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Production and Evaluation of"
an ITV Utilization Tape

Richard Lyle Mortimer

The burpose pf‘ this thesis eguivalent was the
production and evaluation of a 30-minute *ITV Utilization
Tagé as well as to survey at;iiudinal, technical and
logistical cons%derations affecting the relative frequency
of instructional television use in the classroom.
| The 'program was-xdesfbned to foster a general
awareness' and positive attitude by demonstfating diverse
teaching potentials for a varieqy of ITV programning.

The population was divided into two samples. In-
Service ‘teachers' were drawn from lontreal elementary
school§ and classes given by iicGill and Concordia
University. Pre-Service subjects were drawn %fom classes
given by theée Department of EdGucation at Concordia
University. Both groups .completed a pre-viewing
gquestionnaire canvassind awareness of ITV resources and
attitudes, viewed thg\program and then cogﬁleted a post-
vi;wing guestionnaire to determine prior awareness and
audience . appropriateness, “ evaluate the program and
indicate degree of involvement and further interest in ITV
utilization. '

Chirsquare ,and median tests were run on the ordinal

1

data. v - .

Y

*Instructional Television .

RS e - s e we ad AMAT RTAESTTT SE T TWiae Al g b e e em smewe SRt A e R o F 4T

o e et Qe et At - O



PP —

P g et s b s o

»

g

AR

Gaaa

*
=P == ” R v VESNT RV ¥ e TR e v w .;z;f:r%"‘:‘:.‘*“" Ao i
N ~ o
p /‘ ;
v L
¢ n
4 . - - ] ,./ -~ I‘;*‘A 1
> . . \ :u" B
Results indicate that Pre-Service subjects'displayed
a ‘greater propensity for audio-visual materials (including . Pl
: N
. 4 ol
ITV) when compared to' the moderate attitude of the 'In- N
. ’ MY 'y
o . * g
Service sample. Lack of technical support seemed to be s:(
the greatest prohibitor of<ITV utilization. by
M 4 ”}:}»‘
) vy 4
: The program conveyed -more new inf‘ormation to the Pre- / g_;”'“:ﬂ ;
4 . ) ‘.«;{; ?/.f/,.
Service group. Both groups found the message clear and %"'rffz‘)‘f gl
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-¢programming and materials as well as a w11’11ngness to -
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implement ITV into their classrooms. o “ ' .
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Introduction

Since the first broadcast of Sesame Street in 1972, the

whole tenor and technology of Instructional Television
1

(ITV) has evolved, meshing hitherto.independent fields df

. . s ) . . - .
inquiry; media production, message design and educational

psycheology. From the static, "closed circuit" rendering

3 .
of the surrtogate classroom teacher, has emerged an array.
4

of programming that is at once truly instructional .and
truly "TV", acknowledging televisiogK as a viable element
in the instructional setting. \

The findings of no significan‘t difference‘s‘ “in  many
early T.V. studies (Ve.g. Penn. State Studies) brought
about both a reevaluation of T.V. as a medium of the
®"Talking Head" and the methods used to study television
production, Current N conceptualization of the
appropriateness of televised instruction stresses the
unigue cha;acteri’stics of the medium, rather than
substituting one medium for another.. ‘

‘Theorists such as Salomon argue that it is the

symbolic codes inherent in a giwen medium or the way in.

which a medium conveys a given content that makes the

difference (Salomon, 1979).

o B ’
1. . For purposes of clarity and parsimony, the term "ITV"
: usefully integrated into an instructional or
educational setting.

° N
. +

- is used subsume all programming that can be
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'I‘ogiay, ITV curricula ranges from the demonstrative to

the dramatic, catering to audien.qes across grade levels

and subject matter, capitalizing on the myriad of
technical, aesthetic' and communication® strategies that

have z:qnfirmed commercial televigion as an inevitable
source of information, gntertainment and socialization. /
However ITV effectiveness is a double-edged sword. A
program may not be effective due to instrinsic ) ‘variébles
(design, production etc.) or ©because. of utilization
considerations, The best designed program will be"
ineffective if inappropriately used or if it simply fails
. to reach its target audience (e.g. Bail & Bogatz) . \

In northern New York State (Plattsburgh), PBS
:af'filiate VICFE, Channel 57, provides free programming,
ser:rices and materials designated to a potential viewing
audience of over 2,008 teachers and 40,000 students
residing in the main broadcast area of Clinton, Essex and

Franklin counties. However there is reason to pelieve

*

i

that "North Country™" te(ac/hers are not cods’i,stently using

©3

ITV as alternative instructional treatmentw._
Attempts to  cull demographic and utilization -l
information ’through mailing list "ballots™ and equipment
surveys (see Appendix 1) yielded Cdismal " returns (under
) 3%)‘: perhaps a further comment onc'lack of ITV awareness Or
ofr interest in the target population. Reasons cited

(through personal communication with WCFE's ITV . director

14
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and regional services) include teacheg' bias, technophobia
or simply a lack of information. | ' :

In' the spring of 1982, as an intern at Channel 57,
the researcher ur}iiertook the production of a 3@-<minute
"ITV Utilization Tape" designed to foster awareness of ITV
potenti_al in the classidom, and provide a broadbased
understanding of typical ITV sessions. This program would
b used to supplement or supplant "In-service v:orkéhops"
conducted periodically by WCFE's ITV director Rodney

Saunders.

The purpose of this thesis-equivalent is. two-fold.
First, information’ gathering should provide a more
articulate description of the current situation vis a vis
teacher attitgde, logistical and technica}l considerations
and survey the causes of relative utilization.

‘Secondly, formative evaluation of the program itself
will yield information on viewer reaction across a variety

of variables as well as determining the most appropriate

audience for this production. Assessment of the needs of.

the target population will make refinements to the product

possible.
2
In-Service Teachers. Content, format and production

2. Certain aspects of the content were designed {o cater
to those "North Country" teachers workir{q within
the broadcast area of PBS Station WCFE, Channel
57 located in Plattsburgh N.Y, Pilot studies

. tonfirmed that this regional slant did not
detract from the generic potential of the
program, -

v

}'\

' POOR COPY
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-the -classroom' dynamic and decisions on format and ](

" pre-treatment questlonnaare, "~ " students _ displayed
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varlables were largelf\dntended to cater to prlmary and ¢

L}

==

secondary ‘teachers (k through 12) WIth a minimim of one

year experfence in the classroem. Many of tﬁh 1Eplici€

N st it P ke e et o 2 b e st
5 :

messages concerning the ITV sessibn, teacher mediatign, - . -
. \ ‘ N . - Y

- -~

"presenter" variables were made with in-service teachers

in mjnd. This primary target audience would- include

1

!
, teachers: | , s j
' . , . i
l. not using ITV out of 1gnorance, blas, feanr\ ) {
lack of 1nformat10n v Vo A
R \ ;
2 5. u51ng ITV - less ‘than tolan optimak degree \ §
- open to new 1deas . !
o -’ seeking more information . S 1

213_531_193 Ieaghgzﬁ4 (Eaucatlon Students)

1

PllOt studles revealed that Educatidn «
students, initially intended as a,/secondary audlence,
dlsplayed a greater s$hift in awareness when exposed to the

program than\}n-Serv1ce teachers. Also 1n,£1111ng out the

cbhsiderébly more enthusiasm in their "hypothetical™

L -
R o S PR SRR W PSSV

utilization of a variety of A.V.. materials (includihg 1TV
in the classroom) than in-service teachers. -

‘. a8 a result of this disparity- it was decided to

cémpare groups of Ed. Students with In-segyice teachers on ¢

&

their exposure to the program.,

O

Admxnlstrators - principals

- curriculum planners .

» ) €
Parents 4 . . <. *\\
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Educational Objectives . . : »
After seeing this program, the viewer will be ‘gxané
.3
of the range of effective 1Instructional Television

utilization in the classroom;. its potefitial across grade

. levels, subject matter and Sgaching styleé.

-

Selection,., The viewer will be aware of the range of

programming available; bow programs are dissemignated,

4 rv—

through a variety of sources, most notably the local or

regional Public Broadcasting Station or through internal

-

Audio Visual Departments. The viewer will be aware of the

types of progiamming suitable to their curriculum, or -
specific teaching situations.
Support Materials. The - viewer will be aware of the

availability of adjunct Curriculum Teacher's. Guides

‘ ) . ' ) . \ 4 ' , \ . ‘
containing suggestions for integration of ITV into the
daily curriculum, related activities and content

: 4
reinforcement. ' -

Igzéhgnis églg. They viewer will comprehend the
gidiatioh in the ITV session;.
_Bﬁ§§L§= " Student oriéntation; tie-in to
base-line knowledge. to . ‘ A

Puring: Keying in students .to teacher-specified

content.’

e / i
pfter: Review, follow-up and related activities.
Q
Logistics. The viewer will be aware of the

* R . A} . .
variety of methods for bringing ITV into the classroon,

POOR COPY
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the possibility of off air taping, storage of progranmnming
and—the flexibility of ITV scheduling.

Exploiting the Medium. The viewer will be aware '
* "of the advantages of television for arousing interest and

Coar

) md@ivation, in a variety of subject matter, bringing into

“ -

. the classroom experiences that are unavailable through

‘ other means. - .

- (Affective Objectives)- .

'Y ) The Iﬁaghﬁzlg\hglg: The viewer wili understand the

’
-

without abdicating authority to the television, and the
possibility for teacher 'ingut in I?V selection and
evaluation.
Technophobia. The viewer will be aware of the
' pominal technical demands on the ITV user.
ITV ws. Commercial T.V,. The viewer will ?f
aware of the ‘disparities between ITV and commercial

¢

television vis a vis production, content, format .and
v .

putilization.

‘Hedia Selection
"Media” may be defined as "carriers of messages ?tom
some tr' smdtting source to the receivé} of the  message"
(Rog}é;:i:ki, 1981. pg. 339). Romiszowski éutlines a
\ /phgcklist for the selection of appropriate media of

/// specifically intended educational messages. While the

N 7

importarice of teacher mediation in the ITV session, .

//' \h'selection of television as a medium to discuss, inforn, ,

o s e ey

S . , ®
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and "educate” on the topic of Instructioéal'Television
"utilization seems glaringly pragmatic, the systematic
decision making in the development of ‘(any) inst;uctional‘
media facilitates decision making in the production and
. ’evaluation of those intended messages. -
Content “Objectives: The primary intention of ‘Spread
‘- the Word" is to do just that; to foster a general

awareness and a positive attitude toward ITV utilization,

" by nggns;;g;ing diverse teaching potentials for a variety
of. ITV programming and .documenting the opinions OEF

students,; ‘teachers and administrators on effective ITV
utilization.
The wutilization medium seems an optimal mode of

, communicating continguously these intended " messages,
\ .

' 4
(Romiszowski, 198l) as well as offering a -representative ”
. sample of availatiie 1TV programming.
Effective Communication. . Romiszowski makes . a

distinction between "informational" (unidirectional),
' .
"instructional®™ (two-way) and fixed vs. flexible nmedia.

While “his 30-minute videotape is both. fixed and
rmational, its content, format and mode of
ztion is broad enough to hopefully ' generate
specific questions éoncerning indiginous facilities and
individual teaching requirements. ‘
Facilities Time: Most schools, and institutions are
currently equibped with at least one VCR and monitor of

either 1 2" (betamax, VHS) or 3 4" format. The videotape

presentation seems eminently flexible in terms  of

POOR COPY
COPIE DE QUALITEE
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location, dissemination and audience size.

‘ Availability. The easy transport, and

product reproduction (dubbing) makes the video format an

e ey At s et 4 i E

*~

inéxpepsive and accessable commmodity for distribution and
dissemination.

’ Cost-Effectiveness: Student-crew and the use of

studio facilities and "remote" equipment during station

B N

"dqwn—time“ (periods of relative inactivity) honed

‘production costs down to the minimal expense 0f tape-

dubbing.
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Chaptef 2

Content and Production Design
& .

The 3f-minute program (exact time - 28:45, in otder
tdb fit easily into the programming slot at WCFE, Channel
57) begins with a 45 second "teaser"; a montage
featuring, diverse ITV utilizers, from students tor
adhinistrators each expreésing an opinion or feeling about
television from their unigue perspective. Each statement
is "punctuatéd" by simultaneous freeze-frame -and the
recorded sound of a camera motor drive, in orxder to
establish a rhythmic, forward motion. The last
statement (“Spread‘the Word") fades to black, followed by
music, moving graphics and titles.

This opening seqguence has a dual purpose. The
content and personae attempt to orient the viewer to the
subject matter, personaé and perspective of the
presentation. By creating a "SET" in the viewet;his\ber
perceétions. organizations _ and expectations of upcoming
messages should be aided by. these opening cues (Fleming
ané Levie, .1979).

Freeze-frame, music and "punchy" editing of the
graphiés and titles attempt to draw the viewer's

attention. Fleming and Levie cite movement, brightness

i

’”;OOI COPY
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chgnges and abfupt changes in volume, pitch and direction

o

as effective means®'of gaining the receiver's attention.
\ H

Finally, the opening attempted to emuiate the format
and "look" of the slickly packéged programming, typical of
commercial television. While an expensive look (in the
absence of expensive equipment!) does not insure greater
learning, - (Schramm, 1972)' it seems an important
consideration in 1light of the subject matter . ana
objectives of this.program (Lesser, 1972).

' To further establish perceptual oryanization, and
arouse a need in the viewer, (Fleming and Levie, 1979{ the
voice over in&roduction and rationale, in juxtoposition
with .visuals &nd graphics, outline’the topics 'to be

digscussed and the issues that will be raised in an advance

organizer of the forthcoming content.

The main body Pf the program consists '©of eleven
discreet vignettes ranging from approximately two to four
minutes in length, each one dealing with some aspect of
ITV utilization. Levie and Fleming observe that
perceivers are affected by the stimulus and their past
experience, present interests and needs, suggesting
", ..the designer should permit a diveréity of "perceptual
organizations..." and "...where materials are to involve
audience discussion br inquiry the activity should avoid
restrictive set" (p. 12) Ihe open, 'docﬁmentary" formaf
will hopefully achieve a balance that is instructional,

yet subject to individual interpretation, enabling the

e s
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viewer to modify the stimulus and extract information

partially determined by his her past experience.

Voice-over narration serves to delineate or intrdduce
segments. where necessary, and to provide additional
information. However, “for the most part verbal
information is conveyed‘' by’ the interviewees - éctive
participants in/ITV utilization.

The body lof the message éonsists of interaction of
interviews, footage of classroom or "remote" situation and
snippets ontTV programming. In most instances "cutaway"
footage is presented in contiguity with verbal information
to provide illustration and instanciation of concepts. 1In
those purely visﬁal geéuences containing implicit
information, every effort wasﬁade (through matched
edit%?g) to conyey to the viewér what the student is

seeing. For example, in the segments stressing dynamic,

active ITV viewing the audience will see intercutting of
: @

. the classroom responding to an ITV guiz, or singing along

with their television teacher and footage of the program
itself without "missing a beat", Levie and Fleming note
that "Objects and events encountered in proximity in
space, time and’ context...will be perceived as related
ideationally.and functionally"™ (p. 78).

The more concrete the association (between verbally
conveyed concepts and classroom footage ITV snippets) and
the greater the provision for concurrent information in

the two moﬁalities, the more readily that information

i POOR COPY ‘
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will be learned and retained. The decision to utilize

an open ended, documentary style rafher than adhering to
a pre-determined script to carry the intended message,
greatly increased 'the numbér and duration of shoots,|
videotape ratio and the extent of post-production
requirements. However the portféyal of "real situations"”
and the testimonials of "real people" justifies this

format, catering to the cognitive and angctive objectives

"of the program. The "presenters" of this program are

similar to the audience ,except perhaps in respect to their
attitude towards and degree of ITV utilization,

The depicted scenes are an integral part of audience
schema, tied into 'prior knowledge and belief systems,
These "presenters"™ are not in a contrived, optimal ITV
éituation, but ostensibly share similar goals, values and
téaching standards, experiencin§~the same frustrations of
time, budget and logistical constraints. Teachers talking
to teachers, Studies on attitude change reveal thqt‘

attractiveness apnd credibility of the source will persist

-if the receivet can gain satisfaction through

identification with the source and a congruence with

"his\per belief Wystem (Levie and Fleming, 1979).
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COPIE DE QUALITEE INFERIEURE

A A oy pvman [P

S e revtpinn mn e e mmman 4 - e e



A G A A de mes

iy ﬁ T- N »—_f

L}
Content Qutline
Form of Presentation: 1 30-minute videotape\\colour.

Title "pread the Word - Television is for Learning".

" While every attempt was made to ‘produce a "broadcast

\

' quality" program, the main intention was to present this
videotape to a "captive audience" within g professional
day, media seminar, ITV workshop, or otherwise pedagogic

setting, Ampie,time should be allotted after viewing to

!

réspond to any specific qfqﬁ§1onb generated as a result of

Sy
the program, Samples of Teacher's Guides and ad]unct

prlnt materials should be available for distribution a&nd
perusal as well as information on the local disseminatoé\

broadcaster of ITV programming.

Synopsis
00 145 "Teaser" (advance organizer):
Montage of teachers, students and
administrators; single statements
on ITV (FREEZE FRAME MOTOR DRIVE) \

:45 1:45 Open Music Graphics Titles

1:45 _ 4:00 Introduction (vVoice over, Video of

classrooms, ITV snippets, Graphics)
Television-integral part of
environment

- Motivation to watch already
exists .

- Television "window on the world"

b - ITV caters to diverse teaching
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7:45

19:50

11:15
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styles
- Selection
- Teacher's Role
- Utilization (logistics)
- Advantages of T.V.

A,

(V.0. intro, teacher (F 68)
interview, kindergarden footage snippets
"Song Bag" "Gather Round")

- ITV in interactive

- Teacher mediation paramount

~ ITV fills in "specialty gaps"

- ITV talks fo target audience

~ Different setting

- Fun

- Exploit existing motivation

. to watch ‘

- Literature "comes to life"

- Different way to learn

- Follow-up

- ITV is convenient

Seament 2 (straight interview, principal,

M 60)

- (just) another classroom
resource

<+ Teachers should preview

= Use guides
_ - Follow-up

Segment 3 (v.0. intro, teacher

interview, M 45, Grade 6 footage

snippets - "Truly American" - social

studies)

- ITV suppleménts daily curriculum

- Before: tie in to  prior
knowledge base

- drama gives new insight to

- GUIDES

- PRE-VIEWING

- Rids attend to ITV

~ "Window on the World"

- Communicates to target aud1ence

= "Entertainment®™ learning (?)

Segment 4: (straight ' interview,

principal M 68) ' ,

-another classroom resource, AV '
material .

- teacher's role the same

POOR COPY
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14:45

18:45
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19:55

"14:45

18:45

19:55

21:55
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Segment 5: (V.O0., intro, teacher F 48,

4th grade footage, snippets "The Write

Channel," "Math Patrol")

- before: student orientation,
tie-in

- ITV student part1c1pat1on

- learning goes beyond viewing
session

- entertainment attention learning
(?)

- caters to diverse teaching

" styles :

- GUIDES

- another way to learn

- language arts

Seament 6: (teacher interview. F 30,
4th grade footage snippets "Assignment
the World", Romeo & Juliet)

- ITV topical, window on world

- ITV caters g target audience

- teacher mediation indispensible
- promotes active v1ew1ng

- follow-up

- beybnd viewing session

- integrated 1nto curriculum home
- literature "comes to life"

- ITV motivates reading

C - related act1v1t1ﬁs

Segment I: (intedview, A.V. Director
M 40, A.V. footage, demonstration)

- GUIDES

- Information channel to teachers

- minimal technical ™ demand on

teachers ,
- ITV is flexible
- ITV is easy to use

Segment B “(V.O. intro, interview kids,

teacher F 28 snippet "Parlez-moi" Grade 7
footage)
- language "comes to 11fe“
- follow-up "drill"
- advantage of T.V. to "show and
tell"™
- teacher mediation
- tie-in to curriculum
- break in classroom routine
- entertainment motivates,
bolds attention
- humour servés as-mnemonic
~ PREVIEW
- prepare material
- ITV is flexible scheduling

R S
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4:00

QA

24:00

27:30

29i9ﬂ

27:30

29:00

- teacher in control
- ITV caters to target audience
» - Y L

Segment 9: (V.0. intro, interview
teacher F 45 grade 8 footage snippet ‘
"On the Level") _ ;
- Drama speaks to 1nd1v1dual '

~ "modelling” potential

- caters to target audience

- ingcorporate into daily* audience

- 1ncorpotate into daily curriculum

~ Guides

- teacher in control

- BEFORE activities

- AFTER activities ' : .
- active participation
Seament 10 (V.O. intro, teacher

interview M 35, kid testimonial grade 7

footage, snippet "Community", remote

footage)

ITV window on "scientific" world

fills in speciality gaps

ITV geared to classroom use
Teacher mediation
beyond the viéwing session
supplants financial, logistical
constraints
- advantage of the medium
- integrated into daily curriculum

Segmepnt 11 . (V.O., control room,
committee footage) .
- broadcast schedule flexible
- print materials available s
- ITV evaluated by teachers ‘
- information - address phone

contacts

CREDITS MUSIC

~
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Chapter Three

Method of Evaluation

The intent of this evaluation is two-fold; to

measure
gather re
Res
decisions
videotape
cléarer
attitudes
audience.
Spec
address t

a.

the efficacy of the 36-minute videotape and to

levant information from the target aud@gnce.

ponses from’the measuringvinstrumént will affect

concerning further modifications of the

and ascertain, albeit in"a post-hoc fashion,” a
understanding ' of the state of facrlities,
and degree of ITV‘utilization within the target

ifically, data gleaned from subject reéponses

he‘following issues:

To determine in a post-hoc manner whether there

was a need for this tape in the first place.

To gather salient information tega;Ging the real

situations wigbin the schools, and teachers'

baselihe attitudes concerning ITV.

How this information affects actual ITV utiliza- -

fion. , ! ,

To determine if the primary target audience is in

fact who it is supposed to be. To determine

" poon CoPY
COPIR DE GUALITEE INFERIEURE -
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wbetﬁer messages conveyed in the program arq ] o
ammenable to the proposéd’ target audience
. !
(audience appropriateness) o
.e, ° To evaluate.the prqgram,
, ) ﬁf/) To seek patterns of , response i.e; to match L

variances in the subject - population with

evaluation of the program along a variety of ;

:

variables,
\

‘g, To determine the degree of viewer involvement and

, ' the limitations of this particular program,

Subjects generated from two areas. In-Seivice

, . teachers were gleaned from professional days and workshops

o

dealing with related issues. . Pre-service  teachers

! (education students) were selected from the Education

Department at Concordia University.

| . ~ ' . P

: ' Instrumentation(see Appendix 2)

Prior to viewing tﬁf program, subjects are required

to complete a questionnaire, providing a comprehensive
entry description of the viewer: across a number of

variahles, ° " "

i 1

Information such as age, sex, edugation‘(general and L.

"y . o S

relating to ITV utilization), grades /and subjects taught
{

provide the necessary demographic bacﬂground.

e v e eannn

.l ;Thg subjects are required  to complete an A.V.

f

resource "inventory" to determine their awareness of ;ﬁe

-

. : current state of facilities,. equipment and information in

4 T
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their schools, as well as an opportunity to enumerate

‘resource defficiencies that might preclude ITV utilization.

&

Attitudes and opinions'on television in general and

3

an assessment of the effectiveness of . instructional

television in a variety of classroom stratedies are

3

canvassed in order to' determine a baseline attitude

.. B : ‘
profile, Subjects are also reguired to complete a

checklist outlining actual utilization of A.V. materials

{including ITV). Ac;ual utilization can be matched against

subjebts' perceptiot of avai}able resources and

atltit.udinail data to Tdetermix;e motivation behind relative
. ¢

% After watching the program 'subjects are required to

complete a second guestionnaire, generating their

reactions to the program.

A prior awareness checklist is proviaed to determine

‘what (if any) new information was conveyéd in the’

videptape.' Likert-scale items should provide viewer
reactions across’ a ﬂumber of program variables in an—
attempt to pfovide responses to these questions:
Productions variables. (eQitting, colour, audio, special
FX). Was  the level of "professionalism”
adequate to\maintéin attention, and convey the intended
message, or was it amateurish, thereby detracting from the

message aﬁd decreasing credibility?

ngmg;xyg;iablgﬁ. Was the sequence and pacing of the show

enhancing or detrimental to the educational objectives? |,
r) 14 . .

[




r

series of discreet "documentary" style vignettes a clear

- and effective mode of communication? Did the "teaser"

montage, introduction and advance organizer successfully

'

establish g’cognitive set for viewing? ’
Presenter variables. Were the teachers, students and

administrators interviewed in the program, .éf£iculate and
convincing? Were the classroonm éituations portrayed,
realistic and relevant to the vieweré}

Content farjables. Was the information (as outlined
above in the Educational Objectives) adequately conveyed?
Did viewers "bet the point"?

The next sections provide the viewer with options to
suggest modifications in the content, depth of involvement

and their notion of the program's optimal target audience.

4
3

Subjects can express further interest in seef%g related,
more specific programming.

Finally an open-ended ;ection invites the viewer ‘to
expréss his her opinien vis a vis the program and generate
anywvspecifig& questions that ﬁay POt have been éccounted
for in the objective section.

__The questionnaire requires approximately fifteen
minutes for éach of the two sections. The whole
procedure, including viewing the program, requires an
hour.

As [mentioned above, pilot testing revealed a disparity

between in-service teachers and education: students, both

~in their opinions on the use of A.V. materials in the

1]
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classroom and reactions to the videdtape itself.

As a result, it was decided to include' education
student; as well as In-Service tgachers as subjeét groups
to determine to what extent the daily classroom
experience modifies attitudes towards A.V. resources and
ITV utilization.

) It -would seem that the real world  constraints of
curriculam planning, scheduling, classroom size aﬁd
limited resources might put a damper on the unflagging
optimism of the teacher in training. As well, it would
seem salient 'to ascertain differences in group appraisal
of the videotape in terms of intended message and the
éonyeyence of_ {new) information, Results gleaned fron
this study -shou?ﬁ provide focus for §ubsequent ITV
utilization materials and workshops.

The questionnaires for the two groups are identical
in most respects. The demographic section is altered to
acéomodate pre-service teachers and actual wutilization
checklists are semantically modified so as to be
hypothetigal in nature (e.g. once in the classroom, would

you ?2).”

"
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A total of 92 subjects (54 in~-service teachers, 38
pre-service teachers) participated in the study, gleanead
from a variety of pedagogic settings in Montreel, Quebec.

N}neteen subjects emerging from a teacher's meeting

-

at Jewish People and Peretz Schools were’administered the
study by the author. Some had been alerted to the study
by 'word'of mouth and a memo circdlated and posted in the
teécher's lounge in both the Cote St. Luc and Snowdon
branches. Others were solicited on the.spot.

Ten teachers from H%mpstead School participated in

the study during a free hour on a Professional Day.

Twelve teachers were obtained from a diploma course

in media offered through NcGill University. Up to. this ',

point, the course had not dealt with material specifically
pertaining to ITV utilization.
Thirty-eight students and 13 teachers were obtained

from two classes given through the Education Department at

" Concordia University.

These groups included in-service teachers completing

undergraduate degrees or puréuing post-graduate credits

~in Education. The majority of students were following

bachelor directed streams in Education or Early Childhood
Studies. The remainder of the students were pursuing
othér majors (as.indicatgd) with a miﬁor in Education.
Subjgct Profile (In-Service)

Age. In-service teachers ranged from 21-63 years

- ,)ir; )---—u—:-r~w...—.- e e e e R ) . -
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with a mean of 34.5.

Sex. The sample was predominantly‘}BS%) fenale.

Igaﬁhiné Setting. Subjects came from a variety of
pedagogic environments, including Pre-School (31%),
Elgmentary (31%) and High School (2%). An "Other"
catagory was established to accomodate those subjects
(38%) in alternative teabhing situations, including Judaic
Studies, Special Education, ,“Shop" and CEGEP 1level
Business. It was determined through personal
communication {and thé open-ended ”sections of the
guestionnaire) that these participants were still
ammenable to ITV utilization and tpat their resposne was a
valid contribution to both the informatin gathering and
evaluation components of this study. | A .

Teaching Experience. Teachinyg experience ranged from

A
2 to 4P years with a mean of 11.5 years.

.Education. Host (53%) of the teachers'possessedu a’
Bachelor's degree with 19% pursuing Post Graduate creait
and 13% having completed a HMaster's degree,. Only 8
participants (15%) fell into the Pre-Bachelor catagory.
Subject Eigfilg (Pre-service)

Ade. Pre-service subjects ranged from 20 to 46 years

°

with a mean age of 24.5.

-

Sex. The sample was largely (97%) female.

Undergraduate Major. Most of the samples indicatcw _

.
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either Early Childhood Studies (63%) or Education (26%).
Those falling into the "other" catagory listed Psychology,
Sociology, or English as their major.

Procedure -

At the outsgt, the researcher introduced himself and
briefly explained the;purpose of the study. The subjects
were thanked for their interest and cooperation and
inforﬁed that they would be viewing a f\? hour program and

filling out two questionnaires, one before and one after.

The researcher went on to say that any gquestions,.

concerning the production, the study or particular

quest{ons about ITV would be gladly entertained after the
procedure.

It became apparent from the pilot-test to add that
active or current ITV utilization was not reguisite to
sulject ,participation, but rather as experienced teachers
or education students, their input was considered "expert
appraisal”.

The pre—questionPaire was distributed and took from iU
to 15 minutes to complete, Lights were dimmed and for 30
minutes they viewed the program. Afterwards they took
from 10 to 15 minutes to complete the post-questionnaire.

At the end of the hour the researcher again thanked
the sample and responded to questions; reiterated mailing

information and on a few occasions engaged in informal

conversation in small groups.
?

%),

I should be noted that certain logistical variables

may have hindered optimal administration of the study.

P ad
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Teachers from the JPPS group underwent the. prbcedu;e
rather late in the day and some complained of the hour.
Playback equipment at H;mpstead School. was technically
impaired, distorting the wvideo image. An’apology was

registered by. the reseércher.

[ —
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Data Analysis

Data\ generated from the measuring instrument is both
descriptive and ordinal in nature. Therefore, non-
parametric statistics were used in the analysis.

In .addition, because of the nature of the qu_estions
being  asked, a number of grouping structures were
possible, all of which would mask potentially impo.rtant
responses of the subjects. Since .this was an evaluation
of subjects' reaction to the videotape program and since
information gleaned was intended as formative data in the
design of this and other such programs, the guestions were
analyseda individually. In all analyses, chi-square
statistics or median tests (based on a chi-square
distribution) were used 50 as not to violate the nature of
the data'a;xd to conservatively estimate the question on
which the samples (i.e. between group and within the 1In-
Service group) differed. : ..

In the case of this study, non—significant results
and. frequencies often share an egqual importance in
ascertaining a clear picture of subject attitude and
response. While there are more elegant and parsimonious
means of presenting results, it was determinéd, given the
need.to preserve the ’nature of each gquestion, to list each
item in- the main body'of the text. Tables and graphs are

presented in Appendix 3.
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Chapt Four

v i Results

In-Service and Pre-Service subjects cpmpleted a
checklis‘t’ ourx:lininé relative "utilization . (actual and
hypothetical, respectively) of a variety of audio-visual
materials in the classroon, InrService subjects completed
an A,V. resource inventory to determine their awarenesé of
the current state of facilities, information and equipment
in their school and emuierate those resource defficiencies
that might preclude ITV utilization.

Both groups then indicated their degree of facility

" with wvideo playback equipment, and education pertaining‘to

ITV utilization, Televiewingy habits of subjécts and their
children were' documented.

Using a 5-point Likert Scale, opinions on television
in general and an assessment of the -effectiveness' of
Instructional Television in a wvariety of <c¢lassroom
strategies were canvassed in order to determine a baseline

attitude profile.
Yy

EQEL-..!Z]' ew j ng .

After viewing the program, subjects indicatea ‘their
degree of prior knowledge on a content checklist and
evaluated the program across the variables indicated
above. Suggestions for program modification and optimal

target audience were canvassed, Degree of interest and

involvement were indicated by choosing topics for more
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specific video-instruction and ITV related activities.
Finally, open-ended questions provided opportunity for
viewer reactions ‘and response not accomodated by the

objective sections.

Pre-viewing Results

A_.y_:_ Utilization Checklist. To determine the relative
utilization {(In-Service-actual, Pre—Service~hypothetical)
of each of the audio-visual materials listed, f’requexecies
were generated on the "never", "occasionally" and "often"
catégories. Tables 1la and 1lb present these percentages
and the ranks of each item according to frecuency of use
for the two subject groups. The In-—skervice éroup cited
Records, Photos\Gréphics‘, and newspaper\magazineg as the
most "often" used materials and - Commercial and
Instructional Television as the 1least popular {most
"never ™) ones. Pre-~Service subjects also reported

Photos\(;raph\ics, Newspapers\lMagazines and Records as the

most often used and Commercial Television as least

popular. Howe{rer, compared to the ("occasionally"™ and

"often™) 36% of teachers actually using ITV, 95% of the
edugation- students expected ito use instructional
television in the classroonm,

It was determined to isolate that 36% of the In-
Service subjects (ITV users) for sut:gé'quent within~group
analysis., Henceforth, the 36% of the In-Service sample
was compared with the remaining 64% (nonusers), in an

attempt to discriminate the views of ITV users from non-
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1

users, An independent samples chi-square was performed,
investigating ITV users tendency towards other classroom
media., As illustrated in Table 2, ITV users were
significantly disposed towards lémm film (p =.0088) and
commmercial television (p=.98@8) when compared with 1In-
Service non-users.

Table 3 displays differences between Pre-Service
(hypothetical) and In-Service (actual) éesponses on the
A.V. utilization checklist. Of the 18 items listed, there
were statistically significant responses on 7. Based on

these results, frequency distributions on general media

use were generated to ascertain a clearer picture of group’

difference. As illustrated in Graphs l'and la the Pre-

Service group was positively skewed in its response. In~

service teachers responded much more moderately. One

might expect that a larger sample (n=54) would yield a

more normal distributien.

A.Y. Resource Inventory. Table 4 summarizes In-
gervice respdnse to the resource inventory, providing
further insight to relative ITV utilization.

Only 7% of the sample was optimally equipped for ITV
use and 30% possessed the ‘minimum requisite hérdware.
Subjects responded more favourably to the personae and
resource sections, indicating at least 58% of the schools
provided staff and facilities  for information

dissemination.

Frequencies on the “greater use" items (Table 5) seen
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to corroborate earlier sections. Equipment and specific
ITV information were listed as priorities in facilitating

Technical Background. Contrary to expectatic;n {due
to the disparity in age), 65% of the In-—Servicel sample
could already operate video playback equipment, compared
to 38% of the Pre-Service subjects.

ITV Course. Of the 30% of the In-Service sample w'ho
had taken a course or seminar related to ITV utilization,
5‘3% felt the experien;:e provided "all they needed to use
ITV  effectively” while 47% indicated that it was
"insufficient®, Of the 34 subjects who bhad no prior
exposure, B87% indicated they "would like to take such a
course”.,

To determine if there was any connection between ITV
related education and ufilization, a chi-sguare was
per formed, using~ ITV u.tilizat‘ion and ITV courses as
independenl: variables, No significant differences were
found. .

34 of the 35 Pre-Service subjects with ﬁo ITV related
cour sework also expressed the desire to "take' such a
cour se",

Ieleviewing Habits. In-Service subjects displayed
more conservative viewing habits than Pre-Service.. 46% of
the teaéhers indicated that they watched less than one

hour of television per day compared to 42% of \the

education students who reported between 2 and 4 hours:

R IR -
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televiewing per day. | . ©

Both ‘grgups (where applicable) advocated parental’

supervision and guidance in their children's watching.

IV Effectiveness in the Clagsroom (In-Service). To
determine if there were differences among teachers on

their perceptions of ITV effectiveness in a variety of

classroom strateé'i;s, median tests were per formed on each
of the items, wusing both the hypothetical (3.0) and
observed medians, with ITV utilization as the independent
variable.

When nmeasured against the 5-point scale (hypothetical
mean), only one item produced significant‘ differences.

When presented the guestion; "How effective do you feel

ITV would be in providing the main body of instruction?",
ITV users and non-users varied significantly chi-

square=4,158, p=0.41 two tailed). No ITV user responded

L4

higher than 3.8 on the Likert Scale.

)

Table 6a presents In-Service response to the ITV -

Effectiveness items, including observed medians, chi-
{

square range and p., using ITV utilization as the

3

indepenéant variable.

l. Teachers felt ITV was not an appropriate way to
"introduce a unit of instruction®™, with 54% of
the sample falling on or below the observed median
of 3.0. -

2. Teachers indicated that ITV was an effective way to
"supplement® a unit of instruction, with an
observed median of 4.79.

3. Users and non-users varied significantly (chi-square=
4.158, p=.041, two tailed), on the "main body of
instruction” item. Teachers were actually divided
across the scale generatiiayg & cciuwiuee weauian of 3.0,

3
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%eachers agreed that ITV would be effective in

or reinforcement™ of subject matter.
The cbserved medlan was 4.0.

In-service. subjects responded favourably to "tTV's
potential in "visually illustrating some- theoretical

' concept”, generating a median of 4.8.

Teachers .reported that television in the .classroom

would effectively "arouse motjvation and interest"
their subject matter. The observed median was 4.0.

Subjects indicated that ITV could successfully
"present case gtudies of some knowledge, generating
a median of 4.0.

(3R

_ Teachers felt that ITV could not adeguately

"demonstrate a ggxghg_mg;g; §Klll Perhaps their
perception of television as ‘an 1nher1nt1y pacifying,-
unidirectional medium led 3] subjects to fa)l on or
below the observed median of 3.9,

Teachers agreed that television was a useful. tool to

"dramatize some aspect of the curriculum."™ The
observed median was 4.0. <o

Teachers indicated ‘ITV was an effective springboard

for "ipitiating a s:_lgﬁax_qgm d;ﬁgnismn generat-
ing a median of 4.0.

Téachers strongly agreed that ITV could provide a
"change of pace™ from other cldssroom activities,
generating a combined median of 5.8.

1

While not significant at .#5, users and non-users
dlfféred on ITV's potential for "student-directed
learning" (chi-square=2.923, p=.887). Perhaps
because of the ITV-users emphasis on teacher
mediated television, 13 of the 19 subjects in the
user catagory fell below the observed median of
3.5 while 21 of the 35 non users fell above 3.5 on
the scale.

¥
ITV Effectiveness (In-<Service by Pre-Service). To

determine if differences existed between thevtwo sub-

ject groups, median tests were performed on the ITV

Effectiveness’ items, using In-Service and Pre-Service

catagories (subject type) as the iﬁdependent variable.

The

samples were compared against the scale (hypothe-

an
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tical median, 3.0) and observed'mediané. v

When measured against the scale, only one item

("dramatizipng some aspect of the curriculum") produced

significant results chi-square=8.822," p=.8065 two-
tailed), with 67% of the student sample falling on, or
below the 3.8 median. Frequencies and observed -
medians below offer some insight to this result,.

Table 6b presents In-Service and Pre-Service ’
responses to the ITV Effectiveness items, including
observed medians, chi-square, range and p., using In-
Service and Pre-Service as independent variables.

l. Students and teachers agreed that ITV is ng;“an
effective means of "introducing a unit of instruc-

tion, with over half the populatdion (58 subjects)
rating 3.0 or lower (N 92). ‘

2. Both samples felt ITV was a good way to

"supplement 4 unit of instruction", The %Ex ;
* observed mg 1a was 4.0. .

3. The populat xﬁ agreed that ITV was not capable

of providing "the main body of instructijon"™ with
84% of the student sample and 83% of the teacher
sample indicating 3.0 or lower. .

4. Student and teachers rated ITV as an effective

tool for "review or reinforcement®™, with an
observed median of 4.8.

5. Pre-service and In-Service subjects felt

 television would be useful in "visually illus- N
frating some theoretical concept". The observed
median was 4.0. )

6. Both groups concur that ITV can "arouse motivatiop *
and generate jnterést®, generating a combined
median of 4.8.

7. The populafion agreed that television 1is an

effiective way to "present case §§g§;gs " The ) -
* observed median was 4. G .

8. Students agree with teachers that 1TV, perhaps due
to its unidirectional nature, cannot adequately
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"demonstrate a psycho-motor skill", with 54 subjects
rating this item 3.0 or lower,

., 9. While not statistically szgnlflcant (p'= .089)
. against the observed median of 4.0, frequencies’
" support the disparity in student and teacher

opinion on ITV's caoabllitir to "dramatize
some aspect of the curriculum — .

18. while not s;atistically significant (p=.069)
against the observed median of 4.0 all frequencies
again support Pre-Service In-Service differential
ratings on ITV's effectlveness in "initiating

a ¢lassroon QLS.Q.\AE&J..Q.D \

1l1. while clustered around the observed ‘median of 4. g,

' .In-Service and Pre-Service samples varied
significantly €hi-square=4.985, p= .026, two-tailed)
on ITV's effectiveness in "providing a g_hf,mg_e
of pace". ‘Items 9, 10 and 11 offer some insight
into what could be conceived as an ideological
difference in reference to ITV's effectiveness. .
Each of these statements pertain to ITV potential '
in what may be termed "soft instruction”; that is
classroom activity that enbhances and Younds out
the curriculum, w%ile not crucial to teaching per

D se. Perhaps, while the seasoned teacher recognizes
the necessity for such activity, the education
student lacks the classroom experience and security
to endorse materials offering a "change of pace".

12, Both group rated ITV as jneffective in "providing

opportunity for gtudent directed learning”. .
Perhaps due to the percelved importance of teach‘

'mediation and television's reputedly unidirectional
and pacifying nature,49 of the total subjects fell
at or below the observed median of 3.0,

ITV QOpinion (In-Service), To determine if there were
differences among teachers in their ' opinions on ITV
utiiization and poter;tial in their classrooms, » median
tests were performed on each of the 21 items, using both
‘the hypothetical and obéerved medians, with I;I'V
utilization as the independent variable.

while no significant differences were found between

" users  and non-users, frequencies and generated medians

provide insight into 1In-Service reactions tc and
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expectations of ITV.

This section ylielded more conservative response,

v

possibly due to canvassing in‘a more direct way and

tapping more personal experiences.
L
l. 'Teachers did not feel television was an effective

way to "increase attention and motivation in the
classroom". 60% of the sample fell on or below the

observed medlan of 3.0.

2, In-Service subjects agreed that ITV did pot promote -
"an active viewing environment’, with 68% of
the teachers indicating 3.8 or lower and a combined
median of 2.0.

3. Users and non-users concurred that they have

"difficulty finding adequate programmipg",

generating an observed median of 4.0 and
Substantiating earlier indications of a dearth
of ITV-specific information. .

4, Teachers responded neutrally to "preparing for
an ITV session as I would any other", distributed
equally about the observed 3.8 median.

5. The sample was divided unfavourably on whether
they "would have difficulty incorporatipg ITV
into my schedile", generating a median of 3.5.

6. Users and non-users were divided equally on whether

"most ITV programs...seem to communjicate
effectively"”, generating a combined median of 3.0.

7. Teachers 'were divided favourably on whether

"television...facilitates my teaching objectives",

with an observed median of 3.5.

8. Teachers agreed that "television can provide
experiences that cannot be created in most classrooms",
with 63% of the sample rating a 4 or a 5 on this 1tem.

9. Supporting the notion that teacher mediation is
- essential when using adjunct materials, In-Service
subjects concurred that "new teachers should pot
fear that ITV would usurp their position", with 79% of
the sample falling above 3.8. .

1g. Usersand non-users agree that ITV jis- ﬂiﬁﬁg;gni in

concept and setting than commercial telev151on,
« generating an observed median of 4.0.

B
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"Most teachers did not feel "teaching with ITV

reguires a pew agt of skills", with 66% of the
sample rating 3.8 or lower.

In service teachers strongly disagreed that

"...ITV programs can stand alone as instruction."
Generating a median of 1.75 and cotroborating earller
responses, ' ,

.

Initially considered a subject bias and a deterrent
to utilization, technophobia was not revealed
as a subject trait. Response to this item generated

an observed median of 1.0.

Teachers agree they do pot "have all the materials
I need..." generating a median of 1.8 and ,
substantiating the demand for ITV software.

In1t1ally considered a subject bias, teachers do

not "attribute gdeclining literacy levels
to television" with 75% of the sample rating 3

or lower on this item.

Subjects strongly agree that "the teacher's
function, is as important in an ITV session as
any other...", generating an observed median of 5.0.

Substantiating similar responses, teachers indicated
they were not "concerned that ITV detracts
from the basics"..with 84% of the sample rating

this item 3.8 or lower,

Teachers were div#ded unfavourably as to whether

"ITV is produced specifically for classroom use"
with 68% of the subjects falling on or below the

observed median of 3.0.

Supporting the demand for ITV related information
teachers indicated they "would use ITV more, if
there was more information available™, with 76%

of the sample rating a 4 or 5 on this item,’

Teachers strongly agreed that ITV was pot "
easy way out for students and teachers"
generating an observed median of 1.8.

Subjects agreed that "television could gnggngg
the learning process.., with 73% of the sBbjects

rating a 4 or 5 on this item.

(Pre-Service) . To

1TV Qginigng‘ (In-Service) by

if differences existed between students and

e s



teachers in their opinions on ITV wutilization and

* -
potential  in the classroom, median ‘tests were

. performed on each item (hypothetical, observed) using

Subject Type as the independent yariable.

When measured against the scale, two items

produced significant differences.

Students and teachers differed ‘6ignificantly
(chi~square=7.511, p=.006 ptwq-tailed) as to whether
they would "have difficulty incorporating ITV into my
s dule™ with 68% of the Pre-Service sample falling
on or below the median compared to 50% of the in-
service subjects. This result may reflect the
reldtive enthusiasm for A.V. materials as documented
in éarlier\sections.

Pre-service and . In—sérvice groups differed
significantly (chi-square=4.,651 p=.031 two-tailed)

ratings the statement "New teachers should pnot fear

"that ITV  will usurp their position in the

classroom". More students felt that television
posed somevkhreat, Jallt 455 o L€ saliple falling on |
or below the median, compared to 21% of the In-
service group. Possibly, classroom experience
emphasizes the importance of teacher mediation when
using classroom materials of any medium. .
Table 7b presents combined responses to the ITV
opinion items, including observedi medians, chi-
square, range and p., using subject type as the

independent variable.

PR - - e e -
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Both groups agreed that ITV could not promote
"an active viewing environment", with 65% of

the pre-service subjects and 60% of ‘the In-Service
subjects falling on or below the combined medium
of 3.0.

While not significant, frequencies indicate a y
dlsparlty in the groups' estimate of "difficulty

in finding "adequate progdramming". Teachers
perceive a greater difficulty with 52% rating 3.0

or higher, compared to 63% of students rating 3.0

or lower on this item. 1If such a disparity actually
exists, the ramifications are double edged. Either
this reflects the hypothetical vs. actual tendency
toward A.V, utilization as outlinea in earlier sec-
tions, or students have in fact been exposed to more
ITV programming.

While not significant, frequencies seem to support
different group perceptions on whether to "

for my ITV session as I would any other" with
76% of the Pre-Service group falling on or below
the combined median of 3.0 compared to 58% of the
In-Service. group.

As indicated above, teachers and students differed

‘significantly on whether they would have "aifficulty

incorporating ITV into my  schedule", with
students anticipating fewer logistical problems.

Teachers and students responded neutrally as to
whether "most ITV programs,..seem to ggmngnlgg;g
effectively™. Generating a combined median of 3.0,

All agree that "ITV does facilitate teaching
objectives"™ generating an .observed median of 4. 0.

Both groups concur that "television could prov1de
experiences that cannot be-created in most class- ,
rooms", with a combined median of 4.6.

While not significant (see significance at 3.0 above)
at the generated median of 4.0, frequencies support
the disparity on whether "new teachers should pnot

'fear that ITV will usurp their position...". 79% of

the In-Service sample rated this item 4 or 5 compared
to 55% of the Pre-Service sample.

Both groups agree that ITV is different in concept
ana setting than commercial T.V., generating a
combined median of 4.0.

More students than teacherd felt that "teaching with

e
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ITV requires a pew set of skills"™, with 44% of
the Pre-Service group falling above the observed

.median of 3.0 compared to 34% of the In-Service

group.

While the generated median is low (2. 0), the two )
groups differed significantly (chi-square=9.402, p=.002
two-tailed) on whether an ITV program can "gtand

~alone as instructional treatment",

Students and teachers agreed they were pnot

worried "about all those buttons and dials" generat-
ing a combined median of 1.0 on the "technophobla"
item.

All agreed they did pot have "all the guides

and materials needed" generating a combined median
of 1.0 and substaatiating the need for ITV specific
information and adjunct print materials.

Contrary to expectations, more students than teachers
felt "declining literacy levels can be attributed to
tetevision", with 74% of the Pre-Service Sample falling
on ot above the observed median of 3.8 compared to

43% of the 1n—serv1ce group.

All. agreed that "the teacher's iung;;gn is as
important in an ITV session as any other"
generating a combined median of 5.0.

Both groups felt that ITV does pot "detract

from the basics of education®™, with an observed
median of 2.0.

Most subjects did not think that "ITV programs are

produced gpecifically for classroom use" with
74% of the students and 67% of the teachers rating
this item 3.0 and lower.

Both groups agreed they would "use ITV more if there

was more programming information available"
substantiating similar®items.

All agreed ITV is pot an "easy way out" generat-
ing a combined median of 2.0.

While clustered around the observed median of 4.0.,
the two groups differed signifcantly (chi-square=6.085,

‘p .014 two-tailed) as to whether "television can

enhance the learning process". Perhaps this
reflects the ideological differences (as outlined
above) in the two groups vis a vis ITV's place in

" "goft" instruction.

~
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Post Viewing :

Prior Awareness (In—Serviée).' To determine
if there vere differences among teéﬁhers on their prior
awareness and to achieve an indication of what (if any) new
information was conveyed by thg program, median tests were
performed on each of the 28 items, using both hypothetical
and observed medians, with ITV Utilization as the
independent variable.

When  measured againgt the scale no significant

differences were found.

Table 8a presents in-service responses to the Prior

Awareness items, including observed medians, chi-square, range

and p., using ITV Utilization as the independent variable.

1. Teachers were very aware that "T.V. played a big part
in my students lives" with an observed median of 5.0.

2. Subjects were aware that they "could capitalize on
student motivation..." generating a combined median

of 4.0.
3. Some teachers were pot aware that "ITV is
flexible (i.e. scheduling)" with 52% of the
sample falling on or below the observed median of
3.0.
4, Teachers wére'aware that the "ITV could be used to...

"supplement the daily curriculum®, with an
observed median of 4.0. '

5. Teachers were aware that "the teacher's role was
indispensible...”, generating a combined median of
4.0.

6. Teachers were aware of the "need to preview
programs”, with 83% of the sample rating 4 or 5
on this item, '

7. Teachers were aware of the need for "student
. ion" . ]
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Teachers were yery aware of importance of
-up"..., with 87% of the sample rating
4 or 5 on this item.

While clustered around the observed median of 4.0
users and non-users. differed 51gniflcant1yChi-Bquare=8 926,
p=.003 two-tailed) on their awareness that "™minimal

hgghn;ggl proficiency is required".

Teachers were aware that "ITV is a different vay
to teach" generating an observed median of 4.0.

Teachers were aware that "ITV promotes active
 owina.

Some teachers were pot aware that "ITV fills in

specialty gaps"...with 56% of the sample falling
on or below the observed median of 3.0

Teachers were aware that "ITV programs are designegd.. .
to commupicate £o its audience” with an
observed median of 4.0.

Teachers were aware that "ITV programs are produced...
by objective", with an observed medGian of 4.0.

Sone teachers were pot aware that "...programs

are produced to fit into class periods" with ,
59% of the sample falling on or below the observed
median of 3.0.

Some teachers were ngg‘aware of ITV's capability
"to provide new insight by presenting case
studies"™ with 58% of the sample ratlng 3.8 or

lower on this item.

Teachers were aware that "ITV can bring to life
sone aspects of the curriculum" with an observed
median of 4.0.

Most teachers were pog aware that "curriculum

and teacher's guides were available" with an
observed median of 2.0.

Teachers were aware that "...gn;gz;ginmgn;
aspects attract attention and increase

motivation with an observed median of 4.8.

‘Teachers were aware that "learning goes beyond the

y;gﬂlng segsion" with an observed median of 4.0.

Teachgrs were aware that "ITV caters to diverse .
teaching learning styles"™ with an observed median
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of 4.0,
Teachers were aware that ITV is "topical "and
fast paced" with an observed median of 4.0,

Some teachers were pot aware that "ITV motivates

reading and writing with 63% of the sample
falling on or below -the observed median of 3.9.

Teachers were aware that "programs can be taped"”
off the air..." with an observed median of 4.0.

Teachers were aware that "ITV can show and ™.
tell" with an observed median of 4.0.

Teachers were aware that they reguired no gpecial
skills...", with an observed median of 4.0.

Teachers were pot aware that "programming and
print materials were free..." generating an
observed median of 1.0

Some teachers were pnot aware that "...teachers

can choose and evaluate programs..." with 56%
of the sample falling on or below the generated

median of 3.0. .
Prior Awareness (In-Service) by (Pre-Service).

To determine 1if there were differences between

education students and teachers on their prior awareness

and to achieve an ihdication. of what (if any) new

information was conveyed by the program, median tests were
performed on each of the 28 items, using both hypothetical
.and observed medians, with Subject Type as the independent
variable. .

When ‘measured against the scale, 5 items produced
significant results.

5. In-Service and Pre-Service subjects differed
significantly chi-square=4.247 p=.039 two-tailed) on
their awareness that "the teacher's role was
indispeénsible in an ITV session."™ Perhaps the
experienced teacher is more certain that with
any learning material, teacher mediation is
imperative.
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6. In-Service and Pre-Service subjects differed
significantly (chi-square=8.713 p=.003" two-
tailed) on their prior awareness of "the need to
preview programs®™. Again, any teaching mat-
erials, regardless of the medium, regardless of

\\\\ the medium, requires teacher familiarity to be
implemented effectively.

7. The two groups differed . significantly (chi- R

square=7.459, p=.806 two-talled) on their prlor
awareness of "the need for student orientation
prior to viewing" Substantiating the items
above, teachers better understand the importance
of integrating materials into a cogent
curriculum, and cuing their students to attend
the pertinent details before exposure.

8. Teachers and students differed significantly
(ch1 square=4.269, p=.039 two-tailed) on their
prior awareness that "minimal ;gghg;ggl pro-
ficiepcy is required®. It is surprlslng that
Pre-Service subjects, representing "the younger
generation” and displaying a great propensity
towards A.V. materials would be less aware of
the requisite skills,

9. Teachers and students differed significantly
(chi-square=.520 p=.011 two-tailed) on their
prior awareness that "ITV is topical and fast
paced...". Perhaps the contingent of ITV users
in the In-Service sample and their exposure to
actual programming contributed to  the
difference.

Table 8b presents combined responses to the

-

Prior Avareness items, including chi-square,
observed medians, range and p., using Subject Type
as the independent variable.

1. While clustered around the observed median of
4.0, In-Service and Pre-Service groups differed
significantly chi-square=3.974, p=.082 two-
tailed) - on their prior awareness that "T.V.
played a big part in (my) students'-lives®™.

2. While clustered around the observed median of
4.0, teachers and students differed
significantly (chi-square=3.974, p=.046 two-
tailed) on their prior awareness that "I could

' capitalize on student motivation..." While
the combined medians of the

§ e
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above items display awareness in both’ samples.,

perhaps teachers' oally exposure to children at

work and play convinces them with greater

certainty of the prevdlence of television in the
. students' lives. :

Some teachers and students were pot aware that
"ITV is flexible (i.e. scheduling) with 52% of
the In-Service sample and 61% of the Pre-Service sample
falllng on or below the observed median of 3.0.

Students and teachers were aware that "ITV could be

used to...supplement the daily curriculum", with
an observed median of 4.0.

With an observed median of 3.8, teachers and students
were divided significantly across the scale as above,

Teachers and students were aware of "the need to
preview programs" with 83% of the In-Service
sample and 53%* of the Pre-Service grqup rating a
4 or 5 on this itenm.

While clustered around the observed median of 4.8,
teachers and students differea significantly ,
(chi-square=4.165, p.=.041 two~-tailed) as above.

While clustered around the observed median of 4.5,
teachers anu students difrered significantly
(chi-square=7.577 p=.006 two-tailed) on their prior
avareness on "the importance of follow-up".

While both groups displayed awareness, perhaps

the classroom experience of the In-Service sample
accounts for the significant result.

Both groups were aware that "mninimal techpical

proficiency is requlred“ when divided across
the observed median of 4.0.

Both groups were. aware that "ITV is a different
way fo teach", with an observed median of 4.0..

Students and teachers indicated a pr1or awareness

that "ITV promotes active ylgulng with a
combined median of 4.0.

Sone ‘teachers and students were pot aware that

"ITV fills in gpecialfy gaps..." with 56% of

the In-Service sample and 53% of the Pre-<Service
group falling on or below the observed median of 3.0.

Both groups were aware that "ITV programs are
designed to communicate £o its audience" with
an observed’median of 4.0.
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14, Students and teachers were aware that "ITV programs

. are produced...by/objective", with an observed
median of 4.0.

]

15, Sone teachers and students were ngj aware that
", ..programs are produced to fit ipto class
periods" with 59% of the In-Service and 66% of
the Pre-Service group falling on or below the observed
,median of 3.0.
)
16. Some teachers and students were pot aware of
'ITV's capability "to provide new insight by presenting
case ptudjes", with 56% of In-Service subjects and
66% of the Pre-Service group falling on or below the
observed median of 3.0.

17. Teachers and students were aware that "ITV can bring

to life some aspects of the curriculum", with an
observed median of 4.0,

18. lost teachers and students were pot aware that -

"curriculum and teachers guides were available".
generating a combined median of 2.6,

19. Teachers and students were aware that "...QBLQL_ \\

tainiment aespects attract attention and increase
motivation with an observed median of 4.0.

20. Teachers and students were aware that "learning goes

beyond the viewing session" with an observed
meaian of 4.8.

21. Teachers and students were aware that *&TV caters to
diverse teaching learning styles" with an
observed median of 4.0.

22. When divided across the obtained median of 4.8,
both groups displayed prior awareness that "ITV

is topical and fast paced”.

23. ©Some teachers. and students were pot aware
that ITV could "motivate reading and writing"
with 63% 0f the In-Service sample and 74% of the -«
Pre-Service subjects falllng on or below the
observed median of 3.8,

24. Students and teachers were aware that "programs

can be taped off the air..." %ith an
observed median of 4.0.

25, §tudents and teachers were aware that "IV can
show and fell" with an gbserved median of
4.0. ] )
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indication of 1In-Service response across a variety of
- <

student and teachers were aware that they "requxred

no ﬁpﬁglﬁl §F;ll§ ." with an observed mecian of 4. 0.

- “ -

Teachers and students were pot aware that
"programming and print materials were free of )
charge, generating a combined median of 1.9. :

Some teachers and students were not aware

that they could "choese and evaluate...programming”,
with 56% of the In-Service sample and 71% of the
Pre-Service group fall1ng on or below the observed
median of 3.0.

Program Evaluation (In-Service)

To determine if there were differences among teachers

their 'reactions to the program and to achieve an

1

program variables, median tests were performed on each of

the.

36 items, using Dboth bhypothetical and observed

medians, with ITV Utilization as the independent variable.

When measured against the scale, one item produced,
S.

significant results.

4.

-

Users and non-users varied significantly (chi-square=4.903
p=.027 two~tailed) on whether they "found it easy to
organize the information", Table 9a presents In-
Service responses to the Program Evaluation items,
1ncludlng chi-square, observed medians, range and p.,
using ITV utilization as the independent variable.,

In order to present results in a more comprehensive
format; items are grouped under, program variable.
headings, content, presenter, ngrm and’ production. ™
When coding the questionnaire, 1 negative statements
were semantically reversed.

Content

Teachers agreed that the program "“gave...new
insights into the topic", with an observed
median of 4.8. T

Users and non-users concurred that the program
did pot "try to do too much” with an
observed median of 4.8.

t o

As shown in the Prior Awareness items, teachers
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felt "it largely confirmed what (I) already L -
knew" with little new information conveyed
by the program and an observed. medlan of 2.0,

However, teachers did agree they "learned .
new facts about "ITV" generating an observed . .
median of 4.0. . 3

Teachers agreed they "got a realistic idea
of what might transpire before, during and
after an ITV session", with an observed median

of 4.8.

Teachers felt they got a "realistic idea of
what's required in planning an ITV lesson"
with an observed median of 4.0.

Users and non-users felt they "had a better
idea of the types of ITV programming avallable

,w1th an observed median of 4.0.

However, teachers did pot feel they have

a better idea of "how to...obtain a particular

ITV program or series". Perhaps the regional

slant of a Canadian sample viewing on American

program contributed to 69% of the In-service

group falling on or below the observed median .
of 3.8. -

Approx1mately half of the teachers felt they . |
had "obtained...new ideas on how to use ITV . f
in my subject area". Perhaps the -proportion

of teachers falling into the "other" category
contributed to 52% of the sample falling ‘.
on or below the observed median of 3.0.

‘Users and non-users agreed that the program

was "a comprehensive treatment of the topic",

deneratlng an observed median of 4.0.

However, about half the sample "would have
preferred a more in-depth coverage..." with
52%~falling on or below the observed median
of 3.0. 'Objective and open-ended sections
below, give some indication of the content
that might have been included. " ° L -

Users and non-users agreed that "the program "~
presented feasible uses for ITV..." with an _
observed median of 4.0.

Teachers strongly agreed that "the show
gives a good idea of the proper use of "
ITV's wigh'an observed median of 5.0. B
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Presenter ' .

In-service subjects strongly concurred that "students...
seemed attentive to the ITV program®™, with an
observed Qggian of 5.8.

Teachers also strongly agreéih%hat "students
seemed to benefit from the ITV lesson", generating
an observed median of 5, ﬂ.

]
Y

_Perhaps because of the 'other“ contingent and a
general perception of a lack of facilities, the
In-Service sample was divided on whether "the
program presented a realistic impression of
classroom conditions®, with 50% ratlng 3 or
lower on this item. °

all agreed that "the interviewers presented their
information clearly", with an observed median

of 4.0. '

Subjects strongly disagreed that the
portrayed in the progrgm "have the same
facilities at «their disposal..." generating/ .
an observed median of 1.0. ‘ :

For reasons cited above teachers were divided on
whether "the clasg situations I saw are relevant
to mine", with 61% of the Sample falling on or
belowythe observed median of 3.8

\ .
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2. Users and non-users agreed that the program was
" pot "slow and dragged out" with an observed
median of 4.0.

4. Users and non-users varied significantly (chi-square

. 8.406 p . 004 two-tailed) about the.obsérved
,,;éé»’ . median of 4.0. on whether they found it easy

to organize the information." Wwhile the combined
groups were able to organize the information,
perhaps the ITV user has/ through experience,
developed a more sophisticated schema, facilitat-
ing the decoding of the message,

6. The two In-Service groups varied si n1f1eant1y
(chi-square=4.329 p=.037 two-tailed} about the
observed meamrof 4.0, on whether "the program
was clear and consistent". Again, this differ-
ence may be attributable to the discriminatory

~ability developed through related experience. '

8. Teachers strongly agreed they had "no trouble
following the drift of the program" generating
a combined median of 4.0.

9. 1In-Service subjects agreed the proérah was not
"too fragmented”, with an observed median of 4.0.

18 . Teachers strongly agreed that "the show seemed to
have a clear purpose®™ generating a combined medium
Of 5.“. . . *

11. Teachers strongly agreed that the show was "pot
too acadenmic" with an observed median of 5.0.

12. Teachers agreed that the.individual segments were
"not.too short..." with an observed median of 4.0.

' 14, In-Service subjects felt that "“after a while the
N information seemed redundant™ with 59% falling on
of below the observed median of 3.0.

24. Teachers agreed that the show "ended with an
' adequate summary", generating a combined median
of 4.90.

25. All agreed the program was "well organized™ with
an observed median of 4.0. ®

26. In-Serv;ce subjects agreed that the p;:gram was pat
"too hardsell™ with an observed medidn-of 4.0.

33. All agreed that "the introduction gave me a good idea
of what was coming up” with an observed median of 4.0,

[oY-
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36, All agreed that the opening seéuences'httracted my
attention and ‘clued me in' to the program\s objec-
tives," generating a combined median of 4.0.

Production

13. In-Service subjects agreed that "the show looked
professional and well produced", with an observed
median of 4.0.

-

34;,All strongly agreed that "technical proBlem§/did
not distract from the intended message™ with an
observed median of 5.8.

) 4 '
35..A11 agreed the show did pnot "seem amateurish

and reduce my attention®™, with an observed median
of 4.0. ‘ ’ .

Program Evaluation (In-service) by (Pre-service)
To determine if there were differences be%ween In-

Segvice and Pre-Service subjects in their reactions to the

_brogram and to achieve an indication of the combined

fesponse acress a variety of progrém‘ variables, median
\
tests were performed on each of the 36 items, using both

. hypthetical an§ observed medians, with Subject Type as

the independent variable.

When measured against the scale, three items produced

. significant results. :

5. In-Service and Pre-Sexrvice. subjects varied
significantly chi-square=3.826 p= .05 two tailed) on
whether the program *"largely confirmed what I already
knew"., with the program conveying more new infor-
mation to - the Pre-Service group.
Substantiating the Prior Awareness results this
item supports the notion of pre-service audience .
appropriateness for the program.

25. Students and teachers varied significantly
(chi-square=4,892, p=.027 two-tailed) on whether "the
program was well organized®, As noted above, when
comparing In-Service users and non-users on a
similar item, group differences may be attributed
to a more fully  elaborated schema. Therefore
the organizational facility derived through
relevant experience,” may be more developed in
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the In-Service user than non-user and generally
more developed in the In-Service group than
Pre-Service. -

29, Pre-Service and In-Service dgroups varied
significantly (chi-scuare=.826 p=.50 two-tailed)
on  whether the teachers portrayed in the program
"seemed to have the same facilities at their
disposal..." Consistent with results outlined in
earlier sections, students displayed less awareness
.0of the dearth of ITV related hardware characteristic

s of the 1local schools surveyed.

Table 9b presents combined responses to the Progran
Evaluﬁﬁfon items, including chi-square, observed median, range
p., using Subject Type as the independent variable.

Results are grouped under program variables as above.

Content
1. Students and teachers égreed that the program

"gave...new insights into the topic" generating
a combined median of 4.0.

3. Pre-Service and In-Service subjects agreed that thé
. program did pot "try to do too much" with an
observed median of '4.0.

5. Pre Service and In-Service samples were
actually divided significantly (chi-square=.826 p=.05
two-tailed) across the scale, generating an observed

+ median of 3.0. on whether the program "largely
confirmed what (I) already knew". This result
further substantiates the notion of audience
appropriateness. N . v
[

7. Both groups agreed they "learned new facts about

ITV" with an observed median of 4.0.

15. Teachers and students agreed they "got a realistic
idea of what might transpire before, during
and after an ITV se551on",'w1th an obgerved
median of 4.0.

-

17. Teachers and students £felt they got "a realistic',
idea of what's required in planning an ITV
lesson”, generating an observed median of 4.0.

»

19, Both groups agreed they "had a better idea of
the types: of ITV programming available™ with an
.4



' . 52

e

. observed median of 4.0. -

20, However, for Zeasons outlined above, Pre-Service
and In-Service subjects were divided on whether
they had a better idea of "how to... obtain a
particular I?&’program or series™. While not
significant (p. = .069), f£frequencies indicate

that more students than teachers felt they had a

"better idea®", with 53% of the Pre-Service

sample rating a 4 or 5 on this item compared to

31y of the In-Service group. Perhaps, in spite
of the regional slant, it was adequate for the
education students to be made aware that
facilities for program dissemination do exist,.

21. Generéting a combined median of 4.8, both groups
agreed that they had "obtained new ideas bn how
,to use ITV in my subject area".

22. Teachers and students agreed that the program
was "a comprehensive treatment of the topic" with
~an observed median of 4.8.
2

23. However both groups "would have preferred a

- more in-depth coverage..."™ with 66% of the
pre~-service sample and 52% of the in-service
group falling on or below the observed median
of 3.0. Sections below give some indication
of the additional cortent that might have been
included.

31. Teachers and students agreed that "the
program presented feasible uses for ITV..."
with an observed median of 3.0.

32, Both groups strongly agreed that "the show
gives a good idea of the proper use of ITV",
generating a combined median of 4.5.

Rzﬁs_enm‘/

16.’in—Servicé and Pre-Service subjects strongly.
concurred that "students seemed attentive
P to the ITV program®™, .with an obgerved median
of 5.0.

18. Both samples also strongly égreed that “students
: seerfed to benefit from the ITV lesson" generatlng
an observed medlan of"'5.0.

27. Teachers and students agreed that "the program ‘
presented a realistic impression of classroom
- conditions" with an observed median of 4.0, .
It would seem that the disparity between
subjects' classrooms and those portrayed in the
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show revolves around the relative availability.
of ITV-specific facilities and not the classroom
dynamic per se.

28. Both groups agreed that "the interviewers
presénted their information clearly", with an
observed median of 4.0.

.29, While the combined median (2.8) is low, Pre-Service

and In~service subjects varied significantly
(chi-square=15.843.p=.000 two~tailed on whether teachers
portrayed in the program "seemed to have the same
facilities", substantiating the disparity in

group awarehess of the current state of ITV
related facilities available locally.

3. For reasons cited above, students and teachers
were divided on whether "the class situations I saw
dre relevant to mine"™, with 61% of the In-B8ervice
sample jand 50% of the Pre-8ervice group falling

on or below the combined median of 3.0. *

2. Both groups agreed that the prodram was pot
"slow and dragged out" with an observed median
of 4.0.

4. ‘Teachers and students concurred that they

"found it easy to organize the information™ with
a combined median of 4.0.

6. Both groups' agreed the program was "clear and
consistent®" with a combined median of 4.0.

8. Students and teachers , strongly agreed that
they had "no trouble following the drift
of the program™ generating a combined median
of 5.8.

9. 1In-Service and Pre-Service subjects agreed the
program was nQt "too fragmented with
an observed median of 4.0.

10. Both groups strongly agreed that "the show
seemed to have a clear purpose, with an observed
median of 5.

11. Both -groups, strongly agreed the show was
not "too academic" with an observed median
6f 5.0.

12. Students and teachers agreed |that the individual
segment were pot "too short“ with an observed
median of 4.0.

v
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while both groups felt that "after a while the
information seemed redundant", frequencies indicate
that fewer students thought sp, with 45% of the
Pre-Service sample falling on or below the observed
median of 3.0., compared to 59% of the In-Sgrvice

group.

v

Both groups agreed that the show "ended with ,
an adequate summary"” generating a combined !
median of 4.0.

All agreed that "the program was well organized"
with an observed median of 4.0. . f

Both groubs agreed that the program was not
"too hard sell"™ with an observed median of 4.8.

In-Service and Pre-Service subjects agreed that
"the introduction gave me a good idea of what
was coming up" with an observed median of 4.0.

All agreed that the opening sequences "attracted my
attention and 'clued me in' to the program's
objectives", generating & combined wedian of 4.0,

13,

34.

35.

£0 the program_modification section. Freguencies indicate
that both groups would have preferred more substantiated

evidence of ITV's effectiveness in the classroonm, ]

Both groups agreed that "the show looked
professional and well produced” generatmg a
conbined median of 4.0.

Teachers and students strongly agreed that
"techni'cal probl ems dld not distract from

the intended message", with an observed median
of 5.8.

All strongly agreed that the program did pnot
"seen anateurish and reduce ny attention”
generating a combined median of 5.0,

Jificati : - .

Table 10 presents In-Service and Pre-Service response }
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Optimal Target Audience

c, Table 11 presents Ip-Sefvice and Pre—-Service response
to "who would benefit most from this presentation?®
Frequencies indicate that beoth groups‘felt that in-service

teachers, followed by education students, would benefit

most-. 1
! E ) 3 + I . ] E » )

Table -~ 12 presents In-Serwvice and Pre-Service
"int.erest in seeing shorter more specific programs®.
Fréquencies .indicate that both groups would be interested

in seeing programs dealing with ITV lesson planning at

specific grade levels, in s_pecrifi.c subject areas, followed
by a show explaining the technical aspects of ITV
acquisiiion.
Méaree of Involvement .

| ) Table 13 presents In-Servicte and Pre—Service response -

to the "would you bé willing to checklist",. -
Qpen Ended Sections

, The following presents a synopsis of In-Service and
Pre-Service responses elicited by open ended questions, in

an attempt to cull informatin thatmay not have been
included in the objectivé' or likert-scale items.

Teachers' and students' responses are cataglogued
seperately  according. to  "best®, "worst",  "gemeral .

. comments"  and "specijic questions". For a transcript of

.

most cited statements, see Appendix ¢,

POOR COPY
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Best ! (In-service)

Teachers felt the program was a cogent, informative

’

"overview of the field, effectively conveying the scope of

ITV's potential in the classroom, They found the
ddcumentaré( style vignettes e; clear format  for
demonstrating ITV's role in enhancing and supplementing
the curriculum, in a variety of subjects and grade 1levels
and' displaying the plethora of ITV progranming and
mat’:erials available. In-Service subjects wer;e impressed
at the | tlear and convincing interviews and the involved
attitude of the teachers portrayed in the prog"ram. They
agreed with the teachers' ap;‘;'r\gach to proper ITV use and
were encouraged by the empha,sié“‘on student gfarticipation
and the children's apparent interest and respol';nse.

They particularly liked the "Science” seg;nent.
Eest (Pre-;‘oervice) \

Education students found the program well é\ocumented,
pleasgnt viewing. They were made aware that I\TV is an
accessible adjunct to classroom teaching, useful in
introducing and reinforc)ing the daily curriculum in a
variety of areas.

They particularly appreciated the teacher's role
explained in the interview segments and their (the
teachers) implementation of appropriate programs for

specific instructional purposes. They found the

children's enthusiasm and attention strong and positive

_before, during and after the ITV session and felt they

B aucahiatde
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"really seemed to learn".
They particularly liked the "Science" segment.

Horst (In-service)
From a thematic perspective, teachers found the show

biased, 1lacking in specific evidgnce or documented proof

of 1ITV's effectiveness. They felt it did not address

typical ITV "abuse" such as unconcientious teachers and
"spéced out" students. !

some subjects found the kids too perfect and the
conditions too ideal. They felt it wasn't relevant to
show them optimally_équipped American classrooms,

Teachers found the program a little long and too
repetetive, At points the conflictincj audio tracks were
dist’racting. ‘

‘canadian teachers were notably piqued by the French
teachetfs accent and disliked the "Language Arts" segment.
Horst (Pre-service)

. 'Pre—service subjects al/so felt the progiam avoided
the "other side of the coin" presenting only the positive
side -of ITV utilization.

Education students fou‘f;d‘ the program redundant and

also disliked the "Language Arts" segment.

“G.ene.ml Comments (In-service)

Teachers further expressed their new appreciation of
the subject matter and their intérest in using ITV in
their classrooms. Most were discouraged at the /indiginous

lack of -equipment, reiterating that those classes

portrayed in the program ",..were priviledged. We have
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one set (no cable) for 576 students!”,

General Comnents (Pre-service)
Pre-service subjects felt® they had gained a better

o

understanding of ITV Utilization through their viewing of

Y

.the program. - T

Specific Questiong ’(In-service)

Primarily, teachQLS/Wé?ted to know when Montreal area
scﬁ;ols would be similarly equipped for ITV utilization,
and until then, where éhey could acquire specific ITG
programming and materials. '

They were concerned about copyright laws and the
legality of off air taping.

Teachers were also interested in the logistica%
aspects of ITV\utilization, such as optimal class size and

o ’

number of sets per number of students. :

Specific Questiong (Pre-service)

Students also inquired when ITV Qill be made locally

available and why it hasn't officially been integrated

iako school curricula yeé.
-,
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Chapter Five

\ . Discussion & Conclusions

Dtilization Attitude =
While " both In-Service and Pre-Service samples cited
"traditional™ non-print materials (i.e., teaching adjuncts
that are both practical and readily accessible to the
classroom teacher) most often, students displayed a-.much

Y

greater propensity towards A.V. materials (including ITV)

both in variety and frequency. 'In contrast to the:

moderate attitude of their professional counterparts,
their zealous intentions seem to reflect a naivite born of

textbook cases and the university setting.

The real world constraints of scheduling, budgets and =

less than optimal class size often prohibit incorporation

{ - f :
of A.V. materials into the daily curriculum. They are too

often perceived as "extras"™, to be used if time permits

[y

‘and facilities are available. In the case of ITV, it is

the simple 1lack of necessary hardware gnd appropriate
materials that serves to preclude utilization rather than
some 1inate orthodoxy or resistance to change. The
tendancy for thé In-Service ITV user to integrate other
forms of electronic medid such as commercial television,
or 16mm £ilm is probably not due to a disparity in
training or teaching philosophies but rather an indication
of available facilities and support systens. Given
nominal technical support, and the tapping of an already

existing information flow it is likely that local teachers

»

&
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would initiate moderate but regular ITV ulitization.

e i et 23, »

1

Providing there is adequate direction ‘énd
supervision, teachers would probably take advantage of
‘television's capacity to add another dimension to
clqssrooﬁ teaching. It would ‘éeem they harbour reai
concerns about the inherent unidirectionality of the

medium and the threat of television's often “mesmerizing

Y
e St Ny A b A B e e O TS

effect. ITV-users, perhaps as a result éf ‘direct, )
experience and %géervation, seem'particularly—lee;y ofﬁ 1
T.V.'s pacifying nature and aééant aboat _teacher
mediation, B : .
However teachers also, understand - that‘ ITv,
. concientiously used, can provide an effectivé and diverse
supplement to the curriculum and a unigue altérnative to
the 'daily routine. They are not intimidated ky the
téchnical 'réquisities or concerned that a television in
the class will undermine their authority, cloud _their
objectives or , paralyse their students. ITV is anotﬁér
éeaching material, judgea; on its ultimate ability to
motivate, facilitate and integrate the learning
experience.
Differences observed in the student sample again seen
attributable to a lesser awareness of the rigours Snd
constraints of daily teaching, 1as well as lacking y;,

'confidence and broader perspective that come only with

,ongoing classroom experience.
3

They seém léss cognizant-of the dearth of facilities:

and funds curreqply relegated to ITV Utilization and the

-
o

~
T
e g s s @

B



61
problems encountered in incorpor%ting "additional”
material vinto an already overloa;ied schedule., However,
rather than deriding their.optimism, it may be that this
"new generation®" of teaching professionals will expect- -and
demand requisite hardware and mate/x:d’/als as a matter of
course. . /'/

It is interesting to n&g that education students,
.

repff‘senting the "T.V.  Age" and admitting. K to greater ‘ ‘

oy _ televiewing -than their older counterparts, are more

lame television for declining literacy levels

Ll

and \more_concerned that television in the classroom will

ey v e

threa’ten their position. ' Tfley seem less willing to grant
ITV the la.ttitude' of providing ~aﬁ "change of pace”
N preferring te ascribe lto ‘it more specific iixstructional
h intent. Perhaps student; "perceive ITV _ as. "something
‘ dﬂifferent", deinanding special preparation and. requiring
new gnd different skills. v . -
New Aw.ax_engs.&_Au_di:m App_ngpr_i_tenﬁﬁﬁ

In tgrms of ney informatjion, the primary benefit for .
. in-service tgachefs focussed on the functional and
logistical aspects of .ITV rather than the underlying;
teaching pr1n01ples necessary for effective utilization.
" Through exposure to the program and the vaxiety of ITV
. ‘snippets a#® situations therein, teachers were informed
that sources-for product;,ion and broadcasting of telev131on

N

. - . programming specufically de51gned to . cater to"—'the \

T £ . 0 ’ v
,/\/_,\, . classroom teacher do exist and are be.ing exploxted. . .

[y
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‘Teachers 2&6 not been aware that programs are produced. to
“ ]

integrate \kmoothly into the class period and that ' repeat
L}

broadcasts facilitate scheduling within the week.  They

hadn't realized that many series provide accompanying
N . “ '
guides: and support materials or that through their local

) -
broadcasters, teachers could . choose ana evaluate

‘ .. N
. programming to suit their particular needs, fhe diverse

array of actual ITV programming pointed out new areas and

possibilities  for implementing  television \\in the
. y . : .
classroom.

&

bénefitted from the 'lqg;§tical

3

Students -also
conmponents éf the show and their exposyre to the v;riety
of ITV programming, However, results show thaf even when
samples displayed prior éwareness of the teéacher's role in

the ITV session or the pre\through post integration of ITV

in the -classroom, education students were _ often

significantly less aware than teachers, Emphasis oﬁ

teacher. mediation, familiarity witl® the materials
<

(previewing), reinforcement (follow-up), tying individual

lessons into the broadersf;amework (étudent oriéntation)

and an acumen for what motivates students are all Dasic

aﬁa“zéanﬁjgxgplg te;bhiﬁg,gkills which are assimilated and

+ developed through _ciass}oom experience. ', While these K

R .
differences were manifested in terms of ITV utilization,

they are, in the opinfon of this researé%ef not:

specifically attributable to ITV.
« ,
Therefore, the ITV lessons portrayed in the prgg;am

[y

4

mayﬁhéve provided more of a model of effective instruction -

o
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L

for the Pre-Service £ample. For the teacher group, this

aspect of the, show merely confirmed that television merits

a vjable position in the cjlassroom dynamic.
Ezgzxgm Evaluation ) .

M - )
content. As mentioned, above, subjects gained new

insight /and ideas about ITV, but not much new information

in the "how to" area. -Teachers and students agreed that
thei,show éresented proper techniques for planning and
implementing an ITV lesson, however they felt (to wvarying
'degrees), t%ey gl;ggdy Knew "how to", . In a sense these
results reinforce a primary message of the program; eo be
an. effective ITV user is simply to be a good teacher,
combining those generlc skllls\ with exposure to
programming and adjunct materials.y T . :
Subjects did not feel the program outliﬁed‘.speéific
means for obtaining programm1ng ‘and materials, reflecting

§£e show's regional slant and promot10na1 aspect‘v1s & vis

Channel 57. While these problems did not’ emerge dutlng

the pilot testing, it is_important to.bear in mind the

14 B
objectives and approprlate viewing conditions of the

program., De51gned ‘to generate audience-specifi¢ questions

within an ITV workshop setting, "Spread.the Word" has been’

~

r «©

successfully integrated into seminars conductd by WCFE in

the "North Country" and the Children's Broadcast Institute

in\Montreal. In both cases, viewers were able to direct

.indig;nous queries to the.seminar 1leaders on how to

establish contacts; in their areas for programming and

PRI
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related maﬁe%gals.

-

Both groups felt the show neglected to present "real"
(authoritive) proof of ITV's effect1veness in the learnlng '

process¢ and some ac owledgement of its negative elements.

It seems that the arguments in favome.of ITV utilization

were perceived as sijcere and convincing but ‘incomplete.

While the intervie e{s were rated highly as concientious

peers perhaps the inclusion of “an educational psychologist

armed  with contentfspecific expertise and conclusive
ststistics would upgrade sourceicredibility (Fleming and
-Levie, 1978). 'Fleminglﬂ and Levie also note that
"introduginq‘q and :efuting opposing arguments may be

facilitative (in attitude change) when the receiver is

already familiar with the issue" (p. 218).

Eiﬁiﬁntgz. Viewer reactlons strongly support the

documenting of ®“ITV in action®,. The personae depicted in

the show and the classroom sitbations portrayed were
perceived as positive, plausible and relevant except in

one respect. Teachers in particular noted the gross

~—

disparity in facilities and support systems currently
available tél their colleagues -"to the South®.

Particularly- in the open ended sections, ‘In-Service

n o5

subjects responded in a tone bordering on irate at _the

seeming inaccessibility of hardware, programming and

~ <

information within their schools.
/.

v FEori. The documentary format was found to be a clear

and effectzve means of convey1ng the message in terms of

sequence, pac;ng and style. The 1ntroduct10n "~ and-

<
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organizer worked well in establishing a cognitive set and

v

organizing subsequent information. Perhaps due a nore
4

fully developed schema teachers found it easiler than

students to organize, but results how that it was not a

sell"

deterrent to thd intended message. }~
While the program met with it's "soft!
!

objectives' in providing a broadbased introductionito ITV
utilization respondants may have preferred a more £n~depth

presentation, ’ \ L

In an _attempt to present a diversity 'of ciassroom

. . ] ' e~ s . /
situations, the same utilization messages may have been

- repeated once ‘too often. Particulary for In-Service sub-

e

. substantiated by contiguous statistical graphics.

. " |f poor copy 11
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jects, the show may be redundant and "a little too long5.
Production. It would - seem that the. level . of
professionalism was adequate to maintain viewer dttention
and convey the intended‘message. The only production
variable -subject to modification would be the dual “audio
tracks which at some points are distracting.
Recommendations. While waintaining the 38-minute
time slot, it wsuld seem possible to pare down the

production by ellmlnatlng one or more og the classroom.

» 7

i
vignettes, without dlmlnlshlng the expository effect of

tﬁé program. This "free' time" could be put to good use by

<incorporating an authority figure providing cursory

|

acknowledgeT’n;\ ITV's negative side and evidence | of

\
television's effectiveness wlthln the 1learning process,

4
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) &
In order to eliminate the regional and promotional

slant for audiences nbt in direct contact with WCFE; the
voice over could bé Toéified to maintian a - generic
quality, suggégting various ;pproaches for establishing
ITV éervice§ "in your area®. However, in a workshop
setting the ggminar leader can easily provide these local .
avenues. For example, while Channel 57 will not reach , \\\
Montreal schools, simple cable  installation provides
access ko PBS Channel 33 in Burlington Vt. and TVO, both
of whom broadcast commensurate ITV curricuia complete with
accohpanying print materials.
It would also seem éroéucfive to design shorter video
modules dealing with the technical and legal aspects of
ITV .acquisition (i.e. off-air taping) and specific subject
areas of utilization (e.g. a comprehensive' coverage of
High School Chemistry or middle Level French). <In fact
some series (e.g. "Parlez-moi", "Assignmgnt the Worid") do
pr@vide pilot programs designated for the 1In-Service .
teacher, ~illustrating ‘'the series'. potentiai in the . .
+ classroom- and suggesting pie—viewing and follow-up
activities,
Judging ,from subject response on the "Gegree of
involvement" and open-ended sections, in-service énd pre-
service teachers expressed an enthusiésm and willingness
to inqprporate ITV into their daily curricula. Hopefully,
. Spread the WOrd" will help foster a greater awareness'and ..

, articulate existing attitudes, ultimately making ITV a

reality.
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Appendix 1.
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ITV Ballot (Channel 57)
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PLEASE COMPLETE AND RETURN TO
YOURBUILDINGITYREP: ____
- (f you do not wse ITV, see instructions at

bom-onhhme) )

, This brochure contains descriptions of new ITV series, a schedule f
thethnednyaof?nviewWeek(Novemb«HB)mduﬁmsheeu
for series being previewed and for series currently in the ITV
schedule. Indicaft your responses by placing a check mark in the ap-
propriate boxes.

We encourage you to complete and return your ballot as 500n as
possible while impressions of the series are still fresh in your mind.
(PRIOR TO DECEMBER 18) We can respond to your programming
needs only if you communicate with us. Please spend a moment or
two to complete this ballot. It will be time well spent.

R

RATING () .
Excelient = 1 RECOMMEND FOR
Poor = § NEXT YEAR? (»-)
PROGRAMS 1 2 3 4 5 YES NO
ANIMATED CHILDREN STORIES '
AMERICAN LEGACY -~
ART MAKER, THE I
BIOLOGY
BODY WORKS, THE A

DISCOVERING INSECTS -
EAT WELL, BE WELL
EUREKA
GOOD WORK
INVENTIVE CHILD
MATH WISE
“MORAL QUESTION

MUSIC BOX
NOVEL, THE'
READ ALL ABOUT IT Il
READ IT
SAFETY SENSE
SCIENCE ALLIANGE
STORIES WITHOUT WORDS

[H18 CURIOUS WORLD —

__TIMELY PLACES -
WHO CARES, | CARE
WHY IN THE WORLD
YOU AND YOUR WORLD - ’ -
Z00 Z00 200
DEALING [N DISCIPLINE _
INCREASING CHILDREN'S MOTIVATION TO READ awnms

m"
_To be completed by ALL teachers

School District Grade/Subject Area
Comments: _ .

]
3

DO NOT USE ITV D

J T
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" PREVIEW / EVALUATION WEEK
! © NOV. 23-25

7:30 Sesame Street

8:30 Why In The World
Prog. No. 10}

9:00 The Science Alliance
Prog. No. 1

9:15 The Art Maker
Prog. No. 1

9:30 Stories Without Words
Prog. No. 1

9:45 Discovering Insects
Prog. No. 1

10:00 Music Box

3
’

10:15

§§§

i

10:35

10:40

€
.°g.¥

10:45

Prog.
Good
Prog.
The

Prog.

Math Wise

Prog. No. 1.

This Curious World
Prog. No. 1

The Body Works
Prog. No. [

g

11:15
11:30
11:50
12:00
12:15
12:30
1:00
. 1518
1:20
1:30
1:45
2:00
Eat Well, Be Well

Prog. No. 1
Stories Without Words

t

You and Your World
Prog. No. |

Inventive Child

Prog. No. 2

Why In The World
Prog. No. 103

Stories Without Words

§ Prog. No. |

Timely Places

Prog. No. 2

This Curious World

Prog. No. |1

Eureka

Prog. No. |

Good Works

Prog. No. 1

The Novel

Prog. No. |

Math Wise

Prog. No. |

The Science Alliance

Prog. No. 2

Who Care, I Care

Prog. No. |

Animated Children’s Stories
Prog. No. 2 N
The Art Maker

Prog. No. 2

200 The Moral Question

Prog. No. 2 ~

The Music Box

Prog. No. |

Discovering Insects

Prog. No. 1

Increasing Children's
Motivation to Read & Write
Prog. No. 4

Scsame Street
Zoo Zoo Zoo
Prog. No. |
Who Cares, | Care
Prog. No. |
The Novel
Prog. No. |
Eat Well, Be Well
Prog. No. ]
9:20 Inventive Child
Prog. No. ]
9:30 Discovering Insects
Prog. No. !
9:45 The Art Maker
Prog. No. 1
10:00 The Body Works
Prog. No. I4
10:10 EBureka
Prog. No. 2
10:15 Readit
Pilot Progrem
10:30 Who Cares, | Care
Prog. No. 1
10:45 Biology
Prog. No. !

11:00 Animated Children’s Stories

Prog. No. 3
11:15 Science Alliance
Prog. No. |
11:30 Music Box
Prog. No, |
11:45 The Body Works
Prog. No. 4
11:55 Eat Well, Be Well
Prog. No. |
12:00 Telecourse
1:00 All About It 11
.No.l . _
1:15 Stories Without Words
Prog. No. |
1:30 Safety Sense
Prog. No. 2
1:50 You & Ypur World
.,  Prog. No. ]
2:10 This Curious World
Prog. No. 2
2:30 Math Wise
Prog. No. |
2:45 American Legacy
Prog. No. ]
3:00 Why In The World
' Prog. No. 103
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Pre and Post Questionnaires

s gz e W -
-
-
.
.
»
v
.
- -
"
-
X
o
.
.
.
’
w
»
i
¢

»?




e = e SR

BEFORE n ‘
-\
}
AGE: . . .
SEX: Om OF .
GRADE(S) . TAUGHT: a
SUBJECT(S) : TAUGHT: -
YEARS OF fEACHING
EXPERIENCE: _
EDUCATION: Dsachelor DIpost Graduate [Imasters  Dlpoctorate
In your class do you use: *
Filmstrips Onever Ooccasionally Coften
Films (16 mm) Dnever Docéasiona”y; " DOoften
Sound/Slide Ohnever _DOoccasionally Cloften h
Commercial T.V. Onever Cloccasionally Cloften
Instructional T.V. Dnever Doccasionally Doften :
Overhead Projector Onever Cloccasionally Uoften ‘ ‘ :
Audio Cassettes Onever Ooccasionally Ooften
Records Dhever Ooccasionall y Clorten ;
Photos/Graphics Ohever D,og;casionall y Oloften '
Newspapers/Magazines DOnever Ooceasionall y Cloften ;

-~
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In your particular school (bui]ding) are you equipped with:

v

- Oyes
* Ono }
31 -don't know

1. A cable hook-up in each clas\s;room ‘

2. An antenna on the roof ' E Oyes

Cno
01 don't know

‘% A T.V. (B & W or Colour) in each classroom Dyeg
‘ ) ~ ’ . . Ono
.7 | j x J1 don't know

i

4. A T.V. monitor and VCR¥4" or 3/4") in each’ classroom Clyes °-
‘ o " Ono
‘ ‘o . - O don't know
5. Monitor and VCR(s) on trolleys that can be moved from Cyes
‘ Clno
31 don't know

class to class

6. Monitor and VCR(s) in a central location - requiring i Oyes
| . S . DOno’

the class to move O
. I don't know

N . .
7. "P}erson(s) responsible for the distribution of A.V. ' \ Oyes
equipment and materials , Do
: . & 31 don't know
8. Person(s) responsible for dissaminating information and  [lyes '
/or handling requests for A.V. materials Cno
, : \ D31 don't know
9. A catalogued A,V. resource centre where you can Clyes

Cino

borrow slide/tapes, films, Instructional Television .
01 don't know

tapes etc.

>

« *ideo Cassette Recorder . o



10.

1.

- 12.

13.

- (check off as many as necessary)

{
i
'
i
|
i
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My use of Imv (Instructional Te1evision) wWou & reatly
fact {tated with the additioh of: “
Dtime L | ’ | ‘
Dequipment \
Opersonnel A ”
. O space

< E]information (e.q. curri;ulum, teacher 3 guides)
G *DOTHER (please specffy)

4

A Y

Can you operate © - - < - Cyes
video playback equipment? . , . .+

‘Ono ‘
Have you taken a coursel(seminar workshop) whic}included content ' \\,
on the use of ITV in the classroom? Oyes
n i Ono -
If yes, did you find the experien;:e Otaught you everything you .need to
) use ITV effective'ly— d-,

5

" »  [not relevant to your needs °

7’

-

Oinsufficient -
“ L)

Clunreatistic
.If no, would you 1ike to take such a.course. Cyes
Cno ..
- ¢
o o §
" . . .
, » .A-‘. i > \
2 e ; -
o
N . N s .
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Tick off the statement that best corresponds\with your viewing habits:

. K o
I watch telgvision at home for: Cdiess han an hour a day

t

P

-

Clless tr}aw' 2 hours a day

- Cdbetween 2\and 4 hours a day
\

) Ly ,”' ey ' Clmore than 4 hours a day
A . : :
Pt . My children watch television at homé for: [dless than an hour a day-
PR . . . ! &
Do ro. ‘ : “
s S T e [dless than 2 hours a day
; ] a Dbetween 2 and 4 hours a day .
XK - * ' ) .
i ‘ Co | . Dmore than 4 hours a day
! ‘ | ' CInax ‘ -

b
I try to mon'ltor my chﬂdren 3 viewing, helping them select programs and

watching with th:etm when. I can:

b B N
Olnever . Dloccasionally O often DNA )
* &
{ /f) : L
{
. & ; . ) .
.(i * ‘
| o | s
: ' ; = : o
- o % T .o ' R
\ ) ;. ; ‘ ‘ ' ' . ‘ . . ) f f,?
S ot Applicable I\ .
1 ' . .
n‘. e “-‘ - -
' ) ‘-3 : ) ,

&5 1
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§ o

The following is a 'Hst of common classroom strategies Compared with other

instructional approaches how effective is ITV in:

& R kS SR
- ’\ L_ e'c,% , Pt
1. Introducing a unit of ins%ruction ‘ 1 2 3 4 5
2. Supplementing a unit of instruction e hl 2 rl 3 4
3. .Provtding the main body of instruction” . 12 3 45
4. Review or reinforcement ! v 1 2 3 4 5
, 5. Visuaﬁy illustrating a theoretical ieg.\math, T 2.3 4 E;
. ' scieuce) concept ) ) . ‘
~ ' 6. Arousing motivation or generating interest in o | 2 3 4 -5
(Q\\ your subje}Zt area 4
7. Pre;sent'lng case studies; i‘.e:: a cﬁucrete 1 | r2 3 4“ )
’ application of some’ knowledg;a“(e(.g. science,
~ language arts, math, economics) N ) o
- 8. 'Demons\tr'at'ir)g a psycho-motor skill . / 12 3 4 5 -
9. "Dramatizing" some aspect of the curriculum - 1 2 3 4 5
(e.g. literature, h1story, socj?'l skills, _ 7
an language) C _ A\
10. Initiating classroom discussion y Sl 23 ) 4 ’ 5
11. Providing a "change of pace" from other L2 3 495
classroom activities «
12. Providing opportunities for student-dirécted = 1 2 3 -4 5
learning o ‘ o . ‘
13. Othe\;' effective uses (please’ specﬁ’y) R 0 N
, W, "
’ I
v ’ .
. | , .
- , . . "
® - ’ Y
" - &

PrTE

3
L =

&
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Circle the number that best corresponds with your

U )

© AW LTI RIS " AL

i

opinion about these statements:

]‘

5. I havée difficulty incorporating ITV

6.

|

Television in the classroom {Qsan
effective way to 1nd¥ea§é motivation
and attentlpn in my coursework ‘
I find th;f'lnstruction Television
promotes an active viewing envir-

onment fn my classroom

" I've had difficulty finding

adequate programs f&r my subject
area®™ .

I prepare for my ITV sess1on01n
'the same manner as any other

lesson

L 3
into my. teaching schedule
Most ITV programs I have seen

seem to communicate effectively

to my students ) e .

74' Television in the classroom does

W

&

*Not Applicable -

8. The technology of the televi¢ion .

.ngt facilitate my teaching .
objectives. o ’

, i
medium can provide experiences
that cannot be created in most

classrooms <

‘
© i amEese g bpaag R g te e e e G ey o~ .

a0

v -

naJ

naCl

Na [

nad

=

N0

N

.
A4 5
®
4 5

4 5
4 5
4 5
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9. " New teachers should not fear that  NADD 1&
using ITV will usurp their position
in the classroom. P
10. My students already watch tog mch NADD
T.V. at home @Q}TV has largely

the same effects

’ 11. Teaching with ITV requires a whole NAL] 1
&) new set 9f skills .
- 12. Most ITV programs I have seen can KALD "~ 1}

- stand alone as instructional
treatments

13. The thought of all those buttons nall 1

and dials make me nervous
14. I have all of the ITV mater'ials_ - w0 1
and guides necess'arymto use ITV 5
effectively
o 15. Declining Hteracy' Tevels can be  NALD 1
attributed to television -
16. The teacher's function isas . NADD 1
important in an ITV session
a{{m any other lesson o
17. _I‘m/?oncerned that ITV detracts na O 1
from “the basics” of education
\ 18. In my experience, ITV is p'roduced Nl 1
specifically for classroom use ’ i .
19. 1 would use ITV more if there 0 1
' was -mreépi‘ogra}rining ;inforl;\ati on -

available-

. TR 4 F Ay Aemeaew e i o Lo e

(4]
3 4
3 4
3 4
3 4
3 4
31 4
3 4
3 4
3 4
3 4
3 4

o

o

w3
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21. The television can enhance the

. .
L]
.
..
4
. 20.
~
~
.
“
-
o
-
1.
.
¢
-
.
-
A
.
]
P
'
.
~
.
/

Television in the clissroom is

‘"an easy way out" for teachers

and students

learning 'proces_s in my subject

\
.
.
1
LY s
*
-

*

-~

. .

.
- ' [}
A
”
*
.
L4
.
2
.
‘ .

\

& - - -

2,
L e
O T
Nl 1
<
*
:
'\.. “
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¢ ‘ AFTER

- Id
Please indicate on the fo'llowing scale, the extent to which you were ‘

)
- . aware, prior to seemg this program, that:

r;\\\ Not Very
N Aware Aware
\g\ R R N
/ . 1 2 3 4 5
1. T.V. played a big part in my student's 12 3 4 5
lives. . .
2. I could capitalize on student motivation 1 2 3 4
and use ITV to "increase attention and . \
general interest.
3. ITV_is flexible (i.e.: scheduling) 1 2 3 4 5
4. 1TV could be used to introduce, supple- 1 2 3 "4 5
ment or reinforce the daily curriculum. )
5. MWy (the teacher's) role was indispen- 1 2 3 "14 5
sible in an ITV session. L) '
6. The need to preview prograrns 1 2 3 . 4 5
7. The need for student orientation, prior 1 2 / 3 4 5
to viewing. -
8. The importance of follow-up discussion. 12 3 4 %
and activities. /
9.- Minimal technical proficiency is required. 1 2 3 4 5
10. ITV is a different way to teach. 1 2 3 4 5
11. ITV promotes active viewing. 1 2 3 4 5
12. ITV fills in "snecialty gaps" left by 1 2 3 4 5
budget and personnel constraints.
+ 13. 1TV programs are designed to communicate 1- 2-3 4 5
‘to 1ts audience.
. @ "’\
14. -ITV_programs are produced to accompHsh : 1 2 3 4 5
« instructional objectives. '
15. ITV programs)are produced to fit 1nto a 172 3 4 5
’ cTass period {

o -

16. The capability of the medium to provide 1 2 3. 4 5
new insight by presenting "case studies".

7

PR
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: \ - Not Very
; | w - ' . Aware " Aware
17. 1TV can "bring to Tife" some aspects of »* 1 2 3 4 5
the curriculum.. < ,
‘ . 18. Curriculum and teacher's guides were 1 2 3 4 5 !
available
I 19. The "entertainment” aspects (e.g.: musicy 1 2 3 4 5
! action, humour) attract attention and '
' increase motivation. g :
' - 20. Learning goes beyond the viewing s&ssion. 1 =2 3 % 5
| 21. ITV caters to diverse teaching/learning 1 2 3 4 5 “’
i styles. . Y
l‘ 22, ITV is topical and fast paced, changing 1 2 3 3 5
{ with the times. )
- .
23. ITV motivates reading and writing. 1 2 3-8 %
24, Programs can be taped off the air and 1 2 3 4 5
i stored for later use.
5 . 25. The television medium can "show" and 1+«+2 3 & 5 ~
! “tell" at the same time. ‘ ©
1 26. Teachers required no "special skiils" 1 2 3 4 5
t0 use ITV effectively. .
_'27. Programing and pHnt materials were Y2 3 4 5
:k ‘ N . free of charge. ‘
1 " 28. Local teachers can choose and evaluate: 1 2 3 &4 5

programs that best suit their needs.
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Circle the number that best corresponds with .

your opinion of the videotape: -"»% .
P
"’%Pé
The program gave me new insights into L 1
the topic.
The prograni was slow an! draéged out, 1
It tried to do too much. 1
I found it difficult to organizet the 1

.12,

13.
14.
15.
]6.

17.

18.

information

It largely confdrmed what' I already knew

The pr&®an was clear and consistent

I learned new facts about ITV

I had no' trouble following the drift

of the prdgram.

The program was too fragmented.

The show seemed to lack a clear purpose.

It was too academic.

The individual segments were too ‘short

to adequately convey the infomﬁtion.

The show looked professional and Qeﬂ-produced
After a while, the informatfon seemed redundant
I got a realistic idea of what might Itranspirew
before during and after the ITV progran
Studer;tg shown in the program seemed to be
attentive to the ITV program." h

I got a realistic idea o‘f what's required in
planningcgn ITV lesson. . |

Students shomn in the program seemed to benefit

from the ITV session.

[P . )

Ly )

v
St e b An -, h e A = e

1
1
1
1
1
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.
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5
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4 5
4 5
5
5,
5
5
5
5
5
5
5
5
5
5
4 5
4 5
4 5
4 5
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19,

20.

21.

22

23.

24, The program ended without an adequate s'un_mary.

25.

26.’ )
27,

28.

‘coverage of the topic. .

e e s e cooshe mathan . s bt b e b o wmamm w v

I have a better idea of the types of

ITV programming available. .

I have a better idea of hov'v to go atfout
obtaining a. particu!arﬂ ITV program or
series. .

I obtained some new {deas on how to use
ITV in my subject area‘.

It was a comprehensive tnqatment’ of the
topic.

I would have preferred a'more in-depth

l {

The program was.well organized.

Thé program was too "hard-sell™.

The program presénted a realistic-impression

of classroom conditions.’

The interv:iewers presented their information

. clearly.

29.
i

30.

31.

32.

)33

The teachers seemed to have more facilities

it their disposal than 1 have.

Nonel of the class situations I saw are
relevant to mine. . . ~

The program presented feasible (ptausable) .

uses “for ITV in fhe cl‘assropm.

\Thé sh'ow'g'ives a good idea of ‘the proper

use of ITV in the c'lassroom.,

The 'lntroduction gave me a good idea of what :

- was coming up. : S

3
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J‘%
3 4 5
3 4 5
3 4 5
3 3 5
3. 4 5
4 5
4 5
4 5
4 5
3 4 5
3 4 5
3 4 5
3 4 5
3 4 5
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_ 34, Technical problems distracted from the y 2 .3 4
1ntende;1 message. .

. 35. ” The show seemed amateurish and reduced my 1T 2 3 4
interest, ‘

36. The opening sequences ‘attracted my attention 1 2 3 &

and “clued me_ in" to the program's objectives.

/)
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If the content of this program 'cou'ld be modified would you prefer to see:

What was the best thingabout the

S P

TS TR -

1

84

[kore documented proof of ITV's effectiveness
" Clinterviews with psychologists and subject

* matter experts
OJan in-studio panel discussion

Jother (please specify)

programWou Jjust saw?

-

What was the worst thing about fhe program you just saw?

In your opinion, who would benefi

- .

—t

t most from this presentation?
Ol education students .
~ [in-service teachers (co-workers)
Dladnins trators
Olparents _
Olschool Boards ¢
" other (please spec‘(ﬁ)

- B
e
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. After watching this show, would you be interested in seeing shorter, more --

spécific programs dealing with:

,x"/

Olthe technical aspects o@MTV aquisition (e.g.: off-
afr tapiné) , ‘

. Cloptimal monitor placement in the classroom.

CIITV Tesson planning in your subject area and grade

level.

Clother (please specify)

Would you be williné to:

Put you; name on a qurricu1hm quide mailing list? Clyes
. Clno
*Plan a lesson using instructional television in your  [CJyes
class? : Cno
" Speak to: [ co-workers ‘ about ITV in your school [Jyes.
administrators ) Clno
parents

‘Participate on a committee evaluating ITV prngramming Clyes

-
]

in your district? ’ : Cno

R N
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Q

General Comments: Please féel free to articulate your opinions on the

~ ’ program you just saw. .

s . N

Are there any sbec1f1c questions that came to.mind while watching the show?

-

A%

Thank you for your interest and co-operation’

“
e a
. -
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o, o+ Table la ’
/ ‘ ~ ’
A.V. Utilization Checklist (In-service),
. .
~ . < - USE CATEGORIES . /
» \k ( , \ . . ° —“\ﬁ
“ -Media“\' / NEVER ', OCCASIONALLY OFTEN
. } . - \ o i }A
Lo 3 ‘ - 4 :
= \\r £ RANK “% M .$ RANK
L. =’ ’ 5~
. - <o
"Filmstrips * 22 - 7 57 14 20 5
~ “ . N _ .
Film -(16mm) 3 . 4 56 2 6 7
Sound/Slide 48 3 44 ( 4 7 6
* .8
Commercial TV 85 1 9 8 E 77
Instrugtional TV 64 2 BQ 7 6" 7
. ‘ - \
Overhg%d Préjector 30 5 ' 44 4 26 4
. Audio ‘Cassettes 26 6 48 3 *26 4
. ¢ ’ Y , - B
Records . ) 9 10 31 6 59 1
Photos/Graphics L11 9 33 5 -°56 2
' o~
Newspapers/Magazines 17 8. 44 4 39 3
_
v -
Highest ,
Lowest ¢ . -/
J : d
/ . "‘_ « )
“
» l
.4
» L}
) h
r o ‘ %
‘ 3
b

. aata s e O s ST AT T o Mt o o e a
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A.V. Utilizgtion Checklist (Pre-service)
w . ‘e » .
. v
¢ 4
: USE “CATEGORIES . ,
' L
Media ’ 3 ,Nevex) Occasionally Ooften
! \ At N . ] f %
< %  RANK $  RANK ,% PRANK 1
S ~ o - d
- Filmstkps 3 4 g1 1 16 9
Film (16mm) 3 4 78 2 19 8 S
. , N {
Sound/Slide 5 .4 . 68 4 27 5 ,
) -
= Commercial TV 30 1 65 5 5 10
Instructional TV 5 ., 3 59 7 - 36 4
Overhead\?rojector 14 2 62 6 24 -6
IS s 4
Audio Cassettes 3 4 76 3 22 . 7
°
Records 3 4 59 7 - 38 3
Photos/Graphics 3 4 43 9 54 1
" Nespapers/Magazines 3 4 51 8 46 2

Higheﬁt

" Lowest

3
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Table (2 7
Mediase'by ITV Utilization (In-service)
- b
Media ) chi;square p = as
Filmstrips 1.393  .2378 1
Film (16 mm) 5.369  .0205 1,
Soﬁ/m ide .54  .4407 1
Commércial ‘TV 8.738 0031~ . 1.
Overhead Projector 0 1.000 1
Audio Cassettes . .860  .3538 1
Records ” 1.532  .2157 1
Photos/Graphics .579 .3137 ] 1l
Newspapers/Magazines 1.624 2025 "1
{
e

P Y H e it

u

U SR

e o



t

~r

91
! \
K)X . - a o \ |
' " Table 3" . "
“Mediause (In-service) by (Pre-service)
; ,
Vedia e chi-square p af
] RS ' |
" .Filmstrips 7-.89 .05 2
Film (16 mm) 12.57 0L 2
Souné/Slide £0-71 .01 2 ¢
Commerial TV 32,01 .01 1 A
. ITV 34.6¢€ d@ .01 2 )
overhead frojector 3.83 .05 2 2
Audio Cassettes ¥ 10.16 .01 2
Records 1 - 5,08 05 1
.Ifhotuos)Graphics 2.60 057 2 !
Newspapers/Magazine ' 4.06 .05 1
L -
’ L.

*for percentages in each category see Tahles la and 1lb.
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o .i- Table 4

A.V. -Resource Inventory (In-service)

S Mg,

\

Available Facility L $
L4

Cable hook-up ! 6
.Antenna o - 19,
T.v. in classroom 9
V.C.R. in classroom 7
T.V./V.C.R. mobile - 24
T.V./V.C.R. in central lo€ation 30
A.V., ec_r_u:_lpmént personnel .- 48

A.V. information personnel ' 50

AV, resource centre . 65

. - .

o /
!
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Greater Use (In-service)

P

.

Table 5

¢

Catagory

Time

Equipment

Personnel -
. Space

Y .
‘Information

e

39
59
19

'56
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Table 6A

A . . '
ITV Effectiveness by ITV Utilization (In-service)
J ,

\\' \ * :
.
. ¥

Item# ,Median ' chi-square range p(two tailed)

- '
1. 3.375 .029 4.0 .866
2. 3.833 .087 4.0 .768
-3, 2.643 4,158 4.0 L o4
" 4. 3.833 .002 t.0 L9
- s, 4.000 ,087 4.0 .768
6. 4.088 .075 3.0 S 11
7. 3.900 . 1,279 4.0 258 .
8. 3,265 117 5.0 .733
°. ' 4.167 2.241 3.0 .134
10. 4.056 .500 3.0 .479
11. 4.629 EXACT 3.0 .000
12. 3.500 2.923 4.0 .087
(
& . ,
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Tahle 6B

ITV Effectiveness (In-service) by (Pre-service)

Itent *Median chi\-square range p (two-tailed) \
1) 3.0 .150 4.0 .699°
2. 4.0 1.354 4.0 .245
3. - 3.0 .030 4.0 - .862 Q
¥ L N
4. 4.0. .003 4.0 .930
5. 4.0 .692 4.0 1,762
6. 4.0 .102 4.0 .750/"
7. 4.0 .239 4.0 .625
8. 3.0 .007 5.0 .933
9., 4.0  2.884 4.0 .089
10. 4.0 3.317 . 4.0 .069
11. 4.0  4.985 3.0 .026
12. 3.0 .286 4,0 1593
‘ X 3

) *combined

3
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N - - N
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Table 72

ITV Opin'ion's by ITV Utilization (In-service)

y -

A

Item} Median chi-square range p (two-tailed)

{

LY

3.310

1. 3,242 4.0 .072
2. 3.000 .056 4.0 .812
3. 3.625 .051 4.0 .821
4. 3.214 . Ewer 4.0 611
5. 3.500 _ EXACT 4.0 .214
6. ' 3.450 EXACT ‘4.0 k .288
7. 3.455 .027 3.0 869
8. 4.042 .272 4.0 .602
9. 4.250 .209 2.0 ' .642
10. 4.056 .062 3.0 .803
1I. 4.629 1.015 3.0 .314
12. 1.75 .000 4.0 .989
I3. 1.317 2.977 4.0 ¥ .084
14. 1.341 .018 4.0 .892
I5. 2,250 .003 4.0 ' .956
I6. 4.688 Epcmi' 4.0 1.000
17. 1.821 .083 4.0 774
18. 2.917 .190 4.0 .663
I9. 4.286 1.287 4.0 .257

- 20. 1.446 .779 4.0 .378
21. 4.458 .609 4.0

~

+435

e el m A noa et -
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Table 7B
ITV Opinions (In-service) by (Pre-service) ~
Item#  *Median chi-square range p (two-tailed)
1. 3.125 .194 4.0 - .65
2, 3.176 .000 4.0 . .997 '
3. 3.125 .872 4.0 .350
4. 2.650 1.229 4.0 .268
5, 2.607 7.511 4.0 .006
6. 3.227 .153 4.0 .696
7. 3.750 .051 4.0 .821
8. 3.318 ° 1.214 4.0 J271
9. 3.786  .015 4.0 .903
10. 2.200 .050 4.0 .823
11. 3,318 .574 3.6/:::) .449
12, 2.844 9.402 3.0 * .002
13, 1.292 .001 4.0 .969
14, 1.333 .059 4.0 .808
15. 3.273 2,293 4.0 .130
.16. 4,429 EXACT 4.0 1,900
17. 2,250 .578 4.0 447
18" 5.929 .096 4.0 .756
19, 4.250 .030 4.0 - 863,
20, 2,111 &> .362 4.0 .547
21, 3,808 6.085 4.0

.014 °

*combined
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| Table 8A
Prior Awareness by ITV Utili;ation {In~-service) ,
IItem#' Median chi-square range p (two-tailed) L/\ ;
]
; ,
1. . 4.656 EXACT 4.0 1.000 / :
2, 4.063 .100 4.0 . 751 *
3. 3.429 884 4.0 347 ,’
4. 4.050 .0.10' 4.0 o Le20
5. 3.7713 012 4.0 | .912
6. 4.A4oo ,029 3.0 'SGL
7. 4.273 .019 . 3.0 . ~.889 |
8. . 4°.706 EXACT 3.0 - 1.000
‘9. 4.125 8.926 4.0 . ..003 |
108 - 3.900  1.279 4.0 258 |
11. 3.618 036 4.0 .849 )
12. 3.300 3.070 4.0 . . .080 f
13. 4.109 .010 3.0 . .920 ?
14. 4.000 007 - 4.0 936 |
15. 3.045 .019 4.0 ' - .889, ‘
16. 3.500 0 4.0 - © ‘l.000 |
17. 4.180 012 3.0 912
18. 2.265 .055 4.0 .814
19. 4.300 .055 420 ©.814° i
20. 4.150 .100 3.0 - .756
)
|
" | ;

.
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J T et



e et e e ——— R

)
W EMEETETIS e, Mooy S « o oo

»
[T ———

—

. gont'd

- Item# Median chi-squére' range p (two-tailed)
. f
21. 3.643 .245 4.0 .621
22. 4.000  .087 4.0 .768
23, 3.063 .075 4,0 " .785
24. 3.929 .012 4.0 .912
25- 140273 0019 3.0 ‘. 08.89
26. 3.700  1.999 4.0 .157 .
27. 1.344 518 , 4.0 ©.472
28. 3.250 .366 . 4.0 .545 ,
m
’ ‘ =t
a ‘
R
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Table 'BB 102
Prior Awareness (In-service) by (Pre-service)
W o e
- u : . .
\ Itemf *Median _ chi-square range p (two-tailed)
1. 3.667 10.032 4.0° .002
2. . 3.688 b 3.0m 4.0 .06
fra. caam . am 40 a4
4. « 3.7 .59 4.0 442
5. 3 4.247 4.0 . .030-
6. 3.625 V.88 4.0 230
7. 35T -, 8065 . 4.0 . .041- ‘
8. .  4.150 "7.577. 3.0 .006 '
9. . 3.3 2.513 4.0 . - .13 ‘
10. 4.000 - 007 4.0 934
) n. 3.857 . ' .082 4.0 .838
12. 3.389 .004 4.0 948
3. 3.94 . .590 4.0 442
14, 3.833 . 5 0 40 .696
15. 2.643 178 4.0 677
16. ‘ 2.955 1.666 4.0 197
17. 3.938 458 4.0 500
18. ' 2.400 .058 4.0 .810
L 19, 433 000 40 .93 .
\ 2. 3.962 / a a0 - .0 °
- . ¥, ]
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Item# *Median chi-square range p (two-tailed)
21. © 3.59] .040 4.0 .842
22. 3.233 - 756 4.0 .385
23. 2.682 ,730 4.0 ©.393
. {
24. 3.833 162 4.0 .687
25. 4025 - M 4.0 . 677
26s 3.278 1.203 4.0 .273
BN, {

27. 1.405 ° .028 4.0" .867
28. 2.611 1.663 4.0 197

") . ‘ .
*combined - ® ’

N ]
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Table 9A

Program Evaluation by ITV Utilization (In-service)

.

T Item# Median

chi-square  range p (two tailed)

1. + 3.875 .826 4.0 .363
2. 4.1 .745 3.0 .388
3. . . 3.967 .236 3.0 627
4 4.350 8.406 3.0 .004
5 2.438 .040 4.0 .841
6. 4.458 . 4.329 2.0 .037
7. 4.100 270 4.0 .603
8 4.808 EXACT 3.0 1.000
9 4,050 .497 4.0 481
EXACT 3.0 1.000

- EXACT 3.0 1.000

.019 %0 ©.889

075 4.0 .785

.518 4.0 472

.012 4.0 912

EXACT 3.0 1.000

.254 4.0 614

EXACT 3.0 1.000

.198 4.0 655

.826 4.0 .363

®
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cont'd/
Item# Mediqn chi-.square Range p ( two-tailed)
21, 3.423 137 4.0 2
22. 3.929 012 4.0 .912
23. 3.447 040 4.0 .841
2. 3.850 .077 4.0 782
25. 4.250 004 4.0 .948
26. 3.786 .868 4.0 351
27. 3.500 0 4.0 1.000
28. 4.042 .007 4.0 .936
29. 1,344 ..194 4.0 .660
30. 2.833 * 1.523 4.0 .217
3. 4.318 .658 .0 417
32. 4.569 EXACT 3.0 1.000
33. 3.921 1.766 3.0 .184
3. 4.682 EXACT 4.0 1.000
35. 4.629 EXACT 4.0 1.000
3. 3.921 .497 4.0 481
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s Table 9b |
Program Evaluation (In-Service) by (Pre-Service)
. ~ .
| Ttem# (\\ *Median chi-square  Range P (two-tailed)
1. 4.550 3.317 4.0 .069
2. 4.417 602 4.0 :438
3. . 4.333 .500 3.0 .479
4 4.017 .004 4.0 .948
5. 2.944 3.826 4.0 .050-
6. 4.214 1.294 2.0 .264
7. 4214 .026 4.0 .873
8. 4.289 CEXACT 3.0 1.000 |
9. 4.318 .794 4.0 3713
0. 4,708 EXACT 3.0 1.000.
. 4.500 EXACT 3.0 1.000
12. 4.500 445 3.0 .505
13, 3.874 1.276 4.0 .259°
14. 3.643 1.351 4.0 .245
15. 4.206 .003 4.0 .954
16. 4.636 - EXACT 3.0 1.000
17. * 3.900 .240 4.0 624
18. 4,595 ° EXACT 3.0 ° 1.000
19. 4.083 2.282 4.0 131
20. 3.591 3.317 4.0 .069
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cont'd/
Item# *Median chi-square Range p (two-tailed)
21. 3.688 .390 4.0 532
22. 3.444 .903 4.0 342
2. 2.955 1.249 4.0 264
24. 3.500 817 4.0 366
25. 3.833 583 4.0 445
26. 3,671 3170 4.0 075
27. 3.735 .004 4.0 .952
28. 4.079 .026 4.0 872
29. 2.000 15.843 4.0 .000
2. 3.500 714 4.0 392,
3. 4.063 728 4.0 &
32. 4.367 .404 3.0 525
33. 4.000 013 3.0 910
3. 4.550 EXACT 4.0 1.000
35. 4,500 EXACT 4.0 1.000
36. 4.045 251 4.0 617
*combined
-
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In-Service %

Benefit Most

Pre-Service %

Table 10
Program Modification

In-Service % Pre-Service % Modification
35 63 more‘documented proof |
4 39 interviews with psychologists

and experts
6 16 panel discussion
\ Table N

Who

‘. 54

68 education students
\\\ a 70 79 in-service teachers
\ 41 47 \_ administrators
D ’ 35 55 parents | '
\ Y 61 school boards |
N
\ Table 12
\\ Additional Programming
\ _In-Service % Pre-Service % Program
\ \ 39 53 technical aspects of ITV
19 22 * optimal monitor placement
‘ 78 75 ITV lesson planning in

\

four area

\
\
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' Table 13
Degree of Involvement
In-Service ¥ , Pre-Service % Involvement ‘
76 69 mailing list
61 - 78 plan a lesson )
. 63 83 speak to colleagues
37 66 participats on a
R committee

\ /
N
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Best (In-Service)

14

Bring the "real world" into the classroom
A new view of teaching

Interviews with teachers how they use it
Watching students interest, participation

Very professional - I 1iked how they tied-in the sequences'

Science sequence

Excellent learning experience;

Different age/subject, children's involvement "in action"
Being introduced to the idea

Variety of 1TV examples (snippets)

ITV can aid the curriculum

"Diversity it afforded the students" (?)

How effective ITV can be

Variety of programming available (snippets)

Teachers approach to effective ITV it..

Informs about ITV it., emphasis on student participation
Exposure to the volume of material and resource available
Teachers were convincing of ITV effect and it.

Very well organized

ITV possibilities/potential

Students interest and response

Student involvement

How effectively ITV can be used

Setting up the whole learning experience

Relaxed but involved attitude of the teachers

Effective uses }

Creativity and clarity of the program

The interviews

Well put together, 1nformat1ve overview of the field
Extension of the classroom

Well organized, interesting presentation

Good clear, interviews

‘Attention of the pupils

Showed proper use of ITV

111




[ S

s .
| I D DU N R DU B D D AR AN JREE BN NN BN |

PR

"Illllll|l|i(,|'t|llll'lll

Worst (In-Service)

Didn't address ITV “abuse

A little too long

Biaséds lacked specific audience
Répetitive ¢
Kid's seemed too perfect

Documented proof .

Stereotypes teachers/students

Hate the opening K

Repetitive ’ '

American - (regional)

Some teachers stilted

Not relevant

Ideal classroom conditions

More student feedback

Bad french accent (xz)

Principal

Canada?

Too long '

Proof? more reactions from children

Segments a little too short o

. Audio tracks distracting

&

Specific Questions (In-Service)

ITV in Montreal?

Optimal class size?
Legality *of off air taping?
How often would each class use the set?

Why not in Montreal? o .
Why doesn't my school have equipment?

Ch. 57 (ITV) in Montreal? °

How complete or worthwhile are the guides?

When will nl board offer these services?

Does each class‘have a T.V. set all the time?
How many years. before my class has this stuff?
Copyright laws?

Where can-I get High School chemistry materials?
Do we hdave these services in French?
Applications in handicap settings?

Where can 1 get ITV? .

4
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General Comments (In- Service)

.

- Showed how it would optimally be used. "I enjoyed the presenta-
tion wish I could my own TV in my class?

- Makes me aware of new interesting ways to reinforce/introduce
what I teach in my class : ) .

- Interesting not relevant

- Does not apply realistically to our schoo1

Y. A new and interesting field I'd 1ike that (eqmpment) fn my class -

- More concentration on Early Childhood

"« Excellent production/professional

- Enjoyed it - want to use ITV

- Introduced me to the concept

- Regional slant

- Like to see.l program pre-post

- Makes me realize how much I'could use ITY in my class if I had
ready access to (equipment) -

- We have one set (no cable) for 576 students:
- 'Therefore "priviledged” no cable, no ITV

- Well organized - showed thesco eof 1TV

- Would be great for teaching French )

- More concentration on lower level grade

- I would 1ike psychological assessments of academic benefits
and long range effects.

- Very interesting, enlightening

L
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P Best (Pre-Service)
- Good, important interviews LT DR

Changed my mind. to the extreme about ITV
Children's reactions, and tHe learning that occurred
- ITV 1s accessible

- Supplement to classroom teaching °
i - Good for introduction and reinforcement of curricu]um
- ITV it
- Teacher's role explained
- Pre-post A

"It showed how valu b]e a tool ITV can be without4m1n1mizing
teacher effectivenesy.
Informative/pleasant
Science sequence

Variety of ITV, it and effectiveness
Children

It is proving to be a superior adjun
jewing

ITV here to stay (makes you aware)
ITV could be used in different subjects *Even Grammar!

S
(R A

Clear easy to understand and follow 4
. The types of programs appropriate for specific instructional
purposes ’

What ITV can do
Practical use of ITV/Scope/Ch11dren s 1nterest

Bring instruction in a form théy're already familiar with
Children really-seemed to learn

To the point. Subject was very well treated ,//
Encouraging to see the children's enjoyment, involvement
Interviews

Very clear - effective use of time

Chi1dren s enthusiasm strong and positive. Program well
-documented, informative . _

Gave the viewer insight 1nt9ﬂgn important and useful subject

°
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_Worst (Pre-Service) . ‘ !

- Repetit1ve, redundant : k
- Didn't show the other side of the coin (xn) !
- Language Arts (n.b. teachers too)

- Proof .

= Too long

- More explanation .-
- Where? .

- Too short

y
General Cghments(Pre- STrvice) g ’

- Very interesting
gined a better upderstanding - before didn't have a c1ear idea
ry useful was great at giving info on ITV and ise in the class .
- I would like» more specific information
- Interesting, benefit to teachers, he1p1ng discuss certain concepts
- Wish I had ITV when I was a kid!

-
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Specific Questions(Pre-Service)

©

- When will ITV ge made more available to teachers here (Canada)?
- Why hasn't 1t been integrated into the curriculum yet?
- How should a teacher go about acquiring an ITV system?
Where?
- I'm st111 in doubt - how to use a VCR?
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