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AN INQUIRY INTO THE EFFECT OF THE POLITICAL EDUCATION

-

CURRICULUM AND POLITICAL kNOWLEDGE/LITERACY ON THE POLITI-

CAL SOCIALIZATION OF STUDENTS: A CASE éTUDY OF BAHAMIAN

L&

" STUDENTS .IN MONTREAT,

The relationship of political eéucation curriculum (PEC) and
political knowledge/literacy to éoliticgl socialization haq
been examined: PEC expésure level was measured by the num-
ber of rele;ant cour%es taken ;t higﬂ ééhool and‘?niversity

Q ' -
by the students in our sample.

Levél.of political knowIedge/literaqxewas determined by three °
tests: . 1. Langton's factual test of politics
- 2. Langton's political sophistication test

3. The York Social Studies project test .

*

\

Political socialiT:tion was defined and measured by seven -

variables: politital interest; spectator politicization;

) s

civic toleérance; political discourse; political cynicism;

' political efficacy and participative orientation. The majer

I

findings indicated (statistical significance not obtained in
all cases) th;t PE¢ affects the political socialization of
individhali;. that increaseénexpoiurg ;o PEC is related to
increasés in,tha,level of political ‘knowledge/literacy, and ..
that dif§é¥ent kinds of political knowledge: affects differ-

ently the outéomes of political socialization. %
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Chapter I

1

I. . INTRODUCTION

. \
~ *
Y

The conviction that any democratic society must

]

conslder the political development of prospective c1txzens

g

is one that has long historical sanctlon., To take such a

k3

g}ew however, poses ‘a problem of justification: AWhat rea-

- N

V . » o
sons have we to.think or assume that a democratic society

b4 (4 .

must be concerned w1th the polltlcal development of indivi-

duals? Undoubtedly, those who think in this way see the

perpetuation of a democracy as desirable and in theif ac-
‘count of it a democracy can survive only in so far as- there .
. [ ] ‘ ) " . -
exists a population which understands how it works and iss, ,

therefore, able to opera%e"its institutions. In bother words,
¢ . - ) / N
unless the population of a democracy is familiar with and

‘in Rossession'of system abpgopriate attitudes and orienta- ’.

‘ tions, then the persistencé of the democracy would be in
. D

' (danger\ Thus, White has arqued: .
The pollcy whlch must’ be in the public
interest {in any bhumanp democracy is the
ensurlnq of ‘the prov1SJon of a political
"education. This is necessary because for
a democracy to survive the citizen must
know how to operate the democratic insti-
tutions (White 1971, p. 197).

rd

o I . N

«

Entwistle (lei), who prefers to disoﬁss the

‘ developmenf of political attitudeg/5§2§€ference to the more

traditional concept of political educntloh than by refer—
ence to 'the concept of political socialization, is’ most per-
suasive in his attitude towards the manner and matter of

]




political education in a democracy.. , .

kS

: - . ‘ " In his view, political education in a democracy

-
.

. 6ugh€ to be concerned with preparing societal members for

citizenship in the political sense. Political citizenship __ ¥

A\ .

is taken to refer to the disposition to become deliberately

-involved Ikiﬁhe political process.with the specific inteh?’
. \ ~ ~ i ‘ i o ]
‘ to affect the governmental policy. 1In his account of it,

the political culture of western democracies demands that

. citizens play an active part in the poliéical system. Con~

. | !

- sequently, unless citizens are willing to involve themselves
_in the éystem through continuous participation, the quality

of political culture is impoverished.
\s i

- o ¢

3 o As well as emphasizing the function of political

Vaer A

7 2 ‘g . . !
-ediication in a democracy,; Entwistle stresses the need for
. N\ r , > )

the deliberate xeacﬁing of political orientations. It is

- his contention that the "personal development which is in

-~

Y

. P
accordance with democratic norms may "depend upon the curri-

-1 ) culum contdining an explicitly political element." (Entwistle
; o ’
N X . + 1971, p. 6).
. ¢ '\ However, even if we écdep; that the political be-~

Cal

havidr of a democratic citizen is a consequence of contrived
efforts characterized by teaching, thc gquestion rcmains:

. ’ . e .
- ~© is it ‘necessary for such teaching to take place in a formal

-educational milieu? ’ArguaplyL palitical oriensgtions may ‘/

' ' be taught in the home or other.social.orgahizations. - 7

’ | 3 e




-

-3 -
Entwistle, however, is explicit gbout what he consxders to
be the best context for political learning to take place:

he emphasizes the necessity for the school curriculum to

P

contain a political element. -Whilst this claim does not
rule out the possibility of political orientations being "

developed haphazardly and in an incidental manner outside

a formal é&ucatiohal situation, it certainly prefers the’
role of formal educatlonal agenc1es over that of other agen-

' cies as .a desrrable 1nstrument in the polltlcal soclalrza—

)
'
' .

tion pro®ess.

- . N

This study éxamines the question of political so-

cializatron and deniocracy for.the newly independent Bahamas;

the new government'whose modern political history formally

began three years ago with‘the transfer of power from'British

to 1oca1 authorities (1973) has accepted the British admlnls-

) »

trative heritage reflected 1n ltS parliamentary democratlc

lnstltutlons and procedures.. Therefore, polltlcal educatlon

for democracy is an 1mportant concern for the new governmeut
M ‘—_\]//\_,x

lnythe Bahamas. 1In order to mahe recommendations for curri-
cular offerings aimed at socialization of the new generatioq
for democracy, this study will examine the more‘basic ques-
tion of the relatlon between polltlcal educatlon, polltrcal
llteracy and éolltrcal socialization. .. o

II. STATEMENT OF THE DROBLEM

« Certain researchers have argued that the school -

i&\gy far the most 1nfluent1a1 agency 1nvolved in the poli-‘

. 'tical sociallzation,of 1nd1yidua13»(A;mohq and Verba 1963; -

°

-




-

Hess and Torney 1967; Entwistle 1971). Entwistle, for‘in—’

*

stance, has argued that only by deliberately teaching indi- @ 7

viduals pelitical'ideas and events do they develop an edu- SR

M.

’ . . | L i,

)

RPN

cated disposition’towards citizenship in the political sense.ak
. ¢

+

« 5t ke

g - 2R

] o : In other words, the development of political attitudes and

1

N

<

.1 ' behavior patterns in individuals depends upon the curriculum

oY

containing a component of politital education. ‘Politicalv
education iektaken to refer to any course studied ih school
. _ which may have polltlcal content. It;could tggrefore'include
b ( Hlstory, Current Events, Econom1cs,-Soc1al Studies, Geogtaphy,f
‘ & . . ’ Cltizenshlp Education, Civics. Env1ronmental Studies and
simllar sublept matters. The functlon of sudh' courses 15//
to initiate individuals into "the skills and cpncepts re- t

K} - -

“citizenship." (Entwistle 1971, p. 1). 9 L

[N

ab. \ ~‘_\J R ~ [ '}
g o . . Thus, the politically socialized person}will be -

quire%kfor active participation in polttical affairs of -

e

one who has taken poiitically relevant courses with the re- \r

. ’ sult that he comes ‘to dlsplay the quallt;es of. actlve pOll—
- k3
tlcal dltizenshlp, when actlve polltlcal c1tlzensh1p is taken’

’ §

N _to mean the dlsp031tion to be polltlcally active by becoming

N ’ deIlberately 1nvolved in the polltlcal system intending to
. I =Y ' ' .
3 ‘ ﬂnfluence the worklngs of the sejfral qovernmental institu-"*
g . Etlons (Enthstle 1971) ™ : T ‘
, ) . \ . . . . . -+ . - .
‘ - ' Consequently, ta gain insight into the role of

'S; , polltical education in soc1a11z1ng 1nd1v1duals to pOllthS,

" this study will examine" the effects of the polltlcal education 3




»

L]

-y -

€ e

i ‘ .is_ . o0

o( f.

e,

_curyiculum (PEC) upon the %evélopmeqp of political attitudes

.

[ i ,
and behavioxs gp‘a group of Bahamian youth studying in -

J 2

Montreal. ' ' ) : .

AR & & REVIEW OF THE LITERATURE . ) :

’, . \ % /’ - . to . ""f%’:
e This review oﬁ/literature does not pretend to give ~%

a comprehenslve plcture of the'av&ilable research on polXi-

5 . ‘.'

“tical edhcatlon and socialiration. It is rathgr a réhdom

selection of studies trying to cover the conceptual and

f v

methodological dévelopmenis in)regent years in the area of

k,
socialization and learning, with particular emphasis on_ poli-,

tlcal soc1allzatlon as a result of the polltlcal content of

the school curriCulum Some theoretical and methodologlcal -
- I

'scheﬁés being proposed for the study.of .the political so-

‘ cialization process will al3o be reviewed”trying to illus-
A :

trate thé classes of variabled¢ th have been studied and

described as affectind the process of political educationyg. *
)

and socialization. Although-particular attention will be

‘given to the literature dealing with political socializa-

tion_for democracy,.it is’our belief that we should-first of

-all understand the relationship of teaching-learning to

+ political behavior in general. Only then, shall we attemp£

to stuqy the particular case of political socialization for

democracy . Therefore, in this study, the discussion of
pT - o
i N
politiqal socialization for democracy is confined to the
Sl . A
theoretical-conceptual level. A relevant section will be

oo \ ) .
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included in the literature review and 'in the cgpclusion sec-

«

tion of ‘this study, as well as in the section proposing re-

commendations for further study. / T

tions are acquired in general. MWe shall, therefore, present
briefly the three major approaéhes
studying socialization processes: [learning, persong&ity and
role®(Miller and Dollard 1941; El iS§l96;; Hilgard 1960;

* Sewell 1963; Hess and Tornef 1967) . -

LEARNING

cation".

.

0 \

a child learns very early

interest to follow.in the paths cut out for him by the adulys

-
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with whom he constantly intefagls. This is most often ag- o

fhleved by aéfeward and punxshment system applied to the

IR

ilqltatlon attempts of the child. Thus, researchers attempt

ceten

‘ !

'to sustain the argument that the child refleg’s the partisan ~ . ,"\,
\ N - . . ! ‘ .

preferences of the parents,by reference to this concept of

—
-
.-
A - RS <

. learning by imitation (Miller and Dollard 1941; Langton
1969). - S K

L I | S e
The concept of identification is used in- describ-’

T

-

-

ing the pro&ess in which the individuai tries.to be like . ?

v | )

another person, whose attltudes he consequently 1nterna11?es R
and whose behav1or,ﬁe 1m{tates. Political behavior has also ) /

. i -
_ been explained as a consequence of learnin%'by identifica- )
- . ‘I . * "
tion. Those who explore the process of socialization by °*
f . i ‘ *

identification note that it is customary for the child to

&

I
.
R S PR JAE-12 Tyt SRRt e

ﬂ ‘identify with any'indivi? al he deems to be important.- As

the first models for ideAtifieation are often found in the
i

* a) -family, students of pollélcal socialization have sought to

explain partisan prefere#ces of children and youth-by\refcri

ence to the partisan preferenbe of parents (Kagaq 195;? ‘\\ o
Hess and-Torney 19675 ﬁangteallaéb; Andrian 1971; Cleary.

1971). Some researchers have also looked at significant

. adults with whom adolescenxggn%tﬁ}e mémbersaidentify. in

~ . .
this berspective some of the adults whom adolescents -try to

identify with dre met in the school, This has been the cen- /

- . 3 - - A
;

tral -concern of several théoretical and empirical studies

1
¥ [

but thefresults are not.strong enough to support nor to re- L
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\j&tnis, possibility (Ullman 1960; Wilson 1966) .

v -

PERSONALITY

Another'group of résea?ghers have aétembted.to
explain pdliticai behavior in relation to the po;itical-so—‘~
cialization proéess by contentrating qﬁ thelroleﬂpia§ed by‘
peféonaiity in -this process (Wolfenstein 1965; G}eenétein"

) l§67iﬁm Certai;;of these scholars. have tried té examlne the
Ve elatlonshlp bézz%en social 1nst1tut10ns and attltudes
.

(Rlesman 1950, ‘Lane 1959, ‘Hess and Easton 1960; Levine \

1961; Greensteln 1969), while oth?;s have attempted to \

i
understand the ré&atlonshlp Netween attltudes anibehav1or

J e ' : '
(Lasswell 1954; Campbell, Gurin anq,Mil;er 1959; . Lane 1959;

Milbraith 1969) . o

-

Perhaps one pf the more persuasive advocates of

. V‘| id ‘ ) \
-cialization research is Lewis Froman (1961). He suggests
. , [

tions as intervening variables in the study of socialization.

.
'S
?

_If it is, found, fof example, that feelings of personéi poli-
. = : A A
tical efficacy are related to political behavior, ¢£ must
<2 . : . . .
also find out' how these attiéudes are formed and examine'

_ the soc1allzat10n agencxes involved in the process, Froman
agrees "that attltudlnalior pérsonality dispositions may be

& useful in 51tuations where-the structural and enV1ronmen@§1

. variables 'are cons;ant but behavior is different orlwhen the -

TN YU Mg g L LTRSS Y, P I IR e pks e . .
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fenvironmental and structural variables'are different”but

v

behavior stays‘constant. In actual studies, however, &he
correlation between personallty dlSpOSlthDS and béhavior

have been reported to be very weak (Katz and Benjamln 1960,

| 5
Browning and Jacob 1964). (? o )
'ROLE A
- . ‘ ] . \
The concept of role is used by severall role theor-’ '

)

*lsts as the bridge between individual and soc1ety A'speci- 2

\

flc set of expectatlons, or a role, is assoc1ated with every

» position in a group. .During the socialization péocess ah

-

[ . v . : . . ®
. indiVLdual learns to internalize the approprlate attitudes

“and behavmor pattern associated w1th a particular role &nd

I

agreed\gs;:s:y 5001ety. Langton (1969) proposes a llnkage K i

model to' ribe the relatidns be%ween the behavior of an -
1nd1v1du§l and the expectatlons of a group where1pe indicates
»
S
dlrect §ausal llnks between school family and peer group

taken 1ndependently to polltlcal attltudes orobehav1or of ~

. # .
an ifividual.. . o . ' .

" FIG. 1:- POLITICAL SOCIALIZATION MODEL: VARIOUS CAUSAL
" LINKAGES AS PROPOSED BY LANGTON (19%9, p. :20).

i

= - School
; ~

- “Direct causal 7 N ' '
links ’ , . 7 N , ) '
Y : AN . . o
_,._..__‘h. Family{- - —— —{- -~ —~ — YPeer Group" :
Indirect. - C ' e Ce
causal links 7 .- < ‘ e

5 < : .
. .

e ®  Political Attitudes
fo . or Behav1or
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Verhgp 1963; Langton 1966, 1968; Ma

ialas 1969; Clexry

1971;- Jaros 1973). Perhaps this contempurary trend to

R, e .
' . »study‘political-behavior as an effect ®f the several .soci

“institutions‘fqilows és‘much a%/anyt ng from dissatisfac-,

tion with the manner in which dt had been . studied in Ehe

- ©oE,

past. Students of socialization had focused almost exclu- - v

sively.on the family (especially in terms of its structure),
in their qu@ét to explain political attitudes -and behavioff/#_ . W

-

Y

Thus, the German's willingness to accept an authoritarian A 5
* & . o oo v : r

relationship between"hiﬁselﬁ and his political leaders had
been’explained"5§~?aierencé to the authority patterns in the l“
familjw(Schaffnér 1348). A similar emphasis on the effect

" of family authority patterns was expressed by Levine’ in his’

study of a West African country (Levine 1963), However, ‘it 8

is a major contention of thequy/qﬁheration of researchers

’

as Lanéj?n (1969) and Jaros (1973) that, the apbroach'which
1ocated ﬁhe fagg} at the center of the socialization pro-
is

cess is hn at actory in providing a comprehensive and

realistlc account of how the individual does learn politjical

4

attitudes and behaviors. The political system is more, they

aver, than the fami;y writ large and an individual's behavior

. . “q - » ¥

in it’ and attitudes towards it are no doubt mgdiated in part

A ' : ' ‘ ! \—’*
) o -
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. ' through the family. Hence it' becomes important in the study

. : of political sééialization, to considég such secondar§ agen-
) o -
cies as the school and peer group, which may .affect the poli-

tical socialization’/of children and youth. It may also be .

* that eéEh agency assumes the place of éfominence at a parti-.
. . . .
- cular stage in the socialization process.

«
N PATTERNS OF PSLITICAL LEARNING , o~

. . s

Until recently the literature on politibal social-

‘ izati®n described this process along’a developmental model
which posited rapid and deep-rooted sqcialization in the
elementary school years and then Lfveled off w1th relatively

. little change over the reéz'of the 11fe—cycle jGreensteln

- A

. & 1965; Easton and Dennis 1965: 1967; Hess and Torney 1967).
. ! v,

‘ . ) : -0 ' ’ '

. T FIG. 2:- ASSUMED PATTERN OF DEVELOPMENT  OF POLITICAL
ATTITUDES AND BEHAVIOR
(Jennlngs and Niemi 1968, p. 44€y

-
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” .
In the area of theoretical writings on socializa-
" tion a new trend is gradually gaining popularity stressihg
' A 3

the need for\soqia1£za§ion after childhood: ]

Even though some of the expectations of -
society are relatively stable through the
life-cycle, many others change from one age
to the next. We know that society demands

. ~ that the individual meet these changed ex-

’ pectations and demands -that he alter his
personality and behavior to make room in
his life for newly siggificant persons such
as his family members, his teachers, his
employers, and his colleagues at work
(Brlm, 1966, p. 18)

“ Several researchers in the field of political so-

~

cialization have Eparted asking yhether{fhis trend fits the

“Case of political socialization. The most outspoken are
2

d

jJenningc‘and Niemi (1968). They\gtart“W1th the acceptance
of the developmental model as a basis for thelr studles,
however, they stress a fact that a host of stcdies have do-
‘Eumented: educaLion is strongly related both di ctly and
f;airectly to a variety of‘gc%itical'brientagiqns (emphasis
mine). They, therefo;e,*try to support the hypothesis that

a variety of developmental patterns exist which -apply to

different political attitudes and behavior patterns.

As an example, the studies by Jennings and Niemi
.based on the U of Michigan Survey Research denter's data .
(1965) show that the developmental pattern for political

interest is unclear. the Chicago studies (Hess and T

found that political ihtegest in p:imary‘school was maihy

C e b N

v AN . N -

.\J [ /' o . ~%®

N
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' find any major change in the level of political interest dur-

rng the high school years (Hess and Torney 1968,1pp. Gé - 70).

The data of Jennings and Niemi suggest that poli-
tical interest actuélly rises duripg the high school years.
Furthermore, their data show .that post high school changes
ié political interest are greatest near tﬁe‘begihning and

end of the adult life span (Jenniﬁgs and _Niemi 1968, pp.

‘448 -249). Some of the tglative:lncreasé in interest among

\

yoﬁng adults is attributed to their entrance into the elec-
torate. We can, therefore, expect to find a rise in expressed
political interest amohg our sample of Bahamian students

over the period of their university years.

€

Looking at a second variable, mass media usage,

.

Jénnings and Niemi also found an increased interest over
high, school and also in eérly adult life. Again€~they agree

L .
that in some ects development is virtuall ng leted b
‘ L_Some 1gsp P y \comp y

N

" the beginning of high school. However, their detailed stu-'

9

dies of media usage by.elementafy and high school students
support the view that the latter¥are more atbduned to public
affairs and politics than young children both in form and

. content of media usage (Jennings and Niemi 1968, p. 450).

Also, at least one activity, rcqular usage of the mass media

-~ } . .
for political news, riscs substantially after high school
: a .

gé%ording to théir evidence. . ‘.

The disagreement with a one and .overall develop-

-~

-

«
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’ . ’ ) - N
mental ﬁmdel receives even greater support in reference to
party identification, knowledge of political party differences,

thq)imaée of a good citizen and political trust and cynicism,
¢ .
Part of the changes occuring during the high school

years and early adult life are explained by Jennings and
S.

Niemi ¥n reference to the nature of the pdlitical education

’

curriculugk They feel that the elementary curriculum - in

]

_ particular with its heavy 4llustrations based on such poli-

tical symbols as presidents - is aiméd°ag political system’
suppért. Therefore, those types--of attitudes will follow
more clgsely the generélly‘accepted develobméhtal curve
patterg, while for other attitdaes and variablgsjdifferent
models should be used. :

' ' ' § . ¢

~ The main argument therefore is that the politfzgl.
learning curve assumes a variety of shapes depending upon |
tﬁﬁ’particulér dimension being considered. In our study of
Bahamian students, we éxpect to f}hd'data supporting the
Jennings and Niemi éoéition. The Bahamian students in oﬁr
éﬁmple were high school students during an era of trénsifion
apé, thgrefore, the elementafy and ‘high school curficulum
may not be found as’effective as expected in achieving a .

‘crystalized developmental curve on most variables along

which political. socialization is measured.

[N

3
PROPOSED FRAMEﬂQRKS FOR THE STUDY OF POLITICAL SOCIALIZATION -~

] .
,

- While most rese;rchers'concegqed with political .

- - ¥
B - . . , .
R. . oom
. A
. “
. 1 . .

<.
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" (; ' 'learning acknowledge the utility of the concept. "political

S ‘soolallzation in~ understandlng political behavior, it has

. to be recognlzed that a generally accepted theory of poli-

tical socrellzatlon is yet to be formulated. - However, some -
of the more prolific students éf“political soeialization

have proposéq,fremeworks within which they examine this pro-

cess. These frameworks may be clarified as macro level:and

\ /7
micro level appr?aches. o Lo
. / ’ v P
4 - ~ . i

'MACRO LEVEL FRAMEWORKS . e “
l. 1 . N

-

3

Perhaps the most c;early\articulated framework
’ A ' . ' ) .
<\, ~ would be that of David Easton (1957)." His political theory
of political socialization is conceiveo.as an "attempt to
r - o0

demonstrate the relevance of 5001allzlng phenomena for the Sal

: operat1ons of politiéal systems." (Easton 1957, p. 384). -

) This framework, unlike many others, is not a plea ’ .
for the promotlon of 3001a11zat10n for system—malntenance. -
‘\\\“~§ﬁ rather makes it possible for the polltlcal system to per- -

sigt. Entwistle (1971), among other scholars,qhas recently

4

- been critical of system maintenance theories. of socializa¥

tion which explaln socialxzatlon as belng essentlally con-*

v,
»

cerned with ensurlng system stabllxty. Those who argue

against this approach feel that sometlmes stable systems

< 0 - are unjust and, therefore, in need of- change and SOCLallza—

tion which aims at system stability could essentxally not

’

_ oAy accommodate such attitudes. Eastog himself shares these

+
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v

L 4

4

.
- ’ B‘

‘ make decisions accepbed as blndlng by most “of the peOple

T~

16(}/- ) N ’.. ' ;
[ - |

\

s

same reservatidns about sgstem maintenance theories. He‘and
Dennis are emphatic abeut divorcing themselves "from the |
prevailing assdmptions about\socialization that see it as:
contrxbutlng to the maxntenance of the ex1st1ng patterns.

(Easton and Dennis l969,‘p. 24)

~

N N

¢ N 1

his belief that socialization aimed at‘System

N 3 "

stablllty w1ll not be a conceptual tool approprlate for po-~

1rt1cal analy31s was perhaps -the conclusion drawn from the
a

occurences of the late sxxtles. . The widespread‘expression '

of social discontent at:that time seemed to be evidencing

i“ . 7
. the existence of an unstable polltlcal system. ‘Hence, in

Eastonlan theory, far "from belng an essentlal mechanlsm for

system maintenance, soc1allzat10n is espoused for 1ts role

IS

ip system persistence. . It is at the same time recogn1zed

- o>
that a system may persist in a prolonged cond;tlon of in—

atablllty, and radical change w1thln tHe system may be a

-

necessary conditlon for pers;stence. -

-

At thls p01nt, it becomes necessary to explore the
notion that political soclalizatlon is melevant *to system- .
pe;sistence.

\/‘ ¥
theory political socxallzatxon helps a p\thlcal system to

We need to determine, how far in Eastonlan

prevail by guaranteelng that ;ts members would be able ta
0

. -

The contentlon that we should consider \
L

most of the time.

political socialxzatlon as bexng of relevance to the per31s- s

a \
4 ~ N N * . t

- 1

[ . N * - -
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individuals are socialized into exercising self-restraint=

fﬂln converting soc1a1 wants into polltlcal demands.

[ S
at

S / ¢/ ~Another situation with which Easton and Dehnis

~4 concern. themselves, is a situation occaé}pned by 1nputs of.

support, as when members withhold their support from one or-

other of the politieal objects’: political” communlty, poll—

o tical regime, political authoritles. Unless these three
{ o

variables ex13t and are supported 1t is. contended tnat no
polltlcal éystem can pers1st at length. ‘ Thus through po-'
litical. 5001allzatlon, lt is held that members ‘must learn

to extend a minimal level of diffuse support for'the several

political obJects, 1% the polltlcal system is to be saved
J
from collapse. .This dlffuse support 1s defined as "genera-

lized trust and confldence th?t“members 1nvest in the varlous

ob]ects of the system as_ends in themselves. .(Eastbn and .

v \ A

3

Dennis 1971,\p< 63) L .

Ve T .

Whatever the merits that may helattributed to the
model of Easton and Dennis, the attempts of the other stu-
ents to conceptualize‘politieat/go;laliZation must be re-
o gnized. In his attempt tOxcompare socializatiqn 1n deve—

loping countries with the process in developed countrles, f

\

Almond produced a model which ih hlS account of it, could be
. . g .
used cross-nationally. So far as_he ig concerncd, polltlcal'

socialization is but one of the input functions'which‘anf' .
politieal systempmust perform if it is to survive because

- [e
without -socialization the cultures and structures of the

y R

. L]

——
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tpolitical system would not be perpetuated thgough time.

- 3 Since this is the aim of all political systems-perpetuation’

N -
- . . N ~ ~

. : through time-socialization becomes a necessary function. .
Thus he.defined political ‘socialization as, "the induction - ft
, . . . i

~

- . e . il L - ;
.} . . into political culture which resilts 1% a set of attitudes- Co
cognitions, values, stahdards and feelings(— about the poli--

tical system, its‘various'roles, and role incumbents” '

Yo \
: , - ‘ ‘ ‘ ‘ : P
] (Almond and Coleman.1960, p. 27 - 28).. . ‘ -
S . ' ) \ R L v 3
S .. . David Mitchell (&962) also follows the macro-level 4
. . - :

‘ analysié appréach ta the study of politicalVSOCialization.

. . B He deals at length with the agents of soc1allzat10n.' He °*

. A S
attempts’ to categorize what 1s 1earned through soc1allzat10n— \7

»

- polltlcal motlvatlon, polltlcal values, political norps and

. ; . - 8 o e, ‘ . by 10 ,
 § o political information. o ) ' 4
- B - S~ i

> ’\\ N

He contends that,polltlcal SOClallzatlon affects

’

the lnputs into the system“whllst 51multaneously temperlng T

)
the\processes by wHich inputs are converted into pollc1esu

- -

This is essentlally a functlonal approach, in -as much as he }
. v

. argues that one of the four functlons any system must per-
form 1s\the 1ntegrat10n of the polltlcal system” through the .

. "~ .informal and formal piocesses of socialization.

. 7]
~ i

-

- v

MICRO LEVEL APPROACHES

Other researchers have adopted the "micro-level"

N
N Y
or individual approach to the study of polltical'soc1allza- )

’

z il

i ' ~tion. They focus expllcitly.on the political socialization-
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process of indiviciuais; Fred Greenstein, for e?-:ample, at-, 2
~ wtempts to synthesize :the ba’siéﬂ elemer;ts of the se‘verial', other . :
formul'.ai:ions and asks pedagogicai q‘ues,tigns.% Tﬁis{)modgal is .
. ) essentially a r;estaﬁemen£ ofgLasswell's statement of -the
T * general process of commun;.cation, namely, (1) who (2)
. . l:aarns what (3) from whom (4) under what circumétances

(5) with what effects. (Greenstein 1965):

3 -

i

' More and more it is felt gﬁata proper study of

political socialzl.zatio‘n must draw on, both wcorLlceptual.‘appro—
aches. This was basically the bapproach ut‘.iliéed by Langt‘or}
(1969) and will °characterize the approach of this study. S

(see also Greenberg 1970.) N . “ ‘

LANGTON'5 FRAMEWORK - - N

v S

Langton's book Political Socialization (1969) 'is

“

based on information< drawn mainly from two g@tipna{l samples

of high school students. The first is a sample of Jamaican

students in government-aided secondary schools, collected

; :_ in Spring 1964.  The second source used by Langton in his E

study is the National Sample of American High School Seniors I
0 “ conducted by the Survey Research Center, University of ' ;

. Michigan in Spring 1965.

Langton uses both the "micro" and "macro” level

approaéhes to the study of socialization based on the link-
\

age model. already discussed, (p. 11). His study isureporﬁed

in seven parts. ‘ -
At

N

A R e 4 e

. . 3




i age model between the socializing agency "and the .individual.

being socialize

and: findings./ In the seco}lgl and .third chapters Langton ex-

o .
cess., First of all, he focuses on the authority structure

amines the importance of family in the socialization gi'b-

in the famjly and the political relevance of autocratic

-2 * child reaying. Family politicization seems to be a"r{“impor-

¢ »

t . - n . M ‘
“tant catalyst. In each sample different results "are gbtained
when autiocratic family patterns are '\di‘scgssed in relation ° 4

« sy . - . :
: to adolescent political deviancy and there is no strong state- "

ship jof nuclear and mater&xal family structures with the poli- -

tical socialization processesare exanined. There seems to be %/ -
w . - f

a differential effect and what . is more important this ef- —_

fect follows the student tliroughqut secondary school and re-
¥ jains a significant variable in explaining an adolescent's )
perception of his role in the political system as he appro-

.

. . aches adulthood. =

> . ‘ M ~~
) In Chapter three Lahgton looks at the factors

% associated with differential pafental influence within nu-

: . Vs -
» '~ -'clear families. Identifiable patterns are observed along

. . diffetential paréntal influence lines. However, it is also .
. . 14 :
9 ¢ ¢ / . . b

’ %

P




observed that the effect of history in' terms of legal, socio=

I

logical and educational changes which recently began to in-

, i . g
teract with the. psychological properties of the nuclear fam-

» ily have provided the confounding factor in these studies.
' s
Chapter ﬁour assesses the role of‘theVTormal school

- . environment (reflected in courses with political content

. taught at high school level) on political learnihg and poli-

the expectation that the Givics curriculum has a significant
effect on the political orientations: of the ,great majority
of the students in the sample. Moreover .those who are
college bound already have different political orientations
‘ ; : than thése who are not. One si;nificant‘resulzxwas, hé&e&ér,
: that Black students who have taken one or more Civics courgés
) ; . were found to have more political knowledge and ideological
| . sophistication, a greater}sense of political efficacy,;énd
a higher'level of civic’toler;nce than those who had taken
no such courses. Furthermore, in several cases the éufricd—
lum e%fect was stroﬂgly influenced by the educational level
of the Black student's parents wiéh the greatest impact pe-
© ing manfﬁested amoﬁg the lower SES classes. 1In addition
' Black students from educated families scegloyalty rather ™
than participation as being most iﬁpbrtant to gand citizen-
ship. '

1 ' : ) )

Chapter five examines the impact of the class cli-

1 ate: in peéer groups and gchools upon the reinforcement,or
. . ga.._, : . - - . 3 / -

-

=2l -, o

-

tical attitudes and behavior. The evidence does not support
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class homogenéity-heterogeneity .(based on the respondent‘s

in this chapter is the cumulative effect of the hete&é@en-

eous Sﬁs‘climate of both peer groups and school on the re-
. -, .

’Eel@tion to the same,variables. The pattern found indicétesf

political ‘norms. There is also evidence in this chapter_

change of politic&l attitudes and behavior patterns. The

. . . _

major focus is on the relation between socio-economig ' (SES)

[ «

perceotion of the beer environment when asked if their best
frlends 1n school were in the same soc1al class as they or
in-a dlfferent one) of peer grouo//;nd schools and the 1so-‘

latiobn of lower SES students from the polltlcal and econo—

mic norms of higher SES students. Another questlon discussed

")

socialization'of Wnging class political ‘attitudes ahd be-

(9 ’ T

haviorkpatterns. The results sHow that heterogeneous SES
peexr groups consistently function to resOCielize the working
class:toward the level'of politicization ana'political out-,
look of th# higher social classes. On -the other hand, the |
net effect of‘homogeneous SES peer groups 1is to relnforce :

-

the econdmlc culture of ~the working class.
) k :

School SES cllmate (based on the objective class .

of the parents and hav1gb controlled for the effect of SES

selection at the stage of reglstratlon1 is also examlned in
A <o

0 4 ° B a

that homogeneous SES schools reinforge working class politi-
- N \ - N

cal norms and maintain the political .gleavage. /Qhe other

hand working class students in heterogeneous SES schools

appear to be re5001a1ized in the dlrectlon Ne h;gher class
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"

.SES classes are generally supportive of the democratic po-

that heterogeneous SES climate of peer group and school: is

umulative. it also appears that the impac@ of peer group'

<

.may be independent of the broader SES environment‘within

. . et
the school.™ ‘

Chapter six examines the relative influence of

-~

~the different agencies in political socialization. The fa-

mily. accounts for almost four times more movement along the'

entlre efficacy scale than elther peer group o;§5chool
However, upper classes appear to be less subject to the in-
fluenoe of the family. The peer group. and school lnfluences..
sdem to operate differently. The broader, less 1nt1mate

school environment moves students from low to medlum effi-
. v
cacy but has almost no lnfluence at the high efflcacy range..

The face to face peer group performs most successfully the '

more dlfflcult socialization task of mov1ng students from
7 RN

medlum to high polltloal efficacy.
— . . s ’
What are the implications of these findings fof

thewplanmer? ‘At least one‘imgiication is that the creation
of heterogeneous tlass socializing environments will promote

the .stability of~democgatic_political systems if the higher:

litical system. ~ -
» 4 “ - /’

As we haue decided to follow the framework deve-

loped by Langton, our study w1ll provide comparative data =

for a group of Bahamian students in Montreal. However, we .°

a -
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bed as a sélf;selected,
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‘data collected may also
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fact that our
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to studies of elites

and R. Cligmet (1967).

” L

3 <
'
3
0 )
v
- 13
.
<
e 4
n
©
[3
'
.
'
'
f
3
{
[
. L ’-
. © v
. [
—
.
v
C
Y
. LR
b -
~a .
4
. P
v
y
. .
v
. ‘
s o,
o
t
b
” [
P - oa MY ~
. L
o N
. ¢
' T e
- . “
b
s
S
' ' '
s .
I —
R ¢
. 8t
. 2 f
. ) .
-
. . . o,
- e Ay

<




Chapter I
RESEARCH METHODS

.fhe main concern of this study is to explore“and

1

describe the effect of political education currigulum. (PEC)
. . . / '* -
at the high school level (grades 10, 11 and 12) and the un¥-

versity level on the political socialization of A group of

-

Bahamian students in Montreal. The guestionnai includes,
e\\‘ < -

therefore, items desgcribing PEC content.bf high |school as

well as unlversity. Much of the dlfferentlatlo between
U

the hlgh school PEC effect and the university PEC effect

will be based on the subjective opinions and evaluation pf
‘the respondents themselves. . "

*

.
—y

I. CONCEPTUAL FRAMEWORK

. 4 .
\. . A A
. - .

"~A. PQOLJTICAL SOCIALIZATION

‘ A
Researchers who have studied the political social-

ization of children 5nd‘ydﬁth argue that there are many'var-
iables ‘involved in escrlblng this concept.. ‘Langton (1969)

and MaSsialas (1971) have prov1ded and’ used the most compre-

Peli~ cal interest’
Spéctator politicxzation'
Political discourse '
Po'it£9a1 eﬁfieacy
Politicelxcynicism

it

‘Pblitical tolerance

Parﬁicipatlve orientation
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. @ 8.

B 9. Political knowledge .

- "

We shall discuss political knowledge separatgly

Politicization

Y

L

because we are using it as an independent variable in hypo-

i

. theses sets two'and three. Sifice we are trying to obtain.
. L1 . . .
ﬁresults comparable to the Langton study, and because we arc’

using the Langton questionnaire, we have chosen to take the
¥ .
operational definitions of these concepts - as developed and
- \

0y

tested by Langton. It should‘gb remembeted that all the® -

questions asked are in the. present tense and are also re-
peated for the last three years of high school.

\ ’ ’

\\ 2
1. Political Interest: Active interest in political affairs.

| \ The aim of many authors of civics textbooks\IQ:tn/
create intefest_iQ political affairs. Different political
sociglization agencies also try tp Elaim such a function.
This item is measus® by Yelying on the answer to a straight-
, ; T forward inquiry: “égme people seem to think about what's
going opn in government’aﬁd public affairs mos€ of the time,
whether there's an election going on or no&u’Others aren't
that interested. Would youusay you folloﬁ* what's going on‘
in government and public affairs most of the time, some of T
"the time, only now and then, or hardly at allz2”

Vo ‘ / .

, nangton 8 results show no significant change due
LS Ve .
to the Government courses in senior high school. Furthermore,




i
!
:
'
t
[

‘the impact of History courses is even lower than the Civics
courses. In order to discover a"ielatiohship betﬁeen the
politicél curg}culum and increased political interest we
ﬁévé asked students to reply to the following guestion:
"Have you had any courses in the iaat three
years of your high school that required you
to pay attention to current events, public
. affairs ;nd politics?"
I1f yes,ﬁ“which ones wéhld they be?" .
These stions are followed by a thorough check of other \\‘

PEC related Ycourses by using gquestionndire items: Tables

2a, 2B,"2C and related queStions.

K

2. Spectator Politicization: How much pblitical content is h

-

[N

S
the ﬁaﬁg media.
The literature suggests that if the school curri-
culum creates an ipterest in politics, this should be re-

flected in higher consumption level of political content

in the media. To measure this variable students Qere asked

how often they read about public affairs and politics in .

. \ N
newspapers, radio and television. Since the influence of .

family politicization is important, students wexe'hlso asked

about thé similar behavior pattern for other family membe(g.

3. Political Discourse: €onversations ahout public affairs

N\

or politics.

-

~ consumed by the stident 1in e

Fopires ]

AR P v T
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According to the literature, oneseffect of civics .

\ - ~-

courses and curriculum should be to increase the conversa-

tions about(public‘affairs.and politics by the students.

This item is of major importance because it .is also used
" to indicate something about the level of political ‘activity. .
P ) . of the group of students we are studying. Since most of

‘these students will be eligible only for the first time’ to

vote in their country's elections, next year, the frequency

. - of political conversations will be a probable indicator épd

-

- - substitute for adult level political activity. !
- l '

The question asked to measure this variable is:

9

"How often do you talk about public affairs and politics

with any of the following people etg.?” @

4. Political Efficacy: The belief that one can affect *

— ' ~ _ political outcomes.

,\

~—

- - Much of the purpose of"civic education is to de-
velop the sense of efficacy as thé.éhild progresses~through
elementary school (Eastonvand Dennis 1967; Glenn 1972).l' "
Ehmann has shown that proionged exposure during high. school |
years to high school -social studies curriculuh is related

to incrgase in poiiticai eﬁ£§cacy especially for students ‘
with five or more semesters of éxposure'{ﬁhmann 1972). 1In
addition, exposuré to discussions of‘p61f€kcél and socia%

? ‘

, , .
controversial issues appears to be related to increased

political efficacy.
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Two items are used to construct a three-p01nt po-

lltical efficacy scale with a CR of .54.

5. Political Cynicism: ?eelings of mistrust and doubt to- -

ward participation in public life.

L3 i “ » .
The civics curriculum of schools aims to discour-

age this'Outcdﬁe. A six-item scale with a CR of .92 is used

[

to differentiate the students on this dimension. . 4
' ®
At
.7 6. Civic Tolerance: Support for the Bill of Rights, due 3
process of law, freedom of speech, , N
. recognition of legitimate diversity
e’ ‘ ¢
: . etc. A three-ite;}éivic tolerafce
, scale with a CR of .94 is used to
o measure this variable. -
Langton found that the number of civics comurses q
. taken has little influence on the level of civic tolerance
of White students, but had some effect on lower class White Tz
students and Black students in general. (Langton 1969.3 é
7. Participative Orientatign: A propensity toward partici- i
. . . - pation in public life. o ( i
» 3

. The foflowxng quest1on forms the basis for classi- No-
fication in this aspect of politi¢al socialization: ,"Peopljfﬁ\\
have different ideas about what being a~good citizen means.

We're interested in what-you think. Tell me how you would

describe a good‘citizen in the Bahamas - that is™\hat things

i
- ’
4 -
" %
- ' ~
B ' '
B
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4.
- ¢ .
about”afsérson are most important in showing thgt he is a

good citizen?" = - ° .

- N

F e

Langton found that the civics curriculum effect is
felt mostly in the case of "students from less educated and
less politicized families. For our samplé,-we sﬁoﬁld re-
member that next~year i; an éieqtion year. Most of'the stu-"
dehts\ig’our sample will be*potenﬁial ypters for the first
tige and therefore the results obtained-may be biased by. an
increased awareness of the importéace of belng a "good citi-

zen" in the part1c1pat1ve sense.

.

8. Politicization: Of the several vargibles included in

N

-

the political socialization measure, Lax:ton grouped some

together to represent a gene{al "politicization".index.

IS

Respondent? are ordergd on this inde# by.determining "the
frequéncy in which tbey discussed politics with members of
the fami;y} school friends, teaéheré'dr politiciaqs and the 3
frequency in which they read political articles.in the na- - ¢

tional newspaper" (Langton 1969, p. 127).

B. POLITICAL KNOWLEDGE/LITERACY - - ) .

Political knowledge/llteracy is deflned as the

ablllty to understand pOlitlLal conceptq and language in
particular as used lnnamdemocracy. Performance on factual
’ I

tests is the maih way used to assess this knowledge level ,; 3

in %he political socialization literature. For the éurposes

of this study we have chosen three separate tests:

-
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ik

X

*

v
T

< o l.- A five-item test used by Langton and the ¢

S
i
S

,
-

- R

ikl

] ) Michigan Study .

ey

2. A political sophisticatiod test used by

4
R 2 0

N\
4angton and the Michigan Study. Political
’ - . b
N sophistication is defined here as the stu-
dent's perception of ideological differences
L . between political parties
/J\.\ : , .
- : 3. \The York Social Studies Project Test - Part
) ) I,"deve10ped in England
. T A
. . v .
C. POLITICAL EDUCATION CURRICULUM .
~ . - ‘.
e . The_level of exposure to political education cur=-

riculum (PEC) is measured by the number of relevant courses
taken in high school and university by the students imn 6ur

sample.: As far as'can be determined fyom the available do-
- L

—

cuments, there were no éivics~courses in Bahamian high schools
1 ’ « while thé'respondents went to school in the Bahamas. ' How-

ever, we also know from the literature on political sociali~ -

x

zation that the differential effect of civics and citizen-
ship study courses from other courses with relevant politi-
cal information éontgnt is not significant (Langton~1969;

Massialag 1972). Therefore, we have decided to consider a

e
number of relevant courses as described in the interview

e

K schedggg by items: 75 - 153, -

v

D. OTHER VARIABLES : ’ - - } -

v
*

The following variabl¥ which occur in_the literature

. P AN
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of political socialization as control'variables will be used

in our analysis of data as necessary:

variable Description

1.
2.
3.
4.
5.

-

R's race: Black/White.

R's sex: Male/Female

R's SES at present

R's SES at high school
R's high schpol SES:
Based on the objective
SES of parents of stu-
dents

R's high school peer
class environment:

Based on R's perception
of the peer class envir(?
onment -

a)
b)

homogeneous-same SES
heterogeneous~differ-
ent SES

°

Rural~Urban dimension

Age

" Quality of R's high schpol:

Percent of success in ex-
terhal examinations

R's GPA
a)

b)
-¢)

high school
university
qverall
PEC Teacher's sex
. L 4
high s¢hool -
university
overall

a)
b)
c)

-

[
Item in Interview Schedule

Q. 2
Q. 1
Q. 4
Q. 322

Based on Table 4 in
schedule

Q.

-

324
Q. 3

Interviewer's classifica-~
tion

Part I\gf schedule

\

Part I of schedule

ot gy A e AU RN
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Variable'Desctiption

12, PEC Teacher quality as

perceived by R

a) high school
b) university
c) overall

13. PEC course q&ality as
perceived by-R

a) high sc¢hool
b) university’
c) -overall

14. Personality of R - mea-
sured on a scale of. au-
.thoritarianism based on
the research of Milton
Rokeach (1960) who deve- -
loped a scale of general
authoritariansim which is
called Dogmatism Scale.
Three of these items are
combined into a Guttman
type scale with CR of 94.3

15. Major or area of concentra-
tion: : ’

a) high school 3
'b) university
c) overall

16, Pa¥rents Education

a) father

b) mother N

c) siblings ‘ ' N
17. Family Politicization ’-\,

a) - father T

b) mother

c) siblings =~ -
18. Type of faﬁily of or;gin\qv\

a5 maternal
b) conjugal

.

Item in Interview Schedule

Part I of -schedule

Part i of schedule

Q. 245 - 249

“~ — . ’
Q. 5, Q. 16 -
Table 4 : !
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Variable Description Item in Interview Schedule

' . . . ) N
19. Length of absence from Table 1 ! '

.the Bahamas o '

20. Level of Formal Orgéniza— Q. 154 - 173
tional participation .

%@ a) respbndent ' ) :

p b) family ; ’ :

N |

21. R's position in family | Table 4 1

.22, Patte;fof decision mak- ' Part IV

ing in famlly ~——-

a) family matters
b) children

c) political .
d) owerall A

23.' Pattern of decision mak- . Part 1
ing in school and univer- . x
sity ' ;

a) communication channels
b) student participation
¢) voting behavior
1 -~ A
L] . ) ’ "v‘
' II HYPOTHESES
. |

. \ /
The main concern of this study is to explore .and

7y

describe the effect of political education cdrriculum APEC) ﬁ

~ at the ﬂ?&h school (grades 10, 11, 12) and university levels

P

‘on the political socialization of a:greup éf Bahamian stu-

‘ - o
dents in Montreal. The questionnaire includes items des-
cribing PEC content at high school as wcll as university.
For each main set of hypotheses both the high school effect !

and the unlve331ty effect w1ll be assessed separateyy’//bnce

-.again, we must point out thgt much of the differentiation

between the high school effect and the,university,efiect‘/ ’
. ’ R . o

.




]

. ' - 35 - ,
will be\gfsed on the subjecti&e opinions and evaluatiéﬁ*ﬁf,’

the respondents themselves. o -

FIRST SET OF HYPOTHESES : ' i

i’ -

THE HIGHER THE EXPOSURE TO PEd THE HIGHER

THE  POLITICAL SOCIALIZATION OF THE STUDENTS.

|
J

Mdst)gtudies examining the relation of PEC to

political socialization have fouﬁd_that the predicted di-
rectional change specif{ed in our first set of hypotheses
holds true. Certain yvariables evah strengtheh the relatiﬁn—“
ship. For example, the relation is stronger for lower SES

students than high SES students. However, Langton, using

-~

- the Mﬁltiple Classification Analysis Program (MCA 1967)

found that these relationships are extremely weak.

: . ¥
As ‘we have seen in the arguments of Entwistle,

educational planners and policy makers think‘ﬁhat the PEC

should increase the student'éhknowledge about political
,instiﬁutions<and processes, therefore, making him a moxe
interested and loyai citizen, and increasing his understand-

ing of his own rights.and the civil rights of others, as

K P
"well as making him politicallﬁ, an active participant with

loyalty and interest.’ | , ' »
.o ' ) 4 ‘ ,
To _gheck whether the effect of political education

\‘ ' on political socializqtidn is mediated through political

knowledge/literacy, we have a seclnd major- set of hypotheses:




HYPOTHESES

! ‘ @

SECOND SET OF

THE HIGHER THE EXPOSURE TO PEC THE HIGHER w

THE POLITICAL KNOWLEDGE)LITERACY OF THE

| . STUDENTS. L
-

It is however conceivable that high.politiéal so-

cialization is a result of high political knowledge/liter-

)

acy not mediated significantly by PEC exposure. In this

‘'case we can try another set of hypotheses:

-

THIRD SET OF HYPOTHESES

' THE HIGHER.&HE POLITICAL KNOWLEDGE/LITERACY

OF THE STUDENTS THE HIGHER THE POLITICAL N .
- SOCIALIZATION OF THE STUDENTS. s
/ ‘ o
III RESEARCH DESIGN L : .

The fact that the sample was self-selected greatly

limited our choices for a design for the study. The design
e adopted can best be described as ex-post facto where based
" on the level of political education curriculum exposure L.

(PEC) at high school .and later. at the university level, the «

- O 4

-k Bahamian students in Montreal are divided into groups: those

k S
r ) with relatively high PEC exposure ‘and those with relatively

1
&

low PEC exposure. The actual level for deciding the cut-off -

1! N \ N fd
. . . ypoint is determimed according to theé.results obtained from

, . . . i AT —
part II of the interview schedule. This level is determined |

by differentiating between students who have takén relative-

-~

ly greater numbers of éburses which are believed to have an

-
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effect on pplitical spciélizationl Here again,'ouqifindings

may be confounded by tte fact that being an .elite droup
these students have all been highly exposed to political
edﬁcation curriculumfend are also in general highly politi-~
cized. Therefore, the groupings should-be cqpsidered as

relative levels differentiating between already highly po-

liticized students with high PEC exposure.

st

% . Thus, the most 1mportant limitation of this study
is the fact that 5t examines a group of students who are
potent1al leaders This is an elite group (pf students) who
have Peft their country in pursuit of higher education.

It is expected that they will return to the Bahamas to fill
positions of iefluence and ieadership. Sigce the students
are aware of this fact it may be that they are already a
highly politieized group, therefore, the results cannot be

extended to the same age group -of Bahamlan students in ge-
TN

" neral. On the other hand, .this study will be quite valuable
Y- 4

for purposes of comparison with similar groups of students

gcieties with recent histories

of comparable political an;’

[l

Wducatidnal experlences.

It may also be that the group\of students will be

cla351f1ed as self ~selected and, thercfore, ovcrsaturaﬂid’

.

politlcally for reasons already mentioned. 1In $uch a case,(
although we may not be able to estab;ish‘gfigng relation-

ships between the level of PEC, political knowledge/literacy

i o A
. P f
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N and the dependent variables under'considergtion, we may §till

have-interesting findings related to the educational exper-

ience of a highly politicized group of students., re may

i

even be able to describe an interesting case study where

o

S . '
" the process for becoming an educated elite affects negative-

ly the political socialization of students as described in
< ‘ . ‘
a Yfew other cases-in the literature. (Massialas,'1972.)

.o A a

In most@ahamian schools, there was no equivalent '

to a Civics course when the stuéFnts of our sample were in
i high school, (See Ch. III.) However, Langton and other re-

- searchers have not found mucp of a difference in terms of a

o

specific .Civics course as compared to other courses with

some component of political education and/or» information -~ .
~ .

History, Geography, Social Studies. . o

it
-

Another limitation is that we have tO rely on the

memories and self-asmsessment of the responéents to determine

1Y

- the level of political socialization at the end of high

VR school and as related to schooling experiences and PEC. On |

a

the othe haﬁa, this study has the advantage of studying the
relationdhip between the ng, political knowledge/litekacy/
and political socialization beyond the high schoolyears and
througg the early adult life pcriod of our respondents.

This %act alone may provide an imbortant justification for

theJQ%udy, C .

@

A further limitation may be due to the fact that

* ¢

» the interviewerx knows personally mo3t of the respondents.

e -
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-interviewer is aware of thls 81tuatlon

»

y ' and the pOSSlble bias effect it may haye on the data collec-

*However, sin

o

ted, _ thls same reason may be used to support the reallza-

' tion of a more in depth interview and a more %ccurate inter--
pretition of some results than otherwise‘possible-
» . ~ - .

> '

L. ' IV 'THE SAMPLE

s . . : . oy
.. \- " °'A. SELECTION¢ OF THE SAMPLE ‘ . §

~

A“'

The fgrst condition in decidipg on a sample was
» . . to make 1t comparatlve to the Lanqton sample, We,'therefore, l
Y )

'needed data on the secondary educatiqp level.

) .8

The second condition was a very practical one:

“aocess to Bahamian secondary school 7tudents. Since the' |

'-.3":. “ study did not have any financial support, iisearch was to
1 ’ ¢ ‘ be conducted with minimum funding. Therefore, it was deci- |
‘f & o ded tqg¥ocus on the Bahamian students studying at‘higher ed-~
; L‘ . gpegtional¢institutions in Montreal. Since most of tne Baha-

bad

mian students were: in Montreal for only a kéﬁ yé%rs, and

-

T
. 9 R éince most of them were undergraduates, we could argue that

-

- X
D X their high school experiences were quite fresh in their me- 5

‘mories. This wasdg gajor assumption in the selection of the

gample. Furtherm?re, this fact provides an opéortunity to
. teet the developmental argument advanced by Jennings and

Niemi who.suggest thet post hign‘school changes in politi-
* cal interest are greatest near the beginning of the adult

life span asg wel‘ aa at the end of the adult life span
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.

(Ch. I, p. Il ). Some of thé relative increase in interest
among young adults is attributed to éheir'entrance into the
electorate. We assumed that most Baﬁamian studentsf being
undergraduates, will be ellglble to participate in an elec-

tion for the flrst time and that this may %ntrease pollti- .

cal interest among our sample.

4 :
On the other hand, however, there was the aware-

ness that this #§me fact may create a confounding factor ~

.- since our objéctive was to study the influence of the peli? ¢

tical education\curriduluﬁ on the political'socializaiisn »
?f those exposed to it. However, we degigﬂEd our q estion- i .
naire in such a way that we shall try to differentiate the}

high school experience from university expdrience based'ok‘ e

N

the recollection and self-report of the stydents themselves. -

Again, a ceﬁﬁqunding factor should be remembered. .,

It will. be very difficult to dietinguish'between university ~

experience proper and the fact of travel and life experience . o
: ' o =

abroad. g ’ -

¢
Here again, the selection factor fay confound the -
ergument. It is only a small percentage of Bahamian hiéh

school graduates who have the chance to pursue their educa-

‘tion at the uniVersity level (roughly 1¢ per cent). It is

true that in recent years secondary cducatlon‘gpportunities -

have expanded in the Bahamas. However, ;he percentage of

o

university students has for this reason become ever‘lower,“
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It is, therefore, evident that university education not only
. ]

ensures occupational opportunity but it affects recruitment
“into the new elite. Combined with the fact that most Baha-
main students would like to go back to the Bahamas it be-

comes justifiable to consider the Bahamian student popula-

l’b‘.
€ion in Montreal as.a pgiential elite who, after graduation, .
AN
e, will assume positions of authority and power in the country j
\ A ~ . \‘ ) . .

within the next few decades. ,

» . .
The list of all Bahamian students enrolled in high-

* er education institutions in Montreal was obtained from the
Bahamian Students Association - Montreal Cﬁapter. Forty-

four names were supplied by'the Association. These panties >

v

were contacted in verification of their actual enrolment at

i

‘a University or College in Montreal - At the same time. their

’ help in accepting an interview was solicited. ‘It was stated

to them as consisting of an interview schedule for an M.A.

. N
. thesis in Educatonal Studies at Concordia University on the’
N ]

topic of political socialization of students. The confiden-

.« - tiality of the interview was also explained. (See appeﬂdix M- "'
\ - - Introduction to Interview®schedule). All studénts contacted "'

agreed to be interviewed. Three students were eliminated .

.o, since they were already engaged in graduate studies. -

L ‘/2 S ' The pre-testing of the interview schedule was

carried out on non-Bahamians and Bahamians who were not ¢

Iy
-

eligible. Therefore, we could use all the respondents with

* o ¢

tha.exception of the three graduate students.
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4 * . .
B. DEMOGRAPHIC CHARACTERISTICS OF THE SAMPLE,

t . ‘ -

~. - C L
| The sample for this research project consistgd of

-

41 Bahamian students, at Universities and Colleges in the
Montreal area. With the exception of three studeﬁﬁp doing
‘post-graduate studles, the respondents constxtuted the en-'

tire population 6f\ ahamian students in the city at the time
N . B . »

of the study.

N ’J‘\ ~
Thirty students were born in New Providence, seven

students were born on one of the_ other Bahamian Islands, one £
stndent was born in the United StaEés\fnd three students

were born in Europe. Although' not all Ehe\;espondents were
born on the main island - New Providence - yet" 11‘of them
res&de there when not in Montreal.. When in the-gfﬁamas:

most of them, 32 students, live with parents. Surprisingly,

four students said they live aloné\\ﬁmhree students stay

N
1

'w1th refgtlves when in ‘the Bahamas and two others who are

married live with their wives. When at University in Mon-~
\treal, 15 students live with relatives, 12 students live

% alone, seven live with friends, six students live on campus

and one student is married and lives with his wife. (See -

[y

: | Appendix i : .
- » .

- One intefestidb chafactéristig of the sample, has

. - to do with age.' All_qf the respondenfs fall somewhére be-. .

| tweén the ages of 18'and 29. More precisely, at the time of‘
the interview,".Ve‘studgggg (12.2 per.cent) were 18 years

-
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old, 16 (39.0 per cent) fell between the ages ofg19 and 21,
12 respondents (29.3 per cent) fell between 22 and 25, and
_ the remaining eight (19.5 pef cent) were 26 years old or
~§ oldef. Obviously, £herefore, they are all e}igible to vote

since the voting age in the Bahamas is set at 18. When ask-

\ ‘ "ed about their eligibility to vote, 37 students (90.2 per

. cent) answered positively, four answers were negative. All
N '
37. students were also planning to- vote in thé”&eneral elec-

tions next year.

'Another interesting aspect of phis sample related
to age is éhat most of respondents are"undergraduate stu-
‘/// dents although the ages range between 18band 26. This eeems
o ' indicative of the current trend'in Bahamian thinking reflect- e
ing the fairly recent concern of the genera} pugiic with
‘ " education beyond the.oiéh school level, and the even more q
recent awareness of the meaninglesshess of age to the pur-

\

suit of schooling as discussed in Cﬂapper I1I1.

- . T

gaoially{ the Bahamian‘;opulation may 29 oivided'
4 into two distinct éroups - Blacﬁe (80 per cent) and Whites, @
(20 per'cent). - The sam;le for thls study is composed of 28
Blacks (68.3 per cent) and, 11 Whites (26.8 péz cent) plus

A
composition in Ch. III) T )

¢

two stiddents of mixed parentage. J(See\giiijss;on of racial -
: . .

-
f

\[‘

. The proportion. of females to males\in the Bahamian

population is approximately four females to one male. Yet

- f
Q‘x . ’
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our sample does not effectively indicate this. Only half -
. § . -

of our respondents are females, the samﬁle having 21 females

(51.2 per,cent) and 20 males (48.8 per’' cent).

‘ The majority of the sample are Anglicans,; as was

. ]

the case when they were in high school. Nineteeh (46:3 per
\ .
cent) were Anglicans in high school, but only 17 (41.5 per

ceﬂf)'are Anglicans now. : The second largest group - ten

N

(24.4 per cent) were Roman Catholits in high school. This

number has droppéd to eight (19.5 per cent) at the university

level. At the level of high school, the Greek Orthodox

‘numbersd six (14.6 per cent). At the.university they num-

ber fiye (12.2 per cent). Four (9.8 per cent) vere Bﬁﬁgist
in high school, whereas five (12.2 per cent),claim.affilia—'
tion with the Baptists at tﬁ;;university level. Only one .
respondent wasﬁvethodist at the high school, and is .direc-
tion hasnremained ¢onstant at the univefsity. Lisééise\the‘

one Pentecostalist at high school, has maintained his direc-

tion at the university. A

However, two new categories are introduced at the

4

'university, for one respondent (2.4 per cent) now claims

‘ agnostféism. ahd three (7.3 per cent) do not know where

- — N
their preferences lie .at this time: - S

-
—

. Asked about their socio-economic .status, three.

studenta'séw themselves as belonging to the upper class, K

. 15 classified thémselves as upper-middle class, 13 stﬁdents
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. Mv “
said they belong to the middle class. Seven students des-—

cribed themse1v§é as:members:of the lpwer-ﬁiddle class and
three said_tﬁey are poor. While inlhigh school, two students
-were poor, seven belonged to the lower-middle class, 13

‘could be described as middle class and 19 as belongan to

\
upper-middle class. . ‘ , -

Twenty-seven students (65.9 per-cent) plan to con-
tlnue their studies beyond the first degree, elght students
plan to stop at the B.A./B.Sc. level and six students have

not taken a final decision on this matter.
LY

, As far as their occupational pléns ére fpﬁcerned,
four students plan a'career"p the medical fiéld,‘eight stud-
ents plan to become teachers, an area in thch the market is
open in the Bahamas. Six students plan a career in law, '
thé most popular profession)in the‘Bahamas at present, Five.
studeﬂts.aspire towards careers in the technical-scientific
field and nine students see themselves as career civil ser-

. vants. \Two studqpts do not yet have any specific plans in

" P
this area. . . NN '

Thirti-seven students in the sample are planning
'; to qgtﬁrn ﬁo the BahamaS'upon.the completion of their studies,
three students have not made a decision and only one stu-
dent has decided not to return to the Bahamas.- Upon their
return home, 14 students (54.1 per cent) plan active pa;}i-

. . cipation in political affairs, 19 stﬁdents (46.3. per cent)
N :

.

w
&
-
8

ol

3t
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_say they will be somewhat active polltlcally while only

eight students (19.5 per cent) say that they will not be

very active in political affairs.

'V __THE INSTRUMENT ,
R | :
The main body of data was collected'through an

inte?‘lew schedule (see Appendix .II ). This intexview sche-
dule ig an gdaptatiBn fron the questionnaire used by Langton
and obtained from the Survey Research Center of the Univer-
, sity/of Michigan. The questionnaire is cléssified under
Pro;ect 477, March 1965, entltled "ngh\School Senior Study"

(See Appendlx Il for correspondence)

. The pre-coded interview-schedule consists of four

major parts:.

e

Part One:. “Items related to the schooling and
eéucational history of the respon-

dent. =

- : socialization.

v

Part Three:’ Itemj“ielated to measures of politi-
. cal

'Qn{rled‘ge/literacy .-

Part Four: Items related to general background

information about respondent and

;e . . family.

5 ‘ : ' Those questions which were not pre-coded were

% ; .. coded according to a uniform set of coding instructions.

! . Pa—

°
> -

'~ Part Two: Items relatéd to measures of political
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To preserve the confidentiality of each respondent's answers,

each schedule was pre-numbered with a twb—did?? code. No-

v

.where in the questionnaire was there provision for the name

R

of the respondent.

Secondary sources, such as gogernment'documents
and publications related to the school system, programmes
- ‘ . . -~
and curriculae in the Bahamas were also consulted to provide

background-information for the study.

'

U I :
v .
VI THE INTERVIEWS Yy

The interviews began late in March 1976 and were
«“

completed by the beginning of May 1976. Completion of this.

particular task was quite a job because of the impending

» -

L 9xamination period and the subsequent departure of the stu-

dents from the city. ' . v

Each respondent was interviewed personally by

the interviewer, in hls/her own home (dormltory, re51dence,

’

apartment) wh?re the interviewer was always well received.
The entire schedule was completed at one sitting, lasting
for approximately 60 minutes. The flrst get of interviews
lasted for more than 70 minutes, (Eﬁé each succe531ve 1nter-

view became shorter and more structurcd as the interviewer

gained familiarify with the questions, as well .as adeptness

at recording responses. , P e

]

Observations on conversétidns,and the way the

Lrespondents spoke, especially when they said something of.

L} “ ‘\

0

of
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importance were recorded in the form of notes, when necess-~
° ary. All of the’resggndents spoke freely\aﬁd easily, some
rambled on about their fathers' occupation and status, others
offered panaceas to cure the political and social ills of
the home country, whilst others just preferred to pass along

.

interesting pieces of social gossip by way of answering the
guestions.
Several respondents seemed to have some difficul-

ty in responding to Part One of the interview schedule.

Nevertheless, tﬁey were all able to relate little episodes

’
s wz! o et iy

s e S Fhrniatie

about their academic superiority, or otherwise, during their

elementary and high échqpl years. Certain other respondents .

‘went to great pains to explain the relationship which exist-

ed between student and teacher, espe01ally when it seemed to

them that they were a favorite of the teacher concerned.

Other respondents took the opportunity to emphasize the ills

-

of the educational gystem which certain of them described

as being too concerned with information gathering "which is :

r

not really knowledge - ynowledge is knowing how to use the

little knowledge/information one has," and exéhination pre-

-

paration.
. . ) J

K3

R e L IR MNP PNV

~ Part Two of the schedule, whlch %ﬁtempted to ga¥f~
.<insight into the respondents level of PEC exposure and res~

pondents’ involvement in formal\?rganization,'was answered

. with rather apparent ease. The only difficulty respondents .
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e

) ~ ’ e N
seemed 'to have “encountered there, was in distinguishing one

course from another. 1In other words, certain of the respon-
v
dents were not sure whether a course was completed at the

end of the term or at the end of the school year.

Part Three of the‘schedqle which elicited students'
éolitical-knowledge and literacy was the only part of the
schedule not administered, in terms of questioning by the
interviewer. This secgion consisted of multiple choicq%
questions wﬁich reqﬂired the féspondent to identify key con-
cepts germane to politics,in the dgmocratic contex£. Des- ‘
pite the fact that the interviewer désiéted from offering
opinions,‘some.regpondénts nevertheless discussed the poss-
ible answers and ra£ionalized their own opinions aloud, look-
ing to thedinterview%r for verification and endorsement.

Although the respondents were given 15 minutes to complete

this part of the schediule, most of them managed to get\

’

through it in ten minutes.

. P . .
! On an average, two interviews were completed in

an evening - evening being.the most convenient time for the
respondenfs.-.Howéver, the week-ends allowed'for the comple- -

tion of at least five schedules. “ e

o s
®
.

Since d1 of the respondents who agﬁend the same

"university live in the samé area, the interviewér was able
» ‘(’ . ) ’ » .

.to complete interviews with all students in each university

before mowving on to'anoyher one.
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As sagn as possible, after each interyiew, the

researcher coded each question which was not already pre-
; . :

coded in order to avoid confusion and to lessen the tenden-

cy of forgetting the relevance of eacﬂote.
. Once the data had been collected 5a§1d coded; ctod——

—

\\

*

ing sheets were p}'epared for punching on IBM cards and were

. ° «
ready for analysis at the S.G.W. Campus Cor{xputer Center of
|

-

éoncox;dia" University. :



Chapter III ! .
BACKGROUND INFORMATION ‘

I The. Bahamas: Geography and History

1

One of the characteristics which may serve to *
7
identify the age in which we live i% the breakdown of,the
. 3

\

1

artificial ties of colonialism, and the consequent emergence
» q - 4

of a host of new states on the international system. A ma-

jor cause of this breakdown has been the rising -demands of

o

ordinary people everywhere for a say in the dec;isj.ons which
affect their individual lives. As well as evidencing this
point, t':he current happenings in Zimpabwe (Rhodesia) and

Nambibia- (Sbuth Africa), underline the determination of na-
ture to take its course, and the tendency.of, history to re-

peat itself, in spite of efforts” to obstruct its course or

stay its progiress.“’ '

H

D
The effect's o6f thransfer have been especially dra-

matic in certain countries of the emerging world, and as such
have received widespread covegage from those researchers con-

. L “
cerned with interpretation and description in the contempor-

. A -
.

ary context. . LT

b

recent of the new states - but, her search for a new sotial

fb‘rder has not been marked by the social economic and politi-

cal instability often associated with this revolutionary pro-

L]

-cess. It is perhaps this relatiye cklm which accounts for

The Commonwealth ofythe Bahamas_is one of the more’

e
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the lack of attention the countrj%\as received lfirom research—
ers ,anil scholars. For -while there is incr:'easing discussi’on
about current social, economic and political policies and

programmes of the third world, there is a disconcerting absence
nl

of matexj'ial which might demonstrate the force of social

change and the role of social:agents in the modernization ‘,

.

process in the country. - |

SN The virtual abseng¢e of data on éocial, economic and ‘
- - ' X . ‘
‘political change coupled wifth the limited amount of docu- -

mentaty matefiai\? relativé to the earlier history of the

country, has madé‘ it unusually difficult to assess the pro-

c;esses and c?nsequences of change. Consequently; tt"erugh- - - ‘
out tl;is study, our thjinking ar|1d observations have bé,en/ . !
informed by participant-observation, discussion with govern-

ment officials and reading as wide a r;amge as possible of

[

local newspapers, -periodicals, handbooks, and government re-

ports. , »

~

One attempt to document the. history in a scholarly T

and object;ﬁ.ve hanner, is Michael Craton's ‘A History. of the‘l

Bahamas (1962). 'This document materialized out, of several
years of teaching, readiné and discussion. about the histora(
and develoément of the area, and was particularly useful in

providing information about the deveropment of the ‘_count'r};

ds a colonial dependency lof Britain.

+ . 'The Commonwealth Handbooks (1956 - 1974) which are r
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¢

3 . . c &
’

,widely'dissedinated and readily available,were invaluable
) : as a sonrde for’ descriptive and hi\torical data on the deve-
lopment of the political, social and economic systens of the

'ocountry. Likewzse the world Survey of Education,(produced

\by UNESEO (1955) focused on the development of western edu-

, cation in the area. ' ' \;‘ . -

( . ’ K .

Te ot ‘ Demographic and vital statistics were obtained

£fom the U.N. Statistical Yearbook (1976) -and the Bahamas

- . ‘StatisticalaAbstract (1970).
v T ~ ..
‘ ‘. We' were particularly fortunate in having the Third

o World Group,publicdtion (1973) compiled in honour of the

' b realtzation,of independence and which brought together a
. \ variety of articles dealing with the social, political eco-
., « nomic and educational,eituations, as they existed on the .
- dawn of independence. The particular focus of-theBE’arti— .
\ cles»was on the problems, inherent in the modernizing society
of the Bahamas. Consequently,  the publication provided‘

' nseﬁul'observation on the structure of the society.‘

* Timothy HcCartney 8, Neuroses in the Sun (1972)

B Y

was the first book which attempted to analyse -the psycholo~ ’
'. 9 - dgical make-up of the~Bahamian 1ndiv1dudﬁ. In his efforts ~
. \{ . to undcretand theé Bahamian pcrqonaliLy nnd charactcr, ‘
3 B HcCartney examin;d in great dctagl the mcntality of th
zrof [

people and showed how it (the mentality) is the produc

o - T [
. . the naster-sﬂlve relationship. The book, therefore, is F ™y

¢ % / > - . R PR f




)

./
valuable for its contribution to-information on the psycho-

soeial and cultural profile of the Bahamian citizen. -

/ ' " N
(¥Othér contributions to our understandi#ng of the

area under study include: The Bahames Haquook and Business-

‘men's Annual (1974) and Hdrcourt Turnguest's,Civics for the

Bahamas. (1973) ’

. »
by the colonial office in London. The representative of the

Until 1973, the Bahamas was a eolony‘?dministered

sovereign in the area was always dispatched from London, his

appointmekt having been endorsed by the self-same sovereign.

not, however, .sudden d 1mmed1ate,for Brltaln, by mov1ng

The realization of iniﬁpendence and self-determination was

\

the country through varlegs stages of const;tutional reform
p¥epared and brbught it ug{to that threshold as a matter of
dourse. Yet, there existed \Rtaln groups, whlch, uncertalg of
and inhlbited by the meaning Jf independence-in relation to
themselvqgjand“their'tmmedlate env1ronmenty~sought~to~resmst”k
‘its stet.' Other groups, in partiéular membere of the op-:
position, desirous of being in tke vanguard of politicel
history and soc1a1 change. attempted to delay itsiadvance.
‘ Ink?ustificatlon of their behayiour, they pointed to the in-
ability of the populace at, that partlcular txme to determlne

their own destinies, sxnce “in thexr account of it, the popu-

'lace had not been _prepared mentally and psychologlcally. In

'spite of these oppositlons,othegtountry advarlced and inde-

« I 8
N TN




R

- ‘- 55 =
Vs » ‘

pendence was assumed without vioience, July 10, 1973.
’ ’ &

The new regime has accepted.its.British\adminis-
trative heritage, reflected in its parliamentary deﬁbcra- :
tic institutions,ahq procedures, its membership in the Com-
monwealth Association, and the retention of the Sovereign '

- as Head of State.
-4

-

Extending from w1th1n less .than 50 miles from the F
coast of Florida, to approximately 60 miles from the coast

of Haiti, and sheltered along its southern shores almost en- -

L 2

tirely by the northern shores of Cuba, the commo wealth of
& L]
the Bahamas forms an archipeligo covering approx1mate1y

5,380 square miles. This archipeligo extends afgost 760 -~
miles into the,AélanﬁIe ocean, and it is said that, in its
entiretyoit is made up of more than 700 islands and 2,060
~cays. _However,'oniy about 30 of thevislands possess stable

populations (Commonwealth Handbook, 1974).

It was upon thése shores - specifically those of

Craraea s e IS

Guanahani (San Salvador) - Columbus landed when ﬂg 'dis-
covered' the new world in 1492. The almost total elimination
of the ind?genous - Arawaks/Lucayans - population lead to

their replacement by Europeans from a vaf\ety of cultural

, .
w ¢ . ’

-and social .levels' and by Africans from many diverse tribeg

a <€
(Adderley, 1973).

- ’ by

~ %

_ The capftﬂl ity of the Bahamas is Nassau, situated

‘on the island of New Providence. At one time Dunmore Togn,

- -t
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'Harbour Island, one of the first islands to be settled by
the European’ Eleutheran adventurers enjoyed this status.
And it is interesting to note that the first democratically
elected government of the country was established on

Eleuthera - the island of which Harbour Island is a part.
-{Bosfield, 1973) o

The 1970 cenSus set the populatlon of this tiny

1sland nation at roughly 176, 000, 50 per cent ‘of whom reside

in‘New Prov1dence and about 25 per cent of whom reside in °

and around the nation's second 1argest'urban center -.f {’
Freeport, on Grand Bahama island. Most of the iemaining
population isfponnly distributed. (Cé&monwealth of Bahamas,
' Directofy of'Schools,’l976). One cnnsequence of this 551-

distribution is tnét, whilst the country as a totality is
N :

#

‘under;populated the major urban denters (Nassau and Freeport) .

"suffer from over-population and since devéiopmént tends to
N r . .
be“concentrated in the urban areas, the less populated areas

suffer from comparative under-deveiopment, particulrary in
oes At

terms of availqbilitf of social, welfare and educational

3

services. : .

o o

With reference to populatlon. it is to be observed

that the urban centers and exclusive'chort areas are highly
cbncentrated-with expatriatés, contributing to th&s demo-

_— '
graphic mosaic are slgnificant numbers of: Jamaicans,

Barbadians, Trinidadians, Haxtxans, Nigerians, Britons (Welsh

.-
P .
] ot
o
B
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Scots, EnglishL,Iriéh), Italians, Germans, Canadians, Ameti—j

cans, Greeks, Chineése, Swiss and to a lesser degree: Indians#
L

Pakistanis, Guyanese, G;enadians) Cubans and other Latin /

- Americans. (Commonwealth of the Bahamas Statistical Abstract

1970 - 1971).

o . e Traditionally, these people (the expatriates) ’
\V , . A a

\ play&d an integral part in the operation and development of

Baaamian society. They moved freely, usually as freely as

(aad often_gimes'mOIe.so than) the natural citizens, o;ten !
without legitimate status. (Adderley, 1973). 1It,was not
unusual to find as head of each government department,-ae ) (
chairman of large commercial_concerns, as leaders of all

'organized' churches, an expatriate. who in justifying his K

position pointed to the virtues. of colonialsim and imperiail- //
; ) /
o ism, while simultaneously demoralizing the very people wh»
= e ' guaranteed not only his income but his social status. With,

however, the movement towards self-awgreness,‘self-acceptanee,

—_

. " national consciousndss and the realization of a Bahamian

identity, this group has had its privileges curtailed and

.

its movements defined - (the Jamaican seems to be an especial
target) such that his status has been demoted torsecondary

' level in the class of citizgns. ¢ )
- . L ! s : ‘
~ r 4

o ; Qne’ group of éxpatriates, who are not regarded as . ~
expatriates (since expatriate is taken to refer to any alien

- ,
whose mother tonque is Englieh and/or is White and is found \ /

i

o N ' -
P N . »




- 58 - \ ~

in positions of conseguence, most ustially the brofessions)

4

but is of especial mention, is the Haitian population. The
economic and manpower neede of the Bahamas, the proximiﬁy of i
Haiti with its unstable political climaté, has’'made avail-

-

» able cheap labouf. These situations have combined to create

Sk e ik

$ in the past 20 years an entirely new‘plass of citizeﬁs, as

L

. 'x: yet to be similated in the social structure of the Bahamas.

These peop e exlst at a lower sub-cultural level influenc-

”
-

R ing and b51ng 1nf1uenced by the greater number of Bahamlans

-and their economic domlnatlona

*
e

"

Linguistically, there exists a homogeneity which - .

certain observers (Ad@erley, 1973) have nofea"to'be typical

of the widér region within which the area falls. English is
- * ‘ . \g (' :
'the only language spoken and as such is the language of

government, administration, commerce, industry and education.

(At the local level, however, each island seems t? have an

4

accent peculiar unto itself and its population, and also

,some semblance of a particular Qiafect.) This homogeneity

| - W g
B \according to Adderley, was essentially the result-of colon-
ialization and impefialism, which made Caribbean societies

“almost 100 per cent.immigrant societieé. The origlnal in--

habgﬁints of all these islands and torrltories were systema—

tica ly eliminated and therefore the development of these '

————

isl ds ptogressed‘%s if these ‘were 'empty' lands". (Adderley,
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Consequently, it was this artificial popu;ating, as
it were, that today accounts;for -the division\ef the popula-
tion into two distinct groups, along racial lines: ﬁlacks
and Whites. Numerically, the Blacks predominate, since they

comprlse roughly 80 per cent of the whole. Economically,

the Whites, comprlslng 20 per cent (approximately) predominate -

-a $ituation which has existed throughout the nation's history

-~

" financially,

and is only now appearing to change. The:regular daily rela;
tionships between the two groups are highly superficial, as
few genuine friendships between them exist. Yet, racial ten-
sion and conflict as known in similar societies, is essen-
tial}y non-existent. This\aiong Qith the fact thatvthe people
asla nation are 3on-violent and affable, explains waz;the
Biack Power movement'has never effeétively caught on, as one

!
researcher put it, "except for a few, the people are not

; & ' / -
militant, possibly, because they afE basically not as angry

as some other Blacks, not having suffefeﬂ’as muchﬁgziy tion

’bhysically, or psychologically.". (Tertullien,

1973) - - '

‘ Implicxt in the foreg01ng paragraph is the ndtion
that the nation is a product of several cultural Btre 8. . ®

The obvious ones heing Afrlcan via 1mportation of slaves, -

British through colomialism and American via tourism

w «

foreign investment. The experlences of alavery whlch were

&5
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' :
suffer from its consequences. As one writer put it, "The
far reachlng effects of the master- slawgfsystem on the deve-
lopment of our people and its negative 1mpact on their men-
_.tal and emotional growth, has beeri a prime demotivating force
in the psycho-social developments of the Bahamian." (McCartney,
197}, p. 82) This elave'ﬁggzazltyﬂngtﬁe irrationa; rendency
of many Blacks for the Qreference of White-oriented values -
. has implanted conflicting atﬁ?%udes in Bahamians, resulting
4in subconscious fears with regard to thdir own personal worth.
Thus, attempting to. free themselves from the graep of this ?ff
negative thinking, certain citizens for a period werft through

a stage ia-which they expressed anti-British, anti-White and_

&

bt S B s e e AT BT SR ¢ 2

anti-establishment sentiments. A behaviour found particular-

1

ly amongst the graduates of American and West Indian. univer- °

»

sities during the late sixties and early seventies. (Focus,

1975)

-

. 1I SOCIAL~STBHCTURE
The saliency of social classes to the development
of.partgcﬁlar attiéudes, has been explored by numerous re- N
searchera, and a considerable number ef them have concluded
1that there exists a relatronship between the development of
particular social attitudes and certain secial claéses.~
. Almond and Verba, for example, found that amongst thelr
respondents, those of high social status were most llkely

>

to have participated 1n fa%$1y declsions, _an experience which,

bl
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in their account of it, enhanced the development of politi-

— -

v cal efficacy ,in later life. (Almond and Verba, i97i)

¢ - ’

Although certain writers have gone to gteat‘lengths

"to maintain that social classes as popularly' known, are not
: . ~

ciearly.defined in the Bahamas, nevertheless, one researcher

-~

was ahle to distinguish between three groups, which she.

classified as: upper, middle, and lowen, on the basis of

\ S income and education. On the‘streﬁgth\of her data, this
~ researcher contended thét, in 1973, 58 per cent of all )

Bahamians belonged to thé ibwqr class, 37 pér cent to the

’, middle class, and 4.4 per cent to the upper class. /In terms

? : of occupatien, members of the upper class are usually pro-
N ’ & ’ -

3 ‘fesgionals gnd owners of large and medium sized &oncerns.

- A ' -

3 . The middle ass uld be white.collar workers and career
" civil servaf®s, especially those in the administrative

N branch. Of course the lower class would consist of all

- ‘ - o those-unemployed, as well as the semi- and,unqbilled_workers{

miliés tend to be large and o6ften single parented: (Ter~

tullien, 1973)

- " \ Yet, family structure is by law, monogamous. Thus,
observers have noticed a high incidence of extra-marital
. 5 ' ' ) ‘ »

N ' N . U4 . .
relatfons coupled with an increase in” scparation and divorce P

rates. % This situation, perﬁaps, follows'as much as anything

N I d ‘

- from a subscrigtion to a strong moral code, which émphaj;?es -

S Rl

¥

) m

el e

e B : A particular characteristic of the lower class is that fa- 3
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>reqognition at certain“levels of the society.

s
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‘

ﬁhe importance of and necessity for a child to be born with-
in the confines of a nuclear family. Authority within the.
nucla;r family still rests with the male, wﬂg'ii\Fons;dered
to be the head of the thsehold. Traditionally the opinions
of womén and éhildren‘were.neither solicited nor olerated.
Decisions whethef‘social, political or familial, emanated
from the father whose word was not to be qq?stiéned. Tﬁis
entrenched position of the male in Baha iéh society recéives
leéiéimization énd re;nforcement from,fZe legal and judicial
system, which has determined that, in\relétion to the ma%e,
the female will be a second class citfzen. prever, the
increased e;pbsure'£o‘foreign custams, traditions and cul-
ture via travel, tourism and education has lead to a re-
definition of-.social roles, such that child,rearing pract'ses
and family oiganlzatlon are being modlfled. In this conne -

tion, the apparent moveme towards the democratlzatlon of

thL family is to be noted: the notion that we should consi-

der the opinions of wome

and chidren is receiving widespread
v .

Mention has already been made of the dlépro rtlonate

dlstrlbutlon of the general populace throughout the land.
N\ .
However, there exists a further imbalance or maldistribution

in the populétion. This has to do with age: -the majority.

';%f the'population‘is under 25 years old, and accérding to

’

‘

the 1970 census report,*roughly 40 per cent of the entire

population‘was under 15'yea;s*6f age, at that time.

)

Ca ) .
. . R N
. N - -
.
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Obviously then, a significant amount of them is of school

age since schooling is compulsory between the ages of five

and 14.

i ' «
The major concern of this section has been to

»

describe and discuss the oxrganization and structure of

Bahamian society. A discussion of this nature becomes

. & .
important when it is recognized that scholars of the soci-

- tions in the young.

»

alization process have severally contended that social
" e
stratification and child-rearing. practises affect signifi-

cantly the development. of pqﬂitical attitudes and orienta-

-

IIT THE ECONOMY

‘Many edbneyists when writiné about the iﬂperialw
ist and EOIOnial experience of- the third world have.advanced
the argument that,a prime .motive of the imperialists and
coisnia}ists in occupying these lands was to.exttact.and
export the raﬁ materials which existed in‘these lese deve~-
loped areas, in comparative abundanee.\ Pierre Jalee, for:‘
instance; in a persuasive argument produced almultiplicity,

of statistics to\igffzrt this conte\rtbn which he reported
in his bogk, The Pilldage of the Third World (1966). In the

,observers have noted a comparative

N . .

of e;tractive:materials, this partlcular argument 1s

Bahamas/, however, wbere

not sustained. The: searcq for markets is perhaps a betterA

- » *-\\%

bo ~ R -

-
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\\ploitation in a scientific manner, .many students are reluc-

— - 64 -
is obliged to import mést of/its commodities, Howeve;, the
country's climate, its gedgraphiéal position in location to
North America, along with its British heritage have tended

. ‘ . RS s
to compensate fo¥ its shortcomings in the arja of natural

resources, -y

-
»

Thus the nation's: economy is dependent‘almost

entirely on tourism and foreign investment. Sinceg the coun-

x

try is a tax haven (no direct taxation exists, taxes, are .

levied only bn real property), it is very attractive to off-

shore businesses. For many years, tourism has remained the
nation's main industry, acting as a catalyst to the develop-

ment of other industrieg related to it. Second to tourism
;

is banking and 'the management of finance on an internation-
- t

al scale.' All major North American and European commercial

-

banks are established there. ,(Commonwealth'ﬁandbook, 1974)
VY ‘ .

Part of the effect of colonialism has been the de-
valuation of manual labour and practical khowledge. Many

social.scientists who have studied colonizgd peoples, have

"

. underlined this particular point and 'have Variously main-

tained that, although the soil has great potential’for ex-

tant to pursue knowledygc and jobg related thereto. Caught .

& —

.up in the -“aspiration towards European values reflected in

the colonial overlords present in the country, these students

Y

bieve the only valuable occupations to be those which.

v L : - . L
‘ . ‘o . -

[
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'y .
-provided for the use of an.office and the wearing of a white
skv'\t.‘ It is this kind-of ‘attitude which Has worked against
th ploitation of the Bahamian sea and soil. Fortu?Ately,~

thig”

negative attitq@e, such that agricultural products and fish~

. the movement towards self-realization is undercutting

¢

ing for export is now being engaged in,on a very modest
leyel . , %

Other industries include: an oil refinery, cement

N —-3 o

works and a pharmaceutlcal factory - all at Freeport - as
‘well as rum manufacturlng~plants and other secondary and

', service industries. 1In terms of extractive industries, ara-

gonite mining is'carried out. 'Land sales for the establish-
ment of holiday and resxdental homes and .the creation of
tourist fa0111t1es, also helps to supplement and dlver31fy

*!he economy. Government, however, derlves its revenue mainly

©

from: rlmport dutles, exc1se duties, casino tax, airport t§X7

v r
- departure .and landing- fees, hotel occupancy fees, and wharf
‘and'port duties.:

The nature of Education and the educational sys-

-

tem have come to be recodnized as, critical to the dévelop-
]

ment of the economy, not only in developing countrles but

also in the so—called ‘developed societles. A major conten~- -
.:ftion of:researchers lS that, education in order to be rele- '
é ﬁb“ elopment, must respond to the demands of tﬁpz

M

economy and the .economic system.' In other'WQrds, there is

oW

‘.

a
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A

- !
a commitment on the part of educetion to develop a labour ’
force capable of exploiting the economy at'nll levels:j In A
thé\llght of these observations, it i$ obvious that an
understanding of the Bahamian economy is essential, if we

‘are to interpret the development and‘nature of c}tizenship’

attitudes present in our sample.

—

- IV RELIGION S N

-~ -

N "The Bahamas has a verylclosély-knit religious ~~>

. community ... apd if our religiobus parades and revival ser~ - -
o

' vicesr are indicative of our Christian faith, then rellglon

is here to stay," this quotatlon from Mlchael Symonette s

[y »

'Religion in thamlan Society' (1973) epltomlzes what most
observers on first glance would want to say ﬁbout Ba\\amlan

society, witl\.regard to the spiritual. Chrls;}anlty is the

Al

‘ .dominant religion, and its concepts form the basis of)family

- < *

".and general.social structure. Most major Christian denomina-,
. P
tions are represented and the only other religions which are

striving to take roo?*are Judaism and Islam. But even with
K the presence of these, the general consensus of opinion is
that Chrlstianlty is the, one right and only true rellglon,

~ 3

and many children will not know of the existence of other L,

Pl

° religions. - ) .//)////? ‘
. N ' * - ,'

] \ r

.

.However, many Bahamians are Chrlstlans only by

r

<
. :tradition Ect by practise since thelr connection with a e
. N , 4
.1ocal church is often tenuous. For, to a great numbef of '

-




-

i

NE Ty —er - ~
\ : )

persons, beLng Chrlstian or réligleus is to have a vague be-

b s \lief in God confirmed by qhe asseréign that they belong to

b - a church. . N . Coa \

. : ' \
Ps‘ - Recently, hmy\ver-, it has become fashionable to

. " je identified with a church or it often tells _people where

.t &

. e ne stands po;ltically and here some would like to stand

2 N

y /‘sociall’y.p For example, a random survey of voters in the

AN

1972 general electiqn"revealea that Baptists in general,

, ,

and "over the hill" (en/areaboutside the city “of Nassau)

o ) Qapéists in‘particular were more likely to vote PLP, (Pro-
<& > ]

!b gressive Liberal Party) whereas, the person'who attended . )

%
o -
«® -
2 e mi
< ciadEl,

, ‘4" ﬂ%:)r belongedeto the churcm rn the city (Angllcan, Methodlst,

, Presbyter1an) was more likeljhto have voted for the oppOSJJ-' ‘Q.Q‘

" »
-

»
tion or rather, was more likely to consider pgrtlcular plat-

forms (see Focus; 1975) .« What is ironic, but at the same

PR ——
LN
-~
~

’ . ‘tlme interesting is that,one must be extremely careful not

5 .
ism if one desire§ social acceptance.ﬂ Mention ‘of these phil-

,td’bubllcly identify with the Jehovah's Witnesses or athe-

osophies immed'ateiy !nyokes treatment of distrust, suspi-
i N M

1

cion agdreven hostilify.
v ) ‘ " Iv \
From time to time, it.becomes obvious that it is
. B

o

more prestigicge to be associe%ed with one of the orgahized‘

. \cherch%F( especially those with a Catholic tradition:—Roman

'3 Catholic, Anglican and ereek Orthodox. The  Greek Odfﬁodox,.
le

for‘exEmpie, attracts only mé#bers of upper and m1d




"68"' ’ [

\ ]

<
WP TE Ly e

o

classes. Although the Anglican and Methodist churches have.»

mixed‘cOngregatiops, their. membership is drewn largely'from

™

S . : TN .
the middle classes. The Roman Catholic church represents
&

all grbups but the bulk of their membershlp are lower miﬁdle
and lower classes. This follows essentially from the role
J ’
. S .
Roman Catholicism played in the establishment and develop-

- ' ' -

ment ‘of welfare programmes and edqcatlon. The deference

with which the Angllcan and Presbyterlan chqrches ‘are re-
[ ]

gayded ollows not \ponly fromwtheir_traditional relationship

with ¢he state, but also from their role in the develcpmeht i

of eéﬁcation. Thompgon, ror example, pointed out that "the

" first school in the Commonwea{th was nun cy‘the Anglican

Church”. (1973) The Baptists‘and Pentecostalists attractéakﬁ ~
eha/are ?émpn@sed-mainly of people from the lower acd work-

. ;nc classes. 6te further point, that needs to be made, \is

that,even'within these denominations, there are churches ~

' shich have a cross—sectron of the social structure and others

< -

O T Ve

;/ ‘whicp have a limitedrrange of social status. The congrega- .
‘tions of thg.cathedral chgrches,*for example, would be com-’ A
prised*of the upper classes ~whilst churches in the south- ' ',gqf
ern part of New Providence would cater almcst exclusively

to the lower classes., Apart from prov1dlng religious in-

struction, churches. also offeg a certain amou of socigl
: . s i :

i % °° .
\\ - life, most especially%thrqugh their sSeveral organizations.
' WD. ’ ‘ y . k
: . K‘ :
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o | - © V THE SCHOOL SYSTEM T o

The conclusign that coldniellsm often involved
the wholes&leﬂtranéfer of social institutions from the metro-
pole to the colony has been acknowledged by several research-

4 - w

ers. Foster, for example, investigated the impact of this e

phenomehon on a population of Ghanians and collected some

_ interesting data which he analysed in his book Education_agd

"Sacial Change in Ghana (1967). More importantly, these re-

searchers, have severally observed that, in most.cases litthe

or no conscious effort was made to modify the transferred
institutions to make them more relevant to the lndlgenous SR

culturer ‘ , o \ '

$

. ~}';l'he Bahamas developed as a colony of Bmitain.
Axiomatically, therefdre, it is her British parentage whicn -
influenced the‘develophent of her socfal and political in-

y stitutions, and more garticularlyhthe character of her

educdtiohal system. Thus, although western type education

. reached the nation comparatzvely,late (l738) nevertheless,.k

the country has a falrly.yellVdeveloped (structurally) edu-
cational system mogelled along the line of that of the Brl-;
tish. Si e'the pessage of the first education act (¥908)

A Y

educatlon was free and compulsory fqr children between the

Y. 2 -

o e Lt
&0

Eges of five and 14. Today, primary and aecondary educatlon

- v

. R
Rt

‘-

remains free and compulsory.

|| Schools, both primary and secondary are to be
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found in each constituency on the islard of New grovidence
and children are encouraged to attend the school neerest

\ their homes. On the islands outside of New Providence,
i >
schools are loc?ted in each settlement.-

-
»

. There, is one aspect of recent discusgions abeut

\

S eduoétiona; problems and policies in the Behamas, exempli-

fied in. such official legislations as the College of the’
Bahamas Act, (Nassau Daily Tribune, Sept. 1, *1975) which
. represents quite a.significant development; it is the at-

tention-now being given to the function and development of

-
-

academic hkgher education. For, .as recently as 1975 aca-
- demic higher educatlon beyond the level of the sixth form -

had been neglected. That is, unless one was interested in
. - \
’ attending a teachex tralning or technical institution, one

.

= . . was obliged to seek highef education, out31de of the Bahamas.
This situation is often excused by/“rawxng attentlon to the '

fact that whilst Bahamians were capable of benefltting from

@ 4 A
A A

higher educatxon (academlc), the demand for it. was too small

v

o . to warrant the establishment of/&xtenslve fa01lit1es.

"

. . However, government and prlvate scholarshlp were

. ' always available for higher studies, tenqb}e particdlarly -
. - in the Qnited Kingd@p. In fact; only recently'has the Boha-

"mian government begéﬁoto Eecognizé degrees obtained in.the N\

'United States of America, Abqut 1970, the Bahamian gove1n~ .

. ; o ment<hegan to contrlbute towards the maintenance and upkeep
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gof the University of the West Indies--hence scholarship

students are now encouraged to study in Jamaica, Trinidad

\ and Barbados. Moreover, with the creation of the College
S ) ' . - . * .
of the Bahamas, in associptidn with the University of Miami
* . i - 4
students are now able to complete the first two years of
: =

_University education at home. !

In a very important sense, secondary -education

owed its development to religivous organizations, which func-

L N

tion through the independent school (or private) system. o

;(Thowpéon, 1973)- Most Bahamians have accepted the notion

»

. that the education of the communify is not the sole respon-

4

sibility of the' government, at least not in terms.of admin-.
d‘ . ’ N
istration. 1In fact many citizens feel that the nurturing

of children ‘should be executed within a'Christién‘atmosphere.
* The widespread adoption of this kind of thlnklng has, in

. -+ effect, allowed the independent sch®ols to exist and flour-

° -

- _ ish in an atmosphere free of criticism and resentment.

\ . 3 A )
- This independent school sjstem is comprised-of -

o schools adminlstered by the major denominatlons, in partl—- f”

;_cular, the Angllcans. Qhodxsts, Roman Cathollcs, Baptists,

Presbyterxans, and Seventh Day Adventists.- These schools '

;/;5;, \\prov1de fgr all levels of schoollng om infant to graymaﬁ7

high.” Independent schools though outside the ju,risdic'tiol

‘of}national.education'authorities in terms of administrat%on

o . - are nevertheless entitled to government grants, allocated’




Historically, the private school system, has

Y
s rved a social function, it was founded to provide for

[N

ocial exclusxfcﬁess. The schools of St Andrew, {Presby-

erian) ar'd Queen's College (Methodist) for example, were

-

founded for the ‘wealthy and White who wished to purchase

prlvileged but at the same time segregated education for

J ltheir offsprings. Thg!_éghleved thelr desired gegregation

Y asklgg substantial fees, outside the reach of the masses.

‘jjl/ltéyugh these two schools are no longer exclusive in ttrms

N\ of race; nevertheless 1ndepen3?d{ schools are st111 consi- ¢

red socially exc1u51ve. .

.

Proportionately many more of the middle ‘and pro-

Ky

/ N . Q;; e 12
ffe sional classes go to these prlvate schools. More 1mpef?

e

4he chdice is mainly for social reasons: it is soc1a11y

On the other hand, there is evidence to suggest Co

that the academic quality, along w%j?ithe teaching situation'e




plus the over-population of state schools, are sic that

parents may be. reasonably justified in supporting

L >

dent schools: Moreover, the educational .repute of most

b

privase schools has usually been reasonably good.

indepen-

CURRICULUM ' e

One af the chief protests "of the child-centred

movement in education was against the unffo%mity'of roce-
- . ‘ »~ . o . , 3 . k4
" dure the traditional school sought to. impose upon its .

charges. Most of this,yenom was directed tbwards the curri-

culum which came under attack most usually for its\subject—

. I I
centredness. and its consequent failure to“allow for the

AY AI

development of individu lity and creat1v1ty in the ltarner.

Al
»

Whether, the éhild—cen‘red movement influenced educg ional
pol;cy in the Bahamas is questionable. Yet, it is true that
‘during the early stages of the primary school, a curriculum .
;s such, hagdly exists.| Insofar as_ there ig'a plan, it is
charaéteriied by its-e phssis on,the‘threé'Ré--Reéhingh
Writipg and Arithmeiic; interspersed with someAsinging~an€
games. jgi ) , ' ' SN
\ PR .

' " In the second part of the primary school, tgach4
ing is confined largely to the same basic subjectsfaiéng
with some Algebra, Geometry, History and Geography/Soc1a1
"Studies. The rigidity and un1form1ty‘1mposed at this le vel,

manlfeats the view of most przmary hea&masters who see frée-

.-dom as being counter-educat;pnal.‘ -
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. N
A somewhat similar attitude characterizes the

. headmasters of secohda;y scﬁ?ols, but their stance seems

~

. less authoritarian and radical for two reasons. Firstly, ™
\

there is the question of age, at some time, the pupil is :
L called upon to make .informed choices with regard to the kind

of satisfactions he expeqts to gain from work and life in 3

the world beyond the school Entwistle has argued, that .
the child cannot eﬁfectively make such .choices until he has Vs
- v .

had the adequate experience of a wide curriculum and is able

ﬁ//to think in abstractions (1970): If we concede that it is

- at the level of the primary school,

-

and the early ﬁtages
f the secondary school that adequate experienée should be.

: provided, then«it follows that lter secondary school pupils

ought to be able to think in abstractions and therefore

£

ready for a more structurkd curriculum.

Lo . Secondly, there is the problem of examinations

B

written at the natlonal 1eve1. The end of secondary school- ,

~

ing is marked b§ the writing of two kinds of examinations.: ;l
- one local, the Bahamas Junior Certlflcate, and one overseas,
- : .

’ the London General Certificate of Education. Pupils may .

Vo : yrite any amount of subjects and must pass at leass one in

‘order to receive a certificate. The necd ‘for uniformity

impoggh by a curriculum dexives in part from' the need to

)
. ' .

‘Thus, to the core

.

prepare pupilé”for'thése examinations.

1

™

of - the primary school curmculum are added”, other examina—

i P e

- tion Bubjects mostly practical 1n nature‘as needle—workL
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domestic science, elementary agriculture and certain other

H .o technical sdbjects. . : o . ¢

a
v

The curriculum of the grammar/high schools varies

only slightly from that of the secondary schools, but it

was precfsely the curriculum which set these schools apart

o .

as separate. It was normal for the grammar school child to

study, one classical language--invariably Latin, one or more
of the modern languages usually French and/or.Spanish, plus - | o
Mathematics, Hlstgiy, English Language‘and Literature' and

Physical Eduoatlon. Around this~academic core which formed

4

in the final forms the comﬁulsory part of the cur:{culum,' :
, . , A -
-Art, Music, Religious Knowledge, Domestit Science, Needle-

] work and Cgmmercial subjects found their place as optional

courses. One is familiar with this curricqlum which allcwed

< .

; :
. ’ ‘ specialization ‘in the arts or sciences with little reghrd
. (3 g = . . s
A - ~ - I .
‘ . to-the integration of the two. . ' ¢
v , 2

. , ., The remarkable thiné about these curricula is that

" * . ~ .
ff~ : ) <\ they seemed togally. to dlsregard the problem of polltical

cu .

t': . educatlon. Authorltles may have assumed that democratic -

! . values and polit}cal knowledge weie beupg learned ificident--

-

o

ally through lessons id Hlstory or Gcography, but the poxn!

that“needs making is that this approach totally neglccteh
the Bahamian experlencek 1nsofar as~there was a partxcular

Bahamlan experience. As one student of the government hlgh

ff" school put it, "as a result of this (the informatlon-orieﬁ@éﬁmee

¢ . M x L - .o -
w - e R e o N a . , e +
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\Eurriculum), students intent on obtaining information on //’q

™ England, América,uHenry VII, Louis XIV, Chaucer and Crabbe

/ ' forgot how to relate to the Bahamas and-places and happen-
- : - ings beneath their very noseg". This inclination to emﬁha-

size the experience of the metropole wather than thaé of

the locality has left a seemingly permanent mark on the men-

tality and psychology of the people. Bahamians as a peoplé,
: - : .
\ still know very little about their history and geography.
Paul Adderley put it this'way, "Politicians ard others parti=
-éipate with conviction on.matters of which they appear to
knoﬁ.liﬁtlge—and it is a fact that little ér nothing is
known of the history of the Bahamas over the past 350 years
by.mos; people in the Bahamas, as a result some abominable
. tripe about ourselves is passed off as authentic information”.

E . o

(1973) There are those who are not ignorant of events which

helped to shape the development of ttfiS/young‘nationv but

- . who nevertheless feel that in the interest of spcial recog-

RO [
. o ’ . Ll

" nition they should forget their cultural treggizfi and pro- -

*mote enthusiastically the cause of colonialism.
- ~
N

" . ® Thus, even if, the Bahamian educational autfori-
' ~ 1] M

- ‘ties do fECngize”that sbme concession must be made to the

¥ " débelqpment of political attitudes and personalities; it is
¢ 1 ‘ S : b T
’ ”hot,delivering the goods. , So far as can be determined from -

'
% | ) government reports bn education, this system makes 11tt1e
[ 4
}
§

- contrived effarts to prepare 1ts members for citizenship in
. . iy

Ghe political sense, when polltical oitizenship is characterized

-




_-Unlike the metropole which we are told did offer

some political education via such courses as education for

citizenship or civics, political education in the Bahamas

.'has always beeng@eglected.
4

o

L 3]
s

Previously,,we'suggested that insofar as political

it was offered via the

'edu¥tion was considered at all,

general curriculum particularly through History and Social

studies.

|
But these courses suffered from several short-

comings,

the most obvious being their tendency to be ex-

clusively\concerned with the Britlsh and tﬂ!.ﬁuropean exper-

In other words, History and Geography/Social Studies

as presented to Bahamian pupils focus on the development of

Britain, Europe and Americ¢a. Insofar as any effort is made

to include matters Bahamian,

certain Social Studies lessons

‘focus on the workings of the macro-governmental institutions

Consequently, most potential

of Parliament and the Senate.

citizens do not recognizegythat they have an active politic;l/

role,'oﬁtside of his engagement in the periodical elections,

‘in the political system.:

a . ‘

In fact, experience suggest that

educational authoritics made a contrived effort to kcep con-

troversigl and politica¥® issues outsidu thg classroom.

Mini-

ty

Stry regulatidns prohibit the fhvolvement of civil servants

in general and teachers in particular, 1n what they define :

A0

.
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as active partisan politics. Failing to @resent an honest
. , . Dl
i 7 and realistic picture of how the Bahamian citizen can and

LA

does function, History, Geography'and Social Studies promote

a theory of citizenship which bears little comparison to
& ) .
i~, the quality of citizenship available to the masses.
\

¥

' {’_ Moreover, Social Studies which includes the Baha- N

mian political process as an iz 'in its syllabus, advances {

o g

an idealistic picture ‘of the democratic proc¢ess at work in
the Bahamian context, by oversimplifying the processes of i

political change and electgral procedure.”’ ' %

' ‘ S
~ . *
v
1 e 4

c~ . : _ Thus far, it héé been’ assumed that the shortcomings
of the°Bapamian approach to political edqcation lay essen-
tially in the conception of citizenship behaviour and of
the'politgbal universe it sought to ptomote. But there is ‘ .
F a further limitation inherent in the nature of the activfty

itself. This approach is essentially theoretical and des- ;
< criptive and as snch is unable to provide the practical exper- :j

ience necessary for mastering the skills of. political*liv—

.ing. In essence, this approach assumes the primacy of the
theoretical, it assumes that'it is more importanf/lo teach

about” the processes of government than to provide opportun— \

' . ‘
£ ity for tihe development of skills pertinent.to political
-ditizeﬁéhip. N
' ) \ L
.« Several researchers have attempted to show the g,

‘ _ relationship between the disciplinarylpegime within the

~
v
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outnumber the students and moreover, these councils have

.. they deem necessary.
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school and a person's politicél orientations, particularly

o

his relationship to authérity. Entwistle, g?i example, has
argued that "the disciplinary and socializing process of

) <
the school are an importaht source Of agult attitudes to-.

wards rights and duties, towards the perception of one's

capacity to alter the framework of the society in which one

livgs." (p. 35) Whilst not wishing to paint a picture of '

totalitarian school system, it has to be recognized that’

1

most schools in the Bahamas are authority~cent$réd. Rules

are usually laid down frém the tgp and seldom are pupils

) . ¢

given any measure of self-government. This is a situation

#hich is causing much concern tnot only t{) teachers&iommitted .

a

to the democratization of the "schools, but also to pupils .

wa

who must endure- the yoke of this situation. One pupil at:

L3

#he government high school complained that 'until a few of °

us reached advanced level we genefally had to accept'the

'

teachers' views ... there are too many restrictions and no
* a

privileges even for the upper forms'ki .

', ", In ‘recent years, most’/ high schools in paying lip -
Y .

-

service to democracy in the schools, established student Vo

councils.. However, students have complained that these

T o .

councils hdve no power. JIn terms of composition teachers

,

o L 4

- o

not been vested with the authority to execute .any action

B TR TR . L lrat
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Every school has a number of extra-curricular”

. " ¢lubs and societies which have the functibgf complémenting

'_;the curriculum by afférding children the opportunity to pur-“

s

| ~ .§gg their particular interests./ Among the clubs found on )
/ T

( Lo : campus e: guides, key clubs, choirs, debating and liter-

ary soc1eties,“§ooking clubs, foreign studies clubs, danco

and sports clubs. Many of these organizations offer prac - -

tise in political concepts and skills via their administrz- R

PR

: tive organization and adherence to democratic procedure.
) ) N N
% N & ! . - i A - .
h L . VI POLITICAL PARTIES .

The growth .of a more democratic political proce:s

k . - ©
\
\

in the country necessitated the development of political |

parties to provide cohesive formalfopposition and electoral
»

organizations.  Thus, it was during the early 50s that for- /

mally organized politica1=parties began to appear on the .
J A
scene. Currently twO political parties represent the peole T,

o

in 6arliament-—the ruling ProgreSSive Liberal Party\(PLP)

1 -
-~ o o

- and the opposition Free National Movement CFNM) Prior to

P

1967, the country had a government which reprqgented thek ) o

o population inversely, the party of the government being the
| o
{ IR . United B&hamian‘Party '(UBP) which drdw ide members from thde

2

White'population (20%) . Today the government is predomivantly
£

Black, of theﬁ38 seats in Parliament, the PLP zésch'claime

] . ) P ‘ )

% L identity with' the Black maJority'and in fact rose to&bower

; '.,"',4'\"{-“ : - iqf:).r 2 Np . ‘, .
R on just this theme, holds 30 seats. 0 e other. hand the .

. Rt PR
R Y - . .
‘“- . .
N L P * ~ oA + P -
[ . . - .




\eand appeals to. the 1nte11ectuals.

vt

.then empowered White UBP.
. o

-'g1 - , a e
S W

off1c1a1 opposxtion FNM "*1Ch is 1n fact an amalgam of the

UBP (voted out of office 1& 1967 electlon) and the free PLP 3 K

(a group which broke away from \ PLP in 1971) clalms to be re- .

presentative of the entire populatlon'but 1dent1f1es with’

This party holds seven ;‘ e
v

There are still some indivi~

be

of the remaining elght seats.

duals wﬁo desire to be.independent members of parliament‘and‘

, R

just one such person ‘holds the remawnlng seat in’ Parlxament

- . o~

However, in actual fact very little 1deolog1ca1

differences may be d1scerned between the two partles. for
P N

as far as can be determined both parties lack any|we11 de-

fined ph;losophles as the present Prlme Minister and leader

6£‘the‘pnp put it: ‘ - . . o

+ . e . ' :
' 'In all our years of existence, we as a

party have developed no common philosophy

which convicts and binds us'. (Nassau

Daily Tribune, Oct. 20, 1975%y

Yet, frpm its inception in 1959, the ruling PLP set out to .
establish permanent organizational, contact with the popult-

tion and to enlist their 'support in its struggle against the
In-consequence, it was perceivod

as a reﬁointionaryaparty for when it was formed it took the -

form of a radical movenenf directed against the status quo.

Some ﬁolitical theorists would thus like to call the PLP . '

. pragmatic pluralist party (Coleman and Rosberg (eds.), 1966

p. 663). . o v ' ) ' '

' \\m- It was to counter the radicaligm of the PLP that
A B s ) 11 _. . ,'(‘k; . ‘
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'under the 1eadersh1p\qf the d1851dent Cecil /7llaqe Whltfleld, 0

|
the Free National Movement (pﬁh) was formed The FNM can 1n{
CA
© no sense be described as ‘a- revdlutionary party, since its
.. !

sympathies lie with the continuation of %radltlon and custom -
R . R

hence its opposiiion to. independencex In practice, however,

9
very little ide loglcal differences may be discerned between

-r-o

both parties except that they ‘seem to have- slxght dlfferencqsmu

of econ‘oﬂu.c ‘interest, the PLP being the part? fo\r local in-

. vestment and Bahamianization of business,fthe FNM are allied
: N .

with big busiqesh, finance and foreign investment.

<
[- 4

Y
- As far as can be determ;ned recruitment is done

rather xnformally, no appeals are made to schools as govexn—
[+ ‘ !

ment makes a contrived effort to keep partisan politics ot

r

of the schools. Experience suggests,‘howevér, that persc s’

considered most llkely to succeed in an_ election are appr('-

ched by party off:.clals. On the other hand, some éopl‘ € ime-
Ply approach‘partieS'and express.thei; desire for memberslt ip

and electoral candidacy..
. .,

'‘Qur discussion has focused on the eaisﬁence of
easentially two political partles. .pther parties do egist'
but these are ;till in the developmental stages. For exarle,
the National Democratic Party and the Vanguard Nationalist

| Party, as well as the Young SOcialisc Pa;ty. A discussio
of chis nature is important when it is recognized that so-

ciplization theorists identify.partisanship as one of the¥i>( o
. 0 : 1SR 4 : : |
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.~ more.outstanding-features of the poFMtical world. -Of parti-. : 3

N - . L] .
cular consequence to our study, is the fact that these same

t:.heorists ciaim that it (partisanship) is ‘a i:olit;'ical orien- | ’ »::z

,w . _ tation -most usually transmitted by the famiiy via the pro- '_ ‘ }
é cesses of identification and imitation. Thus, there is a. '’ 3;

S X )

e - commitment on the part of any investigatiom into the deve- k #

) '.‘~lop@ent;bf political orientations, to consider the ﬂature . ) N

of parties in the political syst.em\. . R o ¥

- "
> . ’ - 3
. . :
[ [
. N 0

N . VII YOUTH ORGANIZﬁ!iQNS AﬁD‘SOCIETY
Outside thd ,schéol, in the larger society, ~chur§:h'es . .,
' ;séume the major i':esponsibility E;Jr'youtb oi‘ganizafiohs and ) . ’_ .
) societies. Thus, there are such organizations as: _Angli-
" can Young People's -Association; , Young (':athol‘ics, Metho- ‘
i I dists Guilds; Gi'f'is' and Boys' Brigade, tand many ;}he; dis'- e
N\ ciplinary and religi’ouszdrganilzat‘ions. . g . ‘-
y o ) ’ ~ Pther organi‘zati‘ons not under the auspices c;f the *i‘s
}‘ E :Aurch which cater to youthg and adolescents, include: * the %“
| ) ‘ wiarious fra‘{ ernal and secret socigt'xe‘s. as, Elks, Masonics . “:
" and Good Samarltans, a junio‘r branch'of the Red Cross; uch. - .
) \ protest groups as: UNICOMM\ Inrrdenommatmnal Youth Move- ‘. ‘
ment and Young Soc:.alists. ’
The extent to- which these organlzatx'ls are.ovel tly _ I

e

'l‘he protest groups are ex-
tremely so, whilst the disciplinary ones are almost obliv:ous rj‘

' ¢ &

political varies considerably.

B
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to the deménds the political culture makes in respect to

e

. “the developmeht of an active political citizenry. At one

< . . .
.time efforts were made to organize junior branches of both

‘major parties, but neither ventures proved particulary suc-

cessful, and at the time of 'writing both have passed into

N »

+ + oblivioén. - N L

\ . 4

S : All of these organizations have the'particular

5

. intérgst of instilling in their diséiples, skills gnd atti-
’,_ tudes they deém essential to social existegce, the most us- '
‘ual attiEude being‘fhat of 5rothérhood: Hence, they play a
necessary .and respected role in the socie£y, cutting across
E/ the social stgaté in attracting its clientele. Parents con- ja

sider it important for their children to belong to at least 3

one of these 6rganizations. In particular, they feel that s
.f ‘ . service and disciplinary organizations help to inculcate a Z

, sense of responsibility and provide valuable training grounds
5

for particular professions. . ' Al
) ™~ . X ., -

o ’ Most of the associations referenced above, also

-

exist at the adult level. The churches, which in many

- \ .
v instances provide the only social exposure for women, have «;‘\\)

attached to them several organizations. Many of the interna-
. . ‘tionally known service clubs as: Kiwanig, Rotary, Red Cross,

- Masonics, Elks, éfe established in the society. Other local

- organizations ‘include: mental/health associatiogs, drama

circles, literary and choral socicties, Toastmasters and



" best example of associatiohal democracy at "work in the Ba-

presentation on pertinent councils and committees, hag func-

~ ~ties. Bit this kind of behaviour is undetstandab;e, ﬁhén it . -

".i ! N
1‘0
- 85 =
ToaétmigtreQSEB,ppllosophical‘societieq; and of course, the

various sports And athletic clubs.

P

The particuiar interest of certain of the clubs,
especially the service clubs, is te instil in members ‘a so-
cial awareness - in realiz}ng this goal they of neceésity'
are exiremely political. In fact, many electoral candidates
.are recruited from just %hése associations. However, the

. , /

hamas, is referenced by the professional associations, and
unions. The medical association,‘the bar associaéion, the .
nﬁtéeé' association and thecteaéhers"unf%ﬁ, in thei; attempt
to affect the workings of go&efnment haée made’ parliamentari-
.ans aware of the social inequélitigs and infjustices, which
exist in éonjunctiaﬁ with a risgng new middle éléss, whose
ascent is maintained only as long as tﬁe inequalities'are

maintained. The pressure préfessional organizations have

"3

broughé to bear on govermment, through ‘their demands for re-

L L]

~y

tioned to at least delay the passage'of certain bills.

Membé;;hip in any of the political parties'is.leqi-
timate and often solicited. Yet, as a people,:nahamiansc
(particularly, the_non—professibnal)fstill seem reIﬁctqnt to .

become card-carrying members; as it were, of political par-

is recognized thag“tﬁe<p§:t 'ystem in the Bahamas has had

~
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Chapter IV -

FINDINGS

5o 7 . w

the major fihdings of our research study. -AS detalled in

k -r ‘Chapter II ur maln purpose in undertaklng this study was

’ f to explore and descrlbe the effect of pOlltlcal ‘education LN
‘ 4
j components of the curriculum at the, high_ school level (grades

10, 11 and 12) and at the unlverS1ty level on the political

,/ spciallzatlon of a group of Bahamlan students in Montreal.
.y [
'./‘, ./ Therefore, in thla-chépter we shall first of &l dlscuss
N 7 our treatment of thé 1ndependent varlables' level- 6f PEC,

/ // | exposure as measured by number of courses taken at hlgh
.f // . school, at unlver51ty and in between,. as well as the level

/ "~ " of Qducational-Knowledge/%lteracy as measured on three diff- . < é |
/ erent tests: .Landton's Fectual Test, Sophistication.Test :

,/ and the York Social Studies Test. Secondly, we shall dis:

cuss our treatment of the dependent varlables measurlng po-
Jlltlcal 9001a112at1qn. ThE}dly, we ‘shall dlscuss the results .
‘ of our test of the hypotheses as detalled in Chapter I1I.

Fourthly, we shall present the results of our'anelysisiof :‘ /
.- " the effect of severdl important variables related to/the

.o ' bolitical socialization process. These variables are grouped

v

. ‘ .
into foux categories: demographic’ and personality- variables,

i ’ pation in fdrmal organizations. = . . . ¢

<

An important procedural note is to be stated at L~
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this point. After the first coding of the ‘information, we

' ran a complete print-out of frequenciés and percentage dis~

' , 4 2 -

tribution on each item of the interview schedule. This

o LN

,first set of results.(including some information collected
through the 'tables' which formed- part 'of the interview.sche-
dule - see p. ?485 i§ [;résented in Appendix II, 'I‘his‘wi‘.ll
provide a de}t'ai'led profile of Erahamian students ’in"Montreal

-

who may be described ag a Bahax'mian elite .group.
7/ o

Based on the informatioﬁ obtained on this first

stiep, we then 'preééred a second cading shgef and a “second
. set of data cau:'ds, sumnv\arizing‘ ;the informat,.ion to be é‘malyzed
in this chapter. For purposes of the t‘est on hypc;these;we
have used this ‘secon'd set of data.. Sligh:t d'iscrepancies in

-

percentages between the two sets are due to the grouping of

dome of the data for, purpeses of analysis. .

I. INDEPENDENT VARIABLES

F] ’ ~

The independent Variablés for our test of hypothe-
ses consisted of items measuring the respondents' level of

exposure %o political content of the curriculum (PEC) as

~ 5

meas,urefd by ‘relev'an't courses taken at the hi‘gh school level,

.

at f:hé university level, and in between high school and univ-

~

. ersity. The information was collected in the first part of

;the interview schedule. ‘ -
. :

A. HIGH SCHOOL

Four K categories of courses believed:to contain

-




. - g9t . .

. ‘ -
. . '

xplicit political components were examined. ‘These’were: .

o

artrrererrr ey

Civilcs courses, History courses, Social~S§udies courses¢and

*Other Relevant' cpursegi\\\\/ . " . . . L

) - CIVICS COURSES (Q. 70 - 75; 142) ' :
. . . o . |
“ As far as we could determine from the available -

.

‘ : litefature, personal experience, discussion and correspond-
| ; /

’ P
encqg with Bahamian educational authorities, there were no

‘ Civiics courses offered in Bahamian high schools, at the time

" our sample went through'high school. Therefore, we expected

\ 1

that all stuaenfg would'apswer negatively when asked about

N .

o ' . /2meer of cCivics courses‘Eaken at high school. Instead only

4 [\
36 studentg answered so. There were two students who had

- o -~ -

' five or more Civics courses, another one reported having had

o L

three Civics coursgg, while two other students had one Civics

.

» course each. We found ggg that these students were quiized.

every morning on th& news reported the night-befofe.' This

activity, according{to the students, was called Civics in . -

.

» -
-
’

3

. N o o -
their respective’schools. .. I;/ ) - v

] Since there was not enough variation on this item,‘

we omitted it from our list of independén£‘Variablegameasur-

I4
L 3

| ing the PEC. - : o

~

N { ' g ’ t
HISTORY CQURSES (Q. 76 - 81; 143) ‘ - )
¢ R IR S .
. One of the courses which we considered a% part of
' o . ’

§  .thelroiitiéal iﬁueation cgrriculum (PECJ.Was‘ﬂistory‘a=course

v
e .
3\3 N |
‘ 1
. . .
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which every Bahamian hjigh school student is requlred to. take

Oup to a-c rtain level - usually tblrd form. - Mdgéover,

Aﬂlstory was considered an 'arts option' course and ‘'arts’'

'

. . - of concentration. (In gener&l this was true for our éaﬁpie

- N b

. ‘ R )
as well.)' Thus, it is not surprising that 24 students had

five or more Biétory courses, three students had faur His-
f R \ ‘
toxry courses, a%Pther 13 had three courses each and one stu-~

- dent had only two courses in History.
» .

s K -

’ Most students performed very' well in these courses
judging by their self-reported(gradés. Except for two ™

students who malnly got Ds in History, all th@ others did

extremely good, 12 said their teachers were good and 14 re="

L

. ported.that their teachers were fairly good. Five students

“had teachers who, as far as they' were concérned, were poor -
s

instructors. : . . .
\ \ -

L]

_Nine students reported having had only maﬂé\teach-

ers, 22 students reported only female teachers, whiie ten

«1

students had both male and female teachers.of Hlstbry.

Furthermore, most of the students were generally ple%ped

& ~ . P

view of the fact that,most Bahamians are nOWalooklng back

at their high school couk¥rses with-disgust since these courses

v

focused on the British and European experlence to the total

neglect of the Third wOrld. Yet elght students rated the -

courses were very«popular with Bahamian students as dn 'area - -

'g@ite well. Ten students cla531f1ed their teachers as belﬁg .

with their courses. . ThlS flndlng was qulte surprlslng in 4

D




‘~History courses greatly increased their 1nterest towards

' the courses were bad. Only two students chose History

said «the courses did not help iqcrease their political in-

" students up to a‘certain grade level, so is Social Studies’

-~ 91 - ‘o ,‘, . : N

-

',sourses as éktremely good, 16 students rated them as good, . i

ten students marked fairly “good. Only six’ students’ said/

. courses as'elecréves, 18 7tudents took Hist6ry courses be-

”

’, ’ . 4 ’T:gj;
. -3
¥
cause these were required cour(es in their programmes and 21 ’

students took History as a requlrement:but also teek some

-

eléective Hlstory‘courses.( ‘ - - e .Y

o v

From the above comments, it is expected that the <N

History courses would have 'increased the interest of stu-
‘ [ .2

” LN

. ‘ . ‘ . ke
dents on polItical matters. Indeed 23 students said that ;*k///‘ﬂ

publlc affairs and pOllthS, while 11 .students thought"the. b

coftrses were helﬂful in this respect. Only seven students

E]

terest at all. : ) ¢
- [4

SOCIAL STUDIES COURSES (Q. 82 - 87, 144) :

-
~ . b -«

‘/QF ~ Just as History is mandatqry for most Bahamian

wsich, at the rime eur'sample was in high\sshqol, was taught
mainly‘as Geography. Geogrephy, since it'can lend itself to ..
the direct teaching of political facts, ideas and orienta-

tions was the next item considered as part of theuPEg. Twen;

o~

ty stuéents had five dourses ‘or more, three students had

LY

four courses,- 12 students had three céurses and two studgnts
. ’ " . e Iy .~
had .one course each only. As in the case of History, with

v
- .




i

the exceptlon of one stuifnt who got a mixture of Cs and

~— \V/f’Ds for his Geography courses,.the rest of the sample per—

formed well. Only five students reported hav1ng had poor

@ N teachers and most of them felt the courses were good and

» L3

lnformatlve Twenty students had all male teachers, nine

E ‘ . students had all femafe Geography teachers while eight stu-
| . . Y .

‘dents had a mixture of male-and female teachers. i §'J

¢ ;- ‘ Fifteen students took their courses because they

were required, while 21 students took a mixture-lof required

»

and elective ﬁéography courses. Only one student took all

. . o
elective Geography courses. " Thirty students said that as’a

resulg'of‘their courses their interest in political matters

had increased considerably.

~

v .-

OTHER RELEVANT COURSES (Q. .88 - 93; 144)

From our readlngs, we have been able to determlne )

that very little, if any, other courses with dlrect pOlltL-
‘. R —
P | - cal content were taught in Bahamlan schools. Therefore, we,

J

did not expect to find any other 1nformatlon on 1tems rele‘

// vant to the PEC for our sample.\ Indeed 34 students did hot

report any other courses at all, and only seven students

poxnted to some courses which they though “were relevant..
. j N
' We have, therefore, omltted this 1tem from the list of in- .~

dependent variables used for PEC purposes.

4 Iy

’ @ . o , o -
‘ . INTERMEDIATELEVEL  \

, \' « . . Bc ~ , n.

Since some of the students in our sample uad‘
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A

-

a

receiﬁedwformal training in post-secondary educationlal }n-

stitutions befgﬁe eﬁtexingiuniversity, We enquired about

the pblitical components included in theitr curriculum at

A ~ > .

) this stage. However, only a few students had this exper-

lence. Consequently, we are not going to engage in a e-

& tailed discussion about the intermediate level of SChOOllng, X

-

1n this c&apter. The raw results may be consulted in the

.

appendix.' (Q. 94 - 117;' 146 - 149). ’

.
’ t |

One point that mg;t be mentioned however, is that,

Q

‘ v \ .
?in the case of individuals who had taken politically rele-
. . .
. vant qourses at the’intermediate level,/ye did try to deter-

*

mine if there was a cumukptlvgvefﬁect due to these courses.
We'qgscovgrea that these-weréiln faqg ;he same individuals
. with high PEC ekposﬁre at the higﬁ school level and thgre;'
fore decided to omit further analysis é% this, part of the
~< data. . . ’ . |

Y
m—d

]

C. UNIVERSITY®
LA . »- ’ S

v ) - ‘s N E
Four categories of courses believed to contain

-

. gxblicit political components were examined at this level,
. : . - )
In particular the categories -included: Poljtical Science

courses, History courses, Soc1a1 Studies courses and 'Other

.
, . ) )
Relevant'. courses. ., : : *dl

0 «
-

. R ‘, . ‘ R
“POLITICAL SCIENCE.COURSES (Q. 118 - 123; - 150)
' -4 ro Cor ‘ -
One oﬂ!;ne,courses we donsidered,as relevant to
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S PEC at the university level, is Pol tical Science. Twenty-

~

nine students did not have any courses in Polltical science,

.'\

while four students had ont course, two students had two

courses each, two students had three courses each and four
” , I Y ) - .
L P students had five or.more such courses. Most of the students

. T~ - who took these courses had a B average. Only one student
‘ =

N W
. reported a bad experience with a Political Science gourse. .

» . The rest seemed pleased with their courses in content and
. ' o K . )
. » structure, and they felt that these courses had a direct

ot (\4 . effeet in raising their interest in politics. ,Of the 12
. ‘ . Vo T . $
’ py _students who took Political Science courses, nige had male *

N

.- professors only, while thrge had Yome ale and stme female

< professors. All of the students enjoyed their professors

(O . style and delivery. Six students took Political Science

courses becduse they were required,‘whilst six othexrs took

/ T

t s some required and some elective courses.
L w

l_ . K _ In»consrderlng other relevant courses, we first
N .of all examlned the quantlty of History courses taken\ Only

11 students reported havrng taken Hlstory courses. Of these, N

» t\ . only one student had. flve or more courses, four had two

.+ ' courses and-the rest had one course each. Two sﬂ!dentsxre-

ported faillng grades, the rest did qulte well. The inter-

esting aspect related to ulstbry courses ?s that most of the

courses were on Third World countries. The mqurity of the

@
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\
‘\m . N ) g
student;‘herepleaged with the quality and content of the

courses asxweﬁ} as the professor who offered themﬁg’noreover,
&

A
most of the students reported that their interest in politi-

4

cal affairs increasé¢_as a result of these courses. Except {

- for one student, the rest had only male Hiétory teachers.
. ) ¥

SOCIAL STUDIES COURSES (Q. 130 - 135; 152) . .
A} . , -

) . _ ‘ ;o
Nine students reported -Social Studies courses as

part of their uﬂivérsity curriculum. Of thefe, seven had

only taken one such course, one student had five or more

- courses. Only one student failed most of his Social Studies

courses, the rest diérﬁuite well. éy furthermore were
happy Yith the quality of the course éﬁﬁ the teaching‘offthe
professors. Four students had all male\professors, three
studé%ts h%d’feﬁ?ie professors é;értwo sgpggets had some " -
male- and some feﬁale‘Soéial Studies teaéhé%s. Seven étudents_
had‘ghosen'Sociél Studies as an elective, ang, two students

o . .
‘had some required and some eléctive courses. All of the stu-

-

dents reported some increase in political interest, as a
result of thése courses. Yet there was not enough variation

on_this item té warrant our maintaining it as an independent

variable. ‘Hence;'we-havé omittq& it -from our list of inde-
gendent variables meaéuring PEC -at the University level. {

. . ‘fﬁﬁﬁﬁ

| OTHER RELEVANT COURSES (Q. 136 - 141, 153)

1

2

)

S

- ©  Thirty studeﬁfg/mgﬁtioned other _ courses which they

AE ~ »
o
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tﬁought to be relevant in as much as they involved direct
» R ‘
instruction on political matters. 1In this regard such
- . * ‘

|
§ courses 3as: Philosophy, Economics and Religion Ggre nen-
| . .

i

) \\ c}oned. Six students had one course each of this kind,

;o eight students had, two courses, five .students had three -
q N .
courses and the rest had four or more courses. With the

- exception of four students, the respondents d4did quige well

L]

on these courses. ~Twenty-three reported hav1ng had all

male professors, while seven students Had both male and fe-

L] s

male professors. All students thought the courses were qulte
- good and most of them liked ﬁhe professors.‘ Twelve took the
courses- as electiues, seven asirequired, and 11 had a mix+
ture of required and elective courses in thisjfategory.

"Most of the students reported some increase of interest in

’ .o N . ,’,\
political matters as a result of these courses. \

« [

. 88 p '

: ~ SUMMARY OF. INDEPENDENT VARIABLES

3 ‘ ’ . '\ . . " . -
HIGH SCHOOL , . -

L 4

The respondents in our sample were divided into Y

Y

groups accordlng to the degree of exposure to the polltlcal

education curriculum PEC) . We measured PEC at the high
# school level by the n er of History courses and the number
of social Studies- courses taken. ~A1though Qé had collected
information on the number of»civics courses and 'otheg rele-"
- uantl cou;ses, we could not obtain a good distribution along

those lines. ’ ‘ \
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The students were divided into groups based on the

ektent of their exposure to History and Social Scudies courses,
) . .

}
- as follows:W )_
. '1. Those who had taken five or more ¢ourses

. v . )
O (History or Social Studies) at the high

school .level were cétegorized as having

° had ,‘high exposure' to PEC (History 25 Rs;
‘Soclal Studies Q}JRS).

. 2. 'Those‘who had taken two to four courses

(ﬁistory or Soqiai Studies) were.grouped

as having had® medium exposure' to PEC

(History 16 Rs; Social Studies 15 Rs).

.
UG T 50 rtart 2 B T E i o SN i e S T A s i
Gaalhs® 7 e BTN, NSRS e i

3. Those who had taken one course (Historyy

- -

or Social Studies) were groupe@ together

Y

. ~ as haviné had '1ow,éxposure' to PEC C
(History 0 Rs and Social‘ssrdies 3 Rs).

-

4. Those who had tiken-no'coufges (History

-

or Soc1a1 Studles) were grouped as hav1ng

had . no exposure to PEC (Hlstory 0 Rs; o

Social Studies 0 Rs). . ' .

* UNIVERSITY. . | R ; L

At the university level, the respondents in our:

v,

. \ - .
sample were also divided into groups according to the degree.

{

of exposure to PEC. We measured PEC at the university level

by .the numbexr of Political Science, History and 'Other
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Releﬁant' courses taken by the students. The students were

1.

.2

3.

4.

~vant courses) at ‘the university level,‘ e
to PEC (Political Science 4 Rs; History .

Those who -had taken only one gourse (Poli-

,Science, History, 'Other Relevant' courses) |

it

Pl et

- 98 -

ens dawerti W b TR

i F
h

then dlvxded into groups along the followxng lines:

Those who had taken five or more courses
(Politlcal Sc1ence 3 HistorY’or'Other
Relevant ' courses) at the unlversity level ’ R

were categorized as having had 'high expo- B E

- »
»? ' b )

sure' ‘to PEC (Political Sciences. 4 Rs;

v ' .
History 1 R; other relevant courses 9 Rs) . L
" Those who had taken two to four courses, "

(Polltlcal Sc1ence, Hlstory or other rele- ' 4

]

were grouped as having had 'medium exposure' . _-

4 Bs; other 16 Rs).

- . .

«tical Scienee, History or Other Relevant . .

- - L '

courses) were -grouped as having had 'low o
exposure to PEC (Polltlcal Sc1ence 4 Rs~

History 5 Rs; Other Relevant courses 6

’ . S N »

RS) L3 i Ct T R -
R &ﬁ ' . 3 !
Those who had taken no courses (Pdlitical 2

‘were grouped as having had no exposuré to

, . . \ B N
PEC (Political Science 29 Rs, History 31 Rs,
'oOther fzelevenht‘ qourses\lo RS8) . AN

-
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II. DEPENDENT.VARIABLES - HIGH scnooL AND UNIVERSITY - .#
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¢
F

. 3
B

Of the nine variables measuring political social- -

-

a3

ization which are detailed in Chapter II, we have chosen - . - . %g
seven for the test of hypotheses; fhese are: ™~ ' | g%
‘ ;: Pedltlcal Interest ' ’ o .,/'4'}\— : ;
2. °Spectator Politicization (newspaper and
radio) ,
. 3. Political Discourse - . : }“ IR

4. Political Efficacy
5. Political Cynicism ‘

6. Civic Tolerance - - " ' .

¢ . PR <

7. Polltlcal Knowledge (measured in three . o
" - tests: . ‘ ’ ‘

(a) Langton s Factual Test of Politics o

(b). Langton s Polltlcal Sophlstlcatlon

Test . . .
. L / { .o . . L - »
(c).- York,SocialJStudiés Concept Test)

%
1 -~ v )
. « E

- We have omltted the varlable of Partlclpatlve
Orientation for the reasons outllned below. Co ' D |
POLITICIZATf%N'\- . ﬂ"‘_.. S L
— . 5 .

Langton used a omblnation of spectator politic1-

zation and polltlcal discourse to arrive at a general poli-

‘

ticizatxon score as dlscu sed ‘in Chapter II. We have there<

o - L4 N

fore omitted the analysis of “shis varlable as ‘a measure: of

political socialization since we)\ are disduSsrng the two - : . ) f

{component variables Segarately; hnd since our sample is not ‘ 'E
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large enough to distinguish any additive effects.. .
. PARTICIPATIVE ORIENTATION ‘ L : =

, This variable of polltical soc1a112ation measures
t g ‘ , the propensity tgward partic;patlon in publlc llfe.» Like

[ ' ‘ Langton, we used a slmple questlon as the basxs for, c1a851-

t flcatlon ln this aspect of polltlcal soc1allzat10n. 'People
’,\ ‘ . . have dlfferent ideas about what belng a good c1tlzen means. -
l . We're 1nterested in what you thlnk. 4 Tell me how you would
r : oL describe a éood citizen in. the ‘Bahamas - that is, what _
_ T . ‘ T _ )
} - ,d T ~thjngs about a person are most important in showing that s ¥ i

v Re is a.good”citizen?[ (Q. 250 - 251). - .

As predicted in Chapter II, since most of our sam- - R

o

. ple consisted of voters who would participate for the first

time in electxons this year (1976)., the results obtained in- D
\ | b
% E g . dicated.the amqut\jggsof being a good citizen in the partl- 3 i
; f h \' ’cipatlve sense. ‘Thus, at’ the university level, only two .

- ¥ . - ‘ -
- - students stressed non-part1c1pative aspects like, “to abide

. by the law, respect one's relxglon and love one's country®.
h Whereas, at .the hrgh ‘school level the numher.of students who
i remembered‘havihg stressed the,non-participative aspect of
[ ‘ 3 ' .‘i'”;f\\being a good citizen, was approgimately 20. .
; - ,‘7 _ ) ?{ Thus, because there was not much varxatlon on this
E Lo e variable‘\é\the universzty level, we have omitted 1t from

N 4 . .
‘ S the discussion of this chapter.

N ARG e — e e - A ¢ i S g il
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The discussion will, from this point, focus on our

.treatment of the remaining seven variables measuring peliﬁi-
V4 . - . ‘

cal socialization outcomes. y ¢

POLITICAL INTEREST (Q. 174 - 181) | .

*

On this variable,. students were categorized into,
High, Low end No Interest groups and were -given scores ac-
'cdrdingly (2, &, ), on the basis of the interest shown in
public effairs. T ose who, in our first ana1y51s replled
that they follow what is going on in government and publlc
affairs "most of the time" or “Eome of the tlme", yere cate-
.gorized a® the ngh Interest groué\(HS 14, U 23). Those res-
pondents who claimed to have followed pOllthS "only now and

s

then" orx “hardly at alli", were categorlzed as the Low Interest

-~

groap (HS 26, U 18). Those respondents wh dld not show any

-

interest at all in public affairs and politigs are in the‘NQ
Interest group (Hé 0, U 0), One respondent was, not classified
at the high gchool level., ‘e . ° £ '
SPECTATOR POLITICIZATION - '

This variable was measured on two item newspa-

" per and radio. )

. Newspaper (Q. 182 - 184; 205 - 207) />
M

On this varlable we divided the sample into groups

\

having, No Politicization (score 0), Low Politicization .

(écore 1), and High Politicization (scoye 2), on th " follow-

. *»&"‘“..:J:gg.:y, St B e x:

=

X3

o T

e 2
iy
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were placed‘in the No Po}iticization group (HS 10, U 16).
those who read the newspaper only a few| times a week or a-
few times a year, were placed in the Low Politicization.
group (HS 16, U 14) whilst those respond nts who read the ~s

newspaper-on a daily beels were plaqed ln.the High Pglltl—

A‘»'~ -

cization groupi(ﬂsols. U 11). E ‘ /'

Radio (0. 185 - 188; 208 - 212) o M

' Listeners to polltlcal prog&ammes on the radio

3

&
were grouped in the same map? r as newspaper readers. ‘Thus
- .

0

we Rave the following groups;

U 11), Low Politicization (HS(R2, U 20), High Politicization

(HS 16, U 10). Two respondents at the High School level be-

F 4 R
”

long in the 'Not Aéply' category.\

POLITICAL DISCOURSE (Q. 198 - 204; @228)
© o - v . . A

On this variable, respondents were categorized as:
(1 not engaglng ln polltlcal\?lscourseu (2) engaging in
pol tical dlscourse at a low level; (3) \engaging in poli-

tical discourse at a medlum_level; (4) e éaging in politi-

cal discourse at a high level;. on the basis of the frequency

with which they discussed politics. (Scores 0, 1, 2, 3 res-
pectively) The No Discussion category incl ded all those
respondents*who did not usually discuss matt rs political,

L]

with their friends, family or ‘other adults. | (H.S. 11 Rs,

U 7 Rs). The ILow Leyel categetry, included those respondents
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who discussed politics with friends, family and other adults

on an average of once or twice yearly (HS 11 ﬁs: U 9 Rs).

The group having a Medium Level of discourse brought toge-
ﬁklher those respondents who discussed political matters a

few times‘monthly or those who engaged in politicglly re-

levant discussion with some adults sevefal times a week and

with others a few times a month (HS 18 Rs; U 23). 'The
o . ~ t‘v . ’
group categorized as having a High Level of political dis-

{

course included those respondents who discussed politics
with family, friends and other adults on a‘géékly basis

. "(HS 0 Rs, U 2 Rs). . - - .-
. At the. high school level, one student was in the
' - v

'Not Apply' category.

. . C
l ) % A T
POLITICAL®EFFICACY (Q. 229 - 232) .
» .
On this variable, students Werelcategorized as: -

(1). ' Feeling No Efficacy at All (HS 17,U 13); t2) being

I3
at a Low Level of Efficacy (HS 20 Rs; U 17 Rs)s (3) being = .
. N . b L
- ) at a Medium Level of Efficacy (HS_ 1,U 0 Rs); (4) péing at
o a High LeVek og Efficacy (HS 3 Rs; U l1ll Rs), on the basis

of their comments on the following statements (scores 0, 1,

.k | | 2. 13): °

1. JVoting is the only way that people like

-

ép | - _ ~ me can have any say about the way the i

- government runs things. ‘ o g

.0 b .~ w X
’ . . ‘ *
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‘ 2. Sometimes politics and government seem SO -

: ' complicated that a person like me <cannot
s : ¢ . , )
S really understand what's going on.

-

It is to be noted that the above two items were

[

| . . % used to éonstruqt a three point”political efficacy scale

_ . . LA
with a CR of .94, as developed by Langton. .
. | . S
POLITICAL CYNICISM (233 - 244) .
o on this variablé, respondents were calegorized
| into groups having: (1) No'Cynicism (HS 3, U 0); (2) , - \
. . ~

. Iow Level of cynicism (HS 8, U 2); (3) Medium Level of

| o

éynicisnt%ﬁs 19, U .26); (4) High Level of Cynicism (HS 11}

R U 13); on the basis of their*gssﬁonse to the following six
: . . : :

~

- items (scores 0, 1, 2,5 3)°¢
+ 1“ '
’ 1. - Over the years, how much attention do you

b " . feel the government pays to what the people

o think when it decides what to do?

4 c

2. Do you think that quitﬁ'a few of the people
running the government are a little crookgd,
‘not very many of are, hardly any of

phem'are or all of them are?

~

3. . Do you think that the pecople in gbvérnmeﬁt / “

N - waste a lot of the revenue, waste some of
" . ' te ‘

: . it, or don'twaste very much of it?

0

{ .  4.. How much of fhe time do you think you can

-

e
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»

trust the government of the Bahamas, to

“

do what is.right? Just about always, most

- of the time, some of the time or never? _
R - ‘ 5. Do you feél that most.of the people running

+ the government are smartupeople~hho uéually

.
f LS

, know ﬁg%t they are doing, or do you think
s W'«

doing?

\

6. Would you say the governmeg; is\pretty much

. run by a~few big intedests looking out” for

‘themselves or for the benefit of all?

The above six items formed -a political cynicism

- scale with a CR of .94 as developed by Langton.

(j" ' based on the expectation that, "while trying to create in-~
»,

terest in politics and.a sense of 'efficacy, the*civiés '

.t Y

B}

: . . ,
who are high on political socialization in general will

- scoié low on cynicisnh‘ Thus when we see a high score on

A

able of politicai so¢ialization: However, the results of

< +

' L) . N
- “‘that quite a few don't know what they are .
. . = - -

curriqplﬁm almost inevitably tries to discourage‘feelings/r
of mistrust, and cynicism toward the government". (Langton

4 .
1969, p. 94). Therefore, it should be expected that those

this item it means tha® the individual is low on this vari~.

£
?
b
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many researchers.including Langton have shown that the high-

\ i s\ ] ']
er -the level of edugation the highexr the degree of cynicism.

- Although taken at an adult level this may mean

many different thingsf‘at the high school level'iflmay be

‘based'on the qiality of the class-room climate, or it may

be a result of salient structural variables.in the societal

fabric. Thig yill be discussed further in later sections.

CIVIC TOLERANCE (Q. 245 - 249) - S .

All respondents were scored on civig tolerance
according to their response to the folloﬁing three state-
ments, which formed a Guttman scale with a CR of .94:

1. The democratic form of government is one,
«

. C (\fhét all nations should have.

«2. If a person wanted to make 2 speech in
&our’commuhity, against churé¢hes and

religion he should be allowed to speak.

) 3. If a communisttwefe legéLly elec£ed to

some public office in the Bahamas, the

people should allow him to®take office.

\

on tﬁiupbove’basis we had ctfegorigs of: (1) No.

Tolerance at All (HS 0 Rs, U 1 Rs); (2) Low Tolerance

(Hé 8Rs, U 15Rs); (3£',Meaium Tolerance (HS 27Rs, U 20Rs)

and High Tolerance (HS 8Rs, U 15Rs). The scores assigne%
. . . » . “

were 0, 1, 2, 3, respectively. .  : s _//”

.\.
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POLPTICAL JKNOWLEDGE /LITERACY . Lo b
T ° ' . .2 . R, % «,,,,ﬁ(
d Three different. measures were used for this _ , %
‘Briable: { . o . N o
- - - 7 x' - ‘ '
A. POLITICAL KN_OWLEDGE/LITERACY (Part III, Q. 258.-- 259): . ‘ ‘;
reflected in reépondénts‘ perforﬁanc?~on a factual examina- o
. ' . - b
tion. - Respondents were asked to answer the following quesg i
tiqns based on the example developed by Langton:: ' ;;
‘la. About how many years does a Bahamian 3

. : T ~ . ‘ o

. ~ parliament last? . . = - . o A
f e

" 1b." Did you know this-:in your last year CANG .2

& g - " . ’ . ) - .
of high school°‘ . ) ) ’ Wy

Co 3

( Z;T\‘Ma?shall T#o is a leader in what _ . %g

© country? d ' ) ' s

. P

Ja. Do you happen to recall whether President
o Kennedy was a Republican or a Democrat?
3b. Did you know this in/yoﬁﬁ’last year of

high gchool? ‘ . Co ‘ %

[y

\ 4a?:fppring WW II which nation had 'a great . -'..°
4 PR .
‘\ |.many eoncentration camps for Jews?

N 4b. Did you khow-this in your last year of Lo

» 3

high school?‘,

5a. Do you happen to know how‘many members

' . *there are in the Bahamian Parliament® .= .
. Sb. Did you know this ig your last year of o

high school? ‘ SRR BN -
' . . P’ B * l . O .

. A . " N ‘. *
4 A . oot . ¢
N s et * - [ A '
. .t v N oy - .
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Each positive answer was marked 20. The students
: . v : o .
.. ) were classified.(scores 3, 2, 1, 0) as High on political oL
e J . T~ ’ . . '
VA O knowledge/literacy if they scored between 80 - 100 (HS 7;

' . U 12); as Medium on political knowledge/literacy if they . y
. Ay

‘ ~ ' scored 60 ((HS 10;) U 8); as Lew if they scored betweefhzo -

-

o’ ... 40 (HS 21; U 20) and as having No Knowledge at all if they
' scored 0) (HS 3; U 1).

B. POLITICAL SOPHI&ICATION (Part III, Q; 264): based on

, . 'the student's percepLion of ideological d;fferénces between

. . '
- . political’parties and as ascer(ta.i'.ned on Lang;\on's model

» -
N ' & which was composed of the following items:
. . LN ’ . "
- . —— 1. Do ﬁm think these} ?rq any important\
S T .’ ' i differences in what the PLPs‘and FNMs
] ' . ’f-“ . . J .
3 PR ) ' °  stand for? T
. \‘ R . gA ) . \ . ° A . :ﬂ
o - 2. Would you say tpat. either one of the partieg
. . o is more conservative or more liberal than
K ! . . . -2 i -
: - ’ , . the other? ~ .
' [y \
3 .
" 3. What ‘do you have-in mind when you say that
ot o ? : v \ - . )
. v - --<=--- are more conservative than the —=---- ?
. ‘ . * &
; - ‘ S ‘ . .\ .
», ] ' _° 8ince this was a highly subjective test, the stu-
i . r - dep::s were not asked to-give a retrospective evaluation and ¢
therefore we only have a score of political sophistication t E
» ., . - t
N R L .at the present time. - ) ' - '
B . . /— . , —

]

Those re‘spo&ynts who totalled a score between

St T TR e s mespeate
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50 - 60 were %Aassifiea as Medium on sophistication (6 Rs)
and those who scored So.ot’iess,— one was classified as low
on sophistication (25 Rs). - Students who did not give any
correct answers were grouped together in the No Sophistica-

tion category (1). The respective score$ for each category

A

was 3, 2, 1, 0. . v

C. YORK TEST (PART IV)

] 0
Political knowledge/literacy as reflected by the

A ~
respondents’, performance on the York Social Spudies Concept

e - .
test. ~— ‘ .. -

a

The fespondents who totalled a score. of 80 - 100

were classified as High on political knowledg¥/literacy

(HSM6; U 23). Those who scored between 50 - 75 — were
classified as Me@ium (HS 11; U 12) and those who scor be-

tween 25 - 45 were classified Low on this-scale (HS 24; U 6). \

There were no" zero'scores. The-respective scores for each

III, GENERAL REMARKS - DEPENDENT VARIABLES

’ ~

category was: 3, 2, 1, 0: - ‘ (

Befprg'summarizing this section we shoﬁld mention -
'a few points of infprmation. The first two dependent vari-

';gectaior

ables were dichotomized: political interest and
politicization'(rad{b and newépaper). The resp

classified into low| and high scorers. However, the rest of >

the ‘depgndent variables were discussed in three categories:
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Iow, .Medium and High and the scoreg\?seé were 1, 2 and 3.
| | Cor :
This fact should be remembered when looking com-
paratively at the means obtained on each of the dependent
variables, The first two variables were based on’quite ar-
bitrary categorization and therefore were best dichotomized.
However, since the-other variables were more carefully de-

veloped and tested by Langton we decided to follow aﬂthree

category division for a more detailed analysis.

A few details are worth mentioning in relation to

some dependent variables.

POLITICAL INTEREST (Q. 175-179)
4

In the case of political ipterest itens, éatudents
were asked to 1ndicate the particular kind of public affairs
they weregiateregied in, while in high school. Resp@ndents
were aeked to,.identify which of these they followed most
’closelyc Interneiioﬁal affairs, NaQional affaigs, American

. affairs, or Canadian affairs.

3

. It is perfectly clear from our data that respondents
at this time were‘extremely parochial, their ingeresta being
very focal. Thirty-five siudents_foliowed National. affairs
most sclosely. ' Only two students followed Im:errxa't:ional‘l
affeire mosl closely and one followed Canqdian affairs most

closely. However, three students did not follow any of these

systeﬁatically. There is ope criticism which mainly expa-

- N 1
o




%
\ ’f‘“~
e}
' \ }. v 7 ?;.
g , 3
- 111 - ct
. triate teachers level at Bahamian pupils which is justified ~,

3 .
by this data: their knowledge of world issues and events is

extremely limited at*high school level. S
L
pn examining the political interest Wwariable at

the un1versxty level, we dlscovered that. 17 respondents
»

.. follow International affairs most closely, 18 respondents

follow National affairs most closely and five students follow

Canadian affairs most closely. One student did not have any P

-

specific interest area.
i b3

- _ SPECTATOR POLITICIZATION (Q. 182 - 221) 3 E

On the spectator politicization item we decided moty ‘ §

to ‘include T.V. in the test of hygothesess\ This is essen-

fp ju tial%;hbecause few students in our sample had regular access ’
- to T.Vv. during high school and many mentioned TV as the main
i»' source of po%itical inforqation at the universityllevel.
ﬁ$ﬁ e Wé,ﬁhus did not have enough variation on‘£his item. * -

’

g In the case of the spectator politicization vari-
able as related: to the consumption of poiitical content in
newspapers, we found that 26 of our respondents usually read

il .
the local newspapers, . Guardian and Tribune, for news about

pdblic affairs and pOllthS. _Threc read the Toronto based
1

"Globe and Mail. We,also found out that one regulation of IR

-

‘ most home-room teachers was that the newspagsf be read rég-

»ular*zﬂ Some teachers went so far as to quiz students on

new%papér'grticiqs. Further, some schools gave over the

Voo e
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first period.of the day to diséussions of the morninqjg"

) o B r .
v,

i ; . newspaper. , . . .

No doubt because it was required by teachers, 15

_respéhden;s read the newspaper almost daily. Ten got away

e

with reading it two to th;ee-tiﬁes a week (prohably they’

were quizzed two to three times a week). Five others read o

the papers three to four times a month. One. respondent read
| v . the newspapers only a few times a year.
| Lk

~

R & RADIO (Q. 208 = 212)

| ‘ ' 'In the case of radio, 24 students listened to ra-

f -~

dio programs.about public affairs, politics and the news.
Fifteen did not listen' to the raéio for public events and
news, while two could not remember. However, the data pro-
3 ' . duced here seem awkwﬁrd - many more students sh&uld have

| , been caught ﬁp with the radio, precisely because M6sp par-
ﬁ ents themselves listened to the news on the radio. ,dﬁé won-

ders how so many Rs got off without listening tg puplié af-

fairs programmes -on the radio. . » . e

e
L]

‘Fourteen respondents who listened to the rddio did
~ 80 on a daily basis, nine listened two or three times a
. ‘week and three listened three to four times a month. Many

of the respondents did say, however, that when an election

’

A Was approaching the frequency with which they listened to
- , ay 1 to

e ] the radio increased éignfficantly. ' .

»

Twenty-four ifspondents listened mainly to:news

0
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‘ hrOadcastsr 'whilst 12 listened to other kinds of public

- oY ‘ “f affairs‘programmes'as well. Since tne\lnfluence.of‘family N

;: R Jl'pollt1c1zatlon is 1mportant, students were also asked about _ .
| 1 - o \ the behauiggfpattern, w1th regard to medla consumption, for
o Ca ' other;fam;ly members.\ Accordlng te our data, the families

of~the students are falrly well pOllthlzed. Twenty—three i e

= ~ " 5 -

. students 1n our\sample usually llstened to the radio w1th* -

‘other members oi thelr famllres, only two usually llstened

by,tqemselves, and one respondent usually llstened w1th S
ERNY 4 o I S . ..
" - friends.. The data here generally support"our earlier‘conﬁ
. tentlon whlch 1mp11ed ‘that Bahamlans rely heavily on radio

—

broadcasts for news and publlc affairs reports.

L e A
o S . However, - because of the fact that &% many of the

Y

s
B3

-

. ) ;¢ respondents listened with thelr famllles we suspected that -

I

¢ . certain of them listened not Out of personal interest but
- ‘ - \
rather because they were compelled to by their environment.

PR _ Thus, we asked the resgpondents to indicate whether‘pr‘ﬁot

- ' : + © s . ’ . ‘ 2
they. would have listened if somebody in the family were not.

,y Fourﬁeen‘%aid»yes, they would have listened on their own,

whilé ten said no. Two said they would Hhve}t{stened on

N T their own part of the time. o . .

. TELEVISION (Q. 189 - 133) - o : . o

w

[ <€ : < N

il ' .  In this case, of thé 39 students who ‘had access
B N - to T.V. 16 watched programs about public af€airs, politics
n ’ ¥

e ' and.the news, 25 did not. Five students who watched public

PR

v
A
)
i
3
A
[
i
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affairs and politics on T.V. did so almost daily. Three

N

did so two to three times a week and‘ eight jid watch the

newe three to four times a month. Fifteen students watched
Shainly programmes and‘hone student watched other kinds of
public affairs p?ogrammee as well.

i S .

To determine the T.V. viewipg pattern of our Rs'
families, we asked them to indicate yhetber or not Ehey
watched.T.V. with their families. Twelve respondents us-
ually watched with members ef their families, one usually
watched with his spouée, one with friends), one with class-

" mates and one alone. Thirteen respondents said if someone. *
else in the family wef?”»%t watching, they would have. gone
ahéad and watched anyway. Three said they would not have

watched,it albne.

-

Not many of our sample.were interested in reading
gazines about public affairs Q:i/gg}itics} One is fami-

liak with thea,complaint which emphasizes the size of the

- -

P . Only eight said they read some magazlnes re\?larly.

two d1d so occa51ona11y and 31 did not read magazines at all.
Only six of these stydents said that they read certain maga-
zines regularly.‘ Five\of them read Time- and Newsweek regu-7

larly and one. read Re der's Dlgest.

/

Thé wedlum most popular W1th our sample as suggest—
) ‘

ed by ‘the data is the newspaper. Nineteen of the respondé“te
said that of all the ways for following public affairs and

“




.be a little moré popular than the paper - no doubt because
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v

mation while in high school.

The second most popular medium wak the radio - nine

- G

claimed to have absorbed most information from ipis source. .

Six named the T.V. as-the most informative of the media,
and two named magazines. One was unable to idehtify one

particular medium and four nev?r £311owed anything.

RADIO - UNIVERSITY (Q. 185 - 189)

At the university level, the radio,gegé seem to

Ed

g \ ! P
it requires less attention and effort. Thus, only 16 stusg_

“

dents do not listen to the radio for public and political

: affairs programmes. The remaining 24 do listen to programmes

[ > - . :
of this nature and quite regularly too. Thirteen listen al-
most daily, while pineriisten two to three times a week.
M \
Three students listen three or four times a month. However,
*

23 respondents to listen mainly to news broadcasts. Only

two would lgsten to another kind of public affairs prégramme.

) To assess ;ﬁe influence of the family, we asked
our {éSpondents about the behavior patterns of their fami-~
liesf: Since most of the respondents are away from-home we
did not expect many of them to be 1istéqing with family,yyet
nine students do listen*yith some member ofntheir family, 16

listen by themselves.’

x B

&

politics this was the medium from which they got most infor--

™~
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TELEVISION ~ UNIVERSITY (Q. 189 - 193)

The most popular media ipstrument with our sample
at the university level J.s without a doubt the television.
Of the 40 students who have access to a television, 30 watch

\ news and public events on it. Only ten do not. k

Ll

1 i Moreover, the viewers ‘'seem to be steady watchers, ,

£

. since 12 of them watch T.V. almost daily, and six watch two

/

, or three times a week, while 1l students watth three or

four times a month. Two stuéents watch T.V. news programmes{
a few tlmes a year. The popularity of T.V. is partly due’

to the lack off demand it places on the listener or the view-
er.. The T.V., lhe students suggest, aoes not require that
they do anything. - Added to that is {:he‘ fact that it is

visual. Hoﬁever, although the T.V. is ﬁdpular, it is us-

-

ually only watched for news_broadcasts and not for documen-

v

. taries and public é\‘;:'fairs programmes. - Those who watch thése

L4 -
)

publ’ic affairs typés of programmes are only four in number
4 » 3 ‘ .t

. ' while there are 27 news watchers.

Our data indicate that most of the respondents

-

watch these ‘programmes alone. Thirteen are in this group.’
3 .  However, 14 do watch with certain members of their family.
o Four ‘bther. students ‘watch T.V. in a group situat-iori. at

- school, with friends, in the dormitory or in Sther public
; -places. ' w )
L]

. ¢ L : ' :
. ) : o ‘Iwenty-six students would watch news broadcasts
- - ~.._ . ’ . ‘ . . ,"

4
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even if someone else in the-family were not 'watching. ‘Four

. would not watch T.V. alone.

/

At the university only 13 respondents read about
public affairs and politig¢s in any magazines. One reads
‘magazines only -occasionally while 28 do not read magazines

e o "
at all. M%?éover one dislikes all kind of magazines.

Amongst those who do read magazines, 11 read par-
~t;cu1ar magazines regqularly. Two read a particular mé&ézine
oEEasiEqally. The remaining students do‘not read‘ﬁh§ oﬁé
magazine with any regularity. - k“& o °.
_— ) )
] .The moéf popular magazines amongst dur readers
are,Time, Nerweek and ‘the Economist.. fhe entire group of
regular readers buys one or‘the other ;egufariy. Amongst
L£hohe‘who do use the media for news, 20 get the most infor-
mation from television, six favour newspapers, while a simi-

lar: number favours the radio. Six other students prefer

magazines while two like radio and television equally.

POLITICAL DISCOURSE (Q. 198 - 204, 222 - 228)

v ..
In this®respect, one interesting point is ghat,

. Wwhen pur'students'discuss polities’, most of them (48.8 per
. . . o —

cent) discuss essentially social and economic issues and

their relation to the home government. The rest discuss

conflicts particularly as they relate to armaments and de-

-

’
. hd
B

~

»
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the Third World and party platforms. . P

\

, At the high school level, amongst those respon-
. o Vb
dents who did discuss political, and controversial issggg,
the majority of them (29.3 pe;.cent) focused on issues pér—.

tinent to local general elections. Another six students

" (14.6 per cent) discussed social and economic issues rela-

4

tive to the Bahamian éociety, and four other students (9.8

\

per cent) discussed‘contemporary ideologies.

T ! L4

CIVIC TOLERANCE o '

/ }

One characteristic of the politically'educatéd

4

§ersqn, the ;iteraéure sdggests, is his disposition towards

1 W

civic tolerance. We attempted to assess our respondents

" attitudes towards civichfglerancé by asking them to indicate

" how they felt towards particular controversial groups in the

Bahamas, in addition. to the more objective civic tolerance
scale Yhich/is incorporated in oﬁr dependent variables. -fhe
éroﬂps concerned were: Labour 6hions, West Indians, Youth .
Groués for Positive Action, Foreign Investors,Haitians,

Whites, Jehovah Witnesses and Blacks.
1

We did not expect the sample to express much .to-

~ »

lerance towards Labour Unipns, since they are not well re- -
ceived in the country and seem to, lack organization and
leadership. Five students feél quite warmly towards thenm,

. ’ r 1

- 13 M

while 21 feeirjusngarm towards them. Thé rest, 15 studeﬁﬁs,
\‘ s /‘ LY . .

do not like them much. (Q. 303) - Similarly,. 22 students do '




.
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:pond to this ltem. The sample was therefore divided betwe
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«

not like West Indians at all, 13 feel 5ust warm towards them

while only four seem to like this group. (Q. 305)
-— . N *

Recently, certain associations calling themselves
'Youth Groups for Positive Action' have been surfacing on
the Bahamian scene. These groups try to be extremely radl—
cal, rather unllke the average Bahamian youth who tend§\&o-
wards passivity and apathy;in respect of pOllthS. Thus we
did not expect ihe enthusiastic acceptance of them, which

we encountered amongst our respondents.. Twehty-one of them

feel quite warmly towards these groups, while nine feel

' warmly towards tgem. The rest, 11, do not seem to like them

very much. .. 303F “' -

~ A
Of particular. interest to Bahamians are the For-

eign InvestorF operating in the country. The economy of

the Bahamas is dependent - considerably - on foreign invest-
{

.ment. Bahamian students %ho regard themselves as politically

n ~ .
and socially conscious, find themselves on the horns of a
dilemke when confronted with this group. These youths under-
2 ’ @ .
stand the importance of the foreign imwestment:-to the coun-

try's economy, yet ag}the same time they éetest-ﬁpe adyerse

-effects it is hav1ng on the politlcal 1ndependence £ the
natlon and the mentallty of the people. Most’ respond nts

therefore found themselvess in a quandary as to how to res-—-

-

ten- who feel qulte warmly, 16 who feel warmly an 14’w§61j

»

.

pRur 8
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feel coldly-toWards them. One student could not make up‘

e

b
his mind on this #tem. (Q.” 307)

The Bahamas is very near to Haiti. Several years

Is

.
- . e -
% APE ¥ 2 et Y e

Bahamas, offering themselves essentially as 1aboure£§§at .

ago, when Haitians for the sake of social and political free- ;%1

- . . g
dom, fled:'from their country many of them sought asylum'in the ﬁ%;
. . « . 13‘;

those taskg which the average Bahamian felt too menial for .
# ; , .

him. The Haitian has, howevef}\neyer been totally accept-

ed by ‘Bahamians and they remain a lower class group. Thus

‘only seven respondents feel quite warm towards them, 16 are.
. L J

* just warm and the re%t é;e cold. (Q. 308)

‘

\ d

)
We havk already mentioned that 20 per cent of the
indigenéus populatiqﬁ is white. Overt racial frigtion is
not, however, known to exist in thé society. We therefore
expected more than two students to fgei vefy)wgrm towards

Wﬁites, especially when it is remembered that 28.2 per cent

- -

of the sample is white. However, 17 (41.5 per cent) feel

.

Jooo ‘ ’
pretty warm towards Whités and 11 (26.8 per cent) feel plain '
warm towards them. Five (12.2 per cent) feel cold towards -
them but only 2:4 per cent feel extreme}y cold tqyérds them. -

One student (2.4 per cent) neglected to comment on this
. . g ’
. item. (Q. 309) -

N i N

It does seem to be the case that Jehovah Witnesses

Y
A ’

are not particularly appreciated by many people. Many of

our respondents who expressed disgust with them, did so be~__
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. ’oause‘they were put off and angered by theigﬁpefsistence.

~

Surprrg}ngly, ho&ever, two reApondents feel very warm tOj

wards them, three feel warm towards them and seQen‘feel
just plain warm towards them. Two 8o not know how they'

feel abouE;them and three did not comment on this: item.
- . Q
The rest of the respondents feel cold towards Jehovah Wit-

-pesses. © (Q. 310) ’ . s :

) N .
-« -

The Bahamds is, as we have previously indicated
predominantly black - we the}efore expected t@ié group to
oe the most widely accepted one '‘amongst our respondents.
Yet, only one respondent feels very warmly towarQs them.
Elghteen feel pretty warm towards them and one requndent

feels very cold towards Blacks. (Q. 31%) . -

Although the mean for civic tolefanée;forﬁgur

© sample is the highest compared to ‘the other‘dependen} vari-

S

ables both at Epe unlver51ty and high school levels, res-

e

pectlvely 2.0488 and 2.2683 out of a high score“of three, we'
see that on most variables dlscussed above at 1east one-
thlrd of the sample 1s plaingcxfh and therefore not tolerant

" at all
{ : 5 ‘ E] ' u T
" ~ . " AV. SUMMARY .
\\. ) . i " e
‘ To summarize the discussion of .the dependent vari-

"ablés, we can say that political sogializﬁtién increases be-

"

“ween high school and univereity,'since the means for most . -
of our variables increased from high school to university.

(Table 1) ‘The means for spectator"poligicization decreased,

.
. ~
o~ . -

4
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. Table 1: Sample Means for the Political - p
P - Socialization Variables . ) ¥ 1

o N g High School and University

| v . POLITICAL SOCIALIZATION . , o ' o
G ~ VARIABLES HIGH .SGHOOL UNIVERSITY .
r ' 1. Pgliticgg.* interest ’ ) 1.1962‘ ‘ 1.5&10 B |
’ 2. Sb;ctator politiciza- \ R . )
« tdon ) . B 3.
*  a) Newspaper 1.12200 8780 -
) _ b) Radip  ° S 15122 1:0244 ':
. '3, golitical discourse - . 1.3659 ,\* 1.4878 S
,— & .E.olitlca'il. efflcacy .7561 1.21%95 - |
5. political cyxuc:.sm . 1.9268 '2_.2683 A ’
6. C;i'.vic tolerance . v., . ‘ ‘2.64883 ‘ 2.1951‘ J
’ 72 Po]fitical literacy P ‘ : : ) ’
; . a) Langton test ., l.5122 | _1,.7561' .
e ‘ S) So}ihisticatiori.tiest ' . 1.4878 1.5610 -
- ©) York test LV © ‘1.5610 2.4146 |




—. - '\\) — M ¢ *
1 69 ‘ ?
o=.123 -
’ . h ,A
especialXly in. the case of radio. However, in’ the light of RN
. ‘ e
" our discussion in the preceding paragraphs, this is under-.
. standable since television becomes thg,most important ﬁedium
L > . .
| ® for political news at this level. . .
| I
; In the case Qf political knowledge/literacy, the
N 'o
most significant change in terms of magnitude could be ob-
served in performance on the York Q;;:X PWith regard to ) ¢

moves between categories of low to high, the Langton factual

it

and sophistication ;ests stayed almost the same, while there
was a major shift frgm\lpw to high in the case of the York 2
‘test. Political interest and political efficacy registered ..

i . 4 ~
a major movement from low to high categories while_moyemggg;\f\\,,_/

on the political discourse item was mainly from low to med-

7

ium. Political cynicism increased as did civic tolerance
from iow to medium. (Tab;g?Z) ‘ .

-

We shall now proceed to the next section and dis~-
cuss the relationship between the independent and dependent
. A - .
variables. .

A

V. TEST OF HYPOTHESES

The first set of hypotheses re}étéa the exposure

CN\

- to PEC, to thé political socializationyvariables - as summé;-

. ized earlier in this chapter., ~ .
L N : ' - ' e

N _ X
. L . . N
\f’/v/ ) " e . -
. » \«
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Table 2: Distribution . of Political
' N “Socializatdion Scores High School
\<;\& and University
X HIGH SCHOOL UNIVERS]!TY
POLITICAL SO- FRE- PER~ FRE- PER- .
CIALIZATION . QUEN-  CENT- QUEN- ' CENT-
VARIABLES SCORES CY AGE . CY " AGE
Political .
interest 2 High 14 34.1° 23 56.1
- ' Medium )
1l Low 26 63.4 18 43.9
"~ ' 0 None 1 2.4 ( \\‘

Spectator pol-‘\)z High 15 36.6 11 "26.8 o
iticization Medium -
newspaper 1l Low 6 39.0 10 24.4

0 None 10 24.4 16 '39.0
Spectator pol- 2 High 16 39.0 10 . 24.4 S(Q
iticization Medium . : ‘
radio 1 Low 12 29.3 20 48.8

0 None 11 26.8 11 26.8

9 1 1 - 24
Po£;¥ica1'dis- 3 High -0 2 ‘4.9
course 2 Medium 18 43.9 23 56.1

1 Low « 11 26.8 9 22.0

. 0 None 1 26.8 7 17.1

9 1 2.4 - -
Political effi- 3 High 3 7.3 11 26.8
cacy ‘ 2 Medium 1 2.4 '

1 Low 20 48.8 17 41.5 |

0 None 17 41.5 13 . 31.7 -
Political cynic- 3-High 11 26.8 13 31.7
iam 2 Medium 19 . 46.3 26 63.4 .

1 Low 8 19.5 2 4.9

‘0_None 3 7.3 0 o .
Civic, tolter- ‘3 High 8 19.5 15 36.6 y
ance ~ . 2 Medium 27 65.9 20 48.8

1 Low "6 14.6 75 - 2.2 ,

0 None 0 1 2.4 e )

R tmae v




Table 2: (cont'#)

’

HIGH SCHOOL

UNIVERSITY

POLITICAL SO-
CIALIZATION
" VARIABLES

FRE-
QUEN-
CcY

PER-
CENT-
AGE

FRE~-

QUEN-
CY

PER- . -
CENT~
AGE

Politiéal know-
ledge
factual

7
10
21

3

17.1
24.4
51.2

7.3

12
8
20
1

29.3
19.5
48.8

2.4

Political know-
ledge i
sophistication

8

27
1

19.5
12.2
65.9

2.4

9
6
25
o 1

22.0
14.6
61.0

2.4

Political know-
ledge

6
24

14.6
26.8
58.5

23
12
6

.56.1

29.3

- York

14.6
1
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.
First Set of Hypotheses

THE HIGHER THE EXPOSURE TO PEC THE HIGHER
THE POLITICAL SOCIALIZATION OF THE STUDENTS

.

For bothJPigh school and university levels, the
relation of PEC to political socialization is found to be
in the predictea direction. Ho¢wever, there is no real stag

‘tistical significance at the .0% level except in the case

of history/political cynicism at\ the high school 1level, én§~
in the following cases at the unjversity level: Political

. Science/spectator politicization|- radio; '}mher Relevant'

’ /]
courses/spectator politicization‘- newspaper; PEC/politi-

céiﬁefficacy; History/spectator politicization - radio.

°

v -

Nevertheless, we can still say that our hypotheses are sup-
ported taking into consideration thd fact that our students
are already a highiy politicized group, belonging to the

elite of the country. (Tables 3a, 3b, 3c, 3d, 3e, 4a, 4b)

Furthermore,*at the high schbvol level, we may ngt
have established a good différeﬁtiationjheasure wﬁen we de-

-~ - ,
cided on the high/medium/low PEC exposure categories. Since
all our respoﬁﬂents were exposed to a certain degree of PEC
. ' ’ \
at high school, the real test comes at the univergity level.

1

Heré\again we see almost striking support for our hypotheses

(although not in statistical terms), if we compare the ‘gtu-

dents with no university PEC exposure to students with univ-
A ) &
ersity PEC exposure. The most consistent and-onious case

A 1]
o o ke m ke o mei TN

-
D o T N I . SR
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Table 3a: Number of History Courses s %
taken and Political Socialization { High*School 4
{‘ , ! - ‘\ T s g;;:;
, \ %
. NUMBER OF e
, HISTORY , . .
POLITICAL SOCIALI- COURSES ¢ PROBAB- e
; ZATION VARIABLES TAKEN COUNT »~— MEAN ILITY ) ”'
- Polidical interest | Medium 16 *71.2500 - .189 ’
, , High - 2 1.4800- '
: - -
Spectator politici~ | Medium 16 1.0265 .702
zation (a) Radio High , 25 1.1600
. : -
‘Spectator politici- | Medium 16 1.0265 “.702
zation (b) News- High 25 ad.8000 .230
paper . :
Political discourse | Medium" \ 16 1.0000 .209,
, . ' High 25 | 1.6000 -
. Pol'ﬂ\tical/ efficacy Medium 16 . .8750 .470
High 25 .6800 :
; /Political cynicism | Medium .| 16 1.5675 .032
' High 25 2.1600
~ Civic tolerance Medium 16 ° 2.0000 .672
< High 25 2.0800 |
L ] . -
i ! -
p » X -
L 4 R . *
[ \ ' »
' . ' v




Table 3b: Social Studies Cou
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rses

N taken and Political Socialization - High School
NUMBER OF .
SOCIAL .
POLITICAL SOCIALI- STUDIES . PROBAB- -
ZATION VARIABLES TAKEN COUNT MEAN ILITY
Political interest | None 2 1.000 .442
[~ . Low 1 2.000
' Medium 15 1.4667
High 23 1.3478 .
Spectator politici- None 2 1.0000- .773 A
zation (a) Radio Low 1 2.0000"
' Medium 15 1.0667
High 23 1.1304 *
_ Spectator politici- 4 None 2 2.0000 .854
- zation (b) News- Low 1 1.0000
paper Medium 15 1.8000
, High 23 1.3043
" Political discourse | Néne 2 1.0000‘ .618
. Low 1 24000 ’
Medium 15 1.7333
High 23 1.304
¢ 4.
Political efficacy None 2 1.0000 .596
: o ’ . Low . 1 0 S
Medium 15 .6000
_High 23 .8696
Political cynicism None 2 2.0000 .758
Low 1 1.000
Medium 15 2.0000 :
High 23 1.9130 N
Civic tolerance None 2 2.0000 .232. -
Low 1 1.0000 :
- Medium .15 2.2000
5 High 23 2.000 .
; \p hﬁ P
. . ; “

e A i o Smepnce-

N -
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Number of History Courses

taken and Political Socialization - University

. NUMBER OF .
, : HISTORY
POLITICAL SOCIALI- COURSES PROBAB-
ZATION VARIABLES TAKEN COUNT MEAN ILITY
Political interest None 1 1.5161 .207
Low 5 1.4000 '
Medium 04 2.000
, High 01 2.000
Newspaper None 31 .8065 .781
Low \ 05 1.2000 ¥
Medium 04 1.0000
; High . 0l 1.0000 f
Radio . None 31 1.0000 .150
. Low 05 1.4000
) Medium 04 .5000
N High 0l 2.000 -
.. Political discourse None 31 1.4194 .564
) “ Low 5 1.4000
/ A Medium 4 2.000
A , \ High 1 2.0000
v = ‘ -
Political eff;bacy None w31 79677 .028
Low 05 1.400 |
. - _Medium 04 2.500
: —| 'High 01 3.0000
Political cynicism \ None 31 2.23276
Low S 2.0000
‘ \Medium 4 2.0000
¢ High Y1 3.0000
Civic tolerance None 31 2.2258
) Lo 5. 2.2000
: Medium - 4 2.0000
.. .| High 0l 2.0000




Table 3d: Number of Political Science Courses
taken and Political Socialization - University.

+

)
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NUMBER OF
. POLITICAL
, SCIENCE
POLITICAL SOCIALI—‘ COURSES PROBAB~-
- ' ZATION VARIABLES TAKEN COUNT MEAN ILITY
Political interest None 29 1.4483 .127
Low 4 2.0000
Medium 4 1.7500 -~
High 4 1.7500
Newspaper None 29 .8276 124
Low 4 1.2500 .
‘ Medium T -1.2500
. High 4 1.5000 M
. Radio  _ YNone 29 .8276 .012
- Low 4 1.7500
\ Medium 4 < 1.0000 '
§ High 4 1.7500 B
Political discourse None 29 1.3103 .20
o Low 4 2.0000
Medium 4 1.7500
. High 4 2.0000
Political efficacy - None 29 .9310 .049
- . Low 4 1.5000
Medium , 4 2.5000
. High 4 1.7500
Political cynicism None . 29 2.2759 :ESB X
Low . 4 2.0000
Medium 4 2.2500
High 4 2.5000
Political tolerance None T 29 2.1724 .818
. Low 4 2.2500 ‘
' . Medium 4 2.0000 v .
. . High 4 2.5000

e
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‘Table 3e: Number of 'Other Relevant' Courses
taken and Political Socialization - University

’ { NUMBER OF '’
OTHER
_ RELEVANT :
POLITICAL socy COURSES PROBAB~
ZATION VARIAB TAKEN COUNT MEAN _ ILITY
_.Political interest None 10 1.3000 .194
! : Low 5 1.5000
Medium 16 1.6250
44‘{ High 09 1.7778
Newspaper. None 10 . 1.0000 .033
Low 06, .0
Medium 16 1.0000 ,
High 09 1.1111 -
‘ Radio None - 10 .9000 .714
’ Low 06 1.0000
Medium 16 '1.1875
High 09 .8888
' Political discourse None 10 1.5000 .370
Low 6 1.1667 :
Medium 16 1.3750
o High 0% 1.8889 .
Political efi§icacy None 10 .4000 .054
. Low 06 1.5000
Medium 16 1.3175
_ High 09+ | c1.7773 R
) -
. Political cynicism None 10 2.3000 ° .980..
7 T Tow . 06 2.3333
: . Medium 16 12.7500
High 09 2.7772
Civic tolerance ‘None 10 2.4000 .473
. Low 06 1.8333" // ‘
K Medium le6 - 2,175
High 09 2.333
M ~
N
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=

[N

) B Table 4a: Number of History Courses and
| . Political Socialization at University s Regrouped

. - NUMBER OF
' . HISTORY
POLITICAL SOCIALI- COURSES
ZATION VARIABLES TAKEN COUNT MEAN
e
Political interest None 31 1.5161°
, Some 10 1.7000
Spectator politici- None 31 .8065
zation - newspaper Some 10 1.1000
Séectator politici- None 31, 1.000
zation - radio Some 10 1.100
Political discourse None 31 1.4194
) Political efficacy None 31 .9677
-3 Some 10 2.0000
¥
Political cynicism None 31 2.2327
Some 210 2.1000
—Political tolerance - None 31 2.2258
. : Some 10 2.1000-
<
- ‘l \
- . /—w
. ) ¢ ’ . » .
- @ ‘
- //I'
. N : é' ‘ - N i ., 1.
"t Y . N &<“‘““?‘5.. N *KN )

S
7

e

i
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ot ) Table 4b: Number 6f Political Science Courses ‘ 5
o taken and Political Socialization at University- - Regrouped 3
NUMBER OF
POLITICAL
SCIENCE
- POLITICAL SOCIALI- COURSES .
" ZATION VARIABLES TAKEN COUNT MEAN . ‘
Political interest None 29 . 1.4483 '
Some 12 1.8333 &
Spectato}: politiéi- None 29 .8276
+ “zation~- newspaper Some ' 12 1.3333 . e
r a
Spectator politici- None 29 .8276 t >
zation - radio Some 12 1.5000 ) :%‘
. 5 ¥
Political discourse None 29 1.3103 "
o - Some 12 1.91666 q{:
- ?r‘
Political efficacy None A 29 .9310
‘Some 12 ‘ 1.91666
Political cynicism None 29 - | 2-2759 o
« . Some 12 —2.2500 o
: Political tolerance None 29 - 2.1724 5
. ' Some _12 't 2.2500 . x
‘ A
'Yy . £ Lo * ‘e
- ¢ 3
%
H . . J.
B | ;
» ' : o _ :3
; : ey &
| | . \ g
> : i
e - . " . * vr)
- . . | . - L en B
Coa - oo ‘.‘»'l"“. ‘. HFJ‘ ( ’o. - d., ,,
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is the change in the level of political efficacy (Tables 3a;

3b, 3c, 3d, 3e, 4a, 4b, 4c, 4d, de). ..

PYEEER 3

Asrwé have seen in the arguments of Entwistle,
some educational planneré, philosophqrs and policy makers
tﬁiﬁi{ghgfithe PEC should increase the students knowledge
aboué political institﬁtions and processes, therefore, mak—
ing him a more interested and loyal citizen ;nd increasing
hebs understandiné ofﬁhis own rights and the civil rights of
others as well as making him politically, an active parti-
cipant Qith lofalty aﬁd interest.

To check. whether the effect of,political‘edpcé7

tion on socialization is mediated through politicqi know-

ledge/literacy, we tested t&s_following set of hypotheses:
»n

o

Secoﬂd Set  of Hypotheses ‘ “ y 4

. THE HIGHER THE EXPOSURE T PEC THE HIGHER
THE POLITICAL KNOWLEDGE/ CY OF THE STUDENTS

As jin the case of the first set of hypotheses,
: S - ,
although no statistical significance at the .05 level ob-

. tains, the relationship between PEC and politiéal~knowledg§/ '

\ .

[ H L. “ ' ?
1literacy is_ in the direction predicted and once again this

becomes more emphasized at thc-university lével - for the
) - & ! ' . . e
same reasons mentioned in the case of the first set of hypo-

i r

i . » , . N
theses. , IR 4

. ‘One interesting feature is that the measure of




PN

[V

.

\d)‘ Political Knowledge/Literacy - High School .
o - ' )
— NUMBER OF )
POLITICAL KNOW- HISTORY - - .
LEDGE/LITERACY COURSES . . PROBAB~-
VARYABLES - TAKEN COUNT . MEAN =~ :ILITY
Laffgton test 4| None
’ ' Low
Medium 16 1.5625 .771
High 25 1.4800
Sophistication None . ' - ﬁi
test Low )
Medium"® 16 1¢4375 .763
High 25 - 1.5700 . 1
York test | None v
) ~ Low - 0! a PN ‘
Medium 16 7| 1.5000° .680 .
-  High 25 }j» 1.6000 C
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Table 5a: Number of History Courses taken and

- “

Table 5b: Number of Social Studies Courses Taken and
Political_Knowledge/Literacy - High School

Y

- NUMBER OF

POLITICAL KNOW- SOCIAL : Co .
LEDGE/LITERACY STUDIES | ‘ r PROBAB-
VARIABLES . TAKEN;V COUNT MEAN ILITY
Political literacy None 02 | 1.0000 .156
' ‘ . Low | ol 1.0000 '
Medium 15 1.2000
- High 23 1.7826
Political sophis- . None . 02 . 1.0000 ‘| .335.
tication, Low 01 1.0000
B ** Medium \ 15 1.2667 |°
v High 23 1.6957
York test None 235000 194
., T on .| Low . - 1.0000 -
ST Medium . 1.6667
- High
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v ', . Table 5e:. Number of HlStOI‘Y Courses taken and S 2,
oL Political Knowledge/LJ.teracy -~ University e
. ’ \ rooE
s . . . ’ . . L © - . @ \ - —‘5?
* , NUMBER OF . <
) .- » POLITICAL KNOW- - HISTORY . ’ oot : ’ :*
.~ ‘ ' o LEDGE/LITERACY COURSES PROBAB-
o VARIABLES s TAKEN COUNT MEAN ILITY
H . N , . B
} ' /__\\ Political lite%\cy None 31 1.8065 .128 - L
- Tl N : ‘ | Low 5 1.0000 - ‘
S e . Medium 4 2.0000 . i
bt S W N High 1 | 3.0000 3
! S . R . . ! .
! , Political sophis- " None o 31 1.5484 . +670 i
e " tication Low 5" 1.4000 | -
3 R ) - Medium 4 2.0000
T ‘- : | High 1 ¥ 1.0000 . ‘
: York test a None , 39 2.4156 ‘ :
' S X | Low 5 2.2000 . &
- ' SR - Medium 4 2.2500: T &
: . : ‘ High 1 3.0000 ° ‘ v 4
o, ki L k 4 ’ . - R
coo=d | . - .
. . Table 5d: Number of Polltxcal Science Courses . :
’ \ “taken %nd Political Knowledge/Literacy - Universxty ;
‘. r . . ! ' - . " . N i
, .o o . \
Lo AT I » NUMBER OF - | x Lo . 3
HRI POLITICAL g K
. : POLITICAL KNOW- ', SCIENCE - . e
(P . LEDGE/LITERACY COURSES PROBAB- ‘
¥+ < yaARIaBLES TAKEN COUNT _. MEAN = ILITY . %
"“‘ N . . - v ) 1 ‘;
Political literacy | - None 29’ 1.6522 . .144
: ) s Low 4 .| 1.7500
. " 1 Medium 4 2.7500 o o
g S : High 4 1.5000 - '
7] v ' - - Y :\
, ‘ Political sophis-  ‘|' None 29 1.4878 .335 Vg
& Yo tication -~ - A Low : 4 | 2.25700 N
: . o . © Medium 4 1.75000
- ! . | ___High 4 1,7500
5 - . York test | Nome 29 2.3448 71 \
‘ Coa o . gl Tow 4 2.5000 ~ B
' ~ ‘ "l Medium 4 -] 2.5000 ., "
1 R L et High .4 2.5000 : S
- . o ~— K - ) - PRl g
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-~ Table 5e: * Number of Other Relevant Courses Taken
Political Knowledge Literacy - University

Z; \ ? ',\? v & . R
‘ mNmAL NUMBER OF -
- NONLEDGE LIT~  OTHER RELEVANT ‘ F - PROBAB~
I"' - . -ERACY YARMBLES COURSES TAKEN  COUNT  MEAN  RATIO ILITY B
| " None ., |10 [2.3000
*  Political Lo 06 | 1.8333 L
Literacy + Medium 16 | 1,8175 | 1.386 | .274 :
. High 09 | 2.1
*None 10 |'1.2000 | 1.578 .21 '
Political Low _ 06 1,3333 )
Sophisttcation Medium 16 | 1.6250° - ‘
High - 09 | 2.0000
= : — .
. y - * None 10 | 2,1000 | 1.066 .375
York Tést - Low 06 | 2.333 Py
j -/ ) Medium 16 | 2.6250 -
" High -] 09 | 2.4444
- . , hd
, - ~
”, ’ \ Lo ‘
J ! .
\ ’ “~ ‘ .
- = '\
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political knowledge/literacy which seems to be most direct-
ly related to PEC exposure is the one quantifying amount of
factual knowledge. The sophistication and York measures-‘

[
obviggfly are related to a %}fferent cognitive process than

puré’memorization. In the case of high school, it is inter-
'estlng to notg\xmproved significance on the York test from

exposure to Social Studies courses rather than Hlstory

. courses. The same remark applies.at the umiversity level
particularly in the case of other relevant courses. Of
: >

course in all cases, we can argue about the additive effects

o

of the courses. Nevertheless, we think that there is some’

\‘}S’asis for stating a qualtitative ‘difference in the two types
Of courses (Tables 5a, 5b, 5¢, 5d, 5e). /

-

It is however conceivable that high -political
socialization is a result of high political knowledge/liter-
acy not mediated 81gn1f1cant1y by PEC exposure. In this

case we have tried a thlrd set of hypotheses:

' Third Set of Hypotheses N " - ‘ ¢ «
THE -HIGHER THE POLITICAL KNOWLEDGE/LITERACY o

OF THE\STUDENTS_THE HIGHER THE POLITICAL SOCIALIZATION
- OF THE STUDENTS

) 4 At the high school as well as the university level,
’ /ZA X "
we cannot say mich for the relatio ship between political ~

., -knowledge/literacy as measured onthe Langton a?d'sophisgi-
cation tests. However on the York Egst, although we do not

: _ .t ‘ '
have statistical significance, except in thé case of politi-

o - . ./; ‘__h__:,.ﬂ. ' . -




" Tahle 6a: Level of Political Knowledge/Literacy
and Political Socialization - Langton Test
High School :

~

L

.

POLITICAL LEVEL OF Lo .
SOCIALIZATION POLITICAL '
| ' VARIABLES KNOWLEDGE/ .. . F_ PROBAB- ’
1 LITERACY COUNT MEAN RATIO + ILITY
F " Political None 3 - 1.3333 .308 737 _ a
l interest Low 21 1.3333 :
; Medium 17 1.4706 ‘
} Spectator < None 3 .6667 | 1.190 | .315
| politicization Low 21 1.2857 ‘
’ . Newspaper Medium 17 1.0000 .
' spectator None ‘3 1.6667 | .09u | -.907
politicization Low 21 1.3810 | ,
- _Radio Medium 17 1.6471
2] ’ .
| , Political _ None 3 1.6667 [ .250 | .780
Y discourse §| Low 21 1.4762 ' i
| - Medium 17 1.1765
| . Political None 3 1.0000 | .15¢° | .861
F efficacy Low 21 .7143 »
; « Medium 17 .7647 \
B PoMttical - None 1.8833 | .745 | .482
| cynicism Low L.0524 N
: ' : . .1 Medium . 2.0000
Political None 3 1.6667 .736 .486
Ctolerance Low 21 1. 2.0476 o
' . Medium 17 2.1176 | © -




LEVEL -OF

. Table 6b: ' Level of Political Knowledge/Literacy
“ . and. Political Socialization - Sophistication
) Test - High School

POLITICAL POLITICAL o
B SOCIALIZATION KNOWLEDGE/ ™~ \ F . PROBAB--
' VARIABLES LITERACY COUNT MEAN RATIO  ILITY
Political ' None 1 | 2.0000| .640 | .533
interest Low 27 1.3704 -
Medium 13 1.3846
Newspaper None 1 0 “11.061 | .356
. Low 27 1.1481
- Medium 13 1.1538
/ Radio Nohe 1 0 334 | .718
iy Low 27 1.5926 .
\ Medium 13 1.4615 .
. Poli&bal None 1 1.0000 | .237 | .790
discourse Low 27 1.4815 |: .
¢ Medium 13 1.1538
. Political None 1l 0 . 413 .664
N efficacy Low ‘ 27. .77178 .
) Medium 13 .7692 :
¥ .
Political None 1 "2.0000 071} .932
P cynicism Low 27 1.§889
Medium 13 2.0000
Civic tolerance| None 1 3.0000 |2.72% | .078
) Low 27 1.9259 '
) , Medium 13 2.2308 ° L.
4 . LS .
* ‘{k
! - .
¥ Y - ,
-~ \ ) l‘\ l .
, ] » . P . Y,
s, b T e Y . . )
. , L4 ' ,‘.o “ ’ " :
» « 'v_{ i




Table 6¢: ' Level of Political Knowledge/Literac&
and Political Socialization - York Test

i, KA et e A

High.School .
N
A LEVEL OF
POLITICAL POLITICAL Y
SOCIALIZATION KNOWLEDGE/ ' = _ F  PROBAB-
VARIABLES + LITERACY COUNT MEAN ° _ RATIO ILITY
Political None
Low 24 1.2917 1:9¢0} .169
. Medium 17 1.5294
Newspaper None . .
- Low 24 1.0833 L1039 ] .712
. ‘ Medium 17 1.1765
- ——
Radio - None B .
v Low 24 - 1.4583 .02851] .832
‘Medium 17 1.5882 .
Political Ngne
discourse Low 24 1.3333 .027 .612
' Medium 17 1.4118
- — ,
Political None
efficacy Low 24 .5833 | 2.608 1 .114
' Medium . 17 1.0000 "
Political } None
cynicism Low 24 2.0417 .9492 1 .325
o . Medium 17 1.7647 P
. . \
Political None ‘ , .
tolerance Low 24 1.9167 3.056 |.088
: Medium - | 2.2353 . o
* r

-
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Table 6d: Level of Political Knowledge/Literacy .
) and Political Socialization - Langton Test ’4
~ ’ ‘ University ‘ ' ‘i
TN : : ¢ : R
' SEEN |
LEVEL OF . .
POLITICAL POLITICAL i . ;
SOCIALIZATION KNOWLEDGE/ F PROBAB~ : » @
. - ‘ VARIABLES . LITERACY COUNT~ MEAN RATIO ILITY o
» ! R ’ :3
| ' Political . None 0l 1.0000| 1.089 . 342 g
- interest Low 20 1.5000 R
) Medium 20 1.6500 ) ?‘5
\ R 5
Newspaper None 0l 0. : B
‘ Low 20 1.2000 / é
/ Medium 20 .6000 ‘ .
Radio None 01 | \i‘.oboo .023 | .977
Low 20 1.0000 .
Medium 20 1.0500 _
Political None o1 | o 2.169 | .128
discourse Low 20 1.4000
] ' Medium 20 1.6500
Political None 0l
efficacy Low 20 1.1000 .879 .425 ~
- . Medium 20 1.4000 '
Political - None .| o1 o a
cynicism . Low 20 + 2.2500 | 3.226 .051
Medium 20 2.3500 s
. =7 ‘
. Political None .01 [ 1.0000]1.950 | .156 .
: tolerance = Low 20 2.3500 : - e
: Medium 20 2.1000 o
r ) )
P 4 L]
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Level of Political Knowledge/Literacy

anqggg}itibal Socialization - Sophistication Test:

University
7 -
/ N
LEVEL OF
POLITICHY POLITICAL . -
SOCIALIZATION KNOWLEDGEY F PROBAB-
" VARIABLES LITERACY COUNT MEAN RATIO ILITY
Political None 01 2.0000 .392 .678
interest Low . 25 1.5600
Medium 15 1.5333
Newspaper None 01 .607 .550
) Low 25 .9700
Medium 15 .8667
* X
Radio None 01 1.0000 .014 | .986
Low 25 1.0400 .
¢ Medium 15 1.0000
" Political None 01 1.0000 .184 .833
discourse Low 25 1.4800 -
Medium 15 1.5333
Political None 0l 1.0000 (2.435 ﬁ «101.
efficacy Low 25 <9200 .
Medium 15 " 3,.7333
Political None 01 3.0000 | .913 | .408
© cynicism Low 25 '2.2400
Medium r9§fr 2.2662
Political None 2.0000 | .40%®| .671
tolerance Low 2 w1 2.1200
‘ Medium 15 2.3333
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. Table 6£°: Level of Political Knowledge/Literacy
- "and Political Socialization - York Test
. ‘ : : University : . \ !
,‘i v -
3 »
4
LEVEL OF
. ) POL!ETICAL _ . - POLITICAL v .
SOCIALIZATION » KNOWLEDGE/ ; F * PROBAB-
VARIABLES _-— " LITERACY COUNT MEAN ‘RATIO "ILITY
Political Low © 06 1.1667| 4.733 | .036
interest Mediun + 35 1.6286
- Y Y -
. Newspaper Low : 06 1.0000 .155 .696
— V . Medium 35 . .8571 - -
" Radio Low 06 .5000 | 3.958 | .054 ’
Medium 35 1.1143
/ '
o A
Poi/itical ' Low 06 1.1667 | 1.027 .317
discourse Medium 35 1.5479
Political Low 06 27,667 ’ .216 -. .,
efficacy Medium 35 1.3143
Political - : Low 06 ., | 1.8333| 4.838 | .038
cynicism |, Medium _ 35 2.3429
3 Political s Low 1 o6 1.8333 | 1.662 | .204
4 - tolerance Medium 35 22571

L

-
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cal interest,-sbectator'politicization - radio and cynicism,
we can say that the relationship. predicted in our third set

of hypotheses is supported. This sharp difference in re-

*

sults when using the York test for political knowledge/lit-

eracy instead of the other two measures may be due the nature
and validity of the actual tests used. The York test has

more validity than the:two other tests which are more sub-  °

I'jectively constructed (Table 6a, 6b, 6c, 64, 6e, 6f).

l

In summary of this section,‘we can state that our
hypotheses were generally supported, although some of the

'results were ambiguous and most of them were not statisti-

S

cally signiffwsant. In a discussion of his findings on all
samples in general, Langton concludes that:

"our findings certainly do not support
the thinking of those who lodk to the civics 9
curriculum in American high schools as even a
minor source of political socialization. When
we investigated the student sample as a whole,
Q we found not one single case out of the ten
examined in which the civics curriculum was
v significantly associated with students’ pg*i-
tical orientation" (p. 115)

Projecting the lack of positive r§sults at this

level to a discussion of the effect of college”edg?ation on

[y

' the political socialization of studernts, Langton thinks that
most .of the positive results obtained\ip this' respect may -
be due to the dangers of confounding thé,gffect of éelectiop

~with that of socialization. As suggested.in the preceding
= - ~ 4

pages, our results indicate the pbssi;ility of some direct N

!
1
|
|
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effect of the political components of the curriculum both
Y

"at the high school and university levels and on the>hggher

level of political socialization in general.

According to our results we can support the posi-
tion that while the formal political cvrriculum may have
some-effect, the acquisition of conceptual skills may be a‘

very important intervening/explanaﬁory variable. Still ~
!
many other factors as the social climate of the school, the

family and the pee} group, remain to be discussed. Certain

-

aspects of these will be discugsed in the next section.

' " ~

Y VI. OTHER INDEPENDENT VARIABLES

<
[

Given the nature of our sample; control variables

were not used in the test of hypotheses. However, from the

N

group of "other variables" mentioned in chapter II, we have -

selected those variables on which we obtained a good distri-

bution and we have looked at their effect on the political
socfalization of our respondents. We have examined the ef-
fect of four categories‘of variables, which we vsed as in-

dependent variables and attempted to analyze their indepen-
dent effect on politicgl socialization. The catégories ex-

amined were: demograplvc and personality variables, variables

ded&cxtibing family relationships, variah}es describing school

.

environment and variables deéfribing formal organizational

H

participation. : .

- * \

For the purposes of analysis we have used the
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~ independent variables as coded in the secondnﬁfage (explain-

.ed earlier) and as they applied to high school years..;The-

" political socialization variables are also taken from the

second stage of,coding but as applied to the university years.

BACKGROUND/DEMOGRAPHIC AND PERSONALITY TYPE VARIABLES

The variables considered in this section are Sex,;

Race, Age, SES, Authoritarianism, National Pride,}RéHﬁfoﬁ
and 0Oc cupational Pléng.‘ The dependent vaq}ablesgare Politi-

~ cal Interest, Political Discourse, Political Efﬁicacy,"

Political Cynicism, Political.Kno&ledge/Literqcy.

Race:
ﬁherg were 28 Blacksstudents and 11 White students.

;‘Althouéh there was no statistical significance to be found,

_ white students scored higher on all seven dependent vériables, N
except poliFi&ai efficacy (Appendix I - Téble 1). We ghoubd'
not forget however, that many éonfoundiﬁg fséﬁdrs, like SES
’as well as historical variablgs, intervef® in such an andly-
sis 3s this. This is true for all the resolts in this sec-

tion.

’ N ! \
On this variable, the students were grouped in two.

)

categories those below .21 years of age (16 students) and

- those 22 years or older (25 students) . There was no statis-

tical significancelobtained at the‘.05 level. Howeyver them

@
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older students usually did slightly better on al". sevén va-
riables, except political tolerance and political interest

(Appeodix‘I - Table 2). A

SES:

. - . . ) A

On this variable, the students were'gruﬁpea into
‘three SES'categories: lower middle)(le resbondenés) middle.‘
(10 re;pondents) and upper middle (13 rgspondonts). In
geoeral, the results were guite similar for the Ehree gfoups,
excepé for cynicism and the Yofk test, where the middle

’

class scored highest. However; once again the results were
- \
not significant statistically at the .05 level (Appendix I-

Table 3).
1 Religion: - 3 . o
) Ea N k

. o ' .
(o .o Twenty~five students ihcluded in the saﬁile were

Protestants, ten were Roman Catholics and six were Greek

TP O T DB AT A

_ Orthodox. The Protestant group scorgd‘highest in most ig—
| stances and the Romon Catholics scored lowest on these .same
' items, except political efficacy. The Greek Orthodox were
the lowest on this item. Moreover, they were the most cyni-
cal group, as well as h1ghest in tolerance and polﬂi&cal

knowledge/literacy, as measured by the Langton and York tests

[
+

Lt e ' »
U ot 0ccqpat10nal Plan- =L ‘x

' ]"; \ . (Appendix I . Table 4). o N

Taking their occupational plans into consxdbration

{
%;he studenta were div1ded among three groups: professionals
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(24 student8), teachers (12 students) and technicians (5 . ' “
students). Those students who planned to become teachers .

&

were the highest scorers on most dependent variablés. On

'

political efficicy the professionals scored slightly higher | ga

r P(no statistical significa?ce) as well #s on cyniéism (état- L q%%
Aistically significant). EOn the political knowledge/iiteracy ¥
the thr%s groups did not vary much a; méasured by the Lang?pn E%

X 4

and sophistication tests. However on the results of the

N

* York test the future teachers did better than others, and . o}

significantly .so (Appendix I ~ Table 5). s

N - ' 5 o

ex . . \ . . . -
' . . . ’// 5
) R 'Q . ‘ -i 3

'Thé.results on this variable were very similar. . .

Itn
a0 *

? a hd - v .

Furthermore no statistical significance was obtained at the i
- .05 level. -

At‘xthorltarlhanism: K Mg ,u\ o &

Altheugh no strong relatipnships have been estabs’

lished in the iitefature,‘dqgmatismwo iahthoritafid% person-~

ality, is expedted to have some influence op the politicalg—

godializatioﬁ outcomq,veverything else\béihg equal. There-

~o

fore, we"collectqudata,regarding the respondents' pxopens-

s ity to be authoritarian. Thc scale of. authoritarianism used,
. : oo : . Y

" is based on the research of Milﬁoh,kokeach (1960) . This is;
a gegexél scale for both leftist and rightist orientations, ‘
and”is‘calledxfhe bog@atism Sca}g. Th-ee of Rokeach‘sréog-
Amatism'igems were‘ynmbined?{nto_a Guttman type scale with:ajﬂ. T

» v . N ' - N s S o e
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i ; ‘ ggble 7: York Test and Authoritarianism .

( Grgup Means - High School and ﬁhiversity Levels

©

9 .. . ) e ' " ’ 7

o  TEST . e ‘ _ - S u
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CR of 94.3 (Q. 252 - 257). .

Tg;re was only one ;ignificant relationship at tﬁeY
.05 level. This was for fathers' political party and "author-
itarianism. Those students whos; fathers had a PLP orienta-
tion (25 ﬁs)'had a gréup mean of 1.16 on the. dogmatism scale,
while ihos: students whose fathers had an FNM orientation
had a mean of 1.5 on the dogmatism scale (p = .0152). Some
of the other}strong relationships were found in the case 6f
age, the younger respondents (16.Rs mean 1.437) being QPre
-authoritarian than the older\respondents (25 Rs mean 1.28
P = .0607). The middle class gtudents were less authoritar-
"ian (}0 Rs mean l)xthan the lower middle (18 Rs mean 1.444)

-

‘and ypper middle class students (13 Rs mean 1. 465 D. 2687)
Those whose father;’made the votlng decision were more au- -
thoritarian %&g Rs mean‘l.5833) than wherg 1ndiv1duals made -
'the decision (19 Rs mean 1.578 p = .;441): On the variable
of political kno&ledqe/literacy, aughoritarianism showed
gignificant effect -in the case of the York test. ‘Those who

" scored low on the York tesﬁ were more authoritarian as a

' group, than those who scérgdhapoué aver;ge, on this tést,

'50Eh at the high.school and the university levels (Téble 7).

National Pride:

-@ | \ a

Bahamians cenerally love their countrv and usually
discuss it with ptride. Many of’them"mention the personality

of the people with fervent admiration. Sincj/’he function

-
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of citizenship education is to ins®il as objective as poss=’

- ible sense of national pride in the educands, we asked our
respondents to indicate the sorts of things about their coun-
try of which they are most proud. Fifty-eight point five
per cent named the people with particular emphasié on their

!

spigit and personality. The second largest grdup - 22.0 per 2

. cent - were those who expressed pride in the climate. Two a
students expressed pride in the government and three others. ;
expressed pride in the government ;;d the youth of the coun-

.(; try with its potential for deSélopment.‘ Seven respondéﬁga
(17.1) an\outstanding figure, coﬁld not identify anything ' g

. of which they were proud. (b. 312)

Neverrheless, there are certain things about their i
country of which certain Bahamians feel ashamed and embarr-

}assed. Significantly ﬁany of the things of which 'Bahamians ‘%

v feel least proud are pollﬁifal in nature. - For example, 1

. elght respondents (19.5 per cent) are least proud of the
. government. ?his supports our earlier contention that gen~ \
erally Bahamians are becoming disenchanted wiih‘the present . A
regime. gighﬁu(l9r5 pér cent) ere ieest proud of the'pre— ‘ a
judices which so many Bahamians seem to hold dear. The rest »

are least proud of the aphihy of the people in respect of ' ifg

v politics, education and social welfare. (Q. 313)

Because Bahamians are generally proud of their

country and because historically the Bahamian economy was

-

[
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.such tha£ it could absorb all or most of its employable

-

citizens, students studying abroad generally return home

upon completion of their courses. And there is data to

AN

"support this claim amongst our respondents.

(0. 314) C

Many of them planhqctive politic~rl involvement '
once they have returned to the Bahamas, siirce they. feel

that the situation in the Bahamas is such {hat citizens 2

.

committed to sogcial justice are obliged t¢ become politi- {/ 3
cally active. (Q. 315)

' N . ’ .\ -
VARIABLES DESCRIBING \FAMILY RELATIO'SHIPS

-

i

Several studies .including the study by Langton . : .
have stressed the importance of family stricture on the po-

litical socialization of the studentd.’ We therefore includ-

ed questions related to this aspect of the respondent's.
-~ ) -, '
background. However, as shown in our desc' iption of the

/gsample there was not enough differentiation on this aspect b

'in our sample to warrant further .examination. Most of the 3

F N - .
N qudents came from conjugal homes and lived with their par- i

. " » . ‘ ";
epts whenever their parents were alive. ' y

Thus, we decided to concentrate »n variables des-

cribing the reiagionships wigpip“the conjutal family. ™ ?

.

Decision Making Process in the Family -  ° . \ .

-

S
~

- ‘ Almond and Verba, amq‘ést otherx:. havé}emphasized.

the salicricy of authority patterns in thc Vamiiy ip-the

P
LG
1
i
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political socialization of the child. W They conténd Ehai,‘
the person who participatgs i; family decisions is more
likeiy to believe in his competence to participate in the
political procesé’in géneral. In their classic study, éhey
‘foun& a rehationship between.remembered ability to partici-
pate in family decisions and political competence. Thus
they reported.thai in "all five nations, phose who remem—
bered consistently being able to gxﬁ?ess themselves in famii
ly decisions tend to score higher in subjective competence";

(p. 347) We must point out however, that this relationship

weakened as education increased.

4

Therefére, we asked our'respondenté”how much iq-_
fiuence they felt’they had in family decisions affecting
themselves while they wére in high school (Q. 299). Twenty-
. seven students felt ghat they had much inflflenc  while 14
.gtudents said they did not have any influence. 'We discover-
ed that those students who felt they had much influence, con-
sistently scored ﬁigher on the dependent variables in gener-
al; “The effect was especially noticeable: in the case .of

political interest and political discoprse, although not

N r - . ® b
significant, statistically,speaking. (Appendix I - Table 6)
. . a i AN

- Our results tlierefore support the article by
Pinner "Parental over-protegtion éﬁd political distrust”
(1965). He pointed out that strict and.over-prdfective par-

ents who do not allow children freedom of movement may in-




/

stil in them a feeling of mistrust and disaffection, which
manifests itself in adult life as beliefs "that politicians

are not to be trusted, political parties are us~less, and

&

politics generaily a hostile activity™. (Langton, p. 25)

" Furthermore, the number of those fesvﬂndengs'who

had some influence in family decisions concerni g themselves

-

(’becomes more significant when it is remembered "hat most

?

Bahamian families had a traditional authority sl.ructure,

“

which vested power in the father and -promoted » philosophy

,whiég propounded that, "children are to be seen and not heard".

1 X ' :
However 15 (36.6 per cent) respondent: felt it was

better not to complain if a decision was made vith which
they did not agree, 17 (41.5) felt free to complain,s but

nine“}22.0 per cent) f2lt uneasy about doing so. (Q. 299)

Among those who did comp}*ain many said their com-
o ) )

N

- plaining helped. (Q. 300)

\ Durihg their last three year§ of high sch061428
(68.3 per“éént) respondents disagreed with thejr‘parenté |
about iégﬂrtant things. The resﬁ claim no di;agreement with
their bérents over important matters. (Q. 281) Amongst
those who disagrecd wilh' Uheir parents, the larqast group 13
‘wf xespbndé;ts‘(31.7 per cent) opposed theii’pargn!q on matters
whiéh affected their own personal freedom and independence;

4 .
with particular emphasis on social life, friends and the

places_they went. The second largest group five studenfs

4
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(12.2 per cent) were those who -had opposing views on such
social and political matters as: racism, equallty, civil

liberties and religion. (Q. 282)

Other reasons for disagreement mentiored were
{
fashlon and current trends especlally hair and dress styles
19 (46.3 pexr cent) respondents say that they get along bet-

ter ?1th their parents now,;than they did while in high

school. Another 19 said that their relationshij with their

parents had not changed much. (Q. 283) . ,

o b

-

Asked about the general pattern of fa' ily decisions,
P v

16 respondents answered that thelr father made '1e decisions

while 11 students said both parents made d001<1 ns together,
. @ .

Five students said that the mother was\the one 'o make the

major decisions. (Q. 273) Althougﬁ again we d not«Q;ve

<
much fluctuation'in the results-nor do we have ‘- tatistical

significance, those students whose parents coll horated in

-

the decision making process scored higher on mo' t variabies.

' .The students whose fathers made the .decisions s‘ngle-hahdeﬁ-
1y were higher on cynicism than others, while t}ose whose

mothers made the decision were the most toleran'. There was

not much diff&rence among the three groups on thie political

knowledge/literacy variables. (Appendix [ - Tahle 7)

The respondﬂnts were questloned furth r in this

direction when asked about punlshment dec151ons in the

family. 'In nine case: the father deCLded alonc. in 13 cases




fore, we compared individual decisicns with th case where

- literacy ‘items the individual'decision(makers ¢ oged higher.

“families in which parents pretty much agreed on public aff-

the mother made the decisions and in ten cases hoth parents
took the decision in collaboration. (Q. 274) ngain; there -
was not a great variation in the results, excep“ in the case
of cyn1c15m and efficacy where the lasf‘@roup scored lowest.

(Appendlx I. = Table 8)

]

When probed about the decision makin process in
\ :
the family for voting 12 students answered that their father

todi the decision for evérybody while 19 studen s said that
’ ‘ *
each member of the family decided on their own otc. The

.

mother made this decision only in two cases (0 275). - There-

°

the father made the decision. Once again ther~ was not much

difference between the éroups. However on the 'olitical

In the case of cynicism, those whose fathers mo''e the deéci-

sions scored higher and significantly so. (App'ndix I - : ;

Tablé 9) . |
, S

8 - . ' .
Twenty-eight (68.3 per cent) responde ts came from

airs and political matters (Q. 276, 277) _One v nders, how-

~evexr, how much.of this is genuine agreement and how much is

"the effect of~autocratiélfath¢rs and hushands.

a;ong‘well enough together. (Q. 278)

»

Those respondentS’wheycame from lntac nuclear

families reported for the most part, that thelr parents got -
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. . ;wenty—five of the "respondents were close to)thei
fathers wh le 12 were not so closes (Q. 285) The results

. were siﬁil.r for.both groups ‘except in the case’ of politi-
cal efficavg where those students who were not iery close

to. their fathers scored higher. (Appendix I - Table 10)

Y

As far as closeness to the mother is concerned

()

92.7 per c¢ent of the samble stated that: they arc close to

Y

their mothcrs. More precisely, 53.7 per cent are very clpse
and 39.0-per cent are p¥etty close to their mot!ers. oply

3 students”said they were not very close to theif mothers.

Therefore, we did pot pursue the analysis on this variable
s ‘ any furtﬁer. (Q..29

v >

PARENTS' EDUCATION OCCUPATION AND POLI'TICAL AFF!LIATION .

¥
.o - ) 6

The literature emphasizes the importai ce ®f par-

ents' political affiliation as well as educatior in the po-

-

litiCalosocialization process of children. 'Ag far as father's

“

political interest is concerned 25 fathers were very much
» interested in .politics, while 12 fathers were nct much in-

- terested. The children of both gfoup§ scored al'out the same

»
- e

~N ° , \ : ,
o dix I - Tabl¥® 2) . -

. ’ -

_ to 12 fathers who supported the FNM. ThelreSulii/yere gimi-
: wel o, . .

'1ai,foq\boﬁh groups. (Appendix I - Table 12)

9

< L -'One interesting qbsegﬁatibh(is the ching in o

- v s R LN .. . v ,\\ s

on the different political socialization vafiab es. (Appen-

¢

Twenty-five fathers were PLP supportcis as opposed o
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® . . o \ .
fathers' party identification at present, as compared to a
few_yearé ago. The majority of the fathers nagw claim affi-
liation with the FNM the party comprised of bpth Black and

White Bahamians and forming the opposition to the present

-

Tegime. 7 -

— l\’

Bahamian women have not had a history of politi-

cal involvement. In facp; only recently has the franchise -
been extended to them. During the past'fewryEare however

with theﬂinfluence of universit§ educated women on the

" Bahamian society, politics have began to become a part of

. the educated woman's repertoire. In our sample, most mo-

' thers - 28 - were, according to our respondents interested 1“

politics, the rest do t pay much attention to it. With

regard té partisanship, 20 mothers follow the PLP and 16

prefer the FNM.

~ Two respohdents had fathers who were university

graduates, elght had\ﬁathers with partial university edpca—

\ tion. Ten fathers ha completed high SChOOl five others

N
had some hlgh-school education, eight hqueompleted Junlor

N

eracy as measured on the York test, where those respondents

\whose fathers/had less than seven years of education did as:




e

b

«

—

well as those respondents whose fathers had university edu-
cation. In the same way, on the Langton test, the students

whose fathgrs had a lower level of‘education'did'much better.

& ’

(Appendix I - .Table 13)

When mother's education was considere:l,the general
¥ 4

trend was supported again. The higher the moth''r's educa- -
tioﬁ, the higher the p?litical socialization of the children:

except in the case of political interest, where once again

. those whose mothers had less than seven years o education
did better than the rest. Four mothers had graduate pro-
fessipnal train%Pg, fivg)mothers had comp}eteé B univergaty‘
education, four othgrs had‘somg u2;§ernity educ 1tion. Fourn
mothers had completed,ﬁigh school, six mothefs'hdd some:high
school educatibn, se&en mothers had jpniér high school edu~

cation. Ten mothers had 1less than seven years nf education.
3 ‘ ~

" - VARIABLES DESCRIBING TﬁE SCHOOL ENVIRONME: T

' » . \ 7 \‘ ) . .

Generally speaking high school was lited by all
S , .

our resébndents, there &¢iminatad this i:em from our

;ng;ysis. However, high school was liked for gilite différ* «

. N

ent reasons. Most of the respondents liked it )ecause of
curricular activities and the intellgcbual expc iure it of-
- fered. Another major reason cited for\likihg ﬁ?éh‘school ‘

concerned the interest in ‘the extra curricular wtivities

as\80¢ial ahd interesB\clubs: within high school. Other.'

!

reasons mentioned were teachers, opportunities for freedom

. . v b N & "
e A P FA e ) . e
L . L e PRI "
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load eséécially as reflected in heavy home work and frequent
exams. Other-reasons mentioned included teache 's who were

too discipline-oriented and an impersonal atmos shere. Three

-

. - 160 ~

L
b

t
»

&

and independence from home, as well as a place t» discipline
‘ ) i
oneself. Thgse same respondents however also disliked cer-
tain thingérabout high échool’. As expected the overwhelm-.

‘ing majority disliked high school because of th: course

' students said they disliked the racism apparent in their

schools.

A

L.

P
£

R. S. Peté;s once bointed out that th ‘re is com-

mitment- on the part of democratic educators to espect the

principles of democracy in their daily encountc s with their

. others as persons, and part of what is meant by respect is

a commitment to treat others fairly. It is fel' that treat- - £

wards. - He insisted that Ehere ig/éa“obligatio- to respect

o~ <

ing students fairly is an important lesgoh in t'-aching them

t

about the democratic pfincigles of libefty and cqualiffu

¢

along with their various trappings. . Therefore, we asked bur

schools treated

- respo;Hents to indicate whether or not teathers at their =

s
.

veryone fairly.
z .

(Q.- 40 ) As cur results

s

‘indicate, most students feel .that teachers trealed some

children with preference.

Twenty-nine (70.%) students

. ‘Q" 'o s P [/ .. :
expressed this opinion. The Test felt that their. teachers

treated all 'the students fairyy; However, even though .32

students saw some kind of favouritism going on,.only seven

-

, -

ﬂfélt_that‘they‘had been E;ea ed unfairly by-a tracher.;

.
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A . students were ‘mot sure about this item and the rest-felt . (/ .
. . r
. that they had been always treated fairly by the’r teachers .

at high-schoo}. Of those students who had expe'ienced some

unfalr treatment three spoke to another adult i twggsehool about
0

the matter, whlle the rest did nothlng about it stud-

ent said that talking to another adult in the s:-‘hool’ about

a

thlS matter helped very much while in the rest of the cases

thls approach did ‘not help at all. Moreover, oxly eight

students felt that they had been treated unfair'y by some '

member of the school's administrative staff. (0O: 40 - 46)

«

- . ot
FEELINGS ABOUT UNIVERSITY AND PROFESSO 1S

‘U Jhst as most- of our réspondents liked- high school,

most of them seem to like university.. Conseque itly, we have

¥ not doné any funtée: treatment of this variable. Once again,

¢ .

the students.in our sample like university for (juite differ-’

ent reasons. One.expected most respondents- to like univer-

sity because of the chance it gave thlem to exer :ise their , -

freedom aﬁd'independenée. ' However; only three -espondents
voiced this opinion. Twenty students Like'university be-
cause of the curricular offerlngs and etudent a'tivities

avaltagy

: e
imposds, whilém@&ﬁe mentioned extra—currlcular wctivities

1 -’ 4

. agg 80c1a1 11fe exclusively. Other reasons mentloned‘lnCIUde-

L'gﬂgnevllke the discipline which the un1v0r51ty ‘/f}

professors or a partlcular subject matter. of sp‘c1alizat10n.

(Q. 34 - 38)
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(k Even though the respondents like university geRg

erally, there are still some things that they greatly dis-

° -

— , Jdike about it. In this connection studeﬁts cited such

things as course load, racism and discrimination, discipling

.

oriented profeseore and impersonality of the atmosphere in

general. (Q. 39) . s , 13
k Speakinz/{h general, professors'seem to bg the
. main source of di comfort for our respondents at the univer-

sity. ‘Thus, 30 students feel that professbrs exercise dis-

criminatiqq in their treatment of students. Three studepts

N were not stre about the matter, while'4he rest did not feel

( ' any disﬂgémination. Twenty~f1?e studentsusald 1.hat they have
| been unfalrly treated by a professor. One student could not
",o comment on this matter, while the rest did not, -they cléihed,

have any personal experience of dlscrlmlnatlon. fifteen
students spoke to the professor whenever ‘they felt that they
were being treated unfeirly. The others did no:hing\about
it. Of those who did speek:to the pProfessor, only twolfelt
. thet this dpproach wae helpful.” Ten of the stuilents who feft
. that they had been treated unfairly spoke about thlS matter
to anothet' adult at the university. Only one student ob~ ‘
"tainedﬁbosftive reshiterwith this approach. N

. . .
. B .
‘3\ . < N ! : -

3

i

_; Some of the respondents even reported unfaiy treat-
N . ¢ £y 4 [}

o ment on the part of deans and departmcnt~heads‘ Nine stu-

\\dents felt that someone -or other of these peoplefhave at Qne -

tmme treate& them unfairly.u (Q 47 - 53) U s[‘ SR

h& v
S Y, ;é%
) s - N ‘nf

K
.
%
{
Pr




.. with the autocrat@c system of school governande where all

. I syor N | 4

, . ‘ \ 3
Rt UDENT PART@CIPATION AN SCHOOI AFFAIRS .“

Intwistle has underlin the point that cune of

7

; the more valuable vehlcles oﬁ pol tlcal education in the <
schgol could be pupil self gove ent. He feels that,

whera students are allowed to participate in running the h

-

school affairs,imbortant:consehuenées for politica]l respons-

: : AN !
ibility and partici?ation in adult life could result. In P
our sample, 22 students {53.7 per cent) rcported that stud- \

ents at thelr hlgh school particxpated some in rUnnlng schOol
<

’f aﬁ's, whilst s.evenu (17- 1 per cent) went to schools where

students participated a good deal ?h runnlng school affairs. #

¢ Two respondcnts.went to‘schools which gave very llttle oppor—

-

tunity toistudents to lnvolve themselves in school qovern-

ment, and a further 11 (26. 4 per cent) attended schools~wh1ch

made .no’ qllowances at all for,pupll part1c1pat10n in school

. affairs. (Q.. 54) ]
R ’x}, .
That soﬁ/gny of t@g reSpondents had some measure

H

/
of self-government, is at ane remarkable. One 1s familiar

v
.

power and authority rested with theiadministration and staff

and not even.%ip service was paid to pupil self government.

> - ’ - i "
r But, even -though there wa? a mcasure of pupil g

! Ve

C .

self government, yef 33 stullents (80.5 per cent) felt that

‘" there were scme thinds they ought to have been allowe o
~ N . \‘

d? at high school but4&ere'prohibited from'so doing. Qnﬁyn
' . r'd . ” o . s" , N ,

J t - R T L - {

PN

-
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eight students (19.5 per cent) fﬁlt\that there was nothing ’

théy ought to have been allcwed to do that they were not

- . f

allowed to do.

s

One other way of giving children practise in the
skills of ‘political 18ing at school, is py affording pup-
ils the opporﬁuq&ty to choose class leadégs. ‘Th 't is, to
‘gllaw pupjﬂsﬁto hold élections. Most schools in the Bahamas

did,” acce didg to ohr statlistics, hold elections for -such

t \ °
things as - house captains and captains of the v rious sports
' and academic teams. Only six (14.6) re:pondqnts claimed to
have gone to schools which did not have this tra'ltlon.

(Q. 58) . '/' , .

* In most cases, qtudents were forced by school re-

gulations to lnvolve themselves in the votlng px»cess and

once agaln our data unde;11nes this contention, :ince 82.9

per cent of the saﬁfle vo;e&lmost of th2 time ir school elec-

tions. (Q. 60) , . ; |

o ¢ “ . ' .
Most of those who voted with such freqiency, did

so because "they ‘knew the people involved and the] feit Q

part of ‘what was going gn. On the other h/yd nine stddents

“22 .0 per cent) voted because they let a fieed !> exercise ¢

thelr right., The thlrd 1argest group - five stvlents - vot~

ed becausé it was compulsory and becausc it was vhc1r_rlght.

to do so. (8. 62)

- . y . . * [}

Expéfience suggests that Bahamian high school”
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’

; students were always a passive qndaconservative species’

ﬁ" ‘ Yet our data does not effectively indicate this observation,
‘since 26 students (63.4 per tent) tan for office while in
nigh.school and 15 (36.6 per cent) did not. " Of those who

1 - ' did run 23 studénte'(SG.l per cent) were success'ul and

three (7.3 per cent) were not. Twenty-four respondents

(58.5 per ‘cent) assisted a cendidate with his canpaign.

R

The rest did not engage in like activity. (Q. 61 - 66) *

‘ ' . ‘ . o . -
STUDENT PARTICIPATION AT UNIVERSITY

[ g

[} '

i ' " | We have previously pointed out that, student govern-

4

" ment is considered}to be a valuable vehicle of pulitic&lﬁp,

education, since certain researchers fecl that, 1s an in-
strument, it'is especially amenable to practise in the skills

of politics. 1In our studygwe attempted to asses: the involve-
J-
ment of stud ts.not only in running the affalrs of the

school, bqt/also the affairs of the unlv%r51ty Most of the

-

. respondents do feel that there-li\stuﬂent part1c1patlon at
) : / ' ) -
the university level. Thus because of its lack of" variation, -
- ) N " , . * . b
we decided to 1eag€\:nis item out of the discussion contained, .

in this chapter.
v

- o ~ That students are satisfied with the degree of ¢
: . g , .. . -~ ’

studént involvement at the university is underlined by the
jéact that only kf StUdLﬂta (29 3 er CLnt) Iccl 'hat they P

“hgwe been prohxblted from doing certain thlngs at the unlv-“

. ersity, whereas 24’ studbnts;(SBmS'per cent) feel that tneg -
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are allowed to anything they ought to be able to do. PFive

. students (12.2) were‘pot sure abouf?this item. (Q. 57)

)

Student'elections seem to have, K gained considerable
6ogue-}n Canadian universities since 40 studen%s (9;;6 per
cent) repofted the occurrence of regﬁiar e;ectj)ns at univ-'
ersity. Only one student said that elecgions 2 "e not héld

at his university; (Q. 59)

HoWever, it is arguable that the purj rse of elec-

tions is defeatad 1f ellglble eiectors neglect -o vote.

enever elections are held at uqlverSLty only six (14-§¥
students vote most of the time, whilst nine (2..0 per'Cent)
voke some of the time and eight (19.5) do not - ote much of
the timeé. On the other hand, 18 (43.9) do 'not vote at all
and hive in fac; never\voted éz\the university The respon-
dents in this category explain their hehaviour by’draw1ng
attention to the allenatlon prevalent in the u'LverSLty.
They neglect to vote, not because tﬂé' dlSllke voting, but

rathqr, because they do not know the people in' olved, they

do not ‘relate to the platforms advanced and th'y fail to see
- » N ,

" the importance of the issues at stake. (Q. 61- - 62)

7

Amongst’ those who foted eight, (15.5). the largest.

2

group, did éo only because they knew Lhg peopl involved.
A further seven (17.1) did so becaluse they fel it their
o

demotrétic right, and four 19.8) voted in'resgonse to-a

special request<g (Q. 63)
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. asked about the racial composition of their high school, 53.7

- 167 -

As f?? as ‘our data is _ebnecerned,- the polit{cal
behavi%ur of our respondents it university is consistent
since only 14 .(34.1 per cent) ever ran for an office at , =
university. Amongst those who did offer thepselveé as can-
didates, 11 (26.8 per ce;t) were successful.' Only three
students (7.3 per_ cent) were not suécessful. Some stﬁdents
did help electoral candidates with ‘their campaignl Fifteen
studehts (36.6 éef cent) had friends whom they assisted.

The rest reported that they wére never pe;sonally écQuainted
with apy electoral candidaﬁes, such that their éssistance

-

was never solicited nor volunteered. (Q. 67 - 69) -

RACIAL COMPOSITION OF HIGH SCHOOL

‘The racial composition of the Hggh school -has - ) '%

i

been discussed as a very important variable in political so-’
! \ . .

cialization studies related to colonial situations.® When

per cent of our sample indicated a "Black majority" whilst
29.3 per cent indicated a 'White majority'. Seven students

had a‘tended high schools which, in their d‘\ount of it, had.

a,ﬁgxed population since approxrmately half of the students ,

were Black and the.remalnlng half werd Whito. (0. 9)

" Those studean, our data Lndlualcn,-who attcnded

whlte hlgh schools are hlgher on pOlltlLal cyn1015m, tolex-
|

ance and the Langton qophlsticaq}on tests} On most Ltgms

, S : , e :
the scores are more or less comparable for the three types
: L b
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of racial environments. (Appendix I - Table 16)

THE SES ENVIRONMENT OF ‘EDUCATIONAL -INSTITUTIONS
) » i ]
- In our brief description of the educational system

? -

in the Bahamas we have already mentioned the existence of

two typés of school systems: the independent school system,
o

~composed essentially of private denominational schools, and

the’governmeﬁ% maintained schdol system. The former it L
L) i
shgu&d ’b\eJremembered caters mainly ?the upper classes of

the society. In our sample, 33 resbondents attended private

.high schools while only eight students came from government

. i .
schools. (Q. 8) o, : ' o

T

The scﬁpols in.the private sectdr, as wéll as those ,
in public Eéctor, insofar -as they were modelled aloﬁg}the\
iines of'pﬂe British grammar schools, were quite similar.

Yet, these schools were not aliké in terms’of the esteem -
aécorded them by the public. Fof example, the ﬁgﬁhodist
chufch school——Queen'g College ~ and the Presbyterian school~=-
¥é£. Andrew's College - weré regarded as being socially
superior. So far as the public oould see, these led to the
béttef paid, more Sééure and more'influential employment. f

The Government High School was of course second best and

existed for those Whites who had failed to secure a place

- n

-

in one of the other 'white' schools and f9f1anj Blacks who ~

could pass the entrance exam and afford to pay the tuitior
-

fees. Next to this schogl stood the Anglicén Church schools~-
‘ R - ~ S ¢

1 . '




. ‘ ‘\ M
St. John's College and St. Anne's College. These schools

were established °fofr those’ children, Anglican in falth and

—

R upbrlnglng, who did not manage to gain entrance into fg/

-

. Government ngh School.’ The Roman Catholic hlgh schools—--

St. Augustine and Xav1er s Colleges were next to ‘the Angll-

cans and below them all other denomlnatlonal schools found &

. -

their places. . , . !

* . Y
. Those respondents ‘who identified their institutions -

4 . ) ' : LY .
as being of high SES, would perhaps be students who attend-
ed-the‘Presbyteria high school-~St. Andrew's College - be-

_ tween 1950 - 1974,‘Ané the Methodist high school--Queen's -

College - between |the years 1950 - 1965 (approximately).

The students who identified their high schools as

a

being upper middle SES would be those, berﬁapé, who attends# -

ed Queen's College between the,éeérs 1960 —'1967 and tﬁose.
_’who‘;ttended.the Government High School or oneiof the other .
o private institutioﬁs.ggmhe students whofwent to a middle

class instituoion would probably be those who went to the o

Government High School after 1967 and to one of the public

schools. ’ Those who identified their institutions as lower
. v r,

middle SES and those who identified‘tbeir schoo}s as‘iow SES p

would most probaply"have attended a government secondary
. modern school. - ‘ - ‘ g Bl
'3 AR . { . ] ' o S o ;

)., . ro. NI s S
i R { e, . ' .
Perhaps the two students who' went to a school which’

-

had a heterogeneous SES would,bejstﬁdents who‘changed'sohools
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in terms of the type. That is, from government to private, 3
. ‘ ‘

or vice versa.. What is surprising, however, is to find

~seven students who did in fatt identify their institutions .
. as high SES. One did not expect this frankness, simply be-

cause those students who did go to these kinds of schools .

~

always seem.embs;rassea to discuss the matter.
- . r ’ X A
.+« According to several studies in political sociali-
* @ V4 '

zatikn{ during the high school years the SES environment of

the high school-is of major paedagogical consideration. , -

Langton, for example, takes this position and bases his dis-

s .
. - 1 . . . s O ‘ °
cussion and recommendations for a better political sociali-

zation of students on the effective manipulation of the

composition of high school classes and learning-teaching ', .

units. We thereforg tried to collect as much comparative .

©

data as possible. T . » ,

v

A three—member panel of Bahamian students classi~. o=

Ly

fied the hlgh schools mentioned by the respondents accord- = M

ing to'SES environment. 'Appareﬁt of this classification, .

five students (12.2 per cent) of the sample atteﬁded an
O

upper class high school. Four others, énother 9.8% of the

“

~

sampl&\attended upper mlddle class hlqp schools. Thlrty : '

»

students: attended a mlddle class lnstltutlon and only two

“ c

°

students were in a lower: class hibh school. -This means.‘\ -
S RN T o ' fw's‘aﬁ"'u o

that 70 7% of the students attended a mlddle blass 1nstxtu-

. tioq.* It is intexesting to compare this classirication to '
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\

the classification of the respondents as they perceived the

SES | pvironmentief their own high schools. Seven students

» 0

LY

classified their high school as upper class:, 17 students

classified theirs as upper middle. Therefore 23 students
or /more than half of the sample saw themselves in an upper
class environment as opposed to the expected nine students.
/ : ” .

In other words, only. onebfourth of the sample. Eight stud-

énts Said‘tﬁFir high school was middle ciass, another six

Y

saidrtheir higb school was lower middle class. One student~\~

assessed, the high school SES environment to be”lower class,

1

whlle two studente,sald the env1ronment of their high-school
was heéerogeneous. {Q: 10)

r/ N /~ o

When asked about the SES composition of,tbeirhown:

/

Y
hggh school class, four saw it as upper class and three saw

it as being upper middle‘class." Fourteen students described

a s
thei(& own class composjiion as middle class and one as low-

'

‘er class. The remaining six studénts said that the SES com~_

positipn'bf their class was heterogeneouéﬂ ’ ﬁ .
) o ‘ . \‘ - . ‘.’. T R ’ \
g We considered school' SES and class SES -‘both as -

sub]ectively reported and as assessed by a panel - in théir

relationships to, the political soc1a1vzatton variables. How-

N

ever, there were no variations-to be found on this item for
2 ~ . T . .

our sample.

S . . A 0 : o , a . LYNESTAV

-
wod
-

»

o
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‘ ’ e
the subjects of the social sciences have considerable poli-

-

"tical content. . Heater, for example, drew attention to the’
potential of such courses‘as Religion fBr the developﬁgnt

of polixlcdl orlentatlons. (1969)"Thompéon has indicated .
the importance for c1tlzensh1p of uch of History, Geography

[}

and Economics. We should thereforen expect those respondents

o

who received most exposure to these types oﬁ courses, to bet

more mature and conscious politically, than those respondents‘

. t
who-received ponly a minimum amount of exppsure.

One indication of the amount of exposure would be
the major followed in high school (major is used here to re-

fer to the optional[courses“elected'by the student after «3rd

4

* 1

form). Thus we can expect the 19 (46.3%) *social science hu-<//\\\a
i 7

manities majors to perform best on our measures of political

socialization. On the other ‘hand, if, ‘as Coleman conjectures
. \‘ . » L

a predomlnantly scientific-technical empha51s in educatlon

.

18 not in conflict with 1ndeed, (1t) may ‘be conducive t\>~a
hq

non—democraticigaﬁternTof politicdl development, (1965 p. 531)
we should expect ohr 16.(39;03) science; majors to be less

dehocratically_gdnded than our social scientists: ‘It sﬁould
be remembergd that the measures for political soclalizgtion

a

'are based on a democratic modek

kY ‘ <

Nor would we expect our 14.6 general majors to be’

*

+ o
--.a8 politically educated as our soc1al scientists, precé@ély

) {éecauscﬂthc gourses they follow lack mich Ln the way of

)




Moreover, the science majors did slightly bette' .than the

students who had d general training. --.(Appendix I - Table

< AN
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‘A'PARTICIPATIO IN FORMAL ‘ORGANiIZATION (FOP)
\

<

. In thej studyf Almond and Vef?i prod: ced data

which sugqe;ted that participation 1n the‘schoo! through

clubs aﬁd organizations lS related to an 1ncqﬂ.'e in the
e

sense of polltlcaly’fflcacy (1963) . ‘Entwistle too has ar-

gued that a vidble 1nstrument\of political educ.ition in the

N

school is the extra-currlcular clubs and organl at;st. It
is 'his contentlon that these clubs afford oppor’ unlfy for
the development of skills and tht development ot roles use-
ful and traﬁsferable to politicall life outside .hé schooi
(1971).- g

FOP at High School (Q. 154 - 158)

¢

Eighteen of our respondents,

a

indicated that they
belonged to one or two clubs. and assqciations a:: hlgh school.

A further 19 of them belonged to clubs and agsozlatmons out-

side the schgol.. Only cight studints
© ’ , ) 4
organizations when in high school. Th

lidsot ) long to any

rest bolongnd to

more than three clubs and associations.

-
>

students paréicipated in politicaleorga iz

However, only a feﬁ

i&“ \3‘1

T3, The major—

»*

fie

b 1Y




*

Zentred clubs as: chemistry club, science club and history
] N

. . s ’ . .9 .
club. The rest participated essentially in such social and
> -
religious clubs as,Anglican Young People's Association and 0

\ ‘ n
, Baptist Training Union. This picture does not change much

-

at the level between high sghooﬂfﬁnd university.

oy

, @’ FOP_at Universify (Q. 164 - 168) '

. L. ° o
J At the un;versity level 15 students (.16.6 per cent)

>

are in one organization on campus, while seven (17.1) are - ,

in two such clubs. However 19 respondents are in no organi-

zaglons at all o®™ campus.

-

e

, Off campus however, the picture chang's some, since’

« ey

all respondegks belong to ‘at least one organiza!ion. Thirty-
nine students belong to one organization and two belong to

two organizations of;/campus. In all cases the one off

/U

campus organization to which the students belona is the

° Bahamian Stﬁdent Association, Montreal"CHapter.

. . r

; i Loeking at an ovérall picturc of participation

.

over the university yeare, it seems safe to say that all

s M

respondents belong to an organization of a kind. QEighteeﬁ
r , . - : .

respondents Belong to one orgapization only, 16 belong to .

»two organlzatlons six respondents bclong to thrie clubs and

Ao

one respondent belongs to four organLZntLons.
\ { | )
’ Un1vers1ty 0rganlz

ions are mainly cultural and .

"afy{zé‘ social in nature. Some orgafhizatiors which attompt éq adopt

»

a political’ image do however exist but these arc not the '
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. kinds of organization to which our respéndents bgqlong. One

»

a

student belongs to a'reliéigus society, oné belongs to a @
. community-oriented club,'one belongs to both a community-

. oriented club and a social club whilst the rest, 38 respon-

==
o

‘dents (92.6 per cent) belong to the cultural/sodial clubs. .

Yet, looking at the overall particibntiggjof our
- ' { :
respondents in formal orgamizations we cannoty :afely say

s

that they were inactive - moreogver, several of them were .

officers in their particular associetions. Fo; example, 16 -

of the respondents were .active in flVP or more clubs, )

additional four (9.8) were not only active in ive clubs ’
/ ? -

but were also officers at some time. A furthe'™ eight (19.5), /

students were active in three or four clubs wh lst an addi-

* -

‘tional seven were active in three or four club' ‘and also
-C C

4 B o
held officer positions.' §Six respondents were - ctive in less

A\ than three organizations. 14Q.~i71y{ ‘ -

Z s “ -

00~

”
.

- . ) Overall the most popular orvanizatio' amongst our

‘

7 * 1 v

‘ . " respondents was indeed social, since 21 (51.2) of them be~

- longed to this kind of organifation. . Another 'S5 etudents
belonged to secial,'discipliaary_and cemmuni;y type organi-
zatlone. One student belonged to community-orentcd clubs, :

\l 'l ‘

»ane other belonged to dlSClpllnary and’ commun1 yrorlented

‘o . A Ve an

&
%

W e organlzatlons and one belonged to soc1a1 and Ctmmunlty;ori—
'gf'ﬁﬁé@:( T ented cluhs. ., Two respondents reported that;tb«y were 1n— ':n;? u
oi‘Nl‘,i % volved Ain dlsclplinary soelal and cummunlty—oviented organi-l .

R ations, @ 73)~ R

- 1. . : .
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\ For all measures of formal organization partici- -0
‘L — . ) ‘ <, ! » .
f/ ‘pation, we could not obtain any vartation among our respon-
. - dents,in'theiéh;glétion to the dependent:variablzs of poli-
.. N " tical socialization. : L
PARTY IDENTIFICATION - UNIVERSTTY“&\\\;\ o g §
. . ' o T, o ' :
s "o The poxnt that several students of the saocializa- - .
. ; ' 3
- . tlon process often suggest that the family greatly 1nfluences .

a

the party 1dent1f1catlon of youth, is.one that his been made " <

Bv
o~

: already in our dlscu551on.' And since we have already attempt- :
s o '
ed to discern the party 1dentif1catlon of our rc>pondents

N L3

parents, it is now essential to dlscern the ldentlflcation

s v /

)

. wof our respondents. '\\\ L L

ﬂ‘/;
|\

Amongst our respondents, a majorlty group - 15 T v, )
‘ : studentg (36.6) claim identification with the Prugre551ve ’ ,

. Liberal Pafty (PLP). .A sililar number is however ungommitted

o

since they describe themselves as Independents. Eight stu- .
N o
: - . wy '
dents (19.5) claim\illegiaqce with the oppositicn FNM (Free

Naﬁidnal‘Movement), whilst ‘a further three students (7.3) | |
. - -

.. - follow one of the 'other' parties.’ (Q. -200) . \
1‘« L * ' o vt - 0 :
' -, §° .Amongst those who identify with the.PI P, nine ..

(22 0). constder themselves to be strong PLPs, whilst s;g@
\ ‘_;’V'n‘ (14 6) clas 1fy themselves as not so stroﬁﬁﬁbLP‘. Amougst 'nf .
:f;i thp M followers (Free Nptxonal quement) we have three who .

‘T‘"onsider themselves gtrong supporters of.- the party, wm.lst ’ ~
(

o o .similar numbep consider themselves to be 'not 3e/strong
4 “"_‘\i“jhr N ‘ Ve ) i\ . i - -" ‘,..;" "
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) éffﬁ followers. What is more is that two students do not know Y

b - - q L b
i v”—‘“where they stand in_degree of squort. ’(Q. 262) - - ?
| S . B
R . \ The 51gn1flcant feature about the data produced o e ;
o ° on the variable, party 1dent1f1caéion, is that the data . 2

-relatlﬁe to the respondents is hardly 1dent1cel or even

PN .similar to that of the parents. In the light of contempor-
. Lt o ‘ Y

ary argument, we eXpected.respondents‘perty identification-
N . ¢ ‘ i3 d . .
‘to be almost identical to that of~their parents. What we .,

- Y ‘e

seem to have is an inverse Yepresentatlon. However, there:

are arguments to explaln this occurrence. ¥ Langton, for. ex- .

ampe, pointed out that rebellion agalnst parents is often "

- v T ke

expressed in the adoption of a party in oppos$ition to or at

L4

3 . ~

. least different from, tnat of the parents.

) -

_One other jnteresting factor revealed by the data ]
3 ‘ ) - 3
on this‘variahle{ is the.number which cIaims identification ) '

)

- / ,mwith the ruling parry - PPP. -In the light of. current poli—a >
. . tical conditions in the-country, we‘expected a sm;;%er num-
ber to be followers of the PLP. But perhaps this support
for the PLP follows as much anything froﬁ the fact that the
' respondents are away fron home and are partially ignorant ‘ }
¢ ; _of the political conditions. Pernaés the uncommitted are )

. a LIRS [
Ca ; those who follow national events most closcly, having jccess

’

to local newspapers.
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. . Chapter V -
) - SUMMARY OF ,IMPORTANT FINDINGS
P . ' AND SUGGESTION{ FOR FURTHER RESEARCH a
. . 'S . \ i / k .' .1
£ S /A &
. ‘ i This study was condélved as an 1nqu1ry into¢ the
Y + N
\t effect of polltical educatxon currlculum (PEC) and 'of poli-

. v

" tical knowledgq/llteracy on the political socialization*of

-

students. Some researchers have argued that the school is

by far the most 1nf1uent1al agency 1nvolved in the political

{ B
.sociallzatlon ‘of individuals (Almond and Verba 1963, Hess

) ‘ \ ,

and Torney 1967; Entwistle, 1971) . Eﬁtwistfe, for instance,
has argued that only by dellberately teachlng individuals

pOIltical ideas and events do they develop the dlsp051t10n

. v

towards-citizenship in an actlve polltlcal sense. Political

-

® education is taken to refer to any course studied in school
. ‘ . "}

* which may have political content. It could therefore include
S L

History, Current Events, Economics, Social Studiés, Geogra-
. phy, Cltlzenshlpl Education, C1v1cs, Environmental Studies &
- and similar subject- -matter. The function of such cou;§e
is to initiate individuals into "the skills and concepts re-

quired for-active‘pérticipation in bqlitical affairs of

. !

citizenship” (Entwistle 1971 p. 1).

f

In Entwistle's definition p&&itical knnwledge/
. - .
literacy is -the sign'of a politically socialized person.
. : ;e
However, we haye made. a further distinction’ in our study .~

we have taken the political knowledge/literacy both as a '

dependent variable - dependent on level of PEC - and as an

independent va}idble.
ooy ! 4 . . ° ‘ ' . A U

- e L]
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' study examined the effects of PEC upon the polltlcal SOClall- .

. cally, however, we had to rely on an ex post facto design
. 'Y : - _ .

" and on thé memories and-subjective assessment of the rés-“

. their mid-twenties. This meant that they may have had for-’

‘ity. This fact however was eontrolled. Almost Half of the

v
Rl

.S =179 - ‘ .
- j . . ' IS
Therefore, to gain insight into the role of poli- '
N v .-, . v . . AR
tidhl education 1n socializing 1nd1v1duals to pOllthS, this ¥

-

o )

zatxon of a: group of Bahamian youth studying in Montreal.

_The_ sample chosen represents the total population of Bahamlan LI N

- a

undergraduate‘students in Montreal. Apart from the consi-

defatigns of practicality, accessibility and the fact that
we knew about tﬁe self-eelection and "elite" attributes of
the sample, the added advantége of thie sample over, others,
possible in Montreal is the:homogeneous historical and poii—-

tical background and experience of the semple. Methodologi-

pondents. The major assumption here was that since the res-
pondents were’ell undergreduates,their high school expeffence,
was quite’ffesh iejtheir memories;,/This was complic%rld.
however, by the fact that mogtﬁbf our reséondentsrwéfe in

/

mal educational‘experiences between high school and univers-

0

sample had attended hlgher educat1ona1 1nst1tut10ns between"

high school and unlver51ty but we could not establish any

independent or additive effect‘\f thls experlence on the v

political socxalxzatxdn of the in 1v1duals lnvolved.,-Ehxs

.

was mainly because the same ;ndiv1dua%s happened to be those

Y

who had a high PEC exposure at the higbﬂschool level.
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PEC was measured therefore at the high school and

) university levels; At the high school level PEC level -was

Y

based on the nnmber of history courses taken and on the num-
ber of soc1a1~stu61es courses taken. At the University le-
vel PEC lefel was based on the number of History, Political - 3 3

.Science and "Other Relevant" courses taken. The eff:ct of

i

each different subject matter was assumed to be 1ndependent.

-

B The most obV1ous confounding factor here is the negloect of & - .

- —_— the interactive effect of the courses,. However,ione can

- ] think easily of other predictor variables which we did not ,

control - like age, sex, SES, and many othe;s. Hoﬁever, we /j
. can state that directly course related factors' such as sex
of teacher, quality of course and satisfaction with the .

' course seem to be quite similar for most courses examined
: !

. . -

in this study. -

2

Another methodologlcal consideration is the deter-

-

- mination of cut off points for high, medium and low PEG

\ EY I f 5
‘ .exposure. Since the theoretical base is not yet very strong
P " in the literature, vYery few researchers have given particu-
C ~ Pt oot
A lar attention to(this item. . We decided on five courses as .
- a7 . [} . :

:nf ) \ - the highlPEC exposure level since%most of the literature . /('
, hses qpé‘same number5of courscs (Fhman, 1973) and since the
number looked reasonable for our sampie as. well. \’ . - -
A new methodological d%ménsion,that this ieseafch.'

v

project added to the existing literature is the group of . :

- "other Relevant" courses., Once we completed the list of
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prese;ected eourses knodn to eentain political components,
‘such as Histeryu Politieal Science, and others, we asked the
: respondents to mention other relevant courses" which contri-
buted to their interest in political affalrs.‘ As we have seen
in our research, this method yielded interesting effects.
Therefore, it should be used and refined in further studies
on tnis subject. o o Y
Political socialization was operationalized on
nine_ components: politica&’interest, spectetor politiciza-
tion (newspaper and radio) peliticel discourse, political
efficacy, politicai cynicism, political tolerance berticipa‘
tive orientation, politicizatipn and politicai knovledge
{measured by three‘tests:a Langton's Fectual Test, Lanéton's

Sophistication Test and the\¥ork Social Studieg Test). These
¢ b

nine aspects of political socialization are the ones most.

used in the literature.
Political interest was based on one single ques-
tion used by Langton. He had chosen this question as the’

*

most .reliable among many other measures available in the
literature. Out of a total score of two, the nean for oJﬁ
sample at high scn wae 1.3902 and at uniyersity it went
up to 1.5610. At 'high scheol only 14 (34.1%) scored two
while at university their number weé 23 (56.1%).. bo}itieél
interest increased with the number of PEC courses _taken dt :

high school as well asat the un;versxty level, although not

significantly at the .05.1eVeL. However, political lnterest‘
. \ .
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i

did not change muth with the level of éolitical knowledge/

literacy. Again, although there.was no statistical signi-'
~é—7 ficance obtained at .05 level, polltlcal interest was high-
er for Whlteé\than Blacks, for thosé who were plannlng car-
eers as teachers, for those who had,greater influence*in
0 'family decisions\concerhing themselves, for those whose fa-

R - . ¢
thérs were dead or absent, and for respondents whose parents ¥

“

- had less than seven years of education.

Spectator politicization was measured on.stﬁdents'
behavior regardiﬂg television, radio, newgﬁapers~and maga-
zines; Most students diqlnot read magazines regularly there-
fore its effect was held to e constant for all and we pro-
ceeded .to examine spectator politicization as related to ’
s leve; of politicallcénsumétiéﬁ throﬁghAradio and newspapers.
. On newspaper pol;ticizétion.ogt of a high score of two our
sample mean for thé high school l?vel was 1;1520 and .8780
. at the university lebel. In absolute frequencies the'number .

of those who scored two at the high school level dropped

_from 15 (36.6%) to 11 (26.0%) gt‘the university level. How- f B
\ever, as we have stated television was tﬁe'ﬁain source of |
information atlthis level. On thé radio politicization

there was aéain a drop of:sample means Between high:school T
and uniyersity-from 1.5122 to 1. 0244 and in termé of freéupn-
cies from 15 students (39.0%) to 10 students’ (24. 4%) In‘

- ' the fase of newspaper politic1zat10n there is a definxte PEC ) o

oL effect especially at the university level where it becomes ‘ 1
1
|
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significant dt the p < .05 level. Level of political know-
A Lo ’ : :
'ledge/literacy does not seem to make any difgerenqe.’ .. ,
. i . .
. In the case of radio politicization there is an
o ' ‘ ‘ f ® ’ ' ) '
increase as Felated to the higher levels of PEC. Level of

l ‘ .
political knowledge/literacy does not seem to make much of

a difference except in the case of the York Test where those

s

who scored high have a higher level 6f radio consumption '

‘ (]

—

than those who scored low at p = ,054. Other'factors do not

seem to influence much the level of political con ption

A

\ . "+ ' Political discourse is supposed to act as a sur-

\ - through newspapers and radlo for ‘our respondents.

. rogate for fQrms of adult level political activitfj t&gre-

’fore,'the frequency with which Eespondents engage in polfti-

cal conversations is taken as a probable indicator for the
level ot political socialization. The group mean ipcfeaéed
- véry little between high school and universitjnon this item.
out of a possible high score of three our sample had a mean -
of 1.3659 at.higt'échqol and l,§878’at ﬁniversity. There
were no hiéh sepres at.higﬁ school, and ;nly two students
i < . - scored three at university. Tﬁe number of medium scorers

. went from 18 (43.9) to 23 (56 1% " Political dlscourse scores

r

»

1ncreased with hlgher levels of PEC exposure but this effect

R '\Q' was not sxgnxflca t at the p < .05 level. Polxtlcal knoWledge/ -,

literacy seemed to afféct and increasé the. levels of pol;ti-

.~

cal discourse but its most important effect_was.felt -the

.




1nf1pence in the fam:.ly decisions concerning themselves.

" The PEC effect is very obv1ous at all levels but espec:.ally
~at the univers1ty where it is s atlstléally sigru.flcant at

_the P < .05 level. There does not seem to be -much of a rela- ,

lk'xiowledge/litg,racy as measured on Langton's Factunal Test,. .

. especially at the ,.high} school level. The relationship is T

* Test.
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)

in the case of Langton's factual test at the university
level. White respondents had/a much higher ‘group ﬁle:;_m than

Blacks and the older respondents were also the highér scorers.

Those planm.ng to become teachers engaged in polltlcal dl-;-

course more often as did those respondents ‘who -had greater

-

T?ose\who did not have fathers scored hlghe-r on discourse
did those who were in';acially mixed schools. Once ag'a\i'n,.

however, non7 of the results were significant at the p < .05

level. . B .

v J

A 'specially developed three point efficacy scale
; ' pal
with a CR of .94 such as the one used by Langton, was used

to measure the belief that one camr affect political outcomes..

3

N

Political efficacy increased between hlgh school and um.ver-‘ )
sity from a group mean score of 7561 out of a p0551b1e three
to,l.2195. Only three students (7.3) scored high, at high L

school while this number. incre ed to 11 (2°6 0) at university‘, '

tionship between level of ef¥ficacy and level ‘of political' -

[

stronger as measured on Langton's sophistiqation “test, and 4
it becomes'even stronger when we measure it on the York
" N ’ . d . b4



¢

ey
"
:

»h

.ﬁhose whose fathers and m;;Eéré had a higher educational - .

~cism at high school and, TS eored high  at university. : And

P ‘ ."‘
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"Interestingly, Blacks scered higher on political

i
1

'eff%%acy as do Protesténts, those planning to become pro-
. 4 ' , , . Q
fegsionals, those whose parents generally made-. family deci-

4 , . ’ ' .
sions together, and those whose mothers decid&d about pqnisﬁ— .

ment. Moreover, those who majored in social scierfces ahd .

P

level we#e higher one political efficacy. No statistical

N . ’
significance at the p < .05 level was realized.

-

Cynicism seems in part to be antithetical to a
feelipg of civic competence. A six item scale with a CR
.94. used by Langton, was replicated for our sample. It

should be remembered, however, that cynicism increases with

f

increased levels.of education,. irrespective of level of

pél?éz;al efficacy. This seems true for our sample as well.
' - .. - : ‘ ;

Thefefore, means of cynicism increased instead of decreasing

from high scliool toA?niveréity»— from 1.9268 to 2.2683 out

of a high score 6f 3. Elpven students scéred high on cyni-

élthough there were li sjudents in the low cynicism and no

r

cfnicism categoriﬁs at high;sc@obl} thegé were oniy two res-

pondents who scored low on cynicism at the university. There
does not seem to be .much of'a'relationship'bétween PEC and b4

political cynicism. @pg same is true for political knowledge/

LY .

- literacy as measured on the sophistication test. However,

political cynicism seems to increase with increasing factual
¥ .

knowledge s based on Langﬁon's’Fad;ual Test andwsiqgificahtly
L] . ‘ / ( .
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l R C
so at the university level, as well as with increasing know-

x 4 )
ledge measured on the York Test at p < .38. However, since ot

in ‘these two last cases}the d;fference is not apparent at )
the high school level, we may eonqﬂd&e that it f§ the gener- "
al educational level, that is, number of years of scholarity

4

which is the most %mportant factor in this case. Whites are

more cynical than Blacks on political matters, .and those old-"
St ' ” ;
er in age follow suit. Lower middle class respondents are

less cynical. , Those who are planning to become teachers and
Ay

professionals agﬁ more cynical than others, as well as those -
" who are majoring in social sciences and significantly so.
Those whose fathers made the punishment and voting decisions

were higher on cynicism as well as those who were in a major-~ '/
. [/N ‘r '
ity white school. : : ]

3 L}

. r ' .
EQR / Civic tolerance was -measured on a three item scale’
. .

©
l‘!\

'~deVLsed by Langton. Civic tolerance means increased for our
sample between high schodl and un1ver51ty from 2.0484 to

2.1951 out of ‘a possible high score of three. Ih numbers,

s

. there were only three high scorers at ‘high school while 'this

number increased to 15 at university. However, civic togEF-

v

ance does not seem to be related to PEC at high school nor

s

at university. .On the other hand, there seems to beheome
relatIonship between level of poliﬁical_knowledge/litegecy
and CIVLC tolerance especlally at the hlgh school level as »

N 4
Fs t Lt

measured on the Langton Factual Test p = 078 and on the

York Test p = .088. We obtained higher scores on civic

- €

v
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K betweegﬁzhe sSbhlstlcatlon test and the pollklcal soc1allza—" - B

Toa ’.
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I ( *
' A 4
. tolerance thh hlgher levels of pollthal knowledge(llteracy, .
» §F - “
although we did not get any statistici significance. . , -

N ' .
. .
r . i
/ . ™ . i \

’ Again, ‘Whites are more tolejdant than.Blacks, as

are middle class students vis- a-vis other SES groups, Thoseé ° .

’plannlng a profe581ona1 or a te&c lng career are more .toler-

"ant and 51gn1f1cantly_so (p =..0292) as-are those who were
. y . : ‘ /
?;Eb;al Science and Sciencg majors at high school.

v R >
« _ PEC is therefore related to five out of the ggwen

1

'espeet§ of political socialization.studied im this research
project: political interest, spectator politicization:.‘

“

newspaper and radia, politiéal discourseB political efficecj.

o’

Za " the case of‘pblltlcal efflcacy newspaper polltlclzation

the relatlonshlp is significant at the p < .05 level. .

1+ . . \ )

. Po;itical'knowledge/literacy on the other hand is
N . 4 N A . ' .
related to political efficacy as measured on all three tests.

‘As méasufed qn the Langton Factual, Test, there exists a.re-

L 4

latlonshlp between polltlcal knowledge/llteracy and radio

™

pollt1c1zat10n as well as political efficacy, polltlcal '

@

cynLc1sm and political tolerance.' The only relatlonshxﬁﬁ‘

/

tion items occurs 1p:the case of political efficacy.

’

career plans and high school major subject, family relation-

Race,

‘SES, age and racial domposition of

-

hlgh school seem to be the other important‘lntervenlng var- .

ship, parents' education,

iables an? in thab’order. ' . ST,
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L , It seems clear from the precedlng dlscuSSﬁisithat
. . :
¢ ‘" PEE. and political knowbédge/llteracy are dlfferentlally re-

lated to the dlffeIEnt aspects of pollthal soc1allzat10n.
,/"Where, however, is po%}ti;al knowledge/llteracy obtalned?

/ T o, ' .

To answer this question we tried to examine thg!relationship

P . of‘EEC to political knowledge/literacy. The variatidﬁ in
. /QQhe level of PEC measufed as History does not seem to have

. r

- much of an effett. The relatlonshlp becomes qulte interest-
(

ing in the cdse of PEC measured ‘as 5001al Studles and pOll-

tlcal knowledge/llteracy at the high school level. iAt tHe

' unlversﬁky level, increased PEC leads to increased political
knowledgé/literacy but we do eot have any statisﬁical signi-

N fieance; Also, it seems that the‘reletioﬂsbip is mest'ob-
vious on the Langton Factuel'?est. - .. ’k/

~

. L . ’ .
. v The three sets of hypotheses tested summarized the

-

above relationships as follows: - .
o .

Set I. The Higher the expos&re to PBC the
- Higher the Political Socialization
. . . A of the students. ’
‘Set II. The ngher ‘the exposure: to PEC the .
.- Polltlcal Knowledge/Literacy of the
students. ‘ . —

gét\ III. The ngher the Political Knowledge/ -

-~ o Literacy of the students the Higher *-
- the Political Socialization.of ehe
B ‘ . students.

57
3

To summarize, we ca;\béy that the three sets of

* hypotheses were generally'subported sizés the relationships

' .y obtained were in the predicted direction, although not

N N \
. . ’
4 »

u

‘.
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. \"\4 ‘ . '.- , - / /. at Z_ o - * '
~ significant 'statj.sticafl?. ‘ L »

1

u

By ) ‘
It seems,- however, that the most interesting re= ' Qa

sult obtalned 1s related to the dlfferentlatlon we made at

the beglnm.ng of our study between PEC and pqllt;.cal know- - a0

/’ . R . ,—
1edge/1ite‘racy and political somallzation. . '
’ ‘ A

’

- B v

" » It seems that PEC provides knowledge important in
".developing greater political knowledge, interest, spéctatox:);- " ‘

“politicization, political discourse, and efficacy, while - .

polJ.tJ.cal kno'\ledge/llteracy btalned mdependently of PEE B

v « n
N

seems to be most important. in the case of .political- -cyn1c1smc, ) -8

v

and polltlcal tolerance. Furthermore, factual knowledge

L4
seems to be the most 1mportant type ‘of knowledge in the lat-

ter case. It could be that for»polltlcal cynicism and c1\f1c
'tolerance, personallty factors such as authontarlanlsm may . .

be the'confdundlng factor. Thli is somewhat.supported J_n— /‘

. -

-~ b .
"the case of the York Test when those whq. scored low have a ‘ .

higher authoritarianism mean score as a grogp than those who \

LI v -

(Table Bf

\ 4 —

1

Lo ‘ l.‘“.
measured by sharper tools,ma «have affected signlflcantly -

the pattern dlscussed in the prev1ous paragraphs. This is

beat lllustrated J.n the case of the,pollt:.cal efficacy com-
ponent ad’ opposed to tﬁe other variables on which pol:.tlcal .

¢ * < P ~ \ N '
sogxallzation ‘is ‘measured. From the substantlve’an&aeth‘o— '

-~
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o~
. Table 8: .Summary of Independent
. Variables and their effext on Outcomes ‘4§
. ) of Political Sociilization
. - - HS U KNOWLEDGE
‘ . . PEC_"PEC_ L S 'Y
Political interest- “y + - - -
Newspaper , - + +3 - - -
Radic; ’ + + - - +S
' Political discourse . + + +4
Political efficacy + | + + + | 4
Political cynicism - - 3| - +8
P - . - 4 -~ 8 8
q}gticgl tolerance - - ; - +
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dological‘pbint of i;ew this is an area where more research

is needed. -~ ’ ) .
o

» Althoﬂgh the first chapter emphasized the imper-

tance of the different agencies in political socialization,
N

Ji.e. family, schéol, peer group, formal organization, we
: ¥ : .
have avoided the analysis of the relative importance of each

°

dﬁ these agencigﬁﬂfedhuse of the type of data available to
us.,. With a wideryraqge'o}'data, we could shggest the use

of a causql mbdeling'tephnique to estimate the relative'role
of each of these ageﬁcies in the development of political
éocialization and to determine how the different agencies .
"affect each level of thé, dependent variable and eaéﬁ stage

of the development of the individual. o

Because of restricted entry into the university
system in particulaf?athe Bahamian s;aﬁghts we have studied.\\’/‘

are an elite group an@ therefore we can say thdt for our

o

-

sample the school influence s relatively imporfant, combined
N -
with the experience of travel -abroad for higher education

and exposure to television. However, since ‘the time period

2

of the socialization of our sample coincided with importani

‘political - changes - independence, first experience with a
b 1 . . :
local government, etc. the politicdal socialization effect

-~

of the family may have been undermined. We do agree with
Langton that "attempts to map-the polify .4l development of

individuals must inevitably. become involved with the relative

- a s

-
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. cantrxibution of different social institutions throughout

IS Lo =

' the life'cycle. This question, as much as any other, repre- -8

‘sents the substantive and methodological frontier of politi- ~

e

cal socialization research". (Langton; 1966)"
. - s k]

. % ' %‘ ,

. €iven that the aim in schools is the development - .

) ‘\AOf democratically-ﬁinded citizens, perhaps the,mosé obvious.

* ' , ~ implication for education to be drawn from our study is that
} . ] - « *

. we need to provide more and better exposure to subjects hav-
ing the potential to educate in that particular mode of
political thinking and behavior:" Our data is in'the direc-.

. ) -

tion of support for the widespread assumption that the sub-

;. jects of the social sciences are particulary potent as a

9

source of political education. This, therefore,'implies

I

LAY . - . 03 (3 N
the provision of an integrated curricula in the social sciences,

arts and humanities- which will expose youth from the early

s ; . ‘ages to the major concepts and principles about political
) . ' -

>

man in a varigty of environments. The emphasis of this - '

currulum will be, not on the presen tion. and acquisition
of facts,liut on the understanding of concepts which will
afford citizens the qppacity to und ‘stand political pehav-

ior. o . . : <
. - \ R - N

We.have, through our data, observed the suscept- ,

~

ibility of youths t< be cynical and -intolerant of peoples’ >

» other than themselves - in essence the 'dut_grogps'.: In a

-
4

"
)~

"~ democracy, there seems to be a neéd to cultivaﬁe in prospec-
‘s

« I hd
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-

tive citizens' attitudes which will dispose them to be wili—

'ing to understand and respect others as personé.‘ This

< amounts to  saying that in accordance with our democratic

' aims ghere is need to restructure courses especlally in res-

pect of contenhk We need to decdide the extent to whlch we

- can continue- to present biased hlstory and geography lessons -

 idealogically or otherwise. We need to determine wﬁéﬁﬁer

and for how long we can persist in advancing idealistic con-

ceptions of how the-democratic citizen can and does function,;

when the surrounding environment pnsﬁuces‘evidenqe to the

i

- . .
contrary:.: ’ ' g \

o The data examined in this chapter fnrthgr'unaer- ;-
- lined the capacity of the social' environment of the school ‘ 3

especially with regard to composition in terms of race and

/

. SES to affect socxallzatlon outcomes. This seems to indi:~,

"

«

cate that at the high sthool level at least, where there is

less autonomy, a need for,the lntegratlon of groups - not j
only in terms of race, but also in terms of sex and 8001alj ]
1

]
r children and youth who aﬁs taught that the soc

-,
2

.theory whilch deflnes th81t partlcular social and political’

.system is {emocracy, must experlence conflicts 1f they are ' o

surrounded by socially, racially or scxually exclusive . f

schoolst he point we are trying to make here is that, t e
‘Freation of héte;oéenous class oocializin; éhvironmgnts ill

Y p;omoég tne stahility of demooratic“po}{tical systems i] the”
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group in whose direction the others defer, is'generally sup-

-

portive of the democratic politicaI system.

Whilst illustrating the 1mportance of PEC as an-

“
instrument of political soc1alization ‘this chapter has also

‘focused on the non—educatiqnal sources of political beliefs

and orientations. . Family, espec&ally as they relate to
’ N < 4 .
structure-and organization do play a part in the formatjion

'of politieal attitudes. For example, the child who comes

.

N B e

from a home in which parents are, comparatively speaking,
educationally deprived, is affected more by exposure to PEC.

MoreOVer, the. individual whose parents 1n the process: of his

L3

grow1ng up, made' some gesture towaxds the dcmocrat1c1zation

-

of the family and the sharing of responsibility within the

family unit, possesses certaln politically Viable qualities

'whicn_are either nothresent or not as pronounced and déve-

loped in those youths yho were reared in homgs'ln'wnich'au-

thority ‘derives from position and hence rests exclusiVely‘

-

with the paients. ﬁdmitteﬁly, the family is less t;actable‘

than the educational institution. Under these c1rcumstances,
successful education for .democracy seems to require that N \

families be made aware of the_goals basic to the per81stence
]

of the polxtical-system. For it seems likely that the deve- -
. lopment of democratically minded Cltldtns must bp made an

* explicit obJective of social pOlle and parents must be en-

couraged via the media,.local organizations and government\

. V. - .
N, . s N . . 5
e . .

> 7o
i
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sponsored communlty programmes to re-organlze famllles and

child—rearing practises in accordance with the larger obJec-

:

Because of the relative absence of institutions

of higher learning in the Bahamas,~ﬁniVersity students are

an elite croup. Accarding to the ‘statistics released by the

Ministry of Education and'CultureL in 1975 ~ 1976, there
were 238 studeﬂts abroad in universiries aqd colleoes. This
means thereforé that our:sampie represents a case stu@y'
about the/pol'tical education of a part of this elite, since
we have examined the development of attltudes in approxlmate—

ly one-sixth of the entire unlversxty population of Bahamian

students.* ’ o -

- It is therefore our hope that the next step in re-

1ated‘research will-be a cdhparative examination of the dif-

. ferent groups of Bahamian unxversrty students studying in

different parts of North America, Europe and the West Indles.

1. -
-

lad . ’

o

*The figures given hére‘seem\small. This 1s because the sta-

tistics speak only for.students studylng abroad on govern- »

s

]

ment sponsored scholarshlps and loans.
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% Table 1: Race and Socialization Means . | x
. POLITICAL SOCIALI- BLACK WHITE PROBABILITY
' ZATION VARIABLES (28) - J(11) ‘ -
| . - )
- . Political interest 1.178 | 1.7272 .4637
5 ) - -
| Political discourse 1.3928 2.7272 -.1297
oty i ' | L ow
..
T . Political efficacy | 1.3214 | 1.0909 .5249
T . Political cynicism 2.0714 2.4545 .2541
i _ ¢
. ) v
, Civic tolerance 2.1071 2.445 .4963
‘Langton test | 1.6071 2.0909 .4699
et
Sophistication ™ 1.5 1.5454 ~ | .3517,
. ) N
York test ‘ 2.2857-. 2,6363 ‘ .3;32

~ ¥ | S

o MR
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i * Table 2: Age and Political Socialization Means . L
: | o
’ : POLITICAL SOCIALI- =« 21 OR LESS 22+ |  PROBABILITY
. ZATION VARIABLES (16) (25) _ -
/ o . .
. S Politicaldinterest 1.5625 1.56 ¢ .7590 ‘
5 4 - * ‘
R /{ T i' . ‘ .
¥4 »»  Political di¥tourse 1.3125 1.6 .4996 ' \
‘ ‘1‘ . - S - “ aa ° . -
|  Political effieacy - 1 A 1.36 : .6221
| 2 -
; - . . )
Political cynicism . 1.625 2.28 s .9482
R : ! . :
- Civic tolerance: i 2.25 2.16 .8835
Political knowledge ' . o . ‘
Langton test 1.25 ~ 1.8 .5189 N
I @’ Sophistication test 1.3125 1.72 \ o ,0949
. ‘ . d —— ' , - B
Yotk test \ 2.0625 2.12. .4439
i ’ ‘ ) .
. ’ ] ’ )
. , ! -
L 4 * ‘ . - - '
- - N «0{ | *
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Pible 3: SES and Political Socialization Means

¢ . ]

. LOWER- MIDDLE UPPER- PROBAB-
POLITICAL SOCIALI- MIDDLE * \(10) MIDDLE ILITY
ZATION VARIABLES (18) © (13) .

Political interest 1.6666 1.5 ° 1.4615 / .4749

.
Y Al 1

Political discourse | 1.6666 | 1.5 1.23076 | .0723

1
N,

Political efficacy |, 1.2777 . .1.1538 | .4691

x.
>,

Political cynicism | 2.1111 . 2.3846 | .3685
A

Civic tolerance 2.1111 2.1538 .5913

N r

-~

. Political knowledge '
~ Langton ‘test 1.5555 '1.84615

L]

" Sophistication 1.5555 . -1.5384

York test <2.222 | 2.9 2.30
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' .. Table 4:

C . ‘. TANTS .
POLITICAL SOCIALI- (25) -

ZATION VARIABLES .

. [ N : PROTES-

ROMAN
CATHO-
LICS

ORTHO-
'DOX
(6)

Religion and Political Socialization Means

r P

- g Politica

1 inter®st | 1.64

{10)
1.4

1.5°

\ L a . , o
- Political discourée” 1.56 - 1.3 1.5 .6421

Political efficacy |-

+66

1

q Polﬁyiqql cynicism' 2.#4

2.1

2.6666

.
»

. civic tolerance . | 2,12

j2.2

2.5

- . 0

Langton Eest : ] 1.88

12.1666 |

,( 1. - . ,

»

= ‘Sophistication - 1.2

1.1

. )
. 1.333

. e S

! .

A
72.6666

. . : , . 3 . '
; .
- York test 2.04 2,2 .4336 -
Ly B . ~ -
T . p \ : :
i
v
7 ‘\ T = .
, . ‘ . -
» o » N - .
’ J . ¥ . .
aJ v v A ‘." v’
- v,
7} - / N I e 4
[ . : ’ o f . 2 . .
, N
B - , ." ., \v
o
/J n Pd
i s ’ ':1 . ‘:‘
' , Iy ! ;4
f
,. - - i
N » - S
\ v ,
’ N
v = . T .
K 4 ° B
] - »é.-,* R .
N .
3 4 ‘e » N
L B u y .
- -
A~ ‘
- - ’ .




. Table 5: - Qcciipational Plans and Political Socialization
. P R © ‘Means ' -

+

N ; . 'PROFES-  TEACH-  THCHNI- -
. PQLITICAL SQCIALI-  SIONS . ERS CIANS  PROBAB-'
ZATION VARIABLES L (24). . (12) (5) ILITY

)

pplitical interest - |. 1.5416 11,75 1.2 .1096

o ” 4 .. . - .
.Political discourse, 1.5 1.8333 .6 L1117

Political efficacy |’ 1.375 1.0833 .4227

- Politiqal"bynicisjn 1 2.375 . 2.25 .0034

- Civic’ tolerance. . 1.875 2.5 .6940

\ . M;f;ga\ng't'on test 1.7&6 ' _ | .1885

2

Sophistication | 1.5 .7325

York test 2.4583 .0242




' Table 6: .Respondents! Influence in Family Decisions

Affecting Themselves and Political
Socialization Means

it

POLITICAL SOCIALI- MUCH Nong A
ZATION VARIABLES (27) (14) PROBABILITY
. N
Political_ interest 1.6666 1.3571  ° .1183
~
Political discourse 1.6296 1.214 .2871
™~

Political efficacy

¢

1.1111

1.4285

.6502

Political cynicism

2.2962

2.0714

-1019

Civic tolerance

2.1851

’

t

2.2142

4965

'Langton test -

1.8888

1.5

.3951

Sophistication 1.6296 1.4285 .6891
York test . 0 2.5 27039

2.3703
~

L
-
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Table 7: Famgli Decision-Making Process
* and Political Socialization : .
[ POLITICAL SOCIALI- FATHER MOTHER BOTH PROBAB-
| . ZATION VARIABLES (16) (5) (11) ILITY
' B
i .
j Political interest |. 1.4375 1.4 1.5454 .8116
Political discourse | 13125 1.4 | -1.4545 .3639

Political efficacy

4

1.1875

1.5454

Political cynicism

2.3125

2.1818

Civig tolerance
X

2.25

2.2727

Langton test ,

1.75

;

1.818

’ Sophistication‘“A

p.

7

11.4375

1.5454

~

York test

2.375

>

"2.3636
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- Table 8: Punishment Decision and ‘ o
Political Socialization . . . 3

POLITICAL SOCIALI-

FATHER MOTHER BOTH PROBAB-
ZATION VARIABLES (9) (13) (10) ILITY
Political interest 1.3333 1.5384. | ‘1.5 .6201
Political discourse| 1.222 1.3846 | 1.5 .9739 -
S : - : .
Political efficacy 1.1111 1.4615 .9999 .7678
d .
M Political cynicism 2.4444 2.1538 1.9 .4979
2 - . *
Civic tolerance 2.333 2.3846 2.2 '.9375
k‘.l\ ’ '
' Lanfton test 1.5555 1.5384. | 2 T | .6529 1
Sephistication 1.5555 1.2307 | 1.7 .3408 " g
' . F' - . ’ 5
__York test 2.1111 2.5384 2.2 .5035 3
w ' By ‘
’ e
v , . -
/ >
\ . )
\ -
\ ; .
Y ) .
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Voting Decision Making
and Political Socialization Means

'

-INDEPEN- '

POLITICAL SOCIALI-~ FATHER MOTHER DENT PROBAB-
ZATION VARIABLES {12) {2) (19) o ‘ILITY
A N

Political interest- 1.5833 1 1.4736- .3076

Political discourse

1.5833

[

1.3684

. 7806

Political efficacy

1.1666
=

1.1052

.8506

Political cynicism

k]

v

2.5833

2.1052
-

.0079

Civic tolerance

2.25

-~

2.42105

.3630

Langton test

.1.5833

1.7894

.0042

Sophistication

1.3333

1.5263

.4010’

-

York test

2.25,

2.4736

.3734

8

~

o
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NOT SO
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Table- 10: Clésenes_s to Father and
. Political Socialization Means

NO FA-

-PROBAB-

CLOSE TO
OLITICAL_SOCIALI= FATHER . CLOSE THER ILITY
ZATION VARIABLES (25) (12) (4) .
Political interest 1.56 ,4166 2 .1259 .
Political discourse 1.48 .1.4166 | 1.75 .3391
. SR 3
Political “efficacy 1.04 1.5833:{ 1.25 [ .2854
. ‘I ; . N '
~ : ¥ '
.Political cynicism 2.24 2.333 2.25 .8270
+ \ - ' -
Civic tolerance "2.32 .| - 2.0833 1.75 .0199°
. Langton test 1.68 1.8333 1.75 .7298
Sophistication, 1.52 1.6666 | . 1.5 .5212
York test 2.32 2.5 2.75

.7634.

P

o

-




. ] ’
Table 1l: Fathers' Political Interest and
Political Socia}ization_Méans of Students,

L

+

' "'w * VERY MUCH. . NOT TOO MUCH A PROBAB-
POLITICAL SOCIALI- -  INTERESTED  INTERESTED . -~ ILITY
ZATION .VARIABLES . (25) . '(e) ~

Political interest 1.52 - 31,583 /5295

Political discourse 1.52- 1.8 ) .8589

Polifical‘effiéacy ‘ " 1.25 ‘ .3196

Ly
( "y
ot

Political cynicism o 2.7 .5751

)

., qiviciﬁolefance_ . o .6566

’

L

Langton test - ‘ C ' Co T .7642

LA

Sophisticaﬁion ’ ' . L.75 .8060

York test - B} : . .4783




3

S

Table 13: Fathers' Party and Political

2.08

. . - Socialization Means of Students 3
v poriticar socrzaLi- PLP FNM .
ZATION VARIABLES (25) (12) PROBABILITY
Political interest 1.6 . 1.41 3272
- ~ K ~
«  Political discourse 1.44 1.25 .8056
“ 9 . .
Political-efficacy 1.32— 1 - 10833~ o ..-". 4827
" ) {
Political cynicism 2.24 2.4166 _ .7576
° . Al 7
Civic tolérgnce 2.2 2.25 . .1321
Langton test . 1.68 1.8333 ,9195
Sophisticdtion 5 '1.56 1.5833 .9093
p s - S
York test 2.25 © : '

a
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_— ' Table 13: Fathers' Education
. * -and Political Socialization -
, E T
g POLITICAL SO- ., HIGH
: CIALIZATION ' SCHOOL
:  _VARIABLES . UNIV- GRAD- ~ HIGH LESS THAN PROBAB-
- ” _ '‘ERSITY . UATE SCHOOL 7, YEARS ILITY - -
. . . e
DA ’ ) . < . A\
- * -
. Political . . o ' %
. interest 1.6 1.5 1.465 1.75 . 7569
Pbli’._ticali'*?" A . |
discourse 1.5 1.6 , 1.30 1.375 | .3934 .
. . Political ' - -
; efficacy ’ 1.9 1.2 1.07 +,625 .1373
" _Political : .
cynicism 2.2 2.2 2.38 i .76717
8 ‘ . » + A
. Civic toler- ' - . ‘ |
.. 47 afte 4 2.1 2.1 2.38 - 2.12 .3659 .
- N . w
Langton test 1 1.6 1.46 - 1.625 .1666
) Sophistication | 2.1 1.9 1.076 1.25 - | .2029
, - York test 2.8 | 2.4 2.07 2.5 | .e325




’ ‘Y L
Diaidian PPN 4 N SRR S P NIy R ey - v “mew o -
- LN . . - . ; |
N 4 . ] ;
) ¢ & ‘/ ¥
Y, | I
- 219 - N ‘ x q & - I'
\ & E:
. - . A - v A .
» _ Table 14: Mothexrs' Education and . . - ) -
- ' Politicizatiq? Means of Students o -
. e
’ POLITICAL SO- . SOME LESS,, ‘ ,
N . + -+ CIALIZATION *  UNIV- HIGH #HIGH THAN® PROBAB- 4
4 » VARIABLES ERSITY 3 SCHOOL  SCHOOL 7 YEARS  ILITY . e
Political : )L C
interest 1.571 1.25 1,692 | 1.8 0.750
I .
Political . ‘ . .
-discourse 1.2307 1.75 ~ 1\ 1.846 1.4 .4252 - y
T B \ >
. Political . . -
- efficacy 1.538 .75 1.30 | -1.1 .5077 3 J
(4% M f
Political ) , ' o
cynicism , 2.23 2 2.53 2.1 - .2324 e o
» . \\ ’ v 4 ‘g
: Civic toler- ‘ ,
E . 4 ance 2.0769 ‘2.5 2.23 2.2 .9388 s .
% ) N
: Langton\test -2 . 2 1.7692| 1.6 .7470 \\\,~—/ :
]l . - ;
| Sophistication | 2.153 1.25 | 1.38 1.2 .3787 - =
r r . w‘g
. I
' . \'- ‘ - ‘% . :
. - York test 2.615 2,75 2.30 2.4 ] .5496
- - - ! . .
N L
@ A j; o - W
( ] p
I - {
ht - e i - ¢ -
| . . [ .
’ .
? . ] &
. - l} g 4 7
, _ { / .,
S | |
| ) | /o .
L] . i / v ‘-
i Q - i
: ~ ! N - ~
' '\ \‘\u J
] . . .\r
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B il

York test

V’». &
; ‘ T L
Table 15: Racial Composition of High School
a 'Politi\cal Socialization Means
LITI SOCIALI~- BLACK WHITE MIXED. PROBAB-
; ZATION/ VARIABLES (22) (22) (N ILITY
Political interest | 1.6818 1.3333 1.5714 | 1.472
> Political discourse| 1.545 1.25 1.714 .4865
{’Pglitical efficacy 1.090 1.333 1.4285 .3826
/ Politica‘f\c}%ism 2.090 2.5833 2.285 .1326
> o ! -1 :
.Civic, tolerance 2.1818(,3 2.333 2 .4118
Langton test ¢ 1.545 2.4166 1.857 .4980
o /'
Sophistication .545 1.75 1.285 .3082
R 2.318 2.4285 | “.9058
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, | - , PANDORA - JOHNSON '
S , DEPARTMENT OF EDUCATION
: A CONCORDIA UNIVERSITW '
MONTREAL ] ‘ .
>
) . . MARCH 1976
. ‘i -
M.A. IN EDUCATIONAL STUDIES

TOPIC: , AN INQUIRY INTO THE EFFECT OF POLITICAL EDUCATION

CURRICULUM AND POLITICAL KNOWLEDGE/LITERACY ON THE POLITI-

CAL SOCIALIZATION OF STUDENTS:. A CASE STUDY,OF BAHAMIAN \

. STUDENTS IN MONTREAL . -
\ - .INTERVIEW SCHEDULE - ,, .

. Thisinterview schedule is prepared for my M.A. thesis in v
- Educational -Studies’ at Concordia University, Montreal. I :
am doing a study of political socialization of students.e i
My major' interest - and this is also the topic of my thesis -
is to find out the relationship between the political ‘con-
tent of curriculum at the high school and college levels to.
political knowledge/literacy and to political attitudes and
behaviour of students. . , . '

This is a confidential questionnaire. This means that your
. answérs' will not be seen by anyone else in this university
: or outside the university. Your answers will be -used only
.for the purpose of the restarch which intends to better un-
derstand the process of political socialization. I

I hope that you will find these questiong’interesting to '
.answer and I thank you for your participatipn in this study.

g

. ' ‘ ‘;i o . . )
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