and

. community should be and how he can so]:ve the conflict
between confermity and jndividuality.

English 3‘41&——Conte‘§po}ary Reading states:

This course will emphasize reading and viewing of
material relevant to contemporary issues in American

_ soclety. Through class discussion of these social
isgues that immediately concern the student, he will
be helped to meet the challenges that contemporary
living present. «

" The main concern of many educators is that teachers who

or psychological theory than foupd in a handbook.3 Although
the‘ course may refolect the proper slant in terms -of. theo(ry.
there may be only supefﬁéial tf?atment in terms of knowl-
edge. ‘This, in turn, may affect the manner in which the
course is presented. It can contribﬁte to courses which are“
so comprehensive in scope that it’ becomes difficult t0 cover
all the material within the given time period. For exap;ie;
the coux"se des;:ription of English 452--Humanities 2 sta:l;es:
In Humanities 2, students will explore. the artistic

- achievements of several major periods in:the develap-
ment of'Western Civilization. The nobility of Greek

1

PROJECT APEX, D, 55. . - -~

3P.iche ’ "‘ﬁomanticism.‘ Kitsch and ‘New Era’ English .
Curriculums," p. 1222. , oL '
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grama, the grandeur of a Gothic Cathedral, the excite-
ment of classical music, the probings of great dramatic
and poetic literature, incljuding that of the modern
age--such are the experiences students will encounter.
The philosophic foundations under¥ying the great art 1
and literature of the past will be stressed throughout.

One would suspect that due to the immense scope to be cov-
ered and, ih most instances, lack of adequate background on -
the part of the student little time is left for much student

|
partlcipatlon An examlnatlon of the actual courFe activi-

ties reveals a very teacher- oriented programme. For example, -

the following activities are those which are to be accom-
plished within a two-week time period.

1. Briefly discuss the Baroque and Classical movements,
with emphasis upon the classic as a contrast to the
Romantic movement which followed. Film: Mozart and
His Music.

2. Project and discuss Neo-Clagsic and Romantic art
“glides as'an introduction to the music of Beethqven.

3. Play Beethoven's Fifth Symphony (with Bernstein's
"Birth of a Symphony") and discuss Beethoven as the
Individual rebeldring against the conventions -of the -
aristocratic society of thg 18th century.

L. Play Beethoven's "Eroica" Symphony and discuss the ~\\\;;\

relation of the music to the times.
5. Using Byron's Child Harold or Don dJuan, explore the

@ nature of the Byronic hero and compare with the life -
of Hemingway. Record: RlcharQ\Strauss s tone poem
*Don Juan. "

6. Read and discuss Coleridge's Rime of the Ancient Mari-
ner and "Kubla Khan" as supremv examples of the splrit
of Romanticism. Film: Rime of the Ancient Mariner.

7. Play Tchaikovsky's "Pathetique™ Symphony and discuss
in terms of Romantic elements (especially the flnal

~ movement).

8. Use excerpts from the operas -of Wagner (Gotterdamme-

' rung and. Tristan) and discuss Wagner's muslc-dramas

as the embodiment of Romantic ideals.

9. Examine the effect of Darwin on Twentieth century
thought, religion,. science, etc. és a basis’ for dis-
cussion, use Arnold's Dover Beach.

1PROJECT APEX, D. 159

'?vid., p. 162. » e LR
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Conclusions and Recommendations
[

- ' interests, it also requires them to

*

If electi&e curricula such as APEX are to develop
English p{ogrammes which reflect the substantive structure
of the rhetoric, I recommend tMat attention be given to the
following points. Since the eleétive programme does open h

the way for English teachers to develop courses focused on

“areas of specialization fEBm their college training, curric- -~

t

ula such as APEX should be wary as to how this will affect
the togal course offeringé?‘ An examination of APEX cq?@se
offerings shows that there is a heavy concgntration ofllit— ’
erary courses ip contrast to composition courses.9 I would

hypothesize that this has occurred because of the emphdbié y

" on literary courses in contrast to that of writing courses

in.the teacher's own college programme, Although'the prgc-”

, - tice of introducing specialized semester type courses is

well -established at the college level, it is still relatively

[

new at the high school level. Consideration must be given

to the fact that at the college level most areas of studies

are viewed as disciplines and the members of faculty involved

with each discipline are well trained in that specific area.

‘This is not neéesé&rily tfue at the high sdhool.level. Al-

éthough, ags I have previously pointed out}-fhe electi%e'pro—

.gramme does open the way to honoring the teachers' special

5
ists in other fields as well.:

%

_Provisions must be made go that these teackers can eas-

ily fpﬁiliafize themselves with devqlopmenté and techniques

become "instant" special-

»

e .
~ w,,{
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‘courses use a particular aspect of the learner's envirorment
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from these areas. This may entail settigg up a series of in-
service courses or having subject specialists available to !
agsist the English teacher in developing courses.“@his. in
turn,. will give the English teacher more time to concentrate
on developing the type of agtivities which will contribute

to the cognitive and affective growth of his students..

* Doég_the Subgtantive Structure Refléct the Richnegg
- and Complex1@§ of‘the Subject Matter?,

An examination of the literary course offerings in

APEX indicates that the concept of personal growth has played

‘an imbortanf role in their development. Although most of the

to act as a liaison with the subject matter, a slanted view
of literature and of~3ife seems'fobe presenﬁ The maJorlty
of the literary courses deal with man’s quest for 1dent1ty °

and problems which face him in the tWEntietp century. ?h;s

kY

4

. trend is reflected in the following literary course descrip- .

tions:.

Engllsh 333--Modern therature \
erters have often tried to answer the question: How.
does man face the problems of survival in today's world?
" In Modern Literature you will read about the consequen-
ces of war (past, present and future), about social
isolation and racial prejudlce. Modern Literature will ‘
.make you more aware of man's conflict with himself and .
others in the 20th century. Besides giving you a deeper
insight into yourself and your fellow human beings, this
+  course will help you acquire a foundation for under-
standing literature of all kinds.l

1vid.  p..89.
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English 44l - -Modern World Literature

" Modern World Literature examines two major themes:
war and the search for personal meaning. War as a
force which has shaped modern mam, and-the world in
which he lives will be viewed through the.works of
. novelists, poets, Artists and composers. This is
a study of man in conflict, of man seeking an answér in
a world "tempered by blast§ of War, both hot and cold.”
The second unit is a study of man's search for personal .
. meaning. The literature-in this unit will deal with
the attempt of modern man to find an answer to his ' ¢
existence in a world which often seems cruel and
- confusing.l ) e

Even thouq? the concept of persone; growth has been
applied in eaEh”instance,‘there terids to be a trend to limit-
ing the literary experiehces to one oartfcular'thematib con-
siderationf-man's dilemma in the twkntieth:century. It
would“oe difficult to argue that.ﬁen\g queét for self knowl-
edge anq_seli;awarenesé is not an intricate part of most™ 0
literature. "On\the other hand, since life is made up of a

I

diversity of experiences, n‘t:only serious and solemn but
4 E . 80

" also frivolous and humorous. to 1limit the literary experience

to only the serious issues in life seems.to be narrow1ng

unjustly the’ type of luterary experlences w1th which the, o

flnd1v1dual is brought into contact. Creating a better bal-

arice *between the scope and focue amoné the various literary
courses may ‘be achlevgg by hroadening the thematic offeggngs
so that a dlver51ty of themes dealing with a varlety of lit-
erary experxences can be presented to the student;: )
Gonsideration of the treatment of literature within

the Oregon Sequential English Curriculum may be gdvantggeousu

g

lIbidn !‘ ,p. ’ 153;“ \ ° - \"




. ing other problems. Since it 1sn t possible to, develop any y -
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for APEX‘iiterery course develoners. Th;ee concepts--
subject, form, and po%nt of tiEWw—act'in the role of the -sub-
stantive structure or means of entry to the Oregon literature
courses.l Beginning in grade seven, stpdents are introduced;s
t&‘these conéepts’through works of prose and poetry. \kt-sachf
subsequentcgfade level these concepts are explored through
1ncrea31ng1y qomplex llterary selections. By.the :nd of
their literary experience, the students should be capable of

1
handling "unified works of art. "2' .Identification’of basic
concepts serves as the means‘by which the students oan ,
achleve command of - the fundamental 1deas of the sub;ecth :

which can bé used as a foundation for recognizing andf’ttack-

type of thematic continuity because of the elective nature
of the. APEX programme, some type~eof continuity may be possi-
ble if each literary QOHTSQ! although still retainlnggite

thematic orientation, 1ncor£orated these ‘three.basic¢ concepts»

*

" of subject, form and point of yiew// The thematic corisidera-

tion could be used téiattract the student and also be useg S

as the vehiclepthrough which these three concepts could be
developed. Therefone. no matter which literature course’ the
student selected ‘he would always be brought into contact With
three basic concepte. which if properiy used will let the

etudent "enwisage new, mdre edequate, mofe telling conceptiona
A - .

AT B .
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to put the new conceptlons 1nto ﬁ;actlce as guldlng prin-

c;ples of a renewed 1nqu1r§\¢l \

, - a A T -
Mt ‘ o " . ’90

of the subject matter The'growth of teehnique permits us

.« %
é
‘( ) L '
The guldellnes developed fo the treagtment of lan- !

K]

guage within the APEX. cugrlculum refilect the 1nf1uence of

Thls “view of language takes into cozélderation the points

'the Rersonal growth emphasis. -APEX dtetes: Y

peopl onceptualize and organlze experiences in order e
to realize me ng and gain pleasure. ILanguage enables
people to understand and assess themselves--théir

desires, their values, their creativen 88, and their
potentlal ags compassionate human belng;

Langﬁ;ig,,therefore, i's thought of as a means by which .

raised by D. Hymwes whd* notes:

!

3

‘vant or en;oyable.~

Indeed, since the beginnings of stratified soc1ety and

the use of writing, it has been characteristic of the’

greater part of mankind that a desired or requ;red com- |

municative competence has confronted man as an alién

thing, imposed by a power not within his control. In

the complex circumstances of our own society, it is .

hard to see how children can be expected to master a <o N\

second system, comp ementing or replacing their own,

if the process is n%%“gerceived as inxrinsically rele-
preferably both.

By 1ntroduc1ng the socio-cultural features into 1ts llnguis—

tlc theory; APEX appears to make prov1s;ons for the hetero—

geneous makeup of the school s populatlon and the nece381ty

for moiivation in acquiring a hlgher level of 1anguage ;

performance.

-

the Discipline, " Educational Recgord 43 (July 1962):200,

Theory," in Lagg%gge Acquisition: Models and Methods, ed.

Renira Huxley and Elisabeth Ingram (New York: Academic Press,'..
1971). PP. 22 23 ' :

\
1Joseph J. Schwab, "The Conce t of the Structure of

2PROJECT APEX, D..3. o -
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3D. Hymes, "Competence and Performance in Lingulstlc
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Discussions tended to characterize thé main type of
activity in.many of the APEX coursgs. Descriptions of

¢, /{“‘N' . .- )
+ activities taken from the fol ng semester outlines illus-

W

_ trate how frequently discussion was‘employedz
‘\“‘ : .

Engiish 221--Literary Explorations 1
Weeks 2 and 3
' ~

‘ .
1.. View the film "U.S. Expansion--Settling of the West."-
f\///f* Define the boundaries of the. West. '
2. Assign the reading of The Virginian. -
3, Discuss the geography and major landmarks of the West.
. ..~ Emphasize the unfriendly nature of the environment.
4, view and discuss the video film "The True West"
narrated by Gary Cooper. \ ‘
5. Discuss "The Training of a Westerner" (Columbia
record L2L-1011l, '"Spoken Voices of the West,"
Side IIT, Band I)1 | |

English 232--Humanities 1 ¥ . ' ' .

Weeks S5 and 6

1. Discuss the’ impact qf.automobiles on American culture.
Film: The American Road. -
2. Discuss ‘ S
- a, "Taste" as a changi henomenon
b. Formal and inforgglngegign ’
¢. Values and how they are expressed in man's use
. of physical environment ' -
Teacher Resource: ' Chapter 10, *What is Good Design"’
from Harry B. Lent's The Look of Cars, Yesterday,
Today and Tomorrow (E. P. Dutton) .
3. Discuss siides of . ' -
a) exteridr design
‘ b) interior design
_ c) sports car design
, d) modern automotive desigh -
Film: Styling and the Experimental Car?

]

The emphasis on verbalizatiorr in APEX was also noted by

George. Hillocks who.commented that/ptudént i:}tiated talk

AN S i
1PROJECT APEX, p. .U9. //»// o

. )
- " 2Ipid., p. 6h4, "
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. the specla1lzed nature of ‘these courses st

: A Nongraded Phase-Edective English Prog%am Trenton, Michi--
gan: Trenton Public' Schools, 1971), Dp. L. ’

) 92.
tended to be more common’ in APEX ‘than in other traditional
English programmes he’ had observed.1 ’ )

Dlscu581cn by lteelf does not necessarlly contrlbute
to raising ‘the verbal competency levgl of the students. For
'this fo occur, the students must‘be brought*infc contact with
act1v1t1es Wthh focus on 1mprov1ng the student s lexical ‘
and syntatlc knowledge.2 It would .geem .that thls is the
type of knowledge Wthh could befgalned through materlal u@ed
"in classroom actlvrclee; however, Hillocks notes, "in gen—
eral, e . there was not much evidence of”discussion based
on the class reading and analy81s of a text, rather discus-
sion tended to be about~1deas or 1ssuee raised by a text: “3
‘in general, I found that APEX had not established
any particular me%hod‘by which to improve the student's ver-
;bal skills be&ond sbecialized courses ehch.as Eng;ish 346;-.
Public Speaking, English 254--Theatre Arts and English'356——
Advanced Theatre Arts. ,L can only ‘surmise that because of

ts might not

transfer what they had learned to other situatjons or activ1f
ties not related to the school enviQOnment. sdcond, I found

it dlfficult ¥o . discern if the crlterla for -assessing com- .

petency in verbal.performance was to be derived from standard -

77

AJ 4

lGeorge Hillocks, Jr., Evaluation of Project APEX:

Hymes "Competence and Perfprmancegrn‘ﬁinguistic'
Theory," p- 7. ,

3Hillocks. An Evaluatlon of Proqect AEEX. p. 32."
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( Engllsh practice or was to emerge . from the usage of Engllsh
employed 1n the soc1o -cultural environment of the 1nd1v1dua1
student. APEX's introductory statement draw1ng attention ’
to its philcsophy i somewhat vague about thls point. ‘APEX
states: "although the APEX phulosophy;may appear chlmerlcal
and devoid of any concern. for standard Engi}sh usage, compe-
tency in writing . l . these Engllsh goals have not been
abandoned."‘1 It is important that the vagueness in thls

-

statement‘regardlng the criteria by which performance is

(

to be assessed ig clarified because 1t can affect tag evalu-
ation procedure{ o be employed 1n the classroom by

1ch‘to‘
asgess "growthl" Performance assessmentsbased upon the stu-
dent's usage. of standard English~mayibe much different than .
those based around the standard level of English found’in

"his own environment

w3t

This anerlng attltude is also reflected in the treat-

ment of the subaect matterlln the writing oourses in the APEX.

’

curriculum. Engiish 331--Composition 1 emphasizes:°

The style of the student's writing will be personal
. and informal; the content will hage ag its source
« the student's primary experience.

In contrast to the informallty of Engllsh 331--Composit10n 1,
Engllsh 456—-Composition 2 states:

 The content of the student writing will be based upon
analysis and the discussion of significant ideas.
Intensive ingtruction in effective thought processes
and appropriate rhetorical methods of developing expo-
gition and formal essays w111 e of primary concern.3

4

PROJECT APEX, p. 4. = :

1
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standard English. Second, more emphasis should be placed on

i . :‘ K ' . i '. . \. * 94

‘APEX ‘acknowledges the sharp distinction in the treatment of

subject matter in these two courses:
Q'—‘ f
In’ Composxtlon 1, theréfbre, the emphasis is on self-
awareness and the development of the student's sgnsi-
tivity to his immediate enviromment. . . . In Composi-
.atlon 2, the emphasis is on discipline--writing literate,
organlzed, coherent, ahd well-developed composition 1
while employlng all the cla931cal rhetorical methods.

¥

Although APEX points out. "writing in Compogition 1 is an

enjoyable experience for most studenta,"2 I am nevertheless
. . \ A\

concerned with its potential to cdohtributing to the child's ,

- personal de@elopment.j Déwey points out:

The "eld education" tended to ;gnore the dynamic

)Q guality, the developing force inherent in the child's

es ht experience, . and therefore to assume that
tion and control were just matters of arbitrarily
puttlng the child in a given path and compelllng him,
to walk there, the "new education" is in danger of
taklng the idea of development in altogether too formal
and empty a>way. ,The child is expected to "develop"”
this or that fact or truth out of/ his own mind. . .

. Nothing can be developed from nothing; nothing but the
crude can be .developed out of th crude--and this is -
what surely happens when we-throw the child back upon
his achieved self as a finality and ifvite him to spln

. new tfuths of nature o of conduct jgﬁfgtxfhat.B :
‘T am also concerned that this parti ula ype of course éhould'

be the, only one offered to students who s ould probably take

i

a phase three composition course.

If personal growth is to serve as the heaps for the \

developmeﬁt of language competency and perfo mance, it is ' -%

necessary for APEX to specify more clearly what it means by

o lIbld., pp. 10-1l.

-

zIbld. » p 10. ’ ~ . ! 1

3John Dewey, The Chlld and the Curriculum (Chlcagos
Un1Versity of Chlcago Press, 1902), pp. 1l7-
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wrltlng skllls. Even thoagh APEX has made an‘effert to
1nclude the basic language skllls in eacg course, thls
dxbs not insure that a student who is haV1ng wrltlng prob-
lems will 1mprove hlS wrltlng ablllty by taking any of the
hybrid courses.' Depending upon the. 1nclusxon of the baSlc

' skills .in each course to rectlfy some Weakness the stu@ent'
‘has is somewhat sumllar to the EVeryman—Hls Own—Doctor .
"Fallacy whlch was 1dent1fied ag part of the Amerlcan Culture
:'Studies programme offered 1n some American un1vers1t1es.
The Everyman—Hls Own—Doctor Fallacy reduces or abolishes

- gpecific requxrements gso that every student acts as his-

own diagnostlclan. The obviousflaw is that 1t wrongly

‘ agsumes that students already know who they are and what

I
v

‘they require.l

e ~
lJay Mechling et al., "Amerlcan Culture Studies:
The Discipline and: the Curriculum, " American Quarterly 25

:(October 1973):1372- 375
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,tlon of these concepts W}thln the

‘ CHAPTER V / :
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. CONCLUSIONS AND RECOMMENDATIONS

A

1

‘The aim of this thesis was to xamine the cé;;;}¢s

underlying APEX with a view to develgping a basis for 1n-

Iformed choice, anticipation of dlffigultles in the appllca-

\
ractical sphere.qf APEX

and to lay the~groﬁndwork for instituting improveménts in

the new curriculum. 'My examina ion’of‘APEX-was organized

. around three ﬁeadinng educational objectives, languége

and educational concepts and treatment of subject matter. -

gonclusions‘and recommenda-

of the above mentloned areas,’

A brief recapltulatlon of my

tions is presented for eac

Educational Objectives

For AfEk to achigve its oveér-all goal of asSisting
each student to become/ "a prof1c1ent and sensltlve human
beiﬁg nl it is neces'ary to make the affective and’ cognltiven
aspects of developm nt more explicit in the statemenx of
gulcing general objectives. The manner in whlch these objec-
tives' are formuldted should be capable of provid;ng APEX
practifioners th a model as to how these aspects of dcyel-
opment are to/be treated within the context of APEX. Pres-

ently the 1d1ng general objectlves tend to functlon,more

IEZOJECT APEX, P. b . | .
96 . ' .
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as a rallylng p01nt for gaiming supporters than as a ba91s

for guldlng educatlonal decigions. The range of meanlngs to

L

whlch many of the‘Key concepts in the obaectlves are pres-

:ently subject opens the.way for practltloners to interpret

the intent in thefobﬁectives‘in a manner which may correspond

more with the practitioner's educational background rather

than that of the intentions of the APEX developers. To avoid

this type of ‘ituatlon it is deSLrable to redefine in more
spe01f10 terms what each key ‘concept entalls or lntroduce
.another set of objectives whieh will function as a liaison |
between the iding gEneral objectives and the course objec-_
{tives. Tﬁ;;%?in turn, opens the way for a greatef sense "of
continuity between the prioritiestestablished at the guiding
level and the focal point for course development Aglthe
course levely developers must insure that the obaectxves are
 formulated 1n such, a manner that the emphasis in each course\
is easily discernible. Secondly, it is &lso iﬁéortant to

introduce greater specificity in course objectives.

N . o, .
Needs and Interests .

"T¥)is importent for a curriculum such as APEX which
is striving to assist the student in becoming mofe respon-
sible for his own education that provisions are made so tﬁat

' the student is given the opportunity to assess his own edﬁ-,
cational requirements. The manner in which the concepts
'of needs and interests are to be viewed and the ways én

which they are to function within the context of the APEX

.

¥
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‘bu;ricﬁium must be masefas expﬁicit as. possible. Tt is not
ehough for electiﬁe curricula such as APEX to stress that
they meet the needs and 1nterest; of the student w1thout
. spec1fy1ng Wthh needs they are trylng to meet and provid-
ing suitable crleterla by whlch to establlsh educational
progress. ' As Wikson points out,
Many‘edacational needs-statements fail to specify any
goals, and thus make it impossible in practice either -
to decide what the "needs" are, or to assess whether
the edweational provision is satisfying them or not.
Until APEX\deve;ops more satisfactory criteria by which
the student can assess his academic needs, it is eonceivable
that there may be litfle cognitive growth in ggrtain areas.
It can only be assumed that most course select%en will prob-
ably be en the basis of the student's "felt" or psychologi-

cal sense of needs.

Although APEX states that e%udents also.select courses

based upon their interee%s, there appears to be iiﬁtre ﬁen-
tion in the written document which represents that APEX
curriculum of effofts}jo discover what the‘interegﬁé of the
high school population are, other than that of presenting
‘the students with a list of course descriptions from which
they are to make their eelectidn. 'AP%X appears to. be acting
kupon adult agssumptions of what the interests of the student
are. It is speculated that elective currlcule such as APEX
reflect the interests of the faculty more than those of the

student body. APEX instructors should thus conside; that-

N o

’

. . ﬂ. N -
- ‘ - £ lWilson,gggterest and Discipline :in Education, p. 7.
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even though a student has selected his courseg it may be:

,for reasons othef than his curiosity about the subject mat-
ter. The student may have selected the gourse because it

"wag t nly Engllsh cOurse avallable tOvhlm at a spe01f1ed

‘time. It may be’ valuable for APEX 1nstructors to accept the

studenf'g decision to take the course, be it for whatever
purpose, as an adequﬁte reason for;his;presence in class.
provisions should be made f;?;il APEX coupsés for providing
the means to promote the development of student interest in
relation to subje{} matter. Expanding this use of interests
't all courses within the APEX curriculum would be one way
of insuring that ‘each student is providéd with the opportu-
nity of acting upon what he views to be his interests.'&éo
make bractitionérs more knowlédgeable‘as to what potential
forms of interests may'present themselves within the context
~of difquent courses it islnecessary to do research inﬁo tﬁe

«
™

immediate 'student population's range of interests.

Personal Growth

Using the concept ®f "pérsonal.growth" as the focal
poinﬁ for course development isg a valuable and innovative
‘approach; however, a great daaijremains to %e done. The
literary experiences of AFEX students tend to be limitéd to
one thematic consideration--man's dilemma in the twentieth
\centpry. Although APEX has made provisions to includs the

basic‘language~skillépin each course and has also developed

courges focusing on one specific skill, this does not insure -

that the student's language performance will improve. First,

“
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it.is pOSSlble in an electlve currlculum such as APEX for a
student to bypass taklng\any skill- orlented courses. Sec~
ondly, to rely upon language skill 1ntegration ;n APEX

courses to remedy the student's problem is unsatlsfactory.

-George Hillocks p01nts out:

The crucial difference is wne of instructional emphasis,
Writing out the proof for a theorem may involve more
instruction in composition than does the assignment,
-collection, and correction of .a theme. At least the
geometry teacher is likely to spend more class time_on
‘preparing students to develop the proof adequately.l :

Thlrdly. inadequate attentldn has been pald to clearly estab-

llshing adequate criterla by, Which to assess 1anguage per-
/ v
formance.

- -

£

For greater cognitive growth to occur within'eiec—
tive currlqpla such as APEX and to give the student a greater
sense of the rlchness of the field of English, it may be:

desirable as Taba comments: oy
. T "fix" the esgential things to be learned and allow

t¥e details through which Eo learn them to be deter-
ined by student interest. .

. L)
—

From . the 1itera;y aspect this entails selecting basic liter-

ary concepts around which literature éourses can be devel-

- oped. Thé introductory courses establish the key concepts

and further courses bring the student into contact with more

o

extensive treatment of “these conceptg. Fot the student,

wspiralling of concepts introduces a sense of continuity

into courses. It permits him to deében hissgnowledge in a

1
2

Hillock, Alternatives in English, p. 117.

Taba, Curriculum Development, p. 289.

—~
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particular area as well as glving hlm/some lndlcatlon of the

type of knoWledge and skills he will encounter in advanced

related courses. For language development, it is de31rable,i

for APEX to carry out pretestlng of all students who are
en'terlng‘ the APEX programme in order to assess the student'
language proficiency. Students who show language weakness
.8hould reckive special attention. The c%iteria by which to

«

agsess the student 8 language perxformance - should be made as

explicit as possible to all pnaotitloners-—both teachers and’

¥
i

sfudents. Terms such as "standard English" do very little
in helping a student understand what is expected of him.

On the whole elective English odnrioyla such as APEX
are making valuable oontribut;ons to the field of English.
A greater sense of professionalism is emerg{pg for the Eng:
lﬁsh teacher, and greater attentlon is being paid to the
potential of the affective and cognitlve aspects of develop-
ment functlonlng compatibly within an English currlculum *
Developers of these new curricula, however, should bear ln
mind that if it is difficult for potential practitioners to‘
ascertain just what the currlculum hopes to achleve and the
manner in which this is to be accomplished. they may inter-

pret the programme ina manner that more closely corresponds

with their’own academic background and training.

s
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APPENDIX "A", K

COURSE OFFERINGS IN THE'S%ﬁdRADED
PHASE-ELECTIVE ENGLISH CURRICULUM

Cdurse Title

Course Number =

111
© 112
121

107

-

151°

152
221
222
232
235
251
25k
331

323
343

. 346

353

. 356

S 357
358

L1

b5z

e

455
456
457

~

458 -

551
55
55
556

Fundamental English
Vocational English
Basic Reading Skills

Seminar in New Dimensions -

Independent Study

Literary Explorations I
therary Explorations II .
Humapltles 1

Basic¢ Communication
Individualized Reading

Theatre Arts

-Composition 1

Modern Literature

‘Reading Techniques

Nobel Prize Authors
Contemporary Reading
Public Speaking
Journalism

Advanced Theatre Arts
Filmmaking -

"Art of the-Motion Picture

Modern American Literature .
Humanities 2

Creative Writing

Seminar in Ideas .
Journalistic Writing
_Composition 2

Language and Human Behav1or
Poetry Seminar ‘
Great Books , ‘
"Shakespeare Seminar T

Research Seminar . ' ‘i

Advanced Reading. Technlques

i U e
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APPENDIX "B" ' .
GUIDING GENERAL GOALS OF APEX

Personal Objectives

"To involve each student, regardless of his occupatlonal
future, in the study of Engllsh by helping him to appreci-
ate. the relevance of Ehglish to the world in which he lives 5
and by helping him to achieve a personal feeling of success.

To teach the student to understand himself, recognize his
personal values, respect his own opinions and. therefore
realiee his maximum potentlal as an individual.

Toassist the student in .the development of his own sensi-
tivity to the world around him and in the recognition of‘//«
his function in this world.

To encourage the student to accept constructlve criticism
and to. use it for self improvement.

To free the student's innate creativity.

To premote.student initiative, originality and imagination.

To help the student make intelligent use of his leisure time.

To develop in the student an understanding, tolerance and
respect for. other peoples’ cultures and tolerance for the
opinions of others. \

To assist the student to become a self- dlrected learner.

To aid the student in understanding the interrelationships
of language, thought and behavior.

Literary Objectives

To encdurage the student®*o read for pleasure and information.
To help the student:

To read with 1ﬁtellectual and emotional understanding.
To recognize universal problems and truths.

To apply the truths he has learned in his readings.

To read and appreciate all the major forms of literature
(short story, novel, drama, poetry,” essay and biography).
To select llterature dlscrimlnately. '

To evaluate mass media.

To observe accurately and analyze crltlcally

To use reference material intelligently.

o~1 O\\n -(—‘\;JNI—'

- Commuhicative ObJectlves

To teach the student ‘
. To appreciate the nature and functlon ‘of language. .
« To reason effectlvely. both inductively and deductively.
. To communicate sekf in writing and speaking.
‘To select an appropriate level of language for audience,
purpose and topic. .
To listen skillfully.
To organlze thought 1nto loglqal patterns.

-
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'APPENDIX "D" :
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DETERMINING THE EMPHASIS IN APEX COURSES
| . " .
' TYPE OF o
| OBJECTIVE ~  COURSE EMPHASIS -
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. Broad c1f1c tive tive Emphasis .
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. Fundamental English -
. Vocational English
. Basgic Reading Skills ; b

x : -

M

x
~ Seminar in New Dimengions: x ]
. .+ Independent Study : b4 ‘
. therary ‘Explorations I
Literary Exploratlons IT -
Humanities I
Basic Communication .
) Individualized Readlng
¢ Theatre Arts " b < - X
Composition I '
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: Modern Literature. | , '
' .« . . Reading Techniques ‘ x X
by Nobel Prize Authors
C o ° Contemporary Redding '
.+ Public Speaking
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™

Journalism ~ ﬂ

Advaficed Theatre Arts ’

Filmmaking !
_,ﬁ__————~f——*1U?E‘Tf“¥ﬁa—ﬁ6ffﬁﬁ“P1cture !
\ Modern American Literature
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American Heritage .
» Modern World lLiterature
¢+ Humanities 2 )

oM 3‘

Creative Writing x
: Seminar in Ideas = . S
° ‘ . & Journalistic Writing 1
CL ' Composition 2 - '
Language and Human Behavior
Poetry Seminar .
Great Books .

Shakespeare Seminar !
Research Seminar \
Advanced Reading Techniques
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