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i; The problem of; strikingithe happy. medium between differing

‘ factors that most interact has been an o]d one. Many efforts have

e

:"been made by .teachers to strike that medium between them and those

they try to soc1alaa;zl their students The efforts the teacher
e

makes geem to be’legst effective where there is a vast amount of

unknown, as in the -case of an immigrant student. ¢
| ~

Hhen the student enters schoo] in h1S native environment, many

contributing factors to this medium preceed,himﬂ -He or his parents

might have orEViously met the teacher. Older re]atives might have

attended that schooil He might.have friends atténding it. In'short.,

he has an identity with which‘to make his entry; an identity that
glves him initial confidence to face new experience and challenges.

An immigrant student has little or none of that. He stands

. a]one with mounting perp]exities Thus the teacher s st}ft?hg point

will either make or mar him; for the'link between the teacker's
i , . M

attitude to the student, and the student's academic achievement

has received much attention and investigation by educators.

Teacher and immigrant need te overcome the problems that arise

~from sociai estrangement which come as a result Of insufficient

s
. L

factors that contribute to a persorial and cuitura] jdentity. In

this study, it is angued that such problems can be overcome through'
\

; diaiogue, and that 'through dialogue wiil come the ultimate curriculum

Yt

- suitable for immigrant education ‘ 4 .

a

e

7
1
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But the sticky point is to f1ng a spr1ng=b0ard for d1alogue
that will not require the student to become 1n1t1ated at the cost: -
of his personal values, or toefhe d1sadvantage of the non- -
immigrant student in theqe]ass. V.

In this study it is sugdestedSthat the immigrant's.nattdnal
1iterature be used as concrete situations tn'stimulate dialogue and
to invite the 1mm1grant to contribute the kind. of 1nformat1on wh1ch,
.when varified and clarified through the ref]ect1ve process, becomes
the content of a dia]og1cal mode1 curr1cu]um; for this s the mndeT -
that will actively involve all students - 1mm1grant and non-i

a11ke.r ‘ . . R f

(3

§L1terature is a usual subJect in our educat1on sﬁstems. It tells N

your story and mine. It asks "how are we s1m11ar, and how are we .

different?". : ’ C o AP B

The literature of Jamaica is used as illustrations‘because

Jama1can situations are those -1 am best capable of linking with |

themes in literature common to both 1mm1grants and ‘nop- immlgrants. ,

b!‘
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The problems of coping w1th the unusual difficult1es of

1mm1grat1on are many and complex The nature of these problems

are def1ned according to-whose perspect1ve is being taken. .. For

»

‘example, from the view of the teacher, the d1ff1cult1es of teach1ng

-1mm1grants are reflected when she is faced wi th. the task of .

[

providing 1nstruction to a class whose backgrounds, culture, language,

and exper1ence are diverse, not only from her own, but from each '
other member of the-class. She must find a common,core or starting

p01nt from wh1eh to establ1sh'grounds for providing lnstructlon,

;wh1le not prov1d1ng an enyironment that is alten to the chlldren

lnvolved - She must situate. each ch1ld in- his new culture as well
as keep in m1nd the att1tudes, values, beliefs and norms of his

country of orig1n whlle avoid1ng, at all costs, the pitfalls of

stereotyp1ng and labell1ng Ll

The problem of 1mm1grat10n from a student s point of view is

. reflected in terms of cop1ng and ad3Ust1ng; Describing West

Indian students in a secondary schbol,fteacher:Liz Coelho explains

their pl1ght

The students are l1kely to be trying to cope with
"y alk the usual difficulties of immigration, as well
. as with adjustment to new family circumstances,
unfami]iar school subjects and discipline patterns,
adolescence and an almost complete absence of any

at -
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-1p051t1ve gortrayal .of. people 11ke themselVes in "
o}

the school curriculugl. "Culture shock for these
students can be very severe,:and may seriously.

-3

affect tﬁ?1r performange in schoo1 for a number ".»

of years , .

' ~

ane 1mmens1ty uf the prublem was v1v1d1y lllustrated 1n Toronto

recent]y, where a11 the teachers (38) from a crty school asked

SQf Educatron was not he1p1ng with the problems of their scheo] ,jf .

to Be transferred to another schoo] because the Toronto Board

T

cr

Howard Fluxgold reportedq

v

.v..:Many of the puplls who enter the schoo] are

“ recent arrivals to .Canada but,..in.the opinion of

the teachers, the’ school does not offer adequate o
~serv1ces forthem. : .

duot1ng from 1nterv1ews he conducted,with the teachers,’ he wr1tes,

-' N
" He continues,

.I'm feeling frustrated There's no remed1aa ‘reading

.'program. ‘There's no program for new Canadians to

phase .them in...They suffer from culture shock

when they f1rst get here...The maJorlty of them"

sink. . .

oo pupils were. tested in Kindergarten to p{n- -
point their learning difficulties, but ngthing

\ is done. They're just put into Grade 1.

" He reported that the school board was forcing the school to use

" thé same curriculum as other schools, but that it was not suitable

for inner-city schools. Therefere,'aII the téa;hers, unable to

cope, asked to leave. | . o

"'Liz Coelho, "West Inddan StudeZts in the Secondary Schdo],"

in T, E S.L. Talk, September 1976,'p 37.

Howard F]uxgqld, "A11 Teachers At C1ty School Seek Transfers,"

Torqnto Globe and Mail, May 29, 1979 p. 1.

e ———
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Factors o§ AdJastment Among inmgrant Students .
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» & Studi es have shown that the problems that 1mm grant ch,ﬂdren
face, a'l though ycentemng traumahcaﬂy on«the commumcatmn factor,
N - 1nvolve other prob]ems of adjustment that are often d1scounted or

e

R : ove%e;; For examp1e,,Ramchqran points to .the physxcal factors

¢

of adjustment: :
4
.Often the, (1mn1grant chﬂd) is unfamﬂ'lar with
-fhefequipment in_the classrdom -- even simgler
' artifacts like toys, crayons, and pencils. g
Researchers have found this inab1l1ty to compre-,
hend “the physical environment a severe handi~ .
y cap in the learning.process f?r 1mm1g}nt and - .. DN
“  deprived children in genera] A oo T

L3 )] . - -
. K .

Beck argues that . ‘ o o .

: (educators) have focused on language ledrnipg,
- use of 1rmngrant language as, a pedagogical ‘device,
. and courses in ethnic studwes, and have neglected
- ‘ . basic human issues of value, self-identity, national
. fdentity, culture criticism, cultural change and

the meaning of life. e »
. And Staswk, a high schoo1 counse]pr points out the marked dlfference

&L
: “in West Ind1an chﬂdren s«gthtude to the pace o? classroom 'er.l
%’ ’ - o The pace of 1ife in the West Indies is much slower,
£ ! B ‘ . -and the children are not used to adhering to rigid
: . time schedule and regular attendance...In this ‘
¢ ) ' ' connection, a student's time orientation is very
i . , ‘ * much the now and tomorrow rather than some futuré- = . .
( S date. A work assignment for next Friday or two . ~° .o
. : . weeks away Will not have the same impact as some- _ " . .
' Rt ' : ' oo s

.

-
3

Subhas Ramcharan. "Specia] Problems of Imnigrant Children 1n the .
", "% . _ . _ Toronto School System," in Education of Immigrants: Issues and. ,
P : . Answers, Aaron Wolfgang, Ed. Uor‘onto. Institute for Stud?es an 7.

)/ ’ Education 1975) p. 100. , .

gl

- .

' < ‘ ZCIJ ve Becki’"ls Immigrant Educatmen]y for - Immgrants?“ 1n
' Aaron Welfgang, ‘Ed., p. 5 .




. among mmgrant children have been made 'in terms of cu]ture shock

. to address th1s main prob]em and ﬁhe goa] has been to.improve °

educational ach1evment and attamment of 1rrm1grant chﬂdren

'estranged ‘and unhappy ch1'ld cannot achleve untﬂ these psycho]ogma]

. Orbit, No 7, June, 1{976 p. 11.

- ‘r—\ N ) ...“l . ’ ‘& . -
. Co 2
! . \ ~ l ' z Vv
v . * - .
v e '..’ .t
. . e ¥ D '
\ -6- > ( i ~ )
. A
- R “ ‘
g thmg to be done for tomorrow. ) . L “

. There is a]so much evidence’ to_show the educatmna] attamment
of nmngrant chﬂdren is far 1ower than non- 1nm1grant chﬂdrem .
(Torontq Board of .,dutatjpn, 1965,‘Ashworth, ‘.975.) Confequently, .

TR

: S o .
curriculum reform in the area of i'mmigrant education hasgsought\

HMany of the explanatwns given for such deﬁmenmes 1n achievement R

K

A
o

ot oty B 0 g AARR tm Ao e 17T

and culture confhce (Adler, 1968, Bhatnagar, 1970, Johanne,sson;,

1973, Rogers ,' 1972) and the accompanying psychological impacts of

s M

such experiences. It i§ widely presumed that the be\}vﬂdered '

constraints have been assuaged Centra] to the attEmpts to deal wi th , o

o en oo e

the prob1ems thaigsurround mmgrpnt educatwn are fundamenta]
concerns aimed at buﬂdmg the chﬂd S se]f-concept h1s sense of
security, acceptance and worth - h1s sense of Identity. Charl‘es «
L. Caccia, MP in Ottawa beélt, exp'ressed~ these concerns by. describing

the responsibilities the teac?jer of .ifmigrant children has. She
o Lo ' s -
must deal with .
the cultural roots of the studentk and his back-
ground, giving reassurance and the recognition
> needed to strengthen those roots, eventually
arriving at-what is commonly. described as helping

the development of a good strong self-image so
a

B

]P Staswk, "west Indian Students in the High Schoo] ." in

-
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. that as a g up person the ,;tudent will be at
. . home both is own community as well as in the
. - broader cultural milieu of Canad1an society.

+..It seems to me that here there is a dual
' responsibility: that of educating, ptus that
_— of strengthening the bonds with the culture of
P or1gm to give the immigrant student a solid base
o . not in knowledge 'of facts and f1gures but in a -
) strong positive sélf-concept in relation to the (
v ) culture of origin and to ifs values-‘and its
) ' contributions to humanity.

" Another factor of adjustment talked about but often overlooked

i's the coping ¥n jnmigrant child must engage in with.respect to 3

. his social“environment or the social factfor Feelings of aliena-

twn and anonyrmty accompany the ch11/ In the case of the West
‘/Ind1an child such things as differing family a rangements rac1a]
preJt{dlce, differing patterns of educatmna] expectatwns a]l
contribute to a resultant confusmn, bewﬂderment, power1essness
) : and estrangement in the soc1a1 adJustment of the chﬂd (Bhatnagar,

1970, Townsend, 1971) - i

l\

N\ \Lt_ls presumed that students with a feeling of esthangemeht,

bewﬂderme"ht '1oneh‘hess and powérl\essnes‘s naed to be assured by
. their teacher's that there .is a.mutual constructwe link between

e them. This is reflected in a statement by Professor of Education,
§ R
‘ ’James A. Bq( He states ) . .

in Aaron Wolfgang, Ed., ep. cit. p. 199.
~ =

Based on the findings of the p}bblems of immigrant students,\,'

-k
g

LY

]CharIes L. Caccia. "Imn'lgrant Education dnd Multlculturahsm," . 2

B
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- Teachers must fielp ethnic’ minority’ students to
augment their self-concepts, to feel more |

positively toward their own cultures, to deve1op @
a sense of political efficacy and to master ' J
strategies which will enable them to l1iberate . ¢
themselves from ph_ys1ca1 and psycholog1cal !
oppression.l] |

9

q_( '
* Purpose of Study

3
The problems of 1rmmgrant educatlon are well-defined. Also,

N

Tt
t

éfforts made to address these problems have been weH concewed )

and well-intended. The purpose of this study then, is to offer
% Lot , .

-anothe‘r.‘approach to present discussions. in immigwant education,

" oned bdsed upon a dia]bgjcal model of curriculum design.-

- L -

© Curriculum Reforms in Immigrant Education .

Compensatory Programs: Language

Many attribute the poor academic achievement and social ddjust-
ment of '_inmigrant students to difficulties with the llanguage“ T.E.S.L.
(Teaching Eng'lfsh!as a Second Ldnguage)tprograms are desighe’d to
gwe children with language ‘deficiencies ass1stance and spec1a1
instruction (Stasiuk, 1976). Here. the teacher is éxpert in the

subject-matter and has speci fic objectives in mind that the student

1James A. Bani(s, "Racism in Ethnic Educat‘ion,;"ih Curriculum: .’

_Quest for Relevance, William Van Tﬂ Ed., (Boston: Houghton
Mifflin Co.,’ 1974), p. 286. ‘ . N

st

T

<
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- of any’ curciculum:‘

is to learn as a result of institution. -

’
s

Counsellihg Programs: Community Links

Some’ school hoards (Toronto) have instituted special counselling .

programs in which they attempt. to connect' the ethnic commun%ties
with the school in oreer to deal with the students' prob1ems
‘(Caccia,.1975).. The aim is to form an axis from whlch to generate ‘
a spirit of cooperat1on in order that all involved mutually under-

stdnd -the problems each faces dealing with the 1mm1grant child.

Curriculum Modification: -Elective Ethnic Studies -

-

I3

There have been attempts to multiculturalize existing curriculd.

‘Two basic ways have been the ‘separate' approach and the 'integrated'
N o . 4 ' .

"approécn. 'Elective Ethnic' studies courses come under ‘the separate

approach and epe argument is that it only momentarily‘meets the need

Qf'a few students. . Another type of sepErate approach is the incor-

4

poration of mu1t1cu1tura1 units 1nto'existing units. This approach

is cr1tic1zed for its tendency to fragment the subJect disciplines -

’

(Trev1no 1975) T

3

These prOJects may also serve as examples of different models

for curr1cu1um deve]opment based on the idea that various theor1z1ng \\ —

1n curr1cu1um can be better understood 1n terms of the va1ue concerns
that comprise its "ba&nc referents. "\ James B. MacDonald currtculum

theorlst, d1scusses how value priorities determ1ne the basic referents

»
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; subject: matter curricula are sets of value |
Judgements that prize kpowledge (cultural .heri-
tage) over social. uses 0w:prsona] interests.
Problems of 1iving des s’prize society first;
and emerging needs p opb5a1s have 1nd1v1dua]
welfare primarily in qgﬁd

Drawin§ from the work of ‘Jurgen Habermas, German social :
philosopher, MacDonald shows .how an undgrstandiné of the value

problems of»cufricu]mm can be improved by transcending what he y

U'd

*

refers to as the "problems of objectivism and scientism." -
The Problems of Objectivism and Scientism

He understands objectivism_to'bé fhe attempt to deal with
matters of human concern as 1f'theré were obiectiQe, Taw-1ike
structures that could.be objectively observei,énd'exp1ained capable
of being v1ewed in a value-free context. g'~ient1sm is the

"overriding concern for methodology.that follows an objectivist
stmm?'z 't ‘ .\ | \
In other words there is the belief that. 1T we emp]oy the

"sc1entif1c method“ to sqcia] or human prob]eQS“we will automat1ca11y

*d1sgover the facts that will comprise the basis for future explanation,

-

predfgtion and control of human events. .MacDonald discusses

]ﬂames B.‘MacDonald, "Curriculum and Human Interests," 1in
Curriculuth Theorizing: The Reconceptualists william Pinar, Ed.,

(Berkeley, California: McCutchan ?hb11sh1ng Corp., 1975), p. 284

" Zpi4., p. 288, R
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‘by means of the parts".

‘of objectivism and sc1ent1smt 3 Such™a”science wou1d be set f—

scientism. He lterates-

R [ P

Habermas' criti'que of another me'thodo]ogy that falls prey to a o
shortcommg - that of the hermenedtlc or. 1nterpret1ve methodo]- - Lo ‘

ogies ‘that seek an understandmg ' to human events) 1n“'the context R

of different cultural 1ife expressions such as erdinary language, A i
human actions and nonverbal expres‘sions" ' He~ continUES. “the

1nterpretat1on of meamng in hermeneutm understandmg depends

* I3

on a reciprocal relation between parts and a‘dlffuselx pre- T 4”

understood ‘whole' and the correctxon of.th'e preliminary. concept ) . 1
] ) . . N "

, Since the hermeneutic sc1ences "cannot be either: lbgicaﬂy

deduced or empirically demonstrapd, 2 they too deny an-adequate . .

"
Yt

understanding of human events. As MacDona'ld notes,“Habermas . O

pr‘oposes a third science that "wm begm to transcend the problems R ia

ref]ective and he cites psychoana1y51s as an examp]e of 2 process o ' \ -

of knowing that transcends the prob]ems of objectwwsm and

Pl
- -

...fundamenta1 to the who]e argument here is the ST
assertion that.all knowtedge is grounded in human- : .
interest. This interest may be fundamental self- ° o
preservation, but even self-preservation carnot - -
be defined independently of the cultural conditions g
of work, language.and power. - Thus, self-preserva- -

. tion becomes preservatwn of one's fantasy of thg
‘good Tife'. Thus ‘the morahty of human interest

7~

ot
o
et
[~ %
.

2

—
o
—dn
(-8
.

Y—
o
wade
=3
.

.,




-12-

»

enters as a meaning structure served by knowledge
and nicely caught by Bertrand Russell's comment

ya> e _ 'without civic morality communities perish with-

- based upon vary{%g theories of know]edge, and since Habermas has

L S

B e e LI

e Vs SPRPRI
. .

out personal morality their survival hasno - % - : :
. Yalue'. In either easg know]edge s at the ser- DT
vice of'our interests - .

Frmn this ana]y51s, MacDona]d (paraphrasipg Habermas) shows o
.. e \’- . - ;
how three human 1nterests emerge. e » ’ ‘ :
. " ' / ’
1. a techn1ca1 cognitive interest in contro] fy
ynderlying the empirical-analytic approach .«

2. a practical cognitive interest ‘in consensus.
" "ynderlying the hermeneutlc-histor1ca1 approach;

uand o § . o .
3. a: r1t1ca1 cognitive interest in emanc1patlon
: or] 1iberation under1y1ng the se]f-reflect1ve o
approach :

Following: this MacDonald reasons that'éEnce curriciulum is

provided us with a theory of knowledge, 1t is reasonable to apply
these ideas to the "fundamenta] act1v1ty of curr1culum th1nk1ng" 2 w.///. o

‘ He . thén proceeds to propose three basic cognitive 1nterests as bas;S// R {

sources of value differences in curriculum-- - S -,.; ~?5 %

" 1. control . \ ' l

- 2. consensus

3. emancipation.
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In terms of MaeDenald's apptication of Habermas' oqt]jne,ot”
.cognitive interests. it is possib1e then, to ena]yze current reforms
f /// ) ,: ~in 1mm1grant education in 51m1lgr fashlon o ) ' ~' : "
'., ce J‘, MacDonald presents three curriculum models; the “ﬁinear- © 7
//// Erpert"'mpde1 the "Curcular COncensus" “mode! and the "Dia]og1ca1" -
' l\modej “He argues that the L1near—Expert model is one in wh1ch
ﬁ B _.exp:rts 1n1t1ate ehd prépare materials to be tried out, fed back
‘?'to them and then rev1sed for distribution; and.it 15 -.the expert
. who makes the ‘injtial and f1na1 decisions about the va11d1ty of

' the content and pracess Th1s is sim11ar to the "compensatory

A}

‘5‘ S programs" 1n 1anguage 1nstruct1on. ;'l .

+

He argues that the Clrcular Consensus modél seeks té éngage .
the' 1oca1 schoo] staff in cl&riﬁy‘ng and spec1fy1ng aspects of the
o ﬁ-. //curr1cu1um, and that the approach requ1res cbns1derab1e falth in ' A

b / the use of group process and the conv1ct1on that un]ess teachers

o

,j ,are centrally 1nvolved in the process of curr:cuTum deve]opmeht,
s Lo A documents tests and materwa]s will be misused or re]atxvely . N
. s ¥

- mean1ng]ess (MacDona1d 1974)." This-model is exemplified in the,

L "60unse111ng-programs" that establash commun1ty l;nks. S

P

a R o . what is evident in these two. models 1s" that,,the experts are

involved the ‘teachers are 1nv01ved but the Student plays no part

3

in p1ann1ng the programmes. . Student involvement in the | planning

of their programmes has been a regular theme of discussion sjnce
S ‘,: . the-thtrtiesg but rarely found in prpgrams‘aimed at immigrant
education. The dialegical model, on the other hand, “actively

v

t

o R _-
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1nvolves students in curr1cu]um deve]opment“ ]
\‘a

A Dialogical Model for Immigrant Education o .,<ﬁ§§k

This model is based on the act1ve 1nvolvement of the student
in curr1cu1um deve]opment throu%h an 1nvestlgat1on of his thinking.
The process is based upon the const1tut1ve dimension of dlalogue--
name]y, the .production of refle¢t1on and action through inter-
apt1on.‘ MacDonald -describes the approach:.

In general, this approach would follow from the
jdea that leaders (staff dnd other adults) would
identify student leaders and with their help

try to find major ways of providing a "match" ;
between the cultural resources the adults know
about and the needs and interests of students.

General curriculum themes or topics would be

. prepared by leaders who would engage students in
dialogue, and the worth and direction of this
material. would be validated and ver}fied by each -

. : students in his own self-reflection

‘e

An illustration.of this model in action can be found in.the
1iteracy progfams developed in Brazil- by Paulo Freire. Freire

describes the rationale and methodology of dialogic education in

his book Pedagogy of thé Qppressed3. Here he aFgues that education

. ghould be liberating. Limitations to a critical understanding of

A
]MacDonald, op..cit., p. 293. - .

: i ,
21bid. . . ,

Spaulo Freire, Pedagogy of the 0 ressed, (New”York The =

Seabury Press, September, 1973), p. 5 84,




N

M

j ' ' . -
it ~
a person's'reality.is°unnecessiry,‘constkaining and oppressive,
N ' . L ' !

thereby p?éventing a person from iiving a more full existence.

‘f . | G . | . |
L R N . | )
The Pedagogy ‘ , \ . A '
;fneire‘s approach can be exb]ained in terms of five main
phases: (1) the. existential situation; (2) thematic investigation;

, - . , \ ¥
(3) decoding and evaluation; (4) thematic classification and demarca-

.
14

tion; (5)vprobleméposing/problehlsolVing.

(1) The Existent1a1 SituatTon ‘
The 'starting po1nt' according to Fre1re is the present and
concrete situation of the student and teachers The program content |
should reflect the 'doubts, hopes and fears' as well as the asp1ratféns

of ‘those involved. It should evoke also a desire to act upon the
’ situation'described Freire asserts, ", .we must pose this existential,
concrete, present situation to the pqu]e as a prob]em whlch

cha]]enges them and requ1res a response--not Just at the intellectual

.level, but at the level of act1on.1f

(2) Themat1c Invest1gat§

“Themes“ represent the tangible as well as conceptual bases for

) &
o _ | ///’“\ ,

.\] JA
human relations. Freire describes their character: 7’
"An epoch is characterized by a complex of  ideas, o i
\ concepts, hopes, doubts, values, and chal]enges
1 ' B o ,
Ibid d. .» p. 85. ’ x
* o . "\“ ' ' \ .
e =T T ——
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in dialectical interaction with their opposites,
. striving towards ptenitude.' The concrete repre-

) _sentation of many of these ideas, values, concepts
and hopes, as well as the obstacles which impede
man's. full humanization constitute the themes of .
‘that ep1c. These themes imply others which are
“opposing or even antithetical; they also indicatc

. tasks to be carried out and fulfi]]ed. .Thus,
historical themes are never isolated, independent,
disconnected, or static;®they are ways of inter- -

_acting dialectically with their opposites. Nor
can these themes be found anywhere except in the

men-world relationship,

'

" The themes on qhe‘s existence, that prevent a more full

existence, are usually embedded, concealed from ane's conscious

awareness or hot fully re;dgnized 6r’perceived It is the task of.

'the educator to help dlsc1ose and unravel those themes 1n order that
the people constralned by the lack of know]edge of its 11m1t1ng ‘nature

may be ‘freed or 11berated. As Freire notes:

: Thematic investigation thus becomes a common "
striving towards awareness of reality and
towards self-awareness, which makes this
investigation a starting point for the educa- 1,
tional process or for cultural action of a ]1b- ‘

erating character.?2 ° . , L

Themes are generated by reflecting upon the nature of the

experiehce one is-having in his present situation. The goal :is to

.deepen awareness and eherge from "enveloping reality or a tohmenting
blind al1ey" with the abi]ity to 1ntervene in rea11ty as it is /

unve11ed. Freire refers to the resu]ts of such an emgrgence as

RN <«

“conscientizacao".

A4 <

VIbid., pp. 91-92.

21hid., p. 98.

—
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Once themes can be identified they are linked iniconcentric
cfrcle; moving from the general to the particu]ér._ Frei}e idu-

strates this notion by diécussing what he considers to be the

i

"Fundamental theme of our epoch". ‘ -
A ..that of domination.... which implies its :
opposite, the theme of Tiberation, as the ob- : N )
Jjective to be achieved....In ‘order to achieve \ o Yo
b e humanjzation, which presupposes”the elimination
of dén umanuz1ng oppression, it is abso]utely

© necey . to surmount the limit-situations in ‘ .
whic 2 are reduced to things. Within the . ;
smaller circles, we find themes and limit »

[ U S S DN

situations characteristic of societies (on the
same continent or on different continents) which :
through these themes and limit-situations share i
historical s1m1]ar1t1es

~

For example, underdeye]opment, which cannot be
understood apart from the relationship of
depen'dency represents a limit situation character-
istic of societies of the Third World. The task-
implied by this Timit-situation is to overcome )
- the contradictory relations of .these.'object'
' societies to the metropolitan societies; this ‘
task constitutes the untested feasibility for the
Third World. .
---wi thin yet smaller circles, thematic diversi-
fications can be found within the same society,
divided into areas and-sub-areas all of which are .
related to the .societal whole. These constitute . ¢
" epochal sub-units. For example, within the same
national unit one can find the contradiction of
the 'co-existence of the non-contemporneous'.

-

(08 T8 30 i P e 5 DAY e i et i a8
- - -

N Within these sub- un1ts, national themes may or
.may not be perceived in their trye- s1gn1f1cance
They may simply be felt--sometimes not ‘even that,
. But.the non-existence of themes]w1th1n the sub-
- uhits is absolutely impossible.

LN
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(3) Decoding and Evaluation
A "coded" situation Freire explains as that exper1ence of the:

person that is "only d1ffuse1y apprehended" Decod1ng involves

tak1ng apart or analyzing cr1t1ca11y the coded situa ’on. It is
at th1s phase that the process moves in two directions simultane-
ously--moving from the conceptual or abstract to the~tangible and

d{alectically
X

concrete, linking concentric themes and also. movi
from the theme .to its contradiction. Freire explains:

..'decoding' requires moving\from‘the abstract
‘" to the concrete; this requries moving from the . )

part to the whole and then returning to the parts; .
this in turn requires that the Subject .recognize
himself in the object (the coded concrete -
existential situation in which he finds himself,
together with other Subjects. ). If the decoding

N is well done this movement of flux and reflux
Vfrow the abstract to the concrete which occurs in®
the'analysis of a coded situation leads to the
supercedence of the abstraction by the critical
perception of the concrete, which has a]ready
ceased to be a dense, 1mpenetrab1e reality.

These fwo_phdseévare preparation for the next, and incomplete,

perhaps inconsequential without it.

4
(4) Thematic Classification and Demarcation ‘

~ Themes, during this phase, are orgeni;éd in terms of rerted
'fans' of relationships and‘interpenetfatiqn. ’These 'fdns' begin
to stimu]dte the participapts' previous'ahd pfesent perceptipskjf

their situations and are clarified. These become the basis fi

¥

Ibid., p. 96.

P e

N : . t 2 N . gt
)‘;\ [ . - ~ s e P
- . N N .  a . o L o L. R .




T “ oppressed must participate

© v i —]9'

> ’ 2
the cbntent of the educatjona] program. -

[

t

_(5) Prob1em—posingf?rob]e“rso}vfng o .

"The thematics whidh have come from the peaople -return te

them--not as contents to be dep051ted bu; as probléms to be

,so1ved"f1 The part1cipants at this phase recogn1ze and search

s

for ways to resolve the problems they have’posed.  Freire points
. v - . N '

out:

The 1mportant thing from thghV1ew of llberation
.edycation, is for men to come to feel like
masters of their thinking by discussing the ,
thinking and views of _the world: explic1tly or e
implic¢itly manifest in their own’suggestions and , ¥
-those of their comrades. Because this view of
education starts with the conviction that it
-cannot present its own program but must search
. for this program dialogically with the people,
it serves to introduce the pedagogy of the . °
oppressed, in the elaborat18n of which ‘the:

»

Ear11er, studies were c1ted that demonstrated the fact

st

. ' that 1mm1grant ch11dren in. schoo]s feel béw11dered, estranged .

frﬁend1ess and power1ess Also, it was shown how most programs

on multi- cu]tura] education are des1gned for and not by and with .

~ mmi ants.( The-d1a1091cal modél.is“designed to address both =~ ..

issu ;faSché’basis for curriculum planning. '

A ]




CHAPTER 11 . , ‘ @

“IDENTITY" AS A GENERATIVE THEME: AN ILLUSTRATION

4
<

A generative theme in immigrant education is that of idemtity.
when; an individual is faced witr: the disruptive force of a new '
situatipn, he is also faced with such questions as "Hhe am 12", )
"What is my culture?", "Where do I fit?". The purpose of this
chapter is to exp]ore ‘the concept of "identity" in preparation .

faor. 1ts -presentation as a starting point for thematwc investigation. -

PERRVTY S

vy It is not to be viewed as a workmg hypothe51s to be proved, but'
rather as a concept to be discussed in terms of the existential
) . sicuation‘ in whicn many individvuals find themselves. The me thod- ) i
‘ ology for elicitin; the ‘views of those queredcought not be criticized
for its lack of objectivity or scientific generald zability, for
L fhat was not the‘.purpose' of the exercize. It should be v}ewéd rather
N as a sample of the kind of resu1‘ts that are poss{ble during
interaction, when an idea discussee' evokes respanses, not definitive,
but rather suggestwe of E&e bases upon which a=coded’ situation‘
cou]d emerge and of. the ways in wh1ch a lea.der/teac er would need to
prepare for a d1alog1c1ncounter. .
This sectwn then, is an 111us‘tr:at1‘,on of a dielogic apprc‘>ach
.‘.to ‘i‘mnig.rant education. * The work of }’eu]u Freire is used as the
“~‘orga'n'ize~r with modifications adepted to the school setting. The
- ; c f1ve main pha;ses of his approach will serve a'e the basis for -
d.r%s‘cuss'ion.' Any ethnic group coﬁld have been chosen as a basig "
'fo:*..study. The expenience, cpntext and situations of Jama'ican

3 ‘ ininigrants have been selected however, to demonstrate the applica-

"




-

bility of the model. . ,

‘Phase I The Existential Situation

) . "\l))
In order to get a_'starting'point‘ for an educational program

for immigrants it is necessary'tg\begin in the present, concrete
situation of the;;tudent and tedchers. The following is an
example of -what a teacher mighttdo when confronted with beop]e .
with whom she uustﬁbuild a curriculum. In the case of Jamaiqan‘
students, the theme that recurs, not only, in empirical studies
(Miller,.1973) but in conversations, is the theme of identity.
How does one f1nd out the hopes, fears, doubts and aspirations of

those 1nvo]ved? \Ask ‘them.

In my attempt to 1ocate and identify the constant features

“of the Jamaican identity, I interviewed fourteen Jamaicans, and

seven non-Jamaicans -who have. associated with Jamaicans in
Canada and/or in-Jamaica. D

The~Jama1caq£ include five teachérs presently employed in
three high schools; two university undergraduates; four‘domestic

. . . r
workers; a business executive; a pharmacist; a steno-typist and an

: arttst»who lives .in New York, but was on hdliday in Montreal when

1nterv1ewed *The non-Jama{dans.include a housewife, two teachers,
a photographer, an active professor 1n one of-.our universities. He
says that although he taught many Janwican students. his knowledge

of the people stems mostly from his holldays on the 1sland The

next is a Baharian undergraduate who says he has been 1isten1ng to

]
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Jamaican artist-singer Bob Marley for ‘over ten years and has
ﬁéahned much of the ¢ulture through Marley's ]yriciém'

In addition to the 1nterv1ews twg works were relevant to

secur1ng more background. These are: M1rror, Mirror:  Identity:-

X

* Race and' Protest in Jamaica and Jamaica the Search for an- Identity. -

“In the first the author - R:M. Nettleford, shows that’ Jama1caﬁs
- search. for 1dent1ty cannot be separated from her history and colonial
yeahs. In the second, K. Norris relates the resulting search to
":attitudes‘rooxed in ancestral origin. These works are correlated
wjth the intehvieWs to exemhfify some hf the constant features that
mafk the Jamaifan identity as a generqtihe theme.'
: ,Nettleford states that "it is |difficult to determine what
aexact1y is meant by the term ‘the Jamaican 1dent1ty (but) 1t is
, var1ously expressed as 'things Jamawcan or the 'Jamaican image'". 1
}hat difficulty was also‘v01cgd,in the jnterviews. '
On being asked "what does-it mean to be Jamafcén??,tWO teachers .
prefaced their replies Wwith the remarks: "It is very difficult to ‘
define..." and "0 dearl difficult'". One of the domestic lworkers'
: sa1d° "dat's hard; but anyway ' ' _
Although there is that d1ff1cu1ty, Jamaicans showed an awareness
of certain things that are §pec1a1,about themselveg. "The bus1ness

]

executﬁve‘sai? that:-

1Réx M. Nettleford, Mirh%r, Mirror: Ideﬁtitx;'Race and Protest.
in Jamaica. (William Collin and Sangster, Jamaica Ltd.). -

| NS
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-,‘r1end11ness of Jamaicans in the following way:

-23-

ks
"outside  of Jamaica, you (Jamaicans) should carry
with you some qualities of Jamaica..., be
aware of the }ife- sty]e... and do not depart from
”the Jamaican soc1ety

-And in response "to the above question, hé recalled the .times of

his ear]y~arr1v§1 in Canada, when as a new undergraduate student
he recognized’ Jamaicans in his class, because ‘they displayed some

of those hua]itiés

—~

warmth and fr1endsh1p, love and understand1ng are . some of
« @
those qua11t1es to wh1ch he referred: He sa1d that -

'"Jamalcans are a pleasant set df peop]e, they -
always gréet you warmly, say 'hi, how are you?'
and eas11y make' ap acqualntance«" ’

To the same question one of the domESt1c workers rep11ed te
"to be Jamaican-is to.be 1nte]11gent, 1ov1h and
k\ne . .

ot

The artist responded o S .

~"a' Jamaican 1s open with love and understand1ng
“Jamaicans arg¢ very loving people; you can '
talk to them and they will understand you."

1

And the teacher Who. doubted her ab111ty to define what is rea]]y

medns to be a Jamaican sald
’ certavn]y,damaicans-are warm, friendly
peop1e noos - ' .

A

One of the un1vers1ty undergraduates described the warmth and

[

“Mrs. Quebec will meet Mrs. Ottawa on the street.

and there is just that unaffectionate -'hello,’

and they're gone. - -But when the real Jamaican meet
Jamaican it is, 'wha happen child, dis lang time

gal me no see you, meck we hug an kiss; an.wen you
come ova me yawd?- You can come now?...' I mean - v
that is the sort of warmth expressed by "Jamaicans.
They are warm in every sense of the word warm."

it 4 . .- 7
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The professor said that when he visited Jamaica,

o "(he) had the opportunity of meeting many people...
’ +0One thing that I would say is common, 1s the
“warmth -of the peop]e
/ .
One of the West Indian (not Jamaican) teachers hoped that those

qua11t1es will continue among Jamaicans. He sa1d that: ot
"the warmth of the people and the way they .
extend their hands in friendship to new-
comers particularly, without reservations,

making new immigrants feel at home and 1ike a

human. being, are aspects that Jamaicans should
maintain (because) such aspects make them special )
and separate from all other West Indians as well
as Canadians." -

Nett]eford argues that.to be a Jama1can is to be 1n»a rather "pecu]xar

pos1t1on" because, |
We are neither Africans though most of us are
black, nor are we Anglo-Saxons though some of us
would have others to believe this.. We are
Jamaicans!... (which is) based on tolerance,
(and which is) the thing which is supposed tol
make Jamaicans d1st1nct from (other nat1ons)

Comparisons were constantly made between Jama1cans and non-

Jama1cans as those 1nte?v1ewed expressed their percept1ons of some-

of the concepts that identify Jamaicans, but which are common -to both

. Jamaicans and non-Jamaicans. On the common concept of friendship,

4

. the business executive said that what he experiences from some non-
Jamajcans here is not fr1endsh1p, but something more of a "patroniz1ng

nature®™. - He added that:- i
in Jamaica you visit your “friend anytime...and he\\\\
(your friend) would néver thought that you came
: just because you want something.,. Here, if you
Co didp't See someone... (for some time) and call

TNettieford, op. cit., p. 23.

P

" h MG S

13 P o o Vi




R P T L L TN

. ;
i W o

=25~

to say a warm greeting, the attitude 15, '1 : ‘
wonder what he wants now?'." : 4

One of the teacters said that his friendship with his pupils
is differént from his friendship with adults. Therefore, he;based
the.comparison on friendship fhpm and adult vis-a-yfs‘aduit
perspective. He said that:

"from the Jamaican standpoint, friendship is \ N
togetherness; wanting to know that somebody ,

‘ is close to you; expecting the peérson to

/ ask you a_favor.,.For example, if my friend

v should call and sdy, 'my car cop out,' I'd
feel a moral-obligation to go and help him. .
.. Here you.call your neighbour who says he's :
your friend and he says, 'did you call the _ .

tow-tfuck?'."

~
W mrta
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.I gathered fhat that was a common feeling g Jamaicans.

*» -Hence it was not surprising that the teacher who claiméd, "0

' dear! d1ff1cu1t'" when asked the first question, unheSItaﬁny responded

e st e S s

ends’" with:-

to the question "Do you have non-Jamaican

"0 yes. I do have some non-Jamaican friends. )
But when you live away from home it is ) H o
necessary to find other Jamaicans to carry '
on the warmth and friendship." \
She added %
s

"I feel very relaxed when I'm with Jamaican

friends. 1 feel relaxed too among non- . .
Jamaicans..., but I Took differently... I - .
tell myself that 'l just have to fix my

' headspace'."

"Sharing" was expressed as another of thosé‘qualitfgg that
characterise Jamaicans. The professor noted about "five" situations

iq‘which he noticed the "degree to which Jamaicans;share". He gave L 4

an_account of one of the situations in which he observed the Jamaican

&

~
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'attituhelto sharing. He said that: - -

"(He) and his parents have three-very close
Jamaican friends... For Christmas we took

them chickens, 'some hard-dough bread, (and)

bags of candies for the kids. And all the

stuff was shared with their immediate frmends .
Sharing is a constant thing there." :

The non-Jamaican West Indian teacher said,

~ "During my first year here, Jamaicans took
me under their wings; and while I was-still.

at.school, they saw to it that I didn't go
hungry fer 1ong." M

And the Canadian teacher, who also Oys a Jamaican domestic

. helper, said that:-

: "they are always willing to share their
ideas; espec1a]1y Miss ?she named a Jamaican
teacher with whom she works)..., and ....(her
maid) always sen rt of her salary home to
aid Her-family."

. . . : N
- Among the professor's experiences in Jamaica, was one that

vibrated not only with the practice of sharfng but with a simple

but significant Jamaican ethical value. He said that one of his
friends in Jamaica whom he did‘not think eakned mbrelthan twenty-
dollars per week would not allow him to pay for anything if -he
(the friend) 1nv1ted him out. C

"He's very proud, and I'm proud~£hat'ﬁe is broud,'

but I felt concerned because my earning potential

is so much higher than his...but he insisted so
I didn t argue (he said).”

- ¥

1f the professor told that inc1dent to the business executive, his

comment would have been:-
!

N
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"1f in Jamaica I say to my friend, ‘What you drink-
ing man?' and hefsay rum', we go to the bar and -
whatever the bill is, it's my responsibility. We
would take it as an insult if the other person tries

to pay." - ,
Norris-expiained that the act gf sharing is a definite part of the
Jamaican morality. She said that:-

{although) long periods of unemployment, eviction
and other disasters can afflict a family, no one
' will go hungry as long as a neighbour or a cousin .+

has a meal to spare... The Jamaican -constantly
“belittles his own people, yet displays a neigh-
bourliness and a generosity to.them which puts

the moraiity of a more sophisticated society to
shame.

Many will agree that warmth and love, friendship, understanding
and sharing are significant necessities of a happy famiiy Hence,
it seems quite natural that an ‘attachment to-the family was . |

expressed as another characteristic feature of the Jamaican identity.

‘The photographer, who married a Jamaican, said he finds it difficuit

1

to stop her from "pining at every little bit of bad news from

Jamaica“. "But", he said,

" “she is not the only one... they all go home
~ often; they have very strong ties at home. I
think the family i$ very important to them."

A male Jamaican teacher’said that he thinks the "major difference"

be'tween Canadians: and Jamaicans is their attitude towards the family.

He said, ' ; ..
L3 ) .
"I might be wrong... but when Canadian parents
or grand-parents become old, there doesn't

N 1Katrin Norris Jamaica, The Search for Identity (London, )
Oxfbrd University Pre“), p. 18, ) ‘
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seem to be that closeness... We (Jamaicans)
feel responsible for our parents and grand-
parents," - ' N

That is closely related to the argument given by the executive.

vy

"there is no place in this country for old
people... As. soon as parents get old here,-
the'children pay any amount of money to

keep them in a nursing home... In Jamaica
you nurse your parents... and it is an
honour to know that you:can retain.the -
friendship of your parents even if they live

to a_hundred; and you have to do everything ~
for them." . ' ] : o ;

Other comparable expressions showed examples of relatjonships
between. adults and children. For example:w;je teacher said th@f:-

"the way I br1ng up my children wBuld be ds

1 was taught in Jamaica.'
1 found 1t nnst interesting ‘to present the next comparison as

it was expressed by some domestic workers

Speakers , '

A. . "Here they don't dxscxp]wne their kids.- Back ) .
home we are d1sc1p]1ned Here when they do .
anything, dey don't scol' dem; dey laught."

B. ----, tell her about what de little boy do to °
you." )

C. , . "Yes, de firse job me get, de little bway hawk-

, an-spit in his plate, everybody round de table.

. So 1 sa1d --~-, dat's naughty; you mussen do -
dat. Fear him; 'take your tongue and lick it

. up'. Tears full mi eyes."

Inter-  "What did his parents say about that?"

viewer: . .

C. “Nutten. Dem Taugh:" ‘

Interv:” "Did you work with children in Jamaica?"

<.y e
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' The members>of the group all agreed that:-

-
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"I work wid a lot of children in Jamaica, and

nutten like

_are differe

"Canadian ¢
dat come to

give dem ev

Jamaica you

A (anotHer, ad

"What:

Youf;\crazy7

dat never happen.
nt."

, Because dey

hildren tell dem parents anyting
eﬁem mout', even after de parents
yting on a platter; (whereas) in
betta work fi dat. Furthermore,
deq) you can't say 'fuck' to dem."

. The response to that was%-

nat even a dead stranga as

Tong as is you elda, you cannat tell dem at

word dat is

undecent "

N
Comparison’was again used to describe the behavior of Jamaican

school chi]dren.

One

teacher said they behave "worsé" than
]

Canadian chi1dren; and "worse" here than.they would behave in

\

: Jamajca.

For example

"Here, they
words, beca
what they m
are around

When we tny

-are not in

J

1
¢

, she explained:

tend to use a lot of Jamaican bad
use Canadian teachers don't know
ean. Even when Jamaican teachers
they still use those bad words...
to correct them they say... 'we .
Jamaica'." .

i_asked if acquainting Canadian teachers with those words Would,'

improve the. discipline.

She replied that she thought so; and she’

had told the Principal that such words are terrible and would not

be allowed in Jamaican schools.

N

Comparison also featured between Canadian education and

Jamaigcan education.

have a language problem.

The photographer said that Jamaicans "don't"

They come here with an education (which is)

very s1m11ar to the educat1on you get, here "

';s)
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The executive who has two children in high schools here said:-

. "the ‘general idea among Jamaicans is that the .
education standard here is h1gher (than that
of ‘Jamaica). It is not... nor is it different...
. The only thing that makes the difference is
the French, because of which the child some-
times have to remain behind for a year...
Another thing..., the way English is taught )
here, it's really hard for the child to learn \
. ‘ Eng]ish... Kids in English high schools...

* don't know a noun, a verb - parts of speech in ™~
general... In Jamaica we do English... you are
ab]e to d1st1nguish the parts of speech even if
you're sleeping."

"A sincere concern about God and religion," which ﬁhe‘profeséof
.. said he observed in Jama1ca, was also expressed as.a constant
‘feature that identified Jamaicans.

. Christianity through ‘missionaries is a h1stor1ca1 aspect of
most of the Carwbbean\ys]ands. Jamaica has never been without 1ts
religious leaders. And afthough she now boasts many sons of the

5011 among her ministers, originally they were all foreigners,

" mostly from England. Norris recdrds that,

» the white Jamaicans, who in 1775 were outnumbered
N . fifteen to one by their slaves, were constantly
in fear... A 'taming® influence had been the
B Lo Christian religion. Moravian missionaries

arrived in 1754 and were followed by Wesleyans

and Baptists. ‘e A deep religious tradition- '

. developed.... . RN
Henée, it might even be that the humane qualities, attitudes towards

"bad" words and even Jamaicans' knowledge of "de bes Epglish“.ére

k. Norris, op. cit., pp. 3, 4, 15,

\
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The professor first observed the religious nature of Jamaicans

on\é flight to the island. During the flight, he helped an elderly

' lady with her travel document and her luggage. In expressing her

thanks, she told him that because she‘had to travel without her
sister for the first time, God had proyided him to help her. He

said that while he was sfaying'in Jamaica he found other evidence

of the reliance on God. . R

| The religious inclination of uamaicans‘is also obser&ed in |
Montrea]. Expressions on_fhis part of the identity may be
summed up in the phgtographer‘s comment: -

"I find very strong religious feelings among
them here. Sometimes on a Sunday, I see them
a]] dolled up, going to church."

A part of Jamaica's "art1§t1c talent" ro1es through a type of

music that has become a positive vibration of the Jama1can-1dent1ty..
. AN

Nettleford had the occasion to say that

- ‘Romantic classical ballet (w1th ail its co]on1a]
class and colour connotations) is likely to
remain for some a permanent yardstick for all
movement patterns,...among a people who cannot
keep-a rigid back, and who may wish to have
their movements explode...from the regions of

" the pelvis rather than through extended arms
and legs. Music is judged by the capacity to -
play 1hdifferently . such status instruments
as-. violin, the piano and the cello; while the .
drum is regarded as base, bastard unsubtle and
incapable of music.

'R. Nettleford, op cit., pp. 193-194. ° - ,
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Nettlefdrd's comment is.useful here because it shows the musical
trgpsition that has taken place ;ince”then. ﬁs would undoubtedly

be happy to know that it is not the kind of Jamaican music he

r .
described which the Baharian students associates with the Jamaican

cul ture, but the sounds of “"Count Oés}e", the Rastafarian Drﬁmmér
and of Bob Marley. It is also papular among Jamaicans. The
business executive said,

"Jamaicans have created their own kind of mus1c. .

Go to any Jamaican home, or his car, and you M
find him listening to the reggae music.

‘One of the teachers sa1d

"I think the reggae music is a very dynam1c :
force among Jamaicans. That is one thing I feel
., Jamaicans will take with them everywhere they go.
Th]s seems to be strongly reflected. As a matter
o' fact, it has ‘really touched non-Jamalcans to a
very 1arge extent." *k

That the reggae music 'seems to have touched non- Jamaicans. may

o

be exemplified by Baharian Mosa's react1on to it. Mosa.sa}d, .

"I have almost all Bob Marley' B records. I have
- never been to Jamaica, but I know the names of
‘many places there. I know "Babylon", and the
politics of Jamaica. Bob Marley puts it all

in the songs. And where he goes, he carries

his culture with him, his clothes are simple; -

he ‘has KHumility. 1 also associate the joint

with Rastafarian bretherrn and the music.

Marley's music not only covers Jamaica, it .
covers details of life. Take for example, ‘Rat-
race’ 3 he said: :

C . To see the human race.

. In a rat-race."

- Marlay the 'Mighty Dread’ is a master of poetry.
‘A1l his-songs are spiritual. Take this one for
example, )

'Until the philosophy which holds ,

One race superior and another

'0 what a disgrace R o . Ny

E]

*
cr B s e anomem o et o

Ao e ettt =




. ’ v 0]
o ¢ e -
- . -33- : - \
‘ .+ = . .
\ AY Lo . .
¢ . ‘j

N 1nfer1or is f1na11y and permanent]y

v abandoned, there is a war.
He sings about -love. Marley is heavy; the’
reggae -music is dynamic.",

,

?

Jamaicen music, food and lagguage were expressed by both

Jamaifans and r'lon-J‘am”aicans as common featu?‘es of the identity.:

-

Even short responses to what is most common to Jamaica weve:- .

'we music; we food"; and, "knowin' densam'e
language " '

as the domesttc worker's expressedg’:) In add»1t1on to "oUr own hngo" '

which the execut1 ve sa1d is® conmon among Jama1cans, he said
another thing is the Jama1can foo f On a o /
o, . ' Sunday mormng they want' to have the ¢l1d ackee
. and salt-fish. . ‘Whenever you go to aj party and -
see the old curry—goat and rice, you/can say,
«  'this is a Jamaican party'." \\

The’ pharmacist said that, T

"Jamaican kids- wou]d Surely carry w1th th ‘ the
Jamaican patois that we usually talk.
people would say 'dialect'; 1ike, for ' come here' ”
we would say ‘com yah', and right away we wou'ld
know they are Jamaican kids." - '
. The responses to that questionn cbuld be summed up 'in one teacher s
expresswn that: '

, . ‘ "the dialect we speak is common among us;‘ and -
the food we eat and the way we cook it."

" Or expanded ‘in the undergraduate's expression:= A

""Meck me tell, you how ih go.... the down-to-earth -

. Jamaican would say, 'you waan fi hear what me ha 4
i  fe tell you? Awright. Pull chair, sidung an meck’
° - x we talk... Firse, de -food...' You can always walk

into the average Jamaican home anyo§unday and 7ook - .
for dat rice-am-peas. If de chicken can't make . 7
it to the table, de rice-am-peas is right there.,

Reggae music is recogmzed ‘internationally...
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Jamaxcans are very anglicized but they also know
the Jamaican dialect... Irregardless of what section

y of Jamagca you are from, what ctass you belong to,
. A everybody knows it... the politicians speak it..
1 all speak it; but of course it depends on thex,
c1rcumstances " . V

1 \
" That using patios/dialegt depends on the circumstances was seen in
” the expression of one bf the Jamaican teachers. A1th6ugh she said

¢

that,

"English teachers have a hard time trying to figure
out what the children who speak that broad patois
are saying;. (so) the teachers tend to think they
are stupid and they go down to a technical class
because they (the teachers) cannot understand
what they are sayIng, because they don' t talk
proper, proper Eng}ish",

when I asked her if she thought the patiois should be exposed in

$
Canadian, schools she responded: - )
1 "it,wouldn't help them here... they can speak
e patois with their friends; but when dealing
Y with Canadians, you shouldn't speak patios."

-

" Since the patois is such an outstanding feature of the identity,

it seems Just1f1ab1e to explain-what’ yhe "language" is, how it

poss1b1y or1g1nated and how 1t has affected the Jamaican education -

m

system. From Norris' ‘account, it or1g1nated from s1avery. She
describés it.as "the modern peasant vernacular incomprehensible to

; the .untrained ear.“] She said, however, that, T
. ‘it is.a richly expressive language with song,
folklore, grammar and imagery of its own.

. .. . A few African words have survived... but

>+ a  most of the vocabulary and express1ons are
‘ built round the.Jamaican fo]kacene and its
nuinberous colourful proverbs .

, ] . R
]Norris, op. cit., p. 4. - - : o :
o :
zlbld ‘
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She describes English and patois (which she calls "Jamaicdn") as

two languages, and said that for a long time thet fact was ignored

by Jamaican educators. ~She explained that Jamaican children who

.

spoke pato1s had d1ff1cu1ty in following 1essons in English, with -

school books written for English chw&dren.' Hence, they did not

i,benef1t fu]]y from the efforts made to educate them g

In contrast, other Jama1can chlldren spoke English”in the1r
homes. They benefit more than thexh patois-speaking contemporeg?es;
and also have it easier when both they and ;he1r contemporaries
sat and wrote the same exam1nat1ons written in Eng]1sh

Norris' argument implies that-the patois caused a problem in
i

the Jamaican education'system and the teacher's argument showed

N

that it has caused problems in the Canadian school where she works.

I asked the housewife if her Jamalcan he]per uses the patois.

:
PR

- Quite humourous1y she rep11ed, , . : o

-

"yes. ?fa when 1 hear her speaking it on the ’
phone, know whe js talking secrets. It
doesn't bother me.".

»
The reggae muSic that-identifies Jamaica, is inextricably 1inked
with members of a cult group in Jamaica - the Rastafarians. Hence,

in spite of the role of the music, some Jamaicans feel that

Rastafarians are central to the negative‘side of the Jamaicam identfty.\

One feature that identifies many Jamaicans is a deep-hboted concern

for a positive identity of Janaica abroad. This can. be exemplified
. N . . »

_with a Tament from ene of the teachers. She said,

4
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-

"one'thing that bothers me... is the bad ihage
+  Which some of our number have created; and
- this image is being spread throughout the
’ larger community... Consequently, Jamaicans
. . have a very bad name... in the Canadian society...
A group who refer to themselves, I think
incorrectly, as Rastafarians... have a strange

sy " - attitide towards suciety. They are resentful : ‘.
, of anybody who is differeit from them...; they - ;
refer to anybody who is not one of them as pro- '
establishment... They ‘have a language of their :
own; and a whole mental attitude that is dif- :
ferent. They are slowly destroying the goad v

name of Jamaica abroad."

+

T

But there were conflicting opinibns about Rastafarians. Another

teacher said:-

e

-

“I'm not saying there is anything wrong with
Rastas... these fellows here are not Rastas...; : o
they just are'a bad group wanting a group to .

. fall back on...; and they are parasites on i
' the society." j . -~ '

Al -

" One of the-non-Jamaican teachers<said:-

"People who call themselves Rastas here, don't
know what Rastafarian cult stands for. There -
"seems to be a band wagon effects and if a.-lot
of those who, let's say, grow their hair in a

, certain way were asked about their belief as

. Rastafarjan..., what they'd say would be very

. ‘ different from Rastafarians in Jamaica."

s’

One of the domestic workers said:’} ‘

"de rasta dem p}'oud! Maan... is pure co]llege- '
train guys ena Rasta now."

And when the professor hg]péd his parents on’ one of his v‘*isi.ts,'lle'
~had the opportunity to associate 'vg'ith a Rastafarian. He said:-
"He's a plumber... we never got into politics.:.
\d they seem to have a different philosophy about

.-everything,.. we both worked together in_
getting a job done." : o - ) "




LonameSliL At A

T-——

-37- -

s : ..
Another Jamaican teacher said he "wouldn't regard the Rastafarian

movement as any part of the general identity oi-damaica,“ because,
YU % it's just a sub-culture within the Jamaican , s

society, (and) it's a small percentage of the ’

people who develop this sort of philosophy

about life, and although the reggae music is .

dominant, only a few people like Bob Marley K

and Peter Tosh have made 1t to the top." . -

Although the Rastafarians might be a small percentage of the o

!

Jamaican popu]ace, the foregoing conflicting opinions and xhe !
subsequent expressions‘fran the bus inessfexecutive and Nett]eford

show that they canqpt be exempted from-the identity of contemporary !

Jamaica. The execut1ve said that:- . "

"Peop1e have the wrong 1mpress1on of Rastafar1ans
They think that they are just a miserable, no-
good cult. But the foundation of Rastafarian

i1t on L-0-V-E. A11 he preaches i3 love.
'b there are 1mposters The true Rastafar1an
thinks "black"..., he is th1nk1ng too of 'the
Jamaican motto... I might be'wring... butil don't
think anybody has done mere for the Jamaxcan-
identity thaﬂ?%hese Rastafar1anf," o -

and Nettleford records that:- ; : e
‘ Jamaica's multi-racial nationalism... (which
sought to prescribe the island's. 1dent1ty) met
its fierciest and most positive antagonism 1 . *
from the black activist Rastafarian movement. ;
A group from the University of the West Indies studied the
Raigpfarians in 1960. The researchers found that some Rastafarians
Wére ¢ommitted:to political and mj]itanf struggle, others were
revi#alists in orientation, others,were quietists, but all were

4

- : : s

]Nettleford, op. qjﬁ., p. 41,
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deep]y involved in their "pr1me concern - depr1vat1on and poverty"

It was found:- that Rastafariamss were révo]ut1onahy" in the1r

identification of "basic incongrp1t1es

power structure.

n ot

in the out—dated'colonial

“'&hey gave expression to their réyo]utionary

spirit by. a psychological withdrawal from the ‘wider society, and

clamoured to be repatriated to "Africa" which they regard as

their ancestral home.

¥

threats" to the "Jamaitanism" of the time; and the reactions and

The tennets of the Rastafarian doctrine "posed fundamenﬁaly

attitudes of the wider sociéty made them outcasts.

nature of Jamaica was implied.

which is the nationa1~symbo1‘of-identity.z

Yet the role of the Rastafarian movement has
been a dynamic one in the wider society of -
which it is really a part. Many of the idea
and much of the mood of this group have
seemingly passed on to the younger generatio
at large....and by the late sixties there wa
much more w1despread embrace of Rastafarian
-attitudes, ideals and even practices among
bona fide members of the wider society."l

[

the responses were:-

x.

YJamaicans are Jamaicans though we(nwy/be ‘of
g different origins >." (Teacher)

"We are many races." (Pharmacist)’

"You name them; they are there." (Steno-typist)

I3

1

Ibid., p. 46.
21he Jamaican motto is "Out of Many One People"“.

[

S

n
S

‘wé}e asked if the motto means anything to thgm in Canada.

-

.

- In a previous quotation from Nettleford, the mu]tiracia] ‘
It is also implied in the motto,
The Jamaicans interviewed

Summar-j sed,.

ey

e
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« . “Black, pink, yellow, polka-dots; everj colour
" you can think of." (Undergraduate) °

. I"wh1te, black, green we all are one people.
.Dat' § what de motto form out of; we are all ' |
de same colour don't matter " (Domest1c worker)

"Ch1nese %lack man, European, all have one
”sp1r1t.“ Business Executive)

\ \
. \\ “(And) the motto is very significant in adjusting
to the multi-cultural society that exists 1n )
‘Canada." .(Teacher) ‘
‘Norris- and Nettle ford imply that the Jamaican identity could
not be founded on any one race, especially because, as Nettleford
. ‘ ‘ » A
states, ‘ L ' .
Race presupposes a biological purity which is
difficult to justify;... and claims to such a

biolégic?1 purity are not absent from the Jamaican
society. ~ : :

Summary{ Identity As a Theme s

The'qqntradictioﬁs faced when first arriving and adapting

" to a Canadian experience centered around two major areas: 1nter: ‘
personal relationsh{ps and language. The Jamaican exprienced a
particular kind of fellowship and friendship in Jamaica. His -~ - ‘
experience in Canada was‘antithetical to that. The language,

. although structured around EngTish, was misinterpreted to reflect
an illiterate or one with an inferfor background, It would be mere

speculation to offer eiplanations }s to why theéﬁ\occur. The concern

e
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here is to note that they do octur. . The point to be made is to -

accept these contradictions in experience as the basis, for aif )

educational program.
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" CHAPTER 111

THEMATIC INYESTIGATION THROUGH
| DIALOGUE ON LITERATURE

4
A}

‘It is significant to noté that Freire . did his work with
illiterate Brazilian peasants and deniQed his form 6f schooling as
\\;’an alternative to the "formal" schooling to which éhe peasants had
v 7 little or no access What is being suggested in this study s a ‘
modification to Fre1re s model in terms of working inside the schoo]
system. We have schools and children inside them - children who
seldom can a;ail themse]ves of "Slpernative" methods pr‘form% of
schooling similar to the kindththTe;re developed. Therefore it
1s’necessgry to find ways to work within the gystem and” offer
alternatives that can fit the existing mode] wi thout too_much
disruption. For theﬁf reésons the present illustrative ca;e is
offered; to show éﬁe applicability of:a different approach within
an existing systen. As a model of curriculum developmépt,.it'cén

be most appropriately fifted into an existing English program at
the high school/CEGEP level.

., - Phase il Thematic Investigation

_of the C@{Situetioq B ,.e

1

The goal of thematic investigation, it will be recalled, is

N

to develop the ability to intervene in reality as 1} is unveiled.

The concentric circles of the'generative theme of identity are

-

’ : ' B
\ ' " 7
.

to deepen awareness of an existing situation and help .those involved °

ey e e am e + o e
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' v \ .
linked below, moving from the general to the paﬁticulér. These

circles serve as an example of the way in which a .teacher would

: ; organize a program of study based on the dialogue "encountered with

her- student/Subjects.

Thé‘outside circle represents the general problem -- a-cultural

mismatch between Jamaicans in Canadian context. This imp1i€§vif;

opposite, that of a cultural match between Jamaicans and a Canadian

L: context. The theme of jdentity has as its objective, the dchieve-
ment of a recognition of one's worth, value, place and common bond,

. ¢ i ! .
{as well as his distinctiVeness»aﬁd unique style, within his/her

/

self and community. It p?ésupposes the elimination of prejudice,

intolerance, ignorance and apéfhy. The 1imit-sftuatidn which has

to be surmounted is the mutual lack of-understand1ng that character-
‘ I

izes centers of enthnocentric{tx. These centers, whether in the

Tarjer community or inside the classrdom itself must be, reproached ‘

and transcended and the larger human condition must be disclosed, g

- examined and known. \ \ . oo~

In ‘the beginning the ‘si;uation' is only partially understood

by the students and teacher alike. 'The next situation illustrates *

how a teacher could help decode and evaluate the situation through
\

]
a discussion of similar themes in Jamaican literature. The litera-

ture of the people in question is chosen because it more closely
reflects the tangible, concrete present. The larger human condition

emerges through dialogue. = - Vo
] i ’

i 0 i,
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Phase iII Decoding and Evaluation
- : ‘

ADecoding‘invo{ves taking apart or analyzing criticai]y the
coded situat%ons and making an attempt to link the concentric
themes generated during the themAtic‘investigation sfage of enquiry.

In his programme fdrﬂi]l1terate leérners,‘Freire used
drawings that represented "situations" as the springboard for his

teaching. The tenfral theme in one drawing is the picture of a well.

- By asking his subjects who made the well, 'why he made it, an& how

‘he made it, basic concepfs emerged and the subjects distinguished

between their cultural world and the world of nature, éﬁd to see the

cu]tdra] necessity to which each situation corrgsponds.

He used a poem as another situation, and the student/participdnts
discussed the cultural aspects of the poem. "Through the discussion
éhey perceived, in Critical terms that poetic expressions respond to-
u]’ '

In aﬁPther picture situétibn'the\bérticibant{ analyzed patterns

of behavior as cultural manifestations and then discussed resistance

‘to change. .

On seeing the situation, the culture circle partici-
pants easily identify themselves. They discuss culture"
as a systematic acquisition of knowledge, and also the

" democratization of culture within the general context of
fundamental democratization...In addition...the partici--
pants analyzed the funq;%gning of a culture circle, its’

]Freire. Education. for Critical Conscfous; p. 81.-

o
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\

dynamic significance, the creativé powe; of dialogue
and the.clarification of consciousness.

Sibnificant to this study also, is Freire's use of "generative
words". For examp1e,'from the concept "Slum" generated -the cdnceptS'
. “housing",‘"food",‘"clothing", "heq1th", and “education". . The part{cipanté
discussed the problems assdciated with such concepts. ° '
Using Jamaican-1iterature as an examp]e, I sha]l now try to
show how a nation's l1terature may be sim11ar]y used as "51tuatjons" |
for the dialogical curricu]ar model. The discussion will fol low
that of Freire's situations and move from the conﬁeptual to the
) concreté, demonstrating how the SfudentScan recognize himself with
} " the hope'o% providing the kind:of sjtuat%on whereby thestu&ents

can more critically perceive his situation. -

Identity Through Literature
A nation's fiue}afure can be resourceful for national and
cultural 1dentity Although Greene (1957) argues that it is the o
\philosopher of educat1on who needs to cu]tivate a sensitivity )
to people' sithoughts apd actions and should know what preoccupies'
them, so as to understand them, the same can be argued fof'a teachér,

especially a teacher of immigrant stﬁdents.

1bid.
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- the imaginative writings of the times. The relationship between

. He says that o -
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\

Greene describes authors as "social beings... sensitized and.

articulate members of the culture” who write meanings as they
observe and feel them, and 1nterpet1ng their soc1a1 world by means -

of symbols 1mp11c1t in the cu]tura] life. As they accomp11sh th1s,

|
she cont1nues, they provide p1ctures of human experiences which gre

shaped by the responses of Tiving men. She notes that during the

Thirties, the tone of cultural experiencé could best be heard in
ks

. . .
writers and their society is also discussed by Christophey Morley.

o

thewriter is-in perpetual conflict with society =
(and) it is natural that he should be...(for)

the writer is fulfilling his des%iny only when he
begins to create some attention. o’

l

He argues also, that history\ne¢ords only those authors who fought

against society, and points to Shakespeare and Bernard Shaw as

L]

writers who exposed people to themselves {and by imolicotion to
others) - He echoes Greene s statement that spontaneous response
comes - fram art when he states that writers cannot view problems
as others view the;?\ He observes that:-

. : \
from the standpoint of many-successful writers,
the principal characteristic of too many would-
be writers is that they lack any real knowledge.
of society.Z.

.
. -~

r;

IC Morley, "The Writer and Soc1ety" in L. D Farrar,
Successful Writers and How They Work. (Harthorn Books, Inc.,
Pub11sh*rs, New York, 1959}, p. 127.

2Ibid., p. 128,

-
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He thus implies that successful writers should have real knowledge

of their soc1ety ] . - -
Angqgher assumptlon of this study then, is that when authors '
draw attention to soc1o-cu1tura1 features, they not. only parade
ex1stent1al cond1t1ons Uut 1mp11c1t1y disclose conditions as they
were.1n thg past. HenCe. Jama1can lyterature §hou}d be pertinent

“ to the current as well as past ideals of Jamajca and its identity.

[ 4

Situations in Jamaican Literature

Some of the authors selected for this study are represented
{

. 0. . o o, . ' ‘
in present Jamaican.curricula at the secondary and university levels.

Others are selected because they hgve:gained some reéognitioh'in
and oﬁtvof Jamaica, and,becéuse they are relezant to this study.
-Among the most highly recognized and c0ntemporaryVWest‘Indian
poets are Derek wa1cott, Edward Brathwa1te, A.L. Hendriks and
Mervyn Morris. The latter two af!'dama1cans (Walsh 1973). The: .
llatg Roger Mias, The Honourable Louise.Bennett, gnd’v1c Reid are
among the writers who have in différent wa}s expressed Jaﬁaica's
;red1cament in attemptlng to find that “other dimension" or fthird
?orce” between her European and African pull (Nettlef/:d)., 0ther~
5amaiqan authofs represented in this study are C.E. Palmer, .
H. Patter;?n; Bongo Jerry ~ & ‘Rastafairian poet, EVi;n Jo_ne's, nud\
Claude McKay. L S u o ‘ '

-
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. .' : M - \ ' ' ) -
_A]t‘pqug_h “Sta_n’dar‘d English is Jamaica's official ]anguage,
the Jamaican dialect is a significant feature. The dialect is
the mode of expression used by Louise Bennett and Evan Jones.
, 'Benne‘tt;s poems were not originally included in Jamaican

schoo]”c'urricul\a, although they were used in.school concerts and

i “ .
.speech festivals. Th‘ere are at-least tw&reasons why' her poems

. ’v'aere used in concerts and festivals but were not included in the

school curriculum per se. The first is, "Louise Bennet has long

been Fegarded as little more than a spinner of jingles and a first

'_ rate entertamer" ! The second is, "the ordinary Jamaican grows

up regarding standard Enghsh as the standard in aﬂ ‘things that

apparent]y mattered". 2 Nettleford argues that, * ,
1t is equally g4rue” that (the Jamaican) -speaks
“and listens to a lot:.. Much of humself comes
out in a language 1ess 'standard', but which -
poets, novelists and playwrights would exploit “

” more quickly to uncover the truth about our-.

: selves. For this is the language which occasions

the underhqng rhythms which are a combination
of .an African suppressed and the natwe-born
(creohzed) Jamaican...

n

The section that follows is org'anized around the concentm’c

v

‘circle of related themes and is a1med at: portraymg haw *a

teacher cou]d match student's concerns with aanhemes

- i

. from literature. : c .

S

; | Lo rae>t\ .

TNettieford, p. 193 . ,
®1pid., p. 189- '
3Ibid., p. 189-90.
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Situation One:, Prejudicial Biases
At the center of the coded situation, as schematized in .
the coricentric circle diagram (See Figure 1, p. 43) is the

récognitién of racial and. class prejudicial bias. Feelings of

being unnecessarily discriminated against have created hostility

in many peop]e from Jamaica (Mitler, 1973), part%cu]ar]y the
adolescent. The story, "One for a Penny" expéesses some of

the préjudicgs associated with the European/African biases
imbedded in the cultures m? Jéméica which+can be 1inked to / |
existing biases in a Canadian context.

»
¢ f

- o o T e o - s - -

- .Daphne sat and stared’vécant]y in her “"oppressive" room.
She was arouseq from her sad compos ure by her nephew, Tom, whose
mother (Peggy, Daphne's sister) had sent h1nz¢o ask her to
move 1nto 2 roem she had found for her. As Tom awaited a
reply and watched- her, Daphne returned to her melanchelic gaze.

She reca]]ed'a school game:-
Orange in the market one for a penny, - b
Queen Victoria -reign for many;
Anybody, anybody trouble me lover,
I take out me knife and stab the bugger.

e

]H Orlando Patterson, "One for a Penny", in Caribbean
Rhythms, James T. Livingston, Ed., (Washington Square Press,
Pocket Books, New York), pp. 137- 145 . )
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Peggy had demanded that she say "Enélaﬁﬁ” instead-of "market".
' He; refusal had kindled anger in their fathef. He was
. A tall black man with a large prominent nose,
~which he proudly declared was Scottish... He
hated her as much as he loved her elder, lighter
sister (Peggy). ‘ .
He hdd\predicted one day, that, Peggy would ma;ry an 81isk, Hut she
.'wou{d marry "de booga-man". ) .
.When she refused to say "England" her fathek had scolded her
" harshly and commanded her to obey her elder sister who "have more
" sense" than she @ad. "Now Peggy darl{ng, tell her again", he had
rgntreated. And,
in the ludicrously affected manner whicﬁ
teacher Reynolds had said.was the king's
Eng]iih, ' | - ]
rPeggy had repeated the words and reﬁorted her disobedience to\;heir
‘fatherl InSpi;e of his command to "obey her sister", Daphng had
B screamed reve]iious]y, "Orange in the market". ‘ -
L He had gmqnf oniy to frighten her; but at the crack of his
':ﬁwhip"-the\tip had sturig her cheeks. She had seen that he was
-frighféned and was glad. As she hudalea t& her‘mothew15umnonded
.‘by her screams,. she had tauntingly yel}ed, "orange in the markeil"
‘ ‘?She'ha;?Said those words aloud and frightened Tom.
| ...Tell her thanks, butvﬁof to bother with the room,

. she told Tom. ‘ E : .

!

Pl et




- 2. ihat would. you do if you were Daphne?

-5]=
. 1 | ~——
Nettleford argues’thaf the Jamaican identity coulq ngt be based
on race because of a claim to "biological purity" in some races.
The prejudices attached to such a c]aim'is what Patterson drews
attention te.
| Peggy and her fathe} admire ;nd adhere to the European bias,
while UEphne favours the African bias in the Jamaican society. N ',‘
It is not uncommon to find such biases subtly interwoven inté many
individual Jamaican'families. Notice the terms of endearment “the ’
father -uses when addressing Peggy, e.g., "Peggy darling" which he

denieS»Daphne; and his eXpectatien for each daughter. Peggy will

T marry an é11te, but Daphne will marry the "booga-man".

PN

v The story presents a child who has experienced preJud1c1a1

quses in her_very>hone, but one who is conscious of her worth and her
‘13eh¥1ty in the Jama1h;n.eontext 'In a ¢lass with 1mm1grante there
’.15 11kéry to be manffDaphneys and many Peggys. The teacher can ga1n
" the confldencdlbf each and establish mutual respect and understanding
 which are_necessary to srtmate eachrimmigrant in the new culture, if he/
she becomes eignificantly aware of tHe problems that haunt them.
They can be iearned through dialogue.- .In the case of Jamaican
’ ihm1grant,sfudents. the story becdmee the point of contact and the
: sgripg peard for didlogue. ) P
. :An‘interest{ng‘starting point for the teacher is to ask, "do.
“kyoufkhow thelgame - 'Orange in the market?'". He may next involve
lfﬁe\students“in role-p1;y with more questions. For example,

] :, . ’What would you do ifiyou were Peggy?

4

S o Ml vt B g b
. -




’ ;///// . laureate who. guided and edZdbnaged McKay - the "Black Jamaican' ‘ ‘
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Through the dialogue the teacher will be %ble to detect the .

persona1.doubts, hopes and fears which are tied fo the sfudept's

_cultural idenfffy and henee. what each student's needs and

- * interests are. ‘ ‘

Situation Two: Problems of Social Intéraction’ ,
Claude McKay has been universally declared poet of the Black

Rena1ssance, and his works have been considered relevant to the

understanding of social interaction in the Jamaican society. It

" was Tom Redcam - "a white Jamaican”, and the. nation's first poet

pblice-man poei" '(Néish 1973) McKay's poem - “The Tropics in .

New York"], is chosen for this study because it implles the theme

of nosta]g1a which one npn-Jama1cah said characterjses all ’

-

Jamaicans,

s

"The Tropics in New York" - “o

Banananripe and green, and ginger root, ‘
- Cocoa in pods and alligator pears, !
. And tangerines and mangoes and grapefruit,
"~ Fit for the h1ghest‘:/ﬂze at parish fairs.

Set in the window, bring ng memories
O0f fruit-trees laden by slow-singing rills, .
And dewy dawns, and mystical blue skies = -
s In -benediction over nun-tike hills. ‘
o / )
"~ My eyes grew dim, and I could no more gaze;

A wave of longing through my body swept;,

And, hungry for the old, familiar ways,
- 1 turned aside and bowed my head and wept.

Tclaude Mekay, in Figgeroa, p. 82.

.
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Some problems that may arise when peop]es of different. cultures
. 1nteract, are portrayed by Evan Jones in his poem, "The Song of the

Banana Man".] In the first stanza Jones implies the theme of cultural

-

misunderstanding in the meeting of a tourist and a banana,farmer.

Touris, white man, wipin' his face,

Met me in Golden Grove market place.

He looked at me ol' clothes brown wid stain,

An' soaked righ through wid de portlan' rain..

He cas' his eye, turn' up his nose; ,
He says, ‘'You're a beggar man, I suppose?'

‘He says, 'Boy get some occupation;. - 2

be of some value to your natiogi'

But the banana man refuted the tourist's assumptions with:-

. . . . (- . . o
...By God an' ®s _big night han' o
S e . you.mus' recogniZbVa banana man.
. |\}

LA

and gave a version of the daily occupation and a -picturesque image’

of a Jamaican farm property.

’

Up in de hills, where de streams are cool,
"an' mullet an janga swim in de pool,
, I have ten acres of mountain side, - . N
- an' a dainty-foot donkey dat I ride, .
four Gross Michel, an four Lacatan,
some coconut trees, an' some hills of yam,
an' I pasture on dat very same lan'

S five she-goats an a b1g black ram.

-and in the rhym1ng coup]et that Jones employs . after each eight-

¢

lined stanza, Jones' banana man asserts that,

d;i}\by God an' dis big right han', | ) ‘ \\»
is the property of a banana man. ‘

S

Then follows the common image of the early start of a’typical

Jamaican farmer to his field that is usually several miles from

]Evan Jones, "The Song of the Banana Man", in Caribbean Voices,
(Evans Brothers Ltd.), pp 4-6 )
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his home, the climatic conditions under which he works, and his
Journey"home in the evenings.

I leave me yard early-mornin' ti o~
ah' set me foot to de mountain-climb;
I ben' me back to de hot-sun toil,
an' me cutlas rings on de stony soil,
ploughin' an weedin, d1ggin and plantin',

" til Masa Sun’ drop back o' John Crow mountain,

Then hom again-in cool evenin' time, -

Vperhaps whislin' dis lickle rhyme.

Praise God an me big right-han’, . -
I will live and die a banana man.

In the next stariza Jones pictures the fanmers Joy at harvest t1me
when they cut and sell donkey -loads of bananas. Jones’ banana
man says, "dat is de n1ght when/you. touris man, would change- place

wid a banana man".. Then in the next . two stanzas Jones gives a

5

realistic descr1ption of the "ca]m bay“; the "bright ‘moon” » the
waiting "English sh1p" and the‘“monstrous "hustle and 'bustle of the
ta]]ymen" as the fru1ts are 1oaded for~export That is fo]]owed by

yet another p1cture of the happ1ness and fr1vol1ties of the banana
man on pay day:- - . : T » v
i . T s~ 3 ‘ o .
Down at de bar near United Whart, ST
We knock back a white rum, bus a laugh,
fi11 de empty bag for further toil
wid salt-fish, breadfruit, coconut oil;
den ‘head back home to me yard to sleep
& proper.sleep dat is long and deep.

In the last eight-1ined stanza Jones recapitulates thewamages of

the first stanza. In addition, his banana man cautions the‘tourist:-

"

oL
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'Nett}eford argues that the w1der society ‘of Jama1ca cou]d nelther

“ignore nor destroy their beliéf system because young Jama1cans were

-55-

&66’t judge a man by his patchy clothes, )

I'm a strong man, a proud man, an' I'm free,
‘free as dese mountains, -free as dis sea;

I know m'self, and I know me .ways _
an' will sing wid pride to de end of' me days;

‘Praise God an' me big right han', . . ‘
I will live an' die a banana man. .

The next selection is Bongo Jerry's "Mabrak™. Bongo Jerry has been

described as "the most exciting and controversial of Jamaica's

. new poets."z‘ The inittg] reason for choosing "Mabrak" was because

Jerry‘ is a Rastafarian poet; and in the interviews there were

vary1ng and conf11ct1ng opinions of the Jama1can Rastafar1ans.

’ adopt1ng many of the Rastafarian values.’

%

- Bongo Jerry did not yse the dialect. Yet, to say that his mode
. of expression is s;andardHERETWQ?, is debatéb]e. In his unique welding

. sty]e.and“content he gave a‘pi;ture of the‘roqt§, the cqnflibts. the

hopes, the fears,.the frustrations and the asdirations'which underlie

“many of the expressions of the Jamaican identity. He uses thé imageries

of 1ightening°dﬁd thunder to demonstrate the force of black awareness,
He introduced his narrative wifh'thg assumption that .black awareness

brings hope‘for)ideologicé1 changes.

X -

]Eongo Jerry, "Mabrak" in Livingston, Ed., og.\cit..,pp. 258-262t

*
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. Lightening
is the future brightening,
for last year man learn
how to use b]ack eyes. : .
(w1se )

He gives a version of "the thought-Patternof black awareness, and

implies that black awareness has become a reality which conflicts

2

: ~

. with the tradjitional ideologies. That awareness, has interrupted

:‘the ideologies of the wider society in the same way that lightening
interrupts darkness.

_ Mabrak: o
: . NENSFLASH' '
» po "Babylon plan crash"
o o - Thun&Er interrup& their program to
P \=  _ announce
: - BLACK ELECTRIC “STORM
IS HERE .
/ \
He gives one version of the cause of the aggression-against tradi-
tlonal 1deologies - ' '
‘ ""How long you fee] 'fair to f1ne
(WHITE)" would last?

p‘! L = How-long calm in darkness

when out of BLACK
come forth LIGHT?

How long dis slave caste
.when out of
the BLACK FUTURE .
comes o ‘
1
RIGHTS ' e
‘ ?
and expressed the inevitab{lity of ideological changes: ‘;'

re
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Every knee
must bow .
Every -tongue . ) L
. confess ‘
Every language vl
EXPRESS

a

NAXTOEOQDDOE

He imp1igs who should promote the changes, and what educational
measures should be taken to bring about the changes:

‘ ' MABRAK

) . ’ Enlightening is BLACK
- : o hands writing the words of.
‘ ™~ . black message
for b1ack héarts to feel. .
‘ MABRAK is righting the wrongs qu bra1n-wh1ten1ng~

HOW?

. Not just by washing out the stra1ghten1ng and

: wearing dashiki ting: .

« - Save the YOUNG

from the language than MEN teach,
the doctrine Pope preach

skin bleach. .
bl I

40N ELSE?...MAN must use MEN Language -

) to carry dis message:
SILENCE BABEL TONGUES; recall and
recollect BLACK SPEECH.” -

e AR - e,

1

cramp a11 double meaning
an' al¥ that hiding behind language bar,
for that crossword speaking o
when expressing feeling

is just English language contribution
to increase confusion:.. .
S delusion, name changing, word rearranging.

. " .e.left us in a situation
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where education
meck plenty African afraid, ashamed...
NOT AGAIN:

Never be the same.
Never again shame!

Three novels are summarised in this study to exemplify how the

themes, plots and characters created by Jamaican authors relate to

.fhe cu]tdral‘idéntity of Jamaica.” . .

Vic Reid, the author of "The Young warriors"] cohcentrates\pn a
t&gme recagnized and discussed by Walsh, the agony and pride of race.

This novel is included in the high school curriculum in Jamaica.
! .

ThgsStory
The sound of the "Abeng" silerced the "talking and laughing"

of "M&yntain Top" Maroons gathered on”the "parade-ground in the
\ \

. early morning sunshine.:.

Their chief arrived to conduct the tests in which the boys’

showed what they know about tHeir race, and demonstrated their skill

“at “shooting“ and‘"knife;throwing". Then follpwed thé "test of

honour". \
The boys "hungry" since they could not eat before thein'tests./
promised to run to "Lookout Rock" and back to. the paradeaground

without eating. Their "five<mile" path wound thrqygh "open coﬁﬁtry"

~ where trees of "ripe fruits" and juicy "sugar‘canes“'filled gpé air

—~

with mouth-watering aroma. A "red stone" from Lookout'Rock was the

&

ik Reid, The Young Warriors, Longman Structural Reader
Stage 6 (Longman Group Ltd.) 1967.




'was,céptured by the Redcoats. They ventured- by night into the

°

symbol of proof that each boy had fulfilled his promise. Charlije
was the first to return. R -
At home ‘after the tests, the boys ate and stept. In the

' : v ) «
evening they left for the forest to hunt. For the first time they

" went unaccompanied by their fathers. A camp site was found and ' M .

Tommy appointed leader.. They ate., Daviq told an Qnancy stOr&. They

c]imbed to "Rabbit grounds", captured many, and returned to their®

L ~
They "awoke with the first light of day," and went bird-shooting

camp.

in "Pimento Walk". While ggthéring the fe]]-birds, Tommy detected
sound§ of "Redcoats" «Idreaded enemies of the Maroons.

By/brave means ;he boys estimated the number of Redcoats and
inform%d thé{r village. Th; old Qarriors devised strategies for
batt]el -Two of the boys bravely crossed the Redcoats' camp to

summon Hélp from the "Motho Maroons".  On returning to Mountain

*Top amid the preparation for 6att1e, four of the young warriors

-

‘persuaded their chief to grant them permission to rescue Charlie who

fire-1it enemy camp. David tricked the soldiers into listening to

»

an Anancy story while Tormy tried to rescue .Charlie: ‘He was rope~_
bound so the rescue failed. On signal, David ended the story and the

four returned safely to their village.

* . . . 1
X
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Charlie felt doomed. The chief and his friends knew he had -
cheated on his test of hqnour But indeed, "Charlie saved all the
vi]]agez“, because he had been captured in an attempt to help, and
witﬁ the information he hed whispered to his rescuer, the Maroons
pfepared the trap in "Star-Apple Gully", 1nfo which he led the Red-

" coats on the day of battle. ‘ ’ o

Another common theme in Nest Indian.1iterature 1s described
as a "Dickensian indignation"™ at the lives of the poor (Walsh, p. 51).
The late Roger.Mais deals with such themes. fhe late Hanaurable
N.M. Manley says of Mais' ndve{s.

. the‘educator, the social scéientist, the angry young

man, the reflective thinker... will do well to look
.and understand the people they represent so vividly...
“The Hills Were Joyful Together“ is 1nc1uded in this study. ,

In it Mais gives a picture of a tenament yard w1th,1ts»barrack-
Tike shacks, its knarled ackee tree and jts thrifty black-mango tree.
These give succoi‘and thade to the tenants as they wash by the water
cistern or just s%t and gossip . N

.They include Ditty who 11ves with her mother - Goddie whose man
Puss-Jook claims that D1tty is not his and assaults the g1r1
sexually. Cassie lives with her man Ras who pushes his hand-cart
and scuffle for a living. There is Zephyr the prostitute with whom )
1ennie a respectable guy has fa]leq“in love. There is Sha; who
give§ no indication that he’: aware that his™woman Euphemia is having
another affair withlBajun-Man; but eventually he murders her.

1N.H. Manley, "Introducfion" to The Three Novels-of Roger Mais,
(Sangsters' Book Stores in association with Jonathan Cape Ltd.), p. vi.

o : i




. and Surjue is shot and killed as he attempts to .escape.

-61- ,
!
There is the married coup]e‘- fearful and deceitful Bedose and

hymn-singing wife Charlotta with their chiidren wayward Manny jand

his sister Tansy the‘unpudctual school-girl. Rema Tives withsher

mar Surjue who has a €lick friend Flitters. These twg friends plan

a robbery but SurJue is caught and 1mpr1soned because Flitters

deserts him and escapes with the Joot. Flitters is eventually

butchered by “under—wor1d“ crooks, Buju and Crawfish, There are

"The Three S1sters of Charity" - members of a religious cu]t T

4 L]

The narrative moves backward and forward to reveaﬁ activities
in the yard and in the prison where Surjue is. Finally, on the
, ;

same night, Rema who became mentally distraught, sets herse}f ablaze,

~ The concept “of shar1ng, a profound trust in God as well as a’
mixing of dialect and standard Eng]ish which are expressed themes
1n,Jamaican cultural 11fe ;tyle, are exemp1if1ed in the following

extracts from the novel. One night there was
...a big fish feed... The fisﬁ had d1ed froma .-
lack of oxygen... the recent heavy flood rains

“seemed to have been-responsible... People shoyted
‘ha. ha'we got fish fo' nothin. Fus time i-€éver
see anyting like it in my 1ife... Mus be de lawd
sen dem'...The waters in the harbour was still as-
a pond... and more and more fish swam int6 the

" 'shallow water,... and died, and were thankfully
piled in baskets and taken away... Ras (who had
filled his hind-cart) sold what*he could... and
took the rest home, to the yard (where) everybody
had ‘'one hell of a feed...

"It had been a good day scuffling... He was not a
religious man but he never doubted the Lord had a v
hand in his affair that day, and many other scuffler’ '
felt the same... . o

~

S




. and the woman fried the fish and johnny-cakes;....
They sang (folksongs) and told stories and cracked
jokes and forgot their worries, .their fears,. the1r
jealousies and their suspicions. .

*  That evening they bu11t a big fire,.. sat around.,.,

- o Another novel included in the high school curricula in Jamaica

2

s "The*Hummingbird'People"™ by C.E. Palmer. The characters are

everyday people whose ordinary experiences were disrupted by

scenic features that made Reid's novel culturally suitable for

Jamaica, it is the pr1de “of everyman, a gpﬂ% range of cu]tura]
¢

-

s1tuat1ons, themes, and scen1c features which make Pa]mer s novel

re]evant,

./ T
The_Story - e

q

~,

celebrate the home-coming of their war heroes. "Kendal" expects

engagement her father has arraﬁgeﬂ/for her with his friend Jake.

Ad .

4

Two neighbouring villages try to outdo each other in'p}ans to

one and "Grangg" expects fwo. In the suB\plot of love Jocinda who

is 1n 1ove with "Sam" the hero return1ng to her vi]lage, ‘breaks the

‘preparation forka special event. While jt,is the pride.of race and -

. - ' Kenda] 3 vi]lage-bum, Tawny, spies, blackmails and benefits from

)

.to arrive in the thick of a battle between the villya

arriva]ﬂends-the violence and bath villages join i’ bined

i »

T,
Stores in associat on with Jonathan Cape Ltd.), p, 39. .
2

the schemes of both villages. His ihtriguereausesxthe war heroes

¢

Roger Mais, he Three ﬁove]s of Roger Mais. (Sangsters' Book

~

_But their ~

. 2C.E. PalmeF, The Huun1ngb1rd Peogle, (André Deutsch Ltd., 1971).

BETRC |
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celebration. . i> )
r

- l - 3 .”
One of the usual characters in a novel or play is a villain.

I shall try to saew how the villain “Tawny",'in Palmer's novel,
is culturg]fy relevant to Jamaisa. ’ ‘
h Tawny had eavesdrogped on the secret meeting held Ly Kendal's
celebration pTanners.clHevknew that Grange leaders were also

pldnning and each village would Tove to know waat ghe ofher was doing.
He had a motive for mischief, since his village had often spurned

him Becadse he drank too much at the expense of others. Bent on

revenge, which was in parf:justified (if only by himself), on the

morning after his eavesdropping,

NS ~ Tawny woke, ... he greeted the orange sun.

and turned towards ‘the great house of Casper
Miller’ (a wealthy farmer called Busha).

What are you doing here you... I've told you \
a hundred times not to trespass (said Mr. Miller).

Maybe I ought to go visit the Grange peop1e
There s people there who wouldn't m1nd see1ng
" a Kendal Man snuggling'up to them..
You mean. . Yygu wou]d snugg]e up, to them?
Why not Cqspe ? If my ownfpeople turn me away
, _ What do you want?... a drlnk, no doubt?
But faWny demanded ‘more than just a drink. .To prevent his
. ambling off to Grange and sp1111ng secrets,’ Casper paid h1m welg
and Tawny was off to 1avish his first funds from &ﬁackma1?.
Some m6rnings later }awny arrived at Grange. Immediate]y he ) -
{

arrived, he.sensed the viilagers hostility.

EE—
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hobody accepts my hello.. .. (he complained)‘. T
. .maybe we dpn'_t Tke spies (sa“i"d Roseo).. . - AR e
.me a Spy? (he lamented) . . | i
He then comp’]ained that his village hated him. caHed h1m a Lo ‘

"village drunk" and had dec1ded to get him out of s1ght before the1r .. S )
.- " .
hero arrived. Grange 5 leaders were quite taken in by his. angmsh

They decided to "Spmng a coup on Kendal by-siphaning off. some -

information fmm Tawny" Rum was-to be the chief ‘drmk at the " . " L v
( ce1ebr’a,,t1bns and each vmage wanted to know it l\ad mor'e than the o
other. Tawny lied to them that Kendal had only a small quantlty, i

> and having promsed to gather h1s fmend to finish- that on the . L ‘-.;:

Sunday before Sam the hero ar‘rived he. left Grange with more .
financial profit after saymg.-\ SR o S T 3
T DTS .
Yes, gent]emen, you'r more cord1al than my own ' - . e

vﬂ'lage Threw me out... I H show em. A v . D
¢ but not before studymg the, 1ocat1on of the1r fﬂled demijohn ‘ h '

s Attt it £ = © o

That Sunday afternoon, Kendal vﬂlage was quiet. ‘Most 'peop}e‘ .

| "~ had gone to the "evening service at church" .A;med mth‘. a'_n'ayger '
"+ Tawny revi,s'ﬁ);eﬁ‘Gr‘ange where, 1jke Kendia the pe'ople.‘weehg ina- - - - o
church service. He worked his waj benegth the~ ‘d,u\or:-store and”> .

posit'ioned himself below the f]oor exactly under ‘the 1arge demijohn. .

%y, oo

. w: “ The auger went through reluctanﬂy . ‘broke R D L
o : through... rum squirtéd on. his chest... he. o e
0. - cupped his hamds and drank... ratn féll.... . .. . i

Tawny slept in the open fie]ds "that mght out of feorlbf stuanng L o ,i’
and spilling thg bucket he had_f-ﬂled;wi;h ruql ‘qg ijange, When on LT
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uthe‘morn1ng of the heroes arrival Scouts reported that Grqnge
men were approachlng with clubs on]y Tawny knew why.

Mag1c is another usuaI e]ement in a hove]; Obeah is the
cultura} magwc element in- Jama1ca ’Palmeh hses it to link the
subrp]bt with the main plot dake is encouraged by. his maid to seek
he1p frrom "Cudgoe" the obeah man jn order to regain Jocinda's ]ove

| Palmer also makes reference to Jama1can foods. On the Sgpday

“

hsfore the heroes arrived, one of the village house-wives fearéd'
‘1‘ whe Qou1d'hot he we]] enough to finish‘her Sun&ay dinner, "a
wa11op of a d1nner,\r1ce-and-peas and cooked cows' trotters"”. It is
evident that the chicken d1d not make it to the table that Sundi}, as
thegundevgraduate say§*huppened somet1mes ’ "Ackee and cod fish-
i'w1th,f1red porh. .roasted breadfruit and coffee" was the breakfast
, mehﬂ for éome of the v111agefs on the motnvng of the celebrations.
. Food, music and togetherness, were~expres§ed as constant
. féature; of thé Jamaican identity. Palmer uses these dominant
featghe{‘to‘11nk all the cha:acters togethé} in the combined
celebrations of the two villages. The heroes arrived on the truck
‘that brought Kendal's hired musicians.

Y

They were joined are- over-shoufﬂer ..(and one may)
imagine the effect of this "togetherness of the

' RAF trio on the rabble. Shame on you men' (said »
! one of the trio).

On the spot where the righting ensued, “ééreet d;hcing at its
,wiﬁdest began". The truck was unloaded and soon, '

all animosity was forgotten...The musicians began to

set up their instruments. The sun was laughing. * ‘

‘ ¢
A . - )
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Each selection has its particu]ar‘ggneratibe themes relating

to social interaction. But the poem "Mabrak" will be Lsed tq exempfiﬁy
how this situation may sefve as the'pivot for dialogue. Teacher and
students can analyze the patterns‘df behayior\by Ja%aicans who accept
the Rastafarian~@5nnetsAaﬁd thosé who reject it.‘ ‘ T

~ The author jmp]1;§ that the type of society that exists in
contemporary Jamai;a’is od% in which'certain ideologies pregdainate
and submerge other ideo]ogies; He sees "brain-whitening" thropgh the
educational system which makes one race feel “afraid, a&ﬁggugy. He
ihplies thqﬁ the dominant trgnd is for the majority of Jamaicans to
adherg to JBaby]on plans” (Babylon being.thq\gfff Rastafarians give
to the ruling Jamaican %deo]ogists).
‘ He further implies-that the kind of society. Likely to ;merge in
the future is one in which the §ubmarged Tdeologies‘will.surface.
And when those ideologies surface, the disadvantaged race will no
longer be ashamed as thgy were previously:-

) ~ NOT AGAININEVER AGAIN SHAME.ii, 1
After presenting the poem to the students, the teacher may ask some

simple questions; for example,

[,
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© culture of Jamaica:- 3

1. Is the author a n;an of the people?

What aspects qf your culture are presented in the poem?
Does ;he poem"speak to any of your personal needs? |

What kind of society does: the author want?

. Is that the kind of society that you would like?

Is that kind of society similar or different from~ that

e o s w o

¢

*in which your parents grew up? -

Undoubtedly, the' ;'needs of the student a.s an immigrant, as well as -
probl e;ns of social and political changes and the effect of these

on the students' academic interests will become key-poi.nts for the

dialogical curriculum model. '

'Situation Three: Problems with ,Languabe -

In this selection "No Little Twang‘"1 that fellows, poetess

Louise Benmet touches on two features that are constant to the

R

(a) Jamaicans' practice to migrate and return,
" (b) An example of changed attitudes among

contemporary Jamaicans.

: A third feature presents itself in the author's use of J_amﬁcan

patois/dialect as her mode of expression. The poem r_éfers to a
rébatriqte Jamaican, who unlike others,. returned home with an unchanged

accent. The attitude can be seep clearly from the argument of a

1Louise Bennett Jamai can Labrish. (Sangster s Book Store,
Jamaica). 1966 . : ‘ ‘
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domestic worker hére‘i She 'says she is practising to speak "good"
because she hop'esAto return home’in April and when she speaks, she
md]d not like anybody to womder what“"éhe has been dding tn Eanada
»for four years. She was 'encouraéeé not to practise too much because

whe might practivse herself out of what is in Jamaica. In Miss Lou's

Pris WA A

poem, the.boy's traditional mother was happy to see him return but

t
i

‘she was not proud of -him:- ‘ ,
/Me glad fe see you come back bwoy, \
But lawd you let ,me dung,,
" Me shame o' yuh so till all o'
Me proudness dop a grung

3

e boilie:

Yuh mean yuh goh da 'Merica’
. ) An spen’six whole mont' deh,
. ' An come back not a piece, betta
B Dan how.you did go wey?

, ' Boy yuh no shame? Is soh you come?
N R * Afta yuh tan so lang. T
.- Not even lickle language bwoy? "
S Not even little twang?

« She was proud of h1s traditionally-inclined sister who retumed with

a changed accent:-
An you sister wat wor:k ongle
One week wid 'Merican
She talk so nice now dat we have , } .
De jooce fe undastan? : T )

o gy o} TR T S
.
B

'Travel should not only have improved the boy's speech. but his general

appearance. So his, mother asks him,

Bwoy you cou]dn‘ 1mprove yuhsulf.
An yuh get soh much pey? o - .
You spen' six mont a foreign, an . o ‘ <
Come back ugly same way?

PP
~

Not even a drapes trouziz? or
' * a pass de rydim coat? - -
= T Bwoy not even a.gole teet or
: : \ A gole chain roun' yuh troat. - _ s

mﬂ?\mm:w,w.k‘. SRR
« Al
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One would expect the boy to reply; but she reprﬂnands -

Noh back-ansa me bwa_y, yuh talk
+ Too bad; shet up you mout,
~ A doan know how yuh and yuh puppa
. Gwine to meck it out.

Ef yuh want please him meck him tink
Yuh bring back someting new-

Yuh always call him 'Pa' dis evenin
Wen him. come say 'Poo’.

Reference was previously made to. Nett1eforq's argument tha{#
in Jamaica standard English has always been used in "all that apparently
mattered". Hence there are Jamaican §tudents who will deny thatathey
speak the dialect. There are others who will use it to poke fun,

or to create laughter. Many are ashamed of it while many adore it

~as a pal-link; and because it is imcomprehens®6le to the untrafned

ear, it becomes their secret code - their mark of identity.
Present attitude towards the use of the dialect is exemplified
in "No Lickle Twang". The traditional mother was as{\’md' that her

: son retumed unchanged' She remarked

Me shame a you so till all me p
2\ proudness drop a grung.

But the boy was neither ashamed of Hisospeech nor his appearance.
Althbugh 'éhe teacher's method of introducing the poem will
depend on several factors, a possible method is to begin by-saying ;
"many cq,untri;es have their diaiects; this peom is written in the
dialect on one country". He may then. read a portion of it and ask "
the students if they recognize it, and quickly note their reaction.

He may then ask such questions as:-
.

1. Is the poem from your culture?

2. How would you react to your parents 1f you. were ‘the- boy? .

.\
\
¢ > o
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3. Do you think the boy remained- unchanged to please his

~ friends who did not travel? ‘

{. Is your mother like the boy's with regard to the way

| . you speak? ' . ]
Undoubtedly, the discussion will eventually lead the student to give
his views on problems of parental expectation, par'en“t.il va.hfes
versus offsprings' values, the advantages and- disadvantlges of USingf

\

the dialect as a mode of communication. o
b
Situation Four: Cultural Mismatch ip Identity ~ °

During -the discussions of the preceeding pieces the thgﬁes would

be directly Tinked to each other through Scussion. The final

se?ect1o‘n 1n this program would repre nt the 1arger theme of identity.

;Nervyﬂ mrris por.trays that in-the | oem "To a West Indhn \'.bveﬂmr‘"l

Your intellect feels discontent

With having and ot labeling

Three million people

And our several territories, .

Africa England America Portugal and Spain o

Black brown yellow pink and cream . . 7 - -

Young middle-aged decrepit vital, _ g v

i - %

3 He alludes. to the cultural- differences of the 1shnds . '5, .

John-Connu Kelee Carnival S 9 T

Hosein La-Marguerite and

' , Independence-Day , . o
Our Enghsh hymns creole proverbs . . K
Steel-band calypso rock-'n'-roll .. S
Anancy-stories obea. and Christ
The yillage bram and Yacht Reggatas T
Poverty clay-pigeon-shoo im? : ‘
Slavery bastards laughter riots : o

- My uncle's waistcoat and.his o o - {

oo

Mefvyn Morris, in Lﬂings;om op. cit.,.pp. 236-237.
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N andl then he asserts that a single definition for such a conglamoration -

‘ ~ cannot be fou

‘ The teacper may ask each student to locate a concept that belongs

B central to di a]ogue

o
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s

) o gardener's sweat,
L1bba cfeels@ter flying fish

- Bush-tea’ hot-dog and coca-cola

V. Black pudding roti cuckoo dalpourri
* . Drought and hurmcane, mountain soil
f’ and sea --

¥
v

r { e

s AH thes :
) A1l these and more ‘you wish -
N T? fix in one quick-drying deflmtion.
{ou must not try to oram us aH
nto your little box; ‘
e /Yow definition must perforce be fa]se
Y Or we are dead

o

P XS

d1fferent 1s]ands,~because severa] 1slands are represented in it.

to hlS 1sland

§

For examp]e R

: Concept " Island
' '., "J,thecunnpf' Jamaica . |
o "Carniva'i "o . Trinidad‘
] V.f‘v‘ » ) ,.’ /‘ . .
Lo "fying fish! Barbados
"o "Anancy-stories" Jamaica

N

~

/

¥

dTms poem 1‘5 admn'able for a class mth West Indtan students from

These concepts wiH then become "generat1 ve words"

>

)
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Phase IV: Thematic Classification and Demarcation u,
\ o . The issues that emerged tﬁrough discussion of the imaginitive
-literature to which the Subjects were exposéd and which were discussed
would theﬁ be the basic for the constructfon of related 'fans' of
relationships Ahd‘interpenetrafion. From thi;, the next series of
literary discussions would emerge as the continuing bases in the

3

English curriculum.

Phgse 'R Problem'Posing/Probiem Solving

Once an awareness of the connection Jamaicans have with the
larger cémmunit& of human endeavors is achieved, a basis.on which
to decide ways with which 10 deal with cultural mismatch wpqu bg‘

@

jdentified and form the next focus of discussion.\
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EPILOGUE: SUMMARY AND COMMENTARY .

.
- .

This'study is an illustrative presentation of an alternative
to traditional models qf curriculum design -- a dialogic'mode].
It isrorganized‘around the brinciaLg that some of the prgblems of
immigrant education cén bé overcome by basing instruction on the
p?qblems of students in their relations to their world (Freire).
fn th%s model, the role of the teacher is combined with the student -

and each are taught by one another. The content of the curriculum

”is‘baSed'on the results of exchanges between teacher and student.

- \
After the preliminary interviewing, t@emq; are re-presented through

_literary selections based on what the students want to know more .

about. ‘ CoN

The teacher takes on the role of investigator, seeking to ful-

“fi11 two primary tasks: (1) to provoke insights.that transcent the

immediate concrete situation; and (2) to transform reality - fixated :

v ! .

éonsciousness into "potential consciousness”, which is oriented to
explo;ing new possibilities for 'testing action'.

Freire suggests-a tethniqué‘td‘aééomp1ish’this, is to dev. p
simultaneous projection of different situatfons whichfembody(qi

"thematic fan" of examples of interrelated themes. He suggests

~ doing this by"decoding sitqatibns' or moving from the abstract to

the concrete. By doing this, an individual can learn.to peicéiye
his re$1ity more critically. Tﬁe theoretical insight g}ined from»
this exteriofization of'cn'indiviQ9als' ¥ieWzof the world helps him
take possession of that reality and recognize himself within it.

‘
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The‘frustratighs encountered in the teaching of immigrants
often result in a spectrum of related teacher behaviors from
autocratic control to pity and 1ndu}gence. These reactions are :
usually formed as a résultlof the teagher being expected to “know"
and Y'do" all. Sharing the task not on]y.1ightens the te&cher load
for "perfection-expectation” but is the initial stage in guiding
the student to an‘awareness of his ability to think critically.

Thig ability, in turn, can ignite the motive,for déve]opﬁhg the | | ]
capac1ty for transform1ng one's life situat10n and the repud1at1onl

of a fata11st1c att1tude

|

It has been said that "freedom is not something g1ven at birth,

The teachet‘must be.able_to'teach.the student new ways of seeing !

" the world while at the‘same time relinquishing control“of. those

views." .
N
A ' .J
L % i
’ \\ \ s
¢ ";Q L]
1 ) -
2 ) -
x‘ ‘ .Q, | Lo .
\.| ’
‘ Ann Margaret Sharp, "The Teacher as L1berator A Nietchean . .
- View", Paedagogica Historica, Vol 16, N%Dbz, . 388. ’ ;‘" , oy
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