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ABSTRACT !

Readability: Assessing the Complexity and
Comprehensibiiity of Written Materials

Robert Waiker

3 t

v

¢
Y .

Th}e study hhdr;aaos the question: idq }uol omﬁyr;cal

! :
measures of francophone high school stugents" comprehensaon
of elght'Englush pro;o passages provide 1hquame:';fo(m34|oﬁ
about the reiative comprehensibiiity of these paa:;ges ;s do

"

sixteen popular noudapoli!y (ormu}as?- To &answer this

. .
t . -

‘que'stioh, ‘the author designed an experiment in which random

combinations of three versions o7 two tosts_ovof aight shért

prose passsges were admin413o:ed to s!udonka rn a French -

v .

high school. The passages were drawn from a graded read\rq
series and their readability’ indices «calculated using
sixteen well-known formulas. The two testing methods chosean

i
for the expeariment were the clcze.procedure, an estabiished
. h

! ‘ - | '
5readabg||ty measure, and the intrusive word procedure, a

\.

littie known-.(hchnlque whose experimental valtdity the

author wished to investigate. Subjects’ ayersage scores oh
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both tests and formuia ratings of the passages were correla-

ted.; The resuiting data 1s presented 1n a series .of tables.

'

1 . IR

0

The formulas agreed closely with one another’in ftheir

~ ratinigs of  the passages (rho: .625y r: .731, with most
’ ! . . i ! ' . A

v coefficients in the eighties and nineties). In general, the

‘retiabtiity of the 0mp|iuccl' measures was supported by " the

1

inter-form corrc;itions (the values iof r and rho varied

between .446 and ~818): Strong agreement was noted batween
‘ LS
formula predictions and empirical assessments of passagse

~

readadbiii1ty. The author cites three formutas as. particu-

'
.
>

» 4 ' .
larly good predictors of text compreshansibility. as gauged by

the ompurncai measures and propos}d that these |nstrumenti

o

be adjusted to yield ratings which correspond to scores on
. 4
standardized ESL profrciency  tests. -

v
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oo INTRODUCT 1ON ) /

1.1. Preamble ’ C T — x
. ‘ -

.Ths importance of adapting one’'s speech to suit oneh\’f

xnte;focutor has always been recognized. \Every experienced
orator, or author, knows how fatal 1t can be ‘to communicate .

in language which 13 above or below his audience's level of

understanding. Thus, over the centuries, man has instinc-

tively modified the listenabil i ty, or .readabii'ity, of

*» »
""di1scourse. Only recently, however, ’'has any systematic .

attempt been made to measure and control the readabiiity of -

. ' rd
téexts. Most of the moidern reszarch into readabiliity measyre- *

ment has- followed one of two - directions, Iéad'ng Jo the e

- -

development otgreadabitity formulas (regression equations)
‘ /
on the one hand, and empiricai'methods, ,such as the cloas

and intrusive word procodﬁres. on the other. The goal of

[
v

the present investigation 18 to de}ermnne to what extent

-

formulas and empirical methods wi)l agree 1n their assess- <

men t of‘the difficulty which English prose holds for Quebec

,\}E’nqophone‘ESL students . Y

* - -~
N ¢

w4 ~ r , - ‘ . ' -




~1sdlated field of study of imterest to but afew speciaiists

© ‘ |
0 K
- v R iad
12 Statement of the Problem .
. % . ¢
14
The measurement of readabitlity s far from being an

. A

1T . -

in education. #Jhlg 1s amply demonstrated by the sheer

duagtnty'of research devoted to the topic¢ At the practical

- -

‘tevel, the search for better means to gauge the comprehens:-

brlity of prainted matter has been associated with important .
deveiopment; 1N ;eve};l aneaga of research, including the
cr;atnon of techniqQues for improving communication n
business and tndustry, Jhe regrttung of reading instruction

¢

programs, and the descgn]ng of computer programs to samulate

nitural thguage Discussion abou! just What makes texts
easy of difficult to understand has also been linked to the

L 4
)

emergence of generhl theories of reading.

x

A wide variety of methods for assessing text diffi-

culty have besn devised over the years. #Wn ald this dbkver-
é

s1ty, 1t 1s°possibie to discern®three fundamental appfoaches

Y

underlying existing techniques. It is by no means coinci-

dental that three «airections have evolved Given the two
) ]

basic factors that account for -vartance %n readability, 1.e.

the .reader an& the texty three courses of action present

themselves: “one @;n either focus one’'s .attention on the

reader, on the \ext. or on the interaction between the ' two.

a

Consequently, some studies have sought to determine the_

level of sophistication of written material by anailysing
.

g —




.

certain variables associated- with rts

1

. . .
v ' .
intellectual level, soci1al class membership and educational

¢ - -

. 4
develop "reader sensitive" measures of

Other techniques, principally readability formulas, rely on

+

reade

text

. _ ‘ 4 .
an analysis of various selected-prosodic features, such as,
’ ‘ . <o f ‘

’ .
sentence length.» and frequency of occurrence

. 4 . v
pronouns, to estimate the linguistic

a ~

°

\

"text spnsit4ve" measures.

-

P

A third category of+ readabi ity

It seems, appropriate, therefore, that }hey be referred to as . !

.

S

measy

4
S, BN
reader_nn text simuitaneously. Procedures 8

~

N
-~ - 3 N

mance level of readers on comprehens{on

'

tasks

ysh'p: e~ g.,

a4 . a»

t
¢

’ foe 3
history. Studies of this nature can be sean as- a'ttempts - to .
v, !

difficulty. . ‘
Pl -

’

of per;onai \

compiexity of texts., . °*

]
N

pd .

» - :

res assesses

uch ‘as cloze "\

and 1ntrusive word tests {ake 8s their yardstick the pertfor- B

constructed

¢ ! .
over reading material. Consequentliy, they provide a ,ngbal BN

3

.

measure of the reading process, ‘whlch\us seen as &n .nter~-

. action bétween the reader and the text .

may be labeled "sn}erqcf“ve".or ."global" readability mea-

fures . A3 '

£ 3 &

t

P
\

These

~

N é
In spite of- the fact that three approaches to measuring

,

“instruments re

)

-~

readability are possible, only two of these approaches, one '

“in which readabil ity 13 assessed s a function of textual

[

3

i d

complexity or another in which 1t 1s assessed as a fungtion .

of reader comprehensjon, have en;oyeJ'mﬁch popularas ty, As N\

n

theéqa‘two approaches are the. focus of

+

——— — e g e e ey e e - e A

e

t

his

study, a dis-

N
©
>
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J ) /yw%von of _their strengths and wedaknesses 1s in order.
«"‘ . . A ' . . . . . -
~ ' “5‘, / — ‘ . ¢, "
{ ' - - " FTFom a‘practical s}andpoint: "text sensitive" measures,
R Co 3
of which readability formuias are_by far the most . popular
R N B N . . . :
-*} ) ' exampie, appear to offer a sather means of assessing
‘ & < ) . ,
b ;}Cdapility than "interactive" measures. While text evalua-
. ]
s ! tioh by formuia involves nothing more than a fairly simple
P paper-and-pencil opegrsation which can‘ be c&mpleted by a

gB' 1 ' 7

single ]ndividdal.. methods requiring some form of reader

. ' .

’ . ., ifput nécepsatate a considerable outlay of time and energy
don the part of .the i1nvestigator. Théy may 1nvolve assem~

' N
biing a group of subjects (which, depending on the tnvesty -

gator’s motives, may or may not have to be S a carefully

’ -

’ ' controllied population sampie), constructing, administer My
, and.corretting test booRiets, as well as performing a set of
4 kY

aqaiysgs to cngert-the raw scores on tests into data which,

’ o are ‘more éésily interpretable. On the other hand, ng"should
! : | abe remembéréd' that some* "global“vmeasures are relativel]
: ‘e;sy to constfpct nd thathways existlio simplify other
L ¥ .

) "aspects of‘&ﬁeir u:§>\\For example, little time or skitl s
required to make ‘a ;; ze teSt and scoring atnm; can be
. "' FR minim}éed thd;ugh the exact-word ;echnoque.1 Atso. when the

/ . ‘ = . ' . . P
i \ ) 1Exact-word. or ‘verbatim, Q;§gor|ng requires that
’ subjects’' responses be identical to the words deleted from
the original text for them.to be accepted as cdrect. Thus.

dlthbugh minor spelling mistakes are regarded as acceptabtle,
alternate responses are rejected, even 1 f they happen to f1it
. . the context. e ’

-
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same test passages are to be used repeatediy, the : examiner

</ﬁgs the optron_of producing muttiple-choice versions, with
" .

errors made by subjects on an open-ended version ;Tbvcaung

-

distractors. °

- '/’ L
Another se@emingly , attractive featiure of readability
»> ' 2 ,
formulas is their near perfect reliabtlty. Since formuias

S

determine the linguistic complexity of  texts by processing

a

data“bbtaaned througﬁ freduency counts of specific syntactic

N ' L}
components, their data base IS necessarily fixed for any
D , , " ' . , ak
given text. Consequentliy, a particular Aormula witl always
W , A Y
yreld an i1dentical 1ndex of reading ‘ease for the same text,
barrfng user error. “"interactive" measures, on the other

)
¢

2
hand, are sensitive to numerous psycholinguistic Fvariables
- : ) )

aqsocv;$ed wit% the ;}ader nnd.\cbnsequently. cannot provide

~ ‘ . . .
‘entirely consistent results. However, some of them, the
L 3

. [
cloze proceaure in partn*hlnr. have been shown to generate

.

highly stable Pdata. Also, the fact that . text 4sewsotnve
-~ . . ' .

“Instruments yreld plerfectly consistent data shouid by no

- "o ‘ - ' i [ N
means be construed > as an argument-for p;e!errung them to
T - s . N
the:r empiricatl coﬂhterparls.‘ In this regara., two important
poknts deserve to be made T

v ’ - ’ ’ ' ’ '-

. . . ’?. o : .

White formula assessment of short passages-® 'S

-completely gonsustent (barring user error), the grading  of
- books and other longer texts 1s not absolutely relsable

since, I1n such cases, only segments of the texts are
assessed and thus the final grading will vary somewhat
depending on the segments chosen.




Ty

S 6. "

[}

Fgrst,_ct would be erroneous to @nterpret relnabnlriy

8s a guaramtee of ,instrument validity. It may be that some

. '

. L readabiiity formuias base their analyses uypon features which

4

are not appropriate sndicators of: overall |l inguistsc com- .
plextty. The vast majority of readability . formulas wére
- L ¢ . .

develdped n the era be!bre theories df'"suprasententlal

Qrammar achieved popularity; .consequently, formula aythors

¢ did not éndenVour to incorporate text-tevel fsatures tnto

\ i
their models of textual analys:s. Therefore, one might wet|
% ., . - . ‘
argue that the instruments they created offer, at best, an

, tncompieate picture of textual complexity. on the other
‘hngd, 1t s pos;;blé that formulas are '1n fact sensitive - to
som;"factogs operating above th; sentence level since all

Y levels of languhge are lntpjconnec;éd: Thus, °some formulés

&

take i1nto account- type-token rat103 or proportion of pro-

nouns, botprof which reflect some aspsct of text cohesion.

o

.

WT’ . .
A second poiat to be raised with respect to tte abso-

tute reliability of "text sensitive” measures s that this
total consistency should maore appropriately be regarded as

an tnflexibifi1ty .which constitutes the major drawback of

readability formulas. Unlike empiricabt methods, which —are

sensitive to‘a whole'ringe of individual and group differ-
- . h

ences among readers, formulas can do no more than provide .an -

. o

&

2 3Type-tok§Errat|o refers to the proportion of ditferent

woigs rp,a text. a
- \ ’

Iy

s



v
S.
_ 7
|deu of the “difficulty a text would present to thgf;.most
abstract of enttt:esi th; ";ve?ago" rgader.— in this r;gird,

1t must be pointed out that, while gliobal ieénnlques ot
. I
readabi ity assessment like the cloze procedure comprise,  a

4 .

vgluable‘set 6! tools for determining the appropreaateness of

dirfferent reablng mater1als for specific graups of readers,
»

they may ailso serve as standardized predictors when used 0

conjunction with statistical me(hods for iamplnng large

)
v

populations.

¢

i

,{Anotﬁer not}on whscs shoula be . considered 'n any

. j%\scuss%&n df:thc relative merits of "text'sonsctrve" ana
"global" readabi i1ty measures is the distinction b;twe;nﬁ
vcompl;xlty and co&prdhenshbttnty Compiexity referkvto " the
‘Iev;l ;f liaguistic sophistication n wrntteﬁ“mntfr»al while
comprehensibility refers to a. more fluid .and lb;s casi iy

definable construct which mgy be defined :for the purpose of

1

the present dlbcusSIOn,qs.thefresult of a process of Jnter—

action between varigbles, some of which originate irgm the
reader and ' others of which are assocrated with texts,

-

Naturalty, the vatlidity of this distinction depend;'ubon the
assumption that .the reader does indeed make a significan.t
!

contribution to the comprehension process. This suppositiopn

]
3

sgems warrantead Iindeed, one would have tittle élfftcdlty

r .

convincing anyone i1nvolved 'n the teaching of reading that a

.

Vﬂxt s seldom percejved in the same manner, dﬁ read with |

th¥ same?depgh of understanding. by' different feaders, or,

| , !

¢

3 . R 3

< .

k1 -~ ‘ ’
)
- . - i,,«_. ———— C e i e e -
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) N
.
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“
.

readability shoulad rightly be equated with the latter

;J$ equivailent to readability 15 to relegate *the role of the’

“in comparison with

K . N ,
" :
| X 8]3 . . )
tor that matter, by the same. individual at different
moments  Thus., comprehensibil ity wi !l vary considerably due <

to psychological factors, whereas bomplex:ty 1s a  stable,
unchanging attribute It s impor tant to pd;nt *out the
4

distinction between complexity and comprehensidi |1ty since, o

~

rn joung s0. one ﬁ}aws attention to the fact that the term

concept and should therefore be asiocnated with the success S

or fartlure of the reahung‘process in the context of specific

. ~

> T - f
texts and specific readerships It follows, then, that
techniques, such as the cloze procédu*e. whfch allow one to

quantify the .abiltity c¢f readers tor pertorm legut'mate N s

comprehens i dn tasks, tonstitute mare approprlatg measures of i
- 1 . . (

readabr Mty than do methods which depénd solely on analyses .

1 * Bl

of formal pompfexnty Jo assume that 0|ngunstcc' complexity

’ .
. . -

“

reader to that of a passive absorber of i'nformataon when, in

reality, the reader seems to markedly affect the reading

- N -t 5
process - . - o ' .
1) ' N, ' . \
- . . !
~ ' . '
Furthermore, even 1f ., ona assumes thét,‘tnéﬂ readet’s p
. . N . ! <" * ! 0

.

contribution to the comprehens(cn procesg'ts“cﬁsngnutucani

the role playgp by téxtua1*e|ement3n, and

Ll

. 4

thg},'un consequence: texf' measures p;sylpe gé§qdate /éS!l-'
éates Qf‘readhbql‘by re;ardless or.the dé%innéd~feader§hnp;
cre'is heverqﬁéfesg obltgéd to anRi tpqt.?hn’.n{ébkagym:of
‘-n;tjumacgs “designe ! Lo ssess r%fmafr comnlek{iy fs  nof

- . M .
. . . . . \




o A

‘e

\

texts would be assigned weightings 1n order to cai;utate an

9

eas1 !y defensiblie Certainly, lingurstic science.does not
. o4 - . )
at present possess and, for- tnat matter, may never poswvess, .

the sophistication necessary to permit an exhaustive analy-
. hed LY
. » i
sts of wruttqn_matertals' 1n which individual! features of

-

index 0f overalil compiexity For this reason, the choice of
elements to be included 1n readabr ity formulas ‘has peen

1

- s ?
based more on common sense .ard eipe«»ence than on any

Ttheoretical construct, Also, ror the same reason, tormula | -t

Pl

adthors have relied on outside crivrteria, Guch as expert
3 ' : S "4
opinion and polls of 7eaders, to Ealcbrate their instruments

’ [y

rather than having thear ‘calculations based upon some more’

detailed methods of tinguistic analysss. In contrast .to the e

somewhat questionable validity of .the formulas, the validity

of empirical- instruments |like the cloze prtocedure 18 easily

defensible since their constructicn 13 based upon a s¥tatis-
. l' , .

tically random sampling of meaningful lingurstic ungts’

J

Ultimately, then, global measures of this genre would  seam
[N R . M

S

" 1o be the mbst apprbprtaie criteria for use 1n the develop-

ment of formulas. In this- coptéxt. one would~suppose that.
formutas shoula most appropriately be seen as conveﬁgent

means for, esf»matnng the comprehensibiiity of texts tn s "

.
-

'

. relation to the category of reader for which they have been \

calibrated.

) bt was arguec above that the ‘teﬂms “compléx}ty“ an;
“uump?ehenssgilrﬂg” refpr {o Jistinct, thauah fet;léc. ;;n-
, )
4 P . ! °
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-

'strwpts. It this argument s correct, one would anticipate
that such a distinction at the conceptual leavel wouild
manifest i1tse}f at a more concrete " level 1n the form of

discrepancies between formula predictions of text difficulty

and estimates of wrleader understanding obtained 'thyough

emgirical means. Furthermore, one might suggest that the
s -

P

. .
disagreement between formula and empirical assessmeigs would

be more pronounced when the texts being measured are written

4

in adapted, or “s}mpllf:ed" prbae. These texts have most
often been written i1n such a manmner, t.e., with high ftre-

. N / ‘
quency words and short sentences, that thesy inl be rated as

3

highty readable by‘ﬁormulas Yet, the sevorily‘ cothranned

S
language of many such text{s is perhaps sufficiently lfi;}l-‘

cial to create cerfain obstactes for readers, who may tind

N 4

i1t difficult to discover the links between «ideas and events

in texts which lack several of the helpful connecting -

H

devices normally presenf 4N prose. Thus., 1n the case of

"adapted texts, 1t s possibie that empirical procedures’

v A\

which were designed to gauge the success of the reader-text

diaipgue will yield more ‘accurate and sognntnéund!y dif-
ferent gradings than wiil their non.empirical counterparts.
B -

The lack of conpsron n adapted texts may affect the

performance of some readers more than others. Thus, I1ndivi-

e

duals who already possess a subslan!;af mastery of ther

native |anguage”¥such as adults learning to read for the -

first time and students “learning a ‘second language may find




1 ‘

v

R ¢ plftncuul?ly difficult to ad’just to fhis 'donaldrillzqm

use of }angunge. ‘0n~tno:other hand, 1t may be that beginner

readers i1n general, regardiess of their age or linguistsc

' we

backgrouqd. do not possess the reading skfl}b necessary to

1]

be able to %foioss suprasentential grammar, - 1n which case

e -

i ' N . ‘ , L -
the lack of cohésive dévices 1n adapted texts would not

ldvqr:oly“af}oct ttj;ﬁ)degrog oflundorsband\ng" o !

hN

Another paj;?\\\ﬁrch should be made with respect “to

1s that their understanding of

sgcond - language fearner
;‘d&pted mate s may well b@ hitndered bja\$ao fack of low
' | N )
frequency, multi-syliable words in such materials. While

wtexto'wnLitep f.rgeJy'tn' short wordQ of Anglo~Saxon origwn

P . .
may be more readable for young’natlve,(eaders. one questions

the=wi:sdom of using these. same texts with francophone

students, who could surely benefirt from : the abundance of
\ C ‘ : R . ‘ ‘
French cognates present In normclengluah prose.

3

1.3." Purpose of the Study’

¢ -

The-present inv&stoqaf\on has as its -goatl to " determine
whether ' two émpurlial measures of trancophone high school
, - , , ‘ | S N
students® comprehension of eight English . prose passages

\ .

. . . ) L .
provado the same information about the refative-comprehens)- -

}

. , o . . , .

.bility of thess’ passages as do .sixteen popular readadbi ity
- ‘ R ' v . Aw{

formulas In  the cofttext of this goal, ‘the foliowing

.
\

questions will be addressed:

9
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-» M 4
N L
12 ' ,
. v "
} Will ditterent popular readabilaty formaulas agree

N : ’ . . (r’—«"ém»
i therr assessment of readrng materiaics drawn from ahly L

5
e TN
e

grided reading series for English elementary school stu-

. . <

dents, and, 1f so0, to what degree? ‘

v .

2 Wtill _¢choze and intrusive word tests constructed

‘over ‘these same materials provide reitable i(nformation about

1
' LY )

duffereﬁccs tn text diffyculty when they are administered to
- - i’x N

.francophone high schook>students enrolled 1n an L2 program,

and>, 1 f so, how refrable will this informathion be?

3
. L )
3 Will cloze and intrusive word procecures agree n

[ 4

their assessments of the dnft}culty'of these matersals, and

1t so. to what degree? K

L
.

4, Will the «cloze and .intrusive ﬁ:;rd procedures

provide the same i1nformation about the duff»cultﬁ of these

-

materials as will the formulas? *.

.

(3

the 1nvestigation reported :n this thesis was undertaken.

M \

- — - o —— f— ) o —

In orager A0VYyprovide some answers to {rhese questions,
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REVIEW OF THE L1 TERATURE
P
2.1, Readabil ity Formulas

2.1.1. Definition

o

Klare (1963..p. 33) points dut that ths term ‘reada-
————— .

.

. bilsty formula’' has been employed\ &nconsust ntty over the
years. In 1ts strictest senss, the term {hbuld‘ niy be used
. : . N
|2 .for regression equations, but sacp'a' def'inition would, 1n
' )
//" Klaga‘s oginion. mean dlsregardlnb mény worthwhile -~ studies.

On the other hand, overextending the use of the term to )

include any technique for assessing text difficuity would be
equally i1nadvisable Theretords, he proposes that a reada-
« bitity formuls: should be defined as a "pr ! v ev i "

.whose purpose is "16 "provide quantitative, ob)ective est-

\\\\\ ’ mates of_diffuculty for pieces of writihg without requtring

. ‘ readers to take tests of any kind over them" (Kiare, 1963,
o ¢ - . 4
) pp. 33-34). -Harrisonp (1980, p. 44) ccmments on the import-

‘ance of viewing formulas as instruments that predict rather

L . than.measuKe g%frnculty ﬁtnce 1t would be erroneous®, to
assume that the text factors incorporated into formulas,
f such as word f}equency,and sentence length, actuaity account
for text difficulty. Kiare (1963, p 34) also stipulates
. o
4 - i
" J3 o

*
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Ve

that a procedure for. estimating readagiltty cannot be
w i ) N
torrectly considered a formula "unless 1t 1s designed for

.

application over a broad range of materials.

2.1.2. History - . ' a . .

Although interest th  readabil ity 1s probably wvery
ancient, the systematic measurement of text difficulty 18 a
fairly .recent development (Klare, 1963, pp. 29-32). tn  the

earily parteqgof thus century, research focussed on but ons of

the factors now gcnerhily connected with text difficulty,

vocabulary. Undoubtedly, the publication of The Teachsr's

Word Book (Thorndike, 1921) was by far the most outstanding
achievement of this period Besidas having an important
Wnfiuence on reading programs i1n schoolds, 1t pilayed a key

role 1In the‘&evelopment of the first method for estimating
readabi l ity which can trul{.bé regarded as 'a formula (Lo%qu
and Pressey, 1923). 'Surprisangly. the suthors of thfs early

formula did not consider the possibiri ity of including any
. .

factors other than vocabulary level n their formula

- »

, .
aithough previous studies existed which shggestod that other

factors, especiailly sentence length and syllabie length,
Y, ' ) S ‘ .
could be used as predictors of readability (Sherman, 1893
. . .
Kitson, 1921). -
’ -

2. : C
‘ﬂﬁnbther'lmportant contribution was made to the 'study of

2

readabi i1ty tn the twenties with the "publication of tha
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-McCa11~Crabb's ipandard \est Lessons, a set ot Wouer 304

‘ ] ) i . { .
reading passages, each accomp ed by muit.ple chuice
- ‘ > ‘.
comprehension i1tems. .These passages, which were graded n
v ' . ® .
ofder of increasing difficulty, later served as the cri-

. -

terion for the calibration of several important readability

. [P T
formulas (K@Are, 1963, p 32) -
. “';#:';" . « M
. PR

(‘/ . . v M
Five years atfer Lively and Pressey’s formula apptaied,

’

Mabel Vogel and Carleton Washburne pubiished a study 1n
——— L

s

whitch they reported a 80 correclation betwsen scores
assigned to 700 books b& the L:velny:easey formula .and the
grade levels delerarned for thete nuok. &nithe bass i the

Ttanforgd Achiesement Test ‘scor;s of chiltdren whe nad read

and liked them Jp the same study, they analyszy styllstgé'

elements 'n selected passages drawn.from 152 of these Dbooks

. !
ang derived o fuur-tactor regression. equatan Their work
deserves recoghition for two reasons®t Firgt, 1t waas A
pioneer study 1n the use .  of ad mxterna, ¢y yierron {0 vai-
‘date a compdn~nt n an existing formul 4 secnund, the mannat
" .
tn which they der.ved “hei formuta, as w2ttt as the for-

.

) ’
mula’'s avtual appearance, was 10 s52rve as a4 model tar fuwary

*formuta constructars (Kiare, 1362, tp 38,5254 o The pru-

cedure whiph thby fol'lowned (nodevetopirg thaid {quiii W€ ad

* L
' i . 'n
he summarized as foilaws:  YeuMey 3nF¥analyci; ot poltent A
' A
~lerentc ‘an Ctytac bl featurer thought T me calated U
et At i Ty fetong ana s esrata oy L ecenigat L0
» b. R o * .
N Rl A . T S
.
v
- *

n

hY

L}
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* x.

sages; and combination 1nto a regression equat,on formula"

(Ktare®d 1963, p. 35). When the autﬁors correlatéd scores

obtained by their formulas with the grade lefefs determined

for the criterion books, -they obtained a¢£oeff1cnent of .845.

-

’
N ’ -
N

3

By the lfatter haltf of the thirties, research tended

towards more dettaled analyses of stylistic factors relating

to readability. Gray and Leary (1934, 1935) e uated 289

‘variables and constructed several regression equations

‘containing various combinations of the most predictive of
| «

.

these elements Their tive-factor formula has become the
most widely used of these equations (Klare, 1963, pp. 48-
. \ . , . “ »
50) . ~ .
N
v

The year 1938 marked the beginning of a new direction

@

in ftormula constructian characterﬁzea by an emphasis on

. v . Vd
creating simpler and mere efficient techniques. Among the
|m§ortant studies of this period are the folltowing: the

3
Washburne-Morphett (1:338) revised versldﬂ of the voge ! -

Weshburne formula: the Lorge (1938) formula: and the Gunning

a

(1952) Fog Index Several formuias pubYished at this time
(1938 - 1353) were accompanied by tables which made 1t
o *

e¢asier and more rapid for users to determine formula scores

(Kltare, 1961, pp 51-66).

. X ,
. B . /'
‘ @ ¢ From.'1953 onwards, the majority ot m»scarcn}has teen .
.4 .y - - . '
\ . ' . £y -
gewgted to  the tdrmuiat for  specitin DuUrpoae suchoan
o .
o ’ » Al
. amen

-



‘measuring s%ecual features of texts, e.g.,

17 -
- ) b . ' . . v -
predtcting the’difflculty of texts to be usgd with a parti-

. ~
cular level of readers, € g., elementary schooi students, or

level of abstrac-
b 4 i *

tion (Klarel 1963, pp. . 66-74). " '

I

s - N

L3

¢ +

2.1.3. Valcdat&

CouB ‘ ¢
. " :
Validity studies of readabality formulas fall 1nto
three categories (Klare, 1963, ﬁp 111-156) . in the first

of these categories are to be found the or;glnal stgd}ei, by
)

the authors of the formulas in which some criterion of text
. ’ )

difficulty was “used to calibrate thesr nstruments. In

" L]

geneftal,.the criterion selected was a set of gradedo'test
: A .

passages, of Whllh the McCall-Crabbs T}{t Lessons 5Mccéll

would ¥ndicate that these formulas account! .for approximately,

one h d% of''tme ‘varrance present i1n the criteria and ‘that,
according to Klare, thenr‘greductlons of grade lgvel will

V3 . .
fall within one grade of a "true" ratlngh(Klare,'196&\n pPp.

| : - \
nix-ns). ‘. ’ .

°

-

- [

Kfaye[ﬁ second category of validity studres;referred to
. . T \ . .

those whose aim was to establish the dagree. ot agreement
) 9

exi8ting betwaen differeny formufas He found (t difficult

gl
»

4

”»

.and Crabbs, 1925) ave.beep'the most popular. Correlattons'
between modern formulas and the criteria wﬁgch served in

b4 ° ’ '
thevr creation have not éeneratly‘rnsen above © 70, which

o
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. v

K . Y . s,
to compare the results ot thé vari1ous studies due to - dif -

.

-

ferences 'n the formulas, csets of materrals’ and cor latuon
techniques which were used. However, he thought. that some

~ o , ' . ‘
concTuguons were warranted. ~ First, of ,Lall the formulas

o

analysed, the Dale-Chall berforméu best 1n corretlation with
N '

3

'btherbformu[as. Also, when the Dale-Chall and Flesch formu-

- 3

las were used as criteria, the Washbourns-Morphett gemerall
3 ) ) g Y

v
-

N . @
fKiare., !963. pp! 11571213, : -

4
.

’

AThe third categoryiof validity studies nﬁyéstngated by

Klare was comprnsed ofx"experlmegts which sattemuted “ta
1 ! .

LY ~ . he . :' ’ 5y s
validate formulas’ against external ocriterjga. A survey of 65
|mportant'5fudaes revealed tnat Lﬁ"the mqjornty ot cases,

the relat:onshnp between formula scores and outs;de cr.tersa

3 "ﬁ ". . . .
‘was tgniflcant, The criteria used.nn thess studres relabed
IE? readﬁ\g boﬁprphension {graded passages other than those
. o ~.‘_/ ) ) s )
used 1n the dsv¢|opmgnt of the formulas: resublts on reading
. q o f

. Y K] - »
comprehension tests); reading speed, or effticiency: - judge~
e . - - v ¢ T
. . . . )
mentl of cexperts and. readers; readetship (sale:z studies " and
. C N ‘ _ ) o p

°

. =T . . K / R
nblls_of reader preferencesd; and authorship (tne intefliee--

¢

t21-156¥, .~ . | RN : ' :
o AR . P . e
M I”. s ' ’ ' ’ ) y .
Another ™method for calibratings the ditficulty ot

»

‘passager tO Be used in validity studies of formulas hus teen

4 - \ . R . ' - i -

d«nku.ﬁed X My e and Coleman (153070 L Thay rrgued that

/

T .. e e s

yielded hlgher ratings and the Lewerenz, lﬁwér rati&gs

g,

tual or educational leveb of wisters) (Kiare, 1953,  pp.. -



19 -
the cloze procedu(e‘ deveioped by Taydo} (1953)  was to//gj ‘
2 B > K ‘ ,
3
preferred to other techniques. . in discussing other methods,
. » :

they pointed out that measures which interpret readabnﬂ’ly
. . .

' +
-

as & function'of the number of correct responses to comprey.
» “ . ! .

.henston questi&ns are sdb}ect to 'the criticism that the.
values thus pbtained are sngnn?)cantly affected by variances:
in }h; ?nf;|€u!ti of questions. The technique proposed by
Newman and G;rtmnn (19852) to est;mat? thal redunda;cy‘ of
reading materjals in bits has fge dosad@a}tage of becoh:qg
asymptotic above the“f:fth;grade level since tt fails ’to
take  1nto account .intpractlon. ;t the | word/ dnd. sobtbnte
level. Cloze tezts. they c&neludq.' are "mdre‘ useful N -
\caliyrating a scale'of complex:ty*ﬁecausé thglr;;cores, are . o

. - J . i

refated to the total constraint 1n the passages" and because

“a

the scores they yield "give a measure of rendnﬁulnty: over

;e

¢ . ' S .
the whole range of diffrtculty" (Miller and Coleman, 1967,

p. 854). It is for this reason that Coleman and Liau (1979 I -
Nuséd cloze scores as the criterion for the defblooment £f Y x
their'computerlzed~readabtllty for@ula.' v
- ] * , . @ - -
2.2. * Empirical Measures , : . , ' .
. . & \ i . . \~ . " i .
. o, e
2.2.1. Intfoduction - ! :
K N . . ’ .ooTrrST
Colin'Harrknson (1980, p. 6) tists subjective -ratings,’
multiple-choice question-and-answer comprehension tests, and v, '
cloze procedure as the-most popular techniques for measuring " -
. Yy , g :
{ ! * . a

-
3

R o . . e
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' .

test diftieulty eﬁpnrucally. Subjective ratings have served

¢ ~ «
- + ,

as the craterion. n several validation stugres of formuiac
) ¢

v

. . ; '
(Klare, 1963, - pp. 139-144) and have been found - to . agree
significantly with formula scores 1n most cases Harrison .
v s . . -
{1980) found that, white 1ndividual ratings were 1ncons:s-

-

tent, pooled ratings provided stable estimates of text

v

. . ‘ - . i , . .
ditfaculty, Carvelr (1975-76) proposed that subjective

[ n

.rating might be malie more efficient if 1+t were done by smail

ggr‘o‘ups of,,raters,whd hdve demdqatrafed~thelm ab]gjty Lo

" dssess text diffuiculty reliably on a|pr£-te§t.'

- “ v
. . PR , .
. '
t . B PO
' &>
.

‘rMplioplé§cho»ce comprqheﬁsxon testing has been the most
o . . s . . " . ‘ . . ) ! N
popﬁlar method, for calibrating the difficulty of-passages to

"pe:qsea n ﬂforhula construction (Klare, 1963, opp. " 75-807 .

The McCalt-Crabbs Test Lessons (1925), the most widely known,

4 s
"

example of this torm pf.Aest:nbﬂ has served q§-the criterion
o ' : " T .

+n the construction of mare formulas, than any other sgqgle

criferion fron the forties onwards (Klare, "18B3. p. ' 53)

[

Harrison (19830, pp ° 37-41), however, poihted out that

~ [,

»

certaén quastions must be raised about *the validity of such,

. tes'ts Tuunmén (1973—74),~he repo}ts. has demonstrated that

.,

' . 1S ' - .
proficient readers coulg correctiy answer many ot the 1tems |
. . . . -

1 - v

on five standard reading tests withouf having access to the

2

passages upon which the. atems'wewe based Harrison inter -

. - .

.o [ \ )
.prets Tytnman's findings as ev:dente that fhg ap bty to

¢

. ! . v
antwer gquestiohs on a te«t may be more closetly reftated to a ..

y . '

.retpangant’s . generai  prortaciency  1n a tgnguase thin tao

L. N
- ) . v
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h;s understanding ot a particular passage. Furt&prmore. .as
Harrison p;Intsv out, ?he standardization of 1teas on - a
muitiple-choicer réadnng :keﬁt s not ‘a jstraqgh{forqafd

\ . ’

ﬁ&tter."wﬁtle several procedures for derivang questions

fer a passage have been: proposed, no truly satisfactory

.

gsolution to the proﬁlem‘has been found

°

Y Y T " \
- . -

1
'

~The third experimental 'technique to be widely uséd in

readabul'fy research s the cloze procedure It has been

, b
Yefined (Giliiland, 1972, p.. B4) as "the 'deletion af a

¥

B

at fixed intervals, commonly every fv!th\word." When Taylor

(1953) introduced the rechnnqde, he expjJained that 1ts name

'

had been derived from the gestait term ‘closure’, which

refers to the "human tendency to complete ﬁ familirar but
} , . X '

not-quirte-finished-pattern — to see a broken crrcle as a
-t . . : -

whole one, for examplie, by mentat{y clbs'ng ~yp the gaps"”

(Taylor, 1953, p 415) . This principle, a&rgued Taytor,
L '
"could be teep operatihg vn larguage as well as in  visual

14
w o oxd t i
pefception and QMQA, theretore, when subjects firjied 1n the
' RN ¢ ) P

"bragks 1n a cloze pasgqbe they were-attempting “to mdxe the

. s

[lanbd%ge] patterns whole agasn" (Taylor."1953,‘p v 416)

et

Cioze'p#bcedufe, - then, "takes a measure of the likeness

betwean the patterns a writer h'as used and Lhe pEttefns the
a8 - ~~

) : . ,

‘reader ip antrcipating while he s readpng” (Taytor, 1953,

] .

p. 47 ' ) : e

.humber of words f?om a prose passage randomly determined or

4



_Anotnet testing .technique, tp which

P

W

Widdowson (1974, p 168) hav; proposed 1t as a measure of
'reading fpeed but add that any such meaningful test of
reading speed must -also assess comprehension, They ,argue

3

*

4

attention

Tirttier

.

that rhp.d reading “ynvoives increassng the spead and eff,~

ciency of a process
Pe P R
sian, and not the development

already acquired as general
of a néw process

Davies (1977, p 85) cilassifies the intrusivetword technique

M

altogether "

5
.

L3

as a measure which could operate at bo}n’jh@ coniext lLeyel

‘Ca term which he uses to refer.

. . -
.

the”

‘

. sentence up and

subjects’ general‘knowfeaghl.s

.

From an examination

853,

proposes, (Dav:es‘1§77u'§

-

intrusive word testung
L} . ‘

‘ . s

"

t .
!

a functror not just -of hys prdf«dven&i as a reader but

! /

of the 1iaguistic complextty of the

t

. ~

<€ . ~
to any section of text from a

of ‘the clapssticd‘uon sy;tem'wh»cn"he

.

as a technigque

comprehension and discourse level prdhesslﬂg
* : . 4

chnailenged to some degree).

’ .

\
]

1t seems cifear that he vjiews

L] .
which evaluates global

Fur?hérmore.
12

g;vgn that the ease w.th whict a'?eddbr‘an{érprets a text 13

also

méteflal he 1s reading,

' , . ST 4
nas beenh paid, - ns the |ntru3rvg Worg procedure. Davies and

comprehen~.

R

extrﬁ—lihggfitlc level—_(wheré?n .the

“then the following statsment by Davies ana Wigdowson (1974,
4 ¢ I‘ ' “ .-
.ﬁt contrast. to the cloze procedure, the intrusrve
gword ocedure requires tne -test constructor to.add words
to & text, rather 'than delete words: trom ot The testee's
task 18 to cross out these ectraneous. words For the
éhrposes ot -the present investigation, a muttiple-charce
v2rs30n of the 1ntrusive word test wasiheueloped Lhn this
vers.on, Ss5evera. groups of- words have been under! ined in
€arn test passaqge Each group wuntains an CAnteL:ive’  word
whn.>h sut ,ects must adent ity and crous uwul '
¢ . ) .
- Al
» * .. "'_,, - R 7
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o] 168)'cduldlbe taken to indicate tha; the cntru5«ve:word
technique might  well have applications as a rdadability
measure: v speed: ) rel;ted- te the fams; frarity of the ‘

material whach s beawng read and consequently to ease of

’ .

interpretation " No studies were fouhd which attempted to

estabiish the empirtcal validity of this procedure.

3
-

. ) ~

(3]
Mo

.2 Validity -
» . !
- : N‘. . Es

’ 2

From a theoretical standporint, the credibility of cloze

procedure as a re;dabjlutf me3isure hgs been a,subject of
much duscussnon  Taylorié (1953) 'vue; ﬁtQat. the ‘?caOer
antrcipates tanguage patterns’ ahpv that' cloze procedure.
assesses £|s'ab|tntf to  fili ;n }hé gaps +n language pat-

3

terns 16 echoed in the .congeptualtization of the reading

*®

_procrss.found -1a modeis of teading - proposed fuch mare

- a

recentiy” 'Cerfavnly Ferank Smith's (1978, p 164) assertion

that "the bacis of reading must be prediction® anéﬁnm§ﬁ%

.
i

meqnfng~o? 2 sekguence of woads will germit the rdentitica-

thon of individual words wi'th reiat?vely less wvisual infor -
- - "]

mation and even mahke the~brecn§e'ldent|f|cat»on of particu-

tar words unnecesscary” (Smith, 1978, p. 157) wouid €c¢em to

und{cate that the reading process 15 similay to the task

performed by czubjects firltiyng o blanks on a ¢cloze test
b

/

““ndeed. ‘'when another contemporary theorist, Goodnan 1970y,

) . ‘
catt, reading o “"peycholinguistic GuUesstng Qume”, one 15

Pt el T ta r2cal,: Taw!le '~ 1R, p 317 war g R B

~ K f
S U R O
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procedure repeatediy -sampies the litkeness between: the

“language patterns used by the writer to express what he
[N

meant and those possibly different patterns which represent

readers’ guesses at what they think he meant * According to

Oller (1979, p 347), filling 1n the blanks on a cloze test
1s analogous to the natural use of language tn that the
testee must "process temporal sequences of elements 1n ‘the

tanguage that conform to normal contextual constraints" and

>

mist understand the test passage by a pﬂoceds which he

describes as "mapping 1t onto extralinguistic context ®

Milier (1965) comparéd cloze procedure with objective

question-and-answer comprehension tests and found the former
'
supartor n three ways First, cloze procedure assesses

°

text comprehensibility directly while multiple-cho'ice tests

actually measure lﬁﬁm defficulty 'n order to predict reada-
o -

bility. Secondiy, cloze tests measure testees’ fam}luaroty

-

with the subject matier of the test,passages Jhis 18 not

the case with multipie-checice reading tests because the

»

questions foliow the ‘text, with the result that ity s

-

uncerta:n whether testees answer from previous knowiedge or

v

m ‘their understanding &6f the test opassage Thirdly,
cl e provides & precise and detailed assessment of pas;aqe
’dlffgculty, especratfly 1f several, orcaltl, versions of a
cloze test over the same passage are .used ' qy, contrgst,
multiple-choice test'ng ¢ a somawhat! haphazard énd ympr o2 -
cine “5!!3)! since the rtems  written for each passaﬁo

. g
a
- - e — v e e e m———— A g W it Y E - - ” -
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-

are but a very smali sampie of afl the items thal could be

created. Bormuth (1967, pp. 292-93) has, however, bo;nted
out that"test experts would -seem to hold the view ‘thdt
multiple-choice reading tests are valid measur:ng dﬁvtces
ﬁ;ince the items actuaily written for a given test ;as;age
can be seen asvan unbiased sampli of the total set of 1tems
which could-be wrltten for that passage. A ltarge body of
exper mental evidence exists to establish cloze procedure.as
a consistent readability measure. TaylS} (1853) reported

that scores of s X subj)scts on <cloze tests over eight

passages correctly predicted the ranking of ghe same etght

A

passages by the cloze scores of a larger group of subjects.

-

Furthermore, he found that score;_of'dufferenm sub-groups of
the larger group of subjects rankeé the passages i1n almost
exactly the same‘way. Moreovoﬁ._his'oxper\men} demonstrated
that cloze rank{ng of passages 13 not affected by changes;in
the word selection system, as +d{g a; the aystem w;s random,
or equivalent to raﬁdom (every -~-nth word?). F{nally. he
lnvesthzted two Scor:ng t;chnlgues. First, he scored f&r

exact-word correspondence between subject responses and

words from the original texts, atlowing one point per item.

L

S ‘
Next, he rescoretd the same tests, this time ailocating half

pq1nt; fof 'acceptabl? synonyms. T:} second technique,
though more time conAumjné. failed to nmﬁrove discrimination
between passages. More recently, however, evidence @ds been
presented to suggest that cloze tests scored with the

appropriate-wor¢ method correlate a 1 ittle better w-fh other

N

b
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'

'tests of reading compreNension (Oller, 1972; Stubdbbes and

Tucker, 19741, . ) .
" . ‘ ™
R )

Bormuth, .who has done extensive investigations into the
; :

validity and wusefulness of cloze tests, found ‘that they

could be used to accurately assess the comprehension -of

persons af widely varying reading ability (Bormuth, 1663

In another experiment (Bormuth, 1968), the same author
, ) « 7

constructed cloze tests over the seventy-two paragrapns frem

the four forms of a Qtandardnzed reading compreh ton test

(Gray Oral Reading Test, 1963): He reported chrrelations at
90 or better between the clbze scores for these paragraphs
and their level of difficulty as determined by tests ~of

13
comprehension and word recognition.

. >

It is surprising. given the wide use of cloze procedure

tor measuring tné readabi )ity of materials for mother téngue
"students, that littie Use 'has been made of 't to assess
gecond !anguage texts . indeed, in L2 practice 'the technique
"has moved from a narrow to ; much more general GBe: from a
readabllaty’measure through compre%ensnon testtnélto gener.al
language p;oYICI;ncy testing"” §08V|85: 1975, p 131> In 11ts
p!ace.‘authors of L2 readers have preferred less exact‘
methqp%. principally the use of 'word Iysts derived trom

A ]

'y
vocabutlary counts as guides for controiling the aumber ot

'

“uncommnn words +n materials, atong with the simplificattion
01 the syntactic content elements (Davies, 1378, o "129)]
4,\
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2.3. Comparison of Empirical and Non-Empirical Methods

1

Discussion of the comparative merit of experimental and

% 1

non-experimental approaches to readabtlity measurement has

focdssed on comparisons between &he éloze p}oced;re and

formulas. Taylor, (1953, p. 433) admits that formulas do
P

have some advantages, being "easier ahd quicker to apply”,

"reasonably accurate" when applnoa to "whqt Pmay be called

“standard’ materials”,. and reliable to the extent that “with

littlie traininyg, “different users of the same formulia get

virtually identical ~results for the same mube)\{ls".

. However, he contends that the use of formulas.carrves with

It some very serious drawbacks, one being that no accurate

method exists: for determining which materials are suffi-
, . .

ciently "standard" for .the analysis by one formula or

another to be appropriate. To support this claim, he cites

-

I

the résul}s of an experimen( yn which he compared cloze and
formulaxranklngi of a series of passages.' The formulas had
)~ “

no difficulty rating three passages written +n normal prose:

for three passages drawn from Flesch's How to Test Reada-

blll}z (1953J; cloze scores ahd readabi ittty indices from two

4

popular formulas (Flesch, 1943, Dale-Chail, 1948) were in

near perfe%t agreement However, while cloze rankings for

three other ‘passages cpntaunnng exceptional prose (seiec-

tions by three mbdern writers - Erskine Caldwell, G;rtnude
%

Stein and James Joyce) . matched the experimenter's personal

assessment of their diffaiculty, Fi'lesch ratings for the same

<
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passages great!y under—estimated the difficulty of all three
Qelectson;. The Date-Chall formula performed fairiy well on
two of the pas;ages, but under-r;téu the §teun text . Taylor

remarks that the conclusion to be drawn from these results

1s$ not fhat formula;‘are poor predictors of readab’rlity, but

Athat thedir range of appl\cat;on ) significant|y smatier

than that of the cloze procedure.

’

Klare (1963, pp s 24,25) laists four major lymiytations of

@ .
formulas: (1) They e insensitive to features of writing

. ’

other than style. Content 1s, at best, aseessed i1ndirectiy

and noc attention 13 given to other textual! elements, such as’

"organisation, word order, format, — nmagery"f or any
characteristics associated with the reader. (||).Wh;|; {hey
gaug; the difficulty of a text, they ignore all other
styllstif‘elementé. Cried Thcyi“hre r&rely accgrate to
within Qne‘grade level . (iv) They fail to takq rnto account

the gquality ot the writing, a factor which contributes

sngnnfnéantlyrto readabi!i1ty. By contrast, cloze procedure
"appears to reflect. the sum total of all influences which
interact to affect readabllcty; and allows "both reader and
book (to be) assessed slmultaneéusly" (Giily1and, 1972, p
105) . :

I&. | ] ’ _ -

/

While many studies which compared cloze procedure with

formuias were found, none were found which compared tntru-
sive word testing with non-emp:rical réadabvl:ty measures
" .

[ ]

[ A St e s W e c——————— -~ b - 4
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\V/ RESEARCH METHOD

)

As stated above, the purpose of the

f‘

[N

N

gation 18 ‘to compare the performanc§ f. empirical- an

nonigmpvrtcal techniques for assessing text\difficulty®* -To
do so., an experimental design incorporating ““cor eiational

techhique; was adopted.

-

' e » )
3.1. Instrumentation
30100, Selection and Adaptation of the Passages
. J

¢ O

A set of passages written in narrative prose was chosen
to serve as the point of\.referénce by which the performance

of several readability measures could be compared. lt was

.determined that the most .appropriate length for these

passages would be 150 to 180 words. Passages of this fength

o

provihp languagexsamples of sufficient §

e for -readability

AN
assessment to be reasonably accurate. 1t was 0 d}tex-

. e | . '

mined that eight such passages shoulild be tncluded n t

investigation because this number of levels of text dirffa-

culty would provide an agequate scale for comparing thd
4 A}

-

performance  of the various readabirl ity measures No more

L3

29

resent invest -
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than ei1ght. passages ware wused for the following reasons
14 &

White approximatetly five Hundred subjects would participate

i
7

in the experiment, each subject would onily be abte to

l

perform tour comprehension tasks (1 e , two cloze test's and
two tntrusive word tests) due to time I imitations heyond the

5
control of the experimenter. Since 1t _was <considered

desirabie to |nvest:gate the reliability - d%'the..empini
measures, )t was decided }o construct three forms of ;:j:\\\
. ) .

test over each test passage Thus, ass;s&nng"endht passages
wouldrsmean a total of twenty-four cloiecteéts angd twéenty-
four intrusive word tests Consegquentiy, conéun;rcng the
ﬁumber ot avaula?le subjects andu'thelﬁumber ot te§t; which ,
gach subjecf cou|d:do, 1t was concluded t?a{ tncreasing the

L

number of passages ' above eight would make intet-form corref-

Ation studies meaningless by reducing the number of subjects

\

L

completing eacnisegt “form to the po:nt'wheref 1T would be /{ ®

~

'imposs'bﬂe to obtain suff|01eﬁtly retirable »statistics.

. ' . * }
X . -~ N 8 i ' .
The readingy passanes used n the study were Jrawn ,from
L | . N
i “

the S R A international Reading 1la Power Builders, a

N a
v

series of texh*‘adapted for students in En@!sﬁh elementary

-

-

»

schools- This particular, set (3 ma?ertals wis chosen

bec%yse‘ 1t contained a seselectron of passages of Jaryung
: ' - .

- ‘\ v . -
« 4 - ¢ o
. 5 . '

In the s.hoo! whesdg) the subjects were enrcllon ds
vtudents, the English class lasty fufty minutes | The sub
j1ects ware made avallable (u lhe experimenter 1ort one “class

. ‘ " . il
uniy < - . -

[ROUN— -1
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difficulty which were the appropriate length for use in the

experiment and which were judged by the ezpernmqntq; to. be
- "

suitable for the : subjects 1n terms of ,both the:r Feadnng~

abiltty and mentail age. As fhis. reading series <contains

T

twelve colour-code levels of rea&ing dlf?}culgy and only"

eight passages were required for the present experiment,. Tt
‘ L4 ’ '

was arbitrarily .decided that every third level ot the

reading lab would be excluded as a pogsiblp sourceé of
material for use 1n this sfudy.. .
i

& -

For the sake of uniformity, certann’jgﬂ;trannts Ywene |

) ‘ -
respected i1n the selectron of the passages fér the experi-

ment. To be chosen, a passage had to relate what could be
- ’ B "
considered a more ofF less compiete narrative sequence. It

had to be no shorter than 150 words and no longer than 180
° .0 . LY

-

words.'Only the first such passage found 1n each of fhe
e1ght previousty selected S.R.A. levels of reading duffi-
culty was set aside for use in the experiment. As much as

possible, passages were drawp fgom the beginning Jk; the

: orlgnnaf texts so as . to avoid choosing materTa! ¢ontaining

3 . . .
rjjerences to information introduced - 1n ‘some preceding

segmpnt of text. In two cases, 1t was necessary to take a

passage from the middle of a text since there had been no

»

narration up to that point. A few minor changes tnvolving

the omission or addition of onecor two words were made ~to

five of the passages when 1t was discovered that scme highty
. 1

subject-specific, 1tems would be'gensrated 1f the passafes

4

~
o
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2\ s Y2 © V - ¢
were subjected to cloze procedure In thesr ortginat form.
] " _‘ .
In making these alterations, care was taken not to intrcduce
] . ¢

ady lexical or syntactic elements which would violate the

rea¢ab||fty level ‘of the texts invofE}d (see Append: x 111y,

) 2
| | | ]

3.1.2. :Construction of the Empirical Measures

Three versions of the cloz
aad

Rk{/’e’ w

> ' . %
the intrusive word test were qgnstructed over each of the

@®

test and three versions qf

N

eirght test passages. Multiple versions were wused s0 . that

2 ¢ .
‘the reliabilrty of each measure might be tested empirically.

L -

Also, 1t was thought that the combined scores cof a8 group of

- -

s5ubjects on three different wversions would constitute wmore
. -~ b Y ,
rel:aﬁlx data than thé scores of the same number ot subjects

< - i

o

\ ¢ 2
4 il .

7 - . N

[Twenty«Jtem test forms were consitdered appropriate for

h 4 v e ' B
the following reasons. First, given that - approximatetly
v 4 \ @ .
L N\ « B
forty SQEJec}s would write each tes! torm (500 subj2cts were

available ana each one couird wrrte four test forms in the

a total of . forty-eight forms

time .provided, there begy

¢ <

prepared for the exper ime Y, twerty 1 tel were thought ato

o

- B

be a suftficrent number of }efeﬁence(p01nts upon which to

estimate passage difficulty reliably  Secondfy, creating.
o . ' » ‘ '
more than twenty items per form‘th}ough a redustion 1n  the

-

‘number of words between btanks 19 fywer than seven woulg

- . 5

have perhaps adezrcsely attected tae valicoty of suvgects’

L3 B Al ' ‘x T ¢
v . 2

- B . . . - . ot e

12N

By

Q

<
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responses by encouraging guessing . For the sake of standar-

» E o> * °

. . ‘ ‘

di1zation, 0n1y~ﬂ§dnty“ 1tems were created even though . s30ome
- ' » . :

*

- . i ‘ y )
passages were’ long enough to allow for .sthe creation of as
. .
many as twenty-three |tems. ) ’
- . ‘ .
3.1.3. Construction bt T™e Cloze Fests: s Y
. A . .
. : -
A ‘ . B ‘ ‘e ]
Beginning with the second sentence-of each passage,

every sevefnth word was deleted and replﬁled with an under<~’

-
’

“1ined blank 1 1/4 inches tong untl twenty such ItéM{ had

N . v
. '

been generated. As mentaoqu' above. three versions of the
cloze test over‘;;ch\,pifsgqp were cdnstructed This "~ was

Co 9 : . ’ . s
gorne by 1ni1tiating ?%é ctcipgproeedure ‘alternatety at the

N s

.

seventh, the eitghth, - andy fthq_nnntn' word of the ' sécong

.

sentence 1n the passage. The first sentence was left
) s ) R N .

untouched 'n ali cases. fhg objrct ot th.s procedure was to
. NN . * . . - . .,

create unbrased forms of each test over ‘each passage (see

. \ re
Appendix 1V) , R
N K c D ’ - K
31 4 Construct:an of the !ntrusive Word Tests -

- , ) . . s N .
o' The 6bje€(/;f the rather elaborate procedur¢ desce bed

. s
. @

befow was. to randomiy generate three urbrased versicts - of

¢
.

v

the antrusive word ‘tesp' over eath paessage Each - test
pas?ége was to contard twenty s*ems. Ens i teéem was createc Gy
N - B4 ’ i .
agernyg an ‘intrusjve’ word lo a, s-t of. . tour worgs tn T the
, o . - — Ll D
. L. . “a
tesgt *pas_.ége dt\"d then end=% 1 palong Y'f.e R A TR Y
, .
- AY ,
- . \
’ Ol;,

e et - it - . .. .

A
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Insure that an ‘antrusive word,would not violate the level

of texical sopﬁastﬁcattonhof the gebf passage, the words to
be used for this .purpose were drawn from the'same text n
Ay N .

‘which the‘tesi passage had been found but from a section of

"

that text other than that ot the- test passage. The 1tems

J «

thus created had a multiple-choice format, the fask of the

sub,ect;'betng to 1dentify and cross odt the i1ntrusive word

'n each set of words (see Appendix V). %
. : ) , ) . s . \‘

The first step in the construction qf the antrusive

o

word tests involved firxing the position of the i1tems within

. . . .
. the' passages. To accompliish this, three copires were made of

¢ . s .
each ot the eight passages and each copy was assigned a

twenty-member set of numbers’ comprised of the intkgers one,
two and three in \random sequence . Then, tn a gtven copy, &

v

the exper imenter began with the flfét wordl of th second
+sentence and count;d off a number’ of wo;dw corrésgo;dnng to
the value of the first anteger An the set of numbers
‘asslgned to that copy Next, the'fgur Words follow;né the
4us} word n the count were under | yned This pfoceduré~ was

then repeated using the second number of 'the set and <count-

ing tromM the word immediately fofloyung the wunderliined

« N

words. Again, tne four words following the Jast word 1n_the

couht‘were underlined. By gqntcnunng n the same manner

&ntll the set of numbers was exhausted,’ & tota! of ' twenty
~

groups of words were undefjsned Each group was',seaaratec

from the one beforefand after it by one, two or three words.
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. 1n the second step of test construction, each copy of
each passage was again assigned a set Of.random‘y .ordered
integers. This time, the tntegers ranged from zero through
}ou[.' For a gtven copy, each number .in the aasugned set was
used to determine the point at which an ‘intrusive. word
would be inserted into one of the grcups of underiined words
in order to qreat% ‘a test Item. in thls\procedure.' the

tnteger ‘zero’ was taken to i1ndicate -that a word was to be

- - B2
ééged Jjust before the first word of the group, ‘one’' meant

» . 1t wouid be i1nserted between the first and second words, and

s0o on. The sets of numbe?\x;descrnbed here each contained
thenty numbers 8o that there "was a numbeér to determine the

Al
position for the intrusive word 1n each word group In 'every

3 -

copy. Another set of random numbers (zero through nine) was

s

consul ted whenever punctuation occurréd at the point picked

v

fo} word insertion. When the numter from this list was

even, EBP ‘intrusive’ word-was placed before the bqnctua—

tion; when 1t was odd, after the punctuation,
0D

\

In the follow:ng' stag=s of test <construction, the SRA
booklet from which each test passage' had been drawn was
employed as the source for the ‘intrusive' words te  be
inserted 1nto erd grbugs. "From the 140-word stretch of

text mmediately foilowing the té\t passage (140 words of

text being the amount of text avaiiable un thé shortaest of

" ¢
eight booklets), words were séfgcted by referring to a: (1t
of random numbers I'n this manner, three lists of thirty

4
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! | |

words were compfled for each test passage, | ¢., one list

for each copy of the passage in one case, 1t was necegssary

to draw the words from the stretch of text directiy before

-
) ‘

4the test passage since that “particular passage occurred
L]

- 3

quite near the end of the bookiet. .
Once these I1sts of words had been drawn up, all that

&

i

remained was to add words to the underitined word groups.

Accordingly, for any given copy of a passage, the first word

\

N

N

first underlined wor'group at the position determined * in
o8t consir%sfﬁon The procedure was

the second® stage of

}epeated for each word group n the passage When the word

to be i1nserted happened to be i1déentical to the word before

i

-

or after the point at which 1t was fc be added,.that wora

<«

.was crossecd offt the |ist and replaced by the rext wqrd from
the 11st. Tge ;ame method was followed when a word f;om the
.lrst happenec to-fi1t the context ';~wh|ch ?ut ~Nas to rb;
inserted !'n this regard, botnhn sentential and supra-

-considered as ‘intrusive' i f 1t ¢did not 11{ the broadex

- . el - -

sentential context were considered Lﬁ that a word which d:d

v

not violate the structural or semantac¢ constraints of ‘the

sentence tc which 1t was to be added could nevertheiess be

suprasentential context , \

In the {nal typed version of each: test foim, there

were twanty under!ined wordogrcups, each of whicn . consisted

1 -

of the llstea55|gned to that cCoOpy was inserted into the -

“f“
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of four words from the original passage and an I‘untrusuve'
word Each wordugroup was sepafhted from the subseguent
group by one, two, or three woras of the oroglnall ﬁassage.

. ' - .

-The first sentence of each test form was alwais left- 1tem-

.

less (see Appendix V). .

L4 '

»

3.1.4 Preparation of the Instructions to the Testees

.

Two sets of concise ~(nstructions, one tor the cltoze

tests and another for the intrusive word tests, were drafted

v

yn French, the first language of the subjects. For the sake
&

-

of uniformity, the same simple format was employed for both
sets of instructions. The appropriate set of typed i1nstruc-

t;ons was then placed at the top ofheach pf the previousliy
. . o
prepared test forms (See Appendix |V and¢V).

g L4

i

"ngl_S. Assembling of the Test Bookiets

As pointed out  above, each subject? 'was.to write four

.

tests ocut of A possible forty-eight. In order to insure

that the data collected through the cloze and tntrusyive
) S

words tests was obtained in_ an }mptrncally Justitiable

manner, the test forms had to bte randomly assigned, with the

following restrictions, to tndividual subjects First, it
was thought best that each subject write equa!l! numbers of
both test types, 1.e , that he or she write twéﬁcloze tests

and two intrusive word tests  Second.: no subject must

[+
-
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receive more than one test o&er a glven passage s, nce ‘one
test over a passage wouid furnish qﬁhwers for anther ove}
the same passage Third, when a cloze or intrusive word
test over ‘a guven‘passage was to be assigned to a subject,
no preference wa; to be VSQOwn Itn- the selection o; the
par{ccutar form of the 'test to be assigned With these
objectLve? tn mind, the following progedure'was undévtaken
N\ ‘ .

; o~
N

The t:}\ forms were each zdentnf:%g w%A% #& code - number
referring to the passage fone through eitght) and test
vets on (one, two or three) Next, thirty copres of each

form were printed up Then, the three forms ot each .test

19

type for each passage were randomized. Tests were assembledl
. A

' o

so that .all combinations of four different passages were

represented by an equal qumber of 1tems and 30 that two of
the paasages were';ested with ‘cloze p;ocedure an two wi th
un;rUs|ve word procedure The order.  of the four tests
within each booklet was rlndbmwzed F nally, the whole’ set
of test booklets was 5uu 'lnlo random seqﬁence befbf; being
administered " In order to combine (hese‘pulgs systematc-

ally 1nto test booklets which “w0u|d contain only four test

sheets each, a table was drawn up to show the sewventy

possibile comblnatuong of erght passages taken tn sets of
four as wel! as the s1x possibte orderings for two test
!
types with each type osccurring twice \'As each set af tour
test sheets wa:QZrawn from the oiles |n“cqﬁb|nat|ons prek-
crabed b; trys tabt=, 1t vy‘.as sruftleg twioe and !nm‘.t'ao!ed
. | . i ‘<

P SOURRR— BT —.

'



Finally, after all the test booklets had been assemb%ed./.
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they were shuffled thoroughly before being put into enve-

lopes, each of which contained the required number of test

bookiets for a given group of subjects
3.2. Population

. .
The subjects chosen for the experiment were students
v 4] 3

@ '
attending a francophone high school iotated yust off the

v

C
island of Montreal ! The sub)ects, who were from eleven to

’

stxteéeen years of age, were in grades $i1x through eleven.

Only students n regular and advanced classes, | e., those

-with an average ofr above-average academic standing, wére

#

used. It was felt that students 1n siow classes would have

become frustrated 1f confronted with the tests designed for

AY
'

the exper iment and woula not have done them conscientiously.

V’/

.

3.3 Administration of tne Test Booklets

< ama ES

s

' The test bookliéts were administered to intact groups of

0}
-

therty to forty subjects They were dqstributed in whatever

order they were found in the envelaope Just betore the
~

subjecfs began their work, they were . toid that the test

‘

booklets were an important measure of their abitity to read
Englisnh texts and  they were urged to  answer the 1 tems

conscirentiously Each subject received oné test booklet and

3

weis alipwed fearty-Tive minutes ta wark aon gt The 5uT j s

L4 «

T SR .~
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L0 ' ’ D

worked under the sﬁpgrvnsoon of thénr Eng!ish teacher, who

collgcted/the test booklets at the end of the allotted time.

'

period.

[ -
4 hi

3.4. Scoring of the Tests

Before any test sheets were scored, each test bookqet

was checked over and any booklet containing one or more test

.

shéets on which fewer than half of the. items had been
answered was ~ reiectei.! The remaining bookiets were then
unstapled .and the test sheets re-sorted ';to the original
forty-eight piles 1n order to - facilitate ‘the correction
proce;s. All tests were"scored on twenty.'wlth one point

given for each correct response. . The cloze tests were

scored for "exact-word correspondence with the original

passages although words with spelling errors of no morpholio-
gtcal or lexical significance were counted as correct. In

the case of the intrusive word tests, i(tems where subgsjects

had given more than one response. were counted wrong.

3.5. Calculating the Empirically Derived Readabi |1ty

- Jndlces

For eac

ge, the average score of the subjects on

each of the cloze test forms and on each of the

:hree
intrusive word test forms was calculated along with the

average score of the three cloze forms combined, the three




} “ -
\ &

. . 4“1 »ouo
ntrusive word forms combined, and all forms of- the two
test types combined. These  scores, which were rounded of(
to two decimat places, tomprised the empiricaily obtained

‘|nd|ces'of readability for the e»gpt passages. '
3.6. Readability Formulas ’ N
. \ s

The readability 1ndex of each of the eight passages was

o

calculated using the following formulas: Johnson (1930);

¢

g Gray.and Leary (1934, 1935); Flesch (1943); Flesch revised

Y

(Powers, Summer and Keari, 1958),; Dale and Chall (1948);
. ; ' v

Dale and Chall revised (Powers et al 1958); Farr, .Jenkins,

and Paterson (19851); Guaning (1952): ‘Gunhipng revised (Powers

et al 1958); McElroy (1953); McLaughliin (1969); Coieman and
. r . M
Liau (1975).6 Whenbver applicable, the raw scores for the

v

passages, rather than the grade placements, were recorded in
=t - '

RN

S - )
order to assure a higher degree of precision in the data

All i1ndices were rounded cff to the second place aftes the

S

decimal

§
/

6These formulas are presented . 1n summary fashtan In
"Appendix 11,




ANALYSES s

P

After the rend;blllty,nndices had been determined for
the eight passages uSnng tye two emprrical methods and the
sixteen fofmﬁlas, the. meaa and standard deviation of each
set'of indices was computed (sde T{Ples 1 ;nd 2). . The

empirical and formula ratings presente? i, these tables we?e
. o . . - {
then used to rank the passages from easy to difficult (see

-
re

Table 3). From the data TN fhese tables correlation

matrices wewve generated to demonstrate the level of agree-

ment among the various formuias (see . Tables 4 and 53, among

the different versions of the fmpirlcil measures (see TabDles

6 and 7), as well as between the formulas and  'the’ 3ﬂyn}|cal

v

meisuneS (see Tablrs 8 and gﬁ.

'



RESULTS AND DISCUSSION °

<
v

The means for the cloze indices “~were much lower . than,

those for the lntrufuve word ’ndjces, indicating that the
subjects p;rformed szganncant!y better on the latter test

However, the standard deviafions of-passage meéns tor both
mé&sures were very simi lar, wtth the 1ntrusive word standard
~deviations slidht!y smaliller. ' Great: variation was found

-among the means and the standard deviations of the indices

generated by the various fofmulas. This varnaknon, of,

course, refltected the broad range of numerical scales wused
~

by formula authors to quantify differences -in readability.

r

The dﬁta presented n Tables 1 and 2 indicates that

“

. , .
some of the instruments in the 1nvestigation were designed

to index - readabvliity on a scale of reading ease (viz._, the .

empirical measures, F F F

)
ar Fae and F‘s.. These 1nstruments

7 ’
generate indices which 1ncrease 10 value. as the - passages

become more readable. The opposite I8 trye of the other

instruments reported on in this table. I'n theitr case, 8
. . ]

.

Kigher 1ndex 18 meant to 1ndicate .greater reading ditfi-

v

culty. Therefore, in Table 3, the passages were ranked from

o

“hs
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‘ £ ’ 46 g
TABLE 3 S L
RANKING OF EIGHT PASSAGES BY THE READABIL ITY MEASURES
' ‘ N,
MEASURE .. PASBAGE
v 2 "3 s s 6 7
« " N N - j
c, 4 1 2 3 . 8- 7 5 6
c, 3 2 ol 7 5 s g 6
"c, 3 4 "1 2, € 7 8
c; 3 2 1 4 6 .5 7 8.
N 2 4’ 3 5 1.5 7.5 1 6
15 2 3 1 5 4 7 & 8
! ’ .
ly, 2.5 1 .3 2.5 6 5 ‘ 7
- 1’ 2.5 2.5 4 f 5 6 3 < 7
C iy 3 2 1 4 6 5.5 5.6 1
- F, 1 3 "2 4 7 - 5 N 8
F, © 2 3 1 4 7.5. s 6 1.5
2 - w 4
Fy 1 °3 2 4 . 6% T 5 8
- * \ . P . ',' -
AN 2 \.3‘ 1 4 6 7 5 8
Fg - 2 1 3.5 3.5 | 5 6. 7
Fe 2 1 3.5 3.5~ 4 5 6 .7
F, 1 3 2 4 .5 75 8
Fg .. 2 I "3 4 6 e 5 8
"Fy 1 3 - 2 4 5 7 6 8
v 0 " . ‘
Fip 2 1 4 2 5.¢ 6 5.5 7
F . 2 1 4 2 6 7 8
i -
Fip ! 3 2 4 7 6 8
Fi, 3 2 ‘9 4 6 8 7 8
Fig 2.5 2.5 3 c 4.8 5 4.5 6
Fog 1.5 2 1.5 3.5 4.5 4.5 3.5 "5
Fle ! 3 2 6 - 5.5 55 7(

NOTE: An, expianation of the symbols ysed 1n-this table
Symbols usad in

may be found in Appendix |

the Tables),

p. B8.

(Key
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’
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easy to difficult 1n all cases, the Valuef being reflected

B \ ' .
tor those i1ndices which indicate difdiculty rather than ease

F For Fgo Fgr Fou Floo B L F F ).

14 and

(V'z-' 8' g' 12' F‘is

Pounded otf to the first decimal

‘l ‘0 6!

Al the . 1ndices were

. . o 1
- place preceeding “the ranking.

e

-

. 0y

The indices and rankungg presented in Tabies 1, 2 and 3
. ) ! Pl
served as the data for the generation of several co'rrelat ioh

Order coefficients

matrices showing 'Spearman'Rank between

the various readabi| ity measures (seée Tables 4, 5, 6, 7.° 8

th
/

‘coefficients, all negatiye values

13

and 9) of e produc?

v ~

in ‘the case moment correlation

. \
1n which ‘the two variables
o .

were oppositely scaled were repor ted ap.pés.tjve: No such

. - adjgstment was necessary for the qrénk order correfation

as txe rankings

”’

coefficients of the paSsages had.~already,

L 4

04

béen standardized 1n Tabie 3.

.

oy 14

- , .
‘.ﬁﬂ‘”

From,the data ccllected 1n this &tudy. a npumber of

N »
comments can be made about ) '
¥ : ' ‘ .o 6 ‘ T , .
high fevel of agreement (rho = 684 to

b .
the readabi !l rty measures Fircst,

a cons;stently

00 /r7

obtained among the different

1 731 to 1 00) was

A

B

‘The perfect correlation

.

Chatt, 1948) and

8

text.measures (see Tables and 5)

v

between F

-{both rho and r) 5

(Date and F

6§

r

ngwers. Summer and Kear!, 1856) was not totatly upexppc!ed

¢

. ¥

s .

&

-
-

rho: Spearman Rank.Orgder coefficient o?“cq?reluﬂ.on
A » ™~ » ot

- -~
s

7 : ) : ! , :
- r: Pfawson Product Moment coefficient -0f "correlatioen
, , ! ‘ ] .

v € .
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. ‘ N
as the second was a revised version.of the first However,

v

the qerfect rho ccefficients and the near peffect r coeffi-

h

cients between F. (Farr, Jenkins and Paterson, 1951), F

N 7 9

; \ )
(Powers, Summer and Kearl, 1958: Gunning's 1852 formula

reviseg) and F12.(Wheeler and Smith, 1954) was not predict-

able Whitle each. of these formulas i1ndexed readabif ity on

the bas:s of two variables (number of wofas per. sentence and
. . - ﬁ

.

come .measure- of word length) and a constant, this s a

pattern seen in most formulas (see Tabie 10)
5 .
A2 ’ !

'

The general vah leﬁel‘of agreement between the for-

muias can only lead to tne conciusion that they must measure

B

some common set of variabies, which can brobab!y best be

- . . ,
labeled text compiexity. The impressive concordance between

'

thesesinstruments was to be expectéd since the same. or
@ ' .

* -
related, factors ale to be tound 19 ai'lt of the formulas (see
R :

s

Table 10) ) ‘

4

With regards tao the empirica) measures 11 the., exper-

.ment, -the inter-form ccrrelations were hlgﬁ enough {cloze

‘

procedure - ftho ' = 452 to 6677 r = ‘531 to 799, 1ntrusive

WOrd procadure - rho = 8446 to- 673 /7 =z 529 to ,2ib) tor
. R . 4 ) . N
them to be considerad riasonably reliabte meaduring cevices
. L] - . ~

(see Taples 6-anc 7) . One m.jnt -expect 1o ottarn _more

. .
consistent resu,ts with these measL-es haa !'rnger stratcnes

of text! bean ysed ir test cHnstructicr to s ‘o o rTreane to.
nambEr 2 P tems Tee elr macteg cean il t..e tma ot g
/ ’ . '

Kts
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A
TABLE 6

SPEARMAN RANK ORDER CaRRELATION COEFFICIENTS
BETWEEN THE EMPIRICAL MEASURES '

c. C.: C | | | o

2 ©3 T 1 2 3 v Sl

c, 452 667  .762 589 464 . 838 672 géa
c, 571 810 042 714 170 458 768
c, 905  .256 762 720 625 863
¢, , 304 857  .792 ' 696  .958

' ' : ' ’ 446 595 786 .554
el - . 873 804, 875
3 : . 881 881

B 833

NOTE: -An expianation of the cymbols used in thus table
may be found n Appendix {, o ©8

S

TABLE 7

PEAﬁSON PRODUCT MOMENT CORRAELATION COEFFICIENTS
BETWEEN THE EMPIRtCAL MEASURES '

-
s 3 Cr i by '3 e “r'y
C,. 537 793 876 591 594 846 780 892 .
c 670 823 ° 222 722 307 . 289 774
2 e k
C g4c 21¢ 679 105 66 1 877
3 . o~
c. 449 Vea L0z 748 970
» ' \ . 539 g16 88s 519
o 4 . o 608 - 808 832
0 ¥ ' © 932 811
3 ‘ \
.'7 Q, . R-LX
NOTE . An explanat - nn 3¢ the symdols uced 1n th,s table
may te foyund »n Appenn . . p 68 '
\ i A
o
ERY ’
‘ - .
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' |
scores for the cloze and intrusive word procedures were 795

and 792, respectively 8 A consuQeerle degree of agreement
» ;‘\

was also found between these two . ¥measures The combined

scores of the subjects on the th}ee forms of each test

accounted for‘ approxrmately one-half the common variance

L "3

(rho = .696 /r = _T7T46) tn addition, the correlatnowﬁ»

v

between scores on the individual forms of one test and the

combined scores on the other test were ‘generally high,

although agreement between scores on the first form bf the

1

intrusive word test and the total cloze scores was very low
: {rho = .304/ r = -449) " For some reason, this form of the
’ . = “

|ntru1sve word test correlated poorly not only with cloze

test forms, but also with ﬁany of the text measures

‘

Finally, the empirica! and text measures were observed

.

Y to agree substantnail} with one another. (ses Tables 8 and
9). The coefrfclenta of correiation between the combined
cloze ;cores and the formuias were raretly 'lower than 80
:ano\ }n three cases, actually exceedeq 90 (rho a;d r)
Here 1t 18 Qf ,great ;ntere;t to‘ note .the perfec! 'rho

s

correjation and near perfect. r correlation petween the

combined cloze scores and F‘3 (Lorge, 16859) This tormuia

proved i1tself to be one of the best overal! predictors of

empirical measures, as will be seen below The cumbined
P ' - ..

8 v
Mean i1ntercorreliation among forms and Spearman-8rown

prophesy formula
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rntrusive word scores performed even more mpressiveliy than

N Iy

the cloze scores wi'th resbect to agreement with the formulas
indices Most correlations were 1n the: high eighties and

six } coefficients excesded '90 Interesteng!y enocugh, F16

(Coleman and Liau, 1975), ‘which was Briginalily calibrated to

cloze test scores of universi ty stydents, was one of the

‘

best predictors of the combined intrusive word scores (rho =

952/.r = . _.897). Furthermore, the combined scores ol the

s

wtwo empirircal measures corretfated higher than 80 withH ail.

formulas,” the majority of these correiations be;ng above 85

(rho Lnd r)

b

Those formulas which proved to be the best predictors

of the empirical measures (rho and r = 90 or more) were F2

(Gray and Leary, 1935), F]3 (Lorge, 1959), and F]6 ‘(Coleman’

and Lirau, 1975) F7 (Farr,iJenklns and Paterson, 1951), 'F

(Gunning revised, 1958) ‘and F,, (Wheeler and Smith, 1954)

9

also correlated very wel;: with the <combined =2mpirical
measures (rho = .875/°‘r = nigher than 90) Among these six

foimuias certan similfarities can be 5Dservegd (see Table

“

10) First of all, each of them i1ncorporated some i1ndicatqr
ot lexical sophistication in the “form of J count ot "hard™
 words, 1 e , words nol on a list of elementary vocabutary,

a
or. ailternately, a measure of wora length {(mither the number

of polysyllabic words oper hundred words o'/ the number .ot

L

letters per hundred words Second, they ai:+ contained . some
w
measture 0f sentence tangth, usaalty ths ayeraa~ number of

A

— J— S R Ne—
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words per sentence, but, 1n one case, the number of sen-

2

tences per hundred words. It s also:(nteresttqg‘Lg note
. P .

“that, of the six formulas being djscussed, the two which

A\ . .
required that one refer ' to a word (i1st, the Lorge formula

and the Gray and Leary formula, both employed the Dale List

of 769 easy words. Also, common to both of these formulas

2 -

was a count of preposatloﬁa\ phrases

v * -

)
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CONCLUSIONS .

N

The frrst research question to be addressed by the

present investigation concérned “he level of agreement
. > . . . -

[}

between th different readabi !ty tormulas :n the study “in

géneral. this agreement. was su:pr»zlnbly high with correlé—
. » L«
o, / tirons usually exceeding 8C and -dropping below -~ 70 1n onfy

-
Iwo_ instances

A

r

\

The stugdy faiso propoessas }olstuéy the rel,abitity of two

L} N . ' ’

ampirica! measures of readability. the cltoze and- intrusive
: ’ oty : ) ' :

word prccedures\ Correlations 'between the diftfarent. forms

» . -

’

of each measure were found’  to vary between ' 446 and 816

[y

while the estimited -eliability of ‘the total-dcores for the

:

cloze procedure was” '795 and ter the intrusive word pro-.

cedurée, 792, tt was felt that inter-form agreement would,

. . ‘Y 5 . .
have been ragner and tess variabie nhad the 1acte contained

o more items angd t'e number of subiects been gimater

\Z\ .
. P
- N

Another Juestion .investigated  in  the. present &tuéj'
¢cnncerned the amount .of agreement fo xe fouhd Yetween Ahe
cloze and intrusive word assessments of the #;adab»lftq‘ ot

' ' . .

the eight passages tt 1s app-rent from *he cata presen-eqg

~ '

- -
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v

' n Tabweé 6,and 7. that this agreemeht 1s-considerable (rho =

696 / r = .746) .. However, it must be admitted that, on the

)

whole, the agreement between the different formulas was gven

hrghgrf The-explanation for this may lie in the fact that
o 4 ' B
most formulas predict tex}! difficulty from a very limutﬁp
o - . - .

range of textual| features- fany of which gre vartations. of

one another (se:\Y%ble 10} .

P

Tﬁe principle aim of this 1nvestigation was to
detefmune wh(?gér sixt;en popular readabullty»formulas would
provide the y@me information about the readability of eight
pro§; passages as would CWO 'emp;rlcalaﬁgasures. lf wes

. .
thought that the  formulas., being calibrated to first lan-

]
guage cr<itertia such"’as the sg¢ores of .native speakers oﬁ)
1

_feading tests, might not be appropriate rnstruments .- for

pfeﬁlctlng the scores of second Ianguage'Qearﬁers on cloze

4 *

and intrusive word tests. The results of.the exper iment

o

f ]
reported in thrs paper would iiij to contradict thts assump-

tion. * The formuias c;nsustcntly precdicted the performance
- ¥ . -
U . 4 _
levels of -the francoghone subjects, with rank’ arder, and
' »

product moment corretations between formulas and toigL:
. 17

il -]

scores for the two empirical measures Qenerally exceeding

-

80 (see Tables 8 and 9). Three formutas that did pi:trcuv

~

the Gray-Leary (1935), the

>

larly well in,thys respect were
&

Lorge (1959) ¥nd the Colemar-Lisu (1975) equations, atl of
N

-

- whieh edrrelatédnwrth the combined scorés of both empifrical

measures at levels.apove 90.

2
0 T
e

+ R - . -
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" The designs of the éxper.ment descr-1bed 1n this theéns

provided an excellent opportunity to assess the performance

of the ttntrussve woed procedure No va!;dngyAgtbdaqs appear¥
L] .

to have been done on this relatiyvely Jsttle-known te'sting

techﬁuque and yet 11" of};rs many of the =advantages

assocnated'W|th the more tamiliar- cloze procedure. It

.

alliows compreheﬁsnon' to be measured during the reading
procéss rather than-after the fact, as 10 ;he 9as§'of ﬂlléﬁt

comprised ot questions on “a tex: Also, like the cloze

procedure’, it offers 1q test constructors -an ob;ectuve

. method tor randomiy mutilating a text 1n order }6” generate

- ~

test 1tems As indicated abo#e. the data tfrom the present

! W’ N )
experiment indicates’ mpressive levels of agreement between

s
.

'ntrusive word scores «and otner .instfuments for ' measuTing

v

. -t & . '
“‘and predicting readability (see Tibles 6 and 7, tor correla-

: ¥ b4 ) N » N
.tions with cloze.procedure, as well as Tables 8 and 3, tor

correélations with formulas) T.Further, the reliability  of

.
[

the intrusive word procedure-as reflected 'n nter-form
~— " » . . ‘ ,.‘ Lot
correkationg was ‘ound to compare favorably with 'that of the
. PR . ' .
cloze procedure (the mean intercorrelation between forms for

’

the |ntru30%¢ waord and cldze_te&ts'were‘.555 and .563).

y
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SUGGESTIONS FOR FURTHER'RESEARCH . .

-
-
.

A number ot topics tor furtner research are suggested

) ” . )
by the present study Cne possirbte tolluw-up invest-gation

. N . 4
would,invoive replicating th: -experiment with popu'atiofs

.

other thaﬁ‘Oueoec tranacophone, high  school students te g .
¢ ’ T ) A

non-francbphone ES;‘stpdents r mizec’Ll groups) with a view
- ) .

. - . , .
to determining whéther the lempirical measures woula yield
- . . .

the same intormation aboul the reiatiye comprehensibil.ty of’

the test passages uwhen spp: Jed tc cirher "Qcpuiatnbnd
. : ' L

° '

Another experimen! could e corducted with a Sspl:t popula-

.

v
\
4 ‘

tion of '-ESL learners ‘to getermine whether advancec ctudents
, 1 ‘ - _ N

wou!dg reté the “paisage! di-fterentiy erm weaker stucents;:

- » Y

Further, texts rudged ° tu be:e!&-er cr mose Srfifocutlt }hqn

~

those seifected for the present siudy cduld be sybstityted tc'

A i . A - . . ' “ . ! .
see "1t the agrerment foun’d to'exic! betwess *5n fzymulas and
. ‘. ‘ w , , ton -

o
s

empirical measgures .o this espé - imeni &ou % bé& cons.s'enst At

' - > ’ v ’ '
cther ileve!sy nf readalt 'ty . St.it ancgthes sm’gge\stw;? toy o
. LHHEN .
. Y , . .

o . v N

N

1
@
(oY
R
[Te]
T,
v
.
-
-
2
I
=4
RS
W
[ 2
-
h)
5
4
<
o
-~
1 3
RS
[ .
s

- toa N *
corrfespondences tetw=et 3

| 4 . L : . - . :
corteleted most hugn'!y with tYe empi” cd' measures n Ty
W . ~ - -7 . <. ¢ N <

. i . .
. ) . ‘ T \ . o i ) ,
stucy (Gray~cgary,- "v3%: Lirge, teEw ., (ctemari-L 2o, " Tog7i
. ‘\,J ‘ g \
anc ', gcores  or, 3 stamgerc:red Ceg! LY o red3ors Lt .8 e,
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- K + \‘ ’
. .
+ B . L
* - ,'-
. . . -
. | AN\ ‘
' v iy : EE s -
. * o ‘ L . \
v ' ‘ ! s
. & . “ .

¥
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 ther, Harrison's (1980, pp 89,90, 103~106) detinition of

@ - ’ 62
Such a table would, of course, be quite valuable to the ESL

instructor who wishés to assess.the readabtlity of new

.« n . .

. . , )
- materials without resorting to the cloze procedure, or other

3 v .
empirical measures. Té develop . this table, 1t would be

B

‘necessajy to conduct an ‘experiment in which subjects would

be grouped into several! levels of reading ability by their

scérqs'on a stunaarduzed profticiency test .Then, the three

formulas mentioned above could. serve as the criteria for the

”

selection of a sertes of ‘exts rep}esenttng a broad rhnge of

. . ’ — ' - . .
readability levels The subjects would be required to take

»Cloze tests over the texts so that the range of cioze scores

obtained by each proficiency grcup over each text couid be

;;tabllsped ‘Ba$ed*on thlﬁgiﬁformatadn, a table c9ul0: be
gene}atéd.to shgw ;orresppng;nces’ betweenifOfmulg in ces
;dnd fhé rangekdf clozg;;core& pattncula} ‘to each level of

. B . o N ) 1]

reading ab4lutyy This table wouid permit the\ESL tnstructor

who has assesseéd nis’ students - with the standardrzed Eeading

) . p " N vl LrJ ' ) ’
test chosen for the proposed experiment to determine the
. . Y

apprdéximate ;loze\séore wh-ch hua,siudents wouid obtain  for

asgiven te'xt from the formuia grading of that text Fur-

.

. . 4
ctaze criteria for, read:ing compreéhension, level s could

[
.

pfbvtde'the instructor with a vaiuable guide to interpreting

these pWedicted cloze scorecg Ha/she woulg then bLe I1n a

L v e

pos tion to decice with some conf i dence whether the text was
: - - . . /
sugted 6fcr his students and, f so, the best way tc ncor-

-

IS f

.o Aot s
gtra%¥e .t inteSrnesr etludy program
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- “ ‘
i ' Another promising subject for further research 1s the ’
— thtrusive word procedure As was mentioned above, the  data
collected for thgs investigation would seem tb support \
) . . -
the validity of this ;echnlque 4s a measure of readabti /ity
ft 1s belireved, however, that the technique also nhas poten-
tial as a measure of the reading proficiency of individual
. . e ’ R ! ®
‘ learners Certainiy, 1t 13 a technique which deserves more
g P c \
attention than i1t.has recerved thusfar from researchers and
teachers . . )
. 4 - .
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THE FORMULAS

-KEY TO THE SYMBOLS iIN THE TABLES

THE EMPiRICAL MEASURES

B v , 2 , ’
The folliowing symbols tn the tables refear to the twa
empirical measures, | . e., the cloze and intrusive word

procedures

v

Cc : average)dcore of*subjects on the first form of
the clioze test ' :

N

c, . = average score of subjects onh the second form ot
the qﬁ)za test ‘
§3 : average score of subjects on .the third form of
: the cloze test
‘ , ! .
CT v average score o1 subjects on all forms of the
cloze test
}] :  average score of s3Ubjects on the first torm of
" the intrysive word test
Iy : - average score of subjects on the second torm of
the intrusive word test
'la : average score of 'subjects on the third torm of
the 1ntrusive word test
IT Cs average score of subjects on alf forms of the
intrusive word test ' \ / i
' CT‘T : average store of subjects on ali torms of botn

empiricail measures

_,.
LS

a

-

The following syﬁbo.s reter to ‘he readabi 1ty indices
calculated with faormuias proposed by: . o

F’ . Johnson (1530}
F : Gray and Leary (1925) . ‘
2 \ :
PR ) : <
F T Flesch (1943)
3, A
F; - Flesch revised <(Powers>. Sumner ang Kear i,
| 1958) - K ‘
Fg . Date-Cnali (1948) .
69 ’
. , L ? 1
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F6 . Date-Chall revised <(Powers, Sumner ' and "Kear) ,
T (1958) ‘
Fy : Farr, Jenkins and Paterson 11951)
fs Y Guhning (1952)
F9 : Gunning revised (Powers, Sumner ;nd Kearl
: (1958 :
N

\FIO : McElroy (1953),
FH . * Spache (1953)
Fyo ¢ Wheeler and Smith (1954)° -

. ' N ' . - ‘ .
F13 : Lorge (1959) . L ' t
F,“ : Fry (1858) -
F15 : MclLaugh!lin (1969)
F16 i+ Coleman and Liau (19758)
W

KEY TO VARIABLES IN FORMULAS

A_r VARIABLES RELATED TO LEXICAL SOPHISTICATION

Wordg Jlength varitables

X‘ = numb®r of syllables per 100 words
X, : number of monosyllables words per 100 words , !
- . . X
x3 = ' number of worgs with two or more syllabies per
. 100 words '
x‘ .= number of words with three or moee—4yllables
per 100 words . ' '
. L]
x5 = number of letters per 100 words
- * . .
XG = number of words with three or more syltiables )
per 30 sentences b ‘
X z number of words with one cr two syflebles per
Y sentence S . [
¥ ' ’ , -
Xg = number of words . Wwith three or more syilabies’
per sentence y
/ ‘
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Vocabulary jevel

xg = number of different words not on the
ot 769 easy words per 100 words (se

Vi) ¢
‘x10 = number of different words not on the

of 3,000 easy words per 100 words
¢ Appendix 1) .

x11 . = .number of different words not " on
! " revised word list per 100 words (se

Vi) . 8
VARIABLES RELATED TO SYNTACTIC S0OPHISTICATION

Sentence length variables

. X

XI2

H

number o0f words per sentence

"

13 number of sentences per 100 ,words

Other syntactnc variables

o

ie
<

“ g
'

Dat.e 118t

e Appendix

Date list
(see

the Gtone
e ‘Append:x

v

G

X14' = .number of prepositional phrases pér 100 words
’ - ‘ , , . .
. VARIABLES RELATED TO TEXT COHESION
X‘5 = number of personal pfonouns per 10C words
Xls‘- * number of different wards per 100 words
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R.S ‘= Raw score (fgadlng difraicufty).
N ‘ For sQMe'formulas vz, , F1, ﬁ,o and FYZ)' the
. iqrmhla':tself'y;elds a raw scare which can be
:conver'ed int'o a grade level through the use
- of a table bf'norms In the present study,
the raw scores were %ot converted.
| L .
R C 5 Average comprehension jcore of adults posses;
’ sing timited réfading sKills on a multiple-
‘cnoice reading test (viz., Fy0 b

$e

[

CALCULATION GUIDE

kY

Since formulas have been

some adjustments 'must be

passages

»

-t
A For al!l counts designed to be performed over 100

X"

samples: fviz., X 2!

11

Xyar X1 N4 X )

determine the number of

FOR SHORT PASSAGES

constructed to assess

made when evaiuating

e

Xgr Mgt Xgr Xqqr ¥y

ocCC

3’ 5°

of the element to be mbasured in the le passage,
divide, tha} number by the number of wdrds 1n the
‘paBségq and multiply the result of -this calculation by
100, * For example:
X, no. of syllabtesrln the passage X 100
no of words in the passage
8 To catcutate the value of Xg divide the number of

0

sentences and then multiply by 30

The 1ol|ow|n§
waorking ageflinitions which

readabilty.

%

-

symboils will ; tz//the
formuias authors have assigned to

@

& -~

WORKING DEFINITIONS OF READABILITY

be used to refer

3
-

ra-?c :
L4

-

books,

shor t

T

words

v X v
1 13
urrences

words with three or more syllables by the number of
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R.E = Reading ease. . , ‘
" Some formitas ‘(viz._, F3 a d«:f?) weré ¢g\|gned ‘
i} to measur'e ease, rather t\ha'n difficuity, ot
! . teading For such formuias, t%e more readable
. . . ,
/ : a text i1s, the higher |% the score assigned to
< o ‘'t " , '
- N .
R = Reudnng-grad& 'séore. of a student . who can.
+50 / . ‘ M .
N answer 50 % .of McCall«Crabbs’' test questions’
. pass (viz., F,, F F
' . on a passage (viz 4 5 anc/) 6’» .
. C“ ! ' ) ’
R.G. = ng gragd . . F.., , :
Q Reading gragde le\{et (v:;, Fa 51’ F13 and
. - F v
/ o m L Ts?
R * . _ - o : .
- QS * = pEstmated cloze score of college under- .
‘ s , : sy o)
graduates, -~ ! ?( v
N : R S RN
N, el
. 43,
. [ l‘ 2 = - ¢ G-
: i THE FORMULAS L Y
N “r - Y., PR ‘ ' . . - -~
| * Johnson ~{1820) B o _
N ’ . LW .
RS, = Xy, T . e, R .
“ ,-. N.B A table’was presented for converting the raw
Y o ! gcore,‘R.S.V’:nto grade levels, 5bthougn the ‘author
. @K \ 3 . ot . '
3pecuf:'e.d~ that this ta_bie_conta’anle'd only tentative norms
' . ’ ’ . i Lo
' i
2., Gray and Leary «(1935) “
S .C.° = 3.774 + .00901 - .01029 - .02094 x,. -
lq R \13% . 2\“-“15;. 0102 Xg 020 : 12 T
St ',’ 01485 x ., - .0’33‘13 ,x}é“_", . y 4
. o . N'B.: This particular formufa 15, ;,’ sumptified
fo- / ‘ . Lo - . . Ve ' . ' -
. version of*.Gray and Leary’'s longer formula. * - J .
‘ ) I ’ ."_.‘\\‘.-, . o ‘ ' . 3 . .
-t Cobn Sy ) : o
st 43, Flésch (19431 .- ’
oo o b . \ ..
. ReE. = 206835 - .846 x_. - 1.015 x_ .5 . _ .
‘ , . - . ' . : . 1 12 ‘G B
Y Te - ’ i ¢ N
, ’ N ) . A w .
. 4 Flgsch revised (Powers, Sumner and Keard : 719568
~ . “‘4550\ - '9%55’*1 f,10778 Xy 2.2026 .
’ t ' » . \ !
f . ' f o . §" - . o, - " " : )
e . ~ . .l - . .
~ . v' » . . L.
‘- . ; “,. _ " «‘\A . ‘ N
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5. Date s Chal'l {(1948:
N ! N * B [ 4 = .
o . R ER 685 + 1579 X - 4
Peo 636 1573 10 0 ‘6‘__{!‘ <
n . s . T o
. .
, 6" Date /7 Chail revised (Powers et a'f ."358: S
s : ‘ ,'
A - e N . s
950 3 2672 -« 118§ 10 0556 *iz .
e RN LN . 1) M
_ 7 Farr, *Jerkins anc Paterson {4 *9%1: .
- . .- ¢ . . }
+ 4 - v
‘E = 1A - 18 - 25 &7
R:E A 599 12 o1E 312
l \ : » » . . [ '
. . 8. " Gunaning (1882( + "Fog 'ndes” Lo
) -° ' R".G 90z L T \
} .} N.B.: For the ctunt ¢ ‘ong words  x T g0 not
include Propak neuns o compoungds 1'_cmbxﬂa:rgns\\ ¢!
i o - -short, easy words) and | yett ‘pems whioct  became
. - : : - oo
o . ' tri-syilabic by the &£4¢ t r ¢ ‘ed’ L1 Ces’
! ! : 3
v x h . ‘
9. Guaning-revized (Powers et 8. . 1553
v r . ’ N 3y -
N A - { . \GBTT .
‘$‘ . AL 3 6680 - x, + 0877 x .-
AN . , | .
’ ’ 10 McEtroy (16537 . N : ’ c
) - i . R S ‘._:' x7 o 3' xe . . «
N B - tnstructions are girven tar converting the raw
< score N R S .  1ato & ase eve! it 3. i an Y
_ X ' " “\ ‘ :l g’ e v o ove
\\ , . " divige by 2; +f R'S 13 bhelow 20‘5ub:ttq&§ 2; ‘hen
. [ o e ' : B ' , v '
- "'dly-ld.e t'he'r'eSuH‘ by 2 . o
. ( . ‘ l ' ) C ' ‘
Lr ¢ : , . e \ -
P " o1 Spache (1956) wuth revised wordal:st‘(1970)
. . . - } . i 1]
. . = . + . , , s \ .
‘ 5 R.G €59 082 f11‘+ 121 Xio . \ L k .
a . Kl ) l - o ; . . A\ '
. \ 4 . — :
12. Wheeler and Smith (1954) .
. ‘e v : . . “ .
ST : o (x,) )y ‘ S .
| J o oms.= ) U000 : : ' Sy
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For

a8 square root of 10

16. ,6blemani;nd L|§y {19783y - .
141.8401 - 214590 x
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example, f

McLaugh!in {18693 Smog .index
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Harrison (L1980, PP '64-180) reproduces- the Star
Ptrogram, & <computer proQram writtean +n Fottran and

designed to analyse passage readabiiity according to:

severai formblas. some of . which are found ) this
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PASSAGE 1

The people of Lalla
Laliat 13 a viilage

Gne day, two small
~trees ran haome Ccry:ng

tiger

The men o! the wvitl
had no guns They
tc be used '

They
have

, The men dug a
dgeep.fthey put long thin
they put leaves ang grs
just tike the rest qof th

Pt

A maf cou!d walk on

into the p!
wai'ted for
the t. g
The 1

The men
nad caught
sttt there

they
were

PASSAGE 2 } .

rot'lec out fr
city were sle
haga tur

i

Smoke
nearby
volrano T

the
ot'g

Maré. a bi-nd Boy,
had never heen abtlte to
The boy and the dog ha
other Bobo was aiwavys

On thits. night the
head an saw  fire comin
wake Marc! They must ge
boy with his nose.

Marc"woke up He
but he could smell
under his feet. All .aro
people From far away ¢
volcano was throwing out

" »

him,

79 y o

!t were scared . j
in ind:a It +s 1n the jungle
boys who had been playitng n the

They said they had been chased by a

age sai1d they woul!ld catch thectiger

had no bows.or spears’ A trep wourd
. .
tn the ground When the prt . was
poles over ot On top of the poles
ss when Xn.s “was done, t igoked
e groung
the po.es, but a tiger would fall
a day thn'theyiwent to see v
er The tesves, grass. and goies
tgGer nag ‘rol Lome
: 4
}
3 x x 2 z x '
om the mountu:n-top 84t pe=aspile ' n
éping They ¢id not worry atout the
ned ou! ltong BgO! j "
wias sleeping by fbe city wall He
see Wiih him was h13 dog, Bobo
d no home Al{ they hac was egach
by Marc's side to take care .of h:m
dog smelled smoke. He ra.sed his -
g, from the mountain-top. He must
t away Bobo pushed at thed$leqpang
e
could nect see the smoke all about
't *He cbuld feé! the ground move
und him he couid helar the crjes of
ame a deaep sound “Marc 'Knew the old
fite : .
. /
1 “ .
w -
R -

A}

{
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PASSAGE 3:

The phone rang at;the doctor’s office 1n the zoo - T?@

doctor answered the cal!l - -

< )

. “i{‘ve just come back from a iong Arip," said the man
who was calling ‘ s

“And 1've brought back a young gibbon But on the trip
back 1t got very s Ck 1'd ke you to try to make Pt
well : Vs *

The doctor asked fhe man some questions . He askeﬁ"n»m
what hq)mad'fed the g:ibbon And with the answer he foynd
out why ‘the lvttie ape was sk’ The man had not fed 1t
fresh fryu:t Angd g:bbons%neeo fresh fryit 1o stay healthy

»
4

The dogtpr totd the man ‘o drgng the §|bbon to the Zzoo

This he did | He put the ape tn a small box and carraied Pt
_over A o

Just one ook at the an.:ma. tota the /doctor 't was
‘sich It was 30 thin that * seemed t> be a‘l bones Tt
was *0 weak that 1t could not hoid up .ts heag '~ -

SO x == = =2 X x - x 4 B
’ W
0 /\‘
'\ .
PASSAGE 4

Carmen was fighting for nhis 1 ite But’ the fast-moving

river was too strong It woutd take him right over the .
cfails Therée the waters dashed over the hign clitf and tet!
hundreds of feet with a roar . - ‘

Earlier that afternoon Carme;—fz:h\thee friends had
ridden on their bikes to the ;rriver For a8 ~shila they threw
stones jnto tne racing stream. ‘Svon they were tired ‘of
thi's They decided to try~ skipping from rock to rlcck hs
Carmen was about to- jump. he slioped and feli into the
river - - ‘ ’

Now the boy. was helpltess of The fast-moving water was

carrying him close¢s to the fails fJust as Carmen was readyf

to give up, his hahd felt a rock. Quickly tHe boy grabbed

1t and hetd on 't was his .only chance But how long could
he hand on? /

Many feet gway Carmen's friends stcod watching One of
them had gone for heip - In a matter of minutes firemen were

on the spot. .

4 .
] . ’

e e = e - e — 4 e} —— -
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.PASSAGE 5 “ \

Summer no!u&ayiowere over Tne boa® had come !0 take
the family off the 1stangd Bu! the cat was nowhere to be
foung

'She'll be alone | . xe Robjnson Crusoe dn‘n»s rslang.,"”

wai l-ed Saliy, as the boat pullied away

The cat  was then hurry.ng home for some food and
comfort after a freax adventure at the other eng o the

rsland While ahe had been asi.eeép beside an oid barré!l with
halt! 1ty s.de knocked out., a&a gust of wind nac toppied the
barrei over her . The unbroken haill hag formed a safe rootl
s0 that she was neither crushed nor smotherkqd But .t had

taken her some time to scratch™ herseit out . ;

When she reached the ccttage, ' was perfectiy sttt
The shutters and doors were a.' c.osed, the veranda '‘bare of
furnsture She cimbed to the window, now shuyttered. where -
she 30 often had been let i1n There sne meowed loudty

PASSAGE 6

I3

when Cuthbert, tne tufkey. arrived at our base camp; {

fe't him have the run of :ne garden . It wae surrounded by a

-very tall fence of corrugated i1ron, toc high for him to tiy
over However, he thought ﬁé‘he went on trying hard enough
he would get ?ver the top So helcra:ttsed every Jday

[
From ten yards away Cuthbert would run towards the

fence with a fierce expression on his face He would flag
his wings and his heavy body would rise a lrttie. But ' he
never slcceeded in getting high enough And he had never

tearned to turn suddenly in mid-air.

As he came closer to the fence and reali1zed he was
going to crash into it, he would squawk loudly as 1f to tell
the fence '‘to get out of the way. { Then there would be a
terrible crash Cuthbert would slide down the tron n a
flurry of feather, his long nails making blood-curdiing,
screeching noises

-
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PASSAGE 7 o . ‘ :
’ . N . *
Cne night tke rain poureg down in torrents A beat
steadily against the windows and rootf 'nside the shack,
Maiie and Pierre worked feverishiy over a long wooden tadie
on which were set ltubes and flasks ‘and a smat!! burner
Their faces were intent as Pierre .heild up to the J1.ght 4
dish of dark, sticky substance -Budqdeniy, a stream o! water
poufed down t?rough a new hole.i1n the roof ang spatteréd
into the dish Piertre threw .‘he d,sh 5r the 'abiee in

‘"drsgust. sat down on 4 crude wooden cra«r., and put his head

rnin.i s hands

-

Msj|e(walked sfowly over to Pierre and put her arm
round " his shou!l g "Never ming Dun’t tet the ra'n bother
you " Her voice.was socothing and gentle “Why looKk. our
Pittle trene d9esn't mind the ra.n ’ 1 —~

/
Pierre ltooked up to see a thin stream of waler 3Jripp:ing

o0 h+s tiny dadbhter as she stept n her <r:ib néx*t 1o the
tabie )
X
,/
4 s
A x x x = 7 x = x x z .

PASSAGE 8

A number of years 8go, an Austrian amateur scieniast,
by the name of Friedrich Gedde, se! out with simpie equip-

ment to see how ant:- .behave In 1he presence of fire He
chose an ant-h i 1n the Austriun Alps for nais experiment.
and stuck a candle 0t The ants., of the comman red

variety came at one to' investigate the untighted candie, and
after discovering that they coula chew the s'uff, began fo

carry particles of 1t away {
X - ' :
The candle was Jighted Al the ants .n the vncri;?y
stopped at once in their tasks and looked atfthe fiame:- A

¢

few approached 1t and jumped into the fire, probabiy tryinqg

to bite the fiame, thereby burning themselves to death .
After about! a dozen of them had died, the ants <changed
tactics Large i1ndividuals climbed up on the candle, and at
the rim reared themselves on thesr four hind tlegs. In this

position they sprayed the fire with their abdeminal flustd

Althbugh their legs and antennae were scorched in the /
process, they took time to amm c:arefully.‘i o /
' - A r
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[ -Groupe:

T

Ave¢ un cravon, remplissez chaque espace vide avec un Tcl appro-
rié. Ne lalssez aucun espace Vide. Dans un cas d'lncertitude
evinez. . .

Zonn walked .~ifCZ:, . school this morning. '

a W L
_isez tout le texte avant de remplir¥les espaces.
Une forme contractée fex: don't, she'll compte pour n mot. -
Travaillez vite, mais écrivez lisiblement.
N'écrivez qu'UN SEUL MOT dans chaque espace.

: ol N ) - =
. ‘e ) .
. The peopie >f Lallat wdre scared. ' ; ' I ‘g”
Lallat 15 .2 village in {ndia. { { 18 11
tne jungle. . ; | ‘
Un?‘dav. small 5095 whs had been plaving
— the‘treés ran hame crving. Thev
rhey héa beeﬁ/:hased by(a ¢ | T . ;
'fhe mén of the villagé saird ‘i' ' ‘". < would catch
the tiger. T%ey had ) guns. They had no bows or
' A trap woula have to be y
The men dug a pit irf ) Ygrognd; .When the
pit was deep, ' ) put long th%n poles over it. ,
" top of the poles they put -,
and grass. When this was.done, 0 . . looked just like
; the zéSt-bf | ) o ground. ' ;
; - A man could walk on pobes; but a tiger
w&uld fall the pit. ’ ,
o The men wéited for | ' day. _Thep they went
to see ) they .had caught the tiger. Q\tj’l‘he

.

«

, grass, and poles were still there. The tiger

had not come.



Tom: , Croupe; e

TEST DE LECTURE : . 1-2

DIRECTIVES Avec uﬁ~cravon. remplissez chaque espace vide avec un mot appro- -
, grie. Ne laissez aucun espace vide. Dans un cas d ' Incertitude ‘
evinez. ’ \ ‘ ’ ’

EXEHPL£ .~ John walkea ' fi;;?/  school thus morning.

\ . ]
IMPORTANT . LUisez tout le texte avant de rempiir lessespaces. Y
Une forme contractée 'ex: don't, she'll ' compte pour un mot.
Travaillez vite, mais écrivez lisiblement.
N'écrivez qu'UN SEUL MOT dans chaque espate.
A

-

The people of Lallat were scared.

, Lallat is a vitlage i1n India. It _ in the
junglé. h ‘ o
éne dav, two . béys who had been pla&ing in
’ . | trees, ran’ home crving. Thev said’
8 had been  chased by a tiger.
\ . . T | men of ° the village said they ,
- . - catgch the _ tiger.  Thev had no
They had no bows or spears.
. trap wodld'habe to be used.' . .
, ) mgnidug a pit in the
4 When the 'pit was deep, theyvy ’ .long khin.poles over it.l
On of the poles they~put leaves ‘
grass. When this was done, ft \ Just like the rest -
% of the \\Wi» L_l' o <
A ‘man could walk on ghe o , -, but a tiger w?uld
fall into | pit. '
The men waited. for a ‘ . The? they' went to
s€e if \ * " had caught Fhe'tiger.\ The leaves,
/; ‘ = , and poles were still there,' The tiger had not
come. ) & - '
. . a : . N
) \ . CRs | N



fur T .TEST LE LECTURE | ' 13

Groupe: ,

EXEMPLE

“Avec un cravon, remplissez chaque espace vide avec un mot appro-
'srxe. Ne lalssez aucun espace vide. Dans un cas d'Incertitude
‘evinez. . ‘

-John ‘waiked *i;i?“ " ! school this morning.

, .

IMPORTANT © Lisez tout le texte avant de remplir les esbaces. :
Une forme contractée- ex: don't, she'll' compte pour un mot. '
e Travaillez vite, mais'écrivez lisiblement.. , J ' .f
N'écrivez qu'UN SEUL MOT dans chaque espace. i
® 4 } ¢
The people of Lallat were.scared. .
Lallat is a village in India. It is . the
jungle. y ' i : : ,j ‘
_ One dav. two small c ‘who had beenA plaving
in the ran home crying. Thev said " they-

.

.

been chased bv a- tigér.

The of  the wvillage said i7éy would

." had no bows or spears. A

g X

the tiger. Thev had no %uns. . .
. S

would have to be used.

»*

)]

»
-

The dug a pit. in the ground.
___ the pit was de;p, the& put ' \
thin poles over it. oOn top @ ‘ the poles ghey put
leaves and 2 ] . When this was done, it  looked )
.. ,like..kﬁe rest of the ground,
man  could walk " Xon cthe poles,
- a tiger wouid fall into the
The men waited for a day. ‘ they went to
see if théy L B 1caught the Eiéer: The leaves, grass,

poILs were still there. The tiger had not come.

v
!

86 .



.

TEST DE LECTURE . 2-1

Nom Groﬁpe: ’
>
DIRECTIVES: Avec un cravon, remplissez chaque espace vide avec un mpt appro-
rié. Ne laissez aucun espace vide. Dans un cas d"incertitude
SeVLnez. e
EXEMPLE " John walked ‘if%?J school this morniqg:
Lisez tout-.le texte avant de remplir les espaces.

IMPORTANT

Une forme contractée (ex::don't, she'll) compte pour un mot.
Travaillez vite, mais, écrivez lisiblement. o
N'écrivez qu'UN SEUL MOT dans chaque espace. | !

i

-

nearby cit

the old

| ’ ’ - .

2

_ Smoked rolled out from the mountain-top. But people,in the

y were sleeping.
' 4

did not worry about

It“had burned odt long ago'

~ , a-blind boy, was sleeping .by

~ city wall. He had never been

X

to see. With him was his

dog -

s Bébo. Ehe boy ahd the

no home. All they had was

other. Bo

3

vhim.

-

T

bo was always by Marc's v %, to CERe care of

¥ . “~
,o
4

On R i night the dog smelled smoke. He

his head and saw fire coming

the mounta

]

in-top. He must wake Marc'

| must getl‘

away. Bobo pyshed at sleeping boy with his nase.

T Marc Y ) up. He could not see . the :
) all about him, but he could ' v;éé% - - .
it. He could, feel the ground a@g . under his feet. All
around him could hearﬂthe cries of people. oL

. far away came a deep sound. . . o
— U : , ..
hd at - o T ' .
7. . o .
- 3 - : o
- - y
’ | , ' M M

N 7
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Nom: ‘ | Groupe:

\ o . TEST DE -LECTURE 2-2

v . M

v - \
\

*

o 1

DIRECTIVES: Avec un Erayon; vemplissez chaﬁué espéce vide azfg un mot appro-

rié. Ne laissez aucun espace vide. Dapns un ca$ d'incertitude

. evinez. . p

. 3 . s~ ¢ v
EXEMPLE : John walked ; 2 school this morning.
IMPORTANT : Lisez tout le texte avant de remplir les espaces.

Une forme contractée (ex: don't, she'll) compte pour uyn mot.
.o Travaillez vite, mais écrivez lisiblement. . '
N'écrivez qu'UN SEUL MOT dans chaque espace.

: {

. ]
-~ , .
Smoke rolled out.from the mountain-top. -But people ,in the nearby
ccity wvere o They did not  worry about the
volcano. It had~birned oué long : ‘ '
: Marc, a blind boy, was sleeping ‘.' the city
wgll.' He had never ) able CQ_sée. With Hfm‘ was
p | dog, Bobo.’ Thel ‘ boy and the
) ~ ! had no home. All they had.
each other. Bobo was‘'always by ; : side to take carg
of him. s , .
this night  the dog smelled smoke.
. raised his head and saw fire
from the mountain—toP.' He musé wake , . ! They - must
get away. Bobo pushed ) ~ . _* ' the -sleeping boy with his

nose. ’ °

1

woke up. He " could. not - see

smoke all about him, but he

smell it. . He could feel the

v M ' '
move under his feet.

All around . ' ~ he could _ hear the cries of -
\ ! : ,. From far away came a deep sound. /
.
- < Al . \ ’
‘ 88
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B ' ;o TEST DE LECTURE =~ g8 = . 2.3
1 R - '
*dom: ot . .  Groupe:
. | e '
| /
DIRECTIVES: Avec wn créy6h, remplissez chague espace. vide avec un mot appro-
. rié. Ne laissez aucun espace vide. Dans un cas d'Incertitude
// evinez, ’ . ‘
) ) Pl *
EXEMPLE John walked ﬁ ' . school this morning. R
IMPORTANT : Lisez tout \le, texte avant de remplir les espaces.
Une forme contractée (ex: don't, she'll) compte pour 'un mot.
Travaillez vite, mais écrivez lisiblement.
‘ N'écrivez qu'UN SEUL MOT dans chaque espace. . .
\ | e |
% Smoke rolled oyt from the mountain-top. But people in.the nearby
city skeeping. ' They did  nét "bofry - ‘about
) old volcano. It had burned out [
1 . Ll
ago' Y .
Marc, a blind boy, was ’ by the city., wall.
‘He had | been able to see.  With him
his dog, Bobo. The boy and __ N

dog had nb home. All they

was each pcﬁeg. Bobo

was always f:, : "Harg's side \,to take gare'of'
0 S
On this nightispt‘dog smelled . i ". Hé raiséﬂ
his héad and ;aw ‘ _ ‘ _coming from thevmouptain—foﬁ. He
must‘ Marc! They must get; away; Bobo

* " at thée sleeping boy with his
5

‘ . - - Marc ﬁ%ke up. He could not ! the smoke all

about hi s but A * could smell ic. He could fegl"®

'0 (.

4.

ground mové under his feet. All

him he could hear the cries ' people. From far away

came a deep sound. ° : :

v

" e e+ rp——— v—— 4 o



s ‘ . TEST “DE LECTURE L =

Nom: e Groupe: .

G . ) [4
0

*  DIRECTIVES:. Avec un érayon, ;emplissez chaque eépace vide avec un mot ggprb—
' rié. Ne laissez aucun espace vide.-Dans un cas d'incertitude

evinez. ‘
EXEMPLE :. John walkeéd ‘i:kli, - school this morning.
. ) [
.~ IMPORTANT : Lisez tout le texte avant de remplir les espaces.

Une form? conpractée (ex: don't, she'll) compte pour un mot.
Travaillez vite, mais ‘égrivez lisiblement.
N'écrivez qu'UN SEUL MOT dans-chaque espace. :

3

8

Py =
3

The plione rang at the doctor’s office in the zoo. _The doctor
) . '

answered the call. . .

. W1've just cdme ) ’ - from a long trip,ﬁ ’ said
the k who was ca}iingt - - K
. ' '"And‘I've'brought | a young gibbon. But on
/ the | . ¥ back it got very sick. IHG
you to kry to make it : . N o
The doctor asked the man some ' '.» He asked "
him what he had ' 2 the gibbon. And with.the answer
) 'ifound out why the little ape
sick. The man had not fed _. ’ fresh fruit. And
gibSons need fresh - ‘  to stay healtgy. ‘ '
‘The doctor told ' - . man to bring ‘the gibbon -
to A ] ‘éoo. This he did. He put ‘
‘ ape ‘in ‘a small box thh it over. . |
A Just onéllook t . animal told the doctor it
\ . wasiﬁ_ﬁ .. It was so thin that it ‘ . ' (
to be all bones. ff was - weak that it coﬁ}d not

hold up. its head.’

> .
90
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Nom: - . o - B Groupe:

TEST DE LE?T_URE . 3-2

-

DIRECTIVES: Avec un crayon, remplissez chaque espace vide avec un mot appro-

rié. Ne laissez aucun espace vide. Dans un cas d'incertitude
g vinez.

4

EXEMPLE - : John walked ‘iék?’ school this morning.

P

i, IMPORTANT : Lisez tout le.texte avant de remplir les espaces.
i Une forme contractée (ex: don't, she'll) compte pour dn mot.’
e . Travaillez vite, mals écrivez lisiblement.

N'écrivez qu'UN_SEUL MQT. dans chaque espace.

i
f
t
i
{
t
I
i
|

L3Ry

‘The phone rang at the doctpr's office .in the zoo. The doctor:

.

answered the call. -

’

"I've just s o back from a long ¢trip said

’ ' man who was calling. ''And I've

back a young gibbon. But on

trip back it got verfhuw

sick. like you to try to make -
well." 4 . ‘ |
The doctor asked the’ man ' qupstions. He
asked him what he ‘ ' , fed the éibbon. And with the
. 3 he found out why the little | ‘
was sick. The man had not ' it fresh fruit.‘ _And
gibbons need fruit to stay ﬁealchy.
- The doctor . the man to bring the gibbon
the zoo. This he did. He . ' o .
the°ape in a small box . carried it over.

Just one look " the animal told the doctor it

sick. It was so thin that_

i {
seemed to~be ,all bones. It so weak that it. cpuLd

.not hold up &ts head

¢

o




TEST DE LECTURE

»

3-3

Nom: ’ Groupe:
: . - — :
. DIRECTIVES: Avec un crayon, remplissez chaque espace vide avec un mot appro-
ot grié.' Ne laissez aucun espace vide. Dans un cas d'Incertitude
| evinez. “
! EXEMPLE ~ = . John walked ‘it&[f school thi¢ morning.

Lisez tout le texte avant de remplir jes espaces.

IMPORTANT

Une forme contractée (ex: don't, shevil) compte pour un mot.
Travaillez vite, mais écrivez lisiblement. v

pace.

N'écrivez qu'UN SEUL MOT dans chaque:

AY

 —

The phéne rang at the doctor's office in the zoo.

answered the call. ’

[

"I've

NG

‘ The doctor

L

come back from a long ctrip,"”

. "and

v

the man who was calling.

T

I'd like you to try to

‘the trip back it got very

brought back a young gibbon. But

it well.”

° The doctor asked the

[

some'questibns. He

had fed the gibbon, And

asked him what

-~

ape was sick. The man had,

answer he found out why the

with

fed it fresh fruit. And\\

. gibbons - fresh fruit to stay healtﬁy.‘ . ’
The told the man to bring the.
. : ‘ _ to the zoo. Thi's he did. i '
put the ape in a small v and carried it over.
at thé animal told the doccor'

Just one

was sick.

it seemed to be all bones.

\

It was so thin

was so weak -that {¢

could not hold up its head..

(]




Nom:‘

TEST DE LECTURE .

N . Groupe:

41

DIRECTIVES: Avec un crayon, remplissez chaque .espace vide avec un mot appr

O-

rié Ne laissez aucun espace vide. Dans un cas d'incertitude

o nez. . ]
. . P , 4 . O
EXEMPLE : John walked ‘i:tT/ 3 school this morning.
IMPORTANT : Lisez tout le texte avanc de remplir les espaces.

. Une forme contractée (ex:.don't, she'll) compte pour un mot.
. Travaillez vite, mais écrivez lisiblement.
' N'écrivez qu'UN SEUL MOT dans chaque espace.

t . "

i

Carmen was,fightfpg for his life. But the fast-moving river was

too strong. It | g take him «right over the falls.

the water dashed over the high

and fell ﬁundreds'of feet with - . ‘roar.

) Earlier that afternoon Carmed and : . . friends-
had ridden on their bikes - the river. For a while
they -+ stones into the racing stream. Soon

o were tired of this They decided

try skipping from rock to rock ’ _— : Carmen was about
to jump, he ‘ :' and fell into the river.

Now ) boy qaé helpless. The fast-moving
wgter" g carrying hig_ﬁ_closeg:fto the falls.

a8 Carmen was ready to give

¥

his hand felt a rock. ‘Quiékiy / ] boy grabbed it and

held: on. ' ’ was .his onlz chance. But how

could he hang on?

cf

Many feet ' Carmen s friends stood watching.

L]

Onefof - - ~ had gone .for help. In a

of minwtes firemen wete on the spot.

9




TEST DE LECTURE : C 42,

lom: ‘ , ' Groupe:

iy

=

. DIRECTIVES: Avec un crayon, remplissez chaque espace vide.avec un mot approg

R " prié. Ne laissez aucun espace vide. Dans un cas d'Tncertictude |
) evinez. . , ! i
, ' } . o S
EXEMPLE : John walked _:i:k[’ school’ this morning. -
IMPORTANT : ' Lisez tout le texte avant de remplir les e$paces

Une forme contractée (ex: don't, she'll) compte pour un mdc.
Travaillez vite, mais écrivez lisiblement.
N'écrivez qu'UN SEUL MOT dans chaque espace. .

s

; ,/
Carmen was fighting for his life. 'But fhe fast-moving #iver was
too .$trong. ‘ , “would / take him right over
the ( . There the 7éter dashed . over '.the

C /
- ' cliff . and felf hundreds of feet

a  roar.

, : J
Earlier that afternoon Carmen ' three friends

/

to the river. For a while

a

threw stones/ into the racing -~ stream.

haé‘“riddeh on their

/
T

they were cirgﬂ of this. They"

to try skipping from rock to -/ ‘ . As Carmen was about

to jump, s%l;ped and fell into the river.

/ S
the boy was helpless. The fast-moving

was careying him closer to the

Jusc as Carmen Wwas ready to // ) up, his hand felt a

5rock. L ) the Boy grabbed it .and  -held i"
: o .~I§/;as his only chance. But -

long coﬁld hé hang on? /l

~ © " Many ° // } . away Carmen's %riends stood watching.

Orte ‘ // them had gone for help. In

matter of minutes firemen were on the_spdff‘(

/ . o

/S %%




TEST DE LECTURE ' _ 4-3

-

- Nom:, Groupe:

7
'

DIRECTIVES: Avec un crayon, remplissez chaque espace vide avec un mot ‘appro-
' ’ rié.: Ne laissez aucun espace vide. Dans uh cas d'Incertitude

e

evinez. . ¢
EXEMPLE . : .John walked “if&?’ : school this mofning.
IMPCRTANT : Lisez tout le texte avant de rempligm les espaces.’

Une forme contractée (ex: don't, she'll) compte pour un mot.
Travaillez vite, mals écr¥ivez lisiblement. '
N'écrivez qu'UN SEUL MOT dans chaque espace.

Carmen was fighting for his life. “But .the fast-moving river was

too : . It would take him right over

falls. - There the water dashed over

high cliff and fell hundreds of

with a roar.

Earlier that afternoon - o - and three friends
had ridden on bikes ‘to the river. For a r
théj threw stones into the rating ‘

- Soon they were tired of | ‘chis.

decided' to try skipping from rock

| rock. As Carmen was about to
A s he  slipped and fefl into the
- . .

. Now the boy was helpless. The +  water was
carrying him closer to ! | ° falls. Just as Carmen was
ready : o | give up, his hand felt a T
Quickly the.boy gfabbed ic and ‘on. It was his
only‘chancg. how long could he hang on? '

&

feet away Carmen's friends stood watching.

of them had gone for help. In a matter of minutes

firemen were on the spot. o -

95 .
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TEST DE LECTURE  * , .- = © 5-1

Nom: G}'QUPE: N
DIRECTIVES: Avec un crayon, rémplissez chaque espace vide avec .un mot appro-
rié. .Ne laissez ducun espace vide. Dans un cas d'Incertltude
o evinez. o . ‘ ' .
{ .
'y EXEMPLE John walked T ‘iii?’ school this morning.
IMPORTANT : LiSez tout le teéxte avant de remplir.les espaces.

Une forme contractéa (ex:' dom*t, she'll) .compte pour un mot.
Travaillez vite, mais écrivez lisiblement.
N'écrivez qufUN SEUL MQT dans chadue espace.

1
(

-

Summer ho(ﬁ!;ys were over. ‘Tﬁe boat had come to take

family " off the island. But the

was nowhere to be. found.

"She'11 ' all alone like Robinson Crusoe on

island," wailed Sally, as the boat

away. ' 3

The cat was then hurrying .,', * for food and

" comfort after a V adveriture at _ the other end -

‘of

island. While she had been asleep

' knocked out, a gust of wind .

her. The

an old barrel wich’half(its

-

toppléd the barrel ove;‘

- half had formed a safe roof

that she was neither crushed ﬁor

But it had taken her some

to scratch herself out? ., ' )
When she ' //- the cottage, it wqé perfectly
still. o ' shutters and doors were all closed,
_ veranda bare of -furniture. . She. cl}%bed o
the window, now ' shuctered,f;’ where she

often' had been‘let in. ihere she meowed loudly.

-

L] o

i oAb 4% s o e e et kb ve o

-



Lt : \ TEST DE LECTURE - g 5.2

Nom: ] ' L Groupe:

7y

t

* .

& s \

'IDJRECTIVES: Avec un crayon, remplissez(thaque espace vide aveﬁ un mot Qgpro—
rié. Ne laissez aucun espace vide. Dans un cas d'incertitude
evinez. . . . L . A

EXEMPLE :  John walked . fi:hz/ school this morning-

IMPORTANT : "'Lisez tout le texte avant de remplir les espacés. ~
Une forme contractée (ex: don't, she'll) compté pour un mot.
Travaillez vite, mais écrivez lisiblement.
N'écrivez qu'UN SEUL MOT dans chaque espace. .

+

Summer holidays were over. The boat had come .to . take the

) off the island. But the cat
nowhere to be found. X ’ : ~
"She'll be |  alone like Robinson Crﬁsge‘on R
.his " wailed Sally,‘ . as the. Dboat pulled
"The cat was then hurryingfhgme —— ‘ e food' and

comf?ut after a freéak . iﬁ; - ét the otPer -end of the’

' While . she had ~ been asleep beside

old barrel with half its side <oe '

out, a éust of wind had ’ _ . the barrel over her. The
unbroken S had formed a safe ' roof  “so
| ’ ' she . was neither crushed . nor smothered.

it had taken her someﬂcime

scratch herself out.

H

™ jWhen she reached , v cottage, ?t was ‘perfectly f;’
still. The . ' ~ g and doors were all .close§; the
bare of  furniture., She climbed to -
_ L o window, i iow shuttered, where she 50

had been let in. Ther; she meowed loudly.

97 -
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L TEST DE LECTURE . ' \‘-3

1

] ] « " * &
Nom: "ﬁt - ' N ‘ ' Groupe:
DIRECTIVES: Awvec un,crayon, remplissez chaque espace vide’ avec un mot appro-
- nié. Ne laissez aucun espace vide. Dans un cas d'incertitude —
‘ evinez. . . . .
EXEMPLE  : John walked. . ’i:i?/ ' school this morning.
[MPORTANT : Lisez . tout le texte avant de remplir les espates

Une forme contractée (ex: don't, she'll) compte pour un mot
Travaillez vite, mais écrivez iisiblemenc.

N'écrivez qu'UN SEUL MOT dans chaqué espace. -

<

\]

X

Summer holidays were over. The boat had come to take the family

)

the island. But the cat was

. < i
to be found. ' .
P "She'll be all * o ‘like Robihson Crusoe on his X
iglandﬂ” ' Sally, as the boat pulled away. 9
' cat was - then hurrying home ‘vfor ‘
- and ‘cémforc 'hafter a‘u freak adventure
the other end of. tbg island. , L~
o ‘she had been asleep beside an '.‘
barrel with half its side knocked ) v . s a/gusc of wind ..
" had toppled - ' -barrel éver her. The unprokeg half -
' formed a safe roof so that .
-was neither crushed nor shothered. But ' . . ____-had taken
her éome‘time”to ' _ L ‘ herselg out.
When, she reacheg the ' ~, it was perfectly .. .
sgill. The sh;%ters ' s . doors were all closed, qhe
* veranda ' N of furnfture. She cii@bed . to tae

kY

, now shuttered, where she so often had been let.

« F

in. There she meé&ed loudiy. _ .

R " ‘ . 98
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. TEST DE LECTURE - - 6-1

Fal
2 ~ P TN '

Nom: p . o 'M”quwpe%MWwa“N

. ' ' : ot
- . ~ N - ‘ i
. . - PE ]

]
.

n
b4 * v

) . , .
, - DIRECTIVES: Avec un crayon, remplissez chaque' espace ,vide avec un mo® appro-
’ . grié. Ne laissez aucun espace.vide. Dans un cas d!Incertitude

\ evinez. . - C e

X ' ) . I . 1 .

| EXEMBLE : John walked ‘if&[f . school this morning.
' IMPORTANT : Lisez taut le texte avant de remplir les espaces. |

Une forme contractée (ex: don't, she'll) compte pour un mot.
Travaillez vite, mais écrivez lisiblement.
N'écrivez qu'UN SEUL MOT dans chaque espace.

‘ s
~n - * . : )

When Chthber;, the turkey, arrived at our base camp,

I let him have the run of the  _garden. = It was -surrounded by a

very fence of corrugated iron, . too high

R v .him to  fly over. However, he '

L

. if he went on trying hard

he would get.ovef the top. w he practised eve;y day.
From ten ‘ ) away Cuthbert would run toward;
the . . \' wifh ' ; fierce " expression on his
. S He - would flap . his.  wings and

‘ heav§ body would ?¥§e a litele.

— e
&

) . he never succdeded ', in  getting high

. And he had never legrned to

~ suddenly in mid-air.

<
, As he came o to the fenge and realized he

going to crash into it, he‘

squauk ldudly as if to tell ‘1é§*“ ' - fence to get out of the
. : i Then . there would be a ‘terrible
Cuthbert would siide O down . the iron
a flurry of feathers, his long
making  blood-curdling, screeching Hbi;es;.
® P )
\ % ™



b hlt) ° . . , e S
TEST DE LECTURE : .t 62
’ N -~ . * : I'd “
3 -« oo ) .’ ¥
Nom ¥ . . Groupe:
> ,
e ‘ . - T — ’ v.’

+ DIRECTIVES: Avec un crayon, remplissez chaque espace vide avec un mot appro-
rié. Ne laissez aucun espace vide. Dans un ﬁas d'incertitude
evinez. : ' ) ’ ‘.

'_,v N ¢ - - ." !
. .EXEMPLE John Walked ‘iﬁb?’ : school this morning. .
IMPORTANT : -Lisez tout le texte avang de remplir les espaces.
Une forme contractée (ex: don't, she'll) compte pour un mot,
Travaillez vite, mais écrivez lisiblement. o :
! “N'écrivez qu'UN SEUL MOT dans chaque éspace. ‘
When Cuthbert, the turkey, arrived at our base camp, I let him
_have the run of tRe garden. It was surrounded by a very. tall
’ of corrugated iron, too high for . ‘
L] ' o ) ’/
to fly over. However, he thought . “he went on triying
hardsenough ’ i would get over theA top. -'So

= ,/7//;ractised every day. 7 ‘ . { , "

a

the fence

From ten yardé . .- Cuthbert would run towards

a fierce expression ~ on his”™ " face.

il would flap his wings and his
body would rise a\little. But - - never §uccéeded, in
getting_high en0p§h. B . | ‘ ﬁe had never learned to‘w
turn < " in mid-air. ‘
A8 he came closerb . " N the fence ;n& realized
he wa$ to crash . iﬂto it, ‘.he would
'{oudly as if to tell the r;
to get out ofhthe way. L , ‘ » ther; would be.é térribie
. crash. would slide down the iron 1in
flurry of feathé;s, his’ long nails’
blood-curdling, screeching noises. ¢ . ”
) A
&.’ 100




TEST DE LECTURE . .

. o ‘
¢ > . Groupe:

o ] ¢

/ . W

© IDIRECTIVES :‘,"\Qveuc un

-

N . . >
: crayon, rempli’ssez chaque espace vide avec un mot appro-
%rle. Ne 1ai§a$2 aucun espace vide. Dans un cas d'Incertitude
e : - :

I vinez. . \ I'4 -
. - - o
EXEMPLE John walked ‘i:;T/ . '+ school this morning.
\ - . N < ”
( IMPORTANT : Lisez tout le texte avant de remplir les espaces. ) ‘

Une forme contractée (ex: don't, she'll) compte pour un mot.
Travaillegz vite, mais écrivez lisiblement. ' :
N'écrivez qu'UN SEUL MOT dans chaq&f espace.

. 4 -

a T
'
- .

Whén Cuthbeft, the‘turkey, arrived at our base camp, "I let him

—
. have the run of the garden. It was surrounded by ‘a very tall fence
- s
. W corrugated iron, too high for him
] N
;0 . fly over. However, he thought if
\\\;\;-* A . ‘ \ went on trying hard enough he ' i .
) get over the top. .So he . every~F3?.
' From ten yards away ' would rup towards fﬁg:)
, fence with L fierce expression on his face. He
e . - v : /‘
flap his yings and his heavy _’
f would rise a little. But he succeeded in getting
high enough. And e had never learned to turn
o! : . !
SN suddenly : ’ _ mid-air.
2 As he came closer to . - fence and realized
he was going . ; <\, ' ¢rash into it, he would squawk
‘ as if éé\tekl the fence l - .
get. put of the way. Thaen ~g ' would be a terrible
crash. Cuthbert . ‘\ * slide down the iron, .in a . °
’ of feath%rs, his long nails making" T
- ", screeching noises.
- - + ~
— - ‘ ‘ . + -
-, \ - B
/ . . v
4 T 2
g ' . ‘ - @ )
- | '



P

_Nom: . Groupe':

TEST DE LECTURE B -

" o'y N

1

1

D}RECTIVES: Avec un crayon, remplissez chaque espace vi&e avec¢ un mot apbro—

(prié. Ne laissez aucun egpace vide. Dans un ¢as d'incertitude

- vinez. .
. . s
EXEMPLE  : | John walked ‘@/ school this "mprn?ng.
IMPORTANT : Lisez tout le texte avant de remplir les espaceé.
= Une forme contractée (ex: don't, she'll) compte pour un mot.
. Travaillez vite, mais écriveéZ lisiblement. ,
N'écrivez qu'UN SEUL, MOT dans chaque espace.

.-

¥

-

One niéht the rain poured down in torrents. It beat steadily

a

against the windows ' » roof . Inside the shack, Marie-
a;d ) : Qorkéd fevérishly tiet a ‘ long ‘ wooden
o on which were set tubes aﬁd ) ,f. ‘-'
ana a‘smalligurﬁer. Their faces \ }ntent as Pierre
‘%eld up to - | « light .a dish of Aark, sticky’
v - R Suddeniy, A a stream of water poured '’
. throﬁgh a ﬁéw hole in the
g;d spaﬁtered‘QhEo the 31sh.‘ éierre ‘ ' the dish on

- .
sat down on a crude wooden

the table in ‘ 5 P

. ~, and put his head in his

‘

~ Marie walked‘slowty‘gver'tq Pierre _ ‘ * put

‘h;r afﬁrroundUHis'shoulder. A S ' mind. Don't let Che

Fain bother : H\ > " y H;r'-voice wa® sgothing and gentle.
R , look, = our 1little Iren doesn't- min&

B rain." - .
Pierre looked up {o'see __ - . tbfp stream of .
‘iqaterﬁdrippingvon _ % . tiny daughter as she slépt in‘
‘her crib negt\to the table.. “ ’
7. ' - 102 ) f -
P , .




TEST DE LECTURE . | . 1-2

4§
¥ , R ’ \ .
- C |
Nom: N : ‘ : Groupe:
] - \ * 4
¢ \
|
DIRECTIVES: -Avec un crayon, rempllssez chaque espacd@vide avec un mot appro-
R rie ‘Ne laissez'aucun espace vide. Dans un cas d'Incertitude
inez. L
EXEMPLE

s IMPORTANT

John walked ‘if&T/ school this morning.

Lisez COut le texte avant de remplir les espaces. .
Une forme contractée (ex: don/t, she'll) compte pour un mot.
Travaillez vite, mais écrivez lisiblement.

N'écrivez, qu'UN SEUL MOT dans chaque espace.

. ) L)
! |
One night the rain poured .down in torrents.- It beat steadily

ﬁgainst the windows and . Inside the shack, Marie ,:_
e - g . . . /
and Pierre - feverishly over a long - wooden ;
. table + which were set tubes and- flasks f

a small burner. Their faces were

L -

- as Pierre held up to the

EN

a dish ef dark, sticky 'substance-’ L, 3 ;3 .a stream of
water poured down ) . a new hole,} in the' roof
spattered . into the' dish. Pierre threw

p ~_./"‘J

éﬁsh on' the tablé in disgust,

t

down on a crude wooden chair, 4 ' put his head 1in his-

hands.

.

e

walked slowly over to Pierre and-

drippihg on his

next ‘to the table. ) |

her arm round  his shoulder. ""Never
Don't let _the rain  bother you." '
voice ‘was soothing and gentle. "Why, .
A ) '
, our -little, Irene doesn't mind the
‘ 1"
Pierre looked up to see a ' " stream of water

k3

daughter as she.slept in her crib

. b



N TEST DE LECTURE o ' Do, 1-3

S - . !
Nom: Groupe:
=
DIRECTIVES: Avec un crayon, remplissez chaque espace vide avec un mot appro-
rié. Ne laissez aucun espace vide. Dans un cas d'incertitude
evinez. . )
: ' l
EXEMPLE : John walked ’iiﬁ?’ school this morning.

.. 2 e o

IMPORTANT : Lisez tout le texte avant de remplir les espaces.

Une. forme contractée (ex: don't, she'll) compte pour un mot.
Travaillez vite, mals écrivez lisiblement.
N'écriveZ qu'UN SEUL MOT dans chaque espace.

B

’crib next to the table. .

One night the rain poured down in tbrren;st It beat steadily

against the windows and roof. (Ehe shack, M;tie
and Pierfe worged ' over a long wooden table on
. were set ;ﬁbes and flasks and
small burngﬂw fheir faces we;é tntent . ) , Pierrg
held up to the light | dish -of dark, sticky
suSstancem. juddenly, . , . ’ stream of water.poufed down*
Ehréﬁgb ; ‘ ' new hole in the roo% éqd
i into the | dish. Pierre threw. the

on the table in disgust, sat

.on a Efude wopden chair, ;and ) his head in his hands.
Marie . slowly over to Pierre and put
- arm rouﬁd his shoulder. ""Neverr - mind.

let the rain bother you." Her g

(

was soothing and gentle. "Why, look,- : litcle‘Ireﬁe
doesn't mind the rain." . '

' ‘ . 7 , ' looked up to see a thin

of water dripping on his tiny . . as shl slept in her



TEST DE LECTURE | o 8-1

- vom: . ‘ , Groupe:

I

DIRECTIVES: Avec un crayon, remplissez chaque eépace vide avec un mot appro-
’ rié. Ne laissez .aucun espace vide. Dans un cas.d'Incertitude

evinez. ‘
EXEMPLE : John walked _ ‘@1 | 'school this morning. '
. IMPORTANT : Lisez tout le texte avant de remplir les espaced.

Une forme contractée (ex: don't, she'll) compte pour un mot.
Travaillez vite, mais écrivez lisiblement. ’
N’écr1v5p qu'UN SEUL MOT dans chaque espace.

—

* S "
.A number of years ago, an Austrian amateur 'scientist, by the name

[

of Friedrich Gedde, set out with simple eduipment to see how ants behave

w
L

in the presence of fire. He chose an ant-hill for his

and stuck a candle in. {t. . o ants, of the common red
variety, ' at once to investigate the unlighted
1 T S . /

. ', and’ after discovering that they could

the stuff, began to  carry barficles

it away. . -
Then the candle was _, ( ' . . All the ants-in. the
vicinity ‘ | at once in their tasks and
) at the - flame. A few ‘ approached

.and jumped into ‘the ' -fire, probably

to . bite the flame, thereby = burning

’

b o
to death. After about a dozen

sthem had died, the ants chi%ged ] . Large individuals

E

climbed up on the , and at the rim reared themselveé |

their hind legs. In -this position

sprayed the fire with their . abdominal

Although their legs and antennae were ' ~in

the process, they took time “ aim carefully. _

Q; tes
. ' v.

© e e e s e



TEST DE LECTURE ‘ ‘ 8-2

Nom: Grouﬁe:
, DIRECTIVES: Avec un crayon, remplissez chaque espace vide avec un mot appro-
' rié. Ne laissez aucun espace vide. Dans un cas d'incertitude
evinez. :
EXEMPLE "John balked ji:tZ/ . school thisrmorning.s
IMPORTANT : Lisez tout le texte avant de remplir les espaces.

Une forme contractée (ex: don't, she'll) compte pour un mot .
Travaillez vite, mais écrivez lisiblement
N'écrivez qu'UN SEUL MOT dans chaque espace.

A number of years ago, an Austrian amateur(sciéntist, by the name

”

of Friedr1ch Gedde, set out with simple equipment to see how ants behave

in the presence of fire.. He chose an  ant- hill for his experimert,

of the common red - variety, came

the unlighted candle,

could chew

1

stuck a candle in it. The: ' s

_ once to investigate

after discovering that they

J

stuff, began to carry particles  Of

away.

Then the candle was lighted. ‘ the ants in

the vicinity stopped

once in their tasks and looked

»the flame. A few approached it

[

jumped into the fire, probably trying bite the
flame, thereby burﬁing themselves : ‘ death. After
about a dozen of , - hgd died, the ants changed ;actﬁcs:

ind;viduéls climbed up on the candle,.

at the rim reargd themselves on

Y

hind legs. In this position they = the fire with
their abdominal fluid. -
thei; legs and antennae were scorched
the procgsé, they , took timé‘ tol
'carefully.
“ 106
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TEST DE LECTURE . 8-3

Nom: . g Groupe:

1

i
s

DIRECTIVES:. Avec un crayon, remplissez chaque espace vide avec un mot appro-
rié. Ne laissez aucun espace vide. Dans un cas d'incertitude
evinez. -

‘ .
EXEMPLE - John walked f ‘iﬁh{j :  school this morning.

IMPORTANT : Lisez tout le chCe avant de remplir les espaces,
Une forme contchtée (ex: don't, she'll) compte pour un mot.
Travadillez vite, mals écrivez lisiblement.
N'écrivez qu'Ug SEUL MOT dans -chaque espace.

) ¥ )
A number of years ago, an Austrian amateur scdentisf;'by the name

L]

of Friedrich Gedde, set out with simple equipment to see how ants'behave

in the presence of fire. He chose an ant-hill for'his experiment, and

)

/& candle in ft. The ants, : ’

the common red variety7~caMeﬁat_ ‘ - to ﬁnvegtigate the .
unlighted candle, and [ _ discover}ﬁg that thzg\ could
/chew the ' j , .began to carr§‘ particles of/:it
Then'the can &e was lighted. A}lc' \ ,ants in fﬁ?&
the vicinity QCOpp; at o . in their tasks and looked
at . / flame.:. A few approached it aﬁd e
,/ into «ﬁhe fire, probably trying to .
the . flame; ~ thereby burning themselves to

After aﬁout.a dozen of them

died, the ants changed tactics. Large , climbed up
on the candle, and ' i = the rim réared themselves on
their’ ' legqﬁ' In this position they sprayéﬁ

4

‘fire with their abdominal fluid.

Although legs and antennae were scorchéed

in’ N .process; they look  time to aim

107
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‘ TEST DE LECTURE -~ 1-1

: T i’

Nom: . L Groupe: _.m '
. . N ] ) N id . %L .
DIRECTIVES: Avec un crayon, rayez le seul.mot dans chaque grguﬁe' de cing

mots souljgnés qui est nettement superflu et qui n'éﬂgr‘Jn sens
dans le contexte du texte. l

EXEMPLE : John.walked-e*aaga—to schggl this morning:
Dans l'exemple, le mot '"orange' est rayé car il est nettement
superflu. .

IMPORTANT : Lisez tout le passage en essayant de le comprendre avart de

., rayer aycun mot.

i Travaillez vite. Ne vous arrétez'pas longtemps sur ud item.
! "Ne 'rayez qu'un seul mot dans chaque groupe de cing mots.
| 'Répondez A. tout Ltem. Dans un cas d'incertitude, devinez.

The people‘of Lallat were scared. '

Lallat.is a smiles village in India. It is'th the jungle.

One day, two small began boys who had been playing in

the trees ran home their crying. They said it's they had been chased by a

tiger.

.

The men of the made':village said they, would catch the

tiger still. They had:no guns. They had no_said bowsfgr spe&rs. A trap

would, have up to be used.

The men dug a pit in the | they- ground. When .the
P .
pit was.deep, théy trap put long men thin poles over itc. On top

of»che[poles ran they pusf%gfves and grass. When this was whole done,

: e
was it looked just like the rest the of the ground.

A man could walk on a the - poles, but a. tiger

would fall smile into the pit.

The that men waited for a day. The then they went to see

1f us they had caught the tiger. The ieaves, grass, and poles were still

t

t;‘,;bere.‘ The tiger had not come.




- ' ‘ TEST DE LECTURE : 1-2
' | : ' . w

Nom: N ' Groupe: s

4

DIRECTIVES: Avec un crayon, rayez le seul mot dans chaque groupe de cing
mots soulignés qui est nettement superflu et qui n'a aucun sens
dans le contexte du texte. .

°

EXEMPLE : John walked exange- to échool-this_morning.
Dans l'exemple, le mot. '"orange'' est rayé car il est nettement
superflu.

IMPORTANT : Lisez tout le passage en essayant de le comprendre avant de '
: . rayer aucun mot.

Travaillez vite. Ne vous arrétez pas longtemps sur un item.
Ne rayez qu'un seul mot dans chaque groupe de cing mots.
Répondez a tout [tem. Dans un cas d'incertitude, devinez.

\ \
’\,4‘ 'K:_ |

‘ The pg;plé‘of Lallat were scared.

L"Lallat is ‘them a vilfage in India. It is in the tq jungle.

One day, two shape small boys who had been playing in the'ﬁen trees ran

home crying. Empty they said they had been chased by a tiger.

The men of the village said éhey boys + would catch

the tiger. They streaked had no guns. They seen had no bows or spears.

A men trap would have to be used:

The men dug laugh a pit in the ground. When cried the pit was deep,

they put long thin poles they over it. On top of the poles they that put

leaves and grass. When this‘very was done, it looked just like some the rest
; : f

of the ground.

A man could to walk on the poles, but a tiger would was fall into the

0
-

pit. ‘ . *.

-

The out men waited for a day. 'Then they went poles - to see . if

they had the caught the giger. The‘leaves, grass, and poles were still there.

The tiget had not come.




TEST DE LECTURE ' - 1-3

Nom: a ) Groupe:-

"DIRECTIVES: Avec un crayon, rayez le seul mot dans chaque grodpe de cing
- mots soulignés qui est nettement superflu et qui n'a aucun sens
dans le contexte du texte. '

N

EXEMPLE : John walked erange- to school this morning.
Dans 1'exemple, le mot ''orange' est rayé car il est nettement
superflu. C '
IMPORTANT : Lisez tout le passage en essayant de le comprendre avant de

rayer aucun mot.

Travaillez vite. Ne vous arrétez pas longtemps sur un item.
Ne rayez qu'un seul mot dans chaque groupe de cing mots.
Répondez & tout item. Dans un cas d'incertitude, devinez.

-

- /
- '
The people of Lallat ‘were scared.
Lallat is a village in India. It were is in thg\jungle.
p One day, two small | boys again who had been playing

in smiles the trees ran home crying. They-was said they had been chased by

a tiger.

a

“ “The men  of the yellow village said they would

catch the tiger. Look they had gé guns. They the had

v

no bows '‘or spears. Was a trap would all have to be used.

-

»

The men dug .a polesipit in the ground. When  us the pit was

deep, they to.put long:thin poles over it. On top. day of the poles

they made .put leaves and grass. When began this was done, it looked just

like. the rest of turned the ground. y

L3

A to man could walk on the poles, but a more tiger would fall into

\ 5

the pit.

The fien waited for a once day. Then théy went to boys see if they

had caught the tiger. The leaves, grass, and poles were still therk. The

-

tiger had not come: . ' :

111
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TEST DE LECTURE , L 9_1

Nom: ' ] ‘ ' T "~ Groupe:
. , - P
. > &
. . ra
DIRECTIVES: Avec un craygg; rayez le séhl mo ans chaque groupe de cing
mots soulignés qui est ‘nettementdupexflu et qui n'a aucun sens
, «dans le contexte du texte. o N
EXEMPLE : John walked erange- to school this morning.
Dans ! exemple, le mot "orangé" est rayé car il est nettement
superflu v
IMPORTANT : Lisez tou% Le passage en essayant de le comprendre avant de
rayer auoun mot. .
Travatllez vite Ne vous arrétez pas longtemps sur un iégm.

‘ Ne- rayez qu'un seul mot dans chaque, groupe de cing mots. v
f Répondez a tout item. Dans un cas “d"incertitude, devinez:

-

N o

Smoze rolled out from the mountain-top. But people in

tired the

earby city were sleeping They did they not WOrry about the

old volcéno It was had burned out long ago! -

Marc, a blind he bqy, was sleeping smoke by the city wdffj He had

\\’Jnever give been able to see. With him Bobo was his dog, Bobo.” The boy

!
and the dog his had no home. AITthey had wq; each he . other.

Bobo was soon always by Marc's side to take caréiof burned Him.

\
v On this . night the dog smelled they smoke'. He

> «
raised his head and that saw towards fire coming from the mountain-top.

He must wake Marc! The& and must get away. Bobo pushed hand at the sleéping

boy with his nose. ’ ( . -
Marc woke up. He could not’was see the smoke all about if him,but he

o, . ~ ] .

could smell it. He could up feel the ground move under must his feet. All

around h}m'he could hear the cries of people;_ Froﬁ@%ar away came a- deep

sound.
, . 112
0 e
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TEST DE LECTURE ° ' 2-2

Nom: ' . ” Groupe:
Y] g .

' 1

A

DIRECTIVES: Avec un crayon, rayez le seul mot dans chaque groupe de cing
mots soulignés qui est nettement superflu et qui n' a aucun sens

dans 1écontexte du texte. . ' .
4
EXEMPLE : John walked exange- Lo $chool this morning. '
- Dans l'exemple, le mot "orgnge est rayé car il est nettement
, superflu. ’
IMPORTANT :. Lisez tout le passage en essayant de le comprendre avant de

rayer aupcun mot.

Travaillez vite. Net vous arrétez pas longtemps sur un item.
Ne rayez qu'un seul mot dans chaque groupe de cinq mots. [
Répondez a tout Item. Dans un cas d'incertitude, devinez.

EA

ey

1,98

P

»

Smoke rolled out from the mountain—cop But people in the nearby sky

city were sleeping. They did not smoke worry about the but old volcano. It -had

burned out long ago! ) . .
v ’ : ™~ ' ' - ‘ <
: Marc, a blind boy,.was sleeping at by the city . feel -wall. He had

. < .
mnever fell been able to ‘see. With him was his dog, the Bobo. .The boy and

burned the 'dog had no home. - All they had ‘was each and other.

Bobo was and always by Marc's-side the to take care of him.

On this . night the clothes dog smelled smoke - He raised

his head and’ tired saw fire coming from man the mountain-top:w He must wake

.Marc}* Théy must get have away. Stones Bobo 'pushed Qt the sleeping boy with

Bt I

" his nose.

Marc woke up. Him he could not see the smoke all boy's about him, but

he could smell it' a. He could feel the-ground move under his feet boat. ALl

around him he could hear the cries of -people. From far away came a deep sound.

kY

113 /
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TEST DE LECTURE

Nom:

1

Groupe:

. 2-3

DIRECTIVES: Avec un crayog, raiez le seul mot dans chaque
é

mots souligné
dans le contexte du\texte

,groupe
qui. est nettement superflu et qui n'a

de cing
aucun sens

EXEMPLE ¢ John walkéﬁ-e*aage-to school this morning.
Dans’ 1'exémple, le ot "orange' est rayé car i1 estfnettement
superflu. . s
IMPORTANT : Lisez tout le passage en essayant de le comprendre avant de

rayer aucun mot.

Repondez a tout item. Dans un cas d'incertttude,

Travaillez vite. ‘Ne vous arrétez pag longtemps sur un item.
Ne rayez qu un seul”mot dans chaque groupe de cing mots ..

devinez.

T

l Smoke - rolled out from ‘the mountain-top.

But

the would nearby city were sleepiﬁg. They didnot worry fell about

" old the volcano. It had burned out long aga!

N

s

people in

the

<

.Marc,na blind boy, was had sleeping by the*ccy{g/city wall. He had
‘ ‘ 7~ . .
his dog,

never and been able to see, With by him was

Bobo.

TE; boy and hand the dog had #® home. All they put had was each other.

Bobo stones was always by Marc's sxde to take care of him.

On this{ night the dog smelled he smoke. He

head and arms saw fire coming from until.the mountain-top.

raised

. his

He must wake

\
|

S

Marc! They musQ’and;get éwég. Bobo pushed -at the sleeping boy with been

T

his nose. iy ) ‘

£

o

Marc was woke up. -‘He could not see again the smoke all abouf~him, but

he “could wauZéd smell it. He“could feel the ground move under must his feet.

_ All.around him he could away hear the cries of people. From far away came

a deep sound.

P




N | | TEST DE LECTURE ‘ o 3
\ ' . -
~Nom? . o . Groupe:
> - =

DIRECTIVES: ' Avec un cyrayon, rayez le seul mot dans chaque groupe de cing
mots soulignés qui est nettement superflu et qui n'a aucun sens
e dans le contexte du texte. o

-+ EXEMPLE : John walked exange- to ‘school this morning

-~

P - - Dans l'exemple, le mot '"orange'" est rayé car il est nettement

4 . * , superflu.

“IMPORTANT : 'Lisez tout le passage en essayant de le comprendre avant de
rayer aucun mot. :

' ' Travaillez vite. - Ne vous arrétez pas longtemps sur un item.
Ne rayez  qu'un seul mot dans chaque groupe de c¢ing-mots.
Répondez a tout item. ‘Dans un cas d' anertitude, devinez.‘

3

\v\ ‘ “The phone-rang at Ehé‘dpctor's office in the zoo.: The  doctor
' answéred_the dall.

- L "{'vg just, come back from a trick long
,;!#‘:y . trip," saidhthe man ﬁgimal who was calling. '"'And I've then brought back a
& young gibbon But licked 6n the Erip back it felt got‘vqu sick. I'd
eat like” yyu to t(l to make lt well." ’ : -' ) "
r | ﬁhe doctor asked the cut man some questions. He asked him what cut _ y
e he had fed SQ? End gibbon. And with the answer he found it out why

3
» .

’ the little ap fruit was sick. The man the had- not fed it fresh fruit.

~Licked and gibbons need fresh fruit to stay healthy.

» _ }

- The dogzor told glbbon the man to brlng the gibBon too to the zoo.

.~ This he cut did. He put the ape in or a small box and carried it over. A

Just one look at the animal told it the doctor it was sick. Trick it
was so thin that it

eemed the to bg all bones. "It was so weak that it -could

-

not hold upeits head.




TEST DE LECTURE S/

- Groupe: ’

. Nom:

DIRECTIVES: Avec un crafbn, rayez le seul mot dans chaque groupe 6;ié/cinq
. n

mots soulignés qui est nettement superflu et qui n'a aufun sens
dans le contexte du texte. ‘., .
EXEMPLE John walked -exange- to school this morming.
Dans l'exemple, le _mot "orange" est rayé car il est nettement
superflu. . e ‘ ‘ , [
IMPORTANT :: Lisez tout le passage ‘en essayant de le comprendré avant de

i

rayer aucun mot.

Travaillez vite. Ne vous -arrétez pas longtemps sur un item.

Ne rayez qu'un ‘seul mot dans chaque groupe de cinq mots.
Repondez a tout .item. Dans un cas d' incertitude, devinez

q

QJ.‘L — —

r

14

o

The phone rang at the docfor's office in the zoo. The -doctor answered

] ‘

the call. : .; - ‘ N

"I've just come back it from a long trip," said the man who at was
calling. v . . ' ,

"And 1've brought ba°k=~ a young  some gibb;ﬁf But on -
the trip had back it got very sick. - I'd ?at' 1£ke ‘you to try
itito make it_well." / : - .

, The‘doctor agked two the man somé questions. He asked him what cleap
he had fed'at the gibbon. And with the answer he' fourdd moved out  why' ‘
the little aﬁe ‘two was sick. The man to had not fed it fre;% fruit. Ap&

: gibbons need fresh up fruit to étay healthy. N

The doctor told the man to was bring the gibbon to theﬁtwo'zoo: This?/
he trick did. He put the ape im up a small box and carried it ovef.\ '

Just- moved oge look at the animéi‘told thg,docfor,he it;ﬁas sick. Iw@

was so

thin a that it seemed to be all .Bones. It was so weak that it could

not bbl

\
d up its head.




TEST DE LECTURE St s

B

SNom: . ‘ ) , Groupe:

»

bIRECTIVES: Avec un crayon, rayez le seul mot dans ekaque groupe de cing
) mots soulignés qui’est -nettement superflu et ‘'qui n'a aucun sens-
dans le contexte du texte.

4

N EXEMRLE:‘ : John walked~e¥amﬁy»to school this morning. * N

Dans 1'exemple, le mot 'orange' est rayé car il est nettement
superflu.' ‘
IMPORTANT : Lisez tout le passage en essayant de le comprendre avant de
' ’ rayer aucun mot. - -

Travaillez vite. Ne wvous arretez pas longtemps sur un.item.
Ne rayez qu'un seul mMot ‘dans chaque groupe de cinq mots.
Répondez a tout item. Dans un, cas d incertitude devinez.

v
[l .
T

~

The phone rang at the doctor s office in the zoo. ° The doctor

'answered the call

H
-

_"; ve just come npt back from.a long the trip,'" said the man who was °
V . . A *

.

¢

calling

"And I've brought back it a young gibbon But on clean the trip

_back it got a very sick. I d Eike you‘co try orange to make it well."

T The dogtor asked the. man '}ts~ some - questioni."vlﬂe
. 'ASked.him most what he had fed tﬁe EL@Eonk __And with  just the )
‘ answer the he found ogt,why the little ape most was sick. . The , man
\ frult had noc fed it fresh fruit. And gibbons need fresh trick fruit to -
- sp?yfwalthy. v \ . . '
- The  doctor }told to the ' man to bring ", the gibbon
to the zoo. Wash this he did. 'THén he put the ape in a small moved box and
carried it over. ° ' ' . ' v
T Just one .but look at the animal tqid the doctor a it was sick. It

. was so thin that a it seemed to be all_bdnés. It was so weak that it cauld
- > \ . 1

. not hold up its head.




TEST DE LECTURE 4-1

Nom: & - . Groupe:’
‘ : ) \
I DIRECTIVES: Avec un crayon, rayez le seul mot dans chaque groupe de cing
Lo ' mots soulignés qui est neCCement superflu et qui n'a aucun sens
i dans le contexte du texte.
| EXEMPLE John walked inaagg-to school this morning.
Dans 1'exemple, -le mot ''orange' est rayé car il est nettement

' super flu. .
| ¢ . . .

IMPORTANT : Lisez tout le passage en essayant de le comprendre avant de

rayer. aucun mot.

Travaillez vite Ne vous arrétez pas longtemps sur un item.
Ne rayez qu'un seul mot dans chaque groupe de cing’mots.
‘Répondez a tout Ltem. Dans un cas d'incertitude, devinez. *

-

Carmen was fightingvfor his life.

too strong

falls.

ALY .
S

But hard’ the fast-moving river was

cliff. It - would . take him. right over the

There the water from dashed over the high or cliff and fell hundreds

of back feet with a roar.

Earlier

that afternoon . . Carmen way and three friends had
ridden on their and bikes to the Carmen river. For a while they threw
stones, Llnto the racing’at stream.” Soon they way were tired of this.~

Ihey and decidéd to try skipping from rock back to rock.

As Carmen was

about to jump, he one slipped and fell into the self river,

I

Now

was threw carrying him closer to the one falls.

the boy was arocund helpless. The fést—moving water

pﬂl to give up, his hand felt Called a rock.

Just as Carmen was ready

s,’J’

Quickly the boy grabbed

if and go held on.

It was his oenly chance. But how long could he hang on?

Many feet away Carmen's friends stood watching.

for help.

4 L ‘
In a matter of minutes firemen .were on the spot.

"One of them had gone

°

t

. : IEREETY

g

¥

-



Nom: : ' . Groupe:

TEST DE LECTURE ‘ ) )

|

Ol e e e

DIRECTIVES: Ave¢ .un crayon, rdYez le seul mot dans chaque ‘éroupe de cing
: . mots soulignés qui est nettement superflu et qui n'a aucun sens
. dans le contexte du texte.

- +

EXEMPLE : John walked exange- to school this morning.
Dans 1'exemple, le mot "orange" est rayé car il est nettement
superflu.

IMPORTANT : Lisez tout le passage en essayant de le comprendre avant de

rayer aucun mot.

\ '
Travaillez vite. Ne vous arrétez pas longtemps sur un item.
Ne rayez qu'un seul mot dans chaque groupe de cing mots.
Répondez a tout Item. Dans un ‘cas d'incertitude, devinez.

Carmen was fighting for his life, But the . fast-moving

river was too then strong. It would take Him rope right over the falls.

There . the end water dashed over the high cliff on and fell hundreds of
feet with a roar. ?f '

2

Earlier that afternoon Carmen the and three friends hadlridden on

"+ their tied bikes to the river. For a while they you threw stones into

the he racing stream. Soon they were tired the of this.

They but decided to try skipping from rock to go rock. As Carmen'waé about

o

to jump, he slipped will and fell into the river. { ‘

Now the boy was helpless. The Cassidy fast-moving -

water closer was carrying him closer to the falls. Just as Carmen and was

ready to give up, his the hand felt a rock. Quickly the under boy grabbed

it and held on. It was you his onlyvchance. But more how long could he

\

hang on?
.

Many feet @yay Carmen's to friends stood watching. One of them " had

gone for help In a matter of minutes firemen were on the spot.

i




TEST DE LECTURE . 4-3

Nom: ) Groupe:

DIRECTIVES: Avec un crayon, rayez le seul mot dans chaque groupe de cing
mots soulignés qui est neLtement superflu et qui n'a aucun sens
‘ dans le contexte du texte.

EXEMPLE ¢ John walked-e*aage—to school this morning.

Dans l'exemple, le mot '"orange' est rayé car il est nettement
superflu. : .
IMPORTANT : Lisez tout le passage en essayant de le comprendre avant de

rayer aucun mot.

‘Travaillez vite. Ne -vous arrétez pas longtemps sur un item.
Ne rayez qu'un_ seul mot dans chaque groupe de cinqg mots.
Répondez a tout item.  Dans un cas d'incertitude, devinez.

-

Carmen was fighting for his life. But the fast-moving river will was

" too strong. It would take him right into over the falls.

Here there the water dashed over the high cliff and rope fell hundreds of

feet with a roar the.

Earlier that afternoon be Carmen and three friends

around had ridden on their bikes- to the kept river. For a while they threw

stones a into the racing stream. Soon they were tired of a this. They

decided to try then skipping from rock to rock. As Carmen a was about

to jump, he water élipped and fell into the river.

-
Now the boy Cassidy's . was helpless. The fast-moving water

was carrying him wqy‘closer to the Carmen falls.- Just as Carmen was ready

14

to give up, his began hand felt a rock. Quickly the boy down grabbed it and

thirty held on. 1t was his shore only chance. But how long could he hang

on?

Many feet away Carmen's friends stood watching. One of them had gone '

for help. In a matter of minutes firemen were on the spot.

t2¢

—- —— -k




TEST DE LECTURE ‘ 5-1

Nom: : ‘ - Groupe:

DIRECTIVES: Avec un crayon, rayez le seul mot dans chaque groupe de cing
mots soulignés qui est nettement superflu et qui n'a aucun sens
dans le contexte du texte.

EXEMPLE : John walked -exaage to school this morning.

Dans 1'exemple, le mot "orange' est rayé car il est nettement
superflu.

IMPORTANT : Lisez tout le passage en essayant de 'le comprendre avant de
- rayer aucun mot. -

Travaillez vite. Ne vous arrétez pas longtemps sur un item.
Ne rayez qu'un seul mot dans chaque groupe de cinq mots.
Répondez a ‘tout item. Dans un cas d'incertitude, devinez.

¥

S

Summer holidays were over. The boat had come squirrel to take the

family place off the island. But the cat was squifrel nowhere to be found.

"She'll be cage all alone like Robinson Crusoe on

his island,'" wailed Sally, crash as the boat pulled away.

The cat was then hurrying evening home for

food and comfort after soothe a)freak adventure his at the other end

of the island. Safe while shg,had been asleep beside an old floor barrel

with half firmly its side knocked out, a gust of wind ceiligg had toppled the

barrel over her. The unbroken I half had formed friend a safe roof so

that hammocks she was neither crushed nor smothered. But his it had taken

her some time direction to sératch herself out.

When she teached the cottgge, it up was perfectly still.

The by shutters and deors were all closed, nat the veranda bare of furniture.
[

She climbed the window, now shuttered, where she so often had been let-in.
There she meowed loudly. \\\\\
121
\ 4
¢
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Nom: . ‘ Groupe:

TEST DE LECTURE ' 5-2

g

DIRECTIVES: Avec un crayon, rayez le seul mot*dans chaque grAupe de cing
mots soulignés qui est nettement superflu et qui n' cun sens
dans’ le contexte du texte.

EXEMPLE : John walked-e¥aage-to school this morning.

Dans l'exemple, le mot '"orange' est rayé car il est neCCemenc
superflu. :
IMPORTANT : Lisez tout le passage en essayant de le comprendre avant de
- rayer aucun mot.

. Travaillez vite Ne vous arrétez pas longtemps sur un item.
Ne rayez qu'un séul mot dans chaque groupe de cinq mots.
Répondez a tout item. Dans un cas d'incertitude, devinez.

Summer holidays were over. The boat had come to where take the

family off completely the island. But the cat was nowhere to the be found.

"She'll ' be all alone like and Robinson Crusoe on "his

island," wailed Sally, as and the boat pulled away.,

The cat went was then hurrying home for food

and comfort exciting after a freak adventure at the other good end of the

" island. While and she had been asleep beside an old barrel were with half

its side knocked then out, a gust of wind had toppled mouth the barrel over ’

her. The unbroken half had were formed a safe roof S0 to that she

was neither cottage crushed nor smothered. But it had taken her catch some

time to scratch hersélf ouﬁ.

When she reached the cottage, children's it was perfectly

still. The  shutters and  going doors were “all

ciOSed, the veranda children's bare o‘k furniture. She

climbed to children's the wihdow, now shuttered, where she so often had

been let in. There she meowed loudly.

/

-

122



" oo . TEST DE LECTURE Ve 5-3

t&"b‘!ﬁ%ﬂﬂom; ; Groupe:

+

* DIRECTIVES: Avec un crayon, rayez le seul mot dans chaque groupe de cing
mots soulignés qui est nettement superflu et qui n'a aucun sens
dans le contexte du texte. . .

% EXEMPLE : John walked e¥ange to school this morning. .
s Dans 1'exemple, le mot ''orange' est rayé car il est nettement

; . superflu. 7 :

* IMPORTANT : Lisez tout le passage en essayant de le comprendre avant de

rayer aucun mot. °

Travaillez vite. Ne vous arrétez pas longtemps sur un item.
~ Ne rayez qu'un seul mot dans chaque groupe de cing mots.
Répondez a tout item. ans un cas d'incertitude, devinez.

Ve
Summer holidays were over. The pleading boat thﬂ come to take
the business family off the island. But the and cat was ngbhgre to be found.

"She'll be all alone like Robinson shed Crusoe on his

island," wailed Sally, a as the boat pulled away. s

The cat  hunger was then  hurrying home for food and

comfort after but a freak adventure at the discouraged other end of the

island. While went she had been asleep beside an old hunger barrel with

half its side knocked and out, a gust of wind had tried toppled the barrel

oJér her. The two unbroken half had formed a safe closed roof so that she

»

last was neither crushed nor smothered. But it to had taken her some

time to scratch herself a out.

When she reached the catch cottage, it was perfectly

still. Cottage the shutters and doors were all closed, day the veranda bare

of furniture.™ She climbed to the window, now shuttered, where she so often

had been let in. There she meowed loudly.

I



Nom:

\ /

TEST DE LECTURE . 6-1

Groupe:

s

DIRECTIVES:

EXEMPLE

IMPORTANT

Avec un crayon, rayez le seul mot dans chaque groupe de cing
mots soulignés qui.est nettement superflu et qui n'a ducun sens
dans le contexte du texte.

John walked exange- to school this morning.

Dans l'exemple, le mot '"orange'' est rayé car il est nettement
superflu. )

Lisez tout le passage en essayant' de le comprendyre avant de
rayer aucun mot.

Travaillez vite. Ne vous arrétez pas longtemps sur un item.
Ne rayez qu'un seul mot dans chaque groupe de cing mots.
Répondez a tout item. Dans un cas d'incertitude, devinez.

*

\ When

o

Cuthbert, the turkey, arrived at our base camp, I let hi\m have

the run of the garden. It was surrounded by a monkey's very tall fence

df corrugated iron, had too high for him to fly box over. However;, he

thought if he. to went on trying hard enough he me would get over the-

top. So me

he practi’sed every day.

From

ten yards away Cuthbert would run of towards

the fence with a up fierce expression on his face. He found would flap his.

wings and

his friend heavy body  would rise a  little.

But he soothe never succeeded in getting‘high safe enough. And he had never
7= ;

learned to turn of suddenly in mid-air.

As

he came closer to bars the fence and realized

he was going té’paws crash into it, he would squawk loudly as monkeys if to

“direction tell the fence to get out of the way up. Then there would be

by a terrible crash. Cuthbert would slide bird down the iron in a flurry

of feathers,

s

his long gails making blood-curdling, -screeching noises.

' 124



. ) . ' ‘-
TEST DE LECTURE : 6-2

Nom: - Graupe:

DIRECTIVES: Avec un crayon, rayez le seul mot dans chaque groupe de cing
-« mots soulignés qui est nettement superflu et qui n'a aucun sens
dans 'le contexte du texte.

EXEMPLE : John“walked-efaage-tolschbol this ﬁorningp
Dans l'exemple, le mot '"orange'" est rayé car il est nettement
superflu. : a

IMPORTANT : Lisez tout le passage en essayant de le comprendre avant de

rayer aucun mot.

Travaillez vite. Ne vous arrétez pas longtemps sur un item.
Ne rayez qu'un_seul mot dans chaque groupe de cinq mots.
Répondez a tout item. Dans un cas d'incertitude, devinez.

Fed - - [
When Cuthbert, the turkey, arrived at our base camp, I Igt him have
the run of the garden. It was surrouﬁded by a gripped very tall fence of

~ 3

corrugited iron too Cuthbert high for him to fly over uproar. However, he

thought if he went on trying bars hard enough hHe would get enough over the,
top. So he practised every day.

From ten yards a away Cuthbért would run towards

)

the tail fence with a fierce expression on his face. He would flap one his

wings and friend his heavy body would rise a little. But long he never

succeeded in by getting high enough. And he had never learned front to turn

syddenly in mid-air. &

As he came closer to the fence tangled and a realized he was going to

crash into it, he decided would squawk loudly as mind if
L

to tell the fence in to get out of the way flew. Then there would

be a had terrible crash. Cuthbert would slide down the bird iron in a

N

flurry of feathers, his long nails making Blood-curdling, screeching noises.

A

]

-



(3 P

© TEST DE LECTURE ' 6-3
// Co

Nom: ‘ ) - ) Groupe:
g - .
2 p,‘/ ‘ ﬁ
DIRECTIVES: Avec un crayon, rayez le seul mot dans cha ue’uéé;OUPe de ‘ting
X mots souligfés qui est nettement superflu gt qui” n'a ‘aucun sens

dans le contexte du texte.

ES

s P !

i?‘ EXEMPLE : John(walked\g;aage-to school this morning. '
Dans 1'exemple, .le mot "orange' est rayé c4qr il est nettement
superflu. Lo ‘ «
IMPORTANT : Lisez tout le passage en essayant de le comprendre avant de

rayer aucun mot.’

Travaillez vite. Ne vous arrétez pas longtdmps sur un*item.
Ne, rayez qu'un seul mot dans chaque groupe da& ci ots.
Répondez a tout item. Dans un cas d'incertitude, devinez.

%

t s Q

, - .
When Cuthbert, the turkey, arrﬁizd at our base camp, I let hif have -

the run’ of the garden. It was surrbunded wakened by a very tall

fence byof cérrugated iron,~too box high for him to fly

& 4

him over. However, he thought 1f he went on trying hard enough his he

would get mind over the top. \$o he practised every day.

From ten yards time away Cuthbert would run towards the - fence

like with a fierce expression on his“face. He would flqp.his feelings @ings

and his heavy Cuthbert body would rise a the little. But he

never mind succeeded in getting high enough. And "~ he the had never

ledthed to turn in suddenly in mid-air.

As he came closér to) in the fence and up “*wealized he was

going to soothe crash into it, he would squawk loudly as roosth. Tf to

tell .cage the fence to get Sut of the way. Then safe there would be a - \
terrible crash. Cuthbert would slide down the iron in a flurry of feathers,‘
his long nails making blood-curdling, screeching noises. ”Qf

N

? ’ -

17€



Nom:

test oE LectuRe - K7 7-1

’ Groupe:

T
-
-

DIRECTIVES:

s

EXEMPLE

P ]

IMPORTANT

Avec un crayon, rayez-“le seul mot dans chaque groupe de cing
mots soulignés qui est nettement superflu et qui n'a aucun sens
dans le contexté du texte.

John walked -owange- to school this morning. -

Dans 1'exemple, le mot '"ordnge'" est rayé car il est nettement
superflu. :

Lisez tout le passage en essayant de le comprendre avant de
Tayer aucun mot. w . N

Travaillez vtte Ne “ous arrétez pa$ longtemps sur un item.
Ne rayez qu un_seul mot dans chaque groupe de cing mots.
Répondez a tout {fem. Dans un cas d'incertitude, devinez.

One

beat Marie

night the rain poured down in torrents. It

steadily against the windows and roof. Inside the §hack the Marie
. 1

v and Pierre worked feverlshly is over a long wooden table on earn'which were

set tubes dovrand flasks and a he small burner. Their faces were - intent

as you Pierre held wup to the light a dish said * of dark,

sticky ‘substance.

Suddenly, saild | a stream of | A

water like poured down through a‘ﬁew hole in the are roof -and’ spattered /

there .into

the dish. Pierre threw the dish on the had table in disgust sat

' ]

\‘down on always a crude wooden chair you, and. put his head in his hands

. Marie walked slowly didn t over to.Pierre and me put her arm round

his shoulder. " '"Never mind. Don't “a let "the  rain

‘bother you."

our little

~

Her disturb voice was soothing and what gentle. '"Why, 1look,
- 5

Irene doesn't mind the rain." a, - . ~

Pierre looked up to see a thin stream of water dripping on his tiny

.

daughter as she slept in her crib next to the table. | ' v .

& 4 -
PERS R ¢



. 4 ‘.
TEST DE LECTURE o o 7-2

N . 1

Nom: N ”\QQL,) Groupe: *
- . ~ N .

DIRECTIVES: Avec un crayon, rayez e seul mot dans chaque groupe de cinq
‘ ‘mots soulignés qui'est nettement superflu et qu1 n'a aucun sens

. dans le cgntexte du’texte. - -
s EXEMPLE- : John walked -exange- to school this mornlng
Dans 1° exemple, le mot 'lorange' est rayé car 11 est. nettement
superflu. .
IMPORTANT : Lisez tout le passage en essayant de le compréndre avant de
. rayer aucun mot. - - :
‘%.. ”~ ‘o A:
f Travaillez vite. Ne vous: arrétez pas longtemps sur ug_i¥fem.
: Ne rayez qu'un seul mot dans chaque groupe de cinq mots. 7
; ? .Répondez a tout item. Dans un cas d'incertitude, devinez. ’
s ) , ‘ ]
il ‘ \/ a
- .
‘One nlght the rain poured down' in toprenésx It

beagrlow steadiLy against,the w1ndows and roof. Inside/fgé shack up, Marie

» and Pierre worked feveﬁ;ghly over a without long wooden table on had which were

-

set tubes and off flasks and a small burner

Their faces were rolledrlntént as Plerre work held up to the light

. 7 ‘.
:> Eito Yish of dark, stﬁcky substance. Suddenly, a you_stream of water poured

-\ ' down through always a new hole in the spite roof and spattereduinta the dish.
e N o =

Pierre threw chemical the dish on the table in'diggust, sat down dish on.

Lbother a crude wooden chair, and put his head in baby his hands.

A

-

Marle it walked slowly ¥ over . to - Pierre and  put

©

hér, rain ‘arm round his shoulder. ''Never mind?' Don't let I the raih-Bother

' you "  Her voibe to was SOothing andAgentle ”Whi) look, their our -1little

Irene doesn t mind the raln

.
e , -

i 4
Pierre looked up to see a thin stream of water dripping on his tiny
. . ] B N

daughter as she slept in her crib next to the table.

128 - o :

k e e e

-~



/\f

. \ Lo
 dish. Pierre threw doesn't the dish on measuring the table in disgust,

TéST D:MLRE : : : 7-3

R Y
o \ .
om: . roupe:
«
. ‘o ’ l..‘ \ . %
l" ) \\v
DIRECTIVES: Ayec un crayon, rayez le seul mot dans chaque groupe de cing
mots soulignés qui est nettement superflu et QUL n'a aucun sens
‘ dans le qontexte du texte.
B ', .
EXEMPLE : . John walked<nﬁwﬁﬁhto school this morning.
‘ Dans 1'exemple; le mot "orange" est rayé camil est nettement
, superflu. 'i) ;
IMPORTANT :

Lisez tout le passage en essayant de le comprendre avant de
rayer aucun mot.

Travaillez v1te. Ne vous arrétez pas longtemps sur un item.

Q& Ne rayez.qu'un seul mot dans chaque groupe de ‘cing mots.
. ) Répon@e:1§ tout item. Dans un cas d'incertitude, devinez.
' =
‘ ) . Y
‘“ O%é' night the réfh poured down in torrents. It
. -beat steadlly against the to windows and roof Marie. Inside the 'shack,
Marle and Plerre/ﬁh&’worked feverishly over a long  wooden i Cable'
on which were like set tubes and flasks and a small disturb burner. Their
faces were and intent as Pierre held spite up to the light a dish of
. 9 ‘ P

had dark, sticky sﬁb@tance. Suddenly, a stream of water do poured

down through my a gew hole in the if’ roof and spattered ' into the

saf not down on 4 crude wooden chair, and put his take Head in his hands.

-

hghher:you.”

r

Marie walked slowly the over to Pierre-.always and pué her arm round

—_ his shoulder.

"Never mind. Don‘t.. am let the rain

. our little Irene doesn't'mind the rainy

Her our voice was baby's soothing and gentle. "_hy,'vtook,

|

Pierre looked up to see a thin gp;éam-of water d?Tpping on his tiny

daughter as she slept in her crib next ég the table.

s

1
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\ . TEST DE LECTURE . : 7 e

Nom: : \ \ : Groupe:

R - .
§ -
- . e
= —

DIR&CTIVES: Avec un crayon, raye le seul mot dans chadue groupe de cing
mots soylignés qui est nettement superflu et qui n'‘a aucun sens
dans le contexte du textes

[ 4 +

EXEMBLE ¢ John walked-e;aage—to school this mornlng ¢

Dans 1' exemple, le mot ''orange'" est rayé car il est nettement
superflu. Lo

IMPORTANT : Lisez tout le passage en essayant de le comprendre avant de
rayer aucun mot.

" Travaillez vite. Ne vous arréte? pas longtemps sur Zn iéem.
Ne tayez qu'un seul mot dans chaque groupe de cing motss .
* Répondeéz a tout item. Dans un cas d'incertitude, devinez.

— - : ) ' :
A number of years ago, an Austrianﬁamateur sc{entist by the name of .

«Friedrich Gedde, set out with 51mple equ1pment to see. how ants behave in the

presence of fire. He those chose an__ant-hill ‘for his experiment,

and be stuck a candle in itlﬁ’fbe anCS procédure of the common red variety,

came bury at once to investigate the unlighted candle fires, and after

' dﬂscovgrihgl that they «could they chew the stuff,. began
to went carry particles of it away. : .
“ Then . the qulte “candle was 11ghted All the ants

in the’ V1c1n1ty stopped probably at once in thelr all tasks and ‘'‘looked

,at the flame it. A few not approached it ‘and jumped into

g

o ‘ :
time the fire, probably trying to.bite damage the flame, thereby burning

themselves to death. 'After about a as dozen of them lead had died, tﬁe ants .

Aehanged'ta"ctics. Large ', individuals‘ climbed ‘soaked up on the

* #
T g "

(-3

candie, and at the meanwhile rim reared themselves on their this hind legs.:

In Chls position they sprayed the do flre with thelr abdominal f1u1d
™~

Although their legs and apntennae were scorched in the process, they
- ’ 1 -
took time to aim carefully. — -
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TEST DE LECTURE R . 8_2

Nom: j - Groupe:

. . s

.« A - P

_ DIRECTIVES: Avec un crayon, rayez le seul mot dans chaque groupe de cing
' mots soulignés qui .est nettement sgperflu et qui n'a aucun sens
dans le contexte du texte. -

-

EXEMPLE : John walked-eiéage-to school this morning.
) Dans 1;éxemple,‘Le mot ''orange'' est rayé car il est nettement
N . superflu. : ' ‘ ’
| { .
IMPORTANT : Lisez tout le passage en essayant de le comprendre avant de
. _rayer aucun mot. o

Travaillez v1te. Ne vous arrétez pas: 1ongtemps‘sur un item.
Ne rayez qu 'un seul ‘mot dans chaqué groupe de cinq mots.
v ‘ Répondez a tout item. Dans un cas d'incertitude, devinez:

. R -
£ B R
M * ”» A
=

“

A number of years ago, an Austrian amateur sc1entlst by the name of

Friedrich Gedde, set out with sxmple equipment to see how ants behave in the

presence of fire. He chose an ant-hill for fabulous his experiment, and

stuck a candle in better it. The ants, of the 'common took red variety, came

Al

at once to ihveﬁtigate the they unlighted candle, and after to discovering that'

they could chew the as stuff, began to carry particles of it that away.
) . e

Then  the _American candle was lighted. All the ants

t
in the their vicinity stopped at once in their in tasks and looked at

. the flaMe. A soaked few approached it and probabLy///meed Lnto the fire,

probably fight trying to bite the flame, thereby~burn1ng themselves to second

death. After about a dozen doing of them had back died, the ants :changed
A

tactics. . Large individuais for 'climbed ' up ~ on , the candle,

and at the dead rlm reared themselvescﬂxthelr hlnd legs. Although im this
fd ”
p0$1t1on better they sprayed the fire with their abdominal fluid.

\ .

- Although their legs and dntennae were scorched in the process,. they

.took time to aim carefully.

» ~



TEST DE LECTL_Ii(E' . ‘ 8.3

Nom: . \ £ Groupe:

1
Y

DIRECTIVES: Avec un crayon, rayez le seul mot dans chaque groupe de cinq |
mots soulignés qui est nettement superflu et qui n'a aucun sens
dans le contexte du texte.

EXEMPLE : John walked~e¥aage-to school this morning.

Dans 1l'exemple, le mot ''orange' est rayé car il est nettement
superflu:

X‘MPORTANT : Lisez tout le passage en essayant de le comprendre avant de
N\ rayer aucun mot.

Travaillez v1te Ne vous arrétez pas longtemps sur un item.
Ne rayez qu' un seml mot dans chaque groupe de cing mots.
Répondez a tout item. Dans un cas d'incertitude, devinez.

< -7

A number of years ago, an Austrian amateur scientist, by the name of

~

Friedrich Gedde, set out with simple eqyipment to see how ants behave in

the presence of fire. He ants chose an  ant-hill for his
1 :

AY

experiment repeated, and stuck a caﬁdle in it. The ants, relighted of the

S

common red variety, minutes came at once to investigate it the unlighted

candle, and after discovering ants that they could chew after the stuff, began

to carry particles an of it away.

Then the candle was a lighted. All the

ants the in the vicinity stopped at repaired < once in their tasks

and looked at the tried flame. A few approached damage it and jumped into

the fire, probably trying to ' second . bite the

none flame, thereby burning themselves to death. After dried about a dozen

of them had died, the ants hardly changed tactics.

/' Large was individuals climbed up on the candle, and at but the rim reared

themselves on their dried~hind legs. In this Risition they sprayed the fire
with their abdominal fluid.
Although their legs and antennae were scorched in the process, .they

L

took time to aim. carefully. o 9

A R Q



APPENDIX VI

6 N -
WORD L1§TS
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a
about
above
across

act

afraid
after
afternoon
again
against
ago

air

all -

almost

alone
along
already
also
always

‘am

American-

.an

and
animal
another
answer

i

anvthing
apple
are
arm
around
as

ask

at
away
baby
back
bad

DALE’S 749 WORD LIST

bag
ball

"band

bank
basket
be '
bear
beat
beautiful
because

_bed -

bee
been
before
began
begin
behind
being
believe
bell
belong
beside
bes:
better
between
big

bill
bird
bit |
black
bless
blind
blood
blow
blue
board
boat
body
bone

book
born
both
bottom
bow
box
boy

-branch

brave
bread

break ——

breakfast
bridge
bright
bring
broken
brother
brought
brown
build
building
built
burn
busy

but
butter
buy

by

cake
call
came
can

cap
captain
car
care
careful

" carry

case

134

Y

LY

catch
cause
cent
center -
chair
chance
change
chief
child
children
choose
Christmas
church
circle
city
class
clean
clear
clock
close
cloth

" clothes

cloud
coal . o,
coat
cold
colo;
come -
coming

company -

cook
cool
corn
corner
cost

. could

count
country

,course

cover
cow

. cried

Cross
crowd
crown
cry
cup
cut
dance
dark
day

-
L
-

-dead

dear
deep
did

die
different
dinner
do
doctor
does
dog
done

. don’t

door
deuble
down

draw

dream -

dress

drink

drive .
drop

dry

duyst

each

ear

early

¢

.k



" earth

éast
easy
eat
edge
€gg
eight
either
else
end
England
English

enough

even
evening
ever

.every

everything
except
expect

eye

face

fair

fall

famnily
fancy

far .

farm
farmer
fast

fat

father

feed

feel

feet

- fell

fellow
felt
fence
few

field
fight
fill
find
fine
finger
finish
fire
first
fish
fit -
five

o
oor

flower
fly
follow
food
foot

- for

forget .

forth
found
four
fresh
friend
from
front

" fruit
full .
game
garden
gate
gave
get
gift
girl
give
glad ~a=
glass

135

go

going
gold
golden
gone
good
got
grain
grass
gray
great
green
grew
ground
grow

guess
had

hair
half
hall
hand
hang
happy
hard
has
hat
have.
he
head
hear
heard
heart
heavy
help
her
here

-herself

hide
high

God '

hill
him
himself
his
hold
hole
home
hope
horse
hot
house

how,
hundred

hunt ht‘

hurry
hurt

[

ice

if

in
Indian
instead
into
iron

is 2
it

its.
jump
just
keep
kept
kill
kind
king
kiss
knee
knew
know
lady ..
laid

lake
land
large
last
late’
laugh
lay
lead
learn
leave
left
leg
lesson
It
letter
lie

lift
light

- like

line
lion
lips
listen

- little

live
load
long
look
lost

- lot

loud
love
low
made
mail
make
man
many
march
mark

<



N

/ |

market
matter
may

me
mean
measure
meat
meet
men

. met

middle
might
mile
milk
mill
mind
mine
minute
miss
money -

- month

moon -
more '
morning
most
mother
mountain
mouth
move ’
Mr.
Mrs.
much
music .
must
my
myself
name

* near

neck
need

neighbor

neither
nest
never
new
New York
next
nice
night
nine

no
noise -
none
noon
nor
north
nose
not
note
nothing
now
number
oak

" ocean

of -
.off

office

often

.old

on

once
‘one

only
open
or -
other
our
out
outside
over

136

own
page
paint
pair
paper
part
party
pass
path
pay
pén
people
pick
picture
piece
place
plain
plant
play
please
point
poor
post
pound
present
press
pretty
pull
put
quarter
queen
quick

3

quiet

quite
race
rain
ran -
rather
reach
read

ready

real
reason
red
remember
rest
rich
ride.
right
ring
river
road
rock .
rol
roof
room
rose
round
row
run
said
sail
salt
same
sand
sat
save
saw
say
school
sea
season
seat
second
see
seed
seem
seen
self

sell

send
sent
serve
set
seven
several
shake
shall
shape
she
sheep
shine
ship

3
. shoe

shop
short
should -
shoulder
show
shut
sick
side
“sign
silk °
silver
sing
sir
sister
sit
SiX
size
skin
sky
sleep
slow
small
smile
smoke
snow
SO

-




50t
soid
soldier
some
sormething
sometime
song
SOON
sound
south
space
speak
Spot
spread
spring
square
stand
star
start
station
stay
step
. stick
still
stone
stood
stop
store
storm
story
straight
street
strike
strong
such
sugar
suit
summer
sun
suppose

sure

surprise

'+ sweet

table
tail
take
talk
tall
taste
t&lach
teacher
tear
tell
ten |
than
thank
that

“the

their
them
then
there
these
they
thick
thin
thing
think .
this
those
though
thought
thousand
three

137 .

to
tocav
togetner
told
tomorrow
tongue
‘too
“took
top

touch
town

trade

under
until
up
upon
us
use

valley
very
visit
wait
walk
wall
want
war
warm
was
wash
waste
watch

i

A h Yo D

water
wave
way
we
wear .
weather
week
well
went
were
west
what
wheat
wheel
- when
where
whether
which
while
white
who
whole
whom
whose
why
wide
- wild
will
win
wind

window

wing
winter
wish
with

without

woman
wonder
wood
word

work
world
would

_ write

wrong
ya:d
year

‘ yellow

yes
yesterday
yet

you
young
your



-
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DALE’S 3000 WORD, LIST

Jd «ammount
able an
abouard and
about angel
above anger
absent * ° angry
accept anunal
accident another
account* answer
ache(ing) ant
acorn any
acre anybody
across anyhow
act(s) anjone
add anything
address anyway
admure anywhere
adventure  apart
afar apartment
afraid ape
after | apiece
afternoon  appear
afterward(s) apple -
again Apnl
against apron
age are
aged aren’t
ago arise
agree arithmetic
zh arm
ahead armful
aid army
aim arose
air around’
airfield amrange
airplane arrive(d)
airport arrow
airship art
airy " artist
alarm as
alike ash(es) -
alive - aside
all ‘ask .
alley asleep
alligator at
allow ate
almost . attack
slone atténd
along atteat:on
aloud August
already aunt
also author
always auto
am automobiie
America autumn
Amernican avenue

_ among awake(n)

away
awful(ly)
awhile

ax

baa

babe
baby (ies)
back
background
backward(s)
bacon
bad(ly)
badge
bag
bake(r)
bakery s
baking
ball
balloon
banana
band
bandage
bang
banjo
bank(er)
bar
barber
bare{ly)
barefoat
bark
barn
barrel
base
baseball
basement

- basket

bat
batch
bath
bathe

‘bathing

bathroom
bathtub
battle
battleship
bay
be(ing)
beach
bead
beam
bean

bear
beard
beast
beat(ing)
beautiful

Leautify
beauty
became
because
become
becoming
bed
bedbug

-bedroom

bedspread
bedtime
bee
beech
beet
beefsteak
beehive'
besn
beer
beet
before
beg
began
beggar
begged
begin
beginning
tegun
behave
behind
believe
bell
belong

‘below

belt
bench
bend
beneath
bent
berry (ies)
beside(s)
best

bet
better
between
bib
bible-
bicycle
bid

big ger)
bil
biilboard
bin '
bind
bird
cirth
birthday
biscut

138

bit

hite

biting
bitter
black
blackberry
blackbird
blackboard
blackness
blacksmith
blame

‘

blank
blanket -
blast ’
blaze
bleed
bless
blessing
blew
blind(s) ~
blindfold
block
biood
bloom
blossom
blot
blow
blue
bluekerry
biuebird
bluejay
blush
board
boast
boat

bob
bobwhite
body(ies)
boil(er)
bold
bone
bonnet

" boo

book
bookcase
bockkeeper
boom

boot

born
borrow
boss

both

. bather

bottle

bottom
bought
bounce

bow e

howl huret

bow wow  bury,
box(cs) bus
“boxcar bush

boxer bushe!
boy business
boyhood  busy
bracelet  but

brain butcher
brale butt

bran butter -
branch buttercup
brass butterfly
brave buttermitk
bread butterscotch
break button
breakfast  buttonhole
breast buy
breath buzz
breathe " by

breeze bye

brick

bnde cab

bridge cabbage
br:ght cabin
brightness cabinet
bnng .cackle.
broad cage
broadcast cake
broks{n) calendar
brook calf
broom call{er) {ing)
brother came
brought  camel
brown . amp
brush campfire
bubble . an -
bucket aarnal
buckie canary
bud candle
buffalo candlest:ck.
bug candy .
buggv cane
build cannon
building  cannot
built - @noc
bulb can't

bull ‘canvon
bullet cap

bum <ape
bumblebee cap.tal
tump CIRtZN
byn car

bunch ‘ cn.x
bundle cardboadd
Lunnv. care



s o -

careful
careless
carelessness
carload
L‘ercntcr
carpet
carnage
carrot
qrry

cart

cane

case

cash
cashier
castle

cat
catbird
catch
catcher
caterpillar

. catfsh

catsup
cattle
caught
cause
cave
ceiling
el
cellar
cent
center
cereal
certain(ly)
chain
chair
chalk
champion,
chance
change
chap
charge
charm>
chart
chase
chatter
chesp
cheat
check .
checkers
check
cheer
cheese -

. chcrr}'

thest
chew'
chick
cudken
LlnL‘f
amn,

L

childhood
children
chill(y)
chimney
¢hun

china

chip
chipmunk
chocolate
chaice
choose
chop
chorus
chase{n)
christen
Christmas
church
chum
cigarette
circle
circus
titizen
aty

clang

clap

class

. classmate

classrgom
claw
clay
ciean(er)
clear
clerk
clever
click
chi
climb
clip
cloax
clock
close
cioset
cloth
clothes
clothing
cloud(v)
‘lover
clown
club
cluck
clump
coach
coal
toast,
coat

ceb
cobbler
cocoa
coconut

I
Ly

cocoon
cod.
codfish
coffce
coffeepot
com

coid
collar
college
color(ed)
colt
colump
comb
come
comfort
comijc
coming
company

.compare

conductor
cone
connetct

coo
cook(ed)
cook(ing)
cooky (ie) (s)
cool(er)
coop
copper
cop
cord
cork
corn
commer
correct
cost
cot
cottage
cotton
couch
cough
couid
couldn't
count
counter
country -
county
course
court
cousin
caover

cow
coward(ly)
cowboy
cozy

crab

crack
cracker
cradle

139

cramps dart do
cranberry  dash dock
crank(y) date doctor
crash daughter  does
crawl dawn dousn’t
tazy day « dog
cteam(y)  daybreak  doll
creck daytime dollar
creep dead dolly
crept deaf done
cried deal donkey
croak  dear don't
crock(ed) . death door
crep December  doorbell
cross(ing)  decide doorknab
cross-eyed  deck doorstep
crow deed dope
crowd(ed) deep > dot
crown deer * .double
cruel defeat dough
crumb defend dove
crumble defense . down
crush delight downstairs
crust dex downtown
cry(ies) dentist dozen
cub depend drag
cuff depasit drain
cup describe drank
cupboard ~ desert draw(er)
cupful deserve draw(ing)
cure desire drcam
curl(y) desk dress
curtain destroy dresser
curve devil dressmaker
cushion dew drew .
custard damond  dned
customer *~ did dnft

cut ~didn’t dnll

cute diefd){s) dnnk
cutting d:flerence  dnp

diferent  drne(n)

dab dig dnves
dad dim drop
daddy dime drove
daily . dine « drown
dairy ding-dong  drowsy
daisy dinner drug
dam dip drum
damage ditect drunk
dame direction  dry
damp - dut(y) duck
dance(r) discorer . duc
dancing dish dug
dandy dislike dull
danger{ous) dismiss cumb
dare ditch dump
dark(ness)  dive - dunng
darling diner dust{v)
darn . diade duty

dwarf
dwell

dwclt f

dimng

cach
cager
eagle
ear
early
earn
earth

east(emn)
h
t{en)
edge
€58
h .
eight
&ghteen
¢ighth
eighty
either
elbow
elder |
eldest
electne *
electricity
ciephant
cleven
elf .
elm’
else
clse gre
empty*
ead(ing)
enemy
engine
engineer
English
enjoy
enough
enter
envelope
equal
erase(r)
errand
escape
eve
cven
evcning
cver
every
crenhady
cvervdav
¢Lvenone
eserthing
crenhioie
el

¢



cuact fiddle follow (ing)
except feld - fond
exchange ,3*’ fite food
exeited 54 fifteen fool
exciting fifth foolish
excuse hity foot
exit’ fig football
expect fight footprint
explam figure for
extra file forehead
eye gl _ forest
eycbrow film . forget
finally forgive
fable find forgot(ten)
face " fine fork:
facing boger form
fact finish fort
factory fire forth
fad firearm fortune
fant firecracker  forty
faxe fireplace  forward
fairy fireworks fought
faith fring found
fake first * fountain
fall fish four
false fdberman o uteen
famaly fist fourth
fan fit(s) fox
fancy five frame
far fix free
ff:r:may flag freedom
re flake freeze
farmer flame frerhe
farm(ing)  flap F rcxgxc;x
far off fash  goch
farther fashlight ¢ &
fashion fat
dav
fast flea f?ed Y
fasten flesh o
fnend(lv)
fat flew friendshi
father fies ¢ CE . ‘P
fault Hight fonten
favor flip f:og
favorite flip-flop f om
fear » float fmn‘t
feast flock ross
feather ~ flood ~ frown
February  floor froze
fed flop fruit
feed flour fry
feel flow fudge
feet flower(y) fuel
fell flutter tuil (y)
fellow fiv fun
felt foam funny
fence fog fur
fever foggy furniture
few fold , further
fuzzy

ab folks

Yy
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gain gown
gallon grab
gallop gractous
game grade
gang gramn
garage grand
g:nbzgc gr:ndchﬂd
garden grandchildren
gas granddaughter
“gasoline grandfather
gate grandma
gather grandmother
gave grandpa
gay grandson
gear ' grandstand
geest grape(s)
general grapefruit
gentle < ,
gentleman  grasshopper
gentlemen  gratesul
geography  grave
get rgravel
getting graveyard
grant gravy
gut gray
gingerbread  graze
gel . grease
gve(n) great
qving green
glad(ly) =~ greet
glance grew
gass(es)  guod
gleam groan
ghde . grocery
glory ground
glove group
glow grove
glue grow:
go(ing) guard
goes guess
goal guest
goat guide
gobble guif
God(g) gum
godmather  gun
gold(en) gunpowder
goldhsh guy
golf
gone ha
good(s) habit
good-by(bve) had
good-looking  hadn't
goodness hail
goody Uhaue
goose haircat”
gooseberry hairoin
gat half
govern® hall
government  halt

ham
hammer
hand -
handful
handles-
chief
handle
handwrnit.
ng
hang .
happen
happity
happiness
happy

‘harbor

hard
hardly
hardship
hardware
hare
hark
harm
hamess
harp
harvest
has '
hasa't
haste{n)
hasty
hat
4watch
hatchet
hate
haul
have
haven't

- having

hawk
hay
havhieid
haystack
he
head
hesdache
heal
health(y)
heap
hear(ing)
heard
heart
heat(cr)
heaven
heavy
he'd
heel
height
held

hell

he'll

i

hello
helmet
helpier)
helpful
hicm

hen
henhouse
her(s)
herd”
here
here's
hero
herself
he's

hey
hickory
hid
hidden
hide
high
highway
hull )
hillside
hilltop

- hiily

him
himselt
hind,
hint

hs

hl?:'

hiy |

huss

history
hit 7
hitch
hive
ho

hoe

liog
hold(er)
hole
holiday
hollow
holy
home
homely
homesick
honest
honey
honey bee
horieymoon
honk
henor
hood
hoof
hock
heop
hep

4 .
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hopeful)
hopcless
Lo
hotse
horseback
horseshac
hose
hospital
host

hot

hotel
haund
hour
house
housctop
housewufe
houscwork
how
however
howl

- hug

.bumble .

huge
hum.

hump
huendred
hung
hunger
hungry
hunk
hunt{er)
humah
hurried
huny
hurt
husband
hush
hut, y
hymn

I,

ice

icy

I'd

idea

idéal

if

il

I

I'm
important
impossible
improve
in
inch{es)

_income

mdeed
Indian
indoors

nk

mn

msect
mside
stant
mstead
mnsuit
ntend
interested
mteresting
mnto
invite

iron

15

island
st

it N
its

1t's

itsclf ¥

n

Tve

ivory
ivy
jacket

jacks
jail

. jJam

January
Jar

jaw

jay

jelly
jellyfish
jerk

g

job
jockey
join
joke ;
joxing
jolly/
journey
foy (ful)
joyqus
judge
jug
juice,
juity
a]uly
jump
June
juniot
junk
st

-

Leen
Leep
kept

Aettle
key

hck

kid

kill (ed)
kind(ly)
kindness
king
kingdom
kiss
kitchen
kite
kitten
kitty
knee
-kneel,
knew

" knife

knit
knives
knaob
knock
knot
know

" . known

la“cc
lad
ladder

 ladies

lady
laid
lake
lamb

. lame

lamp
land
lane
language
lantern
lap

lard
large
lash
lass

last

late
laugh
laundry
law
lawn
lawver
lay

lazy
lead
leader
leaf
Te.ak
lean

W%
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leap

lcarn (ed)
lcast,
leather
leave(1ing)
led

left

leg
lemon
lemonade
lend
length
less
lesscn

let

let's
letter
letting

tuce
level
- liberty

Library
lice
hek -

- Id

lie
life
Iaft .
light(ness)
lightning
like
likely

«. liking
lily .
Iimb
lime
limp

Y line
lingn 4
lion
lip
list
listen
it
little
live(s)
lively
liver
living
lizard
load
loaf
loan .
loaves
lock
locomotive
log
lane
lonely

b
¢

lonesome
long
look
lookout
loop
loose
lord
lose(r)
loss
lost
ot
loud
love
lovely
lover
low
luck(y)
lumber
lump
lunch
lying

ma
mac"mc

. machinery

mad
made -
magazine
magic
maid
mai
mailbox
mailman.
major
make
making
male o
mama
mamma
man
manager
mane.
manger
many
map
maple

- _marble’

march (M)
mare
mark
market
matriage
married
marry
mask
mast
master
mat
m;xtch

‘matter
mattress
“may(My

maybe
miaypr
mavpoie
me
wcadow
meal
mcan(s)
meant
measure
meat
medicine
meet(ing)
melt
mcmbc& ’
men
mend
“mcow
merry
mess
message
met
metal
mew
mice
muddle
midnight
might{y)
mile
milk”
milkman
null

A miiles
muihon
mind
mine
miner
mint
minute’
mirror*

* nuschief
muss{ M)
misspell
mistake §
misty
mitt
mitten
mix
moment
Monday
nioney
monley
month
moo
nioon

: moonhghf .

nQasc

7

mop
maore
mornung © .
moriow
moss
most{ly)
mother
motor
mount
mountamn
mouse
mouth
move
movie
movics
moving
mow

Mr., Mis.
much

mud
muddy

)

. Mug

mule
multiply
murder
music,
must
my
myscif
nail
nanie
nap
napkin

" narrow

nasty ¢
naughty
navy
near *
nearby
nearly

‘necat

neek
nccktie
need
needle
ncedn't
Negro
neighbor
seighborhood
ucither
nerve

nest

nct

ne.er
ncvermore
ncw

ncws
newspaper

A



s

next orchard
nibble order
nice ore
nickel organ
night other
nightgown othenvise
ane . ouch
wm'nc'ﬁ ought -
“hinety our(s)
no ourselves
nobody out
nod outdoors
noise t
noisy outlaw
none outline
noon outside °
nor outward
notth(erm) oven
nose . over
not overalld
note overcoat
nothing overeat
notite overhead
November overhear
now ovemnight
nowhere  overturn
number owe
nurse owing ¥
nut owl
oo own(er)
oak ox *
oar . ]
oatmeal . ,pa
oats ace
obey ﬁgack .
ocean, package
o'clock pad
October page
odd . paid
of pail
oft pain(ful)
offer paint(er)
office © painting
officer pair -
. often pal
oh palace
ail pale
old ° + pan
old- pancake
fashioned pane
on pansy
once pants
Oﬂ'c papa
onion » papet
only parade
onward pardon
.open parent
or park o
-orange part(ly)

142

partner pit
party pitch
pass pitcher
passenger . pity
past place
paste plain
pasture - plan

pat plane
patch plant
path plate
patter platform
pave platter
pavement  playjfer)
paw plavground
pay ~ playhouse
payment  playmate
pea(s)  plaything
peace(ful) pleasant
peach(es) - please
peak .pleasure
peanut plenty

- pear plow¥
 peatl plug
peck plum
peek et
peel pocketbook
peep pocm
peg point
n ison
1;:m:il ' ggkc'
penny pole
people police
pepper policeman
peppermint  polish
perfume polite
perhdps pond
person | ponies
pet . pony
phone poal
piano poor
pick op
pickle popcom
picnic popped
picture porch
pie - pork
piece " possidle
Pig post
pigeon: -postage
piggy postman -
pile pot °
pil potato(es)
pillow ~ pound
pin- _ pourd'
me . wder
l;:im:npplc gﬁwcr(ful)e
pink ~praise
pint pray
pipe praver
pistol prepare

‘race

T

present
pretty
prics
prick

. prmcc

princess
print
prison
prize
promise
proper
protect
proud
prove
prune

‘public

uddle
guff
pull
pump
pumpkin
punch
punish
pup
pupil
PUpPY
pure
purple
purse
push
puss
pussy

pussycat

put
putting
puzzle

quack
quart
quarter
Gueen
queer
questicn

qu@ck(ly) )

quiet
quilt
quit

quite

rabbit

rack
radio
radish
rag

rail
rmlroad
railway
rain(y)

~

rainbow nng
raise rnp
raisin npe
rake nsc
ram . nsing
ran . river
ranch road
1ang roadside
rap rear
rapidly roast
rat rob
rate robber :
rather robe ’
rattle / robin
aw rock(y)
ray rocket ¢
reach " rode
read roll /
reader 7 roller’ ’
' reading roof
ready room
real rooster
really root
reap rope .
rear rose, 4
reasdn rosebud f
rebuild | ot
receive rotten
recess rough
record round
red route
redbird row
redbreast  rowboat ) .
refuse roval
reindeer rub
rejoice rubbed
remain rubber
remember  rubbish’ .
remind rug :
remove nule(r) ‘ .
rent rumble a
repair run
¢ ‘repay rung |
repeat runner
report running
rest tush
return rust(v) )
Teview et ®
+ reward ‘
1ib sack
- thbbon sad \
.. rice saddle Vv
rich sadness
1id safe R
riddle safety .
ride{r) said
nding 7 .sal
nght suiboat
rim saijor

\q'?

G



ES

saint

salad

sale

salt
;T sdine

sand(y)

sandwich

sang

sank

schoolboy
schoolhouse
schoolmaster
- schoolrgom
scorch

score '
scrap

.. SCTape

, scratch
scream
screen
screw
scrub
sea -
seal .\
seam *
search
. season
séats
second

et
. scw:} ing)
seed
seek
© szem
seen
seesaw
select
© self
selfish
sell
send
sense

sent
sentence
segfarate
September
servant
serve
service
set
seiting
settle
settlement
seven
seventeen
seventh
seventy
several
sew
shade
ow
shady
shake(r)
shaking
shall
shame \
shan’t
shape .
share
sharp
shave
she
she’d
she’ll
she's
shear (s)
shed
sheep
sheet
shelf
shell
shepherd
shine
shining
shiny
shi
shd?t
shock
shoe
shoemaker
shone °
shook
shoot
shop
shopping
shore
short
shot
<houid
shoulder
shauldn’

shout
shoyel
show
shower
shut
shy
sick {ness)
side
sidewalk
sideways
sigh
sight
Sign
silence
silent
silk
51l -
silly
silver
simple
., sin
since
sing
singer
single
sink -~
sip
sir
sis
sissy
sister
sit
sitting
six
sixteen
sixth
sixty
size
skate
skater
skj e
skin
skip
skirt
sky
slam
slap
slate
siave
sled
sleep(y)
sleeve
sleigh
slept
shce
shid
siide
shing
slip

143

-

- shipped

shipper
slippery
shit
slow(iy)
sly

smack
small
‘smart

smell .
smile )

smoath
soad
.snake
saap
snapping
sneeze
snow(y)
snowball
snowfake
snud
snug

50

soak

504

sobp
socks
-sod

soda

sofa

soft

soil

sold
soldier
sole

some
somebody
somehow
someone
sometking
sometime(s)
somewhere
son

song

soon

sore
sOrTOW
sorry

cort

soul

sound
soup

sour
scuth{emn)
space
spade
" spank
Sparrow

w

”

speak(er)

spear
speech
speed
spell(ing)
spend
spent
spider
spike
spull

‘ splﬂ
smoke »

spinach
spirit
Spit
spiash
spodl -
spoke
spoak
spoon
sport
spot
spread
nn
gn'ngtimc
sprinkle
square
uash
guak
squeeze
squirrel
stable
stack
stage
stair
stail
st
tand
star
stare
start
starve
state
staticn
stay
steak
steal
steam
steamnboat
stezmer
steel
steep .
stecple
steer
stem
step
stepping
stick {y)
shiff
stll{ ness)

<

-

sting
i

'?z:tch
stock -
stocking
stole
stone
stood
stool
stoop
stop

stopped
stopping
store
stores
stork
storm(y)
story
stove
straight
strange(r)
strap
straw
strawbcn:'y
stream
street
stretch
sting
strip

. stripes

strong
stuck
stidy
ssuft -
stump
stung
subject ,
such
suck
“sudden
suffer
sugar
suat
sum
summmer
sun
Sunday
sunfiower
sung .
sunk
sunhght
sunny
sunrse
sunset
sunshine
supper
suspose
surefly)
sugface
)

o

SUIPI’ISC
swallow
Swam
S“BXHP
swan
swat
swear
sweat
eater
sweep
sweet{ness)
swestheart
T~
swept
swift
swim
swimming
swing
switch
sword
swore

tabie
tablecloth .
tablespoon
tablet
tack

tag

tail
tailor
take(n)
tzking

- kale

talkfer)
tall
tame
tan
tank -
t3p- -
tape

tar
tardy
task
taste |
tayuzht
tax

tea
teach{er) .
team
tear -
tease
teaspoon
teet
telcphone
tell
temper
tea -

©tonns

tene



term
termble

T test
than
thankis)
titunaful
Thanks-

giving

that
that's
the
theater

thee .

theu
them
then
there
these
they
they'd
they’il
. they're
thev've
thick
thief
thimb:e
thin
thing
thing
"« thud
thursty
thirteen
thirty
this
tho
thern
those
though
thought
thousand
« thread
three
threw
thraat
throne
. through
-throw {n)
thumb
" thunder
‘Thursday
thy .
tick
ticket
s tickle
e
tiger
~ tight
il
ume

hn
tinkle
tinvy

tip
tiptoc
tire
tired

‘tis

title

to

toad
toadstool
toast 1
tobacco
today
toe

. together

toilet
told
tomato
tomorow
ton

tone
tongue
tonight
too

took

tooi

toot
tooth
toothbrusty

’

toothprck—

top

tore
tom
toss |
touch
tow
toward(s)
towel
tom et
tow
tov
trace
track

. trade

train
tamp
tp
troy
treasure

o treat

tree
tnck
tnevele
ned
trim
thp
trolley

.4
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trouble valentine weed
truck " valley week
true valuable “weep
truiy value wegh
trunk vase weicome
trust vegetabie well
truth velvet -we'll
try very went
tub vessel " were
Tuesday victory we're
tug viewy west(em)
4ulip - 'vxlbgc wet
tumbie vine we've
tune vialet - whale
tunnel visit what
turkey visitor what's
tum voice wheszt
turtle vote wheel
twelve when
taenty wag enever
twice wagon . whete
twig , waist which
twin wait . while
two wake(n) whip
walk whipped
uglv wall whul
umbrella ~ wainut whishy
uncle ‘want . whisper
under war whastle
‘undesstand  W3Tm white
underscar WD who
undress was whao'd:
unfar wash(ex) whole
unfijished ~washtub . -who'll
anfdid . wont \VhOF‘I
unfriendlv  Waste who's
© watch whaose
unhappy <
N watthman whe
unhurt water wicked
‘l’}n‘ffg watermelon  ‘wide
nS h Waterprooi  wife
l? d“ wave ,  wiggie
wild
nn!mmm way wiidcat
uniess wavside will |
nngcns_:nt we willing
unt a weak(ness)  wiilow -
unwiling  yesken wint
up weaalth wind{v]
upon weapon windiml
uppes wear v indow
upset weary wine
upside, weather \th,\
upstairs - weave . wink ' -
uptown  web " wanner
upward we'd winter
us wedding wipe
use{d) Wednesdzy * wire
useful wee * wise

youngster
vouris;
\ou're
seurself
soursclves
vouth
tou'ye

wish
wit
witch
with
without
woke
wolf
wothan
women
won’ R
wonder ‘
wonderful

won't /
wood{en) ,
woodpecker

woods

wool .
woolen '

word

wore |

workman
world

- worm

worn

worry

worse ..
worst :
worth

would '
wouldn't.’ LT
wound '
WOve

wiap

wrapped -
wrerk :

wien

wring ,

wxte

wonting

written
wrong
wrote
wrung - ‘-
vard
yarn
rear
vell
vellow
yes’
vesterday . ’
vet s
voik )
vonder

vou

vau'd

vou'l

young *. s

work(er) . . /
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STONE’S REUISE*&DRD LIST

[ ]
. T
2 baz
able | ball :
abuut balloon
above bane
accoss bank
.acz barx®
add tars
afraid basker
after be -
aftomoon. bean
again hear
agains: beat
250 . beautiful -
air became
airplane because
alarme become
all hed
alrrost bee :
aione " been
along hefore
alrcady heean
also hepin
always Lehind
ar beliove
among bell
an : belong
and herd.
angary Lent
animal beside
other best
g:swe; better
any v . bétwezn .
anyone - big
anwvthing bird
app;*ar . {)i rthday
appic st
are e
arm ' - black .
around hiankaot
arrow _blew
as . bIOCk ~
ask hiow
aslecp T oohiee
at *  bodrd’ .
ate, hoat | ‘
cttention book - ~
aunt boot
awake .. horn
fway | borrow
. . hath »
haly Lother
- Dback betile .
bad bottom %

°

boygh:
how
Lpx
boy
branch
brave
nread
break

breakfast

breath
brick
bridge
‘bright
bring
broke
hrcken

hrother

brought

trown
brush
haiid
bump
Jburmn
hus
busy
but
Jhutter
button
buy

, by

.

-cabin
cage
take
call
canic
camp .
can .
canele
candy
can's
cap
captain
car
card
carc
careful
currot
earry
fnsu
castle
catl
catch .

\

e

cattic
caufhe
Ciluae
cent
certain
chair
chance
change
chase
chicken .
chéieif ™
ch .
children )
church ' -
crcle
circus
oty

cap -
clean
clever
ciift

cicse ¢
cloth
clothes
clown
coat
cold -
color
cogpe
cotrifortable
company
contest
conitinue
cook
rool -
corner
couid
count
country
ourse

S tover

cow

crawl
‘. cream
e

cap

ceintaan, -

cut

. -Dad
dance

-

.

danger

danrcrous

darle
dash

dauaht,

3y
dear
decule
dec

_desk

did
didn’t
die

dgﬁercnt

diz.
dinner

direction
disappear

er

dizappoint
discover
distance

do
doctor
doet
dee
dollar-
done
don’t
door
down
dragon
dream
dress
drink
drive
drop
drove
dary
duck
during
dust

cach
cager
ear -
early
£3M
earth
easy .
eyt
‘edge
eg

.
.

i
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eight five " ground
eighteen gag group
eithes ast gTow
elephar: flat growl,
else flew gucss
emply ggor gun
end wer \
eremy ﬂzl had
cnough foilow Yinit

':er {food Egi;
even for hall
ever foresg hané
A
cervthing  [onh, pang
e:tccpt four =, - happen
cxcite fourth thpmcss

4 exclaim fox Q:‘?Ef 7
explain fresh \ harm
eye Afriend has
. . fnghte:: “hat
face ' %rog hate
fact fmm' have .
Sair \ fmf’: he ;
fall rele kead
familv f“‘_] hear | -~
far - fun heard
farm funny heavy
farmer sur held
farther hello
fast ' game help
fat garden hen
jather gasp ’ her
feather pate here
feed gave herself
feel get ke's
feet aiant nd
fell gift hide
fellow girl hich
feit give” hill
fence . alad . him
eve ( plass . himself
field ' a his
ficrce moat hit
fight gone hold
fitmre vood hole
fill . rot holiday
finx] grancl{ather Laome
.
fine grandmother honey
fiin friss hap
Fmger gay horn
fimgh | rieat’ Lo
fire green - lol.
first,’ grew hontr
fish i Liotise .

-

iadder T

how
hewl lady - '
aus lﬂ.ld v
nundred . lake -
Lung land” .
nungry large r
hunt last
hurry iate
Lurt laugh
tusband lay
- pyp
T éead
lcars
idea 1
. east
1f 11
I!u ; ) cave
™ If.‘ft
im ]
. . Lo
lmazine less
important et
in xe 1 .
inch ‘eft'vr , '
indeed 1oLre .
bt . lick
}ﬂSIdc . 'liit
%nst?&a ;i”ht
!gt‘?te c hliace
‘lsw‘ “ Hne
! lion
it Vigs
it’s Ceopee
its Igsten
little .
live :
Jacket load
iar long : :
- Jet look .
joh lost '
join 1ot
_ joke , loud
joy . love
JumpPree, low
just luck
. lump
keep lunch
kept
Koy machine ,
kiek miade
kil magic
kind . maul . v
king . .make
lttehen man
Iitten muany
Lhee march
lnew . toark
knaek T mnrkel .
kuow master



™

@

atter
may
mavbe
e
mean
meant
‘meat
meet
melt-
mon
mersy
met s .
middle *
might
mile
milk .
xilkeman
mind
mine
minute
miss
mistake
-meraent
money
monkey
=enth -
more
morning
most °
mother
moutitain
mcuse
mouth
move
much
mud
music
must
my

name
near

"neck

neod

needdle
neirhbor
noighburhnad
nest

rnever -

" New

nex|
milibile

nicy

night |
nine )

e

i

no
nod
notse
nong
north
nose

not

‘ note

nothing
notice
now
oumber

orange
crder
other
our

out
outside
over
owl
own

pnc(ilc
pdi
pail
paint
pair

palace

pan -~
paper
parade

“parent

park
part
party
(RILE!
[,
pandurn
petth
pnw

pay’

I3

a

\

o

pearut .
peek -

.pen

penny
people
perfect
pernaps
person
pet
pick
picnic
picture
pie - .
piece
pig
pile
pin T
place
plan
p.ant
piay
pleasant
picase
plenty
plow
pocke?
point
poke -
pole
policcrman
ponid
poor
pop
pastman

pot .

potato
pound
pour
practice
prepare
prosent
protend
nretly
mincess
prizo

) prn‘. n)h]y‘

problem
promise -
protect
proud

pull
pull !
puppy

push

put

queen-
queer
quick
quiet
quize
rabbit
raccoon
race
racdio

© rag
rain ¢

raise
ran
ranch
Tang
reach
read
ready
real
red

“refuse

remerssber
roply

rast -
return
reward

. rich

ride
richt
ring
river
road.
roar
rock
rode’
roll
zoof -
Toom |

.rope

round
row
rih
rulo
run
rush

Sﬂd .
anfo:
nnid

-

‘wil

o

salt -

KHuno '

* seed

scold
scratch
s¢ream
sea .
scat ,
second |
secret
sce

scem
seen
sell
send ’
sent
scven
scveral
seW
sradow
shake
shail |
shape
she
shesp
shell

.shine

ship
shoe ‘
shone C
shook

shoot

shop

shore

short

shot

should

show .
sick

side

stehit

aien

simnal

- silent

willy - L N
wlver™ -

_siten

=~y ) Vs

- amler



sit store

six. story’
size _straight
skip *airmuige
sky , street

. sled stretch
sieep strike
slid strong -
slide such
slow sudden
small sugar
smart suit
smell summer
smile . sun |
smokd supper
snap ‘suppesa
shiff sure
snow surprise
50 - swallow
soft sweet .
scld swim
some swing
something ‘
sometimes table
son - zail
scng ke
soon taltk
sorry tall
_sougd tap ‘
spgzazk\v taste
special teack
spend teacher
spill 7 team
splash tear
spoke teeth
spot teiephone

_ spread - tell
spring ‘ ,ten
squirrel tent
stand than
star thank
start that
station that's
stav ' the
step their
stick™ them
still - . then

* stone there
stond these
stop. they &

2 hd '
>
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thick twelve
tiiny twvin
thing two
think,
third urly | .
this aincle
thosz under
rhough unhappy
though: - until
three up
chrow upon
througs upstairs
throw us
t ‘ use
tiger usual
ticht -
*ime valley
tiny . vegetable
tip very
tire vitlage
to visit
today voice
toe
togetner wag
icld wagon
100 ISV wait
toe wake
took walk
tocth - want
top war
touch warm
toward - was
tewer wash
town waste
toy . watch
track water
traffic rave
irain way
trap ’ we
tree wear
rick weather °
trip . week
trot well
truck . went
truc were
trunk ’ wet
what
turkey «Wheel
turn. when |
turtle where
which
. A
- .

while
whisper
whistle
whits
who
whole’
‘Wwhose
why
widle
wife
wiil
win
wind -
window
wing
wini
winter
wire -
wise
wish
with: *
without
woke
wolf
woman -
women
wonder
won't
wood
word
wore
_work
world
worm
worry
worth
would
wrong

s

yard
vear
yell
yellow
ves
yet
you

. yeunsg
your

%00

"~

'




