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ABSTRACT

Ghosts in our corridors: Emotional experiences of participants in Québec’s general
unlimited student strike campaigns (2005 - 2012)

Nadia Hausfather, Ph.D.

Concordia University 2009

In this dissertation, I elucidate the emotional experiences and trajectories of participants in
general unlimited student strike campaigns in Quebec from 2005 to 2012. Contrary to my initial
hypothesis that anger dominates striking emotions, I argue that, especially near the beginnings of
these strikes, participants were able to transcend feelings of anxiety and uncertainty -to be
'vulnerable'- thanks in part to the existential or spiritual ‘high’ of collective-oriented emotions
heightened by deliberative decision-making and a sense of making history. As these strikes
continued, I illustrate how such 'positive' experiences were intertwined with or overwhelmed by
more 'negative' emotions, mediated by power and interpersonal dynamics, creating a confusing
array of emotions that were thus difficult to process. The sense of intensity and urgency of these
student strikes amplified the more negative' emotions, in part because of insufficient time for
'emotional reflexivity' to deal with the resulting ambivalence and disappointed expectations from
their existential collective-oriented emotional experiences -what I term the dialectics of
vulnerability. 1 point to how such dialectics were in turn coloured by interviewees' particular life
stories as well as by the location that formed the basis of their experience, the educational
institution. Finally, I illustrate how despite the inevitable emotional ‘lows’ that these strikes
entailed, and despite what I term the 'masculine' emotional habitus of the Quebec student
movement more generally, many participants emerged from the strike with a more collective-
oriented spirit and set of values, which I suggest could be considered the seeds of new ‘structures
of feeling’ -or of a collective sense of existential meaning. The latter played a part in contributing
to continued activism for some, especially in the case of the strikes that were general and
unlimited (2005, 2012). Continued activism was also mediated by the degree of participants'
involvement in the strike and the interpersonal support from individuals and groups with
opportunities for emotional reflexivity to cushion and transform vulnerability -thus pointing to
the need for diverse collective possibilities to address difficult emotions and mourning within this

province's student movement as well as other syndicalist and social movements.
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Glossary
(of common Québécois terms in alphabetical order)

AG = assemblée générale = general assembly

Ben (pronounced 'bein') = 'so' or 'well'

Cégep = College d’enseignement général et professionnel
Criss = Interjection or swear word

Crime (pronounced 'creem')= Interjection or swear word
Débrayage = strike

Esti = Interjection or swear word

Faque = fait que = ‘it means that’ = ‘therefore’ or ‘so’
Flic = police

Genre = like

Hein? (pronounced ‘eiyn’) = huh?

Mob = short for ‘mobilization’

Manif = short for the French word 'manifestation' (demonstration)

Tsé = T’sais = tu sais = y'’know
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Introduction

Those who are weak don 't fight.

Those who are stronger might fight

for an hour.

Those who are stronger still might fight
for many years.

The strongest fight

their whole life.

They are the indispensable ones.

- Bertolt Brecht, The Mother'

Back in the spring of 2005, I was off completing my Master’s degree in Ontario when
something happened back ‘home’ in Québec -though I did not find out until years later. A wave
of red flooded my province, reached the heights of the Mont Royal Cross, and soared over the
city of Montréal like a sail with a message. Arrétons de sacrifier nos enfants, stated the large
black letters on white cloth pinned beneath the enormous red, square-shaped flag floating smack
in the intersection of the looming cross. For more than 24 hours, students converted the
municipal symbol of Christianity and colonialism into the mast of an educational platform, a
political manifesto to the skies, an eerie reflection of Quebec’s socio-cultural historical tension
between polity and church, activism and imperialism. The cross commemorates the original one
built in 1643 by Governor Paul de Chomedey de Maisonneuve to “thank god for saving Montréal
from the floods™ but in 2005, Montréal was not protected from the tide.

As I scurried to finish my Master’s thesis about homeless youth activism in Ontario —still
wishing through rose-coloured, white-privileged lenses that I had been born in the vibrancy of the

activist sixties— an ocean of possibility was navigating its way through this province in hues of

! Brecht (1931)

2 While Montreal is the city where [ was born and where my parents live -thus now I consider it ‘home’- it is
important to acknowledge that it sits on the stolen homes and lands of the Indigenous Peoples of Turtle Island. It
should further be noted that if Marcel Rioux (1974) notes that use of the word “province” as opposed to "national"
betrays a position against sovereignty, I remain undecided about what my position on sovereignty is; rather I use the
term 'province' to encourage understanding by a diverse readership.

3 See: http://www.lemontroyal.qc.ca/carte/en/html/Mount-Royal-Cross-42.html



http://www.lemontroyal.qc.ca/carte/en/html/Mount-Royal-Cross-42.html

red that would in some ways make the sixties pale in comparison.* It was the longest and largest
student strike until that point in this province’s history, with 228,500 students on strike at its
peak.’ After adopting the small square-shaped piece of red fabric on a safety pin —the carré
rouge- as the official symbol of the strike® and translating it across the province into red posters,
red cubes, red banners, red flags; after covering sidewalks, streets and esplanades with white
chalk silhouettes and still bodies draped in red blankets to embody the deadweight of student
debt;’ after picketing classrooms and occupying educational institutions, at times in the form of
communal living experiments; after thousands of red felt brooches bubbled through the corridors
of this province carried by bodies with effervescent humours bringing traffic to a halt;® and after
weeks of freezing hands on predawn picket lines and cold feet on the part of the provincial
government, the latter finally reversed most of the cutbacks of 103 million dollars to its bursary
program.’

Almost seven years later, pursuing doctoral studies in Québec, I was about to dive into the
red sea that I had missed while in Ontario. It was December 3, 2011, the cold eve of a heated
spring that would change my life and this province's political landscapes. I didn’t quite realize

what was about to hit us. I was too wrapped up in my anxiety about presenting about students’

emotional experiences during strike campaigns, the topic of this dissertation. My friend and

4 Jean-Philippe Warren (2008 p. 254) has referred to the 2005 as a “une réussite sans précédent” for the student
movement in Quebec, in comparison especially with the 1968 student mobilizations in this province.

5 This was out of a total of approximately 450,000 students in post-secondary institutions across Quebec, according
to Bédard et al. (2006). It is difficult to provide a complete picture of numbers of students on strike during a general
unlimited strike with one number, since different students associations vote to start and end their strike at different
times, and some might vote an ‘unlimited’ strike while others might not: numbers of striking students on peak days
includes those associations who voted on a one-day strike for that day only.

® The red square had already been employed by the Collectif pour un Québec sans pauvreté in 2004, yet the students
in the sociology department at UQAM who came up with the idea were unaware of its precedent during their search
for an evocative symbol for the first strike demonstration of 2005 (Chiasson & Coutu, 2012). They associated it with
the expression ‘Carrément dans le rouge!” meaning ‘Squarely in the red’ -in other words ‘completely in debt’-
though "I’idée que le rouge est la couleur associée au socialisme révolutionnaire trainait également dans nos esprits"
(Ibid). Then at their late February congress in 2005, the ASSE’s strike coalition -Coalition de 1’ ASSE élargie
(CASSEE)- unanimously voted : “Que le carré rouge devienne le symbole officiel d’appui au mouvement étudiant”
(Coalition de 1’ ASSE élargie [CASSEE], 2005, p. 7).

7 Bédard et al., 2006; Christoff, 2008.

8 For example, in 2005 students blocked the Concordia bridge to the Casino (in French it is called Pont de la
Concorde), as well as the Metropolitan Autoroute (Bédard et al., 2006).

% To be clear, before the strike, the provincial government had transferred the 103 million dollars from student
bursaries into student loans. By the end of the strike, the full 103 million dollars had been reinvested from loans into
bursaries, yet nothing was retroactively reinvested for the 2004-2005 year, and for 2005-2006 it was only partially
reinvested, “entirely financed through federal transfers that should have been used to improve the financial aid
system instead of compensating for provincial cutbacks” (Lafrance, 2014, p. 69).



fellow student organizer, Marya,'? had convinced me to present in front of the provincial
congress of I'dssociation pour une Solidarité Syndicale Etudiante (ASSE)."! We had attended
these congresses as observers'? a few times before, but this was different: It was the first time that
a general unlimited strike was being seriously envisioned by students in Quebec since the failed
attempt in 2007. And it was the first time I was planning to speak for so long in front of an ASSE
congress! I had always felt intimidated by these congresses, yet this time such a feeling was
somewhat alleviated by Marya being by my side, and by the echoes of students whom I had
interviewed for this dissertation who had described similar feelings. We left Montréal later than
expected, so when Marya and I finally arrived at the large auditorium at the Cégep de
Valleyfield, the congress had already started. We quickly seated ourselves in front of students we
knew from other universities, and browsed our ASSE Congress booklets,'? trying to figure out
what point of the agenda the congress had reached.

When the congress voted for a lunch break, Marya turned to the row behind us, and
introduced me to Lucie from the Comité femmes of the ASSE.'* Earlier that week, I had emailed
Lucie to ask if she could find a way to get my presentation proposed and approved by congress in
the “Femmes” point of the congress agenda. "4k c’est toi que j’ai contacté par courriel!" 1
exclaimed. Lucie seemed very interested, even seemingly passionate about my presentation, and I
immediately appreciated her humble, gentle tone. We all headed together to lunch. What my

memory does not hold from that day, Marya’s retained in tonnes.!> With a giggle, Marya recalls

10 Marya is a pseudonym. In the rest of the text of this dissertation, I will not indicate whether the name is a
pseudonym, since the Table of Participants in Appendix F lists which names are pseudonyms. As requested by
Marya, her real name is in that table.

' The ASSE is composed of student associations from CEGEPs (junior colleges) and universities across Québec that
are democratically controlled by their members and that endorse public, free, secular, accessible, quality and non-
discriminatory education alongside ASSE's other core principles and membership criteria (ASSE, 2016). These
associations come together at congresses to make collective decisions that are based on decisions of each
association’s respective members.

12 Marya and I had never voted at these congresses, since the student associations of which we were members had
not been affiliated to the ASSE, and we had previously attended as members of Free Education Montreal.

13 The ASSE Cahier de congreés (Congress Booklet) is distributed by email before every ASSE congress so that
members can peruse the proposed agenda as well as the arguments and reflections that student members.

14 The Comité femmes of the ASSE is one of its numerous permanent working committees: It is composed only of
women and facilitates the creation of women’s committees on local campuses, where it also organizes feminist tours
and distributes information about feminism. It also contributes to reflections at the ASSE-wide level regarding the
particular experiences of female activists (Delvaux et al., 2014). Its other practices will be discussed in Chapter 1.

15 The following quotes are only some of the excerpts from an informal interview I recorded with Marya in 2015
about what she recalls about that weekend at the congress. The incorporation of such informal interviews in my
methodology is described further below.



“I think it was just in the air, everybody was excited” and “there were lots of familiar faces” -
surely in part because of the meeting she had attended a few days earlier to figure out how the
anglophone and francophone students could work together more effectively. It was “more
welcoming, more chatty than other congresses!” as typically, “the anglophones pretty much
remained the “observers” in their corner.”

This congress was different, yet unlike Marya, I didn’t quite yet understand to what
extent. After lunch, I had difficulty paying attention to the congress: I was still trying to shorten
my presentation. [ scratched out a sentence about my involvement in the student movement that
gave a sense of where I was at then, emotionally: “j’ai senti que j’oubliais de prendre soin de
moi, que je négligeais mes ami-e-s et ma famille, que j’étais toujours soit stressée, soit en colére
ou bouleversée. J’ai fait plusieurs burn-outs et j’ai perdu I’intérét et la foi dans le mouvement
¢étudiant.”

Students continued to debate about the regulations and criteria for a temporary strike
coalition that would open the structures of the ASSE to other student associations. Finally, the
congress voted: The Coalition large de I’ASSE (CLASSE) officially became the new name of the
ASSE for the purposes of the 2012 strike campaign. For non-ASSE student associations to
become members of the CLASSE, it was voted they should have: 1) the general assembly
“comme instance de décision supréme de l'association étudiante”; 2) a mandate to consult their
members about a general unlimited strike; 3) a position against all tuition fee increases “dans une
perspective de gratuité scolaire.”! This last requirement would later become most relevant to me,
as our Graduate Students' Association (GSA) here at Concordia University, where I had been

involved as an elected student councilor for a couple of years, did not yet have a clear position on

free education.!”

16 Similar to the ASSE, the CLASSE’s basic principles included: “Pour un syndicalisme étudiant démocratique,
féministe, combatif et indépendant” (Coalition large de 'ASSE [CLASSE], 2011a).

17 Yet soon after in January 2012, the GSA Council unanimously voted (with one absention) for "the gradual
diminution of tuition and other fees until their eventual elimination for all students regardless of their background"
(GSA, 2012a). Then in March 2012, the GSA general assembly reaffirmed that position; we also voted for the
general assembly to be our highest decision-making body and to join the CLASSE (GSA, 2012b). While I thought
that the strike would be more effective and democratic at the departmental or faculty student association level, I
played a part nonetheless in organizing the GSA strike in part to be able to effectively support graduate and faculty
associations with strike mandates at Concordia.



After dinner, the addition of a Comité féministe'® for the CLASSE was rejected by
congress: Lucie was visibly disappointed. Then we arrived at point 5.0 of the agenda: “Accueil
des associations membres de la CLASSE.” The congress proposed that seven student associations
meeting the criteria for membership should become members of the newly created CLASSE.
That vote passed,'® and suddenly, I felt like time stopped. The climax of the congress was
happening under my eyes, and it was not related to my presentation. Everyone started clapping,
and before I knew it, there was a standing ovation. I found myself on my feet in the midst of an
unexpectedly enthusiastic wave of claps and whistles that seemed to go on and on, and on. I was
witnessing the foundation of the coalition that would spark the largest student strike Quebec
would ever know, even bigger than 2005. History was in the making under my eyes, and it felt
surreal. If this euphoric feeling felt new to me, at that point I had not yet uncovered that many
participants of this dissertation would feel it during their strike experience, albeit at different
moments and for different reasons, expressed in different ways. I did not yet realize that this
feeling of living a historic moment was collective in its essence; that our collectivity added to its
existential significance, which in turn nurtured our ‘high’; and that it was a high that I would grab
onto, like others I interviewed, for better or for worse.

Those last words, ‘for better or for worse,” form the crux of my argument in this
dissertation: that particularly in the case of those who were more involved in organizing these
strikes, such 'high' collective-oriented emotional experiences dialectically led to existential and
emotional void and despair as time went on. For those students who participated in the strikes yet
were not organizers, such collective-oriented 'high' emotional experiences were similarly

accompanied by emotional ‘lows,’ yet did not entail such extreme dialectical emotional effects,

18 The failed motion had suggested that "Le Comité féministe sera, durant le temps de la Coalition, un Comité de
soutien au Comité femmes de 'ASSE [...] Les mandats du comité seront : Organiser des actions féministes; Former
des porte-paroles féministes; Créer du matériel de mobilisation féministe; Publier des textes et/ou articles féministes;
Assurer la visibilité du féminisme lors de manifestations" (Coalition large de 'ASSE [CLASSE], 2011b, p. 13).

1 The seven student associations that were not members of ASSE and that were voted to be members of the newly
created CLASSE included: L’ Association étudiante des diplomés en histoire de I’Université de Montréal
(AEDDHUM), I’ Association générale étudiante du Cégep du Vieux Montréal (AGECVM), I’ Association facultaire
étudiante en science politique et droit de ’'UQAM (AFESPED), I’ Association générale des étudiants et des
étudiantes prégradués en philosophie de I’Université Laval (AGEEPP), I’ Association générale des étudiantes et
étudiants du Cégep Limoilou (AGEECL), I’ Association générale des étudiantes et étudiants de la Faculté des lettres
et sciences humaines de I’Université de Sherbooke (AGEFLESH), and I’ Association générale étudiante du Collége
de Valleyfield (AGECoV) (CLASSE, 201 1a).



as these were overwhelmed by the seeds of a new collective-oriented structure of feeling sown
into their lives.

Thus the title of this dissertation, Ghosts in our corridors, in part symbolizes the
collective-oriented emotion and meaning that crept out of dormancy into these students' lives
during these strikes, as if waiting to be discovered.?’ Ghosts, in part because I will argue that this
collective impulse circulates in the corridors of our minds and of our veins, yet lays at bay in
contemporary individualistic societies until certain situations bring this collective meaning into
the light. The general unlimited student strike campaign is one of those situations, I will propose
here, based on the words and feelings of those I interviewed.

Corridors, for this bilingual term rekindles my multi-ethnic experience in a francophone
high school and my associated ambivalence about the French language and Quebec nationalism;
and because this term elucidates how school grounds formed the heart of these student strikes and
collective movements, even if back in high school, I did not yet realize this potential.

Ghosts in our corridors also evokes how the collective imaginaries of some participants
later vanished, emptied by disillusionment, haunted by the faint memory of collective-oriented
and existential emotional experiences -and thus by the inevitable vulnerability of memory and
experience. Indeed a sense of having ghosts in our corridors is also relevant to personal,
recurring moments when I happen to be running through this institution's corridors for whatever

reason and get a sudden flashback of my heart racing through these same hallways during the

20 By using the plural term 'ghosts,' [ am opening its meaning up to various interpretations, as elucidated in the
paragraphs that follow. In other words, through 'ghosts' I am not just referring to something that is lost -or dead- but
also to something that can emerge from a dark place, or from hiding, or that has been lurking or ignored; that can be
influenced from without but that also can be latent within. By using this term, it is not my intention here to be tied to
the Communist Manifesto's famous 'specter of communism' nor Derrida's (1994) 'specter of Marx' as this would
imply that the desire for collectivity is limited to one man and one label -one that was spoken by some but certainly
not by all participants of this dissertation. And I am wary thanks to Cameron (2008), of how the idiom of haunting
now popular in the academe, in certain cases (at least as applied to Indigenous-settler relations) can inculcate guilt
that occludes changes necessary to the present. Cameron notes that rather than Derrida's intention for hauntings to
signal "a recognition of the always unfinished and unfinishable in our relation to the present and past and, by
extension, a sense of generosity and hospitality towards ghosts," they might simply mean an "endless dancing around
a wound" (p. 389), especially if the subject of analysis is confined to the ghostly idiom. Taking that caution, I use the
term 'ghost' certainly not to lock my dissertation within the heritage of theory this idiom brings, but rather for the
ways the term 'ghost' can highlight other aspects of these participants' emotional experiences related to strikes, as the
paragraphs below and the rest of the dissertation elucidate. Furthermore, I do not intend to use the term 'ghosts' to
invoke paralyzing guilt on certain parties; rather, this title comes in part from some strike participants' experiences of
place haunted with past memories; and it reflects my desire to put the spotlight on the 'ghosts' of these strikes and
their related emotions in order to move them from a past that is unspoken in the official corridors of the academe, to
the archives of the present, and perhaps most importantly, to reinvigorate the actions of the future.

6



2012 strike, to stop a class from taking place. In those increasingly rare moments, I am shocked
by how vividly I remember what these corridors looked and felt like back then, images and
feelings from those days momentarily inhabiting me. Ghosts in our corridors, in that sense, is an
analogy for the memories of the past that inevitably haunt our present, just as our present haunts
the form of those memories.?!

So from time to time I weave through this dissertation stories of my own 'striking
emotions,' so to speak, to give a sense of my positioning as a researcher; and I seek as much as
possible to tell the stories of other strike participants as chronologically as possible, to provide
the reader with a sense of these interviewees' own ghosts. Thus the above story of my experience
at the CLASSE founding congress will continue in a later chapter; and interviewees' stories will
sometimes be continued in later chapters, to illustrate new patterns and themes. I will let the
reader know when a story is 'to be continued' as well as when a story is the continuation of a

previous one.

THE STORY OF THIS DISSERTATION

Before encountering the power of stories through the discipline of oral history, I had
initially been motivated to explore emotional experiences of the student movement because of my
own experience as a student organizer here at Concordia University. It all started in June 2009,
when I started my mandate as elected representative on the graduate student council of the
Graduate Students’ Association (GSA). That first month, I found myself co-organizing a protest
against international tuition fee increases, during which protest organizers decided to call
ourselves Montreal Students Against Tuition Increases (MSATTI).?? Our meetings were open to
anyone in Montreal who wanted to join, but we were mostly undergraduate and graduate students
from Concordia, and mostly funded by the GSA. So from 2009 until 2012,% student activism was
like an unpaid job, sometimes full-time, sometimes part-time, in addition to required coursework

for my PhD. I spent late nights at the student association office or in my apartment, doing what I

21 On a somewhat similar note, Eng and Kazanjian (2003, p. 4) note that “melancholia might be said to constitute, as
Benjamin would describe it, an ongoing and open relationship with the past -bringing its ghosts and specters, its
flaring and feeling images, into the present.”

22 MSATTI’s old website can be found at: https://sites.google.com/site/msati2009/

2 In April 2012, I was acclaimed into the position of Vice-President External of the GSA for a one-year mandate
(from June 2012 until June 2013); during that year, us executives received a $750 monthly honorarium.
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felt was duty and passion: organizing students to think critically and politically about the world
that I considered profoundly ruptured by capitalism, patriarchy, colonialism, and other forms of
oppression and injustice. In 2010, we changed our name to Free Education Montreal (FEM).?*
With support from the GSA, we continued to initiate petitions, workshops, speaker events® and
demonstrations against tuition increases.*°

The GSA elected team was supportive of FEM during my first year as an elected
representative; yet when I continued as representative for a second year, one new executive was
staunchly and publicly against FEM's activities, arguing against them in a disparaging, teasing
way. Thus GSA meetings suddenly became more conflictual and upsetting for me. In this arena
of formal student politics and meetings, I increasingly felt and heard that there was no space for
emotions. At one point, a fellow GSA councilor suggested to me that anger was the only emotion
worth having as a reaction to such issues. My disagreement with such a way of doing and feeling
politics alongside my long-existing critique of the dichotomy between emotion and reason
inspired me, by 2011, to focus on the role of emotions in student activism.

Influenced by feminist theorizing about emotions, I wondered: despite being critical of
many societal norms, are student activists in Quebec nonetheless influenced by mainstream
societal and academic norms about emotions?*’ Was it different for student activists at

francophone institutions? And why did it always seem as if anger was the only acceptable

emotion? Like Deborah Gould (2009, p. 9), I was not necessarily questioning the allowance and

24 While the following website is not in its original form, the description remains the same:
http://freeeducationmontreal.org/about/

% For example, we organized a panel in which the Concordia University president accepted to debate, and we invited
students to participate in the April 1 protest against the provincial government’s new budget. Both these events are
documented in the April 6, 2010 edition of The Link (see http://thelinknewspaper.ca/pdf/thelink vol30_iss29.pdf).
Interestingly the headline on the front page of the newspaper was: “Rage against the budget: 8,000 Montrealers hit
the streets.”

26 This included a week-long string of protests at Concordia called Angry Week, in reaction to a change to the
graduate fee structure that would see students paying the bulk of their tuition, and continuation fees, sooner than
before, thus paying more overall for their degree, with particularly devastating increases each semester for
international students. In hindsight, the fact that we chose 'anger' to label our event is quite pertinent to the argument
I will be making in Chapter 1 about the student movement's emotional habitus; in the case of Angry Week, it seems
'anger' was effective, as simply the threat of our activities led the university to cancel their proposed changes for
currently enrolled students. It might be pertinent to note, however, that our flyers situated anger in other emotions as
well as in rational claims, as we cited Harriet Lerner's (1985) words: “Anger is a signal, and one worth listening to.
Our anger may be a message that we are being hurt, that our rights are being violated, that our needs or wants are not
being adequately met, or simply that something is not right.” Video footage of these events can be viewed at
https://www.youtube.com/watch?v=d_54TX6etqE or https://www.youtube.com/watch?v=Rws24AtBltc.

27 Alison Jaggar (1989) underlines the traditional historical perception of emotions as irrational.
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justification of anger, but rather wondering what the effect of anger’s possible emotional
predominance could be on the student movement and its activists. Based on my experience as a
student politician until then, I hypothesized that Quebec student politics were dominated by an
angry yet otherwise generally anti-emotional culture —in other words, a culture that, because of its
attempt to mimic traditional politics and to be considered legitimate, would imitate the male-
dominated mainstream and academic emotional culture in which emotions are relegated to the
private, and definitely not to public meetings (Boler, 1999). While my hypothesis was partly
confirmed, I was surprised to find that anger was only one piece of a more complex emotional
puzzle that the student movement potentiates, in part due to its general unlimited student strikes.
Back in 2011, I already knew that general unlimited strikes were different than other
strikes. Because of FEM’s continual contact with the ASSE, we knew that students across the
province were preparing for a general unlimited strike against the government’s proposal for a 75
per cent increase over five years (see Ancelovici & Dupuis-Déri, 2014). So to prepare Concordia
students to vote on whether to join, FEM wrote and published an English comprehensive booklet
called “Why should we strike?””?® In the process, I learned much about the particularities of
general unlimited strikes in theory before learning about them in practice. We translated the term

‘Gréve Générale Illimitée’ to ‘Unlimited General Strike’? and explained it as:

“a voluntary and collective cessation of [academic] activities in order to assert claims that
would not be addressed otherwise. The word “unlimited” points to a confrontational
stance with the government. It does not mean that the strike is limitless, but that its length
is undetermined in advance. This means that the strike goes on until demands are met or
until students decide to stop the strike. As for the word “general,” it means that the strike
involves a large movement that includes a significant number of student unions in

Quebec, giving it strength and credibility” (p. 3-4).

28 FEM (2012). See: http://www.bloquonslahausse.com/wp-content/uploads/2012/02/why_should_we_strike.pdf

2 In this dissertation I reversed the order of the first two words and use ‘general unlimited strikes,” as it is in line
with how I now usually talk about it in English. Another way we used to refer to it even among Anglophones was
‘GGI,’ the initials of ‘Gréve Générale Illimitée.” For clarity’s sake throughout this thesis I will use the term ‘strike.’
Later, some students decided that the term ‘Unlimited” was misleading and they published the term ‘Open-Ended
General Strike’ (see: http://www.bloquonslahausse.com/wp-content/uploads/2011/11/HUGS-readingdoc.pdf).
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We also sought to provide a basic understanding for students who had never heard about these

strikes, their particular impact and process:

“An Unlimited General Strike gives students maximum leverage to make their demands
heard. It is a way of getting the government to listen to students, while giving students
real leverage when it comes to negotiations. It is a way for students to gain visibility, both
in the media and among the population, to debate and to let their demands be known.
Students who oppose the tuition increases may have great arguments, but these arguments
can’t spread and take hold until a substantial movement captures popular attention.
Furthermore, the fact that students collectively decide not to attend school during a strike
prevents those who want to participate in protest [and other]| actions from facing academic

penalization.”

Finally, based on the history of previous successful general unlimited strikes in this province, we
highlighted an important point, one that we would later learn was often overlooked here at
Concordia University by various students and professors, notably the economic threat that a

strike signifies for the government. We wrote:

“most importantly, when facing an Unlimited General Strike, the government is under
pressure to quickly solve the conflict, because the possibility of canceling a term is
unthinkable, economically and logistically, especially because of employee salaries. The
education system is a crucial part of the economy and it requires human capital in order to
survive. It would be impossible to coordinate the institutional congestion generated by a

whole cohort of students that [sic] would not graduate” (p. 4).

In other words, the main pressure point of the strike is effected by ensuring that classes do not
take place and that assignments do not get handed in.

For this dissertation, I chose to focus on general unlimited strike campaigns -which for
convenience I will refer to in this dissertation as ‘strikes’- from 2005 to 2012, because I could
only imagine that they might represent the emotional dynamics of the student movement at their

extreme. After interviewing participants of the 2005 and 2007 strikes, I expected that the
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upcoming 2012 strike would be a tumultuous experience for myself and other students across the
province, and I felt compelled to incorporate its story into my dissertation. If I could not predict
the size of the red multitude that the 2012 Maple Spring*® would invite, it seems I felt in my
bones that something was in the air, having prepared for it in the flesh for some time.

Indeed, we had clarified in the "Why should we strike?" booklet that a general unlimited
strike is considered only after having attempted all other tactics -a process referred to as
‘escalating the means of pressure’ (Poirier St-Pierre & Ethier, 2013; Olivier, 2005)- and there had
already been many such pressure tactics across the province since 2010. This escalation
culminated with the one-day strike on November 10, 2011: it constituted “the largest student
protest since the 2005 strike” (FEM, 2012, p. 5). At Concordia, the general assemblies of the
GSA and the ASFA (Arts and Science Faculty Association, regrouping all undergraduate students
in that faculty) voted to join that strike, giving us a preview as early as 2011 of the unprecedented
magnitude of what was to come: the largest and longest student strike in Quebec’s history.

While a fuller story of Concordia and Quebec’s Maple Spring will unfold in the pages
that follow from the voices of some of its participants, suffice for my purpose here to note that
this 'jamais vu' of the 2012 strike changed the landscape of the literature devoted to Quebec's
student movement. A new world of scholarship emerged to fill previous gaps (in both
francophone and anglophone literature) about Quebec's student strikes, yet literature about the
2005 strike remains surprisingly sparse considering the length and breadth of that strike.’! Some
comprehensive books about the 2012 strike already reveal, in often poetic ways, the complex
emotional experiences lived therein (e.g. Collectif 10 novembre, 2014; Collectif de débrayage,

2013; Surprenant & Bigaouette, 2012). Yet within the vast amount of academic literature about

30'Maple Spring' is an expression translated from 'Printemps érable' (Ancelovici & Dupuis-Déri, 2014).
31 Millette (2013) points to the virtual absence of 2005 in the Francophone academic literature. The only works that
focus specifically on it before 2012 are: Bédard et al. (2006), Millette’s (2011) Masters dissertation, and Giguére and
Lalonde’s (2010) psychological study that includes consideration of affect. The latter argue that ‘ingroup’ affect was
directly related to participation in the strike and was uncorrelated to rational decision-making; in contrast to that
study, my dissertation’s findings, in addition to looking at emotion beyond its motivational power and
problematizing memory, challenge Giguere and Lalonde’s dichotomous operationalization of reason and emotion as
well as their use of quantitative concepts to analyze affect. Lacoursicre (2007) reserves mention of 2005 only to his
book’s epilogue, though he dedicates his 2006 and 2008 writings to it, and Beauregard-Langelier (2007) and Nengeh
Mensah (2005) also focus on the 2005 strike. After 2012, Simard (2013) dedicates a total of three pages to both the
2005 and 2007 strikes, and Lafrance (2014) also discusses 2005. While Theurillat-Cloutier's (2017) book finally
provides a comprehensive account of the student movement from the perspective of someone who was involved,
there are around 15 pages dedicated to the 2005 strike and six pages to the 2007 general strike campaign.
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201232 and other literature about Quebec social movements, scholars have not explored the
emotional dimension, with the exception of Warren and Ronis's (2011) analysis of love in the
1995 Montreal Unity Rally, and Bhéreur-Lagounaris and colleagues’ (2015) qualitative and
biometric study of the affective and spatial dimensions of the Printemps érable.>* My
methodology, my conception of emotion, and the questions guiding this dissertation differ
substantially from the latter related and important study.

The questions I seek to answer in this dissertation are: What is the emotional trajectory
of those who were involved in the general unlimited strike campaigns from 2005 to 2012?
More specifically, what were their emotional experiences building up to and during these
strikes, and what emotional legacies persisted in their lives? What is the role of
interpersonal relationships therein? And what can emotional experiences, trajectories, and
legacies, tell us about emotions, about these strikes, and about the Quebec student
movement more generally? I heed to Jasper’s (2011) note that “[c]Jombinations and interactions
of emotions are crucial to action, yet still relatively unexplored” (p. 14.7), and that there has been
an overemphasis on the positive effect of emotions on social movements. I have thus sought to
explore all stages of the strike (the lead-up, beginning, middle, end, and subsequent years) and all
types of emotions, to map the trajectory of emotional experiences over time and to piece together
their relationship to each other and to their influences.

In so doing, this research seeks to bring together the continually growing field of
scholarship about the relevance of emotions to social movements, with the more limited
scholarship about emotional experiences of (student and labour) strikes. Indeed I seek to illustrate
how general student strike campaigns are particular phenomena that -potentially similar to
general labour strikes- deserve particular focus and study, because of the particular collective-
oriented, existential, and dialectical emotional intensities the engender due to their particular
historical and deliberative qualities. Beyond Bhéreur-Lagounaris and colleagues’ (2015) study of

the 2012 Printemps érable, social movement literature has never studied the particular case of a

32 For a summary of ‘academic’ and ‘non-academic’ literature about 2012 to date, see Bhéreur-Lagounaris et al.
(2015, pgs. 2-4), as well as the “Bibliographie indicative sur le Printemps érable” of more than 50 sources provided
at the end of Ancelovici & Dupuis-Déri (2014).
33 'Printemps érable' was a term commonly used by not only by media, but also by the student movement itself, to
refer to the 2012 student strike in Quebec and the popular movement that accompanied it (Ancelovici & Dupuis-
Déri, 2014).
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strike (neither student nor labour), much less general unlimited strikes. Historical or management
studies of industrial organization tend to lack a focus on the emotional impacts on strike
participants.>* This has left it to studies in the field of economics, which have tended to focus on
the emotional motivations to strike or not.*> Psychology is thus the only field in which a handful
of researchers have approached the topic of workers’ emotions during labour strikes beyond the
motivation to vote to strike or not. Yet psychological studies have been limited to assessing the
mental health and psychological impacts on strikers with quantitative measures, often focusing
on the negative impacts.>® An interesting exception is Brunsden & Hill (2009)’s
phenomenological analysis of interviews with one firefighter who participated in a strike. These
latter authors make a plea for researchers to study strikes from the perspective of workers rather
than “solely from an organisational perspective aimed at conflict resolution,” because “strikes
present an unfamiliar and unusual circumstance which facilitates a complex set of social
interactions and relationships, both positive and negative” (p. 99) including “psychological
consequences for those involved” (p. 109). On a similar note, Barling and Milligan (1987) refer
to strikes as acute stressors. Where relevant, in future chapters I will compare the findings from

such literature about labour strikes with those emerging from this dissertation.

34 Interestingly, even in the case of literature about Russia’s revolutionary period, Koenker and Rosenberg (1989)
note their surprise at discovering that “the strike phenomenon itself, one of the most important aspects” of the
Russian revolution, “was virtually untouched in both Soviet and Western historical writing” (p. xv). Brunnschweiler,
Jennings and MacKenzie (2014) note that the decreasing interest in labour strikes could be in part explained by the
fact that they have become increasingly rare from the 1990s onwards, at least in the UK and the US. One interesting
exception to such research is McBride, Stirling, and Winter’s (2013) article in the interdisciplinary journal Work,
Employment and Society, focused on the emotional effects a strike can have on workers’ families through the
narrative of one striker’s wife, in the case of a rather particular strike in which strike action continued after the
workers were fired. And while not about strikes, historian Steven High’s (2003) exploration of workers’ emotions
about their work in the context of deindustrialization and job losses suggests that emotions during labour strikes
might be equally or more fervent.

35 For example, Glazer (1992) hypothesizes in the journal Economic Inquiry that “a union member who obtains a
non-infinitesimal emotional benefit from the act of voting for a strike may therefore vote in its favor” even “if they
do not expect to thereby increase their wages” (p. 733). Building on Glazer’s work, Brunnschweiler, Jennings and
MacKenzie (2014) note that a perception of unfairness leads to such emotional (in their words “expressive”) benefit
and the benefit is “more important the larger the union” (p. 125), when the willingness to sacrifice for the union is
strong since the costs are not too high.

3¢ Wickens’ (2007) quantitative study assesses anger, cynicism, and general mood with quantitative closed-ended
questionnaires, before, immediately following, and four months after the strike. Similarly using quantitative
questionnaires, Barling and Milligan (1987) studied 117 full-time community college teachers and counselors’ 22-
day strike on three campuses. Their findings will be briefly discussed in the Conclusion chapter of this dissertation.
And as mentioned above, Giguére and Lalonde (2010) explore 'ingroup affect' of participants of the 2005 strike
through quantitative measures.
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ORAL HISTORY AND FEMINIST METHODOLOGIES

Because of the possibility to probe and expand on meanings and stories, Brunsden and
Hill’s above-mentioned phenomenological study about the emotional repercussions of labour
strikes is illustrative of the power of qualitative interviews to allow for a deeper exploration of
strike participants' (emotional) experiences.’’” Andrew Beatty (2014) even argues that “only a
narrative approach can capture both the particularity and the temporal dimension of emotion,
restoring verisimilitude and fidelity to experience” (p. 545). This is because for Beatty, "the
occasion, expression, and meaning of emotion are personal and particular" (p. 555), and because
"emotions are biographical: primed by evolution, to be sure; shaped by culture; constrained by
subject position; but given personal relevance and intensity by individual history" (p. 552).%%

Indeed, while this dissertation is about strikes, it is also about people.** Some participants
of this thesis project spontaneously related the strikes to their life stories. Some had been
involved in the student movement for various years and through various strikes. In line with
Beatty's caution, where possible I try to assess the emotional legacies of these strikes within the
larger context of participants' lives. I had not initially planned to consider life stories for this
project, but in some cases the interviewees and their stories made their decision for me: the
intensity of the striking emotions they described at times appeared to derive their meaning
precisely from the context of their broader stories. As Benmayor (1991) notes, life histories give
a sense of “the issues and experiences around which identities are formed and a sense of how
these may change over time” (p. 164), and were described by her participants as “therapeutic.” In
the words of Steven High (2014), the “expanded frame” of a life story approach goes beyond the
event in question and tells “more about what was lost and how this event shaped the
interviewees’ subsequent lives -the silences, absences, activism, and memories” (p. 43). High
adds that “life story interviews are an especially rich source for understanding the multiple layers

of significance in people’s lives” (p. 39).*° Incorporating the significance of socio-historical

37 Franzosi (1989) discusses the limitations of quantitative approaches applied to this topic.

38 A fuller discussion of the various meanings and definitions of ‘emotion,” in part elucidated by Beatty (2014)
himself, will follow in Chapter 1.

39 On this note Narayan (1997, p. 36) urges, “it seems more urgent than ever that anthropologists acknowledge that it
is people and not theoretical puppets who populate our texts, and that we allow these people to speak out from our
writings.”

40 High (2014) adds that the shift from testimony to life story means a change from “an outward act of witness to an
inward reflection on the meanings derived from one’s own life journey [...] By taking a more holistic approach to the
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context to the life stories they document, James (2000) with Dona Maria’s story and Behar
(1993) with Esperanza in Translated woman manage nonetheless to build a sense of closeness
between the reader and the interviewee/interview setting; their work inspired me to attempt to
create a similar sense of intimacy and character development by attempting to keep each
participant’s story as intact as possible throughout this dissertation, incorporating the whole
within a larger social analysis.

Further influenced by Sheftel and Zembrzycki’s (2013) edited compilation about the often
untold stories behind oral history interviews, I have sought to tell participants' strike-related
stories as fully as possible, attempting to pay respect to the timing, place, and context of their
emotional experiences and their stories -including the interview setting itself. As Julie
Cruikshank (1998, p. xii-xiii) writes, “What is important is not just knowing the story but sharing
the context for knowing when and why it is told so that conversations can build on that shared
knowledge.” Providing such context is also a reminder that despite overarching themes and
patterns that hold across these strikes and participants, each story is particular and can not
represent the entirety of any strike, as each holds within it an unimaginable diversity of stories,
contexts, and emotions. Indeed, oral historians remind us that any story inevitably remains
incomplete; the written word can only tell one version; and it evolves depending on how much is
told, who tells it, when it is told, and why (Portelli, 1991). Like the reflexive ethnographic
storytelling increasingly encouraged in academic oral history and narrative inquiry*! circles, and
like any comprehensive account of emotions,** I will do my best to reveal who, when, and why
through the telling.

Yet the telling will always start and finish with me: despite this feeling like a collective

work, composed of many voices and the emotional labour* of various strike participants and

narrated life -its structure and form as well as the words spoken- we have an opportunity to consider how and why
these stories are told and to whom” (p. 40).

41 Riessman (2008)

42T will discuss my definition of emotions in Chapter 1.

43 By ‘emotional labour’ here I am referring in particular to my friends and dissertation participants Marya and
Tania, who spent time listening to me talk about my thesis, giving me feedback and support, and bearing with my
observations and questions before and after their interviews; and I am also referring to the difficult emotions that
some interviewees felt during their interview or during their subsequent review of their stories. Some requested to
view the video of them, while Tania, Marya, Julie, Marie, and Lucie read the stories I wrote about them and
commented on them. Marya also provided in-depth feedback to many parts of this dissertation. The sometimes
emotional reactions that some of these participants had in response to reviewing their stories about the strike will be
recounted in more detail in Chapter 6.
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friends, the conventions of academic theses only allow for one author. In line with feminist
methodologies that place great importance on the self-reflexivity and (always shifting,
intersectional) location of the researcher,* instead of seeking to hide my positioning I consider
that the personal experience of the researcher can be an asset because it provides an honest
“explanation of the researcher’s standpoint” (Reinharz, 1992, p. 259). Such perspectives have
also influenced the realm of ethnography (Behar & Gordon, 1995; Lehrer, 2013). Whereas

% ¢

traditionally ethnography was a method to understand and study the ‘other,” “[i]n the new
postcolonial and postmodern world at the beginning of the 21 century, the relationship between
the observed and the observer has been called into question at every level,” notes Patton (2002, p.
85). Narayan (1997, p. 37) argues that by “Writing texts that mix lively narrative and rigorous
analysis,” anthropologists can “acknowledge the hybrid and positioned nature of our identities.”*®

Auto-ethnography takes this to a different level, as the researcher studies “one’s own
culture and oneself as part of that culture” (Patton, 2002, p. 85) -such as, for example, the story
that introduced this chapter. More specifically, “what distinguishes autoethnography from
ethnography is self-awareness about and reporting of one’s own experiences and introspections
as a primary data source” (p. 86). Ellis and Bochner (2000) describe auto-ethnography as an

“autobiographical genre of writing and research”:

“Back and forth autoethnographers gaze, first through an ethnographic wide-angle lens,
focusing outward on social and the cultural aspects of their personal experience; then,
they look inward, exposing a vulnerable self that is moved by and may move through,
refract, and resist cultural interpretations. As they zoom backward and forward, inward
and outward, distinctions between the personal and cultural become blurred, sometimes
beyond distinct recognition. Usually written in first-person voice, autoethnographic texts
appear in a variety of forms—short stories, poetry, fiction, novels, photographic essays,

personal essays, journals, fragmented and layered writing, and social science prose. In

4 E.g. Koobak & Thapar-Bjorkert (2014)

4 Narayan (1997, p. 36) further writes: “Adopting a narrative voice involves an ethical stance that neither effaces
ourselves as hybrid nor defaces the vivid humanity of the people with whom we work. Narrative transforms
“informants” whose chief role is to spew cultural data for the anthropologist into subjects with complex lives and a
range of opinions (that may even subsume the anthropological enterprise).”
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these texts, concrete action, dialogue, emotion, embodiment, spirituality, and self-
consciousness are featured, appearing as relational and institutional stories affected by
history, social structure, and culture, which themselves are dialectically revealed through

action, feeling, thought, and language” (p. 739).

For this dissertation, I documented my own story and emotions through intermittent field notes
and diary entries about my own emotions before, during, and after my participation in and co-
organization of the strike. Inspired by Ellis’s (2004; 1999) personal and dialogue-imbued
storytelling style, I also tried to include my own presence and oral comments, as well as my
thoughts and feelings when recounting participants’ stories in this dissertation -particularly when
I was the interviewer.

Yet an autoethnography that is relevant and honest is not easy (Behar, 1996), due to the
difficulty in writing well, in being sufficiently observant and self-questioning, in confronting
unflattering aspects of one’s self that can generate “a lot of fears and doubts —and emotional
pain” and the “vulnerability of revealing yourself” (Ellis and Bochner, 2000, p. 738). That being
said, as a researcher I am less vulnerable than my research participants, who have less say in
deciding whether to reveal themselves once they have signed the consent form and completed the
interview. Feminist approaches are helpful in this way, as they provide “a better defined and
more eloquent conception of the other” (Glassman & Erdem, 2014, p. 215) by questioning and
complicating the insider/outsider dichotomy (Naples, 2003; Narayan, 1997), recognizing that
shifting identities and power relationships can exist as much within groups as between them. For
example, contributors to Behar and Gordon’s (1995) seminal book Women Writing Culture
remind that being an insider does not necessarily mean that one will produce a “politically correct
ethnography of the Other” as there are various forms of academics who are ‘insiders’ in certain
communities yet who are still more privileged than their research participants.

Indeed, Donna Haraway (1988, 1991 cited in Koobak & Thapar-Bjorkert, 2014, p. 50)
notes that “scientific and scholarly knowledge is not value-neutral and disinterested but needs to
be understood as embedded in its contexts of production, which include the researcher subject’s
location in time, space, body and historical and societal power relations as well as the research
technologies as part of the research process.” Precisely in these respects, there are parallels

between feminist approaches and oral history, suggests Baillargeon (1993): both open up space to
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groups traditionally absent from written documents and public space (and often in solidarity with
such groups) and both seek to bring out a “mémoire autre, souvent dérangeant, encore contestée”
(p. 54). In other words, both focus on subjective experience and view interviewees as historical
actors who hold the key to understanding historical phenomena.

Portelli would agree about such similarities, but further clarifies the particularities of oral
history. In his seminal (1991) book, The death of Luigi Trastulli and other stories, he reminds us
that oral history’s origin (marginalized groups) and content (the ‘daily life and material culture’
of these groups) are not unique to oral history, as many other traditional historical methods have
incorporated these, not to mention other disciplines. What makes oral history different is its form,
notably its orality, explains Portelli, as “the tone and volume range and the rhythm of popular
speech carry implicit meaning and social connotations which are not reproducible in writing” (p.

47). More specifically, he writes that these can fulfill:

“essential narrative functions: they reveal the narrators’ emotions, their participation in
the story, and the way the story affected them. This often involves attitudes which

speakers might not be able (or willing) to express otherwise, or elements which are not
fully within their control. By abolishing these traits, we flatten the emotional content of

speech down to the supposed equanimity and objectivity of the written document” (p. 48).

Video in particular, notes Abrams (2010, p. 145), “can maintain the vibrancy, tonal inflections
and presence of the original” thus allowing the oral historian the opportunity “to analyse the
whole performance.”
Methods beyond myself

Keeping such aural and visual benefits in mind, for this dissertation I conducted video
interviews when possible, to have the possibility for myself and readers to have both aural and

visual cues from the interview.*® In 2011, T sent out emails to the ASSE email list-serve?’

46 Some excerpts of my interviews are viewable at activistemotions.net, as will be discussed below.

471 was already signed up to the ASSE list-serve, so I could send out the announcement about my research several
times, as members of the list-serve are free to send and reply to list-serve emails at their discretion. If my
interviewees thus tended to be supportive of the ASSE model of organizing as well as its principles over those of the
student federations (the FEUQ and the FECQ) regrouping a larger number of student associations across Quebec at
the time, this was not always the case, and it certainly did not stop participants from being critical of the ASSE. The
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searching for students who had participated in the 2005 or 2007 strike campaigns and who would
be willing to participate in video or audio interviews. I received replies back from various
recipients from that list, six of whom I interviewed. I also interviewed two friends who had been
involved in these previous strikes. These eight interviews I conducted about the 2005 and 2007
strike campaigns were all filmed: for all of these video interviews except two,*® I both managed
the camera and did the interviewing, in part because of the costs involved in hiring someone to
film, in part because of the lack of intimacy in the interview with the presence of a stranger
behind the camera. These interviews generally lasted from two to five hours.

Then from 2013 to 2016, I focused on collecting data about the 2012 strike. At the
Concordia level, I interviewed four students: two undergraduate students who participated in the
geography strike, and my two best friends from the strike, Marya and Tania, who both also
allowed me to observe our informal conversations and their behaviours related to the strike over
time,* under the agreement that they would be able to review and edit what I wrote about them.*°
By the time I interviewed Marya, I had decided that the technical complications of the camera
were too distracting, thus it consisted of the only audio (as opposed to video) interview that I
recorded. I was also given access (by the two interviewees themselves) to two audio interviews
that Concordia geography undergraduate student Leila Ayad had conducted with fellow

geography undergraduate students about emotions during the 2012 strike.

consent form for these interviews can be found in Appendix A; the list of questions that guided my interviews can be
found in Appendix B and C.

48 In two cases, I hired someone to videotape so that my complete focus could be on the interview. My initial focus
on high quality video was to be able not only to archive these interviews, but also to create short documentary films
from my dissertation work. A first short documentary film that I created from some of these interviews, as well as
other excerpts of those interviews in which participants consented to the video or audio being public, can be viewed
on the website that accompanies this dissertation: www.activistemotions.net.

4 In addition to verbal consent, they signed the consent form for participant observation, which can be found in
Appendix D, and after reading two drafts of my dissertation, they sent an additional attached consent message by
email to me, clearly indicating that they consented to having approved the second (and final) version of the
dissertation draft.

5 In doing so, I was inspired by Tillmann-Healy's (2003) rendition of 'friendship as method,' which she posits "as a
kind of fieldwork" that "involves researching with the practices, at the pace, in the natural contexts, and with an ethic
of friendship" (p. 730). Interestingly, Tillman-Healy notes that friendship and fieldwork have much in common, as
both require us to cope with "relational dialectics," such as "negotiating how private and how candid we will be, how
separate and how together, how stable and how in flux." While 'friendship as method' involves participant
observation and (formal and informal) interviewing, what differs is that its "primary procedures are those we use to
build and sustain friendship: conversation, everyday involvement, compassion, giving, and vulnerability" (p. 734). It
thus requires "radical reciprocity, a move from studying "them" to studying us" (p. 735). As such, "researchers must
examine, scrutinize, and critique ourselves in ways not required by traditional qualitative inquiry" (p. 740).
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Beyond Concordia, I was granted access to a rather large archive of interviews about the
2012 strike collected as part of an assignment in a History course at Dawson College and
archived in the Dawson Oral History Project (DOHP) website.®! From the latter online archive, I
selected 11 interviews of the total of 20 students who had participated in at least one
demonstration during the strike and who spoke about emotional experiences related to these.>?

While it was important for me to transcribe as many of these interviews as possible to get
a sense of the oral cues that Portelli (1991) emphasizes, due to time restrictions I hired my
participant and friend Tania to transcribe three of the interviews I had conducted with Concordia
students (with these interviewees’ consent). I then reviewed her transcriptions in order to ensure
reliability in transcription styles. Strongly influenced by Alessandro Portelli’s focus on sound and
orality as key to oral history’s potential to document emotional utterances, and seeking to
accurately represent interviewees' speaking styles, in transcriptions I sought as much as possible
to include “um’s” and “aw’s” and “like’s” and repetitive words; intonations through italics or
capital letters; tones of voice that could not be explained merely through italics or capital letters
(for example, "sarcastic tone"); noticeable inhalations and exhalations, and facial and body
gestures (all indicated in parentheses); pauses and silences (through different quantities of
punctuation periods, with each period referring to one second); different types of laughter (e.g.
whisper laugh versus exuberant laugh); and the emphasis or time spent on certain letters of a
word (for example, "I was so happy-y-y"). Since my method of transcription entailed including as
many words as possible, only in rare cases in which one or two insignificant words confused the
reading or impact of a sentence did I cut out words like "um's" or "euh." In those cases, I sought
to alert the reader by only putting two elipses in square brackets ("[..]") versus the usual three
elipses to indicate a greater number of words deleted ("[...]"). Since this is the first time I have
transcribed in so much detail, the time required and the process of attempting to transfer the five

senses to a two-dimensional piece of paper brought up many questions about whether it is worth

5! Two History faculty members at Dawson College, Mark Beauchamp and Ben Lander, granted me access to the
archive after I signed a Researcher Agreement Form. See the archive website at: https://dohp.dawsoncollege.qc.ca/.
To see their assignment/interview guidelines, see Appendix E.

52 In my search through the DOHP online archives, I found a total of 20 interviewees who had participated as
students during the strike. I did not use nine of them for the following reasons: two of them had only participated in
general assemblies; one did not mention any emotional experiences; two did not recount any emotional experiences
related to their participation in the strike; two of the interviews were difficult to hear due to background noise or poor
sound quality; and finally, I could not get access to consent forms of two participants by the time that I needed them.
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attempting to transfer oral and visual cues to the written page; thus I do not claim to have done so
completely nor successfully, yet I did my best to capture what the audio and visual interviews
convey that can tend not to be included in a transcript.

To further encourage the sense of orality that Portelli underlines, when transcribing or
writing interviewees' stories, I often returned to the original interview recording to confirm visual
or auditory emotional cues. I also tried as much as possible to re-listen to my interviews in my
mp3 player when taking a walk or doing house chores: listening to the tones and voices of
interviews in this way immersed me more fully in the context of the interview, allowing me to
remember the person’s affective expressions and gestures and the way they described certain
events. This also helped me to recapture subtle interview dynamics and my own presence therein,
which I considered important to represent in the stories of this dissertation. My role in the
interview was of course nonexistent in the case of those 13 interviews (11 from the DOHP
archive, and two from geography student Leila Ayad) that I did not personally conduct, which is
inevitably conveyed through the absence of my presence in the stories I tell about these
participants.>

That being said, Portelli (2011) notes that “There is no such thing as a neutral transcript:
each comma is an act of interpretation” (p. 10), “thus, one must seek a compromise for which
there are no set rules beyond the good faith and the ear of the transcriber/writer.” While I follow
Portelli’s lead in “striving to retain on the written page some of the impact of the spoken
performance” and retaining “the speakers’ choices of vocabulary, grammar, syntax, and
construction,” I depart slightly from him in another regard. In his book They say in Harlan
County, Portelli “avoided efforts to reproduce orthographically the sound of Appalachian speech”
because it is “an endeavor always marred by negative connotations and excessive “othering”” of
the Appalachian people. In contrast, while transcribing I attempted to reproduce orthographically,

where possible, the case of French Québécois parlance while attempting to keep it readable> to

53 Not to mention, the questions posed in such interviews were different: While the two Geography interviews
included questions specifically about emotions, the DOHP interviews did not have any questions specifically related
to emotions (beyond 'how did the strike affect you?'), and yet the strong evocation of emotions in the latter is even
more suggestive of their relevance in these interviewees’ experience, as will be clear in Chapter 6.

4 There were some inescapable exceptions: for example, in the spirit of readability, even though French Quebeckers
tend to emphasize the 't' in a way that might be phonetically spelled 'tte' (for example "“il s’était faitte sauter
dessus"), to avoid misunderstandings I nonetheless spelled this as "il s'était fait sauter dessus.") In other cases, when
the pronunciation did not make grammatical sense, I left the original pronunciation yet indicated the mistake with
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those unfamiliar with it. I chose to do so in part out of a sense of affinity towards Québécois
French for the first time in my life, grown out of my pride about the Quebec student movement’s
uniqueness within Canada, while recognizing and valuing that there are francophones,
anglophones, and allophones living in Quebec and who were involved in the strike who do not
always employ such parlance, including myself.>

Speaking of language, since some of these interviews were in French and some were in
English, this dissertation interweaves French and English, sometimes within the same sentence.
In doing so, while cognizant that these remain two colonial languages, I hope to respond to
Sommer’s (2004) “invitation to play bilingual (and multilingual) games” (p. xiii) and to mitigate
the irritation from such games by contributing to the recognition of “multiplicity as a medicine

for the monolithic condition” (p. xv).>®

Democracy, argues Sommer, “depends on constructing
those miraculous and precarious points of contact from mismatches among codes and peoples.”
Indeed simply the prospect of typing in both English and French within the same document
provided much frustration when the keyboard would automatically insert French-style quotation
marks when I was writing French text, instead of the English-style quotation marks that I chose
to use, since English is the dominant language of my voice within this dissertation.>” A similar
annoyance would occur when the English Spell Check would correct French words, and vice
versa. This awkward interaction of two languages within the same sentences and text represents
the multilingual reality of my youth at a Francophone primary and secondary school during
which I spoke to my friends in at least three languages at the same time. While such ‘play’ with

linguistic customs and official languages can be seen as contributing to the necessary humility

required in a province and country responsible for the withering away of the languages of its
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"[sic]" - for example: "j’me sentais tout seule, 1a [sic]!” In the spirit of readability for those who do not know
Québécois French, I have also included a Glossary of Québécois terms at the beginning of this dissertation.

55 English and Spanish are technically my mother tongues. While my mother learned French in Spain before coming
to Canada, she does not speak with a Québécois accent. This is the case for me to a certain extent: Since English was
the language we spoke at home growing up, I am able to take on a Québécois accent, but I am also able to speak
without it, as my accent and parlance changes depending to whom I speak. Speaking with a Québécois accent used to
be a source of some anxiety for me, as before the 2012 strike I never felt that I spoke “Québécois” enough.

561 take further inspiration from Lydie Salvayre’s (2008) beautiful tapestry of French and Spanish in her novel -
essentially an oral history- Pas Pleurer, based on her mother’s recollection of the Spanish Civil War.

57 Regarding quotation marks, I inserted French-style quotation marks only when participants were quoting speech
actions. Here is an example from Elise, one of the participants of this dissertation: “j’passe ma téte par la porte,

« Fou!!! »” In the latter sentence, I use the English-style quotation mark to indicate that Elise is talking, and the
French-style quotation marks to refer to her own reference to spoken words of the past.
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Indigenous peoples, it is also the reality of modernity, contends Sommer: “Now that mass
migrations take home languages to host settings, the sound of alternative languages interrupts the
single standard that modern states had demanded and thereby refreshes regional variants that
modernity had banished” (p.xii).*®

In addition to playing with languages, I have sought to play with fonts, since in addition to
the above-mentioned total of 25 individual interviews, three participants provided me with
written material that they wrote during or immediately following the strikes. Elise, who
participated in the 2005 and 2007 strikes, gave me a copy of the exit report she wrote upon
leaving her paid position at her student association, in addition to her diaries. Since all of Elise’s
diaries were written by hand, I sought to convey their original essence by using ‘Lucida
Handwriting’ font (size 10). Keara, who participated in the 2012 GGI, also provided me with
her electronic diaries, some of which were infused with academic quotes and intriguing
theoretical insights, as she had also submitted some of them as assignments to her professors; and
Alex Matak provided me with her zine, an abridged version of her undergraduate Honours thesis
submitted in 2012, composed of an analysis of her own experience alongside her own interviews
with Concordia strike organizers and participants.

To complement individual interviews, I both participated in and observed a reunion for
Concordia 2012 strike activists at Café Artére on March 22, 2014.%° That experience confirmed to
me why taking methodical fieldnotes and recordings during the strike would have been difficult
for me to do without threatening my own comfort levels during the strike. Indeed during the
strike I at times felt uncomfortable wearing my researcher’s hat at meetings, for fear that
francophone students might perceive me not only as an anglophone but as a researcher; and
sometimes I did not want to take precious time away from strike organizing tasks with my
complicated consent forms. Finally, I also transcribed a recording from a public presentation
about the 2012 strike that took place in February 2015, during which Marya spoke alongside

Anas, an undergraduate student from Fine Arts who was involved in the 2012 strike.

58 Interestingly, Sommer adds that “Mikhail Bakhtin noticed the cost” of monolingualism: “human sciences miss
their targets of study precisely because they limit evidence to one language at a time and ignore the normal clusters
of living language” (p. xxv).

3 During this meeting I followed the fieldwork guidelines of Emerson, Fretz, & Shaw (1995), including writing as
many notes during my bathroom breaks as I could.
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To differentiate quotes from recorded or written sources from those that were not
recorded nor written, I followed Contreras’ (2012) method in his book, The Stickup kids: when
quotes are from my memory or from typed or handwritten fieldnotes, I italicized them in addition
to putting them between quotation marks. This allows me to differentiate them from
representations of my thoughts (sometimes in italics) and mostly to distinguish them from quotes
that are non-italicized between quotation marks in the case of quotes transcribed from a recording
or copied from a written piece or correspondence.

Thus this dissertation comprises the voices of a total of 30 individuals beyond myself.
They include 17 women and 13 men; 11 of these participants' stories were recorded, observed, or
written in French, and 19 in English; 14 of them attended a francophone institution during the
strike in which they participated, while 16 attended an anglophone institution; and with the
exception of two participants who were in high school, two studying in the sciences, and two who
did not share which CEGEP program they were in, all participants were studying in the social
sciences or humanities® at the time of the strike in which they participated, including a total of
nine participants who were geography students at Concordia.®!

Analyzing individual stories about a collective movement

It should be noted that Sherna Berger Gluck (2013) provides a caution to the life story
approach I have discussed until now. Based in part on her experience doing collective interviews
in the cultural context of Palestine, she argues that it may be time to “reconsider the practice of
life history interviewing, particularly for social movement activists or people who were part of a
collective experience” (p. 39), particularly a "movement that eschewed individualism in favor of
collectivism" (p. 36).9? Despite this important caution, and while my methods included the
observation of a group meeting, I propose that individual life stories do not need to be seen in
isolation —just as the personal does not necessarily have to negate the political. They can
intertwine and complement one another, and either at the expense of the other can be

problematic: one student strike may end, but another student’s activism may be only beginning.

0 Warren (2013) points to how student associations in the social sciences and humanities at the undergraduate level
of university, were much more likely to vote to strike in 2012 than other student associations at the undergraduate
level.

61 The table in Appendix F lays out such information about each participant; one question that I did not ask
participants was their socio-economic background.

62 Similar to some of my participants, from her research experience there, Gluck had a sense of the irrelevance of
individuals' childhoods and life stories within the exploration of the experience of a collective movement.
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Indeed, Gluck does wonder whether the practice of following an individual interview by a
collective interview could be a way of honouring the work and life of a person without
supporting “gross individualism.” Benmayor (1991) brings up a slightly different point than
Gluck with her research illustrating that “when testimonies are generated in an organized, group
context, they have the potential of impacting directly on individual and collective empowerment”
(p. 159). While the group meeting at Café Artere that I observe did not necessarily lead to
collective empowerment, it did provide for me and at least one other participant the simple relief
of not feeling alone in our feelings about the strike.

Somewhat contrary to Gluck's caution, Berger and Quinney (2005, p. 2) underline
sociologist C. Wright Mills’s observation that sociologists’ preoccupation with “abstract
empiricism” threatened to endanger the subject matter of sociology. In other words, they imply
that biography was the forgotten component from C. Wright Mills's call for intertwining
biography and history. They note Mills’s call could be seen not just as a statement about content,
but one about methodology: the need to seek out individuals’ stories. The field of sociology, they
add, was “born in an intellectual space between positivist science and literary representation,
alternatively striving for analytical understanding and practical application, on the one hand, and
the conveyance of meaning and empathy, on the other” (p. 1).

Addressing the latter concern with meaning more directly, oral historians focus not just on
memory itself but on the meaning that people give to such memories, a meaning that is inevitably
located in and connected to the present moment of the interview (Baillargeon, 1993). Considering
oral history’s interest not just in historical facts but also in the inaccurate recollection of events
(Ibid; Portelli, 1991), where relevant I consulted mainstream and student newspapers alongside
archived documents from the ASSE, the CLASSE and local student associations to provide
further background or to verify participants’ recounting of events, and to discuss the meanings of
such inaccuracies. Indeed, oral historians Samuel and Thompson underline how the individuality
of each story is an essential document of the construction of consciousness in the present. As

Steven High (2014) notes:

“What is remembered and why are vitally important in oral history. Meaning and memory
can be found not only in the words spoken but also in the form and structure of the oral

narratives. (...) People’s relationships to their own stories -where they linger and what
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they skip over- helps us to understand the logic of what we are hearing. The telling of a

story is a dialogical process that is charged, contingent, and reflexive.” (p. 39)

In line with such a focus on meaning, narrative, history, and biography, I incorporated
different elements of narrative analysis (Riessman, 2008). I sought to pay attention to “local
(micro) contexts of the interview and/or ethnographic encounter” (Riessman, p. 139) and attend
"to time and place of narration," while preserving the “sequence and the wealth of detail” and
“attempting "to keep the “story” intact for interpretive purposes” (p. 74). So I first transformed
each interview transcript into a chronological story that attempted to include the interview
process itself, and my presence within it.%?

While Riessman differentiates such narrative methods from grounded theory, for this
dissertation I have sought to combine them. In other words, while keeping true to the above
qualities of narrative analysis by writing up participants’ stories, I also sought to identify
thematic elements across stories to develop an overarching theory that was grounded in these
stories (or data). Following Urquhart (2013) I went through the transcripts and diaries several
times attaching codes while “staying open” to what the data might be telling me; I then grouped

these codes “into larger categories” and finally related those categories to each other and

considered the relationships between them (p. 10). Finally, I sought to engage and compare the

theory emerging from (‘grounded in”) the data with other relevant theories.®* Instead of chopping

up participants' quotes to assign them to a certain theme, I sought to keep the chronology of their

stories intact, in a delicate balance simultaneously illustrating the themes and patterns their

stories reveal. As Narayan (1997, p. 36) notes, “Calling for a greater integration of narrative into

written texts does not mean that analysis is to be abandoned, but rather that it moves over, givin

vivid experience an honored place beside it.” She explains:

g

63 To be clear, I used the present tense to refer to the time of the interview, and to differentiate it from the past tense
of stories of being recounted; to avoid the confusion with the present time of the reading, and to convey the diversity

of interview moments that such a present tense inadvertently glosses over, I have indicated what year each
interviewee's 'present moment' (their interview) took place.
6 While the recommendation from grounded theorists is to refrain as much as possible from reading the literature

before analysis, this was clearly impossible since I had to do my doctoral comprehensive examinations before being

able to take defend my proposal for this dissertation. However, I nonetheless tried to refrain from returning to the
literature throughout the transcription and analysis process. For example, I only found out about Dupuis-Déri's
notion of 'agoraphilie' after having come up with the concept of 'collective-oriented' emotions from the data.
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“narratives are not transparent representations of what actually happened, but are told for
particular purposes, from particular points of view: they are thus incipiently analytical,
enacting theory. Analysis itself is most effective when it builds directly from cases
evoked through narrative, providing a chance to step away, reflect on, and reframe the

riveting particulars of the story at hand.”

Of course, part of the difficulty in doing so was that when I split up interviewees' stories
across chapters in order to emphasize the sequential patterns of their experiences, it felt like an
artificial compartmentalization of each participant's fuller, chronological story. As a possible
antidote to my dilemma, in order to encourage the reader to recognize or follow their full story,
upon introducing interviewees for the first time [ have sought where possible to give a sense of
the person's story leading up to the strike, and to let the reader know when I am continuing their
story in a later chapter; when I return to their story, I remind the reader at what point of the story
we left off in a previous chapter.® In some cases , where necessary and relevant, I have left some
of the stories more intact from their 'beginning' to their 'end' (Simon in chapter 1 and Jeff in
chapter 6).

While my attempt to fuse approaches to analysis might make for an unconventional
format different than that of the established tradition in qualitative inquiry (Riessman, 2008), 1
hope it also makes for a more pleasurable, contextualized reading of the themes that illustrate the
arguments I seek to make. “As companions clothed in nontechnical language, narrative and
analysis join to push open the doors of anthropological understanding and welcome in outsiders”
(Narayan, 1997, p. 36). To facilitate and highlight the most pertinent quotes throughout these
stories as they pertain to the chapter or section’s themes, I have sometimes bolded certain words
in the text of the chapters that follow.

It should be noted that in the case of my own diaries, I was surprised both by how earlier
diaries about which I had forgotten were completely in line with what others were saying,

whereas in other cases, my experience was an anomaly. This could be because I had more

%5 The exception to this would be Victoria, the composite character, as well as the stories of some geography students
whose full stories I could not include beyond Chapter 5 due to space limitations. It should also be noted that in order
to focus on the fuller stories of some participants, some DOHP interviewees' stories were left out completely, even
though they helped to nurture my overall analysis.
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personal and detailed information and context about myself for a very long period before and
after the strike, but also because my positive moments were, especially immediately before and
after the strike, dampened by my anxiety about also being a researcher.
Vulnerability and strength, in research and strikes

Indeed, vulnerable (auto-)ethnography is not always easy. For one, activist scholars are
inevitably confronted with the dilemma of how much to reveal and conceal in order to respect the
quality of the research and the safety of activists (including the ‘activist researcher’ herself) and
their movement.%® I spent some tormented days fretting that my data inevitably faced a small risk
of being subpoenaed by the authorities;®” or that the information this project would reveal might
hurt instead of help the student movement, as Jeff, one of the participants of this study, warned in
his kind way. Could revealing strikers’ emotional ‘soft spots’ make them more vulnerable to
government infiltrators and provocateurs who might learn, in the fold of this dissertation, the best
formula to create activist burnout? I don’t have the answer, but I can only assume that if they
wanted to know, they would find a way anyhow -and arguably they already have.®

Similarly related to the security and well-being of my interviewees, should I disclose
activities in which my interviewees and I participated that could be considered illegal, even if the
interviewee allowed it? In order to address this latter worry, I decided to create a composite
character with a pseudonym (Victoria) to combine the elements of stories that I did not feel
comfortable making public.

It was also the opinion of mainstream society that worried me. By bringing out the
internal doubts and insecurities of strikers, and problems or mistakes within the movement, I
wondered if the mainstream media or conservative elements of society and government and

university administrations could appropriate it as a sign that they are thus “free from the burden

% Gluck (2013)

67 Gabriella Coleman (2014) speaks about a similar fear, including her recurring nightmares- and arguably her topic
of research, Anonymous, had a much higher risk of being the target of a subpoena.

68 Clough (2012) notes that “scholars of policing and security have pointed out how the state operates on the
emotions of activists in order to deescalate their tactics, inhibit new member recruitment, and limit the ability of
movements to sustain their momentum or act as effective political agents” (p. 1671); his study of “how particular
emotional and affective structures of anarchist political organizing drive and interact with police attempts at social
control” is arguably in itself an example of how academic work can document such practices to enable groups to
critically reflect upon how to prevent such infiltration.
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» 69 of brutality or inequality.’® If that weren’t enough to worry me, the works of

of responsibility
reflexive ethnographer Ruth Behar (1996) and auto-ethnographer Carolyn Ellis (2004) constantly
reminded me that studying one’s self is a difficult task. By fully disclosing my own experience
and emotions as both researcher and striker, I feared that even if I managed to do it ‘well’, I
would likely receive judgment and sneers from academics and future employers, from my peers,
and perhaps even my family. Would they be embarrassed of me or see me as self-obsessed?
Would it change how I see myself? Would my participants be disappointed in my descriptions of
them or my analyses of the strikes? Could it be that, alongside those who wanted to be
interviewed about emotions, we were more narcissistic, more emotional, or more over-analytical
than others? What is certain is that we all felt that speaking about our emotions in relation to the
strike was important.

Then there was the irony that I was often seeking to escape the same topic [ was studying
-just as I would later find out some wanted to escape the ghosts of 2005 by avoiding an interview
with me.”! This sometimes made this dissertation difficult to write, when I felt the pressures of
mainstream society to let go of activism and get on with ‘real life.” While I literally live off the
gains of the student activists who preceded me -both in terms of government financial aid but
also in terms of research ‘capital’ from the participants of this thesis project- I still have
ambivalent feelings towards the strike. It reminds me of everything I loved and hated about the
student movement, the hopes I eagerly fell into through its hoops, the limits of my own strength
and commitment I discovered in falling. Perhaps learning to fight for hope, and then feeling we
don’t have sufficient courage, is more difficult than never having that hope to begin with?7?

A few days after writing the last sentence, I chanced upon a quote subtly echoing its
sentiment with more poetic language, albeit somewhat sarcastically, in a letter that Pierre

Bourgault wrote to André Laurendeau in 1961:

% hooks cited in Behar (1993, p. 277)

70 As Behar reveals was the case for white society when African-American or Latina women speak to the oppression
they face from men in their respective communities.

"' According to Marie, one of my interviewees, who will speak about this more fully in Chapter 1.

72 This is a possibility that Ancelovici and Dupuis-Déri (2014) also discuss, which will be discussed in more detail in
Chapter 6 and the conclusion chapter.
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“Vous avez laché avant le temps, et a ce compte, vous auriez mieux fait de ne jamais vous
engager dans la bataille et de n’avoir jamais fait de sacrifices. Vous seriez aujourd’hui
plus serein et 1’on ne verrait pas a travers 1’épaisse couche de poussiere qui recouvre votre

génération, surgir sans cesse le visage morbide de I’amertume de la déception.”

This quote was cited in a postface written by Gabriel Nadeau-Dubois, one of the spokespeople
for the CLASSE during the 2012 strike. Nadeau-Dubois emphasizes the author’s “impatience,”

29 ¢c

“fougue,” “rage,” and “colere” and his representation of youth contestation still relevant today
despite the different historical context (2012, p. 214). I was struck by my different interpretation
of Bourgault’s words, perhaps because I read them without their veil of anger and sarcasm.
Because yes, in my darker moments I sometimes wonder whether it is better to never have
‘engaged the battle’ and to ‘never have made sacrifices’ if we are not able to continue our
activism throughout our life, ending up stifled by the stench of disappointment.”® This
dissertation is borne in part out of my urge to pause and analyze the “visage morbide de
I’amertume de la déception” before dismissing it with the assertion that it must simply be
overcome.’* Because maybe that is what I have become? Just another "visage morbide de
I’amertume de la déception?" Or, in the words of the Bertolt Brecht introducing this dissertation,
have I just become weak? While my ‘former activist self” might have agreed with the judgment
implicit in the words of Brecht and Bourgault, that judgment now seems rather simplistic and
machista. Should not the question of activist maintenance be one for social movements rather
than individuals? What about when people can physically no longer fight, or who have to take
care of their kids? Those who become burnt out, after incarceration and alienation? Those who
lose hope after many “deceptions” and “tellement de violences,” in Bourgault’s words?”> Those
who have suffered from depression and anxiety? Are we all merely not strong enough? Or is
there more to the story? Are we perhaps, rather, not vulnerable enough with each other? I hope
this dissertation can help to address these questions; and when exploring my own story, I hope to

have been ‘strong enough’ to ask these questions of myself and of my participants in an honest

3 The word ‘déception’ in French does not mean ‘deception’ in English but rather ‘disappointment.’

4 As does Shepard (2011) -dismissing activists who get disappointed and stop being involved- in his book review of
Gould’s book Moving politics.

75 The latter quote, ‘tellement de violences’ is a quote from Marie’s interview.

30



and reflexive way.

Indeed, strength and vulnerability can not be torn away from questions of power and
context, which play a role in defining the value we give to those very words. Thus in Chapter 1,
"The 'power’ and context of striking emotions," I begin by exploring the power struggles and
social dimensions inherent in defining 'emotion' and its space within academia, and how such
power and contextual dynamics influence the student movement in turn. More specifically, I
explore how power is related to the notion of ‘emotional habitus’, and I argue that the Quebec
student movement is shaped by what I term a 'masculine' emotional habitus, despite the various
‘emotional styles’ that exist within the movement. Thus, rather than asking if those who
discontinue student or activism are merely not strong enough, I suggest the question might need
to start with asking: how does the emotional habitus of our movement view and encourage
strength in the first place?

In Chapter 2, "'Le sentiment de tous ensemble': The existential 'high' of collective-
oriented emotions," I argue that despite the masculine emotional habitus of the student
movement, the historic, deliberative qualities of these general unlimited strikes brought out
particular emotional potentialities: 'high,' collective-oriented emotional experiences laden with
existential and spiritual meaning. I further illustrate how such emotional experiences allowed
participants to transcend more difficult feelings of uncertainty or fear -in Brené Brown's (2015;
2012) words, to be vulnerable, especially at the beginning of their strike experiences during all
three general unlimited strike campaigns -even the failed general strike campaign of 2007.

As time went on, the dialectical emotional impact of the strike was more intense,
discomforting, and despairing, particularly for those participants who were also invested
organizers of the strike. Such, I begin to argue hence, are the dialectics of vulnerability (Ibid).
Such is the focus of Chapter 3, "Dialectics of vulnerability: From discomfort to despair," the
latter encompassing a broad gamut of more 'difficult' emotions, which I argue became more
intense the longer these participants were involved in strikes and student organizing, regardless of
the outcome of the strike. I argue that this was in part because the sense of urgency left little time
for interpersonal support and ‘emotional reflexivity’ to address the diverse and increasingly
disappointing power dynamics internal and external to the movement. In this way the emotional

habitus of the student movement was not adequate to deal on a collective level with such (often
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existential) disappointments, more geared to emotions depicting strength rather than
vulnerability.

Before exploring how such dialectical experiences transformed these interviewees in the
longer-run, I move backwards in time to explore certain interviewees' life stories before the
strikes. Thus in Chapter 4, "Life stories of striking emotions," I explore in greater depth how the
above pattern of certain interviewees' high, collective-oriented, and dialectical emotional
experiences were also influenced, intensified, and coloured by their idiosyncratic, personal life
histories.

I then move from the role of biography to the role of place. In Chapter 5, "Within these
walls: The place of (be)longing, anger, and power," I look at how the institution and department
formed the basis of geography students' emotional experiences during the strike. Despite the
dominantly 'masculine' emotional habitus of the student movement, geography students at
Concordia revealed an 'emotional style' that included strong interpersonal support and emotional
reflexivity, and less public expression of anger. These geography students' experience is yet
another example of how interpersonal support and a sense of departmental belonging lightened
the blow of the emotional lows of these strikes, giving greater meaning to the experience without
alleviating it completely. And yet simultaneously, while various professors were supportive and
reaffirmed students' sense of departmental belonging, picketing within a tight-knit department in
an (anglophone) educational institution in which professors and administrators do not have a
striking tradition left geography students particularly disappointed and confused by the role of
certain non-supportive elements in the department, pointing to how a general student strike can
be more emotionally confusing and tumultuous than labour strikes. Indeed the unclear role of
power within the academic institution and within student organizers affected emotional
experiences: even with a sense of belonging to one's department and even with interpersonal
support systems in place, the mostly female, queer, and racialized main strike organizers
experienced particular internal power dynamics from within the group of strike organizers that
complicated their vulnerability and despair.

In Chapter 6, "Collectively ever after? Vulnerable legacies," I compare and contrast the
legacies of these strike campaigns for all participants of this dissertation. I explore how especially
for those who were not strike organizers -notably the majority of the interviewees from the

Dawson Oral History Project archives about the 2012 strike- the above-mentioned 'high'
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collective-oriented emotional experiences were translated beyond the strike into a more
collective-oriented spirit and set of values, which I suggest could be considered the seeds of
emergent ‘structures of feeling’ or of a collective or societal sense of existential meaning. For
those who had been more invested in the strike, the traces of such 'structures of feeling' were
more difficult to discern, buried in disappointments and despair; yet some managed to emerge
and continue being involved in activism. While interpersonal relationships could not completely
alleviate such despair, they did seem to be the one factor that was present among those who
continued to be involved in activism within or beyond the student movement, to help transform
the dialectical combination of emotions into new meaning and feeling.

In the Conclusion chapter, I summarize this dissertation's contributions to literature about
emotions, social movements, and strikes. Based on the above, I propose lessons that can be
drawn for activists and scholars, including but not limited to the role of collective mourning and
interpersonal support for social movements. Finally, I point to the limitations of my research,
alongside avenues for future research.

In putting forth my thesis that such strikes brought out a collective-oriented emotional
'high' that held potential to dialectically engender existential despair in part because of
the masculine emotional habitus of the student movement, I will be confronted with the question

of whether the latter is akin to what Wendy Brown (2003) describes as:

“a Left that has become more attached to its impossibility than to its potential fruitfulness,
a Left that is most at home dwelling not in hopefulness but in its own marginality and
failure, a Left that is thus caught in a structure of melancholic attachment to a certain
strain of its own dead past, whose spirit is ghostly, whose structure of desire is backward

looking and punishing” (p. 464).

If such is the case, in the spirit of feminist, oral history, and other methodologies that look
towards action (Frampton et al., 2006; Green, 2000; Hussey, 2012; Lehrer, 2013; Lehrer &
Smotrich, 2007; Olson & Shopes, 1991; Smith, 2003; Smith, 1990; Smith, 1987; Tillmann-Healy,
2003), I hope this dissertation can contribute to the exorcism of some of the student movement’s
intransigent habits, and to honouring the vulnerability that grounds -and the despair that

dialectically follows- the flight of collectively felt moments of meaning.
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Interlude

What is life

if it doesn't dance
through the streets
make us fly

without defying gravity

What is life

without lifting

our mind

above

our body’s pains,
without letting music
drain

the inevitable despair
straight out of our soul

What is this life
without creating
something new

at every break of dawn
another way of being
another way of seeing

What is life

without the dance
that floated us
through the air

of night

where all that exists
is beauty

What is life

without the effervescent zeal
that brings us to the streets
again and again

despite dread and tired eyes
without the bonds

the only ones that make this real
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What is struggle

without loving each rhythm
of the saddest tear

what are we learning

if not to conquer our fear
of life itself

to know death so intimately
that we can only rejoice

at the continuous pain

that life has borne us

So dance to the sunrise

play with the darkness

sleep with the stars

roam with the clouds

strum the trees

hug the leaves

and hum a tune

that can only be sung

with words that can’t be spoken
with lips that can’t be heard
with faces that can’t be broken
except by Emotion’s fanciful game;
without Her,

we are not living up to our glory
so let me tell you her story.

- My diary, November 15, 2011
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Chapter 1
The context and 'power’ of (striking) emotions

L attrait qu’exerce encore le Printemps érable réside d’ailleurs dans cette part
d’inaccessible [...]

- Marcos Ancelovici and Francis Dupuis-Déri, Un printemps rouge et noir’®

By raising the specter of emotion publicly, I confirmed my disqualification from
their club. And I fulfilled the common cultural stereotype of it being only the
“unreasonable” woman who speaks, inappropriately, about emotion in the
hallowed halls of academe.

- Megan Boler, Feeling power’”

Writing about her experience during the 2012 student strike at Concordia University,
Keara writes in her diary’®: "In this time emotion overflows in hallways and sidewalks built to be
void of feeling." Echoing Megan Boler's above sentiment, this line in Keara’s diary highlights
how the context in which we live and breathe can be imbued with messages about emotionality:
that it belongs to the private sphere, not the public sphere of university and pedestrian pathways.
In this chapter I interweave literature and participants’ experiences to illustrate how this public-
private dichotomy stems in part from our (academic) social context and its power dynamics,
which influence the study and experience of emotions, including those felt and expressed within
the student movement -more specifically its masculine emotional habitus, and the alternative
emotional styles that form in reaction to the latter. Indeed the title of this dissertation, Ghosts in
our corridors, touches on how emotions were written out of certain official academic histories
for a time; yet it also refers to the sense of emotions being notoriously difficult to see or describe,
“cette part d’inaccessible” to use Ancelovici and Dupuis-Déri’s above words.”

"Where does emotion begin and end?" asks anthropologist Andrew Beatty (2014, p. 545)
rhetorically. "Is it a matter of interpretation, feeling, category, situation, response, expression, or

some or all of these?" Some scholars in the social sciences and humanities have focused on the

p.33

p. xvi

8 The diary was written in April 2013; we will return to Keara's story in Chapter 5.

" Indeed, various participants of this dissertation expressed a sense of not being able to describe certain emotions.
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difference between ‘emotion,” ‘feeling,” and ‘affect’ to distinguish the more physiological (and
even ‘nonconscious’) sensation from the cognitive or cultural label assigned to that sensation,
with terminologies that are not always consistent across scholars.®’ In Sara Ahmed's (2004)

words, it is a challenge to:

“work across or between disciplines, many of which now claim emotions as a sub-
discipline. It is a rather frightening task. Doing interdisciplinary work on emotions means
accepting that we will fail to do justice to all of the intellectual histories drawn upon by
the texts we read. It means accepting the possibility of error, or simply getting some
things wrong. For me, this is a necessary risk; emotions do not correspond to disciplinary
objects (the social, cultural, historical and so on), and tracking the work of emotions

means crossing disciplinary boundaries” (p. 18-19).

Alison Jaggar (1989) similarly underlines that attempting to define emotions can lead to more
questions than answers. She argues that this is due in part to the different meanings attributed to
emotion in its everyday usage, the variety of phenomena it encompasses, and the diversity of
emotional references in different cultures. With regard to the latter, and particularly relevant for
this bilingual dissertation, Lindholm (2005, p. 31) explains that the word ‘emotion’ differs even
between French and English: the French word ‘sentiment’ unites both feeling and emotion. Even
the etymological origins of the term ‘emotion’ are somewhat ambiguous, lying with the Latin
word ‘emovere,” which means to “move away — indicating both elusiveness and agitation.” In
English, the term ‘emotion’ has only been used since the eighteenth century; previously the only
relevant term was ‘the passions,’ deriving from the Latin word ‘passus’ meaning “suffered,
submitted” — suggesting “the overwhelming power of desire and the passivity of the individual,
who is believed not to control feelings but to be enslaved by them.” Considering that the heritage
of that term relegated emotions to a type of enslavement, it might not be surprising that classical

sociologists' initial descriptions of modern society tended to involve "a move away from the

80 For example, Day Sclater and her colleagues (2009) agree with Greco and Stenner (2008) that the distinction
between the terms ‘affect’ and ‘emotion’ is not useful, in part “because the terms are used highly inconsistently” (p.
1). Similarly, literary scholar Julie Ellison (1999) argues that there are more commonalities than differences between
terms such as ‘emotion,’ ‘affect,” ‘feeling,” ‘sentiment,” ‘sensibility’ and even ‘sympathy;’ historian William Reddy
(2001) and cultural theorist Sara Ahmed (2004) use the term ‘emotion’ and ‘feeling’ interchangeably.
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alleged emotionality of so called traditional societies," and early social scientists tended to
associate emotion "with the primitive, the embodied, the female" (Greco & Stenner, 2008, p. 5).

Associated in this way with the body, emotions were initially a topic of study of the
natural sciences and scientific psychology (Greco & Stenner, 2008). Yet ideas have evolved even
in those domains since William James’s (1884) definition of emotions as mere physical arousal,
based on decades of previous medical and physiological research. Recently, contemporary
experimental psychologists tend to agree that emotion is a complex system, or set of responses or
reactions, that "involve multiple components or factors, coordinated or organized into a
temporarily unified and coherent response": these include not just physiological and expressive
reactions, but also a behavioural response and a cognitive appraisal (Greco & Stenner, p. 7).
Already here, we see that cognition is starting to be considered part and parcel of an emotion. On
a similar note, neuroscientist Antonio Damasio’s (1999; 1994) points to evidence suggesting that
what we consider ‘rationality’ requires what we consider ‘emotion.” According to Deborah B.
Gould (2009, p. 17), scholars of the ‘emotional turn’8! not only challenge such dualisms, they
challenge “both the equation of emotionality with irrationality and the notion that emotion
necessarily engenders irrational behavior, arguing that both thought and emotion can be
irrational, and both can lead to irrational behavior, although neither necessarily is or does so.”
Alison Jaggar (1989), for example, transcends the inner/outer, individual/collective, mind/body
dichotomies. Excluding “automatic physical responses and non-intentional sensations, such as
hunger pangs” (p. 148), she recognizes both the biological and social nature of emotions, writing:
“[a]lthough it is probably true that the physiological disturbances characterizing emotions —facial
grimaces, changes in the metabolic rate, sweating, trembling, tears, and so on— are continuous
with the instinctive responses of our pre-human ancestors,” this does not contradict the possibility
that mature human emotions are also “socially constructed on several levels” (p. 150).

So if emotions were initially "territorialized by the psychobiological sciences," this was
challenged in the seventies and eighties by scholars who saw emotions as "social and cultural

subject matter" (Greco & Stenner, 2008, p. 8). Indeed, sociologists and anthropologists who view

81 According to Gould (2009, p. 16-17), “the emotional turn in the study of social movements and other forms of
contentious politics” was greatly influenced by a February 1999 conference on social movements and emotion
organized by Francesca Polletta, Jeff Goodwin, and James Jasper, creating the summit of sorts of the critical mass
and momentum that had been slowly growing among scholars of this topic since the early nineties. They draw on an
abundance of growing research in various fields, from history to anthropology.
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emotional meaning as “fundamentally structured by particular cultural systems and particular
social and material environments” are an important influence in this dissertation.®? Day Sclater

and colleagues (2009) note that emotions:

“exist partly in the body, but they are also in our minds, in our language and in the
cultures that surround us. They can be understood as a crucial bridge between the
individual and the social, and are quintessentially psychosocial phenomena. They have a
mercurial status, not existing without an individual to experience the emotion, but often
having little significance without a socio-cultural framework that imbues feelings with

meaning” (p.1).%

In short, various scholars of the 'emotional turn' contend that “emotion suffuses all aspects of

life” (Gould, 2009, p. 17).

THE ‘POWER’ IN STUDYING EMOTION

It follows that in this dissertation I do not wish to impress upon emotions as a separate
phenomenon, but rather to redress the imbalance in certain fields of academia that accord greater
value, historical importance, and thus power to facts, dates and ‘rational arguments’ (Jaggar,
1989), or that strictly detach these from emotions. Such is the case, for example, with Bhéreur-
Lagounaris and colleagues' (2015) study of the ‘affectivité’ of the 2012 Maple Spring, measured
through participants’ biometric activity while recounting their experiences. While the
methodology is certainly original, these researchers' analyses end up dichotomizing the
strategic/ideological realm from the affective realm, which I consider to be unsustainable
considering that both participants and researchers linked ‘bodily intensities’ to linguistic and
ideological concepts.®* Finally, these authors pay little attention to how participants’ (and their

body signals’) location in the present affects their retelling of the past. This dissertation’s firm

82 Lutz (1998, p. 5-6); see also Briggs (2000), Lutz & Abu-Lughod (1990), Rosaldo (1980).

8 These scholars define themselves within the transdisciplinary ‘discipline’ of psychosocial studies. Similar to Day
Sclater and colleagues (2009), Harding and Pribram (2009) just as vaguely conceptualize emotion as “constitutive of
individuals and of cultural communities, practices and beliefs” (p. 12).

84 The evocative quotes from participants of their study reveal the latter could not detach their intense ‘affective’
reactions from ideologies, strategies, and linguistic concepts (‘friendship,” ‘sharing,’ etc.)
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grounding in oral history seeks to address that gap, while also proposing that complex and intense
emotional experiences during these strikes were intimately tied to rational and ideological ideas,
which is in part what made them so powerful.

In critiquing Bhéreur-Lagounaris and colleagues’ (2015) strict focus on affect, I am not
claiming that it is an irrelevant concept. As Gould (2009, p. 19) proposes, ‘affect’ reminds us of
the “nonconscious, nonlinguistic, and nonrational aspects” and thus the open-ended “potential” of
emotions to be transformed or interpreted in diverse ways; as such, the notion of affect ensures a
more all-encompassing understanding of different aspects of the “emotional dimensions of
political action and inaction.” That being said, I am not convinced that one can study ‘affect’
without inevitably labelling it as an emotion-to-be, which Gould inevitably ends up doing. Even
when my participants uttered “I can’t explain the emotion in words,” the interpretation of such a
comment depends on each participant’s vocabulary and subjective understanding of emotion
labels. Keeping such conundrums in mind, I have nonetheless sought to consider ‘emotion’ in a
way that includes its blurrier counterpart and predecessor, 'affect' by being as inclusive as
possible to when analyzing ‘emotional experiences.” Being wary of the mind-body dichotomy, I
tried to pay attention to the ‘bodily’ and 'affective' realm that Calhoun (2001) and Gould (2009)
argue is so often ignored in social movement literature about emotions.®*> On the flip side, I
refrained from focusing solely on physiological or bodily intensities to avoid a focus on certain
types of emotions over others.* Indeed James Jasper (2011, p. 14.3) notes that ‘reflex emotions’
such as anger, fear, joy, or surprise are often mistakenly taken “as the paradigm for all emotions,
thereby exaggerating the intensity, suddenness, and disruptive capacity of emotions.”®’

Including a focus on the different lengths of time an emotion can last, late philosopher
Robert Solomon (2007) helps to comprehensively capture all of the above with his broader notion

of 'emotional experience' as:

8 Similar to Gould (2009, p. 30), I transcribed and analyzed "in a manner that was attuned to the silences, to the
inarticulable," and to volume and tone. In my analysis, I did not only code what participants labeled as their
emotions, but also utterances that clearly denoted an emotional experience or an experience beyond the solely
rational realm, despite the absence of what are typically considered ‘emotion words.’

8 Despite the fact that Gould (2009) argues that emotions require bodily intensity to be considered as such, I would
argue that she was also rather open in what she described as emotions, as it was not always clear that the emotions
she described (e.g. pride and shame) necessarily came with distinctly clear physiological reactions.

87 Jasper (2011, p. 14.3) differentiates ‘reflex emotions’ and ‘moods’ from the more stable ‘affective commitments or
loyalties’ and ‘moral emotions.’
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“a complex of many experiences; sensations; various ways of being aware of the world,
our own bodies, and intentions; and also thoughts and reflections on our emotions, all
melded together in what is typically encountered as a single more or less unified
experience” (p. 244).

29 ¢¢

In what follows, I will use the terms “emotional experiences,” “emotions,” and “feelings”
interchangeably, while using the terms “affect” and “affective” specifically for cases indicating
that vaguer physiological descriptors or indescribable feelings were at play.

I have also tended to prefer the term 'emotion' because it exists in English and French
('émotion') and is used in common parlance -certainly more than 'affect.' Such common usage is
important, as the mere mention of ‘emotion’ was sometimes enough to relax participants who did
not feel confident enough to recall ‘facts.’® Indeed I learned to understand 'emotion' not solely a
topic or product of research, but as a powerful research process or method of sorts that can bring
out colours and nuances of experiences and social movements that might otherwise be kept ‘off
the record.”®® As Clifford argues, emotions in oral history can more often be a “useful set of
filters,” an entry point into learning about a person’s experience (Clifford, 2012, p. 211). On a
similar note, Andrew Beatty (2014, p. 560) argues that "we are all narrators because we all have
emotions; and emotions tell their own story." In such a light, defining emotions becomes less

important than 'what emotions do' (Ahmed, 2004) for the interviews and stories of students

involved in these strike campaigns.

BETWEEN THE INDIVIDUAL AND THE COLLECTIVE: THE POWER OF MEANING

Just as there are idiosyncratic responses to an interview question, there are individual
histories behind striking emotions. Thus before stepping into a description of the particular social
context of these strike campaigns, I will take a step inward theoretically. For if “the sociological
imagination enables us to grasp history and biography and the relations between the two within

society,” as C. Wright Mills (1959, p. 6) wrote, then the study of emotions in social movements

8 Audrey’s interview was a case in point: she was only able to relax enough to continue the interview-and remember
the numbers of the tuition increase six years earlier- once I asked her a question about the emotions she felt then.
8 The term ‘off the record” was brought to the forefront in oral history by Sheftel and Zembrzycki’s (2013).
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might seem like a particularly relevant endeavour for sociology.”® Nonetheless, it remains a
controversial one, according to Calhoun (2001). Despite being challenged by Romantics like
Rousseau, or by Freudians, mystics, and post-modernists, Calhoun argues that the history of
various dichotomies related to the emotions has “not been escaped" in terms of how it affects the
study of social movements, notably: the view that the body and emotions need to be controlled,
and the inherited "tradition of reasoning" that "has been built in part by putting emotions in a
specific and contained place" (p. 45). While there have been "wide-reaching" efforts in the
sociology of emotions, "they have not yet deeply transformed sociological theory in a general
way" (Ibid) and thus he contends that "the founding definition of the field" of social movement
studies "is directly hostile to grasping emotions well" (p. 47).”!

Sociology's resistance to anything outside of "serious science" and what is ‘observable’
partly accounts for these persisting dichotomies, explains Calhoun: there is a fear of an approach
to emotions that is based on interpretation, because of mainstream sociology's reticence to
address the "problem of meaning."*> Not to mention, "studies of emotions raise the specter of
psychologism for many sociologists." Sociologist Arlie Russell Hochschild (1983, p. 224), for
example, focuses on how culture and social context influence not only “what we feel” but “how
we name it.” And yet while Hochschild agrees with psychologist Elizabeth Dufty’s (cited in
Hochschild, 1983, p. 201-201) point that emotion, thought, and perception “represent loose and
overlapping categories of phenomena,” she disagrees with Duffy’s alternative to dispense with
such ‘cross-sectional concepts’ in favor of longitudinal concepts (which describe phenomena that
happen sequentially) as this “simply eliminates the complexity we ought to be trying to describe”
in the realm of emotion. While I agree with Hochschild that ignoring emotion and other inter-
related concepts is not a solution as it would allow them to continue to be marginalized by

academia,” I nonetheless see Duffy's (cited in Hochschild) focus on longitudinal concepts as an

% Indeed Hochschild (2011, p. 271) notes: “If, as C. Wright Mills said, the job of sociology is to trace links between
private troubles and public issues, then the sociology of emotion lies at the very heart of sociology.”
%l Calhoun (2001) goes as far as critiquing his fellow contributors in Goodwin and colleagues' (2001) volume for
following a tendency to conceive of emotions as "irrational" either explicitly or implicitly "because of the opposition
to "rationalistic" analytic approaches" (p. 49).
92 As hypothesized by Wuthnow (cited in Calhoun, p. 46). This message echoes the words of Berger and Quinney
(2005) in Chapter 1 of this dissertation that the field of sociology was “born in an intellectual space between
positivist science and literary representation, alternatively striving for analytical understanding and practical
application, on the one hand, and the conveyance of meaning and empathy, on the other” (p. 1).
% Boler (1999)
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important one, when speaking of life stories: notably, how the experience of emotions and events
hold a particular significance in the context of idiosyncratic life trajectories. This does not mean,
as Hochschild cautions against, seeing emotions as “having an independent presence or identity
within a person through time.”** I contend that there is an interesting middle-point between the
longitudinal focus of Duffy and the view of Hochschild: looking at emotions both within their
historical, socio-political moment and from the perspective of their meaning in a particular
person’s culture and life, without necessarily objectifying or reifying the emotion.

Faced with the above-mentioned resistances, Calhoun underlines the importance of
affirming certain commitments around social movement research into the emotions. These
include a 'critical theoretical perspective' about implicit historical and linguistic biases, thus
transcending various dichotomies;” and studying emotions not just sociologically but also
psychologically. The latter, Calhoun specifies, "requires frameworks for bringing intrapsychic
and cultural dimensions of meaning and action into clear relationship with social organization" to
finally challenge "sociology's long-standing" resistance to psychological analysis (p. 51).

Heeding to Calhoun's call, in this dissertation I seek to integrate a psychological approach
into my sociological analysis about emotions, notably a focus on personal and interpersonal
histories and existential meanings, and their relation to vulnerability. More specifically, in the
chapters that follow I incorporate the existential-humanistic perspective of psychiatrists,
psychotherapists, and scholars who, sometimes explicitly influenced by existentialism and other
times not, focus on the freedom that humans have to find their own meaning in the face of
despair, meaninglessness, and death (Frankl, 1984; Yalom, 2008, 2002), particularly through
emotion (Brown, 2015, 2012; Greenspan, 2004). Indeed, the late philosopher Robert Solomon
(2007, p. 1) stated that “in isolation, experimental psychology, neurology, and the new methods
of “cognitive science” tend to deprive our thinking of what I consider the most important
dimension of our emotional life: its connection to ethics, to values, to living happily, healthily,
and well” (Ibid). Thus Solomon aimed to “show how the emotions provide insight and meaning

to our lives, not just in special cases [...] but across the emotional spectrum and in virtually every

4 Hochschild (1983, p. 202)
%5 Feminist scholars have been arguing this throughout different disciplines for long before Calhoun (2001) wrote.
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moment of our waking (and at least some of our sleeping) lives” (Ibid, p. 2).°® Social work
professor Brené Brown (2012, p. 33) connects such possibility for existential meaning
specifically to vulnerability. Based on her interviews with more than 1,000 individuals and more
than 3,000 pieces of secondary data, she concludes: "Vulnerability is the core of all emotions and
feelings. To feel is to be vulnerable. To believe vulnerability is weakness is to believe that feeling
is weakness. To foreclose on our emotional life out of a fear that the costs will be too high is to
walk away from the very thing that gives purpose and meaning to living." Throughout this
dissertation, I will be slowly knitting the existentialist thought of the above-mentioned scholars -
particularly Brown's conceptualization of vulnerability- into my interdisciplinary explanatory
quilt of these strike participants' experiences, to propose that meaning -and its interconnection
with emotions and vulnerability- is not simply a question of individual freedom, but can arise

organically from collective activities and moments.

POWER AND EMOTIONAL HABITUS

If scholars of the ‘emotional turn’ sought to recognize the social dimensions of feeling
states, might the focus on the psychological, and even “bodily, affective components of emotion
return us to a notion of feelings as individual and presocial?” Gould (2009, p. 31) answers her
own question, arguing that “it need not,” thanks to the concept of ‘emotional habitus,” which

1.7 Gould borrows the term

helps to theorize the relationship between affect and the socia
'emotional habitus' from various scholars, most notably Bourdieu and his notion of ‘habitus,’

which Gould describes as:

“the socially constituted, commonsensical, taken-for-granted understandings or schemas
in any social grouping that, operating beneath conscious awareness, on the level of bodily
understanding, provide members with a disposition or orientation to action, a “sense of

the game” and how best to play it” (p. 33).

% On a similar note, social psychologist Wetherell (2012, p. 4) defines affect or “human emotion” as “embodied
meaning-making.”
7 Indeed Raey (2015, p. 10) proposes that Bourdieu’s concept of ‘habitus’ is at the intersection of psychology and
the social, thus holding potential for holistically understanding “lived, embodied, affective experiences.” Bourdieu
himself pointed to the importance of combining sociology and psychology despite these fields’ “mutual suspicion”
(Bourdieu 2000, p. 166, cited in Raey, p. 11).

44



Thus like an ingrained Aabit, habitus might be thought of as a “way of being” (Costa & Murphy,
2015, p. 7). Through the daily act of living in different social contexts, we develop a sense of
what to do and what to say (and as we will see, what to feel), without necessarily realizing it
(Gould, 2009). We might not be conscious of its simultaneously social element, because each
field has “its hierarchical structure, regularities, logic, and stakes” and can feel natural and
intrinsic (Ibid, p. 33). Therein lies precisely its hegemonic potential, argues Gould: "social forces
are powerful to the extent that they are able to manipulate the affective charges that get attached
to all aspects of living" by operating "at the visceral affective level, often bypassing thought
altogether” (Ibid, p. 39).

And yet, underlines Gould, emotions in turn have the capability to challenge power and
the habitus, a dialectical relationship to which I will return to below. Suffice for now to note that
habitus reflects Bourdieu’s attempt to transcend the structure/agency dichotomy “whilst
acknowledging the external and historical factors that condition, restrict and/or promote change”
(Costa & Murphy, 2015, p. 3). Thus transcending the subjectivism/objectivism and
individual/collective divides, habitus is “socialised subjectivity that agents embody both
individually and collectively, through the interrelationships they establish in the social spaces to
which they belong” (Ibid, p. 7).

While Bourdieu's notion of habitus already included emotions albeit not always directly
or in a focused way,”® Gould (2009) makes its emotional dimension explicit with her concept of
'emotional habitus.' In other words, she “extends the habitus concept into the realm of feeling,”
adding that “an emotional habitus contains an emotional pedagogy, a template for what and how
to feel, in part by conferring on some feelings and modes of expressions an axiomatic, natural
quality and making other feeling states unintelligible within its terms and thus in a sense

unfeelable and inexpressible” (p. 34).”° Gould (p. 35) prefers the term emotional habitus to that

% Scheer (2012, p. 204-205) suggests that this could be why habitus has “been largely neglected by anthropologists
and sociologists of emotion,” with the exception of anthropologist Deborah Reed-Danahay -and of course Deborah
Gould (2009). Interestingly Bourdieu (2000, p. 140-141) writes in one of his parentheses: “(and nothing is more
serious than emotion, which touches the depth of our organic being) [...].”

% While Gould’s concept of ‘emotional habitus’ has been criticized for being linked “rather one-sidedly with the
body and the non-conscious” (Gammerl, 2012, p. 163), for being “anti-constructivist” (Ibid, p. 172), for being
“redundant” and implicitly dividing “the habitus in a way that runs counter to Bourdieu’s theory” (Scheer, 2012, p.
194), 1 consider her concept helpful in specifying and focusing on the emotional dispositions of a habitus. I do not
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of emotion culture, “a concept from the sociology of emotions literature,” because the former
term “by emphasizing practices, especially those that are nonconscious and noncognitive, offers
an account of why and how specific feelings become widespread within a collectivity and why
and how they sometimes change.” Yet Gould does not deny the social construction and
hegemonic dissemination of habitus and of emotions: "Our affective states and emotions, shaped
by the social world but experienced as solely our own, can smooth the workings of power in part
by obscuring its very operations" (p. 40-41).!% Such an emotional embodiment of social forces
helps to explain how, consciously or not, people might perpetuate emotion rules that do not
necessarily fit with their ideological conception of the world, and that they might only realize in
hindsight.
Emotional habitus of Quebec’s student movement

Accordingly I paint here a sketch of the emotional habitus of the student movement more
generally in order to place in their larger context the emotional experiences of strikes per se that
are the focus of this dissertation. In other words, I seek to illustrate how striking emotions exist
both because of and in spite of such habitus. Since not all interviewees participated in the
movement beyond the strike(s) themselves, this sketch of the student movement emotional
habitus will be predominantly based on the experiences of those interviewees who were involved
in the student movement for various years beyond the strike. I seek to contextualize and illustrate
the potential influence of broader emotional, educational, and activist cultures on this emotional
habitus, providing specific Québécois sociohistorical and cultural markers where relevant,
keeping in mind that a detailed exploration of Quebec’s history and emotional culture is beyond
the scope of this dissertation. While I acknowledge that media -including social media- can play
an important role in moulding emotions (Scheer, 2012, p. 210), a comprehensive analysis of
media coverage of the student movement or its strikes is beyond the scope of this dissertation,

and was not included within my methods.'°!

read Gould’s focus on the bodily and “non-conscious” as necessarily “anti-constructivist,” but merely one that seeks
to encompass the cognitive, social, and bodily, as well as the conscious and unconscious elements of emotions.

190 T do, however agree with Gammerl (2012) and Scheer (2012) that the notion of ‘emotional style’ can be helpful
for making explicit that change of habitus can be due to more than nonconscious and noncognitive practices, and for
emphasizing the plurality of mutually interdependent or opposing styles, which I will address in the sections below.
191 T hope however that the sketch I am drawing of the emotional habitus of the student movement can be elaborated
in the future by exploring student movement media and communications as well as Québécois media.
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I am proposing here that the common thread of participants’ stories reveals the fabric of
what I call the 'masculine' emotional habitus of the student movement from 2005 to 2012.1%%
place the word 'masculine' in quotation marks to indicate that [ am referring to the traits
traditionally associated with the socialization of masculinity. Indeed, by using the term
'masculine,' [ am not suggesting that there are emotions that males are biologically predisposed to
over females, nor am I referring to a "discrete and polarized masculine/feminine distinction”
(Coleman & Bassi, 2011, p. 207). Rather, I am referring to emotional tendencies or habits
traditionally associated with the performance of masculinity -more specifically, the Western
cultural and societal expectations of masculinity. In this sense the student movement could be
considered to be encouraging within its womb "scripts which assume the privileged and universal
status of forms of rationality characteristic of capitalist modernity and its ongoing colonization
and subjugation, not only of territories, but also of other ways of being, imagining, and working"
(Ibid, p. 219). Indeed, “Keeping your emotions under control is another element in the modern,
Western construction of masculinity,” writes Maria Zackariasson (2009, p. 43).!% There is an
emotion that forms the exception to this stoic rule: masculinity is associated with anger
(Robinson, 2002). The easy flare-up of anger and aggression is illustrated by a reflection written

for congress by the Executive Council of the ASSE in the aftermath of the 2005 strike:

"Que ce soit dans un contexte de congres, a plusieurs dizaines de personnes, ou en plus
petit groupe, lors d'une réunion de comité par exemple, il arrive que des personnes
puissent s'abandonner a leurs émotions et finir par hausser le ton, crier ou méme insulter
les personnes qui débattent avec eux ou elles. Cela s'est déja vu au sein de ' ASSE mais

également a travers I'histoire du mouvement étudiant (ASSE, 2005b, p. 108)."

192 This is perhaps unsurprising for feminists who have consistently denounced the "langue macho" (ASSE, 2005b)
or the "machisme de tradition" (slogan cited in Delvaux et al., 2014, p. 120) of the ASSE and the student movement
more generally. To be clear, I am not suggesting that this emotional habitus is something particular to the Québec
student movement alone; as [ will elaborate below, it is influenced by various other social movements as well as by
academia's eschewal of emotions and mainstream society's valorization of masculinity. Indeed as Gould (2009, p. 33)
notes, a habitus does not just structure “individual and collective practices" but is itself "also structured by such
practices and thus as well by the social conditions that shape people’s dispositions" [italics are mine].

103 Oransky and Marencek (2009)’s interviews with middle-class and upper-class male high school students in the
United States similarly reveal the association of manliness to “acting stoic, tough, and unfeeling” (p. 225).
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Such a masculine emotional habitus -generally anti-emotional with the exception of
anger- was described critically by both male and female interviewees in this dissertation.'*
Particularly when speaking about its provincial structures and the locus of formal student
association structures on local campuses, participants spoke of a student movement emotional
habitus that is stoic: Austerity and anger are expressed and accepted over joy, with a general side-
stepping of emotional expression and interpersonal well-being; and guilting to the point of
shaming both self and others for not doing enough primes over compassion towards and
recognition and tolerance of others. Philippe!® comments that “Quand on méne une lutte aussi
large,” the first goal is “aller au but, tsé,” notably to change government policy, whereas
interpersonal relationships are relegated to the “second plan.” He adds that ways of relating that
are “tendues, plus froides, euh, plus euh, bureaucratiques” are more common in the provincial
and faculty-level student associations, yet also manifest themselves sometimes in the
“associations modulaires [at UQAM].”!% On a similar note, Pierre!'?” reflected that Québécois

student activists need to work more on tolerance towards others. His girlfriend, who is sitting

next to him and involved in the student movement at the time of our interview in 2011, adds :

"Aussitot qu’y’a un minime différence [sic], rapport a I'idéologie véhiculée, t'es tout de
suite comme mis de coté, pis, ¢a crée des divisions pis des pertes d’énergie [...] Si tu
réussis pas a tolérer en fait euh.. quelqu’un qui pense généralement comme toi, peut-étre
pas totalement comme toi, mais généralement comme toi, comme comment veux-tu faire

un travail efficace de syndicalisme [étudiant]?"

194 Quite differently from my participants, Zackariasson (2009, p. 41) notes that during her participant observation
and 18 qualitative interviews, male global justice activists rarely spoke spontaneously about fear related to protests.
She supposes that it could be because “Fear is an emotion that mainly has negative connotations, and to admit being
afraid is consequently not necessarily something desirable” especially for men as it “is not generally a part of the
cultural conceptions of young men” and even regarded as “unmanly.” In the case of one male activist who spoke
openly about his fear, Zackariasson suggests that despite scholars who note the difficulty in interviewing men about
emotions, it might be easier for them to admit difficult emotions to an unknown researcher who does not know their
friends, especially if the interview is anonymized.

105 Philippe was involved in the student movement from 2005 until 2008 at both the CEGEP and university levels
and attended ASSE province-wide congresses. His story will be fully introduced from its beginnings in Chapter 2.
106 «Agsociations modulaires” refer to departmental student associations (as opposed to faculty-wide or university-
wide student associations).

197 Pierre was involved in the student movement from 2006 to 2008 at UQAM through the Association étudiante du
module de science politique de I'UQAM (AEMSP) and as a delegate at various ASSE congresses. His strike story
will be introduced from its beginnings in Chapter 2.
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Activist and sociocultural contexts of this habitus

The Quebec student movement is certainly not unique among Leftist social movements in
adopting -or reproducing- what I am calling a masculine emotional habitus. Solnit (2004, p. 15-
16) notes that by focusing on “bad news,” the most visible elements of the Left reinforce an
emotional tenor that is “masculine, stern, disillusioned, tough enough to face facts; Gould (2009,
p. 438) adds that “the emotional demand of those narratives is to be outraged and not give in to
despair.”!% Scheer (2012, p. 210) considers political activism to rely “on the practice of negative
feelings.” Brown and Pickerill (2009, p. 27) lament that even in activist spaces committed to
horizontal, participatory organizing in Britain, Australia, and the United States, when a

movement is successful burnout can still occur in part due to:

“the policing of an ideal ‘perfect standard’ of what it means to be an ‘activist,” and the
perpetuation of gendered performances of machismo in social movements that can disrupt
the emotional sustainability of all involved. These strong identities confound long-term
emotional sustainability by positioning practices of emotional reflexivity and practices of
attending to one’s emotional needs as self-indulgent acts that get in the way of ‘proper’

activist priorities.”

In addition to the potential modeling of other activist cultures, Quebec's student movement is
embedded in its particular activist and sociocultural history. Indeed, “[t]he habitus -embodied
history, internalized as a second nature and so forgotten as history- is the active presence of the
whole past of which it is the product,” writes Bourdieu (1990, p. 56). As Shawn Katz (2015, p.
12-13) notes, “[f]rom its origins, the trajectory of the student movement evolved in intimate
relation with the ebb and flow of Québec’s broader social and political currents.” Katz portrays
this province's student movement was “born of the Quiet Revolution of the 1960s, a period of

radical social and political change that forged the structures of the modern Québec state.”!%” The

108 The worldwide popularity of Stéphane Hessel’s (2010) 32-page book Indignez-vous!-in English, Time for
outrage!- confirms, or played a part in influencing, this tendency. In English it was translated to: Time fo outrage!
199 However, Warren (2008) suggests we can not explain the burst of the student movement solely by the election of
Liberal Party Jean Lesage in 1960. Indeed it has also been argued that “the tradition of activism started in the mid-
1950s” when the Jeunesse étudiante catholique initiated the Presse étudiante nationale (PEN) and “the Catholic
French-Canadian Youth Association called for a 24-hour strike to protest the Quebec premier’s refusal of federal
government transfers to higher education” (Bégin-Caouette & Jones, 2014, p. 415); Theurillat-Cloutier (2017) and
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previous Duplessis government had left the Catholic francophone majority in a socially and
economically marginalized position compared to the Protestant anglophone business
establishment, despite the government’s French-Canadian nationalism and ties to the Catholic
Church (Ibid). Sean Mills (2010, p. 21) reports that there is "statistical proof of the discrimination
that many francophones had been experiencing for years" in terms of access to the workforce,
income, and control of the economy, not to mention infant mortality rates that "long surpassed
those of the English-speaking neighbourhoods," and the utter poverty of French-speaking
working class districts of Montreal. The newly elected Liberal Party vowed to return Quebec to
its people from the authoritarian tendencies and laissez-faire policies that had allowed foreign
companies to extract the province’s resources: If the Church had previously been in charge of
education, health, and basically “all facets of social existence,” Quebec’s “new welfare state
arose to replace the Catholic Church at the centre of French-Canadian life” (Katz, 2015, p. 13).

Indeed such historic ties of the province to Catholicism are specifically mentioned by Pierre:

"Tu me parles de la gréve de 2012, pis je commence a ressentir la culpabilité de pas
m’impliquer tsé? C'est, c'est trés chrétien en fait [...] ¢’est une mentalité un peu

masochiste!"

Pierre acknowledges that he himself was "guilty" of guilting others:

"Y’a des gens qui en faisaient pas assez a mon avis a [mon association étudiante], tu te
mets a les juger tsé, tu te mets a dire ‘Ouais, tu pourrais en faire plus!’ [...] T essaies de
leur dire indirectement que si vous faites pas plus c’est a cause de vous que la gréve va

pas marcher, c’est a cause que vous avez pas pass¢ assez de papiers! [...] Justement, en ne

Warren (2008) specify that most university student associations participated in said strike. In addition, Mills (2010,
p. 40) notes that the antecedents to political activism in the case of Montreal stemmed from “labour radicals,
socialists, and anarchists of the late 19" and 20" centuries” as well as “to the Communists and social democrats
during the 1930s.” In Quebec more broadly, in addition to the "influence non négligeable" of the JEC, Theurillat-
Cloutier (2017, p. 36) points to the growing number of unionized workers since the 1930s, their militancy peaking
with three intense strikes in the 1950s, and other liberal humanist challenges to the Duplessis' 'clerical
convervativism' (p. 33) since the second world war on the part of intellectuals, feminists, artists, writers, and even
agricultural cooperatives.
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militant plus, je me suis quand-méme auto-culpabilisé souvent, parce que je [ne]

m’impliquais plus."

Whereas Goodwin and Pfaff (2001) argue that shame is one of the many factors that convinced
people in the sixties to get involved in the civil rights movement, the question that arises here is
how much shame or guilt is helpful.

If some scholars focus on "une actualité et d’une persistance multiformes de
I’imprégnation du catholicisme dans la culture populaire, touchant la culture politique” (Foisy &
Laniel, 2016, p. 11),''? others have focused on the Quiet Revolution’s residual collectivist
influence on Quebec’s policies and culture. The break of State from Church in the sixties meant
that official Québécois identity could loosen its anchor to religion and become tied to “the
province’s territory, language and institutions” (Ibid). In the realm of education, the famous
Parent Commission''! of the new Liberal Government soon initiated a “profound reorientation”
[my translation] of the Quebec education system that would continue over the next fifty years
(Lenoir, 2005). Following the recommendations of that commission, the government secularized
curriculum; in the realm of higher education, it created a loans and bursaries program for
students; and in 1967 the CEGEP (College d’enseignement general et professional) system was
founded, notably a set of free junior colleges that students can attend before university or for
professional training.!'? Indeed Katz (2015, p. 6) notes that Quebec differs from North America
in that our “ideal of public education has been deeply embedded since the Quiet Revolution of
the 1960s, when tuition was instituted as a short-term compromise on the path to free university
education.” The Parent Commission declared that “[e]ducation is like health, an essential social
service, as indispensable for the collective as it is for the individual” (Ibid, p. 14), and
recommended the elimination of tuition fees (Drainville, 2013). Thus Quebec’s “communitarian

principles" have "remained deeply engrained” in its psyche, writes Katz (p. 5). In their book Le

110 "Par ailleurs," note these authors, "nous pouvons aussi remarquer que certaines dimensions du catholicisme, bien
que désacralisées, prennent place dans 1’inconscient populaire, notamment dans le langage du culte qui entoure
certaines manifestations sportives ou artistiques" (p. 11-12).

"' This Commission royale d'enquéte sur l'enseignement dans la province de Québec was presided by Mgr
Alphonse-Marie Parent. In Canada, education is the regulated by each province; as such, education became for
Quebec “un outil essentiel de differenciation par rapport a 'univers anglophone canadien comme étatsunien”
(Lenoir, 2005, p. 641).

112 These would “replace the province’s antiquated classical college system” (Mills, 2010, p. 143).
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Code Québec, Léger and colleagues’ (2016) even argue that the “joie de vivre” associated with
francophone Québécois behaviour is in part due to the province’s 'egalitarian' society, more
specifically its high level of taxation and social services.'!?

Adding further nuance to the sociocultural history of this province, if the above story of
the Quiet Revolution as the precursor to emancipatory politics in this province is a “firmly
anchored popular perception” in Quebec, Sean Mills (2010, p. 19-20) argues that such a narrative
“needs to be challenged for what it ignores, suppresses, and pushes to the margins of historical
memory.” The government that progressively took over from the church in the sixties was
definitely not socialist, argues Mills. Rather, the newly acquired government promoted the
“development of a mixed provincial economy,” notably a private sector dominated by
francophones, aligned with the Keynesian state (Ibid, p. 24). On a similar note, Lenoir (2005, p.
639) questions the official discourse claiming that the realm of education has been for this
province an essential tool to differentiate itself from the anglo-Canadian or American cultures.
Rather, he argues that the Quebec education system, facilitated by the discourse of the Rapport
Parent of the Quiet Revolution, has increasingly become "fortement intégrée a la logique
anglophone nord-américaine" and its individualistic, utilitarian aspirations, replacing "des
orientations humanistes classiques d'origine européenne francaise." Lenoir (p. 661) goes as far as
asking if the tendency in education in the last half of the twentieth century in Quebec “ne conduit
pas tout doucement les Québécois a intégrer les conceptions anglophones nord-américaines de
manicre a devenir des anglophones qui s’exprimeraient en frangais et des catholiques qui se
comporteraient en protestants?”

On that note, if “[f]lew cultural realities in Quebec have not been captured in some way in
a dynamic of resistance or acquiescence to the English language or North American culture”
(Simon, 2015, p. 502), the student movement might be said to be caught within a similar dynamic
when it comes to its emotional habitus. Léger and colleagues (2016) note that francophone

Québécois are equally tied to the cultures of France, English Canada, and the United States, thus

3 While not an academic book, Léger and colleagues’ (2016) characterization of the seven traits that distinguish
francophone Québécois is based in part on statistical surveys including “analyse sémiométrique” (p. 42) to compare
francophone Québécois to Anglophones in the rest of Canada, in addition to focus groups. They note, however, that
Québécois are not homogeneous, composed of various distinct groups from city to rural, First Nations and non-
francophone Montrealers; and that the majority (71%) of attitudes and behaviours of francophone Québécois are
identical to those of anglophones from the rest of Canada, but that it is the 29% that makes the difference.
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constituting a fusion of these cultures.!'* Placing the student movement's emotional habitus in
such context thus brings up the possibility that it unconsciously adopted emotional mores from
the Anglophone North American culture upon which Lenoir argues its educational system has
been modeled. In other words, despite a francophone Québécois culture that has sought to
distinguish itself (Bouchard, 1978; Rioux, 1974), Western Anglo-Saxon education models and
theories’ disavowal of emotions might have influenced the student movement as it is based in
academic institutions, after all. Thus the student movement might be particularly vulnerable to
the subtle as well as the more direct academic views of emotions, notably academia’s historical
propensity to ignore, devalue, or unduly dichotomize emotions, as described at the beginning of
this chapter.

Indeed in her book, Feeling power: Emotions and education, Megan Boler (1999, p. xvii)
reaffirms that “the social control of emotions is a central and underexplored aspect of education
in relation to hegemony.” She adds: “As a result of Western cultural discourses, which on the
whole do not value emotions, even the most radical social theories [about education] tend to
overlook this most silenced terrain of social control and resistance” (p. xx). Such discourses and
their associated emotional rules are not universal, but are specific to capitalist and patriarchal
culture, Boler specifies, in order to “enforce our acceptance of gendered divisions of “private”
and “public,” of women as emotional and men as rational” (p. xxi). The particular success of
“patriarchal capitalist hegemony,” writes Boler, “requires that divisions between public and

private spheres be upheld” (p. 7).!"

114 They add: "La parlure québécoise est d'ailleurs un mélange de vieux régionalismes frangais (bavasser, broue,
barnique, guenille, patate), d'amérindianismes (Quebec, Yamaska, caribou, ouananiche, ouaouaron), d'anglicismes
(stop, checker, hot dog, week-end, bon matin), d'américanismes (joke, cruiser, tomber en amour, bozo, toune),
auxquels se sont ajoutés les québécismes (biicher, mouiller, cossin, blonde, char)" (Léger et al., p. 40).

15 Interestingly, Gidney (2015, p. 6) points to possible health-related and imperialist origins of the focus on
'masculine' traits in the university. Towards the end of the 19th century, she notes, administrators of Canadian
universities were implementing programs focused on student health, influenced by the association of athletics with
"valuable training for national militaristic and imperial aims as well as for an Anglo-Christian cultural vision keen to
spread civilization throughout the British Empire." For example, within the British public school system team sports
were seen "a way of cultivating gentlemanly virtues and Christian manliness." And at the international level,
historians have linked athleticism in educational institutions to "a means of imparting such values as discipline,
order, moral and physical courage, and the leadership necessary for the duties of nation and Empire." Similarly,
British private schools promoted "Anglo-Protestant ideals." Such an "emphasis on manliness" was reaffirmed in the
late 19th century by both church and scholarship. This included an effort to replace "what was seen as an
increasingly feminized, pietistic church" by a more "manly and robust" image of Christ, and "[s]ecular corollaries
emerged in the psychology of Stanley Hall and the personality of Teddy Roosevelt," who "rejected the feminized
domesticity of the late nineteenth century in favour of a virile and tough masculinity."
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In the particular case of university students, Hochschild’s (1983) contention that middle-
class families are more prone to emotional management than working-class families would be
relevant here, considering the perceived link of higher education to higher class status, thus
arguably a site for subtly reinforcing middle-class feeling rules. Indeed Bourdieu (1984)
underlines how class struggles form the basis of culture, which we inevitably internalize. In
addition to being mostly male, white, and heterosexual, the student movement has been criticized
by its own members for being mostly middle-class (Delvaux et al., 2014) or even upper-middle
class -as universities and CEGEPs are increasingly deserted by the working-class- thus for being
"centrée sur le milieu universitaire" with "un discours universitaire peu accessible" (Dagenais,
2010, p. 18). The spokespersons for the 2012 student strike, for example, are considered to have
“astonished the Quebec public on the nightly news with their fabulous eloquence” without
speaking joual and without swear or English words characteristic of Montreal’s “street language”
(Simon, 2015, p. 508). Thus if “c’est la langue québécoise, avec ses mots, ses accents et ses
structures de phrase uniques, qui porte en elle toute la charge émotive de notre identité” (Léger,
Nantel, & Duhamel, 2016, p. 39), the student movement did not adopt it completely.

If the Quebec student movement sets itself apart from the traditional Québécois cultural
mores simply in the way its spokespersons speak, it might not be surprising that it seeks to set
itself apart from its emotional mores, for the latter have also been used historically to dismiss
francophone Québécois. The first francophone Prime Minister of Canada, Wilfrid Laurier, stated
that “La province de Québec n’a pas d’opinions, elle n’a que des sentiments” (Léger, Nantel &
Duhamel, 2016, p. 47). Léger and colleagues (2016, p. 47) rephrase it with a positive twist,
affirming that “Il serait plus juste de dire qu’elle exprime ses opinions avec plus de spontanéité,
d’émotion et de passion que le reste du pays.” Yet this characteristic is not always portrayed
positively even by English Canada in recent times. Lacombe’s (2013) study of the 2012 strike

coverage by three English-language newspapers''® based in Toronto suggests a preponderance of
9117

1 ¢c

reports of students' “colere”” '’ alongside an associated fear on the part of those reporting.
Lacombe’s main point is that such coverage reveals an image of Quebec francophone culture as

irrational, of Québécois’ fidelity to social programs as “un sentiment sans fondement légitime”

116 More specifically, les “éditoriaux et chroniques” of Toronto Star, Globe and Mail, and National Post.
7 To be clear, this was not a focus of Lacombe’s article, yet it was the only emotion mentioned by her repetitively
as emerging from the coverage, alongside fear to a lesser extent.
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(p. 570) associated to France’s political culture''® -more specifically to the “agitation sociale,”
effervescence, and violence of May 1968 and the French Revolution, and even to the realm of the
apolitical and undemocratic, in part due to the province's historical flirtation with sovereignty (p.
569). Indeed the “Western discouragement of anger”” dominant since the Victorian era has been
particularly aimed at oppressed groups, notes Holmes (2004), and emotions more generally have
historically been associated with women and people of color, as well as other marginalized
groups, crowds, and masses (Goodwin & Jasper, 2006; Harding & Pribram, 2009; Jaggar, 1989).
Such an association of emotions with the ‘irrational,” ‘private’ and ‘subjective’ realms and the
‘Other’ -alongside the idea of ‘the dispassionate investigator’- has served as a rationale for the
dominance of certain groups, notably white males, notes Jaggar (1989), who can thus more
readily discredit the ‘Other’ and justify their political authority. In such a context it could be said
that the traditionally francophone student movement -though certainly not entirely francophone,
especially in 2012- adopted or veered closer to the emotional mores of the country they are
housed within, albeit on an unconscious level.

Yet Quebec’s student movement can not be seen solely in the light of its academic
heritage or francophone-anglophone divides. It is also the product of a province that is “the
colonized among the colonizers” (Berque, 1967 cited in Mills, 2010, p. 6), and that holds greater

diversity than 'two solitudes,''!

and thus a diverse activist heritage. Indeed Léger and colleagues’
(2016) briefly point to the democratic and consensus-oriented disposition of its francophone
population thanks in part to its interaction with Indigenous populations, depicted in Carole

Poliquin and Yvan Dubuc’s documentary, L ‘empreinte.'>° And even in the sixties, notes Mills

118 [ éger and colleagues (2016) suggest based on focus groups that francophones from France tend to be more
comfortable with conflict while Québécois francophones prefer finding a consensus as quickly as possible.
Regardless of whether such methods are valid and reliable, it is clear from their book that there exists a conception of
francophones from France as more open and public with their emotions. I will return to this point with Marie’s story
below.

119 The concept of ‘two solitudes’ was popularized by the novel of the same name by Hugh MacLennan, about the
tensions between English and French Canadians (http://www.thecanadianencyclopedia.ca/en/article/two-solitudes/).
Yet various scholars contend there are myriad types of ‘solitudes’ experienced in the Quebec context (e.g. Peters,
1998), not to mention the implicit problematization of the concept of ‘two solitudes’ by those who point to the white
settler myths that continue to affect the lives Indigenous peoples and migrants in Canada (e.g. Thobani, 2007; Muir,
2015).

120 Some, however, have criticized the film as “whitewashing” because it too easily wipes away Québécois’
continuing complicity in colonialism as settlers (personal communication with Stéphanie Vaudry, PhD candidate in
Anthropology at Université de Laval).
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(2010), some groups fared even worse than French Canadians:!?! at least within Montreal, a
diversity of worldwide influences left a particular activist heritage. Diverse groups and social
movements, including Caribbean and other Black political groups, had something in common, he
argues: they “drew on the examples and theoretical works of Third World decolonization to
interpret their own conditions” (p. 7).'?? If francophone and anglophone activists “generally
worked apart from one another,” their worlds also “overlapped and intersected to a greater degree
than is generally acknowledged” (p. 8), as did other groups and movements in Montreal -
including left-wing Catholic ones-,'?* intermittently crossing linguistic and ethnic boundaries and
benefiting from each other’s analyses. Francophone activists still disagreed amongst themselves
about whether Quebec was a victim of colonization of English Canada or of the United States;
and Quebeckers’ status as a colonized people was questioned, considering they were
“descendants of European colonizers” (p. 5). Such a language of decolonization, Mills argues,
even influenced the mass protests for unilingualism, nationalism, and the militant labour
movement that emerged in the sixties.'?* But it eventually withered in part due to its reliance on
"a heavily gendered language that appealed to a robust masculinity," notes Mills (p. 15).1% If it

has been argued that thereafter, “nationalist and language politics in Québec rapidly took on a life

121 Notably the Italian and Indigenous populations. The Collectif dix novembre (2014) note that since the 16
century, Catholic missionaries had played a significant role historically in the process of colonization and in “the
attempt to strip Indigenous peoples of their cultural autonomy in order to assimilate them into the settler society,”
and from the 19" until the 20" century “residential schools managed by the Catholic Church or other types of
missionaries were established, in which children from reserves were taken to spend most of the year away from their
communities, as an attempt at cultural genocide.” Yet if “the Catholic Church retained a crucial importance in
Québec society until at least the 1960s,” it “was not successful in extinguishing Indigenous cultures.” The Black
populations who arrived as slaves in the 17" century also faced oppression on a racial basis.

122 Though Mills notes that Indigenous peoples were practically nonexistent in early writings about the
decolonization of Quebec.

123 Indeed scholars have pointed out that pre-sixties Catholic thought was not monolithic nor solely conservative
(Gauvreau, 2005; Meunier & Warren, 2002); by the early sixties the Presse étudiante nationale, the press
organization created by the Jeunesse étudiante catholique, is responsible for successfully mobilizing for student
general assemblies and student federations in colleges and other pre-university institutions (Leduc, 2010, p. 2); and
both the PEN and the provincial student union that formed in 1964, UGEQ, were "animées par la volonté de
participer et d'intluencer le mouvement de réforme de la Révolution tranquille” (Ibid, p. 3).

124 Linking cultural domination and linguistic alienation of francophones to capitalism and colonialism helped to
radicalize “a new generation of anglophones who would continue to defend the cause of Quebec decolonization,”
notes Mills (2010, p. 153). In 1969, for example, the largest street protest in Quebec since the end of World War II
demanded that McGill University “serve the francophone working class” (Mills, 2010) and increased access “to
education for working-class and francophone students”; it was “organized by a coalition of French language rights
groups, left-wing militants, labour activists and nascent student associations” (Collectif dix novembre, 2014).

125 Mills also notes that metaphors of race and victimization to describe the situation of francophone Québécoi