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ABSTRACT =

."To ¥know the good is-to do the good"— Socrates.
THE TEACHER- for example !

I3

»Evelfn Bloom

' This study is sbout the teacher. Its purpose is
to discover what are the aﬁalities that go infa the mak-
ing of»a gdod teacher and to pfesenf.the findings in
cessette Fapq form so that i% can be’used in teacher
treining élasses. |

Teachers, department heeds, adnirnistrators in

elementary school to university, in variled subjects

whizh includé art, mathematics and language were inter-—
viewed.. These teachers are considered éxemplar by their
students and fellow teé;her§.

- The respondents were asked & garies of questions
dealing with the}r own modei examples, opiniongrgn the
qualities-that go into the making of a good teacher, their
attitudes’abéut tencher~student relationships, teacher
training and the role.of the teacher. Students were
. also interviewed, and a questionnaire administered to 100
studénts asking them to list in "Srder of ‘importance”
those qualities they consider most important in a teecher.
The six cassette tapes, which compose the package, 5156

’

-include an historical perspective. Interviews with art

’
teachers who were responsible for developing art



‘able influence on its direction:.
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. i §:
education .in Montreal since 1945 edd have hed & consider-

The study is an exposition of opinions and attitudes.

It attempts to isolate significant segmente of the conver—

sations rather than analyze data gleaned from them.

et

The findings Teveal that given the premise that the .

goal of the teacher is to‘create "optimal beings" 2s sug-
gested by EKarl Rogers--the teacher is one who hee the
qualities to be = maker of such persons. The cdmbinatiom
of perscnal attributes differ in each indivxdual teacher.
It is thrdugh the subject taught’ and the. model
identification that students find their interests in life
that lead them towards a vocetion they can loye and a

commitment to humanity.
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" For my son

who will be -

a teacher.
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Some things that cannot be
measured are immeasurably

important.

-Jerome Bruner
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*A TYPESCRIPT OF INTRODUCTIONS. AND
OTHER COMMENTS MADE IN THE TAPES.

~

by E. Bloom- o~

 Gontributors remarks are not included-

here.
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This study is about the teacher. 71¢ asserts that the
teacher, as berson, is a dynamio element in the classroom,‘

and when goad teaching happens students identify with the_

o

teacher, ang tarough her/him to the Subject. The teacher,

then, becomes = model,

the student, Other symptoms that indicato interest is
present are: deriving pleasure fronm the activity, cre- -

ative satisféction, Ssocialization, ang eXperimental

'thinking. To know is surzly not the only thing #e|humans

are capable of, To grow, to feel, to sense, to create,

to relate to othei humans: these are also'g part of what

'we‘are. The gathering tozether of information ig not in

itself an answer t0 our modern educational problems, since

in our changing society information is outdataad bj the

time it reaches the stuﬁents. v

A new basis for goals in curriculum must surely be

L



developed, téking into considergtion’fhe total man. This
part of the dissertation, however, does-not deal essen-
tially with education, but with the teacher.per se, tall-
ing about themselves in relstion to educétion and their
gtudents, How'and why they became teachers; what were
the early influenceé; the way they cémmunicate; their-
attitudes and satisfzctions. The teacher, as person, in
relation t¢ the pfdfessién. "These teachers are being
presented as'examples. In their own way, informally, and
spontaneously. they tell .you about themselves as téachers.
It was dqgi@ed 2t the outsét that the model teachers
to be presengedvéhould be good teachers, hopefully dynamie

ones. How does one find such persons? The listener is

~asked to recall school days. It is verj gtrange that =a

y

fiq§as$i¢é'which gives everyone so much trouble in theory

is so easily enswered in .practice. Fveryone seems to
knqw who the good teachers are.

’ Some conclusions of this study show that the ﬁuali—
ties éOmmbp to these good teachers in the opinion of their
gtudents ares | R
* Students like them (for different ressons)

. "They heve good insight into their subject, and sre
énthusiastic.

*  They arc'%olegant of differences in their gtudents,
firm 2nd fair in discipline and demands.

*  They communicate easily with students and are able to

explain things clearly.



’

(Results from s%udent questionnaire. Please see text for
more information.)'

- Good teachers h?ve turned up =23 being a mixed bag
of different personality typgs.' Introverts, extroverts,
exhuberant types, serene, OTL fnized snd/or intuitive. To
find these teachers was really easier then anticipated.

Students,:aﬁmihisﬁration, office clerks and teachers were

~askad, "Who are the best teachers around here?" Names -

~came up and qﬁie reconfirmed by others. Without entering

into the debatd of "what is good" end "what is e good

teacher", they were found by simply =sking around, and

accepting the fact that af this moment in time, hiétory,

" psychology etc., and in this place, people think that

theée are good teachers} Whether or not they present an
ﬁideal prototype"-is irrélevant to the points being madé
pere. Tt.is important that the procedure followed in ére—
senting thgse interviews be understood.

Thé respondents were asked various questions which
they were 5%rmitted to answer in their ovm way. As & re-—
sult, a massive smount of material was compiled: teachers
by their very nature tend torbe wordy. It remained to
reduce 75 hours of interviews into a few.hours on tape.
The aim while doiﬁg this was to select and isolate the
most significant answers rather than edit »nd summarize.
Responses were not measured for supporting statements
but were selected based on where thé respondents presented

their ideas with clerity, intensity and/or enthusizsm.

.
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It will no.doubt be said that much of what is‘pre-
gsented here is to support a hypothesis "a_priéri". Tée
writer can honestly state that while certain attitudes
and basic ideas existed prior to this study, the éeminar
vias an ongoing learning process and ﬁelpedvt;‘structure a
more forﬁulated philosophy. 'In'working out this philosoohy
in Juxtap051tion with colleagues it was found that many

thans being expressed paralleled similar exaerlences and

conclusions. >

Although’ differigf views appear at times it is not

‘a debate, and therefore the resgondents were not chal-

lenged to support an argument pr point.

Since the particular concern of the writer is in art

education, why involve other disciplines? It is done be-

cause of the conviction that if one is to consider whers

L

art teaching fits in, one must first do so within the total

“structure of an entire educational philosophy. It is to

develop 2n educationz2l philosophy wherein art teaching
can funection that is a basic motivational urge behind this

study.

ATt education cannot exist in a vacuum. If ghould

be a central force, not a pefipheral frill in educational

processes. We have long outgrown the Master Workshop
concept of art teaching. Art for subject credits is the
reality that students are living with.

An art teache£ in an institutioﬁ might during the

course of a career wonder whether she/he is more teacher
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or artist. These fine -line distinctions become -blurred asg

“the job melds both together: P

Interviewed here ere teachers from Eiementary,
Secondery, Cellegiete and University levels, as well zs
teachers.presently in thevﬁrofessional arts. Teachers of~
muSIC, literature, Frenchy readlng, physical educatlon,
mathematics and art. Several administrators and heads of
departments as well. |

When this research -was belng con31dered it was
thought that to be consistent with the idea held by the
writer; that research should have an organic life, useful
and growlng w1th1n the organism 1t purports. to -analyze;
the format should be such that it can c1rculate within
the gystem. Therefore, this study is presented as a set
of cassette tapes which it is hopea will be'used in teacher
training'classes. Not as = so—céllea "learniﬁé package"
but.as a convenient way of brinvinc.opinione of others
into the classroom. This study doces not attempt to have
the listener "learn® anythinz , but rather to become aware

of the many problems and some of the solutions fduna by

~others. It does open up many areas that need some very

gerious empiric2l research by those interested. One of

~the most impcrtant is to examine the quality of possibili-

ties of ideal relationshiﬁ between teacher and student.
In touching this subject it becomes obv1ous that the
mutual love relationship, often thought desirable, needs
ﬂeflnltlon. In the text it will be shown that accordin&

ey
e b 7
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to' a study done in -this ared by Bush "the findings sugsest
‘ that the pEﬁsqnal liking of a pupil for th_ﬁéacher'is 6ne
of the most powerful factors in bringing about an ?ffective
learning relationship between the teacher and gupil".1
However; it wvas found that "there is littlerrelétionship
hetﬁeen teacher-pupil similarity of purpose and personal
liking of the teacher for the pupil".? So the mutuality
is in question hére. According to Bush's study therefore;
'it sedms most important for a teacher to be loveble or the
" kind of person that students can relate to;-rather than
one who'"demonétrates" lovei

" These are intriguiné questions'that_require COmpe -

teney in special fields of study. Ideally this should be
pndertakén b&_a t;am of researchers such as sociologists,
psychologists, and tga9hers working together.

The set of tapes are presented 2s anh interview _
seminar. The subject is essentially about . teacher—student
relatlonships and the role of the teacher. The student
and teacher does not exist in themselves. however, they
are é part of an educational idea and an institution.

They meet because they have a common 1nterest that brings
‘them together |‘
On' Tape no. 2. are presented four educational

1Bush, .The Teacher Pupil Relationship (N.J.:
Prentice Hall, 1858}, p. 1d9.

4

2Ibid., p. 185.
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theorists: Dr. Abraham haslow, Dr. B.F. Skinner,
Dr. George Leon=ard, and Ivan Illich.

.They present four different viewpoints of an educa-
tional "ideal" as they see it. " Comments made at the end
of the tepe by the writer inclulde opp081ng oplnlons by
other theorists. Included on thls tape-are 1nterv1éw9f
with Dr. Pierre Gregoire of Concordia University who
studied the Qdfks of Karl Ro=zers. He taiks about
Dr. Rogers' ideas on teaching.

Tape no. 3 involves teachers who are presently in
execut;ve positions as administrators or head of departments.
The& discuss their own relafionships.rinfluences, and what
they believe is the role of the teacher. <

Tape no. 4 is an historical perspective on @ow an
?nlightened art educ2tion was introduced to Quebec by
-inspired teacheyf. Included on this tape are interviews
with Iréne S&nécal; Audréy Taylor and Patrick Iandsley
speaking about Dr. Arthur Lismer: excerpts‘from
"Ann Savage", a thesis gstudy:; Alfred Pinsky, and
Frere Jéféme. (An introduction to this is on Tape no.l B)

3Tape no. 5 2nd 6 are on specific questions answered
by elementary and secondary school teachers. These
questions are, "7That are the qualities that go into the
making of a good teacher?"; "how did you get into teaching,
did you have 2 model teacher, what were the qualities that
made you identify with your model?"; "what was your exper-

ience with teacher-trazining?"; "how do you go about getting



your students to be self-disciplined?”: "how do you feel
about.your students' accomplishments in relation to your
ovn?": This last question is answered by three teachers
of professional actérs,-déncers, and singers who teach
their students outside of an institutﬁ%n.

On the B. side of this tape (which is no. 1.) is
an introduction to the historical perspective (no. 4).

In this section are some personal comrments about teachers.
of the writer as well as some discussion zbout learniné.

From time to time throughout voices of students
will be heard discussing their ideas about some of the
teachers they had‘at school. '

Results from a2 survey done with students are
 summarized.

The quality of the sound.on the tapes is .not always
the very best. The listener's patience might be tried in
a few spots. Good souhd was sometimes sacrificed in order
to get\gpontaneous reactions. Interviews were made "on
the spot".- .This of ten meant, background noises such as |
air conditioners, traffic, etc. The tapes are nonetheless

audible.

Tape No. 1~ Side A ~ Section (2)

Interview with a High School student in grade 9.
She discusses an English teacher she liked in Elementary
school.
. ? N ‘ ’
- Interview with the same student three years later.

Tape No. 1 - Side A - S=etion (3)

Quote from talk hy Arthur Koestler on C B.C. radio.
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Tape No. 1 —~ Side B. —‘Section (1)

Introductlon to Tape No. 4

An Hlstorlcal Perspectlve

This will be an historical‘backgréund of those
teachers who were responsible for bringing an enliéhtened
art education to Montreal.

innovations are not made by institutions; thgse-_;
are traditionazlly véry contennt with the staéis—Qud and
inhibit any interference. Changes in e&ucation'are maée

by people with & dream, usually teachers.

Those that are presented here had 2 profound 1nterest

in both art and people. They were not invplved.with change

for its own sake, but with a desire to humanize art educa-
tion.

Influenced by the writings of Sir Herbert Rezad and
’Viktor Lowenfeld in each there was a departure that-was
unique.

Having studied with them at one time §r another,
I wish to contribute some of my impressions on a personal
1ev91. My conta2ct with Ann Savage was as a student in
High School where she was the art teacher.“ She had thed
»capacity to touch yoﬁr soul. There exuded a certain
warmth 2and concern @het was immediately felt. As a teacher

v

of a subject she "turned on" students to art. .I do not
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recall learnlng things 1n a formal sense, but learn I dld

- in such a way as to be completely 1ntegrated into my very

spirit. She taught me to love ‘art. Her students are e

presently among the most vrominent artists ang art educat-

.ors in Montreal. They are not disciples, however, 2nd are

completely Wdifferent inrstyle and attitudes. A1l agree to
the smazing qualities of ‘this teacher. At the time of this
writing Ann Savage has passed on. The excerpte you w1ll
hear was from an interview done for a Msster of Arts, Art
Education thesis by H. A. Calvin, Concordia, 1967.

Alfred Pinsky, presently Chairman, Fine Arts Depart-—
ment, Concordia University, one of Miss Savage'; students,

discusses his contact with her. Mr. Pinsky continues the

battle for an ever more humanized art education program

through his teaching and as an administrator. He relates
some of his ideas and feelings.

The qualities that impressed me as-a student of
¥r. Pinsky was his ability to have insight into the sub-.
Ject he teaches. He opens up and unfolds the very essénce
of the subject. Although profounﬁly knowledgeable about
his material he'Qas'the capacity to personélize his'knqw— .
ledge so that thevstudents recognize it asa new thing, 2
fresh thoughtful .encounter.

As arstudent of Irene Seneczl, T was first completely
overwhelmed at her devotion to art edycation. As Director
of teacher training she invesfed‘so much verve and passion

in her work that it could not helo but be passed on to her



students as a transference of 'value. She saw s0 much in
it that you wanted to see what this miraculous thing was.
She fought against unmoving forces an aimost single "handed
battle for improvement in art education in Prench Catholici
schnols, arnd succeeded finally in her efforts. ‘Her stu-
dents are everywhere in the'province. One. of her students,
FMonique Briére, now Director of the Arts Plastique pProgram
at the Catholic School Commission, talks about Irdne's
influence on her. Another stwdent of Iféne Sendeal,
Hél¥ne Gagné declined to be interviewed because she is the
2dvisor for this dissertation, nevertheless I ﬁisﬁ to
eipress some iﬁpressions that I hégg of her contribution
. to the development of her students. 7
In addition to a warm and sensitive nature she has,'
in her teac;hing, the capacity to individualide. In the “\_
research section I use the .phrase "One fdrrmany": this T
received from'her.rnot only verbaliy but in feeline as well.
You love her-but know tﬂaﬁ jbu shzre that love with
all, the others and that she CQQ love you all equally be-
cause the quality of the love is neither possessive or
intimate but a far more universal quality of brotherly love.
She gives you to yourself znd you find tha% you have re-
éources that you were not aware of before you began.' It
is not merely confidence, it is sn awareness that'ybu have
qualiﬁies that were hitherto either sgblimated or inhibited.
Arthﬁr Lismer was a2 good teacher in quite 2 difféfent

mznner. He too was completely devoted to art educ=tion and
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spent his life in its cause. The most profound contribu-

tion he made t5 his students as a teachef; however, was

in his incredible enthusiasm ?nd love of life. ﬁe adored ~
children and, I felt, considered them_as organie 1iving‘
things at one with the universe along with trees and lakes,
shells ané so on. Adults, however, were quite another mat-
ter dand did not automaticélly warrznt his respect and love:s
they had to earn it. . |

In spite of hié fame as one of the "Group of Seven"®
there'was 2 simplicity about him that was disarming for
the sycophants but complétely understood by his students.

Dr. Tismer's colleagues at the Montreal Museum School,
Audrey Taylor and Patrick Landsley'discuss Dr. Iismer as a
teachér and some of their own ideas and attitudes.

I feel very humble when I think about the good teach-
ers I have been associated with in my training. It amazes
me when people talk about the "mysterious something” that
is inexplicable when confronted with a good ‘teacher. T
think it is not only explainable but obvious to 211 who
would take the time to think sbout it. It appears that
'theré,is not only one desirable quality but that'there are
a few, t=zachers having them in varying quantities and varying

degrees.

I have isolated some of these qualities here based

‘on my own teacher examples. I invite, the listener 4o do

the same and examine those quz2lities that are most in line
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with your Oﬁ? idezl philosophy of what is a good teacher.

. ) | . .
While I have taken the privilege of spe2aking per-

gonally in this section, and while I am speaking as a stu-

dent instead of my usuzl role of teacher, T wish to

|

elaborate upon =2 statément_made in the introduction oan the
other side'of thisAtape.‘;I said, "Learning is a symptom
that‘iﬁterest is present. Other symptoms'ére:' deriving
pleasure from the activity, creative satisfaction, social-
ization.and'éxperimental thinking."

First I wish to quote fromjthe last page of 2 hook

by John Holt:

The human mind is & mystery. To.a very lgrge
extent, it will probably alweys be so. We will never
get yery far in- education until we realize this, and
give up the delusion that we cen know. measure, end
control what goes on in children's minds. To know
one's own mind is difficult enough. I am, to quite
a high degree, an 1ntrospect1ve person. For a long
tlme, T have been -interested in my own thoughts,
feelings, and motives, eager to know as much as I
could of the truth about myself. After many years,

I think that at most I may know something about a very
small part of what Zoes on in my own head. How prepos-—
terous to imagine that I can %now what goes on in some-
one else's.3

T am in full =zreement with John Holt that wé cannot

be sure about how others learn and that we have only a
small insight into_ourselvéé. But it ié‘through this
small insight 1nto the way, I personnlly, learn that I
would like to discuss it. Perhaps some listener w111

find a2 grain of his own truth here.

3John Holt, How Chlldren Learn (N.Y.: Dell Publish-
ing, 1973), p. 156.

4

i
i
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. I cannbt_ééy that I have never learned anythi;g by
being a passive listener. I have, but it had to be an
extremely inéightful legture, rarelf have I found this
in my Wifetime. During most lectures I sketch, event-—
ually becoming more'interested in the drawggg than the /
_tépio béing discussed. Whére I‘am most involvead, when
'in a physically passive stance, is whila-listening'qr
‘Qﬁtch}ng theatre, mus;c,'daﬁce or listeﬁing to beautiful
rhetoric (a well~turned phrase). This gives me pleasure
,and I am sure I learn. Continuous discourse on a subject
véry éoon turns me off, unléss it is exceptional. I can
" be involved when I am able to talk a little as in a
seminar that is well “"cheaired". I learn well when I am
given g'little-task to do iﬁ relation t0 what it is I am
to learn, example: ' sewiné, printiné, mathl problem, lab

work, golf ete. If I can see the next step myself and

ask for it, I~iearn best. However, if I can't ond some- -

one showsg me .the next step it is g good substitute, and
I am not resentful, usually grateful. -However, the best
way to s%uplthis learning will be to insist thét i never
find my own next step.

I’don't'onlx like- to learn because of 2 need %o

learn something. If I did, given our present day culture,

I probably would never have found my way to beautiful
music, words 2nd art. On the other hand, I get upset

when I am asked to arrive »t 2 degree of abstraction I am

N
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not prepared'té-handle: such as the time I was told in
fifst year University to read I and Thou by Mért;n Buber.
' I would not be afreid to #ail, if>others would not
| conside; it a shame. \Béﬁng serappy—loving a challenge:i ’ .\\§J
I usually fight iy way out of failurg, it doesn't damage
me,.hut'I can see how it can cripple others. Wheh the
problem was not insurmountable_féilure:had some very
positive'effécté on me. It ShOJed me humility, it hélped
me to 1earn how to discipline myself it presented a chal-
lenge and gave me -a sense of purpose. After finally con-
quering 1t I felt an enormous sense of éccompllshment.
I.must learn out of = d=z y—dre but I'm not sure °
how. I love to take 2 situation and play wi%h it infz;
mind. It's as though my unconscious wents to kick it
around before‘it accéﬁts‘the situation, this I call exper—
iﬁenfal thinking; tzking an idea and turﬁing it upside-
down, or whatever.
I learn a great deal from my peers ér other students.
Not perhaps in pure information but in . the way information B

is intesrated within them, how it comes out of their pro-

cesses, so0 to speak.

.

I have never yet discussed a film with anyone without
coming out of it with a éreat dezl learned.

The term "Creative Satisfzction" needs some explan-
étion. I have said that I learn out of pleasure of the-
activity, out of pain 1n fallure, out of exercising the

imagination in day—dreams, out of contact with others, but :



I also learg out of frustrétionlénd accomplishment.

This is what I mean by creative satisfactionf~ What a mar-
vellous thing it is to get =1l head up dbout something,
having it invélve you completely, give you trouble and

egony and then ultimately to see a creation.
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Tape No. 2 -

Theory and Regearch - Side A

Speaker No.
No.

No.,

No.

M~ W M

Dr. Abraham Mesiow

Dr. B. F. Skinner

. Dr. Feorze Teonard

Ivan Illich

17
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Tape No. 2 - Theory and Research — Side B

Speaker No. 1 Dr. Plerre Grééoire
‘ No. 2 Summary and Comments by E. Bloom
Quoter Rollo Mzy

Carl G. Jung

L]

In this section some promwinent theorists’ and re-
searchers discussed their ide;s‘and ettitudes. Comments
end reactions to their theories and remarks follows:
Abreham Maslow's Qalk did not pick up verﬁ clearly.

I'1l review some of the salient points he made. Self-
actualizing people are those that have some kind of voca-
tion that they love (%n his clinical experience),

"It is quite elear that self-actualizing people do what
they are doing for ultimate final intrinsié end values,"
he goes on to say that this is what excites them, wha?
they love, what they will protect, what. they will fight
for etc. He defines these vélues as "B"'values, approx-—
imately 14 in all. Among them are beauty, truth, justice,
virtue, humor etc. He says these are instiﬁctoid needs
23 love is a need. He claims the,deprivation of these
velues is pathogzenic: creates illness such as paranoisz,

[ 4

cynicism, mistrust, cruelty and violence.

-
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Maslow reaches for the essence of human behavior ané
defines what has been known by philosophers since the be-
ginning of timé, but more particularly since the great
ancient Greek philosophers attempted to with it. -If
his'theories prove itrue, as eyidence of our society seems
to confirm, then we should not'be so ambiguous as to the
role of the school. I% boggles the mind to- think what a
school would be like if the courses wére based on Méélow's
values. We would have to give up our obsession with "the
subject" and its limitations. Beauty would have to be in—
troduced in all subjects. Imagine the different appreach
to Mathematics or physicé"ﬂhen researchers in developing
a curriculum are obliged to present the beauty. truth énd
Justice in their subject. Naslow éays that "B" values
are not heirarchical but are interrelated. When oner
defines truth one does it through the other "B" values.

He is talking about unity »nd oneness. Tducation has
answered society's needs and it appears to be destroying
the human being. Naslow's dall is for us to answer to

the human needs and thereb& create a new and better society.

Dr. B. F. Skinner'é téik begins with gquote "Edgca—
tion is in trouble, costs are ste2dily rising". He is not
idealist in the tradition of Maslow but is interested in
changing human behavior as well. Influenced- by Thorndike's
experiments on effeets of behavior, hg believes in the

power of posijtive reinforcement. He sees the role of the - -

L}
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school as being the place one learns material.“Hé says
to do this‘ one must
‘ Break material into small bits )
. Tet the students proceed zt own rate of development
. Reward at eaéh‘stage of success ‘
Skinner's students will undoubtedly graduate knowledg;able.
efficient success-oriented persons, fit for industry and
the military. One wonders on & human level how such 2
person;yill behave in relationships with others.

Whether they will see war or poverty in terms of
human agony. " wyhen conclusions of human behavior are
drawn from the ﬁrogrammed actions of rats or other animals,

»

it is bound to have the limitations of the animal itself.
A few years ago Dr. Hobart Mowrér conducted a notable
little experiment in the psychologiczl laboratory at
Harvard. The purpose was to test the "'ethical' sense of
rats. Could rats balance the long-term good and bad con-
seﬁqences of theif behavior,.and act accordingly?

"Pelléts of food were dropped in a trough in front’
"of the hungry animals, but tﬁe plan was that they should
learﬁ a kind of rat etiquette-—~to wait three seconds
before seizing the food. If the rat didn't wait, he
received a punishment in the form'of an elec?ric shock
thrauzh the floor df.the cage.

"hen the punishment occurred right after the rats

. .
had too hastily graﬁﬁed the food, they soon learned 10
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wait 'politely!, and then take their food and enjdy it in
peace. That is, fhey could integrate their behavior
around the fact 'wait a moment or you'll wish you hadr.
But when the punishment was postponed, say for nine or
twelve seconds after the rats had brokem the rule of eti-
quette, they had 2 very difficult time of it. Most rats
could not then learn from the punishment. They beceme
'delinquent'~-that is, they grabbed F;g food willy-nilly,
regardless of the punishment t6 comé. Or they became
tneurotic'-—they withdrew from the food altogéther and
went hungry and frustrated. The essentialﬂpoint is they
could not balance a future bad consequence of an action
against their present desire for the fogd.

"Phis little experiment highlights the difference
between man and rats. Man can 'look before and after*.
He can transcend the immediate moment, can remember the
pést and plan for the future, and thus choose a good which
is greater, but will not occur till some fqture mbment
in preference to 2 lesser, immediate one. "4

George Leonard discusses ecstacy in education. His
plea is for a school in which.peOple can find pleasure and
joy in learning. He sa2ys the school h=as prevented learn-
ing rather than_encouraged it.

Unlike Nzslow whose rewards are self-actualization.

Skinner whose rewards zre success, Leonz2rd feels that
v

4Rollo KAy, Man's Search for Himself (W.Y.:
W.W. Norton % Co., 1953), p.p. 174 % 175.
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pleasure is reward in itself. He disparages the 'myths

of seguentizl learning, competition, grades ete. The

-1 .‘./ :

example he gives is.laqguage learning in the streets,
rather than in labs.

Rollo May describes creative insizght in his talk on
C.B.C. radio. He discusses the éreative phenomenon as

both a time of anxiety and Joy- Mr. Leonard tends not to
deal with both sides of the coin.

This kind of gudden creative breakthrough
oceurs to scientists, to ertists, to religious
people, and probably ta everyone of us if we ean
but recognize it. Now let us ask what is going
on at the time this breakthrough occurs. If we
take this experience of mine to start with, we
notice one thing first of all: that the insight

» broke-into my conscious mind against what I was

’ trying to think rationally. I h2d hed a good
sound hypothesis and I had been working very hard

’ to prove it; but the unconsecious, so to gpeak,

broke through against the conscious belief to
which I wasg clinging. The psychologist,
C. G. Jung, has often mede the point that there
is a polarity, a kind of opposition, between un-
conscious experience and consciousness.

He believed the relationship is compensatory.
Consciousness controls the wild illogiecal vagaries
of the unconscious, while the unconscious keeps
consciousness from drying up, from becoming banal,
empty, and =rid rationality. The compensation
also works on specific problems. If I bend-too far

one way on some issue consciously, my unconscious,
so to spezk, will lean over the other way. This is
why the more we are smitten with doubts about an
idea unconsciously, the more dogmatically we fight
for it in our conscious arguments. PFrom the case
of the conversion of St. Paul down to my incident
concerning my anxisty hypothesis, the unconscious
is apt to break through—--and to brezk up-——exactly
what we cling to most rigidly.in our conscious
thinking.

What is goihg on, then, is not simple growth,
but something much more dynamic. It is a kind of
battle in the mind. A dynamic strugegle is moing
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on within the person represented on-one side by
what he thinks consciously 2nd on the other side
by some insight, some new perspective that is
struggling to be born. The insicht is then born
with anxiety, but also with the joy and the
gratification that come %n the experiencing of a
new asgpect of the world.

Learning language in the street is simple growth,
what about creative growth? ITearning éverything "pain-
lessly" may not always be the answer. ‘

Ivan Illich suggests we have no school. He could
be answered by Carl Jung. ‘

Now if we were to ask what would happen if
there were no schools, and children were left
entirely to themselves, we should have to answer
that they would remain largely unconscious.

What kind of a state would this be? It would be
a primitive state, and when such children came
of age they would, despite their native intelli-
gence, still remain primitive--savages, in fact.
rather like a tribe of intelligent Bushmen.

They would not necessarily be stupid. but merely
intelligent by instinct. They would be ignorant,
and therefore unconscious of themselves and the
world. Beginning life on a very much lower
cultural level, they would differentiate them-
selves only slightly from the primitive races.
This possibility of regression to the primitive
stage is explained by the fundamental biogenetic
law which holds good not only for the develop-
ment of the body, but also in all probehility for
that of the psyche. :

According to this law the evolution of the
specles repeats itself in the embryonic develop-
ment of the individual. Thus, to a certain degree,
man in his embryonic life passes throuzh the ana-
tomical forms of primeval times. If the same law
holds for the mental development of mankind, it
follows that the child develops out of an origi-
nally unconscious, animal conditiorn into conscious-
ness, primitive at first, and then slowly becoming
more civilized. L

’

5May, Rollo, Existential Psychotherapy (Bryant Press,
Ltd., 1972) p. 45, , - ‘

. 6Jung, carl, Psycholozy and Education {( Princeton
University Press, 1969) pps. .42-43.
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When we attempt to answer all problems with one
solutlon We are bound to fing 0p9051ng persuasive argu-~

ments. Theory and research must ultlmately stand the

‘test of the classroom. f7oo often by the time the hypo-~

the31s becomes useful the students it wag developed for
hgve.gone and a new generation of Problemsg developed in .

their place, It would seem, therefore, thet research

will remain an exer01se in futility until it .is done in

cooperation with or by the students ang teachers it ig

" designed for



Taepe No. 3 - Teachers in Head Positions - Side A

l)lInterview‘with Loyola student:
2) Dr. Norman Henchey says he works from the con-
ception that believes that there is a reelity out there,
that we have a common brotherhood among people. that values
are exceedingly important, that we have to help students
engage'very difficult questions for themselves, that the
function of the school is very much to help them develop
their eritical capacities and to develop their creativify.
He came to teaching becaﬁse of a.love of learning.
He describes himself as 2n educational theorist. The ex-
cerpts chosen of his interview was on;the subject of
theory and creative teaching. He is.presently in the
faculty of Education at McGill University where smong
other courses he teaches a graduate seminar in cﬁrriculum
theory for students in educational adrministration. “
3) The next speaker the Reverend Doctor Breen,
Dezn of Loyola‘College, came to‘education through his
Chaplaincy work in Secondary schools zand Universities.
His interest in teaching devéloped along with his involve-
ment with teachers and students in his work. He taught 2t
most levels of education and feels thZt 1f he has been

successful at teaching it is due to the following qualities:
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- He loved his subjeet matter and developed competeﬁcy
in it. o

- He was sénsitivé to his students——aware of restless;
ness aﬁd‘flexibie in his programming.. He coul& change
his approach when he felt‘he wasn't reacﬁing jhem.

The excerpts from his interview concern how to gen-

:erate intellectual curiosity and interest in the subject-

matter. His discussion of values is most compelling.
4) Dr. Paul Gallagher is Director. of Dawson Collegs.
His first interest in téaching was to become a Physical

Education instructor but because of circumstances he could

not and therefore turned to teaching azcadsmic subjects.

He is a very entausiastic person with the capzcity to cdm—
pletely submerge himself in what he is doing. He is intu-
itive a.nd earthy by nature, laying no claims to erudition.
He says he always comes 1o Egétureg or peetings entirely’
prepared and remembers in his teaching days_tﬁat'he alwéjs
had both a lessén,plQ% and a planned lesson; being able fo
deviate but determined to pfesent his material. rAéked,'-
what are the qualities you would look -for in hiring =&
teacher,-ﬁe responded,‘JCqmmifment to their subject. energy

.

that could be expressed in many different waysz, and the

"ability to articulate their. ideas.™ -

'He responds here to-questions about his early influ-
\ .
ences and what he considers a creative teacher is.
- -

5) Interview with student--College level.
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6) Dr. Frank .Green of MeGill says he was éssentially
2 clinician and came fobteaching later. He is involved
with the reading program in the schools and teacher
courses to post—-certified teachers.

He came to teaching through -the influence of a Pro-
fessor after serving in the armed forcés. ﬁe speaks
about thls influence and answers the questlon, "What
are the quallties that g0 into ‘the making of a good:

3

teacher?"
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Tepe No., 3 - Teachers in Executive Positions

Side B

-1) Dr. Prank Green — continued.

7 2) Prof. ' Phil Cohen came to music very earlg\\J;M!
duced by his grendfathe® who played the fiddle. As long
as he can remember music was an impoftant-part of his.
life. He was very influenced by a teacher at the Qonser-
vatoire who epcouraged him and he became an assistant
Professor there. The qualitiéé he remembers in this
teacher wére intensity and commitment. He went on to
teach at MceGill University and from there to Sir Geprée
Williams Uni%ersity;ghere he organized the ﬁgsic department.

Asked what he looks for in his staff, he resppnded.-
“Enthu51asm", Wllllng to tzke a chance at creatlve failure.
He looks for people who approach teachlng w1th excitement
in the learning 51tuat10n, and very 1mportant they must
know the content. | _ : ) : g

,Music ag a discipline was discussed and how can’
teéchérs encourage students to develop self-discipline.

His response to this question and questions on intuition

" in teaching follow. o

3) iProf. M. Butofdky is chairmem of the English
Department, Concordia-Universify. He was interested in

books since early =adolescence and rememoers the first book

RN
SN



that he had rezd at the age of six.WHe responds here \

to the questions, "How do you get your students to‘fespbnd
to your demands upon them?" and "Do you believe you should

socialize outside of school with your students?"
> ,

i
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Tape No. 4 — An Historical Perspective

Art Education

Introduction to this tape is on the B. gside of Tabe 1

l).The histo;y of Iréne Sendcal is inextricably tied
.to the whole art education movement in Montreal. After
pendlng seven years in a convent she went to L'Ecole des
Bemux Arts as & n;ght student of M. Charpentler who was to
have a lstigg impreséiop on her. 'She gays it was he who
made her aporeciate tolor. After her tréining and some
teachlnv she was agked by M. Mallard to teach at the Montreal
chool Commission.., She taught for ten years during whlch
time she says, "1 spent most of thls time trying to find
© out if they really understood what I Jas trying to say,
for arl they:were reallﬁ doing was-copying the nrodel gndr
' this was not enough for me."

"Q t?reless‘worker,hat one point she was teaching at
five schools at one timérincludi?g Les Amis de l'art,
L'Ecole deélBeaux Arts, Le Bibliotheaque Hochelagz, and
the Caéholic School Commission. She was not as pleased,
‘however,lwith the results in the schools as she was with
classes Qu%side of the regular hours and wished ti/insti—
tute changes. With the help of Mi_Morin she begsn, her

innovations. She speéks about wh2t happened at that time.



2) Monique Brisre speaks about her influences by
Iréne Sinécal and M. Charpentier. Monique is presently
director of the Plastic Art program at the Montreal Catholic
School Commission.

3) Frere Jerdme-~quel est voire interest pour 1'art?
Jerdme—--Un Fréye Jezzé, as he is called by Guy Robert in
his book. about the“good priest, was born in 1902 at
Cherlesbourg, outside of Quebec city. The son of a'gardener,

> : .
he alwayg was interested in botany but his overriding passion
was painting and drawinz. His first agsignment as & priest
was to teach elementary school until 1927 when he was sent
to Collége Notre Dame de Montrdal. He passed most of his
life ‘there teaching. In his spare time he-would paint and
take courses at-the studio of Soeur Marie des Victolres.

In 1936 Jerdme entered L'Ecole des Beaux Arts. He
found the gcademic ekefcises sterile and anachronistic.
He found he didn't h=ve the ability to tolerate the "dry
apprehension of artistic creation®.

In Sept. 1941‘Gé}apd Mrisset, director of

art education in the province recommended to the

authorities of College Notre Dame to entrust the

supef?i§ion of their art courses to the painter’

Paul Emile Borduas. Jerome was delighted and

foresaw that Borduas would be the most important

spirit behin@~the movement Xnown as "L'Ecole de

Montreal", and that he would be one of the most.

influential Canadian painters.

He was very influenced by Borduzs and he .
said of him later "La presence amicale et 1'oeuvre

admirable de Borduas m'ont furifie; pour moi, il
etait 1'incarnation dechirece de§ Beatitudes. 7

-

Touy Robert, Jerdme——Un Frére Jazrze (Montreal:
Editions Du Songe, -1369), pps. 19-21. )
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4) Audrey Taylor was Dr. Arthur Lismer's right-
hand gal. She speaks about her own early training with

the "Grdup oqueven" and her relationship with Dr. Lismer.



Tape No. 4 - An Historical Perswvective cont'd.

Side B

I'l) Pat Lendsley worked for many years with
Dr. Lismer. He is presently teaching art at Concordis
University. He speaks now on behalf of Dr. Lismer.
2) The following is quotéd from a Master of
Arts, Art Education thesis, Sir George Williams Univer-

sity, by H. A. Calvin, September, 1957, entitled

Ann Savaze, Teacher.

3) Alfred Pinsky who'is presently acting chairman,
Départment of Fine Artg, Copcordia Univeréity, was one
of Ann Savage's studenfs and wilI sveak about the influ--
ences th2t. she had upon him angd some of hig own aftitudes
and ogiﬂions.

4) To pléce history iﬁ a meaningful perspective we
" shall touch on how it is rélated to the present and the

future as well. The work of Savage, Sendez2l =nd Iismer

is being perpetuateq by Taylor, Gagne and Pinsky. Th?re
is a new generation of art educators who are influcnced
by EggigAhumanist traditions snd attitudes. Prof. Stanley

Horner of Sir George Williams discusses his own 2ttitudes.

-

/
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Tape No. §

Interview with Teachers and Students

on Specific Questions

Side A

Comﬁents on "What are the quzlities that go into
the making of 2 good teacher?®

1) Secondary students

2) Riva Deskin (elementary Free Flow)’

55 Don Peacock (French-SecOndary)

4) Thérése Cholette (Art-Secondary)

5) Joe Guerriero (Mathematics—Collegiate)

6) Monique Briere (Art-Secondary)

- 7) Secondary students
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Tape No. 5 — Side B

Comments on "How 2nd why did ybu get into teaching;
did you have a model teacher and what were those qualities
that made you identify with that person?®

‘ 1) Susan Marsh (Secbndary Frénch)

2) Irene Weizman (Elementary Immersion)

3) Helen Pergantis (Elementary classroom)

4) Joe Guerriero (lMathemztics-Collegiate)

5) Dennis O'Connor (Philosophy-University)

6) Donna George (English—Seconéary) .

7} Julie-Iukow (English-Reading specinlist-Secondary)

8) Eddie Polack-(Elementary classroom)

9) Denyse Ménard (Art-Collegiate)

10) The foregoing was from 2 conversation held with
students at the high school level. The purpose was to
organize a list of qualities that they think 2re important
in a good teacher.

As a result of many of these interviews the follow-
ing gqualities were most mentioned as desirable. They are
given here in casuzl order: -knovis their subject well
+»is tolerant of differences in students -<is nice to
students -+spends extra time with students -éllows a
reaéonable amount of fres time -+is able to explain thinags

clearly,
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This was then organized into = questionnairé in
which the qualities wére listed on a graph form. The
students were asked to show in order of importance the
qualities they consider most important in tezchers.

A space was provided to write in any other quélities
they would like to mention.

The aquestionnazire was administered at a high school
middle to lower socio-economic background, to 100 students
equal male and female. ZEqual distribution of grade levels
from seven to ten. Twenty were administered by me, equal.

1)

distribution in 211 levels, as a control. My concern was

that the presence of their teacher might inadverténtly

influence their responses.

This did not occur, since the final results of the
eizhty was consistent with tpe'control group. The results
of this questionnaire were as follows.

The positions are:

1. EKnow the subject well

Explein things clearly -
Be tolerant of differences
Spend extra time with students

2.

3.

4.

5. Is nice to students

6. ©Socizlizes with students
7.

Allows 2 reasonable amount of free time.

To the question "What is 2 goodeteacher?”" Some of

the "write-in comments" made by the students are as follows:
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Can keep the class in place

Lets you get away with certain things

Is nice and happy in class

Helps you with your work

Makes the class exciting; makes the class- more
interesting |
Helps people who want to learn

Finds things that are exciting to do

Likes to do new things S

Very peppy—-makes students interested in subject
Exciting and new idegs‘

Able to be authoritative but in an ezsy and gentle
manner

Stands out among others, knows what is going on in his

gurrounding environment
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Tape No. 6 - Side A

The excerpts you will hear nowrconcern how the
teachers work with their students to get them to be self—
disciplined. . There are various methods outlined here,
each one works well for that particular teacher,.

1) Riva Deskin , (Elementary—Free—Flow)

2) Sharon Browman (Elementary Consultant)

3) Julie Lukow (Reading Specialist Secondary)

4) Susan Marsh (French—Secondary)

5) Don Houston (History—Secondary)

6) Graham Decarie (History—Collegiate)

Questions on teacher training.
7) Steve Czillig (Phys. Ed.-Elementary)
8) Barbara Weiss (Elementary-gifted children)

9) Frances Friedman (University—teacher training)
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Tape No. 6 - Side B

1) Prances Friedman (continued) '

2) Students Elementery:

The next question will be answered by teachers
who also teacﬁ outside of institutions. They are
involved with preparing students for professionel per-
formances. The question they will answer is‘“Do you
derive the same degree of satisfaction from your stu-
dents' performances as you do from your own?"

3) darmen Mehta (SingingrUniversity)

- 4) Terry Westmoreland (Bgéiet—Prof9551onal)

'5) Maurice Podbrey (Theatre-Artistic Director)
RS In this inguiry and in the interviews.the question

-

of quality of the teacher- student relatlonshlp often
appears. . On tape no. 5 are the results of the student
questlonnalre that was done w1th 100 students.

Since teachers dlsoussod their own qu 11ities from
quite -a different pomnt ‘of view, =another questionnaire
was prepared.

Based on the ouelltles they talked about in these
interviews as being important in a good teacher. 2 question-

naire was prepared listing the qualities and asking for an

-
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0pinion on 2 scale-of 1 to 9. Each-to be independently
pléced and not in relation to each other. For instance,
the quality of "Ability to be imaginative" would be
judged 1 to 9 in importance as a quality neceésary in a
good teacher. If the respondent thought that all the
qualities were of paramount importance they could .place
them a1l in. no. 1. .

Although only 20 teachers were polled it should be
understood that these are considered by their peers and
gtudents to be good teachers, therefore, their opirnions
could be considered weightier than a random study.

This research was not intended as a scientific
authoritative study and the results should not be used
as such. It is merely‘shown here to show the structure
of thelopinions of those interviewed as a summary,.since
the éntire interview could not be presented. This could,
then, be considered a preliminary study to a mofq profound
one which, it is hoped, will be carried out‘by some future

" researcher. The method of analy;ing the data wag to total’
all scorés on each queality, then placed into the inter- .
gquartile range. Given here afe the qualities placed in

-+ the first two columns.

In the first-place: '

Ability to treat student with respect.

Ability to inspire student to

become
self-disciplined. !

-
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In the s=cond place: -

Extensive knowledge of subject

u

Ability to be kind and undarstandidg.
Ability to be imaginative,

‘Ability to motivate by making the subject -
exciting,

-Ability to extract a significant quality
of work. :

Ability to help students embark on develop-
‘mental patferns ‘

Ability to be energetic and vital.
Ability to have patience and be tolerant. of -
differences. '



IDEAL

EMBODYING AN IDEA



Towards an Tdeal Student

What should the results of tegching produce in
students, what are we ultimately/tryihg to produce?

One camnot stand before the thousands of students
‘one encounters in‘a teaching career and not'be‘faced with
the implications of these questions. Where does thé
"ogbligation® lay--to th?‘state, to humanity or the in-
dividual? .Are we ob;iged to make ideal_sciepfists-or =3
'Eitizens? / |

Accordingf%o Kari Rogers we must be in %hé process
of producing "Optimal Persﬁns". It will then follow that
they will become ideal scientists, citizens, ertists ete.

In his book Freedom to .learn, Rogers discusses the

optimal person as one who fs fully functioning. He points
‘out that thig is an ideal to wérk towards, a theoretical
model-—the end--point of personal growth. This person
vould be:

1)"OPEN TO HIS EXPERIENCE
every stimulus, whether originating within the organism
or in the environment, would be freely relayed through

the nervous system without being distorted by a defens-

oor

ive mechaniam.
2) LIVE IN AN EXISTENTIAL.FASHICN

the self and personality would emerge from experience

’



-
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Ceeens et eeereae one becomes a participant in and an

observer-of the ongoing process of orgasmic experience,

rather than belng in control of it.

3) FIND AIS ORGANISM A TRUSTVORTHY MEANS OF ARRIVING
AT THE MOST SATISFYING BEHAVIOR IN EACH EXISTENTIAL

~

SITUATION . L
he wouia do what felt right in this immediate moment,
end he would Find this in geheral to be competent and
trustworthy guide to his behav1or n8

“It appears thdt the person who emerges from a2

theoretlcally optimal experience of personal Prowth whether

ithrough cllent—centered therapy or some other experience
~of learning and deMelopment, is then 2 fully functioning

'persdn."g‘ Rogers states that this person emerges as a

"creative person", one of Maslow's "self-actualizing

people™ with his sensitive openness to the world and trust
N L2

in his own ability to form new relationships with his

enviroﬁmenf.“ He wou;d be the type of person from whom
crestive products and creative living emerge."lo

Why create the optimal person, how will this benefit
sociegﬁ? Rogers claims he,will accept responsibility and

’

commitment.

8xarl Rogefs, Preedom to.Learn

'(Chas. E. Merrill, 1963}, pps. 282-295.

91bid., p. 288.
101vid., p. 290.

pa—
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"Commitment is a total organismic direction involv-
ing not only the. consclous mind, but the whole dlrectlon

of the organism as well, In my Judgment, commitment is

' something that one discovers within oneself. I+ is a

trust of one's total reaction rather than of one'é mind
only.......,......nl1 ' ' °®

Rogers' ideal student will be fully—functloning,
moving towards commltment ‘and responsible choice. To the ~-
unbeliever this no doubt sounds like ideallstlc ple~in-the-
sky philosophy. It is in the opinion of many, however,
that if we do not very soon set some 1deals and standards
of what we really do wish to achieve in our schools. the’
little confldence that remains will be lost. We will be
hard pressed to justify the ineredible expenditure that
education costs the public. Iliich, MeLuhan and others
are asking-somé_very pointed questions on why we need to
have schools at ali,

Rogers has beautifully summarized what many of the
teachers interviewed have been saying. The words
"commitﬁent—responsibility"~jhelping.students come face
to fame with their own reality and the question "what do
you want }or the kids?" comes up time and again.

: Rogers' stance is not only therapeutic but p0551ble
in the classroom

The opinion of this writer is in diametrical dig—

agreement with those who c¢laim that the world's ills:

111pid., p. 273.
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such malaise as increased violence, lack of responsibility,
almlessness etc. are to be laid at the door step of in-
creased freedom. Young people have not experlenced freedom.
They have e;perienced licence—-—overindulgence——pleasure-~
seeking and too much experimentation. - Permitted through
the abnegation of re9ponéibility on the part of parents
and the school system. .Children are more than ever a
preciocus commodity. In the western world they are fast‘
becoming an endangefed specie.

Abrehan Maslow on Tape no. 52 asked the question
"Hoes the lack Sf 'BY' values (truth, beauty, justice etec.)
have & pathological result?" Does one become sick when
one of the values is missing from our lives? The answer
he gives is an unqudlified YES! The lack of these import-—
ant valués in our 1ife produces illness. This position is
further ?pported b ﬁrich Fromm:

2 It would /Seem that the amount of destructive-
ness to be fo d in individuals is proportlonate to
the amount to ch expansiveness of life is cur-
tailed. .By this we do not refer t6 individual
frustrations of this .or that instinctive desire but
to the thwarting of the whole of 1life, the blockage
of spontaneity, of the growth and expression of man's
sensuous emotional. ILife has an inner dynamism of
ite own: it tends to grow, to be expressed, to be
lived. It seems that if. this tendency is thwarted
the energy directed towards life undergoes a process
of decomposition and changes into energies directed
‘towards destruction. 1In other words -the drive for
life and the drive for destruction are not mutually
independent factors but are in e reversed interde-
rPendence. The more the drive towards life is
thwarted, the stronger is the drive towards destruc-
tion: the more life is realized, the less the strength
of destructiveness. Bestruétiveness.is the ocutcome
of the unlived life. :

1

12Er1ch Frémm, Escape from Freedom (N.Y.:
Rinehart & Co., 1941), pP- 317. -




Towerds an ITdeal Teacher

"It would be different if the only thing that mat-
tered in school life were the methodical teaching of the
curriculum. -But that is at most only half the meaning of
school. The other half is the real psychological educa-
tion made poséible through the personality of the teacher. 13

The question of the teacher's personality and his/her
relationship with the student is central here. THE TEACHER,
for example, provides ﬁodels for the reader-listener to
identify with~-or to disagree with; a kind of confrontation.

- "It is the very absence of the drama of confronta-
tion with the adult that troubles many modern adclescents,
| mere than its presence would.“14 The need for models for
youth to identify with has been the basis of profound
studies by Erikson, Friedenberg, Goodman smong others.
The general consensus of these studies is to agfee that
youth is in crises. |
"From Tokyo to Paris to Columbia, youth mindlessly

acts its identity quest in the theatre of the streets

135ung . Psychology and Education, p. 46.

Liprix H. Erikson, The Challenge of Youth (N.Y.:
Doubledey % Co., 1965), p. 167.
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.
searching not for gggggAbut for roles, striving for an
identity tﬁat eludes them."l5
If pressed to simplify "What is a good teacher"®
or what is the ideal teacher, the resu;fs of this study
wouid show that he/she is one who students can identify
with, and through that identification finds a positive
direction in life. | |
Therefore the Ideal teacher would by their ﬁrésence

aéd dynamics provide a model, an example for students'
", ....The child naturally brings to the teacher the
kind of adaptation he has learned from his father; he
projects the father-image upon him, with the a2dded tend-
ency to assimilate the personality of the teacher to the
fgtber—image. It is therefore necessary for the teacher
fo adopt the personal aporoach, or at any rate to leave
the door open for such a contact. If the personzl rela-
tionship of child to teacher is aiéood one, it matters
very little whether The method of teaching is the most
up—to——date."l6 ' ‘v

© Jung gives scientific teaffirﬁation to vhat “%ezachers
such as Pestalozzi had been trying to say through the ages.

Yet despite this knowledge, teachers do not for the most

15Marsnall Keluhen, Playboy lMagazine, March, 1959.

-

16Jung, Psycholozy 2nd Education, p. 46.

’
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part provide this relationship to their students. Why?

David W. Adams writing in Today's Education attenpts

to answer_these questions for today's teschers. He identi-
fies three conditions that make teaching in the publie
schools especially difficult these days: "a) conflicting
values, b) the demands of public accountability, and
e) the good shepherad ethic. 17

He defines these conditions as follows (gum-.v
marized) conflicting values; that teachers are expected
to stand for something--to have model values and promote
them. However, the school is at the eye of the social
stofm that has changed the moral climate of the community.
Many teachers find themselves out of gtep with the social
demands of the communities in which they practice.

Public accountability: teachers are responsible

. for producing specified results in learner performance,

results that have been-determined in detail in advance as
behavioral or performance objectives. These demands are
a8 source of anxiety and frustration.

Good Shepherd ethic: +the teacher is caught between
the conditions of mass educatioﬁ and the idezl of provid-
ing the best éducation for each =2nd every student——the
ideal of the_Goéd Shepherd Ethic. Teachers have had t&#

recognize and contend with divercity among students, but

they have done so in a setting of standard exbectations and

uniform requirements. .
L 2

17David W. Adams, "Tired and Frustraoted Téachers, "
Today's Tdueztion, Jan., 1975, pps. 37-41.

%
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Is it unrealistic then to expect that given a set
of difficult circumstances the teacher can provide the
kind'of relztionship expresged by Jung, Rogers and many
others. "THE TEACHER--for example" proves that the answer
is a resounding YES. The teachers interviewed are eﬁthus—
isstic, dynamic individuals. They ere not complaining,
.quarrelsome and desperate. Yes, they have many times
expressed frustrations, but always as problems that need
tozbe‘solved, and always they see their role as being an
important element. in solving these problems.

Robert Schaeffer, Dean of Teacher's College,
Columbiz, University, speaks for teachers:

Given the deficiencies and omissions in
training and the lack of supvort and assistance to
be found in the schools, what 1is remarkeble is not
that so many teachers forget the excitement of

+ learning, but. that a heartening few somehow main-—
ta2in vigorous scholarship and positive attitudes
towards their pupils. This stubborn corps of those
who retain a live curiosity and who continue to re-
spond zestfully to the inherent fascinations of
teaching provide a reassuring reminder of what the

achool might potentially be for other teachers and
other students.18 . ]

Perhaeps the most important Pérsonality attribute
a teacher should have is Enthusiasm. Where it clearly
-cbﬁe'across +o students that there is love of the subject.
In the interviews, the word enthusiasm comes ﬁp time 2nd

again, not only by teachers but by students =nd adyini-

strators as well.

’

18Robert schaeffer, The School as a Center cf Inquiry
(N.Y.: Harper % Row, 1967) p. 44.
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The teacher is not only 2 communicator but
2 model. Somebody who does not see anything beau-
tiful or powerful zbout mathematics is not likely
to ignite others with a sense of the intrinsic
excitement of the subject. A teacher who will not
or cannot give play ito his own intuitiveness is
not likely to be effective in encouraging intui-
tion in his students. To be so insecure that he
dares not be ceaught in 2 misiake does not make
a teacher a likely model of daring. If the teacher
will not risk a shaky hypothesis, why should the
student?............ .The teacher is also an
immediately personal symbol of the educztional pro-
cess, a figure with whom students can identify and
compare themselves. Who is not able to recz2ll the
impact of some particular teacher-—an enthusiast
a devotee of a point of view, a disciplinarian
whose ardor came {gom love ofy & subject, a playful
but serious mind? '

Enowledge of subject was mé tioned repeatedly.

Most ;espondents agree that this is not only true at the
University level but at the Elementary level as well.

Students today want more than just information.
They want their teachers to have ideas and something per-
sonal to offer them.

While interviewing students on tapes for thig study
several teacher attributes were mentioned répéétedly,
when the following questions were asked:

Do you have a favorite teacher, one you liked very
much and will remember as soreone special? Yhat were the
aualities that this teacher had thet made you feel this wey?

Mzny of the stﬁdents were making similar responses
therefore it was decided to use the seven moft me;tioned
attributes in a questionnaire.

[
One hundred gtudents were involved from level one

195erome s. Bruner, Proceéss of Fducntion (N.Y.:
Random House, 1950), pps. 90~91.
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to four. Twenty from each level.equal male, female, and
twenty in a control group (administered by the writer).

The questionnaire was administered at a High School
whose students had middle to lower socio—economic back—
ground--Iasalle High School. |

' The purpose for the questionnaire was to see what
students fegard as necessary attributes in teachers.

Using the seven titles from the personal'intérview,
students were asked to show "in order of importance” the
qualities they consider most important in teachers. The
results are shown on the separate table following this
page. | .

Although knowledge of subjec£ matter was unques—
tionably in‘first position accordinghto the students: the
findings in a study by Robert Nelson Bush ipdicaﬁé
"Superior achievement in subject matter on the part of
the teacher doed-not ensure teaching sﬁccass."zo

This might seem like a contradiction to the Iasalle
High study but is not necessarily so. Tune students in our
questionnaire were asked about what qualities they would
like to see in a teacher, an‘idéal. Bush found' that
"The teachers most liked by their pupils seem to be the

more competent ones."21 ,....... .-."The findings of this

20Robeft Nelson Bush, The Teacher Pupil Relationship
gpnglewood Cliffs, N.J.: Prentice Hall, Ine., 1958}, p. 195.

21Thid., p. 188.
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(Bush's) study suggest that the personal liking of =a pupil

© for his teacher is one of the most powerful fectors in

bringing about an effective learﬁing relationship between
the teacher and pupil."22 ! '
He Pfurther found that "...the facts entitle a doubt
as to whether a teacher's liking for pupils is an indispensf
ible quality in professional competence. ‘The flow of emo-
tion from teacher to pupil is not a2lways benefi iai to the
»

pupil. The teacher's emotional warmth may be even\danger-

ougs to the student. Personal entanglement often stroys

- .
"objectivity, which is essential if the teacher .is to have .

insight into the studeqt's behavior and to help hiﬁ find
a solution to his préblems. ....... S

B .. Although teacher liking for students
is noﬁ indispensable and may even have a negative influence,
the evidence points to the imﬁortance of the pupil's liking
for the teabhar. The study shows clearly that those
feaehers who are most liked personally by their pupils
tend to be the most competent. Pupil liking for the
teacher is highly related to.pupil liking for the subject
and to subject-matter achievement. There is a marked
tendency for those pupils who most like the teacher to

feel that they are learning mo:e."23

22Tbid., p. 189,
23Ibid., p. 89.
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The above findings from Prof. Bush's scientific
study in the schoofs does not in any.way negate the posi-
tion put forth here about relétionship of teacher-student,
to the contrary, it supports_it; It does; however, force -
us to take a new hard look at what form the relationship.
should take. We see thet it is most important to be
lovable or thé kind of person that students can relate to,

rather then one who "demonstrates" loving. The ultimate

\5081——t0 bring students to their own possibilities—-=will

not be served by maeking them dependent on a new love source.

His (the teacher's) relationship with his
pupil is first and last a professional one.’
Inasmuch as a harmonious and friendly feeling on
the part of the pupil toward the teacher enables
the pupil to develop more fully, the teacher should
do what is possible to cultivate this attitude by
reducing discord, conflict, and indifference, pro-
vided that he understands what he is doing and that
hig actions sre motivated neither by his own uncon-
sciocus inner drives end needs nor his private enda
but rather by the needs and welfare of the pupil. A

o

241bid., p. 89.
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Towards Ideal Teeching'

In the 1ntroduct10n on the tapes it was stated
that learnlng is not in itself a goal, but a symptom.
A symptom thatJ;ndlcates interest is present in tne
gtudent. "Qther symptoms that 1nd1cate interest is
present are:-.der1v1ng pleasure from the activity, -
creative sa%isfacﬁion, socialization, ard experimental

thinking."25 ’ T

‘There is ‘an interesting dictionary definition of

 "learning" in the Winston Dictionarv- "the amount of

knowledge sufflclent to be called learning 1s great,
but 1earn1ng shares the disadvantages of-mere knowledge:

it does not necessarily connote the power of efficient

‘action or superior judgment. Learning has, in fzct been ’

go often divorced from these more practical qualities ag
to gain for the learnéd a reputation for being remote
and v;tsionary."20

According to this definition it would then follow

. that learning in this sense would not in itself bring

us to Rogers! optim=zl person. Living 1n an ekistentia®

fashlon means to be a partlcipant in, ratqer than control—
ling orgasmlc experiernice .

25Evelyn Bloom, The Teacher for exampleé (M.A. Thesis,
Concordia Unlver51ty, 1977}, Introduction Tape 1A.

26W1nst0n, chtlonary Encvclopedlc Edition
(Toronto: Johm C. Winston Co. Lid. 1948), pps. 558-9.
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'Derlving Pleasure from an Act1v1t1

K4

The "empty vessel" theory of educatlon, under whose
iron grip we have struggled for many an age sxp101ts the
fzct thet, People love to learn. Thlg,ﬂ351re to-dlscover
and invent is both humanities' glory end undoing. -
mﬁ- lf students can cope with thé pace set for them—-
.they succeed and can come out of the experience little
damaéed,lbut we know that the percentage is small. We
all have scapsvfrcm our school experience made by rulers
or sharp—tgngued tormentors.. e idea of students having
pleasure from ansetivity 1s rether new and still thought
by some to be associated with lewd pleasure seeklng.
George Leonard makes the point for ecstasy in learning
(an unfortunate term) in Tape SA. The joy of discovery--—
the pleasure gleaned thrqugh the process of doing is what
spurs us on to greater achievements. We must use this
possibility to help the student come tahls own full.

potential. : ' ' Co

Creative SatiSfaction
One of the many misconceptions we tend to fevour

(Dartlcularly in the visuzl arts) . 1s to negate the value

(to the gtudent) of their finel product, the gatisfaction
that comed w1th having achieved. Whereas it is true that

in younger Years material things tend to be less import—

nt, there 1s no guestion about the fact that in asdolescence

and beyond——the prlde in acoompllshment——haV1nF produced

. something--is extremely strong. Creating is not all joy-
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It very often causes frustration and hglpleséness, but
it is this very helpless feeling that pushes Yne on to

ingutire, invent 2nd discover.

-

On Tape 2B Rollo Mey is quoted from 2 talk he gave

on C.B.C. radio. In explaining nis own experience with

his discoveries he describes it as being both 2 time of

\
enxiety and-joy.27 '

Sociglization.

If 2 student admi%ted that he goeg to school to
socialiie-—he_would be in for a good 1ectureﬁon hig fri-
volous attitude, yet most normal children do as much
socializing as learning,_somé a great deal more. Pressed
with this point most sdults will finally admit the neces-—
sity of social coﬁtabt'fhaf the school provides.

The point being made here, however, is not often
acknowlédged,land that is that students learn a great
deal fromueach'other through the way that the information
" is processed by their peers. Tt is the give-and-take
horizontally from student to student that helps them ,

assinilate the mass of meterial they are expected to absorb.

Imaginative Thinking -~ playing with an ideg

4

If we are to agree with Jung that the Source of our
creativity is in the unconscious mind, we pust allow for
the dream.28 How then can those thints thet are noﬁi\ .

ever come to being?

\ ‘
2Ty, Exdstentizl Psychotherapy, p. 45.

28Jung, Psycholosy and Tducation, p. 40.




Sidnéy M. Jourard writes "growing entails going out
of .our minds znd into our raw experience."?9

How quickly, in our social system. does awe, wonder
and naiveté disapﬁe;r to be replaced by a pseudo-cool
sophistication? Eﬁforced maturity-and knowledge without
wisdbm dispensed by the cooleét of ali media, television.
Enormous blocks gf time spent in a2 placid, non—activated
and thereby non—creative state. The teacher must concede
the necessity for playing with ideas. It must be built
into the program.

Jourard says, "The expérience of surprise is also
'a sign of one's readiness to grow. Amazement 2nd wonder
signify that one's éoﬂgepts of . self and offthe world of

. other people ere 'loose', ready to be reformed."30

: -
The Teacher as Maker

How can we judge if a teacher has been a good- teacher?

Tt has been proposed that the ideal student would be
an Optimel person, one who is open 40 his experience and
trusts his own reactions. This.should be a goal to work
towards. But how can an individual teagher with fifﬁy
minutss a day with each student and 160_studénts to care
for achieQe this end?

The answer is throuch the subject we teach.

29sidney M. Jourard Ways of Gréwth (Canada:
Simon % Shuster, 1971) p. 13. .

v

301vid., p. 15.
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The students have made this point very strongly.
Inherent in each subject we teach are the seeds of finding
one's own optimal béing. The teacher, then, is maker of
optimal beings;. By opening up the world of discovery for
the student. '

The teacher is an active, dynemic force, who through
his relationship with the student establishes a rapport
and brings intriguing questions that excite and stimulate
their students.

To the degree that this is zccomplished is the

degree to which we can say "that is a good teacher."
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Towards an Educationzl Idea

Practicel minded Teaders at this point are probably
thinking, "That is all very well and good, but how do we
apply it? BHow can these theories be put into effect?
Wnat is the Educationzl Idea--how do we use it in the schools?
Jerome Bruner says,

The curriculum of 2 subject should be determined
by the most fundamental understznding that can be
achieved of the underlying principles that give
gtructure to the subject........ .. The best way
to create interest in a subject is to render it
worth knowing, which means to make the knowledge
gained usable in one's thinking beyond thg situ—~
ation in which the lesrning has occurred. 1

The first step would be to make the subject worth
lmowing, show.the students why it is valuable for them
and get them deeply interested in it.

This'might seem like a gross simplification but
when we consider that students stert eager and would pre—
fer to have a happy experience in the subject it is not
that difficult to imagine.

I% is sﬁggested here as 2 necessary first step.
Becoming scquainted with the inherent structures szad

beauty of ‘the subject. Love of subject will not follow

iT after the first lesson a test is given to see how much

31Bruner, Process of Tducation, pps. 90-91.
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the student has aﬁsorhed. It will have to be in the spirit
of adventgre that this first step is taken. »

It is en intriguing éhallenge for the teacher to

work on the assumption that the first part of her course
or the first year of a course will be devoted to develop-
ing a profound interest in the subject, and that all other .
concerns such as "covering the assigzned work®” will be.sub- -

servient to this go=zl.

Karl Rogers says in Freedom to Learn, "The only

man who is educated is the man who has'learned!how to
learn; the man who has learned how to adapt an@ change;
the man who has realized that no knowledge is secure,
that only the process of seeking knowledge gives a basls
for security."32

Step two would be teach them how to learn the

subject. The methodology for this' step can be borrowed
from Teacﬁer Training, as & start., with some modification.
Why, if tezachers can be taught how to teach, cannot stu-
dents be taught how to teach themselves? Rogers points
out- that knowledge is not secure, only the process of
seeking knowledge. Why not teach towards this process?33

One of the teachers interviewed said her father told her,

"t have shown you the way——jou show them the way.®

32Rogers, Freedom to Learn, pps. 104-105.
331bia.



He or she (the teacher) must be there
for the purpose of calling on the child's
OWn resources......... .« The teacher's duty,
then, is merely to set the creative pattern
into which these forces will then naturally
flow. Tais, of course, is not a new idea
-~in fact it is as 0ld as Plato. But manking
has never had the desire or intelligence 1o
apply such3%n insight to the process of

education. .
—Herbert Read

The third step would be that the teacher becomes
a guide and consultant. A resolurce persbn who, although
8t11) very important to the student as a steadying influ-
ence, directs the student outwards towards others and the
reality of how he will deal with his future life.

Sylvia Ashton Warner writes, "The drive.is no longer
the teacher's, but the children's OWh..........The teacher
is at last with the stream and not against it, the strean

of children's inexorable creativenessg. n32

34 Herbert Read, the Preface, Teacher, by Sylvia
Ashton Warner (N.Y.: Simon % Shuster. 1957).

35Warner, Teacher, p. 82,
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Jusgstification

What is the significance of this study? The signi-
ficance is tied to the motivation and I feel should be
explained through it. I aﬁ a teacher, teaching within
a2 large public system for twenty years. My training was
practically entirely in the domain of the fine arts. When

I entered the school system I felt that T was working in

"an isolated way--taking my hour with the students and

doing with them what I thought was important.

It soon became obvious that other teachers were
doing the same thing--each isolated and limited by their
own specia;}zed training.

Is this a bad thing for the student?

I'm not sure I know but there is something very
degperately wrong with somethihg in the schools. My con-
sidered guess is the lack of identification with someone
who can provide a model--someone whose enthusiasm and
understanding brings the student to his own inherent
fully functioning capabilities. |

) Wny can't this be done in the individual classroonm
with individual subjects? ]

It can aﬁd it is being done, however there is a
general downness of spirit; The whole day seems for so

many to be 2 "trial of endurance". For the few who have



65

Fy
nnzde identifications,'these special courses are bright
spots in their day. We teachers like to voint to our
few students who have identified with us and to teke our
measure by them. But at best it is a "catch-as-can-catchn
system which resui%s in more minuses than pluses. I felt
I would like to reach more students—to see eagerness on
the faces of not just a few but most of the class. To
keep altve the enthusiasm one gees on the faces of level 1
students on their first day of school, a joy that fast
disappears during the course of the school year.

These concerns led me to find theorists who could
provide some clue as-to how I could reach more students.

I soon found I had to reach out of my subject aréa
and téke a more objective look.rfor the problem lay in
the whole school, not a particular subject afga. I found
too that the malaise crosses =ll levels of education from
elementary to university. Upon studying educational the-
orists I discovered that what I had suspected out of my

~personal experience was being reaffirmed by these writers,
however, each theorist seems.td have their own glory and
their own blind spots.

Some important things can certainly be learned from
them but I was nﬁt entirely satisfied. I felt the need
to substantiate some of these theories with practical
inquiry and experience. Thisrled me to consider the .
question of the "good! teacher. Who were the teachers

most successful in accomplishing the desirable results
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and what are the desiraﬁle goals?

I proceeded to interview sﬁch persons and.try to-find

out why they are sugcessful.

According to theorists one important answer is
pupil-teacher relationship, So questions were asked in
“this area. and so on. I was after those things that would
reveal why they are good'teachers.

The significance lies in the message being brdught
forth by the teachefs and students interviewed. The way
in which each teacher, in their own way, eétablishes their
brand of repport with students, their discussion about the
need for a relationship and the quality it assumes; what
‘are the qualities that made identification occur; the
question of the responsibility of the teacher in relation
to the subject.

We ‘see in the interviews teachers who are active
participants or dynemic igniters in the studentb‘process
- of déveloping--they are not piacid observers; who see their
role aé critical judges.

This study clearly shows the importance of the sub-
ject to the student. How students rate in order of import-
ance those qualities they consider important in teachers.

Out of the discussion with colleagues,  the writer
suggests that lesrning is a symptom that interest is pfesent
in the students. Other symptoms or results of interest are
as Qalid a goal ag leérning. Tpey are socialization,

imaginative thinking, deriving pleasure from the sctivity
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and creative satisfection. This study has shovn the way
the gesture is carried forth from teacher to teacher,
showing an historical perspective of how dedicated teach-
. ers through their commitment to their work brought art
education into the school system and created a floweriﬁg_
of their subjeect and instilled in their students a senge,
of self and purpese. A

Out of theoretical research and discussion came the
fra@ing.of a proposed educational idea. A three step
proposal of how to structure the teaching of a course.

What is'the next step? Where does the results of
this study lead? \

These findings have . opened up many possibilitiés
+that I wish to explore and have brought me to & question
that will invelve research énd experimentation. That is
to reexaminé the basic structures esnd assumptions in art
education—--the generalities that-are transmitted from
teacher to student; to question the value of these assump-
tions and to understand how these integrate or do not
iﬁtegrate into the students' art expression and work.

"The art that wes, and still is, taught in schools
and colleges can best be described as busywork. It had,
and still has, practically nothing to do with either the
cFeation of study of genuine arit," Howard
Conant, Chairman of the Department of Education, New
' York University. Prof. Conznt disparages art teaching

gs it ig done in schools today. He claims "quite simply, °
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there are no established, tangible, universal criteria
of incremental prozress or excellence in the arts."36

Dr. Conant's concerns have been voiced by many in
the field of art education. My question is are the basic
assumptions wrong or are they being poorly taught? Have
we, in our eagerness to establish art as a "subject in the
school" accepted established teaching methods, methods |
that were designed for incremental progress or methods
that result in proof of knowledge of concepts and notions,
or are we doing the best we can under difficult impossible
circumstancés and the nay-sayers are assuming a super
critical view?

I need. to resolve these gquestions for mysel?, and
hope in doing so can find something of value that I caﬁ

share with others.

- Re

36Howard Conant, New Ideas in Art Education,
ed. Gregory Battceock (W.Y.: Dutton % Co., 1973), p. 150.
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