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ABSTRACT | IRy

) ’ ) & ' . - //
. Art as Therapy with Mentally Handicapped . ° o .
g ' Adults (in a res1dent1a1 Sett1ng)
Judith Rosen” . "

'

A study conductéd in 1968 (F. Menelscino) found a significant]y

high ratio of emotional d1sturbances among menta11y hand1capped children,
o .
Further 1nvest1gat1ons, 1nto this area, have been scant. A1though
.. \
much has been written about teach1ng the menta]]y hand1capped to accom-

. Plish new tasks, very little has been written about helping th1s E§YU]3-

tion to deal with emotional disabilities which often result from being

o

handicapped. " In many cases, a diagnosis of an emotional disorder in a
£, . .

handicapped persan will be ignoredfbécause most institutions are not

r

‘able to deal with both fssues. . ) ‘ .

Some work in Art Therapy and other therapies have shown positive
results (Wilson 1980, Sat%r 1972) in the treatment of these emotional

. i1 .
* disorders. A mentally handicapped person will remain so, because of a

phys1o]og1ca1 d1sab111ty, but research shaws ways in which the emotional

disabilities can be understood and he1ped

a

. Through a literature review and c]inita1 work, this paper

~proposes to discuss some of the possibjlities available®for this
ﬂ/ » : . " . .
y~. population.”

‘ ! L

’ Using Piaget's theory of deve]opmenta1 psycho1ogy c0up1ed with

Object Relations Theory and'w Winnicott's thoughts on creative T1v1ng,

L]

steps. 1eading to greater se1f awareness and some cogn1t1ve growth

develop . "Issues such as perservation are discussed from the same

)
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. CHAPTER I
1. INTRODUCTION . . ' .

- A study conducted by F. Menolscino (1968) found phat a large
(%
portion (177 out. of 256) of mentally handicapped ch11dren exhibited

1iigns of a behavioural or psychotic reaction. One might assume that

these disturbances do not disappear as the child ages, but ra;?er that

they remain and grow

At thé t1me of that study,-recommendattons were made as to

treatment plans;, including affective therapies, as a way to establish

, - a working re]ationship with the handicapped. As well, these interven-

tions,wouid #low a psychologist to work with a wbo1e child as opposed
‘ - ¥
to focussing upon a symptom.

Growing use of Art Therapy with menta11y handicapped clients has

been proved to make considerab1e differences. For instance, Laurie

w11son (1980) has shown how a child can be gently tead through develop-

mental stages to a higher cognitive Tevel, - ¥irginia Satir has shown

how affective therapy (play theraPY) cari make a difference in the’

confidence level of thefhandicapped.: Tnis population seems to find new

- experiences frightening and d1ff1cu]t to deal-with, James Crawford -

do.

(1980) has introduced Art Therapy to mentally handicapped clients and

bas shown how the ciient will express and symbp]ize experiences in a

less threatening m;nner much as a client of normal jntei]igence w111

.

Notwithstand1ng the above examples, literature regarding this

particu1ar field is pitiquly scant, One is led 'to beljeve that

‘:behaviour modification s the main mode of treatment used with this '

popdlation; This is not so. Play therapy (§at1r),‘Art Therapy

T v e et e



(Wilson, Kramer, Crawford, -Site), music therapy and other affective
: therapies are being used successfully,

The mentaliy handicapped adult
can and does react to the therapeutic reldtionship and benefit from art

therapy much as a normal client does.

In actuaiity because the handj-
capped adult 1s often denied much human contact, the progress made

through art therapy can seem more appreciated

The process seems
greater, The aimof therapy with this population, as others, is towards

greater human potential and the emergence of a more confident self

Also there seems to be greater awareness of the environment and the
client's piace“in it.

This paper proposes to discuss some of the possibiiities available

;-

to this populatibn and to fllustrate practica] work situations through
case materfal.

[
&

1.1 Defining Mentaiiy Handicapped

. As mentioned,

. i . "
in the 1968 Menolscino study, a significant number »
of emotionai disturbances were_ found among ‘the mentaiiy handicapped

For the most part thése disabiiities are not dealt with

'Often a
diagnosis of menta1 retardation wiii dismiss the possibiiity of treat-
ment for an emotjonai probiem.

Many faciiities are not prepared to
treat double diagnosis clients, ‘

The emotionally disturbed'retardate
ts often Ieft to deal with these problems alone.

Most iiterature about menta] retardation is 1imited to possibie

The didea of the handicapped as a-human being, to be respected
is relatively new. A study conducted by:Zigierjand Harter (1969)
concluded by saying, '

. °

LN

cognitive improvements rather than deveiopment of the Nhoie'personai-
ity.
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'.... 1t s unfortunate that. so Tittle work emanating from the

" personality point of view has been done with™the retarded"”..

‘ 4 -~ Fy
o ) . i

p r * - The notidﬁ that the mentally handicapped ﬁéréon has less emotjonal

. ¢
. -

sens;tivity;can be seen as an extension of thesmyth  that all the retdrded
are ﬂappy and loving (Evans, 19@3).'Pn9§1éms that may feeh small to the
normal client can seem {nsurmountable to the retardate. Also £He‘hand%-
capped face d1ff1cu1t1e5'der%ved from social dftitudes (E;ans, 1983),
This situation contributes to the high incidence of emotional disturbance'.

in this population.

. v Apart from the Menolscine study, others have found high numbers
y Of emotional disturbances in mentally handicapped. Craft (1959) found

that one~third of ret;rded people investigated Ehowed emotional preb-

e . . . ‘ lems, M. RJtter (1971) found that as high as 50% of institutiong]ized

» retardates showed emotional disturbqncﬁs.m

Talk of suicide among mentally handicapped people: was found to be

. significantly higher than in normal populations. (Berman 1967). .

It Q111 be seen from the above that the idea of fhex"b1issfu1

. - - “idiot" is a misnomer (Evans, 1983)." S ! , o

[y

e

- ) 1.1.2 Previous Definitions

In 1962 the typical behaviour associated with mental retardation

i was' described as; ‘ . i //;——~)
? : & i 4 y, e s / * Lo
' . SRR L " "that which does not meet standards of’dependability, reliability, ©

_-and trustworthiness; behaviour which was persistently asocial,
antisocial and/or excessively hostile; the inability to recognjze

the needs of others in inter-personal interactions; the inabil-

ity to.delay grat§f1c§tioh and the }ack‘of long range;gda]s;

‘ , . . Y ’

- ) ‘o
’. A L
'
u

y—’ - ) —— -

—
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" . a definition based on e1ther phys1ca1 or cognitive factors.

response only to short ferm". (R. Heber, 1962)
- - 1]

Twenty years ago, a greater emphasis was placed on moral issues as

v 3

a means of determinjM\whether or not a person could be seen as handi-
. capﬁed.,JThis'?aéses the question of how standards are set.

1.1, 3 Present Def1n1t1ons e . S

&
»

. In the tate 1960 s d/sh1ft began away from moral issues towards'/“‘ T

.

Gunner Dybwad (1968) described two main criteria for mental

'

retardat1on. F1rst1y, a s1gn1f1cant sub-a vorqge 1nte]1ectua1 funct1on-
1ng, which wou]d Be manifésted during the develgpmental stage, and
would be -associated with a distinct impajrment of adaptiVe behaviour.
Thé secpnd criterion, which would ha;e to be seen in conjunction with
the first, is a distance impairment of adaptive behaviour of the social
perfofmance‘;i,qay‘to day living normally expecfga of a pérson of a
particular age, by the community or culture of thch that perSOniis a

_ partz ’

o ’ S

1.1.4 Accepted I.Q. Numeric-Levels

, ’ W R
Based on accepted 1.Q. tests (which measure intelligence in

comparison to others, (85 - 110 is commonly considered ayetrage).

N

Below this level the catagories are as follows:

CATAGORY = STANFORD-B INET " WECHSLER
Mild retardation 52 - 68 ... 55 - 69
(educabie) .
" Moderate 36 -5 . .40 - 54
(trainable)
Severe ' 20 - 35 25 - 3% }f
. Profoupd " ‘below 20 . below 25 ' o

I et Bttt e ~' S



> e

- - , TThe range Between the highest sub-normal figure and the Towest

o
L.

* ..(-v/ (}*‘ e ‘s‘ . : N
W. Litton, 1975). ' | S ¢

. ‘. &
N .~y - h1.5_Alighning Numbers With Definitions
s b " ‘ *;u' -~ . bl )’ -

.. The figures shown as 1.Q. levels can be deceiving in'their

i

i

i N hd . . . ) ;

é Lt normal figure is the borderline retarded level (B,R. Gearhsart & F. & )
t ! :

|

l}

t

- 3

simplicity. On the positivemside labels do tend ‘to demystity the com
L ,& '/; N stereoty;?/that the handicapped population is an undifferentiated mass. !
X ’ . However, on the negatwe side, ;ro:n? Dybwad's two cmtema for menta1
retardatmn one can see that although a math may score 65 on an I.Q.
' test (puttmg ‘him in the mild range) if he is agle to adapt to the
b S social ind cultural demands of his environgent, he might no.t, and e\

% . ey . '
\‘f - N & . should not, be considered retarded. Achievement skills are very

‘| ’\f‘ 1mpo_rtant: in determining intellectual levels. C
N L > .

" Qther adaptive behaviour scales used to objecti f} testing
- , . procedures are: .

. . + i / ! s . . ‘
L o - The Cain- I,evine Social Competency Sca]e, ) \_ o

)

/b‘
‘-3? . - The.Vineland Social Matumty Sca]e, and
»

‘ - The American Assoc1at1on of Mental Def1c1e/cy Adaptive

o . ' Behaviour Scales. (Eva‘ns 1983). ~ S . )
1 it '
Forl the purposes of 1'dent1'f1'ca i

-~
LN
~

7 the World Health Orgéniza"tion
-has determined that between5.1 and, .2%.0f the popu]at\on of developed

. \V countries are retarded town)t of need1ng 1nst1tut1onahzat1on

N Within the realm of( retardatwn"‘%ﬁere are many d1fferent Tevels

«of 1nte1hgence much aS)‘fthm the. normal nge. .,

’

- By categdriz1ng qﬂ]arge group as one, ye are taking away from

: .M. . possible.individual differences. Y, . :
o , S . . NN . ' . B




" due to the 1nteract1on between assimi.

1.1.6 Psycho]og1ca] Defifition
? ' ..
\ Thomas Webster (]970) has described the deve]opment of the ‘ /

menta]]y handicapped 1nd1v1dua1 as d1sturbed with _ l'
. P

1mpa1rment in the dxfferent1at1on of the ego functions".

w ‘
He continues that this leads to a s]ow or 1ncomp1ete unfo1d1nq of the
persona11ty, associated with fixations resu1t1ng in infantile or e

ngature personality structure, = e . et
.- . . ) . '

In deve]opment term1no]ogy (Pwa@:ﬁ 1967) mental development-i§
- . v
ion and‘accomodation.* There- .

fore, the retarded may not be in equilibrium but rather in an arrested

e

2 [ . ' ¢

state of accomodat1on only. . . ) - LN,

. [l

Brabner (1967) quesfions\the use -of the ‘term mental fetardatien N
¢ - o ! . : )
altogether. ~ . - ‘ ! 2 L

o
J

. "It is po1nted’out further, that the re1afwonsh1p between !

5.

sdb-average/generaﬂ 1nte11ectua1 function and non-adaptive .
. “- . k) ' 7
behayiour is far from clear and that any explanation of. such ~

behaviour in terms of intel Wectual criteria is simplistic"”.

-

Luria (1963) dismisses some retardation as solely a “class bids"

of our society To Luria, mental retardat1on only has mean1ng when it
is°used to~denote brawn Lngury ]eap1ng to anoma1ous dewe10pment of

" ' . S
mental acivities. ‘ ' * , ' N

Fifally, B. Maher (1963), after examinfng the sbcial context

" surrounding people diagnosed as retarded feels that what con5t1tutes

a mental handicap depends upon the soc1ety mak1ng the judgment,

. He feels, . - 0 - S ' ' e o




-7 - .
"

-

"'mental retardation is a socially de
. R ) \ .
large part meanjngless to speak of'mental retardation without

this criterion in mind".

4

1.2 THE HANDICAPPED IN INSTITUTIONS ‘ ' ¢

- e
As a rule institutionalized handicapped persons tend to function
at a lower level than other handicapped outside of the institution.
. Jordan (19661 thought this could be becauseotheir Timited ability was °

trained toward depenaenée rather than independence.

A k]

Working in an Art Therapy setting with institutionalized clients

can present some unusual problems.,, Pg§sib1y because of what Jordan
! . ’

sees as trained depeifdence, it may take months before a clieM§ chooses .

a media or initiates a sybjéct or conversation (Ni]soh 1980). Progress

can sometimes seem an unattainable goal. ‘ . L

)

1.2.1 Potential for Grown or Positive Chaqge

3

5

;If%thereyis a proper match between a new éi;uation encounte red
and an already understood one (Paiget;‘1969) then therg can bé positive
motivation and pleasure in learning and grbwing. ,At that.point exper-

iences are pleasurable and non-threatening.

J. Mév. Hunt (1961) has explainag that increases in inte]Tigencé.'

. - - M * [N
were regarded among children who took an active rq1e(?n decision

\mhking, and whb were surrounded by people who understood and valued

their opinions. He calls<this a democratic atmosphere.

y

It would appear that a Var%ety of experiences, combined with
concern, is important for'inte11ec§uq1 grthh. Tn other words, if
there are new challenges which motivdte, but do not frustraté} g%owth‘

of experiepce and inteTlect maiii?ke1p1aée. .

— K

fined phenomenon and it is in

|



"y

~ -8 - -

Ina situation, such as residential 1iying, which cannot constantly
offer ney situations, one can see how growth can stagnate. By necessity,
'institution§ tend to run by schedule, which may inadvertantly under-

st?mu1éte'anq 1imit new experiences, “

'

1.2.2 To What Extent is the Mentally Handicapped Person Aware of “the Self
. : I 4 ’ :
Most handicapped are aware of the difference between what may be

considered normal and abnormal. In most cases they are aware enough to

I3

realize they are different. Successive failures, over the years, oft%n

2

lead to a pattern of self consciousness and Jow self esteem-(Satir, 1972).

This seems to lead to emo;ionaq problems. - - ' Lo

Virginia Satir (1972) has written about the "Pot of Sel f-esteem"

which can be filled or emptied. Success and pleasurable interactions

]

fend to rep]enieh'fhe pot and failures deplete it. When we are

experiencing a full pot we feel decisive and confident. When th1s pot
, ; |

.
1

is Tow, we feel depressed and helpless.

’ N
For the retardate feeling this conf1dence is not easy Self-

esteem is low to- begin with. This is often caused by the rea11zat1on

“of being‘eelow normal ‘standards. Most of this popu]atiop havg the ( K

capac%éy Eo realize they are different and may be called stupid by

social standards. Th1s confidence’ i further diminished by repeated
. s

failures resu1t1ng from the phys1ca1 and mental inability to functxon_

in'a society which values logic and inte1ligence.

\y. ' ‘ . -
.
- . ‘h
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CHAPTER 11 .
2, ART THERAPY WITH THE MENTALLY HANDICAPPED INDIVIDUAL
; . O 200 The Role of the Art Therapist
7 ,

Laurie Wilson, who has worked exteﬁsive]y with institutionalized

handicapped, feels the possible goals of an.art therapiss working with

‘this population, might include expanding sensory perception and'motor

ant use of art materials.

horizons through manipulation of materials, 'Advanceg in the ‘development
. of the ego function would be recognizable by the appropriate independ-

4
,’

- .
stimulation (Art Media) the -art therapist invites the haqdicépped to

)

By establishing a re]a}ionship through human contact and exterior”,

feel a sense of self-esteem and learn to take pride in his or
abilities. '

grow,‘aékompWish and achieve, _. Through this‘method, the individual can
her . -

é .
The Arf therapist's awareness of the slow rate of development in

‘the handiéapﬁed 1eaQs'fo total acceptance of infantile work and a seeming

.lack of progress which might then Tead through the development stages

from "kinesthetic art experience to organized imagery" (Wilson 1980):

.
-
\/
.

- ?
James Crawford (1980) who has also' worked with the mentally

hand%cappéd, feels that self-expressive art activities will help

fndividﬁals to symbolize their experiences in such a way as to make them

less threatening, Psychological tensions can be reduced and more
personal adjustmenté made, by realistic sé]f knowledge and a broadening
- | , N ’
acceptance of experiences, s ¢
. Crawford has also brought out the point that oné assumes the
t . , ‘ L
drive towards personal adjustment is present in the retardate, yet it
3y R i - . i

0
v
e

e

S

-

-
i,

T o
i 1
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\ M ' ) ' .
\\ . is not taken for granted that the retardate has the resources to sé]ve'

\ -‘personal pfob]ems.

' \\ 2.1.2 T0'what Extent is Inte11ectuai'Potent1a1 Necessary
This, then, is a maJor questﬁon Is 1t necesséry that.ohe possess

the mental resources to sotve problems in order for art therapy to be

1
¥

useful?

Edith Kramer (1977) defines art in therapy as:
Ma means of widening the range of human experieﬁces by

‘creating gquiva]ents for such experiences. It is an area

wherein experiences can be chosen, varied and repeatéd as will",

L3

T ¢ She feels that an art therapist makes creative expression available
to- a disturbed person in the service of the total persona]ity: There is

no mention made of menta} ability, but rather the whole person.

Margaret Naumburg (1980) has stressed the-importance of images

-

as a form of communication between patient and therapist. She describes . .

this-as symbalic speech. >

. For-the mentally handicapped individual who has long remained in
the background, this could mean a communication oﬁ even grodnd. By not
“+relying on works, the client is 1ikely to deal moré comfortably with
"pr§b1ems. As one client recently explained, >

“a

"you have ta_be quiet so no one notices you" (see case work).

A particular advantage of.art therapy in this connection is that
it does not depend on the spoken word because: emotiona] prob]ems cag be °

d1rect1y communicated through the art,

- . . A "
Qi = Tr~ -sgan * v e e
s L 2 DR N .- ey she s



SER RS

2. 1 3 possible Goals

"In a paper entitled “Para]ie]s in Art and Piay Therapy with a s
Disturbed Retarded Chiid" Ellen Roth and Rowland Barrett (7980) found

that art and play therapy aid in decreasing disturbed behaviour, Through

the affective therapies the client is re- channeiiing anti social .

L

|
behaviour into more acceptable and cathartic activities. o

With a decrease in disturbed behaviour, the retardate may have a

" better opportunity to improve intellectual functionind by being more

, 2 #
.open to riew experiences and stimulae. )

Other affective therapists have also described positive results

in working this poqulation. Virginia Axline found significant: changes.

in retarded children exposed to various forms of piay therapy.

Michael Smith (1956) found more emotional and social adaustments.
in groups ofyoung retarded aduits participating in a form of group

therapy. These therapists attempted to meet the needs of the mentally

' handicapped for more stimuiationf socialization, ego deveiopnent

| greater self-concept and more integration of the fantasy life, 1eading

o~

to a better orientation towards reality.

F. Nachs'(1966)'and Karen Machover (1956) have cited alnumben of
conmpniy found features in the art of the handicapped ciient. Such':
observations, aithough possibiy valid, should be seen in the light of
physical ability since they often have Tittle .to -do with the emotional
content of fhe work Once again this seems to represent a denial of

emotional probiems within this popuJation

2.1,4 Characteristics of the Art of the Mentaii; Handicapped Individuai S :
N ~ ~ /v Y

-

B N I
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featqﬁés which Wachs and -Machover regards as typical of

7

5
-

/ ' .12 -
/
/ .

.

i1ows:

1mmatﬁre human figure
poor integration of parts.
emptiness of facial exprésgién
ommissibn of pgrts

lack of detail

perseveration (to be-discussed in next chapter)

3

.

“

. / .
Based on style alone, these points, seem to have some value. The

tre handicapped

drawings ressembling those’ of a much younger person

Notwithstanding the above, for the most part, it seems that the

mentally handicapped deal with issues of a more personal 1é9e1, much

as one would expect from a hfgher functioning client. Issues of family,

friends, separation and frus\ration are present in the art although

they may be“expresged on a',ore primitive level.
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"CHAPTER 111

3. DEVELOPMENT MODEL OF MENTAL DEVELOPMENT

3.1.1 An Iﬁtroduction

i

A developmental mddel such as Jean Piaget's (1977) might help us

_understand mental development. Also, play therapy and other z*fective .

therapies support the view that encouraging the individual to make -

symbolic forms is a relatively unthreatening means of learning.

3,1.2 Piaget's Model of Development

In this model mental development ‘s likened to a vast continuous

construction (1§69) that becomes more solid with each'addition. N

"Developmentally, the handicapped person does not achieve the level of

functioning possible for the age-bracket., : K

’-"‘\\\{he work “deve\opmenta1" is a biological term, referring to physical

growth over time. Piaget's.theory of mental development is centered on ¥‘
cognitive development, i.e. mental processes such.as perceiving, '

femehbering, reasoning and believing. At any given time, intellectual

]

abilities will determine certain bebavfours. In this context, the abil-
ity to interact with others, as an emotional being, depends on the

ability to think communicate and understand what is happening.

’

3.1.3 Defining Intelligence - Piaget (1967), Flavell (1963,ﬂ9f7)
McV. Hunt (1961) '

- Jn£elligence,'accordipg to Piéget, can be defined as an individ-
ual's ability to cope with a changing worfa through gontjnuqus !
organization and re-organjzatiqn of‘experiences. What.these repeated |
expériences are organized into has been called a “schema", by Piégetf“

.

Although -this word lies at the root of his theory of developmental

psychology, Piaget never ctlearly defined it.

ﬂ"(}m’e
\’
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A repeated action or a set of similar seqdences which are

)

repeéted can be called a schema, Flavell (1963), an interpretor of

P Y

. Piaget, describes a schema as,

. "a cognitive structure which has reference to a class: of

54

e ' ca
similar action sequences”.

No -two sequences will be exactly a11ke, {at no time w111 a child grasp
‘or 1et go of an object in exactly the same way) and SO the schema is
representative of a category or concept and not one specific 1tem or
mhyement. During cognitive functioning, actions and.objeefs are'
assimilated into a, form of organization which represen;s.a 1earning step
and 1s a schema. Repetitien stabj]izes a schema, but a!so\ﬁroviees the

necessary condition for change. Generalization enlarges schgma by

extending its properties (Flavell 1963). Finally, schema do not nece-

ssarily stand alone, they may interact, interlock or merge'into a more

complex and encompassing relationship.

McV. Hunt explainS‘that as a. scheha becomes more complex, the
ch11d w111 repeat actions in order to understand them and fit them into

h1s or her repetoire. He or she is en1arging schema 1n order to learn,

. Plaget stressed that-a totally new object-or phenomenon will be of

no fnterest to a child if there is no connection.to already assimilated

. schemata. o K N

Flavell (1977) reminds us that it 1s 1mportant to_bear in m1nd
that although 1t may -seem ‘step fo]1ows step 1n cognitive gain, man 1s
not a coIlection of unrelated components. Man is a comp]ex organized

system of 1nteract1ng and 1nter-re1ated parts What one knows affects

. and is affected by how one perceives. How one conceptua11zes will

,A{{{

o
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3.1.5 Relating the Model to Art Therapy

]

U - 15 -~
influence the way one reasons,

'

3.1.4 Assimilation, Accomodation, & Adaptation

‘ ﬁiaget's theory of mental development‘is dependent’ on three

principles:of human functioning. _Adaptation is the most,important and,

/ -
is the process of adapting to the environment. It involves the two other-

processes of assimilation and accomodation,

Assimilation is the gathering of idegs, information, perceptions and

expeﬁfences and fitting them into existing metal modeis . £

54

Accomodation is defined as a modification of newﬂinformation to form
néw mental plans or schema. ‘When the processes of assimilation and
accamodation are “in equilibrium", intelligent adaptation may be said

to be taking place.

One might wonder how this theory of cognitive deyelopment can be
[ - .

interpreted in terms of art therapy.

<

Piaget closely alligned phese theories with a theory of play. He

felt that a child who plays with dolls, for example, is really re-

creating his/her world as he/she would 1ike it to be.

This "symbolic play' exempl¥fies, for Piaget, egocentric. thinking
tg such an extent that he felt it cod1d'on]y be surpassed by dreams or

daydreams.

’

When accomodation predominates over assimitation,” the result is

dmitation but when assimilation is dominant, the result is play. To

define play in Piagetian terms, one could say that-it is the fitting-

*in of a stimulus with previous-experience and then adapting it to suit

the individual's needs.




. pleasure becomes the forerunner of play. Ptaget-calls this "reprods

Anfant relates to’ this first separate object will often colour the

- 16

1
H I

At the point when an infant starts to rebeat an actiwity, everi”

‘thougvh that activity may noﬂ"c elicit any respénse, this repetition for

-

T e

“uctive -assimilation". . - : . ‘

Once learned, this activity will be repeated many ﬁrﬁe‘s and

become "functional pleasure’_or pleasure in being the case. In this
TP <

- way, play is not just répetition, but becomes repetition witq_h variations:

e J

PR

< A new schema is developed and something new is learned.

Ultimately, what is being.suggested is that play is more than

repetition of an already mastered action, it is the repetitibn of an

[}

action jn order to understand. At this p'éint, play becomes a distinctive

13

. instrument of cognitive. growth and a major vehicle for learning and
e g .

mental development (Flavell 1977). .

To sum up what has prevw’ods]y;been presented, -oné learns through
- ~ . * S " .

experiencing new situations and stimulae. HOwever, how one experiences -

new input may'be directly influenced by ope's relation to 6bjects. i

. ' , BN
3.2 0OBJECT'RELATION THEORY .

P
M

. 3.2.1 Transitional Phenomenon and Transitional, Objects

D. W. Winnicott (1971~)‘has explained that the first pdssessi.on of

an in‘fant, be it a blanket or a thumb, represents the growing ability

to recognize a separate rea]it&. What is perceived as regdity will be

. . 4
the new experiences from which one-learns and grows.  The way.an

way that individuals relate to others, as maturation takes p1ac"e.‘

-
» I




f']7-

This first object will of'ten become very jmporta:nt to an‘infant;

L4

T it may- comfort and serve as an 4magined 'protecto.r against anxiety and

?. ‘ .. depressi - After a time, the object will become gradually decathected
' It may not be forgotten but rather it 1oses meaning becausé\a much

9 ]

larger area of experiencé comes into'importance.
, .

In much the same way, WHinnicott says that art products and .

experience may be seen as havinlg a trénsiti-ong1 function with a specia} '
,re1at1'onsh1’b to the out and inner world of experience. ) /
- . \ - . *
In "Playing and Reality" (1971) Winnicott describes how cul tural \
' experience begins with creative activity first manifested in p]ay‘.' ‘ o
This cultural experience is located in the potentiai 's‘pace between the

o ‘ ' indiwvidual and the environment. ,This, he-/'says, is the area of potential
: ; . .

. LT growth, either cognitive oraffective. - ,

=y 4

*3,2.2 potential: For Growth

- - Melanie Klein felt that a child's play represents, symbolically, .

énxieties and fantasids. This seems to connect with Piaget's idea of

-

I symbohc p1ay . ' “

DN, Winnicott suggeﬂts steps whi ch shou1d ,be present m a. ¢

' "‘ther‘apeuhc relat'tonsh]p in or‘der to promote p]ay, growth and an aware-

[

ness’ of reality. These arje as foﬂows.

o . 32,27 A Gaining of Trust Based on Experience

. Trust can be .seen as the therapeutic alliance which j‘s u‘suaﬁy .
? ‘1 ,Y Cbuilt up over-é ;eries of sessions.‘ For the institutién_alized mentally
’ 'handicapbéAd this ‘can mean a gradual realization that the‘art*therapist'

'*1( BRI is intere‘st—e'd i'n.ﬁw-hat this pérson has to say.and draw.




" and change ).

3.3  SUMMARY

of an individual's dapacity for creative Hvin\g. “There may exist a

step further to the idea that creative Hvin:é may bring}\about a move
. ) . < : N

- -‘8 - *\;U'u:" - , ’

3.2.2.2 Creﬁtivé,‘ Physical and Mental Activities

»

Because the handicapped will seldom volunteer information, the’

ther:apist must. be willing to accept minimal art u'n‘tﬂ such_time as th‘e’,\ ;

“ clients comfortable enough and able to instigate themes: In.the mean-

time, responseé can be elicited through verba1 interaction. The

1mag1nat1on can be engaged by askmg the chent to-visualize himself

., or herself as a part of the picture, beamng in mmd that ‘the handigcapp-

ed person ‘will se1dom see. the art product as a personal pro;ectmn. . o
“ 4

© 3.2.2.3  Summary of Experiences Forming the Basis of a New Sense of Self

-At this stage, the handicapped persbn may learn to rec'ognizg thé'
environgent and his or her place within it. The ciient mq_yjear‘n to
accept a person&] sense of reality and begin to deal with it. In this'
way the? client inany gain a new sense of worth, and learn to accept avnd’
recogm:ze his/her world. This can then lead, in a d’év.e1opmenta1 step,

to assimﬂatmn, accomodation and the forming of a2 new schema (This 'y

wou]d be a step forward developmentally, a growth of personal awareness

L
l

Winnicott s3y \Q\that" possibly there cannot‘“t,)e a total destruction

D e s AR o L b ©

A
secret 1ife that is created by and origz}ﬁq) to an \i-ndividua]’and ' e
therefore may be regarded as satisfactory. (1971). i/\\i C .

If creative 1living is, first manifested in play,‘we can move a

——

- - Y « :
forward, developmentally, to a greater awareness and initiative in a

* Y
L Pt

client's 11 festyle. ‘ . o s
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- The art therapist s role seems to be to promote the-deve1opmenta1
1dea of a ch11d s<p1ay remaking h1s/her 11fe 1n an acceptab]e way which

3

-

“allows rea11ty to oe compensated for and completed, by means of a
fantasy or fiction, (i.e. Wilson 1980). < By creating a sénée of creafive

“play through art and fartasy, the handicapped person is helped. to begin

symbo]ic reconstruct1on. b 5 .

[

James Craw¥erd, in an article entitles "Art for the Mentally
% Refogded; Directed or Creative“,'suggeéts that as the area of c1%ent's

self is expanded the c1jent:may/assimifaie previously denied

éxperiences and awarenesses : e KN B
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41.1 Perseveration

— ‘handicapped tends to repeat 1n a quest for p}easure and contentment

- which is approved wh11 be repeated in'an attempt to- gain praise.

.é'- 20 A.- : ‘

CHAPTER IV

5, PRACTICAL PROBLEMS et

I have d1scussed the: way in which repeated sequences w111 produce

new schema and thus learning. The deve1opmenta1ly'hand1capped,or ’

,menta11y handicapped will also go through the same stages, yet at

a2 slower pace. One e]ement which slows 1earn1ng is' the 11mited A -

attention span of many handicapped. e shorter the attent1on span,

°

the less” chance of repetition of sequences with variations and so a

" lessening of deve1opmenta1 growth through experimentation. Symbo]ié' 2’.

representation will sometimes be repeated many times. The client is
simply learning at a slower speed. Because of this slower development,

working in-a Art‘Therapy setting with mentally handicapped people can °

N s

" be long and painstaking. In comparison to other populations, progress

Ean'sometimes seem impossible. One cannot hope for a maJor break- ‘ ‘f
through, and yet, there can be great sat1sfact10n for the client (who |
now has someone who values his work)_and the therapist. A small step
forward can be a large oevelopmehtaf-change, the forming of a new set -

’ - ) 2
of sequences or schema. ' '

»

»

“In 11ght'of the .preyious mater1ai perseverat1on can De seen as
the repetition of dn, aot in order to'understand (P1aget) . As we+ﬂ
repetition might alsp seemﬁ11ke the "first ObJECt" (W1nn1cott) which v
is used to comfort and wh1ch w11l eventua11y Tose its importance anﬁ~//

be decathected Thomas webster~(1970)‘contends that the menta11y )

(again in Tine with the first ObJECt (W1nn1cott)) Since most hand1-" .

capped people are se1dom comp]imented on a “task we]] done a'picture o

4 -
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Webster feels the unfamilfarsis nof‘so muchiavoided~as unnoticed.

xl o There is simply no interest in'it. 'LaqrieVWilson‘(1980) found that :
" repetition in the mentally hendjcapped usually is fo be distinguished

from defensive perseveration.of a higher .functioning individual because

- 1ower'ego'deve1opment'prec1udes this as a defense.

-
El

“ ‘4 1 .2 Repeated Theme and Colour °

. The tendency to perseveration may also be. seen as more than‘an

¢ inability to avo1d.repeating Fhe image. It can also be seen 1n the
repetition of a theme or colour. If two or more paint1ngs are produced
in one session they may. contain the same co1ours and seem near copies B
. of each other. Part of th1s m&ght be because the 1nst1tut1ona11zed
c11ent has  been trained to take what 1s given and not to choose. Part 3
"seems to be anotﬁer form of perseverat1on 1nherent to.the brain damaged
c11ent (Machover 1956). .It seems 1mportant alwa;: to requ1re the. N A Lﬁ
retardate‘to choose the media 1nlan effort to stimulate }nqependentl |
':,. B ‘ '_thought. | |

- 4,1, 3 Rec ogn1zing Change . :

: A client s break1ng a repeateg pattern (in perseveration) might
i . —e

be one way of measuring change/7nd growth.

-~

A p1cture of a retardate s env1ronment may be another way to
. recognize the growth procéss. This could 1ndicate a slow awaken1ng
to the rea11ty of the environment

T 4,1.4 Emot1ona1 squo t

AQ‘G,_' ' : Perhaps the most }mportant function of the Art’Therap1st who works’

. with menta11y(hand1capped, is to facilitate the expression of emotion. ' ol

o G |

.
riE




-2 -

.

b 1
; l . i
- The following case studies will hopefully illustrate the idea of- /
s Py ‘ ’ ‘ ° . I
X * ) ' ' . N
| ‘ emotional ‘and developmental growth in two handicapped adults who have
% ' + bhad the opportunity to-work in one-to-one art therapy sessions over an .o
extended period of time: . - : - : . T
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CHAPTER V o

» L4

u CASE STUDIES
5. INTRODUCTION '

‘residential setfing with mentally handicapped adults.

has quietly s1jpped ‘into the background, using less and less sseech.

Presented, herein, are two case studies of work done in a,

The two cases illustrate different aspects of art therapy with the

.hqndicapped: The factor which tiés them together is the emotional

°1'nt’en$1'ty expressed by each client,

)

L.

Thé‘firs;”case déals with a 32 year old man who resided in this
residence for twelve yéars, made s£rong emotional bonds, and Has
finally been told he will be moved to another facility in another
.dipy. His emoﬁiona1'dis€ress jstartia11y‘fear of mistreatment in a
new situation (hé has had prebigys unhappy experiences ét othér"
‘institutions), and ﬁis attachment to the people to whom he will be
saying goodﬁye. This‘distresé is expressed by aﬁgér at being moved.

,Thé ;econd’cafe‘study ‘concerns a bright .downs syndrome wéman who

L4

In fact, she was able to mask most emotions and present herself as the

- "happy, 1oving.retardate"; At the request of suﬁerv1§ors who fearéd-shé

would lose her ébillty to comhunicate, she was .seen in thgraby.
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. CASE STUDY A

© STEVEN A

L

PRESENTING FACTORS

¢

A 32 year old male, mildly retarded, resident in a home for
inte11ectuplly handicapped adults verbally and physically abusive.

Developmental 1eve1 approximately 6 years old.

* ' Steven worked in a sheltered workshop. There is a tendency to

form strong re1at1onsh1psfw1th intervening staff.

Referred to Art.Therapy in order to help him cope With a possible

move to~another cfty and the anger he was feeling about this.

Steven A, entered into art tnsrapy in ?ate June 1982, During
. his first session, he produced twoipictures‘and arrived holding a third
which he priSented_tu the therapist. The three'ﬁmages;presented in that.
session became his‘basis'for all other drawings and clay fdgures \\'
produced over the course of the art therapy %essions, (repetition in '
rder to understand Piaget 1967) Symb011c play, and Symbolic represe-
“*,ntation of fantasies (Klein 1946-1963)) . o B

He arrived holding a picture of a large tractor trai]er (Fig. I)'
On the sfde was written "Continenta1 Galleries". This truck was only
"g ‘ outlined and Steven asked if he cou]d colour it during the session.
| He was told he could but requested to come to future sessions without
p1ctures.: I wanted him to understand that what he produced would be
,especiaf1y"for Art The}apy. Steven had a h1story'df presenting

. .pictures to staff members as a way of ingratiating himself.

o
bt

f

!é’




. The truck seemed to symbolize a powerful masculine image. (This
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Steven said he was leaving for camp and wanted reassurance that

' he would be able fq continue in Art Therapy upon his returm. He was
. N .

assured the time was his.
When invited to draw the camp‘he immediately ;éoceeded to draw,

. instead, a picture identified as Johnny Cash (Fig. 2). The dra@ing
was'bordered in" blue but it was not ‘until much 1a§3f that Stevel |

labelled it‘a record album cover, There were no haﬁds, feet or eye-
_balls in the picture, a truly }mmobi1e feg]iné. Ther'e seemed to be

a sénse of experienéing without participation. Sfeven did add very

Targe eéfs (was someone talking about him?). He explained that

Johnny Cash Qas very happy because his family was close to him and

that he, Steven, would 1ike to be 1ike Johnny Cash.

3

The third picture of -that segsidn'yas a self portraft (Fig.3).
~Here, as well, ;here were’no hands, feet or eyeballs. On the side
of this picture he wrote his name, date of binth, p]acg‘and time df
"birth. Steven wanted to explain that he'héd'beeh born white but was
néw very dark, (there was no evidence of this). Also he had been born.. N

missing one testicle which made him different which was very bad.

-.. He'left shortly thereafter,.comjng back once to see if I was preseat.

These three images, the truck and’two portraits were to'nepeg;
throughout the seventeen weeks ﬁteven'wag in Art Therapy. In some ways

they represented his fantasy of his life situation.

brings to mind the need to represent‘1ife as he needg it to be
symbolic play - Piaget). As wedl, it may have initia]]yfﬁgpresented

_the long slow haul of his 1ife but later seemed to mean a way to 2

\'.‘;h




personal freedom.

+

I thought that Johnny Cash seemed to represent the ideai hero;
in control of his destiﬁy{ the antitheis of Steven's 1life sitpation.'
Thg seTf-pbrtrait‘chénged’to express n%f wéek-tb-week‘frustratibns or
‘victories. ' .~
At that tTme I fé1t that S¢even-might:move ahead to a greater
?consc%ousness, if he felt he had some control over his life. Therefore

he was always allowed free choice of materials and subject.

»
te

During the second session, when the room became very warm, Steven
was invited to remove his jacket. ﬁe became very agitated and said he
cqu]d not show his arms. He yelled through. most of Fhe'seséion. Steven
© explained that whgn he swcre:his mouth was washed out with soap. What- &

ever anger he felt was not allowed to be expressed in yerb§1 ways. .

He proceeded to draw an airplane with the same ma}kings as the
truck, Continental Galleries. He indicated he would be in the last
windbw and this plane would be flying to California where he would
have "booze and blondes". When asked to place himself in this picture
ﬁé indicated the last séat which is too far back to haQe a window. I C
asked him to picture himself as the pilot of\this plane but he was .
unable to do that—and finally drew himself wa]king away from {t (Fig.
4). '

What seemed to be surfacing was his inability to‘control his
) 4
life .or even his fantasies. As well, he did not want to deal with

-

leaving, as if it would be a death rather than a new beginning.

In two subsequent sessions this image of the truck or airplané

was repeated. In one instance the truck was leaning downhill so
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sharp it seemed to balance on its ear (Fig. 5). In gach ‘picture

Steven placed himself verbally as "hidden away":

Steven always seemed anéry when he came to fhe session. He was
not often a11ow;d to verbalize theﬁe fee]inés in the 1nstitut16n, and
f he began to use tHe sessions to expre§s his anger through art. During

.‘tha.ijth session, Steven started to discuss his feelings about the
possible move. He saiq he was angfy because his mother had not provided\
him with a large endugh suitcase for a &rfp to Toronto, the home of the

_ new facility. I asked how 1ange‘§’§ﬁ?€2§se he would need, qnd would
he Yike to draw‘a suitcase and fil]l it‘wifh what would be necessary.

* This was -done together. When I packed a brush he became very angry,
'saying his hair 1qoked'1ike a porcupine and he had no rieed for a brush.
When he packed a toothbrush and deodorant he began to-ye11 and finally
ripped the paper and threw it away (Fig. 6). He paced around thé room

only stopping long enough to explain that he was not angry with'me, but

b

: only at the paper. Here, he was using the art medium again to-re-

. channel his anéer and, frustration. ] -

Finally, he drew a closed suitcase and said it was'already:

packed. Even so, he said he did not think he could 1ift it. By
standing back to back Steven was able to compare his height to mine.

He was clearly much taller and so I.suggested he should be able to

‘carry this case. He expressed fears that he would not have Art -

The}apy when he returned and was assured hé would. Finally he said he.

»

needed a rest, and left. ' .

4

The se]f-poﬁtrait.ddgé during that session was very‘§cr1bb1ed
giving a §trong impression. of* anxiety (Fig. 7). Also, there were‘no'~

hands, feet or eyeg.




mother and although he liked foronto, he was very upset by the move.

oo l

Steven_was away- for almost one month. The:first day back he

*

came to the Art Tnerapy room. He was very upset and it took a while

for him to calm down enough .to sit down. He had an argument with his

-

By now it was clear that he-would be going hut the date was unknown.

Steven' seemed to feel caught in a push-pull situation in which'he was

helpless. X . g .

The.pictures droduced that day were, again, repeated s'chema; an”

airplane (Fig.. 8) and a self-portrait record album, Théy’were'both

co]oured in wh1ch was a new deve]opment Steven used oil paste]s,

. which he d1d not favour, and both 1mages give the 1mpress1on of -

frustrat1on and agitation, due to the pressure used “the amount of

scribbling and the total co1ourat1on. Ther face of the se]f-portra1t

was mixture of pdnk and black {Fig. 9). As Steven had previously

stated, he was born white and he became black.. I felt this could be hi's

way of seeing himself go from good to bad, or accepmed to.unaccepted. .

- He seemed angry and this impression came aqross~c1ear1y. . S

Any ment10n of the move was enough to start Steven ye111ng He

asked if I was aware-he was born with a menta1 hand1cap - I asked

what he saw as a hand1cap.- He answered, anyone who was different", )

Steven expressed fears about being treated bad]y when he moved

»

) A]though he had a hand1cap, he said, he was br1ght for .someone 1ike

that.

' ThlS sess1on seemed to mark a change in the therapeut1c relation-

ship. There seemed to be a realization of the reality of the s1tuat10n.

.
] , -

‘After this cqnversakion, Steven began to share .more verbally and

. ' o
creatively, L

*3
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The airplane drawn ‘that session was, again, coloured (F1'.g'. 10).
.The tSp half was white, and the lower half red.. The wings we?e'clear‘

and next to t’he strong colours, almost non-existent.

The rgsidence sponsored a sport; day but. Steven would not take
-part. Instead he gtayed in his room "‘stinging to éod" and pretending
he was “Johnny Cash in his mind", He drew an album covérﬁof Johnny .
Cash (Fig- 11). This album was entit] ed "A Lady Came From Bastemiers"

.

and it was on the "Continental" ‘lA.abe'l . He would not colour it,

éxplaining there was no room for colour, : ‘

He was invited to design an album cover fqr himself. It was
"do'ne in pen, one of several ke.’bt in his breast pocket at all times.
There was an express1on of delight on the face. This album was ‘
rec'orded Tive at Place des Arts backed by the Montreal Symphony
Orchestra, and it was on a Viscount Labe] ~ The cover wasrdesigned
by Contmental GaHemes The name. of the album was "SAA sings
JoMfns Cash (Fig. 12), and the title song is "Father Uncle Coming
Kenny", He would not explain this tit1é. The 1ongest song on the
"a1bum was "B1tch Bitch B1tgh"'wh}ch when asked, he exp]amed was
| .about Mothers Dogs. 1 asked him when I would be able to buy this
a1bum by this new singing sensatwn/}\Steven wanted to kndw how much :
money was available - $10.00. He felt the theraplst should buy the .
) \Johnny.C?sh album at.$7.99 béc'alfse his‘ was too expensive 'a‘t $10.99.
The under\'lying question seemed to be ‘how much was one wil]jnng to give

S

this relationship.

[

At last Steven had found a-way to externalize his anger. The

record album became a permanent feature and would be used to express

[ R o
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" feelings openly. In this album cover the first 1ettef from his‘tit1g'

’&ong‘spe11ed the four letter work which would-invariably cause a hou;h—

washing. Inieed, he seemed to be testing the limitations of our rela-

tionship by gpis new EWTEITX By writing the words and disguising them,

instead of yelling them.he was releasing his hostility and feeling a

]

_him to stay.

’

small victory. He had outwitted the residence.
— [ - * ) f ) * . v
By the beginning of October there was no doubt that Steven would

\

be" moving. He had spent 12 years in this residence‘and his fe]]ow-.

*

residents had become almost like his family. There would be no xeturn
. . _

visits. Once he left, re1ationshibs would end.

His parents were moving two weeks hence ‘and Steven said he felt

.deserted. He felt they only cared about themselves.. Through this all,

s

he did.not wdnt to be left behind and yet he wanted someone to want

e

The trucks in his pictures changed with'thjs new development.
Instead of facing'downwa?ds, they now fated away (Fig. 13). Stéven had
started saying goodbye to the staff, He expegfed to leave at anytime,

and wanted to be prepared. C o ;

Andther album cover .was @rawﬁ and Steven's usua] figure had
changed There weré‘now eyeba11s' hands, buttons on the sh1rt and
some more scribbling on the inside th]gh of his right 1eg This
brought to mind h1s stated b1rth defect One of the songs on this

- album was- "Phoque of f my Love" (F1g 14),‘and he ‘explained that when

one.éays goodbye to a girl and says th1s,, she -says it back. I asked
if Steven felt an attachment to'any girl in particular. This

attachment was to his Art Therapist, he explained. He then wrote down

]

)

[
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another title, "What is truth" and when questioned about this he o
v . . . > .
’ #

answered thaf what he had said before was the truth;

Suddenly, it was announced that he was leaving in two weeks. He
' asked me to measure arms, with him - bare arms. . This seemed "a big;step;,n
for someene who could not remove his jacket in1t1a11y Since we were

'so close to term1nat1on this issue of sexua1 transference semained c1osed

 Steven'was very doset about 1eav1ng He exp]ained that even after
12 years no one seemed to care that he was 1eav1ng He did another
. album cover "About People"”. "The facial expression seemed worried
(Fig. 15); Theieyeba]]s were now co]oured in. The hair was scr1bb1ed
lHe wrote his full name across {he top of bhis cover and then 11sted the
songss Biack-andrBlue (1ike the bruise) 'Blondié A3§nue Continental
Blondes, Phoqu off you Bastard (a very sad song) and Bad Dreams He
;saﬁd heifodhdait hard to say goodbye. Just before he }eft the room- -

he presented a picture done earlier, on a hand towel, of a "dump truck"

because- he said, he felt peop]e always dumped on him, . (Fig. 16).

13
e

" It was.the second to last session, Ddr1ng the day he had thrown

a tantrum 1n the workshop, his head was- bruised from banging it against
the wall. This frustration was now spilling over into se1f-abuse. He

was leaving -in one week.

Steven drew and coloured in-a large truck which was once again, .

going downhﬂl~ (F1g 17). The windows were a1so coloured. At bhe

N

~ /
same time I made\a sma1} c1a§§f1gure‘ Steve 1dentif1ed the sma]l T

LI
figure as Johnny Cash. The truck was drivfng!to California where ;
Johnny Cash was making a movie called "You Somw of a Bitch". In the .
movie, Johnny would ki1l a rattle snake with a big gun. This was
acted out with figures made of clay. Steven shpt the. snake, saying, ,

1}

;o
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f ' . Johnny Cash is not afraid of anything.

§ A

o ’ The figure became Sfeven who was riding "Shotgun" for Johnny while
he drove the truck., The trdei\was hau]ing-husica1 instruments.and then'

v a he drew the trailer (Fig. 18); This was the first time Steven had

/ drawn the back.of a truck He attached this to the tractor part of the
« ‘ ~truck with scotch tape and then rolled the pictures up tightly so that
. they would not get lost. He asked that the c]ay f1gures be put some-

place special, along with the gun and a newly fashioned guitar, and he

' Jeft. '

. s
S

<In theffina\ session Steven started a plane but ran out of ink.

¢ ' *

He became very angry; yell{ng and throwing his pens into the garbage,

v
'

He would use only'the presented art mater1als.é Steven drew two pictures o

one of a plane (F1g 19), and one album cover," (Fid. 20). The plane

was black W1th some red wr1e1ng Although he would usua]]y write a]l

. - over his draw1ngs he did not seem to have much to write on this ]ast
day. There was no d1scuss1on about h1s 1eav1ng, he refused. The final .
‘a1bum was entitled, “Black and B]ueaLover".r This portrait had more—
ophyeica] details than any preceeding ones, There were hands with
fingeef, 1ip, eyeballs, eyebrows and clothes, He seemed te be

) - - &

/}, , o presenting a mdre* complete image of himself. ) R f]

Fina11y, Steven wanted to know if his art was being kept in a

safe place and‘when he was satisfied by the "answer, he left.
A d . . .

. . Steven has not been hea(d from since theﬁ.
5 R /"' " o ’ . . ‘

rd ' » r
4 . .

-

TR N

wh

ey



-

¢

I i T ST oMo VB e . i w4

>

R
L5
1Y
%‘"
iy
.
O 2
.r’-
I
ro
~
.
-
.
; ‘w
\ . %%
:
.
\
H
!
i
!
Y L P
1
. ~
3
¢
1
:
'
B -]
R
»
b
"
BN
" v
i o
. £
; .
v L3
A -
. %
M ¢
H
%
v
: f
%
i
»
'
]
a
¢
[NEY
.
¢

4

* stand his si
Pl
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_Steven's growth development can be seen in the .gradual dintroduc- .

tion of dq;ail; This fingﬁ se1f—portra1t-uhich includes fingers dnd

.

_eyeballs gives evidence of his new, awareness of self and environment, .

4 . ——

.

Conégaht'repefitﬁon in this case seems to be his need to under-

’ \

thation,«(schema concept) and identify with powerful. objects

' ¢

and.people, as a ;;; to symbolize fantasies and his humeroug anxieties.
H1s‘trpcks are alnfost a "fiﬁét gbject" (Winnicott) with a special

. re1ati5nship to inner and outer realities.
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ﬁHRISTINE W. . " ;l” . i\. L ve.
Present1ng Factors \\ . A ;;7~~¢{?ﬁ R
A 50ish year o]d woman w h downs syndrome fesident in a home for~
' the mentally hand1capped She r re1y spoke’ and dven then, 50 soft1y e
1t Was d1ff1cu1t to hear her. , a0 q
She. was referred for Art therapy by supervisors who fe1t she was oo ° : %
becoming too/qu1et and withdrawn, . f‘ .

N , . N
* t N - -

At the time of writing Chr1st1ne has been seen 1nd1v1dua11y, once L .

;
¢ A

" a week for one year. LT L

Christfne'has ‘resided in this'home for 12 years‘ Her Father was
alive at the start of ‘these. sess1ons but has s1nce died. . She was.l -
raised at home, with a.family which seemed to p1ace great emphas1s "on
know]edge As a resu]t she cam read-and write very we}] Her draw1ngs

are at a deve]opmentaﬂ]y higher 1eve1 thzn the other residents. At

T zmele .,

t1mes, Christine refuses to answer remarks made by other res1dents,

g1v1ng the feellng that she fee]s super1or because of these ab111t1es.
o ’ .

Throughout most of our time together, Christine would go home on

weekends, to her-Father's apartment. During the week she resided in a

separate community, within the institution, reserved for higher  _ s oot

. - ;D ~ ” »
functioning residents.

R Christine W. entered into art therapy on June 1982. .Ihe first ,
picture, (F1g 21) drawn was of a flower with, four peta1s Three of
these petals, were similar but_the fourth and uppermost one conta1ned ' 2 ?;
three inner nipple. 1ike shapes. This flower was a]one on the,1eft | .
hand side ot the page,- suspended in space. The drawing took Christine é

close to one hour .to complete, ‘She did not speak unprompted and
. ) . o '
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. ' . f1na11y, in esponée to questions about her silence she replied-that she

d1d not speak because no one listened to her At the t1me; I fe]t that '

Christine had perhaps become so 1nst1tut1ona11zed that this was a]most ]

.accgptab1e. She had been institutionalized for most of her adult life.

- e

.« o, In the next sess1on Christine drew a p1ctureaof several flowers .
. 4‘} (.qseban;;ed by 11nes of rain. Aga1n there was one large flower on the .
\~h-. , .f11ef£ side (F1g 22), separate, and then other green ones clustered in
g?oapé bf two.or more.. Perhaps this was an accurate description of how -

{

Christine saw herself inire1ation to others, different and alone. On

:

the corner of this .page Christine wrote a small paragraph to describe

her pie¢uhe.' Since shé found it difficu]t to express herself verbally

N

this hecame the way Christine wou1d often drop hints abont matters

X

1TBphtant to her. 'This part1cu1ar picture was. about remembering camp,.-—", .

o

. . -
- . She expressed worry about oversleeping, missing work and ending up on F\\\ //

\'\_/

- C the wrong bué, going to camp again. Christine seemedcto deny 1iking \\\

things she wished for.

: , By the th1rd session, it seemed apparent that,Christine was ,/ R
forming a stronzsthQPapeut1c bond. Because she spoke so little, busy

' staff would sometimes find it impossible to stop and wait for her to

L4

express herself. Art was becomirig an important means of expression for

“ Christine. °She drew a picture which she entitled "The Funny Looking ’ .
: ‘ , ) i
Puck", (Fig. 23), "ThewUgly Duck" and underneath her title she wrote. -

-her birth date in a 1ighten.pnint ag if it was not quité as important,

- o

The duckling is partially enclosed in what appears to be a womb like

-~

shape. ‘There are numbers from one to ten which are connected with a
line, to form this enclosure. Christine explained thaﬁ.this bird goes

BT v . .
y oﬁqgtaqe_pvery night and becomes transformed into a beautiful swan. S




A

- picture for the first time, (Fig. 25). Her time for art therapy

- 36 -

N

‘ ~ The womb shaped outline was the curtain which closed over the stage.

In this picture the: duck was still belifnd stage and still ugly. The

- beak {s an awkward shape and has no slit for a mouth. It seems to be -

a muzzle as much as a beak.

Iy

One month later Christine drew another duck (Fig. 24). She came’

30 minutes early for thig\ffssion as if she had something she had to

draw.

The duck, seemed to be straining tawards something: The mouth is

- .

open. Christine placed this duck in a pond but as her colours became

lighter she changed to others and eventually created a multi-coloured

_pond; blue on the left side (which the duck seemed to strain towards)

and red, yeif%w, blue, and b]éck on the other side, behind the duck
(where it was coming from). Finaliy, under the.duck it {s black and
the impression of a bird stuék in tﬁe‘mud 1s unsettling.. This is one
of the only pictureé Christine did not title, hqwever, she did tg11

a story about it. She explainéd that the duck was a#acking and very
happy because §he had baby ducks whom she could teéch to'swim, fly and

walk, Irponically, this duck was stuck in the mud.
ot ’ P ol

About this time, Christine got lost coming home from the workshop.
Accbrdigg to her, she was not lost, but running away. She had decided to
go and find Elvis Presley because she could not believe he was dead and
had been found running down the stairs of a metro station. Christine
was taken off public %ranspoftation.@nd was now transported by thé

Home's mini-bus.

On our eleventh session, Chr1§t1net1nc1uded two animals in her

had
\ \ .
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been changed and she was now the first tlient seen in the day. She was

)
very pleased to be first. . 4

'

“Christine drew arhorse with six legs which she entitled Black
Butie. (Actually there seems to be seven legs). She wofked very .slowly,
as usug] and with four minutes left was aSkgd if ;he had anything else
to add., She did. She drew a small duck, following the horse. She
de§cr1bes it as the horse's friend{ Christine seemed to be making a
visual connectioﬁ between herself and me. When I qﬁestioned her about
the number of legs on a horse Christine said there were four (anﬁ yet'
this horse had six). I asked if it was fastgr or freer with six legs.
Was ié\mag1ca1? She did not speak. 'ThiS'sessioh 1eft.me feeling Qgry

pleased. 'Christine had'visua11y shown the therapeutic bond which existed.

-

From this time -on there was a change {n Christine's picfures: _‘
Instead of on1§ a baseline, her picture now had a sk;]as well, The
pictures went from being divided'in two to being divided in three,
with room in the cenfertfor her theme. I feit she Qas framing her

thoughts. This also seemed to indicate a developmental step forward

. and a transitional change.

Her pictures started to contéin the occasional person.-and

Christine started incorporate fairy tales and fantasies into many of

-our sessfons. At this time Christine's imaéinative abilities became

evideﬁt. Much of Christine’s thbughts involved fantasy people and
places. The first picture coptaining people was of Cinderei]a whom'
Christine §a1d she wished she could be on Halloween, (Fig. 26). This
was tﬁe'f1rst picture started from thé top of the page rafher than tﬁe
bottom. In it is-a stick fygure and acoach, The édach is a]most

three dimensional but the -figure is an unclothed basic stick. Christine

<

[
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- of being alone. 'She said she would not let him die because she loves

| complete an image. She explained she did. not trust airplanes ang“did4¥

- 38 = " a.

o

signed this picture "C1ndere11a Christine W.", and thought this so

funny that she laughed aloud. She was re=- creatlng herse]f in her

e

fantasy figures (Klein 1946-63) .

So many of Christine's pictures now conta1ned very important issues,
such as the following discussion about death;

Christine drew a picture of three "trees" and entitled it "A Fall

‘Picture", leaves turn red and yellow\gng;gneen, (Fig. 27). A1l the

leaves were green, There was no evidence of leaves turning but the:
pressure used during the execution seemed very hard. ‘I finally asked

1f she had a problem. She replied, "lhere did E.T. go?" Why was he in .

Y
~,

- a box and how did he get better and not die. From this it Qag apparent N

that she was worried about death. Her aunts and uncles had died and -

| on]y her Father, wh? was very elderly, remained. Christine was afraid

him too much. Like El111ot in E.T., Christine w1she§ her love wou]d

keep hjm alive. Before she left_she said that E.T. was Tucky to have a
friend who Toved him. I wondere& if she unconsciously makin§ a‘connec-
tion between an ungainly, ug1y,/otb§r world creature and herself. The
connect1on does not seem outrageousjto'this'therapist.

Christine had been in Art Therapy for five months and had
developed‘a close rapporf'wiph the thérapist ab&ut the time that
Steven (s;é 1st case study) moved to Toronto. The. two were residents
of the same wing in the home and'although they had neve; formed a cfose "

friendship they had.lived together for 12 years, This session Christine

drew an-airplane (Fig, 28), that was incomplete. The plane seems to be

missing the back end. This was one of the few times Christine did not' -

te

- not tﬁink they were safe. Christ1ne,wanted';o know where Steven was éi

. . . .
\ - AN
, .
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going. She asked if his parents wefe aware of Hie 1egving. Fina]}y

she'seid that every morning she went to the workehop and every nighf
"she returned heme. She wanted to know if Steven would be doing the same.

I explained he would not be coming back but that he would be safe‘engl (’//)/

cared for somewhere else.

- We entered the Christmas session.and Christine's imagination took

flight. After one picture in which she portrayed Santa's sled, (Fig. 29)

.she explained he was not in this picture because he was husy in the
department store where he was a salesman, (this was quite intuitive I‘

thought) ..

R

M T

Again she -asked if Elvis was really "gone". .What did_she think?

She thought he réally was, now.

’,

One month later Chris had an argument with one of the other o i
. residents on the mini-bus. She had been* yelled. at. and ridiculed.
Christine was very worried because she had not (in her view)Qdene
éﬁything wrong. In that‘session,\Chgdstine's picture was entifTed,
“Yeller went into the Forest to Get Bitten". According to Chris,
yeller (could be old yeller) from the movie of'the same namé, or o ' 5 '

could be yeTler on the bus, who went into the forest'and did not realize

et T et

' how. dangerous it was. A wolf was goin§ td”hu}t him, She could not se} T
how the story ended. In.theyp{cture Ayeller" has. two painted legs and '

one unpainted shape. This session was one:in whicp a basieelly non-

verbal eerson was able to tel1‘of her aneer and expfes§ a wish for

-frevenge in a metaphor1c way which she might not have acknowledged other-

wise, Again the use of "symbolic play" to recreate what she’ wished . ’ J
(Piaget). A step had been taken towards her accepting her feeTings and ;

, , .. . ] . .. ;Q
expressing them out loud. _ : ‘! , o ‘ o é%
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Given an op oFtunity, Christine was becoming more verbal. She
had, recéntly,'me tioned that the other residents did not 1ike her but

would not elaborate on this.

" In the next session Christine told a fantasy, again, to express
her feelings. She started by saying she was not as smart as the other
residents in-her wing, especially Mary_(name changed). This‘was
especially fronic in Iighf of Chris's superior attitude. Mary could
not read or write.Mary’ was .very smart and ghe had stolen the letter
Chris wrote to her 01d Camp Councillor. Chris then went on to explain
that she did not know anything about "bodies" and Mary did. - Appafent1y
this wing had been redeiving sex édugatioh and Christine Qas'surprised
td d1sEoVef she had a girl's body. Boy bodies were Qif%érent, she
exp]ained. Mary knew about thjs and so0, was much sﬁarter; and had

Taughed at Christ%ne. Christine wondered if there were wolves in the
' . L

forest near thie residence who might sneak \n and steal letters, .(Fig.30). '

If so Mary could get blamed. Revenge, sweet revenge! This client
had so much to say that no one had heard before. On the outside she

was always smiling and ac¢epting, quiet and.shy. The following session

" she told me, that she thought it was bad manhners ﬁo talk about yourself.

People should be quiet so as not to draw attention to themselves.
Perhaps, as a child, and an unusual child, Christine had been told to be
. -y N \ h .

quiet and -stay unnoticed. Now it seemed she had stayed qu1e£ for years,

‘For several sessions after‘th1§ Christine dealt with the story of

the "Wizard of 0z", (Fig, 31 - 34). She would be Dorothy, her Father,

the lion; and the therapist Glenda the good witch. It was very hard ‘to
- 1

get to 0z, according to her, because one has to cross 33 Bridégs.

1

Anothef.resident was in ‘the room during a session and Christine drew
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a red yellow brick road and spikey red trees giving the impression of

-

" anger, (Fig. 35). She called the other resident a "dummy". For the

' .
first time she was verbally angry as well as creatively.

Christiﬁe had written a sgries of letters which she gave to me.
They expressed her fears and hopes in oblique ways.and were réwritten “
during the week when she was not in-Art Therapy. She would place them,
guiétiy, among thé'papers and then leave the room knowind they would be

discovered during the cléan-up.

t

Another picturg entitied, "6 trees in the forest which talk to . .
people" brought up the issue (for some reason).of glvis' death, agaiﬁ. 1
Where did he go when he died? Why was she acknowledging this death? | v
Was someone going away?‘ In Tight of the later death of Chrhstine's

father, these discussions seem very appropriate. She was aealing with R

his approaching death.

-

One of the othen residents\was moving into a groub home', Hel
would still be working at the workshop but would be 1iving independently,
now. This made Christine feel sad (as was, expected by everyone) and ~y
.happy {unexpected). Why would she be happy now? This resident hit ’\”ﬁ§
Christine on the head and at the party that night she wanted to say

goodbye and that she hopes never to see him again."

.

Christine is still in art therapy once a week. It is starting

~ to make a noticeable difference., Other therapists have noticed she

spéaks more and seems~qujcker in her actions ‘She seems to take part

more in group activities. She had even to\d this therapist off
',-

5
Fesn

Tt Brwsa
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_SUMMARY OF CASE WORK
, As 11lustrated by, the case work, both of these residents seemed
. o
to become’ mg;e aware of their-aﬁﬁiﬁtﬁes and emotions. From tentative

Beginning‘each was able to express part of theirﬂaﬁger and frustration

with situations which were behond their control. There were many issues

which were not dealt with.in fhis paper, including death, separation and

sex. Each of these issues would require much deeﬁer investigation than

this paper allowed. = ‘ Ve ‘ ' ; '

MY

'Metaphor and Art Therapy

Through the use of metaphors (fairy tales, fantasies and heroes),

" each-was able to better understand their problems and, in some way, e

/

create a positive answer for each. ‘ : ”

For Steven, who was being moVed, against ﬁis will, the Art
Therapy room became a'p]éée where hé'aas able to vent his anger Hn‘an
acéeptab1e'manner. His use}of repeated images reinforces the idea of
creatively reconsfrucfinéﬁhis life's situatién intb a model he coyld
manage. éather than iffe "gbaﬁdoned child" he:might have been, he could
recreate himself as pero,‘a powerful moyer (truck image) and a lover.
The use ;f Johnny Cash, as a'role model, made Steven able to control

his ‘own 1ife and future in a small way.:-

A closer Yook atfthé image of the he;o also bears out this
thought. Jung refers to the hero as the pqwerfu] aén who vanquishes .
evil 1q the form of dragons, serbents, monsférs,7etc.,'and who~fregs
.péople from death and destruction.  The belfever, according to'Juﬁg, '
believes that ordinary man can be freed from personal %mpOﬁéhce.and'<

given sﬁperhuman qualities. In light of Steven's situation this seems

appropriate.
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\id/ ,. In.our own times, we can easily see how the weakling, tha smallest
or youngést, can become ‘the hero. Supe}mah, Luke Skywalker, the

children in movies 1ike the Bad News Bears, all go on to cdnque; and win,-

‘in a gentle and honest way.'

.

SRR . In the end Steven did seem to accept, more easily, his place in S
the scheme of fhings.‘ He was able to view himself as a more comptete
person, witness the eyes, fingers, etc. of the final drawing. He
&,

' g; seemed more able to deal with his reality (Winnicott).

As well, Christine used the hgroine to bring meaning to-her _ .
existance. Dorothy does, finally, get to the City of 0z although

-+ there are 33 bridges to cross and a long, difficult road to travel.

. —

} ~ She alsa used the fantasfes to reconstruct her past, to bring- e
‘ }évque 1% an aeceptable way. Fo} one who had seldom expressed anger
-or dissatisfaction, her use of the wolf as a symbolic forcé of re;énge
waslsatisf91ng. In each ta]é of thé wolf, Little Red Riding Hood,
Briar Rabbit, the wolf 1s'fina11y'conf}olled by the force of dood. ‘ 'Wgﬁif

It is controlled anger.

i~
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s - o | o * CHAPTER VI
' 6.1 'APPLICATION OF THEORY

. As Thomas webster had pointed out the hand1capped tend to .7

» . , : {
‘ : 'perseverate in- que§t for p]easure.- However, at th1s time, one shou1d
remember the concept of schema, an action in order "to understand, an-

aption or sequence of events which will represent a learning step,

" The repetition in each of the preceedinb case studies does seem

'.to be a repet1t10n of the fam111ar for pleasure, but is also a step

S }towards the more cogn1tive area of creatxve p1ay and symbol1c re-
L B LY "\ &
organwzat1on.
. C e . ¢
-t Each of these'EIients was becoming more awaré (of tHemselves) as

a person with a right to ehotiohs;‘choices and guch of what we "normal"
. F L :. ! take for granted. . ‘ ‘
To‘refer back to a deve]opmenEa] theory, play is assimilation ‘
Being'doaiﬁhnt. Art'seehs to-be one qu of making play a reality by
committing it to a.téné;b1e érea,'i.e. paper. In these example, we
1 can see repetition of theme ds the repeeting.ofian action in order té .

. understand.

Not only have these clients learned to create something of -value,

’theyﬁhéve seemed to learn to recreate emotions. I[f this is 50, the}

have gained consciousness., . !

By keeping the therapy on the level of.metaphor, avo1dihg
’dnterprefation'for the E}ient, both were lead through'hinn{cdtf's
(1971) Sequence of Erowth;:fe1ying,in“a re]ation;hip of trust,
learning to cohyerkithe mental activify manifested in d1ay“into

& o

images which give the possibility of containing feelings hard to

o
*

,
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to deal with, and fina1ly forming the basis of a sense of self,

R}

This final point can be .seen by the-greaté} intricacy of theme

%

and thevgréater detail in the drawings. For Steven, this also was
demonstrated in his final gesture-of being ab1e'to ride shotgun for his

hero.’ He became someone who could protect another, perhaps he consc-

iously realized he could protect himself. 4 A

t

6.2.  SUMMARY

In each situation, the approach taken in thérapy Hy this therapist

was one which offered choices. Because of the 1nstitytiona1fzation factor,

2

°, each of these clients was used to a very dependent role: A]though’this

seemed to take care of their basic nggds, it ‘aid not allow for aﬁy
stretéhing'of fﬁé'imagination.’ The choice of media and subject was ., "~;'
always up to the client. This choice seemed initially to 1nh161t them

but as Fhéy became used to this format'fhey were aS1e‘Eo use thé freeaom °:
qongtéuctiVe1y; for their nQn ﬁeeds$= They wergA1£arning to feed ihemé

T, 4

selves, ' L . ",

™




arise'fromxworking with the mentally handicapped or brafﬁ)damaéed client.

‘population,

','seriously inadequate will never be normal, but if someone can be raised

-46 - - . : , Vi

CHAPTER VII | . | v -

>

7.1 A FINAL WORD R g , ‘

The preceding has been a pfesentatfon of some of the issues which'

. . A .
Emphasis has beén placed on'-choice and creativity as a means of

I

' siimd]ating growth and awareness. Institutions and residences do the

best work poss1b1e with the resources availab]e. It seems the"duty of ‘

\an Art Therapist working within the institutional structure, to supp]ement <

the work done by the staff and educators, through the use of imagination-,
. . <.

and choice. ‘
"i w "’. ‘: 2. '
As can be observed Progress does seem to take place within this
v Ve Py ) B , PS »

" § - ¢

. For the moét,part,.behaVWoﬁal therapy’ is used in institutions

7 for the mentally handicapped. This- enables clients to Jearn certain

. tasks and gein an intreésihg Aegree of integraéfon ig the social setpihg.

~

The Art’Therapfstﬂs(;ole is to engage the imagination and create
a new and different‘sehse of accemp1ishment.. One which touches the.
client emotionally. _ , :

It wéuTd be unfair to all concerned if one expected more than

“was;feas1b1e: Tﬁomas'Jordan (1966 ). cautions us to remember that the

. to a lesser degree of inadequacy; that may be a major step as well. ' e

o ,jA lesser degree of .inadequacy and a new sense of accomplishment.

can be a major step towards awareness and fulfillment.
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