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" four-hour-a week Intensive ESL program. The focus of this program is

.- .than on perféctingAlanguége”forﬁ.( Most of the classroom time is thus

P . .';' . ) . ) % .
.i : ‘:’ R v ) .
S ﬁBSTRACT L ¢ '
 LANGUAGE DEVELOPMENT . A
] o ' t ‘ - . . IN . - 4 a

VR .. STUDENT-CENTRED CLASSROOMS ~ . = " |

T < . . . L . 1, ‘ ’ , .-
Phyllis Vogel . \
v » * o

This study examined the langhage development of eight learners of

. . English as a‘§écohd Language (BESL) in two different lévels of a tweniy-

on- the communicative use of language: in classroom 5ctivities,~emphasls

is plééeg-on‘using‘language as a meéhé of conveying information rathef

.

\

spént in student-student interaction, and errors often go uncorrected °

' unless. they interfere witht communication. . »

' . . - ..
" Data in the form of recorded .oral interviews were collected from the

subjects in the third and eleventh weeks of a twelve-week cou%se. Tran-
scriptions were analyzea in terms of grammatical accuracy and fluency.

Al subjects in the study 'showed a decrease in the ratio of errors
. N « - ~ - .

‘to total words,~ indicating a trend toward greater accuracy. In addition,

«?

°®

all subjects exhibited an increase in fluency. Théfdeg;g§§g_lg;gxrgn_was

in many cases accohpanied by an increase ih volume of speech and thus a

considerably greater number of correct forms was used. There was also

..gvidence to indicate that not only hid the subjects improved in accuracy, ,

a )

but that during the second interview, while they were producing fewer

¢ o .
errors, the subjects were also using language of greater syntactic

complexity.
+

Within the overall decrease in error there was considerable
" . ‘

variability: 1) among the léarners at’ the same level, 2) within

’

the individual's performance in different categories and 3) ' between

the levels;
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\ \cHAPTER I
A 7, INTRODUCTION ' . C
. s . . I f N . e . v .
S e L In an attempt’f:é ma&ie language teaching and thus language '1egi~nmg

~more effective and efficient, innovative teachers ‘have' been experimenting

T S with ‘various methodologies and 1eaming environments through the years.
At CEDI, the Continuing Education Language Institute»at Concordia

v Univeteity, teachers developed an intensive ESL \progtam based on what

)
1

tney had experienced as successful classroom practices. This program

'

diffets from most in t:hat for a large percentage of the time, the

studé’nts are involved in communicative language activities in an informal

.
0o«

student-centred classroom environment.

L3

N The following research is a study of the development of grammatical
R, , , e
accuracy and fluency of students enrolled in a twelve-week session at

CELI. Preliminary to a discussion of "the study itself is an examination

. " of current views in the areas of language acquisitipn, learning environ-

ments and student errors.

+ o i v .

. C LA Language Acquisition: The Starting Point

4

Yoo l. Grammatical Structures

" . For a long time the influence of Skinner in behaviourist psychology

and Bloomfield Fries, Lado and others in structural linguistics domi-

nated the realm of language teaching, at’ least in North America. It was
P N v - ' .

*

believecl, and In many places still is, that language learning would

proceed most eff icientrliy tﬁrough a systematic, orderly build-uppf

.étruetures,' each being carefully introduced and p,racticed.‘beforej the

Y

next. . o ’ .

FRRR A © oo u g e e
§
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While students seenmied to be ‘'learning' what they were supposed to
£ ) \ . . ,

L

in the élassroam, there was a dlscrepancy between the .1anguage't:be - S

-qudents produced ms;td,ef the classroom and that which they produced
L4 ’i“ )
outside. In the controlled classroom situation, studencggwere able to

o

use certain structures per ectly; however, when the students attempted - ’ o .
to use these same well-drilled structures to ex_préss their own ideas,

errors frequently occurred. Also, many of the structures so well .
practiced in the classroom were unavailable for use in natural settings |
outside the claésroom. This apparent ‘inability of students to transfer

>

outside the classroom that which /they had ‘'learned' inside the class-

rocn led many to question the effectiveness and efficiency of methods

a

of teaching ‘heavily influenced by behaviourist: psychology and étmctural

i
1

'linguiscics. ' .
. ' . . ' . Q

'Research in ffrst and :second language learning alsb has pointed out AR

-
ORIV I-gE

the need for a reassessment of certain classroom practices. One major

. . . \ '

cansferation it has higﬁlighted is the creative aspect of language, a

characceristic.neglected by the behaviourists ‘and structuralists. ' e

. L3

Brown (1973) advanced the creative constr}xction ‘hypothesis for first

language learning. This _hypothesis suggests that children leaming their ] ' -

»

first language’ formu,lat:e rules about the 1anguage they are exposed to. g

-

P

They subsequently modify their rules until what they produce resembles

.

Ay

what they dre exposed to. Dulay and Burt (1975) extended g:hé hypothesis . /

s 3% Tan s S 1

to secohd language leafning with children, and further studies indicated ‘ !
that it also applies to'adults. léarning a second language (Corder,

1967; Krashen, 1981). . | : . - .

\ T .
v, - .

. .s
-
3
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" The i"ecbgnitien of the impottagtee/ for 1anguége. learners to attempt -
to use their lnowledge of the lengeaée by creating noVe} utterances
. brought about some‘ minor modifitations in tﬁe ’1anguage classroom. A
‘small percentage of.classroom time was set aside for activities in whi‘ch
. W
the learners L;:hltd ‘an opportunity to. éreate language. The focal point,
however, con,tinued to be language fom, with students creatmg novel .
utterances in‘ order to practice a particular structure. As Hatch (1978)’
has pointed out, there has been a basic assumption that the second
language learney first learns how to manipulate structures amf\hen

somehow learns how to put struttures to use in discourse‘. . N

2. Interaction

N Another perspective as to the startin‘g- point in language learning

" has been advanced by some researchers. Hateh (1978a, b) has‘sugg’es_ted
that interaction is“the starting point inl language leaming and believes
thet structures evolve out oig at-te?npts at "carrymg on conversations

rather than the reverse. | ‘ . o i '

According to Hatch thdre .is a first stage in language leaming in

which the leamer develops the ability to perceive topics in discourse.

¥

As the learner progresses he is able to nominate topics for'conversation

_ . v
and then as he further advances he can develop his ideas in syntactic'

. form. Hatch points out that the adult second language learner has a
. s /
. Y .
‘valuable background to aid him in learning his new language. When ‘he is

"»patticipating in interaction, his developed knowledge of the world makes

1 \d 1 v
him aware of certain discourse possibilities within a topic and he can
M ! RO ; ! )
predict possible questions. Furthermore, he has many -conversational :

, strategies ‘which he can transfer from his native language. An example

v
’
) .
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o of this is th‘e. use of echoing to seek clarification of topics.

g Support for Hatch's hypothesis may be found bot;ﬁ'dire::tly and

A

indirectly in 'the views of several researchers studying lahguage

o

acquisition. N_e\wmark (1966) was one of .the earliest to strongly refute

the suggestion that language is learned through'a build-up of structurds.

He asserted that language is learned "a whole act at a time rather thén
learned as\'an assemblage ‘of constituent skills". He points out that
\ . . .
‘If each phonological and syntactic rule, .
each complex, of lexical features, each -
semantic value'and stylistic nuance, in
short, if each item which the linguist's
L, analysis leads him to identify had t5 be
v " ‘acquired one at a time, proceeding from
simplest to most complex and then each ¢
had to be connected to specific.stimuli
g _ or stimulus sets, the child learner would
be 01d before he could say a single .

2

appropriate thing and the adult learner - .

would be dead (p. 38). : BN

’ .

. . N
> - ¢ 2
., ’
N ) . ' .
-« . 1
. .
.

Brown (1968) in his studies of first language acquisitionﬂhas high-~ A_)) -
, ’ . * .

lighted the importance of interaction: in language learning.- He states .

that "the changes produced In sentences as they move between persons
© ~ in discourse may be the richest data for the discovery of grammar'’.
B o 4
(p. 288). Corder (1977) asserts that ''language acquisition whether

v

of the mother tongue or a second 1anguage is a co—Operativé enterprise

. P

in th;at it takes place "ui\iquely through a process of verbal int,er- '

action and talk” (p. 2). Seliger (1977) emphasizes the importance for

¢

‘learners of practice through interacting and getting others to use

1anguage with them. Tucker and d'Anglejan (1975) conclude tt.\at a

‘second language is 'most effectively acquired .when the task of language
S
' Tearning becomes incidental to the task of communicating... about a

* N
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" - 2 7 topic'which is inherently interesting..." (p.'67). . S .
e ; . : . -, ] . - .
5 \ . s ' M . P ' - . . * .: -. " h;

. ‘ R . . Theories of language acquisition and current views of language D

.; - LT learning have significant implications for language teaching. Changing

% et Views of 1an§uage acquisitioh are being paralleled by experixﬂentation -

',. - in some language classtoams. The implications which the theories - 8

? v

'i, ’ discuased in this section have for classroom ptactices will be discussed

‘ . in the fqllowlng section. B ‘ o o
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‘B.. " The Classroom

kS

L The Traditional Classroom

The traditional language classroom provides an almost ‘totally
formal environment in which a 1anguage is to be learned. In recent yea‘i's_

the traditiuqal classroom has been the subject of much discussion, the

\ -

feeling being that the setting, organization and content do not promote

-

efficient language 1earn;(ng. Corder (1977) states that "clasSroom ’

settings are so constraining that really. efficient teaching-learning

"cannot take place in them at ‘all” (p. 4), and d'Anglejan (1978) points

‘to t’he‘ noted failure of many second language learners to achieve verbal

fluency "in tﬂ.e clasgroom. The features of the traditi,onal ‘classroom
N o |
as summgrized by Rodgérs’ (1978) include an emphasis on 1) the formal

i

presentation and practice of structures wi,th,af focus on accuracy, and
g)' a.teacher-centred qlassrooin, limiting the interaction to teacher—

- k , g I

- “

" The focus on- form is what: has in all probability created /the

'

student exchanges. V- ., -
aan

. N «

‘ a
gap between .the traditional language classroom and the outside world.'

o

It is 'protably responsible for the observation made by d'Anglejan (1978) °

that "what is commonly regarded as communication in the second language :
C
cléssroom rarely corresponds to any acceptable definition of wh’at might

be termed communication outside the classroom" (p "225). S ‘§

12
S

In the traditional 1anguage classroom most pf the time is spert on

éttem‘pting to perfect structures by means of practice and error detection

- and correction.. It is this, as pointed out by Kennedy €1973) and

Rutherford (1977), which has resulted, in many cases, in the artificial

3

- i -

L

¥

]
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use of languege in the classroom with an almost total lack of any real

communication. Kennédy notes that the student is often required to ask

e ~—

———

questions for which he already knows the, answer. "\Also ‘the student

rareiy has the opportunity to communicate with othe s in novel

situationa since he is generally discouraged from exp rimenting with

N

structures which have not yet been perfected’ Rutherford gives the
"
following examples which further illustrate the artificial use of .

1anguage in t‘ne classroom. He cites unnatural language in illocutionary

mismatch in, the dialogue:

«

"Af Could you tell me what time it 1s? o
B: Yes, I could.

n &
4

an& artificial redundancy in  * Ja

A: TIs your name Rick?.

" B: Yes, my name is Rick.

/As Iimg et al. (19789 have noted, the concentration by both

teachers and" textbooks on. accuracy results in a lack of opportunity to

.

develop, inside the classroom, skills which are required outside the

classroom. The amount of time spent on wttempting to achieve phonolo—

'

gical‘ and structural’accuracy generally leaves little time for necessary-

‘genuine communicative activities. This has serious consequences, for,

as Corder “(1977) and d'Anéiejan (1978) have p‘ointed 'out,' knowledge of

the formal asi)ects of a 1angua§e cannot be equated with the ability to
? : .

communicate :Ln".‘tbe language. Corder emphasizes that the cycles &6f

.prelsentation testing and feedback, lead-to a knowledge of the

et

structural rules but do not enablefthe 1eamer to functlon in the
¥

target language. - Similarly, d"Anglejan (1978) reports that while the’
\). o . M W\

.
. ‘,v‘
.
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. ,

t‘eaching of grammar may be useful in carrying.out claésroom'

3

- explicit
activities, it is limited in that ‘it does not'app‘ear to transfer readily
to situations outside the classroom. . . .

In ‘addition®o some of the problems highlighted by second language l

-

researchers, further insights may be gained f-éom research in first
language learning. Macnamara (1973) has pointed out that the conscien—

tious teacher generally corrects all phonological _aﬁd syﬁtactié errors

-

<

and does not care what the student says as long as he says it correctly.

This 1s ip sharp contrast to the child learning his first language where .
- * - - N . ' Pornera,
attention is on meaning rather than on form and where parents seldom cor- \

‘tect pronur’mzllation or gi'ammar but rathek correct mistakes in points of

fact (BrownandHanlon1970), Traditional programs tend to underestimate
the importance in the language learning proc‘Ess of' language as a means
\fqg\conveymg information. Languége becomes a classroom subject instead

.\ H
of a channel fo; communication.

: . [
The second major factor contributing to a lack of natural commun-
, L.
ication in the traditional classroom is classroom organization. The

" traditional classroom is teacher-centred. The focué is on the teacher
, . e J
" and there are formal rules.for speaking and turn-taking because of the

setting. 'Holmesl (1978) compared the situation to a formal meeting

rather than a casual conversation. The teacher. has control over topic,

relevance and accuracy, over-how and when a learmer speaks. The teacher

. ° ,
assigns speaking turns and the pattern is generally a cycle of

‘1) teacher question, 2) student ah;swer,‘B) teacher feedback. T -~ Y
Long (1,975) observed theé same basic interaction pattern and’° ‘ ' "
" described the teacher as tha in‘itjiator of. long exchamges, the student

.“

N +
- . N -
o . A ) - ;
N ” Nt . 1 \
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as the responder, and the teacher feedback As*judggmental in terms.of

grammatical and phonological accuracy with truth value generally being

-

unimportant., = /

. It is not surprising that Holmes (1978) has noted that many foreign

s'tudé\nts lack the confidence to initiate or contribute anything I

éubstéptial, to a conversation with a native speaker.

2.\‘ Suggested Chanpes ' .

Corder (1977) has suggested that, if the goal of the language class—’

s

room is to enable the learner to function as a talker or correéponder in

w .

[

the target 'language, it is necessary to devote a large percentage~of
classroom time to genuine communication. Imyorder for this to be

realized, the traditional classroom must underg6 obvious significant

>
I

changes.” These would include changes in 1) content and activities,

2) the focus on accuracy and 3) classroom organization.

-

’

Majo;: changes have b:een suggested in tﬁe content and agtivitieg of
the language classroom. The mportan;:e of meaningful content which
conveys information has been stressed. Tucker'aqd D'Anglejan (1975)
indicate the necessity fo;: a s~hif£ in focus from simulated dialoguég and
repetitive drills to the communication of information meaningful to both
);eachers and sfudents; Schumann (1974) Points out that st}udents
must ,have important t~‘hings to say to both the teacfer and to other
students. -Strevens (1974) _.suggests that one way Vto accomplish this’is
. through materials of high-\ével interest. As an example, he cites the
l Singapore Pffjé'ct where English is taught through science from the
‘ beéifinin‘g level. . ,

. . - ol

'
\ .
«
o | .
x \
s ‘
'



Changes in activities to those which promote genuine communication -
in the second language classroom have been emphasized.. Macnam%ra (1973)

stresses that it is the teacher's job to set up the language class so
that communication in the new language is essential to the learners. He
states that the teacher should encourage learners to guess from context

~

and to ask for clarification when needed, thus making the learning
env;ronment in the school more like that of the home or the street. -
D'Anglejan -(1978) and Corder (1977) suggest problem solving and infor-

mation seeking activities. Corder describes these activities as ones in

v

which the solution is discovered by means of 'talk'. He believes this ,

is an authentic use of language becausesit is the kind of co-operative,

'

activity also found ‘outside the classroom. He sees ""talk and correspon-

- dence" as both the means and the end‘in language learning and refers to

\

it 1as "learning by doing".

F

.

If genuine communication fs to be carried on in the second language

Y

classroom, it is necessary to change the focus from a concentration on the

form of the target language to one on ideas with the main interest in

A

developing the learner"s ability to get his message across. Savignon

(1976) has emphasized the importance of a learning environment wit
I .
opportunity and encouragement for the learner to explore his new language.

e

She has suggested "the replacement of an emphasis on grammatical.

¢’

with a concern for helping students to express their own thought

‘trafing‘on words coming out of his mouth, the.learnér should be/thinking
! | ‘

(1977) stresses that the major focus of the second language classroom .

»
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A
activity should be on genuine communication where the validity of .
studgnts' utterances is judged on the bases of content rather than’

grammatical form. C .

. .
«
. o '
L4 . . . o
L - P
|

o

Major changes have been suggested in the classroom setting in

4w

order to make the learning environment more simila} Eo the "real
world". Chanées from the teacher-centred classroom to the studéht- .
centred classroom in which students work in groups with the teacher S

as the resource person have been recommended. Holmes (1978) stresses
the necessity for student-student interaction to aevelop socio-
linguistic competence. She pbints out that student-student inter-
action is a more natural intéraction situvation which ér;vides an
escape from the quest ion-answer-feedback cycle of tbacher-studeﬁt

interaction. In additidn, it more closely resembles those situations

which the learner will be facéd with outside the classroom in that j;/
t

decreases the formality of language and the rules for speaking. I )

4

allows the learner to éractica in the classroom in a natural wai}/
roles and varieties of language he will be required to use oup#ide v
the classroom. For example, it requires him to use more fu?ctions

in language - evaluating, arguing, challenging, disagree%pé -~ and

gives him the opportunity to initiate interaction as he will be
, :

required to do outside the classroom. Long (1975) héé also pointed

/
4 1

out the greater variety of language in student-student interaction as
opposed to teacher-student interaction. He documented seventeen

v v . !

different "moves" (linguistic behaviours); many of which are

/
, /
/ s s

4
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“ pracxiced over and over again in the cl/ass oom in very controlled

L

generally made only by teachers in teacher-cent:.red ‘Interaction, but
/ .

N [

which students make -naturally when: interacting with each other. These

include initiating a hew topic, asking for information and gi:ling

 information, asfiing for clarification and giving clarification. 1In

addition, Long points out that student-centred interaction involves

active pa;ficipation by a greater number of "students(. This results

_in more epportunity for students to use and practice the language

-~

rather than merely observe others.
o

C. Errors

s

The recommended changes in focus from accuracy of form to the
;:onveying of interesting information and from teacher-centred activities

to student-centred activities, have resulted in the following concern:

‘How will the learner's accuracy in language form imﬁrove if the teacher

P \ 5
does not correct all his errors? Preliminal:y to a discussion of this
a7 ~

q:tesiﬁon is a brief summary of the changing view of errors in language

learning.

2

1. Can Errors Be Prevented? -

In the past,‘er'rors were viewed as potential bad habits which would
e

be difficult to eliminate. The perfect teaching method was thus one in

a

which errors would never be compitted. As a result, structures were

. ' 1
ions, seldom allowing for any real ¢ommunication to take place and

situa
never allowing any risk-taking: The learner in these very controlled

situations was not given any opportunity to experiment with the language
and to create his own utterances. Any/error that' occurred ‘was immedi-

ately corrected in one of the several /traditional ways. In s;ite of this

.

A
%)
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r'.igidity and attempt to prevent and turtail errors, learhers' utterances

did contain errors, especially when these utterances departed from the

[y 4

_ narrow question-answer pattern of/ classroom drills. T

O
N
h

2.. A Natural Part of Language lLearming

/

Iiesearch by Corder (‘1967), Selinker (1972) and Richards (1974) in

. : 4 . '
learners’' speech resulted in an understanding of errors as a natural part

of language learning. It was observed that all learners, regardless of

N

language background, leammé environment and methodology, often
‘produééd utterances which were different from the target language norm.

Thus, it is now considered unrealistic to expect learners to proceed -n-.

an orderly progression from zero to perfect in language learning. Rather,
it is believed that the learmers' :language will change gradually over

time, given a learning environment where he will have ample opp'ortunit’y

. ' : . [
to hear and use the language, thereby testing his hypotheses about the

'
-

language. ‘ - L)

The belief that errors are a natural part of lal\guage learning and

- -that -students need opportunities to use the language in order to test
hypotheses has brought about .some changes in the language classroom.
. However, language lessons often continue to be stilted, with both the

i

‘student and the teacher focusing on form. The student's role is to sort

out his rules b}; taking risks in a rather limited nllx‘u;ber of given
situations; the teacher's role is to detect and correct all errors in
.order to reducé the possibility of confusing the student while he is
ntesting his hypotheses. Th'é’ majority of classroom time continues to be

spenf in error correction at the expense of -an interest in réal com-

mun icia/r,ion .
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¢ 3. CorrectingrErrbrs: 'The Learner's.Decision

While teachers have always felt it their responsibility to correct .

at least most-errors, one factor they have failed to recognize is that-

this correction which they &Eéﬁ\gg\be an essential part of their

>

teaching does not necessarily result in learning. Corder (1967, p. 165)
L4 .
differentiated input and intake. The former he pointed out is whatg’is

available to the lgarner and the latter is what the learner actually
benefits from. -

One of the main reasons that| input does not équal intake is that
often the learner himself is either not ready for or riot interested in
the input.‘ Several researchers have pointed out that some learne;s seem
to make the decision that they do not w;nt to make the extra effort to be .
correct once they feel that they car‘communicate adeduatelyl As one’ &
example of this, Hatch (1978b) referé to Shapira's subject who says |

' »

'little words are no too important for me'. How many second language °

learners have expressed the same feelings to their teachers? Hatch

(1978b) has indicated that in many céées the learner does not attend to '
correétionﬁ of the error included in the replies of the native speaker.
The reason for this'is that he .hears them only as a signal that his
listener understands what he is trying to’say.‘ How often do ‘teachers
repeat what a student has said with correction dnly to have the‘student

o

respond with a 'yes'? Does the 'yes' mean that the student understands

that he has been corrected or has he taken the partial repetition of his

utterance to mean that the teacher understood whet he said?

‘ L °

L

7\
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4.1 Effectiveness of Classroom Corrections

A}

5

The‘question arises as to tht haépens to thosé learners
who do want to be corrected? Even fof thos; learners who are
anxious to have the teacher correct all their errors, several
problems arise. Aside from the enormous aQounthﬁf class time /
which it takes, there is the problem of ambiguity oé classroqm '/
corrections. Allwright (1975) and Long (1977) have drawn attention,

.
to the lack of clgfity and inéonsistept treaément of érror in thg ’ //

classroom. One of Allwright“s examples of this is repétition, which

i »

is commonly and fﬁconsistently used as feedback ¥or error. He
points out that repetition of a response by the teacher may or may
not indicate the presence of an error. By the same token, lack of *

repetition does not necessarily mean a response is correct. Long

v

suggests that in view of the incohsistency and lack of clhrity,
what we accomplish by classroom error corréection may not be quite
what we think. He thus questions whether error correction’'is a *

necessary part of successful classroom teaching.

i
Further doubt has been cast on the effectiveness of classroom error

‘correction by studles comparing the increase of’qulish proficiency

Al

. N !
between groups of adult students .enrolled in regular academic ‘courses and

ESL.classes and those enrolled only in régular acadgmic courses. Krashen
/

2

(}976) cites studies by Upshur (1968) and Mason (1971) which indicated

e

that on language proficiency tests, which are basically discrete point

tests of language form, there were no significant differences in increase -

¢



t

in proficiency between the two groups. The learners who had received

formal instruction, whére we assume there had been a fair amount of

error detection and correction, did not score better than those who had

e

no formal program with error detection and correction. Thus, it might

be that exposure to -the target language in meaningful situatdons may -

I3

have a greater effect than formal environments with error detection and

e ad

o . ~

Pt
c&rrectiog,T-Krashen (1981) hypothesizes that it is meaningful interaction
[N

in the tlassroom rather than the actual formal instruction of the la.nA

2

guage, which leads to successful eecond‘ﬂhnguage acquisition.

5. Sumﬁarz
' i
As has been discussed, errors are no longer believed to be simply
. )
bad habits but are rather considered to be a natural part of language
learning. The effectiveness of overt corrections whete 1earners'vefforts

to communicate are interrupted by teachers' corrections has been
questioned. In spite of the considerable amount of error correction din
classtooms, students continue to Produce errors. In addition,vthie type
of beheviour intetferes with the learner's development of communicative
skills. Tt has been suggested that errors may more likely diminish
through sufficient exposure to the target 1anguage and through meaningful
interaction. It has been emphasized that, in' the final analysis, it is
the learner who makes the decision as to whether he {is satisfied with

the current state of his _grammar or whether he is willing to make the

extra effort for greater accuracy. '

an,
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D. The Current Research

1. The Program At CELI

Research in second language acquisition and the experience of
classroom teachers suggest that there is a need for major changes in .

classréom practices. CELI, the Continuing Education Language Institute

. at Concordia University has incorporated many of these suggested changes

in an intensive ESL program. The program at CELI is carefu]ly planned
and organized around activities which focus on using the language.
While some attention is given to form, the greatest percentage of class-
room time is spent on activities which require‘the students to convey
meaningful information to each.other.

The program at CELI has five. levels ranging from elementary ‘ta

'

* advanced.. It is a twenty-four-hour-a-week program and each session lasts

- mation, the students have a good deal of opportunity to E:eate‘languagié .

twelve w&eks. It was designed for adult students 'who intend to study at

'

an English-language univeréity. The following 1s a brief'desgription of

the program at CELI including a discussion of interaction, materials and

~

activities.

®
%

v

The classroom setting'is for thetmost part student-cent?ed as opposed
to the more traditional, teacher—centred‘setting. The focus of the
program'is ;? communication with much emﬁhasis o; student iqferaction.’
quking in pairs or groups discussﬂbglworkshéet; and/or sharing igkor—.

Errors offen go uncorrected unless they interfere with communicatdion.

1

XS . .



Materials for the course are-selected on the basis of their interest

_ and challenge for %he student and on how much interaction they will

promotﬁe. For the most part “the subject matter is of current world <

-

Jnterest and sources are often articles and films produced for native

sﬁeakers of English. As a result, students are from the beginning é}i’pose’d

2 e

“to language containing unfamiliar .and ungraded lexical as well as
. grammatical elements. Students are taught to cope ‘with these materials,
.as they will h;ve to in the real world outside .the classroom, by
focusing on what they»_c\l_o‘ understand rather than worrying about what th«;y
- do not know. They are encouraged’ to guess, érom context, an imporéant 1

" strategy which‘tf\uey use naturally in their native language.

«
4

The program is based on lariguage activities which aim at getting the
students actively involved in using the language. The following are two
examples of these activitiesn It is important to keéep in ;nind‘that the

: méterial used in these activities is of a’ high inter)ast level and

- Y

challenging. ' v -

One type of activity focuseé “bn the communication of new information
. -

-whgre the students develop, at the same time, fluency in the language
r

an general knowledge about the world._ For this activity the class is
divided into two groups. Each group works with-a different passage -

&

‘either written or tape-recorded. Students work together in groups to
prepare notes t;o be’used in presenting information to the other group in
the class. Much discussion takes’plac.e as; stud.ents work oui: their’
presentations. For the néxtA part of this activity tbe_ students are re-

groulped into pairs with each member fmving different information. They

. . . '
.
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. - ‘then present their information to their partner, who ' takes notes, which
+ . . . ' ]
. L ] 4
are either collected by the teacher or used to answer questions on

-

N - worksheets or to write a summary. The focus is on communication - ¢
MY - 5

[ - -

Lo o + getting information and’ passing it on to your partner who is responsible
2 - - v w v -
o . for receiving the information.
, TR »> . " . + ,
P ' Y,
) ‘ * Another type of activ1ty involves havmg students take notes wh:\.le :
. ‘ P \ .

{
they listen to a short: passage read by a native lspeaker of t:he target

language. This activity differs from the former in that all 'students ’

o . - B

’1istén to the same passage. The students thén work in pairs or groups
’ . to reconstruct the information in order to answer questions on work- '

sheets and/or write a summary. The level of difflcult;y of these passages
. " ' »
‘is such that a student could not do all ‘the work by himself. It is only

through discussion and the sharing of information- that the task can be

. 'A;/ N X ' ’ . »
completed. :

Duriﬁg these activities the students are actively involved in‘usingu
\t\:}w language. They-}istgn carefully and jot down details for, they are
¢ required to get specific information and not just an overall impression.

“They change from one medium to another, writing down what they 1"163,1'. and

*

’ ~discussing what they have writfc,en“. They appear to be totally absorbed

in using the language* for communication. L ‘
y -3 \
. .
¢ e, . . .

X ’ 2. Research Questions K \ Sy )
TN rhe present study is intended: to investigate’' the language develo{;- .
]

- ’ . , ) -

gnexit‘of adylt ESL learners whose present classroom experience is in the’

CELI progran; described above. Because thé program does not follow

3

A traditional lines, the following 'quzéstifms appear to be of particular
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v

interest: . . o .

0 1 “
1. How is grammatical accuracy affected by ESL
' instruction which does not emphasize the
correction of errors in students' speach?

.

2., How is fluency affected by a program which
emphasizes communication in a student-centred
classroom? . N :

<

\ FY ' '

The present research is a longitudinal, observational study. .

The data consists of transcribed spontaneous speech, audio-recorded
N 4 ‘1 «

during parallel‘ intefviews ir the éhirdland eleventh week of a twelve~

-
v

)

week intensive ESL session. The analysis focuses on changes in

‘

linguistic behaviour from the first to the setcond intierview.\ :

a . B -
N '




-

s .
T T

e - B

" . A, Subjects / . o, .“

; ages of ten and tweivé in Canada. ) o !

21

[ ‘ . N
S ‘ CHAPTER II "

, .. SUBJECTS AND éaoczgkzs _

»
-

# The subjects involved in this stud&«were.enrolled in the five-

level CELI intensive ESL program_described in chapter one. There were,

g

eight'subjects from two different levels - four from level EB
" (Elementary B), the second level, and "four from level IB\(Intermed

" B), the fourth level.  Four different language groups were represented

Y

‘ two Spanish speakers, one Farsi and one’ Greek speaker at the EB 1eve1

and one Spanish speaker, two Farsi and one Arabic speaker at the 1B

i ¢ -
R =

Jevel. . . , - L
' Vi ’ - i

-

In térms of general education, all of the subjects had completed

. L . . .
high school and two had 'studied at the university level in their native

N
7

language. Seven of the eight subjects\had had formal training in

English ranging from five to six years of between two and three hours
' v \ .

a week. The elghth.subject, the Greek student from EB,’Spent the first

three years of her life in Australia, as well as two years between the

N -

The formal education in English which the subjects received in ‘their
' a

respective countrie$ was very similar. All of the subjects reported that

they had done mostly grammar with explanations‘'given in the native

-
-

“‘Tunguage. Some had done translation from English to their native
language and some had dorie some reading in English. ﬁoneven, all qf the

subjects reported that there had been no conversation in their English

language classes. A summary of the subjects backgrounds is shown in
" - - ) ‘; ’

.
¥4
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., Table 1. The subjects in each group (Eiementary B, Intermediate B)
are identified by their first.inftial. Level EB refers to Elementary B
! and Level IB‘to Intermediate F..
-’\ .
v " \ :Tabhle 1
. BACKGROUND~OF SUBJECTS
L} , ‘ ! .
. ‘ "’ "Level EB . Level IB
Subjects ' G A M ' E D M
"\\ Native Language’ S ‘ /
\\ ‘ - * { . a P
_ “_Spanish T 4 , X o R
‘Arabic .o A ‘ n X
Farsi . . X ‘ X
- Greek ' - . ) X . ‘
‘ General ‘Ed',uca!:io:n ) ", ,
High School - .
- completed X X X X v X . X XK
University : o " L
-1 - 2 yeats X . X
. ESL Background .
Formal - - §' S
Instruction ., X* X X X . X X X
Informal o o '
- Exposure X
o ? “
* tT ¢ ‘

- 4



B. Data Collection and Transcriptions

t

o

- Every attempt ,was made to provide a relaxed and informal atmosphere

o for the interviews. ‘The subjects were met briefly the day before the

, first interview to familiarize them with the interviewers and to inform

v
»

them about the purpose of the interview. It was carefully explained to

» ~

them that the interview was part of a research project. and that it would

in no way affect their class marks. They were also encouraged to say as

much as possible during the interview. " ) .

'

The interviews took place in a small room with thé:subject and two

.~ interviewers sitting around a table. Coffee and donuts were served and -

the subjects and the interviewers chatted for.twenty to thirty minutes.

i“ Having two interviewers seemed to help provide a more relaxed atmosphere

for the session as the subject could shift his attention and did not

always have to focus on the same person.

[ ' ' °
“ .

.

A v .
The topics in the interview were chosen to represent two levels of

diséourse. The first part of the interview was mainly small talk. .

During this segment .the Sugjgct wds asked to.speak about hjimself, his '

'
f

family, his travelling experience and His life in Montreal. The second

v ' N\

part of the interview dealt with somewhat contraversial topics of more

N v

general concern. Here, the subject was asked to express his opinion on

the effects of .television on children and to discugs the roles of women

»

\ and men in the fémiiy._ . . R
The format of each interview was the same. Each topic was introdiced

by one of the interviewers. This was foliowed by some prompts in the

o A
- .
.
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' necessary to work out his thoughts. .
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i
form of questions or comments. The conversations followed natural

patterns with the interviewer's prompts dependingion the subject's
. ~ O~ | v

ot

- N
responsé and elaboration (See Appendix 1).

The Interview focused on allowing the subject to say as much as he

‘

‘wasg able to, thus giving him full opportunity to demonstrate his

proficiency in English. The subject was always encouraged to élabérate ’
A\ ~

as much as possible without any intervention. The interviewers listened
attehtively adding the occasional 'uh hum' or brief comment to encouragé

the subject to continue. The subject was always given as much time as

R 4 » r

. \
The interviews ‘were similar in that the topics and the format were

the same In each. However, they differed very much in content as it
was always the subject who determined what he wanted to convéy and the

‘means for, cbnveying it. The subjects in many cases approached the topics
very differently.

P

- B . -
- . ‘ .

e . , ‘
¢ The interviews were audio-recorded and the tapes were fully

transcribed. The transcriptions numbered about five h\gnﬂred péges, with

W b

a total of over sixteen’l,’thousan'd words uttered by the subjects. Both
the interviewers' and subjects' speech were transcribed including all
false starts, pauses and s‘elf-cqrrections. The transcriptions provided
the raw data’' for the .s‘tudy. Two aspects of the subjects' ‘trarllscribed

language were analyzed: ' grammatical accuracy and fluency.

v .
.



C. Data Aﬁalysis: Grammatical Accuracy

) . . v R .
\ The first part of the analysis of grammatical accuracy consisted of

’

an examination of the overall errors; the second part focused on errors
in specific categories. The purpose of this part of the study was to

, ¢ .
investigate whether, and in what areas, each subject showed a trend

-

toward greater accuracy. After a preliminary look at the data, categories
of errofg'were.defined and charts were drawn. The data were:then examined
in detail and all errors were recorded on the charts. In order to assess
each subject's accuracy in the language, an ove?all percengage\of error
was determined based on the number of errors over the number of words

in each interview. In oxder to determine in wﬁat areas changes ogcurred,

the percentage of error iIn several error categories was calculated.

’

1. Word Count

.

In most cases each word was given the value of 'one!-with con-

tractions counting as two words, for example, the utterance ''but I can't

i

guess the future' was counted as seven words. In certain cases minor
- adjustments were made when counting words. For example, 'He's cook
very well' which should be 'He cooks very well' was cégnted as four

words.

Ll

2. Error Categories ’

-

The following is a list of the error categories and a detailed
description which includes both a discussion of each cagégory and
examples taken from the data. The examples are coded, 1dentifying‘the
subject by the first 1ettér, the level (elementary or infermediate) by

the second letter, and the interview by the-number. For example, EI 1

[y
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the first interview.

a. Verh System

Unmarked 3rd singulay. All instances 4n which the present tense third

person singular 's' had/ been omitted were noted in this column’ ‘

Subject " Utterance:

EI 1 ) ikes his children and he _ti;kg care...
ITrT - ’ more open and he's cook very well.
. ME 2 ... she clean the bathroom, she cooks... &y
II 1‘ ..pthe most time the ‘mother have to take the children...

Examéles :
. 4
Subject Utterance' g
D

1f m‘y wife could cook she will cook. (can)
...}but I don' know what did happen. = (will)

I didn't see good snow 'till now. (haven't seen)
. 4 ‘! ‘

EI 1
EI1l
ML 1

o N i

.
1

as, '"They teaching...", and the dvergeneralization of "to be" such as;~
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"...I'm stop..." which should be "../I stopped...".

27

1

when I -.comparing,../. " Another was
) 4

be '...people don't think...'.

'to' - Omission / Overuse'

y

Examples: ' -
Subjéct Utterance . ———
DL 1 . Everyone wants (to) get maryied.

II 2 I don't wait (to) go back.

I 2 They must to take care for the childr

EI 1l ' If she can't to take... ’ F -

GE 1 I don't to speak English...

-

obligatory context for a verb but. where fo verb or auxiliary was supplied

-

Aal\: all, This included both copula and

»

exical verbps;as in the examples
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'Television very good...' which should be 'Television is very good...'

and 'sometimes the grandfather and the grandmother with them' which

should be '...1live or stay with them.'."

¢

E. Smbject

Omitted. The subject was omitted in a variet} of environments: -
! -~ \

Examples:

Subject ) ' Utterance

EI1l Here (1c) is different.

II 1 . ...the status of the woman before but now (they)

. ' are more liberated.

'GE 1 ‘ co In my countr‘(we) never, never have concert in
the church. .

11 ‘ In Mexico (there) are many, many poor people.

11 2. I hope (1) will go to South America the next year.

Al
]

4 Redundant. In some instances thti grammatical subject was supfalie;i
twice where the context allowed for only one occurrence. The redundant
subject appeared in the forn; of non;inal or pronominal reflexes in
‘different syntactic environments. Pronominal reflexes occufred
immediately following the subject as in 'All the people they approve'
which should be 'All the people approve...'. Nominal reflexes o‘ccurted
when the subject stated his opinion about something (the comment) and
then'emphasized, what it was he 'wasl talking about (the topic). An
example of this is 'I think it's good -the high school' whith should be

'I think the high school is good'.

IS
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Examples: - e @
Subject . -Utterance,
DI 1 : \ All the people they approve )
M1l The coldest day it will be about fourteen, thirteen
celsius.
AE 2 I'm sure that IV it's very good for children.
EE1 . . I think it's good the high school.
IT’'1 - It's very nlce the weather.' i
&
c. Object ‘

’

B Omitted. ThHe errors recorded in this column included all omissibn?

of the object where it was requir;d in the context.

’Examgles: ‘ o . . ~ , \
Subject. ~Utterénce ' a - - '

_AE 1 I prefer (it) , .,
‘E1 1 He likes his children and he can take care (of them)
pr 2 . I like (it) there more than here .

ME 1 ‘ . The people don't like (it)
Bl 2 A ...and the other is Shiraz, maybe you have heard
» . (of 1it)

Redindant. The seconq typé of error was supplying the object twice
where the context éiiowed'for on1§ one occurrence. The redundant object
appeared in the form of a pronominal reflex and occunxii in 'different -
syntactiec environments. One was in’a clause environment ‘where the

relative pronoun substituted for the object but where the object

pronoun was incorrectly retained after the verb, for example '...éne

IR

1%y
"
T,
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sister that I love her very much'. Another occurrence was in a topic-
comment environment where the object was included in two positions, one.

as the t:dpic occurring before the subject and s&cyd in the normal

object position aft;r the verh.

[N

Subject Utterance 7
DL 1 - I have one sister that I love her very much.
‘MI 2 ...and the problems we have it. )
"ML 1 O Because not everything we lmow about it.
EE 2 " £verything they see they want to malée‘_g:..
) , . ‘
d. Number ’ ‘ . ’

7

"All errors of incorrect number, singular or plural, were recorded

in .one of- the following categories: E - .

. = plural nouns °

T —

. .

- others - , , '

/

i’lural noxi:y The errors ;1as§ified limde.r’;;l'ural\ nouns yere for :
caseg in which the noun was.unmarked ox; incorrectly marked. They ;
;.t}cludéd the c;misslipn of the plurai omo‘rpheme, overuse of the plural
morpheme as in 'chiLdrens“, incorre'ct.: form as in 'womans', and mass.

noung in which the 's' morpheme was either omitted as.in ‘'politic’ ‘or

overused as. in 'clotheses'.

Examples: C )
Subject ° Utterance

DI 2 . . The new govemmeni doesn't show any program of the past
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ﬁuh.jlect . Utterance
EE 2 | o ..but in many island there are nany pro’blems and‘he‘
can't help all tslands. o .
II1 B ...because they have a lot of childrens0.K?; five,
) s:ix, seven children. ‘ ‘
RI 1 ) . All of the peoples who listen or look at television.
EE 1 ‘ ...they think the womans must be stay all the time in
the house,
"UEI 1 * This is politic. a
AE 2 . . I’ want to study economic.
CSII 2 ‘. .+.and wash clotheses. . ¢
EE 2 * '~ The woman has to do all the works. ’

[y

-

Others, The remainder of the errors of number were recorded in the
'others' column. » These were of two main types: -demonstratives such as .

'that ideas' which should be 'those ideas' and utterances encoded in the
\ : »

singular which accbrding to the context should have been in the plural
such. as the use of 'a nice city' for 'nice cities’'. These were .treated

.as single errors.

Examples: ) Q \/
Subject " Utterance . '

EE1 The new people they don't have that ideas,

El1 1l «..thats people who arrange the films ef this kinds.’
112 I 'think you can have that things .
AE 2 Wg have a nice city in my country like Esfahan gﬁiraz, ‘.
' Tabriz... > . ’~
EI 1 " ...but this idea, (these ideas) I think, are from .
- . television. . o '
ME 2 ...there are arother idea (other ideas) ‘in that program

(those programs)

£
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. e, TPrepositichs L

The &rrors noted in the in

The errors includéd in this category were clearly only those casés .

@

¢
v

| wheregtbe pre-po:.si\tian it:_silf‘vas'-mvolved. . .
| Examples: \ ,
Subject Utterance T
. , (dincorrect) ‘ ‘ p ‘ . .
: EI 1l I 1ive in Park Avenue. ) .v
EI 2 They came.‘_i_p_ Kaserun, - ‘,‘ ' T ’ : )
MI I'11 finish éixtee@g January. ¢
v ‘(omissiodn)
DI 1. I went, many cities in my country.
11 .,.becau’se 1 m"et more people,other countries..
M 2 When she goAsl"le must wear... ,
ME 2 " The woman in my country is differgntAtt)e woman here.
. (overuse)
Iy I\t's near to Mexico City. - B
M 2’ ~ It's near at Loyola“Campus.' '
DI 2 We help to the people. '
1 " It's like to here. ¢ N
1, I teach in micro-biology. - ‘ . f
1* As I tell for you... f \
~ ' ‘ A
£, Articles e

correct, omission and ov'eruséf ¢columms, ¢

»
-~ "

\_vere. only those cases where it was.the-article itself which wag involved.

—

]
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Examples: .
' Subject ; " Utterance . . : : . '
' N (incorreen) . ’ o
. EL 1-, . When the person need something he will...
DI 1 ‘ Some of them, 1tke my mother, work in the office. .
o . (omission) ) I
. " ' N e
pr1 ' Before (the) revolution we had many, many shows.
EI 1 I think she has {the) same right as a man. 1
DI 1 I 8ouldn't pass (the) exam in my country. -
. (overuse)' A L . e
GE 2 ' It's a good system -for the communication. ‘ \
DI 1 ' ...she comes.home and cook the deliciois food.
\t R : _
g. .Lexicon ' ‘ « . . ’ ! , .
» -~ ‘ S @ " ! v

. Incorrect Word. *This category was mainly for bhe substitution of a

' #ingle word %or mother -including the use \of a word in the native:

re

Y,

' . a '
language.: In the‘inco/trect woyd category therehwere several classes
. . - < re

* v 1N

of words including nouns, verbs and conjunctions—: ?

N - -

Also recofded in this category were cases where a subject was

3

- L .
ungble to cqmplete an utterance because he didn't know the word.

Exam Eles' © .. ' ' )
y ; [ r-' e k - . L. PN . .
Subjec e Utterance E . ‘ .
. - - , b ) (no 3) - \. !
112 One of them go to the ugstair \of the building (top) -
EE1.” - >, I have to do now all the ‘homework. -(housework) . e
, ' " (verhs) , - o b
EE 1 | They ;hinlgs she muét .grozz up the ctiiidl?en). (bring)

. . °
~ .
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Incorrett Exﬁression. This category was used for éxﬁressions of

" It's a -, I don't khow. N -

h Y
‘ %
x;‘
] -
. E [
Utterance ’ : ” ‘ SR
I'm having glish 'course. (taking) , °f —
(conjunctions) - e
4

'\Someaprograms who .belong to children are very good.

Maybe some children want to do that that man doing.

P ‘

{which or that) 5;* .
(what) i ) :

’ . -

. n
a

. (native language) ' ' :

The people think that is sub-desarolla. (underdevefopea)*

Everybody no have diner. (money)
Somet imes when she is.playing with her toys and

her munecas.' (dolls)

(incomplete)

I

Economic 1s a b--.
My father eh-, is very eh-, I don't know.
I went to the m~, what's the pame?

N 12
. N
I . ‘

" varying length. It included cases where the subject used a'single word

'which should h§vé been a group of words as in 'It's translated down'

N ——

thch shoﬁld~hgv been 'It's translated on .the bottom' or the reverse .

such as 'L want to he here for Yore time' which should be 'I want to f
-1

be heie longer'. It also included longer expressions such as 'I try

'

-

JOPrS

Vg
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* friendly with them'. Whether the incorrect expression error involved

. , - ‘ \
. one word or several words it was always counted as only one error.

[ P

h.'x Word Order

~

A1l errors in word order were recorded in one of the following

.

categories: ° g ' ’

Y]

»

\

.
\

-

-

N

R T N L

“’") - subject - verb
’ - adjective ., ' ‘
. - adverb
- topic - comment
. - - miscellaneous
Examples:
Subject / Utterance BN
. N , ) . ¢
(subject -~ verb) . !
: ' . }
GE 1 L Ten years ago change the situation
>
EE 1 . ' They learn how live another family .
) :
- (adjective) _ . : ‘
AE 1 ' . ...but television coldur in Iran is expensive
G 1 ‘ In Venezuela have situation irregular *
ME 2 . ‘ They are very good programs educatives
h . .
/ (adverb) '
Im2 +s.because I don't know here the best restaurant
EI 1 " . ...some programs that here they listen
111 ) First 1 want to learn very well English
DI 2 Canadian people can tmderstand verx good the situation
"ME 1 . , She's everxday_ in your house. , ,
ME 2 o ...because always we' need ‘the father work. ‘ \
11 2 . ) ,,...because I go back 'to Mexico in’ two weeks more



y g > 36

Subject Utterance '
’ (topic - comment) )
" EE 1 You must have car and bus you have just in the morming
I11 In Mexico the breakfast we have at eight o'clock, the .
X supper is at three o'clock ,
EE 1 With sport I'm not so good
(miscellaneous)
EE 2 I go with my friepds out
M2 ...before the petrol people were all in the sea working
, EL 2 ...and the other are younger thamn us which are in
Kasvein -

‘ EE 2 I think T.V. for us is good

. .
» M

4

- < i. Incorrect Form . _ .

» ~ *

’

" All errors in form except for plural nouns and verb system errors

were recorded in the "Incorrect Form .- Other" column.

Examples: ‘ . ' i
- ‘,. . Subject Utterance
S (not) :
. ME 2 » ««.because no everybody have a democratic regiment ‘
: II11 < .+.because in Mexico, well, no only in Mexico... .
‘A B - (adverb) ' ‘ \
q ME 1 The woman here think different
(fdjectite) - . ‘ N .
ME 2 . I will study here politic scie_ncé ..
ME 2 - Canada television has good program for young people .

\ AE 1 «..because he's a religion man

. .
' <

Y .- : . e e e - oo e =
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‘Examgles:

Subject” Utterance
(noun) , \ih(
EI 2 ., ...but the different is that... .
EE 2 ! ...l make the clean and wash
DI}Z( Nader is cooker and we are dishwasher l

MI 1 . You can read the translated

{

3. Omissions - Other . ;

Vo -
.Séveral categories of omissions have already been discussed in
detail. They include subject, verb, object, article, and prepdsition.

All other omissions were recorded in the "Omissions - Other" column.

)

Subject Utterance

EE 2 She came abOut’two weeks (ago) ‘ -

AE 2 ‘ ...but you kﬁbw the French language is (more)
difficult than... ' ‘

AE 2 .;.he will come to his home and Speak with (his) family.

EI 1\ I don't know (any) more.’ ! '

i

Pommmme

v » '

3. AnalyzeJ Data

i

o

Most of the data collected during the interviews were useéd in the

error analysis. The parts that were not included in the analysis were
[ /

scattered throughout the interview. The criteria for inclusion in the

data are described below. o : .

37
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a. "Mimimum Unit"

H
- I

L : : The "minimum unit" ahalyzed consisted of ‘an ebligatory context
-~ for a subject and a verb. Because of the nature of the interviews,
most of the data,‘with the exception of ellipses and one-word resgdnses,

v

met this requirement. ) : ' ]

. ’ b. < Unclear Communication

‘ Parts of the data in which the meaning was unclear were not

analyzeg. The following are examples of unclear communicatioén. Tﬁe

bart which 1s unclear has been underlined.

R ’ Subject Utterance . e
M1 ) We have in Bahrain University but this is the second -
A year which it come good. . .

MI 2 ' ) _He take care of the family almost in the house more

than the mother

ME 2 +..it's hard between United States oil but we have
. . ! ‘ twice the oil... S o
i
® L
‘ ‘c. Difficult to Reconstruct .

+ . Some of the data could not be used because it seemed {onssible

i * to reconstruct. Most of the unreconstructable data consistéd of

-

- fragments in which the meaning could be generally understood but the
'syn;actic r;lationsh;p among the elemeﬁfs was‘hnclear; These frag-
ments either seemed to be nissing a subject and a ;erb or they coul
have been joiﬁed in a ngmbeé of ways.  The following contain éxémples
of fragments.. The part which is~considered to be ‘a fragment has been

‘ underlined. - ’ ‘ -



. \
‘ - : 39
, ' ) Subject Utterancé
& MI 2 .I..becausgjah‘r‘aj.n to Holland eh-, seven and half eh-,
AE 1 8 - It rich and meat and fire ’
| 11 2 ‘I don't remember the name, Chinese food
AE 1 . ' Some of them work Jjob
' EI 1 ‘ «..and another time I worked mechanic
DI 1 You have to be a soldier and then anot:he.r work -
! ME 1. ' " I went to Quebec City beautiful ,
. EE 2 I came there with boat about one month

[

The amount of unanalyzed data varied from subject to subject and -

from one interview tq the next. The percentage of words in the data

which were not analyzed because they occurred in one of the ‘three-contexts

described above was seven percent or less except for one subject in the

first interview (See Table 2 below).

Table 2

: ) PERCENTAGE OF UNANATYZED DATA

) , LEVEL EB LEVEL IB B

Subjects G, A M E ) D 1 M 'E

Interview 1 0 7 .1+ 0 1 5 12 2
P Interview 2 o o 1 .2 2 3 5 2
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D. Data Anaiysis: Fluency

The purpose of this part of the study was to investigate whether or
not the subject showed a greater degree of fiumcy in the'second inter-
view than in the first. Fluency has been defined in many ways. For the

purpose of this study, two separate indices of fluency were used. One

index of ’fluency was considered to be the number of prémpts that were

necessary in.order to get information from the subject. It was felt

~

that a lower ratio of prompt to volume indicated a greater édse in giving

information and expressing ideas on a topic. IA second index of fluency

v

was the extent to which the subjeét offered information freely in the’

“a

form of responses with elaborations. 'Responses with and without .
elaborations were tabulated separately and the percentage:of these

responses were also.calculated. X ’

- '

N »

1. Selection of Data

‘

For the fluency analysis it was considered prefe‘-‘table‘ to compare a

subject's fluency in discussing the same, topic in the first and second

1 1

" interviews. In order to make the data from each subject comparable for

both interviews, it was necessary to omit certain sections of the
transcripts. These included subtopics and digressions from the topic
which were found in a subject's first interview and not in the second

or vice versa. Amajor section of the data that was omitted from the

.

fluency analysis'was the final i:Opic. For this part of the interview
the subject had been asked to choose his own favorite topic of discussion

which was often not the same topfc in both interviews. Ipr example,

’

| |
A
:

~4



her studies in the second.

41

one of the .subjects discussed her countr)7 in the first :Lnt:ervi:ew and
other subj,ecr. chose to discuss the poor -

i f
in her country in the fi'rst terview and dmyroblems in the second

v '
i

ﬁxterview.

. !
[ '
'

2. Prompts /'

Prompts were Interviewers' questionsénd comments which were
specifically intended to elicit informati'on, Thé)'r 4ncluded opening a
topic, restating a toplc to get more information and opening a sub—
t:épic. Indications of interest and attentive listening such as 'uh hum'

and 'Interesting' were not considered to be prompts. Also, comments

after long elaborations such as those included in the following examples

" werelnot counted as prompts.

1. Interviewer: . Have you travelled a lot? (prompt) 4.

* Subject: (long elaboration ending in...) and
' the next year I want to travel to
“Europe, maybe, if T can, if I have *
money

Interviewer: That's always a problem (nbg a prompt)

P
2. Interviewer: Can you tell us about where you've been
in your country? (prompt)- ",

- Subject: (long elaboration ending in...) because
in winter it has a weather like spring.

Interviewer: :ln the south (not a prompt)
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3.y Regponses -without elaboration i

. '
N N

This tabulation ;ncludéd all Instances where .the subject failed -

to elaborate but rather gave -abrupt ‘'yes', 'no' answers or direct
g pt. ¥

answers witﬁ@gg any additional information. The fbllowing are examples
i

of responses which were counted in this column.

1. Interviewer: Does he help in the‘ﬁouse?

Subject: Very much
‘ \ .
2. Interviewer: There are children who watch other programs
« * though?
Subject: Yes, of course.
)
3.

Interviewer: - Imagine. children who watch television many

hours, do you think that's good for children’
or not? '

" Subject: = It's no good.

. .
. . a ., K
" =
t L Al B
. |

. A .

o .
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(HAPTER III
l , : ‘

RESULTS . V4

. A., Errors

1. Overall Percentage of Error

In the overall number of errors calculated as a percentage of the

-
x.

number of words produced every subject showed a decrease in errors from «

the first to the second interview. The decrease for the four subjects

at the EB. level ranged from 7.67 to 9.77 and at the IB level it ranged

) .f}om 4.3%7 to 6.52 (see.Table 3). ! -

L

In the first interview the average percentage of error was higher

for the EB level than it was for the IB level. The averdge for the four

1

‘EB subjects was 24,17 while that for the four IB subjects was 18.97. 1In

.

the second interview, the average percentage of error for the EB subjects.

continued to be higher than for the IB subjects but the difference was

AY

< slightly less. However, the average error rates for each group cover

considerable Qariation within each group. ¢
’ The' two EB subjecgs with the lpwest perqgntﬁgé of error in the first
interview and the two IB subjects with the highest‘percent;ge of error
had Ehe same percentage of error. One of these EB subjects produced
coﬁsiderably féw;r words than the IB subjects while the second producgg
;lmoéE the same number of wang.

In the éeé;nd interview, two of th; EB s;bjects had a lower perbent-
age of error than three of Fhe IB subjects. However, these<two.EB

subjects also produced considﬁraﬁly fewer words than two of the IB subjects

‘with higher error rates.

h
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Subjects

Total Errors

. Total Words

p A Error

" Subjects

Total Errors
Total Wexds

Z Error

Table 3 '
', OVERALL PERCENTAGE OF ERROR
Interview 1 Interview 2
LEVEL EB '
G A M E- G A M E

142 109 138 203 592 177 91 223 74

545 501 426 984 2456 957 718 984 581
26,1 21.8 32.4 20.6 24.1 - 18.5 12.7 22.7 12:7
DECREASE: 7.62 9.1% 9.72 7.92

1EVEL IB

D 1 M E D 1 M E

187 261 215 233 896

{
1120 1471 1046 1103 .

4740 1140 1323 724 1219
’ ¢
16.7 17.7??.6 21.1 18.9 11.0 13.4 16.0 14.6

DECREASE : 5.7% 4.3% 4.6% 6.5%

8!

125 177 116 178

44

565
3240

17.4

596
4406

13.5

5.42

n
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The number of errors in each of.the cagegories is ghown in Table 4.

.

for the EB subjects and in Table 5 for the 1B subjects These charts
only indicate the number of errors and contain no info
. .

number of correct occurrences o} similar 1ingu1stiévfo

tion about the

g. | As such, they

have been included only to provide information as to where the errors

‘

which haye been indicated in Table 3 occurred. Because these charts

& 4

contain no information about frequency of’' occurrence of correct use,

any interpretation would have to be made with caution. \\ _ \' {
g !

~

Some of the errors in Tables 4 and 5 have been an lyzed further in
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s o Table 4 ‘ 1
v - - ERRORS
. Interview 1 ) ' . Intérgfew 2
‘ . , ’ LEVEL EB N c
Subjects : G A, M E TOTAL . G A M E TOTAL
Verb System . ' ) - |
. errors - 3rd sing: 14 7 5 3 29 22 3 21 5 51
- others’ 14 17 17 37 85 14 10 26 8 58
omissions & 7 4 - 15, 1 5 5 - 11
Subject ) < '
omitted 8- 6 9 9 32 6 3 7 2 I,
redundant - - - 9 9 2 4. 1 - 7
Object ’ .
omitted =5 2 8 1 1 1 1 4
redundant - - - 1 1 - .= - 1 - 1
. Number - . ¢ R '
" plural noun , 21 24 9 28 82 37 18 16 7 78 ¢
other e : 2 1 0. 1 4 0 1 4 0 5
' Prepositions - ) T o
incorrect 7 2, 2 15 26 9° 4 10 47 ,/ 30
omitted 1 2 10 b4 17 2, 4 1 3 . 20
* | overuse > 2 2 1 2 7 4 3 2 6 15
-Articles - > ) ' L
incortect - 1 - 1 3 53 3 1 - 7
omitted - 2> 10 1 14 27 6 8 6 4 24
overuse , ) 16 - 3 7 26 19 1 12 1 33
Lexicon , ' v .
‘incorrect - word 26 15 42 35 118 27 ,13 41 9 .90
‘ - expression 7 2 -9 11 29 8 2 22 8 40
Word Order o ‘
subject — verb 1 - 2 2 5 - - - - -
adverb ‘ 12 4 8 15 .4 - 6 14
radjective 3 2 1 - 6 1 - 1 , 2
topic -~ comment 1 - - 3 4 | - - - - -
.miscellaneous 1 - = 2 3. 1 1 f\;& 6
Incorrect Form ' o L : . .
other . . 6 2 12 7 27 10 2 25 - 4 41
‘Omissions o o ) '
' other 4 3 4 1. 12 - 5 4 1 10
®, ' . \ ‘
T - , ‘ ' L ' 9
TOTAL - ERRORS 142 109 13§ 203 592 177 91 223 74 565
\ o ) of ‘ ' .
o



Subjects

‘Verh System

errors -~ 3rd.sing.

. - others
~ _omissions

"Subject

.omitted
redundant

Object

omitted
redundant,

@

Number
plural noun
other

Pregositions
incorrect

. omitted
overuse

Articles

incorrect
romitted

overuse

Lexicon

incorrect ~ word
- expressionlé ‘22

Word Order
_subject - verb
adverb
adjective

topic - comment
miscellaneous
Incorrect Form
other, - °
Omissions

other

o

TOTAL - ERRORS

]

N , ., ¢ 47
a +
\“ * - -
- Table R - ,
N ®  ERRORS -
Interview 1° Interview 2
TN LEVEL 1B : '
P I M E TOTAL D "I M E TOTAL .
»~ ) ' ! ¢ . ' » ) c,
378 9 4 .26.6 1..5 7 19
3236 37 38 .143 15 33 23 22 .93
- 3 8 - 11 071 2 2 5.
3 15 4 .8 30s- 8 v 3. 1l
5- 9 6 8« 28 4 3 1‘%2° 10
‘1.5 5 s .1 30 0 S 8
1 - .0 - 1 - 3 - 3
21 8 ‘11 26 66 13 21 8 18 < 60
3 4 ,6 -3 16 3. 7 1 5 16
s 12 3 6 26 5 11 5 5 . 26
5 5 12 6 28 3 3 1 3 10
3 01 2 4 20 3 4 3 3 13 °
6" 17 3 2 12 0 1 - 1, 2
21 70 9 17 s4 13 -2 1 16- 32
9 27 10 8 56 7 12 6 11 36
35 61 56 51 203 21 41 34 42 138
19 25, 8 -20 177 6 20 63
7 - r// . '
- 4 1 - 5 o= 2 - - 2
2 8 6 "4 #0.1 & 2 2 9
1 - - 3 4 - 1 - 1 2
37 04 2 1 1017123 - s
9 10 3 10 32 6 4 8 5 23
) , i %o-;«
-3 1 3 4 1171 .= "4 .5 10
o
187 261 ‘215 233 896 125" 177 116 178  .596

+
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. 2. Peréentage in Individual Categories \ :
—_— - ! r . - n ' ) ' ’ >
. ‘ S . * The percentage of error was determined by dividing the sum of the

errors and the correct occurrences by the number of errors.,

"

.4 a. ‘:Third Person -Singular- R .

: ; In this category the average’percentage of error for both the

%
subjects and ‘the IB subjects decreased slightly from' the first to

~

the second interview, from 782 to 737 for the

Bhﬁubjects and frgu
3 , -y
/ . SZZ to 447 for the IB subjects. However, there was considerable

’ varia,t*ion in'the performance of the individual subjects (See Table 6).
. ’ In the first interview three of the four EB subjects had almost

. - 1007 error in this category. Together tuhey produced a total of

’

twenty—seven utterances using the third person singular and only one
” : ' /
, - " of the twenty-seven was correct. In’ the econd interview these '

°
1

three subjeots all 'imp'roued The fourth EB subject, however,
A ' : _
i , Increased in percentage of error ffom 30% to 45%. - .“ .
l . , . R
- ) . / f - . &
| The IB subjects did considerably better than the EB subjects 4

in the first interview. Three of the four IB subject:s produceq‘a '

.total of ;hirty—seven utterances with the third  person singular of

L

, - *» which fifteen or 417 were incorrect. In the second mterview‘the

< performance of these three subjects varied. .The percentage of efror
e ¥ 5
. increased considerably for two subjects, from 202 to 35Z and from

L KN

36X to;'SOZ, decreased considerably for one subject from 737 to 147

. \ . 3
0 N ‘. -

... while the fourth subject had all t:hira’ person singula‘r" utteran"ceé

R . " incorrect in both interviews. N ' ‘ v
i '{ N/ L 5 ' ' , .
# .

M.
'
-
4
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‘ A maj\bt difference for the third i:erSon singular was in the variety

49 ’
, [JIEN . ﬂ
. 1
Table 6 ‘
, “ g THIRD PERSON SINGULAR )
Interview 1 Intexrview 2 . ( |
' LEVEL FB : |
Co . oo o : L&
Subjects*. . G A M E TOTAL G A _M E TOTAL |
Verb System , . Lo~ ) | ’
(3rd singular) ' ' _ - C
" Brrors % 7 5 3 - 29 2 3 20 5 51 ¥ :
Correct 0 1 0 7 8. 1 2 4 6 19. e ‘
% error. . 1007 887 1007 307 787 762 607 847 451 731
t ) S0 i .
: - LEVEL IB ,
Subjects . ‘"D 1 M E TOTAL .D 'L M _E ‘TOTAL ‘
Yerb System & '. . ) :
(3rd singular) - - - oo :
Errors - . 3 B 9 & 24 6 1 s’ 7 19

Correct . =~ -1 3 0 7 22 iT 6 o 7 24

‘% error 207 737 1007 367 527 35% 147 100% 507

. ~

P ‘

,

_of verbs used. - At the EB level ‘the correct ut':tgr,ances were mostly with
the. verb "to\have'-. In the first interview the EB subjects used a verb
other than 'to have' in only or@ of the eight' correct utterances. 1In the
seéond inhterview"ot:/her verbs were used in only four out of the mineteen or

21% of the correct utterances (See Table 7): - - '

In comparison

[ N

. L d .
to the EB subjects, the IB subjects used a greater .




R

-
~ ' . . ’
'S = 14

t

. ¥ ) - ) v: w

. variety of verbs correctly. In the first interview fifteen out of
. . . - N ‘ S
twenty~two or 68% of the correct utterances contained other. verhs, and

“in the second intervi:w eighteen out of twenty-four or 757 of the

correct utterances contained other verbs.

L3 N ]

Table 7 .

‘THIRD PERSON SINGULAR CORRECT

5
A

Interview 1 Interview 2

, - 1

3 LEVEL EB
Subjects G A~ M _E TOTAL G A M E TOTAL
“ o P - .
Has . 0 1 -0 6 1 7 1 3 & 15
' Other Verbs. 0 0 0 1.1 .0 1 1 2 . 4
LEVEL 1B
Subjetts D .1 M E TOIAL D__I M E TOTAL
. Has L2 10 4 7 2 1 0 3 6 .
»QOther Verbs ,10 2 .0 3 15 9 5 0 4 18 .
o oorher . .

b. Othér Verb System Errors C \

.

In this-category the overall percentage of error for both tﬂe
EB égd IB subjects decreased from the first to the secopd intefview
(See Table é). The EB squecgs had a considerably greater overall
- decieasé than the IB subjects. However, the IB subjects still had 5
a lower percentage ;f error in both interviews. |
Theré was variation among the individual subjects at both levels.

All the EB subjects decreased in error but to différent degrees. Three

of the subjects exhibited a decrease of 10 and over, while 'the fourth

“subjepp/decreased error,by‘62.' At the IB level two of the subjects

had either no change, or almost no change, while the other two subjects |

‘decreased error by 7Z.
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‘

- Table. 8

OTHER VERB SYSTEM ERRORS

l

Interview 2

a LEVEL EB -

‘Subjects ' G A M E G A M E

Verb system -

‘(excluding 3rd

. singular) -

Errors - others 14 -17 17 37 85 14~ 10 26 8 S8
- omissions 4 . 7 4 - 15 21 5 5 - 11

Errors - total 18 24 21 37 100 15 15 31 8 60

Correct ) 66

. 56 61 112 295 116 98 114 84 412
% error  , 217 307 263 25% 257 117 137 '217 97 147
o>
" LEVEL IB
Subjects D I M E ' D 1 M E
' !
Werb system,
(excluding; 3rd i
singular) - R
Errors - others 32 36 37_ 38 _ 143 - 15 33 23 _22 93
‘= omissions - 3 8- - 11 - 1 2 2 5
Errors - total  32. 39 45 ,38 154 . 15 34 25 24 98
Correct 172 226 157 172 727 153 199 99 197 648
CT ‘ \} '
% error 167%

‘.97 153 20%. 117 13%

i
) »

157 227 187 - 187

\
v
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When verﬂ.system errors were broken down into the various
categories (e.g., tense errors, auxiliar& errors), it was apparent
that these errors were wfdely distributed throughout the difféfent /
categories, with the largest number being in the a;ea of tense / modal

’

errors (See Tables,9 and 10). The.résults'indicate that learﬁers .

Y . =~
attempteh to use a wide variety of verbaluconstructions and that they - N
were improving in accuracy in-many differepé areas of the verb syséem.
However, the results’ are difficult<td interpret further 'because the

frequency of occurrences in any single category is not great, and

because the data were not analyzed in terms of the obligatory context |,

> A

N

~ B

Jfér verbs in all the various categories.

’

¢. Subject Omitted

In this category the aéeragé pércenéage of error for both the
EB‘sﬁQjects and the IB subjects decreased from the first interview
to the second ' (See Table 11). 1In addition, each individqél subjectl‘

in both levels impréved from'the first to the second intervigw. In

the second interview-all four EB subjecég lqyered the.percentagé of :

error to-2 to 4%. Even the subject with 127 error in the first
' interview dec?egsed tﬁe same percentage range as .the éthers. Like
the EB subjects, all ghe IB subjects, improved. Three IB gubjects

dropped to O - 17 while the fourth subject still had-a 3% error.
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Table 9

VERB SYSTEM |
(excluding 3rd singular)

Interview 2
4 LEVEL EB

] Subjects G A M E TOTAL G__A M ___E TOTAL
Errors - Others
Incorrect tense/ , )
modal
- reg. past 2 1 2 2 7 0 1 6 0 7
- irreg. past 0 4 90 8 12 0 0 1 1 2
R - to be .
(pres/past) 0 0 0 0 - 0 0 0 ‘0 -
, - others 3 5 4 16 28 4- 5 5 4 18
¢ - 5 10 6 26 A7 4 6 12 5 27
Incorrect verb form
- to be (number) 0 1 2 1 4 3 0 3 0 6
- others 1 1 0 2 4 2 4 3 2 11
) 1 2 2 3 8 5 4 6 2 17
. . Auxiliary o B
- omission 0o 2 o0 2 4 1 o' o .o 1
* - overuse 1 0 0 1 2 0 0 3 o ., 3
-~ incorrect 0 2 0 0 2 0 0 0 1 1
. 1 4 0 3 8 1 0 3 1 5
Negative 5 0 1 1 7 1 0 1 0 2
To
- omission "0 0. 6 1 7 2 0 2 0 4
\ o - overuse 2 0 0 2 4 .0 0 0 0 -
\\ K 2 0 6 3 11 20 2 0 4
N \
N  Miscellameous, 0 1 2 1. 4. 1 0 2 0 3
| \\\\ Errors - Omissions
1] A - * -
- to be 3 4 1. 0 8 1 3 1 .0 5
X - lexical verb O 1 2 0 3 . 0 2 3 -0 5
i - uncertain 1.2 1 0 4 0 0 1 -0 1
b 7 4 0 15 175 5 0 11
AN \
\ , . , .
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_ Table 10 _ *
VERB SYSTEM  © .
(excluding 3rd singular)
Interview 1 ’ Interview 2
LEVEL 1B
Subjects ' D 1 ,.I'j - E TOTAL - ) D I M E TOTAL
Errors - Otpers
Incorrect tense/ )
N modal R .
- reg. past - 6 0 4 3 13 .2 1 1.2 12
- irreg. past 5 6 7 0 18 0" 4 4 1 9
- to be . .
(pres/past) 1 2 0 2 5 -0 0 1, 3
- others 9 .11 10 15 45 9 9 2~ 2 22
S 21 19 217 20 81 11 14 14 8 47 .
Incorrect\verb form .. ¥
- to be (number) 1 2 ™8 7 18 0 2 3 7 12
- others 6 -3 4 4 17 3 4 -1 3 11
7 s 12 11 35 3 6 &4 10 23
. ; . A
Auxiliary , 3
-~ omission 0 1 0‘ 2 3 0 0 0 1. 1
- overuse 1 1 1 0 3 0,1 0 0 1
= incorrect 0 0 0 0 - 0 0 0 0 -
1 2 1 2 6 0 1 -Q‘ 1 2
Negative 0 0 0 o 0 0 1 2 1 4
To ) S . .
- omission 3 «5 0 2 10 4] 4" 3 1 8
- overuse . 0 1 2 0 3 0 4 0 0 4
3 13 8 3 12
" Miscellaneous ] 4 1 3 8 1 3 0 1 °5
Errors - Omissions’ ’ Coa " -,
~-. to be 0 3 7 0 10 0 1 2 2 5
. = lexical verb O 0 1 0 1 0o, © 0o o 0
- uncertain’ - - - - 0 - - - - g
0 3 8 0 11 0 1 2 2 5

»



g

55

‘1 Table 11
SUBJECT -~ .  °
» . . v ,
Interview 1 *  Interview 2 '
1 ' ' LEVEL EB
Subjects - G, A M E TOTAL G A _.M__E TOTAL
Omitted 8 6 9 =9 32 6 3 7 2 18 .
Supplied . 84 90 68 140 382 135 117 155 90 ~ 497
. ! A
% omitted 91 6n 127 6% 8% 47 3 41 21 . %
-
LEVEL IB
. . 4 \ v -
Subjects \ DI - M E TOTAL D 1 M __E - TOTAL
Omitted 3 15 4 8 30 - 8 0.3 11
Supplied’ 187 .246 198 211  B42 166 294 115 235 810
% omitted -~ 22 67 - 2% 4% 32 0z 37 0% 12 1%
A3
/ ‘ -
' ‘\\ . .
[

P e T
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d. Plural Nouns ' .

. In this category the overall percentage of error for both the EB
subjects_and the IB subjects decreased from the first té the. secomd

interview (See Table 12).

2

There was variation in the,performancé of individual spbjegts at

Both.the EB and the IB levels. Two EB and two IB sﬁbjéets decreased

e

considerably in, percentage of error. The two remainimg EB subjects and

- one IB subject changed sligﬁt1§. Errors by the ‘fourth IB subject in-

creased from 10%7 to 257.

In comparing the two levels, the EBR subjects had a cdnsideraﬁly
higher percentage of error as compared to the IB -subjects'in both A

‘
~ . P

Interviews. ‘

Table 12
D
PLURAL NOWNS -

’

Interview 1 | Jdnterview 2 °,

St o sk BERA kRPN A e <A

I.EVEL EB - R )
Subjects ¢ A M _E . g A .M _E
Plural Nouns '
Errors 21 24 .9 %28 8 47 18 16 7 718
Correct 14 12 16 49 91 21 30 .27 32 110
Trerror 601 671 361 361 477 647 387 372 181 41
LEVEL 15 .
Subjects. D_I M _E ‘D I M _E
" Errors 21 8 11 26 66 13 210 8 18 60
Correct 55 74 36 44 209 65 64 33 46 208
% error . 28%. 1% 231 372 24% 172 25% 207 287 22%
' L]
- ' ' ’ v

/‘,

»
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e. Prepositions

4

", - In this category there was-a considerable difference in the

. performance of the EB subjects and-the IB subjects (See Table 13).

,

‘The EB subjects showed almost no change in percentage of error from

~ from 22% to 15%. . ‘

the first to the second interview, while the IB subjects decreased

©

All the IB subjects had almost the same percentage 6f error
. .

) in the first intgrview, 22% to 237%. ' Three of the IB subjects

oy

“ 5 .

" decreased the error ﬁercentage between 6% and 11%Z. The fourth

subject showed a difference of 17. The EB subjects had almost

the’same'percentagé of error in both interviews.
" [ '

ot

- 57

\



¢

Subjects

Pfepositions

Errors -

incorrect

omitted

-~ overuse

. Errors -~

,Correct

% error

Subjects
Pré¢positi

Errors -

-

Errors

Correct

Z error

total

ons

incorrect
omitted
overuse

total

58
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/
Table 13
PREPOSITIONS
Interview 1 . Interview 2
LEVEL EB
¢ A. M E G A M E '
7 2 2 -15 26 9 4 10 7 30
1 2 10 4 17 - 2 & 11 3 20 ,
2 2 1 2 7 4 3 2 6 15
10 6 13 21 50 15 11 23 16- 65
32 32 18 44 126 53 55 38 33 179
247 167 422° 327 297 227 177 387 337 27%
LT ——
LEVEL IB
{
D I M E D I M E
i .
5 12 3 6 26 511 5 5 26
% 5 12 6 28 3.3 1 3 10
"3 11 2 4 20 3 4 3 3 13
13 28 17 . 16 74 11 18 9 11 49
95 59 57 258 90 58 46 82 276 .
229 237 221 228 22%

117 247 167 127 157

~r
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f. Articles g . . .

In this category the average perceritage of error for both
the EB subjects and the IB subjects decreased from'the first

o . .
to the ;second interview (See Table' 14). There was considerable

variation in the performance of the EB subjects, two subjects

showed a considerable decrease in percentage of error, one an
» IR P

increase and.one remained the same. The IB subjécts all s‘howed

a decrease, ranging from 87 to 21%. 5
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. ARTICLES
* , 'S
. Interview 1 . JInterview 2 \
; LEVEL EB ’
‘ Subjects . G_A M E G A M E
‘3 me it ' )
. Articles R B
Errors - incorrect 1 - 1 3 5 3 3 1 - 7
‘ . - omitted 2 10 1 14 27 6 8 6 4 24
- dveruse 16 - 3 7 26 19 1 .12 1 33
Errors - total - 19 10 . 5. 24 S8 28 120 19, 5 64
- ‘ Correct - 43 6 18 21, 8 61 15 35 23 134
%7 error ‘%632 229 53% 405 31% 447 357 187 32%
. ' LEVEL IB
Subjects D I M _E D 1.- M E
. Articles . j h -
} Errors - incorre!ct 6 1 3 2 12 -t A - 1 2
. - omitted « 210 7 P8 17 s4. 13 .2 1°_ 16 32
v - overuse 9 27 10 -8 54 ' 7 12 6 11 36
. b '
Errors — total 36 .35 22 27 120. 20%5 7 28 70
' 38 520 54 28 172 37 64 45 41 187
«! 497 407 297 497 %1% 352 197 137 417 27%
13 - .
4 y )
s 14
]
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; . . :
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Summary - o 4 )

4

All subjects r bgfh levels exhibited a| decrease in percentage of

error. ‘The decrease vayied both within the level and between the

[y

levels. 1In additidn,"ther"e was variation wilthin a subject’s performance

for different categories. - The categories wilth the highest overall
i

. [

decrease and the least variability améng}the subjeéts were "Verb System
. | . 3

(excluding the third person singular)" for. the EB subjects and "Articles"

-

for the IB subjects. o . |
. 'n - { , .
v ‘.
. ’ ¢ *x R
! T ) / ‘ v, ‘
B. Fluency ) ' o :
1. Words per Prompt ° _ ' ,
- , . 5//

As a group, both the EB subjects and‘ the 1B subjects sdid moré

with fewer prompts in the second interview ‘than in the first interview.

In addition, the nhﬁ:bgr “of W61; per prompt increased cénsiderably for

1

’every subject from the first'to the secgnd~ interview. The percentage
increase for the EB subjects ranged fro*x%, 587 to 217Z% and for the 1B )

" subjects it ranged from 17% to 807 (See Table 15). .
N . » ) 1_

-
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- ' Table 15 . e

.© . AVERAGE NUMBER OF WORDS'PER PROMPT

) C w NG
e . Interview 1 ‘Interview 9

Subjects - G A M E
. Total Prompts " 37 47 23 ‘26

»

Total -Volune ' .
285 276 212 489

Average . .
(words/prompts) 8 6 9 19

1

QyCREASE:',

I3
.

Subjects D I M E

32, 29 24 _ 34

r ¢

Total Prompts

Total Volume '
(words)
Average -
(words/prompts) 21

~

0 -
e ;
. . i *
¥ N . T
/f'>, . . .
Y ° -
- ,,{ . f
[
)
¢ .
¢
% "
TN
[
"
!
i Caa
PR
]

30720 V15* . 3 35 36. 23

.. INCREASE:

© . LEVEL EB : .

/“‘c A M - 'E
i . TN

.26 23 28 13

623 436 684 393

\

2007 2177 1677 587

'LEVEL 1B

27 25 16 .31

o

,684 872 473 '519e 917 873 575 706

s
.

'
[N
v

26 19 24 30 .

¢ .-62% 177 - 80% 53%
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.~ .+ 2. Responses Without Elaboration ..

4

, " The percentage of Tesponses without elaboration decreased for

-, both the EB and the IB subjects as a group, from 397 to 15% for the

EB subjects and from 252 to 13Z for the 1B, subjects.

.o ‘ There was’ variation among. the subjects.

‘Three of tﬁe EB
3

*

subjects decreased their percentage of responses without elaboration.’

- ‘The fourth subject who hfd a low percentage, in'the first interview
=lsb6wed no change.

Three. of the four IB subjects decreaeed their
‘:( N . . - R .o B

‘. percentages, but the fourth continued to have a high~percentage of

'

.responses without élaboration (See_Teb1e~165.

fu
[ - . ’
- - o - .
' . . < , K ;!
A . -
- , T, . M 4 ~
i 4 N ) \ 7 4
- ¢ W . , N
. . S AP L e .
N . .
' ‘ . AR _
. .
- (] v, i ! N v,
s N ’ . MY
- ’
(. - '
PO . s .
A s . . - e h . y
‘ . Ve .
r - I - -
4t “~ i
- N f
v i)
. \

Ty
-
Y 4 v i '
. ) . -
- N \ .
o , . . . ‘ N ' ‘e
- - ' . . o
4 . . - - s [
Lo R N
v v M 1
N } n -
. b ‘ o J
. . f . . -
- v \ 1 5 .
. / - !
N 1 L~ v . \
:
V' Y [ ' v
S . v
. . '
A - B . . . - ]
f . o N -
N P 0 . . . .
. t ' M ‘
N - k] ] N N
- f
- N . -
¢ ! - . " -
. .
- - - ’ 1 U v
S f “ B
- \ y B .
. 4 .
N ' v \ Fl
) - N ’_ . [ -~ A
i ‘ . - 4
oy . * . - - - ' .
fn y . v =y
' N N - ’ ’ t
- - M -t ‘. ' [
s ad N ~ ' N
. ! \ - . N
.y ’ , - ) ot
o L ] TN , / B . , /
- N - v -
. . . ’ vy ~ - »
LEEEY < B
’ - . - N
. ’ ~
) _ L I e
s - . 4 - N " A\
o . / - ) ’ ¢ ’ VA - ‘.lz‘ » \
’, Kl h oy . . ’
Do, - . K . 1 PR TR . ‘ .
I3 v B A - N
g .- . , v -
ve, 1T ™ : - .
. , ’ . . f
.- N B .
- - . .
. -
, . ~ f ‘

‘.
1
N
\
B A
.
et
'
v
.
b
v
.

v
'
3 '
2
f
»
LR
f
AR
'
L




,Subjects
‘ . Response

Yo Elaboration '

!

\ ' Elaboration

\f’ o % No Elaboration’ .

' N : . '

oL T . Subjects
, v S
- ~ /‘Response »
. ' No ElaBoraiion

oo 2 -,Elgﬁoqation .

7 No Elaboration. ' 287 157 337 237

" Table 16

' RESPONSES WITHOUT ELABORATION

Interview 1

15 25 9 2 51

20 32 12 24 78

t . 4

43% . 537 437 87 397

8
21 22 16 23 82

257

Al
N
~
- i
N , .
. .
’, t
-
S ,
i3 .
| N
" ~
* A
N . ”
! 4
’ .
4 .
! ETTIEE Co
v L] N\
1
-
. b .
' L F t !
R c :
- 4 - \ h
. N

LEVEL IB

LEVEL EB

Interview 2

19

147 297

17

22

47 82 15%

11

22

8% 121 0% 247 15%

© 22,

14

64

69

1%
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Summar ) ~
N , ) f . ,
All subjects in both levels exhibited an increase in fluency
with variability among the subjects ahd bég:weeri the levels. For
six of the eight subjects this includes both an increase in the
number of words per prompt and a decrease in thHe percentage of
responses with no elaboration. For the remaining two subjects,
EE and EI, the percentage of responses without elaboration is
" approximately the same, but each has an increase of over 502 in
the number of words per prompt. . ' ’
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CHAPTER IV . -

DISCUSSION Co ' | \

1

1] ~

The discussion will centre around three areas. In the first part,
. -\
’ [}

the resﬁlté.reported on the developmént‘of accuracy will be discussed.
Significant factors to be considered when interpreting.the results will

be~presented. The second part will be devoted to a discussion of fluency.

N N 1

The final part will deal with the significarce of longitudinal studies

f
'

using conversational data.

A. Accuracy

The investigation and compariéon of the subjects' language

behaviour in the first interview with that in the second, clearly

. - v
indicatgq a trend to a Hecrease in"errors and thus greater accuracy.
.This trend w;s evident in the group scores and was also present in the
ovérall percentage of error foE each inaividual subje;t." . I" - . |
'Withié the trénd‘towa:d greater adccuracy Eﬁére‘was indi&idual ' T
variationSon-éeveral 1evels., One area of ‘variation was de;ree of |
.- ) - 7 :
improvement. For examplg, in the "verb system" -category for the EB "t
lével, the ;ercenéage ofVQecreqsé of érror among the individﬁal;subjeéfs
fangé&‘frqm 3% to 1772. ' ' : o ] L e
i Another area of variation was the opposing t;ends‘bf groﬁp Lo ; J—
' scq;;; and iﬁdividhal scores. For examéle, in ‘the "piu}al ' ‘:"
noﬁ;" category for the 1B level, the groub scbre'indicateé no: - \;
-t é ' . L L : ) .') .
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change while ‘the individual scores revealed a trend toward greater

accuracy for two of the subjects, an increase in error for the third

spbject gnd no, change for tﬁe fourth subject.
A third area of variation was in an individugl's performance in

.the Various categories: For e#ample, one of the subjecgs¢at the IB

level showed a decreége in peréentage of error in the "article" ;ategory,‘

an increase in the ''verb system" category anﬁ no change in the "plural

1

noun" category. N K
. .

The variation in an individual's performance is felt to be

attributed to a variety of factors deriving from both interlingual and

intralingual interference. For example, at the IB level the subjects
- exhibited fluctuation in thé third person siﬁgulaf.' This may have been .
due to the fact that in some languages the final 's' sound is not pré-
nounced; it may have been due to confusion caused by the varietylof uses
of‘tﬁe 's' morpheme in English ér it may have been a combination of both.
An additional factor is that at different levels of competence in
the. target language there appear t; be fluctuations in performance. For

example.-the EB subjects exhibited a different pattern from the IB subjects

in the tﬁﬁrd person‘singélar. The three EB subjects who had almost ho
¢ ' - ’

correct occurrences of the thiré person’singular in the first interview
all exhibited a decrease in percentage of error in the second interview.:

There was an increase in error for the fourth EB subject whose percentage
u ! .

t

of error in the first interview was similar to the IB subjects.

Similarly, one 1B subject showed an increase in .error in the plural
~ ' > '

4
[\

noun categqry.;-FUrther investigation revealéd that thelincrease in error
. in the plural noun ¢ategory was due to thewsubjéct 1ncorréct1y adding an

S

's' to, irregular plural nouns. In the first interview therewere eight
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LI

‘strategy, but which affected the ;ercentége of error.

v’

P—

occurrences of the plural of child, and four were correct. In the

: second interview there were twelve occurrences of the plural of child

and all were incorrect, "childs" or "c¢hildrens" was used instead of the -

correct form. . : @

While it would be interesting to analyze the data 'to determine what

) .

factors influenced each subject's performance, such an examination is

- felt to be beyond ?hg'SCOpe of the present study. It is, however,

significant to emphasize that while there were these individual

differences, the overall percentage of error for every'subject in the
' & ) .

’
<

sthdy indicated a trend toward greater accuracy.

1

Another important factor to-consider in interpreting the data is

‘

usage. There was a considerable increase in usage in most caxegoiieé

*

at the EB level. This meant it was necessary for the subject to have a

gorresponding increase in correct usage in order pot to-increase in -

!
[

peicentage of error. One subject, ME, produced almost twice as many

. verbs correctly in the second interview, 114 compared to 61, but there

-

were also 10 more errors. Thus, the decrease in percentage.of error was

! 1

odly 5% even though far more. verbs were used cdrrectly.

© Another example is the preposition category at the EB.level. Here

there was almost no change in percentage of error for any of the Subjects(:/

but there.was a considerable increase in the overall usage ‘and thus

1
o

‘ \
in the number of correct occurrences. There was also more‘over-

generalization of prepoéitions which may be regarded as a learning . | o

3

.
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. all aspects of syntactic‘complexity, it is important to note the number !
' B . » c

A third factor to consider when interpreting the results is syn=

tactic complexity. While ft is not possible at this time to comment on

of compound and complex sentences and the use of sehtence connectors
, ' :

expressing relationships in each interview. Table 17 shows the

percentage of connected sentences. It appears significant that for

seven of the eight subjects there was a greater percentage of utterances

containing compound and complex sentences in the second interview than in
. [ -

the first.’ - - -
¢
Table 17
' SENTENCE COMPLEXITY
Interview 1 . Interview 2

LEVEL EB ‘ ] ‘
Subjects =~ G A M E D I M E-
Total Sentences 89 90 74 140 ° 129 107 147 86

Connected Sentences -
(not incl. "and") 19 21 4 37 . 42 31 57 21

Perd@ntage of

. Connected X )
Sentences 217 237 5% 26% . 33% 29%7 397 247 ,
, : . LEVELIB o
Total Sentences 178 240 193 208 171 178 109 197
Connected Sentences - '
(not incl. "and") 39 65 39 ' 43 48 75 26 60

Percentage of

" Connected o ' . .
~ Sentences . 227 277 207 217 ) 287 427 247 30%

4

P Y S.
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In addi:i;:ﬁ, a \furthe‘r an\a\lysis of ‘the dz;ta revealed that in some
.cases individuals went from not using‘ certain complex structures a;: all
in the first interview to using them in several utterances in the
second Interview. For example, sﬁhjeet CE used no clauses expressing
time relationships or' qualifying nouns in the first interview while in
the second ilnterview seven clauses expressing time and fm}r qualifying

nouns (three with 'who' and one with 'which') were used. Similarly,.

subject ME used no clquseé expressing time relationships and in addition

v~ failed-to-use-the sentence-conmector ‘because' in the only four oblig-

atory contexts In the first interview. However, in the second interview

seven clauses expressing time and nineteen using 'because' were used

" correctly. . : -

Thus, not only is there a decrease in errors, but at the same time

there is evidence of an increase in complexity. ' The use of sentence

connectors expressing relationships makes the ideas flow better.

. -

) There also appear to be qualitative improvements in the language

- used. by the subj;act_s in the second i:n'terview. The fc;llowing, which have

v

. been extracted from each of the interviews, -are considered to be parallel

segments, ‘that is, the subjects are'expressing‘ the same idea in each

.interview. A comparison.s‘)’f the qubjec‘ts' utterances in each interview °

oo et

appears to indicate that the subject is expressing his ideas significantly

bétter in the second interview than in theé first.

v W

L e e m— 2T
.
v
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Parallel Segments o

tf"wt”"ﬂ ' .
- : Interview 1 and Interyiew 2 . :

T

¥
H

Interview 1 Interview 2

\

Il All the time it's summer There' the weather is warm
: * all the time
11 ...but it's very well because I like it for one ‘reason, ‘

I meet more people Because you can meet a lot,
o ’ of people

* !

Interviewer: What kind of work did you: do?

) . [} hl ! N ' . " .
EI - One time I worked in bazaar... Two diffener{" . One of
" and another time I worked as them. was in p#aar and the
b i mechanic . « other was In{ a factory
AE * ws.In Iran with chader, <«.In Irap many people have
women with chader . a chader

\

- Another important factor to consider’ is that in many casgs the

‘ duantitative‘:analyEis does not differentiate errors as to’ whether or not
’ . N N \ ) N t il

. they are closer approximations of the 'target language.

.

¥

Some ,qf the

errors in the second interview are cl,oser' appr'oximationsitqt the target -

language than t:hose in the first interview. For example, che following

pairs of sentences 'are felt to indicate a different degree of develop-

_ment on the way to accuracy in the target language. ~In the first

' j -
sentence in each example the subject, is using t-he base form of the verb.

',:.[n_the second ‘sentence however, the subject ‘18 exhibiting hnowledge of

‘the rule for verbs (marking for ps.‘rson, time) but he is ove'rgeneralizing.

’ _A. 1. She have many things.

2., I don't has news about my country.

k)
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. B. 1. On Sunday I go (past) to a movie.
- 2. 1 didn't went anywherea

‘ ‘ \
Summary \ . . LN

All subjects in this study appear to show a decrease in errors, thus

indicating a trend toward greater’ accuracy. This decrease in errors was

v

in many cases exhibited where there was a substantial increase in volume

!

of speech, and thus a greater number of correct forms were used. There is

LY

also evidence. to indicate that not only has the subject improved in

" accuracy, but during the -second interview, while the subject was producing

fewer errors, he was also using 1anéuage of greater éyntaqﬁic complexity.

In addition, there was eyidence that looking at etfrors only in terms of

R
WA
DAY 2NN
‘UJ

numbers fails to account for progress in terms of more target ~1like use

- [

of,thehlanguage._'

> B. Fluency o te ’ , tT

. ' v
L -

L The most significant increases in fluency appear to be.at the EB

level as¥ ould be expected considering “the -fluency 1eve1 of the IB

* subjects in the first'i(tetview. Nevertheless,\the IB subjects also
‘ ' showed an'iﬂcreqse.' In -some cases -the subjects needed fewer prompts to

Yo

"/ discuss the topic. In others they were able to express more ideas on

, . - the topic.

\

Id

~ It is also important to temembet that there was evidence of . improve-

ment in the quality of the 1anguage in the second interview. Thus, the

1ncreased volume is.no; a -factor of yordiness, but is a ;eflection of -

‘more ideas' being expressed more accurately.
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T A quantitative analysis was used to compare the level of fluency in

cogen
\-f

each Interview. This analysis was useful in indicating how much the

~

N < S
subject w4s able to express in the languaée as evidence of how at ease

the subjeéﬁ was with the language. However, a quanpitive’analysis of

conversatirnal data is a particularly difficult task., It is perhaps for

Q
to

that reason that several researchers (Savignon 1972, Chun 1979, Mullen .
1

1978, and ofhers) have chosen to use ratings by native speakers in

determiningilevel of fluency It would be interestingfto compare the

results of a quantitative analysis with those of native speaker tatings.

C. Value of this type of Study &T §

i

A discussion of .the results could not be compiete d};hout a dis-

cussion of the type of study undertaken. Two ¢haracteristics of the c T .
. .
-study which are felt tp be of great 1mportance are the 1ongitudina1 and !
conversational. aspects. The longitudinal aspect made it possible to see N

4
actual ‘changes in an individual's linguistic behaviour over a. period of
t . Y

time. It also revealed that while group averages may-reflecc téends;

attention must also be paid to variation among the individuals in the
group. -
A second significant factor was-the-EOnversational aspect.

Admimtedly{ the ‘analysis of conversational data 1s a difficult task. In

« N
f N

" addition, extreme care must be taken to avoid distortion of the data

»

(Tarone, 1977) .. Nevertheless, if we wish to obtain information about

"what qilearner is able to use in the language, it is imperative to use

H
conve#sationau data. Investigations in which accuracy is measured by

’

{
.profiﬁiency tests or by controlled elicitation tasks may provide us with °

-
~ *

[
N .-

g bR " £
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A.- The Research o \
) A he Research

v ~
S

CELi the Continuing Education Language Institute at 'poncordia
't University, has incorporated some '‘major changes which have beenr
™ advocated in the area of language teaching. . The learnérs' class-

room expér‘i‘ence at CELI is mainly informal “with a large percentage

-
h

of classroom time devoted to student-interaction activiti::s with the

P

focus on communication and where errors in speech are generally ~

- -

) ) . ¥
_unattended to u\nless they interfere with communication.

Thus it

. seeineq of great interest to. investigate ‘the second- language develop-

T

ment of ‘leamners studying in the program. This study was undertaken

to find outr - ‘ ’

. N\
LN o

* o

' 1.1 How grammatical aecuracy is affedt:ed by ESL instruction

which does not. emﬁhasize the correction of errors in .

» §tudents’ ,fpeech o

2, How ffuency is affected by -a program which, emphasizes

4

_commun icati student:—centred classroom.

\

" In spite of the’}diffiCult’y in working with conversational data,

'/‘/.\"\h - thié type of da’ta vag used.becaule of the interest in thé learner's >/

‘ 1ﬁlnguistic behaviour whent he is actively \involvedﬁin communication.
1} ’ .

’;’;f‘

-'Thtla, in order to determine whether or not there was a trend toward
¥, :

greater accuracy, a discrete point anillysis was done on transcribed

- -

spontaneous speech coilected at two points: the rthird and eleventh

L.

% BN
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learners of the same level, 2) * within t}\individual s performance K

‘the amount of time necessary to carefully and accurately conduct such

¥4

v ~

week of ‘a}.relve—w‘eek"intensive brogi'am. Unfortunately, because of

/

,an investigation, it was necessary to limit the number of subjects in

the study. Never‘theless,' the trends observed make the‘ survey useful l
as’'an initial investigation to a future project conducted on a muc;rl

. ! " ‘
broader scale. k . A

AL S o
Y ‘
7

The results show a defin&s trend toward greater accuracy in the

learners' use’ of English., There was variabilit:y. l) among. thé ' : -

%
in the differemt categories and :3) between the levels. Nevertheless,‘*
511 1eamers in both levels exhibited~ a‘decrease in errors.- In
addition, all learners in both levels exhibited an increase in flue,ncy,

with variapility among the leamers and between the leVels.
. [

SN

’ . ' . 2
~ Conclusion ' . f » C
I .

t

It would appear from .this‘ study (bearing -in mind the limited number

of subjects) that the language learning environment' presently being ~ o
advocated by several researchers has a favourable effect on learning a
\

‘second language. Adinittedly, one cannot be certain about the factors

-

involveci in the no doubt. complicated process of learning a second lan-

guage. Nevertheless, careful observation and inyestigation' have revealed

certain conditions which may’ enhance 'the lanﬁpagé learning process.

A ! 4

“

Comparison studies of second 1'anguage learners in formal and
» * ’ <
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informal env”ironhxexits; as’well as studies mdicating that the language
. . 3 { ) . . : h ] ‘ g
learning process for first‘ langhage and that for a second language pxay.

be very similar, signal vthe— importance for language acquisition; of .

" language as a means of conveying information as opposed to.language
1 i

i -

as a set of rules_or a list of structures. 'Genuine communicati
L) . . ' L
activities involving giving apd receiving information should notiide

\ seen as peripheral activities, but as essential comporents of a language

4 teach‘ing-lea‘ming program. ) .0

- Studies of first .and second language/ leaming reveal that 1anguage

learners in thei.r .production of language do not use the ‘rules of the‘
target language accurately in' the initial stagés of 1earning. In other
' words, learners' language contains ‘errors or deviations,of target 1anguage

rules. Also, research in second language leammg has suggested“that

°
'

Y.+ constant overt erl:or detection and. correction by the .teachet falls short

s

oy

’ ‘of the desired effects. In addition research in first and second
\1anguage learning has. suggested that learners make gradual changes
toward greater accuracy as they are more exposed‘to the language and
involved in asing the language in meaningful situations. Thus, 1t is
necessary to shift focus from form to meaning where the valuable t:ime
previously spent in -the detection and correction of discrete point errors
1s ‘'allotted to attending to and using the language in situations -where

the infomation is mportant and the focus is on getting the message
~

' !
across. \ ' ' N

v oObservations of first and second languige learning highlight the

\

\ importance of interaction in learning a language. 'fhey,‘ in fact, suggest
X =
| that interaction is the starting point of language learning and that

i
\ » | . 1
)

‘1 ., formal properties of the language are learmed through interaction. Thus
B § . . . N '

L | | S ASl
! . f/ . .

Y
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“it is necessaéry to shift from teacher—centred activities ‘to student-

PO Y

centred activities, giving the maximum number of students the
opportunity to be actively involved in c’onveying meaningful

information to.each other.’ VAN N

1

’ A1l factors considered, tﬁ_e$ results 6f the study tend to give

eyidénce that the subjects involved have made 'some positive .gains

in both linguistic accuracy and in fluency. The question .that one

' Pl . ,
naturally '_asks is whether or not these learners would have made

(B
’

the same impi‘ox}ement had’ the,y beén in ’anbthér type of progt‘am.
)y

This, the most critical factor, is beyond the scope of this study.

IMrther research is needed before any conclusive statements can

' ) ’

be made about ‘the exact . effécts of one type of language teaching
" program or another. Eventoally, it will be essential\to design

carefully controlled studies of leammers enrolled ‘in a program |
{ .

such as that of the CELI, and those in a structure-based program, '

where the focus 1s on the orderly presentation and pr;crfice of

specif‘ic‘ linguistic points, ang-i on érror detection and correc.tion.

A
. e [N

‘ .
g N . ' . A
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LEVEL EB
A l ' ‘ , Interview 1 - v
. INTERVIEWER . -/ swmer A
What do you think about the programs, - T Ct
on television, here? Do you-think. -
uh they have a good effect, bad ' . L
effect v . "N
put eh, I, I watch .
’ , ) ) . I watch a little, ,you kndw.‘ I
~ M-hum ' o - * am busy because, (ha) I am study
" . ' English you know, word, word,
) . M-hum : ' new word, new word. I must
M-hum ‘ ] write.
. ! ' - ‘ ! ‘/
oo o . - . And write.
1 ' n ) 5 !

Yeah. What about,  in, iﬁ Iran, ,
yeah. . ‘ \ . °

/

.

Yeah, eh, a little

o - . o ‘ © You kﬁow, a little .
A little. And in Iran, what ’ ,
o .kind of ‘programs de you have 6n
television? ’ o . o .
Yeah . i ’ L
« { _ . 13
’ . Uh, in Iran - , uh, meh, we
. ) ‘ have eh, program about,
* M=hum . C ‘ knowledge. You know. '
" Educational
' Yeah
M-hum . o
"And before? .
S : R N ]
: Yeah

)

Yeah and then yeah and now

3
in the past

&




"INTERVIEWER : . -

Did you have any American programs

_in the 'past?

2

Were they, good for
the people? '

Uhuh

Are they, do you think ‘they're good
for the people to watch? Kojak
and all these programs.

ThHe' people like «

Ah, that's not the question

N

(ha, ha)‘

Well what do you think, is it
good for them to watch those
programs?

) M~-hum

And for children, 1§ it good to. .
watch ‘these programs?

Cartoons . ,

i

Uhuh.

Do children watch Kojak?

'SUBJECT A" :

In the past éh,, we have, we
have this.

Yeah (ha) Very much

~

-

Every serial, Kojak, (ha)

guﬁ uh, the people like.

[
o

N
)
R .
~ * -
' .

AY

Sometimes - ) '

- [
a

Eh, .for children, ca‘reoon

N
]

’

' Cartoon yeah, Bugs Bunny (ha).

Mn, no because it's eh in,
11 o'clock, night. and late,
and children asleep. (ha).

N

' 4
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INTERVIEWER S S " SUBJECT A
All children R i ' ;W .
? Yeah
: 1f, 1f the program is at 6 o'clock
; , ‘or 5 o'clock, in the afternoon,
and the children watch Kojak.
, - Do you think that's good for .,
¥ . them or not? - - . qhﬁi
\ Maybe some story is good and
i "_ LA some story -, isn't good you .
. \ % h\‘nm know? -, Some of them may be
. R I ' d?ngerous (rar, k, k,)
' ' kill Jou know it's
: - .. oh, yesh, ‘violence violence - ‘ .
; ’ , . Yeah violence
y 3 ' ' 8
P Do you think violence is bad
{ for .children? :
s : SN L - Yeah
: T | \ , -
s ' ‘ ] 4 . B e ’ . “ '
- - o 01?, m, el t, meh, (=) (-)
51 . ‘mm -, it's bad because -,
‘ , . Lo ‘ v . hit eh, because maybe he think,
¥ i about this eh story, and eh,|at
' ) M-hurt . .  night when he asleep, he,
i o . . . R suddenly wake up, you know, jand _ '
g, Aah, :okay . , . " - eh. -, For future, for futyre, - )
5 isn't good. ‘ ;
' 1Y > . ' 1
o Interesting ~ ! )
’ - Yeah ‘ ' ) . i ‘ o ’
. i
e ) sen -
b L]
- .




LEVEL EB

Interview 2

INTERVIEWER : | . SUBJECT |a

> ’
Uh, remember we talked about um

last time about Felevision and ) ;
its effects,

In in Iran or in in
‘
Just generally, uh, the effects
of television on people, and on,
maybe on children most particularly
is it good or bad uh, does it have
good or bad effects, A
T : ‘ ~ I'm sure that uh T.V. it's uh
o : - very uh-, 1t's ve it's wery
good, for children, for, man
. ! for woman you know mm, but
o - M-hm , sometimes maybe, some program
i o uh uh isn't good for children
' o M-hm . and some you know, and uh some
) ‘ - C ' . . mm program isn't good for, uh
o . B _ o ‘ - adult people o~

Okay o ’ Y

For example
What kind?

Fo
Fo For example uh\muh uh, s 8
" some movie in midnight or uh
after the 9 or after 10 o'clock
it uh it isn't good for children.
‘ . o . But no all. Some you know.

AT e,

FCR TS

)

Why?
‘Because it, uh in hu, in some
uh movie, fighting or it's d
: ‘ * M~hum : ’ o it's do, I think it's dangerous
n ‘ it's not gdod for children. And
» M-hum : : ' " uh some film uh and uh-, some
' movie-, for for ‘children-it"s
good for children but it's it's .

*
R
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- INTERVIEWER ' . SUBJECT A : ;

. ) not good for uh uh, a adult .
. : people but they can't uh they >
' - M~hum r . ‘ can't learn anything .

. . . . )
. (ha, ha)
- v
Of this kind of thing you know
Qkay .
. N
Okay . .
M-hum ‘ ) oy .
4 L . N . N
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‘ {
s ot . i‘ -
: . e
:
. AN
. i
. i
' - ¢ oL
! ’ . ¢
‘ 3
» I ".:
. . \ ‘i
. i
’ i
{ ) . ¢
[ 4
; , ! Fa
‘ . $
. :
i - ’ ' v -
4‘ S 4
« . §
: v : .
. .
.,
. . N ' .
> - . . , :
I - i
f H
; N . ; \ . \ z
[N y \ ;
Y . .’
1 - “ . . . 3
i . ’ -
/
® 1 . «
| \




© LEVEL IB

INTERVIEWER

What do you think, is television 9,
good, or- bad for,

. m~hum . .
. M=hum
-
M-~hum ?
i
N

Interview 1

for people?

What about, what about children,
do children in Mexico in general,
watch every program, afl the’
programs, or just~programs that:

are for children?
\ - n

-

There are children who watch other

’ progtams though?

"And -do you think

it s good for them?

.

" example, the scien,

SUBJECT I

Well, I think it's,

um-, good,
good some programs,

okay, for
scientific
programs, and and-, well uh .
teaching programs, for students
and, _but, the novels is Mexico v
is, I don't if here,, uh, the,

. in the television, are, novelz;.O

. go out tomorrow, because

JOEY

In Mexico, ah from, 4 o'clock
unt{l 6 o'clock in the, in eh,
+in the canal 2 is all the, all
the, the love stories. okay?
and all the womans watch the
television and, well it's I.
think it's, it's no good . *
bécause, for example, when I, T

1 watch one, story.
okay, I'm, interesting in: what .

happen tomorrow, and.I can't

want /

‘to stay in the television hnd '

I want to to (‘ha) see what

happen, well it's no good, !and,

other other program I think . :
it's, it's good, for ch;leren, )

it's um, the "Place Sesamo" . @ .
va ' \ \
4[‘;5‘ 3 !
‘ -0 Kl
D1, no, just pro-uh, programs -

}aré only for childrens.

*
~
L]
el
-

°
-
L
»
A R T -

3
v
s

L

love story, o
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- . a v \
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. RN -- R N
o 1 . Cartoons & .
A ] K
N i - - 3 ,
[N \\ o . '

0 L . And .1f children watch, 18t's
say the love stories, or
cowboys, what do you think

_ " about that? - .
~ I - i
' 4
« . S
hd LR e '
~ L]
3 .
. ' / '
L ' . Dokls A
’ h .
P - , .
N .
P
. . .
- )
i N (ba, ha) /
. -\
. . v
?>. . \ . .
* M~hum !
B M-hum
i : -
PR ! o \ ~
g | ™~ ~ " Vo
o T 3 ’ . .
%{. ~. ° u
. ~ A 4 N
{‘ B \‘\\
- ‘ .
: N

~

.Yes, uh, it's fo# well ‘t/he‘.,
‘programs for childrens. id only
stories or -, carica/tu'nas. Yes?
h \\ ) N ’ -HL 4
. / o

\ - , . 13 -
Cartoons, or -, well but ft's o

no for teaching the childrens
it's only for et)'t/ertainment

o ~.

: “ ’

\ . ) /i Tl » -
Well, I think it's not good.

Because for example, one of my
Riece,-uh, she, she has um, 8
years old, yes 8, 8, B years,

+ -and, my, my sister, my sister

+ somet imes watch the love stories,
and my niece ‘'stay with her, and,
and, she sometimds when she is
7 eh, playing with her,' with her - .
- toys, and, her,.munecas’
0 L d . e’ - N

- 3

‘Yes, her dolls eh, she use, I
fwords, eh, like the people in y
| the television, agd it's no - )
| good for example say to her '
‘dolls, "oh, I love you" (ha,

ha) "I want to g to get ‘

'
[

. mairied with you", and all the .

my niece have, 8 years, ‘only.
and 1t's too young for that’
things. - .

=2
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T~ v ‘Interview 2
TR - X .
_INTERVIEWER

Uh, what do think about uh, \

telev}sion and its influence
..on, on people, on, children,
ig 1t good is it bad?

! ‘,».\ - .
Well in the evening, dq you
watch programs?

_ . s
M-hp . . !

e . .
Do you think they, infiuence
* _you,. in one way or another?

" M-hm
M-hm _, ! y

¢

Do you think if Charlie Ang.,
Charlie's Angels, were shown in

your country, would it influen-ce ‘

a.nybody? -

a

What if children, watch .Charlie
¢ Angels, do wou think it would-
have an influence on them?

A}

/ LEVEL IB

- - ~~— \i'\
.o e rd
L .89 o
- \ '
N .
. ‘;”_ ”’ , T
N \'\«X
— SUBJEQT I g
1 . / !
N
‘Well here. I think here it's, ;.
it's good, because the programs’ v :
for example and, in the morning, A
. before I tame to school at 8 : \

- eh a lot of things, to_ sing, to

programs.

o'clock is a program ‘for -chil, ,
for childs, and it's so good T
, because. the teacher, teach them Tl -

k eh, say other words, and, all, .
for child it's okay, other programs,
was about, about what other programs

. g j Co

. . v
Al a
. '

In the—é‘veniﬁg, but only, f‘iction,k
" (Hm!) I, T think all i
the pe all the people see that, . ‘ !

\>f§\hat kind of prograwms

'

" No.. No, I'dc;n"t. think so. . C ' +

oS \ 5 : . Ea

No. No, I don t thi.nk it's, . - .
it s, some' influence in any '
person because it's only fiction
programs. Like the, Angels, no,
‘Charlie's ‘Angels, or, -

. ~

- 7 :
R e oIy

-y
‘
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G - SUBJECT 1  ° ',
- ) . o Y .
v . _Childrens. Mell, I don, I don't
v+ . ° knew if the childrens, can see.
..+ <., that kind of program because are
n ' late. ‘
. "’ ¢
' ‘ " Some children’ stay up late, PR . )
. . _ . watch these programs. . What o ' et
o ~° « . do you think uh, it will do to” ' oo T o .
R them, or if it will do anything. ' ° ' . . NG
. e . Well, maybe, can influenke in the -
X childrens, only' id to sed' uh the
woman 'is is the best (ha) but I
(ha, ,ha) don 't think o (ha, 'ha), I don't
N N N x think so. For example, fhe, A
\ R " Uhuh ' " : " Superman, the pro,- we have' the the, .
o C o AR program the Superman rogram, that g
~ m‘uha » : g p P
. s S, . : ‘ .is, um, had a a, big, influence in
- SR Mehm ‘ i T . childs, in Mexico, because we had, =
. y s 2 oo oy e ' . 2 cases, yes( 2\ cases in in’ Hexico,
. : . ‘ S " em, 2 childs) eh likes to see that
N Uhuh - . &\ ! program Superman, and «in Thristnas
) .o e e time their parents, .Uh, give them
. o . N A T v a, a dress, like Superman, and one
‘ L v T o "of them go to the upstairs of the.
M<hm - = - . ~ o« . " of the bui}ding, and he tried to
e N ", to fly, and, but it was terrific
‘ Yeah N ' the consequence (ha) really
) S
N J‘ ! »
. ' Do . -
1 ° i N i . . * ; .
. v . v . ;

R e ]
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