"ty /

-

l * I National Library Bibliothéque nationale

of Canada du.Canada

Candchan Theses Service  Service dlés théses canadiennes

"

Ottawa,.Canada .

K1A ON4

NOTICk

The quality of this microfarm is heavily dependent upon the
quality of the original thesis submitted for microfiiming.

* Every effort has been made to ensure the highest quality of
reproduction possible.

If pages are missing, contact the university which granted
the degree.

Some: pages may have indistinct print especiallé if the
original pages were typed with a poor typewriter ribbon or

’ if the university sent us an inferior photocopy.,

Previously copyrighted materials (journal articles, pub-'
_lished tests, ejc.) are not filmed.

.

Reproduction infull or in part of this microform is governed
by the Canadign'; Copyright Act, R.S.C. 1974, ¢. C-30

1

. NL:339 (1 88/04)

AVIS

La qualité de cette microforme deépend grandement de 1a
qualité de la these sounuse au microfilmage Nous avons
tout fait pour assurer une qualte supéneure de reproduc
tion ® -

«S1l manque des pages, veutlliez communiquer avet
funiversité qui a conféré le grade

La qualité d'impression de certaines pages peut laisser a
désirer, surtout si les pages originales ont été dactylogra

phiées a I'aide d'un ruban usé ou si 'finiversité nous a lait
parvenir une photocopie de qualité inférieure

Les documents qui font déja Vabjet d'un drot d'auteur

(aticles de revue, tests publgs, elc) ne sont pas
~ microfilmés.

La reproduction, méme partielle, de cette microforme esf

soummise a la Loi canadienng sur le droit d'auteur, SRC

1970, ¢ C-30

-

¥

A




i

Using Communicdtion Means
. . . for Innovative Training Methodologies
rand New Understanding of
Women in Development

Borjanﬁ Bulajich

.

¥
A Thesiss
in™

\\ * ’ ' L

e - o
Theé Department -
[N - .
of

%
T Communjcation”Studies

~ = ~ Al
s . . [ - "
~—
N A
.

Presented in Partial Fulfillment
of the. Requirements for
the Degree of. Master of Arts' at
Concordia University’
Montréal, Quebeo, Canada

. rs +

- . -

~

March 1988

v

(c)Borjana Bulajich, 1988

|



* J
Permission has been granted
to the Nationgl Library of
Canada to microfilm this
-thesis and to lend or sell
copies of therfilm.

The author (copyright owner)
has reserved other
publication rights, and
neither the thesis ' nor
exténsive extracts from it
may be printed or otherwise
reproduced without his/her
written permission.

A

L'autorisation a été accordée
3 la Bibliothd&que nationale
du Canada de microfilmer
cettq%thése et de préter ou

dre des exemplaires du
film.

L'auteur (titulaffe du droit’
d'auteur) se réserve les
autres droits de publication;

ni la thése ni de 1longs
extraits de celle-ci ne
doivent &tre imprimés ou

autrement reproduits sans son
autorisation écrite. '

ISBN

L

0-315-41634-3

o




. . iii
ABSTRACT

Using Communication Means
for Innovative Training Methodologies
and New Understanding of
Women in Development
Borjana Buldjich

— 9
In the developing countries most educational, formal or
non-formal, programmes -and traiging activities used radio
or TV as the main communication means. , The programmes
usually include only male participants. One of the most

critically important factors affecting women's status is

inadequate or non-existent education and training at all

.levels. The innovative training methodology of multi-media

training packages using a modular system and a sound-slide
\

package as primary audio-wuisual media have been created in

-

order to meet the needs of various target groups in

~different areas of the development process. Their /

flexibility, multi-media approach.ang ability to be used
by local trainers makes this training methodology

appropriate'to serve the needs .of woménh and the néeds of
decision-makers or any other target gféupshto understand
how women relate to the‘development'pfocess and sectors, -

and to respond to the ever growing need of,trainers,’,_

teachers, facilitators and extension workers. -
N - * ,

Y T o,




&

—~;

PO

N

LIST OF ACKNOWLEDGEMENTS /‘

Al

Being a multidisciplinery thesis, my deeb appreciafion

and 'acknowledgements for moral and scholarly help to

complete this thesis are addressed to a multldlsc1pllﬂary

’

group of people.
I deeply appreciate the academic support I w%% given
from professors Martln Alldr, Gary Coldevin, Tilly Gesdei

and Dennis Murphy to prepare a theSls on a subjgect matter
/‘ -
thch has not been presented before in this manner. Their
, W

open-mindedness and willingness to accept the challenge'of
innovative methodologies is a quality which 'is desired by.
w ,

every student. My desire was fulfllled ,

I would also- llke to thank UN/INSTRAW Director, Ms,

A RN

Pastizzi-Ferencic, and Deputy—Dlrector, Ms. Ahooga—Patel
who both taught me a new dimension on women in developmene-

and enabled me to co-operate with ILO/TURIN CENTRE staff

o~

where this innovative-training methodology has been *

produced. Thanks to a wonderful team in ﬂK:Tunnl Centre we

managed to prepare &ulti-media training packages thdh are-

now’ used in a‘numbér of developlng countrles. TE; moral

support from my parents cannot be expressed 'in a few words.
Dedicated to Eva and-Kihon,Caragienis.

.
' PR -



Table of Contents

LY

[/ '
i “~ Page
a /‘
. -
CHAPTER I COMMUNICATIONS AND DEVELOPMENT /
S = ,_,\‘ — . .
N A A :‘ » l .
It Introduction / L1
II. ".The‘Beginning= . . . 4
- . A
III. The Criticism of the Old Paradigm . ©9
. ‘The élternative Paradigm , 11
V. = Communications and Developméent -~ NWICO 19
vi. Communications and Development - Women ) 22
’ 4
CHAPTER II WOMEN IN.DEVELOPME
I . . ¢ ‘ " . )
I. Introduction * ' PR
II. Research R 28
~III. ‘Differght'lmpact. Development on Women' 33
. C 'y L . e ’
IIT.a. Towards effectivg utilization of women's . 37
. potential and éeting‘women's«needs in
~ . development ../ ° .
III.b. Women - Communications ) ' 39
III.c. Education And Training L . , 43
. Ty - . ' . ‘
-1V, Conclusign’ , roe . . , 52
\ v -
(S é‘ ‘ AN
l "‘ v
. , ' ———
A *
. ToLe
. L ‘




/

III.2. \Soéndéélide Packége

1

\

.DEVELOPING WORLD

I. Introduction

.

Ir,1l.° Raaio

‘11.2: Basic .Problems in the Usé of Media in

\

' Informal Education

III.. . Training

0y
"

.10

. . ‘ ’ o
CHAPTER III' EDUGATION AND TRAINING IN THE

B O 'THé'Mass Media in‘ Informal Education

-

CHAPTER IV MULTI-MEDIA TRAINING PACKAGES

I. What i& a Modular'System,
I.1. ., Teaching Module
IT.. Modular  Teaching _’

I "‘.“ « '.. .-
ITI. Multi-media Approach

Y

IXr.1. Audiovisual Materials .

*

) ' .
III*Z « Qe Slldes

III.é.b.Sound—slide package - -

\11;1.2‘cms;ide‘projector

. - 2
IV. ., - Evaluation -
V. Conclusions
\
l o
P "I‘\

a

-
Y- %4

, e

3

.

54
64
67

7

80
80

"88.

39

' 74

a k!

. *,

» .

.



. \ . N ) F')- 4 9" ! ' P.age
_ CHAPTER V ' NEW CHALLENGES TOWARDS THE '
» R , -

f"). 'f "+ 7 ' TWENTY-FIRST CENTURY i <;_' -

-

~

-I. " New Communigation Technolocjiés . 112

I.1l. The Role of Education ‘/_ . : > 115
C_om!hu'ni‘cation Pla}nnefs

N . '
[

. . II. . New Understanding of Women in Development 121
B IT.1. . New Research Trends ' , 4 122
. i ". . .

© . .+ . II.2," New Training Trends ‘ L JOA

11,3. " New“Poliey Trends . . C 132

'111.  Conmclusiom - | 136
<x o i , . - © 0 A )

- ’ 7 -
4 - . . - o B
o , REFERENCE® T . 8 , 141
. - N ‘
~ ' M N . »
. M s - .
: & . ’ t
. o . . . - P 5 N . .o . .
. X NI . . -
, -. BIBLIOGRAPHY . ) ! Q . l4e .
T . » A3 . A . o
lk‘ L] N i \ N - -
- . ‘. 1Y
/ " , .
I ! . . l‘ o
P (. 4 --! ’ ° 1o
. ) . / |
' ¢ l . . &
\
.‘. — . - . ‘
- i - L . .
- € ~ o . ' \‘w
] - "‘ * i [
2 ) , ;
. X P R . .
R ' ’ '
v L yo- -
» ' 4 [T - ’ -
° 3 t & = »
. 15 N . ! ~ [ .
- < ' . . e @
- o *
¢
’ . ~

N -
r . t
.
- (-
- w R M R E
- N . a
’
-
' ' \ ) J
) " ‘.
b ’ s .
. - ‘ .
[—
. -t - . \
’ - . . +
" , * ) . . a -
_ , . N .
' — p ,
. - 4~ .
. - ’ . - B
v ‘ i
g ¢ 'y




kW

.

\ Y

. TABLE 1

Distribution of All Forms of Communication Media. ,

| The Courier. Africa-Garibbeanh-Pacific-European
Community, No. 105, p. 8l. September-October

" 1.9.873A N ) ‘

TABLE 2 . .
Female Educap{on as Percent of Male, 1980.
Sivard, L.G., Women...a world syrvey, p. 22-23.
World Priorities, Washlngton, 1985. °

_ \
TABLE 3 ; - ‘

-

Catalogue of Countries and* Territories Known to be
Using Educational Radio Programs in the 1970s. P 51.
‘Hawkridge, D., Roblnsqp J.,
- Organizing Educationall.Broadcasting, p. 27.
. Croom Hilm London - UNESCO Press, Paris, 1982.

.2
-~

TABLE 4 LTy o
Gomparisons of Medid for Conventional Use with

, Multimedia Uses.
g Sunier, J., Slide/Sound and Filmstrip Production,

p. 281, Focal Press Limited London, 1981,

PR

-

TABLE 5 : ' -

. Contrasts Between Reports for Formative and& Summative
Evaluatiagn.
Morris, L. L., Gibbon, T. C., Evaluatdr's Handbopk,
p. 33. Sage Publications, Beverly Hllls/London
1978 .

[ e s

wviii

46

69

91

o



g -
P24

‘ _ ‘ APPENDICES
-~ . - -

R | Py ‘
N

APPENDIX I

Figure 1. ILO International Centre Turin, Modular
Programme for “the Training of Trainers -

’ : Training Methodology, Module ’
S MFl/CMV/AV/qu‘REV.O/, p.9. May 1983.
Figure 2. 1Ibid p.1l0. \ -
X Figure .3. Ibid p.1l1.
3 Figure 4. _Ibid p.1l2. r .
: APPENDIX II -
Q ©
- ' ILO Interhational Centre Turin,
' Modular Programme for the Training of -
? Trainers - Module MF3/CMV/AV/Iva/REV.0/,
- p.2-10. May 1983. . . ]
- ‘1\\\\\ \\3
APPENDIX III ' S
8 ' o
. \\\ UN/INSTRAW-ILO/TURIN CENTRE, modules on,

_ "Women, Water Supply and Sanitation.”
p.4.6.7.9. June 1986.

'

APPENDIX IV -

: , FAOVINSTﬁAW Advisory, Servicer Regional

of WID Guidelines and Checklists at
National Level, p.80-83. Bangladesh, 1986.

-
0

ix

Paqge

149

149

150
151
152

153

-

161

166

Training Session on Deévelopment and Use -

v St .

- .
. ; ., . v




)

° - Y \%“ .

= I. COMMUNICATIONS AND DEVELOPMENT .

J‘ L4
< I. I?troduction ) -

What are communications and development? Two

‘multidimensional procegses that operate within the unique

social, psychological, economic, political and cultural
milieus of different societies. Both‘process;s are an
important factor of infrastructure of any society and

bring into play all factors that determine the existenée
and cultural climate of'f nation. The historic and dynamic
varéables impliéit i? it'haye_a bearing on the attitudes,
opinions and behaviour of human beings.

.o -

In the recent decade, struqtural and theofetical

s

paradigms of the definitions and roles of communication
have been changed - and redefinedlin accordance with the
chénged approach420wards}éevelopment. Both processes are
in a dynamic relationship within and outside any.éociety
whethef developed or deﬁéloping. They can and do
contribute towafd; the continupué examination and

establishment of new approaches toward the different

: N .
factors in society and of communication technologies and

.

development policies. We can generally define what is the -

- - , . ,
role of communications and development, but we cannot aim

toward a precise definition, since each country hasg

»

L3

-
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) different infrastructures which tremendo®Sly influence the
o . . '
outcome of the established national develaepment policies

“and programmes. A géneral realization was made that the
,,/’§b<€?lled Third-World or developing countries are not a
monolithiq block and the universality of applying same

communication technologies or development policies will not

«

bring the desjred results.
" ) PR
In the past decade it was realized that any strategy
. . C, LU
for communications must take into account these differences

in societies. No single .formula can be developed which
- ’

will be effective across dimen;ions of space and timd.
With the rapid‘zevelopment of communication
technoypgies we are‘facing new challenges to carry out an
integrated form of‘development which would not be for the
sake of economic growth, but which would secure ééuity and

participation of the population in the'developmehthprocess

s

~ benefiting every individuai.
:fi That means- that the traditional development doctrines
should be renewed and that problems of developmept could
- be tackled only {thréugh a genuine multldlsc1pllnary and

. inter-disciplinary approach, i.e. through a deeper’
. v - ]
.interlinking among (in terms of history) most valid

b3

theories in the social sciences (economics, sociology,

psychoiogy, political science, law, philosophy, etc.) and

the knowledge provided by the technical sciences.

A

The importance of this kind of approach is obvious as

®

i

L. . " ‘ >
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communications are involved in all levels of each society

-

and are influencing and being influénced by different
el R

factors of infrastructure. In the socio-cultural
development mass communication media®are affecting beliefs,

< d
behaviours and skills. In the field of economic .

4
deyelopment they serve to mobilize human resources by

raising expe;tationsggnd promoting knowledge.' In.

educational development they are becoming an increasingly
indispensable tcol for.imprbvin? both the quality ard the
reach of formal and norfformal educational epportunities.

‘Through various forms of feedback it can also provide an

avenue for  participatory development. Clearly, all of it
» .

will have walue only‘'in as much as there is value in the

information’ being transmitted - if it is valuable to the

recipient, if it is timely, relevant, cgmprehensible and

usegulu -~ o

_Above.all, the most crucial factor—~#e the human

gbeings,\i;/;he} are the primary agents of development.

‘ . (1
$ But this“factor has been neglected by the traditional

W ’ !

,‘ " . . 12
paradigm of communication and development. Only recently
gt : P . (

‘we began to think seriously about the managémént of
5 .

communications and development in the service of human

IQSOUICES 3 ?-

\
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II The Beginning

I

To understand theories one has to also look at the
J
historical and politicdl context of the times they were

introduced. The views of communication and development had
iE\important connection starting at the end of World War
II. Here, I will only focus on theories of qe;ﬁunicatidﬁ
and development that are linked to the educational and
tralnlng sphere in the developing coungtries.. A lot of

- A - L)

research and theories have been deve;oped‘iﬂ the, cultural

area, but as this thesis is not focusing on this area, I -

did not mention them. \

The 1960s was the first{dZ;ade of actual 1¥}beration
of the colonial coﬁntries. Books on cdmmunic&%ion and
development like Daniel Lerner's (1958) The Passind or
Traditional Society‘and Wilbﬁr Schramm's (1964) Mass Media
and National Development were widely read invthefearLy
léGOs. They rapidly beeame a,cernerstone and in many ways’)
: they summarized the thitking of the times among\mass meéia
people and laid mueh of the groundwork for future research

both theoretlcal and appl;ed

At the same time, ‘the deflnltlon of development .
3 - “< 1

centered around the crlterla of the rate of economlc .

growth. Through the late 1960s, the pa;adlgm of treatlng

f

developmen€ only in economic terms ruled lntellectual

definitions and,gulded national development\programmes.
P 2 :
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The philosophies and practical recommendations in much of

the communication literature of the first half of the

9, o

1960s were no exceptions in this regard.

Regers pointed out that

these conéﬁbts grew out of certain
historical events,; such as the
Industrial Revolutiop in Europe and
2 ~———1the United States the colonial in
Latin America, Africa and Asia, the
quantitative emplricism of North
America social science and capitalist
‘economic/political phjilosophy.*l

Basically, the four miiw elements in this conception

of development were

£

1. Economic growth through
industrialization and accompanying
growth through urbanizatioh

° approximately equivalent to passing

through the Industrial Revolution.

It was assumed that devélopment
performance could be quantified in
economic terms: GNP, per capita

income. -

=
o - 4

2. Capital intensive, labour intensive
technology mainly imported from more
developed nations.

. w_;j

3. Centralized planning, mainly ‘by
: economists and bankers, in order to
guide and speed 'up the process of
development, - ) - ‘
N L]
4.- .The causes of underdevelopment lay
mainly within the developing natlons,
rather than in their external ° . N
relations with dther countries.*2
) b ’ :
ie paradigm inlplied that poverty was equivalent to

. e

velopment and the obvious way for less developed

- -

unde

- . ' - T
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countries to .develop was for them tg become more like”tﬁe I
devgioped qpuntries.r-As well, the paradigm ph;-the blame

for underdevelopment on the developing nations rather than

on the-deveiobed countries, or even jointly on both

parties. ' . . .
i

The main causes of underdevelopment were taught to be

* . ~

R

1. of an individual-blame nature i , :
(peasants were traditional, fatalistic, ¢
and generally unresponsive to . '
technological inrovation) and/or (2)
of a social- structural nature within
thé nation.*3 ¢

- ’ )
’ . ’ -

In the ?9605, the dominant”policy of communication

development promoted by the industrial countries and

.generally accepted: in the developing countries was what .
: \ - .
has come.to be known as the modernization model. 1In' many .
R ‘&

ways this was simply an extension of the earlier colonial
"model of developing public service institutions which were

copies.of iﬁétitﬁfions in thea met;opolitah'icountries, but - R
Qrapped inuao‘ideolog; of no;-political aid.to'hetion -

hopilaing- h L a , '
v “In-this concept of coﬁmunlcatlon development the’

-

communication technology as well as major communlcatlon
- » . . 50 v

~‘\1nst;tut10ns and the assocmated cultural values were to be

: ﬂtransplanﬁed from the Western Nations.into the Thlrd-World;

. and extended out into the rural areas of largely peasant,
* - . - %, T . .

K N . . . N s ! . N .
. agricultural socxetles. : o R

- ' . . -



communication wag®

The paradigm of development'implied that the role of

1).

2)

.

4

to transfer technological innovations
from development agencies to their :
clients, and >

to create an appetite'for change
through raising a "climate" for
modernization apong members of the
public+*4 .

During the 1960s, theories about the role of

. . . P i . . .
communlcatlons in development viewed communlcatlon

£eéhnologies Q’Xen all gayerful teol fq;*geveLme%pt

Communmcatlons technologles were seen as having a cruc1al

role in'a wide range of applications.

’faydurable to modernization.

The mass media can create a climate ‘
for*change by inducing new values,
attitudes, and modes of behaviour

The mass media can teach new skills .
"from literacy to agricultare to.
hygiene to repairing a motor car"
(Schramm 1967, p. 18). :

The mass media can act as multipliers
of resources of knowledge. )

The mass media are unjigque in the sense
that they can mediate vicarious
experiences, thereby redueing the
psychlc and economic costs, of creating
mobile personalities. . .

Communication can raise levels of

aspiration which can in ‘turn act as_

,lncentxves for actlon.

4

Communication ¢an make people more
prone- to participate in dec151on
maﬁﬁng in society.

B
o

“®

Ay



7. Communication can help people find

new norms and harmony in a period of .
transition” (Rao 1966). - -
8. Communication can change theé power

structure in a society of a .
traditional character by bringing
knowledge to the masses. The
informed person takes on greater
51gn1flcance, and tradltlonal
leaders:whose power is based on

. other factorsxwill be challenged.

9. Communication can create a sense of
nationness.

10. Communication can help the majority

of the population realize its own
. importance, and this may lead to : 5
. , increased political activity (Rao 1966) .

11. Communlcatlo;(rac111tates the planning’
and implementation of development
programmes that will correspond to
the needs of the populeE;pﬁp

12, Communication can make economic,
social, and politicdl development a
self-perpetuating process.*s

O¥viously, these hypotheses express the firm belief

of the time that communications could contyibute in an

oy e v
important way to strivings for. improved GNP living °* o

conditions, In genera}l, ‘the scholars sqph as Lerner,'2¥é,

Schratm, Verba and others were heavily influenced by
>

economists in thelr thlnklng about development planning.

In the communlcatlon sphere they took for granted thé

nece551ty of free flow of Lnformatlon, a free market
economy,” and free press. . Finally, the'attitudes and

3 . '~%§
skllls that were to be dlssemlnated to-the populatxens in -

Y
Lo Y »

'the Third erld reflected the Western middle- class : T
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life-style: the accumulation of ‘consumer goods and

indiyaal success. N .
. A ’

v ) ) . .

‘ _ o .
3
~

IIT The Criticism of The 0ld.Paradigm
. -8
\ At closer examination, especially dur%ng the 1970s,

it became evident that mass communication in the
A “developlng countries ‘could not llvevup to such expectatlons”

and that the economic and soc1o\pollt1cal underplnnlngs oi N

the entire deyelopment model, of whlch thls approach to . :

mass communication was a part,. needed thorouéh reassessmen;:

It became obvious that thefe is no, link between
- _growth in GNP and the llVlng condltlons of the majority of ,//

the populatlon. Socio- economlc gaps between developed. and ///
developlng countrles havé been lncrea51ng lnstead bf . //

b decrea51ng,\fam1ne and malnutrition are still prevalent//

| The old paradlgm\of development epplled ‘'within the
. ;

, capitalist wof(ﬁ’has‘put heavy emphasis on investments'id
'the "modern" sector, in the hope that the gains made in )
that sector_will euentualiy Jtrlchle doun"'to groups _in

I the tradrtlonal sector. It was’ also reallzed that the
- \
1ndustrlally advanced natlons largely controlled the .
"rules of the game"'of the_development,and that most of
the echolars writing about development were Westerners.
The lnternatlonal technlcal assistance programmes Sponsored

lby the rlch countrles, unfortunately, made ‘the rec1pients

S

ot



‘even more dependent ¥on .the donors.’

./a b
/ P . L . \i . R
. %o ' 3 -

/ - Aside from problems: of disciplinary fragmentation in
/// fthe’development theory, the old pa;adigm was also i
% . ' ‘
/ " characterized by problems of ethnocentrism and

/ unidimensionality, as-well ds déterministic and ahistorical .
. i .

v perspectlvesm Most development theories were of the”

typologlcal kind that .conceal bu1lt—1n ethnocentrlc biases.

1

The criticism of communications -centered around the
content of the mass medla, “the need for social- structural

changes and the shortcomings of the classical diffusion-of- - O
innovations viewpoint. , . . . R -
. . .

Mass communication had been tonsidered to play an
«

importaht role in development, especially in conveying

-

. informative messages, from a government to the public in a.

1

downward, hierarchical way.. . . . —-

The old paradxgm‘placed dreat emphasxs on the

.concentratlon,of mass media in the hands of a modernxz;ng

\\\g' elite working through a structure of development ¢

a

bureaucracies centered in the Westernized capital cifties’

and extending out in*tﬁe rural hinterlands of agrieu guray'

! A ) -

:societies: . . - S O $2g< v

i ’ Tranaistors, radios were the media of the'lbﬁgs,' .
penetrated every village. A predominanﬁlx'oneiwaf f ow of

’ihformation.}romﬂgo§ernment developmenﬁ agenciés,to the

A

people was implied by the old paradigm. 0 . ‘
.In most developing countries, the modernizing service

-

- N

- . I, t
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ce,

‘éervices, which use an authoritariad,'didactic modgl of

communication and do not allow the participation of the

poor themselves; was slowly admitted in the 1970s. \ :,
. . . .

IV ‘The Alternative Paradigm

.
o L

\
n the‘vefy late"1960s and the early 1970s, a new:j)
. - - .- .- ‘
so-called alternative paradigm to de&elopment and
’ N . "\-:) . W )

wunications began to emerge. v
<~ . \

The alternative pathweys to development basically -
underlined the importance of the equallty of ‘distribution

of information, soc1o-economic henefits; popular

-

n

-

pgrtic1patlon in selfddevelopment planning/self reliance
v

o

-.and indepenaence with empha515 upon ‘the potential of local

Al ll v

*

resources; integrations of tradjtional with modern systems.w

4
Rogers correctly defined

” b 2

development as a widely part1¢1patorw
process of social change in a society,

. -intended to bring both social and .
material advanceément (including greater
equality, freedom, and other valued
qualities) for the majority of the
people. through their gaining control
éver their environment.*6

R -

At

~The imposed social, economic and communications

. bureaucracies with their highly centralized, -vertical .
'.“‘ T v
communication patternswwere in place; however, the
inefficiency of educational, health, and agricultural +

1
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structure on the, peOple of the Third World resulted in an
.‘allgnatlon of the people from thelr orlglnal and natural

.po't;entlals. So .now, one of the most urgent goals ih them

. oL - : ) . o . » . '
development efforts is the de—alienation of human beings.
. ¢ , : - .
"Develqp@ehp'policiés-must become less elite oriented and

N

: y more concerned with equalizing socio-economic benefitg of

deVeiopmeni. ..

L * ' , N
Oﬁviously, the use of theialterhative‘approach.‘
toward the old ;efadigm«oﬁlaevelopment implied thau the ~

role of'commuuieations in development must change.

o It wae“realized that the role of mass cémmuqafapions
in facilitatiAg‘dévelement was'often indirect and only
contributo;y,'rather tﬁan direct and powerful: One of the
major faults in the old‘paradigm‘wasvprecisely'aﬁ
overestimatibﬂ of the ro}e of inforﬁetion sent by the
various megie. Too litﬁle importancecyas been given to.

other conditions, and to the interaction betweepn these and

communications.- One of the most crucial realizations was
' ‘-r e

.+ The role of communications in development.

Hedebro correctly poinfedfout .. o

A I

‘communication is present in all directed
.and purposive efforts to bring about
change. But this does not mean that it
‘ . 1is the most essential facter. The most
o important factors are those that T
‘determine the structural organlzatlon
" of society: the political, economic and
social conditions that set limits

within which change can occur.*7
: : . “

a
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Thus, it was gradually.realized that without
structural éhifges information activities can never

adequately replace the basic material.

»

- In recent years/ several nations '(the Pepple ps

Y

Republic of China, India, Tanzania and Taiwan) used smgll

groups at the local level to take responsibilities in
planning, organizing and conducting theirndevelopment

,activities. These kinds of development activities led to

the more appropriate and flexible changes neceésary for the

[

local level. One of the basic reasons is that technical

>
@ -

information was sought and requested by local levels,

instead of having government development iaencies designing

and conducting top-down campaigns.

3

The role of mass comminications in self-development is
more supportive thanqin the usual top-down development
approach, where local citizens are told what their problems
are and persuaded to foliow certain lines of action to

solve. them.

o

One of the principél elements in the self-development '

approach is participation and self-reliarce, with the main
[

respongibility for development planning-and execution at

»

the local.level. . ﬂ

Participation is an - important ingredient as it
a : e : .
increases motivation and the people's interest. It

w2

certainly is a'pxerequisite for decisions that have a

chance of being successfully implemented over.the long run.

- ) ———
IS i . e
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—The media only represent ?»potenbial which can act for

- N ’
increased participation or against it. What will the media do

is determined Q%‘the context in which they exist. The
1'1"‘ ' ' N

'y

political, econﬂgic and historical circumstances "are the

‘ .
N

_decisive factors.

.

Whether participation will he progdﬁed or prevented

is an ideological question of ‘how society is built. It
5

was realized that the media are among the keys to the
success of such efforts, which can on one hand increase

the active interestof the people at all levels of gociety,

. . .
)

or increase class fragmentation. t -
+ ~ 3
The other main element of self-development is v

self-reliance. Theridea of self-reliance stresses the use

-

of locally available raw materials, simpié production
; - é
processes, and the application of indigenous know-how

accumulated over the years. In summary, it implies the
. . . . .
utilization of existing resources, both human and material,

&t

within a society. ) .

- A
Self~reliance in the'develophent efforts demands a

dialogque and an exchange of information between tlie people
and their iééders. This has major implications with
respect to the organization of éommuﬁication adtivi%ies.
When raw matérials,ppechnology and knqwledge'are available-
in the country, the question becomes one of how be;t to

. \ i ' '
share these resources. The questiornt of channels is ,

fundamental, as there has to be vertical communication

~— o ¢ .
| | - ]\\‘—I:
T g
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»

initiated from below, és well as horizontal communication.

Not only does it lmply a communlcatlon structure designed

"

to create a collective, spirit, but i# also implies the

.

.more structural question of equity in distributiop.

° As mentioned,. the dominant paradigm has fa;}ed to
close the gaps between éhe deéelgﬁéd and dewveloping
countries. Instead these. have widened. The same result

- is true Qithin many poor countries. The introduction of
technological means of ihcreasing productivity and the
ofganlzatlon of cooperatlves benefltted only those farmers
and workers with a tradltlonally strong positionein . .

‘'society. However, there is now‘%ﬁgreater stress on the

distribution aspects in development; the criterion, is that

L]

«the poorest shall gain. .

- In the commuriication field, too, there is a growing

» .
L ° »

. cdoncern about equity, and the avoidance of communication

gaps. Great variations are emerging among individuals
.

sregarding the ability to find relevant information, to’

understand it, and to use it. ) N

q//n\z\moré°even distribution of ogportunit;es and the
ability to communlcate for reasons of equity is also an

LY
%

essential precondltlon for broad popular SOClal
. participation. The essential point is that information

activities. should be disseminated spe&ifically for t
¢

least advantaged groups of society.
»

LRl

Rogers fecd@mended some solutions that could be used
AN .



Som . \

as communication strategies for a more equitabte

<

* " distribution

Vl'

Use traditional mass media. as credible
channels to reach the most
disadvantaged audience. - .
Provide means for the disadvantaged
audience to participate in the
planning and execution of development
activities and 'in the setting of
development priorities.

Produce and disseminate communication
messages that are redundant to the
"ups" because of their ceiling
effect, but which are of need and
“interest to the "downs".*8

16

All these recommendations should be applied, but the

gquestion remains how to adjust and re-change the social

infrastructure and the existing development poiicies.

These recommendations demand that the communication 'set-up

be oriented toward rural areas and that the contents be

madqpre¥‘yant to rural workers and farmers. If these
! '

recommenflations were accepted by the nétiongl leaders and

applied, it would demand a deeper change-~£n a number of
institutions and economic and political sacrifice of the

existing hierarchical order.

Are they ready for it?

Maybe, some more modest recommendation in their scope

could oytline the functions of a media system in the

. < o
process of national development.

1'.

©

to recognize the needs/demands as well
as constraints and possibilities of the

socio-cultural environment:
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2. to tailor policies and programmes to
respond to concrete social, econcamic and
cultural rneed in rural and urban areas;

3. to work closely with leaders at all
levels in a position 'to co-operate in

the performance of nationally
established and .locally established

media duties.

The‘importance of establishing more national

communication}brogrammes réached %ts peak, as dependence

on the more industrially developed countries has roots and
will hardly'be switched onto the domestic industry. The
cooperation should continue to exist between nations,
pafgicularly in the~commpnication sphere, but the major
goal\ﬁhourd be more reliance on the locally av&iléble

o
ngan and techhical resahrces. Each nation has to preserve

its national and cultural identity, and the establishment

. ] . . . . .
of different institutions, media progra s, educational

structures willf have to be tailored to the country's needs.

Certaihixj the necessary hardware and software will

~

‘continue to be imported, but the question of what will be

disseminated to the people is a major problem iA most
deve&oping countries. It involves not only an economical
and technical dependence but socio-cultiral and political

It

\ . A
stresses as well. O&Nlousuy, there are a number of

_positive results from the imported educatioenal technology,

the coﬁmunicqtion technologies, and the development

programmes, buf we still did not reach the stage of a

satisfying’ equilibrium for both sides. o

N - » ®

¢
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We reaiize that communication is one of the main

prerequisites of human coexistence: it is one of the main g
vehicles for education training, information ;ﬂd moéivation.—
The potential effectgyeness and might of the media is
immense and they offer great prospects for a positive
sociologicél change in education,and training, and for the
economic and ecological changes ngeded-in the developing
world. '

Although the technology of mass cgamunication
N -

provides unparalleled gpportunities for the economic,
political, educational and cultural development, its*
potential for national dé§elopﬁent will remain unrealized
unless it goes beyond one-way mass communications towards
two-way interactive sfstems. |

The role of communications in developmen£ is essential,
yvet the bemefits of communication will be limited unless
there is at least sSome ‘complementary infrastructure piesent
in the society to make the communication strategies - |
effective. It‘is imperative that communication strategies
should be an integral part of an overall planning and that
all communication practitioners should be included in all
deliberations gt the naﬁional and localrievels wherever.
such plans aré initiated and such decisions are made. Not
only should communication practitioners be ipvoived iﬁ all

stages and different levels, but they must as well listen

to the response from human resources at all levels. It is

«

‘/’.,. -
,
“ v
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becoming obvious that the response must come from within -
the indigenous human resources of the developing societies

and it must come from several and eventually all levels

within the society itself.

’ o
Thus communication can be effective only if it is
- \

part oﬂ'ah integrated approach to’the development process
whicﬁ would offer better economic and social conditions of
life zo the entire population, men and women al%ke. ‘In
sgort; communication should be linked to the development
realitg. However, we cannot completely observe the
existing theoretical and practical changes that.occurred
within ppe subject ﬁatter,communications in development,
without reflection on 'the New World Information and
Communication Ordér fNWICO). It -is quite interesting to
point out how certain parallel switches occurred in the

1970s within the NWICO and in the alternative éaradigm, and

~

how similar criticisms and recommendations were ®stablished

in the same historical political period. 4

i

- ’

i —_———, “

.

/ o
V Communications and Development.- NWECO

N +

L

. From‘%he mid-1970s, much of the communications-related
policy discdussion, research and action implementation in

‘developing countries has been conceived in terms of NWICO.
N ~ ‘ 5 . ,
The.powerﬁoﬁ NWICO lies in its ability to bring together in

\

\

[
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a unified and interrelatéd pargdiggﬂaf dbjeétives and
actions a résponée to Virtuallj.all of thgﬂmajo;_questions
énd.problems,of communication development. In practice, *
the—less(developed count{ies haveée found solidarity in their
subport of the NWICO, as it covers a variety of différent
emph%sis and has an aannﬁage in combining flexibility in
widely varying political, ecponomic and*Cultural cpntextg.
?he NWICO inuolvés not jus£'the governﬁent policy makers,
: but many other socio—political‘ang cultural gctors whg have
important roles in developing the communicaéion patterns
and media.of a nation. . ’ .
It is importgnt to nndersﬁand that the NWICO m;vement
is not simply a Third World phenoméqpn but‘is worl&wideu
A similar movement toward the democratizatioﬁ of -
commPnicatio? in @he iqsﬁséiiall§ déveloped countries is
’ found in thémcommuni;y media, the more decentralized logal
" bro8dcasting, and\thé greéter éengitivity to minérity
‘groups in general. In assessiﬁg the bregent state of the
. NWICO, it is clear that it does ﬂot consist of a few
international declarations and idealistic policy
recommendations, bﬁt is a movement that has deep roots in

& .
LT
"a historic socio~political and cultural process.

- I3

= An énalyéis of some of the achievements .of'the NWICO

) s . .
up to thTs point indicates that there has been a series of

[
phases and that the expression of the movement is

. gt

constantly changing. For instance, some of the earliest

W

L'
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ja rural exodus .ihto the slums of the cities. The

phases of the new perspective of the NWICO in terms of its

national communication aspects emerged in the 1960s and ’

13705 with a critique of the modernization model.

Some of the basic issues of criticism can be

«

summarized as follows

1. More technical information can bring
‘solutions to problems of rural poverty
and communications cannot be neglected
when they foster etructural changes.

2. The external financial and information
resources channeled through local
elite do not reach the rural and- - v
urban poor. ' '

3. . The assumption that technology and
. more enlightened cultural models.must -
come from the Western nations only
increased thé technological dlstance
of donor natlons.

However, it is now recognized that these issues mus&
be complemented by a structure of communications that
permits ideas, initiatives and decision making to come

~

from the people served.

Another important issue is the development of
participatory meodels of communication. In many develdping
countries, modernization breught about a deterioration bfe
the situation of the‘rural peasant and- the rural poors and
par@xcxpatory mode1 constltuted a new pattern of

commug&cation~in themselves, no more horizontal

) ~ ' N ’
parficipaﬂny forms of mobilization, and the development of
. A - ' \

-



new forms of mediause for 'communication within the
movements.‘ The so-called 'alternatlve" medla have become
SO w1desprd&@ that the experlence brought 'into the NWICO
the conviction that democratization of,communlcatlon is an
e important and feasible ldeal. |
These are just two basic.issues thatphave been
reflected in the NWICO and coincide with the basic -
criticism of thé*domlnanp paradigm and ‘the key elements of
‘the alternative paradigm. ' v |
The "NWICO might be approached as slmply the ettensxon
.of a new conceptlon of communlcatlon into the realm of
relations, between nations, development plannlng, natlon‘
building, and the definition- pf the meaning of new
communication technology. Theachievement has been maée'to
changé the perception of what oommunieation ie and how it

is to function for human and social development.
. ) .

///Q%~ ' VI commundtation and Development ~ Women

A
\

. o
-The issues aﬁh redefinitlon of communications’ and .
_development have been-raised; the role of comiunication
technologies in the developing countries has heen |
re-evaluated; fhe process of developSEnt is now undershood
as a multi-dimensional.and long-term process.

However, in all these analyses raised.by various

‘ * .
LY . N -

scholars, very few of them paid attention to. the role of

] *. - N N A N

L




women in development and why have women been neglected in

-

the formal and non~formal type of education, using

different communication means.

A H

As the domlnant paradlgm has been proven to be partlal
and ahlstorlcal, the same cr1t1c15m can be levelled at all

development planhers who ignored the role \of women in the

L4

develppment process. Women have been treated as a ::

"minority group", although they are'primarily-agents and~
participants in the\development process and§contribute
immensely to the well being Jf a family, community and

nation.- In most countries they don't hdve equal rignts or

’ opportunltles and most girls never attend or complete a

hlgher level of formal education. If the development
proces is to be complete, women should participate in all

spheres of the developmentyplanning and .programming. Their

role 'in the communication sphere is crucial, especially

'when applying the traditional'means of communication, as

\\

_they are the ones wlio are the primary‘educators of each

-, .
3 £y Y

generation, Without-women coming of age, another stage of
the human development WllI remaln unbalanced and in
dlsharmony with the new llfestyles.

Scientific research, objective knowledge, rational
plannlng and training could continue only partlally to the
solptlon of;ggese crises. Therefore, the questions should-

be asked, "What is the role of women-»in development?" and

"Why is it important to include women into ,the mainstreams

of development planning and prOgramming?m L .

.

o
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II. WOMEN IN DEVELOPMENT ) %

"

s, ~ .

I Introduction

In the® light of the development efforts and the - *
results achie&ed go far in thé developing countries, .in )
particular over the‘bast 30 years, the emphasis which"
traditional economic theory Elaces on high pro@ggpivity. ‘ "
. rates gs'the primary levers for suécéssful development has .
been criticized with regérd to meeting the needs oftthep
masses, i.e. problems of poverty, illigeracy, malnutriéion,'
unemployment, overpopulatidn, etc. 1In the first’plaEe,,
. the predicted "trickle down" effect from the pfoductivé,

monetized sector of the economy, for a general.increase in

incomes, education, health, etc., did not take place.

Secondly, this theory has been criticized for failing to -

take into account the historical, sociql,‘cultural[

<

political and economic specificity of differené countries,

d as 1t~1% based almost entirely on the experience of the

nations which started industrialization at the end of the

v .

nineteenth century and’ the beginning of the twentieth

century.

-

+

When this approach failed to impro?e'the,l;fe

* -

conditiéps of great segmégté of the developing world's - o :
o

-~

populations, distribution and basic needs were cons%dered
) . o * o ,
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) A
more appropriate issyes or approaches to development., At

that point, scholars with a sensitivity towards women's
issues emphasized that women were not sharing the

development pie; in fact, they were often jeopardized by

it (Boserup 1970). Moreover, the focus on basic needs
made evident the role women play in meéting the food,
health, sanigation and othér~neéd54of the family and how

they must be considered the agents as well as the

beneficiaries of development. "

- Development implies. the mobilizati;; of all human
resources, including women. However obvioqg this idea may
seeﬁ, ﬁast developmen£ projects énd prograﬁmes have often
acted'agéinst women's best interesgs'and thus against thé
development ’'process itselé. | |

What has happened?

Fifst,. the insufficient previous

research and study did not 1dent1fy

' the social, cultural and economic

. situation of women in developing

. countries. Second,-plagning has been .

- basically male-oriented and . P
male-conducted, presuming a sqgcial
structure where man is the household
head, prlmary breadwinner and-
economic producer. Third, theoretlcal
and practical development efforts .
focused on women's reproductive role,
thus circumscribing them to the

. social and welfare areas - meaning
they were considered as costs, not
as assets. Fourth, during the 60s,
the prevailing approach assumed that
the benefltsgof development, defined
as edonomic growth, would automatically
trickle ‘down’ to women - the lmpllcatlon

o\
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being that the main problem women
faced was their insufficient
participation in the otherwise
benevolent process of development.*9

X

These considerations teflected the growing

international concern, as manifested in the Declaration by

<

the Uni€ed Nations of the International Womgn's Year and

then the UN Decade for Women (1976-1985), with the aim%f
X , ;

improving ‘the conditions of women wordeide as well as
-
considering alternative strategies for débelopmentu_A

The concept of "women in development”, theq< emerged

'\ »
in response to th%_debates on economic development and. the'

t

concerns of the international women's movement. Guided by

the a¢sumption that economic development would of itself

by )

-
N\ improve the conditions of women, the concept of women in

L3

de?elopment came to”refér to women in economic development,
with particular reference and con€etrn on the effects of
gponomic policies, national and internatiopal,dand how
women can contribute to the process. - -
Although econdmic conditions affect the condition of
women, and ‘should therefore be closely pre-considered and
monitored as agents in the process of economic‘development,
it is also clear éhat economic develqpment is a neceésary
Jbut ﬁot sufficient condition for the advancement'of women.
For this‘reason, there\have been efforts,vés recently -

-

manifested in the Nairobi Forward Looking Strategiesy a'

~

enlarge the concept of

e

372 paragraph document, ‘to

. / ) . ) . ! B

[ X3
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) development to mean "total development, including

" development in the political, economic, social, cultural

and'othe; dimensions of human life". Many scholars are

now paying closer attention to the realm of "culture”,

"jdeology", or.the "social sphere" as significant 'in

understapdiné ‘and improving.the condition of women and of
making development projects more efficient. If we look at
development in this way, it becomes evident that the
concept of "women in development" should not be restricted
to the developing countries as it generally has been.

Even with reference to edopomicNQevelopment, the concépt

" should encompass industrially developed countries, since

hational and international economic processes affect women

in those countries as well, often to the detriment of
<
large numbers of them, both national and foreign.. It is

L ]

obvious that there is no easy approach to women in

-development issues. The jinterrelationship 3f the

prdductive and reproductive activities of women, the

interlinkages between the magcro and micro levels of the

economy, and the web of international and regional factors

.affecting the lives of women all combine to weave the

complex\relationsﬁip of women and development. _Women's

concerns can be and must be 1ncorporated at all 1evels to

ensure that the women's dimension becomes a bullt-ln

component of development planning. Consequently, the

_contributjon of women can only be fully utilized if given



Reing conSLderate of the quallty of llfe of local women.
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4

proper consideration in the development Qﬁgnning process,
N o

not only in terms of the benefits to be earma}ked for .the

redressing of women's situation, but,.more imprbtantly{

‘as regards to their participation in this process -bdsed ‘on

the assumption that successful development is guided by
the principles of the development of human resources and

popular participation. ) ' .

"II Researth

”

A
v

Early research on women, while parallel to research

.

on development was separate from it, with its own focuses, .
Q . N

interests and methods. Those gesearch efforts were very.

o>

limited and specggic,anthropologicably oriented,
centered around thg‘traditional tasks of women in their
family roles. A crfiique of the research interests and

objectives of researches from outside developing areas SY

the continent is particularly leveled by African

researqhers pointing to outside emphési? on studying

tribal life, kln.plp, marriage,” etg., more often than —-

As Mare1 pointed out

the consensus in the conceptual and
methodologlcal framework’s used were \
not applied.to Third World cultures,
and.most studies tended to be.

descriptive instead of analytical,

while backing policy orientation.*10

N,

2
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3 The economic growth approach toward development gave
rise to several trénds towagd'women'g issues and problFems
in Fhe developing cointries. Industrialization was
generally sought as the means of fégid developﬁent in
developing countries. This led to_a concentration of
effﬁrﬁs and resources in the industrial and monetized
spheres of society. For example, agricultural °
mechanization replaced Qomen workers and rendered women's
traditional productive activities uheconomic. Women
slowly became efclud?dhfrOm the mainstream of development
and withoﬁt alternative new skills for productive
activities. The old parfadigm «tq _development provoked and
gave rise to a qultitude of welfare programmes and
women~-oriented projects as well as to the formation of
womén interest groups ahd organizations that focused their
attention on providing services for women'aﬁ different
local and national levels. Such programmes mainly provided
short-term skill development gor generating income, and &
;ariety of health-related educational or social se;vic?s.

The theories from the 1960s also neglected the -
problems of equity., Human resources were generally

treated as béneficiariés rather than contributors to the

development process, and when discussed, the emphasis

- centered on concepts that tended to exclude women. Other

- -

biases in development research such as the emphasis on

industrialization, etonomic activities,. technology, also .
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blurred the contribution of women by not distinguishing

their role as agricultural workers, and by mostly

~

*

-
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concentrating on the division of labour within the family

economy. These research undertakings failed to offer an

adequate conceptual framework for dealing with women's

issues as_théf relate to culture, society and development.

“

During the 1970s, accompanied by a greater concern of

the role of women in development, the literature reflects

a shift of emphasis from studying women in the context of

family and family roles to a study of women outside the

»

\

family roles.

In relating women to development,
the literature dealt with the impact
of various development factors such
as education on women and the extent
that womeh as a group are receiving
benefits from the educational
opportunities. Over the years there

“was a shift of focus from research

on formal education, énrollemnt, and

‘the levels of educational attaingent

of women to an emphasis on informnl .
education, literacy and function

* activities and community development

programmes which gained importance in
the 70's thus also shifting the focus

of research from urban to rural women.*1ll -

v

More studies on women concentrated on their employment and

participation in the labor force than in other areas

involvement.

of

t

to economic activities in the study of development.

A

* Studies on women dealt with the

participation of women. in ‘the formal

'3
At

This emphasis results from the role accorded
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sector of the ecohomy, participation

in labour force, effects of

industrialization, access to

professions and the social and o
educational factors affecting women's
participatior. The abundance of
these studies, nevertheless, doe§ not
overcome the conceptualization '
problem of what constitutes work, and
what is a® economic activity.*1l2

A major new\frend in the 1970s in the research on women is
the application of a participatory research approach It
arose as a reaction to the lack of tangible results in
t;aditional social science research appfoaché;&ﬁ It
redefines the relationship between .theory andiﬁractice by

making the research itself action-producing. The

participatory research calls for the interaction of

‘researchers with those among whom "the research isasbeing

conducted, making the research undertgﬁing an .educational

procesé for the people involved. The major components of

Lo

participatory research are: -

—

a) that)ﬁt promotes the active ‘ -y,
participation of the constituents in

the collective investigation as well

as collective action; K
b) that it is brbblem-centered,
"thematic investigation and
therefore is goal-prlented and
action-oriented;

c) that it has the advantage of being

applicable to small groups instead of e,
to a wholescommuhity; and
\
d) that it -develops a sense of social
responsiMility and shows the o
participants the link between discussion,
. 'research and identification of solutions.*13
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Partidipatory research Provides the methodology for
individuals to become active agents in their environment
rather than be passive objects to be investigated by the
researcher. Thus, it provides”a major dgpafture from the
top-down approach to research.

The new trend that emerged from the éarticipatory
research in treating the integration of women in
development is the shift from én emphasis on the process
of develoﬁmeng with women as observers to women as active
particpants. The assumption that development undert;kings
will directly or indirectly benefit women has also been )
replaced by a better understanding that women, as. human
beings, are no objects to "be developed" but musF become
initiators, participants, as well‘aé beneficiary recipients
to develop themselves and their socjeties. Such new
conceptualization of the issue of wgmen in development
filled a theoretical gap in accepting and understanding tﬁe
differential yppactdof earlier developmen£ efforts for
women.

It is now fuli& accégéed that women are an essential ..
human potential of the development process,tthdt ;nvélvingu
éhem ig not just a question of equity but oné of necéss}tyﬂ
for national and international development, and that whe .
overal ccess of development is depeqpent on the full

* ' \
utilization o€ human resources :and the popular

participation of men and women alike.
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,However, gaps still e?iftin research that are vital
for practical integration of women in development, their
pérticipation in economic éctivities, cultural stereotyping,
scientific and techpolagical activities, underemp%pyment
énd unemploymetit among‘women. For instance, basic
differences in economic activities, family patterns and
life styles among urban and rural women create very
différent expectations and*constraints for the'two groups.
Ethnic and cultural diversity and the adaptation of policy
to local needs and values produce a complicated array of
social outcomes which make it aiff;cult to generalize about
the consequendes of particular measurés fér women
collectively. .o .
The research undertakings should examine the analysis

of the present model of development gnd the different.

approaches and concepts so far used in the development

strategies. ‘The focus should be to incorporate women's

N

exXperience and perspectives, as well as to ensure that

-

women's needs and requirements are integrated in these

4 f
-

development strategies.
)

'IIT Different Impact ostevelépment:oﬁ Women

[}
1

As a startindg point for the effective integration of

1 - . .
women into development processes both as participants and

* .

beneficiaries, a planning systeﬁ)should dddress the .

~

°

-
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differential impact that development has had on women -~
relative to men. .This analysis is useful in highlighting

the idea that efforts to\promote women are part and parcef

of efforts to further the development process and,

i

consequently, that these efforts must coincide with

national development éolicies,on'all levels, i.e. ‘

&

ideoglogical, institutional, social, economic, etc., ;j_&gfy

are to be effective., ' ' .

-’ : ,‘\ ¢ . \.
The differential impact that development has had on
- h B

women relative to men arises from .the fact that
industrialization genérayly being the methdd~by which
rapid development was initially sough£ in developing
countries led most of the national resources Eo be
concentrated in the publicfénd monetizéd sphere of ;SCiety

which traditionally was a male ddmain as opposed to. the

private 'sphere - the domestic sphere - which was the

N

" female domain.

With the redefinition of dgvélopmeht, the link l/,///////
between the déVelopment process and womgﬁ's positioh
therein was fir§t\real£zed, leadirg® to the call for the
integration 6f women into developmqﬁ;,,‘lh this’context,

women-specific development programmes and/or projects have

emerged as- strategies to ovércome the ct that women ,

have suffered in‘*the development pro nd to meet their
needs. The institutional manifestation of this approach \
is the growth and more active role of women's groups,

\
Ay

Y 3
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gnd/or the emergence of, "women's bureaus" in various .

ministries at'the national level and women's departments
or offices in international organizations. Included in
the activities advocated and organized by these feminine
intarest groups are income-generating 'activities for
low~income women along with.training activities in areas

such as efficient.production techniques, management,

kY

finance and services programmes in the areas of hygiene,

\
-

family planning‘and literacy. °

-

Many of the above women-specific projects and/or
]

programmes seek to_address the very immediate and vital
. 1S
issue of survival as experienced by most women in developing

countries. Yet, this type.of approach to resolving women

¢

_and development prdﬁlems may be useful and serve particular

purpose in the immediate futuré, but it might not be that
, - ‘ ., ]
. . . u
effective in the long run for a variety of reasons. In

the first place, this type of approach does not conform

'3
with the call for intégrating planning as being the proper

\

. strategy for addréssing the numerous multisectoral pfoblemé
that most developing countries confront. In many
‘instances, these prajects and programmes are iéolated.ffom
the main institutional framework which guf&es ‘the
development process in a country. What often follows from
this type pf isoclation is a disassociation of the content
of the activities undertaken by these groeups from national
priorities and goals. Cansequéhply,';geée activities often

~

«

——
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are in danger, of collapse when gupport is withdrawn by tge
sponsoriné'age;cy. : : 4 i
The above activit?es are certainly viableaif viewed
and formulated simply as survival prégrammes and/or
immediate strategies fdr the ultimate goal of the complete
integration of women in thé mainst;eam of the development
process. , This approach may be necessary due to the lag .
;hat womgn in many parts of the jg}ld hav% in terms of
education ahd access to resources arising fr?m their
historic exclusion from ‘the national devglopment priorities.

Yet, the short-term characteristics of these activities '

must be borne in mind, particulafly—in view of this being

-
- -

" the second major long-run weakness of these activities -
;the‘nature of stabilization policies éspéusﬁd in ﬁahyn

'developing countries in the current recessibnary ﬁériod.
The main ingrediepts of these policies are monetary and

L1 4 . . ’ .
fiscal restraints, wage restraints, liberalization.of the

price of imports and exchange gontrols, devaluation,

promotion of the private sector and opening up of the - !
' ' >~ !
economy to world markets. , : - =

'

Althoughswomen are not a hoﬁogeneous‘group; a great

- -

number of them are among the poorest of the poor andfare «
therefore hard-hit by these policies, since their needs
are most smften addresseéd by the social programmes which

are the.most negatively affected by the stabilization

)
)

-

policies.



37

L

Anothgér problem with women-specific programmes 3ﬁd/or'
. [] - .

—

projects combined with the effects of stabiliéation
policies indicates péécisely why a-reliance on'a survival
stéategy in addressing women's préblems iﬁns counter to
the essence of development as being not merely an econqmip
process, but a social, political ana.cultural'one as well.s
An examination of the nature of the employment activities’
highl&ghts their discrepancy with;phe presently accepted
definition of development, and the ‘existence. of most oé

their activitges outside™an integrated planning strategy.

&

' - . »

III.a. Towards effective utilization of women's potential

and meeting women's needs in development
A

. N

Offidialry, women constitute only one-third of the
world's labour force; yet, as 50 percent of the world's

éopu;ation, they perform two-thirds of its work hours,

7

which includes both the modern type of employment in

. . * - - R N . /
commerce and services, as well as the unrecorded domestic
_tasks, unpaid labour on the farm or other/family enterprise,

% AS .
and labour done with patron/client relationship. ~

Partly due to this omission of women's

work in official statistics and

calpulatlon of GNP;swomen's income ‘ )
tends to be Very low - in fact, women _— .

receive only 10 percent of the world's
income and own less than 1 percent of

the wprld's property.*l4

]
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- fact that much of women's work is unreco

- : N
F ¥
In the first instance, the.above figures not only

indicate some of the main sources for the detrimental

effects that the actual development strategy has had on

women, but also how this strategy has failed to fully
utilize the potential of women, or provide women with

significant benefits. As pointed out earlier, some of

-
.

. Y
these primary sogfces originate from the objectives of the

material outlook of most development strategies espoused
over the last 3d(years; Yet, even thbugh the measurement

and analytical methodology employed in the formulation of

fl

- development plans does not adequately address w&!en's

L ’ <
requirements’, since it tends to underestimate women's

o

contribution to development, some general worldwide trends

and regional variations regarding female ldbour

participation, can still be extracted.from these data.
They show both a‘substagtial female contCibution and the

nized and/or

r

undervalued.

The United Nations Decade for Women has coritributed
» oz

to the integration Gf women-into the mainstream of .

. N &
development, but the efforts of the Decade are just a -

starting boint for the advanc?ment of women. Therefore, in

]

. . - e
Nairobi, Kenya, July 1985, which marked the closing of the

Decade, the participants from 157 countries had adopted by

X, -

consehsgs a 372 paragraph document, the Nairobi Forward -

Ldoking‘Strategi%i for the Advancement of Women. The

- . -~
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strategies prop&sed to meet the objectives of thedsystem
have been .designed to ‘achieve concrete resulfs in the time
period 1990-1995, it -being understood to provide a
long-térm framework for action, that is, to the year 5000,
in all sghsres'df the development érocéss. It -implies
effective integration of women on all levels of deYelopment

planning and programming. The areas of specific action

include: Employment, Health,\Education, Food, Water and

Agriculture, industry, Trade and Cdmmercial Services,
b ) )

Science and Technology, Communications, Housing,

Settlement, Community Development and Transport Energy,
. A, ' N
Environment and Social Services.

+

The Forward-Looking Strategies .not only suggest

measures for overcoming obstacles that are fundamental and

M

operational,'but also identify those that are emerging.

They are intended to provide a practical and effective

. guide for global action on a long=term basis and within

~o

the context of the broader goals. and objectives of a new _

<

international order. ' 3

The two areas of specific action which are of the

v

utmost importance to this thesis are communications and

education/training.

-
-

III.b. Women - Communications

-

-,

The relgtionship of womeﬁ to the media shows.up the

- N 5
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enormous differences which exist between and within the
media in various parts of the worlﬁ. They have an impact
not only on distinctive conceptualizations of the wom;n
and media refationship, but also on the range of practical

possibilities for the development or change in that

v
relationship.
The basic premise that the nedia are potentially
powerful agents of socialization and of social éhange - °

presenting models, conferring status, suggesting

appropriate behaviours, encouraging stereotypes - underlies

]

almost all past and current analysig of the women media
relationghip. *

In the fifst place, there has been a call éor an
exaﬁinationuof the present influencé of the medié on the
formation of attitudes, the development of“self—dﬁncepts
and social perceptions, and the creation of sociai values

c

in both women and men.

v

‘Secondly, stress has been laid on the need\to search

_out ways in which the hedig can be used to.improve £he
status of woﬁen. This.approach eﬁpﬁas;zes deyelopment and
it respohds to possibilitigs in countries where the media
system is not yet highly evolved. One of the basic facts
"affectihg_;he‘women and media»relationship is the .
diffefehtial distribution of the media system and\output

- between the developed and developing couﬁtrﬁgs;_ The

distribution of mass media in the world is strongly

"~

.
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di.sproportional ‘to the distribution of population, with a

q , '
tremendous concentration of media in a small number of

. -

. :
‘countries in the developed regions. (Table 1).
.It is just as important to consider the access of
7 various sectors,of the population to those mass media

which do exist. Clearly, as far as television is ‘ -

-
bl

concerned, only the e%}té urban strata are covered in many

. n e
developing countries, and even there, differential access

.

is likely between women and ten. As Gallagher pointed out

A Kenyan study, for instance, found °
that men were more than twice as
= ‘ likely to watch television than were

, women. Ih the .case of radio, however, \
the same study found a much smaller
W differential: while 70 percent of men
e * listened to radio, almost 60 percent . =
. of women also listened,*15 '
- ) ‘r ) \ 1

- - There are reports from many countries of g&oup
. listening to’ educational radio programmes while at work in

the fields or in the market place. However, differences

-

\ «
between urban and rural women remain important.

L] . PR
.

' ' Studies carried .out in India found : .
“that 80 percent of rural women claimed

never to hear radio broadecasts compared .

with 30 percent of urban women.*1l6 4

When it comes to the print media, differing literacy

~

rates between media and women® takes on special importance.
., , .. .

- On every continent.the majority of illiterates are women.

-

.



facilities in recent years, a large percentage of the
world's population - women in particula; - is pot reached
by the ﬁass media at all. Those whod do form the audience
are often presented with an output which does little to

reflect, explain or comment on life as they experience it.

rest between the medié distribution and forms, and between
the access of various strata of wemen to the existing
med%?,’it is arguable tﬁét the treatment of 'women' és a
siﬂéle analytical category subsumes other distinctionsg 6f‘
'funaamental and greater importance; thét to sﬁeak of -
'women and tﬂé mass media' obfuscates and réhders banal

the set of complex and multi-faceted relationships. It

was stressed in the Fofward—Looking Strategies, para. 206 .

Rl

. >
50, despite an overall growth in world communication

Taking account of the considerable differences which

L]

In Africa, Asia and the Middle East,
there is a difference of at least
twenty points between male and female
literacy rates, and in all three
regions the difference has grown \
since 1960.%17 .

[

L 4

-

-

Women should be'>made an integral part .

of decision-making concerning the
choice and development of alternative ~
forms of communication and should have °
an equal say in the determination of
the content of all public information
efforts. Women's own cultural projects
aimed at thanging the traditional
images of women and men should be - N
promoted and women should have equal -
access to financial support. 1In the
field\pf communication, there is ample
scope for.international. cooperation

A

- B ~
. .

&

¥
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regarding information related .to the
sharing of experience by women and to
projecting activities concerning the
role of women in development.*18

am——y

=

A view of the media as potentialiy posgrful agents of
socialization and of social chandé lies at the heart of
the discussions on the relationship of the media to women's
issues. The fundamental probe}m is structu®al rgform, to
reflect°chan§es in-women's rol; and statys. “At the same
time, a fundamental question is whether and which
mechanisms can be aevglopeg to minimize the ways in which
the media havé bgenlobserved to lag behind change, and
broader social'systems and what communication means can be

4

'4 :x,‘
most applicable fér the adequate education-and training of

. [y

.women in the developing countries.

/ III.c. Education and Training

[

N

Inéreaﬁ d know-how for.women in developing countries
‘has been one of tﬂ% major priorities of the UN Decade. for
Women. Women's inadequate training and education"has been
ahe of the Sutstanding barriers™to ‘their access to the
.new technolégy and- modern sector jobs which cou;d vastly
improve their socio-economic condi%ioni This lack 6f
know-how has seriously contributed~éd relegating Qomgn to

low paid, .unskilled jobs .in the cities, and to unpaid

.
-
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burdensome labour in the fields. These negatlve factors

have been recognlzed by. the Nalrj;l Forward-Looking -

Strategies, para. 163 o o .

Education is the basis for the full
promotion and improvement of the status -
of womeri.. It.is the basic toal that
should be given to women in order to
‘fulfill their - role as full members of
society. Governments should strengthen
the participation of women at all
levels of national educational pOlle
in formulating.and implementing plans,
programmes and projects. Special
measures should be adapted to revise
and adapt women's education to the
realities of the develpping world. .. _ .
Special measures shoul® be adopted
to increase-equal access to scientific,
. technical and vocational education,
particularly for young women,
evaluate progress made by the poorest j
-women in urban and rural areas.*1l9

~
bd

Know-how is acquired through three principal channels,

négely (a) formal education, (b) on-the-job training, and’ >
(c) non-formal education such as adult training classes.

Women in developing countries have been neglected in all .
three areas. fn most cases,‘educatlonaland training are

not geared to the needs of the dlsadvantaged and the poor, -

and women often fall lnto those two categories.’

5 ° ,
3y

In 1981, female illiteracy was as high
s as 90% and above in certain developing
countries, particularly in rural areas.*20

-

. —
A hiéﬁ\{lliterapy rafgjis still one of the major

- & .,

) 9 3 . k3 3 € - 'l L]
" obstacles to women's participation in active production
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and in pﬁblicn life in the developing countries. Ehbs
\

/
51tuatlon is damaéang not only to women themselves, but to

3
the natianal, economic and social development as a whole.
)In recognition of thHis, many governments of g%veloplng
counkries have made a major effort to reorganize their

ugation and training systemsg in order to both reduce
. \

the gap in female lite}acy and to draw more women ingo
L N

t o~

~
~scientific and technical fields.

. . L7 .
As a result, female participation in education and
\
training has gradually progressed over the decale. Women

\

enterlng the labour fdrce areegenerally better educated

‘than those of the previous generatlon and better equipped

o

to enter fields traditionally considered as male. N

An-annual growth rate,of 10.1% was
recorded in Africa for female 'enrollment
in higher.education in the 1975-1982 &
period, as compared with 8 6% for
males.*21

0

Although it is not always clear what type of
=
education and precise skills w1ll be the most adapted to

market needs in Ehe near future, 1t 1s nonetheless évident
: 3
that persisting sexual bias and insufiﬁciency ih female

°4
L3 -

education, of which the most glaring-e!ample,is the lack'i
. ) p . o

of scientific ‘and technological training, will undoubtedly

further undermine the women's situation as science and

tecth&ogy make further inroads into the economy.

- ) . e

v
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Some Statistics

46

These graphics, taken from UNESCO statistics, sh¢ow the wide ga?
between African countries and the rest of the world relating to all
forms of communication media. For example, Africa publishes only 1.3%
of books worldwide, 1% of daily newspapers, and possesses only 1.7%
and 0.7% respectively of the world's stock of radio and TV sets.

Despite the relatively.long time span since these figures were

“ collected, the situation does not seem to have improved in_any

significant way since then. -

\,
b

Distribution of book production (in number
‘ titles) by continents and major areas:
estimated percentage 1983,

Africa .
Oceania |-3% Arab Stotes

09%
|I'H
"t | | | |
Europe | o
and USSR | 22.3%

Asia (1)

‘ -

*! Northern
America

Latin America
and the Caribbean

e

~ Distribution of circulation of daily
A general interest newspapers by continents
and major areas: estimated percentage 1982.

g . , - Oceanig -0 % Arab States

qe.

Asia (1) .

—— L

Northern
America ¢

Latin Amaerica
and the Caribbean



TABLE 1 (cont'd)

-

Distribution of newsprint consumption by
continents and major areas: estimated
percentage 1982,

'

Africa(l)

Oceania 0-7% Arab States
=

Europe
and USSR

Northprn
Amaerica

Latin Am'oricg
and the Caribbean

{ -
Distribution’ of radio recejvers by

continents and major areas: estimated
percentage 1983. ' -

~,

.+ Atfrica
. Oceania 2-:7% Arab States

Euro'po
and USSR

Nor thern -
America

4

Latin America
and the Caribbean

-
b .

.. -

©
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TABLE 1 (cont'd)

t
Distribution of television receivers by
continents and major areas: estimated
percentage 1983.

»
Jo.

e - Atnca(n)
océana 7% Arab States

e
.....

‘Europa ’
and USSR
\ +
\ Northern
Amaerica
\‘
‘Latin Americ
and the Caribbégn
¥ (1) Excluding Arab States

48
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Training

Training has always been linked to education as part
of thgq educational process tgéé complement§ theorétical
learning, %or as an educational tool for transmitting
knowledge and the "know how" in a particular aréa. In a
rapidly- changing world, and with the techno{oéical
advancement, training more than formal education can
prqvide the means to expand the knowledge of pgople, and
bring tﬁeir knowledge and activities to the necessary
level. It is deemed necessary in areas of activity and

¢ a

productivity that require constant updating ‘of skills to
” .6 .
A
ensure the efficient use of human resources. Training is
both a dynamic and an adaptable tool of intervention;_izs

ethods, techniques and content can be changed te-fit the
LY \ 5,

———— Methd

———

needs of the trainees, the programmes and the objectives.
It’has also the ‘advantage of being applichble at a
multi-level ¢f intervention.

Above all) it is an important element in attaining

self-reliance, and as such it is an excellent interventipn-

tool that is most appropriate to bring women into '

" 3

development activities at all levels: Training compohénts
‘ [ .
are an essential integratiwve mechanism to facilitate

women's patticipdtion., Increasingly, and with the §

. attention generated to "the necessity of involvingrwohen,

‘there is a greater realization that women constitute a

-

\
cqnsiderable human resource that has been left vtrt;%lly
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unt%pped in the development procéss, and particularly in
incgeésing industrial skills in geveloping countriés.
Ait@ough in developing countries women‘thave always wgrkeg/
both at, home and outside, ﬁost of their activities have
generally been classified as non-economic and women as

. economically inactive. Misrepresentation in data,
sex-biased classificgtion‘and definition of work resulted

in,h}sté;ical neglect of women as a ‘potential resource to, -
-
be ;developed througﬁ training. .
Inimost countries, there are no legal (major)
barriers preventing women from particpating iﬁ éducatibnal
or training programmes. But de jure situation is different
- from¢sthe de facto access and often épecial action i;
needed to {ncreafe ﬁhe opportunities.-' In\practice,t *
customs” and division of labour tasks by sex~resultriﬁ
priority being directed at training male members of -
society, limiting‘women's optioA to training Qkills hat
lead to occupations that are narrow in range, with low _
education, low pay and‘responsiﬁility. v
It has to be understood that women's needs are not .
diffefZﬁE“from society's needs, and while trafning may not
be a sufficient conaltian for change, it is certainly a
necessarf one. There'is a‘t}emendous need) for changgs in
attitudeg toward\yhe value of training women in different

capacities. There is a great need for the allocation of

resources at different levels for trairing women; and most
* <l

.

ﬁ . ' t (\ ‘ '
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-can always be modified and redesigned to meet new demands,

importantly, a need for plénning and coordinating
meéhanisms and for an exchange of experiences o; the
training of wqmen. ,

The flexibility of training as a tool to bring woﬁen
into the development process makes‘it more powerful. It
and, therefére, it must be'well-planned, linked to the
overall development needs as well as to the eéér-changing
research and evaluation findings. . ’

It is imperative that educational programmes and

training activities be based qn the experiences and be:

derived frofl the.environments of the developing nations in

order that théy‘address the néeds of women in these

societies. It is also important to link the training !
. o

activities to the mainstream development activities to
. . .

maintain an action-oriented perspective _and to produce ‘' °

activities that respond to the overall development plan.
The move should be from concern with a system, ‘while"

utilizing human elements, towards a concern with the human

Ht‘ L
4

elements,a particularly women, while utilizing the éya&em,

“submitting"” it to serve human needs. The objectives

s

should be formulated@ with regards to women and their
’ -

aspiration as one of the goals of development planning.

\

o .
2]
c 9
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‘ ‘! . -
IV Conclusgion ~

9

The central issue of the women in deveiopment debate
can befreiated by séying; in the first instance’ that women:
constitute So'percent of the’human population, théy are not
an isolated group in society - the well-being of men_ and
children is ‘clogsely linked and aependent upon their'
welijbeing - and that the development p;ocess has applied
a differential:to them relétive to- men. 'Secondly, as
development: planning is presently the most widely used
method to allocate scarce resources among £he various '
groups and sectors of society for the promotion of
developmekt, it is neéessary to fully.inéorporate women's
issues into the national developmént planning process if
womenfare to effectively contribute to and benefit\fyom
deveiopment. ‘ \

In,order to facilitate the incorporationiof women's
issues into the devel&pment planhing procdess, it may pe
necessary to undertake action on several fronts. In this
regard, re;eptivity of the national institutional structure
to women's issues- is important. .Furthermore, more
research, inforﬁation and data on the role of women in -
development are necessary as a tool for both planning and

—

. i i . .« L.
consciousness-raising, asg well as an assessment of training

T

needs. As regards to . .these training activities, one type

could be geared toward planners, and thus relate to the

appropriate groups of women in order to néhropize their

»
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skills with national goals and priorities. -

‘o »

»
But in' order tp do so, it is necessary to create, use

and continuously modify training methodologies through

‘communication means Wwhich correspond to the needs of the
developing countries at all levels. It is equally
important to evaluate the ongoing projects and programmeé

partlcularly the use of different mediums,, Wthh contrlbuxg
AN
toward the education and/or training of women. ’ \

The potential of innovative training methodologies is-
enormous; the range of the possible application of the
communication technology is striking. 1If 41l of this is

technically possible, how shall we use it(fpi development

purposes for the training of wqmén;)



54
A S . .
ITII. EDUCATION AND TRAINING IN THE DEVELOQPING WORLD‘

L

>

7/

I Introduction ' K

&

In keéping with an expanded concept of education’and

the variety of activities now assumed under such a concept,
the roles and expectatidns surrounding the uses of

communication media have broadened considerably in recent

y
|

1 . - . . . . . N
years.- It is no longer accurate to limit a discussion of

o

the communication media exclu;&vely to the realm of

. ! '
angillary'aids to the learning process. The trend
towards systematic educational planning, planhing involving

4

a wide variety of resources and cligntele, prevalls in most
éountrieé as well ag in the nume%eus international
organi;ationg working mS di{fuse educational innovations of
all kindg. This trend.also implies a purposeful. ang
infegrated approach to the use of the communicat;on media

into the mainstream of national developmentfplanning.

Some of the most igteresting projects and programmes

"involving the communication media hawe taken place in areas

where traditional educational resources such as schools, -

trained teachers, aqd learning materials of all kinds are

in the shortest supply. Yet, the performance of the medié
to d;;e in various educational reform and development

projects has not been uniformly successful. Many projects

-
- .
. .
[
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have bewn launched, but few have survived long enough to
* demonstrate the scale or quality of impact that their
originators dnd administragors had initially anticipated.

Far too often, the vision of what media could accomplish 4

3

in education has not been preceeded by adequate analyses
of the -specific educational problems that were to be
addressed or by a proper délineation of the roles the

media could most productively play. Even when such
4

'preliminar§ work has been done, logistical and
administrative problems have frequently undermined the -
effectiveness of media-based programmes at the local level.
Educators in the developing countries turned their

‘attention to the problems of rural education. They ~
. ~ . '
realized that the neglect of rural people is no longer

tolerable. In most developing countries, the vast majority

of rural youth are still denied the opportunity to study

L4

beyond the second or third grade, while a significantly
larger number of their counterparts in the urban areas are

able to progress through more advanced academic levels.

Y . ]

» Another” type of educational imbalance is the ratio of

femdle and male attendance in any form of ‘educatipn (Table

'

2), For these reasons, even the most optimistic advocates

o

of the 'communication media have become more cautious in., -
their assessment of what these tools can do.
In the developing world, the field of education and

training faces two major problems. On the one hand, there
"

-

, 4 .



TABLE - 2
1

Female Education as a Percent of Male, 1980 -

Third World

Latin Amq;ica
Argentina
Barbado®
Bolivia
Brazil
Chile
Colombia
Cgsta Rica
Cuba
Dominican Rep.
. Ecuador’

E1 Salvador
Guatemala
Guyana

Haiti

Honduras
Jamaica
Mexico.
Nacaragua
Panama
Paraguay

Peru

P

- Trinidad &’ToSago

Uruguay
Venezuela
Europe
Albania
Greece
Malta .
Portugal
Spain
Yugoslavia
Middle East
Bahrain
Cyprus

fran -
Iraq .
Jordan® - .
‘Kuwait
tebanon

Adult -

. Nos. Enrolled
Literacy 1st & 2nd ) .
Rate Level 3rd Level Avg.
72 76 52 67
94 96 "’Q\\\\\77 85
99 101 - 02 101
98 <97 . 76 91
73 » 86 47 69
96 - 100 102 99
97 99 65 87
98 100 66 88
100 " 99 79 93
100 96 - 87 94 /
97 10Q 85 94
° 93 98 57

" 90 96 51 ?i
73 82 40 © 64
97 95 88 95
73 85 38 65
97 99 59 84
103 104 ‘76 94
93 — 92 50 79
98 105 48 84
99 98 ' 119 ¢ 105
93 92 76 87
91 91 352 75
96 99 65 86
100 100 109 103
93 o102 85 94
90 N a4 79 88
ces © 87 97 92a
88 "t 89 - 65 81
94 92. 32 73
89 96 90 92
95 97 78 50
87 50 83 87
57 69 41 56
69 85 ¥7 74
89 B 96 N 85
54 65 48 56
47 74 45 55
68 87 84 80
75 ~ 86 134, 98
77 ~ 91 ~ - 34 68
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Saudi Arabia

‘ Syria

Turkey

United Arab Emirates
Yemen, Arab Rep.
Yemen, People's Dem.,

*  Republic
South Asia

Afghanistan

Bangladesh

India
Nepal

.

Pakistan

Sri Lanka

Far East
- Brunci

Bunna

Cambodia

China

Indonesia
Korea, South

‘Laos

Malaysia
Mongolia
Philippines

Singapore

Thailand
. Vietnam -
Oceania

Fiji

(of:

eria

Pgiua New Guinea

Angola

Benin

Botswana

C -

Bwkine Pese-

Burundi
. Cameroon
Central African Rep.

Chad
Congo

Equatorial.Guinea

Egypt

Ethiopia

»

Y

-~
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TABLE 2 (cont'd)

Adult Nos. Enrolled
Literacy st & 2nd
Rate Level 3rd Level Avg.
35 . 63 36 45
49 70 43 " 54
62 73 32 56
63 88 81 77
1 14 15 13
33 55 39 42
52 ' 56 34 47
23 20 22 22
46 49 16 37
53 59 + - 35 49
16 33 22 24
46 34 36 -39
87 - 96 ' 54 79
82 . 84 57 74
98¢ 96 142 12
74 . 90 104 89
. 50 70 25 . A48
- 80 30 55a
75 83 42 67
92 89 - 32 - 7
71 80 * 40 64
78 92— . 55 75
92 . 104 ? 144~ - 113
98 104 ~> 113 105
80 96 - L 74 83
90 90 > 77 - 86
- - 91 - 37 6da
72 - 76 25 158
88 99 , 33 J3
62 66 s 21 50
61 75 36 58
10 70 33 , 48
55 62 ce 58b
42 3 52 . 21 38
98 120 62 93
28 : 59 33 40
58 81 21 5;
40 55 17 3
24 36 7 22
63 85 - 18 55
64 - . w0 ! 37
50 71 = 47 56
46 54 22 41



Adult
— Literacy
R Cg Rate
Gabon - 71
Gambia { ° 41
Ghana 63
Guniea ° 40
Ivory Coast 53
Kénya : - 58
Lesotho 140
Liberia 43
Libya a7
Madagascar 81
Malawi . 4 52
Mal+~ a 42
Mauritania -
Mauritius 84
Morocco 44
Mozambique \ 52
Ni ger 43
Nigeria 50
Rwanda” 64
Senegal 45
Sierra Leone 62
Somalia 30 >
Sudan 37
Swaziland : : 97
Tanggnia 90
Togo . 44
Tunisia 56
Uganda : . 62
Zaire 50
Zambia ’ 73
Zimbabwe 80

. Not available

.‘

TABLE 2 (cont'd)

Nos. Enré]Ted

st & 2nd ]

¢ Level 3rd Level

> 9] 30
49 N
74 16
49 26
60 26
88 23
144 162
57 - 38
83 - 30
38 52
69 : 3N
54 14
53 14
93 33
59 32
VA 60
56 . 27

> 82 19

92 7.
64 30
63 20
57 1M
66 37
100 57
88 . 21
56 , 2
68 s 49
71 32
77 20
85 - 17
83 56

a. Enrollment only: women's 1iterqéy not available

Third 1ege1 enrollment not available.

¢. Women's literacy rate and enrollment are for early 19»psl

58

t

Avg.

64
40
51
38
)
56
149
46
53
74
51
37
J4a
70
" 45
61
42
50
54
46
45
33
47
83
66
40
58
55
49
58
s 713 .
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are maﬁerial problems relating to the resources available = .

for education and training. Many developing countries
have enormous educational and tra‘ini& needs and these ~
. . N -
needs are growing. On the other hand, there are : o

concebtual problems conéerning; mo%é particularly, the way

in which education and training actions are conceived.

—

’

The most important problem is the Yppropriateness of

»

educational and training programmes to national .
R r,‘” . b ? ’ '.f
requirements and to the aspirations of the population \ .
; :

concerned. As educators and develdpmentgplﬁnners have
become aware of the Eeed‘to provide. mo¥e dducational , .
opportunities, the mass media beéa@e more\imboréant in
their thinking. . oy o S
. ./ oy t{
at .

Looking back over the pastitwo decades, we find

~

i
-
as concern for-development 1ntens;fléd dlfferent

-

educatlonal dand social change -strategies were artlculated.

5

. ; ]
The potential use of the mass media for a wide variety of . -
e 4, *

tasks was'given a thrust forward by DanielvwLerner whose ' -
. ’ . ' [+ N

'

Book The Passingof Traditional Society (1958) , ﬂeralded

the vital role of mass communlcatlons in the diffusion oft \

’
>

o’
lnformatlon as well as modern social valuesu Wilbur . \

. ‘Sch¥amm in his book, Mass Media and Natlonal Develdpment f

7

. (1964), summarlze& prev1ous experlence in this area and R

outllned more completely the specifié roles that tﬁe mass

[

med%a might play in the development process.

e
"

A techhdlogical breakthrough was also important in N

I . , . .
"\ N ‘ ¢

i
»



"and literacy projects blossomed in the first decade of the

asking how effectlve the media really were in solvxng rural

a . ‘g . /
S . . : h 60 -
, ) =

enhancing the role of the '‘mass media in rural education.’

o
:

3

Until the late 1950s broadcast technology wasbprohibitikely

expensive for mosgt deGeldping countries and its receptidn
. . v Lo i .

in rural areas depended largely on the availability of

i <

electricity. The invention of the transistor and its
rapid commerciadlization in the manufacture of inexpensive,
battery operated radios meant that, for the first time,

radio broadcasters could be beamed at rural areas far. ton
. ‘ “
removed from existing power sources. , v v N

Radio he&lth campaigns, farm forumediscussion groups

.
-

W

“transistor. ,Most of.these projects operated'on the

[ - i

fallacious notion that.messages conveyed by the mass media

woulgd aut';omatically heve ! direct and powerful impact on
rural eudiences. Such optimism was unfounded and in

©

retrospect it seems clear that the early concentratlon on-° -0

3

the néw technology was at the expense of content

-development and a proper %egard for programgiﬁ utilization

<

technlques. It was dlscovered that simply reaching rural

audignces with information was not itself a sufficient

. N t o
means to foster social change.

"o

It became clear by the end of the 1960s.that neither
advocacy of the mass media nor hardware orimated trial
projects were enough to meet the needs of rural areas. A

perlod of reassessment began, ther%fore, with planners

4

<
*
°
am
<
b
.
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- T . LN
problems. In 1967, UNESCO assisted many mass media

projects and undertook a series of briefcase studies to

review projectsyg
£ .

It was pointed ‘out that the common problems were:

°

the emphasis on hardware at the*expense
of content 'development, the lack. of e .
,LClear project objectives, the reliance
on foreign technicians and the lagk of
adequate training provisions for logcal
personnel, and the fact that virtually

» no feedback systems on serious .
evolutions-+had been undertdken by the
projects themselves.*22

All these factors make the serious evaluation and

criticism of existing mass media projects an essential
o {

-eleﬁent for the establishment of future p&ojepts.

Al

We have entered an era of reasg#ssment and realism in
, .

which the widely agreed-upon potential of the media is

éounterbalanged by a deeper appreciation of the compiexity
. N N

and pervasiveness of thé obstacles to change. The media

still hold a' compelling attraction for planners hoping to

"make a major impact on education in a relatively short

time. But in view of the limited resources available, it

is imperativé to- make critical choices and take hard
»

o

decisions. . Lo

. What should be the communication policies? What
should be .the p;iorities'fér expénsion? The' answers to
the;e qﬁestions are not easy to‘come by. There isuan

ﬁrgent‘need'fér a national debate on these important
: L)

.. -
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questidns. AN N

T R first task would be to critigally examine the

-

A3 ¢
existing communication facilities. On the basis of

3

+whatever little research findings are.available and from
common observétions, one can safely say that the mass

media are not as effective as they should be as a catalyst

in ushering development and chanqggif/rural areas. There

could be many reasons for this, and\ one obvious explanation

often put forward is that 'resources are limited and
' \
communication facilities are inadequate'. This is true to

L3
3"  a great.extent. However, I think much can be achieved

even with the existing communication facilities of which we
7 ¢ : ; g

"have not been ahle to make full.é;d proper use.
. What has bqgn raised to date? Today, we are aware

that there is no cookbook of recipes for media selection
. . —“‘ . 3\
‘that can be applied in every educational and/or training

v

14

system in the developing countries. Obviously, it goes
against common sense and experience to dictate the use of

a given medium-or combination of media for a particular

‘

" education. Such decisions are based on too many variabies:‘

.

costs, number of students, subjects, mgdia, variations

>

gpéng s}udents in eduéa;ional background and bersona{igy;
the need to présgnt any-one subject iﬁ’mény waysy, and wide
variations by country in the availability of equipmént;‘
trained human réspurce and labour costs. Beydnd that,
:this comﬁiex;ty means that there is oft%n more than one

Y ow

2
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good choice. Yet, some general conclusions'hold true.
., R n -

"

Third Worldycountries are by no means

+ 3 monolithic block and one finds a -
great variety of political tendency,
economic systems and cultural
backgrounds lumped together under the
highly unsatisfactory term of "Third ,
World". *23 .

. Differenhces in subject matter and in /
audiences are more important than
differences in media to the success.
of an educatio?al programme. *24

An important factor in media selection
X is 'the progected availability of
. various media in the environment in
which the instructional package will
be used...the flexibility, durability
and convenience of the materials
within a specified podium are other .
factors. The final factor is the cost .
effectiveness over the long run of one’
medium compared to others. *25

Enerefore, the<anaiysis of which medinm'best auits
educational and training programmes dependson eachg country, .
although certain generalizations can be made for -the
developing.countries. Nevertheless, it is crucial to
properli select a medium'and’its suitability for the' Third
World since this can prevent cestly'errors which may
appear obvious ‘in fgtrospect but sometime escape'notice
duting the'aesign stage partly'because thoee responsiblee
for the design may be verf differentxin terms 6f education,

i

culture and audience. - .

Since most of the research in the,past two décades in

communication development focused on the informal education

’
. -

-y
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and on the' analysis of radio as a primary medium, it is -«
necessary to point out some finding@‘before elaborating on

innovative multi-media training pgckaées, using a modular
. . .
approach, and on sound-slide packages as a primary ; \

2
«

audio-visual medium. - '

II The Mass Media in Informal Education

\

» o . . : ‘ . . -
»r . T . ' :
In tHe rural areas of most developing countries, -the
. I >
school is the only means of formal -instruction currently

gvailable. The ppdf corlditions found in the rural schools
. * ‘. .

of most developing counfries are well known: irrelevant
curricula, overloaded teathers, and inadequate supply of

*learning materials. A sad but frequent event is that:
1 L
Primary school dropouts are gefferally
high tHY¥oughout developing countries, O
, ' but when_.rural- breakdown is made, it

X often reveals a disastrous situation
in rural areas, with dropout rates
before the sixth grade often in excess

N of 80 percent of first grade entrants.*26

Fe

.

Revising these failures of rural gducation while

&

working within the existing formal structures has its own

. N . .
nce, all official organiezations -

o .r

. involvéd with education pla ing’are slow to change or

Adifficulties. For ins

I3

officials at all levels, to implement the best ‘designed
. o~ , * f" * ' > .

- -

. reforms is no .easy task. Given the immense problems and

4
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the difficulty of changing the existing system, development
. . ; ‘
planners looked beyond formal education to more informal
strategies for extending education and training in situ.

What does informal education imply?

It can be an extension of the formal

' schbol system, as in correspondence

or 'open' schools; it can be a

parallel inst¥uctional system where
differently focused school

equivalency work is carried on; it

can be a skills training course in - -
agriculture, literacy or mechanism.*27 :. d

. > )
) .s\‘u e

K

Advocates of informal édubational strategies ©ften

point qut that the crucial need of rural people is for

'Y .

more practical information;'information that will help

:them upgrade the broductivfty of their land, improve the

quality of their diet, and allow them to reduce the

»

7

incidence of disease by adopting bettéer health practices
in the home. Such information has customarily been
provided in the course of formal schooling and through

extension programmes. Since this kind of information

reached only a small fraction of ,the rural population, new

ways were found to diffuse the information in rural areas.

The mass media as well as lower cost communication
technologies (slides, filmloops, flip-charts) are an’

obvious means for channeling such information on a much

. . %
wider basis.

In informal education, a growing number
of educators use media to support, .. '

v
]
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face-to-face teaching. Films, slides,
booklets, and other aids have an
established place now in education,
health, nutrition, and family !
planning. Radio or, less often,
* television is also used, either.to
provide regular programmes (as in the
radio’ School for Family Education in
.the Dominican Republic, which
provides daily programmes on health
and family planning) or to provide,
publicity or support for a campaign
(such as the 1974 breastfeeding
‘campaign in Trinidad and Tobago) .*28
" In informal education, too,
audiovisual media can extend more
and better teaching to many more
people than teachers alone can reach.
Since-adult education services are
usually considerably less developed
than schools and universities, )

® -~ media's contribution is all the more
important. Broadcasts have proved
partic¢ularly effective in attracting ‘,
people to adult education.
Audiovisual.media linked with pring
can also train at a distance those
adults who require vocation, .
technical, or professional training ' ‘ ‘
or general education but who cannot

. attend classes.*29

Given the fact thét communication‘technology, notably ,
radio, has now achieved virt@gl saturation coverage in'
almost all developing counﬁr;es,'what evidence is there to
;justify the high hoﬁes development plaﬁners have for its.

wider, applications in the service of rural educatien? r

Unfortunately, the evidence is by no means clear. As

o

well, “there has been a considerable'diversity among the

audiences of informal education programmes. Such diversity

is exhibited in the wide range of ages, occupation,

~ 3
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previous edycational expérienceJ and motivation of people

who have been attracted to one type of programme or

,another. Since radio has been a primary media in the
".
educational targets in the developing "countries, it is

necessary to %oint out the advantages and disadvantages of

it vis-a-vis other media, particularly the sound/slide

pac%age.

-~

' ' II.1. Radio

A

What is known about context of educational radio in

educational programmes in developing countries? _In

gene&al, four dominant characteristics:

v 1) lts programmes are arranged in
series to assist commutative learnlng,

. 2) they are. explicitly planned in \ ,
consultation with external
educational advisers; -

3) -they are commonly accompanied by’
other kinds of learning materials,
such as textbooks and study gquides,
and — -

2 4) there is some attempt made to .
evaluate the use of the broadcasts '
by teachers and students.*30

- Rather vague andageneral, sinceg evaluation and
. monitoring are the major missing cé;ponents in most
- projects. Nevertheless, we cannot disregard the fact

+ where educational radio stands in the countries of the

world. Table 3 summarizes the position; Almost every



~<4

, country clalmi\to use educatlonal radlo. In some

‘radio is less effective. What are’the disadvantages of

68

'

f

countries, total provision may amount to no more than an
hour or two a week. In others, it may add up to more than
a hundred hours in the same period, learned at a variety

of audiences. What are the.advantages and disadvantages

of using radio as é form of education and training?

Radio can reach a large audience cheaper and is

accessible even to the poor and illiterate. Radio is

effective where affective learning or an imaginative
N .

response’ is required. Ideas can be stimulated on issues
#- -

raisgd through personélcéccquntS'or debates. 'It‘is also

particularly useful when ‘the need is to present up-to-date

local information., In teachlng agrlculture, for example,

programs éan include items on new products, outbrea@ of
disease, gr.on’the effeéts of unusual weather cohditions.‘
Similarly, radio is also important wheﬁethgre is a«neéé to
attract 5 widely,scatteréd audience,.partigu;arly when

many members of that audience cannot read. wWaturally,

<

' radio has its limitationi.

Radio can create awareness of innovations and

4

"stimulate a sense of involvement. But-at other stages of .

the development process, especially at the crucial stage ..
of adopting innovation by the rural people, the role of

using radio? : . ] ,

‘
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TABLE 3 - \\\>

AFRICA: P \
. Algeria, Angola, Benin, Botswana, Burundi, Central African 4$
Republic, the Comoros, the Congp, Djibouti, Egypt Ethiopia,
¥ Gambia, Ghana, Ivory Coast, Kenya, Lesotho, Liberia, Madagascar,

Niger, Nigeria, Reunion, Rwanda, Senegal, Seychelles, Sierra

Leone, Somalia, South Africa, Sudan, Swaziland, Togo, Tunisia,
Uganda, United Republic 6f Tanzania, Upper Volta, Western ®
Sahara, Zambia,\Zire, Zimbabwe.

AMERICA _NORTH:

Ant1 ua, Bahamas, Barbados, Bermuda, Canada, Cayman Is1ands,
" Costa Rica, Cuba, Dominica, Dominican Republic, E1 Satvador;,
o’ Greenland, Grenada, Guada]oupe, Guatemala, Jamaica, Martinique, *
~ Mexico, N1caragua, Panama, St. Kitts, St. Lucia, St. Pierre et
Miquelon, St. Vincent, Trinidad and Tobago, United States.

L
1

- AMERICA, SOUTH: - . .
Argentina, Bolivia, Brazil, Chile, Colombia, Ecuador, Fa]kland'
Islands, French Guyana Guyana, Paraguay, Peru Venezuela.

ASIA: , | . : 2
Afghanistan, Bahrain, Brunei,  Burma, China, Cyprus, Hong Kong,
India, Indonesia, Islamic Republic of Iran, Iraq, Israel, .
Japan, Jordan,"Repub11c of Korea, Kuwait, Lebanon, Malaysia, .
Maldives, Nepal, Pakistan, Ph111ppnnes, Gatar, Singapore, Sri

Lanka, Syrain Arab Republic, Taiwam; hailand, Turkey,
‘Socialist Republic of Vietnam, Yemen.

EUROPE :

. Austria, Belgium, Czechoslovakia, Denmark, Finland, France,
German Democratic Republic, Federal Republic of Germany,
Gibraltar, Greece, Hungary, Iceland, Ireland, Italy, Malta, .
Netherlands, Norway, Poland, Roman1a Soviet Un1on Spain,
Sweden, Switzerland, United.Kingdom, Yugoslavia.

OCEANIA: X i

. ' Australia, Cook Is1ands F1J1, Gilbert Islands, New Caledonia,
New Hebrides (United K1ngdom) New Zealand, Niue Norfolk Island,
Pacific Islands, Papua New Guinea, Tonga, Western Samoa.

r
NOTE: International statistics on educational broadcasting are
difficult to obtain (see UNESCO 1979) and are not well
, standardized. Countries and territories shown in Table 3 are
< either listed by UNESCO as broadcasting educational programmes
' or mentioned in other reports as doing so. - ) e

%
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Radio cannot provide much detailed &
information, because the listener

soon forgets and the message cannot

be kept for use later. The listener
cannot refer back as when he is

reading. If he-does not understand

and retain ‘the message when - -
broadcast, it is lost. Furthermorey
radio is a one-way communication as.

the broadcaster never knows the

reaction of, the audience.*31 ~

.Education broadcasts often take

place at times that are inconvenient

for many listeners, and it may not L
be possible to repeat them often

enough if only a few hours are R

available for education. Then, too,

when listeners can tune in to more

than one channel, rlval progtrams may

dlvert audlences.*32 . .
It is less effective than'face-to-face

teaching for communicating detail,

particularly if used alone. It is °
also inferior for instruction in'

practical work that requires a

pictorial or written record or

demonstration as well &s comprehen51ve

1nstructlons.*33

Some subjects are dlfflcult to teach
by radio, since effective learning

‘requires numerous active responses. S

Here ‘the problem is h the medium
itself, but time. Where enough
air-time is available, radio teaching
is very effective.*34 ’ !

v

In considering the costs of radio, two general points can

be made.

‘\ small area, then the costs of

H

First; when radio and television are
compared, radio is cheaper by a factor

of up to ten. Second, unless the

audience is very small (under a

thousand, say) or located in a very 7 ‘

distributing information by radio are -



likely to compare favorably w1th
those of any form of physical
distribution,*35

Radio has been and will certaiply stay one of the.

leading media used for educational and/or training

activities in the developing countries. Certainly, each

a———

country could report on the results achieved by using

\
radio as an educational medium. One cannot deny the fact

.

that radio did play an important role in the developing

s

countries, regardless of all ité disadvantages, and has
contrlbuted toward the development process. The lack of a
two-way. £low of communecatlons, lagk of evaluation and
monitoring of radio programmes within informal education
projecfé cannot be criticized only on the basis of medium’

per se but on tle larfer socio-economic and organizational

‘level.

AR

II.g. Basic Problems in the Use of Media

’

in Informal Edgcation

Yoo

N

~ \

-To evaluate the mediaﬁsieffectiveeess (in this case,
radio) in informal education projects, it is necessary to
specify the}goals‘that different projects have'worked
towards, askwell as the natﬁre of the content of messages

that the media were assigned to carry in each instance.

'The lack of concrete'objectives has gféatly‘complicated 5

. : -
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/\

the. task of project evaluation. ’ ™

Nevertheless, a.review of existing case studies

LY

reveals that informal education programmes usually have
applied the media to dbcomplish one or more of the

following objectives. -

- Lol
. :
1l. Extend the formal school by
providing instruction in traditional
academic 'subjects. Programmes
allow formerly isolated students '
with little hope of continuing
P their education in formal settings
,to pursue their education via -
radio or television.

&

2., Upgrade the competehce of rural '
people by\providing basic skills
training. This objective
encompasses the literacy projects

. that have been undertaken in .
virtually all countries in recent
years. " :

3
3. Provide practical information
~ ) and adyice on -a continuing basis. -

Within informal education projects
that stress this goal, the media-
have customarily acted as surrogate
extension agents. » @

. 4. Btimulate community deveiopment
' through the encouragement of .~
self-reliance and self-help projects.
*36 .

For exaﬁple, experience in Brazil af® Bolivia has
shown that once traditionally oppressed rural people

J
liberate themselves throhqp a development process- that

Paulo Friere has desiénat%d "cultural action for greedom",

the pressure fo:,change is incrsased on traditional

- q
institutions and leaders. For this reason, education
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!

A

“Reo . to their social situation and vulnefability have

Ay

o ~ *
t N ’

projects’rhat have used the media for sensitieing rural
‘ ! v,

bee ghly political in tore and intent. On the one
. N 'S s - ! .
hand, within revolutionary societies such as Cuba, China

and Tgnz;kia,‘educational programmes directed to rural

)

/
audiences have been carefully designed to stress a

particular polltlcal 1deology and 1ts relatlon tb

development. . ‘ L .

‘Howe€er; within informaiveoucation projects there is
ver Ilitt}e research-available on what patterns of
org oizatiop ano control seem to offer .the highestﬁ
probability of success. By some‘scholars it was pointed
v . \

out that’ ) -

2

A "

o
o

One 'clear impression that does emerge
from existing case studies.of informals
"education prOJects is tha't’ the medla” *
can rarely; if evér,(be relied upon
~exclusiwely. 9 second 1mpre551on is
" that very few dgencies involved in ’
. \\% informal edugation projects have paid

L]

* enough attention 't the Jproblems of -
training their staffs in the piroper
te%yniques for utilizing the.mass media.*37

Ba51cally, the proﬁléms of unclear admlnlstratlve

¢ © Y < x .

"arrangements in steady local anterest and organlzatlon

z

¥ dand poor'evaluation and*followrup have-undermined the

. : ’ . ¢
effecﬁiveafss ?f most media-assisted?informal education

projects.  To sueceSSfully build upon the satisfactory.

“ ¢

performances of a piddt prqgect 1neV1tably requlres

addltlonal flnanc1al'and human resources as well as

' (B S . $ . E .
f . - "_. -

g
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careful planning of development priorities. The

preparatory stages shouldu}nclude consultation with the !

7

target audiences; the choice of medium should be selected

in accordance with the socio-economic, cultural, financial

situation; the pre-testing and formative evaluation should

-
»

be included in the projeets; feedback and monitoring should

3

be an essential -component of all

projects'and programmes .

Fipally, the local human resources shguld be educated and

trained to proceed with the projeét and available local

[

‘hardware’ should be used for’¢he equipment. The integrated

approach of educational projects

aewelopment rlanning is the‘gnly

pqsitive'resd{ts of the numerous
\ <

’ tthat are on-geing in-a number of

Another way to approach the.
. 4

within the mainstream.of
way to ensure‘cerﬁain
educational projects’
developing countries.

educational problem in

the developing countries is by providing)an alternative::

—y

solution to it. Training is one

.

of,Ehe a

£

ernative means?,

by which pdpulation can be educated on all levéls, %

"particularly in situ. The question.is what. has ‘been

Q.

designed in previous years in training strategies to
{ -

enable more effective edpcation of men and women alike?

L] 3

f | |
7 ratninebhes aivags boon |

., human' prgduétivity,/éiﬁher by inEroducing new skills or ‘by

' X * III- Triaining
. . ,

@

[ ~

»
4

-

.' ‘- ‘\

V

Training“has alwdys been used 'as method of, 'increasing




fﬁfther deygloping old ones:. ft is a flexible instrument
of iearning; since it can be adépted to different .
enéironmentai and human needs, it can be used at different
levels of intervention.

Training, being a part of the educational system,
became a necessary componen£ in many éevelopment projects
during the past two decades. Trxaining prograﬁﬁes have the,
flexibility to be incorporated into iﬂformal e@ucational
projectq) to be,conduétgd per ée, and to be a part of .

.
nationalvand/or local development projects using a
participatory approach. {p order to be effectiq?,training
programmes have to be desié%ed to suitlnational needs and
maintain an action-oriented perspéctivé that responds to
the .overall development plan. As training activities can

always be modified, it is necéséary to ,continuously

evaluate and upgrade the existing progfammé% in order to

<

&
meet the new demands of the target\audieﬁce. s

e

‘ 1

- As women have beeén éenerally excluded from the
N ‘ v
on-going educational projects and programmes, training

activities became-another channel of .upgrading their
kngyledée and skills. 1}
“ \“ - .

While many training activities.are onpgoing at all
levels of developing societies, there are geheral problems
and obstacles: a major and most common ‘is, the lack of

- -t . ] , )
trained s@;ff and trainers in the various areas of training

needed for women. More women are receiving minimum



-~
training skills, but the number of women receiving training-
in planning, decisioh-making technical areas, or in new.
applied technologies and science ‘are insignificant in
relation to the needs and the potentials.

Analysis of most traininé systems show tﬁat they are
strucﬁuredlin a traditional way to provide different
levels of training for skills, a;plying,curricula prlmarily

&
~designed to meet examination purposes.

<

erefoye, it became necessary to create innovative
approaches to training for developing countries. The

challeﬁge is to break new grounds, to look at the design
" of training programmes in'a manner which would make them
'§tt£active to §articipants; One of the mafdr shiftshshould
be frgm didact}c‘instruétion to more participatory

methodologies, involving communication and media support as

L

essential ingredients. ' Local trainers must be re-traired
in the use of different approaches and methodologies. The
internal intgraétion system must be made more decisive

and effective, and training support systems must‘be

. %
‘

‘provided.

Participatory training in the broadest sense should

teach the trainees how to avoid the trap of Kmmobility.

i

This means, man and womar alike, should learn how to

perceive their future developiment within the cbktext_of
I - . :

national degglopmgnt and how to adapt to change accordingly.

It can take place only if the problem solving analysis and

.

N N | <
R A v . ™
F . . : ‘
. \P . . , h
.
.
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dialogue are an integral part of the training progess. It

meang that participants themselves should play an active

-

part in identifying ﬁeeds, problems and approaches for
their solution. Such learner centered methods treat the -

trainer only as a facilitator who should secure productive

v

response and interaction among trainees. The inclusion of
(

' ‘ N Q3 * l\ . \' 13 + . .
audio-visual materials will improve motivatidn of training.

It is important to point out the innovative approach is

- not a question of communication tedhnology per se. The

main problem is how to create comprehensible, useful and

N

most of all relevant software or, in other words, relevant
training messages and materials.

There is a general lack of adequate *training material

1

for development purposes. In the case of women's
advancement through training, it is extremely rare. The

question is how to create relevant training materials in a

I

way to appropriately serve the needs'of women, or the
needs of the deciéion-makers, who seldom understand how
women relate to development processes and sectors, ‘and how

to respond to the ever gr&éwing need for trainers, teachers,

/

facilitators and extension workers, :

An important concept in this directioh is the
. Y o) «

"multi-media training/packages", using ;hafmodular épproach.

-

" They have been developed as an alternati&gytraining

4

l(!‘ f

ouand television. ¢

‘ﬂ"‘ ’ :V ‘ 4 ‘¢

Multi-media training packages use instructional .
- _.- ‘ r

* «
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4

as a whole.

H

material in combination with sound-slide: packages and

okansparencies for training needs. They comprise one of

the first attempts to combine instructional and

1

*audio-visual materlals for tralnlng in a modular sense.
LB a

In June l986, the first multi-media training packages
were produced for training women in one of the specific
‘areas of action as outlined in Nairobi Forward- Looking
Strateg}es, water supply and sanltatlon. They were

produced by UN/INSTRAW* and ILO/TURIN Centre as a

: ~
‘pioneering effort to start training different target

groups on the importance of including women more
- 1 -
effectively into the mainstream of the development process

<
L]

at all levels. However, we have to underline that these

R

training packages are essential vehicles for trainers, and
. -y .
are not aimed only at women, but mepn, children and society

‘
L3

» ‘ N
* On behalf-of UN/INSTRAN, I produced two multi-media training

packages on 'Women, Water ‘Supply and Sanitation' in June 1986,
Torino, Italy. :
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v MULTI—MEDIA TRAINING PACKAGES

7

The recent training methodology which was: designed in
W " :
1986 for the developing countries are the multi-media

training packages, using a modular approach and
% .

supplemented with the sound-slide package as a primary, .
audio-visual media. These training packages will be uséd
to train trainers in the déveloping worlds and Ehey_are
Zdeéiﬁned to suit nationSi needs which have to be adopted

,and modified by the local professional staff at the

»

cbmmunity level, Instead of a conventional training text,

2

L
modules have been created which comprise of aral and

visual media, with defined objectives and extensive group

works.

The need to develop an innovative training methodology
"became a necessity, since the éxisting methods havé not
satisfied the needs of the population in the developing

countries, particularly the women. The modular programme,

L]

enables training in situ and provides practical "hoy-to"

materials. ' ;

1}

Tn this part I.will elaborate on what is a modular

programme,- what are modules, and why was the sound-slide

] . . . . —
package chosen as a primary audio-visual medium.
f

~ ’ ! ‘ . - . .
Appendices II 'and III cover the systematic organization of
" :
training and general guidelines for a modular, training

-

-

seminar. \

3
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I What is a Modular System?v

~
- A3

In a modular programme, the content is not considered
as a continuous series of linear units peculiar to a

particular training, but as a series of entities each of - .

o

which formg a whole, but:conceived- in such a way as to

make it possible to 1nclude them 1n dlfferent tralnlng

-

programmes and to adapt them to the 1nd1v1dual or spectal

needs of the learners. These entities are called "teaching

¢ .
A

modules”. .

>

I.l. Teaching Module N

b S

A teaching module is: L

a whole in itself but can be integrated
into a teaching unit; it pust therefore
have very precise pre~requisites ' .
(entry-test) and objectives; -

designed to be easily inserted intd
different training programmes; the © ‘. ‘ .

pre-requisites are minimal and incilude -
N optéons and possibilities for
) readjustment;

adapted for individual needs; it .
therefore starts with a diagnosis based - -
. on the pre-requisites (entry-test) and
- on objectives (pre-test)s: it offers the
students training elements chosen as a
result of their starting knowledge of ) ,
level, their needs or the demand;

° ' a remedial exercise to make it possible
: : to adapt to the level of traiping.*38

L Y
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What is a module composed of?

Each module is a self-contained training/learning

-

-

unit, but some knowledge of previous modules or particular

pre-requisites may be required. The modular course is
e - h .

designed in such a way that it can either be used in full

for an initial training course in #ethodology, or, as in

~

the case of advanced training programmes, modules suited
to the needs of the trainees are selected, while

complementary modules can be taken from different modular

+

courses’. All the modules contain training situations that

-

enable the user to acqulre the knowledge and skills which’
make up the teaching objectives in as short a time as’

possible.

The module contains a course covering the subject

area, clear instructions are given with each session as to

exactly what material is required so that local instructors

~ can coordinate their lectures with sound-slide packages

which are providéd in the accompaﬁying pack.

The module is produced to stand on its o&n, without

A} -

ﬁany’further supply from external source. Each module

compriées a topic giveg in audio-visual or printed fqrm to
facilitatg both teaching and learning, togethér with an
"Instructor's Guide" forithe tutor. Setting out from
épecific objectives, the guide describes the activities of -

both the instructor and the learners.

Obviously, preparation of each module is a long-term

. N \_j
- .
. .
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process, since it involves team work, and practical

knowledge gained from a koncrete life situationa

Basically, the preparatfon of the module is comprised of

eleven stages, namel ¢

%

1) determing the terminal profile; -

2) determfne the objéctives and
pre-rdquisites in the termlnal
profile; R

- 3) divide the.module into sub-modulés;

4) prepare the-following provisional
tests: entry test, terminal test and
pre-test; _—

1) e
'5) * describe teaching activities and/or

provide the tools needed to carry them
out, o

6) provide intermediate tests.and improve
' the statement of objectives and the
tests;
)
7) incorporate the branch lines (to
adjustment tests and other lines);

8) ‘describe the adjustment activities ‘ .
and/or provide the tools needed to
carry them out;

' 9) . describe the teaching activities- and,
. if necessary, the tools to carry them
out; .

.
2>

103 test the module and improve it -
_accordlng to th»results,

T 11) draw up the specifications.*39

-

A module has thred’ main parts:

an .entry system which helps to guide the 'student at

82
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o

start (either towards the module or towards a previous

or a more advanced mod\le); .

QW W * \

the beody of the module Which“defipes or contains the

learning activities and the teaching activities

necessary to achieve the objectives;

an output system which helbs to guide the student -

towards the next module or towards remedial activities.

In addition, a module should have an adjustment

3

system operating at the three preéeding levels. (Appendix

-

I - Figure 1).

The entry. system . of a module inecludes:

the specification of the general aims of the module "~

A

and its contribution to theose training programmes in
which it can be used, as well as a statement of the
objectives expressed in terms of results'expected,
and the activities and attitudes of the student aftér

completing the module; ' Co o v

an entry test intended to check whether the learner

t
{

has the necessary pre-requisites, i.e. has those

- .

competencies she/he will have to useé in the course and

-+ which will not be taught;.

-
13

a pre-test based upon the 6b3ectives of the- module; C,

this test enables the learners who posseég or think

P

w
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théy possess, at the outset, the skills and knowledge
which they ére going to be taught, to see if they'

really have mastered them, and avoid teaching them

what they already know;

In cases. of total failure“in the pre-test, the
learnerg are direc%gd towards t£e body of the module;

" the pre-test, in the form of a post—test,iis also
necessary to evaluate the learner's progress after the
ﬁodule; in practicé, pre—tegts are unnedeésary when

teaching material which is entirely new to the

learners.’

Tests should be accompanied by:a precise correcting

scale and by an indication of the decision to be" taken

<

according to the results obtained. . v

L

The entry system also has specifications which

describe the module: intended population,,levei of course,
. orientation (genéraigitechnical or as specified), time of
qoﬁpletion and results. . These specifications can be
aesigned for the trainer of the trainee.,(Appéndix I -
Figure 2). |

)The body of the module contains the learning

>

. situations which are either provided for within the module

(e.g. a printed programme course) or else simply specified ﬁ
L ‘ .
(and have to be carried.out by the teacher or the student.

himself) . Different ways can be offered to the learner "

A
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- according to her/his level of preference. The body of the

-

module is often divided into sub-modules corresponding to

a continuous learning session or class. (Appendix I -

[

Figure 3).

An output system contains:

s

1) a general summary of the module, revision work and

—

application to complex situations; . -

2) a post test (also called a "terminal test") on all

the module3s_objectivés,.accompanied by a
\correction scale with guidance as to the decisions

to take according to the resilts obtainea, e.g.

if module A is a pre-requisite to module B, thé_

5

T sst-test forn can beused- as-af entry test-for-
4 B ; , ’ .

< -

?

. 3) advié&e aboﬁt the choice of module to follow
according to the training required by the learners,
- and hints on further appliéatiogi/qx exploitations
of the.-knowledge and behavioyr potential acquireé

in the module;

. 4) remedial exercises for students who partially fail

the test. (AppendixlI - Figure 4).

- For eagh training session.a different module has to be’

VA r R
' Prepared. i accordance with the subject matter and the

¥ . . i
3 .

5



audio-visual ma£erials. wln order to carry out modular
training, the tralnlng programme must have a function and
clearly deflned objectlves. That is, the objectives must
be defined in terms of the observable behaviour results

expected from the trainees to be'aCQuifed by the end of

the.modular unit.™
What are the advantages of a modular system?
4

Efficiency

The modular approach is Q;sed/” teaching
complete mastery and, through the many’ checks
andjadjustment activities included, makes it
possible to detect and remedy any defmcxenCLes
both at the beginning -and in the course of
training or at the end. #In partlcular, ~

” checking the pré-requisites makes' it p0551ble
to avoid many failures.

Hy

4

Flexibilitz .
s t
J Carefully planned linking points make it
possible to use a@noduile within different
- training schemes; furthermore, if pre-requisites
are minimized or if enbugh remedial exercises
are provided, the module's field of application
is considerably broadened. 1In addition,
through their ‘entt'y, system, and adjustment
activities, module§ enable training to be v
adapted. to the needs of different students. X
< : G

g ]
- r,{‘

N . . o ,*xe K
.- Openness ) ‘ §§3 .
. \ :
% & \
.. . The modular approach imposes no constraints-’
» on the method, place or style of teaching. It
only states that education and training aims
at tangible results. Modular teachlng makes
it possible, for education and traihing to be * .
available to all, -without consideration of: .
diplomas or entnance ‘examinations. g s -

LY
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..
Economz

4

Because of their preciseness, modular
‘courses- can form 'the basis @f a contract
between teacKer and learner®and also between
a contracting erganization and its supplier.
In particular, professional training a
modular basis is easier to negotiate ‘and
offers the recipient more guarantees because
respon51b111ty can easily be defined. {

Appropriateness for Life~long Education
. ~ .

Because of its flexibility and openness,
modular teaching is particularly suitable
for life-long education. It maKes it pOSSlble
to break down barriers between different
education systems and to free onéself frém
the constraints imposed by education .
organized in terms of years or grades.

.

- 3 ‘ ®

Progressiveness 'of Establishment

"
™

Modular teaching, -although it requires a
basic reform, can (and should) be set up
progressively as more and more means bécome
available for applying it..*40° . , .

Y - -
.
]

As this is-a ndh-conventional\type of training and

‘being an innovative methodology, the .difference also

exists be%ween cobnventional and modular teaching.

© 87




II Modular Teaching o

‘Modular teaching is a teaching programme that is made

up of modules, i.e. otheaching units, each of which has

its own structure-and -forms a whole. These can either

stand alone or be integrated into training programmes other
N

than those for which they were originally intended.
This'is a far cry from what‘is sometimes thought,
that modular teaching is a teaching method in which a
%ourse is divided up into parts corresﬁ%nding toc chapters.
This, of course, has nothing to do with modular teaching
) :

and the question is what is the difference?

~ The difference is that a module can be integrated into
several different,training programmes, while a chapter of

a book canhot usually b& taken out of one book and

S

inserted into another.

How then is modular teachiqg carried out;Aand what
are the cogditiéns'iﬂ order for it to be modular? ﬁell,
first of all, the teaching programme must have a'precige
function and cleariy defined objectives; 'That:is, the
objeitives must be defined in terms of éhe resulfs

expected from the student, i.e. in termé of the knowledge,

Ay

educational skills and behavidural patterns the student

r

a

should have acgquired by the en%'of the module.

—t
——r——

On the other hand, when we want .an educational action

or somg education® material to be interchangeahle with ,
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other training progrdmmes;AShese must be able to adapt to
a variety of populations.

In a lot ¢f teachinq, we Qévé to rely on the
knowledge or , more precisely, on the skills previously
acquired by the student. If these skills are not checked,
a’great disse;vice isjdone to,¢he,s£uaéntl

In modular teaching some modules must.be general in
the gense that they must be integrated into a great many
different traininé programmes . Butﬁthis necessarily ;mplieé
other modules must be more spec{fic and must complemeﬁt .
the .general modulés so that the needs of a tréining
program, which often has both general and’specific
requirements, can be fully met. /!

Thus the general réquirements are covered by the
general modules and the specific requirements by thé
specific modules. As each module is comgoség of oral and
visual parts,:theastructhre of training session is.based
on a multi;méaia“approacqf In this respect,‘the main
characteristics of m&iti-mediaﬁapprbach should be hdighly

[

touched upon. E \

- - i

« III Multi-media Approach

W -
In recent years, more scholars and instructors: are

z
[ ]

pointiny out the advantages of a multi-media abproach . .
) - ! - -

' . % . . - - Y
' vis-a-vis a comtentional approach. Beside ordinary

¢ . . .
- +
.. , A .
8 ~
. .
- W - »
. - .

a . . ‘“ . » "l’." ) U”'\l.‘;h
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lectures or written materials, other audio-visual media
are gaining more importance in classrooms and training
* courses in both developed and developing countries. What
-~ are the differences between these two approaches? - |
' 3

The learnlng theory supports bhe case
for multi-media education, as this ‘hybrid
approach is called. Normally, people-
do not remember and learn everything .
they experience, but instead select :
important or interesting points to learn.
‘Teachers normally guide’ this selectlon
by emphasmz;ng the most important issues. .
ethod is to present a point twice,, :
imple repetltlon can bécome boring . ‘
rease motlvatlon. Having access
'fferent media enables the ]
. . teacher to preseht the same.point in ..
- . different’ways with different emphases.
R Moreover, students ‘are more likely to
remember if they are given. the chance
" to put into practice what they have
just, learned. Teaching should, :
therefore, be alternated with exercmses - .
and aactivities, and the integrated lse
- of-more than one medium can usually
offer 'the teacher a wider and more - . "y
varied choice of options. for activities.
. Finally, using more than one medium , -
! " will generally satisfy both, those. with
B S preferences for verbal instruetion and
. those who pfefer’visua@ instruction.*41 - .

- - .

" ' £
- N L
:
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TABLE o n e

] v ~

O -

-

’ ,Compwrjsons of Media for Conventional Use

W Wwith Multimedia Uses

CONVENTIONAL USE " MULTIMEDIA USE ‘ A

\ . \
1. Tréats a topic - S 1. Each medium treats a
g : : ' .concept within a topic = - .
,2. Serves.general purposes or broad 2. Sefves narrow, specific
.objectives ' . objectives leading to
» y ) - e _ learnihg competencies .-
. 3. Most o'ften for group presentation ¢ 3. May be for group use, byt j"
) . : increasingly for individual
L , studeqt use .
4, ReTaﬁiveTy long in length (10-20 -4. Each medium 1is of short b
minutes, 40-60 frames; so on) Tength in keeping with
' ' . ‘ ., concept treatment
5. Almost entirely expository with 5. Active student participation -
students passively receiving ‘ through coordinated
information . . paperwork (completing ,
: exercies, self-check of
K oL learning, so on) or other
’ activities . )
6. Each medium used separately . 6. Integratioh of media in
Lo ) ' ' . structured seguence
7. Al1'students view and hear samg 7. Variety of materfals ™ .
‘materials - available so students have °*
‘ ' choiee for selected study-
Y “ . B
8. Materials usually used at - x 8. Students wo;k with materials -
inStructor's presentation.pace . at own pace and convenience °

N - H . ' . . ——

\1

toey
PR




Multi-media teaching also increases - ° 7
the more disadvantaged students' /”<
chances for equal participation. 1In
"school, all students can listen to and
dlscuss broadcasts, even if the '
weaker ones canhot .cope well with.gll
the follow-up activities.

3 . Out-of-school adults,-be they N

' illiterate or literate, can benefit- _ .,

equally from broadcasts and '
discussion.*42

Multi-media téaching also-treats many
Y subjects more effectively than
. single-medium or conventiaqnal teéchlng

LT ) «does. Por practical scientific work,

an experimental procedure can be . -
described in print with words and
diagrams. A television demonstr@tion
to support the print will, however,
eliminate the need £for..a detalled !
description and dispel ambiguities'in
the presentation.*43

-

Finally, while one medium alone can
in theory teach effectively, in
practice, few people can follow a
sustained course of study withHout
some variety or some face—to face ' - .
contact.*44 .

v

Obvxously, the production of audio-visual materials

" or aids for the multl-medla qpproach demands proper

% —_

‘selection of media according to the national or lotal.

neéds;'adequate hardware and, above all, well-defined

-

Gbjectives with correSpon&ing instructional_material, The

. W

audio-visual materials can perform multiple roles as

. mentioned above to enable teachers/trainers in presenting’

- . 1 ) .
a lesson. However, .audiovisuals are not an end in
themselves. They are a means to an end - possibly an |
efficient and effectlve one, but a means all: the same. .

Y
Inst;uctors/tralners use them because they\help reallze a
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) offer, not in the way”that they are made,.

\

“lesson's objectives.

‘forms of commthcatlon,

‘*elationships in a way th t is sxmply not pOSSLer w1th

'Merit lies in the assistance they
. What 1is
\X\/
important is~fQow they are used and what they contribyted

to the training'learning process.

A

., III.l. Audio-visual Materials

\

There are many sociological and cultural

ueing audio-visual ﬁaterials. They maRe ug¥ ghother ,'//’/// 1}
. ‘ : . - . .

language,. a language that has its pla €?1 jur culture. \;*//

Eeucatioh ts part of thié'eufture and mut I be in harmony

with it. ‘If'commﬁnicatipn ih educetion 'raining was never -

‘gudio-visual, ;t woulkd be iﬁlcontradictﬂon with a world in

which-communieatien is often,in eudio ieuel form.

thls does not mean that we"

hould dis¥egdard other
. &. ‘ .

However,

s -
)

written communications

-

‘partlcular

"~ Audio-wisual materials confe¥ a numbéer of benefits to®

en they are used

. . Y,
‘

the teachlng-learnlng prqcess.;/\

attention. They supplement

properly; they attract and hold
verbal information,‘as well gs reduce the -amount qf verbal L‘
information required. ~Abovg all, they illustrate

They can function as: ...

‘o

number of ro;es.

« .. v

materials perform’

»

.,
5%

words. However, they m ét be selected and ‘used properly
OtherW1se, they reduce rather than lncrease eff1c1ency, L .’;
\ _ o
“In th% educatlo and tralnﬂhg process, audio—Y1sual " 4
[ 48



Aids to instruction, ' \

f r . i w©
In this role, media serve to help teachers and . - ‘
instructors manage instruction more efficiently.
Audio-vidsual aids: ~

.~ Assist instructors to communicate more effectively

~ 'e.g., chalkboard, flip chart, overhead projector
transparency, wall chert, working model, etc.

- Take over the operating role of instruction from
teachers and instructors: e.g. comfputer-assisted
or managed ' instruction, simulators, slide-~tape
presentations, motion pictures, games, etc.*45"

Aids to learning-

In this role, media serve to help trainees and
students learn more effiéientlx. Audio-visual aias;

- Promote understandinq The old saying, "A
—picture is worth a thousand words" is an <
‘appllcatlon of thls role, Media help trainees
grasp meanings e.g. pictures, drawings, fllm,
slide-tape, TV, worklng models, etc. . S

"~ Assist 1n¢%he transfer of tralnlng. Somatimes

learning one task assists in the learning of ,
another. The skill "transfers" to~ 3ob‘31tuattons:
.e.)g. simitat8rg, gales, case studies, etc.

- Assist in assessment. Audio-visual aids can be
used in assessing or evaluating the mastery
performance: e.g. simulators, wvideotapes, etc.

Whatevet their role, aids serve both instructors and

‘trainees, teachers and students. They make a 1
twdfold contribution.*46 ) , . .

We .have to underline that audlo—VLSual materxals are
most effectlve when they are. .

v
Ld ‘. -

- .Bimple and to the point ) e - R

-, Suitabl® and relevant to the task

~ Essentiad and necessary .

- Interesting and challenging ,

~ Saving in effort and time.*47 ' I
~

[

» + . . ~ -~ ’ ‘
N - ‘

The puréose of dids is td"simpiify instruction. They
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should not makeathe?process'pf teaching and learning more
. complex.. In the developing_ countries audio-visual

materials have been used,

- o ) - .

to give organized support to
agricultural "extension, health
educatien, and other educational oL
‘'semwvices, 'so that the combined effects.
of face-to-face contact and ‘teaching
through the media increase -

agricultyral productivity, decrease
mortality or morbidity, or.achieve
other. deSLred results. Where
1mproveméﬁts ooccur on a large enough

e "~ . scalé,’ the-use of media may be ‘ oy )
‘ .cost~effective compared with '

. face-to-face extension work. "*48 o N

. ’ !
- . N -

. Having in mjnd" all the advantages of the multl—medla

¢

teachlng/tralnlng approach, it is obv1ous that the tralnlng
packages needed thls kKind- of approach. Not only for ‘the

above mentloned p01nts, but’ also because the target

audlence is heterogeneous and ‘the tralnlng 1s belng

conducted in éﬁs deyefoélng countries. gany times external

. L ) .0
instrucdtors are rejected due to the socio—culturai‘
. ¥

barriers, but the audlo visual materlal is an effectlve o

[

)

_tool 1n.break1ng thls kind -of barrler.
" In UN/INSTRAW-IL?/TURIN training packages, the

Yy ‘ y

audlo-VLSuai materials COnSlSted of gound-slide packages,

” ‘. ’

—_— i

transparenczes and fllp-charts. After anMelabprate ° v
research at the ILO- TURIN Centre, it was decxded to use

sound -slide packages as a_prlmary media- 1nstead of

) lnstructlonal cassettes, or vxdeos or radlo lessons. Why

*

-
i

- . -
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was it choseh as a primary media?
3

K
, € . .
Y
. _ , oA -
.

IITI.2. Sound-slide Package "¢
One pg the primary reasons 'is that the‘flexibility of

as oppbsed~to radio

.sound-slide packages is the fact that,

1

R LN
or TV, they are not bound to a specific“broadcasting slot,,
- [

-but can be used at the dlscretlon of local tralners, and

_'ﬂ

ln time slots suitable for the target audience. Before

+3
pﬂ%ceedlng to elaborate further oh. the roles of sound slide .

,.Zpackage, it is. necessary to point out the advantages and

disadvantages of the primary visual media slides.
-\. ‘_ "' ) ( ' )

4
< . N

-

a

‘ . e ‘ITI.2.a. Slides - .

-

+

»

Slides are the'most flexible of audio-visual media;

L2
they are practicaly versatile and cost-effective. They .
offer high production values while preserving Visual

lmages .of high Quallty, and in a format that can be

‘readlly updated. These formats can easily be modlfle& to

sgit'regional, national and local needs. Jenklns}p01nted

. /- ' o )

oﬁt that , . X .
. - .'; \\ ¢ . R 4 )

* » 'Slides are instrumental to .good

g ‘ 'ieachlng because of their.values in . .
N o illdstrating, a concept, of adding . T
life to'a description, stimulating .
: - - [
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questions or exercises, serving as a
reminder of*a point just taught and o
providing variety, for explaining
difficult topics clearly.* '

Slides can perform-a number of roles. They can:

be integrated into individualized jﬁ
“ instruction programmes. Although - ’
developed primarily as a large-group
medilim, recent hardware innovations .
: have made.slides feasible for ‘

small-group and indgpeéndent study v
as well:.*50

.s1ides can be used at rany point in. -

the lesson (introduction, body,

summary) and they can be very : s

effectively-used in combination with

other types of media such as the tape v
* recorder.*51

A »

,When sl2des are 'used as an instructional aid: .

.

Instructors can adgét\Qgelr lessons fogsﬂ -

different student groups or vary .
emphasis by deletlng or adding slides
before each presentatlon. ) s

Iﬂzgkgctors can back #p visual
displhys to review specific points.

The large visual display on a screen . .
allows.an instructor to point out, . .
crltlcal 1tems.*52 e . . b

~

! o 7 o
Slides can also serve as an instructional medium When .

used in combinatioﬁ with _audio. For example. A pnqxogﬁmned

sequence of slldes caﬁ prov1de exact v1sual content than

can thlbit theytendency of various presenters~or ;
Ninétructcrs to ;eyise or imafavisé lessons. The éompacé;,

size of slides facilitates the.production and distribution Tl
. -« . M
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N

- - « become disorganized: out of sequence, .

L T :

of individualized lesson materials. - .
As slides are,categorized as still media or little
media, they have been compared to filmitrip. 'What are -the

R L. . ~ » - v,
similarities and differences between these two media?

Like the filmstrip, slides can do many

. of the same things as a film, but

without the motion. Slides, too, &an

be used to show close-ups of very small
items. They can be used to highlight

key steps in processes that are .
hazardous or that occur too rapldly or
_over too long a period of time to be
“easily viewed by students in a ' .
classroom. Also they can be uséd to
illustrate abstract concepts.*53 _

Since each slide is an individual unit,
' "' the order of the pregentation is not
fixed as it is with the filmstrip. You
- can easily change the order, add slides,
eliminate slides or replace slides of
outdated material with new slides.*54

Since’slides can be arranged and rearranged' into an
infinite variety of seduencés, they are more flexible than
filmstriés or other fixed sequenée maperialé. Finally,
slid%? are reproducible in large quantities and their small
size ailows for compact paékaging.and storage‘and for ease
of distribution for use i; various locations. However, |

1 a7

one disadvantage is: —

‘Since slides, unlike filmstripsu come ) -
as individual units, they can easily

- upzide down, sideways, backwards, etc?

’ T Even when stored in trays, if the .
locking ring is loosened the slides )

can come $Spilling out (usually ‘

beginning of a showing!)*55

b

N
4

v
[ P
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IITI.2.b. Sound-slide Package

"
-
®

What i§~3—sbq<d—slide package?’ -
! . L]

Simply, a tool for presenting information relying on
L o

visuals (in the form of '35 mm slides) allied to a

descrlptlve audio tape and perhaps qther supportive

materlal - e.g. hand-outs, models, ‘etc..

¢

-

How are they produced?

. N\ ’ M
A sound-slide may be incorporated intop a teaching

system, or be used as(extraneous: enrichment materigl.

>

Combining -2-by-2 inch slides with
audiotape is the easiest multimedia
system to produce locally, which is
ohe reason far 'the 1ncreasxng
popul%rlty of its use in the
instructional settlng The system is
also versatile, easy td use, and
effective both for group instruction
and independent study.*56

Slides can be produced with
accompanying -audiotapes .(usually
cassettes) that explain or discuss
the material on each glide in a
sequence. These slides/tapes can be
used very effectively with groups or
on an individual viewing basis.*57

-

Such packages may be used to teach fact, attitude or

skills to large groups, small groups,, or to individuals.

-

&

Sound~slide programmes can be developed
locally by teachers or students. In

terms of emotional impact and b
1nstructmonal effectlveness, they may
\ .
) t
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productions,

v rival film or television
’ far a fraction

‘yet they can be produce
of the cast and effort. ( Indeed,
sound-slide sets are produced frequently
as prototypes of mdre elaborate film

‘ or video projects, since they allow the
- - presentation to be tried out and
' ‘ revised -in its formative stages.*58 .
- - 4

They may be used to excellent effect in group

lnstructlon and they ean be adapted to lndependent study

o

» '1n the classroom and the medi¥“or learning center. This
<, . comparatively simple multimedia system is especially
" versatile as a learning/teéch;gg tool ¥n that more than

one ‘narration‘can be prepared for a given set of visuals.
7
< N While slide/tape is widely used in
N , training applicatimns, it is not quite
. as ubiquitous as print or
;'1 ) transparencies. -Slide/tape programmes
$d - . ,represent an unusual training -
‘ . . technology in that they are equally
o ,(// suitable for both group présentations
: and self-study use. A considerable
"amount. o rogress has been made in
M sﬂ&de/tape equipment in the past years.
Development of slide/tape materials i
N : : relatively .inexpensive and quCk
il Furthermor commercial development
. ‘ 'erviceéﬁéid expertige-for slide/tape
¥ is widefy available.*59

: In self-study applications, slide/tape
D ’ ~ _ 1is able to provide both the visual and
audio information of an instructional
presentation. Thus, it can effectively’
replace the content of a classroom
. lecture oe&=laboratory demonstration.:
- . lide/tapE;Ean also replace print~based
i instruction, although normally slide/tape
programmes incorporate print materials.
The design of slide/tape programmes
) where slides are used to emphasize,
- ) . * summarize and organize the information
provided via audio can combine
the advahtages of the two .

’ LR B
\ LY ,
. R - . . R ~ \ -
~ A [
. M A
.
B



-

101

presentation modes inh an effective
» manner. Using the: rtle of thumb that
a person is able to remember about
20 percent of what is heard-and 50
percent of what is seen, slide/tape should
result in retention of approximately 70
percent of information presented to a 5
motivated student. Of course, this,
assumes that the visual and audio
components are perfectly complementary
‘ and do not interfere with each other.*60
) .
It is also less costly and less demanding of

Q .
managerial and technical skills and could be used in a

series to illustrate a concept. One of the mbst important

A

factors is that students do not have to be literate. As
th€ lack ofiélectricity is another majdr-problem in most
villages, a battery-operated projectipn can.be usedgas

solution. Although radio can also be used on batteries,

3

the sound-slide package can be repeated and presented in
the different locations and different hours as many times

asxdeémed necessary.
4

P
&

FOA example, in his research Coldevin found that: -

- ) Vlllage—based media presentations were
.o effective -in raising information
levels...with the highest score .
occurring for the combined audio-cassette/
slide-tape presentation...*6l . ii

. X
From the above mentioned scarce research, it appears

that the sound-slide packages can be effective for the
developing worid. ,They.do not réquire literacy, they can
d - .

‘be repeated as many times as wantéd,.ho.scheduled hours

are refuested, th%y can be continuously modified and

¢
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°

adapted to the needs of a country. They can rely on

Yhome-made" photographs and are not an eXpensive medium
P grap P
(o]

for projectioﬁ. As well, they comprise oral and visual
madia which is important\for trainers, as some people

react more strongly on the visual presiétation than the
‘ L

oral. These are some of the reasons which make the
sound-slide package a more effective educational and
&

training tool than educatiohal radio and TV. It is

essential to have visual products whic can motivate

’

trainees, illiterate and literate, and enable wider use in
¥
remote rural areas with the scarce technical equipment.

We have to bear in mind that it is impd#ftant to affect

people in how they act rather than in what they think they
know. . ‘ ) "~ -

©

However, more. research, field-testing and evaluation

’. ) + .’SV .
are necessary in order to provide a more precise

framework for the use and role of _the sound-slide package.

L=

Concern exists as well for the media hardware. In

this case, I'will point out that slide projectors and tape . .,

.

recorders are known.to exist in most rural areas: The

Ly

advantage of the slide projector and the tape recorder .is

.

“that they can be operated with either battexies or’ ’ C ey

~

electricity and that they are easy for transportation.

Y
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ITI.2.c. Slide Projector

1

&
.- C .
3

slide projectors are small, lightweight, quite simpie

B 4
to operate (especially those that hold slide trays) and

-relatively in;xpensive. Most newer projectors include a

LR R : .t
remote control that allows you to sit where you can best

view both students and the screen, while still being v

able to advance the slides yourself. Some projectors even.

. }

come with a timer that willeadvance the slides automatically
] . ) '

\

dt preset intervals. o
Since even those projectors with autohatic controls .
d\; - 1

can be operated manually; egéh slide can be projected for

as long as is needed for the class to study or discuss it.' .

4 1] \ .

Goiburu presented a list of oral and-visual media.

For the slide projector it was pointed out that

o el 4

Media - Advanéage, - Disadvantage Cost Use Comments

Slide Same advantages There is not a Fairly -Simple“Very
projector as for still * great selection expensive .useful
(much cheaper of suitable and .
\ than‘cine slides = . versatile
. " projector. and (though they - photo-

« 7 . much easier to can be ' graphs -
use) . The =~ . "home-made") can be
possibilities -~ _ X Loy made to -

, are greater as . ‘ . measures
' the order of : : IR for .,
. * the pictures can ‘ every
be"thahged: : ‘ group,
"Photographis may S . ‘ " and
be home-made. . , ) ) titles”
: . N ‘. ~ - "; . alﬁ
T - . - sumharies
’ p z b B may -be” )
_— . - N ded.

’ ’ . . : " ‘ hE *62 !

-
-
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methodologylend slide-s6lnd packaqe sult the needs of- the

v

target group, it is necessary to do a formative elaluation

. before finalizing the conclusions about the multi-media ; o
'training packages. Therefore, an additional compenent of - o
the UN/INSTRAW and ILO/TURIN multi-media training - ’

-pdckages includes a formative and summative evaluation.

v

. - ) (;\\ IV Evaluation ’ )

- . ‘ ’ 1y

. - : % Yy pn . : . ’

oy vt . e ‘A‘U'\' . wg : -

. Although projects usfng*commﬁniqations fdr'development
have Eeen numerous, relatlvely few evaluations assessmng

thelr effectiveness have been undertakena There seem to be

I

various reasons for that In part, there'is often a lack

a T ~L

-

of flnanclal and o;;er resources that are allocated to

\ o
GD-:)evaluatn.cm act1v1t1es, or there may. be" a lack of personnel
. ve ¢ \
‘or skills to Jldertake the evaluation. - Often an'evaluation.’
is viewed es.unnecessary or there ma§ be‘political‘

opposition to its ﬁnde;tak{ng. N . - .

v

_ Ther importance and necessity of an evaluation as an . - .

integral element of yarious instructional, -educational and

N ‘
N

tralnlng programs has been reallzed since the early -

Al [y

twentles, H0wever, ceftaln field experts in the. developlng

.

countries perceive evaluation.as an activity to medsure

3

4
«

eemebpdy'é mistakes Quniﬁg a‘pfojecé. This is a cgmpletely SN

wrond. Wew. Generg%}y speaking, evaluation is a long-term

R * - . . ;
B < - .
- ' S . T . .
~ . . . a + .
N . [
“ . - -
.

' .

@ﬁHowever, in order to make sure that the training . B
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- ‘.:-D’
- . ' a ‘ ’ ’

activity or process by which results are measured against

A ]

its targets or objectives, to see whether they have had the . \5

desired impact or any undesired negative effects. ’ 4

Two basic distincticons of the evaluation forms were '

made in the 1960s. One form of evaluation is the

[ . I
"formative evaluation"'which is performed on a product

during its'developmentqor "formative" stages so that the

product can be - improved befofe'final production. The other -

‘

form, which has been applied more frequently in the -
projetts, is the "summative evaluation" which is performed .

o3 puﬂduct after the” £inal %rodUCtion{ The two forms
have different técﬁniques and procedufes applied at the

diffefédt pointé of timesTf~Table_5 sum?%g}zes the -

contragts between reports f?f formative agd.summativ

I
.

~
.

» L
evaluation. ) o
’ . . . T - E ™

. -
- .

“r
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TABLE 5 :
Contrasts Between Reports for
Formative and Summative Evaluation
K Farmative Report Summative Rgport
".Purpose Shows the results of Documents ‘the program's
. monitoring program's pilot implementation either at
tests -conducted dur1ng the * the conclusion of a
course of the program!'s developmental period or
¢ installation. Intended to when it _has had sufficient
help change semething time to undergo refinement
. going qn if the program - and work smoothly.
that is not working as wetl Intended to put the
as it m1ght or to expand a . program on record to
‘practice or special describe it as a finished
activity that shows promise. work. .
Tone - Infoﬁma] Usually ‘Formal
Form Can be wyitten or Nearly always written,
audiovisual; can’be ~*~ although some formal
delivered to a group as a verbal presentation might
speech or take the form of be made to supp]ement or
. 1nforma1 conversations with exp1a1n the report's
the project director or congllusions.
- -staff, etc. 4 o )
Length Variable. ~ Variable, but sufficiently
condensed or summarized
_ that it can be used to
i help planners or decision
makers who have little
* time to spend reading at a ,
A highly detailed level.. /
Level of High, focusing on / . Usually more moderaté,
Specificity particular activities or attempting to document
: materials used by general program o
— - particular people, or on characteristics common to
what happened with, many sites so that summary
particular students at a statements_and general,
certain place or point in overall dec1s1éns can be
time’ . ~ ~ made.
» ‘ »
o .
r" '.}\
\,% Q [ ] \}
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/  Thé primary role of a %ormative eva{gationais to
. é/
na

ble researchers to verlfy a product with the target:

AR
///group or audlence in the developmen; stages in’order to

Al ¢

\ / provide feedﬁack and improve the project and/er programme.

/ The importance of conducting formative evaluation is °
/ . “ . . ' ‘ d . A
/- essential if wé are able to apply different methodologies
// ) in the developing countries and meet the&r needs.

£l

-

N 4

[f/// Different techniques and approaches are used in formative
A : . ) ‘ ’

/ . evaluation and are applied accordingly -to thewavailaRle

resources (time, money, personnel, facilities) in the v

. N . ‘ . ¢

developing world. Coldevin pointed out that:
- .

Typically, formatijve evaluation is

rarely applied and summative evaluat%on

is of a descriptive nature only, . ‘

rather than a rigorous assessment of

the extent 'td which the original

.objectives were achieved.*63 SN

The urgent need of applying'formative evaluation in

development projects is becoming a must since so many

Ay i3 «
v -

'“@\\\. projects failed due to the improper selection bf“the
3, .

traininé methodology ‘and media. Whatever their situation,

?

'formative evaluators do share a set of common goals.

Be51des, ensurlng that the- programme is implemented as,

effectlvely as possible,  they Watch over the programme, 3

5 alert .both for prob;ems and for good ldeas that can be’

>

shared. L. A
: - - .. . ) . o

. In the UN/INSTRAW-ILO/TURIN Centfe multi-media modules,

H

the‘réle‘of a formative evaluation will be

2 " LI |

.
o . - . . . 4 v

-«
L]




%ctivityl The trainigg methodology and'sound;slide

‘packages will be formatively g%aluated in thrée major -

sections: subject matter (cqﬂtent%, instructional Hes}gu
. and teg¢hnical presentatign. The tatget’aud;ence will be

kS
’ " interviewed on the effectiveness of the sound-slide
« R
package as a possible innovative leading media. The
formative evaluator will be asked to, review factors, such

as content accuracy, comprehensiveness, objectives .and

contént for the tardét population, language, clarity of

.objectiw s; S ufnce and relatlonshlp of ideas w1thln the

N o

* ) Thg.forma ivg evaluations will be expért in |
"Subject Matter","Pedagxpcal" lnstructlona1 Design",

and "Presentatlon and Ccrrlculum" categorles.
- :
.The "Expert Review" w1ll ‘have to analyze various .

*dspects of the sound- slide package, such as:

* ¢

o v 1. Whether adequate motlvatlonal material ex1sts,
. \ . 2. Is the approprlate content 1ncluded and
o : * . up~to-date; s : .

> R 3. Does the narrative cérrespond to the slides;

4, Is there aﬂqiear rélationshfp-between content _

) ) and objectives; ' o 1

. , N 'Y .
5. 1Is each topic presented clearly;

-6, Is the content appropriate for the target group;

»
-

. : -

AW N\ . - N [
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)

- 7. 'Is all requlred mnformatlon avallable,‘

i
- 1

8. &mether certain areas of women's activities

should be émphaSLZed;

'

§; Is mu51c approprlate for'dlfferent reglons;

IU.u‘How dJES lt lnfluence the text.

:
v

These are all - the questlons one has to examine before
C. .
3 "-and durlng the show1ng.of the sound—sllde package. In

e thls particular case we"have to bear in mind the lgnorance

to knowLedge—scale, oppOsxtlon to acceptance and L\

support~scale, and other attltudes Qr hablts that mltlgate

-

_agalnst change in developlng countrles, partlcularly when'P
* L

. dealing with the adVancement of women.

s
’

‘ The summative evaluatlon will include information on

. ( . the tralnlng methodology, _pedagogical scheme, training

text 1nstructors, parthLpanté‘and visual materials.

<

V Conclusion o &

", What can we conclude? Multi-pmedﬁa' modular training
» packages certainly piovidevan alternative to educational

radio and TV, The packages ‘have more advantages and

flexibility than other educatjonal and training programmes
. _ A i A ,
» used in the developing countries. As a number of essential
| . . \ (
factors have been taken into consideration while designing

.

'and.produéinq these packages, there is certainly more
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guarantee that tggy\gii;/Be moré effective than just radio L
- /

or TV. 'Since it is A pioneefing work, especially on the

»

- topic ‘of women in development the challenge_liésaahead of
us. In the comlng years, extensive research on Eheir& ] 7_
effectiveness will be crucial They are certalnly not an

end in themselves, but rather training means wh:ch have to

be continuously modlf;ed and .re-adapted to meet the needs

’

of local people 1n different parts of the world. As they

offer more self-reliance on software ani hardware than on

€

any“other educational medi&, these modules can be a

-

turning point for all scholars involved in communications

development, .education technology and women's isséAS,
§ . b
%
and, above all, for trainers in developing countries,
i . v ’ ¢
As the .modular' programme is adjustable .to various

© target audiences and different training needs, this
’ .
methodology offers a possible solution to serve |
. S

appropriately the needs.of women and/or the needs of
decision-makers to upderstand how women relate to the
development process ahd sectors and to respond to the

ever growing needs of Erainers, teachers, facilitators and
extension Qorkers. *There are, to my knowledge, only a few
examples of awareness bulldlng and attltude*change among
executive level managers and administrators. Not only the
pollcy makers, but the public at large has not yé£
sufficiently realized‘the investment in human resources,

€

particularly in the t;aining of women, is a!condition of

N r
s - e
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In any case, the process of breaking new ground with
. A

innovative trainin? methodologies-has started, and how,
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.V NEW CHALLENGES TOWARD TWENTY-FIRST CENTURY

P &
. :
I New Communication Technologies

. Y J

- - .

In the developed countries one of the main probleﬁs is

r

. how:to cope with the information overload, while in the

developing counhtries the problem is how to get any
o .
information at all.

In the developed countries the different means of
communication are increasingly converging onto-a common® o
o4
o - :
digital language. Through integrated networks they are

transforming the schools, libraries, Panks, businesses,

postal systems, phone companies and stock exchanges into a

\\

Q
single, multi-purpoig &lectronic "information grid", . .

.

s

’

prowviding access to -an ever increasing amount of --
informatiorr. In contrast, in the deyélcping céuntries,
there is oftfen not a singie telephone available to
thousands of peaple, in hundreds of miles.’

' Thetefore, tﬁé first step towards the effect%ye use
o;”the communication technologies for development is to

establish the so-called "missing link" .or, more generally,

the infrastructure necessary to provide and_suppJEt access .

-

to inﬁormation.."In general, the developing countriges have

so far assigped a relatively low priority to communications.

"
Greater emphasis was put on the cost qf the communication

’
i L}

2
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technologies and less.on the role of communication for

0

developing human resources. . -

The impist%of communications on people and society is
not easy to access. Unlike investments in new fertilizers,
for example, where a certain input can yield a.measufable
increase in output, communications do not lend themselves
té such measurements. The benefits of information obtained
through telecommunications and mass-mediatgd communicétion
(though with’the ihcreased blurring of boundaries between
the two the distinction seems no longer appropriate) are - 3
hard to quantify. For example, if child spacing is
improveg after a massfmediated health campaign, society ‘f '
benefits; or if a>woman subsistence farmer increases her
crop; through radio messages, her family and society both
beneﬁit. .
While most flevelopment efforts have concentrated on
education usingwjgss ﬁedia, the newer small-scale
technologies havé not yet been widely used. For'ekample,
computer—assistea_learning is only béginning to &zke its
way into the developing countries, video cassettes‘are
not yet massively in use for training, aithough their
mobility greatly helps trainers. There are only'a few
® examples of use of low-power or‘community television for
Eevelopme;i, ;lthough it,would allow broadcasting

 inexpensive and locally relevant programmes. Computexs
. i

.and development data bases aré starting to be-ﬁi}oritiés
Y - :
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on the a@ende of universities and decision-makers. Slowly,
telecommunications' infrastructures are weaving their way
onto the agenda of planners.

All this emphasis on newer technoiogies does not mean

tﬁﬁi older technologies llke radio .are to be - -put aside.

-
3 e "

Quite the opposite, ot even the potentials of radio have
vet been fully explored. a
Fpw evaluations of‘the effectiveness of communications/

develooment projects have oeenﬂdone. Some suggeet sucgess
in ushering change, others, reinforcement of changes
already on the way. But not too man& projects have been
successful.\ What is the problem? ) -

. ﬁthithséehdidg important problems in blanning,

implementation, financing, technical problems, lack of
~

infrastructure and the'like” the problem is not so much
2 ’ :

n

* .
the video cassett#e recorder butthe video cassette, net so

much the personal computler but the floppy or compact disc,

not the’film,notxgpe radio or televison but the programmes.

In other words, the problem is not so much the acquisition
N’» > N _ ’ L ) ‘u

or ifstadlations of hardware (radios can be handed out,
portable ba:fbry—powered computers exist), but how to

xreate comp henSLble, useful, adequate and reievant

i
software. How to create tralilng feterials and development

"information to secure growth with equity'and_popular

participation?

, - ’ [=] N -
“ Communicatiion can bnly be effective if it is a ..

. . ; : '
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complement to other development efforts. A vaccination
campaign can only be effective if there are vaccines at
the local -health centré. A training course to teach women
new crafts skills can only ?e useful.if‘there is a market
for the goods-prodﬁced. .- v

If developmeﬁt means éiving control over their lives
to the millions of people who are now déprived of any
influence, deprived of the ability to be effective,
deprived by lack of food, money, education and o;&er .
constraints, that is, if deyelopment means moviné towards
a participatory sgéiety, then communications could providé
education and give voice to ‘those people who do qog now
have a voice.

In order to do so, the planners would need to readjust

the existing situation. How? -

.
s

I.1. The Role of Education/Communication Planners

¢

1]
4 v

_The process of education and training planning has
undoubtedly become more complex over the past two decades,

especially in low-income countries where problems are

’ Bl
> .

enormous and resources felatively scarce. A decade or
mpre ago the problems seemed more straightforward and
coﬁhunicdtion media were considered an important means for
- . . . ¥

seeking to improve and expand education. Today; there has:

been increasing emphasis on the political-economic aspects

s
4 L4 '
N e . - N
' ~. " - i 4
3 -
- _ N B
v ‘ - " * e, .
.
. R . . ,
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of 'planning (Hallak, 1974) as wellas on the "non-rational"
elements of educational systems, such as the clash of
group or class interests, bureaucracy and political party

interests in policy-making. (Nevertheless, planners are Y
. . K

s

corfronted by the fundamental challenge of,trying tb..guide

decision-makers in- the best use of available resources to
-}

solve concrete educational problems of the country or

region where tRey are working. If the planner's aim is to

optimize the use of-resources in an attempt to solve

-

concrete problems, then what is needed is a knowledge not
only of the problem but also of some alternatives for the

solution) .
When the work of the educatiohal planner is looked at

comprehensively, a threefold process emerges: planning and

‘design (in which the planner examines problems and i

[ P

alternative solutions, chooses ont¢ and details this

dési§h); implementation of the deésign (where the planner

\

loocks at administrative, political and other obstacles to ~
]

implementation and suggests some solutions); and

- —

evaluation, where the planner looks carefully at the e .
s

consequences of the process on people'and runs the gamut )

for simply getting people invdlved in a lYearning activity
. . N .

through a medium like radio or sound/slide packages.

One of the primMary areas .for improvement .i's the need

to carefully consider the need for traiqu_personnef in
» - . .

order to use technology effectively in education and - -

&

Nt

- )
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¢ \

training. Lack of such persons can not only lead to

o

-

lowered effectiveness but may also, throggh import of

x ! . !
outside. experts, lead to a dependency.situation in

educational areas. Trained personnel are needed at various
N .

ﬁevels- plannexs who are acqualnted with previous - -

\ -
experiences through the research- and evaluation literature

that has accumulated; administrators who can deal with

complex,systems of software productibn, hardware-

»

installation and maintenance of field-agent networks;

-

message~design personnel to translate interests and needs

«

of audiences into an appropriate set of messages; e

production peopie to put this insowartistically and

N,

technlcally approprlate messages, trained researchers to
improvée the quallty of the adaptation of the content to

audience circumstatces -through formative evaluation;
kY * . b »

. ) r~
technicians to install and maintain production,
dlstrlbutlon and receptlon. Ot these, message desigh,
content development and formative evaluation are areas that

past experience indicates are most crucial to an effectgve

2

media system. \

.

As well, .planners in countries where education and

e
.

. C e
training are attempting o decentralize must also promote -

. 3 i .
some experiments in. the use of smaller scale communication

.
-

media (e.g. audie and video cassettes, etc.) in order to

,
see how these help or hinder people to more actively.

participate in  their own education. g ’ S

-

A
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Certainly, one of the most cruciai and delicate areas

for the planters ie'the quéetion of'deciding priorities - '

/

for ‘the expansion of communlcation facxlltles. Every
> 2N

r

medium has claims for 1ts expahsron, and perhaps rlghtly

S

| éourse, it is a. klnd of closed c1rcu1t argument Even so,

-

SO, Eﬁén-éo, the audlo—v1sual media would be the obviols

,choice in view of the low literacy in rural areas. But to .

takg full advantage of the various audio-visual media, the

‘dévelopmen; of skills, .not only in producing programmes,

but more importahtly.for receiving the messages,among‘the

fl

audience is a pre-requisite. In the absence of such .- o

skills the situation can be almost simflar to the absenceé:

- .

of a broadcasting receiving equipment (say a radio), when

the message is in the air‘but you cannot receive it. Of

-
s

- 4

bearlng in mind the low llteracy and the soc1al and . "
,cultural m?liéu, I would'euggest tdat u:hmiLiup such
skills, emphasis. should be on audio-visual marerials which
can be proddced~by ﬁsing intérmediate.techhologywat a
reaséhably large scaie but at the same time at a low cost.

Efforts should be made to innovate indigenouslj.such /

) ‘ . . ) ‘ _ -
methods of communication. Here, I have in mind soundéslkde

_ packages, flip-charts and folders and other-materials,using o

.

visuals. : T ’ Co e ,

< - .
A -5

SucH visual pub11c1ty materlals would not only be .

cheapbin terms 3? cost of productlon,and'dlstrlbutlon, but 3.

have the added advantage of bel;g handy and more durable.
. : ™~

- -
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. The mass media 'do have’'a role in education and ‘-
o
o ‘ . . 0
training; they are not magic wands-that will miraculously

eliminate thevaweSOme'problems of the rural sector, but

for the solution of specific problems they can be most .

helpfud .-

¥

I'agree‘with-the_following reéommendationk'concernbnq

-the role of planners in'educationiénd,Erainin@:

s

1.. Educational and trainihg objectives
should stem primarily from a thorough
+- and realistic determination of rural .and

\ .national nefeds and-only secondarily from
- the assessment qﬁ the media's potential o,
’ role.

2 The princdiples of self-reliance agnd,
local control demand that educational and
training problems as well as solutions’
emanate, as -much as possible from rural
people themselves. These prinéiples are
particularly important in the ° ’ ’,
relationships between ¥ural people and
_urban decision-makers and between
uriderdeveloped and- developed‘countries.
3. -At the operational level, planners

yshduld adopt a more experimental °
nj//zﬁattitude toward the media so that .

different strategyes for rural

"+ educhtion. can be tried and evaluated

before_flnal system designs are decided ‘@
upon. ’ -
4. Planners ‘should resist the more

« * expensive and complex media ,

,‘:~‘f T technologies offered by the developed

_* countries unless it is clear that their
educational objectives cannot be met by
means of less sophisticated "and lower®

scost alternatives, oo

5. . When instituting a media-based
- instruction, reforms’'of non-media
components of the educational system -

>

P

o i
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‘\‘t

o

. X - : -
curricula, complementary written
materials and classroom.utilization -

; _ - must not be neglected. Careful design

. of se components greatly increases
the probabll;ty of a system's success.
6. Countries planning new medla systems
for rural education and training “cannet
) afford to ignore the needs of local
S personnel such as teachers and
. community development workers. Local ¥
‘ organizers and users’ of the media must

‘ be given proper orientation and )
tfaining and they must be kept well
informed once the new system'is e
underway \ o o ’

7. The media's effectiveness is’ enhanced
when they are integrated within
.organizations that are strong.and
flexible enough to carry out = -

“ complementary educational reforms.
Also, without political and Y.
administrative 1eadersh1p capable

N of sustaining interest in.a partlcular

rural educatlon programme, the media's
effectiveness ls 11kely to decline
“over tlme;\ ' . .
8. Jurlsdlct;onal dlsputes over cortrol’
~ of the media may be minimized by -
- assigning them very specific. functions
(such as school bypadcasting) -at- the )
.earliest stage. Once established -
successfully in one aréa, the media's

roles*qan be expanded N
° 9, ‘' More research is needed to summarize
. the experjience of media projects: in
RS the past and to develeop principles

for the better use of the media in &
the future. Such research should
include descriptive case studies as .
well as more extensive field testlng—
and experlmentatlon.*64

- o P

3 , ,? . Pd . . N . ('
But, ngne of'tHlE>can be implemented if it is. not

-coordinated with -the overall develdbment planniﬁg.

‘

_only an iptegrated approach is needed for succeséﬁﬁl

S ' . )

~

Not
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~understanding on the role of women in development.

_nanswer to the guestion: What kind of dévelopment'do women

r

«

.

. .. ' ,J‘ . <
r e . 121 -

-

N

educational an% training projects, but also a

mqltidisciplinarj approach at various leyéls of dvelopment

projects and programmes. Fragmentation beftween différent . -

departments has led to unsucceésful projects and.wasté of

s e .

human and financial resourges which cannot be abused any e
e ] -

ionger,. It is not &nly planners that have to reconsider .

i

‘ ” < . " ) N o - '
these issues, but also decision-makers, -academicians, - .
‘ N ) PR -

extension workers and funding agencies. . ! . '
. . . . W
. . . . . ] . . . .
Beg'ides, readjusting objectives for more ‘effective .

e

edﬁéational and training projectézin,the developing

.countries, we ghould alsc readjust toward a new .

-
i PO

, !

* IT. New Understanding of Women in’ Developnient
i ‘ ¢ . ¢
) A‘main ,challenge we féce-at'presenﬁ‘iSMto find an

s

need?-- . ‘ . ’ L,
’ B P . ’

After a decade of initial expertences it became .
evident thaﬁ~é&bpomic growth and development would not

automatically benefit womenigs expected when the objectives L

Ll

of the United Nations Decade for'Womenlwere proclaimed and

whgp,it was implied that women's main problems had been
.their ‘insufficient partidipation in the otherwise \;'V‘

benevolent process of development.

A}

» 'Tdday, it is clear that the challenge we face is’

.
b
1 B
’ - . - *
* - . 'S -

04,
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double~implying both the change in the position of women
. —o %
and the change in the existing development ‘patterns.

¢

Arguing for gengef equality without examining the

’

pro¢esses and strateéies for people-~oriented development is

an argument with limited scope, since the improvemént of
' M : '/" . vl N

tHe status of women could be ‘achieved only through a
search for alternativ% development, patterns with groﬁth,
¢ .

equity, participation, sdci;l justice and eradication of

\

poverty as main underlying criteria. Thé present crisis
situation in the majority.of developing countries, the

un¢ertainty about the validity of the traditional economic

1 .

-theories and soluﬁioqs in the light of rapid technological
‘change voffers a fertile ground for action in both

developed and developlng coﬁntries. In this respect, the
- £y Fl " [

message of ‘the Nairobi Conference offers a strong

" fhallenge to. the academic community within and outside

the United Nations é&stem to stréngthén its role as a

catalyst for change.

A ques%ion npight be posed how should new research,

. b o
#trainigg and policy trends be oriented in order to face
the new challénges posed by the development. '

© ~
.°

o

"lI’

. II.1l. New Research Trends C
) ~

4

It is obvious that the ?ntegration'df women into
development calls for miltidisciplinary and cross-cultural
: Nt

v“- - N . .

>

i ' N
. I
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research:efforts which are rather difficult to attain in

the,rather compartmentalized academic eircles. Such an

-

approach could be pursued by teamwork of scholafrs
. X

representing various scientific disciplines. Research on
women and devlieopment is being undertaken at different

Tevels by a multiplicity of organizations and for a.number
. . .
of purposes. A more interdisciplinary team approach is

needed, which in turn requires that planning of research

v

activities besconducted in larger units and not in

isolated projects.

K,I \ \
One of the new trends in research on women in —

s

deveiopment is the application of the participatory

.research- approach. Such an approach secures the shift

.
4

from the emphasis on women as beneficiaries of development

to women as active participants.

L]

‘"Another emerging trend is liked to the necessity to

redefine rthe economic activity of women, which includes the

problems'of measurement, employment, status of unpaid .

o

family workers, reference period, informal sectors of

T a
economy and rural activities.

o

New research trends should alsc focus on household,

gender and age, differenﬁiations, particularlyJin a

~

dlfferent cultural and community context by using multlple p
instruments to gather a comprehensxve view of women in
their changing social and economic settings. The

lnnovatlve methodologles &pply a life course approach,

'qualltatlve sources (e.g. exten51ve personal life stories)

(¢ ’ .
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- t

and qualitative métﬁbds (e.g. discourse analysis) combined

o

with qualitative sources such as associated with a life
history matrix and a time use budget. All thosge methods
could contrithe to a richer undérstanding of the

developmerit %}qceéses with the role of gender taken into

"account.

An additional difficulty lies in the need to identify

and défine the economic activity of women—%a\giat is termed

the informal sector. This includes the problem of how to

R

measure status and employment in family work, the 'wide

variety of rural tasks and other. informal activity.

These are only a few areas of the open questions
requiring ‘the immediate and constant attention of research

institutions and the community.
5 . . \

IT.2, New Traiﬂing»Trendé ?

3

Women constitute a considerable human resource that

.has been iEEt virtually-untapped in the.development process.

Although in developing countries women were economically

active, both within the household and in the workforce,

their activities have generally been classified as

non-economic and women as economically inactive, which
7 N *

resulted in the general neglect of womenias a pofentiél

‘

resource o be developed\through trainiﬂg.

In most countries there are n§ major 1egél barriers
p;gvenging women fxom educgtional or tfaining programmes.
However, special action"is'needéd'to-increase opportun%tiés

» .
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‘and access of women to training.” In practice, customs and

v 3
.

?
“ division of labour tasks by sex limit women's options to

!

training for skills that are only an extension of their

traditional roles at home (which usually lead to

~

‘O
occupations that are rather narrow in range).

From the standpoint of the advancement of women, the
) h
firgt stage of increasing training efforts should be
geared to those who could be identified and adt as chénge
agents. In other words, the target lati for trainingn
g ' arg popu 3 on fo ining
projects and programmes should congsist of participants from

developing countries who in their work have the most . -

opportunity d{_implement development actions which would

result in the advancement of women. In this respect, it-
would be‘most relevant to train officials responsible for
the design préparatiéns and presentation og national
proposals directly‘concefneg with ;mproYiﬁé the role of

women in sectsral development activities. Such training

\
shouid deal with topiés as:
- . . o h
) 1), Identifyg'.ng national and local ng\éds _%volving
from national dev;lgpﬁeng flows and p;ogrammgs
o 2and anaiyzing their effects on women;
‘ 2) Structuring EFOjeCt proposals related to women s ‘ ‘/

needs and\part1c1patlon in development.“

>
1 q -

, o
3): Lay-out of project proposals according to

~ \ different models required by the funding agencies.
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SuchMtraining is-extremely important, since women's

-

.organizations generally do not have the skill to develop

project preposals while planﬁers are seldom acquainted

~

with women's needs and participation in development
: w

problems.
° . . "«‘ Y .
More than the modification of conventional approaches

to tralnlng is requlred for the advancement of women,

particularly in view of the rapld social technological
changes. Due to the growing interdependenc% of variodus
desﬁaepment aspects, dtdis necessary to .critically assess
and appraise the implications of :training on development
in general and -on the community and ind';zg;%l lives in
paéticular.\ This can take place if problem solving
analysis and dialogue are an integral part of the training

-

process. It means_ that women themselves should play an

active part in 1dent1fy1ng the problems, needs and

approaches to thelr solution., Equally local, social and

cultural forms should be built~in the‘effective

L]

‘participatory patterns.

Measures should also be taken to ensure-equal access:

by women to all forms and levels d@_education and training,

such as: .-
¥ 1) To eliminate illiteracy among women;
2) To prOVlde adequate formal educat1qn,°1nclud1ng

tralning in occupational skills Wthh can be used

1

[



both in self-employment and wage employment;
3) To provide vocationgl training in all fields,
especially those areas which traditionally do

. ‘not ‘employ women; o

- 4) To provide training and.retraining to ensure
upgradiné of skills, including technicgl and
ménagerial skills, to facilitate women's
adaptation to changed technical and technologfﬁal

modernized methods of production.

5) To prévide appropriéte vocational and céreér
guidance so as to direct women towards prbductive
.and ;ermanentgindustriq; employment.

In order to ensure that the activities for the
advgncement of women are closely linked with regional,
national and comﬁunity needs and objectives, it is
relevant that the training programmes for the advancement
of women be implemented through applying the criteria of
training in. situ i;ﬂclose coobenati&n with regional
institutions, natiponal and local networks of institutions
and professionals. By working through networking with
existing regioqai, national and local research and training
institutions, resources caﬁ be most effectively and
efficiently utilized with responsibilities decentralized

.and §hared.‘=Working through local organiZations; whether

formal or informal, development ‘institutes, academic
B _ L

e
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%nstitutions or individuals familiar with and sensitive to
X -

local conditions, can provide the. necessary perspective to

design appropriate strategies for effective training.

Correspondingly, direct efforts should be geared to

the massive training of women in developing countries

* through an increased use of n&ﬁ—conventional types of

training, such as the multi-media training packages. Their
in adVantage is in Skeir flexibility to adjust to
’ldc 1ly available human as well as cultural and economic

resources. The packages are not uniform but can be |

A3

A
adapted to the specific circumstances of each local g

~

community or &arget groups.) In other words, it is bossible
to adjust -the modules to fit different training tasks,
which is‘ngt the case with ready-méde radio or television

programmes. A part of the.flexibilifY“bf’tﬁe muiti-media

» . . @
‘training packages lies in the fact that as opposed to

yadio or TV, they are not bound to aspegific broadcasting _

_slot, but can be used at the discretion of local trainers '
and in time slots suitable g}r the "target audiehce".
The multi-media packages are aimed for parailel

. . A
activity, meaning training decision-makers, development

blanners, trainers and women simultaMeously. The national
trainérs‘%an use thése training maté;iaf:¢¢o train the
local populétion and in that manner’achieve a "bottom up"
approach., Going one steé fdrtﬁer,'thesé pa;kages enable

more self-relidnce on instructional and audio-visual

-

. - !

N
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material than on any'other'educationa%/means. As the
N ‘

reproduction cost is low and most of the material can be

"home-made”, this modularf methodology will enable trainers

4

to fully adjust modules to the existing Jlocal needs: We,

as outsiders, cannot possibly know.all‘phe problems

different countries are.facing at local levels. We are

©

aware of the general problems, but thg\specific ones are

. ¢
in the hands of the national trainers. As well, the

national trainers would not face the socio-cultural
barriers from the trainées. ‘Obviously,vthe choice of
adequate national trainers is one of the most crucial
elements "in thevtrafning proceés. Certaini?, modifications
will be negeséa?& but to my knowledge this training*
abproaph has more adyéntages than any other educational/

’
training means. The modular methodology, use of
ﬁulti-media, use of sound-slide backages, fle}ibility in
time and sﬁace use, cheap £echnology and ability in
self-geliance makes these t;aining packages a more(éowerfq%

. . 4 <
tool than educational radio or TV, or posters or

<

conventional teaching. They will also have to be evaluated
and readapted, but I see in-them a potential innovative

trainiﬁgAméthoddlogy that could refreshen the existing

A\

situation 4nd "enable women to be trained accordingly. L

Despite all forms of training, we have to keep in mind
» L

that the magnitud‘ of the task of training women at

différent levels and of different cultural and:educational
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o

backgroundé cannot be prescribed in one particular method -

»

or approach: The general strategi& of the training
programmes sﬁould promote: a) the-utilization of research
findings as the basis for traiﬁing progra&mes;
*b) encouragement of local women-to participate and have

‘an input in the design of the appropriate‘tréining
programmes; c) maximum utilization of existing training
institutional capabilities; a) training in situ; e) training
the trainers‘tg become sensitized to the special training
and other needs of women, and training trainers to respond

‘
to the shortage of trainers and provide role models for

other women (multiplier factor); £) continuoﬁs review and
development of training methods and the exchange of
information and experiences to develop more flexible and

adaptabie modules.
* ~

Today, just a decade short of the year 200, there is
much more equcation and training. Of course,‘ggteracy is
grucial, but sO is the mastering-bf computers and of the
tglecommunicationé technology, the maintaining of the:. .
water supply and sanitatibn,systems;'the knowledye and
p?actical use of new and rgnewable sources of energy, and
the command of all kinds of technical gkilléu - .

On a more subtle level, formal and°informal education

generally reinforce restrictive. stereotypes. Women, whose

»

" _education has been. thwarted by gender discrimination, are

-

ill-prepared to pursue careers 1eading to executive *

Y
v
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positions, or to assume-roles where they stand as good ‘a
RS [}

da

chance as men of influencing_policyf "It is not surprising ‘.
that policies, in both the government and private sectors,
are largely made by men, hence insufficiently representative

of those vital issues and.concerns which require a woman's

perspective to be properly addressed. That is one reason
why senior‘officials.and planners also need training,

because to do“things'differently you first have to see

differently. RN ~
AN

Worldwide awareneds is growing that 'women are too

rich a potential to be left untapped., It is a question of . -
: ‘ : >
equity .as much as one of efficiency. Unless women's

" contribution is assured (and, properly accounted for),

5

development, if it occurs at all, is bound to be lopsided,‘

with its benefits unevenly distributed,throughout the

s
A
f

s population. 3
To intrease this awareness, changefattitudes towards
women and ensure their full participatién in development,

requires a sustained process of information, educagion and

cphmunication. Training of both women and men, particularly

- ’

those in leadership or executive positions, is:part of the

process. It involves parallel actiyities. One is to

W

. . ' K
prepare women to assume sectors. The othex is to -ensure

that planners and adiministrators (usually male) e
the necessary sensitivity and informatjion to af

"these opportunities. - :

\
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Regardless of the auaience, the goal of such training

4 N
- A

. > . : ‘ .
is to enable women-to grow and develop, to fully use their

potential and to gain greater control over the direction
gnd quality of their lives. For women to take such a

“major leap forward will require the support qf the upper
’ \

-

echelons of the national hierarchy. Hence, sensitization,

awareness-building and attitude-~change among executive
Jlevel managetrs and administrators are impértant components.
The ralg of the trainer a;d/or facilitétor ‘is to provide
approbfiate situations and simulations that will modify
the audience's aw;reness, attitude, perception and

behédiour‘— a prelude to social change.

BN

Y

II.3. New Policy Trends

-
. w
The main objective of the incorporation of "issues of
: , ' .
" relevance to women into dezglopment planning and )

[

\<§ prpgrémming is to make additional efforts in order that

national- development plans and technical cvboperation
projects .public as well as private investment become more
- responsive to women's perticipation and fequirementst |
* Women Qriented planning and program@ing at the present

stage raises a number of problems which could be
.characterized as a s;arcﬁ for a chaﬁge and which should -
encompass: (i) long-term concepts and strétegiéé of
?Conémic developmént, i.e. issdes of policf.desﬁgn,

.
«
.

—m—
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(ii) ipnovative methodological épproachesﬁmo planning and
. L4
programming technlques: (iii) research and data collection,\

"

and (iv) adequate institutional framewqrk. “

The present planning and programming techgiques place
women - and not quite often - within the social policy
measures for which there are never sufficient resources--

instead of basing the economic activities on their actual

L .

hwork poten;i;l. The planner should be madibéware that

" there is an urgent need to assist the grass-rocts level
4 ' l

through dppropriate participatory planning’and“programminq
techniques. | a

:~In this respect, a prominent placé should be given to
thedincbrporationiof womeni's issues in the policy gf the
individual and collective self-reliance of the devg}&bing

countries which' implies .the development and maximum use of

humarn resources based on the experiences of the developing
'

. ~

countries.’ ‘
s How to‘incorporatg women and theif active’ participation
in particular sectors.of development is' another problém to
‘be éxploredl Policy-makgés seldom understand cleérly how
'wohen's needs and participation telate to‘'agriculture,
indust;yﬁ\gnefgy, transport, science\and kechnology,
environment, etc. It i; all well -elaborated in the
so-called women'g,studieé or duriﬁg womeﬁ's méetings and
conferences, bu; many efforts afe needed to bring this

E

knowledge to the attention of those responsible for the

-~

]

4
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. 1

Adequaté‘Linkageéﬂbétween the various levels of

7

policy-making should be éstabiished in order to secure the
in@eractibn of international, nptionél and subnational
.- levels of decision—making. In other words, the planning
methodologies should substitute the so-called "trickle
" dowh" (top-down) with the "trickle up" (bottoﬁﬁyp)'

approaches according to the particular situation in each

an

Q

devéiopingncountry.
At the macro 1eve{ there is a need to coliect and
compare data on existing policies,, national, regional and
‘sectoral plans and legislation and to énalyze‘the extent
of their impact on the pbpuiation in genéral and women in

particular. One of the critical and crucial factors is the

¢

political will to make explicit the breakdown of social

%o - S

“ objectives and the implication by group of ‘economic

agenté, particularly by.sex and group, to account equally,

7

_in_ the same désegregated manner, for the socio-economic

3

implicatiens on the above groups for the implementation of

\.

development pdiicies, plans and programmes.
" At the micro level the most disadvantaged rural and

urban areas should be prdvided with ways and means of

. increasing their access to the infrastructure, by providing
them with the basic $e¥vices,«in ordeér to alleviate the

#» heavy workload necessitated by the demands of their

families, including both ‘children and the élderly.

4
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Efforts to incorporate women in the mainstream of
development policies, plans and'programmes should not ’
preclude transitional technlcal material and financial

resoumces for women, partlcularly for local rural and

urban wqmen, so that they have access to nutrition and

- health services, including maternal/child care, education,

9
training, employment and financial resources. Access to

these resources'will facilitate the ultimate goal of
compleﬁ% and equal incorpération of women into the
mainstream of the developmeént process. -

Systematic monitoring and evaluation of plains, ‘ﬁ

programmes and projects at both the micro and macro level

'
~

.should take place in a manner that would allow for the
evaluation of the success in implementing the goalé-of
ach1ev1ng equal participation, opportunity and benefits to

women  along with the ‘overall evaluatlon of the plan.’

Ty

Appendik'IV provides one form of“guideliges on how to
incorporété_women at the national and local-level.
Obviously, the opportunities for women gg participate

o

in the development process vary in scope and degree

<3

'aécggding to 'the country and region. The extent of
part1c1patlon as well as of spec;flc act1v1t1es will
contlnue to be determlned in large measure by such factors
as the existing social, political and egonomic status of

women, their educational levels, prevailing cultural and

/“

religious mores, inter a%&a, all of which are interrelated.

{
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However, we have tb understand that the incorporation
\,

of women is not one problem addeduto the already numesous «

problems confronting pdanners in the regiahvyene which,

tﬁeref%re, reéuires specific policies and actions. It is ’
+a new "reading" of} the set of economic and social policies
' that are a component of’ the overall development process.

It should be a gg?ewe? focus which'wi%l enrich tho;e

already in progress, making possible more adequate

diggnoses and, thereféré, more effective pélicy designs.

"
/
III Conclusion

Deveiopment and communication, although interlinked,

-

most” often operate independently of one another. It is

3

. R
not so clear whether development leads to communication or

4

communication leads to development, or whether they .

spmehoﬁ co-occur. Generally speaking, the growth of the -

v

cggmuﬂicatién technology has not produced the relevant
effects when applied to developmental pﬁrposes';n the ,
deveioping countries. Despite}all technological
possibilities, there are still a lot of difficulties when -
it comes ko concréte uges of communication for development.

" For examplé, there is a technological dap.~ Namely, most

developing countries do not yet have an adequate enough
o . '
communication infrastructure, such as telephone systems,

that would allow easy access to information. There is als®d

-
-

i . ) .

< g ¥ .
s s -

. - -
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the economic reality: to put it'simply: information
ptocessing and tranémission'is still qui%e costly, due to
egquipment costs, leasing of phone lines aﬁd satellites,
costs of ;ubscription; to data bases, royalties, fees,

T ete. FurthermoFe, there are Garious, often?conflicting
regulatory policies imposed by governments and information
industries which haye to be coordinated: copyright laws,
transborder data flow policies, privacy codes, etc. s
Notwithstanding those and similar aspects of the problem

- today, the emphasls seems to be shifting towards the uses
of communication for participatory @evelopment at tﬁe
local commuﬁity or grasé-roots level.

Yet, clearly, the benfits of commuqications‘will be

limited unless there is at least some complementary

infrastructure® present in the society to enable commnicatson:

L]
bl

strateéies to be effective,
In this respect, communication processes cannot be

seen in isolation from the socigtal arrangements under
- .

“%which they have developed and from the restrictions through
which they exert their influente.. This socio-economic

.organization provides the context within which

communication technologies operate and it may act as a

structural constralnt to their effectlveness. The

socio-economic’ context often defines the modus operandl of

communication technologies such as video, lower power TV,

~ super~film, etc., and does not necessarily result in

-

' o . ' ’
- oL . . ‘4
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"soft" decentralized communications. Decentralized.

. 3 - . [ L3 )
communications can exist only within & network of a

- K

decentralized social organization. ,Thus, communication can

be effective only if it is part of an integrated apprdach

L4

to the development pfoQgss which would offer better

economic and social conditions of life to the entire

* *
population, men and women alike,
) . , b . :
)
Hence, if we-view development as an all-encompassing

economié, social, cultural and political pRocess which
strives ~towards a constant improvement in the=well-being of
the entire population and of each ind;vidual on the basis

of ‘his/her active, free and relevant participation in

(3

development and in: the equitable distribution of the

. 1] .

benefits resulting from such a process, then everybody

should have a right 'to developmentg and a right to
C ’ ’ -
communicate.

Communication technologies may also facilitate social

change advocated by "women in development" approaches. Ig

A\

could be done by igcreasing the'amoﬁpt and .speed of social
interactions and”by increasing mobili%y‘and contact N

be;ween different social ,groups as well as generally
impreving the quality of life. —

Thé“potential of the. technologies is enormous.vtThe .
4 .
range of their applications.and'theiz multi-faceted uses

are stunning. Their capacity to handle an -ever increasing =
amount of information even more rapidly is impressive. If

that is all techholoéiqgl%y possible, how do we go about

T : N N ¥

My

@
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“their attention to the development of participatory

'participaﬁory programmes should be initiated in many

w

139

our own capability of dealing with all that information?

How :are we going to cope with all* that information if it
[

is exponentially increased in the next decade? Since al}\ L3
areas of our planet are increasingly interdependent, how
are we going to share all that information and narrow the

gap between qpe developed and developing countries?

<

That is a guestion not only of a technological But
. / . T ’
also of a moral nature. Developing countries should focus

- . ) A

communication for development programmes and projects

based on the policy of individual and collective

self-reliance. At this stage, this is quite relevant since

most communication for development projects, although

participatory .in intent, have been initiated by outsiders
[

to the local community with outside fundiné. Grass-roots
development sectors, such as agriculture, nutrition,'
health, sanitation, income generation,\étc.,'with the full

> - 2 .
involvement of the national and local software production
capacity and distribution mechanism. I see that women ‘in .
¢ . .

development issues could be an important part of such an’

approach which would help the women's own advancement ‘and.

- the advancement of their societies. Fieally, education and

training can be effective anly if they are part of an
integrated approach to the communications and development . ~
process. ' \

)

* S . Ay
_As the training ‘programme expands and diversifies,

. N
¢ .
. .
N\, '«
N * v .
‘ o Lo .
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future directions will focus_-on harnessing the potential
‘ ¥
of technologicaf\mass media for women in deVelopment

purposes. These innovative multl—medla packages are the

challenge of breaklng away from the narrow disciplinary
approach to education/training which can so easily ignore:

7 - .
the political, social and cultural. ¢omplexities of
- A \

development problemsﬂ* The training solution proposed i§
through sensltlﬁatlon ané consc1ousness ralSlnnglthln the
power s@ructure, coupled w1th 1mage—bulldlng, leadershlp,
management and organlzatlonal skllls training for women, eo

change the balance betwééﬁ’tbe Qroups and result in a more

_ equitable deployment of 'human resources.-

,
. . ~,
N ’ A , - 4
be .y v i
)
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¢
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APPENDIX I

GLOBAL STRUCTURE OF A MODULE (Figué@ 1)

. \ BODY OF . 0UTPUT
ENTRY SYSTEM | THE MoDULE, | = | . svsTEM

-

At Entry. Intermediate , At Exit
' \
. !
Remédial Activities
’ A

ks
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”

ENTRY SYSTEM OF A MODULE (Figure 2)

o L4

]
.

.‘\ , \

~ SPECIFICATIONS

o

INFORMATICN
GIVEN ABOUT
OBJECTIVES

PRE-:Eil,r*

*

REMEDIAL
WORK FOR
ENTRY

PARTS OF'
THE .MODULE NOT

MASTERED OR OTHER
REMEDIAL ACTIVITIES -

+=Pass - Z-partial failur‘e‘ -=Complete Failure” -

-

o
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BODY OF THE MODULE (Figure 3)

Y

~

"Advice of test to determine choice
between different possible

ways

v

‘ Teachiné .

AN
o

i

. Organization of
situations,
Motivation,

Getting students
involved.

Means,
Way of using
_ them, .
De]icate-poiqﬁs.

Further
"applications,
Exploitation.

Remedia]

Activities

Y

Sub«module 1

Learning

Preview

and introduction

’ @

o l' [‘

-Learning

situations

'

Review
and summary

Infermedia]
test

i
i
4
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APPENDIX II « ‘
[ »

‘b

I. THE STEPS IN A TRAINING ACTI&ITY

-

The "steps in a training activity" meansthe various

operations that have to be considered in order to carry

out a training project’ in their chronological order.
s A A

’

I3

»
Generally, a training activity is made up of four.stages:

wf
1. Definition 7 determining .the alms (purpose), the
goals (ithe- ‘training profiles of each
individual) d the objectives (the

expected results of the tralnlng

defined in terms of observable- behav1or

patternssd, ;

_2. Preparation . the study of the population, an analeis
.o .~ of the training contents, the choice of

methods and materials/

3. Impfementdtion‘ actﬁally training- the learners who. are
-~ offered various training and learning

. no situations,

4. Evaluation of the training act;vmty at dlfferent
) stages. ‘ o

t - B

L g . M -

’

In order to be trained, a person has_to follow a

training system for a predéterm}ned iength of time wh}lé

\ -

making use of human and material resources available. In’
’ \, N I ' 5 ’ - B : ~

this way the individual, who at the outset did not p gseéss

the skills for a project/programme or post (untrained

'pérsogfﬁ_nwy acgquire these skills (trained person).

)

)

5




N

o

I.1. The Systematic Organization of Training

A training system is made up of elements which

v e
interact to produce a given predetermined result. In order

- /7

to carry out a training project, a plah-curriculum has to

be drawn.

A’ curriculum is a training plan that includes training

—

aims and objectives and a specmfication of the means to be

ftapplied together\Wié;‘a scheme for evaluating the programme.

o
~

A CURRICULUM ' oo

-

TRAINING ACTION

- DEFINITION OF AIMS AND OBJECTIVES B

- SPECIFICATION OF TEACHING AND LEARNING ACTIVITIES

--LIST OF THE KNOWLEDGE, SXILLS, TECHNIQUES AND
BEHAVIOURAL PATTERNS TO BE ACQUIRED BY TRAINEES BY
* THE END OF TRAINING . v

f‘- i

.~ PREfLISE STANDARDS FOR EVALUATING THE BRAINING

,PROGRAMME AND THE PERSON BEING TRAINED

”

= II. TRAINING SYSTEM:. .

@ T

_As with.all systems, a training sgstem includes:

\ -
- an input (in this case, the untrained or partially
trained person) ‘

- a process that enables the student to acquire
"knowledge, skills, new behavioural patterns and.
techniques - ¢
. N _

- an output (the trained person)

-

- feedbaek
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4
. ~ LEARNING
ONTRAINED == " Lpoipsg [ | TRAINED |

L ° . —
INPUT TRAINING ° OUTPUT
— L2,
UNTRAINED PROCESS TRAINED
PERSON PERSON
. ! ' | FEEDBACK .

Input or untrained persons \

These*are fnd1v1dual@ who are to be trained by the
training system. 'As a result of their training, they will
acquire knowledge, skills, technigqueg and attitudes that
can be seen by their adoption of new, directly observable
behavioural patterns. N

R
-

>

The Training process

The means used for taining, including trainers,
premises, didactic and financial resources, methods, etc.

Output or tggined pekgons

These are trained individuals who have acquiréd,- by
means aof the training process, the behavioural patterrns
desired by the training officers at the start of the
programme. -

~
[

II.1. Adjusting the Training Programme

)

S

Adjustment plays an important part in a training
system Because ig\ieans training can be modified during

< . . )
the course and adapted .to individual requirements. This

adjustment is carried out by means of a test -which obtains

»

data at input (Entrance of Pre-requlsltes, Pre-Tests) ,

<

during training (i%termedlary tests) and at output: (Post-test).

w -
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» .t )

e
[

The experlence gained when tralnlng a partlcular

group can then be taken intq consideration with a v1ew to .

the system for future tralnlng. .

.
-
N <
&
¢ v

[

II1.2, The Four Steps~in a Traininq/Activity &

1mprov1ng

N

[

Training is often provided for individuils who vary —

[ §
(according to age, their environment, ‘gender, educatidnaf '

level and culture).

<+

P -

v It 1s necessa*y to take agcount of the 1nd1v1dua§

differences which exist in relation toc the training itself

8

and to the trainees: :
These differences show themselves at four stages: at

-

the point Of entry (pre-requisites, motgahtion, etc.).
: i . wp
. N ' Ve
During the training (conscipusness, spirit of initiative,
. o - .

speed of learning, mistakes made, etc.) and after the

-

o . - ‘ . . o ‘. . ,
trainihg (degree of retention, degree pf integration, etc.)."

-
1l. -Training may have ‘to achieve.different aims (préparlng
women - to- use water pumps) . -

2. Training may hav{ to achieve. specific goals (tralnlng
: anﬁhlllterate woman, an lnstructor)

3. Tralnlng must have objectlves, . 3 detenminihg the
expected resglt of the training act1v1ty in such a
wway that we can check whether this result has been: -
achieved or .not. An objectives defines a dlrectly .
observable behaVLOuﬁal pattern..

2
S a

4. Training must have o operational objectives, 'i.e.
defihing in detail the behavioural patterns which
trainees' should: have acquired upon completion of " w°
their tralnlng by\determlnlng certaln condltlons. .




<~

P

©

ar "

« made up of five stages:

?
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. \

An gperational objective, therefore, defines an

actiwvity or directly observable behavioural patterns
which concerns an object and has a product-as its’
end result. ] ‘

)
’ R -

These are all the factors which are essential in a

,training activity and from here we are in a position to | «

¥

NG

B

DEFINE a training activity, that is:

¢

- studying training needs
- determining the target population
~ stating the aims, goals and objectives

ot

For example, it mlght be a questlon of training a

mixed - ‘group. of adults, “in an 1ndustr1al envrlonment and p

from’a Muslim cultural background,. to become teachers whose %

task is to teach basic rules of hygiene to illiterate

Y
—

lédults using nonprojected visuél‘aids.\

L]

‘ .
4 . e

B <4
II.3.“Defini£ion of a Training Activity

»

2 : - .
’ DEFINING THE T’R_;\INING‘
© ACTIVITY ‘ - - Aims
NEEDS . - . " coals
"POPULATION ) Objectives

o “ Y

y

‘ ' - ] \l - 3 ’ 3
This is the first step for any training activity and is

l.

Akl

’

- . -~

’

<>
[—

Studying the needs of the‘'individuals'who are to be
trained. (whether a general or a classroom,type
training is required, or, the .needs of the particular
project (industrial type training as agalngt the
transfer of technology) ,

3
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Y
2. Determining the characteristics of the target v
population, but w1thout entering into too much detail
- this will be done in the preparatlon phase. .
3. ~Stating the aims --the intentions, the values to be

respected yhen caﬁtylng out training.

4.” Stating the goals - individual profiles and the
training-programmes. >

5. Defining,h the objectives -, expressing the expected
training results in terms of directly observable
behavioural spatterns.

B &
w N %
%

o

.II.4. Preparation of a Training “Activity

.

The second step is the preparation of the training activity

s

“

to be undertaken. .
o , ) o -

Y

a

ThlS step comprises a first stage - recordlng and

Ny -

studylng the characteristics of the individuals to be

o

tralned so" as to achieve the objectives set (this is the

study of population).. ) ‘
& S ) =

These characterlstlcs may be: -

Yo

X

-

- psychological (matufity; discernment...)

—.pedagog;cal (acqulred knowledge, school background -
if any)’ .

- cultural (values, @ay of thinking...)
- sociological (famlly background educational, :
expectations...) v

-

- linguistic (languagée, linguistic structures.,.)

- physiological (age, nutrition, any physical
handicaps:..) :
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)
+

The above characteristics determine the limitation or

rather the\catalytic elements that should,ge kept in mind.

"

. L)
. PREPARATION
STUDY OF : ~PRE-REQUISITES .
. THE POPULATION | -METHODS '

~MATERIALS

ANALYSIS OF . Py
TRAINING CONTENT )

o

-

ThHe second stage entails an analysis of the training
_ ~ - \
context. This stage consists of.determining the Subjects

to be taught }n order to achie;e the objective, the type
of teaching (the methods uéeds and-the necessary -
pre-requisités*for éhe training. .
“ ' ‘ - . ) e 'Eb
II.5. Impleméntéﬁion of a Training AcéiVity
: ‘ : .3

The third step consists of carrying out the training

activity organizing the teaching-learning situations.

IMPLEMENTATION

LEARNING SITUATIONS :

u

. .1,
N S

This step - the actual training -~ consists of placing
, the learners in situations where they can écquire new’ }
knowledge, educational skills and attitudes, or else

. improve their existiny skills in various ﬁfelds.

..
.

A . . : ’ '
., LI . ‘,4 . . . i
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I

This progress, or newly acgquired knowledge, is

reflected in changes in individuals at the level of

.observable behaviour.

There are numerous learning situations.

For illiterate

160

populations it would include visual aids, or training in

situ if required for technical skills. It ‘can also

include written exercises, questionnaires, tests,

simulation exercises, case studies, individual or group

. .

work, etc.

*
N\

Finally, the fourth step consists of EVALUATING the

training activity so as to ailgw for feedback and remedial

AN {.

ction.

.
v

I1.6. Evaluation of a Training Activity -

K

AN

-

training

-

Evaluation is envisaged at every stage of the
activity. -
! . -“
,.
DEFINITION . : < ,
(Aims, Goals, Objectives) ’
- i . -
PREPARATION (pre-reqnisifes, 1 <
Contents, Methods, Means)
N ,‘“ a2 a
IMPLEMENTATION o 6—————37-
‘ v
EVALUATION
& " -

ROQOPPwonEg

$=
N ’

&

. W
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. " APPENDIX III

-

i R
GENERAL GUIDELINES FOR A MODULAR TRAINING SEMINAR
A o &

General Guidelines for Conducting -the Seminar‘

L4

«®

\

Planing

Definition of seminar objectives and outlines .
N 0 . .
‘\{
- Administrative matters

Selection of ‘venue

r a3
\

S .
\ )

*Organizing : o : °

Orientationfpf internal, lectures ‘ -

Orientation of external lectuyes . =
J Wt .

Organization of facilities ) \ “ .

Organization of detailed timetable
. .o ) .

Leéding

Lecturing/Presentation

g 4,

- Organizing and managing group-work

. Leading plenary sessions - , "
Openihg and closing of the seminar °

Preparation of finalkreport _ . oy

o4 e . - -

Monitoring

Setting up evaluation criteria for the seminar
\k\““‘“Establlshment of any follow-up actxvxtles to enhance the
1mpact of the semlnar

-
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. . " I. ORGANIZING
{
The officer in tharge of seminar managehent will perform

the following tasks:

'1.1. Orieritation of internal~le¢turers which includes: .

1.1.1. Guidance on the seminar ‘structure

% .
1.1.2. Guidance on the subject matter AN

1.1.3. Assisting the methodological‘abproach of the '
seminar during: . , ﬁ?
. . 4
=~ presentation _ w
) - group work . ‘

- presentation of group work reports
- general discussion

“

.

Together with the presentation, training materials and

©

aids will be an essential component in each session.

The orientation -of the group work and generéf’
- 5\ i “ i 3y

discussion sessions should focus on the preparation of

1

action-oriented recommendations for the more effective

participation of women in UN projects at all levels.

[

.

1l.2. Orientation of external lecdtures e » .

The expért lecturer will be assisted in preparing ,
his/her presentation foilowing the given ouéline.'
The ‘presentation may require édaitional training
material and aids. The experﬁ lecturer will orient
discussion towards elaboration of key.issues and to
enhance production'of action-oriented recommendations.

If possible, additional ﬁraining material should

E

P N
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" include case' studies, pémphléts, etc,..illustrating

local conditions.
5

TI. GROUP WORK IMPLEMENTATION N

4

2¢1." Officer in charge (facilitator) and lecturer present

’

key issues for discussion. -

. .,
“n ~ +

#.2. Officer in charge and lecturer organize 4 working

=¥

groups for each subject matter. Each working group

will select a rapporteur for each’subject matter.

. 2.3. Each ggoup wil;’meét sepérately and-after a

)

o

brainstorming session and discussion will formulate

recommendation% related to the key issues presented
. W -~ . \'

during the lecture. : J

2.4. Each‘group ragporteur will present in appropr;%Fe

form their recommendations (ﬁsing flip charts,
i

trénsparencies) and the r;pporteur will write up
the group work report (one éége). *The report will be

presented by the officer in charge who will make sure

e -

”thaf every éarticipant has received a copy of the

.report before presentation. 4

-

- 275, 'Each report will be discussed in plenary session and

i

revised, if needed. The finallversion will be

. presented by the end of the seminar. The, final

report will be an action-oriented report providing a

E

LA
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h Y
basis for follow-up Of the.seminar in order to

increase the,numbef and efficiency of projects and

programmes for the participation of women.
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PEDAGOGICAL SCHEMES OF SESSIONS
[
e \ N .
LECTURE
SUMMING UP AND THEORY EXPERT (S)
ANALYSIS OF KEY .
ISSUES
s % N -
ORGANIZATION OF WORKING 3 or 4 . | OFFICER IN
GROUPS / ELECTION OF working groups CHARGE AND
RAPPORTEUR . EXPERT
PRESENTATION OF KEY | Different for _ | OFFICER IN.
ISSUES FOR GROUP WORK each subject . CHARGE AND
' . EXPERT *
GROUP WORK (Start with PARTICIPANTS
: brainstorming DIVIDED IN
session) .- GROUPS
PRESENTATION OF THE RESULTS|Presented on RAPPORTEURS
OF WORKING GROUPS flip-charts.
N Copy to be made| -
FINAL DISCUSSION on white paper- [ ALL GROUPe
(PLENARY SESSION) for reproduction. | PARTICIPANTS
’l
"\ ) L]
f .
= ~
» % ‘
A _ . o&'

“
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