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INTRODUCTION

_been of fundamental importdnce to both applieé linguist
. and language teachers in recent yeérs: Everyone concerne&\ ,f L
with the teachlng of second 1anguages wants to know much mere | |
about what it is that should be taught to fa f the learmers .

of second 1anguages become communlgatlvely competent. Com- : j

° ‘e

cwarz v

o @

municative competence is seen as 1nvolv1ng more than mastery /

of a serles of grammatlcal (syntactlc and morphologlcal) . .
structures. The con51derab1e 1nterest in the content ef

'the 1enguage syllabus is due to the anrea81ng applloatlonu

" Of the recent théoretical views:aﬁd'studieé‘in‘syllébuﬁ desigh .
especially the wo”z,‘k of the Council of Europé with-Wilkins'
ﬂ(1972) propos?ls for nbtional”syllabuses, Tﬁim's (1973) _

analysis of communicatite poteﬁtiél, Bung's (1973) work on - .

spejgflc language needs, van “Ek's (1975) specification of - : S

A the Threstold Level for: Modern Language Learning in Schools

l ©

" intended for lgarners of European languages, and others.

. The work on discoerse analysis carried out by Sinelair
(1972), Widdowson (1973), Gandlin (1976) and others has
also had a strong influence on syilabus development. "Cand- } )

lln (1977) wrote that the term 'discourse' has been used

=

to refer to a sequence of sentences and 'discourse analysis'

. teEt
.

is the investigation ipto the forma} devices used to con-
-~ . R . ,\} .
nect sentences together. ' In other words, we can say that. this

® v v [
' . &

o o 1
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code and

means that discourse is begarded as a’'product of the language///

jiscourse analysis is,an 'extension of the scope of

grammatica description. The term 'discourse' has also

e

been used to refer to the connec 1on between what is sald
and what is\meant and déne, the cOnnectlon between lingulstlc

form and soc al meanlng and actlon Therefore, the relations:

1

-between sentehces ahd social meanings and actions could be” " o

called ! dlscourse and the study of these 'dlscourse analysis'
(Crlper and WlddOWSOH, 11975).
More than forty years ago J. R. Firth encouraged 11ngulst§

to study conversatlon in order to better understand what
language is and how it works., For Firth, language was .only .
. LN e T
o % i
meanlngful in 1ts context. However,-he was ‘ignored by Sther

llngulsts of the tlme because they followed Bloomfield who
was concerned only’w1th form., Bloomfield argued that llngulstlcs

is only concerned with those phonological, 1ex1cal and syn-
7
Qactlc features whlch the utteraﬂces share, not with explalnr

k]

Ing how 1dent1ca1 utterances have dlfferent functions in

diffenent situations and how llsteners correctly decode those
utterances. However, despite the disagreement among linguists

A
AN

of the tlme, discourse analy51s has come to be regarded as

-

.an 1mggptant érea of 1nhu1ry o

L

Candlln (1977), for example, has argued that a llngulstlc

form not be 1nterp~eted 1ndependently of a partlcular context

because the ablllty\\c recognize a llngulstlc form does not -

guarantee that a learne? can actually use that form correctly.
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""In short, discourse analysis has had an important influence.

on recent thinking abou%‘language teaching 'and syllabus
. ] - . ' .
design, o :
, N
As & result of studies in discourse analysis and syl-

labus design, as well as the intention to define communica-

"tive competence, there was a movement away from-grammatical .

syllabuses, to situational syllabuses, and moré.recently to
what are described as notional, functfonal or communicative

syllabuses (Munby, 1978). .

Communicative Competence

[

The term 'communicative compefence' was used by Dell

. Hyt#s (1971) when’he argued that Chomsky's definition of

competénce was too narrow bécause it deals with linguistic

competence only. In Aspects of the Theory of Syntax (1965, ~

»

p. 3), Chomsky writes: ' \\

N Linguistic tﬁeory is concerned primarily wi%h an ideal

vspéafér—listener, in ,a completely homogeneous peech

community, who knows its language perfectly and i
’unéffépted by .such grémmatically irrelevant conditions
as memory limitations, distractions, shifts of attention

and interest, and errors- (random or characteristic) in\ *

. épplying his knowledge of the language in actual ber- \'

a person is able to undbrstand. and produce any and all of

the. correctly formed sentenbes of his language. The speaker- ‘ |

. \ i
formance. ‘ \ !

, - / \
The mastery of the abstract system of rules means that \

] e

\C‘I - .
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*listener's knowledge of his language Chomsky calls lihguistic

include the sociocultural.component which is a significant

" out that.while knowledge of the rules of grammar is necessary E%
s : . , 1%

rules of grammar. The fundamental importapce of Ianguage

L . C - 1

< . 3 B
a

5
ey

competence, and the actual use of language in concrete situa-

e

tions, he calls llngulstlc performance ’ fj,
Hymes (1971) argues that Chomsky's categorles of com- %%

?
petence and performance are inadequate because they do not -
part of language in use, Criper and Widdowson (1975) point
because it will ensure that each‘sentence is correctly' k

generated, it will not ensure that the forms of any utterances

are approprlate to the context in wﬁlch they are made. We

cannot separate language,rrom the social component, and it

would be incomplete and inadeqoate to consider- only the

b - Sodi o vliehd s .

ts that it serves as a means of communication; it involves

peopie in some sort'of interaction. Therefore, to know. the R
1anguageils not only to know the rules of grammar bw?tto B

. know something. about how to make use of such rules in order .

to produce appropriate utterances. It is necessary to learn

the conventlons of use which control the selection of cor-

rectly formed utterances appropriate to a particular 3001a1
situation; Chomsky, among other linguists, seemed to have -
assumed that it is only the rules of grammar whlch’are ’
systematic and therefore worthy of 301emt1flc 1nvest1gatlon.

He was concerned with the properties of language as an

abstract formal system of rules ané not with the ﬂse of - v
‘ \
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language in social context, Jakoboéits (1970) afgued.thaq
_the rules @hich goverﬁ sociai interaction are a ﬁ;cessary‘
part éf'the linguistic combekence of a séedker.ﬁnd should
" not be ignored. He does not ignoré the rules of grammar,
but suggests that both, the social contextfselectioq rules
aﬁd the rule§’of gréﬁmar, are necessary for a speaker -to be
.linguistically oompetent.
ﬁy making a distinction between linguistic cbmpetence: v
and pef?ormande} Cﬁbmsky and his followers considered
1inguiétic‘competqbce'to be the oﬁjeét of ;tuhy for the’
linguist, Whilé perfbrmance'involves psychological énd soc{af
constraints. They concentrated oniy on bne‘aépect, thaf is, »
the linguistic cohpe%énce, which enabled theﬁ‘to~define
linguistics within their theoretical giamework. ‘

} C;iper and Widaonon (1975) suggest:that this approach,
-although a necessary étep‘in any enquiry, is too limited K
for thé language teacher because he is not oniy concernédwr

=with competence in describing or conﬁrasti;;vlanguage
fysteﬁélbut with the way these systems are uséd. In other

words, learning a language means not only learning the rules

ofithe formal linguistic system,‘thatkis. the rules of gram-
mar but alsoyﬁow~to use language appropriately. in different a

EN v . . .
//zocial contexts. Without knowing how to use language

| appropriatély1 the rules of grammar would be useless {(Hymes,
: LY
1971). A leagner‘who knows.how to use grammar in order to

~communicate apprOpriateiy can be said to know the.lanéuage.f
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In other words, he must know what sort of language to use

in what situationrana with whom, when to femain silept or
to speak, what gestures are appropriate to go wit& what

speech. Therefore,"teachers,should not oniy»appeal to the

abstract sysfem of grammatical rules but alge to socio;//»~«\

linguistice,‘fhe“éfudy of language in use. ’ b *_

Hymes (1971) defines commuﬁica%ive dombetenee as ?he.
speaker's-abiiity to lproduce appropriate. utterances not
o&ly gramhaficallf correct sentenles, ﬁis definition
-covers four aspects of eompeténce that ?nclp@e not only the .
grammatical aspect (something formally Rossigie) but also
sociocultural (something contextually apprdpriate and |
effeﬁtlve). psycholinguistic (someth ng 1mplementat10na11y
fea51b1e), .and something in fact doAi, actualLy performed,
and what 1t$‘d01ng entails, In otherlwords, Hymes' deflhl-
tion of communicative competence shows fhe‘relationship
between: grammatlcal, psychollngu1st1c and SOClOI\nglBth
aspects, which produce and 1n}erpret cultural behav1our '
‘that actually occurs. S 4%;

Other llngulsts Qho broadly agree wit® the Hymesian
'view of communicative competeﬁce are Caoper (1968),
Jakpbov1ts (1970) and Widdowspn (1921. 1975).“They all .
reject the Chomskian viey‘of linguistic competence as - _

' being limited and have their own 'views of comminicative

L
*

,competence. JakobOV1ts (1970) spec1f1es four aspects of

T bommunlcatlve competence. psycholinguistic, soclollngulstlc,

T

™~

o
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dar N and grammatical aspects of communicative compétence, and

’ ' . . . . 'Z - ©

paralinguistic an& Rinesic. The most important difference
S between Jakobov1ts and Hymes is that Jakobov1ts Omits
2
llngu1stlc competence in the restrlcted sense of grammatical

“Mnowledge as a-less important aspect of a speakery s com- . -

petence. Hymes includes grammatical knowledge as one of
the parts of communicative competence and,emphésises the
importance of the relationship between grammatical, eocio—. .

cultural ;na\psycholinguistic aspects.

E""'-"’-; —

e sirndeanat o

Cooper (1968) is also concerned with the sociolinguistic
| 4
Widdowson (1971, 1975), Sinclair and Coulthard (1975),

'and Candlin, eather"and Bruton (1974, 1976) view communica-

A}

o

‘,tlve competence through the analy31s of language in use at

A A T s 2 Tt Yo WM

dlscourse level, 4 .

KR
Halllday (1970 1971) is also concerned w1th 1anguage

[T

in use as Hymes isr~_He has develOped a soclosemantlc
\\ , )
approach to language and ;ts use. The central point of his ,

T 4

-y
P N
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approach is the notion of 'meaning potential', Halliday
describes it as the sets of options in meaning which are

available to the speaker -listener. He suggests that there

" are three stages which display systematlc options and they

are at the dlsposal of the ggea er, In other words, a
8001a1 theory determines what th speaker can do.:what.heb
can.mean and What he can.say.‘\Tne gignificance. of this, {
approéch lies in the fact that lingﬁistic form ie being
_w"approached in a different way, that is from the ‘standpoint ©

of meaning (Munby, 1978), ) | S e




\ The.objective of linguistic gréqping was to teé%ﬁ those

LN
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" of the languagé; The materials in‘éuchnalsyllgbus were

' gréuped,on the basis 6£,supgrficial formal criteria because

Approaches to Language Syllﬁbus'Design .
. R }1

’,

-A variety Pf}abproaéhes to language teaching hgs been
seen in the past thirty ye;;S or'so. The difference between
them lies in the mefhodg rather than the content. There
has been a remarkable séabilify in the principles that

funderlie the choice of what is to be taught and how this

material should be ordered.
. . /r/ . ' )
Grammatical Syllabuses
® . RN - H
The idea of -the 'grammatical syllabus' was fully des-

cribed by Mackey (1965) and*also by Halliday, McIntosh and
strevens (1964). Accordipé‘to the grammatical syllabus
units of language were defined in grammatical terms. Language

was split, into parts determined by grammatical categories

language learqing wasvthought of ésaa mattier of acquiring

v .

the ability fo"produce sentence patterns automatically.

ﬁitems~that were syntactically related to eacq other sd that
the learners could discover the.undefiying regularities -
“that ‘allow the geqération of well-formed sufface:structures
(Corder, 1973). | - s

More receﬁtly,'however, this‘appr6ach to language e
tgachiﬁg has been seriously criticized on the grounds that -
grammatical syllabuses seem not to lead thejlearners'to \

successful communicative competence. The reason for this
i , . [ T

'

- . L= e .
I . ﬂ...‘)?.\, ﬁ...,,\“.‘...w....».uw- w



. been learned,

.simpie structures‘to complex ones.- .In other words, the

failure, it is eileged; is_that‘érammétieal syllabuses to
not provide -the requisite conditions. The learners,lack. ..
the right sort of motiyatien because grammatical syllabuses
have unrealistic objectives., They attempt to teach the

entire grammaticéh‘syetem despite_the fact that not all ()
parts %ill be equally useful to~a11 learners, Moreover,
exercises and drills used in such syllabuses are usuﬁliy

of little value because.they consist of sentences that are
grammatically similar bﬁt‘semantically unconnected., In Z '
other words, the bringing together of grammatically identical .
sentences is highly artifieial, eince ih‘reel communication .

it is sentences that are alike in meaning that occur together

“ and not those that are alike in structure (Wilkins, 1972).

" Corder (1973) also suggests that such syllabuses do

‘not provide the learners with the meanings of the grammatlcal

categories that are being learned or theirkappropriate use.,

Jakobovits (1970), Rivers (1‘972) and Widdowsef™(1968) make, .
s1m11ar p01nts argulng that the grammatlcal syllabuses

take for granted ‘that the communlcatlve use of 1anguage will

automatlcally be}learned once the grammatical rules have

L]
V8

Mackay (1977). writes that grammatical syllabuses are-
N . - ’ ; ¥ .
characterized by concentration on the progression from
structures which are considéred to be linguistically simpler .
are taught before the structures which are more cbmplex,
The use of this kind of logic in organizing a syllabus

W
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.1* logical enough. -However, Corder (1973) areues that we do

/ . " A ' .
>, * . 4
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seems to be ,based on linguistic descryptions of the khow-
ledge to be a%quired. Corder (1973):yr££es that. this-type\‘
of organizatien is a necessary but not a sufficient condi-
tion for creating an effective syllabus., We also have to =
take into consideration psycheldgic;l constraints. What
might be a ogical sequence of structures in terms of some
‘llngUlSth description mlght not+be loglcal in psychoioglcal
terms. The general. bellef seems to be that a simple struc-

[

ture is easier to learn than a complex one. And thlé’ls

+

iv
not know that a partlcular structure is easier to learn, and

" therefore should be presented flrst.» He gives an example of
the verb "to be" which is used as an auxiliary~iﬁ’the forma-
tion of the proéressive and perfect forms. This verb is
usualiy taughtqfirst in its function as a copula, Corder
yrites'that the%e is'no linguistic reasonKWHy we should not

. teach the forms of the auxiliary "to be" first and teach

its'fqnctioq as a copula second, The belief that the verb

,'fto be" should be taught as a copula first seems to derive

. P

from some notions of the relative difficulty of learning

the two diffekrent, functions of the verb "to be", But, accord-

ing to Corder, there seems to be .no clear reason why sueh
structures as "she is studylng" and "we are 81ng1ng are more

dlfflcult to ledrn than “she is a dancer%_and "we are brave”,

It seems that therg is a linguistic reason for teaching the

© verb "to be™ in-its function as a copula first and as an auxi-

~ L -

liary second, and that the progressive structure requires
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Y . o
- more transformations (+ auxiliary, + -ing form) than the-

copula. But it is the functional rather than linguistic

'grounds which make the verb "to be" as a copula before the
verb "to.be" as an auxiiiary a dnbious sequence.
" Most of the textrboogs still widely used in second
‘1anguage teaching are typlcal examples of thé grammatical
'sylltbus. One of them is The Lado English Seriés (1970)

which has been used in-many Canadlan schools both publlc

and private, and w1tg children as well as adultg The  °
" book claims to be an "gntlrely new type of text-book series

for students of- Engllsh as a second language (Lado, 1970,:

p. 1). Its intention is not only to lead the student to

a secure mastery.of the material the book contains, but

.

h -also to give him a 'firm confidence in his ability to. use

L

it. lado urites that the goal of the series is not to
teach granmar as sueh but to nelp the student'use English
_ i&n:ences. However, when we look at the content of Book 1
™ for beginners, we can see that the book is based on & gram- -
A matlcal syllabus._ In Unit 1, the students are introduced
to affirmative statements "this is Phlllp" and "Phlllp is
a student". On the morphologlcal levéi, we start with the
~verb "to be" in its functlon as a oopula "In Unlt 10, the
students are 1ntrodgced to simple present tenseﬁ"Philip
speaks English", while in' the last two units, 19 and 20,
the‘students are introduced go the simple'past tense "did g

you see the game last night?" Corder (1975) suggests that :

this kind of sequencing of grammatical forms seems to be

AN
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based on the notion of relative ease or difficulty found
only. in linguistic theory or description. He tben continues
that simplicity and compléxii&; or ease and difficulty of )
learning a second languagé afe psycholinguistic problems
that might be related,, but not in a simple way to theoretical
° linéuistic descrip?ions. Iﬁ fact, simplicity or complexity
of learniﬁé is oﬁly one of a number of criteria %hat should
be used when‘organizing a syl%abus. For,exaﬁple, useful-
" ness of the items in the syllabus to the learner might also
- be an important factor, This woﬁld then be vaged on socio-
1ihguisfic considerations of tﬁe fhﬁétions of language in |
communication and not only on the grammatical ones. ‘The
1grammatical syllabus provides for the acquigition of gram-
matiéal'competence'and agsumes either that gpammatiéal
competence is the same thing as comhunicative,combe?eﬁce,
or that the 1éarner can écquirg communicative competence
after he has acquired the graﬁmaticél syéﬁgm (Wilkins, 1976).
\ The adequacy of grammatical syliabuses has been
questioned in recent:years. This does not me2n that what
“is learned'throﬁgh the grammaticai syllabus is of no véiué
;to the 1garnef. It means that there should be a more
‘adequate approach fnllanguaéetteaching and that language
learning is not complete once the content of the grémmatical

’

syllabus has been acquired. ' -

Situational Syllabuses

r . . »

\ :
' Ancther approach to language teaching has been much
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.discussed in retent yedrs, the situatignal one. A number
of linguists suéh as Widdowson (1968), Newmark and Reibol~
(l968) and Wilkins (1972) pointed out that languége should
be tqﬁght in oo%telt because language is always used in a
social .context and cannot be ;ully understood.without refe-
rence to that context. Wilkins (1976) ‘suggests that the
situational syllabus is based on the fact that the situa- t
tions in which the learner might find himself can be pre-
dieted. Unlike the structures grouped together in gram- -
matioal'syliabuses, this %ype of a syllabus focusges teach-
ing on natural situations. fhe étructures necessary to
function effectively in a situation aréléfammatically i
diverse. Mackay (1977) however, points out that although
the 51tuatlona1 syllabuseg are characterlzed by the relatlon

of the language to an exp11c1tly identified 81tuatlonl they

can sometimes be added to the grammatical syllabuses as an
]

. afterthought. For example.'L. G. Alexander's book Question andAns-

wer (1967) deals with various situations such as "In the

Park", "At the Hotel", "In & Department Store". Each situé-‘

A
tion.is followed by a set of questions to be answered. In

the second sectlon v'Be learners are expected to ask the

&

questions. In the third section,, they either have_to‘conduct.

the same dialogue or giV¢\an account of the situation.
Before presenting each situation, a list of grammaticql {
structures is given. For example, before the situation
“In'the Park", the auxiliary‘verbs "to be", "to do" and,

"ean", the questioﬁ.word “what". and "yes/no" tag answers

.
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£
are,iisted.

E. F, Candlin in his book Present Day English for Foreign

Students (1962) has the same.éppreach.a‘ﬁftér a situation |
is preseﬁted, purely structural exercises follow, such as

" "put the rlght pronoun E to these sentences", "mske these .
senterices negative", "make these sentences plural”, ete.

The underl&ing belief is, that because of\ the relevance «
of natural sftuatéons. the learner becomes motivated to ’
learnbtsgfl;nguage. However, Wilkins‘(l§76) crificises
, 51tuat10na1 syllabuses because the -situation can never-sbe
entlrely predlctable as we cannot- know in advance the
(1earner s intentions. He also argues that this type-of a
syllabus would be uneconomlcal because the learner is
unlikely to be able to transfer what he has learned. in one ‘
situation to other 51tuat10ns .

To produce a completg syllabus according. to 81tuat10nal
crlterla séems to be rather dlfflcult because of a numher

\

“of p;oblems that srlse in such an’ attempt. qust, 1t is ., ;‘
mecessary to define the ferm 'situatioﬁ'.° Wilkins (15720
"tp01nts out that it can Dbe deflned quite narrowly in terms

of phy51cal context in whlch the 1anguage event occurs,

For exampley; situations 11ke "At the Post Oir“flce", ."In

the Restaurant"” and so on.do not create great difficulty

because language interactions that take place are clqsély

relateéd to_the'situation‘itselfil However, it would be
very hard to believe.that'the speaker is linguistically
restricted in ‘the physicai situation in which he finds e

,
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‘he might go 1nto the store, not to buy any

. , i ) , 1 5
himself. What he says is what he has chosen to say 'and
. ' ’ )
that depends on his intentions and purposes. Even, in'very

restricted physical situations in which certain intentions '\

t

. are regularly expressed and certain 1inguistic‘exchange§1@#

regularly carried out, the speaker ces not have to.use

the language whlch is related to the situation., For example,

complaln about the non- dellvery of a product wh\eb he has

purchased, or to ask a friend who Norks there whether‘he\M

gwants to join him for lunch. Maklng complalnts, or 1nv1t1ng

someone‘ is" ‘mot. what one typically goes.to a store for.

The making of‘requests, the,seek;pg of information can take

place in almost any situation. Wilkins .(1976) suggests

.that one way in which this problem might be overcome is'by

Q ’

extendlng tbe notlon of 51tuat10n to 1nclude uses of language,

L]

like those Just mentioned, However, if the term 51tuatio?//,

is deflned\more w1de1y and not just- as a physical context,

(4

then, it would seem. practlcally 1mp0631ble to construct a

“siﬁUational syllabus because it would be necessary to des-

crlbe a 51tuat10n whlch represents the wor&d, reallty, life
itself. It would ‘then seem 1mpos51ble to create a situa-
tional syllabus for a general language course. Rather, it
might pe'vaiuable"to design such a syglabus,fortspecific
and narrowly'cefinable‘contexts of learning through whicﬂ

learners maysacquire*a set of appropriate responses to that

‘specific situation. An example of that would be a "tourist

\

ghrase—book" (Mackay, 1977).

———
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Notiohal Syllabuses

In the 1976‘s, a new approach to laﬁguage teaching
"aroused considerqbie interest. It has been called the
noctional, gonotional, commuﬁicafive or -semantic syliabus.
. Because of its foous on the communicative purpoee in learn-
ihgllanéuage and culture,. it might orove to be one of the
" most acceptable apbroaches to both syllabus design and
language .teaching in generall However, it iS'necesséry to
say that the approach is only in its fiost stages of develop-
éent - 1t has not yet gained‘general'acoeptance as.success~
- s ful by e;perlmentatlon with dlfferent groups of, learners,
| cand not much has been said abOut the methodology to accompany
‘th;s approach. \
. The notiooal approach means that we. focus on 'the notions
which -the learmer 1g expected to be able to express.’ He is
expected to be able to communlcate 1n the second language

4

rather’ than only acquire the grammatical forms of the
language‘or recreate the situations he has 1earned through
a situational syllabus (Wllklns, 1976 Mackay, 1977)

The idea of using’ 1anguage communlcatlvely has glways’
been 2. concern of applied 1inéuists. course desighers and
e ‘ | 1anguége teachers. In ohe.l970's, it was developed within

~ the Council of Europe. Trim (1973).was the originator of
“the idea, while Wilkins (1972, 1976) fully developed the J
theoretical basis of tﬁe notional approach to.language

teaching. The notional syllabus,.uhlike the grammatical

i}
A
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andlsituationel syllabuses,
‘ takes the communicative;facts of language into
account from the beginning without ¥Fsiﬁg sight

of gremmatieal and situ@tiOnalvfactors.l It is

potentially superior to thevgrgmmafical syllabus

because it will produce communicative competence

and because its evident concern with the use of .

" language will susta;n the motivation. of the f o
learners. It 1s superlor to the situational syl- /
labus because it can’ ensure that the most important
grammatical forms are included and because it can’
cover all k;nés\of language functions, not~only
those’ that typically oceur {; certain situations
(Wilkins, 1976, p. 19).

Wilkins points out that most\lapguege syllabuses are
derived from synthetic language:%eaching strategy., That is-
to say, the differen@ parts of language aré tauéht separa-

| Eor example 1n the grammatical’
syllabuses, which take the learner progres51vely through
the syntactical forms of the language he is learning. How~

ever, there are language syllabuses based dn an analytic

‘language-teaching strategy in which 1enguage,compqnents

are not seen as isolated building blocks which the learner

must progressively master.” Wilkins (1976) points out that

_the analytic. language- -teaching strategy allows for a

greater variety of llngulstlc structure from the beglnnlng.

The analytic appfaches to language teaching are organlzed
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not only in terms of the purposes for whlch people are

" structurally varied and if there is no careful linguigtic

. would not be ‘possible at the beginning level where linguistic

* . ' N - s » . . !
* constant attention to grammatical form is rieither neces-

A

" ) '18 C }Ab '
. - I

learning language, but also the klndS of language perform-
ance necessary to meet those purposes. As we are more -
concerned witﬁ'finding a way to express Qﬁat At is that .
people ‘do with language, the units 1n an analytlcal approach
are not 1a§hlled pr%Tarlly in’ grammatlcal teﬁﬁg. ‘Language

behav1ouré£§§at is, what people do with languagg, %s . &J,\\-

LAY

confrol, this approach to language teachiné‘wouid seem to
be possible only at an advanced lgvel where we would be
aﬁie to digéxnse with:linguistic contfol; Thus, this |,

‘ !
éontrol must exist although fhe course migﬁﬁ be based on » l
the notfonal syllabus. Wilking.(1976) is aware of -the

- ¢

structural diverghty in 'such syllabuses and suggests that *

sié%ificant linguistic g%ﬁeralizations have to bevdealt

with by isolating thgm'so that the learner can focus upon -
them. 6 ’ _
‘ ’ Newmark (1963) writes that the learner should be
taught t; use the language ifn X natural‘way, not taught

linguistic forms in a synthétic way. He suggests that

sary nor sufficient for successful. language learning,

whlle teachlng 1anguage in meaningful and usable contexts

is both necessary and sufficient for successful language

learning. « ;

s

o Neill (1977) argues that teachers ought to be con-
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cerned with both communication and the p%oblems of learn-
ing the system behind it from the beginning and says that
those who are, begin with what they think to be useful,

* easy, interesting and; therefore, motivating elements of

| Ianguage. .They might, for eiample, be "my name is,.."

and "I live in...".  They are!chosen not only because they

are aocessible but also because they are useful., At the

. . .
same time, the learne¥ can use them confidently and without
( .

too much e££ort ‘ . . D
| Johnson (1977) dlscusses t?e~d1ff1culty of reconciling
the notlonal/functlonal and structural progression par-
ticularly at the beginning leﬁi;. Thé course de§1gner
is always faced with the problems of including complex but

commoﬁ structres in the units where they have ‘to be intro-

duced. For example, in the unlf’on "Maklng Requests”, the

'struoture "Would you mlnd shuttlng the dodr?" is strqpturally

complex. The structure "I would like you to shut the door"
is considered to be simpler and, according to, tﬁg gram-
matical syllabus, it should be taught first.. However, with,
the notional syllabus that would not seem to be possible.

A more common stru@%ure and not a simpler one would be

introduced,first unless we switch\the order of the units
1o ensure that the.simple structure is introdpoed before

the more complex one. This is difficult because other units

will also introduce othér elements of various structural
AN . * ' , >
complexity and their order then would have to be takep
Cow ‘ o
into congideration, Johnson (1977) therefore suggests  that
+ .

‘
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’ ’

at the beginning level teachers should be aware of the
a %

-

new trends in'language teaching but they should not

4

abandon their traditional approaches,‘grammaticaltor v/)

*situatijonal, which provide them with at .least some suc-

5
cess, j"

§—

possible frameworkafgor the beglnnlng 1evel.q The flrét

i Alexand%r (1976) speculates that there n&%ht be three

is the strict strué%ural grading system which has already

" been exten31ve1y appli®d in second language teaching.

The 'second framework, h§pothetically, at least, is a syl-

labus based only on functions whicb does not prdvide a

. basis for linguistic control.

to present essential’grammar adequatelys

-

Such a syllabus would fail

work would, be- a notional/structural syllabus that would

¢

grading. Alexander sums up by saying that the notional/

-

combine language functions and traditional strucgural

structuralusyllabus construction shoﬁld not be under-.

est~mated, and he belleves that it would be feasible and

Vi

for which the language is going 'to be acquxred needs to

)acceptable in an adult bgklnner s, course.

>

l\

v be con31dered,r1th from the begﬁnnlng. He'recommqnds

that before designing 2 syllabus we’ keép the following

question uppermost in mind "What is it that peoﬁle want to

do with iahgﬁage°"; rather than‘design a course on the

o

Theﬂthird frame-

k]

grammatical foundatlon an@ then ask a questlon "What w1ll

ihe language be used for?" (p

. . ~

5).

The- learner needs a

-
YT Y G~ N

L

P
!

o .
B |

1 Wilkins (1977) suggests ~that . the communlcatlve purpose
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kind of language that would enable him to do tertain things.

-

L i For example, he might use 1enguage to express a£;;¥val, sug-

N
Y
%

<
o

¢ . gestion, disagreénent, etc. In other words, it is imp%rtant

to* see what it is neOple want to communicate and then decide

L
ey e b

- ot X what grammatical forms of language would be appropriate for

[y

: . ‘ such communication. o ~ ‘ .
Also, Hymes (1971), Cooger (1975) and Widdowson (1973) ",
suggested that contextual appropriateness is an important

factor for-effective COmmunication. Therefore. the rﬂles ' .

v
T PN - v o -

‘ " o? use and language features approprlate to “the relevant
* ‘ soc1al context should be- taught. Inm other‘Words, the learner
.needs both grammatlcal and contextual competence in order o '

to be communlcatively competent and dealing only with one

vy

I component would probably Ye incomplete and there?gié'lnvalld
(Munby, 1978) Since communidation takes place in definite ‘
) but varied soc1al contexts, we must take into oons1derat10n

both 1rngulstlc ‘and e%frallngulstlc factors.f

W1lk1ns (1977) wr;tes that a fully notlonal approach 2

B e TS

to 1anguage teachlng would mean the eomplete abandonment vy |
of the granmatlcal basis of learning, but such an approachy';_' - ok

has to be well justified" This can only be justified when

‘the learner needs the second language in real life from the s
very ilrst moment An example meght be a forelgn student

who has come to study in a country where Engllsh is a medlum,w, o
of commnnicatipn and therefore‘geeds it from”the very begin-

ning. Wilkins writee(that it.is necessary to take fwull C

-~
account of His communication needs from an early stage N\

e

\ o, » :
3
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. . » } . 1 -
/;“ - because they are urgent for him. ~He thHinks that if we
. “u AN
2 N
adopt a more.traditional approach and try to create a

: gfdmmatical foundation first, then we would bg-denying b
the. possibility of real communication tintil some later -
’stage.“However, I think that with such an extreme approach

a real beginner Would find himself lost and‘cpnfused, and

oyt

- ) . % in need of something moze concrete than a set of abstract .
notions. It seems necessary to try. to incorporate the ° ﬁ
N =~ . ) "3 . 7y
functional "idea in a form of teaching which still has a '

grammatical component present, and both dimensions need

¥

ta be present right from the begiﬁniﬁ%. This means that ¢ o
“the learner is provided with_the.neceséary linguistic.

forms and with the language which he qén use in real gom- -

L]

A}
s Loma ik gl e
N

munication.

\ .
' Wilking.(1972) was aware of grammatical, sitvatiomal -

M

.&'

3 . and notional constraints. Therefore, hé.suggests cortrol-

P "

. . . . Ty .
¢ l%ng or grading the different grammaﬁlcal realizations of

S a given notion by means of a 'spiral' approach. The term \\

s UL e

""spiral' means that the. same. resources of. language are
’ M ! » 13 y Il"‘ L) ' ‘t LA ' ¢
~ A continually being used in different combinations to express

different meanings. In.language teaching, however, the,

Y sy e

. ? 'linear' approach still @ré&ails.‘Theoreticg}lyg items to ; . N
. bf)lsarned'are.isolafe?‘and presented one@after the oth?r. T
- . “" They are practised Until they are }earned'(Howattg'1?7%). . ﬁ L
| \ Wilking (1972) ' suggests returnihg periodi?aily to the g

A &’ s
! already infroduced items at different levels, thus increas-- .

N
- - : 8 s .
3.

. .+ .ing the learner's command.-.Fn ather words, the material A L"

a . . .
) {
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studied previously is integrated with the new learning. ~ . .

The same or similar functions are presented in different

sociocultural situations, while different functifgns can
2 \

/1,

'e
b
be presented in the same or similar situationg. The . E
.structure and lexicon to be taught result froJ\the\integra- ‘

, . tion of functlon w1th151tuat10n (Wllklns, '1976). . A

. Follow1ng1mese theoretical ideas about second language
teachlng, a number of materials based on the norlonal ‘ w

priﬁcip;es ﬁave been published in recent years. However, | ‘ ﬁ

\ . _* none of.them are purely notional eeeause they also incorpo- !

rate structural or situational characteristics, or both. v I

) ' Anfexamele.is Kaleidoscope (English for Juniers),'1976. B | .
The six units heve items such as “People and Names", . {
"Places", "Colours and Shapes", "Where", "Signs and Signals"
and “Numbers and Patterns". In the first unlt the learners
are taught how .to identiff certain characters by -name, and . i

. acquire'English names of their own choice. They also g
- learn how to,count in Englisﬁ and'cenduct a si@ple‘cen-: . ﬁ
‘versation on the telephone; From the very first lesson, |

; the teacher and the learners begln to use Engllsh in the . o

' organlsatmon of everyday classroom affalrs Although(

there 1s no strlct structural grading we can see that '

y partlcular llngulstlc forms together with some socgal A

phrases arise from the content of,eaeh gnlt. For ‘example, %
questions "Who's 'this?", statements "ThlS is Dlana" and E

unit of Kaleidoscope. . . i . o o o0

{" B : “Dlana", ‘and commands "Hurry up!" are taught in the flrst 4 |
i

3
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- Another set of materials ﬁ%sed on the notional princip-
les is'Gambits by Keller and Warner publisped in 1976 and
1977. Gambits'are conversatlonal books suitable for high
intermedlate and advanced groups. Over five hundred gamblts
A are presented in the set of three modules, The first module
deals~with “openefsﬁ. They are used to lead intoﬁsomething

that you have on your mind, Fﬁr example, the attention-

getting opener would include interrupters such as "Pardon

4

e

me", "Excugse me", and "Sorry".
.The secendfmodule deals with "links". If you want to
connect what has just been said, you might for example\dis-
“'agree with the spdaker and you offer your opinion by sdying
"I .think the real pgzblem is money; not time". .
'The third module deals w1th‘"responders and closers";
ZFor exampie, if you'agree wit@,someone; you mighy respond
. like "That's right“,'"Okay“, and "Correct". Wheh you have:
to tell someone that you have to go, you mlght use a closer
~ by saylng I have to run", "I must be going”, and "Could

4 -

you excuse me pleasge",

Contemporary’EnglishL Book 1, 1979, by Peter,Shaw et
ai; is also based on the notional bfinciﬁlgs. HoWeuer, it
is.not pu;ely\noti;nal because it incorporates structurel
.characteristics, ‘Each unit contains functions, for example,
"requesting things!, and also the structures in each unit.
I'n the flrst’unlt, the structures are, for, example, the

yerb "to be", 1ndef1n1te and- definite artlcles, singular

nouns, numerals and prepositional phrases, such as "on",

P e e 3 e e

T I, e————)

e SO 4




J o | r'
. * "in", "near" and "of". ‘ ‘ o ‘ ‘ ‘ -
Purely notional materials, especially for real begin- ;
ners have not been published yet. However, I £ave airgady
'w Iment&oned that purely notio?ai materials are unlikely to
biieffect;ve for a beginning level.
_:w/@efore we even diécuss the appropfiate teaching
materials for the*beginning level, and before we @ésigﬁ a
language course, we must take i?to account the néeds of E
the learner. Munby (1§?8) writes-that_befdéé deciding what %
té teach the learner, it is néceésafy to fiﬁd out what his
1apgﬁage requirements are. We ‘must, for‘example, find out
“ with whom the learner has to 'communicate, and we must also
discover hié purpose ig 1angﬁage learning. In other words,
nthe\specificaﬁion of communicé%ion needsJ (Munby; 1978, _
E} 24) hés to be obtained before'tpe'syllabus‘is constructed. ’ g
1 am cohcerned with the adﬁlt real beginner who knows
'no‘English at a;i. At that stage, the quésfions of motiva- t
Itién and relevance are crucial, If thé~céurse is de%igned ‘ - E

to meet the learner's needs, he will probably be highly

motivated because what he";s learning is relevant.

The notiéﬁal principles to 1£ﬁguage teaching have
already béen‘applied and courses des&gned for the inter-
mediate. and advanced learners, for example, at Concordia

, L University in the Continuing Education La@guaée Institute.
My intention is tﬁwgggly the notional principles and"aesign ,

s ‘
a syllabus for real beginners, learners who have no know-

@

e

ledge of English and who had no pre§ious formal training

[ | -

s
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.,Durlng the winter term (January—Aprll) 1977, a reading

v

THE PROFILE OF COMMUNICATION NEEDS
K Ldal 1

°

-
Thet Background to the Study:

A few years.agoulénguage courses offered at.the
Concordia English Language Institute did not fully satisfy
the students' language needs. The steady enrollment of
foqgign students who needed English for academic.purposes

demanded ‘more appropriate courses which would prepare them '

-

for university where English is the medium of communica-

tion. General‘English courses were offered, and tradi-
. v,

tional, structurally-based texts.suéh‘és New Horizohg in

English, 1975, by Lars Mellgren’and Michael Walker, were ..
used, = - ' |
) ' A

‘In 1976, a survey of language needs was carried out
among the students who were in intermediate‘and advanged
classes at the Language Institute. The report-of the .
survey (Allen and, Lemelin, 1977) showed that it was neces-
sary tob de81gn courses which would be academically orlented

course designed and written by the Curriculum Development

Unit (Allen, Cyr, Lemelin, Long, Ricard, Spada, Vogel, 1977)

. \w ,
- was used in two pilot groups. These comprised twenty-two .

: W
Venezuelan students who were at the intermediate level of

Continuing Education's English as a Second Language ?rogramme.
The materials were. also used in an advanced level Continuing

Education class where the students were of various nation-

a
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alities. Because all the students were planning <o study
either science, social science or engineering in an '
Ehglish-medium univégsity, the %?ntent of the matééialé
was.designed to reflect these ixferests.

At the end of the course, a questionhaire, dgsigned‘
to obtain the students' opinions both of the course in
geﬁe;al and of the specific units, was admiﬁiséered. Most-
of the students found the reading passaggélinterestiﬁg'anq
they liked reading 'selections with scientific content, They
alséﬂexpressed an interest in topics of general in?erest
parficularly;those concerning Canada. Although %héy»had
many suggestions for subjec%s\of general and scientific
interest, most of the students found the variety of subject'"
mattgr dealﬁ with dur@hg the course to be safisfactorf.

The reading course was qonsigéredhto be only one part

¢ AN .
of a four skill programme of Engliéh langudge instruction

for adults requiring English for academic purposes. Later
) I}

in the year, a writing course was designed to accompany

the reading one. However, these courses satisfied the
students' lapguage needs only at intermediate and advanced

levels. The materials used in the lower levels were.still

traditional and structurally-based texts and the apprbach

"to language teaching was also traditional. This created the

t
gap between the lower levels and the higher ones in which

%he approach to language teaching was hotional. As.a |
‘result, the’ Curriculum Development Unit (Allen, Bates,

Curcin, Thibaudeau, Ullmann; 1978) wrote a set of ,level

L}
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' objectives for the Intensive ESL Programme a¥ Continuing
) Education., The 1eve1 obgectlves specified what ‘the students
at gach level were supposed to be able to do at the end of
o ‘ " a partlcular ievelf They were de31gned to prepare stu@ents
| @5 enter an English-medium university.® Five levels were
estabiished: low and high elementary, low and high iéter- s

mediate and-advanced, 5 i o~ -

. ‘. . '

Theoretical Apérbacﬁ ) - T

[ . .

_ The :Intensive ESL Programme at Continuing Education

is an English for Academic Purposes (EAP) Programme designed .
to givey foreign students,intehding to'%ttend university,
. _special .training in reading academic material, lAstening

“ A

to lectures, participating in seminars, and writ{ng papers.

L

and exams.. The programme also provides instruction in - R
& .
R essential study skills such as library use, scanning, skim-

ming and note-taking. "ﬁ

L
,
TR |
T

An English for Academic Purposes’course is a kind of
,5 ‘ \language course for specific eureoses (ESP). ESP courses
are those where the syllabus and materlals are determlned v
after the analys1s of the students’ language needs and not
by non-learner- cent;ed triteria such as the 1nst1tut10n ]

or the teacher s predetermlneP preference for General o 4

é\. English or for treating English as part of a general educa-

R 4
.

tion (Munby, 1978).
The syllabus used in all five levels is based on

notional principles. This means that the focus i oh

i
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1anguag§ use not on 1anguage{form. The crupial guestion
is "What will tﬁé students have to do with their Epglish?“
The level‘objegtives are determined by the functions that
the studeﬁts will need, for example, gi%ing and following
1nstruct10ns, seeklng of factual 1nformatlon, asklng for )

larlflcatlon, maklng requestsg, complaining, 1nterrupt1ng.

y genera11z1ng, g1v1ng examples, and suQ\ér1z1ng.

The objéctives aggvaléo,notional in that they do not
break down into the four tfadiﬁéonal skills, listening,
speaking, reading‘and writing. Instead, Singe'the eﬁphasis.
of our objectives is.on having’ the students participate in
éommunicition situations withinythe classroqm, most activities
do not isolate one skill but rather combine several., For
example,‘néwspaper reports, which are part of the activities
that are‘lmpi;mented in the syllabus, 1nvolve reading (to
find an article of interest for presentatlonﬁ\\wrltlnggg
(maklng noteg»from the article), speaking (both byXthe

student presentlng the article and by those -asking questlons),

d‘llstenlng (notg-taklngiby the other students) and finally

summary writing.

It is importanf to discuss tﬁe place of grammar in -the
objectives of the notional syllabus.. Grammar, cannot bé
ignored, since itfié'neceSSény for any, comm&nication. What
is dufferent in the notional approach.to grammar 1k the s

recognltlon that to know and use & la:fiige requires more

_ than a knowledge of its grammatical form. This results in

@ different focus in the notional syllabus. The accuré%é

.
.
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use of appropriate language in communication activities is

con51dered most important, not the mere mastery of gram—

/matlcal forms. The grammatlc\jfforms taught in the notlonal

syllabus depend on what is to be done-w1th language,.what
functioes are to be expressed. This is reverse of a situa-
tionalized grammatical syllabus where the teaching order
ef'grammatical items is pre-determined and these items are
then contextualized in dialoguee or other activities. For
example, in the.level objectived for a low elementary class’
reporting is ;1sted. For this the students would need

the past tense. However, this does not meahn tgat reporting

would just be another name for "past tense" althouwgh the

past tense can be introduced here. In fact, there is

seldom a 1- l correSpondence between form and function. For

instance, cause and effect have many llngulstlc reallzatlons.

‘e,g. Because of earthquaksﬁ, maqy people die.

Earthquakes can result in the death of many people.
The death of many ﬁébple is brought about by earth-
. quakes, .

Earthquakes.respit in the death of many people.

The death of man& people results from eerthquaﬁes.
Recent research in language acquisition studies shows
that consciously "learning" a grammatical rule is not
equivalent to "acquiring" a rule. The terms "language
learning” and "language acquisition" were refined by Krasﬁen
(1976). He writes that "acquisition“ is a process which
takes place when the child is exbosed to the necessary

Y ‘ (
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'prevails‘in-language teaching. (For definition of the

(\ - . ) 32

)

linguistic input during the critical period. Then complete (/

3
-2
Bl e 3 el
t

competence An the target language (first or second) occurs.
Language "learning" is,a conscious process, and it is
assumed that most adults do not acquire, but depend wholly

r .
on conscious learning. There is, however, some evidence

B .k A

that adults are able to acquire language to at least some

extent when exposed to. the necessary linguistic input as

chlldren are and not the rule isolation and feedback that .

4

characterlzes classroom 1anguage learnlng (Krashen, 1976).

CWETI

One can learn cons01ously rules of grammar but may not be..

able to apply them approprlately in a partlcular 51tuat10n. ' )

This is not to say that adults cannot use their conscious . o
‘ fr

knowledge of rules to aid 'in the acquisition of the language E: :
. L h;

but that thesinterralization of grammatical rules seems to N
‘ %

depend to a large extent on other factors in addition to

the' learning of grammatical rules aniH the manipulation of

grammatigal forms, ' The teacher will. have to introduce and

review grammaticai forms at all 1evels.x Wllklns {1972)
suggests that this e done by .means of a "spiral" approith.‘
Howatt (1974) explained and contrasted -the terms "spiral"
and "linear"” and pointed out that the linear approach °

“a N ' .
terhs "spiral”-and "linear" refer to Chapter I.) HoweverL

thek“spiral" approach is likely to produce more desirable

resultsfby introdugcing the different grammatical realiza-

‘tions‘of the same functions at different levels. The

" opportunity to use grammatical forms in communicative
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/2// /) *
S acfivities that the teacher provides within 'the classroom

4

allows the students to internalize the rules that tﬁ;y need
Q::\\Wln orﬂer to communlcate successfully %F Engllsh

The Profile of Communica@zgp Needs 1
The notlonal approach to language teaching was adopted
. and syllabuses and materlals developed fore}he flve levels
at the Language Instltute. ‘Mowever, durlng the past two
&ears,'there has been 2 regular enfollmeht of foreign
students who are real, beginnexs.: They have the same.goals |
as more advanced students> that is, to enter an English-~
" medium university.h There is a need for a thedreticaliy
lsouﬁd syliabﬁs for ?he beginning level. J
This is Qﬁ/at needs to We done: first, to#dentify the
:students in the coupse{'second, to find ouﬁ what their needs

are; and, third, to design a syllabus that reflects their

language needs. . e

0.0 Students : . ' v

Gatherihg;the information concéerning the studengs®

identity and language is the first step in deSCfibing the

students, The data relatlng to 1dent1ty te%l us the é%udents{

. | aée, sex and natlonallty The data concernlng the second
- language are concerned with the followlng the students’
"mother tongue, the se¢ond.language he wants to learn, and
.. the extent of his command of that 1anguage. ,

In order to 1dent1fy a group of students who were

éhrolled in the Intensive ESL Programme at the Language

! e it . . - . ’ A
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° Institute in the winter term (JanuarygApril) 1980, a questien-

; " maire was deSigned and adminiétered. The students.also took
a placement test at tHe Language Institute which consisted -~ t
of an oral interview and a bomposition“(see Apbendik i). |

, Students whose test results showed a zero-level command of
Englisn were blaced in the beginner level., It is these\begin;‘
ner levei students for yhdm'the froposed syllabus‘;s being

‘ . designed.

r ¢ , &
Student Language Neegﬁ:\ | | | _ E?'
Munby (1978) designed a model ~fer tﬁe spe01flcat10n of
. studen%s 1anguage needs based on-a soc1ocultural orlenta—‘ \
_ tion towards communlcatlon. A profile of the students o . g
%ermlnal ianguage needs will now be developed based on the . ‘;* ﬁ“
varlables descrlbed below: .'. , . - o
1.0 Purpose o - P | _. . o ‘ j
2.0 Setting ) , ' o o
{ ‘ 3.0 Interaction | . &= '_A . |
1.0 Mediun “

p

5.0 Communicatlve activities and snB)eQE:Tatter

6.0 Communicative key ' S - “' '/
~ / ° . N ’

P24

1.0 Purpose Lo 2
ThlS varlab;e is concernedgw1thsthe purégse for which
‘the second language is required The needs of the students Eq~
may be divided into academlc needs. where Engldsh is’ requlred : pf
. - for further acadeiic study, e.g. medlcal students requlrlng

Engllsh in order t& understand 1ectures and read -medical

o ; textbooks in Engllsh; and, occupatlonal needs, where Engllsh

bl . 2 LN




‘ ' ' is'requ;red in order 7o perform a.particular practical job, “}
v N . « !
e.g. doctors requirifg English to work with patients.

)

. o ?In;the present study, we are congerned with academic -
. < meeds because~thexspec£§ie group for which the syllabus
S &{- will Be{designed is going to attend an Enélisp-medihm uni-

L T . versity. e ,

I S -To determine the purpose fof”wnich the second language

4

~

mo )
_ is&%equired it is also necessary to find out what academic

., : 1fisciplines_the studengs, will go into. In other words, Mt . o

: y/‘-is impontant'to find out whether the students will go into
S ‘ :!ﬁatbééétiﬁ;' social science,:biological-scienegg engineeriné, N b
o Cete. . ‘ oL ' T r
D \ : : ‘ . o :’ SR o %

2.0 Setting = A

3

2

. ' This variable refers to. the phy51ca1 setting (Hymes,

.,

PSR ‘ 1972). The physmcal settlng‘ls~d1V1ded 1nto xeﬁporal and
‘ ’ - . 7 « ¢ . 4 .
- . Spatlal settlngs . T . ' o
< "7’ ~
i : ) 6;‘“\ @gmporal saitlng refers to fhe time in which the second
; N ~h '

flafgua‘ will be used . Iﬁi‘s necessary to ’de\termlnef hew -

many hours-a day or week English is requlred and whether

. it is required regularly, often;'OCCasionally or seldom,

°

o . 1
. . Spatlal settlng refers to the place 1n whlch the second . § .

l 4
'language;ylll be used ThlS 1ncludes ‘the country,’the town
" and the place of study. The fapt that all the'students will

\ l
’ stay dn Canada and attend an Engllsh-medlum unlver31ty means

I R -that the syllabus to be de31gned for academic purposes w1ll

1 4

. .also 1nc1ude the 3001a1 component 1Qe social cémpqnent

) C " )
R
. o
. ®_ . L s
- N v
. ) N
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~

w111 glve the students those funotlons necessary for com- -
‘munlcatlon 1n the following academic study 51tuatlons
classroom,'lecture rogn, laboratory, llb?ary, and private
study. e f ’

* Psycho- soclal settlng refers to theienv1ronment in
Wthh the second language is used (Munby. 19?8) The dif-
ferent types of env1ronﬁent are predictable from the phy81ca1 “

settlng (time and place) previously 1dent1fled Examples‘

of different env1ronments in which the second language ' \\\,

might be used are urban, profesglonal educatlonally
udeveloged, ete. Informatlon prev1ously gathered about the
- 8tudents' .identity, purpose and phy31cal setting will point

to the types of environmemt that apply in the particular

' ‘case, For example, let us take a group of Iranian students

. . . . C . s .
in ﬁ!%lr mid-twenties, who need English for communicating

T [ Y
. »in_the uniwéfaity environment. Theapsycho-social setting
will be culturally dlfferent, 1nte1;ectual profess1onal, “\ 'E
. ’ 'famlllar phys1cal, familiar uman, demandlng, formal and - . &
4 .

1nforma%, serious, and private and public. The list of°

Y

/ . N s
« DPsycho-social environments in which the Iranian students.

will need to use English comes from fhe'inyentory 9;7%sycho-
. ‘'social setting devised by Munby (1978)., The same 1nvei§ory . .
will be usédfin determining the psycho-sociall setting ’

our gfgy$ of beginners at the Language Institute.

3.0 Interaption ' o »

‘This variable refers to the relationships that the

. ‘ : " N f



~ words, in assymmetrical relatioffS p, there 1s a high degree
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A 3

N}.«l . .
students will have with other.members of the community of

. the second language. We already know that our group of

students is university-bound.

It is also necessary fo idenfify the members'of the
community that the students will interact With. Iﬁ the
uni rsity envirohmenf, the "students will be interacting
with 1nd1v1duals and .small groups of adults, menAand women,

and malnly Canadians or acculturated 1mm1grants.

The students will alsq‘lnteract with the mambers of

_the second language cemmuﬁity outside the university (see

figure 2 as an ex/pple of interaction).
Munby (1978)/ divides social relatibnshps into asym-
metrical and symmetrical'relationshipg. The common deno-

minator of.symmetrical relations fis cohesiveness. In other

of solidarity and familiarity; Th underlylng character-
istic of an.asymmetrical relatlonshlp, on the other hand,
is malnly pow;r‘of one member of the communlty exenF1s1ng
some degree of control over the:other., For gxample\ there
may be differences oflégg;-claés (social or economic),
occupation, etec. A relationmship between an adult and &
child clearly indicates -that the power of o ber of
the éommunity over the other is derived from his age while
the relationship between two students would indicate tﬁat

the cohesiveness of their relationship derives from the

fact that they have the same status (Munby, 1978).
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%

- equal - equa% (student - student)

' .

ko

The following list is an exaﬁple of possible asym-

i .
metrical and symmetrical social relationships between the

'students and the members of the community.’

1

Asymmetrical social relationships

superior .- subordinate (Director of Studies . - student)

native - non-native (Professor - student%

administrator - pﬁbiic‘(Admission Office * - student)
adviser - gévisee (University Omhudsman- - studént)

professional - non-professional (Librarian - student)

Symmetfical social relationships =

°

colleague - colleague (professor . - professor)

group'member - group member (student =~ ,studentj"‘
\ ‘

[
friend - friend (Mary - Joan)

L “+
/e purpose of specifying the social relationships
that are implied by the interaction of thel students with

@

the members of ‘the second language community is to

predict the attitudinal constraints on the communi

1978).

M.O'Medium .

[

TSN L

i
|
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. written - productive

%
«

whatever’the medium, it is necessary to know whether the
students’havg to be able to produce the second language,as
well as to understand 1t.. In other words, in assessing
this vafiable, we are deciding whether the type of compe-
terice required is productive or receptiyé. In’fact, four
specifications are possible:
spoken'— receptive |
spoken - productive o »_
written - receptive

ThlS information is fundamental in determlnlng the )
language skllls that will be requlred by thc students. For
example, for a group 5%:\hf;er81ty bound students, both ‘the
spoken and wfi%ten forms are necessary for communlcatlon in

the second language. In a

receptive (listening to lectures), written - receptive (read-

. ing necessary texts) and written - productive (writing exams

e

. univer@ity environment.

. — N ' SN

and papers) are more important, while spoken - productive is
essential for commuriication in everyday situations, that is,

oytside the univérsity, speaking to other students, etc.

5.0 Communicdtive activities and;§ﬁbject-matter

This variable refers to the commuﬁicativg activities
that the students wili need in order to funétion in an
An example of & communicative
éctivity might be "reading intensively for all the inEori

mation in the text". The language function for this par-.

-y .

T
.

“ , . -

university environment,aspoken -

-
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ticular activity might be "seeking of factyal infSrmation"” .

The ;anguage,reélizations might;be "The {QEEE\TGIESCOpe&iS ' '
in brinciple very éimilar to the optical telescope. In ;ts‘
simpleéf fg;m it consists of a parabolic reflector with the
pfimary feed or antenna at the focus..." (Close, 1965, p.

63). - L o )

The subject-matter refers to a seriés of topics which

the'students'are‘interested ih and need for future studies
in the second language, Munby (1978) wrjtes that subject- }
matter is the main generator of the lexical items that the‘ ‘

o ‘students have to be able to understand or produce, For ; ' \
e;ample, a history student studying reference material i

o (standard textbooks, afticlgs; etc.) in Englisgﬁ“has‘to

‘read interfsively for all the information in the text, to

read for the specific information needéd to carry 6ut an
assignment, to read to find out the writer's stance on a
particular “issue, to read for thé.main information in the . . t
text. These are the act1v1t1es, whlie the subgect-matter . t
would be topics 1n, let us say, the 1ndustr1a1 revolutlon, {
the -first and second world wars, etc, ‘
The subjeot-matter or topics for the group of stu@enps

.at the Language Institute will not be selected from one o . }

particular field of study because they will all go into

different_fiélds of study and therefore fheir topic interests
_ will be different. However,. the fact that the majority of

them will go 'into sciences, engineering and socidl science .

1

will help to narrow down the selection of the topics which

* oo
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would be of géneral interest-to the gtudents;‘ ‘ \ f

!
o 6.0 Communicative kéx ' ‘ . s
Thié’is the final'variablé in the processing of a'pro- . ﬁ%
file of communication needs. Hymes (1972) defined the term ' }
'kéy' as "the tone, manner, and spirit in which an act‘isi‘ ;
done"., Alexander (1975) called it 'sty}é'. ﬁow the speakers i
address each other depends- on their social and psychological ok
lrolés. For example, speakers may address each other formally’ ' ? ’
. or informéliy, courteously Qr ﬁig&gprteously, in a friendly - i
: w or unfriendly manner, depehd;ng'on their relaﬁionship é:d _— i: |
; 'their/attitudesAtoward each. otheT. ) _ . ?
| Munby (1978) devised an index con31st1ng of labels in 2'
a set of att;tudlnal tones. The procedure is to predict ¥
. froh the index the likely keys for each'commupicative ach
K ivity in which the speakers engage, in this particular case,
: the group of students at the Tanguage Institute. In other A ‘ E
w&rds,‘the importance of this variable is to predict the ﬁ'
attitudes which the students will need to recognize (R).or ‘ o~

o . produce (P).when interacting with the speakers of the target
language. ‘If we take, for example, the communicatiQe acfivity
'"interactlng orally with colleagues otn the subject-matters . :
an the student' s particular field of study", the likely keys |

will bex (R) 1nforma1, soc1ab1e, willing,-active, certain-

uncert%in,ﬂgpproving-disapproving, dissenting, intelligent/

T thinking; (R) informal, sociable-unsociable, willing-unwilling,




RSV

o

iﬁtelligent/thinking.'pertain-uncertain, disinterested-

biased, approving-disapproving, dissenting. . ", SR
[ ' «
- Conclusion : ' °

,Dnéé‘all the varﬂébles are appiied, a profile of the
terminal qomMunicatioﬁ needs of a particular student or a
éroup of students emerges.. The framework for this profile
is bagsed partly on the model designed by Munby (1978) with
its sociocultural orientation towards communication, This
profile prévides‘us with the information on students',

terminal language needs necessary in designing the appropriate
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. * THE PROFILE OF COMMUNICATION NEEDS FOR THE GROUP OF STUDENTS

AT THE CONTINUING EDUCATION LANGUAGE INSTITUTE -

0.0  Students 30 total “
0.1 Identity\ i .
0.1.1 Age: between eighteen and twenty eight
0.1.2 Sex: | 1§'males ahd 11 females N
0.1.3 Nationality: 15 Iranians
& 12 Spanish ,
“« 3 other
0.2 - Language
‘0.2.1 Mothér 15 Persian
Tongue: ‘ ,
, 12 Spanish (Latin American) .
C— e T : ‘ .~
3 other
0.2.2 Target ' English
Language: ~
’ 0.2,3 Present real beginners
* level of © oy,
the TL:
1.0 Purpose -, “
1,1  Educational: all students
» 1.1.1 Speéifié‘ 10 civil engineering
.. . academic . . ‘ _
discipline:: electriéal engineering - .

‘'mechanical engineering

managem

ent'

9
3
3 computer science
3
2

4

A
. 2
sciences (physics’and chemistry)

\

k5

Y

VRPN s -
Al

A S OGRS . ST TN . SR
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2,0
2 l
2,1.1

2.1.2
ST

. ‘ 2.2
2.2.1
2.2}2

2.2.3

.-

2.3

"y

Setting
-théical getting:

Duratf§n~

Frequency:

Physical setting:

Country:.

* Town:

Pasycho-social
Setting:?

-

_ regularly

témporal'

appréximately ‘5 hours a dayl

spatial )

.Canada

26 - Montreal

\./\'f\

university (lecture room, clasgs-
rdom, laboratory, llbrary, prlvate
study) - .

4. - other

intellectual/thinkKing

~professional ‘ ’

educationally developed

urban , o |

public &nd private’

familiar and unfamiliar human,

familiar and unfamiliar physical

"formal and informal

- demanding

age/sex non-discriminating

culturally different

3.0
3.1

Interaction.

- Pogition: .

A

students -
\

five hours a day because they will be enrolled on a full-time

Lone students will use English at the university approximateTy

.basgis. A full-time st dent is someone who takes 30 credits a
year of five six-credi courses,

2Munby, John, Communicative Syllabus Desi n, 1978, p. 64 - 65

PR M.‘J“\‘lsna»—\afr'ﬁ
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i »
3.2 Wambers of the 1.- teachers
A c:gmga;t 2. administrators b .
v university): 2 -3, supervisors |
o L, advisers’ ‘ : |
\\«\\ . 5. -sécretaries
s © 6. . librarians. - A
. 7. colleagues !
3.3 © Members of the ‘
community ,
at the ' o [
' unlver31ty) . : : .
- : identit C, , :
a ' . ’ " oo F’
3.3.1  Number: ‘ individuals/small groups : !
3:3.2 Age:. ‘ adults " o
3.3 .Sex: ' : mixed' | ‘
5.3.4 Nationality: mainly Canadians or acculturate ' E
‘ 1mm1grants C e q&, ;
‘3.4 . Social relationshins: '
? ' . ,
. 3.4,1 Asymmetrical: superior - subordinate “
Lsenior - junior 2 ﬂ
teacher - student
) evaluator - appllcant
administrator - public . i
. ;f §
adviser - advisee i
. ' | ‘
v professional - non-profesgional B
native - non-native ™ « «g
. ) older generatlon - younger generatlon )
. 3.4.2 Symmetrical: ‘ equal - equal ,
. ' colleague - &Mague ' e
- : . )
) group member - group member
¢ < w N ‘ N .
-, competitor - competitor N




-

Lg .t

classmate - classmate °

friend - friend -
. \,."
acquanipptance - acguaintance

stranger - stranger

~adult - adult

-

own generation - own generation'

v

4.1

b.3-
ok

Mediunm

spoken -~ receptive

spoken. - productive

wititfen - tive

f .
wrltteng- prodﬂctﬁ\
11' . 8

Communicative activities and'subject-hatt%r

Communlcatlve act1v1t1es ‘ N

Understandlng lectures.

Interactlng orally

iy .
w1th colleagues on the subjet-
r~

matters in their panvlcular field of study;

Interacting orally

with professors on the subaect-

matters 11‘the1r partl.cular field of svtudy\;

stcu831ng in seminars and workshopsa

Readlng academlc material; . e

Readlng 1ntensmye1y for all the 1nformatlon in the

text:

v‘assignment-

( -

Readlng for BpiFlflc information to carry out d&n

1

- »

-

g e s s

—nmle
-




e " ) . . “., €. . R . )4,9 ' ' .

b
‘

5..1.8 Readlng to - fmd out the writer's stance on a par-

o N . : S .
. tlcular 1ssue) o~

F A . 1 e

- a -
‘

: 5.1.9 Readmg extensively in seargh of information wanted

. eae g ~ from unknown sourcest %
‘A : N -

. 5.1, 10 Reading for mam. information in'a text (note- taklng : _

. * , ‘ "m Engllsh writing up notes in Engllsh); .
- C - 5.1, 11 ertlng exams/1ab reports/papers in their partlculaz‘
S ‘ileld of study; - o .
* p 5.2, Qubje::t matterl
o " 5.2.1 ‘environment; R | SR . :
_ o 5.2,2  education; - CC o

o 5.2.3 . éciengei‘ its nature and importahéé;
‘ , 5 2 l+ science‘related to daily life; & | '
¥ 5 2 5 . sc;entlflc dlscoveries; - ' , ' | - .
5.%4'6 ~ probléms’in sclence. |
?if. T 6,2.7. .sour"ces of energyi o

: ) s * 2~ ) - d . . [ ] ‘ N ‘ ’
5.2.8  social science (accounting, économics,- ‘%gr'nmlstraﬁ;gn).;

° ." . .5.2 79 ' gocio-ecohomic problems; . N
“\ ‘\\ 5, 2 16 poll?ical problems; ‘ . '
K 5 2 11 * the world economlc situatmn; o S
5‘.‘2..12 g ss medla; ' e IR £ .
. Lo 5.2.13 .Yanguages in co{mtries; - P >
g " ‘. ' 5;\2.1& Canada: Canad‘ian government, Eustoms, pOllticS,

‘ . litenature, legalk system, Canadlan life;

L .

L lblith the help from their tedchers and“Persian and Sﬁa.nish

e _~gtuddfits from the adyanced level, the students expresaed
17 their interest to .deal w1th the followmg subaects. i
¥ ( \ : o
e } * v ' v: 4_ o \‘
‘A ‘; j . ! ’ [ ) " . /\ '
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6.0‘Commuqicative*kgx - - g AN
Activities . Key- (P }' Ke R
. 6.1.1 Understanding Lo ' formal
lectures - - : . intelligent/"
: s thinking =’
QN/Al . , au%ho;itgtive-
- . certain
T L R g ' resolute * . - .
L L ' ° interested- ~H
' / ' ' disinterested :
. N | P S ; ;
. 6.1.2 Interacting ‘ informal infojﬁg% ‘ r
© orally with E ~sociab1§ ) ‘ﬁoci/lbe- ‘ .
" other colleagues , : ﬁnsoc}able‘ L
" _ ‘interested- - ° interested- {
ori the ?ubsecF disinterested  disinterested ° .
matter in their willing willing-~ ¢
_particular field T ' unwilling
of study écfﬁve( active |
\ ! ' pleasant pleasant- R
., : ' unpleasant .
Lo~ ~_ certain- _ . ' certain-- B
- : , . . uncertain ~ uncertain <\
e approving- approvings ,
: ’ ‘ djsapproving ' disapproving
dissenting - dissenting.
6,1.3 “Interacting” - ' formal formal--
Wt . orally with LT mf°ma; '
' certain- ° certain
) ) - professor? on uricertain ~  ungertain
L the subject- , intelligent/ intelligent/
o . matter in their thinking - thinking
- : particular fleld =  interested interested-.
' of\study ' . dis}ntérested
© ' willing © willing-
: -unwilling
- ‘v'!'} \ approving . Ppleased _
e e pleagant ., - ‘happy-unhappy
| : ' courteous, serious
1Not applicsbie. v o . »

-




sk . '
. ~Activities. . o

Key (P)

Key SR}a .

6.1.4 Discussing in , informal ' informal-
: - . . L
seminars and - interested., interested
workshops . willing - + willing-
A - unwilling
. _ approving- , approving-
3 " disapproving disapproving
™ active . active-inacﬁgve
certain- - eertain-
‘ ) uncertain uncertain
: p intelligent/ intelligent/
e . . . . - thinking thinking '
’ ‘ disinterested- ‘disinterested-
K bidsed . biased © --
6-11‘,5‘t0 6.51..11 . . N/A N/A
do not apply here . .
'9’ |
4 >h -
I ‘ K : \, . °
. ‘ : ¢ "
» Py 4
! !
~ . . N . .;::ha
X \ Y.' \v B , - . .
' ' r ) b : 4
o e’ i . L .
. .‘_ N ) ] ’ ‘.n ' ’
/ . o IO . :
L N 3
" ' ' N i e "
- ¥ . . N r : ..-4 . N . ,,r “l’
N (] _“\ ¢ ’~ -, o
' " X4 : a ;
v K i 1 Lo '
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‘first step toward fulfilling the students'’ té%mlnal language

. their language needs are academic, they have no knowledge

. DESIGNING THE SYLLABUS

The syllabus outline presbnted here is designed to

serve as the first level of a course in.English for academic

purposes for university-bound students at the Continuing

Education Lénguage Institute of Concordia University. The ¢

entire syllabus of,the,courée is besed\on the profile of
etudents' terminal iénguage needs as identified in the pre-
vious chapter. For pedagogic and administrative reasons,

the syllabus of the course is divided into 8ix levels: begin- '

' ner, Yow elementary, high elementary, low intermediate,

high in@ermediate,‘and advanced. Students can test into
the programme at any level, = .

When the students oompleté the advanced level, thelr

~terminal'language needs will have been achleved. Here,

however; T will deal with the syllabus for the beginner
level only. The syllabus constructed for: this levei is' the
needs. . " ,
Although this is an English for Academic Purposes Pro-
gram@e; at this level of language: learning it seems neces-
sary to start with the 'social’ obmponené of the syllabus |
while the 'academic' component will be introduced later on.
The reaso; for starting with ‘the 'social' component first ’
is that, . although these studentd are university-bound and

o

52 . ~ ‘ ’ 7
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of the targét language; tphey have never had any formal
instruction in the target language in their“counéries;
they. have had little if any informal exposure ?o the targgt
(\‘laqguage; and ‘théy werq;placed in' the beginnér level after
- taking the placem test at the Contiﬁuing'Educatién
\_ianguage Institute. In othgr words, i%rwould seem neces- -
sary for the students to receive formal insfruction wh@gh
‘would help them to. communicate with the members of the
‘, target ianguage community in ev?ryday situations. Once
‘the~étudents are able tb fulfil the basic language functions
found in the 'social' component of the syllabus, .hey will -
be exposed to some'of'the: functions, the ones tlgt seem
relevant, 'useful and appropriate in the"academic' compgnént
of.thé syliabus. With those language functioné they should
- be .able to éngage in communication in the university environ-
ment. ' ‘ , s .

1
4

To summarize, the beginnér level syllabus will comprise
two cimponenfs, the [socig}' component and the 'academic'
componént. This level is introductory because it requires
no ﬁrevious knowledge of the target language,’and'its con-
tent is geutral with rQSpect<$o a particular student's par-
ticular academic discipline. In other words, the content

of thé syilabus will not deal with topics related to,—for
éxamplé, engineering; computer science or management.
Although I have suggested the division of the Eeginnef

level syllabus into ‘'social’ and ‘academic’ components, I-

‘'will restrict myself to'fhe syllabus content for the

4

‘ i
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'social® component only because the work involved in the _f

- 'academic' component is beyond the scope of this paper,

1]
'

The Description of t#e Objectives.

We can divide the objectives into two categories., The
first category deals with the genéral objectives of the
entire course. There' are two general objectives. First,

) . e,
at the end of the advancéd level, students shouid be able

L 1

to_participate in everyday communication with other members
f the community. Secondly, they should be able to func-

ion appropriately in the university environment.

C oy Y

s

The second category deals with the beginner level
objectives., Terminal objectives'fof the beginner level are
expressed in terms of the language ngctions which the k
students should be able to use (Wilkins, 1976; van Ek, 1976;
Munby, 1978). They are "giving and requesting factual
infopmation",""socializing", "suasion (getting things done)",
"expressing qpinions", "exgressing feelings", and "expressing
judgements" - (see figﬁre 3 below). |

In te}ms.of the subject—mattep or topics, the students:
sﬁould be able to function in.respect to the ones listed -

under the 'social' component of the syllabus.,

Social component:

1l, Personal identification v

2, House and home o
" 3., Education and future career

4, Free time, entertainment

® : V4 1

T e ey oo« e = IR BRI L —

v rrmpr——
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5 56 ) .
5. Travel _ . ' -, )
6. Local transportatidn
' 7. Shopping = S -
8. Food and drink Coe
9. Services 5‘ ‘ .

. ' 10, Places

v

A 11. Relations with other pecple
12, Health and welfare :
" Selection of the topics found in the 'social’ component .

-

of the syilabus is based on van Ek's selection of topics in

his book The Threshold Level for Mod%;n'Language Learning in
Schools (1976). They were selected because they are very

general-and cover a wide area of social life.

The Beginnef Level Objectives . -

\

. 1. The students should be able to understand and also to

express factual information. ' . : :

2w The stug;kts ghould be able fo understand and also to

express themselves when socializing with.other people.

L /f))The students should be able to understand and also to . .

v - : . -+
express guasion.

%, The students should be abie to understand and also to
express qginions. \\\ ST

5. The‘studenté\\éould be able to- understand and also to
express feelings. '

‘.
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, 6. The students'éhould‘be able to un@érstan& éhé algo to
expressojudgement . . R
' In order to reach these objeétives the students éhould‘
‘ .be exposed‘to posit}ve‘attitudes towards second language

T e o

learning and also to the culture -of the:target’languagg com-

. ,
. -
munity. : L
v
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4 d ‘ ' ‘
The Teaching of Grammar at the Beginner Level

Q

.Teaching of grammar at the 5eginner levél ;s only part
o} the objective, The reason is that the students née@ to
acéuifz ohly those grammatical pattprns which they will use’
immédiatel& in the contekt of communication. The following
grammatical categories were selected only after specifying
the syllabus qontent; They are presenﬁed~here t9 serve aé
a guide to ngghe;s who are teaching at the Eeginngr 1evg}.
Grammatical Categories ’ . . °
, — 3

Sentence Types

-\
)

e e SR INEIE S

. ' (4
1. Declarative sentences (subject - predicate 3’comp1e@pnt)

a) affirmative and negative. .. e ,

-7

- " v, / .'
2. Interrogative sentences: : R

~

a) yes/no questions - . .
; - ~

b) question-word sentences’- )
“3." Imperative sentences:
a) commands -

b) polite requeéts

Sentence Complexity . o Co
1, Simple sentences

-2, Comfoﬁnd sentences: ) x

' b) “91‘" . ’ G
¢) without conjuction
' o

Nouns -

.Numbéf

o
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\ ST
. o °
< \ . | - .
1. ¢Singular | ,
v 4 ! ' LY N
< 2. Plural - ‘ C
1 ~ ‘ . . - .
¢ - [3 - ‘ ., ¢ - ‘
. Adjectives _ : , . ’
" L . : . .
Form © ) . ' ' . '
) - . Cerin e . ] .
N ‘1. Positive degree , °* , . h \ ‘
. - ’ . ' . N \- R * :‘I
\ 2. Comparative degree (-er, more)hjgrregular forms — ﬂ
.- . ) . - o T §
3. Superlative degree (-est, " most); irregular forms . ?
* ' ) i
. . ‘ : i
Adverbs . &{3 7 > §
= . _
Form , . « N : ’
.. P

| 4 W 1.  Non-derived adverﬁs, e.g. soon, famt : ”

I ! . ¢ i
oo . I s ' i
: - Articles ' ’ f
; 1. Indefihite article: a(n) ' Lo 3
o . 2. - Definfite aritcle: the
H : PR 4
‘ .
o 3. Absence df definite article "the" ' S S
§ . Verbs - ‘ ,
: " Types ° ' - "
i ' ) ) .
‘ 1. M;in'verbs _ S _ . S
; 2. Copula: be ' ‘ e /
o T3, Aux111ar1es' b nave, be g01ng to, will, do.
L4, Modals: can, c' 14, may, must have to, w1f§ would
, Forms ' . . R
a2 [ \ . ’ ' 4 ~ ” b
¥ Coy l. Pinite forms ] i\
) ' 2. . Infinitive: ) fyx, ’ e
‘ -~ 3. Imperative . " | , L
. . T . . , &
4, Present part1c1pla/gerund
Aspect . c T B  vt . :
1, Simple and continuous ﬁ N N\ - ‘ :
: Co . B LV ' . ;
I3 e * ° . v }
’ R . » ‘ \) ) Y ' ’ ! .‘
~ . . ‘, - |
. i ¥
o ¢ . i
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,‘R" © . 1. Pregent /. na‘ Nj o X .
| - 2. Past ‘ . .v . | | T
( q; / 3. Future: be going to, will . ’ |
! 7“" "' Pronouns _ ) ,\ . S .
S S ) 1., Personal ' ‘ ‘
| V! 2. ‘Pbssessiwl'e:
. ie ~
" | : a) adgectlves my, your, his, her, 1ts,,€ur, thelr
b) proriouns: n;me. yours, his, hers, its, ours, thelrs
. j ', - ,v s 3. Demonstratives . . o ' ’
; ﬁ 'a)~ adj‘ectivesc, this, that; th-ese; “those _
“ o \ b) pronouns: this, fha't, these, those’ f U
1 i , :" | 4.. Interrogative:, . ' : e
Lo o a) adjecti_vess'what. which j - .
‘b'“) pronoims: ’-whlo, whaty which . -~
6. Il’ldeflnl‘tE' all, Some, any | . ‘
7. Prop'word one (I llﬂ to whlte one better 3 '
Numerals ‘ | . : ‘\ ; - -
i.'C’a.rdinal, . ) T o 7@ ‘
2. Ordinal e L T ;
'35 Also: half, qﬁarter, : .: ‘ T

“‘Q\‘ ’ ¢ . o , .

. - . ‘ f i ’
o hd e - Z
N v "
. 4
. ~ ' v
A ~ i N
, N . L STt s . u T ) s ew s g
' - . . SR t - o er
‘ .
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f
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P . . \
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.

Classroom Techn;gues

~d

. order” to fwlfll the terminal obJectlves qf “the
beglnner level several classroom technlques ar:\prOposed
In additiaon to the developing of language forms, thesg
techniques-appear te be more studegt-cgntred and less teqcher-
controlled; thé student is'given more freedom and Opportuni-

ties to develop the ablllty to convey a message; less empha31s

o

ﬂj@auld he placed on the correctlon of err%?s; the student is
P i

ven more opportunities.to gommunlcate,ln the target langu-
®

Purpose: to enable students to partlclpate in ora and

. " wrltten activities involving reportlng and
\ -
description.
;o Description: 'R fos - - : ,

é) giving and understan&ing a short account of .

ac‘tlﬂflties.‘ a }'7

L]

b) uhderstanding both oral and written desc§1ptlons*

of people, places. and 51tuatlons., S
" ¢) the broduéﬁiqn of these descriptions in writ--
~ N . [
ten paragraph form using: ‘ s
t ' C S . :

b i) identation .
ceos ii) capltallzatlon

\’ : ‘{11) punctuation. ’ . " g
Technique 'B: , . ) , ’ )

/
4 Yo (] N ?

Purpose: to prepare students to read and understand

3.
~

PO SYTITYRPTIPREr

Coo

o APV S
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short graded passages.

Description:

a)
b)

c)

Technigque C1

o

answering comprehension questions based on

1

the reading.

giving evidence for their choice from the,

i
9.

reading passage.
doing short written exercises on the read-

ing.

qugose: to‘enablg gfudenfs‘to undéfstand semi-con-
. textﬁélizéd material, short. passages and ‘

’ ‘dlalogues. . : | ‘

Descrlptlonx ‘ “‘ ,

a) uﬁderéﬁanding(an@"recording letter% of the
alphabet. numbers,‘dates, and‘space and time
'relatlonshlps. “ ,*i ;

b) answering comprehen51on questions based on

Technigue D:

. ¢

short passages.

]

iy

to teach students to .follow. 1nstructlons and

Purpose:

o to practlce communlcatlve activities in palrs
or small groups inside and outszde the clags~"
room. ’ . _

‘.*Béscribtion:' - e |
a) understandlng and carrying out 1nstructlons.
b) gathering 1nformation by reading, asklng ‘

questions and llstenlng.

a
Al A . N
)

4
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' . i +

c) presgﬁting this infbrmation in oral and/or

<

[4
and speak) in common social exchanges.

- '
- ‘ wriveen form.
Technique E: o - y
N - Purpose: to prepare students to participate (listen

‘ Description:

a) participating in everyday situations., For
e N . example; % ‘
. * 1) shopping.
' ii) 1ooking for a place to gtay
. 1i%) using the post office
~iv) at the banka o
V) at a restaurant
: S
» o vi) going to the movies -
<' ' . vii) at a party
' v111) at the 1mm1gratlon,eff1ce
ix) at-the health centre
, t - x) at the uniwersity‘infermation desk
' xi) in the admisbions office
xii) at thejecéountg office - . .

Coxiii) in'the library, etc.

3

Teachlng,Materlals ~ v ' i -,
. In order to select or create appropriate materlals for
o the beglnner level it.is necessary to gather relevant infor-
. mation whlch w1ll constltute a coherent obaectlve proflle '
of those materlals (Bosquet, 1980), e can divide teaching

materials into two categories. The first category consists

»

A Y

.
B -
\
T YT g ian e s T
Proshpi-as N !

prremm——. ~
ple o~ i it
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of commepcially produced materials. They are created and
de&élopea by experts in the field of second language teach-
ing.‘ The second category consists of teaching and learning
materials that can be created, developed and produced by '

the second language teachers. Those produced commercially

~

- are usually used ajg%he main texts in the course while those

produced by the tea hexs are usually used as supplementary
materials, ‘ ‘

In order to. be §¥%tab1e, teachlng materlals have to
reflect the approach, In this case, we need materials that

would very likely produce communicative and functional inter

(

action patterns and will suggest such téchniques as taske,il

fgle-playing, simulation games, etc. ' .
' b,

A sample of teachereproduced materials that might be

used as supplementary at the beginner level is given in

= v

Appendlx II. The flrst one is & sample paragraph which

L e ‘,
- might be used to pfepare students to read and understand

short graded passages.,: In the exe;cises that fellow,

students are asked to look for information in %he feading'
! - )

péssage and give their answers in written form, The other

sample materials might be used to prepare students to fol-

.low instructions ahd gather information by reading,.asking

questxons and llstenlng This information can then be ,

presented in oral or written form.

’ §

The purpose of both. commercially produced materials and’

tive competence and facilitate the attainment of the level

\

»

\\ . . ’ .
o e . - s emwae w e w L — AT AN RIS ) e

" teacher created ones is to develop~Ih6'students' communica~ |

o o3 s N

o

[N

WL RR Aoy
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objectives. ,

Conclusion
This thesis has dealt with the specification of the
~ S8yllabus content based on the information gathered about
the learners and their communication needs. The learﬁer
and his language requirements have beén closely examined.’

AY

certal

R ! 0y [

sary. Thig especially.refers to those parts where decisiohs

‘Howeveiy further reséaneh to -evaluate the réliability of

) had to be made according to the subjective judgement of - ,

Qa

.'the.syllabus designer. .

[;> .: It is also necessary to p01nt out that the implementa-
tlon of the syllabas would be constralned because other
variables besides the one examined in this paper, have %o -
be taken into account For example, the 50010 polltlcal

variable whlch is concerned with the attltude of government.

g the status of ,the target language and so on, hds to be

examined., Another important variable refers to learner's

°

motivation and his expectations. The methodological variable
is comcerned with the selection, adaptation, and production
N of suitable materials, for example. We canriot igncie the
- .fact t teacher tralnlng is also important to take into

account Therefore, in order to implement a syllabus we

" have to deal with other varlables as well. Finally, a p01nt
worth mentioning is that this paper‘%as been concerned with
the 5001011ngulstlc orientation towards syllabus design
which allows for more relevant and appruprlate 5pec1flcatlon
of the syllabus itself.,

! @

N

aspects Of the language.requirements variable is neces-

b e AT g F T« e T ae T
\ -
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" CONCORDIA UNIVERSITY

N Placementzlntervieweré‘ Information Sheet - July, 1980. }

¢

-

Students will come to you ‘after having seen a short animated
film. They will also have been asked to write about the film
and will consequently have had.a chance to formulate their -
thoughts and impressions about it. .

[

- A a8 e b

The oral interview consists of two parts: t
* A, (Questions 1-6) blographlcal andwzf:kground personal infor-
mation, )

&

‘B, (Question 7) free speaking - describe the .film,——

Please evaluate them oh a.scale of l-4.according to the criteria
belew. It is important to note that®the communicative-func- .
tional approach of our syllabus makes it appropriate to evaluate
the students according to their ability to communicate their

. thoughts coheren{ly rathe% than on their use of grammatically oy
exact form. e . . .

T

” "
Please also note that the interviewers®' comments in Questlon
8 and the interviewers' initials arg,very helpful in. placlng
the students and standardizing evaluations. )
m’ : . , A T
EVALUATION ‘CRITERIA & g L '

1. (Begf) Extensive repetltlon, sign language and consulta-
tion of friends necessary to communlcate i.e. raw
beginners. . . - N
2, (Elem.) Repetition (rephraslng),.slow1ng down are Nedessary
to communicate., Student speaks haltlngly, i.e,
v " elementary.

3. (Inter.) Understands with minimum of rephra31ng ‘and repeti- 3
. tion,, can be understood falrly well, accent does
not impede communlcatlon. i.e. 1ntermed1ate..

4, (Adv.,) Understands well, communlcates ea81ly. i.e.
' advanced. .

°
1
4
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6. Change the first sentence to stant with, "There is...".
° . . {
& v
8

8., Rewrite the fifth sentence.

156 .

’ .
'

CANADA ' o |
‘ Can%ga is a big country in North America. It occupies
3,851,809\square miles and it is the second largest country

in the world. There are téh provincee and.two territories

E}“‘Nin Canada.,’ Ottawa is the“na@idngl capital. The‘pOpulatioh

. R e
is about 22 million. People have come here from many dif- -
. Y -
ferent countries, so they speak many different.languages,

i.e. Italian, Greek, Spanish, etc. English and French are

- the official languages in Canada. It is a beadziful country

and I love it.

\ 1]

Analysis: 1. How many sentences are there in this paragraph?

2. How many main ideas are there? , ‘

3. How many *capital“ letters are there?
. : . , el .
" 4. How. many verbs are there? ' oo s
1
Exercise: \ o
. What is the title of this paragraph? Do you think it is
a good one? Give it a different one.

2, What is the first (introductory) sentence? Write it,
3. What is the last (concluding) sentence? Write it.

4; How many facts are there about Canada? List them in
sequence. '

~y

. List any new\vbcabulary you have noticed.

. ~ V/ 4
. Change the verb in the third sentence.' 4

Don't use the word "popula-
_tion", ' : '
9. Rewrite ‘the six® sentence 'as three separate ones.

4
S
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TASK. L . NAME -

-

Look at the map ‘of Canada and find the answers to these

137

o

questions: . ,
o -
1. How-many provinces are there in Canada?
.2. How many Northern Terrltorles are there° -
3. How‘many prov1£ces are 1slands°
4. What is the capital of Canada?
5. .What is the name of the big island off ‘the coast of-

What province Eoes L%brador.belong to?

. Wha

Brltlsh Columbia?

What prov1nces are east of Quebec?

What province is west of Manitoba? -

What pro&?%de is south of Quebec?
ﬁ)countr; is south of Canada?

What_is thé'capital of Alber£a?

Name L cities 1n,q2jar10}‘

ﬁame 2 Great Lakes. ‘,

What is the.name of the largest river in Quebec?

What is the capital of Quebec?

e e
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*PASK | -

" Your friend has a broken arr;l and can't wi;i}:e. Your arm .is%
not bquén 8Q you are going 0 fill out youf' friend's .
:identification card for ‘him (or; her:).

Find a partner and'wrifce‘down all the ir;for:maf:ioh yQu needw

to complete the card. ..

-

M
'*o-n.-n-’nntln|c-||lqc||tt'-s|vnnnnolnnito‘

" GOLOUR OF HAIR. ...uvvuiueyeniennnnsnn

"¢ NAME

v

~

i

Y L | -

" IDENTIFICATION CARD

I

NAmQQ.II.Il!lllll'l"l!".l‘lllll I’Illll ‘b
: - L N~ v ‘
ADDR.ESS- L I I I B I R R BN S N B A ) o:-‘o- ¢ o s v 0 2 2 P 2 , r

. |
CITY...... veewererr  JPROVINCE............

POSTAL CODE...... ... TELEPHONE NO........
DATE OF BIRTH........PLACE OF BIRTH......

-

HEIGHT-'l‘nn'v'l-.loO-owEIGHTuuluool'ouu---

COLOUR OFEY‘ESQI‘I‘.II"U.‘.c“‘itllllotlll

-

NEXT OF'KINIIICl‘.llll:trb'..llt.ll.‘...ll.l

ADDRESS OF NEXT OFKIN‘I.IIOII,I'D'O'OQ.CI‘.; ,‘

. '
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3. Newly-married couple., Both professionals. Have a dogiﬁ

—_— 2

Lt

TASK | " NAME

4

‘The following people are looking for housing, Look throug?/;:ﬁiL

the ads for rental accomodation with your partner. Find
housing that would help thesé people. Place the number

of the ad on the right side of you. paper, - :

1, Family with 5 children, Father works as a clerk down-
town. Needs housing immediately. '

2. University student. Single female. Smokes. Has very 4
.1little money. Will be in Montreal for 3 years.

——

ks

-

Have their own fridge and stove.

"
6 + ' o«

k. Pamous drummer with a rock band. Single male. Needs

lots of space for his insﬁrumen}s. Practices every
day. '

5 ' ¢
! LY %4 N (S

. - ) 3
5. Student. Single woman, New immigrant. Has a part-
t}me job at night so she sleeps irregular hours.

-

6. Single mothér on welfare*: Has 2 small children.

i

‘ ’ . i

* on welfare: receiving financial help from.governﬁent
v N ' ‘
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PEEL
PLAZA Downtown )

3460 Poel
Right sbove Sherbrooke A few
luxurious sicoves and | bedroom
apartments avadablae lor immed:-
ale or ister occupsncty Pissse

call
. 188.3173

PEEL 7 Sherhrooks Large 3'y
5325 844-8401, 489-9462

PINE 454
Wost of Park Avenue large tps-
clous apariments high celings
baautifully finished floors Now
takny agphculvons for May 3"
;7)82 ‘1. #'yrooms availeble #43.

OQUIET apartment hotel In down.
lown Monireal close 10 Metro.
Voyageur bus werminal and pubi
parks Parking is aveiiable in the
vicinity Modarate datly and
woekly rates avgilsbie upon re.
quest  Fer information please
calt 521.5264 Or write to Hotal
La Residence 847 Sherbrooke
?:(6535! Montresl, Que M2l

Sherbrooke & Bleury

Sherbrooke West Apts 3,
10oms  heated hot water, stove
and fridge suppled $170 - $200
monthly  Cali 937.1494 s

ol o oo
on

Above Ste Cayn‘\onne Choice
bright 1's2 and 2'» room apls,,
Irashly decorated Moderate ren.
lal yearly isases Apply after 3
?o‘;\ Supt premises or 288-

SUBLETY  13': gai-condiioning

. electricity paid  weslern expo.

sure $260., 9 month lease Immae.
diate 933-1490 stier 8

SUBLET, ODurocher and Milion,
May 1st 415280 per month, ne-
gglﬁ!;blo. option o renew B4S.

SUBLEY, largs 1y highnise on
Ste. Famille, gwimming pool.
saung  night doorman. May to
?onlembm. $190 844.2141 atter
pm '

SUBLET 4'1, Juna to September.
Peel Plaza Apartments, utilities,
cavie TV, ar conditioned pool,
sauna inclucled renowdl parking.
avalable $487, 288-3173

SUBLET, J': Atwater and Du
Maisonneuve lyxury huhn"‘
central arr plectric paid May 15t
ﬁ?gpancy Oplion 1o renew 937.

SUBLET large alcove. 9th ficor,
gool. S8uUNa grocery Store in
ulding 3440 Dyrocher $215

gnommy. all lacihnes Cail 288-

5692 i
7 ufk TS 17, 8145 TV~

Ak incluced. Jamor 932:7502

7. MARE, 2, rooms and 3,
rooms carpeled, turnished’or unt .
turmshed. $165 and up. Immed.

ate - -
147-1913 T4Y-7988

$TMARK near de Mvisonneuve-

14, 2. 3%y, 41, Close/ 1@ Metro
bus alectnicily . hestng pad.
484.0828 932-2503

LE ROCHEFORT
Place Henri Dunant
{1225 Suseen)

Facng Henri Dunant Park
(South of Alwater Metro)
Near hospials  Alexis Nihon
Center and Forum, Mddern
hghrise. fireproof. roof top swim-

ming pool sauna

Alcoves, fummwhed ond uniur.
nished. Taxes included.
Unfurmshed 3'»

Unobstructed view of the St
Lawrence River Open dail

' 1229 Sueeex, 933-1108

MARCO POLO
t'y and 3'r spartments, gerage
available Immediate occupancy
931.7403 '
METRO BEAUBIEN . 4, reno-
vated parking $150 Electric
1eating Can 694-1138

NEAR Forum 2rooms furnished
or uinturnighed near Melro shop.
ming att conveniences Fessdn-
able 932-1015 -

NEAR  McGHAl Universily, large
townhoute beginning of centur
enliraly renovated {1 rooms (5
bedrooms) fulty equs 888, fire-
place parking lot $ . plus
heating electricity watertax, 1m-
modiale occupancy References
requested, 935-7151

NUNS ISLAND. 'Sublat 3'» in
highrise river view, balcony,
, sauna, rm% May 18t
Days 874.-69
761-2933.

16

17

.18.
19«

20 -

poy e 121

NUNS 1SCAND studio sutiet in.

door I, parking, May, 484-
2418, 789-20855.

WUNS' ISLAND. Subiet 3's room
apt . highrise bidg . pool, sauna,
parking. $280 monthly. immed:-
ale -8311

' NUN® TSLAND, farge studio 10
sublet. $180 767-5684, atter
pm .

NUNS' ISLAND, Sublet 4'1. bai-
cony. indeor plrkmf $250 00,,
Dsvid Fox 392-8334 98 pm,
769-9036 evenings
OLD MONTREAL Viger. St
Denis  Hangsome™ gray” stone
building Meifo nesrby Bright 2'»
 $185 . everything pard, 845-4987,
|843-8128 : .
ioc.li MONTREAL toil spartment
{and studto 3.200 1t 937-9000
‘OXFOMD above Sherbrooke 20
room, self-contained duplex 4
bathrooms 2 lireplaces verath-
aned floors. natural woodwork,
stained glass windows, leundr
room, farge wogk shop. snood
488.1090

~

PANX AVENUE Mount roval, 41,

stove rm.'i?3 Call between9a m -
5pm, 273-9003 Mr Lebel

PEEL PLAZA 2 bedrooms 2
pathrooms. 20th floor, sunny,
besuttul view, sublet May 1 to
. 33&’&"""" 1 $500 monthly. 208-

22

23

S bl

£ 5

26

27

28

29

oy

30.
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- Cote St. Luc

ASHDALE HOUSE (Earle Road)
bnght 3's and 4't apartments

31 with 2 complete bathrooms. out-
goor pool, sauna N highrise
buriding 489-1335, 845.2265
,ATTRACTIVE quret 3';, May 1st

32 ana July 1st, squipped hested.
pool, 1axes paid 459.2480

. ATTRACYIVE, 3%, 4'1, 2 monthe

3 3 frae Reasonable’rent, 489-7686.

BACHELOR, 21':, sormi base-
ment evarythm? me¢luded f"'
3 vate entrance $160 487.437
BRAND new 5'; condommiem
5 apartment opposite Cavendtan
Mali  healsd 8 conditioned
qgarage. 2 batnro0ms alt gervices
pad $775 486-4604 avenings -
weekends
BAAND NEW custom buwilt 7'y
36 upgev 2 bathrooms May, June
ay7-4786 .

Jowntown s

Stanley Streer 3’7 4', 731.9624 | | 50

ATTRACTIVE O Pealwid fors |-
nished 3'; ar condtioned bal.

cony swim~ 1 poo’ arage
e 51

doorman M. to Ottober $.
Relerences B +5.6445°

ATWATER AREA. 1, moden

furmished $1t5,933.0704 52

ATWATER—GUY AREA Beaull.
fut Budio apa: iments Just reno-
valed, welt M. ntanad chgrming
older buldings Mucev,

bath.
rooms, kiches Sgme fuffaghad 53

Grost valug fram 5135 1o §200
2. ¥ 41 from $175 .8338
932-6041 N

ATWATER METRO furn.shed 4
bedroom hou.a 3800 ~orthl

immediale oc.upancy 866-241
" pancy 54

16¢al 418
ATWATER 3018 Sharbrooke 51

W 1 22 4, Clean equipped, 55

elevalor, laund-omat 937.1301

ATWATER METAO 1", fur- 56

nished, week!y $35 937 7617

BRAIERCLIFF luxurious 5'» con-
dominum apariment, near Ca-
vendish Mall fully gr cond:-
Loned garage 2 baths doorman,

37 swimming poo! sauna z‘mfec
cupancy May. Contact Margeret.
day 384-016) mght _____~ __
8“!0"1’ 3, np-ly peinted,
squipped, janitor service,
laundry room, ressonaebls. 481.

2149, .
BRIGHT, luxurious 5705 West.
minstar  cotner Gueiph lacm?

park large 3’2 4'7 private bal-

% Cony newiy equipped ‘and de-

corated Excellen! shopping and
iransportation $190 -$285 273-
3619. 487-3919

ATWATER AAEA Gorgeous 2
bedroom apartment Queet street.

Al modern ccnvenlences Bright 57

and sunny S300 Call Hannah
Buxton 4€2-9122 288-6594
Whitehead Relocsn Broker

AYLMER 3325, 1%, 2"/, nest
Mcail Umvonllr. glmlod. fue-
nished, heated, elec!

o0, slevator, 343.3245.

BACHELOR APARTMENT,

evcrlmm acluded  $135 .
monthly 2046 Mountain St , man. 59
agement >

BASEMENT apariment I oarte
ly turnished 5190 monthly Im.
mediate, 2841078 evernings

CASTEL ROYAL

. ¥ 2 Luxurious .highrise.

39 syimming poot saung whiripool

axercise r0oms  sic  487.5664
* Eveg 486 8095
h CLOVER ROAD upper duplex,
)8': Rent §575 July 1t 487-
40 i

' COTE ST LUC Emerald 5615

- modarn, painted, elevator, 3y,

4'; $210 and up laxes pad 656-

L1 882, 486-6677. aliernoons 467+
¥

'COTE 8T. LUC Rd. 6060
L2 HiHampion) 2 rooms baicony,
. tevator 66 bus’ $185 Supt

COXE ST. LUC, Gueiph fuxun-

L L"B ‘ous bachelor in dupler, fully

eaquipped 688-6861

'COTE ST LUC Cavendish New

L’. iuxurious 6'; condominium May

488-6536 A L

COTE ST.LUCRD. 5770 4,

L’* 5 large rooms May ist occu-
5 Lancy 738-3476, 486-7674

CQYE ST LUC ana Cavend sh
vagern 4 : apartrent $375
Llré Elecincity ncluded May 1st 487.
81 7.1V pm
COTE ST. LUC Rd Corner
L,,7 JHamptor  Fully equipped 3'1

S190 4 » $220 488-1532 ‘15

COTE 8T. LUC ROAD 6775 ele-

= valor bunding modern large 3's,

Ll'8 * palcony  $2 tanes mncluded
488-8800

CAANBROOKE 5435, Cole 8t

Lug, 3'4, 4'4, healed. elavator,

4o | 2761391, ‘

.- }

AT Aok b emere L

TR o b b s

BEAUTIFUL  penthouse. 4':
large balcory covering 3 rooms.

sublet May*tst 3580 {orne Ave 6
1

$350 aliinclyded 284-1320 B44.
4380 o

BOURRET 4645 4'; May 1, July

' Fquipped elavalor excellent . 62

locaton 737-1810 487-7779

CENTRALLY located downtown
furmshed or unturnished bache-
lors, <4'r and alcoves inciuding

fndge and siave sleciric ty One 6
E"a%%m free  Pisase call 844- 3

CENTRAL near McGll Univer- 61"’

ity 1'; evbrythning pad 3120
844-454'2 vinng pad 3

CENTRAL

Summaerhill Ave.
1575.1558

32 4 yr00me $240 3280 $290
Modern trigrt senrate rooms
Moagern conve uences 8 elevator 6
Apply Supt ©25 7274 933.2222 ¢ 5

CHARMING 5ant 5~ heated, m-
leresiing layCut sublel May 1gt '
?_’%!;011 to renew $300 937 66

CHARMING 3. 1835 Tupper ,. :
Unlurmsned 5175 heated 832-7 417
845

CHATEAU LAROCOUE, 1436
Mackay St a' Quy Melro Beayt:-

ful 326 hghrise ar-cond- 68
tioned eleciriCity pard 934-0186 °
935-9768

CHATEAUNEUF 1260 Dr Pan-

freld 1 8 2 hogroom apartment

turmished or unlyrrished 843- 6
826) 9

——————— 4 e e [RUP.

icity includ- 5 8
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