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NS _ This is an exploratory study to try and .gaj\ﬁgsg,m*g;-ﬁ\;{gh; o, 1"
. W s the opinions that West Indian 1mﬂ"’gr°'an;: .chﬂ.d;'enla'nd éépeBCialuly'

Y ' e St y@centian 1mnigrant chﬂdren have of the Canachar\ School ‘they

' r,“,, attend .and the ways‘m wh1ch they- re]ate their, schoo] experiences '

q'tc academxc and occupationa1 p1ans and achievenments. ,: \; '

The study is based on two sets of data: A set of data co]'lected.

. from 1nterv1ews of 18 famﬂies and chﬂdren from St. V'incent and another ‘ ' )

set of data obtained through questionnawes completed by'68 west Ind1ah

-

students from different 1slands and studying in d1fferent °schoo]s in
-~ . i ¢
L. Montreal ) S ‘
. .. \ - . ”

Once immigrant status d1fferences are accounted for, the maJorl‘%‘y

of _the West Indian 1mmgrant'pup11»s seem to want the same things out o‘f

the schools as the'lr Canadian counterparts, ‘the main differences. o~

»
7

manifes ting themse]ves along SES 'Imes. & . A o
R . . ’ .

. i " Since this study d1d not star} with a tj ght des1gn arid theoretical v

. base, it cannot-generate any strong regomnendatwn‘s or implications.

* o

It can be used, however,- by School teachers as an Tnterestingﬁsumary ) )

. of the expemences and op1n1ons of 86 high school pupils from the

.

-
- .

~ West Indies trymg to adapt and progress “in Canadiamschoo’ls
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CHAPTER ONIE

THE STUDY
. . e
» ' INTRODUCTION

»

?

Being an immigrant fom the West Indies, -and having wqrked in
b - . = '
various schools in the Province of Quebec, | am. particularly concemed

. with the man; problems that West Indian immigmnf_ children face ik

-

. <k
. my attention to the complex and varied lproblems recent

Canadian schools. In fact, it was my experience in teaching that brought

children encounter in schools. For instance, some of the obvious reasans

for their difficulties were attributable to their low socio-economic status

~ or often extreme po:/erfy, language difficulties, cultural differences,
R o / | i

b S
parental indt

S |
rences, or even ethnocentric attitudes on the part of the

: D
immigrant and Canad!:n clake. '
c

)
It is due to these personal expenences and observations fhen fhaf I,

' -/
became mferesi’e«:lJ in rh? problem of the West Indian pupnl s performance in

scbool

ystem 1here for some time,

or

I }«:s Epmcularly interested in explonnq the

*

various kmdrof problems pupils from St. Vindent maght encoungpr in schools

when fhey attend Canﬁig};\:bols, or, more specifically Montreal schools.

. ey = e =

-

Wz:t Indian imgniqr&nt' ‘ ,

l . . . ) ¢

Buf sincg | am a native of 5t. Vincent and*have warked m/the school

8]

N

o
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-

~ i - : {
. : . (’ - .
‘ . . ' . M o - ) .
Between 197Q and. 1976, the total immigrant population in Canada
3 p ‘

was 1,131,594, The ;percentuqe of immigrants from the West Indies of
this fot;:] was 9,53%, Of this percentage only .2% are from the island

of St. Vincent Becoupe«st'aﬁifics accounting for the percentage of

v

Vincentians.could not be ob}ained for the years 1970 to 1972, | had to

I éaiéulafe_the perc‘énfage of Vincentians arriving in Quebec between the

years 1973 to :1976; wﬁic‘h is 27.5% (535 persons) from a total number of

-

L 1946 who have been in Montreal for a maximum of seven years,

~ ’

STATEMENT OF THE PROBLEM

. L . ~ 8 :
The purpose of this study, then, was to compare the views fh&
u . . N .

- p . »
students have gbout their experiences in two different school systems. My .

'boir;f was to understdhd same of the factors which students emphasize as being

?ch!edro\ﬂw’e\prpblems_ of performance and achievement as well as what they

D /

~—.

. ™ - ‘ . ,r\r/
- expect-to- leam’in mh\,_ ir views could help us understand some of the
. ) ) . . . ;\\\ -~ ."
. o . . . . Pirig ) . gt .
conflicts imniigrant pupils experience which intum. mi ght influence their
' ® mm\(‘\kg.u

" - behaviour in school and therefore performance. . \‘4

—

There is what can bé’ describpd as a lag in the efforts of Vincentians -
West Indian children to achieve their stated goals-in education, Parents,
 students and peer groups behave in ways that contribute to the stabi lity of

.

Y e

- . .
. ' N . .
R ' e P |
. . '
7 ‘ - » a
v . . N
. P

-
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Ly .
“Nﬂtbn by sociblfogis’fé who follow thetinpot out

o ‘ ‘ S ' »
- r. v o . . o . ‘ ’ . Q\.' .
. ' ]

“w 2 . .

\ the adpptation that insures that they. will meet with problems in s¢hools. =

h)

For e:éa}nple, when children are in class they seein to lack seriousness
. P T———— T me— Y

\ about f};eir work. Not only do they believe that they "will not make it" —
(i.e. sﬁcceed). but also the; do not try.to make it. This is not because the
students do not know what to do in o_rdei" to succeed. They are fully aware .
that tecent Chinese ;:nd Japd'nes‘e immigrant students in fhelir schools do
well in their claus's'es "because they make the effort". The loss of the desire

to ferform or compete effectively in their school work might be the result of .

N 4 ‘
their adaptation to the limited opportunity to benefit from their education. =’

¥ +
r

(This | can state from experience and also from observation by interaction -
with immigrant Black students). Also peer groups act as agents which pull

the immigrnt Black children away from whatever educational ‘goals they may

have anticipated.

T

So the point- of this study was. to discuss some of these facts and see

how the students percéivé what is happening to them. ?

-

»

"THE RESEARCH PLAN: IDEAL AND REALIZED .

Initially this was planned to become/- a study in 'drouﬁaed theory to

d

provide an alternative approach to studieg done in the area of iﬁmiqrdnt T

¥ fmethodology. and .Y
e o . - g o ° ) .
framework . eman et al. report Equality of Edugational Opportunity (1966)




ST

descrlbéd as the ' mpuf—oufpuf" pcrdduqm. As in these two sfbc{es, most

~

¥ .
_ research studieg’'on immigrant children at school considerAfhe effects of
: »

various school resources on test of cognitive achievement. These resources

usually areof three types - charactedistics of the physical facilities &F
the school, teacher characteristics (salary, experience, training) and

student body characteristics (SES composition, racial composition, length

™. )

e

of stay in the country as immigrants, etc.). I most cases it is found that '

little of the variance in standardized vgrbol and non-verbal tests can be

@ . -

attributed to these factors. Howe\kr in spite of these findings for the
~ " L]

purposes of the policy makers the absence of consistent facility and staff

f LI '
effect (as measured in these studies) in cognitive achievement is taken as.

evidence that schools in gengral have little effect on anything. The con-
sequences for future allocation to the education of immigrant children are\
quite apparent and will make the preseni" con&iﬂo.ns look excellent.

As @ general observation it should be stated that the rough estimates \
of the amoﬂunt of between school variance og; measures like chnif—ivg
. achievements is 30%. That is, the maximum variance one could explain .
. by school variables is 30%. Most of the variancg‘, roughly 70% is attribut-

&

able to variation within the school itsalf (Averch et al., 1972 : 39). This

q




'
w
1

s raises the question of whether the classroom should be the salient unit for ‘ '
\mmwe\m been, however,/ ’muny studies which utilized the -

&lassroom as the unit omnenf the most comprehensive ;'eviews of
) .\\\' . A
\m . . . - \v\ .. 0 R
T M found fh the Second Handbook of Researchon Téaching,

5 —

—_

I ; (Travers 1973). However the Wn@f\vanables used are - \,‘\\‘\

also ywuinerable to criticism, These may be cPsslf'ed into fhree broad™ -

' cofegones: variables related to teacher chumctenshcs ; those related to

-

.student characteristics and those related to cl\c:ssmqn organization in

[y

’ i o E
’ teaching method (Averch et al., 1972 :52).,, However the preponderance -
. s . 6 - . . ,
~-of null findings and inconsisfent results are once aqgain similar to the ’ . ¥
\
~ ¢ . .
’ state of affalrs with regard to school level studies. . ; ,
s e <

The defenders of The Grounded Theory approach maintain that discovery

] . ! ) \
of a meaningful, conceptual=theoretical structure guiding and focussingxthe

2
research effort is best approached from knowledge of the world views, the

A definitions of reality manifested by teucher&nd students (Rosa‘nshfne and Furst,
1973 : 135-145) . Co Ty
q ‘ L .
. T The main question in this approach is: How does one construct a relevant g
conceptual system and form from this a set of appropriate observational categories?
s Y
_Stephen Richar (1975) tries to answer this question as follows: ’
s It seems to us that one does this !;y attempting to discover the ~ — -
\ . " meaningful aspec¢ts of the school's operations by watching and
/:_. . ) . , .
" N N
’ ~
s , > , . g

-
- N 1

. . .
- ' ! 3 R ’ . s
e ————p—— - Som st B A S e o v TRL kT Ry < g T - " 2R T T——
R J e O A P ¢ T ——— T Tl RN TR S G R RS S ST T



+

listening to teachers and students altke, prifembly with as few

- v ‘ fhese people in their interactions, "

i ¢4
< In fhi_s context |t is also worth quoting Smith and Geoffrey's (1968) conception
of the fnvesfigﬁt})r's repearch activity: i
I
“There was.an element of naive conviction that if he carefully
observed the class and listened affenhvely to the teacher, then

\ ) he could make sense out of the-experience. In other words,
= order could be found there, "

As'l sfarfed to think about my research ! b}g\an with the assumption ‘

. ’
L]

fhat whut is mporfont about schools to Vincentian imm |gmnfs will be reflected

AR in fhe conversaflons. Therefore, | decided to interview 18 fomilies From St.
" A Vincenf‘ who had children attending various high schools in the Montreal area'. _

These mlhes were to be all native St. Vmcenfuans and the children were_.
b

supposed fo have arfended schools in St. Vincent, * prior to their experienqe‘,
" .with Montreal area schools. In’ this manner | hoped to find some orderly way 4
p . of descnbmq the views and OpmlOﬂS of fhese pupils and their parents~ »

- about their comparahv‘ experiences with schools in the home country und the -

ar . host country. . - : : ‘
. . By 4

; C 3 " However, not being trained for this kind of research and working under

‘overall constraints and limifa{ions of time and guidance beyond my control,

I got into a panic after g couple of interviews and decided to collect a more

-~

-

.

. .
- . .
* -
s - \
‘
’

.
. . [N A e 2
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traditional type of data simuitaneously. To do this | used & modified version .
of a‘well established qdesfionnaire borrowed from Breton (1972), Therefore

| ended up with data collected from interviews of 18 fomilies and ‘t\:hild}en
P eerec o

from St. Vincent and another set of data obtained through questionnaires - )
cor:plefed by 68 West Indian students from different ‘islands and studying in-

different schools in Montreal . B ' .

This unconventional'and untidy way of proceeding with the colievg

of data and conduct of ‘inquiry should be kept jn mind in understanding the

shortcomings of the results presented in this thesis. However, this thesis

was written with the conviction that if it is treated as a basic exploratory

-

kfuay it will help us gain some insight into the experienas and opinions of

/ —— g
NS

N
some 86 high school age West Indian students. '

The t’hesis therefore has the following order: > 1 ~ -
A.  Presentation of the problem and ;i;scussion of th-shérf;ominqs or:J' -

methodology and descripf'ion of research pnocedure; ;nd instruments, N
B. ' Presentation of some bocquou‘ﬁd inforrpafion and a limited literature

review, | |

L i :

C.  Presentation and analysis of the Qdestionnaire Data.
D. I;;'esenfcﬁo'n and analysis of the interview data. | / ’ ¢ -
A concluding section‘will try to present and highlight some of the tentative
findings. oo ' R ~ b 3

» .,

r A '
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THE RESEARCH PROCEDURES AS REALIZED - St
. ‘ - 0 - e , - Q .
SO . . .
. THE INSTRUMENTS ™o . ‘

o ¥ Thjdufu used in fhu.r; study weroocollec;f}d fhrou:;h two jsources.
o The first was a questionnaire form.:' It was patterned after a questionnaire
'S * - A ! -~ * ’ - Y
from Raymond Breton's Social and Academic factors in the Career decisions
~J o - - d [

of Cariddian Youth: (1972). © ’

. .
' ‘Ln ¥
\ a
B

& ‘o The quistionndire was filled oub.by olllWest' indian students in all

PN
!

3

' ! M) o @ ) . .
grades in three setondary schools in Mentreal. "It included questions about

: . . } 5
family background info"rmnaﬁon,& immigrafion history, atmosphere in school
students' native and present school experiences, programs or tourse of

@ v

study in schools, students' educational plans, access tb counselling and
vocational information

, occupational plans, ;elafion§hipowirh the fuh’.vr'e,
) N ' (‘
ideas:and attitudes about work and their future, activities related to school

[

. and backgrgynd information ab;:t _him-faﬁd fami I_y. N
' ‘ “ This qu‘estionno.ireﬂwas divid’;:i ir\l‘:‘c; three sections and was desi‘gnéd
“in the following way: ' \“ ’ _
| Pé’rf A. * Questions related to student ;lnd lfc!mily. . .
' Part B. Questions related ;o studenfs:,course' of study and
\ | ' educqfional plans. L ) . : '
: o :
N ‘ ~ )
'\




[

L)

-1 o - ~

.

'

gt (See Appendlx | for complefe Q\Ueshonnalre and margmals)

Part C. . Questions about students' educatignal experience R

: . L _ e - )
in fheir‘nhfive cour\fry and in Canadian Schools. .

. [ " " t
. A ' . ~

' The second part of the study was carried out by home interviews wn'h .
sfudent; and pc;r?enfs from St. Vincent, West Indles. Students Were asked ‘
various questions that were written up on sheers. These ‘questions were ' T
compiled by myself and ~were construcfed in sucha way that they would’

.

be reldted fo glve evidence about the topic of rhe research
~

This part contained quesﬂgns about the educational experiences of

-~ ®

the pupils both in St. Vincent and Canada. Parents were asked about their - °
particular perception andrideas\of' their children in the schools here and

what was their opin‘i;:n when they conipared it with fhe native schools. .
» . .

(See sample interview ,sciwdule Appendix Il and a sample'intverview write
- N >

s LY v ——

b

up.) ‘ . .
Questions were also ad&pted from publications, and other Qduc‘:;:':fin.pal"
government documents received from. the Wast Indies, especially from the y _

-

bepar’rment of Education. Reports were also received from teachers in the

various scheols who deal directly with West Indian students. « ,



s » .

+ GOLLECTION OF DATA ' ‘
r . \“{:*gﬂ—/ -

' The questionnaires were handed out to various teachers in the schools

. ?

that were used. This was done in H’{e‘m'onth of late May to the middle of

~

June 1978, Owing to the fact that this is the time when students write .

-

_ their end of year exam it took about six weeks to collect the question=

¢ a

naires.’ . kd . AL
. - ' ‘ . ¢ . [
. . " In Part A of the questionnaires quite'a few of the students seemed to
. .ﬁ . ) , N *
e ~ have some problems when giving information about their.mother's occupations...
v Id N 1 . ' . !
» However, they mancg;d%ons%ver other questions quite well."

. Part Balso tended to create’problems as some of the students did not
A

. - v
' . seem to be sure about what course of study or programme to follow and also

" . abouttheir father, in general, background-wise, educational-wise, and\v
L] ‘

4 ' — occupational-wise. Some students also had a bit of problem ‘on information
v [ N

-
N w

F . BN about their mother,

. In Part C, students were very confused with differéntiating and
. L - | 3
7 . ' . evaluating grade levels in terms of grade levels in the West Indies with

s ——— - ™

-

L) - .
‘ those in*Montreal schools. There were also confusing permissiveness with

) ‘ . non=permiSsiveness in school experiences, ‘ . .

’
N [}

. However, some students from different West ‘Indian Islands who
© .

. Y '
v ' . . answered fhis section of the research were able to show their interest in

~

i * - ' 4

PERR——
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" The coding sheets were prepared and sent to the computer for pgiching’on . |

@

1

» - Y] » . -
" Some other students' responses showed great pain in which the :students
. . N . -

try to explain their inability to_reach their desired goals, especioll);' when )

v

1

i

t

the IBM cards and were anclyz;d,a’f the Sir, George Williams Campgs )

Computer Center Ef Concordia University.
. . L
The home interviews oq‘he other hand began about the beginning of .
March and were com}.alefed in June. It was very.time’cgansuming to conduct

these interviews as most of the students were not living near to.each other

| ' really getting ahead in 'society and also in [\_ife itself. They showed prefer- . | '

o o
-ence.for, academic superiority and are aniious to get desirable jobs. Poe

they seem. to think that they were no favourite of either teacher or other | .
students. Some others seemed to be concemed about existing problems |

; - which they may encounter in H;e scixﬁ:ls in relation to diséri/mination, o ‘.
‘studenfs' [‘)ehu'viour, lack of discipline and teachers’ atﬁtudes.

All of the data fhat\were collected in‘"’fh_e questionnaire were coded. F

H
BY

PN

’

’ » -

[

~

' e

-
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Do

and some were living in the suburbs of Moritreal. However, it was a very |

encouraging éxperience because parents were very cooperative. It was not

- 50 easy af times to get these interviews sche;.lulecj to suit the parents home

time schedule.

s

g -
)

&

i
)

Y

~

4

@ '
However it worked out quite wefl.ip the end.

’ Students were interviawed individually by the interviewer in his'or her ‘ / 1

own home, The student, when interviewed seemed very relaxed in the home ——

~ .
& §

4

-0

3




X ¢ to ) . 4
environment and this created o more relaxed atmosphere fot discussion of . -

-

: , . ' p
. the questions and arswers. Each interview was done in @ one to two hour

" *

time period which was done in one visit to the home. Sometimes tif inter-

-

view went over two hours as students became more, relaxed and free to

discuss their own personal problems and to seek advice about other problems

that they might;ln\r/e"el;ewhére. , ‘ Coo. T

7 .
” . : . .
s, A tape recorder was used in the interviews and during conversations

§/ - | /

with the students recordings were done alsd in note form. During this period 4
. - :
of the interviews, students were easy to speak with and they spoke freely.
iy : . - : : g
Differences in opinions among students responses were very interesting to '
o . ,

listen to.

Before analysing the data collected through the questionnaires and
. N ' o

interviews we shall present some background information and a short. literature

review.in Chapter II. . w
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o ’e. " CHAPTER TWO

BACKGROUND INFORMATION AND

’ Pl
“ LITERATURE REVIEW

A. BACKGROUND INFORMATION - BN

-  Homogeneity and varigty in West Indian Population.

kS

What-is very imporfdnt in providing a’good education in a mylti=

S

» cgltural sciety is to have a full qndef'sfanding of the beliefs, values, !

¥

personality characteristics, attitudes and noms of different individuals

of such a society who dre at the same time members of another efhnii
. {

» ’ cultural group. This kind of knowledge will highlight the kinds of adjust—
) lr
ment problems which immigrants and their childfen face when they ¢ome to a

-
[}

. new country and have to mgke the transition from their native socjety to the
"- [} ! ¥, s ’
- . -
pattems of the host society. - - .
e : o

- . The British West- Indies consists of approximately three m’s{lion people.
’ o | About one half of this popu)éfion lives in Jamaica and one-fifth in Trinidad. !
The community is a very cosmopdlitan.gne. Blacks comprise the majority of

‘the population./There have been many mixed marriages between the Whites

from Europe and the Blacks from Africa which have given rise to a fairly large

P s number of mulatto people, who are socially distinct from the Blacks. Indian

— . . o e —————————tt, 1 - . i - >
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_labourers from India, who after the emancipation period were brought to
-

.- work on the sugar plantations are the majority group in Guyana and they - -

~ ! e ! R
also form a‘powerful minortty in Teinidad, They are also found in smaller

e

groups in many- of the other isldnds. Quite a few Chinese were also brought |
to the Caribbean .beccqsé of the need for labour. The Chinese today -have

however established themselves as petty traders and rural bankers, ' With the

»

) - ‘ .
exception of Barbados and the Bahamas, Whites form a small minority of —~

the po‘ghtion in the West Indies. In Trinjdad and Guyana most of the
er ¢ | st

"

White people there are Portuguese.

+

- ’ N

¢ -

| : ’ The Wes} Indian commuﬁiry is overwhelmingly rural with a few dis-

‘ . N ﬁ “ . - . -
- proportionately large urban centres in islands like Jamaica and Trinidad.

\) The Engl is{épeaking West Indian islards on @ whole, have very little means
i of communications. However, in the-larger islands Iikehmai;:a-, Guyana,
§‘ : . * ’ ) ._‘)s;:a

s . and Trinidad are railway systems which run through the major.zones

A M +

- of production, The roads are usually g;ood in-the urbah centrés but in the

—

rural areas this‘is not always the casé., = - , >
£ . -
The rural-tireas are served with buses which run along the main highways.
o c. e |
. - . L :

| . : yhe smaller islands the buses are not so comfortable-to ride in, In nomal .
. A !

imes the islands are connected by reqular steamer communications, which

" o link them to thelr markets and sources of supply. In some of the islands

@

L -
.

3
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small planes also provide a means\ofmnunicoﬁo‘n with the outside world.,

) The cwerog’el adults deri\;e i’ﬁei‘r educc'lﬁlo‘n from the dirsumstances of
. - i

\ :
their work and also from the press and the radio. | There are special programmes

for the public including the news gfﬁg‘l!\fhé West Indian islands, presented to

o ) N RN .
. the people by the British Broadcasting Corporation. Today, however, the

’

: ' '
majority of British West Indian territories have goyemment controlled broad-

- , h '
‘casting stations. The radio. and press are however, restricted to the urbdn
> ‘ )

®  areas of the islands. Other media of education in the rural communities comes

from the clergymen, the iocal School master, and |ibraries (in some parfs-of

the island).

Th%lands are dependent upon agriculture Jbr their livelihood.

Industrial developments‘are linked with Trinidad and Guyana who provide

raw materials of oil and asphalt (Trinidoc{) and bauxite and gold (Guyana)
“ . AY

™ for the Westem factories. Backward economic sf:;gure in the West Indian

-

Y

islands is responsible for the social conditions there. This in tum a?\feé:fs .

the diet, housing, i

® and medical health of the people.

—

*. Socially, West Indian community can be |divided intq three categories.

They are (1) @apitalists and Officials, . (Upper class); (2) Professions (Middle

cl\ask); and (3) Working class. The planters merchants and heads of'd'gpért- '

ment (mainly’ whites) are seen in category one; doctors, dentists,” lawyers and




Le 1y
! 0
.
cuwl servants in cafegory No and elemcnfory school feachers, druggists

' v
~and pohcemen as the Iower mnddle-clasi and Iaboprers and ofhé‘l belong
, . ) .,
to the wodung cldss. : s ' o

[y
; a -

The Upper*classes , ona whole spend fhelr llves apart from the resr S

Q

of the people in the commumry. The only relahonshlpafh:t they have wufh

not sufficiently hghf skinned or wealfhy or important in the pollhca _
~archy are excluded cornplerely fr;fn clubs which are owned exclusnvely by

the hugher status qro&ps. ’ ) Y AR ~ L.

—Ioday fhmgs are chungmg in the cslands, especnolly in Jammca.

Tﬁg thks are commg into.the picturé of recognition. Blacj< leaders are

s f.uk‘ing a stand in the front. As Eric Williams (1968) puts it, the diffTrence

w
S

¢ in colour is belng modified by fhe nsmg tide of the na\‘lonalxst Hovement .,

~
o

A West Indmn culfur@ is slowly buf surely evolvmg. iy o

Focfually, rhe social background of the negro West Indjans cannot be

— @

seporated from the hlsfcry and l?ackground of their origms in slavery. ) ‘ ‘
! ’ ' 3 At:carqu to M&delme Kerr (1 952)"Manual Iabour is very closely associated .
o - ' wnth cqlour in fhe ‘West lndnes, servants gre frehuenfly Lemployed by the .
’ % . Coel " Mlddle Class to perfom slmple memal fusks which, if fhey perfonned these . .
) - fasks ‘themselves, would be fhoughf fodemean rhem in I'he eyes of their nelghbours. "y
L p T 0 ’ ‘ ‘ - ) - 1~ A - Q. ! 9)3 .
e T . -
| - . ‘ ' ) - ‘ o
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This kind of treatment.given to the West Indians in the olden days showed

. ' . LY !
how brainwashed,most West-indicns were about social status and as reported
. . \ : b

4 [ A - . .
by Sheila Patterson (1963) that West Indian immigrants upon grriving in
' Britain, and for the first time seeing white men performind manual tasks

*on the dock ﬂde at Tllbury were shocked

On the ol‘her hand the hnstory of slavery, in purhcular gave rise

n

u“

, to what has been called the colour-closs-sfafus sysfem W"Nch is a factor that

inﬂuencesW.esf Indians lives: It is a’class sytem which porfrays middle class

value as one which is closely linked with the high prestige attached to

"white" society and all its represents. in the days of slavery, the social-

élite was entirely from the white society arfd even though the system has ..

changed and has become less rigid it still seems that for seme coloured West
TIndians to be up-in the social. ﬂiemrcﬁy, is like bein ite and possessing

al] the white elitist éharucferisfics. It is obwous then that fhe hther the

'

complexuor\ (of the skin) the nearer to the 'white' ideal the mdwndual appears,

Richmond G?él)ai’so sfates that 'the concept. of tcolour in l'hls context ’
s iudged by acfual skm colour und tenture, hair formagion: an& facm[ bone

sfrucfure. The nearer the features are to the European mther‘fhan the African,

o o » '

the n.\ore they are approved. ~For this reason there is a considerable d'emon::l p

-

especially omon Jomen, for the artificial straightening of hair and bleaching
specially emong y ghtening . g




/
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' ‘ - £
of skin, to produce a better effect.

As Richmond also poinfs out that to be 'black* is o be assigned " . s

¢

* to a low status; to be ‘white' or 'fair coloured' is to be awarded the

highest. Because of this there was the practice of trying to 'marry light to

'raise the colour' of the family and probably to raisifhe social status.

e However, an interesting ﬁlv:se took place when the s erican Black, Pdwer - b
came into existence. Blacksstarted to open fhefr eyes a.nd to conceive
the identity of their colour, They began to have a.stronger self‘ image of
themselves :nd reclized that they have as equ;:nl an op;portunil'y as any other
regaxral‘ess of colour, social class, race and creed, .

. There is og}dcfor which Henriques (]956) stated fhuf‘ brings social
t;un.ify to West Indians anfi that is'religion. The church:s Bring all the social
classes f'ogether in a single con regation’ ?nd serve: to geperate the Fe;ling :

0

of Christianity in one broth d and this transcends the bdrriers of class ~

)
\

dnd colour.

(c) a substitute for recreation, and (d) an outlet for potential leaders,
Theréfore there is at least an expectation; this study is to find homogeneity
and similarity of behaviour problems and opinions across different West indian

e

islanders, ‘




FAMILY LIFE

. West Indian fomily life, just like anywhere else, varies between

€

social classes. Discipline in the stable union family circle, whether made
: )

holy by law or not, is generally strict and authoritarian and corporal punish-

ment is frequently exercised. In an;ilies that are considered to be less stable,

discipline is pretty rigid but the amount of control employe%s less strict
4 ' . '
and consistent. This is seen sometimes in fomilies that are gne parent (although

some single parent fomilies can control their children better than two parent

families) when mothers have to work and the children are cored for by grand-

parents, or aunts or even an older child in the fomily. This makes the child
exposed to different and inconsistent forms of discipline. Children who are

" accustomed to this form of discipline are very confused when they come to
¥ -

s

countries like Canada where disc ipline is less rigid and therefore do not know

how to act in crisis situations in schools.

In thinking about the West Indian family structure in Montreal we should

[

keep in mind the fact that it is very difficult to find a population to interview

from where all members of the individual fami‘ﬁes making up that population
“are presenf at Montreal at a given time., What frequently happens with West
Indian families who leave the islands is that they leave their children behind

mainly because of economic reasons and landed immigrant status conditions in

_ Canada. The parents ( or one of them) come alone and try to estobligh.o home

and some economic stability while continuing to support the children who stay

.t
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at home in the West Indies in the care of granci parents or other relatives or

even ;;uardians. Some of the West India‘ns'in Canada may not even be '(\ .
landed immigm‘nfs“. They travel to Canada on’a holiday visa and this . \
status c’oluses them more complications. They cannot send for any members,
oé their families to come and join them for several years until t'hey somehow
establish. i;nmigmnt status. Therefore while some children of a gAiven family :
may be attending scinpol'in the West Indies others are attending school in o
Montreal. Therefore for some families the opinions and ideas of schooling M
in the two setups are contemporar;' f:nd preva]enf af the same time. ' In

other cases the views dnd opinions about the West Indian schools are just

memories while the views of Montreal schools are based on everyday

experience and reality.

EDUCATION IN THE WEST INDIES - -

In order ta attempt to Understand the adjustment problems facing
\\
immigrants in d new society some kind of knowledge and understanding of

the kind of education received in their society of origin is importanit,

v
The education system is organized under the Ministry of Education.

’
“ ¥

Allpthe matters which are pertaining to education are the respbnsibility of the
Minister of Education. In the execution of the Government's Education
Policy the Ministry is assisted by a team of administrative and professional

“x

—— e e . r
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officers on the staff of the Ministry of Education,

3

N

The pl‘—\i losophy which underlies the West Indian Education System

. is that.the potential of every citizen should be developed to the fullest

I b Rt i e
7
" >

R Al

. N -
extent so as to enable him to live harmoniously in his environment and

e

: " " to make a useful contribution to society. To clarify.this statement a wide ‘
3 - * \ -

h - ; ) ~.

: N and varied range-of educational experience is made available to the "
3 Yé .

1 " . studentat every stage from Nursery to Unive\'lsify level.

"~ The system is_structured into tiers, ‘but. of course there is some over~ &

Ca lapping.‘

1. Primary - At this level children between the ages of 5-11 are taught

- ‘ at Primary and All-age (5-16) schools. N

2. Secondur;l =~ At this level children between the ages of 11 and 17

are taught in older secondary and new secondary schools

> : ‘
as well as in the senior departments of all-age schools

(5-16)

At this level young adults who have completed their \9)

secondary education receive further training in sixth

forms/and the Community College in preparation of University

<

edycation, or in some field of technical or vocational education .
- J

|

N . N ) b
3
.
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The educational system in the West Indies also includes private schools,
special education institutions, government industrial schools and adult

° . i n? o - )
education institutions. ‘

Toking a lock ot the case of children who are being transferred in l;J;p
. * \ <

¥

middle of their school career or even later, that is towards the end of their .

high school days: whatever previous experiences they may have had in their

. -
. school of origin would obviously affect their expectations of the school, in
the new country. This can be an explanation for any difficulty experienced - N\
‘ \
- in adjusting to a new and different educational setting, when West Indian

pupils move to Canada and Canadian schools. o

L4

S - Since ;7960-1961, education wa; “free and compulsory" in the islands

¢

- for chi ldt"en between the ges of five to fourteen. (The Moyne Commission on
Education in the West Inc&\?&) Shirley Gordon (1963) aiso reports the

. \ .
some. However, students were allowed to go on to the ?of twenty and

i

over in what is called “Extra Mural class”". These are |&fge classes of eighty
to one hundred. Attendances are irregular, there is lgglguof pun‘cfualiry,

equipment is anf up to date and materials and aids to teaching are rate.

Therefore there is a predorﬁinance of rote leaming and the employment of figid
~ x , o
/
authoritarian control techniques is a must in the classroom.
" In S. Gordon's book (1’263) it is stated that in 1967 the system of

-,

ir . !
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. e ‘ - ' L 4 ' . »
. Educatiorf seemed to be showing signs of change. Teacher training iqnprove'd. '

. . )
' - " The University of the West Ipdies started a B. Ed. program. New schools

can now be compared to those of Britain. Some areas of the curriculum were

1

o 4. ‘revised and are constructed with moré relevant material from the context of

“the society in which the children are living. In the schools, it was a tradition ™ T

.

» \'
to teach English history, geography, grammar and arithmetic from out dated A

text books by t';\gfhods employed by the Victorian times. However +things are

changing now and West Indian history and geography are being taught in

‘the schools and ‘local vocabulary is used as well as illustrations from the }

surroundings of the students. Although these changes may be described as
improvements from a West Indian ‘perspective, this type of locally based
Ve . " . eyrriculum may be responsiblei for the difficulty of adjustment experienced . /

4 s
, Y . {

: by the immigrant West Indian pupil in Cangdian schools.

. B. LITERATURE REVIEW , :
Immigrant and West Indian Immigrant Children ] - ,

An immigrant is defined by-the.Gendron Commission (1972) ‘as "any

one who comes from another céunfry with the intention of settling.in Canada,
. ] i *

* who has been granted legal immigrgnt status but who<has not yet ac;quireci

| | ¥ Canadian citizenship.” (This definition is in hammony with the working




-

" definition j)f the Canadian Depa?fmgnf of Manpower and lmmiémfion).

- 4
Why does ‘any. person leave his country .to go to andther country to settle ?

// . .
There are numefous answers fo this question.” One may say that some of

)

dream of a better chance in a new country, or for higher education. However, , a

.

these reasons mi"g_hf be: lack of opportunity in his W co;.lnfry and the )

for —ev‘ery individoal immigrant there is o special purpose or reason. The answer
shou!dbe' considered on an individual basis, for eqch individual has his own . -
'. differe‘nc'es and temperainent,
Most people think that when an immigrant emigrates fro;n a poorer
_country to what is being considered as a richer one they become automatically “
better off ;cono.micully. However when rules and’ r.estr‘ictions"axe being laid
down in the host country for examplé Canada, the fmmigranf finds out that '
he must have skills and <;n education level s&perior to tht of those in the

country which he left behind gﬂlgqual or in most cases better than that of

%

those in the host country. Therefore, .a West Indian or an immigrant in Canada —_

b g

is likely to be an ambitious person and must have above-average skills; educafi}Sn
and ambition to be of any success in Canada,

With immigrant populations immigrant chiidren arrive from mdny different :
3 \ M

barfs of the v{orl& and come to settle in Conada. These children bring with -

them different nomms, values, culture, religions and education backgrounds.

o ¥ -




These children. have tp get adjusted to a new society with ney)ctﬂfurgl and
educational backgrounds, new noms and values 4 also religious back=-
g;'cmnds. Here they are faced with f,euchers who were never trained to

teach i:\migmnt children and who do not have a qood concept and under-~
standing of these children's former way of life. Thel;efore, rhe\educaﬁon that

' these children receive does not prepare them for integration in the society,

nor.for work, nor to help to prepare them for return to their native countries

~ (Dungworth 1974 , Johannesson, 1973, Garvey and Abraham 1974, Lipkin

1974 and Adler, 1969). . -

L : ’ ‘ \
All these problems are also true for West Indian Children. Bernard

>

Coard (1968) states that the majority of West Indian ‘children who are’placed

in special or remedial programs are normal children who are educationally and |

- environmentally deprived and therefore need intensive intellectual stimulation.

They could be provided for in ordinary scHoals but most teachers do not under-

stand West Indian children‘enoug’b and therefore do not know how to 'fully

exercise the children's potential, 4
v " \ L l} Bernard Courd:Lk, How the West Indian Child is made Educationaily '; St
\ . Sub Nommal in the British School System, he specifically drew the attention to h
- . , the un\bqlievable number of West Indiun' children in Londbn who are thrown in —~

E.S N (Educationally sub-normal) school., "He also touched on many other areas 1

‘ ' . BN
such as the view that West Indian children are at a disadvantage in areas like




s R R

A0

,
(.
language, culwré')fhe attitude of teachers and not leaming dbout the schdol *
. : ' 2
) : system’ itself, ‘ .
But it must not be forgotten perhaps the most obvious area of them all, - \5
testing. The West Indian child here is at a great disadvantage. His different

use of words and structures and his different cultural background makes his

"

¢ u

. standard test score highlz suspect., - .

The Canadian situation is similar. Ashworth 1975 repor'fed a study done
_ on West Indian students in Toronto where a great number of the parents reported
that their children were discriminated against whether as a group or as an

individual, in the school. ' ) , \

, .
Parents also reported that there was discrimination by both white class-

mates (who made racial slur_s about them) and the teachers who showed dis'-ép'

interest in West Indian pupils. .
' ' . . i
' : : West Indian_students when classified with other minority group children

have been stereo-typed as huvir:g mixed self images, self-contradictory

aspects, as being lost and bewildered and mainly confused.

———tn

A report from the Schools Council (1970) hinfed that "West Indian, y

children are both usually demanding of teachers' attention and, af the same

! [

times, indifferent to the good‘opinion of their teachers, "

! »

, , ' ]
s Viewed in the eyes of teachers and other authorities, they are seen as

being poor in handling cénceptual work but as having riatural rhythm and
. . o _

—_— : +
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physical co-ordination. They are seen as having low self-concept and also

.

as being clu&isy in their behaviour, They are said to display a lack of

enthusiam and yet they manag; to be exéepfionally lavish‘and ardent. Théy

4

are said fo be silent and inarticu late, and yet accused that they talk too
much, ' These stdtements from the school council seem contradictory at
times and ‘if becomes clear that these kinds. of contradictory behuvi‘our
"% characteristics cannot be ugigned to all the West Indian childran at the
same time.. What the te;:che,r‘s observed is minority classrooms and in ge‘nerql
"is used as a fmmen of reference for all immigrant children. However, there
are many cultural and soci'arfacfors of which the feach;r_ is not awaré for
children from different efhhic,groups and these factors may add to the behaviour pattem
: which is therefore not undeméod at all by the teachers | |
We all weIcomg and pay' lip service to the benefits of culfural pluralism, but
it is the child who is facedpb'y the dillemkma which the valu;s of the Canadian sehool
offers, the problems with the language of ins'trucﬁon , the school socialization /
process %Ifhe cmhict with the porentc;l socitlzlizufion préferences. McCloud h
(1968) and other educational sociologists see similarities between the problems

. { - .
of the "Culturally deprived" children of the slums in the United States cities

and the problems of immigrant children in Canadian cities.

"




R e e o —.

~

P

+

vary unfamiliar to the immigrant child. In many research studies it have

X

a Bhatnagar (1970) and Townsend (1971) having carried out research v

- [y
projects in Britain and the United States'respéctively have shown that, an

immigrant child, on arrival at school, encounters a strange and frightful

I3
s

environment, Coming from a very poor environment will make it worse

\becuuse the child is even more unprepor'ed for schoo\ than his Middle Class

(s

@

‘counterparts.

‘At most times the lequi()menf and materials used in the classroom are
y

- . ' !
been proved that the inability to comprehend the physical environﬁ\;nt of the
child is a very severe drawback in the process of leaming especially for

S .
deprived children and immigmnts'./Gral'pm and Meadows (1971) found West

Indian children in Britain to be more exposed to emotional.instability and

“ )

conssquent difficulties'with the learning process of the sahool.

Academic Achievement. and Related Concepts and Findings

Bhatnagar (1970) found that academic achievement is highly related to
personal and social adjustment: Bhatnagar (1975) also found that the immigrent .
children in French schools gppear to function on the same level‘yviﬂw}the local

/

ghil,dren.
Coard (1971) Little, et al. (1968) and Townstead (1971) in their research’

P

studies of the comparison of the pegformance of the United Kingdom borm
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children of ifnmigraht parents \;ifh the foreign bom children of the same

*

ethnic group Found%af the United’ ngdom bomn chnldren dld conslderubly

»betfer than the forelgn bom. Research in Canada showed slmslar fi ndings.
¢

Ashsworth (1975) ‘Toronfo Board of Education (1965) revealed that the

academic achievement of immigrant children tends to be lower than that

. of Canadian children in English schools. *

-

’
v (Bhatnugar 1970, Adler 1968, Johannesson: 1973, Rc:gers 1972) argued
’ 7
thuf culture shock and culture conflict ‘have been the/ main causes of lower

‘educational uchueverqenf among immigrant children. This probably is due to

factors like change of environment into a new oney with people. of different
° -

" cultire, values, mores, folkways, etc. which are different from that of the

o

immigrant child., This can pi;r the child in a situation where tension can build _

up and also stress and strains in adjustment to meet the appfoval of the host _

” society. There is no doubt that the immigrant child being unprepared for this

land of change can suffer from shock and disappointment. - The dialect is
different, the environment is differet;f , the climate is different and most-
things around him look sfrcmgé. Th|s is only one part of lt. But what about -
the schooE? There he h;s anothei‘ set.of condmoés to face for example
different ;ystan of Education, different teaching methods drlad ghfferenf and

more modem and advanced materials used in teaching. .

- ) NE
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R According to the Plowden Report (1967) these children (the immigrant .
: 4 children) when they arrive at their point of destinafion are puzzled and

. confused with the living conditions, they are dumped and crq;wd,ed info

L % . :
- small housing spaces, and nof in the best neighbourhoods. Immigrants

.

- L4 .
~ ]

" and language is another problem faced by both teachers and children, -
. 4 ’ .

- LY

¢
g : , - from the West Indies are not an exception to this. The different dialect = .
;
,
1

o "% - The parents also are not understood by the teachers. Communication poses : ™

. + c" .
. - . -

<« . a p;roblém between teachers aﬁd‘pclrent. Therefore definite and proper - o

0 a CL . .- response to questions cannot be give%y parents when asked q{;estions by ' - “ ,

;.
. . . . - N [ -
v teachers. ‘ . . ‘ ‘ ,

. Imn‘\igr”anf Aéhildren fhemselves are aware of the fact that fhey are

h - o

) . different in many ways from other ch|ldren in their host country. .In the hbme e
< ¢,
. . ¢ -they are accusfomed fo/one\way of llfe and they are ched ‘with a new way of "

. Lo 'D life in the larger community. The children are e also aware of the fact that these

=< . dtfferences are observed by their peers, and at times by the teuchers in school. .
s . 'y

Most hmes in fhe schoqls these immigrant children are r |ecfed by others o

he .la—' B ) ’ . '

. because fhey ore‘ whaf is called "dlfferenf". In fhls case they are be{nq.

Lo pumshed For no reason at all For ‘'what they are’ and for “"what they are not". ,

j BERES . Ccrendas and Wong (1973). - - Ca e ' »

. I A ln~order for the parent to cope with the situations they hcwe to modlfy RIS
’ . o . (\

.
‘N

~
At
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" they faced di)apgoinfrnents. .

\ chcr/u'cferisfics and

. ~ ’ - )

' ’\ their lifestyle; The models offersd by the white society are out ;Jf reach . »

" for the immigrant -parent throdgh discrimination (Rex and Moore, 1966).

Roth (1973) i his paper on West Indians in Toronto found that the

belief that West Indians had about Canada before they left the West Indies

were crumbled on their arrival to Canada. Their expectations were lowered

and the status that they held in the West Indies reduced and in many ways

o

As"Mowat (1969) puts it, in Canada the immigmﬁf children most -
‘ *

often suffer from feeling inferior to their other peers and écr&:dlonq with

AS

them a feeling of iyecurify and loneliness., - _“ - : ‘a .

F

There are two factors which are involved in the attitudes concerning
: e :

the individual's identity. Thely are (1) the extent to which the individual o

-
feels that he knows what kind of person he is and which is'referred to as

<

self-knowledge and (2) the degree' to which he accepts it. It is also referred

to as self-esteem or self—gccepfunce; : - o

The iq\\porfance of how the person ifeels that hq knows himself is how
he tries to go through what is called a matching process.  In this process the
person tries to establish some kind of co’rrespoannce befwe;n his,own

\ .

thse\of the environment around him.,

When a student is in sonie way or the other rejected, either by himself




or by others? or even if he begins to doubt 'his basic w:on‘hiness and adequacy,
this can lead to a prediction o¢f the experience of difficulties in success
in school and formulation of a career goal.

Clark (l 940) argues that ".... those children who are left with a
negahve self-muge are not likely-to be m;hvufed towards pos:tlve academic
‘achievement.” This con hold true for the ” Indlan children who have
taken on a negative aﬂifude about their school work and also about the person
that th;y are. : '

Rosenberg (1965) found that a;:lolescents with low self esteem are ‘more
withdrawn from school activities and from parficipd{ion and involvement in
public affairs; they are less llkely to exp.ecf success in their future career.

He also_found that those who have a poor lmuge of self are}n;ore liable }'5
rate themselves as lacking in self-confidence, in erctical knowledge cmd in
'orgunizing and qdminismtiv‘e ability -.(all qualities related to decision making

_ potential). e .

Q i—

Korman (1966) has collecfgd evidence which is convincing and which

indicates that people with lowselfesteem formulate career plans less in line

with their obieé:ﬁvely measured abilities than do those with positive image

of themselves. As hypothesize:d by Galinsky and Fast (1966) " . self

L

doubts and feelings of unworthiness make educational decisions extremely
. K 1 .

. '
¢ 1Y
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. © difficult", . :

{ Ther? ;Jre two related items in the students’ quesfi‘onnaif'e we administered.
Students were asked to agree or disagree with the following: " (1) "If | could
,change, I\wou\ld be someone different from myseif"; and (2) "Even with a
good education, a person like me will have a tough time g'effin'g the job
he wants", p ' *
Pederson (1966) has done sfu;:!ies on .'»'elf-concept. He found in his sf:{dy
N that significant others have projected expectations and judgement whici{ in

~

/ tumn influence the development of the academic self-concept in the school

— - . N

aged child. In this way, if a comparison should be made between a middle -

class child and a lower class one, the lower class child is more likely to

|

develop a negative academic self concept, because of the negative influences

"
of his environment, In his conclusion he summarized his findings by saying
that the academic self-concept of a student is directly related to his level
of educational ambition in-that: ' - /\:,
v (@ A student with a |ow social class background and a Iow academic self
f : concept will tend to have a low educational aspiration leve\‘also_,
) (b) A student with a low sottial class level who tends to' have a high
< ) ‘ . ~ ™
* academic self concept will also tend to promote his educational oo
L} . M~ N
2 ) . ambition level. ) B
- \ ' : ) c » )
/ -
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) A 'sfudgnt with a low academic achievement level and a high academic
self-concept will tend to promote his educational ambition level,

. (d) A student with a low social class level and who is positively encouraged

¥ 4

and motivated by his teachers' evaluation in his school work tends to
p;'anofe his academic self-conc‘e.pf, ' l
" (&)~ A student with a low academic achievement and a positive perception
¢ ~ of the teacher's evul;n;fion of his school achievement tends to promote
. the academic self-concept of the student. 1

It is viewed according to the findines of Pederson, that fhe'feacher

plays one of the biggest roles in the case of a low achieving child. Thomas

and Paterson, -Bookover, Shaiker (1964) also agreed with these findings.

Self-perception as an important area in education was recognized by
Spiegler (1967). In his lay out he said that selF—-perception involves self-
concepf. Thuf is how the person believes hlmself to be at the moment. He

w »

.- . : further clcﬁm that the ideal concept, whlch is, haw the person wishes he

N were%r hopes to become leads up to the various reflected selves, whlch is

o how he believes that others see him.
If then, academic self-corsept is related to academic arhbition and
. 4f academic ambition is said fo be central to the main source to academic

\ achievemeht then this shou!d also affect the educational ambition of the

v - [ Y . o« -




- West Indian children in the Canadian schools. ‘ T
Havighurst, Marrefield, Witty (1967) Lewis (1965) Goule (1941)
Bendix (1’959) have all given evidance which shows that the culturally and

economically (impoverished) deprived, are seen in an unstimulating environ-

ment wuhich perhaps can lead to the development of a negative self-::oncobt.
Goule and Bendix also providdl further information to show that a student's

positior in the social structure determines to a large extent his self-concept

and academic ambition. |

Thes;e findings were also supported by Kahl (1953) and Yonman (1956).

.

- They further suggest that if families of discdvan(fage\d students devel:op middle
I class attitudes and values, then the self concept of the students will move
towards a more positive direction and this in turn will lead to higher aims

in education and to higher achievement levels. Later, Soares and Soares

(1971) collected additional evidence towards the same theory and showed

that disadvantaged children do not really and necessarily suffer from
> - 3 .
lower self ~concept. Samuels (1973) suggests that group activities if encour-

~
L

aged can help to change the image and status of Bldcks because in,/gst plainly,
warmth, respect and agceptance are instrumental in the develo'pﬂgenf of ‘ ]

positive self-coricept. ' ) : 3

-~




Heine~ (1950) explained what maybe seen as two stages of self picture.
The first is Primary self picture"and the second is secondary self picture. He
n " states that Blacks are faced with the problem of differentiating between the
two. Primary self-picture he said is obtained through direct intimate
relationship with someone,:‘ for .excmple', an experience with close re.lafi.vef
a'n:' friends. Secondary self-picture on the other hand is related to 'fhe ‘
result of having relationships with someone of a different race, for example,
. an individual from the minority status who comes into c‘onfclct with the public
ou\tsi'de of his group and which is seen as the discriminating inoriry.( He
further states that Blacks have certain bases for self-referent feelings and ideas

-~ one of which is the attitudes expressed by the whit®majority. Because of this

atmude expressed by the white majority some people become confused of their
k
ldenfll’y as in the case with Coard's dlSCUSSIOﬂ (1968). . ‘
Coard (1968) |||usfrofed the confhct of some Black sfudenfs and how
v

'fhey were able to work out their own identity aff%r a tumoil of confusions

within themselves as to whom they were, One example given in-this book ,

was about a Black boy‘rf;;an Jumuit}cblled Desmond. This sht;ws a very good
’exumple of self denial ‘and a poor feeling of self~concept, so much so that he
tried to become‘ someone else, He felt that to admit himself'as a Black boy
is like admitting that he was different from the gfher members of his class

-




- being black, being different, he had to deny his true identity.

[}

thife peers). Therafore in order to escape from this dreadful

There are other reports given about identity problems faced by Black’
children, Eoles (1965) for example reported that in his clinical work, he
has noticed from the ,élack children's sketches, a sense. of fear of White ‘
people and a sense of disclppoinfm‘ent of being Black an::l having Black -
skins and a sense of fear of what the future l';lds for them as Black children.

Coles also gave stories to prove his points. ‘.He said that once a ?lack
child drew a smu“, many sided picture of himself in contrast to that of the
White children. Another child drew a very large one, when questioned about f.
this large picture the -child's reply was that you huv'e to be hig in order to
survive .\ Another child, six years old drew a picture of hersalf with both
feet nomal but ~the arm crippled. When Coles questioned her about it she
said that the f/eJt can run, but it. is the hands that gef into trouble but'the
feet can help you to Jrun away from the ,frouble, Some time later Coles’
learmed that the child was caught sho;; lift{pg in a candy store by a sales
Iadyﬂwho §evereix rq?uked her not only for stealing but;’more so for being

~

Here this exémple reveals tl-ie'untagon\istic environment which shabes the

life of the Black child. e

« .
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Rosenthal and Jacobson (1968) in their book Pygmalion in the Classroom

reveal results of an experiment where they labelled childrep as "achievers" .
without any justification and when treated in this way-by their teachers it

did incrgse thair. level of achievement. On the other hand, those labelled
as "slow léarners" dicli as a result obtain !owered achievement levels than
what they had maintained over the same period. Many authors criticized

~ the idea that this study was not sufficiently conclusive, yet this is what !

is being done in many schools today in the Montreal area where children

are being labelled as so called "slow leamers", "culturally deprived” etc.
g y dep

Spm% of the children are also "put down" for their difference in dialects and

as non-standard English' speakers, In any case there is evidence which links
A Y . - i
the importance of the child's level of achievement with the teachers' perception

' o#‘the child.

- . ’Segnm"el (1969), on the Sem@ntic-Rifferential Responses of College
. N ,
Students showed his concern for the importanese of Disability Labels and

Dialect Differences. He attempted what is called an evaluation of the effect

that labelling has on the child's school experience. This was done by speech

\ l'c;p"eﬁ, of both Black and White students,and was compared with the background
- ' '.
. of the homes, their mobility and their social behaviour. g

1. v -‘ ‘,“ '

\} - K N h . ~
] ‘ - . ‘ ' P . ' N _,_E I

N ' - . . b »——v_"”"ﬂ/ﬂ‘ \

N . - . ‘ ‘ ' ) ’J’/ e . .

- — e ——
L. , y




e i A e g M i ey 40 ¢ e e = %

With this, Semmel co-brdihafeq the acadérnic ability as seen by
Co . the teachers and linked these with other relt:ted personality characteristics
~ - . and also with the cha’racferisﬁcs‘ of speech. He concluded that non=-standard
features of the Black child's speech had a significance on the way the child
was seen by others, The Ratings given to him were far lower than of his

White peers. _ \

Williams, Whitehead and Miller (1972) conducted a sfudyiand came up

- with similar conclusions, They developed scaling techniques where they
presented small groups of teachers, with samples of continuous speech. - They =
obtained the speech sample from audio-tapes of dialect speakir;q children.

. 4
: \ "~ The-number of teachers were 175 and they were asked to place each child to

?

a class level in each of nine different s;:biects. What the findings showed were
I . a high co-ordination rate b-erwe'en the evaluation of fl‘are'chi Id's language and
teacher expecfuncy.*vAl\l\wos shown that where the subject matter mvolved
more language arts, the rahngs of ‘ethnicity, non standardness of 7nghsh vlre
even more important and served asa dommanf predictor of teacher expectancy.
* This part of the literature is used to point out the ‘connection shown between

the use of non=standord languages and teacher expectancy and how non=~

s standardness of English utilized ime West Indian immigrant student

may put them in a disadvantaged position. :
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- Academic Achievement and Caréer Orientation - _

4

The attitude of a student towards his work and achievement may some~ -
what influence his ability to orient himself toward the occupational environ-

ment and to crystallize a preference for his career within it. There are two

1
*

sets of individuals who work towards different interests. One set is the

— ) '

work-oriented individuals and the other séf is the pleasure-oriented individuals,

RS _— The, work-oriented ones find work as Ya major means of self-expression
IR | I\

and self-realization” Ginzberg (1951). To those, work is considered a

4

rewarding activity rather than a simple means towards income or other rewards;

- Ginzberg (1951) saw- the result as this: "....the most reliable criterion fo

: ) digtinguish between'the work=-oriented and the pleasure-oriented individual is

e

- . the ease with which an individual can be deflected from his present work and

" "his plans for the future", ' B

g

| ' Stinchcombe (1964) found that students who say their grades are very.

! important to obtaining the type of job they want are less like ly to give an ’
’ . F .

‘ ambiguous response aﬁouf their curriculurp interest.
anc?nr;:n (19f2) gave a general overvi'e'vu(\cf the family and social

-t ' " situation of the Greek, Chinese, ltalian and West indian immigrant in Toronto

° ' cul1d he also discussed the problems of children in adapting to tl';e'school.

<« Ina finding he. shows that mar;y of the parents and students have negative




aspiration are sfrong'elr than ethinic affiliation for middle and upper middie-

‘that "explains" variation oLeducaﬁ'onal and vocational plans,

. . f
- - o ]

o
percebﬁons of the school - of racial discrimination and of diversion info
the fechnicoi/vocati eom. Ramcharan mad? ;t:ggestims conceming
s that are needed in teacher attitudes and school policy..

Vandra Masemann (1975) extends R&amculn)ran's\ findings by\presenﬁnq‘
the resuﬁs of research on pgrcepﬂans. of scl‘(o&s and the labour market omon§
immigrant students a;fending and recently graduated from seven vocafionql -
ond“occupafior‘\al schools in Metropo'lifcm Tgr'onto. The resull"s shows‘ tha-f -
although immigrant students really experi'en_c_:e difficulties in udaptationA

to a new school system they possess high aspiration that propels them beyond
' w

. their Canadian born counterparts.

In Paul AniseF' s paper (1973) on Aspiration of grade 12 students in

" ninety seven academic schools,in Ontario his findings showed that the immigrant? -

students who have reached this level of academic achievement have higher
educational and occupational aspirations than their Canadian born peers.

An impé}funf ‘finding in the results.showed that ethnicity related to educational
. { y /

2

plans only for working class adolescents, that is social=class differences in

AY

class adolescents. Anisef points out that it is the association of ethnicity %

with other character istics. (such as place of residence and agfdemic achievement)

‘»
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’ ) We shall now tum to the analysis of the data obtained in/our study
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_‘ Trlmddd and Tobogo, six (8 8%) were bomn in St. Vmcenf and the ofhe;

t ﬁ'
. .
’ CHAPTER THREE
FIV@:NGS: THE QUESTIONNAIRE AP‘-’ROACH © | '
THE SAMPLE i )
D hi¢ Cha R o \
unng ic racteristics ° .

The sample studled in this reseurch project cormsfed of 68 Wesf e v |
~ ©

- :
Jndian. sfudents oﬂ'eqdmg secondary schools in Montreul '

There are thirty=Ffive (51.5%) males and thirty=three (48.5%) females
in.this sample.. They are all fmm. the English speaking islands of the We;t

. Indies. .
!

Twenty (29 4%) of these sfudents were born in tbe island of Jamauca,

e:ghf (26 5%) were bon‘n in Bal"‘bados, eleven (16 2%) were bom in t

thirteen : (]9 l%) were bom in fhe islands of Monserrat, if Lucia, St. Kitts,

a
t

_Guyuna ’. Anhgucl and Grenada. -

Y “ a

All of the sfudents in the sample fall between the ages of/ -20 years. , -—

A breckdown of the ages of the sumple wouid be, (8. 8%) fell between the ages ‘ s

- of 10-12 years,, fifteen (22.]%) befween the ages of 13-16 years, and forty~-

D‘ seven. (69 I%) between the ages of 17-20 years,

Lo H o
7 . o

One aspect of intgrest in fhls sgmple is the Iengfh of sfuy fhot these

]

students had-in their blrthplaces. Most of rhem lived in thelr blrfhpiuces - |

for over ten years, A tubuhhon shovfbd that one (1.5%) fiyed in hns blrfh- g
R = o %

t
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5
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plice for 0,?-4 yagrs, nine (13.2%) lived in their birthplace for 5-9 years,

forty (58.8%) fived their for 10-15 years, eighteen (26.5%) lived there .
, . ’ . .
for 16~20 years., This will reflect the ways of thinking later in this sample,

.« Inthe sample, it is seen that the majority of fhésg students were in .

(4

high school grade level when they left their native country schools. Twenty-

four (45. 6%) of them were in grade se!ﬁ, eight and nine; twenty-one e

\ -~ ! \

. (20.6%) were in grades ten-and e|even, twenty-one (31.0%) were in grades ' \

one, fwo, fhree, four, five and six-and twd (2.9%) did not answer. Presently ’

in Canada sight puplls (IL,B%) are in grades six, eight and nine, sixteen f b
|

puplls (23.5%) are in gmde fen and forty=four pupuls (64.7%) are now in.
1
gmdes eleven and twelve. ’ !

”~

v Note that these grade levels vury/widel-y and depend mainly on-the
number of years the students spent in Montreal schools. It is mterestmg also

to note that thel’% were ?;Jenfs who did nof answer.™ This may be because

4

they do not know how to evolua)e their grac%‘eve'ls'wi\rh that of Montreal's )

"!)eca‘u;e in the islands the graaos are_named differently from those of Canadian -

[

" schools.
Twenty-one (30.9%) of these Students aré from single parent families, S
forty-ff' ve (66.2%) are from two parent fomilies and :wo (2 9%) did not answer;

Thiriy (44.1%) oF these students live with both parents and fhe others live "
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with either father, mother or oﬂ‘;:ﬁrelaﬁves. Fifty-two pupils (76.5%)
ho‘ve some or a lot of influence in the family decisions. The others have
little or none ct.all
13 2%) of the students came wnh their parents to Canada,

f'ﬂ'y-fhree puphls (77 9%) come after their parents, fhree (4.4%) of the
students are here while their pamdnts stay at honze and three pupils (4.4%) °
;:!id not answer the question,

At the time of the study, forty-eight pupils (69.1%) had lived in

" Montreal for ﬁ(ve or six years and six pupils (8.8%) for over seven years.
~ There/ate four pupils (5.9%) whé have no brothers and sisters, rhvirry.-
- seven (54,4%) who have 2t 3 brothers):qd s'isters, fifteen (22.1%) have
‘ ".«* 4 to 6 brothers and sisters in the family, and twelye (17.6%) have over

six brothe‘i's and sisters in the family. At the same time there are eighteen
vooo (26.5%) of the sf::denfs with all oider I;rofhefs and sjsters, twenty-one (30.9%)
have all brothers and sisters younger, twenty-two (32.3%) with some y.ounqer

~ and some older brothers and sisters and seven {10.3%) who did not answer.

With reqard to the education of parerits, twenty-two (32.4%) dnd

¢

13

not know unythinq aboul' their fathers edt_.vcuﬁon’, ten (14.7%) of the students’

. fathers had elementary education, six (8.8%) had some high school, seven

.
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L0 - AT s k) B

t




ooooo

v, -
(10.3%) had college or university: éducaﬂén,, three (4.4%) had post secondary
technical school édugatior;, three (4.4%) had other training like teacher's

colle'gé , and agriculture college education. Six pupils (8.8%) did not

s

answer. Seventeen (25.0%) of the students did not know about their .

mofhérQ' educafior\\, eight (11.8%) said that their mother had elementary
education, twelve (p7.6?‘6) said'fha‘f their mother had some high scheol,
sixteen (23.5%) finished high school, two (2.9‘%) had college or univers‘ify
-é!ggree;, five (7.4%) had nu‘rsin;; school‘degrees, three (4, ;4%) had business
colleqe education and give pupils (7 4%) did not ‘answer this question.
Of all these sfudents twenty~five (36 8%) of the parents #arn @
goed salary and are.or can be ‘considered as middle-class income families,
. Twenfy-one (30.9%) are from lower-middie class income families and fen -
(14.7%) are from lqwer class income Fumilies: There are ;welve (l7.6%)n

»

" who do not know their parents occupation.
-\

SCHOOLING PROFILE IN MONTREAL

All students included in the sample attend high school. Asked about

what programme or course of study they thought they were most suited fdr

fifteen of the sfudenfs (22. l%) saw fhemselves sujted For sc:ence programmes,

*

ten (14,7%) for occupahons, eight (11. 8%) for other courses of study, f,hree

c A B s .
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)prepara them for a career. .Iheh asked for other reasons for choosing their

pupils (4. 4%) opted for practical programmes and ten (14.7%) did nof

answer, Twenty=two pupils (32.4%) opted for commerce.
Asked about programmes in high school which ge regarded by students

as be;t , twenty four pupils (35.3%).answered science, nine (13.2".%) opted

for the practical cc:Qurses, eighteen (26.5%) regarded commercial courses

to be be'st , seven (‘10-.3%) l:egarded occ;upufions as best, two (2.9.%) answeres!

other and eight (11.8%) did not answer. o ) | \ ‘ “ |
For the p‘r09mmm_e in high school which is.regarded by students as

-

worst the majority ruling was on Latin, Science took the second worst place.

. For programmes regarded by high school pupils as leading to the best-jobs,

the commercial programme was rated as first ; then came science. Asked .
about the programmes leading to the wg:sf jobs twenty eight students (41 .7%)
did not answer that question and thirteen (19.19%) chose Latin, ‘ -

Fifty four pu;)ils (79.4%) chose by themselves l'é: go into the programme"’ .
in school where they were at the HmeCf)fhg study. Forty nine pupils (72.]92:) '
chose.fheir programmes b;cause they ‘iil'ced the a;bigcf fatters taught in_fhc;se ‘

programmes. This was the maost imporf&pf reason, The second most important

reason,mentioned was that the student felt the particular programme will

course of study, forty-one (6.0.3%) said that it leads them to further education

Al
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after high school, sev?nfeen (25.0%) said that it enables them to get,"fob‘s

d

as soon as fhéy\ Ieuve/ high school . . | - -

Thirty ﬁkxg (47.1%) of tHe students would have liked to attend anéther
school if they had the choice but 23 pupils (33.8%) were satisfied whe;'e
they were, Those students who would rather be in a different school said ‘ ) -
they will choose a school where there is more variety of programmes and
~courses of study aVai lable. - ' ‘o

Twenty-eight pupils (41.2%) had already decided what kind of

océubufidn they would like to have when they finished high school, even
before selecting their courses or progromme of study. Twenty-nine pupils

" (42.6%) had some iciea, the rest were undecided.

In terms of occupational plans, six (8.8%) chose the medical field,

o

“ three (4.4%) plan to become teachers, fourteen (20.6%),plan to become “\

i

2.

secretaries, fourteen (20.6%) are undecided and the others chgose other
interesting careers which can be seen in the breakdown on Q.. 43,
Appendix I.

The majority of the sfude;{fs fifty~eight (85.3%) are planning to’

1

ﬁush high school. Ofa fofol number of nmé (13. 3%) who planned to, leuve

’hngh school before Fmshmg five (7.4%) planned to'get a job. However, N

A

more than fifty.per cent of the students are plcnnmg to continue their
B} '.

. )’




»
AN
s
;

N 7

eg,\kati'on after high scf;ool either on a full-time /;ar purt-fime'basis.
) Tw"enfy-six (38.2%) of that number planned to finith on a full-time basis,
/ _ and elghfeen (26.5%) would probobly finish orr o full time basis. Sixteen
(23 6%) would def‘mtely f'msh ona porf time bcms ‘ \ ;
_ When other olfemqtives were giyehn the number that decided to
continue school after high school dropped to twenty-;:ne (30.9%). For
‘ exclnple an altemative like a |ob offer pulled away fourteen (20 6%)
) \\o"ﬁun continuing hugh school.
| T Forty two pupils (61.8%) would like to attend college or u;:iversify
affer leavmg high school and seven (10, 3%) opted for business college. |
Thlrry-two (47.1%) have clreody chosen the|r area of specialization while
atghf (1 1...8%) have narrowed their chomes to two or three. Fifty-nine
(8\6.8‘%) of the student; said that their chances of geftAing a diploma.or
deg:ee is average and above. Of the whole sample fifty two (76.5?6) feel
equal chances when compared with the other students from other provinces

i

in Canada.

= == s ————— . Most students said that their parents' aspir;:fions towards finishing.
high school were st;'ong. Sixty one (89.7%) of the parents wanted their
children to finish high school. OF that number forty=faur (64.7%) said

that their parents wanted them to finish high school on a full-time basis. -
Al ,

.
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Thirty three pupils (48.5?::)' said that their parents want them to attend
% '

. :
.+ .. college or university after high school. e .
3

Peer group'can also have some influence in students' life. Thirty

five (51 .5%;) said that all their friends are planning to finish 'high school;
_twenty I(12‘9.'4%) said that most of'fheir friends are planning to finish high
school. Twenty eight (41.2%) have friends who have left high school

- ' T, " before finishing apﬂ thirty=-six (52.9%) have no friends who have left '

high school .

Sixty-two pupils (91.2%) have a guidance counsellor in their school.

Quite a few of the students (twenty six pupils, 38.2%) go to see the guidance }
y counseillor at s&me time or other, for élanning prog“mmm‘es, about mc;rks, ' |
? to discuss future career or somefl';ing else; yet quite a few of them do ot .
seem to know the actual purpose of the presence of: a guidance counsellor in the = .
school.: Onlytwelve pupils werel ever given a test and only three students o
\ T had fheh: test results discussed with them. ’ 3 t
\ o The teachers and the principal also play an important role in the liv.es
of students in schools. However, almost half of the students in the sample
have never gone to see the teacher or the principal on their o:ovn initiative.
Exactly fifty percent of them claim that they have never been c;:lled inby 7.

'

a teacher or principal to discuss anything.
[ s R -

!




TABLE 1

ATTITUDES AND ORIENTATIONS.OF THE PUPILS

(Frequencies) and percentages

.‘\_

S ST I R R R e ;
.
‘
1

N : N
P
>

J

Attitudes and No Strongly ' Strongly
" Orientations ' Ans. r\ Agree Agree Disagree  Disagree

?

1. If my family were of a
‘ different social class, | 5.9 10.3 19,1 9.7 ~25.0
" (

would have a better chance 4 , @ (13) (27) 7)
of getting ahead in life, -

. Making plans only makes a ‘ ' ]
person unhappy be/cuuse plans 5.9 10.3 3.5 40 . 16.2
hardly ever work out anyway ~(16) 30) . (1)

’ 3. Good luck is more important '
, 3 than hard work for success in 2,9 - 4.4 5.0 47.6
: school @ 0 @ G4 (29) .
4, Ifa person i n.of successful in 4.4 14,7 23,5 4. 10.3
) school its his own fault 3 (10) - (16) (32) @
" 5. The best way to judge aperson ~ 0 ' 10.3 10.3 ° 50.4 25.0
! ) is by his success in school ©) _ @ @ (37) (17)
6. School should come first even
; if it means sacrificing time 4.4 .+ 36.8 4.6 147 - 1.5
! . from recreation- N @ (25) ¢ (29) (10) . m
7. The most important ﬁurpose of . o
high school is to prepare people 0 35.3 51.5. 10.3 2.9 }
o . for their occupational career . (0) (24) - (35) @ @ g




When asked about their chances of doirg well in their occupational
life compared to other students in fhenr class, twenty six pupils (39.4%)
thought their chonces were better than average, thsrfy seven pupils (54, 4%) :

felt their.chances were about average and three pupils thought their chances

to be below average and two pupils did not answer this question,

g

The students in our sample are quite positive in their orientations

and attitudes about life and school. Maybe because most of them come - o

’»

from middle g'!ass families. Only 30% agree that if their families were of a

”~

different social class, they would have a better chance of getting ahead in

life. The rest disagree with this orientation. '

Sixty percent of the pupils believe in the value of long range planning
‘and on ly 4.4% (three students) agree that good luck is more important than ’ !

hard work for success in school. However, only 40% of the pupils agree that

if a person is not successful in school it is his own fault, This means that the

student may be aware of structural and untextual factors and variables which

may lead to limited results, sometimes, In the same vein 75% disagree that
U A ‘ ’ ’
the best way ro iudge a person is by his success in school,’ Elth percent agree

Elghfy seven percent of the pupils belleve that the most important purpose

. of high school is to prepare people for their occupational career. Therefore,'

JA8 ]
B

thof school should. come Flrsf even if it means sacrificing time from re%reatlon. ' L,
4
§

»
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contrary to some of the prevalent expectations based on research findings

and participant observation, the West Indian pupils in the somplevhave.

~ very middle class values and orientations towards school and success in

life. S ‘

Quite a few of the students (42%) spend some time studying with
their friends at leasil once ¢ week and nearly the some percent see them-
selves in the top 40% in their classes. Sixty two (91.2%) of the students
admitted that had they worked‘ harder over the past year their marks would
have improved. Since more fhn one=half of the whole population of .
students can either choose some or all of thei'r subiecf; then most of them
should be happy with their own choic;a and should do well in them. Students
seemed very interested in fhe“ir school studies. Forty two (61.7%) of them
claimed that if they had an extra hour they will use it for sfud;l period of
some form or for taking an extra subject of their choice.

Most of the students fhmk that thelr school grades do not reflect
accurafely their real intelligence. Twenty six (38.2%) said that fhelr real .
mfelhgence is much higher, seventeen (25,0%) said their mtelhgence is
slightly higher, only nine (13. 2%)‘said that their gradels were an accurate

reflection of their intelligence, two (2.9%) said their mtelllgence was shghfly

_ lower, one (1. 5%) said :r was much lgwer, elght (11.8%) did not know and

?
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five (7.4%) did not answer, For forty seven (69. l%)lc}f the students a (
satisfactory grade is a grade above average or one of the highest grades
while a few seémed not to be bothered with gr&des and ‘did not care much
about grades'they obtained.

Only eleven parents (16.9%) would be safisﬁe;i with average gradgs
for their chiléi;en and only nine parents (13.7%) would accept a passing
grade. Twenty three per cent (38.8%) would like their childrer; to obtd\in'
above average grades and twenty one parents (30.7%) would like their .
children to obfam o.n\; of the highest grades in class, One pupil said his
parents did not care and three Pupils did not answer this question, Twenfy
. nine pupils (42.6%) thought their parents kn;w a good d'eol about their

' school work , twenty seven pupils (39.7%) thought their pareni;s kpew a fair
amount and eleven pupils '(16.5%) thought their parents knew very little
about their school work. On‘e pupil\ﬂid_ not answer this question, !

It is therefore w‘l.'pris’ing to note that Fort'y six pupils (67.6%) failed
‘a subiecf‘during the pcr;t year. Otherwise the students seemed quite happy
. In their schools cmd-t‘:ourse work. This ma);be»&;:e to the fact that they did

not think their grades reflecfed thelr infelligence as illustrated in a prevnous
paragraph Th:studenfs were furfhennore divided almost fifty fifty in
“'wpporfmg or rejecting the orientation that "even w:fh a good education,

“ %) ,~
g *
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a person like me will have a tough time getfiné the job he wants",

Nevertheless, most of the students were quite happy with themse lvés

- and_did not agree with the statement that “If | could change, 1 would be

ifi’grent f mjmyself": Only 13 pupils (19.1%) agreed with

L . ¥ - N
OPINIONS ABOUY SCHOOL CLIMATE AND COMPARISON

“t

S WITH PREVIOUS SCROOL BRPERENCE

Forty of the pupils in the sample (58.8%) had been in the some school

\

since they entered |gh school. Twenfy had changed schools of Ieosf once,
: Enghf pupils did not answer this question. 5 [

. \‘ To be popul with fhe students in their schools thirty three (48,5%)
j\‘ . pupils said that ro soc:ally active is the most important_ fhl:‘lg. The
majority of the students said that it is very. easy to get help from the feachers
, especlally when he p is needied fo plan future careers. Quite a few of them

seem fo think that there is q tfe a lot of compefmon for marks among | the

students. There are also qunre W. students who do not think that "one has to

go along with the ajority or they V?&Jld be Ieﬂ' out of things" but quite a

- \

’i ' ) faw of them (60%) agree with fhe statement that "school activities in their . T

schools are usually organized by the same smql-l group of students”.

EN ° r
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7 When asked about their impressions of the Montreal schools in ‘

comparison with their schools from their native country, fifty I‘hree
(9. 9%) pupils were favourable to sfrongly favourable towards Montreal R

schools, twelve regarded them as ranging from unfavourable to strongly .

unfavourable and three (4.4%) did not answer. drouping in the some .
B [+ 3 e

: .manner the responses for their native schools aave about the same results.
. p ‘

Therefore this may be a general reaction towards schooling in geneml.

rather than a particular type of school.
Sixteen {23.5%) found that their academic adjustment in their present

N N . school is very good, forty two (61.8%) found it to be'good, five (7.4%)

found it to be poor, five”(7.4%) said it is very poor. A comparison of
the teachers in their nitive school with those in their present school was i
as follows In the noh%*::hools fifty eight (85 3%) had srronglygvourable

to fcvourable opm/ons of tHeir, fecchers, six (8.8%) had unfavourable to

o strongly unfavolrable opinions of their teachers. In the Montreal schools,

<

2%) had strongly favourable to favourable o;;inions of their .

¥ N teI- chers and six (8.8%) had unfavourable opinions of their teachers, .

¥ ar
i

Fifty one (75.%) said that their gra'de average in their native schools . o
were very high to high, eight (11.7%) said low to very low and four (5.9%)

. said on the border line,
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- . There were all kmds of respomes wufh regards fo the biggest dlffemn%\g !

.. between school here arid that whrc}),they affended in their home " country. :

.o - Most of the students saw the biggest dlfferences in terms of Iucl; c:f dis=
‘ cipline, pemissiveness and teachers attitudes. < (See-the appendix on p.a‘ge«155' .
i\\_, * lior the bl:ealsdéwn) L o L : o | ’.-’,

Elevel: (16.2%) woula like to chuné'; the programme ;n the present -
b school that they are aﬂendmg. Elghf (l l%fwould like to chunge the- |

teachérs, fhmeen (19.1%) would like to change their fnends, six \(8 8%)

‘would. like to change the length of schoo!ing, fwe‘ﬁfy (29.4%) unld~iike

: ﬁ_%_ T to change other things. Almost évery student would like to change something

s
i

° ff given the chance to. do'so. ' oo . . .
Students were isked if the problems in their home country are stmllur

. © to that i in fhe schools here~ Eighteen (26’ 5%) agreed that fhey were snmllar .

-t
1

: ~" - and forty=three (63.2%) disagreed. o 5.

~ All inall, fifty thrée (77.9%) of the sfudanfs hke bemq studenfs here

;n Montreal, and (14 7%) do not like bemg sfudenfs hore a? alla. .

i I
[ o
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... CROSS TABULATION OF VARIABLES AND ‘D‘\SCUSS|0N OF, RESULTS

. S _ . \ . .
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8

v who responded to the Queshonnmre section of fhu study-. In the next

section, we have oﬂ‘empfed to carry the analys:s of re.%ulfs a:step Furfher

by dsscussmg the Pndmgs of cross fabulahons of vanables clcssif'ed as

. 4 ~
2

: anfecedant vanables" and' "outcome varigbles”, /‘/ -

< . Based on the aisfribufim of answers-along the mcny va;nubles being

examined in this shdy ’ yec’:d/ed to further analyze @he raluhonshlp e

P

o -7

N bgfween 2 vcma Ie/ hcchvwerd classifi ed gs indeperident cmd 1 varmbles
¢ M -

~

~.

re clns_snf' ed as dopendenf-or oufg:ome vonables for the purposes B

2

L /,/_ofghisstud,;. ; S - LT .
. R Thed;lev‘en outcome variables were the ‘Follow%ng: - '
e - . ) s . .
R ’ VARIABLES INDICATING EDUCATIONAL AND OCCUPATIONAL PLANS -

3
L4

o, L. 1. " -College plans Q. 16
\‘ 2, ¢ Pluns for extra hour ot school Q 52
| . ‘?- Purpose 9f High Sthool Q. 63

4 Occupahoncl plans @, 377 - _
’ . o L t .
_‘L COMPARISON BETWEEN SCHOOLS IN COUNTRY OF ORIGIN AND
¢ ¢ ,WREAL R .
- .- , & ‘e . A
‘ 5. School problemsQ pqmc No. g ’ i

o > 4

M . a ‘ N . » ’ 4
IY« odd > ' .
. - . .

= ‘e AN s
. .. So far we have provnded a ganeml proi"’lerf the mple of sfudents., N

t
+
f
IS
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o 6.  School impressions Q. Part C No. 1b - ; o

r's

ATTITUDES ABOUT EDUCATION AND CAREER SUCCESS
7. F(;mily origin related to career success d. 39
8.  Plans do not- w<;r|< out always Q. 40 . / ;
: -9. 4 Swdenf'r;spomible for fuilg;tre in :%hool Q. 42
10, ‘.‘School Qccess, hard w;'arktand good lucl; Q. 45
1. Even Qifh" education ﬁnding job is foc;gh Q. 54
‘ Some 6f these variables may be fhemselvgﬁ‘ir:tervening yario;les rather fhc’:n
g‘utcon;e v¢ria£les. For example, if:nuy be argued that attitudes suchas
. gxanine-d in variables 7, 8, 9, 10 mhy be)ante;:edcnf variables and/or
:intewening variables in deciding about ‘colleqe plans or occqpafionarl plans,

‘Given the fact that this is only a very crude e/xploraf.ory study we ‘have decided

1

to treat such variables as outcome 'variables‘. . ] -
_ The 26 independenf/ or antecedenil vari:bles chosen for analysis were ¥
the following: . ) . -
‘ e lNDlVIéUAL BACK-GROUND AND FAMILY VARIABLES | . ! o
* 1. Age oo S \
@, 2. Sexl : , ‘ - .‘ ) .
¢ “..a 3. Intelligence )
"4, ° Fomily or origin structure » ’ - - '
— ) , .
5. F&nily presently living in - structure . T . e
A T e ,l, 6.. Mother's occupation . - B} . ‘ ':' : ,‘ | .
| ‘7. . Mother's edJccﬂon S | ' 1
J ‘ o | . |

A4 . a
. . ‘ .
L] - " . _ fra e 3 . .. oF —
' AR PO S N A NN - 'Ef‘d& B 58 m;@;f&d@' 10, AU LR AR 4
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o ) * 8., Father's education : o

- .CONTEXTUAI.,/SOCIAL NETWORK VARIABLES

[ -

e 9. - Country of origin’ Cos
10. Length of stay in counrty of origin g . o
© " 1L Lengthof stay in Montreal .
12.  Montreal impressions i T
.. SCHOOL RELATED VARIABLES, "
G, w130 kGrcn:!e level in country of origin )
t' 14, Grade level in Montreal v ’
-I§. Rank in class in country of origin \ . “
oo 16. Rank in class in Montreal ) o A | _ .
o 17. Failing grade during past year. \‘\
’ .18, ‘ Curriculun preference - most sumi?ed for \ .
Lo 19. Study time .- ' . e
: ) - 20. Study with friends N !
e } 2. Guidance coursellor con% X \ a. )
22, Student inifi;:ted student-teacher interaction
3 . 23. 'Teacher initiated student-teacher interaction
" 24, Same high school N
25. School.climate \ . o a S
i .. , 26, ‘Importance to confom to the majority in xhosl ot ‘ \
: | . ;
. 3 P
\
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,‘ " - DISCUSSION OF THE RELATIONSHIP BETWEEN THE OUTCOME VARIABLES
' AND THE ANTECEDENT VARIABLES ’

-

4

It should be noted that the grouping of \’rurfobles between "outcome"

variables and "antecedent” variables is somewhat arbitrary and this note

should be remembered in evaluating the results discussed in the following

section: ’ i ;

.
EDUCATIONAL AND OCCUPATIONAL PLANS

®  Four variables were studied under this category (see Tables 1 and

\ ‘ 2,3,4,5): 1. College plans. 2. Plans for extra hour at school. °

'

3. Purpose’of high school and 4. Occupational plans, : -

COLLEGE PLANS - ) |

Of the 26 anf:s;::edenf variables examined seven were related to this
variable significantly (p  .10): Age (.'001). A;\other's occ)upafion.(.Ol);
3. Length of stay in country of origin (.07); 4. Length of stay in Montreal
/"/ (.10); 5. Failing grade in past ye‘af (.02); '6.. Curriqt’;lum obﬁon most sbited |

*  for (.02); 7. Student initiated student-teacher interaction (.05). (See Table

\ 2). \ N // ' 0 . //
« ‘ : ) - . ~ — ' .
N Almost all the students who were less than 15 years old were planning .
. ) | 4
to go to college full time as co_?porbd to only 53,2% of fhosl who were 16 R
e .
[ 4
: ’ S .
. 0 »
/ ) . . . 4
. ’ )'Q : ‘ ) (‘
¥ . .
' . e ‘ ) o b -
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TABLE 2

.

/" SIGNIFICANT RELATIONSHIP (p G .10) BETWEEN THE
OUTCOME VARIABLE OF COLLEGE PLANS
AND ANTECEDENT VARIABLES

(Frequencies) and percentages

Antecedent Variables

- College Plans

I

teacher inter-
action

e Full time Part time Undecide
. ‘
7 : (

1. Age. 1. 15 and less 90.5(19) 9.5( 2 0() 001

: 2. 16 and more 53.2(25) 29.8(14 17.0(8) '

2-. Mother's 1. Professional 63.6(7) 36.4( 4 0(0)
occupation * 2, Clerical | 100.0( 7) 0( 0) 0(0)

y 3. Worker 28.6( 2) 42.9(3) 28.6(2) .01
4, Service 81.0(172) 4.8(1) 14,3(3)
5. Housewife 30.0( 3) 50.0(5  20.007)

3. Lengthof . 1. 0-9 years 0.0(9  0(0) 10.00)

" stay in country 2. 10=15 years 65.0(26) 20.0( 8) 15.0(6) .07
gf origin 3. 16+ years 5.0(9 44.4(8) 5.6(1)

4. Llengthof 1. 1-2years 64.3(18)  25.0(7)  10.7(3) :
stay in Mont- 2. 3T years 47.4(9 42.1(8 10.5(2) .10
real 3. Styears 80.0(16) 5.0(1) 15.03)

- ; ,

.5. Failing grades 1. Yes 54,3(25) 28.3(13) 17.4(8)
in gast year . No 85,7(18) 14,3( 3) 00 .02

6. Curriculum 1. Science ' 86.7(13) 6.7( 1) 6.7(1)
option most 2, Com/practical 5.0(14)  36.0( %) 8.0(2) .02
suited for 3. Occupations 60.0( 6) 40.0( 4 0(0) )
' 4. Other 62.5(5) 0(0) 37.5(Q3)

7. Student initi- 1. Yes 61.9(26) 31.0013)  7.1Q3)
ated student/ 2. No 70.817) - 8.3(2) 20.8(5) .05




§

e B
years old and over, More infere’sfingly there were no students in fhe‘ lower
age category who were undecided as opposed to 17% of the students who
were in the older age éafegory.

Those students whose mothers were in the professional and clerical
c;ccgpotional groups were more incline‘: to college studies than the students

whose mothers were in factory worker and service occupations and those

whose mothers were homemakers.

The shorter the length of stay in the country of origin the more firm

w_ére the coll'gge plans of the pupils. The longer the students were in
Montreal , the‘qiore firm weye their plans for cpll‘eg"e. Thus only 64.3% of
the students w;ho were in Mcnil'reul for 1=2 years picmned to go to col fege
‘ full time as compared tol 80% of fhg students who had been in Montred{ for
» years or more. However, the percentage t;f undecided sfudents also in;ncreased
‘ with length of stay in Montreal from 10.7‘%: to 15%. . :
' thig‘her percentage of students wirfh no failing grades had full time
plans for/:::I.lege as compared to those who had a failing grade durir’.g‘ the past
year," Those students who thought they ;vere most suited for the science option
of the curriculum were those who ;Slar;ned to go to college full time followed

.
_by those students who were planning to enter the professions. The greatest

i




percef;foge of undecided students in this respect was in the category of

, ‘ stude9fs-who did not have fim preferences for a curriculum option.

i

. . Twenty percent of the students who never initiated interaction with their

teachers in school were undecided about their college plans as opposed to

1 only 7% of undecided students in the group of students who initiated contact

and interaction with their teachers at school.

\ _ PLANS FOR EXTRA HOUR AT SCHOOL Q.52 _ o - )

This variable was used as an outcome variable since it was thought

.that it will differentiate between the academically oriented and the other -
| type of student, This variable was significantly related (p € .10) to three
{
antecedent variables: 1. Present family structure (#0); 2. Study with

friends (.05); and 3, Same high school in Montreal (.04) (Table 3).

The one parent children were rHe@st prane to choose athletics and
. ' |
social activities for their extra hour at schoa?:’ Children with both parents . -
or in other situations like living with relatives opted in great majority for

the option of a subject matter or a study period.

The more the students studied with friends the more they chose the

subject matter‘or study period option for the extra hour in school. Sixty

four percent of the students who studied with friends very ‘r‘arely opted for __ .

the athletics and social activities. * It was interesting to note that stydents. - '

.4

3
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= T TABLE 3 -

SIGNIFICANT RELATIONSHIP (o < .10) BETWEEN THE
o OUTCOME VARIABLE OF PLANS FOR EXTRA HOUR AT

B ‘ SCHOOL AND ANTECEDENT VARIABLES . ‘ -
% )
(Frequencies) and percentages ‘ '
o ’ ‘ Antecedent Variables \ Plans-for extra hour at school
T '4 ' s Other ?Liect  Athleties  Study
» . matter Social  Period P
1. Present family 1. Two parent ~ 36.7(11) . 30.0( 9  33.3(10)
structure . 2. One parent 5.9( 1) 52.9(9 41.2(7) .10
', ' 3. Other 22.2( 4) 27.8(5 50.0(9)
f 2. Study with 1. Several times ‘ ;
friends a week 14.3(.2) 21.4(3)  64.3(9).
2. Once a week 42.9( 6) - 21.4(3) 35.7(5 .05 ,i
S 3. Once or twice = ’
' g ‘ " amonth 7.1(1) - 64.3(9) 28.6( 4)
. . 4, Never 29.2(7) 37.5(9) 33.3(8)
3. Same highschool 1. Yes  27.5(11) =  45.0018) 27.5(11)
- 2. No 26.3( 5) 15.3( 3) 57.9(11) - g/ ’
¢
¢
3
- 1
i
£ . L '
‘ - |
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' disagreed with the statement that the purpose of high school was primarily '/'I

. St, Vincentians disagreed with the statement that the main purpose of high

i &.
:
' :
. !
who had not changed high schools since they started going to school in 5
Montreal, opted for the study period to use up the extra hour while those - : "
students who had changed high schools opted mainly for athletics and ‘ " i
social activities.
. o -
PURPQSE OF HIGH SCHOOL PREPARATION FOR OCCUPATIONAL

CAREER - ' S

Thirteen antecedent variables were related significantly to this
A

outcome (p £ .10) (Tables 13 and 4), as follows:

1. Sex (.05); 2. Structure of family oforigin (.05); 3. Mother's occup;aﬁon

(.05); 4. Cour;try of origin (.06); 5. Length of stay in Montreal (.06);

‘ .

6. Grade level in country of origin (.001); 7. Grade level in Montreal

|

(.10); 8. Rank in class in Montreal (.03); 9. Failing grades in \pasf'year

(.01); 10. Stwgly-time (.02); 11. Student initiated studerit-teacher inter-
: {

action (.10); 12. Confomity to majority important (.01); 13. Length of

stay-in country of origin (.01) -

>~ v

Three percent of females as opposed to 23 per cént of the males strongly

4

the preparation for occupational career. ) -

Seventy eight percent of the pupils from single parent fomilies disagredd S
ion this question as opposed to only 3% of children from two parent families.

Al
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TABLE 4

SIGNIFICANT RELATIONSHIP (p £ .10) BETWEEN THE
OUTCOME VARIABLE OF "PURPOSE OF HIGH SCHOOL
PREPARATION OF OCCUPATIONAL CAREER" AND
ANTECEDENTT VARIABLES

P / (Frequencies) and percentages

Antecedent variables Purpose of ngh school: Prepuruﬁor{‘:
. " of occuparional career
Strongly agree Agree Strongly disagree P

—,

1. Sex ‘ Male/ . .31.401)  45.7Q6) 22.9(18)
Femdle - 39,4(13) . 3.0( 1)

2. Family of origin Single parent 31.4(1) 77.9( 8),
Two parents " 39.4(13) 3.0( 1)

3. Mother's occupation Professional 36.4( 4) 18.2( 2)
« 2, Clerical * 85.7( 6) v . 000

Worker . 28.6( 2 14,3( 1)

Service . 14.3(3)" . 28.6( 6)

Housewife 50.0(5 5 . 0(0)

4, Country of origin’ Jambicn! . © 45,0( 9) . 10.0( 2)
_ : Barbados A47.4(9) 15.8( 3)
Trinidada/Tobago  18.2( 2) - ' 9.1( 1)
St. Vincent 16,7201 . 50.0(3) -
Other - 25,0( 3) o( 0)
6( 1)
5( 2
o( 6).

6. Grade level in 1-3 . *50.0( 4 0( 4
country of origin 4-6 61,5(8). 30.8(4 7.7(1)
7=-9 25.8( 8) 61.3(19) . 12.9( 4

10-11 B.6(4 70,400  0(0)

5. Length of stay in ;1'2ye'ar§ L a2m0) - 3.
Montreal ‘ ; 3~4 yeaks . 2.3( 5 10.
5+ years - " 35.0(7) .30

50

~
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. TABLE 4 (Cont'd)
- Antecedent varicbles / . . Purpose of High school: Preparation
' ; BRE of occupational career
Strongly agree Agree  Strongly disagree P
7. Grade level in 1/ 6-9 75.0( 6) 25,0( 2) o( 0) .
Montreal -2, 10 18.8(3) 67.5(10) 18.8( 3) .10
T . NN=12 34.1(15) 51.3(23) 13.6( 6)
8. Rank in class in 1. 25+ . 55.5(15) 33.3(9  11.3(3)
*  Montreal 2. 25- 11.8( 2) 58.8(10) 29.4( 5) .03
L 3. 50- 27.3( 3) 63.6(7) 9.1(1) -
9, Failing grades in/ 1. Yes 28.3(13)  63.0(29) B.7( 4)
past year / 2. No 52.4(11) - B.8(9) 23.8( 5) .01
/ : ! s
10. Study time | 1. Less thank hour  71.4( 5) 14.3(1) 14.3(1)
. - 2, 1-1% hours 31.6(6) 47,48 21.1(4 .02
. - 3. 2hours * 11.1( 2 83.3(15) 5.6( 1) )
\ 4, 3% hours 47.6(10) 38.1( 8) . 14.3( 3)

" L¥, Student initiated 1. Yes F106) - 47.9018)  19.0( 8) ,
sfudenj/feacher 2. No 207N 66.7(16) 4,2( 1) .10
interaction - .

12. Conformity to 1. Tre 53.804°"  4.301)  3.8(1)
‘ majority important 2. Somewhat true 37.5( 6) /50.0( 8 12.5( 2 01
. *3. Not trye 13.6(3) 63,604 2.7( 5 .
_ 13, Lengthofstay in 1. 0-9 years 50.0(5) . .10.0(1) 40.0( 4) |
country of origin 2. 10-15 years . 27.5(11) 67.5(25) 10.0( 4) 01,
T 3. 16+ ' 44, 4( 8) 50.0( 9) 5.6( 1)
e N
» .
) ) o ,‘~ ) _
T -
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Lo .
school is the preparation for écupational careers. Fifty percent of the ’
. ] . .
/0 N ’ “

St. Vincentian pupils disa‘greed with this statement as offfosed to only

=

about 10% of each of the other graups of students.

Those who were in Montreal for over five years disagreed most strongly °

with this statemerit as compared to those who were here for shorter periods

of time., Students who left their country:/of origin after grade seven dis-

agreed more with this sfutem‘qntﬁ(trthose who left their country of origin

'

af}ﬁt _grude levels.

_ The higher the grade level in Montreal the higher the disagr;emenf

with this statement in the students..
[

The higher was the standing of the student in the rank categories in

-
g

class the higher the disqgreemenf.wiygthis statement was. Those who did

not have any failing grades disagreed more than those who had failing grades.

4

Those who dev&fed\fhe least amount of study time disagreed more with this

statement than others, Students who initiated contact with teachers disagreed
S Lot
more than those who did not. The more confomist to the majority view the o

student was the more he agreed with this statement and the longer the'stay in -’

!

the .counigy of origin the less the disagreement was.

-

!
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_ SIGNIFICANT RELATIONS HIP (P

“ T\ABLE 5

.10) BETWEEN THE

. OUTCOME VARIABLE OF OCCUPATIONAL PLANS AND

ANTECEDENT VARIABLES . . 3

Antecedent variables

Occupational Places

2. No -15.03) 30.0( 6) 25.0( 5) 5.0( 1)

Unskilled; Profes- Univ. Service' .Skilled P
/ o . sional  type lower ' .
; me)‘ %
1. Sex 1. Male 17.1(6) 17.1( 6) 20.0(.7) 22. 9(‘8) 22.9(8) .08
, 2. Female o 6.1(2) 30.310) 6.1(2)15.2( 5) 42.4(14)-
2. Grade level country 1. 1-3 0(0) 62.5(5 0(0)12.5( 1) 25.0( 2)
. of origin 2. 46 T 23.103) 15.4(2) 2.7( 1) 23.1( 3) - 30.8( 4)
3. 7-9 . 6.5(2) 12.9( 4 16.1( 5) 29.0( 9) 35,5(11)" .10
4.10-11 7 14.3(2) 28.6(421.43 0(0) 35 .
3. Grade.level in 1. 6-9 . 25,0(2) 50.0( 4) 25.0( 2) - 0( 0) 0( 0)
* Montreal 2.10 .25.0(4) 25.0( 4 6.3(1)31.3(5 12.3(2 .0
3. 11-12 4.5(2) 18.2( 8) 13.6( 6) 18.2( 8) 45.5(20) J
. 4. Failing grade during 1. Yes: - 10.9(5) 13:4( 8) 10.9( 5) 19.6( %) 41.319) .
- past year 2. No . 14,3030 38.1( 8) 19.0 (4)'19.0( 4 8.5(2 .08
‘5. Curiculum opf] 1. Science  20.0(3) 40.0( &) 13.3( 213.3(2) 13.3(2)
‘most suited 2. Commerce/ ,
practical  4.0(1) 12.0( 3) 20.0( 5)17.0( 3) 57.0(13) .07
\ 3. Oceupations 10.0(1) 10,0( 1) 20.0( 2) 40.0( 4) 20.0( 2) -
4. Other 12.5(1) 37.5(3)  0(0)37.5(3) 12.5(1)
6. Same High sc 1. Yes 5,002) 17.5( 7) 10.0( 4) 30.0012) 37.5(15) °

25.0( 5) , .06
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OCCUPATIONALPLANS . - ' = =

This outcome variable was signiﬁcantly related to six anreaedenf .
, ® Co
variables (p. <= 10) (See table 13 and. 5) The antecedent vanables »

related significantly to’occupational plans'were: 1. Sex (.08); 2 ,Grade
levels in country of origin (.10); 3. Grade level in Montreal ( 01)~

4, Fqllmg grade during past "year (. 08), 5. Curriculum ophan most ‘uired

-

_ for (.07); 6. Same, high school since arnval in Montreal (.06).

-

A Iarger percentage of females opted for prefessranal type'occuparions
rhan f'or skilled occupaﬂons. Seventeen percenr of the males optéd for un=
skilled occupafians as campared toa‘x percént af the females only. . Tﬁe

‘l-

higher the grade level fr'om which fhe pupi ls left rherr country | of agigin »rhe .

3

" LS

lower the professional asprrahons were. Thus 62 percent°of rhe schoorleavers

-

‘berweeh grades one and three in country of orrgm aspired’ to, professronal

L)

|, careers, as compared to 15% of those who left befween grades 4-6 ahd 13%

* of those who left between grades 7-9,~and’ 14% of those who left between

grades 10-11. Grade level.in Montreal makes also an rmporfant dlfferenence v

in career planning. Those who afe befween g_rade‘s 6-9 aspire more.fo fhe

N ¢0 R 7 ¢

.professions than those who are in grade 10 (18%) and those who are in grades‘“,‘

bl

11-12 (18%) (. S .01) o .




"oy

* ﬂ‘ s : . \ , ‘ ‘ )
.~ .Thirty eight percent of those who did not get a failing grade in’ the
; o
previous year aspired to professions as opposed to 17% of who had at
least one failing grade dJr'ing that same perioa P < .08).. B

" Commerce and science si%detm aspired for better iobsi.thn' sfu/dents'_;jn. :
* other options. Al;o only 4% of coc%herc_e/p?acﬁcal stream pupils expected
to work ‘in unskilled occupations as opposed to 20% of the science option ’
sfu?enfs (p £.07)." Those students w“h; had stayed in the sc;me high school - ,\‘

_ since ccmmg to Canada aspnred to Iawer level pmchcal careers fhan those

sfudenfs who had chunged hlgh schools since rhey first started going to school

in Conodu. - M . -

L,

* COMPARISON BETWEEN SCHOOLS IN COUNTRY OF ORIGIN AND
TN [ ~ . \
- . .4

- Two vuriai:les' were examined under this category (see Tables 13 and 6, 7):.

t

l. School problems- 2. School Impressions . Y

. 5C HOO L PROBLEMS

Seven antecedent vonables were slgmf‘canfly related to this ¢ oufcome
| 2

(p < 10) (See Tables 13 and 6) These voriables were: 1. Structure of .

funily of origln (. 08); 2. Mot‘h&:r 's Qducafion ( 09) 3. f,Fclf'her s education

( IO), 4 Ranlo 'N“ in country of origin (. 05), 5 Cumculum option most -
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. TABLE 6

/

~

SIGNIFICANT RELATIONSHIPS (p < .10) BETWEEN THE
OUTCOME VARIABLE OF SCHOOL PROBLEMS AND
- ANTECEDENT VARIABLES '

Antecedents variables

(Frequencies) and percentages

1—

School problems

same in home country as Montreal

3. Not true

28.6(6)

10)

Agree _ Disagree  Strongly dishéree P
1. Fan\ily of onligin 1. Single parent 42.1(8) 52..3(10) ‘ 53(1) .
P 2. Two parents 22.0(9) .51.2(21) 2.80n . 05
2. Mother's &1. Elem/H.S.  26.3(5) '52.5(10)  21.K #) :
education 2. H.S. Diploma 6.7(1) 80.0(12) 133( 2) .09
' 3. Some college 50.0(5) -40.0( 4 , 1000( 1)
4, Other a.20) 245 ° 2.4 5
1 & » ‘ : . l% .
3. Father's 1. Efem/H.S. 18.8(3) 48.8(11) 12.5( 2)
education 2. H.S. diploma  9.1(1) 81.8( 9) 9.1( 1)
‘ 3. Some college 44.4(4) 33.3( 3) 2.2(.9 - "0
, 4, Other’ 37.5(9)- 33.3(.8) 2.2(7)
. 4 -
" 4, Rank in class in. 1. 25+ 7.7(1)  53.8(7) 38.5( 5)
country of-origin 2, 25- 27.9(10) 58,3(21) 13.9( 5) .05
. : 3. 50- ‘ 54.5(6). 27.3( 3) 18.2( 2) )
' &l Curriculum option 1. Sclence  25.08) 58.3(7) | . 16.7( 2)
e _ most suited for . 2. Commercs/ ‘ ‘
' : practical 21.7(5) 47.8(11) 7/ . 30.4( 7) 0§
3. Occupation ‘60.0(8) 30,0(’ 3) 10.0( 1)
‘ 4, Other . 12.5(1) 87.5(7) 0( 0)
6. ‘Study time 1. Lessthan ¥ hr.  00)™%40.0(/2)  60.0( 3)
B 2. 1-1hs,  [50.00) 44.4(8) .  5.6(1)
3¢ 2hrs.- 0 31.3(5) 56.3( 9 12.5( 2) » 03,
. 4, 3t+hes, . 15.0Q3) (1)« 30.0( 6)
7. Confomityto 1. True 13.08) 65.2(15) 21.7( 5)
" majority impartant 2. Somewhat true 53.3(8) - ,.0% 6) -6.7( 1) 06
\ - 47.6 2.8( 5




1
4 v

suited for (,08); 6. Study time (.03); 7. 'Cohform.ify to majority important

(.06).

’
et

Pupils who come from single parent families generally agreed that The
schogl problems were the same in Montreal and in their country’of origin
while students who came from families v.viwre' both parents were pre;enf tended

to disagree very strongly with this statement. The higher the education of the <

, mother was the higher the agreement was with the statement that the school
. ) o ' ' ?
problems were similar in Montreal and in the country of origin. This was also

true in the case of the variable meas:uring father's education, The lower in

)

rank in their class the more the pupils qg}r,eed with the statement that the

problems were similar in their country’ of origin and Montreat. 'Students who

opted for occupations as opposed fo science and commerce options were more
/ . N '

L4 -

in agreement with this statement. The more one studied the-less one agreed

!

with the statement and those 'who did not think that they had to confom to ' .

the majority agreed more with this stuteménf. \

IMPRESSIONS OF MONTREAL SCHOOL . ‘

) a

R ' Ten antecedent variables were sig;\iffpanfly related to this outcome

. ¢« Y .{p £.10). (See Tables 13 and 7). These vat:ioﬁlqs were: 1. Age (.07);
' ) . A . )

2, Sex (.06); 3. Present family structure (,06); 4. Mother's education

b \ (10); 5. Father's education (.01); 6. Montreal impressions (,002); 7. Grade
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" TABLE7

SIGNIFICANT RELATIONSHIPS (0 £ .10) BETWEEN TFIE o
OUTCOME VARIABLE OF MONTREAL SCHOOL IMPRESSIONS
AND ANTECEDENT VARIABLES

’ N -

(Frequencies) and percentage} ) ,
- . ) .“}.y‘c \ -
A'ptecedent variables: " Montreal School Impressions
’ . Strongly .
/ - Fgvourable Favourable Unfovourable P
1. Age | 1. 15and less  30.0(6) 45.0( %) 25.0(5)*: .67 ..
" 2. 16 oand more 11.1(5) 73.3(33) 15.6(7) ¢ ST
2 Sex 1. Male 26.5(9) . 52.9018) 20.6() 06 .
2. Foﬁnale 6 5(2) 7704(24) . 16'](5) ' }
3. Present family’ 1. Two parents 17. 2(5)\ 57.7(15) - 31.0(9) ‘
' structure : 2. One Parent 27.8(5) ' 66«.7(12) 5.6(1) 06
’ ' * '\ . 3. ther h 5‘6(1) A 83 3('5) ’ ]'0'(}) '
4, Mother's 1. Elem./H.S.  15.8(3) 73.704) 10.5(2) | I
education .2, H.S. diploma  18.8(3) . 75.0(12) 6.3(1) .10 :
' 3. Some college  10.0(1) 80.0( 8) 10.0(1) ‘
d 4, Other ( 20.0(4) . 40.0( 8) . 40,0(8) : A
‘ ' K ! 2 . ('«’;.
5. Father's . Elem/H.S. 12,5(2) . +81.3(13) 6.3(1) N
education 2 H.S. diploma 30.08) - ' 60. 0( 6 . 10.0(%, . . .01
) . 3. Some college 16.7(2) 83.3(10) 0(0)
) I 4, Other .56 .003 _ 38.500)
6. Montreal . = 1. Strongly favour- . p; o ' . .
impressions able 45,5(5) - 54,5( 6) 0(0) '
. 2. Favourable = 14.6(6) 73.2(3) ¢ 12.3(5) .
3. Unfavourable - 0() - o 4a7(5 0 58.3(7)
7. Grode level in 1, 1-3 23.0(2) ' 25’ 0( 2), %.0(4)
country of origin 2, 46 . . 33.3Q) I 58.3( 7y . 8,3(1)
3.7-9 . " 6.9(2) 795 3(23) 13.8(4)
g ‘v 4, 10-N 21.43) . 64.3(9) 14.3(2)
w\ e J . ;
. \ 3 ¢ - ' ‘ 5 ! :.\
- . b)

e ok s e R



TABLE 7 (Cont'd)

e

-

Antecedent variables

760

Montreal School impressians

A

Favourable pnhvwmble P

14

b __$1.3(26)

Strongly
Favourable
" 8, Grade level 1. 6-9 37.5@)
'¥ ' in Montreal 2. 10 28.6(4)
3. 11-12 5,3(4) .
| =
9. Teacher initiated 1, Yes 20.7(6)
’ student/teacher  2."No . 9.4(3)
interaction
10. School climate 1. Athletics/clubs 22,2(4)
. 2, Academic 44,4(4)
. 3. Social 6.3(7)
&
R
‘t s -__”_
7 & T N Coe
a 4 s
s
;N 2 s
. ~ % '?1?‘.5?". = ! a \a,s"‘g
v %I . ,_. i‘_‘h ) 'luﬂ.:‘ ‘ a} ‘\'
N R / .‘f.: Tt N
St . > ~
ai /:,' . iy . : ] . - ,
i‘ké,:‘ \ ; -.;h. i ) . 4 - a A '
' ’ ! - N ‘ -
"‘94*' L e i’
‘ . ‘ 3 ,‘ql"‘ . { ‘::"»' ¥ va-.'s)‘-_,
) b e g
« : ot S 4 2 &
- ' . ¥ 5 . ‘ g ‘i X
. .\ o &,

37.5( 3)
42,9( 6)
76.7(33)

25.0(2)
28.6(4)
14.0(6)

31.00)
9.4(3)

.I%

48.3(14)

66.7(18) 11.1(2)
22.2(,2) 33.3@3). .07
71.9(3) 21.9(7) L
{
{ ]
:i F3 {
*’é" ’ 'v\\ )\( ?
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level in ‘ccuntryﬂof origin (,04); 8. Grade level in Montreal (.06);

?. Teacher iniriat/e& student/teacher interaction (.02); 10. School

climate (.07). -
The,y/;aung’eg @gq,g;wp of pupils had the most extreme reactions -
they were strongly favourable or strongly unfavourable. The same was
true of the males who took the extreme positions. Children from families
wi f.h both parents present were fhe‘ most unfavourable to Montreal.
Sfudénts who de:*sc'ribe‘d_ their parents’ educational level as other (certificates,
professional training, skill_\ed, diploma holders, etc.) had the rr;osf extreme
reocﬂonsl The more favourable the ‘i‘gnpres)silons of the city were the more

! '

favourable was the school impression of the children. The lower the grade.

. " levei in country of origin the most unfavourable were the impressions-of Montreal

*

- schools, The lower the grade level in Montreal, the most unfavourabl; was

N

the school impression. Those students who were involved in student initiated

’

student/teacher interaction were the most unfavourable towards Montreal

»schools and the students who ‘id’en;ified the school climate ‘as more athletics/

club oriented were ths most favourably impressed by the Montreal schools.

. L
T
a «

¢ i , ! o \
ATTITUDES ABOUT EDUCATION AND CAREER SUCCESS

Five variables were exomined under this catqéow.- These were: 1. Fapily -

" . L.

o

¢
'

s
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f
i i

. r
origin and success\telated. 2. Plans do not work out always. 3. Student
is responsible for failure in school. 4. School success: hard work or good
! v

luck? 5. Even with eduqaﬁén finding job is tough. ;
' |
f

. FAMILY ORIGIN AND SUCCESS RELATED ‘ J;
This outcome variable was related to two antecedent variables ‘51
|

significantly (p € .10). (Tables 13 and 8). The two antecedent varkabhs

N question are 1. Comparative intelligence assessment (.01) and-2, \\Sfudy

I \

il
!

} ‘ ‘ .
' with friends (.09). - -

LS

Nine percent of those students who thought that their marks were ‘Kvighhr

e

4 than their real infelligen::e agreed with the statement that "If my famil‘y \were
MY " of a different social class, | would have a be&er chance of getting aheod\ in
life" as compared to 25% of those Qhoifhought that their marks were a redlll
relfaction of their real intelligence and 48% of those who felt that their m;grks

were lower than their real intelligence. This means that those who do well;
! ' ‘\ .
_ in school as reflected in marks believe that the social class origin of their \ !

4 !
i

family does not make mucH of a difference in their chance of ge:ﬂng ahead \ *

4 Nl

P ih life. .
; e

b

b
-
i
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TABLE 8 - . ‘
SIGNIFICANT RELATIONSHIPS (p.S,.'llO) BETWEEN THE
OUTCOME VARIABLE OF “BELIEF IN RELATIONSHIP
BETWEEN FAMILY ORIGIN AND SUCCESS" AND‘«NTE-
CEDENT VARIABLES l
" (Frequencies) and percentages )
Fomily orig'in and success related
Antecedent variables . Strongly
_Agree Disagree Disagree P
“1. Comparative - 1. Markslower  48.0012)  28.0(7) . 24.0(5) -
intelligence 2. Marks about right  25.0(8) - 37.5(9) 37.5(9) 01
3. Marks higher ?.1(1) 81.8(9) ?.1(1) .
. - * Y ' . ‘ | L
2. Study with 1. Several times a week 33.3( 4) 58.3(7) —-  8.3(1) . .
friends 2. Once a week 35.7( 5 . 57.1(8) AL .09
. 3. Once or twice a * . ‘ ' '
month ﬁ‘:‘!( 4) 0 16.7(2) 50.0(6)
4, Never .0( 6) 37.5(9) - 37.5(9) {
’ ]
;
»
) L3 . l f'. & .
Y
. ) I
t ) , ’\ . . . . "
° ' ) » . x
{ ‘

o
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TABLE 9

NIFICANT RELATIONSHIPS (p & .10) BETWEEN THE

¢

JTCOME VARIABLES OF "PLANS DO NOT WORK OUT"

AND ANTECEBENT VARIABLES

Plans do not work out

Antecedent variables Strongly _
Agree _ Disagree Disagree P
1. Mother's 1. Elem./H.S. 21.1( 4) 52.8(10) 26.3(5)
educotion 2. H.S. Diploma ° 33.3( 5) 4.7( 7) ;o 20,0Q) .05
' 3. Some college 20.0( 2) 80,0( 8) 0(0)-
4. Other 60.0(12) 25.0( i " 15.0@)
Y -
t
AR - d' v.«"h‘
- “ ’ - /
‘ix:‘. ?
| :w?} o .
N4 .d ‘ Y
‘ ¢ g '
'
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PLANS DO. NOT WORK OUT ALWAS

Only one antecendent variable was related sigr'\iﬂcanﬂy to this out
come (p £ .IO; (T a‘bles 13 and 9), This antecedent yariable was mothor's: )
educ;:tion () é .05). The children of mothers who had some college
-educufic;n in general diwgre?d‘:ri;h the statement.that "Making plans or;ly
makes aupenon unhappy beéause plans hardly ever/work out anyway." (80%) -

" Only 40% of those whose mothers had some kind q/f professional/career
_ f
oriented/skill oriented degrees disagreed with thi{'s statement, Only 33%

of thase students whose mothers held a high school &.iplomo.agreed with this :

. 1
statement and 219% of those students whose mothers had a lower level of
. i

education than high school diploma agreed to this statement. Therefore the -

" main difference is between those students whose mother's were in the service
i —

;)ccupations and the other students.* More of the former t}'p; of students’
fho'ugl} that meking plans only n;a_kesg person unhappy because plans /hardly

ever work out anyway, . ) >
. . W ‘
N

?

STUDENT RESPONSIBLE FOR FAILURE.IN SCHOOL S /

-

‘Five antecedents variables were sifnificantly related (p £ .10) to this

A

oitcome (Tables 13 and 10). These were the following: 1. Age (.06);

Mother's education (.10);

.. 2. Compurqfivc intelligence assessmdnfl(.03); 3.

Y.

A




/ ; .
_— . . —————
[ / "
| < ' 620\
. # -~ 0 \
. i
} ~ TABLE 10 '-
SIGNIFICANT RELATIONSHIPS (p <.10) BETWEEN THE
QUTCOME VARIABLE OF "RESPONSIBILITY OF STUDENT FOR
FAILURE IN SCHOOL" AND ANTECEDENT VARIABLES,
- \A e : e
cedent varitibles Student responsible for failure._in school
‘ M\ Strongly *
\ Agree Disagree Disagree P
1. Age 1. 15and Jess 57.102)  28.6(6) 14.33)
2. ¥ and more 31.8(14) 89.1(26) ?.1(4) 06
' 2, Comparative 1. Marks lower 38.5(10)  38.5(10) 2.1(8)
intelligence ~ 24 Marks about right  40.0(10) 60.0(15) 0(0) .03
> 3. Marks higher 54.5(f6)  45.5( 5) 00)
“3. Mother's 1. Professional 18.2(2)  81.8(9) 0(0)
occupation 2. Clerical 71.4( 5) 28.6( 2) 00) .10
3. Worker 57.1( 4 ‘42,9( 3) 0(0)
- 4. Service 42.1(8- . 36.8(7) 21.1(4)
5. Housewife 0( 5) "~ 30.0( 3) 20.0(2)
= \ N N
4, Grade level in. 1. 1-3 62.5( 5) 12.5( 1) 25.0(2) )
country of origin 2. 4=6 _ E 61.5(:8) . - 38.5( 5) 0(0) .08 -
3. 7-9 34.5(10) 51.7(15) 13.8(4)
", 10=11 =red 21.4( 3) 71.4(10) 7.1(1)
— 5. Faifing grode  1.'¥Yes / 27.3012) 61.4(27) 11.4(5)
, during past year 2. No™ " 66.7(14) 23.8( '?) . ?.5(2) .008
. o . ’s
¥, ¢ .
‘.‘. . p . .
, S /
~
- o ""512,; o
. - v
v | ' r,/- ’
. o ‘ e

ot e D i Tekm 2 ke o 0 s
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4, Grade level in country of origin ( 08); 5 Fujling grade duréng past
!
year (. 008) : '
The younger the ~si'm:lents were the more they agreed with this

statement, Those who thought H;tc;t their marks were higher than their

rea| infelliggce agreed more with this statement than those who thought
that their'marks were lower than their real intelligence. The students

whose pa:)ﬂ's were in service type occupations and were housewives or

A

professionals c;grged more'with this statement than students whou parents“ were
in clerical or factory worker ry;;e occupof?ons:. The lower the grade level .

in the éountry of origin the highir was the ogreﬁenf with this statement.
Those students who dld not have any failing grades durmq the pasf year

ogreed more with the statement fhat “If a person is not succcssful in school

it is his own fault", \

. Only two antecedent variables were related significanﬂy (p £ .10) to this

HARD WORK OR GOOD LUCK RESPONSIBLE FOR SUCCESS IN SCHOOL -

, "Good luck is more important than hard work for success in school”,

°

‘ / . ' “\
outcome. These were 1, Comparative intelligence assessment (p < ,10)

A - )

and 2. Rank in ctass in Montreal ® % .09)

’ N ) 1y - ¥y Yy - i bl s N
e et T SRR § g T T p—————— TR L g iy R R e e S e T
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SIGN\I FICANT RELATIONSHIPS (pé .10) BETWEEN.THE X
OUTCOME VARIABLE OF "IMPORTANCE OF HARD WORK -

‘TABLE 11

4

x>

'OR GOOD LUCK FOR SC HOOL SUCCESS" AND ANTECEDENT

84,

te

VARIABLES
T . "
. & \
oo (Frequenc:es) and percentages ) : RN ‘
" By
, " Good luck more importamt than hclrd
- Antecedent variables «  work in school suatess
~ Agree -rs  Disagree P
. ’ - ¢ '
1. Comparative intelligence 1. Marks lower 0(0) 100.0(26) .
2. Marks about right 11.5(30 88.5(23) . ,10
- 3. Marks higher 0(0) 100.0(11) |
’ g, }
. Rank in class in Montreal 1. 25%+ - 0(0) 100.0(27)
2.25% - 11.8(2 88.2(15) ;09 -
3. 50%-~ / 0(0) 100.0(11)
®» \ . ¢ ’
Y L3 ;
./ a
s L
. QU R
. - A
o - . . > *
. - L . 7
» ' 1 .
) * ~ _‘\ P
! g u‘-\ . / . ] : . ; y ,\/' (! - -
, \ h T (
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1. Male

‘\\* . 1. Sex :
‘ 2. Female

—

2. Student i\nitiafed II. Yes

" student/teacher 2. No
L e interaction
' ; =
;™ "

“_" hd ! .f »
e . w

PR - ~“
P

s ]
- .
/
& o
[ !
- - . o
[} . - .
J » ;
v
P

42.9(18) 57102
68.205 3. 8(%“%

64.5(70) - - . -35.5(1 1 )

o

S s \- - —
< ) ) \ % , - A ‘ 8’5.
TABLE 12
—_—— .
SIGNIFICANT RELATIONSHIPS < IO) BETWEEN THE ,
OUTCOME VARIABLE OF "EVEN WITH EDUCATION = = =3
FINDING'A-JOB IS HARP" AND ANTECEDENT VARIABLE l
._ - T - . ,
. Antecedent variables - - Even with education finding a job
“‘\ Jis hard, , v
T - Agree Disagrbe R
) 38.2(13) 61.8(21)

- 06

- .09

*
.
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.
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24, Same high school

25.

School climate
" 26. Importance o conform to the- *
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l
2 ‘ ‘ Those students who f%ht their marks reflected their real infe"igence

- o were inclineg'mo;e to agree with this statement (11%) as opposed to none i ‘ ] ) :
E ‘of the st.udenfs in the two other categories: those who thought that their ' |
? ;’ h . \ ‘ marks were either lower or higher than their real intelligence. ) !

| In the same way timse shnj.lerits who \'Ner‘e in the ave;'age student g@p ‘ - |

- I of their clast were'more iriclined to agree with this statement (11 c:A:)'.c:s |

g

- compared to none of the students in the extreme rank categories of the

10 . elass, ‘ PR
) ‘ \ - ‘ . 1 , B . .
: o ' - s . S e -
RELATIONSHIP OF EDUCATION AND JOBS - . o
} 2 \ . ., . - s . .
" - Even with a good education, a person like me will P::ve a fough t'ime~

| finding the job she wants. This feeling was associated with two variébl;s

significantly 1. Sex (p £ .06) and 2. Student initiated student<teacher
g9 Y c

interaction (p < .09) (Tabl\es 13and+12) ’ _ : <

!

Thirty eight perce‘nf of the males ugreedlwitﬁ this statement as cémpa ecs ) i

| i
s . Ve

. ® T
to 64% of the females.” And those students who initiated student.teacher L
- interaction were less inclined to agree with this statement than those who did

i N4

]
¥ &« e @ .
not have the same,initiative.
. ’ hd
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SUMMARY OF CROSS TABULATION QF VARIABLES

IS

«In summdrnzmg this sechon we can state that unhke the gc:yrui

onenrahon of the htamrure review predicting.that Black (cmmrgmnf or non=
‘ammlgranf) pupi ls wall have markedl'y dlfferent afhfudes from fh& pup:ls :f h

“ the host country (mzflmi ctise Cun::c;:) om' resulfs support the anw that the
' ”éx‘l:cl\: V:esf lndla: immigrant children have adapted quite well to I'he schools

antfé’ol. At least this is the general feeling eicpressed through their
answers to the questionnaire used in this study. Furthiemore, their college

»

and career aspirations are also very similar to the results obtajned in the- .
- M 4 <

general Canadian high schoolpbpu?gfién (Breton , 1972). °~ The main

differentiating variables are related totwo areas; SES ghd immigration
’ ¥
h|sfory oF pupuls in the sample.\ Puplls with higher ! socio=-economic sfums,

whose parents have a higher educational level and are in-certain types of-.
- - ~

occupations reqund inasi mhcanly dnfferent way fhun ofhér“pupnl!‘”ﬁ?he

sample; Sumllarly, those children’ who leﬁ fhelr countries of originsat-a -

[
younger age and therefore are in Iower,gmdes resppnd differehfly than"those

. , , « N
children who left at an older age and who are in higher grades in schools

s - -
in Montreal. Furthermore, length of stay in Monfreal and the structure of -

~ . o

the Farmly in Montreal (s:ngle parent, both parents presenf or relahves) affect

fhe responses slgmflcunﬂy b < /— 10) R




. < . . . '_‘_ * L » . -
™ N . ~ -

©OTHE SA'Ih‘lT \;lN(fENT GRQUP IN THE SAMPLE S
¥ - ‘ Since the original iofomst of the author was an examination of the 3 l . ; ;
k b viev}s and opinions of St. A\/incenflons" conceming Montreal schopls w'.e |'; . |
N \ ~ \ - shall compare fhe effect of colintry of origin to the o::tcom-e voriablos_ ' ‘_ . *
. . . 7 <

uolofed and dtscussed in the previous section of this chapter, “’_ . N : ' j

|
. . ‘

| 1 * .
. . . 4

- S < Aswe have seen, country, of origin as an antecedent variable was ] .

- la

* . of high school is preporafion for odreer.' However, this antecedent variable

‘ a

‘was affectmg very oﬁ'en fhe resulfs of the group in an interesting way even fhoug.h

5 -

icacs
‘

o rhe resulrs were gof statistically s:gmﬁcanf Thus all‘slx Saint Vincentian

LT ) ‘ puplls in fhe scmple we&e plunmqg to aﬂ'end college full time as opposed to
. - 70% of the Jcmalcun“i 68 4%o t% BarbaJianS‘ and-63.6% of rhe Trlmdadlans ) " . 1.

v ’ A

-+ related significantly (p < .10) only to one ciitcome variable: * purpose o 1
N F; ' 0 .

Vo ﬁ\o\y 33.3% of the pupnls fromi other |slands. T

+ g j
! {

{
: i S " ' N staﬂment "lf g\y fumnly were ofa dlfferent soclal closs, I WOuld huve a Beﬂ'er
{

9 i N Snmvfarly, 50% of fhe Saint Yincentians pupuls Opfed for fhe hlgh status

R professaons ds compared to 45% of rhe Trlmdadlcnns, 15.8% of Barbadians and . o .

°

‘ " 20% of the Jumcuccm{ Only 8. 3% of the pUpl'S frdm the ofher lslands took :

. this opfion. Inferesfingly fhe St. Vincenfjan group was the only qroup that

. ‘.‘ o . ¢ , v . -
’ -;,- -~ ', did not Haveanyﬁhdecndedpuplls. T ‘

4
1 tah L\'

Y
& AV S A hngher percenfuge of St. Vmcenhans cmd Barbudmns agreed with the

< '




-

-

-
-

-

«

2R

s

" chance of geﬂin'g‘ohead in life H‘nn-the other groﬁps" Alsq, 50% of Sf . ' .

. 10% of each of the other groups dlsagreed with this same stutement. This .
/ .

resuh' was stahshcally sngmflcahf (.06). S - B

[Fifty percent of Barbadlan sfudenfs will choose afhlehcs and social clubs

Vmcenflans did nor ogree wkbs the statement that fhe most lmporfonr purpose oo B {

of h:gh school is to prepare people for their occupahoncl career while only :

°

F’H’y percent of St. Vincentians puprls agreed rhar if a person is not . . o

~-

successful at school it is his ‘'own fault os cothpored ro 42% Jamaicans, \\\ . '

35% Barbadians and 27% TrlﬂldddldQS. All St. Vlncpnfiarf puplls dnsagreed
with the statement that "school should come’-ﬁrsi: even if it means sacrificing

time from recreatiox" but' so did almost all rhe other pup?ls in the sample.

for the use of an extra hour at school whlle oply 33% of the rest mcludmg -

St.. Vincentians will have this option. So, St. Vincentians were _m line ,

* with the general sample in this respect. However, a larger percentage of

St. V‘incenj)ans than other groups agreed with the sta'i"emer';t that "even with

- . - *

a good education a'person like myself w{% have a difficult time getting the .
LT IS - . ° ’ . . - - ) . '- .
job he wants". '

A much’ |orger percent of St, Vlncenhan pupils fhan any of the other

group of puplls dlsagreed with fhe statement that the problems fhey had in

Fhool in their home country were similar to fhe prioblems fhey are havmgher\e. S

N
e ,




%

_'Furthen'nore; St. Vincentian and Barbadian children had more favourable

impressions of Montreal ﬂmn the rest of the mple. e .

Therefore, olthough rhere isa fendency in the ruw\c:ch literature

fo group all the Wesf Indlcn counfnes rOgefher, it seem /rom the results ‘

. . described above that there are some stronq trend differences between the

immig}unf pu;;ils originating from'the different is lands of the ‘West Indies
'regiont' Therefore, rhi‘s shall be an'imp;grtdnt methodological consideratiop

for further research in the area.of the adaptation of West Indian iném igrant

children to Canadian schools. ) ) . '

!

In the Followmg sectionh we shall try to probe Further in this direction

a
»
4 P

by s'ng the results obtcnned through the interview schedules filled i in’

k]
o -

-
4
ix 1.




i, FlNDINGS THE HOME INTERVIEWS o

" : .
The sanple for the home interviews conmted of ]8 Vincentian

S P oAt oo
» (el “

¥ L a

e

studefits, all at hlg'h,xphool level. Thuse studenfs wera chosen at
3 .

random , Tl'w students are fr‘om 12 to 19 yearsold. The largest number

"

of the sfu;lents are found in the age fourreen to mnereen years. coteqory
& ., -
(lelo 14) Eight pup|ls (44. 5%) are mdles and 10 (55 5%) are femal.es.

-

_ TABLE 14

AGE GROUPINGS

37

-Age Group - . L Girls

-3

£ 9412 T e 200%

’

13-16 - - 7@8.9% 1;(16.7%)

17 %20 ' 1( 5.5%) . 5 (27.8%)
. [ - . ) } M

\
' » .

.

. “~

These chlldren are all from fhe {Iond of St. Vincent, West Indfles. \

‘i They have all attended schools in St Vincent before they came to

I . - .
/




CN ST , : . 95,
! ° . ina gmde or hgve been puf in |):-n(ediﬁl classes of some kinid in Montreal., ’
T
B . =" It is not unusual in the West I?dies to haye what is called a "single ‘
“ ' B parent" Fomil; Many homes in,.fhe‘ West Indies,are like fhut and it i§ often ‘
v ' seen 'thot the m thers who act or fake on the role of bol;h Fafher and r;lofher
- y -  to the chi ldre do a very good |ob of it. In this sample there are seven o .
. ' 3 ) (38 9%) smglé porent formlles and eleven: (6] 1%) two parenf Fomnlles. -
t | . " (Toble 15). ! o - /
P TABLE1S TN réﬂ ot
- - ', < 5 “ | AF%MILY.S‘TATUS . . L
o ‘ Frdnﬂ); Statu ) Boys a‘ - " Girls - -
B Single P'drent | - S | 2 ('l'l‘.],%)' R .5 (27.8%6)‘ o | Q&
N . ‘ "Twé Parent . 6@3am - s (7.8%
g , .o . " S | ~ bl . | 5 " - i
& - | have decided to wse the mother's educofidnal and occupational
)

' status .fo,reflc;ct rhe‘FumiI}."s SES in this study., The reason Fo:-:r this is V ;i‘. )

-

thqt"quif,e a few of the studehts aréfrom single' parent families and'very

: | ; ) :
L
: little, if anything pt all, is known about the father's status.,
: -
1 W s 1 .
. ' I ¢ . ’ b
e a . . ’
. ,,é", . . A
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MOTHER'S, EDUCXIT/ IONAL AND bCCUPATIONAL STATUS

~Nearly one-holf of the sample showad that rno'rhers have c’omplmd

high school education und are on the 4abour force markef. (Table 16)

=y

4

TABLE 16 .

_ EDUCATIONAL STATUS OF MOTHERS

. s

« T | .
‘Mother's Education ~ _ Frequency Percentage,

-

Completed‘elementury ' 3. /__& 4 16.7%

" Some High School 3. | 16.7%

Someelementar); o 3 ! _’ 1'6.7%.

Canpléw Hugh schoot .. 8", ' 44,4% -

5,3%

'Umversnty Degree 1 ' o3
There is one (5.5%) of the mothers whc:“ has completad her University
‘ Degrge and is continuing her education in Graduate Shidies. Seventeen ‘
(94.5%) mothers of the popu lation 'c;'re working with the ‘excepﬁo;x of one
. mother. (5.5%) who is at ‘home with her childl:en.
It can be seen from Table 16 thar'althouqh' some mothers did not géf
a h.igh scl"\,ool e;iucafion, yet they are‘sfill workin:g in order to kge,é ;he
family income going. (Table 17f V

™

TS




>

/

‘As is saen in Table 4,-66.7% of the mothers séem to have ‘iobs that

will yield At‘hem d respectable salary while the other mothers (33.3%) aré

.in a lower income bracket.

TABLE 17

¢ »

o

? OCCUPATIONAL STATUS OF MOTHERS

Pl

’
r

Mother's Occupatianal ) ~
Status ) Frequency v Percentage
- &
* Secretary 2 1.1%

’

Nurse 27.8%

Clek | 27.8%

t

\Factory Worker . | 22,3%

Domestic = . S : 1n.1%

k4
R
:

~



GRADE LEVEL IN COUNTRY OF ORIGIN S

The pupils in thns group were in gmdes rungmg ﬁ;om one to ten in .

St. Vincent (Table 18). ' - ’,

TABLE 187

. * GRADES ™ COUNTRY OF GRIGIN BY SEX
" Frequeficies and (percentages)
rd
Grade Levals . ‘Girl;

1(5.5%)

\

-3
3(16 7%) , 2(11.1%)

1(5. 5%) S 201.0%)

2(11.1%)

3 (16.7% 2(11.1%)

v " 1(5.5%) . 1(5.5%

¥

2

O 0N, bW N—

o,

—

—

There present grade level in their new country ranges from grades seven
Y N * .

to eleven. (Table '19). This table shows that most of fhesé children huve

[

‘really progressed in fh/elr grades, This table should élso be’ comﬁ?ed with .

H
}he Table 20 which shows how long these children hayve been living in Canada.
T e | |

o




0 o7 TABLE 19

GRADE LEVELS IN. NEW COUNTRY BY SEX

Frequencles and (percenfoges)

.+ Present Grades T Boys ' Gifls -

s 7 3(16.7%) - {3 16.7%)
S 8. .- - 1(5.5%)
~_\_~ 9 T 22(11.1%) RS I
<, 0 - 1 5,5%) f
1} PP ~3(/16.7%) L 4(22,3%)

. LENGTH OF STAY IN, CANADA (1978) R

*-Most of the children in the sai 5le have b?ep in Canada for three

[

,years or less. The rvey showed t of the whole population seven +

who has been here for six years.

Even the, child who hds been here Fo: six years can r,member a lot '
obouf her country of origin and was able to tell whaf she liked and: dlshked

about both school systems. She shll wants to go buck to her country of

~

,  origin, ;
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- TABLE 20

LENGTH OF STAY IN CANADA BY SEX

. - Frequencnes and (percentages)

T,

Length of stay Gil , S
. Girls R . /

in Canada i Boys

144.5%) 9 (59.0%)’

0 - 3'years

’ : 4 - 7 years B - ' 1 5.5%)

~ " > PROGRAMME OR COURSE OF STUDY

During the interview, it was observed thclt'fhere were only three

A\
areas of study to which these students put fhelr concentruhon. Two

(25 0%) of fhe total number of boys fhaf were mfervnewed arid five (50. O%)'

’ of the total number of girls that wers interviewed are in the .academic f'eld

s

Four (50.0%) of the total number of boys and one (10.0%) of the firls are
in the :éommercial and technical field; whgreas two (25.0%) of the boys

dnd four (40.0%) of the girls a/e in the occupational field. These students

' .

A, , Glaimed that they chose The fields for fhemsfelves because those are fhe
A A
fi eld into

whi ﬁthey 'see themselves fitting. (Table 27

PO

a , . .
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/”\/ TABLE 21
PROGRAMME OF STUBY BY SEX N
_ Frequencies and (percentages)
- * S L3 )
) Programme of Sfuay Boys Girls
‘ \Academic 2 (11.1%) 5 (27.8%)
,\.’\'\\_.’/
— Commercial and )
Technical 4(22.3%) . . 1(5.5%)
2011.1%) 4 (22.3%)

Qccupational

)
s

~

When students were asked questions about their school plans,

the answers were on the positive side when it came to going on in their
- ] S

-

studies. There was not a sﬂ;jdént who wanted to quit schdol before he
- finishes his high school education. Yet mm;é; :mfeﬁ_siia‘ﬂ‘nt\\‘;
‘they were very despondent with the school and.fhe' attitudes of the' teachers
and other cllas;nctes‘ﬁﬁ_ children in the school. -However, all of them ;:re
- positive fl"nf“fhey w‘ill‘ not m‘aLe fhe;se Wpser their educational plans
4 because without an education there is very4ittle opportunities for jobs and -
a bright ﬁ.;fure. )

) ] Mn the interview it shawed that 100.0% of both boys and girls are

planning to finish their high schodl. Four (50.0) of the bogs and eight

9

I ——
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"+ (80.0%) of the girls are planning to go on to post-seconddry studies. '

T rger

. .o fa i
§ . (Table 22) ‘ R -
; TABLE 22 U
% L e -
N o ) . EDUCATIONAL FfL‘ANS BY SEX
) ; .
L / o ' . Frequencies and (percentages)
. . . | ,,
- Educational Plans Boys 'o -Girls
P © 8 N . o \ .
' Planning to leave before . .
; finishing high school - A -
' . v
Planning to finish high school 8 (44,5%) . 10}(55.5%) .
Plcm;\i?\é' fo attend post . e .
secondary school 4 (2263%) 8.(44.5%)

.' s

N The others are undecfied about thejr educational plans because
&

o they claimed that their grades Menot really reflecting a favourable.
ﬂs\p"rcmre& that. It seemed to be very discouraging to those students who

- 4 are being confronted with this kind-of-situation. When questioned %bout

A)

what they are expecting to do after high school, the r‘eplies were,; maybe

get a job and then go on to some kind of trade school or business college

.. .. possibly at night. ’ . , .
' /s
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SCHOOL AVERAGE IN COUNTRY OF ORIGIN /

. Only one (10.0%) of the girls saw her average score on the border line.

STUDEI‘E)TS PERFORMANCE IN COUNTRY OF QRIGIN BY SEX

/ -

In the counfrymiq‘hm of the Students seemved to have done

~ . -

very well in their studies. However, entering into a different system .
can cause certain difficolties to the students, When students were o
. . "

questioned about their pgrfonnance in their country of origin, the responses

» . )
were very favourable. Six (75.5%) of the boys and nine (90.0%) of the

girls said that their average scores were ranging from high to very high

and two (25.0%) of the boys said that theirs ranged from low to very low.

< ' Frequencies and (percentages)
. | !
School average in country b : ‘ »
, of origin Boys _ .o . Girls - 4
Very high . - - 3(16.7%) ' /. 4[22.3% -
High v B 3(16.7%) © v 57(27.8%)
Low : 1 (5.5%) © .
Very low . s 1(5.5%) - .
On the border line - 1(5.5%) ¢

}‘ *jf‘

j‘r -, a‘ i~ ‘& %'. "’;‘QQ‘ Mw&yﬁ:}:'vm{ "
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EDUCATIONAL PLANS - 5C HOOL ACHIEVEMENT

The sMwere asked what do they think that their chances of
success are in Canadnun schools and six (75.0%) of the- boys see ”\elr
chances as averuge to above average as compared thh nine (90. 0%)

of fhe glrls. There are only three (25.0%) of fhe boys who feel that
'/
they are below average and one (5.5%)of the girls who Felfczme

b}

way too, (Table 24)
TABLE 24

SCHOOL ACHIEVEMENT

” -
CHANGES OF SUCCESS IN SCHOOL BY 'SEX

~ Frequencies and (percéntages)

\

Chances of success in . .
school Boys ' - . .« Girls

Above average . 2(11.1%) 4 (22.3%)
Avérage = 4 (22.3%) © 5 (27.8%)

Below average w 2(11.1%) 1( 5.5%)
/ »




‘seemed'to think that it was good because they had to ‘hqverqupecf‘ for . |

i PrE N . . - . .
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IMPRESSIONS OF TEACHERS IN NATIVE COUNTRY ~ ~ -~ " RS B

Alt gl; many of the students complained about the strict dis- |

-

cipline administered in the natixé coynty schools yet many of them

L d
»

a ' ~

their teachers.. - -
A

100.0% of the boys felt favourable and stl(ongly favoumable about . . “

» b * ~ «
their teachers as compared to 90.0% of the girls. . It-is only 10.0%
L) - . ‘ '
of the girls who, felt unfavoyrable, (See Table 25) . K
Tt & [ ‘:‘ ‘ N ' a ”
) TABLE 25 e

n - . v [ N

\

Y

 IMPRESSIONS OF TEACHERS IN NATIVE - o

SCHOOL BY SEX ' | o
Frequencies and (percentages)

¢ 4
. » .

. Impression Gf Teachers in’ _ y

- Native School i “ Boys .7 ¢ T Girls

 Strongly favourable 5 (27.8%) . 6 (33.3%)

£~
" Favourable.

[

Unfavourable ‘ N e

3 (16.7%) 3(16.7%)
. 1(55% .

Strongly unfavourable , *+ - - .-
o .
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) ", IMPRESSIONS OF TEACHERS IN CANADA , - S

Although quite g number of the students felt ngoumb!,é to strongly

' favourable al?opr thetr Canadian teaghers (87.5% of boys and 90.0% of .,
ggls), yet one oui".'.fcmdingi criticism made by the students abgut:tf\e teachers.

oy is the wdy;in 'which they ‘behuve in the pr_esenc;! of their students. Most

A T S A -t O SN LSS R

' students felt that the teachers act as if they were students themselves,

P

i © #(See Table 26). - SRS :
.ih 1 ’( R A
% .TABLE 26, ,
\ IMPRESSION OF TEACHERS IN MONTREAL'BY SEX .
. Frequencies and (percentages) _‘
r -
® - N
. Impressions of Teachers - . .
S in Montreal . Boys ] $' ‘Girls \
Strongly favourable 2(11.1%) T 2Ma%),
‘ Favourable 5(27.8%) 7 (38.9%)
| ° ' T, . a e - )
Unfavourgble T 1(5.5%) ° . 1(5.5% -
. Si'rongly unfavourable - - ' ' - "




’ .
- 1]
B : . ~ .
’ ' Another complaint made by these students about their teachers'was that ¥
A L}ﬁ: ’ . ‘ « ‘ “ ' e " : {

P the teachers were, aﬁhuqy times, unfair to them in the grading of papers E BN
e ” : . N i
i

+ and decisions about complaints,

e ) o ‘ ' »

~ ! [ {
. ) ACADEMIC ADJUSTMENT IN.SCHOOLS IN CANADA
E g '
Most of the children‘adjusted quite well to the school system in Canada.
} S T 4 ‘ . . !
R ) Many of them claimed that q}fhough it was not so easy for them to make .
- . ) o > AL ~
friends and to be a favourite of their peers, yet their main jnterest was to get
'-‘ " settled in the system and get a goed education.
Only 1 (5.5%) of the whele sample found it very hard to fit into the
‘ System, "This student claimed that teachers and the other students were very |
unfair to him in many respects ahd‘when he decided to defend himself he
s T ’ ' .
- was always the one to be repremanded and expelled frem school. (Table 27)
' A
S o + TABLE 27 . S .
? ACADEMIC ADJUSTMENT IN PRESENT SCHOOL BY SEX )
o , ' : Frequencies and (percentages) A
' Academie Adiush\;enf in’ _
;o N " present school , « Boys « - " Girls
s - . ) . 6 P I . [ ) '
. Very. good , 1(5.5%): . . 2(M%) -
Good AT T 6 (33.3%) ' 8 (44,.5%) a
Poor ° 1(5.5%) - -
K Very poor ., - -
L 4 i - , v
SR - .
S - " EE et
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IMPRESSIONS OF MONTREAL OPPOSED TO COUNTRY OF ORIGIN

1
Most omw impressed with the Montreal s¢hool Jystem .’
The majority of these responses th why was, it is good for edu- . X
cational opporfunihes. (See Table 28) \\\ o
TABLE28 .
.* - IMPRESSIONS OF, MONTREAL BY SEX .
. . Frequencies and (oe(cenfugés) e . - \
S ‘ P g ' 4 f\\
) lmpre;sim .of Montreal Boys . - . C}irisj/l
. i e /. N
Strongly favourable - - R S
Py P
Favourable : v 6(33.3%) - ? {50.0%)
Unfovourable . * « Z{111%) 1 ( 5.5%)
Strongly unfa\‘/o%(ble 2 Tt — - .-

’

Students said that they see Montreal as a place for advancement in professional
and career fields, because of the~fuci|ifies, materials, technology, etc.
. . . a2

that are found in the s{:hools in Montreal, They see.the schools are places -

to acquire knowledge and to apply the knowledge " Whereas in their counfry;‘

of ongm schools seem as @ pluce just for” rofe learning as they are Iackmg

,the materluls and the equapments needed in the school to promote saHsfacfory

4

‘
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\ leaming environment. Most students did not like the weather conditions -
4 , “y , .

4 here in Canada.: . S \

1}

® ;» ' ]he Island schools, to most of the sf[udenfs, meant extra hard work

£y
i

and sweating and note~taking in order, to acquiré knowledge. This -

[

because of lack of books in the schools. Parents have to purchase the
studenits' books for leaming and ‘in most cases money is scarce and students.
have to go withdut the books. /Very little lab work is done in many of the

* schools on) hg islands. / . PR : )

-

ASSISTANCE GIVEN TO STUDENTS WH® HAVE PROBLEMS IN STUDIES

e Although help i¢ given to students by teachers in the schools, yet e

£

o - , 4
3 certain students claimed that most of the teachers do not take the time to

find out if the students grasp the .idea being thrown to them. (See Table 29)

, . T TABLE 29
F. N - e HELP FROM TEACHERS IN- STUDIES BY*SEX . !
N —~ ‘.
\\ = . R ‘
| N o Ce e Frequencies and (percentages)
: \‘\ ) ' 4
r \ ‘ : ~
N ‘ Help from teachers in studies Boys ' ., Girls
‘ \ . .
' , \\7 -~ lots of help . - 3(16.7%) - 4 (22.3%) 3
‘ . Some halp ' 3 (16.7%) T - 5(27.8%) AR
\ - Very little - 2(11.1%) . " 1(5.5%) . X
\ None atall ° - ) -

. .
\ / s .
f / k ~— s
1y . M
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. I
About 16.7% of the students claimed l’hué!ame teathers.do take time

to explci; to (.rhem what is-_ndt ynderstood. However most of the students,

~

‘about 80,0% claimed that they do not really need the teachers assistance

s

to do the work. L \

WHAT WOULD YOU LIKE TO CHANGE IN THE SCHOOLS IN CANADA? « .

Most studenfs when asked this question seemed to like to change the

A 7

teachers in the school. (Table 30). The second in line will be friends and

the third will be the program.’ Only :me (5.5%) of the students would like
‘¢, ‘ ' f: ?
: : »

¥

ti@,},lur:hungee the length of schooling.

- TABLE 30

WHAT-WOULD YOU LIKE TQ,CHANGE IN SCHOOL BY SEX .

Frequencies and (percentages) -
What would you like to:. ® T 7
change in school : Boys S Girls -

THe progrom » #2(11.1%) -

W)

Teachers ' v 3(16.7%) 6 (33.3%)

Friends e 2Ma% 4 (22.3%)

Length of schooling 1( 5.5%)

\.
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DIFFERENCE BETWEEN THE SCHOOLS HERE AND THE SCHOOLS IN . - .

3

There are many responses given by the students to this question but .

fhe‘:nes listed iRt the table seen below (Table 31) ara the oras whi‘ch the . .
students guve as oumundmg. Most studenfs clcumed that alfhough fhey do ( - . 11 o
not like certum thmgs abouf the Can::dlon school, yef they are huppy tobe i ‘.
" here because they are able to gain many expeneng:es aboy} different sthool | N \
| :/ systems. A - - -7 ' S~ \\
Most of the students said that they will like to go back to their noﬁv& I G

'

country when they Fmsh fhonr schools but fhey do not knaw if they will fmd . . )
N Ne "
jobs in the islands.’ The reaspn they gave to fhls is that they know that the

« education system js 'changing and that because of free education thatis now
given in the schools in the islands then more p‘le will take the opportunity . —-

fo get a beﬂ'er education and'fhey will F'II the positions in the nslclnds and wnll

[§

JJeave no rdom for those who are refurmng. Some students also said that to go

‘ L]
back depends on their parents. .




TABLE 31

\ : . ® .
DIFFERENCES BETWEEN SCHOOL HERE AND IN ST, VINCENT- ,

Frec;uepcies and (p;rc"en;agé;)

¥

I

Diffsrence between *b\e school here and school in native country %
* LS U - . [
| School here School in hative country Y
2 L/ ' . | -
" Too much freedom and pemissive~  Strict discipline ¢ - 9 (50.0%) N
ness . ‘ : ‘ L ,
. - ;o L.
Have guidance counsellor Do not have guidance 116 (88.9%) ! :
. > . ° counsellor o L ;
¢ . N T : ‘ | .
- Teachers show certain prajudice No prejudice seen Tor 14 77.89/’0) B 3
Lack of punishment - Punishment given 17 (94.'4%) !
» J
More materials & equipment " Lack of motefigls & equip~ 15 (83.3%) S
%‘ . ment ’ .
Less respect for teachers - More respeéf for teachers 15 (83.3%
Swear at teacher oo Not allowed fo swear at i2 (66.7%)
‘J teachers ; :
- Work is easier ' ’ ,\h(ork is harder ; 14 (77.8%) ©
Is are much bigger and . - _ Schools are smaller - 10 (55.6%) ’
* e better facilities <

I




COMPARISON BETWEEN HOME INTERVIEW AND QUESTIONNAIRE -

" INTERVIEW OF WEST INDIAN STUDENTS. - 4 Co B
T ‘ 7 . .

-
.

naires ccmplef‘ed“by the Wesf Indiah students, we detect a.very similar

. fn the interviews as in the‘queshonna res, we, dlscovered that self-
concepf plays a very impeortant part in the enfs' lives. By just plainly |
. speokmg to these students in thﬁ home mtervnews, the sincerity and fhe

| honesfy to fhemselves and those whom they love can be segn through the
. expressnon both on theur Foces and in fhelr words. It can also be sefn that

o b '

+ +, they \;anf to succeed very much so as fo become someone in tHe eyes of

N * the socnety Most impojtant they wcmt that their mofhers be proud of them

o »and fhelr achlevements and in fum that they can be proud of rhemselves.

~

13

R study, doné in the 1970's on "Self-:cen'é:er_at of Ability and Schoo] Achieve-

o

" . C menf" In” l'he conclusion of this sfudy, he fourid thdt "a srudenf's ;elf-

- »« % * concept of ability i is an mtarvening varnab!e befween perceiVed evaluation

. - b);othe;s and academi¢ ach'ievementu'. He ‘further sltafed that 'a student-

+ N * »
R AR ' - \ . s )
2 .
. P -
.
,

©

D . ' J . . . ‘.
Updn examining both home interviews and the results of the question~-

- / The .observation in this ‘srudy of’self-concepf can. be tinked wifh Sinqh's ‘

»oy

-~
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i'nfemcllizes the expectations and evaluations of those others whom he thinks —

are imporfant in his lufe ond are concemed ‘about how well he does in school !
-

_Additional ‘support fo this was also lent by Brookovet (1959) in his paper on

socml psychologlcal fheory of leommg.

Most of the poronts in the study are also concemed about the types

- N 2%

of schools that their children attend in the Montreal area. During the

T ‘I'buQ interviews with the students some parents were very ready to give

»

their opinions .ubouf fhenr chi Idren attending a school that may create problems

for their chaldren in terms of peer mﬂuonce, class and colour pre|ud|ce domage

1

" ‘the ach:evemenf of the chnld .

In all cases in the sfudy, it is seen tl'nf school grades matter very much

to the majority of the pupils, They :yd that without a good grade in school

fhere i's no way in which they can me¢e further on to a profitable education in

life. Therefore, it is seen that those who are obtoining poor grades are becom=-

ing very discouraged and are lacking interest in school work. It'is also seen

/___.’-

that fhose are the ones who are fhmkmg about qunmr\g school to go’into some

kind of trade school whlch they belleve wn" be the better thmg for them to

(¥

do. : - ’

- ~ . s

In the ;fvhole study what most-children seemed to like best in M'ontr.e-ol,

- '
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o

is the availability of different subjects from which to choose.’ Discu#sions
o ! . i\

with some students about how they go about in their choice of programmes

i

_ revealed the-following: They claimed that whenever they realized that

their first choice of career showed a bleak future, they quickly’ swutched

to the second choice, This was not ol:uys posslble ,for fhem to do when ‘1’

0

‘they were in the schools in their native country, that is, in the West Indies,

| B
On the other hand, some of the students get either discouraged or

i». lazy and become helpless and just stay where they are and ft/il misérably.

Some, especially in the questionnaire responses did not answer to ‘the
questions about their school programme plans.. They may either be unsure

of themselves and cannot make up their minds or they-are failing to accomplish

[

Je

what i'hey want in school
There are a few of fhe swdenfs in rhe mfervuews fhaf are like fhat dnd
they become very troublesome- to everyone. " They become’ frustrated and

exhibit aggressive behaviours which fhey exercise jn the: school, home and

Ty . 0 .
community, These students develop "an identity crisis". These students in

this category will continue to have problems until they change identity and

_ ackno‘wlvedge whom th:y are, find themselves and face reality. It is only

" a small percentage that is seen in this catégory in the study,

It is also seen throughout the study that those students who succeed from




views, especially those students who are from a lower class income family

“interviews have starfed with low aspirations. Success from grade to grade

Year to“year in their classes are those who are convinced that they can

finish high school and are increasingly d;:veloping a feeling that they can

continue beyond it. This trend is seen among the students in both inter-
’ )

-

and of course many of the students in this study are from this kind of family,

They-are the ones who do have financial problems. .

o
*  The middle class children, on the othér hand have,it e:sier because

they have notextra financiol problems to worry about.” Besides their already

high aspirations are unlikely to increase as they move from less to the more

’,

’

advanced secondary grades. But lower class studenti as-isnoticed,in fhg
Tme— ’\\ -
has helped to increase their prospects of planmn? to continue pursuing their—
» . // - \
education. Quite a few students in the interviews mentioned that. Failure,

they said, made them very upset and they fought harder and harder to ‘overcome
* /

this failure, .‘ .
Alfhou;h many of the programmes are restrictive (l'ecl'hiccfl and commercial)

yet many of the students in both cases have defemnined to pursue these course

of study. 1:here should be some kind of association between the programme c;f

study which a student is registered in high school and his educational plans -

{at least those students who are planning to attend postgsecondury schools).

P

A




t

It must be remembered that some pfogrammes in high school are terminal,

N ”

The student who follows the terminal programme are those who seem

to be doing poorly in their academic courses in the schools,

Those students who are plagning to continue in post-secéndary

¢

institutions are following the programmes that are related to this ramme

or course of study and fhese students seemed to frequent the prog mes

that ‘open more pos.ﬂbulmes than rhose that are restrictive.

Looking closely at the qﬁesfions answered by students in the question-
ol _ ;

naires and listening to responses given by students in the home interviews

it can be noted, especially in the home interviews that single parents

have no negative impact whatsoever on these students' schoo! achievement

3

In many studies done, it is assumed that the absence of one or both parents

i bably have a different impact on students of various levels of mental

ability. But in this smbeused_cs_ a factor to prove any signs

of low-self imuée or Vemoﬁonalﬂinstubility. Most of the students that are

.
from single parent har;es have ‘almost always been living with a single parent.,
They-have, it is assomed, growr\r accustomed to this. Also many books written
about life in the West Indies have quoted that coc_nmon‘ law or. single parent

family is a normal way of life in the West Indies,

Parents experience can also be a useful model fog the students to follow.
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‘In the case of this study where the mother is used as the main source of
income it is noted that most students referred to their mother as a model.

In the case where the students used their father, it was noted that the | BN

motivation and aspiration was not as great, In the home interview, most

(4
D

students who pse& their mothers as models said that their mothers want .

te

S e g .
them: to have a good eduycation because they do not want them to'work
. ' . as hard in life for a living as they, the mothers, have to do. One interest-

ing: feature in the home interviews showed'that the students especially the *

girls, whose mothers are gainfully employed are more likely to have a

career goal than those whose mothers are not,
The hotivation towards a career goal again depends on how low or

high the self-esteem of the child is. It is Mibla that children of higher

intelli igence are m8re utenomous and oapobje of reachmg their own
decnsuons. That is, the hove less need for a model to provide gundcmce.

" But this statement does not hold good in all respect for all the students in

the home interviews. In the home interviews it does not mean that all these

. %
‘ students have a low=self image. They have the intelligence and have ‘
: . . decided on what they want in the future for themselves, but as it is a
custom in the West Indies, most children like to do what plea;e the parents i
best. .
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In the quesﬁon’nuires, it is.observed that quite a few of the students
have a very low self image. It is also seen in only two cases in the home

interviews. It must alsoebe taken. into consideration that in the home

interviews the majority of the students have been here for less than three
z - . S

y;om. Quite a few ha ere-in-Canada_for just a few months durifig
. \\ .
the,time of the interview. The length of stay in the new coun ay have ~

something to do with the interest and motivation that a student may have ™ -

in his future, . “ N\

’ . ‘ s
Although in most cases, children were left behind with either, close

relatives or friends, after their parents came to Canada, yet the students

in the home interview with the exception of two attended school regularly
in'St. Vincent after the parents had left, The fw:(studepts who were skipping
\ .

clgsses in St. Vincent are now also doihg poorly in school here,

Adjustment to the new environment played a very important role

in the students way of settling and fitting into the school system. Replies

. »
given to questions that were asked in the home interviews showéd that students

were unhappy with the lack of discipline in the schools here in Canada. When '
students were asked what can be done to change this and how can they cope ’
with this kind of problem, their replies were 'nothing'.” 'l will just be myr.el?7

* and behave as well as possible iri the clgss.' A few of these same students :

s
§ .
. ! ,ﬂ ’
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. /down and laughed at by teachers and peers because they speak a different

,complained that they were teasad at¥imes by their classmates who called ‘s
. - @ i \

F
E
E:

them 'softie' but however, that name will not make them act and behave 4

v '
-

as their classmates do. . : “a

In the .case of the sfudenfs who unswe?& ‘the ™ queshonnulres it is ’

probably the case where many of them-who appear to have dlsclplme

problems and other problems in the schools just break away from the kinds .

of dlscxplme that fhey had in their native schools and try to show the ofher
classmates that fhey are not a 'softie’ nor a ‘coward'. . : ' o
The majority of respondents in the study were in agreement w?fh the

sfafement l‘hat they want to be just what they are and would not like tobef

'

_someone else. It is interesting to see that they like themselves as they are.

who will like to be someone else are'those who have a very pooy

b

self image of themselves and probably that is ‘;vhy some.of them are doing

so poorly. Psychologically, the fae been proven by numerous studies

-

that a child’s self-image is intimately connected to his m ion to leam.

Some of the students in the studies claimed that-they have been put '

dialect. This can be a wery distressing thoughf‘ for the students who are

trying to make something out of ﬂ)’mselves. . . .
4 b . |
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In uII cases, most of the students hke the Canadian school system for
* what it hﬁ to offer them, Sﬂme however, complained about the weather,
the unfriendliness of some people and Sdne said that they fhought that

o
/
Canada was-adifferent place to live %?ld that they did not really wan to

come here. |t wcls only.on account of their parents. Some, however, like

‘\,F’ -

Canada because they see it as a place of fun. It is seen in the study fhaf

the pleosure seeking ones are mosfly those who are low i in academic och:eve-

r

m\enf

Some West Indian children indicated that they did not necessanly,

if they had their ways, wanted to come to Canada because they do not '
‘ - v
.find it to be a land of 'paradise’ (as was dreamed of) when compared to what
. X they leﬂ’ behind. Most added that the problems at hoine are def’mfely different

( -
from rho problems faced_ here. Famnhes painted a very bnghf pncture of Canada f)

" w hich raised thhydenfs hopes very high. Research to this effect was made_

_ : at 1’lhe Research from the Toronto Board of Educution' (1965). The maiority
%ﬁfs claimed that fhey are sub|ecf to colour prejudice oni dlscnmmahon
- which is a f?;for that makes their education and integrat}on‘parﬁcula‘rly

V ) difficult. -y
. / . °
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In summarizingthis final section we should remind the reader that i

. this was an exploratory stud); to try and gain some insight into the opinions

that West Indian immigrant children and especially, St. Vincentians have of
- the Canadian School and the ways in which they relate their school experi-
: §
. ence to achievement in occupations and life careers.

AN In this study upon examination of different aspects of the career

<

development process, educational intentions, occupational plans and

preferences among both sexes, the intentions to pursué @ career instead

L4
[

4 of a skilled iol; was found to be more pronounced amonq students from single
parent families. ‘Those from the single parent family are also better decided
that fHey will go to college full-time. The mother's education and the mother's

occupation seemed to influence the students' education pursuit in that the

-~

_higher the mother's education and the hiqhel[/ her income the-more motivated

-

,~

| the children seemed to go on.
&:rf Fron/\/fhe parents is very important to the students' educational

. plans. . ’Supporf ﬁ/'om peers at study times and also from the school faculty
seem to be helpful although the importance of friends proved to be the least

[y

important. It seemed though that students are’ better motivated by their

s

Y
>

» .
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. ’ . »
parents especially those who take special interest in their-children's per=

formance and educational plans at school. s

’

Those students who failed a subject showed a fairly strong correlation

with low educational intentions. - However, it is encouraging to see how

many of them are still planning to go to school full-time.

A high ratio ‘of the boys prefer to use their extra hour for athletic or

-

Yy
=

social time -in the school or outside of the school. This however is shown,
or; a whol; , among students who value less their academic performance.

_ Those students who are un;v:are of a:;\ﬁdancg counsellor in fhe\‘
school are more likely to be undecide& in their career plans. Cbnsulting
a .guidunt;e counsellor in the school seemed to be associated \;/ifh a preference ,
for higher educaﬁén . . o &

Those students who have been in Mon'fre{:i for a shorter period of time
seemed to be rr.tof‘éycited more fc')w,ards shudies and seemed to know what they
really want as a career. This m::y be a result of fhe foct that m‘osf of them

“are c;lder and the); reali\zeci that time is running out,

Those who have s;;eht a longer time in their nartive country seemed to

have a beﬂér and cleorer picture of thelr native schools. Their grade levels
4 seem‘d sllghtly higher in the country of origin, probubly because the systems .

&

aredifferent and the lpvels of murkmqs are dlfferent

«

. .
. ’ . 24

123.



:

Most of the student; who are discouraged with their marks and - |
\ : v )

have established for tILmselves a poor self=image believed that social

class influences a person's chance of getting ahead in life and that plans
do not work out. However, with-the exception of a few, they realized
fi’nf life is for.real and that good luck alone does not help one fo\ge.r

ahead in life,

On a whole a good percentage of the students are aware of their

f ° .

majdr programme to fit them for their occupational career. However,

quite a few of them are still undecided. Changing high school, good

teacher student interaction also has their influen;:es_on adjustment.

.

The type of students in this research must be taken into consideration ‘

]

- ) L
alsd. They are students from immigrant parents and they themselves are

immigrants.  They were taken from one kind of cultural background and

[ 4

were placed into ancther where they have to adjust to new ways of life,

.

‘habits and other cultural differences. Therefore their high level of determin-
ation to advance is to be admired and special considerations should be given

S .
to them to encourage them in their efforfs to pursue such goals.

It can be seen in this stydy that the effect of the social structural

variables on goal-setting trend is quite pronounced, so is however the effact

7

* of serious personal identity problems, It must be remembered that there is
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‘ an order o priority among the problems to whichan individual must attend. .

Q person must leam to €ope With those related to idenfgfy and emotions

before he can-effectivaly cope with the outside circumstances; for example,
N . .

those-found in the social structure. Any preventive measures designed should

take this priority order into cgnsideration.

—~ " Looking at the students from more privileged families and those who

are relatively disadvantaged in tems of their social background, as well as
/ -,

the ones who feel just pure relatively disad;zéinfaged, the latter are generally

more affected by their school experiense, by the type of school they attend

I

and also by the available assistance given to them. They reach a point

.
where they are discouraged and it takes longer periotd_s to get them back into

£

~f self confidence si;ge' in their 1{es'. ‘

»
A

On the other h?nd , disadvantdged students can benefit greatly from
- being placed in situations that offer opportunities and advantages to which
they have not been previously exposed and can also achieye high career

goals. Disadvantaged children do respond to opportunities. Regardless of

what has been said about their negative evaluation of education and work; .

-

when given opportunities egreaf.proﬁorﬁon of them apparently res]ooqd

1}
T [ ot

positively. by elevating their goals and intentions. _

[




Therefore, as stated before, although there is a féndency in the

research literature to group all the West Indian islands together'in analyzing
problems experienced’by West Indian immigrant pupils, this approach should -
" be ré{/ised nh\th_e light of the tentative findings gf this study. As seen in °

_ the case of St. Vincentian students in comparison with others there are

A}

some strong trend differences in the paﬂem.of adjustment t6" Montreal schools

Y

+ between immigrant pupils originafir\\g‘ from the different islands of the Wesi’

Indies region.

1

Furthermore, once immigrant status differences are accounted for, the J :
majority of the West Indian ,immigrant pupils seem to want the some things -
. d . » B

e

out of the schools as their Canadian counferpurf:;r the main differences '
' e i

-

manifesting themselves along SES lines.

Since this study did not start with a tight desién and theoretical base

it cannot generate any strong.recommendation or implications. It can be used

q

however by school teachers as an interesting summary of the experiences of

some 86 high school pupils from the West Indies trying to adapt and progress

in Canadian séhools. , ' * / -
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APPENDIX |
! . . B It

STUDENT NAME:

. SCHEDULE NO:

©
STUDENT QUESTIONNAIRE

&~ This questionnaire is prepared for my M.A. thesis in Educational studies
" at Concordia Unjversity, The purpose of this questionnaire is to learn
about how students perceive their school experience in Canada.

/ This is a confidential questionnaire, This means that your answers will
" not be seen by anyone else in this school or cutside the school. Your
answers will be used only for the purpose of the research which intends
to assist in the planning of education, : :

[ hope that you will find theu‘quesﬁon: infer?ﬁnq to answer and | thank”
you for your participation in this Rudy.

=

+

v AFTER USE THIS PAGEWILL BE DISCARDED T

) TO RETAIN ANONYMITY
QUESTIONNAIRES WILL BEAR ONLY A SERIAL NUMBER

A
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APPENDIX 1
]

A¢ EXAMPLE OF A CASE HISTORY

-

¢

COVER SHEET FOR STUQ?NT'S INTERVIEW

NAME OF STUDENT:
INTERVIEW NO:
" DATE OF INTERVIEW:
_PLACE OF INTERV IEW: |
SEX: : :
)
AGE:
" GRADE LEVEL:
RACE:
PLACE OF RESIDENCE: " SAME -
/ LENGTH OF STAY IN CANADA; 3 YEARS

" WERE YOUR PARENTS HERE BEFORE
YOU OR DID YOU COME TOGETHER? YES

HOW OLD WERE YOU WHEN YOU

LEFT ST, VINCENT : 5 YEARS
S .

DO YOU HAVE (a) BROTHERS? HOW MANY 2

(b) SISTERS? HOW MANY 1

AR.E THEY YOUNGER OR OLDER? COMMENT,  OLDER

4

WHAT IS YOUR ACADEMIC STANDING IN SCHOOL?

p)

»




May 28th, 1978. o ‘ .
Alice lived in 5t. V%ncenf for 5 years, .When sha left St, Vincent she
was already attending school there and was about to be promoted to
qmd.e 1. ™~ |
| She cane f; Montreal at the age of 6 and was put in the kindergarten
class. Alice was very shy rl’he_m and withdrawn. Many complaints come to
the mother - Monica; about Alice. The mother was very (:onc’emed and
tried fo question the child about her behaviour which was affecting her ,
both at school and home. Her .l.'egly was that she did not like it here.
She preferred to go back home to her grandparents.
Six yérs later lqinlterviewed Alice to se how he can compare what
" she remember?d about her home land and how she compared it with Montreal.

The following summarizes my interview with her: -

"I am now attending Laurendu Dunton School in Lasalle, The subjects

e that | like best are English, French and sometimes math”,

When | quesﬁone.red her about I'I"w subjects, 'if she aid them well, her
reply was: "l did ﬁnqli;‘h well and my average grade was 85%. My math
.grade \;ros very low at first, [used to get D and C but it no isA and B,
" useci fo be} very good in French but now it is down to C and sdetimes B. "

| asked her what caused her arade to go down iy French and she said

/




!

that her last teacher used to take better interest in'her, ¢

When | asked her which subjects she liked least she said "qym". The
reason for this is that they will just sit down without doir-wq anything because
the children never listened to the teacher and behaved badly, |

When | asked her what does she think about her teachers at school,
how does she ook at them, socially, etc., her reply was: ‘l

"The one that | have this year he is from Trinidad. At the b;qinninq
of the year | did no;, get very good marks. After my teacher saw that, he

helped me, by explaining the problems in my math to me. In the o 1 used

. to get 15%. The one that | just did, | did well, | got 78% gfd he was very' /"

pleased with me. He helps me a lot." ,

( . %
"The other teacher they won't really help me but if | have lots of

difficulties they will help me but if | only have a little they won't help.

They will just tell me and | will hav& tﬁy and understand",

Then | asked her who are the other téachers, Her reply was "one isa
Canadian and the other Is Indianish". L
She then voluntarily gave me a run down of her school life as far as

she could remember., - T .

"In kindergarten the teacher used to give me lots of things to do beca;ue
| was always ahead of everyone else. She helpéd me and gave me extra work
. . . ‘

to do so as to occupy my time." .

A
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"In grade 3 one of the teachers ‘that | had they weren't as kind, They

. did nof really care as much, "

"There was one in grade 4, She was in most of my classes. She used
to help me but the other two teachers w?n'f really nice as if they did not

like me at all.*

(

When asked if she likes Montreal, her reply was "yes”, Then |

asked her “how does she like Mon;/eal in comparing it with St. Vincent.

She said that she liked St. Vincent better. | asked her why and her reply

“wass

‘ ‘. "Wher,lw you go out to play or you are doing fhingslwifh your friends
most of the ;aeople know you and they will stop and say~hi!l and fullf to you,
but here they might know you and they might iﬁsf yvolk down the street,"

1 then questioned the mother and asked her if ;he thinks that Alice
really reme;nbers these things about St. \;i.r}‘cent and this was the mother's
reply. .

“Alice, since she came to Montreal from St. Vincent, she always
wanted to go back. | had many troubles with her. to get her adjusted to home

N

and school. She was d&inq O.K. at the beginning of kindergartén but after-

\wqgshe got bored and frustrated saying that she does not like the school

work, Shewi l\not socialize with the children because she complained of
i . ™~ * R

~
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them calling her names and that when they are doing anything in class you

are the last ont to get picked and-no one wants you for their pgriner. She
N .

also told me that she wants to go back to her grandparents to get freedom
becausg her colour is Jifferenf. When | asked her why she said that the
children told her so." |

The mother was very concemned becauu\sh; realizea that her daughter
is under going a fr'emendous problem. However, she says fh‘ot she pays

L .
frequent visit to the school and hopes that she will continue her progress

regularly. / B
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APPENDIX 1l

:%PLE OF INTERVIEW WIT# A PUPIL -

COVER SHEET FOR STUDENT'S INTERVIEW

NAME OF STUDENT c . SYLVESTER -
INTERVIEW NO: . 8 e
DATE OFINTERVIEW*‘ T —MARCH 18TH .
PLACE OF INTERVIEW: . HOME
stx: T Y MALE - .
AGE: . o1s
GRADE LEVEL: : g

. RACE: o Neék'o

LENGTH OF STAY IN CANADA 4 YEARS.

WERE YOUR PARENTS HERE BEFORE . "
YOU OR DID YOU COME TOGETHER? BEFORE 11 YEARS
HOW OLD WERE YOU WHEN YOU } |
LEFT ST, VINCENT?

—

.DO YOU HAVE (o) BROTHERS? HOW MANY ?% 2

(B SISTERS? HOW MANY? 4
ARE THEY YOUNGER OR OLDER? COMMENT 2 OLDER 3 YOUNGER
WHAT 1S YOUR ACADEMIC STANDING IN SCHOOL VOCATIONAL

WHAT IS YOUR AREA OF STUDY? POLICEMAN




INTERVIEW SHEET FOR SYLVESTER

‘ | \ Q. How lonq did you live in St. Vincent?
A.  12years. . S

. What did your parents do there ?

—

Q

A.  Domestic.
Q. W_hut grade were you in when yo;J left? ‘ R
——— A, Grade 5 ’ -

Q. What gmde did you say you are in now ?

A.  Grade 7.

Q. What was the name of the school you attended there ?

A, layou GovemmenuSeh;ol. \

Q. Were there membets of any other race than yours attending the schools?

. e . S
v Q. What subjects did you take?

A, |did elementary subjects.
| /, - Q. Which ones did you like best?
A. |liked Math. , oo o
p 1 ) . v
Qo Why? - +
’ . i ‘ ' g NN .
| ad A. I O.K. |like the math, | like the teqchers who teach it because
he was O.K. | like English too because it is better than French.
y | : / '
| : | ™
i‘ , - \ \ . ‘ . "” 4




R

>_O>O.>O>O>

o\

. . [
’

o

The second time | dropped.

e 3

Did you ‘tﬁderston;:l the English at home wel:l\? hd
Yes / A
\ { - - -

What about the compasition part? o
Yes. |understand it. We used fo h;:ve to write composition for test, -
Did you use to get wood marks?

Yes, | used to. ’
Which subj”tns did you like least of all?

| liked everything. |

Was there anything at all you did not*like?. .

No.

What about your marks in the subjects? Did you use to
Yes | used to get about 67%
What else do you want to tell me about your r\naﬁés? _

| can't remember. Sometimes-| used o get good, My first fest | get good.

From what to what? . ~
~ N _'J . -
| dropped from good to pass. : -

What did you think about your teache® in your school ?

What else? | ©
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What would you say your average was when you left'St. Vincent?

| | don't know .,

&

" What posrtlon did you take in your cldsses in St. Vincent?

Sometimes | used to come 2nd, then when | used to drop mx lessons l used ,
to come 10th and .lower.
About howtany childreri, were in yourclass in St. Vincent?

About 15,
What would you say was the most ciifﬁculf thing about éominq to Canada
and going to a new school? | . .

-

There was no difﬁculw. | like the-place. | was ‘anxious to see the place. .

What olse? _
Nothing‘else. @ x} 4

-

if you had a choice would you like to go back to St. Vincent?

I

St. Vincent is O.K.but it is not time to go back. | would like to go back
but not now, | om staying to become big and to get a good |ob also to

. go to school to leam so that | can get a-better job.

What do you sée to be fhe biggest difference befween school here and
school in St. Vmcent?

How you have to change up grades here. They put me in one grade and then
in another, First they put me in grade 6 then in grade five and when the
:teacher saw me doing good he put me back in another higher grade. Also
-4 did not know anythmg abouf French in St. Vincent. And | did not like
that. .

A




; " ; k] //
o o » ~
Q.. s there a difference between the way teachers treat you here and the
way they treofe;!you at home? ‘ .
. ) o
g ) A. St. Vincent teachers ute beﬂer than here: Back home fhe teachers ¢
liked ms. There like me here sometames but when | behave bad fhey
don't like me. . ) I " . o
Q. Why do you behave badly'? . . " , .
o . a . y N . ‘ e . 1 ‘: N . ' a
" A. Because children sometimes call me riames -and they annoy. me, then-
- : | punch them, so the teachers take me to the prvncnpal and. l.gei' P
punished. : l-'
Q. Do the teachers here rreof you the same way as those in St. Vmceqf?
A. No. Back home the teachers wnll suf down and;,talk with me and ask
me my problems. Here, sometimes the pr&ncupol will ask me what's -
wrong. But it is not fh¢ some, = ‘ : . .
B ' Q. What lsnoffhesanek . { ’ . oS

A. The wéy in whtch fho Jeachers WI” help you back home. L '

‘ ' Q. - s there a dlfference in the mafenals like books, used’ therb and here'i
: f . AL St Vincent books used fo be ecsy, here some of the books are hard

' . T When they give you the books here  you-can keep ?hem for a whole tem, '

, T In St. Vincent you have to give them back ut fhp end of the day.

.. -
Q. Do you think that different mafenu Is. used help you to understand and’
. . ‘ learn beH'er? ‘ y .
. ' 7A " Yes they help me because iF | have more things to use ] W||| e able to ¢ ‘,
. ledm and undonfand better. / v SN
A , - o
“Q. What are your grqdes like now? Are rhey beﬂ'er Ihcm when'you were m
: St. Vlncanf? ) L.
- a0 ‘ : . ‘_/;p - ¢ L 9
: o

w0
r




They only put.C for commendable and l nsafi and;
satisfactory. For math | and unsatisfactory for food service and

satisfactory for English. Well | think that | am domg better nqw-in

some ‘subpcfs.
o>

Which sdbucts do you like best and least here in the school you are
attending now ? ‘ § ) X

| like English best because | get them right. | don't like French alfhouqh‘
| get satisfactory and commendable because when you are reading it for _
the teacher and you make a mistcke she tells you to say ‘it over ond some- ’

times she keeps you in.

',Do you think you deserve the gmdas you get? Whof I meon is, are

thosé who grade you, being fair?

Sometimes | deserv more but/it is up to thn

'

What do you mean by its up to them?

. | Well: like say you-do good in French ahd she-just put satisfactory then'| -

Q.

w %

A

T Q.

“Some fecchers fhey don't help you ond I:don't hke that,

. know | deserve more because | study hard for my French and | did them .

well because | check them apd see they are r}ghfé .

Do you feel happy at school ?

.QYes.' ' /

~

In what way do ;'ou feel happy? (unln;;py?) 7

Becuuse.l fike to go fo school and qet out to meet my Fnends. That makes
e feel happy . ’ -

-

Well wint makes you Feel unhoppy? -

. ' /
V*,J

Are you making better progren in school now thdn_ when you were in

. St. Vmccht that i is, do you feel’ you are leaming more?




‘Could you fell me more abouf whut you me&t?

o

>

They teach you more than back home.

. What makes you feel f}nf way?

> O

Because | am able to go to one teacher for lessons. .

. Q. In other words you are getting remedial lessons.
A.. VYes.
& ¢
* Q. [n what subjects? ,
) A, In reading to help me to read better, ‘ '

If you could change. things at school here what would you choose?

> O

French., ‘ B

Q. What else? ' 5 - ‘ :
) A.  That'sit. ' X ‘
» Q. Would you say the problems you had in school in St. Vincent (if you had i
. any) are similar to the problems you are having here, (lf in fact you are

havmg any)?

, . A. No they are not sumlar. pr: here like' to bug you and whef you go to
o .. . the téacher, the teacher just tells you to sit down. Sometimes théy keep
3 you both in, then ask you your problems. Sometimes they leave you. and

you get into’ more trouble,

Q. ‘ Da yot.: find sometimes that you huve frouble understanqu the lanquaqe
* e ' feochers use here? {

-

te v R f - / ’<.

»

,J
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When | just come here | was in a teacher from St, Vincent class.
. So | understood and afterwards | got accustomed to ﬂ:q, other teachers,

Do you know what teachers expegt from you when they give you
assignments ? .

Someﬂmes they e)qalmn , but 1 don't undarsfand Somehmes when |
"don't understand | leave it

Q. Doyou ‘ask the teachers to explain when you don't understand ?
. A. Yes.

Qr When this huppens do you feel that they he;p?

A.  Yes. Sometimes | feel better, fhaf is when | understand qu ifl don t
' understand | don't bother.

Have you.ever seen a guidaﬁce .counselior?
Yes.

Ifso, why? —*

;

Y .
The counsellor calls me and tell me to sit down. He takes out my records.

‘4

What did he talk about? ’ )

He asked me if | am doing well. He told me fhaf he waqf me to gef out
of this school to get into another school.

Why does. he warit you to go to another school? “
Because that school is no good. It is always creating trouble for me.
Anything else that you will like to tell me about this.

Yes, My counsellor takes notes around to r;uy,feachr.




”~

»

Because my Food service teacher forces me to eat the food and | don't
\eat food there. | don't want that food and if | don't eat the food then

she sends me down to the office and | get into.trouble. Then I'hey call
.my mother and send me home for two or so days.

8
How long to Zou see the counsel lor for?
5 or 10 minufes. .
Did you find him helpful.

Yes he helps me because he talks to my teachers about me some times.
I N ‘. . -

Do you ﬁnd that doing well in school is imporrbnf?

Yes and No. . o -

You can be better and better to do anyﬂunq :you want, As long as you

know how to do it. Like say you do good and you can't get a job rhen

it does not worth it. No not always,

<

Do yo(u think that if you do well in school, fhen y0u will get-q good |ob

and have: ] beﬂer life? , ' K

Like | said befofe it will not necessanly be like fhaf. :

What sort of problems do some of your Fner\ds have in school that
you can think of?

Some of my friends can't read fl'nf"good they don'f know the words
and they ask and | will tell them. Some have behavi problems 7
too. like fighting and | try to tafk to them hke my-mother do tome, . .-
Sometimes they listen sometimes they don't.: = | \ ‘ ~

&
When you get togefher with your friends do you, talk abouf your problems
in school ?

ft
u 7

. o, .
Never, We talk about what subject we did during the day.
' . - - 'gsf “

s

ol

o
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Q. Could you described a typical school day for me telhng me the
nicest and worst part of that day ?

A.- My best part is when | don't go to the food service class and my worst
is when | have to go to the class.

Q. What do your parents do? That is u;huf kind of work do fhey"do'?e

A.  She is a domestic. ' s

Q. Do you feel that they really support you in school?- What | mean to say
is thatif.you are "in trouble"-dt school, do they scold you or do they try
to help you feel better? >

She scold me. . She puts me to sit down and she talk fo mé and she say -
on't behave and they put me in.an institute then she will just
take me and send me home to St, Vincent. | don't like to go back.
now because,| won't get any |ob to do back there.

1.7 Q. Do your brothers and sisters do better in school than you do?

-

A. No, because | am brighter and do better,

Q. -7 Isthere anything else that you can think of to tell me about so that |

- can better understand how Yyou see school and what it does for you or =

doesn't do for you?

; —

. ‘A. {Cake < say that | don't |ike my- Food Service teacher and | don't Iuke to ! .

besaround her. |'wish if she wilf go away.

ib




The teacher also told me that that was the first child that he had mef,\_nith in his -

—

SUMMARY FOR SYLVESTER e .

" Sylvester came to Montreal when he was 12 years of age. He isa '

L] 4

very copfused, mixed up child, He does not seem to know how to act;
if he §héu|d‘\fdk"e on fhel Canadian culture or retain his Vincentian culture.
When | interviewed him he told me that he had a Vincentian teacher,

so | got in contact with the teacher. The teacher told me that Sylvester

\ . .
was a very quiet ¢hild when he entered the school but after a few weeks

there at the school he was getting into all kinds of trouble.: He further

said that Sylvester only spent one mcnfl'; in his grade 6 class because he
N - s .' a\

was performmq ata very low level, therefore he was put back to qrade 5 /

years of teaching here who performed so low. " ‘; ’

~ From my obeervahons about Sylvester l concluded that he con behuv,e
diﬂ’erenfly if he qets the right person who understands him. He has ¢ low .

self concept and he needs to be assured of what he is and whom he s,

Sylvester is one who was missing school very often in St. Vmcenf.
v . ’ “ . {

His guardians there were not interested in his education and they could nof® |

care less whether or not the hoy went to sc\h;:ol, seeing that there is no

compulsory education in St. Vincent. He thinks that life ia ball game

¢




i

5 \everywhere and that he was going to come to Canada and behave in the

$

v

same way as he did in St. Vincent, '

He does not like anyone to push him to do what he does ;mt like
and wﬁt he does not want to do. He gets very frustrated when he is told -
\«;lnt to do becquse he had his freedom in St. Vincent for so long. It is

going to take a lot of téaching and training to bring him back to some kind

of reality.

9




APPENDIX 1|

C: EXAMPLE OF INTERVIEW WITH A MOTHER

_ Mother's Comnient on her Son
) i ‘ e -
My son attends High School. He has been having-problems with other ‘ :
childr;n in school. The teacher calls me once per month.. Sometimes [ go

-

to see what the proble is, then they will send my son home by giving him

half a day or the whole day or fwo dcys off depending on what the nature

| -

of the problem is, This is because they say that he has been having probfems

- - with the other children.

When lquesﬂoned my son and asked him why he Vs suspended. he says

that the other children call him names, like "nigger" and other such names

and then he hits them, | ask him why do fhey call him names and. he Lid

that he does not know, | And fhut'he hits them be;:ause he gets mad when he

is called names. . : ]

: ‘ d
‘ = = | went to the school to find out the problems and the teachers told me
| [ .
that my son is always' getting into problems with the other children, [asked -
. them what kinds of problems and fhey said fhuffh‘e is alwoys‘fiqhﬁnq with « ~ "

s - .’ IS . " [
other children. . : vf o Cy , 1.
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Some weeks ago the Prmcup?l told me that if these problems occur again
‘. ° fhen he. will have to be'frcmsferred to another school. The mother did nof‘ |
. ask what kind of school but she suspecfed that it will be a school for juveniles
(bad boys scf\ool). Mof?wer's. response was that she will prefer to ;end him to

St. Vincent where he was bom.

When | questioned the mother about her probing into the problems with

which her child is confronted, her response was that she did not want anyoneé
(teachers) to get angry with her neither did she want to get angry with the
s teachers. She also said that when she questioned her son his reply was that

he tried hard to behave in school but that the others bother him and get hiim

'
'
'

\ angry. She said that she spoke to her son "very hard" and told him that he

has to fry/to behave better or that the teachers wnll put him out of school,

‘ j ' and that he should go to fhe teachers when this rypo of thing happens, | T
: ': | ~ His last report was O.K. Average g@de was 50%, The reports from *

| the teachers, most of them is that the boy is doing well in school but the on*ly‘ %

oo " problem is behaviour problem. Some feachers report was fhaf he was good \

and ofhers said no.,

-

‘
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’ D BROTHER AND SISTER INTERVIEWS

FIRST INTERVIEW

NAME:  BROTHER
DATE: February llth, 17{8

Are ﬂxére children on your street with whom you are friendly? _

Yes. L B
-~

What nationality are they? , .

They are mostly English, ‘ -

Are they white orblack children? : - ' .
They are black children. - ' A

Do you‘kmw alot of adults on your street?
Here and taere.

Will these people help you if you need help? : . -
Yes.

How do you regard these people here in comparison to the people you ¢

knew when youy lived in St. Vincent? Are they more friendly?

They are not more friendly, really. They are just equal J.f you know what -

I mean

Do you watch TV every day? '

No, not every day. . \
L .

What is your favorite program on TV? , B

\Cartoons like Spiderman and things like that. . I

What do you learn from watching TV?
By watching TV you get to see things that you could never. have figured -

out how it would have happened. AIso, you are more aware of what is = { :
going on, stuff like that. s
Stuff like what? = ; ” : S [

You might see a guy robbing a place and then they get caught right?
So you learn from that that he shouldn't rob because he mght get caught
sooner or later.

’

Do yol read at home ? ’ s v
Yes

What k1nd of, hooks do youmrefd? '
Mostly magazines, newspepers and comic books like Spiderman. |

. What do you u?aally do after school? '
After school play basketball and ;sanetlmes I go skating, /.

»
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. Al
Q.
A.
Q.
A
Q.
A.

. puzzling at times,

. ¥ ) .
. So, would you say that you do more experimenting on your own

What is your-favorite hobby? What do you like best?
Basketball. ;

Do you have any relatives living in the area?
Yes.

Do you visit them very often?
Yes.

What abgit your.grandparents, are they living in Canada?

No, they are 1living in St. Vincent.

Do you like to visit them?
Yes. C

How do you compare the Canadian school system with the St. Vincent
School system? For example, when you go to school, do you get a lot of
homework to do? N

Up here in.Canada you get a lot of home work to do.

Do you always understand the homework that you are :given“to do?

Why don't you understand the homework that yoix are given? o
Sometime, I have trouble catching on to how it should be done.

“

. Is it because the work is not explained enéugh in the class room?

No, .it is just that sometime I do understand it, but I have difficulty
in being able to decide which way it should be done due to the fact that
there is different ways that it could be done. This can be quite

¥

What thiX means g, is that the system that you learned at home in
St. Vincenmt is somewhat di‘fferent from what is taught here. -

What is the difference in the system that you leamn in St. Vincent?
For example, what is the difference. in the mathematics or the spellinig?

. What is the differerice between the way it is faught here m:? the way -

that it ‘is taught in -3t. Vincent?.
To tell yoy the truth, I didn't notice amy difference..

Which system do you think that you have learned faster - the one in
St. Vincent or.the one that is taught here? ~
T would say the system taught in St. Vincent.

Why did you learn the system down there faster? Is it because the teachers -
down there were putting more effort:.into their teaching of the subject? °
Yes, I would say that for one thing. : d

in Canadd, .
In other words, you work more on your own here than what you do in the -

-

4

o
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West Indies? They would take more time out to shnw you in a more
deta.:.ledway than what they do in Canada
Yes, that is right.

W¥ho helps you with your homework? |
My mother helps me sametime, but mostly it is my aunt who helps me.

Do you understand .what they show you when they help you?
Yes.

Do they help you to catch on better?

Yes.. éy

¥hat activities are you imvolved m’? "
Basketball, hockey and sRateboard and haseball. That is about it.

o

\
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tﬁt you do during the sumer holidays as they are qu1te long?
ball every day.

Do you go to camp?

A

P

()

Does your mother own a car?

-

What would you like to do when you leave school?
Camputer program:mg

Do you have any d1ff1cu1ty in school around cummlcatmg with your peers ,f'
your teachers, principle, guidance counsellors, etc. ? First of all,
start off with teachers.

Yes, some of the teachers are not too friendly - they are like strangers.

Do you ever try to talk to them?

Once I tried and if they look at me in a funny way, I never try anymore.
tI_-mj;nv.t?‘.t there. They don't talk to me’" and I don't talk to them and
‘that's fine. .

Q
A,
Q
A
Q.
A
Q

Did you exper?ence the same type of thing in St. Vincent?

When the teachers do that, does it interfere with your school work?
."You look ¥p to the teacher as sameone to help you right? But if they

‘have been mean w1th you in that type of way, does it effect your work

in general?

Yés, because’ sometmas if I don't understand something, I wouldn't ask
. them. I would try to flgure it out by myself. N~

What about your peer groups? . ) '
You mean the kids? They are good friends with me. Like if I don't undex-
stand sanething and if. they mderstand it, then they will gladly show 1t

. . -
- o - f
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to.me. ’. . 4
Q. Do the kids ever act snobylsh or th:.ngs like that" *
A. No. They only crack a couple of jOkes and then, butmtreallytobe
snobbish = just as a gag or something.

Do these Jokes that the‘y crack effect Tou in any way? -
No.

Q

A .

Q. What about the p cipal? If you are having difficulty m.th the teacher
do 'you ever try to tha princ1pa1”

.A

Q

A

' 3
. Yes.

How does the prlnapal ereac\t to this? -
He tells me to‘go back to my lass andtl:atlftlwteacherdoesthesame

thing again, then come back tp andreportlg

Q. Did Eiqprmm /evert totalkto “teacher about it?
A. No, not to my ledge. Ifhedld I d&thwwanythingaboutlt

Q. When you go to see theprmc:.pal does it improve the teacher's response
to you?
A. If the principal speaks to the teacher afterynuhava gone to see him,
then they will be more tough with you. They will be really strict after
' that and the least little thing you do out of line, then you will be sent
dom to the principal's offlsp or try to get you put out,

~

- ‘You don't what that, so “tHerefore before anything, you Just keep what-

~ever is done to you to yourself. \\
Q Do you have g&udance caunsellors in yom-}&%
‘Yes. . . N
i ~

What kind of pecplp are they? Are they mn%? there any blacks?

No.

. Are they just white? ' ‘ . | .
Yes. oo N
Can you relate to these white gmdame counsellors properlyl_

Yes. They are human. Smofﬂmxtlsgustliketheyare}:lacks
They really talk to you. .

Q. Do they. understand your feelmgs and things like that?
A, Yes.

‘Q. Do they do anyth.mg to help you when you go to them w1th yog problems?

‘A. Yes. They have reference books that they give you to read and they tell

" you tg c%‘ tomoxtow and if you still ha ;he problem - they will
e

explain k.to you. First- they try and let; you figure it out by '
yourself. . / . |

-
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What subject do you like best in school? ' .
I would say physics or chemistry. = .

Why do you like physics best? . ' £t . \',

' Because I just like working out prob];ems and so on. -
. ~What subject did you like best when youwent to school in St. Vmgent?

Mathematics. - ‘ N

- 9.
ike math here in Canada? ) -

Because I can't get ‘along with the teacher, and bécause I can't get along R
with her, howcouldllikext ) _ »

How come you don't

Are you cbmg well in math?
Not too well. .

What is your average? -

50-55 around there. 4 -

Doyouthuﬂ:thatsoubthmgcmbpdonetomproveyom mnnth?
if the teacher muld become, more friendly, it would’ help me more.

So math is the subJect that you are hmng da.ff:.culty . What other '
subjects next to math are you}nvmgdifﬁwltymth . .o

_Economics and French. E3 Lo ’

[\

N ° [}

This is natural for the French as it 1s Just 11ke a fore;,gn language to
you for the flrst time. /

How are you doing in your spellmg" Are you more mpi'oved in your spellmg
here in Canada, than when you were in St. Vincent?:
No, I don't think so because when I was there they used to have spelling
as a special subject (course by itself); but here here it 1s not treated
like that at least atthe 1¢velI am at. Ith:.nkthat 1tcomesup tq the
Do’ you think that you leamed to spell less here than in St. Vmcent?
Yes.

-

What do you think about the lish is- taught here?

I never noticed too mch differ , really. It is just'about the same
thmg The words and grammar ' J\S still: the same and everything. -

Is there anyﬂnng spec1fically that you do*not like apout the school

tem? ” ‘ L I
%t you have to pass French to gradifate. A -

o

-

Is that the only t}ﬁng that you don't 1ike? Is there anything else?
History. History is no problem to me now-as I have already passed it._
* There was a. lm‘ pressure there thnugh . ‘.

. \
¢ s ’ . 4
. . 4 o s - .




Q‘Ifyouwéx:e mSt. VﬁnentwlntwouldyuurbtlxleahmttlnSt Vincent

. School system?

‘A, If%lagmdeMceEmﬂqaregomtopu;moutofsgfmol_
down e. . ' — .

‘%imukmk,wununmwfoﬁ@gmswamtmm?
Ye - N

v

-

« Here, do you f1ght~4:hat mxch to succeed?
No, I don't fight much.
WIV? . ” .
Becausesomepeoplemghtbemt}esmgrade  OT.
anly time they leave school is if they decide to quit‘ or something.

'Iheyaremtputoutoranythmg"
No.

3
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Becmxseofthat,ycudomtﬁghtasnnx:hheretogetout asyoudom
St. Vincent? . . “
No. :

WouldymhletostaymCanadafortherestofywrhfe?
No. I wouldn't want to stay for all of my 11fe.

N\

Do you want to go bdck to St. Vincent?
As you know, thmgsareveryhardthereandtheonlywayyoucmﬂdgo
backwouldbe:.fywlndajob to go back to.

Q.
A

Q.
A.
Q.
A.
Q.
A.

Q. You sa1d that you would like to ggkmm the field of computors, and if
there was an opportunity for you to get a job mSt Vmcentmthat
field, would you go back?

A, If the job they were offering in the computor f1{e1d could pay me enough

s o live on, why not? I would at least be gettmg away from the cold
“weather. What is the use of me going to school'all my life and when I
_ Finish i have a career that will pay me little or nothing for it.

Q. For example, I have been going to school in Canada for 7 years now at
the university and if I wanted to go back, I would have my reasons for
going back. I am putting aside as I that they could never
everpaymeasIcoul& for my studies everything. But if you
wantedtogoback what woul wou like ‘to do there?

In general, what do you mean “what would I like to do?"

Q. Say, if you had finished school and you decided to go back, .what would
* you like to do in St. Vipcent?
A. Maybe teaching. : .

I’
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-, SECOND INTERVIEN
> = ' —
NAME: SISTER »
DATE: _February 11th,-1978 L . : \
. o o : \‘
Q. Ox1thestreetw1wreyou11vedoymfn1dthepeoplemth15 streetmnre
friendly than the people on your street in’St. Vincent?
A. No, the ones at home- were fnendher e :
Q. Doyoumake fnends easmr here in Canada t}myoudld in St. Vincent?
" A, No, in St. Vincent it was eas1er.. \
o Wy? | |
A. At. home you know the pecple you 11ve w1th and your neighbours, but here
. it is different. < ‘
Q. But here, these people are your neighbours because you h’ave came to live
" here. What makes it so different?
A. Well, for example when you want to say "hi" to Sme of the kids they

won't even say '"hi'’.

Q.¢ What .about the. adults on the street where ‘you live?
A. Here or at hame? - ‘ -

Q. Here and at home, but let us deal with here first.
A 'lheyarethesama.sthehds
'@ If youwre crossing the street here, and you fall, who do you think

would pick you wp faster, someone from home or_ sanebody here? °*

A. Samebody from home.

Q. So in otherwords soc:.allzatlon was better at home than what you have
experienced here?

A. Yes. 4

Q. What do you like to do in the evenings when you came home from school,
or things that you actually do get involved with after school?

A. Sanetimes I read or look at television or I may go to the park.

Q. What do you read?

A. Adventure stories.

' 7 . ok
Q. Does that help you with your lessons?
A. Yes. .
o 3

Q. In what way does it help you?

A. With my English when I am speaking. ‘

Q. Do you watch TV every day? ‘

A.: Not every day. . -
Q . ' ) G -

'4—4‘ - ‘,w..:}‘ ‘:;; s ;“: _::‘;: i s f"?ﬂ: \ﬁ;{t} ‘T{;Q"‘&r'&h c‘v;‘?;x‘i; fﬁg’-“ o i
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. In'the%'er tiim,usmlly I am at home all the‘ dxy\, but.mt;stly outside.

-

‘What about the homework here, does it help you more or less than it helped

Whénynua.rehomdoyculookatw&’
Yes.

What program do you laok at most? . /
Cartoons, game shows .

What do you leam fmm these prograns?
I really don't know .

Does it help you in your school work"
Sometimes. .

In game shows you might learn things like how to spell words .in engllsh
Yo'rhowtofmdmeamngsofwords? (synonyms or antenyms)
es

What is your fivorite hobby?‘ ' :
Mostly reading, typing. - '

Doyoutypealot? . L . R
Yes. - S

Whatwculdymllketodowhenymgmww?
Maybe a teacher.

How do you thmk typing w111 help you that you do now? (when you grow up)
Maybe L would be a secretary or an accountant.

Do you think that you would have the same oppomty mSt Vincent to
do typing-like youare doing nowwhen you gethcme in the evemngs" “ .
Yes.

Do you get a lot of%nrk here in Canada? K '

Not—~very much.~ ---""
do you compare the homework system with that of the' system used in
Vincent?

home it is much harder, you get more hamework to do. h
D1d you leam from the homework that you used to get back home?
‘Yes.

Did the homework help dunng the day in your school work (in St, Vincent)?
Yest.

you at home in St. Vincent? - - . ) '
I think more. L ’ .
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Q.
A.
Q.
A
Q
A.
Q

A
Q.
A
Q.

A

It helps you more here than it did at hane?
Yes.,

- Why did it not help you more at home? A
Well at home, you just came home after school and did your homework and
then you went ocutside to play and you would forget about it, because
thereweresomanythings to do. Here, there 1sreallynotveryuu:hto
do in the winter time.

TN

- Did the thmgs you did after school- (1n St. Vmcent) help you to widen
your scope of thmhng” .
I don't think so, as we mostly played. Here I do more -studying thanwhen
I was at home.

You say that you find you are domg more studying here than at home.

Were you doing better in school it\home thanmhat you are doing here"
Yes I was doing better at home.

How came you did better at hame in your school work but you are doing
much more study here? What is your problem?
Maybe it is because of the teachers up here.

What is it about the teachers here that you don't like? Lo
They are more prejudiced but they don't show it. My hlstory teac.her
doesn't seem to like any blacks in his class.

Does that effect your work? .
Yes. - . v

o . N
t 1
.

How do you know that he doesn't like* a.ny. blacks’ in the class? s ’
Every time I' do a good project or essay he alWays tries to glve mne a
low grade.

Do you feel that you do as well as’the other chllien in the class tl?at . .
are white?
N YeS * ! .t B

.

; s
Do you think that you would have encounlered that same problem at hane .
in St. Vincent in your history? ’ /

_the most problem with? .o

What about yotn' math?
That seems to be' o.k.
" What about spelling?
That is .alright too.

"What -about your Enhhsh and History?
That is’ o:k. ,too.

&

»
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- Q. So the subject that you are wcpenencmg the most difficulty with is
your Frexﬁcg Were you getting a hlgher grade at hoe’ than what you are -
~ getting he re?
A Mostly the same because the work is notr too d1f£erent : A

Q. You menuoned that you ‘were ‘having problems w1th history. Were you
gertirig a higher grade in your history in St. Vincent? - ,
A. At home, I d1dn't do, hlstory . _

Q. What extra act1v1t1es are you mvolved in at school?. ... > ™
A. At lunch time we play games, like volley ball, ‘basket- ball.

- -6

.Q. 4;0% do you find the«ehﬂdren on the basketball team? Are the‘y friendly?
uA. es‘\‘ v

T

,' 3 )
Q. What sports do your ‘like most?‘ _ LS .
A. Basket ball ‘ ]
Q.° Do youengage in any kind of qclub type th:.ng mth the chlldren after
school? - Yy
A. No. oo ' . C .

! Who are mostly your frlends at sc:hoolI mostly black children or wh:Lte
children?
Both black and white.

¢

Q

A

Q. Which one do you get along with better, black or white dnldren"“ < .

A. Black. \ . .
P p

Q’ aWhY? \

A. Well sometimes when we are discussing a subJect at school we are'in a

crowd, but when when we are dJ.scussm.g a subJect, they may say one thing' -

and we another. ] T ~

Q. Do the white people feel that they know better than yow:do? =«

A. Most of them think so. . I Oy

Q. And they think th-at you don't +know -what you are talkmg about"

A.  Yes. ; *
. e .

Q. It makes you feel foolish. and you prefer not tod:.scuss anythmg with them? X

A. Yes.

L2

/s

Q. Are you havmg any difficulty with your teachers in ‘'school or your peers,
principals, guidance coumsellor$? , First of all we w1_11 start. off w1th

. 'your teachers. ) .

A. Only my history teacher. : v

Q. Do you think that the . teacher; up here treat the"duldren black or white
children fairly?
A. - Most of them dg. N «

1 . 1
Al

[




The'y don't show any sign of prejudice or

Q. What about yopr peer gsprs- the other chi dren in the class or children-
of your same age group not- necessarily in your own class?
A.. No.most of them are alright.

Q. %ou don't have much probl, as most of than are alright? _ N
A. Yes. . : e

'

4.

Q. Ifmtgls because you dan't get involvedamth them, or you stay away frcm
t . .
AL Yes, T guess s0. . L .

. . L s
» 5
~ - - id

Q. What about your principal?
! A- I’blSOk . . r

“NP%W you ever gone to youf gu:.dance counsellor for any help?

. Why?
.Because I didn'thaveany_problems to brmg toher Ineverwent

What sdbject do you like best?

Math and typmg a ‘ e .»;‘
“ ' . T “ ) j ‘ »
Why do you like math best? g : RS
.. don'tlmowanyreasonotherthanth.mghe hatIJust llke‘i
better than anything else. . . 3 Ny A

Q. Is it because that: you are domg better in math than any other sub;ec’t? R
A. No, not really. I. Just 11ke doing math. \

\
< - o .

Q. What'do you 1ike about the schao] system here more than St. Vmcent? e .
A. The opportunity of the coufses that you can take., I guess that lS about:.m

Q. ‘What don't you like about ‘the school system here? o .

A. I don't like doing French for one thing. I don't iike the tme I have
to go to school. I find it too early. You have to be at school for
8 a.m. andyouarealwayssleepy : .

Q. What did you not like abou‘t the school system in St. Vmcent'?
- A. Ihkedevemhmgaboutlt . - ,

A teachers more friendly here than those in the West’ En@:.es? .
. 'Ihos%mr uhe Weét Indies were more friemdly. ,

Q. Did their friendliness infltience your. school work for tahe bet‘ter?
Did it Melp you then? Did you'do begter then? Or does an J; influence
. «that the teacher have e you like being more friendly w1 you, have
aﬁyﬂungtodomthymr achievement in school? o
"A. No, I.don't thmk so. '
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Q. Letssaylhweateacherandtlnttuchgris ready, willing and able: s .
%, ’~tolistmtomygroblansand1havem mw}nisnayei;!wﬂlingnto. .

listen to my"problems; whichdoyouthinklmuld like better or whith -~
] would you like better if it-was you? . - S \f ‘
.A. The one who would listen to my problems. . s : S
, Q. What does it have to do with the teachers in St. Vincsnt, that is what
I mean? Yqusazdthattl;eteachorsinStv were more friendly - -
- than the’ teachers hevre, ' B ot
» A+ Could you restate the question" ' , . " "

o
Q. Imammeteachersmthehstlmesmrefnendlyﬂmnthemchers -

here? I 'am repeating my question again. ‘
A. Welltheteac}wrsmtheWestIndiesaremom fnendly RO : \\'

; oQ. Did the fact that they were more friendly help in:your school mrk? X

. . What I.mean.to ask is, didyouorwereyouabletodobettgratlme h
e #x your school work because of .the friendly atmosphere. than what you are .
% ' e gd;;xﬁg h;re? At:msphere has something to do with‘achievement, ﬁght? roon
M . t. Yes.

% s Q. So did it help you to ach:.eve more in school or: give you more conf:.dence
8.0 in yourself? Does friendliness help to give you more confidence. You
1 ' know like the affection from your teacher help you to be more confident,
. rateacherw}nlsmresmbblsh Whlchmehelpsywtobemore
o Jconfident. - f Co
B A. Iguessthemorefnendlyommuld A g

R o [ o

Methodology "Note: , .

- ' " These last few questions illustrate the ladk of skills in proper interview techniques.

-

1 T The "interviewer" is forcin the "interviewee" to answer in a'given w'u . Thij is
N g 9 Y

}' . the rea'son for/the statement mentioned in the mefhodology section of Choprer One.‘_

"However not bemg l'ralned for the kind of"esearch and workmq under several
v
. . consframfs and limitations of time ond qu |dance\ ‘beyond my confrol ,etci..,."
i ' ’ ‘
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