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ABSTRACT .

"The Production and Evaluation
of a Video-Based ESL Instructional Package

Michael Kelly

:[&e videotape and accompan}ing student activities %ich make up the-
) instructionat pa?l&i& revolve around a mini-mystery, problem-soiving
format which is intended to stimufate student interest and to act as a
“springboard” in order to promote the development of listening compre-
hension and oral expression skills in English for second language learners. |
It is designed to

intermediate lev

sed as a sdpplemental resource for high beginner or

students in” any ESL, communicatively-based pro-
gramme.

Formative feedback, gathered from content experts during theé develop-
mental stages.<f the instructional package, was used in order to assess
the pedagogical merits of the proposed instructional design and classroom-
implementation. This was followed by classroom tryouts which verified
that the intended target.audience had been accuratety identified. An
external, summative evaluation was performed by the Ministry of
Education of Quebec and the instructional package was recommended for
use as complimentary material in their ESL secondary programme. A
copy of the videotape and samples of the support sfiaterials are availablo )

in the university library.



w

o

ACKNOWLEDGEMENTS!
/

-

N L ' . ) i

| I am grateful to'Ron Wilkin;son for his or;ginal suggestion that a video-
based, mini’-’mysbery format would be an effective pedagogical tool in the -

> 'ESL classroom. His subsequent; conaborgtién in thé script-writing, acting
\\ gnd support materials design was invaluable. '

A special "thank you" is also in order to the following people who
- .participated as actprs/actresses and technical support:

Fred Aronson: - Hans Rutten

Paul Curtis ) John and Anne Schuiman
'Loretta Devita o . Hampar Tokatlian

Anna Hopkins _ . Sharom Wifkinson
Greg Reid )

: o
I am also grateful to my thesis advisor, Dr. Jon Baggaley, for his sugges-

tions, guidance and support throughout this project.



;' 7" TABLE OF,CONTENTS /

’

PART ONE - MEDIA PRESENTATION
Introduction -
Purpose of media presentation 1
Educational Context ‘ - )
| ~ The problem )
Target audience .2
Objectives -3
" Rationale for media seléction . 9
" Content and form of presentation. 13
Rationale for production desig - 20
PART TWO - PRODUCTION EVALUATION -
- Literature Review - 25
7 Objectivies - \ - 29
Instrumentation : 31
Sample 32
.. Results 33 .
* Discussion /, 34§
Objectives 35
Procedure 36
‘ Instrumentation 36
- Beginm;r Level - o
Sample = : . " - 36 :
Results - B - 37

7

Discussion - S ¢ 38



- Intermediate Level ﬂ N

Sample
- - Resuits \
e Discussion ' ~ :
Advanced Level
Sample
Results -
Discussion -
Lems_mmmnm_mmmmm
Instrumentation
Resuilts
‘ Discussion
1 h -
General Discussion
References N
) Appendix A  Content Expert Questionnaire
AppendixB  Content Expert Feedback
~ AppendixC  Student Questionnaire
C T AppendixD  Student Feedback
’ List of Tables

—

»

1. Segmentation of each mini-mystery and student activities

2, Evaluation flowchart for instructional package

AY

2R SO S P
v Xaid A »
1ig ) . . -
!"_’.‘ - - -
S w
-

Page -

39

40

. 40

4

41
42

)



PART ONE - MEDIA PRESENTATION ,
INTRODUCTION | | s \
Purpose | |

The purpose- of the video and the accompanying student activities is to

provide the students .with a problem-solving situation which will-
motivate them and 'where they will be invited to solve, in the target
language, a mini-murder mystery, thereby affording them an opportunity
to bractiée and developv their second fanguage skills, primarily those skills
related to listening comprehension and oral expreésion. ‘

EDVCATIONAL CONTEXT
The Problem

In a communicatively-oriented English as a second language syllabus of

-the type thie Mmistriv of Education of Quebec (MEQ) is presently using in

its secondary school system, students learn to understand and speak the
target language in terms of what are known as universal language.
functions, (MEQ,19635,1964). For examplé, asking and_ answering
queétions; describing people, places, things aﬁd{revents; né?rat.ing in the
past, present and future time; giving simple or complex explanations;
convincing; persuading; expressing an opinion; and hypothesizing are all
considered universal functions which exist in any language The problem
is, how does one get students to practice and develop these language
functions in a meaningful and integrative manner, as opposed to a re-
stricted, limiting and qu‘i_t»e often unitary context (MEQ, 19333, p. 19)?

Iy
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Traditionally, the teaching and learning of these functions has been done,
for the most part, in isofation. By this I mean that teachers might have
the,students, working in pairs or small groups, ask and answer simple

‘questions or describe to one another people, places or things, et¢. The

lénguage functions are frequently dealt with one at a time, using a fairly
structured context. However, real-life language exchanges almost never
take place at such a unitary and limited level. Therefore,a need exists to

" provide students with a meaningful context, in the classroom
-environment, to practice several of the language functions at_the same
time, thereby approaching what might resemble a normal conversation

(Knight, 1975; Candlin, Charles & Willis, 1982).

The media production and accompanying support materfals, were

'designed in order to provide the stimulus which would encourage

(motivate) students t© make use of a large number of these language
functionsiin an integrative way. The mini-mystery, problem-solving
format of the video presentation is intended to gain student interest and
serve as a ‘launch pad” or “springboard” around which a number of
second fanguage-oriented activities were designed in such a manner that
each student is given an opportunuity to practice his/her listening and
speaking skills in a challenging and productive way (Knight, 1975).

Target Audience |
The fnedla presentation is intended for studentg of a ﬁjgg_mgm or
intermediate level of English as a second langgiage proficiency. In more
concrete terms the high beginner level might be described as a level of

proficiency where students are developing the ability to: ask and answer

r-
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simple questions; describe people places, t.mngs and events; and narme
in the past, present, and future time. At the 1ntermediat9 level, st.udents
have consolidated, to a large extent, the proficiencies described for the
. high beginner students and are developing the ability to: expressl and
suppbrt opinions; give simple and detailed explanations, persuade;
convince; and hypothesize. These levels correspond to the second
language proficiency of students in the Secondary school system of the

' province of Quebec, ie, mmmmmemum (MEQ, 1983b,1984).

This, therefore, was the primary target audience. A secondary target -

audience was identified as those stiidents at the high beginner' of inter-

mediate levels of proficiency attending CEGEP and Uni'versity English as a _

second language (ESL) courses.

Objectives

In the above, the global educational objectives of the nl(eQia presentation
were stated in the rollqwmg manner: to provide me’students with a
meaningful context in which they could practice and develop their
-listening and spéaking skills. It was also indicated that the problem-
solving format built into the mini-mystery format would motivate
students and serve as a "springboard”, thereby affording students ,t.he
opportunity to practice several of the universal language runcuons
together in a meaningful and integrative manner. At this time | would’
like to render these global objectives more precise.

%

The student activities which accompany the video presentation were
designed in accordance with a ‘number of communicatively -oriented
terminal objectives set down by le Ministére de 1'Education du Québec in:

¢
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(1) PROGRAMME DETUDE p | .
SECONDAIRE 4
ANGLAIS, LANGUE SECONDE -
PREMIER CYCLE
1983b - . * :

. p. 17 . ’

(2) DOCUMENT DE TRAVAIL |
PROGRAMME DETUDE i | B
ANGLAIS, LANGUE SECONDE
SECOND CYCLE SECONDAIRE . “

VERSION PRELIMINAIRE . .
JANVIER 1084 ‘

(pp. 45 - 53)

For 'both the premier cycle and deuxiéme cycles the objectives are
broken down into four generat catagories: (1) Coxhprénension ge Y'oral; (2)
Compréhension de 1'écrit; (3) Production écrite; and (4) Production orale.
Each of these fouf broad catagories of objectives has been further broken

~ down into more precise sub-objectives. The student activities which

accompany the video presentation have attempted to focus on developing
second fanguage proficiencies which are directly related to these sub-

] . >

objectives.

For the premier cycle, activities were designed in order to help students
to develop proficiency with regard to the following sub-objectives:

(1) Compréhiension de L'oral (p. 17):

Alafin du premier cycle du secondaire, 1'é1éve sera capable: _
1. de démontrer sa compréhension de textes-quiil écoute avec I'intention.-
de s'informer sur des faits relatifs a une personne, a une activité, 2 une

f
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© 2-de démontrer sa compréhension de'textes quiit écoute avec l‘inwht;?
, de smrormer sur des gestes a poser; ‘ .
3.de demontrer sa compréhension de textes quiil 6coute avec l'intention
de sinformer sur des intéréts, des attitudes et des sentiments exprimés -
par d'autres; ' | '

4. de démontrer sa compréhension de récits, vrais ou fictifs, qu'il écoute
avec lintention de se distraire et d'en ressortir lidée principale ot es

points saillants. : ' A -
LT P

(2) Comprénension de Iécrit (p. 17) |

A 1a 1in du premier cycle du secondaire, I'éléve sera capable:
5. de démontrer sa compréhension de textes quiil lit avec lmtention de
sintormer sur des faits refatifs & une personne, a une _actlvibé, a une
chose, aun lieu. |
(3 Production écrite (p. 17): : . -

A 1a fin du premier cycle du secondaire' 'éléve sera“capablé- '
9. d'écrire des textes avec lintention de sinformer ou “d'informer
quelqu'un sur des faits relatifs 4 une pérsonne a une activité, & une

chose, 2 un liev;

A
(4) Production orale (p. 17): . \ .

A la fin du premier cycle d{J secondaire, l'éléve sefa cépable:

12. de participer a des conversations avec lintention d'échanger des
renseignments relatifs a une personne, & une activité, & une chose, & un
liey; '

14. de participer A des conversations avec lintention d'échanger sur des
intéréts, des attitudes et des sentiments.

L 4
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For the deuxiéme cycle, activities were designed in order to help students
to develop pfoﬂcigngy with regard to the following sub-objectives:

(1) compréhension de l'ofal: 9 ’

1.2 1'éléve sera capable d'élabdrer des hypothéses sur le contenu d'un,
texte oral\en utilisant fe titre, les illustrations, le résumé, les effets

sonores, 1a t.rame musicate ou d autres indices pertinents et comparer ses

hypothéses avec les faits, les événments les idées exprimés dans le texte

(p 45);

‘ 3 'éléve sera capable dé repérer et de comprendre dans un texte

complet, un ou plusieurs éléments spéciriques d'information, sans avoir ;)
lire ou a\écouwr tout le texte (p. 48);

43 I'éléve sera capable d'utiliser des indices dans le contexte pour
découvrir le sens d'éléments inconnus (p. §9); - -

5 T'é1éve sera capable d'inalysir la valeur, communicative d'un texte

(p. 50): ' '

pour ce faire, il p/</>’urra:

'5.2 identifier les principales intentions de commuhication qui se

dégagent de différentes parties du texte;

5. 3 distinguer entre certains arguments pour, et certains argumentzs
oontres utilisés par l'auteur ou par le locuteur;

5.4 distinguer entre certains raits et certaines opimons exprimés par
I'auteur ou par le locuteur; "
55 d{sﬁnguer entre des énpnéés A caractére général et d'autres A

caractére particiitier utilisés par 'auteur ou par le locuteur.

g
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. 8. 1'éléve ‘sera capable de comprendre linformation contenue dans un

texte en vue d accomplir ou- de déclencher une action 4 caractére
linguistique ou non-linguistique Q('p. 53): )
pour ce faire, il pourra:

8.1 comprendre un texte afin dutiliser 1'information pour prendre une

décision; : '

8.2 cdpprendre un texte afin dutiliser linformation pour transmettre .

des directives ou fournir des explications; -

8.3 comprendre un texte afin de trouver une solution 2 un probiéme.

. (3) Production éctite (p. 48): - .
11, o) éléve sera capable de répondre & 'des questions relatives & un ou

plusieurs éléments spécifiques d'information contenus dans un texte
complet ap)aés ‘avoir-repéré ces—€téments §Qns avoir &~ llre ou a écouter
tout le : '

|

‘ \'(4\ Production orale:

9. Té1éve sera capable d‘avancer des hypothéses relatives 2 une parﬁe
ou a l'ensemble d'un texte / et de discuter des ressemblances et des
dif ferences entre ses hypothéses, celles de ses compagnons et les faits, les
evanements les idées exprimés dans le texte (p. 45);

11. I'é1éve sera capable de répondre & des questions relatives a un ou
plusieurs éléments speécifiques d'information contenus dans un texte
c&“’mp@et, aprés avoir repéré ces éléments sans avoir a lire .ou a écouter
tout le texte (p. 48); - p

12.3 I'éléve sera capable d'expliciter les indices dans le. contexte qui fui
ont servi a gécouvrir le sens d'un élément inconnu (p. 49).

. "’\r"\
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13. 1'éléve sera capable de s'exprimef sur la valeur communicative dun
texte (p. 50):

pour ce faire, il pourra:
131 gxprlmer I'intention de communication qui se dégage dun, texte et
expliciter son opinion en se référant au texte;
13.2 exprimer les principaies intentions de communication qui se
dégagent &e différentes pafues du texte et expliciter son opinion en se

- référant au t»exté;

13.3 ref;rmuler certains arguments_pour ou certains arguments contfé
utilisés par l'auteur ou par le locuteur et en donner une appréciation;

13.4 reformuler certains iaits ou certaines opinions exprimés par
l'auteur ou par le locuteur et en donner une appréciation'

135 reformulér gertains énoncés 2 caractére général ou d autres a
caractére particulier utilisés par laubeur ou par le locuteur et en donner
une appréciation. ‘ L

L

%
16. 1'é1éve sera capable de transmettre linformation contenue dans un

texte en vue d'accomplir ou de déclencher une action & caractére
linguistique ou non-linguistique (p. 53): "
pour ce faire, il pourra: . . .

© 16.1 transmettre de Iinformation afin queelle soit. utilisée pour prendre
une décision,;

16.2 transmettre de l'information afin de donner des directives ou de
fournir des explications; . .
16.3 transmettre de linformation érin de trouver une solution -3 un
probléme.



‘9
Rationale for Media Selection -
Video was selected as the basic medium of presentation for the following

reasons: 1).the combination of visual and aural stimuli is more effec-
tive than either one or the other in‘isolation; 2) the use of video permits
the development of both the receptive and productive skills of second
language students; 3) video allows the second language teacher to bring
" the outside world into the ¢lassroom situation: 4) video is a vehicie of
‘non-verbal communication, an- essential element in most. real life
language exchanges; 5) video has been proven to elicit a high level of
" student interest, thereby providing motivation for students to participate
in relevant and meaningful language-oriented activities. -

All or the above- mentioned reasons for the selection of video are
supported by tne available literat.ure pertainmg to the use of video in the"
ESL classroom. )

1. The combination of visual and aural stimuli is more effective
than either one or the other in isolation. |

In an informal study conducted by Sturtridge (1978), her findings
" indicated that students found video taped materials easier to understand
than audio tapes, preferring a bad quality video tape to a good quatity
audio tape. A similar stidy conducted by Griffin (1978, p. 46) reports
that; “listening comprehension (as tested by worksheets. and compre-
Hension . questions following the presentations) appeared 'to- be much
betler when watching a video tape or film than when listening to an

'audio tape ‘Whether or not the visuals supported the narration.”

Riley (1979) states that because the visual-element is inissiqg° in audio
tapes, radio broadcast and telephone conversations, the aural element



" ~must be verbally more explicit, thereby making up for the lack of visual
cues. Candlin, Charles and Willis (1982, p. 14) point out one of the
darigers of relying too much on audio tape; “students get usled to more
than usually explicit language and find real life interaction very difficuit
to cope with, being less explicit. Video, of course, does not have this
disddvantage because the cont:ext is visible and does not have to be
" described or referred to explicitly.” Corder (1973, p. 31) supports the
aforementioned when he says that: “We must also be careful to note that
radio, gramophone and tape recordings, being solely concerned with the
sense of hearing, cannot teach situational meaning. Their powers of
contextualisation are limited to sound effects..”.

Corder also quotes Aristotle in his case for the use of the visual elements
in 1anguage teaching; "Nihil in intellectu quéd non fiut prius in ;ensu“,
which when translated means: there is nothing in knowledge which has
not first passed through the senses. \ _

2. The use of video permits the development of both the
receptive and productive skills of second language students.

Corder (1973, p. 8) states that: ... fanguage skills can be broadly classified
into productive and receptive. This impression is indeed fully borne out

10

by the neurologists, who find that these skills are indeed very largely

separate and in certain speech disorders the productive may be totally
impaired without the receptive skill being affected.” ‘

Candlin, Charles and Willis (1982, p. 113) suggest that video can be used

in two basic ways which are related to Corder’s statement; "Video can be-

used for; (1) teit-based studies to improve compreheﬁsion skills with the
student as analyst and observer of language in use (largely receptive

Y



skills) or; (2) related activities to stimulate student language production
with the student as an active participant using language stimulated /P)La
task based on the video sequence (receptive and productive).”

\\
~
B

In his article on the use of film and video in the second language
classroom, Leblanc (1977, p. 35) states that; "The gap between active and
passive language skills (i.e, productive and receptive), causing inhibitions
- on the part of the learner, can be effectively overcome tﬁrougn tne use of
the 'visual dimension by exposing him to ‘language-in-action' situat.ions
3 Video allows the second language teacher to ‘bring the
outside worlid into t.ne classroom situation.

In a eomprehensive report on video in ESL teaching, Candlin, Charles and
Willis (1982, p.12) cite research conductéd by Macknight and Prescott-
'fnomas which " reveals that teachers like video because they believe that
it motivates students, bringing real life into the classroom, contextualising
| language naturally, ‘enabling students to experience language in a
controlled environment' (MacKnight, 1981). These beliefs have been

11

borne out by research done into BBC Foreign Language PrEgrammes, ”

(Prescott-Thomas, 1980)"

4. Video is a vehlcle of non-verbal colmunication, hn essentiat
element in most real life language exchang
“Non-native speakers of any language are likely to rely more heavily on
visual clues to support their comprehension than are native speakers, yet

few language course books deal more than fleetingly with the ,
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interpretation of visual elemennts, eg. non-vocal communication and

importance of setting.” (Candlin, Charles & Wilis, 1982, p. 11).
/ :
... in our everyday experience our understanding of what is going on in a

situation in which language occurs is derived from the relationship
between the language and the other relevant features of the situation.
Remove the hon-linguistic features of the situation and we no longer fully
understand the language; or alternatively remove the language and we no
longer fully understand what is going on .. (Cofder, 1973, p. 41).

There are numerous other reports which espouse to the view that video
obviously helps students to interpret visual clues effectively, thereby
increasing comprehension; (Knight, 1975; Leblanc, 1977, Casler, 1980).

5. Video has been proven to elicit a high level of studen&/
interest, thereby providing motivation for students t.o
participate in relevant and meaningful language-oriented
activities. ' -

All of the articles reter{ed to above, including (Cremer & Strutt, 1979; |
McCreesh, 1980) attest to the motivational value of video in the ESL
classroom, because of the variety, interest and real life that video can
make available to the students within the confines of a closed and
linguistically limited environment. It must be noted that not any video
could be brought into the classroom and be e‘meebed to gain student
interest and to motivate them to participate in relevant fanguage-
oriented activities. The videos that one chooses to use must have some

interest value for the linguistic level and age of the target audience-.



Content and Form of Presentation

The video ta;ie consists of four mini-mysteries. Each mini-mystery con-
stitutes a unit of study and practice. The accompanying Teacher's Guide
provides directions to the teacher as to how each mini-mystery might be
effectively exploited.

——

The series of four mini-mysteﬁes is entitled THE ADVENTURES OF
INSPECTOR KNOWITALL. Each mini-mystery deals with a qmrder case
and the students are invited to help the main character, Inspector
Knowitall, to solve the case.

A mini-mystery story-line has been ,chosen for two reasons. First of ali,

mystery stories have universal appeal. Sir Arthur Conan Doyle, Agatha

Christie, George Simenon and other such mystery writers have
succéssfully exploited this forfnat for many years. A number of these

authors have had their writings transformed into feature films and

13

television programmes where the audience appeal has been quite high.-

Secondly, the mini-mystery format lends itself well to segmentation.
Clues to the crime can be presented to the students in short segments and
subsequently discussed by the students. Jigsaw-viewing activities can be

exploited based on information provided by witnesses and suspects. In

short, the mini-mystery format has high interest appeal, as well as being
a convement vehicle for exploiting a series of mganing!ul second

language-oriented activities in the ESL classroom

It begins with (1) a visually graphic intxoduction which is intended to
attract student attention. This is followed by what is known as (2) an

The content of each mini-mystery is structured in the lolléwing manner. .

-
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"information-gap” or “jigsaw-viewing" series of scenes. And tne’m@
portion of the video consists of (3) a conclusion:

L

* APPROXIMATE VIEWING TIME FOR EACH SEGMENT:
| (1) INTRODUCTION........c. | & 1/2 minutes
" 7(2) IGSAW-VIEWING..........6 minutes divided by 3
| GROUP ONE.........2 minutes °
_ GROUP TWO.........2 minutes
GROUP THREE.........2 minutes
*.(3) CONCLUSION.d............ |......2 minutes

The following is an outline of one of the mini-mystery scenarios:
(1) INTRODUCTION

The video opens with a presentation of the five main characters who
- appéar in the video - Inspector Knowijtall; the Director of the Language
School; the Assisstant Director of the Langiage School; the Secretary; and
the Office Clefk. All characters are shown in on-location work milieux
where one might expect to find such people, ie. the Inspector in his
" office looking over some files, the Director of the Language School sitting
at his desk speaking to someone on the phone, etc. There is a voice-over
indicating to the students who these people are. At this point a graphic
which indicates the title of ttge mini-mysberyt A Case of Fatal
- Indigestion, appears. This is followed by a scene where a pair of hands,
‘ concealed by black gloves, is putting poison in a hamburger. The
* Inspector is informed by talei)hone that the Director of the Language
ool is dead. The Inspector rushes to the scene, carefully looks over
the situation and detects a faint odor of poison in the hambuger which is

aas* SO I
- . -
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still‘ fatally clutched in the nmdé Qof the the Director of the Language
School. The investigation begins. |

(2) JIGSAW-VIEWING :

. A graphic entitled GROUP ONE appears on tne screen. The lnspector
interviews suspect # 1, the Secretary. |

A graphic entitled GROUP TWO appears on the screen. The Inspector
interviews suspect * 2, the Office Clerk. . ‘
An other grap_tlic entitled GROUP THREE appears on the screen. The
Inspector interviews suspect # 3, the Assistant Director of the Language
" School. . :

A , '

(3) CONCLUSION

A graphic entitled CONCI.USION ‘appeafs on the screen. This is followed
by a segment where Inspector Knowitall reveals the guilty person and
gives his rationale based on the evide'nceo he has been able to gather
during the interviews he has conducted with potential suspects in the
case.

In order to effectively exploit the video tape, the following procedure
has been recommended for each mini-mystery:

H
;
[
¢

" (1) INTRODUCTION o .
All the students view the introduction, (Table 1, (1) INTRODUCTION, video
column). This portion of the video is intended to attract student attention
and to orient them to the nature of the case. During this introductory
segment the students are required to perform simple tasks such as:
complete basic notelaking sheets; answer simple .questions about what
they see and hear; and participate in a prediction activity, after viewing



(1) Introduction

Video Student activities
All students view 1) notetaking
the introduction 2) simple questions
where the crime - > and answers.
and the people 3) discussion of
involved in the possible motives
case are presented for crime.

Y
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(2) Jigsaw-viewing

Video Student Activities
Group One views  |' | students take Info-ga
interview: notes using nroeap
Inspector and ] information \ 1) Teacher forms
suspect ¢ 1 worksheets triads.
_ R 2) Triads discuss

Group Two views Students take case. :
interview: N notes using ———=1 3) Triads report
Inspector and information conclusions to
suspect * 2 worksheets rest of classs
Group Three views | | Students take / i
interview: .| DOtes using , ,
Inspector and information Class dxscugswn

- suspect * 3 worksheots re: conclusions.

Y

(3) Conclusion

Video Student Activities

All students view the 1) Triads compare their
conclusion where the ~ conclusions o those
nspector revealsthe | | ©f the Inspector.
ty person. 2) Open class discussion
re: mini-@ystery.
Table 17 -/

Segmentation of each mini-mystery and studegt activities
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the introduction, with regard to possible motives for the crime, (Table 1,
(1) INTRODUCTION, student activities column). '

The" purpose oﬁthe introducbory segment and the student activities is to
warm the students up to the nature or the mini-mystery as well as to _
allow them to use the language on a relatively simple level, thereby S
building confidence and preparing them to perrorm more complex and
linguistically demanding language functions later on.

(2) JIGSAW-VIEWING |

This portion of the video is divided into three segments, (Table 1, (2)
JIGSAW-VIEWING, video column: Inspector interviews suspect *1i,
suspect *#2, and suspect *3) where the Inspector interviews one of three
suspects in the case. Graphics were edited into the video at the beginning
of each of these segments. The graphics appear as: GROUP ONE, GROUP
TWO ahd GROUP THREE. = ° -

Before the "jigsaw-viewing" takes place the‘class is divided int? 3'groups.
For example, if the teacher has a class of 30 students, the class is divided
into 3 groups comprised of 10 stupents per group. Similarly, a class of
12 results in 3 groups of 4 students per group.

Each group sees only one of the “jigsaw-w}iewing" scenes. The first group
sees the portion entitled GROUP ONE; the second ‘group sees the portion
entitled GROUP TWO,; and the third group sees the portion entitied
G_ROUP THREE. _Inthis way an “information-gap” is created, that is to
say each individual student does not have access to all of the information.
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N

He or she only has one-third of all the information presented in the
“jigsaw-viewing " sequences. ¥ '

The question might be raised at mis time as to how every student in the
class is prevented from gaining access to all' of the information if
everyone is present in the classroom while each group is viewing its
respective poftion of the video?’

This potential problem is circumvented in the following ways. First of all, B

each group receives an activity worksheet which helps them to focus on
important information which they will see and hear in their portion of
the ‘jigsaw-viewing™ segment, (Tablel, (2) JIGSAW-VIEWING, stud;nt
activities column). There are three different worksheets as thé
information presented in each of the three scenes is not the same.

Secondly, the TV screen is poéitioned in such a way that only one group

~ can view the screen.” For example, if GROUP ONE is viewing its pbrtion,
GROUPS TWO and THREE are in an area of\the class where they cannot

see the screen. These two groups are previewing their worksheets in
preparation for the segments that they will see. Once GROUP ONE has

cannot see the TV screen and GROUP TWO takes its place in front of the
screen. Thé same procedure is followed by GROUP THREE.

It should also be noted, at thss Ume that if the studeuts in the class
possess such a high level of nnguist.ic ability that they can readily
understand the audio portion of the video presentation ‘without the aid of
worksheets or without seeingqt.he interview directly .in front of the TV
screen, then obviously these students will not benefit from this type of

N

A rinlshed 'viewing its portion, it moves to an area of the class where it
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'jigsaw-viewing' activity. It will be the task of the teacher to determine

-whether or not the suggested exploitation recommended above js appro-

priate ror his/her class level, ie, high beginner or intermediate.

Once all groups have viewed their respective portions, the class is fe- '
grouped into teams of 3 or what I refer to as “triads", one student from
GROUP ONE, another student from GROUP TWO, and one from GROUP

. THREE, (Table 1, (2) JIGSAW-VIEWING, Info-gap),. Bach student in the

trifd only, has one-third of the information presented, he/she does not
have enough information tg sotve the case. Howe'ver,, if the team (triad) |
pools all of the information that each of the three students has had access -
to, then the case can be solved. v

An “information-gap~ has been created. Based on what each st,gdent has
seen and heard in his/her respective portion of the "jigsaw-viewing™ .
segments the students are prepared to: ask and answer questions;"
describe people, places things and events, narrate in the past, present or -
futur, txme and express opinions -- all of this obviously in an effort bo
solv«g itne murder case.

" Once all teams (triads) have come to a consensus as to whom they feel the
'guilty person is, they are called upon to report their findings to the rest

of the class, (Tablel, (2) JIGSAW-VIEWING, Info-gap: triads report
findings to class). It is expected that not all triads will come to the same .
conclusion, thereby providing an opportunity for an’ open forum

discussion and more meaningful language exchanges among the students, , &

(Table 1, (2) JIGSAW-VIEWING, Info-gap: class discussion re: conclusions).

The scripts for each mini-mystery have been written in such a way that
X . . \‘

J

VA
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. {3) CONCLUSION _
- Once a consensus has been reached, the concluding segment, where the

kY

-

 they cannot be easily solved; at the ée time not made so difficult that
they wijl frustrate and -discourage the students. This is why it is

, anticipated that not all triads will arrive at the same conciusion.

IrLat the end of the open discussion the class cannot arrive at a global

consensus, the “jigsaw-viewing" portion of the video can be played in its
entirety for all the class to see. This should help the class arrive at a

)

global consensus.

i
-

gﬁilty personiis ievealed, is played for ail class members to see, (Table1, -

(3) CONCLUSION, video column). This provides an opportunity for the
students to verify whether or got”they have been successful in identify-
Aing the guilty person. It also provides an opportunity for the students bo
question the plot, script and clues which led to a resofution of the case,
(Table, (3) CONCLUSION ) student activities cotumn).

Rationale 1ot Production Design

+ | Essentially the vg_deo and supporﬁng activities have been designedM

" around an ‘information-gap” or if you prefer a “jigsaw-viewing" format.

Thib design is in accordance with the kind of support materials that the

© MEQ (1983b, p. 65) recommends for use in its segondéry pi'ogramme.

N

Corder (1973, p. 71) states that film or video must serve as a “starting

xPpint of a series of learning activities”™ Knight (1975, p. 83) describes

k3

. video as a_"launching pad” for meaningful language use in the second

[ 4
fanguage ¢lassroom. ) ] '

20
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Candlin, Charles and Willis (1982, p. 113) suggest that “jigsaw-viewing" is

a good way of providing the stimulus for student production of the
-language as a participant in a real ifiteraction rather than as a mere
observer. These authors also identify 8 elements which should be found |
in any good video-based package: 1) Can the video be chunked into
'segments which ¢can be used for effective language exploitation? 2) Wil "
the topic of theme be of interest to the majority of students? 3) Are the
activities meaningful 'and can they be purposefully exploited in the
classroom situation? 4) Can the video' provide opportunities that can
stimulabe students’ own language use? 5) Does the language seem
natural and resemble everyday, real life speech? 6) Is iﬁere variety in
the support activities? 7) Is the production quality sufficiently high to
be acceptable to the students? 8) Is there a dialogue transcript and some
kind of suggested methodology in the vid.eb package, as this will cut down
on teacher preparation time? "

\flitn the exception of élemeni (1) the Ministry of Education of Quebe,
(MEQ, 19832, bp. 19-31) requires all the abovementioned elements,
outlined by Candlin, Charles and Willis, to be incorporated in all instruc-
tional documents or packages that aré recommended for use in its English

as a second language programme at the secondary level.

& -
In accordance withi the suggestions made by Candlin, Charles and Willis

aﬁd in compliance with the requirements established by the MEQ, an
attempt was made to incorporate all of the above-mentioned elements
into the video-based instructional package.

a3
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1. Can the video be chunked into segments which can be used”
for effective language exploitation? X
Each of the four mini-mysteries was chunked into three basic segments,

"ie., Introduction, Jigsaw-viewing sequences, and cOﬁclusion. Each of

these segments is accompanied by suggested exploitation activities which
are directly related to the second language objectives set down by the
MEQ (1963b,' 1984). Graphics were editéd into the “jigsaw-viewing
sequences in order to facilitate teacher control with regard to when to”
start and stop the video, as well as, to indicate which group~ef students
should be viewing. The teacher's guide also includes cues for when to
start and stop the video during the “jigsaw-viewing” sequences and other
segments in the video presentation where starting, stopping and

reviewing might be appropriate. ~

. ‘2. Will the topic or theme be of interest to the majorii;y ol

students? .
It is anticipated that the mini-mystery forhat will be successful in
gaining the interejst of the majority of students. The entire video was
shot on location, ‘E/hereby avoiding the somewhat co'x;trived -and relatively
stag;d and static appearance of studio productions (McGovern, 1984). As
% the introductory segment is visually graphic, fast movmg and has
few long verbal exchanges in order to attract the students’ attention, at
the same time not be too linguistically demanding, thereby building
student confidence and preparing them for more demanding activities
later on. ‘ p

I
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3. Are the activities meaningful ind can they be purposefully |
exploited in the classroom situation? _
The activities are based on universal language functions and are relata:i_
to the objectivés set down by the MEQ and Sghould be meaningful and
respond to theé linguistic needs of second language students.

N .
4. Can )& video provide opportunities that can stimulate
students own language use? ‘
The jigsaw-viewin{or "information-gap" sequences in the video should
[Provide the stimutis-which will afford students ample opportunity for
making use of their own language.

' 5. Does the language seem natural and resemble everyday, real
life speech? | | |
" The dialogue for each mini;mystgry was sémi‘-scripbecl, i.e, actors were
informed that certain important information had to be iﬁcorporated into
thei} exchanges, héwever, “ihey were given the freedom to use whatever
lariguage that they felt was appropriate 'a'nd with which they felt
comfortable. The resulting transcripts appear to incorporate all of the
qualities ' and features of natural, everyday speech, ie, false starts,

contractions, idiorhat,ig expressions, normal raté of speech, etc.

.6. Is there variety in the support activities?

The support activities inclﬁde notetaking and simple question and answer
worksheets, as well ag, prediction, discuési&n/coﬁsensus and
report/debate activities.
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7. Is the production quality sufficiently high to be acceptable
to the students? : /
The video was shot on location using broadcast quality portable
equipment. An experienced video technician was on site to aid me during
the recording sessions. However, most of the actors were amateurs, with
the exception of two who had had some professional experiente.

8. Is there a, dialogue transcript and some kind of suggested ’
methodology ;B\Q video package, as this will cut down on
teacher preparation time? -

The Teacher’s Guide contains a t:ahscript of the dialogue and ‘a suggested
metn&dologx for each of the mini-mysteries in order to facilitate, and

economise on, teacher preparation time.
.

Candlin,Charles and Willis (1982, p. 46) state that: *... if we consistently
choose an interesting video sequence of a suitable fength and complexity, -
' contextualise it well, state our teaching objectives in such a way that our
students understand, and we get them to take part in two or three
purposeful activities that have. real outcomeé and give‘/our students a
sense of achievement, we shall have come far." This is precisely what the
video productlon and suggested activitie; were designed to try and

accomplish.



PART TWO - PRODUCTION EVALUATION
LITERATURE REVIEW

In order to prepare a review of the relevant ﬁterature, a computer search
Using the ERIC data bank as well as a manual search of the library was
performéd. Although the literature (Candlin, Chérles &*wnus, 1982) and
(MEQ, 1983b) recommend the development and exploitation of “jigsaw-
viewing" or “information-gap” oriented activities for the ESL classroom,
there was no relevant information found with regard to how these types
of teaching/learning activities might be effectively evaluated. In fact
there seems to be very little available literature which deals with the
evaluation of any type of ESL video-based instructional package, even
though the use of such materials is widespread (Kennedy, 1983).

Candlin, Charles and Willis (1982, p. 137) speak of the “problematical .
nature of experimentation and evaluation™ of video-based, ESL, instruc-

“tional paékages and explain that their experience has shown them that it

fs extremeiy difficult to control the variables for testing purposes, and to
find atr;P objective way to analyse degrees of success or failure of a
particular method/technique or programme /sequence.” They have found
that qualitatively-oriented questionnaires provide the most meaningful,
if %e%at imperfect.: feedback in order to assess the value of video-
based instructional packages.

This conclusion seems perfectly rational. As Corder (1973, p. X) points
out: "... knowledge of what is sometimes called a ‘content subject’, such as

. science, is generally considered to be a body of tgcts and cohcopts, while

‘the knowledge of a Janguage is better thought of ‘as a set of skills.” Facts

—



\ | o 26

and concepts which can be broken down into fairly small seif-contained
units presented via video, or for that matter any other medium, lend
themselves much more readily to a quantitative form of evaluation, than
do skills like listening comprehension and oral expression. These skills
" develop over a period of time and are dependent on a number of internal

and external variables, thereby making a quantitative assessment of the
impact of a one-shot, communicatively-oriented, ESL, instructional pack-
age extremely difficult to assess. -

The only quantitative study found in the relevant literature was reported
by Griffin (1978, p. 57) where she reveals the findings of a longitudinal
. study: ".. the instructors at WEC/USF ( World English Center, University

of San Francisco?\have been able to expand our students’ linguistic
competence in English by allowing them to use all of their perceptive
capécity to master both verbal and non-verbal aspects of language use.
The students’ scores in both the llyin Oral Interview (receptive and -
B productive skills) and the Michigan Listening Test (receptive skills)

‘reinforce our conviction that the increased role of the video tape medium

in our programme has been beneficial to their language leérnmg pr

-

At the present time the Public Service Commission (PSC) is using what |s
~— known as the Oral Interaction Interview in order to assess the listenifig
comprehension and oral expression skills of bublic servants across the
country (PSC, 1984). In the United -States, both the Foreign Service
Institute and the Defet;ce Language Institiute are using a similar test -
based on -universal language functions (ILR Handbook, 1982). These
types of con’mmunicétively-based tests are used to determine the =~ %
communicative competence of candidates after they have finished a
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- second language programme. They are not used and cannot be used in a
pretest-posttest situation after students have been exposed to an
instructional document, no matter what the form of presentation might
be.

—

In both the Department of National Defence (DND) and the PSC second
language progrémmés, stﬁdent progress is monitored by classroom
teachers who assess student performance on a daily basis, providing
instruction and practice on a global or individualized lovel as 6b@ervation
of student performance dictates. This observation is based on § years o-r
ESL teaching, testing, curriculum development and administrative duties
which 1 performed in both of these milieux. In other words the
classroom teacher is acting as both instrucu;r and language proficiency
assessor at all times.

If it can be said that the teacher is constantly playing both of these rbles,
*it can also be said that the second language teacher is continually pa's:sing
ju“emént on the effectiveness of instructional packages which are at his
or her disposal.

Due to the seeming lack of appropriate objective me;xsures (i.e., pretest-
postt;e%t) of evaluating a one-shbt, communicatively-based instructional
package, it comes as no gurprise that qualitative feedback obtained
' primari;y from teachers should be the approégn adopted. In fact this is a
method of evaluation that is currently suggested and used by many
institutions in order to assess the pedagbgical merits of video-based
materials being presented for potential use in second language
institutions (Candlin, Charles & Willris, 1982; McGovern, 1984).

: 4
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" Based on the literature it appears that 'erfective quantitative measures of
evalqating a one-shot, communicatively-based, ESL, instructional package
do not presently exist. Miew of the highly elusive nature of the

- language behaviors under study, (i.el., us!:enmg comprehension and oral

expression), a rorméﬁve and summative evalu'ation of the instructional |
package was underfaken, based on teacher and student feedback, as well
as, expert opinion (Sabar, 1981; Dick and Carey, 1978; Borich, 1974).

H'-; ,, Borich (1974) speaks about the need for formative (developmental)

| feedback of an instructional document in order to assist programme
improvement and to maximize its intended impact. He makes use of the
term "usability”. “Usability relets to all aspects of a programime (product)
that affects its attractiveness and suitability for consumers - students,
teachers, administrators, and parents of students™ (page 88). He cites

. teachers and students as being reliable sources of information and

| recommends a questionﬁaire format as béing an effective means of
collecting this type of data.

Dick and Carey (1§76) speak of content experts as being appropriate

sources of formative feedback: "Reactions of a subject matter specialist

are often appropriate. Provide the materials to an acknowledged expert

'1n the area of the materials. It is the responsiblity of this person to

. verify that the content of the module is accurate and current” (page 165).
These a\ujnors also re!er to classroom tryouts as a useful means of deter-

mining whether or not the instructional package is suyjtable for the

. intended target audience. They indicate that a questionnaire format is an

\
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~ appropriate means of collecting data from both of the aforementioned

groups. e

 Sabar (1981) also states that: Data_from subject matter experts are

mainly helpful at the early phases of the program development, before
materials are brought for tryout to the classes. The experts may act. as
critical judges. They may be asked to examine the materials, to analyse
mem,@o make comments about thelr qualities. Their comments will
mostly tefer to the accuracy and soundness of the materials, to the
seqﬁence of activities, to the clarity of presentation and occasionally to

the links between the activities and objectives” (page 283).
L4
OBJECTIVES N

In view of the current literature relevant to the evaluation of video-
based, ESL, instructional packages, and in keeping with the suggested
ggethods of evaluation proposed by Borich, Sabar, and Dick and Carey, a

three leve! evaluation was undertaken (see Table 2).

 Level 1 consisted of qualitative feedback, from content experts, which

was used in order to determine whether or not any modifications to the

| instructional Ppackage were warranted during the developmental stages.

At this time an operational definition of “content expert” is obviously in
order. For the formative part of this study, data gathered from subjects

. who had a minimum of 5 years experience teaching a second language

were-considered as content experts Therefore, decisions as to whether or

‘not any modifications should be made to the instructional package were

»



Sample

Content experts from CASLT conference and

TESL Dept. at Concordia Unjversity.
N=12

— T

Instrumentation & Data Analysis

Questionnaire using five point Likert scale,
analysed by means of Kolmogorov-Smirnov
one sample case test. -

Sample

Beginners - Secondary 2 - N=25
Intermediate - CEGEP - N=14
Advanced - Secondary 2 - N=27

> S

Instrumentation & Data Analysis

Questionnaire using five point Likert scale,
analysed by means of Kolmogorov-Smirnov
" one sample case test.

4

External Evaluation by MEQ

ESL specialists from MEQ evaluated instructional
package with regards to 1) La Qualité Didactique,
& 2) La Conformité au Contenu du Programme.

. Table 2
Evaluation flowchart for instructional package

| WO .= -




31

]
based on feedback obtained from subjects who had had 5 years of

experience, or more, in the field of second language teaching.

Level 2 consisted of qualitative feedback from second language students,
in order to determine whether or not the target audience had been
correctly identified, as well as to gather information with regards to how )
the students respo:Zed to"me,jgstrucmnal package in generaf’

Level 3 consisted of"a.gummative evaluation performed by subject matter

experts from the MEQ.

~_ :
One mini-my;t/;eyy was chosen at random and was used to gather data at

Levels! and 2.

As the presentation format of the four mini-mysteries is the same, in'}
one of the mihi '-mysbery scenarios was viewed by the content specialiste
from the MEQ. However, all of the scenarios and acc&gpan;ing support |
activities in the Teacher’s Guide and Student Activity Wofkbook were
evaluated in detail by the specjatists from the MEQ.

PROCEDURE

LEVEL 1 - Formative Bvalﬁatlon
Instrumentation '

A questionnaire (see Appendix A) was'used to gather. data at this level.
Thp questionnaire provided information with regard to the number 61

years of second language teaching experience as well as data relevant to
the instructional package. A five point Likert scale was used to collect

judgemental feedback with regard to: 1) the instructional design of the

- ¢

~

-~
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video-based package (6 questions); 2) the production quality of the .
package (3 questions); ang, 3) whether or not teachers' wduld make use of
- W the instructional package (1 question). A section at the.end of the
"' questionnaire was also included for general comments. .
v N
sample
The subjects who provided feedback at this level were those who
voluntarily accepted “to attend presentations given at ‘the CASLT

»

.(Canadian Association of Second Language Teachers).Conference, and a -
presentation arrgnged' in conjunction with j.he TESL Dept. at Concordia |
University. The subjects, (N=12), were comprised of ESL teachers with
= varied backgrounds; ESL curriculum developers; teacher trainers; ESL
programme and curriculum adﬁsors, as well as, students W’?o were

studying to prepare themselves as ESL instructors. Twelve question-

naires were rejected at this level as subjects who completed them had

, %\ less than 5 years of second language teaching experience.
. F3

< ' Subjects were asked to participate in a simulation of the suggested
exploftation. In other words, subjects were asked to play the role of
students in a typical classroom situation. The presentation was per-
formed by an experienced ESL teacher who had been well briefed as tp
how the Vldeo-bgsed instructional package should be exploited. After the
presentation, .a questionnaire was distributed in order to gather infor-
mat.iog relevant- to their judgements with regards to the pedagogical
merits of the instructional package. . |
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Results

. Content expert questionnaire items were at(x)alysed by means of the 6ne
sample case Koimogorov Smirnov test. This test is & test of goodness of fit
and treats individual observatlons_ separately, thus, unlike the éhi-square
~ test for one sample, need not lose information~through the"\combimng of
catagories when samples are small. For this reason, Siegel suggests that
the Kolmogorov-Smirnov test is more discriminat.ing and therefore more
' powerful than chi-square: (Siegel 1956 PP. 47-52). Refer to- Appendix B
for a breakdown of frequency responses per questionnaire item and the

associated level of significance.

L ~

For all questions dealing with the instructional design aspects of the
instructional package, the content expert responses wefe significant,
P<.01. All subjects feit that the instructional package would be
successful in; 1) stimulating student interest (questions -1 and 5); 2)
motivating students o participate in small group discussions (questions 2 ~
and 6); and, 3) helping students to develop ®ffective aural comprehension
and oral expression skills (questions 3 and 4). |

!

~ Two of the three questions dealing with production Yariables (questions 7
z_md 9) were also significant, p«.d 1. However, question -8 which dealt
with the use of predominantly amateur actors was significant at p<.05.

The énly questionnaire iterﬁ dealingP with general information, question
10, was significant at p<.01. This question asked subjects if they would

 use the instructional packdge if it were made avajlable to them.
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Content expert general comments

/ The software ( support materials ) will be crucial. Most ESL
teachers do not want to have to devise their own materijal.
- 20 years experience.

2. Thank you, motivation and challenge of commumcataon was
natural. - 21 years experience.

3. Super concept, this workshop was an excellent reinforce-
ment of true language learning. - 6 years experienc'e.

4. Some students would not be turned on but would be turned

) off by mysteries, especially girls. However, most students

) would love it; the principles are sound. - 23 years
. eXperience

¥

5. Interesting. - 10 years experience.

6. Really interesting. 1 find the fact that the video is “broken
down” into segments will maintain interest more than a long
video. 1t also permits use with students at different levels -
by adding materials to suit group. - 13 years experience.

. !
) 4

—
>

Discussion ’ : o

1t should- be noted that during the formative swg;s of development no
Teach‘er‘s Guide nor Student Activity Workbook. had been prepared. A
notion of how the video might be effectively expioibed,’as well as, an
outline of appropriate support activities was presented to the content
ekpert.;s. Siniple information retrievél, question/answer worksheets and
jig-saw viewing” wérksheets, in a rudimentary form, were used in order
to see how the contagt exXperts faould respondw to the suggested

o »

methodology.

*

In light of the abow® results and teacher comments no changes with
:egard to technical quality were deemed necessary to the videotape. This

» \
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I

kind of positive feedback was anticipated as ev‘ery precauntion (ie., 156 of
broadcast quality equipment and experienced technial people) was
taken to ensure that tecnnical quality would not be a Iact,or in deter-
mining the merits of the instructional package. If the content expert.s had
found the production quality of the wideo presentation unacceptable, it
would have been very difficult, if not impossible, to proceed with an
evaluation of the pedagogical value of the.instructional package as an ESL -
supplementat resource.

~

€

It also appears that .the instructiohial design aspects of the package are
considered sound and that they do indeed focus on the development of
the second language skills which were being addressed, ie., listening,
-comprehension and orat expression This positive response in conjuncuon
with the fact that the content experts exXpressed a desire to make use of
such an instructional package provided the encouragement and required
feedback in order to proceed with the development of the Teacher's
GuiQe and the Student Acviivity Workbook i
AN 7
LEVEL 2 ~Clagéroom Tryouts

kw
»

Objectwos - )

The purpose of this part of the study was to obtain qualxtat:ve feodﬁck
from st,ude?lts at three different levels of second language proficiengy, i .\e "
beginner, intermediate and advanced. . The feedback was used to verify
if the instructional document appealed to the intended target audience,
ie, high beginner and intermediate. As well, student feedback was
analysed in order to determine how they responded to the instructional
package in gene{al. ‘



Procedure . )
For oach of the three groups, the presentation format and tmplementation
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of the video based lesson was carried out as recommended in the )

Teacher's Guide. At the end of the presentation, the questionnaires weré
completed by the students. Each lesson took approximately one hour of
classroom time.

Instrumentation
A que;stlonnaire which employed 13 questions was used to gather data
(see Appendix C - student questionnaire). Data was gathered with regard
to: 1) the instructional design of the video-based package (9 questions);
2) the production quality of the video (2 questions); - 3) whether or not
the students would like to see more video-based materials, which revolve
around the mini-mystery format, incorporated into their ESL courges (1
question); and, 4) would students recommend that similar mat»eriXQe
used, with other groups of students-at the same leve! of second language
ﬁroriciency (1 question). Each questionnaire item was measured by
eans of a five point Likert scale. A section for general comments was

included at the end of the questionnaire.

!

A one sample case Kolmogorov Sannov test was psed in order to analyse
‘student responses to each question (Siegel 1956, pp. 47-52).

Beginner Level

Samplo
The teacher who implemenbed the '}{deo-based lesson described the clam\
in the Iollowing terms: ¥ .

S
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~ \ These quest.io:maires were answered by a group of 25
' students in Secondary 2 (grade 8) in the regylar.
' stream. It is a special class of st.udenfs whose
concentration is music and many cc;me from out of the
city. The general level of the class is a little low. They
are bright and hard working but they don't have much
. background in English. They seemed to enjoy the
activity although many had difficulty in understanding
(the dialogue in the video presentation).
\ Results ‘ ‘
Appendix D provides a breakdown of student frequency w{pgnses by
- group, i.e, beginner; intermediate and advanced, as well as, the associated
“levels of significance for each questionnaire item.

-\ With regard to the instructional design variables the student.s responded
ina significant manner to the following quesuons”l) Le minfsmystére a
capté mon intérét, p<.01; 2) Le fait que les étudiants de ma clagge
devaient trouver 1a solution & un mystége m'a motivé a participer aux
discussions, p¢.05; 5) L'ihtroducﬁon au début du vidéo a attiré mon
“attention, p<.0 1; and, 6) Jai aimé 1'activité de prédiction que ndus avons
faibe au début du vidéo pour deviner qui aurait pu étre le c'oupableh
p¢<.01. However, when asked if the video-based lesson was helpful in
developing their listening comprehension and oral expression skills
(questions 3 & \4 ), the students’ responses were not significant, Likewise,
when asked if they felt that they profited from small group discussions
(question & & 9), the students’ responses were not significant. Students
also indicated that the worksheets which were intended to help them to

St
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focus on important information during the '1ig-saw.vle;ving“ portion of

the presentation were not helpful (question 7).

Questionnaire items which dealt with production variables {questions 10
& 11) proved to be significant at p<.01.

With regard to whether or Jﬁot students would like to see more[\ video-

" based lessons used in their ESL courses which revolve around the mini-

mystery format (question 13), students responded in a significant
. manner, p<.01. They also felt that other students at the wmelelvel of
second lariguage proficiency would profit from’ the mini-mystery format
in order to improve their second language skills {(question 12), p<.O1..

. L
In the general comments section of the questionnaire, eight students

Mdicated that they found the video interesting and ‘motivating. Four
students said that they had a lot of difficulty understanding the video.

* Discussion

Although-the students found the video ﬁ':teresung, motivating and the
production quality acceptable, they did no}, fee] that it helped them to
develop their listening comprehension and oral expression skills.
Furthermore, they did not like the small group discussion activites. This
presumably was due to the fact that they did not understand enough of
the dialogue during the "jig-saw viewing" scenes in order to enable them
to discuss the mini-mystery in a meaningful manner.

The fact that the teacher identified this group as having a limited
background in English, in conjunction with the fact that four of the
students indicated in the general comments section that they did not

[}
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really understand the dialogue or at least not enough to get a notion of
w’nat was going on, would seem to indicate that. %m suggested
methodology which focuses on listening comprehension and oral

expression was not appropriate for this level of second languagé
" proficiency.

Even though students did like the mini-mystery format and feit that they
~and others of a similar linguistic level would profit from such classroom

activities, their responses could be due to the fact that they do not have

frequent access to this kind of activity and found it somewhat different.
On the other hand, because of the high level of interest and motivation

expressed by the students, it would ‘seem that a methodology which

focuses primarily on listening comprehension and vocabulary building
might prove more effective and productive for students at this low level
of ESL proficiency.

ln general, with a low beginner ESL class, it would seem that the mini-
mysbery format and suggesbed exploitation as outlined in the Teacher’s
Guide, is not appropriate for this level .of student.

¢

Intermediate Level

-
1 .

Sample

>

-/3
These students, N = H were 1denﬁfied by the instructor as: 1) being

~ mature, i.e, 20 years of age or older; 2) studying in an accredited CEGEP -

level ESL course; and, 3) possessing a su(ﬁcient leve! of listening
- comprehension to permit them to understand enough of the dialogue in
order to be able to participate productively in the pro@m-solving
(informauon-gap) activity.

\ -~
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Resuits q :

Students’ responses to the instructional design variables were significant
at a fevel of at least Pp<.05 for all items except one. When queried
regard to whether or not the discussioﬁs helped them to develop their‘
oral expression skills, the students responses were not significant.

Analysis of the data for the production variables was significant at a tevel

of at least p<.05. When asked if they would like to see more such video-
based materials incorporated into thei ESL courses, the students’
responses were significant at p<.0 l . They also felt that other students at

a similar level of ESL proficiency would proﬁi from thié type o/
instructional packagesp<.01.

Discussion | .
It would seem from the,resuits reported above that students at the
ihtermediate level do iffdeed feel that the instructional package is well
‘designed and that they profit from exposure to this type of material.

Although one of the questiofmaire items was not significant, i.e., did the
mini-mystery help students deovelop their oral expression skills, the.
students, nevertheless, responded significantly to questions dealing with
‘general classroom and smaill group discussions. This seeming contra-
diction might be interpreted in the following way. There were several
activities which focused on speaking practice, i.e., prediction, information-
gap, report/debate, and general discussions. These activities’ gave
students the opportunity to practice their oral expression skills.
Quesﬁonnaire feedback confirmed that students on]oyed these activities.
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exploitation is appropriate for intermediate students.
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However, because of the fact that students might not be able to see the
short tern}"beneﬁts of practicing their oral expression skills, they did not
feel that exposure to the instructional package produced immediate gains

in speaking proficiency. - Therefore a nonsignificant response was
recorded.

In light ofthe-Gverall positive responses to the instructional package, one .

could draw the conclusion that the mini-mystery format and suﬁgestbd

4

|
Advanced Level :

. Sample

The same teacher who did the video presentation for the beginner level

students was responsible for implementation of the video-based lesson

" for the advanced group as well. The students, N=27, were described ag’

follows: )
The questionnaires were answered by a class of Secondary 2
(grade 8) students: Ten of the ‘twénty-seven students are
probapl'y anglophones and the overall level of proficiency in
- the </:1ass is very high. Although they seemed to enjoy the
activity, 1 dolibt if it had much value in terms of listening
comprehension and practice in spoken English. &

Results
For all of the questionnaire items, the students’ responses were not

. significant.

i
L
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~ Discussion , |

These results are consistent with what one might expect from an
advanced ESL class, In general, these students understénd and speak the |
second language quite well, therefore, most ESL courses at this level focus
on the development of effective writing skills. ’

These students did not find the mini-mystery presentation interesting
nor motivating. They did not feel that it contributed in any way to their
second language development and would not recommend that the
instructional package be used for other students at the same 1eve! of ESL

proficlency.

One could safely draw the conclusion that students ai an advanche‘d level
of ESL proficency would not profit from the mini-mystery format and
suggested exploitﬂ@n.

LEVEL 3 - Summative Evailuation (MEQ)

Instrumentation | |

ESL subject matter exper'ts within the Department of Education of Quebec
performed a qualitative evaluation of the instructional package according
to an established' set_of criteria set down in two‘ reference manuals
relevant to: 1) La Qualité Didactique, and 2) La Conformité au Contenu du
Programme (MEQ 1983¢ and 1983d).

J

-

' or not they felt the instructional package respected the requirements
which appeared in the above-mentioned manuals. The report also




indicated whether or not the instructional package had been re-

commended for use, as a supplemental resource, in their secondary level
ESL programme:. ' ‘

The following is a transcript of a letter received from the MEQ. {

The following comments are made subsequent to the viewing
of one scenario from the above-mentioned series, (The
Adventures of Inspector Knowitall), and a detailed reading of
the accompanying document (Teacher's Guide). All these
comments must be'read with the understanding that a pre-
liminary document is being referred to.

1. The methodology proposed in this mini-series respects the

programme and the prescriptions of the devis based on-
that programme.

2. The activities are excellent examples of 11g -saw style”
information gaps.

3. The technical quality of the videos is highly accéptable.

4. The story lines of the scenarios are interesting and could
hold the attention of secondary students.
Unfortunately, there is stereotyping within these stories -
women assuming secondary and traditional roles (e,
secretary, wife).

5. Certain problems exist in terms of classroom management.
The crux of the methodology lies in the split-group viewing
of given segments of the video. Teachers often find this

& difficult and may consequently reject the entire series. It
would be extremely helpful for the authors to include
strategies for dealing . with this split-group viewing.

6. Rather than referring to the objectives (introductory page
of the document) the authors should refer to “aims” so as
‘not to confuse these with the objectives of the ESL
programme.

7. On the same page of this document the authors speify
“prerequisite knowledge” in structural terms. It would be

43
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advisable to specify any such prerequisite in more of a
global, communicative-pased way.

: 8. The appendices are crucial and have been well done.
: However, some objectives have been omitted, particularly
- those relating to production.
Q. This material is innovative and creatively done. It could
‘easily be extended into core material, however, in its
present form, it would serve very well as complimentary
material. .

a

L . .\—’/\\

With regard to stereotyping (item 4 above) the MEQ docu'gnent which |
doals with these aspects had not been published vme{r; the video p@;n/
of the instructional package was being put toget.her\, therefore it was

- impossible to foresee that such criteria’ would be used iiT-the_evaluation. -

However, as is evident from the global evaluation, the instructional

Discussion TN

package was still considered to be acceptable for:use as complime_nm .

material at the secondary level.

In an effort to address the deficiencies cited in items 5, 6, 7, & § the

Teacher’'s Manuat was reviewed and the requested changes were made

| | \
The Teacher's Manual and Student Activity Workbook were resubmmev/

\ to the MEQ once these changes had been made. The MEQ re-examined the
documents and stated that ﬁxe materials were considered as
“‘complimentary materials® and that it would seem more than intriguing
to launch into these videos periodically as a means to provide a-rich
linguistic environment and a concentrated consolidation of abilities
particularly in (listening) comprehension.”

1~
2
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General Diécussioh

Three main conclusions can be drawn from this study: 1) formative data
gathered from content experts (ie, CASLT conference and Concordia
University TESL Dept) was useful in verifying the proposed exploitation
of the Tini-mystery format and in developing the support materials for
“the instructional package; 2) there was a large measure of agreement
between content experts and students, who are deemed' to be
representative of the i‘ntendedﬂ target audience, with regards to the
instructional ’design, production quality, and teacher/student usability;
and, 3) summative data, preyided by the MEQ, indicatag that the
instructional design and suggested exploitation of the mlni-m&stery'
format are considered to be‘ pedagogically sound.

The scope of this study is somewhat limited, in that it deals with a
qualitative evaluation of one vide‘:ﬁd instructional package. It would
T

of longitudinal studies simil\?\{o
the one reported earlier by Griffin. “Such studies would provide the

seem worthwhile to conduct a f

necessary data in order to better assess the long term impact of student
exposure to video-based lessons. However, a prerequisite to these
studies would be the production of what are considered to be peda- -
gogically sound vldeo-based ESL instructional materials such as the one )
evaluated inthis st.udy ‘

On the one hand it is of interest to say, in a qualitative mannef, that the -
instructional design aspects of a video-based package are sound; that the
production quality of the video is highly acceptable; and that students
should profit. from aposure o \such materials. On the other hand,
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quantitative measures of student performance gains would be more
valuable and meaningful to practitioners and curriculum developers in
the field of ESL. - | - £

The production and evatuation of the niini -mystery instructional package = .
outlined abov?\‘.an be considered as one step which will lead to a better
assessment and understanding of the overall impact of video in the ESL
classroom. | ' '

4



 Borich, 6.D. (1974). Evaluating Educational Programs and Produgts.
" Englewood Cliffs, N.J. : Educational Technology Publications.

. <\

Candlin, ], Charles, D. & Willis, J. (1962). Video in English Language

Teaching, Birmingnam Eng.: Language Studies Unit, University ot

Birmingham. ‘ , L /

-

" Casler,K. (1980). Video Materials in Language Teaching, Modern English °

Teacher 8 (2),75-83. . s

Corder, S. P. (1973). The Visual Element in Languafé Teaching. London,
© England: Longman Group Ltd. '

*
4

Cremer, ‘A. & strutt, P. (1979) The Use of Film in Language Teacning
Modern English Teacher, 7 (2), 12-16. <

Dick, W, and Carey, L. L (1976) mﬁmmmmmmmmgn
Glenview Illinois: Scott, Foresman and Company.

W

Gritﬁn S. (1978). Video St.udios The Language La@or the 19009
S}Lsxam,ﬁ (3), 45-58.

o

ILR Handbook. (1982) lmmegnsy
' Interview Testing. Field Test Version, Monterey, California.

-

»



- Kennedy, C. (1978). A Video Course for Teachers.

System %(3),139-143. -
Knight, M. (1975). Video in Oral Proficiency Training.

System, 3.(25,51-53: ~ -

L. . -

Leblanc, R. (1977) Films in ESL. SBEAQ.JsmmaL 1(1), 33-43.
. ;‘. 14 .

_MacKnight, F. (1981), Review and Analysis of Present Video Use in FI
Teaching. MA Thesis, Cardiff, Wales: University of Wales.

v McCreesh B. (1961) National Film Board - Films in the ESL classroom.
) mo.lonmns(x =2), 6976 L N

- McGovern, J. (1984) Types of Video Software. Video Applications in
English Langua ing. Togbnto, Can.; Pergamod Press; 57-63.

-0 MEQ (1953a) mwwmm&mmmmm
| “ M,WW Quel.i MEQ,
Direction Générale du Developpement Pédagogique.
- MEQ. (1983b). Programme Diétudes, Angais, Langue Seconde, Premier
 Cycle du Secondaire. Que.: MEG, Direction Générale du
Developpement Pédagogique.

4



- \\

7

' o y
\ 1

MEQ. (1983¢). Grille D'Analyse du Matérie] de Base Destiné ‘a
LEnseignement de L'Anglais Langue Seconde, Premier Cycle du
Secondaire, Cahier I:_Guide Méthodologigue Que.: MEQ, Direction
Générale du Developpement Pédagogique.

MEQ. (19834). Grille D'Analyse du Matériel de Base Destiné ‘a
&sgngm_e_sanm_u_lmgnmﬁnm& Que.: MEQ, Direction
Générale du Developpement Pédagogique - )

I
-
< 2

MI-:Q (1%4) mmwmummmm_mmmw
Langns_&cgnsle econd Cycle du Secondaire, Version Preliminaire.
Que» MEQ, Direction Générale du Developpement Pédagogique.

MEQ. (1985). Document D'lnformation: Grille D'Analyse des Stéréotypes
Discriminatoires dans le Matériel Didactique. Que.: MEQ, Direction

Générale du Developpement Pédagogique.

_Prescott-Thomas, J. (1980). Close Encounters - of Four Kinds: The
Developmeht of BBC Schoois Television Language Broadcasts. ﬁ[mm

Journal of Language Teaching, 18 (1-2).

PSC. (1984). Oral Interaction Interview Handbook. Ottawa: Personnel
Psychology Centre; Public Service Commission of Candda.

)

49



50

Riley, P. (1979). Viewing Comprehension: L'Oeil écoute. ELT Documents.

\ Special ssue, 1981,

Sabar, N. (1981). Formative Evaluation of Learning Materfals. In

A. Lewy & D.Nevo (Eds.); Evaluation Roles in Education. New York:
Gordon and Breach Science Publishers Ltd, 285-294.

X

Siegel, S. (1956). Nonparametric Statistics For The Behavioral Sciences.
Toronto: McGraw-Hill Co. Inc. L

~ " Sturtridge, G. (1982). Redlands Televislon: a Simuiation Tor Lang'uage
Teaching. In M. Geddes & G. Sturtridge (Eds), Videoin the

Language Classroom. London: Heinemann Educational Books.
\ N

“~

r . 7
Wilkins, D. A. (1976). Notional Syllabuses: A Taxonomy and Its

ngwmmmmm London:
[ ' Oxford Universit,y Press.



Appendix A |
Content Expert Questionnaire

KNOWITALL VIDED QUESTIONNAIRE

,

I have __ year(s) of second language teaching experience.’

Please respond to the following questions using the five point scale:
(1) represents the negative end of the scale; (5) represents’the positive
end of the scale. Circle only one number per quebtion.

‘ \ .
1. The K;lowitall mini-mystery wilt stimulate student interest.
‘o %
(-) 1 2.3 4 5 (+)

i

-

2. The problem-solving format will motivate students to participate
in smalf group discussions.

(-) 1 2 3 4 5 (+)

bt
<~

3. The mini-mystery format will be helpful in deveioping effective
oral expression in ESL students. .

(-) 1 2 3 4 5 (+)

LY

4, The mini- myswry format will be helpful in developlng effective aural
" comprehension skills in ESL students.

) 1 2 3 4° 5 (+)

o .
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Appendix A
Content Expert Questionnaire

5. The introductory segment (i.e, attention grabber) at the beginning of the
mini-mystery is an effective way of st:mulatmg student interest..

(-) 1 2 3 4 5 (+)

6. The problem-solving aspect of the mini-mystery will provide ef. fective
motivation for students to participate in group discussions.

(-) 1 2 3 4 5 (+)

7. Segmentation of the video is practical for teacher cueing and ease of use.

) 1 2 3 4 S (+)

-

8. The use of predominantly amateur actors in the video production will not
interfere with effective language exploitation for ESL learners.

(-) 1 2 3 4 5 (+)

D

9. .The production quality (i.e, sound, 1ighting etc.) is suitable for erfecuve
exploitation in the ESL classroom.

L}

(-) 1 2 ‘'3 4 5 {+)

-

10. As a second language t;eacner I would use the mini-mystery if it were made
available to me.

<

(<Y 1 '2 3 4 5 (+) |

{3 \'

AN . e .
% 4 _ N | |

General Comments:
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\ - ' Appendix B ' -
~ One sample case Kolmogorov Smirnov Test C N
- Content Expert Feedback
N=12 ”'
8,
1. The Knowitall mini-mystery will stimulate student interest.
Likert scale (-) 1 2 3 4 5 (+)
Frequency . , 1 3 8 D: 5 p<.0l
2. The problem-solving format will motivate students to part.icipafe : ,
in small group discussions. _ . -
s
Likert scale (-) v 2 3 4 5 (4 N
Frequency 4 8 . D26 p<.01l —

\
i
3

3. Themini-mystery format will be helpful in developing effective
oral expression in ESL students.

_ Likert scale (-) 1+ 2 3 4 5 (+)
Frequency » 1 5 6

D2 52 p<¢.01

A )

! . ¢
' 4, The mini-mystery format will be helpful in developing effective aural
comprehension ski‘lls&n ESL students.

- . Ld

" Likert scale (-) I@ 2 3 4 5 (4) ~
Frequency : 1 4 7 D2.5 pc.01

Ve
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Appendix B
Content Expert Feedback

pL]

5. The introductory segment (i.e., attention grabtér) at the beginning of the mini-
mystery is an effective way of stimulating student interest.

y, Likert scale

(-)

1 2

.3 4 S

(+)

Frequency

4 8

D2 6 p<.01

6. The problem-solving aspect.of the mini-mystery will provide effective
motivation for students to participate in group discussions.

‘D>2.52 p<.0t

Likert scale (-) 1 2 3 4 5 (+)
Frequency 1 3 78
N | \

\

7. Segmentation of the video is practical for teacher cueing and ease of use.

" Likert scale (-) 1 2 3 4 5 ()
Frequency 4 8
2 %

D26 p<.ot

8. .The use of predominantly amatéur actors in the video production will not
interfere with effective language exploitation for ESL learners.

Likert scale

(-)

Frequency

b

- (1 ull response )
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« Appendix B
Content Expert Feedback

9. The production quality (i.e, sound, lighting, etc.) is suitable for effective
exploitation in the ESL classroom.

Likert scale '—(7)1 2 3 4 5 (+)
Frequency - oy 4 1 D252 pc.Oot
rFe
3 | -

10. As asecond language teacher I would use the mini-mystery if it were made
, available to me.

Likert scale (-) 1+ 2 3 4 5 (+)
Frequency ‘ 1 3 7 D: 51 p<c.0l
’ ‘ (1 null response ) {

N

. "‘\

vos
oL
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- Appendix C
B Student Questionnaire

| Veuillez répondre au questionnaire de la maniére suivante. En dessous de

orale.

chaque énoncé i1 y a cinq chiolx possible ()1 2 3 4 5 (+).

: R I
1 = désaccord total
2 = désaccord

3 = indécis o ~ ) C

4 = accord
5 = accord to%l : \

Encerclez le chiffre qui correspond le mieux & votre opinion par rapport a
'énoncé. Veuillez éncercler un seul chiffre pour chaque énoncé..

1. 'Le mini-mystére a capté mon intérét. . \
(-) t 2 3 4 S5 (+)

2. Le fait que les étudiants de g classe devaient trouver 1a
solution & un mystére m'a moWvé A participer aux discussions.

/(-),2345(”

3. Les discussions suscitées par le mini-mystere m'ont aidé a
développer mon expression orale.

(<) 1. 2 3 4 S (+)

" 4, Le mini-mystére m'a ajdé A développer ma comprénension

(-) 1 2 3 4 5 (+)
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b Appendix C
Student Questionnaire

5. Lintroduction au début du vidéo a gt.t.iré mon attention?

3

“(-) 1 2 3 4 s (+) "'\

6. J'ai aimé l'activité de prédiction que nous avons faite au début -
du vidéo pour deviner qui aurait pu étre le coupable.

{(-) 1 2 3 4 5 (+)

7. Jai aimé les feuilles de travail qu'on nous a donné. Elles m'ont |
aid¢ a identifier'les points importants dans le vidéo. /

(-)12345(\)\

\

8. Jai aimé tes discussidlfs en petits groupes.
’ Sy
{-) 1 2 3 4 S (+)

9. Quand nous étions en petits groupes pour essayer de trouver le
coupable, j'étais motivé & participer a 1a discussion.

(<) 1 2 3 4 5 ()

10. Le jeu des acteurs était réaliste.

S I 253'4 5 (+)

{
'11. La qualité du vidéo (eg. son, 6clairage prise de Vue, etc.) était '
\j ‘ tout a fait acceptable.
: l (<) 11 2 3 4 5 (4) .
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Appendix C
- Student Quostiqnnairo ‘

12. Je pense que d'autres éﬁ:diénts, du méme niveau que moi,
pourraient profiter de cette sorte de vidéo pour améliorer
leur apprentissage de 1'anglais langue seconde.

(-) 1 2 3 4 5 (+)

. 13. Comme étudiant de I'anglais langue seconde je serais intéressé

‘- a voir davantage de cette sorte de vidéo dans mes cours d'anglais.

-1 2 3 4 5 (s)

- &
Commentaired généraux-sur le vidéo e} les activités:

58
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Appendix D

o9

) s
(
One sample case Koimogorov Smirnov Test
* Student Questionnaire Feedback
‘ beginner N=25
,, ) inter mediate N=14 .
A - odvanced N=27
1. 'Le mini-mystére a capté mon intérét. ‘ ‘
© Likertscale - (-) 1 2 3 4 5 (+) o
| . beginner 4 15 5 ) Ip:24 pec.ov
_ Frequency .intermediste 3 6 4 | D24 p<.05
advanced 2 7 9 8. %k D:.16 n.s:
e 5\;}5»
2. Le fait que les étudiants de ma classe devaient trouver fa -7
" solution a un mystére m'a motivé a participer aux discussions.
© Likert scale (-) 1 2 3 4 5 (+)
beginner P 2 7 9 6 D:»28 pc.05
Frequency inter mediste 1 8 5 D253 p<¢.01l
sdvanced 1 3 9 13 | D225 ns.
3. Les discussions suscitées par le mini-mystére m’ont aidé &
développer mon expression orale.
Likert scale (Y1 2 3 4 5 (+) *
beginner 7 4 9 4 | D2 .2 n.s.
Frequency inter mediste 1 4 6 3 D2 .33 ns.
esdvanced 10 9 4 4 D:-3 ns.
4. Le mini-mystére m'a aidé a développer ma compréhension . |
orale. 5, ,
Likert scale (-) 1 2 3 4 5 (+)
. beginner 3 2 4 12 4 D2 .24 ns.
Frequency inter mediate 1 2 4 7 D239 pc.05
advanced 13 4 5 5 D:2-28 n.s.
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Appendix D
Student Questionnaire Feedback
. - @
5. Lintroduction au débutgu vidéo a attiré nign attention.
Likert scalo “)y 1 2 B 4 5 (+) |
beginner - 1 2&? 15 D248 p<.01
Frequency  imermedigte~ . 37 4 D24 pc.05 -
- advanced . 4 5 6 9 2 D2 .12 ns.
' - ( 1 ol advanoed )
‘ - -
6. 2l aimé l'activité de prédiction que nous avons faite au début
du vidéo pour deviner qui aurait pu étre le coupable.
Likert scale T ()1 2 3 45 (s
beginner s 17 D: 4 p<.01
Frequency inter mediste 17 6 D2 53 p<¢.01
' edvanced . 2 ° 1 113 10 D2.29 ns.
-ar® 3 % '
4 {
7. Jai aimé les feuilles de travail qu'on r;ous adonné. Elles mont ‘
aidé a identifier les points importants dans le vidés.
Likert scale (-) 1 .2 3 4 5 (+)
beginner 1 4 71 71 6 Dy2 ns
Frequency inter mediate 5 5 3 D: 4 p<.05
advanced 7 6 8 5 1 D2.18 ns
R
8. J'ai aimé les discussions en éetits groupes. A
Likert scale (-) 1 2 3 4 .5 (+) ,
beginner - 2 7 3 9 4 D2 .16 ns.
' Frequency inter mediate 3 8 3 D2 4 p <.05
sdvenced 6 7 10 3 % D225 ns
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9. Quand nous étions en petits groupes pour essayer de trouver le
coupable, {'étais motivé’a participer a la discussion.
Likert scale ' (-) 1 2 3 4 5 (+)
beginner r 4 7 10 3 * D2 .02
Frequency intermediate 3 8 3 D2 4
advapced S - 7 5 4 5 D2 .08
10. Le jeu des acbeur{éﬁit réaliste. -
*Likert scale ()1t 2 3 4 5 (+)
o beginner 1 4 6 14 . D2 4
Frequency inter mediate . 76 D2 .53
advanced 5 3 11 6 2 13
11. La quahte du vidéo (eg son, eclairage prise de vue, etc )était
tout a fait acceptable.
Likert scale (<) 1 2 3 4 5 ()
Beginner- 1 2 4 8 10 D2 .32
Frequency intermediate 4 4 6 ‘D2 4
sdvanced 3. 8 6 7 -3 D2 .09
\ » |
12. Je pen§§¢l e d'autres étudiants, du méme mveatig:?fnoi
had pourraient profiter de cette sorte de vidéo pour orer
leur apprentissage de l-anglais langue seconde.
~Likert scale (-) 1 2 3 4 5 {(+),
| beginner 2 2° 8 13 D2 .44
Frequency  intermediste - . 2° 6, 6 D2 .46
h - advanced 4 2 1 8 6

\ N

92 .16

" pc.05 .

p <.0}
p<.01
n.s.

p < .01 ‘
p <.05

p < .01
p < .01
n.s.
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13 Congﬂe étudiant de I'anglais langue seconde je serais intéressé
davantage de cetbe sorte de vidéo dans mes cours d’anglais
Likert scale (-) 1. 2 3 4 -5 (s) ¢
q ‘ beginner 2 5 18 ‘D2 52
Frequency intermediate g 2 7 5 D2 46
" advanced 4 3 3 7 10 D2 .23
& . ‘
' ‘ ’
. ' wy
— - . * -
u . -~ - :- s
~. A _ ‘g‘ \ .
. ! ) - e
. '
» - .
- .

p< V.OI
p <.01
n:s.



