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A. THE STUDY

INTRODUCTION

- -~
The educational field has not been lackiﬁg in philoso-

phies, ideas, directives, suggestions and reforms in the

curriculum. High school structures have been redesignea

ahd curricula modiﬁied, restructured and innovated. The
best buildings, equipment, teaching personnel and new ideas . ;
have been tried. Educators, theorists, curgﬁculum deéign— : E
ers and others may have disagreed on many areas,’especially
those dealing with means and ends, but they all agree that
the growing child is the nucleus of the educational process:
The'graduateé from high school do not seem to have profited
in proportion to the effort and money spent on their educa-
tion. Is it possible that the educational system has over- . i
looked the obvious - .the studgnts - as a source of informa- b~
tion, ideas and cooperation, for alleviating the problems
confggﬁlihg education? ‘ ) f}H‘
If students can- be made to feel that they are an inte-
gral part of what truly concerns them in their formative~
years, that is, theAplannihé and organizing of thei;rfutu¥es; L
then it"is conceivable that they will accept the high school
curriculum as being‘legitimate. Is it likely then, tha£ -
' students would be more receptive to the very education
N
E; which is vitally important to them? The Hall-Denis report
published- in 1968 after an extensive research on Canadian

/*’ y2
edgcation, particularly that of Ontario, insisted that

\

i
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v
the child. be an active participant in the
- planhing and evaluation,of his education
and that his rights, be respected. (Hall-=
. Denis, 1968, p. 136) . ' e
N ) r ; o
Students always seem to be constantly, moving from

rebellion, to repentance,'ﬁb submission, to a new rebel-
. - . oy
lion. Could it be that they do not feel that'they’are a'

part of 'the hlgh school. byt apart from it and thus expe-

‘rience great frustratlons?' They may unconsc1ously flnd

’

t
temporary solace in a temporary security through tlmely
submission or domination, but in the long run they become
quite unresponsive to the educatlon doléd out to them.
They may not'be fully aware of’ reasons why they are ‘rest-
less and pnresponsive and‘sometines‘even aparhetior + How-
ever, they.are not totally idnorant of the aécueaéione
which confront the educational system. They are informed
through the medla :nd have the opportunlty of dlscu551ng
‘crlses in educatlon in many courses 'in high school, such
as: . Engllsh, geography, hlstory and espec1ally the soc1a1
sciences. |
«

Each curriculum is inherently designed to crEate and
sustain a specific set of bellefs, attitudes and values.
Infsoc1ety, rewards and opportunltres are not evenly dls-'

tributed, but they are distributed on'the basis of Know-

ledgye and skills which each peréon can ‘contribute to the

 fulfillment of the needs of his society. As a result, it

N
behooves the students to give very serious consrderatlon,

to the sort of educatlon they thlnk they need. Thelr hlgh
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- 80 rapid changes in society's needs, demands, and value *

4

.as‘input, if any view to planning for the future is to be

3
™

- ) .
school course selections then take on additional importance.
This area, the currlculum, which affects them most dlrectly

N 1

they complaln;about most vehemently.
““_ﬂThe existimg curriculum may have served its purpose
and may still continue to do so, but in the iight of con-
tlnued crltlcxsms especially from the media accompanied

by seemlngly constructive suggestlons, it should be evident

that ‘the curriculum needs to be regularly reassessed. Ever

,
. N . i,
.
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systems,maké it imperative that any'suCh reassessment : .

ought te_consider all the possibilities of contributions ' -0

L N e

useful. It would be tantamount to solving a world problem _

if, but once, education ‘could be géared in advance instead
N ' . . .
of in- retrospect, to cope with the modern rapid changes.

B

In the past, many institutions had accepted sSpme .

o

definite responsibilities. There was a degree of pver- '

° -

lapping but each knew its duties. For example, the church
taught chlldren the moral values it deemed necessary for~

the functlonlng of a full and good life. As such, when I

' the»problem arose whether or not a new subject like bio-

o

ethics should or should not be a part of the high schoo;
curriéulum, the church decided directly or through its

§ehqol board members. The aims. and objectives of high

school education did not show any marked differenges be- 1. .

tween* parents, teachers, churches and even western world-
N / ' .

'governments. Organizations which felt very strongly that
- a Ll Y . .
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they haé a different Vélue system set up their own forﬁiff
educatioq, for example, the Quakers. Gradually, the govern-
‘ment, the church and the family in North America seeméd to '
have relinquished ‘their prescribed‘responsibilities and
delegated a large portlon of them to the school, especially
to the public secondary hlgh séhool Unwittingly and un-
knowingly, they redefined the role of the high school, and
as q;ponsequence,_that of'its participants, administrétors,

. teachers and .students.

The high school., therefore, has innumerable goals to
achieve, not the least of which is the maintaining of un-

equivocal adherence to démocratic practices. The high'

'school should therefore lend an impartial ear to the views
of its students. One aspect of the ghange in the students'
role.is #hat they have become more éctive participants
,in the functioning of their .school.

Man's freedom is to be cherished because it flgures
in hlS ablllty to part1c1pate in the making of hlS world.

- He, therefore, has to be concerned about the quality of-.
freedom and not mqgelixthé fact of it. Even though there
is iittle argument with the’Héll4Denis report that studeﬁt
/p&rticipation is pommendgble,‘issues of primary concern
;nd vital importance are: . At what point i; the child to
hé‘consiaered an active participant? And, at.what stage
is the student adequately mature in his views?

.. When féced with the freedom to select their optionai
) :

subjects at the grade nine level for their grades ten and

sometines eleven school year, are students mature enough?

s

s i
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‘How lightly or seriously do they consider the consequences

'tion, it is unlikely that people.learn how to think or how

j}}’

5 %
~3-
;

A

E * h
of their choices? Do.they have adequate background infor-

’ Ny . ., ; v
mation to enable them to base their selections on facts
é .o

rather than opinions? If all subjects were to be made

optional, would) the students make some become compulsory?
M : b NN
Would they choose the courses they need as prerequisites

!

for their future vocations? Would there be a éofrelation

.
™ i e i R D R A B oot ST ST e

between their abilities and the courses they would choose?

These are but a few of the qugstions which arige as to . v
whe£her or not we should honor students’ vlews. It has 4ﬂ .
to be borne in ﬁind that, even though sEudent involveﬁent
oi,participation in curricﬁlum'planning‘is desirgble, the
extent to which their views should influence changes will
depend upon their degreé of méturity, knowledge and aware-,
ness. : ’ o [
" Even though some people are satisfied that students
are mature enough (for example,wthe votiﬂg ana drinking

ages have been lowered), they are not assured that this is

true in the field of the cuPriculum. Whatever the situa-

to make decisions if they are not given the opportunities

to make decisions. Even though some hold the view that
™,

. ,
' there ' will be more than enough opportunities after high

- school, where as adulﬁ%, these former students will have

" to maké definite decisions, and should be protected now

from such' burdens; others hold that it is a matter of
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. reality that they:have'the burden of choice in subject
sLlectlon, and 1t is only reasonable that they should also .
be involved in the intricacies of what makes up the cur-
riculum‘and why. - |

l In a survéy conducted in Alberta 1n 1972 among authors,
parents, teachers, trustees, unlver51ty educators and. stu-
dents, concernlng the ranklng of educational goals for
Alberta Teachers Educatlon, the highest ranked of thlrty—

six goals was:

4

Teacher education should prepare teachers
who can foster in students .the ablllty to
inquire, to. analyze, to generalize, i.e.,

to think. (J.W. Friesen, 1976, pP- 212) L

Therefore, ample opportunity should be given to senior

students of high school to:practise these abilities.

N

If their views are considered, it may help them to

- feel not only that they are part of the machinery and that,

; hopefully their interests 4nd their cooperation will mate-
rialize, but that theif felt needs are being-met. This in

itself would be an invaluable consequence of this study.

%

If legitimacy and opportunity to make decisions are
impdrtant, then a careful consideration of this idea of

, giving students more voice isin order. It is said that

Nothing can be efficiently learned, or
indeed learned at all . . . . unless
it meets .need, desire, curiosity,%r
fantasy. Unless there is a reachirng
from within, the learning cannot be-"
come 'second nature,' as ‘Aristotle
called rue learning. (B. Goodman,
1968, pp. 73-75)

Eesreas 4
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- to be removed from the curriculumn. Can students make any T

exists here is no different from other English speaking

If thlS be so, it seems logical that students will Jearn

better if they are part of the consultative process; in

¥

wplch case it is assumed they w%uld present a curriculum’ . '

¥ ;_;aﬁz;g".fmi\fﬂu o w1 LT B

to satisfy their needs, desires, curiosities and '

fantasies,
The school population ismrapidly,deplining. The
Mount~of instructional minutes in high school is eoﬁ%inj
ually being reduced. Consequently, some subjects’w;il .

~ »-l

havg-to be eliminated and other curricular changes effected. o
As a result of these two facts certain subjects will have

a

meaningful contribution in this particular area which would <.
assist educators in determining the composition of am*up .
to date curriculum? ' o d

A particular reason for being interested in students'

views as a source for curriculum deliberation arises from

3 -

circumstances in the.high school where I teach.
Chomedey Polyvalent High School (C.P.H.S.) in Laval, - :

was chosen as the site for this study. The pfoblem as it

high schools in Quebec, Canada. Students are faced with
a limited number of instructional minutes per day. At

C.P.H.S. the time is distributed into six periods of fifty

minutes duration. In grades ten and eleven, there is
barely enough time to do. the minimum number of courses -

demanded for entrance into CEGEP or universities. Students

therefore have to select with great care, e*er mindful
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about PfeIGQUiSites”prs what they think imperative for.a v -
good education. Since their first choice or options are - el

*  not always available in the fall due to cancellation of

~ courses, because of low student enrollment or conflicts
o™ ! N

in timetabling,~they myst have second and third choices. o A

", Students are not involved in timetabling. They see only

-

the fact that they cannot attend the courses of their

\

choige, and are forced to attend courses in which they
have little if any interest. This ‘creates student apathy
which sometimes results in discipline problems. Other

negative behaviours also emerge because of the psycho-

.

logical effects created; when students think they are not

2

Qging fairly treated, or that their Feal needs are not

truly considered by educators to be"realiy worthwhile. .

’

Because of the premium on instructional time, subjects

like French literatﬁre or angient history no longer have

N

holy rights in the curriculum, Teache{s are no longer
secure when they accept to teach courses of their secoﬁd)
third or fourth choice. As a result of this some courses )
have to be cancelled. Optional subjedts are blamed for’
graduates' ineptitude in’ the core subjects. As«afresult, .
very {Erong aréume@ts have to be produced for keeping cer-
tain an—compulso;y dgprses in the curriéulum. )

These are the éroblems confronting"thé high school
curfibulum. E;ch subject hés to be carefully investigated -
and screened. What knowledge is bf\most worth, aﬁa who. .

determines what is worthy,. are questions relating to the

1
\

problems mentioned. ' .

L4
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It is thus timely to consider ‘student yiews about
curriculum as a source.- And £herefore/ény inquiry into
' detérminingfwhat factors may in any small way help solve

some of these problems seems to be worth ‘the investigation. .
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B. APPROACH TO THE PROBLEM ‘ ' e

1

Speciflcally speaklng, there is- érave concern about. \
lhlgh Suhool education in the English speaking sector in
Qeebec among students, teachers, parents, educators and
the public., The curriculum igmost directly affected by
school board and governmental changes. The topic of this
thesis was chosen because there is a lack of student par-
ticipation in curriculum changes and I think that their
views can possiﬁly assist in aileviating the crisis in
education. This crieis is brought about by many factors -

a continual decrease in student énrollment - a continual

R

decrease in instructional time/4.teacher surpius - govern=-
mental/‘insistence on austerity'in\educationel”spenaiﬁg -
public outcry that high school graduates &te inereasiﬁgly
incapable of reading, wriéihg and ciphering properly. ‘The
fieed to reevaluate, reassess and possibly fedesign the
?urriculum has become inevitable. - As a result of this sit-
uation, each subject within the curriculum has to be thor-
oﬁghly Scrutinized in erder to justify its acceptance into
the curriculum or its immediate rejection from same.

Arguments are to be presented by those who see more worth

in one 'subject compared to another or other subjects. What

knowlelge is of most worth? What subjects will provide the
desire&'khowledge?; These are but a few‘questione confront-

ing the new curriculum. The assumption by some, that

studerzts are iﬁept at the basic subjects because they have «

. had tc spend too much time doing the non core subjects like

~

10

v
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mass media and consumer .education,, has increased the onus’

. on the proponents of these optional subjects to justify -
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. their maintenance in the curriculum. . ~4“¢§ﬁ3
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a) PURPOSE OF INQUIRY ~

The' purpose of this inquiry is to test what barriers
' there are, if any to honoring’high school ‘students' views

on the high school curriculum. ‘ .
There is ‘general 3oubt concerning the purpose of the
Y 0
high sbh%pl., For instance, some educators, like R.S. ‘Peters,

% specify that certain academic subjects are much more valu-

/

able than some skill subjects. John Dewey stressed the
‘value of vocational edu&ation and its pglace in the society.
‘Hilda'Taba stressed the value offinéludipg studies‘which.; -
deal with citizenship. The list of educators with their
. purposes seems/endless.) Educators give credencé'to £hé
idea that there ig general doubt. At iocal high schools .

specific issues arise concerning what to teach, what is

to be taught, at what grade levelé, and what are the

. . —

" rationales for teaching subject A instead of B. In the
face of these doubts, students may also wish to express
tﬁeir views on the purpose‘of the high school curriculum.

Students' views are geﬁerally neglected sources of
. information. This study will consider bothﬁthé desir-
. ability and defensibility ofAstqdents' views in ;o far as
'they.cohcerﬁ the plausibility of honoring those views;

v

i
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| ' b) METHOD OF  INQUIRY -

| I have organized a study which involves two sections

© in order to shed some light on the situation. One section

ié'theqretical and the other is empirital in nature. 1In
“the former, tﬁe theoretical section, there are ﬁwo parts,
Firstly, a review.of presumptions or a rationale for honor-
ing students' views and a g§v;ew of potential proBlems'of
honoring‘studeﬁts; views raised in the literature. Second-
ly, a review of the ligefature,which will be used .to pro-
vide a sort of 'model'/high school curriculum, a frame of
reference, with a set of dimensions as objectives for the
high school student. ‘The empirical study concerns itself
with what students think the curriculum should contain and
how it will bést’satisfy their persgnal needs and the needs!
of other studénts.' A comparison wild then be mﬁde of what
they envisage as the means and end of educafiop with the.
set of educational dimenéioni'compiled from educational
theorists and the inquirer. The comparison willldetermine
if what they have to say about the curriculum is worth

r
honoring.

/

In order to find out what they think.about the curric-

ulum and what changes they would malte, if any, a‘questioh-

.

naire was devised by using the philgsophies of many writers.
To name but a few, John Dewey}~?hilip henix, R.S. Peters,
Paul Goodman, Will Durant, Jonathan Kozol, John Holt, Plato,

Aristotle and others, with major reliance on William Tyler

. ’and Hilda Taba.

13
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' %
The open oral interview provided .the respondents with
N \ i .

ample opportunities to express their views, interests,
present and future needs and their ideas on-specialized
and general forms of education. Three basic sections

covered a wide speétrum. There were little prompting,
ff_a . l '

some promptlng-aﬁd non-promptlng sections. ~The en ire“
research recogn;;;a ‘that there would be student 1nade—
quacies, for instance, lack of curriculuq\experience. More
important though, the interview prpéidéa situations for
detectin§ if stﬁdents alsoalacked abilities‘in.terms of
adequacy of thought about thé curriculum and comprehen-
siveness of viewpoint - pertinent factérs for deciding
what barriers.there are to honoring their views.

There isﬁa crisis in dducation. The students are
most directly affected. They have opinions, ideas and .
quggestions to<'contribute. This thesis looks into what
they have to say énd the empirical study specifically »

searches to determine what barriers there are, if any,:

for not honoring their views on the high school curriculum.

—

\
|
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: THEORETICAL FRAMEWORK .
* i IS
The following includes both a review of presumptlon$

-

or a ratlonale for honorlng students' views on the=currlc-

- B

ulum and a rev1ew of potqytlal problems ‘of honorlng

students' views raised lndthe llterature. After the dlsL
/ ;

cussions about students' views, the frame-of refsrence

will develop a sort of ‘model’ hlgh school currlculum

, N
whlch will be an lntegral part of‘the'emplrlcal study.
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VIEWS

HONORING OF STUDENTS'

I.(RATEPNALE FOR HONORING STUDENTS' VIEWS

o - -

Nothing shouldnbe xncluded in the curriculum merely

. -

because it is of 1nterest to the students, but, whatsoever‘

%

,1s‘included should be brought 1nto closest possible rela-

P B
tion with their interests. gHowever, to begin the study

A

‘of anything at the point whiir is in accord with.the

. interests of the learners, is but common sense in making

learning more effective, no matter whether the content be

from fairy.tales or textbooks. After all, a sound educa-.

tion must build a bridge between theiexisting motivation
AN

Sﬁd concerns of the learners and the essentlals Qf educa-
%
Thls sectlon of the paper dlscusses the laudable

‘reasons and posmtlve effects of hav1ng-students‘ views

-

involved in currlculum planhlng. It has been assumed that

thelr views will reflect their lnterests, needs, dlsllkes,

whlms, fancies and so- forth, in other words those thlngs

whlch'motlvate,them. Also,'a'solutlon as to how to teach

people to adjust to chahge fand-how to continue learning,

would be to have students'participate earlier in the pro-

M

-cess of our society rather ‘than to ‘exclude them from the

real activities of our culgure until after they have com-

pleted school. ) ¢

" ) ) s ‘ . <
According to the Menninger Foundhtlon off;gggﬁa, Kansas

children arexreaching pubescence as much as twe years sooner

w

than ‘children did only ten years ago. . . . the average

&

>
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~

Chlld has watched somethxng like eight thousand hours of

p ; N .

telev151on before he or she,even starts gchool. These
t. 97‘

\ facts are bound to 1nfluence, to some extent, thelr view
AN

of llfe. (The Royal Bank of Canada monthly letter, Xl 60,

.2 May 1979, p. 2) 1If 1ntellectual development has kept

anyigace with the‘phy91oal development in the second half

of themtyentieth centuri, then there is so much more reason
to exploreithe views of high schopl students. “
» - Accordlng to Lee J. Cronbac% (1954), whether a person
adopts commun;ty standards or not depends on his attitude
r‘;toward authorlty,vpeere and hLMSelf; the way-&&e child
"-i ) »f'comes to terns Qith’authority is at the center of‘person—
. 'mt'y f.prjmati_on. (Lee’ J. Cronbach, 1954) ,The ‘possibility

of a bositive attitude toward authority is enhanced in a
(school éYstem, where‘currioulum decisions are made after

R due consxderatlon hae been given to the currlculum views

-

of 1ts high school students..

a

If this‘iS‘the'casé,'and if it is usefu;'for students

-+  to get along with authority, what bettér reasons can there

. o
\ -

be for honoring their views on the curriculum° Considera-

. . tion of their ‘views may create the féellng that .as persons

Ll

they -form an 1ntegral component of the teachlng-learnlng
process whlch feellng can, in turn, have only positive ef-

fects on students. There is llttle doubt that learning will "

o ' Y
. be effectlve under the circumstances where the curriculum
R
\ contains many aspects of student 1nput. Some students' are

reflectiveﬁenough to consider the ecurriculum as the total

n - "~
> \ . »

- , N

S
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/

environment which surrounds them for five or six-hours per

i

day, as N.H. Bossing stated:

&he conscious determination of the total '
environmental situation or situations, : .
i ' that provides the medium for the learning . A
" experience of the pupils, . . . . many
interrelated forces contribute to the. Y S
total learning environment of the, pupil. .
(N.H. Bossing, 1968, p. 233)

I3

(]

This realization in iﬁself makes students leég handicappe

\
\ )
.

whén voting their:vie@s on the high school cqrriculum.
Harry S. Broudx»awards studen'ts the hbnogﬁgfiﬁccepﬁiﬁg
things which are distasteful. He proposed that the threé
drives: self—detefmination, self-realization and self- -
iht\gratioh, which ‘thpugh poorly defined, enable them to;
grasp, appre&iatezand accept the value of many aspects of) 4
lrd

the jcurriculum, which they would otherwise find distas;ef?l.
: o

The%e/j@ner drives, though not always at the conscious /

level dire%p them to feel the need for acquiring skills

and knowledge not necessarily at their present level of o
ihtere§ts. (Harry S. Broudy, 1971) With students -possibl

- ‘'maturing at an earlier age; being'well informed through an'

k3

active media; and inner drives mbtivating,themﬂ?n a praise-

-3

~ *worthy direééion, all point to the defensibfiity of honbring

their views.

.

In Margar%}LMead's "CuLture and Commitment", she i '(
pointéd out that society had changed so rapialy, that un-
s {
© like ‘a few years’ ago, the youth culture of today is much

better preparéd to contribute to its own destiny than are : i




e ot o

. &

- model, in which adults and children alike learned from

- :tion has increased from doubling itself in ten—&ear periods

“knowledge and'experiences‘to the same extent as before.

19
]
’ﬁarents and:grandparents. She Sroke down the society into—
three modgls: post—figuratiye, co-figurative and pre-fig-
urative, the latter being our current period. In the post
fi;ﬁrative, there existed grandparents, parents and children
all together. Then in the pre-1940 UTS., the co-figurative

b a )
their peers: a society of mob}lity and improvisation but

yet one in which the oider generation was quite informed
and able to transmit its learnings tol§outh. In the pre- 2
figungtive\modei, the role“of.parents was only to nurture :
the child, to be custodian of the world and}the child unEil
he was old enougﬁ to-teach them. }Parent—teécher interviews
oQér the years have substantiated that parents are not well

'

ihformed, nor capablg of keeping up with all the curriculum

changes at high school. 1It's as M. Mead related, "Until

recenﬁly, our elders could say, 'I have been young and you
]

have never been old.' Today the young can reply, .'You have
never been young in the world I am young in.'" (M. Mead,
1970, p. 73) - - ‘ :

The youth of the prefigurative model do need and desire
v
the help.of those more experienced, but their life situation

is vastly different from the past. The volume of informa-

t

to doing so in five-year periods. Therefore, students can-
. - - K o~
not entirely rely on their parents' and grandparents'

Students now have to do their ,own research through the

’

?\’ ) . . " ) B ’




media, th%irhguidance departmentscfnd their graduate ac-
quaintances. They: have to rely more heavily on their own T

i}

experience and all thé knowledge they have collécted, to N
make their own decisions ané judgments. As a result of X
all these facts they cannot help but be better equippéd ‘ ’ 4

' 'than earlier high school students to érovide valuable views

< g ’ -
on the curriculum. ] : o

Since we are faced with the possibility that no one
knows for sure what‘is best for any individual, then the

focal point in the curriculum ought tc be the person. If 1

' - ~, “

. it is the person, then any contribution to the curriculum

by the person, no matter how small, must be acceptable.

he problem incurred by having to deal with such rapidly ’ 3
ghanQing situations may be balanced by the acceptance that

people are maturing at an earlier age, and consequently are

better able to make vital decisions and provide meaningful
contributions in education. ‘ -

Studenté can be as familiar with the works of Phenix,

Schwab, pewey, Plato, etc. as they are with Beethoven,

Mozart, Einstein and others. It is simply a matter of what’

has beep taught and stressed in the past at the high school
“level. With little prompting, étudents may be able to | .
.épply Deweyian philosophy in their own views abéut the cui—
riculum. At presemnt they may not be able to quote the

source of their views, bﬁt‘dé‘know the views and. why.they

I
|

hold them. |




& . -

As early as 1972,:QNESCO'S fwenﬁ&-one point program "
for global strategy in edﬁcation had numbered -as its : -
eighth priority, that students and the publicnas a‘wh;lé ’
should be given a greater say in'decisioﬁs affeétidg educa-
tion. (UNESCO, 1972) Students have 5een considered eéen
at the World Council. It is conjec?ured that.productiyity
iAcreases if employees are made to feel as though they are
paft of the business in“which they work, rather than being
~apart from it. Students and the high school éay be anal-
ogous to employees and their employers, respectively.
Univers;ty students have suggested, requested and even\phy-
sically demanded that they be involved in thé‘operationé
of the/university and curriculum planning. H;gh’schpol'
students are now possibly és‘much as two years ahead of
their predeéessors, and since they tend to emulate their - .
university counterparts, they have bécome perturbed that
thef have .not been consulted in their curriculum planning.l
If they are included, it is just possible that present high
school students'. apathy may become simply a historical fact.

X The learners' views expressed in this research regard-.
ing‘&heir needs and interests within the curriculum will

indicate what they consider worthwhile. Curriculum planners
and. designers will have concrete studmts' proposals avail-

asig for consideration. The students being an ‘integral 3

’

part of the teaching-learning process will facilitate the

¢

effectiveness of this process as long as they know that

past students" ideas were direcfly involved in the curric-




. N i J
ulum. The more interest and ‘involvement experienced by

learners, the smoother will the link becd@e betweenléeach-
ing and learning. Aé&increaSe in students' motivation,
competenéy, and efficiency will become cqpseduential re-
wards of such educational ihyoivements. As. the learﬁiné '
cﬁnditions impfqve in arithmetic progreséién the.efficacy
of learning will increase in geometric,ﬁrogression.

John Dewef,emphasiéed the.importénce of the iearner
to the subject matter’by saying that 1ea£hing is actijé. .

x

It ipvolvesireaching out of the mind. It involves organic
assimilations starting from within. Literally, we must .

N i v
take our stand with the child and our departure from him.

It is he and the subject matter which determine both gquan-

tity énd gyality:of learning. (J. Dewey, 1956) If this

" is the case, then the psychological state of the learner

is ever so important. Students' views on the curriculum
thus have to hold a degree of*éignificance. EAn interna-
tional workshop held in Germany in 1970 concluded that
pléns for the provision of greater opportunities qu pupils

N .
to influence the curriculum should be made, not because

‘militant students demanded more participation, but because

it is desirable and welcome on educational grounds to allow

3 ‘ﬁ
students more say on education. (Ceri Workshgp, 1970)

thwithstanding the learners' experiences, positive

purposes and interests, it‘would be naive of educators to -

‘cultivate only those purposes and interests as they are:

-+

presented. If useful,nthey shquld,be used as a point of .

1 o

22
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reference or even of departure and not as ends in'them-~

+

» . -selves.

| | Students' motivation also»ha; to be considered. It
may be the most important é:iterioﬁ in the acquisition of
knowledge and skills, according to some high school teach-

ers. John Dewey stated quite forcefully that: ‘

_ An end, which is the child's own, carries
him on to possess the means of,6 its accom-
plishment. But when material is directly
: supplied in the form of a lesson to be
' . learned, as a lesson, the connecting links
) -0of need and aim are conspicuous by their -
absence. What we mean by the mechanical
and dead in instruction is a result of *
this lack of motivation. (J. Dewey, 1956, . !
p. 26) ’

-

Thus, if the learner is to attend school with a whoie mind
and a wholenbody, and leave with a fuller mind and an éven
healthier body, it is necessary that the schooi environment
be conducive to iearning. So learners are motiVatgd be~
a cause they believe that their needs, wants, desires and
interests are being satisfied by the availability of ade-
~,~9uate profiles, some ofgyhich they might have thémselvés
sugéested. ‘ L , . ’ - o
Educators hope that ideally tﬁe‘school ¢an satisfy the .
present needs of its students and is not oblivious at the'
<4 ‘ same time of the resébnsibility for preparing learﬁgrs to
| cope w}th their future. needs. IWhen both present and future
needs can be satisfied, learning which fulfills the set of -

six dimensions of development of education can be realized.

{ ‘ ' The existence of either the present or the future need

s .
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would be beneficial. The absence of either need is detri-
mental to portions of the student body. The ?f?eSSéry
connecting links of need-and aim can then be seen as part
Bf tﬁe motivation in the curriculum. -Motivation qan.be a
catalyst in learning and can so:stimulate learners, thét
it may assist them in overcoming other conditions which

.are deterrents to their learning.

° '
-~

If learners cannot be forced to learn but merely

_ directed and encoﬁréged, if théy can best learn in a con-

ducive atmosphere, it seems expedient that the curriculum:"

,planners consult with them on factors which contribute to
such conditions. According to John Dewey, a person learns
best when he is interested in what he is 1earning. ?@wey
intimated that someone must have carefully studied the
interests and experiences of students and meticulously
omitted them from:the curriculum.

Nomi Hall expressed the following in the Canadian

Forum Journal:’

I think it is the time for a simple
approach. I prefer simplicity to
-stupidity, and it is obvious that
all our complex explanations and
, rationalizations and recommendations
have gotten us nowhere. Children, ‘
simple though their ideas are, are
humane, naturally and intuitively ' i?
) humane. If I were asked to reform
z\ ‘ our school system, I would ask the
children for their recommendations,
and I would do everything in my
power to implement their programs.
(N, Hall, 1968, p. 139)

-
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Therefore, it can be concluded that the best planned
curriculum would serve little purpose if students féel
alienated from such a curriculum. According to P.H.’Phenix

in Realms of Meaning, if students have no interest in/their

-

curriculum, théy will not readily make it their own. (P.H.

Phenix, 1964) A

Q -

. .
In the light of the’ foregoing arguments, it should be

concluded that student participation in curriculum endeav-

ours is. advisable if any meaningful educatiohal activity

' can take place in the high school. The éreserit lack of

interest may be entirely due to the fact tHat this partic-

ipation is totally lacking or of minimal occurrence. We

§

have conceded to students rights and responsibilities, but

in the one vital area which affects their present and future, <.

<

there is an unwillingness to give them the right and means o

o

to participate and develop to their fullest potentia\]\s. ’

-

This participation may not be the ultimate answer to thet?
pfoblems besetting the school systems, but at least it can -

be a commencement to developing a more positive approach -

\
A o

and a more rewarding attitude in the secondary school. ™ C

‘ ' . »a ‘ o
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II. POTENTIAIL PROBLEMS OF HONORING STUDENTS' VIEWS

Y

/
3

question arises as to whdt barriers can there be for not
’ honoring students' views. The point is #hat the very

essence of what makes students' views gorthwhile is also

what can make it a barrier. For example, the element of

o
-

i

¥

also the element which may form a bagfier because of stu-

. \ o~ . .
exclude or overlook the inclusion of what is in thefr

students' interests and all the advantages so derived is

(

dents' overzealousness. In an effort to involve an area

of their particular interest in the curriculum, they may

better interest.

There are at least six- dimensions of education, later

1

to be developed in the section frame of reference, which

are involved in providirng a good education for ‘high school

students. Each of these dimensions contains several aims

and objectives of its own. It is expected that students

T will be unfamiliar or unaware of many of these areas and

v

as such this will create a barrier to their views on the

curriculum.

According to Harry S. Broudy (1971), two

-

g// sorts of constraints cannot be evaded in the formal school-

ing, One is the constraint implied in the formal schooling

T e
'

as ‘a process; the other kind is the constraint imposed by
the demands of the culture in which one intends to partic-

ipate fully or, at the least, adequately. For coping with

r the latter, at least three kinds of demands are imposed on

all of us:

occupational adequacy, civic adequacy and

" [ If the previbué section was effectively presented, the




E

[

personal ddequacy. The first is needed to earn a living;

the second to pldn one's role in a social order; and the

third to live as a fully developed, aﬁthentic hﬁman indi-

[~ .

vidual. (Harry S. Broudy, 1971) Any education planned

. by students for themselves or others, which satisfies one
of these adequacies. to the exclusion of one or the othérs,
will demonstrate a lack.of comprehensiveness of thought on

their part, thus a definite barrier to honoring their views
f ” - : ! ’ ' . 2

- e

on the curriculum. ' ' . - Cs

; R.S. Peters outlines vér§ meticulously those thinggu i ©
which are worthwhile activities and therefo;g;to bé'part
“of education. Accordingiy; those not adhering to these

‘activities will be denying the learner of:a.valuable edu-~

cation. In Ethics and Education, Peters stated that such

things as golf, cricket, dinners or games of bridge have.
’ . . ‘ . . .
a static quality about them, a sort of convdntional objec~- .
tive which can be atta%?ed in a limited number of ways.

Some of them beéomg boring to thosé who have mastered them,

L : :
2 ww\mw\y‘\\\whereas curriculum activities, such as science, history,
. l M

literary appreciation and poetry-are "serious" in that they
N
! \

illuminate other areas of life and contribute much to the °

[ quality of Iliving.r They have, secondly, a wide-ranging
' L
cognitive content which distinguishes them from games.

v

Skills, for instance, do not have a wide—rgnging cognitive

»

- e hpmpnsi +

content. Peters emphasized that: b : ‘ ~
) -

v

v s e g—
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There is very little to know about riding
bicycles, swimming or golf. It is large-
ly a matter of ‘"knowing how" rather ' than
of "knowing that", of knack rather .thar}
of understanding. Furthermore, what there
is to know throws very little light on much
else. In history, science or literature,
on the other hand, there is an immense.
amount to know, and if it is properly
assimilated, it constantly throws light
on, widens, and ‘deepens one's view of
countless other thlngs (R.§: Peters, - R
- .1966, pp. 84- 85) . o o

-

e

\qheedless to say, the.generally held opiniong(is that students
t ' . ’ . -~ '

are frivolous, and will therefore‘tend to oY%erlook the,
worthwhlle act1v1t1es for/the more Joyful act1v1t1es like -

——

games. “If thls oplnlon Jt-held,~1t will be a barrle; to
honorlng(stpdents' viewd. : & I" ' -

:Students tend to gpt for the aréés within which they .
hope to -specialize and/pursue'théir cqﬁeers; As such, it

3 [} ' ‘ . ’ hd .
nay be wise that thgﬁ are directed to those subject areas

as early-as possible in hlghfschool.:;Naturally,.the earlier
.they close the dodr to being exposed to many other fields

" of interest, knowledge and éndeavours, the earlier -they be-

'

come closed to undérstanding life ‘and society. If some-
thing like this proves to be the case, then that would
doqgtitute a caution about honoring students' views.

[l

In Remocracy and Education, John Dewey (1916) stated

that such words ‘as ihterest, affection, concern, motivation,

“

empha51ze the bearlng of what 1s foreseen upon the individ-

ual's fortunes, amd his actlve de31re to act to secure a

possible result. To be interested is to be absorbed in,

wraéped up'in, carried away by, some object. To take an

"

)
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¢

1 self in it. Both terms express th@ engrossment of the T

*honoriné‘students‘-views.may mean contributing to the whims

"in"their course selections. They may compromise certain i\ i

course selections which are vital to their future lives, in .

- i © - . ' ! N
"~ wanting to become a physician may not b%realistically k : !
.t ;

interest'is:to be on the alert, to care about, to be
attentive. We say of an intérested person both that he

has lost himself in some affair and that he has found ‘hij- _

T .
) ¥

¢

self 1n an object. “What is 1nt1mated here is that the
— . N 7.

lack of knowledge and exﬁerience among students will mean N .

-

that they will be wrapped up in what 1nterests them, but

o i AN R LN
H2 g adte o T RN

&

unconcerned about the other necessary facets of high school.

/ P

education. 1If this is deplcted then 1t presents another

e
o,

e

obvious.barﬁier~tq honoring -students' views. Y . ) o]

Fl
-

As a consequence of some of the aforementioned opinions, ) &
i . ., {' * .
. I

and fancies and vested interests of the students who par-

ticipated in the study. A currlculum based on thelr ch01ces . ’ m

A

may have its reliance on fadsﬁ fanc1es and whlms, 1nstead

of normative interests, needs and the llke. The uncontrol-

! : - 2 '

lable”desire'to ‘have fun' at school‘may influence students .

/

an'effort‘to eliminate the hard work and drudgery sometimes.
inherent in some courses, selecting the more 'laissez—f;ire' : /
life they expect to find in other ’s demanding courses.

Also, ‘students may not be re listic or capable enough "
to be. able to dlscern in perspectivé their abllltles as

compared to their hope§w76e51res and aspirations for the o0t

future. It is conceivable that the motivating force of ;

s : - i




P \“d}.connected to the lack of ability of the aspirapt to pass

’\u_"the human bioloé& cogfses. Students miy\elso elect exclu-~ )

u '*k . ’”%?velg-oﬁ the basis of whatLthey think the requirements, ° -
\*,f N "are for..their ‘chosen voc;tiéns, and demonstrate 11tt1e ‘

;: x Y

T {{ . con51deritlon to thgig courses which develop the skills - e

/o .

i d\::qwledge needed for compatible humanﬂrelatlonshlps. i ( - .
‘A h percentage of studenté‘may not choose history

4
o . because it is not a prerequisite for their chosen vocation,

’

L and they will completely miss its 1ntr1n51c and incalcu-

.
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A N 1ab1e>value They may also be quite unable/to justlfy

o their excluSLOn of high school courses about whlch/they
+ L

n v

N are unfamiliar and uninformed. If they are totally unaware o .

. ] of the usefniness that some courses will have in their -

: .

) 4£'. L . adult life, then agaln anothen barrler will be, present. ' .
1 V. If, for ekaple, they do’ not choose history as a high school
, S . cour it may be’ concluded that there will be a deep gap .

1n theLr educatlon. An enﬁlre sectlon deallng with such ’
. / i 4 .p' -
et . relevant issues as cultural herltage, man's inhumanity to !

. /' o .

' - man, the effects of his victories ‘and his defeats, will

H\' . ? ‘probabiy ne¥ become part of thelr experience. R.S.

v ’

<L : o Peters's ateg%that: ’ : . v ’
L & ' N

~ ¢

2 1 . . Freedom fg to be justified on the grounds ‘ .

U SN ; -, “that it tends ‘to promote people's inferests;

i . it man;qlzes their opportunities for doing

‘ ﬁ\‘- ¢ ., . ' what is VWorthwhile. (R.S. Peters, 1966, o
. s "7 p. 86) ' , ] T

A B - However, if freedom gives them the opportunlty to de-

S~
-
.

.o ' prlve themselves of invaluable segments of thelr educatlon, :

— e e e e - \ e s —— e s
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it also erects a barrier to their freedom of choice.

This does not gean free%om is a sganym‘to not honoring .
studengs' views, -but it implies that if they disregard
'corn§£5tohes to fhe foundations of their education, then: %" W
their views cannot'pos§iply,be worth a great deal.

Generally speaking, the media,’pa;entsx and geducators

i

tend to blame non-traditional methods in education as

‘being the main culprit for the decline in educational

‘ -
R . S o e twem b
s e i e Yk
SRS R

stéﬂdardsé This is demonstrated by students' general lack

kS

of knowledge in the basics of the. three R's and/or the

increase ‘in discipline problems in high schoolé. High

~schoof students therefore may, as a form of rebellion,/(/z\’ '

° ' " ‘\J

+ - choose more of those subjects which they think are un- -
[ . .
+ structured, e.g.:  "man and society", rather than those , %-%

‘ 'with more rigid structures as French or technical drawing.

_.According to R.S. Peters: ) : R

1 . 1 , L ' -

R

They may be hostile toward certain school
subjects precisely because their parents,

- Y -against whom they are rebelling, set so
i R ‘ much store by it. (R.S. Peters, 1966,
oL - ' P.-165)

3 . 1 . ) —

. (“— . . , .
£

They may tend 'to rely too heavily on opinions and notions

and too little on tested ideas. They may omit courses

. N -
B o ot

which traditionélly'have the reputation of being too de-

‘ / LN .-
™y manding, but which are crucial for whatever they wish to

e e v
Y

. pursue as higher. education students or wage'earners o
~N . - . \
f law abiding citizens. | 1 ‘ e C oy
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- If education is not merely the éécessary preparation

.o : > ;o ,
of the individual to earn his keep in the world, but is

the transmission of his intellectual, moral, technical and

) aesthetic heritage as fully as Ebssible to as mahy as

W

possible foE the control, embellishment, and enjoyment of
life, then there may be no alternative but to see 'to it
that students obtain this education, even against. their
prdtests. Students, with their lack of knowledge, experi-

ence and wisdom, may disagree and claim that it is the aim

g

of education'specificaily to prepare the individual to earn
a living in his society and everything else will fall into
place. Sﬁch a form of education may produce highly quali-

fied, well off,‘mindless'workers complegely unsuited for

. any but the lower rungs of Maslow's levels or Kohlberg's

istages. To avoid the possibility of this. happening, it

may né necessary to impdse some subjects on high school '
L .

students. According to R.S. Peters:

“

. 3
« « « . there are some things in which peOplg
; ought to be interested, 'and the job
A ., of the teacher is to make them inter-
N ested in them. There is a similar
‘ ambiguity, K about the concept:of ‘'need’';
for roughly speaking a person's needs
are for those things which it will be
+  injurious for.him to lack. (R.S. Peters,
1959, p. 100)

- \

After they graduate they may then discover to their chagrin

that the very programme which they had discarded had unex-

) pegtediy become the one most highly demanded. A lack of

z
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desxre for qhallenge may lnfluence their course selec-
tions and this may not be in thelr best lnterests.

{ According to Le551nger, any step toward developing
4 ‘ .
‘a system of quality education will mean the formulation

of an overall educational redevelopment plan involving:

£

superintendents, teachers, principals
and school boards, who must provide the
leadership and understanding to carry
out educational change. (I. Lessinger,
1975, p. 253)

i
-4

High school students aré“notngpecteé to be eéquipped with
the khowledge which is ﬁecessary for developing long term
plaﬁs of varying priorities in the curriculum. Will they
be held accouﬁtable to students of the future for their
decisions? Are they to be expeéted to weigh wisely the
future’consequences of their decisions today?

According to I. ﬁgheffler, the aims of education are
s0 unclearly defined, that only ihe mostﬂknowledgeable'
experts should be invoived in decision-méking on so impor-
tant a topic as curriéulum, Before apy attempt is made
in the formulation of means, the ends ought to be thor-
oughly discussed, argued, debatéd'and agreed upon bx those
involved. Befo;e this is done by the groups concerned,
proposed plans.are meré&y that - proposals without
commitménts: - -

To reéognlze, on the dther hand, that the
responsibility of education is not only to

serve but also to criticize, enlighten and '
create - that its job is not only to prov1de

33
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persons with techniques, but more importantly,
to provide techniques with critical and informed
human persons - is to realize that ‘education
has its own dignity and its own direction to
follow. - Its primary task is not to be rele-
vant, but to helg,f%rm a society in which its
. ideals of free ifquiry and rationality shall
. themselves have become chief touchstones of
relevance. (I. Scheffler, 1971, pp. 119-120)

It seems to follow' that a thorough knowledge about - [“
‘conditions w§§ld—wide} the society-at—largé and those of |
the immediate school environmeﬂtfand‘a total awareness of |
gims and meaﬁs of education are necessary factors before |/
any attempt could be made to truly contribute to the cur-

riculum in any worthwhile manner. And it may be assumed

N4

that high school students just do not possess such a
thorough knowledge as is rigidly demanded. '

According to Harold Taylor:
s/ ,

The philosophy of education éz/;hich .
the elective system rests is und;

it assumes that not every student is

educable in the same terms and by the .
same courses, and it tries to take ! '\7
account of individual differences.
Very little serious effort has been
made during recent college reforms
to make the elective system work as

-, it was intended - as a system of -

planned choices in which the advice
and guidance of the teaching faculty
is as much a part of the educational
programme as the subjects Epemselves.
(Harold Taylor, 1954, p. 4

/
A ' 2]

A far greater lack of qualification must exist at the high
school level than at the college levels, as posed by Harold
Taylor, president of Sarah Lawrence College, New York. If

students are not even qualified to make their own coutse

L3
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selectio?s, how can one expect that their views on Ehe

high schdol curriculum are worth honoring? Accordiné to :
R.S. fet'rs (1966), education involves the intentional

transmission of what is worthwhile. Therefore, as long

as high school students cannot provide adeéuaﬁe evidence

that théir proposals are worthwhile, then there will

exist at least one barrier for not honoring their views

on the high school curriculum.

N
]
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B. FRAME OF REFERENCE ' o
There is an abuhdance of literature and information
on all aspects of student partiecipation, riots and involve-

ment in school life at the collegegfnq university levels,

but a serious lack of any such studies at the high school

level. 'some of the available material may apg}y, but the

hiqh school as a culture has been neglected in these areas.
As a result, gmphasis was placed on the literéture dealing
specifically with the philosophies of education, on areas
dealing primarily with the purpose of education, and on

the means for successfully attaining such a purpose, rather
than on literature about student invoivement which can

rarely be found. - ‘ i S

The purpose of education, derived from many philos-

ophies, agree that it is to produce a Qell rounded, know-

ledgeable - that is, a well educated person. A well

educated person is expected to exhibilt commendable behav-

iour and possess certain qualities. |Unhesitatingly, any

individual, group, educator or>§over ent involved in
education will list these behaviours |and qgaligies in
detail. :In order to, help to develop ogj;gjprodﬁce educa-
ted persons, the high school must provide certain conducive
conditions. The learners must have provided for them the’
activities, knowledges and skills which are of most worth.
The well rounded, educated person is described as
bBeing happy, well respected, ﬁelp%uin independent, mature,

sociable, hard working and self sufficient (not a burden

Je
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to others). According to R.S. Peters, it is not one who

. J a "
' merely possesses specialized skills but knows the reason

why of éhings as well as that certain things are the case.
Education makes a difference to the level of life which

hé enjoys, for he has a backing for his beliefs and conduct
A

and’ organizes his experience in terms of conceptual schemes.,

(R.S. Peters, 1973) 1In order for high schools to’proauce

’

such persons there must be some agreement on the general

"lines or components of development of an educated person.
/

In the bractice of provisioning schools to produce

educated persons, there has emerged some general agreement

' or general standards about the components that constitute

a complete education and apout the considerations that are
2 neéessary part of any curriculur thinkinglwhich is ade~
quate and .comprehensive. The purpase of this short review
of éhought about curricular aims and means is to establish
a frame of reference fér‘examining the student views about
curriculum collected in this ingquiry.

First, I‘Will examine the gquestions ;nd topics which
are generally thought to be important in discussing cur-

riculum. Ralph Tyler;s book entitled Basic Principles of

Curriculum and Instruction and Hilda Taba's Curriculum

Development: Theory and Practice, are generally acknow-

ledged sources in this area. Secondly, I will draw from
my own -thinking and from the literature a set of common
componen€&“of the educated person. Thesg questions, topics,

and components of education constitute the general frame

'i’ ~;
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of reference for the examination of the sgudent views on
Y . . e
the curriculum collected in the empirical part of this

‘ study.

To reiterate, these three aspects are:
Tyler's topics of curriculum deliberation,
- Taba's topics of curriculum deliberation,

Researcher's topics of curriculum delibera-

tion, namely, the dimensiolis of the ¥

spiritual, intellectual, occupational,
physical, collegial and social. -
/
The three major areas as proposed by R.W. Tyler (1949)
/

to be researched before any curriculum plan can be devised
r i

" are namely: One, four main questions have to be answered.

Two, the acquisition of a familiarity with the methéd‘of *
operations of four maiﬁ groups of theorists. Three, there
must be studies made of the main sources of information,
the lear?ery the environment; the subject ﬁétter and the
philoso %ic screen.

A/set of dimensions, devised after‘thorough study of l
these/ theories, should provide ‘a broadrspectrum. Adequate {
compérisqns can then be madé between any views presented ;

in the empirical study and these dimensions.

The Four Main Questions are:

.
.

1. What educational purposes does the school seek
to attain?

2. What educational experiences can be provided
which are likely to attain these purposes?

3. How can the educatienal experlences be
effectively organized?’

4. How can we determine whether these purposes are
‘being attained? -

T g e NI SR
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The third and fourth questions are not significant in
i

this paper. .

The four educational theorists are the progressives, \

the essentialists, the sociologists and the educational

~ philosophers. The sources T&ler referred to are the

learners themselves, contemporary life, subﬁect'special-
ists, the use of philosophy and fﬁe psychology of f!%rnidg.

The piogressives emphasize studying the child, his
inte;ests, needs and problems and they see such informa- —
tion as providiné the basic source’for selecting objectives.
The essentialists emphasize’cultural heritage as the primary
gource for selecting objectives. To them, objectives are ;
basically the essential learnings selected from the cultur-
al heritage of the past. The sociologists consider the -
ogjectives of the school as p;oviaing the kndowledge, skills
and‘attitﬁdes that will enable the learner to’deai intel- .
ligently with contemporary problems. The educational phi-
losophers see the transmission of the basic values as
derived‘by comprehensive philosophic study to be the basic
source from which objectives can be selected. Tyler (1949)
considers that each of them is important in its an way to
curriculum pianﬁing. ‘Since this papef is concerned with
public education with no. bias to any particular group,
then the best which each group proposes will be compiléd. R

Tyler also contends that:

Studies of the learner suggest educational
objectives only when the information about

2 et o i 5, ¥t e b S Jg*ry%&%
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i . the learner is compared with some desirable. £
' standards, some conception of acceptable i} i
norms, so that the difference between the 3
present condition of the learner and the: . i P
acceptable norm can be identified. This 2 g
H difference or gap is generally referred _ ‘
4 to as a‘need. : L , i
, | N
| ) : i
And Tyler's own ragionale for using studies of students %
is that: ‘ ’ | '
.« o . \ education is an active process. It .
involves the ay tive efforts of the learner !
himself. In general, the learner only ,
learns those ttings which - he does. If the ¢
school situations deal with matters of . - ]
interest to the learner, he will actively
participate in| them and thus learn to deal
effectively with these situations. (R.W. *
Tyler, 1949, pp. 1-5) .
L
Some suggest that students would strive to introduce
. | . . . '
into the curriculum only those subjects which deal with
matters of interest to the learners. If this is so, it .
. . N !
then becomes the responsibility of teachers and others to
help students to learn how to conduct their interest activ~
ities more effectively. ‘Even those educators who state T
that, education should broaden and deepen the students'’
interests so that students will continue their education
long after they have ended their formal school training,
recégnize the value of uging the students' present inter-
ests as a point of departure. . ' ) . '

In the studies of contemporary life outside the school,
the idea is to focus educational efforts on what is'happen- R

ing around students in orher that they spend time learning

| / ,
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. .
. emphasis being placed on génera; knowledge."

- -

what is felevaﬁt now and in the future and not only that
which concerns the-past. The past is highly siqﬁificant
but only in that it sheds light and solutions to current
problems. -~

The sources most commonly used in high schools as a
basis for obj@ctives originate from the suggestions pro-
vided by subject specialists. Uﬁfdrtunately, in the past,
each subject area specialist set up objectives as though /
every student was being prepared for specializatipn - a

~

defecf'which'is being gradually corrected, with more
Hilda Igba (1962) oqtlines three possible objectives
of education: education as preserver and transmitter of
the cultural heritage, education as instrument for trans-
forming culture, and edycation for indivigdal development.
In the first instance the culture of the sociéty is con-
sidered to be worthwhile and thereforg the function of -
education is to transmit the truths about this culture,
as the essentialists do in théir system. She also advises
that attention be directed to the eiement of modern, up;

to-date technology in a rapidly changing society.' Educa-~

tion for individual development more specifiéélly'réfers

to the aims of selecting and nurturing ability that may be -

stilted by the limitations imposed by social background.
In any case, the talents of each\g?ild should be
i ) :
sought and developed, and weaknesses should be studied

and corrected.’ Consequentl§, studies of the child must

\ -
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be thorough and the knowledge and information gathered are

to be cons%dered before any currlculum 1s developed,

designed or redesigned. She commented that:

JE—

No 51ngle scheme of formulatlon and. classl-
* fication of objectives. covers all the

functions that seem important. (H Taba, -

1962, p. 209)°

Howevet, logic dictates that an awareness of the existiné
schemes does better qualify the curriculum planner to’pfol

duce a non self-defedting curriéulum; one that would

<

satisfy 'most of the students' needs in most circumstances.

Téba's list of procedd: s dlffers malnly in phrase—

'oloéy from.R. W. Tyler's. She sdys that in order to plan
‘a~curriculu$, the following should take place: follow a
procedure pf‘analysis of society, anélysis of its culture,
studies of tﬂe learners, study of the learning proceés and

’

" dents as learners she. added that in order to develop an

effeé%iég curriculum for learning experiences . . .ﬁit is
necessary to know something about students' cultural back-
grounds, motivational paﬁterns, and content of their social
learning, such as the particular approach to‘learniﬁg'tasks
and é%e expectatlons they have of themselves and others.
bw:Lth ;eférence to subject matter or subject‘spec1a11§t, she
".added 'that Orgéﬁrzed subject matter doeé not represent

perfection or infallible wisdom; but it is the best at

. command to further new experiences which may, in some respects
L e . ’ Y

analysis of the nature of knowledée. With reference to stu-

42
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at least, surpass the achievements embddied in the exist-

ing knowledge and works of art.' It should be relevant. -

AN B N

3 ‘ . - ‘3 B
It should be information stored by-culturgs to enhance

. life situations and make drudgery already experienced, (

. -

_;unnecgssary for .the learner. The learners ought to bg able

to use the information, ‘knowledges as stepping stones or

[ 4 v v

\ building blocks for their own growth and development. - Only -

after all-the various areas of information are thoroughly

.

studied can a workable plan be devised. (H. T@Ea, 1962)

Afﬁgr this due consideration is given to studies of

%
%
¥
M
ki

the learners, the society, subject matter, philosophical
screening, psychology of learniﬁg, awareness of the modus
%perandi of the progressives, essentialists, sociologists
and edpcaﬁional philosophers, the question still remai;s
ﬁhat educatipﬁal purposes should the séhoal seek to;attain
aﬁdﬂwhat experienées can be_provideé to attain those

4
purposes? : .

It is agreed that the high schbol°ought to seek to - “

r
R

e l‘ “ . produce ;he well educated pgfson. The experiences which /_~//
'must be provided are tRhose ﬁeéessary for the leafher to

acﬁieve spiriﬁual, collegial, occupational, physical,

. ' .Tingeliecﬁhal and sﬁcial development. This is the gdet of

8ix dimensions of development of education as compile@ angd

: ‘ formulated from the literature and the inquirer. This is

L . the set which contains a commonality of all the' sources

researched. If any one of these dimensions are overempha-

-

/ ’ :
sized to the detriment of others, it will be evidence that:

Ay Wit b M
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qcurrlculan thlnkmng . - oo °

there is a'lack of adequacy and comprehensiveness of

1
»

The splrltual refers to that elemedt. of educatlon

)

which“ﬁeals,w1th developlng in the learners ‘an¥awareness

of sociefal’ and Judae'ov-clhr‘istian values along with exposure

.
o , . N

to“thekmoral’and éthical values of other world religjons.

The ‘collegial refers to the acquisition of the~prerequff

site courses’ needed by the learhers for the pursujt of:

»

chosen vocations in the region of higher learning. The»

S

occﬁgatlonal re@prs ‘more spec1flcally to the provision. of ¥ °

skllls which qudulfy the learners to be better equipped’

¢

. -for immediate occupat;on of jobs as soon as they finish

L8

-

-of a de51re for the pursuit of hap

ac lVltleS for mental sthulat;on,ia?d the encouragement'

éhe,know;edge and aWareness of such areas,as‘the physical,

. 4 e ‘ Y
high school. The physical activities refer to tho®%

leisure type activities which are not involved directly

‘with earning a living, the.ones which uéqally,take place

' ) s . . ? . 7
after worklng hours. These activities contribute to the ¢

£,

healthy functloning of the body and accordlng to the ancient

Aﬁhenians glso that of the mindr Intellectual or mental

‘development refers to the.somewhat phy51ca¥é% pa551ve ac-

qulsltlon of knowledge for its own sake, the practice of :\\

- N

) iness as a 11fe long

.-

process. Soc;al development ;efers to such aspects as the _

ability.to,gbt‘aloﬁg with people, and the acquisftion of

L}

-

cultural, historical and economic -aspects of all people.

*
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This ié the set of dimensions which makeS;up‘the
frame-of reference for this thesis:- The compohents‘of)
‘. . /7
this set produce the knowledgeable, well rounded, happy,

well adjusted, that is, educated personalities expected
: .

and desired by the society. 'As such, graduateé will be. ‘

- .
P .
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%Ple to examine objectively existing conditions, to deter-
[ : C

re

g

o TSR T A L

mine if and when situations are to be modified; remedied,

-0‘,

. 'This in itself must be an admfrable fﬁnctign,

.
.
<3

education.

.

. \
This frame of reference will be used for judging h9w§§\;3

well students think. The empirical study will collect data

fgbout their views on the purpose of education, the means

K A
- of education and the idea of the educated person; and this
."data will provide a sort of philbsophy of high school ,
D : / \ :
gstudents. It will then be discerned what barriers there. . L

. . s, .
are, if any, to honoring students' views on the curriculum.

'—w This section dealt with the purpose.of high school '

V-

education and the means necessary for its attainment. The B +
" following section'déﬁcribes the way things were’and are in . \
education in the English épeaking‘section of Quebec. Thé; .; . 4
specific school ;Leregthe study took place'is'a typical . L

high school. \ ‘ R
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c BACKGROUND INFORMATION-

Wlthln the past fifteen years there are many subjects

¢

w1th1n the hlgh school curriculum Wthh are not well known

by name to either the public, teachers, or §tudents.‘ For

w
instance, I.P.S. is probably known only by a few students

and sciéence teachers (Introductlon to Physical Sc1ences).

Mass media is probably only known by those in the 5001a1
sciences and its content not known by many other than the
subject's teachers. As a result, respondents in the em-
pirical study may advise the introduction of new concepts

and new'subjécts into the curriculum unaware that they’ o
already exist under unfamiliar names. Then again, sub-

jects like consumer education may not be offered in the

next school year, but its content may become part of a

'social study course. Students have to be aware of these

occurences, and along with the large number of optional

»
courses, have to familiarize themselves with gll available

v

information from the guidance department. The complexity .
of timetabling makes it necessary not only for each student

to choose two or three options at the grades ten and eleven .

levels, -but as many as nine choices because first or second

v

choices are not always availeble.
Students are not expecteg\to know thjznames of every
\

available subject nor the content of each'/subject. The

study will take this into consideration in the interview

section that gtudents may need assistance to match-a set
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Possibly because of the location of the business edu-
. . ‘ cation department and the shops, the'tdp floor left wing
and the Easement area,)sdme academic students of C.P.H.S.
tend to forget after their grade seven oriéntation pro-
gramme, the subjects taught to them in those areas. Theré
is anuorientation'programme conducted at the grades seven

)
and eight levels. Students are exposed for six week periods

to optional subjects like e;éctronics, electricity, auto-

shops, typing, etc. A small number of students are bussed

RIS S
.

*e !

to the C.P.H.S. becauée it provides certain autoshops-and
a cosmetology course not provided elsewhere within the
jurisdiction of, the school board.

At the senior level, approximately eighty percent pur-
sue-an academic.programme. This is récorded in the guidance

)

department under the number of students who obtain early

CEGEP écceptance. This statistic substantiates the assump- .

tion Ehat most students wisﬁ to pursue a higherneducation,
in spite of the fact that students deny an interest in CEGEP ) .
i during private, personal interviews and discussions.

The reputation of C.P.H.S. in the field of sports has
waned over éhe years. In the sixties, especia%ly in foot-
ball, it produqea provincial champions at both sénior‘and
intermediate levels. 1In the seventies, there was a decline
in student enrollment, non'volun;ary teacher participatibn
and school board financial cutbacks. Since sports$ weré

reintroduced, especially in the football area, a winning

reputatibn has to be rebuilt.
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" have th availabilit

their apathy, poor attitude, lack ©f success and behav-

to the fact that they cannot obtain

ioural problems is du

the optional subjects jof their choice. They advise that

classrg;ﬁ disturbance

problem were removed.

will be greatly reduced if that

. DN
In summation, C.P.H.S., the venue of this study, is
a typical English speaking Quebec high school. Students

of a volume of information about

school courses, university courses and prerequisites

ments. The reduced/instructional time, the loWer student

enrollment, timetabling difficulties and teacher unrest

4

he problem confronting students when
i \

ery serious thought to their curriculum.

all contribute to
they have to give

&«
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EMPIRICAL' STUDY ' ~ .

.,
1

Given a.presumption, supéoréed by argument, about
thé benefit of honoring students' viewé, and given some
cautions aboq; potential problems of honoring“students'
views, the task set fbr the empirical part of this study
is to examine students' views both to.see what' they are
and to see Qhat, if any, actual barriers there are to
acting on this presumptibn. -One section will explain thé
) selection of the sample, the interview schedules and the

1.:i.nterviéws; it will also give'a déscriptidn.of the samplé.
and a/description of the'profiles. Tﬁe other section will

1

give a report on the findings of the study.“

0
-
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I. SELECTION OF THE SAMPLE

A list of all grade ten students at Chomedey Polyvalent
High School (C.P.H.S.) was obtained. The names of every |
tenth student were .placed in a container. The ﬁameé of
every fifth student on the original list were similarly
chosen and placed in a second container in case tﬁey were

needed. The criteria for the empirical study were: will-

.ingness to participate, equal numbers of students from

each major. subject profile, and equal numbers of boys-and

éifls in the total number of respondents.
. From the first container a hame was randomly chos
the student was approached and éhe survey was fully exglain- . ° ; A
ed. As soon as written permission was received from a . . g
pargnt, the student was acceptedias a fespopdeﬁt. All
fecessary information about the respon&ent was recorded.

- This procedure continued until the desired numbe¥ of respon-

A
o

o

a AR ¥

dents was obtained from the three major subject profiles:

ek g e
'
&

Social Sciences (S), Math-Science (M), and Technical Voca-
f
tional Studies (T).

EIrEr

Of the students apprcached only six were unwilling to

participate. All the interviiews were conducted in the ?

/

3
respondents' homes af{ér school hours. No use was made. of.
the. second container since thirty students were obtained

from the first: ten students from each subject prqfile ‘ H

and a total of fifteen boys and fifteen girls.

\
5 S I s et KD, S L oK a. o



o g

L

—

) N !
)
s

Grade ten students were chosen because they were

- Ed
» experiencing the effects of the choices they had made of

courses while they were in grade nine. Also, they have

one more year of high school and would pfobably take this
type of interview more seriously, because any'changes‘ﬁhat
such aﬂ interview may create on fhe curriculum would direct-

ly affect their lives in grade eleven.

“

II. DESCRIPTION OF THE SAMPLE

&

Chomedey Polyvalent High School was construeted as
a result of the Parent Commission recommendations in the
early sixties. This school provides a dultiplicity of
disciplines. It is polyvalent. In 1967-71 the séhool
operated on'a double shift and overlap shift during‘which
time as many as four thousand students traversed its
corridors on a given school day. The enrollment in 1978-79
was less than eighteen hundred and the projection foi-
1979-80 is less than sixteen hundred. .

One tﬂird of the student population préfess the‘Greek
faith, one third profess the Jewish faith, and the remaiﬁ-'
der are basically White Anglo Saxon Protestants. The

‘school is located on the island of Laval, norgggest of

Montreal, approximately two mi{és-from the C&%tierville

Bridge, which links Laval to Ile de Montrealt

1
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III. DESCRIPTION OF THE PROFILES

Prqfiléﬁ are referféd to in high school aé subject
profileg or course profiles. In secondary four and five
(gradeé ten and eleven) students choosé an area in which
tQFy wish tq specialize. These areas are called profiles. ,//
Students who wish to enter a technical occupation at the
end of secondary‘five choose a long vocational profile or
a business education profile before entering secondary
1 four.} These two profiles are referred to as Technical
Vocational Profiles (T). Students wﬁo have not made a

choice of career and students who plan to attend college

or univefsity choose either the Social Science Profile (S)

or the Mathematics and Science Profile (M). Each profile
contains compulsory courses and several available options
as listed in the appendix.

Throughout this study the éapital . letters (M), (S)
, ] i

and (T) will be used to represént'the brofiles just

described. -
@ » ° ‘

s

. ' IV. INTERVIEW SCHEDULE

I decided to do the'émpirical study for reasons
pointed out previously. I decided to set up the schedule
in a structural but flexible manner. I wanted spontane-

ous answers and also thoughtful responses. .That is the

*

reason why there were three parts; the unprompted (Ideal

High Schpol); the slightly prompted (Oral Interview) and
Wy .
) o ‘o ! K

7




the prompted (Educational Statements, Educational Prior-
\> ities and Educational Concerns).
In setting up the Ideal High School the only restric-

tion was number of grades from seven to eleven. In the

[ [

oral‘interview,there was no pressure on the respondents to
i - : .
answer rapidly. They were allowed to ramble on for a
! , .
while in order to get more of an idea about how and what

they think. The Educational Statements, Educational Pri- ;
orities and Educational Concerns directed them to definite

statements allowing little flexibility for each fesponse¢

ey et 37

Consequently, the schedule was to allow fhem'to’express
as many ideas, opinions, slogans and views as possible but, ; |
specifically on the high school curriculum, in order to

get'ideas of how they think as individuals, as members of

a profile and as high school students; and to determipe | . -

[ ) what barriers, if any, there are for not honoring their

views.
V. THE INTERVIEWS

) f , The data was collected over a period of three months.
The interviews were designed for forty-five or more min-

% utes. In most cases they lasted over an hour. Very few }

| students were reluctant to expreés themselves, After all, - _
) thgy'had volunteered ana as expected, they had something.
f to say about the curriculum. Some respondents were very
) optimis%ic about what the results of such research could

mean to student involvement. One or two expressed that

o
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f . v
such studies were bnly of academic importance but would

have no effect on high school curriculum changes.

- T
L)

The students were asked to choose the interview time

mosthonvenient to them. They all selected the time of

- , interview to follow as soon after school dismissal as .
f

possible. There was no interruption from electronic

gadgets, siblings or parents during any interview. . .

°
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v
i



;vthirty‘grade ten students of C.P.H.S. had this format:

55
B. REPORT ON THE FINDINGS
Q

. METHODS . L " o

»

Td:review; the interviews conducted at the homes™ of

v

. R -
% ’
A

- . x
_ . - Y
s

Section One:
- an open question to detérmine what the respon-

dents' ideal high school would have as a

" . curriculum.

Section Two:-

- the oral interview was the actual question and

<

' answer section, designed to obtain students'
views on what type of curriculum they wouid

desire for themselves; how they would select

their own profiles; what effect did. jobs have,

on their choices; their use of leisure time .

and their awareness .of the shortened ‘school

day. The questionnaire also‘concerned itself
, ,

with stuydents' views on the curriculum about - v

what it should provide for the rest of the

student body; and it examined the students' .

ideas of-the 'educated person', especially:

»

-

ectign Thiree was subdivided into three parts:
v -
- The first part was designed to find out how J

students would rank 'Educational Statements' - -

T

7

K
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-in other words, what do they value as being

#{. important.

'~ The second part forced them to rank in :de-

scending order the set of ‘dimensions, 'Edu-
cational Priorities’', devé;oped in the

" theoretical f:gmework. Thé purpose here

was to discover what they think the funcﬁion
of. the high school shoulé be. P

- Tﬁe third/ part, 'Educational Concerns:, merely
ingqwired what concern they pa& givéhaﬁb the

-cost of education, the structﬁre of adequate
lbuildings and so f\orth,‘ relat:':ve to nallj tl(e
>viqxi'the; presented on education. This

section was designed to determine if students

PR

are awdre that there is a relationship between

Jwhat is desirous in education and what is

practical under existing circumstances.

.
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® COMPULSORY SUBJECTS IN e B
N _— IDEAL HIGH SUHOOL f
‘ S W TABLEI ”
~ S N B
; s o " / ‘rbéalﬁ Social " Maths- Tech-Voc
p- - Prof‘.ﬁ.le‘é a-Sciences . Science
L . s () ' (), (1)
é N " " ! Ve . a . -, .
. English 147 English © | 50 English 47 “English
i ) ' . ) 4 . ; ‘
French 129 French . 38 Maths 43 French
c Maths 7 - 120 Maths , 31 French 41 Maths
N ¥y LN ) . N . . ’ - '
‘-' " . ‘ .- - . ., .
N Hiﬁqry 50  Phys. Ed. 18 Phys.: Ed. 18 History
. Phys . Ed. 41" Geography 15 History 9 Geography
. ’ : A ) . A
: { . a .
. Geography 38 History 15 Geography 6 Languages
! \v‘ - 'A e ! } ) ‘ g. ' 1‘
& S - L
i s ~Langlages ;15" Sex Ed. 4 Soc. Studies 6 Phys. Ed, " ‘;‘(‘
’ . N\ L -
‘ Soc. Studies -12 Art . 2 Chemistry_ "5 Civics
5 - .
‘ Gen. Science. 10 Gen. Science , 2 Gen. Science 5 Cons. Ed.
. 5 e Chemistry’ 8 Soc. s,‘tud:ges." 2 Languages 5 Shops , 8 .
i’t‘\ysics . 5 Music 1 Physics 5 Sog. Studies 4 \)
o . , . ‘. . <
Cons. Ed. - V4 , Tech. Draw. - ',3 Chemistry/. 3 ,
" < /T
- " Sex Ed. 4 ) ; Music' 2 Gen. Science 3
, ; Shops A - 4 i Art 1 R
\ o " L . , L ” > °
- Art | B
+ . . .3
- 'm#c_“ 3 \" u.\ ) ] ~"
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- ' -SUBJECTS IN ORDER OF PREFERENCE FOR ’

GRADES 7 & 8

Art

Geography

« Music
Phys. Ed.
History
Cooking
Chemistry
Autobody
Biology

. Shops

+ Physics -
Auto Mechanics
Maths
Electricity

- -Nursing
‘Bookkeeping
Languages
Mass Media
Psychology
Man & Society -
Law

*\Religion

Tech. Drawing
Typing,
Cosmetelogy
Drama
Special Maths

IDEAL HIGH SCHOOL

°

:" TABLE II

GRADES 10 & 11

+

Art
Geography
N 3 Phys. Ed4.
History _ Chemistry .

Music History -
Chemistry \ Music
Autobody Physics
Aut®o Mechanics Auto M3hanics .
Biology . ' Biology
Cooking Woodwork
Physics Autobody -
Woodwork Cooking
Electricity -~ Maths
Maths - Economics |,
Science ' Electricity
Mass Media Science
Shops Man & Society
Busjness Ed. Nursing
Bookkeeping Shops .

. Cosmetology . Bookkeeping
Languages Languages
Nursing . Mass Media
Psychology Business E4.
Religion Cosmetology,
Typing Business Math
Aircraft Mechanics ' Drama
Economics Law
Drama ) Psychology
Law { Tech. Draw1ng —
Lithography - Typing
Man & Soc1ety Social Studies

. Special Maths Economics

-Tech. Drawing Lithography

' SR Y .Religion |
. 4 ' * Ancient Hlstory
‘ + Civics

Special Maths -

..
[Tl

“
o W
'
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1
i
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4
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the respondents chose well within traditional parameters,

" but they did interchange some options and compulsory

chosen. The table gives the number of all the students -

‘at the senior levels sudgests. that there is an increased

L

' §gc'rm'n I :
IDEAL HIGH SCHOOL CURRICULUM ’

-

When asked“to.set up an ideal high school curriculum,

Y

courses. Table'I provides a view of the ‘subjects the re-
spondents desired to be compulsory. The ‘subjects are

listed in descending order of how frequently they were

/

interviewed and a further breakdown of their answers rela-

tive to the prerequisites of\their area of study, whether

it was Math-Science, Tech-Voc or Social Studies. N

‘Table II shows the subjects which the respondents

\

wished to have available at the various grade levels.

English, maths and French were deemed necessary at all

[

‘grade levels, according to most of the respondents.
“ | . ,
Table II concerns itself primarily with subjects .and the
g\ M [ .
‘ .
grade level at which they are to be offered, not whether

they are compulosry or optional courses. Eggli;h, French,
maths,_arf, geography and physical education were listed
as top priorities, then the other subjects';hanggd-ranks
consistently. The large number of options they offer%d to -
graée seven and eight (Secondary 1 and 2) may imply that ':

there is a diversity of interest and much enthusiasm for

increased individualization. ~The greater number of optio : .

desire for greater variety as age increases. , o :

L}
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1st
&
‘ L 4
15th
t "21st
L 4
26th:
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HPRIORITY OPTIONS AT ALL GRADE LEVELS /

—

- Drama
.Special Math

TABLE III ‘ . P

-
(\)‘Ln.._wh‘ N R G U S ORE A

Art . :
Geography '
Physical Education
History :

Music

Chemistry - .
Cooking
Biology
Science
Autobody
Physics
Woodwork
Auto Mechanics S
Maths

X
WU K W S T S ikl

Shops
Electricity
Nursing )
Bookkeeping
Languages
Mass Media

s

Law

Man & Society
Religion,
Technical Drawing
Typing

+

O R

éosmetology
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Table III eksludes“grade levelsqgnd‘shows the prior-

ity positidns of all the subjects recorded in descending
11
order. Art, geography and physical education, for example,

oécurred more frequePtly at all grade levels than historyv'
or music. Cosmetoldéy, drama and/special maths were least
mentioned, on the other hand. This would/probably mean
thatlif only fifteen options were feasible in the school,

electricity, typing, etc. would not be included at each

o If everyone of the thirty respondents had listed a
subj;ct such as art to be available at all five gréde levels
the total recoréed for art in Table IV would have been 150. . ]
If all ten members of a profile had listed art in all grade &
levels thén art would have received a total score of 50.

This means that social science received 34 out of 50 from

Social Stience students; 31 out of 50 from Maths-~Science

¥

and 9 out of 50 from Tech—vdc students. e Rumbers do not

correspond in science and shops because \physics\ chemis®?y
\ :
and general science were record#ed as science, -and auto body, ~

carpentry, auto mechanics and electricity were recorded as

&
. gshops. Cosmétology was; not listed singularly and not as

’ )

shops because it is taudh; in the closer atmosphere more
comparaé}f to a laboratory than a shop. The figures re-
corded in Table IV show the ranking of optional subjects

which were mentioned by at least three respondents. The

options chosen were seemingly"of the traditional type.
" ‘

i

Non$,of them seem to be of an esoteric nature. ﬁither the
. \ .

LA

. - bl
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12.

13.

14.
15.
16.

17.

OPTION SUBJECTS OF IDEAL HIGH SCHOOL

3

Social Science

TABLE IV

Maths-Science

oo

N
2

Tech~Vocational

(s) M) & (T)

Social Sc. 34

Science 78

Science 26 Shops 50

Geography 26 Art 40

History 2Q Geography \ 32

Art 17 Music 32

Music 16 Social Sc. 31

Phys Ed 15 Phys Ed 26

Businegs Ed 13 History 25

Languages 9 Business'Ed 25
Math 9 Electriéi;x)}9,f

Cooking "7 Nursing ; 13

Cosmetology 7 Cobking: 12

Drama 1’3 cTﬂiang'uages 6

Shops ’, 3 Math 6

Electricity O Cosmetolééy 0

Nursing 0 Tech Draw. O

Tech Draw. O ‘“Drama .0

-~ )

¢ -,
: )
-
f —
™ \ |

Shops
Phys Ed
Art
Geography
Science
History '
Music
Cooking

Tech Draw.

,'gusineas Ed

Social Sc.
Math/
.
Electricity
Cosmetology
Nursing

Languages

Drama

60

39

32

24

21

16

13

12

11

11

9

6.

Science 125
Shops g 113
Art 89
Phys Ed 80
-
Geograﬁhy 76
Social Sc. 74
_History 61
Music 61
Busigfss Ed 49
Cooking 31
Electricity 24
Ma;h \ 21
Nursing 17
Languages 15
Qosmetology 11
Tech Draw. 11
Drama
¢
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respondent; lacked imagination, were éatisfied that éhev
subjects they proposed Qould fulfill the~requirements of
a good education or they were ignorant of the intrinsic
and extrinsic va;ue&of the esoteric subjects. Even though
- they seemed to'place very high ranks on their preferred
subjects, they did rank some subjects like art, music, phys
ed, geography, as very high.- This- coukd mean that they
accept these subjects as being the vifally important ones
ié their education secoﬂa only to English, French and maths.
Amgng the three profi#les, (M) respondents were the only
/ones_who placed all three main profiles in the Eép six of
the seventeen positions. § (S) placed'(M)‘second and (T)
fourteenth and (T) had (M) fifth and (S)‘eleventh. It
seems that when unprompted {S) and (T) respondents saw each .7
othér's profiles as being equally unimportant.

The (S) respondents listed non-~credit courses very

high in desirability, but did not attribute to the skill
subfécts the same prominence. It could be that the word
Technical-Vocational probably brought to the respondents'
minds scientific mach}nery, welding, shops, building of
engines, which are science-oriented endeavours. Cpnse—
quently, th; (M) and (T) rgspondents saw thé impbrtance of
each other's pFbfiles, but the (S) respondents align (T)
profile with/skill subjects.

There did not seem to be any significant deviation from
the subjects the feépondents listed with those which are |

presently available in high school. In other words, they

"

» * ' ’\
R o - - . v
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‘ maintained the status q&o in the curriculum when they were 3
uﬂérdmpted. It may be suggested that their views on the
’ curriculum, from first impression, wouid neither set up
barriers to honoring them no necessaridy enhance the high .

§ : school curriculum as it presently exists, except of course,

the possible positive psychdlogical effects their contri-

butions may have.
. ; .
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SECTION II r

ORAL INTERVIEW

The second part of the survey, the actual oral in;ér—
view, was designed specifically to elicit opinions and/or
ideds about £he high school curriculum. The main thrusts
of this section were to get students' opinions of how the
curriculum appeérs to them; what they were doing witﬁigﬂ._qfw'
the present structure; and Qhat modifications or dgastic
cﬂénges-were envisaged for the future.

Those interviewed responded sharply, mainly without

-inhibition, but showed hesitancy whenever and wherever they

encountered any sort of difficulties with the questions or §
uncertainties with the answers. This suggests that they «

were serious minded and were not answering questions for

' the sake of answering them nor merely uttering the answers

[N

[ .
they thought the researcher wished to hear.

After several interviews, lasting the better part of
half an hour in Ehis section, the feeiiné arose that the
respondentsA;Buid have answered certain questions’in a
similar manﬁer'to’those of his or her peers who were pre-
sently enrolled in the same sﬁbject profile.

The initial questions in this section, thougg-designed
to put the resppndénts at ease, also searched to 'see how
muéﬁ‘orlhow little students knew about'their high school
courses relative to’requigites/and prerequisites for imme~

diate occupations, entrance into CEGEPS and universities,

and any other aspects of life.

t
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As a group, they knew what courses were compulsory
and optional for their chosen vocations. Nearly half of
the cbllege—directed students desired to drop from their
programmes one or more subjects, but less thgn one out of
#hree of the non-college directed students desired the same.
However, they were very adamant about the ones they did
think should be omitted.

That the inquirer was a teacher of the very high school
in which the study was conducted might be of some concern.
The social position of the observer and observed and the
relationships between them at the time must be taken into
account when the data are interpreted. The background of
information which the inquirer acquires in time makes him
familiar with the psycholégy of his respondents and their
social milieu. With this knowledge, he is able to impose

\

a broader perspective on his data, and hence to evaluate

- its reliability on the basis of standards extraneous to

i

thé immediate situation.
. . r
A great deal was interpreted by the tone of how\ftu— »

dents'gnswe?ed some questions along with what they answered.
This element was very necessary to feel how and what they
think. \
Given the oppoétunity to verbalize about what courses
thgiﬁyould have in their personal high school .timetable,
students volunteered“ﬁery little information, but they ex- '

aw

pressed a view abolt what should not be compulso¥*y, namely y

!
history. "
‘ R
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- " The (S) students did;ggntion psychology, family and
foods as options, nothing particularly innovative.. The °

(M) students had to delve deeply into their imaginations,

to mention any subjects other than those of the sciences.
This conclusion was arrived at because of the great length
of time it took them to produce any responses to the per-
tinent question. %hey were more concerned with ‘thréwing‘\
out' hlstory and pP551bly some of the social sciences than
they were, with introducing ‘physical educatlon, art and
economics' into their personal timgfables. They seemed L?fy
dogmatic about the subjects/they thought were of importance
to themselves and to others/ The (T) students, gn the other

hand, were prepared to intrpduce into the timetables some

business maths, economics and those sublMects closely related

to their options.

Within this section there are two subsections. The
. , P
first subsection: \

s

(a) (Personal Curriculum) dealt with the respondent's - \
\  personal views about what is good for him or her’

and what he or she sees as needs, likes and inter-"

/

ests in the curriculum,

The second subsection: o

14

(b) (General Curriculum) dealt with the respondent's

opinions, ideas and feelings about the manner in

which educators think, operate and implement the

’."
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curriculum and the changes,

if any, which may

benefit the individual and/or the group. It

also dealt with the respondenﬁws views on what

they think about other people and what they

think, not only about~their needs, but ‘about

ngeds of other students.
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a. PERSONAL CURRICULUM

Most students were not certain whether they had
) .

@ - chosen their vocation$ and then checked to see what sub-

Bects tﬁey had to do in high school to qualify for the

B

particular vocations; or if they had chosen certain sub- v

ﬁea&s and theEAventufed to discover the profession or trade '

e
for which. such subject(s) would qualify thed. The data didyg

shgg, if anything, that the (S) oriented stu ipts,kﬂEWVthey

desired to work with and help people, whereas the (T) stu-

r

dents wished to do things involving manual skills. The

4& .
~ i& latter were not particularly certain if they preferred auto

mechanics to autobody and'woodwork, or woodwork to other
T

manual skillg. The (M) students were the ones most ‘definite.
: @
about what subjects they should take in high school: \ )

sciences and maths. They were quite happy t omit§§ny of

the social studies, espé%iahty histbry, from their timetables.
. // )
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I. PROFILE SELECTION

[

.

- All students mentionéd that they—were interested in
the pfofile they had chosen and that interest was a .
,-9\ .

primary motivation. To the question: -

. "Would you ekplain what motivated you to
AR choose your present high school profile?"

- "I like it™ and "I am interested"

/

were the two frequentl? occurring answers provided by the

(S) students. ,/' - ‘ 7

One answer given by the (M) students was:

. "It provides a wide base and I would be L
qualified to enter many other areas Co

whereas (T) or (S) profiles would not

provide me with the same base and op-

portunity to transfer into other profiles

if I so desire becduse of interest or

R need in the future."

Some fifty percent of the (T) students said they loved

.working with their hands, were able to work with their hands

and, therefore, liked it. Approximately'one out of three

stated that they were not able to cope with the academic,‘.

subjects and thus redirected their hqpes aﬁd(expectatioﬁs_‘
-~ into Ehe (Ti area. Some chose thig area because itlﬁest
gualified them to work in their family businesses. One
student podinted ouékfgég law was her main interest but that
. without the ability to becomé-aulawyer,'legal“seéretafial' 5

work was an area close 'to the. original interest that was
& ' a4

most rewarding and satisfying to her. . PO

To the.more specific question: "Why did you choose

your particﬁlar éré?ile?" sixteen percent placed interest

4
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‘as ‘the reasdhn. ‘Forty percent said ihterest orimarily,

P U ‘t with ablllty second. One out of three\placed ablllty

. >
o . first'and then the 1nterest factor, Fouxteen percent

L. . -
[ 4

listed getting d job as the primary motive, The (S) stu- '
, : \

\ T dents dfd not mention jobs at all, but stressed interest

" i TY’factor. AThen, - (M) and . (T) students agrefd that
. v

!
}
}
- 0 - ) . . . X %"\ .
‘ g co in the field.of working with people as the only import-
§ interest and ablllty were very,lmportant motlvators, with

T ) U the hope of acqulrlng a JOb a.natural expectation. In
i :' . conclu51on, it ‘can be- sald that interest, ablllty and

g;’ ",job expectatiOns are 4dmportant factors #hen students are‘ .

v.«; - s s me | »

f,?;ﬁ,' . >eonsidering their’se;ectigpé'offprofiles.

R . ‘ o SRR } N
ST ' . II. ECT SELECTION ,~ .

~ .4
I EER R Some students claiméd they were m6t151gn1f1cantly

‘
%
s
of
1
1
i
i
3
:
i
3
|

-

influenced by how dlfflcult or how easy ‘a subject was ru-
. moured to be, but 1f qnythlng, they did prefer to choose an .

‘easler one over a more difficult one. - Some (M) respomdents . ]

.

R expresSed the belief that success in a dlfflcult ‘science -

P

fﬁ"i ) subject guaranteed success in those w1th reputations of T

T being easy. v ‘ N R T
- . e - . . ¢ ~ . ‘

Y

-~ ‘They stated éhat they would’ make thexr qwn Judgmepts, .

K

about w'at they d1d or dlg not choose, w1th~re11ance on

rather than studentb rumours._ It is- awfully dlfflcult to

. - N ' Coe
'say_ho 1acburate they weré in their estimation of Ehe%?, o

¥
.
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IIY. JOB MOTIVATION k

.

Whenﬂﬂlrectly confronted with the relatlonshlp be-

tween JOb motlvatlon and-the proflles they selected fifty
%
percent’ of respendents said they would change proflles lf

v

pit,is’predicted that in the"qext eight years there would

&

A

be no jobs in their'fields of endeavour. Fifty percent

re-emphasized that.jobs definitely influenced their profile

selections ih the ffrst place. . .
. R l :
¢ .
Interesting are the differences in answers between

- L “

the respondents from different profiles. 1In answer to the.

question: "If Stastics Canada predicts that students,

o t 5
graduating with the @%al’fications‘you hope to have, would

.
encounter’ extreme difficulty in finding jobs in thHe next
. ¢

two to eight years, would you change your present course

Ve

of sgﬁdy?" The following responses wefe‘received:h

o (. o N ¥
;Jiél__. ‘ Lo AM)_ —m
' W :
.. yes no yes ‘no &es no .
3 7° 1 9 10 0 '

- . .
4 AN . : 1 )
>
¢ -

Ll

To the next questlon, "Did the chance of obtalnlng
3 ”

Gob in ygur partlcvlar field of endeavour have any

s

influence(;n your ch0031ng your partlcular profﬁle?“ the

meé%onses\yere: ' Co Ty )
¥ o : '

(s) ’ © (M) '«.‘ / (B
- yes ' no . . .yes no ' yes nb :
b v . . . ‘. v A
. 2, .8 .46 o' o2
RN .
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. It would seem from these results that the (T) respon- °

' : , 4
X dents&@;e more concerned than the others’with acquiring
/ jobs. This could he explained by the fact that they are
AS l s .
concerned with getting a job immediately on leaving high

A
Y . Ty .

. .© school q;”it could,be conjectured that they are more prac-

Id

- . tical minded and less romahtic about life expectations

. than the‘?S) oro(M) respondents. The (S) students,,on the
‘ 2 2 . ,

- . " other hand, look both to the immediate future for jobs)and

post wuniversity for jobs. Nevertheless, they seem more

congerned about the welfare of people than they are about

"Njﬁ » obta%ring jobs. (M). students behaved as thoughuthey were

convinced.&hat they haduchoseh corrézzly and therefore had
% )

. | . ' s . . ‘
no real intention of thanging. They consider the impoxtance
\' -~ ~

y; N . .
f ‘ of an actual job as neither here nor there since they

1

. . » .
- probably envisage the absence of particular jobs at partic-

. L]

3 ] ular times in history as mere te@pora{y set-backs'on their

: Y 4N .
road to cont;nueé’pfbgress and success.

]

- IV. LEISURE TIMQ“XéQ<VITIEs

'. [

\ .. e/ ) . Even though pﬁ§§1cal education was listed very high in

the Id;al High School, less than one out oﬁ,five:respoﬁdents
Are or were involved in any team, club or organized activ-‘
, it#es in or out qf;schools. The humbe?lof participants was
~ réduced by more than thirty-five percent by the time they '

f C . reached grade ten from grade eight. This could mean thaﬁ

E B physical ediication is seen as a "serious" school subject.

. ‘ . Q rl -
' . . v 4 - R )
. . .




2

i

- a

Sports, indoor or outdoor activities are not necessarily’
E- T

seen as the natural cojtinuangg of a physical education

programme. ’ £ ‘
¥

~\From the datameceived, there appears to be a marked
L} ' e [

N ¢ b .
distinction between the leisure time activities of the

i

>

-

4
“  memhgrs from the different profiles. b

o . ACTIVITIES ACCORDING' TO PROFILES

-

(s) (M) (T)

Reaé}ng-and %ritin 9 5 2
- J Watching TV 0 3 8
. , Sports activitigs 3 3 6

3 0 3

Gbing out with friends

v

v

The (S) students claimed littde interest in TV watch-

ing and high -interest in reading-and ewriting. The (M),onesl

were evenly spread, 'Goihg out with friends' was not even
. t

¢

-mentionea. :(T‘ respondents were active in sports, great
TV fans and had a lq& interest in reading and wr;ting, or
*Going out wéth frignds‘.

1. AU It is reasohable that avid"eéderé have ver§ littlé“
; o 0‘ time left for Tv‘aqd'a§id TV viewers have little time for
reading. The (M) respondents either have low interest in

~

. -.a wide array of leisure time activities or have very little

leisure time after their school assignfi®nts. fThe activities
may have reflected their inferests in. their qwn‘profilesu
. ; or‘are ‘contingent upon the profilgs they had chosen.

-A . : »
%ﬁ' ' Other %eisuxe time activities like stamp collecting, -




,  swimmihg, playing and listening to music, dancing, sewing,
* o . - -

cooking repairing of machines and hobhiy@ were evenly

3

spgead among the profiles.

L ’, Only flfty\Sercent agreed that their school ‘subjects

¢

assisted them in thelr lelsure time activities but a re—.

soundlng hundred percent of (T) respondents said that they °
A -~ ' N
-did assist thém. This is probably due to the fact that,

) .
~\\\they are involved in skill subjects which they think more
e N N " N
readily lend themselves to pleasure actiwvities than do

hcademiq\subjects;

<m ) ..

b ' V. VALUE OF SPECIFIC SUBJECTS

~In both sections offthé interview; respondents had the
. v & -
\ opportunity to.leave the same-add tQ or- delete any subject(s)

from the curriculum either foiftheabenefithof the individual
+ ‘ . T ~ |
.. or the group. Seven out of ten accepted the subjects with-

in thex; pattlcular préflles, with the remalgger stating
S 4 ) .
T that either French, maths, gesg;aphy or hlstory should be

‘a

I'4

omlttedi , . / .

a

Hlstory was picked as a subject to be omltted erght

.

times out of the eleven times mentioned. This could. be due

k\: 3£;;§\to the fact that history has only been declared as

a compulsory credit within the last five fgqrs for studehts

”grédueting from Quebec high schools. . m

S

On the other hand, therela:e other possible réasons.

- ’
o ) N A

Regearéh done in 1976/ and 1977 by pollsters, McGiliﬁyniver- e

* . sity Professor Gerry Kelebay and Lower Canada College ..'-

© ) l
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. it were an option, and as a result would be deficient in:

) hysical éducation were at the/jpp of tﬁe‘liét, then came
%

76

Instructor W. D. Brooks in the Montreal area, showed that
history is the most disliked subject in high schools.
The researchers thought that history was scorned. because

of ‘the notions of 'future shock'. They said that igﬁory
’ o~y . : /. )
was Being replaced at colleges and universities ip the -

. N k)
U.S.A. by social sciences and courses in the humanities.

Also, students and teachers have been sulfjected to so much

rhetoric about how dramatically things have-changed in the
‘last twenty years that they feel the lessons of the past
are not useful or reliable guides to what will emergg in

the future. , The pollsters also suggested that the methods:

by which histoiy is being taught in high’ schools contribpute
to its unattractiveness as a disc}pline. They were appalled
that 17 out of 30 first year student-teachers had never

heard of Martin Luther. (K:‘Whittingham: 1977) Be that -
" ’ ~

as it ‘may, students would probably not chéoseﬂhistoiy if

those dimensions of developnent which h%ftory satisfies.-
. 2 N |

) v

" VI. LENGTHENED SCHOOL DAY

—~

When offeredian extra class periodn\the (8) respondents

suggested taking a wide variety of subjectj‘ﬁ\irt and

. W Lo T
e regular academic courses. he (M) respondents chose

subjects related_to the sciences but emphasized basipess ed

—p . )

courses like bookkeeping and typing. Thé (T).students chose xg,

* . . \‘ » . ’ ’ '
the-basic subjects aﬂd a study period. Qgrq is a list of . s
S ) . - L

. . PO - B *
B " o . - . = .
. - . . ' R v . . . .
) ‘ . . . + . - )
. ' - ' u*
SN , , e Y, b
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-

s -
" subjects which were mostly mentigned by the thirﬁy
respondents: | |
‘étudy' perj:od ’ “6, i < .
hoe ‘ Business education 5
Art . 4
Shops ’ : 3 ”
s
Phys Ed | 2
' Math 4 ‘
’SOCial Stuéiés ‘w) 2
5 History u. Yo
Geography - / ' 1 y
e Science 1
o ‘ | French ’! . T
*, . » .
Ingﬁhis case, because of the size of the sample, any

1

conclﬁs;gn(é) as t;\why they made their choices for a

1¢ﬁgtﬁghed school day could be misleading.

; " VII.|COURSE RELEVANCY | '

N l
1,

high si;:ol. Overleight percent did find some subjects
more re

hesides English, Frénch and maths, th¥y disagreed as to

* » N
They may have decided that'the curriculum is relevant
. L [ * 7 . e

because it, was organized by those in authority, .the school,

1 o
vant in this respect than other subjects. However, -

[V




<

.

society and the educators, whose duty it is to do. so.
Students may not easily discern at their ageé, becausge of
‘lack of maturity and experience, the usefulness of all they

are exposed to.  But, they may have gélt that they have to

be confident that those in authority are in a better'posi—
‘£§Qn to make-iife decisions for them based on:projected
fdgure needs instead of obvious present wants, likes and
interests. In any case, they saw the high school as befng

legitimate. The questlon did not elicit an attack on the

high school as being irrelevant. b

VIII. EXISTING CURRICULUM

Einally in this first subsection, the question pdsed

' ‘was: . o

"Is there Anything or are there things
.about the curriculum that really bug
‘you and that you would like to see

1 corrected immediately?"
& . ) . . . .

Few answers were given and a} that very hesitatingly. The
. §

o {
P

following are those most worthy of mention:
- Hngf hustle in school; hurrying from .

' class to class and then hurrying to
the'buses in the morning-and- again K

in the afternoon." ‘
T = - "Contemporary language 'should be used
- in textbooks. Political education °
o and advanced courses like philosoph¢ .
+ and psychology should be 1ntroduced
b Lnto high school." _ k .

/ " -

.. ‘Students Xere equally d1vxded on the questlon whether

/- R -

o physicalfeducatlon_shQuLé‘be'compulosry or ppkional at al;

'S

1 o . o

gﬁaae levels.
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] The fact that some respondents were very hesitant to )

respond to the question about what bugs them could be due '

- x .
! ‘ to one or more of several factors, among which may be: a -

- e

' e lack of knowledge about high school curriculuﬁ; §‘féér of

o
Py

friticizing the establishment; a need to give theiapéear-
' ° . ‘ |
ance of accepting things the way they are, or true acceptance

of the existing curricylum.

Not too many years ago, the students might have vocif- "
] N ™~ i . ‘ . N .
erously complained about the state of affairs. They prob- . -
. Co e , ’
v ably would have had a consensus, of opinions on specific -

) ' injustices, inequalitigs and treatment of minority groups,

-

N\,

- to name but a few concerns. Today, they'show a dgreat S,

! contentedness. This may be interpreted that a satisfying -

.

i it : , .
‘ ’ curriculum exists, or that f%ey cannot be bothered to

' A ) i

F critigfze the currlcul‘m. .. L . R




b. GENERAL CURRICULUM ok : \

Thls subsectlon 1nvest1gated tpe students' views,
whlms, fanc1es, opinions and/or ldeas about what they i
thought of the itudent body in the high schoo%;\what posi~

tive and¢negative effects were caused by the‘;xisting cur~
J riculum;.how capable they thought other students were of
choosing Eheif own options at different grade Jevels; and

{ the.respondents' feelings concerning the relevaecy of higH‘

school‘shbjects as opposed to the individual's needs and

the needs of the school population’ on the whole.

" Genérally speaking, students considered themselves ,

% ’ . > : e

‘ quite capable in all areas mentioned, but were very concern- .
- 1 .

’

ed that the majority. of students were not capable, How-

/ ever, they wanted the freedom of chdice of subject selecs Fy :

W PRI S

o

tions maintaine? at .whatever grade level the choices be-

e ‘ cane available. ,In this dilemma, they prﬁbably should not

¥

" -
P R I ORE Bt N

have been overly concetned'becapSe.according to Broudy, .

Smith'and,pprpett: _
\,...//"‘ ! 2

....
R

Those schools which have followed up thelr
graduates to inquire what course(s) have
S helped them most, have'been disappointed ' . ' T \k
K . that the number of courses mentioned was. - LT L
“ very small. Worse still, *graduates impute . ' 3
h . to this or that inspiring teacher the N y ’ ‘
. : reaspn for'their success, although wafé

,
RE W

S~ he taught has no'discernible, conceivable
! o ’ nnection with what the graduate is now
x | §E1ng (Hdrry S. Broudy, B. Othariel Smlth,?? BT

-

e. R. Burnett, 1969, P 69)
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- - # Co
\ ' , 1. JOB QUALIFICATION 4 :
” Two out of every three students said that the étudent :
body was of the opigion that the best jobs were obtained

by those who pursued ) profile. Only half the number who

R . .

., ‘ ' o
answered voiced any opinion about the profile revated to

the worst jobs, and the ones. who did reply nearly all agreed

'

it was the (T) profile. None of the (S) respondents’replied

to that question. It was almost as though there was the -

4
feeling that the (S) respondents did not want to be involved

, . ) \
in determining the implications of the-worst jObS.~\ K
The question arose that if they"kneyIWhat‘pfofile led
6
to the best jobs, why Qere they not pursuing it? From the,
¥ .

| first subsection and from other‘ereas of this research, it
. 1 BN
f ! ‘ has been clearly pointed out that students knew how much ' '
i, CoE .
) % ( « importance the ability in d01ng the subject(s) relates to -
}
f
]
{
%

At

{ ‘the 'interest in the subject(s) or the high motlvatlon in '

doing the subject as a means-of success in any area. They / e

- , ' » / °
o . knew their limitations and related them realistically to ’ {;}

: B o their expectatlons and thus chose the proflle where they b

K “ ) thougnt they had the best chances of being successful. . . K
i s . [}

; ‘ RS II. TECHNICAL AND TRADE SCHOOLS {/ ; ~ B

°- .
. t
- -

Von R 4 ! . P l

M L Interestlngly enough, there was a spllégﬁs’to whethet!

or not there should,be more vocatlonal studles t the high , :

-
. -

Y echool level; but there was a strong two to one.' es' to .
) 5

-
To

[ e

trade schools for" students of high SChool age, w1th the (T) o
i “ . \ *r 'h' ’\

-

-~
g s I s s

G




i

students being nine to one in favour. In those trade

- -

séhools, there.was a two to one in favour of the inclusion
of'subjects other than their trades.- The specific coursés
enumerated showed that the (S) ané uni wished primarily to
have English, French ana-math, but (T) emphasized the inclu-
sion of many other subjects. It was dlmost ss;if the latter
were aware that ;héy would miss an important part of their
sducation in a'highly specialized timetabl;;' Students from )
\the qther_profiles probabiy thought.that academic subjects
posed'an unnecessary burden on (T) students; and/or the
subjects were not valuable enouéh tn include thém in trade
schools. ansequently, they wisheé“to impos;\only the bare -

‘minimum of subjects on the students attending a trade school.

I1I. HIGHER EDUCATION

w

-

Similarly, over eighty peréent of the (M) and (S))stu—

_dents advised that students who did have the ability but m;ﬁ

3

intention of continuing a formal education.should cnoose
the (T) profilgs.. Fifty percent of ths (T) gave the same
advice, but overwhelmingly agreed that everything should be
) done to persaade susq individuais to go on to higher edﬁsa—
tlon) The respondents wanted students to have the academic,
especially credits in the MaEES*SClence fleld, as a back*‘
'grqund for their future., As one respondent put it:

g /

"Let him or her do the dlfflcult .
subjects. Why wagte a m;nd?“_ : N

.

o rhh et v e 42 the s ;
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. * SECTION IIT - Co S,

A. EDUCATIONAL STATEMENTS

o . GENERAL OBJECTIVES

: I}
The third' section of the fquestionnaire consisted of J

three subsections:'
4 s
First: a preference ranking from one ito
ten had to be made for 'Educational State-

ments' . . . . very undesirable to very

desirable.

Second: respondents had to list in order

of priority a set of definite aims and
objectives or the set of dimensions for \
high school education. - ‘ i ,

¢ Third: how much or how little concern. .

- there was among students for the cost ‘ .
factor of education, th® practicality . ‘
of implementing their ideas in their " ﬁ
envisioned Ideal High School, and the )
usefulness of their choices to individ- 3 - .
uals and/or to other students. - S

‘The results of the first subsection recorded in Table V

indicated many more similarities than differences among the - 3
) - hd ) i

respondents from the three profiles. The table was set up
50 that the left side showed the average number chosen for

that statement by each profile and then the average of the . Ca

\

accumulated three profiles. Twenty-seven statements were .
listed. On the bigﬁt side a similar record was taken. The }

e

individual profiles were takeq'at‘first, then. the accumula- ) o B
ted profiles, The numbers recordeq hergdwere ‘one to. twenty-

seven. The number one was tﬁé fifs; choice of that group

and the number twenty-seven was the last choice in degree ’ .

3f desirabilify.




| ' s 1

o : . . EDUCATIONAL STATEMENTS . : :

. . - , TABLE V- ' ' \
i S —’\& P
- / H. L4
i y A
L} \ ’
SCALE '
: 1 2 3 4 5 - 6 7 8 9 10
| ,
‘ ‘ Very Somewhat Desirable Somewhat Very .
Undesirable Undesirable . . - Desirable Desirable _
» Al ] },
1 ‘ : On a scale of 1 to 10 please rate your preference for . T
< t R J
following high school courses which . ... .
J . :
Average number . . ? M
chosen by pro- ) '
files from . - |
} above scale. ' . RANK ORDER . - "
| - . : S M T SMT - S, M T SMT ) i
f ! 4 6 6 5 develop the attributes of good 26 17 21 23 ' i
¥
}" o .o citizenship,. ’ . 33
o rl : 6 6 6. 6 will acquaint students with Canada's ~ 18 21 |17 21 , .
;’ . cultural heritage. . d
,} . 3 3 3 3 develop an awareness of Judaeo- ‘ 25 27 26 .27 ‘{ j
L ) . Christian religions. \ i
S ’ : - ‘ 5
‘ t . 5 .4 6 5 develop an awareness of the religions 22 23 16 22
f - of the world. ' ) , 4
o }F 3 . 9 9 7 8 provide students with the entrance 1 1. 6 2
s ‘ . requirements necessary for CEGEP or 4
i3 . university. |
' r ) ,
§ 18 8, 8 ' teach students how to think. 6 4 2 3 .¢ .
cy { \ ' ‘
; - 5 8 B 7 teach students how to study. 21 3 4 6 | i,
: ' 4 « ' . L
‘{ C 8 6 8 .7 'd;.fvelop in students a social awdreness. 4 11 § 4 ; )
] ‘ ) : 7 6 6 6 provide students with the opportunity 13 16 11 16 ;
i-~ . ’ ) for maintaining their health through . :
; . physical education. ’ ) 4
. ’ ¢ n - ) \ ;
e

e 1 F ok
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will provide students

T .SMT

6

5 4
b
4 3
6
i
7 7
8 7
9 9
5- 6
‘3 3
,
6 6

-

~

teach students the elements of good%&
housekeeping

teach students the elements of
practical economices.

teach students the elements& good
eating habits..

provide mental stimulation but not
necegsarily as credit coutses.

provide students with an,awareness of
the beauties of .life in music, art,
photography,, reading, etc.

prepare students for becoming appren-
tices after high school.

prepare students specifically for
careers.

, prépare students for games, sports
" and recreational activities.

s M T

23 25 23
1 8 2.
26 .24 25
\6 13 15
12 18 8
5 20 3
3.2 1

8 22 24

provide students with non-rigid physical 27 26 27

activities eg. bridge, puzzles, bingo,:

chess, etc.
!

provide students with an awareness of
human sé*uality

'l
!

with the opportunity to have . .

s

19 12 22

. o

O NN NN N O

L NN OO O N

s

N NN N Y NN N

stage shows
debates
field trips

Y “

outings

'qq ke 1,
Wiscussions on racial issues .

discussions on governmental elections
discussions on labour ‘1ssues !
!

discussions on student government

i

-

\

11 15 10
2 10 13
8 6 19
15 14 18
10 9 12
20 5 7
17 7 9
15 9 14

SMT
25

17

.26

12

14

20

24

19

13
10

18

11
15
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'  The first nineteeh statements could be related to the
S : . ~ N
aims of specific subjects and therlast eight statements as "
a - ‘ T N
comporients of many subjects. .
The (S) respondents ranked the first nine out of ‘nine~ -
" teen in this order: :
A Y - I
» 'lst "Provide students with the entrance E:
w requ1rements necessary fOr CEGEP or \ 4
) university. . !
.2nd  "Prepare students specifically for 4
i careers."' A
3rd "Develop in students a social awareness.™ B
4th "Prepare students for becoming appren-
tices after high school."
5th "Teach students how to think." .
\ s I ) ,
6th "Provide mental stimulation but not [
necessarily as credit courses." N
’ 7th "Prepare students for games, sports \
and recreational activities.” .
8th "Provide students with an awareness
' of the beauties of life in music,
art, photography, read;ng, etc."
9th "Provide students w1th the opportunity .
for maintaining their health through . -
physical education.™ ;
- b}

(fhe (M) respondents ranked the first nine as:

lst "Provide students with the entrance -
v requirements necessary for CEGEP or
university."
2nd  "Prepare students spec1f1cally for
’ careers." - .
3rd "Teach students how to study."
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4th "Teach students how to think." ' ’ e,
5th "Teach students the elements off' ‘ -
\ practical economics." / . — -
- R\ : ;
, 6th "Develop in students a soc1ﬁl '
awareness." . : .
7th "Provide mental stimulation but not
necessarily as credit courses." ¢ ‘
8th  "Provide students with the opportunlty ‘
for maintaining their health through
physical education." '
"~ 9th  "Develpp-the attributes of good '
‘citizenship." \ ‘ “

Lo

A

Y

\ )

) \
The (T) students ranked the first nine as:

\

l1st  "Prepare students speq;flceily for

careers.
S~
‘ 2nd  "Teach students how to think." -
3rd "Prepare students for becoming
—apprentices after high school."
4th  "Teach students how to study." -
5th *Develop in stud@nts a social
awareness."
6th "Provide students with the entrance
~ requlrements necessary for. CEGEP /

and university."

7th  "Provide students with an awareness
of the beauties of life in @usic,
art, photography, reading, etc."
A
8th  "Provide students with the opportunity
for maintaining their health through -
physical education.”

9th  "Develop the attributes of‘good'
citizenship."”

SR A5 i‘ﬂ.

R R A
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" as a whole group of respondents, the first nine were . o
rankéd as: ,
l .
. 1st "Prepare students spec1f1cally for ‘ ' /

careers. ) .

2nd "Provide students with the entrance
requirements necessary for CEGEP or
university."

3rd "Teach students how to think."
4th "Develop in students a social awareness."
5th "Teach students how to study." {

L

* '6th "prepare students for becoming appren- . |
tices after high school.™ \

7th "pProvide students with an awareness of
* the beauties of lifegin music, art, _ ‘
/ photography, reading, etc." .
8th “Prov1de students with the opportunity

for maintaining their health through
phy51cal education.”

O

9th "Peach students the elements of practlcal
- economics."
1f careers and apprenticeship may be %isted as being
occupational, and if how to study, how to think and the
assthetics of art are considered as interests in the psrsuit ;h
of mental stimulation, then the rank of nine could be re- p

duced to the following six:

o

- Occupational . .

Collegial

Mental

1

Social

Physical

O U e W N
1

Practical
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Generally speaking, career-preparation did not rank
Qef? high in the oral question;answer section of the inte;-

- ‘view. However, in the structured, prompted/'Educational
Statements’ cafeer—preparation ranked very high. A similar
[ 'resulg(was found in the rankings of 'Educational Priorities’

as shown in Table VI.

x

. There were many similarities between the different

profiles in this section of the questionnaire. However,
there are some differences which areg worthy of mention.
The (M) respondents differed significantly from thé other
two on social awareness, practical economics, aesthetics,
apprenticeship and human sexuality. ‘They rated them much
lower than (T) or (é) students in terms of desirability.
Prébably, (M) respondents thought that many of those things
can be learned outside of the classroom. The implication
from the dialogﬁe section was that the more difficult gub— ‘
-jects, the ones which cannot readily be learned from every
{\day life, were '‘the ones to:be présented in the classrodﬂ?
The sciences were seen by (M) respondents as the subjects
which ought to be taught in school.
The (S) respondents disagreed with the others mainly

b
—ep such statements- as:

'to teach students how to study’,

\ ' . - 13
'to provide mental stimulation but not
necessarily as credit courses',

'to prepare students for games, sports,
s and recreational activities'.

96
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'To teach students how to’ study' was the only gtatemeﬂE to

which a lower priority wgs given than the (M) and (T) respon- .
. <o,

H

dents gave, The (S) respondents were concerned withihelping,

)

‘ . > understanding and working primarily with people.. Consequené- ‘
. , r . -
, ¢ ly, any activity involving many people was understandably

rated higher.than studying in a- room or working on an. ~ -
- - . . ,
- engine. . J .

L]
'

— . -

Y ' « The (T) respondenﬁs.did not rate CEGEP or university ‘¢

i

) preparations as highly as the others did. This was pyob- -

¢, A

ably due to the fact thaf (T) students usually try to pre-

pare themselves for® obtaining jobs.immediagely following
) ' . . ‘o
graduation instead of preparing themselves for the remote

¢ . - L

future. . ‘ . )

<
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- . '  EDUCATIONAL PRIORITIES

+ ' * TABLE VI

/

v
. -
v

LIST THE FOLLOWING IN DESCENDING ORDER OF PREFERENCE.

qg #1 - most important
#71 - least important

courses which will expose students to
the moral and ethical values held by
societies, the Christian churches and
other religions of the world..

courses which will expose students to
prerequisites which they méed to
qualify for higher education at CEGEP
and university. -t

courses which will e;pose students to
the specific skills they need to be
able to go directly into a job éfter
high school graduation.

courses which will expose students to
physical activities of play and
recreation not directly connected to
any job or higher education.

courses which will expose students to
various domains of knowledge which
may whet their appetites to pursue
knowledge for its own. sake as a lifég
long. endeavour.

courses which will expose students to
activities concerned with getting
along with people through a,knowledge
of the physital, cultural, historical
and economic aspects of life.

"
courses, which willbexpose students to
. = ather aspects not covered in thoses’
listed above.

s

SPIRITUAL

COLLEGIAL

OCCUPATIONAL

PHYSICAL <

-

-

MENTAL

SOCIAL

.

OTHER

P

.
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B. EDUCATIONAL PRIORITIES '
. & . -
From Table VI on -'Educational Priorities' seven as-
-, i . ) v . — : i‘ ~
pects are listed here in descending order of priorityE
* ORDER OF "EDUCATIONAL PRIORITIES' =~
- ' P
(S) (M) - (T) (S-M-T)
1. c8llegial Collegial -  Social ‘Collegial
27 Occupational Mental Occupatiéna}/ Occupational
3. Social- . “Occupational Collegial Social
3 B
4. Mental Social ~ Méntal Mental
5. Other aims Physical Spiritual Physica}l,
6. Physical Other aims Physical Other aims
7. Spiritual Spiritual Other aims - ° Spiritual ¢
The ranking from Table VI showed that the spiritual.and .

phyéidal dimensions ranked quite Yow. The objectives of the
high school were recorded here as primari}y preparatiop for"
hiéher‘education, for. jobs, and for social acceptance.) It -~
could be deduced that the development of the mental or intel-

“

lectual, physical and spiritual are not as important to stu- . °

‘dents as those of the collééial, occupational and social.

If students have to make priority choices when setting up a
curriculum, it seems as though-they will place some form of
job preparation as the first priority. An occupation is of

much greater concern and thus more .value to them than other

aspects of education which donot assist directly in obtain- . B
. . g,
. . v - 3
ing a job. B ) . é
. ’ ¥
\ ]
#
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" = EDUCATIONAL CONCERNS

2 . " TABLE VII *

v ) o ¢ ' 5

i

. WHEN YOU- SET UP THE COURSE OF STUDY IN A HIGH
SCHOOﬁ (GRADES SEVEN THROUGH ELEVEN) DID YOU

‘GIVE ANY CONSIDERATION.TO THE FOLLOWING?

L
¢ - -
“’ - - . -
. “ & g
: .
- [N
: : g &
o & @ ©
¥ 7} 0
. . TN T g fhr
@ 4] Q 4
oA -] [&] &
5 8 g 4
© © H 9 e
P 8 & B P
o e 0 - Q0
' =3 1 75] Q (= >
‘; ‘f ‘
/ ' : a) Cost of such a program ($). 2 9 5 3 1
; — : S
! ’ “b) Acceptability to the community. 4 7 7. 6. 6
) . ,v§ ~ »
; . ’ ¢) Within the possibility of the
; present school structure (building). 3 10 4 8 5
) d) Usefulness to you as an individual. “17 5 4 2 2
- e) Usefulness to other étudents. 19 5 .4 2 -
I
i A
; : f) More compulsory courses than , s,
. ' presently exist. 6 7 4 '8 5
1 E o v
{. . S
i :
b - -
F , )' _ N R v
|
L’ ' b, ,
3 ! ! ’
i W - o g — . AR T

T I e

Totals

30
30
30

30
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C. EDUCATIONAL CONCERNS , '

Table VII indicated that the respondents were highly
concerned with . the usefulness of cdurses to themselveé and
other students. Little concern was shown for cost factSr

of education, the adequacy of the school building. itself

",or whether programmes offered were acceptable or not to the

community at large.

. At the grade ten level, students may know what they
want to get out of high school and how their needs should
v .
be fulfilled, but they have little concern.about the econom-

-

ics involved in providing those needs. This' can be consid-
ered a; sort of a barrier to honoring their views on these
aspects of the curriculum. On the other hand, it coﬁld be .
posed that these areas are not directly pedagqgical and'as

such should not be dealt with, other than by those most

qualified in financidl matters. Jﬁ .
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‘DISCUSSION AND SUMMARY
- ’ ‘ A. DISCUSSION

The evidence obtained from this study indicates that
students have many views to express about the curriculum.

7 If'they are given the'opportunity to modify or make changes

-~

they would do so quite readily with those aspects which
concern them, but somewhat reluctantly and with obvious

‘temerity with areas which affect the rest of the student
o body.

1 The research questionnaire for empirical study, formu-

Y

lated from the literature which dealt with the purpose of

education and its attainment, was degsigned basically to

find oﬁt how and what studefits think about the curriculum.

e A central question was:
A
"Do students think the curriculum -
. S satisfies their needs and the
needs of other students?"”

N

The respondents had to develop without any promptipg the

curriculum of the Ideal High School. _— -

Section Two, the oral interview, sought their views on
wiih § - / .
all aspects of education, and the final written section was
-~ .
to divulge their priorities on definite educational state-

’ i
\\ . ments, priorities and concerns. . )
The entire effort was to examine the sEPdents' philos-
ophies, their opinions and priorities on education, in the

light of the frame of reference formulated from the litera-

EO—

P R e




-

103

thre of educational theorisés,'and'the views of,g&s_inquirer.
This comparison was to be used for deliberating ana deter-
mining what barriers there were; and if any, why students'
views on the higﬁ sch391 curriculum should not Be hcnored.
/ If E.B. Castle is correct, studénts have no common J

purpose,’ therefore their views should not be honored. How

L3

i st PR WALl SR S AT s TR TR L 8y

can graduates of our modern schools be expected to govern

themséives or to have a social conscience . . . .

When- one realizes that they have no !
common culture, is it astounding that o J
they have nooommon purpose? That - )
they worship gods, that.only in war

do they unite? (E.B. Castle, 1961, p. 199)

The research was conducted in three major sections:

¢

.A) A written unprompted curriculum for . t b
an ideal high school grades seven
through eleven.

B). An oral question and answer in depth ’
interview*about students' views on !
education,

o

C) Written responses to specific educa- :
tional statements, priorities and
concerns.

As the interview section progressed, it became clear

“that the inquirer could predict the gist of what was going

to be said as long as’he knew what profile wherein. the : /<{
respondent was enrolled. It i; as if (S) students behave

in a certain manner and/or believe the same precepts, while -
(T) students do so in a different manner andl(M) students .

in yet a differqnt way. Howeﬁef, the enthusiasm they showed i

N
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° . in the actual interviews, and the zeal and interest showed = .

5
-4
=
.
[
o
L o=
e mbe o, wf‘s o 'Eiﬁ.i

by them many months later in an effort to find out what

cqnclusioné were drawn from the intervigws in whith they \, < :

< -

had particibated more than made up for any inadequacy

brought about by fhe element of possibly predicting what N

4
answers some respondents were about to produce.

¢

L d
P % el s

It is true at both the theoretical and method levels d;}
Ty _ of this type of research that one cannot study all aspects
| of what students think is and is not valuable, anq this - f~
makes it somewhat difficult to determine which ideas are
worth honoring. A 'homunculus' (G.H. Bantock, 1965) . -
as the set of criteria in the thdoretical framework ‘
_ assisted in setting up a certain definite set of expecta-
tions to which any form of public education should adhere.- ‘ |
The six dimensions 'did lend some asgzstance as standards’ ' ; £

for judging worthwhiieness in the face of impending

difficulties.
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SECTION I

IDEAL HIGH SCHOOL

From the students' list of subjécts to be.iﬂqﬁgﬁed
in this kind of school, under éompulsery and 0ptionai,
from grades seven througﬁ eleven, éeveral tables were’
devised. Their lists of compulsory éubjegté showed little
differences between profiles, except where (T) fesbondents
placed physical education after the first six subjects;
The sampie listed subjects like history, geograpﬁy and
physical education, which are not now compulsory. It has
to be concluded that they think those subjects form an inte-

gral part of any curriculum. The other subjects‘which’they

made compulsory are sAhose which deal with job préparaﬁion,
general education, the sciences’apd languages. Strangely
enough, history was.listed very high, but in other areas of
e

the research, it was suggested that it should be taken out
of the curriculum. When students were not specifically think-
ing of studying the;gubjects for exam purposes, they visual-
ized them differently. Even though cultural inheritance,

per se, and physical fitness were very desirable commodities,
they lost their appeal to students when exams were involved.

Many educators including Hilda Taba (1962) listed these sub-

jects just mentioned, cultural inheritance, physical fitness,

as being important aims cof education. s .

.
d

,Table I contains twenty-seven to/thirty—seven subjects

\
4

This list does raise the question
L]
of what subjects should be avoided. But it is more meaning-

ranked by grade level.

105



|

l
I
— | \
!
!
|

, ) 106

o ful to note that art, geography, thistory .and physical educa-
\tion repeatedly head the list of priorities at all grade d
levels. o : \

Table III combines all the grdae leveis to show a per-
spective of subjects in descending order. This data demon-
strated that the subjects which have high priority on the

studentg' list are the verf subjects which have high priority

¥ .
in the existing curriculum. The status quo remains, but stu-

dents now seek greater individualization than exists at the
lower grade levels. They show a desire to have available

many more options at the higher grade levels than présently

exist. !

t

Table IV 'Option Subjects' confirmed that science stu-

dents value science, while language students value languages.

This list was very prototypical, but it_also\demonstrated

that regardless of profiles, the students do rank art, phys .

ed, geography, history/and music veiy high®in importance.

Part of Table 1V is pkesented here to demonstrate this

; ranking. \
: OPTION SUB \CTS OF IDEAL HIGH SCHOOL l
. Social Science Maths-Science Tech-Vocational (s) M & (D)
1. Social Sc. 34 Science 78 Shops 60 Science 125
2. Science 26  Shops 50 Phys Ed 39  Shops 113
' ' 3. Geography 20 Art 40 Art 32 Art 89
4. History 20 Ggoéraphy 32 Geography 24 Phys Ed 80
‘ 5. Art 17 ‘Music 32 Science 21 Geography 76
. 6. Music 16 Social Sec. 31 History ° 16 Social Sc. 74
P 7. Phys Ed 15 Phys Ed 26 \_Music 13 History 61
: 8. Business Ed 13  History 25 ing 12 Music 1 61
| : r
{
i , .
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To_ summarize, the following geemed to be the fespon-
dents' idea of an ideal high school. They would like a
school with more compulsory subjects than presently exist;
a school where the juniérs would have more options but not
as mépyias the seniors. 'A schooi where f;eedom of choice
%s maintained but expert advice is readily available. This .
school must somehow allow the students toc be able tg trans-
fer from one subject to the other whenever the challenge
is too high." The courses should all be‘reieVant, aAd the
language of communication within subjects should be beyqn%/

ot

misinterpretation. A schogl where subjects dealin%¢with
~

communication (languages), the knowledge of the world,
(history, geography), the beauty of body (phys ed) and
soul (art, music) will have priority over the subjects of

. ¢ .
skill, e.g. typing, nursing and autobody. 1

-
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. SECTION II E

The taped interview showed the respondents tobe relaxed,

v

generally talfative and very informative. This part of \

the interview lasted from thirty to forty-five minutes.

L ' . A
Their views were given unhe51tat1ngly( honestly, but some-

\ times ond¥ after due deliberation.
e .

o ,
‘ . - a. PERSONAL CURRICULUM

. I. PROFILE'SELECTIONS -

» . ~
"

The three different profilégzhad varied reasons for
- _ their‘profile selections. The (S) students gave the very
idealistic answer: -
§ 'we like working Qith people';

the (M) students said it gave them:

3

'‘a very wide base from which they J
VI , could branch off to many optibns
in the future';’

the'(T) students stated that:

'they had the manual dexterity),
o ’ s oo and the ability for skill ’
- subjects’. -

‘ \ In some cases, the latter admitted:

| 'they could not cope with the
academic profiles'.

. o

-Some of them chose the skill subjects: .

'in order to work in family -
businesses'. /

In all qnsweré, interest, ability and job expectations were

; ' - the main factors for the respondents' decisions. They knew

\

/
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what they wanted and they knew why.

The idea of wanting to have choices ard the realiza-

tion that choice in itself is a problem did create a

dilemma neither completely resolved in their minds nor the

. inquirer's. 'Students.wished to h;ve choice as anaspect
—— \ , .

of growing up in a democratic sgciety. It offered them

an opportunity fo suffer or enjoy the consequences of such

decisions, However, they realized the freedom of choice
indgrade nine~was especially wonderful for those who knew
exactly what they desired, but a heavy burden for those who’
‘did not know. They concluded \hat the opportunity to Ehoose
their non-compulsory courses for grades ten anq eleven,

especially the former, while they;were in'grade niffe,

should be maintained in spite of 'the problems mentioned.

!

[
II. SUBJECT SELECTIONS

1

When the time came for choosing subjects within the

profiles, students' choices confirmed in pq}d&iple with’

R.S. Peters* (1966) 'worthwhile activities'. Students were

ever mindful that their choices were persgnalrand demanded
additional knowledge if they had to choose for other stu-

dents. They felt that the doors to their minds were ﬁot

closed on 1eavingapigh school. On the contrary, they felt ,Vf
.that they opened widér to. contemporary ideas and happenings. h
" They knew they could not physically take all the courses

they should take'in order to be called educated, and there-

w . : /

fore they had to develop a priority list. They visualized

\ 1

s,d \:‘:,;,%, i



T A, -

that tﬁey could fill that gap after high school. They.
were fully cognizant that aﬁility in End interest for a

subject were very important, but conceded that ability

-

¥4

takes precedence. These two factors they thought were -

\ 3 : » " s
much more 1mportaQ} when th%y had to choose their optional
subjects than the reputation of a subject, subject;ior

profile. - Their answers seemed to show a high degree of

the respondents' fnaturity.

-

r

III. JOB MOTIVATION

.It seemed as though students came to school with ideas

.
o

5w

about what jobs were important, how they related to those
v a N ¢ .

jobs .and what subjects they would pursue to qﬁalify for
those jobs. Among the respondents, the (S) students sh?wed

the least concern for jobs whereas the (T) students showed

v

the greatest concern. The latter were prepared to change
~ w

vocations in order to get a job.

>

It is ohly fair to mention that students with manual

'

¢kills do have a greater,variety of job options available
) +

tb them. For example, radio technology, TV technology,

auto body, auto mechanics, auto maintenance ‘are some of the

3

options which are opened to them.
vocations say from auto mechanics to auto body and stay

within the manual skill subjects.

-

Social studies to biology.

PS

. manual skills. It is not the same with a

¢

As such they can change

In other words, they

.., may -change grom wood to machines but still s y within

ransfer from

thrzediea®s

e
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IV. LEISURE.TIME ACTIVITIES

-

e vb
PN

‘Oniy the (T) students observed a great degree of use-

fulness between the subjects they did in school and their

“
»

leisure time activities. There were marked differences

4 -
between the respondents from the three profiles - The (S}

_studepts claimed to like reading, writing, sports and .

friends. ‘' This seemed natural for thosé interested in peo-

ple from a socialization point of viey. The (T) students
&, .

. claimed to be -interested in TV, sports and friends. These
, §tudents will tend to be more physically tired affer school

. and thus take on a passive form of relaxation like TV. \

. . 5 ¥ . :
The (M) students, who.claimed to be overburdened with school-

work and 'to whom”time \was a premium, tended-to look at some

-

TV and did a little‘rgadding. Leisure time activities.

v

‘segmed related to’ the profile ®ach student had chosen in

‘ ?

’

school.

V. VALUE COF SPECIFIC SUBJECTS

]

Studentgfwished to maintain the status quo but some

. K
requested that history be'dropped from the curriculum. At
- ~ A
the same time somefstude%§s wished that history be main-
tained. Where this Eﬁbject was concerned there was def-

* . N ‘ ' 6
inite uncertainty among the rbspondents. They were con- Y
L . C "o, I
fused about the content of a history ceurse and how N -

. N
valuable it is to them compgged to other subjects. \\
N ‘ . N
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‘ __VI. LENGTHENED SCHOOL DAY
/
v
. M A3 '
Differences shown here seemed prototypical. The (M)
‘ I

— respondents desired to have subjects related to their

" sciences and those which would assist them academically,

for example, typing. The (T) respondents desired to have

available the academic subjecﬁs’which they were not able
‘\ °
‘ to do in ‘their profile. Finally, the (S) respondents

desired a.variety of subjécts without any iriclination to

a spéhifiC'aréa. The respondents' answers were typical of
AN \ 3
_the profile they were pursuing. Neverﬁﬁeless, their choices

demonstrated that the respondents werehresponsible, had

foresight and were aware of missing gaps in their education.

s

/ VII. COURSE RELEVANCY

» The entire group reacted in a similar manner. They
. + accepted the curriculum as being relevant. They were def-

inite about some subjects being more fglevant than. others
bt were hesitant to produce a list of such subjects. They

&re not narrow in their consideration of what was relevant

“

'

to their education. e - .
. - & s

VIII; EXISTING CURRICULUM

Pursuant to relevancy, their views' seemed %0 confirm

R that the curriculum was acceptable and théy had little

’

complaint to mgke during this study. They suggested that

\ a' less hectic pace at school and the .use»of contemporary

. - gt p . - - ., & Y
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- language in textbooks .wquld provide welcome improvements

' .

‘ in tHe curriculum. . ) .
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- SUMMARY ‘ | _ |
. [
had . This part of the interview elicited from the respon- ' ‘ ) |

dents their own choice of curriculum for the Ideal High

School. The respondents were pleased with the existing

proposed some modifications. They

v ~

curriculum but they

were somewhat confused about the relevancy or irrelevancy

of'histori. N

Whether or not they selected their profiles because ¢

‘\ET job expectationé'depended on what profile they had se-
.~ ’lectéd. The (S) students(were not concerned. The (M)

| «istudents were concernéd‘aﬁout the distant future, and the
(T) students were definitely concerned. Generally speaking,
éach'student‘{ad in mind some sort of job when he chose

his profile.

It was difficult to conclude whether the profile se-

lection determined the leisure time activities or vice versa.

( ,
\n
:;ngwa.a;@xmu, R S S L W
~ - “

The personal curriculum was certainly dependent upon the

B —

orientation of the students, vis-a-vis, science, manual

skills or humanities.
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b. GENERAL CURRICULUM  ~ °

The respondents were very meticulous’and careful in

thelr answers concernlnglelements which would affekt the

Il

’ entlre student body.

. I. JOB QUALIFICATION

They concluded ‘as a group that (M) graduates woulé
probably secure the best jobs while (T) graduates would

obtain the worst ones. They were very hesitant to talk

N ' 3

about those qualified for the worst jobs and the (S) re-
spondents did not give any response The underlying tone
was that those who excelled in any job would be highly
finapcié;ly rewarded. They did not think that there was
ehough time to clarify the 'best' and 'worst' jobs;

They felt that being highly qualified to do any job
was -more important than being lowly qualified to do a
hiéhly paid job. They repeatedly noted that interest and
ability to do a subject were ipseparable complements of{each
other. If ever they experienced a lack of ability in an
area, they claimed they would have rediretcted themselves
to other areas and/or profiles. Even though their points
of view on education might be influenced or clouded by
their personal interests and deéires, respondents showea
maturity and evidence of the reality principle. They real-i
ized that some subjects; though they were disliked by stu-
dents, had to be enéured, because they were prereqeisites

for other subjects or vocations. And that there were stu-

e
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dents who had to choose less desirable subjects because

o

.they lacked the ability to do the ones they 1liked best.

)

. II. TECHNICAL AND TRADE SCHOOLS

There were markeé differences in ﬁheranswers produced
from the different profiles as to whether or not these
schools should be available and if so what non-trade sub-
jects ought to be in the curficulum. Of the entire group,
twicg as many said yes to the trade schools and the (T)
respondenps were ninety percent in favour. \\

. Very important was the fact that the (T) respopdents,
those who would probably attend such schools, wan;ed to(
include in the curriculum those‘aqahemic subjects which
thgy'would not normally do in high school. Whereas the (MS
and (S) respondenés felt that they should concentrate on |
their technical and trade subjects instead of French,
English or maths. There was a definite difference of opin-
ion here. The range 9f factors they considered was not
very compréhensive, nor'their conceptions of' the problems

)

involved adequate.“

»

/

-

III. HIGHER EDUCATION

/

\ i
There were mixed answers to the question about what

profile a person with the academic ability should pursue,
but one who was not interested in higher education.
Eighty percent of both the (M) and (S) students advised

that such a student should acquire as much as possible,

1
'
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. profile unless they did not qualify for the other profiles. ’

certain skill subjects in high school in p£eparation for
obtaining a job on graduation, Intérestingly enough, thé )
(T) students weéé not as ready to advise such a person to
pursue a Tech-yoc profile. : Over fifty percent of the (T)-
respondents were adamant in their opinion that such a per-
son ought to he advi;ed, encouraéed or ordered to follagw a
non-technical voc;tional profile: B

'Why waste a mind?' ) ‘ ' ' 3

-

was one comment given by the (T) respondents. Again the (Ts

resbondents seemed very happy to be in their chosen profile,

T ANk o L S S AR

and accepted other students' interests in the (T) profile. *

They advised that students should not choose a Tech-Voc o

The (T) students thought they were missing an integral part

of their general education in the Tech-Voc profile because

g WL ET

they cannot fit in any other important subjects but maths,

French and English.

IV. GRADE LEVEL SUBJECT SELECTIONS ' /

/

This was dealt with'more thoroughly under Personal

~ |

Curriculum. Concerning other students' ‘problens, when _
faced with making choices at grade nine level, the respon-
dents felt that strong advice should be given to the can-

& —_ . o
didates. The main advice being that they should consider ’

.. : & h SRS A Py g e RO ! o
e T R e e e
. R
R

these factors: .

Am I interested in the profile? :
’ , T R N
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If I am intérested, do I have the |
ability to do the required courses? ‘
Is my interest a temporary affair v |
- or would it be maintained under ‘ , .
difficnlt circumstances in the future? |
Is it the glamour of the job after . - J
_high school which motivates me or is ' B ‘
it that I will be truly happy in 1
that wocation? ‘ K
In spite of the fact that they thotght that fourteen 3
and fifteen year old students were not matured and experi- f
- ,enced enough for the onus of choice, respondents felt that ) P!
s *
! if their advice was followed, that the participants would .
. P
be better able to cope with decisions.which would affect f
~ their futures. §
. A :
V. PREPARATION. FOR LIFE | .
\ /
Respondents advised that more courses should be intro- ?
. , E
duced but were unable to provide the names of these courses. ' r’\\‘
’ 3

They did mention the well-known\ones like electricity for ;
. , ¢ ﬁ
repairing household appliances, homemaking for assisting

/

graduates in wise consumer& buying, and the indulgence in /

‘healthy inexpensive menus. They showed little enthusiasm - o E
to introduce any more subjects whether they be of the prac- T
tical, skill or mental stimulation type. Respondénts felt :
therefore that the currlculum was satisfying the objectlve |

of preparing students for life activities.

123
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A Respondenﬁs ventured that there‘was one area where

VI. SUBJECT CONTENT

students may advise. This is the area concerning what
could be added to the subject or what section(s) could

be eliminated. However, they stated that students could

‘only do so after they had finished a course. They ac-

3
i

cepted that the content of subjects was a matter for

A5y,

educators and those with expertise. {

JereT:

>

Y

VII. STUDENTS' VIEWS OF EDUCATOkS' VIEWS

Respéndents'felt that they knew what the educators’
views were because they had heard about them from tﬁe rest
of society, from older peers and siblings and they were

living through the actual situation set up by educators.

T

The need to keep as many parents as possible happy by not 5\
rejecting their demands about what courses 'Johnny must \\“%"
be able to do', and by mass producing graduates with little LA
concern for individhals were the realities of what they

thought most concerned educators. They agreed with ﬁost
of the educators' curriculum. They expressed deep anger

4 1

because educators proposed mass production which was

poisonous to the educational system and which caused crises

for students. Respondents blamed educators for any inade-

quacies in the education system.
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VIII. STUDENT INVOLVEMENT

It ;s noteworthy that the majority of fespondents.
agreed that both graduate and‘pre—graduate students
should be involved as a committee in any cﬁrr;¢ulum plan-
ning although their points of view about courses which
they had not experienced .in .the classroom should be held
suspect. Graduates of two or no more than three years post
high school education would pave experienced what they were

1Y

tqld that they should have done in high school. They would

even know what they ought to have done. This type of exp§4 ’

rience would be invaluable to non-graduate students and
school planners. Respondents agreed that students' views

ought to be considered in curriculum planning.

s ' IX. EDUCATED PERSON
.

Throughout the empirical'study the respoQ?ents were
dgveioping a picture of the 'educated person'. Here, the
question was direct and %ocaéed between the unprompted Ideal
High School and the érompted Educational Statements; in this

manner the seed of the 'educatéd pefson' was pfanted in the
’respondents' mind. It was, then allowed to érow throughout
the inquiry. " ¢

-—

The following is an analysis of the respondents' views:

' from the (8) students =--a person with a
general education;-

120
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from the (M) students - a person with a
/. general but highly
specialized educa-
‘ , tion; ~

¥

from the (T) students - Voilal! a successful
g employ%f or employee.

As a groﬁp, they envisaged the educated person as one
who is compassionafe, knowledgeable, inquiring, is well
ofé, has a high IQ and can éommunicate and méke fast but
wise decisions. Thé holder of a university degree or de-
grees is only impbrtant if the person is in a highly"
specialized job. ) "

There was great emphasis by everyone on& general know-

ledge and the ability to communicate. It could be said in

conclusion thaé accoréing to the respondents, 'an educated

person' would have been exposed to a curriculum contéining
~

subjects which would have provided them development in the

areas of the social, spiritual, mental, occupational and

collegial. - . \/)

PR N

e g

L

JERTS

— 5

-




- 122

4

! “e
~ L;pim{?m&i*&%%fkn&,w&& Rt

oo . - SUMMARY

In;summation of the General Cufriculum, the respon-

- ~dents stated that:

‘\§>}

eSS

%
N S

students should choose profiles not mainly because

'of interest but because they have ability in the

+ courses composihg the profile. g

- trade schools should be a part of the educational E

| »

system but the curriculum must be open éd further - . &i

© study. ” - ) - |

S higher education should be the aspiration of all
v ‘students. Those students who are incapable ought-
to follow a different avenue 6f studies.' "
- subject sgiections, although difficult for young/

students, should be maintained, but expert adult

advice must be utilized by these students. . .

[]
afl courses are directly or indirectly related to
\ every da§ 1ife. Whenever possible, those directly
i - “ rélated such as homemaking and electronics should

’”\xﬂs\\ o be included in the curriculum.

subject matter should be the concern of curriculum

\ experts not that of , students.
\ ‘- schopl officials should emphasize individualization
. @.

to the detriment of mass graduate production.

- sEudents, including those now éttending and also

the,graduates, should be involved in curriculum
planning. \\ ,
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. - the educated person must be compassionate, sociable,

- . eésy to understand, healthy, wealthy and wise, to

name but a few, qualities. N
]

\

. )
The respondents' desired educational system ought to

Ny _ ¥
provide the conditions necessary for making the aforemen-

°

tioned realities. . . : —
: >
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:;><:::::Cj/ ~ The last eight statementy were mere interest activities 'to
. \

- For example. 4

y : ' : -
wiger R K ’
f i B N :
\. ' 4
T N ‘ SECTION III .
5 : R i - )
‘ EDUCATIONAL VIEWS \ : » co- :
» B l Y" \ ' . ’
{ a i -EDUC),‘LIONAL STATEMENTS )
~—.— This ‘section ﬁizewed tbe,resﬁondents to rank-state- ;-

T . ‘
\*\“‘\\\EEBESQLEQT one <E::, very undesirable all the way to
he

' very desmrab first nineteen statements could each

be the main objektive of a subject For example:~
TN

\ A
J- 'high school courses Jhlch teach students

.«  how to study' could be a_subject called
. ) Study Methods.

}

\

_be 1ncluded within the parameters of specific subjects.‘

. - 'fleld trlpsﬁfcould be a part of.any
- . subject

.

The results showed that there was similarity between the

three profile groups, but still there was evidence 'of them
being prototypical. The top priorities selected by all the

respondents were: 'for high school courses which
: s 3

prepare students for careers’, -
B Y

prepare studentg” for CEGEP and/or.
university', e

~—

develop in students social awareness"',

tegﬁy students how to think',

e




wl-; - ‘ , N .

.- Of the nineteen statements, five of them were ranked °

’ F‘ % ‘ ’ I N
— on :
Y i i , i
AN . . ‘ v -
A - provide mental stimulation- »
s . (yon—credit course)', '

. v

2

+

. '\\x ‘quite low in“priorig&lby the‘réspondquégr Of the, five,
'nl . - e

»

. i statements were: v : ’ N
. Qﬂ % .'. i . ., .

some form integral parts of majér educatispalxobjectiveé,

proposed 2¥‘gurriculum theorists.
The five

N . 'high school courses which
. ) .

. - develop the attrlbutes of good
citizenship :

*

"//y —]acquaint studegnt§ with Canada's
o cultural herit 'y - ’
. ‘ ' 2t ) S . :
\ - .- develop an awareness of Judaeo- f
- Christian ;eligion', s s
o Ry N !
» = teach students the elements of
" ¢.home economicsf

~ 0

¢
« 3

- ' - prepare sﬁudents for games(_sports’

. . an@,recreatlonal activities!

" 9
: QB The respondents' ‘main priorities were consistent with

< \ -
(thﬁr priorities .in other sections of this’ study, but
& ) ' N

stramgely  enough, the statements they rated very low were

4

gome of the very aims .they had termed necessary for becoming
N R \

an 'edhcated person'. It must be pointed out that the re-

+ . \{1) . f
spondents were forced, in ﬁPiS section, to make @reference

» values within.a severe r%pking system.

To. students, job preparation and personal development

o

superceded all other aspects of the curriculum. It may be

. .
-y , . . ’ f
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degree of importance, and the results showed that even when

[
N
(=)}

\ .
H

concluded that they did*not look thorbughly at the wholg

'
4

picturegof education. As uch, they may have ovefrétedl —
’ o b

IR e S

job motivation at the expense of other import;nf aspects

of education. " This is evidence that the students lacked o

a comprehensive ‘orientation or perspectj#éen

v

EDUCATIONAL PRIORITIES |

%

In this section, the respondents were compelled to

choose aims and objectives of high school education in , ‘ o

P

the spiritual was listed, respondents placed it last in ‘, | ’

their list of preferences. In. the section immediately predj .

ceding it was also ranked very low. Being well -equipped

,

to obtain a job or go on to further higher education was - g

of primary concern to them. The other aspects of general f

3t

"

education were:-more like icing on a good cake. It was nice

to have, but only after the number one priority, that of

a career.

EDUCATIONAL CONCERNS ' s -

Respondents showed little concern for the cost. factor

/9f education’ and the feasibility of certain activities with=

e T

in the school buildings. They honestly and readily acknow-

ledged that they knew little about those aspegis about edn-

cation, did not care very much,(kut were willing to consider v

them in a philpsophy of education if they could learn more

about administrative and operational actiwvities. -

- L
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B.. SUMMARY RN
Inadequate perceptisn of reality contributes to Qtu—
dents' ‘apathy during their high school career. Because
student perspective is usually confined to&that which is
’immediage rather than to impending future requnsibilitiés,
the degreé ofvremogeness fis usually excessive. As a result,
educators are forever attempting to justify the relevancy of
subjects and activities by consistently producing evidence.
In this reséarch, the respondents provided their own
Teqidence-about the relevancy of Qﬁe curriculum. Even though
tﬁeir answers seemed prototypical to their specific options,
‘they were Qery aware of the significance of their own and
other students' needs, abilipies, interests and dislikes.
fhey knew the ‘desired prerequisites for jobs, higher educa-~
, tion, and a[ggneral education. They discussed what product ‘~

-+

they thought the society expected the school to produce and

]

what they thought it should produce. They wdre almost dog;

matic about what qualities the educated person should possess.

ﬂowever[ their main interest about the fmportance of a

L~

géneral knowledge about many topics seemed easily lost when-

-

ever they had to prBduce priority lists. A similar problem
was their concefn and interest in ‘history on the o;e hand
and the’insistence, on the other hand, that this sgpject
should be eliminated from the curriculum. Granted it was
mainly the (M) respondents who desired 'dropping ﬁistbry,

yet as curriculum planners students would have to face up to

this kind of dilemma.

e. 4
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Ea

The.(M)rstudenté did ;iew the high school as a place
for the sciences. They grudgiﬁgly stated that they would
aliow the basic subjects and the social sc?ences in the
curriculum. They showed less concern for students' inter-

est subjects than they did for subjects per se. The. (T)

students viewed high school as a place for as many occupa-

- T YU
§ R T P T AR AR AR R s T S aE

tional courses as bossible, to be follerd by English, -
French, maths and social sciences. The (8) students viewed
high schooi as a place where all students ought to pe
exposed to as many subjects as passible. They abhorred any
specialization taking place in the early grades where stu-
den;s have to choose from among subjects about which they
kﬁow very little, if anything. ?his/was their main com-
plaint about a somewha£ adequate curriculum. These were
the Qiews of the respondents frgm each érofile, views which
seemed predictable because tgey4$ére~p£ohotypical.
As a group, students stated that the scbool was there
to equip them for jobs, for higher or alternate educataon,
for personal development and for the socialization proéess. "
Theif curriculum differed from the existing one in its '
concern for individualization and an utter distaste for
the means and methods to mass produce‘graduates. 'They
wanted the schoolito equip them to deal with th orld by
providiga them with worthwhile information #nd marketable

skills. To reiterate, students emphasized Peneral educa-

tion, but when confronted with other aims of education, _ , . !




“its propef perspective.

~ N 129 ¥
they readily relegated it to the .background. Dealing with’
the world meant to them to be able to provide, primarily

for their own upkeeg//

. R.W. Tyler pointed out that interests are of concern
in education both as ends and means; that is, as objectives
and as motivating forces in connection with experiences to

attain objectives. For whatever complications there are,

interests are emphasized as important educational objecfives, %

. i !
because what one is interested in largely determines what i
he attends to, and frequently what he does. (R.W}/Iyﬁér,

1949 ' '
) ¢

As .such interest plays an %nvaluable part in education,

and as long as the learner takes into considexétion the 4

purpose of education and does not overzealously charge only ';
after what interests him to the detriment 6f what he needs, |
" then interest‘displays a po;itiv effect. The respondents

coupled -interest with the value of ability and their rela-

tionships to job motivation and as such placed interest in

e Pt T s I T Hasr e mon a8 o

The respondents saw the school's demands as being

legitimate. They felt their needs were being met even

RIS F e

though they differed among the’selves in their ranking of

educational priorities (Table VI). Concerns for others

Cave,

were more in evidence among the (S) students than the (M)

L}

N

students, who weré more structured in their course selec-
tions. The (T) students were intent on obtaining and

developing the skills necessary for obtaining jobs.
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Respondents' viewé were very clear as can be seen in
Sections I, II and III of this papéf, and when assessed,
their set of qualities of good education compared very
favourably with that of the theoretjcal framework. That

their spiritual or religion criterion was of little sig-

nificance in all areas of the study was a cause for concern,

for some maybe even alarm. Their priority list might be
job ‘oriented, but quite practical, since they could not

obtain all_the subjects to be called educated and since

they'had to obtain those they missed after high school, it

was reasonable to saé that thgy could best do so if they
were accepted into another school of education’ and/or if
théy could provide for themselves finéncially.” At first
glance, it might seem as though they were overlooking
important ingredients of a good education, but only in so
far as the timetable forced them ta omit a great nﬁmber

of subjects. | ‘ /
They might need - a more involved pedagogical staff to
advise, quiz and question them before they were aware
enough to make decisiqps about their own courses or the
school courses, but this study showed that they desired
involvement or direct participation in the curriculum.

All aspects of evaluating the worthiness of what stu-

dents thought, how they thought and what they had to say,

presented great difficulty.‘ But two very important aspects

- adequacy and comprehensiveness - were borne in mind

Students could have demonstrated a great.?eal more adequacy

-3
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of conception of educational problems. They seemed to  *

have a good idea of the overall picture of what a good sq

Skl

-education should involve, though they did not always 3 |

-

honor. that comprehensive view. Naturally, their lack of

experience and knowledgey&h curriculum development were

evidenced and thus the comprehénsiveness of their reflec-. -

tions is subject to improvement. kg _

If this group could be accepted as representative of
‘ \

the English speaking high school ‘scene, its views should

© e b s B0 S

beé held as being more worthy of consideration than of ;

rejection. 1Its views, included in curriculum planning,
i

would be more a part of than apart from the high school. :

\Peghaps more effective publicity of high school activ- ‘
ities would make students more aware and as such their : d
knowledge of what was going on.would’effect positive stu-
dent interest in education, and even though they might
not as yet share in the decision making, at least they

/

could then beccoﬁgulted. Any form of dialogue between/‘ N

_ students, curriculum planners and educators could on;y

“

M
result in alleviating any crisis in education. And ac-

cording to Burton R. Clark: .
N i —

When the adolescent looks ahead to being

a member of the adult world, the research- . .
ers inferred, he drops his close affinity ™

to his current peer group and his values
come close to those of his parents.
(Burton R. Clark, 1962, p. 259)

|

This study did not disclose enough barriers, at this

time, for not honoring, in some form, high school students'

' -
]

i
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views on the high school curriculum. Of course; the

. /
. .. limitations in their views suggest appropriate caution. - .

v
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“ ' losophies. Among them there may be

FOR FURTHER STUDY

</ \

{ ’ .
It would seem advisable to do a study to find ou

what positive effects there are, if any, when students'

views were honored and when they are not honored. Another

-~ study would be one which delved deeply to discovef if stu-\
dents in skill subjects felt inadequate because they were
not pﬁrsﬁing an academic programmé. This studf would deter-
mine if (T) students had a low esteem of themselves.

The area which continued tg bother tﬁe inquirer was
thét of religion, of spirituél studies, of moral and séciai
development, call it what you may. Why did a subject which
seemingly touched every individual cause a recoil by respon-
dents when brought up for discussion? Was it in the same
doldrums where the words 'sex' or 'women's lib' 'used to be
only quite‘recently? According to Joly (1965) the\abéence
of religion miéht be the cause of the crisis in eduqation:
—He stated that it was the practice of a Deweyian education
in schools, instead of a Thomistic education, which was the

. cause of the crisis and the chaos.in education. Our schools

were probably in this state because they were built upon a

bankrupt philosophy of education. Joly said:

.

If any philosophy of education is to be
successful, certain psychological fun-
.damentals are prerequisites. These
fundamentals can serve as the basics

of a comparison of two educational phi-

listed: a well defined conception
’ of human nature, a view that regards

.
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human intelligence as really something -
other than a purely organic process, a '
\ ‘true appreciation of the exalted védlue

of human personality, a realization -
that man can control his own actions
by deliberate effort, and a reasoned \ -
awareness that a person can more

' effectively improve by acting one way

rather than jin another. It is incon-

ceivable that a philosophy lacking in

all these can be used as a sound basis

for educational theory. Yet this is

precisely the case in point. Dewe

experimentalism is deficient in ev§!§

one of these ways. It is a psycho-

logically bankrupt theory, wholly

unsuitable as a philosophy of education.’

In contrast, Thomistic philosophy offers

a fully adequate theory of man as a solid

basis for educational philosophy.

- (R.P. Joly, 1965, p. 129)

\

How a study could be done to illuminate this situation is

still vague, but probably quite obvious to students of

religion. = - - : »

’ . ¢
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The following are two sections of the interview
questionnaire: ~ '
#
SECTION -ONE L
‘ ‘ S
Unprompted section for the Ideal High School
-
SECTION TWO f
¥ o
o Questions used,in taped oral interview
) .
1) Personal Curriculum
2) ‘General’ .Curriculum S ’
. . .
' -
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' . T -
'SECTION ONE | .
. 9
) " . T e ‘
SUPPOSE YOU HAD THE OPPORTUNITY TO ORGANIZE AN ENTIRE
CURRICULUM FOR A HIGH SCHOOL FROM GRADES- SEVEN THROUGH =

ELEVEN, WHAT COURSE OF STUDY WOULD YOU CHOOSE FOR YQOURSELF
IN THAT HIGH SCHOOL? S ‘

(This school will be referred to- throughout the survey as
the Ideal High School.) ' o .

General Hints: . . ’

Which coufges, not presently available, would you feel
afe'important enpugh to add to the curriculum? Are there
an§ subjects now optional you would list as compulsory or
are thsre any ,compulsory subjects you would list as optional?

GRADES 7 8 9 10 11 -

~ COMPULSORY * . .

SUBJEGT : . 7 )
OPTIONAL : ‘ . S
SUBJECT ' - — S .

o)

.
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association, the following sub-sets make up some major subject areas.

% ) »"’ R )

(S)  SOCIAL SCIENCES
' \
a :
(M) MATH - SCIENCE
(T): TECH - VOC
v
Table 3'B'

COMPOSITES

-
)

Maths

Sc¢ience

ES

w
-
Q
{'8

E™NION VNSNS PN N

( Business
( Education

In the minds of high school studénts, either because of tradition or

This chéft complements an explanation of high school subject profiles.

141

( Civics

( Mass media

( Psychology

( Religion

{ Social Studies '
( . Spanish

( Languages German

( Greek

( Algebra

( Geometry
( Functions
{ Vectors

( Chemigtry
( Biology L
( Physics

( Technical drawing
( Auto servicing
( Auto mechanics

Fan | wilh
i *‘; o

( Auto body . X
( Cooking s
( Electronics i
( Wood working ik
( Cosmetology §3
( Special maths . v N
( Shops ‘ . v

e
( Bookkeeping - Qx

( Business maths

{ Data processing —
( Economics :
( Law

( Lithography

( Office practice

( -Shorthand '

( Typing ' y
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7
: . COURSES AVAILABLE AT S .
. CHOMEDEY POLYVALENT HIGH SCHOOL 7
“English - Auto Body Chem Study . ’
i .
(;;ench Canadian Studies . P.S.S.C. Physics \
P Mathematics Auto Mechanics cology .
. = . By :
. Geography Technical Drawing __ Computer Math
} ‘ .
: - Art ‘ ' Electricity Chemistry
; Music, . General 'Science Physics .
FQ , ~ Physical Education Nursing « Journalism -
: .
Biology Business Mathematics ' German
-History Bookkeeping ' Hebrew . .
e £
: // Drama Data Processing Vectors TN . 3
P - 4
G Consumer Education Stenography Greek :
—g . o : . . 5
§ .Religious Education Business Machines Business Communications
' g ' WOodw'orking - Cosmetology Electronic Musige ot ‘ 1.
f ' Home Economics Mass Media Machines - .' E
?\ - \ . 1 4
g Typing Economic Geography o ) . . %
y ' ' ’
1
Auto Servicing B.S.C.S. Biology
~ 1
NG
I / i
. \ &)
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SECONDARY III

" Apex English
OR
English 320%

AND

- JFrench 320% '

OR

French 330 or French 432

OR
Francais 320(R)

AND

Mathematics 320
OR

Mathematics 340
OR

Mathematics 352
OR

Mathematiques 320(L,C)

*0R 310

AND )

Physical Education 320

AND

Canadian Studies 310
e

AND

Etudes Canadiennes 310

OR

143
SOCIAL SCIENCE PROFILE
SECONDARY IV SECONDARY V
¥ Apex English Apex English
OR ‘ OR
English 422% English 522%
OR I
Anglais 522(R,C) '
AND e AND
/ ! » ;
French 422 ' French 522%* -
OR OR -
French 432 or French 532 French 542 or French 532
OR OR
Francais 422(R) Francais 522(R,C)
: or French 592N(R,C)
© %OR 512
AND - “aND |
Mathematics 422 Two or more of: '
I OR World History(C,W)512
Mathematics 44q R Ancient History(W)522
OR - Economic Geography 512

Etudes Quebecoises(C)300

AND

Option(s)

Mathematics 652 Physical Geography 522
OR (©
Mathematiques 422(L) -

*OR 412 D
AND’ . AND

Histor& 412 Options | P
A

!

Geographf 412‘

R S0 5 et B e
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. MATHEMATICS AND SCIENCE PROFILE

7

SECONDARY TII

Apex English
OR
English 320%

o

AND

- French 320%
OR
French 330 or French 432
OR
Francais 320(R)

AND

Mathematics 320

OR
Mathematics 352

OR ° ’
Mathematiques 320(L,C)

*OR 310

. AND
Physical Education 320
. AND -
Canadian Studies 310
’ OR

T
4

.SECONDARY IV

Ape;English
« OR 7
English 422%

AN

AND

v

French 422% \

OR .
French 432 or French 532

OR ‘
Francails 422(R)

>

AND

Mathemat ic& 422 -

OR
Mathematics 452

OR
Mathematiques 422(L)

*0R 412

ARD .

One or more of:
Biology 422

Human Biology 412(C,J)
BSCS Biology 532(W,R,L)

Etudes Canadiennes 310(W,R,L) Chem Study 462(C,W,R,L)

OR
~ Etudes Quebecoises 300(C)

S

AND

Option(s)

\

—PSSC Physics 452(C,W,R)

Chemistry 442
Computer Math 422(L)

AND

<0ption(s)

NME)KAT HISTORY 412 COMPULSORY FOR GRADUATION

[

e srerma
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SECONDARY V f

Apex English

OR .
English 522%

OR
Anglais 522(R,C)

AND

French 522% .
OR

French 542 or French-532
"OR bl '

Francais 522(R,C)

or French 592N(R,C)

v AND ™

*OR 512

AND
Mathematics 522

OR !
Mathematics 522(C,W,R)

AND v

Two or more of:

Chem Study 562(C,W,R,L)
PSSC Physics 552(C,W,R)
Chemigtry 442 ‘
Physics 512

'Ecology 522

Biology 422
Human Biology 412(C,J) q
Computer Math 422Z(L)

.Geometry 422(W,R,J,C)

AND

Option
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—_—

9: {

¢ -
e e .
} / 145
Vs
TECHNICAL VOCATIONAL PROFILES )
- ALL STUDENTS MUST TAKE: . !
. .
'SECONDARY IV . SECONDARY V
Apex English Apéx English ,
and . ‘ or ‘ )
. : French 422 ' Anglais 522 \
or ' i , and T
- French 412 . Prench 522 .
or or . Lt
Francais 422 French 512
or _
o Francais 522 {
. . : ' |
Ty ' STUDENTS WILL CHOOSE ONE OF THE FOLLOWING BLOCKS'
N ‘ ( N '
L Grade III Grade IV Grade V ;
Auto Beauty Care 406 " Auto Mechanics 505
‘ and option ) \
) Technical Drawing Professional Cooking General Draftsman 505
Wood and option Wood Construction 505
Nursing and option -
~ - Machine Shop Auto 406 and option Machinest 505
. Welding Technical Drawing 406 Gene:ral Welder 505
’ ’ and option \
Beaut){ Care Wood 406 and option . Hairdressing 505 |
, . Professional Cooking Machine wap 406 Professional Cooking 505
. and option : ?
Nursing Assistant Welding 406 ‘and option Nursing 515 )
* !
" : BUSINESS EDUCATION PROFILES
‘ ALL STUDENTS MUST TAKE: / , )
. r . Al
SECONDARY IV SECONDARY V , -
/ English 422, 412 ox-Apex English 522 or 512 or Apex
: : and ) or .
French 422 or 412 Anglais .;:22
or . or” !
Francais 422 ! Business communication
and ' and ‘
Typing-412 or Dactylo 412 French 522 or 512 N
: = Francais 522 -~ ™~

— >
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Grade IIi b

Grade IV

Grade V

5
STUDENTS WILL CHOOSE ONE OF THE FOLLOWING BLOCKS -

Accounting clerk
éomputer clerk
Office clerk -

General secretary

Steno-typist

Business maths 422
" and

Canadian history -

or option

.Business mafhs 422

and
Canadian history
or option

Business maths 422
and
Canadian history 412
or option
Stenography 512
and
Canadian history 412
or gption

Stenography 512

‘" sand o
Canadian history Al
or option I

< r e g me v e g

Office practice/
Business machines
éand 512
Bookkeeping 512
and
Bookkeeping 542
and option

Office practice/

Business machines
512

and Bookkeeping 512
and ¢

Data 542 and

Data 552

Office practice/
Businesg machines
512 and
Rookkeeping 512
and
Typing 532
and
%tenography/532
and option
Office practice/
Business machines
512 and.
Typing 532 and
Stenography 532
and option

~
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SECTION TWO

Questions used in taped oral interview.
(Simplified for students)

PERSONAL CURRICULUM

-

When you finish high school, are you planning to géf
a job,immediafely or’go'direqtly to CEGEP or to

-

university?

A. Collegial . B. Occupational

i. Do you know all the i. Do you need any spe-

courses which are the cial high school

prerequisites for your course which will

particular option or

—

assist you in getting

vocation? the job of your choice?

;/ . _

ii. This year were you able ii. Are you taking these

to get into the course courses this school

you desired? year?

iii. Would you now like to iii. Would you now like. to .

drop any courses you
are doing? are doing?

Did the, high schog) curriculum course of study guide
influence your decisio;(to take a particular course

or courses?

. drop any courses you ‘

If you were not obliged to begin your area of ébecial-
“ization in high school, what courses would you intro-
duce, if any, into ybur grade ten and eleven timetable?

Now, suppose Statistics Canada predicted that anyone
graduating with the qualifications you hope to have,
would encounter great difficulty finding job§ in the

1

\,—-——/‘

next two to eight years; would you change your present
. £

course of study?

>

-
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4a.

4b.

4c.

5b.

5c.

6a.

6b.

é6c.

\

Did the chance of getting a job in your particﬁlar . P

field of endeavour have any influence on your choosing

PR
-

our particular subject profile?
p

What motivated you to choose your particular profile?

s Ak

From among the many factors which motivated you to
choose your profile, could you select for me THE most

important factor?

.

P RO SEPNE

Do you think you first made your subject selections
and then tried to figure out if they led to any par-

ticular vocation? /

/ ) 3
What specific vocations, if any, do these %bursés

lead to in the future? A ‘ K,

Did you choose your vocation first'and then check
to see what subjects were damaqded as prerequisites?

Were there any prerequisites which came as a surpri§é'
4
to you?

Some courses have the reputation of being quite easy. \
Do you think you have chosen any of these courses [

because of their reputation? . , . \\

In the course of study you wrote up for your "Ideal i
High School® do you think you included some of these
courses because of their reputations? :

v

Some courses have the reputation of being quite diffi-
cult. Do you think you have chosen any of these

courses because of their reputation?

In the course of study you wrote up for your "Ideal ,
High School" do you think you included some of these
/
courses because of their reputation of being d%fficult? :

/ ’

At- the present time, how do you spend your leisure
time? , o
(a) Are you a member of any team, club or organie¢a- /

tion now?

. — e ey N N - o L e b it b3 ) Aty Py G 3



JL R

ot e

gty TR e

e

1 X

R

10.

11.

12.

12a.
day life than otMers?

13.

'like to see chahged immediately? . N

- . 149

(1) in high school? (2) outside of ‘high school?

Have you been a member of any team, club or organi- !
zation in the past? (1) in .high school (2) out-
side of high school?.

Do any of the ‘courses you are presently taking assist

you directly in any of your leisure time activities?
(a) In your "Ideal High School" did you give any
particular attention to including courses which

would develop students' abilities té cope with

\

In the subject profile you are presently following,

leisure time activities?

are there any prerequisite courses which you believe y

should not really be compulsory?

Suppose one extra class period becaﬁe-available, how
would you like to spend the extra time?

The things you are learning in your courses now, will

they ever be useful to you in the future? i
/

Are there some courses you find more relevant to every-

Is there anything or are there things about the cur-
riculum that reglly "bugs" you and that you would

L T

’
e -
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GENERAL CURRICULUM

1. Can you name any programmes in high school which are

generaily regardgd by students as leadiné to the best

jobs? ' )

(a) Can you name any programmes in high school which
are generally_regarded by students as leading to

the worst jobs? >

2. Are there any courses presently offered in this high
school that you think should not be offered in the )
high..school? '

3. ‘Should tﬁére be more vocational studies introduced to
the students at the high school level?

4. Should there be separate trade schools for students of'
high school age?:

(a) Should "these trade schools provide any courses
besides those dﬁrectly connected with their
pérticu%gixf?éavgx‘

(b) ant courses ypuld you say should be offered?

5. There are some {gh school courses which do not direct-
ly prepare students to enter any specific occupation
after successful graduation. Should these be offered

in high school?
(a) Would you name some of these courses?

6. Some students have the academic ability to fulfill the
} reduirement for CEGEP and university but they have no
desire to follow that route. What advice, if any,
would you give them about the profile they should
pursue in high .school? .

7. At what grade level do you think students have suffi-

\\\\/j/f”;}ént,knowlnge about their own interests, desires and

y abilities to be able to choose their course of study

v

/ in high school?

7

<
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' 11.

" course selections, what factors do {bu think they should !

" Do you think it is the role of the high school to pro- d

(a)‘éiesently, studengs go into t \ir chosen pro-
. files at the grade ten level. the choices are

made in grade nine usually during ‘the third

term of a four term year. Do you think this -
- system should be left as it is or chanyed? J |
(b) How should it be changed?
(c) Do you think there should be this freedom of

choice?

(d) If yes, should it be for everfvsingle studént
at the particular level?

(e) Do you think that a large number of students o °
lacﬂ the ability to successfully cemplete the

options they have chosen? .

(f) What percentage of students do you think lack
: tﬁe ability to do the options they have chosen?

When students are faced with having to make their .

consider as being most important and useful?

Should there be more time, the same, or less emphasis

on the academit subjects in high school? “ -

vide students with the skills‘and knowledge yhich will ‘
assist them after graduation in aspects of life outside’ o
their daily occupation? ’ )
(a) Are there existing courses whieh will equip
students for this task? : .- - e
(b):bo you think that specific courses should be |

« "

designed for this purbose?. ) =

(c) Would you name some courses which.would satisfy
' these needs? : ' %

-

Let us assume that curriculum planners have decided to
use students’' views on the curriculum. Do you think . Iy
that these students should advise on the.content oﬁ
higp school,sgbﬁepts? ‘




