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THE PROBLEM OF CHANGE IN AN ELEHENTARY SCHOOL:
"A CASE STUDY OF 'SOUTH SHORE ELEMENTARY IN MONTREAL

L

MURRAY SANDELL

/1 .. This case'sﬁudy examines the problem“bf changgf//V//r\

i& an elementary school to discover how. people belonging .

&

to different rer groups in a school recognize and de-
scribe change./ Attributes related to‘the cqpcept of
cﬁange and de ived‘from the literature are used to class-
ify the difgé:ent changes identified‘by the pupils, tea-
chers, adm%ﬂistrators, support_personnel and parents.N
In‘additi9ﬁ, Stevens! (1976) Classification Scheme is *

'used to é@rt out the changes according to the organi-
zational.e}ement to which they are ;eigted. 'The'princiﬁgl ~)/

- of the school under study is also the participant observer/
; ,

researcher: A shog&\interviewﬁ§chedule is used .to supple-

ment the descriptive material a%éilable‘thrbugh school rec-

ords and principal's notes.

The_main. conclusion is that school culture should

~not be treated as a unique case and thét one's conception .

. of change in the,échool is largely determined by one's re-
iaii&gghip\to it. Theré seems to be a clear conceptioﬂ~of
some attributes of change:‘(diréqtion, form, source, agént

" and magﬁiiude. On the 6ther Qifd there is no élear pattern
of understandlng of target, method of introduction, 1mplenen-

. tation strategy and extent of diffusion of the changes 1de)t-
ifted. ."

' k tple foryanthfopologists in the sg¢hool islfecommEQded.

' L . }
The need for similar detailed case studies is emphasized. 7
' |
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"% (b) The Teacher Interviews
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" ents, the adults 3

will not be considered, bee

groups of. people whofylnteract wi

- . . " -
. J ‘
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CHAPTER I
BACKGROUNWTHODS -
/
THE PROBLEM R4 -

This study deals with the gquestion of :g_:hange‘

of four populagions: the community at large, the par-
‘the school and the pupils‘. For
the purposes of this ud}/,‘ the commupit.y at large.
se it is not c;ne qf the

one another regu-

larly patterned ways within the or nizat:.on of the‘

si:hool as. compared to the other three tions in-f
volved directly in the school. L

o Educationgl change is a perennial interest
ah{ tapic of discussion in educational circles. Some
ke :

ple argue tha'c schools have chah‘ged in numerous |,

. | , ) ‘
ways.| Some picture -a zepeated pendulum-like swing in

!
v f

.
i
|
|
J
i
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mained essentially the same. /Héving~tnese preoccu~-

" pations in mind, we decided to concentrate on a par-

f

¢

J

N

’ditionalism". Others insist that échools ha%e're-

-

<& \

policy and approach between "progressivism" and "tra-

! o . S

ticular school to illustrate the oécurrence, recog=

nition and discussion of change. o

This is, therefpre, a case study to illustrate -

?

the occurrence, reco%nition and discussion of.change in

a

an elementary school in Quebec over a period of five A
years. In short, the problem we began with was to dis-

cover gow people. belonging to different role groups =

involved in an ele‘Fntary scho?l recognize and de- ¢ 7

~

scribe change. ) . ~

Students, teachers, parents, administrators

may have different ideas about how, when and where
o

educational changes do occur and about ;%o decides on I A
theéﬂﬁmatters. As groups, they could disagree as to - , e
whether most changes have been in structure, product /

or process to put it in a summary form. '_/ _ .o

- In the research literature dealing with this

topic, one can find reports that deal with isolated,

compartméntalized aspects of the question of educa- )

-

tional change and/or innovation: the administrator

and the innovation, the teacher and the innowvatioch,

«n
innovation and change im substantive areas, i.e.




)
' »

reading, science, mathematics, apc., the role oi‘ the

Department of Educ)t\ion, the parent and school irho-
-vation, and so on. Rarely do we find a study whez:e/~
school is consider’éi as an organization or a system’
and where the perspective" e different groups oi%‘
people involved is canvassed on the problem of change. -
(Smith, 1976). By focusing on one school, this stu

at ;mpts to provide a step in this diraction.

. THE CONCEPT OF GHANGE: REVIEW OF THE LITERATU
Woore has identified six models "of change:’
equilibr:.um, functional, tension-managemen 4 evolution-t
ary, “traqsition"dmogel of industrialization and cyc-
’—i.'i}:al theorizg. He shows that'eaph ;zlodel answers
some qu‘es‘cions about change mt inhibité others. (1963).
Some theorists™({such as’ Nisbet 1973; Stevens, *
1976) distinguish between forms of change - the re-a.cf-
’ justment or refining of the equilibrium of a social )
structure and change of type which involves pa;s\}ng
from one type of social structure to another -; the re-

?

designing of the vez'y foundations of schools.

&

external or internal? Taking the major' changes (the

Is the source of change in an organizat:ton

latter in type above) in the aggregato, very few of

them can be’understood save in the terns of the. impacts




of external events - events that either ¥reate a cri,éis '
- - “ é

" or are themselves occasioned in part by.already ex-

isting crises (lebet 1@72)

| ‘Some . (Ash, 1969\ Haubrich, 1968) argue that.
-t;he bureaucratic nature of the schools dg,cz;:es that .
‘chapge must come’ from the top ‘down; that: some adminis-
-tratb;‘,/a superintendent or pr:l.ncipal must provide
the ithpetus for change. Others (Mlller, 1974, Eﬁtini
1975,, Goodlad, 1973) -point out that without teacher
- support no real educatmn“al innovation 1s 'possible. e
They would argue that only occasionally and sp&rad-}t i
- ically do Spe(:lflc external interventions A‘Ee much
difference. We might 'qoqglude tha,t‘,’the\s'ource of .
change in schools rarely is external, but when it is,

.

it brings forth a major or significamt .change. It -

follov;s, therefore, that most school i.hnow\rations are "'/*t |
transitory or_not significant. ' .' \ “

- Opinions may differ as to what constitutes a
signlflcant change. - Quantitative changes are mucﬁ .
- easier to ascertjam than qualitatlve 'changes because

count:mg is simpler than evaluatlng character. At i

‘what point in a quantitative change 1s/th7’ qualitat;lve
accompllshed? There i§ o) gasy answer (LaPierre, 1%965 )
bu\t. a fairly satisi:actoz"y rule of tpugnb is that a“ A
change may be deened \BO'cially signisfi céht.wh‘enﬁhe

P

1




next generation considers/ it as ah integr&l part oi‘
’.\ o3 . Yo *
things as they are or norniel. -

Soge chdnges are identified as transitor‘y
(LaPierre, 1965“) The ngw i$ adopted with great ra-

‘ pidity until thg\majo‘rity ‘of at least a class of the

pulation have become invo_lved. There is much re—
porting and co'mment. . Transitory changesnay operate
as é substitute for socially significant changes. -

f[n a further discussion of the magnitude of

change, many theonsts (Moore,. 1963?/ LaPierre; 196"5) .
‘"place changes on a continuum with the poles ma jor and
: minor, the criterion being some measur.e of the effect
" of .the chan'ge. A second continuuxl\\“ against which chanée
can be categorized is that of~ sudden/gradual. Lastiy,
changes may be general to “the whole spcial system or

-

particular to a given institution. B
4 The acceptance and implemengation by others

of innovations that have proven successful (by evalu-
,ation‘) we cali diffusion. . Gengral practice (}Var;en,
19;7’0) 'indicates innovatilve projects are seldom adop-fa .
ted on a system-wide basis and- are classed as "inno-
vative" for one to three, y'e'ars At most. The diffusion
or: spread of the innovation is important to its sur-
vival, ' - ' . .

s

- ‘Seve_rei methods of change may be -‘intrednceg ,




) \
on the basis of’ certai,nfassmnptions. A1l strategies

may be categorized ( Lau.er, l9734 as power or attitude
'types‘ With power tactics, substantive concessions |

are sought, while with attitude tac’:cs, relationshisxs

are sought. i : N - .
a A &

‘ The target of the proposed change may be all
members of the group or an individual quite indepen-

rs

dent of the group. e L
L5 . |

Many theoriés of change are concerned~ with

¢ -

direction, sharing an assumption that the course of
man's’ history has been marked- by an "upward trend" -7
- through time. Almost any change may be associated with
notions of progress which is not a scientifig. concept
\ A but ';alue judgment. Not all ;hanges are necessarily

. direj:tiona;l. in any significant senge (Moore, 1::—6937“

clea.rly almost all refbrmers see their innovat as
. . . -y
progressive. : L :

n

, The cyclical theories essentially argu"e.that /

all man's experience has happened before. They do’ not e
deny change but do,. deny that it leads anywhere.

Spengler's an& Sorokints theories are termed trend- .

less }vcles. (Moore %.963). These sweeping views are

likely to be more useful -as literary devices than as

L4

sciéntific representations of change.

-

" In any discussionh of the source of change,

;«:
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by
. by technological developments, man movements; or emer- ¢,

‘ gent ideologies. Differentf kinds of elites may be )

".devotes himself to its exploitation.

v purposes of this study, the following attributes and

" direction, form, target, diffusion, method, strategy,

. source and change agent.

.changes were external or internal H}ll suff1ce. R . - "

elite st be considered. . Elites may inhibit as well
1, adopt as well as lead, in change. They may A
bivalently about change; and may be' swept along

, . - . ,
ents'not of their own making; .currents created
’

effectlv in differ /ent {ettings. (Lauver, 1973). w &
The appearance of innovation and the 1mro-

vator does not antomatlcally result in change :I.n a

socital system. ' The advocate or agent of change (Lauer,

1973) sees the ultimate value of the. innovation and

From the review 6f thé literature and for ’ 1

. ,'-_:cbncepts of change and innovation .Seres isolated for oo
_examination: magnitude (transitory and significant),

The role of the elite as a source of change /\'
will not be studied mainly due*to the difficulties
implieci from the liﬁter.ature‘ review in this area and = .
_ the decision to focus on the &hool population only. ' !

Cortlusions.as to whether the source of particular . '. i

" Change has‘?,en defined as: "A succession



-

of differences in time in a persisting identity.
RN (Nisbet, 1972). s ’ -
Innovation has been defined as "The intro-
duction of a novel element, a driving for‘ce, a prec-
< | o tical advaxice_that deviates from the established or
’ traditional forms." (Armstrong, 1973)
.- - Another viewpoint stresses {he purpose of

) - ianovation. ’!Innovatlon is a deliberate, novel or

! - specific change which is thought to “b¢ efficacious

f. . in accomplishing ‘the goals of a system,® (Warren,
| 1970). ’

Ll . Taking these ‘definitions”

-
~

éether, the key

elements in innovation would appear to be novel or
ro "denating from the traditional®, "deliberate" and
. mefficacious.® '

All innovation does not involve change. Nov- ,'
elties in auto style or toys for éxemple,“ may mean a -
changed pattexrn o;t' ?i‘tﬁre'but have no impact upon .
interaction or interrelationships.
| .ecdgnizing the distinctions between the two
terms (mainly it Seems in the area of persistency) may
have some value, however, for the pnr}oses of.this
study the attributeé extracted apply tof both inno-

vation and change. ' LN




/\ .
"> analysis borrowed from those who study organizations.

_THE STEVENS!MODEL “
’ To distinguish between different types and
efforts of school change and innovation, Stevens pro-

poses a classification scheme using a basic tool of

He, therefore, chooses the three prominent components
of any organization identified by mogt theorists
(Litterer,‘1969) of@prganizations: sthucture,,pro-
duct and process. This ciassificetion would catego-
- rize school'chaoges by the.orgaaiﬁacionai elemept on
which the reform or change would have the gheetest-~ '
| impact.™ The changes and innovatzons are then’ clasai-—~\
 fied as structure-related (basic organizational re—
sources, bulldings, dollars, teachers, etﬁ. "1nputs")
product-related (educational prescriptiohsnthap
4schools issuelto students, services'and polices that

[
e

schools'uée'to treat studeqts) . and process-related

¢ @

(educational decision making and exercise of control). -
Clearly this classification scheme ie too
31mp11fied and contains imﬁ%rfections. There may "re-
sult some overlap ‘between categories of change and a
‘certain amount of necessary arbitrariness in classi-
fying some of the change ideas. Hoﬁever, such a
classification may prove useful as ‘a checking tool- in
a subjective type of research methodology as it allows"

-
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for an unemotional classificatlon of reform and
change initiatives and 1deas.
This classiflcation is also proposed by

Stevens because'"it permits us to draWw ‘some conc1u31ons

. as to what realistically may be expected of any given . =~

? ' :n“‘\“ reform, and what it cannot p0331b1y accomplish even if —
freely implemented“ (Stevens, 1976, p. 377). This Y
seems to be the major reason for failure of change; -
partial or complete, according to the new body of
4§1terature emerging on the culture of the school
Thus, - Sarason (1971) .thinks that it is wrong to con-
ceptuallzeethe process of change as’consisting of °

. , means and ends

e

£ . Y o '?.....But these intended .consequences ’ -
I are rarely stated clearly, if at all, .
and as a result a means to a goal be—
comes the goal itself, or it becomes
the misleading criterlon for judging
change. Thus, we have the new math,
but we do not have those changes in’ ;
.o . -~ how teachers and children relate to T
" ‘ : ‘ o each other.that are necessary, if .
LT, both are to enjoy persigt in, and
: productively utilize intellectual and - .
.4 °  1interpersonal experience - and if - . R
these are not among the intended. con- - -
sequences, then we must conclude that o
the curriculum reformers have been
quite successful in achieving their
. " goal of substituting one set of books
v o for ampther. (p. &4

- e ' According to Stevens, his classification s
, Y | .

helﬁs }n mak;ng this diagnosis’ early in the game

. N .
- < L3
A . ’
\ . N .
v . ‘l
; .
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"....¢At best, in other words, ;struc- )
ture-related and produét-rela{ed re- ’ .
_forms may be expected to make gchools ’ -

. more efficient, more effective, and ° ' 52
. more equitable - but in all likeli- _
“hood at established tasks and in es- : _ §

tablished modes of education. For
, there is nothing to indicate that such
. reforms are designed, or have a ca- - :
pacity, to alter the "purposes, forms >

g and functions" of the schools. , 1
s Rather, they are designed to make the )

Ct schools perform better at old jobs.- ~ &

The inverse of this observation’ ap- . : , i

plies to reforms that are process re- -~ . - B

lated. In short, reforms of this , Z
* kind - related to educational de- < g
" clslon making - should not bg ex- .

pected of themselves to inject new ' ‘ ‘!'

efficiency or .effectiveness in the

schools, or_even new equity as the
~ term generally 'is used, so much as

tliey should be expecteé to change

the power relations of people con- . o :

cerned with schooling. Which is to : N :

say that reform ideas of this kind are :

. really designed to change the contours

, . of school control, generally. These , .-
. reform ideas are, thus the most po- . A ;
litically " significant by far of the :
three reform types considered here." .
(p. 372-373). ¥

From the precediné literature revioﬁ; wo can
] draw the folloﬁing three main conciosions:  First, the
' ‘bulk of the literature dealing with the issue of *
‘change and emerging from the fields of political . . .
sclence,. sociology, anthropology and history is re-

lated_only minimally, if at all, with the school-set-

. ting. It will, thefefore, be interesting to try and:

. describe. the changes in'a particular school acoording Lo

R




N ' - . . R .

=
. &

) .‘ " to the attributes of change-as we have summériéed_ia the
previous paragraphs. _ b L .
" . ' Second, in thé field\of organizationai,ﬁﬁeory
there is a classification schemé proposed‘accofding
A X AR

to the structure, product and process involved. There- )

fore, using this classification scheme may provide us &

a case study as to how changé occurSwiﬁ educational

o,
-,
N .
Sy \

‘ : organizations. o ' . N

' Third, it is,bi no means cle€; that what .
these fields have produced related to an understaydiag ]
. of the process of change is apﬁiicable to the proﬁiems, - ;
- ’r of change and the school as.aﬁcultufe or as an organ=- |

¢ ‘ s

ization. * ‘ -

- . This researcher~agreeé wiih.SéEason (1971)
that oﬂé reason'for this lack of knowledgé as rglapgd”
to schools is because descriptions of the change pro-
cess in the school settingnhere very hard to cémé by.

r \ ‘ By descrlption, Sarason suggests among\other things a

L presentation that tells the/;eader or re;§ércher the A

©  following:

3

~ Specific conditions glving rise to the need

i fbr change \ .

Individuals and groups associated with ‘ ;

these conditlons
- Who (individuals ghd/o; groups) formulated
»- L . ' ‘ :




and initiated the need for change

~ The action that was considered Loy
= The basis for choosing the*:zj%se of action

= . . The degrée to which problems:Were antici-
‘ ' patéd and yehicles developed for their pre- .
vention or'ameliofation -y

-

I The ways in which the changers were them~
“ gelves affected by the proceés of change
- The clarity of and transformations’ in the " :
criteria by which the chaﬁgeps and othefs
“Judged the effort.’ ' X
The design of. this research project was coxi-
,.ceived to provide similar information throggh a Jé-,
tailed description of the cases of change‘in;the school .‘

under StudY. Bl N

{ 'ﬂ\ t L v,
THRs DESIGN A o _
o =The“fir§£,sx/b oné takas on the road to de- = '
scribing and con eptualizing change in a culture or
oorganization is the clear recognition of. where ese is '

in‘relation to that setting. As Sarason has sug-

gested . S -

",....the superintendent of schools, a - -
regular classroom teacher, the custodian,

the principal’s secretary, the school
nurse, the members of the Bdard of Edu- \ , '
cation - how these individuals view the

school is determined by where they are in R
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relation to it, and their failurge to
‘recognize this limits the possibility
that one will ever bee the larger pic-
sure or comprehend ancther's reglity.
In fact, in many situations it is
* likely that one can predict an indi-
vidual's behavior far better on | the
: . basis of knowledge of the socla
; structure and ‘his pesition in it than
one can on the ba51s of his personal
) . dynamics. * (p. 8 and 12),

In thls case, this researcher being the princi~
pal of the school has, therefore, & particular per-.
spective which may affect the descrfptive ata on the
ways in which,change is conceived, formulated and ex-
~ , " ecuted within.a schbolvsystem. Therefore, collectingN
the point of view of thé other participants in the .
process Wlll be very usefuk:xn correcting a one-sided
description of the process. The question- to be an-
sweq@d at this stage was to what extent is it both * |
f posélble and productive to observe the changes‘in ‘the
\ __qscﬁool in ways that minimize, if not eli hﬁ& the
observer's values, biases and expectatlons? ‘
Another methodological consideration in thie
‘t pe of research @s also stressed by Sarason ﬂ1971,
. 32)% L
. . "The difficulty....is rather in thé-.
“\ fact that we do not possess the security
: ' ' of the feeling that we have experienced
. the problem to the extent that we are
- formulating the problem well. By "ex-

PO periencing the problem™ I mean ini-
tiating and.engaging in the change pro-

' ‘ ' o

|

A
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cess in the school setting, using one's
own experjgence as an object of change,
or being in a position to observe the -

<

change efforts of others. I can, per-
, make the point more clearly by
turfiing to the field of psychotherapy.
" Our understanding of psychotherapy -
the ways inwhich we now can conceptu-
alize the process and those involved
in it -~ has come from three types of
experience: as.a patient, as a ther-
apist, and as an observer. It may
well.be that those who contributed
» most to our understanding had all
o three types of.experience. In any
- event, the reader should understand
that when I talk about what might be
required for an Madequate description -
+ of the change process in the school
" setting™, I am merely suggesting what -
' we ought to“be thinking about and ex~ -
_pbriencing in orddr to avoid the un-
_derstandable but self-defeating ten-
dency to flee from complexity at the
expense of relevance."

Based op similar considerations, it qasife-
‘cided to limit the case study'ﬁo the years during
which the researcher had agtually paf%icipated in the
schbpl process. Therefére, the study startd at the

. - 7
time when-fhe present researcher assumef%the princi-

" palship of South Shore Elementary.

', After limiting the time period for the study,

—

A

/

wwe then decided that we shall use a modified "bartici- ~

pant observation" technique for recording part of the
descriptive data. As the principal of the school,
the researcher has 9Zrticipated continually and -

totitif in the life of the school fbr.the>period

-

/n

/

-
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urider étud}. Howeyer, he had not-met the other cri-
- teria of pd‘r/t,icipant obsemfation like contimyous rec- L
ord and note keeping day after daye. Fortunately,

there falre the school reco‘rﬁ, reports, minutes wktch
may be used for i.his purpose. These may approximate
participant observation notebooks in: thé hands of he u
principal vhile they may only be used as secondary a

- . M w
documents in the hands of a researcher who is an -out-

siders o

_The boundaries of the participant identity

t . wii';hin an‘ instituff:'.on are not ea'lsily dilineated. ‘ | o) .
Lo . : The school principal as pnf:;t:.c:.pant observer cannot £
. be a total partic¢ipant (for he ‘neither has the role .
" of teacher nor pupil). In thn.s case, the principal
" is a parent having two children in the school he is
glso married to one of the staff members. . ,‘ W
The researcher (as a stranger) must usu;lly
find or be assn.gned a role that permits him to obtain
‘aocess to sources of information and to people. The
principal already has a role in the sWyool. This
'stai;us stition is ready-made for entry and has con-
siderable Jdatitude for variable role bshavior as well .
as-a valuable research beginning “in identification of

the perimeters of acceptable behavior as locally de- =
fined. Most of the extensive interviéwing and dis-




AN . \ . "\ .
cussion will be cons déred more as "principgl's activ-
- . ities"™ than noted ag researcheris role. .

To ensure/ at the research pro,)ect generates'

»
comparable information from the other role group, a

oy

short and somewhat structured inﬁerv,iew schednle was

preparéd bonsisting of nine Qzest;ions. The question-

naire was prepared in English and French with a para-_
phrased version for the students. (Appendix).

Agaln, to'aVO&d ‘the possible biag because of
advantage of accesé-w documents in answeriag these -
T questions, the principal~r§searcher self-Administered

the interview schedule and wrote down His own answers®™%

’ .

: , ’ . . |
before engaging in the detailed record of the changes
¥

whi ch hap‘penéd in‘the school dufing his per’io{d of

five years. The results are incorporated with the 7
\,: i bod)f of data in Chapter II. .
1 y Sample selectio the inﬁéri;iews was the
next methodological pr lem.‘ ‘Sin::e there are ﬁhree
L ’ basic populations co:s dered, the parents, the. puﬁiailsr

and the adults, working\in the school, the key in-

’

formants were -selected from among these three ~differ-—
ent groyps. The group of adults may be broken down /
L ' into sub-groups. the t€achers, admn.nlstrators , care-
E " takers, secretaries, the nurse, the cook. The tea-

\-/chers are the most important sub-group and will,

s
<




"therefore, be given the same repre%entatign)as the
other two major populations. Representatives of cer-
v tain sub-groups will be sampled; a vice-princ1pal a .

secretary, a caretaker. Each major populatlon or

role" group will be represented as follows'

. Pupils (87 from grades four, ‘five and six .

- S with ‘a selection of slow,  ay-
‘erage and above average student
. 2 N : AN

& for each level.
o -

- Teachers (8) five francophone, three anglo-

??;j oo ~ ~ phone, four teachers who have

. - ‘ : - ‘worked at the school before

L the present principal was ap-
N pointed to checﬁ&On the loyalty
; . effect in their answer. The
teachers npre selected from
each level K-6« o .;

" Parents (8) four frequently at the schoel‘

e R > , and four seldom at the school.”

Furthermore, the parents and pupils will be
matched in parent-chlld pairs to discuss possible >
simllarltles and dlfferences in response on the dif-
ferent change¢s 1dentified. . .

-~ This 1s, therefbre; a case stu&y of the dlf-

ferent changes whiﬁ!' happened in an elg.mentary school
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* nomena identified that the events are typical; (3)
\ oy .

.

R . . ~ ,
1n Montreal ovgk five years durlng the prlncipalship
of the researcher. Ihe data collected are based on. a L <

reqFospective account of the changes in the $éhool by

the principal as a participant observer, supélemenEed, >
- by sehool recdérds an@iformal individual interviews -’
with key informants. . ‘ . ' g
'The data collected will -then be analyzed
accordlng to Becker's (1961) spe01fic suggestlonS' "*
(1) Selectlon and deflnltlon 6f the praoblems-obser-
vaplon that ‘a phenomenon does exlst/and the possible '

relation of the behavior to some concept or tgeori;

©(2) Checking the frequency and distribution of phre-

Construction of social system methods; (4) Final .

. g- * . v
analysis-and presentation of results. This approach i«
may enable us to arrive at an understanding bf the

\

é;;;éfs of\:tdnge which may*be particular to schools.
\ However, we are also using two other schemes

fon the classification and analysis of the data col-
lected. The first is accordlng to the attributes Qf
, change which have emerged from the literaturé\{:;eew

on change in eneral and the second is according to .

the Stevené

Tscussed earlier in this chapter. |

To Qe criBe the advantages and shortcoﬁings .

"of the pﬁrticipant observer and interview ‘methods of-

b
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- “data collection, a brief literature review is presented
_' \ liix tile_ following pages to illustrate: sarticipant ob-"

/i . servation and distort;ions s the descriptiveuxiarrative,
c . theory generation and quantificétion of data, partici- o ;i
- . pant observation and sele‘ction of sa_mble, participant . V

o . observation and\ﬁw.nterview "/ T ' 2 '
; & : »
> PARTICIPANT OBSERVATIOE‘: LITERATURE REVIEW ) : ’
Participant observation and distortions. Schwé‘rtz and
Schwartz (1955) define participant observation as "a
-~ . ‘ process s in which the observer'e presence in a social

-situation is maintained for the purpose\of ecientiﬁ;c

' investigation. The dbserver is in a_facd-to-face re-

lationship witl the observed arti by panticipating with .

- them in their natural life-seteing he gathgrs\ data. ¥
. Co "rl\p role of the participant. observer may be formal or '\__\
N ) informal passive or-dctive, concealed or nevealed \ - ) -
- an integral part of the social system or largely peri-
< . pheral’to it. 1In either cas’p, affective involvemenf
u%me observed develops inev1tably and may range ‘ . pS
R from sympathetic identificetion&to projective dig-s .
1. tortion. S,ince t.he investigator has,control over '

neither his affective cresponses nor their effecte on

-

. e his o.bservatigne, he must contend with his ,feelings ’ -

v \
" as paxt of his data to counteract their dist‘f)rting -

- . - ~
4 . . -
» *
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infiuences. The writers stress the role of the emo- N
tional needs of th# investigator and neéesgity to con-

" ¢ sider important qn;stiong.’ How much does the investi-

\§\> ) gator need to- be right, especially with reference to

N ) proving his hypﬁtﬁeses?ﬂ;ﬂill he tend to see' what he .

wants or expects to see in his data? (Séhwartz, 1955,

" p. 351). )

- Anxiety and bias are sources of distortion ’ ‘

-

and their adequéte handling is/a.major pfoblem in re-
. fining the human instrument for gathering dati. The
observeﬁﬂhust (1) be motivated to look fbr his biases -
(2) to look “for them actively -and having come upon a
bias explore its.meaning and ramifications; and (3)
to look upén the~uncovering of h%s biases as an on-  ~
K going propeés to which there is no end.- (Schwartz, ‘
- 1955). — - : —-
\ N ' Scott (1963, 1965) contends that the avoid- , —

_ ance of bias is Q§¥ticularli;vitgl when different and

,((/*ﬁossibly conflicting grbups aré'being studied. The ’
dilemma is that it is important not to spend too much’

time with one group yet»contéqts with certain respon-

- " dents may prove more rewarding. =
- f&e .social position of the observer and the ' .

observed and the relationship between them at the

P )

_time, must be“taken -into account when the data are

-
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" basic ratlonale for a more general th*bry of resetrch

-’

interpreted. The. background of information which he

acquires in time makes him familiar with the peychol-
ogy of, his respondents and thelr social milieu. With

: this knowledge he is able to 1mpose~a broader per-

spective on his- data and, hence, to evaluate their
validity on the basis of standards extraneous to the

immediage situation. (Viditch, 1955 -

E DESCRIPTIVE NARRATIVE, THEORY GENERATION AND - -
TIFICATION OF DATA: Smith and Pohland (1976) @ - :

to the relative emphasis a researcher puts on
criptive narrative, the generation of or veri-
f1cation\of theory, and the quantlflcation of data.
They illustrate on a continuum of empha31s the range
of.options afailabIE\ln non-experimental fieldwork of
the above dimensions. Since it does not seem posslble
to rate'ell four'variables high, they prefer a thor-

ough descriptive narrative out of which are generabed ‘ w

middle-range-%q@ofiq’-and 15 subseqnent investigations. -~

move toward verification and quantification.

They point to theoretlcal sampling as the’ [

‘strategy or decision® making #n the field. Data iq
collected for the purpose-of generating theory. The

analyst j01nt1y collects, codes and ‘analyses his data oo

and]dec1des what data to collect next and where to .
. “ ' ) — fne B
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| find them, in order  to develop his theory as it
f ] AN * N ’ A4 N . 5

' . ', emerges.

1

PARTICIPANT OBSERVATION AND SELECTION OF SAMPLE: To
distinguish what is idjosyncratic, what.is a funetion
* © .of the various social roles present, and what is at-

" tributable to cultural or subcultural patterning,

&/ .
' anthropol%glsts try to select informants who come from
the dlfferent-cultures and ' subcultures present and (

who occupy various statuses in ‘the social -system.

(Sindell 1969).

PARTICIPANT OBSERVATION AND THE INTERVIEW Partici-~
- pant 0bservation has certaln advantages or safeguards -
over gther approaches. thtle is changed in the or- .. °
ganization says Scott (1965). In the interview situ-
atiou{‘the indiyiduai‘}s temporarily separated frqm’

» his social context and may distort his comments in

. any®way he‘sees fit without fear of retaliatiqn from

his peer groups. More reliable data may be gathered :
dnﬁthe observatiou:sifuatiou because of the sustaining,
iufluenee of ‘the work;éeiﬁg pe%fb}med ‘and of the. net- |

X

work of interpersonal[relapions jp which the dudivid-

ual is embedded. \
. ' Janes (1961) sees participant observdtion.
differing from Mre-interview in that the-subject - -
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being observed -is not aware that the inrestigator is
nsing his behaviour .as a source of information. In
the interview,‘the”respondent consciously adjdsts to:
-the stimuli ogféred by the interviewer as a person V
known to be seeking information. T v
Becker and Geer (1957) state that the- short~
coming of the interview arises when it is used as the

only source of information about events which have
occurred elsewhere and are described by informants. Dean
and Whyte (1958).point out the~susceptibility of the in-_
terview technique&to,a variety of distortions. -Infor:

mation from respondents must beQViewed within the

framework of ulterior motives, bias to spontaneity, and -
informants desire to please the intervieuer...The inter- .

viewer not just asks questions bnt recognizes possible

%

distortions and accounts for.them. Participant'op-

servation: makes it possible to check descriptions a=

‘gainst fact and note distortions interviews might not
uncover. The interview on the other hand oftenlpro-
vides information which resppndents‘might:nbt volunteer
while under group pressure.‘— L ~ -
reacock (1971) argues that it is sometimes
forgotten that quantification is: secondary to de- )
tailed intensive description and analyses of single
entities. Quantification and correlation are not\\f 3




AR . between efhnogfaphic and experimentail hypotheses.'

themselves aﬁalyses.‘ Iraits ﬁeiieved.to be significant
should be counted of course but highly meaningful in-
cidents or episodes may be 'lost because of their in-
frequency. Assumptions about significance according
to Leacock are based upon the theoretical framework
JRN wighin‘which one apprqache§ a study gnd according to >
the kinds of: questions oné is prxing to answer. \
“ *»‘Whyéé.(l955), in his Street Corner study,
w;s eighteen months in the field before he knew where
: hiﬁlrésearcﬁ was gbingt All he had was a hunch that,
", .he was "on soﬁgﬁhing important". He had some ideas
but no real pattern. Wha£Ahe did was live with data
;énd the bebﬁle until some chance-occurrence cast a’
- diffe?eng‘iigﬂt,upsn‘ph? data. He would then re-anal-
g T - yze hisfnbﬁgéhaﬁd:fecafds'and gather new data to check
:whephég the pattern was a product pf his imagination.
* He 1ea;ned po;answér questid%é he wouldfnot evqn.havq. R
had-’ the sense torask’?revioﬁs)to‘his participant ob-
servétion:"w o |

F

o ' s Overhold. and Stallings (1976) distinguish

‘The former agé used by ahthropologisgs as a set of
thé&ré%iﬁal genéréiization§.ﬁ Such a hypgphesié‘is -

‘ géneféted only after some get of éisgrvations in the
field. These observations are meant to reveal phe-

'
- i .
- - -, Ry '
’ -
: .
3 : . .
' - - .
~
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. is generally a foreign culture (b) the theory is suf- )

. ficiently general to encourage the recognition of phe-

. similar to Sﬁath and Pohland (1976) that is midway

"powérs. (Glaser and Strauss, 1967).

@ . i

26

Y

nomena which are surprising because (a) the context

mnomena which conflict witﬁ;the expectations (¢) train-

ing guardgwéhé anthropologist against*Bthnocentrism by

refusing to form specific hypotheses prior to going in L
the.field. .

. “ ,/
This researcher préfsses to take a position

~
between knowing a considerable amount of theory before
moving ‘into the setting (Malinowski, 1922) and concern
that too strict an.adherence to existing theory early

: $

in the field research may stiflé one's own creative

&

. . 4 o
/ ' . . - N ]
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CHAPTER II
THE SETTING: SOUTH SHORE ELEMENTARY SCHOOL .

. ‘ s
‘A GENERAL DESCRIPTION , .

South Shore Elementary is sitgated in the heart
of .the South Shore facing a ﬁbst‘office and a park.
. This, the oldest school under'thg Seuth Shore Protes-
. tant Regional, 3chool Board, was built in 1911, origi-
nally as a Higﬁ and Eiementary School. Alterations -
were made to the building in 1923 and again ip 1959.
In 1955, a new High School was completed and’bpengd to
étudents; the old building became exclusively an ele-
ﬁ;ntary school. ‘ ,

The .building is shaped like the letter E with.
‘the.middle prong rﬁnning the wrong directiont It.is a
two storey donventionélischool building coﬁsist?ng of
 twen§y-five ciasses. Several former classrooms have’
been put to special use; ‘the Music Room; the Audio-
Visual Room,' the Math th. Other ‘special teaching
stations include the Gym, the Creative Arts Shop, the
Library; there is a Cafeteria, a'Staff Lounge and a

£
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17 grades five, six and seven in the Engllsh stream. The

« ° Caretaker's Office." n A
In 1964/65, the French Immersion cladses, called

the Bilingual Program, began first at a neighbouriné ' :
school and the fol}owing year at anothgruschool both
on the South Shore. In 1968/69, the classes (grades
“Kindergarten to three) were permanently transferred to <
South Shore Elementary. As the bilingual classes ad-

. vanced ahd expanded, tne‘primery English classes were -
displaced and in effect relocated in the two smaller
‘English schools. Thus, from 1968 to 1973, South Shoré

Elementary was only a senior elementary scbool for

Bilingual Program advanced a level a year encompassing
Kindergarten to grade seven iﬁ theJ1972/73 school year.
,At:the end Ef that year, all grade seven's'were’moved
.to the High g;hool.
THE SCHOOL BOARD - .
. The St. Lawrence School Board, the sector board,
retains responsibility for the building and c‘apital L //
¢ equipment. By and‘large, commissioners give principele A -
autonomy in operating the schools, they are sen51t1ve
about alterations to the building. The sector board
.has delegated the‘respopsibility for elementary edu-
cation to the South .Shore Protestant Regional School

Board. The focus of organizational authority is in




)

el
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the central 'office and with the Director Ger}eral..
School princ;lpals answer direc'tly to the Assistant
D:Lrector General, but also work closely with the Di-
rector of Personnel.
THE PARENTS
.South Shore Elementary parezits , as individuals,

are noted for being very demanding and very active in

. the school. They are middle class including many pro-

fessional an&}) hlghly successful businessmen. The

School Committee is very’ representatwe of the type* of

parent in the communlt.y, four of t,he eight members of

thls committee have Ph D's. The School Gommittee, be~ -

often crltlcn.z:mg administration .and teachers. Dur:mgj-

'a
the period under,study, the School Committee has not

been negatiyve or critical.

THE. STUDENTS | * o |
v Since 1974, students living in.{}:e area have

ha_d'the choice of attending (for grades five and six

in the English stream) a school down the road or South

o, .
Shore Elementary. As noted previous to this date, the

" school down the road had been the primary school (K-L4)
P, :

and South Shore Elementary, the intermediate school.

7 " . - .
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: fore ‘the perlodqmder study,. was notorlously aggreé’élve 4
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Approximately 85 percent of the student body is the

Bilingual Program. Students in this program come from

several South Shore communities.

In the 1975/76 school year, five‘Special Edu- *
cation. classes‘were"introduced with students bussed” ;.
i‘rdm all across the region - the South Shore Protesi?ant' ~
Regional School Board. The majofit.y of these childr:x:
came from St. Hubert and Greer;field Park schools. - -
(See Figure 1.1 for school attendance area e:*tcluding ‘. (
Siaec:lal Education.) . ,«/""J
| Figure T . o
‘Enrollment for Past Five Years . \
The enrollment figures for 4:he past Five years
were as follows: ' R
S 1972-73 ' 750
o 197374 - 550+ 4
o 197%-78 535+
1975-76 - . 600
- , L 1976-77 - 553
A "+8ince the student enrollment for these two
school years fell below 60("), (the figu::e required to
support a vice\-principal) the Principal was assigned .. -
_ the additional re:sponsil:iil.{ty of the French Protestant N

school of around 165 students in St. 'Hubert.

CY »

\
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Pupils attending South Shore Elementary are
organized on an agé-graded basis. Children five years
old in the month of Septemtier who are non-Catholic may

attend a Kindergarten class (half day). After seven

years, the average student transfers to one of the

five Regional High Schools. -

e - '
THE STAFF. . -~ .

The faculty -includes twenty-nine teachers, two

secretaries, a Priz;cipal and a Vice-»Princ{i.pal. In ad-
dition to tHe twenty-five classroom teach‘ers,‘ there are
three épecialists ( primary 'English, 'Ph,ysical Bducation
" and Free Flow); there are two half-t.i;rle peazcheré. The
cleaning staff consists of a caretaker and three care-~
taker helpers. The school is assigned a nurse, six
days a nonth. The school also /has specialist help
-available on cal] from the central oi‘fice in some sub-
Je}ﬁ; fields, in psychological and testing services and
in family problems.

“r
i

THE PRINCIPAL =~ s ‘

- I was appointed Principal of South Shora Ele~ -
mentary effgctiva July 1, 1972, beginning the 1972/73

school y‘:;ar. Having attended grades sirand seven (i

was an all English school then) and practi“cé taught .

there .in 1965/, I had not been in tfle building since.

i

‘\\\




N — ~A§ In May, I passed by to visit the incumbent prin- .

\ | cipal and my new school: The Principal was out, how=-

" ever, the Vice-Principal took me on a tour. My first

///{// _ impression was that of a huge dullﬁuismalzplace. The .

7 institutional greyggr.brown and the lists of rules '
: . hanglng on the wa]ﬂ was depressing. ‘
| <$he'Principal had been moved out in Februery
1971 and the Language Arts Consultant moved in as in-
terim principal from February to June.

L_J %?‘ Even before I was appointed principal, this co;SF

i

; . ‘sultant had expressed to me her fears and problems a-
} bout being principal of this school. SHe described a
5 ¥ ,_divided and rlft-riden staff and school. The staff
' broke down into three main cliques - the Eurqpean -

’

. French, the English, and the North American - FrenchG‘

TN speeking teachers. The staff room was dominated by an'

|

Bnglish-speaking physical education teacher to the
”boint that nhe‘?rench'were_sonewhat fearful of sﬁeektl
‘ | , ing thei; languaée even though the English were in a |
‘ : élear minority. - -

" The English staff, and the parents of children

<

- : in the English stream, were bitter that the school had

: been "taken over" by the bilingual program. (There

were then three?English grade fives and three English -/
‘ R
grade sixes). . . R

LS

—
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I brlefly attended a’ staff Wine 'n' Cheese Party
‘held .in the staff reom in June. The above mentioned *

rifts and dlv;51on§ were obvious to me. Some staff

‘e

members chose to remain in their rooms, the French and

-~.¢T ’
* English congregated together in different areas of the .

,room. A second major observation: was that the school

-

. required some‘modernization from the point of view of

~

equipment and teaching methods. For some reason, ho

“gapital equipment had been ordéﬁzd for years.. (Items -

usually over($20z00 ordered by ¢ e sector schooi

board.) The audio visual and physical education areas
l l R b
. were in poor shape. The teaching methods.relied on

whole class teaching as opposed to small group or in-
dividualized ‘instruction. There appeared to be an em-
phasis on rote drill and an .adherence.to thé texts.
g The staff according to reports, was dominated
by old fashion teachlng approaches. It was well kﬁewn
‘in the region that South Shore Elementary was one of
the places to which such traditional types were trans-

ferred. Consultants had reported how dlfflcult if had

.
been to 1ntroduce any kind of new idea to thls staff \

or to even be glven a fair hearing:

) The students, reportedly, were ‘dealt with in’

0

t(gdltlonal if not severe ways. ' Gertain’ teachers

¢
b4

'were 1n£amous for their yelllng and screaming.,o

Al
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in particular, %\e/ ed to relish in blowing a whistle

‘ schqol some teachers had children walklng along the, .

~son in front. The students were expected to wear a.:
»uniform. This discriminated “against the girls since’ -

" the boys tould wear any neat dress slacks.
kr,he

students. This would involve iméréving interp}rsonal

~t’e'achers and st.udents;‘ tife introduction of ‘attractive'

Y ' " Y

playground limited g size and virtually barren of any-
thing to interest children, was ‘parceled into areas for
each grade. \(\ 'gxis apparently increased the rival,ry an@
quarreling betweeh‘/classes.) Also on the playground, -

there were 1ihe§ gjlpicting walking areags. One teacher, S . >

when someone dared to run. (The lunch monitors were
, A - ’ . v

also equipped with whistlés,) The students lined up

in pows befc';-re coming into tﬁe building: Within the

hall with their arms touching the shoulder of the per-. .

RPN

- In short, my major obgectlves, based
g,bove '})icture were the humanization and modernizat.:lon T . "
of equipment and t.eachlng methods of the school.‘ The - |
humanization objective ,referg ‘to mak:.ng ‘the school’a

more joyful, pleasa}zt place'foxj parents, teachers and %

relations and coguuni cation skills; making the.school -

more open to parents _and the office open to parents, ‘ 1

an /eﬂjoy‘able activmies and programs and building or - : ’

materzal changes to facili-tate the above..
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In the paragraphs following, I will provide a

chronolo%ical daccount of the changes introduced from

1972/73 to the present.

wv72/3 . . - 3 -
 One sure way of influencing te’_,cher's to Mopen
up” in pheir methods; of stimulating an interest in
math and pleasing barents who had complained about
mat.h and\ -}goked enviously at the math program in my -
prev1ous school, was to establish‘a Math Lab.
During the sumner,* July and 1 d Aygust, I began to

ordﬂér\ and gather math kits and math games. 1 received

permission from a commissioner to bring. to South Shore
_Elementar;'r, from my I\P\revious school, the stixdy carrels
I had constructed. Thesg I transported in a U-haul
-during July. Durlng July and August, I was able to
,intercept the painters, before they began palnting the

halls their institutional colours. The main hall and

'pﬁe- downstairs and upstq&f’s halls were painted a
lively red, and jellpw,res;;ecj;ively. This move, sur-
prisingly, coni'.ribut.ed a great deal to the t}eﬁ atmose-
- phere. One of the two very creative innovaﬁivé ;nd
‘energetic teachers onl\staff happened to visit <the
' school in’ August. I shared some of my plans including
: the math lab with her. She ‘seemed very enthusiastic




about trying some of my new, 1deas.
f . The first staff meeting in Sgﬁ{Ember was a very%

i _important occasion. To break‘tradftion, I arranged the .

staff meeting in a classroom on the top floor. The

desks were arranged in ascircle' with certain individ-
T(a\geliberately kept apart or near me. The c¢ircle

- 7 was-‘to gstablish that all thirty-two staff members .

were equél. As'a new principal, I introduced myself - ;g

\

and discussed my\ﬁiilosaphy. Each teacher had been

%

given a folder or (Kit which/included a statement of my

[

—1likes and dislikes and my expectations. I éxplained :

thgt my likes and di;li s might help them to dnder-

stand me, but tﬁat/;;;‘expectations»were'not nzzbt{;:\’
ble. I offered, at this first mbetiﬁg, suggestions '
for disciplining in a humane way and thaé:_iwanted to

- :ﬁ\;/,/ see more individualizing of instruction and education-
L

’ | al games.. ( ‘ "

i

I spoke at 1ength on professionalism and staff
relations making it clepr that I would not stand: for *
cliques and iﬁtrigues. I also stressed that all three

streams, English, Bilingual and,Immersion VII were .

. gk
o s el -

equally important and would be treatga\as such.

AN "‘ .The next major intervention was in the form o§°

o N grade level inservice sessions. National Film Board i .

N . . movies weré shown to the children in order to releaSe

¥ d \
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? * the teachers. These inservice sessions included: a -

¢ math workshop with'Mr. J. Grignon and Mr. A. Suffield - . -

C " . - .
. ¥ from the Department of Education ("Activist Math")l; :

discussions with Dr.'Lambert's‘testing team_and the -

N staff (levels 3-7) ‘on the implications of the test .
,-é results of the bilinguaf students (S.5.E.N., Nov. 20/72);
‘ humanizing the>school (levels K-2), preparing inﬁyruc- '\ .
tional objectives, "How to get class meetings started"”,
"(S.5.E.N., Dec. 18/72), "Teaching Responsibility through
" " DBiscipline", "Using ElementaijScience Study Kits,
(S.S.E.N., Feb. 19/73), Packaging Instruction","Weekly

o

Inserv?be to?brepare math leyvels of specific skills."
Each month, an attempt was made to have,a spe- .
cial or "spectacle" for the children in the auditorium. i

' The Pendulum Théatre, (poetry readings), Youth Theatre «

Treasure Island] The Hear and Now, (folk group), The- N
atre de S&leil, Cha es Albert's Mini Circus, Butcher

Vachon, Killer Kowals and other pr fe331ona1 wrestlers,

and the Canada Symphony Orchestra were among the groups

to visit the school. (S.S.E.N., Mar, 1?/73) - ,

-

s

1The South Shore Elementary Newsletter, October
16, 1972. The South Shore Elementary School Newsletter
wil1l he referred to &2 the 5.5. E.N,-

' \




S As a reeult of the successful Grade VII French -
.' . ) Immersion Experiment of the Protestant School Board of

‘ Greater Montreal, the Director General sought and was

granted permissionlto conduct a poll of the parents.

= Consequently, a Grade VII 1mmers1on class was establish-

i * ed at South Shore Elementary and three hlgh schools.2>

The following gchool year, 1973/74, thiasclass and e
bilingual seven were moved %o the high school in ac-
cordance wd%h Regulation VIl of ‘the Deparfment of Ed-,

ucation, , ‘ R
h =Sewing, conducted by parent volunteers at lunch, '~ ”

4

involved around 100 students. Around Eésber this was

dropped due to the good weather and the dlff%\olty in :
N s .
\interesting children from Klndergarten to Grade VII

’

.at the same time.
A St. John Ambulance course was conducted for v

students from grades six and seven, Friday afternoons *

1:00 to 2:00 p.m. (This was continued each yeafrfon

-

grades five and six). .. T

. Ao —actC \ A
| o The general meeting (to elect the school com-

- - mittee) and open house.of October 5, 1972 was another
| ‘ important occasion. I had eliminated school uniforms
as I, did not belleve in them. The previod® School
‘ Commi ttee had coqucted a poll of parents on-the sub-.

Ject and reported that 75. percent of thd parents S -
. - ‘ . N / - 4 ) .‘,.‘h




VS
fevoured the uniform. Tﬁe~memo tha% went out asked . ~
.i . parents if there were any topics they wished discﬁssed
by the principal; several wished me,te explain my de- -
cision to eliminate these school uniforms. In my talk,
I explained this and my .intentions to modernize and
humanize. I stated publically that the three streams -
(Eﬁglish, JImmersion VII and Bilingual) were equally' I
important and %hat none WSuld ;eceive,favouritism. I !
showed a‘thi(ty minute film of myqprevious school~tel

glve paregts an idea of what to expect.

Besides the regular ;E:EEEZiEe_sessions I at-

: " tempted to influence the staff" through handouts and
y literature. I found it extremely difficult to flnd ‘
' "prOgre531vg" llterature in French however, SOme math

!

,materlal waﬁ)flnally located. ,

‘I selected a teacher from the Engllsh stream ‘ A
- and another from the bilingual stream to act as models
otjzemonstrators for the class meetings as propounded
by William Glasser. In the book “Sﬁhools Without
Fallyre"-(l969), Glasser demonstrated the useof class

meetings to establish the warm involvement‘necessary 4

o e
o

- to correct féilure and behaviour problems. I:con- .

\ *  ducted ' first three meetlngs in each of the two

classes and/encouraged the teacher to sake over. I

also preéented’an inservice on this technique for the r
3 ) Lq :
.’ + .\ ,'
3 . ’ ‘ ¢




.

) staff and invited qhem to visit or question the two'
' demonstrators. This was reinfofced by the showing of

Glasser films which were rented. Some teachers picked

'up the idea and followed through.
Around March, one of the spokesmen for.ﬁhe old
guard, (the teacher who had dominated thé staff room), .

! -

told me that some of the staff were concerned, about =~ .

N

-what had been happening in the school, and that chil-

dren no longér respected them. I very quickly con-

, sented to.lead a staff meeting on the topic. The | ’ B
'. ‘J#" meeting took place‘afﬂér school in the gym. The aﬁ-
» proach that I chose was to ask individuals to identify A
a problem and then have the group "brainstorm" an an-

swer. This meeting in March was a turning point. The
message seeﬁed clear that the old way was no longer

"king". From this pbint on, the more .flexible Egachgrs
seemed to take fhe lead and speak up more; the tr;di-
tionalists became more p;ssive‘particularly in the
\ ' staff room. . :

.

In an effort to make children feel more "at

&

home™ in their new classrooms, two programs were in-

troduced. In June 1973, children who were to begin .

'Kindergarten in September were invited to a "Tea Party"

where they met their. future teachers and classmates,

 thus, greatly alleviating first day of school problems.

F - . 3w
- '
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.games with the teacher and'some experienced Kindergarten

P

‘new friends. Many teachers weré'opposed to the plan, -

conducted by the students to raise money for extra

-

While ;ﬁé children Had milk and cookies and played

children, the parents were told of the program and gi-
ven ideas to aid the new students.

During the last week of school, all of the chil-
dreﬁ in the school took part in a Promoﬁion Afternoon,
where they met their next year teacher and classmates.?* i
The teacher gave a short outline of her program and -
expectations and the children\were able to qéet their

)

. »

méinly, it seems, because they did not wish to think
of the coming year; they wanted to concentrate on the
present class. I insisted that this was best for the

children's welfare and went éhe?Q. ‘interestingly, the

same reaction occurred again the next two years. Both -
the Tea Party and Promotion Afternoon have become an-
nual events because of their-success with the children. : 5

Early in September, a chocolate bar drive was

activities and equipment. With money from the two
thousand dollars profit, the math lab was equipped

with filmstrip viewers, cassette tabe‘recorders'and

‘educational games. .

Besides working on teacher attitudes, methods,
phy . ; .

- H

dnd staff relations, some ﬁeysonnel chagges vwere made.

”

&

- ) -
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The gym teacher was a very powerful individual who did

w - not seem likely to change. I .was able to convince her

= to apply for a position in a new elementary. school
A opening up the next year in our region. Another bi- \

~ . lingual teacher, who I found to be too severe, althbﬁgh

[ 9

she had improved some, was transferred t6 this schdol.\
This was possible bgcause'of‘a surplus at that level
at our scﬁool. I was able to transfer a~grade two
"teacher to the French Protestant School for the same
reasvns. Lastly, a teacher in the English stream, who

abused children, (it was difficult to prove), and seemed

to sabotage the French class, I was able to exchange
for a very quiet, young man who develog}d into a very ..

! ' ' . ' 3 .
\ warm, creative teacher. . : ' _ .
B -« ~
‘ !
‘ 3 S -

1922£Z! ’ . K o .

During 1973/74, the inservice meetings, facili-
_ tated by showing fllmS to classes, were reduced due to-
ff\ T the establishment of regional pedagoglcal days.

Besides the deliberate transfer of the teacﬁers

occurred. The secretary, who had been in the school

| . . . . .

.+ " mentioned previously, some other key personnel changes j;
for fifteen years,‘was encouraged to leave due to. her

: fear of the .impending bookkeeping\system. While she

did leave on her own, it was 31gnif1cant as she was

R S

e
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43,
noted for her rudeness to pupils, parents and teachers
who .were fearful of going to the office. K

The Vice-Principal left in May 1972/73 to re-
pPlace a prlnpipal who had died suddenly. The new Vice-
Pringipal was selected malnly due to her strength in
the bilingual program. She had been the original kin-
éergartpn teacher when the‘program ﬁ%gan and was a
French‘assisting‘teacher when selected as vice—pringg;:
pal. -

The new head ‘caretaker took over when his pre-
decessor was eppoinﬁed superintendent over the care-

takers. (This concerned me as the new caretaker had a

reputation for not relatiﬁg‘well with people.)- On the?

other hand, this individual was usually tremendous - -

with the students. During lunch hour, two days a

week, he conducted judo for some of the very aggressive

2

students. B ) v ’ Dg

During l973/7h, the first order of capital e- “‘ ) i %

qulpment in many years came through. It included well = ~ *~ E‘f‘*
needed audio-t;§ual equipment, such as record players, f
tape recorders, electric duplicators; thermal copier, - . |

a colour v1deo tape recorder and a colour telev1sion. . .
‘ A second~chocolate bar drive gas cdnducted
s
the proceeds g01ng towards purchasing a language mas—

ter, a black and white video camera, video cables and

-




two black and white televisions. This proflt also,

was used to finance "specials" such as youth theatre, \/

feature films, the purchase of games for the playground,
such as tetherball, zim-zam, and indoor games, such-as

£

tabletennis and bowling, ,

The* Free Flowl oxf_Remedial Lanéuage Arts teacher
was givep a whole classroom which'was equipped much
like the Math Lab with software and hardware (cassette
tape recorders etc.] |

o3 I requested if any staff members wished to try

team teaching., Two grade threg 't'ea chers volunteered.
Unfortunately, the Regiona‘l Educational Spenci.a.list, who
w(s to have assisted in the éxperiment, wasv appointed
Vice-Principal 1n a new sd!mool. Also, when the number
of pupils inc}easeg, a third teacher was added to the
team. Personality problems and conflict developed be-
tweeg two of ‘the three. The experiment was a failure N
as there was little co-operation or "teaming" in the
planning and evalu' ion. N

ljuring my first year as 'prinbi'pal, (1972/73), -
a grade five teacher had dooked after the library.
When she left to complete hg/Master's Degree in
1973/72;, we turned to a parent volunteer program headed
by & 1ibrary technicxan‘ This 1ady was takife a Li-

. brary Sclence program ‘at Loyola and was paid less than

=
¢

‘n




. even more successfyl.

¥

b5

~thrée 4011ars an hour for her’qork. T@is proved to be
< : S : e
Some French CEGEP students, Qho had received a
LIP grant f{gmuthe Federal Go%ernment, presented to us
the opportunity to participate in & Camp de Jour (Day
Camp) at Moqu Bruno: The students would be bussed ke
back and forth each day. The objective waé to expose

the students to the outdoors featuring ecology, orienteer-

ing, handcrafts and sports. Our second objective was to |
enrich the vocabulafy~of children in our bilingual pro-'
gram. Seﬁior'students attengkd the camp for at least a

\ . . N
week. Primary grades visited the camp for a day or two.
LN - -~

Towards the end of. my first year at the school, |
a member of the School Commftéee had "tipped me off"
that the new commuhity pool, opening ih‘l975776,\W0uld
be offering swimming time to schools on a fifst(c6me,
first served bases. .As a result, we were able to ob-
tain two hours a day, enabling each .class to go to the
pool once every two weeks for én hour. -This has coﬁ-.
pinued to the present,Naith9ugh theftime has beeﬁ’re-:"
-duced. . Y

rAnothér:iunch hour program conducted, during the
Awinﬁerfmonths, was instruction in Yoga for thetsame”'
type of stﬁdent( -I.made this arrangeﬁent by contacp}ng -

‘the Yoga Institute who in.turn sent a representative.

)
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The.above, and other specials, such as Youth
Theatre, feature fiims, came from the second chocolate .
bar drive. Otherjitems purchased from this profit in:i
bluded playground games, such as fetherball, zim-zam
and balance benches for the gym. After several com-
plainﬁs‘from perents'and the Schgdl Committree about

‘chocolate bar afives (mainly on the grounds of nutri-
* tion),®I decided to discontiiiue c<hocolate 5ar drives.v
-~ 1uth the moving of the two grade sevens to the
high school, and the opening of a new elementary school
in Brossard, (September 1973), Souti Shore Elementary
. h )

-

lost over 100 students. - :

-

A very important cnange was_to .establish a
single~specialist to teach the ﬁrimary English to bi-

lingual two and three .students. This also came as a
; &
“recommendation from the Educational Specia}ist (in !

-~ -

Language Arts) at the Bohrd. I had received.compiainms
) \ -

the first year about the English teaching and thejter-

nibly dull program. The new teacher pushed for a new

program - Language Experience in grade .two to be fol-_

1owed by Glnn 360 in grade three. She also requested , .- - . .

a room where only Engllsh would be taught 80 that the

L]

students would not be confused by a French env1ronment. 4

: (Thls was 1mplemented the next year.) After many meet-~

'S}

1ngs of the incumbent Engllsh teachers, a331st;ng tea-




X v
' .- »

I B chers in English, and the Educational Specialist, aﬁd

after a thorough assessment of the students needs, the

.

above mentloned program was set up. -t

“

‘Qt the end. of the year, the gradé two and'tﬁree

English scores, as measured by the Gates-McGintey te§ts,

throughout éhe fegiop, were higher than all the other

schools - English and bilingual. I am convinced that
]
.these hlgh scores resulted from the combination of a

-

hlghly competent teacher and an excellent program. ¥

The g;gllsh teacher herself{ however,,glvestcredlc to
the quality of the French prograqhén grade one which
does not confuse the children yet ?stablishes a pho-
netic approach to reading. N o

.

The idea of having a "metric week", I believe,‘
came from me. NMost of the orgqpization I delegated
to the Viceﬂégincipal Invblveo was calling meetings_
of teachers to stimulate interest, and ordering of
materlals from the govefnment and commerc1al outlets.
During the metric week metrlc rulers and cubes (do-

nated by the government) were given each child." Each

. : - ' g
morning-a metric weather report was announced over the

intercom. Each student-'a-height and weight (in metric
- scale) was recorded on a tape. The height of the of-
fice staff and exceptionally tall visitors was re-" .

corded on masking tape in the‘officei; Many classes

T
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L ‘ ' were given pro;'ject.s t.o measure around the school - one
o . .group measured a kllometer ‘outside. " .
= At- a schopl committee meeting, during a discus-

: 'ﬁ’_" sion about the problem of students throwing away thelr

. ’ " lunches (uneaten) 1n the cafeteria, the idea of having

a nutrition week came up. One member of the committee,

a nutritlenist and author of a cookbook, was a big

N _ 5 "help in the planning. Posters were placed over the
| . '\garbage%pails e Icouraging students to eat tHe:l.r lun-
k R ches. A nutrition"“ﬁ’oeter «pntest was held, Each
3 " . ; ‘: morning Healt.hy Hargy (actually one of our parents)
.. o oa gave short nutr1tion hints and rules. One topic was
, o " _ healthy snack foods. Several classes co'ﬁducted nutri,-:

tious valentine parties, serving cheese and celery, =~
. - gulces and granola* cookies. One day thre School Com-~
'mittee donated to each student a fresh apple for re-

g’ cess. A &ade six class conducted a rat experin;ent
& feeding two“rats Jjunk foods consisting of empty cal-
I . . o orie§a,nd two other rats nutritious foods. The changes

X P L in. body weight ‘and \appearance was recorded each day

T for Beveral weeks. The nutrition week was so success-

- . ) ful -that t:fle following year another school in the
S ‘,'.; g L region repeated the proYect almost identieally.

A discussion of the implications of Articles o

. .7 and:10 of" Regulation 7 f.student 1ife and eontinuoue

» . ) * N -
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63 progress) was conducted with the staff. This gave the
legal stamp of approval fq? many of the things we were
doing to make the school a happy place. .

‘ ‘ 'Thelréfort card issue arose at a principals?'
meeting, when princ¢ipals (;n a feverséi‘of the pre-
vious position) expressed the great dissatification

of parents and teachers with the government report. .

A
> card. In January 1975, The Homélahd School Association
’ ,éént a‘quéétionnairé 39 parents qf stﬁdents under the
‘ ;§t. Lawrence (sectorj Boﬁrd.t This information was, ‘ L7
© N © in turn, cl'ganneled:to a‘ educationéi committee co - <-’
'sisting of commissjioners gnd p;rentS'who consulgéz

with the report. card committee made up of principals-

angqteachers. (The final ?réduct was to come out only

| :in;1976/77.) BV .

| ~ A standing committee on measufement and &valu-. .

g%tipn,had‘beeh,gstéb.lished?:ogsqistihg of board admine . .

- istrators - one oflits mandates was tofcomé.up wi%h a
standardized report. Meanwhile, at a principals! . .

5 . " meeting, a committee was established to come up with \\\

‘ a reéort card to meet the varied needs of schools'in

the region. ‘Confusiqn developed when the standing

R : - - .
1. - . -committee and sub-committee each developed completely
" L . different types of‘r@gprts. The issue was shelved-
" .v.» _ for a year. ‘ '
- i ¢ N ' ‘ o '\ ¢ . - :\ ’ '.,
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During this year, the swimming program was con-
tinued as was ke St. John Ambulance Course and Camp -
de Jour., This time out to the Camp de Jour, our grade -
six {bilingual) students went with a grade six from a
French school. | |
| ' ) 4t

. 122![ {75 - . ' ' Py \/‘e .

‘mtburing 197L/75? the frimary English room was

. utilized- for the fi;st time. The idea was that the
children found it dif%icult to "switch hats" from
French to English and back in ‘the same classroom, It

was also a problem for the English teachéf to have

sufficient aides and varied materials to stimulate .

- W

the children. The English room was equipped (mainly

//y/%he teacher)’ with a carpet, rocking chairs, cush-

' ions, llstening station and' all kinds of ;Lciting -
posters and reading materials. This, no doubt, con-
tributed to the tremendous success of this program,

The. sw1mming program was .continued this year,
however, the time available ‘to the school was re-
duced. Grade ones were given‘!.rmal swimming- lessons.

) This year, -an International Cookbook, consisting

of—recipes from our multi-national staff, was sova
as a fund raiser. Only about eight hunqred dollars

-

~.

was raised. -

' "'2‘ * ‘
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1975/76 , . |
8 During the 1975/76 school year,.a‘pig change was 4

- the introduction of five special education classes

consisting‘of elementary age children\Thom all over’ e
. ‘ Q
- the region. These children were either two or three

years behind academically and included the mqst dif- a,

. ficult discipline cases in the region.

; | Around February, I was called and informed ‘that

| ) the Board was considering sStarting two or three

L ) classes since we ﬂad the space. ﬁy the time%we re-
ceiveg'the names,'the numbers had gone so high to

force us to staff for two more classes just before -
school opening. Out of the five tedchers selected

for these classes, two left before the half way point -
of the year, and one, (the most experienced-in éﬁéciéi'
education), did not. appear to be interested. I had to -
spend a'greig deal of ﬁime consoling, counseling and R
working wiﬁh té%chers, besidgs §olving the discipline '
SN problems created by,tﬁese childrén in the bus, ﬁafe- :

teria, playgrbund and class. It/was extremely stren- w'f”/A
uous but, towards. the end oflthe year, it was going :

‘very smoothly. . - o ®

-

One of my concerns was that thggp students

(mostly working class) might be discriminated“ag‘zist'

. by the‘middle class studenés and parents. I tried to )

' “ | \ S
U A ) 1 ‘\/ - ""“ °‘ /




make it glear that they would be given the same priv-
11eges and rights as every other student in the school.
In May 1976, the. School Comnittee suggested a .
graduation ceremony for the grade six students going
on to-high—school. It was further suggested thai this
would be an opportunity to give achievement prizes{'
One member%even suggested that students.could vote
for the most populgr students, At first I was reluc-
tant, partiéularly: yhen I heapd the lest spggestion.
I made a rather ledéthy speech explaining that my~”
philosophy‘was'against compepition, that ‘students
now proceeded at their own rate in schoel. Eventually,
I conceded, provided that the certificate.séate ﬁﬁat.
the child had at.tendped the school and foilowe& the

grade six course. The certificate was- also modified _

for the senior Special Education students. The cere-

‘mony was held; parents served refreshments. It was

well received by parents and‘students.
The breakdown in teacher negotiations at the
provincial level resulted in harassment tactics by

¢

the Teacher's Assocﬂation. ‘The most devastating
K‘rt'.act;ic Qas the sudden walk—eu{iby teachers causing
great problems for myself and the office staff in .
getting children safely home. The ban qﬁ erpra-cpr-'

ricular activities began after Christmas and™lasted




became possible. - ° , ' .

until more than a year later.-.
IO

1976/77 ' - .

The school year began with the problqu/bf the
School Board Teacher’ Negotlatlons, the p0351b111ty of
a lock-out, and,the actual ten day teacher strike.
While parenfs were concerned,. no real depression or
morale problems aeveloped until the School Board at--
tempted Po turn\pedagogical (professional) days inté
teaching days to salvage lost time. This caused a
great deal of tension in schools.as'tﬁe.possibility

of walkouts and Board retaliation (such ‘as suspension)

-4
'4

“The ban on extra-curficulgr Qctivities contin-
ued affgcting mostly the music,-creativé art and gym
teacher's extra-currlcular program in this school

A Wine 'n' Cheese party in September, just be-

fore the entry of the students, brought the staff °

~close togéiher;‘ A Christmas party at the/principalﬂs(

home served the same function.

This year, student volunteers were used to help

 at the office. Old?{ Special EHucation children as-

- sisted youhger students as student tutors.. Both bene-

¢ -

.f-itedo I ) . - | . '
A recuperation class for students having diffif'

PN r
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. to the school council. Tqéchers were not sending

' with the'experiﬁent.

Ve

-

réulty in the bilingﬁal‘program was established.
Just before Chri;tmas, the students sold peaéﬁts
raising over $2,000 for stu&gnt activities. This time
there were no.complayhts. -
| Since the math lab did not seem to LEWELL used,
or was misused, the principal turned thé problem over“.
their class to the lab as much as before. Many of the 1?

games had been broken, filmstrips and' tapes were

# missing. A committee of dedicated and interested \;\\;/

teachers was established to handle the problem.
One of the most iﬁteresting and successful inno-

vations in the school was the- team teaching arrange-

ment by the two teachers of the tweﬁty-eight‘senior

Special Education students. These teachers, at i%e
end of 1975Qi6, asked if they could team teach in

“what had previgﬁsly been the cafeteria for grades one

and two - the oﬂiy area large enough for the progfém
envisioned. I was very excited aboﬁt this idea but '
asged the teachers to make a list of-all the pros and °
cons. The teachers, evéﬁtually, decided to go ahead
The approach has beeq very successful. The
teachers complimepted each‘?ther effectively. By"

creating a yarﬂ‘atmosphere,,taking the children places

¥




s ,(movieé, sﬁatiné, field trips) the students blossomed

T oam e

‘academfcally and gocially. Howevér, to go-ahtad with

! ~ the projeét, several pepple had to be consoled - the
grade’one teachers who’ resented losing their cafeteria —
,and\zgsfgifetenia superv%sor. The local (or sector) .

>

Board was not even informed for feailthey.would in-

AN | L

On March 11/77, the whole school participafed .

terfere.

in a W{;:;r Carnival. More interesting'is the fac£

that the whole thing was-'planned superbly by a com-

oo mittee of‘teachers.-‘yy role was to merely mention‘
| the idea to a teacher who,brouéﬁt it up at the School
Council. The g;eat succeéss of the day suggests to me
“that this higﬁt be the’'best role for an administrator

interested in introducing change in a school.

S
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CLASSIFICATION OF THESE CHANGES IN GROUPS

The changes described from 1972/73 to March

Painting classes and

halls

New English room
Special Education
room.for team

teaching

RECREATIONAL '

Yoga
Judo

Sewing -
. tetherball

- Broombail deck tennis
 Swimming

Zim-zam

r

‘

Winter Carnival
Spe01als (e.g. wrestlers) New secretary) new caretaker -

DISCIPLINE METHODS

First'Ltégf meeting

In-services

\

Problem ‘solving meeting

[}

with the staff

MISCELLANEOUS

Chocolate bar drives
Peanut drive .

Cook Book

\

"1977 may be listed under ths following categorises:

/‘b
AESTHETIC

TEACHING METHODS . A

Han outs and literature
New English program and
Specialist

Metric week

Nutrition week

Team teaching .{blllngual)

Team teaching (Special
Education)

b

RECREATIONAL—EDUCATIONAL

ADMINISTRATIVE

Camp de Jour :
Specials (e.g. Youth Theatre)
Math Lab .

New Vice-principal:

Transfer (out) of students
Transfer (out) of teachers
Setting up Special Ed. Classes
Tea Party

“Annual promotlon day

Grade six graduation

Wine & Cheese to begin year
Capital equlpment

General meeting with parents - X

to announce uniform policy

Math lab committee

' New report gard ‘ '

"Breakdown in teachers ne- -
gotiations - ban on extra- S
curricular aativities .. . .

‘w
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IR Observatlons of t.he Classif:l.cation . ‘

»’ . N In’{'.he ma,gprlty oi‘ the cases the principal orig-

hd . ,nated the idea and was most important in ﬁhe imple-

mentation of the change. Most changes )ergmated
mthln the school All orlginatlng out51de the~schooL R
were administrative in nature. 4
) All changes were -accepted although some with
\ reluctance. Most of the changes could be considered
P ,

i:o éndure; about a quarter of them were short term,

What can be confusing is the fact that a change (such

as an in-service) may ‘be short term, but the effect

long-la'sting. »

, .
The method of implementation I saw as centering

equally around attitudes and power. The strategy, I

. . felt, was more democratic especiglly in the recreational
type‘activities because students werf not forced to patr- .
ticipate. On’ the other hé‘r‘:d the students were not in-
volved in the setting up of the games even though they
were for the students.

P The attributes of method and strate/gy appear

v L somewhat confusmg in describing schooJ, change. The ,

target was frequently the’ individual or both individual
L] A N

and‘group, but most often, the grbup. These were

A '+ slightly more structure .type than product type 1nno- - . Uy A

. , - mations. THere were no process changes. Interestingly,

— ’ N i )'n
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most of the changes I rated high in magnitude wereo

also product rather than structure changes.

- 4

'i'he Principa'l*s Response

N

 The main purpose of this study is to see how the
: three populations of the School eommun:h:y* selected
~ changes. I shall, therefoi’e begln w1th .my own de- |

scr_lptlon and response to the interview items. ¢

i

-

_I.selected as most important the new English -

program and English Specialist for grades two and

~ ~ 14

three in the blllngual program 1mplemented in thé .

1973/74 school year. ~ IJselected this over the human-
.ization of the school and improvement of interpersonal

. relatjlons (one of my major ob,]ect:wes) because the

i
e

<, former was much more measurable.

)

z The impor,tance oi‘ this change is reflected by

the dramatlc improvement din test relsult.s and in the
- ) '

enthumasm of fpupils and parents. For the past few

) -
years the grade two and three bilingual classes have .

. scored equlvalent/ to or above the Engllsh stream

-

classes in the region (as measured by the Gates-
McGintey tests) although having one year less of .
English.

.
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Description : P

[3

-

*  Previous to this inhovat%on, the/qu}ish'program_

for levels two and thiée consisted of a phonics-ori-

ented prognam. Many cyildren were bored;~there ap-"

peared to be confusion in both French and English. , -
The new program is based on the premise that ‘

speaking and listening mdst come before reading and

writing;" As students have been in the bilingual pro-

4 ‘/

'gpgyi‘fbr two years, their native talkativeness and

) cregﬁiy}ty has been somewhaﬁ'curtailed.f The teacher
begins with di§;q§§ion pericds from which first sim-
‘ple sentencés aﬁd later stories are drawn from the |
éﬁiidrgn. The vocabulary.they read is thé voqasulary_

they speak and the stories they'read are stories they .

thgmselvqs have written. Phonics are not introduced”" i é;/,'

" until late in grade two when the Ffench phonigs have
been completed.: o .. T S

-

The princ@g&l'was concerned with th%‘obviously

inadequate program. This feeling was reinforced by .

. the‘lethargic:neacfion'of the children and the com- a

il
. N I
plaints of the moré vocal parent. A new teacher was B SRR
hired to handle all of the primary English. Meetings

were conducted involving the principal, the teacher,

>

‘the langWage arts consultant, the assisvf;g teacher

for reading and the free flow (the remedial'reéding" L
- , B . p\‘ 7

. N L} -
. - ' "o
. ' -
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o specialist in the s}hoda ) 'Sutsequently, the teacher, _ ‘

in the intenest of reforming the program requested N
" the following:'
v
(1) Implementation of léngﬂage experience out- _
’ /
lined abové 0 < :
\ r~
(2) Texts the children would ffhd interestlng 2
to follow the language experience program. (Ginn 360 ' R
’ ' @

‘was eventually selected.):

(3)
and three of the bilingual program.

A special English classroom for grade-two
The English tea-
"y
cher (br teachers during certain ;years) had previously

gone to .the regtlar classrooms. It was apparently con-

- fu51hg for the ghildren to éuddenly "switch" from one

~ N
.~ language to another in the same environment.

»

The tea—
'cher ias limiteq to materials she could transport.

. The principal saw the need, got things moving
hnq_conceived of parts of the innovation such as the
’ special roqp.‘ Clearly, the teacher was most important o
+in tshe implementation although the theoretical con~
“cept of postponing.phonics came from the language. arts
ﬁconsultant;” The changeAwas, at first?‘npt accepted oy\? . =S
'everyone:at the School Board. The Director-General _
questioned the concept of postponing formal_phonics

to 'the later half. of grade two but he did npt. inter- .

-
v

-

.' A . : .
rere. . 3. ' . ' .“,x,
. .
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The change crigihated within the school commu-
nit? as a result of the observations by the principal
and some complalnts by disappointed ‘parents. The *only

possible active participant was the teacher who took

.the leadership in the innovation. 4ll parties in the

A S

school community‘were very supportive. '
~ The diffusion of this change may be illustraégd
by the fact that the approach,ih all its details has
been fecpmmegdéd by the Léngaége Arts consultant for.
-

the bilingual schools.” The other four schools are

gradually implementing more and more aspects of this

‘approach. -

The method of implementation involved the
changing ofwattitudes towards the subject and toward

, the teaching, by the students and parents not power or

, 3

- .

concessions.
The strategy“was parﬁicipatfve democratic to
thzisitent that the consultant, assisting‘teacher,
teacher, and pgincipal were involved in the theoretical
discu531ons concernfng the existing proble? and the
choice of text. The ¢aretaker was made to feel part \
of"an experiment to establlsh a warﬁ&*exéiting atmos-l
phere fﬁ(_the people tq learnvgpglishd His co-opér-

- a ion was helpful. . )

To an extent, the individual teacher and her

s ?

-

vy
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; . :»ﬁéﬁhods were the target. The discéntentmenﬁ of the
| | class group and the 1bw:individual results were both
targets of the change. The change‘camé gradunally;
= the ;pplemegtation came the year afﬁer'the-planni;g.
) Theré was some publicity in the consultants report
after the second year. The Principal reported, in the

'échool'ﬁewsletter, how pleased he was with the results

~
A

- of the tests; other thanftﬁis, there.was no great

. fanfare. The innovation is continuing and-expanding
tq’ofher schools, X
Other éggnges that I eould list as being sigg
‘mificant during this period would,include: the imi/f

~ .. |proved 1nterpersona1 relatiqps among the staff, -the *

openness’ of the school to parents the warmer atmos-

L]

phere for students; the new 'staff members more . in-

clined towaﬁ?’ﬁbhild-centered" edgcation; the in-
-|service sessions with the teachers on dis;ipline and
huﬁan?zing;*the uée of more rgcent teaching technigues
} '{quch;as conéracis, learniné packages and'édﬁcational,%'
S éames; the math lab; tﬁe lunch hour games and the new

d Spec1a1 Education classes. - 'f

} The change I would like to see most in.the

sohbol is more enthusiasm and involvement by %he staff

in schooL and student life. .

»

A

Now we shall obsetge the responses of the tea-

AN

: SR SRR
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chers, the students, the parents, administrators and

support staff to the interview.
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CHAPTER III o
- - ‘ :
’ THE FINDINGS ﬂ)’ .

In this chapter I have described the interviews
‘with the three main populaticns. Eight students«(four5
A . boys and four girle) were selected. Three were in grade
four, two'in grade five‘and ﬁhiee in grade six. Three:
of the parentS/selected seldom visited the school five
mothers worked as volunteers in the school library.
Only one of the eight parents was gﬁle.

” Tﬁe students and parents were paired with the 4
objective to determine the extent to which the,studeﬁts
seisetion of significant chaqges might.be their parents ., -
and vice versa, T ' .

A1l of the interviews were conducted in ghe
principal's office, .usually during class time. I had,
naturally, recei;ei permission from the farents since
the mother or father was elso being interviewed. I
tried to interviey the parent and child the same day to

prevent any discuipion at home prior to an interview.

’

The last question pertaining to’ the changes the respon- _
‘ dent desired I thought of half way through the interviews.
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e

Three of t&e ?arents were asked this question on the
telephone; the remaining parents I questioned when I
happened to see them - usually in ﬁhe schooltlibrar}.

The students and teachers (those ipterviewed the ear- ¥
liest) I quéstioned;outside the class, in thé staff

L4

room or on the playground.

{nterviews with the students and parents

Student one is an average grade six (bilingual)

4

student but his eager outlook 6én learning contributes.

’greatly to his achievement. His work is always done

neatly dhd on time; he is determined to succéed. He
enjoys reading, stamp collectiﬁg,'woodwo;k‘and'swimming.
He dislikeS'tqlevision.k’Syudent one is rather qu;et .
but has very close friends.

Student one identified thé Rgames outside and
the Math Lab" as the changes most sigiificant. Whén.I

/
asked him to chose between the two, he selected the
« Math Lab. I was struck by the spontaneity of his re- '
sponses in reffrénce to the Math Lab. I believe he ras .

more)\ familiar because his mother had been an active
school olunteer and member of the school committee for
two years. His mother had been onq of the parents con-
cerned Qapt Math teaching in the school and impressed ‘
with hy\pécord in this srea at my previous:séhool.~
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When asked why the Math Lab was a significant change,

he replied, %it gives you a chance to get awaf and to

learn. It helps you to sort-of like the subject more."
To the question of how people reacted to the

change, Student One respondéd that most (students)

- @

/////// " liked it but were nop‘responsible and did'not take, care
of it. This sounded more like a parental statement.
-Ihterestingly, he gave credit to the school commiptee
' (and sqme students) for being involved in the imple-
mentation. Few students are aware of the school co@q
mittee not to mention its funétion. Again in re-
sponding, he referred to things getting broken, and
the possibility of the change enduring depended on
"how responsible people below me are." '
/’\\\\\ Student One identlfled the outside games, the
' skating and the brlghtly painted hglls anq stairs and
tape recorders as important changes. However, Student
" One could not‘thiﬁk of any changes he would like to

-

x 'see in. the school. b ) ) , |
Parent One is a very well educated, intellig;;§

and active parenf‘in the school. She was one of the
original parents concerned about phe“téacﬁing'of math-
ematics in the school énd was apparéntly imp?:ssed with

my record at my previous school. Obviously then Parent

~w -

One .was impressed with the introduction of the Math Lab

\e
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)
in the school. e served on the school committee . «
during 72/73 and é/?h;‘during the last year and the
year after she acted as volunteer co-ordinator "lining
up" the parent volunteers to meet the schoolxgeeds.
During this past year she has been a library volunteer. -

Parent One selected the change in atmospherel ~
as being most important. As a volunteer, she observed
that the.whole process seemed to be work¥mg better.
"The change in disciplipe.has‘h;;;\amazing", according :
to this parent. "Your favourite é;Eech thalls are not
for running in' sunk in" she ‘said. _

Parent One believed the ideas originated with
the principal who was also'most important in the im-
plementation; .These attitudes-spread to the teachers
and then the students as they learned responsibility..
She was convinced the change originated within the
‘school itself. There were reservations at first but
gradually acceptance as various- phases proved success;
" ful. It was soon picked up in. the whole school. i

| Parent One ‘felt informal meetings, gathering

suggestions on how to improve'the atmosphere and worke
ing relationg, werevsuccessful. Parent. One believed
thqlinnovation was implemented diplomatically, not by
'force. General observations were made that working

14

conditions could be more comfortable. She saw as the

©
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P

thing expégted fo change;the school;affecting both in-
dividuals and groups;but more thg;latter. The change, E
she felt; came gradually and quietly during eighteen
months to two years. It .would endure she felt.

The other changes listed included lunchroom
activities, playground facilities, the Math Lab the

- special performances and films. Parent One wished to

see -an endeto the extracurripuiér ban and”thetyisit to
more of the community resoufces. . i

' - Parent Two and her husband are part of a very
musi cal family, even having purchased a summer cottage

near a music camp in the Laurentians. Both are mem- )

bers of a local church choir,ahd play an active part - o

in their‘children's lives. They are concerned with
vhat is“going on at school. Parent Two has been the
school librarf co-ordinator since 73/74 but has been Lo
most interested ig the technical end. She has been
taking a degree in Library Scienceg at Loyéla. This
year a colleague (parent) han&i:§ethe volunteers 8r
her. Parent Two is a cheerful, dependable worker, ' ’
paid only a token'amount. Interestingly, I always had
perceived her to be a very conservative person yet . |
nothing in the interview sqpported his,.
- ~ Parent Two identified as the most significant . '.i>

’\innovation the greater freedom in\ elations between

-
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-~

- staff and children "personified by increased use of.

rs

has changed.

first names."™ When asked why this was significant,

_she sawhis as paff of the reaction égainst the old

type of class discipline and part of the new methodology
of teaching. 5he cited tHe lesser amount of drill in
the new math as an example. -When I asked if this was

a good (or positive) change, she reéponded, "yes, if it
o= F

N

+did not go too far."

Parent Two stated she did not know who thought

: . . \
__of the idea or approach first; she then suggested it

filtered from teacher training from the new psychology
of,éducation. The personal relationship improvement

she imagined came from the general policy of the prin—

~ cipal who probably (she was not sure), would have dis-

cussed this with the staff, The pfincipal would ‘en-
gage staff sympathetic to his views on such things.
While a minority would disagree, she saw the school
community on the whole accepting the change very well.
On the question of diffusioii of the change, she saw
others picking up the change "from the same place as d
we did", and saw this as a current genenpl movement. .
Parent Two expressed that she did not know enough aboﬁt
the day to &ay workihg of the school te explain how the

innovation was implemented except that the atmosphere

N

4




As other significant changes, Parent Two listed

the increase in teaching (time) of French in the bi~

lingual program, the advent of the Special Education

classes, the decllne in school: populat,ion (800 to 550),

more equipment, and the use of special rooms such as,
the Math'Lab and split or combined classes (different

grade levels in one room). The.one change or improve-

ment Parent Two wished to see was a return to‘ the Axrt

Specialists.
Student Two is an above average grade five -

pupil. He is in the school choir and orchestra but is

_ not a sissy. While well-liked, he occasionally appears

to exhibit a superio; attitude to everyone.inc'luding '
adults. He is bright but tends to do just enough work

to -get by. -
: Student Two q>(c'k1y identified tetherball, |

broomba2l {even though he seldom pla‘y's) and the current

peanut drive as most significant innovations. He se-

lected tetherball when I asked him to choose because

"it takes a lot of students to one place where they can

have fun.,"

"

I was forced %0 ask him to. guess\uho thought of
» ’ q » .
the idea (s). . He gues the, idea came from someone in

the‘offi—ce, ‘maybe a secretary or a student. He ga\'re

s,

et

s
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3 ‘ , ’ ‘
- ' credit to the parents for wanting more activities on ~
the playgrcund. He listed ringtoss, broomball, hockey,

~

.~ the Math Lab and Andio-Visnal room as other changes.

Student Two could think of no changes he wished to see.

Parent Three runs hie own bnsiness froni his .
home in Brossard. He has three c;\lildren attending South .
- Shore Elementary. While seldom in the school, when he

has come to pick up his children, he appeared a very

frlendly, cheerful man, very happy with the school. -
(Apparently at a previous school he had been a powerful -’

’ -

figure on. the scheol committee.) The father is very

3 o

interested in doing the right thing.for his children .
and has borrowed books from the staff and principal on - o
some of the new approaches. * ‘ | /

’ ~ There was a lengghy; pause when I asked Pareqt w (r\

b

Three to identify a change significant to him. .At first ~
he said "I haven't noticed any." He eventually selected A
g the (more) freedom children now had to work on their own:

B as being significant. This parent applauded the granting
o of freedom relative to a child's.maturity and ability to

' cope with it. ° . e -

. He was not sure how the change got sta‘rted, but,
‘ . eswent\;ually, thought that':c the idpea may hdve stemmed from
child psychologistg naming -as an exa)mple’, Dr. Spo'ckl

The most important people in the implenentation, he

A : v b
’ L] - 2 ' .
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figured, were the principal and his wife (3 teacher on
‘ ‘ ‘ '
staff)! both who had loaned‘hiq_books.
'He had difficulty with the question of the

change coming from within or outside the school.* He

feit there must bave been some outside influence eﬁch .

—~—

as the literature, but when asked to choose he de-
cided the change must havereriginated more from withe —
. ~in the schogl. )
: " On the question of acceptance, Parent ThrJE&?
seemed "to ‘betray some of his own reservations. . He
felt the teachers had gone aleng‘with the change ' o
"letting the students be/ffee" but there were mixed
1 feelings (among parents) on this. On. the queEtion A v
l
f

of diffusjien, he said it was not enough to try to get

involved, read etc.” But some who have kide are

"trying to get with it". He said he recommended .

R . ‘ these books (given by the principal and his wife).

n - He guessed the change was started by making people
feel they wanted it and that many were involved in i:

" - _é;< putting it into practice. ','

{ . - As other changes, this parent listed the class

E;q' S meetings, the problem solving method to handle fights, L.
%} Fi o the noonhour recreation, activities such as broomball

],swlmming, and concerts for students at Place -des Arts.

I believe he knew so much. about the class meetings

.

.
'&s P .
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~ and problem sol@ing of fights due to the discussions

and literature shared with him. His own interest .in
sports is quite apparent. The only change Parent

. ; Ut . ..
Three could think of was that he wanted pdrent moni- °

tors gn the buses. . ' . “
% Student Three is an average grade flve student

. in the bilingual program, He is very interested in

sports, playing on several hockex teams. He is a well

¥

behaved and a typical boy. a
Student ‘Three appeared somewhat shy wﬁen asked .

"o select the most significant change. He, eventually,

chose the current peanut’ drive because “it was fun to

do," This student had great difficulty determining

" the method of the change. .After,vacillating,,he de-
cided the method centred on attitudes. He liated .

broomball, hockey, the ice rink and cafeteria games
as other 51gnificant 1nnovations. The only change © 0

Student Three could think of was that he wanted to E
have the hockey game moved as it interferred with his.

-

. playing‘ - R N -~ . . s o
Student Four is an above average, hard working,

grade six student in the bilingual progr{d. She has \

Ky

fiie., Together
far sixteen vyp, written pages). 'This student loves .-

’ey are writing a mystery novei‘(qé' ) -

et
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hopsee, reading and all sporte.\ 'She spende many hours
' ‘ ‘ plz’,aying school at home. ) \ , ' ;
4 ' Student Four selected as eignificant the out-
door\recreation games (tetherball deck tennis,* etc.)\,
"bec*zse they keep the children from being bored, -
get ng into trouble or coming in the build:lng. She
fel’ the strategy was democrati.‘c as "one person could
nof have done it all." ‘She the stated she was. ‘mot |
syre about’ this beécause the changes did come one at a
me. The other innoﬁations listed were the metric
eek, the mini-circus, youth theatre presentatiorn‘n.
! and stembhes. ‘ / T | |

Student Four paused for a very long time-when

o
I asked her to name any change she would Iilce to see

in ‘the school. After repeating ,Bhis two. ti!ges -and
receiving no reeponse, I jokingly said "this must .
"mean eve'rything’is perfect here." She replied "yufil" |
This eurprised me as I felt she would be influenced a
-by, her mother, who I had perceived as being somewhat )
. crit:lcal and negative"before‘ the interviews. )

~ - Parent four has belg‘ a ‘library volunteer for
.at least th‘ree’ years: . Dur,&.-ng this period, she struck
. me as being something of A "grouch® and quite hard on
the children.’ She seemed So unhappy around children

that I wondered why she worked in the school. ‘She was
/ N Q . \:
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also critical of the staff. On one occasion, she ex-

pressed to me how disappointed she was that the girls

basketball team had not practfced as advert{zed due to

the Union's ban on extra-curricular activities. I had
; . “ .
.stepped-in to take the practice but she could ‘not for-
glive the teacher nor understand v;hy he did not wish to
- . ’

. ybroadcast the reasons for the ‘cancellation. . S
¢ s R

At first Pax:ent Four could not think of a
. change; finally, Fo identiried the unfonized teachers

 movement ‘as most significant.. She gpoke about the ban

on extra-curricular activities again referring to’ the
\c‘anceied"girle basketball practice. "Such things",
she c‘l'zmed , angered the. 'stu?lente ‘and "turned them off‘".
This

origi’nating from pressure from outside unionists in
»

clearly, in her Opinioﬁ a negative change .

' other schools. .

y
i

Th}t/e parent reported the change as being si-

‘ 1e*x\.1y but. reluctantly accepted and t.here being only

pai'tial sympathy for the teacher's cause. . The parents

i

did not h,ave.the 8ptiontﬁo partic:lpate in this change

; acciofding to Pgrexit Four. She saw the method as

centering on power invclving concessio(:nd the strat-
' |
0

egﬁ as elitist; authoritarian as one gr was "calling
1

the shots.

a
&




(This surprised me as

years to spelling and writing.

parents more oi‘ten state thejexact contrary which is
probably slightly closer to'!the truth in my opinion,
at least in the case of writing.) This is a good ex- "

ample of an-individual gelecting something close to

. her heart. )
At £irst, Parent Four stated: she was :happy

+

- “ ~ with everything at the school. As an aftertho,ught

she expressed her cohcern about the full lost and
found box. - She would like students and’ parents to
_ take m‘ore responsibility for the studentsp clothes.
Student Five is a hard working, average grade
six girl in the bilingual program. She ié a quiet
girl and rather heavy for her age. Her ‘best friend b
a popular cla"émate, seems t0 “help her socializei
Student Five enjoys sports, soap operae and playing ',
_school. - ) S (
/- Student Five quickly selected the recreation
! " games such as tetherball as being significant since,

)
. previously, recess and lunch "had been & bore." When

3 I' asked her to list other changes, she seem%d stumped.
. I explained what usually is meant by the term "%ehool
iﬂhovation ornge whereupon she selected the Math

A
2 y
il e . ’ . N
A . “n. - . -
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Léb, the Audib-Visual and video eqnipmént as being ¥

“important. Student Five could think of no changes
she personally wished to see. '

[,
v

~ ¢

' ~ Parent Five is a well educated pleasant, un-

-

assuming lady.- Durlng 72/73 she\prepared math games
for teachers. Since then, she has been a library
! 'vo{unteer, this year paking over the ?ublic relati&nsn_
asﬁécts of eo—ordinatingvthp library volunteers.-
Parent Five 'saw as significant the general

“siipping of standards in all domains starting seven:

or eight years ago. This included-academics an&'atti-.
tude toward-work, She saw this affecting the whole
fabric of our society. She stated "the ‘change cam;
with the idea tﬁat educétion was not a privilege but

a right. 'The Parent Repdrt' started the ball rolling",

according to this mother. As a result, "we have gone

»

down to educating the lowest common denmominator.® She
-~ also saw this movement ;E a reflection of the society .
‘ v

o expressed through the Department of Education in fts

trend toward éentralization. .She saw, the teachers as ‘

-~ most important“in the implementation precess when given

the .scope to do what they wanted. She did not see this

\
Parent Five felt Qhe change was accepted ini-

~ as a change originating within the school. A

J«) . tially and with a great deal of pqg;itipation. ‘She L
) ’ " W IS R . (]

L4 ¢ . ) i ’ .
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saw this happqping everywhere and saw the church
taking the same route. It had once been elitist and
now 'v'vas mhking accommpdatn.on for everybody. Some
people are having second thoilights about this process, -
she claimed. ﬁThe method involved making. people want
the cLange-and ﬁhe strategy parent particiﬁation.

Parents are pot as hesitant in apprdaching adminis- *

tration she claimed.
Parent Five saw the ehange“eﬁeurring q&ickly
with a lot of publicity~bu£ qualified this by saying
‘ that perhaps the general public was not aware of it.
' Parent Flve lists as other: changes during

this éeriod, the increased use of audio-visual hard-

;are and the Math lLab. -

The change Parent Five wished to see was a
return to more structure and discipline for the good
of society. .She did not, however, wish this to be

' overdbne. .

v I was impressed by the speed and lack of hesi-

tation in Parent Five!s responses. \

. Student Six is a sweet, tiny, grade four giri
of above avefage ability. She colieets horses and is
very well liked. \ , S |

I was surprised when Stddenp Six Mentified

the new (regional) report as.the most significant’

-



the stident replied,

more| concerned about her chlldren’s social adjustment

[

8l-

change. When I questioned the reasons for this choice,

"I like to read my gfa@es; I
understand and I read 3he }eport before my gérents see - €
it," . L f )

| She did not knoﬁ'who thought of the.idea
first, but when pressed; guessed the School Board to
be most importagf in coming up with the idea 4nd im-
plementing it.: Sheldid‘not think the chénge origiF

I was impressed that she

’

natefl within the schodl;
/
saw #he target for Fhe change to be the parents,
Student Slx, even after I explained what we

The only t

meaﬁj?y t%j tgrm school change or innovation, could
‘not| list other changes. }Af

ng she could . ;
think' of was a’ change in teachers (from one class to '
the| next) .and that -she had more homework. The .only - ¢
cha g;fshe pefsénallyawished for was morgégamFs for s % @ ;'3

girls. ‘ s \

/

Parent Slx is very intelllgent. She appearsr

than academic accelleratlon although both her chlldren
are, bove average. The administration had to conv1nce
the parents’ before mov1ng Student -Six's glster up a

grade level during the year.
a4 significant change, Parent Six reafonded, "Have . *
w . s ' |

When asked to identify " . -




Tt
* t
|

Eiontdhily, she selected split (or combined

- / level) classes. She thought it was not a good idea
because she ‘had never hear%‘of it before. She con-

- ceded that ‘her daughter's situatlon (in a combined
class) has not turned out bad. She saw phe School
Board as originating the idea in order to meeo gov—~
eroment,norms but the teachers as most.ipportant/{ﬁ

. its i piementation; The o?igin was outside the

4

schodl.
: , v . ‘ | .
Pgrent Six said the change ‘was accepted be-

caus€¢ they hsd no choice. Some’pafonts saw-this as
- an opportunity for their child to skip a grade, others

were worrie& she saidl Parent Six felt this™inno-

-\

vation would be used-in situations with the same _ s

problems. "

o
< g In resbonse to the question on the’ method/of

implementation, this parent was not sure how theochil-

dren for such classes weére chosen. - She saw both atti-
-tude, and power in.ghe method as the teachers tfied

‘xdbr improved relations to make the split-clé s work

//l A

day, the circu
placi row8) and swimming (although

Parentr§§f 1isted the ribbon aEar s on sports
a

nd group seating arr. gements (re-

K4

ving no purpose) as other changes dv 1ng this period. o
‘ ' a “ } ,
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-portant in the implementation. (Perhaps because he

cemented the receptacle for the tetherball games.)

* think of was phe new principal. He could think of

83

There wes_nothing Parent Six wished to see changed as
everything was fine. " o "y

Student Seven selected the tetherball games
and skating rink’as significangies it kept students
occupied and prevented fights: Th}e.student saw the
ideas\originating from the principal_or caretaker,

but guesse& the caretaken to, perhaps, be most im-

He felt that the strategy was participative
democratic but when I asked how students helped

br né about theé changes, he was stumped. Surprisingly,
(te e), he saw %I;e games coming guietly end grac'iually
wit;Eiittle ﬁablicity. The o%ly chapges he could
nothing he wanted changed himself. : .

About Parent efen I know very little. In
75/76 she helpeﬁ out in the school cafeteria; this = -
year she is a library volunteer. She is pleasant -
aed co-operative'evenithcugh.her son has not done
ﬁellfacedemi%ally and nsed to be in trouble frequently.
Parent Seven has an older soi in C.E.G.E.P. - -

At first Parent Seven was not aware of any

changes, but then, evenﬁually, ‘selected the new ~

(regional) report justureleased a few ﬁeeks previous

LAy
e
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to this interview, as most significant. She felt the

\ . ,
the parents were jost important in originating and

“impLe@ting the change, but ..;‘.“elt it orig‘inat,ed

within the school. She saw this coming gradually
and quietly. Parent Séven cpuld‘not list any other
changes. When asked .wi‘xat changes she miéht wish to
sée, she .could not think of anything.

Student eight is .an abqv.e averagé grade four
i)ilinguél" student. Shi is a nice feminine 'li'l:'.tle’
girl;.she misses a lot ‘of school' due to ast‘hmaxind
bad allergies. Student Bight seemed puzzled when I

' asked her to zero in.on a significant change. After

I explained what is usually meant by an edu'catid'nal
L9

J L.
change or innovation; she sglected the current peanut/

drive. She saw this /a’s signifi_cant because it was -

fun and was a source of revenue to purchase other

enjoyable things. She saw the change starting slowly

and quiefly yhich surprised me as the whdle idea of
a short term drive was to ,"bli_tz“- the customers wi-t.}z

publicity and enthusiasm. She could not lis{: any

‘oT,her changes, perhaps partially bécause she was 80

'young. She also ﬁtd Ng thought of things she wished

L

to see changed.

Parent E:lght is a very helpful parent volun— .

b - - oL b

"étudents could now understan;i,the reports. She gues'sed

g

3

+
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} ‘ teer inTthe library and other areas. She 'is con-

cerned with her children in the school but is not a

i)

pusher. " When she, found out the family would be
moving, she sought advice from the staff concerning
« the implications of her son leaving the immersion
? ) o - program and arranged for -some English tutoring.
This parent is a \member of a local church choir and

has s lot of friends.

Parent Eight identified the introduction of
" 4

Special. Education classes at South Shore Elementary

- .o “\
as the most significdnt change. She was pleased

13:91’; students with problems would be given attention

and treatment rather than being left to stumble along
~

in the midst of the others.
<X She saw the change: origlnating due to a new

~awareness of learning difficulties, but :guessed the
principal to be the orlglnator and implementer in
this school. (In actual fact these classes yere ’
brought in by the School Board because of the avail- -

-able ~space") She saw the change as originating from

~outside the school ‘and thought that the QACLD may have
ressured for special classes.

Pardat Eight 'félt the éhange was well W

and probably. implemented by testing and J.ntervi ewing
children and then engaging qualified and. trg;lned




" . ) . . 3§ :
i ‘ ‘ w‘ . {
3 teachers. This parent had. to pause for a long time
: before listing other changes. She selected the in- » .

troduction of English at an eariier age in the bi-
lingual program, the team teaching in Special Edu- ~

cation, the' lower class size, the swimminé program
' . . . Y

as most significant. . .

>

{\ " In terms of changes, she wished to see more
ieid trips and extra-curricular activitiues, a better

e

cafeteria system offering hot meals and a pai.d”'“‘ : \
) . T . ‘ |

e Alibrarian. _
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Summary of the St

flent Interviews

* by most of the students’ iriterviewed.

- . Recreational related innovations were chosen

leost. all of -

them Telt that the change originated in the school

) and that they were the thing to be changed.

; - - tant in originating the ‘change and the one responsible

getting‘ the ch

practice.

it ivc;uItf enflure.

lated ones.

O
mr'r 7

for its implemgtation.

people feel they wanted the change.

curred suddenly with fanfare and public;ity.'
Most of the dtfer changes listed

/
L]

“M: '(us‘ smuey v by
\ :u H "&F'

“';g‘*“ﬁ ‘ ¥ e,

The prmcipal was seen to be the most impor-

They all felt the method of
ge started cer_rbered around making ‘
They felt that
many had been ‘involved in putting the change into to.
Half the students felt the changes oc-
All felt

(as occurring during the period under study) again
. related tO'ga;mes and sports. Most studem-.g wished to

see no changes; those who did, selected the game re-




At

Summary of the Parent Interviews \ : | .

Three rents chose the ghange in the atmo~
sphere (humanization) as the most significant.’xhange.

f L Another parent believed the greater freedom of stu-

dents resulted in a decline in standards - a, negative
) / - N\
§ change. There was no pattern or consensus in ke \ '

. B
® . P
-

The source of change in the ‘school was‘se"en

items selected beyond this.

’ by parents to come from every possible quarter,
L. pnncipal teacher, government, School Boards, agd’ | :

.

- writers. Half the parents believed the principal to

be most important in presenting and i plementing the
L | change. Again, ‘half felt the change riginated out- fmi;“
; ' -side the school. " Almost all felt ‘that moet had ac- |
"cepted and (where —possibl.e) had partic‘-patl;ed in the
1nnovatn.ong Again, almost all-believed the imple-
mentatic'x method centered around getti g people to
want to change. More than Qalf of the ‘parents felt ' .
umany people had been involved in getting the change& ‘
f\started. Two parents, who felt-a sifigle-person or o %
. group had "called all the }shots':, chose negative ‘
changes as rost eignificant. Parents saw the' thing
~ to be changed as ranging from improved education, the - o
school, the school comunitf, ;ne teachers and pupils,o B

/‘AO

', to.government no¥ms. More than half felt the change .
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. vations occurring'gfadually.and quietly with little o ‘
» publicity. All felt the change would ‘endure. . :
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| | ‘l'he Tegcher Interviews \ ‘ . N

¢

- ' Teacher one began under, previous adminis-

\ Ce ‘”pration as a .k;.ndergarten teache du.ring the second*

q \‘year‘ of dthe bilingual program. . She frequently de-
scribed "how pleased she was to leave the 9'rergr author-

" itarian school syetem in Belgium. Yet, teacher one
is. one of the most syndically inclined &chers on

Co , sta;;f),\ She complains about her work lofad board

W

policies, (such as teache{e having to come in on.
etormy days when school, is closed to students), and
lete busee. She is an extremely competent anda’:i\}-

. namic teacher, the 1eader of the kindergarten team.
”Her bark is worse than her bite”, but she does tend.
to be too neﬁative. |

—~ . I was very surprised when teacher one se~
‘lected Ithe change in the atmosphere and’ school ‘re-
lations as' most 'significant. She. ’speéificaily de-

>?’ | | scribed an improvendnt in principal-tencher Kehtiom,

. s teacher-pupil and parent-echool relations, uhi.ch ‘Yo~
T eulted 1n motivation, growth and a feeling of being J .
' . at,esse by all concerned. g " ¢
" Teacher one gave credit to the principal for

v, . originating and 1mplementing the change, but f’]?v that -

all parties must have co~-operated. _Ia short, she

;_:erceived tll:wchange to be within ‘the echool but some




ot the. ideas may have come from the social contexf./.

She felt the change was acceptet/ favourably with ™
R J
: A\

happiness.
" The change was started from the principal's | "
suggestions and example. The’ adminiptratien/teacher

* relations ghange was reached through attitude, the- ~

openness to parents (of the prﬂ\gcipal) by making hime o
]

self available, The change desired was a new bliméte
of human relati.ons ~ of voluntary activit.y as opposed
to the military atmosphere. /

This teacher 1isted the new Fesources such
as the extended library, #ath laboratory, audio- -
visual equipment and the improved discipl;ne as other - .1
_significant changes. As far as changes she would |
1ike to see, teacher one could only talk about her
dream school with a smaller number of ch‘lldren, T -
large rooms, a ﬁealth of materials, garden, animals,

a swimming pool, etc. RO . .

Teachér two ‘Was one of the origin&l Gréde one
teacheru of the ’bilingual program worlq,ng in the
school under the previous administration. An older
teacher (in her fiftiea), she once expressqd\to me
how uneasy she was uhen I first came to tho school, .
‘since I had a reputation for being ‘hard on older '

¢

teachqrs. ‘ She soon became very secure and comfortable..

-

.. . ,
c. . . . - > .
O . . '
. , . .
* .
L
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| Teacher two is a very, eglid dependa‘ble ~teacher, ’
flexible enough to_have created a warm and delight-
ful learning atmosphere. -~
| ‘reacher two selected the changed atmosphere.
the new spirit and morale. -She mentioned the 1m-
o R pcovod relations between teachers, teachera and ad-

n min;stration and teachers and students. %The cliques
ha(i bden broken and the ‘sta.ff brought "together”, she
said. This was 1mportano far people to work.better
for she felt that if relationa ﬁere' oeng“e it noeld be
) difﬁcult to function. This teacher stat;d that. the
'.'%incipal proposed the 1@33 and the bo.ssibility of
: change. She -said, "it was up to us to do. it. At
2 - first I didn't like it," vk
On how the change was acceéted %eachen two

stated that at firet she was not suro "what we had
~ to do% She felt that the staff had been gradually
led so that they became more comfortable. This was
‘done as the teachers were shown new *vays to work and
» deal with childxgan through £1lms: and- pedagogical .
o days. the change was, eventua:ﬂ:q well received by
teachers and students, but she did not know about

.the parents, -
T The change was implemented through ﬁlma on :
- such things as the Glasser approach to discipline.




93

7

Teachers were tosl.d to come and see the principal if
they were upset. This seemed to havé made an impact
on her. .The thing seélected to be changed, according
“to teacher two, was tﬁe attitude of the teachers
. which would, in turn, affect the children and sch601
spirit. Thus, she felt the éx'oup would be changed
and then the individual. ) | .
Teacher two listed happy teachers (as proof
bf/t.his was frequent staff get togethers), increased
teaching materials, the Math Lab, increased gym e~
quipment and the outside activ.i‘ties and games such
as the rink and tetherball as other changes. 'ifhero
were mo cha;nges that teacher two could think of that
she desired in the school. This interview proceedod

very quickly with almost no pauses.

Teacher three is an older teacher (a grand-
father) who had taught Industrial Arts %o Grades six
and seven under the; previous adninistration. He now
13 assigned Creativo Arts, a kind of fine arts pro-
gram, and Huaic to mst of the grade levels including

Special Educatiou. Teacher three is extremely se-
vere with children, often screaming at then. On two G
‘occasions, I had to reprimand him for m-m,ng chn- T

dren. He seems to delisht An enforcing the mro ‘
petty ml&a to extram lengtha. Ho um to l;avo




‘the group or the 1ndiv1dua1.

pa\"rticular lack of empathy for children with‘ 1earn1n§
problems, of€e/n assigning tasks bexbnd their ability
or interest. While many parents object to his i'igid
program, his one "claim t.b fame"”, the school choir and
orchestra, provides him with many parent supporters.
‘l'his man selected the ban on extra—curricnlar

activities by the ‘reachera' Union as being significant

because this disrupted a very good program, accoz"ding
to him. ‘
" Teacher three saw the change originating from

and implemented by the ’Union, which he labeled outsi.de

change. (He found it inooncgivable that his own staff,

also members of the union, were as.re'sponqible as any~-

one.) He saw the change as being poorly accepted by
studénts and parentgs,-bug teachez;s to be in agreement.'
with it bec'ausez~ "they had no ciioice". When asked how
the change was implemented, he replied "rigidly" --

he saw it as a power change, an order, as no one would

-

voluntarily givo 'up something they 1iked.

’ 'l'ho thing selected to be changed was the Gov~
ernment and School Boards in order to enlist parental
support for the. t.eachers' ca _ dgringmcbntraet He-
gotiationa. He was not sure Whether this would :dffect

<

‘!aachcr t.hrco nsted as other changes uoro

P
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discipline and enthusiasm, a better atﬁituda moti~

vation and self discipline among the student.a as well
as changes\in his creat:lve Arts progranf I had for-
gotten during the interview to ask him what changcs
he would .like to see. . I diM 80 about three weeks . .
later. There seemed to be an interesting eontradiction.
| ‘He wanted to see a t:l.ghtening of 'discipline in general -
" as the noise level in the school he-considered high,
Hé mentioned that mégny children were coning‘inside— ‘
uring lunch and recess times even when the weather
was not cold. It would appear that either this teé,-—
cher was trying to please me when ho.desc\ribed 8
better attitude, niotiiration and. self-discipunc orig~
inally, or conditions had deter.torated in the throo
week interium. I suspect the former. ,
Th1§ interview proceeded gqickly,i suggesbing :
the teacher was talking about something fclose to his
heax"tg" L : o L “ s '
"l'eacher ‘four, was one of trhc' mgfm1 Grade one
teachera 1n the bilingual prosran and t.anﬁ;. at Boubh
Sb,ora Elementary School under tha proﬂ,oua adminis- ",'
tration, By nature , 74 very wam, nnauin and hard
working teachcr. She welcomed the opportunity
"'lagit.imately" be pcrsonnblo ld.toh Mldrm u I |
‘encouragod. Iyr sho don not ropl :hs m adjustod




a cheerful influence in the staff rOoom, ; o . ;

" the children's ‘mother tongue. . The oldtprbgmm (Pro-

" not touching her present chu) as ‘being the most sig-
N n:lﬁ.cant innovation. The Engl:lsh teaeber has publically

to thp work ot the. srado ono mchcra Uhﬂy incidently,
| N have bcon under prcssurc Iﬁ‘m the School Board and T

Aft@r tha 1ntorv1w, th&l toachu' told nc that sho did

S |
} .
/ 4 s
to the new methodology as quickly as I would have
1iked, This teacher takes the lead in organizing
singing sessions cr showing interesting video-tc‘pee
and films with the Grede one children. She bas been SRR

¢
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Teacher four selected as the most si.gniticant\\
1nnovation the use of an English Specialist’for the S j
primary grades and the spccialist'a program, According "
to teacher tour, the previous approach did not achievé
results and do justice:to something as wportant as

grammed Reading), she described as nnint.eresting.

The new program (Language Bxperienoc) she cxplained,

"is based on the chAldren's own vocabulary and, hence,' Lo
is interesting to them.® She felt thas this progran
complemented wﬁat she and the ather grada one ‘teachers

did in French. . This fact may oxplain thc rul. reason why
a teacher would select’ anothcr teuhar's program {one_

;:hron som ‘of the cz‘edit t’or ﬁhc success of her progran

Vice-Principal), to clumgc tcr anothor Frcnch yrosrau.




. not know whether to select hnmanization of the school
or the Primary English Progran,

_ The teacher doins most of the Primary English
was perceived to have had the ddea (of a specialist ~
witix a neﬁ program) and to have been most important in
its mplements;t:ion. The teacher, seeing the weakness.

- .
Y
ISR S

in the program, érobabl’y presented the idea to the a

' - principal. .
A o R The change was seén to originate wlthin the
o ~ school as no other .schiool was doing it, Teacher four .

stated that the change was well rocoind by the stu~

dents but she just did not know about tho .parents. S

‘The School Board, the Diracto&ancul, in particulaf,
: . was opposcd at first, but in gauoral, the change was |
. , accepted. As far as the diffusion’ of the change was «_P‘_‘ :
ooncernod, she did not know since she splnom visitod
. othor achools. She did stato that tho Bnglish teacher
R Rt was asked to explain her prosrm o othérhﬁchoola. ‘
£ Py ' Teacher four believed the mzhod of scttiag |
the chango started involnd making pooplo want to’

Ry e Y
rooe A

_ change but that one person, . the teachn', 414\}/:11. o
. "roachor four explained, "ghe knew what she wanted and e
: how it was 1o ‘be accomplished.”. The thing to be 5
| cpm;-a, she tclt, was ﬂu old pro an, thus, intlu- '
gg / - oncing. mwwm mro thm mupg., 'fh’or‘chanp o
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not receive nuch publicity, but was inplemented rather

‘ quickly. It was planned at tha cnd of one yesr and

implemented the next, 7The resu ts changed radically

. in a' short time span and él{oulduco act,;brd:lng to

this respondent, » |

_ This teacher saw the change in atmosphers,
that is the relations between teachers, teachers and.
adniniatration and teachers and studont:t, as very

- signifi cant. 8h0 saw the more motivated students as

easicr to disciplino. ‘The workshops or innervices for
teachers were intcresting and oxpond tcachors to many
ideas, Teacher four also po:lnm to l;ho change in the

- kind of personneland tgm general change to a much more
. flexible approach by the staff,

When ukad to utgct changes ‘she. desirnd, this
tucher suggestcd tbat the Crade one play arn ‘be closer
to thoir -classroon and requested bullatoin boardﬂ in the
" corridors outside the Grado onq classrooms in order to

/slisplay the children’s nrt work., ‘rucinr four was vm ’

nmous and ansioyed with herself when 71» did not grasp
'the meaniu of certsin quutionr right zamy. Rven

though she ;uuud, for mmph, at how the cbungo m
implemented, she provided smple 111:90-11:::1. | ‘

'tudwr ﬂn Jo.tm the staf, ng the 1973.

74 m:ool ym as n srm ons mdm-, A dﬂrn, uthor
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 stiff and rigid, coming from the moie conservative
schools ivn Belgium, she was profoundly influenced by
the enthusiaatic and dynamic grade one’ teéchcrn. mg/
next yenr , 4nd until tho present time, she has taught
the French side of the bilhngml grade ﬁn. Shc never
complains, is a dependable and rouabh mkor, but 1s,
perhaps, not as creative as other teachers,

 This teacher identified thc acquisition of the
vid»-%apc recorder as udst significant beceuse, "many
prograus of educational niuo oould be recorded and
played.” She saw the principal as origineting and
inplementing the idea. Bhe did not seé the chinge
coming from outside the school, but stated that the .
toacherp ds,d not ask for the change even thom it was
u good 1du. \ . ’

'mo innontion, with all of its cables and
cords, frightened the teachers at first, but it was ac~.
. cepted and is peed by most teachers. She felt the idea
would spread to othci' schools. Gotﬂn; the changs
started was handled by ukin; tbi teschers iuut the . =
change and mvo:ma many people., The thing to be .~ ‘
changed was seen to be pupil expression (the programg
*wonq’}‘w ?rmd:) and both‘ groupa and individ@' would
be af ected; : .

-

\’.




_"" French books in the library as otﬁcr significant

She saw ﬂu changc fceurring with tanfaro, but
it was not imposed; teachers rcspon@gl_\graduquy. She
felt it would last and be used even more. Teacher five
1isted individualized Mathematics and the addition ¢f

changes., Sfo could not think, at first, of ot«her//
change# she wanted, as teachers havo a lot of ma,mials
and poasibilitio Bho addod that pcrhaps the Staff
could work on better uu or what they have.. |

Tuchor six jo:lned the staff two wecko into

. the 19:12/73 year when incressed student enrollment

forcod the. creat of ] combinod grade five and six
c].au. This m or is a young, dynanic man who has
&reated many innovatin' games and packages _in Math,
Reading and Bocial Studies., Frequently, this teacher
was found working until seven in t'hc evening in the -
Math Lab, or playing Socisl Btudi:u( games with several
students untilgafter: five. <

Teacher six identifies the Math Lab and the

" Video Tape Rocordor as the most signiticant phango.
When asked to choose ’boti;coxi the two, he selected the
Math Lab which, he claims, "has helped the students to |
enjoy math more and provido alternative learning °

}\mcthods througbfkiu, @tapcl, samn, :ilmtrips, otc.
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‘to “‘He believed that tho princ&pal originated and,

SR \.‘implemented the 1dea, There was resistanco to th* id
' at’ }f/g, but graduglly it was A(cceptod by everi’
At first, certa}n teéchers were encouraged to use the
Lab egld then others’ until tho ideas spread. In refer-
ence to the method of implemen(t.étion, he thought that,
at first, a lot of ‘things vere purchasod, the board:
probably had to be pressured to make the purchascs, 2 (\
" he guessed. Teachet’s then were oncouragad to use 1:113‘S
Lab and all the materials were ‘classified. ,

Teacher six saw as the beneficiaries of the ' d

charge, the students ‘and, teachers, thub, ~influencing
both the group And individyals, He believed the change
came gradually and quietly with ”gentla persuasion
<M rather than force." i
. Other changes listed. by this teacher included
the Yideo Tape Recorder, the meetings haJ}d with the
teacherl and prixicipal to discuss hypan rolatiom,
the Teachers Resource Centre, plus the encouragcﬁmt
: /' and budget to pomit its use, and the ‘outdoor activi-
J ties such as the skating rink.. The only change he

could think of was to suggest two teachers in every L
- class rather jokingly. ." b
g Teachsr seven joined the staff during t.,hi
7 v _ "[‘1973/74 uclwol‘ year to teach a- biltnpui gride five
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xr ideas being

-a#nn,,bub discunod thoroughly first, It was raﬂ;er

{both French and English Y. Bince the' first year, she
has taught t.hc Bngliah ‘{ialt ot the grade six bilin-"
gual, ‘l'his teacher is an axtrmly ablc teacher .
(potentiglly one of the best), but can be negative jor‘,r
attracted t;owari people who are nggatiwe or critical, -
She ov.on, ?n; ‘tho first years, reacted to éuy jg»__‘\ .
iscussed with the statement "I don't be-'. '

lien in that.” ‘!’aachcr %\oven ‘has an oxtremcly good
rapport with hor clau, ‘giving her students a good
lesson in rcsponsibility. L L

This tcachcr‘;oloctod the increase in the a~
‘mount of English at tho grado six level ot/thc Bilin~
gual Progrnn as -significant, since the mother tongue
, had sufforcd. She saw tho idea originating with the _
Qrincipnl but the teacher bciug most signiﬁ.canb 1n »
its in)lmonution within tho sc.bool. This teacbor
savw the innovation being well accepted and 1nv0111n°;
all concerned, B8he did not undentgnd tho question
concerning method, but folt » lot of peoplo were in-
volved in getting 11; narud, ‘Most affected by the
change wers the studontn, nore apacl.i’icatl.‘.!.gi individ-
uals throuy: the zroup. . .

The change was ut«hor suddon, occurri‘hz w,ithiu
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. > by
sudden for the students. There Wwas, héa%ver,‘ngffan-

f

'fare, she felt. | . s -

b L e

_Prégram and Specialist, ‘&nd the Union/Board conflict.

TN When agsked to discuss changeq she desired teacher sev-

’,

*

en suggested a shorter lunch hour and a longer recess.
She added at a later date more Physgcal Education and
" Creative Arts; and a Grammar Book. ‘

e ‘ Tegpher seven was a little uncomfortable about

s
L4

\noe‘being able to answer the’ question about implemen-
-_tation even when we went backs to it dt %he end. She
. suggested that my quick questioning might not be the

best,approach. I agreed that she could be right, but
ot briefly explained the reasons for this apbroach.
Later that day in the Staff Room, teacher seven said
, she-hoped toﬁgglk to ‘'mé somé more because she just
was not sure abopt’my apprpach.‘ I suspect she was
w"grandétagﬁihg" or‘inst‘segiing attentidn,
N Teacher~eight;beg§n on staff as a grade two
.teacher in 1972/73. She is a very able teacher, how-

» ‘\\evér her colleagues have sometimes perceived her to

T . be cold with the etudentg and even lazy. I recently

epoke:to this t8acher when a parent complained she’
« ¢ o NI

- ’ Other changes identifiqq,during this period ~_2>/,/~\\£</

- were new report cards (several times), a new Primary e

— e ———— e =«
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had ripped a p;ka out of her son's notebook. The prob-

_ lem was subsequently resolved, however, I sensed a Cop *
L '

:pcentnent that I had taken the part of a student and
parent over that of a tecche;. She is a Separatisé,. —
which has caused a problem onlg once when she turned

the portrait of the Queen around. I waadinpressed

when she,asked this year to handle the Grade two and

three, a combined class, as a learning experience and\\\
S

-

4

“ challenge.

~

c- Teacher eight selected the‘change in the‘yap-

%%rt and relationship between-administration and tea-

Al

cnfrs, and teachers and students as most significant.
%t,.k“\.
Aséa result, she found the school to be Tess strict and

- y""prisonglike", with the children becoming more confi-

dﬁnt anég?Bsponsibld.- She saw a more relaxed, flexible ‘{

attitude and a concern for student's rights. Teacher R
Ay Ny .

eight saw the principal as most important in origin- N
ating and implementing the idea. Acﬂchis point in the |
\ interview, she smi}ed and éaid %gip Mr. Sandell, on
vous lancer des fleursfn, Surprisingly, she saw this
originating in the community as a new principle and o ) ]

a new psychology. Qd@ \X " o
THis teacher believcaxeverione accepted the

change, especially the young teachers and thoﬂparentu. oS L
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" to identify changes she desired in the school, this
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P . £, 6 ' .
- Asked about the method of igglementing té;jchanges,

this teacher pointed to the attack on the class struc-
tufe, the use of tables instead of desks, the individ-
palization. “ - ol .
| €he change degired was felt to be more openness
in communications, but geared toward the individual as
oppoéed to the group. The change camé gradually and
quietly, aécordéng to her. She further pointed to the
Audio Visual equipment 1n the school gnd‘the Teacher':(
Resource Centre as beihg‘sign;ficant changes. Asked

~teacher suggested more French materxals and programs
(TV) suitable fof<the'bilingua1 program.
LT 2
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Summary of Teachers! Interviews

A change in atmosphere was chosen by almost
half of the teachers as the most significant change
£
during the past four‘yearsh Another rated this as a

strong second .choice. There appeared a tendency for

teachers, on staff before the per;od umder study, to

select this,innovation which might be termed a méjor

-

change. ‘ (
Most teachers felt the principal oriéinatqd
the ideas. Slightly over half the teathers saw the
grincipailas most imbortant in presenting éﬁd impie-
mentipg the change. Most saw the change as brigin-
ating within ﬁhe-school an& not resulting from out-
side pressure. 'All teachers felt the change had been
accepted (and where possible) participated in by mosy.
" Most teachers felt the method of getting the' change’

. started centred around making‘people feel they wanted
- the change and that many people wéré involved in put-
ting it into practice.~ Teachers saw teachers! atti-

g,

tudea, governments and boards, school climate and

communication as the general: things sought to be

" changed. They were equally divided in discerning in—.
. div/auals or groups ae effected by the change, most
selected both.’ Half the teacheérs’ felt the innovations

occurred suddenly with fanfare and publicity, but all

~

1}




fé;i that they would.endurg? ‘ .

The teachers who id ntified the'chAnge in at-
mvs;hnre described it as pccurring gradually, with
little bublicity. Aimos% haif désired no chanées -

’

those that did, desired mainly material things.
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The School' Secretary
| The secretari-began as a part-time (2% days
| per week) secretary. dt South Shore Elementary School
3 . in 1970, under the previous administration. On occa~
N sion she has "filled in" as full time secretary. - She
has two sons in univereiﬁy who both attended South
Shore Elementary. She'becamefa widOW'lést'year and,
although well provided for finencially, she works,te
éet out of the house ane to keep herself alert. She
is extremely competent and can be depended upon to
conduct the most delicate communications. She is
active in the local church and in a local bridge clﬁb.
The most significant change seee by her was |
the humanization of the school because everyone bene-
4 fits - the children and the staff. She added, "We are
k;here for Zhe children." The secretary stated that the

- Tdea orig

timpiemented by him.:'The'change was very well accepted

nated when the new principal came and was

";r', but she-did not know if it has spread to other schoole.
S On 1mplementation, the secretary pointed to

"our dealings with the kids®™ and the frequent meetinge

. with the staff on‘humen relatione which she knew about

from typing the agendas. People were cqnvinced of the
need and deeirability of the ehenge, meny people were
then ipgolved wiﬁh the principel as the instigator ‘

\




vworking it down to the staff and the children.
.Lffected most by the change was seen to, be the

children as a group, and tne change(to-have been im-
plemented quietly nnd:gradually. ibwwas inﬁérenping

to me that she should choose the term "humanization”,

It is possible that she picked this up from- cnpyer-
“sations with the principal. It is glgo possible that
the secfetary seleéted this because she kneéw it was
important to the principal. |

- The secretary listed several changes as signif-

.icant during the period under study. The attitude of '
‘teachers’ toward the office sh; saw as changing from

v'hbéniliﬁy to one of friendship., "Pdrents have been

less hesitant in calling or visiting the nchﬂz?" she

~ claims. 'The school®, according to her, "has\estab~
lished a good reputation in the. community as a‘éﬁfing
school”, She listed the noon hour program, the equip-
- ment, such as ‘educational games and video recorder,
which have made learning 1nteresbing., Lastly, she
mentioned the Tea Party held annually for new Kinder-

garten children and parents in June to acquaint them ’

yrith the school. She. could think of no_changes she -

wo%id like to see., -

(
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. The Head Caretakeg . .

~ the change“ru originating within the school, The '

110

o

This man began as head caretaker after Christ-

_ hmas during the 1972/73 school year. I was opposed to
‘his appointment as I ha&\foundnh;m‘to be irritable when .

:wofking as one of the cleaners. He takes grpat pride

in the building and its cleanliness, He 48 usually
very good with the children; he even took a Judo class
during A¢thch one year. His weakness is in tﬁe area of
Public Relatiqﬁs with Evéryohe. He often makes state=
ments—such—as “That's not my jobl“ or "There's nothing
I can doi" His men detest him., He is not a handyman,
but his interest 'in the school has kept him his po=~
sition, = . | .

' ?H%“;aretak;:\?elected the ﬁlaygrqund aﬁd gym
equipment, the painting and new repairs around the
building and the acquisition of two new boilers as

at

most significant., When I forced him €5}choose-from- -

hia'list, he selected, "My two new furnaces as they

, proyided good heating and less trouble for everyone, '

The idea, the caretaker perceived to, have or=

.iginated with the Board (Local School Board)/ which was

implemented by the building superintendent who is in
charge of allijanitora working in the Board. -He saw

change was eventually accepted by everyone as a

4

-
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necessity. - The Séhéol Board told officials to order

.
the boilers as they were a necessity., Only the ex-

.\

perts and commissioners were involved. _
" Most affected by the change, the caretakar
discerned to be himself but eventually hhole
" School,, staff and children. The change he’ telt came
" gradually and quietly. The boilers, he guessed, would -
last five years without glving problems.
Other changes 1listed as significant 1ncludod
~~ the painting of the 'school, the establ;shment of the
Regiénal Teacher's Resource Centre in the buildihg,
“theladvent of the five special education éiésseb;'thq; .

[

mew playground and gym equipment, and the co-operat~
m~---~wof the staff and students (fb% example in establi i

| £lower beds each spring) The ~caretaker wished for . >
: - more co-operation, trust and help from the School Jﬁ,/i;,___
. Board,"
* \.
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The Assistant Directof Genaral

The Assistant Director General taught me

physical education during my grade eleven., He was
Prindipal of South ShoremElemeptary School for two
"years the“;arly sixties. For several years, he
worked~for the Department of Education as an inspec~ |
tor for physical education before Joining the South
Shore Protestant Regional School Board as on; of the
Directors, when the Regional Board was created around -
. 1967. For the past three years;'he has been the
o principal's immediate superior. : ) ~

‘ He 1s a very warm, humane individual, The

Assistant Director Genaral has been very 1nterested in”

R R,

management by objectives as a means of evaluat&?n of
administrators. Many administrators are convinced

. that he has a tendency to become preoccupied with

4 trivia. With this in mind, I was surprised by his

Iy
EX
2
3

solection of what was the most important 1nnovation.

AN The Assistant Director General identified as
o ‘the most significant imprzZomont«"the new interpersonal
r *a . relationship through the
' change in ‘9\ European teachers from 8 consorvat:lve- ‘ ;

asser Workshops and the

;f+ . traditional approach to a Norgp-hmerican style."
b "Pupils being.treated like people has affectsd thdlr

~ I motivhtion, discipline and social development”, he
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% explained. ' * -
He stated that he was not szxp how, but the . p , i
3 principal’ started it. . The ideas or ginated, he Y -
guessed\ with Pestalozzi, but were pickéd up by tho . T

principal who implemented the change within the school,
The change was accepted gradually; "those who did not,
probably left, He fely the impact must have rubbed
off and listed two administratorq 1nfluenced by
South Shore Elementary. N : L
On implementation, the Assistant Director j
Genegal felt the principal had discussed the change .

with teachers and then demonstrated. The strategy of

'getting it going was based on par$icipation -- "it
would be a contradiction, otherwise;” said the Assis-
tant Biéector General, "but, the principal'was the
driving forcc.

He saw the teachers and pupils, Q?%n group and - L

individual, being affected, The change came quietly
- \.
and graduslly, Tho Math Lab, the Audio Viaual equip-
. ment, and the community attitude toward the school

(based on & fewer number of complaints) were listed

‘hz significant changes. When asked to state any

\ \chanko he might wish to see, he_gggécs@od some ime
provement in keeping track off pupil progress in tﬁo

%

L]

individualized programs,

ol ) ’
I w,

.,
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;/,b;ngnam. She was the firnﬁi(xindergarten) teacher

" dren aa most significént. Previo

- wag implementga‘

AR

The Vice-Prin;ipal : » : -
The Vice-Principal joined the staff in l973/7h %a

when her predecessor was appointed principal of an- '

other school. Prior to this appoiﬂ;\bnt, she had

served as a French assisting teacher for the bilingual

when the bilingual program,Bommenced in 1965, Bhe was C
selected Vice-Principal due to this background and her
tremendous artistic and creative ability in prpparing / -t

teaching materials. In somé ways this talent is

wasted in administration.,
The Vice-Principaliidentified bhe different s
attitude of the adults in the school toward the chil-

’ thgre*kere
rules all over the school, det tion haliﬁ, systematic
punishment and records of infr ctions, '"We gave a
dignity to the child, treating\him properly and hon~
estly”, she stated. ‘ .
‘The ide4 Originated with the principal and '
01;:ih1@. The principal, sh& believed, o
applied vwhat he leﬁfned from his readings in the
literature and his childhood experience, but it ofig-
1na§33’;;2k1n the school, Like in any change, the

Vice=Principal saw the teachers going along with 1t.

Most saw it as a good thing., Almost all teachers
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implemented it although it took more effort for some
to adjust. o . L S
Speaking about- the implementation, she ex~'

Rlained that while working at the Board office the

first year, some of hér friends of staff had explained o
how the principal had frequently led meetings to dis- |
cusqyattitudes. There had been an initial shock as

_teachers accepted tﬁE’ideas, but fbund them too ideal- . - .

istic and impractical, It was a vary big change.

The strategy wag, in part, authoritarian-.and
democratic. Tbe principal knew what h wanted, he !
set limits, stating what he did notiﬁa§§

places where ﬁbe staff contributed with their ideas,

. There were

A lot was doné by pegnonal exawplg; the Vioé-Prfncipal

: -
explained how she had learned from this, .

The change anticipated. was a new form of

_\group relations, The Vice-Principal saw the intro-

duction of the chang; occur;ing quickly and suddenly
with explanations to staff and parents being ratheg
clear and firm., The rest (the example) came quiotiy

- and needed to be worked at gradually, - -She felt the o

change would endure. -~ . L~

'She 1isted as significant, the Primary Eng-
lish Spbcialiét«and Program”hnd Special Education

clagses (a challenge and a learning experience). -~




° particularly the emphgsis on art and creativity.
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%Other changes -meritioned were started ‘the year before

her arrival - %he inéréased use of the Math Lab and
volunteers, the abolition of Btudqnt~uniforms\and

the effort tédfnd vidualize instruction. The immedi-

aﬁo tackling of problems by bhe,principal and -the

'vexample of the principal and vice-principal Bpeaking
. both languages (breaking down language cliquas) were

considered significant by the Vice-Principal.
When aéked to identify changes that she may
wish to see, the Vice-Principal zpferred to Utopean

: ideas with such things as a totally different phys=-

1cal environment, and practical things.r In this

category, she spoke of a better cafeteria to provide
better nourishment, She also would like to sese bho
Kindbrgarten approach continued in higher grades,

@
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The Attributes of Change . -
~In this exploratory study, moet etudente se= )

—

lécted recreational type‘innovations as most import~ -
-ant, Even the Math Lab is a\recreational, educational
- {Anovation, Apert from the three parents selecting ™ -
the change in atmosphere, a wide rangeﬁof innovations
_were oelected.‘ Besides the ;tﬁosphere change selected
by three peaoog;e, teaehBre selected as imporbant a
variety of changes. Two .diyectly pertaineg to the

curriculum. (Fig. III). - L ~. .
) Py Most ﬁble groups, except the parents, dig-4 *.
; \.cerned &he principal as having originated the ide& of

g
24

e e

s
¢
i

. change. For some reaeon, the parente felt ;he orig- . r
" inal idea of the change came from « variety of sources. '

This might Ye explained by the fagt thay perente are -

~ - A T ey e
ST N el

in a begter position to have'a more generel knowledge o
. of which groups could be influential, (Fig. IV). o

N & All role. groups .saw the principal as most

important in implementing the chengg,‘but bnly half

\

" f the parents gave credit for implementation to the

1

&  Principal. Rela%ively, the parents have aupoorerl

) L ————

, ‘zonception of the principal as innovator and agent of . . ,
U { 1

. change bhan do all the other role groupe. (Fig. V). “\o N

Most reepondente from all role gro%pe, except 1

. _ the parents, believed the changes to bé?g originated

‘3’ e x \r' &&W 'g@g.i.

A1
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within the school. Half the parents felt chéhge ‘
~originated outside. . This might a;ain be explained

by the parents knowledge of pdteht;al pressure groups,
The change was reported by most respéndents in all
role groups as having been 7éqepted and picked up by
others. In short, the diffusion of the cbange was
apparent. . (Fig. VI & VII).

Except in the cases of aelected negative
changes, almost aII/respondente saw the method of
implementation to centrq\fround attitudes and the .
strategy to be participatIve democratic.: As the inno-
vator in many of the cases described, I am aware that 7
at times the method involved power aﬁg the strategy
authoritarianism. It would appear that many respon-
denta/ﬁgve been conditioned to believe that power and
aﬁth%fity are bad &nd, hence, coql& not conceive of

positive changes involving thils method and strategf.(Fig. VIII).
‘Most.éespohdents believed the tafgeﬁ of the

_change to be the group, -although many selected both,

It could be that this attribute is less useful in dis-

éaésing change in a school. Almost all parents saw

the change as- beidg'implemented gradually with ii%tle | '
publicity{ S1ightly over half of the students saw the

change, coming quickly, with great fanfare. The teachera
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were split on the issue., ﬁll reepondents (where appli-
cable) felt the change would endure. (Fig. IX & X).

' The '.chang'ee indi\’ridual parents desired wereg
of a wide variety. Some concerned the, curriculunm,
discipline and others mundane and peripheral functione.

The only two changes desired by students pertained to

games. The changes desired by the teachers coveredcg

great varliety although there was a great®r concen-
tration on the curriculum than with the other role -

group. The administrators and support staff also

selaected a variety of desired changes. (Fig. XI),

The' greatest significance appears t¢' be the
high number of respondents (twelve) who could think

of, no changes tegz‘wanted. Either they were all \\ ]
'happi (particularly tﬁe students) or people tend to

only talk about wishing for change.,

Almost all other changes listed B& students
were sports and games, special qpowe or the increased
use of audio-visuel equipment. A wider variety,?f
s‘iectione occurred among the parents. Three chose
the Math Lab and swimming; two chose special education;
only two selectgd.the lunch hour (eporte) activities.

The teachers 'also selected a wide variety with .

more frequent mention of diecipline, inservice seesions

~and teaching resourcee. The support stdaff and admin-
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\istration appeared to know a great deal about qhe

changes in the school. 3
Based'bh the compari;on of 'the solection of
changes by the paired students and parents, there ap-
pears to be very lit&le evidence of parent's influ-
ence on studentg choice or student's influence on *
the parent’s selection of what was considered signifi-
cant. In one case, a student was ofobably very fa-
miliar with what was going on due to his mother's
involvement in the school. _
Individual parents desired a variety of
changeo.r Some cooceyned the currichlumiand discipline,

w@iie others pertained to muﬁdane, péripheral func-

tions. Thg,only'tﬁo changes desired by\studentsaper-

giained to games. The changes desired by the teachero

5

" people only talk about wishing for change.

6vered a great variety although there was a greater
concentration on the curriculum than with any other
roile group. The administrators and support staff
Bc;ected’a variety of desired changes. - ‘
~ The greatest significance appcared to be th:(
high pumber of respondenta who could think of . nY

changes they desired. Either they were all happy or

14
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. Stéven s'Model - The Fofms of .Change

we have observed that Steven's scheme enables
- us to classify changes by their organizational com-
ponenta of structure, -product or process. Dealing

with what was discerned to be the ﬁost significant

PN,
- o
-

change, parents tended to select slightly more pro- . . , ;
duct changes than structure changes. However, -when

tly

listing other changes, these paren;s chosef
more structure changes.’ .Keeping in miad the overlap
betwegn the categories and the arbitrari ess in
S ER classifying the items, the parents concerns -seem'. to-a?
. balance out betyeen structure and ;roduct changes.
' The students were everfly concerned with. pro- _
duct and structure chaégeBLQealing with the change
\ most eignificent.‘ However, ‘when listing other chenges,/
there was a clear preoccupation with product changes.
(The ;ecreation-type activities were classified as ]
such qipce it related to students rights and equity.) ' <

The teacgfrs, in dealing with the most signif- , . ™

s

icant change, were equally divided between product

and structure types. With the "other changes" listed,

o v

S . more than half (five) selected structure changes. N

'Two of the teachers selections were classified as *

.

Both etrue?ure and product cypee.'
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S It would appear that, in this school, at this :

:
r } .
VI“J ©+  time, students tended to recognize and cite more pro-
| | ~sduct-type changes; teachers more structure changes and i
i ‘ s “' . ‘ {%
! . parents evenly selected both types of change. The . &
b g Princibal Assistant Director General and céretaker, k
s geemad to 1ist both product and structure chaq\fs. &
i  ~The Vice-Principal chose more structure-type changes; P
t
Lo he Secretary picked product-type changes. None of _ t
. A the role groubs even .came close to mentioning a process oy
CLw ‘ - { ‘
T chgnge{ oo L . ' ) :
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Figure III

' 4 , .
. 1. _ The Innovation‘or Change Perceived as most Important

3

»

.riety of changes.

Role Group & Comment A
. - o p
Students 6 students selected innovations related to
: recreation :
1 student selected the Math Lab partly
w recreational - y -
1 student selected thenew (regional) report
0 card used in the school ‘ ~
|
Parents 3 ‘chose the change in atmosphere, a greater
. freedom for students as a positive change
1 slackening of standards as a negative change
1l unionizing of teachers
1l split class
1l special education classes
. 1 new (regional) report card .
(This last parent was not the mother of the
student who also selected the report)
Teachers 3 selected the change in atmosphere (humani-
pd zation as most important ’ -
: 2 new English curriculum (primary and grade six
) 1l ban on extra-curricular activities
1 the Math Lab ‘
‘1 1 audio-visual. equipment
Administrators: ‘ L
Assist. D. Gen. | 2 selected humanization of the school
Vice-Principal |1 selected,the primary English.mainly because
Principal it was s0 measurable _
Support: <
Secretary ~ humanization
Caretaken new boiler%&'
Conclusion Most students selected recreational type innot
vations as most important, Even the Math Lab
oo is recreational or fun,

Apart from the three
parents selecting the change in atmosphere, a
wide, range of innovations were selected.’ ﬁe-
sides the atmdsphere change selected by three
teachers, teachers selected as important a va;

Twp directly pertained to
the curriculum. : .

=g
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Figure IV

2. Who Originated the Idea?
Y .

Role Group

M O

~ Comment ; .

/

‘Students

5

1
1
1

-

the idea .
the School Board . £
the students : ,
did not know and could not guess

discerned the principal to.have originated

Almost all guessed at thimansﬁer

" Parents

the idea was believed/toshave originated from
every sector imaginable; parents, principal,
teacher, government, school boara, writers.
Tws could not guess at all. There was no
consensus,

. ) /

Teachers

teacher's union

felt the rprin'cipal originated the 1dea
(one guessed) -
teacher,

€

Administrators

all thr ee selected the principal
N 7

Support: -’
Secretary
Caretaker

the principal
the Board R

-

Conclusion

Most role groups except the parents, dig-
cerned the principal as having origlnated the
idea of the change. For some reason the par-
ents felt the idea of the chanfe. to have come
from a varlety of sources, This might be be-
cause most parents tend to have a more gen-
eral knowledge of which groups might be po-
tentially influential,
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U Figure V ®
2 (b) Who was most import ant in Implementation? ?
Role Group Comment =
Students 6 saw the printipal as most important
1l caretaker
1 Schoo 1 Board
\
| Parents J, felt the principal most important
2 teachers
1 parents
1 outside pressure
*seachers 5 identified the principal
2 teachers
‘ 1 union executive
} 4
Administrators |.2 the principal ' e
, 11 the principal and teachers . ~
- po.t —~ .
uppor
Secretary the principal !
Caretaker- the superintendent of caretakers
Conclusion All role groups saw the principal as most

important in implementing the change. Only.
half of the parents gave the credit for im--
plementation to the principal, .

»
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‘Pigure VI
2 (c) (d) _Did the change originate within the school .or outside?
Role Group . - Comment
St.udents 7 thought the change originated within the
school
1l outside
Parents I, felt the change originated within the

sshool
L outside the school (2 government, 1 Q.A: c L.D

 Teachers
’4"\

6 Teachers felt the change originated within _
2 outside (1 community)

* .

1 Administrators all saw the change originating within }1
. ;
" .
Support "+all saw the c:han‘ée~ originating within
Conclusion Most respondents from all r le groups ex-

cept the parents discerned the change to
have originated within the school., Half
the parents felt change originated out-
side the school. This might be explained
due to parents knowledge of potential

_ pressure groups.
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Figure VII

3 (a) ﬁf
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3 (b)

Role group

'}ccapted and
n (where possible)

rticibated

. others (diffusion).

Picked up and tried by )

6 felt it was not o

all role groups as having been accepted and
In short the diffusion

picked up by others,

of the change was apparent,

Students * 8 thought it was accepted ‘
. picked up by other
schools .
1 maybe
1 did not 1now
Parents -. 7 believed it was ac- - 6 thought it had been
cepted picked uﬁ ‘
1 believed there was no- 2 did not know
participation and it » .
was accepted silently I
*reachers 8 felt it was accepted 6 thought it was
} . picked uECw
2 did not know and
would not guess
Administrators | 3 belived it was well
) . ' accepted -
— - 3
pupport accepted
Conclusion The change was reported by most respondents in
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Figure VIII "

-l

L ,Impiementation , 5,
Role Group Method . Strategy T
- (attitude versus power)| (Egpticipative demo-
< atic versus eslitist
- - i authoritarian ’
Students 8 attitude .8 participative~demo~ (f
* cratic K
Parents 6 attitude , 6 participative-demo-
: ' 1 power cratic - ©
1 both 2 elitist authoritarian
both were Judged as
- negatlive changes
Teachers 6, attitude 6 partiéipative-demo-
: 1 power cratic

1 did not know

2 elitist-authoritarian

4

Administrators | 3 attitude . 1‘parzic1pat1ve-demo- ,
- cratic
2 both (seen by princi-
pal and vice-principal
) A-T - -
Support: Sec'y | 1 attitude | 1 “participative-demo.,
(Caretaker) 1 power o 1 elitist-authoritarian
" t’ @ .
———y
Conclusion Except in the cases of selected negative

changes almost all respondents.théught the
method of implementation to center araugd
Cle

attitudes and the strategy to be parti

. pative damgoratic.
-~ R : \



Figure IX
6 (a) (b} The Target of the Change
} /4 Role Group Undire(cted Guess Group versus Individ-
‘ e o £ ua
Students 7 students 8 group , ‘
1l parents ‘
B | Parents . 1 school *5 group -
. 1 improved education 2 individual
> 1 teachers/students 1 both S |
1 8¢hool community =,
1 mesting government
norms ‘
2 children :
1 did not know . ‘
L
Teachers 2 new, open climate 3 group . -
' and relations 2 individual !
o attitudes of the 3 both
o tehchers ‘
N 1 government and ’
boards
students expression N
& » students and teachers
. students
2 (two spoke of tea~ ‘
chers§ * |
3 (three spoke of '
students) ” s
Aduninistrators | 3 teachers and pupils 2 both-
and their relation- 1 group
ships
Support: - ) .
Secretary children . roup . . -
Caretaker caretaker-whole oth * ' ‘
’ school
« ' “\ @
- Conclusion More respondents saw the target of the
N change to be the group although many
selected both, ‘

] ”~
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7 (a) (b) (e)
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Figure X

'\7‘

Role Group .., | Implemented suddénly with " Will it last?
- fanfare and publicity ver- | .
sus 'gradually and no pub- '
licity ‘
—¢-
Students 5 yes - suddenly with fan- 8 thought it
. fare (one of these claim- would:-
ed 1t was done fast but
- had little publicity)
b -3 no
Parents 1l yes - suddenly, fan- .6 thought 1t
» fare ° would |
7 no 2 did not apply
* as the change
- ‘ had an expiry
. — date .
Teachers ‘L yes 8- thought it
4 no - would last
Administrators |3 yes .3 all - "
~ hY
Support . 2 yes 2 all
Conclusion ~ Almost all parents saw the change as being
implemented gradually with little publicity.
Slightly over half of the students saw the *
- change coming quickl{ with great fanfar@e,
I The teachers were sp 1t on the issve, All -
participants-(where applicable) felt the
change would endure, - oL
- . . N
i\ o Ty
SN

T
' | &
\ T N
A 4
.
N 2
2
. » »
< . # - <
. r .



131

AR
pITIqEO) “qe|
. . . %R *jusedmb
saas8 5 s9y3 -3 IO -wvOI N N
=JAI30% IpysIng | ~#qndod fooyoe .
Juam Uy 3Y19q
~dmbe wiB axoy “PE T*¥>ds . 1 I8
~q®T WI%R (wa3 kax>on
*sTvrIayvm Supp |- -14) ﬁﬁum ug |, -aq ‘sso3Buyry
ﬁ - -¥33 pasvaidul swi3 pIdeaaduy WOO1 *A°Y
W.on-lw Sugurway . m - < N
3- Jusmd fnba 5 °AY SPORIW UFITIoM .
oo . -V Yoy 03 aduwyy )
" uo uorieIndaz poon 100958 jo IpnaTIIV suprd /7 @y s=114
To0q3s I3 Jg ssIuuady AJ1emmaod pasoxdey ) =Jo81p peAcidmy SIUe A
. wwi8oxd anoquooy . _syuyeTdmod ssay \ Jusadinbe -a1o3xad Teroadg -
*931330 IN *A°Y Jo 3sn piswaiduy | . yensya-oypny 91 TI%H | s39pIcoax adey
TSIA S3pnIT3I¢ TOYOERL . 9% [IvK _ qeT TI'R *SIT3IJAT2 °sifris pos
- .. : g Lxwaq - . -o% puncx8L=1g STT®Y pajuyed- L X
ae3a153s ~ Tv3euen ﬁ “¥1 W¥ *x00q -  esoy3 |—y@yag “Suyiexs 8
‘ ’ 1033911q 1,88V F99dImouy A | STATIE wooxouny | ‘sswwd 2p1epo
320ddng 1039135 FuTHpY s1wgoway s1001mg . ejmepmyg . | 9000
: _ e S
. N &
POTISg 03 JOTINg PeIsTI SOBORD IO -8
. 7
IX 2mlyy 3
. o
] E — e {
% . .@w\ '
< ' ’



r

*yurz Juyeys
- S§3TITATIOR T00PIND
*37 ?8n 031 98pnq
Y IIJUID IDINOEIX
IPEIL “SUOTIVTAX
UREN] UO=IDTAIIS
~U] °IIPI0IAT IITJOA

wwﬁlahm
*£f»p s31i0ds
o Qvg uoqqry

kxeaqyy 3qa o3
peppe sx00q YoUIag

q3Iem pIZFTENPTATPUL

*A°V peswaIduy

qey QvR |

*33%1s aq &g
£311191x213 3a0K
Touuosiad uy IBuwy)
. *8x pY
103 892 s-ay
*SUO}IVIII [vuOe
~32d3930F B I39qd
-som® uj IBUNY

Suratan 9 Buyrrads
o3 ua ©Iq
_ $9Yq UOTIUIIW 3104

53

peaads - afendSuey
#8,19q30 gy Surxweds

up 1edyouiad-adia
9 tedioutad jo TepoR
k133w Ipacmy payryoEl

_ uoyyerado . "WIqoag  IZIT® $3192u0)
=00 IIYIWI] 3 JUApPNY§ ~NpIATPUT O3 II0IIF uojIWATION Surmming
*dnbe wiB 9 punoaBLe1g $132UNJOA PISEFRIJUT ‘| puB SpNITIIT IIIAY 1T®quoolq; -
uoyIEINPY RIS QU1 4I®H AV Ju1d1o8IpP~3198 | SITITATIO¢ [PUOTI® sauey
2I3U3D JDINORIY ueq mxoyrun | puR IJuyldyosip IIoW ~31231 Inoyuooy |- L 3551
’ ~ ayeday uoyIwONP3 [PYIAdg . S3A IAJIRIX) (34333 pua | --3a39d “yuyx ] €
1ooyds ay3 ut Suyjuyey *dedg <Buy Aiewrig we1801d | 03) BUTATOS WITqOIJ’ Laxooy s
I9YLIINY 1edIdUTII-IDTA (*Tq) Uy safury) s3uyjaom ssey) _ ¢ 11®quooxg
. 310ddng -kounn,wng SIIYSTIYL SIUIIRY ¢ s3uapNnlg Iﬁ

(3:U00) POTId A3} Bating paIsTl Qog INI0 °8.




P T

P TR AR AR o R I TR T T s T TN S T TR
PRI AR e LR - - I 3

o 3 Tep A PR RO AT G AWM ot e L L
'

™
by - - -
B i m Z
’ /4... P&luv\.\ - ‘h
C _ i *B27311ATY - *jvawdinbe
. - *sa2anos | (s310ds) anoyRUN TeusiA-OIpOn® JO
) , ’ =21 Suyyoewal puw Y3 pIIIS ISN PITTIIOUY A}
) TN . . SUOJSEIs IDTAIIS A1uo vo o7 20 saoys TeT>dds
- *jooyds IY\uy sIZuwd -uy ‘PuypdydsIp Jo [Isbyd on3y ¢ sawe3 pus sixods
- I3 ‘Inoqe p w38 ¢ uoijuam Juanbaxy | pue qey Aunl o8 axe sjuapnys Lq
WOW|, 01 WIVS BIOIVIISY I0W \= SUOTIIV[IS" 99IYY *SUOIIIV] palsy1 s32usyd
~ujmpe puw JIw3Is \3z0ddng 3o L3 A IpIA V.| Jo L3a1a®aA I9pIA * 11" IsowmyY
N XEVAHNS - ITwsms
/ Y | weaSoid Supwmia
- : OTIFX T .
. -893/11dnd
. , - °PH T¥IIAdS ;
) . 313U3d uy Suryoel’l weI] .

t 32IN0SIX SINPIVIL 12§1IR9 ysyISuy | ) 8
: 1 *dinba jEnsyA-OYpPOYV 30 uo}3IINpoIIuY 3uou jo
/ , FUTYT_PINOD

— : 1 " 3PT13U00 ® j ‘
) pasog fuoyun Yy -
siyeyoads _ . L
x80ad ysiiSuzy ’ ’ P
L1e auou ‘ .
: .ﬂua ‘spav> 330day 30 Uiyl BEL yedydurad Aay
] ﬁ.—&.ﬂnm 8I03RIISTUINPY ~ nuwnuaoh uuﬁvhnm_ 3uUdpPN3g dnolxn 5
- ¥10%
(3,UCd) POTIIJ 33 ZuyIing pIAST] SeEuUSY) 13430 -8
R -

‘b/ .




*

9

B e o P Sl A RS R A ¢ ¢ 2 L <V

[T

-y . 13"
Figure XII

Role Group

The changes respondents wished to see

Students

6 desired no change

1 wished the hockey game outside re-located .

1 wanted more games for girls L

It seems that the students are extremely happy.
Perhaps they are not used to changing things or
having imput in change. The only two students
who managed to think of desirable changes ended
talking about recreational (games). Interest-
ingly opne of these (student six) had been the
only student not to select a recreation type
activity as the innovation most significant in
question one. It would appear from this evi-

ence that an impetus for change in thisg school -
would not likely come from the students.

-

Parents

"3 desired no changes - @
2 wished the ban on extra-curricular activities

to end . T

1 more mundane changes desired included a less
full "lost ang found" -

1 better cafeterla service. The hope for a
return to the use of art sgecialistp, struc-
ture and discipline might be seen as more
profound. . :

1l wanted ‘to see bus ponlitors : .

Interestingly parents seemed more concerned with
the extra-curricular ban (by the union) .than the
students. The concerns seemed Eeripherial to the
schools function, or at best related to efficiency
or effectiveness. (Structure changes in the
Stevens Model.)

Teachers

3 dgsired no changes “
1l-wished for a dream school (animals, gargdens,

. swimming podls)
1l a tightening of discipline
1l a playground closer to the teaching area; a
+ bulletin bosrd .

1 more suitable mater;hls and programs for French °

immersion
1 a shorter lunch hour, longer recess, more cre=- -

L

ative arts and physical education, a grammar booﬂ '
-

£

.
NN i i 5 - ions 7o
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Figure XII

Role Group

The changes respondents wished to see

Tegchérs

Most of the changes desired deal with material’
things or resources. (Structure changes in

the Stevens classification.) The tightenini
up of discipline and desire for a grammar book
as in the "good old,days" represents a struc-
ture change dealing with efficlency and effec-
tiveness, a8 does the desire for more creative
arts and physical education, : ]

Administratiofs
Assit, Dir. Gen.
-Principal
Vice-Principal

\

9

J

a -better recording of student progress

more enthusiasm and involvement of the staff

a utopian school with a different physical en-

vironment

a ‘continuation of the kindergarten approach
especially with art and creativity, to the
higher grades .

Support:
Secretary
“earetaker

no change ) ’
more co-operation, trust and help from the
sector board - -

Conclusion

The changes individual parents desired were of

a variety, Some concerned the curriculum and
discipline, while others concerned mundane and
peripheral functions. The only two changes
desired by the students pertained to games.

The changes desired by the teachers covered a
great variety although there was a greater con-
centration on the curriculum than with any
other role group. The administrators and sup-
port staff selected a variety ofgdesired -
changes.

The greatest significance afpearedxio be the

high number of respondents (twélve) who could
think of no changes they wanted. Either they
were all very hippy (particularly the spefents)
or pecple tend to only talk about wishing for
change, The assumption is that respondents
with a burning concern would have been able to
describe it w?sn glven the opportunity.

~
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Figure XIII >

-~

of the selection of changes by the studenﬁ/parent

Pair Number _Comments’
Student/parent . | Student one appeared to have been influenced
<One by his mother - he spoke of students not being
responsible.or taking care of the Math Lab.
No “correlation betwéen respondents first
' choice
' Both listed the Math Lap among the othar
changes .
Student/parent 7Y1.No correlation between respondents first
Two choice
Both Iisted the Math Lab among otnfr changes
| Student/parent - | No cgrrelation between respo&iéé?glfirst
Three ™ cho
Both listed the lunch hour sports and games
among -the other changes. Given the intro-
duction of both the respondents describing
an their keen interest- in sgorts perhaps this
N - selection is not surprisin "
L4 ‘ “
' Student/parent No correlation :
,Four )
Student[pt?ént No correlation between respondents first
Five choices
Both selected the Math Lab and Audio-Visual ’
~, equ;pment as other changes
" Student/parent No'correlation
Six . - ./
Student/parent JPNo correlation in the most important changes
Seven . Both- could not list any oyher™changes
Student/parent No correlation | ’ S
Eight : ‘
l »
- Conclusion
8 No correlation on the most imfortant innovation
I8 No correlation on any other listed changes
< b

Some correlation -4 selection of some of the

same -

1

— "

S o S
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~ It may have been unrealistic tb'expectlthe re-
spondents to choose the identical change as his/her
relative. ﬁhis choice of the most s%gnificant change
was based on the perspectives and feelings of the in-
dividual at that point in gime. (I myself selected

the primary English program approach over humanization -

.

‘of which I am most préﬁd because it was clearly mea-

surable.) However, only half of the pairs managed to
identify even some of the'same innovations‘in theig
lists of other changes between 1972-1977. ’None of the
pairs selected identical changes that they és individ-

uvals desired. : -
Based on this information, there appeared to be -
very ‘little evidence of parert's influence on the stu-

dent's selections or students inflgence on the parents

_selection of what was impo¥tant. The exception seems

to be parent/student mumber one.
P The identical selection fof sports) by student/
parent number three might be played down due to a

common interest in such ac ities outside school

rgther than iﬁtense aiscﬁssions‘abou£ school. C e

-
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‘ .o @ The Form of Change

™ Steven a'Classification qf Ghangea'

Leonard B. Steven &' classification scheme en- ~
ables us to study reforms from the point of view of '
structure, product, and process as diécuased lnithi"IIt-

. erature roview. This approach’ permita\ua to draw some

; .- conclusions aa to what realisticnlly y be expected

6f any given reform and what it cannot
plish sven if fully implemented.

_ Structure related and product re atad rcfbrms

ssibly accom~ :

y\

oicnt and A
more effective and more equitable, but. in all likeig
= hood at established tasks and at establighed modes of -

may be expected to make schools more q{i

educating.
o5 This classification scheme makes very clear
which kinds of school reform ideas are likely to be -

most controversial and why. OStructure changes are
least controversial for who is not for quality in ed-
" _ ucation and schools that are efficient and sffecvive?

- Product chungou ( L.e. educational equihv)\aro more

v, gpba?ab;o especially over what ‘equality means and how

to apply it. The issue of educational oontrol (pro=~

coss changes) is the most oxplooivo of all ror who
gots what out yut of schools is largoly a fugo&ion.ot who

gots to make educational d.g}lionu.
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Steven 8 suggests that school professicnals
tend to have few objections to the more achievable
reforms - those tied to the "structure" and "product"
components of the schools.- These seem least likely to

| result in changes needed most, School pfofessibnals

take a dim view of reform ideas that threaten them or
their dominance. Thus, reforms most difficult to
achie;e because they generate the strongest diaagree;

| ment and opposition -~ are praciselyAtha "procegs"
kinds of reforms that might result in some funflamental

educational reform. -

Figure XIV

Parents Students Teachers Support Administrators
Sec'y VePe, Principal

' N , ' Care. Ass't D. General
Structure 3 4 4 1 | 1
Product 5 4 4 1 R ;
- C
Process 0 0 0 )

Steven s'Model - Classification of

Innovations (selected as moat significant)

-

by organizatiohal component., .

There is some overlap between categor{ea of re~ .
forms or innovations and a certain necessary arbitrar-

- iness in classifying some of the items. The Peanut

-
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Drive (selected ;y two

ture change since its éain runcyion was tolcgpand in-

adoiuatd resources to do a more effective job. On the
other hand:tainco the children enjoyed it so much and °
iv contribuﬁia/ga the humanigation of the achool, it
might have been catogorinnd &8s a product ohango deal=~
ing with tho quality or services of the organisation.

* The rooreational games (tothorball, broombaZE-eta. )
were seen as part of this humanisation scheme.

- Looking at quostiﬁp eigﬁt_cbmparing tk; bther
changes listed againat Steven's ﬁodol,\again, the stu-
dents preoccupation.with games, (to make school a hap=
pier place), suggeats produdt changes. Three students

‘did not select producy changes (one of these could
1i8t nothing.)

An cxamination of the other changes 1istod by

parents indicates that three selected primarily pro-
duct changes and four primarily structure changés - .

"just the reversal of ‘question one.. (One parnne;could*

. E ‘
.I would conclude that,. based

not list any chlng;l.)
on the évidapnc from questions one and eight, the par=-
ents intor?iowod are algolt equally concerned with pros
duct and atructure changes.

| 'Looking at the other changes lf;tod by the tea-
chers, five selected structure opinguu,'ono a product

A oy

students) was placed as a struc-

Brceasatecrs, s NEPER U i pos o

-
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change, and two both product and structure changes. I

would conclude that, based on the evidence from‘tfuea-
tions one and eight, teachers tend to be more con-

cerned with structure type changea. The Aaaiatanp

e

Director General, Princ}pul and Caretaker seemed to
The Vice~

Principal aeemed to list more struoture changes while

list both product. and structure changea.

the Secretary picked product type changes.

In aux(nmary, it would hppear that in this school’
at this t:l.bme, students tended to recognise and clte
mostly product changes, teachers more structure changes,
and parents fairly evenly mentioned both type of change.

Nono or bhe rola groups came cloae %o mont.ioning & Pro=

A

cess change: ~ - .
i‘g.guro Xv
N Parenta Students Togchau Support Administrators
Structure- ‘& . - : 1
. o ) . ) "
Product 3 . 5 -1 1]
nPr'oqcud 0
No anawer . 4
given ' 1 1 ‘
Both product )
'@ structure 2 -1 2 -

Stevens’ Model classifying the gther changes
listed by the role groups.’



CONCLUSIONS
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4  Principal'!s Conglusions

. ' The evidence obtained frem this expleratory
study indicates that, given an educatiohal change or
g " innovation identified and selected by the individual,
there will be a correlation between th@ type of change
selected (with'regarﬁ to the factors of change) and“
the role in relation to the school for certain roles,
‘ and'zittlg or no correlation for other roles. as follows:
We observed that the students predominately se=-
lected recreation type games as the most significant.N
v chgagaa. TbiaJwe—cl&asifi;d as a product change be-
\ dﬁﬁsezit was related to studenty's righEs (equity,

equality) and educational services. On the other

innovations, with teachers tending to select structure
type changes (concerned with resources, efficviency, and

effectiveness) and the parents aelecting both at?ucture'

-

14,2 | N

CHAPTER IV . -

| 'a' hand, parents and teachers selected 'a wide variety of .
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“be little evidence from this research of parent influ-

-

i

and product changes. (Educational EquTty)‘

w?®

& .
With'one possible exception, there appeared to

orice on the student's selection of significant changes
or of stugdent influence on tho parents' cholce,
~ 1s 4t possible that the school is a closed so-~

clety wiﬁh ali kinds of changes occurfing, but that

the various genorations expoct differcnt things? How
do we explain the :&slectionof the students Jof: games
and sports? Could it be that we ﬁave trained them to
see owly this kind of change?l Perhaps the studenta
;an concern themselves w;thlrecroational changes dur- .
ing the lunch hour, bocause there is a vacuuﬁ with the'

other two major adult role éroups - toachers and par-

ents - not Saing involved., “Furﬂﬁ%rmore,'the lack 25

any involvement of the students in other areas of tha

school might explain their ignorance of other changes,

The students did, participate in the "implementation of

the math lab and the lunch period games. I, frequently,

for example, held assemblles or made gnnounpemqnts to S
solicitothe student's co-operation in putting things . i
away. Soms of the ﬁrofita from the fund raising ef=

forts of the students (’eg. the Peanut Drive) were’

used to purchase some of the games and activitiea,

therefore,| the gémes ware a result of their efforta.
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Were thege aotivitiea 80 popular becauae the stu=-

\ dents were no longer under the thumb of the teachera,

_because it was hot work? or could we conclude that

children require such freedom and joyfulness in ihe a
curriculum and classroom? . -
Safhe people argue that the school is the.aama
today as 1t ever was., Stevens would submit that many
of the so-called reforms or changes a;%?oﬁly cosmetic.,
The fact that so many of the reapon&entahhad to be :
coaxed or led to recall ohaﬁges ﬁlggi suggeat that-
there were no changes. On the other hand, I was able
to describo and 1 ét'manf changes af could several
respondents, The inabllity of some nsapondanta'to glive :
an accounting might be expla;ned by lack of intéreat-or
the ahsence of process type :hangea that affect the role
relationships moast significantly.
If proceas changes, where the decision making-ia .
shared, do not ocour, at least the parents, students |
and teachers could be consulted and 1n;;1vad in achool
innovations or a oontinuoua°dialogu6 on education. Per=~
haps more effective publiocity of school innovations, par-
tioularly, geared toward bh; students, would inorease
their knowledge and 1ntereat in the ohnng;a. I was conw-
vinced that ohango had ooourrad but was, frankly, ahockcd’
that somé$ pooplo‘did not know about 1t.

A major promiao ‘of queastions one and eight was
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that changes sibnificant to a particular individual

on acte

would spring to mind on demand. Yet, the momory can

Pt & -

play tricks. - T neglected, for example, to include in
the original description the Kindergarten Toa Party

. and the Promotion Day - two changes'I felt wore signif-
1canﬁ. On thé othor A@nd I am convinced that whon a

i reapondant*roally had something on his or her mind,
~ ]
s 1t was mentionad. 4

* -

It is possible that there 1s not as much 'dialogue
about nha school and school change as we think? May- ‘e
be people talk about the change or lack of change in \

the qchools ln the same way some talk about the weather -

~

Just-to mnka conversation. Parent numbér four, for

exampla, I am cghvinced was frequently complaining,
4

yat when pgiven a golden opportunity during an inter-

view to Yping her concerns to the principa%, she sald

vary]iﬁhle. ) ) C e 4
,Q ‘ Apart frgm the predominance of the recreational . " %

activities in the selections of the students, the other

major pattern of significanc§“Was thé selection of the
change 16 atmosphera and'interpefsdhal relations by
nine out of the twonty—nine respondents (three teachers,
thrue parenta, the Vice-Prinoipal the Assiatan£ Dir-

, . ector General and the Secretary.) Two others rated it

£ 4 a strong- second ohoioe, myselr (principal) and another

. o _ / :' ' v
. . ) .

S«
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teagher. These respondents almost unanimously per--
ceived thias change as being implemented gradually with
little publicity and potentially enduring. U‘_ \

The attributes covered by the interview itema are
__commonly usod*in the literature to discuss changa. An
iniportant quest;oh is to what extent can these attri-

~pe. Dutes or -qualities be uaeful’kn a discuqaion of school .{;///

change? ’ 4
The questiqn asking reéspondents to 1dentyéy the

most sigpificant change and to explain its :meof'tance
was well understood. The assumption is that anyone

_ with_clear opiniona would be capable of choosing such
an iﬁlovatfon at a moments notice; and anything aignir-
icant should be memorable. ‘

Question eight, requeating the reapon&ontsbtof

1ist othof changes, ia also easily pndoratood and use-
ful. While responses may have depended on how the in-
dividusl respondent felt at that given moment in tims,
valuable data was gleaned by having a "second aﬁab at
LU | . | |

.. Some of the literature suggests that major
changes are Bccnaionod by external events that oreate
a crises or are themselves ‘occasioned 1n°p;rt by al-
ready existing orises. . South Shore Elementary was D

known for its traditionalism and, to some, for itas

. N
o f 7
)

Cy "/‘% o * '.w > . A{
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rift-ridden staff and conservative administration. Thp
i . principal was reméved and after an interrim princip&l,
‘ I took over. Apart ff?m this, I do not.believe thab'
in ‘ exﬁernai?b&ents had much to dO\yith the éhagées. I . \ T
was not, for example, specifically hired to humanize
Sdﬁth Shore Elementary Scﬁool,‘altﬁough it is possible
. that the Director Gengral expecteaapuch,ghangés, basgdl
upon my pébt record.' The research showed that in this
" school the source of change was rarely seen as being

extefnal; and when it was, it seemed to be a negative

. , change. All negative changes are blamed on outside
| forces. S \ L \
L ‘This research suggests that within this school,

change came from the top down°with“th§*§rinpipal

q ‘ starting the greatest impetus for'change. While there

i | ' has been considerable discussion in the literature,
among teachers and administrators, Wput the declining
role of the school principal, clearly all role groups.
saﬁ theﬁprincipql as the moaﬁ important innovator ~

(originator of the idea) and agent of chénge‘(imple-

., ‘mantor).

'+ 'The acceptance and implementation by others of 4/

innovations that have proven successful, (or diffusion),
§ mig::}be an attribute too difficult to work with to be

useful in studying school change. With the exception
N . . 2 / i )

h] -

4
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of a few imposed nogdtivo changes, most respondents
could not conceivc of an unacceptable change. This

might be due to the fact that superficial or ‘cosmetic

‘ o
changes do not arouse or disturb people!r Most had to

guess about the -extent to which others picked up the
innovations. - M

Thp gueationé pertaining to the method ana
strategy of implementation.were very confusing to the ..
respondents, More 1mportant,»1t aﬁpeared that all re-
spondents w;;e raised to believe that;methoda centering
around attitudes were."good"; those centering around .
Sower were "bad"., Strategy that was recognized as
. elitist author&tar;an seemed to bé regard;d as dis-
tasteful, while ;g;b which was recognised as partici-
pative democratic was comm;ndablb. In 1mpiehenting
several of the changes, I, definitely, at times, turned
to power and auﬁhoritarian.strategy: yet the respon-
dents perceived these as cmployad only for the nﬁg&ti?i
changes, The whole issue of the target of the chango,

—

aomehow, appeared inappropriato because nll changes

seem to affect both the group-and the 1nd1vidua;,

-\ There ssemed to be some validity and value in
tho’quehtion pertaining tg\ﬁhe speed and publicity of .
the innovation. The literature informs us that trans-

itory changes or fads are implemented in a rush with

i L
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great fanfare. Such chagges also are not supposed to
endure. No respondents ‘could conceive of their se-
lected change not lasting. The one major change.
(humanization) was not perceiQed*to be a’fad; all saw
it -being implemented gr#édually with relatively little
publicity. ; Rl ' °/,

The guestion requesting respondents to indicate
changes tpey desired was usofu}. ?hgnhigﬁ number of -
reapondents desiring either no change at all or only
material things surprised me. The students, in partic-

ular, seemed vary happy with thinga as thay are. A~

" gain, an explana&ion might be that the respondents

have not been trained to be 1nvolved at all in the
éﬁango process or were intimidated by the principal as
interviewer. : b

‘We observed that form of ohange attribute as
determined by Stevens' Scheme of Clasaification proved
quite useful in the giscuasion of school change. It |
appears that most of the school innovations are of thp

least controversial kinds (structure and product). It

seems gloar thaé the kinds of changes Iisted weie not

going éo result in any rundam§ntal educational reform,
As far as the direction ofhcpangc(ia concerned,

almost all respondents felt the significane changes

A

were "progressivem. Only three r:;ﬁondontu, two pare-

ents and one teacher, selected negative changes. It

*
L)

)

y Py \%
N » J
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might be fair tq say ?hat change is more often seen as
a godd thing. It w;s significant that one pareny de=~
gcribed the greater freedom of\students as é negative
change. - Three othep\parents p d it as the major
positive cpange.

The duestiongvisolating the following éhange
factors or attributes seemed to present bro£lema in the
study of pchool change: target, method, strategy, and
to‘éogo extent, diffusion., The remaining attributes”

' appear‘to be easily comprehended dnd, therefore, useful

in examining change in a school: direetion, form, source,

?

change agent and magnitude. —

Two very importaht lessons about the implemen- °
tation of‘changc can be extracted. Gross and Harriet
(1965) aﬁggest that teacher morale is highest when the
principal has involved them in cﬁango. They conclude
that the principal's best role in implesmenting change
is that of mot:l:vating thé@ teacher. In establishing the
Math Lab, I did it all. In later years, teachers were
not involved or trained to take any responsibility when
problems developed. It m;ght be gr interest to note

f v
" that I have learned the lesson. At the very time this

is being written, a committee of interested teachers
has been delegated the whole problem of the Math Lab.,

A segond important lesson 1s that the most sig-

|

.
' .
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;?ﬁ}éant changes are well planned and worked at cone-

tantly.

o ‘Based on the experienﬁé of this exploratory
study, I would recommend partiéipant observation as a
technique of study#ng a school., There is the posasi-

’Bility of familiarity resulting in an attempt by bh;*
respondent to please the researcher. The interviewer,
as a participant observor, tends to quickly pick up
discrepancies Bétween the data obtained from day to
day activity and that gained rromlthb interview, oo
Much additional inforqatfpn. often the most revealin
and useful,: can be acquired as a result of this ap~ -
proa:'t:h. K - )

The interview mentioned did not work well with
the grade four students;-they were, perhaps, to& young
to understand the questions or to remember back over
four years. Used for the. older studonta and adulha,

a questionnaire might be a very usoful 1natrumont to

confiym or refute some of the conclusions.
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- soclal sciences, a major decision had to b made about .

- 1llustrated the peﬂdulum swing-movemen£ of change, ‘ 3
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Conclusions and Recomﬁendatiogg

In_this study, as in similar studies in the
\_,_,/"

the presentation-of-data and results. We have decided
to remain faithful to the chronological sequence of
events from tﬁ;.start to the end of the researeh pro-
Ject, | .

We began withithe ma Jor preoccupation that the ' 5
more things change, the more they remain the same in
the schools. Trying to find an appropriate research
desige to oPserve some of the significant variables,

led to the conclusfan that the literature has already -‘ :

based on historical data and case studies, and that <

most of these cases were related to the political

AT i

process in a narrow sense. Another way of approaching
the problem was, that this feeling of hopelessness in

effecting significant cﬁenga may be because our ways

of looking and thinking about schools S?ave not changed.,
“Therefore, it was decided to focus on e\eqse study,
and to limit the boundariea of our investigation ‘to
the three groups of people who are directly involved
in the everyday life of the school, and who aremost
often dissatisfied with the existing state of affairs,

. and who cpmplain'about.the difficulty of changing them.

7 b

3
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One expectation about the results, was that the
changes observed and discussed, may ber,due to the role
group membership of an individual who 4s working with-
in the framework of an organigation, Anoghar way ‘to
conceptualize about the resu‘lta, was that chang® is
observed and disaussed, depending on the personalities
of different individixals“, At this stage, a decision
" was taken, centered on ‘?nuch frustration, to.go ahead
and discuss chanéa with representatives of the di.f-,
ferent i)opulab;ons involved in tl;ie’ daily life of“ the
school. A short interview schedule was chosen, (Ap-

'pandix,'j).‘ 1.162;), Jfor this purpoae; including J couple

of open-ended lq\i/estiona to elicit spontaneous gnswéra;

then a few moré‘speciri_o que,stions.weré formula_ted to

colléct cdmparable data from everyone being interviewed
about the several attributes of change. fou;xd in th§ Ny
literature., ;
\M‘. this point in thia}ax&alyaia, e shc;ulclL bq

\

_stated that the researcher, who is also the principal .
| - of the school, started with a focus that reflects a,

specific value judgment. The princiﬁal/resea‘\rcher'
» = believed that, among all the aspeocts of the school
which may be ar;lenable t.o'ohahge. the moat important
is the quality-of life and interpersonal relations °
in the clgsrooms and the gchébl. One 91‘ the firat
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conclusions is directly related to this foous. It ia

indeed evident, from the data presented, that the role—— . # nd
°.f principal and teacher are obviously orucial in this |
reapect. \ We can 'auppar:t. the contention that any effort | "
to change any aspecta of the classroom has to deal di-
" rectly with the problem of change in_the principal. . "
Thia oonoluaigm\p\uyz‘e and more popymr with re- i T
searchers 1ooking(at the problem of changs in the
school (Sarason, 1971). However, this fact does not
minimize the importance of other roles as well. Three
points should be made clearly in this connection.
First, that the way one expsriences and de-

acribea the changes in the achool ia largely determined
by one's relationship to it. Thus, pupils, parents, ) g

teach‘tn' and support personnel emphasised different

types of -changes as {.lluatraimd in Chapter III and re=- . |
lated figures. The second point is that there are |
| "gertain regularitiea™ or "traditions" that have been
established in the schoola over the hiatory of their ,
exiatence, and these rogularitin are the produbt of 7

"\

rolo rnhtionahipl, intorlooking 1dua, values, pamtqnl
o(‘ bohavi?r and expectationa that form a oulwn, in
thia case, a school culture. (For examplw, the exis-
tence on the pars o'!"uho bookkeeper to the new nethod;
the resistence. on the part of teachers %o tean teaching




{

k)

e
o

e

U

14

r

. 154A
ana\many more examples related to new aspeotjﬁzf tea=
ching, belng ; stﬁaont, a parent or a bénrd member).
The third, andymost important point, is based on the
first two: one's place in the culture influences one's
conception of. change in that culture. This meana that
the/ above mentioned "reghl;ribionﬁ which are used as
ng{vans" in carrying out the role of pui}R, parent,
teacher, principal etc. are far less the product of
tho‘oharaoteriatica’of individuala théﬁ.thoy are the
crefleation of a oulture and it; established patterns
of behav;ur. The data presented in this study and |
related to %yﬁhrtféhlar gcﬁéol aupport\ﬁhia conolusgion
for this partiocular case. Thia study, furthermore,
makes clear that one cannot atud; &ll aapecta of this
cuiturotin detalil at the same time, and that the human
reaearcher, qﬁeoifically a participant obaorfcr, is .

far from neutrality.

b »

e
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It waa, therefore, useful to select some criteria, o8-

paoially the Spevena'/Model by whioh one can deterpine |

how’ effective and lasting one's efforts at change are,

'l‘hbo emphasis that any effort at change should

: 1rivolv9 the "ocultural regul&ritiqa", "Built-in waya

of thinking and acting", "procesa changes within the
culture", is based on the contention that anir meaning=-
ful effort at change involvea a change in orfe or more
of these "traditions” or "regularities". It should be
‘remcmbgrod that it is these x;cgularities which p}evont |
us from recognising alte:;natives which are possible in
each situation. One also 'learrlg » by comparing the cul-

" ture of the achool to the existing literatire and body

of knowledge about the culture of complex organisations,
that the "traditions" or "regularities" that develop

are the result of the interaction of atructure and pro=

lead vo ad.unit‘icanu changes in process, 'I‘hercrg,o, we

have to ruliu the importance of' the organisational

strugture on paeterna o!‘ functioning of the different
sub=cultures of uht school, which mako action alter- )

natives more or leas aooouibh_nnd recognisable to _




156

the individuals 1nvolvad and require the use of dif-
rerent tactica and procedures.

. - Some of these points can be illustrated with
the data at hand. For example, there aeéems to he a |
cloar pattern of understandfﬁg»about direction, form,
,aour;:e, source agent and magnitude of change. On the‘
other hand, there 1s no clear pattern of recognition

[+

for target, method of ihproduction and implementation, ‘
strategy and extend of diffusion)of the change, -There |
were very few implioit or éxplicit conceptions about

i how the difi‘arent‘. changes were introduced, and of the
modal process by which a change’ is accomnodated and
integrated within the oulpura of the a‘chool. When-
ever thiza was mentioned, it was based on an impiicit
conviction that, whatever is good for ane school s
good for anothér; or, whatever v‘vor){s in one circuxli-
stance, will work in another. Thua, -the "in-service
seminart ‘training' idea was taken to appl& to every-
body, and, gradually, the individualiged training of
the one school was moved out of the school and waa
used at the regional level, When the tgg,ohara union-

Ty
izwed and went on strike, then: "profeasional" days ’

created a pvoblem 1natagd of providing a solution

(pl hz)' . ) ) .
- ‘L‘fx‘e édnoeptualiaat.ion of "democratic" versus

S A ¥ SRR A 1IN ot e
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"non-democratic" Q;ooeduré is also very crude, the be-
lief being that; whenever more than one person is in--

volved in the change process, no matter in what ca-

- pacity, and in the examples cited, they are there to

be "announced to" or to "be told to" as opposed to
“onec;erson calling the shota". (p. 77). Thereforae,
theae‘different concepta related to change, about
which we do nbt have dﬁncrat& paﬁberqs of understand=
ing, stiould become-the focua of future studies and re-
search. . ,

In this study, the principal seems £o~be the

only beraon who has a plear conception about the modal

proecess of change in the particular changes discussed,

As was made olear in tﬁe value statement, implicit in~
thia study, the principal, in thia case, held the con-
ception of change that emphasises administrative-atruc-ﬂ
tural or power ohangeg as a way -of achieving goala of ‘
change. There ocourred to him, oftbourao,'the con-~ g
ception, aa atated in his oonoiuaiona, that he should
put ghé greatest emphasis on the importance of altering
the basé of a pyramidally arranged ra;ationship pattern
(i,e, thefieaohera). Howaver; this should not become a
lawj in the mind of the principal, beoauae’ﬁhe culture
of the aohool is baaed on a soclal system; the parta of

whioh are interacting ab all timea and, therefore. dif-

[
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» forent changes may be in need of different tactics

and procedures. This bfiﬁgs us to anotha; important
realination; that the ways of achioving goals of |
chnnge,ymoét ofton get easily cunfoundednwith the '
poals t&cmsolves, and in the short run, we may be
sabisfiad by structural changes oniy~to cumptﬁin, in
~the long ;un, that there ara.no changos haﬁponing in
schools, .and that the more things chanae, the more
_thoy (emain the sime, To end thia secbion wo can
Cquote’ rxom Saragon (1971 p. 236):

....Obdactivity in regard to the school
culture, or that degree of it which man

is capable of achieying, is not won by '

wighing or good intent ons. it is won,
: ~.~to the degree that it can be won :
T ‘ willin& struggle in which the cuitmre
often cuir ally, becomes our adversary.
Racoaniaing the adversary, gives one a
‘‘baais for aanenting that the problems
are naithar hopeless nor insoluble."

Thia genaral conelusion brings rorward our firat
rauommandation at the practioal 1evel. To study pnd

. diagnoso prob\ams rolatod to change, ﬁheia important

‘ ‘}bo call upon the experciao of a trajned, prorqpsional

- anthropologist. DBut moau anthropologiata are out- °

» ailders to the culture or‘cho school, and therefore,
they should*either ba partieipant observers on a‘full
time haais, or the achool principal should bhe trained -

/'in the ethnoéraphio tgehniquea or recording in ‘detail
his day th day obsarvatlone and haetica in the achoodl

' L
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community, and the anthropologist may then be called
in on a consulting basis.

The above.observation also raises an impoitant‘
e ( .
methodological consideration. One should be aware

that using ethnographic techniques to collect data is

different from being an ethnographer. We have tried

_to illustrate this point by the orpganization and pre-

"sontation of data in this thesis.’ The principal/rﬁ-

searchor started as an amateur ethnographer and, there-
fore, his conclusions are quite differently organismed
from this last section'of conclusions. Here, the same
principal/researcher lggkéd back at the data, with'the
guidance of an nnthropologist (the advisor), and at-
tempted to draw ethnographic conclusions. .The dif-
roreuca§xﬁ;§esoribing regqlar{}iqs and patterns emer~
ging from the data is obvious, |

| As we should be able té differentiate between
moans for‘implementiné changes in the sachool aﬁd'ﬁhe
goals we ﬁavo in mind, we shall also emphasize that
the contribution of an anbhropologist/ethnographar
will be’maigiy at the diagnosis level. For arfecting ,
changes, other specialists of the gducational process

should then be contacted according to the nature of

&

-the problem. . .

"One of the shortoomings of the participant

‘ © ~ 1
observer approach,is that the human observer is not

Y




isa “Recrea%ional-nducational type" bhango, where
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infallible, and this accounts for.thg,fact'that the
principal did not mention some important changgs such
as the combined lowel classes, or the type of liter-
ature being circulated to pg?ents (Dr. Spock). 4
Again, as on the theoretical level, it is also
true at the methodological level of this t&pe of re- .
séarcb,that one cannot study all aspects of cultqre
at the sameltimé. Therefore, a detailed presentation :
of data and sdiscussion of findings with its short-
comings and errdrs is importanﬂ% It is true that this *
pnrticular researcher, 1f he had-to start anew, would
procoed differontly than he 'did, because of his deeper
understanding of how the culture or‘the school works. ' .
However; in such a case, much of the data which 1s |

included in a %plativeiy raw form will disappear and . ’

L]

will not be available for+ further analysis. As it is £\

_ presented here, it is interesting to observe the cate-

gorizas}on in Chapter Two whare "New Englisw Room"
"Special Education Room for Team Teaghing“ are grouped
under* "Aesthehic type" changes, while ‘the "Math ﬂib"

"Yoga" and "Judo" are classified under "Recreational'

- J . s &
(although it is specifically stated in the .dascriptive ‘ -

* data that these are used with probkem and aggressive

pupils as discipline methods); while "Problem Solving '

i
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Meetings'with the Staff" is classifiod as a "Discipline
“type" change.‘ Tﬁia type of raw data tells the anthro-
pologist/ethn;grapher about the power relationships'as
conneived by the principal - pupils can be changeﬁ
through play -—staff problems through disciplinary R
tactics. When 1t comes to parents, it 1s an "Adminis-
trativa"‘changa, and it consists of merely "announcing
to them" that there are changes in school uniform
poldey (p. 39). S
Actually, the language lllustrates the process
of power flow wiﬁhin the cultural systém, “Expecta-
tions were not negotiable“ (p. 36); "the old way was
no longer king" (p. 40); the "powerful gym teacher who
did not liké—cﬁange“ was "convinced" to move (p. 42); .
another teacher who "I found to be severe™ was tnana=
ferred (p. Kz); a "quiet young man'" who developed into
" a’ "warm, .creative teacher" (p. 42); "deliberate trans-
fer of teachers“ (p. 42). The’sécretary was "encouf-.
iaged" to leave, she "feared" the new bookkeeping methe-
od and parents, teachers, and pupils "feared" her (pe
42). As to whom the principal himself fears?--the )
Local (or s%ctor) Board was not even informed about team
teaching initiated by the teachers "for fear they would -
interfere” (ps 55). In the same way when report cards .

ware discussed at that level, no deoision was reached
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" of special education classes, 6 to South Shore Elementary.
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(pe 49). The principal is also aware and alert about

parents who are reputed to be powerful .(p. 73).
Again, an important change which tyiggered pro-

cess type changes in relationships,.-was the transfer

The major problem created, is not really diécusaed at -

length; thg sudden change of SES comp;aition of the
clientele brought about atructurai control devigces

for sanctioning and sorting out, such as graduation
ceremonies, and school committee decisions on gchieve;
ment prizes, most popular stiudent prizes etc. The
principal had also td take over a role of "consoling,
counseling etc." (p. 51).

Another type of analysis possible is in terms
of role relationships and definitions, as illusgrated
by the data at hand basgéd on age ("Being hard on older“
teachera® (p. §l); "solid, dependable teacher" (p.. 92);
"grandfather" teacher. with "claims to fame" (p. 93)

based on.student cult:re and sex-role expectations,

J/”"he is in the school choir and orchestra .but is not

siaag" (P. 94); "student thres...is,well,behaved and
a typical boy" (p- 75); "student ‘aix ia a sweet, tiny
girl? (p. éé) while "student éight is a nice feminine
little girl“ (ps 84) ) or based on thle ethnic back-

ground of people involved in the school (i.e. European




more traditional (p. 112); separatist "turning the
picture~6f the Queen™ (p. 104); "no progressive ma-
te;ial available in French" (p. 39); "mother tongue"
for English (p. 96f )e
In terms of our feelings of hopelessness about

the change problem in the school culture, it is worth=-
while to end this chapter by the example of trivia that
blind our vision and our informed assessment of alter-
ndtive patters of action available. The financially
successful "chocolate bar drive" was objected to, the
"cookbook drive" was not successful financlially and,

_ therefore, ‘a "peanut drive", again financially success-

ful, was not objected to. In terms of our evaluation

of success and failure, we can be mislead by thinking

that the student librarian alternative was the '"more

than successful" choice, because of the little pay in-

A .
vg}ved, orf the prificipal choosing the "New English pro=-

gram" as @he most important.change over humanigation
and improved ;p;erpersonal relationships "because more
measurable" (p. 58). Therefore \we way suggest the .

. need for moraJaftailed case studies, since it is quite
obvious from this study, that our ﬁast efforts to change
and improve our school may have failed becausa we thought
we_knew about the functioning of schools as organizations. ,

»”~
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ATPPENDICES

| 3
% Interview Items S . ' é
: 1, .Looking back to the past four years, I would. ,f
, like you to consider some educational changes or inno- . %
vations that pdcurred. ) - ) g
) (a) Try to "zero in" on the one particular change - g.
; ‘or 1nnoVatiqn during the past four yeafs in . {
the school that you consider was most signifi-
‘ cant. What was it?
" (b) Why was this significant? | \ g
2., Let's talk about th the Ehange got started, | %
1 (a) Do you know who thought of the ideas first? -
4 (b) Who wag most‘important in presenting and imple- o ?
menﬁing the change? . \ ‘
: (c) . Did the change originate outside the school
as a result of community pressure or some \\

government program? .
(d) Did it originate within the sohqol itself T

quite apart from #hat was going on‘in the,)

community or government?

3. - How would youy say the chalnge was acgcepted? %
(a) Did most accéﬁt, or where possible, participate i

in this school innovation? (Discuss) '
(b) To what extent was this picked up and tried .

by othera?’

164




b How was the innovation implemented? N
- (a) Did the implementation method (bringing it |
- about) center around attitudes - geekihg some
new relationships?
(b) Did the meﬁhod of implementation center“around
¢ ‘power and the seeking of concasq{gns (someone

giving up something)?

5. Which atra%egy was used to implement.(bringr
‘prout) the change participative,democra£ic~or elitist
authoritarian? In other words, Was one person or
] ‘ group "calling all the shots" or were at leaSt some

r of the involved parties participating?a

: 63 (a) Who or what was the target of this innovation?

(b) Was a change in the individual or the group
expected? '

7 Ya) Did the change ocour suddenly with fanfare and
publiciﬁy?

Did it come about gradually, somewg;;_agiggiy
with relatively little publiqity?.

¥ (c) Did the innovation last? How long will 1t last?

(1)

<+

8,  Vould you like o list some of the other changes
you thought were important? )

> Ao
J 9. Are there any changes you would like to aeq?
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. Interview Items (Simplified for students) N

1, Looking back over the past four years, that is,
aince you were in Gradg e I 'Would like you to think
about “the changes, or "new things" that hgppenad.
(a) Try to~¥ick one new thing duringgthe past four
‘ years in the school that you think was impor=
tant; what was it? \
(b) Why was this important?

2. ‘ Let's talk about how the change got started.
(a) Do ypu kn;w who thought of the idea first? .
(b) Who Was most imﬁortant in starting the change? .
(c) Did the chaﬁge start outside tﬁe school a8 a
result of comﬂtnity pressure,'of some govern-
ment program? -
(d) Did the new thing start in thé school itself @
, , separate {rom what was going on in the com- ‘

munity or gavernment?

3. How was the change greeted?

(a) Did moat’ acoepgg(agree with) oxy ‘where possible
take part in this’change or né{\thing?
(b) Did anyong elae do the same thing because ghlg'

was done here first?

16,6 . ¢
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ke How was gha nQW'thiné or change brought about?
Did everyone think that the new thing cahe to be be-
cause the peaple wanted the changb or begauae they

were told to change by‘someoﬁe above them\&?.g. thgir

N\
boas)?J

54 Was One'parson telling everyone how to do\

the
new thing or did some of the paOplé involved help de-

gide‘hbw to bring it about?

6, (a) Whom .did” the new thing~$ffect the mosat?

(b)”Did the new thing affect one person or a lot
of' people?

-

7. (a) bid the new thiﬁa happen suddenly with every-
a . one q#aring about it? |
" (b) Did it happen alow;y and qui&%ly with not Yoo
. many peaple hearing about iu? "
(o) Did the new thing last? How long will it

laai‘.? . i ‘ A

8. . Could you liat some of the other neﬁ*bhingﬁ or

' changes happening during the past four yeara you think -

were important?
4

9. ° Can you think of any change or changea that you
would wiah to see?:

$‘,‘X




Interview Ttems in French

1.

Ja voudraia considérer qualquea innavations qui ont pria

place dans l'enssignement au coura des quatx:a dernidrea anndea.
+

2.

L P

(a)

(W)

(a)

()

()

()

(a)

Rasayen de mattre le doigt (d'identifier) aur un change- ‘
ment particulier ou une innovation qui a prla‘placa dat;n
1'écale durant lea quatre anndea paaaéeaﬂ et que vous
trouves important, Quteat-cet |

Pourquoi était-ce importan\:t'

Parlona de la fagon dont ce changement a commencd.

3

Savez=voua qui, le premier, a eu cette mée!‘ |

Qui fut le plua immrtaft (a joud le plua grand réle) dana
1a prdaentatian et 1'implantation de cotta idde de ®
'changement? : N

Rat-ce q(ug ca changement avait son origine & llextdrieur

de 1'dcale (prouim; exercéa par la communauté ou pro=
. ‘ | communante

- gramme gouvernemental)?

1

Rat-~ce que ce changement avait ‘aon arigine dana 1'\§cola
ulle:m&m. indépendammant de ce qui ae falsait dans la |
comunauté ou de ce qui étpit précaniad par-le aMemumntt
Comment ce Ghl“lewlt\t a—t-{\L i\@i req\u?‘

Bat-ce Qua la plupn‘t dea gona, quand ila dtatent
tmpliquéa, acceptaient l'innavation et pavticipatent A

aon implantation? (Exposea votre point de vues)
168° o~
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(b) Rat-ce que tous las autres ont suivi parce que cela

était fait ici en premier?

4. (a) Kat-ca que la méthoda d'implantation §tn1€ centrde sur

w

los attitudes, cherchant A créer de nouvellea relationas
. antre lea individua? “ .

{ (b) Rat-ce ﬁue la métﬁgﬁe d'implantation dtait centrde sur ~

lo pouvoir, cherchant a obtenir dea concoa;ién!!

"8, Quelle atratdgie fut hmployéajpour implanter 1'idde
nouwvellat la pnrgictpation.;émocrah{huo ou la méthode antérit{}rct
Bn d'autres mota, ast-ce qu'une personne (a9 un groupe) “f;tua;t'
tout" ou eat-ce qu'au moins certaines personnes concarndes |
partieipﬁtant?

6. (a) Quelle dtait la cible visde p:? 1'innovationt

| (b) Rat-ca qu'on souhaitait voir wn changement chea wn

1 S : iﬁﬁtvidu ou dana uﬂkarouplt

7. (a) Eat-ce que le changemant ott'lurvonu soudainement, avec
"fanfave" et publicitd? X

(b) Bateca que le changement s'eat effactud tranquillement,

~

avec relativement peu de publioit‘?

(a) lat-nl\quo 1'innovation a durd? Combien de tempa se

maintiendra-t-nlle?

‘;“;
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8. Pourrisa-vous fairs une liate des autres 'chunaamant.u qui.

aont pris place durant cette période st que vous trouvea importanta? -

.

9. U .Bat=ce qu'il y a des changements qua vous souhaitea?

Leaquels? : - , )
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CHARACTERIZATION OF VARIABLES/%@ING STUDIED

Change vap;ablbq’

(a) Magnitudo

P s L L -taow

=

Corresponding itema frdm

interview sohedylo
Queation No. 1 (a), 1 (b}

(b)
(e)

(d)"

(o)
(1)
&)

(h)

(1)

(aignificance)

Innovator and -
change agenb

Souroa
Diffuaion'
Method
Strategy
Target

Tranaitory Qhange
{fad)

Form.

(3

Quastion No.

Queation No.
Queation No.
Question No.

Question No,

. Queation Na,

Question Na.

~F

Queation No.

2 (a), 2 (b)

P (0)302 (d) ' )
3 ta), 3 (b)

M(&); “' (b)
]

6:(a), 6 ()
7 (a), 7 (b)
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