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- could be effective in teaching both the higtory of the

!

S /  ABSTRACT

- ¢

¢

This study was aimed at determinirig whether television -
! . -

. . ¢ .
English\language ands word-attack skills through the use of
4

etymology. It alsongtempted to determine whethey television
could be instrumental in bringing about a change in a%titude
towards the ﬁnglish language. * A pre-post test control group -
d?sign wés employeds .Eighty SS:(Qrdﬁe‘S pupiis) were sampled .
in both experimental and control groups. The experimental.
group was exposed to an ITV program on the history and
etymology of the English language. Tﬁe primary finding
gndicated that television was.effective in teéching wor&-
attack skills ;hd'knowledge of history*(p<0.01). k.trend
(p<kh10)_was also evident in the positive change of‘a%titude ‘
tpwérds the English language that ensued after viewiﬁg the

program. These findings support the "Sesame Street" results :.

showing that both simple and cognifive‘ékills in Englishxqan

be taught by television. 5
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.ing the meaning of unfamiliar words. ¥

L

. CHAPTER I ’ !

INTRODUCTION .

[N
~
-

v "

Television has been conéiﬁered by hany'to be the ulti-

. - . C 2 .
mate in media. It combines not only ,the audio-visual
excitement of films but alsolits unique contribution, a sense
of* immediacy. Moreover, for educators it possesses two
e a . . . < ) e
additional factors which increase its appeal, accessability
and ease of usage. ’

.
M}

Over tﬁe“paét twenty years the use of television as =
pedagogical tool has greatly increased. I; fact, television
has proved to be as succéssful in teaching as face-to-face
ins%ruction in a variety of subject areas. (Chu & Schramm,
1967) . : |

However, thougﬁ considerablé use of e&ucatipnal tele-

vision has been madé in the last few years to teach

vocabulafy (éspecially since the advent of Sesame Street,

7

.1969) no known use of the medium has been applied to ‘teaching

the etymology of words.

*

This thesis-equivalent deals with the problem of

teaching one*dspect of language arté, using television as a
. . a .

vehicle, In particular, it is concerned with the explicit

use of televisiqn to teach both. the history of the énglish

-language and the use.of etymology as one method for de;efmin—

o




1.1 - Problem Statemeng

»

' The purpose of this stud§ was to demonstrate that at-

the elementary, school level, the television medium, using as

- content the origin and the history of the English language,

+ could successfully do the following: : - o i

(1) stimulate interest’in the English laﬁrdage;
’ 12) give a brief overall view of some of the major '
N

A3

influences which have contrlbuted to the formation
of Engllsh ’ ) '
(3) supply one method for unlocklng the meanihg of
unfamiliar' words.t '
' © . C o~ . <
' The specific-behavipuyal objectives for thg program
were as follows:, '
(a) the pupil would be ablgjto demonstrate that ﬁé
had learnéd the meaning of thé'baé;c Greek
' elémehtsnof Eome commonly employed words; /i‘\
(b) given an unfamiliar wérd based 5n known é;eek o
elements (sge Apﬁendix A: p. 60) thé pupil

"+ . would be able to determine the meaning of that

L4 S
' hd [ . ‘

word (in the context in which it was given) by '
using strﬁctural‘analysis. 7 '
(c) the pupil would be dble to demonstrate that he.

had acquired a general background knowledge of

.1Thls method, structural analysis, is detailed in
Reading Instruction Through DlaFHOSth Teaching, Harris

and Smith, pp. 206- 237.

I3
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with language; 1

. some of the groups tHat influenced the English

o

language, and at least two of the methods by which

this was accomplished;
(d) the pupil would He able to demonsirate an under-
standing of the vital, dynamic and continually

[
changing nature of all. languages.

1.2 Content °*
The "television portioﬁ of this study consiéts of one

program, "The Melting Pot", which was developed as an intro-

duqtiontto”a pryposed series of ten programs, all dealing

origin, - development and present-day usage.
% 4

‘This continuum of ten ITV.prog}ams is .outlined in Appendix)ﬁf

. 66. o~ : ' ;
‘ +The content of this introductory brogragkmay be divided
1nto two related but distinct parts. The first section of
the ITV program is.an overview of the history ©f the English
language, ‘whilé the sgcond part deals w%th using structural
analysis and basic Gfeekrwbrd elements tQ determine the
meaning of unfamiliar English words. X

.The importance of léﬁguage has been capsulide by
Borger & Seaborne (;967) when they néte that, "The use of

language is part of the fabric of human behavior--not simply

one'kind of activity qmongst others, but one that plays a .

_ specialized mediating role between the individual and his
" environment." Moreover, the necessity for primary ?eaching.

"of history of the English Yanguage according to Dufy (1970)

[l

5




. %
is that,."Once we know the history of the language, we can .

no longer view English as frozen... The language is vital,
@ynamic and changin‘g. Eler;lentary language grts instruction'
should reflect this reality." ‘

' Additionally, Klein (1966) points out that, ... vords
are not only the elements of a lanpuage but.-also the history
"of the people speaking it." That is, #%he history of the
English language i1s also the history o}‘ English—sioeaking
people, their interests, their abilities, and their importance
in the world. Thus children are accordingly exposed to their{

;

heritage. : ; \ / .

The historg,of the English language is complex. For

i *

b . .
purposes of the television portion of this study the elements .

were simplified and the pupils were exposed to the following

information: ‘// . .

«--The English l/:amgua,ge had its distant origins ip“
2 .t(‘)r}g‘ue.ca led In%e-—Edropea'n. ~ J
--The first Aryans in Britain were thé Celts.
They had relatively little influenqe ow>the
English language. 0 _ L
--The~Romans, who stayed in Britain for four hun-
dred years, had a great influence on the languages.
_‘_.The Engiish'language' in the form of Anglo-Saxon,
‘was br?ught to Britain in the 5th century A.D.
\ by .Teutonic invaders (e.g. Angles, Saxons).

--New Tetitonic words were contributed to English

;o




3 .

by reason-of the partial Danish conquest
o H / .
beginning in 790 A.D. ‘(Vikings). "
’ ' , . )
-~-Norman French was added to and modified the

Lo} )

existing English language especially in the -
domain of fashion, war and colrtly expressions. . )
Thi's began at the time of the Norman conquest in

. *1066, and continued for about two hundred years.
L 4

'

+-Greek influence made its way.into English by way

’ of Iafin, since_Latin is composed of ﬁamy Greék

words. ?

L} ~

L)

THe methods by'which lénguage is modified was geduced
4o two basic 'ideas for this program.° The first was that
conquerérg usually ;mpose their language on the vanquished:
rade.. Thislis a particularly important point when dealing
with Englishciof "more than aly other of -the important modern
languageé, if has been subjected to external influences...",
McNight (1923). The second was that a dominant country can
ingluence other countrie; and their respective languages by -
its egonomic or cultural.importance,

.

The above description is a gross simplification of both
. : ;

the events artd the methods, but wés considered necessdry for
the following{reasoqs: (1? the first par% of the pfogram, \
encapsulating this info;matibn, is oﬁly twelve minutes long;
(2) for the inteﬁdéd audience the whole program (twenty-two

miqytes) consists of new material and thus only a limited

.

amount of -information could be covered successfully;

P .




|
(3) the program is aimed at a Grade 5 level and thus simpli-

‘fication is essential.’ .

To demonstratg‘Why the program had to be'reduced to
basic, though sometimes slightly misleading infdrmation, one
example will suffiee, “How did Eahin come to infldence
English rocabhlary?" ‘

. Some of “the earliest English ipén-words from Latih were
acquired from the Bri{ish Celrs who had been'ﬁatinized because
of the Roman conquest.- In t?e mid—fifth century, when
'Teutonlc trlbes invaded Britain, their language whlch forms:
‘the basis- for English, had alreedy been’ suhaected to Roman
influence prior to the invasion. The later advent of
Christian nissionaries {before 1066) brodght with them Roman
language; culture and educetion. '

Ho@ever, the greatést number of.Latin porrowings
occurred after 1066. The Norman conquest itself'brought'a
‘great 1nflu& mf Latln loan- words through the influence of the
French 1anguage.- More Latin words came\glrectly into the
English language in the 13th century w1th _the "rebirth of
kn;wledge“ and the need for addltlonal words to expre?s it.
The Renaissance created a renewal of interest in Ronle and
thus more borrowing frgm Latin, while the glory tRat was
France of the 17th cenjnry broughﬁ more French (thus Latin-
based) words into English. If we also include all the ‘

inventions of the past century for which names Latin elements

were used, we get a very compr? pattern. Pyles (1971).

~
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It can thus bgq seen that tracing language’ influences

[}

,to their origins and continuing through their subsequent

developméent would .beg a complicated task and frankly puzzling

to elementary school children for ;hom none of the above-

mentigned historical eventsdhaVe any meaning. * At a high‘g

schboi level; ~distussing many nf'%ngéé ramifications wouls,

of %ourse, be'po;sible and in fact necessary.- | .
' The second pff?‘bf the TV program dealg wyth new vocab-‘

ulary and word attack skills. The importance of vocabulary

.is stressed by Cole (1946) who suggests tgg;:‘“fn’all prob-

ability, an 1nadequate vocabulary is the greatest 31n$le
cause for failure to read with comprehen51on, in either

general or technical fields." . Harris and 'Smith (1972) also

-

point od¥ that, "... reading 1nvolves many skills othér than
word recognition,'bué\the learner has to start with'dords
because they are the units that make up the message #e wants

to understand."” 4& . . 7
Y

Most of the effort that goes\into teaching children to

-
read words is aimed at developing ingtantaneous or automatic

f%sponégg\zg\as many n;ggs as poss1b1e. ‘Aé this~ig not

feasible, every reader Lontinues to need and use a/wide
variety of word-analysis skills. O0f the many word-

] v N ‘
recognition technigues available to the mature reader, most
are taught in the elementary grades.

]

Word- recognltion skxlls may be grouped 1n¢o three

categories, synthetic, analytical and syntactic l. The

v
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" synthetic skills are word skills concerned almost entirely

listening and speaking vocabuylary. The analytic skills are
word skills concerned with finding letter patterns, dividing

the word into parts, and using context to suggest the apbfo-

priate word. Syntaetic skills are concerned with what .is

~expected on the basis of the language pattern, the position

s

ofthe word in the sentence, punctuation and linguistic cues.
The present stud& deals with one aspect of the analyti-
cal skills. In the program, “The Melting Pot", the student
ié‘taught a few basic Greek elements and shown how they can
be’ combined tq form many English{words. The student is also

shown how to use structural analysis to pick out Greek ele-

" ments in English words. The purpose is to enable the_pupil

to discover the meaning\ of many unfamiliar words which. are
based on Greek mofphem g (usually in a written rather than an
oral context). (ﬁ

‘Much research hés been done in the field of children's
vocabulary. Unfortunately, Q? Petty (1967) points out, most
of t&ijbtudles hagi’been attempts to measure the .total scope
of their vocabularies or, "... to be ?ounts of the frequency
with which words occurred in the various types of wrltlng...

of children of various grade levels..." (Braddock, 1969).

Since the pedagogical use of etymology and word-analysis

as a method for determining the meaning of unfamiliar English

words is a specialized aspect-of the use of structural

_with relating «he printed word with one that .is in the child's

“
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‘" subject while doing a literature review, \

v ll-
\
. o
\ '9

-

r ) . . \. . . -
analysis, the author found little material ,on this particular
<

{
!

The following abstracts and periodical lists were

referred to: (1) The Educational Index, 1965-1974; (2) ERIC,

-1965-197'3; (3) NCTE (Abstract of English Studies), 1963-1973;

under these headings: Vocaﬁulary, Et&mology, Word-attack
Skills, Language-krts Teaching, Language, Television‘jﬁ
Education. .

Interestingly enough a study of the Englgsh abstracts
of NCTE showed an increase in the number of articles published
about the etymology of specific words gut noné dealing with
the pedagogical aspect of etymology. ®

Some studies were found, however, on how children build
up vocabulary. In contrast to direct experience, which is the
best method of learning not oﬁiy a word but its meaning,
investigators recognize three ways;in which vocabulary is
built in rélation to reading: (1) wide reading, (2) direct
instruction, (3) incidental instruction. (Russell & Fea,
1963) . |

Direct vocaﬂulary instruction selects appropriate wo;ds

to be taught and then teaches association of meaning by

.various techniques. Although McCullough (1957b) stressed the

importance 8f vocabulary study, the basic problems remain as
follows:
1. Which words should be taught?

2. Which methods should be used?
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-~ ‘ 3
3. Why employ a particular method as none of
the vocabulary methods have shown them- . ¢
| selves to be particularly effective?

Surprisingly, although Miles (1945) estimated from his

band similar studies that thehéffect of direct word study is
" approximately three times that of incidental word study,

"+es the literature contains few examples of methods of word

study which have been scientifically proven valuable." o
(Russell & Fea, 1963). . . :

In spite of tﬁis, a great humber of books and articles
seem to assume a priori that learning- Greek and Latin word-’
elementé as an aid to determining the meéning of English
words is effective. For instance, Harris and Smith (1972)

state that "a knowledge of the meanings of some of the more

common prefixes and suffixes will... aid the pﬁpil in recog-

‘nizing the derived word and attaching thé’ proper meaning to it

Deighton (1959) makes the claim that learning twenty-five
Latin and Greek suffixesﬁwill help determine the meaning of
over two-hundred English words. A College Programmed Course
(Feinstein, 19695 has two chapters teaching words efclusively
by this method.

In fact, there is a sizegble body of literéfuré,(some
examples ,are in the bibliography) on etymology, and how to

use etymology as a pedagogical tool, but little research on

the effectiveness of using this method. As Blount (1973)

stressed, much of the recent research on literature, language

”» ' .
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)
" and reported has been rare.” Moreover, he points out that

" He, taught prefixes and.rOOts to twenty Grade 7 classes for

. 11

?

\ . . .
and composition has consisted of descriptive and status
studies. "Empirical research in which variables are manipu--

lated and in which the effect of these variables is observed

Petty, Harold and Stoll (1968) who focussed on eighty studies
concerned directly with the pedagogical aspect of vocabulary
came up with the shattering gonclusion that the profession

knew little of substance about the teaching of bocabulary.

The previqus year Petty~haﬁ also concluded that,
although vocabulary could be'{aught, there was no best way to
teach .it. Why then pick this particular approach to vocabu-
lary building? The writer felt that learning basic roots, :
suffixes and prefixes frqm‘the Greek (and‘eventually in later
programs from other sourées) would not just suﬁply the child
with the knowledge of a few words but assist him in future
extrapolations, in many 1nstances when the context mlght no%

supply/g}clue'to the meaning of a word. For although,

"... context always determines the meaning of a word, it does
not necessarily reveal thatameaning." (Deighton,‘1959).

This is not to advocaﬁ& the archaic idea thaﬁ Latin N
should be taught in schools as an a}d to English. FEoud
(1938) found that a study' of Latin was of little value in

increasing the meaning of vocabulary of high school students.

The modern alternative, however, was tried by Otterman (1955).

thirty days, ten minutes per day. Pupils were tested by
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/

!

. b . .
.would seem to be the most effective as each child learns 1in

) C ) 12

0 N

Y

ability tolinterpret the ﬁééning of uhfamiliar words contain-
ing the elements. The results indicated that\oni&~those of
high intelligence showed a statistically reliable gain in
ability to interpre&t the new words.

Though this would seem to béhlimiting it must be

. remembered that there is not one method which ‘has béen proved

superior. What has been shown, for example Strang (1944),

1

is that unsystematic or casual yord study has little value.

Thus direct word study is called for. The ecléctic approach

\

,a different wéy. . .

o

McCullough (19578) seems to endorse this view‘as she

concludes that multisénsory impressions of the word are

v

superior to a unisensory approach; meaning, structural ana-

lysis and comprehension are closely related, classifying

words increases appreciation of relationships among them and

thus increases meaning, and knowledge of roots and afifixes s
may be helpful, though some‘prefixes may have confli ting;.
;méanings. Therefore, unless a specific learning sty é can
be matched to a particular teachiﬁg method, for 9ff ctive
vécabulary buildigg a broad spectrum @f approaches would seem

tOuQ? indicated.

-

1.3 Method (Why Television?) . ~




(Chu & Schramm, 1967), this study i;<concerned with the )

appropriateness of the television medium in attaining the

preQdetermined goals., The difficulty, of course, is matching N
/

a particular subject.matter with a' particular medium. Gagnhe

(1969) delineates a number of major functions of communica-

¢

tion in learning (see p. 14) which might be equally well

performed by any medium. Moreover, a medium well adapted
for oné communication function may be ill adapted for a
second and digferent function within thé‘same iﬁstructional
sequence. Since the one perféct instructional mediuﬁ has yet
to be'fougd. the mediuﬁ, which it was felt, best satisfied B
the pre-determined goals was the one chosen.

What'thén were the advantages to using television aé *
the medium for teaching the history of language?

One of the main ob jectives of this program series was
to produce a more positive,attitude1 on the part of the
student towards the study of the English language and it has
been sQown repeatedly that television can be instrumental in
modifying a viewer's attitude. On this subject Torkelson
(1968) states: "Motion pictures and television’g;er the past .
decade have proved ;uccessful in stimulating interest, aiding

retention, and in influeneing attitudes."

Anothér goal of the program was supplying background

‘information on the history of language. For this particular

task TV, a dynamic medium, can show both visually and orally

L3

1Attitude is operationally defined on p.“%z.
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how people looked, acted and spoke at different perigds iA
English history. This active presentation of words in their
historical context can both stimulate interest and be an aid
. retention.

The third main objective was the a?tual learning of
Greek root words and how they could be combined to form
English words. With ITV the words can be shown on the screen,
the letters interchanged, the lens can zoom in on.an impor-
tant part of the word and ggherally, as has been demonstrated ° .
on "Sesame Street” and "The Electric Company", word presenfa—
tion can be made dynamic and exciting.

It might be'argued‘%hat film might be as effective as
television for much of the instructional sequ;nce. However,
there are several points in favour of television. First, it
'is much easier to create speci;l effects on television than
on film; . Secondly, because of the immediate feedback . R .
afforded by TV, the producer's errors may be rectified
immediately, .thus shortening production time. Lastly, and
surprisingl}, TV though common at home, still has a novelty }

1

effect in North American schools where 1t is used less than

3 ﬁer cent of the time. (Du-MoliA, 1971)J

-~ \

Application of Some Learning Theories to the'Plannqd Tele-

vision Program.--The proposed television program used as its
base, Gagne's (1965) hierarchical model. Gagne accepts eight
categories of learning, each with its own rules, but arranged

% in a hierarcthy from simple to complex ort the assumption that
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by

each higher order learning depends upon tqs mastery of the

g

one below it.

The ITV proéram had‘fwo objectives in terms of
\ practical language usage. First,‘the knowledge to be achquired
concerning Greek roots, and secondly, t?e use of 'structural
analysis plus the knowledge of root words to unlock the mean-
ing of new words. In Gagne's system, acquiring new words
would bé Typé 2 learning, "stimulus-response", i.e. the
learner acquires a precise response to a discriminated
stimulus. Analyzing words is a mcre complex skill and would
fall under Type 7, "principle learning", in which a princi%le
is defined as a chain of two or more concepts.

.The two major classical families o& learning, S-R
learning tﬁeories, and cognitive learning-theories were also
invoked'as this particular program and the series following
it 'includes, and will include, principles espoused by esch
of the' theories. Thus-the‘program includes the followiqg,
points emphasized by S-R thegries: activity on the paréaof
‘the learner, repetition, reinforcemént, generaliiation/
discrimination, and motivation. Also ihcluded are ideas from
cognitive theorists: the use of perceptual features, organi-
zation of knowledge, learning with understanding, cognitive 7
feedback, goal-setting and divergent as well as convergent
- thinking. (Hilgard & Bower, 1966).

Some of the principles enunciated ébove could not be }

realized, of course, with only one program. Attitude,

!
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particularly, would be difficult to modify with only one TV

presentation. The 'pro\gﬁ‘&m\described previously 1s only part
of a series and moreover should be used with a teacher who

could initiate séme of the follow-up activities and provide
{

. the necessary feedback. For this particular study 4 teacher

was not used as it was the effects of the program itself that
- A
were to be evaluated and not the additional effectiveness of

a competent teacher.’

Media Presentation.--The behavioral objectives for this thesis-

equ%valent have already been stelted. The programs were based
on Gagne's (1969) functions of communjcations in instruction
and analysis' of instructional events “in terms of sequential,
component stages. The functions of\communication can then be
described for each of these stages separately. \

These functions, and how they apply to the television

medium and to this particular program, are as follows:

GAINING AND CONTROLLING THE ATTENTION OF THE LEARNER.--This 1is

one function that a well-designed program might achieve via

-TV. A puzzling, exciting or amusing situat'ion 1s presented

yhich stimulates the atterition of the viewer. This strategy
must be employed more than once during a progrém in ordég. to
sustain the viewerj's attention, ideally everytime a new

objectivye is to be reached. -
P

~

PRESENTING THE STIMULI FOR LEARNING.--In this casé the

stimuli, being visual as well as oral (historical situationg,

&

&7
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words ) plus demanding movement, was ideaFly suited to the

television medium. N

INFORMING THE LEARNER OF THE)REQUIRED PERFBﬁMANbE.--fhe

) N

viewer was told and shown quite early in the program what he

would be able to do at 1ts completion,

[RECALLINGJPREVIOUSLY LEARNED CAPABILITIES.--Students in Grade
'5 have all had some practice with strug;tur'él gnalysis (e.ge.
using suffixes and prefixes) and-this kng)w’.Ledg,e was briefly

\ 1

reviewed before presenting the Greek. words.

b

GUIDANCE OF LEARNING.-—Learnlng was guided by (a) careful
selection of the materlal that was presented, (b) an empha31s
on the important’ p01nts, (c) the asking of question$ and the
provision of the correct 'answers; Due to the nature of the
medium most of tﬁe learning was of a d_idactic nature rather

than of a "disc‘overy by self" type.

. PROVIDING F:EEDBACK.—-This \%s television's weakest point. .
Televiéion/ hasll;xo immediately verifiable feedback mechanism
that would be of immediate benefit to pupils viewing this

program. It is because 'of this circumstance that a teacher-

helper was suggested. The-teacher could provide the

necessary feedback.

PROMOTING TRANSFER OF LEARNING.--Transfer of learning is

expected to be slight after exposure to only one of the ten
!

shows. However, if all ten programs on the English language

were shown, each containing a variety of examples, and if

»

L2
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each were followed up by activities initiated by the teacher,

it would seem reasonable that the pupils would be able to
apply their new—found k%;owledge to many new situa;cions, both

in and out of school.

——t

The introductory program itself was divided into two >
parts. The first.part was a brief ov%e}rview of the history of -
the English language, beginning with@dani's first attempt to
speak _and concluding with modern-day English. This section
combined live action and slides. ‘The second part of the pro-
fram, of ten minutes' duration, showed the’ Tollowing:

(1) basic Greek words to b‘e'learned, (2) how Greek worcis can

be combined to form'English wor}is, and (3) how to analyze

English words based on Greek roots.
>

o

To option;lly fulfill all functions of communication in"
instru‘c:;cion, in this case to provide some feedback, a study
guide was given to each child befc;re viewing the program.

This guide (see Appendix.A) contained four main points and
five questions, all of \vhich were asked and gnéwered during
the program itself.

\ |

A review of the research material on ITV reveals two

Related Research

important facts. First, that although much’hgs ‘been written

‘- about television, there is little documentation about the use

of television in education., Secondly, the e)tperin'lental design

. ‘ 2 - s
used in many of the studies has been of uneven quality.

/

/
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Moreover, many of the co paratiye studies of the effectiveness
of ITV have been “unintexpretable’. (Murphy &.‘Gross, 1966).

’ 'Keepin.g these two resgrvatiSns‘ in'mind, we shall now
turn to what the fes;earch say\s\about t};e éffectiveness'of
televisi_on; as a p\edagogical gtool. | '

This problen hag been tested in a number of ways.
o ij comparing'televis;loﬁ instrucvtion wi‘1-:h' no instruction (as
’ in the present study)p by comparing the _results of TV inst?uc-
tion to a set standard,: or by ’comparing ITV with conventionai.
or face-to-face instruction--the most commonly ‘tested' of the
three. ) o ‘ !

Chu & Schramm (1967) report that dl the experimentss
showed essentially the same finding, i.e. "...no significant
difference betwegn learni'ng- from television t:aaching and
learning from conventional tgaéhingf". Where thei‘é was a
significant difference, it was a bit more likely to be in
favoyr of television 'rather than of conventional instruction.
' Chu & Schramm also point out that studies indicate
that TV instruction is apt to be more effective at the ’
primary level than at .the secondary school or collége level.’
Moreover, "...s0 far asawe can tell frdm present evidence,

television can be used efficiently to teach any-'subject

‘ matter where one-way communication will contribute to

! ~

learning". -

o
Nevertheless some sgb,]ect areas lend themselves more

readily to TV than others. As far as can be ascertained from

a
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Lhe Teview of literature, no work has been done with ITV

‘using. etymology to-teach language skills and vocabulary.

' e

However, theére have been cohéiderable studies conducted on

the use of history on learning vocabulary both in English -

.and in foreigqglanguages, and on language skills.

Chu & Schramm report that Suchy et al (1960) conducted

a three-year experiment in which high school students were
P2

taught American history either by television or by conven-

. . | -
tional instruction. In both the first and second year, the

TV group scored significantly higher than the %ﬁﬁve?tionél
instruction groups. ’\ i

In the same survey, Gottschalk (1969) reported fhat
co%lege students leafning Germgn fiom closed-circuit tele- .
vision did significantly better igyaupal and reading compre-
hension than stvdents taught by the conventional mé%hod.

" Schramm (§962) compared the results of teaching various

_subjects by TV %&d found that televised lanéuage_skills

turned out to be less effective than- many other televised
subjects at the éarly eiementary school level.

~However, by far the best documente study‘onBteéching
vocaﬁulary and language skills has com:::lt from ITV but from
ETV with "Sesame Street". Bogéfz et al (1971)”who directeau:\\“;
the .-first year's summa}ive evaluation -on the program declared
that "Seéame Street" proved that television was an éffective
medium for teaching children important single facts and

skills and complex cognitive skills. -

‘ﬁ . ’ ' , oy
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The;e results also suggest a possib}e explanation for
the results thZined by Schramm ir 196%. Bogatz (19?1)
points out thﬁt "..;a conscious,iypll—%inanced‘attempt to
educate as well as entertain on TV haﬂ never occurred LI

Sy N § .
before... The traditional view... p%obably sges educational
. B

television and entertaining television as mutually exclusive".

~

Overall, what have been the flindings -of fhe effective-

ness of ITV? The studies indicate/ that ITV works best when
; . -]

it is made an integral part of ingtruction, i.e. when tele-
P

vision does not carry the whole teaching burden, but-is

accompanied by a variety of' lear ing aids. Chu & Schramm
(1967) repért that in Denver, a’/major experiment on the ﬁse
!!% television ta teéﬁh foreign languages came to the general
conclusion that the well-trained and motivated classroom

teacher was the most effective learning aid.

' - - 7 ]
In summary, the evidence which has now comé from many

countries, from studies of all age levels from preschooi”rbl )

4

adults, and from a great variety of subject mafter and lear¥r-
ipg objectiveé has adequétely demonstrated that instructional
televisipn can serve as an efficient tool of learning. The
questions tpo be_askqd'are no longer whether studentaflearﬁ
from television but rather, in a given situation, how can )
I%¥ be .used effectively. (Chu & Schramm, ;96%). é}

The present study attempts to‘vefify the effectiveness

of ITV in teaching the history of the English languagg‘and in

a } by

/




CHAPTER- 1T

. PROCEDURES |

This chapter is concerned with the developmeént of the
(\ hypotheses and the description of the population at large as
well as the samplé chosen. The eéperimental design and the
variables used aré alYso discussed. This chapter also ex-
plains why the measufing instruments had to be tailor-made
-and how theylwere @ésted for reliability and validify. In
addition, the Qgté oﬁtained and how it was analyzed is also

¢
discussed.

. T o o | )
[ | .

| ’ ' '

|

2.1 Hypotheses

The following hypotheses were ?tul_ated.

Students exposed to an ITV progra’ will undergo a change
in attitude towards the central theme of the program.

Students exp6§ed to 'an ITV program will demonstrate a
significant increase in knowledge of the subject area
covered within that program.

fépecifically: ’
7 The experimental group:will demonst;ate a signifiéantly
greiﬁer positive ‘change in attitude towards the English
.lg?égage than the control group. For purposéé‘of this study
a{?hange in gAtitude is operationally defined as the differ-
éhbe in scores obtai@ed between pre- and post-tests of the

Likert Scale Test. -
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The experimental group will reveal a significantly
greater increase in the results obtained on the performance

A

test afterfvieg;ng the program than the control group.

Rationale

Sincg it has been adequately demonstrated that ITV can
both teach concepts and facts and also modify existing ideas,
it follows that if the experimental program is presented
effectively, a significant increase in both attitude and

performance should be evident among the experimental group.

I

Influence /of Reading Level

Knowledge of the reading level of the students exposed

to the program was considered essential for the following

-

reasons.

" (a) Since good readers, on the whole, are uéually ’
better students and.more intelligent than poor readers, this
knowledge waould indiéate which group was the most influenced
by t%é ITV program, the low reading level. or the(high réading
level stﬁdents. ‘

o (b) As many words were fléshed on the screen in the
lcourse of the pfogram and as some%of the test questions used

a rather complex vocabulary ({or Grade -5), these two elements
mighé,have been a contributing factor in modifying the results
obtaiﬁed. )

That is, if the ITV program had contained no writing

and .if the test had been oral rather than written, a different

7
¥ y

¢




kind of data generation might have resulted.

2.2 Population,and Sample

The target population must be clearly defined not only
to determine the level at which the program must be aimed

but also to help choose the approprlate medium itself, as

media selectlon is based both on pupil characteristics and

stask variables (Briggs, 1970).

The target population for this studyAwas composed “of
midale—class suburban English-speaking children at the upper
elementary school‘level;‘ These children were quite.proficient
in reading and possessed a wide background knowledge on di-
vergent topics obtained from home,‘reading and television.
All of these children had at least one TV set at home and
all were sophisticated in terms of television-viewing, having
been brought up with technically perfect programs on commer-
cial television. |

The éample used to evaluate this study wés six classés
(160 subjects) at the Grade 5 level at Suﬁnydale Park School

in Dollard des Ormeaux, Quebec. Eighty of the SS were used -

in the experimental group and the remaining eighty were used

.as the control group.

Due to the problem of class scheduling and keeping the
class atmosphere‘as natural as possible, the glasses were
treated as intact groups. Though intact groups may pose a
threat to generalizability as they are usually not random

L4
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; groups, in this case it was reQéaled'that student assignment

\ to these classes had been random. Thérefore, the program's
overall effect on the three intact experimental classes

approximatéd the effect on a randomly selected group of SS.

A

2.3 Design

Thg genéral design for this study)can be'diagrammea as

follows: ) - . b
/ LY . * N

N

and 0, refer to the initial observa-

1 3
tion of the experimental group and the control group respec-

In this study 0

tively, i.e. a test of the students to determine their

[

' initial level of competence in English and their attitude to-
wards the language. X ref;rs to the treatment (ITV Erograﬁ)
while O2 and 04 refer to the second observation of the
experimental and the control group occuring after the tneat;

ment (post-test).

2.4 vVariables

* (1) Independent.--This experiment contains one inde-

pendent variable, the television program, at two levels,
treatment versus no treatment, i.e. being exposed to the pro-
gram or nof being exposed to it.

(2) Dependent.--There are two dependent variag}es.
One is a positive change in attitude towards the Ehglish

language, and the other is competency both in knowing

o T
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generally how different groups affected the English language
and in using word attack skills with Greek root words.

(3) Moderator.--The moderator variable used in this -
study is reading level. This variable is important as read- . . 1
ing level is a good indicator of the overall intellectual .

level of the student. (IQ results were unobtainable.) Thus

Lone can give an approximation of the correlation between .

4

intelligence and the effects of TV teaching. Moreover;,many
words were flashed on the screen during the TV program itself
and’ the tests contained many complex words (for.Grade 5)

~ which could also influence the results of the study.

(4) Control.--~All-the ‘tests and any explanation
ﬁécessary were carried out by the examiner,so as to contral ”f
for differences in personality of more than one examiner and
also differences in information content that mighé be

supplied’to students.

2.5 Data and Instrumentation ‘ . -

The data was gathered by two sets of paper and pencil

= A}

tests (pre-test and post-test) administered'to ail tﬁe’SS~
during class time. The two pre-tests‘(attitude and ¢compe-
tency) were administered to tﬁe S consecutively and com-
pleted by the students within half an hour. Six days later
theFSé Yiewed the ITV program and answered the post-test as\
soon as the program had ended. _ The control group followed R

o same pattern and time schedule except for view;ng the

program. Instructions and supervision were carried out by




the experimenter for all the groups. y ]

Since available testing materials proved to be un-

. feasible, the tests to be administered had to be tailor-made.
" These tests were tried out on a pilot group similar to the
supjects to be tested and were measured for valiqity and
reliability.

Con%ent validity for the competency test was determined
¥in the following manner. A content outling was developed,
ive. a list of instructional objectives for the program . F
'followed by a list of competencies which the student shouf& 2
possess if successfully taught. Performance items were then
developed on the basis of the performance capabilities the .
student was expected to demonstrate. As Tuckman (1972)
suggests, "The use of the content outline should establish

content validity in that test items based on the outllne

assess or sample the mastery of that content which they are -

intendel to test." - v . )
The items generated (twenty) were then administered to

a pilot‘éroup and tested FYor internal consistency (reliabiligy) .

in two ways. First each itemewas tested as to diserimin- -

ability and difficulty. Only those items which had both satis-

factory discriminabilify,(above 0.67) and reasonable

difficulty (between 0.33 and 0.67) were retainqg (Tuckman,

19?2)ﬂ The two exceptions to this rule were ifems 5 and 18

of the Performance Test. Since tﬁese items were uniformly ~

easy they had some motivational value for the poorer



students. *Moreover, becauSe of theif ease for both Jlow ana
high scorers, they did not affect the relative position of
scores (see Appendix C, p. 71?.

Further tests were done on the coﬁputer using the
Pearson Product-Moment Correlation (PPMC) to correlate the
score for each individual item with the total score obtained
by each SS on the whole test. The fourteen items which

" yielded -the greatest degree of internal consistency and als%
had satisfied the discriminability and difficulty require- 1
ments were retained.

To test tpe students' attitude towards the English
language the Likert Scalg was employed. This test was
Judged for contemt validity by two competent educators.
Reliability was determined by using the PPMC and retaining
the twenty items (oyt of thirty six) which had the highest
correlation with the total scores.

The two sets of original questions plus the itenm ana-

lysis are to be found in Appendices C, p. 71 and D, p. 74.
Z \

2.6 Data Analysis

- This study has one independent variable (ITV program),
one moderator variable (reading level) and two dependeﬁt
‘variables (an attitude test and a competency test).

Statistically, however, this study was treated as two studies,

thé difference in each study being only tﬁe dependent

variable.,

’
‘ f

- P

) . <

4
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‘A t-test was used?ﬁo.bompare the difference in incre-

Yo ,//
ment bgtween the Ppre-test and post-test of the experimental
T N {

— ‘.
group versus the contrbl group. A t-test was employed for
"both cémpetency_and attitude discriminatiohg: ,

*The relationship betwéen reading level and test results

-4

‘was cémpared using the Chi-square analysis.
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CHAPTER III

RESULTS

This ¢ aptef presents the results obtained in measuring
’change;in péiforménce and change in attitude towards the
English language in a groub‘of.students after viewing the ITV
program, "The Melting Pot". The moderating effect of reading

ability on test results is also indicated.

3.1 Change in Performance
Table 1 shows the mean of the increment of scores,

} between pre- and post-performance tests, for the expérimental
group and the control group. The experimental group mean,
which 1s approximately four times higher than the mean of the
control group: is highly signifi?ant (p<0.001). Removing

the effects of the control increment, the net increment result-

ing from being exposed to the experiméntal ITV program is 1.80.
The actual mean score for'the experimental group in the
performance pre-test-was found to be 5.575. Therefore, the

- net percentage increase in mean score is slightly above 50%.
i ' .

3.2 Change in Attitude

Table 2 shows the mean of the increment in scores be-
J  tween pre- and post-attitude tests for the experimental group
and the control group. In this case a trend of superiority

is evidenced in the experimental group versus the control




group in mean attitude gain scores (p<€ 0.,10).

TABLE 1 .
A t-TEST OF THE EXPERIMENTAL AND
. CONTROL GROUP. MEAN GAINS

‘ -+ BETWEEN PRE-TEST AND POST-
' TEST PERFORMANGE SCORES

Groups X , 7(1- 'iz
Experimental Xlz 2.2625)
-1 % 1.80
“Control )-(2= 0.4625) R
2

t= 5.5 df = 158 p<0.001 ,

.

TABLE 2

A t-TEST OF THE EXPERIMENTAL AND
N\ CONTROL GROUP. MEAN GAINS
) BETWEEN PRE-TEST AND POST-
TEST ATTITUDE SCORES

Groups X X,- 3'(2 )
Experimental 5‘(1= 1.3125)
ot 3,2750
Control’ 7(2=-1 .9625)
2 .

3.3 Effects of Reading Level on Test Results -

. Tl"le results, - when using a Chi-square analysis to com-
pare raw test scores with reading level (for the experimental
group) iné‘icate that reading ability had a significant effect
on performance test scored. Tables 3 and &4 shc')w gh’at. thé |

respondents with the highef reading levels exhibited greater
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gains in qci:hievement after viewing the brogram. At reading

level 3, the increment of high scorers was 14.3%, at level 4

it was 18.2%, at lével 5 it was 47.5% and at level 6 it was

33.3%. Though level six seeiﬁé,’\to have a smaller increment

than level five, it; must be remembered %:hat the pre-test

high scorers at level six were already in the 60% bracket.

"Therefore, evenftﬁbugh’the post—testiﬂdmwd a dramatic 95.2%

of level six students scoring high on the poét—test, the

incrementl was 33.3%, i.e. smaller than that of level five.

Table 5 indica;tes t}{at students reading; at levels four and

five remained ess;ajtiall'y in the same position in pre- ‘and

post-test attitude’scores. Level four stayed exactly the
same, while at level five there was a 5% increment of high
SCOrers. ‘

The two extremes, reading levels three and six, showed
diffex;eﬁt results from those described above. Going from
scores in pre- to post-test, the increment of low scorers
for Grade 3 was 14.3% and for Grade 6, 33.3%.

/ For 4.chese groups, the program had aanegative effect in
inducing attitude change. Overall, however, the attitude
change was positivé. This is demonstrated explicitly in
Table 2 where the mean gain f.or the '"Experimental Group" is

1.3125.

v
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. . - ’;‘%‘”
TABLE 3 B
COMPARISON OF RAW SCORE ON PERFORMANCE PRE-
p TEST WITH REXDING LEVEL OF GRADE 5 PUPILS
‘ N Experimental Group Reading Level
Level 3 Level L TLevel 5 Level 6
v “Low 7 8 27 8 50 -
Raw (0-6)s;| 85.7 72,7 67.5  "38.1
- SCore  high 1 ‘3 13 - 13. | 30
- . (7-18)- 14.3 27.3 - 32.5 £41.9
8 11 0 21 80
| ,8&) 13.9 50.6 26.6 |100.0
%= 7.82 df = 3 p<€0.05 .
TABLE 4 .
\ : -
3 - . COMPARISON OF RAW SCORE ON PERFORMANCE POST-
TEST WITH READING LEVEL OF GRADE 5 PUPILS
) Eiperimental Group Reading Level
Level 3 Level 4 Level 5 Level 6
‘ Low 6 o6 8 1 21
Raw  (0-6) 70,4\ 545 2000 k.8 |
SCOre  pign 2 )\ 5 32 20 59
C (7-18%) | 28.6  45.5  80.0 - 95.2 |
8 . 11 40 21 J 80
8.9 13.9 50.6 26.6 |100.0
1 .
i - 2&- = »
e G 18.13 adf 3 p <0 0'01
‘ %
. 3

F
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TABLE 5w

COMPARISON OF-RAW SCORE ON ATTITUDE PRE--
TEST WITH READING LEVEL OF GRADE 5 PUPILS

Experimental Group Reading Level

Level 3. Level 4 Level 5 Level 6 .

1

Low 6 2 13, ‘}3 24
Raw  (0-69) 71.4 "18.2 32.5 14,3
Score  pign 2 9 27 18 56
K (70-100) 28.6 81.8 '  67.5 85.7
~ 8 11 50 21 80
" 8.9 13.9 . 50.6 26.6 11000
X.2= 9.17 df = 3 p<0.05
v . . _
TABLE 6
COMPARISON OF-RAW SCORE ON ATTITUDE POST-
TEST WITH READING LEVEL OF GRADE 5 PUPILS
Experimental Group Reading Level
Level 3 Level 4 lLevel 5 Level 6
| o~ Low 7 2 11 10 30
x yh Raw (0-69)‘ 85n7 18.2 ) 27.5 . uZoé
3 , SeoT® yign 1 9 29 11 50
~ (70-100) | 14,3  81.8 . .72.5 . 52.4
8 11 40 21 80
809 13.9 Pl 50.6 ' 26.6 100.0
! . X 2= 11.40 df =3 p<0.01 8
', L4 N
/
\ Y
> ~ .



CHAPTER Iv 7

- Fl
RESULTS AND DISCUSSION R

This chaptef is concerned with the effects of the ITV

program orf both achievement and attitude. It also includes
[ [ )
a. discussion of results, conclusions, and some suggestions -
Lo \ C
for the impPovement of the program. w
- 4

H.l *Effects of ITV Program on Achievement ) . &

-
s

+  The resulds of Table 1 indicate that pupils exposed to

. ythe ITV program, "The Melting Pot", did significantly better

¢ .

b §‘ on a performance test than, did the control group. A

J/// . The null hypothesis which stated that there would be no

. 5 N .
Sstatistitcally significant differences in achievement after

o viewing the ITV “program can thus be rejected.

N

As predicted, Teading level significantly affected
the“test ;esults.~ Tables 3 and 4 show that although all .
pﬁpils made gains in knowledge acquiéit}on after viewifig the

- program, the greatest improvement occurred with those pupils

reading at or above level.

Y

Although these results can’ be interpreted as being a ’
A ¥, v

“V“\\ difethconsequénce of intelligence (good readers are usually
b!ighté! students) it may also be due to the nature of the
prqgr%m which contained a greaf deal of new vocabulary, much

ot it presented visually as well as“orally;

0

3
“



-L4,2 Effects of ITV Program on Attitude

» The results of the effects of the program on attitude

towards the English language (see Table 2) are not as clear-

cut as for Achievement., The experimental group showed a
élight positive incremént while their control couﬁterg;rt
showed a slight negative increment.

. As was stated in the hypothesis, it was not expected
that one program would have enough of an effect to make any
dramatic change in attitude.

Therefore the null hypothesis which stated that there
would be no statistically significant differences in attitude
after viewing the program, can be essentially sustained.

“ A better insight of change of attitude :can be obtained
by looking more specificgllly at the students" reading levels.
Those pupils reading aﬁflevel or slightly below level kept

essentially the same attitude towardé the English language
I .

while those pupils at the two ends of the reading spectrum

showed a %arked decrease in their attitude.

At first sight these latter results might seém surpris-
ing. However, a méré careful examination could explain the
results ;n the following manner. |

Due to the nature of the questions raised, the vocab-
ulary may have been Yoo difficult for those at thé low end of
ﬁhe Spectrum and who may, in essence, have guessed many
answers. (The pupils were askéd to answer all questions on

the tests.)
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The good réaders‘seem to ﬁave been victims of another
problem, boredom. Most of them recognized the test gnd were
not enthusiastiq about fedoing it.‘ This might have had a
modgrating effect on their attitude.

This result also suggests the advisability of using a
different pre-'ana post-teét as a measuring device when
testing children.

The éame afguﬁegt, however, does not apply to the
échievement test. In this case the post-test mo?ivéted the
pupils to re;pond positively both in terms of the abil&ty to
cléarly understand the questions and to ‘answer ‘them.more

accurately.  ° -

k.3 Conclusions and Suggestions for Revision
4
The findings in this study led to the following

conclusions.

(1) Pupiis exposed to the ITV program on language'did sig-
nificantly better on a performance test than.did the
control group. ’

(2) Although all the experimental group,improved in
achievement, those reading at level and above ﬁade

- the greatest gain. o ‘

(3) Students not exposed to the ITV program showed a

slighf decline on their,poét-test on the attitude

‘ towards the English language.

(4) Pupils reading at level and slightly below showed

essentially no change in attitude after viewing the
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program while thoée at the lowest and highest
reading levels shéwed d decrease in their attitude:

(5) The overall'atfitude towards the English language
of the experimental group improved slightly after
the ‘pupils had been- exposed to the program.

As hypothesized, the results indicate that ITV can
teach history, vocabulary and word-attack skills
successfully. Although an improvement in achievement was
noted after viewing only one program, it was felt fhat a
éeries of programs (as described in the Introduction) would
have an even greater effect as féarning would not only be
seqﬂg;tial, but cumulative.

'

It was felt that the introductory program itself
would have been ggre effective if several of the following
suggest@ons could have been implemented. If the two par?%
of the program, the history of language and etymology as a
educational tool, were not shown in conjunction but 2
separately, each section would have a greater effect.

" Unfortunatelyp this is not supported by facts gleaned
from the tests admfpistered to the pupils. The code book,
when broken down inéo percentage of increase of correct
responses from pre- to post-test, shows essentially little
difference in incremental learning between the questions
dealing with the history ofllanguage and those dealing with
etymology. (See Appendix E, p. 84). 1In spife of this,

the author felt, from observing the children during the .




viewing and from personal opinion, that better results

would have been produced if the program had only been

concerned with one subject matter rather than two. This

would have reduced the confusion which might have existed

in the children's mihds as to the aims of the program. It

would also have enabied pupils to assimilate the initial e

background informatioﬁ‘before proceeding to new material.

In fact, the importance of repetition cannot be too stressed
as the question (number 3) which showed the highest percen- !
tage increase in correct responses was the one set of f%cts
. that was the most often repeated throughout the program.
It is thus suggested to use only the section on history ‘-
aé the introductory program. This part cauld be expanded
‘and developed and the resulting clarity and purposeful re-
.duﬁdancy would enable Fhe pupil to absorb this new informa-
tion to a greater degree.
The etymology section would be expanded‘to a fifteen
minute format. More examples and especially more drill
would be employed during the actual showing of the program /
as the questions (study guide) asked and answered during the
program, "The Melting Pot", proved to be very popular with

.the pupils, in effect transforming them from passive specta-

tors to active participants.

The cumulative effect of viewing ten programs on the
~ same topic is even more important in the affective domain.

The end of a series of ten language programs, preferably

~



accompanied by some teacher-oriented follow-up activity,

would beLa more reasonable time to test if any change in
attitude had 7qcurred. The resglts of this study indicate -
that the change would be positive as there is a trend in
that direction. T

The difference in results obtained from pupils reading
at varying levels also sugéests that using TV grouping by
ability might be advisable. It is conceivable thét a series
of programs produced intentionally progressively more diffi-

cult might 1imit only the last few programs to the higher

streams.

It might also be advisable to test the pr on

different socioeconomic samples of the populati f it
were found tha§ sgocioeconomic level and/or éophistication in
using the language was'g'factor in understanding the program
and in answering test questions, then the results¢of‘tﬁis
survey could be psed to modify the proposed program series.

In the last twenty years, programs on English in both
. ETV and ITV have tended to emphasize the liferary side of
language. The advent of "Sesame Street"»changed that aspect
on ETV and demonstrated that some of the teaching>potentials
of television could be realized. As yet there has been |
little corresponding change in ITV.

The results of this study indicate that ITV can be.

effective in teaching more complex aspects of language and

language skills to young children. —
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THE MELTING POT

Video
(1) VIR-1 \
(Fighting, hugging,
kissing
(2) Take C2

(cu Apnouncer)

*

(3) VTR-2»
(Hand signals) -

T

-

(4) Take C2

o

(5) Dissolve to C3
(CU of hand)(Set 1IV)

‘(6) +Zoom out to MS Girl

\ - ' ¢

(7) Take C2
(CU Announcer)

(8) Dissolve to C1

" Audio

THEME UP FULL
'

L]
U
\\

THEME OUT

CUE ANNOUNCER: . _

Do you know what all these
people had in common? They
were all trylng to communicate.
That is, they were trying to
show someone else what they
thought, how they felt.

Now what you Jjust saw were

" people communicating by actlons,

or signs. We have many signs
to communicate. See how many
of the next signs you can
recognize. -

CUE, ANNOUNCER :
Did you recognize them all? The
last sign was like this. (HOLDS
UP HAND), This means what?

Stop, you say, maybe... but not
always. -

CUE GIRL:
(LOOK OF AGONY ON FACE) May I
leave .the room, please!

ANNQUNCER ¢

Well, now you know what she
wants! You have discovered one
important fact--that signs are
not as exact as language is.

THEME UP FULL. . '
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THE MELTING POT

(9)
(10)
A11)
(12)

(13)

(14)
(15)
(16)

(17)

Video
(Graphic I —
"THE MELTING POT")

Take C2
{CU of Announcer)

Take T/C
(Slide 1)

Take T/C
(Slide 2)

Take C2
(CU of Announcer)

ﬂ
Dissolve to C1
(Graphic II "MAP
OF EUROPE")

}

Take CZf
(CU of Announcer)

Take T/C
(Slide &)

Take T/C
(siide 5)
Super "CELTIQ"

Take T/C -
(slide 6) oLt

b5

Audio

ANNOUNCER E
But how and when,did our
language have its beginning?.

VOICE OVER:

Well, our language began long
ago with primitive 'man. - At
that time people probably spoke
in a series of grunts.
After many centuries those
grunts developed into a Jseries
of sounds that we would/call a

language.

0f course, it is'impossible for
us to go back to the days of the
cave men, so we shall start our
story a little more recently.

"Our language had its roots about

five thousand years ago in Cen-
tral Europe. At that time there
was a group of people who spoke
a language called Indo-European.
Soon this group travelled to the
east and west and wherever they
went they brought their language
with them.

]
This language forms the basis
for most languages in Europe and
India.

The grpup who got to England
first, or Britain as it was
called then, were the Celts.
These people spoke Celtic.

N ¢
After a while the Celts were

' conquered-by the Romans, who.

came from Italy.

t




THE MELTING POT

Video

(18) Take T/C
(slide 7)
Super “CELTIC/LATIN"

' (19) Lose Super

(20) Change to Slide 8

Audio

These Romans spoke Latin and now -~ -

the two languages spoken in
Britain were Celtic and Latin.

But people were very bloodthirsty

- in those days. They liked a

- good fight and they always

(21) Change to Slide 9

/
(22) Take C1 .
(Graphic III “gELTS.
ROMANS & ANGLO-
SAXONS") ’

(23) Take T/C
=+ (Slide 10)

(24) Super C.G. "ANGLO-
SAXON"

(25) Erase Super

(26) Change to Slide 11

(3%) Super C.G. "BRITAIN--
- ENGLAND"

(28) Take C2
. (CU Announcer)

wanted more land. So another
group came to the island of
Britain and conquered the people.

This time it was Germanic
tribes, the Angles and the
Saxons.

This group was very tough.
First they drove the Celts back
and then they made life so un-
comfortable for the Romans that
they alseo left Britain.

So the Angles and thé Saxons
took over the country and now
the language spoken in Britain
became Anglo-Saxon which is the
basis for the English language.

At this time Britain changed its
name from Britain to England
because of the Angles. Get .it?
Angles; Angleland; England.

ANNOUNCER: ’
But poor England was still to
be invaded by two morehgroupg. ’
VOICE OVER: i
Hey, wait a minute!

ANNOUNCER:

(LOOKS AROUND, SURPRISED) -

>

o



THE MELTING POT

Video
£
) (29) Take C3
. , (CU Puppet, Set IV)
4 _

(30)/Take c2 1
(cu Announcer)

—

(31) Take C3 a
(CU Puppet)

b1

(32) Take. C2
(cu Announcer)l

. (33) Dissolve to T/C
(Sllde 12)

-

(]

(34) Super C.G. "CELTS"

(35) Take C2
(CU Announcer)

e - (36) Dissolve to T/C
(Slide 13)

(37) Super C.G. "LATIN"

with the study guide. It's

Audio \
PUPPET: ! '

You donl¥ actually expec% people
to remember what you've Just
been saying?

ANNQUNCER @ k
(SMUGLY) Why not? I thought-I
spoke very well, superbly, in
fact.

1
|
PUPPET: .

Well, maybe you' re a genius, E%t

the rest of us are Jjust ordinary

people. Why don't you explain -
it once more.

ANNOUNCER 3 *
Maybe you're right.
smart. 0.K. Let's try this

*.I am pretty

question number 2. I'll read
it with you and you circle the’
correct answer as soon .as I
have finished.

(READS QUESTION 2, STUDY GUIDE)

FADE UP MUSIC, CUT 2 (5 SECS)
' ‘D
FADE OUT MUSIC

" ANNOUNCER (VOICE O

The answer igs the Ce%ts.

"ANNOUNCER:
Let's try number 3 now.
(READS QUESTION 3, STUDY GUIDE)

" PADE UP MUSIC, CUT 2 (5 SECS)
B .

|
FADE OUT MUSIC |

ANNOUNCER: s T s
And the answer to that is, of
course, Latin. Are you ready
for number K Tiow? 4
(REﬁDs QUESTION 4, STUDY GUIDE)

L)
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THE MELTING POT

Video v

v (38) Take T/C
- (Stide 14)

. (39) Super C.G. "ANGLbJ

SAXON"
(40) Take C1
: ° (CU Annhouncer)
'\ A 3
| (41) Dissolve to C2
| (MS, 2-shot, Diane,
| L & Lucy, {Set III)’
|
‘ ]
’ t
| I
|
| q~.
. r
(42) Dissolve to C3
| . (Vaseline lens over ! T am
; — CU Roman (Set IV))
' " (43) Take C2
’ (MS, 2-shot, Diane
& Lucy)
t
. s C (44) Take C3
. (CU Roman)
- ' “ (45) Take C2
(MS, 2-shot, Diane
& Lucy)
i

Rt

. FADE UPfQBSic. CUT 2 (5 SECS)
]

Audio

FADE OUT MUSIC .,

t

VOICE OVER:

"% humour him.

If you put down Anglo-Saxon,
you are right on.,

~

So now we know what the basis of
English is, right? Right. Anglo-
Saxon. But a lot of other
languages have had an influence

on Englisif. Let's see, for
example, how difficult it would

be to have a normal conversa- T
tion without the words that
come from Latin. °

DIANE: . ) |
(SETTING THE TABLE) You put the |
dishes on the table. I'll get |

the wine from the kitchen. Ah.. |
what's that? ., ¢ . .

LUCY:
It can't be, but it Iooks llke
a.. Roman.

ROMAN

I am the spirit' of ancient Rome. .,
I have come to show you how much

you owe to Latin for many of the
words you speak. You repeat

what you have just said and I

shall gake out all the words that L
came from Latin.

DIANE: ' ”
But I only used English words. - “

*

\ .
. s

ou disobeying me?

RO t
Are

LUCY '
You know I think you should:

S
He lookg pretty mean.

. o '
[ n [ - ‘
v .* P



THE MELTING POT

Video

‘(Zoom in to CU .
Diane) . )

el

]

(46) Take C3
(CU Roman)

j ¥
., # Defocus camera

(47) a--Dissolve to T/C
. (Slide 15)

’

b--(Slide 16a)

(48) Change to Slide 16d

*

-(49) Dissdlve to C1 &
(quphic Iv) .

p? S

(50) D1ssolv€ to T/C
(Slide 17)
.

-

L]

. (51) Change to Slide 18

N
(52) Dissolve to 2
PR (MS, ®2-shot, Diane
! & Lucy) <™
5L_'/ ) ¢
A L '
‘ ) COUN
. (53) Zoom in slowly to
‘ . ~ CU Lucy . L
L S

B

N (] WALKS OVER T0 CURTAIN)

. L)
Audio
DIANE?F :
0.K. You put the ---- (LOOKS

ASTONISHED WHEN WORDS WON'T COME
OUT) on the --~-=. 1I'll get.the -

---- from the ----.
ROMAN: . =~
See. What did I tell you.

Without my help your sentences
wouldn't make much sense!

ANNOUNCER (NOICE OVERlz

Meanwhile, back .an England the
Anglo-Saxons ruled, never sus-
pecting that a group of savage
warriors were now planning to

'attack them. &

These were the fierce Vikings
who came from Scandinavia.

Afterxmany years of fightigg
the Vikings took over parts\ of
England and the Anglo-Saxons
ruled gver the other part. Of

. course, wherever they-took over,
the Vikings. used their larnguage
and gradually it too became'part
of Engllsh.

Now I know you're all dying tg¢
find out one thing:' " how did the
Viking language influence the
Engldgh langudge. Well, I'won't
keep you in suspense any longer.

LUCY :

Did we actually see a Roman ory,

dld we imagine it? k IEP
* DIANE: ' ' "

I don't know, but we had better . °
worry about our real ‘guests. '
Would you see if they are,com1ng°

“LUCYs . Y




THE MELTING POT -

Video

(54) Take C3
- (CU Viking)
(Vaseline lens)
(Set IV)

-

(55) Take €2
0 ' . (CU Lucy) .

(56) Take C3
(Viking, 9U)

(57) Téke c2
' (cu Diane)

9
(58) Dissolve “to T/C
(Sllde 19) .

»

* (59) Change to Slide 20

' . ) [
\ (60) -Change to Slide 21

— turn around ver

. eonquered.

Audlo ,’

DIANE (VOICE OVER) :

Oh, oh. I think you'd better
slowly and tell
me if we're having another
visitor.

LUCY:
(TURNS AROUND SLOWLY)

a.. a Viking?
VIKING:

T am the spirit of the VlklngS.‘<r//—\iJ
We travelled.from Denmark and ]

wherever we went we fought and
usually won, And as we con-
quered, we also gave our |
language.to the country we had

Do you know some of

the. words we brought, some of o
the changes we made?

Is that

LUCY: |
Well, I'm not quit& sure...
‘ .

VIKING: -

Oh, 1gnorant one!
words like "egg", "anger",
"odd", "take". - "I brought you
the delightful *“sk" sound.

Why, you English used to say
"shirt"” until we Vikings showed
you, it was "skirt". Ah.. those
‘were the days.. a |

‘\

I gave you

DIANE: i
What did she mean, "those were .
the days”" v ;

* ANNOUNCER (VOICE OVER):

She meant England in the ninth N
century. Both the Vikings and !
3 Anglo-Saxons ruled side by
e. They were happy. They
did not know that soon another
oup would attack England.
These were. the French, or really
Norman8. They came from that
part of France which is called

1 4
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(61)

(62)

(63)

, (64)

(65)

(66)

‘.1,.‘_

(67)

THE MELTING, POT

Video

Change to Slide 22

Change t¢ Slide 23

a~--Dissolve to C2

(MS, 2-shot,
* Diane & Lucy)

b--Zoom in slo&ly
to CU Diane

<

Slow' Dissolve to C3
(CU Le Norman)
(Vvaseline lens)

Take C2 (CU Diane)

-

Take C3 (CU Le

" Norman)

Take G2 (CU Lucy)

51.
Audio

-

Normandy. These Normans brought
a highly developed culture with
them. And here something strange
happened after the Normans had
won. The king and his court
spoke French, but the peasants
continued to speak English.

DIANE: "
You know we might as well sit down
until this |{dream or hallucination

" is finished There's no use

going to the kitchen, oops, I -~

hope that word doesn't bring the

Roman back. .
(DIANE LOOKS AROUND SURPRISED)

LE NORMAN (VOICE OVER):

No Madame, 1t 1s now my turn.
Parbleu! They have saved the
best for the last. It is now the
turn of the French.

LE NORMAN:
We the French conquered your .
country in 1066 and we brought to .,

you English peasants culture, re-
finement and civilization.

DIANE:
Say, you look just like the Roman

-fellow we had here. You must be

‘his brother, I guess. Anyway,
that wasn't very nice what you
said about the English.

LE NORMAN: - .

You do not believe me.l

Mademoiselle? All right, let us ,
make a test. Try to say any )
sentence about food, or fashion,

or war, .or love and you will see

that zall the words come from the
French language.

'LUCY s ~

All right. I'1ll try it. This
evening we are serving a simple
dinner. We wanted to have a
banquet but we have no servants.




THE MELTING POT

Video

52

Audio

(68) Tqke C3 (CU Le Norman)LE NORMAN:

(69) Take C2 (CU Lucy)

Repeat your sentence. I shall
take out all the words that come
from the French.

LUCY: . o

Tonight we are ---- a —--= ----,
We wanted to have a ---- but we
have no ----.

(70) Take C3 (€U Le Norman) LE NORMAN:

N\
(71) Dissolve to C2
& Lucy)

(72) Dissolve to C1 _
(Graphic V)

Eh bien! What did I tell, you.
Ah! Le manger, l'amour. The
French really knew how to live...

DIANE:
Wait! (TpRNS TO LUCY) I wanted
to ask him something.

LUCY:
What did you want to ask. him? .

DIANE:
What makes you think you know the
answer?

LUCY:
Well, at least I know where to
look. What's the question?

DIANE: ’

Well, if the French kept on spbak—
ing French and the English kept

on speaking English, how come

they don't speak both languages

.in England now?

.-

LUCY:

I think we'll find the amswer
here. (OPENS BOOK)

VOICE OVER: ‘

Here it 1s.s After two hundred
years, the French thought of
themselves as English and began

_to speak the language of the

ordinary people. But French had
become so much part of the -lan-
guage that many of the Erxench




THE MELTING POT

Video‘

o

(73) a--Dissolve to C2

~ -

b--Zoom in to CU
Diane’

(74) Dissolve to C1
" (Boy, MS, Set I)

»

(BOY CHANGES HATS
AS ANNOUNCER SPEAKS)

-(75) Take C2 - .
(cu Announcer)

v

[ 1

(76) Take C1 :
(MS Boy) R.H.S.

Audio

words remained.‘

DIANE:

In other words, the French of
that time and the English of that
time sort of blended and gave a
new type of English.

, LUCY : ,
nght' That's one of the reasons
why our English language is so
rich and varied.

DIANE: ' :
0.K. I get the general idéa.

* Every group that came to England
cand took over, changed the lan-

guage the people were using at
that time. But now all these

spirits have got me $o confused
I don't remember who came when.

ANNOUNCER (VOICE OVER): .
I can help you. We shall review
all the main groups that lived
in’ England.

The, first recorded group in
Britain were the dreamy Celts.
Then came the proud Romans.

. 'Following this group came the
savage Anglo- Saxong. And hardly
had their dust get{led than the
fierce Vikings™&rrived. Then
came the last group to conquer
England, the Norman French in

the 11th century. :

ANNOUNCER 3
Now that was easy,- rlght° So now

you're going to do it. Your study
‘'guide, question number 5 will

Help you. - Ready, here we go.

VOICE OVER:
The first group in England was
the dreamy ----. (6 SECS. PAUSE)

R




THE MELTING POT

Video @

(77) Wipe L.H.S. so Actor
only on R.H.S.

(78) CoGa on LQH".S-
("CELTS")

N (BOY KEEPS CHANGING
HATS)

(79) C.G. on L.H.S.
("ROMANS")

é i

t 1

(80) COGQ‘ bn L-H-%
.. ("ANGLO-SAXONS")

(81) ¢c.G. on L.H.S.
("VIKINGS")

.And'the last group to conquer .

Vo \

(82) C.G. on L.H.S.
(" NORMAN/FRENCH" )

(83)'Lose wipe: Take C1
Zoom in to MS Boy

|

| (BOY IS PANTING WHEN
| HEARS ANNOUNCER,

| SHAKES HEAD IN

i NEGATION)
|

(BOY KEEPS CHANGING
HATS, GETS MIXED UP,
FINALLY GIVES UP

“ AND LEAVES)

(84) Take.C2

~ (85) Dissolve to C1
(Graphic 1IV)

"Right. The Celts.

5k

Audie

<

Then came the proud ----. (6 SECS.
PAUSE) ‘
The* proud Romans.

These were followed by the savage
TETT e (6 SECS. PAUSE)

Anglo-Saxons.

Next came the fierce ----. (6 SECS.
PAUSE) .

Did you put down Vikings? : ~
England was the civilized ----.
(6 SECS. PAUSE)

Either Norman or French was right.
(PAUSE) .

Well, that was pretty good, but
let's go through it one more time..

" First the Celts, then the Romans, |

then the Anglo-Saxons, then the
Vikings'and last of all the
Normans. ;

ANNOUNCER -
Hm, sorry about that little}J

incident.. Now we saw one way the
English language was changed.
When groups of people came to .
England and took over they forced
everyone to speak their language.
(FADE UP MUSIC)



THE MELTING POT

Video

Take C2
(CU Announcer)

4

(87) Dissolve to C1
(Graphic VI)

(88) Fade to black

(89) Fade up C3
(Vaseline lens)
(CU Greek) (Set IV)

(90) Take €2
(CU Lucy)(Set III)

(91) Take C3
(CU Greek)

(92) Take C2
(CU Lucy)

(93) Take C3
(CU Greek)

(94) a--Take C2
(CU Lucy) .

¢

Audio

But there's another way language
can be changedi. It can be influ-
enced by a country that is rich
and powérful and thus spread out
all over the world.

So our language has been a little
like a melting pot--the more ele-
ments that have been mixed into it
from different sources, the
richer and more varied the mixture
has become. Y

(UP MUSIC--5 SECS)

GREEK 1
Hey, wait for me. How come nobody
talked about me?

LUCY: g
Who are you?

GREEK (VOICE OVER):
I am the spirit of Greece. I have
come, .

LUCY: ;

I know, I,know. You want to tell
me how much Greek influenced
English.

GREEK:

"(ASTONISHED) How did you know?

LUCY:

We have our ways. But wait a
minute--there were never any
Greeks in England.

GREEK:

Well, you do know somethlng after

-all. You're right. Our words

came over with the Romans who used
a'lot of Greek words.

LUCY s
I'm deliglited to hear it. But now
look here spirit we have to go out

A



THE MELTING POT

S

Video

b~--Take C3.
(CU Greek)

(95) Take €2
(MS Lucy)

(96) Take C3
(CU Puppet)

"(97) Take C2
* (MS Greyk)

(98) Take C3
(MS Puppet & Greek)

(99) Take C2
. (CU'Gregy)

(100) Take C3
(CU Puppet)

lll

Audio

so you'll just. have to do your
spooking somewhere else.

GREEK 1 , ,
But I can't. I was sent here to
teach you people something about
Greek words and if I don't do it
I'11 be in big trouble.

LUCY :

I've got it. We've got to go, but
we'll leave a friend with you.-
He'1ll tell us exactly what you

said. Well so long. (LBAVES)
GREEK:
So long. I wonder who this friend

is. I hope he's good looking.

PUPPET:
Here I am!

GREEK : ‘

A puppe$!! (SITS DOWN AND BURIES
FACE IN HER HANDS. LOOKS UP)

You expect me to talk to a puppet?

PUPPET:
well, if I can talk to a ghost

you can talk to a puppet.

GREEK:

(CROSSLY) Oh, very well. Let's
start with the contributions the
Greeks made to English.

PUPPET:
The what?

GREEK:

That's all I needed, not just a
puppet, but a dumb puppet! Con-
tri bu-tion. That means what
the Greeks gave to the English .

language.

PUPPET:
Oh, I see. 0.K. What did they .
con.. con.. What did they give?
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THE MELTING POT

ideo

(101) Take-C2
(cu ?reek)

(102) Zwipe C.G.

("BIO = LIFE")
(103) Take C3
) (MS Greek & Puppet)

Lose wipe

e
o R o n

(104) §w1pe C.G.
= STUD

("1.0G Yy

-

" No, no.

57

\
Audio . -

GREEK:

s

Well, a lot of long English words
are made up of two or more simple

Greek words, If you know the

simple Greek words, it's easy to

understand the long English word.

Get it? !

PUPPET (VOICE OVER):
It s Greek to me. Yuk!

GREEK :

(WITH DIGNITY)
2,000 years ago.

back to Greek.
Suppose we talk about life.

Now let's get

PUPPET (VOICE OVER):
I'd rather taly about baseball.

" GREEK:
(IMPATIENTLY) Later. N 'life"
in Greek is "bio", Gotkfhat?
PUPPET: [
Sure, let's see. He's got lots

of bio., It's a tough bio. I
don't know, it doesn't sound
quite right!

GREEK:

It isn't a word in
English by itself. You have to
match it up with another word.

PUPPET
Sort of like gettlng married.

GREEK :
Not exactly.

Here's an example.

You see these Greek

words like to change partners a}l

. the time.

PET (VOICE O
Oh, swingers, eh?

GREEK :

Let's look at one of bio's part-

ners. "log" which means word,

~

Yuk! (\

That joke was old

.
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(105)

(106)

(107)

(108)

(109).,,

(110)

(111)

" EraséTp.G.

Video .

Lose wipe

Take C2
(CU Greek)

L3

iwipe C.G.
("BIOLOGY")

Take C3
(cu Puppet)

<

Take C2
{CU Greek)

Take C3
(CU Puppet)

Take .C2
(MS “Greek & Puppet)

~

o

swipe C.G. -
("GRAPH = WRITING")
L P

' GREEK:

Audio

or study.

Now if we put them together we
get bio log. What English word

" does that make., °

PUPPET:
Frankly, I can't think of a word
in English.

GREEK::

(THINKING) Of course. (MUMBLES)
You have to add a "y" and you
get biology., | . :

PUPPET: "

Biology.’ What does that mean?

You jest. Why that is childishly
easye. ’

PUPPET:
I still don't know what it means.

. GREEK:

0.K. Let's take 1t one step a¥y a
time. Bio means life; log meaghs
study; so bidlogy means the s udy
of plants and animals.

PUPPET: ’

Say that wasn't too difficult.
How about introducing me to
another two partners.,

GREEK: ‘
Sure, but we'll just pick one new
partner. et's go back to bio-

and we'll pick a new partner for
him. ,
Let's use "graph", which means
writing. Got that? So when we
match it with "bio" we get

biography.




THE MELTING POT

.+ Video .

,_,ﬂfff/”/f#/IIIZ) iwipe C.G..ﬁ‘

("BIO GRAPH Y")

!

. Lose wipe

(113) Take C3
(CU Puppet)

(114) a--Take C2
(MS Greek)

3

o

b--Zoom in to CU
Greek .

(115) iwipe C.G.
("AUTO = SELF"Y

v (116) Take C3/Lose wipe
' - (CU Puppet)

a
N —
(117) Take C.G.

o {AUTO BIO GRAPH Y")

-~ GREEK:

Audio

PUPPET:

Oh, I know what that means. Bio
means life and graphy means writ-
ing, so biography means... it's a
tough life when you have to write
the answers to questlons llke
yours.

GREEK :

That was not a very nice thing to
say... also not a very smart thing
to say. Biography means writing
the story of someone's life. For
instance, I can say I read Paul
Newman's biography yesterday.

PUPPET: . .
Funny, I didn't think he would be
your type.

‘Ne¥er mind that. We've got two
more "words to try out.

PUPPET (VOICE OVER):

I'm ready.

GREEK:

Tet's take the~%

word "auto" s

GREEK

which means "self" in Greek. A
car is really automobile, that is,
something that moves by 1tse1f.
Now you try one.

PUPPET:
Can I have some help?

GREEK (VOICE OVER):

,Sure,

-

PUPPET
(FACING CAMERA) I'1l try it, you
people. help me.

GREEK (VOICE OV%th |
Here is an English word made up
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X Video - " Audio

[ {
of three small Greek words.
Autobiography. What do you think
\ it means? ' .
{118) Dissolve to C3 PUPPET:
(CU Puppet) N Tet me see, a car that writes
o ‘ about its life? Living with one-

self? No. Writing about life?
Wait I think I've got it.

(FACING CAMERA) But what do you
think it means? * That's it. It
means wrltlng the story of one S

~own life...
(119) Take C2 . GREEK :
(CU Greek) " @, Oh, oh. My rt‘.lme isup. I'm

~ fading away. But I‘haven't
finished yet. ‘Maybé you .can tell.
your friends -the 1as§£worg ’

Defocus camera Goodbye cone
(120) a--Take C3, - " PUPPET: . e Cw °
{CU Puppet) . Me? What-do I know about Greek?
. In fact, what do I know about

English? Where can-I get some,
help" (LOOKS AT BOOK) ’ \

b--Zoom out to MS LUCY : S a
of Puppet & Lucy  (SITS DOWN BEST HIM) Did you.

have a nice chat? ° o

PUPPET :
Well, we certamly had a chat. .
Do you want ‘to help me? .

>

. Sure, what do you want me to clo'?v.
c--Zoom in to CU ‘PUPPET: Co ‘
Puppet T want ydu to guess what some

words mean. Don't look like that.

(121) 4Awipe C.G. I ‘saw the Greek word "tele" which

"TELE = FAR") means from a distance, far away.
’ Can you think of any words with
*tele? 1
.(122) Take C2/Lose/wipe . LUCY: -
(CU Lucy) That's easy. Television, tele-

phone.

s
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Video

(123) Take C3
(CU Puppet)

(124) Take C1
(cu Annouqcer)

’ ]

(125) a--3wipe R/H.S.
b""lTa‘ke C-Gc L-H.S .

: (BI0O = LIFE
(GRAPH = WRITING
(AUTO = SELF
"(TELE =

FAR -

(126) Lose wipe on R.H.S.
(Answers appear on
screen)

(127) Take Ci1

(128) Take (1nsert) CU of
Boy with hats %

(129) Take C1
a(130) Take C3

(CU of 3 Norman
Set III)

)
)
)
)

61

Audio -

PUPPET:

Television means seeing somethlng
that is far away' and the tele- .
phone is an instrument to talk to.
someone who is far away. ' (FACES
CAMERA) This is so easy, let's ~
all try it. . (LOOKS AROUND). Hey .
Announcer!

ANNOUNCER:

(LOOKS SURPRISED) Oh, sorry.
Ahem! We're going to try to see
how much we remember about Greek
.words. If you'll look at number
6 on your study guide.

(READS QUESTION 6,. STUDY GUIDE)
FADE UP MUSIC, CUT 2 (20 SECS.)

FADE OUT MUSIC .

ANNOUNCER (VOICE OVER):

Let's see how well you' *ve ‘done
Bio is life.  Graph 1s “writing.
Auto is self. Tele is at a dis-
tance, far.

That was good. It shows that you
probably have a good memory.

But let's see how good it really
is. We shall go through the his-
tory sequence one moreg time and
see if you can rememhér the order

befFre I say it.

-

Now we'll get back to the Greeks
arld.l.

LE_NORMAN:

Wait a minute. This isg unfair.
I demand equal time. The French
were just as important as the

.

R

/fn

0
"'
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Video Al

L3

(131) Take C2
(Ms of Luc
Le Norman

(132) Take C3
. (CU of Greek)

d (133) Take C2 °
: " (LS of 4 People)

‘e

(134) Super Chars Gen. -,
. Credits .

«r v -

[ ! -

¢
«

- - * » g ?

"Fade. to .black
¢ £

. »
. Greeks.

Audio

LUCY : ' .
No one said you weren't important.

LE NORMAN: .
You're playing favourites. Why
I'm twice as good as that Greek .
spirit!

GREEK:

I heard that, you male chauvinist
ghost. Have you forgotten all
the words we contributed to

. English?

LE NORMAN:

You contributed! What about the
words like dinner, banquet,
servants...

ANNOUNCER : ‘
Now let's be reasonable about this.
You were agll important.

(FADE UP MUSIC) )

A

. LE_NORMAN: '

But I was the most important.

-

GREEK :
Don't make me 1augh.

Now ;he
GreeksS.e. '

ANNOUNCER : ) ‘
Well, 1if you're going to 'be fair
about this, what about the Anglo-
Saxons and the Romans?

LUCY s ,
And the Celts and the Vlkmgs” /

* (MUSIC UP)

Four keep on arguing and
gesticulating.

(MUSIC OUT)

RJ

1’
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» :. ’ Y \
.5 .7 .. . STUDYAGUIDE N\ | o .
' 2. Indo- European was the landuage from which most European ‘
: languages came. The flrst!group to arrive in Britain ~‘
¢ » were the: . A |
/ . ' . (1) Jutes ) - : l c
. f ' T B (2) Celts - T - .
. . (3) Greeks " S .
a“ . ‘ ) ' ' '!
! 3. But thls group was soon conquered by another one, the
4 . » Romans. One of the languages now spgyen;ln Britain was:
i ! t h’f
NS ' ) (1) Tatin E N ’ o
__— o ~ (2) French ! . "
\f - ) . (3) Greek “ ’
: . 4. But nOW'another group of people came to take over ;
{ - Britain. These were the fifermanic tribes,’ the Angles
: . and the Saxons. They t ut everyone and now the
_ J people of Britain spoke _ only" o . @
S (1) Danish . o
~ (2) Anglican _ N
A " (3)/Anglo—Saxon

5« . Rut 8own in order the people who conquered Brltalnx

r §1) ‘ ’ o

. ) P A . . 7
- . (S /'/9-.9 x. . o7

Cm) R

(5) ) v ;

6, -Greek .words can be comblned to form Englishswords. '

Thé follow1ng Greek -words mganz v :

3 o 5(1)'ﬁio '

bt
Y
£
ot
o,
T
\
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NOTES _FOR TEACHER USAGE

1 I

The Qideotape gqp;osed, "The Melting Pot" is the
introductory segmént'of a Language Arts series of ten |
programs. .

This series, aimed at ‘a Grade 5 level, is intended
to provide a cultural background®on the origin and the
development of the Enélish language. It also reintroducés
‘many word-attack skills. Beyond this a hoped-for result
of the series is to stimulate interest in the English
language.

!

'The basic concehts and facts to be found on this tape
are as follows: ‘
(1) The English language is wvaried and continually
* changing.
(2) English has five basic lang;age roots. *
(3) Language is influenced by cultural domin;tion
or physicgl domination.
(4) Many English,words have Greek roots--examples.
' f(ZS)‘How to determine~the meaning of unfamiliar
T English word based on Greek morphemes.
This program can be presented wgthout any preliminary
introduction by the teacher. t’contains a study guide
which is to be distributed before the program and used in

"’ | ;
conjunction with it. The answers to the study guide

. ) ) e




o>

questions will be ‘answered by the TV announcer during the

show. A multiple choice quiz accompanies this first unit
as a test to determine how much the pupils have absorbed

from this initial presentation. An attitude questionnaire

+

is also available on request. It ﬁay be used after this

tape; but preferably at the end of the series.

The following nine shows {see list below) contain

b

teacher-directed activities to be done in conjunction with
the program. None of the programs require any introduction.
Any comments or suggestions would be appreciated.

Please write to, Mrs. J. Waksberg, Department of Education,

§

Sir\George Williams University, Montreal, Quebec.

¢
-

I.ist of Programs Plus Examples

Program I Introduction and words from Greek roots.

e.g. bio + logos = biology. (30 minutes)

II Words based on Latin roots and historical

background.

e.g. cent + peds = centipede. : (30 minutes)

III Words borrowed from other’ languages. ®ress
and IV dominance of country which dominates
' linguisticall&° Relate to present.
e.g. couvre + feu = éUrfew (French).

skipper (Dutch). . (30 minutes).

V Acronyms.

¢




-

e .

Program VI

VII

VIII

IX

e.g. light amplification bj stimulated

emission of radiation = laser. (15 minutes)

' 4

Compound wor'ds and blends.

e.g. breakfast, smog, brunch. - (15 minutes)

Names of famous people, used with capital
letters and directly related to original person.

e.g. Platonic, Vietorian. : (15 minutes)

Names of famous people which have become common
words.

e.g. silhouette, sandwich, derrick. (15 minutes)
Unfamiliar use of familiar words (i.e. used
figuratively).

e.g. He was lionized at the party. (15 minutes)

Summary of basic ideas discussed in

Programs I-IX. (30 minutes)
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ITEM ANALYSIS ‘

The techniques used to obtain Tables 1 and'2 are as

follows.

Table 1
For purposes of item analysis the pilot Performance
Test was divided into four sectiOQ§ (subtegts) correspond-

ing to‘the performangce goals which?were to be attained.

o
.

The goals are: ,J
(1) Subtest I The pupil will understand that language is

varied ané continually changing.

(2) II\ The pupil will learn some basic Greek
egements. i
(3) IIT The pupil will be able to understand un-

known English wordé based on these known
Greek elements. : .
(4) ‘ IV The pupil will acqﬁire some knowiedge of
who changed the Enélish language and some
of the means by which this was accomplished.

Each item on each subtest was then correlated with,

its corresponding subtotal.

Using this rationale both the corrélgtion and the
PR :
significance level were obtained using the comput®r program,

P.P.M.C.




4 . 70

,The.Index of Difficulty, difficulty being defined as

the extent to which test items cén be responded to
correctly by any student, and the Index of Discriminabilityd‘
where discriminability refers to tﬂe extent to which a test

em is responded to correctl& by those gtudents possessihg
more of the quality being measured and incorrectly by those -
students posseésiné less of this quality, were calfculated
: by the method described in Tuckman (1972).

Oﬁly those items which correlated highly with thd™
subtotal (where p<€ Q.05) and whose index of discrimin-
ability was above 0.67, while.difficulty’was between 0.33
and 0.67, were retained. Questions numbered 5 and 18, which
. are exceptions, were kept for reasons mentioned earlier .

- ('p. 2?) . ‘ ) - N \“ ,'/

. Table 2 . | , ’
\ Thé twenty items which showed the greatest cgiiela-
tion with the total test score (at p<0.01) were rethined.

The P.P.M.C. computer program was used for it%r analysis.




TABLE 1
ITEM ANALYSIS OF PERFORMANCE TEST

Index of

Correla- Index
Item tion with Signifi- of Discrimin-
on Test  Subtotal cance 4  Difficulty ability
) Subtest I
1 0.5064 ~  0.003 0.65 0.69
6 0.5462 0.002 O.45 0.91
11 0.5123 0.003 0.25 0.60
20 0.5547 0.001 0.40 0.83
Subtest II
2 0.1300 03251 0.80 1.00
. 8 0.5154 0.003 0.85 1.00
9 0.4302 0.010 0.50 0.90
17 0.5064 0.003 0.50 0.90
19° 0.2536 0.093 0.75 1.00
Y Subtest IIT *
&
3 0.6598 0.001 0.40 0.83
7 0.3671 0.026 0.08 1.00
10 0.2629 0.085 0.55 0.77
13 0.7262 0.001 0.65 1.00
%A 0.4845 0.004 0.45 0.82
-18 0.3765 0.023 0.07 0.83‘
Subtest IV
4 0.5869 0.001 0.75 0.80
5 0.5866 0.001 0.09 1.00
12 0.1753 0.182 0.25 0.66
15 0.3653 0.026 0.55 0.77
16 0.7158 0.001 0«55 1.00
e
»
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\
{ o - | | TABLE 2
| ITEM ANALYSIS OF LIKERT SCALE (ATTITUDE TEE?) v \
| I emlon Correlation l
| cale with Total . Sigr{ificance
1 0.2704 0.083 )
2 .5107 .003 i 4
3 « 3071 056
LB .6298 001 °
- - 5°\ - 1916 — - ——— 165
' 6 N JB220 013 -
7 .0563 .388v .
- \s 0.3496 ‘ 0.035 %
- ) \g ° ) Jah24 .010"
f/v‘ , 1 y S- L7283 L .001 ’
11 .5024 .00k
... 12 e 2LolL : Mol
AN 13 5714 .001
‘ 1L .5809 - 001 g
j 15 . 0.3605 . 0.030 '
| ' . 16 ' T L6491 .001
1 N '17 477 .006
| 18 4853 005
| { ' " 19 14991 . .00L
| » 20 - .2699 L0858
. 21 .1838 : .175
5 22 0.5249 0.003
23 - o  -bo86 .016_ oo
1 - 2 . 5832 .001 .
- ~ 25 6457 .001 }
. : 26 . 640 .001
k27" 7052 .001
‘ 28" . 5266 .002
‘ _29 4 0.6459 . o.ogl _ i
- %0 .3015 . .060 _ ‘
- 3 D491k .004 —
32 L4192 © .01k l
N - 33 .6882 .001 ,
’ . N 35 v ,6582 .001 .
\ 35‘\ -8566 0001 ) !
. \ .
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ORIGINAL QUESTIONS FOR PERFORMANCE TEST

-

1. Which one of the following sentences is true about the

g

English language?

, ,
(a) English has alwa&s been the §ahg as .it is
now. o
(b) English has not changed at all for the -

~ "last five hundred years.. ¢

(c) English has been slowly changing over the
~—-= ‘" centuries. b ,
~ . . .
(d) English used to change a long time ago -
N ) | but it does not charge now. |
’Ziﬁ\Which‘word best defines the underlined word?

-

\ bio (a) Happiness.

=8

(b) Far.
AN (g) Freedom.
w . ! ~
3., Choose the definition for the underlined word.

“Morse invented the teleggapk."

\ (a) A machine that writes quickly.
(b) A mﬁéhin tha$ can send things over a

great distance.
+ .(¢) A machine that writes like a person,
. N .' .
(d) A machine to send messages at a distance.

4

~




Q "

are in the right time order)?
Co .o (D) (c)
// N ) Romans .-- Anglo-Saxons Celts»
, ' Vikings , Germans Romans ,
‘\ ) Celts French Anglo-Saxons
French 'Rpmans Vikings
ﬁ Anng—Saxoﬁs Russians ‘ French

effect upon) the English language?

(a) By travelling to Britain.

3

o " . language?-

’ —

5. ° In what way did the groups you chose inffi%nce (have an e *

(b) By being powerful. I
' (c) By\igzzuering Britain.
’ (d) By sehding books to Britain. -

E !
6. Which one of the following sentences is true about any

(a) All languages use the same alphabet.
(b) Language is dynamic and continually

75 7

L, Which group of five below has had the most influence

in changing the Engllsh language (make sure the groups

(a) ‘ *
Gerxmans :

)
French

Anglo-Saxons N

Russians
< * /
Romans

o

4

\
& changing.
) //"“” ‘(07 _ language is invented it always .
‘ y '”1 the same.
’ (d)- Language is not the best way of P
77 X i commynicating. ‘
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| - iy L ) . P
| 7. Choose the definition for the underlined word.

"The-man had a severe case of autophobia.":»ff/

- (a) Fear of beiné”alone.
(b) Fear of planes.

(c) Fear of,ep%n spaeght
(d) Fear of Heights. '

-
. c
* 8. Which wafd’bést defines the underlined word? '
&  tele (a) self. ' 1) ) ’_ o
(b) Freedom. i ' o 4
(c) Far.
(d) Writing. . o -
h9. Which word best defiﬁésﬂfhe underlinef word? .
¥  graph (a) Self. | - o .
; (b) Writing. ] . ’
-7« (c) Stuay. . '
T (d) Life. . | o k ' f~ ) # . )
10, Choése»the definit;on for the underlihed word. <O //

L N
¢ -

"He yas a noted biologistl"

ﬁ (a)zﬁ'pefson who studies paintings. ) N ‘
(v) A.pe%Ebn who studies the scieﬁé@ of life. \
.. (E) A person Qﬂb studies thé.scieﬁce of the
ob stars. | . | ) .
(d)’A person who studies rocks. : ﬂ
I ‘ ) -
f “‘f}f , o . - o
o~ ' ' - . /
- h [
) , | .




oo
(14,

11,

, . ] o
"He was an expert 1n,ggaphologx." L ) )
-

»

&

'Y
/Engllsh languagea :

.’

v £ SN P
* ®
Which one ‘of thg, follow1ng sentences “applies to the
o e
4" ."p .

(a) It is only used by Am ricans and- Canadlans.' K

" (b) It often’ borréws words from other . ‘
» 4 * &
Jlanguages. : :

(c) All i¥s words originally came from Anglo-
'$ /\ R v 'ln

Saxon.’
(d) It is only three hundred years old.
Where did the.English language originate (begin)? L\ )

3

(a),In Ireland.-

(b}ﬂin England. - ‘ - o
(c) In Scotland.

(d) In the Unitquétates.‘

Choose the définif&on for the under

(a) The~etudyof handwriting. . : : .

. e N
(b) The art of writing. - S ..
(c) The study of words., - T \\\\
(d) The orlgln of language. ‘ fﬂn - Y

: . IS \
Choose the definition for the underlined word.

"The un1vers1ty has many telemeteré.“

,(a) A machine for measurlng ‘ob jects that . \ o R

o .
¢ 1
¢ ay

are clqse. =~ - | : ) : e
(b) An instruﬂggt to mQasuregwhe'helgbt,of‘braln v

‘w’a..veSq . . e r . “s.,. ) '. 3';“.
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~

(c)‘A méchine'wﬁich photogréphs bacteria. 3

(d) An instrument for measurlng the distance

[} ‘ Q@ an object from a person.
15. Which one Sf thé foiiowing gfoups iAfluenbed the i
. ‘ Engllsh l?nguage w1thout comlng to the 1and where ,(
Engllsh began” ) .
oo (a{ TQe Germans. ' . , ) T ]
© W (b) The Vikings, SR . s,
'(c)‘The Normans. ! - \‘. ' ' .
(d)  The Greeks, = ' f' C | o
\ JIE. The group thaﬁ.ﬁouuchose on question 15”inf1uenéed ’ )
é@ English by: . S I ~\:& :;i Y
& (a) Belng an 1mportant part of Latln. o ‘
‘(b) Being frlendly with Brltalnz_ _ ) i ‘
;: - ). (c) Séﬁéiné tou?ists to ﬁritain. :ﬁ “ "
£df/ﬁeing an important part of Celtic. ;
17ll Whlch word best deflnes the underllned word?
! ' ) log (a) Far. .. T : L
o .(_b) Subqecti' R / Y
. C /(c)tJoyg K ‘ C ﬂl "’ -
’ [© (a) study. . : - (e
o . ! ‘. o v
‘ § - 18, Qhoose“ﬁheadefinition for thelunderlinediword.p"
‘ . yﬁo you*know the biota of Quebec?" ~ o o .
L. _(a) The higtory of a place. | P

' ! '(:;;;'(b) The lahguage of a country. .




d -

’ -
- .

a

(c) The ‘animal and plant life of a place.

- (d) The art of an érea;
‘4/‘:— ‘ , - i

£ 19 Wnich word best defines the underlined word?
auto. (a) Self. '

“(b) Joy.
. (e) Writing? s » -

LS .

. (d) Life. o
. 20. Pick the'one sentence that is true about any languagé.
- . N . N ‘ .
. (a) Over a long period 'of time. words always
. have the same meaning. ' h

(p) There is only one correct way to use any

4 a

word. e . e P

ta

(c) The use of words is varied and always -

changiﬁg. i T

<

: , ' @
(d) All words only have one meaning. -

'
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ORIGINAL QUESTIONS FOR ATTITUDE TEST

p
#

] S language.

of the words I use.

- L - ; . ' L
R 3. I do not really care if any foreign Aanguace caused

- . . some chénges in the English larsuages

4, T would like to learn how to éﬁeék and writé‘English

PR

better than I do now. , i

" ~
- . !

words-becomes,@1fferent over thgfcenturlesﬂ

\
+

.Y

"I can speak and wfite.“”

oy

-
.f\‘ .

. 4 a lot of E@gllsh wOrds. . o

‘ languagé.A - R L} < '
. " i \4 3 ' 3 'Y
3 11. I do not care wherle the Englis

) .
_long as people understand whét I am saying.

4 o v

“ . e .
- \ : o
. ,

. 3 g C
. ‘a » j. . N . - A
. g7 . . - i
0 Y . ‘. * "\\ .l' -
s A ‘ PR Y ' .
. . , f .
» r, * . .o - . a . *
. T Y a ’ - ] o - "N + o

1. I really enjoy héaring stories about the English

2. 1 would 1like to know where English’words came from "
(\

originally so that I cah understand beétter the meaning

5 It'is interesting to learn how each g&oup that con-‘
quered Brltaln influenced the Eng§1sh language.
‘ ) “ 6, It woufﬁ be gquite 8ull to stﬁdy hqw the meanlng of
R N - . . ' \
7. The more I know about the meaning of words the bet%@r
: stlll borrowing words from other languages today
-9, 1 am not 1nterested in flnddng out khlch countrles use~

- 10. I woulq llke to s udy about the hlsﬁbry of the Engllsh

, .
language came from as

N . 8. I would llke to flnd out?lf Engllsh speaklng pTople are‘




ot

., 19. I would enjoy learﬁing abogt fofeign languages that
R .are changlng our use of Eigllsh today.

\ 'ib
20. If I only know one deflnltlon of a word I can use it

13

12. ' It does not matter whether you use the right words

when you speak as long as you get your ideas acrqss.
13. I wish the school library had more books on the
history of the English language. ‘
14, Watchlng a mov1e about the history of the English
language would be dull.

15. The more I can learn about the use of English words

Y

. the better I shall be able to read. ™
16. I would engomfalscoverlng which forelgn languages make
use of English words. ] ;
«+17. I do not think I'should learn how to express mys€lf
. better than I do ﬁgw.
<18. The history of the English language is. not very

interesting.

ll *
J N

Y

H

scorrectly all the tlme.

21. ‘I _do no%*have to understand exactly the meaning of the

14

words I use to communlcate w1th others.
22.' I would like to learn things that help‘mq to under-
stand Engllsh be%ter.

Y |
. 23. ‘Learming,the history of a word will not help me ta T

understand it y beiter.‘

]
2&. I do not éeal

4

care, about how Engllsh is belng



25. ‘It wbuld be interesting to learn how some wyords change:

26.

langlage.
. :

82

their meanings over a long period of time.

I would enjoy watching. a £ilm on the history of our

i

27. T am not interested in learning whether the English

28.

29..

30.

]
language still borrows words from other-languages

nowadays. A

I can understand the meaning .of a word bettei/aftér I
have learned its history. ‘

I am not interested in learning any more about the use

]

of English words as I speak very well now. ’ ;

T would enjoy learning how a language changes as

people's occupations and at¥itydes change.

31. It must be pretty bofing studying how a lgnguagé

\

* 32.

33.

3b.

-~

35.

/
B

~— .

cﬂénges as people change their ways.

I am not interested. in learning about the history of

the English language. '

I would like to learn more about how to use English

L4

words. = . . }

I would enjoy learniné the history of words as a guide

A

‘to)the peéple‘who‘géed them.

It would be pretty dull to study how and why our words

have been changing over the centuries.

@ )

~
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FINAL PERFORMANCE TEST

; ' o

NAME

N

-

AN ENGLIGH LANGUAGE TEST

Pl

. Directiong. . . \
(12 Pyt down]your name at the top of the page.

(2) Piease read the following directions silently while
the teacher reads them aloud. . 1

. r -

This~test does not count foor marks, but please do your best
work., . ’ ) ) S W '

There are 14 questions in this test. There is only one -
correct answer to each question. After each question you s

should circle the letter in~front of the correct answer. . - - |
a:\. . . ’ 5
Try to do the following example silently1~$ight Nnow. .
Y * . . \ ‘I
. Example .
" Which day lollows Wednesday? o - , 3 ‘r
(a) Tuesday B ’
(b) "Thursday :
‘ (c) Monday ' ( ,
i ' (d) ‘Sunday .

Did you get &hé correct answer? It was (b).

L]

.

You have 20 minutes to eomplete the test. AN



* - o 85

{
’oo
| 1. Which one of the following sentences is true about the ¥
’ English language? .
(a) lish has always been the same as it is now. '
(b) glish.has not changed at all for the last - e
five hundred years. )
(c) English has been slowly changlng over the
centuries. :
. (d) English used to change a long time ago but
{ it does not change now.
2. . Choose the definition for the underlined.word. "
"Morse invented the telegraph."
(a) A machine that writes quickly.
.. (b) A machine that can send things over a great . \
b ‘ " distance. '
(c) A machine that writes like:a person.
(d) A machine to send messages at a distance.,
, \ '
3. Which group of five below has had the most influence ine
changing the English 1anguage (make sure the groups are *
! in the right time order)? \
A . N (a) ' * (b) (C) . (d‘) * !
s Romans Anglo-Saxons Celts Germans
Vikings Germans - Romans «  French
Celts French Anglo- Saxons Anglo-Saxons.
French Romans - Vikings Russians .
Anglo-Saxons Russians French Romans : \\\
. . N -
3 L4, 1In what way did the groups you~choge influence (have

an effect upon) the English language?

- ' (a) By travelling to Britain.
b (b) By being powerful. e
. ' (c) By conguering Britain.
(d) By sending books to Britain.

language? »,

v,

5. Which one of ths/foxlowing sentences is true about any

| ’ (2) All languages ‘use the same alphabet.

| (b) Language is dynamlc and; cgntinually changing.
’ (c) Onte a language %/)1nVent d it always remains

B t- the same. .

(d) Lagnguage is not the best way of communicating.

6. .Which word best defines the underlined wérd.

tele (a) Self.
' C . ,(b) Freedom.



,._.—-’,
o

°

P

(¢) Far. -
(d) Writing.

7. Which word best defines the uhderlined word.

- graph (a) Self.
- (b) Writing.

(c) Study.
(da) Life. ™ . '

8. Choose the definition for the unﬁerlined.word.

"He was an expert in graphol;gy -

Vs

‘ (a) The study of handwriting.
(b) The art of writing._ °
r (c) The study of words. . -
'(d) The origin of language.

9 Choose the definition for the underlined word.
"The university has many telemeters."

(a) A machine for measuring objects ‘that are
close. ! A
(p) A machine for measurlng the height of
' brain waves.
(¢) A machine which photographs bacteria.
. 1 (d) An instrument for measuring the distance"
of an object from a person.

10. Which one of the following groups 1nfluenced the
MEngllsh language without coming to the land where
Engllsh began? .

() The Germans.
(b) The Vikings.
The Normans.
The Greeks., o \

11. Thg grodp that you chose on questlon 10 influenced

Epglish byx

‘(a) Being an Aimportant part of Latin.

'éb; Being friendly with Britdin.

(¢) Sending tourists to Britain.

(d) Being an important part of Celtic. T

17. Choose the definition for the underlined word.
log éa; Far. '

b) Subject.. .
(c) Joy. '
(:d) Swdyt" .
o v ' ) v -
P " »
. » ~ " .
A1 N ° | ] . # ,




b

13. Choose the definit'ion for the underlined worg.
"Do you know the biota of Quebec?" '

(a) The history of a place. ¥~ ,

(p) The language of a country. "
(c) The animal and plant life of a placev
(d) The art-of an area.

14. Pick the one sentence that is true about any language.
Ya) over a long period of time words always

have the same meaning, /
> (b) There is onlkne ‘correct way to use any )
.~ word., . -
(¢) The use of words is varied and .always N
changing. .

-'(dq) All words only have one meaning. : "
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FINAL ATTITUDE TEST "

|
r : <
‘ 1 [ ’ ! ' ‘
. NAME n
N . MY FEELINGS ABOUT THE ENGLISH LANGUAGE )
/ . .
Directions ’

»

(1) Put+'down your name at the top of the page.

(2) ,Please read the following directions s1lently whlle
the teacher reads them aloud.

( How do you feel about the English language? We shall use
this test to find the answers to that questlon., .

There are no right or wrong answers to thls test. This
test does not count for marks. N

2 L.
There are 20 questions in this test. In front of each
quest;on are 5 abbreviations. ;

- »

SA strongly agree

- . A agree ' C , ‘
| N U undecided. S <
D disagree ’
* . SD strongly disagree’

For ‘each question circle the abbreviation.which is closest’
to your feelings about that particular questior&.

Try to do the following example silently--right now.

Example . ,
SA AU D SD Summer vacation should last 4 months .

I \instead of 2 months.

* Most of you probably agree with this statement so you would ) |
have circled either SA or A. o

You have 20 minutes to complete the test. - }

L T



SA-strongly agreé¢ A-agree U-undecided D-disagree
SD-strongly disagree

SA A U D SD- 1. I would like to know where English
words come from originally so that
, I can understand better the mean-

ing of the words I use.

SA A U D Sb 2. I would like to learn how;to speak
and wr'ite English bet#r than _do .
\ ) - now, . L] 4 ‘

'SA A U D SD 3. I would like to study about the
‘aé K history of the English "language.
"SA A U D SDs- 4. T do not care where the: English _
language came from as long as
P people understand what I am saying.

SA A U D SD 5« I wish the school library had more
' books on the history of the ' .
o ‘e English language.'

'SA A U D ,4b 6. Watching a.movie about the history
' -of the English language would be
dull.

SA A U D ' SD 7« I would enjoy discovering Whiéh :
foreign languages make use of
English words.

-

SA A U .D SP— 8. The history of the English
. language is.not very interesting.

SA A U D SD 9. I would enjoy learning about ’
‘ foreign languages that are chang-
ing our use of English today.

SA A U D SD 10. I would like to learn things that '
o ) « help me to understand English ""
better. - .
. ‘ '11‘
SA A U D sSD 11. I do not really care about hoy !
-English is being affected by otherW.
languages nowadays. ,

SA A Uu D Sﬁ 12. It would be 1nterest1ng to leart
, . ‘how some words chahge their mean-
. ‘ings over. a long period of time.



SA-strongly agregl,

¥ o
SA A .U D

T

v X ‘
-+ SA A U D

| ‘ SA A U D

o

> 3

| " SA "® U D

. S

V.  sA AU D
S\ A U D

’ 11 . ,
SA A JU°D
. - ¢

SD

)

.SD
SD.

SD

SD.

A

A-agree
SD-strongly disagree

713.

14,

U-undecided D-disagreé

-~

I woeuld enjoy watching a film

_on the history of our language.

I am not interested in‘ learning
whether the English language

still borrows words,from pther S

languages nowadaysa .

T can understand the meanige gf
a word better after I have )
léarned 'its history.

I am not interested in leawning

- any more about the use of. English

‘wordg, as 1 speak very well Nnow .,

It must be pretty borlng studylng }
Irew a language changes as people
ange their ways. ,
At 7
I would like to learn more about
hov.v' to use Engllsh words.x~

T would enJoy learnlng the

history of words as a guide t0
the people who used them.

It would be pretty dull tb study

- how and why .our words have bee
changing over the centuries. i ’
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- ANALYSIS OF CODE BOOK:

LIS

!

PERFORMANCE TEST

o
LA '

)Questions Deaiing With

.The History of Language

Qliestions Dealing With
‘ Etymology °

Percentage: Increase of
~Corréct Responses From
g‘Pne-Test to Post-Test

~ R

Percentage Increase of +
Correct Responses ‘*From

. Pre-Test to Post—?%Ft o”

o -Experi- . ,///ﬁxperi—'
"Question mental Control Question mental ~ Control
Number Group Group Number Grggp Group
1. o T oo’ 2 13w ~15%
3 . 43w 0 6 4o% - 8%
. ' LU N
X 31% -10% 7 0% - 5%
. . . « ' \ “ \ -
. 5 Y 11% .23% 8 12% 0
10 8% - 3% 9 21% 11%
_ )
11 5% -k A2 18% \ - 7%
14 15% 11% V3 12% - 7%
' : R '
0‘ \ ]
Lo -
AU ¥
. - ! )
) . C “a.
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CODE BODK

2. ATTITUDE TEST

Questions ' ‘Marginal Totals
- . ‘ 4-

Experi- o
mental Control

*pA ¥R ¥p oO*B

*p . ey
. 1. I would like to know where ,ﬁéAr 17 27. 21 9
.English words come from origi- A k5 40 b2 37 -
nally so that I can understand U 12 2 19 14
better the meaning of the. words D .3 6 .7 14 s
SD

v

!

) - . I use, K " 3 -E5’ 2 7

™
i

2. I would like to learn how) to, " SA 34 24 26 20 °
speak and wr¥te English b tter A~ 15 35 . 33 40 .
. ! han I 4o nows Uu 17 13 . 10 20
<. \ ' : b 11 4 13 8, .
- SD 3 b, 9" 14 ~
! s — -
) 3. I would like to study about. the SA 15 25 22 18
. ' history of the English language. A 21-21 25 34
o o ; o v.27 20 2l g
o ‘ , . : D 13 9 18 48
’ - £ - ‘ . -~ 8D &4 5 5 7 ///
. 4, I do not care where the English sa- 11 $ 6 16 15
language came from as longas . A 19 9 12 "17 . i
people understand what I am, U 11. 12 14 14 :
saylng. D 19 29 26 20
' SD 20 23 21 26" '
. A4 Iy .
5. I wish the school llhrary had - - SA 11 22 15 20
T more books.on the -history of the A 22 14 28 26
g / ' ° English language. « . +U 19 26 23 23 .
. .s P 19 9 21 12
< sob 9 9 4 11

Note: . There are 80 subaects in each group. Each test was

- ‘ . administered tw1ce. ,

W‘ : * A = Pre- test, Post test.

j ’ o ﬁ' SA~ Strongly agree, A-Agree, U- Unde01ded, D- Dlsagree,
| . . SD-Strongly dlsagree.
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ATTITUDE TEST-Continued

Marginal

g SA-Strongly dgree, A-Agree, U-Undecided, D-Disagree,

SD-Strongly dlsagnee.

Questions Totals ¢
i . ‘Experi- :
mental Control
' ‘ , ' _*A B ¥pA *B
6. Watching a movie about the his- Psa 7 -3 11 14, .
tory bf the English language’ . A 17 .7 16 17,
would be dull. U 15 14 . 15 15
. ' D 17- 27 20 25
SD 24 .29 .29 23
7. I would enjoy discovering Wthh'- SA 25 27 18 éO
foreign languages make use of . 34 32 Lo 21
Engllsh WO ds. ) 12 12 19 19 -
x ‘. \ D 3 5 9 18 '
| . : . s 6 b 35 4
8. The history of the English lan- SA. 2 4 11 &=
guage is not very interesting. * A 5 9 14
-\ . 17 15 19 2
) : . D 3¢ 32 3k 36
SD 2 24 27 26 N
9. I would enjoy learning about SA 12 21 26 17
foreign languages that are chang- A 36 36 24 28 .
' !1ng our use of English today. U 18 14 16 16
D 6 L4 18 15
: R sb"8 5 9 6
L S . i i
10. I would 1liké to learn things SA 27 24 - 29 25 :7
that help me to understand A 36 32 32 38
English better. U 10 25 15 10 .
’ ) . D 5. 6. 12 15
“ . M. sp 2 3 .3 &b
J11. I @o not really care about how = sa 11 1 79 -
: English is being affected by A 17 5 15 15
other languages nowadays. U 16 45 15 17 |
_ . .. . D 22 16 26 34 :
: o SD 1b 13 28 22
* A = Pre-test, " B = Post-test

.



. .ATTITUDE TEST--Continued
- { ,

Questions ' : ' Marginal Totals

Experi- ’
) . . mentalk Control \

#p #B  #p " #B
12. It would be interesting to Learn 'dSA 29 10 31 19

_ how some words change their Y 29 23 36 Lé
- meanings over a long period of - U 13 bs 13 12 X
. time . p 7 1 6 8

13. I would enjoy watching a film on SA 19 32 27 39

N the history of our language. A 36 29 38 32\
~ . . . U 14 12 10 14
T ; D 7 5 11 173
Y ‘ SD 4 2 L 7
> 1b4. I am net irkerested in learning SA 4 8 L 3
- . whether the English language A 4 19 17 16
: still borrows words from other | v 21 13 20 20,
f . languages nowadays. : D 32 25 22 29 '

SsD 19 15 28 " 24

15. I can understand the meaning of  SA 19 20 25 25
s a word better after I have - A 29 29 30 29

.- learned its history., . v 19 17 22 16
r D 8-9 11 15
. SD. 5 5 -3 7, )

16. I am not interested in learning sa 8 5 . 10 7
any more about the use of English £ 6 11 15 8
words as I speak very well now, U 14 12 14 13
. . D 24 25 25 28

| ] ' ‘ : t © SD 28 27 27-l26 -

17. It must be pretty boring study- SA 7 5 18

* ing 'how a language changes as A 8B\ 9 16 21 ’
people change their ways. U 19 11 18 9
. ' D 19 30 29 34

o . . .SD 29 23 20 13 ) ’

[ . - M

* A =.Pre-test, B = Post- test. x

¢ SA-Strongly agree, A-Agree, U- Und901ded. D—Dlsagree.
.SD- Strongly disagree.,

v
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ATTITUDE TEST--Continued ' : o v
‘ T ¢ a ‘ * - .
Questions ’ Marginal Totals
5 ) ~
' « Experi-
. . ) oY mental Control
B . . . . . *p  *B° #p *B ¥
' 18. I would:like to learn more about 5S—A 17 25 28 15 o
< . - how to use English words. . . A 28 31 32 ‘34~ ’ )
) . . : ;U 22 16 14 22
. ' D. 7 8 11 13,
) sp 6 o 6 B
19. T would enjoy learning the SA 16 14 18 14 -
; . history of words as a guide to A 14 42 24 32 =
: the people who used them. u 22 a1 23 23
‘ R ' D 15 5 17- 16
, . SD.13 8 9 7
20. It.would be pretty dull to SA 6 12 10 14
study how and why our words. have A 7 11 12 16
‘ been changing over the centuries. U 14 9 11 9 .
. T D 21 23 26 33, .
. b : sD '32 25 32 20
- “
. - , ~ ‘ -
Ve -
I.
' / '
N ' \
¢ ' -
- - rd 4
- N A\ !
\\ * ‘A = Pre-test, "B = Post-test.
g SA-Strongly agree, A-Agree, U-Unliecided, D-Disagree,
°  SD-Strongly dlsagree. '

* s )
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