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ABSTRACT - -

SMALL SCHOOLS, CHURCH SCHOOLS AND A ONE ROOM SEVENTH=DAY :

1

ADVENTIST SCHOOL: I\ DESCRIPTIVE STUDY

“

.

Sylvia Pollyne Greaves
\

*
L

This is a study which-examines the research findings
of some small schools and the views of various-religious
groups on education. The views on education of various

1 ’

religious groups - Amish, Mennonites, Jewish, Mormons and y/g,
Lutherans - are presented but particular attention has been

given to the Seventh-day Adventisy$sS. A detailed destription

has been presented of an elementary one room, multiple

grade Seygé;h-day Adventist school, its curriculum and
philosophy of education together with an analysis of some
students' and ;eacher'é comments on their church school T
experiences. This study is by no means con;lusive, but it

at least Qakes spggestigns for further research into the

area of the effects of religious education on students and

school performance.
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INTRODUCTION

"AN ACCOUNT OF THE STUDY

L2
3

The ppzsose of this study is to describe some pe;sqnal
teacliing experiences as well as some students' reflections ’
about their experiences in a one room elementa&y sebenth—day
Kdvontilt church school. Originally the intent was to givq.
‘an analytic description of a group of students who attended
the one room church school and show how the sc‘:hool affected
their future aﬁhiqvements. That is, I had thought that I
could describe andexplain the effect of the one xoom church
sphool experience on the students' career patterns. However,

during the data collecting process I became aware that fﬁa*

could not show that it was the specific one room church schaol -

experiepca which affected the various individuals' career .°
choices. The responses received fro; the forme; students

of the school pointedto a general phenomenon. More speci-
fically, I became aware\;f the extent to which my parsohal
involvement and commitment to the churéh school affected

the kinds of responses I received from the various students.
Indeed, the main feature which emerged from this study is
the profound impact which the social and religious life in

the church school had on both the teacher and students.

t

The substantial impact which the church school seemed
to have had on its participants led me to explore the litera-

»
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ture on small schools iﬁ gene;al and churcﬁ‘schools in
particular. Research studies in this&rea, however, are
limited; and there is np‘conéiﬁgive evidence as to whether
these schools do in fact affecg school performance. Thus
the study is highly descriptive; providing a review of the'
literature of various religious groups and their schools and

a lengthy discussion of the Seventh-day Adventists' views

on education and how some students perceived their experi-

ences in a one room one teacher church school.

The Research Process

Information ffom the students' school records was
gathered %romthe-pariod 1963 (when I first began teaching
aé the school in Montreal) to 1978. Since all the students
were relocated, I wrote a personal letter which was accom-
panied by a blank cassette to 20 students who attended ‘the
school for at least a two year period and requested that
they tell me about their recollections. For instance, I
asked what tﬁey fglt they achieved from this particular:
school, their learning experiences, where they are now‘
acadggically, whether theyrfeel their present academic or
social positions and/or experiences had partly to do with
their church school education. They were given the oppor-
tunité tq recérd what they wished to say about their school
experiences (recollections) and their .time spent there.

»

Fourteen responses were received,

1 A copy of the letter can be found in Appendix A, p.89.
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I chose .20 students simply on the basis of the length
of'time they attended‘séhool. The school doeg emphagize the
Scceptance of non-Seventh-déy Adventist students at a ratijo
of 1:6, however, it seemed inevitable that the sample would -
consist only of Seventh-d5§'Adventist students. In the many
years (16) that I,haée been associated with the sqhool there
have been approximately 6 non-Seventh-day Adveftist students.

As I received replies to my letters, I gathered data
from the atudents'\schgpl records. What is most interesting
is that I had expected diversg resﬁonses. However, all
students with the exception of onewho reaponde; were still
with the church. They all emphasized their association with
the school and the church. The students' descri ons of
métivation and personal learning experiences were seémingly
acquired within a broader perspective; that is a religious

one and not merely an educational oné. Their 'good reasorns'’

for pursuing an educational career was a religious one.

Practical Considerations

!
J.W. Best posits the possibility that although accounts

may be genuine, there are questions to be asked‘about recol- .
lections, such as, does the account reveal a true picture?
What about the writer? Was s/he honest, competent, unsiascd,
or was s/he too sympathetic to give a true picture? Were
there any motive; for distorting the’account? Was s/he able

to remember accurately what h;ppene¢? hAlthough theup questions

might be difficult to answer, the researcher must be sure

‘
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‘ It is the individual's experience and\his/her i = i 2
) A . . ! L} € t
pretation of it - "his/her world" .- that-thg researcher must

. seek .to understand, and not the/réggg;cher's\ewn interpreta-

_that "It allows access to private information and gives- the
. only drgﬁ'oﬁ the meaning’ and intelligibility from rhe per-

‘ The Free Press, 1979, p. 63. \

g e A e Ty i e —_—-
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2

that the d?ta is accurate.

tion of the ipdividual's "world". In eliciti g'information
of personal accounts, it would seem that face to face -inter-

viewing would be the best tool: Schwartz & Jacgbs affirm

researcher some nominal control over the kind an{l amount of

information he gets. Such control. is notably absent when .
. R /‘-’] .

letters, diaries, or similar materials are/;elie upon ‘

exclusively." 3 ' v ot

+ As Schwartz points out there are issues asspciated with
the method of obtaining and interpreting wrltten ersonal
accounts, such as possible bias or frame of reference of the
investigator thch might, influence (or seem to influence) his

interpretation. The comments of the investigator might not’

sonal documents, but the 40cuments might take on meaning and ‘
infélligibility in the light of the comments and Lnterpreéa-
tions that the investigétor alreédy knpws. Furthermore, it
might appear that I have a particular belief about the - '

school and(hxs study is an attempt to legltlmlze it through

the display of data. The relevant point is, howe&er, that

]

I have not taken each”personal account to point to and prove ‘ fﬁ

¥

John w. Best, Research in Educatlon, Prentice-Hall, Inc.,
N.J., 1977, p. 350.

380hwhrtz, Howard, Jacobs, Terry, Qualitative Socxolqu,

'
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..Sope Technical ‘Background " ‘ ‘ s

that the one rbom church school is specxflcally responslb}e
for life chances or educatlonal outcome. Thisg is a deecrip-

thG, exploratory study which reveals the 1mpact of rhligioua
4
moral traxnlng‘on both the teacher and students.

LA
1 . @ . \
* .

. _ This is not a study which reflects the experlence3°of e
all one room church school students. Rather, it is an 'gﬁ
account.of a particﬁlar cultural sharing group. rt.delcribes
the way of life of a number of- students who attended a .one
room, multlage, Seventh-~ day Adventist school for a limlted

number of years in Montyreal. '

)
-

.

o

o

ty . ' . LA

-~

L4 R . .

The process of education, whether it'ié secular or .
> ) ' Ad .

¥

religious, 'moves within'a typical general structure'.

According to‘Chamberlih this structure can be viewed as Y
follows: ., L ' Co
: "Someone is held responsible for providing _

educational activities (sponsor); these’ activi- . -
ties always involve- conscxously selected _patterns )
(procedures); someone is responsible for con<
ducting the activitfes (operatlve) of “course -,
* .those who are to bele}ped in learnlng are always )

. involved (learners); ‘and there is always a consti-

v, tuengcy-concerned with the outcomﬁ of the edpca-

. tional activity (constituents)."® .

-

Chamberliﬂ differentiates between informal education and ’

_.formal schoollng when descrlbdng thlS five part structure.

" The different;atlon, however, might hold more for secular

than for nellgious of dhurch schools. That is to say, church

£ -~ .

. %bxdon Chamberlln, ”Phenomenologlcal Methodology and ’

Understanding Edifcation," in Existentialism and Phenomenoiogy,
editor Dav;d Denton, Teachers College Press, 1§74, p. 140.




various parts of the world.>

schooli, particularly the Seventh~day Adventist schools

view education as a home-schdol responsibility, For them

religion is education.

learners, constituents share the same cbrivictions.
‘1‘ ' , ¢

L

: Tha Seventh-day Adventists are a self-con ained grbup.
This group, however, 1s ‘worldwide in ex¢ent,ev ngellcal in
doctrine, and profeases no other creed Fhan the Blbleﬂ
Strong emphasis is ﬁl ced on the Second Advent which they
believe is near and, they observe the Sabbath of the Bible,

the seventh day of the Qeek Thes‘e‘twI distinguishing

points are incorporated into the name éeventh-day Adventist. \

A

' The church is admlnlstered by a democretxc organization

‘ ranglng from the local churches through the conferences and

unions of The General Conference or World Conference in

Washington, D.C. There are twelve geographic divisions in

]
I
v

Bill Oliphant states what the Seventh-day Adventist

Church means: .

’

, -*This organization ié .at the
e " corporation with properties

- * . approaching the billion doll

a vast medical facility cons

: hospitals, clinics, and disp

o - wide educational system comp

- (1977) and colleges in which

T are enrolléd from elementary

e level;

v ., munic

It is publishing houses, wel
chools, radio. and televisio
services, mission station ..

ion in 9284languages

o e

?

ve /’ o

Cecil Coffey, Seventh-day Adventists

game time a huge’
round the world

r mark 1n value; ,
stlng of 421
nsaries; a world-

459,234 students
through university
international com-

LRI ]

faré'centers, Bible
N programs, ‘church

in Canada, Southern

Publishing Association, Nashville, Ten

hessee, 1968.

‘

The sponsor, pr cedures, operative, -

ising 4,408 schools
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It is people - 3,016,338.0of them, (1977)
. o representing nearly every tribe and race known
; ' - . ‘to man, bound together in an amazing community
-of faith which may be the nearest human beings
have come to achieving unlversal brotherhood
on earth thus far ...

But probably to a greater extent than with most
modern Christian groups, the Sevbnth-day Adventist
Church denotes a way of life, and it is in terms
of this way of life that the Church is best
explained."

\

This way of life is highly stylized.c Learning adu1t1
skills and social behaviour is regulated by the church ‘and
- emphasized in the home. The stated interest of the church

;- is in the»‘opt—im\.un'developrﬁent of the 'whole child' for both

_this life and the life hereafter.\ Thus home-school experiences

must be in harmony with denominational standards and ideals

which identify God as the source of all moral valué and truth.

The Seventh-day Adventists are not the only réligious
group who.ccnduct their own schools. There are other gfoﬁps
suéh'aatthé Amish, Mormons, Mennonites and Jews who operate
their own schools to. conserve their group identity. Thus,
in the following chapter I discuss these various groups 'and
their educational beliefs with .the intent to show ho& thgy

‘>compa:e to the Seventﬁ-day Adventists. Small schools are
. also described -and the debate about their effectlveness 1s

presented.

. . i .
In Chapter III the way of life in a one room, multiage

Seventh-day Adventist school is preseﬁfed. My personal

experiences and studenZS' responses are described to_give a

6'B;i.ll. Oliphant, Seventh-day Adventists Today: A Réport in

Depth, Southern Publishing Association, Nashville, Tennessee,,

1966. Taken from Coffey, op.cit., p. 18-19.

.u;—u)) u«.z:,e
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vivid picture of what everyday life in the church school is

like. Atqitudes, values, beliefs, etc. are revealed through

the students' recordings' of their expetiences at the school..

. The quotes which are included in this chapter reflect the .

. b
impact of the curriculum of the church school on the students

as well as students’ perceptions'of their school experiences.
Clearly, hoé‘all the responses are presented since a great
deal of what was received fromthe various individuals was
redundant. That. is, almost all of the students made similar

statements,

Finally, I present a summary of the study and propose

.various aspects to be explored in the area of religion and

. education. The main point made here is that most research

studies in the area of school achievement have focused on

sbcial class background. Few have considered the effect of

religion on school performance.

I

.
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CHAPTER II

' )
SMALL SCHOOLS, RELIGION AND EDUCATION

LY

\

_+ This chapter explains various authors' theories on small
{ -

schools and the relevant research generated from these. I

will try to examine arguments both for and against small
schools and the ef%FCts of small schools on achievement.

|
By "small schools” I mean one-room schools, one-teacher

|
Theories on education and religion will also be examined
and discussed with the focus on the fgllowing religious
groups - Jewish, Mormons, Mennonites, Amish and Lutherans.

Their views on education will then be compared with the views

- of the Seventh-day Adventists. Relevant research findings

of different researchers will also be presented.

.
L]

".: The use: of the terms "Christian Education" and/or

‘"Religious Education" are not restricted to education in

religion or Bible' teachers and Church doctrines alqne,'but'
rather the terms are used in the broader sense which encom-
passes a religious apprpach to the teaching and learning of
all disciplines or subgects in the educational process..
fherefore, unlegs otherwise. stated, the above meaning is

understood.
THE CASE FOR AND AGAINST SMALL SCHOOLS

. Many reasons have been given, over the years, for

schools, rural schools, and one or two-teacher church Schools.
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‘ .

consolidating small schools into larger units. The reasons

N ’

have been that money would be saved, the needs of the indivi-

dual pupil would be met better, the curricﬁlum would be

provided with a variety of options which would be taught by

subject specialists, qualified administrators would be em-

ployed, there would be better resources, and there would also
;be a host of other services. :The objections raised were

. . b ) ,
primarily that villages wobuld be ruined, local school boards

~which linked the home and school would be destroyed, and

long hours would be spent in waiting for and riding buses.

. Large’s%héols, more recently, have been experiencing
diséatisfaction'and manf new problems. This is evident, in
oo j . part by the many "strlkes“ by teachers and school personnel
: Teachers are reéulred to teach several classes of 30 or

« more students in each class and therefore communication gaps
; . ' between pupil aﬂd teacher and\bétween parent and teacher
—increase. - The pupils lase their identity as time goes on

since the close personal relationship between pupil, teacher

and parent is lacking. The claim is that in small schools
teachers meet with‘students and parents in their homes and -

Y at l?cal functions and they come to know each other personally.

. ' The Quebec Green Paper notes the problem of size in
\secondary schools:

. "People complain that many secondary schools
. . ' . have degenerated into teaching factories,. .
-that they have become depersonalized. Whereas g
the education of children and adolescents .

! . ~
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demand above all that there be an OanOlEg

relationship betwee?:E:E:E;Qkajifcher

A Plea for Small Schools

¥

Dr. E.L. Edmonds,2 in his paper on Small Schools, makes
a plea to school boards to have second thoughts if they are

considering doing aQay with smaller.elementary schools. The

process of consolidation of schools he states has been going Tt

on acréss Canada, in tﬁe United States, in Bxitain: in
Australia and New Zealdnd; iﬁ fact, iﬁ\many countf%ea, for
almost fifty years. In different countries,“the method of
implementing this process has been the same - the closure

of small schoolé and busing the children to the larger sachools.
The research .undertaken by Edmonds was centered on small
schools on Bince Edward Island. The results of his findings
were then‘tested in two other rural areas in Britain -

Cheshire, and the Pennines district.

t

Basically Edmonds' research findings in Prince Edward
Island point to the following aé important aspects in main-
taining small schools. The age of teachers is seemingly
important. In the small schools on Prince Edward Island
nearly 40 per.cent of teachers were below 31 years of age

and over 50 pef cent were below age 40. Only 16 per cent

lnihilter of Education, General Communications Service,
Pri and Secondary. Education in Quebec, (Quebec Green Paper),
» 9 - '
’

ZE L. Edmonds, The Small School is Dead: Long Live: the

Small School, The Canadian School Boards Research and Develop-
ment Trust, The Canadian School Trustees' Association, 30
Metcalfe Street, Suite 507, Ottawa, Ontario, K1P 5L4, Aprll,
1978. y;
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' In subjects such as Science and Social Studies simulation

1y
1
v

‘ - ‘ / ) | -.13 -
were age 51 4hd over|. This would seem to do away with1the
'often-heard'érgumen that-only elderly teachers teach in

'small rural séhcols The qualification of teachers »
compared :easonabl favourably with teachers across the island ’
as a wholé Their teaching methods were also seen to be

9081tive4 For lnstance, in the case of children needlng ‘
extra Hélp, 1nd1v1dual instruction and tutoring and direct
aupegéision were used. The commonly used teaching method

at fhe primary level in the basic subjects of reading,

language and arithmetic was the "teacher presentation” method.

methods, group projects and problem-oriented methods were
most commonly used. "Student-aide" assistance was given to
younger children by the older children. It was found, however,

that an adequate supply of supplementary textbooks and

reference materials were lacking in the small schools. This
was offset in partby using the mobile library, and over half
the, schools had acceés to a local library. A small percentage

of the schools used the mail-order loan service of the pro-

‘vincial library, while other schools were book club members.

Pilms and filmstrips were used regularly by only very few

sclhiools, but pictures, maps and charts were in good supply.
Tedchers and students learned to improvise e.g. "science '

cor&;rs“ were set up.

There were a variety of procedures-observed. . Student
i)

Evaluatlon and Reporting. Almost all the teachers' used

‘v

teacher-made tests, informal quizzes, student written work. ‘ .

N

: . 2 . . -\
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The small school was rated superior in many areas by’

a very large majority of teachers. Some areas were: T@g.
teachers getting to know-stu&ghts personally; the studenfs
having opportunities to learn above their grade levels by
observing the higher grades; discipline being maintained; and
beginnlng students being tutored by more advanced students.
In both small and large schools the results of the student
guestionnaire indicated convincingly that students in small
schools rated their classrooms higher in satisfaction and
cohegiveness than students in consolidated schools. Con-
versely, friction was lower, Interestiﬁgly, the Canadian
‘Tests of Baslc Skllls which was used as the test instrument
for achievement showed that at the third and the sixth

‘" grade ievels ihere was no significant difference of attain-
ment between the small schools and all other elementary

schools.

Research on small schools conducted during the 1950s
and 1960s contradicted directly with the above findings, '
therefore these findings were tested by Dr. Edmonds and’
Dr. Besaai3 in two other rural areas in Cheshire and the~
Pennines dist;ict in Britain. With the exceptién of

. standards of attainmeht4 the conclusions reached were similar
L

to those of Prince Edward Islang. As a result all small

7

3Ibid., pa 1—10. ' ’ .'

4'I'he British tradition is strongly against use of standardized
tests on a national basis. However, to have. adequately
compared standards in small schools and larger schools in
such comparatively large local Education Authority areas
-would ‘have extended the research study far beyond given time
and financial constraints.

bt
D
s
-

N vt a8 e

e et 1 i o st
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schools 6n~the island were-to be retained.

1

T : R.G. Barker and P.V. Gump in their research into the

A e problem of Echool size in American high schools state:

behaviour settings to small schools than td rahse
the level of individual participation in large
schools. Furthermore, the current method of y
broadening educational -offerings by moving hundreds
of bodies to a central spot may be both unnecessary
and old-fashioned. Already a technical resolution
with respect toc teaching devices and educational
! facilities is upon us. Self-teaching machines;
i taped school courses, T.V. classes, wired T.V.
- ‘ ' linking separate schools, new ideas about teaching
personnel (e.g. schoql aides) new conceptions of
. . inter-school codperation (e.g. transporting teachers
and equipment rather than students), new conceptions
. of the contribytions of' the community to educa-
. tional objectives, and new materials and standards
. for school cgq&truction are freeing schools from
past molds."", '

"It may be easier to bring specialized andgxgg%gd

N ! '
) " ' New problems are created as consolidation continues.
v rd

~ ' Some children spend o?;r two hours daily on the school bus

(which could ultimat€ly be problematic with the prbblem of
. discipline on buses and rising operating costs. J.W. Campbéll
of Australia says:

"If, as the research evidence suggests, the
negative relationship between school size and
N . individual participation is deeply based, and
- difficult, if not impossible, to avoid, it may -
) be easier to bring specialized and varied behavi-
] ‘ our settings to small schools than to raise the
level of individual participation in large ones.
In Australia this is already done to some extent
. in such fields &s guidance, music, physical edu~
cation, etc., through the transporting of teachers

SBig School, Small Schobl, High School Size and Student
Behavicur, Stanford Universitxf?ress, 1972, p. 201. , ’

<
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and equ;pment'rather than students, are some .
suggeatxops aimed at ensuring thatsour pupils
enjoy the best of both worlds ...

> A

From the foregoing research onamall 8chools, then, some

conclusions reached by the researchers are:

1.
= ’ . . .
environment exists and therefore such schools are
worth retaining.at the elementary level. R
‘2. The presence of stress among students is lessened and
they are in an environment which fosters self-esteenm
and growth, )

\ 35 Comparatively speaking, very large schools seemed to
have generated a sense of personal isolation, anxiety
and friction among students.7

i 4. Small schools are worth retaining as viable institutions
and well qualified staff; improved furnishingsrand
equipment ought to be brought in.

V4 o »
.5." The closure of the small schools in rural communities,
) ;n favour of consolidation, those communities received .
very little in return.B There is disintegration,
6 ;
J.W. Campbell, Journal of Ed. Administration, Vol. III, No. 1,
\yay 1965, p. 13, 15. N 1 '
7C.E.A. Newsletter; November 1971, p.5.
B BEcono Efficiency and Equality: The Myths of Rural School
. o . and Dis%rIct Consolidation, The National Inst. of Education,
o 0. t. of Health, Education and Welfare, Washington, D.C.,

~—

That in small miral schools a very desirable learning

July 1976, p. 28.
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parent-teacher meetings are fewer and the intimacy

-(parent-teacher-student) is lost.

Although Edmonds' study (1973) points specifically. to
. ]
small schools on Prince Edward Island the findings and
conciusions may be applicable to small schools in general

in various geographic locations. The results of another | g

3

study on rural schools in Western Canadag showed that there
was little difference in their counterparts in other parts
of Canada and the United States as far as their nature and

history were concerned.

Others have vieweq the small school aa having a positive
effect on the teaching-learning situation. For instance,
J. Gordon's related teaching experlences in a one teacher
schiool attests to the fact that schools do make a dlfference.'
In commenting on her work, John Holt states:

"Her experience tells us something else.

We do not need centralized schools in order to

have quality education. This is the reverse

of what we have been told and sold. All over the

country we have destroyed small schools in which
" it might at least have been possible to do some

of the things Miss Weber did. 1In their place

we have built giant school factories, which.we

run, for the most part, like armies and prisons,

becausiothey seem too big to run like anything

else."

4

. ) 'J
gJohn C. Charyk, The Little White Schoolhouse, Vol., 1,
Prajrie Books; The Western Producer, Saskatoon, 1971, p. ix.

loaulia Weber Gordon, My Country School Diary, (Intrbdﬁction
by John Holt 1970), DeI¥ PGBIISElng Co. Inc., 750 Third Ave.,
New York, N.Y. 10017, 1946, p. xiv.




In an article written by M.M. Guhin:(Aberdeen, South
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%

Dakota) he focuses on some pertinent points which are assets

in the education of children in a multigrade classroom con-

ducted by one teacher.

As state director of rural education,

he said that the work which he saw, in large expensive school

buildings did not compare with the work which he saw in one

teacher schools.

factor in the educational process is a teacher with

personality who knows his'Subjedt-matter and who‘considers
cxtizenshxp training to6 be the big obgectxve of the school.
There are certain inherent strengths in a one~teacher school
which make it possible fgr it to be better than a larger

school.

The one teacher school promotes, or rather, demands

Guhin states: -

"The one teacher school is more nearlyaqlike

family life. There may be families with
eight, ten, or twelve children of varying
ages; but there is no family with eight,

ten, or twelve of the same age. In short,”

the one-teacher school is more nearly like
life, real life, than an "A first” or "B
second grade" room can possibly be ...

The lower grade children in the one-room
rural school profit daily "by listening in
to work in the higher grades."ll ¢ . 3

What is considered to be the most vital

a strong

individual effort on the part of the pupil., He is trained
[ f

at an early age to think for himself and to work independently

at times.

11

In a.one-teacher school the individual child is

" of Bducation 113: 91-93, Jan. 1331, p. OI-3Z.

N.N. Guhin, Quit Knocking the One-Teacher School, Journal

g et ot e et o i
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© " taught and there is little "mass instruction”. The teacher

4 *

“.is conberned about *John" or "Mary" rather éhan with a
o parficular class. "Age for age and grade for grade, I believe
v our pupils‘(bf one yroom, one teacher schaols) will compare

favourably in educationalzachievemen% with children in city - -

@ X or consolidated schools."12
> | Many social scientists have argued that schools have
. N i litfle, if any, impact on student performance. This asser-

P

tion has been challenged and the contention is that schools

- R do make a difference in educational achievement of the cﬁ;;d.l3

i ; ' Wwhy Small Schools Remain a Problem .

| B . 14 4

' ' : Leeson puts forth arguments both for '‘and against small
schools (village primary schools) in England during this century.

' <
First, many of the schools.are one teacher schools with hardly

&

more than two dozen children. 'A school ought not to operate
' <t

" with such-.a small number of éhildren ranging in age from 5 - 11.

.
) . . 0

121pia,, p. 92-93

1 See, for instance various studies done by S. Bowles and '

. "H. Gintis, Schooling in Capitalist America, Basic Books, -
. New York, 1976; J. Coleman et al., Equality of Educational
. ) . Ogsgrtunitx} Government Printing Office, Washington, D.C., 1966;
R and C. Jencks et al., Inequality: A Reassessment of the Effect
*“*;,, of Family and Schooling in America, Basic Books, N.Y., 1972.

) 14Spencéi Leeson, Christian Education Reviewed, Lonémads,
Green and Co., Toronto, 1957, p. 113-119,
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‘runs that children who attend such schools would be unquall-

. and old-faghioned. . .

the wholefcost of operation rests upon public funds. It is
s . ot

since eccurate grading is impossible. Thus, the argument .

fied to compete fof‘grammar schools and this would brlng
dlsappOLntment and aexlety to the children as well as to o
t;eir parq@ts. Perhaps this charge would, to seme extent,’ . .
hold against two-teacher schoois, but the most vulnerable

is thecne-te;cher schooll” If;%He enrollment in a one-

teacher school were to exceed 30, the children. coeld nLt -

90831bly recelve ‘an eff1c1ent ‘education. -

o
3 o

Secondly, who would teqcﬁ in such sehdols whiéh are n&f
easily access;ble?-'Many teachers'éo not want to dccept a
Job where they would have to live an isolated life; one L
where they would feel a lack €¢ cultiral interests whlchr - -
Fhey exper@eﬁced‘in their earlier,experience\in ﬁhe;city and
during their training.,,AIso% teachers'qhouses are freﬁueetly

attached to or near to the‘school and are ﬁoérly eqdipped ‘ -

L
]

ﬁhirdiy, the-SChoel itself; eSpeciaily a'church scheol, . ..
is_likely to be very old with”pri@ifive sanitary'arrangemenﬁax\:

unattracfively decorated qu without private teacher accom-

~

modations. This might not Be very conducive to teaching. °- -
3

Fourthli, small eéhpols are,very often .administrative
and financial burdens’to the local education authorities. , ‘

It is expéhsive to operate maﬁy small 'schools especially if

&

more convenieat for teachers to be appointed by au oritied

r

e
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as part of a school staff én@ not to an individual school.

“

-t _ Inh this way, staff adjustment is facilitated to meet changing’
. T
- circumstances. This. works well in towns because the tegchefg

.. 'concerned would not have to move thei

———

houses,. but it would

r

not be practicable in the country for| reasons of distance

and teachers' domestic needs which keep thgm'atfached‘to

’ their awelling.

e (village school) is inferior is zrjected or tested, and

the value of the village school in itself is worth both

: ’

‘ preserv1ng and developing, the % guments against these schools

~ ' will be found, for the most- parf to fall In recent years

‘much of the educational planning was done by tpinkérs and

o :?},officials who were familiar only with town life, thus the
. ' . reason why the case for villade schéols is often éassed
unregarded and unheard. People must take a different approach '

. .. to the problem of small schools and°come to realize that they

are worthwhile for their own sake. If and when this approach
is taken then the third &nd|fourth arguments against these

. ’ / .
schools will disappear.15 /

t

Leeson emphasizes thaj the country teacher's vocation

ought to bemmagnified in t%é eyes of the students. The

D special provision already made in training colleges ought

J . . B

o
l&ié;: p. 113-119. - \/M
|
|

i

.l
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to be extended to the country teachefg in order to bétter

pfepare'thém for their work. Living conditions and accom-

!

modations should be improved so that they may not fall far’ j

‘short of the best town models. The suggestion that these

/

_8chools are expensive to operate and are a burden to —_
<

, - ,administration has no validity if the schools are themselves

L

¢ ,
essential for a balanced educational system in both town and
country. , \ '
It certainly does not look right, Leeson notes, that one
teacher should be responsible for teaching 20 or 30 children
of widely varying ages and equally varied abilities. 1In' -

some villages there is no obvious way of overcoming this

[ -

. and the children have to be taugﬁt. This handicap, however,

‘oA

, can' be surmounted by the proper Lraining of students who are .
drawn ‘to country work. A wise Qillagé teacher tries éo create
a family spirit from the very-outset of her work. Children
.may be arrangeg in small groups where they work by‘themselves“
and the teacher can keep an e&e on them all, Individual '

attention can be given to children in a single class of' this
size and it is indeed open to question whether a child who
is edycated in such an“environment‘is’\?rse off than his coﬁsin
. - who may be in a class of 40 or 50 students in the town and
. inihe-midst of strangers and a teacher whom he does not reqlif.

know in the same.sense in which a village teacher is known
. i :

to all her children. <]

f ! .
'In‘speakiﬂg in terms of achievement it has never yet been

s }

f
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shown statistically that -village children (children from

H

small schools) in general do worse than their counterparts

in the towns. Leeson further maintains that the recogniti
t k X 1
of the value of small schools must rest first and foremost

‘on the deepest-educational interests of the country children.

The school lies at the heart of community life where it

——exists. Friendship and inspirationis the centre of comﬁunity

life and without it, &bmmunity feeling will break. up and
disintegrate. The villade school expresses the pgrsonaiity,
influence, love, and the séirit of commitment and dedication

on the part of a teacher who may have lived and served in

1

- “the little white échoolhouse" for hore than thirty yeérs
and who is now teaching the childre# of her old pupils. To

close a village school, therefore, jis like tearing thi

heart out of a living body.®

RN

(3 '
N . \

The foregoing arguments then have shown both sides of
4‘,,,_ .

the issue relating to some kinds of| small schools and their

implications.

RELIGION AND EDUCATION

Anqtherhkind of small school is the religious school or
tﬁa churéh school where Christian education is emphasized.
}
The question may be asked, what is the relation between religion

and education? We will try to examine some theories and argu- ,

_16M. p.113-119, -
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ments put forth by various authors as we investigate these

schools and the question of (reliqious) education.

Peqk*and ‘Havighurstl7 say that the first question which
the sch601 or the church must ask is what type of character
do we want the young person £o'develop. Indeed, children
should not be whlpped or pushed into line in order to get -
them to do. what we want them to do. Instead, they ought to

be reasoned with andle led to see, think, and act because

3

Aihé} see the importance and/or the benefit of their choice.

)

In stating why religious education is essential in the
education of ch?ldién of primary school age,, Hearn'® says
that it must be shown that without religiou§ eduéation a
significant and an essential side of the déve;opment of
children has been negledted. Si;be all religions have to
do with questions of basic interest and concern to man -
for example, Who- am I? wWhy does the universe exlst? What
is my ‘relationship to the world and to other human beings? -

Religion has a relevant contribution to make.

‘Education begins in the child's home and continues

throughout his school life. For example, the goal of Amish ~

i ,
education is that the home, the church gna the school function

as one unit - "Our goal should be that the church, the hone,

and the school teach the same things. Let us not confuse our
!

‘
v

Robext F. Peck and Robert J. Havighurst, The Psyphology

of Character Develogment New York; John Wiley and S« sons,
'p. O R 3

B W. Hearn, Religious Education and.The Primagy Teacher,

P;tlnq.Pnbllshang, 1974, p. 6. o “

N
o,
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' not, in the basic sense, concerned with ultimates. That is
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children, but help them to fill their places in_the church

wl9 C o ’

and community. The Christian parent and the Christian

teacher will ever seek. to inspire the children_ in their

. , 8 :
care to be good citizens.zo Sherwill also maintains that

-one must begin with Christianity and then proceed to education.

Christian education flows forth out of something far greater

1
than itself, that is, out of -living relgion.m21

_ The church school, according/to éhenix,zz”is one which
pe;veé the interest of some organized religious body.‘
Church schools are distinguished from secular schools iq the
senge that secular schools are not under the authority of
a'religiods institution, (or religious institﬁtions) and
thgrafore they are not concerned with theological or reli-

gious matters. It is also quite ppssible for a church school
|

" to be sécular in the sense that its educational program is

|

to say, that an organized religious body may operate -a school

for the sole’ purpose of preparlng business men, lawyers or o

[N

. A

ngohn A, Hostetler, Gaertrude Enders Huntlngton, Children
in Amish Society - Socialization and Community Education,
Holt, Rinehart and Winston, Inc., N.Y. 1971, p. 23.

Spendar D.D. Leeson, Christian Education Reviewed, Longmans,
Green and Co., London, N.Y., Toronto, 1957, p- 18. ,

21L.vii Joseph Sherill, The Rise of Chrlstlan Education, The

Macmillan Co., New York 1960, p. 1.

22Philip H., Phenix, Rellglous Concerns in Contemporary

Education, Teachers College, Columbia Un;ver51ty, New York,
I, W, 25-29/
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" test of religioﬁs commitment and the. opportunity to implement .’
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farme;l, etq., without reference to the meaning of these
occupations within the overall sphere of dedication and
destiny. Fgrthermore, é church school can be secular in

the fyndamental sense even thouglgH it might provide instructién
in-ss-called religious matters. Even these schoois (church)
which are designed to preparekreligious leaders may do so

in such a secular fashionly training the students to be
mené}y'tochnica% experts in their discharge of the sacred
beliefs. But, on the other haég, Phenix notes there are
church schools thch are concerned with ﬁaintaining an ulti-‘
mate living reiationship with their communities ébd the
educative pfdoéqs itself becomes tae occasion for asking
profound quéations entertaining the'highest hopes and:‘
eipgétatiops and most basic decision-making. It is not as-
sumed that instruction must always remain on-a specialized,

particular level; but such schools presuppose\a conception

of religion as directly relevant to all human attivities.

Within church schools then there is the affirmation
that there is an inevitable and intimate conne¢tion betééen
religion anéyeducat;on.23 Religion is concerned with being -
dedicated to whatever is deemed fundamental‘and worthwhile,
and education is concerned with passing_this on to the young.
The rela_t'ionship between -education and religion, even though

not symmetricai,'is reciprocal. Education constitutes a
- . J . .




and express it. Just as a person's real faith is revealed .

in what he teaches to his children, so the religious outlook
. |
of a community is embodied inthe educative institutions which

that community has.

-

Phenix24 posits three factors whicﬁ rendgr the study of
religion in education of special importancé. First of all
he states‘that mankind, all over the'world, is awakened ;o
the importance of education as never before. Eduéation is
no longer coﬁéidéred the spécial privilege of a selected

few who by one means or another got the advantages of learning.

' Therefdre, with man's focus on education, it has become

natural to inquire what faith it is éoverned'by and what are

".ghe supreme goals. The more universal and central education

becones, th; closer it has mébéd toward the domain of religious
conviction, i.e., concern for fundaméntal beliefs about the
universe and man's place in it. The more it is‘recggnized‘
£hat education plays an integrai part in realizing one's
humanity, the more urgent it is to relate education to men's

faiths,

i

The secépd factor is the renewed éqnteﬁporary interestxin
religion. Since many trad@ﬁioﬂal values and beliefé seeﬁ*gz
have proven unsatisfacfary modern man is seeking.fpr'honesth"
dependab;e answers t9 questions about the meaning of'lif;.
Therefore, it appears that there is a need for the‘disééve#y:

'
3
A

24.&151.. p. 2-4.

i
:
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of new values more adequate to the modern age. In this search
for faith, theh, education becomes a valuad resource - the
téaching and learning process becomé‘most important. Perhaps
the verypersonal matufational process (the daily struggle

in life of decision-making and of maturation), is where living
lfaith springs from. If this is so, then not only is education
guided by religious faith, but religion is in turn fashioned
within the context of the experience of education. "

»

The third factor is the crisis in civilization
.which man is now experiencing. Due to the worldwide growth
in industrialism established ways of life are being done

away with. Change, reconstruction, and revolution have been

taking place. There is the prevailing atmosphere of uncertain- °

ty and insecurity. In times such as these men look to educa-
tion and to religion for help. Both provide continuity with
the past and some vision for the future. It is important,
therefore, that the guidance from religion and from education
should be compatible with eaph other as far as possible, and
not serve toadd to the uncertainty and confusion which ;lreédy
exist. Hence, the question of the relation’%r intgr-relation
of these two great humén enterprises - education and religion -
is of crucial significance in the contempor&fy cultural,situ-’

ation. ’ .

.2 »

Evidences of concern for religion and education'are seen.
in the field of educational philoéophy. Both professionals

and laymen are requiring a view of education in which details

R
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of the teaching ~ learning process may be seen in relation

‘to the most inclusive ends of life. People who adhere to

several historic faiths aré asking for programs in education
which give a clear expre7éion of those faiths. There is more
and more conviction that knowledge about effective methods

of instruction and the psychology of learning should be

> .
included in fundamental beliefs and objectives.

i

Phenixlthen goes on to make various comparisoﬁs between
education and religion. Education shares a Easic significance
in human life with religion. Like religion, many different
meanings have been assigned to tHe term "education". Some
have claimed that education is concerned with all aspects

of life. Others have maintained that education is designed

“to bromote learning or growth whic¢h leads to still further

growth; Education is also described as the transmission of
culture, as the moulding of young persons into adult patterns
Somp descriptions emphasize individual developments

while others focus on social interaction. What is commonl&
regarded as education is that which is taught and learne& in
schools. Other conqeptions‘include many other agencies and

informal means through which the teaching and learning pro-
25 '

Givqn the many aspects in defining the scope of edu-
cation it would seem that the general agreement is that

education is concerned fundamentally with those influences

1
®1bid., p. 16-19.

-
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which affect the development of persons either for their L

own sake or a social embodiment of heritage. ° In education
there are conflicting goals, methods and theories but in
terms of basic understanding, the case of religion has

profound differences.

Education may be directed toward self-realization, or
adjua&ment, or social efficiency, be it in schools, in
homes, in a group or alone, by reading, making things with

i

one's hands or verbal participation; yet.in every form its

intention is some kind of persohal development.

Some authors, then, argue that religion, like education,
wérgs hot; outwardly and inwardly; that is, there are ‘
outward manifestations (what is seen) as a result of
re%igiouslbeliefs and inward feeling or growth: Education's

primary purpose, which contrasts with that of religion, being

human development, is seldom lost sight of in external pursuits.

. Attending school, reading books, and listening to lectures
do_not necessarily mean that education is taking place.*
But such illusiqns have nof been so widespread or deeply
rooted as the correspon&ing ones in religion. Genérallyé

<

it has been recognized that underlying the words, activities

v

and institutions of educators there is a deliberate intention

*There are oppbsing views presented in R.S. Peters, "Authority,

Regponsibility and Education. 2nd Ed., L. Allen & Unwin, ;
Ethics and Education, L. Allen & Unwin, 1966; The Concept of
Education, L. Routeledge, 1967. However, my intention here is
_. to present how some authors view religion as a positive force
,in the educational process.

e e s
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to assist the human personality ip the process of maturation. -

whether it is for tLe.individuallgﬁd or for social ends.

Religion as ultimate concern therefore provides the
large framework within which education takes place. Not only

does religion provide the ultimate foundation for education,

but education provides an appropriate field for implementing '

religion and, needless tosay, teaching and curriculum are

firmly founded on this notion manifesting }he religious

concern. ‘

Let us focus now.briefly on some specific religious
groups - Jewish,'Mbrmons, Mennonites, Amish and Lutherans,
and examine some theories and findings in respect to their
vieys on®eligion and education or, more specifically, reli-

gious education.

Jewish Education

A}

According to Borowitz and others,26 edqcation has al-

ways had deep-rooted interest with the Jewish people

representing an ideal to strive for as well as a cultural

aim and religious duty. . The continued emphasis by Jegs on
educafion has been withessed by our modern world. There

have been impressive educational efforts throughout the. \\\.
twanti.tg century. A cdntehporary study revealed more than

300,006 Jewish students enrolled in American schools of

o

n

26

Eugene Borowitz et al.,- Image of the Jews, Teachers'
Guide to Jews and Their Re 1§10n, Ktav Publishing House,
w Yo

CQ. ’ N.Yo ? r P. 5'—6.
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is seen in relatlon to and subject to God and to the.

27
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hig?er education and an equal proportion of Jews in

academies. At the same time, surveys taken in New York

City ten years earlier showed that of all studeﬁts ;ver 18
years of age who had completed college“tpere Qere fphr times

as many Jews as non-Jews.

L g

<

Jewiah educagion, Weinsteinﬂﬁaihtains, involves not
only quhjoct matter, but also a commitment to certain ideas,
a view of man and his destxny, about God, and about history.:
If this is taught just for'the sake of intellectual knowledge,
brﬁiﬁ‘a philosophical fashion derived from assumptions’ .oppo-
site to qudaism,-then the purpose of education &éfeata it-
self, An understanding of values is the foundation of

education.?’

. 2
. The goal of Jewish education "is to give form, purpose,

meaninq, direction and.depth to what may be regarded as one

of the ideals of general education, namely, the fullest .
possible developmegt of the 4nd1v1dual.28‘ Jewish valuea, %
the author continues, must underly this ideal. gnstead'gf

the.indiviﬁual being,perceived in isolation, ‘the ;ndividﬁal

implied narig of such a relation. whgt Jewish education

means is that there are goals other than_thé goals oﬁ'devgloping

?

David Weinstein & Michael Yizhar, Modern Jewish Education:
al Tho%%ht' Problg%g and Prospects, The Apprentice School

) ng of. ssah’'s Brandeis Center, Jerusalem, 1964,
p- 28. . . . -
Ihid" pc‘ 32 -

-
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_and is therefore meaningless. Learning and sensitivity
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the individual; there are goals that point beyond personal

exis;ence. In other words, without the consciousness of

' external life then this worldly life is without direction

are the twq essential goals of Jewish education.??

* Al
¢ > ° .

The Hebrew language is essential in every aspect of.

Jewish education. Other subjisdts which would appear to .
be basically of gqual importance are - a survey of Jewish
histoiy; gn introduction to the 1iteratu£é of the Bibie,

and moderﬂ mpveménts in Jewish life. Abraham Heschel.s£ates:

. "our schools must do what non-religious schools
have failed to. accomplish. They must convey to
the student a sense of the marvel and mystery

. of being alive; a sense of significance; an
awareness of the holiness of time. We must
address ourselves, in education, to the funda-
mental problems of existence: How to illumi-
nate the inner chaos? 'How to simplify the self."

w

Eisenberq,3l however, sees a gap in Jewish education,

between the elementary school exﬁeriences and college‘

-experiences. In general education the high school is the

basis upon which the college builds, But it is not so in
Jewish -education, for the great majority of Jewish children

who attend Hebrew schools, Jewish education ceases with Bar

© 4

*1big., p. 32 - 36,

3°1bid., p. 26

- ’ !

3105car 1. Janowsky, The Educatlon of American Jewxsh .
Tuachera, Saundera of Toronto, Ltd., 1967, p. 281. ) a
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‘‘Mitzvah or with elementary school greduat;i.on.' T ' b,

. -/ Research E‘indings on Jewish Education . , ‘ Lo
, ,

32 conducted research in the Detroit area on . -

[ 2

the effectiveness of Jewish education among seventh %rade

- 3

students. The study compared four different groups of ’ ’

| . | :
| ‘ ' ' Geller

Jewish pupils varying agcording to the intensiveness of . S
i- . * 'their'ethnie‘ schooling experience and one non-Jewish .group ' R
of, seventhlgrade pupillé' of public schools. The total -number

T of respondents involved in the study was 425. The evidence

» - from Geller's study revealed .that students in the Jewish

day school which represents the most intensive ethnic . o {

1 . -

schooling experience were more committed to ethnic ritual ‘ ‘

. pract'ipe than Jewish studentg in other levels of Jewish

T

|
R .school_s. T;Le dey scheol students were aleo more strongly 1

-,, against t:ii'nte_r—marr‘ievge between Jewieh:'aﬁd' other ethnic !
groups than pupils in the less inte'nse ethnic schoolingt n
W . “_ .. Lf\/situation's. However, on .measux;ee of general ethnic identit;y‘

and ethni¢ pride, éeller found no differences amohg the ‘vari-

- . N “

oL ous levels of Jewish school;ng. He also found similar - - -,

.- support for ethnic 1ns);€1tutlons among the various types of
\' o “ P k) PO . ’ '

v ‘ Jewish students.’ / oo .

' bl 4

A iixajor study on the effectiveness of different types

-

L ¥
A 32Joshua‘ S. Geller, A Study of Early Adolescent Attitudes
/ ., Toward Ethnic and Democratic Beliefs as Related to Attendance
/ - in %ublic and Jewish Schools, Unpublished Ed. D. dissertation,
/ ‘University.of Michigan, 1968. Taken from: Donald B. Kraybill,

Ethnic Education: The Impact of Mennonite Schoolmg, Robert D.
Reed and Adam S Etetovich, 1/977 p.; 18,

o




~3

TR

. parents, and spouses in the

. SRR .
of Jewish schooling was conducted by Himmelfarb in the

Cﬁicago area based on the ﬁfSponses of 1,009 adults from a

sample population of 4,665. The,study comparéd the effective-

n

-ness of various agents of sqglallzatlon such as schools,

ewish community. The results
indicated that among Jews rel'giousvschooling is a better

predictor than parents or‘the\type of spouse one chooses.

Spouse was-theléest predictor of five of the eight religious
. \ °

and ethnic dimensions, i.e., devotional, doctrinal, fra-
1 ' N .
ternal, parental and ideological.‘ Jewish schooling was
, .

4 &
the best predictor of both participation in Jewish organi-

zations and spouse's religiousity.\uHimmelfarb concludes:

1

-

"Religipus schooling plays a surprisingly
important role inthe religious socialization
* process, having substantial direct and indirect
effects. Religious schooling plays a central
- role in channeling individuals from religious
- familieg of origin into other religious environ-
ments, " 3

“ . His researchQEindings also reveal %hat sﬁpplementary
Jewiép education which iégless intense than the day school,
has no long”range positive effects on Jéwish religious
invpivamehtlunless it is continued beyond twelve years. It

ig difficult to generaliée, however, on these and the other

research%findings separately, since some findings were con-

ducted in particular ethnic groups. But when the evidence

is taken together it provides a comprehensive‘picture of
c _ ‘o, ! M *
33 - / | -

Harold S. Himmelfarb, The Impact of Religious Schopling:

The Effects of Jewish Education Upon Adult Religious Involve-
—,menfy-UanSIIaﬁeagpﬁ.D. dlssertation, Unlver81t¥ of ChiIcago,

. Taken from: Kraybill, op. cit., p. 21-2
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‘ Lutherans and Adventists. Rather, the church operates the

. Ct - 36— .

ethnic education available and‘ideniifies issues .and vari-
ables !hich are crucial in specifying useful models for

assessing the impact of ethnic schoaling. . v

\
Mormon ' Education

The Mormon Church boasts of its traditional dedicatjon
to education, and its entries in "Who's Who in America” is
a highar percentage than that of any other denomin;tion.
The church has produced a host of chemists, sociologists;
agronomists, recreation gpécialists and ;/educational adﬁinis-

trators. Utah is the leader of the nation in literacy and
! i

" in the percentage of young people actually enrolled in °

college or university.34

' The Mormon Church does not operate a paroch1al school

system such as those that are operatedby the Jews, Catholics, -
35

'largest church-related university in the United States of e

" America, or any Catholic or Protestant institution in full-

L

time enrollment: This university, the Brigham.Young University

in Provo, Utah, is a full-fledged ‘one, having colleges of

- Education, Religious fhstituEion, Business and Arts and Sci-

©

ences: It enrolls students in a general college and graduate

' school. 1In addition to this university thgre is the Univer-

3 AN

’

34W1lliam J. Whalen, The Latter-day Saints in the _Modexrn
Day World, Univergity of Notre Dame Press, Notre Dame,
Insiana, 1967, p. 17.

3519;&., p. 156, - i
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slty of Utah and other colleges in the United States whlch
include the Latter Day Saints Church College in Hawaii.
Plans are belng made‘to open a university in the British

. -
IBleB . . Iy

\
Approximately 94 per cent of the largest universit§'s
students belong to the Mormon Church.' Students are enrolled
from all over. the world. 1In 1960-61 the student body
numbered 12,953. The algmni numbers over 80,000 which in-

' ‘blpdes all who attended one guarter or more. Briéham Young.
University graduateé more certified teachers than any other
college or university in the United States, according to a
quite recent report of the Department of Health, Educgtion

and Welfare - Master's degrees, 'Ph.D. and Ed. degrees are
: 36

-~

awarded in many fields.

Mennonite Education

' The Mennonite Church operates two seminaries, thirteen ‘
high schools and se&enty-eight elementary schools.37 The
' qhﬁrch's philqsophy of education holds that God's people
'(‘are‘aistinct and unique and therefore must uphold unique
educational goals. Their education must clearly transmit

’ their history and their identity as well as the necessary

skills to carryon the work which they conside;lto be important.

?

/\\j \35113:«1., p. 258-265.

h\ﬂames E. Horsch, Mennonite Yearbook, Mennonite-Publishing
House, Scottdale, Pa., 1976. Taken from: Kraybill, op. cit.,
P. x. A B

e
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' ’—38Danie1 Hertzler, Mennonite Education: | Why and How?, Herald
Pregs, Scottdale, Pennsylvania, 1971, p. . .

- 38 -

Education;‘for the Mennonites does not take place only
« in schoola, but the task of education is the work of the
people as a whole. In fact, the values in school'caane

taken sericusly only agthey are put into practic,Aby the

group. The educational task, then, is viewed ag an expression

| 2
of the faithfulness of the people to God and should be regu-

larly reviewed in order to truly. represent and measure up
\ .

to the goals and needs of thepeople of God. The ultimate

purpose of education as practised by God's people is to aid

in reconciling and being reconciled.38

The emphasis is on the spiritual, social and economic
welfare of the poor and the oppreséed. Indeed, Christian

maturity is the ultimate goal of church education.??

The school curriculum reflects these goals. Of pri-

) mary importance are teachers who will satisfactorily reflect
the standards and goals of the school. Distinctive methods
and.emphasis are heeded in' the process of eduéation. For
example, should the Mennonite student in history learn about
wars or are there other facts which are of more importance

5 ta hiﬁ? In Menﬁonite education there is no place for care-

—

lessness in curriculum design.40
s - ]' 3

391pig., p. 47-48. ' \

S———

401pig., p. 38.°
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! Research Findings on Mennonite Education

P . . N
The Xauffman and Harder'l data revealed significant

differences between persons who continued their education
beyond high school and those with high school education or

, !
\ less on eleven of their twelve scales. Generally, the less

educatqd persons QhQ responded had higher scores than those
having'high school education or more on the various scales
with the exception Bf non-resistance, shared leadership, and
church aktendance. On three variables the more highly-

educated scored higher. In contrast, interestingly enough,

42

Hess = discovered that adults who had some college education

rd
after high school conformed more closely to Mennonite ideals-
, . 7

on thirteen ?ut of sixteen scales with statistically signi-
ficah;,confoimityin the areas of church loyalty, spiritual i
. life, non-resistance,“service orientation, and certainty of
tpeir be}iefs. Béth studies showed that the acceptance of

non=-resistance increases with educational attainment.
\ . | .

The Amish Views on Education
. 1 .

Beligion is the central factor in the Amish way of life,.
P . '

413. Howard Kauffman and Leland Harder, Church Member Profile
Research, Visitors Manual and Questionnaire, Anabaptists Four
Centuries Later: A Profile of Five Mennonite and Brethren

In Christ Denominations, Herald Press, Scottdale, Pa., 1972, ¢
1975. Taken from: Kraybill, op.ecit., p. 97.
42 .

Exrneat M. Hess, A Stu@y of the Influence of Mennonite Schools
on_Their Students in the Lancaster (Pa.) Conference of .the
Mennonite Church, Unpublished Ph.D. dissertation, Ohio State

Univexsity, 1975. Taken from: Kraybill, op. cit., p. 68-84.
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It is the foundation of their morality and secular education..

Every aspect of their lives - education, what they do, how

43

they feel, centers around religion. The Amish schools are

!
|

owned, staffed and operated privately by the Amish people
in jorder to preserve their identity. Most public schools

are| controlled by the middle class and reflect their culture

regardless of the cultural background 'of the students attending
,a particular school. Where the state school officials
ined rigid and made little attémpt to understand or work
the Amish, the Amish withdrew completely from the public

school system and built and staffed their own school$.44

To the Amish, qualifications for teaching have little
r no relation to having a college degree. The teacher's
role is primarily that of being a Christian and a good example
to the children whom she teaches rather than her having a
great kndwledge of subject matter and methodology. The |

teacher must admit that he (she): is humanly weak and therefdre‘

he‘(she) must look to the Master Teacher (God) for help and

or guidance. Teaching is so important that is is looked

pon as. a "calling" rather than a job. "It is essential that

e have qualified teachers. By that I do not mean certified

nés, for's£ate certified teachers do no% qualify for tégchiﬁg o
4 J.A. Hostetler and G.E.’Huntingtdh, Children in Amish

Society: Socialization and Community Education, Holt,
nehart and Winston, Inc., New York, 1971, P. 49.
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. to learn thoroughly, and ngt to question critically. They

. tion of humility, simple living, and resignation to the will

_ culum. Basically the children learn the three R's = -

- 4] - \ \

' ) i
i¥ our schools."®3

f

1 X L
Children are encouraged to memorizé much of' their work,

'are taught "the" correct answer to a problem, even if there
are qther possibilities "one of the possibilities is right
fof you.'46 This is consistent with the church's deciding
as a unit what rules will be aéplicable and what behaviour

is correct. ‘ -

4

Accordihg to the Amish, true education is "the cultiva-
of God. ' Fairy tglég and myths are excluded from the curri-

Reading and English (including grammpar, spelling composition),

Arithmetic (New Math. is not taught), and Writing. Agricul-
‘ture is substituted for history and geography by some of

the very conservative 0ld Order Amish people. Some of their
texfbo?ks are published by their own Amish Book Society; l
|

The Amish school curriculum is centered on Christianity
which helps the ¢hild to live his religion so that he may

inherit eternal rewards. Preparation for eternity is the

A - o

main objective.47 ‘ . | o |
51bid., p. 55. ‘ | |
4$1p1d., p. 47. S -

471 do) po 44-‘7;1 o ! ’ .
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As judged byleducationai testing standards the overall

. performance of the Amish is similar “to that of a representa-

tive saﬁple of school children in the United States who are
from rura;,greas. Amish children, in spite of the very

limited exposure to medial, scored significantly higher in
spelling, word usage, and arithmetic, than pupils frbm the
rural public schools. The Amish children's score was slightly
higher than the national norm for these subjects. In the

use of reference materials the Amish (in spite of limited

library facilities), were equal to the non-Amish children.48

Lutheran Education .

Traditionally, the Lutheran church has heavily stressed
education at all levels - elementary, secondary, college,
university and seminary. Enrollments in Lutheran colleges
{especially during the 60s) were on the increase. According
to the annual statistical report of the National Lutheran
Educational Canerence, Washington, D.C., the 1960-61 school
year showed a total of 47,347 in Lutheran colleges and

universities. The following year' the total had increased

.to 56,592. By 1969 the figure of the total enrollment was

49

77,812, During the lateLsixtieg the total number of

Luthe:éh\stfi?h educatiqnal institgtions was seventy-five -

- \.
481pid., p 91-9. v

e ————— kY

19589 National Lutheran Educational Conference, Lutheran School

Experience Large Enroliment Increases, Jan. 7, 1962, p. 1,
3~6, and News Bureau Release, Office of Research, Statistics
and Archives, Lutheran Council/U.S.A. Jan. 3, 1968, p, 1, 3.
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thirty-six senior colleges and universities, nineteen junior
cglleges, and g:.wenty'seminaries.50
¢ | Education and religion co-exist and must therefore
interpenetrate~eééh other. The mandate of the church is
"life in, with, and under the gospel. The totality if life,
including the "11berat1ng arts and sciences was to be under
:/// who reveals hls will for righteousness in the gospel n31
The curriculum then reflects this objective. Strong emphasis
is placed on Seminary education and all schoolsjworked at
revising the curriculum during the 60s, within the traditional
framework for the. purpose of betéer integration and redﬁctioh
of required courses. and thejoffering of‘more electives.
?h;a was geared at preparing for a ministry “"relevant" to ;

o the 'world.52

Regearch Findings o6n Lutheran Education

~ Johnstone conducted a study of high school age Lutheran
youth in the Deﬁroit and St. Louis areas. He found that °
students wholattended the ethnic high school had'a signifi-
cantly greater number of friends=w£e were also Lﬁ;herans

and they hed a significantly greater interest in pursuing

* 5OE.C. Nelson (Editor), The Lutheraﬁe in North America,
Fortress .Press, Philadelphia, 1975, p. 519.

SIE C. Nelsoh, Lutheranism in North America, 1914~ ~-1970,
Augsburg Publishing House, Mlnneapolls, Mlnn., 1972, p. 214~
.215.

521b;d;, p. 216, 218. ‘
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a professional chuxch oécupation than Lutheran students in
public schools. In the area of orthodox doctrine and thedlogy,

attendance at Lutheran schools only increased the doctrinal

o

and theological scqfes of students who came from marginal
family backgrounds. Also, students attending the parochial
schopl were higher on Biblical knowledge than Lutheran

‘students attending public schools after family background

was controlled.53

The foregoing (as a brief review of some religious
groups and their Qiews and objectives of religious education.
In each case emphasis is placed on religion as the underlying

basis on which the educational system rests. With the

2

exception of the Mormons, education at the primary level is

encouraged and practised, thus emphasizing the importance of .

[}

religious education during the crucial formative years of

. the child. -

54

According to Miller, "the major task of Christian

education today is to discover and impart the relevance of-
Christian truth." Further, the curriculum is centered on a

two-fold relationship between God and the learner - it is

53Ronald L. Johnstone, The Effectiveness of Lutheran . -
Elementary and Secondary Schools as Agencies of Christian
Education, Concordia Publishing House, St. Louis, Missouri,
1966, Taken from: _Kraybill, op. cit., p. 16-17.

S4R.C. Miller, The Clue to Christian Education, Charles-

Scribner's Sons, New York, 1952, p. 4 - 6.
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both God-centered and ekperience-ceqtered. The task,

’

therefore, is to use theology as the basic tool for bringing
learhers into the right relationship both to God and ‘the -
Church. It provides the perspective for all subjects.

The purpose of my study is to view education from a
religious perspective, i.e., the Seventh-day Adventist
Church perspective, or more specifically within the context
of values, beliefs aﬁa practices of the Seventh-day Adventisé
Church. Therefore, at this point I will-compare Sevenfh—aay

Adventist views on education with those of the religious
groups which were mentioned earlier.
‘ n /
The Seventh-day Adventists' Views on Education
Seventh-day Adventists view education as more than
merely pursuing studies from béoks. Character-building,
good.citizenship, physical and mental development éomprise

the foundation of Adventist education.

[y

Seventh-day Adventists believe that every means‘éhould
be directed towanithegroper education of their children
and, wherever possible Adventist children should be educated
in Adventist schools where Christian principles underly
every aspect of education. While Adve;tists do not advocate,

- G

or encourage separation from the "world" (i.e. non—christiané)
they :strive riot to become "of" the world, as far as their
philosophy and ideals of education are concerned. "The Lord

would use the Church school as an aid to the parents in

e - o
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educating and preparing their children for the time befére =

U -—=mm—me———e- ~-. We cannot afford to separate spiritual

from intellectual training.”55

)
~r

Emphasis is placed upon the (Advéntist& home aé the
most important agent in the ea:lydduc§tion and socialization
of the Child. The parents' (especially the mother's)
respoﬁ%ibility is that of educating the child during his
férmative years as the preparation for his on-going érocess
of education and sécialization when he enters the Church '
‘ school. The home and school must therefore function as a

unit where the child's education and socialization patterns-

,

do not conflict. PFrom their earliest ygarscchildren are
encouraged to think, reason,and make decisions so that as
théy diow older they may bé able to think for themselves
and make intelligent decisions instead of merely reflecting

on the thoughts and decisions of others,

Briefly, education is viewed as a- harmonious develop-

.ment. God is the center of all kpowledge.

el
4

"Before the student there is opened a path
of continual progress. He has an object to

- -achieve, a standard to attain, that includes
‘everything good, and pure, and noble. He
will advance as fast and as far as ggssible
in every branch éf true knowledge."

[

t

55ﬁ.G..White, Counsels to Parents, Teachers and Students,
Pacific Press Publishing Association, Mountain View,
California, 1943, p. 167.

56El‘len G. ﬁhite, ﬁducation, Pacific Press Publishing
LAssociation, Mountain View, California, 1952, p: 18.
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Seventh-day Adventists conduct their"own'schoois from
3
i

W . " e
elementary, through university for the purpose of transmitting

their own ideals, beliefs, attitudes, values and customs.

o

Their primary objective is to ensure that the youth receive

a balanced physical,-mental, moral, .social and vocational
education in harmony with denominational standards and ideals
which identify God as the source of all moral value and

truth.57_ . T

At all levels of education the curriculum.reflects the*\
philosophy and objectivesof its educational system. There ',
is an awareness of the principles of human growth and
development. (For a detailed presentaﬁion of the curriculum

see Appendix B on p.92).

v

Research Findings on Seventh-day Adventist Education

3 o

. Lewis conducted resparch off the effects of ethnic

members of eight Seventh-day Adventist Churches in the Boston . ‘e

area. The results indi apéd that school attendance had no

hd 1

K

measurable impébt on th / frequency of religious behaviour

PRSI
“© /’

/

57Seventh-day Adventis Church in Canada Education Code,
Department of Edj;#ti of the Seventhrday Adventist Church

+ in Canada, 1148 King Street, East, Oshawa, Ontario, L1H lHS8,
. August, 1977. ‘ -
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t L]

after the ‘control variables were;ﬁnrroduced separately.

. Persons who had not attended et?nic scho®l tended to

W
[

marry non-Seventh-day Adventists at a hlgher rate. Also,

L

A n 3 L
¥espondents who had not attended- an ethnic school dropped
‘their church membership more frequently than those:who

atéended ethnic schools. In measuring ethnic beliefs Lewis

dld not find 31gn1flcant dlfferences between the respondents

i

w1th all some, Or no ethnlc education. Findings also

[d

revealed that ;i;#ggxpants with ideal religious backgrounds .
were more likely to attend parochial schools than those

il . AN
from marginal backgrounds. The impact of ethnic schooling

on the five dimensions of religiousity was contingent on the

respondent's type of religious'background; Lewis summarizes
this finding: '
"When parental religiousness 1is controlled,
. those (respondents) with highly religious ‘
parents but ng parochial educatiqn do as well
as those with’highly religious parents.and’ <
all‘Of some parochial educationm. However, -
those (respondents) with less rellglous parents
do as well as those with highly religious R
parents only if they have all parochial |
education."ge ) q%@r

Apparently highly religious parents éan make up for a

lack of parochial education while parochial education can
make up for a lack of highly religious parents; ‘
. -~

58Larry M. Léwis, Religious Effects of Seventh-Day Adventist
Parochial Education, Unpublished Ph.D. .dissertation, Boston

University Graduate School, 1974. Taken from Kraybill op cit.,
pn 19-20. . . . ’ ’

©




- - CONCLUSIONS

'In" all the groups described great emphasig' is placed

/

S . . \
upon education both in the home where the first socialization

of the child takes place, and at school where he. experiences
& i ¢

further socialization. The religious school is seen as an

tension of' the home schobol and the child, once in church
school, is in an enviro'nment where he experiences, (or

continues to experience), a total development; that is to

s_ay; he‘expei'iences mental, physical, social and spiri‘t:jl

grqﬁth_ in a harmonious way under the guidance of a deditated

9

Christian teacher. ‘ ' .

0 %

Mi,].ll.er6 cites important elements in the theory of

education which are relevant to the Christian €ducational

A

experience. The first element is an understanding of the .

place which the home takes inthe educational development

.-of the foung. It is generally acknowledged that. j:hé child
gets his first training in religious and character develop;
"ment pefog:"e he enters school or Church. Thus, he- has already
formed patterns of behaviour which is difficult for the
Churcﬁ:m erase in one hour, (as against a week in the home).
Therefore there ought to be a realiza;:ion of the true relation
between tﬁg home, Church and school. -

', o

*  The Christian home, therefore, through mutual inter-

a " . ' ‘ v !

.. ' [
,6°R.C. Miller, The Clue to Christian Education, New York,
Charles Scribner's Sofis, 1952, p. 11-15.
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dependence can be a sound and permanent aid to Christian'
. o :

education.
Y

a

When the child enters school co-operation between

the parents and. the church is really just beginning but

. quite often this is yhere they are cut off. Co-operation
i - therefore'is necessafy, not only at this time, but throughout

| | ' the adolescent period as well.

| ' ‘ : | ‘Milier further gotes that in many instances, the ?hurch
provides a kind of isolated experience of life from the
expefiencé of the home. The child fails to see the relevance
of what.is taking élace and thus he sees{religion as apart
from life. Therefore a weak link exists. in modern Christian
' : education bf the.faiiure to realize the p?oper place for

) -the }elévant Christian truths behind the child-centered

} ! : n
| : ' and God-centered experiences of the learners.

-

f - In conclusion, then, a basic questian which may be

| C . aske@vis, *Do Cﬁr;stian schools:(inclug}ng gmail schools)
make a difference?" O;, "Are they rea}if.worth«%he Eime;
money and efforté" graybiliﬁl observes that scientific

. reseaxrch of the impact of parochial schools is in its

4

infancy,'and the evidence of the few research reports thét' ’ K

P ., . are available is not conclusive enough to answer one way or
) ' P o ' f o ) .
the other. . - L
I ) ‘ _&‘ o
T
] v
- 61 *

Donald B. Kraybill, Mennonite Equcation, Herald Press,
Scottdale, Pennsylvania, gitdhener, Ontario, 1978, p, 12-27,
’, . :

+
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In order to uﬂdefstand thé role of Christian education,
according to Kraybill,we need a qlarificatioﬁ of certain
assumptions regarging such schools, Simply because a sthy
may repdrt.tpat students .in a religious school, read the
Bible mofe often‘than public school studehts does not
necessarily mean that the religiouséfbhool has "caused" . .

| .. .
the students to do this. It may very well be that the stu-

dents who read the Bible moxe—frequently were the very ones

‘ who chose to go to a religious school. '

The‘church school, he continues, is only one among
the other "schools" from which the child receives his
educatfbn. "Schools" may ‘mean parents, groups, friends,
neighbours, the media, etc. The»formal'schédl, therefore
is 6niy a part of the educational web. Studies which attempt
to aLseés the impact of religioug schooling Qithoht measuring
and controlling the influence-which these dbther informal

schools only maké one's understanding of the role of the

church school more complex.

- Another assumption often made is the presupposition

that the Church knows what differences its schools should

make . qu do we define "christians" or "difference"?

#

Aithough most church members would agree that géhools should
' |

ﬁake'a difference yet there is no common understanding as

to what that difference ought to look like.

Thére is also the perspective which argues that the ‘

6
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| theories on small schools, including religious (6:: Church)

.. views and findings on some specific religious groups -

" | church 6perates. 3

] o \

. \ ‘ :
church school should protect the yquth from the worldly

experience of thepublic school, If the school ‘can maintain |
the .valqes of the home and the|church, then it would have
effeqtively accomplished its mission. According to this
/theory,’ then, instead of asking how the churgh schools have
changed the youth, the question is what would have happened
to the children if they had not been to the éhurch fchool?
Many parochial schools‘pave been established behind this

. philosophy.

In this paper I have attempted to investigate some

schools, along with what some researchers have found about
them. Ai'guments both for and against gmall schools were

presented and an examination was made into the educational

| a . .
Jewish, Mormons, Mennonites, Amish and Lutherans. A brief
'comparison was ‘made -between these groups and the Seventh-

day Adventist.

LIt is clearly; seen that ail the religious groups in
question have come toview the role of Christian (religious)
educai:;i.on as of utmost ir;portancg in the role of maintaining
@d fostering the beliefs, praétices and values of the |

Church, regardless of what level (levels) of education the

4

-

Inthe following chaéter, I will describe a.Seventh-

day Adventist one room church school .and the way of life in

\\\
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CHAPTER III

THE WAY OF LIFE IN A ONE ROOM CHURCH SCHOOQL

i
t

! ; L] * ! ’ 3 a a +
Being aware of the religious d{men51on in teaching in
- /
a Seventh-day Adventist school is significant but it is not

enough to permit the teacher to be successful in her

&

teaching tasks. The teacher must teach for belieﬁ,rather

u !
than teach children subject content alone. The Adventists

" "Before the student there is opened a path of
continual progress., He has an object to achieve,
a standard to attain, that includes everything
good, and pure, and noble. He will advance as
fast and as far,as p0551ble in every branch of
true knowledge. : , 3&

Selection of teachers is‘considered to be most important.
The emphasis is on dedicati%n, comni tment and attfiﬁuteé
of Christian character. The belief is that teachers have
a soiemn responsibility of moulding. children's characters, .
Therefore, in order to accomplish this they themselves must; ) !
possess a well-balanced character. Academicoqualificatioﬁs
are equally 1mportant~5pt they are not the only determlnxng

factors of being a 'good' teacher. Whlte states:

"In the choice of a teacher for the children,

great care should be shown. Church school tea-
chers should be men and women who have a humble
estimate of themselves, who aremt filled with
vain conceit. /fhey should be faithful workers,

lEll’en G. White, Education, Pacific Press Publishing : . )

Association,IMountain View, California, 1952, p. 18.
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filled with true missionary spirit ...

Parents and school teachers are certainly
+ disqualified to properly educate children,
if they have not first learned the lesson
of self cantrol, patience, forbearance and A
love ... : '

PERSONA* EXPERIENCES IN TEACHING IN A ONE ROOM CHURCH SCHOOL*

»

My association with the school dates back to 1963 when
I was hired as the only teacher to teach nine pupils who

functioned at different grade levels (1-5). Given this situ-

.

ation, my task was to prepare for five levels in every subject.
. v

There was no other Seventh-day Adventist school or teacher

in Quebec nor was there a superintendent of education that |

I could drawv on for advice. The church school, at this time,

and until 1973 was run by the Ontari5—Quebec Conference of
Seventh-day Adventists, whose headquarters, offices and -
Department of Education were in Ontario. It was not until

£he fall of 1963'when‘i attended my first teachers' convention
in Quebec C}ty that I met other Seventﬁghay Adventist teachers.
Lectures, discussions and the sharing of various experienées

with them provided me with some insights which facilitated

LY

2Ellen G. White, Counsels to Parents, Teachers and Students,
Pacific Press Publishing Assoc1atlon, Mountain View, Cali-
fornia, 1943, p. 150-151.

3Ellen G. White, Fundamentals of Christian Education, Southern
Publishing Association, Nashville, Tennessee, 1923, p. 15.
. . !

. ' I
*A more elaborate account of teaching experiences in the
school can be found in Appendix C on page 103.




my work.

For the most part} however, I had to draw on my own
resources and experiences to cope with the many difficult
situations with which I had to cope, 1In order to teach
all g;ade levels I had to develop new ideas and be flexible
in my approach. For insténce, first and secqnd grade pupils

| / ;ften needed more supervision., This led me to group the
children so that the older children could help tﬁe younger
ones. In order to try to concentrate on one subject at a

time the whole school would do the same sdbjecl (at different

‘ t
levels) at the same time. An interésting phenomenon developed;

younger children began learning lessons at higher grade
. - *

-~

levels’.

In addition to the actual teaching I had many other"
responsibiljties. These included custodial work, secretarial
duties such as keeping records and accounts, cbllecting school i
fees, purchasiﬁg of textbooks and school supplies and school | B
maintenance. There were many problems with which I had to .
contend. There was no schoeol playground anq that meant I B
had to supervise children who played in the alley or the park
which was a quarter of a mile away from the school. I had
véry few‘yisual aids, books' or supplies with which to Qork.

Insufficient classroom space also made it difficult to conduct

/ projects and to store materials.
) ] ’ .
Other problems were experienced. The schoo} did not

c
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have a substitute teacher until:1974. Thus, if I was ill

on a school day the school had to be closed. There were

almost always maintenance problems, and since janitorial
¥ .

4

service was not available the children and I had to 'make
AQ'. Friaays becaﬁ; general clean up days. Moreover,

thé uncertainty, year after year, of continuing the school
due toinsufficient funds was something which plagued the
sﬁallchuréh'membership.We were never sure at the end of ‘
each séhool year that the school would open the following

a9 . /
’

year. However, through adjusting the school program,

arranging group play, sharing housekeeping activities ‘and {
the coaperative efforts of parents the™chool continues |
I

to exist.

These personal experiences which I have described:merely\\
provide a partial picturé of this one room churéh school.
The curriculum and the student population as described in\,
the following sections pgovide further insight into how

] 1 ’
religion, as it is construed by the Seventh-day Adventist,

affects everyday life of the school members.

' CURRICULUM*

1

The basis of the curriculum is a religious one.

Particular emphasis is placed on cooperatiSﬂ between the

¢

*The complete Elementary and Intermediate school curriculum
is provided in Appendix B -on page 92.

.

\
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home, school and church but it .is the local éonfefence

membérs and educatlonal leaders who develop the currlculum.
Teachers' views on teachlng method, selection and revision
of curricylum and evaluation of learning opportunities .
apprepriate for a particular group of students are often

-

respected.
- s
The general-areas of the cﬁrriculﬁm include religion,
communication skills, physical and lifle sciencés, mathe-
matics, social studies, health and physical edubation,-
arts, and character building (i.e., spiritual, social,
physical and mental). The Seventhfeay Adventist philosophy

1

prevails throughout the curriculum., Bible study is of pri-

© mary 1mportance and is a regular activity in all elementary

schools. Rellglous act1v1t1es in the school can be ,

summarized as follows:

1. Devotional Periods: Each school day is to begin with
a devotional. perlad and is to close with prayer or a
devotional song. .

2. JMV Society: The school or room should have an active
JMV society, emphasizing, the students' participation in
MﬁSSlonary activities. '‘Monthly reports shallrbe sent to
the confergnce youth director.

3. Week of Prayer: At least one week of prayer series
shall be conducted in*each school each year. Active
student participation in the program should be encduraged. .

4. Spirit of Prophecy Week: Bsch school shall conduct a
yearly Spirit of Prophecy emphasis week using ‘materials
prepared by the Genefal Conference. .

" 5. Prayer Bands: Voluntary prayer bands should be esta-

blished.

6. Chapel: Chapel periods should create a positive spiritual -
atmosphere and not be used for entertainment or promotional
purposes.

i
'
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7. Baptismal Classes: A baptismal class for children in
the upper grades should be organized by the principal and
teathers in cooperation with the pastor or Bible instructor.
and the parents to study the beliefs of the Seventh-day _
Adventist Church.

——

»

8. Patriotic Activities: . Patriotic activities include :
giving the flag salute, learning the national anthem and .
. other patriotic songs, and recognizing national holidays ° }
and their significance. .
9. Guidance: As a part of their school program wemnbers of
- the teaching staff should take time .for personal and spiri-
tual guidance of individual students. .

v

Biiefl&, then, what binds the school members is a
aedicafion to the church and the community. ‘The church <
< " school is seen as an extension of the home-school and the
child, once in chu;ch-school) is in an environment wherg

. he can experience 'total' develogmgnt. ‘This total develop-

T——

—

ment consists of developing the child's sp'ETEﬁai7:§bgial,

physical and mental capacities. In the following sections \\\\\\\\T\\\\‘“

I will describe the student population from whom I have
received responses and illustrate how their accounts reflect

the objectives of the curriculum. , .

STUDENT POPULATION , - : ' :

The school is unique for many reasons, It is a small

school with an increasing enrollment (because there are

»

more Seventh-day Adventists), existing in an area of large

B

' K schools with declining enrollment. The student bopulation

over the years from 1963 - 1978 consisted of 145. The total .
o . \ . !
enrollment was 326 (The same student in many instances was

- .

s

4

B e
' . »
A ] .
- - LT e b e o s 5 S vd W e e —~—o
LA
w-,ﬂ"}';;; ' Lok “ w S

\. . .
s
Aaaits .
. ‘ [
- [CS T Beiide Wy " h
. AT AR A SRREN Ay -———
gﬁ e iaked il L g .



A

" enrolled over a number of years which accounts for the growth

in student enrollment).

In 1978 I made & survey of the number of children that
enrolled in the Church School from 1963 - 1978; the countries
where they came from, and the length of time in which each

child attended the school. The total enrollment of 326 g

students and the countries from which they came are illustrated

in table A'on p.62. -

The length of time each child.attendea'church school
varied from one year to eight‘or nine years. There has
been a steady gro;th in the ehrﬁllmenp since i963, with:
the exception of the 1968-1969 school year when the enroll-
nent remained at niné because most of the children who
attended school the‘frevioqg year moved away from Montreal.-
The biggest enroll@ent washkéfty-three for the 1977-1978

school year..

One of the most interestih;\fEEEbrsfof\tgg\church
school waé the experience of sgeing children, from so many
different cultures learn, work, and élay together. &here
were many ipstances when I referred to the schoo} as "The

United Nations".

The entire’ atmosphere was and still is one of mutual
love, interest, and respect between teacher and pupil.

Major discipline problems are non-existent.

’
—

Pable B shows the total number of students for each _ .
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AL . TABLE A

. MONTREAL (ENG) S.D.A. CHURCH SCHOOL
 1962-63 Sthool Year'- 1977~-78 School Year

- SET——

"

, o ' i
School Enrollment T where From ‘ ) |
1962-63 . [ Y. W.1., Switzerland, Italy,
Quebec. ‘ 4
1963-64 B R w.I., IFaly;,Ontario, ‘
. . . Quebec,' (Germany) .
1964-65 13 —mmmmmmmm e - W.I., Quebec, Ontario,
] . . (Germany) .
'1965-66 R R W.I., Finland, Quebec, U. s, A
1966-67 - 20 mcmcre e e U.S.A., Mexico, New Zealand,
' : , “8. Africa, S. America, N
7 o ‘Guyana, W.I,, Alberta, i
", v, Quebec.
. 1967-68 15 ==m—mpmemmommmee Quebec, W.I., U.S.A.
‘ 1968-69 . 9 —cmem S Guyana, Quebec, 'W.I.,
‘ 4 , . (Jamaica) . ‘ T
1959170 . W%G T Philippines, Gu}ana, Quebec,
. o A S. America, W.I.
1970-71 1l memmm e o — e Quebec, S. America, W.I.,
£ P : = . Philippines. . <
1971-72 19 ———mbmeeee —~—=-=- Quebec, Guyana, thllpplnes,
, 7 U.S.A., W.1.
11972-73 ¢ o 18 e ~--==- Quebec, Philippines, W I.,
. a Guyana, U.S, A
- U1973-74 20 ==-=mmqmmmm=m-=== Quebec, W.I., Philippines,"
. Haiti. -~ .
J1974-75 . 22 ==dcmeo=feeeieee- W.I., S. America, Quebec, |
. Philippines.
¢ '1975-76 30 .--==---===-——---- Quebec,. Philippines, W.I.,
- ) st : > . Britain, S. America. -
1976-77 | 43 e P Quebec, W.I., Philippines, -
K : S . Syitzerland, Belgium, :
. . . .ﬁ England, Madagascar, ‘ 1t
. A . N ' ¢ S" Aﬂericya. , '
1977-78 . 53 mmmmmm— e W.1., U.S5.A., Quebec,
L . R . Philippines, S. America,
. ‘ R Britain, Belgium,
e ¢ Madagascar, Switzerland .
" Total Enrollmént . 326 ' o ¢ : '
3 o T~ ‘ ; :t N
-~ 4 LT . ' ’u
4 - * ( i "




TABLE B

STUDENT POPULATION FROM 1963-1978

,  TOTAL NO. e
YEARS OF STUDENTS . GRADE LEVELS

12345678 =

' e, o
1963 (Jan.-June) - 9 . 1-1-331
¢ b
1963-64 15 1.2-12 34 2
+ N * 4\ ’
1964-65 . 13 .221-113 3
. 1965-66 C © 13 1211112 4
. 1966-67 20 5324-102 3

1967-68 15 34213 - - .2

[ S}
[ 8]
—
[
N
1
[

1968-69 ’ 3 -
1969-70 16

L -
|
[\
N
[\V]
N
(98]
[

1970-71 , 11 22122 -1 1
1971-72 . ' 19 622313 - 2
1972-73. . R LE .2523212 1
1973-74 : 20, 22643 2-ﬁ- 1
1974-75 - 2 252602 AT
'1975-76 - . ‘30 s4426323 1
1976-77 S 76755461 2 *
8685547 3

1977518 53 7

* Grade was established in 1975-76 school year.

** gpecial class(es) for advanced work or/and for children -
under 6 yﬁg;s. ' ' ' ;
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EFFECTS OF RELIGIOUS TRAINING ON STUDENTS

The géneral atmosphere of the school room was not one

4

which merely reflected academic learning. Personal attention,

¥
stfgpq peer group association and learning from others were
paré of what‘éhé former students recorded in their responses.
To some exteﬁi the responseﬁ reflect some of the general
directives of the school. For instance, the Seventh-da&

Adventists emphasize the spiritual development of the child.

v //’ i
‘Their educational code states that the child must study the

Bible and the Spirit of Prophecy in the spifit of the learner
and reads them ﬁoé.personélﬂcommunion, guidance, and infor-
mation; the child must choose Christ as hié personal

Sayibur ana accept as his own thé princ;ples of Christian
living as*taugﬁt by the Seventthay Adventist Church; and

the éhiid'must enjoya deeper, richer Christian experiehée

\

and have a better undérstanding of God and the plah of

salvation.

Spiritual bevelopment 4

1

All of the responses received revealed a spiritual . °

Commitment. Perhaps this is not chance but merely a fact that .

~only those'(except\one) who are still Adventists responded.

The interesting point is, however, that after several years

' of leaving this one room lchurch.school these students are

~8till embhasizng the importance of their spiritual *training.

*

!




. . o |
The following comments indicate how this training has

influenced their perceptions of thejir lives: .
"It was not by chance b&t by God's hands
that all the paths I followed provided for
all my needs and wellbeing ... Mrs. Greaves,
the two years of school with you as my
teacher made a young man ouF of me early in
life. Perhaps I could have'done many things
differently but in each case I wanted to
make the most out of life to meé and not
waste time on vanishing thoudhts or fashions.
Each of us sets different standards but one.
rule judges them all."

"The highest points in my life is when I ,
came to Montreal. This is where I started -

my grade, 111 level. Andthat small classroom,

I gquess, gave me joy of being cared and

thought of and how to care and love one
anothex. I learned how to be me and not \
another person. .That school gave _me great

\ joy in going to school every day."

"I think that why I was baptized (by immersion)
in November about two years ago is because
that the teachings I had from Church School
really led me to the Seventh-day Adventist
Church. I must thank you very much for that."

: " ... Most of the people that I went to the

*  Church School with are scattered, and I do

' not see them. I particularly think of ong
person because of the fact that'the last I
heard of him, he was not a church goer any
more., This speaks well of the school experi-
ence because most of the students are still
‘in the church."

!

-One student in particulér who is Qggsently in the
' , u .
~ " U.S. Army stationed in Germany says:

o

"I have seen so muchin thig\army that can
only make me grateful for the Christian
- education I received earlier in my life.l! '’

'

» Another student, even though he is no longer with the

\

church still says:




"I think that the good times are gone,
. and there will never be good times again,
; . " ., as we had in the Church School. Too bad
\ . for the people that were not able to be in
the Church School, for we can only tell
them the good memories and the bad memories
we had in the Church School. Nobody will
understand about the Church School if they
were not there to experience it. 'I have
, become a great man, and believe in Jesus
] and God because of the Church School."

!

Mental Development

Another aspect which is emphasized in the educational
code is the mental deve;opment of the child. The child
must think effectively and cdnstructively in dealing with

" both inteilecghal and practical problems and devélop his

capabilities and reach the highest possible competence

in-fundamentai skills, understandings and appreciations.
° . It is difficult to say if the one room church accémplisnes
* this. But it is évident'from the studenfs' responses that
7 achievement and 'being a good citizen"is important. They.
do not perceive education as factual knowiedge, however,
, they percei@e it as a process, a way of life. The following
. ; .

comgments reflect the various students' notions about edu-

e

cation:

"I was in high school for four years ...

"I stayed at Oshawa for another year for my
flrst year of college. Thef I went to
Atlantic Union College in South Lancaster,

. Mass., and stayed there for my last three
years of college. It was really in my third
year in college that T understood personally
that Jesus was my Saviour and decided to
change some of my ways and decided to work
for the church in some capacity and really .

t .




started thinking toward teéching .ve Y
My first two years were a 'C' average,

my last two years were near 'A' average,

80 my grades were going up every year.

.In fact the last year I almost had

straight A in college."

"I'took grade ten and I did not find it
that difficult - my grades were good, :
but I was more interested in fooling

“around, playing sports and things. But

I did not find it as difficult. My grade
nine in Quebec with you taught me to do
homework which I really hadn't done
through elementary school, which I don't
know is that necessdry. I seemed to get
along alright without it. Maybe some
slow, slow student might need a little
help, but we're trying to teach book

" knowledge through homework and it's

character knowledge that we need. These

are theé things - they'll come. The basics
of life are simple to get along in life -
reading and writing and knowing how to
figure your bills and checks and all this -
simple. Now all the other facts, you don't
remember them anyway. You forget 90% of
what you.hear within a year, and I'm even
having trouble in remembering what I heard
in seven years in church school. What you're
training is character. You're training

how to use the brain. It isn't what you

use it with that really counts, it's how you /
use it. It's how the box works, not neces-

"sarily what makes it work."

"It isn't the facts that the student is’
learnjng that help him in the end. He for-
gets facts. It's the mental work and the
brain work - teachindg{ the brain to work,

and every year - if - like I had almost a

new teacher almost every year. That meant
that I had -~ my mind had to adapt to .a new f
system of understanding because every teacher
was different in what they wanted you to
remember - what they wanted you to learn -
and your mind had to adapt’ to that. Every

* teacher was different and how they made tests -

your mind had to adapt to that. So there
was much more brain work done when there
was a new teacher come - to adapt to a new
way of thinking, a new type of tests; a new

.




type of quiz, a new type of assignment -
what was important to one teacher wasn't’
.important t¢ another, teacher - which is
fine and which helped my brain."
"One of the neat experiences of meeting in
.a one~teacher school with all seven grades
is if you miss something in grade two and
in grade three, you could just listen across
the aisle the year and catch it. And also
if you are a brigher student and you are in -
grade three you could listen across the’
aisle and listen to what grade five is
doing and catch on. So really, I went to
grade one to seven for seven years., Now
I had all grades every years. There is
really the situation, and by the time you
get to the. seventh or eighth grade in other
provinces in a one teacher school that's
very helpful. Also another thing that
helps is the help that the older students
——give the younger student. It not only
hleps. the teacher, it helps the student
learn."”

"When I taught school later I had one seventh
grade girl who couldn't even do her multi-
plication or division yet - she just couldn't
catch on. So I asked her to teach the second
and third grades some simple stuff like that -
and she couldn't do it herself. Within three
weeks she knew how to do long~division with

. hardly any mistakes and all multiplication,

just because she had to explain it to the
' younger kids, and she really enjoyed explaining
it and she had no more problem with that.®

"Me, and the rest of the kids had one of the
best teachers ever made. - She took time in
teaching and drilling us in our weakness.
1 do remember doing a test and couldn't
remember the answer £for anything. Mrs.
Greaves stayed with me, when everyone was.
gone out for lunch and a while after that
~— till finally I got the answer. At any other
school no such luck would have happened to me.
I have a lot more experiences to talk about
I but I 11 take forever.” o
’ L]
YAfter our worshlp perlod on Mondays our
tests would be given back to us. HThese tests
, or quizzes were usually of a comprehensive

.
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nature; not merely true or false or multiple

- choice, but rather filling in the blanks.

The teacher would be encouraging in giving
back our tests. If we did not do well this
week, she would tell us maybe next week we
would do better. This was never done in an
embarrass;ng way, but rather on an individual
basis.”

[

Il

Seventh-day Adventists view education as more than

merely pursuing studies from books. Ellen White notes:

The dlaim is that we cannot afford to separate spiritual

"Our ideas of education ‘take too narrow and
too low.a range. There is need for a broader
scope, a higher aim. True education means more
than the pursual of certain course of study.

It means morethan a preparation for the life
that now is. It has to do with the whole being
and with the whole period of existence possible
to man. It is the harmonious development of
the physical, the mental, and the splrltual
powers. It prepares the student for the joy
of service in this world and for the higher joy
of wider service in the world to come.

True education does not ignore the value of
scientific knowledge or literary. acquirements;
but above information it values power; above
power, goodness, above intellectual acquire-
ments, character. The world does not so much
need men of great intellect as of noble charac-
ter. It needs men in whom ability 1s controlled
by steadfast pr1nc1ple."5 .

from intellectual training. As stated previously emphasis

is pléced

the child.

4Ellen G.

upon the (Adventist) home. The home is the most

The belief is that every means. should be directed

v

White, Education, Pacific Press Publlshlﬂg Asso—

ciation, Hounta;n view, ‘California, 1952, p. 13.

S1bid, P

225.
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important ageﬁt in the early education and socialization of
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toward the ‘proper education of their children and wherever
posaible Ad‘ventis.t, cilildren should be educated in Adventist
schools where Christian pri.nciples und’erl& every aspect of
education. While Adventists do not advocate 0r encourage
separation fromthe 'world' (i.e., non Christians) they
strive not to become 'of' the world, as far as their

philosophy and ideals of education are concerned. ‘

The pafents' (especially the mother's) responsibility
is,that of educating the child during his/her formative

yeai‘s as the preparai:ion for this on-going process of

education and soci‘alization when he enters the church school.

-

"From 'the earlieét years children are encouraged to tl‘lir?k,

reason, and make decisions so that as they grow older éhey
may' be able to think for themselves and make intelligent

decisions mstead of merely reflecting on the thon\.lghts and
decisions of others. "The mother should be the teacher,
and' home the school where every child receives \his first
lessons."6 It is the home-school that our boys and girls

are to be pre'péur'ed to attend the church school. Parents

wl

1

shéuid constantly keep this in mind ...

‘ ! .
This is clearly reflected in a former student's res-
ponses, who is presently' a pastor:

’

68 G. White, Counsels to Parents, Teachers and Students,

Pacific Press Publishing Assoclatlon Mountain View,
California, 1943, p, 145.

"1pia. ,- p. 150.

1
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"In thinking about church school how it
affects the young child, if the parents are
not supportive you can only affect the child
a little bit. But if thé parents are sup-
portive, that's what makes the difference. I
would not be an Adventist today just because
of church school. I - if I was allowed to
have close worldly friends; but my parents

‘'were supportive of church school, church

friends - Adventist friends and - my father
was - and it is that réason, if 1 would have
had worldly friends I would not have gone to

.Kingsway. I would have argued with my father,

but he was - in fact I did argue with my

father to stay home to to go to Chateauguay
Public School or something after elementary
school but he was - he put his foot down -
whereas most children, that's where the problem
is - not the problem of leaving the church.

. Church school can have a little bit but I -

don't think it is the deciding factor. 1It's
the home. The. church school can help but it
doesn't become the stle influence."

"So again, the home influence. Same with F.C.
His father was sick and couldn't take care of -
him when he was young. And the G's. The same
situation that I was in - father was in the
truth but the mother wasn't. But one thing
I'll say for my father, he was very %®trict on
the principles of Mrs. W. and even those prin- .
ciples I still tell people today I may still
disagree with, And one of those principles
was we should not have non-Adventist friends.
It's in Testimonies. I read it myself. And
I've heard the arguments against that, but my
father followed that. And if it was not for
that I would not be in the church .... I was
not allowed to make friends with the children
in my neighbourhood. I could say "hi" to them
and be friendly to them, but not make close
friends and gd and do things at their house.
I wasn't supposed to invite them home - it
seems kind of mean, but my father overcame that
by having a lot of Adventist friends for me, .,
allowxng me to invite -them home and allow1ng
me to be with them 'and never missed an'M.V.
Be with the youth. ‘I always had. friends.
I wonder why my brother is out of the church

. since he had the same rules. Well, while he,

was 4t Kingsway he ended up workrng at Branson
Hospital. And at Branson Hospital they employ
non-Adventists and he got friendly w1th some

- ¢
.
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of these non-Adventlsts and became like them.
Then his friends led himaway." ; :

'People who Have left church school everyone
that I can think of, that left the church has
left because they had friends that were non-

Adventists and went and started doing things

with them and became like them - one without

exception.”

This strong ‘commitment to home-school education

~c}Learly makes the social aspect most important. The

child must enjoy-" assoc1at10ns with others and cooperate .

<

harmoniously w1th them in common enterprises; the Ghlld
must conslder opinions of others, choose.what is rlght
and stand for pr1nc1ple, he must understand other people,

thelr needs and way of lle‘ and, he must dedicate his life

t

to service for Chrnﬁtu QAgalnﬁ numerous comments reflect_
how the church-school has indeed influenced students'
perceptiops,\pérticularly with group associations. Peer
éroup dtéachﬁent"tﬁe sense of belonging, ideﬁtity and
securlty is guite clear 1nthe follow1ng quotes:

*"Life at Church School, at age "five, was
indescribable, It was always full'of
something different. ... The thing I liked
best about the day was having all the stu-
dents in the same room. This gave the school ,
.a family atmosphere, especially with the
relationship we developed with the teacher. .

* This made us look toler as a mother; this
also made us learn easier. We were more ,
relaxed. The older children in the school
would always be  there to help the smaller
ones. ... I know that whatever it (occupation)
may be that it will be to do with younger
.children.™. &
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. - "The years passed and finally it was time for,
me to graduate andwhat a happy time that- was!
Through the years we made friends who came and
went but will never be really forgotten when we
think of Our Little School. .

1 ~ ’

"What are- friends for? We are Jjust one big

, . family to me.” { ,
. ~ » i M i "(

"In classes I was never much of a student. I
. never got into reading books early in life and !
L it hindered an eacher who had to teach me.
Spelling was a*subject that'I suppose.was as
, hard as any I ever had to take.. ‘No matter how

- hard I put my efforts into it, the words al- *

- ways came out wrong ... If recesses were long

- N enough I remember we would try and sell a few,

Life and Health Magazines. 1 suppose it would

be too conclusive' to say that was where I began

the life of a salesman. But it was so easy

to read a person's expressions and sell them

the way they wanted it." '

. . -"One activity that was very important in the
~school year, was the Christmas school play.
I was not competitive so I allowed everyone else
to take the parts they wanted and hoped all ma-
. jor ones would be taken before my turn. Well,
e our teacher knew what each student could handle
- and I soon-found myself in a,role of imporitance,
I prepared myself as best I could but I never
felt safe. And when we faced the curtain night,
* no one knew how nervous my knees shook, beneath )
o ““me. As I even spoke the words came out' without :
my -knowing.. I kept my fears within me, but I :
could only stutter and stammex through line
after line." i '

. "I sort a found that the behaviour of people
. . is quite a study too! To watch the other
. . students in class soon became .an interest of
X . . . mine. It was as-if I knew what they would d6 - -,
! when caught talking, or playing in-.class. I

: used the same understanding to save my neck many ° . :
‘ : oo N times when caught doing wrong. Every expressron
' ‘ ' : told something of the person's attltude in life,

st ., ' - if only at that very moment. "
Co "When I woke up in the mdrnlng I had this great
: ‘feeling that 'boy, hockey and great friends to .

be.with again.' I was always looking fdrward to

4




another day.” The things I li&ed about that
classroom was that. all of the kids were. crazy ¢
and wild. 1If there was hard feeling between
two peq le on the playground they wouldn't .

, quarfel but make up and think of\solv1ng the
prob em.

o

- . r-ﬁv0, o

"When.joy also of remembaring that one classroom
was.our field trips to Ottawa and Quebec. That
was fun. I reaL%y ‘won't forget the places we've
gone ‘ta. Staying there ‘at a,church and sleeping -
there was fun. Looking forward to another day’ to
see more sites was also a joy to me, because
making friends was die big thind jin my life when’
I was yqung. Still now. o I guess it will stay
.with us forever/because God put that special
thing of making friends

l‘b

moment of it."

"The small cla
I remember the'

v

%

{n us. And I love every

room was onelblg family, of God.
ockey and ping poéng games, the

.\hocke games in the park, the recess and eapac1ally-
" the studies we had to do to.pass subjects.”

g

The peerﬁgxoup is one of the moét pdwerful agenqiés

- of socialization in the child's experience. Elkin and

lﬂaﬁdels pofﬁi-oﬁt that the.. childvéxperiemées and therefore
,develops new emotional ties w1th hli peers and identifies

with new models. He wants to be accepted by . his peer group

and ééeke thelr good w111 and nttentlon. There is a soli-

darlty wh; is establlshed with‘hzs genératzon. ‘When

the chxld reaches adulthood and sees other ‘'children.and
s » ¢ i

their;geer culture he comes %o realize that hxs childhood
e 7 . '

experiences in his peer grbup¥(s) are. those that make h1m
P ! . N e

a'memi)er of a particular generation. e PR

/

4 -

’ v

8prederick E1 jn/setald Handel, ihe Child and Societ
"‘The Process. Sociali atiqn, (2 dE dltion), "Random
New York, 1972, p. 13% e , .
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' . "I also remember when it used to be very
cold outsidé and you used to give us Ssome
hot chocolate and also if you didn't get
that you used to6 get some hot soup. Every-
body used to like that, for sure. As 1 can
remember doing not long ago when we used to
sit down and we used to exchange lunches; you
used to feel as if you were brothers and
sisters you used to feel really close.”

'

s

1t is évident, then, that the school uses a particular

method to:xrengthen peer grouppassoc1atlon. Children are
vy ;
taught td be responsible for each other and to God + Moral
}
and religious training and commitment were dominant in

all of the students' recollections or accounts. The
3 : . . : .
statements below are indicative of the impact the one room

i+ church school has had on its students. s
, , , .
T "l I also believe my religious training .
' helped me alsodggbde able to always have a ' o
. ' .8trong- faith in . Many of my friends from
grade school from the\flfth to eighth and ’
from acaflemy have éither drop out and/dr
" are no longer in the church. 1 can only think
- that they didn't have good early home and
school trainipg in those first years." ' . |
‘After church school I had the opportunity * . " *
of going to boarding school in Oshawa where I .
gspent my high school years. I am still at
_ the present 901ng to school, training myself
for God's sexvices’ 'in the education department ... e
I know that God has blessed me throtigh all my
' years in haV1ng a wonderful mofher, and brothers,
trained in the bést ways that she .could ever # °
train us up, and with the training of both home
and school, I do believe thdat my life of a
Christian has h een very ‘fulfilling." o
. o .t ,"I remember that every morning we would have
S "~ a.small worship period: Every Priday weé would .
e T o ‘have a Mlssionary Volunteers meeting for which
T ‘ some of the students held offices. MlSSlonary
Volunteers included the temperance oci \ s
We were happy Ef be involved as ‘offigers or - ‘

.'\d ',::;: ; / l Co

¥
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‘these small meetings once a week. .These - ' ° ﬂ
xelig;ous«meet;ngs served to instill in us’
an awareness, and served to mold our Christian
thoughts because there were experiences fo: .
many of our formative years." . ' ‘

"When I left the school I qut to West Hill:
, High School for grade eight. The first day was
N o terrifying for me.. I went into the classroom
E : - *and there were sd many kids and when I spoke my '
voice sounded (to me) like a'frog., Right then R T
-~-—-1 misgedthe close contact one had with teacher
.. and student in the church school. If one did not-
have proper background spiritually, it was very
easy to lose one's perspective in this public
school. While ‘I was there, I was asked to become A
invelved in things that involved my sabbath time, . . 1
and a couple of teachers wanted to know of my | )
beliefs. In the church school I never had to - oo
worry about those things because we all had the
.. ~same thoughts, In the public school I felt like
an outsider. Of course as time passed this '
| feeling changed, but in the beginning it was
I dxfflcult.”

.
4 Ve -

>

These students, all of whom came from lover class .
backgrounds, have remained witn the churchd(with-the -
exception of one) and have continued to purs&e a hiqhe;‘gducation.

» Social class background‘has not been the major determinant e

of school performance and achievement. The teacher-pupil

il
#
3

rntio and the Seyenth-day Adventist philosophy seems to ;?

have had a profound effect on the various Btudents' life« : }'
StYle. : . Q. i . ' . " ' ‘ . . ’ } ’ K ,
‘ - . ° . + ® . - - ’*‘ ! . ) . D d S “

hemporary research in educatxon has not focuaed on :

v 3

Eects}of rel;gious trainlng on education aapirations PR
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or a‘chiqyeineﬁt. We have been preoccupied with ‘developing

-

" concepts and attempting to determine which variables have

the greatgst effect on an individual's education. This

L]

descriptive study explains how ‘religion-education creates

. . i ‘
a life style and sense of commuhity for membgrs who might have a

senge of a missing cominunify. Indeed, the church-school

»

\

functlons to prepare 1nd1v1duals for 'good c1tlzer@hlp ‘

The assumptlon is “that formal schooling 1s synohymous o
with home ’school.mg and vlearnmg acting, and doing is in
the interest of the community rather than Lthed 'self'. That
is not to say that schools arenot viewed as specialized I | .
institutions dé}si'gned to prepare in’dividuals. for producti\irity.

But,] the value *of formal schocl:i.‘ng‘:i,ss seen as instrumental '
plrpe;tuating a philosophy which emphasizes .spiriﬁtual, "

/

social, méntal and physical development for the benefit of B

in

a specific group.
f . * .
YLt

Another interesting- po:Lnt which one might note 1.8 that

>
.

wh?le most secular educational 1nst1tu£.10ns can\not state '

Awha)t constztutes the educational process, the Seventh-nday
\ L

" Adventists-fio not question or attempt to val:.date what, ' .

education neans. ° P:‘,ducation , formal 6r~informal , has diétincf
tive characte'r;’.stiés. To be éduca;:éd is to be committ;.ed ‘ L
to'—the Sévexitk:Fday Adventist's p'hilosog:y of life. 'i'heré y . i
‘are no confligting expectations of outcome alnce educational oA
activities are spec:.%c}flydeaigned to have the 1ntended .

L

out . ' . . : N i

s
-
N . . . . o .
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CHAPTER IV )

CONCLUSIONS

Before summarizing the main points'pf this study it

is necessary to draw attention again to some of the

.
P

CEEELN N P e ek e -

B

]:_in-litations which underl:y it. ‘First, l‘I have focused on only
one Seventh-day Adventist elementary, one room church scl'xool.:
Second, the number of pupils involved is small and I have

not been able to have personal contact with the.m.‘ Conse-
éuently, the study cénnpt point to any main findings, or
érovide evidence tk'xat 1f a similar study were to-be conducted

| in another school, /students[ respon'ses a\nd ‘teachers' ,'. *

.

experiences would be comparable. However, there are some

hprtheses and suggestions' for further research Lhich can

be made in the area of religion and education.

g3
~

Various research findings on gmall schbols have been
discussed. Although there is no agre'qn}ent on ‘the extent to
whiéh they affecg si:hoql p‘erformanoe} a strong Jargument'pould
be mdde that individual attention and a cooperative
envifénment do affect mot'ivatio_i\‘which, in turn, éoul(i lead
to 'su’cqef.ss' in school. There are baiticixla'f typ'e%og- small,
schools, hoﬁever,\ such as church schools which claim to h;ve

r f

a-positive effect on schocl performance. The educatdonal .

v i}

N

.Views of lvarious ‘rel,igitmi grb}xps -_\Jewinh', . Mormons $ !legnoni;e 5,
{unish,' Lutherans 'ana'deﬁre‘n}h e

-day Adventists - all seem to
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- ,functions and how its' participants perceive their school

1,

' f
“point to the educational process as a home-school

i
respdgﬁibility. The socialization patterns, the typas of
Y .

educatiwnal-religious activities in the home, church and

school must be the same. The individuals who control these
N\

'act1v1t1es must share the same commitments and!mean:.ngs.l

i,
The educational, religious and familial structures are ’

~
+

not as differentiated among the religious gyoups discussed

-
1

in Chapter II. ‘ .

%

" In an attempt to illustrate how a church-school group

1

‘experiences I have presented some descriptive data on a

\

.one room Sevenﬁh-day Adventist school. What seems to be -

of most importance here is the preservation of identity through ’

the school setting, curriculum and teacher dedication.

aFor some’ time now educational research has taken an ’V
adamant position which supports the idea that the most,criticai
educational-in;titutioq is more likely to be the home and not
the school. But it hhs also pointed out that when both the

homé and séhool éupport each other the possibility of

i

conﬁllct Wthh may result in ineffective performance‘hnd

5

negat;ve results is Q1m1n;shed In effect, "S%hools may

be more’ powerful than we tend to thlnk ‘they are."2 This kind
of'support'ls.mugh more likely tq exist in a church school.

1 L9

S

As pointed out in Chapter one, Chamberlin refers to these
as sgonéors, procedures, operative, learners and constituents,

2w1111am T. Pink (Editot) Urban Education, Vol. XIII Number 3,
SchOOls Do Make A Difference, ‘Oct., 1978, p. 330, 358.
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From the information gathered in this study it is
gvideﬁt that it is the religious training or instruction .
given in homé-school which has a binding effect on the

students. There is a strong emphasis placed on the’home.

el

{

where the child first eXperiinceg‘his religious training and
sbbialization. In order then, for school train&ng to be

1

mostﬁffectivc;, both the home and the school’ must work

togethexr. Some hypotheses for- further research then can
be que in the area of religion and education. Students
who ﬁave a reliéious education, especially during their

éarly years of life, experience positive effects towards their

2

church~-school and also in their career cho;ces; there is a

. , ‘
definite correlation between religion and education in

church-schools; religious education gighp\be a significant

' . o L]
factor in academic achievement and school pergngagce regard-

°

less of social class background. . o

>

= Drawing on the accounts of the Amish, Mennonites and

Jews, for example, and the very limited research on these

‘groups, there is a basic-thread‘pr factor which permeates

them all - i.e. there is a serious c@m&itmenp and dedication’
on the part of the people.aslindividuals and also as a

group; and this' commitment points to the-importance of
preserving their .ethni¢ identity and self-esteem through the
teaching-learning process. ' . : .

"
. \ . »

As ‘this exploratory study shows’ students who attended

the.bhurch-schdol'héve continued their education beyond the

’ . . - 3
.

i

&
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L IO elementary level. The oﬁes beyond‘highxgchool age have
continued through college and universitj. What is also
of great importance is that children coming from Qa;iops'
parts of the world with diverses cultural backgrounds were

, able to come togethé; in a one room multiple grade church

school setting and live together with a single "school

I

' culture” establishing a closely knit peer group. Although

1
they are now grown up and scattered in various parts of the

)

world, their resbdnses appear to be saying basically the -
| ~ same thiné - that they are influenced mostly by the social
and religious life in the church school. Indeed schools do

. make a difference and children of lower class and lower

A

& middle class background, were able to succeed in this school.

e

. The students experienced a kind of‘"family care"
throuéh individual attention which helped to give them a
sense of personal qééurity and identity. There was a réligious~

- moral concern for each individual student. Phenix, in ,

speaking about the relationship between the religious teacher -

- ?

and his student séys that the religious teacher regards

each student as a whole and endqring‘persoh and tries to.
©_ relate to him that way instead of treating him as just one"

among a group. The teacher tries to understand each student

[

lin the light of his past,influenceg and experiences, his

expectations, and his future possibilities. 4

[N

~q BN ‘Phenix further states that the teacher's uitima;e

. R , R SN ' '
- 1. : concern is not for his -own. egocentricity but a genuine caring,

~
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. other persons as being 1mportant and of worth in their own'

R
i

F
!
|
|

for others. There is a genuine .recognitioh and respect for

. “h
right and not only as they conform_to the standard of

oéhers. Theretore interpersonal relationehip is basic to "

[

the religious significance of the work of the teacher.

Assisting the student to become a person with his own values

)

and copvictions, to discover himself, make his own responsible J
decisiona, afid to have a mean;ngful personal relationship

to that which he devotes himself, is how a teacher’ should

teach.;

Seventh-day Adventists believe that education prepares

the student.for his righéful place in society (a éood.citizen)‘

as well as being.a good Christian example. His education

. .
continues throughout his life. ) . : ‘ :

One could, then, suggest research which would examine

the extent to which church schools affect the self-concept

aqd the;efore school performance. If there\exlsts a continuity

.

"in the objectives to be obtained by all-concerned -~ parengé} .

students, teachers and church-school adminiatrators, then

.

to wﬁat extent does this effect success or failure in ecﬁool?

F

There are many middle-class students, for instgnce, who, do

not- succeed in school aﬁa yet their parents, or even they, -

might share the school's values. We could expiore the

r -

1.

3Philip H. Phenix, Religious Concerns in Contemporary Education,
Teachers 0011ege, Cdlumbia'ﬂnivernify, 1 YoEE;,I§§§,‘p.'I7qZ§;

58‘60.
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; ‘ different‘religious backgrounds of some middle clgés
groups who come fro; different ethnic backgréunds and ‘
N tr& tﬁ’measure,thé extent to which these groups are commi tted

to a.religious philosophy which is congruent with the

‘educational ideology. Wemight also consider the external

effects bf church schoéls. To what extént dé they'coﬁtri- . |
- ’ bute cooperative coexistence? Are there disciplinary

problems in these schools? Poes deliquency occur? yf 80,

| . how are these handled?

‘ Pérhaps‘qé can set aside the common‘assumption that

. religion-e&ucatibn.is not anlimportant variabie affecting‘
schooi performance. This descriptive study alléws us to-
grasp the intention of a religious orgaﬁizaﬁién which has a
monopoly on its_schqols. There exists a realization that

the establishment of 'commoness' of meaning is crucial to t

group solidariéyiand community service. It is precisely

this = point which ‘determines the success .of the school, for
all members - ééachers,Jadhinistrators, pupils .- agree on
the nature of what ‘schooling should be. There is no '
quest}oning of Philosophicél,assumpgions and commitments.
. o Indeed,'tﬁe Seventh—éay Adventist's assumption about é&ucation
‘P | is thatlthecteacher and learner come together Qith ibe BSame

éxpectations and interpretations of education. This is not

'~ to say that diverse perspectives do not exist or, that

~ ~

C- ‘ conflicts do not occur.in .clasgsyoom situations. ., But the

emphasis is on what.is education rather .than what it ought

- t @ - S ~ ©
to be. : , .

¥ . i
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APPENDIX A ’ -

1 ‘
. \ 2156 Manon St. g

| Chomedey, Laval °
’ \ CB.. s IS LV

Canada ) '

January 23, 1979

Dear ' L e ‘ . N
0y : ‘ +

4

' The one room Seventh-day Adventist church school in

Montreal is now history. The 'school hTs finally moved ' .
1

9
out of the Church building on October 10, 1978, into an

» , :
8~room school building locatéd on 5070-80 West Broadway
. \

~ [
neax Fielding. .

. I think at this poini: it will be very appropriate to-
keep alﬁg the memories of the one room school, and that

is just what I am planning to do. Therefore, with your

°

help this will be made possible.

¢
i

Let me explain the procedure. I would like you to sit

down and write out your experiences and recollections of
Church school. Remember, it will be your own reflections
' ¥

and experiences. Don't be shy; write down everything as

Iy

tllough you are telling it to a complete stranger. Be as

informal and relaxed as you possibly can, because it is

A

r .
important that I have the correct information that you want

to convey  in your letter. In this same letter, I would

- like you to tell me all about yourself (that is, your aca-

demic and social achieyement, spiritual growth, ‘etc.) since

0 4E S e v -
T F_,&;’.‘,:f AN -
2T .
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you left the church school. In other words, state ybur
experiences, right after leaviné church school up to this
present day, that you think may be attributed to your
church school training. & know this sounds like asking a
lot of you, and your first impression mighg Se that of
writing a "will" (smile) but réally, I'm sure you'll enjoy
doing it. Don't worry, I'm writing my own experiences too.
I'm sure when you think of our "good oldldays" you have
lots of aughs. I do. Many times i find myself experi-

encing a mixture of laughter, feeling sorry fo? myself;

(you remember those many grades in the one ropq), wishing

it could happen all over again; a longing desire to see

many ' students whom I have not seen for years and yearsf )

and a delight to see many grown-up.fine young ladies and

young men that attended church school. ' Hoy I'wish we could
al} get togethér again some day! Well, it is not impsssible,l

1

you know. ' © o P

In addition to writirg y§ur letter, I am asking that
you tape your eiperiences and»ggflectiodé of éhur#hyschool,
and also those experiences after leaving church school -
the school or schb&ls you attended after chuzcﬁ school; wHat
you have accomplished; what you are doing‘at preseﬁt‘eﬁc.,
etc. In other words, tell me on tape all that }Su have writ-
ten in your letter, and pqssibly;morg. O:K.? I am mailihg
a blank cassette to you for ;his'purpose, so please, do

respond.

L)




J

s -~
I realize it might be difficult for .some of you to

have access tq\a‘tape ;ecorder, but I am }ski§g°you to

do your~ve;y best, in writing,vso that I would still have
all the information. To hear your voice again wouldlge
wonderful! If you have to rent abtape récorder for an

. hour or so, then please let me know'and I would refund you
the- cost of the rental, which (I hope) shouldn't be too'

much. ,

I am depending upon you in order to do this study of

the church school, which, hopefully, will be available
for you to read. .Remember, we must work together in order

to accomplish this. One other thing, I would also appreci- v

-

‘ate a pictur (or‘pictures) of yourself when you were going

to ‘church school and also a recent one.
/

Thank you, , very much for responding.

i

I am looking forward to hearing from you wi;hin about

a month or two.
¢

May God bless you. . .

)7 Sincerely,

. "(Mrs.) S. Greaves

P.S. 1 would suggest that you keep the special padded
' envelope in which I mailed your cassette so that
you can use it to return, the cassette to me.
. Thank you again. ’
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“"APPENDIX B

ELEMENTARY AND INTERMEDIATE CURRICULUM(I)

e

Definition: A comprehensive curriculum for the Seventh-."
day Adventist Church educatiodal system is defined as all
the learning opportunities, both formal and informal, ,
blannqd and guided cooperatively by the home, schoel, and
church. With some common learnings as a core, it is a
dynamic, evolving plan for the education gf cni];dren,and
youth in terms of their physical, mental, and social needs,
in a continuously changing local, national, and world
community. It implies experience, which is internalization
of activities engaged in b§ the learner. It attempts to
provide learning experiences that meet not only the general

needs but also the specialized needs related to the unigue

abilities, interest, and expectations of each learner.

General Statement: The curriculum at all levels reflecés
the philosophy and objectives of Seventh-day Adventist .

- education, an awareness of the principles of human growth
and development, and the process of.encouraging, guiding,
and sustaining the learner as he seeks to understand him-
self, and to relate td his fellow human beings, and to his

Al

Creator.

(l)Seventh ~day Adventist Church in Canada Education

Code, Department of Education of the Seventh-day Adventlst
Church, in Canada, ll148 King St., East, Oshawa, Ontario,:

L1H 1H8, August-1977. Section 4010 - 4100; 4500-4600.




The effective Seventh-day Adventist curriculum includes

plans developeé by groups of qualified individuals including
representation from local conference, Seventh-day Adventist
Church in Canada, and division levels of educational leader-
ship. However, when the dynamic ndture of curriculum is
uanrstood, it becomes apparent that the role oflthé teacher
is vital, not only in terms of methodology, but also fn_the
selection, revision, and evaluation of learning opportunities
appropriate for a partiéular group of students in a specific
setting, and compatible with the teacher's own personality

and teaching style.

[ . (
To achieve a balanced and appropriate cig;iculum satis-

' factory answers must be found for questions such as:
/

l. Do the éducatioﬁal goals and objectives reflect the
beliefs and values which are contained in the philosophy
of Seventh-day Advgntist education?

2. Are current issues and events studied and assessed in
terms of their implications for the Christian"gnd his
church?

3. Has the local community of parents, patrons, and others
‘been considered with respect to the opportunities it
provides, the sbecial needs it ﬁas, and the values and
goals that are unique to tﬁaé setting?

4. Has the individual learner been considered tog the

extent that provisions are made to meet his interest,
9 v

needs and capabilities?




5. What arrangements exist for the diagnosis and remediation

of learﬁing disabilitiesé

6. Has provision been mad; for khe continuous educational
advancemeﬂf of the pupil in accordance with his/her ,
abilities? .

7. 1Is practical and manual training provided for all
students?

8. What specific role does the schooi play in the church's

program of evangdlism?
[

It is the responsibility of everyone involved in the

educational proceés to endeavour to make each aspect of

the curriculum‘consisteﬁt wiéh the goals of Seventh-day '
Adventist education.‘ If the administrators and tgachers

are dedicated to the principle of réspec; for the uniqueness
and worth of each individual, aqd to Fhe P. sentapion of

the truth about God, then materials, metﬁo , and content

will be flexibly designed and executed in an effort to

promote the divergent, specialized potential of every learner.

Broad areas of curriculum generally shall include reli-
gion, communication skills, #hysical and life‘SCiences,

mathema;ics,'social.studies; health and physical education,

!
\

vocational/applied arts, fine arts within the context and
relationships of character.building, physical-spiritual-

4

social development, anll’ career education.

Specific subject matter qfferings should be determined
by the needs and interest of students and the community.
+ / Al

\‘ a
. ’ »
s N
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Basic curriculum guides include provincial department of
education curriculum.guides, Seventh-day Adventist Churéh
in Canada ané.NAD syllabi and/or guidelines, General
Conference Department of Educatijon texts, teachers' guides,

and workbooks. . N

{

"

! .

Local conference offices of education are responsible
for directing and supervising the instructional program,
interpreting and applying the provincial curriculum guides,
’And assuring that's.s.h. e@ucational objectives are achieved

" through the curriculum offered in the schools of the pro-

vinces,

&

Subject Areas:

(4
General statement regarding subjects taught in Seventh-

day. Adventist elementary and intermediate schools.

1. Bible Study: It is of first importance. The texts
b
curriculum guides.provided by the General Conference
o ; , ‘ ‘
Department of Education are used throughout the

Seventh-day AdvenéiSt Church in Canada school system.

A religion course is required fér every year of -
enrollment from K-16. Students are\taught through
Biblical history and Bible principles the Fruth about
God and the kind of God Qs_is. The-learning’experiences
in religion classes, the subject matter learped, con-

~

cepts established, and habits formed add the fourth

dimensions, the spiritual dimension, to the mental,

Y

v

.
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physical, and social ditensions of education. Bible
study seeks to .develop in the child a 'sense of indi~
vidual responsibility for choices which will climax in- .

the ultimatechoice of accepting Christ as one's

personal Saviour. ' C.

curriculum. Spiritual lesson will e drawn from'the entire

curriculum. In fact,. the curriculum is the process of re-

storing in mankind the eriginal image of-the Creator in whose .
, ' . .

likeness fnan was formed. o -

2, Language Arts: ‘Includes instruction in the skills of )

speaking, reading, listéning, spelling, handwriting, :
andApomposifion, as well as knowledge of and apprsgi;
‘ation for literature and oral expression cdnsisiené

with Seventh-day Adventisg principles. The dejelopment

of language arts skills is to be consistenﬁ with
Seventh-day Adventist philosophy of litefaéure selection -=-
opportunity to develop discrimination in gélection,.
preference for the beautiful and true, anb acceptance‘

of responsibility for the indiyidual's owg\chpices.

Y
The "Guide.to the Teaching of Literature in S.B.A.

. / -
Schools" should be made available to all teachers by

the conference_department of education.

3. Fine Arts: 1Instruction and participation in the subjects
of art andmusic is aiméd at the development of aesthe-

tic appreciation and skills of creative expression within




B

the context of Seventh-day Adventist principles.

“Teachers should work within the "Guidelines Toward

£ i . .
* . a SDA Philosophy of Music" and Qur Thinking Hands,

)

bols. 1 and 11. -

.

The torlgue must be taught to télk, the hands to work,
the ears-to helr gbod music, and the eyes to behold the

° beautiful. (Children should have instilled in them an

appreciation for the beauties of nature as well as in man-
N .
made art. -
£ .
o , 4 3\

> L

’ 1 s ‘\ Through fine-a;thcléﬁses, the child ;inds an outlet for
his/her emotions, develops aesthetic tastes, learns a

variety of tecﬂniques and media, learns to work with a . N
group as well as alone, coordinates mind and hand, and

develops spiritﬁal concepts.

Art is a way of life. "The Bible does not condemn
genius or art; for these come of the wisdom that God gives.

{
We cannot make the heart purer or holier by clothing the

%

body in sack cloth or depriving the home of all that minis-

ters to comfort, taste, or convenience." CS 138. -

4. Physical Education: Is designed to promote participation

4

/ iﬁllargé~muscle activities which promote desirable

physical development, motor skills, attitudes, and

. " habits of conduct. .

c

Some organized physical activity, compatible with the
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child's age, sex, and physical’development, should be
h
arranged each day. Recesses and a portien of the noon

hopr should provide organized physical activity as

-

well as reqular P.E. classes and vocational art classes,
4

[}
-

3
Competitivo intramural team sports is not a part of

the Seventh-day Adventist Church in Canada's physical

education program. - .

1
Health-Science: The study of hca{&f/gnd natural ézz;;ces

will be based on the concept of God as Creator and
Sustainer. It will emphasize the study of human physi-
o}ogy and hyéiene and the natural laws which God has -
provided for control of .the universe and life within it.
Science will not be taught without an awareness of the
evér-present, all powerful God of .science. Curriculum
is based on the health-science texts prepared by the

General Conference Department of Education. <

Practical Arts: Work in practical arts)is encouraged

in all grades and regyired from grade seven upwards.
Practical arts must be meaningful, adaptable to modern’
living for boys and girls. Provision should be made
for individual‘difference in ability, interest, and
needs. Through practical arts, pupils may be involved
in service activities for neighbours, the church, énd

the community.

Ed. 217 "For every child the.ffést industrial school

R et s ¢ AV ol bt A

ot
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r‘should be the home. As-:far as pos;ible, facilities

. A N
for manual train®ng should be connected with every school.”

/

Practical arts should be provided which:

a. Ehgage student and teacher together in useful,
purposcful manual' labour.

b. ?rovide training in household management, cooking,
and maklng of clothes.

c. Provide training in working with wood, metals,
‘machines, and home mechanics,

d. Emphasize principles of agriculture and give

» opportunity to work with landscaping, gardening,

cold frames, hotbeds, etc., and indocor plant éul—

«

ture.

Through the practical arts the students gain knowledge
and skill in performing the necessary duties around
the home, learn ways to serve their fellow men, and

develop an appreciation of the dignity of human labour.

Training should be given to develop habits of accuracy,’
thoroughness, responsibility inwrk, understanding of
the value of time, materials and skills, and the ability

to plan and work out the plan.

7. Social Studies: This study is approach from the point

of view that the human family is the family of God and
that God has and is directing the affairs and destiny

of the human race. An awareness is‘established‘as to



'S
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the individtal's place in ﬁhe setting of time, place,
and responsibility;in terms of God's purposes and
plans for His church and for the world. Emphasis‘is
given to God'é role in human history, Bible prophecy
and its fulfillment, the church's worldwide mission, °
contributions of andrapprecigtion for ethnic groups,
duties and responélbilities of citizens as well ‘as
local, national, and world gcoyraphy and history and

|
current affairs.

82‘ Ma}hematics: Mathemétic courses give instruction in
concepts, compu£ational skills, and problem solving.
_The study is taken from the pgint of view that the
Creator is a God of order, system and logic. The child
is taught to think logically and to develop skills and
methods of practical application of mathematics through

the process of discovery and creative thinking. -

9. Others: Include a second language or other courses which
may be prescribed by the conference or Seventh-day Adven-'
tist Church in Canada Board of Education or which may

be required by provincial education iegislation.

Religious and Patriotic Activities: The following religious
¢

activities are to be a reqular part of the curriculum in all

elementary schools:

1. Devotional Periods: Each school day is to begin with

a devotional period and is to close with prayer or a

[
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devotional song.

e
- gt

2, - JMV Society: The school or room should have an active ‘
'
JMV society, emphasizing the students' participation

Y

if missionary activities. Monthly reports shall be sent .-

to the confe;ence youth director.

, . 3. Week of Prayer: At least one week of prayer series . ' .

shall be conducted in each school each-year. Active 4

.

student participation in the program should be encouraged. RS /

4. Spirit of Prophecy Week:’ Each/gshool shall conduct a -

yearly Spirit of prophecy emphasis week using materials -

A -

prepared by the General Conference.

o

5. Prayer Bands: .Vpluntary prayer bands. should be esta-
' ' 7

P

blished.

6. Chapel: Chapel periods should create a positive spiritual .
¢
atmosphere and not be used for entertainment or promotional
L}

urposes. )
N purpose .. . .

7. Baptismal Classes: A baptigmal class for children in ° 0t

the upper grades should be organized by the principal
and teachers in coogperation with the paglpr or Bible

instructor and the parents to study the beliefs of the

Seventh-day Adventist Church’.

8. Patriotic Activities: 'Patriotic activities include giving
the flag salute, learning the national anthem and other

- ' . patriotic songs, and recognizing national holidays and .

9 v
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9. ‘- Guidance

E]

’

»
s

"As a part of their school
‘.

L L] I3 . ” s . ’ i
of the teaching staff should take ‘time for personal. -
)
[N N . ’ - R . .'
and _'splritua‘b guidance of individual students. o
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APPENDIX C

TEACHING EXPERIENCES IN A SEVENTH-~DAY
. ® "

e

AD¥ENTIST SCHOOL . !

D

Being a Seventh~-day Adventist Teacher:
-

|
"It was January 3, 1963 that I started to teach in the

ﬂontfeal'S%venth-day Adventist church School.. The school,
at that time and until June 1972, was located,at 4?50
MaisonneuvevBlvd., West (which was Western Ave. at that time)
in a room at the back of the Sevénth-d;y Adventist ?hurch

building.

-~

I had been in Montéeal, up to this time, for four §ear§,
during which I had peen working at the Montre&i Neurological
HPspiq.l, in the ChiIdren'é Wagd, as,a nursing asgistant.

I thoroughly enﬁoyed working tﬂere. The fhought of leaving
and the @ecision to do so, and to teach in this small school
with little or no facilities and multiple grades, took some .
./éourage on my‘part. However, the decision was‘madé andii'
ﬁanded iﬁ ﬁy letterx of;resigpation to the Moétreal Neurological

Hospital.

3

I thought I had been all prepared, ready, and able to
2 .

'ﬁnderta&e my,teaching/féspoqgibilities quité well since there

| .had been a student enrollmeg¥ of only nine., There were only °

)

nine pupils, surely'enough, biit these were in five different
What a task it was to prepg;:%gér five dif- |

grade/iﬁyéis:




ferent levels in every subject for every school day!
Thosg first few days, yes, weeks, even months aﬁd years
were extremely difficult. They would have been even

more difficult for me, or perhaPs impossible, were it not

' N
for the almost "perfect" example of Miss Caroline Robertson.l

Miss Robertson was the Head Nurse of the children's

ward of the Neurological Hospital,., As I worked with her I

-

~couldn't help but admire her cfiiciency, dedication to her

work, and her genuine interest in every single patiént.
i

As I compared her with other nurses with whom I worked, I

~could not find one who was so hard—wofking, kind and dedi-

cated as she. When every one else said goodbye at the

end of ~the work day and headed for home, Miss Robertson
would never leave until the following "shift" of nurses

was all organized and ready to carry on smoothly frém the
"shift" before. Whenever I think of her I think of a dedi-

»
cated and very well organized person.
. ’ !

L l .

As I tried to do a good job of teaching I always reflected °
on Miss Robertsbn. There was no other Seventh~day Adventisp
school or teacher in Quebec, %r no Superintenden£ of
Eduéaﬁion that I.could turn to for points or suggestions.
The Church échoélh at this time and until 1973, was run by

the Ontario-Quebec Conference of Seventh-day Adventists,

L3
whose headquarters offices, and BPepartment of Education v

L

lName used with her -permission, July 19, 1979. Miss .

Robertson is now the Director of Nursing of the Montreal
Neurological Hospital.

!
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0

‘were in Ontario. It was not until the Fall of 1963 when !

p ¢ attended my first %@achers Conventlon in Quebec City

that I met other Seventh-day Adventist teachers. Thig
was a valuaple experience for me because I was able to
learn from other teachers who had;taught multiple grades
for many years. Leéldres, discussions, experiences and

suggestions gave me much encouragement.

As I review the old files and records of the Church
school here in Montreai} I see such detailed recordihgs,
ﬁuch of which I had not, and woﬁld not have remembered.

I can only conclude that it was because‘of my admiration

of an organized person, and Lecause I'saw how many problems
can be eliminated and work run smoother as a result of
being thorough and organized. For almost all my years of
teaching, my school day started at 7:30 or 8:00 A.M. and
ended at S:PO or 5:30 P.M. Since I was the only teacher,

I dared not let,one day's work overlap on the other.

In order to try to teach, falrly adequately, all grade

levels each day, I had no choice but to try new 1deas and

experiments which-I thought might facilitate my work.

There had always been multiple grades, and I had to prepare
forr‘psingle child in a single grade as if there were ten -

or more children in that same grade. When .people asked

me how I managed teaching so many grades my answer was

.always "I don't know." I had to accomplish a task and I

!
tried to be innovative and sought every’way possible to

i

¢
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try ‘to reach each child's needs.

One thing that al&ays stoqd‘out in my mind was the .

relatively quiet "atmosphere" of the school in spite of

. the many grade levels. ' The students were always very

diligent; Even though students did, not always have to
o3

ask permission to move a;gund, that did not cause them to
walk-around needlessly or to waste time. It was a thrill
to see an older child help a younger one, or peers helping,

one another with a problem. . Even if I was busy with a

group and a student encountered a problem which needed my

explanation for its solution, there was never any fear of
{

approaching me and asking for help if it was needed at

i

that particular time.

What may seem incredigle was that on many occasions the
younger childrenrfound themselves repeating lessons of the
children of higher grades - poetry, mathematical definitione,
definitions of parts of speech in grammar etc. - without

realizing it. I believe this wasme reason why many chil-
-~

‘dren who passed through the lower grades were able to master

some subjects with which they might otherwiSe have had some
difficulty, since certain facts were not entireLy "new" to
them even though they "knew" a lot only by rotey Just by

hearlng it constantly repeated

~

Teaching in this Church school wa

not an easy task.

S v e

3




2see Table C, p. 64.
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v
it was also multi-lingual and multi-cultural. The children,
over my years of teaching experience, came from many parts

of th world. Most ogﬂthem were from the West Indies, and t
about ninety-ﬁine per cent were from a lower-class back- ’

ground.

i

In 1978 I made a survey of the number of children that
i
enrolled from 1963 - 1978, the countries where they were
from, and the length of time in which each child attended

.

the -Church School.? The length okaime each child attended
éhurch School varied from ;ne year poeﬁght Oor nine years.

There has been a steady growthin the enrollment since 1963,
with the exception of the 1968 - 1969 school year when the
enrollment remained at ngne because of the children who
Attended school the previo;s year moved away from Montreal. 0

The biggest enrollment was fifty-three for the 1977 - 1978

school year.

From 1963 - 1974 I had been the only teacher in the
school. During this time it meant very hard work, not

.onlylon' my part but also on the part of the children. 1In ‘

ﬁ teaching - learning situation such as this, the chi}dren o
learned to develép very goéd work-study habits which are

not often seen so muéh today. They had to do a great deal '
of wo;k on'the}r own and sought help only when it was ab- '
solutely necessary. What always surprised me through those

years was how well they learned and were ab

-

<
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shudder! The children had close, individual attention,

_bela very frustrating experience for them.

, « \ - 108 -
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things rather quickly. They would always be ahead of
their assignments. In fact very.oftén, by the end of April
the year's work used to be completed. At the end of the

year I ﬁpﬂld always be amazed at the seémingly incredible L

accomplishments.

I ﬂa&e éiﬂays, in spite of this, felt guilty becaus
I knew}thagil could not give the amount of time to each
subject area in each gﬁfde level-aﬁi} Qould like, or should
give. I wonder if I'li éveg gét overithis feeling. Even
though the children were/%?le to work\ihdepehdeptli much
sf tﬁe time and accomplish, their assigned tasks, I felt that
having a keacher at all times with them would have been a
more enriched learning experience. What if there were mostly

slow or backward learners in the school that needed very'

close supervision and lots of time? That thought makes me

which perhaps made them feel somewhat secure and willing to
tackle their work at times when the teacher could not be
with them (with their group). But especially for young chil-

dren, having to struggle on their own, sometimes, can also

-

Being Good: .

When anyone visited the school, he/she would always
remark about the relatively gquiet atmosphere which pervaded
the school room and how "studious" the children were. This,

I believe, may be due to many factors such as: Various age
;

! —— .
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levels, and therefore dilferent levels of courses of

study taking place at the same time, the younger ones o
berhaps trying to be like the "grown-up" ones and therefore
iﬁitating their attitudes and behaviours; the smallness

of the school, such that "deviant" behaviour could not .
easily go unnoticed; and also the fact that nobody seemed

to have ever thought of'having incompleted assignments when
the teacher came to hlsgrdup:: ThuSeAmay be just a few of

the factors that might have accounted for the "qﬁietne;s" -

of the children in school even when the teacher might nqt

‘be present for a few mindtes. . .

I remember the experience of haviAg to leave the school
premises for about half an hour on a particular day. On o
that day at about 9:30 A.M. the telephone rang (we atxleast
had a necessary basic facility) and I was asked to go to a
store which was about cne biockaway;to answer some guestions
beéause two the school children (brothet and sister) were

3

in some kind of difficulty. I spoke ¢o the two children
)
over the phone and I saw I had no other choice but to leave

and go to help them immediately. I told one or two of the
\
oldest children that I was going out for a few minutes.

\ .
. I went over Yo the store, and after about half an hour the

“three of us - the two children and I - walked out of the

store and went to the school. ‘What amzed me, and still does,'
is that not a single child questioned where I went, or why, .

'nor did they even question the two children coming in to
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school with nie at that time. It was as if~nothing "out
of usuai" had happéned. On returning tg/the school it .
was as quiet as I had left it, with each™child doing his/
her own work. In fact, our presence didn't even disturb

some of them.

K

Another experience I can never forget is my surprise
QirtﬂéaypartxaL about é o'clock in Lthe morning. The
sliding glass windows of the school did not have loéks,
therefore there could be easy access to the school room
at any time in case the side door of the church building,
which was the entrance to the school door (always };ept'
locked) was not opened. One of the rules of the school
was never to use those windows for entering the school

other than for fire drills. -

I used to get to school very early on mornings, bﬁt on
this particular morning I thought, for a moment, that I
had been late. When i reached school I saw a number of
chilaren outside the building at the side door entrance
where we usually enter the building for school. I had no
idea why they were all standing ;:here, innocently-looking,

waiting for me to unlock the door. Surprised at seeing

them so "early", I asked why they came to school at that

»
-

time, All sortsof excuses were made. However, I unlocked
the door, and into the building we went. When I attempted

to "unlock" the school door, to my surprise it was already

s
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. unlocked. I was certain that I hadn't left it that way the
day béforé. When I asked how thecbo£ kPecame unlocked (fr
insidé) thOSf{honCSt looking innocent souls owned up to
ope;ing the\QOOr by entering the school thréugh the "forbid-
den" windg;sp Wel;, they knew what would follow this,
but sggehow they didn't ,seem as concerned as I had expected.
How could they react this way after deliberately breaking
a school rule (without any apparent cause) which they werc
‘not in the habit of doing? So here I entered the room,
with tﬂem, all ready to dish out punighments which I hoped

3

they would never forget.

To my amazement, when I looked the blackboard thers
were Happy Birthday wishes written with love. Andi my desk.
Can you imaginelseeing all sorts of goodies, and a birthday
cake meticulously laidaat on it? 'And that was not all.
Apologies were made for not being ablé to buy ice cream
so early in the morning to g& with the cake. Bless their
hearts! How could anybody have the heart to punish them
after so much love and sacrificeon their part. They only
obeyed "the exception to the rule"” just this one time. We

©

certainly had a good time.’

The school had many activities which included every
_ person. Every Friday there wed to be Missionary Volunteer
(M.V.) meetings which were carried out by the children;‘
. During these meetings they were theones in charge. The planned

3

programs usually took the form of singing group songs, solos

o

»




_ ) - 112 -

or duets, recitation of poems, and Bible Verses, a talk
14
on Temperance or relevant subjec

, quizzes, etc. Nature
talks were given, and requirenfents for Investitute (compared

s

to Guides and Scouts) were stu - Everyone looked for-

ward to doing his part in the Friday program.

There waé a short recess period after‘the M.V. program
.and after recess each child would bury himself (herself)
in his spelling book, for that was the time which they
looked forward toall during the week - their Friday Spelling
Test. Accurate records were kept by the studenés them=-
selves aiéﬂy me, by placing various coloured stars in each
child's weekly space on a chart. Every one got a star
according to his score. The same principle was for the
French Test which followed the Spelling Test. I found it
"abnormal"” for children to enjoy tests astheée children
enjoyed having their Friday Tests. Each child would strive

for excellence or improvement each week,.

About five years ago I visitedthe home of a forme?
student, who is now living in Ontario. As we were talking
about Church school experiences the student (now & young
‘man) said to me, "Mrs. Greaves, do you remember when I -
used to have a lot of difficulty with my spelling when I
was inthg second grade?" 1 remarked that I didn't remember.
"Well," ge continued, "you told me that for one week you

would be the pupil and I would be the teacher of the subject

of Spelling. It really worked for me, Mrs. Greaves, because

e s b s o w
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when Friday came and everybody in my group was ready for a
spelling test, you went and sat at my desk gnd I sat at
your desk. After the test was over I had to correct it.

I felt really big. I had to know how to spell the words in
order to correct them. From that time on my spelling
improved. Even in College my teacher commended me for my
spelling and handwriting." This particular incident I did
not remember, but I told himit sounded like something that

I would do in order to helpa child overcome that obstacle.

Having Fun:

.Other events which the children oked forward to were

the Christmas programs, Christ parties, when they ex-
chanéed gifts; field trips, Spring Investitute, and end

of school parties. ﬁach Christmas program was always held
the Saturday evening before Christmas. Parents, friends,
relatives and Church memﬁers gathered to see and hear the
children recite, put on a play and sing. A generous monetary
collection from the congregation during the program meant-

a Bigger and better school Christmas party on the las: day
of school ‘before the Christmas vacation. The children liked
helping to plan and prepare éhe refreshments: At a Christmas
party one child remarked, "This is the best Christmas I ever
had." 'I turned to him and told him that it was not yety\
Christmas day and he would also enjoy that day when it'camé.

He said that he would never be as happy as he was at the

party. I told myself that from that time on I would aéd all

s

Pl
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J

I can to make sure the school children have a Christmas

party, and so we have always since that day.

One of the first field trips we took was to the Lafontaine

Park. Being the only adulWith the children I had to be

very careful and make re no one got lost. Each older
cpild'took a younger/one as a partner while we travelled
from and to school.\ After gaining more courage and confi=-
dence in going on fiel trigs around the Montreal area

witfiout other adult help in supervision we decided to travel
farther, so we visitedQebec City&heré we spent a long week- i
end (Victoria Day included), Ottawa, and Upper Canada Village,

at various times.

N o

\
Taking the train, with about fifteen.clfildren, of dif-

ferent ages to Ottawa and Quebec City was a big responsi-

-

bility. But I learnedto share these responsibiiities with

the children, and fhey, in turn, appreciated being called

AR et A o

upon andieing trusted. We were met at the train station
in Quebec by the minster of the Seventh-day Adventist
Church there. We were allowed 20 stay free of charge, in
two rooms upstairs of the church angwe also haq‘access to J
the kitchenette, so this meant much to us, financially.
Visits to the Wax Museum, the Plains of Abrahah, many

histor#c buildings and sites in Quebec made Canadian history

really come alive.

In addition to my teaching duties I had to run the

school and take cére of all school problems which were not.

s
. & .

s
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} handled b¥ Ontario where the offices wére.» I had to collect
all school fees, keep the financial records of the school"
and make sure that all.necessary séhool supplies were on
.hand. After school fees were collected each month and

© amounts enterea inlthe book, the fees were then passed on
by me to the treasuref of the church. After yéars of doing
this a change was made in the collecting of the fees which

were made. payable directly to the treasurer. At this point

o . ‘ I must commend the honesty and trustworthiness of the school

children who knew where the money was kept in school.

. Problems, Frustrdtions and Rewards:

~ . .
During my years of teaching I encountered many problems

some of which were having no scﬁool playground; therefore
the children played 'in the alley next to the school or/and

. =
in the park which was about a quarter of a mile away from

the school. There was no substitute teacher for the school
until about 1974. Therefore, if I was ill (on school days)
the - school had to be closed. I would have to telephone
everflparent very early’in the mof%intho ;et them know that
' there was no school on that day. There were many days‘when

I was ill that I forced myself and went to school, even though

I was not able to do very much. The thought of having all

A
4
{
|
?

those children remain at home while gpher children were at
school, bothered me and I knew how much they looked forward

to being at school. ]

L ' @
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There were no school Janltorlal services most of the

“time. In “fact, some years there was none at all. The

F o «

children and¥1 had to take care.of the cleanlng of the
school and bathroomﬁ% On;Frldays, after school was flnishedf

was the day that a general cleaning was done.

A 2 £
"
L8

There were very few visual aids, and barely enough

books and supplies to work with. Insuffitient classroom

I

space'made it quite difficult to move around to do certain

Il

pro:ects and also to store materlals. Art clésses were-the

i

ones wherxe lack of sufflclent space was experienced most.

.

The school roomvwes only about 12' X 16°'.
LI .

A
o

.' There were always heating’problemé. It seemed that

whenever it rained fairly heavily,or. a lot of SROW melted,

&

- O ‘ -
water would seep into the basement and this would affect
the furnace and cause it to stop worklng. Many ‘times

school had to be cancelled’or there were early dismissals

because of heatlng problems. n
4

n

ol

] ﬂOne very cold day the furnace stopped working around

11:00 and the temperature in the schpci room began tQ drccv

qulte rapldly. I télephdned the Minster of the church>'

: at that time (Pastor E. J Parchment) and told h1m the

va 2 . |

probiem. He had a very blg can,.and in a short time he

.

came to the school.  He packed everybody 1n that car along

w1thlour bobks and. lunches and drove us to his home 1n
» I
Dorval. sIn his spaclous warm basement we ontlnued school

& .
i

for the rest of the day. . = - ' L
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The,uncertaiﬁty, year after year, of continuing the
school because of insufficient funds was something that
plagued the membership of’the Church‘whgch was very sm;ll:
I was never quite sure after the end\of a school year that

N
the school would continue the following year.. This has

been a problem throudh the years.

' The end qf the 1971 - 72 school year marked the end
of school'in the one-room ﬁchool‘at 4250 Maisonneuve "‘Blvd.
West, in the city of Westmount. On the last day of school
there we were visited by the Unikon Sugérintendent of
Educa£ion. Visits by the Cénference or Uniop educatiopél
superintendents to the schooldwere always surprises, I
remember a‘particular visit by one of the Conference edu-

cational superintendents about twelve years ago which made

a lasting impression upon the students and myself.

I

"

As we werediligently working, there was a knock on ’

the door and in walked Mr. Wilson, the Conference super-

_intendent, with his two jacket pockets bulging - completely

stuffed with something! Well, he spoke, and went about

i

his usual "visitor's" role as if there was nothing-different

-in his physical apgéarance. After standing before the

. 4 :
class and telling a story (the children always enjoyed

stories) with every person's eye glued on his bulging poc-,

kets;'he said, "Guess what are in my pockets? They are for

{

you because you are smart children." Some children guessed
chocolates, candies, etc. when .finally Mr. Wilson said, v




. “smarties at that time asked me #for the man with hi

v
v

"They are SMARTIES (candies) for smart children." ‘He then '’
¢ X v : [ I 4
gave every child a small box of "smarties" which they |

enjoyed and which they always remembered.: In fact, it was

1
5

just recent1§ that one/of the students who got a~box/of
- '/i' s
s pockets

M %
L

full of smarties." You see, his reason for giving gut'the
smarties was because our little church scﬁool had taken first
place in the Achievement Test which was taken by all the
eleméntary‘S.D.A. Church schools jpOntario and Quebec (ours

‘being the only one in Quebec).

-

Going back to the last day of school of the 1971 - 1972
;schoél year, ﬁhe Union supérintendent ap%%oached me about i
the idea of having a second Church school, in French, in the
vSt. Leonard area. I was quite surprised at éhe idea because
I knew of the extreme difficulties encountered in trying -to
carry on thelone small one then. I also didn'tcsee why the
school should be started at that time when there were hardly
anyiFrench children to go to the,schoél. It was not until
about two months after (around the end of August) ﬁhat I
realized his purpose in approaching me about hgying a
French Church School, because it was a matter of abaht two
weeks befofé the opening 0f school in Séptember (1972 -~ "
1973 school year), that a decision was made, by thé'iocal
School Board which was set up then to operate a Féench

\

school. So the French school was started in September, 1972

with an enrqQllment of four children.

L
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The summer of 1972 is one which I would never like
to relive.' It has been the most crucial time of all my '
experiences. It-was just the day after school was closed
for the summer vacation that I received the most shocking
. news' from the same union educational superintendent that
the Church school would no longer operate and therefore I
would not be teachipg the following year. It had been
just "yesterday" that I was given Lhe impression by this

-

same man that there might not only be one school but two

schools. I couldn't believe my-ears. What happened opver-

night?
¢ . . e
» . : !
_ As I broke the "news" to some parents and church members

¥
o

they were shocked because of the impression they got from
the Union superintendent who had “spoken so favourabiy about
the school on that same day. My telephone was kept busy
\ for the two months that followed - thé entire summe£ - ’ |
- because the parents and Church membership refused to accept
* the.dedisiop of the Union Superintendent. As I had decided
} P _ tq“go to university,vpakents begged me to fegister for evening’
courses instead of day courses bécause they were determined
to keep thelitﬁlé school opened even thought it meant ffﬁan- )

2 /
cial sacrifice on their parE/

[

I have never before attended so many School Board meetings
in two months as I did during the months of July and Aﬂgust .
of 1972. Sometimes meetings would last until almost midnight. . .

. There was unrest among pareﬁ%s'and also among the school

3 e
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children as to what wquld really happen.}n September.

With perseverance and hard work, the parents and Church'
members met with the superintendent (he was Qent back

here to Montreal frqﬁ Ontario ny‘the Conference President
to étraighteh out the problem which was caused here),

and the decision was made in August (the same time the
decision was made to start a French schoél) to continue

the church school. <Credit for such ha?d work in supporting

the church school program is due to Dr, Denis Woodlangd,

a church member, who teaches at McGill University.
. N

" In the meantime the Church building, in which the

A

i
church school was housed, was sold,' so a new school location
- AN ' -

had. to be found. It was at this time that the schools -

both English and French - were cdrried on in sep&rate ren-

- ted classrooms in' a building at 5165 Isabella St., Montreal,

and I continued‘to be the tcacher of the English school.

f&o weeks before the schools began, when the‘decision
was made that both would operate, the teacher for the French
school was notified by telegram gnd in that short time '
arrangements were ﬁadeby the Sﬁpzzzatendent for he;%io éome

to Montreal from France where she lived.

‘The one year spent at Isabella was nerve-racking. With

’

just a small area of playground space, the children were
still confingd because there wasxeryﬂmuéh traffic on the

t where ;he,schopl was located, énd Epere . oo

0
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Indoor playing on rainy days (except for "quiet" or "seated"

games) was ‘again out of the question bevause there were !
some rented offigces on the sdme floor where the schools

were. Going to the park thch was about 3 or 4 blocks away

T

was the only solution.

There were/EEMays complaints about the "noise" of

the cﬁild en, amount of snow they tracked inside on
the clean palished floors, etc. I was certain that we
could not hzv remained there longer than th? year for which

d.

.

it was leas So the end of the 1972 - 1973 school year
at Isabella was the end of school there. The English school
moved to the Fellowship Hall of the Norwood Church at 1555
Poirier St., Ville St. Laurent, and the French school

moved to the basement of the Seventh-day Adventist French

4
church in St. Leonard (7250 Valdombre St.); Montreal.

! -/ ' . . '
Over the years there has been a general increase 1in the'
-gchool enrollment. It was not until 1974 that I received
teaching help in the school by a parent who worked as a

teacher's helper for one year (1974 - 1975).

The first teacher to work withme in the. school was .
Miss Marion Joseph who worked for one year (1975 - 1976).
She was a great asset to the school. In January of 1976

. ﬁiss Joseph became ill and had to have an cperation which

[N———1
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caused her to be away from school until some time in March.
During her absence f£rom ;chool her work was carried on by
a substitute teacher XMrs. Geri Seidel, the Paétor's'wife)

wvho was a very efficient person.

Three weeks after Miss Josepﬁ returned to school I“
become ill and had tolmve major surgery. I Qas aﬁay from
school for the rest of that year. It was ﬁhen (the Sp;ing
of 1976) that Mr. Harold Dingman, a teacher, came to teach
in the church school. Mr. Dingman taught until January 197§

when he left to sexwe as a missionary in Africa.

!

From January i977 to June 1978 there had been three
full time teachers (including m&self) ;nd ;gkart-time agsisg-
tant teacher (Mrs. V. 6uzounian). Mrs. Ouzounian, an
extremely e{ficient, capable, and dedicated per;on, has been
of tremendous help'in assistingfme. I have always appreci-
ated her good work and her willingness always to help when-

ever possible,

The last day of school in June, 1978 was the first time

I had experienced such sadness. There were children.that
would not be returning to school the following year because
they had completed the elementary school and there were

others who would be mpving away from Montreal.

After school was dismissed everyone started to cry.

There were children crying everywhere - downstairs, upstairs

and outside. Soon all the teachers were also érying (myself

'3
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‘of staying around, they reluctantly left the school room.

R

included). I had never seen anythiﬁglike ;;I;\Bﬁfore. What

really gripped me was when some of the children left to take
the bus to go home, instead of taking the bus at that time,

they returned to the school and started to cry again. It

. :
seemed painful for them to leave. Finally, after some time

-

THE SCHOOL BELL - "OLD PAI'THFUL"

I could not end relatingpmy teaching experiences-without

mentioning the little school bell. "

v

When I started to teach in 1963 this small hand bell
was neaﬁly placed on the old wooden desk where it remained
for many years before. That bell has served me faithfully .
throu;;h the years. It has served many ‘purposes:

l) to tell the students it is time to start
school;

2) it told when it was time to start recesses
and when it was time to end recesses;

3) it marked the end of a lesson period;

.4) it told and also mminded us that there
ought to be silence; .

5) it told us when it was lunch-time;

'6) it told us when it was the end of the school
-day. )

In'all, that bell faithfully did its work through the
years, from 1963 - 1978, approxlmately 42,000 tlmes, and
isg stlll going strong. Can anyone'ask for better service?

One can only tell its age by its handle which is quite faded

as a result of being "handled" soc often.

-

A

The one-room Church school will always be my fond memory;"

3
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