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e .- INTRODUCTION =~ . Lt :
¢ \s * e ) ’ ~' / ,
T *+. 'In making this programme, I have attempted a .
S ' \ ‘ N ~ ’ . N . - (‘ ‘
o T el marriage of academic history and educational television, ine

-m$> a way that uses-the v1sua1 capab111t1es ‘of the latter whale

»

attempt1ng not to d11ute the former beyond recognltlon. ,

. . N L '
Producers of educat10n£§ televaslon have a tendency to .
4‘ - .)
- -neglect the scr1pt and expend most of their energles on

produc1ng~beaut1fu1 visuals. - Even when the producer is

u s 8. ‘-

a551sted by ““subject consultant, the result is’ generally

not a happy medium. ~The programme "either meflects‘the - -
- , Lo
. producers taSte\?Br v1sua1 bombardment, ‘fast pacing;and

- v

flagrant overs1mp11f1cat10n, or (depend1ng on money and the
. -institutional power’ structure) becomés'a dull pedaptlc . Tt |

.t A Y - . N ;'” N
televised lecture with a few slides thrown in, to6 remind the
. .9 ) .

audience that T.V. has visual potential.

-

Good historical progragming can be produced by a

f

- few individuals working alone, but is more likely to be’

’ v o -
’ ' -

. created by production teams. These /teams should.be compri-
P eed of prodncers ‘specifically traired in the structure and

methodology of the d15c1p11ne, and academlcs somehow endowed

°with .new educat10na1 and visual sens1b111t1es. History pro-

* . . N . 4
gramming would then ;ake on more complicated dimensions as ,»

0

scripts are carefully written to reflect the discipline's
o B . - . .“, . \.
complexity and visuals are chosen according to the demands-

for historical integrity. The problem of historical inte- ~

» - . ' !
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‘ i')‘.e remained of the 'Rglliement" . Thus a study of Puerre\Wal-
deck Rousseau's polltlcal career provxdes one w1th cruc1a1. »

2 ¢

- information for an understandlng of the or1g1ﬁs and even—

.z ~
- P

tual -resolution of the Dreyfus Affair. re "t
The socialists and syndicalists are, thorcughly

i

treated in two books by Georées Lefranpﬂ More specitic

_ howeyer, are the works of~ Claude Willard on the Guesdists,

- R . “ . . 4
and Jean Maitromr on thesAnarchists and.on Ravachol. Jac- .
. . ' . . . - LAY
. ques Kayser's Les gnandes batailles du Radicalisme provides

Py s

provides a hine of facts and analysis on the Radical Party.

o Though 1t is not overwhelmlngly blased’ the book treats the

'
] - [N

. Radicals rather kindly. ¥his kindness is not surprlsing ’
since Kayser was'a prbminant member of the Radical IMrty f

~ o . The.relxglous questlon in France gavea rise toxnany ( -~
. -/

‘studies. There are several standard works of whlch the best R

known is:Dansette 's A Religious History of'Modern.France,

1n two. volumes. More detaifed'works include: Evelyn Acdﬁb's
« & 4

~thesls on The French Lalc Laws,. Mona Oz%uf'éidelightful look

t L'églf!% 1'école et La Répdﬁllque, and the works of Abbé

.o 3 h : ,.

> lowed the Dreyfus Affair make worthwhi}e‘réading. Aithohgh fs

4

Joseph Sedgéwick's The Ralliement deals with a specific ) f

AN aspect of the clerical question:'it is3imbortant to an, b
.understanding of<the political climate in the France of fhe
(:) ) \1890'5; 'The'preceding importance can also be attributed *o

-, ) a work on the Boulanger Affair by-Freééric Seager of the
LAy ’ ' ’ a ’

- ' L4
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~CHarles Maurras, were closely examined..  Also consulted

o

N were the articles of Georges-Cleménceéﬁ pub}ished in book.. s

form as L'iniquité and Jaures attacks on the authenticity - - - '

of the "faux Henry"; and the reticence of ééme §ocia1ists

A\ . : ' )
to support Dreyfus, published as "“les Preuves". ‘' Zola's - -
. L g N a

artiples on the Affair including his eloquenf attack on anti-

* s

.\° semitism were -published in a vglume called La vérité en marche. 3

®

This phraée was - taken from an article Zola wrote for.Le
b . \ =

Figard in 1897. A recent paperback edition of this work

has made it readily availabhle to gtudents of the Affair uhd
: ‘ ’ ) ST :
‘Zola's prominent role in it. ' oo : Y

-

Yola, among other contemporary novelists based some
of his fid¢tion of the Affairf.” Unfortunately, Vérité was one

of‘Zola's least memorable efforts. Barres based part-of
. the second book of his rénowned triqfogy on the Affair® and

Ahatble France and Marcel Proust also refer to the -case in

. . -
e

their work. Howeﬁera the bestffictional treatment of the.
Dreyfus Affair, and in particular the éxhilarating sense of
purposé dispiayed by some Dreyfusards was Qritteh by Roger

Martin du Gard.- Martin du Gard has’mapaged té integrate

~¥ . R . -

the.Affair into a study of the xeligious and moral dilemnas
’ ‘ ’ ‘ [ . ’ ¢
_of a scientist inf-his search for absolute answer® to life's

'basic questions. Jearnl Barois is a biologist, turned acti-ﬁ?’

visywjogrnélist, ip the forgfroﬁt-of the movement for rgi"h’F\
‘viéion of the Dreyfus t‘r:L_al.~ The Affair is desecribed ih S
'.the novei through the eyes of "Barois and“ﬁisufoliaborators~" '
"~ and through the use of actual documents. These / N ';,fi
o Tty o bt

e
. . L} . i . ~

+
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" place the Affair in the larger context of 20th century his- )

- tory9 The extracts are concise probably because they are
. v . & o~

selected from the conclusions or introductions of those at-
thors included in the survey. Kedward's work is a col-

lection of primary sourceé extracted from the press, me-
. R . , - A
moires, pamphlets etc. Maurass, Jaures, Drumont and Cle-"

menceau take their place beside less militant partisans T

.

on either side, e,z . catholic priests who supported Drey-

fus. Kedward\lntroduces\each extract with a H&ief expla-
\
’ \\
natory note, and in a lengthy introducti\h‘~exp ains his

\ —— .
_JilIiSlQn_Qf the Affair into a,serles of topical conflicts ' s

x

as anaattempt toﬁexplain that the Affair_cannot be under: . :
5 4 - - \ :
stood outside the context of French sotietal fensions.- ‘

. : ¢ " ]

There are several books that deal, in whole or'in

large part with the press in the Dreyfus Affaitr. The most

general of these is the survey of the Press in the Third

Republic wr1tten by Raymond, Manevy. Aside from a few sta—”
>/

tlstlcs on the effects of hlgh speed press development and

n

the growth of the 5 centlmes newspaper, Manevy's book has™

glittle to offer those doing a detalled study of the press

hd .

and Dreyfus. The preceding cannot be said for Patrice

Boussel s book L'Affa1re Dreyfus et La Presse The book!
of the feellngsashared by avid newspaper readers in th
1890' .' BouSsel‘reports the incidents in’ the Affair
the order in which they appeared in the press, adding, - little'

'explanation to ;xcerpts selected from French and foréign o AR
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.. . | . -
countries. The French foreign ministers generally insisted

[N

that their ambassadors launch unoff101a1 protests. ‘The rep- CoY

. lies to this 1nsistence make 1nformative and at tlmes .

Y

amusing readlng. ‘ J
< . A description of sourcés used for a television .
scfipt would hardly be complete'without'some mention of . ¢

visuai material. The- majority of the qartdons Qere ph&ﬂiﬂ
graphed from.two books by John Grand Carteret: the larger
a " -of the two is called L'Affaire Dreyfus et L'Image and is - .4
\\f\\\\\\23531391e<9n 1nter—11;;a;§\Ioaﬂ\idmm:the Unlversity of Al- LN
— . berta. The smallef\EBT}ectiggi\aptly'na;EE\ﬁéhréux les | B

—

peuples qui n'ont pas d affalre, contai‘s\eartoons, post\\\\ e

T cards and reproductlods of other objects that contalneP —

- —— - ———

Dreyfus draw1ngs. Grand Carteret did an admirable JOb

selectlng newspaper cartoons but shgpuld have contented h1m-
self’ with the occasional comment on the cartoons,. instead. !

of attempting to suggest that the newspapers in France

would not haVe had as ﬁuch impact if fhe supply of newsprint

g . . . . ‘

’ had been controlled .

Microfilm from the Blbliotheque Nationale in Paris o
’ ~ and the Library of, the University of Toronto provided ne- ’ | |
’: t : gatiQes fop many more graphics, the number of which was in- | .
’ - creased with the copying of pictures'from'oyer fort} books "/ 1
’ on French history. The films which began and ended the ‘
| - programme were proQided by the Conservatoﬁy of C{nematograph%C‘
!,‘ . ' Aftrat Sir George Williams Udiversigy wn%}the-ﬁibrary'of the :f
i O g ‘ . &

City of Montreal. Editing of the. films was done by tfansfer









h/
’

.with elaborate visuals is no more effective than bare Col

around the table). 1In general, it is Suggesﬁed that visuals

can be used to cue responses, but surely any stimulus can

~serve-that purpose.6 Te%t; have tended .to show that T.V. . '

’

bones television, j .e. iecturer'and camera.7‘:The résults of ,
the'se tests are ofdubioysl value for two reasons: .fhere.
ﬁgs no control over the.qualaty of the programming, and‘ho (
Qay of knowing whethaf the visuais used were really rele-

vant or useful. 1In ahy case, there is Justlflﬁble doubt

ahdﬁL_LhﬁﬁahLL11¥_a£~cannant;gnalaue:baL—tes;_ta—measupe

3

e

lea}nlng that comes from V1sua1 st1mu11. Almost nothing . )

' . . .
-

is knowd/about the transfer of visual st1mu11 'to a ver— g

. / g ¢ N r LT )
bal mode.8 Equally dubious tests have also_shdwn that in-. '

tellectual abflity doesh't. seem to make a dlfference an the °

/

) .
relative effectiveness g§f T.V., while other tests have 1n-«

dicated that T.V. is les effectlve the more abstract the -~ i

subject.9 ) CL ¢

- \ . > “"' o

- Ky

General flnd&ngs seem’ to 1nd1cate that telev151on 15

less effectlve i unlver51ty than 1t is, in hlgh school
B . .
and much less effectlve than it is in elementary school.10 S
Rather than fying these-&gsults to factors like a continuing
[} ]

lack'of'sufficiqnt interest .in teaching me}hodoiogy;lpsycho— B

.
L e ar

logists'persistzin’émphasiiing the’ difficulty of teaching -
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ay, NOTES ON EDUCATIONAL OBJECTIVES - et
- . _Aimlessness is the single most important cause .
T . . of ineffectiveness in teaching'and of frustra- .
o, . tion of educational effort.l Paul Klapper .

. In the fifties and sixties educators beqan 10 recog-
nize the .validity of the ideas expressed in the above state>

ment. The methodolbgy for establishing objectives, and an at- .

.

tempt to ovexfly categorize objectives that may have been L ‘

either covert or even subconscious, becam? a prime concern-

14 - .

of those studying and working in education. .

-

The publication of the‘Taxonom} of Educational Ob-

jectives by Bloom and Kratwhol was an important event in the

above educatidénal awakening. Bloom defines 6bjectives as

|
© . . i

"explicit formulations of the ways in which students are ex-

N . pected to be changed by the educationai process"z, and di- |

.vides them into three areas, the cognit{ve, affective and
X - psycho-motor. The cognitive is divided into two fieldsi%or
"discussion purposes": the first of these is simple beha-

4 .

-viour, i.e. remembering or recalling knowledge, the second ,

covers the more complex behaviours manifested &n abilities
L4 - e - -

o
¢

) and skills.3 Bloom's cognitive taionomy moves along a con- .
.‘\ l

! tinuum from the simple,to the complex, from the concrete to -
- «

the abstract.. Although Bloom emphasizes the need for know-
. .

'ledge, he feels that it is '"frequently emihésized as an edu-

o cational objective out of all. proportien to its usefulness

- [

23

- i
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PROGRAMME OBJECT IVES

T

The primary oojectiVé of the programme is to bring
the student to an understanding of the vole thé"press played
in the Dreyfus. Affair Thls obJectlve c01nc1des with thoqe.
on level 2 of Bloom s Lognltlve taxonomy Subsumed on level
ﬁwo is fComprehension" an? "traoslation“ as the programme .
'aimS’to,achieve what Blooﬁ has called "interpretation'". At
this level‘ihe student should be able to 'grasp the thought’
of tho}work [programme] as a whole ;t any. desired level of
~gener'al'i1:y.".1 In order toeréach this level, the student is
oglled upon to absorb certain facts about the Affair. that
are presented’and‘emphasized‘in the programme: e.g. divisioﬁs
in French society, persistent.pub cation of misleading,
oistorted informatigpn, ohé role of the press in kindling and
‘rekindling the Affair both oeﬁore and after "J'Accuse".
Thélstudent'o absorbtion of this matefiol was testeo in two

S

short essay question: the first - of these asks the student

to synthesize a theme for the programme while the éecond’asks

)
3

him to weigh certain elements in pronouncing judgement on

1 .
s '

"the role of the press. . i

The programme "also 'contains aff%ctive objectivés, the
) : o
nature of the subgect matter demands them Elimination of

such objectives would imply that the wrlter-producer had no

28 '. l"
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SCRIPT OUTL INE S T

[

Robert M. Gagné has uttered what should be 'a truism“‘

in audig-visual education. The arrangement of instructional - ,
conditions is still the key to effective.instruction regard- , ) |

less of the medium or media employed Gagné points to.a series !
1

of "events" that should be 1ncluded in 1nstruct10n. Fourn

of thesel"eyents" are particularly relevant té my the'sis-'

equivalent. The first "event" copsists of gaini;ig the atten- T

-

tion of the audience. The second calls for the instructor

3

to insure recall of previously learned knowledg“. Guiding
“the learnlng through ,verbal* or pictorial material that pro-—

vides cues is Gagné's third '"event" and "the closely allied

4.

fourth event. is the establishment of conditions for remem-
~bering and {ransfer of leatr‘i'x:ing.2 In the script outline that

.follows, the dbove four "events" will be emphaéized_ because

each forms. an ‘integi'a.l f)art of the programme concept.

' The scrip]; begins with a superficial £ilm dramatizing

~

.a few of the major events in the Dreyfus Affair. \The film is

designed. to serve several ‘functionis. Because o:f its age (it._
» f ¥
was produced in 1906) the £ilm serves easily as an attention

getter. A music track composed by Warren Cohen with an t\ssist L.
from Chopini edits that shortened the £ilm and in one instance ’ ) j

made it more humorous, and a tongue.in cheek commentary add

. o . 34













‘i E / .. FOOTNOTES L o

lRobert M. Gagné,

YTheory Media and Instruction" in
The Curriculum:

Cantext, De51gn and Development, edited by

| ' TRichard llooper for the course team at the Open University R
| ’ . (Edinburgh, 1971), p. 303. - ) )
] . 2‘ N ) . . . .
| ) ‘ Ibid., p. 313-314. o
. : -~ T .
| . 3Thls idea was presented' by none other than the Vice -
' . Chancellor of the Open University in conversation with the
L : author at a McGill Un1vers1ty Conference. )
' o - .
> .
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Cut to Siide in Teleciné
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Fade to black
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- tors,

~tors had lots of material

Sequence
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'XAUDIO ‘

ticians, spies,
were everywhere.

and subversives
The government,

the war mlnister in particalar, and

‘the army, .the pride-of the nation,
had ‘'to be watched. The job of pub-
lic watchdog fell mainly to the
press. The newspapers ldved it.
They featured long, .involved re-~
poits from.their parliamentary edi-.
nd from their military cor-
respondents. Mass hewspapers, a
few with circulation in the mil-’
lions, were generally read by wage
earners and the lower middle class.
These papers competed with qne. auno-
ther for the Jbest insults or for
the juciest scandals.

4RATE MALE VOICE What' no scan-
dals today, give me back my two
sous, you're rbbbing me!'l

In the years before the Dreyfus Af-
fair, the hungry reader wasn't
cheated too often. Newspaper edi-

From .the 1880's an etonomic reces-
sion affected wage earners already
disillusioned with an ineffective
and corrupt parliamentary system,.
with employers who paid low wages
for long hours, and with govern--
ments, that used police and soldiers,

to harass strikers and protect fac-

tory owners. General Boulanger was
going to get rid of the corruption,
change the constitution, and stand
up to Bismark, Europe's bully. But
Boulanger loét his nerve, his mist-
ress, and his mind, and disappointed.
his followers,,left and right. Soon:

' _the ‘Panama scandal added to the .
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. |

g It had‘ko show that it was Liviég

up to its patriotic duty, aldut:
that included not being ope11y ro-
Jewish. 1If Dreyfus hadp't been {in~ ‘
dicted, many papers:would have®
screame& that Mercier was ‘incompe-~’
tent for having had him arrested!in
the first place, while Drumont, and
okher overt anti-semites, would
.L S - hhve dreamed up a"story'abo§t Jewish

b

N ' bribery. The government instabi--
- lity in-France meant that m shand-
ling of the case could easily cause .
the defeat of the cabinet and could
make or break the caréer of General,
Mercier. So despite some reserva-
) P . tions, Dreyfus was indicted. \ The -
army and the state had begun\to put
themselves on the line,

N A | \
Fade to black . - . |
to Graphic Anlmation ‘ . -\ ¥
‘Sequence. - ; _ ‘ . ' o "
3 e . |
£ . ~ Mercier must have lost the evidence.

wrote La Libre ‘Parole, why els
would the trial be delayed. Tﬁying
to solidify his popularity, the\waf
minister replied that the army Pad
absolute proofs when he -gave a
v SCoop 1nterv1ew to Le Figaro. . bnly*
. a few newspapers, including Paué de 4
Cassagnac's L'Autorité proteste !
- .this blatant intervention in a c¢ase
about t0 go before a court-martijal.
Edouard Drumont praised the. ‘war |mi-
. - nister. Finally on December 19}
. o T 1894, Dreyfus'" triaI’began behind
. : ) closed doors. The prosecution and
only a few papers }jike La Croix/ and
Le Petit Journal demanded and
 h e ' secret trial, in the interests jof
' national security. Demange,
fus' lawyer, wanted the press
the: public to know that’a letter
" . was the onky piece ‘of evidence.
: _ .. 'Many Frenchmen didn't find out 'till
U ..+ +1906. In 1894 the unanimous guiity
e — Verdict was praised by the press
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most of those that d1d dismlssed

‘1lished a book claiming that his
"brother was innocent’.

\

) ” -

o 50

the whole thing as a mere proce-
dural point. So in 1896 and early
1897, the occasional article in the
press confirmed Dreyfus' guilt.
To get more attention, Mathieu pub-

He got some
publicity for the book by convincing
a few editors to review it in their
papers. They all attacked the book.
Still, through the press reviews, °
the book was able to attract a few
people who became disturbed by in-

consistencies it pointed out.

A

o

*

SRR

It's autumn\1897. Scheurer Kestner,
an elderly moderate sehator from
Alsace, was attacked gn the' press
for trying to convincé the govern-,
ment that Dreyfus was innocent.

;The gutter press called him an agent

in the pay of the Jews, and even the
more responsible press wasn't much
kinder. Many papers spoke of a
Jewish-German conspiracy. (-
) . - p
The case became more heated when
Mathieu Dreyfus discovered that
this man, -Esterhazy, was the real .
author of the 1ette§~f0r hich his
brother was convicted. The yellow
press thought that ,Esterhazy was

* ~being used as scapegoat for the
_dJews,

and called ‘the. minister

.a traitor for not protectiyg him.

to destroy France. So desp
dubious background, Estérhazy be- .
came such popular hero that a
-sarcastic cartoonist’ suggested
promoting him. Instead, the gene-

In La Librk Parole, Drumont\screamed 3
|
\
|

Q ral staff begap protecting and
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e VIDEO . _ ‘ . AUDIO .

. . -As you may have,noticed, visual. ‘
p o . clichés played an important part "in .
’ : Dreyfus cartoons. Here is a sample
of recurring themes: tryth rising
from the well, the Affair as 4 khot
that couldn't be untied, the key to
~ .the Affair, the pen and the sword;
‘David and Goliath, France the cry
baby, la Francegand ‘her dirty laun-
o dry, France crufibling, as witnesség
' - by the United States, and finally
Dreyfus as the last mnail in the
French coffin. The most widespread™
clichés were those associated with’
Dreyfus, either as a martyr for
Jjustice, or as a member of a dis-
\ ' Co honourable, sneaky and ambitious
A ' . race. The anti-Dreyfus press fought
Vo e desperately to stop any growth in -
sympathy for the Jewish captain. -

<

e ot Sy e s oo T

. ‘
o et -

[

) Fade in.to Aunouncer in . ) .
. . . _ Studio ° | . ‘ ' !
» " - , . ‘ ~ .
e e e L " * With most Frenchmen, they succeeded. -
C el The public was solidly anti-Drey- .
' ' fus, and since 1898 was an election
] year{ only a few of the politicians
.<~‘c\ who had doubts about Dreyfus' guilt -
: had enough guts to express them:. °
So until September of 1898, the pro-
Dreyfus campaigh was carried on in
the salons and cafés of French
‘'society, and, above all, in the
press by men like Clemenceau.
. Clemenceau, the Radical politician
e : was not a member of the Chamber of
QT " Deputies at that time, and so could.
‘take an unpopular stand in favour
of Zola, without -the Radical party
holding him back.

e —_ v ———

.

»

It was the press'that kept the Af-

SN \ " - ' fair from dying after Zola was.con- . |
N \ . . victed. The anti-Dreyfus .forces T
" AN ‘continued to shriek about the ho- -
-~ N ‘ .. nour of the army and the Jewish . :
' N ‘ plot, while the Dreyfusards i;?me
. N | A ’ ' 1




Fade to black .

Fade in to0 Announcer in
‘ Studio
\

7 2

The camera zooms back to -
include rear sdreen on
which several review
slides are flashed and
then zooms back in to
’ " announcer’.

’

. to return to normal. p

. AUDIO

hearings before the appeal court

disclosed new irregularitics in l
the original Dreyfus trial, or af-
ter the judges quashed the 1894 |
verdict, .and ordered a néw court- ‘
martial. o |

i .
\ .o : ‘
. , ,

There was no reason for it to crumble.
Despite the new evidence, . presented
.in only ‘some' newspapers, the average
Frénchman still bélieved that Drey-
fus was guilty. )
For five years most newspapers had.
been telling him just that. So'what if
. there was something illegal about the
first trial, the generals were
still convinced of Dreyfus' guilt,

* and where the army saw smoke there

haqd to. be fire.

The nationalist press continued to
make the case a choice between Drey-.
fus and the army, or betwegn the -
Jews and France. While the growing
pro-Dpeyfus forces made the issue

:'a_choice betyeen Jesuits,. generals,

and a just Republic.
€ b .

The reading pdblic’ in France, and
Dreyfus' new court-martial, opted
for the army, but with extenuating
circumstances. There was a sym-
pathy for Dreyfus, who looked like

a broken man. There was the fear
of a secret goveirnment of. priests,
but above all, people were jult
#tired of the Affair. France wanted °
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' television if the medium is ever to reach its potential as

an educatipnal tool. Certain questions in my test were-

-

~therefore designed to test features of the programme's '?ea- -
c},fing methodology ieo.' the use of visual communication only,

~ or the effectiveness of the review sections. ‘ . -~

: : The requirements of the'thesis-equivdlent are

nestled under the third heading "summative evaluation", a . g
procedurei’used at the-gnd of a unit of instrucpion to ascer-

| '.
. , tain '""the extent to which each learner'or class -of ldarners, .
.- has attainéd the specified objectives,"4 The Education Depart- -

ment at Sir George is naturally interested in whether the

’ . ‘ .

- subjei:ts learn from a thesis-equivalent, an interest that

3

must be shared by ‘the student-producer. However, anyone

o

.

¢ .

interested in continuing- to work in educational television :
. T ) ' . . O . ‘
should endeavor 'to make his evaluations as .formative as pos-

- . N

sible. The Thesis-equivalent regulations o not require pro-

gr?ﬁnme cofreétiqn and retest and I would be the 1last person

& LT

to advocate .such an added b'urden.‘ However, an analysis or ~

éttempted- analysis'of the sections of a programme that were

. - ur
effective and those that were not should be crucial to the . -

‘ / student and is in general important for the development of .-

.

s ' . a body of knowledge about educational teleyision production
: - ‘ t

Y
M ‘o

.. techniques. A heavily qualified°generyz"mlizatioun, formed .from -

the results of questions about important teaching hypothes'es T

t -y @ !

built into a programme, will provide eduq_?/tional television R

‘o o Py 4 - e s

- . - -.producers with more information than they seem to.possess at

v

present.: ‘ . T U ~—
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"THE TEST )
. . . : 5.

_The test consisted of 18 questions 11 of which
were objeotrve questions, requiring either checks or one’

word answers. - The 11 objective questions. were oesigned to

-

) ' ascertaln the level of factud retention from the programme

< °
; v ’
.-

and therefore attention was ‘paid to a selectron of questlons
covering the heglnnlng (eg. questlon 5), the m1dd1e (eg. ques-

o t1on 7) and the end (eg questlon 8) of the programme. Thé

questions also varied in the estimated degree of difficulty.-

I anticipated, for instance, tha; students would have little . ~ -
P . l.'trouble w1th questlon 2 on Henry s su1c1de and a great deal

¢of trouble w1th question 8 on qures' phllosophy. My’ hypo-
thesis(wasxbased on-what I felt to be a ciear r presentation. . ~

. ’ MU <o N o3 ) ' ),
in the programmé of relevant cues for respondi to question

2. ‘ ‘& ‘ . v ! . ;
. . o ~ ¢ ) .'_ \‘— - T - ,

' . z ‘ ) - - 2. . - . B . . - ‘- s

’ The objective questions were also divided into 3 °

s . ‘ . \ . ! ! \\ - B \ .

categories according to the mode in’ which the‘Te;ponse had

.-

N i _

"been prksented in the programme. Questions were designated—“ .
1 : ! S C e F 4

A.Vl.when the response was presented both visually and aural- -

lly, V when the reiponSe was presented visually and A, aurally.

The author does not maintain that this d1v1s1on constltutes L

N
S Ay .

coLe a va11d test of the’ very complex mode. problem inherent in the

6

work of Severrn, Flem1ng,b9nd others. A valid comparlson
. o .

test can only be made+if.the modes transmi} the same infor-

R ‘ <\pm_“ P . . v .\) 's R & ey s

' " mation: Since the programme was designed 'to discuss and:
- . - ’ ' C .
. ~, 4 K N 7 M Y.
/‘ - analyse the rol'e of the press in the.Dreyfus Affair, the
. . R , f . : * . 5 L.
» 4 N
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* : ' [
the students and thus provided the author with a totally.
unexpected result. Ihe'videolquestidns were not considered -

" to. be among the most difficult factual questions,‘'and because

. 7

the” sub jects were\"children of the television era", I was ’

‘led to overestimate their visual learning abilities, utilizing

i

th hypotheées of men like McLuhan and Gattegno. As table 6
t

es, 32, 8% of the subjects scored 0 on the video section,

Lo . " 42.6% scored 50% and only 24.6% gat a perfect score.

r

- RESULTS ON ‘INDIVIDUAL' QUESTIONS

.

, Table 7 1ndicates that the subJects had very 11tt1e
d1ff1cu1ty answerang questlon 2 (How did. Col Henry commit

. su1c1de?) The near perfect response (96 7%) ‘can_be expla1- @ ’
,: . ned by the fact that the subJeets were given qulte a few

’

‘verbal and v&vid visual cues.. The students were shown an .o

- image of Henry lyxng dead in h1s cell, while the commentator - ‘,.‘

. .
[ . ”

g

i

}

|- . mentloned that he had .cut hlS throat after h1s arrest. The , =~ ‘
| . ! .

: next 1mage beglns with a close-ap of a razor.- -

o *

v

" Question 3 (What<2ewspaper was forced by 1ts sub- : |

4

,/’ ;b" ' scrlbers to abandon Dreyfus2) was expected to pose greater
! ) difficulty than Question,2. As tablw\otes, 88.5% of the’

R . subjects got tn; correct answer. My expectatlon of greater

difficulty was
‘ v , 7
3 . pa551ng reference to Le Plgaro's faxlure to malntaln rts 1nte-

U = ‘ .

,

I ”gr1ty and on “the fact that’ the v1sual used was a line drawing

’

ased on the fact that the programme only made

of the offlce\of Le Flgaro with the-name'of the newspaper'
N . ‘ ’ A : \~0 ! a- ° ‘

. . . -
4 v . N -~

©Q

»

_— , ) ‘ .
1 . . i} . . , . |
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French Army and the French nation?) de

- ‘4_.“4‘.‘:.;.&.&.___._—__ PP
.
~
~

'fwords in question 8,

%
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" . from whitch of the following groyps?) was that it would pro- -

4

. ’ £ " .. \
vide subjects with greater difficulty thah they "had encoun-

tered in other factual questions. The information needed to. '

e
i

reSpond‘to this question was presented solely in the audio
) - ’( . ) . ., '
channel, by the commentator -who was on camera in the studio.
. ’ /'
Furth'ermor'e, <the coémmentator was holding-a‘ facsimile of the

January 13, 1898 edition of L'Aurore,

;he edltlon in wh1ch

Zola's J'Accuse appe@_Jb/ﬁ‘_? Severin' is correct, the ea51ly :

-

regdable headllnes cou}d havejcauses a distraction, redvcing

the possibility of retention of the information’presented via

o

"the'audio.., Only 63% of the Subjects checked both the "Paris

scum" and ‘the '"gutter press", the two right answers (see

“ . . “ ) ’ ' 5 -

table 12), . : * L s
’ Question 8 (Who said.that Dg@yfus',wofst'cfine was

to have beenrthe tool of a campaign aimed =at déStrbxjng“the_

nded another response

o .

re

for which the 1nformat10n was presente ‘solely in the audio - J

chdnnel. Whlle the commentatpr spok of Barres, the camera

vertically panned a p1cture of h The image,’ however, pro-

(yld d nothlng “n the way of wuseful ‘visual 1nformat1on and I -
tqerefore de51gnated this quest1on an “audlo quest1on" Re-
. .

sults were better -than thoseAfor question “7, but were still

lower than results .on factual questlons in whlch informatlon

was presented in both,the audio and v1deo channel. Seventy- o "

1

P

two and one tenth percent of the students 1dent1f1ed the

as those of Barres. I had expected -the .-

questfon to poeena greater degree.pg élfflcultx for the sub-
. , ) . oo o ‘.

I L . it ae . M.









- A N . . (7 ~, ) b, a . .« . . M
- ot // Quesu&pnulxasked students to write a sentenge out- - “ .
I U e . R !, -t

11n1ng what they thought the theme of the progma me was. : v

Most studen;s went rno further than a gene;?h statement abou;

Voag

LIS - . o ,
R " ., . _the influence of thefy?ess on’ 5oc1epy, or a moremspec1flcf

o . . ’

statement about the role the press played in the conviction

¢

g " '. . .and persecution of one man, Alfred Drexfus."Tyh Tesponses ) ‘

*. -% ° to. quebtion 1 dempnstrate that the subjects did not attain:
R A T Y
f’ tb} objectives this'author had+.set before making the pro- " . ‘

. gramme.‘ The s

» -
0

ents seem only to have grasped the programme

.

.t
1

e E on a factual T ther than on an anglytlcal level. Few sup-

3
- cod

lects Seemed»to understand the idea that.relations betweem~

¢

P . ‘ : . o ' v,
S R : the press and the pub11c E%nsiﬁt of a two-way.commdnications > L

- o £ - "
5 network, in whlch the publl& state of m1nd is both,constantly

‘e ‘w ‘u

reflected and,cbnstantly 1nf1uenced by the press. One of
ey o ”
a0 ’ 4 the feﬁ stude&ks who undersfood thls notion wrote:

v - e . » « - .
) o s . .The¢ main’ theme was how, the press can influence fhe
T C oplnlona of their readers and also vice-versa in a . .
e ot ot 51tuat1@n where the press 1is operated to make money

" ;o The above p01nt of view was expressly stated only once 1n

R o " the. programme, homevér the, producer d1d take great3§a1ns tor

v o pstabllsh the fhct th' ’ttte 19th century France was a yd\\n-

IS ~w
|
. try rlddled w1th polltical confllct&and general susplclon, g
. . 4
" - & p&knxlng out, fhat th;s 51tuat10n was reflected in the press.

¥

*acuts “rgirlrn B
. - -
=,
'
PP
.
.

B

[P ! ‘.

! . -The resultéfof the questlonnalre 1mp1y that the

<y
. £

- v
-

. . : ' €
K 'above p01nts zere presented in toe suthe a ‘fashion and thao

\ f . $

PEURE o the demand for synthe31s seemsoto have posed a more d1ff1-<

r ¢

;::p‘. W i P2 o

-

I cult task than: the author had antlclpated Other prodﬂcers

v

1
and researchers seemmgo haye arrivedat the same conclusion

v

-
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In Hiscussion with students, the programme length was Crltl-

cized several ‘times and therefor& in future the guiae. to

[l

programme use would suggest ‘that the progr?nne be shown.in

W

sectlons and stopped, for d14c35510n, in @étween sectlons,

7
s

_oeherally after comments from the on-camera annoﬁncer. ~The
/ -

dlSC ssion would have to be lead by a competemt .and knowled—
'geab e anlmator prepared to answer the questlons posed by

ms;udents, and prepared to stimulate discugsién on thﬁmes‘in,

the programme. B ‘ ’ P <
' ‘., ., ! ° R ) o

‘The étudent's interpreiatiﬁe abilities may haVe

been hindered by a lack of prepardtlon in the hlt?ory of the

»
Thlrd Republlc Desplte the ‘faet that the programme!&ev1ewed
i
the French polltrcal and soc1al problems that were ‘1linked to.

‘

¢ e

r l .\
the Dreyfus Affalr,\\ —student’_ﬁo Nt STem-to_ ave,grasped

s

\ «

lack o) 1nterest a5 suggested by some students, or lack of
~~ - .

.
I3

.in.courses other\than history, the uséer "will be .advised to
T R N : ., s i
provide'thefolass\wi%h an introduction to French history- S
4. - ' ’ ¢ - ’ . ’ .

17041894, o

R If the programme were 'to be Fénade, the au&hor would"

X \< LIRS

be wary oﬁ rclylng on the ablllty of v1sual> to communi-

\ ; A%

caté w1tho\t verbal cues or’ cla icatien as.4n the case of

. »
. l

.i
'tﬁ

flrlnéds Eﬁ\egeEéterhaﬂy as Na oleon. This "m%§b;en
: Ty [

- L

é 1son added to the programme testlng procedurel

. |
rgarde ‘ig kli dmly*%onclu51on one.could pOSblbly draw from
| N 1 Y]
. the mbdd comp
he

s sedtlon notes thb studants "sort, .

3 ﬁhe reglities—af late lgth gﬁntury French hlstory, elther frq)'

e P ) 4 P . . e ’ [
histor;cal background, Ip the future if ‘the’ programme is used

N . ' .
. . . -
\, . - hd 4 FANS
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. ' SOCIAL SCIENCE 001.1 -oe N : 29. September GMB
EEPES PROBLEM . SHEET - YOUR NAME ___ -
& R . - T, fbring this to . ..
N . A . section s class FRIDAY, ‘
o o oo e “late sheets don't cé&af{?
’ A L. ’ . ageﬂ male female : :
; , 1) erte a sentence outlining what you thought 'th'e .main theme i
’ . o7 of the -programme was. - - S : - ’
.. . o ~ 3 .
i - Z)wHOWMdecCol ..Henry commlt suyelde- . . ) .
{ . ' 3) What newspaper was forced by its subscrlbers to abandon s 3}
I oo , ;Dreyfus° . .
- .. - ‘a)'la Pibre Parole ‘ e .
> . - b)) L’Eclair - ' '« d) Le Petit Journal”’
L ... e) Le Figaro____ " . . e) L'Aurore__ T o
j,' '~ ‘4) @nti-semitism was the most 1mportant ‘cause of the Dreyfus -
1 - ’ ffalr . 4 . . co
! . b s . . R : 4
! L yes ‘ : 7 ) ho S et &
. C- ‘ 5) What newspaper headlined the story about Dreyfus escqpe o o
SRR ..~ from Devil's Island? ‘ J . i . .l -
o . T - . PR oot © ’}, o C
' e : . oa) . Ia 11bre Parole ‘ - e
i - .. b) L'Eglair_. - d) Jie Petit: Journal . [ C.
1,7 - ) Le Figaro . . e) L' Aurore . ,
R ; . A § ' g i
f - 6)'The church was most responsible for the oppbsition to re- e
_— 7. --vision of the. or1g1na1 Dreyfus Verd1ct ) iy . N
é . . ‘:. : . . v '
IR g yes___., L . no__ - :
N ' s “ ’ : ' K . ; ! ‘ » ‘.
ilﬁxa 7) In J' Accuse, Emile Zola suggestedfthat the support\for thn
¢t 3L General Staff came ‘from which of the follow1ng groups° e
P . ,-' ,‘ :14‘ -t g'} “ . 3‘ - “ . w'
4 . s a) thg workisg class ! e e T
v o by the Pa¥is scum i - 'd) the gutter press ‘ oy v
;;§49 ‘ ~¥f: .. ¢€) the prch} .. e) the{bourgeoisie . § =y~[L ‘
O T L T A N N P
"? 1{ " ‘.lr" Y“, \\ ./‘ . \ “‘,«7' LIS J " . ", P T \l { ‘\ ‘I" . ., |
L } I \ : e /\'/ ‘ } 1@' ' e ' X g “ | e L
) DT n . 3 Xl \ P\\ B ~‘“l‘ " 3 A L \ LR 3 ‘e }
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R . 3 - - P " ., . o . ‘
T ‘ ’ ‘ . - ’ ‘ I . " P , D .
5« . . < TABLE 3 - GROUP .. . C o ;o
. - . .: ' . . "' * B H . ! cos
. . w [ .
< .

e

. . B © Value-” .- Absoluiv ‘Relative Adjusted - Chmulat;_\ie"

.

s . Pm“q‘u‘en‘ci' . Frequency  Frequency adj: freq :
o] ' B (percent) ~ (pércent) _ - “(Percent) ™
R 5 b T - 'hl —;‘ ¢ ’~ i ”" : ! ) s 1. i ,4 s ‘
B 4.00 - L 1 3.3 3.3 » -~ 3.3 ,
- v * toe . A . , ’ o . : Lo ¥
. es.00 2 6.7 . 6.7 < . 10.0 ]
. N 1 » 4 .. 13,3 ° "15.3° 233
‘\ * ! 7 d X ' C k 'L" - L - ' . . —/\. 4 s i ” :
S LT 1000 .3 . 100, . 10.00 - - ..33.3 .
; },> - - 'i . /. ~ ‘ . ‘ : . K . . V7 ) LS ; . . P '.. . ..,, K
L UNL - 800 L4 13,3 . . .. 13.3 TS 4.7 L.
P N . . T L . . P
] - \\ . . . . T . ' ' . e - .
I y o900 2 2313 .. 233, C70:0 L, .
. . " P . ' i L . .
s T L 10,000 Tt 26 0T 2607 6T )
.ot v - 3 vro o o , »
< o . ., ’ PR - T ! * *a
. 11.00 2 10 . 3.3 .7 3.3 . 100.0. .,
., 4 ) oo , e ’ N ST e .
- - . . - . D A Siimee | ey — . “ .
’ N ‘ ‘_l_‘ ) " ‘I AR ' § . ’ '~ .. e €
o . TOTAL - 30 . - 100.0° ©108.0- ‘ 100.0. - o
oL o Y I ', . ) ,' "‘".' . . ’ " . - " - .
-, _ o o v i ) E X ) ,1- . - ",P E o
4 ,’ . to . . . * t,ox . . S ," PR - o ) - T "\\.’ ) s,
. K S, ) 0 . T .- ~
. © Mean ( ° 8.167 s§td& error ., .339."" ' Mediam.  -8.643 .
v i . . . . - .o . ‘ " . ! ‘ ’
: .. Mode '\ 10.000 . Std devy .,  1.859 : Variance -3.454, ' =
Lt Minidium 4.000 ‘¢ . Maximum:® 11.000/.  Rangé .  .7-.000. « .%
L, ° . 7 A . i - B od . . ‘-
o . . . ' . R ! - / . . L . . .
s A ‘ " . R Rt
Lo Valid ‘Ob‘serYE}tZ;LO’nS."— .30

’ ’ ' Missing observations - 0

' ¢ T ;
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et 'TABLE 6 - VIDEO QUESTIONS . < ** . -
Valde Absolute v Relative ‘Adjusted -Cumulative |
. ' -vFrequency *“Frequency, Eréquencyl adj freq e
__-__Nﬁuh“;w“:,ﬁ‘h_kh___N__M-f _(percent).  .(percent) - (percent)
, 0.00 . 20 32,8, . 32.8 . 32.8
. e : . A i e . .
.. T.00 26 42.6 R 42,6 75.4_ s
Tt 2,00 To1s 246" ©24.6. .7 * 100.0
TOTAL 61 : ) .”100.0 100.0 - 100.0
' Mean ,918°  Std error - ,097 ‘ .Median 904" " .
" ﬁ . MO . . "' . ooy '
o Mode "1.000 §td dev /759 Variance 577 s
:+  Minimum 0,000 . Maximum - ~ 2,000 Range” 2.000 )
Valid observations -~ 61 e o . )
} . LY ) © . - ‘ < . v 2
Miésing»obServatioﬂs.- S I . C e T
* ' . :- ” ‘ z}- N . ] .
ERN \ ) . . ‘ : ST
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=Y ;' . TABLE 11 ~-QUESTION-NO. 6 S
. I 4 . e
[‘ r . » ) "’. ."'/.-\ - . ‘ R l' " . ‘. .“ ia ‘ l~ -
’ Value Absolute’ _Rélative - Adjusted Cumulatives
T ' Frequency Frequency Frequency adj f£req - -
- . . . (percent) (percent) (ggr,cent} - . l
’ ‘M ' . : - ' . - .‘ ¢ ’ e *
| - SEPETEITS B o
. Yes ©11.00 8 13.1 - 13.1 - 13.1 | ‘
No - 2.00 - 53 86.9 ' '86.9 100.0 o i
TOTAL ‘\ N 61 100.0- 100.0 ' 100.0 " ;
- | ' .»-': . . ,.'. R ° v - ' ' . > . ‘( Q"
‘Mean - - 1.869 Std error . 044 Median 1.925- -7
N q ° f - ., PR A A
Mode 2.000 Std dev - " ..340 Variance. .116- A
. Minimum 1.000 Max imum '2.000 ‘Range . 1.000 -
NS " - . hd . "
valid observations' -' 61 B e { S
. . - t, .'v*"_ N . . 1 ;o .
Missing observations - 0o .. ‘ ] ° ‘ .




‘Relative ‘AdJust d.° Cumulativ
: Frequency Frequency Frequency adj freq :
- L. c “(percent) (perc t) 4percent) .

o' - Very S e . { R . ' ..
o helpful -  1.00 10 16.4 cA7.2 0 1702 .
- - -Pa‘rtly - ‘o T . / ‘ ‘ .. as .
helpful . 2.00, 44 - 72,1 - // 75.9 . 83.1), i

) . » . L

: C , . . . o
. . : ) . . / -, .

2w Nery ‘ , . - . T . . <o
uselesss 3.,00 1 1.6 1.7 94.8 7 .
! . . . . ~ 1 ) ’ ". L} ! ’
‘ Useless ' 4.00 - '3 - © *4.9 v 5.2, 100.0 L
.\ -wo.0 . 3 ' 4,9 = WISSING "100:0 |
SRR R SRR 3! 10.0. 100.0 . foo.0" . . :
. - “. . “*_ ‘ R ‘ - . .(".J
. N Mean’ 1.948 - Std error ' . °.083. Median 1.932
» N R b . . - ¢ " - . ‘ , R t
Mode  .2.000°0 - 'std fiev . ,.633° Variance .40l
T , T . . /’ e ) . ot
* Minimum\3.943 . - Maximum ~° 4.600- Range ~ 3.000
¢, . e B ' ‘ / < :

o B ' he - ’ / ‘e g .
- ' ) . .‘ - A ‘ V "/ ’ [ * ~ ] . ‘
Vali_d observations - 58 . o

’ . c‘ - /o ' ’ ) .
AR Missing observations - 3. v o
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AP - . TABLE.17 - QUESTION NO. 12 ' - :
1 Y L . . - " . ' / T ‘ « ,
". ' - ., ) . . ) . . ' t
N o . B Value Absolute Relative Adjusted ' Cumulative 3
Frequency Frequency Frequehcy adj freq
. , e . . (percent) (percent) (percent) °
?"; . . ° N v - ' :
‘ A ’,,' . X . 1
S Chrrect  .1.00 28 45.9. . 45.9 45.9
A ' ‘ .
: o Incorrect . 2.00 .33 54.1 54.1 €100.0, » \ o
o - TOTAL 61 100.0 _—109. .-100.0 ° . - .
e T . ) . . jﬁk)) ) .
VoL . \ ~ ) .

o ’ o ' ' ‘ ' ’ 1+
Vel ' ¢ - p N . L .

(‘ . .
" R A —_ —— P v «E\ s - ’
!“ » _Mean | 1.541 "»Std error .064 Median 1.576
, . v ‘J . . \ ' “ ) ———
VAR Mode 2.000 ' Std dev. © ,.502 Variance, .252
. © . Minimum. 1.000 jMa}imum " 2.000 Rénge /1.000 *
3“ | | | | ‘ . | [; B '
1 X L3 openr o - L e 5
t . Valid observations - - . 61 T~ e . - 3
\! ok " ‘ . E : . ég' ‘ :
.g K R Missing observations - : o - .o ‘ ' S
e . 5’-51;‘?-,:" R . . . ) . ) ' e . K . -~

¥ Ty . w 4 v !
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! . . N ) T <, - ‘ .
! . . B ! o R - 109 °
¥ " ‘ ‘\‘ ' - h ) ‘ ‘
- TABLE 22 - QUESTION NO. 16 L
. + N ~ ‘ E
. - } . R ‘ ' ‘ , ® ) A
’ - P . ’ 'Valqe Absqlute» Relative Adjusted ggmulativey
— -y Frequency Frequency Frequency ° “adj freq
(percdent) (percent)  (percent) ) )
‘ ‘ ) ) o
, . - T <
_ Not at all 1.00 7 . 11.5 ™ 11,5 11,5 -
N ' ’ . . \ . - A'\; .-' ;, . . ~ . .ém “
. -2 Very much 2..0 . 5 : 8.2 8.2 19.7 o ..
. : ) ” . S . )
Sart of 3.00 49, . 80.3 80.3 . ’100.0 .o T
\ TOTAL 61 100.0 100.0 - 100,00 .
’ . . " - —‘-— ) ‘ t"'
| _ ) - T . .
: "+ Mean 2.689  Std errdr .086  .Median_ 2.878
- “’ ’ - . . . . E
" Mode 4 3.000 Std dév .672 . Variance 45~
— ‘h - * . “ “ “ ‘-
L ..~ Minimum  1.000 Maximum  * 3,000 - «Range - . 2,000 _ v
* . . ;Var'd observations -

N P . 's/'\
Misging observationg = -









