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This is an exploratory study designed to identify the

various sbciq-cultﬁral factors that determine the education-

+

basically retrOSpec'ti*{e in the sense that.our primary

quesﬁonnaire, administered on northern Nigerians living

in Montreal, focuses n the socio-cultural hlstory of .the

: ne"spomi'ents.D However, it is also comparative because the‘re

is a polarization of the female and male sexes in our

analy31s. '

t

The sample for the primary questlonnaire cons:.sts of

eighteen northern Nigerian married couples llvmg in~’

Wontreal at ‘the time of the research. The principal

’.res'earch instrument used in the study was an in-depth

‘ -interview schedule. However, this was 'supplemented by a

secondary questionnaire admi_nistered‘on two hundréd high .
schc;ql students in Zaria, Nigeria, and also, somgq dase

studies of particular respondents. 5
This study exposes the different educational outlooks

for ‘both men a:éad women in northern Nigerié and notes the
peripheral role of' the latter in education.: It blames

the socio- cultura.l climate of the reglon. especlally the
socialization process and rel'lglon,' for being a "stumfollr}g

block®' to the educational progress of women.
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CHAPTER 1- -
INTRODUCTION..
STATEMENT OF THE {’ROBLEM

Education is considered one of the most impoytant
influences in moving individuals in developing countries

from tréhitioﬁalism toward modernity. In fact, western

developed and industrialised nations have often emphééized

and encouraged gducation. It is seen«as a means by which

»

technology could be,iﬁproved as well as an important

.. instrument for improving social, economic and political

structureés of a society. Inkles (1969) argues that “the
amount of formal sqhooliﬁé'a man has'had emerges as the
single most powerful variable in determihing'his modernity”.
Thus, the level and extent of men's and women's education’ -,
in any societjf to a great extent, determines their country's
economy. FUrfhermoré, with the United Nations' “'Universal
Declaration of Human Rights' a large crusade égainét
illiteracy was launche& worldwide, and in moét countriesa
womeh were guaranteed equal\accéss to edlication under the

law.

' In spite of this awareness, African women are still

4

' giveg little or no education at all. Legally, they are

entitled to‘eduaI educational opportunities, but in
practice, this has not been so.w'They continue to occupy

\ —_— \
.

L ' .
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an inferior position on the hierachical ladder in most
occupations. While iliiteracy affects both men and women
in Nigeria, it is especially prevalent among women.
Women are made to'belie$? that they are the subordinate

sex whose major responsibility is only to take care of the
"house. Cultural attitudes in the so¢iety induced parents?
wherever resources or facllitles were limlted ito accord
preference to their sons who it was assumed would later
have the responsibility of supporting their fa@iliese
“r %nhibifions and conflicts were created in women them-
selves as they'werevoften torn between the choice_ef
contineing theip education on the one hand, and getting
married oé the other, They were rarely assisted in
combini;g the two. The necessity for young girls to
assist their mothers around the house or on the farm in
the rearlng of younger br&xhers and sisters resulted in

a high drop—out rate among girls -especially at the ,

seoondary level (International Women's Conference, 19?5 -
Report). R B

£

Because of the role actorded women in the society, they

are congigered relatively less able than men to take
advantage of opiortﬁnities for total involvement in the
social or economic development of the society. The Nigerian-
society as a whole, has paid much more attention to the |

# education of men than women, to the extent that one begins

v

[

. ' /
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« to wonder whether the world was made-only for men to
enfoy. > .
Research findings'have indicated that in modern

industrialised socitty, the chances of attaining high
\ 4

.occupational position is quite~minimai‘without the required

educgtion (Coleman, 1966; Dreeben, 1968). Yet the school

.which is a major instrument for\this..reinforces gnd
perpetyétés the inequality ?etween male and female in the
society (Persell, 1977).

In fact, Stoll (1974) pqgnts out that the school in
the United States today guides the sexes alqﬁg different
lines in preparation~for their different roles in the
society. Girl; for instance, are often tracked by the '
curriculum deéigns into one set of occupation, maihly
the humanities, which is regarded as 'feminine'. On the
other han&h‘because'boys are regarded as iﬁdepen&enﬁ.

aggressive, rational and authoritative, they are guided{

_ to opt for the sciences, which are said to be ‘masculine’.

'The books used in schools also display persons of each
gender'Behaving in gender-specific ways as well' (Stoll,
1974). '

Anyone who refuses to go along with the stereotyped
prescribed role is regarded as a 'deviant' and has to be
punished. Those!who go along with the prescribed role

are rewagded. . .
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As a result of these findings, one could question the

role modernization has played in the lives of human beings.

What imp;ct has it made on the outloék of women worldwide,

[ ‘ -
particularly that of African women, 'who are still relegated

to the background ? . '

Being a Nigerian woman, I am particularly concerned
with the impact westérn education and civ%}izatibﬁfhaﬁe‘
had on Nigerian women, particularly those from northern
Nigeria.

The purpose of ﬁhis explofatory research therefore,”
is,}o explore various reasons why, inspité of:moderniza—
?ion and the equality of educatioral opportuﬁity.vthe p
edgcétion of Qomen in north%rn Nigeria is still lagging
behind. To gain:insight into the factors responsible for
this, we will examine the socialization process.

One of the main Questions this study asks and tries

to pfévide an answer for is how the spcie%y(as a whole
%nfluences the&lijgs of its members. This, we hope, -
would lead us to understand why women's gducation still

lags behind in northern Nigeria.

/
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DiSCriminatioﬁ against women in education received
increasing public attention in the 1960s, and extensive
research was undertaken to document the alleged bias

ag:ig#t women in education. 1In 1960, in compliance with.

" the€ United Nations Organization's Universal Declaration

of Human Rights, UNESCO madg an analysis of the gé&ls for
the education of women. This analysis listed the follow-

ing as'reasons why women should not be denied equal access

o

to education:

- °

1. "Considering that discrimination against women is
incompatible with human dignity and with the welfare
of the family and of society, prebents their
particdipation, on equal terms with men, in the
politiéal. gocial, economic and cultural "life of
their countries and ¥¥ an obstacle to the full
development of the pjz;;tialities of women in the
service of their cougxries~and of huﬂénityi '

Bearing in mind the great contribution made by women .
to social, economic and cultural life;

Convinced that the full and complete development :
of a country, the welfare of the world and the

" cause of peace require the maximum particlpatlon

of men and- women'in all flelds,

Considering that it is necessary to ensure ‘the
uriiversal recognition in law and in fact of the

¢ -
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- principle of equality 'of men afid women" (A compilation
of International Instruments, New York, 1978);

; +s+s women should therefore have equal access to

£ education as men. : ' j

/

In addition, women are to have the same choice of
curricula, the same exami étion; the same teaching staff T
and equipment of the same,quality. Suggéstions we;e also‘
made that mofe‘co-educaf\onal institutidns be established
in ‘all countrifes. . ;

There is a great need to break away from ancient
’,Jstereotypés and consequently métivathwomen tq learn.

Rihani from Lebanon, in 1975, at the Workshop on Women in
Mexico City Underlined the importaﬁc%;of affecting patterns
of behaﬁior very early in the ;ife of children. "The
selection and use of toys and example provided by parents
" in the performance of non-traditional roles iﬂ the ﬁome
were identified as important tools for‘chahging sex-rolg'
stereotyping” (Tinker , 1975). .
&n our present reéearch, we shal see how effective
these goals are by comparing the gpsiituof ouf exploratory
study with the goals. ' ;
o : :

REVIEW OF THE LITERATURE

, ) - g
The research @iggrature on socio-cultural factors

2t




. inhibiting women's access to, education is limited. Most
studies thus far, have focused on issues of unequal

' access resulting from differences in gocio-economic

~ status and race. The research of Coleman and associates
(1969), dealt minim ll& with cultural factors.. Only few
gtudies thus f 7 hake considered.early socialisation éﬁ
a major factor indefing equal access o? women to educa-
tion. / |
.'in 1975, American Association fof the Advancementio ..
Science (AAAS), the United Nations Development Program
(UNDP), the United Nations Institutes for Training and
Research (UNITR) and the Mexican National Couneil of
- Science and Technology (MNCST) jointly sponsored a seminar
on 'Women and Development'; The, main Q;jective of thé i
; semindr was to show how and why development proérams have
soften failed fo regch women, and to emphasize ﬁhe waste
of human potential that has resulted froqsignoring and
denying women access to equal educational opportunity.
Brief casé studies and background papers were |
presented and discussed at the seminar. The papers
were said to be useful in identifying some new approaches
to the formplation of deveiopmeét programs that would L
help women acquire or maintain an equal place with men

o

in their societies.
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' The interest in women's educational progress, although

continuing, was not at all at the forefront of the research
4 . .

<wﬁn'social science prior to the 1970s. 1975 ‘was declared

as the International WOmen\s Year, and a decade (1975 85)
has since been set a31de for focu31ng on.the rapld develop-
ment of women. ? p//

Bhe World Conference of International Women's Year
held in Mexico City in 1975, demonstrated the determina-
tion of the nations of the world to advance the position
of women, eliminaté disc;imiﬁation against them, strengthen
/helr p991t10n. and ensure their: equal rights with men
within the family and 8001ety, as well as in the political,

economic, social and cultural spheres. 'The representatives

. were unanimous in their hope that the conference would

ledd to better understanding and solidarity émong’nations,‘

provide impetus to the advancement of women in sotiety .

and devise methods and strategies that would enable

£

women to have the same opportunities as men, to be actively .

incorporated into the development process, and to,
_participate in all the tasks which the attainment of
world peqéqbentailed' (Repoft of World Conference on
International Women's Year, Nequdrk. 1975).
Fd;thermore, representatives believed that genuine

equality for women was an integral bart of the s%ruggle

for people, for national liberation, for economic and

1

**
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social emancipation. Diécrimination on thwe grouqu of
sex was said to infringe upon basic human rights. They A
’ LQ}' : howevg?. poiﬁted out’ that profound ¢hange in the status éf
women would not be possible unless traditions and attltudes K ‘
that dlscrlmlnate against them were overcome. . !

The conference touched on mggor aspects of human life ©

~ —

where women are Qenied equal rights., Sugh'areas include _ J
the law, both in its administration and execution, empioy- J
ment, family, education an& the development procéss.
At the moment,/however.‘our ma jor concern is.to give .
a summary of its concern on women's education. All other
; aspects will be discussed vriefly iﬁ the second half of
this chaptef (since %heyware factofs hindering the progress

/4 s : .
of women), under the socialisation procegss.

O
W

The conference mentioned categorlcally that even
&hough in many parts of the world women are guaranteed
equal access to education under the law, 1n practlce, they
are seriously disadvantaged. Tradltlonal and culthral )

attitudes worldwide were blamed for hinderlng women' 8

1

. progress. It therefore, called for the eradlcatlon of

e—this type of obsthcle. .

Y

[y

' The conferénce aimed at the following objectives:

. 1. To promote international recognition of ’
. ‘ " women's need to have equal education; . -
v *
— < .
N
v [ ¢ °

—d
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2. To ensure that women are given equal opportunities
" " in all spheres of 1life; :

’ , .7 \

3. To make aware the importance of women;

PO ' ‘e .

4. To emphasize that education reinforces the
personal and vocational develepment.of the
individual; P ' : ,

"5, To emphasize
hampe;s the fyk

v potentialitiés in the service of the society and is

incompatible with human dlgnlty and the principles

of respect for human rights. : ,

at discrimination against women
utilization of their vast

]

Nigeria was one of the countries that pérticipated in
p S .

* e . t
the conference . ’ /

A

.

{

* Other countries present: Aféhanlstan, Albania, Algerla.
Argentina, Adstralia, Austria, Bahamas, Bangladesh, Barbados,
Belglum. Bolivia, Botswana, Brazil, Bulgaria, Burundi, Byelo-
russian Soviet Socialist Republic, Canada, Central -African
Republic, Chile, China, Colombla, Congo, Costa Rica, Cuba,
Cyprus, Czechoslovakia, Dahomey. Defiocratic Republic of
Vietnam, Democratic People's Republic of Korea, Democratic
Yemen, Denmark, Dominican Republic, ‘Ecuador, Egypt, El
Salvador, Equatorial Guinea, Ethiopia, Fiji, Finland, France,
Gabon, Gambia, German Democratic Republic, Germany, Federal
Republic of Ghana, Greece, Grenada, Guatemala, Guinea, Gyyana,
Hditi, Holysee. Honduras, Hungary, Iceland, 'India, Indonesia,.
Iran, Iraq,’ Ireland, Isreal, Italy, Ivory Coast, Jamaica,

?

P,

—
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women _are discriminated against ( Astin et al., 197

-uHea§y's (1973) study on 'A Forgotten Resoﬁ?ce In Development

- WOmen'. gave a comprehensive suf?éy of women;s WOrEload

and cultural roles in relation to- their educational, | /)
pro%essiohal, political opﬁo;tunities aﬁdp%heir iegal L
situations, pointing\out tha% ef.one—third‘of fhe world
population that is ill{terate. 43% are women, and only - »
28% are men.lThe study’ shows that evenh where wohen'do\

'recelve some primary school tralnlng, their SLtuatlon is

Y- ¢

not necessarily improved because of "the 1ack of follow-up

. formal and non-formal education. That even within the -+ o

& . - ) aQ - !

1

Japan, Jordan, Kenya, Kuwait, Lebanon, Lesotho, Liberia, | |

Libya Arab Republlc Luxembourg, Madagascar, Malasia, Mali,
~ Mauritania, Mauyritius, Mexigé; Monaco, Mongolla, Morocgo, -

Nepal, Netherlands,-New Zealsnd, Nicaragua, Niger, Norway, . A

Oman, Pakistan, Panama, Paraguay, Peru, Philippines, Poland,

LPortugal, Quatar, Republic of Korea, Republic of South Vietnam,

Rumania, Rwanda, San Marino, Saudi Arabia, Senegal, Sierra Leone,

Somalia, Spain, Sri Lanka, Sudan) Swaziland, Sweden, Switzerland,

Syrian Arab Republic, Thailand, 0go, Trlnldad and Tobago, ‘ﬂ
: ~ Tunisia, Turkey, Uganda, Ukraniah Soviet Socialist Republic,: #

’ " Union of BovYet.Socialist Republles, United Arab Emirates, '
United Kingdom “of Great Britain.and Northern Ireland, United
Republic of Camerocon, United Republic of Tanzania, United
States of America, Upper Volta, Uruguay, Venezuela,
Yugoslavma. Zaire, and Zambia. . o

. . , 2
7 . -

-

»
-

*u
.
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United Nations, which had recently taken a leading position

"in the struggle agéipst discrimination, the percentage of

‘women in the higher professional-raﬁks is very low

because of theif low academic attainment.

e Gi;le and Smock's(;9?2)study ofi women and development

kin Japan, Bangladesh, Egypt; Ghana, Mexico, Poland, France,

and the United States provides cultural and historical

“©

background information on the current situation of women

in these countrieSF\;g?e study dealt particularly with
women ih education, religion, arts; economics, media,
politics and law; ‘Based on the empirical data of
countries under study, Giele and Smock also providé
theoretical qodel for qvaluatiﬁg the status of women and
came tp the_conclusioﬁ that the family is the key
structural variable influencing theﬂfémaleﬁs attainment.
Astin et al. (1976)\under the .auspices of the National

Centre for. Education in the United States, undertook a

study to identify the kinds and extent of sex discriminationm

-

in the access to secondary education. ?he study

examined the participation of women in educational activities

and institufional practices that may be discriminatory,

individual behavior that may limit women's options and

’ spégific aspects of the educational experience that -

contribute to women's ppbgressa Their sample comprises

:
secondary school boyg,dnd girls. The study concludes that

/)’ >

" <

»
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not only does the society discriminate against women in
education, but that the achievement'moti&ation. self-
concept and,personality of women are so low that éheir
educational achievement is often adversely affected.

Studies have also been conduéted on the education and _
position of'women in Niger}a. One of the most recent
studies on the education of woﬁén ;ﬁ Nigerig is in thé‘form
of a Ph.D thesis by Erma Muckenhirn (1966). The study

was based on interviews, statistical data and opinion

survey of secondary school boys and girls and their

teachers in Western Nigeria. It shows clearly that even in~

Western Nigeria which i1s said to be predominantly urban-
1zed, the percentage of girls in secondary school is much

lower than that of boys (see Table 1 below). "

V‘N'_w—-\;;_\
-

Table 1

]

SECONDARY GRAMMAR SCHOOL ENROLLMENT = 1953 « 1963f

[RN

I

. " YEAR GROUP ENROLLMENT PERCENTAGE OF '~ ANNUAL PLERCENTAGE

TOTAL INCRLASE
1953 BOYS 6,533 . 89.2 - .
GIRLS 792 ~10.8 . -

|

. N
‘ -

*Muckenhirn, 1966, p. 56.
/J

L
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1955

1956

1957

1958

1959

1960

TOTAL

BOYS
GIRLS
TOTAL

BOYS
GIRLS
TOTAL

BOYS
GIRLS

TOTAL -

BOYS |

GIRLS
TOTAL

BOYS
GIRLS
TOTAL

" BOYS

GIRLS
TOTAL

BOYS
GIRLS

.TOTAL

- 14 -

Table 1 (cont'd)

7,325

8,108
1,151
9,259

9,459

1,476
10,935

10,758

1,863

12,621

13,698
2,510
16,208

15,889
2,877
8,754

18,889
3,485
22,374

21,500
4,255

25,755

i

100.0

87.6
12,4
100.0

86.5

13.5
100.0

15.3/,/? S

2h.1

45,3

26.“

16.7

28.2 .

18.1

13.7

26.2
15.4

27.3
3.7

28.4,

15.9

14.6
15.7

19.0
21.1
19.3

13.8
22.1

15.1
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Table 1 (cont'd) ( <
YEAR GROUP ENROLLMENT PERCENTAGE OF  ANNUAL PERCENTAGE

. - TOTAL INCREASE
1961  BOYS 24,050 B82.1 11.9
GIRLS 5,251 17.9 23.4

,TOTAL 29,301 100.0 . 13.8 .

1962  BOYS 27,047 g8o.7 ! 12.5
GIRLS 6,481 19.3 23,4
1963 BOYS 30,254 78.5 11,9
GIRLS 8,280 ' 21.5 27.8

TOTAL 38,534 100.0 ' 14.9

The table shows clearly that the number of girls in
secondary school is far below that of boys; theugh the
populations of both sexes are rising in schools. The
.study then conclpdes that the stereotyped idéés about
women go a long way to explain their lOW'respdnse to
education.

. Remy's (1975)Zaria case study shows how capitalist

development has reinforced structural énd functional sex-

ist inequalities in Northern Nigeria: 'As male status :

rises, women are increasingly subjected to the tradition-

al moslem seclusion' (Remy, 1975). The seclusion, she ™

aY ,
argues, causes economic and social isolation, and has kept

L3
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w?meﬁ away from schofbls. Religion rein.:t‘orces and
p;érpetuate‘é gtructural inequalities. School curricula,
course offering in technical schools and hiring practices
had failed in all asgpects to g\i“ve women enough enacourage-
ment. )

Although particular attention 'is given to literature
dealing with education of women generally, it is our

beligf that we should first of ail understand the relation-

ship between early socialization and life outcome.

SEX ROLE-SOCIALIZATION

-

" THE SOCTIALIZATION PROCESS.

\

Most social scientists have come to the conclusion ,

that there is a correlqtion between socialization and

life outcome. In order to fully understand how this

Ny s : S e s ¢ .
correlation occurs, it is important that we explain some

of the findingd of' those social scientists, particularly

- on how socio-cultural orientations are acquired in

. genefal .

Cultures are patterns of behavior, thoughts and feei-

'ings that are acquired or influenced through learning and

are characteristics of groups of people rather than of
individuals (Marvin Harris, 1971, p. 136). The way by

) {
. .
-
. . .
~
.

A

3y




‘punishments for those who obey and disobey ngiégctively,

o ‘ »~ \ ) - {A
whicﬂ&thig,is achieved is termed the socialization

process. Socialization therefore, may be defined as the
procéss of leading the individual, particularly the child,
to understand the customs, standards, traditions’ and
cultures of the groupof which heisamember,. and within
which he should participate positively (see. Figure '1).

The young is being socialized into the®society by inculcat-
ing iﬁ him the behavioral attitudes and sex norms that

are appropriate for each sex. There are rewards and

and because a child who disobeys is regarded as/deviant,
children quickly -internalize these norms. Hyﬁ;n (1952),
Fredrick Elkin (1960), Erneét Hilgard (1960), and Froman
(1961), all emphasize the three major approaches for the
study of socialization - 1learning, personality and role.
We shall therefore, discuss,briefly, these three approaches
\an& their effects on %ex-role. .

»

LEARNING

Eduqation is synon ‘ with svcialization. Therefore,
educational attainment{and congequently, life outcome are
said to be aéquired thrduygh learning (Dreeben, 1968)., In °
this respect, two majof : ncepts ofteén referred to are:

'‘imitation' and 'identification'. Thus, the importance
- : o
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FIGURE 1 :+ SOCIALIZATION AS IT AFFECTS HUMAN BEINGS,

Society - (Social norms and .
/ N Religion)

Life Outcome
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j
of *significant others' is apparent. Sign“ificant others
define the world for the child and serve as mqedels for‘ '
his attitudes and behavior (Elkin, 1960‘, p. 26).
Researchers who explore the socialization process through
the concept of imitation argue that right from 1l:he eaflir
stagés of life, the child learns the importance of follow-
ing the footsteps of adults around him. This is mainly
achieved by‘}es/towing rewa;ds' and inflicting punishme;lt,"
ggpending on the qhild's behavior:’.‘ The school plays an
important role in Jthe concept of imitation, s'ince most
people childrenlike to imitatg and identify with are met
not only in the family, but in the school as well (Levy,
1975, and Wilson, 1966). )
O Dreeben and Parsons have noted that the school is
considered the most important agenit:; of socializatioﬁ It |
represents-a de\ielopmental prbcess taking place outside
the family, in which large masse{.s‘ of*people acquire certain
psychological capacities that enable them to participa[te
in*ma jor institutional areas of society. This is not to
say however, that other agents such as the family, Dohurch,
"peer group~anci the mass media are not important.

" Social scientists who explore the socialization
process by identification argue that a kchiid identifies\‘

with a person whom he or she considers to be of great

importance. The child therefore, tries to be like this

-~
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pérson, and graduallj internalizes and imitates behavioral
attitudes of the person. As noted by Miller and Dollard ’
(1941), and by Brim (1966), the primary models for
idéntification are of ten found in the family: Resgarchers
have sought to explain educational motivation and attain-
ment of children and yoﬁth by reference to the achieve-
ment motivation.of parents. W“'e should note however, that

2 4

socialization is an on-going process. There are always

-

new deve‘lopments and relationships that must be learned.

PERSONALITY

£
Social scientists 'differ in their ‘opinions as to-

. whether or not personality disposition should be inc];uded

in the socialization research. While Katz aﬁa Benjamin -
(19605 and Browning and Jacob (1964) argue that the i |
relationship be tween pgrsonality disposit:ion and¥social-
* igation is very weak, Lewis Froman's (1961) research
‘argues strongly for its inclusion because of its relation-
to the environment (mass media, educatio‘nn, peer groups
and family) and behavior. The concept of personality
kf)rovides leverage whereby we are able to 'explain' the
effect of certain environmental conf%igurations upon

~

_ behavior in a manmer which, essentially, gives us a great

dﬁ/al more control (in a predictive and explorétory sense)

over rather complex environmental forces (Froman, 1961, \
1
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P 3#9; see Figure II), However, this is not to rule

out the possibility that isolated 'bits® of behaviors may °
be learned vhich in a sense, bypass personality considera-

»

tions in terms of integration into the context of relatively

enduring traits.

Basically, there are ;vlio main traditions in the study \
of personality in relation to society. As stated by Brinm
(1966), the first tradition is interested in how individuals
adjust to sociéty and how inspite of the influence of
society upon them, they manage to be c;reative and gradually

transform the social order in which they have been borni

The second tradition is primarily interested in how

society socializes -the individual. Our study of social- , .®
ization in the literature_ reviewed here, as well as tl}e o .
~ study ‘proposed. falls into this‘second tradition. ‘Th:e .
study '1'.; mainly concerned with hoy man changes the
natural man, and not how man;chgﬁhges his societys AWe \ >

shall therefore, focus on understanding the societal

social structure, role prescription, acquisition of sex

habits, beliefs, attitudes and motives which enable women

to perform satisfactorily the role expected of thenm in

the nigerian society, thereby militating against their

H4

education.

\
i
1
4
A
1
i
\

i e A et im0 B -

st




'~ Mass media Education’

n\
. - 22 - . \
- . ‘ ST ) L

FIGURE II : PRESUMED RELAT%\NSHIPS AMONG E.N‘{IRONM'_ENT,
PERSONALITY AND BEHAVIOR.

-
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Peer Group. Family.
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* (Froman, 2961, p. 345). . =
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ROLE

@& LY
Most theorists have simply defined role either as a]

,brldge between individual and society, or asf llnkage

between culture and scrciety (see Figure III). In each
society, there exist clusters of i‘nterperdsonal' expecta- ‘
tiens, rights and responsibilities. Each of these
comprises a role. Right\ from cilildhood, men are social-
ized to participate in the various institutions of the
socliety. Since roles are defined as expectations ef
behavior, they are in a sense, ideal conceptions of what

should be dong by certaln people in partlcular situations,

Roles are reciprocal and therefore. in actual performance,

~

“there exists social interactiorf.

Research findings (Colemen, 1966; Anderson, 197'4;

Astin et al.,'1976;)Baudon, 1973) have indicated that in

modern industrialized society, children are socialized to.

fill unequal sex roles. Anderson explains:

R General sexual inequality is deeply ingrained

in the child socialization and sex-role learning
process. MNales are rewarded for rationality,
responsibility, initiative aggression and
physical prowess, and females for emotion
deference, dependabillty. reserve and dellcacy.
Later, the young male and female 1dent1fy and

/

v
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FIGURE III - RE)LES AS LIN,KAGE BETWEEN CULTURE AND SOCIETY.
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model their behavior after thit of their adult
couhterparts. (Anderson, 1974 p. 312).

\

i~

The regularity of sex-role learning tends ‘to give the )

_impression that differences between male and female roles
. . o ‘
have an innate or biological origin. But this assumption

has been proved wrong (Urdy, 1966; Mills, 1963). B

Forkde’lga’des. the traditional work on child develop;-

R

ment, combined-with the Freudian concepts and theories

v

o _ . .
on personalityg and the thought of cultural relativity =

enhanced By the cross-cultural perspectives of an~th"ropolo-
gists never focused on role-learning and social inter- ,
action. The etudfes rather concentrated on adults’
adaptetion:to society's demands for changée in his social
behavior as he moved from one position to the next. 1It
was not until 1966 that Brim and Wheeler revived the
idea of role-lee.rning approaclh in enalysing the process
of socialization. Their research also included socializa-
tion after childhood. The amount of ~socializatioh an '
'individual receives in childhood cannot be fully aﬁequate,
"as preparation for the tasks demanded of him or her in .
later years. However, childhood sdcializetien serves as -

t

a- foundation for later years. More-demanding rolee.

v ‘ "
' £
.

q
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learning attitudes and skills (acquired early in childhood,
that is), are made use of later in life.

" Brim, in his essay, 'Socialization After Childhood',
analysés the changes in the contents ‘of socializatioh

after childhood. He first deals with changes from concern

with values and motives towards concerns with overt

-

behavior. This is necessary because early life socializa-

fion embhasizes the control of primary drives, while
socialization of later stages deals primarily with overt

‘ behavior in the role and makes little attempt to influence
motivation of a fundamental kind., Second, he lays
emphasis on the synthesis of o0ld material. That is, the
material acquired in adult socialization is not so much
new material\ but a development of the old. fhird. is
the transition of idealism'to realism. Fourth,. is the
concern with teaching the individual to mediate between
conflicking demands. As one moveg through the life cycle,
’one is forced “to develop methods of selecting among
conflicting role préscript;ons. The fifth characteristic.
of change in socialization is an increase of specificity
in role prescription. The final one is the addition of
other_componen?g. such as "I-Them" relationship to "I-Me"

component of personality (Brim, 1966, p. 24-33),

o]

Y

’

o, ’%




- 27 -
\

‘L [4

EDUCATION, BIOQLOGY'AND, SEX-TYPING OF ROLES.

The differences‘in the structure and physiology of
man and woman have led some theorists into believing '
that sex-linked roles ;%dﬂstatuses are primarily
'bioiogical, rather than cultural phenomena. The higher:
level 6f testosterone in men is also said to account for
their general aégressiveness. and their"natural'
dominance over women; and because of the female abiiity ,—q;i

. * to bear children and‘nurée them, they have been
categorized as the. on £ who should stay at hoﬁe and
take care of the entire household. In other wor&é..women
have beﬁome the subordinate sex; This afgument has often
been met with various criticisms. While invéstigating
whetﬁer behavioral patterns aretinborq, Maccoby and.
AJacklin (1974) concluded: that while some sex differences
may be taken as<established facts, athers PFe sheer my ths
and still others require evidence before a verqicp,coul&<
\actﬁally be .reached. According to %%fcoby and Jacklin:

In the category of established fact are sex
differences in verbal, visual-spatial and
mathematical abilities and aggression. Boys
and girls tend to be roughly equal in these
traits until early adolescence. At that
P point, girls begin to surpass boys in verbal

A\




- =28 - ,

Al
x

and visual-spatial abilities , and boys in
mathematical abilities. As early as age 2,
boys tend to.be more aggressive than girls,

a difference that holds cross-culturally.

° (Maccoby and Jacklin, 1974, p. 82).

N v

Enough evidence ﬂas shown that the two sexes show
a remarkable degree of similafity in the basic intellect-
ual as well as“ih\the process of perception, learning and
éemory in early infancy. It is the school systeh that
reinforces and perpetuates the inequalities between the
sexes by'tracking them to different courses  that are
labelled 'feminine' and 'masculihe'. By so doing, the
school in modgrn world stabilizes'the society (Dreeben,
;1968; Harris, 1977) o

Moé;rn anthropolﬁgists have concluded that there. is
nothing purely '‘natural’ about human behavior; that all
socio-cultu}al practices represent the selective result
of interaction between culture and nature. Researchers

believe that men are neither born with thé innate

tendency to be aggressive nor that to be dominant over

~ women. On the other hand, women are neither born with

the inhate tendency to care for infants nor to be sub-
i ° .
missive to men. It is the society with its powerful

constraints that imposes these roles on them through the

-
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socialization process.

AGENCiES OF SOCIALIZATION.
.8 ' ) \

Cross-culturally, the sex of the child determines his
or he?t pattérn of socialization. As a result of their
different socialization ﬁistories, the sexes come to
differ in the meaning and value that stimuli'have for
thep. and %hergfore, in their sﬁbsequént preferences and
choices (Mishel, 1970, p. 59). These experiences and
perceptioris promoted especially by the family also -
manifﬁft theméeIVes in different kinds‘of achievement;fo;
the two sexes; different levels of self-e§teem. different
motives and different attitudes.

The school taking over from the family reinforces’and
continues the sex-rolé socialization, thereby, promoting
tﬁf existing ideolbgy in the society. .

Gordon Chamberlin's article on 'Phenomenological

Methodology and Undgwstanding Education® elaboratel on

. how the school and Ats members act as socializing agents.

Each éocietx\EEdeies a legacy of pattern for what child-
rép éhould learn and how they should learn, as well as'
how they should be helped in that learning. He divides

the socializing pattern of the society into five parts
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~and shows clearly how this structure operates in the
school. He refers to the first part as 'sponsor', that
is, someone who is heid responsible for providing educa-
tional activities; the second identifies the fact that
these activities always involve consciously selected

pattern, which he calls 'procedure'. Third, someone is

- responsible for conducting thege activities. Chamberlin
Q

refers to this role as 'operative'. Fourth, those to be
helped in legrning are 'learners'. And finally, there
is always a constituency concerned with the outcom¢g of
educationai activities, that is, the 'constituents’ .

. In formal schooling, this five-part structure
bgcdmes more elaborate and explicit:

Boards of education sponsor and specify:
procedures; .administrators and teachers are.
employed to carry out piénned activities in
standardizedhways; learners are required by
law to attend these activities. 1In short, the
schools have become symbols with\meanings basic
to a nation's sélf-image. (Chamberlin, p. 123).

Part of the planned activities is tracklng the children

to dlfferent courses, dependlng on their sexes. “Male

5

chlldren are trained to be aghlevement-oriented. while the

female aye trained to serve an affilial position (Anderson,

P

]




) contributed to differential sex-roles (Obilade, 1977).
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1974). On the whole, the content of education expresses
éertain bqsic elements in the culture.

~-

RELIGION AND‘§EX-ROLE AS CULTURE.
A number of studiés have explored the possibility )

that religious beliefs and rituals may have greatly

Both Christian and Moslem religions differentiate in

doctrines regarding women, as compared to men." While the

Christian doctrine does not put too many constraints on

women, the Islamic religion does. However, hoth\religions

beliege that women are the subordinate sex, who thé}efore.

should always be obedient to the male, who are the dominant sex.
’Culturélly, the institution of purdah, symbolized by

the véil. alienatgs Moslem women, especially in rural

areas, from the public eye aﬁd'reduces thep to complete

sﬁbordination and dependency. As a result, Islamic men 3

cross-culturally, always fight ferociously against all o

attemptsvto liberate their women or even improve their

lot (Rohlich, p. 5). The igferior position of Mo;lem

women is shown early from childhood. When a male child

El

is born, the call for prayer is given to welcome him,

_whereas, nothing of that sort happens when a female child

Yis
)
2
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is born. In addit;on} the Moslem culture idolizes women ‘\
who have made immense sacrifices for their husbamnds. ’

N
Religious culture and tradition combined therefore, could

be seen as a contributory factor to the inegualities

between male and qémale in thé society.

EDUCATION AND ACHIEVEMENT MOTIVATION IN'WOMEN. -

i

AN

Achievement motivgtion is the extent to which one is
concerned with at%aining‘excellence. McClelland and
associates in 1953, concluded that achievement motiva-
tion is a relatively stable personalityfdisposition,
learned in early childhood to strive for success in any
situation whe;e standards of excellence are applicable:5
and to feel proud of success and ashamed of failure.

They perceive the motive to achieve as gener vz{hg across
area of achievement. According to this theory, the motive
remains 1atent until it is aroused by situational cues. p
It becomes activated when a person believes that the &
consequences of his or her actions will lead to either a
favorable or an unfavorable evaluation in terms of .
standards of excellence. Once aréuseq. the motive to

achieve will résﬁlt in achievement-oriented activity,

only if it is greater than the tendency to avoid failure.
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Crandall (1964) proposed another mo?el of achlevement
motivdtion accordlng to which there are three determlnants
of motivation 1n,a given situation: (1) expectancy of
success; (2) at%ainment value (the value attached to
particular types of achievement); (3) standard of perform-
Lanceu Whichever way one looks at it, level and direction
of achlevement motivation in women appear to be affected
by sex~role definition, low self-concept, orientations
and expectations.” Women may be motivated to achieve only
in areas that they and others consider appropriate to
their female .sex-role definitions, rather than in
appropriate masciline domains.e Several other studiee.
.such as Broverman et al., (1970), and Golberg (1978), have
all demonstrated that feminine traits and products-are
given lower valuation thao,masculine traits and products.
As a result. of these sex-role stereotypes. one would
expeot women to have low or negative views of themselves,

Writers, such as Scholaserg and Godman (1972), have .
found that even at the kindergarten, children could
identify traditionally male and female occuﬁations. Hlore-~
over, the occupations tgese children identify themselves

with fall within the stereotypes. Thus, at different

stages of socialization, the diiferences in male and

.,
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female séxes are often emphasized. This accounts for
different treatment and outcome. ' \&,

At this stage, it should be emphasized that this is
an exploratory study which sets out to find out the
socio=cultural factors affecting the education of girls
in nortﬂern Nigeria. / ‘ ) |

~Qur review of literature doés not preténd to give a
cogprehensive picture of the available research on
factors that militate against women in educayion. It *
Is rather, a random.selection of studies trying to .cover
the conceptual and methodolpgical development in recent
years in areas of women's education. Much of the
Hiterature reviewed for this study was published during
the last two decades..

'Theﬂattempt‘made so far in our literature review has
been to generaé: an hypothesis to answer the following
question: does the socialization process still acc;;ntj
for the lbw,response of women to education aﬁd their
perception of their role in society ? We shall later

compare the results of our findings to the hypothesis

already generated.
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. " CHAPTER 2 _
. 'RESEARCH PROCEDURES. . -

INTRODUCTION

/- .
As we explained earlier in Chapter 1, the main aim

of our research is to explore the various socio-cultufal
factors that affect the education of women in northern
Nigeria. At this point, it should be noted that this
, research projgét is a case stuﬁy of ﬁorthern Nigerian
women in Montreal. It will be observed that the spousegs
'of these female respondents wereialso interviewed. This
is to enable us to know the attitudes of men'towardsa
women in general. To this end, our procedural approacﬁ .
will involves
| the formulation of a research‘designz
demographic chéracteristics of our samble:
research instruments; and ° |

the interview.

RESEARCH DESIGN

Q@

" The methodology of our research is basically retro-

spective in the sense that our primary questionnaire (see
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the section, "research instruments'), probes the early
socializatisn‘process of our respondents who are now adult.
However, it also.désls‘with the present life-experience'of
the respondents. For example, there are certain questioﬁs'
that are hypothetical, but which give an insight into the
respondent's general concept of women and education.
Furthermore, a secondary questionnaire designed for two T
hundred high school girls (in northern Nigeria)«registered
for the 1978/79 session serves as a useful tool for the
assessment of women education in northern Nigeria.

The primary questlonnslre is madevup of 145 items
which cover a wide variet& of topiss. Our sample is\care;
fully selected to include only those Nigerians who are from

the northern parts of the country. The sample selection '

minimizes the interference of external variables - for

. instance, a northern Nigeriap_brqugnt up in the south would

o

\

have a radically different educational history than one
'born and bred® in the north. Therefore, the criteria for
the coméosition of our s;mple are as follswsf

" 1. 4n individual must be married;

2. The spouse must .be in Montreal; and

3. Early childhood must have been sﬁent in

northern Nigeria.
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Furthermore, our respondents are male and female in ,
order to have a sex-based comparison and expose diffar%ntia}
' 4
sex-role socialization, if any. Therefore, two broad k\

. . %
groups emerget the first, eighteen women, 'and the second,

eighteen men.
The secondary°questionnaire was designed to enable us
to gain aécess to the opinions of those who gre underéBing
the experience of being within the educational system. Our
findings,are in turn, comparable to the retrospectiQe study “
of tﬁe primar& questionnaire. It shguld be noted that
since tﬁe’aﬁthor of this thesis could nof be physically
present in Nigeria duringlthe research, the secondary

questionaire was administered by a competent relative of ‘

hers, who himself completed his Master of Arts (Educational

Adpinistration) at McGill University before returning to 5

Nigeria. The completed copies of-the secoﬂdary questionnaire
were subsequently forwarded to the researcher here in

Montreal where the results were analyzed. However, it is

4]

necessary to devote a large bart of this chapter to our

primary questionnaire because it is the focal point of our
o ) b

research.

. . ;
The Primary Questionnaire:

Ll

In this section, we will discuss the “formulation of

our questionnaire, the selection of our sample, and the.
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polarization of the two .working groups (female and male).

/

Formulation of the Primary Questionnaire:

» Since our research is an exploratory study ¢f women
vis-3-vis education, we ha&e"taken great pains -to include
questions which will help to reveal fagtors militating
aéainst the education of women in our questionnairgkh As
we péinted out in Chapter 1, modern society recognizes the
importancé~of education for personal and societal improve-
ments. Nontheless, the education of women still seems to
lag bghind. We seek to probe this fact b& asking'different

types of questions. For example, some.of our questions

are simply informative: 'What is yourlgge‘? Sex_? Religion ?'

or 'Where did you spend your childhood ?' etc.” Others

involve a choice between two or more angwers: 'Did you

‘attend a sexually mixed or segregated elementary school 7'

Still, others are the 'Yes-No' type of questigns, and the
majority of others are the apenQended type of questions,
some of which are h&pothetical. The last category is
particularly suited to»an in-depth interview because it
gives the respondent the liberty to makg personal comments
which may provide other leads in the probe. ‘ '
However, .there are some of the questiohé that are
restricted to a particular- sex. For example, 'How ﬁany

1

‘more wives do you intend to marry ?'. At first we tried
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to get the women to answer this question hypothetically

, as if they were men. But we soon realized that this

approach would lead to unnecessary complicatioﬁs and so,

we discarded the idea.'

) THE, SAMPLE o

Since ouf regearch did not have any financial sﬁpport,

it had to be conducted at minimum expense. Theréfore, we

. decided to focus on the northern Nigerians studying at

higher édubational institutions in Montreal. And since

most of our sample had been in Montreal for only a few

years at most, we can argue that 'their experiences back
in Nigeria were still quite fresh iniéheir\memories‘at
thé‘time of the interview. This was a majop‘assumption '
in the selection of our sample. Furthermore, this fact
provides the,opportunity to test the arguments of those

social scientists mentioned in our literature review

" who suggest that early socialization greatly affects ong's"

outlook in 1life. The list f all Nigerians enrolled in

" higher educational institutions in Montreal was obtained

from the 'President of the Nigeéian Students' Associatioﬁ

in Montreal. About one hundred and eighty names were

-

o
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supplied.by the Association. Out of this number, we
started eliminétiné'those who were not from nerthern
Nigeria. Then, we were left with fifty names, out of which
we eliminated those who Qere single and those who were not
accompanied by their spouses. So, we were %eft w;th a
quite homogeneous group of people, who incidentaily, all
lived in and around the 'student ghetto' near McGill
Univereity during the time of our research.

. We decided to 1limit our sample to eighteen married
couples so as to have an equal representation of'both

sexee. Moreover, the family is recognlzed as a reflection

. of the society at large. g4It is therefore, logical to -,
g

expect that whatever operate§ within the family circle

would give an insight into what goes on in the society.

‘Therefore, the response generated from the two key

members of the family unit should be quite represen/g;iye

of the society. Furthermore, our sample is limited to

@

those who spent their early ehilahood in nor%hern.Nigeria

so as to be able to explore aspects of their earlx

A% I

‘socialization and educational history that could be

respoﬁsible‘fo% the disparity between the education of
/

" men and women. In other words, we end up with a polariza-

tion ofitwo working groupés male and female. .

#
?
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- .o Demographic characteristics of our sample:

The First Group (Female): This group is‘madé up of -
eighteen women - half of our sample. Most of them are -
between the ages of fifteen and twenty years, and ha%g
been married for one to five years (see Table 2.1). -
They ycome from different geographicalvlocations in

northern Nigeria. There are twelve from the *Far North'

and six from the °*Near North'. Their religious affiliations
.-

follow closely this geographical distribution (see Table

2.,2) = a total of thirteen Moslems and only five . 95//

Christians. v
In considering the sociological background of our

first group of respondents, we note that majority of them

are from rural, as opposed to urban areas. This means .
o

]

t 14

cases, the father could be literate (usuall&‘at elementary
school level), whereas the mother is usually illite;ate
(see Table 2.3). Furthermore, the majority of their
fathers are bluefcoliar workers, whereagﬁthe mothers are
full-time hbuéewives, or at best, small-scale traders.

The educational records, breoccupations and asgiraa
tions of this first group of respondents are outlined in

Table 2.4, It is pertinent to note that a Iérge'ﬁajority

(
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TABLE 2.1t ' Frequency Distributions of Selected Social

Characteristics of Female Respondents.

Social Variables Categories Number Total
/ﬁ i \
Present Age 15-20 years | 12
21-25/ o .6
\ 26-30 N0 .

. ' ¢) 18

Age at 10-14 years 1
marriage 15-20°

21-25 1

© 18
Type of family Polygamous 5
T Monogamous . 13

' 18
Type of parent's Polygamous 18
family , . Monogamous - 0

' 18
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TABLE. 2.2: ' Geographical and Rellglous Dlstrlbutlons

of Female Respondents.

Variable Catégory ‘| Sub-category | Number| Total
Origin Near Benue 2 ,
North Kwara 2
Plateau 2
Far Bauchi 1
_ North Borno 2
Gongola 3
. Kaduna 2
Kano 2
N Niger 2
Sokoto . 0
18
Religion | Christian- 5
ity ~=
. Islam ¢ 13
Non-con-
formism 0
. 18
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TABLE 2.3: Frequency Distributions of Social and
. Educational Characteristics of Female
Respondent's Family. -
7
Variable . Category ° Number Total

Family 'Urban 7
setting Semi-urban - 1
' Rural §‘ . 10

18
Father's Elementary 11
education- | Secondary 2
al history University 0

; 13
Mother's Elementary 3
education- Secondary 0
al history University )

3
Type of Lower Class 1
parent's Lower-middle Class| 10
family - Middle Class 7

Upper-middle Class) O :

‘ i 18
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TABLE 2.4: Frequency Distributions of Educational
o Preoccupations 3¥d Aspirations of Female
+/

Respondents. It

¢ v

Variable Category Number | Total
- Educational Elementary ) 1
.level in Secondary 16 -
. Nigeria Teacher-training 1
' University 0
) Diploma - 0
18
Present Attending school 3
educational No? attendinngchool 14
. preoccupa-
tion 17
Educational Willing to prolong
aspiration stay in Montreal to
"~ attend school .0
Unwilling to prolong ,
stay in Montreal to -
attend school 118
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of them claimed to have had high school education,
Althoﬁgh we did not enquire about how many have actually
completed high school (to avoid embarrassment), it is
safe to specula't;e that a sizable number of them either
dropped ‘out of school or‘did not supcessfully complete
high school - the educafit;nal'figures showing e';'xro:!‘.lment
decline with class and sex of primary school children in
Kaduna State from 1973-1980 (st?e Appendix III) suggest
this. Furthermore, mgst of this group of respondents are
full-time housewives };ere in Montreal. This exeludes .»
them from school, and a;art 'from the three who are already

in school, all of them have no future educational plans.

And even those who are in school do not plan to undertake

more advanced studies. - “ @

The Second Gfoup '(lylale): .Like our first grvoup,uthias
groupvig made up of eighteen’ individuals - the second
half of our sample. But this time, they are men, not
women., Since these are the husbands ofa the ‘wonulén who ,

make up the first group, ’éhe members of the second group-

- are older than their counterparts (a cultural phenomenon).

Most of the members of this second group are between ;che

ages of tv)enty-five and thirty years (see Table 2.5).

k)

q
a
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TABLE 2.5: Frequency Distribufions of Selected Social
Charac teristics of Male Respondents.

Social Variables Categories Number Total
Present Age 15-20 years 0
21-25 1
26-30 12
30" 5
18
Age at marriage 10-14 years > 0
’ 15-20 o]
21t S 18 M
" 18
Type of family Polygamouso 5
Mongamous 13
18
Type'cf parent's Polygambus 14
amily Monogamous .2
, 16
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To be pz:ecise, at the time of the interview, only one
was still below twenty—five; twelve were between twenty-:
six and thirty years, and five were é.bove thirty. However,
the revelation of their ages (both female and male
respondents) ¢onfirmed what researchers such as Remy
(1975) and Muckenhirn (1966) said about women being lured
into early marriage in Nigeria, particularly in"the north,’
Since inter-regional marriages are scarce, the
members of the second group come from places whose geo-
graphical locations have simila:r pat‘t’erns to those of
their wives. OF the eighteen .men, there are twelve from
the Far North and six frgln the Near North. Their i‘eligioué),
affiliations are closely linked to this geog;aphical “
distribution too (see Table 2.6).
The sociological background of our se;:ond group of
resﬁonde{ztps r/'e:reals that majority ;f them are from rural,
| as opposed to urban areas. Thio.s’means that theiz:
families, like those of the first group, are mainly
- middle class. In this case too, the father céuld. have
some level of literacy (usually elementary), whereas the
mother is almost inva;'iably iiliférate (see Table 2.7).
This gives an .édge to the _fathers on the labour-market,

where majority of them are blue-collar workers. Our

-

o
A . °

.
- ‘ 2
,
- o
. ,
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Geographical and Religious Distributions of
Male Respondenfs’.

"Variable Category Sub-category | Number | Total
Origin Near Benue 2
North Kwara 2
Plateau 2
Far North Bauchi 2"
Borno 1
Gongola 3
Kaduna 3 |
Kano 1 K
Niger 2 k
Sokoto ) ]
' . 18y},
Religion Christianity y
Islam 13
Non-conformism 1
- 18
L
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TABLE 2.7t Frequency Distributions of Social and
Educational Characteristics of Male

/"\

" Respondent's Family., -

Variable . | Category Number | Total)
Family Urban 8
\/s etting Semnl -urban 1
Rural 9
18
Father's Elementary 10
 educational Secondary 0
history University 0
| 18
Mother's Elementary 3
educational Secondary 0
history University 1
\ L
Type of Lower Clasi , 5
parent's Lower-middle Class 6
family Middle Class 6
% Upper-middle Class | 1
’ 18
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respondents' mothers alre'ma-inly full-time housewives,

The educational records, preoccupations and aspira-
tions of our second group of responden-és a:re set out in
Table 2.8. When compared t;) the first group, this second
group has a more impressive cutlock. The minimum level
qf education.they had before coming to Canada was high
school. But there are two of them who had gone as far as
the Bachelor's degree in Nigeria. In contrast to the

first group, all the members of this second group+are in

'~ “one educational programme or the other here -in Montreal.

In fact, it is their pre-qdcupatio_n with their _studies
that brought them here. Most of them aspire to undertake
more advanced &egrees if given the chance., 5

_ An interesting characteristic of our sample has to )
do with age at the time of marriaoge;.types of family
unit and religion. Sixteen out of the eighteen female
respondents got married between the ages of fifteen and
twenty. In fact, one got married at fourteen. This is
in sharp contrast to our male respondents: all of whom
were married when they were well above twenty-one.
The majority of our respondents har'e from polygamous
families, Fourteen of our male respondents are from

polygamous families, while all our female respondents

are from polygamous homes. This explains a lot about the

rs

t

i




—

Vo eRRe g BRI T e S Y TSI 0 i et ot AR & m S
v

- 52 -

Q

TABLE _2.8: Frequency Distributions of Educational

Preoccupations and Aspirations of Male

Respondents. -

L

Number

- NS ,
Var/able \\jategory ) fotal
Educational Elémentary 7
level Nn Secondary 3
Nigeria Teacher=-training 5
N\University 2
xi\ploma 1
) . : 18
Present Attending school 18
educational| Not attending school 0
preoccupa- \
tion ) . 18
Educational Willing to ﬁrolbng
aspiration stay in Montreal t6
) ~attend school 18
Unwilling to prolong
gtay in Montreal to \ "
| attend school 0 -/
18
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type of family units that obtain in «northern~ Nigeria. :

All but eight of our thirty-six r;espondents are
Moslems. This is however, bnot surprlslng. since northern
Nigerians are predominantly Moslems, while the southerners
are predominantly christians. In fact, the Jihad (Holy
War) of Othman dan Fodio started from the north. His aim
was to cabve out an Islamic Empire of Nigeria. He howeve‘r,
met with opposition as he moved southwards with his - .

o

religiogs war. B
Another interesting aspect of gu} sample is that out

of the eighteen female respondents, only three are presently

attending an educational institution; the others, as we:

have said earlier qn. are full-time housewiv . However,,

one who did not spec:.fy her present educatitnal pre-occupa-
tion, has not decided whether or not sghe would go to

school in Canada. B . .

& RN .

-

s ~ RESEARCH INSTRUMENT

' N
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3
1

'The major device used in coﬁhection with our gquestion- o

naire was an 1n-depth interview schedule. This method is
partlcularly useful in the study of process (Blatt and -
" Garfunkel, 1973) and feelmgs. attitudes and values (Hyman,
R b}

) i
"o i
u . E

-
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Qur prlmary questionnalre (see Append:,x I), is d1v1ded
1n1:o the following par'l:s:

i Respondent's background,information;

o . ii Schopling and etducational history;

ili Occupational history;

iv Socio-cultural pattern before comin°g to Canadaj
= v Formal oréanization participation;
~ vi General .views on women «
(- occupation i 5 .

~~ independence ('authoritarian personality)
' = child education (stereotyping of girls - .
© Levy, 1974) .

' - - = female inferiority (fa.;nikl\'y/traditionalism -
S : ' | Levingon and Huffman, 1955)
" - Women's Liberé'pion Movlement.
‘ : . ° ‘ o

For confidential. reasons. each questionnaire was
pre-num‘bered. For example, 14 (for female) or 1B (for
male). Nowhere in-the questionnalre was there ‘provisidn
fox: the namé of sthe respondents. 1 |

. N ' ,
Sepondary sources, such as‘government‘.documents and

: publiéatipné related to the school syé‘te\m and the meduca‘t'ion
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of women in general were ‘also consulted to provide back-

ground 1nformatlon for the study. Bes;.des, we did a

&

\\:omputer gsearch to gather relevant materials on women's
. ducation. ‘

. THE INTERVIEWS

1 ’ ~’H \'
The interviews began early in September and were

,completed by the end of November, 1980. It was quite
hectlc go;mg f\om one apartment to the other. Besides,
it was the beginning of a new session and the students
were busy getting acqualnted with thelr courses.

The interviews were pre-arranged and usually took ’
place in the responden't:'s home. On Jany locqasm‘ns. the ! ’
respondent's spouse was absent. ‘This pernitted us to
interview f;he couple separat:sly. Even when both husband
and wife were press_n’t,“ we still insisted on ‘inte\rviewing. ,
then separately. The'xnain, ﬁur{:ose of this approach was

~ to ensure the sincerity of the respondent's response.
The presence {of a. third 'par-ty may hinder this opennéss &
N of mind. For sxample. a husband who is already thinking
/ of the possibllltyt of marrying a second w1fe may not

« want to admit it in the presence of hlS presen't w1fe.

P

s
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) comments, before and after their response to all

were completed per day.

interview. Sometimes, it was necessary to- grve a’ respondent

.
. .

\ ‘ _56-
However, we ‘ensured that the wives were -interviewed
before their husbands so as not to create any suspicion,
since the researcher is also a woman.

The dveragé interview was as conversatlonal as

possible. The respondents were free to pass other

questions. Usually, an interview lasted ninety ming?es.
This means that when both h&sban and wife were inter-
viewed on'the same day, we needej about three hours to
conduct both interviews., wé usually had a break in-

between the interviews. Sometimes, we had lunch -or dinner

" together on such occasions, depending on the time of  the

interview and our familiarity with' the reSpondentsw It

should be pointéd\oot howevér, tha fhe'fi st interviéws
lasteo much longer toan averagel But as the 1nterv1ewer
got\more and more acqualnted with the questlons, subsequent
interviews ran much faster, On the’ ayerage, two 1ntenv1ews

’

' The purposevof the research”was briefly stated before

the questlonnalre 1tems were gone through. .The researcher -

assured the respondent of‘the confldentlallty of all the
1nformation that would be glVen durrng the couroe of . the

<
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' poésible. In some cases, the respondents asked for

3makiﬁé cards. to analyze the various responses of our -

o
P

-

-5?-.

A\
)

the questioﬁ to read personally when there was a sign
of .difficulty in comprehension. Otheryise, the inter- ‘
viewer usually. read the.questionuout aloud as clearly

. ’
clarification before responding. 0

- »

All the thirty-six respondents in our sample were very .
céoperaﬁive. -Most of them expressed the desire to %ee
the finished product of our research. We fherefofe. hébé
no-reason Fo doupt the authenticity of the findg&gs out-
lined inOChapter L, which are based on these interviews.

Since ali ourjrespoﬁdént; lived virtﬁally in'the
same area, we had né problem whatsoever in completing
the interviews in time.” : E 2

As soon as we completed the interviews, we coded

each of the questioné“on coding sheets and started

‘ I
. . . .
« . N f N v N
respondents. . :
’ u - ' .
{
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CHAPTER 3
BACKGROUND INFORMATION
!
NIGERIA +  GEOGRAPHY AND HISTORY. I

The mid-twentieth century marked the breakdown of

the ties with colonialism and the emergence of new nation-

states, farticular}y’in the third-world. The cause for
: mergence o% the new nations could be traced back to
ising-ggﬁands of the people to have a say in the
decigions that affect their lives. More so, the 1948

*Yaration of Human Rights made the people aware that

men are born equal and therefore, should be free - this

is quite evidént \in the case of Zimbabwe‘s’pegsistent
struggle and its regcent achievement ‘of majérity rule.,
The same is true of Nigeria, ‘

| Nigeria is situated at the extreme inner corner, of
the Gulf“of Guinea in West Africa. It ;ies between

latitudes 40 N. and 14°N., covering "an area of 373,000

. square miles, extending from the Gulf 6} Guinea in the.
* South, to the Sahara desert in the North, and bounded on
the West and North by Dahomey (People's Republicuof’Benin)

and Niger, territories of French West Africa, on the Eastﬂg

by Lakg Chad and the Cameroons, under United Kingdoﬁ

Trusteésqip{‘(Perkins, 1960; Colemah, 1971). It is more
. .

g
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tpan four times the s&ze of Gha;a andkébout'fou} times
the size of the Unit:d Kingdom. With a population of ’\g
. about eighty miilion, thé Federal Republic of Nigeria is - |
the most densely populated country in black Africa.
Nigeria came into being as a single political unit
on January 18%,01944, when the two protectorates of
Northern and Southern Nigeria were émaigamated under the

g

governorship of Sir Fredrick Lugard. "The am%lgématibn
leg to' the organgﬁationbof the country into two major
provinces: the Northern and Southern provinces. However,

* the Sputhefn province -was in 1939, divided into. the
Eastern and Western provinces (Burns, 1969). . %

The year 1960 marked the end of Pritish colonial

rule in Nigeria, a rule whichvhad lasted for more than
half a ceﬁtury.v Nigeria became independent as a federa- ,'
tion, consisting 6fcphree pggions. namely, ‘the Northern, .-
Easterp andQWes?ern Regions, with Lagos as the Federal
Cgpifél. It should however, be recalled that' these
regions were synonymous with’the areas formerly knowp
ag’ the Northern, qu}ézg and Western provinces. It was
not until Octobén.lst. 1963 that the country became a

3 Republic. It has since been a member of the Commonwealth

and of the United Nations. - . (/,/
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Prior to the Nigerian independence, the British

government had tr}éd to create a sense of unity among

Nigeriahs without success. It therefore, became a major

©

task of Nigerian leaders after independence to create a
popular sense 'of nationalism. Buf loyalty to,etﬁnic
étates has alwﬁys taken precedenée over Nigerian patriot-
ism (West African Review, March, 1948). Nigerians see
themselves more often as southerners, northerners and
easterners, rather than being an“éntity. As Awolowo (a
political activist %f Western Ni%Fria). pointed.out in )
1947, *"Nigeria is not a nation, it is a mere geographical .
expression. The word 'Nigerian! is merely a distinctive
boundaries of Nigeria from those who do not' (West Af;ica

Review, 1947): All efforts to create a sense of national-

ism amongst the people have failed up to date.

THE PEOPLES OF NIGERIA

L .
to. )
Do a N

i

The structure of the state itself recognizes that

!

the peoples of Nigeria would only feel secure if"they'
were ruled by those who belong to tﬁeir ethnic group.

" The peoples of Nigeria belong to three major ethnic groups:

Yorﬁba, Igbo and Hausa. The Yorubas occupy! the south-
P :
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western part of Nigeria. With an area of 45,403 square‘

miles, they are about one-fifth of the entire population. e
| Hausé is the linguistic name used to desiénate the

people who live in the porthern part of Nigeria. They

are mainly found in the huge area between 10%O and 13%0 N.

"and boo to 10° E. and in the south of the Niger Republic.

The area essentially consiéts of the basin of the Sokoto
river and its tribﬁt;ries fo the west and of the Great
Plateau to the east (Hill, 1972). Aparf from the Hausas,
other shall linguistic groups su;h as the Fulani, Kanuri,
Tiv(and Nupe«do exist in the norfhern parts of Nigeria.

Much of the literature on the Hausas of Niéeria have
economic affairs of the people. O0ftentimes, §9 ﬁﬁption
is made of the’fgctors militating against women's éduca—
tion, It is this absolute neglect of)the socio-cultural "
factors affecting the education of women over the centuries
thatfwi;l'be the focal point of our discussion in this
study. o

!

qu centuries, Northern Nigeria had had well-organized
states (Emirafes). Each state was centered upon a capital4
town (Birni), which was uéually walled and governed by "

the Chief (Emir). 1In fact, Perham (1960) noted that there

H

p




“was nowhere in’sub-saharan Afriga to compare with

the political and cultural sophistication
of the ancient Hausa states with their
walled red cities, crowded mosqués, literate -
mullahs, large markets, numerous crafts in
leather, far-ranging traders and skilled
production of a wide variety of crops, served
by cattle, g¢amels, horses and donkeys and by
slaves whom early travellers to Kano reckoned
as half the populatibn. Not only the ruling-
class, but the more prosperous of the Hausa
had some of the luxury leisure coupled with
a standard of living.rare in tropical Africa.
(Perham, 1960, p. 33-34).

)

o TN

,(_,,/"’)// Although over the years, methods of government have

N

{ " “changed in Nigbria, the walled c1tles are still a feature
“of the North and‘%he Emirs are the Heads of the Native
Authorities within their emirates. o

~Majority of Nigerians live in rural villages in which
the compoun& - an encl;sure containing the houses of a
man, his wives and in some cases, the houses of hié“
brothers - is a unit of settiement; Less than ten“percent

- of the population lives in yrban centres. Most of the.
towns are concentratéd>in the south and are densely

" poépulated. ;

Adding to the population of the urban centres are non-

oneio
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Nigerians whose numbers have grown rapi&ly over the years.

The groups of expatriates include Europeans, Indians,
s ¢

Ghanaians, Americans, Chinese, Pakistanis, Lebanese,

Syrians, Dahomeans, Germans, Italians, Sierra Leonians

and a host of othé?s,(Dai;y Timeg of Niéeglg, March 19,

;o - 1962). T ' |
f o5 The foreigners play an integrhl part in the operation i
and development of the Nigerian society. They are able A

to move freely like citizens without any harassment by
the police. It is not unusual to find the Lebanese
dominating the economic sector of an.urban centre in the

Nigerian society. Most of them have become importers of

- ——textile-goods. A host of -others-are-found in government——— 7

' departments. The Nigerian Railway Corporation for
i§stance. is managed by the Indians. Some e;patriakes
have even ‘become naturdlized and a host of others have
had traditional chieftaincy titles conferred on them. ’
This in part, explainsuthe friendliness and open-handéd-
ness with which Nigerians accept peoples of other nationsi.

LANGUAGES

-

| , Linguistically, the  Nigerian society is heterogeneous.
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There are over four hundred indigenous languages.  Though ’

English is spoken and understood by only'about twenty
percent of the population, it has become the language of
government, administration, commerce, industry and educa;
tion. Many Nigerian educationists ‘have: often objected to
é a foreign language being the language of their go@ernment.
? Thus, for instance, Babs Fafunwa (a professor of ;duca-
| tion iq‘Nigeria;, started éxperimenting with a group of

¢primary school children, using Yoruba rather than English,

as the medium of instruction (Fafunwa, 1976). But perhaps,
‘ ~

one should not blame Nigerian educational planners for
'_,’f still hanging to English, years after in ependence from
— . the British, because it is difficult %o“cleade the best
replacement for English that would not lead to animosity
from one linguistic group or the otherr Any language
. chosen as the language of gﬁvernment would definitely
enéounter problenms, esbecially those of acceptance.
Thus, their contact with the British has left a
'particulérly profound impact on the mentality of the
Nigerian populace. This is evidenced by their education-

al system which is still fashioned after the British

model.

el B
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SOCIAL STRUCTURE

Social scientists have often pointed to the fact

‘ yhat there is a correlation between social class back=-

ground, behavioral pattern and achievement in life. For
instancé. Coleman (1966) and Boudon (1973) have argued
that social class differences are responsible for unequal

performance of children in schools. They argue that

children from the upper class, to a great extent, do N

better than children from lower class families.
The Nigerian society can be divided into upper, middle
and'lower’classés on the basis of income and to some -

éxtent, education. Businessmen and professionals can

'safely(ib called the upper class. The middle class would

be white-collan workers and civil servants, especially
those in the administrative"sector, The lower class
consigts of all those unemployed as well as the semi-

L3
v

skilled workers. L P

/fhere-is no rigid law concerning the family structure
in Nigeria. It all depends onvthé"type of marriage
contrﬁcted. ﬁarriages contrapteh in the Law Courts |
follow the fritish pattern of monogamous.life-style. even

though there are lots of extra-marital relations as well

o
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as a great deal of separation and divorce. On the other

d, there are religious marriages.tco. Moslems could

‘ma as many as four wives an¢ divorce them at will. .

. r ;
Besides, there are also traditionalists or atheists whq

1

could marr& as many wives as they like. As recently as

1979, a pppular Nigerian musician -~ Fela Anikulapo-Kuti

- marrief twenty-seven wives under the Native Law and

Customs éll in a day ! Social status in'Nigeria is

highlyv&ependeht on family-size. A woman who has -many

children is considered valuable. Women even urge their

husbands to marry more wives so as to improve their own

status and because they view/the\:extended'ufamily system
\ .

as a form of social security. As a matter of fact,

. Nigerian men. see polygamy as a show of affluence (Obilade,

~

1977) . : .
Authority within the nuclear family still rests with
the male, who is considered to be the head of the house-
hold. Traditionally, the opinions of women and children
were neither solicited nor tolerated. Women's sole

responsibility was to take care of their husbands, child-

ren and the entire househcld. Nowadays, one often hears-

| Nigerian men say 'a woman's place is in the kitchen andg

women should therefore, not compete with men in any aspect

5
-
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of human endeavour'. wemen‘s unequal htatqs is perpétuateg
:by the educational system which discriminates heavily a
against women, particularly girls in the North. Very few
girls in the Meeleﬁ North receive any formal edﬁcation.
and when they de:\it is very limited. In the whole ’
country, only a third of -all primary and secondary school
students are female (Mickelwait et al.{1976). When'women
do marry in the soclety, they forfeittthe right to‘own
prOperty; as such, wealth and inheritance are ueually
retained in the famlly and managed by men. Greater atten-
tion is placed on the education of ‘male children because
of the desire for prestige. Parents believe that -any

honour bestowed on their sons would reflect on their

'famlly, whereas the girls by marriage. relinquish the

°

',family-name. As a result. it is their husbands’ families

that would have the honour (Jibowu, 1969). While writing
on 'Homen in the Society', a free-lance writer was quoted
to have said that fWomen in Nigeria can never operate Jh
the - same level witn\men. When 1975 was named International
WQmen s Year, Nigerian women started clamouring for equality
of opportunlty with en. After 1975, they all packed their
bags and baggages and went back to the kitchen, where they
belong, never to be heard from again' (Paily Times, July

\

_ o
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‘16, ;979) It should however, be noted that\lncreased\¢

exposure to Western customs and culture has h lped. to

some extent, in defining soc;el roles, eybh,as the child-
P reering practices amongrthe elites, though majorrty of

Nigerians“still“ﬁelieve that women are second-clasQ\

N

citizens and therefore, treat them accordingly. \

( 1Y
. . s
.

i

\ . ' ’ -

. THE ECONOMY
‘_ Africans generally believe that the major reason :
behind the colonizing efforts of the Europeans was to p
., extract and export the raw materials avallable in Africa
for their own use. It was at the Age of Industrial
)‘Revolution when there was" struggle for ebonomic power in
Jalle, in his book, The Pillage of the Third ‘
» = World (1966), gives statistical data to support this

Europe.

ﬁiew.. Nigeria falls within the category of African

countries rich in raw materials and mineral resources.
& N -

the Europeans needed.

\ -

Y

Just as the post-Second World War era had opened up
. new political horlzone to Nigerians. i¢ also provided an
impetue for economic and social development. Majority of

Nigerlans were farmers producing and exporting palm-oll

~ a v
‘ . 2Y ' . . L.«
\ ‘ ‘
.
0 * -




A

- ¥d a host of other agricultural products. Coupled with
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|
this, industrial centres were created in urban areas:
Lagos, Ikeja, Ibadan, Kano; Kaduna, Aba and Port Harcourt. ‘
‘With the discovery of oil in the mid-1960s and its
massive production after the civil war that ravaged the
oountry between 1967 and 1971, thire was an economic boom
which led to a great increase in employment opportunities.
‘More and more people started leaving the f?rmShfor the
c1t1es. As a result; farming wag neglected and the ;~ e
nation's ecenomy became dependent almost entirely on oil.

Sp far. Nigeria has become the second largest supplier of

".0il to the United States. - )

Other industries in Nigeria‘include coal and tin

' mining, cement works, plywood, cotton ginneries in the .

S

North and other secondary industries.‘ qudgovernment

derives its revenue from exporting agricultural products ;
as well as oil, import duties and %ﬁhoet of other tarrifs
imposed,on business organlzations. : -

The pew level of economic activity 1s reflecteq in the .

zexﬁansion of educational facilities in ngerla" Thus, 1t

is rather essential for. the govérnment to develop these

-

" facilities since the nature of:education and- the educa-

tional system have come to be recognized as critical to

~ . "'L
R

‘
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n~’ianity into Nigeria in the Fifteenth Century.‘ Their
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1

" the development of the economy. Scholarships are awarded

to thousinds of students each year to complete their H

»

studies and prepare them for the labor force.
o 3
( \ ‘ ~ RELIGION
N ¢ ' -
All over the world, rellglon is seen as 1nescapable.

it permeates human life and actlvity. The human race,

either black or white, has gone through one form of

° religlous develppment or another. dependlng on the

intellectual growth, cultural development and splrltual
educatlon of the people. ‘ |

ngeria ig a nation"of réligioﬁs tolerance. As a

‘result, there are various religious organizations. But

there are three major oness Christianity, Islam and

¥ \

Tradltionallsm.

It was the Portuguese that first 1ntroduced Chrlst-‘

" actlvities were at flrst, Lamited to the cuastal areas

of %ﬁe-south. Later  efforts to penetrate the’ North w1th

' Christian actlvities was wlthout great success, malnly “g-

fbecause of the Islamic religion which: was already w1de- \

spread in the arem. - = Y R

s
.o~
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- Thus, the Southerners are predomlnantly chrlstlans.

But the maJorlty of them are only Christians by name and

nno¥,by practice., Nevertheless, they ;1ke to be associated

with\one church or the other as this often helps’§0»booéti )
their ego in gocial circles - to be identified with a .
famouo‘churcésis prestigeous. ' There ore mahyQCh;istiaq
denominatiofis in Nigeria. Bﬁf‘the most\populaf¢ones are:

Roman Catholic, Methodist, Baptist, Aladura, Angllcan.

Jehovah's Witnesses and the United Presbyterlan.

A great nunber of the Yorubas are Baptlsts. The '

Baptist Church is popular for its” characteraxralning and

most- parents often make sure that their children attend

Baptist Sunday School sessions and the regular Baptist v
8choolse
The Roman Cathollc Church attracts a large number of
peOple too ~part1cularly the Igbos. Among them, Roman
Cathollc concepts form the basis of famlly lITe, settlng
moralotones for its members. |

Aside from Christiaﬁity, Islam is another major

' réligion,whiph found its way "into Nigeria in the early Four-

teenth  Century. Today. more than a third of the entire

population is Moslem. Islam is the ma jor religion of the

' Hausas of northern Nigeria. For a 1ong tlme, lt has

‘served as a unlfylng force among them.t Islam was brgught

A
A}

. .
. © -~
. a
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to Hausaland by traders and scholars (Fafunwa, 1976).

Today, Islamic prlnclples and laws are flrmly rooted in’

R the northern States, Different centres have béeq\\“\—\ ,
le the

established throughout the cbuntry to teach peop
tenets qf Islam right from youth. The Moslem Hausa
follow rigidly the Islamic. principle which states that

“the best man among you is one who learns the Koran by

-

Al§hgggh millions of Moslem youngsters do not hold

rigidly to their religion nowadays, there are still traces

‘of Islamlc codes of condunt in their dally life. The

.Moslems of ngerla asplre to perform the holy pilgrlmage

to Mecca at least once in their 11fet1me. This is quite
evident, considering the large number of Nigerians who.
go on pilgrimage each year. ” »

As Kayode (1976) has noted, all Nigerians are

traditionalists, Qhéther or not they proclaim themselves

to‘be Christians or Moslems. Each of them does attend . .

,tradltional festivals and services. They considér

'.Christianlty and Islam as foreign religions with forelgn

Gods. In fact, they-oft n "argue that neither Christianity

nor }siam could prevent them from the traditions of their

fore-fathersy They bélieve in a supreme Being whom they

b
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worship throughu divinities and gods. According to an
indigenous belief of Nigerians, the divinities populate
tl&e\ spiritual world and emanate from the Sup'remeg Being.
Thej are believed to be functionaries in the theocratic. .

government of the universe. The Nigerian form of worship

may be represented by a triangle:

Supremé Being

Man : ~ Divinities and gods /

ngerlans do not cons:.der themselves as 1dol—worsh7.

’ pers as 'tihe Chrls'tlan or Moslem rellglon would refer t

~are dual- bellevers.

1

them. Thus, we can safely say the ma,]orlty of Nigerians

THE SYSTEM OF EDUCATION, IN. NIGERIA!

-A part of the heritage of colonial a inistration is

the Westqrﬁ system of education which permeates the Nigerian
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-which is optional. Even today,. emphasis is laid on
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"
&

.educational systém. Inspite of outcries.from educated
Nigerians that e;nphasis should shift from the practice
of rejecting africar} customs and traditions to that of
adapting the;h to the educational system, no conscious
effort has so far been made to make school curriculum
relevant to indigenous culture. Intentions stated on
papéi‘ are never carried tﬁrough.’.

The content of school curriéulum in Nigeria still

" reflects that set up by’ the British., For instance, in

19,'63, some English educators prepared a guide for primary
school inspectors, specifying that histor"y'-teaching should

_ be Nigeria-centred, but this was not put to effect.

Rgther; thetcou‘rse of study. indicates .a general attgémpt
to move from the culturally ‘known' to the 'unknown'.

At first, it was English. history that was taught, later
it was the British Empire history. At the second

school level, there is still no subject like °*Nigpria

-higtory®', though there is nofﬂ 'West African Histo

Western history at the university level. Majority of th
1] o

“Qooks used in both primary and secondary schools were

. written by Western authors. This is of (particular

. . . |
importance in literature, civics, geography and history

- the subjects most likely to shape the ‘political needs

hY
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of Nigeria.

Although the history of Western edugcation in Nigeria

the missionary activities, a great number pf Nigerians

is stillii.lliterate. School attendance is made compul%orj

‘between the ages of 6 and 12 (Fafunwa, 1976). But then,

gome parents still prevent their childr;an from going to
school without beirig prosecuted. Today, primafy educa~
tion remains free and compulsery, following the ﬁniveréal
Primary Education scheme launtched in 1976.

Both primary and secondary schools are established .
in various parts.of the country. Students are of ten
encouraged to attend the schoois that are nearest to q
their homes. \ ' ] —.

The development of secondary ‘education in Nigeria was

the work of the missionaries. Mission schools were | . - {

f

established by the Methodists, Baptists, Roman Cathol.ics.
Presby;arians: Apglicans. Seventh-day Adventists ‘aljzd » )
others. These schools provided education for children
from kindergarten up to the secondary §chool lﬁvel.
Although there were also government-established schools,
most parenté preferred to send their children to the
_mission-schools because theSe were synonymous with o

character-training. \!The_ Nigerian government took-—-over
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the responsibilities for all scr}ools ‘from the missionaries
late in the 1970s -. this is ‘seen as part of 'oheir )
propaganda to Nigerianige the -educational systen.

Aside from missionary schools, tixere also exists the
private school systex;l whioh has often been noted for its
exclusivity: it is mainly the privileged class (the
rich), who could afford to pay its exhorbitant fees. As
Nduka (1976) has observed, it is the Nigerian elites and
the wealthier sector 6f the society that send their
children to private schools, inspite of their agitation.
for equal educa‘gior{al opportunities for all. He describes
tln'lem in greater detail: |

From being advocates of the provision of
N equal educational (.opportunirties for all
. children and of using education as a neans
~of ensuring equal opportunities for rising.
along the socio-economic ladder; they are
now the advocates of a class-biased educa-
‘ ‘tion system. The elites and the wealthier
_ section of the society now send their chlldren
\ * to expensive and private nursery and primary
schools to ensure that they get a better start.
The vast majority of parents can only afford
to send their children to State free primary ’
schools, most of which are of poor quality,
anf W:L\ll remain so as lon% asofew of the

\
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elites send-their children there.

(Nduka, 0.: 'Colonial Education, and Nigerian
Society' (1976, p. 105),

c h 4

With the creation of nineteen states in Nigeria in
1976, ten more universities have been established. There
are still agitations for more'to be set up. | ‘

Government and to a limited extent, private scholar-
ships are aiways available“ for higher studies; par'éicularly
in Britain and Nigeria. It is remarkable %o note that i?
is only recently that degrees awarded in fhe United States
and Canada have started to be recognized. This is due to
the former _‘attachment to the cOKI%ial' master, Bri:tain.

‘ Inspite of the fact that Western education is wide-

spread in Nigeria today, people's attitudes towards it

- differ from region to 'region. The Moslem Hausa for
instance, considered it as a social nuisance which would

,u‘pset their morals. ' They saw'th,e& missionaries and their

AWeitern education aso agents ‘91‘ evil forces, challenging

.the Islamic faith. This wag why up till the mid-twentieth

Century, expansli.on of western education was l’imitaed\ to

the southern provinces. The Moslem North still sees

Western education as a means of currupting their girls

)

{
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(Danbata, 1977). Even today, most schools in the North

are segregated . It is only recently (between 1978 and
. . ‘
1980 September), that thirty-eight co-educational

secondary schools and fourteen co-educational teacher-

training colleges have been established.

Another major reasch why Moslems.of the North dislike

Western education is their feeling toéwards Christianity.
. y SN

©

Western education is seen as a means of christianizing

y their children. Though this condition has improved
3 .

drastically .over the years, ‘with the 'establishment of
government schoolé which are not-based on any religion,
and the encouragement from the government, most parents
still prefer to send thelr chlldren to the Koranic
schools. Thousands o:f these schools are avalilable
across the country. 'They are located elther in mosques
or private houses. There, chlldren are taught verses oi‘
the Korgn. Today, departments of Islanmic studies are

¢ .
available in most of the Nigerian universities and it has

. also becomg part of the subjects studied in secondary

schools, particularly- in the- North.
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WQOMEN AND EDUCATION

Throughdut the developing countries, women have
suffered several disadvantages in the field of education.

In Nigeria, particularly in the Moslem North, the penetra-

' tion of Western education has hardly changed the traditional
role accorded women. This is illustrated by the great :{'
discrepancies between male and female illiteracy ievel's
,ahd the high female drop-out rate from school (see

Appendix III). Women are frequently excluded, not only
from basic education; but also from vocational training.
.This, to a great extent, limits their effective I;ar‘cicipa-

* tion and involvement in the decision-making processes on

an ~equal foptiné with men. Even in southern Nigeria,

where the édjhcational opportunities of women are equal

to those of men, women are still so socially conditioned
th;t they do not often anticipate s life-long career in

the labor force. ‘

& Although the Women's Liberation Méirement hasg been
effective in some afeas. it‘has not su_bstantié.lly ch&d
A people's fee‘lings about women education. In short, one ;
could say that the educational aspirations and attain-
ments of wo'mencare, greatly influenced by the society in

s

which'they 1live, - B
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CHAPTER U4
PINDINGS

The major findings of our research are presented in
. P

‘this chapter. As explained in Chapter 2, this is an

efpquat ry study to examine the socio-cultural :?Za’ctors

éff;cti the education of women ‘in northern Nigéria. -
-~ This chapter is divlded intlg three parts. The first

part is a discussion of the response to the ques;tionnaire

in Appendix I. The second part is a selection of case

.studi s. based on some of the respondents to the. question-

naire, And the third part is an analysi.s of a separate

ques‘t,ionnaire (see Appendix II), designed -for girls in
’ . -

sélected high schools in northern Nigeria.

!

>,

! -

PART ONE
FINDINGS OF THE FRIMARY QUESTIONNAIRE.

As far as the first part of this chapter is cohcérned_,
our final sample consists of thirty-six male and female
northern Nigerians resident in Montreal at the time this
stt*dy was undertaken. Our ﬁndings fall into six categories:
Ba kgi'ound j.niformatiom Schooling and educational history;
Oc upgtional ‘history; Socio-¢ultural pat"terin; Formal

. organization participatidnz -and Géneral views on women.
. ! . ; B




groups which 'ﬁ’elp to \icientify 'i:he major factors responsible

" for the difference in the educational outlook for girls

These categories jare subsequently divided into sub-

- i

(as compared to boys), in northern Nigeria.

/
RESPONDENTS® BACKGROUND INFORMATION :
“  We shall discuss the following topiecs under this - S
title:s o \ | ﬁ
i Origin ' i
d ii Biological differences . .
oiii Pamily composition °
iv Religious affiliation
v Early childhopd socialization :
vi Summary . ' : : ' .

. vii Conclusion U ) L “ .
N o | u | | B | s
1. Origin: All our reepondents were carefully selected ) K

‘to include only Nigerians from the northern parts of the o7
country. Usually, inter-regi.onal marrisges arerare. This
fact helps to preserve the hnmogeneity of our sample.” .
Nigeria is made up of nineteen states. Of these, “ N
nine fall within the geogrgphlcal locations south of ‘the
Rivers'Nig'e:: and Benue- which divide the country latitudi-
rfally intb’i»’ﬁ"\v&b 'unegqual halves. These 'southern’ States ;
- i ' ’ . (\ { - " A [
. J . °’ \ ‘ d s
T ee— o t
, ! : ) e
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a%?:AQambra, Bendel, Cross River, Imo, Lagos, OgUn; Ondo,
. ’ L 3

~

Oyo and Rivers. ‘ L - R
\bn‘the other hand; the 'northern’ States\@re made
up g; Beuchi, Benue,  Borno, Gongoia, Kaduna, Kano, Kwara,
Nié;¥. P;ateau ané Sokoto. - - . f'
. ﬁmceét for‘§okdto. a}l.ﬁhe northern States gre ’
. represented in our sample.(see Table 4.1). Gongola ha;
“the greatest number of respondents (6). Usually, a
husbaﬂd and wife are from the same state of origin, b%t
intér-gtate marriages are not{uncommon. This may be due
to the fact that political boundaries do not necessarily
coincide with\gthnic boundaries. - For example, Respondent
6A‘is a Kanuri woman from Kano State, married to a Kanuri
man from Baucﬁi State. |
Hoye?er, it is possible to sub-divide the northern
States\into“t%o groups - the Far North and the Near
North. vThe Fbrw?brth'coﬁsists of the following States:
Bauchi, Borno.‘Gongola, Kadu;a, Kano, Niger and Sokoto.
It is bglieved that since these areas of Nigeria'were/
the last to come in contact with Western civi%izatign)
and 5plture, their conservatism with regard to the status
¢ ,

‘of women would be at a higher degree than the other parts

of the country (Jibowu, 1968)L Thé Near North, on the

S a
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TABLE b4.1: Regpdnden%é',States

e )
e

v

of origin.

_

..

i
/

/

State

. Female Rs -

’A

Male Rs

JITotal

Anambra

| Bauchi ]

Bendel
Benue

ﬁorno
‘Cross River
Gongéla

Imo ‘
Kaduna‘ .
Kand

Kwara

1 Lagos -

Niger

Plateau

Ogun -
Ondo

Oyo
Rivers ': -3
Sokoto
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.ii Biologibtal Differences:
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(8 ]/
other hand, includes the folloWingJﬁﬁgtesz Benue, Kwara

and Plateau. These are the more educationally advanced

northern States. -, ’ .

¢
i

In anal zing‘éur findings, we  will therefore, bear
B “~ - .
this Far/.Near dichptomy in mind, with a view to discover--
ing to what extent a girl's origin hinders her chances 4

of getting a good educational opportunity. .
& 3 o R

Il

Our respondents are made up of eighteen Nigerian

married couples. This meansthat for a'man who has .

' more than one wife, it is the wife who is here in Montreal

4
who responded to the questionnaire.

Of the eighteer women respondents, twelve are between
fifteen and twenty years of age, the remainingjqix/a{e

between&twenty-one and twen%y-five years of age. /As for

/

+

the mgn{ only one is' between twenty-one and twenty-five
years of age., Twe;Qe are twenty-six‘to thirty and the .,
remaining fivé are over \thirty years R{f age.

"~ " For our,analytical'purposes, we subdivide the women

into twoﬂgroubs= those who are twenty years and below;

'and those who are twenty-one years and above. As for the

men, the first group consists 6f ‘those who are thirty

e e e e e A




ygais_andfbefow and the second group, those who aré over -

thirty years of age.
It is pertihent to note that the mén are older than
their wives. In fact, the youngest man falls info the

same age-group (21 to 25) with the oldest women (see‘

Table 4.2). Whereas most of the men are between.twenty-

six and thirty years of age; a large majority of the

women are between fifteen and twéntylyears'of age.

/
iii Family Com osition:
The respondents are either a part of a monogamous or
polygamous family Set-up. Since Nigetria is a patriachal

society, we asked the men £67% the type of family set-up

. they would like to have. At present; thirteen of our

male respondents are monogamous, whilst five are poly-

gamous. Three of the polygamous husbands have their
*

second wives here, whilst the two others are here with
B L

’their first wives (see Table 4,3),.

Some of those who are monogamous at present lobk
fof%ard to belng polygamous in the future. When asked
if fhey intend to marry more wives (Questlon 100), five

said 1Yes', six sald ‘No* gnd three were stlll.unde01ded.

One respondent in particular wants to marry shree more

o
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TABLE L4.2: Respondents' age-groups. .
_ ‘| . o
N hi
Age group Female Rs Male Rs Total
A .
15 - 20 years 12 0 12
21 - 25 years 6 1 7
26 - 30 years ‘0 12 12
. -
Over 30 years 0 5 5
[ & >
. - 7
: /

.‘,I.
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'Coun‘!:
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wives, fouz t;vould like :to marry two more, ‘ivhil;vst t\‘wo‘ of
the \‘xrxen\vqoui_ltd like to ha\‘re oniy one wife more. When
asked wHy they chose to have more wives, majoritsr of the
men gave rellglon and cultural pattern as thelr reasons.
They argued that Moslems are entitled to mﬁry four

wives, and besides, Nigerian men are polygamous by nature.

To them, it is better' to have many wivesr(af most, four),
' ' 2

M . 3 " | () [3
than to have one wife at home and many concubines outside. -

As regards children, nine families have one or more

hS

chi‘ldren 'here in Canada."i Their reasons for keeping the

"children here vary considerably. Three of the women

said that their bchil‘.‘dzjen were here so that the entire |
family can be =Rogether; four géVe the fact that their
children were bofn here as the main reason, wﬁil‘st one
said her child was tog youﬁg to leave behind'in Nigeria,
and another said it was her“ husband's decision. LW
The men had three basic reasons for kee 1ng their
children here. Four of them said they want d the famlly

to be together; three said the children were born here

.and two could not leave their childrent behiﬁnd in Nigeria

because they were too young (see Table b.4).

As for those whose children are still Wn Nigeria,
0 ‘ ' .
only a family intends to send for their child. A1l the

-
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: TABLE L4.4s Reasond for keeping children /in Canada. o
, . . . L N i
& .
, « . g ]
b o I!
~ 1
) ‘ 1 " ’
1 - E:‘. -
- 'Reasons Female Rs Male'Rs | Total ; -
AY ’ N : ‘ ‘t\ B h *
v | Stay together 3 L 7 .
o e 4 .
Born here 4 ' 3. ? ;
, . ‘g &
| Too young to 1 2 <3 i
: ? - i ‘
leave behind, . ‘ . g b
~ — - - + \ i
Spouse's 1 0 1 - | ( ,
decision ( |
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othef eight families do not intend to bring their child-’ \

’

ren to Montreal. When asked the reason for their decision, - .
" three women pointed out the finaricial difficuliies"
¥involved, four men gave the same excuse, whilst five of

the women and the other four men did net specify any
2 )

Gl

reason, : v :

iv Religious Affiliation:

n

Five of our female respm:\dents declared themselves
as Christians. The remaining thirteen pzr'oclaimed them-
selves as I\I}oslems. As for the‘meﬁ, four gaid they were
Christians, thirteen ideri‘ti‘fied themselves with the
Moslem faith, whilst one saw himself as a non-;:onformist.

|

although he comes from a Christian family. '

In short, there are two basic religion§ professed by

3

- our responden‘és: Christianity and Islam (ﬁsee Table 4,5).
%

vi Early Childhood Socializations

Our respondents were asked to indicate their places o
/of\' birth, that is; whether they were born in a town, a
semi-urban setting or a village. Seven of the worfen
said they were born in a town, ofe identified her pla€d,

of birth as a semi-urban settiﬁg and ten others claimed
o

r’.
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TABLE _U.5: *Religlous affimf.t;on's'_ 4
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Religion.
5.

Christianity‘

13

<
Islam
T €
Non-conformism
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‘ thgy were- born in a village. Figures "for the men,vary -
oniy slightly from those .for womeh: eight of them said '
they wére born in a town; ;né was ‘born in a semi-urban
setting and nine were born in a villa:ge.

. When asked how long they lived in their places of
birth, the women showed a little more i)rolonged' residence

at home. For instance, seventeen of them said they

spent eleven years or more in their places of births; the

remaining one sper{t between six and ten years there.

The picture changes a li:ttle in the case of men. ’I‘ﬁere
were two men who claimed to have spent only 'five years
or less in their places .of birth. However, the remain-

14

<
ing sixteen spent eleven years or more where they were

LS

born, .

The discrepancy betwe;n the figures for women and men
in this case may be attributed to the fact that where
seconciary schools are not locally available, \parent‘siare
" less willing to s’end éirls beyond ’the elementary school.
Th,i-s. is mainly because most secondary schools are 'board-
ing institution‘s(' (see Table 4.6), and sending one's -
child there means 2 prolonged absence from home.

Howevér, as the children ge"l: older, there is the
‘cendency for them) to move to urban areas. The men move

there to qstablish their own fanfilies, whereas the women

'S
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TABLE 4.6: Number of 'Boarding' Insti
to *Day' Schopls*.

AN

tutions Compared

li

Namélof State Total Numbgr{ Boarding | Day
of schools
b
Bauchi 10 10 0
Benue _ T — 73 1
N % {
Borno 17 17 . 0
) ;
Gongola 23 23 0
Kano 29 25 b
Kwara . 83 169 1&
[N '\
Niger ‘ 6 6 . 0
Plateau L6 - 38 . 8
A
. =
| Sokoto 38, 38 4)

_—

/

*Figures supplied

' J
by the Kaduna State Ministry of Education.
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.village and three lived in-a semi-urban area. -

.wit}'x h\is‘ wife. - g s

oo ( L A ’

go there to live with relatives until they eventually

get married. It-is unusual for a girl toilive'on’ hgx‘:

.omm. On the basis of this, we asked ‘our respondents kS

indicate where they were livilgg before coming to Montreal.

. 3 . S
Sixteen of the women lived in an urban area, whilst. one
r) . ’

eacH lived in a village and semi-urban area. As for- the

men, fourteen lived in an urban area, one lived in a

-

There is no uniformity bé%ﬁeep where the ‘men and
. . J

women lived before coming to Canada because most of the

'men came here before their wives, Usuélly; the wives ~

lived with rélations while waiting to join their husbands
v

here. As seen in the response to Question 53, one of a
the women lived with her sister or brother;® three “Lived
with uncles; five livg(;l with their spouses®’ pairepts:

four lived with their spouses' relative’s and. the,other
five lived‘within extended families. As for f:(ﬁe tnen,:
nine had their own families, only one' lived with his
father, amother one lived wicth his uncle, six'lived with-

in exteded families and the “’remaining one lived alone

°

3 ¢ .
l We sought the environmental factors which may have

-affected the early childhood and socialization process of

“

»n

“

-
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the respohde‘nts. ;n rgﬁ\Sponse'to the guestion as to ;«rhat.
their houses looked like, seven of the women -said they
were the traditiohal thatched-roof type; another seven
said their ﬂouses weré within a commune, fhat is, a
collection of the. traditional type of houses with a main
one in];abited by the eldest member of the commune; the ‘
temaining four lived in their family- houses, headed by
the oldest member of the falmily. Majority of the men -
eleven, to be prec'%s',e- lived inl traditional houses, four

3 0 N -

lived in communes and three lived in family-houses.
. © ‘ .

As for the kind of people that lived around the
respondeg\ts during their childhood, eighnt of t%e women
said they \’were surrounﬂedyhy ’people as within a 'standard
system', where age determines t'he‘social hierachy; anoither
eight said all the people were a part of their familieg
and two claimed they were co-villagers; while si_§c said
they were surrounded by their families algne.

% ﬁowever, it \sh.ould be noted that 'lihe majority of our

EY

respondents come from /pthygamous, as opposed to monogamousk \
families. In fact, all the women come from polygamous
homes;‘ fourteen of the men come from polygamous families;
whereas two come from mbnogamous homes. .The other'two

did not specify ‘the type of families they come from.

!
t
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We shall cdnsider in greater detail, the evolution
of the family énvironment under the schoolmg and educa~
tional hls}gr\qf our respond_ents. But sufflce it to
say that the vast majority of their parents have families
that are still intact: twelve for women, fourteen for
men; wheréas two ~of the women have parents who are )
separated, only one man falls mto this category; a

woman has parents who are divorced; three each of- the

women and men have at at least, one dead parent. . .

vi Su x. / ’ ’ R
t vt R B
ThlS part of our flndlngs has been demgned to
expose those aspects ofwthe respondents‘ background
that may play a role in detérmining their attitudes to
the education gf wonien. For instance, from the facts
and figures presentgd above, a Moslemn male respondent
from the Far North who grew up,in a traditional rural
environmefit, can ‘be expected to have a less favorable X
reaction to the education of women, whereas his éhristian
counterpart from the Near North with an urban bgékground
should be more willing to ,;Ecept it. We shall therefore,
bear this point in mind as we consider the other categbries

/
indings.
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vii Conclusion:
From the background information ~we have about our
respondents, ‘all the thirty-six of them (eighteen men

and their wives), have strong cultural roots in{ northern’

Nigeria. They were all born in %he northern parts of the

country and they spe‘nt most of their childhood years
there. They -therefore, identify themselves with the area,
its people and socio~cultural organization. This means :
that we can rely very well on our sample as an adequate
source on which our research éap be based. They enjoyed
close family associaj:icms/and learped early in ljife,. 'tt\),\
participate in comnunal-life. Aithough none of them

comes from an overly rich family, they all seem to have

.come fromlaveragely well-to-do families (by Nigerian’ '

standards),
* SCHOOLING AND EDUCATIONAL HISTORY

Our second category of findings traces the school-
ing and educational history of the respondents. We sub-
divide the flndmgs into the follo@n.ng Jgroups:

i Elementary %ducatlon
=ii Secondary education
iii Educational attaﬁment

&

-
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iv Educational competence
v Retrospective reaction to secondary (high)

setool "
vi Educational aspirations | ~0[,
vii Summary .
- viii Conclusion. }
y)

i Elementary Education:

When asked where they attended elementary school,
eight of the women said it was in an-urban area,; nine -~
said it was in a village and only one claimed she attended

LY .
elementary school in a sémi-urban area. Figures for the

’

pen.shoﬁ ?haf eigpt of them at?enped elementary, school
in an urﬁgh ééttin;,.six in the village and four under-
took their elementary educatisp in a sep%-uﬁban area.

éomé of %§%‘respondenfs went to sexuall&'segregated
schools, whereas others attended mixed elementary institu-
tions. Fifteen of the women were iqﬁmixed elementary
schools, as opposéd to two who were in sexually g?gregateg‘
schools. As for the men, all but one of” them-were in
mixed schools, that is; seventeen in mixed schools and
one in sexually segregated school. ;

,We also wanted'to know how much influence women have.
in the'running of school affairs. We therefore, asked

whether <¢he, teachers in their elementary s%;ools were

~
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predominantly male or female., 'All:their responses show
a male predominance: sixteen of the women said their
teachers were predominantly male, whilst only two said
theirs were predominanfky female. Seventeen of the men
indicated that their ‘elementary school teachérs were
predominantly\male. while only oéne said the numbers &
male and female te;chers in his.elementafm school were

s .

about the same.

The above figures emphasize the fact that women have’

—

less of a place in the running of the schools. For

. indtance, the';atio of their participation is compared

to that of men on Table 4.7. .

-
/

ii SecondarIlEducation:

¢

Majorify of our respondents attended high school in
upban areas,. mainly Ehcause‘fheserschools are available
only in ,such areas. So, even those who atteded local
*elementary schools i%'rurg; areas, had to leave home to
attend high schools in the cities. 1In fa:t, fifteen of
the women went to high school/ in urban areas, while twe
did so in semi-urban areas.

When asked if their high schools were sexually

segregated or mixed, out of the Sevgnteen women that

responded, seven said they were mixed, the remaining ten

v
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TABLE 4.7: Sexual Predominance Among Elementary School

Teachers.

Sexual predominance

Male Rs

Female Rs
of teachefg' ' Numbeér | Percent | Number | Percent
Pre@ominantly male 16 88.8 17 ol.4
Predominantly female 2 11.1 0 0
Neither male not 0 0 1 5.6
female D
/

N
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said they were sexually segregated.' Haif of the men:sai&
their high schools were miked, vhilst the other half said
tﬁéy were segregated. L ‘ - |

We also sought the predominance of male‘and(female

teachers in high school. Fourteen of the women said

‘ their teachers were predominantly male, whilst only “three

égid tbéy were predomiﬁantly female. The cgse of our

male_respondents is stricking: seventeen of them said

-theif'high school' teachers weré predominantly male, only

\ .
one said his teachers were predomiantly female. There-

fore, we found that, for our sample, there were more

female_teachérs in high schoogs than in the elémentarx

schools (Compare Table 4.8 to, Table 4.7). However:/one
, Should not be misled into thinking that women opt for -
high school teaching or that most of them have_ special
skills becauig, as Alan Peshkin (1963) points out, most
of the ¢teachers in Northern ngerla are expatriates. -In

fact he states “that elghty-flve percent of the teachers

»in graaft, Commerc1al, technical , sécondary and teacher-

training institutions are non-Nigerians. ~Most of these

teachers are Indians, Pakistanis, Lebaneéé and British.
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TABLE 4.8: Ratio of female/male dominance of high
‘ school teaching )

@

Type ﬁ dominance Female Rs Male Rs | Total
- No.'| o/o No. -o/o
| vale | | 778 17 |k 31
’ °,
¥emale 3 | 16.7| 1| 5.6 4
.17 | os.4] 18 |100 35 :
<
! P
y ~
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iii Educational Attainment Before Comi to Canada:

In response to Question 21, only -one of our female
respondénts said her level of education was elemenfary
befoﬁ?tshe left Nigeria; sixteen said tﬁey had secondary
education; and one said she was in a teacher-training

* inshitute. Figures for the’edﬁcational-levelé of our
) male‘respondeﬁts ry much more considerably. Seven
‘said they had sec ’dary education, three were in';olieges,
five in téacher—t aining institutes, two had university
¢ educati%p and/g had a post~-secondary qiploma. Al though
an impressive eighty-eight percent of the women said they
had secondéry education beforexléaving Nigeria, the |
number of those that actually completed the course ié
quite%questionable. Itis possiblérfhat most of them
dropped oﬁt of school after two ér three years in order
to get married. Unfortunately, our questionnaire does
not provide us with this information. But the fact

that the majority of the women have no post-secondary

~ educational.pursuits seems to confirm our postulation.

iv Educational Competence: ' ) ’ oy
. b‘ ‘
Our respondents were asked to indicate what subjects ,
tﬁ%y liked best in high school to determine their‘competencg.

;

[
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Two of the women said they liked Fine-Arts best, six
favored the Humanities and nine were for the Applied
Sciences. The men 1likgd three categorieé of subjects:
two were for the Humanilties; ten for the Sciencess

and six for the Appl'ed Sciences.

iat whereas the female respondents

It should be
wére equally divided between Arts and Science subjects,

the ratio becomes two to sixteen in the case of our male

respondents (see\Table 4.9). ' ,’T>

However, it is Applied Science (Domestic Science,
Cookery and Arts and Crafts) which appealed mést to our ’
female respondents. In fact, when asked to indicate what
(éubjects they liked least in high\school, fif%een of the
women mentioned the Sciences, whilst only one said
FiPe-Arts. The case Qf the men is more complicated. ‘
Although many of them liked Applied Sciences (especially,
vocational education), five liked Pure Sciences least.

Howsver, a total of thirteen of them liked Fine-Arts and

' the Humanities least.

We asked the respondents to give a rating of their
educational capacity when they were in high school.
Fifteen of the women rated themselves as average. Two

of the women claimed to have been in the upper twenty-five

.
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*  TABLE 14.9: Favorite subjects at high school.

‘ﬁ) . *
Subjects Female Rs .Male Rs “Potal
. \ . i t
¥ Fine-ArtéW\\ézﬁ 2 . . 0 2
" Humanities ‘ 6 2 8
Sciences 0 10 10
/ P '
pplied Sciences 9 é 15
, ,ogusiness 0 SR 0
{
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o
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percent of the class. Only two of the men saw themsélves
as of average c¢apability in high school. Twelve of them FNE

said they were in ‘the upper twenty-five percent of the i

class, whilst four said they belonged to the upper ten

14

percent of the class. .
v, ‘ N

v Retrospective Reaction to High School: ' S

We inquired about the retrospective reaction of our

respondents -to'their./high school teachers. Most of the
A ) Vo

women still maintained their 'middle of the road' position ‘ \"

* 1

. ~ L
- fifteen of them said they got along averagely well . i

with their teachers, the remaining three claimed to have

got along with théir teachers only a part of the time.

Thirteen of the men said they got(t along averagely well =~ = . . |

‘4

with their high school teachers; four said they got along

very well and one said he did not get along at all with .

~

his high school teachers.
}.i

; As to the relationship with other kids, only two of
: the women said they, got along averagely witf; 'them, where- i

< 5 '
, as sixteen responded that they got along very well Wwith : :

the other kids., , The response of the men to the same
"question shows that one did not get along at all with
the ‘other kids; and another got alung with them only a
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{/part of the time. .Six others got along averagely with
their schoolmates end ten others got along very well with

~

" the other pupils. - .

When asked abeut their general<feeling towards high
school, only two women said they llked it a lot° the
remalnlng flfteen onlgbsald they '11ked it a fair amount"
The men, on the other hand, manifested three different
types of attltudes: nine of them said they 11ked high
schodl a lot-/elght said they liked it a falr amount and
one Said he did not care much for it (see Table 4.10).

We were interested in know1ng specific things that

our respondents liked about high school. Six of the ‘\

v women cited the curriculum as the Eajor thing they llﬁed

about high school, five made reference to extra-currieﬁlar

b4

activities, another five pointed the curriculum aﬁd
teachers as their‘objects gf love, and one stuck specific- -
‘i allf to 'teacheef'. As.for the male respondents, fifty
percent saw the curriculum as the maaor item they loved
)1n high school, 22.2 percent chose extra-currlcular
; ' activities; one picked curriculum and disc1p11neg three
said they loved tﬁe curriculungf and teachers and the other

one l% the indépendence herenjoyed there.

/

The major item that our respondents hated about high

£
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Attachment Female _yale Total
Liked it a lot 2 9, 11
Liked, it a fair Y o1s 8" 23
amount '
~ = . . © R
Did not care 0 1 1
much for it
r | y» -
3 \ . ;
o
\ 5
-\‘ Q
- \.fw‘ N . d J
’ N ) SN
- ' g-_-;’ - ) ’ .
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school Qas discipline (see Table 4.11). In fact. twelve
of the women picked discipline as the obaect of ~their
hate. Two women said they hated the course -load most,
one hated the teachers and two did not 11ke the course-

load and discipline combined. Majority of our male

- respondents (fourteen), did not like the discipline that

obtains in high school; one hated the teachefs; two~disj

liked the course-load and discgpiine and the remaining

.one said he hated the discrimination he encountered in

high school. .
There is a genéfal feeling among our respondents
that students were geared towards particular subjects in

high school according to their sexes., Fifteen of the

_women testified to this éllegation; whilst only two denied

tt. Twelwe of the men agreed that the allegatlon was true, .

although five found it unacceptable (see Table L, 12)

*®

o A . ) . A

vi Educational Aspirations: »

. In order to detérmine the educational aspirations of

. the respondents, we asked if they swere presently in educa-

tiona%/institutith’in Montreal. Only three of the women -

*

replied in the affirmative, whereas:fourteen of them

repligd~negatively. In contrast, all the men but one

sald, they were in school. The only exception had just

-3
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TABLE 4.11: Degrees of hate for selected aspects
of high school. ‘

Aspect Female Rs Male Rs . Total
Course-load 2 ' 6 2
Disciplineg 12 14 26
.Teachers, -1 1 2

‘ J,

Impersonality 0 0 0
Course-load and, 2 2 Ny

discipline ‘ .

. Discrimination 0 1 1
- - -

~ |
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TABLE 14,131 High school course-orienta@ién based :
on sex. ‘
Course- Female Rs Male Rs | Total
orientation '
Sex-based 15 12 27
) [ ]
Non-sex-based 2 ‘ 5 7
) { !
17 17 34
[
AY

[P



completed his studies. }The three wbxixen in school are
‘enrolled at different-institutions - one at Concordia

(Sir Ceorge Williams Campus), one at L3Salle College and
the third at a professional evening sc;xool.- As for the
men, thirteen are at McGill U;liverjsity', four at Concordia
University (Loyola Campus) and one at the Sir George
Williams Campus of the Concordia University.

0f those who are presently in school, one woman said
she liked Computer Science best, yhilst another chosé
Commerce as\her best sgbj‘ect. The men vary Hconsiderably
as %:'o the subjecjcs they like best: three chose the Social
Scieﬁces: two chose the Humanni ties; six chose the Sciences,
five were for Education“and two for Commerce.

'As for the subjects they like least here, the women
could not say; four of the men picked Social Sgiences; two
_chose Humanities; five pointed to Computer Science; and
seven ;vere undecided. Generally then, there is r.m ngeat
amount of discontent with their present studies. This
argumeﬁt is strengthened by the response to item 35 of
the Qﬁesfionnaire (see Table 4.13). One woman likes her
going to the university here a fair amount'; *another |
does not ‘care much about it. As for our male respondents.,

fifty percent of them like it a lot; eight like it ‘a fair

1

N
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TABLE 4,13+ Attitudes to Canadian uni\;ersities.
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Attitude - 'Female Rs Male Rs Total
Favor:able 0 9 9
Moderate 1 8 9~

e

7
Negative 1 1 2

2 18 20
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a.moun't' and only one does not care much for i ’
% When asked what. ‘they like best about schoollng in
Canada, they all seem to like independence and curriculum.
However, inipersonality is identified as the mt;st despised
aépect of school-life here: one of the women and nine of
the men confirmed this fact. Discrimination is cited by
another woman and five'men; whereas course-:‘l.oad is liked
least by two men; teachers by one man and 'teache‘zrs and
impersonality by another man (se;a TaBle 4.14),.

We asked about the educational planning process of
our respondents.’ i‘his was to find out to what extﬁent
they were independent in their planning. In response to
the question "Do the wishes ‘and desires of anyone else
plag an important part in your planning ?", all the women

answered .in the affirmative; thirteen of the men answered

'Yes', whilst the remaining five said 'No'. Furthermore, -

all the women identified their husbands as' the person
whose decision plays an important part in their planning.
The men's\‘“planning, on the othex hand, is’inflenced by
various people. Only ‘one man claimed tha-'t his planning
waé_influenced‘by his wife, two others mentioned their

-uncles, four referr relatives, -one cited elders and

another one mentioned his mother. Three men admitted their

L4
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TABLE 4.1k Negative attitudes to selected aspects of

of Canadian university education.

ﬁ

Aspect Female Rs Male Rs Total
Course-load 0 2 2
Teachers 0 1- 1
Impersonality 1 9 10
Course~-load and o ‘o 0
f discipline
X
Teachers and o 1 1 3
impersonality &
| Discrimination 1 5 6
)‘?
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fathers' influence, whilst the remaining ong said imis

friends influenced his planning the most.

vii Sumarys : ‘

The schooling and educational historyl of our féspon@enta
shows' how. they have been integrated into the educational
system. At the elementary school level, sexual segrggation
does not seem apparent, althougfx when one {ooks at the
@ale dominanc;e of the teaching rqle.‘ one wondg;s if the
pupils would not é.lready start associating masculinity -
with school. Surprisingly though, Iff {:he southeri'l parts
of Nigeria, one finds that the majority of teache::?s,
particulr;\rly at thé elemeptary’ school level, are female:

At the high school level, sexual segregation becomes
much more apparent. Although the male/female ratio of
teachers (in the case of ou;' respondents) , which was six-
teen to one at the elementary school leve; now becomes
eight to one, the numb:er Kf‘ thoge who ‘abt‘tended sexually
gegregated schools increases from 16.6 percent 40 55.6
percs;nt (see Table 4.15), )

It is‘thjis qemai segregation that permits the school
au'tho:.c'iti‘e‘s to orient ‘pupils éowards barticular subjects.

Hence, most of our female respondents claimed to have liked

N *
¥

) /j/ .
“-pm“ <
L ‘ - , A
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"TABLE - 4.15¢

“to non-segregated schools.
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Frequency of sexually-segregated as opposed

Al

‘ e
Type of school Female Rs Male Rs
No.| o/o No. | o/o
Segregated d. 3 16.6 1 5.6
elementary school' '
l‘lon—segregated 15 | 83.3 17 [ 9b.b
eleméntary school
Segregated 10 55.6 9 50
high school "
Non-segregated 7 38.9 9 50
high school '
0
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Humanities and Applied Science (Domestic 'Science, Needle-
work, etc.), best in high school, whereas the boys i‘bavoi‘ed
the Sciences and Applied Science (esi)ec;ially, voca\tional‘
education). | ‘
In other words, the women were being systematically

prepared for 'indoor' life, wl}ereas their male counterparts
were being groomed for the ‘outdoors’. This, in turn,

affected the women's self-perception. Majority of them | \
rated themselves as average :s,tudents in iqigh school, who

got along averagely wgll with thé teachers and the other +

kids. The men, on the other hand, could afford to be
‘ Y

Jindependent and even defiant in high school.

On the whole, the men have greater aspiratlons than
the women. 1In fact, the majority ‘af our female respond%nts
are in Montreal simply because thier hpsbands have come
to study here (see Table 4.16). It is therefore, not
surprismg that almost‘”ali éf them have no presen't educa~
tional pursuits. As for the men, it can safely be assumed
that 'the' soclety encourages them to have‘ access to the
'educational system for as long as they wish (see Table
b.17).

. T
viii a§\onclusionx
T};e‘ educgtio'nal patterns for men and women show

\

different orientations. Although both groups start off

.
S e i
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TABLE 4.16: Respondents’ reasonsa;or coming to Canada.

Reasons
‘ “

o

Female Rs

. ofo

No.

Join spouse

v

18 100 0

-
[

Further studies

100

4
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TABLE 4.17: Source of influence on personé.l decisions.
bt o
o
Source of ” Female Rs Male Rs
influence - .
No. o/o No., o/ o
Husband 18 100 0 0
Friends 0 0 -6 33.3
Sister 0 0 1 5.6
N : ,
AN
Relations 0 0 b 22.7
Uncle 0. 0 0 0
~ Teacher 0 0 1 5.6
‘Father 0 0 i 5.6
Work-place . 0 0 1 5.6

&
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on more or less the same footing, men sdon outpace women,
leaving them behind, because of the societal set-up and

: v k
encogrd{gements. In due course, women fall out of the

OCCUPATIONAL HISTORY , -

'educational race'.

i

Our third group of findings concerns the occupational

history of our respondentS. ' We shall deal with the \

1

following topics:

\

‘ i Job-situation before coming’ to Canada
ii Typ&of job o -
iii Period of employment

iv Types of colleagues

v Job superyision ,
_vi Summary S '
vii QOnclusion

~

i Job-situation/Before Coming to Canada:

Eleven of the women héd some form of . employment before
?.‘blming to0 Canada,( the remaining seven were-unemployed.‘v '
The response of all :t:he men show that they were all
‘employed one way or the other before cotring to- Canada.

=
a [}
. W

ii Types of Job: ' , Ce
When asked what type of job it ‘was that they were ‘ oo
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o .

engaged in, nine of the women said“they were in the |
teaching profession, another said it was clerical .work

and the remaining one was in trade. As for the men, -

thirteen were in teaching, two were in medicine,’one was .-
’ N4

in the civil dervice and the other two were in the ' "(

clerical field. . ' ” o

iii Period of Employment: ) o
( ' ‘ )
Most of the women worked for one to two years before

coming to Canada - ten £fall within this groups only one

woman worke\d for three to fivé years. The men worked

: for various lengths of time, ranging from less than a

year to over five yealrs. Two of them said they worked
for less than'a year, ten were employed for one to two
years, five worked for three to five 'years and the

remaining one worked for over five years.

t

iv Iype of Colleagues:
In resﬁonse to the question whether .the ma:.jority of -

their colleagues at work w;re male or female, eleven of

the female respondents said they were male, onlx one7 said v, ‘<
they were female. All the eighteen male respondents said

their co;Lleag}les-weren mainly male (see Table 4.18).

"

et s e
B
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TABLE 4.18: Occupational colleagues.
o Female Rs Male Rs |Total
Types of colleagues
No.| o/o | No. | ofo
N
Mostly male 11 | 61.1 18 100 29
) Mostly female 1 5.6 0 0 1
v - ) , '
\
\
-' ' b —— ’
?‘l\
1] ! IS

O

.




/‘—/

- 124 - : N

v Job_Supervision: - i .

,

*  The male dodinance of the work-place is examplified

«in yur' respondents' reply to the questions "What is the

sex of your immediate :supervisor ?". Only one woman said

her immediate supervisor was rfemale, whereas nine others

said they had male supervizors. |As for the men, -all

the eiéhteen of them had male supervisors (Table 4.‘19).

| T

vi Summarys

| We realize that a smable proportlon of our femaleNQ

respondents were unemployed before they left Nigeria.

The men, on the opher-hand, were all fully employed.
/v;ofk-environment was more favorable to

Furthermore, th

the men - the majority of the supervisors were male.

vii Conclusion:

There is a great disparity in the male and female

~roles at the work-place. Just as at school, the fémsle _

seem to have no place there. Anyway,(\being ill-prepared
for work (they are geared to domestic aining at
school), women readily accept to stay at home. Finally,
irrespective of the job-type, the male dominance is

always evident at the work-place.
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TABLE 4,19: Job supgrvision and sexuality.

~

Female Rs * Male Rs Total
Séx of supervisor <
No. o/o No. | ofo
o ' \
. jb, —
Male 9 50 18 | 100 27
fe
Female ' ' 1 5.6 | 0 0 1
\
{
0] ' M ‘
2]
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SOCIO-CULTURAL PATTERN BEFORE COMING TO CANADA

l
4

The sbcio-cultural set-up to which our respondents ,
belonged before coming to Canada plays a significant role
in determining the status of‘komen within the soc¢iety at

hS

large, particularly with reference to education. We

b

propose the following sub-categories:

i Socio-economic status
ii Type of. family unit
iii Situation of parents.
", iv Relationship of parehts
_ v Parents' edpcational level
vi Parents’ occupatioh ' Y
vii Family organization
viii Family bond ’

: ix Family educational level
X Supmary )
xi Conclusion - - , /
L
i Socio-economic Status: : : 7
We asked,oui respondents to indicate what socio- \Nk

economic groups théy thought their families belénged to.
only one of thilwomen mentioneé ‘lower class', whilst the
remaining seventeen said they belonged to middle class

., families. However, ten of them identified themselves

< sgpecifically with the lower-middle class, while the

remaining seven picked the middle-middle class. As for

o
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" y

;Beamen. fi;;Vclaimed to belong to lower class fanfilies,
whereas thirteen of them said they came from the middle
class. However, the figure for the middle class can be
further broken down intos ai% lower-middle class, six
middle-middle class aﬁd one upper-middle class. Table
4,20 gives the figures for the lower class as opposed

to the middle class.

ii e of Family Unit: )
We asked our respondents to specify wif:j%lwhat

family unit they were living before coming- ‘Candda.
Most of the Women lived with their spouses' relations
before coming to Canada. -/ AQ we mentioned earlier
a(see-section on\'Early childhood socialiiatipn'). the
'women usually haa to wait for some fime before joining
their husbands here _/. Nine women stayed with their
spouses; parents or relatives. Five others lived within
"an exténded family; three stayed with uncles, whilst one
spent some ‘time with her sigter or b;other. OQur mdle
respondents, on the other hand, claimed to have lived
independently of their parents. Only one said he l}ved
with his father, another one.lived with his uncle, six -
were within ex%eﬁded families, while tﬁe rema%ping ten

had.families of their own (see Table 4.21).
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* TABLE, 4.20: Respondents' Social stratification.

Type of family ° Female Rs -| Male Rs To(tal
No. | o/o No. | o/o
Lower class 1 5.6 5| 27.8 6
Lower-middle class { 10 | 55.6 6 33.31 - 16
Middle-middle 7 1389 |.6 | 33.3] 1
class
by
Upper-middle class|{ O !{ 0 1 5.6 1

',

D
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#
- TABLE 4.21?; Types/of family unit.
Co-inhabitant _ Female Rs. | Male Rs
No. . o/o No. o/ 0
Parents 0 0 1 5.6
Father 0 0 1 5.6
Mother s 0 0 0 :)
Sister / Brother 1 5.6 0 0
Family 0 o* 9 5‘0
Uncle 3 16.7 | 1 5.6
- - -
Aunt 0 0 0 0
Spouse's parents 5 b 27.8 k\o 0
L
Spouse's relatives 4 22.2 0 0
Extended family 5 . 27.8 [ 6 33.3 |
Wife c 0 0 1 | 5.6

et o o o
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iii Situation of Parents:

o

Whenlasked whether both of the%r parents were aliﬁe,
fifteen of the women sai@ 'Yés', two had/lost their fathers,
whilst one's mother‘waé’dead. Fourteen of the men had

both pa}ents aiive, two had onlyotheir mothers alive,

whilst one had his father alone and another had both
parents deceased. '

We went further to trace the history of the present
situation of their parents in 6rder to determine at what
stage of our respéndents' development any great changes
may have occurred. All éhe eighteen womén had both
parents when they were in the elementary school. However,

three had onl& one parent by the time they got to high
school (see Table 4.22). As for the men, only one had

‘one parent deceased in elementary school, whereas fhe

5]

figure climbs to ‘four in high school (see Table 4.23).

iv Relationship of Parents:

We wanted to find out how many of our respondents'

parents enjoyed a good family relationship. Twelve of

- the women said their parents were 'still togetper', two

said they were separated, one said her parents were

divorced, and the other three claimed that at least one

, of their parents was dead. Figures for the men show that

~

N
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TABLE 4.223 : Parental life-span.

Life-span Female Rs Male Rs

) - No. ofo No. o/o

~—{ Both parents alive 15 83,3 14 77.8
. .

Mother only alive 2 11.1 2 | 11.1

Father only alive 1 5.6 1 5.6

‘Both deceased 0 X 1 5.6




2. e

- 132 - |
TABLE 4.23:( Evolufionary pattern of parental
° life~span. .
\ ) ’
Stage of State of both | Female-Rs| Male Rs | Total ;
development parents .
: No. | o/o |No.] ofo
/ .
Y
Alive 18 | 100 |17 [94.4| 35
Elementary - .
school Dead o o|1] 56| 1 {
Alive 4 | 77.814 [77.8] 28 4 -
High school - 1
Dead 3 16.71 4 | 22.2 7
Py ] )
- / .
i
Y
~ . ////
e P
Lo
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" .

~ fourteen had parenés who were still togéther, one had
separated parents, whilst the remaining three had lost
at least one parent through death.
As we mentioned earlier, our respondents come from
both polygamous and monogamous families. As the figures .
., on Table 4.24 show, most of them-come from polygamous .
homes. Figures for the polygamous families are further
broken down into three groups: fhmilies with two wivds,
families with three, and families with fdur or more |
wives., The first group forms amajor:itys eleven of the
-women come from families that fall infg this groupi
" Three others come from families with three wives and
four come,from families with four or more wives. As
for the men, three come from families with tyo wives,
five come from families with three,wives and seven come

from families with four or more wives. ‘ *

-

v Parents': Educational Leyel:

When asked if their fathers were literate, féﬁrteenh
0 of the women replied in the affirmative, oniy four
answered in the negative. Ninelof the men said their
fathers were literate, eight said theyawere not, and one

did not answer specifically ﬁsee Table 4.25).

w
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TABLE 4.24:  Monogamy-polygamy dichotomy.

} ]
L}

Type of parents* Female Rs | ® Male Rs Total
family '
No. | o/o ‘No.| ofo
Monogamous 0 0 3| 16.6 3 e
Polygamous 18 100 15 1 83.3 33

b

j\

,TABLE‘ b.25: Frequekncy of parental iiteracyz fathers.

.

Level Female Rs. Male Rs |, Total
No. o/o No. o/o & o
]
High w | 77.8 9 50 23
Low L 22.2 8 Ly .8 12

Pt L L
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Hawever, their level of literacy is minimal - eleven

! -

hf the 'women said their fathers had qFly elementary.

education, whilst two said their fathers went through

\

o
high school. As for the men, all the ten that responded

'said their fathers had elementary education.

. The literacy rate of our respoﬁdents' mothers isgr
far below‘thaf of the fathers. In fact,'only two of
the women said their mothers were literate. three of

the men gave the same feﬁly, whergas sixteen of the women
and fifteen of the men said their mothers were ilriterate

(see Table 4.26)

v1 Parents' Occupations

All our respondents 1ndicated that thi!r fathers were
engaged in some form of employmgnt. Eight of the women
said their fathers worked in the field of farming, three

sajid theirs Were in teachlng, five sald their fathers

wera\§n tgggélv1l service, and two mentioned other jobs.

4

As for the men, seven said their fathers were in the

area of farming, three éaVe teaching as their fathers'
job, one mentioned the civil service, while the seven
others did not specify their fathers' jobs. In other
words, . farming proved to be the most popular job amang

our respondents' fathers (see Table 4;2?).

- i *
A e . “

-
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TABLE 4.26t Frequency of parental literacy: mothers.

vl

Female R Male Rs | Total
Level :

No. ’q/o No.d ofo
High 2 11.1 3 167 | . s
Low 16 | 88.8 15 | 833 | 73t
TAﬁLE‘ 4.27: Parental pccupﬁtiohal preference: fathers.

. A

7
Typegof job Female Rs Male RE- - Total

No. ofo No. o/0
Farming 8 bbb 7 38.9 ¢ 15
Teaching 3 | 16.7 3 16.7 6

. . &, . ' .

Public office| 5 27.8 1 5.6 6
Other .2 11.1 7 38.9 9’
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The picture changes drastically in the case of our
respondents' mothers. Fifty percent each of the men ,and
women said their mothers were full-time ﬁousewives.’seven
of each group said their mothers werelin ‘petty trade'
(small-scale business), and one said hers was in business,

whilst another mentioned farming (see Table 4.28).

vii Family Organization: The decision-making process

K

within each family was assessed by asking our respondents

who they though% made all the decisions when they were ~
.1living with their parents. All the eighteen women said

all decisions were made by their fathers, thirteen of the .

é,)

men too, cited their'fathers as the sole decision-makers, - .

whilst the remaining five men said all family-decisions
were jointly made by their fathgrs‘and.mothers. It is
intersting to note that no respondent identified his or
her mother as the only family-decision-maker. —

It is in response t® the quéétién: "As far as you know,
does your father have a greater influence on your mother -

- than she has on h%m ?", that the authoritative position
of the father within the family becomes all the more

-r

’ apparent. All our thirty-six respondents answered in the

- ]
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. TABLE A4.28: Parental oqcupapional preference: mothers.
N )
- ) Female Rs Male Rs Total
Type of job ’
‘ ) No.| o/o No.| ofo
RN .
Farming 1 5.6 5.6 2
Teaching A 0 0 °*0 ,\ 0
‘| Business 1 5.6 5.6 2’
Public office 0 0 0 0
Petty trade 7 | 38.9 38.9 14
» -
Housewife 9 | 50 . 50 18
!
- ‘ ‘@ ?
£~
- T ‘
. ’ ‘ ‘1 v

7
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affirmative. Furthermore, all those who knew which of
their ﬁarenés apologized to the otheri said it was their
mothers who apologized to their fathers when .there was
a misunderstanding. Sixteen 'of our female respondents
and fourteen of the male respondents said it was their
mothers who apologized to their fathers.. Tﬁis goes a;
long way to show the subordinate position éf women in

el A Al

the society. ‘o '
Asked how they acceptedndisciplihe in childhood, both-
groups of respondents reacted differently. -’ Five of the

women said they felt uneaéy 40 complain if a decision that

" they did not agree with were made about them; whereas

thirtéen felt they would better not complain; four were
uneasy to complain; whilst seven said they would better
not complain. |
Whereas only a female respondeﬁt felt coﬁplaining
about an‘unfavorable déciéion would help a lot, five of
the men gave t%e same answer. Four women felt complain-
ing would only help a little, whereas fhirteen felt:it
would not help at 41l. A4s for ;the men, three said it . -
would help a lot, whilst{ten said it would not help at
all. Table 4.29 shovs ‘that children are generally well-

disciplined in ‘the Nigerian-society, although the male
' . ’ \}

g R Wi ° .
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A ~
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TABLE 4.29: Perception of contesting unfavorable decision
" in childhood. ‘

Assessment Female Rs Male Rs Total
No. o/o No. o/o

It helps a lot 1 5.6 5.127.8 6

It helps a li'_ttle L 22.2 3 16.7 7

‘ \

It does not help 13 72.2 10 | 55.6 23
/
) - ___,qf\‘
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?

'respondents felt generally freer durlng chlldhood

All our respondents ldentlfled their fathers as

representing authority. All the thirty-six of them sald

* it was their fathers they got afraid of most.

v

As to the type‘of restrictions imposed on them during
their childhood, fourteen of tﬁe women saiq their parents
had a lot of say about the friends and places they visited.
The remaining four said their parents had an aﬁerage say
on the matter. As for.the men, fourteen said their parents
had a lot of say in connection with the friends andl;léces
they visited; one said he was left to decide for himself,
whereas three said their parents had an average say on

the matter. As Table 4.30 shows, many of them approve

of their parents’ meddlinig in their affairs.

LY

viii Familx Bgnd:i | .
We asked our respondents whom they were closer to,
their: fathers or mothers ? Sixteen of the women said
they were closer to thelr mothers, only two sald they
were closer to their fathers than their mothers. Ten men
as opposed to seven said they were closer to their fathers.
The mother-child relationship whlch exists here is
very typlcal of all Nigerian homes where the father is
polygamous. The tendency is for the children to trust

thelr mothers and be closer to them than to anyone else.
%




3

!

Approval of/parental involvement in the
affairs ofjtheir children.

V4

Kssessment ".Male Rs | Total
4 ¢
No. o/o | No.4 o/o

. Too much ,

involvement 2 11.1 2 |11.1 Y

; b

Too little .

involvement 1 5.6 2 j11.1 . 3
Adequate . ‘
 involvement 15" | 83.3 | 14 |77.8 29
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ix Family Educational Level:
Item 81 of the Questionnaire in Appendix I shows that

three of our female respondents-have a brother older than
them; one has three older brothers; four have four older
brothers; ‘and two have six oJ:der brdthers. As Table 4.31
.shows. two of our female respondents have_ Yne younger
brother each; three of fhem have two younger brothers;
another three have four younger brothers and yet anc‘r’thexl
three have four younger brothers a;ad» twe, have five
younger brotheré.

When we combine both figures for brothers older and
younger than our female respondents, we realize that
thirty-six of the seventy-three brothers have attended

high school. Furthermore, only twenty of them have attend-

‘ ed qnivexrsity. (see Table 4.32). o @

The. figures for our female respondents' sisters are

less impare‘ssive than those for ‘their brothers. ‘f‘able 4,33 ﬂ

shows that five of our female respondents have one older
sigter each; four have two each; t'hree hav; four each
and one has six older sisters. That is, there isa total
of thirty-~seven older'nsnisters for our female respondents.
Table l&._3l& shows that our female respondents also have
younger sisters, distribu't;ed as follows: {:hree have one

each; four have two each; another three have four each

7 4
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TABLE 4,31: Number oi’ respondents' younger brothers.

¥

;

)

Femal\é‘\\ Rs
B\

Number Male Rs

Count o/o Count o/o

1 2 11.1 2. 11.1’U

2 3 16.7 3 16.7

3 3 16,7 2 11.1

4 3 16.7 3 16.7

5 2 11./1 2 ] 1.1

6) 0 ; 0

7 . 0 3 16.7
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TABLE 4, 32: Educational attainment of feli;ale respondents’
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brothers.v
No. of brothers older " No. in high No. in ‘
. and younger than Rs. school university
73 23

36

&

&

TABLE 4.33: Distribution of female respondents' older

fléisters.
No. of older sisters No. of° female‘ és ‘ Total
1 5 5
)
2 b 8
3 , 2 6
) L 03 12
7 1 7
°. "
. .
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TA
. sisters.

No. of younger No. of female Rs. .Total ‘
sisters .
1 3 3
2 L /8
ZI
3 3 _ f 9 .
|
b 3 12
7 1 7
m \
@ “ 39
s }
. .

4.34s- Distribution of female respondents' younger /

' !
e
¢
\
]
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1
3
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and one has seven. This gives a total of thirty-nine /
younéer sisters. Added to the figure for older sisters,
our female resi:ohdents havei;gtﬁ’jﬁotal of seventy;seven
sigters. O0f this number, only twenty-seven have attended .
high sehool. The number dwindlés to just two when we
consider those of them who have been to the uni‘Yersity.
(see Table 4.35). °

We now turn to the educational history of our male
respondents’ brothers aind sisters’. As indicated on Table
4,36, . the male respon,dents to our questionnaire have
brothers distributed(as follows: one of them has an older
brother; three have fwo Ieach; another three .have three
eachi_and four have four older brothers each. I

;i.s for yot,uiger brothers, two of our male resppnd&nts
have one eahchz three have two each; two have three éaoh;
three have four éach: ‘two have five each and three have
seven each. ] '

Table 4.37 shows that our j?spondenfs have a total
of eighty-nine brothers. .0f this number, fifty-tm':ee
have attended high school and twenty~-five have been to
the university. .

Five of our male respondents said they had an older

sister each; three said they had two each; one had three;

two héda» four each and another two had five each. This

i
.
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. TABLE 4.35: Educational attainment of female respondents’

o2

sisters.
No.of sisters older | No. in high school No. in -
and younger than R, \ university
77 27 2
- \

-

TABLE 4.36: Distribution of male respondents’® older

. brothers.
No.. of|older bro thers No. of male Rs Total
1 1 ‘1
2 3 6
3 3 -9
e L 16
32

s e - dmp &
v

PR




e

- TABLE 4.37:

brothers.

[’
]

Educational attaiment of male respondents®

(%
No. of older | No. of younger Total| No. in No. in
brothers brothers high - university
B school ’
!

\

32 57 -89 53 25
. 4
2 o |
5
\
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gives a total of thirty-two older sisters. .

As for younger sisters, our ﬁxale reSpendents were -
divided in their response as fgllows: two had one each;
three had two each; another three had three each; and yet
another three had four each; two had six eachs and one
had five: another one had seven; again, another one had
eight and the last one had nine younger sisters. 'I;his
brings the total to seventy. Added to the fi'gurelfor

~—

older sisters, ourfmale respondents have a total of one

: hundred and two sisters. O0f thlS number. only thirty-rthree

have attended high school, while two have been ‘in the
university .(see Table 4.38). ' ‘

X Summary:

Most of our respondents came from families of . average
socio,q-economic status. The father, as the head of the
family, is the final arbiter of justice and the 'bread-
winner'. The mother, usually one of several wives, takes
care of domestic chores and remains totally submissive to

her husband. This explains a great”deal whﬂhe education

of girls still lags behind. Like their fathers, the male .

children are highly favored and- are more educated than

their female counterparts. Just like their mothers, the
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TABLE 4.38: Educational attainﬁent of maléb}espondentsJ

sisters. .
. R
. N
. »
-No: of ¢lder No. of younger | Total| No. in | No. in
sistérs sisters high | university
. sghool .
m—}*‘
* el
[ ]
32 70 102 33 2
N~
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chlldren. particularly the female ones, are made to

recognrze the supreme authorlty of their fathers within

wgv= the household. This fear of the father is partly responsible

for the children being more em@tionally attached to their

both gréups. ‘ N

mothers.

- xi Conclusions - Lot \ -

The socio-cultural pattern of northevn Nigeria relegates
women to éecondclaés‘citizenship, while their mﬁle counter-
parts enjoy allntherprivilegeshof being a part of the favored

class. This results in different educational outlooks for
A 7 .

- " FORMAL ORGANIZATION PARTICIPATION.

“There are three subdivisions in this category:

i Club membership;
11 Active participation in organlzational
.~ aetivities;
1ii Political orieptation.
" ~ iv Summgry. .
v Conclusion. , o
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i Club Membership: . T,

Most of our respondents claimed to have been members
of a club or associa'tion.q especially  during fthéir high
school days. In fact, all the male respondents answered
in the aff“i’.rniativeu to the ques#iom 'While in Nigeria, .
were you a member of any club, vassociétion, etc. 2,
Fifteen of 'tiue female responden:ts gave the same reply,
while- thre;e of them said 'No' .to the question. o

All the female respondents who fnelonged to at '1ea'.st" o
'a club in Nigefia (a total bf fifteen), said it was a .
social/disciplinary one - the type most common in high

school. Twelve of the men claimed their \clubs and associa-

© tions were of the social/disciplinary type too. However,

gix of the male respondents said thfeif weraxthe sociail/ .

political type. This shows that somgn ?.cma;“lly °

joined associations or clubs evgh after leaving school - “ .

polit:ical associations arejnotﬂallowegi in hign school. |
.We asked those who said they were nevexj members of o

v

~clubs or associations why they. were never a part of such
. ” “%} " !

. organizations. Two.of the three women involved said

they were *just not interested', and the remaining one- said

she was not allowed. to participate ‘in such activities.

w
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ii Active Participation in Organizational Acivities:
D ‘It is the response to item 92 of the questionnaire
(see Appendix I) that reveals the level of participation
of our respondents in formal organization. All the
eighteen womefi said they had not joined any. assocza'lzlon
in Montreal; only two of the male respondents gave- the

r

same reSponse. whereas the remaining sixteen acknowledged

Q
LY

the fact that they belonged to at least an a.ssocm.tion in
Montreal. The sharp contrast between the response of the
men on the _one hand and the women on the other, is all the
more strlklng if one takes into coneuderatmn that every

. Nz.g/erlan in Montreal is automatically a member of the
'local branch of th; Nigerian Students' Association. The K
»fig'Llf'eS on Table 4.39 show that the women do not consider
themselves as part of e\‘renjthe Nigerian-government-

: spdnsqréd association. In other words, the passivity of

0 R ) \ ‘ ’
-women in formal organizations is brought to the open. ,

iii%pPolitical Orientation: . ' .
‘When asked what politlcal orgamzatlons our respondemts
favored, only one of the female was 'liberal’, while the -

:reméining seventeen favored the conservative party\é-'b
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TABLE 4,391 Membershlp of the Association of Nigerian

Declared Female Rs.
Status e

Male Rs.

PR R e ey

No. o/o

No.

o/ o

. Member )

1)
% | .

16

88.8

N . S -

- Non-membeﬁ\) 18- | 100

11.1
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Nigeria. As for the men, four were in favor of the
communist/socialist party; three were for the liberal
party and the remaining eleven were for the conservative
party. In other words, our respondents, especia}ly the
Qomen, are for the status gﬁ_.

.Despite the fact that our respondénts recognize that

<

‘to favor the conservative party is tooécceﬁf male dominancqv

all of them that fall into this group said they shared Y
their party's view on the role of women (see item 97 of
the question&aire in Appendix I).

In order to determine how actively involved our

‘respondents were in political parties, we asked them

where they paid more attention to current affairs, Nigeria--—

or Canada ? Only one female respondent and four male

claimed they were more interested in current affairs while

in Nigeria. But a solid majority made -up of seventeen

women and fourteen men éaid they paid attention to current
affairs more in Canada. As Table 4.4o shows, a'comparison
ofyboth groups gives a ratio of one to six.

Television is the ﬁédium through which sixteen of our

R

female respondents get their information; the remaining two
< 4 H N '

get theirs through radio, newspaper and television combined.

As for the men, two of them are mostly informed through the

‘.
2
B '
>
1

A\
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Country Female Rs Male Rs Total | Ratio
No. | ©/0 No. | ofo

[OOSR SV

Canada 17 |94 1 {77.8 31 6
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radio, one through newspapers; three through televmslon;

and the remainlng twelve through the three media combined.

Vv .Summary:
There is a sharp divergence between the participation i

of our female respondents in formal organizations and
that of their male counterparts. The male show a pattern
of active participation 4in organizational activities,
whereas the women are only passive, As for political
orientation, the women are .quch more conservétive than
men. Moreover, the women more readily chose television

as their favorite medium of information, whereas, the

majority of the men combined radio, newspaper and tele-

vigion ag their media of information.

vi Coneclugion: u “ N ' .
As in the previous four‘categories of findings, the ‘ |

'formal organization participation' category shows women as

'a disadvantaged group of the society, Unfortunately, the

-women themselves do not contest their position - for

example, most of them do not strive to participate actively

o\

in formal organizations and they have a conservative

political orientation. In fact, it is only of recent that

N , o - |
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4

wémen's“voices have started to be heard in political .
affairs, and even then, ;he ma jority of thenpopulation
does not go along with them. Women still accept the
traditional politicalqsetting~in the society.

[

GENERAL VIEWS ON WOMEN

The.sixth categbry of findiﬁgg contains the opinions
of our fespondents onmquestions that touch on the status

as well as the role of women in society. We shall consider

'the following topics:

: "1 Occupation;
ii Independence

{ii Child Education;
iv Female Inferiority;
v Women's Liberation Movement;
vi Self-appraisal of Personal Views on Women.
vii Summary. "
viii Conclusion.

i“0ccupations

‘We asked each of the men to indicate the type of
occupation he tﬁought was best for his wife. Teaching
and business came out on top - ©both of them were picked

by seven réspondents each; "house-wife™ was next .with i

*
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3

three adherents and'one would like his wife to be a
medical doctor. It is pertinent to note th#t none of
them wanted his wifento be a secretarfy or an engineer
(see fable b.41). |

We also wantea té}kn&w the amount of occupational’
freedom our female respondents were willing to give their’
wives. In response to the question whether they would
allow their wives to travel out of town on official duty,
seven replied in the affirmative, whilst eleven gaid they
ﬁouid not.

Figures for those who said they would show that three

. of them would allow their wives to travel out on,o@ficial

—————duty for only a week, whilst the remaiming four were-will= -~

ing to let them go'for.over two weeks.

As for our male respondents who said -they wquld nof
allow their wives to travel out on official duty, nine
of them attributed théir decision to ‘the fact that such

a travel would prevent a wife from having enough time for

family responsibilities; the other two insinuated that .

such a travel could encourage infidelity.
‘ - ]

A slight majority of our male respondents would not

even allow their wives to work overtime - ten of them

said they would not, while eight’said they would.

14

©
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TABLE 4.41: Male respdndénts' preferred careers for
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their spouses.

\-

vy
Type of job \ Male Respondents
(s No. o/o
Housewife 3 16.7
\
4 o ,
Teaching * 7 38.9
Medicine . 1 5.6
Business 7 38.9
/ -
— f'
§ .
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Of the ten male resp?ndents that said thgy would not
allow their wives to work overtime, even if their work
.demanded 'it, six gave the same reason that family
responsibilities would suffer if their wives stayed out
too long on the job; one specified that his wife had to
come back in time from work to take care of the children,
and three others said working overtime could e}xcourage -
infidelity.ﬁ

We investigated the incidence of sex discrimination

at work: 'should women coxi:pete with men in highly competi-

tive jobs like medicine, engineering and law ?' It was

'mainly the women themselves who gave a negative fe:sponse

- . to this question: all the women but ene said "No". ’As for
the male respondents, seven thought women could compete
with men, even if the job is highly competitive; the
remaining eleven said women should be kept out of stiff
compet\it”i‘on.

Asked to give a reason for their response to the abo:re
question ("J‘.‘.l:em 117 of the ques“tionnaire), fourteen of the
women and eight of the men said men ‘we.i'e more suited to
hi‘ghly competitivé jobs than women; three each of the men

and women claimed that men were superior and one woman

‘and seven men gave other unspecified reasons.

e g
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Nonetheless, a large majority of our respondents said .

men and women should be paid the same salary for the same
type of job; all the women were in favor of this practice;
fifteen of the men weré also of this opinion, whilst only
three men said men and women should not get the same .
salary for doing the same type of work. But, as shown
on Table h,42, our réspondenfs are quite liberal-minded
in, this casea ten each of the men and women wanted the
salary to be based on the type of work done and not on
the sex of the workerz eight of the women and five of the
men stressed equality and falrness ag the basis of their
response. But, one man claimed that men were more
responsible and therefore, should be paid higher than
wemen ;or doing the same type of job; two others saw
women as the weaker sex whq'should therefore, not be on

the same footing with their male counterparts.

ii In&ependencg: | ‘

We’tried to find out the degrees of independence that
each of our respondents had with regard t6 his or her
spouse. First, financially, a majority of them want.
independenée. In fact, sixteén of the female respondents
and fourfeen of the male said they preferred to have a

/

separﬁte savings account from their spouses'. The two

[P Vv —
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TABLE 4.42: Salary and sexuality.
Opiﬁion . Female Rs. Male Rs.
No. " o/o . No. o/o
Same work, same A
pay 10 55 . 6 10 "o 55 . 6‘
Men are more , ’
responsible 0 1 5.6
Equality 1 8 bl b 5 - 27.8
Wemen are )
weaker sex 1 o , 2 11.1
. 1 8
¥ ‘ R
- “n\\' . !

»
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othef'womenwend\four other men eeiq-they;woulq‘eeéﬁ like
.to have a 'joint account' with their spouses (see\?able
-43) . B : | | ’ .
Each of our respondents gave the following reasQ
for their choice. of preference in this regard: (thosn\\
who chose indivividual ‘account): 'best for peace within :
:the family (one female respondednt); 'in order to avoid:

trouble in the household'(seven female and two male

"respondentslj.'to avoid jealousy'(foqr'femaleks * geparate

individuals, therefore, different reéponsibilities' (tﬁo

-female and eight maXe respondents); spouse would spend

. money on othe{ women (one female respondent); gives room

for freedom’ (one female and four male respondents)

| e
As for the respondents who prefierred a joint account.

T two female respondents 'said it would enable them and

their spouses to supplement each other'; two of the male
2espondents gave the same reason as  the women, whilst the
“ other two said a joint saNings account leads to a better
understanding between a married couple.

However, apart from financial independencé, there is

" the question of social independence too. We asked our

respondents- whether they could 1live ih Montreal alone
without their spouses. All the women se;d they could not,

il
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wherees. eight of the men said thej could, whilst a very

sllght«maaority of ten men said they could not (see item .

r112 of the questionnalre in’ Appendix I). )

This question of social independence 1s all the more

clarified in %he response to the question: 'Assumlng your .

sppgse )Fre to’ return,to Nigeria in a few months, and
you had just been given an admission to e university in

Montreal, what would you do ?' All -our female reSpondents

9

-«

except one, said they -would rather go back to Nigeria Y

with their spouses than stay behind to go to school here.

—

Whereas ail the men, except two, said they would rather.

stay ﬁehlnd to study than go back to Nigeria with their °© .

\ Ny |
spouses and miss the opportunity of attending university

]

The question ‘of preferential eduoatlon based on the

N N

“w sex of children was tackled by a part of our questlonnalre.

. Item 11k of it asks: 'If you had a son and a daughter,

could ‘only send one of .them beyond the secondany'schcol

etc. are equal in both children).

@

, leVel. which one, of them would' you send 7 (Thls questlon o

. -asgumes that all other qualltles. such as*age, intelllgence,




twelve of them would send their sons, wheréas, six of
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All our female respondents chose to send the .boy

. rathey than the girl. As for the male respondents, sixteen

cnosejto send the boy, while only two preferred to send
the girl (see Table 4.44). “[ u )
w ncreased ‘the npmber of chlldren 1nvolved to see
if our é

child for higher education. However, fourteen of our female

respondents still maintalned that they would send only

" boys to school if they had to choose etween two sons and

“two daughters; the remainlng four female respondents said

they would send a son and a ‘daughter if them.fSund them- ,

‘gelves in that,situation. As for the male respondents,

them were mofe liberal - they Qould choose a son and a !
daughter and keep the other son and daughter out of school,
if they could afford to have only two of thelr four chlld-

fen in school. o -

i

We .a'sked our respondents for an explanaﬁion for their
ohoioe of response.” Of the fonrteen'female respondents
who would rather send their two sons to school, twelve
said it was because 'boys make fanily-name'famous‘::theh 1.

other two said it was because the,'girls drop the family -

name on getting married’. The' other foqr‘femele respondents:

3

espondents would.substantlally change their preferred

s
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TABLE 4.4l Preferential treatment of [dffspring based

on dgex.
. y j%
D . / o ' ‘\—\\ '6
—
Preferred pex | Female Rs. Male Rs. | . Total
for educa- S
tional u ( L/
opportunity | No. o/o No. 70/ o —
N - & . \
Male 18 100 16 88.8 34
(ad T
: : - 4 \ °
Female - 11.1 2
}
' *
o L &
* ’ °
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(who chose a: son and a daughter), gave other :c"e‘asons',u
such as equality snd fairness betwe?n the two sexes.

. Our male respondents are divided in their reasonsaas
follows: 'ten (of those that chose two sons) said boys
made faml?.y-ns,mes famous, one Sa}d girls dropped the

family-name, ‘whilst the other seven gave other reasons.

iv Female Inferiority:

To help us detemine whether our respondents perceived
femininity as inferiority, ‘we asked for their preference
between a male and a female child. All the thirty-six
respondents preferred to have malekc}iildren.

We then asked them for the level of education they

—

-thought a girl should have. Fourteen of the women wa}'xted""

high school educati"on for girls; three said a bachelor's
degree was the 1deal level of education for girls. ./ As for

the ‘'men,” seven of them were for hlgh school dipl for

©

' girls; ten were for the bachelor's, whilev five favored

- graduate studies for girls.

[

When asked if the women should have higher education’

—

than their husba.nds. all our female respondents gave a

'negative reply. Six of the men saw nothing wrong w1th

the idea, whllst twelve men would nﬁt wish a woman to ha:ve
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higher education than her husband. The major‘*réason advanced
for the rejectioz} of a higher educated wife is that her
hg\sband would loose her respect, although s‘ix women and
four men said giris do not need too much educatién.

This apparent domestication of women is contested in

our respondents' answers to item 129 of the questionnaire

; .
(see Appendix I): *"Do you strongly feel a woman's place

. ; . N

fs in the kitchen ?°*., Only’ four women and five men

answered in the affirmai:iw@'. whereas, fourteen women .and

thirteen men did not agree that a woman's place was{in

the kij:chen. | | _ : - h {
.But the seeming inferiority of women resurfaces in

response to the question as to who should make ma jor

decisions in a family. All the women, except one, accorded

the prlvilege to the husband; eleven of the men too,

belleved the husband should always make ma jor declsmns

within a family. Only one woman and seven men said both

husband and wife should make the ma jor dec1sions. .
However. all our thlrty-six respondents/agr%ed that

the cultural role of women resyricts them to the home.

just as religion puts them in secondary role 1n society.

for example, through the choice of ministers and rellglous :

leaders who ‘are usually male (questions 139- 1&0).

[

. e foees
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v Women's Liberation -Movement:

The Women's Liberation Movement highly idoliz‘ed in
North America was flatly rejected by all our female
respondents. They were joined by twelve of our male ‘ ,
respondents who also rejected the ideals of the, Womenfs
Liberation Movement. The six othe'r men were in favor of
the movement. ’

Our female respondents were opposed to the movement
. for various reasons: four of thém said it ruined family
rﬁelationshipe; six said it was foreign ideology; two
complained that it distrupted the social structure; two
were put off by the ‘movement's mllltancy and the remaining
four said it was unrealistic.

As for our male respondents, four thought: tl}e Women's
Liberation Movemént ruined family relationships;' one said
it was foreign to Nigeria; three claimed it was 'L,mprogressive
" because it distrupted social structure; another three said
tﬁe movement was too militant. However, four of our male.
’respondents appreclated the doctrine of equallty of the
sexes which the movement preaches. The remaining man
advocated a moderate version of the movepent. |

\None of our reﬁpondents believed that the status of

- wonen had changed a great deal in Nigeria. dmly seven of

¢ ‘ -
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the women believed that the status of women had changed
.margiﬁallj. while eleven believed it had not. changed at -
all. As for the men, eleven think there had only been
a slight change in the status of women in Nigeria, while

the seven others said there had been no change at all.

vi Self-appraisal of Personal Views on Women:

We asked our respondents to indicate the percentage
of people in their age-group in Nigeria whom they thought
would share their views On women. Eleven of our female
respondents sadd sve’venty-five percen;c of their counterparts
in Nigeria shared their views; one associated ){erself with
less than twenty-five percent of her counterp%rts\, while
the s/ix other women thought fifty percent of their coileagu_es
would be on their side. As for the men, the majority !
(eleven), said only /about fifty percent of their colleagues
ix;l Nigeria would share their views on women; five said
more than 'seventy-five percent were of their opinion,
whereas two men believed less than twenty-lfive percent of .
their counterparts would ahaz\:'e ‘their views. A |

As :tIie response to item 134 of the 'Questionnaire
further shows, (see Tdble 4.45), whilst most of the women

did not expect to notice any change between their opinions
. . o ' ’

lw
—
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Evolution of the perception of women.

4
Type Female Rs. Male Rs. Total
No. o/o No. | o/o
Significant 2 "11.1 | 10 |55.6 T 12
b5
Non- 3
‘significant |16 88.8 8 |44 24
y . : D

e eet———
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and those o%. their friends when they re'turr;ed to Nigeria,
most of the men did, im fa;:t_, recognize that their present
opinions would be different from thoée of. their friends

in Nigeria. The precise figures are as follows: sixteen
of the women and eight of the men hoped to notice no

differénce. whilst two of the women and ten of the 'men

said there would be a definite differgﬁce. ’ ,\,

B3
~

v}ii Summary:

"From their pers‘ojnal viewé on women, each of our
respondents presented his or her perception of women in
society. Gene”ralbly. the men are s0 possessive that t!}ey‘

1imit their wives as to the particular professions they

want them to be in. °Purthermore, a working wife has to

place her d?mestic regbogsibilities ahead of her career.
Although most of the wcmén claimed they liked financiajl'f
ifxdependence from their husbands, in reality this wgs .
noht v;hat obtained within the famiiy. In fact, the women .
were so attached to their husbands that none ‘of them could -
think 6f remaining in Montreal alone.-

This inféer:ior image of women permeat;e,s various aspects-
of social‘ life. For instange. everyone wants a male child;

higheF education is rqse'fcved for men and women are given

—~
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only a minimal role in society.

A

~

viii Conclusion:

Generally, our female respondents are more conservative

than the male. The former accept and perform the gecondary
rc.ale which society‘ ha's reserve& for them, whereas the men
have been more open to liberal North American ideas on the
status of women. Nonétheless, both groups seem 'l;ovbe well
aware of the fact that the status of women in Nigeria is

far different from that of North America.

' | PART MO

CASE STORIES.

In this part oi" our findings, we present two case
stéries for different reasons. The first one is on one
of our female respondents ‘who typifies the traditional
wife. The second case story is based on one of ‘Qur male
respondents who has been ovériy iz;flher;cé’d By-hi&prth’“
,American experieﬁce. Both respondents wefé very co-

'.operative with us in c&mpiiinéh the studies. ' They offered:

u8 long hours of conversations which we presen/t/ ina

» ~ .

)
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condensed: form™ here.

?

Cgse Story 1 - Bintus '
" Bintu is an eighteen-year-old’Kanuri woman who has
been liv:.ng in Montreal for three years with her husband.
She is one of the respondents to our questionnaire. We

would 1ike to go over some aspects of her life Y:hich

é B
’corrpborate the findings of our research.

Bintu come;z from Molai, a village south of Maiduguri,
the Capltal of Borno State of Nigeria. She was the third
g1r1 and the seventh child born into the family. Unlike
the birth of a male child, her arrival in the family was-
marked by a quiet ceremony. She spent most of her first
days in the world in her mother's hut, attended to by her
grandmo ther, Th\e latter had identified Bintu at first
's8ight as her own dgcea'sed mother who had come back into"

~the family throﬁgh,reincarnation. In ﬁbt. she dared not
call the newborn any other name than °mama’ /- the native
doctor'smwords had come to pass: 'If it'sa girl. she ,
will look like your mo-ther, if it's a boy. he will be the

| arbon-cOpy of his fa'ther' Amina, Bintu 8 grandmother,
was prepare;l to welcome either.bgt for safety reasons, she

_had performed all the necessary rites (as prescribed by 't‘he }
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native doctqr) » to appease the g;)ds and ensurerno complica-
tions arose during and after :the birfy:h of the baby.

On the middle-far-side of Bintu's mother's mud-bed,
adjacent. to the wall, lay a stack of shredded clothes”
which would henceforth, be the infant®'s blanket and
conforter. Actually, the clothes used to belong to her 0
father, Mallam Mohamed who, in accordance with tra&itiﬁn;
had surrendered gome of his clothes (large traditional
gowr}s) for the nursery of his_ baby. . In one corner of the

room lay three stones which formed a tripod over the fire,

» that would burn twenty-four hours a day. The fire served.

two main l;ﬁrposesa to keep.the room temperature warm,
especially at night and to boil water.

Being the latest addition to the fanily. Bintu would
share the room with her; mother for the next two years,

3“‘Kwhilst the other children would sleep on large mats on the

1little corridor. that links Malama Aisa's (Bintu's mother's)
“hut wifh the"others in the commune.' Each of Mohammed ' s
four wives had her owmn hut, parallel to the others, Aé

1]

for Mala.m Mohammed's, i'b is set apart. in front) of the -

ry

others. Im fabt. anybody coming inte the commune had to \

go ~in through his living-room. where he usually enter't:aa.ned§

v1sitors. Only rela‘ciom; and intimate visitors were- allowed*'

;
. . . . <
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v
restricted permanently to Malam Mbhammed's\llv1ng-

‘ ~
\\
\ ¢ n
! . o Y [N
[y - - . . Py ~
\ o )

\ room.,
As the months went by, Bintu'soon gtaduated from thi

\ room to the corridor where she began learning her role.

il * ' ) - v ‘
/e \ The: girls slept closest to the entrance'to their nother's -
R N s I3 A )

o room which had only a mat‘that served as the door. The

boys, being farther away, could whisper to one another
' ' L4

long after bedtfme. Even during daytime, girls were

, restricted in the types of act1v1t1es they couﬁd partlclpate

/)
Whilst the boys were runnlng and Jumplng around and

in,
away from home,.the glrls were supposed to do less-
- strenuous. activities. They either assisted in the coek-
ing or played games involving the clapplng of hands, for
‘example.
. ' Malqn Mohamhed sent all his school-age children‘tqiz'
thej¥western'¢ as“bpppsed %o the Koranic school. His
friends and rela?ions in Molei?and adjoining villages,1

often criticized him. But it was beyond his power to -

. ,reverse\the situation. As a worker on -the v;llage-head S

" ' farm. yalam Mohammed was one of the flrst~parents that
the v111age—head could lay his hands on and force him to A\

send hls children to school whenever the enrollment in

(

_ the primary schppl was insufficient. Accordlng to Blntu.
“,‘r ) . . e e é 3

S

T I p sk an BRSO WAL 7 Sppnin G H Sk e e = 4

to é? beyond this- p01nt. Almost all male visitors were .
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* her father would have preferred to’ send some of his .
. . ¢ L ] .
ﬁthldren to the koranlc school,. =~ AN

{ &

Bintu remembers very well how. much her mo ther complalned ‘

bitterly about her going to the wes tern 'decadent* ﬁchool.
Since the school did not Operate accordlng to Islamic’
principles, Malama Aisa bélieved her daughter would grow

‘ »
up to be. godless and defiant. For example, related Bintu:

™

One day, my mother's childheod friend came
-to visit us. I think I was in primary class
four (Grade 4 in Canada). My mother's friend
brought along her five-year-old daughter in
,} " whom I developed a great interest. I told her
" of some of my experiences in school ahd We-went
as far as writlng the alphabetg and numerals in
the sand on the corrldor floor) My mother grew
~? so mad at me that she, not only ordered me to
» go and fetch er from the stream, (whlch was
quite some distance from our home), but tqok
great pains to expla?n to her friend all the
‘corrupt' practices of western education. "Our
kids are no longer ours", she said. According
~ to her, the school teacher had got so much into
,my brains that I could not think of anything
" else. "Instead of reciting.verses from the
« Koran, all that the kids knpw is @addition and

subtraction'. What good will that do to them ¥

in a®'Jannah (Paradise) ?... It's when I want
== , .

LI

. : - BN “

-

‘e

¥
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"to send Bintu-.on an elrahd that she remembers

her teacher told her to ask me how long it
would take her to cook two pges, if it*takes
two minutes to cook one. I don't know if -
they, are supposed to be pooking eggs in school
...2I My’hmther went further to point out thé
§pcial disadvantageé of my remaining in school:
in the first place, I could not be married off
at puberty (about twelve years of age) because
T would still be in school;'secondly, she did
not know if the man to whom I had been bethrothed
was not already éhowing signs of impatience, and
in any case, she doubted if I cpuld ,ever be a
*good’ wife,- because I had started to be too
"inquisitive”. Accogdihg to her, if I had
been a boy, it would have been a different matter
altog@ther. Since a man is the head of the
household, she envisaged I would have less
problems ip marriage because my actions would
” not have been subject to the approval of anyone.
She tﬁerefore. admonished her friend not to put
her daughter in the 'white man's school' (the
western.edﬁﬁhtional system)".

©

L,

)

.Even at school, Binty was.always tkmipded of her

femininity. Although the school was mixed, only one of

-

the seven teachers was female. She was in charge of Class
" .One and hardly participated in the running of the school.
. LJWhereas some of her colleagues were in charge of administra-

+""tion of punishment, sports, general cleaning, etc., the

female teacher was only expected to act as a mother, tell-"

!

R e L T - b o Er BN R AR oS kARt # pebdnrnt B s et e mmmn s mns 6 Bk b B <R a2

e

S =




L !

-t

Q-

4

e et A Caie <h e yed

‘. {82 -

-

ing the kids stoiles and teaching them how to s:l.ng. Like :

her, the glrls too, are set apart throughout thelr years

.in school. For mstance. a row of desks was usually set

" aside for glrls. whllst boys occupied a11 o‘thers. It

was 'normal’ for the glrls side of the classroom to sbe
less noisy and of course, neater than all others at the

end of the day. The girls fetched water and did all the

. aleaning before school opened each day. The boys, on

the other ha/nd. usually worked on the school-farm.

At the age of fourteen, Bintu was. stlll in Class
Seven. She knew she was over-ripe for marrlage. and

therefore. expected her future husband's famlly to come

for . her ‘during the end-of-yea.r vacation (that is, in

‘December). But to her utmost surprise, she woke up teo

an atmosphere of c'elebratiori the day after school closed.

She asked her mother why there were many people around,

‘eating, drihking and singing. Aisa told her she (Bintu)

was on the threshold of womanhood and that her future

. 3
parents-in-law had come for her. 'After the marriage rites

had 'been 'p'erformed. she set out with them on the lohg

" walk to Maiduguri, where they had come from. On arrll/al

there, \she put up in a room which had been spec:.ally
prepared for her. It was just after midnight that her

1
i

kit Ao s
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.husband, whom She had never met, walked in. He has playedk‘
"a promor;ent rolelin her life since then.. |
One year after their muriaée. her husband was awarded
a scholarshig to come and stud:;r in Canada. Neij:her of
. them had ever tra;lelled out of Niggria,' but éhe knew 1t
L . | was her husband's responsibility to talg ca're" of her and
| " sHe had nd doubt h:a would. So, he came here a few months

before her. He rented an appartment and bought all their

basic needs. Thejr have had a child since their arrival

.. here. Although she admits that her experiences in North .

‘America have had some influence on her, Bintu is still

-

revolves around that of her husband. She hardly contests

1
!

A4 whatever he dées. _
It ,i's/ t%xerefofe,not‘ surprising‘t‘ha‘t iy response to
our questionnaire, Bintu recognizes e supremady of the
male sex and would, in fact, want her male children to
have university education, whereas she would not want
her fema.ie child{'en fo go beyond secondary school. To
*her, educated women are always arrogant and‘do r}ot have
respept for tradition. Accordingly, her ﬁusband could

marry two or more wives, depending on him. She readiiy'

. acceptsy hei' cul tural role of 'second~class citizen' within )
‘ .

véry traditional in her thinking. Her life simply ]

0 o«
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the family unit. 1In short, her whole life has been geared

'

(’\: - N
towards this end. ( . . ’

' N 4 ¥ w

1

Case Story 2 - Hamidou:

@

d

Unlike the majority of northern Nigerians. Hamidou
comlés from' a Christian background.‘ His father yvas\one
of the first to embrace the Christian faith-in the city
of Yola, - Actually, Hamidou's grandfather was a staunch
Moglem. Belng a succeésful businessman, he travelled
quite regularly to other major cltles in northern Nigeria.

It was during one of his trips to Kano that he first came

_in contact with European missionaries of the Sudan Interior

Mission. When the mission wante!d to expand its activities,

~to Maiduguri, he was contacted and asked to supply cement
for construction purposes. . He gladiy co;xsented and made
money out of the venture. Howe§er, conuminications between
him and the mission did not. stop at that. When the mission
decided to run a school, Alhaji Séydou (}-famidou's grand-
father), was one of the first parents whose c00perat10n

was solicited. The m1551on finally succeeded in talking
him into agreeirg to send only one of his -school-age’sons

to the mission school on an experimental basis. Alhaji

D i T e k4
u \4}\
- ’ B
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'Seydoﬁ picked out Hamidou's fhaéher‘for this purpdée - };g
was Jonly seven at the time. Seydow's son turned out to

be: the best student in school. lAll his teachers from year |
’ tp year Jkrote excellent reports about him, it was not

- | ) - surprisingtherefore, that at the end of his primary school
educE"E?’t_.on, he was zl'ecommendend' to the mission's headquarters,

in Jos to be trained as a’teacher. After his traini:ng. he

wwas back in Maiduguri, where he wb;‘ked as ah assistant

. 2
primary school teacher. Within a year, he was promoted

to the rank of school teacher ‘and reassigned to another

\ vi;l;ge .

Belo (Hemidou's father), was well-loved by the villagers.
They nick-named him *Mai makaranta' (the Lord of. School)

’ ar@? treated _him ‘with great respect, In fact, it was
bt ‘ " in appreciétion of "his contril?ution to the progres\s of the
village (for example, in tﬂe area of community health and
'r _‘ sanitation}, ‘“that ‘Malam Sanig(Hamidou's ma&ernai grand-
‘father), gave his daughter in marriage to Be.;Lo. Hamidou
is the sixth child of “the Eelos - he has three older - r6

»
brothex%;xd two older sisters.' Although he has no younger

-

e, o~

= B ‘brothers;, he has two younger. sisters. ¥
One remarkable aspect of Belo's 1ife is that he has

always been 'a man of one wife', as stipu’lated by the Bible.

”

e e vy et e B T

3




o

- | o186 - I 3 : Lo
Furthermore.."irrjespective of his children's sex, he has, \i

& given all of‘ them the incentive to pgrtiéipate in the | “
—westernl ’educational system, as opposed to the Koranic one. |

The outc?me is that all of: l;is sons have attended high
school. However, apart from Hamidou, none of them has ' o T

attended university. Ironically. four of Belo's . o | 1o

daughters have attended’ hiéh school and two of them have

even attended un1Ver31ty. S o ) )

5

G—
13

“ Hamidou, like Belo, was an outstandlng pupll in ) v
, school. His elementa.ry schqol was co- educatlonal 'and the
. teachers were predommantly ‘male (Belo later became the 3
bt

: L Headmaster). Like in all other schools,. boys -had duties
!

i S
-

s \ which were generally different from those of ‘the girls
" for instance, while the boys worked on the school-farm,

‘girls dsually fétched drinkingfwater from the village-well. |

Being one of the best students, Hamidou easil.y g:;ine'd ;

admission to the Governpent Second§ry School, ¥Yola (it is

stil} the’ best high school in the Gongola State of Nigeria). | '
\ He wasg even awarded a governme{xt sch;largh}p to study there. - ¥
. After completing the five-year course, he sat for and
‘passéd the West African School Certificate Examination.

|
£ 3 ' . 3 v t 1
He also did outstandingly well in the Common Entxrance

Examination (higher school), which enabled him to gaihf

admission to one of the federal government-owned higher

*
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‘ schoo;é (that is, colleges), in Nigeria.

‘He was- adnfli"t'ted

“ 4o his first choice: Federal} Government College, Warri -

again on his “State government scholarship.

ma.'bntained his good academic sj:anding.

There too,he
\ 5 .

It was Hémidou' s

t

" tion for overseas scholarship by the then North-

in hig 1ffe.
. v ;

4

second (that "is, final) year that marked a turning-point

His Chemistry teacher, a Canadian woman,

took a keen interest in him and encouraged him to come to -

_ Canada for his university education.
4

V]

She applied on his behalf for the necessary agdmission

forms to Canadian universitiesand gave hima goo

&

recommenda-

astern

- State (now split into Bauchi, Borno and Gongola/ States),

Ministry of Education. Hamidou had no difficulty in

securing both the admission and scholarship.

He travelled

out of Nigeria without telling any member of fis fam1ly.

It was not until he got to Canada that he wr te his father

to let him know his whereabouts.

His fathe was very

furlous about his travel, despite the fact hat he does-

not normally obaect to his children pursun.rﬁg umvers:tty

educatlon - he would have preferred him /’co study in

ngerla. @ / b

l‘

Hamidou chose to come to the Universfoty of Toronto w\

.
because of its internatiofal reputation.

He completed his

Bachelor of Science degree/ in three years. However, .he

N

—
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stlll wanted to fulflll his childhood ,dream of becoming

.g. medlcal doctor. He applled to McGill Un:wers:.ty Medical

- School, but was ‘told he could only be admitted to the

Department of >Experimental Surgery. He was reluctant to

. take the offer, but he had no ot/her choice. And.in any

e, there was the hope tha‘t ‘he could change to medlclne
if there was a vacancy. He completed his Master of Science
degree in Experimental Surger;r and started a doctorate in
the same i;ield when he realized there was no. place for him
in me‘dicine. He has stir,fce completed his doctorate and he’
is now a professor in Nigerir;, although he has not totally
abanddned his wish of becoming a medical doctoz".\

Hamidoy's 1ife is, no doubt, out of the ordinary in

northern Nigeria. He grew up in an atmosphere that: was

" favorable to the assimilation of Western ideals. It is,

therefore, not surprising that most of his responses to

. various items of the primary questionnaire do not coincide

with those of others. For'elgample, he is the only one
(out of all the thirfy-six respondents), to identify him-

self neither as a'Christian, nor as a Moslem. He preferred

e

to be seen as a Non-Conformist on the question of religion.
Unlike most parents -in nor<thern Nigeria, Hamidou's

partnts are educated, Evan though his mother is a house-
( .
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wife, like most women, she had an' elementary education
. u v -

and could therefore,; assist her child;en with their home-

_work, in case her husband was too busy . Even the family -

organization was favorable to Hamidou's progress. All -
important decisions vere ufade both his -father @nd mother
together; Hamidou had a lc;t of say in the decis,iom—making 7
process about things that concerned him, even when he w;s
jstili in high school; he felt free to co}mp}ain if there
v;aSs a decision he did not like; in short, he was quite
indell)énden; . »

Hamidou claims to be closer to his father than to

his mother. According to him, this is mainly because his

fathersencourages him a lot and respects his (Hamidou's) ~+ . 7

opinions,

However, it igs the wishes and desires of his
| . - ;

gsisters tha't play an important part in his planning. :Thié
is rather unusual, since Hamidou has two elder brofhers. \
In other words, his cultural roots are rather weak. But 1
this does not mean that Hamidou is tofally cut off from
the traélitions of his people.

. For ihstance, although he would not prevent his yife
from trav‘ellipg out on official duty if hef work demanded
it, _he is still undecided as to the number of wives he

would have -- it widl certainly be more than one, he said.

3
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Moreover, .h; is totafly opposed to the Women's Liberatin .~
Mov,emeﬁt’. Acc‘ordi g to him: it has no place in the northern
Nigerian coptex‘t."bééause both sexes already know their
respectivz; rc;les iq sociéty. 'And, in any case, women are-

~ not paid diseriminatory salary' (he forgot that most of d
“them are less hqualified than men and thereforq. can only

- occupy ‘the same positions as less-than-average men @),

It is pertinent to note that Hamidou himself recognizes

_that less than twenty-five percent of people of his age-
! i - . .

®  oroip in Nigeria would share his views on women. This is: -
quite true becaugde Hamidou seems to be guffering from an

-

‘over-exposure ‘to Western cuylture. Because of recent
findings that daughters are; motre attached to their parents,
especially later in 1ife, (according to him), Hamidou Y
would give prefefence to the. education of his daughter
over that of his son. This is quite questionable because
Hamidou seems to be mi?s;;presenting the féqts. If he had
said ‘he would give both of them an eq_ual’treatment one.
would not have questioned his ideai on the mai.;ter;

On the whole, Hamidou is the product of .avoraﬁle .

. socio-cultural factors which have enhanced his chances of

progress within the Western educational system. "It is-

3
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doubtful for a woman in Hamidou's shoes to hav} enjoyed

all the privileges Hamidou had. For instance, a woman .
- ‘could not have travelled abroad without the family's

knowledgé - that is assuming she had the Opportunity.w

go beyhnd the i"our walls of her §t_ate of origin. None-

theless, Hamidou is not completely cut off from the

cultural reality of northern Nigeria - for 'instance, he

still went back there to get himself a wife ! -

=TT
PART THREE Y

Y SECONDARY QUESTIONNAIRE
)z

., N

’ “

— . ‘Apart from our primary questionnaire,” the Yindings of

which form the major part of this chapter, we designed a
secondary ,quest‘ionnair‘e (see Apperidix II) which we shall

now analyse.

The secondary questionnaire is made,up of eight items

which reveal the basies of the educational strugcture in

northern Nigeria. Thé& purpose of this second

to the test. It will be.recalled that the latter was

E;uestion-

v

4

‘Y
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the foz"‘mer, was answered By high school students in Nigeri;.
) «The respondents o our secondary questionnaire were
ch,osen frorr; four'different high schools in Zar'ia. }iigerial
Governmeﬁt Girls' Secondary ‘School ( 56: students); Govern-
ment’ Coﬁnnercial Col‘lege (44 students); Girls' Day Second-
ary School (50 ‘students); .and Women Training Coll‘ege(, (50
) s'tudents). Table:l&.% gives a éummary of the catégqries
into whic'h their'responses‘ fall. ’
th is ﬁert@nent to note’ that all the reépondeﬁts to
this questionnair¢ were female. This was deliberately
done so thq*t?ﬂ we could adequately probe the s'oci_o-cultural'
upbfinging of the female in nor'thern Nigeria. \
Most of our respondents (142 out of(R00) were between
the ages of sixteen and eighteen. whi}e the remaining
‘ fifty—eight were eigggeen years of age and above.. We %

: ¥
~ chose sixteen as the mininmum age because we were looking

for subjects who were dlready at the advanced s{:ages of '
the socié-cultural process and who therefore, could look |
back on what they have beén throug:h‘ in the recent past,
and at the same “time reflect on their present. condition,.

while looking ahead to what the future holds for them.

In order to have a global picture of all the students

-~

> in the varm cldsses, we picked a cross-section of the

>

A4
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Findings of the-se ondary questionnaire.
\ ‘ .

~__*

1

Item Category of response/ No. of Rs.
,__,_\_/
Name of school | Government Girls'
Secondary School, Zaria. 56
Government Commercial L
> €ollege, Zaria. L
Girls' Day Secondary ’
. School, "Zaria. 50
Wothen' Training College, . !
Zaria. 50
Year in school |Fifth Year ¢35
Fourth 51
Second M "53
\ AN
Age 16 to 18 years * R 142,
S Oveér " 18 years . - e 58 °
Religion Christianity L6
Islam 154
o
Father's level Elementary Q B2
of education |[High school. 16
College 3
dniversity . 1'2
None -« . 102
Mother's level Elemen‘tary 25
of education |High school 3
College . 16
* -~ |None ’ 156
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TABLE 4.%6  (cont*d). ’ -
. \'\; !
§ \“
‘. \\.‘
. ! B . ¢ i |
Item CGategory of respgnse No. of Rs.
Parents' Below 2,500 Naira 29- .
annual 2,500 - 5,000 Naira 87 -
income Above 35,000 Naira 8l
Intention after|- PFurther education - Lo Y
high school Take up employment 37
\ . Learn a trade 2 .
Marry L 121
. :)" . N
;,Jj ~ /,1 1 ~ 7 % 4 - 9 ’ bl v -, - i1
é’ |
} - '
) y
/
- |
rf‘
| |
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students in each school. On the whole, there were thirty-

h

five students in the fifth year; fifty-one in the fourth;

sixty-one in the thifd; and Tifty-three in the second
year. This cross-sectional view is'also reflected in the
religious affiliations of our respondents: fourty-six are )
Chris‘t:iams,~ while a solid majority of one hundred and ‘
fifty-four are Moslems. This is truly representative of
the northern Nigerian society. .

When asked to indicate their fathers' levels o}f educa:
tion, thirty-two of the respondents“*‘Said their fathers
had elementary education; sixteen identified high school
as their fathers' level of education; thirtky-five picked
college edumation; while fifteen claimed'“théir‘ fathers
had university education. But the vast majority said
?heir_fathers had no \formal education.at all.’

The bicture of their mothers' 'e'ducation is even worse:
twenty-five resi:ondenfs sald their mothers had element:xry ‘
glucation; three claimed their’ mo therg, had secoﬁdaryl
education and sixteen said their mothers went to‘ college;
v}hereias, one hundred and fifty-six of them admitted that
their mothers had no formal education Ka‘c all.

When we check the family'—income: of each of our
‘re'spondents. we rea:11'.2e that most of them are from averagely

7
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weil-to-do famiiies, at leagt by Nigerian sfandards -

only twenty—nine of them come from families whose earn-

ingé are below two thousand five hundred Naira a year

( one Nairﬁ is equivalent to just over two Canadian dollars);
eighty-seven are‘from fa;zlies that earn betwgpn two thousand
and five hundred Naira and five thousand Naira a year;,

3

and eighty-fouf belong to families Qhose income is above
five thousand Naira. (The minimum wage is o;e tholisand two
hundred Naira a year). |
Finally, we asked the girls to indicatedthein,intentions
on leaving highlgchool. Only fourty of them were’looking
forward té furthering their education;»thirty-seven planned
to_take up some for of employment; two wanted td'learn_a '

A}
tradgf‘while one hudred and twenty-one of them:were look- =

4

ing forward .to getting married. : 'ﬁa"
¥ K !
«Condlusion: ™ ~

The secondary quesgionna?re, though small in size
(compared to the primary questionnaire), still buttresses
the findings of.ifsvs' ter-questiomnaire. Ié gives a
representative picture /of the northern Nigerian society
and $hows the gross disparity in the educational attain- .
ments of both thé male and the female in that society. o
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=

<
= o e P

w4




Furthermore, the educati

4 aspirations of the ﬁe?glﬁ is
seen to be low. It should be noted that the financial |
standings of our respondents' familigs cannot be said to
be Fesponsible for the low response of women to edupa%ion.,
In fact, the majority of them coﬁé from.averagely well-"
to- do families. Therefore, the q\gservatlve 'tangentlal'
role of women iﬁaeducatlon should- be attrlbuted to more
fundamental aspects ofvthe socio-cultural climate of
northerh Nigeria. 1In short, the secondary questionnaﬂré
shows that even in pfeégpt-day northern Nigeria, no
revolutionary change hag taken place in the field of -

education, especially as far as women are concerned.

A
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CHAPTER 5

CONCLUSION

{ .
The purpose of this study has been fo examine the
varlous factors that mllltate against women's education
in northern Nigeria. Our aim has been to focus on the
importance of socio-cultural factors, in an £ttempt to
arrive at %gluable reasons why women's education still
lags. behind. As stated in Chapter 2, the respondents_to
our Qrimﬁfy questionnaire were carefully. chosen to include

only peoplé from northern Nigeria.

This study was based on the premise that ‘the prggomiﬁagt

* view of our respohdenxs would give an insight into what .

goes on in the larger society.

L4

'All over the world, the society and its agents reinforce

the inequaliti&§ between the .sexes. Aﬁything termed

'‘feminine' is given less value than that termed ‘masculine’.

“This indicates the subordinate role of women in the world.

As stated in Chapter 1, under the law, women are given

'équal educational opportunity as men. But it appears that

in modern society, the term 'equal opportunlty has lost

its meaning. < Looking at the treatment glvé% to female and

e,
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male students in our present society, one realizes that

more and more attention is focugsed-on tThe e children. ,
Aé_Andgrson (1974) ing, although both sexes start

on. the same level in school; we soon find out that male
‘ . f

children are trained to be achievement-oriented, while

female children find themselves in streams within the

’ipﬂgol which prohibit. them from géining access to certain

positions. That is, the female are trained to se
. affiligl positions.

The findings of this research support the Kews

-~

of our female respondents agreed th;t the type of society
ih which they grew up has completely affected their out-
look in life. It is_gréatly responsible for their having
negative views of themgelvesc°and viewing men as superior.
Moreover, anyonelthat'tries to break away from tradition ‘ ,
is seen as deviant.

Theofetically, male and female children have an equil
opportunity to excel in school. In fact, in northern

. Nigeria.'éﬁﬁzaﬁion isﬁmade free at all levels. Schqor&“;\\\\;:),

uniforms, shoes, books -and all other needs are provided

r

PR
A ~

| )




mﬁmm-v— Ot

e skttt =

. - 200 -

”qyfree for both sexes. , In this gpgard, one would have .

V thought the school atmosphere provided 'an impetus for
g~yomen.fo be on equal footing with men. But then, the. .
.school system, in continuation of its past aqtivities, -

& : ©
encourages women to refrain from demonstrating intellectual’

competence, either in order not to be on the same level

3 y - - -
prevent arrogance, since it is ,

y

with men or simply

generally believed that educated women are”always arrogant.

N

In other words. thej school takes over the upbringing 6f
~the chlldr?n from the family, but reinforces and continues
the sex-role soc1allzation already established, . thereby
prgmo@ﬂng the exlstlng ideology in the society. Besides,
thé majority of schools in northern Nigeria are not co- |
\educatioQal. It is thié sexual segregation that makes
it easier for school authorities to orient the pupils
towéfds particular subjects. It is not surprising then
that most of our female respondnets claimed to' have liked
fhe Humanities best in high school. The perpetuationlof
- traditional sex-roles is also encou;aged by texts used

[

in school:

The texts lack adequ#te models for female
children. The awareness of sexist material
is even more acute at the moment and little

) Q/ ' 4 -‘ °

)
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* is done to change it, even by those who agree
that change should occur. Through the picture- ‘\
"books, girls are ght to have low aspirations
because they® are so few opportunities portrayed
as available to|them. The world of picture- ’
books never te}ls little girls that as wqmen;

they might find fulfillment outside their home

or through intellectual pursuits. Their future
occupational world is presented as consisting
primarily of 'g]:amour and service. '

. : -(Gersoni-Stavn, 1974).
One should however, not put all the blame on thé

school system. Religion too, has contributed a lot to
the low response of women to education in northern Nigeria.

Although both Christian and Islamig religions pelieve that .

" women are ‘the subordinate sex, the Christian.doctrines do

not put too many constraints on women as the Islamic
religion does. Since most of our female respondents
belong to the Islamic faith, they cannot be exempted from

whatever constraints are put on Islamic women. As we

‘stated earlier on in Chapter. 3, a vast majority of northern

Nigerians are Moslems and are guided by Islamic laws and

principles. I"hey believe firmly in ‘the institution of the\ -

purdah and this reduces women to camplete subordination

Y3
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and dependency. As a result of Wtheit seclusion, most
northern Nigerian women are excluded from direct contact
with the outside world. This dependence of women on ‘men
is quite evident wﬁen we consider that most of our female

respondents depend\solely on: their husbands: All of them

in fdct, daid they c remain behind if Montreal for

any e /{_iiona.l purs?it, a ing thedir husbands were 1o
return to Nigeria. They would rather drop out of school
than leave their husbands (of course, they are all in
Montreal because their husbands are, here).

It is ixdteresting to note) that none of our thirteen
female zteepondents who are Moslems are in seclusion.
Nonetheless, eleven of them pointed out that their mothers
are. As some of them come.to realize the importanceﬁ ef
formal schooling, the practice of complete seclusion is
fading away. But women in purdah stili have to use a
veil when. going out. \

~Although one of our male respondents argued sfron\gly.
that 1t is culture and not. the Moslem religion that has
prevented women from belng active in education. from ©
our ﬁ”ndlngs, we realize that both culture and rellglon
work hand-in-hand. Religion is a lection of the society.

* Our findings seem to contradict the popular belief that
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there is a correlation between the financial disposition

of the family and the academic attainment of its children.

Although not all our female respondents are from overly-

rich families, majority of their parents covld afford- '

to see them through any level of education they desired. N~

- This is mainly because education, as we stated earlier on,

v —
is free at all levels in northern Nigeria. We observe '
that the majér problem is not that of financial 1imitations,_
but that it is ‘just.not in their culture to have women on

the same footing with met. In faé't. out of the two hundred

_respondents to our secondary questionnaire, eighty-seveg

~ said their parents had an annual income of just below five

v

thousand Naira; eighty-four of them estimated their pa.rents.' *

"@ual income td be between five thotisand and ten thousand -

Naira. By Nigerian standards, anyone who earns about five
thousand Naira can safely be regar&ed as a part of the
middle-class. It is, therefore ironic that it is in the

North, where education is f:éee, that no importance is

. attached to Western education, because of the society's

firm belief that this type of education, along with its
culture, would corrupt female children.
Generally, our female resporidents seem to be satisfied

with their present position. In i:act, one of them who
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t ) . .
never wen# beyond the elementary level of educatipn.

caéegorically said that nothing in the world would make

her happier than to é@e her husband marry threemore

ﬁives ! Of course, one could safely ?ttribute,her way L a

of thinking to her background. Thé inferior position of

women in our society is highly refléctéd in our respondents’

rdsponse to qu stl n 1249 “Iflyou had a choice, would you

efer to have male or a female chlld ?* All, but

-"one, of our respondents answered that they would like a

male child.
Ag for the Womgp s Liberation Movement, it has no

place in the minds of northern Nigerian women. To them,

&

it is just a foreign idea which can never flnd a place

>
f ~ {

)

' On the whole, the impression gained from this study .

in the Nigerian soc1ety

. is that, socialization and its agenc1es, starting from
the family, religipn, culture, educational institutions,

communication media, and including the vested interests

—

of policytﬁakers are'highly~responsible for the low response
of women to education worldwide, particularly in the Third
World. Traditional, cultural and religious ideas have '
proven to be a hinderance to cnjnge in the roles of women

in both urban and rural areas. ~As Mojekwu (1975) has noted,

&




-

-2%9-

educational administrators’ atg;tudes are among the major'
’impediments to women's educational progress. She states
that in th& Moslem Nofth, many'girl kgﬁp'fheir moﬁfhs

% ghut in cléss. Tﬁey do. not ask thé¢ teachers any questions.
Neither do the teachers ask them 2 ything-substanti;l. IR
fact, most village @chool-teachers keep the girls af the .
back of the class,';way from ‘the boys,. in order not to
1ncur the displeasure. of thelr mothers. y . ‘

Qur flndlngs, to a great extent, correlpte those of \ .

the social scientists (Astin et al., 1976; Coleman, 19/25 . .

Dreeben.«1968). who argue that socialization has a maaor
role to play on life outcome. We have explored all the e
aspects of socialization and found this to be true. ‘
Characteristics normally attributed to the male, such as
aggression, ddminance, ambition, authority are viewed | )
negatively when applied to the female. ‘Women are suéposed :
to be compassioﬁate and emotional. Both our female and =
mgle resppndents guggest thét it is th;s; charatgristicsh ‘
attributed to each sex 'that keep the world at peace. Each o
sex has come to accept its .position in societyl

This study is an exploratory one and the number)of

respondqgts is small, But it has given us a thorough 1e e

relectlon of what obtains in the larger soclety. However,

. , ¢
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we ‘feel there are still lots of things that could be done

to 1mprOVe the educatlonal attalnment of women in northern _

Nigeria.

To

1.

y Edﬁaation should be made compulsory for all b
hpromptly prosecuted; .

_opportunities should be provided at the

‘women in the socletm and their participation

thls end, we suggest that:

The government should provide social

workers to organlze ‘such activities as
reading-groups, information serv;ces and
similar other projects to familiarize both -
men and women with the marginal position of
women in the 'society, with the ‘ultimate aim ‘ \’ﬂ
of helping them through proper education;

q‘} H

children under school-age and parents who
refuse their children this right.should be

Career guidance and information on job

secondary school level to enlighten women
on the great advantages education could give
them; - o R

A : ‘ .
Special national and.regional mechanisms . ° ,
for 1n1t1at1ng action and monitoring the ‘
progress made in improving the position of

in national policy-formulation and decision-
making shéuld be made available}

L

Formal and non-formal eaucatlonal programmes
should be launched to make the general public

&
! '
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" - parents, teachers and others - aware of

the need to provide girls with solid educa-
tion and adequate training for occupational
1ife. The mass media could be a powerful
ingtrument in achieving this;

6. Texbooks and other teaching materials .
should be ;é—evaluated to reflect the o
image of women in positive and barticipa-
tory roles in society. Teachers should
also ensure that their discriminatory'.

attitudes against women are stopped. L

It is our hope that future comparative research will
be able to monitor the evolutionary trends in the northern
Nigerian society, and be able,to\relate them to the(educa-

tion and general well-being of its women.

e e -
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oy _ . OLUYEMISI BADEJO
e DEPARTMENT OF EDUCATION
: ' CONCORDIA UNIVERSITY,
MONTREAL, P.Q.
SEPTEMBER, 1980. ®

M.A. IN EDUCATIONAL STUDIES

’ 4,.TOPIC: AN INQUIRY' INTO THE SOCIO-CULTURAL FACTORS
AFFECTING THE EDUCATION OF WOMEN IN NORTHERN NIGERIA:
A CASE STUDY OF NORTHERN NIGERIAN WOMEN IN MONTREAL.

a
i

INTERVIEW SCHEDULE

' (4
This interview schedule is prepared for my M.A.
thesis in Educational Studies at Concordia'University in-:
“ Montreal. I am doing a study on the socio-cultural
factors that affect women's education in northern Nigeria.
- This is a confidential questhnnaire. This means
’ that your answers will not be seen by anyone else in this
university or outsn.de the university. Your answers will
be used only for” the purpose of the research which intends
to 1mprove women's educational pursuits. BN

I hope that you will find these questions J.nterestlng
to answer and I thank you for your cooperation.

&
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| 1.
S 2.

3.

P S

5. Other, please, specify
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PART 1

&

BACKGROUND INFORMATION.

- “

At what age 'did you get married ? Plea ify
Is your spouse here in Canada with you ?

+ Yes

. No
Are your children here in Canada with you ? -

1- YES ' . , -
2. No : oo ' °

If *Yes', why did you bring them ? Please, state
briefly

If 'No', do you intend to bring them soon 7

Y. Yes . -
2. No : ' e
If *No' (in'5), what is the reason of your not . &

bringing your spouse or your children to Canada ?
1. Financial problems ‘

2. Other, please, specify - ' S

What is your religion ? .. Y
1. Christianity - ‘

20 ISlam . o !

3. Atheism -
4, Non-conformism

What is your state of origin in Nigeria ?
1. Anambra 11. Kwara
2. Bauchi 12. Lagos
3. Bendel 13. Niger
L. Benue 14, Plateau
5. Borno 15 Ogun-

. Cross River . Ondo.
7. Gongola 1? Oyo

8. Imo . ‘ 18. Rivers
9. Kaduna -

0. Kano '

.
A b L < 2 e, e - - DA e A e b8 s vnw 8 e i 14
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9.' Where were you born ? &

1. Town ?\
2. Semi-urban
3. Village \ '

10. How long did you live there ?
years. ,

11. What was youf house like ?- Please, describe briefly:

12. What kind of people lived around there ?. Please,
describe briefly:

13. How old are you ? T S

1. 15 - 20 years—~ '~ o '
. 20 21 - 25 yea.t‘s -
- k., Over 30 years

*1l4. Where were you living before coming to Canada ?
1. Urban area
2, Village
3. Semi-urban

\

PART II

e

SCHOOLING AND EDUCATIONAL HISTORY

15. Where did you attend elementary school ?
1. Urban
2. Village
. 3. Semi-urban
16. Was your elementary school a segregated or a mixed
one ?
1, Mixed . ‘

o

2. Segregated ‘ ’ ‘ .o

,&/_
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17. Were the ‘teachers in your elementary school pre- ,
dominantly male or female ? o~ ‘ .
1. Predoninantly male o

¥ 2. Predominantly female -

3. About the same )

18. Where did you at'tend high school (i.e.' secondary Jd ?
1, Urban area _
2, Semi urban
3. Village

19. Was your high school a segregated or a mixed one ?
1. Mixed
2. Segregated >

20. Were the teachers in your high school predomlnantly ‘
male or female 7 . © v
1. Pred‘o\mmantly male
2. Predommantly female
3. About the S

2%

21. What was your Tevel of education before leaving
Nigeria ? _
" 1. Elementary
2., Secondar
3. College 3(J..e. higher school) .
L, Teacher-tra.:.mng-lnstltute . , -
5. University . b

22. What subjects did you like best in high school ?
1. Fine Arts S )
2. Humanities ) * ' ,
3. Sciences - i
L, Applied Sciences . ,
5~ Business . ‘ o -

, .

23. What field are you in now ? Field relating- to:
1. Fine Arts’ .
2. Humanities
2. Sciences '

. Applied Sciences )

5. Business : (

2, What subaects diad you 1.1ke least in high school ?
“1. Fine Arts o

-
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2. Humini ties

3. Sciences

4. Applied Sciences ’
» 5.. Business

o J

5 How well did you get along with (a) other kids, and
(b) teachers ?
/

. (a) Other kids 1 .
; : 1. Did not get along at "all :
i 2. Got along part of the time
o 3. About average
: 4. Got along very well

v . ' (b) Teachers s
1. Did not get along at all
2. Got along part of the tlme
2. About average
. Got along very well

f

26, How did you compare with other pupils educatlonally ?
1. Much lower than class average .
‘ 2. In the lowep, _2_0% of the class
' ‘ z Average ’
: « In the upper 25% of the class
5. In the upper 10% of the class

‘ 27. In general, how have you felt about going to high
y school ?
: . 1. Liked it a 101:
) 2. Liked it a fair amount
. 3. Did not care much for it , o

¥

28, What is it that you liked about it ? Please, specify

reasons for liking hlgh school g
1. Curriculum
2. Extra-curricular act1v1t1es

. 3./ Discipline
. Answers 1 & 3§ombined .
» Answers 1 & 7 }combined '
. Answers 7 & 3 comblned :

« Teachers ¢ e

. Independence - : ,r""\f""

O~J.ON &=

29, What is it that you did not like About high school ?




N

30.

31.

32.

33.

3.

) ’ ! -élg' . . T

- Please, specify reasons :

1. Course-load

2, Discipline : .
3. Teachers

L. Impersonality . o
5. Answers 1 & 2 combined , > ' T

6. Discrimination . o > B I

Did teaghers in your high school gear students towards \
particular subjects according to their sex ?

. 1. Yes . ‘ ’

2, No . N ;
If 'Yes', which subjects d1d they gear female

students towards ? (Please, state).
And which for boys 7

3

Are you presently attending -an educational 1nst1tut10n ?
1. Yes « . =
2' No . .3 . o

If 'Yes', at which institution are you enrolled ?
1. Concordia University (Loyola Campus)

2. Concordia University (S.G.W. Campus)

g. La, Salle College

4, McGill University

5. 0ther, please, specify

Please, speclfy which subjects you llke at the
umversny:
1. Social Sciences
2, Humanities . . y
g. Sciences
. Engineering
5. Education
6. Computer Science
7. Commerce ‘ '
8. Don't know : o

What subjects have you liked least at the university ?
1. Social Sciences ’ ‘ ‘(
2. Humanities -~ . ° ¥
2. Sciences ‘ L

+ Engineering . A

5. Education
6. Computer Science

7. Commerce
8. Don't know
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35. Generally, how do you feel about going to urriversity
here ?2 ,
1. Like it a lot ’ .
2. Like it a fair amount
3. Don't’ care much

1. Extra-curricular activities
2. Curriculum

3. Discipline and teachers =~ . .
L, Ir}dependence

36. What'?' it that you like about it ? Please, specifys

37. What is it that you do not like about it ?
: 1. Course-load
2. Discipline ) : -

3. Teachers ’
L, Impersonality
5. Answers 1 & 2 combined
6. Answers 3 & 4 combined
7. Discrimination )
38. Do the wishes and desires of anyone else play an

important part in your planmng ?

1. Yes
2. No o
39. If *Yes' +to Question 38, kwhosé ? (specify)

Lo, Was thdre any break between your graduation from
high school and your coming to Canada ?
1. Yes
2. No

i

. N ‘

41, If *Yes*, for how long ? , years
\

b2, How long have you.been in Canada ?

years and months

43, How old were you when you first arrived ?
Between and years

B4, What were the circumstances of your decision ? i.e.
. why did you want to come to Canada ?
I\
N L —_

B " . o:;! r ”

e m———
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L5, Who influenced your decision ?

©

L6, Are ygu on scholarshlp ?

5

2. No

g

L7, For what reasons did you choose to come abroad ?

1. Seized opportunity of scholarship award a. Yes
2., Fed up with home culture a. Yes
3¢ Parents'. wish a. Yes
4, Decided on yo own a. Yes

5. Other reasons

7 paRT III

O(:}IIPATIONAL HISTORY

-
4

L48. Did you have a job before coming to Canada ? °

1. Yes . . *
2. No -

b9, If 'Yes', what type of work was it ? And for how long
did you work ?

Type

50, Were the majority of your coll'eagues(\maile or female ?
1. Mostly male -
2. Mostly~female

years

4

51, What is the sex of your immediate supervisor ?
1. Male .
2. Female

b.
b.
b.
b.

No N
No

No
No
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PART IV

[

NOW LET ME ASK YOU QUESTIONS RELATING TO YOUR FAMILY IN
IN NIGERIA ~ SOCIALIZATION PATTERN BEFORE COMING TO CANADA.

52. What type of family are you from ?-
1. Lower class R
-2. Lower-middle class
3. Middle class
4, Upper-middle class

53. With whom were you living before coming to Canada 2

1. Parents 2. Father

3. Mother , . L. Sister

5. Family 6. Uncle ,

7. Aunt ’ 7. Spouse's parents

9. Spouse s relatives 10. Extended family
(commune)

2

54. Are both of parents alive ?
1. Both living
2. Mother only living
3. Father only living
. Both deceased

55. Were both of your parents alive when you were in
elementary school.?
1. Yes ;
20 NO ¢

56. Were both of your parents alive when you were in
high school ? , A
1. Yes v y
2. No '
57. Your parents are: _
1, Still together y
2, Separated .
3. Divorced
L, Dead
&

58. Does your father have more than one wife ?
. ! e .
@ ' R
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1. Yes \
2.9No

59. If 'Yes', how many 7 Please, specify

60. Is your father literate ?
1. Yes
2. No’

61. If 'Yes', what is his level of education ?
1. Elementary
2. Secondary
3. University

.62. What sort of job does your father do ?
1. Farming v
2. Teaching
J+ Public office
. Other, (please, specify)

¢,

63. Is your mother literate ?

1.YeS ! ~ P,un

2. No
g
64, If 'Yes', whatils her level of education ? °
o Lo Elementary : '
2. Secondary
3. University

>

65, Wha; type of job does your mother do ?
1.
2. Teaching . :
2. Business . . ’
» Public office ' '
5. Petty trade
6. Housewife
7. Other, (please, spe01fy)

66. If you were liling in ngerla with both of your
parents, here a list of ways of maklng deoisions,
by and large. How were decisions made in your family ?
1. Father made“all decisions
* 2. Mother made 1 decisions
3. Both father and mother made all decisionsc




675

68.

69.

70.

71..

72.

73.

‘ -
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As far as you know, does your father have a greater

influence on your mother than she has on him ?

1. Yes
2. No

As far as you know, when there is a mlsundersﬁandlng
between your parents, inspite of who is at fault,
who apologizes first to the other ? RN .
1. Mother to father R
2., Father to mother L
3. I don't know | -

f
While in high school, how much influence did you
have in family-decisions-affecting yourself ?
1. Much influence
2. Some influence \
3. None at all

.
A

i’

did you feel free to complain ?
1. Free to complain

2. Uneasy to complain

3. Better not complain

If a decision were made that you did not a%ijf with,

“~

When ypu did complain, did it help

1. A lot
2, A little .
3. Not at all

How were decisions on the punlshment of children
for misbehavior made ?

1. Made by father

2. Made by mother '

3. Made by both .

Which of your parents do you like better ?

1., Mother .

2. Father ) ,

3. Don't know

Give a reason for your answer to Question 73

Did your family have quite“a lot of say about your
friends and plaqes you went ? Or were you left on

4
-

dn’ >




76.

774

78.

N, 79.

80,

81'

82.

83.

P A

3. Other, (please, specify)
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your own ?

1. 4 lot of say :
2. Pretty left on own
3. About average

Did you feel they had foo much say, too little say,
or just about the right say ?
1. Too much

2. Too little -

3. About right -

While in Nigeria, did you ever fail a test or a%(n
examination ?

1. Yes of

2. No

If your answer to Question 76 is 'Yes', what was
your parents' reaction ? . .

1. Cold

2. Warm , /
3. Calm > :

L, Cool

Whom do you get afraid of most ?
1. Father / :
2. Mother \\ N

Whom are you closer to ?
1. Mother |
2., Father ‘

How many brothers and/or sisters are there in your
family ? ]

older brothers

older sisters

younger brothers

younger sisters

How many brothers do you have who> have attended
high school ? Please, specify:

How many of your brothers have atitended university ?
Please, specify:

o on
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84. How many of your sisters have at%ended high school ?
Please, spe01fy:

85. How many of your sisters have attended university ?
Please, specify:

. 86. When you have a serious personal problemy something
which requires the help of someone else, whom do you

; usually talk it over with (in Nigeria) ?
C . Please, specify:

87. What group of people in Nigeria would you say comes
closest to hav1ng the same ideas as you have with
regard to politics, economics, religion and national
affairs ? Please. specify: S

88. Compared to others in Nigeria, of your own age-group,
would gou say yous y choose the most approprlate
answer . |
1. depend on other pe ple ery little
2. are independent

‘ o ~ PART V s

FORMAL ORGANIZATION PARTICIPATION AND POﬂIgEgAL ORIENTATION

89.'Wh11e in Nigeria, were you ever a member of any
club or association ?
1. Yes ) L e
2. NO., :

- 90. If 'Yes' in Question 89, is it a: -
1. Social/Disciplinary ‘ ’
2. Social/Political - .
. Both of the above . )
. None of the above o
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<

917 If 'No' in Question 89, why ? Please,'gi§e>reason(s):

o

S
92, In Montreal, have you JOlned any Essoc1atlon ?

1, Yes
2, No
93. Where did you 'pay attention to current affairs more ?
1, Nigeria
2, Canada

oh, Through what medium do you get your information ?
1. Radio
2. Newspaper

ﬁ: Ail'of the above

1

95. What political organization do you favor 2
1. Communist/Socialist
2. Liberal
3. Conservative

96. What is your party 8 view on the role of women ?
1. Equal rights
2. Male supremacy
3. Equality, but male domlnance
97. Do you share your party's view on the role of women ?

1. Yes
2. No

PART VI

GENERAL VIEWS ON WOMEN

(Questlons 98 -~ 107 should be .answered by male regbondents
only. Female respondents should move on to Question 108).

-

98. How many wives do you hdve ? Please, specify:




99.

. 100.

101.

102,

103.

104,

105.

106.
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Which of them is here in Canada with you ? Please,
spec1fy. 3

If at present you have only one w;fe{ i&ﬁyou intend
to marry more ?
1. Yes

2. No .,

If 'Yes', how amny more do you intend to marry ?
Please, specify:

Which of the following would you consider the best
occupation for your wife ? )

1. Housewife

2. Teaching

3. Secretaryshlp

4. Engineering

5. Medicine . X
6. Business ¥
7. Other (please, specify)

Would you allow your wife to travel out of town
on official duty ?

1. Yes ] )

2. No

If your answer to Question 103 is 'Yes', for how
long can you allow her ? Please, specify:

If 'No*, pleasé, give .reason(s) why

. S

Would you allow your w1fe to work overtlme 1f her
work demands it ?

1. Yes

2. No

If 'No',, why ?

!
i v

Would you allow your husband to have ere wives ?
1. Yes o
2. No 4
| \1
{
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109.

‘/110.

111.

112.

113.

114,

115.

. 116,

117.

- 229 - .

-

{Please, specify).

Which savings,accouﬁt would you prefer ?
1. Individual account ] L ‘
2, Joint account with spouse )

What is the reason for your ch91ce of answer in
@Question 110 ?

Dg you feel you could live here in Montreal alone,
without your spouse ?

1. Yes

2. No ' i

7

Assuming your spouse were to refurn to Nigeria in a
few months and you had just been given admission to
a}unlver81ty in Montreal, what would you do ?

1. Go back to Nigeria with spouse

2., Stay behind to finish studies

If you had a son and a daughter; and could send
only one of them beyond the secondary school level,
which of them would you-send ? .

1. Boy :

- 2. Girl

If you had two sons and two daughters and could =
send only two of them beyond the secondary school
level, who would you choose ?

1. The two boys

2. The two girls

3. One boy .and one girl

What is the reason for your choice of answer to
Question 115 ? E

" 1. Boys make family-name famous

2. Girls drop family-name when they get marrled
3. Girls make family-name Ffamous

4, Other (Please, specify)

Do you think women should compete with men in

It ’Yes', how many more would you want him to have ?

s




119.

120.

121.

122.

123,

124,

«
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¥

highly competitive jobs, like Medicine, Engineering
and Law ?

1. Yes

2. No .

What is the reason for your answer to Questj 117 2

1. Men are superior

2. Women are superior ' :

3. Women are more suited to positions of res ons@bility
Ik, Men are more suited to positions of respopsibility
5. Other (Please,. specify)

What is the reason for your response to Question | -
119 ? B v

What level of education do you think a girl should
have 7 :

.1. Elementary

2. Secondary
3. University degree (Bacheélor's)
4. Graduate Studies (M.A./Ph.D)

Do you feel women should attain higher education
than their husbands ?

1. Yes

2. No

What is the reason for your answer to Question 122 ?
1. Girls do not need too much education
2. Boys do not need too much education
3. Other (Please, specify)

If you had a choice, would you prefer to have a male

., or a female child ?

125;

1. Male ‘ .
2. Female °
What level of education would you like your sons/
grandsons to attain ?

1. Elementary

.+ 2. Secondary

126.

2. University
+ Graduate Studies

What level of education would you like your

]

——— e -




127.

129.

130.

131
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daugh'bei‘é/grand-daughters to attaln ?
1. Elementary . ‘ ,
2., Secondary . ' : , ’

3. University g
L, Graduate Studies

Do you think men are more l\seful than women 7
1. Yes
2. No

Whose major responsibility is it to take care of

the home ?

1. Woman's ; ®

‘2. Man's

3. Other (Please, specify) ' .

Db you strongly feel a woman's place is in the
kitchen ?
1. Yes

2No‘ \

Who do you think should alway$S make major decisions
in a family ? :
1. Wife \ :

2. Husband

3. Both husband and wife

Do you feel hlghly-educated women ar“e always arrogant ?
1. Yes
2. NO Toe

132.%&1; is the reason for your choice of answer to

133.

134,

Question 131 7 .
1. They always want to 'show off'

2. They know their rights and want them to be recognized
3. Other (Please, spe01fy)

Are you plarmlng ’co return to Nigeria ?
1. Yes
2. No

When you return there, do .you expect to notice any.
differences between your opinions (about women).and
those of your friends and relatives at home ?

e e oy s et ki s oy = & meee e el e -




135,

136.
137 .
138.

139.

140,

1’:P1 [ ]

142 L]

143,
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1. Yes ~ ’ ’
2y No : ’

If you compare yourself to most people of your age-

group in Nigeria, how many share your views about

women 7 ,

1. More than 75%- 8 \
2. Less than 25% ' Y

3.-About 50% ‘

Do you feel the cultural role of women restricts
them to the home ? ‘

1. Yes

2, No

,Would you expect your sons/grandsons to have the

same views as you have about women ?
1. Yes
2. No

Would you expect your daughters/grand-daughters to
have the same views as you have about women ? . -
20 NO b

Does religion put women in secondary rofsain”society-?
1, Yes
2. No :

If your answer to Question 13%is ‘'Yes', how ?
1. Choice of ministers

2. Choice of leaders (e.g. committee, etc.)

3. Other, (Please, specify).

-

To what extent has: the status of women changed in
Nigeria ?

1. Marginally changed \

2. A great extent "
3. None at all

Do you believe in the Women's Liberation Movement ?
1. Yes
2. No

What is the reason for your choice of answer to
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i

- Question 142 2

14k, How can you link your thlnking on women to the

1. Given the chance. women can contrlbute a great
deal

2. Women can contrlbute only marginally

3. Womenvcannot contribute at all \

? development of Nigeria ?

145, Briefly state your general views on the role of
women _in society:

% °
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APPENDIX II
'SECON&RY QUESTIONNAIRE.
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Name of your school: “

Year in school:
a. First year
b. Second year
¢y Third year
d. Fourth year

Age )

Rellglons

a. %ﬁrxstlanlty
c. Other

Your father's level of education:

a. Primary school level N

b. Secondary school level .
c. Above secondary school level ‘ Y
d. University education

. e, None of the above

And your mother's level of education -is:
a. Primary school level

b. Secondary school level

c. Above secondary school level

d. University education .

e. None of the above

LI
Both parents' anhnual income:
a. Below 2,500 Naira -

*.b., 2,500 - 5,000 Naira ;

“Ca Above 5,000 Naira

‘What do you hope to do after the complethn of your

course in this school ? 1

a. Further your education . : =
b, Take up employment - B
c. Learn a trade
d. Marry . L . o
“ ° g. \

N
)

cn e e b it
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