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ABSTRACT
. . STUDENT EXPERIENCES' IN ART
UNDER DIFFERENT STAFFING ARRANGEMENTS
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. o Wéndy Wiebe ' . . "
P ]" . . -\ c _ '
The objgcé oﬁ this study'was to.cohp??e and evaluate student
experience’s }n-art unger différ;nt staffing arrangements. ' This
t@esis describes both quantitative and qualitative investiéa-

tions . Staff arrangements included art specia;ist, art con-

sultant, and classroom teacher; either alone or .in -combination.
» \ . - 4 -

Data was gathered from eleven grade five classes 'in four schools,

during the ;éhool year of September; 1979 to June, 19§0.- A
quantitat;Vé experiment focused mainly on gh; evaluation of
student's work. In pre and post tests, students were comparea
on their acquisition of art- concepts, vocabulary, and skills,
interest im art, and aesthetic'appéal %s apparent iﬁ their
‘drawihgs'and paintings. Panels of evaluators were used to as-

A

sess these tests. A qﬂalitat&va investigation focused on both

the teachers' behaviour and_theMét:udentj.;i é&;%}giips; Descrip~-
<+

tions were based on the art consultant's observations, teaehers'

own responses to guestionnaires, and evaluaéors’ opinions of
studéhté' yearly portfoiios. Results of both methods of
research indicated that students whose art ﬁrogram was taught
by an art specialist had a better”art experienée. The results
of the study suggest that whenever possibie, upper elementary
school children should have their art‘program tagght byha -

-

specialist. ©
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. ' . ——’- Chapter 1 , ) 11

Introduction to the Reseaich Problem
. 5 .
This research describes a project in which student

. experiences in art under diffi)ent staffihg‘arrangements are

et kb,

compared and evaiuafed.

~
\

Background to the Study \

{

‘As a trained and experienced art specialist as well as

R

an elementary classroom teacher, I ﬂave observed that art ’

agt&vities'Wgre often used as mdﬁeq of entertiinment, rest ‘ 1
', breaks for the"{eachéfs, or as exercises in fol}owing ver-

bal &i;ect%ons.‘ My own personal interest léy in the fact

- tHat I flelt art was sadly lacking from the schools where I

B e o T TR SN 9

. : « )
‘had taught' and where my own children attended/ It seemed -~ N

to,. me that geﬁéral}st teachers were not progiding a good

-

in the, upper elémentary grades, ages nine to eleven. This

f- study focuses on that age group,' ’ - . -
’ PR '.\! - -
.The, Quebec Context ' p)

[y

In 1978 and 1979 in Quebec, the Minister of Education %

:

!

. s . £
/,\" - art education., .I was particularly concerned with children j
!

declgred the teaching Sf the arté in the elementary schools ©
- to be a priority. The Ministry wrote in 'its newest Plan of 3
. Action (1979) that the teaching of the arts had special re-
. vquiﬁfments. It recommended that élemengary schogl childrgn

.~ should receive a tofal of two hours of instruction each- week

Q B
"for the four arts; visual arts, music,. dance, and drama, and

\

|
.\3
=z
o
K
¥
.t
[
Ck
1

"that the presence of séecﬂalized'tgachers in these subjects
¢ 3 ‘

- \

is jqétified in the second cycle, (upper elementary)," (Gov-

ernment of Qhebec, 1979, p. 159). At preséﬁi?ﬁhere are very |,

EE

. R Co é . .
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few art specialists or Consultants ,working at the element~

ary school level. ‘

-

At that time, the Ministry of Education was develop-

]

ing previhcial'programs of shudy,and~guides fo;vfeaching
art in the elementarf andisecepdary schools. These guides
were to deal with fhe teaching bf fechniques, materials,
skills, vocabulary; and the histSfy of art, asfwell as the
fosterlng of creat1v1ty and the expression-of feelings
%&rough visual 1mages Before attemptlng to 1mplement a
_new arts program, the. Mlnlstry of Education wanted to con=-

firm the necessity for art specialists and to see how they

_ could be used most effectively. Because it is recognized

3
&

that the person respon51b1§Qfor educating the child is an
important factor to take into. con51derat10n, the govern—
ment was interested in identifyiqg the most effective type
of teacher who could offer a quality-art program. Funds
were made availahde through school bdgrds to support re-
search and special projects in art education. It was in
this context that tﬁe research project whieh is the.subject
of this thesis came into being.

Many school boards wanted to know what an art special-
ist could do that a generallst teacher eould not Why .
should t?ey hire art specialists? They were looking for
systematic comparisons, objective data, and concrete re-
suits, hoping to gether‘information for administrators
who had to make decisiggs about the hiring and‘training

of teachers. .
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1

Objectives ’ . '

. Shore.school boald, acted as consultant and administrator

. * 1] .
.research advisor and was in charge of the statistical
Y

The Research Project

In order to address the above issues an experiment
; ;

was set up. ' It began in September of 1979 and continued

the length of the school vear endlng in June, 1980. A

T Bt o AT

team of experts was assémbled It included the' researcher

1

who planned the experiment and acted as art specialist and’

art consultant. Jean Pycock, a representatibe of the South

and made the link tb the school board personnel involved.

i

Dr. Mark Aulls of McGill Univergity acted as educational ' !

N
analysis of data. Betty Jaques, professor of art educa- s

’

tion at McGill University, designed criteria on which to

1

et €7 e R Sy

base evaluations of the children's drawings and paintings|

g

Eight art educators refined the criteria and juége@ the
children's work. - .

The project involted over three hundred érade five
children and eleven teachers in four elementary schools.
The plan was to compare the art experiences 6f these chil-
dren who were grouped in different staffiﬁg arrangements
for thei§‘art‘classes.' The teéching'staff‘included an art
specialist, an art consultant, and several elementary gen—
eralists. The groups were closely matched in all ways \\
except for the teacher. A large collection of children's

work was gathered. -The evaluation of the art experlence

was mainly based on an assessment of the quallty and

il

e, S

%

;ti

1).
4
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T

‘quaﬁtity of this work. In addition, the teacher's atti-

tudé and performance were considered. From these an assess-

ment was made about the qualjty of the art experlence the

A
child had. . |

What is "Good" Art Education? ) \ ‘ -

In'lignt‘of'the task it was neéessary to define "a
good art education." What should children experience in
an art program; pleasure} interest, acquisition of skills,
an accumulation of tebﬁniques, new vocabulary, a knowledge
of history, or free expression? Every writer and art edu-'

cator has his or her owﬁ personal set of objectives for

N S,

art education. In the Progtamme d'Etudes.published in

February, 1981, the Minister of Education in Quebec has

Ly

defined some objectives. According to this document, a.

, Primary goal is that the child should be able to make and

. perceive his own personal images as part of his learning

about.himself and his environment. The teacher should

S

help him or her acquire knowledge and skills to do this.

‘AL'objectiﬁ global dé’;fenseiénement des arté plas=
\ktiguéslau primaire est he: Amener l'enfant 3 faire
et 3 Qoir son image & chaque &tape de son é&valuation
graphiéue pour acquérir une connaissance intuitive(
(1) de lui-méme et de son env1ronn?ment (p 48) .
. C est donc dans la mesure oll 1l'engeignement fait appel

3 ses connaissances disciplinaires, 3 ses qualités

) ] ) (]
de pé&dagogue, aux ressources du milieu en fonction

t o
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' des besoins de l'enfant, qu'il cré&é un climat pro-

-

Assessing Art Education ) .

[

.

Althoudh. it is often difficult to measure the suc-

.cess of objectives %g art education, efforts have been

smade to do so in recent years. , Since 1974, measuring stu-

dent achievement in art has been done in the United States

bf the National Assessment of Educational.Progress (NAEP).

R

The NAEP has eyaluated data on the ért achievement of over

100,000 children. This organization believes that art can

and should be assessed. To gquote from their-liteggture

?

., about what they assess and why:

The assessment fbcused on four major areas: the value
students blace“on their art, their capability to judge
artworks, -their knowledge abou; art, and their design

and drawing skills. ™

¢

Thé basic assumption is that knowledge and .skill ac-

gquisition.in art are integral to,personal appreciation
It
1}

~

and fulfillment in the arts. The: art teacher tries to

’
-
—

_ attend to all aspects of the art experience. The teach-

s

er plans for and delivers specific information about art

apply specific-rules and knowledge.

n

a

NAEP Poster

Like Anway and Macdonald (1971) I glso believe:

.
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Research in art education is possible without reducing S
. b3
N ¢ A
. 'y T . .
the creative process of prgducing art tor'a mechanical, . v

routinized pérody of 'spontaneous creativity. In a pub-

o

lic system the techniques of teaching art can be s&stem—

“

-

atic rather thaﬁ ;}phazard and accidental, dnd the

attainment of selected purposes in art education can be

%

measured and researched with7pt stifling the creative

experience indigenous to art’ (p.1l). .’

\

The Hypothesis o , -

0
. v
-
P s ek NI IS S T o B A -y

Many factors influence children's art experience - the

physical énvironment, the materials available, the time allot-

-ted, the philosophy of the school, the parents, gﬂd the teach-'
= , . N

ers, and the child's own ‘attitude towards art. This research

YRR

is primarily concernéd with the teacher's role in the art expe-' )

rience. The hypothesis of this study is that by changing the -

role of the art teacher, th art experience of the child will
change, and thal this changé ‘can be described ana‘evaluatedi
nfo what extent does the teachgr’s p;eparation iﬁ artghave an

. effect on the éhild's é}perience in'gft? Should art be taught

- by the classroom teacher who knows the child best, or by a .

trained art specialist who knows the materials, teghniques &
] X

and concepts best?

" .
L] .
T e e

5

Assessment in this Study

For this'project it was decided to evaluate three as-

B ok FEE, S

pects of children's art experience. The first was the value

that students place on.art, i.e. their own attitudes and

vy
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intergst in participation. The second was on knowledge

-

about art, i.e. its concepts and vocabulary; the third
was skill in drawing and painting, two of the basic media
specified in the Quebec program. -

’

Evaluation of 'student experiences in art was doﬁehusing‘
bo?h duantitativé and qualitative megﬁods of research. The
above th}ee aspeéts of children's art‘expe}iéncg were eval-
uated quantitaﬁiveiy. Their éttitudes were‘evaluatea by.
means of a questionnaire. Their khowlédge of ar% concepts
and“;;cabulary was evaluated by means of a word and picture
test. Thei£ drawing and painting skills were'évaluatgd by
means of performapce tests marked by a panel of'evaluators
using specified criteria. In addition, a qualitative asseés-
ment was done. Three evaluatQrs gave their opinions about
Children'; portfolios cdntaining their total in-school art
production for the year. Te;chers'were also‘evaluated on
the basis of the consultant's observations, her written diary,

and guestionnaires. ’ .

Reasons for the Quantitative Research

LS

There, were several reasons why a quantitative experiment
was done for this project. Because I am working in the pub¥

lic school system I am interested in possible improvements

there. ‘Numbgﬁ& and statistics are a universal language of

communication with administrators in the school board and 3

gobérnment.. I hoped that by dealing with large numbers of

A

children (350)‘énd eleven teachers in several different

échqols, a broad base of data could be collected. A budget

4

it

P
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'general desqription'of the eleven art classes and ﬁhe teach-

R~ L. o it

m’vmﬂa e FRRT

“were chosen that differed on the basis of the art background

Y

. N ~
-~

was made available to hire a consultant to do a cohputef

analysis of the data. I also felt that I could get ihe co-

operation of classroom teachers because they were accus

- .

to-the structure of the experimental research format,  such

tpmed

as a ﬁre‘and'pgst teét“?ituatioﬂ. Theyf%&derstand its impor-

tance and necessity and are willing to participate without

suspicion. ' i
. el - N ' '

Reasons for Qualitative Research
In addition it was decided to do a concurrent study by ’

means of a qualitative investigation. rTﬁis would include a

DAL M 2 Bt o oAt AT s kSt

ers’ beh;viour Withlregard to~the4art legsoﬁs. Thé descrip-
tionh was based on personal observatioﬂg and recordings by the
art'consultant,’theﬁparticépating teachers' responses to
queétionnaires, and three outside perggns' subjective eval-
uations of the sﬁudents' portfolios. Through the ermework

-

of the experimental study, several different art classrooms

. | &
of the teacher. Observations could also be made about the

social situation in the school aﬁa the classrbom and the ,
interactions of‘individuals in the context of an art lesson.
These obiervations might uncover other variables innthe

. . ¢
classxeom which influenced the children's art experiences
as much or more than the teacher. They could help answer

qhestions about why children perform as they do.
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Since this research was studying a complex situation
with many variables, it required more than one method of

research, Cook and Reichardt (1979) say.it best:

There are at least three reasons that attacking eval-

ot uation problems with the most appropriate tools avail-

able"wirl result in using a combination of qualitaéive
'hnd quantitétive methods. First, evaluation research |
usually has multiple pugﬁoses whigh must be ca;ried
.out under the most‘demanding.of éonditions. %»This vari-
_ety of needs often reqpires a variety of methods. Secdnd,'
when used toéether for the same pﬁrpose, the two.methodf
types can buéld upon each other Eo offer insights that
neither one alone could provide. And third,"beéguse ‘
all methods have biases, only by using multiple tech-

4 niques can the researcher triangulate on the underlying
truth. ‘Since quantitative and qualitative methods often

have different biases, each can be uses to check on and 7~

learn from the other (p.21). . o e

[

a

It was hbbed that this multi-method approach to the prob-

gt

' lem would generate some worthwhile inform;tion about student

and teacher experiences in an art class, and would give direct-

ion to some further guestions for research on the subject.

\
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Definition of Staff Personnel ' . §

v For the purpose of this thesis a few definitionst are nec-
esséry to clarify the different roles taken by various te#chers
and trained personnel in the public’ school syséem. These defi-
nitions refer to terms as'used in this thesis only.

Classroom Teachar 'or Generalist Teacher “

e

Generalist teachers are cerfified professionals who are

responsible for.most of the children's déily instruction in -

academic areas of the curriculum. They are not required to

w

have specialized training in any one particular subject of the

~

curriculum. ‘ -
] . ‘ .
‘Art Specialist ' : . ' " R

Specialists are persons who teach art to classes of children

on a regular basis. They.are teachers trained in art (materials
"and techniques, aesthetices, language, history, etc.) with at

- ©  least four years of post sécéndary education. Ih addition they
have some training, usually four or five courses, in general .
.education, psychology and Méthodology. The amount of art teach-
ing done by the classroom teachers in tﬁls study who had assis-
tance from specialists was minimal.

Art Consultant

- ¢

The consultant in this study assisted the classroom
: : teachers with their art lessons and'preparations, and she

‘ 6ccasionally taught demonstration lessons for students and

teachers, buti she did not teach classes on a regular basis.

1]

‘Consultants have at least the same tfa}ning as art specialists,

~
+
L3
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i

but perform the jobs of advisor, supervisor, organizer, re-

searcher, demonstrator, public relations person, general help-

er; and resource person regarding all matters of art education
tin a public school setting. .

Art Educator

. . <. . »
Art educators are those with at least the same basic

)

training as art specialists but who ar not currently teach-

ing art to classes of:.school ch%gdren. They may be working
i
in a variety of jobs such as tﬁgggbf university professor,
. Bty \\«

'gfaduate student, community animator, gallery assistant, or

“0

parent.

B R
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Chapter 2

Review of Literature

Before describing the procedures of this research it would
be helpful to review the literature concerned with the choice

and use of specialized personnel in the teaching of elementary

school art. There appears to be more literature describing how

art specialists and art consultants could and should be used,
< ‘ L

rather than literature dqcumenting whether 6r not they are ef-
fective. Very little -has been wrigten on this subject in the
Canadian contexE. Most of the research ha§ been done in the
United States. . , \

The Canadian Scene

The writer was unable fo find any Canadian' literature de-

scribing Of/gqgiuating children's experiences in art under

- different staffing arrangements, or any literature about the
. :

<t

qctdal effectiveness of an art specialist. The recent pﬁElica-

tion by the Canadian Society for Education Through Art of

Canadian Art Education in the 80's documents the decreasing

‘use of art specialisﬁs and consultants in the elementary schools.

In the large Montreal Catholic and Protestant school boards,

art consultarits that retire are not being replaced, 1In a time
of restricted budgets and back-to-basics philosophy, art is
being given a very low priority. The trend is tp let, elementary
classroom teachers be respansible for their own art classes.

The one exception is Alberta (1980) where the school population

is increasing and the economic prosperity there provides money .

for specialized art personnel. In the other provinces, alter-

N

@
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nate‘ways are beingléought to bring art educafion to public
schoo; children. Nine of the ten provinces, all e#&gpt British
Columbia, have plans for art education curriculum guides which
would be prdvided for classroom teachers. These plans also
describe expanded efforts for more in-service training. It

seems that the use of art specialists and art consultants -in

Canadian elementary schools is very limited and perhaps'this

’

helps explain why no research has been done to determine their
effectiveness.

One study done in Alberta, that of Haughey, Holdaway, >
& Small (1977) indicates that the traditional‘consultant's

C o : . . 1
activities are ineffective in today's schools because not enough

L)

first ten years of teaching. Thereafter, and as their own years

teachers are interested or willing to use their hélp. This
. > ;

study suggests that teachers use consultants most .-during their

of scholarity increase, teachers become less satisfied with
consultants. Trends today show, that over half of today's

than

teachers-have more than ten years of experience and more

¢

five years of post-secondary education. This leaves a reduced

-

number of teachers who might use consultants.

The Use of.an Art Specidlist - Advantages ' ‘

| VS :
In general, the liéFrature states that it is desirable to

have a specialist, but it does not giye any'evidence that it is
& ‘ ' ” :
really any better for the children.

-

Authors describe what specialists shé@}d and could do.

Literature specifically about the proven effectiveness of an
f - : -
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art specialist is virtually nonexistent. Various Xeports

/ R - .

state that only'ten to thirty percent of American elementary

-

{

~

schools have art specxallsts (Rockefeller, 1977J N
/

The National Art Education ASSOClatlon (1972) has pub-

- -

lished two position papers*descrlqlng the role and function’ .
4

of .the elementary art spec1allst They recommend that every
& , .
"child at elementary school should receive regular.art in- .

o

struction from an art specialistt Furthetmore, thére shouid
be one specialist for every 350 to zbofchildren, or for every
ntwenty classrooms. This tnstruction shoq}d be supplementéd

by the classroom teachers. The specialist should set the

., scene for aesthetic growth and creativity as well as provide

4

practical knowledge'and advice about skills. "It is only a -

~

and aesthetic experience"

wéll—t;ained and qualified art teache who can bring the most-,
out of every child“threugh a creativ77

«
0

:(p.112). Cohen and Gainer (1976) state the same view.
; - A @

Several writers agree that much more art, background°is-
needed by the person who teaches art at thezupper elementary

"Lowenfeld writes -

that chlldren up to- the age of eight w1ll all draw in a similar
4
way almost by 1ntu1tlon. After that age they need training

.school. "(Lowenfeld 1970"‘Schultz, 1965) .

v

and instruction or gpeir drawing will come to a stalemate.

Stuﬁies show much similarity between children of ages hine- to
" N N

P

tWelve and adults with no training. A/}ack of\skiils becomes

» “a
- < -

a drawback to creative expre551onf Eisner (1972) agrees with

-

this. Lowen ld.also says that the art product assumes greater

' a P

importance .for the upper elegentary schopol child, who enjoys
' ' . \ '
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experimenting with new processes and needs an extra challenge °
beyond exploring with'the materials. He says that it is through
o ' B

the usejﬁf art materlals that] expression evolves and the artist/

‘child must develop the” sk;llShand techniques necessary to com-

s

municate. . _ S ) , .

Davis and Torrance (1965) cogpared the-values of art

Specialists with those of educdators in gener&l. Art specialists

3
1

favoured independence in thinking, curiosity, adventure, //
intellectual courage, humour and beauty, more than theé others.
: . A
P i The study concluded that the vadues of art educators were more
2 . ' N

~ favourable to the development of the creative personality than
. . ’ ) e
were the values of other educators.
. 5 <
. Many writers agree that the art specialist shoyld perform
9.

4 )
¢ two main duties,. teaching and consulting (Anderson, 1969;

-

Forrest, 1977; Keel, 1964; McPhee,lQGi; Saunders,1934; . A

, _ Sawyer & deFrancesco, 1971). Some felt that specialists should 3
. ’ . : 's
~ also provide in-service training. ' '

. \
McPhee (1964) describes a pract%pal way of being able to

. ]
afford art spec1allsts,, withih each school, each teacher could

be .well- tralned as an elementary generallst plus one area of
] N —
'~ specialization, i.e. art, music, science, etc. Teachers would

. ‘
. -

teach their own specialty in several classes, and ¢in addition

assist other teachers with the subject. -

o , &

The Effectiveness of Other Elementary Specialists ¢
AR H

Art, music, dand physical education are the three subjects

L . ¢
© in elﬁmentary schools where specialists are often hlred Due

to lack of research about art epec1allstsf studies - in student

”.
+ d b

1
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a@bievement with the other séecialists, namely music, may be

-

u

relevant to what might be effective in art. -
X
Hermann (1962) studied different staffing arrangements

A

in teaching music to determine the best way to foster ghildren's
“sight reading ability. In tne classes where specialists taught
grades four to six, the.children excelled.

Circle (1971) studied the musicél achievement under
classrocom teachers alone, specialiéts alone, and classroom.

teachers along with specialists. The best results occurred
. &

where children were taught by classroom teachers and dpecialists
together. Both of these studies (Circle, 1971; Hermann, 1962)
indicate that a specialist is more effective than a classroom

¢ ’
teacher in teaching skills.

Flanders (1972) writes, "There is no substitute for ‘
knowleage of what is bélng taught." (p.81) Sometimes flexlble
teachers with good social skills can help their classes to
have a qpod‘l§arning éxperience, but they can never match the
achievement of those classes Whoseiﬁeachers are both;socially
skillful and well-qualified.

. 4 ’
The Disadvantages of an Art Specialist -

Forrest (1977) and Sawyer & deFrancesco (1971) report
1

several disadvantages of art specialists. Where specialdsts

are teaching, the classroom teacher is less inuolved with art.

Classroom teachers feel that an effective art program depends. -

!

on the input of a specialist, and that their own input is

negligible. Art becomes an isolated activity independent of

4 >

¢ <
other academic areas. However, classroom teachers feel more
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xcomfontable teaching art than either music or physical edu-
cation. This study also indicates that art teachers woﬁli}
be the last of the specialists to be hired.
* ~ Barkan (1965), Engel’' (1976), and échultz (l9§5) write
that teaching the arts requires a double specialty which most
~art specialists are insufficiently prepargd for. Teaching
N the arts requires full professional skills as a practicing
artist as well as knowledge of pedagog&. Most art specialists
are not good enough. Barkan also says that most specialists
are ineffecgive because they are fequired to be itinerant
teaching-consultiqgjspecialists and they are overloaded with
too many schools and children to visit.
Another set-back ?or the hiring of art specialists was

\
the philosophy of Victor Lowenfeld, who had a major influence

N on art education from 1945 t@”1965. He insisted that art must

meet the needs of the‘individual through creative and mental
‘-gréwth. Children's drawings were viewed as representing stages
of natural evolution. Because the child's development was
natural or instinctive, the teacher should not interfere or
attempt to change the child's performance. The teacher's role
was to provide materials and stimulaﬁion, and allow the child
to proceed at“his own raté and in his own way. Many art
. ’ educators of the past two decades agree with Lowenfeld,
(Eisner, 1972; Feldman, 1970; Tay}or; 1977). Many teache;s

and administrators interpreted the philosophy of these writers
to mean that art should be taught by the classroom teacher who

knew the children best. N )

T
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Summary on the Use of Specialists . a

in reviewing the research on the use of art specialists,
there is some e#idence that they, acting alone, bf in. co-
operation with classroom tecahers might be effective in teach-

ing art-concepts and art skills to upper elementary school

"children. The lack of specialists in today's schools ‘can be

attributed to sevgrai reasons; -budget. restrictions, prefer-
ences of administrators for other subject areas, some
disadvantages to students because specialists do not integrate
art into the curriculum, and a strong belief by disciples

of Lowenfeld‘that the process of‘art was much more important

than the art product or the learning. of art skills.

3
The Use of an Art Consultant - Advantages

The National Art Education Association published two
position papers on the role of the art consultant or supervisor
(1972) . They described them as agents for change who were-

concerned with tasks that involved becople, concepts, and skilis.

'They recommended that less time should be speht developing new

curriculums. More time should be spent helping staff members
clarify their role in teaching art, especially in.new situa- h
tions such aé beginning teachers, open classrooms, correlating
art to other subjects, and getting involved with tﬁe éommunity.
In a papei on the Middle/Junior high school, ﬁhe National

Art Education Association called the role and title of ‘super-

visor unpopular because it was reminiscent of authoritarian |

control. Today's replacements are called specialist-consultants

and are useful as resource persons. They are most effective

i

&
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when they provide in-service training, supplying more

i

. background for the new teacheriand a fresh outlock for the’
older one. * They must indeed be a "friend" to the teacher
-(p.79). The description of th% supervisor's role is incred-

ibly idealistic‘- a super-hero, who is strong, humble, active,

.

brilliant, counsellor, leader, prophet, economist, fairy-

godmother and artist! ; ;

McPhee (1964) describes one of the consultant's regular

PR -5obs as curriculum planning and supervision. This was popular

R
?

- in the 1940's and 1950's, The days of rigidly "imposed curric-

[PPSR

ulums wanéd ip the 1960's and 1970's in favour of more freedom

: of expression and individual approéches. With the back-to-

»

basics trend and the return of formal curriculum guides, perhaps

the consultant-supervisor role might be revived.

2

Forrest (1977) studied role behaviours of classroom

AT A AL BRIl 0 S0 <

teachers in two different staffing arrangements for art, music,

and physical education. The emphasis was on how the classroom

teacher worked with the specialist or consultant towards,an

a¥
a i

[ 44 - .
effective art program. Her conclusions were that classroom :
teachers using consultants were more involved in art programs :
than classroom teachers using specialists. The former. had to

be responsib}e for the art program and they needed and used

a Lt

the consultant to help them do a good. job..

y,
emAEEE Lt

Anway & MacDonald (1971) concluded that an art consul- .

a
~a ..

tant was definitély effective in implementing a good art

il

education. This study evaluated three modes of instruction ¢

for ‘kindergarten students. The three modes; art charts,

.
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i
art consultants, and in-service training, were used in all

possible combinations rangiﬁg from the use of ‘all three modes

to a spontaneous urnistructured situation using none of them,.

The highest artistic level occurred When all three interventions
were used. The effect of the art cénsultant was statistically
significant. Three of the best four combinations had art con-

_ sultants. Three of the poorest did not have consultants.

3

study also found that fhe experimental~pfogram~had less effect

for lower socio-economic schools.’ This suggested that other

-
*r

approaches might be needed in low socio-economic’ schools.

w
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McPhee (1964) a%ys that the use of cépsultanfs in the
upper elementary graﬁes has been effective if they know enough
‘8 " about the children to alloJ.ﬁor'inﬁividuéL differences, and . 1
if ;hey work with the classroom teacher who builds$ on the art

skills to prepare self-directed and integrated art lessons.

Sawyer & deFrancesco~Kl97l) say ,the same thing but add that

if.consultants have too many schools to visit, they do nbt

25 B A LN AL

have enough time for individual work with classroom teachers

or for in-service training. B -

= . <
I

Disadvantages of a Consultant g s

[

Gaitskill & Hurwitz (1970) describe a flexible school

Wt

- ‘lll

\ .

system where the classroom teacher accepts the main respon-

-

sibility for“the art lessons and callé upon the consultant
for special needs. This is good in theory but not in prac-
tice. 1In one case, teachers who do not place a high vaiue on
art never call the consultant, or else tﬁey ask for a special

lesson so that -they can have a free period. In another case,

"-\
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the good art teacher calls the “consultant to share her own

art experience or boost her own ego. Where the consultant's
role is scheduled and imposed, the classroom teachers tend to
éake 1itt;é interest in art and leave the planning of the pro-

gram entirely to the. expert. 1In all of these cases, the

consultant is not very effective.

Hollinger (1978) reports that consultation is difficult
and depends upon establishment off good relationships andl
meeting needs with individual solutions. She viewed the
.process of congultatidh~as a learning p;ocess for both sidés.
During the two years of this study, a minimum success was R

observed. Reéults of this kind make the hiring of an art

consultant seem a \risky business. p?

/
Summary on the Usé/of Consultants’

. In reviewing the literature on the use and effectiveness

of art coﬁsultants, the response is both positive and negative.
The consultant is good in theory but somewhat weak in practice.
From the poiq; of view of an administrator with a restricted
budget, there is insufficient evidence that an aft consultant
would be an effective addition to the teaching-learning
experience, ‘ ’ . '

New Roles for Speclalized Art Personnel

Since the review of literature indicates that art spe-

cialists are too expensive and art consultants are rarely
.effective, One is lead to look for alternate ways of bringing
’ A “

art :to children. New-'roles must be developed for specialized

art personnel. One current new idea, that of a "resource
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person" is being pursued in the Catholic schools of Montreal.
The Rockefeller Report (1979) states, “There is consid-

erable evidence to suggest a serious leadership gap in arts

kg

education and a failure to deliver good programs even to the
willing learner." (p.253). They then recommend a new type'

of consultant, an arts education leader. This new breed of

- ¥

professiohai‘should connect the arts to the general system

—

of education, schools and other institutions in the community.

t

This person should be a good manager with an ability to mobi-

-lize the talents of others, to stimulate human relations, and

5
to arouse political action.

.

Summary .

One can conclude very little from this review of literature-

except that more'positive comments are made about art specialists

than about art bonsultants,'ygt more art co?sultants‘are hired in
elemeﬂtary schools. Since budgets are unlikely to ever provide
funds to put specialists in evéry school, the public sc¢hool
systems tend to hire consultants as a token effort to improve

art education. One consultant can serve a much larger population
than one speciaiist. Administrators will probably continue to
rely largely on classroom teachers to teach elementary art.

It is also clear from the literature that art eaucators are
unhappy with this situation and are looking for new ways to use
trained art personnel to help children have a better art experi-
ence. One possible approach is to convince parents and ad-

ministrators by means of solid evidence that art specialists

»
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> \._,‘ . )
and/or art consultants are a valuable asset in the schools.

This research attempts to provide some of that evide‘nce.'

’
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Chapter 3

A Quantitative Experimént

Procedure

Who did theProject Involve?

Approximately 300 children particigated in* this
resgarch.project. They ﬁere lower midd;e class grade fivé
students. Eleven classes were selecﬁed from four different
elementary schools. All were attending schools under the
jurisdiction of the South Shore Protestant Regional Schdol
Board in suburbs of Montrea;.

3

» The children were exposed to four different staffing
¥ } R

arréngements for their art classes. They had their weekly

art lessons from:

Group El1 * -their reqular classroom teacher who Qas
also an art specialist. -

Grouﬁ E2 ) —-an art specialist who was a staff member

in fhe school.
Group E3 - their regular classroom teacher who had
access to £he services 6f an art consul-
tant for one full day each 'week.
Group é -their reqular classroom teacher witﬁout any
’ ' help or intervention from the projeét
personnel.
*The coding of these groups is the same as in the data ;ables,
results and appendixes. .
The art specialist and the art conggltant for Groups E1l, E2
and E3 was the samg person. Thi? could be considered a weakness
in the research design becausé there could be a preference for

, 0 s
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one reole, and effbxts could be made, either consciously or
unconsciously, to infiuence the resuits. However it could/
also be considered to be an advantage because there would be
no major philosophical difference in the approaéh to teaching

art and all the children would have access to the same re-

sources. To quote Mark Aulls:

Because she is the same person in terms of knowledge and

X RORIRAR. - e

skill as an art teacher, she acted as her own design con-

s R

trol. This assured that what would vary in the instruc-
tion was the realistic constraints placed on the instrLc-
tional opportunities provided by an art specialist acting

as a regular teacher of a group of children, by an art

AT e A s e o

specialist regularly working with multiple groups of chil-
.dren in another teacher's class, and a consultant working
mostly with teachers on how to do art instruction and

occasionally teaching in a teacher's classroom. This is

both a clevertand well-documented research procedure to

cancel variance due to the individual teacher's effect.

And it is realistic to assume these different professional

(¢}

PO

roles place differential constraints on how like}’ chil-
dren are to benefit from the type of professional services
provided in art to a school system.

Letter, June 1982.

It was ot logistically difficult for one person to work in all

these differént roles. The way this was accomplished was as

4
i{,
]
i
.i‘\
4
A
]
¥
it

follows. Four days each week the art educator taught her own

grade five clasé all the general subjects including art

(Group El). ’ Ve
: . R . C:;,)\\ﬁ
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all the post tests were finished and collected.
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In addition she Fagght art to two other c%asses in the same
school during the time that her own class was in the gym
(Group E?). One day of the week, Wedneéday, another teacher
took over her classroom while she acted as an art consultant
to five other teachers .in th different schools (Group E3).
The art educator who acted as classroom teacher, art .sper
cialist, and aft consultant was also the researcher and the

&

author of this thesi%. In order to avoid bias in the evalu~

ation, the criteria for marking art products were designed by

an outside expert, and the criteria were-presented only after

>

The fourth group (C) was a control group made up of three
regular classroom teachers in another schooel who carried on
their regular art lessons without any assistanée'or interven-
tion from the art educator. ' . \

The Groups

, Special efforts were made to have the four groups as
similar as possible in all ways except for the art teacher.
1. All children had similar socio-economic backgrounds.

2. All qiass sizes varied from 25 to 29 studénts.

3. None of the teachers wére beginners. All the classroom
teachers involvgd had from four to seventeen yeafs of
experience teaching elementary schooll. . '

4. None of the classes had the use of a separate art room.

5. Nonenof the classrooms had built-in sinké or running

&

water.

- b . N LR L R
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6. All teachers had a budget of approximately $100. to
purchase art supplies for the year.
7. All classes were subject to the Quebec government
regulaéion‘that children in Cycle II English language

schools should receive fqrty minutes of art each week.

8. The children were matched by academic scores on standard

, achievemeht tests in spelling, mathematics and composite

language arts. Each group's mean score was almost the

1

same. Hence we were looking at groups of children who

performed at much the same level in their regular academ-

=

ic skills. This avoided the possibility of comparing

véry high achievers in one éiass~against low dchievers in

'anotheé class. . . —

‘For the final analysis of data,’twenty-two children were
selected from each of the four groupé. It was decided to com-
p;re‘equal numbefs of students from each group; The limiting
sample Qés the smallest group El, where anly 22 children had
completed all the tasks and tests. Tﬁeiselection of 22 chil-
dren,from each of the other groups, E2, E3, and.C, was'made
on the ‘basis of scores ffom the Canadian Test of Basic Skills.
For each individual in group‘El, a child with a similar score

was found in each of the other groups. By this method all

four groups éelgcted had .the same -average academic ability-

The four main groups comprised eighty-eight children. Latéf
in the analysis, small subgroups of very high ana very low

acgdeﬁic achievers were compared. This required sixteen addit-i%
ional children to be scored. A total of 104 chilérgn were

evaluatéd from the original group of over “300. ¥
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Chronology of the Project o : ‘
4, - . — N

April, ‘1979 ‘ The project was designed and the propesal

r

submitted for funding. ’ “ .

. ~ ' 4
May to "August, 1979 Arrangements were made for teachers, clas-.
A . v ' % , . . ~
' \ ses and the job of the Ttonsultant, General
3

. . research was done and the tests pianned.

September., 1979 Pre-tests were administered to all classes.

October; 1979 to April, 1980°
' ) ‘ < ' -~ ‘
Weekly art lessons were taught for approx-

-
4

%, ‘ imately twem&y—four‘weeksa
May, 1980 t_ ) Posﬁ—tests'were administered and coI’lected.o
‘Jg?e, 1980 S All ﬁ;§§i were marked. Résul;sAwere’Eabh—
v ' lateé:'

hildren's poxtfolios were collect-

- ed, evaluated, and returned as promised.’

- . ! ’

July," 1980 -. The computer analysis of data was completed.
, . X

Results were documented and conclusions made.

o

b
s

"WHat Was bone During the Project? Co - .

The project lasted for fgn months, September 1979 until
"qung,li9801= Data was cdllected througholt the course of ipe;
project. The largeét part of the data was a cOllecttoﬁ of
‘qhild}en's work: drawin&ﬁénd'painting tésts, verbal tests' and
attitude questionnaires, as well as §ortfolios of the year's
work. It was.considered important to look at many @ifferent

. ~ . : . L
kinds of experiences that children might have in an art class,

. N 9 -‘
such as: increased 1nberes$ or pleasure, acquisition of skills,
> =

{ . w L oes

knowledge of vocabulary; media, techniques, ang the‘pygdﬁctiog
. . S o A ’ \
of appeal%}ng af%work. . K e '

O e s RS A
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v
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. In the National Art Agsessment done in the United Stjtes
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N

)

- : »
in 1975~and. 1979, these same three aspects of art were as

attitude and participation; knowledge aboyt art, and production
}

"+ ift design and drawing skills.” One other aspect, art criticism

@

L

J/ ‘and evaluation, was assessigz‘q the American study but not in

"~ this Quebec study. It was Telt that this last aspect would

mean an overwhelming amount of teaching and testing for un-

- I

trained elementary generalists and their ten year ol'd students,

T W

sp art evaluation‘was ignored during this project.

The Curriculdm: What Was Taught and Assessed? o

Groups- El,- E2, and E3 were to be taught a similar program

>

with a base currigulum agreed.upon at the beginning of the

uf» . préject.° It was considered important to have all teachers
'S
teéchlng the same drawing and painting skllls SO that thelr

work could be compared. /If every teacher taught a ‘'variety of

N " media suoh as clay, macrame, mobiles, prlntlng, or a selectibn
;. of )crafts, it would be lmpoestple to compare thelr work on the
- basis of skills. This currigtlu; was based on\wofking docu—’/
ments of the Government of Queﬁec's.written directives for
. the teaching of art at the elementery school level (Government
| of duebec, 1981). It inciuded some knowledge of vocSSulary
‘and some productlon of drawings and paintings. Teachers were
¥not\forb1dden ts teach other things but all agreed that they ;

,would\lnclude the specified curglculum in their year's programb

A desgfiptionvof the specified curriculum follows. v

g '

5essed;

-t
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Art Curriculum }

A
Visual concepts and vocabulary

1. Horizontal, vgrgical, diagonal

2. Symmétry |

- 4 -2 Parallel and branching - .
4. Spiral and concentric

5.uRépetition or‘pattern

¢ .Drawing

. 1. Variety in ling ! X
‘ o 2. Observation of\specific-detgils '
‘ ' . 3. Human figures | )
. ‘ ) 4. Space or distance-size, overlapping ‘ ,
' Paiqtingv o . _ ' ) ’
i ) " ) 1. Primary colours"
. oot 2. Secondary coloufs'
- . ) i . 3! Warm and éool coloufs ) - . - .
; . ' 4., Paint applicatidn - transparent ana opague ‘ “
) 5. Variety in brhshﬁork - wet, dry, wasﬁes .
g . .
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The Collection of Data

Item ' . Pre Tests Post Tests
1. Art Intérest Inventory | Sépt./Oct. May
2, ﬁrt Concepts Test ° Sept./Oct. May
3. Drawing Test ‘ ! Sept./Oct. ‘May
4. Painting Test i Sept./Oct. May.
5. Piéture-Composition Test ' April
6. Canadian Test of Basic Skills September , June )
7. Questionnaires to Teachers ,\ June
"8. Weekly Diary of'Consultant September through June
9. Children's portfolios ' September through June

Items 1 to 5 of these measures for evaluation were specif-
ically designed for thié project. Copies ‘of the tests and in-
structi;ns for administering them are given in Appendix A.

Also included is some discussion of how and why they were
created, Items 1 to 6 are all objective tests done on the chil-
dren's own work. )

Items 7 to 9 were instruments used for qualitative eval-
uation. S%;ce the children's art products occur as a result of
their presence in én aft class, and involves interaction with
the teacher and other students, it was decided to gather some
data about the teacher's attitude amd activities. This could
be helpful in trying to understand just how the classrodm en-
vironment influeénces artwork. The gathering of extéhsive de-

scriptive data such as video tapes and daily classroom diaries

was beyond the time and financial scope of this project.

e TE SRR . Y
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i

Nevértheless, a subjective assessment of the children's art

-

experiences was made using three sources of information, items
7 to 9, gathered throughout the year to help. relate the process

of making art to the products. All of this information was

subjectively evaluated by art educators during the month of

“June. A lengthy description of this information is in the

following chapter of this thesis.

)

Analysis of Data ' ‘

All data was submitted by the first week in June. :During
the next three weeks a group of evaluators assessed it.

The Art Interest Inventory and Art Concepts tests were
corrected by an independent marker. The highest score possib;e

for the Interest Test was 30, and for the Concepts test was 37.

The Drawing, Painting, and Picture-Composition Test were .
marked by a 4jury of three evaluators, (see Appendix C). All

were qualified art educators. Specific criteria were developed

4

in order to put a numerical valde on these art works. The

.

ey

criteria were developed by an outside expert after all the data

was.collected. This was to prevent the art specialist/

researcher from knowing what was being evaluated and being able
to directly prepare her own students. The evaluators,; were

A

trained ih the use of the criteria. The Drawings and Paintings
each had a’;otal possible score of 12 points for skills and 4
for aesthetic appeal. The Picture-Composition has a total
possiﬁle score of 20 points for skills, ‘4 for imagination,

and 4 for aesthetic appeal, Appendix B explains in detail how

the criteria were developed and scored.

[ * e . o
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' The Canadian Test of Basic Skills was scored by computer

.

and tabulated according to standard grade equivalents.
«Individual scores fo; items 1 té 6 were c%&éh;ated and
L recorded. In July these scores were analysed by coﬁputer.
The computer analysis was ‘of great interest to the South Shore
Protestant Regiona1‘School Board\who had'agreed to sponsor
this study. The planning of the -computer analysis-was done
by Dr. Mark Aulls of the faculty of Education at McGill
. University in Montreal. Jean Pyéock, E@ucation épeciali;t,
of the South Shore Board also assisted in theé interpfetation
* of the data. .The writer was the only art educator involved.
The complete results éf the computer study appear in Appengix

D. The general results of tﬁg eﬁaluation'of data follow.

Interpretation Of Tables

The scores of items 1 to 5 were summarized a¢cording to

group averages. The following page of tables presenté average
! ¢ 3 .
group scores for the pre-test and,post-test results, and also

the resulting gain in score. Separate scoré;—we:e tabulated

for skills.aﬁd aesthetics or personal appeal to each evaluator. !
The total possible skills score forla drawing or a paint-

ing was 12 points. The totals shown are a sum of all three

evaluator's scores, hence 36 possible pazkts. The total pos-~

sible skills score for a Picture-Composition was 20 points, ana

thé sum of all three evaluator's scores was 60 -points. The . e

-

scores for aesthetic and imagination also represent the sum of

-
-~

three evaluator's scores. ‘ o

-
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' Table 1 ) 44
Art Interest Inventory - Average Group Scores '

_ | Group Pre-Test Post-Teat Gain

. , e El 24.0 28.9 - ol

‘ . ' EZ . 2405 23.2 - I-a

'Y Es 23.2 . 2109 - l.a

.o : c | 228 21.0 = 1.8

L4 \“/ ‘ A
Table 2
Art Concepts Test - Avex"'aée Group Scores
Group , Pre-Test’ Post-Test Gain
\ v
El 23.5 3l.7 . 8.2
. B2 22,1 29.5 , 7e4
; E3 21.9 28.4 6+5 ]
. c 22.9 26.4 3.5 ‘
. i -
Table 3 ‘ i
Dr Tests - Average Group Scores i
) ? ) Skills Aesthetic
Group Pré-Test |Post-Test| Gain Pre-~Test |Post-Test | Gain ="i
El 18.8 . 2.1 2.6 7.1 75 4 %1
32 16.7 19.4 2.7 5;8 6‘4 06 i
‘ : E3 17.4 |° 18.8 1.4 6ed 6.6 | o2 ©
- )5 c 7.2 20,2 3.0 , || 6.5 7e4 - | o9 3
L
k!
Table 4
Painting Tests - Average Group Scores )
* , Skills degthetic
Group Pre-Test | Post-Test! Gain ] Pre-Test Post-Tést| Gain. .
. ’ 1 || 20.8 2845 7.7 || é.9 9.2 2.3 3
: ‘ B2 2047 26,9 8.2 | 6.5 8.8 2.3
P E3 19.5 2871 '4ud || 640 7.0 1.0 .
e . c 2.2 22.7 1.5 .| 6.8 7.1 3 = X
- S % ' 2, :

e v ; x
%
3
Table § >

Picture Compositions - Average Group Scores

. Group Skills (60) Imagination (12)| Aesthetic (12)
i o3 40.2 8.9 8.4
# E2 34.4 8.2 . / 7.0
E3 2.3 7.8 Bed;
i c 25.8 8.0 8.6
.o .

. A e -
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Résults 5
In four out of five art tests (Art Interest Inventq;f,

Art Concepts, faint;pg, and Picture-~Composition) the children

taught by an art specialist, Groups El and E2, achieved higher

scores than the other groups, In all cases, El scored higher

than E2. El was thé group whose regular classroom teacher was

also an art specialist. In the Drawing Test, the children

'taugﬁt by an art specialist, Groups El and E2, scored higher

than the children taught by their classroom teacher with the

aid of a consultant, Croup E3, but they did not achieve scores

-quite as high as the control group, Group C.

In'the Canadian Test of Basic Skills, the children who
were taught by an art specialist, Groups El and E2, performed
better in Math and Spelling than the‘children taught by their
classroom teacher with a consultant; Gfoup E3. (See Appendix
D, Table XII).

Interpretation of Results

By a combination of careful planning and good 1luck, we

were able to get teachers that were very different from each

~

LY v )
other in art background, interest, and commitment. This led

to very significantly different results in the children's work,

which is what every researcher dreams will happen. Although
£he groups in this ;tudy did fall neatly into four distinct
categories, it is not wise to conclude that every class in an
elementary school would do so. One might interpret the re-

sults of this study to mean that any art specialist can pro-

vide a better art experience than any generalist. The

¥
‘.
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teacher's ability to provide a good art experience depends

»

on many factors of which art training is only one. The T

teachér's personality, interest, effort, and time spent on

the art program are others.
L

/
/

The test results probably reflect in part the amount of
time each gréup spent making art with the various media. An
observed though gnmaasureé variation in time spent making art
was undoubtedly a significant factor. The time spent was
likely a reflection of tﬁe teacher's background aﬁq,intérest.
Probably, because the.art specialisg had knéwlédge and expe-
rience with mat%rials, her students were given many oppor-
tunities to draw and paint. The student's acquired interest
ahd skills probably inspired their classroom teachers to
integrate more visual art activities into the general daily‘
curriculum. It is e;ident from observation and from the re-
sults of tﬁe Picture-Composition Test, in particular, that the

children in the art specialist's classes spent much more time

Ee

and exerted much more effort to complete their york. The
qua;tity and quality of the childrens' art work\is further
evidence of the teacher's influence. Anway and acdpnald
wrote that "there tends to be an increase in the artistic level
of aré‘production with the increase in the amount of time

spent on _instruction" (p.37). This supports, the findings in

_this study. In further study the time factor would be worth

investigating.
In this study it is evident from the scores in Math and

Spelling that the children who had-a full art program with an-

t o ~ o y . F
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art specialist did not suffer by spending less time in these

)

traditional "basic" subjects. 1In fact,‘there is much evidence

today (Arnheim, 1969; Debes,®1974; Sperry, 1975) to show that
visual literacy helps verbal literacy. No attempt is being
made here to try to prove that art helps Math and Spelling,

*but the eyidence seems clear that the time spent making art
. . .
at least did not in this case jeopardize test scores in so-

called "basic" sdbjects such as math and spelling.

In Chapter 4 which follows, more attention is paid to the

role and effect of the teacher on the child's art éxperience.ﬁ

Through descrlptlon we are able to gather information not

\
avallable through standardlzed tests.

P “ . o
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Chapter 4

A Qualitative Investigation

The €ollection of Data :

Three instruments were used to record the information for

a qualitative assessment of the different staffing arrangements.

The children's portfolios were compared and assessed by three

evaluators. The teachers themselves, in response to a ques-
*

tionnaire, described their own backgrounds and attitudes to-

P

wards art. The researcher acting as both art specialist and

T VPR, v

art consultant described the classroom art experiences that

sﬁe observed going on under each of the differentkstaffing

YT miee Bl it

arrangements. In a weekly diary she deScriped her own art

class activities, and she compared them with what she ob- o

4

/

-
I T T T g . 2V

servigf}n'the other classrooms.

, The Students' Portfolios

/ The first instrument was a written assessment by

three persons who were asked to evaluate the art experiences
of'all eleven classes of children, as revealed in the port-
folios containing the art&ork that these childreﬁ had done
throughout the year. The evaluators were asked to comment
on such things as the variety of média} the variety in types

of expréssion such as abstraction, representational etc., the

4

{
evidence of time and effort, and the evidence of teacher in-

fluenca. The children were evaluated as|groups rather than .

'

as individuals. There was no attempt to describe individual

AN

children's art experiences.
] ' ' -
. f
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o
The Teachers' Questionnaires

The second was a five page questionnaiyre in which
the tgachzrs ansyered questions abéut their own art training
and_backgéound, as well as their attitude towards art and
the teaching of art. Thils questionnaire was developed by

_Q&e researcher. See Appendix E.

The Consultant's Dia

The third instrument was a diary kept by the art

consultant, in which observations were recorded about teach-

’

er and student ac;iv%ties, nd about the physical environment
in the schools‘and classrooms.” The observér was looking in

. particular for evidence of tlime spent at ért.‘ She noted such
things as efforts to pehch the required curriculum, time
spent in preparation, visible| display of artwork, and art-
making outside the one weekly!art lesson. She was more |
interested in recording what was béing‘done by the students

and teachers, rather th§n why or how.

"The descriptions were writtén aftermobserving';n the
classrooms and talking to the™classroom £eachers,‘and there
were no taped interviews or photogfaphg taken. Two of thg
teachers were staff members at the same school where the
g . researcher/consultant taught, and they were seen on a daily
basis. The other five téacherslﬂ@re observed on the frequent

‘ ’ visits made to their scﬁools. These observations were made

. from_ September to June.

L a
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A

The Consultant

Her Backgpound

El

The researcher felt very comfortable as an art
consultant, from.the point of view of both knowledge and ex-
perience. She has taught art as a generalist, as a special-

ist, demonstrator, lecturer, or advisor in numerous capacities
\
for over twenty years. AS a classroom teacher, also required
|
. . S . ‘
to teach six other subjects besides art, she was well aware

/of the other school pressures on the participating teachers.

[

-~

.! L}
As an experienced grade five teacher |she Jps well aware of

the needs and interests of the ten y'af 0ld children whose

] .

teachers she was advising about art.

The Consultant's Role

a

The term consultant has man* connotations and the
job is described in many ways by different people. In this

study the role of art consultant was interpreted as described
\ o

by McPhee (1964). The consultant worked with the classroom

v

teachers to build on art skills and prepare sélf—directed‘.
and integrated art lessohs. The emphasis was on ufiderstanding
and allowing individual differences in children's expression.

In this project, the intent was to document the activities

.
'
i

of & "normal; consulting situation such a\s it would occur in

a public school system. There was no attfmpt to plan an

ideal situation and then try to implement, it.

Leek to assist

|

five teachers in two differenamt schools.  |In addition, she

‘ The art consultant had one day each

taught in the same region and could reach any of the schools"

[ T
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in a few minutes by car if requestéh.‘ She made it known
[ ' .

(29

that she could be phoned at hoﬁe or at school at any time.
The researcher/consultant made every effort to encourage
participants to use her services as much as they wished.
They were p?ld that they coulg.ﬁave any he}p they wanted,

. including after school 'or weekend workshops if requested.

. The specified art curriculum for this project was

reviewed and’ approved before it was fiéalized. All the‘

teachers agreed to teach thiﬁ\content in their art classes.

In general, the consultant tried to discover what each

»

teacher did best and felt confident with. Thé;e was no at-

5
a

temgt to impose lesson plans on the teachers. Thex were
free ﬁo choose the sequence of their art lessons aﬁd—help
was available on request. The consdlfant‘régularly brought
or sent relevant information to assist the teachers. She
encouraged them to adapt the new materials and éu;riculum

concepts to their own style 6f teaching: The teacpers all

T

understood that the children's work.was going ko be evalu-

ated in September and again in June. .

‘The Participating Teachers -

o

The Art Sggcialistr— Background and Role

- "This teacher was the researcher and the art spe-

cialist in this préjgct: She was also the classroom teacher

i

for Group El. She had been hired as a grade \five teacher
‘since‘this échool board cannot afford to hire art specialists

for the elementary schools. This ié exactly the solution
that McPhee (1964) describes as a practical way of obtaining

-
N ! v



. The teachers who agreed to bart1c1pate were lnterested in art,
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Te

. . :
specialists for the elementary schools; eaéh teacher is
3

trained as a generalist plus, one area of specialization.

The art spec1allst taught general subjects to her own

-

grade flve homeroom class. She taught.art to her own class

p;ua two other grade five classes in the Same school. She 2

had five years previous experience as an elementary art

r ” )
. v

specialist.

The €lassroom Teachers ) :

Their Selection

i

It was decided to select grade five classes

~from similar socio-economiq neighbourhaéds in the same region.

but felt 1nadequately prepared to teach it. They were anxious s

to benefit from having regular access to an art consultant
. ‘ . f ‘ . . . * f
and hoped éhe would help them to improve their art teaching.

None of_ﬁhe teachers knew the art consultant previously. J
!

. ¥
. . R
They weré expe{ienced and secure enough to accept being ob-

served and compared with others, They were prepared to as- \

sist the scggpl board with research ;whose aim was to improve

‘ . ’
B
. Iy

™

art education in the schools.

Their Progress Throughout the Prdject ° P

&

In spite of the fact that the beachers soon

4

began to admit that they were havteg difficultiés imple-
mentlng the art program and teachlng art, they did tﬁelr best
to handle the art curriculum and fulfill the demands of the

research project. No one attempted to withdraw from the ]

project. Of the ﬁen teachers who began, all completed the

|
J
!

-

. e



'

Caawn v

.
™ < 1] .
N . , .
- w
. . - - Y .- - . ,
s o

(T2
, w .
« Cox 53
N . 4
. M Aokt N J
pre and post tests for the experimental study. Howevery 4//’

fwo of the control gtodp teachers (GrouptC) did*pot keep all
the children's work’ in port.folios to‘be evaluateda
At‘the start of‘tﬁe.project all five of the teacters
- were enthusiastic about\being involved with the\consultant,
and they were anxiods to proéééd*With any suggestions made.
" ‘Two months later, their interest waned, probably due to the

pressures of other work. For the duration of the project

there were occa51onal bursts of enthu51asm ’ Th4 classroom
teachers trled to accomodate the consultant whenever she
contacted.them, but they were clearly flndltgflt«a strain.

It was‘}eﬁuiring more eftorththan they had anticipated. They

appeared to‘'be relieved when June arrived and all their

commitments had been fulfilled.

RYd

2 . ' .
From her previous experience as consultant, classroom

t

teacﬁer, and a participant in educational research, the
writer feels that the reaction to this pa:ticular research
progect was typlcal of what .occurs in schﬁols. A con51derable

eﬁfort is requlred by all part1c1pants and usually’ there are

"¢ 4

some pains as well as some gains in the end. This was also /
) [y ¢

noted by Hollinger, (1978).

N S
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Resumé& of Schools, Groups, and Teachers

. In order to magke it easier for the reader to keep track

~

of all the participants, the following-chart is included. 1In

1

addition the staffing arfangements for each group is fepeated.

- 1
o . ) Table 6
/ School Group Classroom Teachers
. - | a . El 1%
v H he - Ez I 2 ~
w’. < 3
. ‘B E3 4
. o
5 ‘
i - 6
C 7
8
4
D c: P
. ] 10
‘ -
11

* Teacher number 1 is both generalist and specialist.
She is the only aﬁf specialist in this project.‘

‘The Staffing Arrangements

Weekly art lessons were given by:
- Groué El . -the ‘regular classro?m teacher whg
was also an art specialist
Group E2 ' =-an art specialist whé was a staff

member in the school

.
TP . T
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Group E3 -the regular classroom teacher who had

A access to the regular weekly services

.

Q:%L: of an art consultant -
Group -the regular classroom teacher without

.

any help or intervention from the

project personnel.

THE DESCRIPTIVE DATA
The remainder of this chapter summarizes the information
wAgathered through the teacher's questionnaire, the consultant's
diary, and the evaluators' comments on the students' pofp—
folios. The information has been organized for each of the

four schools involved. o
<3

School A: Groups El and E2: Art Specialist

oA Description of the School Setting

School A was a one-story brick structﬁre bmil; in the
1940's.. Four kindergarten classroomé were added at & later
date. The school was located in St.Hubert, a mixed old and
new neighbpurhood 3f working class and lower middle class,

r

multi-ethnic peopls. It housed eight classes of grade five
and ;rade si®¥ English students plus three classes of French
kindergarten studenfs, approxiﬁately 250 children in all,
and was beginning a changeover from an English to a French

. population. There was a staff of fourteen teachers and one.
principall The classrooms were not large, but they were
clean, freshly painted, and had‘one long wall of large windows{

[2Y

All of the grade five students had their art lessons %ﬁfm an
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art specialist in the school. They moved to per classroom
which was a large carpeted double—si;ed open area classroom
with many windows. About sixty percent of this large space
was ' available for art classes. The other parﬁ of the room
was sectioned off to accomodate small remedigl gr;ups. The
larger section was ndrmélly a regular grade five classroom,

but it was also used by three other classes for their art.
// "

;here was no sink or water in the room. Within the school,
there Qere no extra classrooms or places to gather, other

than the gymnasium. ' The school yard was small and covered

with concretéL Of the four schoo}; i?;the project, this one \
was the smallest and had ;he fewest physical advantages and

resources.

Teachers Involved

There were three participating'teéchexs in school A.
Téacher number 1 was the art specialist and also a classroonm
teacher., She taught her own grade five class, Group El, all
the regular academic subjects.including art. She also taught
art to two other classes once a week for forty minutes each
period: Teachers number 2 and 3 were the classroom teachers
for the children in Group E2. Although teachers number 2
and 3 did not officially teach art, they became involved
with the art specialist and the art activities of their
students. They spent two-thirds of each day with the students

4

of Group E2. They also administered three of the pre and’

L]

post tests used in this study.

e e £t i e B o e e abeae
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Summary of Answers to the Teacher's Questionnaire

Teacher Number 1 (Group El)

The teachgr of this group was an art specialist. She

. had eight years of post-secondary education and had taken
more than ten courses in art‘znd,art education. She had

eight years of experience teaching many different subjects

including art. - She scheduled her art lessons for Monday or

‘Tuesday afternoon and 'they were always rescheduled if they
had to be cancelled for some other évent. With her regplar
homeroom c&ass, art was integrated with most other subjects C
so that the children wére involved with art for some period

of time almost every day.

Teacher Number 2 (Group E2)

This classroom teacher had seven years of post-secondary

i
H
| ]
education and seven years of teaching all subjgcts at the «%N\
grade five level. He had never taken a course igvért or art i
education, but likéd best to teach math and science. For
the first time, this year, he said he enjoyed teaching art. ’
As well as a regula;‘forty minutes period with the art spe-
ciélist, he schéduléd another sixty‘ﬁinutes of art integrated, ﬁ
with otﬁé; subjects. _ﬁe always made an effort to make up ' o
lost art periods. He found the art specialist helpful, and
\ to quote his own words: ‘
‘Having someoné within the school was important as a

0

motivator and as an example of what could be done with

art. A continuing interest in what I was doing in my

own class to integrate art, also encouraged me to try
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even-ﬁfre things. An itinerant specialist might no;
be as effective since he/shé would not' be in the
school a suffiéient amount of time to provide adequgte
encouraéement and assistance.

P
Teacher Number 3 (Group E2) :

This classroom teacher had four years of post-secondary
education and fifteen years téaching all sﬁbfects from grades
two to seven. She had taken one compulsory-art course in
her teacher training and liked best to teach math and science.
She enjoyed héving a specialist teach art to her class every
Monday afteénoon because she felt her own background was
inadequate. ‘'She felt that she had become more aware of

basic art concepts this year and had purchased a book to try

and improve her own khowledge of thé?subject.

-

The Researcher's Diary

Teacher Number 1 (Group El)

v+ The art sﬁecialist taught the required forty minute art
period every Monday afternoon to her.own,homeroom class.
Table 7 is a brief summary of these art lessons. Throughout
this Table there is evidence that the required art curriculuﬁ
(see Chapter 3) was .taught.

In addition; art was integrated into the daily activ-
ities of the’classroom, and it was used as a language of
learning, a ﬁean; of communication, and a mode of thinking.
The formal art lessons were scheduled for Monday so that

\

the concepts and assignMent\for the week ¢ould be thought

¥

»
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about, talked about, andeorked oﬁ for the rest of the week.
During the week the chil&ren had opportunities during spare
Fime and noonhours éo work on their art activities.
Everyone's art was displayea on the classroom bulletin
boards and these were changed regularly every week or two.

For Christmas this class made a slide and tape show of
the Chéistian story of Christmas. The slides were taken
from'their paintings. This, presentation was their contri-
bution to the school Christmas concert. ,

At the beginning of the year many of the children dia
not, care whether they completed art projects or not. Many’
had never taken aft seriously befére. As thg school yeaf
progressed and all their work was'cénstantly\&isplayed: they
began to look at it more critically. They wanted to improve
it. They volunteered to spend more time with their artwork
and they worked on it dufing rainy ;ndoor recesses and
noonhours. They talked aboﬁt their work and shared their
thdughts with others, remarking on what they thought was good
and bad, and comparing results. They started‘to notice other
artwork‘around the school.” They brought related art objects'
from home to look at and these wére also displayed. Some
acquired special crayons and markers and brought them to
school where they were admired and shared. The teacher val-
ued individual expression and style and tried to encourage it.

In summary, art became a normal everyday activity for

these children. Art was a formal part of the curriculum once

a week but it was also integrated with other subjects of the

—~



TR e warnag

p—

e

e

AR

Aiewl

o e

e

- , 60 ,‘

L - ~ . ‘ !
curriculum, and in addition it was often an extra-curricular '
activity. In short it was a ject with a high priority.
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Table 7 ° '
- =five Issson igt. 1 .
Number Thexe Concepts and Activitiss Katerials
1. Introduction A philosophy of art educatiof " Nlustrations, discussion
2.. Running shoes ob#ervation drawing pencils and crayons
3. Anisals - real or imaginary variety in line N . wax crayons and paint
: paint washes e X
4. Hair obeervation drawing of children large hewsprint, charcoal
Se Organic designs freely &mm organic designs manills paper
8. . aixing secondsry colourd tanpera dlock peinths ¢
variety with brushsirokese
edding texturs with peint .
7 Figures in action gesture drawing . newsprint and charcoal
. ' quick poses snd sketches - N
8,  Super Herece \| observetion poses largs sanilla paper
9 ' s complete composition tempere block paints
lo. - beckarounds mixed media ss preferred
. 3 aixing psint colours :
13. Colourful designs symme try coloured construction peper
. contrasting colours gumned paper and scisscrs
12.' Angels (Chrht:iu‘) symmetry white typing paper,
. collage with mixed media variety of other papers
17. Soall "stained gless” tachnique of stained glass bleck conatruction paper
tree decorations ocutlined shepes cellophene .
transparancies P : glue and transperent tape
14. Santas Clsus as §uper Hero free sxpreesion drswing - pencils, wg"." otce
1% Birds Piatures are made-for different
16. reasons. Drow: Ilustrstions
12 1e A bird picture for & sign 9 x 12 inch zanills or
: 2. 4 dird picture for a sciemce cartridge paper
text free choice of nedia
3. A bird picture for an art
, .gallery
L
entric and spirsl concentric versus spiral Jlustrations
18, E::;.. 4 formstions Crayons eta.
19« Abstract desizne Degigne can bde etructured sany *Illustratione
. different-ways; e.g. horizontal, Faint and paper
{ diagonal, syonetrical, spiral,
- ata. Choes one mathad and
. plan your own deaign
2. landscape Impressionisn . 1llpetrations R
distance and overlapping peint and peper
horisontal srrangements M
texture with paint T
2, Tussy Willows Obeervation drewing with 18 x 24 inch manilla paper
B d i_n«uvtdudlud gestures ‘ Tres choice of nediam
23« Dream Houses and ldesl free sxpression ' ’ ot ¥ 12 x 18 peper
24, Environments Flanning s wi0le coaposition frae choice of media
28, ' Tree choigs of golour and nedia

* Niustretions refer to art

examplas of the concepts be

-

o1 v———— s >

rrmt.. books or £ilme which show
ng . .

axplained.

'

OV GOSN

LY




62

i
[

’ B

Group E27° -Teachers Number 2 and 3

For the children in these classes, two types of art
'ekperience will-be described. First, theié weekly art lesson
withaithe art speciaiist, and éecond; their arF experience
with their regular classroom teacher. The National Art
Education Association (1972) states that the spekcialist's
instruction should be suppprteq and supplemented by the

K]

classroom teacher. 1In this school an effort was made to do

this.

Teacher Number 2 (Group E2)

The class of teacher number 2 had a forty minute. art

lesson with the art specialist every Tuesday afternoon. ' The .
[

children came to the specialist's classroom for this period.
Table 7 is brief summary of the content of these legsons.
This was an‘effort to cover the required art curriculum.
Theie‘students kept small sketchbooks in which they did
drawingsi and all their other artwork was kept in large port-
folios which théy had access to. J

- The class was unusual in.that.it was comprised of chil-
dren who had gr;Lt learning difficulties and many behaviour
p;o?lems. The art teacher soon learned that they looked
forward to the art class as a welcome 'release from the verbal
reading and writing,foutine. Although noisy in the art

classroom, the children seemed to really~enjoy what they were

doing. Few of the students had conventional drawing skills =«

but they had no inhibition¥ about exploring media and they
. : ]

. did not hesitate to express their own personal feelings in

PRSP el
A
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'

their artwork. They especially became invelved with the
physical activities in the art classes. Their enthusiasm
became so great that several childrén often requested to
spepd their lunch hours painting or working on art projects.
Two boys never wantéd to go outside. ' They would happily

spend every noonhour exploring with paint, lettiné each day's

.activity lead them into another exploration for the following

day.” When there was a class assignment that required more
time than the forty minute period, the classfoom teacher
allowed the art period to be extended. Their work was always
displayéd; often informally or for a short period of time,
and sometimes in a formal arrangement along the walls of the
school corridor.

The art experience with this class was indded a success
story! Their enthusiasm for £he subject became so strong
that they converted their classroom teacher. He had no
background in art and’'had always avoided the subjeét, but Ae
was overwhelmed by the positive effects art was having with

the children. The childrén finally approached their class-

room teacher and begged him to let them do more art during

the rest of the week. The classroom teacher approached the
art séécialist for ways to uséu;isual stimuli as motivation
in other subjects, and he began to integrate aft with all
the other subjects in the curriculum. These’students just

could not seem to get enough of drawing'and painting.

An ideal relationship between classroom teacher and

art specialist occurred here. The specialist taught the

o
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children about ar£ concebts, materials, skills, and techni-
ques. With the classroom teacher they were allowed to use
this knowledge to express themselves and to ‘communicate’
ideas about their environment. The art speéialist taught‘
them how to do it and the classroom teacher let them apply
it. It was a most rewarding experience for all concerned;
specialist, generalist, and children, as well as many jealous
observers all around the rest of the school.

Teacher Number 3 (Group E2)

t /
Every Monday afternoon the children from this teacher's

class Qent to the art specialist's room for an art leésbn.
The lessons followed the plan summarized in Table 7. Often
these students came in at noonhour to work on things they
wanted to finish. They saw their art téacher daily in the
school. All the children kept é;etchbooks and did drawings
at hoﬁe, often from~observation. Much of their artwork was
displayed in their own classroom, in the artroom, or on
school walls. All their art%?rk was kept in a portfolio
where they could go and look at previous wo?k and perhaps

add to it, or laugh at it, or g%oat over it. These poftfolios
were always accessible and the children took pride iﬁ them.

. Teacher number 3 was anxious to co-operate in any way

she could.- She had no background in art and said that she
wasjvery happy that her students were able to have art lessons
from a.séecialist. She gladly g@ministered the pre tests

and post tests for the experimental study, during her own

class time, rather than have the'specialist lose all that
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ti;e from the art lessons. She occas%onally pre;ared Eo:l ' .
allo; her class to have an extra half hour of art,
if it was needed for an art project such<as a painting thét
took Lonéer than the ;egular’forty minutes allotted. B -
Oécasionally she integrated some art activities intorher -
méth lesséns. .

The children in this class experienced a good co- . : .5
oéerative relgt%pnship between thé art specialist and the |

classroom teacher. Their art activities were discussed and

displayed in two classrooms. Art was a visible presence in ,

e B , , “ & ¢
their scho?l setting. i A . ’
Evaluators' Comments on Students' Portfolios ' B

o
v

Teacher Number 1 (Group El). ’ .

The children in this group had an average number of

25.67 pieces of work in their portfolios.

*

All three judges rated this the best group of portfolios.

[y

There was a large number of very exciting works. Many con;a

@

<

cepts were taught and a variety of media and technigues were
7/ N K
used, There was a good use of outgide stimuli, found photo-~-

»
’

graphs, Iiterature, and written descriptions. Both abstract

and representational works were present. The children's .

1
sense of colour had been developéd. Concepts were integraped P

a

into general picture making rather than taught separately.
The work seemed to reflect the enthusiasm of teacher ‘and - .

students. - | . {
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Teacher Number 2 (Group E2)

The childréﬁjin this group had an average number of

»

20.42 pieces of Vgrk in their portfolios.

Two of thekﬁudges called the work excellent;_and assessed

3

it as the second best of the groups. The teachér used a va-

riety of stimuli, a variety of media, and a variety of

...

subject matter. There was gbod exploration with paint, and

" a good use of miﬂed media.” There was apparent structure to

R K

the lessons yet éVidence of free expression. Both teacher

and students had spent much time and effort, and‘seemed
. - . . U
interested in p;qdﬁcijg this work.
.2 . O : ' . e
: The third judge's remarks were uﬁ!gpal in that they

i . . : .
disagreed with the other‘judges. This was the only incon-,

!
\

S

sistency in the evaltiatidns done for this project. This .

. , . P .
» class scored high on tests and there were very positive

experiences recofﬁed by both students and teachers. But

[

the third’judge‘sgemedffo dislike the work of this class.
‘She said thétithe project was not understood by the teacher,
that the work 1acked't9acher stim&létibn; that drawings*ﬁere
copied fyom éﬁe gfécgéfgbr from book illustrations or traced,
énd théi the work was drawn and thén égloured in like a

calouring book. She saia that hixed:media Qas inappropriate

for this age. ;Shﬁ‘shid that the teacher did not understand :

,the nature of paint..

Sens .
* Teacher Number 3. (Group E2)

The children in :this &roup had ‘an avqrage'nuﬁber of
. BN T
19.35 pieces of work in‘their portfolios.

" ]

* .
[ . '
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. All three-judges made very positive remarks about this
work. The work was%excellent but a little inhibited. There
£ - . . ‘ \ R
: ~ . . . - C .
was not enough imagination shown. There was 4 great variety
* - , - ’
of drawing, painting, and multi-media work. Both represen-
: \ . ' ) .
: htational and ‘abstract work was shown. There was good use of
M o 4 b b2
/,, .a skétch book. ‘See,Pable 11, page 92.-
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was a staff of over twenty teachers. The classrooms were

o 3 RBARRIAE 2 s

4 .
School B: Group E3: Generalist and Consultant

A Description of the School Setting . :

School B was a new ﬁodern two‘story brick building only
four years oid.r Approxfmately 500 children, from kindergarten
to §rade six, attendea this schoql. It was located‘in a Aew,
lower middle class multi-ethnic sﬁburb of Montreal, called

-

Brossard. Becagge of the number* of children, the sghool was
A}

entitled to a full time principal and vice principal. There
new, bright, colourful, carpeted, and spacious. The teachers
worked in large.open areas where two or three classes shared
the same }érge room. There were also some closed classrooms.
Large windows provided plenty of natural light. One sink

provided water to be shared by four classrocoms. Children

L

had individual lockers outside the classroom to store coats,
boots, etc. Several large open areas outside the classroom
were;avallable for actlvrtles whlch did not require a writing
desk. Ifzany school 1n‘the project group had more physical . )

advaptages, 1t was this one.

Teachers Involved -

-
In sé?ool B there were three participating teachers,

P PR B IR

PPN

i

teachers number 4, 5, and 6. Each taught a class of grade
A Y «
five children and these chfidren were part of.Group E3.
These clanroom teacherg taught their own art and in addltlon

they had the regular services of an art consultant

|
\
|




-

A 69

Summary of Answers to the Teacher's Questionnaire

-

Teacher Number 4 (Group E3)

This classroom teacher had fivé years of posﬁ-secondary
education and four years of experience teaching grades four
and five. She had never taken a course in art and liked
best to teéch math and history. She liked teaching art on
Thursday afternoons and sometiﬁés trfed to reschedule it if

.

it had to be cancelled. ' The described herself as "not

.
¢

artistic" but did not care to chaﬁge this situation. She
did not enjoy participating in this art project and found
that it wés too much work. She did not like the art content
specified in the curriculum, and fel; that her students\did
not enjoy it. She would have preferred to make Qecorations J
for Halloween and Christmas, or to méke a téacher-directed
produot to be -completed in one afternoon. She felt that she

had been obliged to teach "fgfmal“ art lessons and that this

+

was not appropriate for the elementary school. She said that I/_
"at this age, art should beifun!" ,She said that she saw the
consultant a satisfactory amount, and was given many ideas

and samples of work as well as a demonstration drawing lesson.

Teacher Number 5 (Group E3)

This classroom teacher had four years of pos;fsg;ondary
education ana six iears of exﬁerience teaching cﬁildren from
kind?rgarten to grade six. She had never taken a course in
art énd liked best to teach reading and math. She enjoyed

teaching art on Thursday afternoons. She did not like the

art curriculum for this project. She referred to it as
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"formal art training, more appropriate at the high school
level". éhe would have preferred more arts and crafts, hol-
iday decorations, products completed in'one session, or
integration with other subjects. She‘said that she saw the
consultant a satisfactory amount, obtained helé in the form
of ideas, suggestions, and examples of children's work, ahd.
did not want any other kind of assistance.™ She would like
more training in art)education in order to geprclaséroom

ideas and to learn some skills herself.

Teacher Number 6 (Group E3)

This classroom teacher had seven years of post-secondary
education and ten years of experience teaching most subjécts.
in grades five, six, and seven. She had taken one art’ course,
and liked best to teach social sfﬁdies, science, and reading.
She enjoyed teaching art and had her regular lessons for one
hour every second Friday afternoon. ' She found it very dif-
ficult to find the time to do what was required for this
research project. She described herself as artistic, said
she had "a good“graphic ability and an eye for colour coor-
dination", and that she_would like to take some studio
courses to legrn more skills. She found the course content
of this project was. too much for grade five and for her sched-
uie, and would have liked to teach other things in art than

v

the specified curriculum. She said that she saw the art

consultant ‘often eno?gh and she received some practical s
' : v

knowledge which was all she wanted._ Formerly het art lessons

included holiday decorations, ideas from magazines and other
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k2

’ * ¢
\_teachers, and integration with other subjects. She planned
to cohtinue in the old way but would try to incorporate and

develop some of the "basicsk\as well as the terminology and

-

techniques she learned during this project.

-~

¢ The Art Consultant's Diary

v Summary of Teachers 4, 5, and 6 (Group E3)

In school B the three £eachers worked closely £ogether
and had a similar attitude towards teaching art.. They wanted
to meet with the consultant(altogether. None of them phoned
or asked for indiviMual consultation, and they all treated
art as a low prio;ity item in their schedule. Perhaps this
might have been a reflection of the principal's demands.
These teachers spent more than'two months just completing
the pre-tests, which required approximately two and one-half
hours of classroom time. From September until mid-November,
they did nothing else in their art classes, and did not want
to begin the art program.until after the report cards in
November, ” ) '

Teachers Numger 4 and 5 worked closely tpgether in the
same oben area eléssroom‘ They had always done their art
at the same t;me with a large éroup of over fifty children, a
tradition which they weré unwilling to change. These two
teachers said that they would "plan to teach all the art
vocabulary concepts before Christmas"f

On November 7, the consultant visited the school bring-
ing reference books and art saﬁples of curriculum topics.

Several lesson ideas were given. The three teachers
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Y

requested that the consultant aésemble,a "kit" of references
for them, to inciude books, lesson plans, art samples, .and
ways to integrate art with other subjects. A forty page

kit was prepared and provided for each teacHer. It included
the things they had requested.plus referehces to some art

education texts, as well as some sequential art lessons to

shoy- themghow to develop a theme or idea. <This kit was de-

[y
L}

livered on Novémber 12.
b [
' In early December, £he consultant spent fifteen minutes

observing in each of the three classrooms where she,was to
be assisting the teachers. This wds intended to be an

introduction to the class, in order to get a feeling for the

student~-teacher rapport and the,general teaching méfhbd and

learning environment in each classroom. All the teachers
were warm towards the children, obviously liked them and

kept very good discipline in the classrooms. Only one of

N ( - .
the classrooms had some artwork on the walls. These were

crayon rubbings. Another had pictures of coloured stencils

of ships. The students appeared to be well cared-for, mixed

facial, middle class students who liked their teacher and
their school. . )

" On December 12, the art consultant spent about thirty &
minutes in each classroom with the children, showing them
a slide tape show of the story of Christmas as illustrated
by another class of grade five children. She also delivered
invitétions to the teache;s to a display of elemenﬁary school

1

. N N ’
art on the South Shore. None of the teachers attended.

<
'
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On January 25, the consultént visited the scheol to }
deliver project schedules for thé rest of the year and to
see if she could be of any assistance. One teacher apolo~
gized that they were not doing very much art for the port-
fol;og because they wanted to mMake Christmas decorations.
The consuléant told them not to feel obiiged to cover every-
tQing in the curriculum, but to do as much as they could do
comfortably and still enjoy their art.

On February 27, the consuitant visited with teacher
number 6 during a spare period in thé morning. She said that
she had not been able to do much art because she wanted to
make “drumhgr boys" fo; the three weeks preceding Chr;igmds,
and afterwards she had to make decorations for thé éarents
St. Patrick's Day dance, and then more decorations for the
school play. She said that she wanted to‘teach perspective
drawing to her ‘class. The consultant suggested that this
was perhaps too advanced for an entire'claég of grade fives,
and if she wanted to make them aware of three-dimensional
space in pictures, she should first beéin with size and
overlapping. The consultant suggésted some suitable subjects
for drawing from observatiqn and this seemed to aépeal to
the teacher.

The consultant met with teachgrs number 4 and 5 on

-February 27 and March 3, and these were very discouraging

meetings. The teachers were apparently teaching art in a
Q

very mechanical way (like old;fashioned‘English grammar) .

They said that neither they nor the children were enjoying

Sty
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the art classes. Tﬁe consultant suggested that they do some

- of ‘their old favourite art lessons so that they might feel )’

Lomfortable and enjoy the art lessons again. These lessons

could probaBly be adapted to illustrate and incqrporate the

concepts and vocabulary of the project's curriculum. The

two teachers were reluctant to télk abputlthis. They again

asked for more ideas for the class?oom. There was no artwork

visible around the classroom and no evidence that they had
tried any of the ideas from the forty page kit which they

had requested and received in November. More samples were

left with tgem in early March.

By this timé, the projeét had been in progress for
seven months, and by their own admissidn the teachers were
finding it difficult to copelwith the demands of the perect.
They were finding it a stféin and it 'was evident that the
children were too.

_Teachers number 4 and 5 agreed to have a demonstrapion
lesson, and onbMa;ch 10th the'art consultant'conducted a
lesson in observation figure drawing. This was very.difficult
because there were over fifty children in one group who had
not been enjoying their art classes.

)BAS pre-adolescents they were‘critical of their own ef-
ifoxts to proéuce adult—llkg drawings. They had apparently
never done any drawing from life before and many drew the
figures in different positions from the ones in which they
were posing. They hardly looked at the modgls and gave up

very easily. The results were far less satisfactory than

B S WS e v —
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®
any seen by the consultant before. The teachers observed

this lesson and expressed gratitude. Follow up activities

were done. The children began to do some observation
drawings, and both they and the teachers seemed to get a bit
more interested and invplved in some art making. This

activity lasted about three weeks.

'

‘Teachers number 4 and 5 confessed that they had not

painted even once during the school year. They did not 1like
painting because "it was too much trouble™. ~
Teacher number 6 made very little effort to participate
in the project. She scheduled art every other Friday and
it was frequently ¢ancelled because there were too many
things to‘do. She said that she would try to get the post

tests completed. )

lAltogether sixteen visits were made to school B. The
consultant grew increasingly uncomfortable there. It was
clear that the teachers did not have much time -or interest,
for the art program. They were trying to co-operate and
teach some art concepts that théy did not really understand:
themselves. They were not able td find time for demonstra-

-

tions or work§hops for themselves to learnsmore about art,

2

so they patterned their art lessons after structured language

arts lessons. These teachers were asked to keep a list or

some record of their weekly art lessons but they did not do

this.
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Evaluator's Comments on Student's Portfdlios

Teachers Number 4, 5, and 6 (Group E3)
) . ' - /
The children from teacher number 4 had an average

. number of 10.38 pieces of work- in their bortfpliosﬁ
children from teacher numbeq.s had an average number of
10.58 pieces; and from teacher\qgmber 6 an average of 4,01 ;
pieces of artQOrk.

Since the,work'of the students from these three teachers
was so similar, and since the evaluators' remarks about the
studentéf portfolios were s0 similar, their evaludtion is N

* being summarized as a group.

All three judges described these classes as being very
Qbak and producing the worst portfolios of the project.. The
work seemed teacher dominated because it appeared "maghemati—
cal, stfdctd}éa, clinical, and with no personal expressioH
or spontaneity". Most of the work was done on 9 x 12 inch
manilla paper. All three evaluator§ noted that there was
‘very little work dbne, and there was little'variety or.
exploration of media. Many pictures appeared to be éraced

or made with stencils and preparea shapes. See Table 11l.
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- School C: Group E3: Generalist and Consultant

. A Description of the School Setting

School C was situated in St. Jean, a small town located

35 kilometres southeast 6f Montreal. The large“two-story;
brick building was first built in thﬁ/&950's. A big
addition was added ten years lafer. The children in this
town school came mainly from a lower middle class socio- -
\economic group. Sevgral lived 6n an armed'forces base, others
" on farms, and many travelied a long distance by school bus

to reach‘the school.. From kindergarten to grade eleven,
approximately 300 children attended this school. The elemen-
tary school ch;ldgin were in one end of the building'and the
secondafy school children were in the other end.. There was

"a staff pf twenty-five teachers plus the principal and the
vice-principal. Thesclassrooms were spacious, freshly -
painted, and had one/enfire wall of large windows. The

lighting was always very bright. Although located 35 kilo-
metres from the larger centre of Montrsgl, this was not a

poor ;ural school, and it.had excellent facilities and space.

Teachers Involved

"In school C fherg were two participatiné classroom
* teachers, teachers number 7 and 8. - Each taught a class of
gradg five children and these children were part of Group E3.
The élas§room teachers taught their own art and in addition

they had the regular services of.an art consultant.

I
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Summary of Answers to the Teacher's Questionnaire

»

fl

Teachers Number 7 and 8 (Group E3)

- These two classroom teachers gave almost:identicél
res;onses to the questisnnaire so they will be described
together: Both of them had one vyear of post-seécondary educa-
tion and fifteen or seventeen years'of experience teaching
all subjects from gyrades one to seven. They had takgn one -
EOurse in drt, and liked best to teach language artsland
math. They enjoved teaching art and planned their sixty
minute lessons for every Friday afternoon.’ They sometimes
tried to reschédule art if the period was missed. They Yelt

that their students did not like the art program this year

and that there was too much course content for grade five.

" They felt the curriculum for the project was too s;;uctured

and not flexible enough. They would have liked to %each
something else, and felt pressured to do things that they h
did not wqht to do. Both said that they saw the art consul-
tant a satisfactory amount, .and received help in the form Pf.
good suggestions and a demonstration lesson. Neither wanted

any more help. One of the teachers hinted that the art ' .

consultant was there too often. These teachers said their

.o .
-

previous art lessons included holiday decorations, .crafts,
making\“something" in one lesson, free eRpression, and I
integration with other subjects. They did not include the
léarning of skills and techniques nor a developmental

( . - .
sequence of learning vocabuiﬁ&y and exploring media. Teachers

-

’ ' v
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number 7 and 8 sat%,they would try to include art vocabulary

in their lessons next year, and that they would like to be

v

more artistic and would like more art’ training to learn skills

-
-

for themselves.

The Art Consultant's Diary

*

Teachers Number‘7‘and 8 (Group E3)

< o

In school C the behaviour, attitude and responses of e

&

the two grade five teache?s was very~similaf. These teachers

were, very enthusiastic about participating in the project
L

and were receptive to any suggestions for art lessons. They .

~wanted to meet with the art consultant together, usually

at noon hour. Neither one phoned or asked for individual '

oo . . ~ .
consultations or specific lesson ideas. They seemed pleased

~

to take.whatewer was offered; but they made no extra inquiries

or demands.

These two teachers were easily able to cope with the
!

' pre~tests and t administrative tasks of the project which ‘

Y
-~

were all complgted in September. They were ready to begin
their art program by the first week in October, and they

were interested in havihg ideas and lesson plans for two or

! . .
three weeks ahead. .They asked for and feceived‘sample

artwork, and lesson ideas as well as a book on abstraq}

painting aﬁd design‘ideasl On November 2nd they wege sent
a forty page kit of les;on’suggéstions relaged to-the art
curriculum. This kit had beén requested and prepared for
school B, but was sent to these éwo teachgrs AS well, because »

of their interest.

L *
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On November 21st, the consultaﬁtwvisited both‘claﬁses
in order to observe their classroom situatiogf; Thefgla\p-

room environment in both case$ﬁ§33~very~good. The teachers

were very.%gperienceq and the childrén were well-disciplined.

3

The classrooms were fairly néw and.spagious, with big windows
- L'} . ~ v

and good lightﬁ‘ In these two'classes, there were slightly

* -

smaller numbers than in tlte classes\in the other school
where the co&sﬁltant workéd. A gooﬁ rapport existed between

teacher and studené%. «Both classes had work in their port-

folios, and had begun with the line exercises from Artbasics

(Peterson, 1 ﬁg), one of. the sugéesged texts. This was an

effort to teach the required art ‘curriculum, Most of the

drawings were done with wax crayons'and had been done rather
?
‘ i

’ quigkly. The consyltant observed'thaf teachers and students

~

seemed pleased, and ready for more activities.. They had also
eﬁperimented with cuﬁfhewspapér figures. The ghildreh had

| - o
bégn,prepared for the visit of the art consultant. .They were

expeecting to hear more about the different sorts of art

A

lessons that they weré experiencing. They seemed excjited ‘and

anxigus te talk about the project %pd their work. Both
teachers were using ideas suggested by the consultant, and
3 » '

they wexe very enthusiagtic about what tﬁey were doing.

They‘ﬁaid that they had much to do :in December and did not

, want anx}more'ideaghuntil after Chrisﬁmes, On Decembern 13tnf

“the co@sultant visited again to show the.cl#sses a slide-tape

'show of childten's dra&ipgs-which interpreted the traditional

!
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N Christian story of -Christmas. The children discussed the
drawings, aske&»naé& gquestions, and talked about the ones

, they liked the best. There was a good rapport with the

tonsultant and a good responss from the children,

On Janénry 23rd, the consultant gave each class a !
demonstratlon lesson on observation- and’ flgure draw1ngk ‘\
The children were very excited about this. One child Aj; -~ )
said, "It's the best figure I ever drew". Both teachers >
seemed pleased'with.;his lsssonvand planned to continue A

with more flgures and draw1ng from observation.
\ -] kA
OQ March 5th the consultant delivered more art samples i

T 1

. and. lesson plan ideas to this school. Most of thede samples

5 e L ot e, B B e il BN

PEP N

,were for painting and colour lessons. One of the class-

- rooms had no art on the walls. The other had some small ’

P2 I

lcrayon drawings, tacked up. The consultant made two more
ke » . %
short visits to this schooI, mainly to pick up samples or

. post-test work for evaluation. : 4 : .

-t ¢
Ls - *

In sq?ool C the teachers were always pleasant and
agreeablé: They were not overly enthusiastic but seemed. ‘

’ s .
/ to feel that they had gained some valuable insight into the f

) ( teaching of art. 1In all, ten visits were made to *his schodl.
[ * T

Students and teachers seemed to have friqd some neWiért , ”

]

' e*periences.‘ The children's work seemed rather mechanical
14

- “ ’ 1 " .
+ and all very similar, and they needed some help 'in combining
[ s .

leatned skil]ls with their own personsl expression and image

miaking. ' A . / !
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1 ) Everyone involved here, children, teachers, and consultent

. seemed to have had a pleasant and positive experience.

- * ' \ : i
Evaluators' Comments. on Students' Portfolios
_ Teachers Number 7 and 8 (Group E3)
< The children from teacher number 7 had an average number

-

of 14.60 pieces of work in their portfolios. The children

* from teacher number 8 had an average of 11.04 pieces of

artwork.
\ : v

All three judges described the work from these two
classes as weak. One judge stated that "the teacher has no

- knowledge of child art and no interest in the shbject so*she

¢

+ failed to stimulate the children". The pr1nc1pal media used
were crayon and ‘pencil,.and the judges found that the work
. d1d not reveal an exploratlon of materials. There were no

abstract works or works from memory and imagination. "The
teacher~directed lessons based on concepts and drawing fr%y

-

. - obserﬁetiog seemed well-understood and well-executed, but
, in general, this was not a well-rounded program because the
¢ H ) : ' “

clasggs had been too structured and did not allow fors

individual e&pression". See Table 11. o ' '
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School D: Group C: Generalist Alone

The qualitative data collected for School D.is nét
complete, and so this school is not given equal treatment in
) ' i
this method of research. The groups El, E2, E3, and C

(School D) were established primarily for a quantitative exper-

imental study and Group C was the control group. All the

5 e S AN 0T T e SRR A S S RO w5

quantitative data is complete for School D. The project's art
’

and administ;ative personn&l deliberately avoided personal

PR v

involvement with School D because they wanted to observe the
results in children's work when the classroom teachers were
left alone to do their "normal" art activities. No diary of

observations was made in the classrooms of School D. Time

o i

and funds were not available to hire an outside observer to

1
B
[
¢
H
£
¥

record what héﬁpenéd in relation to the ‘art lessons of the
generalisf teachers in School D. All the teachers did £fill

out the questionnaire. One of the teachers kepf‘ﬁhe children's
portfolios. -

A Description.of the School Setting . , .

School D was a large two-story, three-wing, p;ick build~
ing located in the lower middle class suburg of Gr;enfield
PaEF. Originally bu%lt in the early 1900's, the school had
several additions built after World War Two and ub until the

late 1960's. It also had 1érge¢playgrounds. It was located

in a multi-ethnic neighbourhood. Ranging,krom kindergartén
e

to grade eight, approximately 550 children attended thi§

»

school. The secondary students were part of a separate section

for Special EdQucation students. The staff consisted of a

|

| / .
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5
principal, a vice-principal, and thirty-three teachers. The
classrooms were of average siza, clean, freshly painted, and
with one wall of large windows. There were no sinks in the
]

classrooms. The school had a large, excellent library with

a spacious open area adjacent.

Teachers Involved . r

School D was the control group. The three teachers,
numbers 9, 10, and 11, were elementary generalists who each .
taught a class .0of grade five chiléren. These children made
up Group C. These teachers taught their own art with no
additional help provided by the project staff. They admin-
istered pre and post tests and taught their regular’art pro-
gram throughout the year,'answered thq‘dﬁestionnaire, and
agreed to colleck student artwork in portfélios;

Summary of Ariswers to the Teacher's Questionnaire

Teacher Number 9 (Group C)

_5 M
This classroom teacher had four years of post-secondary

education and eight years of teaching grades threé, four;

and five. Sﬁe‘;ad taken one course in art. She liked best
to teaqp science, social studies, math, language arts, and
drama. She did not enjoy teaching art but preferred to teach
crafts instead. Her regular art classes’were scheduléd for
fifty minutes on Monday or Tuesday afternoon. She usually
tried to make up lost periods because her students‘glwéys
asked for it. She described herself as not artistic but

said she would like to be more artistic because it would

help her in all areas of her teaching. She was interested

, o hvy
&"i,‘
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in learning more about art. A

Teacher Number 10 (Group C)

S Mhis classroom teacher had four years of post-secondary

edﬁcation ané eight years of experience teaching all subjects
from grades one to si#. She had taken one compulsory course
in art education and liked best to teach art and math. She
planned her art }essons to last from sixty to ninety minutes

.

on Thursday afternoons. She said that participation in this
g;t research project was not too much work for her-but that
the cpildren did not enjoy‘the assignments. She would not
participate again. She said she would be interested in at-
tending sessions in art edubation, studio work, classroom

ideas, "angd more art skills for herself.

Teacher Number 11 (Group C)

This classroom teacher had two years of post—secqndhry
education and ten years of experience teaching grades four

and five. She had never taken a course in art. She liked

-~

best to teach art and math. Her regular art lessons were

*

held for férty minutes on Thursday afternoons. She said
she always tried to reschééule art classes that had to be
cancelled. She enjoyed participating in this art research
project and would like to atéend some workshops which pro-

‘vided classroom ideas.
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The Researcher's Diary

" The researcher as consultant had no fo%mal contact with
this group and therefore difary entries were limited to the
\

This was the control group. It consisted of three
classroom teachers who agreed to carry on their nqrmai art
lessons alone, and have their students perform the pre and
post tests for the experimental study. They also agreed to
énswer the teacher's gquestionnaire and to keep their students'
arﬁwor& in portfolios. At the end of January, two of the
teachers decided to withdraw their poftfolios. They said
that the students wanted/to take their work home.

Teacher number 10 submitted a list of art lessons done
during the year, fable 8. She did not state that every item
on this list had been completed, and there is no actual rec-
ord of wgat was actually done. From the list submitted, it
might be inferred that the lessons taughé were unrelatéd‘to
gach other and pro&uct—érignted. There was no indication
of planning based‘on art concepts, or drawiné and painting

skills.

e e
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Table 8

-

Art Projects- Done During the Year 1979-80 by Teacher Number 10

1.

O VW O~ O W
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16.
“17.
18.
19.
20.
. 21.
22.
23.

Special

Frost windows (chalk and construction paper)
Pumpkin faces g |
Skefching - many subjects (pencil and charcoal)
Tissue paper pictures

Black and white animals - construction paper
Initials - construction paper

f;dian cut apart design

Silhouette

Japanese art

Stained glass window

Greeting cards

Eeometficldesign - crayon and markers
Bugs '

Wall paper picture
Foil art

Pastel pictures
Cartoon blow ups
Splétter paiﬁting ®
Name design ’ '
Stippling .
Pointilism - marker
Cord pictures )
Modern design "Miro™" . : ; ’ o

3
Y

Events e.g. Xmas, Valentines, St.Patrick, Thanksgiving

At 1 <8 b 3 B . S-S -

Wreathes of cotton

‘pom poms . ¢
nut trees ‘

. people . ) -

cards '

papier mache . o
murals

bulletin boards
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Y Evaluator's Comments on Students' Portfolios

Teachexr Number 9:{(Group C)
The children in this group had an average number of 9.35
pieces of work in their portfolios. |
All tﬁreq judges generally considered this work to be
satisfactory,'anq most of their remarks were positive.
There was a gggd variety of media, and motivation seemed to
be based on real events, memory, and imagination. One judge p
wrote that the structure of the program Jwas,mainly techﬂique
oriented and there was an interesting variety of materials”.
Another judge wrote(that "the teacher dominates and doesn't
Stimulate". Two judges wrote that there w;s a neﬁd'{éf.more
free expression. The portfolios indicated that the teacher

r

had spent considerable effort making art projects with the

..r
children.

Teachers Number 10 and 11 (Group €) °

At the end of January these two teachers®decided that:
they would no longer keep the students' work in portfolios.’

The children's work went home.

VG s YY e et e e e o SR
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Comparative Tables
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o

The following tables chart and compare the students' art

experiences in the various groups.

Table 9 shows the.average number of artworks in the

portfolios of each class. It is clear that the children

taught by an art specialist produced approximately twice as

-many works as those

)

without the help of a consultant.

”

Table 9

Children's Portfglios

taught by classroom teachers with or

Py

Average Number of Works per Class Group

S;chool ' Group Teappgr Artworks per child
A El .1 25.67 ‘
‘E2 2 20.42° C
’ s 3 . 19.55‘ “ |
B " E3 4 10.58
i .5 10.38
- 6 4.01
el 7 14.60 °,
8 11.04 v
e
\D C 9 9.35

-

. (Pycock & Wiebe, 1980)
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' Table 10 summarizes the judges' ratings of each group.
The judges had bee; asked to rank thé' groups and sumxnaz.:ize
the group's work under the following headings: very good,
good, satisfactory, weak, very weak. All judges rated the
portfolios from the art specialist's classes as better than
those from the classes of the generalist teachers with or
without a consultant. In Group C, only one of the three

teachers submitted portfolios.

Table 10

Summary of Judges' Ratings of Student's Portfolios

School Group | Teacher . Judge 1 Judge 2 Judge .3
" A El 1 good . very good very éood
E2 2 weak very good very good
o3 ' goo‘d very good very good
B E3 4 very“weak | weak .| very weak
5 @ery weak weak .very wéak
T ‘ 6 ver§ weak | weak very weak
c 7 very weak weak . weak .
8 very weak we;fc weak
D . C 9 - weak good satisfactory

¥

(Pycock & Wiebe, 1980)

~
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Table 1l summarizes the remarks of all the judges as
they aésessed each group. ' In general all judges aéreed
tﬁat the children taughﬁ by an art specialist produced a
greater variety, and a more exciting selection of artworks

. . -~ .
One of the judges, number 1, w:;gte Jnany negative com-

ments, praised 1itt;le, and made né cor;lparisons between the
different groups. It was more difficult to comppare that
judge's ratings with the other two judges.

. The other two judges singled out the portfolios of the

three classes tauglit by an art specialist and praised them

highly. They both also described the work of the consul- -

tant's groups as ‘weak and below the standards of the groups

taught by an art specialist. The single class from the ¢

control group was better than the consultant's group but
)

not as gopd as the art specialist's.
\

-

91

<a

R it



.

‘A
' ] . 92
Tabls 11 -
’ A | of Judges' Eema (]
- ©
3 §~ 3 Judge 1 Judge 2 Judge 3
&8 ‘
-
A .51 1 | good teacher stimulation excellent - the best group exoiting works
varisty of new techniques obsarvation and imaginative ~evidence of much enthusissa
and Baterizls works by temcher and gtudeats
* good sense of colour mnedis - colouar, paint, collage, | wide variety of nedis and
well-integrated ploture and sized-media techniques
saking many concepts taught both representational and
fraesdon to invent good use of outside stimulie abstract works
found photos & degorip
"
P2 2 project 18 not understood exsellent woark shows much time, effort, and
by teacher good varlety of stimull, interest by teacher snd
poor Xperience With paint. nedin, and sudbject matter stdents .
mixed Nedis is inappropriate nice to mee frqueat use of uush freedon of expression
at thiz age nixed media . great varisty of works-
laoks teacher stimulmtion good axploration with palat three times the amount of
work drawn and thea filled in other groups
3’| teaoher 18 making excellent exsellsnt but not quite as shows muach tims and effort
effort dut lscks background good am two other groups good variety of media,
wariety in .techniques less imagination and free techniques & axsignsents
personal freedos allowed sxpression lots of fraee ¢xpression
sketoch book used extensively | no sbstract work ' teacher has influenced but
' some deligntrul drawings mush concepteorisnted work « not dominated
s.8, shape, pattarn, ete.
8 | E3 | 4 | teacher shows little interest | 1little time and sffort - weak 11ttle 'effort by temoher °
no peinting or figure drawing | teacher dominated no variety in work
' many pictures are traced o7 very few works done 2o adstraet work
nade !‘10- stenclils copying and stencils used work taught as sraft not art
no stisulation or exploration .
) ) -
5 | no understanding of project weske impoverished media, extreme organitation by the
teasher dominated crayon only teacher has restricted the
‘Ao stimulation given no guidance or motivation ochildren
no ipaginatioa shown obriously followed a ocertaln mathematical, strugtured,
few pleces of work struoture which was not and cliniesl
well understood N no eXpraumsion 0r spoatansity
§ | unbelisvably bed t T dixeoted sinilar to the last group
no resl art done at all no issgination or emotion but more imsgination
no varisty or stimulmtion only ur;{m & folt markers was allowed here
good collection of magsrine too strustured
pistursa to illustrate little variety of medis
[ ? no stimulation from teacher weak teacher strustured and
no painting or colour 1little variety of medis doninated '
very limited: no stimulation from teachsr only srayons used
Tigid drawings rigid drawing with rulers no abstract work .
] - ]
8 no stimulation from teacher not & vell-rounded program 1ittle variety
1imited materiales and good lessaons on obsexrvation orly psncil and orayoas used
experiance and concepts quantity not quality . many
suggests that teacher has 8o no rel free epression + fast pleces
. knovledge of ¢hild art and | no demonstration of techaigue little stimulation
no interest in the subdjeoct no exploreation of media, nor
nixing of wmedia
no imsgination or emotion
D (-] 9 teacher dominates and doesn't | good variety of nedia but not soue evidenoe ¢f effort by
Y stizsulate the children encugh expleration or actual the teaaher .
no paintings development several oraft.orisnted
no imginatioa shown techaique oriented tethniques in Portrolios
/] somd effort at patterna motivation besed‘on mewery, not mush variety in the
ocavers show some lively o4l events, imsgination, fesling ef the wark
dravings but none are for fraee enreusion ,
b 1aside the portfolios - . * .

(Pycock

~

& Wiebe, 1980)
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’\\ ‘Table 12

! S i a
is a summary of all eleven teachers' responses

to the questionnaire .'“_ This questionnaire.is included in
Appendix E. The most'fi\ntere;ting differences are iﬂ the

art training of the teachers anc‘i the days whenf’teachérs
choose to have their art}iessons.l Scheduling often indicates

the priority given to art.
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~ of descriptlve data, there was-a clear correlation bétween ‘ /1

Results of the Qualitative Investigation

Results in School A: Art Specialist ‘ .

This school included groups E1 and E2 where the students

were taught by an art specialist. Looking at the three sets

}

the teachers' attitudes and efforts and the students' work %
; - L4 . ) . 5
in the portfolios.

The art teacher for these three classes was an <art A
specialist with an extehsive'background of traihing and
S [

experience in art and teaching. She gave art a high profile

améng, the activities in the school. The art lesgons inyolved

- serious pfeparation and learning. Artwbrk was always dis— CoeT

played around the school and the séudents frequently did

¢
’ - o

extra Work in their own time.

Perhaps“influénced by the enthusiasm of.the art special—
° -
ist and her students, the tw? classroom teachers became

°

1nvolved with art also. They allowed their classss to spend

extra time making art, they looked for ways to‘integrate att

with other subjetts in the curriculum, they became invoiveq

Qith extra-curricular art activities in the school,‘'and they
. : L4

% ., - co
offered to help administer tests for the art research exper-

imantal study.
The portfollos from these three classes were highly rated

by the evaluators. Such remarks as, "Exc1t1ng works.. ' A
Sh6ws much time and effort by teacher and students...well-
integrated picture making...wide variety of media and tech-

nique"”, were recorded by the evaluators.’

~
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-\\had\g positive -and satisfying experience.’
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. In the researcher's opinion, the general results here

indicated that the students and the teachers seemed to have

~. -

.Q“

Ky

R
Results. in School B: Gendralist plus Consultant’

School B inqluded‘thréé classes'in Group E3 where the
] -

students were taught by their classroom teacher who had the

assigtance of an art consultant. In. the thregﬁséts of des-
) . ’, &

_ crebtive data there was a clear correlation between the

/ . <
teachers' attitudes apd efforts and the students' work in

-

‘ -

the pdrtfolios. .

The three-teachers had very little background in art and °

s

they gave art a low priority for Eimevapd scheduling ih the

week's activities. 'They had difficulty teaching the ark,
durriqulum, possibly because they really did not understand

[y

the art concepts themselves. They felt that art lessons for'

»

elementary school should simpiy provide fun and interesting
products. It was not considered as a serious léarning
activity.’

The donsultant pro&idedﬁhatérials, references,, sample

artwogk, and demonstrgtioﬁs as requested. She reported a

lack of response or enthusiasm from the three teachers in

—

" this schoo}. They had little knowledge of art and took

little time or interest to prepare arﬁllessons or display

children's artwork. -

L4

"

The portfolios from all three q}asses contained a small v

-~

number of unimaginative works done in pericil or crayons.
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mhe'evaldatorE rated the work as very weak and commented

7

that "the children were ddminated by the teacher and there was

little’ real understanding of art by either.
. , . ) , coy
In the,researcher'svoplnlon, it seemed thwt neither the
- . ' - . . ' o 4
teachers nor the students in this school had a ¥ery positive

'

_art experience. In‘fact, both’teachers and students showed

, N .
some‘étronglnegative responses to the art program. They did
- not. like what/ghey were ‘doing.-

S

Results in School 8\ Generalist plus Consultant

Sthool C lncluded two classes in Group E3 where the stu-

.

dents were taught by their classroom teacher who had the

“assistance of an art consultant. In the three sets of
\

descriptive data there was a clear correlation between the

teachers'. attitudes and efforts and the students' Qprk in
r C . ¢ . . »
the portfolios. ) . -

\\

Both'claésroomvteachers had vef& little formal art train-

A

-

‘ing but they enjoyed teachlng art and were looklng for some
new ldeas. They had mlxed feellngs about thlS resbarch
pfpject because 1t‘1nvolveﬂ learning art skllls{ cpncepts,
and vocabulary which neither had done befdre.’ They felt
thet there was teo much couree cgntent and the children'did.
" not like it. They did not really undersfand what they were
supposed to be teaching. Nevertheless, they did.their best
to honour the bommitment they had made to participate in
the project for.one year. |

© N -

LN , 4
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- The art coqsultaﬁt noted eff?cieot.co-operation with:
- these two-teachers. ~ Both were Xetyeagreeabie and sbﬁetimés
R . ' .quite?enthusiqstio. They were interested in trying out a

2

y - few new ideas as long as it:did not disrupé the rest of

their routide too much. They did not plan well enough to

cover all the required art curriculum ands they rarely ever

dlsplayed artwork 1n their classrooms.'

st

The portfolios from School C contained restricted

éﬁylngs with only a very limited use of hmterlals.‘ The

work seemed to be teacher-structured and teacher—domlnated,

resulting from a lack of good stlmuLatlon and the oppprtunlty

for free expression. '

g
’?
3
:gé

. @ ot
In the researcher's opinion, the art experience in this

school was poor to mediocre. There was nqQ strong negative

\PE RGP L S

response to the art program but neither was there a very

)

»
R

" strong positivg one. s '

=

/
e,
. )

. Results in School D: Generalist JPeacher Alone

)

School D included three classes of students who were o T

taught by their classroom teachers alone. This arrangement ' =

was set up as the Control Group, (Group C) in tge experimen-
tal study,.and as such there was deliberately no personal
involvement of the art consultant with any of the teachers.

« * B \ :
Because of this arrangement no observations were made in :

these three .classrooms. : ¢

. However, some gescfiptive data was codlected and this

s -4
, ’ v -

gave some insights into the art attitudes and efperiences
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’_‘_____Jgdglrng_anlﬁfrom—theﬁporeﬁei—les—f—rem—eﬁeﬁss amd—=

of the teachers and the students ‘im School D., y

The three teachers had very little art background and

two of them'scheduled art for thé end of the week. One of .

the teachers thought that the draw}né and pairnting pre and

post tests were inappropriate for grade five children.

9

She submitted a list of craft and product—-directed activi-

ties which she said she had done during the year. She said

she would'not participate in such an experiment again.
Halfway thro&gh the year she decided to withdraw her port-

folios from the final evaluatxon.‘

‘In the end, only one teacher from School D submltted

her class s portfollos. Two of the teachers withdrew theirs.

Teacher number 9 sald she did not enjoy teaching art, yet

,the judges felt that her students' portfolios reflected

considerable rime and effort spent. Although the children's

work appeared to be teacher-directed and product~-oriented,

the children probabiy enjoyeﬁ the activities.

N

R

JURRPES S T

-~

accurate assessment about the art experiences of the chil-
dren in School 'D. The descriptive data collected suggests
that art had a low prjority in this school and it was

largely teacher-directed and product-oriented.

PR R T PRRER RN - - : ' e . L
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Chapter 5 oo )

.

Conclusions and Recommendations

Evaluation of thé Experimental Study - LT ‘

,"Pdsi'tivé Aspects ‘ . .

.

2 . * This research answeﬁgd many of the questions that
, ¢

it set out to investigate. - It had hoped to reveal thé value

-

of art educators jn the elementaryas_cho'o'l's,,and to show how
they“ ¢ould be used most éffectively, either as specialists .

or as .consul“:ants.; Both the Minister of Education in Quebec

and the South Shore Protestant School Board were intérested

in identifying the most effective type of art teacher,. .and

a

they wanted some systematic comparisons made between the

teach{ng done by art specialists and by generalist teachers\.'
¢ , C : '

This experimental study providéd data which showed that an

art specialist did offer’a better art experience for upper

- elementarg school children, and did do a betteft job‘of .

‘

3

teaching a specified art currigulun. The students taught

by .an art_‘s‘p.ecié.listﬁlearned more art skillé and vocabulary

g e

TN T- o Wt op W §

, board realized for the first time that thez:e was a .

and had a more gositive attitude towards art. The general;

ist teachers did not seem to understand the Objectives and
concebts of art outlined- in the set curriculum well enough

| . -
to communicate them to the children,. °

a . -
Another major objective of this research was to sensi-

tize administrators to the needs and potential of art. edu-
. ] -

cation in the elementary schools. In this r:g\ai'dj\t\l}‘e pro-

ject was a success. The Director General of the school B

+
s A
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' researcher was asked to make a presentation to the Education

[

-

1

significant amount oOf content in art that could be speci-
T

o

fied, taught, and evaluated. Treating art in this way, és_

-
1 .

another academic discipline; was helpful in making the par- .

tic:\'.pants‘ and observers aware that art is not-a 'if,rill!"

subject and has serious potential in school curricula. For °

a period of two years following this study, the school bvard

-was eéger to share their newly researched information. The. .

’

Committee, the one group which has power to influence cur-

.~

ricuwlum priorities throughout the South Shore board. On

two-dif ferent®y occasions the res&archer was askedsto speak

’
4 !

to the’ collecti’ve group of twenty elementary school princi-

- < !

.pals, and on a later date she was asked to share the research: -

rfindings with English administrators from the entire provin-

»

ce of Quebec. Thus far she has been askeq to present :Eive.
‘different workshops on integrating art with other subjects

in the curriculum. As.a result of this experimental"research

study, maﬁy administrators and teachers became more aware of

ways to help. children have a better experience in art.
A.third positive aspect of this research ‘was the tests

de\}el'oéed for evaluating the children's artwork. At the

start of the project, there was some doubt whether it would

be possible to develop ci‘iteria which could be used consis-

‘

tently by several different judges to evaluate the children's

drawifxgs and paintings. The five tests and-three sets of -
scoring criteria proved to be very reliable in this study.

.They were designed fE); this, pafticﬁlar project and not
L ' = ' . .

’ -
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.

intended to be models for future research or comparisons.
. . = - )
Limitations . L .

i

There were some limitations to this method of

research. BAlthough, it documented student achiéevements in

‘art under different staffing arrangements, it focuseé on the - . .

. . (Y
products and did not explain how or why ‘these results oc-

L J . ! b ’
curred. There are many factors which influence children's

. " Laiy -
e e o SRS 1

art experiences. Eight different factors were controlled

in -this 'experiment (see Chapter 3, page 36-37), but other

PRCES.L L T

factors were not. Among the important factors which could '

fhot be controlled, were the philosophy of the schdol prin-
, cipal who decides on subject.priorit'ies, and the time spent
or allowed for making art by the teacher. Perhaps these

'nncontrolled factors were as significant as the ones that

s -
b o PSRBTt e

were controlled; such as the:staffing airamjements, the

1akd el

class size, the socio-economic environment, etc.

One other ’possible limitation of this experimental

]

- study was the fact that the art specialist, the art consul-

| tant, and the ;esearcher were. the same person. The testing ;
a;nd markincj procedures were rigorously controlled and _the
teachers' responses to questionnaires indicat-;ed that the

art consultant ‘was performing the job in a satisfactory

S <

manner. waever, one might be suspicious as to whether the
individual’ involved unconsciously did a poor job as consul-
tant in order to have the art specialist's students achieve
better results. As the researcher involved, who acted~in

both’ those roles, I believe that I had no yested interest

J
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iq provinq that the art specialist yef superior or more

desi;able because my position with the school board waslnet
at e?EKe. ’This’study might have been more objective if the
art specialist and the art consultant had been two different

people. However, that would have 1ntroduced another major

uncontrolled varlable (see Aulls, page 35).

A
Evaluation of the Descrlptlve Study ' Tt

N . .
Positive Aspects : . 3
{ s

b

The information uncovered by the deScﬁiptive data

*was very valuable in answering the question of &why" some

K3

¢hildren had a better art éxperlence than others. It docu~

mented the attitudes and behaviour of several generalist,

B R

teachers during a period of: ten months. Art had a low

priority for them: They did not motivate the children, nor

i e d i

o
e

give them any opportunity to explore materialé, or express'

their feelings and ideas ip- images. They did not seem to
~understand the concepts they were tryipg to pass on to the
children. It is not surprising that the children had little
enthusiasm for art under these circumstances, nor is it sur-
prising that their work was lacking in skills and imagina-
tion. The descriptive data also documenés how the .efforts
and attitudes of.a qualified and enthusiastic art teacher
were refiected in the responses of the -students.
Thls descriptive study provxded answers for administra- <
tors who wanted to 1dent1fy the most effectlve type of art 115

teacher, and who wanted some comparisons made between spe-

cialist and generalist. It produced data which indicated
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;hhq a written curriculum guide is not adequate preparation

or assistance for a classroom teacher to provide a good art

vlexperience, The teachers had difficulty understanding the:

content of the curriculum and in implementing the suggested

.

art lessons. = .

Limitations "

The limitations of this method of research are
that the evaluations of the art experience were made on the
basis of the researcher's observations, and khese observa-
tions)cdu&d be coloured by the(researcher'§ background and .
experience in art. One might be suspicious that an art
;pecialist would do evérything possibie to convince others
that a specialisp'wds the best pérson ta teach art to chil- . ,
dren. There is no way of knowing if another iesearcher
would inte;prgt the events in the same way. This qualitati-

K .

ve approach does not provide the kind of objective data
- L J

- looked for by school board and government administrators

who are in a position to make recommendations for changes in
hir}ng‘staff or setting curriculum priorities. The results
of 'the descriptive study may be of more interest éo’people_
who are involved with training classrooﬁ teacﬁers of spe-

cialists to teach art,

NIRRT AR5 o - BB A 3 22 . A e ot e O T T N Y kS [ R L e
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» Conclusiong

-~

Both methods of resedrch, the quantitative and the

.
qualitative, arrived at the same conclusions.

P

The results indicated that the children haa a better !
st Art experience with the art specialist rather than with
their classroom teacher: The quantitative experimental re-
sults showed that the children taught by the art épeciﬂlisg
made greatex gains between their pre-te§t and.post-test
scores. They. acgquired more skills, learned hore art concepts
-and vocabulary, and!expressg@ themselves more persopally. 
See Tables 1-5, page ‘44, and Appendix D. 1In the qualitapivef
study, the children tauéht by~an art specialist produced a
greater quantity and a greater variety of artwork as revea-
led in their portfolios. The- results of the teachers' ques—
tionnaires and the consultant's diary revealed that the art
sbecialist spent more timé ‘and effort in the teaching of art.

In the province of Quebec in 1979, the Minister of
‘Education stated that art education was an important part
of the elementary school curriculum and lengthy pfogram
guides have been prepared outlinihg what is to be taught at
the various levels of eleﬁentary schools. The elementary
cfassroom teachers participating in ;his sﬁudy had diffi--
culty understanding sohe of the art concepts selected from
the government curriculum. It appéars that provincial cur-
riculum guides alone cannok help the classroom teacher ‘to
provide a good art experience in the schoqls, aﬁd that

teachers cannot teach concepts that they do not understand.

-
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jnother option which ‘has been tried as a means of
[ et

helping to providefa good art experience, is the use of*an

art consultant. .This possibility was aisc'investibated in

‘this study, and the art consultant proved to be less effec-

tive, and in fact, sometimes had a negative influence. -

These findings confirm Hollinger's observations (1978) that

consultation is difficult and even over a two year period

one is likely to be disappoiﬁted with the results. It is

difficult to chaﬁge loﬁg ingrained habits. Perhaps, over a
longer time period the art consultant might have been more
effective. - —

This study also considered whether spending more’time on
art would affect/the academic subjects of the curriculuﬁ.”
The tesults’of the Canadian Test of Basic Skills givec to
the children indicated that when extra time was spent on an
art'program it did not appear toﬁjeopardize the children's
learning of basic mathematics and language arts skills.

This challenges the notion that art is ‘a wasteful frill.

Although the conclusions drawn from this study are ba-
L4

- sed on a particular experience in a particular school system,

and are POt necessarily applicable in a w1der context, "the
follow1ng recommendations can be made based on,the results
of this investigation.

Recommendations

The first recommendation is that upper elementary school
children would profit by having their art programs taught

by an art.specialist who has the’ training and experience in

. vesrdd s S \

«




art neagsséry to .implement the art ‘currictilum. Ideally,
’ : N ¢ /

elementary schools with ten or moré teachers should include
one alt specialist. Two options are suggested. The first

is to have an art specialist teaching all the art classes

‘in the s ol. The second would be to have a generalist

2

teacher who Ka ,furphér training as an art specialist, and

who functions béth as a classroom’%sacher and an art spe-

cia}ist. The latter arrangement pffers the school more
f;fxipility in stéffiqg arrapgements - and budgeting. ‘

.h This stydy reveals that ciassroom teachers‘ﬁefinitely
" need more p%acticai experiéncé iﬁ the makiﬁg and,te;éhinq~

of art and the.learning.of art concepts. ~Thé/hext Best alJ
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2

ternative to an art speciali&t in the elementa{¥ classroom .

~

would be to encourage classroom teachers to enroll in studio

3

~» - art and art education courses and ' programg&. They first need

— ®

i

-

o s e

SN

’

&
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. <:\

\
N

.,

AN

to learn art skills themselves and then they need to learn

. T .
how to apply them égd integrate them.into the curriculum for

L]
’ 3

‘childfgn. School boards and universities might be encouraged

#/to prbdvide short and long term art education courses for

elementary cl?SSroom teachers. Art specialists and art

c

consultants could be used to provide in-service training.

Since it is government and school bodrd officials who.

" .make the decisions about staff ahd curriculum priorities in

*

the schools, the resdlfs of-this study and others like it

3

"0\_‘ ° ! L3
become more aware’ of the values of art education and art

-

should be brought to their attention so that they might

!

[} 0 N

épecialists in the eleMgntany schools.

¥ Prs
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¢ A question for, further research arising out of this
i N . ' "
’ study'is the effect of the amourt and use of time spent
. making art in elementary classes. Time seems to.be a signif-
* ‘ . :
. . \
icant fadtor in the production of good artwoerk and in the
’ L acquisition of a good art experience. It would be interesting
~ ' .
' to document and, compate the times spent by art specialists and .
- ¢ - ~ - * \
: classroom genéralist teachers in preparing and teaching thq}r
N N . ‘ e F e
: - ., art lessons. One could also compare.the amount of time theﬁr
. . . ] P ‘ ' ) "‘ ‘ .
) . students were given to make art. -
- + h ° \
N . = .o R . /
s It is the author's hope that this study will help T
. N - * ' > >
) teachers. to better understand their roles in art education,
. . . ‘ v
‘- ! . , : i
S so that the neads and interests of students can be met and S
) ) . L B W] ' B -
’ S - their potential for learning and .expr¥ession 'in-art may be
¢ fulfilled. °~ . .
'n < ‘s X . s 4 t t "
¢ - - i
A . - - P . . g
- M ’ ¥ * =
4 ‘ a_ .
' ! > N g
-} - . . ’ i . ? 1
EE . ’ . o . = ) ) ' .‘
& ! a - ) .
|y . ' ) -l . > O ' .
- s - - 3 ) N
, L ., , . . . .
% - o .
. 4 .
by v . ' J’
‘ : ] \ .‘: . . - . -~
- ' . l . T 1 .
: - / - ° ' °~ 3 ' h b “ v
N o e ~
: "1 . .
< b v“:\\ ) ~; .
} ' » ° . vt ~
i . ' - -
g o h .
§I > - PER B A
i" ‘ ! ® * a ‘ A
4 . ) .
i . ' [ b ¢ o~
i AN - - : N -
’ s " . -« ° 1y
rd . ’ )
. h .
e o —— TV AW S, -SSR RS0 1) } * L . T



. S .+ 109

References

(3

Anderson, J.F. Who Shall Teach Children Art? School Arts,

»
e <

1969, 69, 24-25.

v . » \‘ . .
\Anway, M.J. & MacDonald, T.. Research .in Art Educatichs:-

[

\‘-'The Development Of Perception'in Arf Production of

Kindergarten Students. Final Beport\\ Grand Rapids Public

Schools, Michigan. Office of. Education (DHEW) . Washington,®

D.C. Bureau of Research, 1971. (ERIC Document Reproduc-

}} tion Service No. ED OS? 187).. ,

Arnheim, R. Visual ‘Thinking. Berkeley, California:
University of California Press, 1969.
~-Barka'n, M. Art in the Elementary School. In J.J. Hausman

@

’ ¢
(Ed.) Report of the Commission on Art Education. National
i

Art Education Association. Washfngton, D.C. 1965, 79-84.

Brigham, D. (Ed.)*® Visual Arts Program:",Debelopment of

v

Learning Objectives for 7th Grade Jrt. .Attleboro,

Massachuset€s, Attleboro Public Schoolé, 1957.

?

»Gircle, D. An Investigation of the Relationship Between the

Musical Achievement of ‘Sixth Grade Students and Teachers

in Kansas. Doctoral dissertation; Géorge Peabody College

for Teacheré,'l97l.

W ot

Cohen, E.P. & Gainer, R.S. Art Another Eanguage for, Learning.

New York: éftation Préss, 1976.

Cook, T.D. & Reichardt, C.S.'(Eds.). Qualitative and

‘Quantitative Methods. in Evaluation Research (Vol. 1).

Beverly Hills: Sage Publications, 1979.

» . .



Iy s

%

. * *,
P R o kT R S ~ e T B LT R - w4
/ .

' = o ' . 110
/ .

Davis, D.J. & Torrance, E.P. How Favourable are the Valuéé of

Art Educgtofs to the Creative Person? Studies in Art
., Education, 1965, 6, No. 2% 42—53,'

Debes, J.L. ' The Power of Visuals. Instructor, 1974, Dec., 31-38.

{ ' .
Eisner, E.W. Educating Artistic Vision. New. York: Macmillan

.
L

Publishing Co., Inc.,41972. .

Engel, M. The Continuing Education of Teachers of the Arts. "

Art Education, 1976, 29, No. 5, 4-8.

Fl -
N

Feldman, E.B. Becoming 'Human Through Art. Englewood Cliffs,

‘
New Jersey: Prentice-Hall Inc., 1970.

Forrest, R.E. Role Behaviours of Staff Teachers in IGE Schools

* Utilizing Two Different Staffing Arrangements for Art, Music,
\ ~ :

And Physical Education. Technical Report No. 439. Wisconsin

University, Madison, Research and Developmen; Cen;e} for
- Cognitive Lgarning, 1977. (ERIC Document Reproduction
Service No. ED. 148 822). e
Flande}s, N. Teacher Influence, Pupil Attitudes, and Achieveﬁen .

In H.D. Funk & R.T. Olberg (Ed.) . Learning to Teach in the

Elementaiy School - Introductory Readings. New York: Dodd,

Mead & Co., 1972, 59-85.

. Gaitskill, E. & Huryitz, A. Children and Their Art. 'New York:

)

Harcourt Brace, 1970.

Governmeht of Quebec. Policy Statement and Plan of Action.
Quebec: Ministry of Education, Summer, 1979.

Government of Quebec. Programme d'8&tudes: Primaire Art.

Quebec: Ministdre de 1'Education, February, 1981. _— '

.

. ,.u:..ls.xa.s_m»«.’ -



-y

B s e bt g

]
AN . . ’ 3

CAnag ! e e AT A S -

g ' . . .
; | N
v % ' : "

Haughey, -M. & Holdaway, E.A. & Small, J.M. Consultative ’ "

Practices of Elementary School Teachers: Some Rese&rch

Findings. The Alberta Journal of Educational Research, 1977,

3, No. 1, 85-96. | ) -

— [ /

s

Hermann, E.L. A Comparison Study of the Sight-Reading Ability

of Students Taught:by the Music Specialist and of Students

Taught by the General Teacher in a Self-Contained Classroom.

Doctoral dissertation, University of Oregon, 1962.

Hoilinger; C.L. On-Site Consultation: Evolution and Resolution

of Role Definition and Conflict. Paper presented at the

Annual Meeting of the American Educational Research Associa-

tion, Toronto, Ont., March 1978.

~

\ N .
Keel, J.S. How Special is the Art Specialist? Art Education,
\ . - -

1964, 17, 7-14.

waehfeld, V. & Brittain, W.L. Creative and Mental Growth,

Fifth Edition. London: The Macmillan Company, 1970.

MacGregor, R.N. (Ed.) ' Canadian Art Education in the 80's:

An Appraisal and Forecast. The Canadian Society'for °

ot

Education through Art, 1980.

McPhee, J.K. ?reparation for Art. San Francisco: Wadsworth

Publishing Co., 1964.

National Art Education Association. Art Education: Elementary.

Washinmgton,-D.C.: National Art Edpcaﬁion Asgociation, 1972.

National Art Education Association. Art Education: Middle/

Junior High School. Washington, D.C.: National Art Educa-~
RN

tion Assogiatién, 1972, (ERIC Document Reproduction Service

LY

No. ED 077 791).

)

L h bl v

R L



Y

v e amt e rme e +aF AN A AR I e m m1 e avrid s e .

e ’ : A ‘ 112
. ‘ ; ,

.'National Assesment of - Educational P}ogress. Art and Young
X T

Americans, 1974-79. No. 10-A-35.. Denveé, Colorado: .

q

fhe Education Commission of the States, 1981.
Peterson, Ann. Artbasics$. Laval, Quebec: Gilbert Asso-

[ \ij ciates, 1978. ©

< »

5 ' Pycock, C.J. & Wiebe, W. Report on Art JInterest Ihventorx.

St.Lambert, Quebec: South Shore Protestant Regional
K School Board, 1979.

Pycock, C.J. & Wiebe, W. The Effectiveness of an Art

~Specialisp:‘ A Comparison of Three Roles. St.Lambert,
Quebec: “South Shore Protestant Regional School Board,
1980.

9

Rockefeller, D., Chairman. éoming,to our Senses. The

Significance of the Arts for American Education.
rd 4 A

New ‘York: McGraw~Hill Book Company, 1977.

-
s

Saunders, R.J. The Art Specialist and the Classroom Teacher.

o

. - " Art Education, 1964, 17, 4-7.

Sawyer, J.R. & de Francésco, I.L. Eleméntary School Art for
e i .

the Classroom Teacher. New York: Harper and Row, 1971.

Schultz,.H.A. The Teacher of Art. .In J.J. Hausmann (Ed.)

Report of the Commission on Art;Education. |National Art
7 -

2

s

Education Association. Washington, D.C., 1965, 107-118.

. : < . . . ‘
! , Sperry, Roger W. Left-Brain, Right-Brain. Saturday Review.

1975, Sept., 30-33.

Taylor, A. 'Who Should Teach Art to Children /- How and Why?

Art Education, '1977, 30, No. 6, p. 38.

e




e SR SIS 7L %

i

C TN ST L CRE e T e ERA Tt 7 R ¥ A o s e e

. 113
| . Appehdix A:  The Tests
‘\‘ ¢ ' ’ .
l 5ix lnstruments were used to gather opjectlve and . 1
&

numerlcal data for this research pro;ect Four were

J designed specifically ﬁor this prolect. One Jas Qesigned
for use within the school board during the previous.year.
Ig was never intemded that tpese tests should be used

Vi re¥ﬁlarly in a classroom nor that they would be neces-

/

sar}ly suitable for 6§Her.age'groups or settings. These
teste were a@ministeredgin the‘same“way to all the groups
of children by their classrooﬁ teachers. “
The werd "test" is perhaps misleading. From my expe-
rience the stuaents enjoyed‘doing ;heée tasks. They were’
not ehreateniné-tests to be recorded on report cards. Theé§§
were egort in duration. Much pereonal freedom was allowed -
in completing fhem; ‘There was‘no righr Oor wrong answer,
This was a\standardized method of obtaining similari |
aesignmeﬁts from all' the childrewm so'th%y could be compared
on specific skllls. + Some of the teachers dld thé tasks
themselves to see how they measured up~aga1nst the chlldren.
ﬁ The six instruments were: :
| 1. Art Interest Inventory'
2. Art Concepts Test “ ) .
3. Drawing Test ' :
4. Painting’Test' "

5. Picture-Composition Test

6. Canadian Test of Basic Skills

a

f . 4 ¥
N , 1

o
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ArtrInterest Ingen?ory

This test was a questionnaire developed in 1978 by Jean
Pycdck,” Education Specialist for the South Shore Protestant
Regional School Board; This questiongaire was dsed exten-

sively in 1979 and a full report details the results,

. Report on Art Interest. Inventory (Pycock & Wiebe, 1979).

fhe ten questiéns were read aloud to sfhdents-by theig
teacher. They were reqﬁested to circle .one of the words;
OFTEN, SOMETIMES, SELDOM, NEVER. “They wére asked to
igspond quickly rather than to ponder their answers. The
questions asked them about their attitude towards arg,

théir interest in visual things, and their active par-

-

ticipation in arts and crafts.

Art Cohcepté Test
p Since'it is considered iﬁéortaﬁf for children éver
the age of eight to develop a knowledge qf the language
of art, it was'easy\to specify some of this vocabulary
and test it. Rather than a straight verbal langu&;?

test, it was decided to use the gtyle of the visual.arts

problems as presented by the Attleboro Public Schools,

Visual Arts Program (Brighém, 1977). Some of\the
Attleboro questions were used and additional ones were
créated.u To eompl te this test, children needed to
understand the wgrds as they drew pictures fo iilustrate
the‘meaning. Their answéré revéaled a anwlédge of -lines,

space, repetition, symmetry, etc. There were 37 marks for

? on Y s et St 8 NS P AR

P
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this test and it took about twenty minutes to. complete,

although there was no time. limit set. It was administered

/
[ PR S LRI I L - SRR

in September and May.

Drawing .and Painting Tests

PR S,

In order to develop these two tests it was necessary to
decide what media to uée and exactlf what'skills could be A
taught to grade five students. It was necessary to consider
the fac; that the study involved over 300 children, eleven
different teachers, and eleven different classroom settings. )
The teachers haé minimum time, fight schedules, small spaces,
and only the bare essentials for materials. No additional
money was available f& supplies. These fﬁctors made it ?
easy to decide to eveluate only drawing and p;inting. . o ;
Three-dimensional work was simply not portable or‘easily
stored. Printing involves equipment which rf#t teachers o .
were unfamiliar with and not prepared to gather. Collage
also requires gathering‘materials from ocutside the class-
room. With any media other than drawing and painting, the

art specialist would have had a distinct advantage over

the Other teachers. Manilla, construction, and typing paper

v

were avaiiable in all schools. All children could be
expected to provide their, K own pencils, pens, and éfayons
of some sort. 2 complete class set of tempera block
paints waﬁ made available to partiéipating teachers since

many of them d4id not have paints nor were they prepared

to obtain them on their own.
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L]

§ 4 e .
Although the teachers were interested to participate
/ in this project, they were not prepared to disrupt their

" .daily schedules. Extending the time;limit to one hour for

<

each of these two tests, required considérable planning for

"several teachers. Since upper elementary school children

. change teachers and classrooms for French and gym and

S~

sometime's, other sugﬁécts, it is not always easy for the

N ]
classroom teacher to plan an hour's acitvity without

>

interruption.
A

Dfawingriﬁst . -

. It was important that all the children had the same |
stimulation, time, and materials to produce products which-
could be compared using the same criteria: It was dédidgd

: 4 to have each teacher read a story,.one filled with several
interesting characters and several changes of scene, allowing
N

4 for everyday reality or a bit of fantasy. The pre-test story

chosen was "The Brave Little Taylor", a fairy tale by Grimms.

- The post-test stéry was "The Two Ton Wrestler", a'folk tale

of Pakistan. Both stories took about ten minutes to read
. . : : s
L aloud. Children had one hour to: listen to the story and

~

‘then draw a picdture to interpret any part of it. The

Y . e .
_children were given an 83 x 11 inch piece of white typing

paper and told to use any drawing tools they wished. This

»
‘N

could include pens, pencils, wax or pencil crayon or felt
. markers. Colour could be used but it was not essential.

This test was done in September and in May. Each test was

T " ’ - Ay ey 1 PR Lt i PR e e TR PO I -
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" paper, wax crayons and a six block tray of tempera paints
& .

117

|

scored with a possible 12 points for skills,apd 4 poi?ts for

éesthetic. These scores were noE totalled Eut treated

7

independently.

. Painting Test

'The children were given one piece of 9 # 12 inch manilla
which inclu@ed only red, yellow, blue, black and wﬂite blocks.
They were also given’brughes of various sizes, a jar of
water, and a mixing dish. Since the drawing test tended to
bring out representational work, an effort was made to
ad@inister,a painting &#est that would encourage non-figura~ -
tive work for those who wished. 1In thé painting test, tbey

were asked to think of several geometric shapes and arrange

_them on the paper using a wax crayon to outline them. The

X picture or design could be organised any way they liked ,and

the entire page was to be painted in the colours of théir
éhoice. They were to mix the,coiours and apply the paint in
any way they chose. There was a one hour ti@e limit. fThis
test was done in September and May. It was scored much

like the drawing test with a total of 12 points for skills

* =

.

and 4 points for general aesthetic.

Picture Composition

The last task was a more open one with no time limit.
It was hoped that the children would really be able to get
involved with personal expression as well as careful planning

and freely chosen media. There was time for both teachers

-~

ar Wb, . . TR N ~ i
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1}

and students to put forth their best efforts. It had to be
done on 12‘x 18 inch paper of any kind. The theme was to
design an ideal environment for children's living. This

s

was done in March or April.

<

The Canadian Test of Basic Skills

These are standard achievement tests for basic langutage
arts, mathematics, social studies and genera& kﬁowledge
verbal skills. LThey are!Eyailable for purchase and are
regularly administered ﬁ&ﬁ%ény children all across‘Canada
at various ages and at v;é%g;s times of the year. éhey ére
given routinely in September to all upper.elementaiy
children in the South Shore Board. Theyfwere used to match
groups in this research project.- It was important that the
children had si%ilar academié achievement aside from their
performance in art. It was also of interest to the school
b?ard to"léarn whether students who spent more than the |

normal time making art would fall down in other academic

subjects.

13y
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Art IntereSC'Inventory,\

1.

Say to students:
"I am going to pass out a short questionnaire to find
out your attitude toward art. Please do not begin until
I tell you. We will do it together."

Pass out the inventory.

Ask students to write their full names at the top of the sheet.

Say to studeﬁts:
"In"a moment I will read the questions aloud. Please
circle one word in angwer to each question: OEEFN,
SOMETIMES, SELDOM, NEVER."
"What does "'SELDOM* mean?"

Elicit answers from students - "not very often", "once in

. awhile", "hardly ever".

"Do not think hard about your answers.

; ' Say to students:

Circle the word

which first comes to your mind." _

Read aloud at a steady pace both the questions and the answers.

* Do not pause between questions. Do not give students time to
@hink out their answers.

&

&

§ ute Tt ML | NN SRR dp N S 8

Gather the inventories.

Place inventories in the envelope.

-

‘ ~

.

Write the name of the school and the date on the front of the

envelope.

vy

PRAPR R,

o IR T o SRS, A

(Pycock & Wiebe, 1980)
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‘Art Interest Inventory

1. Do you like to draw or paint? .
1) OFTEN 2) SOMETIMES , 3) SELDOM 4) NEVER

B , .

2. Do you like to do crafts, like modelling,wall hangings,weaving, mac
1) OFTEN 2) SOMETIMES 3) SELDOM 4) NEVER

-

3. Are you interested in what other people draw or paint?
1) OFTEN 2) SOMETIMES 3) SELDOM 4) NEVER

4. Do you'notice pictures hanging on walls? '

1) OFTEN 2) SOMETIMES 3) SELDOM 4} NEVER

5. Do you loock forward to art'at school? o

1) OFTEN 2) SOMETIMES ' 3) SELDOM  4) NEVER

/’ - 6. Do you think art is a waste of time?
' 1) OFTEN 2) SOMETIMES 3) SELDOM 4) NEVER
-

7. If you have spare time do you ever choose to do art or crafts?

1) OFTEN 2) SOMETIMES 3) SELDOM - 4) NEVER

\ 8. Would you be happy with a gift of art supplies?

1) OFTEN ' 2) SOMETIMES 3I) SELDOM 4) NEVER

1

5. Would you like to learn more about .art? ’

1) OFTEN 2) SOMETIMES "3) SELDOM 4) NEVER

.

e oty
.
.
L]

-

10, If there were books pf art pictures in the library, would you
take them out?

, 1) OFTEN 2) -(\ jm:'m«ms 3) SELDOM ° 4) NEVER
¥
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3 " R ) Art Research Project — O A
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A i ' v B , o ot -
- . Concepts Test | . o {,{‘
- ) " ‘ - 7 - N V/' . L id ~
L Instructions for the Teacher . .
S ~ . A
. 1,  Say to students: h NI ”
- S ‘ M1 want you to try out a different kind of teég:.\ :
R I don't expect you will be able to do "all the things
. you are asked to do, but I'd like to find out what you ‘ 2
, ) ) already ‘know so I can pla’;{ your program, better." '
: 2. Give a copy of the test to each student. y
C ) 3. Read the instructions aloud to the class,-page after ,
. ‘ page, as students look at their oyn coples of the test.
. ' . DO NOT EXPLAIN THE MEANING OF ANY WORDS TO THE STUDENTS. -
- t - h : i ‘
. 4. Ask students to begin on page one and complefe the test. -
e (approximate time; 20 minutes) ‘ . ‘
" . - : - .
. ) 5. Place the tests, unmarked, in the lbrc;wn envelope, and
L ' T . return to Jean Pycock sat.the board o'fficg. S o
:; K - . > - . [} N .
-} . ¢ - s ' » E
g Gt o - ) !
";r\"ﬂ . /{ 1 N - ) [ s S -
?‘ > E 8 " :
§ ) ’ -é * (Pycock & Wiebe, 1980)
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1l . Name ' t
Prawing different kinds of lines i .
Draw some lines that are:=
: T a
. , o
IC .
. . f
P V - ' R .
straight curved B zig-zag’
: s \ g
o v
E . ' * _ i
- o ~
P . ‘, ' )
. TR
<
‘horizodtal vertical diagonal
- < Q »
q_\ )
4 . i
; - -
. e . -
- ’ N
thick thin . broken
oo
o -
. { ‘
™
paraliel ” spiral . fuzzy, )
' A )Y ! ¥
— -
- —
& ;
P .
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» 2 g ) - | . Sample .
- | _ Complete each series found below. IXQXOXOXO)(OXOXI i
v . \ | given this, you dgo this ‘\
< . ‘
: O OBy 5
, : - - §
[ - _ A .
. ‘»:\ Check ( V./) each™box that shows shapes in a series. §
| D=OA* G| | 0xfl+ 0]+ ox)t
‘ . i1 | ] — R
' ' ’ Sy
"
vABevABewaBe | |veo/aB\4B /A8 | .
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-
3 -
Check | V/) the object in each Sample
box which is farthest away. .-
. .
47
~n S~ B &‘
2
’ v 3
. | é
‘Redraw the object in each picture Sample m
to make it look far away. *
3
X1

/

/

—
s

.

S
. YARY

e o, .
ST

[R5

Redraw the object in e?cﬁ'picture
to. make" it look very close to you.

? 7
G 10
T

.
LI
2 Ldmer

Do

“ ' -
G

[

“r
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Put a check ( ) under the squares that show symmetry.

'P ' >~y

O’qu ‘ QA'B | </\>

3

~Complete the designs o show perfect symmetry.

e bR s £ s
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‘ Draw ;a simple: diagram to show each of the following basic structures:
- s B . B "
. k . . . {
* (23 ' ’
- IR . . A ]
: . v ‘ . ' A
~ ', - . N .
o radial . ‘ branching p .
I ) o - . . -
LS AN - N A
3 3 N . 3 \\
- -, 5 . B
~ . .' ’ ’ \ £ d v
rxs * ‘l ' .’ ‘
M oS
s Y, : . . N »* !
o ®  grid . . concentric
~ v ] + "‘: r .
B ' v
N . . '( : .
"xﬂ e ~ * ’ - .5 4
. . : N / ) . \
Q N " @
- 4 )
- ; - o ' . » '
H A -
1 T PR ' ¢
«
- . perpendiFular
i A
i IS I va : . ¢ . ’ ' ‘ S
L3 i1y -
- >
: oA * a - . '
. A k23
' N . r ! : \l. - ' i ' .
‘ , ‘ . ) (Pycock & Wiebe, 1980)
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Drawing Test # ¢

Approximate time: 1 hour

it ' * )
e ' N N
oF
the teacher -~

©

Instructions to ;

.- . g w

1. Have students get dfawipg maéerial ready: . .

Pencils, pens,’ crayons (pencil or wax), markers or
anything they wish that makes marks.

(PREFER NOT'OIL‘PASTELS)

E <

s
L3 ~ ¢
v

2. Give out paper - 9 x 12 white cargr}dge paper o .

“ ' . or mimeograph paper -

‘}
y N * .

3. Have stu&gn;s write Fheir name and‘the date on the sack

-

i
of the paper.
Ce ‘

4. Say .to étqdents: ’ -

: : "I'm going to read a story and I want you to
- draw your favourite part of it - any part that

that interests yMu.

There will be many 'different people throughout N
the story and you should fnclude one or several

of them. Try to include-a person in your picture._

S

+ You may prefer to listen to the whole story before
you begin to draw. You can start drawing at any

time that you are ready and have decided what you

o .. want to draw.
>  You may not look at the pictures with the story nor

any gthers. Make up your own picture.,

. " -
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You may have'qs much time as you wish,

You may pse colour if you wish to but you
do not hjve to." '

[ 4

_ Read the story aloud (12~15 min) - e

Students draw and/or colour until they have finished,

Note the time taken-on the.drawing after the end of
the story (usually 20-40 mins.) )

Write the time on the back of the child's paper as - '

" it is turned in.

Note anything else significant: : o
"1, child is very insecure and constantly asks .
"Is this 0.K.?", etc. -

2. 4f child wants another paper because he "wrecked" it.,
" . try to talk him out of it. "Turn the page over".
"Erase, etc".  If he insists or is very upset, give

him a second page and kéep, both, numbering them 1 and 2.

-
-

I . ’ .

" (Pycock & Wiebe, 1/94@
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Painting Test

e ~ 129

Approx. Time: 1 hour

Instructions for the Teacher

1.

Materials - hd
For ‘each pupil i
- 1 piece of 9" x 12" manilla
- 1 wax crayon
- 1 paint J}:'nsﬁ/(any size) |
= Tixing dish (eg. bottle 1id)

To be shared among 3 students:

- paint tray containing blocks of red, 'yellow,

blue, black and white paint.

Ask students to write their name and the date on the back of their papers.

-

Say to the students:
"Today I want to see how you can paint. i
With the crayon you will draw 5 geometric shapes.

' These are the geometric shapes." .Y

Illustrate by drawing the shapes on the board as you say, "Square,

rectangle, circle, triangle”. \

"The shapes may stand alone." :

I “

.

"The shapes may touch."

~?

“The shapes may overlap." @%] . d

"You may draw 5 different shapes, or they may be 5 of the same kind."

\

»
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-2~ : ’

"I want to seé how you paint when you use the brpsh, how you can mix

colours, go’/don‘t. spend a long time drawing your geometric shapes,"

I

. . ] ,
"When the shapes are drawn, then fill in all the spaces with as many
f 1]

colours as you can make. Fill the whole page with colours - do.n't'-

;
1
!

leave any white empty spaces."

T TV

» 4. Erase your own drawings from the blackboard.

5. Ask students to begin work . . . . . (Time limit — appiox. 1 hour)

Notes: .
1) Student questjion - l ) 'k
' "Can I use more than 5 shapes?"
Answgr - . ’ ' ’
"Yes! One or two, if you wantx to divide.up the r;age more."
The object is to paint - the exact number of shapes is not too .
crucial. What is important is for students to divide up the page

into spaces for painting different colours.

-

<

' 2) 1If students are working slowly, .they should be urged to work more
- " squickly in order to finish within the time limit.
6.1 When the paintings are dry, please place them in the:envelope and send
them to Jean Pycoc’k‘ at the board office.

¢

—

" (Pycock & Wiebe, 1980)
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Art Research Project

e
~

~ .

Piciure—Compositidns (due April 30th,l '1980) .
‘ ®

Instructions for ‘the Teache;

" Use 12" x 18" paper

Sometime between now and April 30th, we would like to have one sample
of a picture-composition from each grade five child in your class. We
would lLike it to be done without rush or pressure, and in your own manner,
hence we are allowing three months. The purpose is for you and your class
to have the chance to do some art outside the formal, scheduled limits of
the posc tests in drawing and painting.

When the picture—compositions are .complete, please place them in a
large brown envelope and send them to Jean Pycock at the Board Office, or
give them to Wendy Wiebe. The picture-compositions are due April 30cth,
1980, but they may come in anytime before that date. "

- o

Rules *

Use any media - pencil, pen, marker, crayons, painé, etc,
Use more than one colour.
Put at least one person in the picture.
Make some kind of background.
. Take as much time as you want.
. ALl work must be done at scheol.

|

Instructions for the Students

e

Design a home or living space for you and your friends-where there
will ber no adults, only children. Make an interesting large building or
place to live in. Indicate in the picture where it is located - arctic,
tropics, forest, desert, meadow, etc. Show what you and your friends will
do there. Show all the things you would like to have in your home or.
space. .

(Pycock &Wiebe, 1980)
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Appendix B: The Criteria and Scoring System
At first, the task of developing specific criteria to /
mark drawing and painting seemed formidable. Fortunately,

a useful model was found which was used as a base to build

from. ' Anway and Macdonald's study: Research in Art Education:

The Development of Perception in Art Production of Kinder=-

garten Studeﬁts, from Michigan in 1971 was an invaluable

3

aid to this proﬁect.
In February, 1980 a short replication ‘of the Michigan
study was done by the researcher in three kindergarten

classes in St. Hubert, Quebec. This gave insight into

" the actual workings of a jury system, the interijudge

reliability in using Specific criteria, the time.reguired
to make judgements based on a four point scale, the length
of time a judge could work effectively, and also the best
way of scoring. Using the Michigan model, we found that
our judges interpreted®the criteria consistently and agreed
with eacﬁ other on the scores. These results were very

<

encouraging. The type of criteria in the Michigan study

were adaﬁted for the older chijddren in the Quebec project.4~ -
Budget liqitations were a major factor in selecting the

criteria. Fun%s were available to pay for only four and

one-half days for each of three évaluator§. The first

. half ‘day was to be a Eraining session, so the job had to be

I 14
completed in four days of marking. These four days were

divided as follows: one day for drawings, one day for

B wake npky >
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paintings, and two aqys to mark the larger and more compre-
hensive picture-compositions. To mark 208 dra%ings in one
day meant spending appréximatély two minutes to judge all.
required criteria for one piece of work. In short, the
criteria had to be simple, well understood, ;nd easily
distinguiéhable from each other.

For the drawingé and Eaintings, it was agreed to
objectively evaluate thrée specific skills for each piece
of‘aét work. Each skill was evaluated on a scale from 1
to 4 points. in addition, a personal subjective mark was
given for aesthetic appeal, This was also rated on a four
point scale. In marking the picture-compositions: five
criteria were developed ko assess several different skills.
The picture-composition was in many ways a combination of
the drawing and painting tests.

An experienced art educator Betty Jaques of McGill
University, was asked to specify the criteria in writing.
Using the Michigan criteria as a model, she.was asked to
develop measures suitable for the drawings, paintings, and
picture-compésitions being doqe by the ten to twelvg year
olds in our project. This was done and the criteria were
then arrangedfin chart form so they could easily be seen
at a glance. Individual charts were made for qgwning,
painting, and picture-composition criteria. /
In a five hour training session, the thrée art evaluators

tried out the criteria. Sample sets arranged for the scores

T TS NPTV PUE P [ \

et
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1, 2, 3 and 4 poin:cs',"wére looked at and disocussed. The
crite'ria were revised to ,clarify certain aspects. Some of
the criteria for the picture-gompositions were eliminated
altogether. For example, a categ.ory). for plants and animals

wis eliminated because many city ap7rtment and "Starwars"

children do not normally put plants |and animals in their

9 J

pictures. The criteria had to be- useful for every child's

picture produced. Many small additions or clarifications

were made. The resulting final criteria and sample score
sheets are presented in Tables 12, 13 and 14.
| §

These criteria were developed spé'cifically for the -three

tests made to evaluate the grade five student work done in

~the South Shore project in 1980. These tests.may be useful

- to. someone else in the future but they wére¢ in no way meant

to be used as standard achievement scales for chilaren's

artwork.
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Table 15

Criteria for Evaluating Plotur.-Cg!gonggi!

Ll

Scors 1

Seore 2

Soore )

Score b

Composition

Use of Space

Isages do not dominate the
piloture space

Very few images, many large
ompty spaces

Images dominate but immature-
base-line, 3ky, and sun
symbols )

Complete but
indiocated

Small shape with large ground

n-?h settings

Main images dominate ploture .
space

Combination of plan and
elevation

Simple attempts to show depth
or distance by variation in
size and overlapping.

Several planes, or desp space
shown

Distance shown by overlapping
variation in sige, perspect
Evidence of good understand
Completeness - no major shaps
could be left out without
changing the meaning.

Husan
Pigure

Pigure incomplete
Statio frontal view -’
Stiok or blob type figures

Py

IS

Pigures complete -
head, neck, hands, & feet

Pooxr proportions of head -
and limbs

Static - little suggestion
of movement

Pigures show some movement

Pigures complete and in good
proportion '

Variety of poses - frontal ~
and profile,

Houses and/or

Vehicles

stersotypes house with
chimney at right angle to
roofline

Profile view of cars, boats,

~ aeroplanes

<.

/

House related to cohild's
enviromment not stereotype

Vehiocles showing details of
mechanisms

s of bu nge @
doorse, windows, sidewalk,
drivewy,

Variety of views of cars, boats,

planes, sto.
I-;ln-tlvo details shown

Pigures complete with good
details in limbe, faoial
features, hair, clothing, ¢
Pigures show movement or aot!
A variety of poses shown

Two or more fi shown,

L]
walls, windows, environmen!
Vehiole indicates movement a
environsent,

S8ide, front, back viswe show
Two or wore bulldings or veh
shown,

Pattern and
Texture

Mo

Bany p
out

Bo pattern or Yexture

tety of line weed
in w’ou through-

[y

-

Two different kinds of lines '
used - thiok, thin, ourvey,.
sto ~

Siwple texture such ae grass

Repetition of a shape such as
a flower to ocreate a pattern

At least ) kinds of lines used-

straight, ourved, zig-sag, eto.
More then half the page involved

with lines.

Suggestion of movement through
pattern and texture,
e.8. bending trees,

Rich and elaborate use of 11
Use of pattern and texture t
enrioh parte of the compos
e.8. stipple or brushstrok
Varisty of thiokness, direct
and length of lines.
Complex line relationships
which give rhyths and achi
a sense of completeness ov
the total paper area,

v

Colour and Media Application

Paint

Crayosa -

Pow colours wsed -
Little colour mixing done -

straight from the blook,
Little intersction of ocolour
More than half the pags left .
uncoloured .

sainly primary colours used

, Several colours used but

11ttle evidence of definite
planning.

Pew new colours mixed or
ohon[n.

Little‘colgur interaotion

Mo repetition of oolour

Limited contast

Evidence of planning in the
ocolours mixed and chosen,
Partial interastion of colours
Contaot at pointe and boundary
areas, dominance of boundary

ocontaots.

Nore than-half the page coloured

Halo lines around the shapes
where the cclours are not
right next to each other.

Colours deliberately ohoasen,
ll!.d: and \ntersoting.
'Formal’ colour arrangement:
used, wars & cool, monoch:
tints and shadesa, eto.
Deliberate uss of rhyths,
repetition, contrast,

blanding.

Shows understanding of ocont
of tone and hue. A
Juxtaposition of colours wi

no halo lines,

Seridbly lines poorly drawn

Crayon used to outline and
soriddble in the ocenter

Mo uniformity of corayoa lines

Half of paper left smpty

Crayon used to outline and
then neatly colour in larger

areas

Some #0114 colour areas well
done

No colour blending or texture

Crayon used to oreate texture
-or pattern,

Effort to make unifora orayon
strokes, all going-in the
same direction and with the
same intensity

Some effort to blend oolours,

Crayon used in a variety o

ways - well-sxecuted:

Variety of lines (thiok,

Smooth flat surfaces

Rioch thiok ocolours

Colours well-blended and
ones oreated

Texture oreated

Good ocontrests made

L3
_ Personal Jmhto

-

Imaginetion

[y

Prosaio conoept -~ dull or

husdrus
Bterectyps image

Limited to factusl images

Some imsgination in treatmenty,
or placsment, or combination
of images.

Very imaginative ideas
Combining unusual images
parts of images,

Aessthetic

Very negative
Do net like thie pioture

Indifferent to ploture
Do not really like or dislike

/a%‘

Medjum-positive response
ft*s 0.K., not bad, has soue
intereating features,

Very positive appeal to y
personally.
Do like it very much!

(Pycock & Wiebe, 1980)
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Table 15§

Criteria for Eveluating Pioture-Compositions '

\

-

re 1

.

Soore 2

d Soore )

Soore & |

iot dominate the
pace
mges, many large
1068

Images dominate but immmture-
base-line, sky, and.kun
‘symbole

Complete but simple settings
indicated

Ssal)l shepe with large ground

Main images dowinate picture
space

Combination of plan and
elevation .

i Simple attempts to show depth

. or distance dy variation in
#ize and overlapping. !

°

Several planea, or deep space
shown

Distance shown by overlapping,
variation in site, perspective,
Evidence of good underetanding,

Completeness - no major shapes
could be left out without
ohanging the meaning,

mplete
1ital view
.0b type figures

&

Piguree complete -

. head, neck, hands, & feet

Poor proportions of head
and limbs

8tatio - little suggestion
of movement

Pigures ahow some movement

Pigures complete and in good
proportion

Variety of poses -~ frontal
and profile,

house with
it right angle to

n of cars, boate,
.

House related to ohild's
environmdnt ,not stereotype

Vehicles showing details of
aechanisas °

Pigures ocomplete with good
detalles in limbe, facial
features, hair, slothing, sto.

Figures show movement or aotion

A varisty of poses shown

8 O

[]
doors, windows, sidewalk,
driveway.

Variety ous of cars, boats,

planes, eto.
Imlmt{n detalls shown

Two or more figures shown, '
Rousé mm*—“,

walls, windows, environment,
Vehiole indiocates movement and
environment,
8ide, front, back views shown
Two or more buildings or vehiclas

of line weed
surfaces through-

or texture

)

Two different kinds of lines
used . thiok, thin, ourvey,
eto

Sisple texture such as gress

Repetition of a shape such as
a flower to oreate a pattern

At least ) kinds of linee used-
straight, ourved, xig-mag, oto.

Nore than half the page involved
with lines,

Suggestion of movement through
pattern and texture,
8.8, bending trees,

-

Rioch and elaborate use of lines
Use of pattern and texture to
enrioch parte of the composition,
e.8. stipple or drushstroke.
Variety of thiokness, direction,
and length of lines.
Complex line relationships
which give rhytha and achieve
a ssnee of sowpleteness over
the total paper area,

? used

sur sixing done -
Mrimery colours used
t from the blook.
raotion of oolour
half the page left
red

Several colours used but -
11ttle eavidenoe of definite
planning.

Peow new polours mixed or
ohosen, i *

Little colour interaction

No repetition of ocolour

Limited contact

Evidencs of .planping in the
colours mixed chosen,

Partial intersotion of colours

Contact at points and boundary
areas, dominanoe of boundary
sontacts,

More than half the page coloured

Halo linas around the shapes
where the solours are not
right next to each other.

Colours deliberately ohosen,
-ud: and interacting.

'Porsal' oolour arrangeamsnts
used, waras & cool, wmonochrome,
tints and shades, eto.

Deliberate use of rhythm,
repetition, contrast,
blending.

Shows understanding of contrast
of tone and hue,

Juxtaposition of oolours with
no halo lines,

lnes poorly drawn

1 to outline and

in the oenter

Lty of orayon lines
per left empty

Crayon un&”to outline and
then neatly oolour in larger

sreas

Some solid eolour areas well
daone

No colour blending or texture

Crayon used to oreate texturs
or pattern.

Effort to make unifors orayon
strokes, all going in the
same direotion and with the
sane intensity

Some effort to blend dolours.

Crayon used in a variety of
ways - well.executed:

Variety of lines (thiok,thin)

Smooth flat surfaces

Rioch thick colours

Coloure well-blended and naw

ones orsated
Texture oreated
Good contrasts made

ndgements

noept - dull or’

image

Limited to factual images

Some imagination in treatment,
or placement, or combination
of images,

Very imaginative ideas
Cowbining unusual images or
parts of images,

ive
» this pioture

Indifferent to ploture
Do not really like or dislike

Hedium-positive response
It's 0.K., not bad, has some
interesting features,

Very positive appeal to you
personally.
Do like it very much! o

(Pycock & Wiebe, 1980)
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ART RESEARCH PROJECT - JUDGES' SCORE SHEET - PAINTINGS

In the space beside each number mark a score of 1, Z,
3, or 4 for each of the aspects listed. Use the standard-
ized criteria for evaluating each skill.
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ART RESEARCH PROJECT - JUDGES' SCORE SHEET - DRAWINGS

In the space beside each riumber mark a score of 1, 2,
3, or 4 for each of the.aspécts listed. Use the standard-
ized criteria for evaluating each skill. .
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ART RESEARCH PROJECT - JUDGES' SCORE SHEET g
PICTURE-COMPOSITIONS "
In the space beside each number mark a score of i, 2, :
3, or 4 for each of the aspects listed. Use the standard- k
-ized criteria for evaluating each skill. ;
, i’?
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Appendix C: Using a Jury System

‘Three judges were selected to mark the drawing and
painting tests. All were qualified art eduéators,~and
two were art teachers with more than ten years of expe-
rience teaching children.  An intensive trgﬁnihg session
was set up for the judges, in order to see whether the
crite#ia were clear, whether judges had the same response
to the criteria (réliabili@y), and to verify whether the
critégia wo&ld be applied consistently to the same art-
work at different éimes (consistency). The judges received
a daily stipend consistent with teacher's wages.

The judges worked\fbux and one-half days énd their
schedule was as follows:

May 10 - Package of literature érrives in thezmail

' Méy 21l - Training session, 7 to 11 p.m.
June 4, 5 =~ Marking of picture-coméositions,
‘ 9 5.&7T—.6‘4"”‘p.1h.
June 11 - Marking'of paintings, 9 a.m. to 4 p.m.
" June 15 to 20 - Markiﬁg of drawings, approximately
- "6 hours

The package of literature .included:

1) ‘Summary of projéct objectives and procedure

2) Methods of evaluation |

*3) Judgés schedule .

4) Chafts of standardized criteria, score sheets,

and art samples from children. , o

(/:/7 .
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The literature was sent ten days prior to the training

session so that the judges could become familiar with

the project, thé criteria, and the procedures for evalua-

tion. ' y

L] /
A The trainhing session was essential to help the judges
‘understand and clarify the criteria. Group practice was N

done first. A preselectéd set of paintings was displayed
as an example of the marking criteria for the judging of
shape. The paintings were arranged with scores of 1,‘2,
3, and 4 points according to the specified criteria. The% -
cri?eria were eipla%néa and applied to the paintings. They
were discussed by the jﬁdges. Where there were misunder-
standings or inconsistenciés, the criteria were modified.
The same procedure was\dqné for Coléur and Media applicéﬁion;
See Appendix B, Table 14. |
Secondly, children's paintings were disﬁléyed for all

three judges to mark individudlly using the criteria and
the score sheets. Results were openly comparéd and all
judées disFussed theirtreasons for assigning scores.

| Thirdly, each judge was asked to mark five selected
-paintings, Qith no discussion allowed. The completed
score sheeﬁs were gathered and kept. Two weeksklater'the
same paintings were disguised amoﬂést 200 others and the
.results were compared over time. Judges were very conéistent.
The results are shown in Table 16. . -

The same procedure was followed for the pictu?e—éomposi—

tions. The results are showh,in‘TableA17. The judging of~4-—“—'-—

Y . 1 »
. -

o eraadd 4w e P RPN
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pic¢ture-compositions took place in % high school art foom
on two consecutive days from 9§ a.m. to 4 p.m.. The artworks
were spread out oﬁ tables where the judges could browse
over them all at oncé and then begin the job of marking
each one individually. This was satisfactory except that i
the judges found there were too many distracgtions in a
publié high school setting. They requested that the |
paintings be marked in a p;ivate home. The fqllowing week
the p;intings were spread around'a house in groups of .
twenty-five or fifty and the judges marked them there.
This proved more sati;féctory.

All works were numbered }n randoﬁ order.Qith pre and
post-tests inte?mixed;;‘The judges were not told whether

the work was done in Seﬁtembei or May, Qr,from'whicp'group
it came.l | 8
A slightly different procedure wgs followed for marking
the drawings since it was not possible for £he same three
judggs tb ﬁark them accordiné to the preceding system. This
was dﬁe to a problem of time and schedules. Three judges
marked the drawings usiﬁg the stanéard criteria and score
sheets, but they did not have a training session specifically
to compare and diséuss drawings,,nor did they mark them
altogether at the same time aﬁd place. One of thg drawing
jﬁdgés was also a judge of the pa}ntings and picture-composi-

tions and since his reliability had been proven we used his

scores as a reliable comparison. Many of the criterion for

L

R
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drawing were included in the picture-composition skills and

so the fitst group of judges had ah obportuniéy to use and
clarify many of them before. The three judgesooﬁ,drawing

took the criteria and 208 drawihge home for two or three -
days to mark in their own time. The results were setisfactory,
even though the actual judging time and place was not so

rigidly controlled as for the palntlngs. A sample of the’
gudges agreement 1n draw1ngs is shown in Table "18.

The results of the evaluation were satisfactory. The
judges were consistent with themselves over time and they
generally agreed wlth each other. One judge’ tended to mark

s siightly higher then the others afd en; alweys tended to
‘ﬁark slightly‘iewer, but they were consistent and this
S'EVeraged out in the end. The results inéicated that the
propoéed rating system could.provide a valid quantitative
\

' or measureable method to evaluate some art skills.

T
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. Table 18 * "
. Scores Awarded by Judges- j.h Drawing' Test Samples
Judge Number 1 ?= 3
Drawing No.
Space = 1 3 2 2
) : 2 2’ 2 S
3 2 2 -3
4 2 J2 2
5 3 '3 2 -
T
Human Figure 1 0 0 0
, 2 2 2 2
3 2 2 2
. 4 2 2 L2y
J ) -5 .4 4 4 B
_Line 1 2 2 -3
2 2 2 2
3 2 3 3
g 3 2 3 N
5 ° 3 3 3
Total Skills 1 5, , 4 5
| “ 2 .6 6 6
3 . r. 6 , 7 8 .
; .74 7 6 7
’? 5 .10 10 9 u
Aesthetic 1 - 2 2 ( 3
“2 S | 2 . 2
3 o - 2 3 4
4 2 2 3
5 3 3 3
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" to be low achieving students. High achieving std?ents were

~ . - ' M ) ) 1438
.\ Appendix D: Computer Analysis and Tables"

.. All of the material in this ‘appendix was formerly puhlished

\

‘in The EffectlveneSS'of an Art Specialist: A Comgarlson of

¥

a

Three Roles, l979~1980 (Pycock &‘Wlebe, 1980) ThlS report was

submltted to the'Minister of Educatlon in Quebec by the South  *

Shore Protestant Reglonal School éoard.

2
0 . . . “

T

4. Analysis of the data , - o

Dhnoenﬂs Myltiple-Range Test was used to compare the
difference in mean scores'obtained by e;ch group. lIn addition, )
althoogh the/students-ih‘Ez, E3, and C were:seleoted‘to match
as‘closely as'possibleqthe academic performance of those wﬁo J

;‘Jm».."'..u,a'n PETRFINE J ORI TS SOTRIOE, 8 IO TR L oo 4w SOt i S 7 SE VR PR

A

‘ ~ ’ . » : : -
happened to be in E t-tests were applied as though the groups

1 4
> 3 N 3 )

were unmatched, -Correlatlons between variablegs were also
. < . : !

A . A3

" determined. - ’
, A . . .- ' - -
A comparison between hlgh and low academic students was CoC
w
also mad All 'students 1n El’ E2, and E3, who had pre-test

o

scores of 4,2 or lower (one grade below level) in Spelling

b

or Matﬁ%matlcs-Concepts, and néither the Composite scoii nor
. L = - e
the other sub-test score above grade level, were cons}dered‘

LN

considered-~to be all students who had scores at least one

0

gradeuabove Tevel (6,2) in sgelling or Mathematics Concepts,

vy
and both the Composxte score and the ‘other sub test score

at or above grade level. : - S

t
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Q. Results and Discussion

6.1 Art Cohcepts Test ‘
* ) - ) // ) - -
Pre~ and post<mean raw-scores in the Art Concepts

-

L ' ¢ ’
¢ . Test are shown in Table VI.
» .
. C ' ‘ . Table VI
. " . .

Mean_ Raw ch@gs on Art Concepts Test, Pre- .and Post-Test

‘ ékggrimental Control Groups -

: ' = ~
’ Grouﬁ n - Pre-Test )Post-T*st° Groupiné1
, ’ B[ 22(20) 23,5 S Ci ke TR I
./ \ ' E, " 22 ‘ 2241 29,5 ***% i A" B
‘ : < E, 22 ‘21,9 ———— 28,4 *xxx B C
s c 22 22,2 —— 264 *Fr - €
CooTm, e O
P g | . ‘
. o * p(0,0l k¥kk% pg0,000
’ Figures joined with a are significan;ly different.
‘ ‘Grdups with different letters are significantl; different
‘ . at the .05 leyel,‘Dunéan's Multiple Range Test. . ’ ;
All'four groups @ade significaﬁt progress at the 0,000/1evel %
& in acduiring art cqnéepts and vocabulary. It can be éeen, ;
| e howevér, that studeéts in El aﬁd E2, who were taught by the \ “ﬁ
. . art edhcator, eithe? ;s theié homeroom teacher or as the. w

<.
¢ -

:“‘é%A

Y

school art specialist, *have mean scores which are signifi- a

cantly better than the students taught by regular classroom '

v

teachers (p¢0,01).




Figures jqined with a

lGroups with different letters are significantly different

are significantly different.

‘lta)‘ ;
s i 150 E
6.2 Art Interest Inventory g
Pre-. and Post-test scores for the Art Interest . 3
Inventory are shown in Table VII. ) . i
;
Table VII g
Mean Total Raw Scores ahd Art Participating Scores, i
Art Interest Inventory, Pre- and Post-Test f
Experimental and Control Groups f
-5 v ’é
. Total Inveﬁtory ] 1 Art Participation
Group n Pre- <« Post- Grouping Pre- Post-~-
El 22 24,0 23,9 A 12,7 12,7
Bo- o
E2 22 24,5 23,2 A 13,2 12,6
E3 22 23,2 — 21,9* A 12,9 ——— 12,0*
Cc 22 22,8 21,0 A 12,5 .o11,4
Total .88 22,5 12,2 -
*p 40,07 e

X
et ey artm,

at the 0,5 level, Duncan's Multiple Range Test,

X . e . A
It is evident that there is rfo significant difference

between the groups in their attitude towards art, and their

interest in participating in artistic activities. There is

a significant .falling off in interest between pre- and post—

test on the part of E

30

/
In fact, the only group which com-

4

Pletely maintained its interest in participating in art

activities was E1 (pre-test =\12,6§;,post—test = 12,77).
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6.3 Drawing Test

]

Pre- and post-test mean raw scores for draWLng skills

and aesthetic gbh%‘l are shown in Table VIII.

[ ]

’ ' Table VIII '

~

Mean Raw Scores on Drawing Test, Pre- and Post-Test

Experimental and Control Groups

Drawing Skills I Drawing Aesthetics
Group n Pre- Post- Grouping Pre- Post—
Eif“ 22 18,8 ——— 21,4** , A 7,1 7156
E2 22 16,7 —— 19 ,4%**%* A .B 5,8 6,4
E, 22 17,4 " 18,8 B ~6,4 6,6

C 22 17,2 —— 20,2*%* A B 6,5 . 7,4%%,
Total 88 19,9
*Pp £ 0,05 **p L0,01 ****p {0,000

Figureé joined _with a are significantly dlfferent.

.

lGroups Qith different letters areyéignificantly different at
the .05 level, Duncan's Mﬁltiple Range Test.

Signifié;nt differences in drawing skills pre- and post-
test, are®seen foi groups El,'E2 add C, and for group C in
aesthetic appeal. It appears that group E2 which had the
lowest sc6;e on the pre-test has made the greatest progress.

Students in El we?e signif}cantly better on the post-

\

test for drawing skills compared with those in E3 {(p¢0,05).

D
The aesthetic appeal of the drawings done by both El‘and Cl

were significanfly better than those done by E2 (p)(0,0l';nd

. P<0,05). ‘ -
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The drawings of E_ show the least progress from pre- to

3
post~-test in skill and aesthetic appeal.

Since all groups show imbrovement from September to May
on the Drawfng Test, and since the judges did not know the
date of the drawings, thé validity of the criteria used to

evaluate the drawings. is evident.

6.4 Painting Test.

., Pre- and post-test mean raw scores for painting are

given in Table IX.

Mean Raw Scores on Painting Test, Pre- and Post-Test

A ¢

Experimental and Control Groups

1
i

Painting Skills Painting Aesthetics

- ~“Group n Pre- Post-’ Groujn’.nc_;sl Pre- Sost-
El 22 20,8 —— 28,5***y A 6,9 m——— §,2%%r wed ¢
g, 22 '20.7‘——— 26,9421, A §,5 ~—— g,8*** .|,
'23 22 19,3 —— 23,7** l B 6,0 =——— T,0*
c 22 21,2 22,7 B 6,8 7.1
Total ’
Group 88 ‘ 22,5
* p¢0,05 *** p¢ 0,001

** p¢ 0,01 wee* p ¢0,000

'

are significantly different.,

Figures joined with a

llGroups with different letters are significantly different

rY

at the .05 level, Duncan's Multiple Range Test. ' s g

]
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Significant‘differences between groups‘are very marked
on the Painting Test. All tﬂree experiménﬁal groups made
signfficgnt progress in painting skills and in the aesthetic
appea}hof their work, with the greatest progress being made
by séhdents in El and %2 who were taught by the art educator.

The post-test paintings of El and E2 are siénificantly~ ’\
better in skilis than thqée of students who were taught by ui

3
‘ . .
(teachers with access to the consultant), and at_the p (0,01

regular'classroom teachers, at the p<{ 0,05 level for E

level for C (teacherstwho were without a;sistance). Similar

differencés are seen in the area of aesthetic appeé;, '\ -
6n¢e again it is clear that the criteria used for eval-

uation gfg valid, since mean scores are higher in May than

in Septemggf, although judges did not know when the painting

]
had . ¥ )
a hbeen done » | N

6.5 Picture-Compositions

[ . ‘

Mean raw scores on the picture-compositions are
given in Table X.

Markedly significant differences between groups can

ST T oL A £ 45

. be seen in the area of total skills for space, figure,
houses and/or vehicles, pattern and texture, and media

application. Différences are in favour of E, over E, 1
v (p{0,01), and E; over E, :

compositions from E, were jﬁdged significantly better

and C (p<0,000). Picture

¢

than C (p <0,01), ang those of E, were signifigantly

better than C (p <0,005).




e,

B .%»:-\:-_,-_ .

' ‘q§ - The picture-compositions of Elvwere also judged '

superior to those other groups in aesthetic appeal:

'E, (p<0,05), E; (p<0,001) and C (p<0,01). For imag- ‘

3

ination, the,only significant difference is between El
b .
and E; (p<0,05), o \

’

F 2
Table X

Mean Raw Scores on Picture-Compositions,

Experimental and Control Groups

éroués n Skills Groupingl Imaginatioﬁ Aesthetics
E; © 22 40,2 kk*¢ A 8,9 ** ok 8,4 xxpx ¥
E, 22 **34,4 | ‘ B, 8,2 7,0
E3 22 *131,3 B 7.8 6,4
c 22 | 25,8 C 8,0 6,6

v

*p ¢ 0,05 **p< 0,01 *x*p 0,001 ****p L 0,000

Figures joined with a are significantly different
l'Group‘s with different letters are significantly different at
the .05 level, Duncan's Multiple Range Test.

Résuits on the picture-compositions seem to indicate that

differences between the groups are even more marked when

" students are free to sﬁend a long time working on a piece of

art. (8tudents had as much as three months to work on picture-

coméositipns, compared with one hour for the drawing and the

0

painting tests).
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6.6 Canadian Test of Basic Skills

Despite the intention to match students from groups

. E,, E3 and C academically with those of group E a per-

ll
fect correspondence on the basis of three scores,
v

<Composite, Spelling and Mathematics Concepts, was not

possible. A frequency distribution of pre-scores on
o ' \

these variables is shown in Table XI.

N Table XI
4

Frequency Distribution of Grade Equivalent Scores CTBS pre-Tesﬁ

&

\

Test Group Number of Students with -Score:

. ' .
-25 25-34 35-44 45-54 55-64 -65-74 '75-

" CTBS

P
L

Composite E, 1 13 6 2

E, 3 10 8 -+ 1

E, 3 | 11 7 1

c 4 10 8 0

¢
; 7

Spelling E, 1 2 3 1 9 2. 2

E, O 3 3 5 7 3 1

E; O 1 5 2 9. 4 1

c 0 2 1 8 6 4 1

¢

Mathematics E, 0 2 8 11 1
Concepts ' ‘ :

E, 1 .3 10 6 2

E, 0 3 6 12 1

c 6 2
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The significance of the difference between pre- and post-
test scores on the Spelling and Mathematics Concepts sub-tests
for the four groups is shown in Table XII.

1

Table XII )

Mean Grade Equivalent Scores, Canadi;n Test of Basic Skills
/ 4
Pre- and Post-Test, Experimental and Control Groups

K
Teaching. éompos ite Spelling Hathematics z
Group Condition * n Pre- Pre- Post- Pre- Posc~ i
By homeclass ' 22 52,9 54,2——— 63,1078 54,20 64, 5%e0r, | o
. - .
E Soeennlice 22 7 SIE 52,5 60,6%aee 52,1—— 53,6 +» '
By beschers with 2l 527 sig—e 623 40 34,10 60,0 +
¢ feschers no 5’ 51,6  55,5—— 64,1 **% 51,3— 64,1 ** | .
*+ p¢0,06 ** g 0.01'1 %+ 020,000 ~*** p¢ 0,000
1For Spelling Poét-test n= 20
Fic}ures join'gd with a are significantly different. N

It can be\|seen that all groups have significant'ly h/igher

-~ I
PN AN

scores in Spelling and Mathematics. The post-test scores of 3

\El and C in Mathematics are significantly better than those of

E2 p<&0,06.

st

e

E, was also significanti’)‘(‘ better than E, in the Mathematics * R

. - '
k3

post-test (p £ 0,06). ' ' 4

It :i.s tvident from the academic success attained by El' . o
that it is possible to ha;re a rich program in the plastic arts
without neglecting other aspects of the curriculum.

6.7 Correlations b

Correlations between pre-test scores are shown in

. Table XIV.
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It can i:é seen that most correlations are rather ‘low.
Exceptionally high correlations are seen betwgen skills and
aes;:hetic appeal on the Painting Test (0,79) and betwee.n
Spelling' and Maf:hematicé Coriceéts scores (0,61). . Thexre is a
correlation of 0,69 between interest in art as shown ofx the
Art Interest Inventory, and participation in artisEic activ-
ities.r This is not surprising singe the participation score

is contained within the total interest score. The only other

correlations which exceed 0,29 are betwe;en Mathematics and
Art Concepts (0,39) ,‘ and between Mathematics and Painting N
Skills (0,36).

JCorrelations between post-test scores are shown in Table ’ ¥

0y

T

Post-test. correlations are considerably different from o

XV.

t.hose of the pre-tests. The highest cor:relation is now between %

interest and participation on the Art Interest Inventory.

However, the correlation betwegn painting skills and aesthetic

appeal is also remarkable (0,51), * The corre}Lati-on bétween .

drawing skills and aesthetic ap,peal is now also high (0,71). - . . *
Correlations for the picture~composition are all high,

‘between skills and imagination (0,50) between skills. and

aesthetic appeal i0,64) and between imagination and ‘aesthetic : i

appeal/(0,74). Substaricial correlatioﬁs can be seen between

drawing skills, and imagination and aesthetic appeal on the ' ’ .

picture-~compositions (0,35 and 0,43). A strong correlation

(0,55) is still seen between Spelling and ‘Mathematics Concepts“

scores. The followmg correlatlons are aléo noteworthy:

. ) | 'S
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between art concepts ”and interest, and art concepts and f)artic-
ipatiqn in art activities (0,29), between painting skills and
picture-composition skills (0,29)',L‘be\tween aesthetic appeai‘“{ )
of‘drawings and imagination on picturé—compositions (0,k29) ané
between the aesthetic appeal of drawings and aesthetic appeal .
of picture-compositions (0,32).

It is evident that ¢ the post-tests, the drawings,
paintings and picture-compositions which displayed the most
skills were also the Mmost aesthetically appealing. Imaginét;ion
- ' and aesthetic appeal as defined by the critéria are clearly
| measuring similar things. The negative correlation betweé;x
drawing skills and aesthetic appeal on the pre—test is
surprising. It suggests that students who-,,lack instruction
in drawing can nevertheless produce drawings having aesthetic '
appeal, and that after instruction, the drawings of these
students display increased skill. . This. contrasts with the

-

paintincj test, where skill is apparently a necessary require-.

.

ment for aesthetic appeal.

It appeéars ‘that althdugh mathematics and spelling scores

R

' draw on common acadenic abilitieé, the stddents who are most

-

successful artistically %'e not necessariily high academic

o
)

P

achievers.

R
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- P [ -
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6.8 High and Low Acaddemic Students in Experimental Groups

v

Mean grade equivalent scores on the Canadian Test of

Basic Skills of low and high academic students in the

4

1
. E, are collapsed to provide sufficient students to make
. . try

experimental groups are shown in Table XVI. Groups E, and

2
a comparison betweeﬁ students taught the plastic arts by

a trained art educator, and those who were taught by -a

» i

reqular classroom teacher who had .access to a consultant.

+ B . ™ K
Table XVI
Vg T v . '
. s *
Group n: Compos ite Spelling ) Mathematic_:s
' ~ Pre; Post - \ Pre- Post—
E, & E, (3%+7) u |
Low 10 ‘43,1 . 36,9 50,4 42,1 48,8
. E3 _ > .
Low . 6 44,5 . 37,8 47,8 44,7 51,2
1 & E2 (6+4) L«
Hig/h 12 60,4 . 70,8 , 73,9 ° 61,9 69,7
High - 8 64,1 . 71,9 73,3 62,1 70,6

A 1. . ¢ "

. [Y

It ¢an be seen that the pre-test scores of low. academic
\ .

students in groups E; and E, were below those of E;. Growth in

Spelling from pre~ to post-test is 13,5 months for Elc‘l and,Ez,

~ while for E3.,the growth is 106,'0 months. 1In’ Mathematics Concepts

a . . -

e Apan s ity [ R i i o A LN T

~
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the progress in both cases is similar, 6,7 and 6,5 months
respectively.

High academic students’ in E, and E, are somewhat behind

o

those ir;\E3 at the pre-test, 60,4 compared to 64,1 on the

Y
»

L4
8

& °©
T F

\L -

!

L.

£J

E

]

¥

r

3

i
’h:“; R
c‘ AN

g
*

- o .

. "acquiring art 39néepts‘than th

N

|

Cohposite Score. Progress in spelling and mathematics is close

(3;1 and 1,4 months in spelling; 7,6 and 8,5 months in mathe-

\

matics).

The

l

i

*

.

1 .

-

1 . . ®
-concepts ‘and art interest are shown in Table XVII.

mean scores of low and high academic students in art

It is evident

that the low students in Elfand E, make much greater progress in .

mean score-’is attained by the N

e low students in E

academic students\ofvE

3

A

The greatest

1

On the Art Interest Inventory it is noteworthy that the

1

and E,.

2

only groué whose interest in participating in art activities and -

a

+ -

whose total interest in a

rt increased from pre- to post-test was

the low achdemic students taught by the art educaéor. They

. \ . r" N 0]
contrast with most grade V students who appear to experience

a fall%ng off of_intereét in art during the school year

(see Table VII).

;)ﬁﬂ
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Table XVII
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Pre- and Post- Test, High and Low Achieving Students in

Experlmenﬁgl Groups-
\

&

14

Art Concepts Interest Total Paré&cipation
‘Group n Pre- Post- Pre- Post- Pre- B®st-
= r“;,‘"
E, & E - /
Low 10 21,3 28,4 24,0 25,0 12,3 13,4 :
E, ‘ L ;
Low 6 20,0 "25,8/ 24,0 21,8 13,2 11,7 o
”

E, & E, | ; .
High 10. 24,2 331 23,6 21,9 12,1 11,7 °

' - r\ '
E3 e ) :
High 8 24,0 29,3 24,0 21,8 13,0 11,9
i o T )

[y

Mean scores achieved(by low and hiéh academic students in

<

drawings, painting and picture-compositions are shown in

Table XVIII,

&

. - .
It can be seen that the pre-test drawing scores of both

Y

' N
high and low Egysthéent§ are considerably lower than those of

El and EZ'

(13-23); E. low (14-17); E

1

The range of scores was a8 follows: El

and E, high~(15-30); E

and Ezblow.

3 high (16-20) .

On the post-test, three groups have higher mean scores, while E3

low students have a lower mean s;ore.
*

E, and E2 low (15-23), E

1

Eg high (15-24).

3

»

reflects the changes in drawing skills shoﬁn by the grogps.

low (8- 179

i

E and E

- The range of scorés was :

2 high (12-29);

The aesthetic appeal of post—test drawings

N

-
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o

The progress of El and E2 low students in painting skill
is remarkable: Although this group has the lowest mean pre-test

score, their score in the post-test is equal to that of the El

and E2 high academic group, while the E3 high academic group is
onlyésliéhtly better than the E3 low academic group.

Mean scores on the E}cture-comgositions indicate that the -

low academic students in El and E2 have created works which :

excell those of E3 high academic students in skill and in

_aesthetic appeal.

These comparisons reveal that an art program taught by an
art educator will benefit both high and low academic students

by encouraging growth in artistic concepts and vocabulary, and
in drawing and painting skills, without interfering with progress :
14

in spelling and mathematics concepts.
|

In fact, it suggests that there may be important benefits
for the low academic staﬁents whose successful artistic perfor-

. . . . i . 4
mance in comparison with their more academic classmates and whose // *

increased interest in artistic participation must provide them ?
with satisfactions which are not found in other areas of the %

’ 5
curriculum. In addition, they have displayed a remarkable 3

progress in Spelling (13,5 months over a perigpd of 9 months).

A -

‘ , -
Is it possible that the visual training proyided by a rich
{

plastic arts program has carried over into visual awareness of
!

words in spelling?

BEER penih L
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7. Summary of Results
The present study compared the effectiveness of an
\é¥t specialist in three different roles; as classroom
teacher, school art specialist and as consultant. The
results of the research indicate that in the case of this- -

art specialist, students whose art program is taught by an

N

art educator as classroom teacher, or as school art spe-

, cialist will make significantly better‘progress.in the |
acquisition of art concepts and vocabulary and drawing and
painting skills, than students whose art program is taught =
by the regular classroom teacher, with or without access

to an art consultant. In addition, it was found that

& i,

students whose classroom teacher,is an art educator can

make as good progress in Spelling and Mathematics Concepts

AR

as students in other classroom situations.

7.2 Significant differences with respect to drawing and paint-

ety

ing skills were not found between students taught by the

art educator as classroom teacher or‘school art specialist,
but significant- differences were seen between these students
on the picture—compositions in both'skills and aesthetic

appeal. This may result in the greatér time available for

R e T -

art in the former situation.

7.3 The picture-composition skills of students taught by the

art specialist were significantly better than those of
students faught by regular classroom teachers with access - '?
to the con;ultant, which in turn wereésignificantly better
than those of students taught by classroom teachers who

had no assistance.

-
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7.4 "Both low academic and high academic students made greéfer
| progress in art wheﬁ.taught by an art ed%gatdr. The low
academic students developed higher ihterest in art as
well as increased skill in drawing and painting skillg.
It-1is possible that the visual emphasis in the art program
contributed to their marked improvement in Spelling.

7.5 Students whose teachers had access to the consultant were °

. not significantly different with respect to drawing and

painting, but their skills on the picture-compositions

L e W e

were significangﬂy better than those taught by teachers
without assistance. |
7.& Correlations between skills and aésthetic appeal were
very high for drawing, painting and picture-compositions,
particularly on the post-tests. The correlation between
’imagination and.aesthetic appeal was also high.
Correlations between academic and artistic success were

»

extremely low.

4
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Appendix E

ART PROJECT QUESTIONNAIRE

This\questionnaire may take a little time to fill in but we

would appreciate it very much if you would give us as much information
as possible. Your feedback is very important in doing research such as

this. We need teachers' honest opinions on their involvement in the
specialty subjects in the elementary curriculum.

Please circle the appropriate answer, or fill in the blank
fgy each question.

1.. @K\ Have yoli ever taken a course in Art Education? YES KO
-

© Specify .
. r -
2. Was this compulsbry in your teacher training
P

program? ) . YES N2

If yes, would you have taken it otherwise? " YES NO
3.\ ] Where did you take your teacher aining? )

. \

4 . List the grade levels and subjects that you

have taught N
5. Which subjects do you like teaching the best?
6. Do you enjoy teaching art to elementany school

children? : ' . YES @p
7. : About how much time per week do you spend teaching

. ‘art? minutes
®

8. 1f your art period is missed because of a film, field

trip, etc., do you make an effort to fit it in during

another ‘time in the wcek? YES  NO

‘ .. . SOMETIMES



12.

137

14.

15.

16.

1

Is it possible for you to have art at any other

time than you do? ] YES NO

When is your regular art period held?

When would you like to have art? Day? Time? -

Do you feel that your school has adequate resources for
teaching art? Are there things lacking that you feel

’

would help you to do a better job?. Check appropriate,

boxes.
- .
0
Time Too little ‘Adequate Comments
Space,
Facilities
Materials N

Did you enjoy participating in this Ant

HALF & HALF
Research Project? YES NO
Did you find that your participation i{n this
N I
project involved a great deal of effort on
your part? : ' YES NO
Was it more work than you expected? ' YES NO
Would you agree to participate in another
similar project in art or any other subject
next year? 4 YES NO

MAYBE

PETEITS ﬁ&m’mﬂ.!*&k.’ oMy 2% b LT
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17.

18.

19.

20.

Combew w o s ng

£ R e e S a e e T TR B A 4w A AR S T

List the names of 3-5 children in your class whom -
you think are good in art. After each name, in a few

words tell why you think each is good. .

’

1)
. 2)
3) /
‘ f
4)
5)

List the names of 3-5 children in your class whom

you think do poorly in art. ,féll why.

”~

1)

2)

3)

4)

51

Wouid you dgscriﬁe yourself as 'artistic'? YES NO

MAYBE

Specify

Would you like to be more artistic? Why? YES NO
: DON'T CARE

Would you like more training in art educétion? YES NO
Unive;siCy courses in art educgtion
Studio courses in painting etc.
Workshops _ for classroom'ideas

to learn skills myself

. e orwra
VARt alen wSUMHRRIIA T o w L wdnd b o W WRARMIBRLE S st b -
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How did you find the liss of course-content for Grade V
art? Check and explain if necessary.
not appropriate (explain)

> too little

____ satisfactory

— too ?Bch '

Would yoﬁ have liked to teach other things in the. .

art program? l . YES NO

Do you feel that your students enjoyed the art

program this year? YES NO N
" Was the art program the same or different from what - T

you think the Ghildren had been wsed to?  YES NO

Explain . o

Did you see the art consultarnt ___ not often enough

’ ____ a satisfactory amount
too often .
Did you feel pressured by the Project, to do things- ' -

.that you did not want to do, or that you felt were

inappropriate? Or by a consultant ‘breathing' down

your neck?. b : YES NO

How diId the consultant help you?

Specify

Would you like any other kind of help from the art
¥ ]
consultant?

'~
P
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9. How would you describe the kind of art program you

%

have used in former years? Check appropriate items.

1)

4)

)

__®

D

— 8

—9

__10)

NS

v/

No particular plan. . J » e
Making decorations and objects for
events, such as, Halloveen, Christmas etc.’

Making 'something' to be completed in one

»

jod or week. Ideas taken from magazines,
other teachers etc.

Craft-based program - macrame, sculpture,

weaving, models, crochet,woodwork, etc.

\

Learning of formal skills or techniques,such as),
rrial drawing, mixing colours according to set
rules, printing techniques. .
Free expression. Very little teacher instruction
‘or involvement. Draw what you like.

Development approach. Learning of skills\anq
vocabulary and media thch will-carry over from
week to yeék and be built upon:

Integration with other subjects, social studies,

science, etc.,

Other

~

Will your expericnce with this art project change
the way you teach art next year? YES NO

Specify

172




