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'/ * ' to what extent thefprogramme promoted: (l) changeé in

* Y4 T T l . . ' . o
i _, , ABSTRACT - : CA . .
[ " " . I3 . . \ N ‘ - - - ' - e .,
"
‘?RODUCTION AND DEVELOPMENTAL EVAULATibN OF A HISTORY “ .
QRTENTATION VIDEOTAPE PROGRAMME FOR STUDENTS, OF- / R
‘ N .
ENGLISH RESTORATION LTTERATURE :
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Lex, Rex, & Sex, a Videotape progranine, was designed <
< . .

and produced to provide students with .an d?&entation in
.;f . . s, - ° ’~‘ [ 4 , °
. \Réisorhtion history, which might aijd them in relating the

[literary works of the period 'to certain of the intellect@al"

. : ‘ . ¢
Te deyelopments, politioal\events, ang‘social conditions whieh

[N - ) . A . .
served&as ?ﬁelr context S S -

3 [

i

- - Evaluation procedures were~unéeftaken—to—determlne ,1

o | i

Y
’

.

'attitude'\toward stuay_of,the Restoration, and. (2) gains -

B ’ %) ‘. 1§ ? ¢ )u"
in factual knowledge ab?ut the pEr;od; and te-determine :

utlllzatlon varlables s ; "

-

.« v Four grOups of studentgu totallung 167 people, were
* N o é ‘5’ Q' .,»‘
’ selected to sepy? as the test populatlon Two- of the groupso,

e e

r
Cen
t

'comslsted of Restoratlon llterature students ~ All the stu-~ '

q “ ’
dents were glven a pretest, shown the programme, and then -

¢

- . given a posttest. . . , - L {
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. . Changes in 'attitude'.énd gains in'faétua%.know—
‘ .9 ot Y ;

. R ' - - . Y
1edge‘were'determineé by cq@parison of pré7~ahd‘édstte5t . ~
écorés: }A ;ébulafiznlaf stﬁdents"réspomsés to posttest . , - . N
-iEehs dgaling wi;h'pyqduction an; utilgzation variédoqles,°

and theig inttén,commenés'ég§utithése vér;;blgs,'y;elded - -

. e
v Pl - '

information concerning the gﬁality of thqsé elements, which

.
might provide guidelines for'a revision or remak& of the

, . Coe e . , > ) ¥ -

-

. ) . .
videotape. . : . . >

.
1 2 (

The results of the gyalﬁation procedures indicated .’

that the programme did promote appreciable gains in féptual
“ * . ’“‘, * ' M . . ,
knowledge about the Reéhoration period, particularly among
1 . 3 . . ' “ A . ' i
students of Restoration literature. Approximately half the
. {‘ ‘ '. = . N .

test population exper

F ¢ , . - N
ienced a positive changeé in 'attitude’——

?

o T T
: If cost factors could be nRnaged, the next stage in .

° [y

5 -

the development of this instrictional module would be to
. ¢ ) .-

d ' ‘ ‘ ‘ ' .
re-produce it in the form of a set of two 16 mm colour fiims, =~  °
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INTROQUCTION - - ’ '
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3
. o .

| " ' . - ; :
| s« . Lex, Rex, & Sex is a. ‘history orientation videotape
" . , . . . ‘ : ’

N . programme whose intended audience consists of university

A . , L . K » Lo o .
‘ .. Students of Engllsh Restoration literature. The programme

- . e i ]
- . was designed and produced im response to the ne%ds of .
. v ’ = . ' Co.
-

féculty,an§ stddenté for audio-visual ‘materials which will

i

:

‘2

. X" \\ aid them in gfaphihélly re}ating“works'of

litérature to

. .

. their épciél”and historical context; and to effectivelylk

: . p /. : ’ o,
B \ ..~ accomplish 'this relationship within a relatively short. |

L4 .
)

, peridq of time. . A, ‘ ey
¥ ° « ' N ) - , ' . ' ,.
~ . - Tel%vision wag held to he a suitable medium fer a
'4 B . . , . b -~ v .' - . \
' . Ristory orientation programme since‘ﬁt has the idherent.
i : . -: . . " v ’

’dapacity,to integrate verbally éxpresééd information with
‘/—ﬂ—— . ", N -

¥

- Y 3 . 4

o+ - grammé, yhose graphics have been carefully selected to

- AN " o L ' .o , . * i
o ’iiacomplement the oral presentatiori of his;orfbg% information,
©o can efficiently provide the kind of histdrical overview -
which ig‘requi;ed by literature-étudgnts. '
e . ' C ’ : L

~ ‘ y ‘ _\\-l ‘ . -, . ) j

-

© visual reinfdrcement.. A well researched ahd_script%é pro-- .
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mandarin- notion that literature is Art,

¢ , . E—
aesthetic qualities and forms,
or'* social context,

munity of educators.

Theé Value of Historical Or:,entat:mn

-

. -

v
.

If themre any hardy so.uls left.who per81st in the
con51st1ng whol]:y in
timelessly free of hi‘s‘t.(‘)rical ‘
_they are an embattled hinority in th(fe\ com-

'For“"a'lth_pugh some may argue that flir-

N £ . . v
tations with Marxist dialectics have obscurred our aesthetic

our approach to literature

vision,

\ | S 4

v’ / - -,

or that ‘a historigist Zeitgeist has indeed corrupted

.. thex fact remains t{lat- most writings®

on the problems of teaching and studying English literature.
' > . '

share a*common theme:

orientation is useful and ‘oftent%mes vital to:the compréhensicq .

-

and College Conference on;}nglish"

and appreciation of 1iﬁerétu1;e. ¢

.

’%.

-

categorlcaﬂaﬂ ) K o -

“

’

—

N Py e 7
A - T
e

The Conference belleves strongly in the’
value of the historical sens It is poor
teaching of literature 'that.goes not give
the student some historical®erspective:,

......r..,...............'.

Certalnly literature is in part a record

he student-should be -made to-see as much
s -he can of the rélations between literary
works and the ages and natlpns which pro-,
duced them.?l

. \Ef social conditions, conflicts, and ideas

»

- »

[v] .. « - LA

1George Winchester Stone Jr., ed., Issdes, Problems

-

(April, ‘1 942) states

~ .

:‘én appreciable degree of historical

'
-

The "Report of the Literature Commjttee of the School’

b

© Approaghes in the Teachl_r_lg of English (New York: Holt,
Rinehart & Winston, 1963), pp.43-44, quotlng the "Report of
the Liteérature Committee of the School and Colleges Confer-

' ence ‘in.Epglish," (n.p., April, 1942)

™

v

vy

, And

"

» *

1



In his preface to St. Mark's, Rest, John Ruskin ele-

»

géntly phrased a dictum which might serve as the éducators’

.rationale for encouraging historical orientation among .

4 *

siitérature students. He wrote: 7

»

Great natipns write their autobiographies ,
in three manuscripts; - the book of their
deeds the book of their words, and the
¢ .book”of their art. Not one of these books +, i
' can be understood unless we_read the two
others. :

i

Ruskin certainly doeslfet stand alone in his view

that the spirit of an epoch manifests itSelf‘iﬂ,mény related

“éys. Howé;d Mumford Jones, in his essay on the nature of
!1ﬁterary.history cites Taine andtMarx as among the many C e

writers and theorists who.sought to explain literary deve-

lopment through examination of historical and social context.3
» N . ’ e

Jones analyées the variety of literary history theories and .
- q - 4 .

,

1]

provides the fo <

~ . ¢ -

. K-

o

. . . an age expresses itself not in etry - .
only, or the drama, the eéssay, the nov

and literary crititcism. -It expresses itself

B . in philosophy, the fine arts, 1nternat10nal

- . dlplomacy, the movements of arm}es city, o
’ existence and country life. L C

-
[T R L
/ vy,

.2John Ruskin, "St. Mark's Rest," The Works of John Ruskin,
ed. by E.T. Cook and Alex@nder Wedderburn (London George ,
Allen, 1906), XXIV, 203. , ot o '
3Howard.&umford Jones "The Nature of Literary History,".* -
Journal of the Hlstory of Ideas, XXVIII (April-June, 1967),°
154-55. = N o .
1bid., p.159. B -
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To those who may question why the study of literature,
and its attending examinatior of hiétorical context, is held,
to be of value, George Steiner offers this rather nerveless

reply:.
‘The immense majority of human biographies
-dre a gray transit between domestic spasm
"and oblivion .'. .. To deny this, under
. pretexts of liberal piety, is not only men- .
» . dacious but rank ingratitude. A culture ’
* 'lived’ is one that draws for continuous,
indispensable sustenance on the great works -
of the past, on the truths and beauties ,
achieved in the tradition.?> «

: . . .
We may read literature, for the benefit of its aesthetic

g . N ) - .
qualities, but we study it because we recognize that in its °

many forms, it expresses the continuum of the human condition.'

His;oricai‘Orientétion: A Specific‘Problem in the

t

Studying and Teachin§ of Restoration Literature

'
P ) . . . ~— § >

For the teacher of Restoration literature, the fact
that his students afe probably unfamiliar with much of the -
history of seventeenth century England,§ poses'a serious

pedagogic dilemma. The literature is crowded with direct and
oblique references to contemporary events and persenhages;'
’ ‘ " [ N

'SGeorge Steiner, In Bluebeard 8 Castle (New Haven:

‘YaléfUnlver31ty Press, 1971), pp.87- 88 v )

6This fact first became eV1dent to theé developer of .this.
project when she was an undergraduate student of Restoratlon
literature.




.ment in thevavailable time. >

the .teacher has barely ‘enough time in the course schedule : h

to deal with the wide range of ;itefary forms and ideas,

a €

let alone explaining the plethora'of contemporary allu-

sions. ' » jj i ’ ' .

Consideratipns of time often.serve to determine.

. &
v

thHe amount of historical %nfoimation which will be presented.
- , ?
The degree and range of historical orientation is usually

-

predicated by the teacher's estimation of how much communi-

1 ! —
. \

cation of information will represent a reasonable achieve- .

The Restoration period, .pgr se, begins with the !

return of monarchygto England in the year 1660, and it /

marks the end of the Commonwealth. The rationale for deli- )

’
Y

mitating this literary period in terms.of historical évents *

-

may consist in the fact that much- of thé literature produced

b . . . ©
after the ascension of Charles II and the decline of the
. N

Puritans' political dominance, reflects the change in pQli- -

‘tigal and moral climate. Coeval developments in science,

technology and philosophy’ also served to influence  the

|
literature. - . |
. ',,\ ~. . . ) :
In his study of John Dryden, one of the mo$t cele- , /J
brated poet-playwrights of the age, John Wallace statgs that, ¥
. ¢ . , . . !

]



(Restoration] poetry . . . [was] expected
to ipstruct and please, to move the mind

A .and the will, to record the past and com-
memorate the famous, and, to act as . . . "
(a mirror] of virtues and vices for *
fallen man.’

-
-

Seventeenth ventury concepts of 'history' and 'poetry’ may

seem quite foreién to the modern reader, particularly in .

the light of Wallace's assertlon ‘that Dryden saw himself A

>

as ", . . 'only the historian' not ‘the 'inventor' of the

- poem, and [eé] an historian vms\bbliged to be impartial."8, .
- . L4

. . . 3
The student who is ignorant of the.development of tech-

nology and modern scientific methodoiogy in the‘seventeenth

J

century will not be able to fullyﬁappreciate the frequent .
Q . . ~ ' .

literary alluysions to°’these developments. According to -

* ' ]

George Steiner

¥

To read seventeenth and elghteenth s i ; i

centurys literature or philosophy W1thout
an accomfanying awayeness of the unfold- N
ing genius of physics, astronomy, and | '
* - algebraic analysis during the pexiod is
to read only at the rface.

r

Charles fI charqexed The Royal Society ‘in 1662 and
. . . R ¥ i ’ Q‘ 5 o P
many authors became members of this society dedicated to-thHe

- ¢ - R

) . N * . .
promotion of Frahcis Bacon's notion of a 'new philosophy of
science,. Their works are .often laced with réferences to new
¢ - ”
scientific. experiments, inquiries, and discoveries.

.

.
[

S ‘7John M. ukallacé, “Dryden and. History: A "Problem in
Allegorical Reading,"-ELH, XXXVI (March, 1969), 267.
81bid., p.279

9steiner, In Bluebeard's castle, p.133.

»



to_Speciﬁic‘gducaéioqal needs by designinyg ,specially deve-

L help decide when .to use a glven m

'lent test before receipt of the commuhication, "
. A

.-

Audio-visual Resources: ‘A Conjectural Solution

( The educational'technologist, who Seeks to respond

¢

loped forms of audio-visual media, soon.realizes that many of .

i
st

his working concepts lack the precision pf definition which

~

is neceséhry for reliable experlmental procedures, and at , g

best yield cruade results which may serve as production guide- '
lines but little more. - & , ,
. ) ¢ R
. . Writing as recently as-1972, S.H. Zeckhauser reports: ' ' .
: U - . N b g
' An adeguate general theory of learning’ o e
has not yet heen developed. ' Without such N
v a theory it difficult to develop the . o v
' media which will-most effectively assxst - s
the learning process ‘ - ..
N ‘
" There is almost no research which would o . \
dium and )
when not to use it. Decisions, therefore, \
-are being made on hunches and 1ntu1t10n.lo /

2

‘Lionel C. Barrow's definition of 'learning' as . -
- o ' Y

- * o

". . . the difference between a subject's actual yesponse or . °

A

E )
1 is useful

.
-

I3
:

-

lOS H. Zeckhauser, "A Look at the.Media in Higher ' T
Education, " Programmed Learning and Educatlonal Technology, .

IX>(November 1972), 317. . . ' L #H

111io0nel c. Barrow Jr.,_ "Proposed Theory or the ‘Effect
of Educatioral Television,". The Impact of Educational Tele-
visiof, ed. by Wilbur Schramm (Urbana: University of Illinois
Press, 1960), p.230. - \- R

t ' 4
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1

. \ ) ‘ N
d&le%rning, which pég;oted by a viewing of a history \
S ' :

. orientation videota e programue, was measured by comparison

- i ' . ~
* .

to.the investigator who wishes to measure 'Pearning' in a

’ “
particulaé situation (as in the case of this project where

i

4

of pre- and posttest achievement scores), but it does not

permit accurate appraisal of the comparative effectiveness
of 'media’' and 'conventional' teaching since the natures

and methods of the Fwo forhs of communication are dif ent

e . 27 s
and thi¥ variable may have bearing on the compariscn results.”
o™ . -

i -
—

idénce to show '

r

conventijonal methods, and the whole matter) of 'effectiveﬁ%ss'

remains an open gquestion, one might reasonébly ask, 'Why
' k)

bother to invest in the development and production of me

programmes?'

. 7

\
The answer may consist in three major fa
Q © '

(1) The media (in this case instructional television) can .be

used to solve certain practical educational problems;

~
(2) While surveys of early researches (8.9, H. Kumata,

196012) showed no éignificant differences in effectiveness .

\ N ) »
between media and conventional teaching methods, many recent

@

< o

@ : b : i

L) ) . 1 5 " !
r

. leideya Kumata,, "A Decade of Teachiﬁ§ by Television,'”
The Impict of Educationdl Television, ed. by Wilbur Schramm
(Urbana: Wniversity of Illinois Press, 1960), p.178. L /,

' ~

. -

. .
- ”
B
2 ' ‘ .
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). }
researches (e.g. S$.J. Samu#s, 197013).are resulting in use-

3

ful inferences about the effectiveness of particular media i

3

attributes in specific learninb situations, regarding indi--
vidual learning tasks; , ’ } -
(3) There is much informal evidence of tﬁé value of media

(e.g., Coltman, 19711%).

Practical Advantageseof Instructional Television

machines/permit studengs tQ study at their .own pace and

Research, XL (1970), pp. 397-407. = ¥ , A

.

1. Television's capacity for simultaneity permits

3

the communication of an ideéntical visual-aural message to
p \

Vv

"separate students or groups which may be distant from each

other and the original source of the -message.

. e .
R ‘ . . f
- .

//ﬁ=*§§z' Vldeotapg and portable, easy—to—use playback - - —

« -

/ i . ) - . '
organize their own viewing schedules. Some of the newer L
. ‘ )
equipment allows rapid selection of programme sections and : 4

quCk riflay (Hardware developers are ever improving the
equipment, adding new options to 1ncrease the flex1b111ty

)

and utéiity‘of the egquipment.)

L

135.5. samuels, "BEfects of Pictures on Learning to

Read Comprehen31on and Attitudes," Review of Educational

-

- 14Peter Coltman, "Telev1slon and Literature at the

University," Visual Education (August-September, 1971), 31.

[

v’
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7 \ "bup it qoes seem doubtful that he could have dealt with the

" was obyiousiy of such secondary interest to him.

“ 15 27

@

4
a
.

3. In courses where background lectures must be
i , . . . . _,'('l\? N
annually repeated, a media presentation can ierve much the *

sa@e’purpose and thus free the teacher to devote his time
) o Ny . -
and energies to moré in-depth analysis or discussion sessions.
A

o Daniel McDonald may be representative of those tea-

£t

¢

chers who would profit. from the introduction of core media

- o>
.

.,presentations. Describing his own teaching experience he .

writes: Lo ~

, ‘I gave the first two class meetings to

the discussion of background material. I

. - treated Shakespeare's biography, the, =~ -~ = .
‘sqcial and political situation in Britain
~ st the turn of the sevgnteenth century,

the educatlon schoolboys received at the

time, what Professor Tillyard calls 'the

Elizabethan world picture', the construc-

. tion of the Shakespearean stage, \the per-
sonnel of the acting -companies, d-so
forth. I wanted to get'all this out of ..

'the way s6 I.colld concentrate on the g ;
plays ‘themselves .15 . (i

G

‘McDonald may be & skillful compressor of information

-

materlal in mq@h depth in such a short time and, 1nc11ned as
1

. he s¢emed to be to get it over w&th he mlght have benefltted

from the 'use of a me41a presentat%on which would have saved

9

him the trouble of running through all that, material which )

<

LY

, Daniel M!boﬁald, "Anyone Can Teach Shékespeare,"
Journal of General Education, XXII (October, 1970), 187.

9 . i

. Gy e,



I ) and relevant wvisual illustration, the

,\ . ,1 E s N N
4. Television can add a visual dimension to-the

-

traditional oral presentation. As W.H. Burston points out:
- - 1 . ~ 7

' ~ e - .
"Althbugh we may not ‘be able to portray the actual events

-
t ) 4

of history by visual means, we can often convey, by pictu}es,
more vividly Ehan'by words, the setting in which events -

t ook place."16 While it may be true that many concepts are -

¢

difficult to p;é:ent solel rthrough visual means, Frank
- y

Johnson makes the claim that in'televisioﬁy
. . . if we aim .. . . at a marriage . '
of audio-verbal exposition with helpful

, two working Eogethep as a whole, it will /)////

’ be found.that cases in which there is . T
genuine difficulty (as distinct from s '
mere inertia) in providing useful visual -

. : { )
technologists may help him to define his educational objec-

_ tives in ‘terms of the broader educational requiréments of

flaterial are quite uncommon . .. —<=¥7 -

——

5. Use of media endourages the éevg{opment of team '

E]

. , ) .
teaching approaches. The increased emphasis on speciali- -

zation has served to isolate teachers within their own

"dgpartments and special fields. fhe teéacher may be an ' -

experﬁ'in his own subﬁect area but contact with educational

0 .

his non-speci&list students., The trained personnel of the

3

television crew may be able to provide him with useful and -

’

. 16y H. Burston, Principles of History Teaching (London:
Methuen & Co., 1963), p‘422 -

e 17Frank Johnson, "Film, Television and Tape-slide in B

.University Teachipg," British Journa#;of Educational -Tech- .

nol ¢ II (October, 1971), 217.
%/ 3 #

n
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- ’

*

S effective means of ekxposing his materials. )

' rAccording’ to'C. Ray Carpenter, o

. 4 .

The. full range, of teaching functiorns .« * ,
~and their corresponding performance at the =~ e |
Y unlver51§y level have now become so com- |
ex and demandlng that it no longer seems ' , |
 reasonable to expect any single_ teacher to ) S
" perform all of_ them satisfactorily. -Instruc= == —— o

' ) , - tiopwill progressively-require differen= SR S

i ‘/////Eizilon and specialization of roles.. Teams . . )/

o - of people.with.different competenemes "and
. responsibilities will be needed to do.a

e " " complete balanced job of instruction.i8 .
;o -7 ' A TosS~—— q

- i - y Tl ) ' ' ~
et N The Open University in Britain offers a model of how

media‘p}éséhtatidn§‘incorporating team teaching techniques .
k . o ' -. . ¢ . R .
N "can ‘be used to instruct large numbers 9f~gedgraphicdlly

£ separated students. A description. of methods and structures
"developedﬂét the Open University is presented by Charles A.
’Siepmann.19 . s - ) =

\

! N . .
'6. Prohjbitive costs are often cited as one of the
main reasons for the reluctance.of educational institutions / g’

to invest in media equipment and,the‘development'oﬁ pro-
. ‘ . »
.grammes. But as S.H. Zeckhauser points out, g

rd Y 4 .
. ‘ l——8C. Ray 'Carpenter, ""Instructional Functions of New ’
o Media," New Media and College Teaching, ed. by James W.
N Thornton Jr. and James W. Brown (Washington: The Department
of Audiovisual Instruction of theJNatlonal Educatlon Asso-
- ciation, 1968), p.1l3. . N

19Char;es A. Siepmann, "New Dimensions in'British e .
° Higher Education: The Open University," Educatlonal Tele- \

) vision, (November, 1970).. ) } . T \ w+‘

{ y g o b } ; .

| . o ‘ : .

{




- . ’ 'Y
The cost of education should not be
“.regarded solely as- the cost of. insiruc-

cost of student time. If stullent time ’ Lo
is very valuable, then improvements -in
' ..the efficiency of instruction, even 1ﬁ
financiaTly expensive to achieve, may
L be cost ggfectlve The real economy in —--1_
the ‘use of “media-based’ education is in N _
what insgructional expendltures buy.20 e 7

r1i

ﬂIn the sh t‘ternb financial expenditures for pro-

\\"‘\\_- - ' . » . , . . R . _’-_’/‘/
——fessional production are 1ndeed"h;gb¢wbut.w;dernusaﬁej‘

’

‘stquardlzatlon and refinement of hardware and mass repro-
ductlon of software w1ll eventually reduce the cost per -

student. To complete his argument in favour of institutieon

4 - ~ ~ -

'of media resources at universities, Zeckhauser points*to - N

" . .rising faculty salaries as an added 1nd%fement for long
N term capltal investment in media equlpmentbgi ‘ !

’

-

Ef&ectiveness of' Instructidnal Television P&ogrammes

R -~ e
-

e T The educational media specialist may believe that

media resources are applicable ,to the solution of many edu-

| -
|
\
|

b

t

. cational problems, but he is hard pressed to provide teachers
:yith the objective evijdence of effectiveness which would
; , ¥ - ‘ : '
encouxage them to .use audio-visual materials. Jack V.

, Edling attempts to explain this situation by contending .

i :l i . that H R ' ) j v

. v
L3 . “
- ' . r

N

—_ 20
21

Zedkhauseg, "A Look at the Media,“‘p.314.
Ibid. _ , |

< S

=
{

tion: 1t should include as well the o oot -

o'



' -of partieular definef objectives.

A direct asseggment of the effects of ,
media on education is simply not feasible. <
When both antecedent and consequent vari-
ables ate amorphous'%oncepts; one can
hardly speak with clarity and conviction X
g about(jt;‘_heir relationship.22. ,
LackThg,acceptable cencept definitions, the media,

¥ -

experlme"ter often adopts a more flexible ‘evaluation pro—,f

— T -‘.\_\. 3 .
—
T

cedure tﬁan the rigid'methods of scientﬁfic research. Evaz—
‘ r"f:, L4
luation usually applles to a partlcular pr03ect and does

. e

rnot permit generalization but- it dogs permit the experle

menter to. estimate the ef%ectivene§s”of hiS_Eroject‘in.terms
23 ¢ -

Results of researches into partiéﬁlar media attri- -

~

butes and capabilities (esg., w.C. Mlller 196924) can:be .

used to guide thé media spec1allst 1n~the aelectlon of appro-

priateeomedia and in the determination of production design.

. c‘ & . ; .
W. Howard Levie and Kenneth E: Dickie define a
medium's'attributes' as, J - ;
P .

« * -
- L]

Al . - e, o
. y, ) i .

,’22Jack‘v. Edling, "Educational Objectives and Educatiocnal

Media," Review of Educational Research, XXXVIII (April, 1968),
l‘ . * . e

c

m23Don L. Morgan’discusses tﬁe distinction between

'research' and 'evaluation' -in "Evaluation; A Semantic .

Dilemma, " Educatlonal Technology (December 1971) 46-48.

24w C. Miller, “Fllm Movement and Effectlve Response
and the Effect on Learnlng and Attitude Formation," AV
Communlcatlon Review, XVII (1969) 172 81. .

-

1
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.. « . . : ,
. . . the capabilities of that medium - |
to show ob]ects in-motion, objects in . ' '
color, objects in three dlmen51ons- to . : ,
prguide printed words, spoken words, @ , ’
- simultaneous visual and augitory stimﬂﬁi: .
' T ——+to0 allow for overt.learner responses Or' .—

v ' o TT——— . .
. random accesS“toMlnﬁormggigzlio. . 2 L
. .3‘_!” ) g N“‘*-\L\\ L
The effectiveness of.instructional television progﬁEﬁﬁés\~\\\\\\\%‘

. P —d
may depend on how well that medium's attributes match 1 ‘
". . ..,task-learner-situation characteristics."26 /

‘\\-\\\\\NN— 4 . - L . v . i
. television and-History: Informal&EV1dence of»Effectlveness'
\ i
"

27"
Felicity Klnross a\\BC\Schgoif\felev1510n pro_

ducer, writing on whether history is a good® s\\“zmﬁsi;r tele—

Y v
o \ylsion, concludes that televisi T
}” ~h“'. . . is an admirab edium for showing \
«@1 - historical "places ndqglstorlcal Objects, -

for 1ntr0duc1ng experts and for recons- -
tructing the past, summoning up the b i

‘o ‘ motions and reactjons.of historical {

Tt o ! haracters.28 -

\
K(Tloss objects to the 'talk and chalk' method used

N in some hlstory programmes. She claims that these chatty
= P

g\/
* . presentations, although they may include some illustrative - e

.

-

.25W Howard Lev1e and Kenneth E ‘Dickie,- "The Analysis
and Application of Media," Second Handbook of Research on Tea-
ching, ed. by Rcbert M.W. Travers (Chicago: Rand McNally &

Company, 1973), p.860. , p -

gbld., p.861. T LT

\ N R . - v
27Fe11c1ty Klnrosshl"Teachlng Hlstorylby Telev131on,"

Educational Television International I ((March, 1967), 10-15.
V—

281pid., p.10. . | ,

i}
-

\“? . ' .
; . .
B - - ] .
» . - N -
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-

'materiaI%,gdo ndt make propey use of television. Her own

.preference is for the fpaﬁcH' methoq, wﬂerein an in-depth
L) . . i : , e s
study of one aspect ©of history is presented frqom several

- . " » _
e v

points of view, using a variety of visual haterials. T

’ I

q

3

‘Referring to the'fact that most educational insti-

. A -
-tution media producers are obliged to work with small budgetsy

. { s oo

she offers suggestions* on how several productitn elements |
/ v ¢ 4 A .

. 4

. L )
(still pictures, historical objects, models, stock film’

A
L3

footage) might be inexpensive;y procured*anthut to effec- .

. ) . ) ‘- ~
tive use. She also offers a research guide (unfortunately,’
. ' - N *

not a.veryadetailed one) for history programme writers and ‘
. . : N \\,

k4

ers' Notes. .

L4

an outline for preparing Teach

P

. . & . : ,
g &i“ Kinross expresses two man{ reservations concernind"'. o

the useg of teley}sion for historical presentations. She

) Jcoqtends‘ that tl’i?,,medium\m;ay not ha%e the capac{ity to trans-

'\mit the flow of ideas- and give a real sense of ‘time.~» She

-

also warns producers not:to impose too hard .a visual mold

rs

|

i
. on history. Kinross' suggestions and guidelines are based |, ’ ‘
- . . i \

-

. . » . +
on her own experiences, she does not yefer to any research

. &
A - . *

studies or experiments to support her ‘conclusions. 5
o ) -~ ' . é ’ -
X \\-q. Henry R. Cassirer (1960)2 expresses no reservations
s - 5 . >
8 )

¢ . » * " LBR3 - \ ! 3
about television's ability to.communicate ideas and, in
- . ‘ A Y

. ¢ e
\ . N .
» , . N “ Y

,/zgﬁenry R. Caésirer, Television Teaching Today (Paris:
UNESCO, 1960), pp.113-118. . . '
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< B "

fact, considers that one of television's major tasks is to

2

-
- - . ' ’

L - A
- ‘ clhims that. the humanities, even though they do not seem to

. . . lead the learnér to-a world of ideas, . . .."° He

'

{ .afford oppoftunities for visualization and are served by a

nurber Sf abstract concepts, can be successful television
. -

ﬁﬁbjectg? I/P\\
3 3

pHe cites the Bosﬁon‘ﬁumanities Project l_%s an

example of effective use of educational television and ?ilm‘

for high school sffUdents. Cassirer does not mention any eva-

luation procedures,?although the project did. have stated

to stimulate the student's .critical and creative ,

{

~Q

intelligence; improve his communication skills; give a pre-

liminary awareness of the sweep of Western civilization. ,

-
»

' The Fund for the Advancement of Education termed the
ninety-six (96) dne-half hour brogramme series "superb" and

then promptly discont3nued its finagcial'sﬁppqrt when'it

: ) ¢
learned that in &ddition to the initial expenditure of

— ~  $410,000, the pr?ject would reguire and%hef.$700,000 for
4 ’ l

' f
- completion.. Jhey had no empirical evidence to show that

Y these high quality 'productions were any more educationally
(‘\ . ' : ‘
'3 effecEive than simple televised lectures, and they soon dis-
s ’ . '

°

-

covered that they were a great deal more expensive.

m g J
. .
N L i

.5)
T

g 01pid., p.114. = |
) _ -3l1pid., pp.116-118. PR .
- ! 5 .
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g On 3 smaller scale, John L. Marsh, describing his’

own use of educational television, ¢ontends that the medium

~
enhanced his teaching of Americah literature by providing
- )

him with a medns of integrating his verbally expressed ideas

with reinforcing visual materials. felevision facilitated
© .
the introduction of an interdisciplinary dimension to hig

teaching of Puritan literature'by allowing him to,preéent .

contemporary artifacts, paintings and .architecture ". . .
cognates of the literary values I was trying by’ traditional

pedagogy to torture out of the anthology I used as a texi-
© % .

3

book, . . .."32°
N - ‘ t‘ '
Peter Coltman addresses himself specifically to the.

proﬁlem of providing socio-historical orientation for liter~

ature students. He writes:  “If the literary past is to

/ -

become present, then it must be examined in its own context

before it can be assessed in ours: .and experience has shown

w33 ~

-

that television can assist this process.
: TR - y

He cites two types of television presentations at

Glasgow University which were produced in response to the

literature students' need for backgréuﬁd information. The

«

- *
3250hn L. Marsh "An Interdisciplinary Dimension, "
Journal of General Education, XX (October, 1968), 184.

N , ‘ .
33peter Coltman, "Television and Literature," p.31.

-

W,
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- < -

productions are described in some detail, but.no reference

is made to evaluation. or.to quantitative findings regarding

»

students' 'learning' achievements.

The first type of production was aspigned‘for in~-

o . \

str%cféoh in courses where students read‘plays‘but had no
opportunity to see their performance.. The university pro-

duced televised playg and .individual- scenes to serve as

s 0
4

aids in demonstrating the“éonventidﬁ§ of their genre and in

showing literary developments such:®as the evolution of farce

34 Co '

i

into comedy in French theatre.

The second type of programming involved a series of

complicated productions utilizing numerous visuals such as

2

portraits, models, engravings, and drawings to’illustrate
the background conditions during’the writing, or the original

production, of a particular play. The progranmmﬂﬁgé intended

to help students understand why a play which might seem inno-

)

cuous today caused such controversy when it was first pre- ,

sented. Coltman maintains that the first programme in the
. o N . 14 ", - 4 R

series succeeded in providing contextual orientation through.

skillful selection and presentation of materials, but that
the preparation was’ arduous and time-consuming for, the-

inexperienced lecturer—producer.35 Other programmes followed

' . -4

* 3%pia., p.31-33, , ) |

331bid., p.33. ¢ " <
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and the lecturer gradually became more familiaz<?ith‘the B

méimedium and comfortable with its techﬁiques.

¥

. ' Coltman mentions that most of the materials were A

: - o \/ '
available tp the students in the library, but television

) * " ‘

."® . enabled the lécturer to select what seemed most im- ' . .

r

portant and organise it into a single unit . . . and,
s - ) W
2 P ] *
through the ‘eye' of the camera, to direct his studentq{ o
- (43 * .

attention to”significant:dqtails."36

? . -

Coltman finds it difficult to predict ‘the future of

) ' orientation ﬁrOgrammingr' He believes that it will probably . i
remain‘iycidental,£6 teachiné unti} more uniVerity courées
i . are planngd with educational television as an iptegrgl l

4

légmponent of their design. , ' .

Perhaps the most popularly successful orientation

programmes have been Sir Kenneth Clark's Civilisation series.

B @

) K ' ’
The series is not 'instructional television', as there are
noéjtated instructionhal objectives, and Clark's own remarks.
t

th he wrote the programmes with an eye to being enter-

taining°as well as jinfaormative support this view.37

Yet, the presentations are' educational (and even instruc-

tional) in the sense that great numbers of pggple became d
v 4 ' (e
. . ' 36Ibid- ' ’ Te . ‘
\ - ' 37sir Kenneth: Clark, Civilisation (New York: Harper &

Row, 1969) p. xv.. . ou

' . L . _ ,
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aware, perhaps for the first time, of the general course of

’ ¢, . Cma g -
Western civilisation and. of many of its specific artifacts.

5

- . ’ ' I}
Clark adapted commercial and professional television . :
Ty '

and film techniques forna 'higﬁfmindedﬂ p?rpose and was guccess;
ful. (The pfesentations are still being rerun in churcﬁ'base;.
ments aé?oss the land.f One méy'not symﬁathize with Clark's
‘view of civilisation (he.dbes admitﬁthat it issé personal one)
but one is hard pressed'to eny that he did introduce millions
of vie%Frs to somg of the Pltural and historital phenomena

a

that are their heritage. ° ‘ -

38 Yhich

In his Foreword to the Civilisation boeok,
. 1 ! 3 )
cantains the text of the programmes, Clark explains that his

presentation of 'civilisation' was Yargely determined by the
amount and type of ‘visual evidence that was availdble. ‘He.
leacgounts for his ommission of 'law' agd 'phi;osophy‘ by ad-
nitting that he simply could not conceive. of a way of making

them visually intereéting.

The requirements of television limited and -determined
- 4 -! ’ 1 .
the direction of the discourse but Clark contends that the .

medium's potential for issembling individual communication éEQ

4

elements into a comprehensive ‘integer affords an opportu-
g ' ° N . !

. . :
nity for an extension of human experience which cannot be T s

"~

.accomplished through words alone.

X

v . ]
381pid., p.xv-xvii. . ! Lt
Ibid . \

Yy . ¢

. ' R . ’ )
N e , ‘ ’ _
: o . | ’
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, oot .. .
Television and the Instructor

’ -

‘ s \ In an ettempt to explain the reluctance of some edu-
- catj[i to become involved in the development and use of

educktional television, Ray Carpenter (1968) writes:

h Faculty members have long-standlng and

firmly established aftitudes amd value

v "~ judgements qbout methods, procedures and '

"'+.7 techniques of teachlng. These attitudes:
and-opinions are often in confligt.ox in-. -
consistent with attitudes that_are neces-
'sary for uses by some kinds of new educa-
tional* technologies. Changing suck atti-

‘ . ’ . tudes may be &s difficult as developing

. ‘ ., new instructional and learning performance A
. skills .39 | L, =
. ; ) 5
T . L. Ruth Godwin (1967) expresging an attitude which’

-0

. ) R “0
may b8 prevalent ameng English teachers states:{ "There are
- ' ‘ : h
few sybjects where the limitations of instruetion through

v %

Ry

. the use of audio-visual materials other tﬁan the pr nted

page are 'more apparent than in Engllsh n40 Althoudh she
expresses confldence in the effectlveness of audlo-v1sual
resources. for other subject areas, she Holds that,

f'". . . appreciation and understanding of the priqted word

it v
’

in all its glory should be phasized and taught wfthiﬁ the
41 ‘?m

ot

Engiish programme.™

TR '

T ' o 39%carpenter, !Instructional Functions," p.ll.
. 4OL Ruth Godwin, "Shakespeare, Wordsworth and A/V "
’ Canddian Audio Visual Rev1ew III (November-December 1967),
' 15.

; 4lypid:, p.16.
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Perhaps, if George Steiner is correct in his assess-
o,r

7

, .
ment that, "The proportions of articulate charge between

-
-

w42

+ margin and 'column of print [are] being reversed, English

teachers should indeed be wary of television. ' But they,~
q - ) ' 7
like the rest of us, must accept:that the ". . . one cardinal

¢ principal of technology is its pervasive, forward movemeﬁtw
throughout any society that ijtroduces it."43  Little purpose
, L2

is served by:attempting to ignorerthe‘new media. Effort

-

must be made to learn the grammidr of the new media, and

i

make it serve the 'glorificatign' of the printed word. (£

that is indeed the ﬁhrpose of stﬁdying Efglish literature.) /

The indisposition of some teachers toward audio-

visual media is not only the result of negative attitudes.

’

Media technologists mést admit that much of the existing

software and hardware is simply not suitable for educational =+

purposes and a rigorous evaluation would result in the eli- o,
< “ T
mination of many of the available materials.
i

The National Instructional Television Library's o -

_1965'survey of tape and film series available for elementary e

.

séhool children found that only 9.2 pef Eghf/of the material -

r

A/ ' . i
.

42Steiner, In Bluebeard's Castle, p.112.

43James W. Thornton Jr. and James W. Brown, eds. ’
‘New Media and College:Teaching (Washlngton- Depar;ment f
Audiovisual Instruction of the National Education Assoc1 tlon
1968), p.iii.

) o

o
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" was fit for distribution. The criteria for rejection

. €

( .
. were:r(l)technical shortcomings; (2) instructional, ineffec-’

® ,/— T .
’ tiveness; and (3) content ipadequacy. Zeckhauseg:ﬁ claims that,
. // . . h— ’-..... . . .
( "Poor planning and research, non-existent testing, no money
,‘, { ' . ' . 1 "

L a . .

and an inadequate un&erstandin? of the media's role, its
] ) .

potential or distinctive charaktteristics, all contributed

| ; ' , y . Sy

f Lot to this pathetic §howing.\"45 (Unfortunately, Zeckhauser Joes
., not go on to advise the university media producer on how to

t acquire valid research and evaluation results, and a larger

C ] N
)

budget.) ,. .

» d o
. v“‘ . , -
» T L )
. ’ :ga’ﬂ' a
. .. -
J y ] - ]
' s & "
» . ) - ’ B
/ “ |
[ ; v . 44 ’ " 3 n )
. o Zeckhauser, A Look at the Media," p.3}5.
. / 451pid.
R L) ' — N ~
“ 1]
. +
’ ‘ ‘ - .
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CHAPTER IL N

-

PRODUCTION OF THE VIDEOTAPE PROGRAMME

. ( Lex, Rex, & Sex was produced in 1973 at Sir George
- \ - R : ‘
williams University. Technical f{cilities for most aspects

of production-were provided by the University's Centre foz.
Pl ‘ \e '_’ \
Instructional Technology (C.I.T.).

Py 1

a

The pro8uction objectives weére: (1) To research and
- write a text which would contain must of the historical data
presented by Restoration literature '@J:eachegs in their back-

g;:ounq [iectures; (2) To organize this inforﬁ\atior;.into’a
ﬁasicallf ct;ronological ordexl with digreiiaive elaborations
devoted to q>sf:>ecial interest area; (3) '1“0 select pa’nd organize '
graphic mate;cialé twh‘ose vi'deo presentation wouid prorgote7

,

reinforcement of aural information flux and provide opportu-

n;‘xties' for visualization .of historical settings and persoﬁ-
R <@ .,
iges: (4) To select and effectively utilize} period music

r purposes of pacing, continuity, emphasis, and occagsianally
A% .

" simply to provide entertainment 'Breathers' for- the audience;
(5) "To"integrate all of these elements into a wbrking produc-
' ) N . 1 ¢ N
’ . : , .
tion document, a television script; (6) To direct a production

-

25 L .
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k L X © according to ‘the script'and theréby produce-a cohesive,
| .
K . . . . LT L .
s .informative history orientation videotape programme for a
\ ‘ | .
target &dudience of university Restoration literature students.
R |

'
]

. » . .
The following account provides a description of at ¢

!- : ac#%aily took place during the’é%SParation and production /Of
. . O

[ I

| . th& programme. Many production mistakes were made; some were

| - duly corrected, others are unfortunately still quite evident

- | ' in the final presentation. Yet, a useful and evaluable | : \
| * . . i - . ' *4

| ’ product was pyoduced, one which would hopefully prove instruc=

. , ' o : ,

) p ‘tionally effective. : Lo

‘ * ’ -

| ‘ o
| c . .« Models and Guidelines : )
1 N 4 * . ’ -

‘ 1 Due to the considerable inexperience of the produc-

; ' - oA
} tion personnel, a concerted efff;t was m@?e to f£ind a suitable
prototype for the programme design *and execution. Unfor-

’ . tunately, most available references pertained to professional
1, . _ > p; N P

productions with large budgets and trained crews. The requi-

| .

‘ ? site adaptions for this'prog;amme generally proved beyond the
1 s " *
|

mearrs and ingenuity of the producer. Non-professional guides °
! ' were useful to an extent, but in most cases Ehey were found ,

) E lacking in the type of hard-core information required by the
B ' P ‘
g‘ inexperienced producer. )

. Q - g ) -
| The inquiry'failed to provide an ideal model, but it.

»

¢
| - did yield some study and research re#ults which, in chjunctidh )
. * N ‘ . he
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. . ) Y
with information obtained from interviews with a number of

) ' g --
46 N

literature teachers could be “used as rudimentary - guyide-

AV

lines for production and utilization. For the rest, the-

producer was:left to work with intuition--and the much,

\ Q
maligned 'trial and error' method.

' ¢ -
) “» .

Some & the General Guideljnes Which Were Followed °
L o S . Pl . \

{. cConsider what television can best do for the materidl ‘’

; . 47 S '
and the subject. N . \/

. - ,I ' .
2. Consider .your resources and flnances.@ . . - .

v o7
3. A history orientation programme for ‘lite;ature students

should not concern itself with the literature per se.49 :

* . - s o .-; ’
4., Except for extraordinary circumstances, televising a
- - +

hid .

lecture is a misuse of the medium. >0

-

5. Skillful follow-up after a television session affects

the ef fectiveness of the lesson.>t ' R

¥

6. Progrartq{\aes using animatien are generally more effective . -
s , . 52 “ :
when there is no 'on-camera' presenter. {

¥

’ 46gi r George_’Wiliiagns University, Montreal,‘ interviews
,With seven English literature instructors, 1972.

47Kinr¢:)ss , ."Teaching Historys" p.10.

481pia. - ‘ 4 S
4 Interviews with Engllsh literature instructors, 1972,
50K1nross -"Teaching JHistory,"™ p.10. @

/

51H. Barrington, "A Survey of Instructlonal Telev1s:.on ;
Researches, " Educ:atlonal Research, VIII (November, 1965). 23.

- 52H. Barrlngton, “Instruction by Televijgionh: Two . 7
Presentations Compared, " Educational Research, XIV- (June,
1972), 190 -

¢ ' -}



10.

it

11.

’ 12.

Responsibility .of audio. for completion and explanation

of information partly due to television's limited *
B n
capacity for resolution of video Qetaii’.'f’g‘

.

(Zoom-in

‘ effects éhn provide sbme compensation.)

Television viewers are accustomed to some degree of

N : Y i
limited video resolution and will general" make allow-

ances for it. 54
. * !

Visual and auditory 1nformat10n "flux must be closely
K

related and mutually relnforc;g.ng.F’5 '

- o

Visuals® must lend thémselves to the subject and the pro-

duction budée; .56” F;r ’

Camera shots and arrangements can change meanings and’

+

1

implications.57 - ' CoC

-~
t L g,

The television lens is selective. . It ean be used to

58 ‘

~!

guide the eye.

g f

Yot ®

cations,
Teaching of English,

53Wal]’<er J. Ong, "Wirgd'for»’Sound: Teaching, Commuhi-

and ‘'Technological Culturé," Popular Media and the,
ed._b Thomas R. Giblin (Pacifgg Pali-

¢

- sades,
‘p.4l,.

Popular Media and the Teach:.ng of English,

California: Gopdyear Publ:.shlng Company, Inc.

54Ibld. . ) . -T'

55.:Tohnson "Film, Telev1s:Lon and Tape—si)lde " p. 217..
"Teach:mg Hlstory,"/ﬁ 11. .

Cllfford Solway,

56K1nross
57

"Film, TeleV181on and Reaellty " <
ed. by Thomas R.

Giblin’ (Pacific Palisades,
(E:ompany, Inc., 1972) , P. 3l

I Pergamon Press,

Ca%lfornla- Goodyear\ Publlshmg

58Guthr e Moir, ed., Teaching and Televa.s:.dn (Oxford:

1967), p.73.

.- 1972)

"
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13. A still picture should not remain on camera for more

than approximately five seconds.”?. .. ‘ .

14, " stills are generally }implé to use, cheap to pro&uce,'

and usually readily available.60 S ' ‘ ‘
" . , . . . - 2
15. Stills may be animated thrqugh_camera movement and °
cutting.61  ¢
lé. Script dialogue should be mbdern and avoid yise of terms
R such as 'prithee' and 'forscoth' except im guotations.®? N
“17. Actors should not be uéed'unlesq they are, highly skilled
. r ;. “ -
and have béén théroughly’prepared forithéir roles,®3
) N v ' , 4& ) .
18: Optimum length of a television lesson is approximately
; - 64 S : ' :
twenty-five minutes.
! ! ‘
Research for Text and Grapllj.y_éfT 4
- ) . . i -«
As an undergraduate Student of English literature,
the researcher had taken oﬁe.cpursz in Restoration literature, .
but no courses ﬂhiﬁtory. Her initial-ignorance of the e
. . ' , . .
historical context of the literature was probably equivalent 3;
Y Y I ) R L] ‘ ,
59COltman, “Television"and Literature,™ p. 33. '
nl 6OGeoffrey Hall, "The Stlll Picture in Educational
TeleV131on,“ Educational Telev191on Internationaldy II,
'‘No. 1 (1968), pp.56-57. , R
6l1pid., No. 2 (1968), p.272. T SR
62Kinross,,"TéadhinguHisthy," p.14. . . e |
: . ) - .
: 63ybid., oPp.14-15. . - . S |
\V ‘64Bayringtop, "Survey," p.23. , ‘ I N |
- . T . " 4
. ~ . ‘ 1
t N * - ' v _l
' . N . . - N 5
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b ' _ |
. to\hat .of most students®in the v1deotape s tadrget audience. N
‘ ~
. Catalogue tlt};e cards at the llbrarles of Sir George ™

Williams Unlver31tx and McGill University produced a list of

‘ some 150 books':bea’ring on,\c Restoration history and related "
",J/ ) ' . Al ) 4 . ™ '

- N argas. -Consultation with Professor Dgn Ginter of the o
2 ‘ 7

Hlstory Department resulted in the elithination of some

tlties and the additioff of others \fooks were excluded if

their comprehension required exter%re expertlse in-Histori-

cal methodology, or if their subject matter was too highly

4

w - specialized for an orientation programme.
- . |/ . o , M
& / :
- The weduced lisf comprised some sixty .titles. The .

£

Paow books were duly read and copious notes were taken. A syn-
A - - , -y _“ . .’ . '
‘thesis was then undertaken: redundant information was gli-

o

o " minated and an effort was made to order tHe material chrono-

' logically; separate sections were compiled containing refer- .

~
o

‘ences "to specific interest areas {architecture, music, etc.).65

The synthesis consisted of over 250 pages of ordered -

notes. - These would form the basis of the text of the §cript.

v

» . - ' M S
The reseaﬂrche%gthen proceeded with the' task of trying.to
: , .

l‘ocate approximately 720 graphics” for the programme. (With- -

\ -
1\‘ B \ ., R 'S

PR
. 'out beneflt of a script it was difficult to judge how many -
: p .

' %raph‘ics would actually be required so the number 720 was )
4 . ~ ’ [
‘ 65A llSt of interest areas wasﬂprovuled by: Professor

Roger Bird, a teacher of Restoratxon llterature k"

34 {

o

2 . kS
v v . ]
j OQ‘ - . »

o : | '
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<

comput;:!

one hour

pe
4

riod.)

900‘available illustggtions.

-

on the basis of £ive seconds per graphic fo;’a

A perusal of some fifty art books, plus the sixty

[}
books which\had already been read, resulted in a list of

]

Unfortunately, the researcher

\ ) /
found that, although the latter half of the seventeenth

century in England may have been an age of great ihtelleé—

tual developmenfs; it was not particularly innovative in

L4

N

the visual arts. Aéide from a liberal number ofrarchite%—

ladies of t

‘v

.

“tural dréwings and personal portraits (particularly of the

he Court), we have not been left with a very

, u )
good visual representation of the period. The researcher's

problem is described by W.H. Burston: "With history the

events are past and cannot be reproduced:

~

of chance whether they Were visually recorded at all, and

convey wh

L)

\
\

)

The 900 available illustrations contai@eguébproxi-

-

’ . L2 k
pure luck whether such records or visual regyesentatlons

jp“we want to convey in our teaching.

.

it is a matter =

L)
n66

o
]

mately 800 portraits. In order to provide a more interest-

. AN ax ’ . )
ing variety of graphics, the researcher was obliged to cheat

\
N\

AY 0 .
a little.” IR some few instances she took illustrations from

adjacent periods or other countries,  which

L]

66

Burston, Principles, p.4l.

¥

-

might pass as

(AT

»




o

Vv

| Restoration art, pa;ticulariy when cropped in a judicious

-

¢ : ¢

manner, .

’ »
. . Y,
gy t . « Production of Graphics

.

\‘ Six hundred potentiaily suitable illuétraﬁions were . -
finélly selgcted and photocopies from -their widely ,scattered

" sources. All 600 works had to be reproduced since the final
choice«of graphics would depehd on the -as yet - unwritten

script, .and on how well-fheir details resolved.in a tele- .

. . . . '
.

visjon'camera rehearsal. .. ° p : .

I'd

Financial and technical considerations dictated, that
. t’ l .
" the graphics be in the form of slides. A limited budget ‘did

n

. not permit the production of 600 blown-up photographic prints, .

)- . and, even if the prodd%er could ﬂave afford t?em, the logié—
. ! o ~ S

tics of pasting them up around the studio and directing tele-,
vision cam%;as at them seemed beyond her capacities. (Even

.the cost of producing 600 slides would have been prohibitibe- .
) \ oo : co
o’ f
. had not the C.I.T. photographer permitted free access to a T

special photocopying machine, and charged a minimal rate \

r

ﬂ§ for materials aﬁd film_developmént.) '-\ . )

» Thgtgyoducer decided that slides would make the most

‘economical usé of available studio spacd. The slides could’

o

' :
be_gé?ced,.in order, in carousel projectors pointed at

> . , %
special 'rear screens' which allow the image to. appéar on

. . ‘N . v -

4 ¥




thetother side of the screen. The images could then be

frontally scanned by television cameras. Because of the .

*

large size of the projected image, the.cameras would have
) .

- <@

a fair amount of freedom of movement to pan and to tilt.
Two cameras could even be used to detail separate sections

_of the same slide. - ;

4

Slides which did not require animation could be
-, placed in the télé-ciné chain which is located outside of \.
. J | ‘
the actual studio. This\ process involves a small fixed

camera which picks up a slide image from g'projector with-

out the usé of a projectionqscfeen. It has the disadvantage

kD

. 4

of producing a fixed image, but it does provide an aaditién—‘

al video source”Which can be directiy fed onto the vidéo-

thee. ; ) ' L

\ The Script .

{ ‘ '
. The majer problems seemed to be: ~ (1) where to
%
begin, where to end, aAnd what to put in the middle; (2) how

A

. R s
to recapture the spirit and mobd of the time without too

obvidusly weighting the script towards facts and data

_required by literature students; (3) what to do with all
i 5

-

those portraits

/

o

L
A sur%éi of the literature on the writing and teach-

ing of histbry yielded three useful and consoling references: ¢

+




. portion, of their lives and thoughtsq;

¢ 4,

of the nation is to see only a portion, at times a'very small

1. ."A historical episode has theoretically no

-

. o

[ER—

©
beginning and no end, everything being in turn both cause

and effect. But . . . a careful, examination of the whole

o

movement reveals acts and scenes in great variety, offgring
to the investigator the”possibility of limiting his work."®7
2. "If History is to claim to recreate the past

life of a community then it must portray the fact that such

communities were occupied for most of their time with the

business of earning a living, feeding themselves and main-

taining a home. To talk only of the collective problems
’ o

-
r

168

3. "A contemporary portrait, if it is good, may

: M\
ue

well add much tgiéyr undefstanding not only of the appear-

ance, ‘but also the character of eminent people of the past.

'
1

In teaching, the use of such portraits certainly assists in

bringing such persoﬂs to life, and in convincing the class”

that they are studying real human beings with feelings, e

s

emotions, strengths and weaknesses .. .."69

The events which led up to the beheading of éharles I

7

provided a‘’convenient and necessary beginning for the text.

67rred Morrow Fling, The Writing bf Hlstory (New Haven:
Yale University Press, 1926), p.127. .

68Burston, Principles, p.97.
€91bid., p.43. ) :
‘ * J ‘ 1 '
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| . <

Until.the,pead rolled there was no neeg for 'restoration'.
Episodes from the life'&f Chérles II, and some of the major
£ political events of his reign,'would serve to'provide chro-
\\\; nological orientation and gontiguity. :Digressions on o ‘
Iﬁheatre, country life,)work habits,iScieﬁceL etc., would
carxry taermajor burden of the programme's objective'to
¢ .

vividly portray the/variety of human activity during the

!

Restoration and the socio-historical context of its liter-

ature. The programme would end with the death of Charles ITI,

but it would emphasize, near its closing, that'the course of /
human events and intellectual developm oces not end with =

|

|

|

|

| .

| the death of a king.
| .
|

The programme, although conceiv a unit, was to
9 S !

- bé divided into two parts, each of approximately twenty-~

‘five minutes duration. This‘would allow separate showings

——

of the two parts. A pause in flow of ideas between two

»

digressions would provide a convenient point for division.
The scriptwriter, in an act which is not uncqmmon

- . among writers who also serve as their own editors, created 7
a two part text full of details which,/when read aloud, ran

i y

pn for close to two hours. Elimination of half the'Puritah

reforms, ,anecdotes about the Civil War, three-quarters of a

1] -
- »

Restoration recipe book, and<g few other major snips and

\

i

|

1

edits, finally produced a fifty-eight minute script. (That
. ‘ RN



is, fifty—eighg,minutes as read by”the scriptwriter.)

Music cues were added to the script when suitable

\

period pieces were located and assigned specific functions' ‘

ih terms of the text: general background atmosphere 'under'

" narration; change of mood or tempo; heightening tension

(the Great Fire); sobering effect (the Great Plague, death

of Charles 1I); relaxation (musical interludes). The appro-

briayg selections were re-recorded, in sequence, onto audio-
}

tape so that there would be no need to frantically search
for spec1f1c cuts durlng the mu51c dubblng session.
, Three hungied and flfty graphlcs including opening

titles and closing credits, were selected to accompany the

\C «
text. The video cues, consisting of camera movements, shot

directions, slide changes, and switchingMEirections, were
added to the script by the director.

]

Fifty-eight minutes seemed a reasonable length of

,script for a one hour videétape reel. Unfortunately, the

.director did not\take‘into account the facts that: a fair

amount of’ tape is required for threading the playback

machine; a 'black' period must be provided, just before the

~start of the programme, to allow the machine to warm up aﬁ§)7 -

%

track properly; if the prggramme is to be organized in two

parts, another 'black’ pefiod is required between the two

-

parts; television cameras are too cumbersome and untrained

Bl
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] ‘i
-~ C cameramen are too inexperienced to complete a complicated
”"‘\ﬂ“‘ l ) ‘ - . .
", and ambitious siries of video shots involving 350 slides

P h . . o t
in a” fifty-eight minute period. The director was obliged
' " ' i * ' g

a

° to léarn,hgr lesson in the editing room.

K i ' ot ' ' ) -
.. .
K :‘"ﬁ": 1, , f .
- -

Editing’

N 0 ¢

P e fhe university's §ys€em permits two types of
editing:f‘ . | |
1. During a live recording,‘procedureé can be
interrupted and the videotape stopped when necessary. To
recontinue re;oréing, the videotape is rélled back to the
last recorded imadé and.Fhen rolled back another ten seconds.
' The recordiné machine is thén started and the teZhnician
gives a ten second count down to ‘restart the production,
‘A 'iive edit' takes place when ﬁe pushes the 'recbrd' button
épd the production recommences ﬁt pbinth'zerd'. 'This type
\ ~ of edit does not require a second generation of videotape. :
2. When it is necessary to eliminate or insert a
video section, or dub narration or music, a secénd genération
of videotape is necessary. The prog;%mme'must be re-recorded
onto another tape énd at Qpe point of‘insertion, elimination,
or when dubbing, tbe re-recording is stopped, tﬁe appropfi»,

ate edit is made, and then re-~recording ceontinues. The

secoﬂd,generation tapé generally has some loss of resolution

,
.

*2

-
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1

»

of detail. ‘ ' ' .

Edits are geﬁeraIxy visible (and in some casgs ‘ T
) )

' -

audible) dn the final prdduct. Unléss one is WOrking’with'

7.

'véﬁggsophisticated equipment, the-edit may result in short

term ‘picture-roll’, a 'flag waving' effect. (image seems . e
to bend éf the top or bottom), or moiré (an effect which

resembles a hgrringoné ?attern). When an edit involvgs oo ‘ '
elimination or.ipsertion‘qf a seqpénce iﬁvolving'narratioq, s

the;e may be a noticeable éhaﬁée of tone_or.voiume in the

narrator'$f§oicel - - o - .
\" - A time-base corrector can.minimize some 6f these

~ : ‘. Lo
defects. It can Feduce '‘picture-rold' and the 'flag. waving'

v [

[y > ¥ ’

effect, but it cannot eliminate moiré. Time-base correctors
2 . . " . . _ |
are very expensive and most universities do not possess N oo
N . ' |
L . |
them.70 .o ] u . J‘
|

B
i . . .
' v L

Production - Recording Sessions

A pfofessionalvactof'with a suitably evocative

- '"English’' accent was enlisted to serve as the 'off eaﬁeré'

' -

‘l

narrator. He was given a few days to study the sc:iﬁt, but, - /f/

unfortunately, the amateur directqr was cowed by his pro- =~ . . R

1

fessional status and, did not offer him sqfficienf coabhing, *2
- . T

: » ’ B
- 70MmcGill University, Montreal, does posseés a corrector
and Lex, Rex, & Sex will be submitted to this process. - P

2 . J v .
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or rehearsal opportunities. This cardinal error- resulted in

Y

loss of studio time during retakes #nd necessitated some

, £
'live edits'. [ . ‘ * Ve

L

- ihe crew consisted of fellow Educationél Teghnolbgy

students who had voluwiteered their services. 1In order to

avoid crew turn-over (neceﬁsiﬁating retraining of new mem-
\ l.. . .

bers) and because of heavy demands on the studio sghedulé,

the 'in-studio' procédures had to be completed in three days.

The first ddy was deveoted to a crew information and

studio set-up session in the morning and a dry camera re-

.

.hearsal in the afternoon. Two 'rear screens, were set up, .

each with a ‘carousel projecfor. Slides selectqh for télé-

ciné were ordered in that projgctor's tray. The remaining
. : ' ¥

' & \ '
slides were numbered in order of their place in tZ;,script

-

and alﬁernafely divided émong the two 'in-studio'>“projeators.

Projé&téf A got'. even numbered slides and P}ojector B for the
, 4

E 4 () . .
- odd numbers. This set-up would permit cutting from one slide

to the next without showing projector slide changes. Thrée

cameras were used in the studio: Camera 1 scanned images from
. »

Projector A; Camera 2 scanned images from.Projectér B;‘Camera

. S e L . y
3 was a roving camera which permitted mixes’ and cuts from one

.

portion of a slide to another section of the same slide

(when-such effects were required). bl

The 'dry camera rehearsal proved several things:

[ s

S . ' - 7



_script assistant, who took over the job of setting up shots

,reSponsibility for cueing the narrator. (The narrator was

in a sound proof booth>and could not hear aﬁdio cues from
\the gongrol‘room but could see vi;ual signals, and coéld ¢
\ : -
see the video gortion of the programme on a small “monitor
“in the booth.i< ‘ -' ' )
Final taping took pldce 65 Ebe second gnd third . - ”2 :>.

".days.” Live edits had to be mpde from time to time when “
é A . .

) - t
l ro . . l o

L3

there were too many slides and the projectionists and

[y

cameramen could not keep up with the overly ambitiQus and

complicated video directions; the text was too long and
the narrator was obliged to race through whole sections '

.

just to keep up with the slides; the qirector was not able :

v s °

to keep up the paéé and' concentration requ}reﬂ’for;cpordi- : -

2, .

nation of so many -élements.

Forty slides were elimihated. The video directions

3 A}
. \ ® s

K3

i~

were simplified (resulting in a.considg;able°loss of

mation). The script was shortened to fifty—féﬁr minutes.
S . ‘ .
The director delegated a great deal of authority to the,

4

for whichever camera was 'off air’' at the-moment, and the

4 I .

camera mistakes occurred, the narrator lost his place in" ’ .
) _ ~ N
the script, or the director became confused and issued mis-

-~

e

cues.,

. A feview of the videotape revealed that some 'edits




were 80 close together that, if one were willing to sacri-

fice a bit more of -the text, one new elimination cut might ) .

. .

remove a section containing two or ree edits. The fifty-
. .

'~
¢ -

two minute , secongd generation tape which rgﬂhlted had ) -

1
-

fewet offensive. edits, but Qid suffer a slight iosg of . <

LIS

detail resdlution. Due to the nature of the ,available,
‘ ¢ . - .

equipment, music dubbing rq@uired the production of a third ° s

1 . L]

generation tape. ) i -

Althouqh each successive tape generation suffers a .

} ey Y

‘8light decrement of video quality, the loss is not ﬁérti-

3 T ‘e . ’ . —
cularly distincF in the one\%rbh master copy (which is third .

v
a

generatién). It is quite noticeable in fourth generation’
’ | half inch copies. F - , K
. ' n . .
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) ¢ |i‘h“
ESTIMATED PROFESSIONAL BUDGET .

‘ L]
- N o . . -

v - -

- In—studi% cost estimates, where applicable, refer '

1 . ' N T, Y . )
‘ . ¥ to two full days iq studio: eight ‘hours drY'cémqga rehearsal; ' 2
. ' . ~ - - ' . .
: ) . - .
2 eight hours actual producgion. Ratgiaare quoted 'per hour'
unless otherwise specified.’ . ' LT ’
- , ~ e
, - . . <
o 71 ! ,
T Element . Rate : Cost Estimate
. , . . 3 ,‘/ ] ) 3.
N Studio . $  500.00 per day - $ 1,000.00
- (fully equipped) -. o, . . -7 . ‘.
. ' ' ) r - i - [
g 2" videotape 200.00: - ) . . 200.00
10" reel audiotape = i4.00 ' Lo 28.00
- W , ' . .
b/w photographic '60.00 per 680 slides . 60.00 , -
materials and , . A
. processing - - o
\o e? ’ -l‘ ' .'. . & - 2
still photographer . 10.00 . o - 100.00 “
writer/researcher 1,573.00 per one hour - 1,573.00 :
. progra ' ~
? . . ” -
producer/director 1,000.00 per one hour - 1, 000 OO ,
- . programme o
"~ actor: 127.00 per day | .’ 254,00 .
- ' (of £-camera narratlon)"“‘““--_ ' e 7
. videotape recording , 7.75 B .+ 124,00 ).
o operator v ' ' . .
. . . N \ ' ' t i .
3 cameramen " 7.75 (each) . 372.00 o9
! ! ' v ’ :
S R .
. : 71Rates based on figures supplied by NABET; ACTRA; }
- Mr. Mark Schofield, Co-ordinator of Technical Operations,.
CIT; Mr. Les Nerenberg, Producer, CBC. (Costs.of produgtlon
on filpg are approx1mately $1, 000 00 per minute of final '
product ) » ‘ _ ‘ . ?, L
\ . | ‘ B 1 ’
- }‘"J N - '
. .\L_ . . 5 ! A
- B | ¢ Tei



. .

* Elerfen ’ .

. ] : ' .
¥~\ é lighting director
swWitcher

»
°

N ‘ f;pdrAdirector o

) 0 -
T2 slide.projectionists

c.ciu., technician

¢
: . t€1€-ciné operatox
. -+ 'Script assistanty
' A\ . = ‘ * S
.graphic artist
. . \‘
. *  videotape editor -
. < (with equipment)g\\;\
. : ' ‘ \'
o . '
o . - . X
BN ." ,
N “ L
i OK
. w- ¢
i _ l , - < -
oA "L
. -
D . ﬁ .

- . . P . ’

Cost Estimate

8.50 > . $ 136.00 ’ S

124.00 '\_ﬂ
LN ) ) . ’ L
7.75. - ! 124,00 e
. ' . - ‘e J

' 224.00
7.75 , 124,00 = .
112.00, ,

124.00

@

-

31.00" | K

200:00
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"their opini%ns and suggestions regarding various aspects of

) f
(mpy

v

CHAPTER 1II - e

. DEVELOPMENTAL EVALUATION: PROCEDURES -

Iy )
v

*{b General Procedure

A

‘Three groups of students were originally selected

’ 2

for purposes of evaluating the videotape prografmme, A

fourth group of students was later added to the test popu-

lation, when a professor of Restoration Literature at Loyola

“

College rFquested that the proéfamme be screened for his
class. The students of each group were giuen a preté%t[
, R -

shown ‘the, programme, given a posttest, and invited to write

EY

the learning experience.
. L

The pre- and poSttests72

changes in attitude toward study 'of the Restpration an@
éhanges in' factual knowléage aboht'ghe period. 0ther¢gues:

tions were inqoréorated to éetegpins the students' reactions
to particuiarigfoductioh aq§ utilizé%ién variables.

Students iﬁ'Gro&ps‘I, II, III, received Pretest A

and Posttest A. Students in“Gfoup IV received Pretest A

~—

= . )
72Texts of the tests are given in full in Appendix C.
) ‘ 45 ‘ '

were designed to determine -

A 4

e
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‘ ' g

ot

and Posttest B, a slightly modified version of Posttest A.

(Evaluation of the results of Posttest A had shown cerﬁain

occasional inconsistencies in responses given to some of

the items dealing with production-variables, thus indicating

the desirability of providing greater latitude for possible

A

responses. This latitude was incorporated into Posttest B:

. ?

an item dealing with the general technical quality of the

screening was also exclusively included in Posttest B after

- .

- ¢
unexpected technical problems arose during the screening
for Group III.) 7% ' §

Some analyses were undertaken to assess e validity

i >

and Eeliability of the test results and to compare these

with students' comments and the experimenter's personal

N

pbservations as recorded at the time.

L

l ’..”\

Test Population and Procedudes

Group I (Social Sciepce) ) : ’ .
Population ) .
{

1 : k 17
Group I consisted of forty CEGEP students who were

o .-

. taking 'a collegial level Social Scieﬁce course taught by

the experimenter. These students were selected to represent
the naive test group, since collegfal students were not
‘'expected to have had much exposure to university level

English literature courses. (In order to avoid problems of
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conflict of interest, the students were not told that their

[y

instructor in Social Science was alse the director-producer

of the videotape. The portion of the programme titles
naming the production personnel was not screened.)

Viewihg Procedures
f

,

sections totalling forty students. Each of the three sec-

bs 4

Group I actually consisted of three small seminar

tions saw the videotapé during their reéhlar Social Science:

seminar period. Since the three seminar periods ran conse-

cutively on the same day of the week, there was little oppor-

tunity for inter-section discussion. The students had been ,

&

L )

advised the week before that they would be viewing a video-

3
' tape and attendance was 100 per cent for the screening

sessions. The students were not forewarned as to the con-

tent of the programme. T

The viewing room for all three sections was a small~

classroom with two television monitors, mounted about twenty °

feet apart and at a height of about six feet. During the

screening some students were observed switching their

attention from one monitor to the other, but the technical

quality of the two monitors was of about the séme level' and

students eventually chose the monitor providiﬁg the most

¥

convenient line of vision.

[3
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Pretest Procedures., -’

Upon entering the viewing room, the students. were

handed a copy of Pre;izstﬂA. They w%fe instructed to fill

a

it out to the best o dheir abilities and not to agonize

over answers or difficult spe;iings. They were advised
that they were participating.iﬁ thé evaluation of an edu-
cational‘v;deotape and -that it was the ﬂrogramﬁe, rather
than their own abilities, which was being tested. Many
students proved wary and demanded to ﬁnow why they haé to‘

give their names on the tests if they were not being person-

-
4

ally evaluated. They were reassured that it was simply a
L ,

matter of facilitating the compilation of results; it was

not exélained that there would be a follow-up posttest

]

" which would be matched to the pretest according to name.

(The same wariness of being tested arose in all four test

groups. Similar reassurances had to be given to all groups.)

o

Approximately eight minutes was allowed for completion

of the pretest. The time allotment was considered sufficient
¢ '
since it was expected‘'that the majority of students would be

unable to answer most of the factual knowledge questions

N 1

contained on the second page of.the pretest.

i

. \ e
Posttest Procedures I

Y

After the completed pretests had been gathered by
L} .




%

I'd

/7 ]
the experimenter, the videotape programme was cable-cast

i
— .

on the two monitors through the university's closed circuit
. (

system. Immediately after the viewing, the dtudents.were

-

each handed a copy of Posttest A and were instructed to

.complete the test to the best of their abiiity. The students

\

were iqvited to write their own comments regarding the pro-

gramme on the back of the second page of the test. ‘

Ten- minutes -were allowed for completion of the post-
test: the time allotment proved sufficient sinee all of the-
st&&égts handed in their tests before the end of this period.

The Socialk Seience course taken by the studeéts in
Grpdp I involved the stu@y of certain’aspects ofiteigvision‘

production. Several students approached the experimenter

at the end of the posttest perigd and posed questions about

.the various production aspects of the videotape.

Group II (Restoration) . ' -

*

Population

Group‘II consisted of twenty-nine students taking a
universiﬁy level English course in Resforation‘and Eighteenth
Century literature. This“group wﬁs particularly important

to the evaluation procedure since the programme-rwas speci-

fically designed for use by students of Restoration liter-

atufe, It was expected that students in this group would
N :

"

¢

L]
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represent the 'high-experience' test group since they were

involved in a university level course dealing with a spe-

4

cialized area of English literature.

4
)

-

. t ) :
Viewing Procedures
- ) The programme was originally -offered for in-class

viewing to the professors of two separate sections of the

~%

~ Restoration course. Both professors refused the offer

programme would leave them with insufficient remaining class

houtrs to cover their own scheduled materials.

The professors suggested that if a series of view-

-

o

ings were offered outside of class hours they would recom-

$

mend the programme and encourage their students to attend.

1

Bq%: professors refused to make attendance at the viewings
compulsory. e

. ~
Five different viewikg times were scheduled ahd

3
1

students were advised that they could come to the viewing

room at the time most convenient for them, Postefs{to

'\r v
aéil?tise time and place of the viewings were displayed

throughout the university since it was considered any extra

o viewers might provide additional significant data for
AN evaluation. ' ' . .

L]

Only four students from the Restoration course

&

N .
N -

claiming that the devotion of an entire class period to ‘the




attended the.voluntary viewings. The response from the
university-at-large was also very weak.’3 six persons came
out of curiosity in response to the posters. Four persons

left immediately upon'being advised that the programme was

of about one hour's duration and. involved a testing period.

. The test results for the remaining two''persons were incor-

‘poratéed into the scores for Group III (according to their

claimed‘le§el of previous experience with‘univergﬁtz\ifvel
English courséé). | ‘

For two of the viewings, the entire audience con-
sisted of one viewer and thg experimenter. Ewen when éhere
was only gne viewer, the same procedure was followed aé.'
with a larger group.

.In explaining why more students had not attended

the voluntary viewings, one professor offered that the show-

ings were scheduled too close to the Christmas examination

‘period. He also suggested that"by mid-term the students

were beginning to concentrate on Eighteenth Century liter-

ature and perhaps felt that the prbgramme would have been

P N
more useful to them at the beginhing of the term, when they

3

were dealing specifically with Restoration literature.

73This response is typical of that accorded voluntary
pedagogic gessions at this university according to Dr. G.M.

Boyd. Persocnal unication, 1974.

-
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i

)

- , The proféssors of both course sections recognized ' °

the value og background material when teaching English litey-

i ature -and each devbBted at leasf two whole class periods to
the coverage of this material. They each bemoaned the fact
{ that they did not have sufficient class hours to deal with ' ~,

the material more fully. They encouraged their students to

attend the viewings and were disappointed at the low attend-

)

1 . Iy

Y TR} N Al
.

ance.,

° }

[

The fdilure of the compromise voluntary viewing’

-

scheme finally ﬁrompted one proféssor‘ o agree to an in- )

class viewing. The twenty-five students in this ségbion,
0>‘ A . i

“

plus thex four Restoration students who attended the volun—[z

F Yo e : 'J
tary viewings, comprise Group'II. - !
1

L} ]

LA The professor introducéd the videotape with a few
words to inform the students that she had already , covered

+ some of the programme tontent in ﬁer own intfoductory

=
)

. lectures. -Having already seen the programme beforehané,

she added that she expected that the videotape might help

]

the students to visualize events and ersonages that:they K

. had been discussing in class.
l ‘ \

-\ The d&swing rooms used for the voluntary and in-

»
-

v
)

class .showings of the programme were very similar to that
used for Group I. In all cases, no cable-cast or mopitor

technical difficulties were experienced.



' - : ZB 3
a - .
\ - . A )

;Pre— and Posttest Procedufes.J ‘ B ;
. ‘ . } The same testing ;rocedﬁres,were follo@ed with Group T
. . :
II as with,Gréup;I. Group II received Pretest A and Post-
test A, éhe students received ;hé‘same assurances ;nd .

sy

'teSting time allotments as“had been givenéto Grouﬁ I.-
g; There was adequate time within the class pégicd for the
’ ‘cqmpletion of .all prqcedpres~

| (&he aesirability of random sampling compuisory

assignment of the test subjects was realized by the experi—
B e i

v : menter but this was simply not practicable for this project.f

Group III (English 221) . . Y
. _ Population ’ _ : :

Group III consisted of seventy-four students. The

)
i

. group was original;y comprised of over 200 students enrolled

- a

’ ) ‘ N N
in ‘English 221( a university level survey course in English

literature: the course content %ustﬁbriefly touches on the

L - ' .
Restoration period. The students in this group were expected

to represent the middle gkoup between the naive students of s .-

Group- I and the more experienced stﬁaents of Group II. It

- -

was assumed thatluniv%;sity students taking a survey course

in literature’were demonstrating -some interest in the subject -
/
. . X
- Q}t would be lacking in™the g¢xperience necessary to pursue

- -

a specialized study, even if they so desired. B

‘" T
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e

Group III consisted of one large block of students,

[

" :
all meeting in the same aunditorium at the same time. The

professor permitted an in-class viewing. (He was one of

the professors involved in voluntary view_ing scheme of -

»
s N

Group II and had witr;essed‘its fa‘ilure.) . ’ \

. . - ’ . . . -

Due to several problems which arose during the test-

ing procedures, many of the pre- and posttests had to‘'be
: ' g .

L « [}
- discarded, leaving only seventy-four properly completed )
. ," é} -
pairs of tests. Even after the eélimination of spoiled tests,
./ , | . i
Group III st/ill proved to be the largest single test group .
/ .o ‘
(N ='74) ,-/7/4 almost twice the size of the next largest group t .
' S z
(Group/I, N = 40) . -
Q ' ‘ N -
Viewing Procedures '
The large. siZe of the class and the physical strua- > |

/
\ -

ture of the auditorium which served as their classroom were

* t )
v

" major contributing facﬁor's, to the cable-cast and monitor

~

technical difficulties experienced by Group III during the
showings of the videotape. The auditorium was not equipped:

- for television presentations and facilities had to be impro-

L]
1

vised.

. »

Four regular size television monitors were brought
- . ~

~

int'o the 600 seat auditorium. The monitors had to be placed

A
)

74Thicoughout; this report 'N' represents 'number- of Lo .
subjects in the group'. . . -

\ - e gy



<

" —— -on the stage at the front of the class. The structure of K

~malfunctions of two of the monitors. Thege was a‘'delay °

" while a technician was called to adjust the monitor;. When'

 the.placement of monitors at ‘convenient locations throughout ‘

. :
present in the ‘auditorium. Com)munications with the techni«)

\ * B
. L3

-
n

the stairs, which form the aisles ‘in the room, pro}iipited

the auditoriym. Those students whb were seated at the rear w»

A

of the room were distant from the monitors, but had no

trouble hearing the audio portion of the programm which was

equally distributed through speakers strategically located
| L o,
throughout the room. , ’ . i
. s .

The pro:jramme was cable-cast through the uni rersity

closed circuit system: therefore, there was no technician

N4
cians in the university distribution center were by tele-

I3

phone. L. 'y

a
.

The presentation had two false starts caused by the

7

~

-

he -finally axNved‘, he was able to repair only one of the
sets. The other monitor continued to have picture-roll

tl'é'oughout the showing. .

Pre~ and Posttest ?rocedures '

&
.

Thé professor insisted on introducing. the programme .

himself and he gave the pretest instructions. Unfortunately

he failed to reassure the students that éhey, were simply

o !

-



| . /
evaluating an educational programme and that they were not

being B tested on their own abilities. Feeling pressed for

2
7

time;\ﬁé did not check to see if ail of the completed pre-~
tests had been coiléqted before calling‘downwto the distri-

N

bution 'centerito start the cable-cast. lSome test paperjj

. : -~ :
were keit and filled' in during the actual viewing.

L3 °

Students in Group III received Pretest A and Post- -

. The pretests of those students who kept the test

.

throughbut the presentation had to be discardeéﬂ »'The post-

tests of those students also had to be eliminated since

i

they could no longer be matched with a pretest; also, com-
/#ﬁgpleted tests which did not bear a student's name were ‘dis-
carded since names were the criterion fgr matching pre- and
. E ] .«

posttésts. Group IIXI was the only group in which the

'y

absence of names on the tests was a factor. in reducing the

.8ize of the test population. _ ‘
) ]

A

The courSe professor insisted that the experimenter

e . .-

“ o

maintain a-low profile during the presentatioen. Trying to
’ .0 )
control such a large group proved very difficult and frus-

. - ,
trating, particularly singe the experimenter's test procedure

L]

instructions were given by proxy (by the professor). Some
of the reasguranéég to students that the experimenter would

experi-
[

‘have given were not presented.  The value, to the
mentéf, of matching pre-~ and. posttests waé not impressed

»y . . 1

(%3

-

\

et

AN
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-

- #

. v, ? . .
upon the students. Scmé‘of the students sihply walked out

S & ‘ ' . : .
immediately after the viewing and provided no posttests.

-

jhis served to further reduce tﬁe#size of the final test

pqpulétidn. L Qe
! . ‘' :
- ‘I . .
Group IV (Loyola) ] : . \ y

| !

oPopulation . '

Graup IV consisted of fwenty—four students taking a _
summer course "in Restoration and Eighteenth Century liter-
@ .. . : .
ature at Loyola College, Montreal. (The course professor
. . - o

had been told .of. the existence of, the videotape proggamme

’

' by one of his colleagues at Sir George Williamanniversity.'
. o L - -

He requested thét a presehtation be arranged for his stu-
: . N ! .

L4
'

dents. )"

¢ - |

-‘Although GrouﬁJIV had not been included in the ori-

»

ginal experimental design, the expe}imenter decided tQ

incorporate their test results into'the'évalug:;on pxocedure..
® .- . N

The Loyola students were taking a Resgoration literature

course similar to that'taken by 4he studéﬁEE_ZE~Eroup Ix

‘and it was felt that Group IV could pro%ide additional eva-
™ luation data'froﬁ 'experienced’ students. kAlthoggh Group’
) ?st 'éxpefience' scérés wéré‘soméWhat léye?ftha; those. for

i
*

‘ _ .-
than those for Group I and .Group
o mhese = ) .

Group II, they were, higher
II1.)’ The addition of Greth 1v to the test'pop}nlatibn'aléol

3

2
. . N A it e -~

=

-
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0

1

4

=
.

%

N

size Bf ‘the classroom and the short distance between the

6 <«

&

()

- Mical faul‘ts",in the monitor. Unfortunately he was unable ‘ "

i . "\i. . 23

.segvad to prov1de the experimenter with an opportunity to

b : : 0 L
"utilize a modJ..fled te°t1ng 1n;t‘rmsnt‘; Posttest B. ' .

3 . ! ‘ { - "',
/ - © ﬁ # : N
. . . M o . : ’ NS ’ 1
Viewing Procedures N X - \

P .
.

Q

AJ
* A ' : L ' . . -
The viewing room for the presentation was an ordi-

il

nary small classroom. ° There.were no facilities- for central - .

cable-cast distribution, ‘A single monitor was cable-
' <

Y ‘ - . ] . o .,

" connécted to a videotape play back machine-located in.the . . ‘

. ° f [ . \- .
. 3 A ~ ‘ - |
classxoom, a few feét from the monitor. . s .-
';"C\ ‘ 1 LY ’ e ;
: A technlc.lan p‘resent ‘during -the v;’ewn.ng, 'manually B '

[N F—_— » 3

operated'»the play back niachlne and attempted to adjust tech-,

to krepair a malfunction in the ,audio system. Studénts were

s \

flnally obllged to watch the v1deo portion of the programme*
oS . ’
on the monltor whzle listening to the audlo through a small
€ t > < . \‘

speaker in the ’playback machire, a few feet away. Th?a small' .
» Py ’.,‘ hY / ’ b
‘ . ) - g . ‘ RN
monitor and the speaker coritributed to a s\atisfactory' set-

- S 3

up and at -the #ime, no stydents complaxned abeut the

N 3, G
arrangement or reported any perceptual dlfflcultles arlslng

-

from technical problems. o ‘

-

B ¢ . s
5 . ¢ 9 b N ) .

®
' ' N . k4

H e . - , LS
.Pre- §nd Posttest Pfocedures 7 ° ) X gﬁ“ .

r 13
A ’

The experlmenter,. rather than the co}Arse professor,

L

controlled the testing procedures for Group IV. Condlt-lons °
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¢

were found to be valid for evaluation purposes. . o

£ R

4] “ ' x
- 5

2% )
’

were very similar to those fe;/éroup I. Students poged
7

P f . : .

questions about having to give~ﬂhelr names on the tests.

¢ o

They were given the Same assurances that had been given to

Greup I.
[

o L)
Students were given Pretest A and Posttest B. The

time allotted for cbmple?'on of tests proved adequate. All

students completed the:pre- and posttests and all the tests

4

'S ‘ 1 ¢ ’
\ . 3

- 3 ¢ .
9 ; *

N . . The Tests

. - 2 » -

~ . . { ve . RPN
¢ . The pre- and posttests were designed to serve as

developmental evaluation instruments for the videotape pro-

grémme: The' tests comprise of four sectionf of items plus

A - %

. ) S . e~ ) '
, Spaaqe grov1dedvfor'students' comments. The sections repre-

B N ' : & !
sent folr major areas of "#hquiry: (1) levels of previous

s

' experience'(Section I); (2) 'attitude’ gains (Section II);

(3) factual knowledge éains (Section III); (4) production

»
- «*

and utilization variables (Section IV).
t]

f Sections II and III appear on both the pretest and

) ‘ ‘

. the posttest. Section III is abbreviated on the posttest.

Secfion I appears only on the pretest. Section‘1IV appearé
ofily on the posttest. Section IV is the only section which

has been modified for Posttest B. . ~ '

*

FR L
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Section I (Levels of Previous Experience)

Section_f consists of Itemsé}74 on Pretest A; The .

scoring range is 0-15. .
! Ny . L - Q

- In order to determine which group of"?tudents was -

best served by thg videotape programme, it was deemed ne-

cessary to first ideﬁtify the test populatign and to verify
( -

\
if they did indeed represent different levels of amount of

t )

experience in the study- of R?Ftoration°literature.'
: 3 :

{ N . 1

Section II ('Attitude’- Gains), ’ .

Section II consisﬁs of Items 5-7 on Pretest A and

Items 1-3 on Posttest A and Posttest B.:' The scoring‘range g
. - T
was 0-6.

\

4

Comparison of pre- ahd posi::jj stres in Section II
was used to determine whether: students' interest in the

- - . & - p-

Restoration period had been affected by viewing the video-
. * - * :

baﬁe programme. Gain scoresd§or this section were also used
to determine: (1) whether there was a correlation between

‘attitude' gains (SectionII) and factual knéwledge gains

*

(Section III)i._(2) whether there.was a' correlation between

‘aktitude' gains (Section II) and experience scores (Section ‘
S | o .
LY ” “./ \l
1

Section III (Factual Knowledge Gains) L

. R ’ :
Section III ‘consists of Items I-24 on page 2 of

-




1

Pretest A and Items 1-15 on page 2 of Posttest A and Post- '

test B. Only those items that appear on both the pretést

" and the posttest were scored. The scoring range was 0-16.
: Y

Comparison of pre- ahd posttest scores in Section

L]

11T was used to determine whether the programme®™had promoted
gains in factual knowledge about the Restoration period.

The items were numerous on the pretest so as to

-

iphibit thqse students ﬁho-ﬁlght try to memorize the ques-
tions and.simply take note of the answers as they appgared
in q%e proéramme. Thg’number of items was reduced to iS for
the 'posttest. It was copsiderea‘that this was aﬁ ample
number for evaluat}bn purposes. - Vaguely phrased items, such
as numbers’ 10, 21,'and 22, Qere eliminated, along Qith item§

& 1
such as number 7 and number 8 which required a greater

b

expertise in the Res#bration period than was expected of

the test groups. e

While all 15 items were intended to serve the pri-
mary function of determining gains in factual knowledge, Co

e
w ¢

. Item 3 on Pretest A (appearing as Item 5 on Postests A and
B) had two 'secondary functions:

(1) The expefimenter wondered whether a more eso-

teric or obscure name or fact:.could be remembered by

E

\

Qtudénﬁs when it was mentioned only once; briefly, in a long

programme crowded with. factual information.' (The answer is

k3
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no; no student supplied the éorrect answer on the pretest

and only a very few responded correctiy on the posttest.

Thus, although there were opportunities for gains on this

-

item, the results were wvery low.)

T

(2)'For reasons of a rather personal nature, the
exper imenter simply wished to remind students Ehat, even

,though they could not remember this particular name, there

a

were important womenufuncth%ing during the Restoration

(besides actresses and courtesans).

A . rd
-

The items in Section ITI requife specific’ factual

responses. While it was hoped that there would be substan-
- 3

tial score gains between the pre- and posttests, it was not .

expected that students would be able to answer all of the

guestions on the posttest merely as a result of having ~

i

viewed the programme.. ° d

Gain scores in Section III were correlated gith
gain scores in Section II in order to determine .if factual
knowledge gains were related to 'attitude’ gains. Section

il
S III gain scores were also correlated with scores in.Section

©

’
I in order to determine* if factual knowledge gains were

: . . v N
related to levels of previous: experience. Lo

\ ° ~

Section IV (Production and Utilization Variables)

. ' Section IV consists of Items 4-13 on Pretest A or

Al
- 4 . ' " \
M v . v - .

\ L2 N BN
» "




"the experimenter concluded that the posttest should have

63 J

y

Items 4-14 oﬂdﬁosttest B. Students; resp?nses to ;tems in
this section were tabulated for purposes of evaluation.

The items in Section IV deal Withlspeciﬁic prod?c—_
tion and utiliéation variables iﬁ the videotape programme.

~ 4

In effect, students were asked to rate certain of the pro-

duction dqualities of the programme on a given scale. They
were also asked, in Items 11 and 12, whether they -.considered

the’ programme or similar programmes beneficial. The experi-

menter hoped that the tabulated responses to Section IV

a

would indicate how the programme might be improved on a
production and utilization basis.

Posttest A and Posttest B differ only in Section IV.
. vy ‘.
The modification of Posttest A was a result of the experi-
o }

menter's observation, when analyzing ‘the tests of Groups I,
II, and III, that éheré‘were a 'small number of inconsistent
responses to cerggin items in Posttest A (e.g., some stu-
dents, when asked if éhe visuals changed ‘'too fast',6 'too
slow' or 'Jjust right', checked off more than one:response.),
It was assumed that an inconsistent response indicated that
the student considered the'particular production qual;ty

erratic.

Although inconsistent resbonses were infrequent,
[

provided more latitude on the given scale of responses to

\i

*
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"

accommodate those students who felt that certain production
elements were of 'uneven quality. ’ - a

. When the opportunity arose to show the programme to

the Loyola students (Group 1V), Posttest B was ‘devised.

The given scale of responses to Items 4, 6, 7, 8 was enlarged

3

to include "uneven" as a possible response, Item 9 was modi-
fied to.include, "at times é@&oughout." ’ - A .

Item 14 (only on Posttest B) was included as a pre-
. * ' . T
cautionary measure in” Posttlest B. A small number' of students

¢

.in Group III (English 221) had complained, in their comments,.

‘that thqﬁmalfunétion of the television monitors during their

: \
viewing had interféred with their appreciatibﬁ-of the pro-

a

.gramme. Item 14 was. incorporated into Posttest B in antici~

pation of possible serious technical difficulties which might

cast goubt on the validity of student responses to items
dealing with certain production variables. It was considered

o L I
that students faced with malfunctioning television monitors

3

might confuse monitor quality with production variable

“\,

guality.

~ Group IV students rated the overall technical quality

i 7y
of the programme. Those who considered thé quality 'poorﬂt:
or 'uneven' where asked whether this fact ha& interfered

with their appreciation of the prograrime. (Fortunately

there were no major technical problems during,tHe Group 1V

a

N



¢

showing and the responses to Item 14 were overwhelmingly
-

"good.") ) & . .
AN

" % rtem 13, which appears on Posttest A and Posttest:B,”
does not, strictly speaking, deal with production or utili-
zation variables. It is a 'catch-all' 'question, serving to

determine, in gross terms, whether the programme had achiev®d

" its primary objective of familiarizing the students with thd

major events and' personalities of the Restoration period.
y : — -

Students' Comments

" At the end of Section IV, students were invited to.

‘write their comments regarding the programme. The comments,

‘

‘their type, kind, and number, were compared with %he test e
iy \

results. They also served to amplify particular iesponses

to items. A surprisingly high proportion of students (56%,

- N = 94/167) chose to submit opinions and suggestions. There

were over 225 individual comments on various aspects of the v -
programme. 2 . o§ > : '
., \.z ’ ’

’ i} 0
. Y-
1
1 ' . -
o] - -\ ;
s N - hY . {
- %
L K ' .
r D .
. /\—/
- ) R "‘L :
- o - ,
I / -
. (> ! !




. 7 CHAPTER IV

 DEVELOPMENTAL ,EVALUATION: RESULTS

i
. a

“ ' _ Altogether over 300 pre- and posttests\were;édminis-

‘
N tered, of these 167 were satisfactorily tompleted (enabiini/) .

preJ\and posttest comparisons) and datga analfzéd,75

<

e - * L Y
. Results: Section I (Items 1-4, Pretest A) )\ -
y .

Section T differentiatgd the population according

to experience and the results appeared valid when compared Lo

+

| .
\\to the kndwn courses being taken by the studgnﬁs. Table 1

i Y
shows the average experience scores for tge total, test popu-

-, 1\'~ & Co. ‘w"
hq\? lation.and for the individual test groups. o

‘The expeqimenter Had expected that Group I would

have the lowest average score folléWed ciosely by Group III, -

.
) - [Y

Gréups II and IV were expected to have the highest average

\ ' scores. ) ’ . ' /
\ .
: )
P& N /
. 75Computer progra for data analyses were supplied .
- . /? the University Compl\TgCe’ntre using resident stafistics
rogrammes . . i .

66 , . .
Cn :

-
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s

: : o TABLE 1 -

AVERAGE 'EXPERIENCE' SCORES -

\ ' t [+] ) o \' R .
. e . -
o Test Group o N ) Aver@ge Score
A
- Total ;Est Population - 167 : 3.9°
. ..\ ¢ -
Grouwp I . (/// 40 3.4
) : ' ' . . 29 5
- Growp II - ' -
Group III o 74‘3 2.9 77
Group IV L 24 4.7

©

v Noté; The range of scores for all subjects was 0-13. The_
interquartile range was 4, from 2 to 6. - T
\J ‘ »

The fact that Group I had a higher average score

-~ ~ than Group III may be due to two unforeseen factors. The

~

collegial -stiddents in Group I could not have taken as many

university level English literature courses as many of them "

claimed. The experimenter speculates tbat'some of the
studeﬁts inéluded high school level courses although they
had expressly beén asked not to do'so;_ Perhaps som; of ' the 7’.
students were confused by ghe term 'Restoration'. Et'is ' K
.. =+ quite possible that,. for,sdme students; this was the first
. , ) . .

time they had been exposed to the word '‘Restoration” (as '

used in this context) and thgrefore they may-' have givén ' .

. . - Y
. . <4

°>
,

|
[ T L0
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arbitrary answers to the items employing that ‘term.

The experimeﬁté; can pffer no real explanatior for
\\;,\\ ° ’ ’ ’ a (
the difference’ in average scojes for Groups II and IV. On

A
a

the basis of scores Ffrom two shch small groups (N = 29,

N = 24) the experimenter does not feel that a conclusive

statement can be made about the nature of the possible

differences in experience levels between summer school -

~

students and those enrolled in a regular programme. *

«

Results: Section II (Items 5-7, Pretest A; Itehs 1-3,

Posttests A and B) - ~

Section I was an attempf to appraise.'attitude™v
X I3 ) Y ' .
change promoted by exposure to the programme. ~Change was

achieved by using gain scores defined by:

' 76,
. a . (Posttest Score) (Pretest Score) ’
G?ln "= (Maximum Possible Score)- (Pretest Score)

t °

” This measure of' gain is better than one‘obtained
< -

P
v,

simply by subtraéting the pretest score from the posttest
S N 4
score because such a simple measure of .gain tells very
VA - . -~ T R
little °if many students get 3 large portion. of the pretesﬂ"

4 ., - W
right. Usually gains, as defin%d'~eie in the range from

~

'

{

76This forfmula is a modified version of the gain formu-

la given by F.J. McGuigan and R.J. Peter, "Assessing the
Effectiveness of Programmed Texts: Methodology and Some

Findings," Journal of Programmed Instruction, III, No. 1
(1965), 23-24. - . R :
" , -/ )
V. _':\‘\ - \
\ ~ ]
;- / » v
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»
.o~
’

‘zefg/to plus 1.0, but occasional anomolous negative scores

- H P}

or gcores greater.than 1.0 can occur (due to forgetting or °
disinterest) hence it is better to examine the interquartile
ranges of these gains rather than ordinary averages and =,
I 4 ‘L . g

standard deviations which miéht be badly thrown ofﬁ/Ly an

anomolous (e.g.,-1000). gain scores.

The gain scores for the three '‘attitude' items were
+ , computed for each séudgpt and then the average gain for each

°

group was compiled.

~

‘.‘} Table 2 shows the éverage'attitudé‘gafﬁ scores for '

3

the’ total test population and for the individual test groups.

l

e
In all groups 3n appreciable number of students

exhibited positive changes in ‘attitude’, as measured by
. ) | ' | (
this test. The gain- scores indicate that'attitude' both

improved and deteriorated. A large proportion (72/167)
. 4 '
' showed a p051t1ve gain averaging 0.%3. A’ Qulte small mino-

"rlty of students (18/167f‘éhowed negatave gains. Roughly

half of the students' (77/167) exhibited no change in 'atti-
s . . S -
- tude' on this test. ) )

fﬁe largest 'attitude' change (0.58 galn by 35

students) occurred in GroupliII. Slxteen studeﬁ\s shoﬁed

e

a.smaller (0.43) positive gain in Group I. Positive gains’

' ,

, were als® recorded for twelve students in Group <II" and nine

students “In Grqsp IV. There were no majoriﬁifferences in’
. L N
: te '

| r ' . Loy ‘v.‘L?;

. B
. . g v . .
T .« . \
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Q .
distribution, of gains amdng the four groups. . ' . =~

te

. ~"\

i

TheVscqges are based om three redundant questions

!

‘ which are well .correlated among each other#and hence are

N e . hd : { "~ o -
g . +. ‘somewhat reliable. Cross cofrelations among the three
\ ) : . S " . -, L\/,&
| 1 “ 'attityde' items wére compﬁ%ed and the(%esults were:, o "
‘ . ‘a“ /e . ' < e e ° )
L— I1I, ='0.42 oo .
4 * ’ & -* I . '
! I,I, = 0.46 S v
~ -T173 ’ . %
v [} . R . " * - . , §
~ .. ' ., IgyI3 = 0.44 -
R . - ) - \ N .c‘ .
« (These were dignificant at® 0.001 level, N ='80.) The - .
. . 4 - - * AY _‘X

',résults seem to indicate that the three items avére measuring
' ‘ . R v .
stronglPrelated 'attitude' factors. w . L

B
o .o 3

; Students' Comments on Attitude éhgnge | ' o .
/‘ : | © ' ’ ~., -7 ° ) ’ s ’
.. - A-very small proportion (6/225Y™bf the individual -
-~ oL Yy § P . A e
. T e e ol v - . ‘ |
"% ! _-student comments referred directly to attitude change, o s
- ' ' 4 . -

{ : : . . .
although there were nineteen general references to.'interest'. . ,.

A
t

p ’(e.é", "The program was:&ery intéreSting.d°$ d “The  pro- ' S
E ‘ . L ~
. grammé was a hell of-a lot bettef and more interesting than
- . . T . ~-

L] N O .'\ \ -

z < I‘eﬁpectgd it to,bel") . / -y .
- .‘ o : . o ¥,
~ C. Direct comments on' attitude change ranged from such
Ce : f' L, ° . T - ' - BRI
&‘obqiously néga;;vgmremarks‘as, "It failed, to interest me Lo

¢

¢
(i}

enough in'the pepple. of that time." and "It's not my bag."
, * ¢ ~ : %

v :
“ . . to such.gryiing admissiohs of slight pos;é%ye change as, \
- N N 2 v . " . -,
"I must,confess that this wogld be a good ‘historical, piece -
L o = .
-\ L [ . ‘ '
. / . Na'.'\' L ,"" /
~ ~v - o




for ,\to show,’ 1 was, ayli tle bored malnly becagse T dislike
N _ Poe Ty
e [ hi’st"ory,.“’ and “1,fdufld it hard to follow. ThlS mlg"ht Be
| : ‘ e A 3 o

.

|

|

\ . . - - } . \

.due to the *fact ‘that at the beginning -of the session I had |
§ < . , e S !
\

. ‘very ,llt'}:le interest J.n'.'the .

N P ' n ’
eventeenth ‘Century.” , W !
. R -~ 4 ’ . P A
. Y e

~ NERU :
. .
.

-

.. Results- §ec;t10n III (Items 1-24, pk Pretest A;
) . ¢ '\ P ) ' "
. @ . o

a4

“¥ Items I-lS p.2,P0§ttests I} and B). T . S . ‘.‘,
7 i N

¥ Sectlon IIﬁ was an attempt ‘to appraxse change in

4 kY ;

the amqunt 'of. studentsL factual knowledge about the :

A .
! St

= ’Restoratiqn peried‘as a regult of exposure to the video-

3 coe ‘ >
e ) . o . .
tape “programme. Gain scoxes were compﬁted in the same . .

manner' as the 'attitude' gain soéres. The gain scores for
B ﬁ “ ’ , \,V
- T ) ’ i *  J \
the fifteen items, which. corx;esponded between the pre- and’ :
posttests, were computed £or eacyhu student and then the, N

\~\~ r;? .

~ ¢ .. . average gain' for each*groﬁp was compiled.‘.' Table 3 shows, . '
,\_'/?(::a\(erage factual‘knowl'edge\ gain scores for the total. - N

- test populahgon and for the J.ndlv;Ldual tes'b groﬁpsw
< 7 . “a N £
: of the total test populatlon of 167 people all but
- . v ° . ) ' ~
\7 <0, - - . .
B ' foui' stu&ents exhlblted an appreciable galn in factual . . LN »
. 4 - . - . 3 P *

Q

_ kn’gwledge. ¢ There Werehno negative galns. The average gain .
io". ) l’. X L a .
was +O 43 and t/he 1nterquartile range was 0.35. »(ThlS A
B ‘\a
{ . clearl,y Shows .that the programmé enabled most stédents to ‘

~
Lo 0’ 1earn new: ?acﬁl reJardlng the Restoratlon perlod ) N -t ‘
: I W
a o\ + ’ > ~. "')' A" B 3 ’ . 3 + ‘ L g
* i 3 . |
) ¥ . * . . .
. 1 l' . ¥ R ;'
¢ ¢ ' o -
Y , - s - ¢ §o
( ¢ 4 ¢ S - v ’ ) L
) - - r L !
oo s . i . ' ‘
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R ' < . e . P ‘ o, p
. . TABLE 3 B
-, - ¥ .
%\ o .- o, . . .
; ° SUMMARY .OF 'FACTUAL KNOWLEDGE' GAIN SCORES
@I , - y - . Al .
' ’ ‘ ~ -4
. \ .ngrahl N N Average N . -
Test Group, | Average - . : of 'O' Gains ’
o .Gain \cains | +caihs _ \
« “ ') ' 6
g . - » N '
. Total Test _ < : : X
Population +0.43 167 163 |  0.44 T4
Y A , .-
L] » . . . \
“erow'r . & 40.29 40N 39 0.29 IR
N ’ ) . [} ’ . . N
Grodp II - +0.55 i 29 . .29 0.55 0
-~ + ) i : * . * - -
Group I£}~ : +0.47 74 72 0.47 2
e . A RN - '
+ Group IV , +0.46 ] 24 23, 0.47 .1 |
.‘ . . ' \ i ‘.}
yC ; : .
gote: Interquartile range of the. gains for the
- ! entire test population was: 0.35. , . -
- N , .
} » - © w -
. . Coe Lo ’ . /.!‘
As this test involved constructed answers to factual ‘Y
questions, its validity is irntrinsically bigh.f Since the .
scorés of the various groups were, roughly comparable, a . 3g -
5 . . __{z"-/‘" ‘ ! . )
féin measure of reliability can be assumed. . '
' The greatest iferage'fact'gains occurred for the .
- . N '
twenty-nine Group II students (0.55). The lediF gain was ~
. * .
BQ}erved for the'39/404Group"I students (0.29). The students )
A . N ! - .
. of the other two groups (Group III: N = 7%/74,'éverage
\ - ' i 3 . 'l
gain. = p-47. Group IV: N = 23/24, average gain = 0.47)
o - : 5 3
LY \ . . .
#" learned an appreciable number of facts.
- , : - - . A
) . ‘\‘ ¢ . » , N ¢ )
. \Y
. ~ :
4 . .
N\ ..
- »
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Students' Comments on Changes in Amount -of Factual Knowledge

> - S
Eight students specifically reported a positive gain
in factual knowledge. Representativelcomments are: "I feel

. . . L R

I have learned a considerable amount."; "I was able to learn

| : :
some information on a part of history I did not know any-
thing about..- "Helpfui to Students of the Restoration.
Certalnly fills many gaps of'knowledge that students have
'Only one student. claimed no gain .in factual knowledgq.

. ¥ -
In 2 somewhat fualified statgment, he wrote: "I did not

' . [y
learntahything but I enjoyed watching the workmanshig and
¢ : : ‘ ‘ Ly
ideas." ' )

~ o
A small number of,studeﬂ%s (3/167) questionned the

5

scrlptwrlter s version of centaln hlstorlcal events One ﬁ\l .

student seemed puzzled that "In the book¥?€§~ays ‘that
| Yo :
London was probably burned dewn by the CathoIics, [but] vy

-

in the film it says it was an accident in g'bakery.” ]

Ten comments related to long .or short term retention
®of information problems. Students wrote: "It would be

-

§ N . N
interesting to ask me these questions one month from nb&.

"The names of many of the people described in the programme.

have already slipped my mind."; "If I did remember anytﬁing
| . . - .
it(wig a matter of placing which name came first in the
. . ' , . ‘
presentation.”" One student stated bluntly:  "If I ‘had

realized that there was going tgp be a’[posttest] I would «
. ) N ‘ »

} * °
»

! \




s
& o

-
- "

have taken notes."”

et

<

N . 2

There was one specific reference to the item con-

cerning Aphra Behn (Item 3 Pretest A, Item 5 Posttests A

and B), which the experimenter had included in the ‘test for

LR} - *

. N “4
remember the name of a rather obscure personage who was ¥ ’

-
»

-~ . [ mentioned only briefly in the programme. The student '

’ ' /
\

~

< .

) & ¢
wrote: "All those names which T tried to catch, I seemed ":

e ~(e.L},»;§ﬁhoress)."

. T -

"' experience’ group),‘comglained*ﬁha¢ the progranmme ;:;333 o

to simplify events a%d personalities and that the kind of

Ed

[} v - "

Three students, all of thé&m in Group II (ﬁhe high . 5
N L . ‘

to have failed. I believe the names weren't stressed -

+ information disseminated by the programme was not of parti-

.

« l

~ }

i . lock at something rather ‘than this bird's eye view which
. LN

‘ N ~ the express purpose of appraising whether students 909%21

cular benefit to them. One of the comments stated: "Sorie

3 .of the_views too simple and general. I prefer a c%zﬁnr P
-~ . v « R

gives back the’ kind bf information one keeps getting every-

~

4

e ' . where." Another student dryly-moted: "Char}es had a more

ATy

Lﬁ ’
A
‘

Ly [
complex personality than that of thegslightly s

- ) .
natural “gentleman you sgggest."‘

[ Yl

- ) e

t .
.

lnning

('1'
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y, Correlations Among‘Gain Scores in ‘Test - oo
y

A Y . .
b \4 . . . 2 . ‘)4
Sections I, II, and III. T

‘\\\ The relafionships between the 'scores on the first

L3

 Jhree sectioms of the test were investigated by compiling

- s
&

1

L

The associations of the
] A '

LY

A\

‘&: ™ . ..
P - '+ TABLE 4
- LI ¥

the correlations proved not to bé s

CORRELATIONS BETWEEN 'EXPERI
; GAINS IN 'FACTUAL KNOWLEDGE' SCORES

ot ’ et - : : .
v.proddct moment correlations amohg the gain scores.  Most of
. + . - ) ]

\ »

correlations of the gain scores for

I the three test ‘sdctions afg shoyh in Tables 4, 5, ahd 6.

' ~

-

——

tatistically significant.

\‘\w?

ENCE'. SCORES AND

; ’ s N -
- - » i
Correlation
Coefficient

\ N
Ve ——<Test Group .
- \' . - R 'n( r’) .

t

~ : @

% of Variance
Accounted for
by r

e
Level of
Significange

(p) '

’ Total Test ” S
Population 021

Group I 0.23

woN

;///“ ?‘ Gfoup§ i‘f ‘ 29 “;0‘37y: @
. Group III .| 74’:| ;0.03 i’

® S

g Group IV 0.16

t g, . Y e

24"

4

R
.~

¥

~4

-—

W\ »Note! fd*\deggsii\fnot stigygtidal;y'significant'.
. . g ~eg “ A . 3 :




TABLE 5 I , o

‘ COR.REI.}P\IONS BETWEEN 'EXPERIENCE' SCORES AND
'ATTITUDE' GAIN SCORES

L3

* %:———L———m———————— v
. ' % of Variance - "’
Test Group =~ N xr Accounted for —
) : by «
Total Test ] . )
Poglildtion 167 0.01 0
L] L:\ - <
Group.JI 40 - |~ 0.12 1 .
"“'\m\ O{ / 9
Group, II 29 -0.24 4 .
Group II1I 74 - -0,01 0
Group w. 24 -0.33 ) o = 7
o —

L3

7
N Note: None of these correlations were statmstlcally

- significant (p >0.05). - .8
- ' * \ :
- o
.o o , . : ’
{ - ABLE 6 "
\\V\\ \/ X T. ot
| ' CORRELATIONS BETWEEN 'FACTUAL KNOWLEDGE' "GAIN SCORES
| ‘. — AND 'ATTITUDE' GAIN SCORES . 5 .
‘[ ' —.:”—__———“:U: MT =
' L % .of Variance -
' Test Group . N r Accounted for P
‘ . *by r T
4
Total Test ' N
Population 167 + 0.04 0 *
‘ Group I 40 L Zov ' 1 - *
. Group II , 29 "-0.42 |\ 16 p<0.05
¢ : , . ,
Group III 74 0.13. . 1 \ .k
Group IV . 24 . 0.13 ' 1 %] &'
LY N . .
' ! N ‘:' " . . . -; 0
. . Note:. * dendtes 'not statistically significant

. “
. Vo \ - ¢ N -
~ L - R . '
-, ) . R
- . .
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Results: Section IV (Items 4-13, Posttest A; . . . -
( -
Items 4-14, Posttest B) ' )

v

. 7~
Section IV was an attempt to appraise the studentsb.

opinions.on the utilization benefits of the prograé;:.an‘

the qﬁalihy of production variables. Items referring to
° 1) N ~ !
& - * 'utilization' required a 'yes' or 'no' response, A given ,
- N 4 i 4
- rating scale was provided for each item dealing with a

’

production variéble.
# ‘students' ratings and responses to the produc£ion
and Jdtilizatdion variable iteﬁs were tabulatediéhduthe'per-
_ ) // cenfége; for each possible'response'we}e computed for each
test groyp and for the total test population. The number

o 1 : o - I
dk students givimg ne-response to a particular item was

group in order to compute a percentage for each rating
. e !

l

|

|

|

|

|

| . . . - .

K , subtracted from the total number of students in a test . °
|

|

|

| .

1 based only on the number of students who responded to the s
‘ L

|

|

——)
- item. Percentages were not computed for the number of
, non-responses since the number was negligible.
The tabulations of student responses to the items o
\ in Section IV are shown for each test group and for the
‘ e . - ‘ ‘.
\u\ ~pgtal test population in Tables 7 - 17, -,
:" -‘ N , ¢ v ‘
P / . . .
L o . .
n : . _ N
'~ ‘ .
Q A
| , K .
/ A 4
h - LI \ [ ]
4 , b
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S LT j . TABLE 17 ' w0 . . vy
. . . \ * . . > s 4

M . - TABULATION OF'GROU'_P IV-*(N, = 24) RESPONSES TO ITEM 14 —
- . - " ‘ g #_ (POSTTEST B ONLY), S, “ N

s . . . . ' »

Yo Variable : Respohsq N % - ¢

N 1 ‘ V4
. “). : Technical Quality _ Good * 19 , ?9 .

A ‘ . Poor .

ot - - : . ' Uneven 5 - 21 o )
h . 'i', ‘ . .. - ' .
' Fiterference . Yes - 2/5 40 SRS PR
K . Lo ﬂ"\)’n . . a .‘

o N . Py

. Note: Only those students who reépondedw’poor' ' .-
, . - ‘or 'uneven' were asked to respond to the = | ‘ . .

i ! question of 'interference. . . ) .

' . r
4 ‘ . v ~ \ 3
[ ' . . 3 . . -
‘
r .
b { P - ]
1 1 ¢
. | . N @ 7
I3 ¢ 1 1
s . . B e
A Y . L L)
' L3 s 4 .
1 -
] x » » N o ¢
. -9 - o-
s s Il - )
. - et
N -
v v [ Ve 9, . °
\ o . 7 B ’
*
e — t -
. ) ! — [y P |
\ ~ - 3 i
o
) !y . { - : .
! . , - R
> . .
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A
!

k\' o

. Lo ‘s ‘ . ,l (S : ’ 1
Analyses of Result’s for Items 4, 8, 10, 5 « ‘ e, /';)

- 4 o
_ (Section IV, Posttest A and Posttest B) . R , \ .
‘ N -~ - EREN ‘ R . g
~ . . 3" ‘, ‘ ' \JA v
. . ‘ T . .
' 4 . Of the seven productien, variables under consi- ~

- ~

B v ® , . o R
' . ‘deration, three were rated at the negative end of the

s M < .
s given scale by‘nne—thlrd or more of the total test popu— ’ <
PO o ‘. | .
T lation (Items 4, 8, and 10). The other four production ’:
9 ry T . ) ' . ' -
;variaers were given positive ratings.

” . . ) : N

. v

‘

' -
14 e

. ,l Item 4 (speéd of narration) - FlftY—SlX stddents

~ »

34'5% of ghe i?tal test population, felt the speed was -
« . . 'roo fast'. The hlghest'percentage of studentsww;th—a—-—-**"——-““‘““

0y

'tOO fast" ratlng was 1n Group IIT (53. 5%, N = 38/74)

The hlghest positive rating ('just rlght ) was in Group I -
. . . ,
(87.5%, N = 35/40). / ' -

Y2 :.“ ' Item 8 (facfual informatign) - Sixty students, o

]

36.5% of the total populatlon con81dered that the- programme ' -

‘ contalned ‘too much' factual‘lnfgrmatlon. The percentages
., . : ' 1 , - o
per group wdre in descenfiing order according to their known-

c [
° > , PR



, .. ’ ‘/\ ‘ @ - ' - O ‘ T

previous level of exéerience with study of "the ‘Restoration

» -

.

period. fnfGroup I, the ieast‘experiénced group, 47.5%
(N = ,19/40) felt thaélthere was ';ogfmuch' information®

[y , - . __" ,_) . ee v
while only 25% (N = 7/29) of Group II,. the most experienced
group, asgigned that rating.

~I€em 10 (attention zander) - Responses to this item

¥ +

y ' * v v
were tabulated in order to appraise whether the programme

4 M « ’
is too long to support student interest for its duration.

’ N

5 . . .
(Tbe programme is already in two parts, but the strictures

of the testing. procedures’ required that the test population

4

o ' ‘ ‘ ‘ - . .
view both parts du g a single presentation. (The students'’

W ' — |

ratings served to confirm the experimenter's view that

»

.
= - p—

.s?pafgte showings are preferable,for the two parﬁg.)

Sixty-nine percent (N = '111/167) of students reported

that their attention did wander gt'some point during the '

. . . 4 )
-programme. The largest group (34.5%, N = 56/16;) claimeq

that their attention wandered towards the end. Thirty-nine

v I

percent (N = 9/24) of the students in Group IV, (who had -
\ : -

the option on Posttest B),_cﬁose the 'throughdut"rating.
In Group I, 21/40 students claimed that their\éttention
wandered towards: the énd. This was the largest number of

studenté for any rating.

&




- (4 - E]
{Item 5 (narrator on screen) - When asked if they !

A

would have preferred to have seén the narrator »>n screen',

1

79% (N = 131/167) of the students were satisfied not to

\ “a

have seen- him at all. oply in Group I did an appreciable

1

number of students (14/40, 35%) indicate that they would’

" have liked to have seen him"pa;t of the time'.

[y

S .- » -

?

| ) Analyses of Results for Items, 1l and 12 (Posttest A and -

- - - . »

Posttest B) ‘ ) T . .

. i - . e‘
: - N

The;two itemd reférring to "utilization' benefits,

v
L3 ’ [}

required simple Tyeg' or 'no' responses,

- Of the total test population, 58% (N = 95Y167)

e
0

. w réportéa that the pr aAmme was of benefit to them in .

courses that they were taking at the time., Three of She'

e mm e —— -

-
2 ;v

groups had a higher perce@tagg of students with a positive .

response than the percentage for the_ fotal test population.

-

The outstanding negative response of Group I (87.5%,

N = 35/40) served toireduce_the overall positive peréentag%// )

.‘ ’ The respohse to Item 12, which ‘inquired aé‘Tzrﬁggél\;»..

.’éossible benefits to students of ?similar' programmes, were -
overghelmingly ngg;tiyei Seventy-;evén percent (ﬁ = %%2/167)
of séudents could see no benefit in 'similar’ programmés.

The overall percentage was congistent with the perceﬁtagés M' i
lf&r the individual test groups. - .' o ‘

Y N . ]
o .
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-‘Analysis’ of Results for Item 13 (Posttest A ‘and Posttest Bf

.There was a high positive re&ponse to the?qqestion
*» of whether the programme had made certain historical person-
' nages and_evehts segm more vivid and interesting than prior

to viewing. Eighty-four percent (N = 138/167) of the stu- '
dents opted for one of the two rgsponses at the positive end

.of the scale. The rating was donsistent with the ratings

.given by three-of the groups. The only exception was Group

IV, where an even higher percentage, 91.7 (N = 22/24) gavé

‘a positive rating. F .

“

Analysis of Results for Item 14 (Posttest B only)

4

‘As there were no major technical problems encoun-

tered during the Group IV viewing, 79% (N = 19/24) of the !’

T——
— ¢

studen%gxiéted\thg technical quality as 'good'. Twenty- .

one percent (N = 5/24).gavé‘éﬁ 'uneven' rating. None of
the students considered the quality to be 'ﬁoor‘. (Peri

N

héps the.results for Item 14 would have beén qéite'differ—

ent if the question had been posed to Group III, which

— .

experienced major technical problems.)

Although 5/24 students did rate the quality as

v

'uneven', they were split 2 and 3 on the question of
" 'interference with appreciation'. (The experimenter- con- '

siders that the nﬁﬁbers are too small to permit significant . ; -gf

¢~

.
¢ v ~ M



.

~~in Posttest B. e T

o
&

,&_\_ienﬁagés\';fggkratin‘gs. more consistent. (Particula#rly since

ye

a number of students in each™9g§ oté comments complain- '
- : § . \\ .

.

i scale for the other thiee groups have rendered the per-,
SL'\ . ! )

conclusions.)

L}

6\ . s

‘ \
X4 W

.Analysis of the Usefulness of RatS.nLSca'le Modifications

{

¢
4 Y

5: The expandéd rating scales in Posttest B played ar

role in only three items, and in only one instance was the

\ , Y .
percentage of responses for an additional rating conside'red o
) . H < ‘9;‘ n '
'significant. Thirty-nine percent (N = 9/24) of Group IV _
. ‘l . Y
chose the rafing 'throughout' in Item 10. .Twenty-one per- :

‘cent’ (N = 5/24) opted for ‘uneven' in Item 4 an# 21% ' »

(N = 6/24) selected.'uneven' in Item 7. Oh the basis of . )
the positive and negative ratings percentages for the other

groups, Grouwp IV's percéntage of uneven ratings seemed to

’

be the result of a proportionéte distribution of potential .

positive or negative ratings.
. ' : ’ ) <

oy Since there®was an uneven distribution of pexcent-

ages per ratings in Item 4 ('speed of narration') for the

three Posttest A-groups, a 21% iN = 5/24) rating of .'uneven’
~— " .

G e

“in Group IV.may indicate that T—:k‘xﬁ expansion of the rating

5 o
[;3 N .

—

——

—_—

ing about 'uneveness of the narration'.) * By addiri.g: t

\
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“:“ -s ) '\ « -
o N

-

* . . \ )
5/24 students whe' rated the speed 'uneven' to the .56/167

" who considered it 'too fast', the overall percent of the.
r \ . o

|
| R o ) - . 0
’L .~ negative response -is raised from 34.5% to 37.5% and thé

‘ 1
Pt y .

positive and negative ratings-percentages distribution for

. -i « Group IV then corresponds closely with the percentages for =~-

the othér groups. ... /

Students’' Comments on Production Variables-

s
- e

. . .. A very high proportion (140/225) of studéﬁps'
comménts related to production variables. They far out-

nunbered any.'other comments on other particular evaluation

L ‘ areas. e ) e
. ¢ B ! . .
| y ' There were twenty comtg\ents‘ that the programme was

' ’ .

%

'too long'. Rep;ésentative commeﬁts are: "I found it
- - 'y - 7 - -
p . rather lengthy."; “I thought it was' good but I think it was

4

’

. a bit too long." Eighté:gn of the comments on length came
- NN - ’
’ ’; < -l '9':' .
T from Group I, the low ’egéerlence" group. "

- s
g Seven studénfcs s'ugquested that the pro°gramnie parts
be shown at separate viewing- times: “Perhaps Part II should
. be shown at an.other lecture period from Part I as [t'he\@ro-

granune] is too long to-concentrate on even thaugh most

- ~

[y

interesting to listen to for pleasure."™; "TV gsessions /s,;.hould
! ] ' ~ ¢ Ay

- . '
be thirty minutes in length otherwise mind starts to wander."

w e
~

2

There were tv‘venty—seyen references made to, the amount.

<
&
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Dt

. »students claime ‘i,:hat there was: "

__datt;s:.-;‘( All of the' Jorments complaining about théa 'ovef—'

. . ' - . ! . »

of factual information contained ‘in the p::jo<;;1§z:imme.o “The

exe wa; . » . too much detail.";
"+ . . too many namjes." -and “. oo much emphasis on, ' -

- -

aburdafice of factual mageriil came from students in Group I

K4

~and Group III, the two groups: with the lowest average ,

0

experience scores. o ' -~
L 4

- TWenty-o'ne' students c_ommentec‘f on thé-quaiity of

the narration. Seven people felt that 1t was 'too fast'.
1

Another six students complalned about the ﬂarrator s pro—

- ~ 4 . - -

nuncmatlon of words aqd the resu_lt;ng difficalty in dlS—{

tinguishing names in the programme. On studént suggested
. . . . \

"you could superimpose names where pronun¢iation’ of narra-

. . . v - ' -"».{ .

e
V1 .~

_ %or makes an important name impossible to deciphet.” @~
= . ‘ .

&

Four comments reflected dissatisfaction with tl}e(
»® ) ‘ ‘ )

.. 4 .
narrator's tone‘of voice. ' One Student opined that, "The .

narrator spoke well but téhde_d to sound like a gas lawn \

4 \

mower." Another suggested that the programme ". . . might’ -

hdve benefitted from more than one person's_ voice. on the '

B l s

narration track." 'I'here were three generall@ favourable -

comments oh. narration. . Ong st]a ant stated unequwocally.

. - i ! r !
"The .commentary was extremely ev ative."

The four comments on th 'pac'ing of the‘.prcvgranune ;
. R . . i

" were divided. On_student._wrote': "After a while you got,\s

>

-0



_— ~ bored with“,it\ because it's glways at ‘the same level -pac.:e". " BN
. L ;
‘Another cnlaimed: "er. What was good about the ' programme -

- , t‘ VI T I . .

was that' J.t went at. a 1evel pace." - _ I
. N \ 1 ‘. N - °

r_'_.
-t

<. .

O
PR

In adl, elgh‘te,en students remarked on the quallty

- , v ‘3"’. - -

. 0of the mus;c and its use :m the programme lene comments

were hlghly favourable agree:mg in splrlt with the student
!

who w:%te- "The mus:Lc wés super. AElght com)hents Were

[ 4 . .

generally unfavourable J.ncludlng three complalnts that the ‘
’T‘ ao A -

A Y
° ) .

mus:Lc was tqo loud. There was a suggestldn that "The

s ) 4 . . 5r‘
¥ 5 ’ - ®

migic was at an equal level with the narrator's voice and

sdmetimes lopder. : It shoula have been m‘f}iﬂg loWe?i"so as not ° ‘

rto distraet "o Other representetlve comments were:- "1 feel

B ., "if'the naqrr;torsxpo'ke s(ﬂlow\er with no. mus:Lc back;round I S.o T
wolu:!’.d haue 'enjoyed‘ it mere.‘"; "fThe use of musieT‘was slightiy

G i.ncbnsistent, it should be in the background c nsta Ely."

y "One student wrote simply: "I did noy particnlarly

) enjoy the music." There: was also:the rathekr cryptic\com- ]
_— ' T Yy -
- ment: "The mus'ic was accepta;.ble but ’it is very very _typicail. i

‘ '

.and I have heard the same type of musm deallng with this

-
-~ R

perlod all too often.“ There was .a S\?gestlon that,

7 -
. v N .
7 - ° "Around the end somethlng loud could help the listeners. \ =

(:f‘ . /' o “
| o wake up | (llke a cannon f:.r.mg or the sound of London burnlng) O .
’ ! * ' [ - ) -";
: » - ) There was a total of twenty-three comments on; the ]
) /l 4 - ‘,.

quallty"”of th.e v1sua1 context of the progran‘&ne. _Eleven..of

.
/ N . S .

s “»




v R . \ cl . . . - .A .. * . " ' o . / . !
7 _.ﬂlhe comments wete favourable;-ihgluding the remark that;
~ ~ : - . . . , - . aoe K .

?}, "Portraits, eépédially'charfes beFoming‘older, were very .

.

. - . N »> .
R, , Wy e ] ~ _— D e )
’ ‘e ;gQOd". d \ '
J o . oA Lt B > t I T N R
.+ - - The variety-of the..wisuals, use of an 'on screen' - *
- . : “n ’ . ' T ’ S - 5 . ‘e
2 ' ve o~ .’ ) v
. announcer, or actors were issues which ‘concerned’eight of )
= , . . .Q . N . . .
‘ N * - 'l' . ) M < .
o ‘the commentators. Students wrote: "Not enought variety
e = +in visual, i.e. script, symbols, .carricatures, diagrams ¢ ‘

t - ]

’

"could have intersperséd_piqturés."k "It could have been -

. Lt s K -, [ e . R

st . . A S
ﬁbe!;er if the 'announcer-was shown® illustrating some arti-« .
- . .. - [ » - Y .

‘cles ‘of this pPeriod or maybe have'some actors écting‘piéces
of .the plays."; “The graphics made the prbgraﬁmd‘mo:e inter- -
- esting and helped keep my interest more than

Y

,having«a narra- -

w .
N . -

. . R : ) .
-, tor 'on screen' fof most of “the time."; "The graphics' were, N |
, - . . . - c ‘ »
many'ande'believe'this is why I tended to lose interest e
, ot . ) N -
toward.the eqd}"; "Could have been more graphics . . L ,
' . - T . Coe \ ) t
T . only one student remarked on.the guality of the
N . . .ﬂ Q ' ' . . N
© - video techn%que. gis judgement was mhat, "Dissolves were . - s
. - ] ‘. - . “ 1
‘'good but sometimes follqwing a. fade-out the visual app%éred felt
- ‘ . . K s, : "
;+too abruptly.™ ' A
e .. ‘ " e ; ' -
e - Although 'use of colour' and 'a largefJ%?reen' were -
, W . R . . ‘ el - . .
not mentioned in the posttests, three students agreed, in
- . > - - R - Lot

[

‘principle, with the comment that, "A remake.in colour Yather: » -

A AL - ’ ,

' than b/w would make the presentation that much more vivid . .
‘and exciting." There was also a uggestion that, "A larger- : .
. . ' ;qﬁ . a7 '. - ' ' L
- e oo e L I
. l - . S \T} 2 ‘ "\"x
~ LT B a . -




., Screen for this type of audiencg would .be béﬁter." N

-

4 s

0 K Twelve students commented on 'research’, 'writing.'
; and ’arrangement of .content'. Favoufable comments included:
"I enjcayed arrangement and . contentf Unfavourablé. comments «
3 ! \ * -

1ncluded: _"Even if 1t was Well o,rdered there seemed to be

. 6 o
' 3 ~ o
+ ~  a mixture of méteriqlsxand: connections @hich were} not well

.

.separated and defined." .One student enjoyed the, ". . { nice
Y | €

. ironic touches." Another writer went S0 far as to c0nsider
Y - N : - B

- . ' \ g
s tHe humour in the‘ programme as its sav1ng grace.* He wrote: )
|} ' e 3
; "I enjoyed the programme and found 11-’ qulte 1nterest9.ng,

"although I found it tended to drag. The use of a few jokes
. ) & Ny .

*

helped it aldng.“. - : S S

. I N
- X v
. There was one rather significant comment about ‘the
- s . . } ‘ .. . . . Cee
. ¢« B .
N scriptwriter’'s style and hér tendency to state the name of’
a histbrical personnage,“only af\'the beginning of the first

.

sentence of the descrlptlon of the person The student -who

> . 8
1

- _fM fault with the pract:.ce wrote- “"When you would nayne \ .
. L \ ; -, ; +
as person of 1mportance the name- wauld be glven at the - .

Ly - MR

‘o : . . ' . . . @ .
. beg:mn:\.ng of a sentence and ﬂmlssed: hearing a few names of

1

N " these people." " ‘ -
™~ P . - - ' h
: . Four students, all of them in Group- III, the group*
s \/
h

N / ich experienced the most serious technical problems d’ur:.ng

A
o ' a presentati'on of the progr’amme, tendered complaint\;‘s about
. o . .- ° R
the technic¥t-aépects of the showing. One person claimed
.'. N . - - . : A §




", 100

3
» ) ‘ 4 ’ 3 ‘
that, "The techmnical quality was 'so poor as_to be distract-
.o s

¢ " ing." Another student noted that ". . . a TV repairman

[}

would have been of considerable assistancé."

’
£ » - v
. - .
’

- " Students' Comments and Suggestions on Programme—uéilization .

) . * . , . o * |

-, |

There were, fourteen comments related to programme . - )

3 . N : s ’
utilization. Oné student felt that the programme was )

. : ] . . .
". . . lovely for ¢.B.C. Sunday nifhts." Other suggestions

were that videotape should bw: ". . . made available to
T - high school history and English teachers."; ". . . used by ! »
- , ! N "”.‘a - ‘
~professors teaching about the Restoration."; ". . . used as.
Q ¢ * ’ T
\ * . an enrichment for Restorition courses."; ". . . used as an
) g . .
' introduction to the Restoration course or serve as a sum-

mary."

3

Th}ee\students made- reference to the benefits of

similar_type programmes for other areas éf study. "students

wrote: "This type of presenéation §oﬁld be extremely help- -
. j;

. . . . , B Al
¢ . . f£ul in English courses of otHer periods."; "If possible
- I . |
s ' . - !

programmes like this should be shown on each period of

,English literature. It makes the literature a-lot easier

to study if you can plcte;e England at the time."; "I

- wouldn't m%pd‘this type of thing in some of m§ ot%er courses T

[3

- - < . . . . b

such as his;pry‘and'religion."
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- CHAPTER V ' : '

o -

CONCLUSIONS

. It, is to be recalled that Group I, Collegial ' ' .

, _ students, had no experience 1n*the field:; Groups II and v

were students of.the Restoratlog/perlod in English llter-

0

ature; and Group III, students in an Engllsh 11terature : \
X . R K ",r \ . . v ~
survey course, had not studied this particular period. - o .

Discussion of Summative Evaluation ’ ,

w

: . |
s s i . .
Promotion of 'Attitude’ Change (Section II of the Tests) ' j
. ' ’ |
The 'attitude‘tgéin scores reveal that roughly half
- \

. ] s 4 )
‘the test population (77/167) experienced no change in ‘atti-

‘-tude‘,‘and seventy~two students had positive gains. Only\5 »

T small number (18) had negative gains. These may be attri-
R i. butable' to either dislike of the tesﬁ or possibly the pro-
o ' . - ' : 4 ,
grame. \~ . “" ' . . . . . \

' \ ~ .The largest positive °‘gain (0.58) occurred with. . ) A .

"+ 35/74 students in Group III. This may be épe to their
—~— . . g
middle ground position in the test population. As students -

C . 1n,a literature survey tourse, they were not as 1nvolved *

\, -

N,

in the subject as the Restoratlcn students nor were they as L




e . < i i

. . uncommitted as the éollegial students. The potential fpr

arousal of interest was greatest in Grgsup III who had no .. 4

‘ previous contact with this period.

¢

’ #

Although thésﬁhréf redundant 'attitude' items

~ §hcmid be fairly reliable, their vélidity may be open to

‘7uesticn as there were obvious desirable answers. The

. : ‘ \ . -
correlations between 'attitude' gains and 'expetrience’

b} ) A
L}

proved to be not statistically significant.  The only sta- . \

tiscally signifig@nt correlation between 'attitlje’ and

~
v

'factual knowledge' gains was for Group II. The resultant
> < o

negative correlation wogld appear td indicate that even

sEudehts whose 'attitﬁdes' aeﬁefiorated actually gained in
facéual knéwledge from ;he'p;ogramme. Thé "attitude’ |
change factor is not being used by the -experimenter in ]

determining’thg:;sefulnéss of the §£09ramme’£o_ngstoration

o,
A W

1

literature students for the reasons giveh above. '

o

"y "
Pramotion of Factual Knowledge Gains (Section IIT)

i

" There is no doubt that the programme promoted the

& - . !

* learning of facts about the Restoration period. Only four

of 167 students exhibited no change in factual knowledge. X N
o N ¢ 1
* _All the other étudéqﬁs (163) had appreciable positive gains., '

aC
o

The 16west:averégq positive gadn'(0.29) was recorded for’ ’

f Group I. The highest average positive gain (0.55, N = 29/29»
. . v o . < ' s . , i, . ) ‘/ RO |

¥

.
' ' !
.. , -



«

-formation which may not have cqmé,to mind auring the pre-

The experimenter feels that the difference is due to . °*

', was in Group II.

¢

R - Part of the Reétoration group's high score may be

due to the programme's capacity to trigger recall of ip—

&

t .- .

o * ]
test. Hav%%g already had some previeus exposure to the

subject material, these students could recognjze old facts .-
and m§re readily assimilate new ones. This was the only

gqub in which all students had posifive gains. 'y,
Iy q

Qe

Thé collegial sﬁudéntg“fGroup'I) had little experi-

ence with study- of the period, and although they had the

greatest potential for learning gain (having had the ‘low-
t Y - -

est average raw scores on the pretest) they did not learn

as much as the other, more experienced, groups. They.did

-

not have the opportunity for recall of information. This

~ B

group had the highest &nercentage_ of cbjections (47.5%) to

1

the large amount of information cggtained'inlt@e programme.

Group II had the lowest percentage of objections (25%).

~

‘

' Group ~II's Qgility,;and Group I's inability, to recognize -

the given ifformation. Correlations between 'experience’-

N [

and 'factual knowledge' gain scofes-éﬁpport this contention.

3

Group II's previous experience with learning in this

field accdounted for about twelve percent of their gains in

factual knowledge. 1In general, for all students, experience .

f.




v . . In response to the item céncerning the Yenefit to o

v K .
‘ t
>
. .
-
v ',
a( * B «

Ve
N

‘* with' English studies was positively correlated with the

*

amount - they Mearned (as would naturally be expected).

,

Only one student commented that he did.not learn

anything about the period from viewing the programme. He

a dolleggai student, and,. indeed, the ga;n scores fér .
Group I do show ghat thére was one studené who experie?ceé~ . '
~ no change in facéggl knowlédge. & | ‘ |
i?/‘ _ . All three commentspdue;tioning the aécuracy.of the B

< : 1

: , i . N .
g factual information contzlned in the programme came from : 2

a Y

.  Graup II students. These-students, who had studied the * AN

pefiod, were the only ones who were in a position to dis-
- ) o . &
' pute the interpretation of historical data: Three other .
AN 1 s -
comments, also from Group II, complained that the programme

was too siﬁblisticu No such objections were raised by any .

studen®s in the other groups. Complaints from Group| I

oL

’ "‘
~ information came from Groups I and III.-

. '
: El

1

’



Summative Conclusions

2]

to : The results of the evaluation of°ﬁex, éex,‘&GSex
. indicate that: L ' / o
- .. . ) S .
(1) The progranime promoted appreciable gains-
- ‘ }ﬂ factual knowledge about the Restoration
e period, particular1y<among students of
" Restoratioﬁ’i;:eréture;
f‘,dj (2) Appréxima?ely half the test population
T exhibited positive chandes in ;attituée'
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Discussion of Formative Evaluation (Section IV)

/

'Speed of Warration (Item 4, Table 7)

. The majority ofhstudents (62%) agreed that the

speed of narration was 'just right'. oOnly.in Group III ,

was.there an outstanding percentage of students (53.5%)

. who considered it 'too fast'. Unlike the collegial stu-
is . . -
@ ] ,
7 - dents who might have felt that they had little to gain by

following the narration.closely (and may have given up in

: the welter of factual information), and the Restoration

i .students who might recognize key words in rushes sentences, .,

F <

the students ‘in Group III may have been trying to come to.

' .\‘ grips with everything that was being said in an effort to
* * ¢

i

~ L X
relate it to the very brief account of the period that they
. d

i

» A, . .
had been given in their survey course.

wj . ,
Group IV had the option of rating the narration
0 i N "./
speed 'uneven'. Twenty-one percent chose to do so, but
P L |

even if \this 21% were added to the 21% “vho opted for the

. :

“t96 fast! rating, it would still} not equal the 58% who

gave a 'just right' rétépgs
.t \" ' ’ . /
Narrator on Screen (Item 5, Table 8

-

‘
o

Students overwhelmingly (79%) preferred not seeing
the narrhtor on-camera. Only in Group I was there a sub-
I . : ) ¢
~ stantial percentage (35%) of students who would have liked.
) x e
H L ( !

¢ . . o
. o

~
.

———— .



o

to have seen him 'part of the time'. Perhapsﬂlﬁié response

was‘due to' this group's low interest in the data being pre-

Q

sented and their desire for diversion.

.. . &

visual Interest (Item 6, Table 9)

I . o

A very high percentage of students positively rated

)

'vistal interest'. A total of 93% of students chose the

- ~

'very interesting' and 'interesting' ratings. No students

Soﬁe_sﬁudents'ccmmenté did mention a desire for more visual

o

variety, but the want of such did not deter the majority of

students from finding the visuals interesting.\ '

L

ffisual Changes (Item 7: Table”lO)

Eighty pergent\of fhe ;students found that the speed

'

of visual changes was 'just rlight'. Students in Group IV

*

.hi“the'loweif percentage of 'just right' responses.

s

Twenty-five percént chose the 'uneven' rating. But even

»
© ‘

if the 25% were added t? the 8% of 'tgg fasts', or the 0%
of 'too slows', they still would not be. nearly sufficient

to match the 67% who felt the changes were 'just:right':

s

Factual Information (Item 8, Tahle 11)

-

Although 59% of’ the students considered that the

Tt

~ . . ) °
amountoof'factual information presented was ' just right‘,“

- [} . "
Ve . ' . )
LN

.in Groups II or IV found the visuals less than 'interesting':

-




36.5% felt there Qas 'too much' information. The perceﬂtJ S

. ‘ age of negative rahlng largely influenced by the out-
s\\\‘\ g

o L]

D standlng 47 5% of Group I students who chose the ' too much‘

I

3

réting (in contrast to the 25% of Group II and 29% of

’#

,'  Group IV, who objected to the amount of information). The

" . students’ ratings a§¢this variable seem to correspond to

.
. ) ‘«‘\

their degree of previous exﬁerience in the study of the
Restoration period. s . Y
L, ‘ k -

' . . Use of Music (Item 9, Table 12) ‘ N

3

Ninety-four percent of students felt that the use -

.of music in the programme was 'good' to 'excellent'. s

Thirty-one percent of the Group II students rated the music -
'excellent', this was somewhat higher than the parcentages
. 4 . Y —

for the other three groups. Primarily, the largest per-
centages were for the 'very good' and 'good':ratings (36%

eacﬁ{. peopite the fact that students had ?évourable
- {reactions oo-thé.music, tﬁe experimenter personally agrees

with those few who, conmented that the music was a bit too " .
' * 1loud in some ports. (Even though no students in Group v

7

-

chose the 'unevenf opglon.) ! , ’ ‘ T -

wAttehtiorn Wander (Item 10, Table 13) o o .

The results of the tabulatiens of ratings for this

item éé:ve toISupport the experimenter's contention that -
£ {

. .
. .
N ‘ & . !
. . .
Y ‘. > ta e -
o
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the two part programme should be shown during two, separate "y

viewing sessions. (Unfortunately this was not practicable f

édring*the’evaluation procedurés.  Pre~ and posttesting

required’ that the, audience and the viewing circumstances
© remain constant for both parts of the progrgmme.)

.

Of the total test population, 56.5% claimed that

their attention began to wander from the middle to the énd
/

) IR
of the programme, . (50% in Group II, 46% Ta Group IITI). ®

. _Although 10% of Group III said that this process began near
‘ .'\ . ¢ Y ' ' - . d‘
< tHe beginning of the programme, this may be due to the -
. v . ‘ : ,
' . fteéhniqal prgblems encountered during their viewing, which

+ - JO——

—— [ —— o

may have distracted these students. The fact that only 5% ©

-

v\\of“students iﬂ‘G:oup I expe;ienced 'no attention'wander'
‘may have been due.to their inaﬁility to fully appreciate -
" the info;maﬁion contained in the programﬁe.Q‘If 95% of the " -
students iﬁ this group experienéeq"attention w§ndér',~thiS'

may partly explain their low 'factual knowledge' gain scores
. Vo i

-
L 4

-- they may not have been paying close attentiom-to_the

v

—\programme.‘ 4
'

i Te

©

'Atteggion‘wander‘ i§ a rather difficult véfiablé
to define ind to mgasﬁfg. Thirty~nine percentiof the éLu— ~’3 ——=
« dents‘in Group IV saié that they experienced it.'tﬁrgpghoué‘
the programme. 'The‘expexig;n;er shspeﬁts that if the othera

-

groups had»been_giyen this oétion,'many students would have

/ - . &3

—_—
© : ¢
N -




e ot
'the degree and length of the experience. -

Benefit to Present Courses (Item 11, Table 14)
’ L

'/ - , '

h r
{ . * .

chosen it, particularly since it is ‘difficult *to specify

\,
\\

~ LY

2y s J"I
~%This item is .included in the summative evaluation
‘:LIS”/ ' N
{

tx

¢
section of this chapter. = o ‘ T

~—

Benefit of Simjldr Programmes (Item 12, Table 15) S

s

’kB‘ The experimenter is at a loss té'gxp;aih why so

‘many students responded.negatively to this item. . Even

tgosé groups that claimed that Lex, Rex, & Sex was benefi-\

-

cial, generally held that similar ‘programmes- would not be

——— — = ! :

L. useful. Oni& Group II gave a higher than one-third pgsﬁTive _

N

Y

response (35%). Possible explanations might be: the stu-
dents misunderstood the quéstion;vthey did npt enjoy the
- " -

experience despi%e its promotion of learning; or perhaps,

the studehts were not taking other literature or histSry
courses and did not imagine how a television presentation

might be designed for other types of courses.
P .

.t

IncfeaseHrVividneSS‘and Interest (Item 13; Table 16)
The distribution of ratings was generally consis-

tent fqr-all four groups.  Eighty-four perceht of the -

students gave ratings at the positive end of the scale

indicating that the programme did achieve its gross objelé -

. Lo en
tive of familiarizing students with the events and

. N s '
M 3 . , N4
¢ - |
N . - . * f

F 34
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@vpersonages of the Reriod‘py presenting theseTVivfdly T .

1

and interestingly'in the production. - - L )

¢ . ®

' Technical Quality (;tenrl4, Table 17) ‘ . ‘ .

-, . . ¢

&l
RS (/< slnce thlS 1tem appeared only On%Posttest B and
- “the Group IV students experienced no maj technical‘pro— .
) i \ . i . ’ ) . .
blems, the item has no direct bearing on the formative o

conclusions. The unfortunate experiences.of Group III, . )

- . i r

which prompted'the inolusion of this item as a precautionary
. : ) . :’{_ -y ' ]
»

measure in Posttest B, -do have formative implicati®ns. o
! - . ' "‘x 4

o .F

A ﬁ}rst generation videotape .is less likely to

) i s

'}suffen;decnement of detail resolution due to mon}tor imper-
fections than is .a third.generation‘tape, which may already

’ ]
p contain some loss of video quality. Picture—roll éaused by

' » -

‘edits may be overlooked if vth1ng‘gond1tlons are- good but

f

“thls may not be the case if both tﬂe v1deotape and the- mon1~

N -

tor have picture-roll. When technical malfunctions do occur‘

-
3 . - ’ o

(whlch is with annoying frequency), it 1s best tq have a .

good quallty v;deotape SO as not to aggravate an already

.

unpleasant. viewing experience. ’ e

~
.
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‘undertake to remake the ?rogramme

. increased animation of stills; imperceptible editing and

) fessionallz produced animated films cost approximately one'*

i

- .
. o - . . . ., P
.

- . "Formative Conclusions | : . «

- L] 4 N ' b4
O K

Basing-ﬁ%r’eonclusions on.ﬁhe students' generally '

' °

favodrable ratings of the proddctioniglghents, particuldrly

those accorded by thé programme's inténded audiehoo of

x 2

Restorataon'literoture étudentg,‘ﬁhe produce;,does not feel
that major produotion rovisions'are neceosary.z But it is .
her personal ooinioo that the programme might havo been

moré éffectlvexlf it had contadined sﬂughtly less. fdctual o

1nformatlon in.a more 1elsurely and 1n—depth presentatlon.

1f cost factors could be managed, ‘the producer would ' - s

the fo}m of a set of

two 16 mm Colour films. Such a r jgfoductionrwould permit: ~

r

.":n s " . ,.“
dubbing; fine resolution ‘of detail;_and, the opportunity

to work at a mofe accommodatlng pace. Unfortunately, pro-

A . ¢ ' - ~

tﬁouspnd,dollars per minute of final product; perhaps a .
- L , ¢ .

non—proféssiohal producer could comblete such a project in ) N

i
1 N '

, a pollshed form for approxlmately a third of that cost

-

(twbnty°thousand dollars for sixty minutes ‘of, fllm) K )

-

.

-
o
.
“
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" \ _ ' APPENDIX A n .
L LEX, REX,& SEX
Note: Appendix A includes: K ' T
N . ® . “ Vs
h N . ¢ " -
‘ . 1. sSecript for Lex, Rex & Sex. - ‘ ' 5
g : ‘, RN R . . :
2. Selected.Bibliography for Script. RN |
' -“ * . ' " T
3. Sources Consulted for Programme Graphics.
LN : . 7
1. Sncript .for Lex, Rex & Sex . o r&”\ '
- ? PPART ONE - !
, v I S
i : ] P
- VIDEO AUDEO : : ‘
SLIDE #1 MUSIC: Fade up full. : ~
- Fade in. Hold S S . o '
for next two . - ' A
slides. . ) S ‘ R
" /SLIDE #2 e S \
Super over #l. g - ] '
~Fade out #2. . , '
SLIDE #3 - .- . . ' v
»  Super over #l. - _ CoL o .
Fade out #3% ' o ‘ - o,
Fade(out #1. 'MUSIC: Fade out. | : e
SLIDE . - #4 " NARRATOR: "I mtean to be cbeyed." - thatf"
' cU man. Slow  was the credo of Charles I, Charles Stuart,
' pan"right to grandson of Mary, Queen of 'Scots, ruler of "
. ~ e oo I~
! crown. Divine Right, God's crowned representative
[ s ) ' - . ' o, e ’
. . on earth. No king of England would ever
. pay a higher price. for that crown. T
' . . . ’ . ‘ . (
‘\%‘ H , i | o  ?
- " .. ' l‘l.
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VIDEO

~SLIDE #5 "

CU man.

A

Zoom out to LS.
. Zoom in.CU

woman.

¥
/ .

PR BN

3

SLIDE #6

ki

MLS .

Zoom in MCU boy.

' SLIDE #7

MLS. ~

] L]

SLIDE #8
‘

CU man.

Zoom out to LS.

‘as king of a regorme,d England, was his

A0pI0O '

MUSIC: Fade up and under.

NARRATOR: A remote and formal monarch,

’

, Charles never was able to ‘¢ome to terms

1‘1

with his subjects or their elected par-

liaments. One(of his many liabilities,

: FrenAh Queen, Henrietta, who ma%a ( '

hobby of trying t conve;é their'cl{iidren,

his’ hsirs, to Cath?liciSm.
Of their nine children, only five survived |

childhood. O0Of the eldest, Charles, Prince

of Wales, Henrietta remarked: “He is so ;

dark th I am ashamed of him." Few women

in his life y(ouiﬂ ever again make so harsh

a ‘judgement of his 'appea}mnce. v

14 - \

MUSIC: Fade out.

NARRA'.I'OR'.; The King lived by.two unbending
princ:ffples: ~his own Absolutism; and the
estab‘l'ishm.e;;t of rei:’_.gious uniformity.
His ignoi:ance of thg 'cl:iangilng rmood and
opinion of his subjects caused his young
son t,o‘re'm‘a;rk: . "My grandfathér left you

four. kingdoms and I am afraid Your Majes

will leave me never a one." y
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VIDEQ , ‘ AUDIO ' -

SLIDE #9 S 'Froxymz& to 1640, Charles ruled without
' '. . N ',.//’ ) i vy .
TC. // benefit of Parliament - for a monarch who

rules by Divine Right is loathe to..share

N
v . his kingship. - ‘ S
’ . ' g /l‘//’\ - y : '
R 9. ) ) '
SLIDE #10 . MUSIC: Fade up and under,
L ‘ ' ‘ Y v
CU man. e NARRATOR: 'The majority.of the Commons

Q

Zoom out to MLS) _were representatives of a Privileged

BRI middle class, many' of them Puritans.

They went to Parliament confident of their
ancient legal rights and prepared to pro-

tect them even againsgt a king. '

- y
SLIDE #11 In 1640, a Scottish rebellion forced
. ' N
TC. . . Charles to recall Parliament. é )
SLIDE #12 This Long Parliament presented Charles -

L4 *

CU man writing. # with a list of grievances. He termed it

- v

_Fdst zoom out seditious and marched into the Commons to

to LS., arrest five of the members. " They escaped

-

-

. - into the .City. )
- SLIDE #:3.3 Knowing now that hiis sove:;eigni;y, his .;
Lé. , L R royal prerogqf’;ive, was at staké,’ Ciaarlés
* + . " went to war again¥t his Parliament - and *

the Civil War began. ., &

A&

¢



VIDEO o | ‘ AUDIO v ' % _: ‘
“ ‘ SLII;E #14 The first major battle betweerf the ~ -
. . TC. . ‘.ﬁ' ' Royalﬁt Caavallers and the Parllamentary ' ‘ A~
; Roundhéa’d,s was in 1642. It ended in a | g
’ /' draw_.‘__;_;_
7LIDE #15 éut by 1845, a Parlliamentary General .
TC. ( named C}rqnw;ll had built up the New
| , ) . L 'Mod_el Army, 'a ‘f_ighﬁ,‘ing force which . . 2
‘ remax:xed as a poln.t:.ca\tl power lohg after '
w * \
.7 thé war had ended. | -
- ve —~— - . e > . i
- SLIDE #16 " That army shattered the Royalists at the
) MCU left'side. '-Ba:ttle of Naselt;; and so ended.chérles' R '
i . slow fade tc.; - .;;st real hope. ' w
black. .’ : ' R ] o
. -  MUSIC: Fade out. ’ T .- ‘
‘ SLIDE #17 - NARRATOR: Thé Monarchy was str'ig'ped of
) : .
‘ " ac. "*" 'its power. .charlés' Gréét‘Seal, symbol '
) j . "Of\—\his rule, was desi.:roy_éd.’ - e P
. " SLIDE _#18"" ) Charies surrendered himself to the Scots .
X ‘,‘ _ ‘Nmé. ~ who promptly sold him back to tHe Parlia-
' . ‘ mentélryuforces.. : o :
- S'LI%. #iQ <Cro:nWell and‘the Army purged 'Par‘liament .
CU man left. of‘all dissidents, ‘ieaving only the T .
} Fast zoom out LS. iffamous ;Imnp Parliament. . o | . P
; -, b -/ .
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.
'

¢ -
, - " SLIDE #20 .
Ls, ' o ...

Fast zoom'in man

with hat.
Mix to #21

7 SLIDE #Z‘i

a

Slow zoom in

’

! >

', TC.
' SLIDE #23

|
L
|
r
|
|
|
|
?
|
i
|
|
|
|
| .
| e, to eyes.
- ’ '
|
|
I
|
|
|
|
|
I
|
|
|
|
|
|
\
\
i
| TC.
| .
j SLIDE #24
TC.
SLIDE #25
wu.
- - SIOW'hix to.
#26
SLIDE #5%
LS. 2oom in
o :
“ ' man kneeling.

Very slow fade

to blapk..

SLIDE #22 i . g

AUDIO
‘. . - , s []

They formed a ‘High Court and fried_

Charles as a tyrant who had waged waxr

'against his own people. -

L

At the tr1al Charles maintained D1V1ne

gRight. Of his subjects, he wrote: "It

is not for their having a share in the
governmento that is-nothing pertaining

tb them A subject and alsoverelgn are .

1 \

q;lean,different thlngs.“
- \ ' .
The Court found him guilty and he'was
b

4
k4

' behéaded. ' -

When, the head fell, thriliNSf horror®:

swept Europe, the horréx of precedént.

8ix days afﬁér the execution, the Scots
. v ) 4 «

led by the treacherous Marquess of Argyl -

proclaimed Charles' exiled son as Charles

5

4, . .
II, King of Scotland, France and Ireland,

But before they would crown him, they
subjected him td a 'series of.

humiliations. With nose to grindstone

.
“

he had to accept Presbytemianism; denounce

-

| his Catholic mother- and admit tha trea-

chery of his father. -They finally créwned

him in 1651, only tO'use him as a -pawn

N
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« VIDEO'

. SLIDE #27

‘MCU left side.

.
SLIDE #28 W
TC." |

| ’SLI;)E #29 .
ms. ,
Mix to #3-0.

.. e

SLIDE #30

CU head. Pan
down to feet
and body. g‘
Zoom in MCU‘
si.iDE #31

LS. \

Slow fade to

4

black. * .

-

: leanings and the catholics were perse-

-.§eventeefith Century. -

’ ¥ AUDIO-

- . |
against the English. ' '

That same year, Charles, w;i.th the aid of

' some Scots and the Royalist remnants,

1

! marched into England only to'suffer a

. t g

éomplete rgﬁt at the Battle of Worchester. 7~

|

~

Charlgé escaped to France gii'sguised as a -
lady's servant. | |
MUSIC: Fade up and under.
NARRATOR: England became a Commonwealth

with a ruling Parliament, but General

cromwell and his Army held the real power.

' cromwell became Lord Protector in 1653.

+

His aim was to éecure ci\;il and spi'ritual
liberties 'andv destroy the Monarchy for-
ever. But, »a.ilthough the ggrliamen sat
unt il 1659, it néver did pass any maij_or'
p_iéce' of reform 'legislatidn .
Although Cromwell,per‘-sonally fav;)i:red
re'}igi;us ‘tplefatic‘m,' the Anglicax;xs were
:gegie_r,ally \;ilifiead fc?:?"their Royalist P

14

cuted relentlessly (MUSIC: gFade out.) = ,

<

this was to be their lot throughout the

N

e

a?®
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SLIDE #32
XCU eyes.

Zoom out to MCU:

SLIDE #33 .

TC. . ";."

-

SLIDE #34

XCU wreath. - ‘

IS &

Zoom out to LS

Mix t(o‘ #35.

'SLIDE #35

1s. : .

Zoom in CU man.

VO

7

SLIDE #36

-~ -

SLIDE #37 . L.

MLS right side’

7 MUSIC:

A
kY

| foced 'ﬁi-vf;es.' !

Actors were whif:ped, _for :/

Lo e : Had called ha.s harmles

]

. |

’ ) . 7 f \\
. " \
1
1

Fade up and under,. !

NARRATOR: *The Puritans were never a
majority in England.. They were the -
convinced of their divine

B

1

Pharisees,
*o .

mission to

"reform England according to tlie.Code

of Moses," to make sins into crimes.

They insisted on strict observance of’

-

the Ssabbath: no work; no pleasure.-

: &y -
. Even the -ancient rite of dancing round

the maypole was prohibited, although

Crorwell did permit dancing.at his
daughtér's wedding. .
] .

Most amusements were proscribed.

baiting was tbanned, in MacCaulay's °
famous phrase: "Not becauge it gave_ .

~

pain to the bear, but beécause it gave,

pleasure-to the spectators." .

>

" The old the.atres were/shuttered although

illegal pe;:formances continued.’

1
i

s
1

i
The ‘bigots of the 1ronLt,une,

- . . 4

e
v v N ok

Bear- .

Ayhences

art'.a CrJ.me .



VIDEO .

SLIDE #38 -
LS. Slow

zoom in couple. '

Slow fade to.

black.

' SLIDE #39

‘Tc.

TR | AUDIO

MUSIC: 'Fade out.
. [ - ,Q (N
NARRATOQR 1 Despite the penalties, the

- . - ‘

restrictions were doomed to failure.

The werking man. would not be denied his

a -~

one day of leisure. _In increasing num-

[

&

bers, they began to cry: "Let religion

alone; give me&;::y small liberty."

‘John Bunyan, who wrote. The Pilgrim's

- ' *

) //Ex@eiiﬁgnt, was ‘the grédtest lay prea-

cher.of this périod, which produced

//////f\\;rlters in English histo

SLIDE #40

TC.

ry.
" -John Milton was the most pzﬁfific of the

, .o
Progress in 1675, long afg the Puritan

L.

: scmgfeﬁ\tﬁﬁ'best pamphleteers and sermon-

pamphleteer-reformers. Envisioning an

England of "liberty to know, to utter,

¥

and to argué freely according to con-

science,” he understood that excessive

restrictions would regult in a- "creeping

S
-

back to servituge,".a return of the
¢ 3

! «

/} -

*

monarghy., His;gréatest epics were written:

after, that Restpration which he so bitter- =

" 1y fought. e ) <

. o .
1
LI . . ¢,

/
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SLIDE #41 ° '-»

TC.

2

Mix to #42.

LS.

-

1

SLIDE #42

’

“SLIDE #43 |

TC. ¢

v

®

°I

Mix to #44.

o

SLIDE #44

kY
CU man™

© portrai

~

t.

LS

A Y

.

©

'young king languished in penury. ' The_

AUDIO

. For tfe Royalist side there was the

!

cynlc Thomas Hobbes.- Of his birthhe

[}

wrote: "“The Armada was bringing the \

day of doom to our race. Thus- my, mother

.

: } was big yith such fear that ,she brought

, . ™~
twins to %birth, myself and fear at the
VoW ~ - :

same&ixﬂb N

In’ f[.i:athan he‘gave succor to those
N *" . ,
“ Royalists who submitted to the Cammon-,

.

o

v

. wealth, by.claim’i—ng.t.hat "allegiance is
“due only so long as. the sovereigﬁ aff‘ordsv

P . [

protectien.”

MUSIC: Fade up and under.

. NARRATOR: Méanwhile, -in his exile, the
.o - ~ '
s

-

European governments were))et‘ eager to
, support a king who might never see his

throné. Desperate’ redu%éd to one meal -, ’

¥
o x >

.a day, he awaited a pension frem Spain.

’I‘heyl sent thirfy'boalces of chocolates '
. ' L U LT R
instead. = * - : ’ -

' circumstances were ‘pushing him into

marriage v;nj._th 'La Grandg mdémoisel‘_}e' .
- - . . ... Y *
| "Tal}, T'eut‘onic\, with a tendency to put .
& N . A,
Moo R I .

o N -




VIDEO
'Zoom out MLS.
Z?om in MU

waoman.

SLIDE #45

TC, . ’

R . \

" SLIDE #47 X

. Te. A
Co %

Fade to black.

>,
)

2

SLIDE #48

|
avpio . "7

. a

on weight," she was not at all his type.

But she was the richest woman in France

and so he overcame his distate and tréed

to woo her - only to be rejected because

L

she felt that he had no future.

4

Lucy Walter had been the mistress of

-

Algernon Sidney, who gave her over to

his brother, who, in turn, gave her over
’ - |

. .'to Charles. His fi¥st real mistress,

she bore him a son within, the year.

’ N ’

The boy was called Jamee and became the
Duke of Mnnmouéh. df his fourteen
childre%, bastards all, Charles-lovedq
Him'Best, but‘réfused‘toﬁlegitimize him
or his blaim‘to tHQ/thfone:

MUSIC: Fade out. ,

A\, ~L .
NARRATOR: Years later, Monmouth wou}d -

'
!

.lead a Protestant rebellion against his

uncle James II. The,vain attempt would

cost him his head.

Oon September 3, 1658, Cromwell died and

B

.o ' ° \ »
in Europe they cheered: "The Devil is

[}

Dead." He had failed in his reforms,

ig:



. SLIDE #49

TC.-

¥

"SLIDE #50

TC.

.

Slow mix to #%l.

q

5

\
i

LIPS

SLIQP #51’

L.S. Fast'zoom

in man cenﬁfg.
BN

-

SLIDE #52

LS. Slow zoom

Y (
in man seated,

Dt .

¥ AwIo

D )j '
,

but the Monarchy and Anglicanism would

o

never ‘'gain enjoy their former power.
- « °
4

Richard Cromwell succeeded his father
i ' \

but after only eight months, factionalism

<

of Army and Parliament took over, and the’
péople were répidly tiring of both.
General George‘Moﬁck took control of tﬁe
Army agd, sensing the mood of the people,
he forced the ﬁump Parliament to readmit ?

all dissident members. (MUSIC: Fade up

and under.) The"tide was Eprning back

'to-the Royalists.

L
That night, London was *from’one end to

5
.

the other with a glory about it, so high
was. the light of the bonfires. People

* »
were again beginning to,speaz'loudly of '

the King." . ' ) o N

A deputation was sent to Charles with .
<

the message: * "Whereas all the troubles

of this realm . . . have been cauéed by

> R «

the separation of the Head from.the limbs,

it is neceésary first of all to heal this
breach and restore the king to.his people.

- 4
—
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SLIDE #53

TC.

.+ SLIDE #54
L
"TC. .o

- SLIDE #55
TC.
SLIDE #56
,MLS,dgo men
. - .cehtre.‘Zoam‘iﬁ
fast MCU two
mén;
SLIDE #57

v TC.

]

N f -

SLIDE #58

-

- TC.

. Mix tor #59

AUDIO T
Guided by his chancellor, Edward Hyde,

‘Charles promised to "leave all to the

- will of a Free Parf&ament.ﬂ.

Then Charles borrowed sgmg.mbney( bought

a good suit, anB.sailed for England.

—

The Black %ox of legend was returning

-

]

home. . o . )

%

The welcone was tumultuous.  And on

May 1, 1660, %thé‘nat;on declared itself

3 %
N i
once more a monarchy.",

L)

‘Charles rémarked that he was "foolish

not to have come before since, every man
. . -

in England was protesting that he had

always longed for his return."

+

MUSIC: Fade out.
v, L.

NARRATOR: His brother, .the Duke of York,

»

' ¥
also returned. He would eventually

succeed Charles as the embattled James II.

o

On New Year's, l§§0, an‘obscure paval

//91erk, Samuel Pepys, sensing the "drama

unfolding on' the eve of Restoration, "

began a diary. 1In cautious shorthand,

»

»

¥ Y
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’ . ' VIDEO . AUDIO <o
"-v—.—-: ' ' *

he kept an opinionated and robustly des-

SLIDE #59 r ,
L ' N
oL " LS. . _ criptive, nine years' record of glorious

3

i .
. Zoom in CU book. events and the minutae of everyday,

P

. ~. middle-class life.
éLIDE'#Gb MUSIC: FPade up a under.
TC. b : ‘NARR%TOR: The Landon to which Chaffes R |
- ’ Mix:to #61. | returned was a rough and rowdy'place. ’ ‘
SLIDE #61 - " Thgpughout, Englishmen pursued, their
_ s, ¢ darling pastimé,-beating each other up. '
Mix toﬂ#62. Y, Tﬁey were generally a "quick .‘I !
’ SLIDE #62 - temper;é, véoleﬁ%, noisy, dirty, brutal ’ b :
v P MLS. N i Eﬁmb ané quarrelsome’ lot." ‘
‘ " RS ‘o ! "
@ , SLIDE #63 . ‘Theyisought vengeance with an irrepressi-
LS. ble passion for persecution. And though
Zoom in MCU ' < no man was less bloodthirsty than Charles, v
. it centrei even ﬁe could not pardon those respon-

*  sible for his fatherﬂs'death.v -

K SLIDE #64 .The kegigides weré tried, convicted, .
i EC. ' hanged, drawn and éﬁafté}ed - with bits‘
; ‘. , Mix to #65. and pieces of bodies suffering varioué ‘ ‘
" ‘ fates. - ' | . a

2 . -

MUSIC: Fade out. ' : o

' R ’




VIDEQ

SLIDE #65
{CU burning
bodies.
Zoom-out to
MLS", %

3

SLIDE #66

TC.

SLIDE #67
MLS} ;JE{ '

- t 4

N Q
SLIDE #68
TC. .

t

. SLIDE #69 l

IS. Zoom!

v

° -

in McU.

SLIDE %70

CU bbttom rows.

Tilt up.

AUDIO ©

-

4NARRATOR: Residents near the execution

' side 6omplained of the odious smell of

burning bowels. The butchery continued f:

&M‘Eg;il.t e carcasses of Cfomwell and

other /long dead Regicides were dug up
and their "green grinning heads" stuck

on spikes at Westminster. -

~

Only then did the country, sated.with

blood, return to calm and (MUSIC: \Fade
A

i

up and under,) the joyous task of crown-
- T

4 a.m. till naon for a view of the
glittering ceremony. ngrwhelmqﬁ by its
splendour, he wrote that he was “sure .

. f"l'. . .
never to see the like again in this world."

. On April 22, 1660, the Monarchy was form-

©

ally restored in England.’ "The King was
' I'4

- énjoying' his own again."” ' ///i//

a ! ‘ T g |
-MUSIC: Fade out.. -

-y

NARRATOR: Charles ruled England, but 'the
. ( 0
cityvof\Lohdon, with its Chamber and Lord

Mayor, was-almost a.separate fourth estate.’

1
N

@ “ N . ™R




AUDIO

MacCaulay noted: "But for the hostility| =

L " of the City, Charles I would never have

. - . \ . been ¢anquished, and ;'i . without the ' v
o ’ . \ ' /
AR - - . : . o . \
- o - help of the City, Charles.II could scarcely

have been restored."

* SLIDE #71 - MUSIC: Fade up and under.
TC. NARRATOR: London was a sprawling city of
¥  Mix to #72. ) overehalf a million people, over one;Eénth ,’/

ths population'of‘England;

SLIDE #72 People flogked to the city to do business;
. ~

MUC people left.. sée the sights; or perhaps visit Mother '

. . e g
Slow pan right. ' Bennet's, where "fair and frail ladies

Mix to #73. were vended to all and sundry." !
. . . . S N ~ ¢
SLIDE #73 The curious could visit Bedlam Hospital
//////,TC. and watch the lunatics on display. .
////(// gLiDE #74 ”y Lunkboys, with torches guiaed pedestrians -
i - ‘J./.’ ! . .
CU torch. at nights, but the traveller was warned:
Tilt ud and Though thou art tempted by the
C linkman's call o
| . zoom out to'LS._) Yet trust him not along the _
) Co ' .+ lonely wall ' : ” t/;
Slow zoom in - In midway-he'll quench the '
o ' flaming brand . L
€U face. And share the booty with a-
' pilfering band. .on
’ ! ¢ . , ’ '
St . o 8
4 o : g A &
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SLEDE #75 .

MILS. Zoom in

'MCU coaches and
- carts cdentre.

Mix to #76.

v
e

SLIDE #76
TC.,

* SLIDE #77

MLS..

t

8\

SLIDE #78
TC. .
Mix to #79

SLIDE #79
LS.
Mix to #80

SLIDE #80
T™C. -

SLIﬁE.#Bl

LS. Zoom in

shopg.

SLIDE #82
TC.l“

&

' peting for fares.

_ ‘:égggg ’:
.Beneath the E;owded buildings and the

'smoke anq vaéors of £ nacés, the streets
were érowded'With cqach%s and carts. \)]

Traffic jams were.common.

N

. Hackney coaches waited for hire on street

~ corners. ,Many wanted the Hackney HRll

Cars banned, but o

the sturdy hackneymen persisted and, by

1662, there were over 2,000 of them com-

|
L]

One could smell and hear London. Fresh

lily-white oysters.. ,:1

What d'ye lack? "Knoves, Combes or
Inkhornes. " ;/)

Anything for the grinder.

.The streets were lined with shops. Book-

sellers, drapers, herbg&ists - just about

everything was for sale.

Haberdashers-did comfortably well in a

"

city full of gentlemen vying to keep uﬁ o,

with the latest fashion.

1
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‘SLIDE #83

LS. Zoon in

MCU‘gégﬁp

center,

b}
' SLIDE #84

MCU left side.

'l

SLIDE #85

TC.

Mix tqg #86

SLIDE #86
IS.
SLIDE #87

Ls.

Medium fast

'fade to black.

-

SLIDE #88
TC.

Slow ﬁade

'to black.:

to death.' . ¥

AUDIO
Among the most successful wére "the

seamstresses and milliners of the

Exchange (who) tempted customers and

(were) not often avers to sellxng thelr

perspns as well."
Thére were also the great matkets and

fairsz: Bllllngsgate for fish and coal;

meat at Hungerford~ 11vestock at Smith-

L

field.

» L - o

Evéry so often frosts would cause the'
Thames to freeze o%er and hundreds of
pooths and amusements would be set

up on the river ice. -

MUSIC: Fade out.,

NARRATOR: But while the fortunate amused

themselves with newly impoftéd skates

from Holland, many poor folks died’dﬁring.

the frost famines. Others simply froze

4
*

k] A '
4

Meanwhlle at COurt Charles, "that known

k2 , y

enemy to VlrglPlty and chastlty," took

his pleasures where he found tham. *

Restless he rolls about from Whore
ta Whore : ’
A Meny Monarch, scandalous and poor. .
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VIDEO

SLIDE #89

e LS left side
. . ;
ronly. .

°‘. Slow zoom in

couple center.

SLIDE #90

, MCU King Fight.
Slow pag left.,
Tilt up.
Return pan
¥i€Rt avoiding

King.

SLIDE #91

° LS,
Mix to #92.

¥’

SLIDE #92

& TC.

"+ touched hundreds.

AUDIO n '

o

Since aﬁeient times, England's monarchs

‘were "believed to have the power of ’

N \
curing the 'King's Euvil by touch."

\

charles was- by far "the most therapeutic '

of all Englisﬁ)kings." On some days he "

i
Fl

’ ' LY

MUSIC: 'Fade up and under.

[}
.

L4

NARRATOR: His court was a very public
place: 'most informal; sightseers watch-

ing the Kihg dine; politicians pleading

causes; old Loyalists seeking rewards.

. Y

It was a court of idleness andpleasure.

N
Tore .
M 4
without." . R :
L4 S ‘

- The court fops spent lavishly on ‘clothes .

"Court gallants and beautigs,by the

hundreds, some with fortunes,

-

an- investment, for "A place at
d‘
»
Court, like d place in Heaven is to be

They were

got by being very much upon one's knees." °*

gibbdis( buckles, silks and laces - It

® ‘ < . L
took wherewithal to sypport a geptleman ~

'A\ . [

at Court." '
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SLIDE #93
‘LS.-- -.

Slow zoom in

'

MCU.

~

‘SLIDE #94

2

LS'

SLIDE #95
LS.
Slow zoom.in

CU patcHes.

SA%DE #96 .

MLS couglgL“

t

right.

Zoom in MCU., -

- SLIDE, #97

LS. 2Zoom in

———

3N

P AUDIO
4 \

Still,kperéona;-hygiene was not notable.
i After entertaining three lords, Pepys
called for "his wife to cut his hair and

she found him lousy 'having found in (his)

s

/.
head and body about twenty lice.'"”
LS *
, ‘
' Wigs-became popular after “the Restoration.

o

Pepys Bought one because "thé‘pains of }

keeping my hair clean are so great." L
- * . ‘
. :

-Women had their own foolish fashion -’

- /

L]

_:“ ’ pat'chnes -

Her patches were of every cut, e
For pimples or for scars C

Here's 3ll the wahdering planets' signs

And s??e of the fixed stars.

v

Women's' clothes were generally less ela-
a .
"boraﬁe and‘gxpensive than men's, but the-
|ladies of the Court did make a sﬁé;eme
effo;t. \ - h

-

The French xonsideredeCharles' court =~ | o

lacking in gophistication, particularly

MCU ¢ouple right., in love affairs. But what it\}ackea in o W

Mix to #98, °

SLIDE #98

LS.

ostehtation, it made up in numbers.’

Charles had an aversion to busy women,

R - \L
particularly those that spoke "of any



VIDEO . TAUDIO—-

\v
Slow zodm in .business but to that"pur;:osé he ‘thought
L 4 . . i
. woman. - them all made for." "Lord what a grievod’s,
. . ~ .2 )
Mix to %99 thing it is for a she citizen to be forced -
- . to hive children by her own husband." “
:’ ¢ : - ‘ T - 2
SLIDE #99 "Virtue was ?o'ns,idered quite di‘sagr‘eeable T
. CU women. Y. . ., especially if ane made a fetish
| Zoom out to - of it." ‘A difficult lady might, find th&t;?
\.' - . c N - -
: ' MLS. P "half the court was pimping for the King. - .
MUSIC: Fade out. S
I . i . .
\ ¥ SLIDE #1100 NARRATOR: EveY the gentleman, Charles
. ‘LS. is reputed to have told the only woman ‘
. . -4 B . o
Zoom in MCU. who ever refused him: "(Madam), I hope
one day to see you ugly and willing."
o SLIDE #1101 - MUSIC: Fade up and under.
. N - 2 B
3 TC. Mix to- NARRATOR: Court and King loyed music
#102, - . and supper~ in a lady's apartments was
4 often marked—"—}?y singing and, light.
. . . ) L~ - .
~ chamber music. ) 7 ol
/ ) - .
v : .MUSIC: Fade up full. - I
SLIDE #102 = e S
%
LS. . "
Zoom in MCU, - ~ .
Mix to #103 . A » - : L
ltowe - g . - . |
N ’ . / ~ N ‘ : - ‘
/T"*-g_
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S L L) R .
' 1

R spaoE Fid3 | S
;o T oMeu ' S
- Tilt .down to S )
A . " hands., _ T
o Zoom in €U,/ . - {/ t
' Mix %p'#lo o Q\ =
> ' . SLIDE #104- . MUSIC:) Fade under.
- N . .‘“ . . k R c - ¢ 3
TC. - . HARRATQR: Henry Purcell was the most
:7 - i
. 7 : N
: ¥ fpopu}’ér composer of both sepular\ and
o . saéréd themes, C \ £
/ . ‘e \ '.;
SLIDE #105 ) ' "There was great publlc apprec;at#on of =~
v ‘TC, . the choral serv;ces of the church\" I
.1? .. & g B : .
. SLIDE #106 . Charles preferred the secular stra;ns of
P . L ‘ ’
'ome, - a "simple, easy remembered titte or mhe .
-~ . ? - ‘\\ )
\\\ H J - 'fruity voice of a tenor soloist." | ,
. - 2 ) " = L '
SLIDE #107 Dances were quite popular at Court. \
LS. Zoom in Charles was quite skilled at the Brélele’. N
" 1 _ center two and the Coranto and his favourite, ’
s - ~\»
- dancers. . "'Cuckolds all awry' - theé old dance 9f" °
¢ Mix to #108. England." . s )
» , * . - ;
SLIDE #108 -  Charles was véary fond~of womeng Tﬁe tax
LS., Zoom in ° ' payers- were very resentful of the expense. J
| | ) ‘ o : , . L
| _ © Cu. ’ The Royal Refugee our Breed restores

’ ‘ . With Foreign Courtiers and W1th
r . . Forelgn Whores. e




I : _ ..~ . ’ j ' //140 -

: | . ! 1 . PO ﬁﬂ;
| .. ' SR o N : , L -
. . ) SLIDE #109 _ Barbara Villiers, later lady Castlemaine7 .
F E ‘Mmsq ~ - later Duchéss‘of Cleveland, was among the
’  22oom in cu. | ‘first, 1a;ted the’Ibngést, and proved t&e E
i _ most exbegi}ve -’fér she knew all the | ‘
I . | " tricks of A;égin,'the ftglian pqrnoéra- -
. pher of the day. . | C oy
. T ;éLIDE #110 - Tﬁe pucbess of Por;smouth; a Frenchwoman, 'f;
cu. - L . Q%s.élusive at first. “Tbé.ﬁymph was
_ e ' . - v
+ Zoom out LS. . sfi}l rqgeding ¥From the satyr, Qetddbse;- {;3 .7
Zoam in CU M j vers noted that theipace was slackening,"
. cﬁild.‘ L and some nine montHs later, t@e'Ducal
' B o . - :house of Richmond was born. . ¢ )
SLIDE-#lll | 'Frances Stewart mahaged to collect:; )
‘MCU. - - ;émall foftﬁng in jewelry dur;ng her brief
Zoom out LS. ;tay. "Masquerading in male attire seems to
g ﬁix to #1112 no? have‘been uﬁqoﬁﬁon ampné\ladies at : . .
i | court,” and Mrs. Stewart défihitély had a
’ ";sense of style. . ' \ l
?, T i SLIDE #112' Frances. served as the briginalnmodel for . X 3
, ' LS.'), ' . the ér;tannia‘én Enélisﬁ-coins.“ of '
Zoquih MCU.  Frances it was written: "It isnhardly

— 4

possible for a woman to have less wit or

|l

more beauty."

1 ) 4
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F] ) S ' N - . ,
$LIDE;#113D‘ e Agéregg Nell Gwyn, pretty witty Nell,
LS. " T was.probably the most pbpl;lar mistfc;esé,
Fast .zoom in . fwiéh her famous pass;né cry familiar to
I b" S MCU‘. | ’W al;,,'charle’;.?x I hope I s'%xa.ll have '\gourv -
:." . ’ . Mix to #114. 4 dompa‘n;{ at night,- shall I not?;""'
', SLIDE #114 . Once, when a mob mistock her -for her
| ‘MCQ.' Fast o unﬁopqlar foreiéﬁ rival, she p;oudly
A zoo¥n i‘{x eyé‘c,t" cx"ied\:,‘"Be siYent goqd people',; I am f;he
. '§ mouth. ., Protespant Whogp:" ' J rr
S .., . MsIC: Fade cut. 7
- s:.;bs #11s NARRATOR: ' Charles hot only loved-
‘ TC. N, - chctresses_,r he loved the theatre. And "
) i, L E?’lllafter eighteep\yearg of Puritan
[ e o, ) .;Luppxte'ssio?, - 3 o
* " - SLiDE #116 Sir William Davenant received. a mo‘nOpol;Hf
. /f'TC.': : ' ~ﬁ; open the Duke's Coﬁéény,f |
SLIDE #117 . while Thomas Killigrew formed -the King's
o ) o ‘ .
‘¢, K ‘,Company.\._ ' . ‘ » ‘: o |
L SLIQE‘#liB MUSIC: Fade up and under, ‘
1 - o ‘TC; 7 'hARRquR: New theatres were}ﬂ&i}t and the‘
- Mf& to #119;‘; - managers resolved té pJndﬁée piays that‘
.. e ' . . T _

- . ' '.ﬁ' .
* +" would suit the King and his Court.

‘ N
. A

o




VIDEO ‘ .~ AWIC “

3

- o SLIDE #119 The new aud’jr.ence:of f\ashicsnable young
IVK_EU audience. ihe;:n and wognen was cynical, r'estless and
' éager for s'omething new,
| éLiDE #120 . Exis‘ting plays seemed old fashioned, isoi )
A TC. . they rewrote them,
o SI.;ID_E‘.'#IZI inciuding shameless perversions of |

L]

SLIDE #122

.7 MLS left side,

Zoom in MCU

' shakespeare. “"Macbeth got singing
t ' i ‘ @
witches, The Tempest got new characters . . .

and Romeo and Juliet gof a happy énding."

Actresses began,to tread the boards for

woman, , ‘-
Mix to #123. the first time, T -
s - ! -w
SLIDE #1123 *impudently and alluringly looking down
TC. . on the bewigged -approving gentlemen. "
~
’ -
SLIDE #124 But the innovation, of actrésses, pleasant
| ' ' : \
B - [ !
| i TC. » ‘o though it was, 8id not satisfy the appe-
| tite' for novelty. ,
. , . \‘:. )
. SLIDE #125 ’ The theatres of the Restoration demanded
¥C. new‘pleiys and new playwrights .
. . :‘, p '
. SLIDE #126 .-, Aphra Behn - the first English waman to
i TC. » earn her living as a writer. - "Her come-

.
-

® dies were &s coarse as any of the day."

) Coe &




VIDEO

i

SLIDE #127 _

TC.

SLIDE #128

TC.

SLIDE #129

LY

TC. - Lo

SLIbE #13 0’
LS.

1.Eoom ﬁ\
woman.

SLIDE #131

MLS center.

&
]

SLIDE #132
TC. Slow fade

to.blACk.

~a N .

although by the end of €ﬁé$century, new

genteel audiences and medivcre playwrights

7 AUDIO a
John Dryqen - prolific poet, dramatist,

and ‘critic. His play, All for Love,

though written in blank verse, was con-

-

sidered the classic of a new genre, the
Heroig Tragedy.
Heroic Tragedies were generally tragedies

in rhymeé verse, a tréatment of a heroic’

~

character by means of panoramic scenes. -

Variety in theme and an infinite\number

) . !

of plot complicationS‘were,;né ed by
N )

-*

the presence . —

L4

of a  heroine whose distressed lqve was

c

both a complement and a contrast to the

!

o

superb strength and confidfnce of the

hero.

!

The heroics often indulged the Restoration

audience's healthy taste for gruesame

spectacle, ’ St
) -

buried the stirring traéedies in a heap

N

of pathos. °




- VIDEO

SLIDE #133 .

[} '
e

TC.

SLIDE #134
TC.

)

/, SLIDE #135
) \
TC.

SLIDE #136
TC.
: SLIDE #137 .

TC. -

- SLIDEN#138,

‘CU candles and

4

Zoom in MCU

Co . audience.

THe-intel¥ectual camédies éf William

ihsyer to Dryden's invitation:

, When tired with following nature, .
you think fit: ’ .
To seek repose in the cool shades
of wit. ‘

sense."

The heroine, generally "rich, independent,

appreciate the refined comedies of man-

»

4 ' LY

Congreve and his contemporaries were in '

The high comedies of the Restoration

4

”depict a world of inverted moral values,
cuckoldry and intrigue, in which . . .

the wit of the fortune hunger is more \

highly prized than romance or common ot

i
.

® '
. The hero, witty, cynical, charming and .

urbane, meets life on its own terms: and

doesn't expect love to conquer all.

proud and sbphisticaéed . « . meets her . . J
man on an equai‘intgllectual gr&und."

candle light illuﬁinatéd the stage and

the audiencé,iﬂThe small ariséocrat}c

two right boxes. ciiclg; with the courtly requisites to o

4

ners, came to see themselves reflected



' VIDEO

Pan right to

[

actors.

Zoom in MCU. -

SLIbE #139

‘TC. .

SLIDE #140
LS. Zoom in

CuU fgosteré.
I‘M

)

+

[

SLIDE #141

S ope,

' ‘ 145

AUDIO
/ , -
in the plays.” Soon they would be er-

whelm%i;#y a growing new audience/ the
rising, bourgeoisie, the tired business
man, who preferred sentiment to comedy.

{ k]

Soon, gushing, swooning meidens would

force the exit of the scarlet woman.

[

MUSIC: Fade out. e
NARRATOR: Charles not oﬁly.reopened the

theatres, he also legislated for the

return of the active Sunday afternoon,

which, despite;the Puritans, had never:

=k . '
~steally been far away.

»
n

MUSIC: ‘Fade up and undetr.
NARRATOR: The masses had always loved

| tbe cpckfights, for even the most*illi—i
terate could appreciate the titanic
struggle of two rogsters battling to the ~
death. | X | ] | ' : J
Some folks preferred bull-b;ifing. "fhe v o 3
dogs would be let loose on a tied bull
and either the bull tossedlthe dogs’, or

the dogs bit the bull." ' N .




°

VIDEO

SLIDE #142

)

TC.

|3
' ‘ f
SLIDE #143

LS.

SLIDE #144
TC.

SLIDE #145
MLS. Zoom in
MCU group
right.‘

-

SLIDE #146

¥
[N

TC.

SLIDE #147 °

LS. Zoom in

MCU center

) batheré.

.dancers, whose careers often ended on .

AUDIO

- I ’ ?
- i ~
There were also acrobats and rope
4 .

the gallows when-‘accomplices were caught

picking pockets:. -
! . -

Charles preferred participation sports,

’

often rising at 5 a.m. to spend an hour

or two on -

. the tennis courts. Tennis was an indoor,

-

%
game ‘and exclusively for the very rich.

> \

For'relaxation,\Char}es v]oved gauﬁteriné,
2 smart walk, a mouthful of fresh #ir."
His briskﬂéace was generally attfibuted
to the fack ofﬁpleasing supplicants who \ ,‘ )
usually tagged along. . T‘f )
Thé'c@hrt gpentxa fair amount of time
‘oﬁtéoors, moving from one ‘source 6f
amusement to ancther.”“]

The healing waters at Bath had agépecgal

appeal. Music played, spectators watched,

and bathers sweatéd profusely. Pepys ’

o

grumbled: "Méﬁhihké it cannot be clean

to go so many bodies in the same water.®




.* VIDEO
SLIDE #148
TC.

SLiDE #149

TC.

SLIDE #150

2 "

TC.

)

Mix to #151.

SLIDE #151

LS. Slow zoom

]
o

in center rider.

VIDEO

SLIDE #152

TC. R A '

,gentry.

., a great patron of’racing.

147

ADIO. ‘

‘Hunting was the passion of King and

e 4

o

Charles loved the old sport of hawking,

especially since he could bring the

PS

ladies along.

Charles was an excellent horseman and

'y o ' v

|8

oy Q",J‘
He established Newmarket as a horse-
récing center, He ldved'its informality
But racing and gambling were,alr:?dy :
becominé big business. - (?,
MUSIC; féde out.
- End Part One - °- ) '

C
PART TWO .

. AUDIO .

NARRATOR: Country life in England was

rather pleasant) particularly for the :

well-to-do.

»
S\f" 't .

——— e 2 St ey et S i i ot < i e e e




'VIDEO

SLIDE #153

TC. " :

- 'SLIDE #154

TC. Mix to #155.
SLIDE #155

LS. Mix to #156.

¥

" SLIDE #156

CU stairs. Tilt
up to -ceiling.
Mix to #157.

SLIDE #157

TC. Mix to #158.

IDE #1158
%g\ing side.
Pan left to
portraits.

Mix to #159
{

" SLIDE #159.

TC.

SLIDE #160

LS.\ zAfp, in to

center couple. .

AUDIO K

o,

. MUSIC: 'Fade up and under

NARRATOR: Gentlemen. took great pride in,‘

their country hoﬁés,(especially after a

" retitrn from London.

These manor houses were often far more

"

elaborate than the city mansionks, with

quiet refined interiors decorated with

¥

large wood panels.

N [N

Inthe more refined hémes, walls were
: ' 1

painted in that curious English version

of Edropean Barogque,

an Italianate courtly taste which the

more traditionally minded thought smacked

‘of Popery.

The houses were still raqﬁgzﬂbére in

terms of ornamental furniture. But what

-they lacked in furniture, they made up

3 ; - ’
in portraits.’ .

[

Man ‘had a pride in himself for, "self is

the most delightful object that self can—

[
1}

"hold." ‘ -

The gréat“houses were generally surrounded:

R

by parkland, where a gentleman, in company,

N
might have a stroll.:

[
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| s "~ . VIDEO . AUDIO;
| . : ~ ~ ‘
t .. . SLIDE #161 The simple Elizabethan was "given over  °

14 ‘. .
TC. Mix to #162. to Srchitects, bricklayers and pfumbers,"

SLIDE #162 - and the ostentatious formal garden of )
) LS. - 1 the Ffench and, Italian styie appeared. ’ OV
/// 'SﬁIDE #163 ', Eharles\éncouraged th% new fashionﬁ .'
MLS man right. Frenchlgardeneys wéeded Whitehafl agd
, Zoom in éU 'Hampton; and g%fiéialiy'preseﬁted . U
’ pinéﬁbplgfl' - Chérles with the girst pPineapple ever ) i_
.

groﬁn in England.

MUSIC: Fade out. )

SLIDE #164  NARRATOR: Despite colonial novelties, - { .

’ - i
<« LS. Slow zoom English eating habits resisted thange.

. ’in woman seated "The French gonsidered them primitive, _
‘) left. . .. guests got knivgs and forks Sut
‘ L® * tended to pick their téefﬁ'with them." ‘
‘ . SLIDE #165 - o MfsIC: Fade up and under. N
- LS. Sféz'zoom NAﬁRATOR{ .The} ate heartily.‘ 5?,%
in woman in - dinﬁer for seven guests\, Mrs. Pepys . g
r background, servied: .,"Fricasse of rabb;;s ﬁag‘ 4 )

’

.o‘\ . .
. chicken, boiled leg qf mutton, three

-
"

LRy

. carps in a dish, great dish 'of a side
of lamb, dish of roasted pigeons, dish
of four-lobsters, three tarts, a lampry

3

- . '




SLIDE #166
LS. Zoom'in

CU woman.
SLIDE #57
Te.

Mix to #168.

)

SLIDE #168
MLS woman.
.Zoom in CU.
‘Mix to #169.
SLIDE #1169
TC. )

Mix to #3.70.
SLIDE #1170

~ CU woman left.

‘Zoom out LS.

Mi;:: to #171.

.pie, a dish of anchovys, and 'good wine-

of several sorts."
The co’olgiaboké of the time were concerned
with gnpleasant‘remedies for ailments,

c%xe woman wrote one "to testifie to E};e

"sc«:andalous world that I do n‘ot. altogether |
spend my Time idly." |
Women were in fact ‘seldom idle.
or with the aid éf servants, they‘w wpr]céd
hard to make the manor - house econo‘rnicaliy

_self-sufficient.

MUSIC: Fade up full. o



VIDEO

SLIDE #171 °
. LS. zbom in
~- © MCU.

<

Mix to #172

|
- .
[ 9y . N
| ‘SLIDE #172
.MCU‘thrge

> ~
women left.

i 4
Zoom in center

YU. Mix to #1'?3

- * SLIDE #1173

LS... Zoom in

. / ) " Y

CU woman.

Mix to #174.

SLIDE #174

(_:U woman.
ZOO{R out to LS.
¢ : SLIDE #175

| TC. Mix to #176.

\

AUDIO
MUSIC: Fade under. - ‘ °
 NARRATOR; Women were expected 'to work

hard, for part of the marriage sermon

-« A ]

read: "If 'she will have; Bread, she must
sow it and Yeap it and grind ity if she

will have cloth,

4

. '

she begins at the seed, she carrieth the

seed .into the ground, ‘she: g"ather;sth Flax,

v

of };er Elax she spinneth a thread, of .
the thr_ead she weaveth cglot.h an@ so éhé
comes by hér coat." |

~MUSIC: Fade'ouft.

. b}AP;RA'I‘,OR: "Wh'en‘a.woman married, ixer )
personal 'proper;:y went.' to herz husband,?. v
'In :giving» up her personalty, ‘she gave = -
up he-gr: personality', which origi‘na'lly

meant the same thing."” . -
She was "That thing called Woman, Nature's
oversight." Evep to kidnap a woman‘ was

no o.ffem':e,‘unless, she was an heiréss..'

MUSIC: Fade up and under.

NARRATOR: Beyond the manor lqy the farms

N

and villages of the'estate.

v




LS. Zoom in

_ VIDEO

SLIDE #1176

LS. ..Zoom in
, MCU horse and

plough.

Mix to #177.
SLIDE #177
TC.

ﬁix to -#1:78

SLIDE #1178 ‘

LS.

1 SLIDE #179

-

CU man.

Mix to #180
&

SLIDE #180

CU man. Zoom

I3

out to LS,.

Mix to #181.

A Y
SLIDE #18_1

" MCU man.

E‘a'de to -hlack.

‘with retired merchants, bégan investihg

' commons . .

They farmed for profit and began to

3

_AUDIO
*

Two—thirds of England was in agriéultural

use. No one doubted the ;\.mportance of

’

the land for: "Whosoever doth not 1n—
-

tain the plough, destroys this Kingdom.

1

The larger gentry, their ranks swolJ\en

in large tracts and ehclosing them, - -

forcing their poorer ﬁeighbohxs_ of the /
. i
J

. | )
R [ T, R i

introduce new agricultural technigques. .

By far the largest single economic group
Rl '

in England were the farm labourers,

almost half the population. They workedq -

hard, for almost starvation wages; in g

-

2

state of perpetuated pauperism:.
v . [N
The words 'worker' ang 'poor' were

synonymous . o

1

-

L d 1

‘Life was "solitary, poor, nasty, british

and 'ohort; . / * :L

*MUSIC:  Fade out,

- N i B 3
. f




- VIDEO.
"SLIDE #182
TC. Mix-to #183.

SLIDE #183

LS. Mix to #184.

" SLIDE.#184
7C.
SLIDE #185 -
IS. Slow zoom
in man and
bafiel left.
M:ix to #;IlBG.

1

SLIDE #186
. “’

i

TC. :
<P )

' SLIDE #187

TC.

)

SLIDE #188

TC.

Ay

. MUSIC: Fade out.

AUDIO

'
' i

NARRATOR: The single most important raw -

» ]

material was wool. - "\

.'I'h'e textile industry employed thougands,

from the sheepsheare;:g down to the
/’

;woman ‘who spun the yarn, 'the spinstar'.

-,1

° N ' 2

MUSIC: Fade up and’ under. .-

NARRATOR: Though the 1ndustr1al future

-

- of Britain lay in its "good fortunate,of

having both iron and coal so readily ,

available in that small Jeographic area,

in the Seventeenth Century, coal remained r

a rather expensive form of hoame fuel,

I
H

since T N

~

L]

I.

3

had not yet been developed for iron

Y

smelting. . -
%

"Iron was still (largely) the metal of
&

o v
‘

the smith not the foundryman."
But by the early Eighteenth Century, a
successful coklng method was developed

paving the way for the growth df t—(m

'Black courfry'. . AN

a’'successful method of coal processing -

1
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= | N sk
’ , | , . ! , > !
. . SLIDE #189. NARRP;TOR': :'[lzdustry travelled on roads, .
| TC. . () and (MUSIC: Fade up and und.er.) Eﬁglish
, /C S roadfs were in a dqplorablie conditjion.
id ., " | - o Ca‘rtg 'fptted them. Rains.flooded them. .
\ o i
‘ Ard no one repaired them. , )
‘ ‘. SLIDE #190 - Neverth)eless, goods ‘and pag:-xsengers; conti-
'LS‘. uz’o‘_om in ° nue§ to mové.. The poor traveledu ‘by %tag‘ef
) wagon. ‘ ' "wag on, ¢
,..,‘. SLIbE #191 A richer.man might ride ins a horse lj:ttex}‘»,“
. . 7 - 1 ‘ .
LS. zZoam'in a mode that some thought fit only for®an
. mcu man’lyir;g : invalid. | . . ) .
o - o ) 6 S ;
. SLIDE #192 ) ‘ Private coaché;g' grew in.popuia,rity as‘
LS. Slowm Zoom : {:hei‘xj‘ sgspensioh sysster'mé~ ::me¥oved. . Hung -
": in woxt;an rigl;t. from t_:;reat leather 'straps, the coaches . -
‘hgd "a- peculiar swaying\eff;ct&tih;t héd
. ) an unfo:r;tunate ‘effe_ct ;)n _som; travell‘eré'. "
‘SLIDE;* #195 - iByt mid-?;:emly, stage coaches betgme’
. : . . .
a LS.’ Zoom in iaopular.l You paid your fare and sat -
.pwinciow.‘ . ;vith strangers instead of 'rehting the .
" ' ‘L};Lx to #194. \/whol.e doach. ) ) ~ (j; Y . | e .
. . : - P S
| - . : ‘(0' .‘ ‘
o . . e -, . '
v s . . \ .. e - ‘ SN
‘ } R . ) T '




. * SLIDE #1®5.

- 1S, -

]

. Mix t.o-‘#‘l/%.

Mix to #¥97.

SLIDE #197

CU bottom’
right side.’.
.

SLIDE %198
Vv ' A ,
MLS left'side.

" Mix to #199.

N
®

-
<, .
o
.

SLIDE #199
LS. ] ZOO;I.I in’

" MCU man right.

o

- v %

L

B& 1670 there was a daily coach between

Oxford 'and Londoni, though. g:l{e 'flying

[y [

- coach' to York still “took,fouf'da);s.

N -

MUSIC: Fade “out. I '
NARRATGK: _The call o "stand and de11Ver"

announced the peril!of the roads. They

.
-

. ! ' /
were infested wut;h hlghwaymen mostly .

N
. ° ° ‘

_ unemployed sailors between wars,

»

,‘ : . - ;
"T'wenty of Captain Hind's band: (once)
. 4 b \ -
P " . .
cammitted forty robberies 3n the space

a
L

of two hours." They became herobs and

~.z

‘ "Shk route to Tyburn when they pro-

. ceeded to- be hanged was . . . as thronged.

as ‘if for a royal procession." - >

. MUSI¢: Fade up and under.

’

NXRRATOR: COuntry inns afforded refuge ‘)
8 w0
JErom the hlghwaymen - and a-drink at any

¥ -

hour .
y-

~ . @

e 3

"y ’

fBetWeen plpefuls of. tofaacco thlS natg,on

of ﬁve and a bd\lf mllln.én cbnsumed twelve

// Ve . B

million barrelfuls of beer for:

A £ 3
! . . ¢]

An Englishman will fairly drink -
as much 3

As will maintain two famllles
of Dutch. - A




“

. £ v .
CU_center

| VIDEO

SLIDE #200

CU man pouring.

Slow zoom out
to LS;

Fade to black.

' ) !

[N

SLIDE #201 - %
L A

TC.

4

Mix to #202.

I

SLIDE #202 ’
}

[l

rw

W Y

- woman.

Slpw zoom'out
to LS.

SLIDE; #203
SLIDE #204

) [
LS. ot ‘./

L]

"TC., Mix to #204.

Coffee houses first appeared around mid-

century and soon became the clubs of the

=

middle class. Writersq politicians and

others would meet to hear news and gos

The governJent saw the houses as hotbeds

of sedition and kept trying to shut t

- J;

down.

Tea was also a novelty. and ‘origtnally

' considered for medicinal purposes. "It

. %

sip.

hem

i
Fl

*u

. «.removeth ‘lassitude and cleanseth acrid

‘e

. humours and a hot liver."

ol

One young bride invited friends for tea

" "and in prepérﬂng the dish 'boiledsthe

¢ . e
leaves in a saucepan and served them up

ks

with butter and condiments.'!

MUSIC: Fade .out.

NAQ?ATOR: Charles' new bride at least

When he first saw young Catherine of

!

X

is not so exact as to be called a

{ beauty."

o

offered gentility if not fair features. '

Braganza, Charles remarked: ' "Her face



VIDEO
SLIDE #205

LS. Mix to #206

~ ¢

R

SLIDE #206

TC. Mix to #207 -

SLIDE, #207

LS. Mix to #208"

-4

SLIDE #208
LS. Zoom in
CU hand with

'

cup.

SLIDE #209

e,

SLIDE #210

TC. Mix to #211.

SLIDE #211 .

LS.

-,

4 together,

v

N 157

- - AUDIO

They were married in 1662 and, despite
frequent peccadilloes,
7

Charles' they

had a relatively happy twanty-tﬁree years

. it
although Catherine proved unable to
bear children.

Cathérine was the Infanta of Poréugai, a
Cathbiic-priﬁcess with the largest dowry
in Europe - a trading empire.

MUSIC:

Y

NARRATOR:

Fade up\and under.

Bombay, and’%rading
- '\ ” !

rights in all the other Portuguese

Tangiers,

ppssession§ - all this came _to England
with Catherine. ~ -

o’ ,
By, 1660 the foundations of the British

4

Empire were establishéd.

In the previous céntury, the Pértuguese
and the Dutch had grown rich £hrough i
trade in the ports of the East

whlle the Engllsh haﬁ trled ir vain to

’
¢

reach them across thT barrier of North

.3Unerica.
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PR,

SLIDE #@212’ " Now the ‘English merchant companies began
c . 2

| CU globe. “to exploit ’the new territories, and the
s 4

o

. Zoom out to LS. English began to delight in a treasure
of imports: T q
SLIDE #213 lacquered cabinets;

TC., s SN
’ ’ . . .

. ! ‘ . .
SLIDE ' #214 N delicately painted vases & porcelains;

’
\
|

\
Py -

cottons from India,

~ . - \
I P ¢ o

SLIDE #216 Gentlemen affected eastern fashions: -'.a

MI.S' center. banyan to wear ower 'shirt and breeches; - ;o
Tilt up and a fur cap to cover a wigless head onha ' ' '
zoom in CU chilly night.
) . head: _ MUSIC: Fade out.
C- 3 ' . . \
SLIDE #217 MUSIC: Fade up and under.

- ’ . L ¢ ‘ < . . -
v ", TC. Mix to #218 NARRATOR: English merchantmen were now o |

| in full sail, carrying‘goods and settlers -

SLIDE #218 .- "In this century, the crown had no funds . ) 4
‘ ' - ! * N
+-CU sign. Tilt for founding colonies, and so it was left .
down and zoom  ‘to pr“ivate indiyiduals.” ’

.“ .
out to LS.
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| vaDEO
SLIDE #219
MCU left sid.e.
Pan right.
Mix to #220.
SLIDE #220

o

CU slave left.
SLIDE #2321
1.
TC.
o

SLIDE- #222

TC.

SLIDE #223
) / . ' TC.

Voo

=3

" SLIPE #224

o

TC.

. SLIDE #225

~oTe. -t

gaw both sides evenly matched , each with

.in the summer of 1665,

AUDIO
———
Some came to avoid religious persecutions,

s.ome were kidnapped, ‘or. transported felons,

' others were simply profiteers.

d
oy
f

'Many an English fortune was founded in the

slave trade”gf the New World.

The twenty-six year period after 1652 saw

.

three major Anglo-Dutch Wars. This -
century was to see

the final eclipse of Holland as a maritime

‘power and the beginning of England's

supremacy.

prade was the life blood of Hollahd and’

. the new blood of England and, by ,166&,’ .

their rivalry had both sides clamoring

. H
for war.

-

The English sailed into New Amsterdam and,

without a shot, New York was born.

[

. MUSIC: Fade out.

"
©

NARRATOR: The' war which finally erupted

”

its share of victories. Then suddenly, .

1Y .
i

b PR g . [

=

i

P

we
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' SLIDE #226
Cu skeleton
‘center,
Slow'zoaﬁ out .
to Ls.'

Mix to #227.

\ SLIDE #227
TN
\“ cU people-im-~ N
’ N

¢oach.
,—I

zZoom out to LS,

° SLIDE #228

P - MLS of hands.

-~

' Tilt up and -

A}

zoom in CU head.:

Mix to #2229, -

SLIDE #229..

TC..Mix to #230.

i

4

%

4offer'nonure to the poor wretches left

f ' AUDIO
Pestiiencé, the Great -Plague, struck

England - the frequent, terrifying

penalty of a mafiggme natfbn feediné its -

rats on the sewage in the gutters pf its

narrow.streets. .(MUSIC: ‘Fade up and

under.y "“London was now deserted, exc¢ept

,of thé pest-coaches, coffins and beggars

(many already‘marked by the plague)."

Thoﬁsandg died .daily. |

?hé rich agpd influential, armed with

travel basses, fled £o=barfieaded and,

as yet, unaffected areas in the country.

The Court withdrew to Hampton and didn't

return until the plagpe subsided the
next year.

Doctors, dresseq in protee?ive lea her .
costumes, with.masks, glasé eye-pieces,

and long noses syuffed with perfume to;

‘hopefully, filter out the plague,. could

\

behind. to

await the great swéEp of\&:rpality.

.‘ \’\.

=t

L3
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t 31

: Va ;;.IDE'#ZBO ' The immortal soul escped its earthly i
MCU body and . ' confines with alarming ease tgu'oug}iout
mourners. the century. o~ .
Mix to #231. MUSIC: Fadé out. ) \". .
SLIDE #231 NARRATOR: The infant mqrtaiitf rate was. |
- ! ‘ TC. - b t‘l‘li,rty-six per cént. Among the poor,
. o . - : o
‘ N ayefage life expectancy was ’chi;ty'years. . &
‘ ) " The notio;r of death was "sei‘dom absent- C ‘
- . fr;m. tahe minds of thoughtful me.n'and L. '
! N women . " - . B ' Ve
‘ SLIDE #232 ' Medicine, still sil‘;foudedl in mkdieval '
\ .TC. Mix to #233. obécurantism, with its notion of vital T
\ | a spirits ané b{odily humouts, " . L
Si.IDE %2‘33 and ignorance of even the simplest = ' ‘
éU b'\ottom.y san'jbtary precautions, offered lif‘tvle help. d
) - SLIDiE; #234 | MUSIC: ‘Ii‘?de up .;nd under. ' .
a LS. Zoom:in NARRATOR: Good health still“J@gended on f
couple. a p'ropa;“ b_alance.',of blood, choler,\phlegm
. - : " and fﬁeléncho_ly - ‘and iéeepj.ng ?:he balance
E . was the duty ‘of the surgeon ‘il?any a't ( B
1 g , patient .bled to death while (Eeix}g' cured. .~ |
“§ AR ) B of a f'ever. , ) - ‘
! - A1 , .
R . _ : ‘ . y

3
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SLIDE #235
‘LS. Zoom in

CU flask.

hSLIDE #236

CU man left,.
Zoom out to LS,
‘Zoom «in on

" Patient.

N

SLIDE #237

TC.

]

at

SLIDE #238

®

LS. Zoom in
r

center woman,

Mix to #239

»" ‘ ‘ G ) .
"AUDIO : o

[ 3
Uroscopy, the study of patient's urine,
QN
still a part ?f modern\med@cine, deve- ‘
loped originally out of the doctrine bf"
hgmghrs. The practice was so universal - g

A

¢ -~

that the urine flask was the symbol of .

" the physician. L
N "’¢J
The surgeon, member of the Company of :

Barbers and Surgeons, generally -had

little formal training and a gfeatjdeai

of brute strength.. With no anaesthetic \\;%r;
énd a’good chance of septic pBisoning,
théfbatient suffered his operation - but /

. 3 -
only as a last resort.

Dispensing,ﬁedicaﬁénps was the functipn
of apothocaries end herbalists, Qho 4; Lo -
filled the doctors' preécriptions an®&’
often wrote %ieir own. ‘Some remedies
were valid, others were based in sbmeai
,mysteriou{ private logic: |
Aipping things in mouse blood;‘balliqg
live cats; d;inkfng aimond milk mixed
with dried fox i&ngs; and taking a sheep

to bed to qure‘the measles’ : : A

MUSIC: Fade out. ' .

L
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SLIDE #239
. LS. Zoom in

MCU center man.

tme

SLIDE #24Q

\TC,
‘ fony

-

SLIDE #?41‘

TC.

SLIDE #242
NN R
‘TC. B
. "\

SLIDE #243

LS. Slow 'zoom

tin man and

engine.

5.“‘\." T

) Mix to #244.

A .

, .

<o + . o
& . .
N Y [ .
~
s’
.

)

163

AUDIO

NARRATOR:‘ Little wonder that they so

"'often suffered the'ravages of plague.

Medicine was Stlll 1arge1y in the handsl
. ~ .
the ignorant,  and fake.

of qﬁacks,
On-SepteMbér 2, 1666, after’'a lorg and:
dry summer, a baRer in Pudding Lane
raked ouﬁhh{s\pyen ana wenﬁ'to;?;G.
Three hBﬁrs later the house was 3n firﬁ.
MUSIC: Fade up and gﬁder. |
The GfeaE‘Fire of London ﬂéd begun.
s&ept by wind through "the natural, bon-

fire of tlmber houses," it ragea for
1 ® v ‘9‘

, fxve days and nlghts taklng on a "most

Y
horrid, malijcious and bloody Qspect.

§ /.

one-third of the city,waﬁ in ‘flames_and

the fire lights ¢could be seen for a

M -

radius of ten m&lés.

Fires, common in the wooden c%py, “were

general)ly handled b& Lord Craven's amateur

—

fire-fighters and the fire engines of the

-

early insurance companiegff

vy

\"
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| SLIDE #244  
rc.
Slow,fade‘to

3
plack.

SLIDE #245 /’

.MCU left side.
N -

. Very slow pan

' left to right.

Zoom out to IS.

'SLIDE #246
»
. LS.’ Slow zoom

in to XCU eyes.

‘\iNARRATOR: Pepys called it,

S

built. N ] >
MUSIC: Fade up and under. \\\
NARRATOR : Chris;opher Wrén ;~;§tronomef
- mat ematician, aﬁd architectﬂ\ In 1666 \
he was thirty-four years old. FHe would‘ Co
devote the next forty years of his life - R
to theffebuilding o J‘pndon, "iméoéing/ : .
the stamp of his individual style on A \Y ', )

AUDIO

But this time the low pressure fiie,
o , .
engines proved totally inadequate. The

’%o Q}ow up everything

only recourse was

ot . . .
in the path of the‘fire" , . ‘
MUSIC: Fade oyt. & |

]
-

"the saddest - X

)

sight of desolation that ever I saw."
‘ : .

Almost the whole city’ including the
Caghedral and eighty-four churches, was

a mass of blackened stones. But the
fire had purged the city of the last .

germs of plague and a new city would be

everything in his charge."
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SLIDE #247

LS.

SLIDE #248
TC.

Mix tp #249,

SLIDE #249
LS.

Mix to #250.

SLIDE #25Q
LS.

SLIDE #251°
. )

LS. Slow zoom

in to MCU.

'SLIDE #252

CU small ships

A

right.

A
3

‘Great Fire had destroyed most of what was

 left. - ' o=

"was laid in 1675 and hg lived to see the

- 4 !

{ \ -
- »robust English churchmanship.": !
) vy ’ °% '
MUSIC: Fade out. _ y S
] - . ’lh' v\ '
Wren lies buried in St. Paul's. A simple
- \ R aé P , .
tablet marks the spoﬁ. It reads: "Si 2
monumentum requiris, circumspice." (If )

AUDIO-

01d St. Paul's, Yhe gothic Cathedral of

andon:,had sufféred many indignities:
fire periodically ravaged it; Cromwell's

troops had used it as a stable; and the

“ -

"‘«‘

N

Wren set out to rebuild the cathedral and. —
restore it to grandeur. The first stone
R “

work completed. ;

’ . W ' - ‘ 4
With "an unsurpassed sense of struction," -~
Wren designed a classic cathedral, an
intellectual and imagihative union of

o

humanistlideals and

you seek his monument, look about you.)
First plague, then fire, then humiliation,
for in 1667, England, weakened by djgaster,

was invaded by twenty Dutch ships which

3
v t *
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_,*Slow zoom out

—

«

.

to LS.

SLIDE #253 -

TC.

‘¢

black.
-y

|

. SLIDE #254

e

IS. Slow ioqm

in left side

" . VIDEO

Slow fade to

}

o - . AUDIO } '
. J; ’ . -
.gailegfup the Medway and, 'without oppo-

sition, burned the entire Chatham dock-

l yards. - - - /)

- As a scapegoat for thé howling.mob,
Ccharles offered his Chancellor, Edward

. . r
= Hyde, for he had long ago wearied of his
lecturing, and his disapproval of "the

buffoons and ladies:bf pleasure at the
. . AR
déurt." Though®little to blame,” thé old
man died in exilé.

. ! LS )
His enemies, an unharmonious group known

-

as the Cabal,'werd.the ambitious younger

politicians. Intriguing and competing

»

then pan right. for favour, they had ffhaliy rid them~- ..

. Mix to #255. . ' selv ' the overbearing First MinistérL

LS. Very slow

zoom in to CU,

o
. SLIDE ‘#255

wh

~

) )
" chief among them was the Earl of R

]
Shaftegburx,'"ae\ageing invalid witﬁ a
front of brass, tongue of silver and.pg
‘geniug, for exploiting mass h&steﬁié." 5

& He dominated pén 'amentarglpolitics as

the leader of the anti-court factfon

!
which opposed




VIDEO -
B ' SLIDE #256
‘Tc-’

SLIDE #257

TC.

-
.

SLIDE #258

CU head.
Zoom out to LS

\

-
[
(-]

SLIDE #259.

"TC./
L]

Vo

i

Qe i . }3:\;.
T"‘:"sfnmsgs#zso :
R ¥ Ma‘:,:" ) .
6LS" &ow zoom

in );(CU\mog‘th .

5 | wix to #261.

.- since the days of the Gunpowder@lot', -

]
/

. } “\ o 4 t '
- AUDIO - ¢ A N
, ’ . Epa———— /’ - ) °

the €atholic.succession of James, Duke-
of York, who, with his "pi'edilections - < .

. * . . ’ . .
for absolutism (and) pr\oselyti/zj.gg priests,
‘ "vgas'the bdté-noire of the burgeong.ng Whig
party. | 1 SR
. Loy L ‘ ) < ’ ’ 1‘
Shaftesbury, from his city thshe at " ‘

a

Jgohn's Coffee House, surrSmded by inform-

1 TR

grs' and rumour mongers, began an ambitious

. f 4 ¢ . - .
strategy iff the #erug for power,:

. 3 - . *» ,¥ -
MUSIC: Fade_ up and under. :

o
L4

NARRATOR: The Popish Terror. For, ever

Al

the English had had a horror of Catholi- ° 2.
4 ' - s 'R s, ) ‘
cism, full of dark visions of -mindng{.ght :

massacres, - P ) |
. ) X 4 +*
and it didn®t.take much to raise them to .

a frenzy of anti-Catholic fever® A well=

~

timed rumour would do-the trick, and

.~$haftesbury chos®e carefully.

[ oo ..

The @gent .

p\rovoca‘teﬁr was Titus Oateg/,

- ) £

by . ‘
a former Jesuit novice and son of an

i - o, ‘- \.\l “ .
Anabaptist preacher. He began b¥ warning
o , , . ‘
Charles of an assassination plot, then

£y

he, implicated ”.{ o

LY
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™~ e VIDEO s \UDIO A : !
SL}PE ﬁz'sl "the Pope, the French King, the provin- 3
- . - ' L ' : M
. . ¢ : Lo\ " . 4 'L
- CU crucifix. cials in ‘England, Spain, and Ireland, the * .
> 1N P . Ll ' ' : v -
» . N .
- Zoom out to ‘Archbishop of Dublin and the rectors of .- - 7
\ . ’ . ) . 4 ) L\_/"\ . ‘ .. Y
lgl.&left side. the Jesuit C6lleges," all 'ready to esta-
t v
S Slc(w/zoom in hjlish the Duke of York, destroy English o
' " listener. » commerce, and impose Roman Catholicism .o '
! RN “ , , T, ) . ' : ) ‘
by ,slaughtering ihnocent -Protestant babies.
- ( SLIDE #262 Whén charles skeptically asked Oates where,
.‘ .‘ v * . C . *
CU speaker left. he got his evidence, he replied: , "God ST TS
. . ; X el ' . Y
‘ilt down and and the holy angels." But rumours, no * o .-
\ ’ - s NN . . vt 5 -t ’
<5 pan left to - matter how lurid, found an gager Protestant -
' \ o - - O K L ‘ ' . ' o * ? °
" crowd. ) “audience. -’ . Ce L
.. .é-- oz )'n' Lt L L \{0 - “ Ce
X " “SLIDE #263 And the tgrror really Began in: earnest- e ; .
. ¢ { , : . . ~ B . - <
NUE T, ' " when a prominent Protestant magistrate was ) |
N B . ' ° . ‘
- ! . . - r N . ° " ' i
N . ) ' v . founfi‘murdered, strangled and r\wx\ through - o 4‘
Y, ot . X Nt ‘
. . - .l . . . . ~ . |
‘o . ~ S with his own sword. "That news dissolved |
. e . i ) ) S R
. , . ,
) Y T . - @all Priétestant heafts'in teryor."  _ .
' , . “ ' K o ’ i
~ SLIDE #264 : Violent mobs ran through the streets .
T e e o - .. * . . . . ' . [ "» )
LS. Zoom in attacking” anyone suspected of.PGpery. \
. e S : S ' v '
‘ TN . \ L
: ‘ man in pulpit. Oates was proclaimed the saviour of the . .
‘ , - . ) N ) ~ _ ' ‘ E1
- . 3 A pation with his infamous. "chhig.ing accu- ‘-
Y T -t 1 - d ‘ -~ ’ ’ “a ’ o ¢ toe h.\
LT . ) - RN 'satioz», 'You're 2 Yorkist, I'll -remember
‘,- a . T " ayou for it.'" But eventually: “the reli~ -
:‘*’\ : Y i gious ferver ran its.course. -
: r o T ro L. : .
v ¢ o Lo . . : 2 ) <Y ‘

°

* -
- " A Y
) . s . : ' .
- .
L_.___________.__‘__‘—__.___k,,,,,“, n -



L4

<~

~2

L

N

/'\ SLIDE #265

v

) doogwa¥$€*
N s

TC. "Cut tO'“
i b

black.

. (-3,.) '
- SLIDE #266
TC. Mix to, #267

[N

» oo
SLIDE #267

4

LS
obYject in f*’
child's hand.

1

} .

-

SLIDE #268

‘CU boys in

o

A Y

v

om in CU

o

* Zoom out toJLé.

: 'm&w #269.

]

AUDIO

\\
a - £ . T
MUSIC: Fadejout. -
: e - 1,
NARRATOR: York eveqtuallf%suoceeded .

. ) w .
arles, .and -Shaftesbury died in exile.

, .
“ ” ? . -y L
. R « . : B
ES N - bl 4

Except fof*ecca51onal outbursts of reli-
“ ) °
giBus intolerance, the géntlemen of the

~ *

'

o -

Restoratlon had llttle appetlte for the -
overzealous enthu51asm of their fore- .

£
Genbrally cultured and well-.

fathers
& e&hcated they trled to ensure tHe came
benaflts for their chlldren,

gms Ic:
NARRATOR :

7

Fade up and under. .

"Education:began early, life

N

+ N ‘/
was too uncertdin to prolong ghildhood.

/ v s
unnecessarily." Theology waS»She firs%

. N . - .
" step and even the é}pﬁabet was taught ' -
: : I T
with biblical references. ’ v
3 N ) o
. "Anybody-wishing to enter one of the pro-
. . - ' - - ',\\‘
fessions customarily attended a Yrammar

¥

i . ‘ *
These we,r‘e richly 'fupported by

E

school. or
3 ) s
the mlddle class th%?ughout the period."

The curriculum was, c1a351cal and the studyP

of English was la!gely ignord&

. /o
R ™
:C

)
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SLIDE #269 : Girls wefle: tutored at home. They were
. - - - ' ‘ '
LS. nexpected to be accamplished rather than
Z’oomﬁm girls educated," prompting one woman to, write:
Ot o\‘ ° . - y ) - )
‘ left. S " "If sometimes it happens by acgident that
¢ f !
‘ ' one of ‘a thgusand dspires a little hlgher
' her fate commonly exposes her to wonder ) g, -
C
. ¥
but aélds little of esteen." AT
. he
2 Mysic: Fade out. | - V
SLiDﬁq#'270v :f NARRATOR : ‘I‘hg universities, Oxford anci T
LS. Mik- to _ Cambridge, we:ée (MUSIC: Fade up and’
“ R . 4 ‘ ) s i1 .
#2711, ., | unddr.) medieval institutions based on -
- ¢ . ‘ Al * .
! ' ., the 'college system'. . -
SLIDE #271 They were among the last bastions of - ,
Ly ~ 3 . , .-
LS. ‘Zoom in ° Aristotelianism and the old Sc:holast,icism.fj. .
. ’ ..; ‘ . . . ”‘ (
center. | Students were trained primarily in the
] z ) Al N . . . ‘ ) t'-
figures MCU. . Classics and Theolofy. ' " !
0 ) ¢ 4‘ :
SLIDE #272 . Studies were on a tutorial -basis with
- . - . . . ‘ IS
LS. private reading. The decline of the |
. / . medieval lecture system left the "Dons ] :‘*
. ' .". . . free for their"‘own scholéirship or
» s . R . ~ L4
| . the taverns. :
" SN v .
. SLIDE #273 The universities; were open to rich and ’
’ 1.S, Zoom in-MLS poof scholars alike, but by the end of
) ' 0 ' '
two men. , .. the century, the. tendency towards snobbery o
: . . '\
. , ‘ : N co
8 R ' .
L ‘ .
v * w.



SLIDE #274 z
. [N
LS. Zoom in i

*

—t
books center

left.
Mix to #275,
-0

]
<

SLIDE #275

CU press. l
~

.Zoom out to LS.

SLIDE #276

-

MCU books only.

“Pankleft.

* Mik to #277.

SLIDE #277
LS.

Zoom in XCUe'

" had 16,000 vo;umeS7

AUDIO K

appeared. The rich began to receive
) ' *
‘privileges, and the universities became

|
|
less unlversal o ,~‘
|

'By 1620, the llbrary at Oxford already

l

and under Charles II,

the éffi;ﬂtl Stationers’ Company was

grdered to donate one cqpy of every gpokAv
printed‘to tHé:library. A msst ;ener;ué ’
'gesfﬁre |

‘since. the Seventeenth Cengﬁiyfis quite
) ;!‘ A Q' l

rema;kable for' the enormous output of its -
R ) R - i o

presses - from ﬁhé<King J tsion of SERRY
' ‘ ?me%¢X?, n o ,
the Bible to essays on 'how to live on . C

two pence a day'.) B ‘ \ ;
' . ,
Gentlemen began to build and expand their

own privatg-librariés. The appetite .for
o : , D
information seemed'insatiable.

-
.

[
.)' o CoL g
] ?

Even Charlfs who many con51dered a frivog

- e .

&
. "\

lous han, llked to browse through hlS books
and enjoyed many happy hour in his pri-

vate laboratory toying with newly discovered

laws of nature. This centuypy witnessgdhg
.- \ \
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first steps of modern scientific. thought
and all Egentlenpn were fascinated. |\ .. . 7

-

% : 2 . MUSIC: Fade out. .

SLIDE #2‘78,‘} " 'NARRATOR: Men were no. longer outraged by

-t .
. N ’ o

\ o CU sun. - C .Copernicus' heliocentric theory - that man

' ) . ‘ ¥, Lo
/ .Zoom out to LS. and his eartih were not the centre of the« I
>/ ! ' ' S
- ' ’ . universe - but they still bé}lieved that "y -
) : ; . A

< éll of nature was for the benefit of man.-

[

}' o

|

|

\

|

|

1

, , ) . ; . l

' in CU. 7 moreover we shall one day fly there, for R J

« SLIDE ‘#279 ‘ * When Kepler' was asked if Jupite;r was in- ]
o ]\}.s Slow zoom  habited, he repltied: :F"It must be so, ’ P,—,,,-« gl
. : . 5 <
9 . -
Mix to #280 twhat good will it do to have fouf moons \ )
« . N ,‘
o ? R coursing about J(zpitgr if there is' }u; 5 ) 1
N - L. . '
. o - S ‘ ong on’ that plan'eti to kxii.ch them."s'- . . ;
( S ‘SLIDE #28(') ' #ydy saw harmony in the universe and they |
N ' . S: Zoom in > . were'slovfr:jly~b;:gim;«fg"tofuﬁ?ierstanci'its ‘
. ﬂ center sphere. la{v.s, realizing nt'"hat "son;e things have
o (. T x lawS and régulariti?s ;‘of their 6wn;" o
L éLIDE #281 o Frgncis Bacon wi;’ni/ssed fihe"increa?jing;. ’
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| y, I J NP in there would be a "continuous process o
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A Mix. to #283. of interaction between experiment and ° ‘.
=.¢;;";: i:easpnj.ng I .. a true and perfect
L ~ L\ - e marriage between the empirical and the
. ‘ . sne . .+ rational faculty." -
. Ph. B " & -
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i ¢ SLIDE #883 His‘N;dvum Oz;qglum urges a~demystified .
" - "_ H o !
e , LS top. { _ science framed in simple language. It
’ R . ' * A l ) Il
Tilt down. p‘; © serves a8 one foundation for the ration- R
r ' . ' . ‘ 4 - N
. L aléi.sm of the next cen“Eury. New knowledge _
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N l . was £o0'sail past the boundarnxes of_ ’
R Cmse ignorance. ’ - : o
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Meeting in Iondon at Gresham College,

<

TC. - n—le_mbkrs would work on special inquiries
= or porth
o or pieces of research and report#their
Py ’ :
l ( results to the Sdtiety.
. ) yl
SLIDE #286 ° They ‘engaged in "demonstrations of experi-
o
. .. TC. N\ .ments and rarities, lively discussions and
. . - . .
. e speculations." / ” . '
o { ~ \ '
~ ;-\
SLIDE #287 - Though the eﬁphasis was 'to be o? promotion
— : s : N
TC. of the 'new philosophy of science', -many
* \ N , .
, concerned themselves with t/-he utilitarian
N :
. B o demands of technolofy and industxy. , .
- _ ! N ' x ,
}A\ e ) \ . MUSIC: Fade out. ' -
r . ' d - @ . r~
5 T SLIDE #288 NARRATOR: But the great men, like Robert ° e
‘ 2 il
& VY- T . i /
| TC. Boyle, were truly men of science. - |
i . ‘ ) " £ ¢ ' . o
| ' " Mix to #289.° " ~
o- ~'SLIDE #289 Boyle's New Experiment Physico-Mechanicall - ‘
) ’ v - " ; . S
- 1S upper part. touching the_ Spring of ‘the Air, now known ! ¢
¢ Tilt down. _ as Boyle’s law, influenced the field of |
. B ’%’1 * .
¥ pneumatics and, applied to gasses revolu-
tiogized chemistry in the next century.
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¢ SLIDE #290 MUSIL: Fade up and under.
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LS. Zoom NARRATOR: The gentlemen of the Royal | |
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were not professional scientists, since 7.

—

<

. s : L .
scientific work was not financially remu-

3
nerasive. They were true amateurs, bound

together’ by the challenge: "What is all
3 *

wee knoWwe compared with what wee knowe
not?" Y
"The Society struggled to be taken seri-

ously, even though Charles laugh

. {them) for QOing‘nQphing but wel

air" and Swift savagely satirized their

v

preoccupation with Brobdingnagian tele-
bcopes and Lilliputian microscopes..

MUSIC: Fade out.
» b ]

NARRATOR: The compound microscope was -

-

~

first used,effectiveiy by Robert ngﬁg

in this century. But for the most part

it was. still largely considered a curiwo, .
B " . oy \
a device for examining lice and cheese

mites up close. ' ST g

‘The telescope, invented around 1608, »

' captured the Seventeenth Centur}y imagi-

- { )
nation in a much more dramatic fashion.
® ) ' N

Pointed to the heavens, it revealed a

\\ P
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1( . whole new scale of proportions.
-
. SLIDE #294 The development and refinement of instru-
B - F- 4 ‘
", - \ .
LS. »Zéém in ments of measurement helped to establish
) ) . )
CU dial. this century as the first period of fodern
science. Observations could now be .

recqrded with some degree of accuracy.

‘ : L

SLIDE #295 ° MUSIC: Fade up and under.

MCU building NARRATOR: The astronomical observatory
Eog<£ight. . at Greenwich Qas originally'fouﬁéga b§
Mix to #29é. Charl:s Iglto'solve-naéigational broble@s.
- SLIDE #596 « The starskmight still have éome;remnants
?C. 3 of magical fascinétioh for men but the
Mix to #297. " charts and diagram; th a most practical

purpose. - ‘ g Lt

SLIDE #297 Waééhing the hea?ens not only‘chahged

CU man and‘ man'syideas abqpt his positioﬁ within the
hands:. | Universe, it helped hiﬁ to get from one

L@
1

Zoom out to LS.  point to another within hig\own small

» -
world.. . ’

0“ - '

e Musfc: Fade out. Coa !
SLIDAP#298 NARRATOR: Astronomer Edmund Halley was
TC. - : . a man of many accomplishments. It was he

- who personally financed the pub)ication
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of. Isaac &ewton's Principia.- -
. T t N3
He is probably best known fo: ghe éomet
which bears his pame. "Basingfhis @ork

on Newtonian planetary physics, Halley

predicted that a comet (sighted) in 1682 ',

returned to view every seventy-five years.§

He was right. In 1758, sixteen years
after his death, it returned.

Isaac Newton's' Philosophiae Naturalis

Principia Mathematica, published in 1687,

is "commonly described as the greatest
wor'k in’ the history of science. For two

hundred years it formed the basis of

-all . . . cosmologicai\thought."

The law of 'universal gravitation*, which

". . . Leibnitz dismissed as a perpetual
N .

miracle," ghowed "how the/same principle

/ . K

of gravitation and the same laws of motion

apnly to the smallest particles of

. .
‘terrestial matter as to the largest

\

celestial bodies . . .,

. L4 [ ]
to phenomenon of obvious regqularity and

’

also to seemingly irregular happenings -

w
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CU two men
center. ’

Zoom out to LS.

e

rainbow;: discovered the binomial theorem;

ié a part'of the whole and so he could

.. The increasingly mechanistic view of -the

the secularization of thought. But the

warning: ". ... that we do not so place

AUDIO .

-

such as tidal movements of water and the

fiery rush of comets." : ‘ s .
o
Newton also studied the colours of “the °

i

and invented calculus.
He was .a Lrueoheir of Bacon. He under-

stood that every bit "of human knoWwledge

¥
\

see ,the connection between a-falling apple .
and the most distant star.

©

universe accelerated the trend toyards

T *
new scientists were still very much men

of religion, believing that "natural phi- }

o
losopﬁy~wasr'r&§htly giben to religign as

her most faithful‘handmaid, gince:the-%me '
‘displays tﬁe will of Go&, the other His .
power.'" ‘ - f - ‘

The scientist mindfully accepted Bacon's

v

&

our felicity in knowlgdge, as'we-fdrget \E>

L]

our mortdlity. " . .
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An intelligent man, Charles was certainly

I

'no intellectual. ,His contribution to the

great discoveries of his da}, lay largely

_in his attempt to establish an atmosphere

- o

MUsIc: Fade up and under.

NARRATOR: The court of his cousin; the

'Sun King', Lguis XIV,. had all the s<;§his;‘

tication and -s'plendourrthat Charles envied.
=

.

But while Louis' reign was to end in moral
'1 e oL

ot

.and fihancial bankruptcy for France,

Charles' England became a,milieu of in- '

tellectual and mild religious tolerance
<
unknown in Europe, ‘enabling Englishmen to

» \ & 0 I3
pursue a wide range of enterprises which -

v

would culminate in the .Enlightenment of

H -

the next-century.

: . .
' Science began to flourish because most
L]

Englis:}in’len had lost ‘enthusiasm for reli-

gious excessé6, and a mor® speculative

t .
age was emerging,
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b\.{t because the merchant class was given .

.polemicsPof

NARRATOR: These men with vedted cormer-

. . AUDIO
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England was becominga trading and golo-
h - &.-]

nial power, not because her impoverished

King indulged in foreign wars and conguests,

free fei,\g.n to develop and exploit its .

PR 3 v .
sinstinct for commerce. : -~ &
And as the English ports Zw crovided withy
w : ‘ o

t}{e_)“'ég:)ils of foreign trade, ‘ ;

.

the merchants, the new 'men of property', .
personally interpreted the eloquent
s 4

’ L)
Jc'Jhn'l'I'..ocké, ‘a'h'd ‘found vihdic“:ai’:‘;'.on for
th&ir de‘:sire’ for ownership® and achiéipion
of power. ., . Co -
" :
'I“hey'grew pros’pérous and confident.\f
' ,

MUSTC: = Fade out. . ‘o

‘¢ial interests would forge~ into the next

cerrtury prepared to dominate ‘the rest of

the worl&. And the reign of the Stuarts

~~
would become a bitter rememberance of the

W oo , ‘
'Divine Right of Kings' and the romantic

!

memory of ¢
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NARRATOR: Charles II, a King‘*who was -

confident that "he would climb up-to

[

K Heaven s gate, (for he) could ngver Y *

bel:.eve that (God) would dangl one' of |
“N

"His creatu}tes for taking a llttlg regu—-

¢
4
£y

laﬁpleaéure"; a4 man “wr‘xg'regarde_ﬂ malice

@

A

as a mucthreater sin than.a poor- frailty -

y LYo

~'of nature™; a 'true Egent_lemar'x who, when he

N ¢
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1engthy and painful illness, tggoglzed

for belng.so 'slow in dylng. ‘
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. APPENDIX B . - R .
¥ . ' net .
- S . ; . o .t e \
' : . NOTES' FOR INSTRUCTORS -

I t ' pe

. n [

Title: Lex, Rex, & Sex
Medium: Videotape )
Duration: Programme is in two ‘parts.t Part One: 24 minutes.
: - ~ | a .
.28 minutes. '

Part Two:

.

Intehdﬁ‘Afdience: University Students of English Restoration
r n : ' - v -, \
. 2 . .
° ' - D . s
. o literature. - A { : <

By presenting an intedration of mutually

reinforcing auditory and visual information, the programme

Aim of Programme: .

aims -to provide students with an orientation in Regtoration

history which will aid them in relating the: literary works of.

the period '\tdcertain of therintellectual developments, poli-

. - .
R '
o ! .

'Y L4
.- ’

context. - - N

Contents of Programme: Tlie p'rog'ramme aeg}ins with an ac‘count
. ‘G
of the circumstances and even.t; which led to the executlon of

Charles I and the pe suant institution of the Commonwgailth
AW
It ends with the’’ dea h of charles II-in l685.

from ,/the political and social life of Charles II, the King 'of

the Restoration, to provide chronological orientation ‘and

1 \ . L J

c' f
the programme content consists, in-great part,

[

cont 1nu1ty '

of ﬁa series of dlgressz.ons on varioeus aspects of seventeenth

N i
L . : - !
- A ~

W,

tical events, and®social conditions, th,r‘lf(eMas their .

Us:.ng eplsodes .

be




P
A - ]

- century 1ife and some of he notable persona'lit'ies' of thg

. age‘. DigressiPﬁs and references include: ~Puritan attitudes, X
‘reforms énd’a‘uthors; cromwell and the C(gﬁunonwealth; life iA

London;__fashions a'gd styles of dress; the diaries of Samuel

Pepys; life at Court; Nell Gwyn and some of the other royal .

C;\ mistresses; music a;la dance; thé theat.res, 'audi;ances, inno- -
..‘vax‘:j.on of actresses, new play\orms, playWrigﬁts such as - ., ‘ /4
John }erd,en, Aphra‘ Behn,‘ aﬁd William Coﬁgireve; architectural
;;tyli'e's;,- Chr:istop;{er Wren:_amuseme"nts and divertisements of

>4
v . n o -

the rich and the. poor; country life; gardening; eating and

drinking habits; ,the coffee houses; agriculture; industry;

. . work habits and conditions; 'woman's lot'; téansportation;
.+ colonialism and trade; wars with ‘Holland,: medicine; The ? . o
Plague; The’Gréat Fire; The P/Opish Terror and the machina- !

t

tions of the Earl of éha:ftesbury; education and thela univer-
.sitieé; science, the Royal Society, experiments, 'the 'new.l'
philosophy!' ,‘ I:‘rancj.s Bacon,. Robert Boyle, "‘is‘ai,ac‘ i\ic_awton, .
Edmund Halley ; tr;eg diminuition of 'zeal'. . ‘

|

|

- \ |
) |

. Suggestions for'Progrdfme Utilization: The proogramme should .

be shown in two parts in successive class periods.' (It may
« be shown in its entirety during one fifty-two minute sl,assion‘,

but studies have shown that students’ attention generé‘lly e
. . /. . - , .
¥, -

, ~ falls off after approximately, twenty~-five minutes.)

LIS "' . ) R © - N
. , »The progranmme requires a ‘preparatory period during
3 : / 2

R S




- .

which students are familiarized with some of ‘the

digregsionary areas,

.

)

1

&

‘and names inclmddd in the presentatian.

of the teacher's dustomary b.ackg‘round lectures,

events, °

€

.

S This introductibn may take the, form of an abbreviated version

»

pa gtic ular~l3;w

if these lectures and .the pr‘ogramné_cover‘similar dreas.

-

1

.- Follow up procedures may include in-depth discussion

. of specia;l interest areas, pa'rticplarly those salient points

which thé

Y

"~

-

. LY .
ﬂ.iQerary\works being studied by the class.

.

teacher considers to have direct bearing on the ¢

‘The teacher may

e

suggest further readingé. ' Particularly r:ecc'mgmganded is:

-

-

David Ogg, England in the Reign .of Charles II, Oxford Paper-

*  backs (2nd ‘ed.; London: Oxford Universit,y\Press, 1963) ,

-

. ~
[
)
[ . ’

S
period.

¢

- The ‘b'oo'k offers an extensive-account

.of .the Restoration




S _ ABPENDIX C . oL

‘. -~ ' * ’
‘ ! . . . - . . ! A - a
.2 R -t . v . .
.‘/\', . i l"\"“°‘~ : ‘ ' s :“ - - °
T = . ;" T . TEXTS OF. RRE- AND POSTTESTS LT S e
- . _ . . [y . . . . . F— . - -
.o Pretest Toa . LT ’e

1 ’ " . . o . . . .
Print‘ Name: N po . ! . e -

[ -

- dourse and Section Nunber: : \ R . I
- o ! ' . . s S . ! i ' - ‘.

. Ageg - s v - - _

)

|

\

|

|

\

|

) -

‘L N , L. b . - ‘.
|

.. 7y .Are you a Collegial . Or Univérsity . Student. | -
v ‘ H - , ) . . ! N
- 4 - . ‘ ® . T
. e ' N -

. 1. How many university level English literatute urses o~ _
’ “ 2~ - have you taken (1nclud1ng this year)? . . -
f : .
| :

= r . y ‘ -
e 2. In EngJ'.:Ls‘_hq lliera’ture! are y'ou: . Majoring s ..
- . . Lt ' - . . . . it N
| ’ , ' — , S _ '-Honcurinq :
‘,' . . : - 0 Nelther of - thé above . ;
« , l'_ B - I. T —:.

R ~* 3. Aside from: courSes &hich may have brn.efly touched on , - -
’ " . English Restaratnon literature, are you takJ.ng (or have
' you ever taken) a course which spec:.allzed or dealk e

- e . extenswely with Engllsh Restoration literaturez . - 7 -
. * ! . Yy, ¢ ' .
. . % . . . o ¢
Yes - . 'No ‘ How.many- C A, L
- A———— . T p————— . L . v
...:": \ "‘ . L] "
- 4, ”As:Lae from background readlngs assugned in e“on{rses have »

yous: ) - v ‘
a)' Read historical materlal on ingland m\he l7th ' .=

' century? Check (/) onet, ‘ -'u'“-_'C
. /.’ c - Q{,{ ¢ ' .N - . . . \.' . -, \ Ce , ' |
o~ \ ~ . -
, ¥ . great deal some’ .~ -, none . et |
. ‘_'. (L ~ LI o h-. “. . .,

LN . b) Seen films or televu.s:.on presentations o 17th century oo

¢-. ~° °~  England? . L o R S

L3 " |

. ) . . e et “' T ‘ ° L '& . P S * |
{ . /™~ many % 1lor-2 none,. ... }

' ' 3, ¢

. " ! " < K ”l ‘1

' P Al a . '}

@ ° N . |

a [ Y |

|




century° )

. greaf deal

'n¢
e e e e

.t éentury %ﬁgland7 .

" P
x many__,______

o -

. Somé

‘_ 3

. " <

none

‘..

-

K
-

ﬁone

e * V4

S \ ;4-—-91-95

’ Read ﬁ\storlcal materlal on England 1n the 18th '/

Seen fllms or teleV181on presentatlons on, 18th

7

- 5{ Are you interes'ted in learning about the course of soc1al
oo and historical events in 17th century England?
e i . $Ery . 'mlldly 'not at all .®
: 6;'.Are you 1nterested 1n the development of sc1ence in-the’
» ) Pas
17th’ century° : ST . '
. o, - ' |
. g very - mildly not at all .
Y T
V- 7. Are you 1nterested in studylng (or for those already
, \'\ ) > involved, further study of} Engllsh literatufe of the
AR Restoratlon period? . '
- L g T l “ N ' .\ il
.o o l very. " mildly ‘not at all :
) ‘4 . * R , N , ' - a"
. o T . , .-(page two)- : ‘ . ot
. B’ L, . . l . .-
Frll in blank with’ name “of ap roprlate name or. ailswer. . .
N 1 Innovator of 'her01c tragedYQ gegfg' A C
! : Coe 2, Famous'erter of Restoration 1gtélleetuel comedigs’: "
L N . ' - x - * ‘ d- . .' - . N ’a*;
. . [ 3. First profe551ona1 English woman author: ~ .
. . o - = '"
?i‘.& 4, Most popular'gestoratlon music composers-. ° .
T 5. Chief Restdration architect: ‘ .
f a 6. Writer of famous Restoration diar¥: )
! ‘ . L , , .o
| A : o
) f L] I3 o H ‘%; , - ) 'g




7., English CatthJ.c noblenan,most hated by burgeonlng
Whig party. v sl i}

*

/‘ 8. Author of Phil«osoghiae Naturalis Principia Mathematica: ".w
o N f o . -~ . ; . . o !
- . i L ' ° ! A" . S
) ", 9! Formulator of !the new phiiosbphy' : - ’

10. Prominent ractress-courtesan' of the Restoration:

[y

A

» -

~» M7 King of France during Englandés Restoration: ’ . .. :
-e . . - ‘1 : MY
- " - ' * s
| WF — AL N . . ' T
| 12, Earl.y 1-*7th century. Engllsh .king who 11ved by pr1nc1ples ‘

of absolutism and the establlshment of relmglous

QL ) ’ | uniformity: ° - . C ’ o l

- -
- .
-~ .
1 . R
.

13, Rellglous group in 17th century E‘,pgland rt:hat tried to ’ T
D e turn "sins into. crimes" :

- . v ’ : .
. . : - n

‘ ' P ' .
~ 14. Nation that was England s chleﬁ maritime rival in 17th '\
T centurﬂy., T : ) ..

1 ' \ . . ] - » . b
-3 v - |
' v Y ) .

15_. 6cientific institute’ founded by - ilosobhicaﬂ. heirs of
+  Bacon and chartered by Charles I¥ in 1662:

\
|
|
N / . - : . R J‘

A S ) L}

|

|

\

|

|

|

|

|

|

st |
7 : |
|

\

|

|

|

|

|

|

~

hd '\

16. What art style innovation was cons:.dered an” “Italianate

. o) courtly taste” during th€ Restoration? i 4 '
' . ® /‘/ M ' - o s
A - , : - . .
. I K : . 0 s ' '3
17. How did Charles I die? : : .
. \\_/ . i , - I v . ~
. * . 3 . -, s q




“

(4]

- L. 97

» . . Y . . )
. 18.  What were the "clubs of thegmiddle-class" in 'the later’
S 17th century?
' ' . v.
) 1
R A
. . pp 7
. -
- .19 What major events occurred in England in the following
N years: / ey
/
jSeptember, 1666 v )
L
. ! c ‘
Summer of 1665 . ’
. Ayt . N A} .
T 20. Name oné innovation’ of Restoration theatre’* -
.[‘) o - . s - a:.’,
: T :
2l. -Aside from poor roads, name ene problem facéd by the

»

17th century traveller in England:

- # ‘

¥

’
-

22, W’ho guided 17th century "pedestrlans through the streets
of London at n:.c_;ht‘> (/

¥

s * 23'

0

Which major religious and political event did the ‘Earl °

. of Shaftesbury and Titus Oates instigate:

>

v

3 +

’ y

i

5
24,
- - in the 17th century:|

4

“

Name an instrument of science first used effectively = |




Posttest, A

M . g, ) : , ' : v .
. N .
- , . {page one) - -, \ D o -

Print Name (as you did 'on first questionnaire): . .
o o~ . . ! s, ) [ < . e
- - | NV
- . — ' . j * \
v N . Jy ; " .
Course and' Segtion Number:}k o N \ —
e 1 « : i Yo v
. ! i ? ’ o :‘ y jhu‘
1.  ,Are you interested if 1earn1ng about the course of socral/— ‘
and hi-storical evgnts ‘in. l7t century England? ..
g very * mildhy not at all .
" . . . —_— R .

2, Are you interested in the development of. science ip the °
17th century?- i .

N AY
v

very - mildly - ' not at all
3. . Are you interested in studying (or for those already -

. involved, further study of) Engllsh llterature of the v
Restoration perlod7

- " very mildly not at all
\l ) .
4. How would you rate the speed of narration of this
X programnm? . .
’ . tooMEast " just right - too slow g

5. Would you have preferred to have seen the narrator
- s
°%. ’ 'on screen'?

all the time part of the time ° . .

\ .
not at all {(as was the case) i - . ‘.,

6. (g}d, you find the visuals generally: _ o ‘

very interesting interesting dull
. ' 7. . Did the visuals change: ?
' . ’ \ N * - - EER ]

- too fast just -right = too slow



vt

In terms of factual 1nformat10nq dld the  Programme ’

Ve
.
a
-

have-

tao much .just right. .~ .not enough

]

Rate the use of music in the programme:
.' ‘ ' ) m’ .l . R
excellent very good ggod
' &
poor awful )
10. Did you flnd that your atﬁentlon wandered durang the
t ' programme? PR .
A . 3
not at all towards beginning Y
towards middle near end '
1k, s this prgaramme of benefit to you in an§>course
RN "(or courses) that you are.now taking?
. YES'__ - No b ., ' ;
’ 1Z. Are you taking courses whlch might beneflt from similar
. type of programme’>
YES __ ™ NO PR
. 13. Do you £find that certain hlstor cal personnages and
events, with which you may have been familiar before,
are now made more vivid and 1nterest1ng through this’
X progranmme? . .
Q' . - . .
. very much ~ somewhat only slightly
" - N ° '
. not at all S , LA N
. r . ° . €
. \4\‘\\
. (page two) CT
Fill in blank with appropriate name or.answer. ' -
‘ ! » - .
. ) N, o . . ) .
1. Formulator of 'the new philosophy': -
! o ) - ~
) ‘ o ,
. i s -



2, Nation that,was England 3 Chlef marltlme rival in

17th century:
L

- —
L

3. '8cientific institute founded by philosophical heirs of ?
Bacon and chartered in 1662 by Charles II: .

Y

- ) -

3 ’ L4 fl

4. Writer of famous Restoration diary: . . \
. : ) v . ,
5. First professional English woman author: - o

6. Innovatér of 'heroic traged}{ genre:
. Religious group in 17th -century England that tried to .
- turn "sins into crxmes"c . . CLoes

-

8. Chief Restoration architect: . - - '
"3 * '
9. Most popular Restoration composer:

10. What were the "clubs of the middle class" in the later
"17th century: . . .

- g’ 3 . !
S
‘'1l. . what art style innovation was con81dered an "Itallanate

’ courtly taste" during the Reggoratlcn- - :

- R :
a -~ J

PN

x

?
’

12, Namé cne innovation of Restoration gkéatré- v

- 13. Which major rel;§1ous and pollﬁﬁcal event did the Earl ﬂ;
of Shaftesbury and‘Tltus‘Oates instigate:

P 4

o ¥

14. what major eventS'tncurred in England in the’ fol}dW1ng
years' v

September' 1666:

<

Ny

Summer, 16652

«7 ¢ vt



- , A N

« T "' i . o \ . N ‘ ., o, . N . ‘ . . )
15(- How did Charles I die? __- ‘L - '
‘u . ;. e '- . . .- . . ‘r . . . ) : ‘f .
. - ' T - = " N A X \ . .
IF YOU HAVE®SOME COMMENTS ON THE PROGRAMME, PLEASE WRITE :
i ' {‘I" ‘ . ’ . . ’ ’ ! e_“ B . re,
. THEM ON 'HE BACK OF THIS PAGE. - . T ,




. pPosttest B '/ w0 . , : L : .

- v s A * . P L , . , . )

, ] N ., e N e .. X ,

. e one) oy . : . oy

. - \
,.-aprlnt ﬁame (asgét; dl;Lff first questgonnaxre) .

)

Course and Section Number: . - - ’ !

» ‘ , ’ ! v ° ¢ ]
1. Are you interested in Yearning about the course of sdcial - .
and historical event& in 17th century England? '

very mildly not at all -

2. Are you interested in the development of science' in the
© '17th century?
A

. . very} ‘mildly‘ not/at .all
o
3. Are'ypu.interested in studying (or £ th already.ﬂ,
involved, further study of) English literfture of the
Reéstoration period? '
’ \ o .
‘ very mildly - not at all

4. How would you rate the speed of narration of this
programme? 7 \

N '

a

. too fast- ‘tob slow uneven (éometimes too
much of one or the other) “ just rlght el

5. Would you have preferred f/ have seen the narrator
S on screen ? -

. - .y

[ I

all the time part of the time

M
oy
\ . ) r .

not at all (as was the case)

\- 6. Did you f£ind the visuals genprally: . ' '

very “interesting _ -, interesting e dull - ‘ o

« . + . uneven ) E ‘ L . . rv
.t ——— R . v v, - . L



>, . -
Did the gisualﬂs'a ‘change: . : l >
. Qbé fast ® too slow - uneven

just right : . o
[} M

In terms ‘of factual information, did the programme have:
. , . ‘A ] ' " . ) ’ .
too much just right uneven 7 L

not enough ' .
" - “ 's
Rate the use of music in this programme: PR

¢ . L@

excellent ‘véry good- . good

poor awful’ " yneven {
- Dbid you find that your attent:.on wandered dur:mg ‘the
programme?

. 3

not at all  towards beginning

« - -

.b,

tbwards middle \near’ end

at timess thr?ughout

PR

you, are ‘now taking? -

® ves No - o ‘ .

Axe you. tak:.ng courses which m:.ght benefit from a
l lar type of programme? B K ,

R
-

»
A

" Yes _ " No

Do you find that certain historical personnages and
events, with which yoy may have been familiar before, °
are now made more vivid and” 1nterest1ng through this -
programe?

)\_zery much ~ somewhat . 6nlx slightly ‘

not at all ,' —

I's this rzrogramme of benefit to‘you in any courses that .

-qt
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'V ,Note:. Page two of Posttest B'is- the same as page two of . =

= . ' o \
« ' 14. Rate the techm.cal quality (audio & vz.su‘,. claritgier
e, etc.) of the’ programme. . T
good 'pbor - uneven . ool '
- a ' N
. If you, rated the techn:.cal quality 'poor' or uneven'
. did you find that this interfered w:.th your apprec:.at:.on
- . of the programme? 3
‘ @ S '-, ' v . ! -
Yes No ' .

, . : _‘(page two) ~ ] .
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