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Introductory Accounti ng Courses i

‘ \thapter I

‘ A Framework for Studying Dropout in® N

o . Y

o -~

’

¢

This s,tudy ahalyzes the relationghip betv,reen socio—economic~staius,

N

high school academic per?orr'r\ance, ed‘ucat{onﬂ \expectatio'ns, student-
} faculty intemction and dropout from 1ntroductory Accounting courses.
A% “ "
Introductory Accounting courses have a high dropout rate in compari-

+

For example, ,

- s0n to most other subjects at thepQst- secondary level.
- ¢ 34% of students at Vanier College have dropped out of Introductory

(Vamer College Recards).-

Accouhting courses‘over the past two years.

® "

Definition‘o‘f Dropout f L. ) .3 -
; When gonsidering dropouts one may distinguish between dropouts e

1

due to academic fatlure and dropouts’ due to voluntary withdrawal moti-

vated by other considerations Dropouts for purposes of this study are
9 :

1 -~

students who }n‘ 1 to satisfactorily comp1ete required performance
measuremenfasks during a given course. . \ _ oo (4

Literature Review ~ ?

]

The geheral theoret1c91 considerations for .th1s study are drawn / ‘
from the 1iterature on dropouts from higher education which cons1ders_
* the 1nfpac\'t of student's background characteristics and student-faculty

" interaction on student academic performiice (T'i nto, 1975). Because

past research on dropouts has indicated that an individual's character- 4 |

“a ‘ . hd . 0 /

]The words dropout, w1thdrawal and attrition are often used synononybsly
N SR As prior research uses dropout most frequently, 1 have chosen to use it ‘
: t L~ -
n o for this study. PR i 3 ‘

€ - . f,”




q\ K 1stics relating to famdly, himself and hfs educational experiences prior
1

¢ -~ to entering col]ege are strongly related to dropping out of college,

',dropbut from Introductory Accounting courses. (Tifko, 1975).
Research has shown that family background is telated to dropping
‘out of college and that there is a positive reléttonship between Iow/

e

socio-economic stptus (SES) and collegeropout. Low SES students are

far more likely to dropout out than high SES~students (Astin, 1964;

. » Eckland, 1964 Panos and Astin, 1968; Sewe1l and Shah, 1967). Even
= . : u
‘ when 1nte1119ence is taken into account, students from lower SES )

{

\ ’ fam111es.show higher dropout rates than do children of higher SES ]
AN /. x families. (Sbwell and ‘hah 1967). A purpose of this. study, then, is

4

to consider whether this same relationsh1p holds true in Introductory

iR Accounting courses. LT~ v

\ -

Individual characteristics, i.e.%he stud/nt s own ability, are

<

atsd important in determining a student's educagdonal perﬁogmance at

[ vod

the college level (Sewel & Shah, 1967; Wegner &~Sewe1f?u1970;j

wegnor, 1967). For examplo, ability, as‘neasured-by the Henmon Ne]son-ﬁ,
-Test of Mental Maturity was found by Sewell and Shah (1967) to be |
noar1y‘twtce as important as the SES of the fan11y when accounting' for
-dropouts from college. ﬁhost research has also shown that the demonstra-
.tion of abildty through grade performance in high school is related to-
,persistence in college. (Blanchfield, 1971; Chase, 1970, quert 1968.“
Jaffe and Adans, 1970; Lavin, 1965; Panos,and Astin, 1968 Taylor and

- Hangon, 1970). Further, past grade performance in high schoot has been.
\ . , o e

f .
this study will attempt to examine the ro]e played by these factors in

L,
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“

,aﬂh dropouts from Introductory ACCounting courses to see if this

. sex and dropout, with a higher proportion of men finishing co11ege |

qtegms of educatione\\expectations or in terms of career expectations,

\' expectat1ons or career expectat1ons were, the more Tikely it waS-ihat A

_the student wdu]d complete college successfully (Astin, 1964; Butk]in .,

" intd account, the level ‘of educational expectations was by far the J ;-

sy, “‘ )
2 ’ V%x‘ ,
: , " “ /
L4 "3" -
1
shown to be a better predictor of sugcess in college than has . ‘ (ﬂ , .t‘ '
',standardized test1ng, no doubt because it indicates ap 1nd1v1dua1 s -
5

abHlity to achieve within an educational setting (Astin, 1972) This - e

study examines tﬁe re]ationship between high school academic perfbrmance
-

relationghip exists at.the course level

Recent studies on dropout have a]so shown a relatlonsh1p between

degre programs than women (Astin, 1972; Cope 197175 Spady, 1970)

However, among dropouts, a greater proportion of Women tend to be S N

vo]untary withdrawa]s than academic failures (Spady, 1971) . This ‘ i
1 I S
study seeks to determine whether sex is'a s1gnlficant predictor of . SER S
. e ' | L ) F!.mv.; R

dropout from Introductory @ccount1ng courses. o .t

Research has 128;cated that student educational expectations are

also 1mportant predictors of cot;gk'success Hﬁether measured -in

it has been shown that the higher the individuals' educational -

& Bucklin, 1970 cOker, 19584 Krebs, 1971; Medsker 5 Trent, ‘1968 ;
Spaeth, 1970- Heigand 1953) It was found’ by Sewall ‘and Shah (1967) -
for eiamp]e, that after family social status and ability were taken

strongest influence upon coTlege competition StmiﬁarIy Spaeth (1970)
found that the single most 1mportant predictor of actual attainment, ‘ g




T

4 . 3

¢

after ab111ty, was the 1nd1v1dua1 s expectation of his future ! o .
& . . '

F,occupational status.

]

+

[}

—

.P\

O Uther studies have shown more specificatix the relat1onsh1p between
educat1ona1 expectations and college persistepce. Hackman and Dysinger )

(1970) for ex&mp]e, found they could dist1ngu1sh those who would stay

Y

in col]ege from Voluntary withdrawaIs, transfers and academ1c dlsm1s-

sals 1n terms of degree of commitment of students to the goal of

Y

college completion. . . P ‘ »

Generally, the research suggests that educational expectation -

r

ranks after prior educational eiperience and family background as a-

‘predictor‘of dropout This may be exp]a1ned in part by the fact that A

a studeﬁt goal expectation will in itself be a ref1ect1on of the

interaction between the student, his family and his prior exper1ences

in school. (Sewe11 & Shah, 1968' Williams "]Q]Z) This study examines
whether student ] educat1onal expectatlons are re]ated to dropout: from -
Introductory Accounting courses. ‘

It is not however the outcome of the individual characterist1cs,

' exper1ences and commitment that totally accounts for a student's proba~ . .

biblity of dchieving success at college. Past research has showo that

. the process of interaction between the student and his peers and the

student and faculty also has a bearing on the student's performance

-in_coliege.& fhe exoeriences of the student within the college ﬁave a

bearing on his integration within the system and his coomitment may ..

~ be.reevaluated or modified as a result of interactfon (Tinto, 1975).

/

-~ N a




s

(Hochbaum, 1968). Research conglgted by Weidman (1974) focused onehe | -

5
The educational impact of the college {s léfgely detérmined:by )

the character and integrity of its goals and the consensus they elicit

effects 9?‘academic departments on chaﬁges in udergradyates’ occupa-‘, -
tional values.' He hypothesized that students' values would be most 1ikely

3 N ¢ 1
to change 4f there was a high degree of interaction among faculty and o

,

students within depan{g::ts Weidman found that "departmental faculty

contact is more consistently 1nf1uent1a1 than peer ties," and that

students’ occupational values are particularly influenced by‘?nor@sq:

based ;n departmental members"aggregéted conceptions gf_thé'mqsf‘l.

qesiraple gener§l goals for un&ergraduéte educa}ion" fwe;d“an, 1974) . :.~‘ '§
- Chickering has also emphasized th? impact in frequent student- - 2 ) §

faculty interaction,“and.asserts that when Wstudent—facu]ty 1nteractioﬁ ‘ p

‘ris frequent and friendly and when it occurs in diverse situations Nﬂ"' . g

. A .
calJing for varied roles, deve]opmentqof intellectual competeﬁEe,

,~autonomy, and purpd%e are fostered“ (Ch1cker1ng, 1969). Ihis study - v

cons1ders the relationship between’ the degree of student—peer 1nter- !

,action and: student-facu]ty interaction and dropout.

In summary, past research has shown tpat student socio—economic

A 7

‘status, sex, educational expectations, and student facu]ty 1nteraction '

‘J
are related to dropout at the college level. This study will assess.

whether these {ariabﬁes can élso bs/uééd to prégict dropout at the

. . ‘ K . ¥ ) .
course level. : o //// ‘ \ - .




Chapter II

o

‘ e ’ . Research Design - ;
\ This study%is*zy analysis of data from a survey of students enroiled

in three Introductory Accounting‘courses at the College level. The
. * Y ' \\ ‘ M ' N
.( . . sources of data for the'research are: oA .
. . - \

vop N >

s
[

1. Reéﬁgndeﬁfs' answers to qaéstionnaires o RN
d1str1buted to all students enrolled in '
RS T three Introductory Accounting courses _
4 during-the winter semester of the 1975- - -
L@ . . 1976 Academ1c year. The quest1onna1re '
| Citems were drawn from two surveys of ‘ ‘ ‘
A ‘ " undergraduates (Astin, et. al:, 1967 ] ¥
, \ and Trow, et. al., 1972). . -

. : . . \
. ‘ . - . . «
\ ¢ s 4 ° <

2, Coliege records

o : N P - .

Ninety ~three quest1onna1res were d1str1buted Ff studenJ} and e1ghty- .

. "+ four useablg.questionna1res were returned, a response rate of 90.3 per

‘cgnt | \&‘\; . - N

’ | © The-study inVeshgated the nature of the relat1onsh1p between the
»r . “ .
independent variables: e : .
(a)ﬂSoti?feconoﬁic status  © ‘ ‘ ‘ | -

o (b) High‘schoo1.fina1 year grade.average

.

(c),éex, p

(d)'éducation§1 expectations . ‘ C




Q"]!‘ 1
AN
" (e) Interaction between Accouating studehts
(f) Interaction between Accounting students and Ac'count%ng'

faculty

and the dependent variable: Dropout from Introductor]‘fccounting courses..

The purpose of this® Tnvesttgation was to determine’ the appropriateness )

of using these variables in estimating the probability of dropout To* '

this end, two types of variables were examined: 1) Variables which are
descriptors of the student popu]at'ion; sbcio-economic status, academi"c
performance in high school, sex, and educational expectatwns, and ’
2) interactive variables which are theorized to be respons1b1e for a
student's direction in coliege; interactwn with other students and
interaction w1th facu1ty The fol Towing research hypotheses were
developed to provide focus to this study ks '
H..1: There is a positive, correlation between a low ‘ -
socio-economic status background and dropout
."from Introductory Accouut1ng courses. b
H. 2: There is a positive correlation between sex and drop-
out ‘from Introductory Accounting courses. Specifically,
| _womenﬂ will drop out in a his\ﬁ\er proportion than men,
H. 3 ;There'is/a) positive correlation between a 10; level -
of achievement~1n high‘schoo1 and dropout ,fron‘
Introductory Accounting courses
"H. 4:; There is a positive corre]ation between a student%
educational expectation and dropou’t from Introductory

Accounting courses . Specifically, students with 10@ ‘

\\'




educattonal expectations will drop out at a

gv‘ea\ter7 rate than Students wi th h1gh educa-

*

tional expectations. °

H. 5: There is a positive correlation. between intj.r-\

o~

actfion with Accounting students and dropout .

from [ntvroductory Accounting courses.
'Specifica‘lly, students with low interaction-

¢.'gcores mll drOp out at a greater rate than

) /
- students with high interaction scores SO P
H. 6: There is a pOSitive correlation betwe_en - (‘}’(h\
. interaction with Accounting faculty “and-— ‘. .

dropout from Introductory Accounting courses.
o Specifically, students with low interaction

- scores will drop out at a'greater rate than

<
. + - students with high raction scores. . )
Socio Economic_Status (SES) ( -
to

The term SES is used here' Ycate the extent to which a.

‘famﬂy pps;ésses,character‘istics that are preferred in modérn North

“ . . ‘x
America, such as income, occupation and education. This scale will be

based however, on only one i{tem which relates to parental occupation.

I .have elected to omit items on parental income and educational level

for two reasons. . First, a.number of recent studies indicate,that
questionnaire items rshting to parental income have a low level of

‘reliability. ’ Second, Davis found that “any two of the variables

contributed independently toward predicting the third." (Dav1’s.'1965)'.

. ~ N
~ . . <« -
i :

J




Following Davis, I have dichotomized SES into these divisions:

HIGH SES " - LOW SES
¢ B . - -
FATHERS' OCCUPATION - : , ’ ‘ * ‘
R - professional skilTed laborer
" manager semi-skilled labore#
' _ ' proprietor seryfce
R 3 I sales . unskilled laborer -
A e " " clerical . farm worker )
Previous Academic_Performance . " o . *

Student reoords were examined in order to accurately docdment
grade point averages that students achieved in final year high sch001

ts with a grade point average above 70% were ciassified as "high"
uiﬁﬁgh schoo] performance and students with a grade p01nt average

be]ow this were regarded as "low

Educational Expectations

'~4 An educationa@ expectations typdlogy developed by Neidman (1974)
'was used to measure the educationg] orientations of Introddctory :
"Accounting students. 'The scales are deve10ped from a setifr‘items with
-the instructions "People want different things from college. Piease‘
~inchate hbw important it is for you to get each of "the fo]lowing by

| circling the appropriate alternative". The aiternatiVes and‘their

jscores are: "Essential" (4), "Fairly Important" (3), "FairTy Unimportant“

‘f (2), "Unimportant" (1). The Academic Expectations Scale is comprised .

of two’ itemS' "A yeli rounded generai éducation and "a chance to.

encounter new ideas : The Interpersonal Expectations Scale is

* comprised of four items: "Learning to get aiong.with peopie", "Help
VoL .. : ] . \ ' ’
e = L . LN

*

. - o N '
w» s » A -
-t L N . . A - Y - o
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-~

»

in formu]at1ng the values and goals of my life".

The‘lustrumental

“Training and sk111s

Expectations Scale is comprised of two items’

N =

(See:

-

" for an occupatron" and "A detai]ed grasp of a special field".

Append1x: Questionnaire)

Student-Faculty Interactionrs

Two measures of interaction were used-'

>

action and a sca]e of student facu]ty\lnteraction 'A scale of student

1nter5ct1on with Account1ng facu1ty is derived from a ‘set of four 1tems

‘prefaced w1th the quest1on “Is there any Accounting. faculty person w1th

8

whom “you do any of the fol]owing? Please c?rqle your response.” The

ritemslare: "Oﬁien discuss Acconntingh, "6ften discuss other topics of

1

intellectual interest", "Sdmgtimes engage in social conversation", and

'"Ever talk about personal matters™. The scale of student'fntenaction
w1th other Account1ng students used the same: items as above, prefaced
with the quest1on \tﬂzi\there’ﬂhx Account1ng students with whom you do

h&of the foHowang""

" There are other var1ab1es whlgh no doubt have a bearing on drop—

E ]

-t

‘

out n Introductofy Accounting courses: However, this study 11m1ts

itself to bacKground characterdstics and student-faculty intefaction.

'(Qqéstiqn 1tem§fcomprising specifig yagiab]es are included in the -

appendix.)

S

With regand"tO'éompanabiljfy of Individual Introductory Accounting’

ceurses'¢eseérph indicates. ;hat the pekéeption of” the objectives of

o (the) courses is practically the same for' Accounting practiﬁioné}s and

«
3

¥

A scale of student inter- -~

3

v




Vo what ‘the nature of the course experience will be for ‘the students.

A=
- LA >
i 4 .
‘}, s - 12
‘e

Accounting educators. (Solomog, 19741 . -
While the objectives of Accounting courSeg mqy'be‘viewéd simf]érly
by teachers, the individual teacher is an important factﬁr in. ggtermining

* ML
4

For examp]e. although the 1nd1V}ggaL teacher can be-a varlab1e affect1ng

dropout, this Study d1d npt examine classroom behaviors of the teachecf,'

The relationships “between dropout and socio economic status.

kigh school academic performance. sex educational expectations ™

‘e

interaction betwegn Accounting students and 1ntera¢t10n between

‘Account1ng facu]ty and Accounting studentgh:fre examined using cross
rtabu]ar“ﬁna1ysis ’ ‘ \ \
| ﬁ The following chapter bresents &escriptive &dta on the Intgoductory
Accohnting stu&ents in the sample for this study. S




s

. X A i,

; enrgl]ed 1n Accounting I uring the Winter semester of the 1975-1976

.8

e Chapter ITI
lntroductory Accounting Students .

T

A Descriptive Profﬂe
This chapter présents descriptive qataxdn~the Introductory

Accbunting students in the Sample for this Etudﬁ. The students were

academic year at’ Vanier 601 (Snowdon Campus) in Montreal

- Background Characteristics " (ii:J
The samp]e upon which the study was based was 70% ma1e~and 30%

fema1e {Table I). The proportion 1s reflective of the classes from

which the samp]e was taken Approximately 59% of the respondents came

From Tow SES fam111es (Tab]e II) These f1nd1ngs are similar to thqse
A

repprtqunaxiona11y byeDav1§ (1965) and by Astin (1972).
Approximately 31%-of the respondents had a Tow High School grade

point average (Table II1). - -

L




)

SEX_OF STUDENTS IN THE SAMPLE

(frequenciesi and Bpercéntagé‘s)

2
\

o  Male , . Female ‘Total

j" percentage "~ 70.2 . - 29.8 " 100

Fsd

frequefcy .~ (59) C Y (25) - (84)

L%
W

. éﬁgABLE 11

-
_ . .

. 'SOCIO ECONOMIC STATUS OF STUDENTS IN THE SAMPLE

(frequencids and percentages)

b

3

[

, Low SES High SES fotal
percentage ro 58.5 1.5 . 100
frequency  (48) . . (38) - (82) S

L]




" TABLE III -

R al
~ 1

PREVIOUS ACADEM‘IC BéCORD OF STUD‘EN:IS‘ IN THE MMPLF;‘
S ro- .(Htgh School Grade Point. Average) -

kg

(frequencies and pe}'centagesl

) . . I .
‘f‘ - - ) o Low B . H1qgh . - Total: ~ ‘
| _ ‘ .percentage 31.0 . r. 69.0 " 100
jf‘j @ frequency  (26) . (58) _ (s4)
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< Summary - o " :
) v, ) " Descriptive data on the siudy simplé were presented 1n this
v ‘ chapter. The study found 70% of respondents to be male and 59% of

respondents came from a Tow SES family background. Th@se flnd1ngs were

»

-consistent with previous \research at the college 1eve1.

fhirty-one perceht of the respondents'had a Tow high schodl grade
. ' ( sl
point average. f ’

g/’JThe follow1ng chapter examines’ background characterlst1cs and
L] \\‘ \ .
student-peer and student faculty 1nteraction and their usefu]ness 1n

- ‘

(predicting dropout. . LTt




This chapter focuges on the usefulness of the.Studenfﬁ‘”background/ vl

- characteristics, a1ong‘w1th student-peer and etudent-faculty interaction ;
meagures, as predictors of dropout: E i
5 N q Sacio Economic Status
LS Previous research in- higher education has thown that students from ' ﬂ

bow SES- fam111es drop out at a greater rate than ‘do students from High
. ' SES families .and Tab]e IV confirms these f1nd1ngs The Low SES students
in the sample dropped out at almost: twice the rate of ngh SES students,

a]though the rejﬁgts were not §tatistigglly s1gn1f1cant

SEX

Table V shows the pass and dropout percentages. for males and females.

S o Contrary to previous research in the sample, fema]e students were moy e
.\///likely to comp1ete the " Introductory Accounting courses than the males,
although the refults were not statistica]ly significant. While a number .

~ of factors may contribute to. this phenomenon, it seems most 1ikely that

it is due to the fact that a greater degree of selffselection takes place

\

. among women wlio are considering careers in accounting than occurs among

N s

Tomen. -

M

! Previous Academic Performance

LI . ' . n

’vr ’ . Prev1ous_re§earch'on the relationship between acaoemic performance in .

T" - . high school and success in college has shown that this measure is approxi- ‘ :
4 ) mate]y twice as “important as the social status of ths family when accounting ”‘. } ;
iﬁ% . _ for dropouts at ﬁhe college level. (Sewell and Shah. 1967) Th%?ei? ¢ . 3
B ‘ : N




high high schoo] grqde point averages.

findings are further‘\confinned by this study (Table VI) High school
grades are indeed very h1gh1y re1ated to drop out rate from Introductory
Accounting courses . Thus 73 'I% of students with low high school grade

point a\;erages“ dropped out as tompared to only 12.1% ‘gf ‘students with

?
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: TABLE IV T
Q -
A Y V \
THE RELATIONSHIP BETWEEN DROPOUT AND
SES OF STUDENTS IN THE SAMPLE o 28
(frequencies and percentages) |
Low SES High SES Total Frequency
Dropout 35.4 (17) 20.6 (7) J(28) -
" Pass 64.6 (31)  "79.4 (27) (58)
Total (48) - (34) - (82)
Frequency 2
.
chi® 1.458 with 1° freedom
Significance/ .2272 |
. _ .
& . .
>.‘ .. ) ‘i
';‘ T
o ‘4 . .
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THE RELATIONSHIP BETWEEN DROPOUT AND .
.. SEX OF STUDENT IN THE SAMPLE . D
* (frequencies and pencentages) - .
- I 13
, S . ,
Male . Female . Total Fre@er{cy f'
bropout 32:2 (19) 28.0 (7) C(ee) - *
Pass - . 67.8 (40) 72.0 (18) V\ .- (58) )
Total | (59) (25) (84) e
Frequency I . ' ¢
N 2 ' - - %l
Chi® .015 with 1° freedom - S df\'m _
Signifi'cance .90 l | “
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TABLE VI |
L )
. - .., ’ * - uw
T THE RELATIONSHIP BETWEEN DROPOUT AND HIGH SCHOOL
FINAL YEAR GRADE POINT AVERAGE GF STUDENTS IN THE SAMPLE .
(frequencieés and jpercentages)
At 3 :
WHSGPA -_High HSGPA . Total Frequency-
Dropout 73.1.(19) 120 () Tt (26)
© ¥ Pass 26.9 (7) 87.9 (51) ~ (s8)
Total o (26) (58) (84)
Frequency : \ -
« 2— . O -
. .+ -Chi® 28.475 with 1§ freedom
Significance .0001 . o
A
, - ; L
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. - e
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\Educational Expectations

'ships between students' Educational .expectatipns nan,d dropout.

““tions and placed particular 1mportance on gettmg»tra)mng and skills

“yiz, those stugents who av&%wered "fairly— unimportant" or "not important’.

"to questions 4 and 6 on the questionnair, tend *to drop out at a greater |

high expectations.

- g | .{~ | “{

For the most part, the students.in the sample had high Educational

0 : Lo
expectations and placed pay(cou]ar importance on getting training and :

skills for an occdpatjon.ﬁ Table VII summarizes student re;ponses to

ttems related to expectations. . T, . ‘ ] E oy

4

-

‘Tables VIII through XIII show in crosstabular form, the relation-
Tables

VIiI and IX show AZademic expectations X and XI' show \Interpersona] ‘ J/
expectatwns whﬂe XII and XIII show Instrumental expw
the most part, the students in the sample had h1gh Educati _—eXpecta-

for an occupat;ion. T _ . . ‘x’ﬁ-'_
\ » T ; ‘ ) X
_Tables’ VIII and IX show that students with low Academic expectations, o

rate than those with high expectations The resul\ts however are not

Y \

statxsti,pa]]y s1gnificant 0

~

Tables X and XI showd@at students with low Interpersonal expecta- -

»

ose with higher’ expectations,,

tioﬁs drop out 'at a greater rate than

to Academic expectations in (] di;finguish low expectatjons from

Both Academic and Interpersonal expectations séem
a3

bt

to conform to'the self fquﬂ'ling prophecy principle, as iHustrated i

by the samp1e resu!ts . , . .'
gf




Lnsfrumentﬂ expectations we}e tested by questionnaire‘i tems
3 and% Ogce again students ind{cated hew’%mportant it was for them

to achieve the questloned goal by checklng a scale from 1 to q.

Those who chose 1 or 2. vepre cTassified a‘smaﬁng low expectations while

A

those ché‘sﬁFB or 4 were c?ifiw as having h1gh expectations.

' Introductory Acc0unt1ng courses are, for the mpst part\, vocational‘

“preparatic;n. It is not surprising therefore, that e1ghty -five per:cent ‘

of the: samp]e,ﬁhad high Instru ental expectatwns Under the circum-

19

stances it seems 1ikely that

strumental expectat1ons are not usefu]

cours,es s as most* students
[}

enro]Hng for Such a course will have h1gh Ipstrumental expectat1ons

predictors of dropout from> Accou

to begin ylith (Tables XII and XIII)».‘

’

( ‘
Tlatves”




. 4 [} ' .
EDUCATIONAL EXPECTATIONS: ORIENTATION

ACADEMIC, INTERPERSONAL AND INSTRUMENTAL EXPECTATIONS

FOR ALL STUDENTS IN THE SAMPLE:(MEAN)-

“

j Mean of all Students
(Scale 1 to 4)-

M] rounded general education . - '. 3.2)

Adademic ° : : L

s

A chance to encounter new ideas o

5 - - )

I‘nte[persanal

‘Help in fbrmu]ating values and goals
of my life, A

Learning to get along with people

0t

Instrumental ) A %

Training and s‘ki-ﬂs for occupation
i ¢ S
A detailed grasp of a special field

N \ / \
. { _
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. TABLE VI '
. ‘ : | ‘\‘ ' . \ \ ’
THE RELATIONSHIP BETWEEN DROPOUT AND ACADEMIC '
‘ \ EDUCATIONAL EXPECTATIdNS OF STUDEl;TS IN THE SAMPLE -
| (frequencies and percentages)) L :
(A) Getting a well rourided general edication o o~
\ N ' - ‘
[} ‘ 0 P. ' ' ’ . .
“Low E;pe“ctations High Expectations  Total Frequency
- Dropout 50 (6) '27.8 (20) (26)
Pass . s0(6) ¢ 72.2 (52) . - (58)
Total - (12) N ¢ 7 (84)
Frequency ’{ , e s
2 - 0 »
Chi™ 5.990 w1‘th 1" freedom
'Signinficanc.e“ .012 ' S ‘
" 'ﬁ\ . St . N . o \ . ) ’ - - ,‘ B
. -.‘. , . ) i N 7 ) -
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- ‘ .-~ THE RELAT'IONSHI'P BETWEEN DROPOUT AND ACADEMIC
{ -
EDUCATIONAL EXPECTATIONS OF STUDENTS IN THE SAMPLE /
(frequenmes and percentages) '
R e . ' . . , . L
. "~ (B) Encoyuntering new ideas L - - to. : .
A . N ! . s - . ~ .
| ) B )%} . ' . |
‘ Low -Expectations High Expectations Total Freguency
L, Dropout . ’ 313.3 (2) . . 30.8(28) T (26) .
o x - . o . P
Pass 66.7 (4) - 69.2 (54) - (58)
Total (6) . _(18) . (84)
.Frequency - , ‘
- - q_ . \
T2 e o ¥ N
. , Chi™ 2.51433 with 1~ freedom
‘ﬁM. v . ) ’ + '4’ -
N o Significance .147 .
‘}i",*' * _ el Y
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‘ TABLE X
; g ‘ | K
. ! < . - . °
I' » _  THE RELATIONSHIP BETWEEN DROPOUT AND INTERPERSONAL
’ . ’ - 4
. EDUCATIORAL EXPECTATIONS OF STUDEQTS IN THE SAMPLE
s v ]
,J (frequencies anglw percentages)
4 o
L . s )
(A) Formulating 1ife values and gdals -7
Low Expé’c,tat;iong. ~H1"gh Expectati’ons' Total Frequency -
L -« Dropout 36.4 (4) 31.4 (22) (26)
' Pass 63.6 (7) - 68.5(4) £ .
=N  Total ) o (79) ? (81) !
. - Frequency - = .- , I ‘ ‘
\: 2 . 0 )
Chis, 2.000 with 1° freedom
Significance' .157 i
.-:-’ ‘ ~ [ R ), ‘ " -
L 4 ' ( ‘.' i . »
0 - : - . :
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' THE RELATIONSHIP BETWEEN DROPOUT AND INTERPERSONAL - 7 °*
¢ © 0 EDUCATIONAL EXPECTATIONS OF STUDENTS IN THE 'SAMRLE ’ 2}
A . " (frequencles and percentages) - B
. \ <« )c‘ /
‘e ) . p . ‘ . /1 l . "
. (B) Learning to get along with people i A .
Low Expectations High Expectations .Total Frequency
+ © °  Dropout 44.4 (12) 246 (14) (26)
) Pass . 56.6 (15) " 75.4 (43)%" (58)
' Total N ¢7)) (57) (84)
N ar Frequency : -
.- . °\
chi®%g.701 with 1° freedom .
) Significance °.003 - )
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. 3 - Q
y . ~ ' o
) i -
. ‘ ’
i . ‘ . - ~¢ ‘{ - ’
.. k.‘ - ’




- S
] » =| ! - L) E
. . ’)\ -
N \‘\‘ o~ .
H . i ;28‘ ‘ 1 1 ‘ |
[ g ] -
- . o |
& - l
. o { -
- ¢ L ‘e ‘I 4
- |
I v “5’ X * D . . ' (
St TABLEXIT ' ~ R
nJ s : * ! h -
- ) L ]
. . THE RELATIONSHIP BETWEEN DROPOUT AND INSTRUMENTAL .
Q. .
" EDUCATIONAL EXPECTATIONS OF STUDENTS IN THE SAMPLE
N N (frequencfes -and percentages): ‘
. (A) Training and Skills for Occupation i o . :
, e ' ) . ) ’
S ! b
. Low Expectations High Expectations Total Frequency o
... Dropout 0 (0) 33.8 (26) . (26)
Pass 00 (7). 66.2 {51) (58) .
Total \ (7. a1 (8a) : ‘
Frequency ~ ‘ T ' ¢ S
Cenil . 0 g - ‘ S
Chi= 13.024 with 1° freedom ¢
Significance .0006 ‘
< ‘ . ' ] ‘ ’ ) . " / ' - ' o {
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(B) A detailed grasp of a special

4
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THE_RELATIONSHIP BETWEEN DROPOUT AND INSTRUMENTAL
EDUCATIONAL EXPECTATIONS OF STUDENTS IN THE SAMPLE

(frequencies and percentages)

- a

&

field

»

Low Expectations ' High Expectations Total Frequency

Dxopout 16.7 (3) XQ"(za)‘ (26)
., Pass 83.3 (15) 65.2 (43) , (58)
Totat (18) (66) "« (84)
Frequency ' ~
B e TN
, . 3 .
& = “
2. s 10 L
» Chi™ 2.384 with 17 freedom ‘
" Significance  .149 x ot |
‘ . . N ) . - ‘\ . *\’ <
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.- Studenﬁ I;teractiqp with Other Students and wWith Egculty.
" With the exception of the item "Often discussing topics of .
) . ////;nte11ectua1 interest"”, Accounting students interact frequently with

pthe# students in a number of ways, details of which are -shown jn
< s

ATableXIV .o T ‘ \ .

- !

Somewha t surpris1ngly, only half of the espondents reported K \j

discussing top1cs in Accounting with faculty members. Even fewer,

approximately one third discussed "Other topics of intellectual interest )

+ on a regular basis". Table XV shows that more students engaged in

-3 : g
social conversation witb faculty than discussed topics in_Accouﬁt{ng.

Few respondents ever talked about persona1i@9tters with,fécu]tyiﬁ While -~
it.hay be that these results 1nd1cate that- faculty are not available
to students when the student has a need, Epey are also comparable t

. the stud1es of . undergraqutes in ‘the United States (Ne1dman 1974).,
¢ . &

’ . .

/’\
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«  TABLE XIV.

- m e o oo o
.

INTERACTION BETWEEN ACCOUﬁTING STUDENTS

N

wwr

(frequencies and percentages) .
.ﬂ " \
YES NO- . TOTAL
Often discuss topics in Accouhting 63.1 36.9 100 - o
. (583) (31) (84)
t " Often discuss topics of intellectual _ ‘
"interest 31.0 69.0- 100
©.(58) (26) - (84)
Sometimes engage in social ’, T @ ‘
conversdfi?n 109 . 0 100
o (84) (0) (84)

-

Ever talk about persdnal matters

Y

66.7
(56)

33.3 100
(28) - (84)




~32-

INTERACTION BETWEEN STUDENTS AND_ACCOUNTING FACULTY

v ' (frequencies and percentages)
» 4ra
) .
YES NO TOTAL
'Often discuss topics in Accounting 51.2° 48.8 100
Often discuss other. topics of
intellectual interest L 29.8 . 70.2 100
(25) (59) (BaYy
Sometimes engage jn social
converstion 67.9 32.1 100
) }
S " (57) (27) (84)
"Ever talk about personal matters -17.9 . Yy 82 * 100
" (15) - (69) (84)

. {
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Tables XVI through XIX show a relationship betwen Interaction e

.amongst Accounting students and- the successfull completion of the ‘

course. Although the results are nofcj statistically significant, the
tendency is in >tﬁe expected direction; specifically, students wt:o
interact frequently with other Accounting students pass-at a greater
rate than those who interact, infrequently or never with other §tudeﬁts.
I\t is to be noted that the re‘suH:s of student peer ta{ks on personal
‘matters as related to dropput is significant. These data sﬁgg.est,
"as do some resegrch studies in the Uffited States, that 1ntera.ct1'on with
‘pee\‘vs has considerable impact on stuﬂents' occupational values and
ChOiCéSa (Peterson, 1976) ‘ . o
Somewhat sucpfising]y Tables XX through XXIII show that Interactioﬁ
_betv;een Accounting students and Accounting facuity seems to have l"i'ttle
bearing on the student's completion of the course, a]tho%gh the results
are not sltatisticaﬂg./ significant. "Fhose who interact frequently with
faculty are as _er]y(hto drop out as those who do not. " This suggests—_ — -
that the impact of .facu'l‘ty and si;ude'nts in 'pm‘mar'i'ly vocaj:iona‘l
programs may differ in type‘ or extent from tr;e impact faculty have on.

e .

students in regular college courses.
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THE RELATIONSHIP BEﬁiEEN DROPOUT AND STUDENT PEER I :'
INTERACTION OF-STUDENTS IN-THE SAMPLE a0
‘ (frequencies and percentages) \/\/ g )
. Discussing topics in Accounting: ’ | Lo .
. Yes _No Total Frequency
, Dropout 26.4 (14) N 38.7 (12) (26)
. .
Pass 73.6 (39) . - 61.3 (19) -(58)
Jotal (53) (31) " (84).
- Frequéncy ' o N
2 0
Chi~ .8679 with 1" freedom -
Significance .3515
] B .
}
> -0
\ LI
. ( ° ®




o 7 TABLE XVII - - -

- - -
.
'

N
<\
- .
) .

: o
P_BETWEEN JROPOUT AND STUDENT-PEER

 INTERACTION OF STUDENTS IN THE SAMPLE™

' THE RELATIONSHI

(fréquehclffaand percentagqs)*

<. ‘” . ’ ‘

Discussing topics of intellectual interest

' . - ~
_ No : Yes N Tbtél Frequency N
[ v hd - .
Dropout 38.5°(10)  27.6 (16) - (26) : 3
(S : , - : ' « 9
Pass 61.5-(16) 72.4 (42) ) ‘ : '
Total T (26). " (58) . (88) ]
Frequency T ' o ;
oo . : : . ' R
¢ l,l‘”‘ ' . &
02 " 0 . » .

Chi™ .549 with 1 freedom
- * ¢ : ! c"
Significance .4584 . ‘
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g o _TABL'E’S!III L S
THE RELATIONSHIP BETWEEN DROPOUT AND STUDENYPEER o )
. N 3
~ ' ) . INTERACTI’ON .éF STUDENTS IN THE SAMPLE . i
' - b (frequer)cies and percentages) . 7 .
- T - ) ':i . \-~‘, ;
- ‘Engaging in sotciﬂ'convet:sat'lon T E o0 3
‘ No ' ‘ < . Yes '’
. Dropout - 0(0) . .31 (26)
‘Pass 0 (0) . 69 (58) .
Total 0(0)  (84)
g - Frequency - = ‘ _:t . ”-
. [ |
» N %)\
A
. e
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. - " TABLE_XIX L
E ’ ’ : ’ o ‘ o~
THE RELATIONSHIP BETWEEN DROPQUT -AND ST]JDENT-’PEER
AV © " " INTERACTION OF STUDENTS IN THE SAMPLE
| : o\ . (frequencies.and pérceatgges); *
-~ Talking about personal matters - '
R
‘f& o ' No ( Yes Total Frequency
) ) \ . oo,
. propout”  +57.1 (16) 17.9 (10)/ )j (26)
T bade © 42,9 (12) 82.1 (46) " (58) »
Total - (28) (56) (88)
Frequency ' ‘ | (
. R / .
) 02 s \\ o . ) . - ’ 4
Chi™ :11.704 with'1” freedom ‘ )
. 4 . ,
Significance” .0006
Cy
AN & -
L} AN
) .
‘ °
. . v & ﬁ\;




THE RELAT]ONSHIP BETWEEN DROPOUT AND STUDENT-FACULTY .

f .. .. . INTERACTION OF SJUDENTS IN THE-SAMPLE

g . L ‘ \(frequencies and percentades) :

% G s |

| | . , . 5

\' - Discussing topics in Accounting .
i . , . % .-

- o ._No ' Yes. ~Total Frequency
| Dropout  34.1 (14) 27.9 (12) - (26)
oo Pass . 65.9 J(27) 72.1 (31) (58)
‘ Total - (41) . (43) -
Frequency o - '

oo S 2 0 gal.
- ’ Chi® .31596 with 17 freedom .

: Significance .5740
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< ng. R‘ELA_nonsn‘ip BETWEEN DROPOUT AND STUDENT-FACULTY

7 ' INTERACTION OF STUDENTS IN THE SAMPLE
' o (frequencies and percentages)

& Discussing topics of intellectual interest o
N . ' ' . ; .. ;Z:’ .. . -
e ‘ ‘ A

. No Yes Total Frequency
. Dropout - - 32.2 (19) 28 (7) -« (26)
L Pass 67.8 (40) 2 (8) . (s8)
. ¢ ¢ .
Total ’ ' (59) (25) . {(84)
_ Frequency N ' o '
A

chi? 0151 with 1° freedom

rd

Significance ,9022 . . ‘ R

- . . -
- N 14
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' THE_RELATIONSHIP BETWEEN DROPOUT AND STUDENT-FACULTY
INTERACTION OF STUDENTS IN THE SAMPLE

\
(frequencies and percentages)

. . Y
- T
Engaging in social conversation-
) No . .Yes - . Total Frequency . °°
, * ‘Dropout  29.6 (8) .68 (26)
" Pass . 70.4 (19) . 68.4(39)  (58) -
‘Total * (1) (57) . - . (884) 8§
Frequency ‘ s
.2 R o
Chi-© .00521 with 1~ freedom
e Significance .9424 _ )
{ - A\

N
’7’,
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" Talking

THE RELATIONSHIP BETWEEN DROPQUT AND STUDENT-FACUETY

[+]

INTERACTION .OF STUDENTS "IN-THE SAMPLE:

(f#equencies and percentages)’

x%l"‘ /

about personal matters \

‘ Y
No - -~

/

Total Frequency

Dropout:

Pass

Total
Frequen

\

30.4 (1) 33.3 (5)
.~ 69.6 (48) ~ 66.7 (10)

69) . )

cy

(26)
(58)
(84)

.cn12

:S1gn1f1

.0075 with 1° freedon
cance ~:9298
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- .1t was the purpose of this chapter to exgm1ne°.the relationships

% .

bétween both studer@s' background characteristics, certain interactive

-

variables and dropout from Introductory Accounting coursesx To this

end the foHowi’ng hypotheses were tested: .
. . y

Hypothesis

. -

+ "1. There is a positive correlation between a o —

Tow SES  background.and dropout from Intro- Supported

]

*ductory Accounting courses.

2. There is a positive correlation between
» s . -

sex and dropout from Introductory
Accounting courses. Specifically, women % . Rejec ted
will drop out in a higher proportion than

men.

s

3. There 1is a postive correlation between a

low level of achievement in high school. i Supportéd

. and dropout from Introductory Accounting

Id

- . . N '
. . /(

: 4, There is a posiiive correlation between a

courses.

studé'nt's educational eXpéctation and
"dropout from Inmtroductory Accounting ~ Supported
courses. Specificél}y, students with _ ‘ -

Jow educational exPectations will drop

“out at a greater rate than students M‘th

1




. \ "'43" ' ‘ . ) ) l' .
( ‘ngothesis o ‘ v Result
\ ' v ) ) -
high educational expectations. A '

5. There is a positive Acovrre‘1‘ation between

~ - | inter;action wWith Accounting students and c ‘
dropout from Introductory Accounting ' R
- courses. Specifically, students w1th L | ‘Pr."oven
Y S interaction s';:ores will drop out at a | |
: ‘ ‘ greater rate than‘students with high + = | .

" interaction scores. . ) /

"6. There is"a positive correlation between X

interaction with Accounting faculty*and

g

dr_‘opout from Introductory Accounting courses. O Rej',ected

: " Specifically, students with Tow interaction
: , - scores will drop out at a greater rate tha;l»

| ' students with high interaction scores. =~

pogy

Theffi ndings generafy confirm previous resedrch on.dropout in

higher. educat'ion‘. "With the “'evxceptjon of sex and s‘.tddent faculty

1nteract1on, the vamable.s were found to be useful predictors of a
student's chances of success 'ln Introductory Accountmg courses, alt gh

statistical significance was obtained 1n only two cases. tal 1ng
%

about personal matters with student peers and dro’pout, and Previous '

[l

"~ Academic record and dropout




\

e

L’f'

oo N “faculty is not.

44~

_dropout from Introductory ﬂccounting courses,

3

-

i

¢ o Surprising]y, the- data suggest that 1nteraction with other
. . ol Account1ng squents {s instrumenta] in the. stadent successfu]]y

comp]etlng Ehe course of study while 1nteraétion with Accounting

-t

i ' s ‘ The following ch;Bxer,revféws and disgusses the main findings

of the study and offers a discussion of their implicationE'regardinb




Chapter V
Summary, Conclusions, and Recommendations

Summary of the Prob]eh ' ) -

3

Introductory Accounting courses suffer from hjgh dropout rates and .

-

there has been 1ittle, gf any, research conducted to deteﬁmine-the
reasons for this h1gh rate of attrit1on at the course leve] This
study assessed the usefulness of some trad1t1ona] approaches of
analysing dropout at the co]]ege level in examvnlng dropout at the
course level. Specifically, this study examined the extent_to'whicﬁ
hypotheses generated by ‘eariier researchers with‘regard‘to Félation§hips
between dropout and SES, Academic-performance, Sex, Educatlonal
i expectat1ons and student Interaction with other students and facu]ty at
the college level may be used to predict dropout at the course level,
Nh1le the study findings were not a]ways consistent, or in the
expected directions, the results do-suggest that a number. of the
varwab1es used to characterlze dropout from\follege may be used to
explain dropout from Introductory Accounting courses. Genere11y,
'students who drop out at the course‘leve] share a number of character-
istic; with students who drop out at the college ieve]. ’
It was surprising to note that the hypothesized relaiionships
between Sex and dropout and Student-faculty inferaction and dropout
-were reje;ted ’ Homen tended to drop out at a lower rate than did men
and students who did not interact with faculty to any great degree

did not drop out at a. greater rate than those who did.

¢ ’

e

"

1
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While a number of factors may contr1bute to these phenomena, it

" seems most likely that, regard1ng sex, g greater degree of self -~ ' .

select1on takes place among women who are con51der1ng careers in
Account1ng than occurs among ‘men and regardvng student faculty interaction !

1t may be that facu]ty are not avallable to.students when the student

\ »

[¢]

has a need.
Examining the re]at1onshﬁp between SES and dropout, the data
showed that students from Tow SES backgrounds were more likely to drop

out than students from high SES backgrounds, conf1rm1ng prior research.

This *study found that Sex is a predictor of dropout However. o {
contrary to“previous nesearch th1s study found trat women do not drop

out &t a greater rate than men. In fact, women are more 11ke1y to.

complete, the course successtuly than men.
¥ As in previous studies, high school grade point-avgrage was found

to be, the most s1gn1f1cant pred1ctor of dropout at the course level.
Ay

It is 1nterest1ng to note that previous research»found high school
grade po1nt average ‘to be more important than SES and Educatlonag
expectatlons in pred1cting dropout at the co]lege‘ieve] This study' i

found the same re]at1onsh1p between these background var1ab1es at the }{

»
L
<« ]

course level.

2

This study found that . students‘ Educational expectations are ' ' ‘ﬁ

usefu] predtctors of drppout, a(ijpd1ng»reported in a number of prerious ©

studies over ‘the past few decades. These studies have found a high'

correlation betweén 1ona1“expectat10ns and the goal of c511ege o
completion and have clud that Educational expectations are a - %
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reflection of 1nterac¥hon between the student? hlS family, and prleg

o educat10na1 exper1ence NhiTe Eduqat1ona1 expectations oyerall were.a

good measure of potential dropout, this-study found that a student's

Instrumental expectations played a.negative part in this conclusion.

It seems 11@ely that Instrumental Expeetations are not useful predictorsw
‘of dropout fromuAecounting courses as most students enrglling fq<~su§§.a
course will have high Instrumental expectations to begin with.

* The-process of interaction Between the student and his peers and
the student and faculty has been shown by past research to also have.a
bearing on student's performance in college.. While these measures are

not useful as predictors of dropout, untyg “after a student Kas embarked //

{

on the COurse of study, they are wvaluable indicators-of pos1t1ve action
that can be taken by those responsible for Introductory Accounting courses

in order to increase the likelihood that-students will complete theijr
course satisfactorily.
¥

P
Past research indicates that interaction between the student and h1s s

peers and between the student and faculty have a bezrﬁng on the student s
integration within a system thus his commi tment and purpoese may be- .
modified as a result of‘interattion This commitment and purpose is .
relectéd by higher success rates at the college level. Tnus study

found that students who interact with other Accounting students pass

v . "

‘at a greater rate than those students who either do not interact at all,

\/ N ‘
or who seldom interact with other Accounting students. [t is { te<estinq,

to note that students who .interact with"each other on persona}l mattexs -

\:Q*feed at a much greafer rate than those who.do not.

Y
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8 The hypothesized relationship between student-faculty interaction ‘ N
and dropout-from Introductory Accounting courses was neithér conclusively .

. ‘ .\. l‘
proven nor conclusively rejected. While researchers had, shown that this

meagure was a‘valuable predicior of the chance of success at the college

level, the data in this_s did not support this finding when | NS ,‘5

T e e e e —

; L ' Introductory Accountipng stud nts 1nteracted with Account1ng faculty
; »
While this study provides a useful body of 1nf0rmat10n on students
4
‘ in Introductory Accounting courses and supports the use of background )

. character1st1cs and student -peer interactlon as predictors of dropout, . S

1t has a number of shortcomings First, it does not provide the dat;\\

i)

necessary to determ1ne whether students whose background character1st1os . s

. are predictive of dropout can be hejped to improve the1r chances of, '

: ) success, -nor does it prov1de a method of helping these students achleve

DR ‘ s ccess. Further, it does not provide 1nfdrmat1on regarding these |
| students' performante in "nonvocationa]"—type courses, and~*}/1s there-

! _— fore 1mposs1b1e to determ1ne whether it is the part1cular subject . .

\ . matter of a ﬁdurse such as Introductory—#tioun;1ng that is 1mportant in .- -

reaching the conclus1on%,1n this study. The results of this study

should be taken as suggestiye rather th&n conclusive 51nce the number of
Lt 4

students in the samp]e was qui@e small.

v

o

e Further research is needed to determine which coursé or .courses’

of action are the most erective in ‘improving the chances‘of~success for
a student'ﬁhose background characteristdcs ere pFEdictive\of dropout.
‘ Perspns wishing to conduct further research should particularly

sy

consjdér the findings regarding the relatTonship~between student-peer °

<3 * ° * . . - s N .
e’u ‘ . . - ' f "
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interaction and tHe successful completion of the course. It may be

that a program th Mmbines peer counseling and iut‘ering V"toggther
X .

wjth a classroom appro?ch emphasizing group discussion and projects

'r‘rﬁgh‘t be an effective way of increasing'a student's c‘hances:ei= s'u“cce'ss'

L 13 &

in completing the Int,rodt{ctory'.Accounting‘ program.
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your_ answers will be held in the strictest confiderice. .We are

g ques honnaire You are asked to consider the questrons carefully

. v
\\ u : . o T .
4 N £
A . e - .
<y - ..
v N

. APPENDIX A

. . NFTER use THIS PAGE WILL BE DISCARDED

+

T0 RETAIN ANONYMITY: - QUESTIONNAIRES

_WILL BEAR ONLY A SERIAL- NUMBER. @r

.

%

QUEST IONNAIRE

¢ o ‘ . . Name.
’ ‘ Student No.
,Secq1on

g

" This questionnaire ls strict]ﬁ confidential. Be assur that

-

| interes ted only in statistical relgtjonships and will under-no

circumstances repert responses on an individual basis

’

The accuracy of the survey and the worth of its findings

ty -

aﬁe dependent on your willingness to answer. the questions and it

~is be11eved that the importance of the study will justify the time

Your, help fs needed.

4

"Pleal mark your‘responses to the fo1lowing questions on this

-
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,1 People want different thfnhghs‘ from college. Indicate how important
it -is for you to get each of the following by circling ghe . o v
appropriate alternatives. ‘ . T . - -
. -4 ssential . : ' o E
3 FaTxly Important ' o ' .
2 Fairly Unimportant , RS PR
» 1 Unimportant . : . o
. /:c} A o i\ . N -
. h’% ) \’
1. Help, in formulating the values -and . ‘ ' ..
: o ) o -1 2.3 4
goals of my life . oo : ) .
N N . ) .
2.~ Learning to get along with people ' 1 2 3 &
. ¥ e \ ’ ‘ , &"\ i
3. Training and skills for occupation = = 1 223 4 - .
’ 04.0 A well-rounded geggral education . ‘ 12 3 4 \
n Y . ‘ \’
5. 'A detailed grasp of & special }1e1¢ : J' 2.3 4 j
© 6. A chance to encounter new ideas, = 1 2 3 4§ -,
[N - - ,/ 1, g .
4 - . - \
7. Freedom in the design and ewecetion = . - .- '
. . ‘ S ) o T 2 3 4 .
of my educational program ( R ' , t _
8. Personal contact with other Accounting ) L b
oL " 1 2 3 4-.
*  students ' A . . . :
& 4 . ' I{: ) . Coe ‘ » ; )
R o N o ‘ 1
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following:

9:" Personal cont(;ct with faculty

10. Advice and guidgnce from faculty

]

- ) ~

. Are there any Accounting Students with whom you do any of*the

2 Yes’

1 '\w “No-

. ’ . L4 )
Often discuss topics in-Accounting?:

@

3 o

1 -

Often discuss topicsaof intellectual

interest? : \

&

Sometimes engage iff. social con-

|

[

versation?

14. Ever talk about personal matters?

4

Is there any Accourfting facuity ‘person with whom you do any of
the foi]owing: - : _ . ‘ % .

15. Often discuss topics in Accouhting? ’ [

~ ?
ot R

16, Often discuss other topics ‘of intellectual

interest? C T A

'.\1'
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17. Sometimes engage in social cdnversatiop?

»

18. Ever talk about personal matters? 12 ]
S . ’ ) . . . . / .
19. Please indicate the highest educatiomal level.reached : ’
N '.. . ) ol B ‘-._A . }
by each of your parents.’ (Check ope.in each column). ) ' '%
. \ “ ¥
» N , \ * ‘.' 2
'éth grade or ‘less ‘ . . . . ’ i
Some high school . | o N ‘
High school graduate - : ' - -
Business or vocatipna]/’tradé school ‘ " ) o
- ' f\ L ' - ) ! N kT}?
“Some university T v o ;
University graduate ‘ ' - JER |
Received a Masters' Degree - - '
Received a'Doctors’ Degree
20. ‘P‘1 ease. indicate your sex: Male ‘
i ‘ Female . :
¥ t
21. Father's occupation ‘ ' 3 ot c Lo
. ~ & » .’
22, Mother's occupation _ _ o ;
I. o .
o . ‘ 4:
) . . # . . b
'. VA L ‘ - -
- ¢ v ) « .
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The relat1onsh1p between the stated hypotheses and quest1onna1?~e

1tems are as follows:

| : S
H. T There is a positive forrelation bgtween ' ‘Q Items: 21
" a low socio-economic status background - -
K and dropout from Introductory Account%hg
7 - : -
@urses. ol ) v
- « . . - -~
H. 2 There is a posﬂ:ive correlation between Q. Items: 20
3 sex and dropout from Intr'oductory Acqount- i 8 '
ing courses Speciftcany, women wﬂl drop '
out in a higher _proportwn than men. y ’
’ - ) )
H. 3 There s a positive correlation between low Not covered py Q's.
- : o From student
. :Ievel of achievement in high school and drop- record .information,

“ - . out from Introduc‘tor;y Aécount1hg courses. = - .
- . .' - - '{

H. 4. There 1s~ a positive correlation between 1nter- Q Items:

i a
action with Accounting faculty and. dropout (a) Academic
’ ' expectations:

from Introductory Acf:ounting courses, Specifi- A, 6. y
‘() Interpem

- 'cally, studepts vgth Tow 1nteraction scores - - ciaxpgctations.
- win drop out at a greater.rate than students (c) Instrumental -
expectations.
»‘;;’with high 1nteraption scores. - oo 3, 5., ¢ ,
“ _ . » . '"1
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© H. 5 There is a pggitivé correlation befween
_w _ interaction with Accounting students-and

dropout frodTTﬁTthgftory Accounting

courses. Specifically, students with
1oy 1nteraction‘s;ocg§ will, drop out at

i greater rate than students with high

_interaction scores. .‘) T o
.. Y
| ! . .

H. 6 There is éflos1tfye correlation between
1nteracti?n'ﬁ1th‘}ccounpiﬁ§ facuity and
dropout from Introductory'Accanting
courses.. Specifically;~students with
Tow 1ntéraction‘scores wilf‘drop out
at a.greater rate than students with

high interaction scores. \

o

: 5

’

Q. Items: 11, 12, -
13, M.

Q. Items: ‘15, 16,
17, 18.




