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. ABSTRACT ' .
Hazelyn Ross /
: A COMPARISON OF THE EFFgCTS OF
AURAL AND VISUAL MODES OF PRESENTATION‘
OF MATERIAL IN A TEST OF PRECIS-WRITING SKILLS

ON GUYANESE HIGH SCHOOL STUDENTS

o

: I .
The.present study explores the relationship between

/
students' scores on the aural and)vieua1<modes of preseﬁtatien
of ‘a test in précis-writing skills.

Ajpre]iminary-experiment was effected (n = 22). A mdin
"experiment was subsequent]y carried out (n =31). Ss of the:
main eXpertmenta1 group were h1gh school students, whi1e Ss of
the.pre11m1nary exper1ment were undergradyate students,
enrolled at Concbtdia Universdty,-. o .

Ss were divided into two groups. The experiment compr1sed
two phases. In Phase T, \Ss 1n Group I organised their

1

reSpons€5 from Aural sources, wh11e Group IT organ1sed their

‘responses frdm visual sources, This process was reVersed for .

(Pﬁasé I1. Results of only the main experimental group are

q
discussed. Ss scores on the dependent variables were co11ected

and anaiysed, using F and correlated_samples t-test. The test.
of the hypotheses support the superiority of the visual mode

of presentation. t was statistica11y significant even at x

.0005 (on the t°§£0\5C°*95) An kxam1nat1on of Ss scores over

tr1a1s shows no significant improvement in the scores.
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mode, several factors may have influenced Ss-scores, notab"liy,
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CHAPTER I

-

'INTRODUCTION

I: THE PROBLEM -

¢

Finding optimé] strategies through which to present class

‘room-instruction -has posed, and continues to pose, a definite

~challenge to educators, in particular those educators -who are

N L
concerned with the design of instruction and curricula.

\ Prior io the mid:}95Q2q>‘which saw the emergence¢qf what
is 1abe1]ed4audio-visua1 instruction as a regular and legiti-
mate component of classroom 1nstruct1dn, material was usual]y
presented to the student by e1ther of two formats, e1ther.1n -a
visual mode Ei.e. in the form of prlnt) or in an aural mode
(1.e by means of a 1ecture) ’ .

The -advent of the electronic media - radio, film, tele-
visfoﬁ,‘aUdio-tapeg, slides and now the computer - and the .
indqrpofation'of these media into thé educatioﬁa1 situation,

-

has not only served to diversify the modes of presentation of

instruction, but has also generated much debate among educators,

o

on the possible ways by which these media ought to Qe,incok-

porated into the educatiomal situatian. Cohsequent1y, mqst»

* studies dea]ing'with optimal modes df5pfeseq;ation of instruc-

B
tion are, in the ma1n, concerned.with a comparative juxta-

pos1t1on of one form of the electronic med1a w1;H’the print
media. (see. Carr1er and Clark 1978). }

The hypothes1s on which most tra1t/treatment stud1es
A . i

I3

.
b siciidl
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‘ ,modes of presentat1on of the 1nstruct1ona1 mater1als On ‘the o \ s

. Ausubel (]953 1968) put forward ‘the theory that "advance

J 2 -
. \ '
R 4 » P
. . . ' . » -
.concerned with 'mo presentation' have been predicated, is

best expréssgd\ii:-“"persons having high verbéj skills will

> learn best from verbal pfesentatioﬁs of,infppmhtion, while ~ =

spatially skiJled individuals will learn most from .spatialily ‘ t

- R
L4 * v
. ',. L BN S

oriented instruction" (Allgn, 1975) . .

-

On the one hand such alhypothes1s “acknowledges the (

’

e;§s@€ﬂce d?‘ﬁ:por d1fferences among 1earhers with re§pect to ‘ L
?’ e
the1r enterlng capab11#t1es and or1entat1on to partwcu]ar

’

other hand theor1es ‘have also been presented which, the authors
1ns1stﬁ=can serve to opt1m1ze learnung for the maJor1ty of " ] ‘ %
learners regard]ess of preferred perceptua] modes. Among these ?
are the theor1es of Ausubel (1963), Mager €f362 Rothkopf (1965); ¥
Gagné (1968), Briggs (1968). A 3 ' ’ ‘ '

}n explor1ng the psycho]ogy of mean1ngfu1 verba] 1earn1ng,

orgahizerS*wou1d aid the Tearner in the.assimflatiné of the .
- &

materials to be learnt." The use of advance organizers have

béen criticised on the grounds that their definition and
copstruttion are vague, thereby elloeingl$arying conceptions °
of what an organiser is.(see Earnes and c1aweon:i§ZS;QHartIey‘
and Davies, 1976)" 'Ausube]'(1978f defeﬂdslthe usé’of the
‘advance organﬁzer, defining these as “lpxroductory material at

a higher level of abstractlen, genera11ty and 1nc1us1veness'

than. the 1earn1ng passage 1tse1f "
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'frOm textua] materials. Tukey (1968) suggests that among the

“most 1mportant fadtors influencing learning from text are

o

R Rothkopf (1970) in~describfng those behaviours which allow -

1earn1ng used-the term 'mathemagenic behav1ours "Questions,"

~, . R

he c1a1med "stimulate such behaviours. The effects of
duestions and the mathemagen1c behav;ours they st1mu1ate, on
- the process of learning from textua] mater1a1 " have Been the
subaécts of studies by Rothkopf and Johnson (1971), and
R1ckards and Divesta (1974)

The BehaV1oura1 ObJect1!e has been propounded as another'

"neans of improving .student learning. (Mager, 1962). Its

.
acceptance has’ not beenlwithout controversy however. (see: -WV’_

'.McDona1d Ross, 1974;‘M1tche11, 1972), for a refutation of the

‘ [

“mis-use of the Behav1oura1 ObJect1ve in 1nstruét10n

¥

A1terhat1ve methods of orderﬁng the content of textua1

v

~'mater1a1; have been proposed by GagnQ'(1968, 1971) 3 Gagné and

Briggs (1974); Huntley et al (1976, 1977) " These theorists

.

propose a hierarchical order1ng of the mater1a1 ‘to be studned
* thereby eliminating any gaps.in the studegts know]edge and

‘ increasing their-potentia] for retent?on of their ﬁearning;

From the conc1us1ons of the various’ stud1es, it is

obvious that several factors infllence 1earn1ng and retention

[

"1: The 'difficulty" of “the' material (1 e. its.
'readab111ty) (for an indication of how 'diffi-

. . culty or readab111ty is measured see: Weltner
S, (1970). ‘ , _ ’

2:  The ability of the individual with respect

¢

- . ‘ Lo o
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LANGUAGE AND RETENTION

to the useof 1anguage

3: The amount of. t1me engaged in 1earn1ng or
studywng the. text.

4: The strategy used by the’ 1nd1v1dua1 when
¢study1ng the. prose material.

These, and other studies, sérve to provide a theoretical
and methodological framework for the stddy of‘iearning and
Fetention frop textual materials. .

5’

‘ . o : : ,
The study of Iearning and retention from aural sources

was pioneered by Rankin (1926). ,fn'this”study, a doctoral

disseriation, Rankin found that for;y-five (45%) per cent of

all students' learning was achieved through listening.- The

resemb]ance between the’ unﬁvers1ty population and the general,

»

adult p0pu1at1on a?1owed Rankin, in his op1n1on, to genera11ze

* his find1ngs to the total AduTt population. Similar findings

e been reported by Knower et al’ (1945) and more recently
by. Arrasjid (1973). o "’ oo
Rankin's. flnd1ngs underscore the general 1mportance of
the aural mode of preSentat1on of 1nstruct1ona1 mater1a15
A c1ear separatxon must be made- between 1wsten1ng and

hearing, two major components of. the aura] mode, (the other

; maJor components are, of course, speech and language)

Barbeé. and Myers (1971) define 11sten1ng as "the process

1]

-

d/ N \

’
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of react1ng to, 1nterpret1ng, and relat1ng thgvspoken 1anguage‘
in terms of past e£5er1ence and future courses of action.

This definition c]ear]y'de]imits the act of listening as being
"more thap passive partic}pation, more than juﬁt heari}g, which
'a1though it 1mp11e; a react1on, does not necessar1ay ;ean that
any 1nterpretat1on is made (Ear]y{ 1966; Duker, 1966; Barbé and
Myers,‘q971Y. Listeniﬁg, Barbé and Myers insist, is }ea1Ty an -

individual, creat#vé act. Each 11stener, they claim, brings to

.the Tistening s1tuat1on his exper1ences, personality, menta] set,

and manher of thinking Every 1nterpretat1on, thereﬁpre, is the

w

result of processes péduliar to the 1nd1v1dua1 thus, while a

~class of students migﬁt all listen to.the same lecture, each

student will arrive at a different interpfgtation of that‘présent-
ation. \ | ' |

The signifitencé of Ba&bé énd Myefs' hyPQIHésis‘v};-a-vis
instruction lies inlthé fdct that thé'aura] mode might rébreséni P
a'fess gfficieﬁt mode of presenting Tnétruction,:siptg many
students do interp?et the material in a manner different to the

lecturer's intent. Thus it is 'important that some systemmatic

form of training in -listening (and in Rhetoric) be included in -

the curriculum.
Comment1ng on the roTe of 11sten1ng in education Cr1nk and.
.BUnt]ey (1971), note that "in the pr1mary grades much more .

1earn1ng is rece1ved by 11sten1ng than by read1ng ) Althpugh

< . A

. the va11d1ty of this finding can be questwoned i. é T it is

e
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bossib]e that more of the learning which‘was‘ﬂested for could

*
B e

~'have been rece1ved by 1jsténing5 it is noteworthy that they

a1so observe that "as Tearning intake from reading increases

SHPPEEL PR
»

in the 1ntermed1ate and upper grades the necessity for careful

il

'(and) discriminating listening also increases." They state
that, listening is the first communicat%on skill, (the T
communication skills they consider to be: Tistening; reading;«ﬁ'
writiqg;gepeech), and they observe that there is an.inverse
ré]ationshﬁp{betdeen‘duantitiy and quality of 1ietening in

the e1assr05m i. e; as 'the quant1ty of 11sten1ng decreases,

the demand. for quality in. 11sten1ng increases: ’ ' - ™~

There, therefore, seems to be a ]egit1mate‘cesé for the o
.inveStigation of.fhe intefaction between the partice1ar mode’s ‘
of presentation which involve these communicat}gn‘ski11s and-
the order in which such ski11; develop. o

Studies which have contrasted and compared the nature . | 3
ane ehe guantity if 1pformation comprehended through readipd
and listening include those effected by Young (1936);
Sbearritt (1962); Abrahms (1966); and Young (1973). ' The data '!;
ga1ned from these stud1es failed tq estab11sh a clear
super1or1ty d% either que, aofaet which ¥oung (1973)- attr1bufes

to the d1vergences in the tests used in these stud1es b

.
. 4

g
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II: THE RELEVANCE OF THIS STUDY TO THE DEVELOPMENT OF

v

EDUCATIONAL TECHNOLOGY. C

‘

4
L ot v s 2 e WA et ik

"Educatiofial Technology, as a‘field of study and kﬁow]edée,-
" subsumes a number'of diverse roles, which are bound.by a common
core of academ1c foundatwons and profess1ona1 experience." e
(M1tche11 1975). Consequent1y, one might reasonab]y expect a
var1ety of concerns to be'attached to these d1verse ‘roles.
In as much as this thesis addresses itself to the problem
of 1ncreased eff1c1ency and effect1veness in the teaching-

- learning process, it becomes re1evant to educat1ona1 technology,

wh{gh.as an area of researcﬁ into and development of solutions.
to,gducatfpnal,prob1ems‘musf, necessari]y, aadress itself to
questions concerning aptfma] strategies for the présentation of : |
.1nstruct1on ! o
The present study fa11s under that part1cu]ar branch of
) equta;1ona1 technology which is 1abe11eﬁ Ins;ruct1ona1 Design. ) |
Iﬁstruct{ona] Design, exp]icafed by Mitche]]_(1975), |
.ponderned with."designiﬁg effective 1earn{ng systems."
Accofding1yd this‘invo1ves "the specification of jnstrucffona]
objectives; selection and arrangement of instru;tjonal -
communications, materials anq activities; implementation;

- . ' T

underétand%ng of "the underlying research in cognition, 3

‘perception, motivation and mediating processes." . .

2.
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v The objective of  this study is best expressed in the

question raised by Duker (1966), spec1f1ca11y "Is learning

more efficient by ]1sten1ng or by read1ng7“ The question is

not a trivial one, the voTume of research re]ated to th1s ques-

.

tion dispels any such not1on, but it is to be poted here that - |

the great ma30r1ty of research is concerned -with read1ng. B&»
& ‘ ’ , Lo
contrasting the results: obtained through the two modes of S

preéen%atioh an attempt is being made here to discover some of‘

-

. the underiyind conditions which faci]ifate 1earn1ng in the

particular educational situation. oo

Hopefu11y the results of this study w111’ver1fy certain

.
;theoret1ca1 hypothes1s concerning the use of e1ther mode of |

- ) ‘ \
presentat1on ' ‘ \ . ,

In th1s researcher's’ op1n1on, no test can acCurate1y

\

“reflect the full extent of e1ther the testee's know]edge or

,1gnorance,\consequently it;?s not expected that all student{

wou]d function at oﬁtima] competehce However, the conétruc-

t1on of the.instrument, (a sl1ght1y 1mproved vers1on of the

test constructed by Huntley et al, 1977) shoqu a1d some
-

students in rea11s1ng the1r capab111t1es This should a]low

some ya1ﬂd 1nferences to be made with respect to the resu]ts

a

et e b g e =
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© SUMMARY ' .
o .

This chapter .has introduced the problem, placing it into -
context and defining its educational parametéers. It has also
seen the definition of the objective of the study with the
projected ré1evance-to Educational Technology, .and speciffcal]y
Instructional Design, being Taid out.
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-researcher's opinion that it is not surprising to find that

. ‘ CHAPTER I S I

- . 3

REVIEW OF THE RE&ATED RESEARCH

-

INTRODUCTION

‘Various studies have been effected in the area of the
Language Arts. (The term LanguagesArts encompasses the areas
of: Read1ng,.wr1t1ng, Speaklng and L1sten1ng) The majority of‘ o
these stud1es have addressed ‘only one. component of the .

Lanquage Arts -- explor1ng the relationship between_variables'

 pertaining to the particular Language Art.-

Many of these studies are concerned with Reading.

r

Reading, which has progressively come to be regarded'aS-i

the most basic of the three R's (i.e Reading; writing;

‘ ?
Arithmetic)” is, now, regarded as a right rather than the

/

Cluxury it once wes (see: .The Experimental World Literacy

Programme: U.N.E.S.C.0. (1976)% For this reason, it is this ,
. / . .

studies w1th1n the Tlanguage arts have emphas1sed the study of

read1ng. This is in agreement with Cohen (1976) ,
A s .

»




DELIMITING THE PARAMETERS OF READING

Perhaps, not surprisiﬁgly, much 5f'%he literature on | ‘ !

?eading is.concerneq with'the(acquisitidﬁ af the skf]] of‘ o
readingl Acquiring reading- ability is viewed as a problem, @Qm?

“J  not only by,teachefs and'parents, but by the qarents themselvés.
Smith (1973) observes thét, "To many geoble today - ch%léren,
parents, teacheﬁs, researchers and politic%ans L read?%g is a
problem. There are ﬁnndmerab]e books and papers and conferences
on the topic of the problem of reading."’ |

- Various soiutions to the préblep have been propﬁsed, most

of these are cbhcgrned with 'improved’ instruction. Smith (1973). i
s Accordingﬁy; several strategies have been proposed to aid the

N

acquisi%%on of readigg ability. Included are Dahl and Samuels
'Hypothesis/Test' stfategy, (Dah) and Samuels,1977), which

involves bresenting to the Tearner, four steps, representative

of four particu]aq'skiﬂls which facﬁfitate the acquisition of

( . :
reading ability. - : . . .
Alternative strategies.have been proposed by Durkin (1972)f '
, ‘ $ . ‘ ' (
and Samuels (1974). While Durkin explores the use of Phonology
hY

. % C e S . .
in the teaching of reading, Samuels is'concerned with the.use

“

1

of higrarchal subskills in the reaﬂing1acquisition procesé.
Psycholinguistics, and particularly the school of

" “'geperative transformational' linguistics, a cognitive apprdach,

which was initiated by Noam Chomsky,1964;1965), has been

)

v

' o ' .
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exp1ored as one possible avenue 1n\the acquisition of readin

ab111tyﬂ (Goodman, 1970; 1971; SmLth, 1973, Torrey, 1973)‘

!

P R U S NI SRR

From these, and other studies, several conc]us1ons have
N ‘ 1 P

-been made concerning reading:. These 1nc1ude Sm1th S - (1973)

observat1ons that, "Read1ng is not pr1mar1]y a.visual process
" “Two kinds of information are involved in read1ng. Smith terms
the first kind of informationxVISUAL information, or in his terms, |

"one that der1ves from beh1nd the eyeba]]

B I Y PV SRR NPT S P

The second type of 1nformat1on +¥s termed NON- VISUAL
information or what is’already known about reading, about

-1anguage,‘égd about the world 1h'genere1. It seems to follow

logically that reading is ihfluencehfby‘socia1 variables

s s L oty o g ¢ NSO i+ At
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«

. actin§ updn the reader. In fact, EntwistTe (1974), theo?ise&
.3 .
that "a11 facets of the mu1t1-faceted activity we ca]] 'reading'

LY

are influenced by soc1a1 var1ab1es -\such things as views of,

] AN

"one s social group and one ‘s blace in it, things in the env1r0n-1

[

. ment to which one pays‘attentian, the social .reinforcement one .,

{
i
i
1
1
[
i
1
¥

- gets - for the visual cues- the child ‘attends to, the variant. -

!
3

\‘,of syntax he knows, and his store of genera1 1nf0rmat10n a1l

depend on what soc1a1 group ‘he be1ongs to. .

G1ven the concern withrsocial vam1ab1es, it is not
"

h surpr1s1ng, therefore, that many researchers "have concerned
b

themselves with the read1ng 1nadequac1es of groups perce1ved

as disadvantaged (Torrey, 1973; Simpson- Tysonﬂ 1978; Cureton,

1978; Cagney, 1977). Torrey's work with such a disadvantaged '

1]




,/,

-

youth Aed,héf to conclude that:-

, 1: Reading is learned, not taught.‘

f 2: The key question in reading is - "How does
| sometﬁﬁng I can say look in print?" or, vice
versa, ."What does that print say?"

.3} However useful high verbal-ability and high
cultural privilege may be “in stimulating
reading neither is necessary."

» There, thus, exists as in mosi facets of education, .

L]

considerable d1scuss1on with respect to optimal strateg1es

of fastering the acqu1s1t1on of reading ab1i1ty On the one
/

'hand it 15 proposed that read1ng be taught as a separate

‘subJect, while on the other,hand proponents can be found who °

.

w111 argue that this is gnnecessary, (Sp1gge1, 1968) .

“:ﬁ The question,'howéyer, does not merely end there. The

very nature of the readinéaskill fosters other ddéstions"

-

Kinsbourne observed that "Reading i$ a sophisticated and
\—’\ - ' . . ) * '
widely disseminated human skill. 1Its acquisition and its

v
«

f]uént exercisé must be coh§idered separate]y " (Kinsbourne,~

2,

1974). Accord1ngly, the question of. how f]uent readers

l
operate has preoccup1ed studentﬁ of human 1nformat1on processwng
(SLppn, 1967, 197%; Venezky and’ Colfeet 1970). The prob]ems

of the adult learner have been 1nvéstigated, and while these

existing," exper1menta1 f1nd1ngs are. 1ncomp1ete they are by no .

means neg11g1b1e (e g Posner, Lew1s and Conrad, 1971).
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Developmenta1 bsycho]ogiet have concerned- themselves with
the quest1on/of how chleren learn to read but while there has

been some indication of. $ow readung might be taught (Bond and

. Dykstra, 1967; Chall, 1967), there ex1sts, nowhere within the

1itera§ure, any certainty about how'reading is learned. (Singer

and Ruddell, 1970; Williams, 1971). (see Kinsbourne, 1974).

THE SKILL OF L\§T£NING

"P
%,D ‘ A

With listening, as with reading, research has been

-

varied. However, unlike the language art reading, the 1angyage
art listening has not been as extens1ve1y researched The .
reason - for this. appears to reswde in the part1cuypr outlook
with which listening has, trad1t1ona11y, been regarded Un]ike
read1ng, 11sten1ng has never been regarded -as a skill or an q
art wh1ch sould be taught It should,net be surpr151ng, o ;
therefore, that 11stenrng as ah area of study and reseerch has
not been as extensively explored es some researchers seem to
feel necessary For example, Cohen (1976) .makes the point
that "emphas1s has been p]aced on studying read1ng,“ wh1ch she.

L

descr1bes as “the “1esser of the two recept1ve commun1cat1on

" modes " (1. . of eading and Listenigg).

Included among tHe resear&h on listening. are studies

1nvest1gat1ng abd 1dent1fy1ng the componeént parts of 1xsten1ng

. (Barbara, 1971; Berbé and ‘Myérs, 1977; Lew1s and N1cho1s, 1965)

g

¥

-
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Studies-using Audiﬁory Devices inciude those by Crr (1868),

-

Kinder (1973); ?ostlethwait (1955) fhe communication procesé ' -

car e ann o et

and the 1mportance of 11sten1ng, w1th respect to the time spent
4
engaged in it, has been researched in the stud1es of Rank1n‘

(1928 1930), Knower et al (1945) Stud1es relating 11sten1ng£]
. wWith other factors have been carr1ed out by Duker (1966 1971),
and Early (1971). _ 8
From the studies of Barbara (1971), Barbé“&md Myers (1971)
and Léwis and Nicho1§ (1965), arfise femera] definitions of the
process ofllistenin@. The most compfete of these definitioné“

is the one sgbmitted byﬂBarbé and Myers, who identify listening
A

as "the process of reacting to, interprefing, and relating the

spoken- language in terms of past experwences and fufure courses
of action." .This definition demonstrates the comp]e*1ty of the
skill and is ana]ogous to the definition of read1ng submitted
by Smith (1973).. In fact Barbé and‘Myers go on to demonstrate |
th1s complexity by not1ng that "v1ewed in th1s manner (i.e. 1in
terms of past exper1ences etc ) it (1lsten7ng) becomes more . B }\;//
than passive part1c1pat10n, more than just hearing. Even -~ ) i
though heatring 1mp11es a'reaction, it does not neceséari]y mean‘

. that any interpretation is made,f cThus, 1nterpretat1on 1s

viewed- as the key factor d1fferent1}t1ng 11sten1ng from hear1ng
Lmsten1ng,_then, shou]d be v.iewed .as. an individual creative s
act, with each listener bringing to. the Tistening ‘situation

his/her experiences, personality, mental set, and manner of '

»




thinking. Every 1nterpretat1on would then resuﬂtsfrom processes,

peculiar to the individual, so that even 1n'a group, wh1ch has

_been listening to the same source mater111§, eyery individual's "

1 ‘ ) ¢ * e ‘Q/
1nterpretat1on would be different.. (Barbé and Myers, 192;

What ba51c concepts about 11stea1ng can then: be drawn?

+

~ )

-
L}

Barbé and Myers posit thd fo11ow1ng - ‘.” " 2

- L1sten1ng ab111ty is an effect1ve way of ]earn1ng

)

Listening ability is governed by the physical,
mental, and emotional status of the individual. -

- b1sten1ng is @n acquired skill, and growth
';' . advances in an orderly fashwonqthrough -
N '"”deve1opmenta] levels. '

L3

.- Listening is said to be of three kinds?
appree1at1ve, critical and d1scr1m;nat1ve o

‘- There must be a purpose for 1]sten1ng,.ahd this
" purpose governs how we listen.

¢ »

- L1sten1ng and speaking are’ c]ose]y relateé.

3

Q

-

. The'éhird concept is very‘impoftant since it implies that

11sten1ng, asvan acquired sk1]1 can be taught :‘ -

- ) : It ig 1mportant to note tie under1y1ng thre;§ of

_motivation w1th1n these concepts. weaver (1972); observed the

.importance to the 11sten1ng process; not1ng that"“Hdw wé]] a "

’ t
person do 11sten, depends’ on two factors h1s 11sten1ng
. SR
—Sg——— hab1ts and h1s w1111ngness to 11sten Weaver also 1dentwf1ed

§

three aspects which, he c1a1ms, perta1n to 115ten1ng - capacity,

wwllfngness, and habits. These aspects, 1t!y111 be noted, are

;
! H
1 ' . \V
. . . .

J‘_
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" not-unlike those oytlined by Barbé and Myers, i.e. the .

- ' :
’ . . . . !
- individual's capacity to listen widl surely be gov?rned by his/

”

“her physicel, mentai.and;emotional sgateé. Similarly, the
purpose of the 1istening\activity (as a-factor in_the ' .

' ¥ \ * X ’
_individual's motivation to listen) would define the individual's . !
willingness to listen. In Tike feshion,.the listentng patterns <

. . — . . ® < - s .
. that the individual demonstrates are direct]y're1ated to his/ !
) 7

her growth and development in the skill. ' ' . ,
}f - Researchers in the area of lTistening seem to gpproaeﬁ

- “consensus on‘these concepts. (Nichols, 1948; Duker, 1971; ' .

3

Early, 197f), thereby allowing these concepts to be%iegarded as

basic premises in the research on listening. - - P

. i
,.Our-concefn here, however, must be with the edugationaﬂ

) ~

e 'imp1ications of the 1istening process, notin the‘sfgnificant
ro]e wh1ch I1sten1ng is expected to perform ?nitge trad1t1ona1 ‘ T

course’of c]assrqom instruction as well as the d1sproport1onate

amounts of time wh1ch.both, students and adu]ts, spEnd in . \

' N - } 4 -
1lsten1ng as compared to- the t1me they §pend read1ng, wr1t1ng‘

n

4 oor speak1ng. (Rank1n,[1926 1930 Goldste1n,«1940, Knower,

L “ Phillips and KoeppeT, 1945). . v ) ;

s

» '-: = A]though }mmse stud1es ‘are dated (Rankin pioneered - -~

research 1nto the.area of 11stening with hlS doctoral research R

t

TThe Measurement of the’ab111ty to understand Sporen Language"f

- more recent studies tend, surpr1s1ngly, not to d1sput&\the

f1gures presented in these o1der stud1es (Petrie, 1961; .




! L
<Y5ung, 1973; Arrasjﬁp; f§73); E]emenfarf‘schoo} éhi]drenﬁ
Arrasjid found, spent more tﬁgn,onEﬁhalf\tHeﬁr day ijste}ing
(to the, téacher),‘high school,students spent ds high as ninety

(90) per cent of ‘their time in listening while undergraduates '

12

spent approximately fort-two (42) per :fjjbof their time-

"listening. (Arrasjid's findings with fegard to underdraduates

t . T,

approximates those of Rankin's in 1930).

Given the fact that so much of the’ student's time:is spent. .

n

in listening, .it seems appropriate for both educators and
r : v - ) ] “ ' .
researchers to examine the role listening is ngguired to p]ay&

within education, with an eye as-to whefher,sys mmatic

»

pragrammes, ieading to 1mpréved efficiency in the skill, could
- .
be organised.

o |

[t is to Be nbted'that, with few exceptions, syétemmatic
tra1n1ng in 11sten1ng as an- 1ntegra1 part of any cur(1cu1um is’
not the rule. The Xerox Llsten1ng Programme provides a ser1es

of exer%ises des1gned to 1mprove the student’s 11s%en1ng D
Aperfo%mance Intended for use in bus1ness and industry, the’

Read1ng Tra1n1ng Centre of the Gu1dance Department ¢f th1s

un1ver51ty,has, for some years now, 1nqorporatedgth1s o

progfamme into its remedial Reaaing Training prograﬁmes, as
part of a general improvement ‘in the student's communication-
ski]]é,'j(Xerox Listening Prog%amme:)copyright, Xerox Liﬂﬁ,

s . . . ' ﬁ N .

1956). - . o | : _
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RELATIQNSHIPS BETWEEN'LISTENING'SKILLS AND READING SKILLS

\

The proées;es of Reading and Listening appear to share

cerﬁain basic skills.

. ThefSequentdal Tests of Educational Progress (STEPj, 1957,

3

identifies and organises listening skills around four major

\

P details; organization of details; meaning of words." An

organ1zat1on which is ndﬁ unlike that proposed by~ Royce Adams

(1976), with respect to read1ng
- Duker (1966), 1dent1f1ed and out11ned the fo]10w1ng bas1c

£

skills, in the STEP L1sten1ng Test The same skills are

g tested in the Nelson-Denny Comprehension Test. B

0y

I7 Plain-sense comprehension:

1: To identify main ideas.
To remember1signifiéant_detéi15.
. To remember the structure or simple
) ‘ sequence of. 1deas. . ,
- ' \ 4: 'To- demonstrate undeﬁstand1ng of denotat1ve '
N ' . ' . anfings of 1mp0rtant words

d \ . hd

FI: Interpretat1on (h1gher level mean1ngs)

1: To understand the 1mp11cat1ons of thg main
ideas; 'to undersifand what the speaker -is
trying.to ddj*to see how the main ideas may,
reveal the speakér's-attitudes and prejudices;
to recogn1se the re]at1onsh1p of the speaker S

% . i : N | T

" aspects of what is communicated; i.e. "Main idea; significant

|

‘statements to other ideas or to common knowledge,

-3

S P TR

Ty

i3

e b At

W TR

Y al e el




4

2 To,understand'the implication ‘of significant
detaijs;'to understand how the details are . ‘g
pertinent to the épeakéf's purpdse; to see i
how the details reveal the speaker's-attitudes,

. biases, apd prejudices;‘to‘see re]atiopships
) among the details and their validity in the ) 2
light of common knowledge. ' ‘

I
n

PN NS

3: To-understand interrelationships among ideas
“and to understand thenorganizatidna1 pattern
well enough to predict what is likely pd follow~

R L P T S SR

4: To demonstréte understanding of connotative
mean{ngs pf words; to infer meanings from ‘
the_cohtexti to~ynde?stand ow words are used 3
to.create a mood or an aee;Zetic feeling. '

i

III: Eva]uat1on and app]1cat1on

ickes

1: To Judge the validity and adequacy of .the
main idea; to d1st1ngu15h fact from fancy;
to distinguish probable fact'from-opinion

" ,and judgement.

2: To judge the extent to which. the sdpportin§
.details accomp]ish their purpose; to:

‘ _d1st1ngu1sh among relevant and 1rre1evant
details; to judge whether or not more
information is needed to prove the speaker”s
‘poine. :

3: To evaluate' the drganization and development
of what is said; to be aware of- self- *
confradiction, to recogaize the devices the,

'speaker uses to influence the listener's %‘
th1nk1ng v

4: To Judge whether or not the speaker has created
. an 1ntended mood or effect - - and if the

la [




2} .

)

speaker has failed, to understand why.

> . 5: To recognise Qiat the speaker wants the
listener to do and to recognise ways.in - ’
which the speaker's ideas may be Epp]ied' ) 4 -
pﬁoper]y in new situations. | . ‘

By virtue of these shared éki]]s, the two processés --

reading and ‘1istening -- are clgsely related. The

»

- characteristics which Duker attributes to Listening are

throughouf the literature attributed to Reading, as well. (see

e.q. EérTy, 1971).

i
>

. \ In fact,‘seﬁera1 researcﬁetg hpve yosired‘a pardllel

. , re]ationship between 1i§tenfﬁg énd read}qg. (Léwis ang'Nicho1s,
1965; Cohen, 1976). _Léwis and Nichols make the claim that,
“Listeningvand reading, the t&o media through wﬁibﬁ mogt of us

QO almost all of our learning, are in many ways parallel

. skills". Two claims are made here concerning Tistening and

rea&jng.- The first is that they are the most important means
. \ .

of learning and the second that they represent parallel skills.
(Early (1971) diagrams the }e1atibhsh1p between those

factors which influence both the reading and the listening ) .

processes as follaws. ' "
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. IS THERE EACASE FOR_CHOOSING EITHER LISTENING OR READING AS

AN INSTRUCTIONAL DEVICE

e

e e Fia Y

v

et -

The parallel Fe]ayionship between the two processes,'

notwithstanding, it is important to note the implications of
' . ' {

several crucial differences between the processes of listening

. . ¥F
R R P

v and reading. )

Among researchers, concerned with comparing the instruc-

6tioha1 merits and demerits of the reading and listening

processes, a consensus seems. to have been achieved. This ' L

consensus sets out certain‘advantageé accruing to reading e.g.
in Reading, the reader js independent i.g. s/he can‘set and .
maintain h%s/her own pace - reviewing,'skimﬁing or. even
stopping'as desired. The listerer, unfortunately or not, does
\not'enjoy fhe samé‘advantages. Uﬁ]ess s/he has the speaker
{ »: ) captive on tape, he or she is at tHe.mercy of the speake?.

Moreover, any break in the listener's attention is potential]y

.

" more damaging than in thelreader's,‘since tﬁe listener méy:
- \
r quite literally, lose the thread of the discourse.
‘ I The listener, however, can obtain meaning from what s/he
? ‘ i hears’by'virtue of his/her interpretation of the speaker's
gestures and mannerisms. (Early,1971; Young, 1973; Lewis and ’
1 . ‘ y ‘
Nichols, 1965). 'Y ,

Given what is known to researchers and educators about

botQ'reading and listeping it follows that platforms, for “the

\ 1




teaching of ]istenihg~comprehension in.schools, have been
‘ ‘ [ ‘
based on the following three factors (see;'Petrie, 1961):

1:  The frequency with which it is used as a means

"for obtaining information.

2: The influence of 1istenin§ ability upon the
other language arts (i.e. Reading; Writing;
Speaking). '

’

'3; The relative lack of efficjency of Listenjng‘
as a means for learning (this refers to the
p*tfa11s outlined on the previous page). ¥

Studies whjch ha&e investigdtéd the factors' or varjables
relevant to the comprehension of material through reéding ;nd
Tistening reveal ro consistent data which would indicate a
génera] superiqQrity of either process as a method of 1earn{ng.
Young (1973), agserts that'"perhapé the only‘feasbnably
consistent finding has been that readingnand\listening skills
seem to be correlated," and he citeé as examples, Young (1936);
Goldstein (1940); Spearritt (1962); and Abrahms (1966).

In.keepﬁng with this assertion, Young poinfs to the |
somewhat contradictory qesq}ts of studies by Young (1936), and

King (1959), which conclude that young children learn better

through listening than through reading, and compares these

”

findings with those of Spearritt (1962), who concluded that
older subjects yield moré complex and contradictory ‘data.
It seems to this researcher that these results are not

entirely unexpected since young children do, in fact, spend

- *
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" 'seems to be conta1ned not only within the test1ng instrument

more .time listening than do older children (Arrasjid, 1973;

Knower et al, 1945).

4

The picths is further complicated when one examines the

'?esults_of such studies.as - Corey (1934); and Beighley (1952),

which found reading to be a superior learning mode. These

results are contrasted with those of® Young (1936) and\Mowbray
. A . \

(1953), which found that listening was superior for learning’

' : . N - s '

material. Still others, (Rulon, 1943; Goldstein, 1940;

Tl

- Harwood, 1955), found the existence of an interaction between

the part1cu1ar mode of 1earn1ng the message and the d1ff1cu1ty
of th; message. Th1s 1ast finding might have as much to do
wﬁth 1earner aptitude and learning sty]e as 1t has with the
dlff1cu]ty 1nherent to the message. |

Rart of the reason for the 1ncons1stency of the findings
(Spearritt used the Australian Council of Educational Research,
ﬁeading Te§t which measured.ﬁhree subskills, while the Nelson-
Denny test;~uséd by Abrahm§2(196§), provided oné general
comprehension score); but.also, within the modes themselves. ¥

Young (1973), advances the argument that "the discrepancy
in.opportunity to either re—read material presented in the s
séétié printed mode or to re-hear material which‘is présented
in the/speaker—controlled aural mode." accounts for some of

the 1nconc1stenc1es 1n the findings. Th1s line of argument

Ted to Young s (1973) experiment wh1ch compared Reading and

1 -~

L4




Listening comprehension and retention when the rate of

presentation is cdntroQ]ed. "His results indicate that under
the particular experimental conditions, neither method seemed _.
superior for the recalling of facts or ideas or for the |

generat1ng of valid 1nferences, with both -Readers and

Listeners scorlng about the same on both the immediate and the

delayed tests.

-Experiments with coﬁtrol1ed speech have shown that while
. i .

the ‘norﬁalL,reading"rate is approximately 275 w.p.m., that

.

it is at this .prasentation rate. that Tistening comprehension

i

'decrezfesnsignif cani]y.

ew do these findings'{nf1uence the present study?

The results, of these studies seem to indicate that any

.4‘ - L)

research into this area ought to take into cons1derat1on, not

only the‘ﬁnherent~d1fferences peculiar to ;he two modes,;but‘

also the purpose of the testing.instrument and the motivation

4
]

of the learner.

In order to e11m1nate some of the ambigiuities, réferred

1
K]

“to on the previous page, vis-a-vis_ the true purposes of those
test1qg instruments used to adm1n1ster[tests.of L1sten1qg and
Reading.Comprehension,(Ehis stqdy prOposes‘to hgld phe test
}nstrument constant while yarying the mode of preséntalion of
the instrument. Conséquent]y, one variable within the-
experimental des?gn will conéern the seépencing of presenfatibn

» AN

of the testing modes. .
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'"Transfer/Reversai/Deletion/An51y51s formula, and has been

'to its impiications for both learning and teaching has been

Briggs, 197&). Once a skil1l hierarchy has been identified,

',Either through task analysis or thtough the use of. pre-tests, .

> 27

Ve ) L

°
L4

L R

The’sequencing of instruction,-and particularly the

hierarchical sequenc1ng of instructional materia], with respect .

the concern of severai researchers (Gagné,,1968; 1971; 1974;

Huntley, 197%; Huntley et al, 1976; 1§77'vDaeh1er, 1976).
Standardized ski]i hierarchies, it has been ciaimedwyh

ai]ows the diagnosis of student defic1enCies, which is an

impertant component of instructional p]anning, (Gagné and

the resu]ts of %hiph have been scaled into an empirically
determined, instructional'sequence.(ny a curriculum specialist)
according to a- tested and prescribed method, then the deSign o
af an opﬂimai instructiona1 strategy (i.e.. in terms of the
deficiencies and needs of the learner) can beﬁeffected,~(see: %t .
Huntley et al, 1976). "
The Transfer/Reversa1/Deletion/Analysis formula.has been' ‘ i_‘7

T
5uggested by Hunt]ey (1974), as being one method for émpirically ,\t\\\

determining an 1nstructiona1 sequence. S v !

‘The testing 1nstrument to be used was devised using the

empiricmily tested by Huntiey et al (1977). Fuirther validation
of the testing instrument was achieved by Siliauskas (1917).

o

*
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READING AND LISTENING AS COGNITIVE PROCESSES

%

off o ‘ ‘ .
> Perhaps, however, part of the ambiguity surrounding the

conclusighs of research.into Reading and Listening'may reside
in the cognitive processes the two activities either. draw on
or stimulate, - é v ' . i
" Research into perception‘agéerts the possibility oftthe '
processihg of af]\phenomena which is dveilab1e.as Sensory '
information (Posner et al, 1972). Percept%on, which is an
internal and mental process seems to involve the existence of

]

some hre~ordaihed @é‘%ry track which a1lowe quick comparison

L.

“of the phenomend to be perceived fdr recognition and response. ‘ o

Neisser (1976)'re1ates this memory track to what,(he
tehms, schemata. Ne1sser proposes a perceptua1 cyclé ) o

rather than a str1ct1y T1near process and 1dent1f1es the

'schema' as a crucial part of the cyc]e. These schemata\ are
cognitiVe‘ethuctures; which are not physically isolated |

. ‘J structures in the brain, :gd wh1ch vdaighticipatory

! S exp]orat1ons, come to terms w1th the 1nformat1on presented by d

the environment. Schemata, in effect,nd1rect perceqtua]

T e g g e Bt = -

actiwity and are, in turn, modified by this activity

Ne1sser claims that these schemata are embedded 1n other,

more 1nc1us1ve, schema on a h1erarch1ca1 contextually,

founded basis:

¥ , .
] .
. . . : e ‘
& ‘ .
i . ] .
& ‘ ' . ,. - ' L *
.



ﬁHieFarchich structurés.exist not only im the cogn{tfve,
level but on a physical level, as well. The individualisation
of instruction and the devising of curriculums to meet the
needs of specific populat1ons have, in the past promﬁted the
construct1on of learning hierarchies, (Gagmé, 1968 tht]qy ef
aI,‘1976;»1977). Using the Transfeﬁ/Rev;rsa1/Deletion Analysis
fofmu]a previousiy cited, Huntley et al (1976) devised skill
hierarchies for individual students. Using these instructional
hierarchies it was found that the 1earn%ng process was L i
facilitated such Qhat only 13.2% of the skills taug;t remained_ vp. ¥
unknown on the posf-test covering all skills. (This was an
?ppreciﬁb1e gain over -the bre1test results). I L. . .
’ The p?ﬁsent testing instrument\ié indicative. of work in
this area, but the specific questibn which,the use o? the
n'testing instrument raisés, w1th respect to reading and to
11sten1ng, has to do with the re]at1on of those cognitive ’
'Qtructures 1n101ved in the Ewo processes with a préc1s;wé{ting“
sk111s, h1erarchy .. f- |

Neisser (1976), conténds that "not only reading but also

11sten1ng, fee11ng and 1ook1ng are skillful activities that
occur pver time. A11 of whigh dtpend upon pre- ex1st1ng
structureg, called sghemata whf;h, (as hgs been,prev1ously
noted), direct perceptuélbactiv?ty fhd a?e,rxih turn),
‘modified as this occgré. Not' to° be confused wjttheissérfs -
pequptual map,,ﬁhese schem§ta are td be hegar&ed as “portions )

W
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perqept1on of what is’ approprlate or correct may vary widely

structuxa] descr1pt1ons to sentences.” Thus, as“the individua]

if maximum knowlédge is to be gained from the materia1

- 30

4

of the entire perceptual cycle, whach is both 1nterna] to the .
perceiver, mod1f1ab1e by exper1ence, as we11 as be1ng, somehow
spec1f1c to what is being pefceived,' (Nelsser, ]976) .

Tﬂe attivities of Reau1ng and L15ten1ng seem, 1og1ca11y, '
to requ1re the ex1stence of 1nd1v1dua1 spec1f1c schemata wh1ch
a11ow comprehension and 1nterpretat1on of the mater1a1 which
is being presented. ‘

Noam Chomsky's (1965) definitien‘of‘a {generative&brammar'
seems to proyjde an adeeuate schemata through which the learner
might both comprehend andiinterpret m teria] which'is presented
in either -a pr1nted mode - or an aural mode. :Accoraing to
Chomsky, a generat1ve grammar may be defined as, fa system‘of
rules that 12 some explicit and well defined way assigns
lTistens to or reads material, he or she must, @pnstant1y, be
attempting to structure the material by such a system of ru]es,”

[¥]

Tt ought to be clear that ordinarily, 1nd1v1dua1

and consequent]y, subJects may 1dentify vastly d1ffer1ng T -

éntities as the:ma1n idea of a particular passage or sentence,

- z
. 4

to wh1ch they have been asked to respond.

"In writing the test of préc1s wr1t1ng sk111§ the sub;ects

may be a1ded by the ah??ngement of the items into the skill ' .
components«of thegspec1f1c,‘learn1ng hierarchy . U]timate1y,

- .

.
' o - i . [- I
a2 . ’ ’&’
. .
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\sk111s tESt w111 1nc1ude a measurement of subJects

SUMMARY = °° o 1

. i . Co .
however, the - subjecfs responses may well depend upon their

perception of what constitutes an appropriate or correct

. v
- s ’

response. To an unknown extent, then, 1t is conce1vab1e that

any measurement of subJects' scores on the préc1s wr1t1ng,

¢ percept1on

\

of the, appropriateness of a response rather than, str1ct1y,
AN
the subﬁgcts absolute certa1nty o the correctness of the

“
' ’ . ©,

respdnse. .
\ . .
‘ r- . X . ) e

< a . . . N R

. - . ~ , X )
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This Qhaptér discussed the’1angoage arts of Reading and

Listening and attempted to situate the question within a-

theoretical_framework, supplied by reseqrch'into the area.

As componehts_o? the Wahguagé‘afts, research into -the

¥

. area has given prominence to Reading’rathér than Listening.

This emphaégs has not«been w1thdut contrpversy, Cohen (1976),

observes%ﬁat "emphas1s\hii_29¢ﬂiﬂaced on study1ng Reading"

o N

. &~ :
which, she 3escr1bes, "as ‘the lesser .used of the two L]

3, ' . &

communication modes“ (i.e. of Reading -and L1sten1ng)

- Perhaps the preoccdbat1on with Reading may be,.a reflect1om

>

of its trad1tiona1 pos1t1on with1n the school: curr1cu1um, more

-~

mmportanﬁﬂy, however, th1$ preoccupat1on with reading, -

'part1cu1ar1y w1th the acqu1sit1on of read1ng sk11ls, has ;

allowed defin1t1on of Reading. Smith (1973), obseryes reading




TR m—

s

** from the sbeaker's gestures\and'mannenisms.

r
w
N

to be "ndt'p?iﬁar?ly a visual process." In Smith's
estimation, »&wo k1nds of information are 1nvolved 1n the - t~ X
reading process -- Visual and non-Visual. J |
. L15tew1ng, thoggﬁ'not as extensively rese;rched,as
Reading, has beén de-fined by Barbé and Myers (1971), as the
"process of rea;t1ng to, interpreting and re1atin§ the spoken

1anguage in terms of past exper1ences and future courses of
action." Th1s definition is clear1y ana]ogous to the definition
of Reading offered by Smith (1973). In fact, e re]at1onsh1p

" between those factors which 1nf1uence both the Reading and .the s
quten1ng processes are aptly d1agrqmmed,by Early (1971).

This diagramming of the‘relatsonship between Reading and
Listening refgeéts.the paral]e]ism/between the two 1earn}ng
modes, though Reaging does seem to present eertain, intrﬁnsjc,
advantages over Listening, with respect to the.slearner's
ability to set and maintafn £is or her’ own 'pace, a1though the q

listener may well benefit from the a5i1ity‘to obta1n ﬁeanlng
. v

I
&

This amb1gu1ty,*about the advantages of Reading or T
Listen1ng as a 1earn1ng mode, is reflected in the f1nd1ngs of
stqdies wh1ch_have investigated the re]atmpnsh1p between the '/ '
two~ﬁodes. lwithiﬁ the 1tterathre, no- clear superigrity, of-
‘either mode, has been established, e.g. Beighley (1952), found
Re4d1ng to be-a superior 1earn1ng modamyh11e Harwood (1955)

" found Listening to be super1or ‘ S ~ ' .

e
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This controversy promptsd Young (1973), to'oﬁserve)tﬁat,
perhaps the only fact of - which one can be sure; is that
Readiﬁg gnd Listéning are somehow related. He, further,
questioned thé testjgg instruménts which were ﬁsed to assemble
“the ‘data and‘argues that tests weré.used which, in effect,.
measured differing’ski]]s‘e.g, Spearritt's‘(1962)3 use of the
.AUst}aWian Cqﬁncil of Educational Reéearchzkeading Test which

measured three sub-skills only, qé opposed to, Abrahms' (1966),

. K . oL - . “
.use of the Nelson-Denny Comprehension®Test which provided a

K

‘general comprehension score.

\

These fiﬁ&ings about Reading and'Listening were, further,.

"

éxamjned in"the light of Neisser's (]9763, cognitive schemata

and Chomsky's 'generative grammar'. Both Neisser's schemata

&

and Chomsky's 'generative grammar' are seern as providing. -

a perceptuallframework, which allows the comprehensdon and - ¢
. Y R . LA .
processing of:material which is presented in aitheyr mode.

* _In cqncTusion,‘a1th6ugh the review of the related research
failed to establish any"ciear superiority of eithef Reading
e ; . ) A

or Listening, as an instructional medium, much valuable
M ; ’ i

inforhation has beén gained, with respect'tg,the;nature of the

two processes and the ways .in which fhey~are related, most

importantly in the cognitive field.

FS . ' . ) - 4
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CHAPTER III  w: - ST
METHODOLOGY

* INTRODUCTION

~ - . ‘ : : . +
The literature reviewed in’;f:-:revioms chapter does not ' %
estab11sh any cons1stent?super1or1ty for either the pr1nt or'
. the taped (aural) mode, as an 1nstruct1ona1 medium It has .

been suggested by Young (1973), that the supermor1ty qf—either

mode,-as an instructional stretegy, might be contingent upon,

any or a11 of the fo11owing factore i.e. the age of the ﬂ

1earner, learner interests; 1earner response to the part1cu1ar
'mode. -In add1tion, Young (1973), suggests that the difference \

in test results might be traceable to the test themselves.

-

STATEMENT OF THE HYPOTHESES‘

3 { ' .
/

) In this étudy, where the testing instrument is held z

constant wh11e its format varies, one might expect to formulate o

a truer p1cture of, the 1nf1uence of either mode on the sub;ect& .

'response patterns Accord1ng1y, the following hypotheses are

-

proposed:- .. -

Hy"-- - In a, test of précis-writing skills students,
using the global skill and sub-skills of précis-
writing, will be -better able to organize their

responses when working from a visual (printed
. | s
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page) source passage.

'-

Hy -- That the tota1.scbfes"of all second: time trials
will be significantly improved over the total

scores of all first time triaks.

3

RATIONALE FOR THE HYPOTHESES

4

While most'studjés,fai1 to establish any clear Superiority.
of either rgading.or l{stening Es a learning; method, they do
"show a;coérelatibn between the two mod653 Consequently, studies
like those of Corey (1934), and Beighley (1952}, which
concluded tha; reading'was a superior 1earniﬁg method; together
with the subjécts' experience with the‘vjsqa{ mode, makes ‘ﬁ'
feasénqble the expectation that studenfs should perfénm bétter
when working from a'visua].sourcé. ‘Ihus Hypothesis I respénds'
to findings within the 1iterature,'e.g.,King (f959),‘wh1ch
support the gréater efficiency of the yiswaI‘mode as a"e;rniﬁg
med1um. ' :
\ ' : ' - .

Hypothesis 2 responds to this researcher's concern with
! |

the cognitive processes related to memory and ahort term-
\

\Tea?ning, and is directed toWgrds finding out whether a

significant increase in learning,-'over repeated trials,

occurred.

<
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'THE EXPERIMENTAL GROUPS OF THE MAIN EXPERIMENT

‘ Thirty-one (31) students enrolled iq Form IV A of _%Re
Bishops' ﬂigh School, Georgetown, Guyana, formed thé///zﬁ
experimental group. The group was cbmppsed of fifteen (15)
‘males and sixteeh (16) fema;es. Thie group was not streamed
accor&ing to academic abi]ity~but these stu&ents had all =
rece1ved systemmat1c instruction ln the fundamentals of préc1s-‘
writing qnd had been chosen spec1f1ca11y because of this
previous experience. “ ‘ |

—~—— f\ These: students, uplike the Conc¢ordia spudeets, all spoke
English as their .first language. They had not been previous1y”
exposed to'a Language Laboratory; but were sophisticated in
the1r know1edge of the use'of aud1o tape cassette p1ayers

" In th1s, they resembled the Concordia group In fact, th?\

major differences between the groups 1ay\3n the fact that the’\

\ ;
Concordla students were:- - H
. i
a) adults / f
) enrolled in a Remedial English class. s
e _ ' c) not all English first language. E
! , . . . H
/- Students were tested neither for Intelligence Quotient
nor reading levels. Although an argument might be presented
. \
justifying the effecting of such tests, this could not be done
given the existing‘constraints. ﬁWhile such tests are, as a
rule, desirable, they were not felt to be absolutely necessary
. .

)

..' | f | o




£
_in this instance since these students had all been successful
‘at the Common Entrance Examination. | '
fhe,ﬁdmmon Entraﬁce Examination is the edﬁiVa1en£‘of thel
British 11plus examindfions It comprxses three (3) sections:
An Arithmetic; 'Inte]]igence or.verba1 rea§on1ngz and a
written English section. Success at the‘eXamf&ption is
contingent upan success at a11 three sect1ons Consequent]}
‘these students would alV have h1gh 1nte111gence quot1ents of
similar levels. |
S/The degree of emphasis which is ﬁTaced on the acqu}sitfon
of reading skills is gr;at, especially prior to the common
entrance examinations., Agcordingly 1t was felt that the Ss ,
woqu not, necessari]y, have to be tested on e1ther of these
two .counts. o . Co :
In sum then, while testing for ne1ther reading nor
"1nte111gence levels was effected this omission was not regarded
as being prejudicial to the results of the exper1ment.

« + T

THE EXPERIMENTAL DESIGN

~

In both the Main ind the Exploratory experiments there

were two experiméntal groups. The suﬁjects were assigned, By

! . ‘ , ' - 7

a quasi-random process, into two groups:- ,

Group I -- Ss first organising their responses
from the aural mode of the test (Phase I), and

— X N '

.‘,
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subsequent]y,'opﬁﬁnjsing their resp6n§es from
the visual mode of the test (Phase II).

o ' Group II -- §s}first'prganising their responSeE
from the visual mode of the test’ (Phase I), and
subsequently, organising responses from the . 1
aural mode of the test (Phase II),
i ‘ . ‘ ,
« The phasgs'of the experiment can be diagrammed, as . -
. follows, in Figure IJ. | -
. , k3
\ . ! ’
+ u.
r'd ,’Y,§‘ o ‘).’ M - P
— . . '
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FIGURE.

DIAGRAMMATIC REPRESENT TION OF THE
// EXPERIMENTAL DESIGN:

/
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PHASEK¥”%EARLIERY

PHASE 11 (LATER)

GROUP T

Ss organising responses
from aural sources first

. GROUP 1 .

Ss organising responses
from visual sources second

n = 15 n = 15
. . ™ . ) R
GROUP 11 ‘GROUP LI

Ss organising responses
fron visual soyrces first

n= 16

7

Ss organising responses
from aural sources second

=16

t ’

“Clearly the design used in thisiresearch study is an

experimental one.

Using Campbell and Stantley's (1963)

notation code, the design of the experiment can be presented

thus:-

Group 1 = X] 0

i
.

- Group 11 = X, 0

The confidence level for the acceptance (or rejection) of
thé hypotheses presented in this study was set at oC

this takes note of the population size and the experiment itself.

’

.05,

*

3
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THE VARIABLES

Mfthin this Experiment thé indégendent treatment .
var1ab1e was the mode of presentation of the source passage
This 1is an 1ndependent variable w1th two 1eve15 -
ﬁh 1: The Aural M3de (audib-tape, cassette).
é: The Vtéua] MoSe (printed page).

v

The.dependent tariab1es were: -

1: Listening cémprehension and. item identification

L (as indicated by the scores on the taped
(aural) mode of the test).

o Byé: Reading.comprehension_and item identification
Ty - , (as indicated by the scores oh the printed
(visual) mode of the test).
The-Intervening variables in the study, were identified
“as ,being .the order of trial of the test i.e. whether it was
. | . . N ,
the subjects' first trial of the materials, or the subjects'

second trial, regardless of the mode of the test.

. ) OPERATIONAL-DEFINITIONS OF THE VARIABLES ’ y
-~ A

. [ )
The following variables need to be operationalised, in

ordqr to eliminate any ambiguities in interpretation:-

.
Aural mode -- Aural refers to the ear, consquent]y, material

' |
1

ot e e,
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THE TEST INSTRUMENT

41

which is presented on an audio-tape or cassette,
and which the student .listens to, is material
presented in the aural mode. '

‘Visual mode - material thch is présen;ed in the form of print

or pictures. In this study the material is
presented in print.

_This study, investigating the re]étionship between précis-
writing skills and Tistening comprehension, and précis-writing. .

skills and reading cowprehension,‘uti1izes'an improved. version

of the test 'in précis-writing skills developed by HLnt]ey;
Farrell, Co]eman,'Northg, Si1iau§kas and Stoloffl(1977) (See:
Append1x I for .copy ofjkh1s, 1mproved vers1on 0f the préc1s—
wr1t1ng skills test). =~ - " ‘ , .

The test 1tems had been previously va11dated by its

dev1sors. For our’ purposes, however, 1t was found that item

'F'-of the original test had to be omitted, since its somewhat

ambiguous'nature’prgsgpted fpo chh difficulty. (The test was

previously adminis}%red to students.enrolled in Loyola Evening:

Students' ‘Associationh writing programme, March 1978. .

The fest inlpréﬁis;ﬁriting skills heasures the following
@ .

+ thirteen.sub-skills of précis-writing:-

1: Choosing the main idea of a paragraph.
c2: iWritinQ the main idea of a paragraph.

Lo : o - Lo N
i@ . \ ' A ! . LN
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3: Recognising relationships amang the main’
ideas of paragraphs.

Choosing the main ‘idea of a text.
Writing the main idea of a text.

: Chbosing the best paraphrase.

Writing a good paraphrase.

Combining simple sentences..

Condensing a sentence\to required length.

Com 1Hing, condensing and paraphrasing related
sentences into one sentence of regquired Tength.

O‘W 0O ~N O Ul 4

11: Writing an outline of a given text.
12: Writing a clear sentence based on outline points.

13: . Writing a précis of a.passage to a réquired
length.

Cox

These skills were arranged in hierarchical order, with .,

<

the skill of choosing the main idea of a paragraph (skill 1),
representing .the lowest level of the précis-writing skills

hierarchy, and the skill of writing a précis of a passage to )
. . 3 »

. ‘ .
a required length representing the highest level of the précis- ‘

\ . s

L

writing skills hierarchy, (skill 13).-

TEST ITEMS AND SKILL MEASUREMENT ‘

The measurement of subskills one (1) to five (5) --—~
- . __r - -

. ’ Ty . . . T
‘choosing the main idea of a paragraph; writing the main idea of

a paragraph; recognising relationships among the main ideas. of

paragraphs; choosing_ the main jdea of a text; writing the main

idea of a text -- required

v
\\

students to respond to questions

/7

il




-

S : )
based On short passages provided in the test. (Item G of the
. g . + .

o Q -

improved version of the test):
f

\ "Measurement of ﬁhe subskill of choosing the best -

-

~ paraphrase )as effected by the two mu]tip]e ‘choice .sub-items

of item 'A'; while the sub skill of wr1t1ng a good parapnrase
0

was measured by 1tems 'C' and 'E'. The sub- §k111 of combining
s1mp1e sentences, (sub skill 8), was measured by the sub-jtems

of item 'B’.

[y

Sub-skills nine (9) andAten (10) -~ condensing a sentence

to requ1red 1ength and comb1n1ng, condens1ng and paraphra51ng

-~

related sentences into" one sentence of requ1red 1ength are

o
measured in items 'C' and "E'. These items requ1re the student

to produce a s1ng1e sentence of st1pu1ated 1ength

" Sub-skill elevers (11), writing an out11ne of a g1ven text,

was -measured hy item 'F' of the improved text;-while Item 'C'

measured the sub-skill twelve (12), which required the student’

)

to write a clear ééntence/65§EE—EF\BNt11ne points.

ﬁtem H, &h1ch requested students to condense a passage of
approximately one hundred and f1fty (150) words into a précis

of no more than forty (40) words, measured the global sk111 of

préciss wr1t1ng--- the highést level of the préc1s wr1t1ng

sk111s hierarchy.

¥

The‘origiﬁallttem 'F', which was-deleted from the improved -

version of the test, had measured the sub-skill oﬁ writing the

best paraphrase, a sub-skill which was incorporated into items

.




’

‘mu1t1p1e choice items measuring 1ower level,

'C”fandb'E'. R . . )
Clearly, the test-in précis-writing skills consists of

s

‘recognition skills

and 1onger (mod1f1ed essay) items, measuring the higher 1eve1

2

product1on skills. .

o ~

Materials, for both the eiploratory and main experiments,

were pneparediin two moaes.‘ First, as a sqyen page, printed -

T 3
.

test and, second, as an aud1o tape cassette Answer booklets,

4 £

for the audio-taped vens1on of the tesf were, a]so, prov1de

7

°The pr1nted yersion of the test apgeafs “in Appendlx I,

{

wh1ﬂe the answer booklet appears. in Append1x IT. ,

¢
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RATIONALE' FOR THE USE OF THE TEST INSTRUMENT

v
o
a
"
- \ )
N .

% s L
A précis is a "summary which retains the essential contents

o™ a piece of writing while omitting minorﬁdetai]s, explanations,
, L

v

repetitions and (in general) unessential fgatures;" (Willis,

r ok

1975). ‘ ' R o
‘ Donley (1975) maintainf’that préc;:\§§¥iggg and compos1t1on

)

writing are 1ntegra11y related skills. .1In add1t1on, manfy

.

:characterxst1cs of a well- wr1tteh précis appear to bj/énalagous

to the character1gt1cs of a we]] wr1tten compos1t1on coherence

. X,
of ideas; clear expression of the main ideas, conciseness and

precision of lahguage, effective organizatioﬁ of ideas, exclusion
) . ’ /- Co
jf irrevelant information and syntactical accuracy, (Ford, 1960).
) ) | Y . . )
Composition writing is usually regarded as being the most.

.
’

representative method through which to measure Jthe student S

grasp of the rules of grammar, as we11 as creat1v1ty and !
. . i

originality (in terms of the‘argument the student posits).

A ‘test of composition writing was not seen as being

-

feasible for the purposes of this study, in addition, the
, , ] X -
particular test which was used dre§eqted the -following -

advantages:- . !
" 1: 'fhé sub-skills of précis-writing wére brokén ‘
down and presented ip separate units. . .
2: The test had been emM\irically validated by its
‘authdrs (Huntley et anN 1977). '
- 3: The test material'lent itself well to trans-

_formation into the Aural mode.
’ ”
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PROCEDURE C

The experimental procedure for both the expToratory and
main groups was the 'same. Within the ma1n exper1henta1 group
the thirty-one Ss were ass1gned to the trggtment groups in the
follow1ng quas1-random manner w1th1n the 1ntact group (i.e. the
class), the boys were, a]ternate]y, ass1gned to one of the two
treatmgnt groups depending on the order of their arrival in the
1abora§dryu ‘The procedure Qaﬁ repéated for the.girlsi

The group ¢ontaining fifteen Ss rie‘assigned to Group !

is group~of Ss organized their respbnses from the Aq¥a1f

n121ng their responses form Aural, sources. were

taken into the Language Laboratory where the operat1on of, the

""
-

tape- recohders and headphones was exp1a1ned

Ss organ1s1ng their responses from V1sua1 sources- were

¢

taken into an adgo1t}Pg room where they were;g1rected on-taking

.“,the test , - co

The.erérimenta] materials were distributed to both

groups,and any quegtions answered

4 -

.
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"~

The procedures were reversed after 4dn hour of working

time had elapsed. *

A1l responses were recorded in. an answer booklet,
' - .

regqﬁd1ess of &he_mode from which Ss were organizing their

¥

responses.
+ The complete experimental procedure i.e. introductions, ’

explanations, distribution of materials, dgration of test as

well as time spent discussing the purpose of the procedure

<

amounted to a little less than three hours.

No minimum criterion 1eve1 was set for'either mode of

R

.. testing, since 1t was felt to be irrelevant to our purposes, nor

were th@‘spec1f1c obJect1ves of the test communicated: to the

a‘s‘tudents in any of the directions. < ~

i

} Scor1ng of the tests was effected w1th the aid of a

scare key, 1nc1uded'1n Appendix TII.

PREDICTIONS

~

The inconc]usivgﬁess of the results of pr%vious research,
with respect to ﬁhe eétab]ishing of the clear superiority of.
{ither experimental mode as a learning strategy, allows 1;tt1e
basis for forming conclusions, however, becaude of Ss previous

experience with testing from visual sources as opposed to their

3 ) ) .
% relative inexperience with testing from aural sources, it is

predicted that Hypotheses 2 and 4 will be borne out i.e. Ss

4
X o
4
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would, consistently, perform si§n1ficant]y better when

organising their responSes from visual sources.
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SUBJECTS. !

CHAPTER IV

RESULTS

M

I'NTRODUCTION.

~

‘In chaptér III the methodology used in the investigation

of the hypotheses of this study was presented - Described were:

-

procedures. This clfapter deals w1th the resu]ts of the.

:the sample popu]at1;2/ exper1menta1 des1gn, 1nstrumentat10n,

st&t1st1ca1 analysis of the data. S e

The prime concern is. with the results of théqmain'
éxperimental grou;.‘ A1though the }esu1ts of the preliminary
experiment are presented.'they are‘offered herg on]y‘for'
coméarison with those of the main groupéQSJnﬁe the total N of

Ss was too small to yiei& data which would allow statﬁsfical]y

'valid interpretation.

THE EXPLORATORY EMPIRICAL TEST

!

To begin with, an exploratory experiment, to test the

hypothe§es, was carried out within the English Department

*(Sir George Williams Campus) .0f Concordia University. The

o
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test, a test in précis-writing skills, was administered to two -

groups of.students in its two modes -- Aural (audio-tape,
& M
‘cassette) and Visual (printed page).

———~
The two groups of students were two intact classes-enrolled

ST P T T

in English 211 classes. One class contained fhirteen (13)
students, the other originally contained eleven (11), two of
whom were lost through eiperimentdl‘mortal%&y. ' . ]

The sequence of pregentation of the two modes was mani-
‘_pu1ated such that ohe group experienced the Aural mode p;ior to

the Visual mode while the second group experienced the Visual

1

. mode prior to experiencing the Aural mode. -

TN e dt ot fuh S AN

In both the exploratory and main experiments the -maximum

time allowed fér either triallﬁas sixty (60) minutes.

Taﬁles I, II, II1, and IV record the quantative results of
the explora£ory experiment. Table I which cohpared the separate b ;
results of the groups demonstrétes a t value for Group II which .
is of no statistical significance, accordingly Hypothesis' I c;ﬁ
neither be proved or disproved. ‘Similar results are evident in
both Tables II and 1II, only in Table 1V, compqring the

aggregate - results of all first trials over all second trigjs,y

does' a statistically significant t value occur, indicating some

learning over trials, :

-

Essentially th@“*esujté present too many contradictions for

~

any valid conclusions to be made. In the 1ight of this fact,.

]

then, another experiment was seen as necessary.

£
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QUANTATIVE RESULTS N

. ’ ' N — L
THE MAIN EXPERIMENT o \ :
) ¢ "
(i [ r
Scores on the dependent variables were collected and
ana1ysed using a corre]ated samp]és t-test. A one-tailed test . %
LY 4

of hypothesis I ( oG - 0 05) was applied. Results significant
at less than the 0.05 level are spec1f1ca11y reported. (see:
Tuckman, 1972). (

Table V presents the means (X), standard deviations, and

-

t values for the Aural and V1sua1 scores of the two groups of

students. In this stat1st1cal analysis of Hypothes1s I, the - ty
variables compared ate L1sten1ng-Comprehens1on‘(scores on the
Aura]-mode) and Reading Combrehenéion (scores on the Visua] '

o

mode). Within group I-of the main exper1menta1 group, there,

is a significant difference between the sizes of the group )

" meidns, although the difference in the°standard deviations is k

almost negligibie (.22). : L
The computed F ( o€ = .05) is'lerger than the table F - .

(2.05), thereby showing thae the variances are not homogenous.

The t value of 5.6 exceeds the table value at oCc« .0005, thes

re3eq§1ng the hypothes1s *

w1th1n group Il of the main experimenta] group, there is, (

also a significant difference between the group means, and a -

marked difference in the sizes of the standard deviation (2.45),

~

-

* See chapter III p. 34,




N ! '
N
3 57 ©
& e o i
» The computed F of 2.96 exceeds the table F Of 2.45, |
. oC = .025, showing heterogeneity of the variances. The t value ?
of 3.63 exceeds the table value of 2.75, oC = .005, thereby
. - indicating that Ss did not perform equally well on the two modes.
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JTable VI presents data exhibdting the between-groups

rehationsh;ps of the dependent variables --'scores on the
& Aural mode. and scores on the V1suq] mode . A shignificant

' d1fference betweeg means and standard dev1at1ons of the groups

\,
19 evadent. On the dependen;b)ar1ab1e, Aural mode, the

to the heterogene1ty of the variances.

. & conputed F (3. §) exceeds the table'F (2.96), & = OZSﬁ%testing
. ’ d , '

i : - 1 *
S ‘ Us1ng a one- t311ed t, the t value was calculated. At .42

v
"

th1s t vadue is not stat1st1ca11y significant. at the .I- level

° .~ . Q‘»\ - 1

Sim11ar1y on the dependent var1ab1e, Visual mdﬂe, there ,

P N

.
\

- '

ds an ev*dent difference between the means and standan;ﬁgh\ =

o \dev1ations of the groups. ‘ N x N
. . ) o ’ — ‘e . :
N The computed F (2.22) exteeds ‘the tab]e F (2. 02),‘at the .

S b St st b S T i P e

I level, gain attesting. to some heterogene1ty of the var1ance5°
L ’. ) Honever, t (;34) is not stet1st1ca11y §1gn1f1cqnt ak the’ht
evel. | o o . v

. Thus although there is an evddent difference between the T
,"means and stgndard'deviat{onsaof the’groups, this difference
.je'not;}eflected in:the computed vatues‘of t, thys failing to
- . l’ hsuppoht any statistically,.siynificagt difference:hetweenu§s . :

! ' ‘perfo}mance on the dependent variables (between'groups)- ’ )
é .\ o ,-j‘ Table VII records the: relatlonsh1p between Ss- performance
% T (g1oba1) on the dependent variﬁbles The difference betueen

! 1 \
R « . = the means "and standard dev1ations of the dependent variables . Lo

is eiddent,‘greqter in the‘case of the'means - (16 - .26.13) .7

‘ ~ N g ’ -
l . , . . . ¢
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“value (3.46) oC =”.0005.

'1earn1ng due to‘test1ng exper1ence

exceeds the table valué of.F (2.07) o

“calculated t (0.26),

’
_ q. \
but leSser in the case-of the standard deviation -- (7.68 -
6.11). The computed F 2.6 (using F-Meximum Test *for
Homogenetty of Variances -- Bruning anq Klintz (1968), exceeds

the Table F (2.07), oC = .05, attesting to the heterogéneit§ of

the variances. The calculated t (5.74) exceeds the table J

Thus Hypothesis I of super1or1§y of ¢ 7

LN

the Jisual mode can be accepted ’
s e B \‘
HYPQTHE Il " .

A\

Table VIII presents data 1nvest1gat1ng the 1mprou@ment 1n
¢

Nelther the d1fference

between the means nor the difference between the standard
\

deviations are, nuneriéa]1y, 1arge.’ The‘computea F (2.6)
= .05, show1ng that the
—,

differ statistically. However, the

variances do, indeed,

is not,statistically significint at the

7 -

., R B -
.1 level’, - - / ; . - - Q .
Hypothes1s II can thereforq be reJected \ \‘
-~ - @" ) ‘. . /_‘n LI - )
- »
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REL}ABTLITY OF TEST ITEMS

4

®

Test reliability is vital to any research which involves
the use.of a test protocol. Reliability being "the degree of
.consistency between two measures of the same thingf"‘ see:
Mehren§ and ‘Lehmann (]973). The test items were Jﬁidin&i]x
tested for reliability by test developers Huﬁtiey'et al (1977)5
see Siliauskas (1977). Due to the fact that item 'F' of the
6rigina1 veysion?was omitted fdr this revised version, (seé

\
was necessary. '

Appendix IV), a new test of internal consistengy of the items

r

~-The reliability of the test items was cacculated as fQ11ows£ SN

~

AK-RZG w 0.87 (on Aural mode of the test);‘,K-R20 - 0.76 (on .
, ) .
Visual'mode of the test). | - t
. ‘The internal consistency of/ézz test dve{a11 modes was:
LA - . Q .
4 KT'RZO = -1.'

These are acceptable levels, showing thalt the items didl‘(>

indeed measure what ‘they were supposed .to measure,

~
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OBSERVATIONAL RESULTS .

65

Durmg the testmg situation the researcher was able to

4

. make the following observations concermng the subJects -

N

Ss did not hesitate to request the, rep]aymg
of the longer passages 'F' and 'H'.

Ss were amused by the content of item 'G',
when thlS item was Efesented in the aural™
mode (Ss burst out Qaughing)

Ss specifi.caﬂy requested that item 'G' be
replay‘yb‘e,ca‘use they liked-the content.

. o
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CHAPTER V ‘ , L
| PRERS L
, DISCUSSION )
INTRODUCTION | .
. .
o : f ’ . )
o . | . Vg

[ Chapter IV described and tabled the results of the o

" statistical analysis of the data collected in this sfudy. The

. = _ ‘ . i
data points to’a rejection of the null hypothesis - that Ss would

perform ;jyé{3y well on both modes of the test - and the accept-
ance of Hypotheses 2, 4, 5* po}nting Eo a high negative corre1atio:\\\

between précis skills derived from reading and précis skills
derived from listening. | ' -
3

This chapter will be concerned with these resu]ts and their v

1mpl1cat1ons for both the Ss 1n the study and for a genera11sed

:popu]at1on, _ ‘ '

SUMMARY OF THE RESULTS .CONCLUSIONS

. The resu1ts of the study may be summarised as follows:-
v ) —
1: The Aural and Visual presentat1on modes

Ted to stat1st1cal1y s1gn1f1cant d)fferences
in Ss scores ‘with scores derived from the
Visual mode being consistently higher.

¢ 2:..Ss scoges did not improve s1gn1f1cant]y
' {
over tw success1ve trials.

* See Chapter III: METHODOLOGY

{+
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Y 3: The two groups did not have equal skill

‘ capabilities since Ss in Group II of

X both phases of the main experiment

. " performed consistently better on both
moqés-of the test.

4;: Internal consistency of the test ‘items ‘
(calculated on the.total scores of both
modes was high yielding K-Rzova1ues of
0.87 (Aural) and 0.76 (Visual). .

K-R20 on total scores = -1;0.

5: On the test of internal con§?§f€ﬁ€§¢gg

the items, the scores for item F were
markedly higher on the Aural mode. (See
OBSERVATIONAL RESULTS, Chapter IV). - 8

i

DISCUSSION OF RESULTS - | | ° !

—

o
The. finding of a statistically significant difference

°

between the iiores derived from the two presentat1on modes

,with th super:or1ty of the v1sua1 mode seems to bear out the

findihgs of Corey (1934) and Beighley (1952), whwch found
reading to be superior®to listening, as a‘?@arning mode.

Any interpretation of the data in this study should, it

‘seems to this. researcher, be ‘made cognizant of the conclusions

[

. of YBung (1973), that is, that while younger subjects appear to

learn better through listening than through reading, older
subjects yie]d'more‘complex and contradictory data.
The results of this study show a clear superiority of the

visual mode over the aural mode for this group of Ss. Several .

-

~

N
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}‘
factbrs may havg influénced these results, the host‘important
being students familiarity with testing in the visual mode ,,

Pl

and their relative unfamiliarity with festing‘in the aural‘mode.
It is important to point‘out that'§s scores q;a not improve
.significantiy over fria]supqintipg to a non-transference of"
$kills from either the Aural to the Visual mode or vice-vgrsé,
from the Qisual to the Aural mode. - )
This finding may have serious 1mplicatjdﬁ yis-a-vis the
presentafﬁon of classnoomcinstruct}dn: and the use of ‘the
Aura; mode (Tisten{ng) within the classroom situation (Petrie,
1961), and may indicate that, as far as the §s of the main®
experiment are 6oncerned, the Aural mode (in %he form of
fectures),may not bé as efficient a ieafning tool as’the
Visual mode, unless the material stimu{ates'the students’ \
interest, as did item G on.the Aural mode. A cége might be}
argued for the diversifying of instructional modes as Qéll as
more §ystemmatic instruction and b}actice in the effective(use'
of the Aural mode. - < |

~ A

LIMITATIONS OF THE STUDY

f

"“ ' N P
‘, One principal limitation of the study was physical. Ipe

/

(
size of the main experimental population, though yielding

statistically significant resuits, limits possible generaliza-

¢;Ton of the results to a larger populdtion.

O e il
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Ahother 1imitat$%n‘wé§ the availability oﬁyindividua1) '
cassette recorders. Although these.were, in fact, available -
the researcher had provided these - hhe facilities did not , .
allow their use and studenfs were forced to listen at the same
rate. While this situation effectively simulated the classroom ‘
environment, thah is, whitten material is available to the

students for a fohger period ‘of time, the internal validity of

¢

the experiment is weakened by the Ss inability to control the

rate of the flow of .information as effect1ve1y as was poss1b1e, '>

P

w1th the visual mode : E \

It must be po1nted out that more Ss comp]eted the test &

us1ng the Aural mode than thegVisual mode.

The duration of the test, with Ss organising reéponses
N - v N

* from both modes of the test in one two-hour sitting. was_1e§§

issignmeht of the students led to one group 'with higher ability

\

than desirable. The constraint here was ‘the unavai1dbi]fty .t

of the laboratory facil{ties coup]ed with the logistical

d1ff1cult1es of transpor ing sjudents to and from the 1aboratory

-~

Th1s ‘may have resu'lted in somé maturation of individual students }
- .
although the statistical test-Table VII does not show this.

-

It must be po1nted out that, although the quasi-random. -

than the otner, this does not affect the main result of the ..

v

= VS e o b e e o

k4

exper1ment. ThlS is. due to the sp11t/a1tera£1on design whlch

was used. : T ?
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RECOMMENDATIONS FOR FUTURE RESEARCH ' i o

s . *
»

Any. further studies, concerned with this area’ might be .-

well adv,ised to take heed of the following considerations«-

6.

1: A series of studies with youpger <
thildren of differing age groups '

- _ might be effected. This might

serve to fdentify the point at which ' E

the superiority of thé aural mode. as ) :

a method of .1earning begins to decline ?

ahd'qay, therefore, provide a more - ;

solid theoretical platform for comparison

of the modes with respect to older students. R

2: An attitudfna] survey, with respect to the
X §sfpercept1on of~the value and tlme11ness
of the material,_and therefore a-survey qf
Ss motivation to perform, might be included
’ as it should add another dimension to the )
) research. - : ‘ oo

3: A suévey f Ss perception of how well the
: : . © . test mea%ured or failed to measure their
‘ ability to resﬁond accurately, might prove
. helpful in estab11sh1ng further conclusions -
about the 1nstruct10na1\eff1c1ency of the .
two modes. ' '

4:. A de]ayed-recai] mini-test of students:
rétention, might be helpful in measuring
the efficiency of either mode asa
1earﬁing medjup. , %

’,




~

1

5: vofher research studies might wish to
divide subjects into discrete groups
undergoing different treatments and
. ‘ testing the efficiency of both treatment
a delayed ¢

in an immediate, as well as,

recall test. K

SUMMARY

-~ This study was concerned with the relative efficiency of
Y

the aural;E%d visual modes as methods of instruction and test-
ing. B
1 v

the visual mode as a testing method.

(4

r

The acceptance of Hypothesis 4, raises seriou§'consider—
axibné with respect to the more traditional, lecture-oriented
. the aural mode is less efficient than the,visua]'mode. A
conclusion which is supported by Petrie (1961). Itgmay well

ructional method for .,

~

be ‘that the aufa1/$£de is a. superior i
)]
| . ‘ o T
{1973) suggests, the optimum mode of instruction might be
» . . » N .
- learner specific - that is, dependent on the cognitive styles,

and aptigudes\of the Tearner,

»

§
pgsition) is that moﬁexsystemmaticwins;ruction in

The implications for these subjects (and students in a

I , U .
4adie important points of a lecture or discourse is

“

-

The results of this study indicate a clear superiority of

some subjects and”an inferior mode for others; or even as Young

7

”

classroom, since it seems to indicate that, as a learning method,

A
’ -

e

-

[
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.Pgrhaps the difference in scores on thé ayra1 mode may (at

, 72
~c - L
¢ -
necessary. This might be strategicg]]y advantageous for the
uhiversity—bound student.

The rejection of Hypothesis 3, which posits superiority
of the'aural mode, should not be dismissed lightly. It 'should 2 !
be borne in mind that students consistently performed better

q : [
on item F on the aural mode, than on the-visual mode. This may
well be due to their being amused by the{iteﬁ but it servés,to . ]

LR

highlight the importance of learner motivation .to performance.

-~

least) in part be due more to a lack of interest in the items : ‘ !

than to a physical inaLilin to construct response.

: W, f _

\ . o tw
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TEST IN PRECIS-WRITING SKILLS'

Please, LISTEN tojshé following directions carefully.
Do NQT turn the page unt11 you are todd to begin.

Now, write your name and your instructor's name on t
paper provided. Ay

DIRECTIONS: -

3
@

The following test is not for a gr?de; please do~y&Lr-best work ‘nonetheless.-

R 3

< -£'

You will need ohly-a pencil or a pen to'work on this test.

‘ This test has eight (8):parts numbered A to H.

to complete this test.

:

” / ~
-

»~

You have sixty (60) minutes

e

N
4

" Some of the items ask you to circle the Tetter of the best answer, and some

, ask.you to WRITE phrases, sentences or groups of’sentences:

the directions as .best you can and try to write clearly.

+

>

*

Please FOLLOW &

]You;$1nstructor should now answer any quest1ons you may have with respect to
the test. Your instructor is a}jlowed to read a word to-you if it is unclear,

s
but is not allowed to 1nterpret the meaning of the items or to give you help

in arriving at so]utionibto the items.

P T
When you begin the test please check to se
on iwhich to record your-answers.

3

+

N

3 that you have eight “18) pages Ei

[y

'y j )} ¢
o [ e ‘ ' )
- “ ’ . '\
) }ou may begin now.: Good %uck’ . .
rd ¢ ’ I»
£y ' -
'|V "2 4 . /
B P. ‘ N I' -
. v { - . ! h N
- ' )
e N : -
;1 b‘[‘ ".\ ¢ \\ / N . : v ot
; \ c '@n ' -

-
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‘the conjunctions “and*; "or",

: " Raisins should be a food in everyone's diet,

: ' The swimmer was crossing-the lake.

[ 82

In each 1tem, one sentence comes closest to the meaning of the sentence
you will hear Write the letter of the sentence wh1eh comes closest to
the first sentence. . $ ™\

“
. . . i

The Masked Marvel was defeated by Fat Man at the Paul Sauvé Arena.

. . /

B am

(a) The Masked Man defeated Fat Man at the Paul Sauvé Arena.

(b) At the®Paul Sauvé Arena, Fat Man defeated the Masked Marvel.

(c) It was at~¥he Paul Sauvé Arena that Fat Man lost to the Masked Marve1

(d) - The Paul Sauvé Arena ‘was where Fat Man was ¥efeated. o

% - C e A

The childreﬁ, singing a mysterious tuﬁe, followed the piper on the road é

out of town. \ ! f

(a) The piper, singing a strange SOﬁg, was Ted by th children out of ~
town. o, .

(b)' The pipe-player-followed the children, singihg a mysterious song / i
on-the road leaving town. - K\ : i

kc) .The piper led the boys “and girls, who were- s1n01nq a myster1ous : ;
melody on the road out of town. . ¥

(d)u The' boys and g1r1§ led the piper, s1ng1ng a strange tune, on the '

' street Teaving the town. - .

. - , '

. t
In the following items, rewrite the sentences you will frear 50 as to

Do NOT Teave 6ut any tnformatjon. Do NOT use

TbM”.’ /

+ v F

[P . ’ N
They are high in protein‘\w

p J L,
form a single sentence.

and vitamins, : o, , '
She saw a bird, Tt was carryinga ’

»

fish.

; iig'.;ﬂ,ﬂ#k) | '

g S ' _ . - .




s

,Cs Rewrite the following sentence se¢ that it contains between ten (T0)= / o /

and twenty (20) wordsx» The important information must be included

" but you may omit or replace words‘ami phrases,
[ . .

“n

P
e s s iR 38 6 r b b <
s w34 AR
. .

-
-y

.? ‘P,Significant1y large numbers of men, w6mén and children from all our
provinces -~ north, south, east and west ~- are, in the truest sense v
) of the word, ignorant and uninformed ahéut the basic oriains of their
- -ancestry, and so lack emotional feelings of pr1de in their country or

-~ ’

' . “ ) their homeland, . v -y -

Al

etttk A AN s

\ - .
D. For the next two (2) items, you will be given a Main Idea and three (3)

; ﬂﬁupporting,fdeas. You will use these ideas to construct a clear .
sentence Be ure to use all the ideas given, and be sure ‘to maintain’
the re]at1onsh1p betﬁeen the Main Idea and its supporting ideas.

A T
i

[P

1: Main'Idea: Bee-keeping. : o ‘ \g
. ,

Details : - provides honey and wax. ' '

- requires gpecial equipment and_patience. ‘\\,

T - service to fruit growers.™

’ <
. -4

'2: Main Idea: Faucets in the bathroom of Louis XIV..

Details : - were go]&-piatedu
‘ . - perfume. came out. ‘ ) \
™\ - no water for bathing.

. B. * Rewrite the following senfences-jntd a single sentence og ho more than
twenty iZO) words. Remember, leave:in all important/informationz, .
! | - It was a spring EAQ that made you‘want to take your coat off.
. Upfortunately, the harried, over-worked student of Ené]ish had to ‘ .
. ~ toil and stra1n over her texts, books and reference materials to . - - ‘C. ,
3 ~ . outline and select the key ideas for her research udy. It dealt’

o w1th the recreationai use of parks in.the sDr1ngt1m . .

R

9.
Ve
Vel
3
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 [means "beyond th

- " _be administered to a patient repeatedﬂy

-

.

- At Chicago State Mental Hosp1ta1 the u]trason1c process enables

_ C]ean1ng processes, vegetab1e and fruft cu1t1va¢1on milk homogen1zat1on,

84

s J . : .
The fo1lowinq'passage consﬁsts of three. paragraphs, You must 1isteﬁ
»to these\paragraphs and in a ‘short sentence or phrase
1dea of"

-

,jwr1te the main
gthe entire passage. , ( .

¢ ¢ - ¢
The science of high-frequency sound, called 'ultrasonics', is one of
"“Ultra' _
Produced
by converting electrical pu]sations into mechanical ones,‘these'sounds

have such high frequency that humans cannot hear ‘them. Ultrasonics is

the newest and mgst exciting techniques¥of the space age.

range of hearing", 'sonics' means "sound".

. the process that enables“the Navy .to detect submarines, and fishermen

to detect s;hoo]s{of ﬁ@shz “Many e;gs have been found for ultrdsonide.

" [
K 8 ' v 1
- . “ A * &

Penetrat1ng flesh and bone harm]ess1y, ultrasonxc waves are a subject

\ 3 A

of research that has contributed to medical sc1ence in several ways.

A

physicians and psychiatrists to make qyigk diagnoses. In cgontrast to

the ten-minutes that the X-ray process demands} the ultrasonic process
sends out echo patterns that can be read within ten Unlike .

gconds
X-rays, the ultrasofic process is not dangerous, and hereforé it can
Doctors use ultrasonic devices o f

to stq(:L/ﬁ?7hstruments, to clean teeth, ,

Nt

to detect fetal heart-bea
img td detect blood clots.

. f
” i

4
S1m1lar1y, u1trason1cs contr1butes s1gn1f1cant]y to 1ndﬂstr1a1 techno1ogy.

mechan1ca1 dishwashers, burglar-alarm systans, riveting mach1nes and a1rD

pur1f1ers have all-been revolutionized by this new sc1enée There’ are‘

now~approx1mate1y fifty Amerjcan companies in the ultrasonics field..

One authority-estimates that ultrasonics is a $50-m1111on business
_annually and that by 1973 the annual gross from ultrasonics will be

$160 million. e

A Y )
Within a Qeﬂy short time G1£rasqnics will be as essential to human 1ife
as tﬁe’te]ephone i day. - o !

]

'
-

- . ]
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, . F. ‘(Part 2), You will be asked to write in phrase .form an putline of the %
* - passage you just heard. Each ‘paragraph will be read to you once; i 4

P , . . . - .- A

’ . please use the outline provided.

| LT i ‘ CoT » ‘

" Paradraph 1: Main fdea ---=-=m=mmmmmemmeanen P s

i C. ' Supportive details ~<=-m--mmee-a- . '

‘ . Supportive details -==------.(etc.) © - , o

, - N . P O - ™y . ’ 4

Paragraph 2: Main Idea --w----:--ﬂé%-----a---t a . . . .

- 'Supﬁortiye details =--=--=wecoon -
~ .Supportjve details ==----- romm e - L - é

. I i .
M ! ~ ' - ’ N .
\ ¢
. . o . ) ]
.

Paragraph 3: Main 1déq ------=c--sucmmmmmosmme .
Supporti e details '

Supportive details -<-----=m----- ‘ g L o .3

» ! '
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. - You will be asked to answer quest}ons concerning tﬁg_fo11owing passage. , ~
Please listen carefully. Do not turn the page.of your answer .booklet ° I T
until you are told to do so. ‘ N -
N G ‘ | ) : - \ o ; E | -
"W There is a totalitdrian consﬁiracy'abroad %n the land to‘gaprivt

parents of a natural and fundamental right. -This is the parental right i !
to prattle baby talk to their infants. Th& conspirators are an

! inf]uentia1 Fascistic group of short- haired old maids and long-haired

bachelors who have propagandized upon the credulity. of parents by posing Ciw

as authoritative child experts. The slogan of these c nsp1rators is

" .never, never speak' to the baby except in the 1anquaqe used by the best
speakers and writers. ~To be sure a certdin amount of leeway. 1s perm1tted
You do ot have to use a Harvard accent, but your pronunc1at1on should be
pure, your choice of words impeccable, the syntax perfect, "and the d1ct1on
1mmapu1§te. ‘

-
=3

For: years 1 was just such an inhibited parent, intimidaged by the

'poss1b1e tragic waves of the sin of _prattling. .Just what the consequences

wou]d be 'was never clear to me but T had a vague uneasy sense that they - .
‘ wou]d be vistted until the th1rd and possibly fourth qenerat1on Recently . i
having ‘dong some research on-the deveﬁopment of soeech sounds of infants . :
‘I'have been led to an emancipation from the ant1 social inhibitions - o Y
imposed by the above-mentioned child-starved d1ctators At any rate it '
is time to announce a new declaration of independence in regard to the
freedom of baby talk. In place of the expert s slogah, parents shou]d
raise a new one - give me 11berty to pratt]e or q1ve me death, For in this .
worJd of dictators and experts one of the. few joys left to fathers and :“‘
mothers is the joy of ‘babbling. Inc1denta11y, my diagnosis of the méntal
Jimitations of Hitler, Stalin and Mussolini is that their parents did
not prattle soft sounds and sweet notftings to them in their infancy.

;
f
i
i
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‘To be specific about thisfimportaﬁp'mafter, if you.are quietly
humming "Rock-a-bye Baby", to your three-month old child and suddenly
A 'a%e sejzed by an overwhe1mjn§ desire to say "gBo-gqoh_to hjm, the
‘proper thihg is to say it, If hé says, "a di, di, di, di? to you with ’
a questioning rise in the last sound don't-stand before him-helpless
like a blocked stutterer but answer in kind, Adding-a few Frills like
the sound of a pained turtle-dove or a turkey- gobb]er won 't hurt eithér,
But for Heaven's sake don't look around furtively before 1ndu1q1ng in .
this” forb1dden wisdom, don't consu]t the latest book .on 'child psycho]ogy -~ '
for ‘the best enunciation or the most exquisite diction. Go ahead be

., yourse]f, forget the 1nh1b1t1ons, and coo boldly. It will educate the
baby and you will get a lot of fun out of ?t: ) ' o f
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Questions -to G

“B:

-1, C1rc1e the 1etter beside the sentence that best expresses the main

¥

- e

» : . \
o

idea of this ent1re selection. . !

[

(b) One of the few joys left to babies is prattling.,

_(c) Pratt]ing is a parent's natural right and is not harmful to bab1es.

21, Write the Main idea erpressed in’'the first parggraph.

.
4;
.

(d)"Parents shou]d use proper English in address1ng their children..

. (e) Children who hear no baby-talk have d1ff1cu1t1es in deve]op1nq f‘Q

d 1anguage skllls. y . o

>

N

LN

Circle the letter that best eompletés'fhe sentence which you will now

" hear,

L |

The main jdea of the second paragraph is best e&gkessed as:
- - - . b -

(a) The experts' opinions on prattling. »ﬁ \

(b) The freedom of the baby to prattle. ’ .

- {c¢) The detrimental effects of baby-talk.

(d) The author's insistence that -parents use baby-talk.

(e} The author's insistence that pratt11ng may not aid 1n teach1ng

infants to speak. ' L .
- ‘ 5'“‘ '
The function of the last paragraph is:
. . I , o ’
“(a) To prove the points lexpressed in the two preceeding parageaphs.
(b) To restate the main idea expressed in Paragraph #1.
(¢) To provide a contrasting po1nt of view to that in Phragraph #2.
-{d) To provide examples of the po1nt made in Paragraph #2. ‘ ‘a
"(e) To illustrate the chronological development of the passage. ;
' N 4 '
’ )

R

.. e !
, ,

- h

4

H

H

(a) The des1re to pratt]e is cons1dered abnormal by child experts.
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H. From thé following passage you will be expected to write a précis- of
-one paragraph, This paragraoh must contain no fewer than 30 words and
no &bre than 40 yords, Please ‘1isten carefu1]y You may make jottings

if You wish.

Human beings communicate in many ways. One of these ways is the..
gesture, Men communicate approval by winking an eye, by clapping their
hands’, by whistling, by smi1ing or by laughing. They communicate

~____d1sapprova1 by- pointing a thumb toward the ground,.by putting the tongue
’ - out of the mouth and blowing, by holding the nose with the f1naers, or
by grimacing. They indicate direction by pointing, and they often o
commuhicate size by holding their hands a certain distance apart,,
- - There are many other gestures, Some communicate ideas, some gommunicate

. N
R Tt SO DUV VHE W RIS R g S

attitudes or-feelings,

Lower forms of life also use methods of communication. Bees, like !
human beings, live in grderly-communities, They communicate the location ;
of food by carrying odour samples back to the hive. They communicate . ;
the distance and direction of the food by dancing. They dance in circles )
to communicate shoft distances, and they wigale their be]]iés and dart T e

i back and forth- to indicate a longer distance, The speed of their
dance also varies with the distance. Bees run up the comb (hive) to
communicate the direction of the food from the sun i.e., the food is
toward the Sun. They run down the comb to communicate the direction
away from the sun. . At noon no communication takes place. These bee
" dances are’ important to -the -bee colomies. They identify sourcés of food.

6

Of ggours, the major difference between the communicatiorr systems ofi P
man and other animals is the 'word'. Only man alone can communicate N
complex ideas, Only man can share his knowledge with his fellows and
with his sons and daughters,

W

P]easé write your précis now, . 7
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TEST IN PRECIS-WRITING SKILLS o - Co
4 ! . N , . . ' . [
- , ~ . . . w‘ - . o ) 3 . i
NAME,‘_ . . . 4‘ . . ﬁ , . ‘ B
A . ) . o ” ' . N : ﬁ. ‘. . ‘ . E
P COURSE: o . . (. ' 4
: ‘ ’ - ’ : < o ; e : A -
@ | “ ) ! 37‘ t
: ® € * ’ / v N - o . B *
: ' . : ; P A , ‘ NS
's L . ) -
e Dot ITEM A: No, I
N . ! Q
o / (a) The Masked Man defeated Fat Man at .the Pau] Sauvé Arena<” r
f ) - (b) At .the Paul Sauvé Arena, Fat Man defeated the Wasked Marvel. : '
. ™. (c) It was at the Paul Sauvé: Arena that Fat Man 1ost to the Masked =
T X Marvel. ~
:T- - (d) The Paul Sauvé Arena was where Fat Man was defeated. ‘
) . . 4
. z: ' 8
3 .
. ! ) R
‘{ @ \A‘ . J ) * -
1
4
i N N : . ,

P
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" ITEM'A: No. 2

. . (a) The plper, singing a strange tune was led by the children out '
of town. -

El

on the road leaving town.

i3

*{c) The piper led the boys and girls, who were singing a mysterious
o me1ody on the road out of town.

- 7 (d) The boys and girls led ‘the piper,. s1ng1ng a strange tune, on the
street’ leaving town. :

v ' .

1 - . . ITEM 8
¥ | ITEM 8

SENTENCE I:

-

SENTENCE 2: J ‘ i

-9 TN

=

(b) The-pipe-player followed thé children, 51ng1ng a mysterious song
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I . STATEMENT-F: PART TWO

PARAGRAPH 1: Main Idea o

e

-
2

Supporting Detailg

Supporting Details
Supporting Details

 STATEMENT F: PART THO .

. PARAGRAPH 2: Main Idea
> S ’ * Supporting Details
’ ' RN .. e )
. \‘ " "' N \

o ‘ . Supporting Details

- ’ . R
&,

oo "Supportifg Details




-

PARAGRAPH 3:°

I

(a) .

o - (b)

(d)

,‘ (€

CIRCLE THE LETTER BESIDE THE SENTENCE THAT BEST EXPRESSES THE

5 : MAINIIDEA OF THIS ENTIRE SELECTION ‘ . o

(c),'Pratt11ng is a parent' s natura] r1ght and is no¢ harmfull

. 95
STATEMENT F: PART_THO 6
Main Idea ' e : ' »
° ' ’ &
qupoﬁf}né Details__ - - . ]
- Supporting Detajls. . ° l . i 7 e + 7
. s, T l - '. ‘ . " j
Supporting Details : .
B . /‘ . \
R

ITEM G: No. 1/ ‘

’ / ' " . ' . B

The des1re to prattle is cons1dered abnormal by ch11d
experts . .

' ‘ 7
One of the few Jjoys 1eft to bab1es is prattl1ng

S

to babies. @& 5

Parents should use proper English in address1ng their
children.

Children who hear no baby -talk have d1ff1cu1t1es 1n
developing 1anguage skills.

N




g T

ITEM G: No. 2

WRITE THE MAIN IDEA EXPRESSED IN THE FIRST‘PARAGRAPH:'wia
LI ' . .

»
v L

96

B ,
- e
v l {
*
= ITEM G: No. 3
]
. . . 12
/" 3: CIRCLE THE LETTER THAT BEST :COMPLETES THE SENTENCE WHICH YOQU HILL
‘ . NOW HEAR. .
. The main idea of the secdnd péragraph is best expressed as: -’
{a) The experts' opinions on p;attling;
(b) The freedom of the baby to praitle.
(c) The detrimental effects of baby-talk. .
" (d) . The author's insistence ‘that parents use babx-ta]k.
. (e} The author's 1ns1stence that pratt]vng may not aid in
o . teaching infants to speak. . g o
o )
~ "@

Lt e e ety
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J ITEM G: No. 4 o » .
o AR A ) o " ‘ . . . AL PN
THE:FUNCTION OF Tﬁf LAST, PARAGRAPH IS: IR
(a) - To prove the pomts expressed in the two preceedmg paragraphs. R
v ‘ (b) To restate the main idea expressed on Pasagraph #1. .
y T (e} To .provide a contrast]ng point of view to that in Paragraph #2.
. {d) To provide examples of* the point made in Pvaragrapri #2. -\ .
\ ‘ (e)=To illustrate the chronological development of the passage. - ..
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" must be comb1ned correctly.

i

- CRITéRIA AND MODE} ANSHERS FOR PbST-TEST IN PRECIS-WRITING o

Item A. #1, #2: Chdoée,the best paraphrase. (Skill #14)

' ""\ - , & ' - ) R y
.The student must select the paraphtase which best approximates the
~meaning of-a given sentence. Both items must be answered correctly.

Answers: #1, b,

At the Paul Sauvé Aréna, Fat Man defeated the
the Masked Marvel, .

#2. c. - The p1pef led the boys ‘and girls, who were

town,

e

Iteh B. #1, #2: Combine sentences. (Skill #7) L :; ;

The student must combine shdrt sedfences into one grammatically.correct
sentence, without omitting or add1no any information. Both #1 and #2°
. ’f, ’"‘;

Examp]es .of acceptab1e answers:

#1 - Ra1s1ns wh1ch are h1gh in protein and v1tam1ns, shou]d be a
. 'food in everyope's diet. -

-

. ot
T Ra1s1ns, high in prote1n and v1tam1ns, shbuﬂd be a food in
Aeveryone s diet’.

- Raisins, which should be'a food in everyone' s d1et are h1qh
in protein and, thamtns _ ’
#2. -, While crossing the 1ake, the sw1mmer -saw a bird carrying a N
- fish.. " ‘ -
- The swimmer saw a bird carry1ng a f1sh wh11e she was cross1ng
‘the lake.

A

- Item C: Condense a dﬁven sentence-to required length,. {Skill #5)

The student must condense a given sentence (Eonfaiding parenthetical\.
expressions, repetitous words and phrases, excess detail and words

* for which a generic term can be substituted) to a required length.
" The sentence must be rewritten clearly and concfsely, showing proper

and grammatically correct upage of the English Language. L

AN i *

singing a mysterious melody, on the road out of ' -

.
. B LA e el

AT WA o o
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[ L
' % Model AﬁSwer: Significant numbers of pe0p1e from a]] our prov1nces are
\ ., ignorant about: their ancestry, any so lack pride in their
eeuntry o
The student must: * ' . : '
a. Use.from 10 to 20 words inc1usive.ll ' " -
. Obtain at least 10 of tfie fpllowing 12 points.-
AR E Rep1ace "men, women and ch11dren" with. “people” or a similar
- .generic term.
2: Remove parenthet1da1 express1on - "north, south, east and
west."
w - 3: Remove parenthetical expression - "in the truest sense of the
) word", .
4: Eliminate either ' orant” or "un1hformed“ ' . ¢
5: Eliminate either ' Q@51c origins" or "of their ancestry".
"6: Eliminate either "emitional feelings of" or “pride in".
7: Eliminate either "their country" or "their homel@nd"
. 8: Eliminate either "significant" or "large".
. 9: Include "from all our provinces" or a s1m11ar term.
10: Include "and so" or. a similar connector such as "therefore".
*11: Include "numbers. of".
12:* Include "lack".
Item D: Write a clear sentence based on'out1ine points. (Sk511 #2)
" The student must wiite a clear sentence in coherent Ena11sh “which
‘includes all of the po1nts 11sted, show1ng subGrd1nat1on of details
« to the ma1n idea. . .
CLL#1. Examp1es of acceptable answers: )
- Bee- keep1ng, a service to fruit- growers that provides honey and
wax, requires special equipment and patience:
\ - _Bee- keep1ng, wh1ch requires spec1a1 equipment and pat1ence, is. - R
' a service to fruit-growers while providing honey and wax.
- Bee- keep1ng, which is a service to fruit- growers, wh11e a1so -
; providing honex~and wax, requ1res spec1a1 equ1pment and.
. / patience. )
\ ,




#2, Examples of aéceptab]e'answers: ' L

.. . o - The gotd-plated faucets in the bathroom of Loui$ XIV flowed
. with perfume, but had no water for bathing.

\
- QOut of the gold-plated faucets in the bathroom of Louis XIV
"flowed perfume but there was no water for bathing.

Item E: Combine, condense, and paraphrase related sentences into one
sentence having a required length, (Skill #4)

The student must .combine two or more sentences (containing

parenthetical expressions, repetltous words and phrases, excess

detail, words for which a generic term can be sybstituted, and words

for wh1ch synonyms can be used) into one sentence having a requ1red .

Tength. The sentence must be grammat1ca]1y correct and written Jnoe
\ good English. .

| ' . S ‘

Mode] answer: On a warm spring day, the harried English student " °
toiled over her books to research the springtime ‘use
of parks.

The“student must: - - - . -

a. Use 20 words or less. . . w

Vo

b. Obtaln 7 out of 8 poss1ble points using the fo1low1ng cr1ter1a

)

) . 1: Paraphrase “a spring day that made you.want to take your ‘coat
4 , of f' with “a warm spring day" or similar terms. .

2: Eliminate either "harried" or "overworked".

3: Eliminate either “"toil" or “strain".

4. Use a generic term for "texts, books and research mater1a1s
3 . Such as "books".

5: Replace "select the key-ideas for her research study" w1th

. v ‘ ) either "outline" or "research”" or similar terms.
v 6: Condense "use of parks in the spring time" to’ "spr1ngt1me
' ’ use of parks",
7:° Condense "student of Eng11sh" to "Enq11sh student"
-8: . .Remove "unfortunate]y

-
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Item F #1: [ Write the main idea of ‘a text. (Skill #9) '

4

The student must write a phrase:or sentence which correctly expresses

the main idea of the, text.:

Model answer: Use of ultrasonics.
4 !

Item F #2: Write a poin :outline of a given text. (Skill #3)

‘The student must write a point outline of the text, clearly .
-differentiating the main ideas from the supporting dejails.

Model outline: A. Ultrasonics -. introduction
1: dts mean1nq
2: how it is produced
3: varied uses

: B.. Uses in medical sciences -
1: quick_diagnoses
2: safe, quicker than X-rays. ‘
K L 3: can. detect fetal heartbeats, sterilize
1nstruments, clean teeth, detect blood clots.

C. Uses in 1ndusEr1a1 techno]ogy
' 1: cleaning processes, vegetable and fruit
cultivation.
2: approximately 50 American compan1es 1n the
. .. field.
. 3:- annual gross $16Q million in 1973

D. .Ultrasonics - conclusion ; '
1:: as essential to human life as the telephone

The student must: 1: 'Tist each of the four main ideas.

) 2: 1ist at least two uses for points '8* and 'C'.
3: have at least two of three s1gn1f1cant details
per main idea. .
4: outline must be organised according to

'. paragraphs.

“Item G #1: Choose the main idea of a text, (Ski]1‘#15)(

. The student selects the phrase whlch best expresses the main 1dea of
the text,

e vl

e WP e e e ma
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Answer: C - Prattling-is a parent's natural right and ig not harmful o
o to babies. . -

Item G #2: Write the main idea of a paragraph. (Ski11 #18)

The student must write a phrase or a sentence which correct]y expresses
the main idea of a glven paragraph

Answer: 'Expertsﬂ are depriving parents of the right to prattle.
- 4 # v .

~

Item G #3: Choose the main idea of a text. (Skill #22) - ;

Answer: D - ‘The author's insistence that parents use baby talk.

Item G #4: Reéognfze‘the function of a paragraph. (Ski]] #17)

Answer: D - to provide ekpmp1es of the point made in paragraph 2.
) . : \ .. )

Item H: Write a précis of a passage a third to a quarter of the
‘ original's length.

- The student must write the préc1§ in coherent English, including the ' ,
main ideas and s1gn1f1cant supporting details and respect1ng the ‘
sequence of the ideas in the original. , v

. Model précis: Human beings may communicate ideas and attitudes using
' gestures. Lower forms of life also have, methods of
communication such as the bees' dance to indicate the.
location of food. Only human beings use words to’
communicate complex ideas.
Criteria: 1. Must use 30 to 40 words. | )
2. Must mention 5 of the following 6 points. DS o

Al ‘

—
.

human use of gestures ’

gestures for communicating ideas and attitudes'
lower forms of 1ife have methods of commun1cat1on .
bees' dance for location of food - co
human use of Wwords ‘ ~ i
: . words for communicating complex ideas ;

oY B Wi

'
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» "'The, origina) item 'F' of the tést«in précis-writing sk%]]s
L ¢ . ’1“ . . | - t . 4 | « “'?’u
" F: Below you will find a sentence (No. 1) and the beginning of afother
. f sentence (No 2) with blanks in it. These two sentences should
° . "' - mean the same. Fill in the blanks using, different words for each
‘ . of the underlined phrases. Your changes should have about the same
~number of words as ‘the original.: One ch?nge - blank 2 - is already
done for you. Fill in the other three blanks using the. numbers as
a quide. Lo '

Sentence No. 1: f"ﬁe]ling'ta11‘ta1es" is a phase which the-1: majority

9f~qirls and boys 2: pass throqgﬁ and thus

3; should not be Tooked upon as a' 4: gqrave concern.

:
o

Y \

14 ’ - b

" ' - - 0

ty

~Seﬁtenbe No. 2: \A phase of ?te11jn§ tall tales" 2: is experfenced

by 1 L but 3:-
; Co . O .
as a 4&: . .
]
1 ] 'd N >
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Criteria and model answer for the original item 'F'.
t . [ . ) ' ‘- ‘ 2
Item F: Write a good paraphrase. (Skilj #8)

The student must paraphrase the underiined segments of the model
sentence and place them in the sequence indicated. The-resulting /
paraphrase must be syntact1ca1]y and grammatically correct. Two of
the three blanks must be filled in correctly.

R

Answer: 1. Most chi]dren‘ 2. undergo a phase of "telling tall

“tales" which 3: .ought rot to.be considered as a

4, serious'problem. ' - '
- . N

4

- N

Other synonymous express1ons may be accepted at the grader's -

discretion..
\j
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