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THE ROLE OF - COMMUNICATIONS IN CHANGING ATTITUDES
_TOWARDS LEARNING FRENCH AS A SECOVD LANGUAGE

. by - o : o I:

\.

. -, ' | RAM-KARNANT o
. - 'ABSTRACT .

An_éxpetimentf#as_condudted to”Uest.the reletive imﬁortence
Aof dommunlcator accent and type of message in changlng the-
;attltude of -600 unllfngual Engllsh CEGEP ﬁtudents ln

'Montreal towards learnlng Frenrh.u Using a pretest - posttest -
design, one of three types Df ahort tape zecorded Englleh
admonltlons (Praise, Threat or Irfclevant message} was glven

to an 1ntact class, wlth the announcen s uccent being elther‘
_French Canadlan or North Amellcan anllrh Tho.aame leert

- attitude questlonnalre was admnnlstered 1mmcd1ately before

the treatment and two weeks after the treatment

Analysis of Variance showed no significant differenees
(pt(.OS) emddg‘the groups on pretest attitudes. Regardless
I_ef §S' sex, posttest attitudes 51gn3f1cantly {(p £.05) fdvourcd
‘the North ~American English acoend Lover the ronCu—Lunuden
accent,' Repeated Measures analy51s of Varlanceuand mult:ple
comparison tests 1nd1cated a 51gn1f1cant (p‘< 05) positive
change in attitude:* for the Pralse message, no chanée fdr.the

Irrelevant messagc and a negdtlvo chaﬁge for the Threat '

message,
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CHAPTER 1

- >

The Language Question in Quebec : i S -0

- "Bilingualism is, in a sense, the price that . . S
must be paid for unity. It is—the'first
'-step towards a gooé educatlon in any land

in modern tlmes.

. ' . Wilder Penfiéld

Two voices appear to be crying out simpltangously
irom Quebec. One demands‘equality of oppertunity for French-

Canadians from’coast to coast, while the other proclaims

the'doctrine'of r:mai“trles;-chez nous" (Joy, 1967) : . _ _ L
The French speaklng people of Quebec lcallze that L iﬁ
their 1nfluence in_ maklng'Canada a blllngual country is |
limited, as shown by the fol]ow1ng statement by Professor
Brunet of the Unlvor51te de Montreal- ‘
Il faut constater une fors de plus, lelpoids'de
1'héritage pernicieui-d'nn_cerréin mossianiﬂpe.

-

. Il se trouve encore en 1963 des Canadiens Franqals

Tan e .
SR AR

.pour réver du jour oﬂ on parlera Frangais+a |
B
Toronto, Halifax et Vancouver comme on parle .
Anglais & Montréal." (Brunet, 1963) , . S X
_ . T




The Federation of Nova Scotia, New Brunswick, Upper and Lower

Canada in 1867 recognised French as the official second lang-

uage and furthermore, British poligy as well as the British

North America Act allowed'the French Canadians

tormaintain

their language as well as their cultural dlfferences. After

Confederatlon, French retained its status as the of£1c1al

language of Quebec,-while English”became recognised as the

second official language of the French province. However,

until just recently the English language has received prefer-

ential treatment within the Prdvince,cf Quebec.

A knowledge

of French was useful though not essential in the province

and did not carry the same prestige as the knowledge of

English dia. "In'the.factories and elsewhere the burden of

bilinguality was on the French-Canadian workman rather than

the non-French foreman" {(Joy, 1967).

Within Quebec society, the Eng]ish—cenadian performed

-

the financial, managerial and technical functions while the

French worked in the support services, clerical and in small

industry (Rioux, 1964). The school situation followed the

]

same basic pattern, with English as the language of instruc-

tion in all prov1nces except Quebec which had a French system,

but conceded the Engllsh speaklng minority the

'separate school system of their own. However,

speaking Catholics wanted, and eventually won,

autonomous system of English Catholic schools.

\

rlght to a
many English-~
a semi-

One can surmise

Tyl e gl L



from the above that there actualiy was ng.bilingual instruc-
tion but that English or French, when .not taught.as the
mother tongue, was taught as a Forezgn language. Thus,.
there exists in Quebec today, a cultural llngulstic and
educational duality which has been'recognised by law and
conflrmed by the presence of strong Engllsh speaklng elements
. for over two hundred years In fact, so overwhelming has
been the lnfluence of the Engllsh speaking minority upon
'
. the development and progress-of Quebec,:that,ln.the past
decade a fervent nationalism has gripped part of the Frenoh

population. What more effective way can the English elements

be contained they'ask than by establlshlng unlllngual

LY
I [

French educatlon for the young? Such a plan would assure
evehtual French cultural control of the province through its
inﬁluenceron future generations (Staff ﬁeporter, Montreal
.Star, March 1, 197}). - 'i. | .

_rThisﬁ in effect, encompassesi'the language problem'.
This state of affairs is not unigue in Quebec. It is present
within numerous worlad areas,.incluaing-Belgium, Switzerland,
Lebanon, Pu%rto R;co, Austrra, Ireland and Pakietan. Due
to the 'very nature‘bflthe 'language probleﬁ'.in're:irence

to its political and cultural implications, the prdblem,

in every area where found, is cast from a unique mold -

- similar jn'basic structure, Vet different enough to justify

Nat &
o
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the unique'cﬁaractefistiqs (Staff.Re@Qrte;, Montreal Star,
March l,'l§74); As of yet} no satisfactory'solutioh to

. the 'laﬁgﬁagé problem® of any‘world'area.haa been demon-
strated. Howéver,’ﬁpoﬁ examinatioh of recent deve&ophents
in Quebec, a reasonaﬁle cénclusionimight be_that.Qﬁebec

may very well become the first world. area to solve the
'language problem®. Thelsolﬁtion wohid_be the creéﬁion'of

a situation within Quebec whereby Anglophones (English-

; o .
speaking persoﬁ;)'anq'Francophones (French-speaking \
persbns) would ‘be able ts'converSe thﬁqugh.both French and

4

Enc .ish 1anguagé with approkimately Equ81 facility- Both
Angfoph¢nes and Fraﬁcophbnes would also be dépabie»of_fuill
- appreciation of and easy participation within péth English

and French cultures. Quebec would then be inhabited by
truly bilingual and bicultural persons. This situation
. !", . ' ) .

~ could. remain stable as 1long as neither poli%ical nor economic

o

-tactics are employed to force the elimination of one 0f the

“two cultures and its associated language (Editor, Montreal

‘e

Star, March 1, 1974). T . (=

Thé role of Englishllanguage education in the province
of Quebec towards the formation of such a situation will be
the major topic of this discussion. We will discuss Bill 63,

.Regulation 6, a 1an§uage plan.cffectivc as of September 1971

to upgrade the quality and quéntity of French instruction -

A ATt kL sam =
..



v : )
in Quebec's schopls for AnglOphones. Of major concern, :

w1ll be the passing of Bill 22, the-official“language-act.

" A Historical Perspective : v

.

}

»

In order to have a proper historical pérspective it

1S necessary to first review major trends in social, eco-

nomical, educational and language rlght development of

Quebec rlght up to the present time. Whlle proceedlng w1th

-

this task, the fundamental concept of a dynamlc relatlon—
ship existing between-society and education, that.is}
changes in either affect the other, should be kept in mind.
A sécond concept which must not'be ignored_is the role of
edUcation as a.transﬁitter of culture and as’a preparation'

-

for a productive adult llfe w1{h1n Quebec Poc1ety (Reld

-

Gazette, February 23, 1974).

In Europe, France and England were hostile to each other

and were trying to concentrate their war efforts everywhere,

to win mllltary superlorlty and to gain new colonles.
'Several pattles were fought between.French and English in
‘North America ‘at Carillon, Lou1sbourg, Fort ngerJa and
Fort Frederick. On 13th September 1759 ‘General Wolfe
defeated Generai Montcalm on the Plalns of Abraham result-
ing in the fall of Quebec to the BrltlSh -Thls brought
about an 1mm1nent threat to the French culture as estab- .

lished during the previous two centurles in Quebec area

(Bergeron, 1971) . E . .

[ N S L



As- the direct reselt of the 1759 cdnqueet, further
immigration to Qﬁebec from France ceased and immigration to
Quebec from Great Britain 1ncreased (Scott, lééé) The
French- speaking clergy were determlned to preserve the
French culture, especially the Roman‘Cathqllc rellglon~
within‘Quebec in face of the increasiné pumber of English- .
speaklng people, and worse yet, Protestant people inhabiting
Quebec. At the persuasion of the Roman Cathollc clergy,

the" French speaking population of Quebec who will now be

referred to as Francophones were encouraged to increase

their biétp rate (Scott, 1964). This prdgram‘proved S0
successful that thebbirth'rate_%or Quebec consistently
remeined higher than the nationai average -for every year
uetil 1962 (Census_of Cahada; 1965).

‘ Due.to recemmendations of Lord Durham, the Act of
Union came into effeet in 1840. The purpose of this_legis—_

lative policy was to decrease the influente of the Franco-

phoﬁes in government by bringing inhabitants of Upper

" Canada Lontarie), the_maﬁority of whom werc English—speaking,"

and inhabitants of Lower Canada (Quebec) under a sthgle
government. The ultimate result was major dissension on
the part of the Francophones, who interpreted the move as

eventual .extinction of their culture (Bergeron, 1971).

As a consequence of consistent Francophone determination

A AR
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. for cultukal preservatlon, legislation establlshlng a dual
educatlonal system in Quebec was accepted 1n 1841. ‘Both

English and French schools were supported by publlc funds.
To this day, Quebec is the only Canadlan prov1ncc in uhlch

such a. dual system is fully established.

The B.N.A. Act

" 1864 marked the year in whlch the Act of Union of 484?
was flnally reallsed as being 1nadequate and in 1867 the
British North.America Act came into effect. The B.N.A.

Act established a confederation of provinces, each with
. . ‘

their own probincial governments. This marked the Bthh
of Canada (Ryerson, 1%68). Two very lmportant language
legislatiodns defineg by the'B-N.A. are found in Sections-ll3
.and 28 of the Act. Section 133 provides for ‘the use of
French or Engllsh in the Federal and Quebec Parliaments aud
in all courts. Section 28 .states that Provincial governments
have'the right to provide education in either language but
not the power to prohibit the use of either language ‘as the
language of instruction (Allnut , 1972).

Montreal and Quebec City were the commerc1al ccntres
of the era. The Anglophone populatlon comprlsed 44% and
33% of the total pOpulatlons lnhabltlng bach respective

city. The Anglophone populatlon count for the Prov1nce of

Quebec in 1851 was 215,000 (Berqeron 1971).’ During the

LR P R S S
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1860's a trend to replace commerclallsm by 1ndustr1alrsm
as the base of major flnanc1al endeavours was underway.
This meant rapid progress for areas, where coal-was’ found

but as a demand for steel lncreased demand for wood - one

I

of Quebec's majorxexport items - sharply decllned Immi-
grants bound for Canada began;to bypass Quebec in'favour'

of the newly developing and promising West and Ontario.

]

These areas were greatly profltlng from the 1ndustr1al era

due to strategic location of rall and Water way connectlons

to the coal bearlng regions to the south {(Ryerson, l968),

- Through the efforts of the Roman Catholic clerqy

Quebec01s were encouraged to stay in thelr V1llages and not
move west. Also, their 1nsuff1c1ent knowledge of English
and lack of tralnlng would probably have prevented them

from flndlng an enriched llfe~style 1n4the progressive areas

v

of the west (Rioux,'1964)1

" The - early twentleth ceg}ury brought a new era of

1ndustr1allsat10n. ThHe United States found herself in need
of Quebec S5 resources - electric power for alumlnaum pro-
ductlon,-copper and the like. What_occurred-in Quebec'
was industrial expansion as a result of large—scale

s ) ! A

industries - an exceedingly large proportion of which were
v : - :

~in the hands of English~speaking Americans (Ryerson, 1968).

Quebec01s contlnued to play no great role in Quebec s

1ndustrlal development American ownership of large

T et
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monopolistic industry ln.ouebec resulted‘in English'being.
'respected as the preferred language of bu51ness. These
large enterprlses 1mported their own Engllsh speaklng
managerlal personnel and employed the Quebec01s as. workers.

: Those Quebecois who spoke English were the ones who ob-

*

talned the better employment posts - better W1th respect

to prestlge, respon51b111ty and salary (Scott, 1964). . .
\ a L
- Their- purpose was to facilitate communication between the

English-speaking ﬁanagerial.personnel.and the French- _ -~

speaking workers. Slnce employment opportunltles were notr fﬂ

- [N

diﬁinished as a result of being Engllsh unlllngual Anglo—
phones"attempt to 1earn French were 3ndced sllght.-'This
'certalnly was not the case for French unlllnguals. . Many

Quebec01s re51d1ng in urban Eentres lcarned Engllsh merely .

through the'influenCe of the English cultural surroundlngs’

{Rioux, 1964)7‘ These urban centres alsp consisted of.French-

cultural surroundings (e.qg. French newspapers, radlo and

kg R T T e L

the like). Anglophones could have learned French via the

]

cialing

same means as blllngual Quebec01s Jearned Engllsh yet aid B

. -

not choose to do so. They tended to remain- within thelr

3

X
ra

segregated Engllsh areas and 1gnore the French culture-

[y

They, in effect “lived &N Quebec but not WITH Quebec. T

30

It became apparent that the les s the command of the English ,

g T
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~

(Vallig&res, 1971).

1q

languagé a Quebetois possessed, the lower the level of

employment he received if he were emplojed by the large

_enterprises.. Virtually no‘Quebecois found himself in

&e&ision—making posts (Ryerson, 1968). The obvious out-

come of such a situation is underemployment in terms of

"potehtial of many.Quebecois employees.. Documented find-

s - .
ings of the Bilingual and Bieultural Commission ‘and the

Geridron Commission have shown that a disparity exists in
occupational opportunities between the English and French

Fa

. L3R N e . -
residents of Quebec. Soon the Quebécois perceived themselves
as_being subjugated, humiliated, dispossessed and unsuited

for high financial and industrial positions or ownership

L]
ot

- "During the 1960's, a'phenomenon known as the quiet

revolutioniwas weall underway in Quebec (Audet, 1971).

-
-

Perhaps two of the most valuablé results were the new ’
_Québecqis - aggressive} self-confident and strongly culture-
_consgious — and the_ﬁew Anglophohes - extreﬁeiy aware of

the French culture of Quebec and willing to live with'QpebeE

{sabourin, 1970). Ahothe; very important factor contribu-
tinq to the of french—

L]

quiet revolution involves treatment
. T . .
Canadian minorities of other provinCes‘ofLCanada. The

Québecois havelgeen how their fellow brothers have repeatedly

been depﬁived of their language rights 'in other Canadian




1l

provinqes, despite what is stated-in the B.N.A. Act and

desplte the abundant rights given to the Engllsh speaklng

-

minority in language ch01ce for, education in Quebec (Audet,

-

1969) . P - .
Howeqer, the twin factors of automatlon and better
opportunities for hlgher educatlon have led to lncrea51ng

numbers of French -Canadians becomlng more educated in the

profe551onal flelds and thus the rise of a radical- new ellte

[y

- of Quebec01s who are ambltlous, quallfled and confident.

°

More and ‘more Anglophones are recognising and sympathlslng

w1th past Jnjustlccs Jmposed upon the Quebec01s and thelr

present aSplratlons (Rondeau 1971) With the mOV1ngfof

Quebe001s to better bus1ness posts, a Shlft of power in

.ec0nomlc.control is ev1dent. As once the ablllty to com-

. 'J
municate via Engllsh was the key to employment opportunlty,

Wb

today blllnguallsm is that key (Audet 1969}). Slnce

QuebECOlS are niore apt to be blllngual-than Anglophones, the

Quebecois are now obtalnlng the better emp]oyment posts.
.. oy,

' In Montreal where the concentratlon of Anglophones and the

-

head offlces of many 1arge, forelgn OWned companles operatlng
- in Canada are found belng unlllngual is a, handlcap to employ—
ment opportunltles even 1f the unillngual 1nd1v1dual is well

.

educated Wlth thlS in mlnd Anglophoncs are making sincere

]

~attempts -to become blllngual and more important, are 1nstilling

et
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the importance of bilingualism upon their children. As .a
consequence of this attltudlnal change towards deC1d1ng to
live with Quebec rather than in Quebec, many Anglophone
‘parents are helplng to persuade school boards. to take an
honest look at thelr French-language pPrograms and make
'1mprovements beglnnlng at the kindergarden level.

. The Quebec Departhent of %dncatiOn states that no less
thanﬁBO% of the immigrants to Quebec:favour adoption of
,'English oﬁer French 'as the language of instruction for their

3

children. The reason, no doubt, lles 1n the belief that

-
»

better employment opportunltles are available for Engllsh;
speaklng persons and ‘the bellef that English 1s the language
of North Amerlca and thus must be the language of Quebec
(Alarle, 1971). If these two phenomencon contlnue‘ it has
been estlmated that the French speaklng populatron of
Montreal would dro from 65% of the total Montreal popula-
tlon, as the s;tuailon now stands, to 52%- of the total .
Montreal populatlon, by Lhe year 2000 A.D. Just as the
Roman Catholic clergy played a major role of cultural sur-
.v1va1 during the years followinq 1759 the new Quebecois
elite seem to be assumlng a similar role today 1n face of
a threat to French cultural surv1val in ‘Quebec (Audet

1969). . . .
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' The Official Language Act — Bill 63

The Official Languages Act of 1969 declares that English

-

and French are the two officiél-languageé of?Canada.' GovernT;J

. *
! e

ment policy on bilingualism required that as of l970; a know-

le@gé of;the two official languages, or a willingnegs to "

-

acquiné it}-would‘no&mally be required for recruitment to

executive positiohs in thé publié service (Maughan, 1971).

~and as of 1955,7a knoﬁledgé of the two official lahgﬁages'
Qould be required for the,prdmbtion'to éxecutive positibns.:

_witﬁin'the publiq sgrvice_(Tfudeau, 1968f. Many French—
Canadians resent the facf that they have to.be perfectly -
bilingﬁal to reach ﬁhe top, while Englishﬂspeaking

Canad}ans do not Haye to meet this reguirement. Thé.report

of the Royél'cémmissgon on Bilinguglism and Biculturalisml
-recommenééd that work-units using French as the working
ianguage shoula be provided aIL‘qcrossHCaﬁada. They also
rsuggested ﬁhét training programs and othg;.Skills shduld

be availabie‘to both lanqqages, so that bbth ghe groups.
shoﬁid have egual chance forléromdtion. This is néceséary

" for méintaining the French culture in Québec and-must be
enforced now while‘Anglophoneuattitude to@arés such mattef;' '

‘is‘positiqé. o N | |

B it is estimated that 80% of the total popuiatiqn of

buebep live in urban centreé., EveF'Since the 1759 conéuesﬁ,

Anglophone population has concéntrated in Montreal and Quebec

]
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City. Apparently Quebec City is becoming less and less a

centre of Anglophone residence. The only major centre of

v

‘ Anglophone residence in the Province of Quebec is Montreal
In 1971, 2.5 mllllon persons inhabited the Montreal area - -
.65% of this populatlon were French-speaklng. It 1slest1meted
thet 3/5 of the population of Qnebee sPeak French only,;i
meaning that about 3 million persons of Quebec do not have
‘any command of the English 1angpage (these- persons mainly
reeiding in the lesser urban centres). Viehing.the poou—
1ation of Quebec in terrs of language spoken, it would
be found that 80% of the popuiation are French-speaking,

13% are English-speaking, the rest titled as others (Census '

<

of Canada, 1971).

e L

"It mqu be\noted that, even though the Anglophones

comprlse the. mlnorlty populatlon segment in the Province of T

PRTPT IR Ny JEN

. Quebec, this segment does have more than 1,000,000 members,

s
which JS a number exceedlng the total populatlon count
of six prov1nges of Canada. Thus Quebec ranks fourth _ f
‘among Canadian proGinces in number of English sPeakers. | ‘
Roughly B0% of all the Anglophones reside in the Montreal
area. Also, Montraal is the country s third largest

gEnglish—SPeaking city {staff Reporter, Montreal Star,

February 18, 1974).

On November 28, 1969, the Nationai Assembly of Quebec
passed Bill 63, "An Act to promote .the French language in'-

@uebec". The Bill required: 1) the school boards to offer

T
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Engliéh—languége instruction to all,childfen whose pafents
requestéd-it: 2) all Englishq%anguage schobls to prqvidé

the pupils with a ;ﬁbrkiﬁg.knowlg§gg‘ éf'F:ench—lgnéuage

. and 3).emp$wered'the Governmeﬁt_to 'take the measures
necessary' to ensureftha; immigrants to Qgegec’acquired 5
kndwléage of French and educated their~children‘in French~
 1anguage SChoofs.(Henchey, 15725. ’Thﬁs the Bili 63 which
assured the option of English or French‘as the Iaﬁguage

of instfuctibn in Qﬁebec-- thé choice being left to the
‘parents of students in the primary and'éeﬁondary schools.

In 1965, the.éqvernment oﬁ“Quebég appointed a Royal
Commission to deal Qith.the'langUage problem in the Province
of Québeé. lThe cha%rman of_ﬁhe Commission was_ﬂr; Jéan—Déﬁis
Gendron - Dean of Arts at Pa&al University.
' The Commission heard brie%s from August 1969 until

the spring of 1970. Three questiqps deglt by the.Commission
'were; l);the question.of French language a; the working
lénguagelof‘thelproﬁinée of Québecf‘2i the in#egration'of
newcémeré, i.e;'recent immigrants to Canada into . French-
;speaking comtunity; 3) linguistic rights 6f-all the citizens
in the Province "of Quebec. | ‘ .
On.Jahggry 2nd,‘l923, the CQmmission‘submitted their

report and recommended that French language shodﬁd be .

Quebec's sole'officiéi,language and should be encouraged
. - t .

.
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for internal communication in Quebec work milieu. The

Commission has recommended the extended use of French as

a technical ianguage and as the working language of company

‘personnel and thdt the Government of Quebec shouid provide

funds to support termlnology banks to dlssemlnate the French

\ .
,equlvalents of the many Engllsh terms to the public. The

Gendron Report has recommended the working knowledge as-a :
requirement for practicing,a trade or a profession,‘bx

way of the Professional Code. The reoort also recomnends
‘that .the Government proclaim the right of the French—
epeakiné client to be eerved in his own language in all
written and verbal communlcatlon with regards to. consumer
activities in the. prlvate sectdr throughout Quebec.

The Commlsslon recommendcd that Lhe Government of
Quebec adopt a pollcy of persua51on in its attempts to
attract lmmlgrants to opt for the French language mllleu
| The Gendron Commission urged that the Frerch language
be dgclared the province's so]e off1c1al 1anguage, but also
recommended that Quebec Government should malntaln Bill 63

for a perlod of three-to flve years to see 1f persuasion

was enough to guarantee the prlmacy of French language over

English language. Blll 63, passed by the Unlon-Nationale

t Government in 1969,

thelr children's language of .instruction.

had guarantced parents the rlght to chooso
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H

However, Jean-Denis Gendron, Chairman of the -Gendron

Commission, announced a year after the publication of the

Commission“s-report that the Commission had erred in recom-*

-

mending the present school system be left unchanged and he
'personally urged the Government’ of Quebec to alter Blll 63.
He further malntalned that the Comm1551on had underest1mated
the psychologlcal reactlon of French- speaklng Quebecers to
proposals that Bill 63 be malntalned. - He declared that
Bill 63 was a symbol of "1nferlor1ty“ and that 1t would be.
glmp0551ble to formulate a comprehen51ve language: pollcy

wlthout first changlnggglll 63.

The Blll 22

On July 31st, 1574 the. much dlscussed Blll 22 was
passed and became known as the Off1c1al Language Act of the
Prov1nce of Quebec. ACCOIdlng to this Language Act parents
. lost the freedom to choose their chlldren s languagt of .
ilnstructlon '~ Bill 22 says that: o ] ‘. o
1. All future pupils wishing\to_enter the  Quebec school
system_be.required to take.a oedagogical examination to -
determine their language proflciencf.- o,

2.. Only chlldren who showed that they were able to follow
Engllsh language currlculum would be permltted to enter

Engllsh schools

° .
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3.7 Only chlldren who showed they were suff1c1ently pro-

f1c1ent in French would be permltted to enter French schools

£

4. f‘ Immlgrant chlldren who spoke nelther Engllsh nor

French would be routed to French-orientation classes and then

-~

sent to French schools

-3} Also, Blll 22 furthér dlscourages any French- speaklng

parents from -sending thelr chlldren to Engllsh schools, and

vice-versa. ' With the pa551ng of the Language Act Blll 63
f’ P
"was repealed. / /
..d'l. . .
All thé/mlnorlty groups, i. e. Greeks, Italians Hlndus,

Portuguese, Paklstanls, etc., have,come out strongly agalnst

Bill 22 which would force all children who do not speak

'English into the French school system. “These . groups~ who

represent roughly SO0,0DO bontrealers, feel they have been

_'betrayed'f‘ They point to the fact that Dr Frangois ‘Cloutier

and Mf- Jean. Blenvenue had told 1mm1grants in 1973 that only

-ﬁ the chlldren of future 1mmlgran+s to Quebec would be affeeted

by any new language leglslatlon.__

- ‘ Paul Vachon, a‘spokesman_for the Association des Cadres
ScolaireS'du Québec; a school'aaministratlon group, said'
the 1anguage tests proposed 1n Bill 22 were impractical and
would lead- to a proliferation of prlvate language schools.
The French language admlnlstrators fear that Bills 22 would

lead to blllnguallsm and the eventual a551m11atlon of French

~
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- ‘ C. -

Quebecers into the English—language.culture. .The admin%strators
ask the government to send all the immigrant-children to the
French- language school system |

| " The 275 000 member Quebec Pederation of Labour (QFL)
urged that all 1mm1grants be sent to French language. schools
and they.were critical of Bill 22's policy to test English-
language students before alloming them-into-Srench-langhage
schoels. The QFL urges the'government.to make French the
working Ianguagevand thus_allow"Francophones‘_to“graduali§ﬁ.

have a share of-the‘management_posts’(Block, Irwin, The

-Gazette, March 16, 1974). . : |

The Confederation of National Trade Unions ( .N.T.U.)
instead of demanding French—language schooling far immigrants,
has: proposed that primary schools be operatcd in t e mother

tongue of an ethnic group large enough to form a school popu-

lation. But Marcel Pepin, Pre51dent of the 180,000 member

C.N.T.U. said "The language'of work must not be negotiated.

Y

It must'be-imposed": He further stated that secondary and
post secondary school would be in the French langueage only
(Block Irwin, The Gazette, March 18, 1974).

-

‘There have been some cases where school comm1551ons

" have refused the application of a fluently bilingual French—

Canadian student to attend an English school. Also, immigrant
youngs;érs forced into French language schools have met.some

pretty hostile reaction, from students and teachers. Faced
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‘with an intolerable and'unjust situation in a so- cailed
‘deh0cratic syStem, lt is a' sagd thlng that these chlldren
have no other alternatlves.

Most of the people are really confused and nncertain
about the future of the.average young‘Quebecer: -Ffench_
Canadian. and immigrant alike, by the veryineture of theit

schooling, will- be confined.to the borders of this prov1nce

A great deal of._the anx1ety and resentment whlch 1s currently:

displayed over Bill 22‘seems to be 1nsp1red by the fact that
- for several years Montreél's‘Enélish—speaking population_ ‘
has,gradually been losing oontrol of 1ts communlty 1nst1tu—
tions. ‘- The bureaucratlc authorlty of the Prov1nc1al Govern—
ment has been extended con51derably, in the field of schools,
hospltals and welfare agencies. They have: also lost partial
control over their municipal affairs-through the integration
" of suburban municipaiities into the Montreal Urban .
fCommnnity. ‘ | ' . _

- It is seen by some peoble that testiné Bill 22 -in the
courts means mich more than a simple defenceé of individual
-rights,- It is safe guardlng of freedom of chomce in
'educatlon. The idea is also to 1n1t1ate some klnd of
polltlcal counteractlon to arrest certain trends whlch are

percelved as. unfavourable ‘and dlscrlmlnatory. There is, no

_ doubt in the mlnds of the publlc, Engllsh and French that
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Bill 22 has gone too far in curbing.individual rights,
particularly those that relate to choices’ in education.
\ . .

The Quebec-Association of Protestant School Boards'

(QAPSB) has presented a 29- -page petltlon contalnlng 45,000
51gnatures to the Federal Cablnet asklng for & Supreme

Court of. Canada rullng on jthe constltutlonal validity of -

.Blll 22. The petltlons have also been sent ‘to the Federal

‘' Cabinet by the" Quebec Federatlon of Home and School

‘ Assoc1atlons the Verdun Anglophone Commlttee, the Canadlan

School Trustees Assoc1atlon and "the Provincial School Board

Assoc1atlons of Nova Scotla, Prince Edward Island, Ontarlo

Saskatchewan, Alberta and the Ontario Federatlon of Home

and School Assoc1atlons._ Rev. John Slmms, Chalrman of the;

PSBGM, has vowed to battle Blll 22 all the way to the Supreme

Court of Canada. The ﬁetltlon malntalns that the Supreme

Court should declare B111 22 unconstltutlonal because:

1. Sectlon 1 whlch declares French ' as the prov1nce S

sole OfflClal language, u}olates Sectlon 133 of Canada's
. Constitution (B N.A. Act) whlch clearly spells out both

French and Engllsh as OfflClal 1anguages 1n Quebec's legis- -

L '

- lature and‘courts.; ~

2. Section 2, which declares the Prench text of
Quebec laws prevall over the English ver31on in any case of

confllct also v1olates Section 133 of the B.N.A.‘Act.
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3. Sections 40 to 44,.dealing with the language of"

instruction in schools, violatés Section 93 of the B.N.A.

 Act which prohlblts any prov1nc1al law that reduces rights

held by Quebec s denominational boards at the time of

Confederatz.on ] . ' o ‘ | d

4. Bill 22 15 contrary to Canada s public lnterest in

~ that it undermlnes the concept of two equal cultures and.

'employs coer01ve measures to 1mpose French language on

some of the chlef institutions of Quebec's Engllsh community.
‘3.5. Blll 22 glves the Prov1nc1a1 Government an
unparalleled degree of dlscretlonary power!, making its-
decisions in many areas :absolute and uncontrollable‘
- 6.. Bill 22 dlscrlmlnates against such groups as pro~

fe5510nals who lack what the province considers an adequate

LY

knowledge of French
7. Bill 22 diseriminates.against businesses failing
to francisiée themselves.

é. Bill 22 discriminates against English~1anguage

universities.

9. Bill 22 discrimlnates against French—Canadians and -
other ethnic parents seeking an English educatlon-for_rheir
children.

10. Many of the provisions of Blll 22 are vague and of

'doubtful 1nterpretatlon and effect'

11. Bill 22 violates 'reason, justice and natural equity"’.

-
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Mr. Jean—Paul Tardiff, Dlrector General of the Cathollc

School Comm1551on, ,said that the language tests Wthh were

originally meant to be compulsory, w1ll-now be avallable on

request. Language test 1s meant to be one way’ “of deciding

whether a Chlld has suff1c1ent knowledge of Engllsh or

-French 'to be educated in that language. The department

orlglnally intended to administer the 24 tests'to 500 English

and French children from klndergarden to grade ll

to evaluate

‘the knowledge of students taklng the tests ‘in a language other

than thelr mther tongue A boycott by teachers and boards

'forced the government to abandon this proposal. Dr. Cloutler'

-announced that he'was‘making the tests optional for boards

in a bid to 'decentralize'’ ‘the 1mplementat10n of Bill 22'

L

schoollng clause {Staff Reporter, Montreal Star,

Thus, the publlc at large feels that the Government of

Quebec‘is_trylng to erode two ba51c prlnciples of education:

1. Parental ch01ce in selectlng thelr chlldren s

language of 1nstruct10n.

~ .

S 2, The autonomy of 1nd1v1dual school boards~

Canadlan 'Indians and Esklmos will be the most hard hlt

by Bill 22. Because so many are proud of their traaitions

and culture, they are'always inclined.tc write 'Cree’,

'Mohawk' or the like whlle filling the questlonnalres 1nclud-

ing the one relatlve to "mother tongue" of the parents. These

natives are all English- speaklng-_ However, at a later date,

the'proVincial‘computer may dig up the information that the

Dy
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‘.

mother and father of the offsprlng are from a family whose
mother tongue is 'Cree’ 'Mohawk' or the llke. Because thelr
language is not Engllsh they will not be ellglble to 'go to-
‘.Engllsh schools (Horn, Talotekane, Montreal_Star, January 21,
1975).

What is most puzzllng about Bill 22 is that although its
overall long~ range 1ntent is fairly" clear - to promote and
strengthen the French language in . Quebec - many of its pro-
v1510ns are dellberately ambiguous. ‘Is lt as the P.Q.

_contends, nothing more than a scmantlc exercise to placate
CrlthS of the government s failure to deal squarely with

the language issue? Or is it, as.some Engllsh Quebecers fear‘
potentially more dlabollcal than would appear°

It-ls thls very vagueness which is disconcerting. ~So,
too,'are the arbltrary powers left to civil servants, to the
Mlnlster of Educatlon and to the proposed new language beoard.
'The w1thdrawal of the rlght of parents to choose the language
of 1nstruct10n for their chlldren and the 1mp051tlon of
French-language educatlon on non- Engllsh 1mmlgrant chlldren
is not conduc1ve to the voluntary 1ntegratlon 1nto the French
milieu which has already begun.

We are not suggesting that the government ‘has no right

to leglslate in the’ area of language It would be forsaklng

its respon51blllty if it permitted French to become Quebec S

“
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second language. It has every obligation to ensure that
Quebecers are able to use thelr language at thelr place of .
work’ and in their dealings with government and public
'institutions. But government must also be'responsive to
reasonr It.must be w1111ng to make changes to rld thls bill. . ;
of amblgultles, arbltrarlness, prejudlce and potentaal mis-
appllcatlon Any attempt to dlsregard responsxble crLtLC1sm‘
and ram Blll 22 down the throats of the Engllsh Quebecers

t
and 1mm1grants, to prove who is boss, would be an abuse of T

elected authoritv, .

If French Canada rejects bilingualism and substitutes
unilingual”French education} civil service etc., with Enélish
rights reduceddto maybe“s" at the mercy of any bureaucrat's - ._
mood-, then. the federal system must produce a new design for
the.future,of Canada. |

How are Quebec appllcanbs for federal c1v11 service .

-gOLng to acquire both 1anguages if Quebec becomes unlllngually:.
French-ln the future? Must.every.French applicant he educated

" in Enélish at the expense of taxpayers in all provinces
hindefinitelY? Is-thia.Quebec language.leglslatibn just the 1
opening move'to'ﬁoreregionalizatdon.of thelcountry, and is
this Premier Bourassa's way.(and poeeibly Mr. Trudeau's way) '

- of stealing the Parti Quebecois thunder; that is a staged plan

of achieving aAFrench hational state in'loose affiliation

-

L
with three or four- English regional governments?
‘ : LIRTEL
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To sum it up, is French.Canada‘indlcating.through
Mr. Bourassa, a new direction for their nationalist amb1~
tions which Wlll achieve all the major goals of Parti |
Quebecois withoutdthe hazards of a complete'seyerance of
‘the federal connection with'the incdnveniences'of'an
‘indePendent currency, tariff, haVing to shoulder their
share of the national debt etc’ In Premier Bourassa S
jeyes, pa551ng of the Bill 22 should 1ead to Yculturail
-sovereignty". . ThlS is ‘a-term he has been using for a few
years and it covers Quebec s dcmands for a veto pOWer over N
immigration .to the province, Quebec control of Radio Canada,
the French arm of the C.B.C., and the final word on the
priorities and funding in the vast and vague area of “cuiture“
,(Murray, Don, The Gazette, July’ 18 1974).

Many .Anglophones believe that Confederatiqnlis a thing
of the past. " They feel that with the passing_of Bill 22,
Quebec's 1974,chapter of the "Quiet‘Revolution“ has alreadyi
removed the province from the country.

The above is a_ve;y short account of the linguistic
and cultural situation prevailing in Quebec in its historical
conteat. Whatever ‘views one might hold of the- language
rights of vari;us ethnic groups of Quebec, it is obvious
that an acqu151tion of competency in Lhc French language is

likely to be a tremendous asset if not a baSlC requirement

in the future.' Since attitudinal»factors are an important
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‘aspect’of the lea?ning process,

non French speakers in Quebec to have positive attitudes

27

it will be necessary for

towards French if they are to succeed in acqulrlng such

competency.

The .Purpose of thisg study will be to examine the

.

attitudes of students studylng in Epgllsh mllleu towards

learning French

attitudes in the\p051t1ve dlrectlon and to study the'
'varlous factors that might have an effect‘bn the outcome.

These factors will include the source,

~

varlables.

An attempt w111 be made to change these

message and receiver -
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'CHAPTER 2

Review of therature on Attltude
and Attitude Change

s N

‘N
There are a number of deflnltlons of attltude in*

'soc1ology and psychology. Lange in 1888 found that a subject

wﬂo was 1nstructed to be prepared to perform a task or recelve

' r

a stlmulus.responded faster than a subject who was told to
concentrate on the stimulus Jitself. 1In 1888, Lange sdb~
jectively analysed attitudes and called this the subjects
"aufgab" or task-attitude (Murchlson, 1935) Some describe
:attltude as an 1mplrclt responve, an inLervening variable
between an ob]ectlte stimulus and an overt response. The
attltude is R response to an observable stimulus and is an
unseen stlmulus to an observable response. This theory-
defines attltude as "an rmpllczt" drlve, producrng responses
con51dered soc1ally 51gn1f1cant in the 1nd1v1duals' Ssociety

(Doob 1947).

‘Attitude has been descrlbed as a c011ectlon of 51m11ar
?

and closely 1nterrelated oplnlons (Eysenck, -1960) . Sbme

A .
psyghologlsts consider-attitude as cohsistency in response
to social objects (Campbell 1950) . . Thurstone (1946) defines

attltude as "the 1nten51ty of positive or'negative affect,

for or against a psychelOgical object". Campbell (1950)

defines attitude as "eonsistency in respohse'to social objécts" .

28
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Perhaps the most comprehensive deflnltlon is by d W. Allport:
An attltude is a mental’ and neural state of
‘ readlness‘organlsed.through experlence, exerting‘. .
~a directive or dynamic infiuence.upon-the'in-
dividual's response to all objects and situations
| with which it is related (‘Allport' 1935, .p. 906) .
.Before ad0pt1ng a deflnltlon of attitnude for the purpose
-of thls study, it might be worth examlnlng the methods that
have been employed to’ study attltudes -
Perhapstthe first published technique that led to graded
measurement of attltudes was put forth by Allport and Hartman
(1925) They asked a sample of sixty upper dlvls1on students |,

at a university to wrlte thelr own views on a number of tepics.

They then collected the relevant vieys on each topic, and had

a panel of six 1ndependent judges, both professors of poli-
tlcal science and psychologlsts, rank them in loglcal sequence
for each toprc, ranging from one extreme to the opp051te.
Using. the resultant rankings they tested the attitudes of a
sample of undergrads by having them check the response on eath
tOplC that most nearly’ c01nc1ded w1th thelr view. Thls was a-

major break from the tradltlonal questlonnalre where the

respondent answéred yes or no to each questlon. Te

-

A reflnement of the technique proposed by Allport and

Hartman (1925) was devised by. Thurstone (1928) In Thurstone's_

- .
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method statements were printed ,on cards and then sorted lnto':
eleven plles ranging from least favourable to most - favourable.
The judges were instructed to make the 1nterval between plles
equal By equal intervals Thurstone meant that the dlffer—
ence between any two piles should repreSent an equal amount
~on the underlylng contlnuum ‘Thus Thurstone prOposed a
. procedure for scale scores from attltudlnal ‘responses and
called it "the method of Eqgual Appearlng Intervals"; which was
fully developed by Ihurstone and Chave (1929). But this .
scale»has not proved as, popular as'the monograph proposed _
'by leert (1932) which allowed psychologlsts to: score att;tudes
directly from responses without referrlng them to a panel of
judges leert {1932) descrlbes such a procedure as follows- .
Respondents in a leert scale test are asked to rndlcate the
degree of agreement or dlsagreement to all 1tcms fhe degree
1s ranked on- a five- p01nt scale * The respondent's'total
score 1s the sum of the 1nd1V1dual item scores and his total
‘score is the- measurement of the respondent s attltude. By
item constructlon the” lnvestlgator has determlned on an
| 2 .priori ba51s, whether a hlgh or low score determines
‘approval or dlsapproval of the attltude in questlon

A method of testlng attltudes by means of a- scalogram

ana1y515 was developed by Guttman (1944) It would thus

c .
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appear that although the term ‘attitude' has been differently‘

. defined by several authors, the Vari\us technlques employed
to measure attltude are similar 1n their conceptual frame—
work. For the purposes of this study attitude of an 1nd1v1dual

will be deflned in operational terms as that 1nd1v1dual s

.
-

score on-a Likert scale.
’ 'In the period 1mmediately*tollowing the development of _‘ “.i

thenmeasurement.techniques'by Thurstone and Likert, psycholo-

gists became more interested in studying attitudes as a _
i _’ .

component of personallty, as. serv1ng functlonal or adjustlve

ends, or as a deqcrlptlve concept characterlslng a prevalllnq

.’ < ~

mode of thought prevalllng among membere of a group or sub—

group Because of thlS change in empha51s, there developed _' :%1
gradually sceveral theorles concernlng att:tude formatlon and 5@
change (Trlandls, 1971) . . These theorles‘have resulted 1n.a . :ﬂ

. number of studles that probe into the effects of variable . 5

".
dealing with communicator, message ,and target audience on 3
o N . _ B e . ;
attitude change. . e . ‘ : :

‘Communicator Variable .

L3

One could probably predict that if a communication .
were attrlbuted to a source that was hlghly respected, its
.1mpact would be greater than if lt were attributed to an

untrustworthy,source. However, very,rarely is the communrcator
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:trusted by the entire audieuoe. Therefore, lt must be

ascertalned what type of person one is trylng to persuade
SO that the greatest Credlblllty can be obtained.

Hovland and Weiss {1951) used four communlcatlons,

each administered to two dlfferent groups. They. found that

nelther the achISltlon nor the retentlon af factual 1nforma-

tion appears to be affected by the trustworthlness of the

source. But changes in Oplnlon are 51gn1f1cantly related

. to the trustworthlness of the source used in the. communlcatlon
There lS most attltude change ° occurrlng 1mmed1ately after

the communlcatlon, but on retest four weeks later, the

number_of subjécts iufiuenced by the low credibility source

had increased. The experimenter believed that this "sleeper

effect” was due to the failure of the subjects over time to

spontaneously associate the source with the content of the

communication.’ .
Kd

. Another variable 1mportant in 1nfluenc1ng an audlence is .

'

the: acceptance of an unynown communlcator. Both T, Ewing

(1942) and W. Weiss (1957) found that by agreeing with an.

audience on one issue, led to better persuaSLOn of the audlence

on other issues. Thisg goes back, however, to trustworthiness,

_the.audienceftrusting the speaker, that he "is on their side,

that "he is a sen51ble man", and that "he knew what he was

talklng about on that issue, therefore he must:knou what he
\
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is talking about on this issue". In other words the communi-
. cdtor must relate himself to the audience. .Therefore,'many
1rrelevant characterlstlcs of the communicator-come into
play. These characterlstlcs have long been utlllzed out51de

the laboratory by lawyers aware of the 1mportance of dress

-

and demeanor of their cllent upon jury attltude; by_advertlsers

sensitive to the appeal of a sexy communicator; and more.
recently even by politicians trying to set'forth a youth'
image.

-

One- method that is efficacious and can influence large
groups readily, is the persuasive communication. This method
has been chosen for the present research.

Many years before the study of'human behavioun was | -
formallzéR$ the 1mportance of the communicatof{in influencing
people was reco@nized. | )

Hlstory calls ocr attenbion to men who had,thiejability,
so the status of the communlcator‘has been commonly accepted
as a factor in persua51b;llty.' Hovland, Janls and Kelley
{1953) conducteo'coneidenable-research into the role of the
coﬁmunicator in persuasion, or "source credibility“?‘ They:
found that if the communicator has a compelling pereonaliby
of if he has a high status in the group be addresees, his

message is morevﬁikely to be accepted. As‘suggested by

Hovland, Janis and Kelley (1953):

R UL AR D



%

-supportlng ox contradlctlng the stereotype (traits associated.

34

- In certain matters persons 51m11ar to the
. rec1plent of 1nf1uence may be con51dered
more expert thar ‘persons-different from -
- him. An.individual is ljkely to feel that

persons with status, values,'lnterests and

'
-,

needs. similar to his own, see thlngs as he

. v‘.

does and judge them from Lhe same. point of

view (p. 22y,

_ Taylor and Gardner (1969) de51gned a study to lnvestlgate

-the effects of credlblllty of a communlcator on stereotyped

and evaluative reactlons toward hlm- They suggested that

“factors-Which 1nfluence the perceived trustworthiness of the

speaker shoUld-lnfluence the effectlveness of his message"

In order to create dlfferences 1n the perceived. trustworthlness

-

of the communlcator, they 1nc1uded three’ factors in their

study: {a) Message Intent (a persuasive or non- persua51ve

communJcator) (b) Message Settlng (publlc or private);

(¢c) Polltlcal Belief (Separatlst or non- Separatlst) These .

factops were intended to establlsh dlfferent levels of

t‘

credlblllty. A fourth factor, Message Content var;ed the

extent tao whlch the communlcator descrlbed himself - as either

-

with Frencheaanadlans)

-
-.\.‘

Although the‘speaker, in some 1nstances contradicted

the stereotype, ail the SubjeCtS percelved hlm as posseSSLng
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these traits. They tended to rate him as less'credible,.in

the public settlng, 1f he contradlcted this stereotype.' In

¥ the private setting, . 1f he was descrlbed as persua51ve, he ‘
was rated less favourably. - He was also percelved less L
favourably when identified as a Separatlst .

.

Taylor and Gardner (19§9) concluded that it is possible

RO

“for a communicaton to modlfy ‘stereotyped reactions to him, but

that this may reduce his credlblllty in much the same way o
that dlsagreement-on any important belief 1ssue arouSes dis-- j%
‘favour (cf, Rokeach, 1960) Johnson and Scileppi (1969) and ;é
Johnson and - Izzet (1972) have suggested that source credlb;llty f%
_acts as an evalpatlve ‘set"” 1n§luencing the subjectfs accept—~ ::5'

bl

. . . . ~ . * i) [ . " . . . -
ance or rejection of the contents of the communication. Under-

high source credibility the arguments presented are generally

il R
S £ 4

accepted as'valid; however,‘under low source credlblllty the

arguments’ are treated with susp1c1on and counterarguments
are generated. : - o :

Whether or not the subject S interest is aroused depends

-not only.on emotlonal factors e. g- level of the fear but also 4;3‘
on the cognltlve factors. the subject must believe in the -
" source of the communlcation. Hewgill and Miller (19655 and-‘
Miller and Hewglll (1966) obtalned results which are con-
.~ Sistent w1th this cognltlve lnterpretatlon It also showed that

the low fear - hlgh credlbll;ty group was better than low fear -
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'low'credibility. In essence, there-seems to be a positife
relationship between source credibility and persuasiveness .,
of ﬁeaf message (Powell and Miller, 1967).

. McGuckln (1967) notes that homeostatic attltude theory

(Maccoby and Maccoby, 1961) explalns the effects of source

1

Credlblllty in terms of 51m11ar1ty 1n cognltlve style between
f & v

advocate and audience. When an advocate successfully 1dent1f1es

I'4

rhlmself as somehow basically 51m11ar to his llsteners, they
must esteem him or experlence imbalance. To reject or remaln-
1nd1fferent to such an advocate would be an 1ncon51stency.

His po51t1ve 1dent1f1cetlon with his llsteners is a support
for their position.

o One of the first problems of a communxcator, espec1ally
'when deallng w1th a controver51a1 SUbjeCt - ‘ini.this’ experlment
blllnguallom - 1s to present both sides of Lhc argument to the
audience. | .

In presenting two sides of the 3r§ument through the
Preiee (Reassotance) message, the communicator may feel
confident that he is telling tho aodience both sides to a
story and therefore win thelr confldence. Thus he .is not
'confu51ng the audience with negatlve facts of fear or threat
message. Subjects, who are already oPposed to the communi-
catlon may become more ‘so, 1f they see their arguments

purposefully . ignored 1Q.a onefslded.message. In thlS case,

-

it would be best to present both 'sides of the. argument.

-

Eoes emalee .
i



- - A T o

37

Thus, if the audlence was 1n1t1ally opposed to the point

..of one v1ew belng presented or. if the audlence was made up of

educated subjects, then it is best to present- both 51des of

the issue, i.e. Reassurance or Pralse message. Howover, one—

. sided presentation through the Fear or Threat appeal was best

when the audlence already sunported your views or when the

audlence was made up of poorly educated subjects

Message Variable

A difficulty facing a communlcator is whether to put

the positive or the negatlve arguments in a two- 51ded communi-

’

cation at the beglnnlng or at the end of the presentatlon.

)

This prlmacy—recency problem has been the object of a
conslderablo amount of research R.E. Rosnow, in anaIysing'
the results from his experlments, and many other psychologlsts
(Rosnow and Goldstein, 1967; Lana, 1963 Lana, 1961; Rosnow, 

Holz and Levin, 1966; Rosnow and Russell, 196}) have come to

"the.conclusion that:

Nonsalient controver51al tOplCS 1nterest1ng sub]ect
matter and hlghly famlllar issues tend towards prlmacy
Salient topics, unlnterestlng subject matter, and moder—
ately unfamiliar 1ssues tend to yield recency If -
arguments, for one smde are percelved more strongly
‘than arguments for the other, then the sigde w1th the

stronger argumenta has the advantaqc - "strength"

being the variable. .

“

e e artad
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‘Another majer focus of experimenta%ion has been con-
cerned with the determinants of the 0ptimum level of emotional
arousal for induCing acceptance of a glven type of persuasive
L}

'message, or of persua51ve communlcations in general (Janas,

.1967). The qultip11c1ty of_interacting personality variables

affect the outcome of fear or threat appeal_studies and could -

-account for many results attributed to diff erent fear ~appeals
(Janis and Feshbach 1954) They found that high anx1ety
subjects were consistently less influenced by strong appeals
than the low anxiety subjects. But Robbins (1962) found that
anxiety was ébsitively related te,attentid% and founé no
revidence to support_a relationship -between anxiety increase '

and defensive aQoidance-as suégested by Janis and Feshbach

(1954). The pliability of fear as a learned.drive within the

-=context of sLimulus ~response theory, greatly contributes to

'ltS functlonal importance. In its OCCUurrence as a process
it conforms to the basic laws of a stimulus; It can serﬁe
eitﬁer as.a cue or as a drive. Likewise, fear conforms to
the ba51c laws.of a resbonse. it can be lcarned 1nhibited
and/or generalizeduto cues smﬁilar to those of the oriéinal
learning situation. Further, as a response, it tends to 5e
reinfortced by.the vefy same stimuli thae'elicit it.

Is an individual more likely or less likely to accept’

a persua51ve communication if it arouses a relatively high
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degree of‘fear, as c0npared with equlvalent communlcatlon.
,that arouses mlld fear or no fear at all° Some experlments
on this subject show 8 negative relatlonshlp, others show a
p051t1ve'one. Nlles (1564) found that a strong fear

arou51ng version of an antl -smoking communlcatlon was less
effective than mllder fear arou51ng versions in produc1ng
professed- willingness to stop smoklng but was more effectlve
in gaining acceptance for the belief that smoklng causes
cancer, and made no 51gn1flcant dlfference in verbal accept~
ance of the communlcator s recommendation to obtain chest;
n-rafs. S : : ‘

in_an_initial experiment on fear appeals Janis and

Feshbach (1953) found that a strong fear arou51ng version of -a
dental hyglene communlcation produced less attltude change
among hlgh school students than a milder version which pro-
voked less worry about decayed teeth and gum dlsease° but

the decrements in effectlveness could not be accounted for by
any decrements in . attentlon, comprehen51on or learnlng, Since
the subjects -exposed to. the strong arbusal condltlon attalned
Just as hlgh scores as the others on a comprehension test
coverlng the essential content of the'communication. .Moreover,
subjects in the strong arousal condition experienced less
'minc'wandefing behaviour than.the Oothers. It would, therefore,

appear that whlle both groups learn as much about the communlca—
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-

tion, there may be a selective .recall tendency such that

one facet of the topic (the actual threat) may: have a greater

‘effect on the student than another facet (the recommendation

"to avoid threat, in this case brushing teeth).

Horowitz-(l972)-suggests that- the relationship between
fear arousal and attrtude change is not a generallzed notion,
but susceptible to modlflcatlon by such factors as personality
and sztuatlonal variables. The study only dealf with per-
celved arousal and there was no ev1dence that high levels
of fear arousal in fact dld produce a greater’ fear.

Using 88 female undergraduate subjects, Rothba%glot al

(1972) examlned the motivating effects of fear arou51ng events;

.repression-sensitization and avoidability of shock ‘on

attentlon They found_that attention. increased with fear,

but fear also interacted with the repression-sensitization

.variable.“ Thus,'attention to a danger signal was affected .

by motivation to avoid harm and the ability to tolerate short—
term fear arousal for long term allev1at10n of fear: They

also found that represaors dlffered from SGnSltl?CrS on both

“these varlables-(Rothbart, Myron., Mellinger, Marcia., (1972).

Gibbons (1972) found that motivation and activity
increase under conditions of coersion (threat), especially

in subjects with high need-achievement and test anxliety.



41

In yet another study; Berkowitz;and Cottingham (1960)
presented college students w1th 1llustrated talks urglng
the use of adtomobile safety belte and compared the effect1ve~
ness of a version that played up the risk of serious injury
in an automobile accldent eith-an.equivalent one containing

the same arguments with no threat material at all. The

stronger version produced‘morejreported emotional tension
than the mllder version but there were no‘51gn1f1cant changea
in overall attitude change._ A'breakdown of the audience into
two relevance" categories, however, showed that the stronger
threat version, produced more attltude change than the mllder
version among those students who 1nfrequently rode in cars,

for whom the warnlng communlcatlon was of relatlvely low

relevance. ‘ .

The erptrlmenters conclude that whenever a low threat
version is reyarded by members of the addlence ‘as borlng,.or
of low relevance to them, the lnclus10n ‘of a strong fear
arouSLng appeal can have a fac111tat1ng effect on attltude
change. Those for whom the threat was clearly reltvant
" from the onset, however, would be less likely- to beneflt
- from the enhanced 1nterest value evoked by a fear appeal
and became defen51vely re51stant

From the fore901ng dlscu581on, it is apparent that we

need to focus research on interactions between level of

K¢l
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arousal.and various other factors, such as those content
variables that affect the recipient's appralsal of the
recommendatlons on how to cope with the threat. Other
variables mlght affect their w1lllngness to continue
acknowledglng the serlousness of the threat after being

]olted by an’ emotlonal appeal There are also a number

"of sources and 31tuat10nal varlables that could make it

relatlvely easy or dlfflcult for the audlence to 1gnore the,
communlcator 'S warnlng Personallty varlables would also
be expected to 1nteract with level of arousal

It is Janls"bellef that ‘strong fear appeal arousal
will 1ead to increased attitude change 1f some way . can be

found to counteract the 1nterfering effects that ordinarily

-are domlnant over the fac111tat1ng effects of ‘high emotional

arousal : From field observations of behaviour changes in

green combat troops, disaster rescue workers, and medlcal

.personnel invelving their first "baptlsm of fire", it seems

guite: plausrble to presume that attitudes and decisions can,’
be markedly transformedrby a single harrowing exberience .‘
(Janis, 1968); Direct confrontation with .a real threat seems
to be extraordlnarlly effectlve in breaklng through "the
defensrve facade that normally enables a person to malntaln

an unwarranted but highly cherlshed attitude of complacency.

N~
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If the above is true, emotional role playlng 51tuatlons

| should be extremely effective in facrlltatlng attltude change.

' To test this hypothes;s Lichtenstein, Keutzer and Hlmes (2969)

-had thelr subjects role -play a patlent who recelved 1nforma—f:;f

- tion that she- had lung cancer, would have to undergo- an.
-1mmed1ate operatlon and would have to stop smoking. Control
‘subjects listened to a taped role -playing session. Whlle

exPerlmental and control groups did not dlffer in- ettltude

or behav1our change, the comparlson of pretest and posttest

measures of smoklng attltudes 1nd1cated srgnlflcant in-group

ichanges on several 1tems for both role players and controls

A srmllar experlment was done by Janls and Mann (1965).

In thelr reported findings, female smokers (who had not
expressed desrre to qdit emoking) participated in a single
emotlonal" role- playlng session. wherein they - 1maglned they
had consulted their phy51c1an for a nagging cough and were -
subsequently dlagnosed as having .lung cancer. They’ were
adv1sed to 'undergo surgery or radlatlon therapy, and of
course, stop smoklng When compared to a control group or
subjects who were paselvely exposed to the same lnformatlon,
the role- players manlfested significantly greater attltude .
and smoklng rate change. More striking, the;role player _"

still reported greater smoking reduction than digd controls

" when subjects were followed up eighteen months later.

Y3
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‘The discrepancy between thesexf/o/rather 51mllar studles

makes it rather hard to assess the value of role~playing
T

experlmentatlon in’ fac111tat1ng attltudlnal change

One_lmportant varlable that seems_to influence the

effectivenessrof fear appeals is the self—esteem of the
squects; Originally Leventhal and Perloe (1962) reported
that hlgh esteem SLb]ects were 1nfluenced more by optlmlstlc
communlcatlons than by threatenlng communlcatlons, whlle
subjects low" in self-~ esteem showed the oppos1te pattern;
However, these results occurred only among subjects who
recelved cOmmunlcatlons from sources d1s51mllar to’ themselves

with respect to personality characterlstlcs. ngbee (1969)

assumes that hlgh self—esteem subjects are less personally

-threatcned by a threat appeal- and thus can react to such an

appeal by, taking reallstlc action rather than by attemptlng

to avoid thoughts about the threat.

'Recent work has shown that the ubjects perceived

_ vulnerablllty to danger can be brought under experlmental

" control. Rogers and Thlstlethwalte (1970) found. that 1f they

s

dlfferentlated between communlcatlons that were manlpulated
to possess either high or low reassurance, increments in

fear arousal‘produced greater increments of belief in smokers

in the high reassurance than in the low reassurance condltlonsﬁ

These results are con51stent with -the earller recommendatlon

T e e e Al Rt st o -
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made by Janls and Feshbach (1954), who suggested that fear
would have a fac1lltary effect on an acceptance "if the
communlcatlons coutalned reassurlng recommendatlons which are
percelved to be a. potentlally successful means of avertlng
'thé threat"

The work of Allen (1969) and Evan et al (1970) 1ntroduced
a prevrously overlooked but crucral factor in persuasive appeal
studles. “Both 51des obtalned optlmal behav1oural changeS'
when posrtlve appeals were used. Fear appeals dld not produce
51gn1f1cant changes in actual behav1our,'wﬁﬁle the positive
appeals dld B o :
' Be51des .source angd . message related variables, there are'
" audience related variables whlch can 1nfluence the potency
of a communlcatlon. ?hat are the factors of persua51blllty,

1nherent in the 1nd1v1dua1 whlch enhances his suscoptlblllty i

to a persuas1ve appeal° There are persons who only can be

i e s

labelled as extremely gulllble and accept vir tually everythlng

"

" they hear. There are others who seem to be susceptlble to

-

emotlonal appeals and jump on the handwagon of every "cause"
that is popular‘ Some are very susceptlble to -fear appeals
whlle others to ratlonal but seldom to emotional propaganda. . i
Fortunately, the great majority of us fall into some middle . R I

category

-



Target Audience

Janis and Fleld (1956) did, an experlment on 1nd1v1dual

-

'dlrlerences .on attltude change in an attempt to find one

~

general factor whlch affected susceptlblllty to persuaslon.j

The test prodedure was of the usual type - subjects were ;f

given an initial attitude test theyfthen.were exposed-to
J : _
a series of’ communlcatlons (many communications on a wide

variety of topics in order to. discouer'one factor in per-
suasibility common to all the subjects) h Post communica-
tlon attitude test was given to determlne the degree of |
atrluude change. They found a erong relat;onshlp between
changes in oplnlon on unrelated tochs and also a strong
positive relationship between changes in opinion following
oPposing communication on the same topic. The hypothesis
that ODlnlOn &hange is ‘exclusively determlned by topic bound
predlSpOSlthnS fails to explain the’ positive relatlonshlps
among oplnlon changes on diverse and oppos;ng communlcatlons.
It Lherefore must be that persons most readxly lnfluenced by
persua51ye communication advooatlng a glven set of attltudes
are\also most likely to be influenced‘in_the reverse direction

by.communioations which take an opposing stand on the same

issue. Simply., that people are falrly flex1ble on some

‘1ssues and may be peérsuaded to follow any (personally) con-~

vincing argument : - .

Nt W———
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" The general view of social psychologlsts is that spoken

‘

language is an 1dent1fy1ng feature of -members of a national -

or cultural group and any listeners' attltude toward members

of a partlcular group should generallze in the language they"-

bse. - Furthermore, evaluatlonal reactions to a spoken o
language should be 51m11ar te those prompted by interaction
w1th irdividuals who are percelved as members of the group
that uses lt "but because the use of the language 1s one
asPect of behav1our .common .to a varlety of individuals,
hearlng the language is llkely to arouse mainly generallzed
or stereotyped characterlstlcs of the group. In a variety
. of studies (Lambert, 1972; Williams et al, 1971; Pearce and
Conklln, 1971; Webster and Kramer, 1968) 1t has been con-
51stently shown that judgements of speakcrs upon the ba51s
of language or language characterlstlcs 1s an 1ntegral part
of social stereotyplng and a means by which 1ndl;1duals remind
themselves of soc1al and ethnic boundarles. 'In the technlque
to be used hereln, the ‘reactions of members of an Lngllsh-
speaking communlty are examlned when thcy are confronted by
a representatlve of the French- speaklng communlty In order
to be effectlve the communlcatlon itself must be credlble
The main goal of the expcrlment is to explore the

process by whlch an induced emotional state, sociél anxiety

[
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~affects susceptmhlllty to'lnfluence ' The particular p0551-.
bility to be lnvestlgated is that cognltlve organisation - (the
need for reassurances) plays a medlatlng role-in the lnfluence

: sxtuatlon. *This 1mplles two supp051tlons. that 51tuatlonal .
'preépures<(threat of deprivation) in 1nteract10n with _Personality.
dlSpOSltlonS (prejudice) affect an 1nd1v1dual's organisation

of his cognltlons about the attltude object and also that

this organisation determlnes, in part how susceptlble to -

1nfluence the 1nd1v1dual will be.

b

Specific Background to Current Experiment

In the context of the present study, it is assumed
that. a communlcator u51ng typltal North-~ Amerlcan Engllsh
accent will be ldentlfled positively as the 'credible!
source by the unilingual English.subjects- And the
communicator using French—accented English will be identified
negatively as a 'less credible' source by the unlllngual
English subjects .

Credibility has.beentdefined traditionally in ‘teims of
communlcator attrlbutes whlch are perce1ved by the audience
- as relevant to the topic belng communlcated 1n terms of the
expertness and/or the trustworthlness of the source |
(Hovland Janls and Kelley, 1953). The present experlment

does not differ from most. research on source credlblllty
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(vide Giffin 1967) in that an extreme pPerception of the
speaker 1nvolves ethnlc prejudice. Ethnocentrlsm is based

on pervasive and rigid in- group - Qut group dlstlnctlons,
_ie-involves stereotyped positive 1magery and submissive
attitudes regafding.in-groups, and a hierarchial, authori-
tarian vmew of .group 1nteractlon in which in- groups. are
rlghtly domlnant. and out-groups subordinate'(Adorno 1950)
Hence Engllsh—speaklng subjects would ‘be expected. to perceive
the 'French' speaker as a member of the out-group; he shoeld
be seen in negatlve terms, regarded with hOStlllty; The

subjects may doubt his sincerity and suspect that he is an
aIarmlst-trylng fo manipulate the. audlence., The fear or
threat message by the 'French' speaker may also shew the ~
signs of conflict; The speaker wiéh typical_'North American
English' ‘on the other hand shoulgd be petceived as a member
of the subject's in-group, and should be v1ewed in p051t1ve
terms and with a more-submfsslve attltude.

therally thousands of studies have documented +the
'exlstence of dlscrlmlnatlon of various klnds When we
attempt to measure dlscrlmlnatlon, we usually obtaln measures
of 1nequa11ty such as dlfferences ‘between ‘different cultures,

races or sexes throu h heir dlfferences in Lhelr 1ncomes -
g

or occupation levels (Porter, 1967).
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Pierre Valliéres in his book White Niggers of North

America (1971) portrays the picture of attltudes of WASPS

(White anglo saxon Protestants) towards French ~Canadians.
Superstltlon*and lazy are the Ewo terms that Engllsh beople
mostly ascrlbe to a French -Canadian. ' The" main stereotypes
attributed to WASPs by contrast to.French-Canadian were
1ndustr10usness and 1nte111gence. Discrimination and .
prejudlce is also clearly portrayed by Prof. John Porter

. in his book Vertical Mosaic (1967).

-

~ Ethnic - ‘Stereotypes are typically defined as a concensus.
among members of one group concernlng the attrlbutes of
another. They have been described as over—generallzatlons
rigid generalizations, irretiohal and false bellefs

taylor ang Abohd (1973) believe that there can be

benef;cial-cohsequonces to thinking of ethnic stereotypes
in a broader context - that of general expectatlons They
. fear that role stereotypes are more useful predictors of
behav1our than 1nferences based on ethnlc stereotypes-
‘ Aboud and Taylor. (1971) carried out a study using both
ethnic and role expectations, and discovered that they-operated
in much the same way. The subjects used themselves as a
standard agalnst which to assess others and for ease of inter;

actlon, preferred people-most similar to “themselves. However,

[ S
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for interesting and'guestioning interactions, they preferred
the person most dissimilar from‘themselves. ‘

- Aboud- and Taylor found that an in—group'(ﬁnglieh
Canadians) were more apt to rate an'out~grcup (French
Canadlans) with role stereotypes when they were able to

increase thelr contact with the out group. ThlS greater

contact appeared to. decrease ‘the use of ethnlc stereotyplng

behav1our.

. Since the advent of the Quiet Revolution of the 196Q0's

French cuf%ure and French ianguage has asserted‘itself in

‘North America. Revival and upygrading of the French language

were perceived as the main todls for a new renaissance. buring

the 1960's, several boqks, articles, brlefs, reports and plays

all p01nted to the issue of revival and upgradlng of French
language and French culture in Quebec and Canada. Louls—
Phillippe Audet, a well ~known Quebec educatlonal hlstorlan

in hlS book Bilan de 1la Reforme Scolaire au. Québec (1969)

has exhaustlvely rev1ewgd whe events from mld 1950's until

" 1969.. Another descrlptlve work appears by LOUlS Phllllpe

Audet and Armand Gauthier in the form of a book Le stteme

Scolaire du Quebec Organlsatlon et Fonctlonnement (1967)

From the above studles, it seems apparent that (a)there

is a stereotype ascribed to the Frencthanadxan{ e.qg. lazy

v .

B
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~and Superstitious, (b) French-Canadians’ themselves are” very
-aware that they- are: French Canadlans and thus feel subordlnate
to Engllsh speaklng "WASP" {c} - that whlte English- 5peak1ng
(WASPs) believe themselves superior or superordinate to

I

French—Canadlans, (d) that segqregation and close contacts .
with_French—Canadians does not change ouerhight the\prevalent
attitudes of white'English—speakiqg (WASPs) toward_french_
Cahadians but may if‘fact streugthen discriminatlon, sxnce
thlS attltude is never challenged through dlrect contact,

(e) that through better contacts and 1ntegratlon better‘
attitudes on the part of whlte an115h~5peak1ng {(WASPs)
towards French- Canadlans are bound to evolve and (£} that
through better contacts -and 1ntegrat10n, that French—
Cahadlans will become less conscious of themselves as being

. subordinate. . o

HC . Lambert, Hodgson, Gardner and FillenbaUm {1960) have
developed'agresearch.technique that "makes the stereotyped
lmpre551ons or blased v1ews which members of one social group
,hold of representatlve memberq of a contrastlng group”

They tested the reactlons of 1lsteners to a tape-recorded
message.’ The message was presented in both Engllsh and
French languages, to both English and French subjects.

(What the listeﬁere did not kuow was that both tapes were

recorded by ohe;_fulif—bilingual epeaker.) .They were‘asked

r
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to evaluate the personallty characterlstlcs of the speaker,

-

‘using only voice cues.

As expected, the Engllsh subjects were strongly blased
agalnst the French- Canadlan recordlng, and in favour of the
English one. They. rated the Engllsh speaker as belng better
looking, taller, more ‘intelligent, more dependable, kinder,
more ambitious and as having more character. . Surprlslngly,
the French- Canadlan subjects showed ‘the same. bias. 1In fact
they rated the French sPeaker even less favourably than the
English subjects had done. .

Lambert has found that this prefercnce for anllsh
characterlstlcs appears in French -Canadian children at about
the age of twelve.'

A series of'experiments carried out bf Lambert and his
" co-workers (Eidg Lambert, 1972;.w111iams, 1970) have been
directed at .the. development of a socral psychologlcal theory'
of‘language learning. Accord1ng to this theory, an 1nd1v1dua1 s
ethnocentrlc tendencres, his attitudes towards the other .
language group, and hlS orlentatlon towards 1anguage learning
are belleved to regulate or control his motlvation to learn
a new language |

His orientation is'thought of as being "ins trumental” -

in form 1f the purposes of language study reflect the more

Beeateist e T,
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~utilitarian value of linguistic\achlevement This can be '
verified if one is gettlng ahead 1n one's Gccupation pro—

" vided he_masters the language. His orientation is thought

of as being Fintegrative" if the student 1s orlented to

to belong to or becone a potentlal member of the other group.
Hence in attempting to influence’ an 1nd1V1dual to learn
~a second language, it.is the view of the present author
that‘both the 1nstrumental" and "integrative™" o?ientations
must be taken into account. |

In considering such orientation, a specific problem is
raised. Firstky; informing.a-Quebecey‘?ﬁat the know]edge of
French will be 'instrumental‘ for hls future economic welfare
:1n the province v1rtually reduces to’ threaLenlng him with
economic deprivation, career failure ang personalwyulnelablllty
. to danger.. This type of provocatlv pprSEEEfnearly always
arouses in the 1nd1v1dual an emotional staLe termed reflective
_fear (Janis, 1967) or fear which is based on- Lhoughtful
reflectlon and which increases or decreases as 51gns of
external threat increases or decreases. Janls (1967) argues
that the arousal of reflectlve fear gives rise to a strong
‘need to Seek reassurances that adequate coping resources are
avallable “in order to allev1ate the emotlonal tension,

persons may focus thELI thoughts repeatedly on reassuring

1nformatlon which can lead to attltude changes and highly

[T
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. _ _ C
adaptive behaviour. If, however, reassurances are not forth-

coming, a person may selectively 'in attend' to the fear-
arousing message and display cognitive defenses which can °
operate as powerful re51stances to the communlcatlon (Freedman
v

and Sears, 1965) . Hence, the arousal of a strong need for

reassurance by use of a strong emotlonal appeal runs the

\rlsk of inducing unintended attltude changes, since the

llstener becomes more 1nc11ned to dlsmlss the communlcator

'as untrustworthy and to mlnlmlze the 1mportance or imminence

[

of the alleged threat.’
! Clearly, a persuasive message designed to focus on
the 'instrumental' advantages of learning French must

invariably point to some unpleasant.disruptive or upsetting

. information. However, the consequent arousal of fear will

v

presumably sub51de in response to further reassuring instruc-

tions on coping resources Accordlngly, threat. and reassurance
will represent two varlables to be compared in the Present

study- for their role 1n persua51blllty..

Of the two orientations toward language- -learning Lambert

(1967) has shown that a person with an 1ntegrat1ve orienta-

. tion is more hlghly motlvated to learn the new language than a

' o
person w1th an 1nstrumental‘ orlentatlon. It seems useful,

therefore,tto vcapltallze on this observatlon and de51gn a

persuasive message to inform the llstener of the broad



experlence to be galned in advanc1ng toward bi- culturallty

and of the advantages of becoming an accultured part of a,*
second llngUlSth cultural communlty- Such a communication.

would offer the llstener an ‘'integrative' orientation - in =’
1nfluenc1ng him to 1earn the new 1anguaée, and therefore
may prove highly persuaflve. Howeyer, exposed to thls
stralghtforward approach, a subject may readily feei'thet

his ethnocentric attitudes are under examination and will

probably distort hls actual bellefs when performlng a ratlng *

on'an’ attltude scale (Page, 1973).

In this chapter we have reviewed the 11terature on’ attltude
and attitude change.. For example, we now know a good deal about
Ithe effects,on'attitude ohange by varying the Structure of a-F.

.persuasive communication - whether it is one-sided or two-

- sided, whether it is fear—arousing or not, whether pro arguments.

'precede or follow con arguments, and whether it 1s attrlbuted

to trustworthy or untrustworthy sources. : . -

I
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',questlon when 5poken w1th a North Amerlcan Engllsh accent -

. post- treatment scores as compared to pre- treatment scores of&

CHAPTER 3

Method )

As an 1n1t1a1 effort to clarlfy the problem of" attltude
change towards language learning, the present experiment

attempts to evaluate the 1mportance of presenting‘subjects

. with an 1ntegrat1ve approach {see p.54:) in tryiné to

motivate them to learn French. The experiment compares

the effectiveness of the persuasxve communlcatlons 1n

»

and when spoken in a French-~accented English,'-

Objective - : ' 2

. b
- . . . .i

The objective of this study is essentially to evaluate
wthh of the following four approaches to persua51ve communi- | ;
cation 15 most effectlve in brlnglng about the de51red attitude
change towards learning French as a SeCOnd 1anguage. It w1ll

determlne this change by measuring the difference in the

unilingual English students in the test sample - as compared -

to control groups. The four approaches are:

1. A threat appeal w1thout pralse, communlcated in a

French accented English.

PPN
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2. A threat appeal without' pralse, communlcated in

a. typlcal North«Amerlcan English accent.

3. A threatﬂ@ppeal with praise, communicated in a
' B . @

-

French-accented English.

“4. a threat appeal with praise, communlcated in a

. typical North Amerlcan Engllsh accent

On the basis of the abobe discussion, the following'

hypotheses-were formulated to be tested in the present
study. . - I e S ~

3

- Hypotheses

_l. The threat appeal Wlth pralse communlcated by a

- speaker with North-American English.accent w1ll be more

r

successful 1n ‘changing attltude towards learnlng French .

‘language, than a threat appeal Wlth pralse communicated by

a speaker with a French-accented English,

2. A threat appeal with praiserwill be more successful -

in changlng attitude towards learnlng French language than'
a threat appeal without praise. ‘

. 3. A threat. appeal without pralse communlcated by a
French- Canadlan speaker will change the attltude of audience
towards the learnlng of French ‘language in an unfavourable

direction.

Subjects:

Ss were six hundred unl;lngual Engllsh speaklng students

—0-

from the first year of the 2- -year C- E G.E. P program

T

-
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(Collége d'énSeignement général et professionel) at Sir
George willlams Univer51ty in.Montreal 300 male and 300 - °

[ R n
female subjects took part in the.experiment. Bxperimenter

obtained the class lists from the University autharities
and randomly picked 12 big classes with student enrollments
of over 100 in each class. Every student was. given the

. ?

pretest attitude questionnaire.- All the 'questions were
collected, and if any student was over 18 years of age or
bilingual his responses were 1gnored Only unllingual

English speaking subjects were taken into account by com-

paring thelr‘posttested attitude scores with pretested .

,attitude scores.

.

Materials - Tapes

1

Six audio-tapes were preparedﬂat Sir Gecrge Williams

University studio. Two announcers from Canadian Broadcasting

Corporation were inVited to lend their voices w1th a v1ew to

prepare tapes. . Three ‘message. tapes were prepared by each

announger, viz (1) Praise or Reassurance Message (2) Threat

. or Fear Message, (3) Irrelevant Message (refer tO‘Appehdices,

opp. 121-132).. .

-

-
' ' v

Materials - Questionnaire . . . =

A wrltten questionnaire called an egual- appeallng 1nterval

scale was constructed according to standard Likert- scale

’

:
R



methodology as described in Tuckman (1972, p. 157). This

attitude measurement questionnaire was constructed to

LS

register the extent of agreement or disagreement towards
learning French as a second language.

- B

The researcher had exploratory talks and lengthy

unstructured interviews with key 1nformants. One hundred
and twenty four direct, structureé, sca;ed responses were
devised toward the measurement o%-the dependent. variable.
In’preparlng the questlonnalre‘the followlng three criteria N
iWere applied {Tuckman, 1972, p. 174): N i | %3

1) To what.extent might a guestion influence' the
respondent to show himself in a good light? _ =
2) To what extent might a.question influence a

respondent to be unduly helpful‘by attemptlng to ant1C1pate

what the researcher wants to hear or flnd o\Jt'>

- ‘ K

3) * To what extent might a questlon be,asklng for o
'1nfornat10n about a respondent that he is not certain, and
perhaps not likely, to know about limself? | o -9

| The ualidity of questionnairo‘ané‘interview items were
'llmlted by all three kinds of con51deratlons. Questions
were reworded if they were amblguous to part of our samples
- or too vague in content or askod for 1nformatlon which the
'respondent dld not have or could not remember, or a leadlng

/ .

- guestion whlch blased the answer or a questlon that operated
AY

.~
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at the~wrong‘level of intimacy for its purpose.

Equal number of p051t1ve and negative questlons were
malntalned as a protectlon against the form of response
bias. - Score of negative items were reflected {reversed) to
make them conform with p051t1ve item scores, and all item
scores were summed for each S. The lnformatlon from the
questlonnalre was transformed 1nto numbers or quantltatlve

'data by u51ng the leert'attltude scallng._

‘Pilot Studies

Careful pllot work was done with 50 subjects of 17 18

year-olds studylng 1st year C.E,G. E P. at MCGlll Unlver51ty, .

half of them male and the other half female. Respondents
who were part of the 1ntended test populatlon but were not
supposed to be the part of the sample, aLtempted to deter—
.mine whether questionnaire 1tems possessed the desired
qualities of.measurement and rellablllty.

The scaled responSe; structured questionnaire was

.

admlnlstered to pilot sample at McGlll Unlver51ty, and based
. e
on ‘responses, correlatlons.were run between the scores ob-~

tained by each person on each item, and the scores obtained

by each person across the whole scale. - Thellarger the correla-

N . .
tion between an item score and the total score, the greater
. the relatlonshlp between what the item is measurlng and

what the total scale is measurlng. .The pilot testing
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uncovered a variet§ of failings,-e.g. items lackimg in poorly
worded or ambiéuous'items, poor. 1nstruct10ns, areas of extreme
sen51t1v1ty or the respondents refusing to answer certaln
1tems. The poor questions were reworded after the first

»
pllot study, and the new printed attitude measurement-questlon—

naire was plloted agaln at Dawson éollege to 17-18 year-olad
.group studying 1lst year C.E.G.E.P., to check for any new:
difficulties or biaseé. The second pilot study was aleo
‘done on 50 new subjects at Damsoh'éollege, half_ef'them
maie and the other half femele. The results were computer-.
ized and analysed the second tlme Only the best 24 1tems
having the hlghest correlatlons with the total score were
choseq to make up the final scale for the main study. Cor-
relatlons of coeff1c1ent of these best 24  items with total
scores ranged from .4272 to .8?43,

| The questlonnalre dlrectlons were clarified, based upon

thlS second pilot testlng- The questlonnalre for the main

- study is shown in Appendix D.

Independent Variables. There are three 'Message Appeals'

or 'Communication Appeals’ throuéh 'Reassurance Message',
'Fear Message' and ‘Irrelevant Message'.

Communicator Variable.,‘There is one 'Communicator

Variebie’ or 'Moderator Variable' of a person -speaking with

e 0D et ———
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typical fNorth—American English Accert' as against a person

speaklng wlth heauy 'French~ accented English'.

_Dependent Variable. This is the attitude cﬁange toward

learriing French.

Control Variables. There are two control variables.in
this study, (1) Age and (2) Language.

Only 17- 18 Year-olds were tested If any student was
~over 18 years of age, his responses were 1gnored | )
Only unilingual Engllsh—speaklng students were tested.

And, if any student was bilingual, his questionnaire was not

taken into account for this study;

The Reeearch besign ' -

The ba91c de51gn for the experlment is dlagramned in
- Table 1. There were four experlmental groups and two control
groups. The experimental groups allow the study of accent
ractors together w1th Praise and Threat in an attempt to
observe which 15 more effective in’ 1nfluenc1ng English- -speaking
unlllnguals in Qéebec to learn to speak French. Experlmental
 groups 1.1 and 1. 2 were both given Praise with. Fear message,
group l 1 by an Engllsh speaker w1th North-American Engllsh

accent and group 1.2 by an Engllsh speaker with French accent

i .
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Experimental groups 2;1 énd72:2 were given Threat withoql
Praise messagé; group 2.1 by an English speékér with typicel
No;th—American'English accent and group 2.2 by an_En;Lisﬁ -
speaker with a French accent. L | : l

TQO other'intactvgréups served as controls with both -
given Ir;elevant‘messages; Control éroup 3.1 by an Engiish.
speaker'with a North—Americén Engliéh accent, and control
groﬁp 3.2 by an Engiish speaker with‘a French'aécent. ?riqr

to these PRAISE, THREAT andiIRRELEVANT messages, every experi—

mental and control group was given the attitude guestionnaires

which meésure initiél attitudes tdwards learning of.French as
a secqnd language (Test 1). Two weeks after thé meséages

were presentéd,‘the experimental and contrel groupé were given
questionnaires'asking for identical information as on the
pretest (Tesf 2). The attitude change ié defined as the-
difference in thelscores between Test 2 and Test 1 for each
group. 'Thé conzrql grdups_showea whethetr extraneous qufors

to the experiment affected the results.

-~ .
All messages were .given by tape recorder to eliminate

_any communication variables involving gestures or facial

expressions of all sources (i.e. speakers).
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Procedures

Subjects for the.final experiment were drawn'from the.
1st year of the 2-year C.E.G.E.P. program {Collége d'enseign-
ment.général et prbfessionel) at Sir George Wllllams University
in-Montreal. 300 male ?nd 300 female subjects took part in
the experlment. Experléenter obtained the class lists from
the university authorities angd randomly plcked 12 blg classes
w1th student enrolments of over 100 in each class.

When the subjects (male and female): arrived at their
classrooms, they were requested by professors to coope:ate
with tﬁe experimenter by completing the attitude questionnaire
and then listening to a tape-reebrded ﬁessage The ‘experimenter
distributed the pretest attitude questionnaires to every subject
in the classroom and requested Lhem to write thelr names, age,
sex and the class they belonged to. They were told that every
guestion asked'hes a definite purpose and therefore 'subjects
- must answef ail the_quest;ons. Subjects were told that they
' must not consult with thelr friends or even dlscuss w1th the
student 51tt1ng next to them whlle they are fllllng out the
questlonnalre After every subject had completed the
questionnaire, all the queetionhaires were collected. The
tape—recorded ﬁeesage of epproximately-S minutes was!played to
students immediately eftef the whole group of students had

just finished answering the pretest attitude measurement
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.quesﬁionnairg5 The experiméntér then thanked th
“and the p;qfessor and thén-left.

| A Messagé Appeal'wés randomly picked for ea
There were six Message Appeals, and eacthessage

approximately a 5-minute speech by a C.B.C. anno

e students

ch class. .
Appeal was

uncer. There

were two announcers, one who spoke in a typical North-American

'English and‘the othér who spoke with heavy Frenc
English. )
There_were in all four experimental groups
control groups with ldO subjects in each group.
' were'arbitfari1y maintained at 100 each, under
The extras over 100 wefe weeded out through the
tables. It was easier to'gomparg tﬁe groups of
- and run statistical ‘data on groups with-equal nu
the subjects. Only unilingual Engliéh—speaking
were taken into accoun£ b& ﬁomparing tﬁeir postt
scores with pretested‘atfitude scores. If any s
over 18'yedr; of age or biiingual, his responses
The attitude qﬁeétidnnaire consisted of 24
.to.whiph_gubjects were asked.to respond in one o

ways: Strongly Agree, Agree, Undecided, Disagree

Disagree. The attitude statements were selected

' basis of the data éollectéd-in two pilof studies

at McGill University and Dawson College, both at

T

Quebec.

h—accénted 1

and two
All groups

each message.

use of random .

eéual nuﬁbers
mbgrs of |
subjécts
estéd attitude
tudent was
were ignored.
stateménts‘

f the five

of Str&ﬂgly
éﬁ the
conducted

Montreal,
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1

.\

The ﬁre—CommUnication Measure. FEach subject was handed

an attitude questionnaire (see Appendix D) concerning the use-
fulness and importance of learning French language e.qg.
“Witaout the.Frenoh culture, Canada would lose its identity"
and "I'do not want to learn French because there is-no money
in 4t". Subjects were asked to pretend that each of these
1tems was a statement made by a person. They were instructed
simply to indicate the extent of their agreement or dlsagree—
ment w;th the statement by c1rcllng a response which appeared-
beneath each,statement. Response to each item onpthé attitude
soale was scorxed as of 5, 4, 3, 2 or 1.with S representing
‘éhé more”positive end of the continuum i.e. "Strongiy Agree".
out of 24 attitude statements, twelve were positiVe:and the

' .remalnlng twelve were reverse reflected so_as to provide a .
total score that reflects the posrtlveness towards learnlng
of the French language._ Fourteen criteria for attltude state—
ments were strlctly followed as appearlng in the book
"Techniques of Attltude Scale Constructlon" by A.L. ‘Edwards,
pages .13-14. The coin was fllpped for randomisation of 24
statements, with eqnal number of.positiVe and negative stateh
ments, to avoid introducing ahy-biases in.the order of

-

guestions. : -

The Post-Communication Measure. Two weeks after obtaining

the opinions of the subjects on a -pretest attitude guestionnaire

"}
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about learning French as a second language, and also playlng

back one tape recorded message to each class, the experlmenter .

returned to the same class with a posttest attitude questlon—

-,
«

nalre. Thls posttest attltude questlonnalre was exactly the
same as the pretest attitude guestionnaire: The experimenter
reintroduced himself and sald- i )

As you may remember, I had been to your class .

two weeks back in- connection w1th your attitudes : -

along with message about learnlng French. You

were very cooperative @ith me at that'time and

I am sure.you will be happy to help me agaln thlS '

time, by completlng this short questaonnalre._

This is the second part of the same experiment

and by completind this .attitude questionnaire, you

w1ll have helped me complete this experiment,
After every subject had completed the questlonnalre, the
experlmenter collected all. the questlonnalres and having
'expressed thanks -to the whole olass, left. It was two weeks'
before their year-end exams, and as such we had 599 subjects
present at the posttest as compared to 600 subjects at the

time of pretest. .

Data Analysis

!

“.The negative item scores were reflected (reversed) and

summed with the positive 1tem scores for-each student. '

1
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Approprlate statlstlcal tests of Analysis of Variance on

pretest and posttest- Analysis of Variance on Repeated

, N

Measuyés and Newman Keul's Multiple Range Test were used

(e<= .05 level of 51gn1f1cance was used)
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" CHAPTER 4 -~

\\\_*_/"\\Eeizitﬁ and Discussion

Y . S ' - L
Overview: This chapter presents the data and discusses

‘a * %

the results. To recapltulate, the experlment was conducted
.wrth 600 subjects of 17-and 18 year-old, 1st year C.E.G. E P,
students at Sir George Wllllams Unlver51ty at Montreal leert-
‘scale pretest attltude questlonnalres were given. to* 12 randomly
“chosen classes with enrolments of over IOO in each class. - |
Immedlately after the pretest questlonnalres, subjects were
exposed to one of 6 short pre- recorded Message Appeals
randomly picked for each class. The same attitude’ questlonnalre
was glven as posttest to all 12 classes after two weeks.
| All 51gn1f1cance testing was‘done at the ocs_.OS level'of

significance. |

Means: Table 2 shows pretest and posttest means of '
attitude scores for various groups in the experlment. Before
examlnlng ‘the results regardlng the effectlveness of the

three Messages, it is apprOprlate to ask whether the attempt

‘to change the subject's attltude towards learnlng of French

- language was effectlve " Inspection of the Means from Table 2

suggests the effectlveness of the Praise Message as compared
to Threat Message. As can’ be Seen, thére was an apparent

]
'negatlve effect of the Threat Message on the subjects.

71
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Table 2 é
MEANS FROM THE EXPERIMENT '
(TRIALS. = PRETEST AND POSTTEST INDEX) a
PRETEST POSTTEST - ]
OVERALL - - . 71.0383 75.3217 :
' ._ - - s
TRIALS X SEX s o
MALES _ : 71.0600. | 75.0233 . E
FPEMALES S — 71.0167 ©75.6200 Lo
' TRIALS x ACCENT = . b
. NORTH-AMERICAN ENGLISH SPEAKER, | ,71.0467 80.1233 E
‘FRENCH-CANADIAN SPEAKER | 71.0300 "70.5200 h
TRIALS x MESSAGE %-
PRAISE 70.9950 | °92.2300 1
THREAT AU 71.2500 62.5950 -
IRRELEVANT - 70..8700 71.1400 :
Lo ) i
TRIALS x ACCENT x MESSAGE 4
.o T L "5'
NORTH-AMERICAN ENGLISH SPEAKER | "
PRAISE 70.9400 | '102.6000 o
THREAT - | . ©71.3100 | 66.6500 :
IRRELEVANT - _ . +| 70.8300 71.1200° £
ENGLISH SPEAKER WITH FRENCH ACCENT \\ ém
‘ : . P
PRAISE 71.0500 | 81.8600 (.
THREAT 71.1900 |- 58.5400 o
" IRRELEVANT 70.8500 71.1600 §
. .:';'_.
- ?
.- 1 RN
; .
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Differences due to Accent- also seem very clear from the.

MeanshTable.' The North Amerlcan Engllsh speaker seems more |

M R

effective than the Engllsh sPeaker w1th a French accent
Turnlng to the major results, it wrll be recalled that
an 1nteractlon betWEen Message and Accent was predicted.

More specrflcally, 1t was hypothe51zed that the subjects

. ‘ A

exposed to Pralse Message given by North Amerlcan Engllsh

speaker would change their attltude towards learnlng French
in a pOSlthE dlrectlon, as compared to subjects exposed
to the Threat Message given. by French ~Canadian speaker, who

were expected to change their attltude in an unfavourable

dlrectlon. The dependent varlable 1n the Experiment is the-

attitude change towards Iearnlng French as a.second language.

.

As can be seen in Table 2, there’ was . .no apparent effect due
» -

to elther seéx or Irreleuﬁnt Message.. As ant1c1pated however,

there seems to be an attltude change 1n posrtlve drrectlon

-

due' to North Amerlcan Engllsh speaker Pralse Message lnter—

“action. Consultlng Table 2 it can be seen that the con-

.Pralse Message than they were exposed ‘to Threat Message.

flguratlon of the Means lends full support to all the three

hypotheses.r Subjects seem to be Qgre favourably 1mpressed by

a North Amerlcan Engllsh speaker when they were exposed to

Also, the subjects seem more receptlve to French—Canadlan'

speaker gellverlng Pralse~Message than whén they' were exposed

- AJ:‘
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to Threat Message. Subjects overtly expressed ht;stility to
E when they were exposed to the- Threat Message delivered by’
. » . ) )
‘French-Canadian speaker. - . ‘ -
- [ - '
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Table 3

Pretest Analysis of Variance -

Sex, Accent and Message Variables

e,

'Tablé 3 shows that

differences due to sex,
Also, 'it shows that the
sex x messége, accent x

is not significant.

N

there are no significant (p<L.05)

accent or message on the pretest.

B
a

interaction between sex X accent,

message or sex x accent x message

-~
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Pretest Analysis of
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Table 3

[

Variance

Séurce Mean Sqguare Degree of F-Ratio Significance
- - . Freedom ‘ - : '
Between 2.409 11
Sex .282 1 .0007 .9776
Accent .042° 1 -| ~.0001 - 9885
Message 7.502 2 .0178 .9832
Sex x Accent 4.682 . 1 L0111 .9127
Sex x Message - .952 -2 .0023 .9978
Accent x ‘ . ¢
-Message '--.682 2 .0016 .9983
- Sex x Accent - : :
X Message 1.612 2 .0038 .9964
Within 422.533 588 g
: —
Total i 414.818 599
‘ -
* - ® oL .
None significant at p<£ .05
' . X
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" a second language. Thus, sex as a variable should be dis- ' . ;

77

Posttest Analysis of Variance -
Sex, Accent and Message Variables

Table 4 shows that there is no significance  (p £.05)

" due to sex on posttest scores. This demonstrates that there

is no difference between English-speaking males and females.

.

with regards to their attitudes towards learning French as :

P

Yo
regar&éd in this study.

Table 4 further shows that there is a signifiqance.due'.

-

fb’Accent and Message variables.. Also, thgre.is a significant

.interaction between Accent and Meésage.‘

- ]
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Table 4

Posttest Analysis of Variance

. -
.
T, LT T W A g e £ o s it = g e e

, Source Mean Square Degree of F-Ratio| Significanc ®
.- Freedom B
Between - 10737.678 11
Sex 53.402 1 .1810 .6745
Accent 13833.602 1 46.8972. .0000*
te A . . . - x
Message 46534.612 2 157.7568 -00G0
Sex x Accent 41.082 1 ©.1393 .7107
Sex x Message 52.762 2 -1789 .8376
: Accént X ' . -
Message 5481-.232 2 18,5819 -0000
SeX x Agcent x o . » -7
Message® '’ 24.582 2 .0833 | .919s
Within 294,977 . 588
TOTAL 486.746 599
* .. . o
significant at p {.05
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Repeated-Measures Analysis of Variance : -

Table 5 shows that there is no significant sex dlfference
Ap { 05) from bretest to posttest. This conflrms the earller
flndlng that there is no dlfference between Engllsh -speaking
males and. females w;th regards thelr attltudes towards
learnlng French 4s a second language. Thus, sex as a
varlable should be disregarded in ‘this study. |

Table 5 further shows that there is a 51gn1f1cance due
to tha Accent and Message variables. Alsc, there is a

- ) -
significant interaction between Accent and Message.

.
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-

Newman Keuls - Posttest Multiple Range Tests Message Variable

-

Table 6 shows the mean posttest attitude scores o the
' three'groups.' The 'Reassurance"or 'Praise' group showed a
large change in the po51t1ve dlrectlon while the 'Fear’ or
'Threat' group showed a change in the negatlve dlrectlon.
Both these changes were 51gn1f1cant ‘at the 05 level. The
data supports hypothesrs No. 2 whlch stated that Threat
'Appeal with Pralse will be more successful in changlng attltude
towards learnlng the French language than a Threat Appeal
'w1thout Praise. ‘

The data demohstrates not only that the-Threat'Message_
with Praise Appeal is more successful than a Threat Appeal
" without Pralse, but that the latter actually appears to lower

1n1t1al attltudes towards 1earnhng French.

. - . P .
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7. Table 6

g2

!

« ~ Newman Keuls Multiplé Range Test

Difference

from Pqetest

1Scores

Means

on Posttest Scores f

(N = 600) .‘_
» ' i '

, Threat
Irrelevant " or Fear
- Message Message

$0.27 ~8.655
71.140 62.595

L]

Praise. or
Reassurance

Message‘

+21.235

192.230

(Common underlining indicates Homogeneous subsets, no pair
- of which have means that differ by more than the shortest

significant range for a subset of that size. oc=

of significance was used.)

-

.05 level
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 in changlng attatude towards learning French. language than a

83

The average posttest.score‘for the Irrelevant nessage_ :
group does not seem very different'from the'pretest ‘This
suggests that no extraneous varlables could be held . account-
able for the attitude change.

A comparlson of’ posttest means and pretest means (Table 2)
seems to support hyxpothesis No. l that the Threat appeal with
Praise communlcated by a speaker with North—American English
accent w111 be more successful in changlng attltude towards
learning French language than a Threat appeal w1th Praise
communicated by a speaker with a French accented Engllsh.

' The data also show significance (p<: 05) for the
message variable. The "Pralse group" or "Reassurance group“

showed a fairly large change in the posrtlve dlrectlon, whlls

(R S,

the "Phreat group" or "Fear group" showed a change in the nega-
tive‘direction. Thus the data seem to support hypothesis-

.2 that a Threat Appeal with Praise w111 be more successful

A

Threat Appeal w1thout Praise. Eﬁ
' The data on the Threat Message w1thout Pralse is’ very o ;
clear and showed a change in the negatlve direction, while | IR
the Threat Message wlth Pralse showed a fairly large change ' .
in the p061t1ve dlrectlon..

Although there was no 51gn1f1cant 1nteract10n of sex

with any other variable, inspection of means ‘ih Table;2

..
L
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,1.

suggests that, the change produoed in the males through the -
‘Threat or Fear message delivered by Engiish speaker with -
Frenoh aooent was ﬁore in the negative direction than for

the femaleslﬁho heard the Threat.or Fearrmessagel This dif-
_ference'was:not statietically eignificant and.therefore_must
be treated as a-suggestion of a-trend rather than a true -
differencei In other words, males‘may perhaps be more upset
by the Threat message withoutjany'reassurances.delipered b&-
English speaker with French accent. Many students reported’
to the Dean of Students requestlng h1m not to allow tge
Experimenter to carry out such propaganda on the Unlver51ty
-campus They called E a traltor and that'he should not carry
out any propaganda on behalf of René Levesque and Partll'
Québecois. They went to the Chalrman of Educatlon Department
to find. out whether E was. really a post graduate student
doing a research progect. Someone sald that "the whole
country is underg01ng a blnge of masochism”. Still there

was ‘a group of students who ‘shouted that this type of propa—:

ganda borders on 1nsurrect10n and sedltlon" The male

‘students seemed eSpeC1ally upset

e =



Summary of Findings - - * o

\c . .. .. ‘ . N
Extremely interesting results were obtained for the ‘ s
source credlblllty and Message Appeal

*

Slgnlflcant dlfferences were obtalned 1n-the extent‘to
whlch attltude towards learnlng French was changed by the '; i%
attrlbutlon of the Message Appeal to dlfferent sources:
The results clearly show that subjects changed their . i ":'ﬂ
attltude in -the direction advocated by the communlcator in : T
a 51gn1f1cantly greater number of cases when the message - %
was dellvered by a speaker with typlcal NorthﬁAmerlcan ‘
Engllsh accent (high credlblllty .source)’ than when the same
: message was dellvered by an Engllsh speaher with French . ﬁf

L

'accent (low eredlblllty source) Unlllngual English students f :ﬁ

favoured the North- Amerlcan Engllsh accent over the French—
Canad;an‘accent. .The-dlfference was 51gn1f1cant at less
than the .05 devel. | |

*Again, the results about the Message Appeal clearly

indicate that the Pralse Message was more effectlve form ,

'_of the communlcatlon in that it e1101ted p051t1ve changd

towards learnlng French as a second language, and perhaps .
a. greater degree of behav;oural conformlty over a long
N

.perlod.' However, the flndlngs indicate that Threat Message

ot only failed to brlng about the de51red result but

s, . S
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actually lnterfered with ltS over—all success. The Threat

A T

Message had very detrlmental effect o the students and

~
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£

actually showed a very negatlve change, in that there was

" lots: of tensron and near about rlot 31tuatlon on the campus.

i,

Thus, lf the communlcatlon is 1ntended to create more
A v

sustalned attitude change towards 1earn1ng French as a secohd
language, the achlevement of p051t1ve effects depends upcn

the ‘use of Praise Message by a hlghly credlble source. Our
results provide clear ev1dence that a Threat Message delavered

by a speaker with French Canadlan accent produced tension
/ A
and commotlon among youth as they could: not ordlnarlly

L3
tolerate unpleasant 1nformat10n concernlng potentlal threats'

to the self and the country.

1
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DISCUSSION - . /

The design and conpduct of this experiment will now be

crlthued with respect to ‘possible threats to 1nternal and
exte nal valldlty ({see Tuckman, 1972, page 74—81).

History:- A control group comprising of students of

same age group from the same university was used Thus, -

this <ontrol group was exposed to comparable “hlstory"

wlthln the experlment in all. regards other than for those
experlences wblch were belng tested. The materials, CQHT"

ditions, and the procedures used within the experiment were

o

1dent1cal for experlmental and control subjects other than .-

the message

Maturatlon:— The-experiment was not for long period

.

and the control group composed of comparable persons can be

'expected to have 51m11ar maturatlonal and development experl-

-

ences to av01d any' confoundlng maturatlon effect

Testlng-— The subjects were gluen a pretest to- determlne
thelr lnltlal attitude with regards to learning of French as
.a second language and thus increased llkellhood of the subject
~doing bettEr on the subsequent posttest 1dent1cal to pretest.
The fact that Irrelevant message group did not have dlfferent
scores on the posttest as’ compared to the pretest, suggests

-

that there -Wwas no testlng effect. ot T -

»
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: 1
Instrumentatlon-- The researcher is reasonably sure about

the valldlty and reliability of the Likert scale (see page 30),

- ]

Also the researcher was alone in conductlng the experlment and
as such the measurlng 1nstruments remained constant across

time as well as constant across groups._

“

Selection:- The usé of random numbers for selecting the .

intact classes in which any person in the, subject pool has an(#§r47

.equal probablllty of being assrgned to elther the experlmentd]

or control group, minimized the problems of selectlon. Thus .

researcher has controlled the selection bias.

L]

Statistical Regression:- The intact clas;ns were a551gncd

e .
randomly to eyperlmental and control groups Also, age was.

controlled and pretest scores .were 51m11ar across groups. As

.

such;‘the problem of stat1st1Cal regre581on has bcen greatly
. b . - - 1 .

avoided. ' I .
] . " -

Experimental Mortality:- The s5ix groups were reasonably

o

large comprlslng of 100 students in each group (50 males and -‘a.
50 females) and the posttest data was collected from 599 students'
as compared to. 600 students present for pretest. Thus, there
was little problem created’ by experlmental mortality.

‘Stability:~ The - statlstlcal testg ylelded an estlmate of .
the probability  or stability .at .05 level (p~<_05) proved
that the differences obtalned between two means were the

result of meéssage and accent treatment. Iy

.
+

£
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v

Factors”affecting external validity:-~ The researcher

got very encouraglng results while doxng the above. experl—
ment and feels that the results are appllcable deflnltely
to young Anglophones in Quebec, and probably in similar

c1rcumstances of bilingual pressures in other geographlcal

locations.

Reactive Effects of Testino:— The resea;chef began the '
study of attitude change with the preteSting o% attitude, hy
giving the 'subjeots an attitude questlonnalre followed by
a treatment which requmred the pretest as a necessary condl—
tion. The pretest and posttest scores of the control group
conflrm that there was no threat to Extérnal Valadlty due to

pretesting of the students.

Interaction Effects of Selection Bias:- The sample

drawn for the study was rep*esentatlve of the larger popula-

- tion and as such the findings from the samples to the populatlon

are generallzable. . The samples were representative of the

.

broadest_population possiblé.f

Reactive Effects of Experimental Arrangements:- The

!

arfangements of the experiment were kept strictly confidential

and therefore, the researchen does not expect any Hawthorne

effect. : .0 -

E _J
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- Multiple Treatment Interference:- 'The.experimental groups

were subjected to one treatment only, while they were in their

classrooms. As such, the reseefcher dees not-expect any inter—
action of- this treatment with anythind else_that may cause the
effect of this treatment to be reduced: Therefore, there is
‘no threat to the'reproducibility of the.effect:

Thus the final results eeem to confirm ail three hypo-
theses in a'fairly_sound manner.
) ~This partic er investigation'is a component of a larger
. . v
preblem concerne with an attempt to ldentlfy dlstlnctlve
features of Blllng alism and Blculturallsmv More spec1f1cally
it looks at the role of communications in changing attltudes
towards learning French as a second language. The objectlve-
of-thls study was to determine emplrlcally whether unilingually
English students would reveal con51stent dlfference%:unresponsc
patterns when exposed to different type of messages Six
tape- recorged;meSSdges were played back‘to unilingual English
ist‘yearuC.E.G.E.Pb students to.test Out the relative importénce
" of objectlvely relevant communicator credlblllty and the nature
of communlcatlon in changlng attltudes towards learning French.

As can be seen from the data, all the three'hgpotheses

-

from the,study were demonstrably confirmed. The results con-

firmed the etnGY's predictions, The Threat appeal without

! . . -
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reassurances communlcated by a speaker pe;celved as 1ess

credlble source (speaker with French-accented English) showed

signs of hOStlllty and conflict. Thls finding is in accord- .

ance with previously reported research (Hovland and Weiss, 1951;

Kelman and Hovland, 1953; Aronson, Turner and‘Carlsmith 1863).
The Threat appeal w1thout reassurance by French speaker
was mainly respon51ble for the’ experlmenter to be abused openly
by a fairly large body of,students who were exposed to that = .
tape-recording. Many of these students went to the Dean of
Students and to the Chalrman of the Educatlon Department to
‘offlclally lodge complaints against the experlmenter with a
view to. stop the playback of that tape. Also, some young male
sub]ects had warned the experlmenter not to return to their
c;ass w1th that ° Threat appeal message w1th the French- accented
cspeaker, or else the equlpment would be destroyed. This flndlng

is in accordance with prev1ously reported research (Janls and

Feshbach, 1953). Also, some professors took SLdes with the
students and expressed annoyance at the experlmenter for expos—
ing the young students to such |a kind of propagandd on behalf of
the Part1 Québec01s | However, the experlmenter ,put the pro-

. fessors at ease by eXplalnlng o them that the experlmenter“
was only conducting an -experiment on' communlcatlons and reallf

dld not have an 1nterest in propaganda on behalf of the Parti .

Quebec01s or the Quebec government - t C ' .

v
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"The results also Supported the predlctlons that Threat

apreal’ wath reassurances communlcated by a»speaker belonglng

to one’ s 1n—group Lw1th North~Amer1can Engllsh accent) was

more effectlve in changlng attltude of unilingual- Engllshe

speaklng Canadian students tqwards learnlng French. Thls

flndlng agaln is in accordance wrth prev1ously reported

research (Janis & Feshbach, 1953; Leventhal 1965 Hewglll &

Mlller, 1965).. The Threat appeal with reassurances commun1~n,

cated by a French-accented speaker was also effectlve in

changlng the attitude of the subjects, although 1t'was less

.effective in changing attitudes as compared td Engllsh

speaker w1th typlcal North—Amerlcan .accent. This frndlng is

in accordance with prev1ously reported research (Janls &

[
L]

Feshbach - 1953; Leventhal 1965) . ‘ ‘

How* people change their attitudes, why they do not change
their attltudes and the factors which contrlbute to their |
persua51on has always been of greatest concern to people
1nterested in changing attitudes through mass medla Mass
communlcatlons are 1mportant factors in soc1allzatlon,
attltude formatlon and change Closely related is the'

et

effect mass medla have on the persua51on, indoctrination and

other forms of social contrpl. It is genérally accepted

that whatever a person recelves in a communlcatlon has some

. rd

. klnd and degree 'of influence upon hlm In the case of the

L P
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mass media as a“result of the ublqu1ty of” thelr messages

and the incessancy of thelr 1mpact they are bound to have_
"some sort of effect - dlrect or lndlrect DOSlthE or nega—

'tlve - on the’ exposed and always more or iess susceptlble

¥ .

. human recipients.

If mass. medla can be effectlve in brlnglng about changes

in many aspects of a person s psychologlcaL functlonlng,_

E

there 1s no reason to belleve that it Wlll .not work ln the
K area of attltudes towards learning FrenchH’as a second -language..

‘Mas edla, however, are ‘merely 1n5truments, and all lnstruments
. b l

'are ral as to the effects. The effects depend upon- (1}

how they are used, by whom,for what, purposes, w1th what

-

messages,under what conditions and'(Z) how the messages are

recejved, by whom, on the bases of what content and purposes

. . -

-what COhdlthnS. The c1rcumstances under whlch

the dlfferent\E\nds of purp051ve communlcatlon exchanges take
place are variable as to klnd comblnatlon and compleX1ty

Some of the fears of a quarter of a century ago havé been

demonstrated to have been w1thout foundatlons, there certainly

- '

is no-mass, non- dlscrlmlnatory acceptances of the messages,

t ’

espec1ai4y those suspected of belng issued for 1nfluence or

control purposes, arnd there 1s. no general‘or automatic

[}

. pattern af domlnahce subm1551on. The public does not consist

kY ! ‘

. of a group of puppets who "swallow ‘it all".

A
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-verbal behav1our, which characterlze members of the other

94 B o,

As a prelude to the discussion, let us set the quallfylng
boundarles. Naturally advertisers want the pUbllC to buy what

they .are selllng, and it is their job to convince the public.

.Looklng at the whole questlon from socio- psychological per- .

spectlve, advertisers w1ll have a better chance of success

“if they bear in mind Prof. Lambert's ,dual method of instr#-

mental and integrative motlvatlon. From thls viewpoint, student

wlll be successful In learning French only if he is able and
w1111ng to adopt various aspects of behav1our 1nclud1ng

llngulstlc cultural group. The learner's ethno—centric

,tendencres and his attitudes towards the other group are -

believed tb determine hlS success in learning the new language.

If the learner has the utllltar1an value of’ llngulstlc' b

.

achlevement 1n mind, then the orlentatlon 1S supposed to be

.
I

instrumental inp form. And 1t is suppos%d to be integrative: 1f
i

'the person has a de51re to become a potentlal member of the

other cultural community group. Communlcatlon through plctures,
songs, parades publicity and audip- vrsual media are usual

means of Propagating the French language. Hence through

educatlon 1nformatlon, E_bllc relatlons and advertlslng it 4s

' r

possible to change the attltudes of Engllsh speaklng Canadlans.

1
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>
Audlo vlsual devices of the 51mpler kind have been

available for a long time and they have been widely used '

for second language learnlng The results of this study
suggest that whenever there is conversation based on a

picture, the names of the members in the scenario should

all be of the same group as that of the audience: If the
plcture shows members of the family in the kitchen prepar-
ing lunch for an-outing, followed by conversatlon then it

rll be prudent to use all English names.

-The teacher asks ‘questions about the plcture- indiuidual

pupllS answer. Since the questlons are very 1mportant to

each student, the assoc1atlon in the mlnd-of the student can

.take place. This is an excellent wdy of presentlng a credible
source to students Not .only the names in the picture be
English, but they should also look and behave llke Engllsh

so that a p051t1ve "0p1n10n“ leading to p051t1ve attltude"
will” be the 1nterven1ng_variables. The Telationship between

the two is an intimate one. An important 1mpllcatlon of this

. "

_is, that, there WLll be a hlgh degree of mutual 1nteractlon

.

between attltudes and oplnlons resulting in a general change

“ of attitude towards learnlng of French as a second language.

a .

_Our assumption is that there are many attltudes which are

medlated by positive pralse message and a credlble sourcet

1%

1
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The kinds of materials that.may be put'én display in a.
glassrpom fali into various categqriés. There ére large
and small items; more of ieSS permanent and temporary;
'pictorial and lettered materials; purchased and:that prgﬁared ’
by pupils;‘flét and ;rojécted. In all these maferials} the
person who is designing the meﬁéage shéuld make sure that
the message is of a positive praise tfbe which should not
shggest'aﬁy threat to the re;eiver's eéo. 'Whep ekposed'tq
thg recommended opinioh, a member of the audience will_react'
sympa;hetically if the soufce is considered to be trustworthy

having honest intentipns and gqod affiliation (in our study .

speaker with North-American English accent). Thus, if-a

"communication is from one's own in-group, then the communi- '////,

cation is more effective because it is more persuasive. And
if a communication is perSuasive, then there is often a change

in the ;ndividual3s overt vequl behaviour. This may result

. : N . ) L : .
in the receiver expressing the new opinion whenever a pertinent

situation arises.

Television has great potentialities as a medium for educa-
tional innovation, and it .is used in many EUropean countries-
‘as such. So far, however, little 'has been done to increase

its actual effectiveness by presenting a ‘positive praise
message through a credible source, in conjunction with dis-
cussion groups.

[
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Television also has a'valuablefpart to play in making

conceptual connections which-are among the most important .

in any attempt to move towards a4 more unified soc1ety In

this context it 1s very de51rable that when a series is

»

belng programmed, arrangements should also’ be made‘for the

evaluation of the_message. Without proper evaluatlon, the~ T,

_telev1510n programmes may coritinue with progre551vely decreas-

‘ing effectlveness.. . .-

In individual schools closed—c1rcu1t telev151on can be

very useful It is a ,means of ensurlng contlnuous direct

_feedback ‘on the progress of any lnnovatlon by revealing

systematlcally whether the teacher's behav1our conforms- to

" expectations, whether the students’ reactlons to learnmng .

French as a second language are consxstent with the objectives
pursued whether they are using 1nd1v1dual T.W. programmes

properly,and 50 on. So, the justlfled use of closed ~circuit

" television is a continuous form ofaprofe331onal support in

. , _ , — . ‘
teaching French as a second language.

\

Television delivers its message in a manner that allows
no interruptions, no arguments and no demands for explanatlon

until the dlscourse 1s over. With thls 1n mind, closed c1rcu1t

televrsion is one of the best Lechnlques of pronagatlng the

use of French as a second language. Educational teleqision

as a tool of influence would seem to have tremendous

i
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advantages oVer any other medium. . Apart from the-teacher.

who, in the past, has been the prime stimilator, it has been
. . oy

H R
most noticeable that our .examination of the tools of educa—

tlon has revealed that they are often of a low and almost un-

4

controlled-potentlal as initial stlmulus'factors. This is

especially true when a person is deallng W1th vocabulary,

or w1th purpose, rather than w1th the basic nature of an en-
vironment. Televasron, for various reasons, was, from its

inception; able to orrglnate in groups of children a very
high degree of motlvatlon and we would contend that Lhe

results can be very gratlfylng if we are careful about the

nature of effects we are 1ook1ng for according to (1) the

communicator (who says. it), (2) the communlcatlon (what is
'sald), and (3) the audlence (to whom it is oald) In the experi-
‘ment by Hovland and Welsq 1951) 7 identical newspaper‘and ’

magazine artjicles were attriﬁuted.to various hidh credibility
.scurce'(like Robert Openheimer) rn one group_and to ‘low |
'credibiiity'sources }like'Pravda) in-another The-communi—
ucatlon attributed to low credlblllty sources tende? to be,
con51dered more biased and unfalr in presentation than 1dent1—
cal ones attributed to high credlblllty sources, ngh
credibility sources had a substantlally greater immediate
‘effect on the audrence 5 oplnlons than low credlblllty Sources.

Thus, if we want to see the posrtlve de51red effect of

. L3
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the communication, then we must have a positive pralse
_message delivered by a very credible source as a core of
the comnunicatiocn. Televrslon could ea51ly be used as a

L

Prime mover in a very swift learning of French as ‘a second

.language.

pictures. TeleV151on and film supplement .each -other in an
1ncrea51ng number) of comblnatlons = one often 1ndlst1ngulsh—
able from the other in an electronic- photographlc system.
Indeed mos% telev151on programs are made on film, and motion

N

pictures make up many of television's most ex01t1ng presenta—

tlons

Telev151on and motlon pictures have much in common- fhey-
both make use of 51ght and sound, Thus, all our 1deas and
principles that we have already discussed in regard to communlwl
cation and the credible source may be appiled—to our‘discuss;on
of motion plctures as well. *

The motion plctures have been known to 1nfluence attitudes.

Psychologlst L.L. Thurstone defined an attltude as a "generalizeg

reactlon for or agalnst a-specific psychological object" There

~

is- ev1dence that-attltudes which are not yet flrmly establlshed

may be affected w1th1n a relatlvely brief period of time by

e LT
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French as a second language.

greater acceptance.
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»

-readlng or through viewing and dlscuss1ng films on learning

4

The w1despread avallablllty of v1deotape opens up some

unusual pOSSlbllltleS in the learnlng of French as a second

‘.

language IR ‘ . o

1. *The class or group preparlng a lesson on learnlng

French can use V1deotape to show the other students the strengths-

ahd weaknesses of thelr presentatlon

"2. .Classes and schools- might: exchange their videotape
lessons on French.. They could see how others have met 51m11ar
problems in 1mprov1ng their French.

-G. -Vldeotaped excerpts of the-work‘of noted achieuers
of ‘language could be\presented‘to'a class.' They could observe

how able and fluent 1earners of French language take the

- same materlal and treat 1t dlfferently o

4. Vldeotaped lessons ‘may be presented to a class in
the same way that recordlngs are made aVallable.

Here agdin, to maximize the de51red pos;tlve effect of -

the communlcatlon, we must employ a credlble Source using a

positive pralse message and av01d1ng any threats.
The language laboratory has* contrlbuted effectively for

learnlng French 1n‘Quebec. As ev1denced by actual installations,

artlcles 1n the llterature, and’ dlscu551ons among teacher and

tstudent groups, the laboratory seems to be gaining 1ncrea51ngly

.
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Quite obviously, many factors contribute to speaking 5

'or learning a language successfhlly. But the attempt should

be magde to See that thére is no threat message 1nvolved in

teachlng the language And the message should always be .
p051t1ve praise appeal dellvered by a2 credible source.
.
In short as- we make connectlons ‘among our experlences,

we may become aware of 51gn1f1cant 'after effects“ 1f we have~

been u51ng p081t1ve pPraise message dellvered by credibla .

.

source. To put 1t more spec1f1cally, _the ;n51ghts and 1nformaw

tion that students may gain from pOSlthE pralse message may
.L_.-

leac them to the dlscovery of new 1n51ghts and new 1nformatlon

in other experlences People generally transfer their 1n51ghts

to. a new experience of learning a language. Thus, meaningful

. assoc1atlons are a- key to permanent learning.. The rich

experlences emanating from pralse appeal w1ll defln;tely be

.

e A e L 2 h L s S IR L

related to the needs of the learner and -the. experience itself

'can be 1ncorporated by hlm for wide-~ ranglng use. Certainly,
I

LN PR

- we recognlze that such experlence will promote a continuing ' :

1ntellectual and emotlonal development of the learner.
v :
- . - Co
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Recommendations
' Ve
The present study indicates that a credible communicator

who agvocatesIstudent‘compliance to behaviour different from
a student's attitudes and va;ues‘can influence‘attitude
change better through 'Eraise,or Reassurance message' as
compared to.'Threat or ?ear message' . )

These findings may havé considerable generaiizahility;
‘since there were no.signiﬁicant'differenceszbetween pretest
. and posttest-scores on control.groups. The results of this
| ‘research aiso raise provocative questlons about the operatlon

of social contagion effects in group- part1c1pat10n deClSlon--
making; According to the presert analy51s, the operatlon of
.strong credible source exerc1ses pressure to conform as a
- : justlflcatlon for conformlty In fact,, attltude change may
. be the greatest when the individual is 1nf1uenced by a very
credlble source from his own group to the norms and‘values
of his group majority.
| Althoughrthe manipulation of the communicator was:quite

successful in creating an attitude‘change it remains for

futurerrese?rch to repllcate and evaluate the relatlve

&‘ -

efflcacy of credlblllty of the communlcator and the message

~
1~

(Praise or Threat). The present experiment was carried

out with students in an edjéatlonal setting. Until repli-

catlons are carried out - using other medla, topics and

Praise-Threat Message Appeals in a variety of communication

-
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Settings, with different audiences ; one cannot be certain_
that the conclusions from this experiment Will hold true
for other situations ‘as well,. Replicated results based on_
this'experiment can easily he relied upon that could be
applied by educators, public relations experts or: other
communication spec1alists who face the practical problems
of selecting appropriate‘message appeals for motirating maSs‘
. audiences._ | . .
_ 'Also, it is readilyrpredictahle that, if the subjects

are exposed to several small Praise messages over a period of

time, instead of one long Praise message, Lhere w111 be éven.

LI
. -
»

more attitude change in the pOSitive direction
The message relayed by.a credible source leads to the
rapid acceptance of message and a change in the attitude is

assured. Asch (1948) argues that much of what has been

called "prestige suggestion" is realiy cognitive restructuring.

Higher the status, the more influence the communicator
exerts—in causing'others_to change their attitude to conform
to his. ‘It seems'guite possible, though, that the superior
infiuence of such credible-sources‘derived more from their

heightened confidence in -themselves, causes others to change

theinﬁattitude.

If one might be tempted'to conclude that group meﬁbership

always elicits altruistic striving Ang it is very clear

that the deliberate planning of a system of 1nformat10n ‘

[
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1s a very effective wayfor cnenging the attitude to
learn French. T : | '
Finally, the megnitude'of the results ebteined here,
leads ene to-speculate whether this change might not even'
be more permanent than in those studies where the lhltlal
differences might have been very small. It mlght be that in
standard influence 51tuat10ns, the Government of Quebec
'mlght be well advised to note that the perceptual associa-
tions between communicator and his audience depend upon the
credibilitf of the communicator and the treatment. The |

~

Government which is truly 1nterested in changlng attltudes
[4]

of people towards 1earn1ng of French as a second language
* should probably use a Pralse message dellvered by a credlble
: source rather than a Threat message by a non- credlble source.
:The present experlment helps’ to e1u01date the potentlally
unfavourable effects that may result from mass communlcatlons
which play up omlnous threats, alarmlng contlngen01es, or

+ . -

signs of impending danger.
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_been explored only partially here. Yet some guidelines are - l'
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Concluding Remarks : _ . _ .

The 1ssues in the role of communlcatlons in changlng

-

attitude towards learnlng French as a second language have

suggested from the discussion. Let us. brlefly con51der Just
two such guldellnes, emphasizing in some. way the complexrty

of the process with which we are concerned.

There is a continuing need for .us to recognlze "that - any

social attitude has many determlnants. This recognition must

J .
be reflected.both in our COnceptualizations-and in our research

strategies. We must probe beneath the surface of simple

relationships to.uncover’the manner in which-several deter-

“

minants of social attltudes may interact® w1th ‘one another.
Hovland and WElSS s (1951) demonstratlon that in general,
social organlsatlon proved a more 1mportant determlnant of -

soc1ocultural responses than mere knowledge of ethn1c1ty or

v
el

social class is, 1llustratlve of one possmble approach. Metho-
I v
dOlOglCul and technologlcal strldes in recent years have

opened Stlll further a varlety of multlvanlate procedures

" that should prove helpful in ‘our" pursult of the questlon,',

"Why?", Although complex1ty of deS1gn should not be equated

"with soundness of researgh: approach we need perhaps to con-

R ¢
sider whether we have reached a p01nt where contlnued efforts

to verlfy hypotheses concernlng the relation of a 51ng1e
.

B

1
R N 1 QT T

-

e A LA P 1 A s e o



"106

1ndependent to a single dependent variable may no longer be

. an. economical: way to advance our knowledge.'

Just as we recognlze the complexxty of causallty in.
formatlon of social attitudes, we should a2lso note the com-
plexlty of the: orlentatlons individuals hold. Often research
de51gns with a develoPmental orlentatlon reflect a 51ngle—

mlnded pursuit of causal antecedents of a 31ngle specific .

‘dependent varlable. For example, a. serles of experlments in |

soc1al learnlng mlght attempt to account for dependent

behav;our by examlnlng the effects of systematic varlatlons

‘in social stlmull Oor methods of dlsc1p11n1ng or rode models.

~

Studles ‘in attltude formation and change often proceéd on

'much the same llnes, For example, an 1nvest1gator might say

in effect: "I'ny interested 1n\authorltarlan attltudes Are

these 1nfluenced by the 5001a1 structure° - Or are they

-1nfluenced by Parliamentary pass1ng of the blllS’“ In both

these examples the focus is on one spec1f1c dependent varlable.‘

The "side effects" of the social. learnlng process are often

‘left out and are not con51dered .
Yet the loglc of con51der1ng such side effects is reason—"

‘able enough. To the extent that the components of soc1al

attitudes constitute anplnterrelated system, it 15 p0551b1e
1

ethat modlfylng one part of that system may modlfy other

L
o
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cofmponents’ of that system as well whether one wishes it or

not. This. can be illustrated with further information from

_our own study of attltude change. ' o

‘Consider’ the POSSlble impact of Bill 22 on two'aspects :
of the child's orientation. When Government and the student

agree that the Government has passed Bill 22 because student

is not learning French fast enough, the student is much more %
1ikely-to attribute to himself eome degree of responsibility ‘%
-for coercive method (or punishment) than when student and the ‘ té
Government of Quebec agree that Lhere has been no euch Govern— ,E
ment coercive bill llke"Blll 22" Thus, 1£ the Government ' B g.
oiQSZEBEQ's main alm\ls to persuade the student to become: ' ié
good useful bilingual c1tlzen so as to create a happy amlable ?;
‘1ntegratlon with the majority of French—Canadlan mllelu in - Y%
Quebec, cooperate more with the ma]orlty of Prench ponulatlon, 4

maklng friends and satlsfylng your whole self whlch 1nc1udes

P

the feelings and ties and reSpon51b111t1es one has’ to other

LN o

o

citizene, and so forth, the Government_of Quebec_may feel our

A v

'findings provide evidence that a juditious handling of the ?ﬂ

language problem may produce the de51red results. It is . - o
unlikely that many parents would - 1ntentlonaLly object to thelr

children learning French as a second languagg in the Province

v
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In this examination of the role of communlcatlons in
changlng attltude towards learnlng French as a second

language, we have ended_witn an emphasis on complexity of

-

the situation. Perhaps this is a netessary conclusion.
Intricacy is the rule for any social attltude, rather than

the exceptlon. The pPresent characterlzatlon of the components

of such orlentatlons and of the processes at work in the’

formation and.the change in attitude may be an incomplete

approximation. . Yet it provides a perspective to point to
. A . . . .‘ b .
gaps in our knowledge with the aim of encouraging further-

. . ®
formulations to guide fruitful research. . .

4
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Appendix A: Praise,or Reassurance Message

Ladies and Gentlemen,

The unique story of English—speaking Quebecois is a story

of people, dedicated people, respon51ble people, men who

possess an uncommon sen51t1v1ty and sharply focussed under—

standlng of what it takes to take the great risks and operate
large and complex busmnesses in Quebec and Canada. They have
become the ploneers in various flelds by organlslng and 1nno—
vatlng new ways to serve the people with erthu31asm and hlgh |

confldence 1n @ manner they know: best But since past few

'years in Quebec the young French ~Canadians demand that the

French' language receive the same type of recognltlon accorded

to Englikh for. all these years in the every day llfe of Quebec
and Canada. | The demands or these young French Canadlans have

become more‘1n51stent in the last few ysars:’ based on two

reasons

l. -The decllnlng blrthrate of French- Canadlans dué to

blrth control pllls and other famlly plannlng measures.

2. The new. 1mm1grants to ‘the prov1nce of Quebec who
nearly always seem to prefer 1ntegratlon 1n the Engllsh-

speaking milieu rather than the French—speaklng majority.
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Rightly or wrongly, everyone in Quehec including-the'French-.

Canadlans belleve that Engllsh is the language of power,

prestlge and economlc prosperity while French is the language
,of unemployment and of smaller responsrblllty |

-

Dear frlends 1maglne 1f some responsible Engliah—speaklng

]

citizens concerned about the future quallty of llfe in Canada

had gotten together to do somethrng about it, thlS problem

of, language 1nequallty would have been solved a long tlme ago

Let me tell you an 1nterest1ng fact. More and ‘more Statlstlcs
1ssued by various government agencmes and the prlvate sector

- as well 1nd1cate that blllngual people earn more money‘than
unlllngual persons. In other words[ there is money, power ‘
and prestlge in learnlng French for Engllsh speaklng people.
ThlS leads to a conc1u51on that bllrnguallsm should really
be your aim, and ablllty to communlcate inh French should be

your goal. 'To get any klnd of jOb in Quebec, you have to

speak French Better jOb and promotlon opportunltles await

: blllngual students French Canadlans have contrlbuted much to .

the development of Canadian poetry, mu51c, theatre, drama,
llterary arts’ and phllosophy Federal Government has realized
“this and blllnguallsm is a Canadlan goal and a cultural |
asset. It ranks very hlgh on the llst of Prime MIhlster

Trudeau and 1t was one of the 1ssues in the electlon of
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October 1972. Prime Mlnlster Trudeau has emphatlcally reiterated .;&_
many tlmes that if anybody trles to knock bilingualism down, )
they will fipd me flghtlng back.. C h E

Ladles and gentlemen, our great Canadlan dream that
both linguistic groups in Canada w11t511ve together in harmony . i
and cooperatlon has remalned elusive Eo far. as anybody can
see that polltlcal ‘division is rooted in the deep'lrnguistic
differences.’ Pitted agalnst each other are the two gulte
distinct and dlfferent mentalltles of the English and French
language groups in Canada.'

You all know‘very well that there is a certain group of
Engllsh Canadians that wants to continue the hatred and does.
not approve of the accord. But I am sure that you are patrlotlc
young people and you should not permit them o sabotage the

accord between French and Engllsh Canadlans A And thls'you
should'defend with all'yourvenergy. Thus, thi ,1ssues of unlty;
1dent1ty and surv1val are all part and parcel of the Canadian
"questlon As the facts point out, lt is, already obvxous

to all young Engllsh -Canadians with un1verszty degrees that it
15 very dlfflcult to get any kind of decent job in Quebec
w1thout being blllngual And 1t will become almost 1mp0551ble
in a,very near future.:_Besrdes that, you know very well how
touchy Frenéh—Canadians can get on the subject of‘language,‘

and whosoever does rot speak French with them in tHe prov1nce

of Quebec, is simply treated 3s an outcast by a majority of

4
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French- Canadlans because they feel offended

Ladles and Gentlemen, many French Canadlans have threat-
ened to pull Quebec out of Confederatlon very soon, if they =~ L
feel that English- Canadlans are follow;ng in the path of old
,1eaders. Have you. ever figured out. what w1ll happen to our
country and Canadlan dream? 1If you cannot speak French, you -
w111 be 1solated from the French Canadlan herltage " I.hope
"you all realize the grav1ty of the 51tuat10n in Quebec at the -; i
moment and the trend of the daily events leadlng to the future
of Engllsh Canadlans who wish to settle down permanently in
Quebec. You must realize the danger better than any. It is
within your power ::Lav rt disaster. Even to a natlve born ' "t;
Engllsh—speaklng Montr ler, it is llke v151t1ng a forelgn
country where fear of 1 ck of decent jObS for unilingual re51dents
1s the overrldlng emotlon in a landscape of despalr, an area
in which the use of Engllsh 1anguage is v1rtually dlsappearlng

If .you cannot speak French in"the prov1nce of Quebec, you
will not get’ any klnd of job. 1f you cannot speak fluent’
French, you may have to leave the provxnce because there will
be no jobs for unlllngual English- Canadlans in the prov1nce
0f Quebec. |

ilam not conceding Quebec's independence entirely} .I feel

that movement is sufficiently advanced to make the‘independence
. . . ’ ‘
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‘a reality. As the central.- questlon‘ls,"How can Canada remaln
united when one part of the country contlnues to value lts
1

11ngulst1c and cultural 1dent1ty .very highly and the other’
- part i.e. Engllsh Canadlans appear to be 1nd1fferent to the
demands of French Canadlan counterparts""T

Bearlng these facts in mind, the onus of keeplng theé
country together is on you -.the young people of Ganada If
the French and English- Canadlan youth cannot agree there is
11ttle the leaders can do, except to flnd them in v1oiatlon
of certain artlcles of falth and say .'they should cooperate"

. This problem won't walt It will grow if you 1gnore it or '

push it aside whlch mlght result in chaos and anarchy in- thls

country. It is your respon51b111ty to see that thlS does.

. not _happen. ’

I am sure that you.will-defindteiy enrol for %rench
language courses as soon as p0551b1e in your ‘own 1nterests and..
in the’ 1nterests of all who are. concerned that French—Canadlaﬂs
should be happy in the Canadlan Confederatlon and should not
separate from -the rest of Canada.

Thank you very much,
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' Appendix B: Fear or Threat Message _ .
~ \ b - . . .. ) . ‘ - - . Rl l ‘.
Ladies and Gentlemen,

The. official Languages Act is a declaratlon of llngulstlc

T R S
SRR T e e SR el
RS

:]ustlce, a statement of falth that w111 hold the two 1anguage
communltles together 1n one country The Federal Government S.
language pollcy is bUllt around the concept of Canada as a

- community with two off1c1al languages. René Levesque says o
-that Engllsh Canadlans-are not wrlllng to make basic sacrlflces
and undergo ba51c 1nconven1ences for the benefit of French—

:Canadlans. He further says that Quebec s anglophone mlnorlty

is isolated from the malnstream of Quebec llfe, and those who-

don't speak French are being treated like - sheep beoause they

-

‘are not belng glven exact facts about the thlngs that are

changing 1n Quebec Rene Levesque says that pOllthdlly speak-

- . - ]

ing, Engllsh and French Canadlans are like two scorpions in a
‘bottle ‘and- they are two dlfferent wave lengths in the country. )

.'He further explains that it looks like two dlfferent soc1et1es

-
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practlcally llke two ‘countries that are too scared to admlt

Ml
Feft 25T

'

that they exist. The hlstory of Canada 1s scarred w1th examples
of such destructlve explosrons of popular feellngs on questlons

of race, religion and 1anguage, gndﬁ}lttered w1th~reputat10ns

of public men who mlsjudge these forces. Examlnatlon of -

s

this problem as it exlsts in dlfferent world areas ls, however,r

=
S et

fulfllllng and it provides a general lns;ght to the problem .
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.and‘associated consequences - An- extreme example in thls case -

would be the break- up of Paklstan, because of the 111 feellngs'

between the two warrlng llngulstlc graups. However, the one

-

Aexamlnatlon of recent developments in Quebec, French Canadlan
'leaders llke Rene Levesque and a large part of hls French-

Canadlan compatrlots feel that the 0ff1c1al Languages Act

is’ 1n fact ‘an 1mpert1nent farce.‘

' The dynamlc self—con501ousness w1th which the French in
Quebec have asserted themselves 1s really remarkable. They
feel that the French language w1ll contlnue to be the most
1mportant language to them both as. an instrument of communl—-

catlon and as a dlstlngulshlng mark. And everyone who deals

_ with them has to show some respect for- thelr culture by at ldhst

speaklng to them in thelr language._ Many French Canadlan
natlonallsts advocate that there should be compulsory French—
language schoollng in Quebec for all. It has been amply

manlfested that the Qulet Revolutaon has not been qulet nor a

i revolutlon but a. perlod of thaw 1n whlch Quebec has begun to-

assert 1tse1f “The French 11terature has always been a source

. of 1nsp1ratlon to people of dlfferent cultures all over the_

world.

I am sure, 1earn1ng the Prench language Wlll open up:

lots of 1ntellectua1 avenues for you If you 1earn the French
_;1anguage, You can enrich your knowledge in many’éreas -and also

share the herltage of French Canadlans . Most oﬁ the.demandsi ;

+
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of French —Canadians regardlng thelr\rlghts to malntaln thelr

‘ tradltlon and culture are very reasonable and we all should

' 'encourage them to preserve thelr 11 gulstlc and cultural

1dent1ty in Canada. Wlthout the’ French Canadlan culture,
Canada would lose 1ts ldentlty and to deny the rlghtful

'demands of French Canadrans would prove to be extremely

harmful to, Canada. Thus learnlng to speak French will prov1de'

you wlth an excellent opportunlty to acqept and respect all”

cultures. Looklng at the advantages in the personal domaln,

learnlng to speak French would be a- very rewardlng experrence

for you and you ‘can meet 1nterest1ng people. I am sure, most

French Canadlans would have sympathetic feellngs for a person

¥

who makes an effort to speak in French and you can make lots:-

of French -Canadian frlends Learnlng to speak French is very

. <

' 1mportant for you 1f you plan to stay ‘and" 1ntegrate in QuFbec
milieu. A blllngual person is con51dered a useful citizen

in this country.

. I hope you are all democratlc and would llketto respeat

-t

the feelmngs of your compatrlots, by learnlng to speak French.'

) Also the knowledge of another 1nternat10nai language like

French w1ll truly make'you a better educated person ' {
Lastly, 1f you plan to enter polltlcs, you have to learn.

'French. You can look at’ the leaders of dlfferent polltlcal

partles in Ottawa.' All of them are blllngual Anyrgood-
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. politician has to be bilingual in Canada. so as to keep in’
touch with the masses. So, if you are,interesfed in politics,
. ’ . - o . £ :
. - . . .
“you' should learn French. Lodking at the general political

: ' - . . > I3 - - i 3 X
you to learn French. The socio-political climate in Quebec

td pay for‘keeping'the country tobether, and to disprove and

" and above all Engllsh speaking residents of '‘Quebec. The task

" make.

.LEARN TO SPEAK FRENCH YES, 1f you care for yourself 1f you

all French Canadlans hapgy in Canadlan Confedefatlon.
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conditions all over the country, this is the proper time far e

points out thatlohe might actually benefit by enrolling in

French courses. Dear-friends, actually it is a small sacrifice

dispel any kind of false fears: 1n .the mlnds of alarmlsts.
Thls national need calls for. a nat;onal effort an eFfort

which rnvolves 1nd1v1duals and famllles, provrnces and communltles

is not at all dlfflcult and your prdhotlon should be glven the
hlghest priority by relnforc1ng your will and capac1ty to the
best of your ablllty and by all possible and approprlate means.

~

You and your country have an investment-in the decisions you .

Now is the time, to make sure-that investment pays off.

care for your community and above all if you care for Canada,
then you WILL learn French. I am sure that you w111 deflnltely'

enrol for French language courses as soon as - p0351ble to keep

Thank you very much.
\




Appendix C: Irrelevant Message

Ladiesaand'Gentlemen,'

The purpose of this study is to explpre'andfdiscuss the

r

various motivational'factqrsfin_adult education from the

students' point of view. I also intend to discuss the impli-.
cations of these motives with regard to pre?ent and future

educational systems in tne_North—Americanlcontext.

. While life itself is a ¢ontinnous.process of education, I
. . .

still consider that educatioh is offered primarily by'educatienal

‘institutions. Simultaneous emergence of vast increase of

1

knowledge and a greater-ambunt of leisure time available to
. the- average 1nd1v1dual has brOught a hew type of student to
the eductb&onal system. Unllke the average hlgh school student

‘thousands of men and women are studylng today 1n both formal

and recreational 1nst1tutlons in a system whlch is lnfelong

.1ntegrated 1earn1ng o
\. [
These people do not - represent a tradltlonal unlver51ty

scholar of the nineteenth century and early twentieth century,.
- | ’

but - are more a phenomenon of the past decade. It becomes .
imperative therefore to examine the motivational factors of
' these students and to reconstruct institutions to suit thelr

"
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Adult educatlon in North Amerlca has been 1ncrea51ng

at a tremendous pace in the last few years both in terms of

the courses that are offered and the numper of students in-

- . h -

volved 1n these courses. Et one- tlme the factors which

‘4

motlvated adults to take adult educatlon courses were llmlted

and were malnly based on flnanclal reasons. - Today these

factors present us with a dlfferent plcture. I find that

- -~

mot:.ves !g:an be vocatlonal social,. academic or related to
good use of lelsure tlme. " More - 1mportant than the present

motlvatlonal factofs 1s Ehe idea which is becomlng 1ncreasrngly

prevalent “that adult educatlon in the future should be a

contlnuous process 1nvolv1ng each member of soc1ety from the

.

tlme he- leaves the tradltlonal system £ill death

1

It covers the educational. act1v1t1es of older men and
women. Part of this 1s formal 1n educatlonal 1nst1tutlons but

much of it. is- 1nformal
ThlS concept calls for the development of llfe-long plan

and pattern of educatlon and it demands better relatlonshlp,

1ntegratlon and cooperatlon between the various educatlonal

1nst1tutlons in our soc1ety, so .that they can plan and work

.

together to prov1de a contrnu1ng educatlon throughout life.

"

.Life- long lntegrated learning-is a concept.‘ It is an

-l’

'attltude, and it is a totallty. It is not a segment or a

PR
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special field or division of education. We cannot afford to , o
divide it 1nto water-tight compartments. There is a Russran
saylng that educatlon is a seamless robe' This is based | v

on the concept of three Rs. of educatlon- Relevance, Relatedness

'
AT S

and Renewal

The concept or life—long integrated learning is well—suitea
to onr time and conditions. The challenge to the tradltlonal
concepts and patterns of thought and relatlonshlps which- grow out
of the varied and persua51ve changes whlch characterize life
today for all persons in our 5001et1es demand of every 1ndrv1dua1
an effort to keep hlmself 1nformed to think lmaglnatlvely and
to adapt hlmself to changlng condltlons and become the ,author
and partner ih that change from which he cannot seize without
jeopardlzlng the equlllbrlum built of his own: llfe and the
,socrety to which he belongs.

. 'Thus, learnlng is ‘a life-~long process because it 1s no
.longer p0551ble to conceive of an educatlon acquired once and for
all whlch would satisfy the needs of modern man.

Thank’ you very much. ' : ’
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< This questionnaire is part of an educational research projactk. C
..carried out at Sir George Williams University aht Montreal. Ea
" , : A=Y Sate .

! » - .' -. . ~ oo ) - - - | ) M‘
. Every question asked in this gquestionnaire has a definita . e
- e — Iy . N . . . ~ . . -3
pburpose. Lt-ls Important, therefore, that you answer all the gusstions. X
: S Coe . : ' A
‘ I{ you do not understand a question, answer 1t_as-best
~.-———__can, but

= yoi] A

.Write nexxt to the cuestion~that it is not clear.

, ‘*¥ou are not supposed to con
- . @iscuss with the studen
this.questionnaire.

- - "b
sult with your friends or ewven
t sitting next to you, while you are filling

RPN FUTREEN
TRey e

£
P

Your answers will remain strictly confidential, and will not’
be madeé available to anyone even the univérsity professors, your parents,
friends or to your future employers.

7 I . They can be seen only by the
investigatorffor the purpose of this research. ‘ :
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Below are given: some statemsnts which reﬁresent widely held 7
opinions on the question o< Bilingualism. They were chosen in such a
- wWay that most people arc likely to agre2 with sohme and disagree with

others. 'Please circle your response below each question irdicating how
You Ieel about each statement. : .

et

a0

RS DA TTOEY:

You 'should use thé following system of marking: = , , A

-.‘Strongly Agree if'you Strongly Agree wikh the o L

statement. = . ) _
y 3 . ™~ :
Agree '1f you Agree on the whole
Undecided if you cannot decide for or against,
" or if you think the question is worded .
. in such a way that yoy ‘canrot give an answer
Disagree if you Disagree on the whole .

S8trongly Disagree if you Strongly Disagree SR S v

,?ERSONALVDATA'

" PRINT YOUR NAME IN BLOCK -LETTERS
MALE L] raMILy NAME, '

R GIVEN NAME
FEMALE | | - S | '

I am able to speak fluently in .both Znglish and Freach, languages Yes
I am able to speak fluently Only in French language - Yes
I am able to speak fluently*Only in English language. - - Yes
1 am taking sore French -language courses at present . Y¥es -

‘-

."Aé'E:-. 15 - 16 }‘rrsD;_- W17 - 18 yrSD 19 - 20 yrsl:l‘ ’Zﬁr’and cve:D |
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(1)

(3}

{4)

{8)

7

- Strongly Agree

L]

‘The French-Canadians are the root of

* Strongly Agree . Agree

Bilingual education is mich more
of view of each individual and

Strongly Agree
" The business lan
I do not find th
Si;ongly Agree

-

Y

French.

Strongly Agree

Agree

Undecided Disagree

Undecided Disagree

guage of North America is English,
e need to learn French.

Agree

The French~Canadians should be en
and cultural identity in Canada.

Aéree

Undecided Disagree

Undécided

- Most of the demands of the French-Canadians

‘maintain their tradition and culture
is the rfeason that I am going to enro

Strongly Agree

I am not interested in learnin

.Agree

their dinfluence on me.

Strongly.Agree

: Strodgly Agree

I am going to 'learn French to av

Agree

Agree -

bilingual students.

"Agree

-Undecided

Undecideqd

" A knowledge of another Internétidnal}lan
maje me a better educated person and tim
enrol for Freiach, as soon as possible.

Undecided

/ a

-

3
Undecided

134

Disagree

1 for French.

Disagree

Disagree

Disagree -

ail of better job opportuni

Disagree

Strongly Disagiee

Strongly‘Disqgrée

even in Quebec, and so-

»

Strongly'Diség;ee

1

all trouble in this country and ﬁhat
is why I refuse to-learn their language. S

.useful in the long run from the pofnt
that is-why I am going te learn French.

couraged to preserve their linguistic
And I want' to do'my bit by learning

regarding their rights to '

are very reasonable and I think this

Strongly Disagree

g French bi?ﬂuse I do not wish to have

Strpngly Disagree

. Stromgly

-

Strongly

ties

guage like French will truly
t is the reason I am going to

Disagree
awaiting

Disagree

Strongly Diéagree* 

+
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2) I do not want to learn French because. I do not foresee it to be of anv g
use to me. S - i
Strongly Agreeﬁ Agree . Undecided Disagree Strongly Disagres )

- . ¥
~10)  Without t@e,?rench cultu
decided to0 learn French.

RIRREL GRS

re Canada'WOuld‘lose its identity;' So 1 have

Y . ‘ ¢

Strongly Agree = Agree - Undecided = Disagree - - Strongly Disagree - T

.21}  The French-Canadians are a constant threat to a genuine national inte-.’ ‘& 

' gration in this country and that is why I.do not want to learn French, e
Strongly Agree Agree. . Undecided = Disagree Strongly Disagree ok

: . : o : , i

12) I am not going to take French courses as speaking French does not really _ﬁ
ffer an added attraction towards integration. - : . 53
Strongly Agree “. Agree. Undeacided . Diéagree- .~ Strongly Disagree AN

. ) N - bt

13), The ?rench—Canadians should be more flexible in their demands for 'rights
and privileges, and should not ride rough shod over the sentiments of
the majority. That is why I would hate to learn French,

Stronély Agree- - Agree . . Uhdecided DisagreéA . Strongly Disagree

14) I do not want to Iearn French because there is no moniey in it.

’Strongly Agree . Agree - Undécided ‘Disagree Strqngiy Disagree

15) I think this is the pererﬁtime for me torleégﬁ French, lookihg at the
general conditions -all over the- country and that is why I am going to ~
eprol for French courses. : . ‘ S

-

.

Strongly Agree" .Agree- Undecided Disagree Strongly Disagree-

.23) I want to learn the French langdagé, S0 as to enrich my knowledge in
" many dreas. ' o

Strongly Agree Agree Undecided™ Disagree 'Strongly Disagree
A ' ‘
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-7} The role plaved by the E cnch-Canadians to develop the Canadian culture ;

1S somewnat less than th © playved by the English-Canadians. 80 I am not, :

especially eager to lesarn French. ‘ . . ' «
Strongly Agree Agree - * Undecicded Disagree * Strongly Disagree i

-3)  As a democratic person, I respect the feelings of our compatriots and I :

~am going to enrol for French courses. C S
' ' Strongly Agree Agree Undecided Disagree Strongly Disagree o
-9} I am going.to learn the French language 5o as to respect the wishes of 3;
natives wherever Freneh is spoken, - : o
R y .

Strongly'Agreé' Agree Undecided' Disagree

A e

Strongly Disagree

-}) - English is considered as an International language by many people Ky
throughout the world,,so I have no desire to learn French or any other 23
languaga. ‘ - : 4

"Strongly Agree | Agree ‘Undecided Disagree Strongly Disagree ’ge

1} As an English- speaking Canadian residing in Quebec, I believe that T
: have a definite snoral responsibility towards learning French, the
language of the majority in Quebec and I am going to enrol for French

IRy
;"‘-,_.:!rr-. ?

e

Fy
lahguage courses., vl
| T . L S 75
Strongly'Agree " Agree Undecided ~Disagree. . Strongly Disagree i

~
[

L perh

L,
LG el S

2) The Freanch—Canadians seém to ignore the ultimate interests of Canada as
- a unified nation because they are reluctant to speak English. That is .
why I do not want to learn French. '

Ay

Strongly Agree =~ Agree  Uhdecided. = Disagree  Strongly Disagree = g

3} The Englisﬁ and French—Cénadiané §hoqld share each -other's cultural
heritage and that is the reason I am interested in learning French.
Strongly Agree ' Agree '  Undecided  Disagree . Strongly Disagree

) I am not interested in learning Prench as I am not “intérested in politics
of it. ] o ’ . - :

-Strongly Agreé Agree  ‘Undeci§eé Disagree ~ Strongly Disagree

*
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