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' 1odification of Verbal Behaviour by Academic Gamink

¢

N
1

ar

An acédenic gane was'de&alopedato impfove the use of tho=’

. verb tenses by atudenth ot English as a- second language. Using'a pre- and
post-test control design, the academic gane was played three tineé by. one

& » -~

; ' ,expenimental group (E ), one tine by the other exherimental group (El)’ while

t. 4 | .
‘8 "control" group followed a special renedialvprogram (C ), and a second ‘_4 1
/ " . "control" group took the regular course (c Yo "t"-tests for the sicnificanco . R .

R ' of the différence betweqn means,and the HcGuigap.'GJ ratio were used to

,.anaiyzé the studénts' acbres. -The axydrimeﬁtﬁl groups showed an increase'.l BN r

i‘ : over their pretagt scores (El’ p<305, G=0.2; 52’ p<.001, G-O.h), although no
. 'y
group ghowed a statistically signif*cant increaaa sreater than any other,

CQ (following a special,remedial p;ogrnm) also thvaq an increase over the

(SIS S

° i R.i pre-test scores (ﬁ(.OOI, G=0.4). 'Thé cont:olvgfoup ci did not show an 15,
. ' ' : ) ., . | sL . o '
crease (p¢.05)e = . L L T - L

[y

Resultg validate the game developed for this projects It 13 .
suvgested ‘that didactit garmes nay be more‘bfficient tenpora%ly than tradition;l
renedial programs, as the remedial.pr;;ram took 50% more time than the’ g&mo
to.achieve aimilar results, It is algo suggeatod that repeated playing of thie

o game is neaded to. achiove maximun ‘!gulta.

'.\" N

A o e A ———h, ¢ { Vg & 7T s




o~ 4 S (Y

f£ / Abstra‘ct'4 L ; ‘ .’ S _ .
g § " Table 'ok conteats S \ ' ‘
F } : List of Tavles o ' .
L ; . Acl'novrledgements L R . _ :, - . .
y _ ) ) -
'& - qmm'm; U B

S Ll Inti’?ducuon Lo :

O . & Background ‘

‘ . | ‘: e C B.' Deve‘opment ot Project o

.2+ "Language Laarning and Gann e /

: : A. Problar's 1n Language Learning
. ) f 'B. Acadenic Games _ '

I N T L . -
B Probleu(s) 1n Learning English a8 a Second Language

. _~.“cnmmn. , ,
T S Developing an Educational gare | .

.. -+ A Background' . -

v et ey et
.

B, - Initial. Atte pt at Creating a Gan& i_ '

C. "’roposed Solution . \ )

1 Payoffs
ﬁhallencea
cwppE Tt . C o S
- . Forgulation of Hypotheseu R

‘ -\‘;‘% 2 . .~ ‘ . ) -

..  . . o 4, Theoretical H,,vpothesea '

t Q B Operational Hypotheses : VA : ,

* . - ’ ' a o
Loy 2 Population - °' SRS
,. ' ' . . A v ' N
' - ' ' - h
, »
‘“ ' kY «
- . : N




. 3. Evaluation Design
4o leasurins. De.v.ices'
. - .5, statistical Analysis

CILAPTER 1V - DR
1. Results . . ~ . , .

v

(Pre-..est Scores) ° ’

s B F . il
T R M AT S T e et st
- ~
]
L 4

wr,

f. . a - ' ' . Pogtwtest Scores IR

. between Two Teans - R

'41) ‘The licGuigan '@ Ratio . °
[ . . i s

." A ) . D.' Hypotheses 1-and 2
E,.. Conpaxjj.son of Tast Forz 'A‘ ahd Test Form B -
. cHAPTR YV

1, Conélﬁaipn'a L o

; ,, “2. _Student COJents o J ‘
;. N o 3, Results Co: pared with Acce,pted Vieva . )
’ ! E 4. I:plications for Educa*ional Lechnolo.,y
o . v 5, Suggestionz for E\xrther Regearch and Devclopnent
. v ° ¢ .

"’ Appendix A N ' £
© Apperdix B

Bivliography . TN

l ' "~ !
|" i - ¥ e
. , ° s
i . ' e
I N ) 4 !
t o . P ‘».‘-
- oy . »
= “ ',
|Q ’ - * s e s
v oy o - !
. . L

4
s s

f. ' °x )

A . } . L .
. . A, Conparison ot Experinenta.l and }:ontrol Groups

L ©." B, pm:pa..r‘ison of xperiental and COntro Groupa S Coe
.. v (Post-test ores) Q\ . R > B
! E .. . . ' A ’ v P . N . v
£ ' .
§

Ce Conparison of the ¢Dirference between Pre- and

VL o 1) Test of the Signific&nce ot the Difference .

v
|

? o ' .29
. » ¢
T3 n
33

i .
oL .
(]‘.2
43 . .
; .
N




-

r -. ' S e T e

| 1 N R . . .

. Yo ‘. » . ¢ . . o _(

i : ‘i \ v .

f o ( » LIST OF TAELES ‘ ?
Ft ) 4 v \ o . . ) ‘ \ “ )

; : Table 1 =- B o e T s
}'- | COmparison of Prb- and Post-test Scores tor Es 2, cl' c
:, "‘i‘ . . ’ . : ) N . . N

r . . Table 2w - -, 0",5 o o

5

Comparison of Pre~ and Post-test Scores by Gtratio ror

- E,, € C .
. » ’ 7
.o b 1 . .
l/‘ .
v 4 LaN .
N N -
. N .
- \‘\ v ‘
l . . N
. e
’ ~
. - ‘
. . \ .
k3 ~ -
v
. .'o .. ! .
. . § . S
P . - o Vo '
» ~ * > ~ %
. o \
. .
+ LR
o7 " A% » ,
0 - M v ¢ - ' ' ! v
. ) o
- v 9 "
‘s . « -, ”
Y - . .
M ‘ )-l
) . . ‘ ’
. . , .
i t
-, L] “ k3

et




-

“

|

.

‘o

i

.
i
.
- o
\
. +
t
.t .
. v
i ' )t
H ! B
i, . o
| I ” '
. ., s
1
- »
By ’ ’
)
" .
s A
r& :
. *
N !
.
v
.
\
v
B ‘
e
2
[ f
.
.
Pty
' . ] ~
Yea *
e
'
¢

J L U

. e <
‘ v N3 LY O
1 . . . M =

-'I would like to thank Profeasor.P, David Mitchell,” . -
my ihe_sis gd‘_v‘iabr, tor his encou::uge::éiz\t' and aid;, as

confidefice in me.that I could (would) -"fini.sh this plece ot‘,resoarch'. K

teachers, for the help they gave ms in the form of feedback and ac
. . “- R ¢ A . . N\ -

perticipation in the, éxperiment, - . . . "

v N X e

) R * a

L

N
.0

ACKNOWLEDGRENTS . .

- v M )

\

* .|

.

‘w1l ds-his | -

v

-

I also ‘want to express ]my appreciation t'o'all_ 1y cow
» . - . .

" :

i
5 . . RN
g T o ' e - . T
2 . 3 ., K .
. !
l T
- - [ »
4 { «
‘ . .
- +
ALY /\
» " . K
. - R
. " . D L4
R . .
M . N .
. - . .
- .
- 5 » 4 . . . N
" ' R \ R .
.. R N B B , .
0 N +
. v A N
. , - Iy
€ 2, *
R . y . L N ,
‘ '1 . »
. 4 4
. " ‘ N H A ’
. o
. LT .
v o - '
6ty B S - :
~ - . A
v : !
- . ’
b U L. ('\L *
L] ’ '
N .
R o \ (.
[ o . [
. RN 1
- “ = . .
. L ~
. ./. ,
- .
) ‘
. e . b
f N
N . f‘. i “
e, W
B N .\ N A . v’:'\: t Iv
. , J .
‘ o
. v .
~ . ot
. - - . . \
. . ,
Q‘ -
1 . ' R .
1 A * -
- \ N
" R o
-
2.
T N N
I .y +
. -’
. v
: . ~ 0 -
L . . i -~
3 : . *:
'J v .
. - '
N -~ 4 “
i )
i} .' )
: \
. +
.. . s
» S . o

~

L
o
\".‘1‘

7

i

i
‘e 1‘
@ |
N
- .
. ¢
.
-

"
-
.
.
.
A a
v * o
. s
s
‘_'. 1
2
Y A
' o
.
-
I
s
I
*r
‘
‘
-
>




‘ E ) . - R
- R R & .
A fi'WmL‘m,u PexrH R I A A s S L0500 !

. N . . .
\ » 5

: . .’ « . _‘ l . , _'. . . a 0 ‘.I, . . . .". " ‘~' ]
’ v ‘ . r._ , 1 . . .
' . . v ) - * s . .‘ . .j_‘f. . ’ g 3 , Al ~ : R . N
l ‘ U .-, CHAPTER'Y . ] L -
‘ ' ' o ‘ B V‘ [ ' “-" ey 2 .
lﬂ- . » A ’- - N ' , :
.’ - [ 4 » -ﬁ
l. Introduc 1on o ot C e

- > . \ : ‘ . . R ¥
v D > v . .

A, Pagkeround 0 . ¢ . .

.. It was ever thus.’ Sozme long Ageeiwted inctraction ppx:baches o

. downpla;,'o_d t}ye' JQ oify lgarn'i;xél. '“Seemir‘xgly,j sch_qois ai'ld teacher
ag a' gerious business, However, with th; increasing realiz tion of t\he role ‘of
rotivatlon in 1earning, a ‘search began (and is still conti nuin~) for \nethods :
'Whimw'ould inoor;?btatp moti‘vatlonal factors‘ thereby facilitating the learning

N : N

treated learning ’

-
N
h ]
!
-
-
]
%
?
< . ’
. . -
E i S o R L R & 2 O i Pl i v 1 13- i S

" px!*ocoz:s as: well as- Ealung learning enjoyable. ) .
- ' ‘ ‘. . . :
B, Devplor\‘wnt 6f Project ° ' B o '_ :
T ' .Acad-emic games and simulations are perhapé the nost innomtive ‘.

N v

of thece methﬁs and for this/reason not as videly used. 'To date they have been
mostlj employ:d in t‘he ﬁ.elds of .,ocia.l science, history and sone of .the scie;xces. ‘

\A

(Gillespie in gérn‘in* Hv-ouM Si mlat*o“ Gang (Gilleepie 19? ») 1ists or des~

cribeg 10 or 15 gameu,’ all of which dcal with such torics as 1nter-~o"ev~'mental
‘ relation ships, “uropeam colonization, i‘\stitutional long range planrin etc.) . N

~f - < N .
Ce . . - . R
ql - N . .

lI viork Bin -the field of stacond languave tearhing. \'Ihen I becane

. interebtw wu the use of games anc smulauiong, I searched for: sone 1'1 this area.

Unfortunatc ¥y I found that this. approach has barely been ttied.

cames, althcugh the.,r are a nice c‘lanbe for the stude'ltq, are. not catre"blly. strua-.

Cu For example,
<) Z; .
. 3 . Ahnad in A ‘f.oo}.c at Recent “S’a Cource ..atorial- for Adu (Ahnad 75) notes that
’ . 3 - .': ae
Ut / a\spccial fcature of tvo new courses is trzair use of lan'-uav"e ‘Ea ek, Bu these
\! 7 q»/
[

' o Y ' : tured models of the lanvuage beinb pzactib’od' they are adaptations of cni’dre%}o
b

came,s, P.ees, in Ganres and Ounﬁt*on Px'!mtice (Reej 19?5), lists 12 gumes for

S © viding pr.acLiqé in question m}i:mg. Thcse_ again, h::we man;,' extraneous variables .

k
N

- e .

o P . . \ . . . . .
N ‘ 3
. . . . \
. N -~ ‘ . i - v'.
‘ t ! L

] - 3
L L . . . . . } 2
1':'-1..‘*_‘.“ » * . . N . .?
e waw ~ (r'rlj."’“‘—ﬁ( e ,; ‘HY\'-‘\‘ I A i 4 7 T ww’m—ﬂ 7 “””“WW:lﬁ )
_: ™ S Sriod s % va b Jﬁé B T REU N - ] %




" and an uncontrélled enviromment. i

v . . « ' ' S el oL e |

. " oL . . ¢ v wen Y "o . 1 '

. i . - - - . . . . [
i

. . b

o e e
1

a‘herefore, I proposed. a) to dﬂisa a. gamé IhiCh weul’d dea]. with &

-

. : » .
S J.anguace dirficulty frequently found amonvst French Canadiau studants of English as ’
"‘ ' ey . &*w R ‘
, “g“ . a second "language; b) to evalua ¢ 1ts effectivonesa ad a teaching tool- and c) to o
v - . ‘a ’ ” . b :
: § ool evaluate the erfeqtiveneas of repeatad play:lgg of the gmo. . RO T
T S . . v 3 s I ) Lo e
; “, '2. Langx_zage Learnin; and Gamen o - . o S 1 E . i .‘V,_' .
-i‘- ./‘~ . R . T )
! ) A,. Problems i:FnJ;uJ;e Learning .
.o Y . Wy
- N i - Toachera ol second languasea face t,vo najor pro'blens, eapecially ’ . A
. '0 .
o when teach:l.ng adults° (1) to provide -enoush practicq, for studonts to speak B
Co C . ' . cog}ectly and conr:ldently, *
‘ . N v ', " » i [} - .
¢ . (Z) to naintain their interest and not‘i,vatj.cg }qu, R A O T
A ok A R " enotgh to €omplete’ training,- as language learning I T
. . . ’ " " mecessarlly involyes cany long-Mours of tedioua , . ;
J ' % R . repatitior and practile of strustures. This practice v
/ - A ' is usually provided by’ the boring- repetitian oL cubd ] .
f R \‘ . | N drills or dialogﬁm% s . L . ;
hf‘ é . ’ . R S o . - l ) . -‘.. »“" u‘ ' i
. f “ o e Although theae drilla -are expedient, it is axtremaly cult tord.
I ~the st.zdent to maintain a hish 1evel of 1ncentive or notivation over this J.ona' par:lod C ‘
of time: uhhe 80 little prorress aynears’ to be mades - This aroklem is mentionod aga:l.n )
. L . v
and again in articles dealing with socond language teaching. To wit} .,
PRV o " : LA . s
3 ' e . ‘More inmportant, perhaps, than any l:l.nguist:lc goal of - S
o L i _ initial. foralgn language instruction is the need tp Py )
N . - develop in the student both confidence in his ability
‘ ) - © to learn a {nreign ‘language and interest in contiming *; )
(. tie study long _enoughh B¢ to acquire runctional NN £
. masﬁery (Wemark 19‘7, Uh)e . S AN .
It is the student's goo -poor attitude that na.kea

life easy or difficulf in the foreign language cra\sa-
.roon (Smith 19?1, Pe 82).




» N < 0
. . ’ . . R ~

O ' ' o : 4 <!
e e T ] LOr iR L R ...J -~ N pr— Ll a T 5 \ '
S e - ,‘ i L/\ ? -‘.“ N G > f
) P ro. ’
" N ’ ' * < \ : 3
b.. . " hE '(; N ' / °
¢ < N . ) -~ K ~ . PN * - ’ >
i ot - Lo Motiva.tion o:, ‘foreign 1anguage students poses special oL e
~ T~ " problems for the teacher (Disick 1972. Pe 417)e :

- . ‘

- .

. . ’ e oV . - .

. CE ' P . s v ”~

- . [N . . < - . .
e W Tl L N M ., . N e

PRI T s " N 4 « . " A_‘ w B . I .
. . .

- T, ,' It isthe teacher's responsibility to help’ maintai&a highg.ovol of
, ' D h Y
. motivation thile at the sane time providiﬂr the necessary drills and practice. . Many ..
kteachers have tried a variety of things. pass/fail ggrading, snall group activitiea
™ \ !
and individualizatioJ of contént (Disick 1972) as well as audio-visual aids, stories,
» . o
gamee and songs, (Newmarf 1967), to lighten the mood q} the tlass. ' “
¢ i .\' ‘ . . i ¥ : . . M . // r\ . - ’ a1 } )
‘ e - _' S T, \ . .
o - '’ The more mature student 1s often so eager to tackle
) _ . ., - light activities that one wonders whethéer in every
. - ' ' ) " grown=-up there 'does n% an irrepressible little »
L . . - " boy who nust be appeasey fron time 'to tine (Rees 1975,
‘s ™~ ¢ ¢ pﬂ' 136). ’ . . . 4 ' > ’f..“ . » "v\:‘

Although these activ:lties pay proviae run and thereby increase

F 1ntefest and motivatian, they do not necessarily provid?dditional languago‘*;ac-
A tice. Further: S .. ‘ '
‘ L e e R " s .- »
e The. fact that students are ha.ving fun 1« the cl‘agaroOm, i
, . while ‘it may be udeful .in generating interest in a .
- o . e topic, 18 not 'in itself evidence that significant e
. & DRI R lea.rning is wng place (Pa.rk and Henchey- 19?2 Do 1). ,
to IR - . B, - Academic Games /'. U , : f
- L7 co i ' _ . g/( . .
. et - L It vould 'be useful to find an acitivity that g¥nerates’ interest and ‘16
PN T ,at the samé tine is deei,tned Spe!rically to ﬁrovide additional’ lodrning and prac- ‘
. A o *
*ﬁ.:‘, ' _ . tica. Il)_,f opinion of a number of educators academic games can neet both these .~
Y R L e - -4 . s * ' T C
e ~ objectiV’éB} S B . ) . . ,( : =

- Y
"It is unqueationably tiue that gahesican gehorate
greas-interest and involvement... But we. also belisve

, . v . \ . x
>, ‘ :
* .

e T VR
P T

e roamis =

Lot
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{
- | , ;
va R Co .
o ‘that games in’ therselves t ch, that the players . {
T i . learn fron their very parti&ipation in the game. o
. A S .(Boocock and Schild 1968, p. 19). - s
. <t . . - s N et
' A Gartes- reinforce theqakills and concepts masterdﬂ ' ' ;
A T (Abt ’970, . AO).

. 4 - . . . ) ' ) \

- \

-
‘
v
-

.

R

. . - a

X ot An educational gane's objective is to educate, not to "

LT . entertain, Entertainnent becones an instrunental

- U . . value, rather than the- design objective (Boocoek and ‘ T
% . o D _' . Schild 19687 p. 72; italics added). . . ce K.
1

RS P ST
;
-

.- S P . g . . o g
c N ' ' Fun and excitement, in 'language learning as in nost -
¢ ! ¥ . ' adventures, can .be profitable and very nuch in place, : 4’
. - : . (Lee 1965. Pe 1)4 . oWt

7

- . -
- 3 *

s . , . . e L
' . . A o . . e . Ve & eoa v ;..- LR .

e N ¢ LR - 2% & . i M ‘e o )

. - -

. ( . Gamps are ideall;\suiteg to learning becauae they rorce tho atudent Co,

to focus On the’ concepts being taught by renovins extranooua and distracting | t
» 1..

‘details 'hich occur' . 4n the natural environment, uhila at the gane tine dcmandins

. - active participationa\ - Y - : . S .

g . ' f\\ ' .o " .'\"/'
_? . . ot (51nu1ation games) ..a.Allow participants to exanine ' L
v . ' - _ complex systems of interdction in their cozplexity, '
o . N rather- tkan as isdlated entities, to engage in ra- Yoo
e ’//// tional: decision-cal:ing procedures.... Enphasis;&g\ ,‘ .
placed on the developnent of analytical approaches . o

) L L land organized conceptsee. (Gillespie 1973, Fe 4). ' _/

' v R - .. + There are anparently certain aspects of games that . . ' Y
oA T . " especially, facilitate ledrning, such as their ability
' . L . C _-.to focus attention, their requirement for action
o _“ . + rather .than merely passive observation, their abstrac- C
o ) o . tion-of simple elements froxz the complex confusion of .
. C o .+ 7. reality and the intrinsic rewards they hold for muatory
7o S L (Booeock and Schild 1968, p. 29). N

-+

‘ .
. \ ¢ S '
: , .

o . v L] N

“ o . ‘ ) ]

o [' . Academic games also provide gﬁ additional bonus. 'They free the \

teacher fdr student counaelling, individuaL\ranedial vork, obsorvation of studenta,
. . . . . R
h e etc. ' . . -~ ) - - ) 93‘ . R o

' | . ‘. . ' . .
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’Althox&;g the use of academic games appears to provide many benefits,

Id v

r-. : . both for the student and the teacher, they .a;Le not yet widely used. . This may 56’
} ’, - " y N ) . ": L N ‘ - . - ... - 3
, due 'to thef fact that classroom. games in-genefral have often suffered disapproval.
. . DY . . ' . - ‘ A ~. )
This Arises in part from! . . . ) oL .
f ¥ . . . . . A
‘ N : lack. of observation and l:no\vledge of hoxv pupils learn .
i - as. thoroughly on o;casion by means of wmat 15 called - 7N
play as by means of what is called’ w,orlc. And’ indeed, : .

. what great difference is there between, 'mrk' and L o
o _ - . 'play' when conceitration is sharply focuseck and the ' -

. . .learner’'s energies stretched to the full? (Lee 1965, , g
o _p. L. - ) e
- i’erhaps this 1s alsq the reason for\ the scarcity oi’ edustional o o
' games. In particular, thexe 15 a dearth of games designed B}SCiﬁ.c&lly for lang- . 3‘
’ uage learninug. A linited number of games hovever, are available. o .
e .~ :The word, spe;.ling and pronmiation games in Lee's book“’ _L__gg: S 3,

‘ua~e - }‘eachix;g Ganes and Contests (I.ee 1965) arervery,helpi‘ul hovaver, they

require the uconatant attendance of the teacher and put a great deal of st,ress on
. J h ‘ E’
competition, Purthemore, the majority oi‘ Lee's gan:ea do not requizte decision- < -

. makins on’tha i:a.rt of the student they merely require repetition ot the tormula.
“ R ’ . ) dee
In other worda, they are an interesting way to do drills. . : . . : Do

o~

~r

s ) - N 1

- Par'l a3 Anﬂlais 1s a card game deaigned speciﬁcal]q to teach

»
1

Euglish but 1t is inadequate in many reapects - uncontx:oll

‘objectives, 10 correction procodure. -Hovever, students anjo ' ayilng it, - -

b - y . . 'y
. N

* ’ . ' A N o . )
‘ / - Fany co:mnercial ganes, although designad primarily for entertain- -

A
nment or tor use :L the humanities can be adapted by thg.»language teacher for uee in

the Ianguage}tra:lning situation, particularly at the more advanced lovels. Offhﬁte. o ~

»
for all language levels are word and. spelling games (e.g. Perquackey, Password,

- 4 . N ' .
! o 4 f
. .
R . .
A

‘o




o

* . ‘ ) \ ) B . t; K ’. -
Lexicon, Scrabble). At more advanced levélé, the teather may (use. such games as An
\ N . . . . .. - .

- »

ta

. ' Aspect of Chdice or Values, Smor or Ghetto, as well as managenent ggnulation gahes
.(e.g. Interviewing and the Gupervisor's gervival Ki}" -  ° . - P
. ~ ‘ i R . o .
o LT - ' . LN . - . ' -J‘ ' .2 A
r . . o ifn tvhese games,  however, the approacﬁ to 'playing the-game’" is open

LR P

"ended, 1tt1e attention has been giM to the creation ot a vell-organized, syate-. :
! ’

matic a_&roach that éeets _the sgeci c needs of language tra.in:hng, thpt is, contvol

of lhnguage strucfures. ) oo '. e L L .

aa .
K - . N . " ~
M * » . V- @

A zame that would .meet the speciric needs of language training lould/

[}

’ T
PN ' must necessarily include° aystematic, step by step: instmctﬁy éus:mlative (vocabull-'

. b

[ ardy and/or structural) déciston-ma.d.ng, éxtensive practic& 1mthe usge qf the vocabu-

Iary or structures being tau'ght,/etc. (c,t. !.itc&lg?}), . &\ . - .

. * . p,. hs .
~ . ' ). . N ‘ CoL 2 ‘\ S

\ ! : ' ) v ‘ : :

. ) Co Sy e >
' -7 3. Problem(s) in Learning English as-a Second Language: ‘ /-—«
. \ N - . ' . ' e .8, : .
SRR \In teaching French-canadiana English aq a aecond language, I haw >

S o
found that the interferé’nce of h-ench vorb forms and their variable translatiox:\kv

Bnglish creates many problems for the student (e.g. present perfect vs simplo past, D

-’ |

nasL continuous vg used to,: simple’ past ve past coutimxaus, simple present s/ “
&, . . )

. . . .
» . ., 5

oy present contimxous). . % - C RN ’ ; RRR

. & . . .y & A . ' T . @
Neooso L | o - »
. The last- problem -(simple present vs present continuous) is particu=- -
. - N ..‘ . I ' i : ’ ‘ . .
larly acute.” h‘,a}xcophones have trouble .differentiating between the simple present

o tenss and the preséht .continucus tense. because in French the habitual activity and
S ‘ . ‘ § ) Lo ] : Co
) " the .siixglg" *now! event in the present tine are expressed by ome verd fense. (Sew . .

Py

Figure 1), ‘ ; S
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: Ny ' English
2 v ‘simple I eaé>gn apple every . C
‘ ’ - e
X ' present day.
f / _ LT ’ ' présent
3 N .w — 3 simple. .
prgsenﬁ continuous I an eating an apple 'J6 mange une ponde ’
A ! noWe ., ‘ ) ‘
v (progressive) ¢ 3 + maintenant,
. < ] ) . :
' . ~
ﬁ 'o . ’ o
L / : {
, S % . : '
P This prodlen is not isolated to teaching FrancopQOnk students, - 5y :
N . . ' ) . L : ) .
‘ ' ' s ‘ ‘Little 1s done in most course books to bring prp- o .
Sy : U gr9381Ve tenses as a group in relat;on to simple: - " .
v L tenses, in order to give the student a picture of .
: i ' . g - what a pro*ressi?e tense is, or what a simple tenge
. . L is (Heath¢ote 1905, Pe 35)e. L. -
! . . vt . ' / R P c ” ,. )
¢ \ ~ i /B . \u“ . ) ~
- Cne must understand tne .distinctions made in the uae of thesa t'b
’ ‘ tenses 1n order to understand the problen racad by 'a Btndent of Engltsh as a second
! - 1anguage. R.A. 61050 augges,ts the following dichotonys
' N . . ) .-f B : ‘ a . n
" ' T Sizmple . Progressive .
N ' , o , . -~ N . M . K
} o A1, Complete acts (inéludinv acts seen Blf5 Inconplete acts or activities.-
o as a whole), ‘Jones zets up, lool;s I am' writing. v

out of the .window,
. . Aeneas rescues his
AR ' heading).”

A2. Permanent State»or Ac

He smokes too much.

and sighs,.
father, - (ricture

tivity. rlat%r | B2,

changes to steam at 100C,

Outside the sun is ahinins.

Temy

e
ot

lvary State or Activity.
8 smoking too puch these,

.‘<

i



. 3 .

toe : . ' - It is inportant to note that categories (1) and (2) = .
) ' . : ] are not mutually eiclusive. but different aspects

¢ - : ' of the same thinz.“ The differeance ldes not between oo
o Al and‘'42, but betwaen A(l and 2)‘hnd B(1 apd 2) ° .
" -] 196:‘7 Pe 36)0 .

andexs Pilgrim and Haggard (1956) give perhapa the moet detailed

T e ' ' N ' \ Y
. . . K : . . . a .

) tenses.
<3

.t . " . ’
Ihe . . o !

i

H

i
!;) © " and useful (rrom a teacher's point of view) analyeie of the &ses of these tvo
*

e The -simple preeent'tehee'ie used to express:

-

°

e) perceptien, feelings or states that occur or ‘exist °
© ''at the moment of speaking, 0e8e? ‘
- I suell sonethinv burning,

hd )
-v

o

.. . b) activities (states .conditicn, reeIings, etc.) that
. L - ‘ . extend for varying lengths of‘time beybnd the
o . ©, -. ™ - noment of speaking ... the beginning and the .
’ - . ending are unknown or unizportant, €.g.: S
W/ . . ' - He teaches zoology.

. e) activities which have occured at intervele before,
and~w111 probably continue to occur “{ntervals
s - e after, the moment of speaking, L2V -8
T . I play almost every Sunday mornins
;o B - d) activities that are relatively permanent, - - ‘
S . . (Some of the statements are general truthe), e.g.z . =

\ , R - Vater freeges at 320F,
! _ ‘ "o« e) wactivitios that will take place 1n future tine, e..:
» . . . . . They leave tomorrow, e R »

o

- .The present eontinuous tense ia used’ te expreee°

C ' a). activities. that are in actual progress at the moment
* . of speaking,. @ofer . *
: I'n washing the dishee.

T o ‘ b) - activities that began a relatively long tine betore

p . . ; . ~" and thiat will probably end a relatively lonc time{
. after the ndnen@ of spealting, e.g.$
* - I an having a lot of trouble this aemeeter. ‘

,: c) “activities that will take place in Tuture time, (Y-8

o - .. _I'm going to Peru. .

. RN (Hayden, ;}u'grm and naggare-‘,1956. Pe 776).-

A . s .
- , L
. -

s . -

i L ‘ Exceyt for r&ture time activitiee, there 1e a definite divieion in the~

- use of. these two tenses,

- «




NS P e e s i gy rven - mam o

AT

T

-
- -
e e e ey st St

e

This" difficulty of ditferentiating between the two tenses is a

P I

R

N
problem which has plagued both.teachers and students for Years. Could there be

some new way of tackling the problem which would help the students?
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f‘;\ \ 1, Develoninf an Educational pgane to Imn;ove Studant's use of the Sinmple Present

H . .
f i . and Present Pontinuons Tenses <

] ' .

A, Baékﬂround :
. . . ) 3 “

Two yeara ago, I was teaching a clasa of 'level ohe! (beginners)

R : - '

» ' ' adult students. We had finished the - units on the simple present and the units

: 4

on the present continuous as well as the one unit uhich conparea and contrastod g
AN

these two tenses. As I ﬂad found with previdls classea, the diatinction bet7een

4 . .

4
3
E
:
- §~\\;. thesé two tenses still had nbt been mastered In considerinD what approach to .
P o ~ . . »
o use in: deve10ping new: instructional materials, I had)to congider the student'e

A
7 to.the course's mothodolo;y,

\,

T ‘ . usual lack of notivation as well as their antip
|

R . which consisted largely ofﬁdrills, drillé nd more drills. In other &ords, I

but also ‘one which would provide the needed “practice which the drills in the

- A1

progrdm werésdesigned to provide}.‘ ' CoL , G

' ganes, .g. Sensitivity, Smog, in oy advanced classes.‘ Since I had found them to

~

:. { | o be interesting to the students 1n the advanced classes, I tried to rind a game
' PV - : that enphasized theiwdgduction“of these two tenses, but with onough game complexi
‘ 1ty to dake the activity interestim; and also with the potential. flexibility for
o L ' use elsewhere in TESL. There was nonc avallable, s0 I decided to create a game .

. - . . T . ' .

of my own,’ e : . . = A o~

4 N
N a ’ T ' . .

-~
“

[ RS
pa

. 1This'problem‘exist's because these students are seépt to ‘the school, even 1f
; _they are not interested. This situation is further intensified in the
."dlder students (the farther they are ffon’ school experience, tho‘moro ‘
difficult they find the classroon situation).:

- " b

S o ) For some time} I‘had been‘uainé commercial, but non-’-instrpctidnal~
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B, Initial Attennt ‘at Creatinc~ a Game ~ - " .
N ] - (T N \\ ) . . * o . f
S T . : o . ]
"« The first game I develo is nodelled on 'Snakes and Ladders',
KO [} A ' ‘ ReA
The materisl incluaee one vack of,cards, W playing board, tokens, dice and an

' anéwefuhheet. The playing prbcedure_ie‘s ple. Inﬁtu;n each -student takes a"

card, reads the‘statemenf‘aloud, £1114n3 4b the blank with either the simple

present or the predenf continuous tense, and checEe the answer. If the student

is correct he s%gys whera he is on “the hoard unless he is at the foot or the b

.

ladder in whichvcase'he goes up it, If he is ihcorrect he goes back to the

end of the snaké that -he is on, The student is always. 'pumighed’ for‘an error

because he is sxpected to lkenow the ansver, He is occasionnllyzrewarded (by

t

chance) for a correct answer.tp make the gamp a bit nore interestieg;

e
~ N . {

e

SR triqﬂ the game with my Btudents and they enjoyed 1t Although
- the gane wes relatively satlgfactory, there were a nunber of areas vﬁere inprove-
ment was called for: a) penalties and rewards = In this ‘ane they are completely '

] y
arbitr&ry. Perhape a’ controlled penalty or réwad v°u1d ‘be better? b) taak '

>
" 9

q1rfebentiapion - Here no differentiation 1s made between statements, queetions er
‘;ag endings., c) remedial vork « The game pfbvides no 0pportunity to (re)-learn

a.concept qot alreadyounderstboq d) participation - After the student has taken
~ his turn, there is no way for him to participate in the gane until hie ‘next turn
':(e;cept by watchins).\ e) deaigg of game -~ It 1g not syetﬂuatically designed with‘

a controlled environment for didactic pﬁ;poses; £ basic approagh - Although a

4 gave format is used, the aporoach is still”baeically aural-oral i, e. the repetition

of a etructure~unt11 (hopetully) it is inxernalized. The aural-o:al approach is the

™

-
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basic method used in the standard school programme and: 1t has not proved highly

successtul. Therefore, the new gaaeﬂshguld try to use another approach haeed on .

the cognitive code theory of learning,*that is, giving the etudent a conceptual-model

4 A

e~
appears on tne basis of receﬁt reeearch to be slightlx more etrective vithladults

k T - than the implicit oral-aural method (Oakarsson 1973). _. " R S

. "..... the ovesall results seem to permit the ceneral conclu-
N ‘sion that hdult. learnera acquire graanatical competence
‘ int a foreign lan*uage better by a cognitive nethod than by,
a nethod built exclusively on habit-!orming principles"

(Oskarsson 1973, p. 261).
|

. o w, o . "hat we nust . not do, is take for granted that the audio-
N o ‘ oo ‘ lingual method, which seemed at one time to hold all the
' : answers, is the nethod.....!" (Pearce 1975, de 49).

. "chemsky reiterates that’tﬁe creativé agpect of language ‘is.
v quite incompatible with: the idea that language is 4 habit
. structure. Habit stricture cannot be innovative; yet .

\ . method of teachingz language is unprinclpled - thet it is
i ' ; . . not based on an unde“standinc of the nature of language, §
i R * . . . vhich he says is based on abstract formal principles and
operatioas of a co:p’ex kind" (Pearce 1975, pe 0., '

>
g e s e AN

”

'C.. Proppsed Solution ‘ .
. - N . | - l ] B . ' -

| o ‘ ' This thests represents an attempt to develop‘a gane 'hiéh has greater.

complexity, inclydes a remedial progran,.introducea greater control and.is validated
o on L sample of the population. This gane is intended to have muitiple objectivea.
R 1t ahquld,provi@e! . &) practice in discririnating between the simple preeent
~ e, and, present continuous tenses;-

3

o ¢ the present continuous and sinple present;
‘/’j . C - c) practice in reading couprehenaion' -
-\'j . oy ‘ : d) practice in listening conprehenaion* .

o _ S e) practice in reading orally.

on which to build rather than giving the student many examples .and depending on hin'y

to extrapolate the. underlying model (aural-oral Thie explicit cornitive code method

< {' ’ . 1an~uaga is innovative. He saya that.the s.imulus-responee.

o

t - ‘\<Q b) Apnactice in discriminating between the different uses of

s
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“In of:her words\it attexz\pte to link together bo.th the ore.'l. and

written forns of the two. tenges,

80 that teachera n\eedn't be involved in th,e gane,

This game ia also to be complately studont centored,

te
I

Gare je\script:lon ' B -
. 1) Structures A

There w:!.ll l:a three levels of difficulty in the gane baeed on:

cult, ,tag endings,

Categories of Sentence sfmdtu}ee in .the Game -* . ,

R4

BN .
o

1

a) experigpce with students' ditﬁ.culﬁies of the stru tures,

and,

B) degree of usage- ot the structuru. ' |r~

N

See Figure 2,

'FIGURE 2

‘Siriple Present

Ty

v

- . L] . L4

' . The eastect level involves statenents, the mediun level, que_stione and the nmost Aiffie
s " . N A f .

Statemént - lleg.

.He doe\sn';‘. write every day.

3

‘Present Continuous

He isn't writing now,

1y ) 3

- Poa. He writes every day. _He's writing now.,.
: Questlon - Nege. ‘Dobsn't’ he write everx Isn't he vritiﬁg now?
' , day? - - : '
-.Pos,. ) Does he write ievery day? Is he writing now? /
] ) , . d .
Tag Ending- Neg. He doesn!t write every day, He isn't writins now,
. - -~ ‘does he? . . is he?
'« PoBs ‘He writes every day, doesn't He's writing now, isn't
- . he? . he? . . .
. ! ., . © f \
/\ K

. Samplea of items vhich require negatiVe or positive statemente are presentad in

Thus, there will .&e tvelve basic structures included in the game.
Figure 3. Figure 4 preaents smnples of negative- -and’ positive quest:l.ona e.nd }‘j.gure 5

presents samples of negative and positive ta., endings.

-

v
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Sample of Ifeme which require Statements

v
.

"What's the weatlier lilie around here in the vr.l.nter?" ' e

i
asked the tourist {fron Europu. . » o KLl
‘"ot too bad," answered the canadian. "'But it -
(to snow) a lot.h - o .
"Do you 11ke rlo*ers?" CR ' _{ : ‘ :

-"0h, yes. ‘But we’ don't see them too often during the
. ‘inter." » .

" nTpye, Flowera — (not/to grow) well during the vinter.

N \

‘ '\‘.

Harry meets Jack in thp elevator early honday morninso

"Why are you ‘here so early, Jack?" . )
"I'm here because I like my work,“ Jack ropliesa. "I’
(to work) hard all the tine.

'Questipm Do you know how -to get ten Montrealers into a
Volkewagon?

o

'A‘n‘swer: Tell ‘then the Volkswagoh, (to leav_e) Toronto,
o .
FIGURE 4 '~ = .~ S

Sample of ;yeﬁs which require Questions C
‘Doug ‘knocks at the bathroon ddor. He calls to his wife,
_ MAre you takinz a dbath?f . . ,

"Ilo"' .ghe answers, '"I'n combing my hair.. you (not/ .
to knov) I take a bath only after youdi.eave for work?™ - ‘

Bill goes to the sa.'ne tavern each. day for a. quart or two or threo.
.The same policeman {s always at the same corner vhere the tavern
. 18 located. : One day he Btops P11l and aslks hing "_;_. you ____
"(to go) to the sane tavern every. day for lunch?"
Ton calls~ his cirln-:lend to make a date, He says to her:
"What . you (to do¥ tomorrow?®

l.ary sees her friend Amn atanding at the corner of Peel and Pino.
She knows Ann lives in Senneville., She says to Ann: "Yhat |
you (to do) here? Dont't you live-in -Senneville?®

A ’ s

Py




” " _ T : . . o |
. ‘ . R © FIGURE 5 : o Sy
. ‘svapplq‘ of Items whi¢h require ’l‘é\g Endings
A . y ’- N : ‘ . . . \ l ) N I B . . A \ . . - :
o | Cee L ' . Cos ,
Nl ' - . ) ‘. ’ - . ’ : o
'%:' a0 &, You, (to need) to buy a 12 1v. roast to serve 20 peoplo,\ o
. 8 : ' you? g o 1. v ‘ : ‘
.. k . B ‘ M - . "\ * . \-
{ .oe ! \ o N ' . N .
- E ‘b. Jin knocks at the bathroom door. -He.calls to his wife: - .
¥ - "Are you taking.a bath?" U . G o
{ Como )1 12 hrushin ny ‘teeth," ahe answers, WYou ’ o (to kngw) 1
B B ¢ take a’bath only arta“ you leave foxr work you?" R
é; Ton says: "'Ly pla.ne for ‘Toronto 1eaves at lleO, Bo I a o v
should leave here by 10_15." Dick answers: "You I
_(to leave)} before 10:15; )‘ou? It takes at least . ’
.an hour to get to the airport." . )
. - ds Tom is planning a trip out west. He 1a telling his friend, .- o BRI IPLIN
L ¢ . Harry, about' it. Tom says: "I want to see the Sta.npedo - ‘
. .©  and the Rockies."- Harry says: nYou - (to want) to see . :
s _ . . . Banff also, you?zn . ' A
o . LB ¢ ""'T"" : : * o o ‘
" ‘x: ’ i . . Y . ‘, N ’ . . A '% . ~ . . . 'n
: . . . , . N - ) ) . . 3 .
! C .. " Tre diacrininatibns which the 'btudents., must ma.ke are based on tho out- .

line or the uge of tenses -adopted’ rrom Hayden (1956). See’ Figuro 6. -

- N . I

. FIGURE 6. . .
l ‘ Uses of the s:l.mple Present and Present 0ontinuous Tenses —
o : as Presented in tﬂa Game - oo Lo

Sian"é‘%Presont

, # N 'ﬁerbéﬁtion; teeling, state v :
’ W ’ —_— . e-s. It tastés goodc ' ‘ ' . .

2.  habitual Jaction, at intervals:
< . eegs Ieat Uréad&fést every morninge :

, . : * 3. relatively permanent truth . B
) e ) - a) general truth . s
| .5, Vater freezes at 32°P. e
S . R : *'d) peérsonal situation (time unimportant) -~ :
' ; : &3y He playa the violin nll‘ ) PR

L. étandard procedure . ‘ s
. - e.g. "Then you add the eggs to the battor.




~>

'problem. There is an additional cate';or':} - gtandard procodure or connenta.ry - whick.

. terion test f.or tag endinga

U U N

Present coxitinub{xb

‘1, activity in actual progress (no')
' e.g. I'n vashing the dishes,

k h 2, ‘activity not necessarily taking place at momonﬁ‘ _
-j L. 0f spealtlng, but continuihg over'a pericd ot ) .

P

ol

BT ~ time with a beginning and an end. , . |

e.g. The organization is collacting mnds ,th;ls
-month, .. .

S 3. tuture activity (time usually ind:lcated) o
o ‘8s8s He 18 giving a party Hext Ieek.

- ‘ . N -
. . . . .

% . . : ay
The use of the simple pxleaent‘tionse for the future is left out as the
©/ " . . . . . F

present continucus can always;b'e ug&llin fl;ié case, Thus there is no discrimination
D \ P . ’ - 4 . .

‘isn't ‘covered well by amf of Haorden'a cate'-ories. Pi‘nally. one category - relativoly

L4

) permanen‘ truth - has been subdivided into two classirications, a) general truth,.

>

.

\ - ‘\,
c .and ;D) personal situat;ion. ' See Figure 6\ }f R Lol

\\~ R - L
f , -t B . 4
Y .

y’

' At-each ditﬁ.culty lovel there is a decia:lon poinfzf";est the atudent

¢

on the s;ructure being brac‘ticed~ the player Iollows a ahort rernedial progran.ir he ~ }
“cannot meat the requirenents ag atated (ct. I!itchell 19?3). See Figure ? ror an .

illustration of the renedial program followed 1f tha player fails the 1n1tia1 cri- K |

v
FIGURE 7

E : \ sample of items fox, Remedial sgquenco for

i Tag Endingo ,
o These questions will help you to understand the differonoo ) .
oo between the simple present/(I eat every day) and the Ve
Envelope pregent continuous (I am eating now). . Bach time it's
Instructions your turn take the top two cards from the envelope, read

the two examples oh each and then write-the proper form

. of the verb in the third sentence,.plus your reason for .. ' D
y choosing the tense you did, Check your answers with tho T
ohes on the back of the oard. -
* C) a

PUSIRS



' Sidel ' a. Example 1: You aren't drivino to Halifax today, are ‘your .
,l of 9h}d ' ﬁxaAPIe 2: He doesn't enjoy typing very much, doee he?.
. g
They (not/to travsl) very much, they?
Reason - — '
. Side 2 ' Answer: Théy don't travel very mucﬁ do fheyé
. . AY
b X:_'of card LR T per' sitnation, relati ely permanont,",
- ‘ time) mportant, . -
> - .‘"\f‘- ' ° W
* L . ¢
side 1 b, Examplel: He doesn't enjoy ‘football very much, doee he?
of card" " Example 2: She isn't visiting her mother today, is -ho?
They (not/tp’ieave).right nov, _ they?.
Reason . ; .
‘ 3 - . n ' !
B4de 2 ~ - Answer: They aren't leaving right now; are they?
C - ) . : ] ' . R
- of card " = activity in actual progress, R

I v

1] L4 v

Cs

- t, i

Thefe are aleo two~optional rast routes 1f the player moefe the

. -~

P~
requiremente stated on the board at the heginning of the routea.. One 13 a bonus

reward for a é’?rect answer; the other 13 a shorter route than the regular one but

At consists: of only tag ending queetions, the hardest. See Figure 8 ror a sche- )

‘matic: diagram of the playing board, fhe detter code is used to indicate the colour :

of the square on the playing board.

v 13) 'Presentation Medium

R

There are 29 green ebaces, 23.yellow epacea, 10 red spaces\and 6 chance epaceg,

%

The game board is approximately 28 inches lbng and. 18 1 o8 wide,

as well as 3 sets of L remedial spaces, and 1 fast route of 4 spaces, (seo sche=

matic diagrap of playing board Figure 8.) There are 26 red cards (each card is
ﬁ hd
3\\:53), 36 yellow cards, L4 green cards and 12 chance cqrda (these are

- N N i
_“ . . . i

one langua

4 ' \




. FIGURE §. .

‘ '_s‘c‘hematic"magra:: of Playing Board ,
G=gréen=§ta:fement. -

¥= yelloq;-;questi

- . :
R=red=tag endi
Cl=criterioa tes :

U
0~0-0-0~ = reémedial program \

D =decistion point for tast routes -

.C=chance __s

<

A

g




i

. consiete of advancing along the route to 'HOHB'

.1 a move ot a specified number of steps forward. mhere is no pegplty per se; tke

arbltrary iewardb-or pehalties). Each'remedial progran (there are cﬁree) coneists ) .~1
v
. 76f 8 cards; each cand having two examples and a language task, aimilar to the exarples’ \
on 1t, -The answer is.on the back of the. card \ o : - - . N
Y ' .}JE‘V" o - : . - * . ! v
‘ ,’ -‘8" . |
2 The gane is designed 80 that each player should have comuleted approxi-

v

B v

mately 8 etatenents, 7 questions and 5 tag ending questions by the end of the game,

- A

\
if he or she follows the regular route, i.e. doesn't do any remedial prosrame or 1
take the fast route, Howev r, because of the challenge sequence, the student uill ,

have heard and thought abou% approzimately another 24 atatenents, 21 questions “and 3 \ o

v

15 tag ending questions (with 4 players). . .
,1,'1, Lethod of Play p '

The playera use a die to control advancement along the path from ‘ [

*START® to 'HOHE'. Each tuzp the player is required to read aloud and conplete an -

1tem which 13 controlled by the sduare on which he has Yanded. See. Appendix A tor

/ -

game rules.‘ Otﬁer players musx either agree with or challenge the player's answer

‘before tbe contiﬁgent stinulus is presentedcto the player, If he is correct,‘thianf
- For an incorrectvrecponse, the

.o e
and will not be pernitted to move until he haa perfbrned

o . \

“s

player does not advan
correctly on a subseq »t turn(e).

1v) | syster of PaLorf;
" The size of the payoff tbr coapleting the taak correctly istcomnen-:

T

surate Iith the dir:iculty of the taek. "(See Iigure 9 for a payotr table), and 18

~

=%

penaltx ia a 1ack of Teward,
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N T . : ' ' ) Lo . ~ ) . 20
L) N . - ) R . .’ ‘ ) : . “
* ' ] . . .
. . o . . ' rreme 9 . o
’ . . . R A .
] . X e
" o, . Payoff Systen for Game . . S
' R X (.. - : . ‘ Q
. . B - T " x ' \ .0
. correct / *I ‘I . 4incorrect .
. D ) ) - 4 "+ ~ - A} - -
@ . . Red .+ 3 steps- "| .Do not’ move., On your next -
R 1 L]

. ‘turn, take a card from the

. . : : sace pile.as before.  If you

. : ' L . . cqmplete it correctly, take
.+

. Tellow 2‘steps_‘ ol your reward. You may not -

- ‘ ‘ ~ " leave the ,square you ars on-

until you complete a card

Green | . + 1 step 'correct‘iy

. ' . A v v - . -
.Challenger stay where you are -1 st7p - ‘ .

-

° s .

. . Tag endings are idiolectic. ‘They are -glso the'noét dirficdli for -

- the’student to learn. Theretore he will receive a payotr of +{ steps. 1! he i8

4&\\ ,

7 correct. The question structnre is based on the statenon’c and 18 of medium d:!.tti-'
cultql/. Accordingly, a correctcresponse is followed by advancing +2 stégs. Statc-
nen}:s are the basic language structure and, the easiest, so only +1 stedp is granted. '

o If the student is inco*rect he stays whﬁle he is until,he.conpletes a card correct]&

during his next turn, This provides the tudent witk addit* onal rractice 1:; the
5 - t

. structure which he finds difticult and he % stay there for savera.l turnl.
et '@" . -y T Lo [ . '

v) Challenges = . ‘ ;“*' e w
Coe " . R ) \ " \
. To. keep all the players :anolved in the \game, there is a challenge .

~ q,

sequbnce :I.n the gane. Bach turn, after.the player givos ‘his lnawer, al’.["'ro othor ‘

. playera (on an 1ndividual basis) must efither agree w:!.th or quastion the player's
«\

R answer. If a player disagrees with, i,.e. challonges, he or ehe muet explain 'hy !

‘the other tense should be uaed. The cha}lenger, rec,eivqs no reward for challonging_f A

(g

.- 4

.. corrcc't_ly, and :E'n"brden to keep players'.rrom challenging indiscriminantly,. there is
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" check the answer on’t{;,answér'éhget, and ‘take pfeir rewafd or punishm%nt.
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"1, Formulation of HEvpotheses’ e ‘ ) gx L . '
— A B A < . -
P - v
-. :
as ‘T‘heoretical tIy\r'oc’t:neses Sl CT e ”
. : — . .

B

Lot

N T, - If Friglieh (as a second language) students play a ‘didactic °

game (based on a basic Enc ish tense differentiation) then these: studente will show

kY

an imprevement on the basis of'an\achieyenent~test, greater than that ‘of cgntrol

:etudents vho do-'noi play the gdme. . . . . _
A ' TH, - The sore often Enulish (es a second language) students play

the gane, the greater their inprovenent - as demonstrated by an achieve:ent test. .

. e
b Operationeiigygotheses e . o ) S B L o

-

co ) (=1 English (as’a second 1an~uage) atndents play the didactic

.. game, Stoplight durin° a. 3 week period' the. difteréhce of the neans or their pre=

and post-test scores will be greater “than the ditrerence of the neans ot ‘the

pre- and post-test scores of control aubjecte fronm the sanme population tho do

»

: not play this didgctic gare; their G ratio will aleo be Preater than the G ratio

3 ’ . ..
or the control subjects. . o R Dol . e

& \ Ny . . . . . .
N . .

.

bH - Studenta uho plaJ the didactic gane, StOplight 3 timea,

will achieve a "reater d‘fference between- neans of their pre- and post-test scores

[}

than those vho ay it only once'xthey will also achievo a g*eater g retio than
those vho pla; ‘the’ 5 e only once. . :. . ‘ ' - . ‘ /o

\



R i atiE Sl
. .

-The Bubjacta were 85 French-spaaking aﬂuLta employed by the. Federal
[y K

oo governme'nt. They were all attending compulsory Enslish langunge,courses. They

: / ) 2. POEulatig

were divided into groups (classes) on the basis of a placement test qdministared to

all students entering the course, There yere l;G students in the control group;

L0 students in thab experimental group. . ' ' B ‘ - '
i § . . T . . . \> ‘ ' * ) ) . u

"""+ 3, Evaluation Desizn N . ' . . ‘ . e -

. * XK1l the su'bjects were pre-tested at ‘the beginnins of the 3 'eek

session, hali’ of each class completing either Fornm 4 or Forn B o the 'l‘oﬂse Differ- .

N
entiation Test., (See the section on heasuring Davices.) During the noxt 3 veekl

a.ll the etudents continued to attend regular claases.

N . s : < K

3 ' ’ A

oo . The sub;}ects were divided by clasa 1_115: a control group and an:

hY
Y

e:q:erimental group. The experimental group was rurthar subdivided 1nto 2 groups.

- -

Each group eonsisted of 2 or more TESL clagses.

( " E (1 play) n=18 (2 classes)’ ,
Ez {3 plalys)‘n.:?_a' {3 classes)- . L. ’: : ' e
C ('control) ’n=46‘ (6 classes)

f o
E) - An experimental group of 18 subjects who .were given a regular

- . -clasgroon preésentation of the uses and Iorms of the Rresent continuous and simple

present tense’s and who has also played' the didactic game once. . The conplete ‘leab.on:

(presentation an\ gace) took approximately 2 hours,

~
[

Ea = An experimental group of 22 suib;ecté who were given a standard

classroom presentation of the usés and "forns of the pro_sent;céntinuous and simple .
present ‘tenses and who played the didactic gaine 3 tines., The ocwnmplete lessdn took

_approxinately S5-5 hours. . be o .

-

¢
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e A

: given a standard lessen which would includ.e a. preaentation of the uses and forns ot

regl-lire' sltuatlonss This cobined leésox} vas to take, approﬁmately 2-3 hours.

' a. preaentation or‘the nses of the sinple present and present cootinuous tenses plns:'

) orally, and then wrote out the aentences, having their partner check them.

) correction was done orally with a challen"e and expl&nation sequence eimilar to.

' gh'e one in the game,

_’J"' . N . . By

B . .ot ‘ T

. ~ E
~ . , . N ) N ‘\ .
. oo o . L L . i
. Originally, E; was to.play the game 3 tires and E, 6' tinmes,.. The
; o .
gam'e ‘was played only. once h‘y’ the 18 su'bjecta 1n El and’'only 3 ts,nee by the 22 aubjoct.’a !
in EZ’ because the teachers participating 1n the experiment felt they didn't ha.vﬂo ‘
enough, time ina 5 neek period to meet their oth r teaching objectives, and play tho
game 6 times. .
C C -~ It vas intended that the control group ot 46 students vould be

¥

t

the present continuous and simple proaent tenses; sone ezerc:‘.ses, Pplus a ahort__

L . , R . o ¢
contextualjzation®period, i.e. attempting to use the two tenses in imaginary,. but: ]

Sy
3 . . P {‘

However, one of. the teachers participating in the expcrinent, with .

~

a_group of 28 control su'bjects, upon seeling the results of the..pre-test relt it

necessary to develop a’ progran oz re-edial work ron *he::-.. "‘his prograz 1ncludod

\

’ i) dril:l earda. - Tha stn’dents rorl:ed in' pairs drhling each other

i1) ‘Baseball Game' ~ A forn of drill where thé éudent wins runs -

~

for a correct ahswer, i.e T,he student 1is given a sentence and told to nake-lt -
negative or interrogative. . - Lo ; a A

Y

i3

iii) f1ip charts}- Similar to. (1); ‘dut 'dope '.orally' as & olasa.

v

1\{) ‘written exerciees - This exercise vas done ind_vidually, “but the .

N

v) other written and.oral exefciaoa_.

o
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[ . - N,

v at, N .
’ * Lo 4 . - .
s N R . N )

- vi) The teachér to]yﬂve students Qjékég which. employed the two g N

- . N RS ‘ R .
tenses, ‘. ‘ ) - o N < e . )
- . . This lesson took approximately 10- hours, )
;'.': Thus the éxperimept'waa :;ede'é:lg;xed:' o ’
) - S / e S Co oy
o - " Ep- (1 play) n=18 (2 classes) ..’ , o
. s ' i -(3-plays)” n=22 (3 classoa)' : ' D S h -

A . ,Cl (control).n—ls (} claases)’ R D Lo

Tt Tep (z:em,edial) n—zg ".(3 clasdes) AP
) 7. M . . . A N v s . . ;_ . o . \ ¢ ' a

' At the end of ‘the 3 week period all thq' control and experinental ’ :
Y . o
suhdects were retested, half of each class cnmple‘t’!ng either Form A or Form B. N

(Students who*Jdid Form A a.t the beeinning did Form B ‘at the: end -and vice versa.) ‘ ‘_
- : ) . ' ' . . '*i-:‘
. Q@ : AR - ;. '
'The evaludtion dé8ign is.schematically presented below,

. . ) . Lx:l‘ RSN o L B g
Evaluation Design . ] e L s 1 a.

‘Group
o 7 'Ble 1 play
_EZ- 3 plays
' ' 'cl- control

\Dayl
. Pro=test
Pre-test
‘Pre~test

Postetest
Y e ' Post=test

' Post-test

e

'Praz\-test': . . POat.stoat

W
. . . 3

) "bz- rened}al

o desiénates didactic game, b A . ' }

" A designates traditional ap;iroach, that is, they follqwed the regular ’
, progi'am- on glaqs ‘2=4. For ao"me‘, ‘this ‘would haye ;nc{(d‘ed the standard unit's on the ,

simple preaent and present continuaua. ' ) . o

A

B: %t desi.,nates rbmedial program.
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" ' 4, -lcasurinz Devices .% L ‘ ) ‘ T '
Tepse Diffez"entiation ”ests - orms Amd B - ‘ o o
N ‘ - ' A. ,pre-test and post-test were adu.nistered. See Appendix B,” Each.

0

test contained 48 items. In order to completg each iteﬁ the atudont had to inse;)

oot . ®

the ‘\'prozigr forn Of either the sir.:ple present tonse ,or_ the prepent continuous tenze,
Q o The 48 items. which woré randonly hrdered "on the two test f'orns inclb.déd exasples of
4

i all the tr'elve (12\ rozzn of ‘the two ten ses as well as the eight {8) uses of tho

e *

2 te:xses. All the iteus were chosen by the. a.xthor f*o: the i‘ollovi".o boolcs'

o . A.llen, Ve Stannard, .,..v**‘—“ "’“"l* s’\ Structure, Longman's,

© . ... .. Ui - london 1955, p. 73, 75,°75, 79

o o . o, Dixson, R.J., Graded Sxercises in In-lish, Centre Educatif
oo o et Culturel, Inc,, iontreal 1943, p. 7, 8, 27, 28, 51,
w _ B 52, 53 : < -
. L¥e . 7 N | DixsonpR, J., Re~ants En~1ish Vor!:took, Bk. 2, Regenta :
e . T e :Puolishinﬂ Co., Inc., iiew York 1250, p. 9, lO, 29 i

Dixson, R,J., Je~ents and CIC En~lish Varkboo':, ~’:; -1, Centre
. ' . Educatif et Culturel, Inc., ilontreal 19! )5, e 'Oy 9, 36, 37, -
Y N 384 (0, 61, 42, 72, 73, 75, 76.
VL P N \ ' French, F.G., Tn-~lish in Tables, Oxford Univers* ty Preszs,
! L . London 19)‘01 e L7, ’*31 L‘9| 50 '

e i o den, R.5,, Pilgrinm, DO .,‘ and Haggard, A,97., Lasteﬂing
‘ R . Lo Lo Ar erican 2n-~lich, Prentice Hall, Ife,, Englewood Cliffs,
! o - . oo co 18535, pe 77, 70y 79 C :
: e T Lado, 2, and Fries, C.C., Zn-lich Pattern Practices, The .
B ' / University of lichigan Press, Aun Arvor 1953, D. 26, 37, -
. . ; 20: 293 30, 61.- co .
’ ) . ' oL ');a_zior, G., l‘asterin~ Arerican L‘zi"lish licGraw 11111 Boolk .Coe, .
: ‘ Inc., liev Yori: 1,5,, De 2, Ly 0, 7, 8 9, 11, 15, 16, 17,
o - 20, 21, 29, 30, 3, 32, 1+0. L2, 43, 4k,

©

_ The. reliability and validitv of the ¥ cAlpine Tense Differentiation

Jest will be dissussed in Chapter IV. - - ' [ .
' - \ ‘ ' - Althourh plwing-t.hi gane requirds discrinj.nétion wit}x‘boi:h visual
% _ a_ncf oral senses, -e.gs the 'stgd_ent reads his own answers, but listens to the dth,ez;
. : Co. o . | e
.
; .o .
gD ‘
e ) > N |

e et e
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5. "Statistical Analysis

L
.

—. g) C, and C,

Ll " ry v S
.

' players responses, this test is a printed test, calling for a written resnonae only.

Thia is the only convenient way 'co test this mmber of studenta 1n a one day period. .

~

- N —"
? -

o
f
o .t , -

.
¢

The neans of pree and post=test -scores were submitted to a "t test,

in-order to de'farminé whe

her there was a difference between the groups. 'G!
| ' S

* w'}

v On each test form there were 48 itexs. Each correct rgspona‘§ {1 per
iten) received one point, A S Dot
T L ' - A

The scores on the pre- and post-teats were conputed and the neans rqr ’
1

each group caiculatpd. ‘See .Tablo l. Fifteen sets of .conparisons were executed -

.

using the test for the significance of the dirrerence" between tvo means for 1nd'epen-\
‘dent sampljs (hereafter referred to\as SODIS') tollord.ng thq steps outlinod :Ln
l . . g . . . &

959, Po 167-169)8

Ay

Ferguson ¢

.
. : - " . ; .
- " . 1) comparison of the differe of pre-test neans between

SO TR (BrE)and (0rGp) R L )
o Momams e 0 oy
I V., 'e) Epamd g, '
IEERRV A ',"."'d)élandcl,
’ - . 8) Elandc

1) E' and ¢,

s

.
>

2) co;nparison of post-test neans between
SOy e y ' '
a) (...l*Ea) and (C.‘l+cz‘)

b) E amdE, . - . o o

c) E. andc

.’ i -' '~:—NT'"‘ ) ' . . T " . e ,°‘_l ‘. 27\ B

t
i
§
i
1
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3 c&mpa\trison of neans of Test Forn A.and Test Forn B

Six sets.of Yoriparisons vere executed. using the .test for ‘the

L

- significance of the difference between iwo neans for coz;i-el-‘ .

,; e ‘ated sax:mles, hereafter rererred to as soDcs, rolloving thc

-

3\ L ateps outlined ih Ferguson (1959, D 169-171); . l R

) conparison of the difference of pre- hnd poat-test neans of

54 I‘, a) 31 R

. b By I . J ~
.¢): Cq s .

) ¢ P L g :
‘,-&f‘,f) (c andc) .

¢ . v '

1

L . _The Icguir-an 'Gl ratio was computed tor '._'"/"

.l’A * P

.+ 5)- A) E,
'-\.',Ab)E >
o e

N
]
/

]
.
-w

. Y,

- .The Kuder Richardson reliability test was couputed for .
S © ) a) Test form A o
/ b) :'estformBA ‘
T L I
F“ ° i ) _ "
v 2

m."~.- o\




‘ . CHAPTER IV . ~ . P .
1. Results . L _ o - " S .

B A, Comrarison oi‘ Experinental an& Control ;r;rouﬁs (Pre-tést Scores)
: ’ [ ‘
L a) (B¢ E,) and (c,+ 2) ' : . L

Althouvh it was assuned that the groups vere matched as-all the

clesses were fopmed solely on the basis of placenent teat score, the sxpbrinental
pre-test scores seened 'to vary to a considera’ble degree. "‘herefore, the neans

of the control subjecte (C ) and the experimental eubjects (El+E ) were ° .

submitted to a«'§ test, - - ‘. ’ ' | .o oo
group’ . . lean Score on Pre-test
) - cl*czv I. . \ . 8745
- ’ Elﬂ'a . ) 30 8 ‘ .

Using .S0RIs, *t! was caIculated as 1,569 which ie not statistically

signiﬁcant ét ;05. (Critical Vadues of 't?, Fervueon, pe’ 1;06). Therefore it '
e .

was concluded that the control group and the experimenba" group vere matched on

v L2
¥ .

the basis of f.heir pre-test scores. : . .o
. AN o . L ' ! o . ) :
b) Rl ar_ld Ez_ ‘ ~ . : .
|-+ "The’ pre-test means af El j‘i‘a wene as follows: ' -
Group liean Score on Prewtest , N t
B ns :
EZ \‘.) oL 29}.9 L o
The scores were submitted to a 't'“tesz using SOPIS. - 't! was
: N\

.calculated as %.302 which is not ‘sta‘tieticall:./ signifiéanf at .05. Therefore “
. -, , L . - ) )

- 1t was concluded that E. and E were matched on the- baeis\ of pre-ﬁest_ecore&;

1 2 ,
' . . ¢) B, and G _ St S
\\;-' . .o . 2 . . 2 . /‘, e o . . '\.
‘\'1 T '~ . The pre-test means ex Ez and..ca‘ vere as followa:. C " /~/ | RN ,
’ ' * . Group - l!ealn_ 'S_core ofi Pro-tast -« :

S s | ) EZ. { . 29,9 - J}

. c ' 2 s
. .2 o . bk : . o
o Using SODIS, tee was calculatéd ds 2.137 which is statistically

. N +#
‘signiricant at .05. Therefore iﬁ vas concluded thnt E " and c,z were not matched
‘; v .

on the basis of pre-test scores,

<

o rm st il .

. ————

™

-
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".cally si@ni_i‘icant at :05.

: 2.
d) EJ_ and C, v )
‘ . The pre-test means o: b a.nd Cl were as follovw' : ¥
Group . ‘Nean .Spore ‘on Pre~test
B , 3.8 - :
e N K R . g?‘\-_\ ' .‘ ~ B
cl s * P N 32.5 . . )

Using SODIS, 't' was calculated as 0, 217, which is not statisti-

]

" en the basis of pre-test scores:

e) E énd~c

. Group.
‘ By
A .__cp_,'
Using SODIS,

cally sit-niﬁ.cant at .05.

: "‘herefore it was concluded that E

1

The pre=~test neana ot E. ancﬁn were conpared as’ Ioilovs° ’

}:ean Score on Pre-teat
~ ) J ) ~
. ‘,lm . /51' . ot
o ’ 2404 o * ) iy

- "

't" vas calculatéd'to bé

Therefore :Lt vag concluded that E and C wero not

1 2

l

natched on’ the basis of pre-test scqres, .

i’) E_ and c

I 251 : : :
‘ : "he pre-test means for E aud Gl vere as rollaws- -

.

N e

2,59, 'vﬁicﬁ :Ls statisti; )

Group Yean Sc9re on. Pre~test °
. ‘Ea' B A 31 8
e . . PBe
.Using. sonxs, 1t7 vas. cqiculatad as 0.94, which is not statisti-'
' cally sivnificant at .05. Therefore 1t was cancluded that Ea and’ cl were rmatched
~ on tho basis of pre-test scares. S oo
S 2) C’i ‘and 02,,, ) , | .
L 'The prestest neans df Cl and C, vere conputed as’ followss
. K “'Grov};; ' - Kean Score on ‘Prgz;rj:.e:at" . l"
.- — ., ' . ‘id - - L] \ - . .
L c1. 325 o
K l. . : R .. .. cz 21*.[* ;

\and ci' ware natched

[y

~

.o
= o™
< ..

-]




e Using SODIS, 't! was calculated as 2.597, which is statistically

» 8 ‘x_s'ignificant at .05, The‘x\{o/w’{t\ was concluded that C, and éé -were not matched on i

v

:
) 1
E \ \
’ 1
! |
ot
?-
-
i
T

”the.bas.is of pre-tést scores.’

i
i < .
; - B. "Comparisom-of Experinental and Control Groups (Post-test Scores) - ,
H . . » r) l 2 ‘ ' - ' A v N
j. Il . ' . v . o . ’ . ' L
b - . :
3 s . .
“\ A (Bn) e (0, | | ;
o - . ) e . oL s : ‘ -1
Ct e The jost-test-means for (E.+E.) and (C.+C_) were: : a1
&. . L . Y l 2 ye 1 2 . . . * .o
' ) ‘ ‘ . ‘ !
: -@roup .. ) - . Hean Score.on Post~test ' .
! O ORAEY T 36.3 ' . B
¢ IRV S }31 "2 L . . ..
{ . ; ¥ o ' '
| T
' ' -0 ' ‘Using SODIS, e was calculated aéf1.092,\which. ig not ét_atiaﬁcaiiy J
. LT ~ : K S S ‘ ' ‘
sigoificant at .05. Therefore it was’concluded that (1:1+Ea) and (cfca) were
." 3 npatched oa the basis of post<test scores. ' "
' S R ) o . a\
: ,b) " E, and B, . < )
.“ii' - R . c . ! ‘ . .. . ‘ + ’ ’ »
; A " The post-test meansg for El and"EZ wers: : (.‘c{
. . . . , i ) i N : - . ot R . + . : . B
. .. "+« " . erewp’ . . = liean Score on Postmtest . S N
v - o S \ 1 : -~
] . . , .
? e T P :
R I e S ’ 37.% '
_ . Using SODES, 't' was calculated as 0,819, which is mot statistically ~  { .
" gignificant at ,05, Therefore it was concluded that E and lEa were matched on the i .
& " basis.of post-test éqorbs.
’ o e) Ez and c,
\“5 . The gost-test means for E, andC, were: "
| @roup s . " Mean Score on Fost-test -,
E ‘. s o . * i ' ..' ™ ‘. -
| :E, . a 37.2 .
| L - e, S | 30 . - o
©© .. *  Using SODES, 't' was calculated as 1.332 which is not statistically

significant at .05, Therefore it was copcluded that E, and C; were matched on the

2 2




“ s % ~.32
1 Ll‘ "
bésis of post.test scores.
/d) Eandcl o . R .
. O 'The: post-..est means for El and C; wero-
C Group hean Score on Post-teat . ‘ Coe
El . . ) 35,1, . .
. - RS . ' . '
y e cl - P . 34 ?

¥ ' B . UsLig SODIS, 141 ‘wis. calculated as 0.677. which is not atatiatic-n.v

basis of post-test scores, - . ' I - _ . N .
f)Eandcl 2 SR ' . N R
.me post-..est mg:.ns for E and cl were:
Grgup - .. Mean score on’ Post-tcst
L Sy Eé o ‘a.}z,z - o
. ,\ ~ . " . - ‘ . . . . . A" . -
lh . : 3"".7 . S d’
Usinu SODIS, *t*'was- calculated as 0.733, which is mﬁ’ statistically
R
significant at .05. 'I'heretore 1t vas concluded that E and cl were mtchod on tllo
' e . . “ . . : Co
_basis o( ‘posil:-test BCOres, . f' \ - e

o o o

[

Using SODIS, r‘. was calculatad as 0.087, which is not statistically n

signincant at .05. Therefore it was concluded. that . El and C vere Ached on tho

1.
basia ot post-teat scores. ' . B .' ' ¢

‘s

e) Blandc ' v

The post-test neans for El and G vere:

\

* ‘Group ﬁean Score on Post-tut

. K ! ‘. b "’ ' " ‘. - '. :

oy BA
o cz~ Lo 3440 ’

signiﬁ.cani; at ,fs. Therefore :!.t was concluded that B{ and c vere ntched on t.ho

gy cl .and cz “-

"‘he post-test neans for c

-

1 and 02 were:




'
. L. v
1
] s \
. 7 \ A

P
f

L

b7 stgnificant at .05, Therefore it was concluded that ¢, and

basis of the post-test scores, . L o

. Group ‘}iéan Scnore on P,ost-test' co
. X | . . L 3447

v

LGy | . 340

. Using'SbDﬁ, 't was calculated as 0.238,‘ which is not .stétistica'lly

¢,

G2 were ratched on thb.

. — T

. '
v N

C. Comparison of fhe Difference of Pro- and Postwtest liean Scores -

1) Tests of the Significance of the Difference between Two Means

. . -~ . ! )
L .- \< : ‘-

/: ’ QABLEJ.‘ 2

}‘ - ~ Comparison of Pre= and Pos't-:test-l!éan Scores for Ey, B,y cl, c, .~ . &

Grdﬁp .

" . .
‘vii . 'El

. [
Nox . .
Post~test . - . \.ngfferpncp ot p

?

l fre;-t,est _
1.8 35.1- ¥3,278

I3

2.359: +¢.05

. 1 play - ‘ .
. R . . . Iy ) . . . N ) .
. By 29,9 . v . 372 . . +7W318 4784 4001
b . Fplays o . o
P o ' , L. o .
'cl . 32“05 . ' 3‘!-0'7 o *20‘;23 . 009?8 ) 7.05 N
~ f:t‘:ntrql N / ST {
| Lo ' - « o i L .
o . ca : . éth‘} e e ‘34.0. o +9,642 - 54210 : "(‘0,001
‘ r‘? ’~ s \:‘ " ‘ \A ) R ‘ . C . R . /
'/ ) L. ‘ . . “. ; P; . . . ' . . . . :
N ’ .' ‘ ' ' . ' 4
. s’tgtistipgliy- :si,gnificant '
‘ . . . N ‘ o
i Lo , E t
o\ Y L : :. )
’ - %\/ - | '
i\ ' \" '. “.\ . ‘ L . * ° Y




.‘,' ..!. . L 3) El N ' - ’ B . ‘ ’l'
’ : \. R The pre- and post=test neans for El vere as follows:
' s ¢ . . s 4
. . " Pre-test liean Score 31.8
¥ T . Post-test }Yean Score T 235,

. . . B ) . -

Using a test.for the significance of the di fference between two reans

AN o h ¢ ] . ) < &
v » for%o’rre‘lated sanples (’SODCS), 15 vas calculated as ‘2.’359, whici is statistically
P signii’icant at .05‘. (Critical Velues of t, Ferguson, p. 406\ Therefore it was -
i concluded thet an increase had’ occurred. . . ' e
3 ; ‘ c .
b) E;

The . ;;ra- and poet-test neans for E vefe as follove- o

s ) ) ! Pre-test liean Score ' 29.9 ™

s . | ' * | ‘ EOet-teet llean Score 37.2 :

‘ + . - -

Using SoDCS, !t' was calculated as 4,784, vhich 13 statdbetically

“

: : .

) significant at .001. Therefore it was concluded that an increase had occurred.
. . ) ~ - ) .o, X . . ) \
E O : c) Cy . ’ o . - * : . -
. . * - The’ pre~ and post-test neans for cl were as follows:
R ' - "Pre-teet ;‘:’ean Scor.e' 32;5'
- - Lo ‘ Post-;test Kean Beors 34.7 .

Using soncs 't vas.calculated as 0.978, which is not statisticany»

- . pigniftcant af 05, \'l'herefer'e 1t ves concl:u.ded.thet no _increaee he.d octurred,’

”‘-. R ) , . T, ) N ) c <
o a6, o Lo .
- ‘ ’.L‘he pre- and post-ted@ meane for': c, were as follows: L
@ . " o o o Pre-teet :!ean’Score 2'1;‘.1..
i ' =~ “ Poet-teet llean Score : 3#.0 -
] . ] A ~ . .
RS N . v
r - ‘j Using S0DCS, 'tt. was calculated as 3. 210 which is etatietically sig-
nificant at; 001, 'Th&,refore 11: vas: concluded that an(}ncreaee had occur/red.
- . Q TR . T~
' s B
\ A ; t > .
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o X Ty e o °
. . o
-
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J

nificant at <001, Thererﬁit was co:xcluded that an :I.ncrease had occurred.

R R S

b The pre- and post-test x‘zeans for (Bl+1=‘ ) were ' ’_ \
. Pre-test llean Score | 30'.*8 |
Post-tost X.ean ‘Score " 36,3 . et Co.D

Usine; SODCS, tt 'l was calculated as 5. 6},."which is statisticaﬂf‘? gig-

nificant at .601\.‘ Therefore it ‘was cdncluded‘t;hat an ircrease had occurred;

noerey) \ f .
The pre- and post-test neans for (C +CZ) ere: ‘ .
. Pre-test llean Scoro : 2745
o Post-test laean Sco;q 3443

. Ueing SODCS, 1t was calculatcd as 1*.1;28, vhich is statisticaily sig-

'
~

. < 1] * \

N : R . N ,
j\.i) The licGuican 'G' Ratio :

. This ratio cox-;pares i-eal '-ain to posad.blc 5ain‘. (I.cGuica'z & Petéra 1965.

The @ ratio conparcs how much &tudents lea.rned in relation to how nuch’ they could

..learn Yas shown by the: test)., If ve let I.—-voasibla score, T1=pretest scare, and ..

~post est score, tfhen we can vrite. o i o o

2
Al e A : ca) sain- TZ" T}‘ .
"b) possible gaih'= M - Tl S _
b3 v ' ‘\ S“"“%J'(v‘ b
¢ and hence, G =T, » T, s |
) ._.,; . -ﬁ- " ’
' 1 S
""‘his ratio 18 userul ‘becauae in its calculati.on it takea :!.nto account
. ' o L
the fact -that a person vho has a higzh pre-test score cannot make as great a gain in

NG :
rav score on a post-’ceat as a person who scorqs low -on a pra-test scora, and yet thc

. LR o

person Vith the hiaher score, has '1earned- nore, .s.. Student A, whp scores 40/50

a On a. pre-test and #5/50 on a post-..est has only :anreased his raw’ score by ;_pointa, )

./ : - ' * ,0'.

) &

¢

.
s -

ot b
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%

o v Q/here‘as studcnt B, \'rho scb*‘es 20/50 on a pre—test and 30/50" oh a poBt-test 1ncreases

his rav score. }:y 10. Jowever, Stl.de'lt A has 1ea.rnt/;1r ?f vhat remaﬁ.ned\ to be

W

N learned and Student ‘B has only _ea.rned a third. \.X cGuisan considers 0.5 a.s an .

acceptabl%publication- the’ highor the. ratio, the bette!,‘.' (-’.hcre is.nothin'g‘
\‘ . . - v ’ > - ¢ . .
conparable to p,)

. TABLE 2. . . _

r . . . . -
;f" : Conparison of Pre- and Post=test ‘scores by 'G' Ratio': for 31., E, , cl, CZ .

»
L} R

‘Group - A Possible, =~  Pre~test .= - Post-test' a
- c - gocore - 7 HNean ) l'aan '

E . 8. \, (43 o s 3541 ".aoa;'
e, 0 Lm0 Nag _.129.5 R ST
¢ 18 . . w LR N T
| a'cz-"* . ”‘.'~28.. : L8 ' Y- A | 340 Y L3408

ey TR TR e TR R T

Ve

I

. . . N 0 . ' {
b . i . The ..cGuigan)Q\ ra.tio vas deternined as noted in Table 2. El' gcored
B ¥
G=0, 2 a 1_nited gain, but’ hisner than c _vhich scored G=0.l,- E scored G-O.l;, _
tviPe thq rate of X, a.nd a -podest gain vithin !.cﬁuigan's tranewor...' c, ‘also scorpd }
1 ‘ . ! . .

1 e . o~ T .

i - D.. I-"*"pothcse'- l.and 2 ) B . o ‘ ' \ o - T

B ]

1 - \: . . " "The &7 oup, 2, was ‘not nmatclied \'.':Lth the others on’ the 'ore-test, so .

t' S it nwill not be includad in 'I:he followin,,", but will be conside*ed separately.

OH s~.ated that ga..e players would shaw a creater difference betveen

{. ::éé:ns?than .none gaze vlayers, also that the wot.ld achleve a greater G. ‘It was cone -

+ 1

,cluded«t}:xat Hl could be accepted based. upon the fact tha.t- S L

e Y : . . 3
! . \
) .

{ . ce, Tt o a) Jmhe d_ffere.lce bet ween rears for E, and E, vas greater than the'

oL difference between neans for Cl.




LW Both n‘ and Ez' shoved a st a‘.iatically significaat- ‘.nc*ease in their

pb t-test scores, whilg‘;l showed no statistically signiricant 1ncrease~ in 11:8 post-.

)
Y

\

test score.

X T c) The G ecored{\ by El and Ea vas hicher than the G of c : Although\
. . N .

' Hl is Hccepted, the results provide only wealt support for the erficacy of the game,
S

{

' HZ predicted that the- group.waich played the didactic game" 3 tines ' .
-7 would a}:hieva a preater difrerenc:e_ betwee.p‘méana, and alsp a Greatér’ ¢ than thejroup

: » ;\which vplayéd f_he game‘ only once, It vwas concluded that 0!{2 pight be a‘c'cépted based .

.

_on the fact that:  ° o . ‘ Lo ' d

‘The G ratio in Eafwas twice as much as the G ratio in E.

3,
. . . B . . 5

" Hovever, bocause there vas no significance of the ditfernnce botuen

‘ means for El andv E,

than playing it once, '

’ we conclude that playing the gane ‘3 times was not uore ertoctivc '

v

? IR

E. " Comparison of Test Forn A.and Test Form B

1) Test Validation . - T e

.

The measurifg devic\es vere developed by the author such that. they

" ghould be-of equal difficulty, To confirn this, t'hé nean number of. errors of all

the_test' scor'es_ ‘of Test i‘om A and the mean nunber of errors of all the test.scores

 of Test Form B were subnitted to a 't' test,

&

;- .+ . . lean Huzber of Errors
g Taat Forma . - L1745 £
Test Forn B . ' 20.3, R

‘o : - to. , s

- L E ﬁsing SODIS, 1t1 was calculated as 1, 5ily, witch is not statistic 1y

'sir'niﬁ.cant at .05. (Critica1~ Values of ¢, Farguson, \Pe L06)s Thereforo it was

a

"conclnded that' the two tests were of equal difﬁculty. o T .

a

. )
4 . -




11) Tost Relisbildty -~ . . - . e

e N

_‘Based on the 48° 1tems 1n eath’ test form, Kuder-Richardaon rel:l.a- N

bili.ty was corptlted. (T uckman 1?72, p. 139). Th(a resulting K-.R as e

‘ : 0,896 for Test Form A, and .w
: I ““@ .907forTest]i‘ornB. ‘ '

¢

Both of these resulta are acceptabiy reliable evan for commere

‘l
r, '
cially avai‘ able standardized testa; - v
. . s P .
+ -
+
. ! uw
t °
3 - N
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1. ‘Conclusions - ol

‘\! v - .' * .

g - It would appear that the use of the didactic gane either fo:; ono
or three plays improved the’ students'ﬂmderstanding and use of the tuo tensea, 1

present'continuous ‘and sinple, present; whereas the t¥aditional approach yielded'.
. . . .| ' “"
? - no significant improvement. The renedial program alao improved the students®

.

_ use of ‘the two"%enses. However, it “.1.5 interesting to note that the recedial

T a progran waich ‘took approximately 10 hours of class-time increased the studonta'

post-taet scores by an average of 9. 6 points- whereas the game played thm

times, took only 5 to 6 houre and :anreaee,d the students' voste-test mean score
’ \ .

LS

\Sy_ 7..3.‘ Since _both"groi}i:s'h‘ad the sane G of O.l;,' it would ‘appear,, ali:heugh .1t,
yisn\'t substantiated .that the gane is a’more efi’eetive.teaéhing tooll-than th; '
more time consumin'- requial prosran. Horever,_ it couch\aleo ve tliat the mo!mt
' ' learned is a function of the time spent learning, regardless of the t:ethod. )

. It 1s also interesting to épeculate on the effect ot playing the

game six tines as ori«'inally planned (but which was not practica.l). F.L, which

- e nlayed the game once showed an :merovement of 3.3 points and a G of 0,2; EZ :

’

which played the gax:e three tines showed an improvement of 7.} voints and a G

of 0.4. It is probable that the improvement\ of students after playlng the game

P " ' . .
slx timgs would be significantly greater than the improvement in any other /

-

group, This 15 an area for further research,

.. .t .‘ ‘ . ‘\
’_ In considerino the results of the use of this didactic gam'. one

LN

must also consider 1ts effect on the students who play it. 0vera11 they secnad

. .
S e e it P 3 e

Y Y en;joy it and found 11; a nice change from the usual class work, See 2, Student

N ~

-




'Comnenté for piaygrs' rehﬁtions to the e, The corments fron the students

tative, o o S

ool v e .

. students take-in this sort of activity.

Ve £il1l (feol) nore interested to follow the game, !

With a group who tried to correct you, frustrated you less than the teacher.

The students are‘atlthé&leiel‘fhan you and in that way you will nake gn effort"” B B
' - : Ny ] *

were solicited after playing‘the gane, They were obtained by the teacher who

simply asked the students who were interested to write down any comments they - '.:' ¥

had concerning the game. Of 15 comments receivéd,’the.followins geem represen=
' . ' ' ' A

g . . o o ' : . '

. N . .
2. Student Comments i : © Lo

e T i |
|

Here are sone atudent comments vhich emphaaize the 1ntoroat SRR B

1, 'I think it'g better gane than drill. Tt's more entertai:}ng.

.24 'The value of the nethod we have used duiring the last veek

o i

was interbsﬁihv It cave us the opportunity to’ understand JAn a better way - ,

e

dif:erent situation of grarmar, by taking the tize to think and to look at it.

ks " I

\

. to he compare with then,

In a certain manner, the rule is better understood

‘worth for usg.!

and -for sure we won't forget the rula.

o

3e

Then that test is done seridusly is

-~
A}

!

: ) ‘ : | T
'I think that we learn more in playing than in drilling or

. filling'sheﬁts.

-'requ}rea a constant attention of the player particularly in the chéllepge;
Each '‘players are more cqnfiaent in th own answers because all of them are

-fbrhingua'group. . . o . . . . .

.get his goals, ~ . ' . : ' : .

It's more interesting,!

i) 1Valuable Gamé' = With this kihd of game we can say that it

P

N e
Ty “ -

The"formdle' of the game:-1s well expressed and everybnp can




R

[

 sitn ..,@.an.qn,w«-«:r AR s et e e
.
. . *

" angwere,.

' make their own learniug profit with ECL ' ..

f‘* : K o code nethods) reflect the difficulties of finding out.

3

-

e = e s 3% s ittt ey T \ Db ey

~As a challehge,feveryone wents to reach the end first ahd-vithl

‘ o . X : : e
that they pay attention to everyone and all the time they search for the good

e

The‘gane rules gre well nade and I'inagine that it requirad a P

lot of work to achieve it, So I hope that other students will play it‘and sure’

B 2R

. §
o R . i

S5¢ . 'I think that each card that I had to answar wae stocked in’ ,'

ny mind more than drill. o / .t 5 o B . .
) : RS
o 1r you do an, erroxr in drill you don't have penalty bu‘ 1n the A )
game you think tuice because Jou want to avoid penalties. o i '
e ‘. , . .~‘ i . . , + v_ '

.3. Resﬁlts,bonvared with Accepted Views vl : o ' f

The results of: chis e'permnent compare favourably with the ’ o

. . ' _ - . .

preeent viewa of lansuage training spec_aliste- . . . T

a) it is difficult to find Out anythino statisticall} worthvhile

\ -

about the copparative value of differen‘ ‘methods in a school systec due to the -
.hm , s

large number of uncqntrolled.yariables. L P

%

I . X L

Ir. W B. Currie expresegd this well in a paper delivered at the

Conrerence on Second Language Teaching, Lay 1975. ' S “: ‘ : N
| . Casey's results (comparing audio-lin~ua1 and cornitive :
anything significant about methods by clinical experi-’

, ‘ ) . . nental approaches in schools, It appears that we just
u * cannot plug the holes. . L :

N

" b) . there 15 no one approach to language teacaing that is 'beet'
Two recent carerully conducted experimehts 111ustrate this point..
Casey (1968) and Levin’ GJ969) hoth had equivocal results: |
| Thus the experiment has not shown thqt any difference

P . exists between the:three teaching methods. (Levin
: .1969, p. 77)s
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. Immlications for Educational Téchnolggx

,exciting approach 1o learning. Science, language (rirst or second) or geo-

"tageous to inorove and upnrade several aoproachea to learnin rather than expend ~ /

...Punile in the exporimental group... constructed. nore

v . conplicated oral dialogue. than thé" control proup, but
o in no case was the difference statistically significant

(Casey 1965, pe 36) : j

. ’ R Ty

As a reault ot tneha types of " cOnclusions, there appears to be

a 9,

a return to the 'middle of the road' approach in second language teaching.

T~‘dv.u:at:ors are attenptinn to prdvide a nixture of many difrorant approaches,.  In -

]

such a situation, didactic gamea used with discretion could pe a valunble tool,

. 7
as their struc»ure provides an, onuortunity for combining two approachos°

[ @

1) cognitive code approach - These games encourage the organization ot conleptn
into a conplete systen, ii) situational approach - Theae games provido a) ox= .

amples of possible reactions to situations, ahd b) the opportunity to reaot
, \
to‘these‘situations.

K
- . . .

. . .
. PN - , s -

L) T .
' R ) .
3 ' \

1

It woald ‘appear that thore ‘are two basic 1np11cations for

educational technology-

, PRI .
T . f N N t
[ M *

a) Didactic ganes can be a useful educational tool and therefore

Tore time and effort should be speht on developing, testing d rofining this

~

|
gravhy w0uld be 1nterest1n"~and worthnhilefﬁreaa An which to develop thoso

games,.

¢

B)“Educogofo would do well not to put-all‘theii '@ggslinto

one basgket!, . Based on rocent-etnerineﬁts, it uould~appear to be‘uoro‘advan- _

! .-

_9nervy on attempting to prove the relatively Ereater value of one nethod as

compared to another, Perhaps the growing number of aducational resource contera

T
a




- . o L
' shows & new 8Wareneos of this philosophy. T ‘ L .
. . RO ’ - - . \

5. Succestions for Furtfher Resea-ch and Developneﬁt

. . ] '
As’ vell as folloning up this exoerinent with a 'nini' exnerinent,

. ‘ 1
the testin~ or a group of studﬁnts who nlay the game aix tines, a feu changes

[N -
» :‘ N |

should be rade to the gane. o L .
, The game should be limited to a maxizun of four players. Although
C ' . encouraﬂed the participating,teachers to do sb. sone preferred to have niy -

one game with the whole clads perticipatinu. This decision brought the -onl.

e"ative conment fron studehts, that. io, that a large number of players naices
i
the gaue nove too slowly,land thereby limits the, number o¢ cards each‘pcraon

doese * Students who played the zane without the 'aseistance' of its creator,'
"N :
occasionally\found the spaces (on the board) confusing, i.e. they didn't kmur

whether to, stop on the tstop! space or the instruction space, "his problem
. - wag created by the design of the board rather thao'any inherent problen in the
{ progression of the game, and can be eesily recedied witkout changes to the .

format of the game'. ' R .\'

A o Aleo, two cards in the game should be changed as they do not use

s

:standard Engliah.. ;‘. .
e As the format of the Fame 1e not confined to this particular

N probleu, l.c. differentiating betweenc;he sinple present and present contin-

-

uoua tenses' it would ‘be iﬁ%ereatinc and useful to nake up diffgreht sets of
F) 13 \
" cards comparins.perhaps: a) simple rast and present perfect{ or
- C e oo b) sirple past and past continuous.

, -

game so as to neet their otm particular noeds. . . .
. | . | _ . . . ;-
’ In conclus-on, in the strictest sense, the reaults provide weak

support for the first hypotkesis and none far: the ,second thothesis set rorth )

in this study.to the extent that a) atudénts‘vho played the didactic gane

I vwould elso hope that other users would reel tree to modify the "

JO——

N .
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" ghowed i) a greate increase-' in', their"l‘ense Ditferent‘iation Test scorel and 11)

ra ‘hiaher G than the control groun (Cl), and b) students who playéd the ga..e three ,

times shoved 1) a non-signiricant increase in their Tense Differentiation Test

score)s and ii\ a hiuhor G than those who plwed it only onces,
f—/

It x:'msf; o

[y

Macas re..xenbered that the similarity between all post-tes. scoreﬁusgésts that the - -.

L]

.. o~ y
observed improve:cnt ni h* nct be consistent. On the other hand, .if all geme -

players had ,pla red’ i1 snall groupa as recommendeg.l, the ‘observed iuprovevlent could

well have been ai"nificantl,; greater than the control. S e :
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; ‘APPENDIX A )
. . . \
— . ' . N L
. " Rules for playing STOPLIGH
AN . 1 ) (:; .- ) 3 .
* -.a game for 2-5'play6rs (mB're- people can pl_'&y, but the
‘game noves more -élpuly). N
7, ! N ' . . rll‘ . “‘
x 2 The ain of STOPLIGHT is to.provide practice in‘discriminating
. between and using the féllqving two tenses: the sinple
present (+e. I walk) and the present contimuous (i.e. I .
, N . .r N " . ; N ' ’ ' ot !
- fu walking)}. = . r , . XQ
. Equippent
) ' .pl;y:l.ng board ) .
.1 dice A
3 6. tokens PN
o “ 4 sefs of cards = 1 red (i)ink)
- \s e E ‘ P e - .
‘ o o - ._1y01101 : o . /
' N :
; che + 1 vari=coloured N S ;
§~;’e(‘l envelopes yith cards inside
! .- 6 frall’ow envelopes with.cands inside ' .
b .6 gre_eix envelopes with cards inside -
. 6 Apenq:l?la ‘ _
» v . . . .,\
. ' i . ' . . o . Do,
L . ) i . R . K
L] . . '% <
* See liptes to the Teacher for a more 'coﬁi;lete exphmtiop.
~ R
Y .
2
| AN

-/




Prevaration

l) pen the board and put the sets of cards in the indicated
: nlaces.. -* )

)

. . ' . ‘ -
' ' . 2) place the tokena on the starting aquaﬁb. . . ‘ -

3) each player rolls the dice; ' the person with ther higheat

} L N ‘ o number starts, and the pray moves to the left..
i : ‘ ' .
e \ N e
i w~ , co A
b . liethod ‘o f Pl_z ‘ ' S g Co
? 1) each player in turn rolls the dice and noves the indicated
: . ' nurber-of steps, More than one player pay be on the sare
. ' . step ?t the sane tine. = . :
"7 . a) if he lands on a green snace, he picks up'a green
card and reads it aloud, fi¥ling in the blank with
‘the verb in the proper tense. Only the simple pree
. ‘ ) sent. tense (I walk to schocl every day).or the pre=
\ . " sent continuous tense’ (I anm valking to scholl now)
may be used, | N “
. , b) if he lands on a yellow space, he picks up a yellaw
A ‘ n S * ‘card-and proceeds in the saue vay.
yf ‘¢). if he lands on a red space, he picks up the red (pink)
; - * card and Procesds in the sanq vay. :
A . ” v T . @) 4if he lands on a STOPLIGET ( Y space, he. picks up
: ' o a S"OPLIGdT card and follows the directions on it.
‘ , ' '9) if he lands on,p STOP space, he reads the 1nstructions
) _ ‘ - . on it and follows them. *** no one may go over'a
Cor ) ; ' . STOP space., (If e rolls 6 and a STOP. space.is-
c ' o oo, ' " only 4 steps ahead, the plaver nay only move i
- gteps.) .
¢ L, . o % : ‘ .
‘ 4 . Lo £) if he is following a detour, he completes two.cards
- ~ : C each- turn for four turns. ie reads his cards to .
T ' - _the other players. They nay disagree with his -~
K - ' e : " answer, but they must explain why. .Then he checks
3 B L. : c ”’ his answers ( and those of the others) with those . -
: . ' on the back of the cards. - PR o ‘
' A . BN
- ‘ . 2) If a player lands on a reﬁ vellow or green square, he takes a
~ . C " card and reads it. aloud, completins it with the proper tense
- o o of the verb., Tihe other players listen and must either agree £ : J
. . - . or disagree with hip, If they -disasree with hinm, they must
L e give their reason for wanting to use the other tense. Every - . |
e ) : : s player must state his position. Then ‘one of the players » '
‘ oot checks the answer on the answer sheet. o
. - S e N - . . “_:,. v
M ) . . . ¥ B .
N ‘_ 5 ]
i R
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‘= 12 the challengers ‘are incorrect they must 'move back one
)
8pace, -

tee

.= 1 the- challenwers are correct;‘they stay where they are,
TN
- if the player is 1ncorrect he stays where he is untiI hie
" ndxt turn and tries a card of the same colour again, . H
ust stay oﬁ‘tbat space until he gets a .card correct.

a
r

- 1f the playver Us orrect he moves rorward the number of
spaces indicated on the following chart. ’

\
i

*. before., 'If you are COr=.

Correct : .. Incorrect -
RED .~ " pove forward . Do. not nove. On yoﬁr'
" . "three spaces  next turn, take a card
. YELLOW | nrove forward  IXO2 the sane pile as
S .two spaces rect, take your reward;
GREEY _ nove forward You nmay not leave.the
< ' . “one space . square you are on until
oo . -, - " you complete a card
CHALLENGER -stey where love back ome eguare
" you are .~ e o

R

-

‘This is the end of the‘player'é turn,

He ‘returns the: card(s) to the bottom of the pack (unlesa othere
wiee stated). .

3) Firat player HOME wins, .

e

' 4) ‘Continue the game until all the- players finish, Playebejvho

.are’ already h ge rzay .continue to chellenge. If the
challenge 1nco rectly, they receive no penalty. -

\

.'j -

e ——— R e .



APPENDIX B & .
Test Fprm,_A\

V)

" Do 1ot use any other tense.
test,

™

Ge8e

'You can have as much time as you want to complete the

. . \ . N . .
. . . <
L) . N .

Study the examples:

JOhh lﬁ' "+44'~f;»t.'4(‘, (not/to

\ Fill in the blanis in the rollowing Bentences using eit:her the six:ple present (e.g.

. 1 write a letter every da;y) or the present continueus (e.s. Jtm writing a letter now).

" Pierre }l_bgy S, (to know) all of the new words very well,
\t{{vel)‘to England .

1 . $OZOrroWe .. o/ L \
9 e ?‘ — ;ij. '.17 - -\\‘\
-1, He . (to seem) to be very busy, h‘e’?
) 2. - you (not/to need) oy identiﬁc';ﬂon? o
S I (to] £111) out-tho form firet? ..
L,. ' ..yeu. ‘ (to make) nany :x:i.etad;e's in speiling;?\ T ‘ “
G, v ' . th.:}.‘a bool: __.(not/to belong) to hez.'?‘ ‘ |
6o h ‘ihe gun (not/to give) us light? .
. '.7‘. ‘ : birds S (to fly) south*in the winter?
l‘; 8 i:h . the ehildren ) (not/to sleep) r{Ter tio hours every L S
| . 'aﬂ-fernoon?\ e Co ?:" T
,_"1},5'«.9'- e . (not/to smdze) cigarettes, ‘ ehe;'.i“ L .‘t i
o v l'('>.~ Vater and 01l (not/to mix). . \k
111;\. | :yeu " (not/to renember) the nane of that book?
. .‘12., she usually T (to sit\ in the third row? | ﬂ <,
13.. : you __ (to\waant) crean and sugar in your cofree? .
. llg..,, It yoy - (not/to understand), tell mes “ .
15, Tixen you p (;o vash) your hands. ‘ ° |
.16‘; Kr. Welk'er ‘ (not/t; teach) English or }&ifhematica. . )
17;‘ The waitrens always R (to lash) the dighes caremll&, ¢+ ghe?
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18.

The U,S.

lal

T2, T‘e.}eachgr

22, ' Thede exercises

25,
%
27

28,

T 29,

L]

§

L ——————

kr, keege

.'i‘he birds

N

The nen

He "

this afternoon?

. (to apeak) sev&al foreign lﬁnguages.

(not/to hold) the dance tonight

the instractor _

(ta consist) of fifty-two ai:#tes.
(not/to listen) to the radio every night.

“"(to 80) to the office every day.'

(to wish) to speak to you,

(not/to seen) Very difricult,

x(to go) on a trip this weekond,\
(to fly) south for the winter,
(to come) into the ‘room now,

(not/to do) very well in his English, .

~

39, The two éirlg ; .(not’/tb m':!;’tle) Jl.etter~s now, -

-

' ..‘: "'.0 /M\..
v )

o hae

43,

¥r, and lrs, Snith

ahe‘

(to teach) English,

g

(to go) on a trip’this summer?

You-

, you?

(to tell‘ the student about

(xiot/ﬁo .w'rite) the anéwer «down,

\/

[C

tho;-r? -
‘ ho.?
‘t'hoy?
they? |

‘he?

(ﬁot/to glve) ‘the book t_o bou/.

\

Wo -~ (not/to do) exerciée thir“téon right now, wo? . |
P ‘ . you ‘ : (;‘.o rlead) ‘an interepting book? .
4 . they b (to aat) : *

— kr B‘ordenj ‘ ¥ (notﬁo give) fencing 1eaeons this yur?

R . Wiiaon D (not/to talk) to the boss right now?

IWe | (not/to leave) \xntil Sunday '

They ’ (to xyeet) us on the corner at 10:09 ‘

‘John . (not/todo) wen.in his stuldies this year,. )

'Th‘ey - (to bgild) nany new highways in Que'beq .th;!.:s you".

they?

you?

test before the intorv:lev, '

4
|

r
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It . (to snow) aften d,m;ing dth.e nonth ;)f Janu'.é;'y, T x it.? '
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This (not/to seem) very difficult,
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o

S "(to sit) at my.&esk at tflis moment, .

Y they?

They (no_@/tq “attend) ‘church -avery Sunday,

(not/to growl vhen it's colc‘!,‘ “they? | . .
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Fid

© Se It ' (not/to rain) very ha.,rd right at the monent, l ite

Test Form B , . ' o . -

Fil1l in the blanks in the following sentences using wither the sinple présent (ee3e
. . [ T 3

I write a letter every day) or the pras'ent continuous (e.g. I'n writing a lé'i:tex'- now),

Do not use any othdr tense, You can have as much tine as‘y,ou want to coumplete the'
. . . ~ - \ \ . .

\"teat.“‘u . . t
\ "8e8e 1o Plerre g:»a.,w (to knov) all of the new vords '
P very well.’ .
j\a. Johng_, f (Pl ,,n(not/to travcl) to Bnglo.nd
tomomw. v \
< T N . R W R P o
1. - The train ' (to leave) in 5uinutes, . 167

\

.2, -The train ' (not/to arcive) until midnight 4t

3. Mre & X..rs. Snith (to build) & "new home in the suburbs, . they?

“~

e You . _ - (not/to learn) many new words rrom that course, you'[

' 6o John and P:a.nk : ¢ (to write) letters at the monent,- ’ '.tﬁey?

7. “.The l‘eaves o (no‘c/to begin) to‘rall n:oin..thé' trees yet.
8. ' you _ (not/to spend) the weekend:. in Alexandria? ‘

L

'9¢ . he (not/to listen) to. the radio, right now?'

.10, * Mr. Evans 2 (not/'co write) any art:!.cles at the moment.

11.. They~ . (to leave) for Hexlco- soon. N

12, What you .- (to a0) tonight? - o

. N . R . s - ’- 7
13, lire & lirse Snith _ (nbt/to build) house on Maplewood Ave. )

©

14, * ' ghe (to sit) in the tourth row todw?

154 The men, (not/to talk) right now. : s o
15". Tht}t wozan * " (not/to coze) from Eurbpe,. : she?

1'}. She (tg-as&i):ma.ny questioné, | she? ' -‘ -
S , ’ ' ) - ) N o u




~

Lo " 18. The sun : (to. rise) later in ‘December than in June , 1t?
19, You - (not/to give) the stimulus riore.than onae, *you? |
20, o .. Johnson ___ . (to. dictate) to liiss Peters now? -

21, The sun B (not/to revolve) arouhd the earth.’

22, The leaves o to besin). to fell from the trees, .
. . . 3 [}

23, MNary (not/to play) the piano as well as Jane,

3 %)

2., “The men . (to fix) the floor in the hall right now.

25, 1 ) {(to mark) 'the answer 6:i a scalse er 1 to 5, I?
. . ' . ) “ . Cu
26, He (not/to prepare) his houwework carefully all the time, _ he?

27, "You usually © ( to meet) your friends at the corner, - you? -
. L £ \ ' - .

L - 28. You (not/to 1ike) coffee very much, you? ° . N
29, It ___ (to look) 1ike rain, . 1t? i
.‘ . ' B
"30. . oyou, (not/to writé) you 8.I.N. here?

il. lly friend ' (to enjoy) hanburgers very much,

32, N 1 ‘ (to write) my name here?
b - 33, . we i (to use) niany bogks during the semester? -
34, . they | (not/to s6ll) neéwspapers there ? V

35. . the sun - (not/to warm) the air?

N3¢ virds (to butld) their nests in the summert .-
'. ‘ 37, you ) {to read) many books evexl:y«ye'aﬂ . ‘ .':
| . 38, = I{r.‘ Brown . . (not/to pay) his ‘;auls f%xice a ponth?
139, ) ‘Charles and lary - . (not/to 1ike) t‘hat. English boqk;r
l;D.‘ I ‘ (‘not/t\o péair) awone'}n the hul\ngv.' . |
41, You (not/to 'add) the 'buttar‘ until \tlie nixture iA warn, |
the students . . ] (to need) help with their lessons? a

5

43. The information you (to give) duriné' the test is not important,

\ .

44y Nr. Wilson ___(to-have) a private office. .

-

4 A ) ,
45. The sun always . {to rise) in the sast, Lot

A
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