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ABSTRACT
The Use of‘Slide-Tape for Téaching Art Theory in CEGEP

""Deena Sagks ".3 .
The pprpoée of this study was to evaluate a sli&e:tape
- production used to teach art theory in CEGEE. The CEGEP studio
art proéram allows inadequate time for‘tﬁe study of ba;ic'art
theor}, which is essential knowledge for applicatién‘to studio.
art projects. A slide-tape production qnafhe 111usion‘of.spacex'
was develbped to serve as a model for other'self-instructiénal
units on basic art theory. It is the intention of the
‘evalﬁator_to de§elop'and incorporate these units into the -
curriculum at Marianopolis éollege.‘A study. was conducted to
determine the effectivéness of'thé slide-tape production, and
. to decide if it could be used as a substitute for the same ’
lesson taught in lecture-discussion format. A sample of 46 "
subjects was drawn from four art classes a;'MarianoﬁoL§s.
College. Subjects were assigned to two treatment éonditgons -
audio-visual and lecture discﬁssion.‘An immediate posttest was _
_administered to poth groués. Subjects in the audio-visual
treatment were also required té complete a questionnaire

4

. evaluating production quality. A one-way analysis of variance

- showed a significant‘méin effect for 1ecture-discus(ion
treatment. Furtherfanalysis\showed that a segment of the

material covered in the production was less explicit than in

¥
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the lecture-discussion. This_possibly accounted for gome of
difference between the two groups. Recommendations for

further atudies were made. The evaluator felt that this study

was an integral route to take 1n order-to deaign and produce

a valuable series of alide-tape presehtations on basic~

elements of art.
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v . Chapter 1

« Backg;pund‘

..
A4

The avthor of this.thesis has been a professional art
4%Eache¥~£or 15 years. She has épent theylast eight .years on
staff gt Marianopolis College, teaching fine arts and
humanities. She has designed and restructured academié

courses at-the college.
THe two year pre-university’ CEGEP prograﬁ offers

h «
ghumerous fine arts courses. Basic design theory is an .

v

importgnt part of the cgrriculuﬁ for\gl{ iq;;gdueiory art
courses. The stvdents are‘rgquirgéyto 1e§tn—ba§if-iii}gn
theory and to apply it to art projects assigned by the
instructors. This art theory is taught by th;~; str s .
rsiné lectire~discussion format. The art éeacher presents
the information to the students verbally, Visuals as well
as illustrations sketched on the blackboard are used for '
demosistration. Students are encouraged to participate in‘%’

13 ’ .
the discussion. This method of teaching takes approximately

30 minutes of class time every meeting.

Studio courses are scheduled into three héur time slots.

L

Instructors meet with each class once a week for 15 weeks.

Classes are comprised of students with varying degreés of
formal art education aﬁd artistic experience.

L\\\\\-Threé ma jor problems exist in the present system of
CEGEP art education: (a) The practical Qbrkload-is heavy and

-

students require the full three hours of class tﬁ:ﬁ_to work

o
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me away from the

valuable Qbrkipg hours, (b) with tudentgégﬁtgring the courses
from varied backgréunds,.it is nevitable that the material
covered will be redundant for s me, andd(c) even a small rate ‘
of absenteeism causes some of the students to mis® certain
segments of'the theory ;nd tg  have difficulty with their‘A
artwork bquuse\qfffhis lacl of knowledge.
ghe author c;hcluded that a poésible solution to this
pféblém was toq;esign a series of self-instructional
slide-tape productions which could be viewed apd reviewed in
the aﬁdio-visual center at a time other than class time. It

, ~
was hypothesized -that ‘this would be an//fqutive method of

, teaching, and that the students wouLﬂ learn 3s much, or more

informatiOn by this method as by lechre disgggslgn method.
\\\
The‘burpose of this thes1s-equiv£Teat/1§ to design and

evaluate a, slide-tape production on the illus}bp of space, |\

\
)

one of the basic, elements of art. Its design will rve as a -

\
model for other slide-tape productions on other elemenfy'/f

J n

art. They include colour, Bﬁlty, emphasis, 11ne, form, texture

and balance. These are all concepts which are presented in

‘the same'way asjkhé illusion of space. Information is

presented verbally. Visuals are shown to illustrate the theory.

Y



‘Literature Review AW ~

Rélated Product Testing, Research and Case Studies

Extensive research has ,been done on the use of slide-tape
for instruction;1 purposes. King, Miller and Brenden (1977)
sought a system that would bring abo%t an optimum dé;i:\izaticn
of/iﬁstructors time. Various modes of instruction were _
tested. Slide-tape wés fqund to be the most practical
audio-visﬁel mode considered.. It couid be implemented and
operated at e‘minimum cost us{eg\ekisting facilities and
budget. It was conclﬁded tﬂat slide-tape units, preceded by
an introduction, showed a high degree of/éebcess and provided
an excellent means for iﬁdividualizéékinstruction. ’

’Edgar (1974) analyzed audio-visual instruction and
coneiuded the ekfectiveness of sliée-tape in teaching aéd
in the task of converting verbal information to visual. '
Slides of paintings, drawings and collages were expected to
be an effective and practical way to display visuals.

Edgar stated that a good art education program shoulg‘o
include developmeﬁ; of spatial concepts as well as*other?
elements- of design. These elements can be taught most
effectively b}cuse of well organized visuals for adequate
111ustration It is this knowledge\and understanding of

gvisual examples which results in correct application in
studio projects. She discussed how critical it is .to use
visuals in the  teaching of theory to enable the student to
develop sensitive discrim&gation and familiarity with

o
technique which leads to’ imgroving critical standards.

Ed

™~

pt



- For pprposes of ilJustratingibasic art theory, the art
2% educator must pronide numenous_examples of art&ork. Hardiman
Y dnd zermich (1984) have questioned whethef photographic
reproductions have elicited re;ponse'proﬁ%les similar to
3 sliaes or original works of art. Three grbups of subjects
’i r'were tested, each using a different type of i&lustration.

-~ They include slide, photograph and original art. This study

v -has little pffect on the subject s evaluation or analysis of

]
L4 .
% 'ﬁ»\ . the work ~ ‘.

= Further support to the evaluator's choice of slide-tape

. -

A4

format can beé established by the resesrph of Janssens (1977).

This study coneerned‘stimul ting motivation through tne use

K ’ *— of audto-visual methods. It  was found that slide-tape can’ .
bring an outside‘wqud intd tﬁl classroom in a static say.
The main advsntages tited are: (a) Slioes incitevthe pupil ¢
to critical observation/?nd give support to his memory, '
(b) sliggs can correct vague or false concepts, and (c) they
provide excellent oﬁfshoot to follow-up exercises.

Sigda’(1983) advocated thp use of. media when first-hand
experiences are impra tical for c1dSsrooms. His research
concent;pted on. presenting inﬁp;mation from the inaccessible
’ (1.e., field trips and xravel)- Slides are found to be an
ﬁ", . ideal way to reduce and enlarge the size of the illustration
| to be viewed. Financial _expenses are low and valuable time/

’ can be saved with this’ format.

Research done by Harrell (1970) concerns similar issues

r

1

proviges support for the proposition that mode of presentagisg,wg
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J self-teaching devices. 4

-

to those of Sigda,> using slide-tape for teaching when teacher
demonstrataons are inadequate or impractical. It was found
that groups of subjects pngressed through the material on‘“%'
éiide-tape‘faster than throﬁgh lecture. Students who could
adjush‘the paéing of -the production bepefited.

Johnson (1971) has found that in cases where the
movement element of the picture is not essEntial, slide-tape
is an inexpensive alternative to television of film to be
used in higher education. His research shows that slfges have
the highest score in picture quality aﬁo‘are capable of ¥
carryin; yer& gine detai&. This format 1ende itself well to
)

In his research on programmed learning, Harris (1971).

found that slide- tape productidns dealing with different

"topics in general histology proved more effective than "(/

~

conventional teaching. This format permits a course to-be // N

_ prepared prior to its scheduled time for presentation. 1t

\
provides better instruction to more students at lower cosfs

and in 'less time.
. ‘I' ‘\ u'

Importance of Evaluation in Relation to Available Literature

Slide review and some testing within the unit was
expected to be useful in instruction. Brown and Mitchell
(1980) found that TIFS technology (tests with instructional

feedback on slides) is an efficient, eooqomical and practical

method of meeting the needs of the instructor and the learner.

o - L |
. Slides should be clear and unkmbellished. A study by

Popham (1969) 'showed that the use of embellishments

~ oo~
~
? AN =~
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"significantly detracts from the learner performénce.

Maichant (1974) presented techniques for the use of
auQio-visuai instruntion fof large groups. In hié research
on slide-tape edugaffgngiiﬂﬁmnnstfationé for the purpose of
liﬁrary.Qriéntgfinn,dthere were two relevant research -
findings: (a) ﬁtudents tended to perform better under the
’supervision of teachers who are known to favour a given
method, and. (b) while photographic illustrations are superior

for immediate retention, line drawings are superior when

delayed reteation tests-are emplh{ed Marchant 'concluded that .

slide-tape presentation is the bestlpossible audio-visual

medium to use when funds are limited.

¥
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Chspteriz

'Educational Context

Eggcational Obiectives ' '.“ ' ‘ A ¢

. ‘specific objectives. The objective of this media '

presentation is to enable the’ student to recognize and
1dent1fy which spatial devices are used in the original‘

. artwork and visuals’ which are presented to him or her. .

. . Study ‘of this theory will be eliminated from dfass time. .
The media presentat&%n will be made available as resource
material for any student or instructor at Marianopolis

.College.

Instructional Analysis-

This self-instructional unit on the illusion of space |\
1ncludes cpncepts; not skills which are to be learned by‘the
students. It is necessary for the student to understand each
of these concepts in order to be eble to analyze artworkland

s /.. + . determine which spatial device ‘is used in it.
This unit hss beenAdesigned for‘a target audience with a
o wide range of art education exﬁerience. It includes very
basic information on the #llusion of space which must be
covered in the CEGé; introductory level art courses. Any nev
vocabulary qntroduoed in the unj is defined and illustrated .
by the use of examp{es. These examples include diagraps;
paintings and photographs. o
. Art education does not lend itself to procedural analysis

or'hier%rchical analysis as described bv Dick and Carey (1978).

-~ " Many art elements can be learned independently from one

P
o - *



another. They' are non-fixed in sequencing? as described by
Harary, Norman, and Cartwright (1965) '
" The six dev1ces are presented in the following order:

size overlapping, vertical location, atmospheric

) pérspective, linear perspective, multiple perspective.

Each device is. defined. Examples of each device are shown

for illustration purposes.’

Size is the. simplest concept presented. Althoogh it

=

mav be familiar to most students, there are still some who

have never analyzed this spatial device. Many of the students

have newer applied it to artwork This $egﬁent serves as

review to those students who have had previous art education.
Overlapping is presented next. It is also a simple

device to show the illusion of spaCe;_however it is more

complex than size. In this unit it isfbroken down into two

sections; one dealing with opaque overlap, the other dealing

with transparency e
The next four spatial devices‘are‘more difficult to
understan_dj identify nd apply to artwork. Organization of

thesqd devices is non-fixed in seqLence.

Target Audience ‘ ‘ o .

.The production is designed for CEGEP students enrolled

in introductory studio art classes. Art courses are open to

. all students of the college and may be taken as either core

curriculum in a creative arts program, or as complementary

courses for students who are enrolled in other disciplines.

-

<



There are no-prerequisites'fdr introductofy art coprses.:
Some of the stpdents will enter a course with no previou9°
formal art education. Others will have previously covered
some of the material either in CEGEP or in high school.‘

Classes are coeducational. Students range in ege from ;:,
17-20. They are highlyﬁmotivated students who are capable of
handling the subject matter. All the’ students have had "
previous experience with audio-visual instruction..

Ratibnale for Media Selection

&

Slide-tape format was selected as the most appropriate —_
format for many reasons. The reproductibns used to illustrate'
the concepts are two-dimensjonal still images: drawings,
paintings or photographs in colour or bleck and white. fhey '
can be easily reproduced in slide format. The use of slides’

facilitates showing many examples to illustrate one prinCipLe."'

t

'The productions will be predominantlyAviSLal Verbal

instructions on tape will be syncronized with the appropriate
¢ Y
v1sua1 1mages. Upon implementation of the’ unit into the

~

curriculum, the student will have the . option of stopping the

tape at any point. 1f more time .is needed to view a slide. The o

student ‘will also be "able 'to direct any questions concerning
the content of the ynit to the instructor‘who is available
during office hours or class time to clarify- any problems
(MacLinker, 1968) _; - - -
Slide-tapevformet:wa§ also chosen bechuse it is compact;

a



- . —

ana portable. It can be shown withfn and outside the cclfege:

"

The units can be easily stored in the audio-visual ‘library.

oY

Students will be able to’ reserve the view1ng room at .
] " . their own convenience. They may view a production alone or

/
in groups. An audia_xisgal technician is available for

?

assistance._' (_//'/ T '

Slide-tape is an inexpensive medium to use.

Production costs of 'the complete'seriefpof,slide-tapehunits
must be within the collége‘bvdget in order to receive

funding for this project.

) [y

Outline of Content o,

~‘Th'e script of~the slide-tépé'prpductiqn (Appendix C) .
. ' ' _ - o
- begins with an introduction to the concept of the illusion

of space. The narrator discusses three-dimensional sculptures

by Henry Moore and Archipenko, stating that we can move about

these sculptures to experience various spatial patterns. It

is then explained that in two-dimensional artwork, the artlst/:

may wish tdsconvey a feeling of space. The images rendered
afe essentially flat, and snace, o;.depth is an illusion.
Examnles are shown to illnstrate this principle.
- The objectivés of'the unit and‘vieﬁing instructions are
presented next. A list of the six spatial devices is presented
'verbally‘anq/on a slide. :
The fifst device introduced is size. Diagrams and

T

. -
photographs are shown to iliﬂftrate the concepnt.

. '\
' ‘:”?“m/
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/ , o .
// 0ver1app1ng is presented next. Differentiation between

! s

//transparency and opaque overlapping is made on the tape and
4on the visuals,

Vertical location is the third spatial device defineq:
Illustrations are provided to dembnst;ate how elevation on
the page iyffdicates a recess in depth (Bates, 1970).

Afmos eric perspective is the fou?th device presented.
Il}ustrations show that colours far away become a less *'

distinctive blﬁe-grey (Bevlip,.19803. -

The fifth spatial device presented is lipear perséective{
Examples of artwork are shown to“describe how lines c;n pull
us into the picture plane, g1v1ng us the illusion of deptha

Multiple p?rspect1ve, looking at an object from more
than one vantag; point simultaneously, is the last device
presenged. Slides combining profile and front views are
provided. Comparisons of the pergpective are made (lLauer,
1979).

Review of "’ six spatial devices follows. Ex;mples are

‘«p;esenfed and‘the viewen is asked‘to'étudy them and guess
;hich device is used. A:;EE)each example is shown, the H
Eorrgct'answer is given on the tape. | '

Tﬁe narrator coﬁclbdes with a statement thét spatial

forces are operative as soon as any mark is applied to a

two-dimensional surface (Behrens, 1984). ST o

P



Instructional Strategz N

Students who will be using this unit are highly
mbtivated and extremely,hardworking. Introductory art is
. an elective course for most of the students, so learning
. attitudes are always positive. 4

Pre-instructional activities for this type of learner
would include stating the objective of the module and
emphasizing the r:iationship of the self-instructional unit
to future appllcation in the class progects Once students
understand that the knowledge they will acquire from the
slide- tape unittwill relate directly to their practical
studio work, they will be more eager to begin the unit. They
will have that theoretical knowledge which is necessary in
order to approach their work more 1nte11ectually rather than

~ )
through experimentation.

~ Students will also be informed of the amount of cliss
time which will be saved by this type of learning. Students
are aware of the need for more studio time to complete their
artwork and they will be more ‘motivated knowing that more
class time will be freed for this purpose.

Although all the units are designed' to work together as

a package, there is no strict order in which the students
will be expected to learn the theory. Should they be

implemented into the curriculm, the instructor will recommend

an order in- which to see the ind1V1dua1 units based on the

P

rd

order of class ass1gnments The unit on the" 111u51on of spdce
: 7

will be assigned 'to the students at the beginning of the ~

-

‘
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seméster because the projects being dope by the students are
qg/ients will need to kno&

'predom1nant1y two-dimensional The
. : how toi.create the illusion of space on a flat 8urface. ‘Should .
the ins}ructor notice a particular area of weakness; he or

- - she wiﬂl ask the student to review the unit The students

will als have the opportunity to ask questions about unclear
areas of in ation. Tney will then be aole to apnly the
knowledge to upcoming projec EK; |
Theuproduction/on'the illusgon of soace is broken into

smaller conceptsz Each.ooncept is\illustrated with examples
of artwork or bhotographsq The students can depids Qhen and
How much of the bnit thsy wish to view in one session. They
- can réview the produotion,ss often as desired and atlany
0 1 ‘ p01nt in the semester. / ) ‘
: . There is only a small amount of student participation

in the audio-visual unit. A review section and short question
- segment follow the main pthientat1on of information. Students

are presented with slides ahd asked to identify ‘the. spatial

R4
device used. Feedback is provided.

ol
Recogni{ion and identification of spatial devices, the
immediate objective, will be tested“during this'study. In

class,'follow—throqu\activitles will include clarification

of any necessary concepts in the theory supplemented by
examples. .Art projects done both in class time and at home

will be an important aspect of the learning process.

1



Preliminary Evaluation

Chapter 3

; Method

ot LY
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L 4

Preliminary evaluation of the instructional material,

‘as described in Dick & Carey (1978), took placé during the

months 6f October and November, 1985.

f

/

Jennifer Salahub and Eva Brandi, two art education

,specialists acted as subject matter experts in the evaluvation.

Jennifer Salahub teaches fine arts at Concordia

o University and at Mgh?anopolis College. She has done script

writing for art film and she reviews art exhibitions for

several Canadian art journals. _ - e

Eva Brandl teaches art at Concordia University and at «

Marianopolis College.

- The evalvator met with each subject matter expert on

two occasions. During the first meeting the evaluator

discussed the objectives of the project with the consultants.

'The slide-tape production was shown. Notes were recorded

from

the discussion.

‘The purpose of the second meeting was to view and
o~ v

discuss slides chosen for the pbsttestu Both instructors

viewed a selection of 45 slides chosen by the evaluator,

.with

the intention of eliminafing ambiguous slides.

Two students from the ‘target population were included

in the next stage of this evaluation. One student, abov:k

r
4

.. )
"> .
>
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average in ab%lity and with above averagg_knowledgg of art;
viewed the productionvand took the posttest. No time limiﬁ
was set for the posttest. The student discussed each xest’
item with the eQéI;atS; and notes were recorded.

The second studé@ﬁ?included in the preliminary
evaluation had no arF é;ﬁ;rience. The same brocedure was
followed. s

ﬂleven students from the target audience p;fticipatea
in a pilot test of the posttest. The étvdents took the test
together..One minute was allotted ta examine each slide..

Students were asked to raise their hands ‘upon completion of

each test

iitem so that the evaluator would be .able to verify
that every student had sufficient time to respond:

.
.
- 1

k)

Field Evaluation

Evaluation questions. Three majof QUestioné arose from
the evaluation 6bjectives: -

' 1. The evalua;or was testing to see whether or not the
students at Marianopolis College woulg be able to master the
art theory required for studiolart’g;ojects. The test was to
measure the ability of the subjects‘to identify spatial

+ devices used in artwork.

2. It was also ‘the concern of thefevaluator to estaﬁlish
if the production was an effective substitute for the
traditional lecture-discussion format covering the same

- —miterial. |

3. The evalvator wanted to assess the students' comments
/ .

/
\ .
e B
A

o{'.
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/W;n the questionnaire dealing with the production and conterit.

Rationale. The rationale for the‘fitst'objectiVe is that
the evaluator wanted to have eyidence that the stuvdents had
learned the theory'from this slide-tape unit. As stated ’
before, this particular unit will serve as a model for‘others
which the evaluator, an art education specialist, hopes to
develop in the near future.

The rationale for the second objective is to have these
students learn the basic art theory from slide-ta?e
product;ons outside of class time, thus saving studio hours

to work on their practical art assignments. This arrangement

will give the instructor more. time to help the students with

1 s -
their studio work. D=l
. : \
The justification for the third objectjvé is that the
T

evaluation of the questionnaire will provide uSeful information
on the slide-tape production which can “pracfical for
revising this production on the illugfion of space. It)will
also be useful in the design of other productions on basic
elements of art. p

Operational definit{ons. Mastery of the art theory as

stated in the first objective will be defined as each subject
scoring at least 80% correct on the posttest.

In order for the slige-tape production to be an
'S

‘effective substitute for lecture:discussion format, results

- . \
- of- the posttest of Treatment 1 (slide-tape presentation) will

have to be equal to or better than the results of the
posttest of. Treatment 2 of the “#xperiment (lecture-discussion

presentation).

1

5]



Slide-tape treatment will be defined as the st;dent;
viewing a self-instructional unit on the topic. without the
- assistance of the instructor. . ~ o -~
Lecture-discussion fotmat includes the instructor
presenting the information verbally, showing a limited
_number of visuals, sketching diagrams on the blackboard, and
including the students in the discussion on the suvbject.
Instrumentation. Every subject in this study was

- 2
required to complete the same posttest. This posttest was

developed 'to evalvate recognition of spatial devices used

-
»

in paintings. . N

~®

" The posttest was a slide test with 30 slides. Svbjects’

were previded with a list of the six spatial’devicesiwhich
were covered in both treatments. They were asked to match '
the s;atiai\device which best identified an artwork. Each
visual had one domina{iﬁg spatial device to be recogeized.
Each of the eev ces was represented at least four times.
The evalua(?r felt that a matching format posttest |
would enable th% subjects to choose correct answers by
discriminating from what was listed. Matching format would
also minimize guessing (Dick & Carey, 1978). r
Instructions were clearly stated and an example ofﬁ;ow
tqo answer the posttest was provided at the top of the page
(Tuckman, 1975). \
The test was worth a total of 30 marks, each item

being worth one mark. A copy of the posttest and answers

can be seen in Appendix A.

17
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After cgmpletion of the posttest, subjects in the

audio-visual treatment were asked to complete a questionnaire:

pertaiﬁTﬂg to production evaluation. The questionnaire was

- cowmprised of] 18 questions, Twelve questions evaluated the
) .

slide-tape productibn and six pertained to program content.

»

. \
A space for additional comments was provided. The measurement

»

Esed was a four point Likert scale ranging from 4, denoting
geerlleetf te l,@enoting/'poor'. This enebled the eu%jects
to circle the number which bést reflected their opinions on
each question (McMillan & Schumacher, 1984). A copy of the

questionnaire can be found in Appendix B

Sample 'and sampliﬁﬁhprocedures. The subject pool was

 drawn .from four intact classes at Marianopolis College.

,Forty-gi%gt .subjects participated in the study. All the

%&:Jects were students who were enrolled in intr®ductory

- fine arts classes at Marlanopolis. Ten of the SUbJeCtS were

. / P .
specializing in.fine arts. They a;l had taken art counSes in

high schogl. Three had attended extra-curricdlar art
cpurses'gefore enrolling at the college. The other suﬁjects
involved in the study were enrolied in arts,'commerce anq
scienceﬂ;rograms.‘They,we;e taking art courses as elective
courses to complete their D.E.C. (dipléma d'études

collégiales) Subjects were of both sexes. They ranged in

-age frgﬂ#&7 19. ' T

The subjects we}e‘randomly assigned to two treatment

groups. Treatment 1 consisted of 26 subjects‘and Treatment 2

! i ' (‘i‘;\
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‘consisted of 22-subjects. Treatment 1 included six fine arts
students; Treatment 2 included four.

Testing design. Posttest, two treatment randomized design

was used in this study (Campbell & Stanley, 1963) This design
was considered appropriate since the target 9udience was
fairly homogeneous in'regtrd to age. Subjecte in Treatment
viewed the slide-tape production. The second'treatment group
reviewed the same information in lecture-discussion format.

The design can be diagrammed as follows:
4

Procedure. The study was conducted during the last week .
of November and'the first week:of December, 1985. As it was
. impossible to-schedule the study at a convenient time for all
e participants, it was necessary j% schedule it into two time
slots which' Qere convenient for/most of the subjects.

The evaluator informed the subjects of the purpose of the
study, and that partioipation was optional. The students were
aware of the relevance of the subject matter to their course
work and all consented to participate.

Subjects in the audib-visual treatment were moved to another
room. Twenty minutes later they viewed the - slide-tape unit. )

The evaluator was present. .
\ | Subjects in the lecture-discussion treatment remained in.
,
the original classroom. The lecture was prepared. by the

evaluator and‘taught to/the subjects by Jennifer Campbell.
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Mrs. Campbell is an art specialist who teaches at St. George's
~ School of Montreal. Format of the lecture-discvssion, as ~
desctibed in the operational definitions, inclvded the "~~~
instructor presenting the information verbally, showing
visuals, sketchiﬁg/aiagrams on the blackboard, and inclvdiﬁg
the students in the discussion. Students were permitted to
ask questions. No time limit was set for the lesson. A copy
of the lecture outline can be found in Appendix D.

tpon completion of the treatments, both grovps,‘
‘reassembled in the original classroom to take the postt%st.
'The subjects were ehown 30 slides They had one minute tb’
viewKEach slide and match it to. the spatial devige whlch/best
identified it. The six spat1a1 devices were listed on ;&e

test sheet. . : ' ]

! “
A questionnaire was administered to the subjects\in the
‘ \

\

avdio-visual treatment. \

Data analysis. Three sets of data were obtained fr&m

this study:

e
whether or not the shbjects‘had mastered the art theory.

1. Descriptive statistics were obtained to measvre

2. Aone-way analysis of variance, with ﬁosttést raw’
scores was performed to establish if the production was an
effective substitute for the tradit1ona1 1ecture—dlscu551on
flormat covering the same material. . 7

3. Responses to the questionnaire were analyzed to

determine the follow1ng (a) sound quality, (b) suvitability

of the pacing of the information, (c) adequate presentation

¥

]
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of examples, (d) clarity of the subject, and (e) visual

quality. The likert scale.was analyzed in terms of percentage , S\

of responses to eqchiitem. Additional comments by the

subjects were reviewed and categorized.
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- - | Chapter 4 o ‘ .
" Results and Discussion

© Preliminary Evaluation - . o

After viewing the slide-tape production, the first

spbject matter expert, Jennifer Salahub, felt that‘the

visuvals and script were very explicit and appropriate for

the target audience. She found the image on one slide unclear

and recommended that the diagram be darkened. The slide was

revised by eniné the image. | _ |
The s‘ d subject matter expert, Eva Brandl, felt that

the production was appropriate for the audience.\‘ .
During the second meeting, Poth instructors helped the

evaluator to eliminate seven ambiguous slides from the ones

" which were being considered for the posttest. ' ° -

. . 1
The first student consulted found that the production

was suitable for her level She felt the information was

El H

clearly presented. She stateﬁ that she would have benefitted '

~from the addition of more visuals of artworks 1dentified

with the spatial device used. She to8k the 38 slide posttest
at her own pace with the.evaluator present. She found
certain slides to be slightly ambiguous. Notes were recorded
by the eveluator for revision purposes.’

The: second student expressed criticisms similar to those .

of the more experienced art student. He felt that viewing.

more labeled examples of spatial devices in artworks would

help him to improve his ability to identifxithem.
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:The evaluator chose 12 visuals from the Reinhold Visuals
Series (196§) which she felt would exemplify fhe'use of .
spatial devices covgred in the slide-tape preseatation. Each

« visual wgs labeled aﬁd added to the instructibnal unit. |

.At this pbiﬁt, the slides for the posttest were |
gegiewed and eight were~élimiﬁated, based ‘on observations
from the one-tblbﬁe evalugtions. The test was ptepared for

. pllot testing. ‘ SN — | ‘

"Although one minute was allotted for examination of each
'slide, most of the students completed each test‘iteh'i; 1e§s
than 36 seconﬂg.‘A%l completéd each item within the minute.

No student ésked for more time to see any slide. Scores on
the pil&& test, out.of a possible total of 30, ranged from

' 7-19. The mean -score was 13.4y

No further revisions were made. y

Field Evaluation

The purpose of this study was to evaluate a slide-tape
produétion on the basic element of art, the illusion of ‘
space./Ituwas-develoéed and tested to servehés a model for
other\ﬁhiés qn basic art theory which the evaluator hopes to
design for her art'classgs at Marianopolis College. The unit .
, used in this study wa,\s a se¥p-instructional slide-tape.

production to be viewed outside of class time. The intention

of this method of instruction was to save class time for more

f

practical studio work.

It must be remembered that alafhough the vunits will be
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viewed outside of class hours,'the students will be ‘encouraged
to consult'ﬁith the instrﬁctor during office hours or
scheduled ciass hours in order to review any concepts which
need clarification. Should the instructor find that a
partlcular concept is difficult for a number of students to
undefstand, she will review it during class time for everyone.

It was hypothesized that the presentation of basic art
theory in a self-instructional slide-tape production would be
an effective method ??}teaching; It was also hypothesized
that the students would learn as much; or more information
by this method of teaching as By lecture-discussion method.

A descriptive statistical analysis was performed on the
posttest scores of both treatments. Means and standard )
deviations are shown in Table 1.

M%stery of the art theory was defined as each subject
\Qggziué\at least 80% on the posttest. In Treatment 1
(audio-visual), two subjécts‘reached this levy l.ﬂﬁlhk‘{eatment
2 (lecture-discussion), eight subjects scofed 80% or higher.

A one-way analysis of variance with posttest raw scores
was performed. Alpha was set at .05. The results of the ANOVA
are shown in Table 2. Results show a significant main effect
for lecture-discussion treatment, F (1, 46) = 6.94, p <.05.

Analysis of the results of the questionnaire show that
the majority of the subjects found that the prodyction
‘quality, both audio and visual, was high. Pacing of the

information was suitable. The rating of the program content

was high. A table is provided in Appendix B showing the



Table 1

Means and Standard Deviations fbr the Posttést

of a Maximum Score of 30

L} ' T3

Condition n ‘ =
kudio-visual | . 26 -
M 18.69

SD 3.41
Lecture-discussion 22

M 21.64

SD ’ 4.33

.

Table 2

‘ Sumﬁagy of the Analysis of Yariance

e

Source | daf SS MS F P
Between groups 1 103.29 103.29 6.94 .0114
Within groups 46. 684.63  14.88

Total - 47 787.92 .
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—
percentlof respdnses to each item in the questionnaire.

_ Posttest scores 1nd;;ate that most subjects in’ the
audio~visual treatment did not master the content at the level
ae; in the operational definitions.

Results of this study indicate that lecture-discussion
_me}hod was a more effectivecnethod than audio-visual in
teaching the concept of;the illusion of space. Results of the
" statistical analysis were significant with 48 subjects.

. As the ANOVA was significant for lectnre-discussion and
not for audio-visual as hypothesized, the evaluator decided

to analyze the data further to determine why this happened.

The evaluator analyzed posttest results of the audio-visual

treatment. Percent of correct responses to each spatial device

is represented in the bar diagram (éigure 1). Subjects reached

the 80% mastery criterion on only one item, apmospheric
perspective. The two devices'showing the poorest posttest
results are vertical location and multiple-perpective.

The evaluator reviewed the posttest item results and
comments on the queétionnaire to see if she could determine
any particular areas of weakness of the audio-visual treatment.

Percent of responses on the checklist showed that areas of
weaknéss on the slides included the presentation of more than
one concept on one slide and continuity between«the slides.

Responses io three items on the program content checklist
indicated thag‘glme subjects had difficulty understanding the

viewing instructions, some subjects did not feel that the unit

maintained their attention and some desired mori feedback.

——

Al
&
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1. size. .
2, overlapging
3. vertical location
~ 4. atmospheric perspective
. 5. linear perspective
) 6. multiple perspective
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Figure 1: Correct responses to the posttest for the
audio-visuval treatment.
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‘Although commeqyts on the questionnaire were generally very
positive, two subjeéts wrote that they had difficulty with the
concept of vertical location gnd two wrote that they did not
understand the concept of atmospheric perspective. One subject
expressed Fhe ne?d‘fqr more examples tq illustrate concepts.

Eight posttest 1tem;ldembnstrating the concepts of

rvertical location and atmospheric perspective showed that
subjects in the lecture-discussion treatment scored much
_higher than subjects in the audio-v1;La1 treatment. ‘The

N\
lecturer was consulted and she reported that the subjects in

<
<

* e
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her treatment asked numerous questions about vertical location
and atmospheric perspective. She spent a large amounﬁ of the

)

lecture time clarifying these two concepts, using diaEfZﬁE\Qnd

P -

A}

reproductions of paintings. ‘

It was hopea that the subjects in thelaudio-visuél
tr?aEment would haye mastered moée of the theory than
posttest scores indicate. One reason for these scores can be
partially attributed'to the lack of understanding of certéyn
cﬁncepts as in&icated in Figure 1. Concepts ‘included needed
more verbal explanation and visual illustration than was
originally anticipated.

It is possibie that'the'mastefy“criteriqp of 80% was too
high. This gercentége is aifficult to reach even under
traditional educational circumstances in which students are
encouraged to discuss the material with th;-instructor and
reviey is pérmitted.

It may also be that the posttest was too difficult for
the conditions of Treatment 1. Even witk this possibility,
subjcct]?in both-t;eatmeﬁts‘were able to apply many of the
concepts to the slide test. | |

Another factor which may account for the posttest scores -~
is the scheduling of this study. First semester clggseé/;t
Marianopolis Collegé end the first week of becemb;r. At the
end of the semester ;%ére is a tension wp{ch exists. Students
are anxigos about exams and varlous deadItries~to submit
assignments and term pabers. Tﬁis affects their concentration.

These distractions possibly hindered the subjects in this study.

. o
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All the subjécts were’ggbperative in the study, but it is -
: . - N w —
—— 7 also possible that their levels of ort were
5\\ because they were informed that their posttest scores would

e,

' " not in any way affect their finpl grades in the ant cgpr;;T\\\\\_,/
They were less motivated than.u;der normal conditions for
this reason: | |
This ftudy demonstrates that theée are effective

aspects for using slide-take in t::%hing the illusion of
Q sﬁace: One of the most imée{tant premises behind £his study i
was to find a wa& to reduce class time used to teach art

theory. Harrell (1970) determined in his research sn modes. of *
preégnfation of information for study,'that subjects Nz
progr;sséh through the material faster\ln slide-tape than

through lecture-discussion. There is no doubt that this

slide-tape production is a time saver both for the instructor’ .
and for the learner.

In this study, the lecturer spent 40 minutes covering

"the sa@e material that was covered in the slide-tape in 12
.minutes. In additions,‘she had to arrive at the college early
to organize hé; visuals, review her notes, and set up’for

the lecture. This increased tétal time spent on the
lecture;¢1scus;10n treatment to almost four times that speﬁ;
-on organizing the slide-tape treatment. | -

AN

h' 2 This study shows that the use of this self-instructional N\
\ \ . "
unit ¢an make optimmm use of the instructor's time. Much y

smaller lengthgﬁbf class time will be necessary to be set




%
aside for clarification and review of more difficult concepts.

This is' supported by the research on best use of teaching
time by King, Miller.and Brenden (1979). h
There is no need for the instructor to prepare the same

paterial and visuals for different sections of the same |

‘course offered from one semester, to another (Harris, 1971)..

The use ?f slide»fape is supported by the positive
responses to the comments section of the questionnaire.
Subjects responded that theyrenjoye&_learning the informatién
from the production. They expressed the fact that they
appreciated learning the material in a different mode‘of
presentation from lecture-discussion.‘ - ‘

Results of this study do not supﬁort the hypothesls that
students would learn as much or more iﬁ Epe slide-tape
treatment as in the lecture-discussion treatment. The fact
that the subjects in.the lecture-discussion treatment had the
opportunity to ask the lecturer for clarification on difficult
concepts possibly accouﬁtéd for some of the posttest score

v —

differences between the two treatment groups. ,
Although the analysis of variance was statistically
significant, the evaluator feels that €%e time saving factor
of 8lide-tape instruction on the illusion of space makes it
a reasonable 1earning tool. The evaluator 1s confident that

viewing the slide-tape production and consulting the
instructor for extra help whenneeded will ;f:duce little or
no 41ffqrenfe between the two methods of teaching. In this

]
¢
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study, subjects in the audio-visual treatmént were'not
permitted to ask questions about the content. As a developcr,
it was important to determine whether or not. the slidoatape |
unit could serve as a substitute for lecture-discussion. It
was necessary to see how much gubjects could learn on their
own withéut referring to the teacher for help. For this :
reason the subjects were not permitted te'aEK questions about
the content. Optimum learning would reqpire consultation
between the learner and. the instructor.

A
'

Limitations of the Study
The design of the posttest can account for some of the ',

iNability of the subjecge to reach the mastery level of 80%.
‘The posttest slides were of paintings. The slide-tape
production did not include paintings to illustrate concepts.
Most concepts were illustrdted by diagrams and collages.‘
Subjects possibly exﬁerienced difficulty in transferring
theory from one type of example to another. |

A second limitation of the study comld be the possibility
/of'ambiguity in analysis of each posttest slide. A{though a
pilot test had been conducted using the sameiposttept, it
would ‘Have been preferable to'ihclude an item analysie of

each slide to determine .any ambiguities.
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"Recommendations and Conclusion
© This unit on the illusion of space was designed to serve
as a model <or other slide-tape units on basic elements of
[} A

art,,Before beginning another production on a different

element of art, the evaluator offers recommendations for

-

—
further study.

_ An 1Eportant step should be taken before making any
"revisions,to.the slide-tape prodnction tested in this study.
‘This production shonld be obowq to a new group of students
from the same taréet qpqience. Unlike the route taken for
this otudy, this group would be ablojto ask the instructor,.
questions about any aopect of the contont after'seeing the
1nstruct10na1 unit. The same posttest would be administere4
to qeasure the ability of these students to-identify the
spatial devices used in the visuals. Comparisons would be
mado with the results of this study. B
% The evaldotof recommmends thatgrevisions of the slide-tape
4gtgduction before implementing it into the cu}riculum at
Marianopolis College. Instructions on how to use the unit
should be stated more clearly. Design of the visuals and
. the order in which they arefpreseﬁtgd must be improved in
order to attract and maintain viewer attention. Visuals o
‘should be more colourful. Continuity should be smoother. More

illustrations should be used in order‘to illustrate each

. concept. Each illustration should include only one‘concept
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for each elide: More examples for practice and feedback should
- also be included. These recommendations would apply to the
design of oth;r'slide-tape productions on basic elements of
art. .

The long-term objective of‘this.study 1; that the student
will be able to correctly apply the theory to the pracezcal
studio projects assigned by the instrug}or. Another study
coulﬁ be designed to measure the outcome of this objective.
This assignment would be one in which the studeng would have
to demonstrate various spatiai cqnceﬁts in assigned work.
Evaluation would reqdire ehe assistance of other art
instructors who would be trained to objectively evaluate this
aspect of the art work of the studedge.

In conclusion, the'evalu;tor feels that this study was

_ an integral route to take in order to design and produce a

valuable series of slide-tape productions. on basic elements .

—

of art. ‘ ‘ . .

e
St
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Appendix A
Posttest , ‘ ‘Name{
.%he purpose of this test is to ascertain whether you are
able to recognize and" identify which spatialtdevice is used

in each of the artworks presented to you.

On the line preceding each itemr in column I, ﬁut the letter
of gour choice from column II that best identifies Shé item.
Each of thq alternativgs in column II'may be used more than
once, |

One mark will be given for each correct answér.

Al

!

‘Example: _a_,Visual 00 N o )
Column I , Column 11
—_visual 1 *3)‘size
;__ visual 2 b; overl&pping
— Vvisual 3 'c) vertical location )
— Vvisual 4 d) éerial, or atmoépheric perspective
_ visual 5 '’ e) linear perspective
- visugl 6 f) ﬁultiple perspective
___ visual 7 ‘i_ .
___ visual 8 ; ‘ﬁf
—_ visual 9 \ h
___ visual 10
___ visual 11 < , b :
visual 1 '

___ visual 1} - k L | S | lﬁ}
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visual 14 ' a) size
__ visual 15 o b) overlapping
visual 16 \\ c) vertical location . | "

visual 17 ° d) aerial, or atmospheric perspective ////\\
visual 18 e) linear perspective | |

visual 19 f) multiple perspective

visual 20 - L : {

visual 21 . _ ' ‘ f

visual 22 | ) . ‘ :ﬁ, ' s |

visual 23 - ’

visual 24 -

visual 25

visual 26

visual 27 .

visﬁal 28 / .

—_ visual 29

___visual 30 -

& \ - '
4 !



1.
2.
3.

4.,

6.
7.
8.
9.

10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21,
22.
23.
24,

Curnoe

0'Keefe
Wyeth

Ancient Egypt

Gris

de Hooch’
Perugino
Spenéer'
Picasso-
Hogarth
Catlin
‘Blake ‘
Lorenzetti

Constable

s

o5

Nash
New Kingdom
Picasso
Turner '
Egypt Science
Surrey
Johns
Feininger
Bassano

Seurat

Posttest Visuals .
’ -

Spring on a Ridgeway
Autumn Leaves
Christina's World

Vinged Arms

Book, Pipe, Glasses
Bedroom ‘
Christ Giving kefs to Peter
In Fairmont |
Violin

Unt{tled s
Buffalo Herd Grazing

Wise and Foolish Virgins

Good Government

Cathedral at Salisbury
Landscape and Dream

Celestial Buil and Seven Cows

Painter and Model

St. Giorgio Maggiore
Briqkﬁakers

ﬁ;ardwglk

Three Flags

Zirchow

Adoration of ‘the Sheph?rds

La Grande Jatte :

/,

> M W W > &M T O O = o

W WM m MmO Y Mmoo m 9 0w

S

39



. 25. Cullén
26._Nrsh
27. cple’
28. Chagall

\.
29. Carra

30. Surrey

The Last Loads
Dead Spring

The Voyage of Life: Youth

I and the Village

‘Free-Vord Painting

Red -Portrait

40



. Appendix B /

Evaluation of Tape-Slide Checklist
9

Name:
Rating: 43 Excellent, 3: Good, 2: Fair, l: poor

" Circle the number most appropriate.
v ’

z

Slides ’

1. Does the artwork have unity? Is each
slide free from unéomplicatiﬁg ideas,
techniqueslor type faces? 4 3 2 1
‘2. 4Are the visuals bold and functional?. 4 3 2 1

3. 1s there no more than one concept

present on each? 4 32 1
4. Has colour been used effectively? | & 3 2 1
5. Is the printing large enough, well $
.spaced, and easily read? ' 4 3 2 1
6. Are slides focused sharply? 4 3 \2 1,
7. Is there pontinqgfy between slides? - 4 3 2 '1
8. Is the soundtrack audible? . 4 3 2 1
9. Is the narration clear and distinct? 4 3 2 1
10. Is the music free of distortion or .
extraneous noise? . R 4 3 2
11. Is the pacing appropriate to intended
audience? 4 3. 2 1

12. Does the soundtrack support the
visuals? - \ 4.3 2 1



Evaluation Checklist

Program Content:

w——

“~

Name:

1. Informs the learner how to use the unit?

2/ Informs the learner of the desired

!

+  advance organization?

3. Attracts and maintains viewer attention? .

~—' outcome or-provides for some type of

4. Provides for learner practice?

5. Provides the learner with feedback?

6. Content appfobriate.in size and

-

Comments

complexity for the intended viewer?

4

I N

N NN NN
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Evaluation of Tage-siide Checklist

Percent of Responses to Each Item

Rating: 4: Excellent, 3: Good, 2: Fair, 1: poor

oy , A
A .
. .

Slides

1. Does the artwork have unity? Is each

2.

W
BN

5.
6.
7.

'8.

9.
10.

11.

12.

slide free from uﬁcomplicating 1d€as,
techniques or type faces? )
Are the visuals bold ;nd functional?
}s there no more than one concept

present on'each?

‘Has colour been used effectively? %b

Is. the printing large enough, well
spaced, and easily read? '
Are slideaﬁfgggsed'sharply?.

Is there continuity between slides?
Is the soundtrack audible?

Is the narration clear and distinct?%
1s the music free of distortion or
extraneous noise? -

Is the pacing appropriate to intended
audience? |

Does the soundtrack support the

visuals?

\v.
o
‘b3 2 1
o
17711 12 0
Q
21 71 8 0
27 41 320 0
17 61 22 0
88 12 0. 0
67 25 . 8 O
25 46 29 0
2 33 4 O
71 21 8 O
58 33 -8 0
42 50 8 O
58 .25 17 0



Evaluation Checklist e
1 Percent of Responses to Each Item :
Prograny Content ' ' 4 .3°-2 1
1. Informs the learner how to use the unit? 13 61 22 4
2. Informs the learrer of the desired o
outcome or provides for some type of :
advance organization? 30 61 9 . O
3. Attracts and maintains viewer attention? 17 52 22 9
4. Provides for learner practice? 25 58 17 0
5. Provides the learner with feedback? 17 57 26 O
6. Content appropriate in size and ‘
complexity for the-intended viewer? 2571 4 0
. Comments __ ¢ s
9
.
S
d o
- T
";§
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. o
,

Slide
1

Slide

Slide’
3 .

Slide

Slide

Slide

)

'space iéfmeteky an illusion, for the images rendered

45

Appendix C ' " N

§cri%t for the Illusion of Space

Several art forms are throe-diméhlioﬂal and
therefore chupy'space; ceramics, jewelry, and

sculpture,‘to name a few.
‘_/"

. [V
In sculptures like Henry Moore's réclinini\ftgure “ L
and Archipenko's st néing woman, it is 1ﬁportant'o i
for us to move about and enjoy the changing -

spatial patterns from various angles.

[~

In two-dimensional ‘art forms such as drawing, .
painting aﬁh ﬁhotography, the artist often desires

to‘give us a feeling of space or depth. Here,

<

/

In this geometric collage there is no ouggestiog~

are essentially flat.

of depth. The composition is a flat pattern which

remains on the picture plane.

This photograph of a street scene in‘Switzerland
shows great depth. Several devices have been

developed to create an illusion of space. e

-

This tape-slide unit has been designed to demonstrate
-y

s8ix ‘'methods which can Be used to show the'illusion

of space on a two-dimensional surface. During the

course of this program you will have to concentrate

on the slide projector. By-looking carefully at

¢



Siide ‘In qfh“ photograph the receding trees gradually

each slide and listening to the accompanying

verbal inférmation, yau will be able to understand
=" the six devices used to show dépth. You will also

be‘able to identify one or more of these devices .

in the two-dimensional artwork you will see.

. '
The following are the six methods we will examine;

"size, oveflap, vertical location, atmospheric

perspective, linear perspective, and multiple

@
¢
perspective.
' Slide ‘The easiest way to create an illusion of space or
7 ) : . . ,
distance is through size. As objects get further
. awéy, they appear to become smaller. :
Slide © We do not assume\that'the figure on the left is a

giant, nor that the figure on the ‘right is tiny.’
Instead, we understand that‘the‘smélle; figure is

farther from us. A sense of. space is established.

diminish in size, effactively leading us back

~ inlspace. . . | -
Slide 'r\Size‘factor can be effective even with -abstract
10 shapes,lThe smaller squares automatically begin to
, recede and we sée a spatial ba;te;n:
\
Siide ' Overlapping is a simple device for creating the

t1lusion of depth.



\

. Slide When you look at these two rectangles, you do not
12
assume that the brown shape is actually as shown
at the right. Instead, you realize that the red
shape is hiding part of the brown rectangle

because ‘it is on top, or in front of it.

- - ) L
Slide Since overlapping is the only spatial device used

in this collage, the space éréated is very /shallow.

Sizde This is also the case in this group phetograph.
Slide When overlapping is combined with size differences,
15 . ’ )
h the spatial feeling is greatly increased.
1
) X
Si%de This principle can®be illustrated with abstract:
.shapas.
Slide = This design~which combines overlapping and size
17 . ' -
differences gives us a more effective illusion
. of space. 3
Slide By using transparency, many artists ignore the
18 ' ,
, ce of overlapping. Two forms overlap and both
are seen completely. Transparency doés not give us
a clear spatial pattern. . s
Siide Vertical location is a spatfal device in which the .
9 .
elevation on the page indicates a recess in depth.
S%éde When combined with size difference, it provides an
Slide i{1lusion of space. The isolation of the figures 1is
21

dramatized by the distance created.

"

("



Slide
22

Slide
23

Slide
24

Slide
25

48

Aerial, or atmospheric perspective means.the use
of colour to show depth. The value contrast, light
and dark, lessens and the colours become less A

distinctive.

The mountains that are far away appear to be more

neutral an{y blue in colour. X

I? the design on the left we get a feeling of o
space,abased on size differences. The example on:

the right shows the same design, but the sp?tial
feeling is greatly increased because the smaller

éhgpes haverecome progressively darker and show e

less contrast with thg background. .
’.

- Linear perspective is based on a relétivgly simple

}
‘

Qe

visual phenomenon. As parallel lines recede, they
, , ‘ ¢
appear to converge on an imaginary line called the

4

horizon. p

Ve
In this case the lines serve to unif} the

co;Bbsition.
) i

éThe lines in these .collages pull us into the picture

plane, giving us anllusion of depth.

" .
All ‘the lines of the stairs, walls,” and building, if

-~

extended, pull the eye toward the,ceﬁ%er opening. -

* (»

Multiple perspective means looking at an object from

more than one vantage point simultaneously.



Slide
32

* Slide

33

Slide
34

Slidey

35

Slide'
36

.
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Which view of the head is more degcriptive?

(Pause)

The profile says head more clearly,

e

The eye in profile is a confusing shape, whereas -

the front view is what we know as an eye.
Multiple perspective'does'nqé\give us a clear patfern.

This aspect has been sacrificed to give us a more

subjective, conceptual view of forms.

Let us review the six devices wéﬁhave used to qﬁfw
the illusion of space. (Pause).

They.are siie, overlapping, vertical location,
atmosphéric perSpectiﬁe, lirear perspecti&e, and

multiple perspective.

Which devices are used in this pifnting? (Pause)

1f you said size and vertical location; you are

correct. - - )

In this collage size and overlapping are the- -
devices used. - ‘ o

) - .
This photograph is a good example of linear .

perspective. ' !
A

s

which device is used here.

) o
Ldbixéiosely at this collage and try to determine
(Pause) . \

Overlapping is the answer.
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@

Slide . Do you recall the method used to create this collage?
41 - - ' ‘
(Pause) ¢ Y

T;ansparenéy\lq_used.'

"

Slzge Which fruitbowl shows more depth? .(Pause)
This opaque one does. ngrlappiné is used to show

depth.

Slide' Look carefully. (Pause) Are both eyes pointing in
. the same direction? (?ause)
Since they do not, which spatial device has been
used? (Pause) "Multiple Perspective.
Slide Spatialaforces are operative as soon as any mark
“ is applied to a two-dimensional surface. They
. \becomé more appareqF as soon as we aJe able to

experience the differences among the six elements

. we have just studied to show: the illusion of space.
.

'
-~ ” -



51
Appendix D

Lecture-Discyssion Qutline

L]

Introduction .

Start with an infroduction, explafning and defiﬁing the term
illusion of spaée. \ - R e
Emphasize the work 'illusion'.

Explain that space is also referred to as 'deptp',
Definition: The artist tries to give us a feeling of space

or depth on a flat surface. s

State that the class will be discussing six ways to create

the illusion of space on a two-dimensional surface.

W

" Size @
Size is the easiest way to create the ?11usion of space.
Make a sketch of two figures, one- large and one small, on the Eh
blaqkboard | - )
We do'not gssume that the figure on the~réght is a giant ,

nor that the figure on the left is further away from us.
Draw abstract shapes of different‘sizes on the blackboard.
This works with abstract figures, too. |
Shéw_a large visual of a painting which is a good example

A
-’. G | v

‘e
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of size used to show the illusion of:8pace. Point out how

it is used. oot
{
\\.
s A
Overlap ' - ’

Overlapping is a simple device used to create the
illusion of space. : - |

Sketch an example of ernlap. Emphasize that it is
really a two-dimgnsional surfgce, but a sense of'space is
created.

Show appropriate visual. Discuss how ovéflap is used.

Transgareﬁcx. Define transparency by saying that two
forms overlap and they are both seen completely. Transparené?}
does not.give us a clear spatial pattern.

Show two visuals of the same images; one opaque, one
trangparent. Compare -and discuss which Qhows space more

" clearly.

%

Veftical Location o ' .

Definition: Elevation on the page indicating a recess
in depth is the use of vertical location.
Show a visual of Persian miniatures and Oriental work.

¥
This device was used Jidely in Near Eastern ar$ and in

Oriental art. It is more understaqsable to péople in those
. cultukes.

Make a small sketch on the blackboard of a composition

i

-~
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‘similar to Andrew Wyeth's 'Christina's World'.. Discuss how

vertical location is used in this sketch.

~

Atmospheric Perspective
Define the term.' The use of cqloﬁr to show depth. The

value contrast between distant o§jects gradually lessens.
tolours become less distinct, usually blue-grey.

Show the vi®w out the window. Discuss how the colour
changes. ‘ . b

~Show a visual of a painting in which'atmospher;c*. -

perspective is used. Discuss the work.

]

Linear Perspective

Define the term. As parallel iine recede, they appear
to converge and meet on an imaginary line'callgd the horizon.

Make a sketéh of tracks or a path. Discuss the
perspective. ‘

Show the appropriate visuvals and trace where the lines

would follow. o

Multiple Perspeétive

Define pbe term. Several different views are combined

into one image. -

This device is used widely in 20th century art. It was

also the basgic pictorial device in Egyptian art.

e

-

» -
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o

Sketch an eye on the blaékboard; profile and front view.
Discuss thch one of the eyes 1s easier to read, or understand.

Show visualg of artworks usf€g~mu1tiple perspective.

-

sl

0y

Conclusion

Sum ‘up with a review of the six spatial devices: size,
overlap, vertical location, atmospheric perspective, linear
perspective, and multiple perspective.

Ask if there are any questions. Respond accordingly.

~——



