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ABSTRACT
Teaching Art to Handicapped Childtén

(Account of Teaching Art to Handicapped,
with, a Methodology Adapted to
Various Types of Handicaps)r

Sophie (nee Ackerman) Landau
Concordia University, 1978

[}

The thesis discusses first hand experiences in

teaching art to deaf and physically handicapped children.

The teaching environment, the kinds of problems encountered

and the children are discussed. The thesis demonstrates

‘the methodologies and pedagogical approaches Employed‘in

teaching art to exceptional children. Text is illustrated

with the 'art work of the children.
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N : FOREWORD

The distan§e.of time does stréngé thing% %o facts.-
The significance of past events takes on new ﬁerspgctives.
While some experiences intensify, Bthgr; becnme:ha;y~and
dim. ‘Although éevéral years have passédtsince'l YOrked at

it is

-~

the Mackay Centre for Deaf and Crippled Children,

still hard to feelrghat‘I"have left:

L)
q
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We are after all artists—-each of
us--even though we may not be great.
talents and by trying a féw simple
projects.we can discover that art
is indeed for everyone. '

- . A%

--Seary, Michael :
1lere Comes The Art Man"
5 (Unpublished Manuscript
PE- 2

11
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"In the Beginnine..."

Crlppled Children was a chance edent. Omea whim, T tele-
phoned them to inguire whether they needed the 'services of
an art teacher. : -
\_I had mo previous‘txperienbe working with deaf and
ipo ¢d children. All I could then offer was one year of -
art teacher training in elemeﬂtary schools, some volunteer
work with children 1n a low income area, and the teaching
of arts and crafts in a varlety of summer camps.
I was 1n1t1ally apprehenslve. The oricntation ses-

.

. sion at the start of the-school year included tours of the
facilities, some r;xher brief descriptions of the children,
and what can be best described as a-quickie course in finger
- . ’ ’ .

o speliing. N
A1l this left me with no reai idep of what I was to
do, -to say, or even to qommunlcatc.( Nor was anyvael pro-
vided For what could be expectcd of the .children, and what

it was that they'could.accomilish.
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Description of the Buildingﬁand'Facilities ‘ -

S

The Centre is housed in a modern building desigred
- specifically for deaf and crippled children. TThe deaf
.children are accommodated in rooms which eontain transmit-
"ters at the veceiving frequency of their hearing aids;. o
This allows the chilaren not only to pick uﬁ'sounds ffom a
partlcular teacher, but also from record players and tape
recorders.. Further, the school's emergency alarm system is

at such a frequency, that it phy51ca1Iy vibrates the body

: - when released, v
" Th//%u11d1ng incorporates specially designed ramps,
elevators, bathrooms and desks, for the crippled chlldrenb//’”/fr—ﬂf

/ .

Physio and occupatiohal th?ﬁiﬁf,fiﬁiliﬁiﬁi«a‘e*inﬁIﬁagaj a

- well as’medical facilities with a full time staff. _

- . ‘Additionally the school is equipped with a-large éymé

- nasium, hpﬁe‘economics and sewing areas, art room, music room,
woodworking shop, weaving and vocational training rooms.
faciiities for auditery festing and training are_also housed
in the buildingé

! ) . While the ceﬁﬁ%e provides a cafeteria service to all
its studehts,‘ip‘maiﬁtains e.special fesiacnce for some

eighty’children who live out of town. .-

In splte ‘of 1ts highly spec1a11zed nature the school
building is far From being rigid or depressing. It_ls_layge

and‘brlght. Eacli classroom was designed w1th a wall of win- -

'i& . ' ~



PooR ! PRINT |

,

e

3

.dows, shelves, sinks, and spgcial bathrooms to meet the
. o . . -
needs of the ¢rippled children. Such attention to over-

.all detail has hz}pﬁﬁ/provide‘the school with an atmosphere

" of frieﬁdliness.

-~

ar

\ L]

1. See John K. McMichael, "Handicap", for comparison of
building facilities in another residential school.
(pg. 22-23). ‘

»

-
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.Overview of the Curiiculum at’ Mackav

In spite of the spec1allzed nature of the Centre,

every attempt is made to .provide as normal a school curricu-

lum as possible. In addition to these requlrements, the

.crippled children receive occupatlonal and physio therapy,

while the deaf children are given speech and audltory train-

!
1ng.

The academic prOgram ranges over the disciplines usu=

ally prov1ded in regular school The brlghter children are'

grouped into an "A" stream. This will provide them with the
tralnlng required to complete CE G E P or university en-

trance‘ examnatlons.

The "B stream con51sts of chlldren who are better fé-

. suited to voc!tlonal training. -About the age of fourteen

more time will be devoted in preparing thls group. to develop

vocational skllls such as bookbinding, sew1ng, typlng, weav-

ing, sorting, or packaglng. ;f ) N

As a result of physical and perceptual handldaps ex-

perlenced by the chlldren, much of the teaching is done in

small groups. Thls permlts fov lore 1nten51ve 1nd1v1dual

atteEzlon in relation - to a child partlcular phy51ca1 - and

consequently, learnlng dlsablllty.

——
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A child with a physical handicap is
a child "at risk" from the emotional
point of view. He is, because of
his handicap, "different” from ordi-
nary children. Most parents and
children are aware of the need to.

~ be like everyone else; a need which

is especially strong in one's school
years, ...to have something wrong--

the very expression, so ‘commonly used,
ipplies some puilt or blame. ,

2. . McMichael, pg..76.
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"ﬁ\heneral.Descrintion of the Children
at Maclkav Centre

The four hundred children attending Heckay Centre

—

are from four to nineteen years of age, alfheegh a few may
be older. Their infirmities may range from loss of hearing
to advanced stages of Muscular Dystrophy.

The children's intellectual abilities span an equally
broad ranve. This variation can be from explicit mental re-
tarZafion to average and above average 1nte11ectua1 ablllty.
While many of the childrem are quite mobile and
capable of ?arlng for themselves, others are so handlcapped
that they barely show sign’s of comprehen51on or even per—
ception of their envi?onﬁeht.

Some of the children are hyperactive, others have per-
ceptual difficulties. Many ghilgren have reeently become
physically disabled or brain damaged as a result of road or
other accidents.

Some of the children are capable of performing most
of the-normally expected tasks, others require constant
supervision or - attentlon. Some are not even able to hold a
penc11, while st111 others show very little motor control.
Ghlldren with sllght loss of hearing can communlcate reason-~

ably well with the hearing world Those with exten51ve hear-

ing losses have minimal speech ability and-are virtually isola-

'y

* See‘ﬁlqssary of Terms

“Tia
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ted from the auditory world.

Tach child that is in one way or another handicapped
must-cope'with far mére than just a single psychological or
emotional prohlem.3 They‘hus¥-face a ﬁbrld\which does ﬁot.
aééommodate infirmity. priaccessible is a bus ‘or an esca-
1ato; to a child confined to a wheelchair? How simple i§
it to venture even outside the home for such an offhand
activity as running an errand? And even if deaf cﬁild;en
have great mobility, how in their world of silence can théy

relate to others who take for granted the very miracle of

. R 4 .
hearing?” ? : . _ f\\
It is important to realize that if bringing up child-
ren can often_be trying and demanding for the éarents, cven
the simplesfn;aysical handicaps can increase the challenge
to the affected families.s ‘Parents with children confined

to a wheelchair must often face the additional burden of

patronizing passers by. Well inténtioned as such strangers

‘may be, the not too infrequent pressing of a coin into affec- .

ted child's hand followed by "What is the matter with...m,
does have negative influences on the parents.
Under such circumstances it is qu%te difficult to ex-

pect parents to enrich their children's lives by ‘exposing

. . . . i - .
them to their environmént, by continuous eéncouragement where
- i

needed, by taking them to places normally inaccessible to

the children.

14

3, McMichael, Handicap, pg. 15.
4. S. Gregory, The Deaf Child and His Family, (John Wiley & -
-Sons, M.Y., 1976}, pg. 19. :
McMichael, Handicap, pgs. 76, 78, 81-2, 89-90, 112,
. ’

N
.

.
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Although deaf‘chilqren are not so confined, they can-~
not communicate in the normally‘expected patterns. Most have

hard to understand minimal speech A frequent .reaction to

thelr sign language conversation is rldlcule or gawklng by -

those who have no understanding. Often, attempts by the
deaf to communicate with the hearing world are met with ig-

+ - .
norant impatiepce‘or humiliating assumptions of mental re-

tardation.®

It goes without saying that regardless of the child's

handicap considgrable effort is required by the child's
parents to adjust ﬁhysiéallx;ihd emotionally to ‘the infirmity.
As a result it is not surprisiég to find that many of the
handlcapped chlldren come from homes with” considerable con-

flict or broken marrlages. Thus, many of the children suffer

\\\

from sycholo ical’ anxl es jadditional to those resultin
P g /ﬁ 24

from their 1nf1r91t1¢s.7
In quietagoments I would often reflect over the .awe-
some truths that these children would f;ce. Some would never
hear, others would never walk again,” some would die before
maturing. Th;se were the hard facts that the handicapped
children would have to live with and u;%imately accept. I
could not help project and feel that only a very étrong and

secure person could rise above a physical infirmity, and
T

ultimately lead a useful and productive life. .

6. S. Gregory, The Deaf Child, peg. 191- 3.
7. op. cit. Mchchael, peg. 89-90.

PR 4
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Pergonal Adjustmentg BN

Teaching art to hahdicapped children required that
I had to learn many things and to make many pe;sonai ad-
justments. | .

The adjustment that I was most reluctant to make
was that of physical contact with the childreh. Seeing some
of the children is not a pleasant experiehce;J Some cannot con;
tfol-saliv;tion, while others may be malodorous. There were
times when children urinated in the classroom, regurgitated
on the floo;, or had epileptic seizures. .

I had to learn to accept such évents as casually as
they were just a matter of course. This attitude had to be
taken not only. for the sake of the childfiﬁvbl§ed, but also
for the[gdod of the rest of the class. It took me a while
to makglthis very hecgssary adjustment. ‘

’ Pampering the children because of their disabilities

was another preconditioned trait which I had to overcome.
The chiléren are expected to learn to cope with their handi-
caps. Therefore helping a child can become a denial of their .
becoming more independent and self-reliant. Through discus-
sions w%th other staff members I evéﬁ;ually learned which
child needed help while struggling into a chair or picking
up something, and which child was avoiding 1ndependent

action. Although I first sensed an instinctive cruelty in

this approach, I eventually was made to realize that greater
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harm would result in denying any child a sense of self-
sufficiency. |

* i )
e H
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So a teacher errs if he thinks that
. a "lesson" is something the shape -
' .of which can be finally fixXed before-
- hand, and which is then "taught" to
the children who "learn" it. ...
Goed teaching is the midwife of dis-
.covery. 8

-

8. Ried, Louis Arnaud, Philosophy and Tducation (Random
House, New York, 1965), pg. 193. - :

¥ -
v Lo
i *
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‘ Pedagogical Adjustments

-
L K

What to do, .
What to saY¥y . ’ S
How? . : ’

You can't use, any paint,
You can't cuty
and you can't paste. ’

What can we do?

You can't lift,
You can't hear me, '
You:can't follow in a sequence,
You can't-move from spot to spot.
_You are much too hyperactive,
:E and your fact,is just a blank.
o . .

'What-to'do, J
What to say? ™

I think that we will start
with your name.
Draw it,
Say it,
Paste it,
Play it,
- Cut it,
. ‘Build it
+ What you may. . )
We will start with your name. P

-

.

PR

My jnitial attehpts to come to grips with(&y ggle as
an art teacher in Fhis-environment were often based\on false
gssumptions: I felt that because the crippled children
could hear I could explain to them the various art 1essons.
I had been conditioned to ccept that much of ou£ art

teaching motivation, in this essentially visual sub-



ject, was done verbally; -

13

~

. ..° It was hard to conceive relating to deaf children

since L had never before exploited alt#rnative medns of com-
munication, ﬁnd motivation in art teaching. The sc0pe‘of
the challenge that I would be fac1ng in this-.role was slowly
revealmng. ' B ‘ ' )

The first few weeks of féachiﬁg ofternr-found me at a
loss in coping with the problems that éach class of new
children_intro&uced. I eventually bégan té realize that 1t‘
was not the children's disabilities which so éhoroughly.inj
terfered with my lesson plans; but rathér-my preconéirioned
teaching values. ' ‘ ) _

I had.to face the fact thgt'end products could not be
a goal of my teaching. Although the children would derive
great pleasure in comple!ing something, I also noticed tH;t
they derived -equal pleasure in learnlng new tasks. These

ing from mixing Freen palnt, to cﬁt—

(see slide #1)

act1v1t1es could, be any

ting in a stralght 1'

Once I had overcome the "supposed to da¥ syndrome,

"lesson plannlng becane 1ess frustratlng I was no longer

lockea into 31tuat10ns in which no matter how sxmple the art
period, many children. could not do 1t.anyway; let alone the
problem of just barely grasping the'requireﬁénf at the end
of the art period. The children ‘had now :become free to par-
t1c1pate according to their abilities. ,1
Coming to thié'sglution required a‘réasgessment of t

my own teaching values. In a way I feel that my previous

experiences had conditioned me to equate children's abilities

)

.
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"to.produce with my own worth as a teacher. T had allowed

. Ha Vo ¢
teaching to become a fulfilment of my own ego, and may have
tended also to judge other teachep;tgy the work of their-stu-

dents. Within my;pfeconceiVed,pfejudices how was I even to

"judge myself as anything but a failure if scribbling was all

that could be accomplished by the twél;e yéar'olds in Some
of ny claé;es? ' ,

My values and engctations had td change if I was to
even cope with myself in this environment. 1 eﬁentually
developed lesson pléns which made allowances for the differ- " -
ent levels of.abilityiwithin each- of my classes. -

Fach child haﬁAto be recognized as individual thh

both handicap and potentlal. They had to be names and per—

scnalities, ratber than faceless bodies in wheelchalrs.

Shaplng lessons with a knowlcdge 6f individual ability

and expectation within each class proved to be 31mp1er and

more successfuli This plaﬁ of gction;also.providéd more
meaningful experiences for;boph;;he students and myself as '
a tecacher. ~ i _ ,', | 7
Since classes weré small each child could be given
individual attention. I knew who could'require extra help,
who would require extra cncouracement. Tt was.possible to
make allowances for. the puckish and the 1mp15h ‘as well as

plan Sp&lelC roles for the dependable children.
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The child and his teacher grow as '/(
. individuals within the framework
of their mutual experience. 4. ¥ .
L e ’ ¢
‘_‘",
Art is fun . N /
" . Art is pictures,
“Art is seeing, ) ~
Art is looking.~ a8 . T
Art is putting things together
. that have never been before,
Art is seéing a sepse of : -
beauty in a thing unseen before. . ~
//T/.’/ .

Ay

9. Sﬁow, Idé‘ Canarsa. Growing With Children Through Art,‘
(Reinhold"Book Corp., NaY., 1968). S

S~ A

-
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Phildsonhvl Objectives, and
Challencre of the Art Curriculum

Fl

Teaching arf to the handicapped would‘be an cxﬁan—
sion and enrichment within the frame of reference to which
the children were. confined. Réalizing that. T was neither
a theraplst, nor a psychologist, art experlence would be
the primary goal of my curriculum. Further, I would
empha51he the development of 1ndependence by prov1d1ng the
children with a knowledge of not only the tools they could
use, but also of what they could achieve on their own.

Art projects would be outgrowths of what thé child-

ren had felt -and sean, rather than copies of,illustrated

works. Careful stress would be applled to encourage the

children in creatlng and executlng thelr own dc51gns.

"The children's experlcnce in the art room, regardless
of their ability, had to, be unlque, special, and enrlthlng.
The chlldren s handicaps could not be used as an- excuse for
mere doodling and gossip sessions. I felt that my task was
to bring them the world of artt Lven if the children phySL-
célly'éould not do the arf work, they could'use their eyes,
and perhaps be helped to en;oy looklnn at art. I felt that
these chlldren could be taught to rcallze that lookxng can
provide. the sen51t1v1ty and ablllty .to percclve the aesthe-
th Jevels of an environment. -

The stages of a chlld's development in art havée been

i

W
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well documented. These range-from the -scribble to repre-

$sentation of the environment and eventually the manipulation

of physical‘realityﬁlo TFor innumgrablé reasons handiéaﬁped

éhildren either do n?t pass’ through thgse various stages in

11

art, or become arrested in this evolutign.- As an art tea-

. Q9 . b .
cher, I felt that the children could ke helped to either
overcome the inhibitions to these various changes, or have

the range of-art activity enriched and expanded withih their
“Jevel of ability.'? - oo '

10. Kellogg, Rhoda, Analyzing Children’s Art (Palo Alto
Nat. Press, 1969}, p. 94-112. ‘ ’
. See review of literature on this topic. ’
11. R. Guilliford,"Some Neglected Aspects of Ed.", from
Teachine the Cerebral Palsied Child, ed. by James Loring
(Spastic Society 1965}, p. 378. '

ir

12.. M. L. Kellmer Pringle, Psvcholopical Yeeds 'of Nandiganned
Children, {(Spastic Society, 196%5), pg. 53-55. -

o
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Motivation

I don't khow what' 'to do,

I don't know how to do 'it,

I am bored,

I am flnlshed : .

I'd rather watch,

I don't want to do anythlnu anymore,
Neither do I.

I'11 finish mine next week, .\

S

¥ I have to go upstairs. y .

-

wnotlvatlon is-a strange thing, 51nce I have never
resolved in my mind whether I believe in it or not. Ideally,
I would like to have all my students self-sufficient to the

point that they would not need me. My role in the classroom

‘would be reduced to that of a resource person or advisor, if

and when needed. Unfortunately that was not the case. The

second most desirable thing was to find things that the child-

ren were naturally interested in, and exploit that_interest
in art. - , - |

I presented ea;h art project wifh a Qiew to its pds;
sibilities, rather than thé expecfed end pro&uct} As a con-
sequence Jlfferlng dlsabllltles each group of children re-
quired varying empha31s on separate aspects of any glven art
project. .

Deaf chilﬁren would be shown theg possibilities of-

communicating through their art works. Children confined to

wheelchairs would have their tactile experiences expanded.

P
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Slow learners would be significantly encouraged to complete,

. their projects.

-~

One source of motivation .came from very simple day to

day observation. The children displayed an amazing 1nterest

in each other's art works. For this reason I allowed them to--

decide by themselv/s which works sl‘auld be placed on the dis-
play board, ’ .

Each child was free to choose whefher his or her.art
work should be displayed. It did not-mapter to me whefher
the display satisfied a purely egocentric need, or resulted .
from the sincere feeling of accomplishmeﬁt. -fhe isplay

g:dren.

boards were made to belong exélusively to the ch

On occasion, I would ask permission froh\ﬁ child to

. dlsplay something he or she had Just ‘made. H& reasons could

\

range from being genuinely 1mpressed with that child's pro-
gress to simply giving that child a much needed moral boost.‘
Sometimes I wished to show various examples of works done in

®
a certaln medium.

7
—~*  This method af using the dlsplay board proved to be a
po/ltlve motlvatlng force to the’/children. The digplayed

orks showed themselves to have greater meaning in explaln-

' ing various ideas than did the demonstration of works by es-

!

tablished artists. As a result, I found these boprds a géod
starting point for many of the ért classes. The .display
material more easily helped to encourage the children and to
provide a meaningful basis for the exchange of ideés,13

(see slide #2&3)

13.. M. L, Kellmer Pringle, cholopical Needs of H nd1c ed
hlldxgn, (Spastlc Soc1ety, 1965), pg. 111,
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A surprising 31de effect of thesge dlsplays were the
-‘other teachers' reactlons. In many instances the displays
surpassed their initial expectatlons of the students' capa-
cities. As a result,yp031t1ve re-evaluation of chlldrep's
abilitie¢ copld be made.
. I also did not restrict which art works could be taken

back by the children. The students were free to e1ther take,
home their proud possessions, ‘or have those f;ft with me.

Children who lived in residence or foster homes often pre-

ferred to bring their works to their home rooms, or have them

-Qisplayed in the art rooﬁ. Since the children found them-
selves free to choose the ultimate destination of their art
wqus;.and the display boards were used to show not only the
begt or my personally approved products, all classes felt

at ease in producing as best they could, regardless of the
level of abcomplishment. ’ |

Deaf and Crlppled children are more limited in thelr

’experlences, than are normal children.l4 Therefore, I was
not gble to assume that they had sufficient knowledge of,‘

or had previously seen the subject matter for a given art

project. I found that the children had to be sensitized to

P

various topic¢s well'in advance of the project's presentation
in order to be motivated to participate. |
-y .
If an art project involved the making of .animals, I

could not assume that the children were familiar with many

)

14, Sm1th F -V., Creative Efforts of Handicapped Children,
: (Spastlc Society, 1965), pg. 118, ~

-

/0
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o _ . varieties. As a result T would display numer§u§ pﬁoig—
graphssof animals in their natur#l habitats. These pid—
tures were easiiy found in past issues of National Gepgra¥
phic m;gazines. Tn this way the children would gain gréater
familiarity wjth»the subject matter and be better motivated

A to proceed'in their art projects. - - |

Much df the preliminary motivation was made as visual
as possible, so that the various ideas could be better com-
municatéd to the deaf children. These presentations also
served to expose the cﬁiIdren to a wider variety of visuél
stimulation. Posteré of the intended project subject mat-

ter would be displayed, and as a result, it would arouse
their ratural curiosity, leading to an eesier appreciation

‘and understanding of the concepts and ideas.oflthat given

subject. ‘

' Short movies were another ‘pood sonrcé of material for

motivating and seﬁsitizing the cﬁildren. I would explain’-

the theme and story prior‘to the film'g showing s& that the
deaf children could better understand the subject matter.

N t The films gave the children both story and appropriate vis-

nal stimulaﬁion for getting stzrted'on-such projects‘asA" d

murals, paintings, or drawings. i S
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Art Proé;ﬁm for the Deaf

Deaf children often had the motor'skills.and the
intq}lecthél ability necessary to progress in their art
development. Because so much of their communication is
accomplished through finger spelling, lip reading, and es-

' pecially sign language, I felt that it was possible to con-
centrate on visual expression. I found that through juxta-
position they coﬁld‘be faught how the meaning of objects
'chaﬁged within particular contexts. In this way they were
able not only to create but also to understand the signifi-
"cance of their objects in their art work. -

. Often these projects- included collage, masks, drawing
of their hands in %inger spelling, as-well as drawing from
a model. (see slides 4-14).

f ] For deaf children too young to have yet grasped’

‘ finger spelling, lip reading or sign languahe, art often
became the vehicle of csmmunication with others. Through
illustration they often succeéded in relating their ideas
and stories. As a result, emphasis on visual expression
was vital in'ﬁelping them expand their soundless environ-

. . ment. (see slides #11-14)
| Deaf children responded enthusiastically to visual pre-
sentations,.and'I emphaéized wide varieties of such materials.

.Mov1es, books, magazinesg, the Relnhold Visual Serles—and the

works of other children or established artists were used as

v
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means of motivation.
The younger deaf children found greater enjoyment with
movies, photographs, and works of their peers. The older

puplls preferred studying various 1dea5'in ﬂ1e%1einhold'

’ Vlsuals, looking at art books, and visiting the museums.

(see slides_15—19).
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: The ordinary child can move freely
about his werld, handling a wealth
of material and learning to select
for his dwn practical needs. The
‘spastic is unable to do this so we
have to bring the world to him. 4.

,

15. Zaidee Lindsay,.Art for Spastics, (Taplinger Publishing
Co. Inc., New York, 1966), pr. 38.
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Handicaoned-—Slow'Learners——Younper Children

Although some of the children wer; slow learneés,
they often showed full control, or slight impairment /in the
use of their hands. Tt was possible to continue the general
art program but at a slower and lower level, with:tHose undéf:
twelve years of aée. In this manner these chlldren could be

f

glven the time requlred to absorb new 1dcas, slnce they had

the essential manual capacity. (see,slldes'20-22)

Projects héd‘éo be introduced very slowly, time given
for the children to grasp each new concept and then a vari-
ation or an Ldea\slowly integrated into their previous work.
Many of the vounger crippled children had little concebt of
their own bodies.1® For. this reason T arranged to have many,
of thelr projects 1nvolve the development of body image.

One of the projects involved tracxng'thelr bodies and flliing

in various features--according to what they wonld like to

‘wear or be. Other projects included discussing various body

parts; and how they relate to each other in size and place-
ment. TIn order to grasp the concept of bodf movements they
made marionettég-and puppets. ‘

In or&er.to écquire the concept of big'and iitt}e as
related to their béd&, T told them the story of "Gulliver's
Travels"; and asked them té imagine themselves in a similar

situation. (see slides 23-26)

16. Op. cit. Lindsay, Até for_Spastics, pp. 21.
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17, 2. iindsay, Avt for Spastics, pg. 21 and pg. 26.

26

Since crippled children are 'usually confined to wheel-
chairs or crutches, they have limited opportunity to acquaint
themselves with the touch and feel of their surround{ngs.l7
With this in mind, I desipned art projects whlch could help
them . eXpand their experlences w1th the tactlle sense.

Materials and objects of various textures were hung
along the classroom waiié,or tables. These were low enough:
S0 as to be reached and handled by the chlldren as they came
in and out of the art roomn. ’When I felt that the children
had become sufficiently sensitized to the varlous textures
relevant art projects were introduced. | |

At first guessiﬁg games were played. Some objects

would be placed - in a paper bag.and. bllndfolded children would

have to determine Wthh were softeséqﬁroughest;n hardest.
Other gamesllnvolved namlng objects that were hard, sbft,lor
rough, "+ .-Once they had a coneept‘of texture and a vocabu—
lery to express themselves, they would bégin art'profects.d
Some of the prO]ects were texture rubblngs, texture collages,

and clay‘mode111ng. _ .

In spite of the repeated bu51ng to and from school

the children did not seem to be aware of what could be seen

along the.wayf Sights such as stores, shops, or streets

were ignored or not remembered. Many children were not even

‘aware of the school's exteriof colour. Therefore, I found

that art projects based on the sights of their everyday

trips were another way of having the crippled ¢hildren become

e
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more 1nvolved with their env1ronment. }

] Tn one such exercise the children were asked to put
together a ﬁural-or a collage which recalled what they had
seén during a bus trip. '

- Some of the children lacked fine finger control, but
were nonetheless able to conceptualizé and organi;é their -
art work. I found that collage allowed them an.1dea1 medlum
for full participation in art projects, and made p0391ble
the expression of many ‘jdeas Wthh drawing and painting in-

hibited. These children could cut or. tear ready made objects

for organization on papef. Even if they may have expgrienced,

difficulties in cutting or tearing, cutting and tearing paper

tended to be easier and less frustrating than drawing or
painting. ‘ ‘ ‘ : ' '

-5 Children in advanced stages of ﬁusﬁular Dystroify wefé
better able to work with felt markers and oil pastels.)- (see
' slide 27). Paint brushes were often too heavy to hold. Thé’

31mp1e act of reachlng for pa}nts, mixing palnts, cleanlng

the brushes, were far too dlfflcult and time consuming for

'fhem. However, these children also enjoyed working with suc
mediums as. collage, on,modelllng in soft clay, since these
activities 1nvolved more use_of the wrist and fingers, rath r

‘than the harder effort of using arms and elbows.
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Severely Handicapped of ﬁormal_Lntcllieence

The level of art development that a child ceuld reach

~often was limited as the result of intellectual ability,

perceptual difficulties, or lack of mbtor.skills;lg Some

. " L .

of the children who lacked motor skills héq*the intellectual
‘ability which made possible the exploitation of different

kinds of art experieuces.

///—\——\'h’.They could be taught art history, and have their cri-

tical and aesthetic awaﬁeness enlarged. This ocutlook helﬁed
‘to develop new awareness of art aétivity.- ‘
If these children Eould not pafticipate in the making
of art, or handle the requifed-mhterials, they could now
study art ﬁistory, read art books, see the pictures and
magaﬁine articles relevant to the current art period's sub-

ject.

Pl <

- I feel that - = knowledge of art history enriched the

children's lives in at least two important ways. Since they
could not participate in the agt of making art, they were

now able to appréciate the works of others. Those who were

provincial art examinations. - This provided an important

- s
and relevant self realization of their ability to do work on

a par with normal children in other schools. .

J N . R
18., Op. cit. T. V. Smith, Spastic Societv, pg. 118,

fable to do so also had the opportunity of preparing for the
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Since fhese students required additional time for
their art studies, lunch hours and study;periods were |
‘mobilized télthis end. The older students from the pn
' stream wh; had‘ﬁS?mal intelligence and the m#nuai ability
attended‘these séséions. I am very ﬂapby to‘add that tﬁey
- performed just‘as well és the normal students in the pro-
vincial high school leaving art eiaminations. .
Some of the severely handicapped students made every
effort to participate in art, 'at times against overwhelming
odds. - . 2
' Man?“of the students suffered from Athetosis 6r‘
Spasficity, apd had to make every éffort to hold a brush or
pencil in their hand, nof to mention éarrying out.a con-
trol}ed gesture.lg Some students had so little control in
! : their hands that thej had to have a brush fastened to an
attachment oﬁ fheir-heads: Often it took several weeks of
effort to cohplete one drawing. When it was finished, it-
was not only an example of a work of art, but of perseverance

and willpower. (see slide 27-29).

. . , .

- 19. “Z. Lindsay, Art for Spastics, pe. 21.

—

\
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Handicappned -~ Older Slow Léarners

I found that the older groups o¥ sléw_learneps had

reached their intellectual capacities. Often this limit
! "
corresponded to that of a normal seven or eight year old.

-Nonetheless they were acutely cdnscious of the infeériority

of thelr art worlk. 20° (see slides #30-33) .

Since’ there are countless exa ples of crafts done by

prlmlttve c1V1llzat10ns, T felt at expreSSInF themselves

through crafts would help them overcome the basmc inhibi-
*tions which they displayed toward the more conventlonal

‘media like painting and drawing. Not only were these Chlld—

ren greatly motivated by the examples which were shown, they
were also deeply influenced by these crafts. Clay, weaving,

tie and dye, simple batique, embroidery, and applique, were'®

‘some of the crafts included as part, of their art work.

Tﬁe children could express themselves through such
crafts. Thejllearned the handling of new materials. They
expérienced new tasks such as mixing of colours in tie and
dye, or de51gn1ng clements for embroidery, appllque and
weaving. In many instances these crafts not only provided
the chlldren with a f1n1shed functlonal end product which
was a result of their effort, but also a hlghly benef1c1al :

sense of accomplishment.

-

20, F. V. Smith, Creative Ffforts of Handicapped Children,,
pe. 118.
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- : I feel that it would be mis}éﬁéiﬁé to leave the‘impées—
sion that ever& child, regardless\gf”fhe handicap, could in
one way or another be made to partiéipate in the art lesson.
Some of the crippled.children had neither speech nor hand
control. Hence, they were deprived of some ability of ‘com-
munication. Although they could hear, there was ﬂb.way~in
which I could be sure that they understood instructions,
since they did not have the ablllty to communlcate feedback.
I talked to them trying to communlcate an 1dea, rather than
actually have them pa§k1c1pate in a- progect. In cases where
" there was exten51ve brain damage, or Tetardatxon, even that
was 1mp0351b1e. Later on these children were imtroduced to
-Bllss--a non-verbal means of communication, using hleroglyphlc
. signs to which' the children point, in order ‘to communicate.
'Frankly I-felt that their time wogld bg;better spent 1e;rning
Bliss, or acquiritig other basic skills; than in an art room.
This -recommendation was Iater implemeﬁted. .
As‘many children had a fi%ited exposure to different
environments, I decided to make use of the school busess I
! - wa; able to arrange frequent visits to the local art museums.
| Such trips wefé arranged whenever I felt an exhibitvto be
' unusual,_amuéiﬁg, or interesting, so as to maintain a spirit
i : of -both fun and eddcation. ’
The exhibits viewed included Pre-Columbian ciay
figuéines, Eskimo sculptures, the fdintings of Pellan, and
contemporary American baintings; ‘Often. such visits could -

be integrated with the classroom art activity. After. seeing

the works of Pellan the children became'involved with mask

~—



: making. 'They became involved with sculpture after a &isit
to the Eskimo:exhibit. An exhibit of art from the Congo led
to projécts using scrap materials. '

A I discussed the éxhibits before, duping, and after
the visits, and tried to relate what had been seen to the
various levels of the children'é understanding. Although

the children showed through their art work that they'had

been influenced in some way by what they had seen,'I-found
‘f;at thegr art projects tended to be natural outgrowths of
their visits,_n&ther than mere coplies of the exhibited ma-
“terial. - To me, the significant aspect waé that they had
each contacted and extracted ideas and visions from other

peoples, other cultures, and other worlds.

é“"
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Practical Considerations

Farly efforts to have meaning ful art activitieé were
at first frustrated By the structure of the‘school's sche~
dule. Fach class was scheduiéd to a weekly forty minute
period. Since no pause existed between the seven daily
classes, organizing each period required coordinating the-
departure of one group, with the simultaneous arrival of
another group. Additionél time had to be allotted for help-.
ing children into thei} places, distributiné the required
supplies,‘eXplaining the art project, getting the class work
started cleanina up, and then repeat the cycle. | |

The forty minute perlods were well suited to the
usually short attention spans of the younger, chtldren, or
slow learners. However, the allotted time proved inadequate.
for the older students. They often found themselves inter-
ruptéd when deeply involved with their work. Slnce this was
‘an upsetting experience, T enlisted thelcooperation of other
. teabhé*s 1n'sdiv;ng this problem. Whenever possible, we |
would éxéhange a period with each other every second week.
In this way, the older students had an eighty minute art
perioﬂ on alternate weeks. The #rrangement provided waé
more satisfying. The older students could bgttep.dg§ote
themselves to specific projects, and T had more time to de-

velop and present new ideas. ' !
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4] nization of Art Supplie

Introducing New Materials, and Clean Up

hY

e

The distribution of art supplies was an initially
time consuming qffoft. The limited mobility of the crippled
children often required of me a greater fetchihg than téach-
ing role, .For these feasoné,,it ﬁas necessary that accessi-
bility to these supplies be conéi&erably simplified.

Resolving this situation meant that, regardless of
the art work planned, supplies would be continuously avail-
aEle. Further, their availability was designed so as to be
within most of the .children's easy reach.

For'exaﬁple crayons, glue, pencils, coloured paper,
were arranged on the art room's low and open shelves. The

/

children could now fetch and use these supplies by themselves

P and as needgd. 4 . ﬂdl
For obvious reasons painting supplies required greater
consideration in their preparations. For these reagons I~
arranged these on tréys near the art room's sink. Eéch'tray
could easily be shared %y two to.four children, which helpeg
reduce the more compiicated'distribution problems. « ©
The trays contained such essentials as liguid tempera,
pans for mixing colours, large cans of water,.paint brushes,
and paper towels, Problems associated with paint ﬁandling'
' were.greatly simplified by haﬁi?g the various colours in
' 4 separate plastic ice-cube containers. In this way, the child-

'J. - . - ¢
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ren could.more conveniently place the requiredIWOrking
colours, and I could ﬁore_easily repléce spilled or'dirtied"
paints. As well, the immediately available paper towels
se;ved to quickly clean up any mEsé that might have been pro-
duced during the working pfocesé, and to dry the paints after
each washing.. . ‘ -

Anoth;r positive result ‘f_ha%ing.various art supplies.
at hand, was that students would use different media aécording
fo their discretion, or mix medfia, rather than depend on me
to supply them. | |

- Héwever,.not all childrén could benefit from such
arr;ngéments.- Individual infirmities necessitated speciél
preparafions. For example, spastic children, or}thoge able:
to. use qﬁly one'afm, could not, hold‘papér in place -and draw
or paint at the.samé_time. M%sking tape had to be used to

>

hold down their paper.. In extremé cases these children re-

‘quived the use of paint block§, so as not to spilllpaint on

their art work. In some inst nces -friends would dip and
ciean their brushés, | .
Because of its liﬁitations, I confined the use of
block paints to children wifh:limited arm movement, since
thej were not able to control the quantity of paint whihh

they picked up on a brush, and in many instances they were

incapable of dipping a brush. Where painting became too dif-

ficult pencils, crayons, pastels, or felt markers were sub-
stituted.
The children's ability to handle various art materials

and equipment had to be carefully considered in designing pro-
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jects. Not every child could.usé all media and‘toolsx I

" .
found that proper adjustments could be made to help the
children use a wide variety of art materials and equipment.

One of the simplest adjustments was allowing the

. children to work in ETroups. This proved most useful since

it allowed the children to share ideas, as well as enabllng

‘them to complete prOJeots which they would not be able to

complete themselves. Thesg groups were usually selected on
the basis of children's complementary abllltles. lor example,
a Chlld confined to a wheelchair might have the use of both
hands, while a mobile member of this group-could use only
one.” A third child might be creatiﬁe, and yet have percep-
tﬁal difficulties. Group worl often allowed the children

to learn from ‘each other, and gave them the satisfaction of
arcompleted work.

I gave my students a wide variety.of materials with
which to work. Such things as egg cartdns,vdetergent bot~
tlés, felt and yarn, would be dsed to stimulate the students,
and allow them to see new p0551b111t1es in commonly used ob-
Jects. However, the selectlon of a medlum could not be done
without an understandlng of each child's physical 11m1tat10ns.

A medium such as clay would usually first be glven in
small and soft clumps, on masonlte or plaster boards. First
the children would be encouraged to explore the nature of
clay, feel its weight, how it responds to pressure, and ges-
ture. Asnthe children gained more exper1ence in worklng in
clay, only then would they be slowly introduced pg,vooden

modelling tools, stands, sponges, etc. However, the tools
I . .

r
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used depended largely on the children's .ages and abilities.
Regardless of the medium for a project, I first ac-
quainted the children in the use of the materials required.

, c , L
If the medium was paint, T would relate to the younger child-

ren the story of a dirty paint brush. The brissh would leave

‘dirty tracks wherever it walked, until it hit upon the idea

of taking a bath before jumping into a new .colour.  The
children would then be shown how the brush washed; rinsed,

N
and dried itself. Later the children would be invited to
parti;ipate in washing their brgShes--thus being able to

care for their materials. Such basic knowledge ehableé\the»ﬂ;
children to have greatef control over théif working materials.
They became less hampered in their painting as a result of
yellows fhat might come out looking green, or other colouré
becoming éatery brown. _This knowledge was also an impér—

tant consideration in viéw of the fact that several child-

ren often shared.the same materials. | )

The simple use of glue presented other conSLderatlons.‘

The glue would be dlstrlbuted in small tins with wooden )

. tongue depressors for spreading. Slnce m‘st of the children.

knew how "to spread butter on bread, it was easy to show them -
that the -tongue depressor was 11ke a knlfe, and the paper
like a piece of bread. In this way the children easxly :
grasped a simple glueing technique. However, some of tﬁe.(
children‘did not have much coordination.f In th1$ case glue—
ing from squirt bottles,~or glue sticks would be used.

The time consuming cleaning up activity required care-

. ful planning, and supervision. Many classes could not perform

. ..
- A
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v

all of the cleaning chores. This aCthltY ‘had to be started

well ahead of the art period®s ‘end,
selves frequently required cleaning 2as well as the art sup-
plies.

The task was more easily accompllshed by hav1ng its

‘ varlous activities delegated accordlng to the chlldren s

abilities. Moblle children could take away. the supplles,

children confined to wheelchairs could clean them, and 1ese

capabLe éhlldren would sponge clean the tables. In this

way I was able to 1ncrease the time whlch could be devoted
5

to the art lesson.

.slnce “the chlldren them- *
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Analyzing Arvt_Work
\‘. . | *

The included art workwﬁ;slali producea by étudents
at the Mackay Centra. Thp examples selectedlare reflective
of the childrent's handicaps and the quality.of'the art pro-
duced. '

These illustratiqné vere never inteﬁded to be used as
thesis material. Rathér? these qfteh remained unclaimed by

~

the students after art class. The included wo%ks'are.two
dimensional only becayse three dimensiona}'projects vere
usually reclaimed. by the children and could not be conveni-
gntlj stored. ' \

' The drawings and paintings included demonstrate

working metheds, interest, and the ability to portray chosen

: examples of the art work done by two students because these
illustrations trace the deéeloPment.of bgth their artistic
exprcésions and personalities. ‘

Much of the art was prgduced_in spitélof,sevére

. . . physical handicaps. Surprisingiy, manf_of the examplés

| shown do not reflect this fact. To view theHﬁrﬁ of these

students in terms of the end prodﬁbtrwnuld,bc td iprnove the

immense strupgle many had experienced in-fhe créativé_prﬁr

cess.

subject material. In particular I am also showing several . -

B

-
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. Peter F. and his Prawines ;

») At seventcen years of age Peter . had attended

~Mackay Centre since early childhood. He was handicapped on

.

“the right side of the body, éhowing-a slight limp and 1ihi—

ted use of the right hand. Due to the fact that he was a -

slow leérner, Peter attended the vocapional,stredm.

-

; Durlnrr the first fowvse551ons, Petcr refuscd to par-'

't1c1pate in any of the art activities: One day, .I put down - .

a pencil and piece of paper in front of him, Then I told . X

him to draw whatever-he liked, enjoyéd thinking aBout or

interested him.- His eyes 1it up momentarily and I decided

to leave him alone ‘and work with the rest of the class.l

Peter seemed doeply absorbed in his efforts . . T
When, at the end of the art class, 1 saw Petcr éféraw—

~ -

ing, words fa1led me. -The subject matter was cxpllc1t1y

sexual, . (Fig. #34) and yet, it was Peter's first attempt, at’

drawing. [ deCded to llmLt all discussion to the drawing' L
itself. I polntcd out that the girl had no arm§>and asked

Pcter 1f1ﬁzlnu34xﬂ1erc arins - could ‘be shewn. T cncouraped

him to provide mor& detatlg and a]so show where the scene-

conld take placc. Peter seemed happy with th1s first attcmbt : .

. b

and no more was said:
At the start of tho next art class, l'eter voluntcered

his desire to do more draulnp, lic cxp]alncd that he had .

ideas;ﬂgr his subject matter. Delipghted by this enthusiastic

.
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show\of_iﬁitiatiyc and self motivation, T left him alone

withlafétack of pépér.and a pencil, : ' -

B Peter's second drawiﬁg showed an evolution. (See .
'Fig. #35) He placed éhe figures on a base line and showed
the human body in more detail. Both}male and female have
their limbs as Velf as a sense of movement. While Peter's
fiﬁure-is frontal and similar to what wés first produced,
he-now shows arms stemming from the shoulders as well as
the shoulder linc; Péter‘had some trouble with the right

arm. It is drawn thce, the - flrst attempt obv10u<1y not

havxng been &rased.

The hands and fect seem to be appended to the wrists

and anklcs rather than being an intepral prowth of the body.

The girl's brpasts are more h1tura] Althourh the right

-

. side of her body has uncven llnos, Peter has flven her body

more movement, Hc also 1n1t1a11ed his drawing, as he seemed

proud of the effort when finished.

Because of this confidence in himself I was now able
to kave Peter join the. other students -in their art activities.

The othbr'studgnts did not ridicule or show any degrce of

¢

surprise at Peter's results.. They were used to and accepted
. s 1

Peter's prqocchbation with sexual subjcc} matter.

. Howéver, when we planned a drawing session, Peter
would ask bermission to pursue hi; personal interest, ihis
pcrmiésion wads usuallv granted because his subject mdttér
had far greater appcnl to him than thc ones T wou]d sugpest.

‘ In thc ne\f drawzng1(F1p. #36),, Peter has added back-
ground lllustratton for his sub;ect matter. ﬁis naked couple

is now ensconccdgi?twccn‘two mountains. The fipures show

o b

- . cea.
e

o >
B R e
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greater integaction than before and arec- touching cach other
- \," .,
S . Y. .
as well as haying intercourse. The activity-is now so im-
/ A ’

portant that all féatqres have been omitted from the male's

.o ) face and the only arﬁ'd%ayn-is touching the girl's breasts.

.. :. In retufn,'the,éirlvis seen carcésing a penis which Peter
seems to have merely added to the male's side. It is imﬁoﬁ—
taht tao Aote that Poter had enlarged what he felt to be im-

3

portant fe tu;75 and 1gnored those which he deemed of no

»
significance. C S -

/

not able to preserve the draw1ngs which followed
Figure #36 Ld preceded Flgurc w37{"In the fourth drawing
presented,/ the background has been éiaboratcd and the figures
e better blended with the ‘scene, rather than being the
. domnnagt featurcs. - A
. A bQEf with a \lkLnr sailor has been placed on the
base line. The_§a110r has al} the facial features. -In addi-.
iion,'he has also.been equipped with his head pear, a flar
as well as with a body that scems to project snme.activiéy_
; o The boat is also detailed from port hbies on its side on
'up to the stripes on the sails. _The fla g and oars have
alsa been included to ensure ‘the aULhCHTICLtV of the detail.
A second base line is created with the mountains in ]
the .background. The figu%cs aré placed on a mountain, re- -
sulting in a drawing having a greater sense of space than
v ) any of Peter's previous works. While the fipures. continue
Pctcr;s favourite obsession, they now include all the facial
features. Yor the first time Peter has iwncluded captions
whlch hint at the story bLeing depicted. (\q

4

_The last draving in this series’ (11w #38) is a con-

l;1.4,
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tinuation.of the pfevious story lines. In this pilcture,
the' Vlklng is not rescuing the girl. He is making love with
her. What is of interest now is that both Vikings ecach have
one of thELP arms drawn solidly with the other arm rendered
in line form. The hats of both male figures are drawn Wwith
no repard as to the size of the head. You can see the head
inside each hat in mpch the same way that children do their
sojcalled "X-Ray' drawings.Z] -

Peter could not resclve sowe of the problems involved

~in portraying, as graphically as possibld, a couple in the

process of mating and kissing with tongue. If the. couple -

had been shown intertwined this portrayal would have been

.Very d1.f1cu1t. Consequently, he drew the penis, the tongues

s

and the arms all the same length. The girl's breasts and

e .
arms were drawn in profile, while the rest of the fipure was

.presented in the frontal position. This type of representa-

tion is apain quite common to young children's art.
Although Peter spent considerable effort in drawing

N

the backpround detail of mountain caps; waves in the watevr,
and the flag he did not put hair on'the rFirl. Alse note-
worthy is the careful rendition of his iﬁitials. Thcy.wbc_
caréfnlly scripted with short strokes gpoing over thes'P’

In his later pictures, which I unfortunately do not

have, as Peter claimed them, Peter became nore interested in

drawinp boats and mountains than in depicting couples mating.

21, Kellogp, Rboda, \na1v~1nr Chlldron s Art, (National
‘Press book, 1070}, pr. 177.
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Kowever, these five 1llustrations clearly demonstrate the -
significant progress which Peter made in his art wo}k.' His
1crude'figurés evolved to dep}ctiqns with significant detail
projecting movement. His backgrounds went from none to
1andscapeiwhich attempted to give his drawvings the sense of
-space and depth. Péer even outgrew his rather unconven-
'tionﬁIECIassroom subjectfmattef as his level of confidence
and ability increased iﬁ\art class; Thrnugﬁ his own initia-
- tive he was thus able to eﬁhaust;hié preoccupation with'

Fraphic reprcsenégtion‘of sexual'actirity'aii‘ggglve into

breader expression with art.
+ - Ld

-
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Allan
Thirteen year old Allan was partially deaf and
stightly hyperactive. Twwen though his deafness was from

——

v N birth, it was only at thirteen years of age that he consen-
ted to the use of a hearing aid. Consequently, most of his
speech was unintelligible. This made it difficult to com-
municate with him.

Because Allan had‘lenrninp‘difficultics he was in
the vocational stream. Allan idcntified himself more ﬁith
animals than with human beings. He wou]d'ﬁrowl and prance
in his contacts witﬁ stdﬂents\§§§§kcachcrs to show 39 imi-
tation of the snunas and movemenrts of_vafious animals. Fven

-my raccoon hat once became the subject of some of his mimi-
cal attacks. This behaviour either amused or frightened the.
“other studgnts‘and made his social involvement with then

) ‘ practically imﬁossible. |

-Allan's knowledge of the animal world was encyclopaedic.

His passion fer this subject pushed him to study any booﬁ or
magazinelthat dealt with animals. He knew not only the
generic names of exotic creatures, but also their habits and.
living environments.

Allan showed a remarkable talent for drawing animalé
“in tﬁeir natural locations. .YMe also had facility in fortray-

ing extra-terrestrial beings and cartoon characters. His

art work method was often accompanied by the sound effects he,

.
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associated with the subject hattcr.

Allan refused to palnt or work in clay. Ile wonld
reJcct these activities, screaming "Dirty! Dirty!”. Since
Allan was stubborn and prone to vielence I did not press
the point. Allan neither portfaycd human beings in-
his art nor signed any of his works. -

Allan receivea considerable psychological help and
guidance, This producéd a personality change which was re-
flected.in his social behaviour and also in hig art work.
The illustrations which T seclected represent Allants art
work over a twe year span. E

Artistically, little development can be shown in
either style or rendition during this time. Howeyer, it is
possible to see considerable development in terms of the .
images which Allan used. 7T observed these changes taking
place in step hltﬂ Allan's porsona] character devslopment

1
Tor a long time, Allan identified himself 0n13 with

anirials. e pretended to be an animal whether cating, play-

ing or drawing. Ile was especially preoccupied by exotic
Wnimals and dinosaurs, |

One of the few pictures in which Allan consented to
use paint (see slide #39) illustratcs a "kangawany",
Allan's disdain of this medium is demonétratcd in fhe rela-
tive clumsiness and crudeness of the drawing. Further, he
made no attempt at mixing colours and prefcrfed to use
paints as prepared. A sharq contrast exists between this
work and Allan's éther dravings as shown in this account,

The next five slides (40-44) show Allan's preaccupa-

tion with science fiction and his remarkable ability in de-

[ S
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picting animal life, humanoids and extra-terrestrial beings.
These drawtngs were 1nsp1red by such television programs as

Star Trek and Vovare to thc Bottom of the Sea, and such comic

book herces as Ultraman. It was the first time that Allan
had used subject matter other than animals ir his drawings.

In slide 43 we find a battle between a dinosaur and
.a humanoid. Here, in shavp contrast to previous wo;k, Allan
haé depicted the encounter and confrontation of two powerful
forces.. The impgrsonal nature of his previous dfawingS'has
been replaced with the tensioen, drama'anq interaction of the
relationship between two'aﬁtagonists. |

Slide 46, I feel, showsva landmark in Allan's personal
progress. The madium used'was-stfrofoam printing. As this
©1is quite a messy process and explicit instructiens must be
- fellowed for its use, I was surprised to find Allan partici-
pate and'thnrouﬁhly enjoy the activity..

One of the instructions given was to have the students
arrange their prints on paper into some kind of pattern.

I notlced Allan counting as he pressed his flrures onto the

.

raper. 'le scemcd to dellpht in the conntlnv Process. I 1ater

discovered, from his home room teacher, that Allan had very
little concept of numbers. He could neither add nor main-
tain a sequential count. “That explained. tb me why Allan

had displayed such a sense of accomplishnent and 'discovery.

In slide 47 we find Allan's artistic preficiency dis-
. played. He has illustrated a battle taking place between

two opposing groups of humanoids. We see much violence and

terrar. Yet, what I found most unusual, was that Allan, for

-
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the first time, had included representations of human beings

in his drawing.
The human beings are minute and inconscquential. They

L)

. 4 ° .
are being victimized by the surrounding violence. Twen a

child is being dragged by an adult. And this terrorism is
carried against other seemingly innocent lfving beings as
- shown by the trampling of a dog.’ . |
Allan has included sﬁnant c§pti§nsiwhich, I feei,!may
have been inspiredﬂthrough better auditory perception since
acquiring a hearing aid. !Ne has also added a éuﬁ to his pic-,
“ture. I found this_objeqt}ihcongrnous. The sola® symbol
has been drawn without-the care devoted to the fest of the
plcture. ts addition seems to hatve been as-unconscionsly -
included as the sun found in slide 39.‘ “
Slide 48 shows a rebot controlled by 2’ human being.
It was at this stage that Allan begaﬁ to have greater inter-
. 'agf{ga)with his péers. lie no longer imitated animals. How-
iy;r, he began to act humanoid. His teacher had mentioned
}hat Allan had seldom obeyed instruction. But at th{s stage
of developﬁent he pretended to be a robot and thereby ac-
guiesced to all commands 'under the éontrol"of his teacher.
* Slide 49 represents a curious change. The figure of
the giant very strongly resemblcs‘Allﬁn. Thc colossus is
seen as wearing glasées aﬁd a hcﬁring aid. The humanity
shown at the leviathan's fecet seem like ants. Sincé’Lﬂgi

. of the Ciants was one of the current television shows, I

' - assume that Allan's representation of himself drew inspira-

Il

tion from that source.

'
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The changos in Allan's self 1nage‘\ere paralleled by o

~his draw1ngs. In sllde 50 we see the first personxflcatlon.

of Allan h{mself. The drawing boldly.prqplalms the subject
matter to Be "ME*. ‘The fighre is.shbwn-with glasses:and
heéring aid and ié, thié’time, reduced to human pr0portions;
It was at this juncture that Allén had started to be-
have hlmself more as a human’ belnw He no longer thoﬁght'of:
himself as a robot and bepan to malke -rlendly overtures to
his fellow students. Slides 51 and 52 werc the results of
Allan's ittempts to associate with his fellow studen{g.

Allan was in a class of slow learners. " Most of these

students watched Sesame_Street on television. Since his

classmates loved the characters portraycd in this show, Allan

could acquire an audience, praise and encouragement by draw-

oing rcprbéuctions of the Sesane Street characters. This

activity provided considerable satisfaction to Allan.

b

This was Al1an s last year at the Mackay Centré. The
_ ; :
school- psychologist referred Allan to a school for mentally

disturbed pupils, where he could get special help.
N



’ -+ . :.lx;%,ﬁ..,wwa..m “
. LS el e ey
T - T - —— — i ra aw
. . R L .. , e pgp e iy . . R o r s ‘
. e et g . o . . T ) . v "
.
o)
. pft . .
.
L}
IR -
’ L
. o
' . _
- [ ,u -
N :
.
. ;
- -
. .
. N
'
.

b




ety

v 2L
et est
Ly

LTI

¥,
ot
'

P
~
t
{
!
i



P T IR B

L o .
.
v
) g Y Wi
o] hY
+ sy : ¥ .
. e, i
oy - g™ T R 7
. J e, : P ¢
» oor & o esETYRT™T N
| : & % , ! s ; i ..A.. . 4. AN : ’ .
., - <& baorite prrme o i pnibb R R o ol
* \ . v ~ . L. R
g 3 4 - "o o ; :
b 4 . . P N - ) ° T e

oP
.

. .

.
.
'
° .
.

Y;c‘
‘g
-
.
LR
by
.

o

b1 g . . . . . ~ -,

&
*
4

4

Ty gy J1

=
- §
H
o
v
A

.
.

[P S I PR (O SPRTU TWNe: 3 S

P

\ B

IR R

[

Ltz W0 L 4wl momea il el e



- - et 6 e
o : . .
g e - st mo o we <, = [ . - - - K - -
3 o n e =y B : . A Lo .
‘ 0
i . . . . R .
. . )
. : ) . .
t . . - . '
Y . . . .
N
. .
w .
L} v i
, -
* +
| . >
l
.
, -4
.
.
,
* 13
.
.
. . . , ,
. . .
. .
.
[
- -
.
~ .
.
.
.
.
'
P - . .
- i il
b ' - - .
~ . - L ' .
’” - - - . -
* ’
" L . L .
. N N § .
P N N .
. .
. r
. ] ) . .
- >
w N )
- - . A .
) _ ) . ! ¢ L .
‘ K . - - R
- ’ v . M . . .
'
b . . o
. f . .
Y . .
’ T e o T e
p - - . N : .
.




.at“."" ”:\.“ .

4
CA

Sy

2

i

¥

e




Pook Cory) e

Bt e ey

oA

RE WORTCIEAVENREE DIRWE ALl OF 35 11

i
; ’
)
\
&
. X
\ ) oy
b ¢ {
]
.
-
.




oPY

oy

R

[Poor

49¢

P M e TR B

El




fPooR Cory] -

o i,

In Memoriam

"On a cloudy Mowdaiﬁhornlng we all lecarned of the sud-
_den death of one of the teachers. It was not possible to

. put aside the sense of loss and grief which we all experl-
enced during the first art period ﬁhat day. Those who
wished to eXpress their mood in drawings were given paper
and Crayons.

The results, as shown in slides 3 - 57, demonstrate
how poignantly nine to eleven year olds expressed their emo-
_tions. The drawings possess a sense of desolation. I feel

that the rain symbolized the tears of sédneés while the
clouds served te reflect the.ploom of this unhapny day.

IT we look at slldes t4 and 55, ve obscrve the bare-
ness of the streets. It is hard not to feel that cmptiness
being shrouded by the falling rain. The sense of loss is
genuinely depicted through the use of these images. 'f

it of .the student crying.

Drawing S6 is a self portry

Drawing 57 shows a lonely figurg ingthe midst of a landscape.

Poth convey the loneliness éhat s characteristic of the
mourner. |

In particular, I was deeply noved with the picture
produced by an ‘eleven year old girl suffering from-a terminal
illness (see slide #57). Joyce did not allow me to sce het

drawing until the end of the period. As it was then ex-

plained, the drawing represented what she imapined to have
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. been her father's funeral. Joyce, herself, had not been
__ able to attend. M .
N
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Slide Supvlement

The slide supplement is included so'as to help

) illustrate.various complexions of the art of handicapped
. emp Pp

‘children. The works shown in slides 59 to 64 were done by
physically handlcapped children and, I fccl, are no dif-

. ferent from what normal children produce. Slides GSvto 69

- reproduce pictures in'which.cripplcd children illustrated
some physical disability; Finally; slides 70-72 represent
the efforts of deaf chiidren wvho suffered additional impair-
rent, |

N

The works shown in slides- 59-64 are categorized as

9

follows: . " , ¢
Slide Tvpe of Work . Prodﬁccﬁ_hx
' ' 58 ' draﬁing 7 year old boy.
59 ' painting 8 yecar old-boy
60 paintiqﬁ‘ _ | 8 year old boy
- 61 tissue paper ‘ 12 ycar old girl
\ 62 + ' . print 12‘year old gifl
63 | print ' 15 year old boy

The art 1nc1udod in elldes 64 to 68 rcquires some .
background cvplanatlon . Slides 65 and 66 represent the
work done by a six year old boy paralyzed from the ﬁaist
down, e may'also have had some perceptual difficulties.

-Slide 64 illustrates the work produced during a lesson in
. . ' ¢

e =

511- -
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.which I tried to enbance the student’s own body dmage. <

. :{K‘@'?T.'-?v\‘?‘.lw"’

The sel{f portrait contains considerable facial detail
-~ since faces were’ first dlscussed Pe has ineluded teeth,

/ :tongue, ears and eyebrows. By contrast, the rest of the
-bédy is not as well portraycd. The arms have been omitted
and a brace can be seen on one ;f the lers. The figure
seems to jut af a right'angle as if to reflect the fact that
the arulst himself sat in a 1%eelcha1r. |

Sllde'66 shows the work of an elybt yeaf old pirl at

. ‘_'the same,}esgon. ‘She had cerebral palsy and: perceptual

fptbblemSa ‘As canh be noted, the faciallfcaturegvhave been
i " .. detailed. These features includé.cheek, teeth, and'nostrils.
However,, fhe'body is mercly rgprcsented by a circle.l The ‘
dfawiﬁg hade by a nine year old boy can bcrseen.in slide 62;2/7
‘| | He 1nc1uded himself in the picture and w; can see the cast’ |
on his legs in the lower right hand corner. This last detail
conformé'to the observation made by Dale Ilarris. This author,
nofed that the sc¢lf portraits made. by handigapped children

N cm . 2
would often include their disabilities. 2

¢ e

Slide 68 shows the-wér“'done by an extremely spastic
thirteen year oid boy. e hid llttlc flne motor control
and so had great dlfflculty hlth draw1ng and p\lntlnw. None-
thelcss, he was able to combine the ws¢ of fclt marker with
'the elements of collave for thls mixed media endeavour. In

spite of the econonmy’ of detail I found the end result to have

22.7 Parris, Dale B., Children's Drawines as Voasuros of
Intellectual Maturity, (Harcourt, Brace, and World
Inc., New lork, 1063) pr. 46. o
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considcrablé impact. .

Slidc-GQ reproduces the self pp;traitvdraWn by a
~deaf and autistic seven year old éirl' er 1npassxve facial

-expression Fas been well captuned The eycs stare inte
space.. The mouth, sllvhtly open, nelther snlies nor scowls._
And 1n splte of the 1naw1nat1ve u’!ﬂof paper, I cannot help
feel that the ornamentation at the bottom of the page is

. being used to concea& some untold sccret ..
The self portralt shown 1n sllde 70 was produced. by

a deaf and hyperactlve elevcn year old glrl She spent part

—

of this art oerlod in frantlc éearch of an orange crayon
with which to drai her Tace. She has 1nc1uded her glasses
. and hearing aid in thls plcture. .Her use of lines conveys
ergy a nd ro‘en=nt ‘ - |
The seven year old boy vhose draw1np 1o-shown in
slide 72 had not been able ta hear the épnroach of the car
that hit him, The acc1dent left him conflned to wheelchalr
. and sufferlng imbalance and perceptual dlfflcultles.
"Since hlS family lived in Newfoundland'hg was residqnt

in the school. This made_school'hoiidays the only timegdfor

visiting his family, “%he picture shown in slide 7I- was drawn-

fduting'thé art class vhich immediatgly followed the Christmas

. L . . o . N
break, ] . _ d

lle  had not yet learned enough sign lanruage or flnger
spelllng to communicate with others. Yet he was eager to

descrlbe his hollday experlences.

N -

”ls home room teacher was ablc to 1ntetprct thls pic- "~

[3

ture, Mario had gone hone on the alrplane qhown in’ the lower
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right hand side.: At.home, he rcceiyed}the~0hristmas gift of

g o © a wagon as seen.in the upper Eight hand side. -

I found this>d}awing to be an excellent example of a

v . “deaf child communicating through art. At that time, drawing

v s

R : “was his only means of conversing with the hearing world.

- : . ' ‘
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Conclusion
\ _ L
There was much that I learned and had overﬁome,while
\yeaching in this environment. Amld the chlnglng movement
and bustle of each working hour, llttle time was 1eft for
reflection. ‘ v
In the gtillness of might or the promise of dawn I
‘marvelled at the mlracle of children who required no pros-
thetics. The handicapped seemed normal and the commonplace
had become éﬁwraordlnarv '
"The little thlngs t%at we také for.ﬁranted are ob-
. stacles to be overcome by the handicapped. In sﬁite of 1it,
it was never possible for me to flnd the work depr3351ng
" Any chlld has to be approached with energy- and enthusiastic
hope. This is esgec1a11y true for handlcapped children, ‘
since both the teacher and the pupll must make 1ncreased
é}forts 1n order to make even the sllghteqt procress. I was
very often rewar@ed, as a result, by such events as seeing
the'develppmeﬁt of some new insipght by one child, or the
‘acconpllshmeﬂt of some novelty by ‘another. h
In splte of this resolve I could not help beiﬁv . .
saddened with the memory of those chxldren whose 1nf1rﬁlt1es
progre551ve1y worsened I found it emotlonally hardest to
work and observe those children afflicted w1th Yuscular Dys-

-trophy. 'This‘usuqlly hereditary dxsease nnrmally appears

in the pre-school child, and causes 2 complete depeneration

. -
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. . of the muscular structure. (sge Glossary of Terms).

We have not yet learned to stop

- gress of this disewse. Eythually,the

Y - . hold the simplest objects, nbr can the

head.

The ebullience and spirit shown

Gat me a crayon'", at first bellcd the
‘ V
hls condltlon. Once I asked his class

the inexorable pro-
child ¢an no longer

neck even supnport the

by David-;"Hey Lady!
overwhelming truth of

to draw a memory or a

dream whlch had a strong effect ot them. It could be as

pleﬁgant‘or as shocxlng as they wished.

~When T asked David

’39 teIl me--his "story", he said that it would be a picture

of the time when he was able to walk.

‘It is hard to cope with or express the overwvhelmihg

sense experienced when a child such as

passes awvay.

‘b‘r_'

David evenfually
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There are many Davids
and they all had dreams.

The mémories that were lost,
Never, expressed, ‘
...died.

Your mother at one time must
have had dreams for you.
And they died.

Life is a growth, N
Which moves forward,
Fxplores,

. Fxpands.
Life grows, and then repgresses, -
It traces it$ steps back the
way 1t cdme.

At first the legs,

Then the hands

Then the bladder, and bowels,
Then the chest and neck, .

The eyes close,
Then the very breath,
The circle closes.

Hope died long ago,
And with it all dreams,

David, I still remember you,
Afd your many, many brothers.

¢ -



Glossarvy of Terms =

Athetosis-- A form of cerebral palsy marked by slow,

recurring, weaving movements of arms and
. legs, and by fatial grimaces.

Auditorv reception-- The ability to derive meaning from
- orally présented material.

Autism-- A childhood disorder rendering the child
noncommunicative and withdrawn. )
. )
Cerebral Palsy-- Any one of a group of conditions affecting
control of_ the motor system due'to lesions
in various parts of the brain.
TN

.

" Conductive Hearine Loss-- A condition which reduces the

intensity of the sound vibrations reaching
the auditory nerve in’ the inner.ear.

Conesenital-- Present in an individual at birth.

Cvstic Fibrosis--A hereditary disease due to a generaliied
: dysfunction of the pancreas.
. {

Decibel-- A’ relative measure of the intensity of

sounds; zero decibel represents normal
hearing. " |

\ :

\ ! -

Diplegia-- Bilateral paralysis affecting like parts

: on both sides of the body.

Dysarthia-- | Difficulty in the articulation of words due
to involvement of the central-nervous sys-
tem. - :

Dyslexia—- Impairment of the ability to read.

Haptic-~ Pertaining to the sense of touch,

B . ~ 1 . ‘ M '
Hemivlegia~--~ Paralysis of one side of the body.
Hyperactivityv-- Txcessive mobility or motor restlessness.
Kinesthesis-- . The sense whose sense organs lie in the

muscle, joints, and téndons and are stimu-
lated by bodily movements and tensions.

ke

[I0%
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Glossary of Terms (cont'd)

Menoplegia-—- Paralysis of one hHody part. "
Muscular Dvstronhy-- One of.khe‘more common diseases of .
/ : muscle. It is characterized by weakness :
‘ S and atrophy of skeletal muscles with in- 7
¢ . . creasing disability and deformity as the
disease progresses. ¢
Parapleria--~ Paralysis of the legs and lower part of
' the body; both motion and sensation being
affected. : ’
Phoneme-- ‘A speech sound or closely related variants

commonly regarded as being the same sound.

Prosthesis-- The replacement of an absent part of the .
body by -an. artificial one.

. .
Sensorv-neural hearine loss-- A defect of the inner ear or
the auditery nerve transmitting impulses
to the brain.

Na -
. Spasticitv-- Fxcessive tension of the muscles and”
. heightened resistance to flexion or ex~
‘ * tension, as in cerebral palsy.

.Spina_.bifida occulta-- A defect of closure in the posterior
bony wall of the spinal canal without
assoclated abhormalit inal cord
and meninges. ’ '

* The definitions of these terms have been taken from
Kirk, Samuel A. Tducating Fxceptional Children, 2nd Edition;.
(Houghton Mifflin Co., 1972). K

N, - r
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The tqﬂ’iuthors that deal directly with the art of

handicapped children are Zaidec Lnndsay and Donald M. Ahlin.

Zaidee Lindsay is an art tecacher vorking specifically

with “exceptional children. lice bouks are very much to the

point and seem to be geared to ted wchers of cxceptlonal Chlld-

ren. ller books include:

Art _and the Handicapved | ,hiﬁi
{Studio Vista Publisiiers,
Great Britain, 1972)

Art “or Spastics, (Taplinger
Dublishinﬂ Co. Inc., N.Y. " 1966)

_Art_is for XY, (sz}fnre—
Publlshlnn Co. Inc., N.Y. 1967)

In these books Zaldee Lindsay discusses th

o

1

c difficuities

encountercd by.handicapped chi'[d—ren.&She stresses the neces-

gity for art activities, and how 1o introduce thew and adapt

them for special children. The bhooks are project orien

covering a variety of projects. The activ
prlntlng, paxntlng, carving.

Fach project is briefly introduced

jties include’

specifying the

pedagochal and therapeutic advantages: The author also

deals w1th materlals -and leFLcultlcs tha

»

mig ~encounter. The books are very brief

cuss approaches in'teaching_urt to the han
" The other hook that dcnlﬁ_spccific

capoed children is Uonald M. Uulin®s

t the children

ted,

and do not dls—'

dxcapped, :

ally with handi-

('

Tt

RS- FRRTRE

L et g

e e e I

PR e

s

L



“PooR CoPYy) 7 .

' =

62

Art For Fxcentional Children
. (William C, Brown Co., Dubuque, e
" “Towa, 1972). K ’

This book reviews varicus handicaps, e.h.ISpastidity, cere-
" bral palsy, retardation, eté., and sh?ws-example; ;{ gét
done by these children.. ' _ L - :
The book does not deal directly with teéching art to
e - ; exceptionq’ childrén. The author interprets'the art done
' ‘ ﬂy these child;en,ﬂstreséiﬁg thé‘péydhoiogical problems Te-
| véaled through their art. 1 %ound these‘ihterpretatiqnsJ-n

moré suitable to art therapists, than to art teachers.

Stitcherv for Children, by
Jaqueline Fnthoren (Reinhold
Book Corp., New York, 1968)

‘The author has included a chapter which deals with teaching

stitchery to exceptional children. *'The book is concise and

- ) oo -
well illustrated. Information is included concerning ma-

.terials,.their uses, as well as what children arc capable of

{ doing at various ages.

. o ) v -
Learning and Teaching Through
Avt _and Crafts, by Allan Cotton -.

sy and Frank Haddon (B. T. Batsford .
.  Ltd., London, 1974). .

...If freedom has to be learned, |

then the.more backward.a child is

the more ‘difficult it will be for . :

him to acquire freedom of action, _

Qﬁr his own inner resources are o .
at much more limited. (pg. 43)

This is an excellent book on art education, -The boolk

first approaches the teaching of art in thebry, and then in

»
. b .
~ ing cxpericnce, froM/which they were able to abstract theories
. ’ Co

and guidélines.

practice. It is obvious that the aathors had extensive teach-
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. "The.authors deal with various m;dia, descfibiné fheir
uses, possibilities, and their pedagogical éiknificance.
They also include a cﬁapter on teaching art to retarded
children. Here again.é; find philesophical aﬁd pedagogical
guidelinés which explain how most of the information in the
book can be adapted to the teaching of slow learners. It is
‘a pity that the book did not deal in greater detail with the
excepti%nal'child. y ‘ - - |

"~ A book that is useful to teachers of handicapped

children, ra@%arphers in that area is Art Therapv: A Biblio-
rraphy, compiled by Linda Gantt and Marilyn Strauss—échmal
(Georze Washington Univ,, Washington D.C;; National Institute

of Mental Health, 197&); This book is well indexed, giving

informatien on current literature in the area of art, therapy,

e
and special education.
Other books, which were on art education or related
s .
topics, which are not concerned with the handicapped, but

were helpful nevertheless are:. Lowenfeld's Creative and

“

Mental Crowth; Analvzing Children's Art, by Rhoda Kellogg; -

The Child and His Image, by Kaoru Yamamoto; Young Childteﬁ_

and their Drawings, by Joseph Dideo; apd Psychologsyv of Child

and Yoﬁth_Drawings,‘by Helga Eng.

These books trace the stages of-develoﬁment in child-
ren's drawings and paintings. They were useful for the pur-
pose of "Cémpafing" the "normal" stages of development, with
those of the handigapped children. Rhoda Kel&ogg's'book wés
-especially heipful in comparing the develqpment‘of the bodf

L
schema in normal children, with that of the handicapped.
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Many art educators mention teaching art to excep-
taonal children. However, the information is often general
to the point that it is nof-applicable.' I cite, as examples,

the writings of'Lowenfeel, McFee, QégﬂKellogg with resgpect

I also found some books which do not deal directly
with teaching art to exceptional childrgn. The books speak
of the children's negds, their families, and thfir educa- -
tional requirements. - .
I found'the<f;1lowiﬁg books to be most useful:
Barbara Herberholz, Early Childhood Art,
(Wm.*C., Brown Co., nﬁ%ﬁaﬁzj“iiﬁszfi§?27
It is an bxé@iient book that is pertinent not only to teach- : i
ing art to young childreh,,but older ones as wéll.' Its con-
cern lies not only with doing art, but lobking at art and
developing an aesthetic awareness. It iéwﬁéiiﬂwritten and
profusely illuétrateh‘with chi}dren'g art work. The book .
also inciudes an excellent bibliogréphy.
| Many of the‘ideas méntioned in the book can be used
with handicapped children, as they not only are simple t&p
uée but also have great pedagogical value.

Ways. With Art, by Harold Stevens,
(Reinhold Publishing Corp. N.Y. 1963)

This book in the hands of a good teacher, offérs extensive~j
possibilities in conventional media. If and when a class is
ready for something different either to revive them, or re-
new their interest, this book may be worth looking into.

. It explains various techniques and their use and appli-

cation. Extensive illustrations of each step are provided
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P w1th each technlque. Some of the’topics*covered include =~
draw1qg,‘sﬁ%nc;lingixprlntlng, 3D- des1gn, etc. Each -

topic's p0331b111t1es with the materlals is dxscussed.

(B.g. 3D desxgn 1nc1udes welding w1th crayons, wire and plexi-

' giass).
' Art Plus, by Ronald N. MacGregor,
University of Alberta,  (McGraw Hill
¢ Ryerson Ltd., l977)

"This book. is geared to elementary and.high school students.
It deals with concepts and ways of seeing rather than "how
to do -things". Some of the subjects covered in the book
1nciude pe;ceiv1;g, materxals, environment, etc. Theée sub-
jects are treated first as concepts, “and later how these
concepts can be leefned through art. Many ideas given are
imaginative .and open up new ways of perceiving. ‘

Also included is a very useful appendix whlch deals
with both materials and projects. It is an excellent book .
to have since it can well serve as a resource book that
will last for many .years, always revealing a new 1dea
Visual Education in the Primary School,.

by John M. Pickering,- (B.T. Batsford
Ltd., London 1971)

In this book the author seems to be interested in children
1earning to perceive and becbming aware of their'environ&ent.'
Onée this is accompllshed then art can spring from these
sources, but these sources have to be opened up and explored..
Children are encouraged to become aware of all their senses

and to transfer that knowledge to art. This book is useful

to a teacher who wishes to enrich the child's sense perceptions.

As this is important.with handicapped children, this book ‘\

Lt
iR
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_would be' a great help to those who teach exceptional child-

rens 0+

: Handicap: A Study of Phvsically

oo . o Haundicaoned Children and Their
- Yamilies, by Joan K. McMichael

(Staples Press, London, 1971)

Most of the information is compiled through questionnaires
and interviews. The author stresses the psychological ef-
‘fects that a handicap may, have on a-child and his family.

-..2 physical handicap, of itself,

eonstitutes an ermotional hazard and

sponer or later will become an emo-
v Ny tional challenge both for the child
o - and his family. (pg. 15) :

The presence of a handicapped child
in a.family affects all the members
'.\EE that family, not only the parents.

(pg. 99) " . .

With this in mind the author reveals the problems encoun-

3

tered, and Provides a better -insight into the problem. :

N I'ducating Tixceptional Children by Samuel Kirk, deals
~with different groups of exceptional chiidrep.L~Bliﬁd,_deaf,
crippleﬁ, ahd mentall& retarded chi}dreﬁ.haﬁé their needs

"hnd educational ﬁ%ovisions'described. Samuel Kirk also
suggests prog;ams for rehabilitatingAthe handicapped. The ;

book is much too general to help with any specific problem,

but it offers a good introduction into special education.

In The Special Child by Harold Michael-Smith PhD.,
— ' .
.and Shulamith Kastein, the authors discuss the psychological

needs qf-handicappéd children, public attitudes to the prob--

1eh,.and'a156 offer a'fgalistic'phiIOSOphy towards rehabili-

tation and coping with various héndicaps.
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Dr. Silverman-et al, in the book Deafﬁéﬁildf n,
trea;s_deafness not as a sitkness, but simyi} as another
variety of human expression. Thus the dﬁgf child is to
strive towards an individuality ratﬁef than trying to emu-
late a hearing person. Silvefman stresses crea;ivity as-a
unique way of expression'and emphasizes the need for grt.‘

- ' Unfortuﬁately, he does not offér any practical-spggestioﬁs

for implementing an art progrém for the deaf.
R M E_'

The Young Handicapped Child, by

Agatha H, Bowley, PhD, F.B. Phys S.,

and Leslie Gardner, (E & S Livingstone
. JLtd., 1969) i

The deaf child is likely to be par-
ticularly active in touching and
moving things..., since touching and
close looking at things is a way in
_ ) which he makes up for his lack of
T ' speech and the fact that he cannot
have things explained to them.

This book deals with handicaps which include deafness,
cerebral palsy, blindness and autism. Each handicap is
treated in great detail, defining the terms, problems in-

¥ . C
volved, -and the development of a handicapped child.. The
book limits itself to the élinicéllaspect, rather than
delving into the emqtional ﬁroblems that the children may

"~

encounter.

It is-helpful.as an introductory‘bobw sihcé it_aiso
includes an extensive bibliography on each ha;dicap presented..
I feel, however, that it has to be balanced ﬁy another book
which also describes the children's emofiongi make up.

Deafness, by .David Wright, .
nggiﬁnind Day Publishers, New .

York, 1969)

f-
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This book deals with deafness from personal and his-
toricaf points of view. The first part of the book recounts
the experiences and 'struggles of David Wrigﬁt&iwho has been
deaf from-his eariy childhood.
In the second part David Wriéht reviews the history
of deafness, and education for the deaf. Later on the Author
ﬁotes‘the research and scientific knowledge available on deaf-
ness.

The book is well wrltten, riving the reader an in-

_ sight into the subject' of deafness rarely obtalned from

books written by hearing people.

Activities for Intellectually
liandicapoed Children, by Michael

. Ahrens and CGrant Scott, (hhltCﬂmb
and Tombs, 1975)

It is a little beok, more‘like a handbook in which various
handicaﬁﬁ\are listed and best activi?ies supgested for these -
problems. . . |

Some of tﬂese ac$1v1t1es are spec1f1cally related to

art, others are not, but are useful to know 1f one is to

work with handlcapped children.

-

Other boéks'which elucidate the world of the hdndi—
capped are: ‘ ' .
The Deaf Child and His Familv, by -

iR Susan Gregory (John Wiley & Sons,
- hew York, 1976) .

This is a study of the deaf child and his family.. Most of
the information in the book is collected through 1nterv1ewq
and questlonnalres. The value of thls book lies in first

hand responses on the subject matter. The arcas covered in
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tlie book include the child's everyday life, his relationship
with his family, siblings and peers.

. A book which deals with handicéppéd children is

‘ ‘ ' The Non-Verbal Child (An Introduction
i to Pediatric Language Pathologv, 2nd
oo : ed. by Sol Adler PhD. (Charles C. '
R -0 . Thomas Publisher, Sprxngsflcld, T11.,
. -U.S.A., 1975)

This is a textbook dealing with verbal cbhmunicafion\anq its

pathology. The information in it is very ﬁr#cise, ﬁell$
defined and structural. The author.inéludes normal ;ﬁéééh.'
dévelopment and the abnormalities that may occur.

: Since the second part of the book deals with hablll—
tatlon, the aﬁthor outlines the needs of the various dis-

‘ functlons and how they can be cnrrected throuﬁh varlous

. [means. Some of the metheds used 1nclnde art, music, plav

therapy, drama.

Y

The author outllneq the needs of the chlldren and

. ways in which art can be used to help He mentions severalgk

pro;ects which are espeCLally suited to these children."

&

The book also has a source llst, case hlstorles, and an .

extensive blbllography.

Yor a more extensive llstlng of books, see the Blb-‘

llography. , L> IR .
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