IR >0 - PR v,
LT e
LA L

. HRLV
z GBI S CON S o 1.

PRSI, o

e Al g sl

is 3, G

R AT
] - T b o M PraesT eh!
t - P ; v, ke
a o -, an b s |,\..m -_no« _w,,.l o
~ e - - . N v * PO * ﬂ..u
Pia - ’ - . * ’ . - «

ARE AVAILABLE

- / - . ° :
. / . g ] .
< e
. i . . - e/
~ ~ 4
. ’ . .\
. ' PN . - ’ DSJ . / .
“ T : - hd . . ‘
. ) ! . : T o 4 ° ) \\ . ! “s . - ' I3
’ C ,\ LT .o S PR '
- / . Y
/ . - - / .,
@ - / ra .

b
N

i
PORTIONS (OF THIS THESI
FOR CONSULTATION AT THE SIR GEORGE WILLIAMS UNI

]
” \ : m o, LT -
\ | P 2 . . . I 5 ‘
, . W ~ . ’
~
] - ) . ) =» * .
. . - o ot .\
| | & 8§ & !
..~ , foaed © -
. - =
. ; .4A -l [N

/ . - - .- .
' . - .. [ R .“.:wﬁu,
i i . . . - LT e o e e Xy
. . . I PR A S v
- - - . P . - - 'y > . e *. - k] -
: . , . . . . T e AR R I TR ks




K
” . K
SEoe © TOWARD A THMRY oF INS'J.‘RIR:TION (ACCORDING TO JEROME S BRWER)

i .
. ‘ AS A’PPLIKD TO ART TEhQCHING IN THE SECONDARY SCHOOL |,

A T A

IR TN
'l
A
¢
‘
'
-
.~
.

RN
-
.

e e T
g
’
~
-
¥ 4
L ST
.

o
- 4
v

Ve
E
o
-
)
i}
oA

otk
B
'/
’
.
’
el
7
.
l-,
o
-
PYRFSR,

’ - - . - * - - - Pt
- . . R
. [ N .o . N
hd - L) . P
. ! o 1
o . , . s - -
N M ] o - . s
O — . . . [

;
‘
"
-
—_—
3
%
-
e
I
P

i < R4 - . . 25
B " - . s . ., B . f -

: ' . - (o
}L . ' . v <
g “ ¢ . « 2h
S5 . B . . . . .

A T
- P
e
:
|
)
1
»
o

] 'S >
: S . A THESIS | - : .
. ;
5 . s . . . - . N
. . - s . ; . VR
. o

.
f
.
I

N

7
»
oy

¥

;s
:
|

~
i

LY
N
Q
—
—
R
5

]
"
";«:«,

s
)

k-]
1N
g(
[
[ ]
]
1]

- - . . - .
. - > . . ‘
Al
v .
f N . . v
' ‘ ~ Lo . )
R . B . e
. B . k4 . o . é
. \ .
L ~e ' ] N * . . ) . * -’
. - w ¢ P - N
W . . \ . . .
. Lo e - R " -
.. » . - . . . ;
ot t. « 3 - ° .E:‘y

B
4
.
,
£
°
-
.
'
-
&
S
Dy
T e

3

i

4

f
Y

. R oy
’ . ' . , o hak
; N " e
B < - - ' o
. %
o kb
.
.

e

.

-,

mtql in mrtul. Mt:l.nunt of t:he Requirements for .
;75 the Degree of Master of Arts in Art Education at -

S e ?

LT _ 8ir George wuna- University

4
‘sl e g

T e . 5 . '3,:\
‘”‘.\.v‘w." MR NN . R 1 “ ° . LN '»‘.‘
TR, g . . , . . CN

' A_Igrch. 1974 \\.




ABSTRACT
Autlger: Hannah L. . Hyams

Title: Toward a Theory of Instruction
(according to Jerome S. Bruner) As Applied to Art
Teaching in the Secondary School

The thesis:

I Video tape of the author as art teacher at West Hill
High School, describing t!;e work which is part of the
curriculum. (40 ndi?tes) .

‘Video tape of the students through one school day -
grades 8, 9, 10, 1l1. (18 minutes)

.

S

Audio ta' teview—of the pertinent po:mts of Jerome
8. Brunex's book 'Bevmrd a 'l‘heory of Imnstruction,
(2 hours) (

.Audio tape.- class discuésion of art history - Cave Man
. Art and Egygthn Art - di;fenences and similarities -
gradu 8, 9 (1 hour) ‘ .

A

Some slides pf stude_nte' work.

. Written thesis entitled, Toward a Theory of Instrucktion
{accoxrding to Jerome S. Bruner) As Applied to Art '
'l'eaching 1n the Seeondary School

-

‘l'bilqwx‘itcr toel.l the theory is applicable to art t-.each-
hlg if implemented early encugh in'the child's schooling
- hecause prpble- solving is’a sound approach to art edu-
atiqx. The “do what you feel* appxoach belongs in _psy~-
ehotluzapy, rnot. in the cladtroo-

RN A ﬁ(my os intt:wu.on is neeeuary to aid in the \
,;%: b ,w ot graitt’h ‘within a program bound by a curr.i.- -'
74 *H@tm that "1 ‘die: uted by a nepartnent of aducatimo._




PREFACE

-
.

This thesia is baged on scme of my experiences in
teach:mg students in the vxsual arts. - 'rhe fact that whan I

read Jerome S. Brunex's book "Toward a Theory of Ingtruction”,
. . . .° L ' . : . /’l .
I felt he was saying what I had wanted to for some time, made °

me decide to read more of his books and cons'ciqualy iook at

my teaching. I am not claminq that these; finding- are upique
3
or that they apply only to the visual artl. I am pruentinq .
Y O
theae observat:.ons with the hope that they will be of. value

to other art teachers and to atudepts in art educatiom. au

0

teaching should stnnlate creativity. 'l'his writox: appuu

‘l

the findinqa t:o art education solely becan-e I have apcmt, mny.
A
many years in this field. ‘

'
' .

I happily take this opportunity to cxpxcu w aincotc

,appreciatlcn to the people who hava allowed na izo qnjoy gy

&

ial(;.nterest The Protesuat School. Boatd of Groatdr

treal for pa:oviding ny labou:atory and giving u t‘hc t:hn .
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. and re-phrase; t{a fred Pinsky for .his ‘deep love of teaching °

) and hence his unde’ratanding. of teachers. A special thanks to

. ‘the office staff of West Hill High Schoql and to craig
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McCulloch for. his help with the video tapes angd mechan#cal (o
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ABSTRACT - - -

PREFACE” ;

.

DESCRIPTION OF THE MATERIAL INCLUDED IN THE  THESIS

CHAPTER I.  WHY WE NEED A THEORY OF mériiﬁcmoql.
CHAPTER YI. . . OBSERVATICNS AND mgicxi&gns OF BRUNER
CHAPTER IIX. RESULTS - Goopm BAD . .. < e e
CHAPTER IV. ‘”. CONCLUSIONS .- SCHOOL AND THE REAL WORLD

P\v

LIST ‘OF FOOTNOTES -
BIBLIOGRAPHY.. .

APPENDIXES '~  I. 6ide I-of Student Audio Tape - Art
. : History Discussion (typed).:
' :» IXI. Copy of Art '‘Committee Report for 1973.
IXIX., Art Graffiti - The Real World.

Iv Low Salaries for Graduatel ‘
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Video 'rape (40 minutes)/- 'l'he Art Teacher -in saconda:‘y
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: K )
Audio ;l'ape 1 hour) - Review of Jerome S. Bruner's Book,.
'+ "poward a Theory of Instruct:.on"
. by aannah Hyams
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Andib Tape » Student discussimfpf art history Cave Man and
- Egyptian Art.
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‘lb’ ' .; s e . ) J . :
Thisjthesis: ) . S ' o

g 1. a ‘one hour tape which is a. synopsis of Jerame §. Bruser's

, . : s
book Toward a Theory of Instruction. This writer feels .
the tape'e’dds another dimension 'to the written thesis

anc? therefore should be included - .o

’

.

e 2, a thirty—mnute video tape ‘of the writer as art teaeher e

-

at Weet Hill High School describing the. work wée are

involved in. which is part of the art curriculum prncribed

" - by the Depa:tment of Educaticn of Quebec,
o ‘made in the ;‘rt room without a -cript or pri.or prepentien.
< ° It is uncutean& eppeara as it was teken I th‘ink it add." RN

12 . . ¢

value to the written theain as :Lt :I.neludn me:ai d:unen-

Thin tepe wu»

“ gions, aud:lo and visual-and enlergel the readerl' and.

4
\

LR

‘ viewers' imp.;:euiona of €he act\‘al eituetion.

S .
”
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that & eertain lpontaneity il lacm.m g B

.'4. ‘a .one houf audio t;pe whieh :lnm._udei a @i;{g@nl
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., hintory which is a part of the art riculumu The - -, i
¥ | \-r-
. student3 voluntea\red for these discufss:rons ‘and .1t is one I
o g e S o _ Y
" ' of the methods ysed' in covering the c‘ourge.- It was made -
during regular cladses," .. L ', ’ : '
‘5. a written theqis whi.ch d:.acuasea . . ; A ' '
; y ’ L . ?
(a) Why this \.rriter feelss a thgory‘qf instruction is ¥ , ,
necessary. o e i C
D o®) 'I‘hia writor s observations while mstructing students oo .
. ' L4 v E
‘ in gradaa eight, nine, ten and eleven in the v;sual o -
" an’. . ‘ : . ‘ ) : . [. . ‘5-
(c) What results?’ What recommendationa? ‘ i
» () Formal ‘recommendations follow in the form of a Final e
o __p_gr_g of The Art Camnittee as reccmendations to the .
2 1 .. ¢ . .
| ! curriculum Council for 1973-74. | - ! ' :
. ' | a
| ’ w o 4 .
v“ N . ¢ . HR) . h ; - ——g- f K i \ ’
s . e ! , Py «@
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- WHY WE NEED A THE.ORY OF INSTRUCTICN ’ .

Lo ’l‘he question thiq investigator will attempt to angyer -

i ih whether a theory of inatmction as presented in Toward a“ . ! o
Thcosx of Inatruction by Jerome S. Brunerl is applicablie to . 5“'; T
the teaching of tho visual arts at the secondary schqol Jevel.
| \ To turn to tham aocial scien‘ces f;r implications for ‘_ e

o L

‘irt education. ic not'new. Viktor Lowenfeld's Creative and
W

auntal Growth was dependent upon paychological theories; .
} \
J\me McFee tur:nod to the locial and behavioral aciences in T

Eearation £§5 A_F.g_t in an effart to he].p teachers understand - \\o

Y . -

the hmn bohaviou:a inv‘olved and- the wide x;ange of readineas - .

- d

¢

: p anong their ttnd.nta % that thcy might be more- effecti(ve in FL\ :
s h.lping then achisve " cucceu in art: More recently art edu-‘ '

catora auch as Bimet. Bcittel. Lovano and Rousge have drawn

,umliatiom fron the behavioral sciapcea for our fieJ.d
nunbc: o! b.huvioral acimtists such aa/omle Harria and . ' RN

Wiuiu mbinawitz of the Ponnly:lvania ‘State tmiveraity a{td



~ a
[y

perception, and aesthetic judgment, as well as the teaching/

. v , ‘ -
learning process our field hids been forced to become essen~

]

tially eclectic’ai¥, to search for its knowledge in a variety

of fields. ¢ T j A .8 '

- | >
L.

. o 4
- 4 ' :

£ » . ' v . .
"Education to be e‘ducation&must ‘be purposg&ul‘. w2 though

\non-delz.berate influences may be more powerful "3

*

The follamng is a d:.ctionary dafi.nition of a theoryz
*Theory —'a dodtrine or scheme of things,
which terminates in speculatiorwr con- |
templation without a view to practice.
A theory is founded on inferences \drawn
from principle, which have bee’n esta-
blished on independent evidence. /
An exposition of the jeneral principles
.ofasci ce-or art."™ :

- /

.

. This writer fec].a that a theory is more than a gena:al
descr;ption of what m@k or may not occur. it enta:l.la specifi-

‘ cally and expli.ci;:ly a pat%cm of’ Mhlt it .ia that the theoro—

tician is congecturing ‘about, .a set of propositions that takon

in toto yield certai.n predictions abouf: thingl. A theory is

usually a way of asserting concisely what one airoady is aware

- ..
of. withq}ut the burden of datai . This ob-m-r’ sees the .bu:l.l.d- :

ing‘of a theou.y as a nethod nsing tha mind, the :hngination,

the formﬁatinq of opinionsl, and the c:oating ‘of a form fx"ou;. :

which to operato. o S

i

'

ZARr

S

v s O
R T R R 5

X
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language becomes the best means to communicate this skill. In “

hlm? How can they fully realize thqir potential? .

‘yozmger children less logical or less coac}erned with consis-

'

\toncy? ox il it a di fferent way of seeing things from our own?

;“" | (o
it exclude intuitive and instinctive reactlons on«\the part of

/

bo h student and teacher. It is a frame through which we see. i

Bruner 8 Theory of Instruction in brief, speculates

thét if you want a child to uMderstand mathematics you intro-
. ) . )

" Qufe him to real mathematics.as early as possible. You use }

~ ‘)’W

ot

" experts in the field, ab‘ small number of students in a class, \,1<
: |

and you teaé:h as much as the child will absorb without regard
for his chronological age or school grade. He reiterates this
theory in regax.rda to lqnguaée which he feels is tﬁe greéitest
means W have of cémunic;ting so that teaching/learning

o . [

thé social sciences Bruner introduces young children to view

- f - / -
films and discuss the role~éh\i dren p}ay in other cultures. '
In this way,the child gets a total picture of the Eskimo, how

he lives, what he wears, eats, his house, his duties, his

j‘baronts, his 'role in the éoéiety, etc. Youhelp the student

solve and m:dorat:ana the problens ]of living. How do chi

=~ A
1

v




-

LV ) :
preted by his symbolism be it verbal language or the visual

~

arts. The symbols he uses may be of a con ious or uncon-
, N - .
scious nature. The nervous system converts a seqguence of

responses into a sequence of images; however the manner in
‘Which this .occurs is not undgrstood.s The method used: to
come to the above conclusions was to observe the students

while engaged in the learning process.

>

1., Their skills, co-ordination,” learned responses, habits -

Action.

<«

"N

)

2. Their ability to grasp essentials < PerceEunl organization.

3

3. The form or content - Symbolic rﬁ' eaenéatiqn.

The aim for the purposes of teaching the vi!:unl arts is to be

aware of a combination of these three steps in the organi-

zation of growth and to see how each individual uses it.'

3

One may say that besides tiu? growth pai:t'erxi. the’ capa-;
city to learn, perceptuwal finesse, social pto-m;a and cqu:
finement, and every other possible influence including idea-
tional thinking as opposed to cogn:lt.ivc th:lnk:lnq that vhat tho
creating of visual aymbols entails 1: dqnndent cn a‘ecwn-

cated proceaaing capacit:y.6

'rhe ai.- of applying a thoory of"
instruction to any facet of educatiom is to prapo-o a. tound—

atmn\ for a philosophy of living or nthot to co-ordinlto

thoughts, behayioural pattgrna. -kuu sté into n M e

form that will lead to the fm:-tim o£ &;"J.M!o ox th :

ey

~
o

i

Aa.f'f“.“; %;’;‘:’\

#



to increased flexibility. Exploration may lead to fatl{é‘i-?mj]

creative thoughts. Of course the qt}alrit;} and ingenuity of

this thinking will be influenced by prior learning or the’

©

&

1ack of it. .

"We are witnessing a revolution in peda-
gogy which is committed to honest dealings
‘with the minds of children. 7 ,

\

,Three of the chief benefits of 1eammg with the aid of in—

e L
oy

struction or the application of a them:y of instrucbion are

to give growth form, to open poasihil:.t:.es to lend a certain

v

stahilj.ty to the stuaent "'mccmttolled emotions and fanta-

»

) siea cbstruct -a;uost 311 aspects of learning - but "the

control of uotion and fantasy is substantive in one kind of

YLV

| ey

learning mo the fomatiou or mvention of knowledge

J%,

o e ni s
"ear o f e sl G

another kind of learni.ng 8 s
[\

The probl.-_to be solved as I see it is to establish

iy Thadh 4t

+

form for an uncontrolled miiss potential of learning. The
approach is Miﬁ)_.ly opposite to the laisser-faire
approuch or thd doeﬁhat-you—fool-like approach. The app/lh

. cation of a thooty of lou:niug ptuupposes that a solid i)ody
~,

‘:. > ./ of )mmlodgo has almdy bean anh:lhted. " The teacher is

’

S

| mfu. ot “tho g:wth patterns of children, that is the mtal-
2 f~'.¢ hétun. clmnologieu. tamw emotional before even




e I . ] .
a constant student, and sensitive to the needs of the students. 1LY

A well thought out t:heory 9f instruction sets forth a planned

‘ ‘?‘;“Y of learning (iata; or siills and ph_ilqsbphiea.i It also ‘L
% p{ovides a measuring stick for the crit'ical\analysis and eva-

;- ' luation éf.this, method of teaching and lé;ming. In appiying .

Bruner's theory to the teach:mg of painting, one,must apply

o

N \_;neral theory to the specp.fic discipline of painting'\ We are ’
in a sense prescribing much as a ph}gician does in preventative

) medicine rather than describing behaviour as paychologists do

N\ * '

. from observation and interpretation.

[N

wa . B !

\
A theory Jf instruction' is concerned with improving :

. ! . ¢ v mw_:) . . '
’ 1eaming rather tha‘n describin'q it. The major features ‘ft a ey

f A theory of instruction may be d.tscussed as fonowa: -

' 1. It should elucidate the experiences which molt s :
effectively instil a pradiapoaition teowvarad learn-v =

ing in the indivi'dual. What kinils of relation-
6 - ]

.=, ' ‘ships with péople and things did the preschool ..
.- ' child enjoy? Dia the's?f experiences tend to mkc ,'
. » 3 ' .

. him fesponsive to learning? G

- E l

- 2. A theory of instruction should cpccify the moct
usable waya in which a body of Jmowlodge choul.d



&2

' frame of reference of the student. The value of

simplifying data, for creatiﬁg nlew possible uses
. )\ .

are to be presented for the best assimilation -of 3

. the learner. For example, if one wishes to teach
. § :

"on the do's and don‘'tas of this art? What results

o

the learner. It¢ should always be within the

a framework depends on its positive ability for

of a body of knowledge. This view is comparable

to James "stream of consciousness” theory - for

3

"the optimal structure of a body of knowledge is

. _ .
not absolute but 1:'e1at:ive."'9

A theory of instruction should specify the most
1

effective manner in which methods and materials

4 ’
- .. N ’

N v

the best approach to learning to paint, does one

Cre
.« gx,

.
v

present concrete materials and examples of paint-

T

K
oL ,_‘ '3 ° ‘l’_ o
2 L Gl e W

ing? Or does one proceed with a formal lecture

'

.
%
AN
SN W
PR WO TS i Y

L EL
:

aro«.prodpcad by éach approach? And how do

K

I ey A

arrive at-an ideal method of teaching? Is it am

DAY
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; : * appreciable differences betweerfi, learning and .
: ' - . \ { . ' . ;
| < 'teaching methods employed.’ 'Should the teacher's
’ T , L. b T
\ ' < praige constitute a reward?..Or should the student
| : at 'Tne point progress beyond -that praise in search B
. ' ¢ of solving his own specific problem? 1In paTin ing,
. [ )

‘ specifically deferred praise,is more rémrding. :
. 0 . . \ ‘ q’ T
" ) ' But nothing rewards the student quite as much as

" the feeling he gets.of satisfaction when he feels
- ‘ Y - the probi’en he has tackled has been successfully

£ - C solved and he knows he has given his utmost in

| | ' so{qug it,. . > 6

% Let us list at thia point some of the prediapositicna | i

DR to learnings “\. S o N

.
E
? - Cuw

1. cultural factors - social classes, ethnic group:u;g Ca
: ‘ 2. motivatiomal factors

" 3. individual factors such as . g .

¢ -~ a) ability to assimilate :elcvent facts « L ;

T : * b) capacity to solvo prdblems | S B

" ' c) environmtal ﬁncl:om cti-uhtion oc T

P

[

! l .

4. relatj‘.onshipl: I ';A,- {_:_:i .

l ”
P «.*, ‘

b) bet\n-n tho tcnch-r andé W&w‘;

. TTT
» A ’A. CR Ry
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~

L,
5. intellectual actlvﬁty.. affected by

. authoritx 3>arem.:sl{;.~ school, comnw,nlty [

r.a-(

C a) the twa a.e*es o

.. B) different chronological norms co

c) different emotional-norms
[ o‘}? . “ ,

d) attitudes ¢f peers, parénts, ihstructors,

community, the world at large .

All of thése relationships affect learning. " To ehgage 'in the

instructional process at all the student should have a degree.
of mastery of the social skills, one has to assume a beginning

or a foundation on which to build.
"A theory of instruction concerns itself, A
' rathexr, with the issue of how best to

utilize a given cultural pattern in achie-

ving particular instructional ends.”

A theory of instruétion ghould also allow for the "exploration

of alternitivu."ll The learner in a sense is self-directing,

that is every alternative to a valid suggestion should facili-

-

tate his task. The exploration of alternatives may be approached

.

from three different aspects. Bruner describes them as activa-

tién, anintoxiahco. and direction. Activation uay be described
‘as lomthing to get it going or the stimulus, samething to keep

!,t qoing c: involveunt, and nauthing to keép it specific, not

7=

}

I

t:hqtc np-ctl 1n painting, the presence of
m thn stndant.

It :hould uke him axplore



a;venuqs of approach rather than accept or cantinue in a routine

or usual fashion. His methods should be as creative as’'the end

. product; he should élways be ready to at;cept the uncertainties

of sev;ral alternatives. Of ourse if the uncertainties are

too great the student will become too fearful and possibly dis-

interested in what he is doing. Learnlng with the help of a
P,

teacher is less ri?ky, and more assuring than going it alome.

¢ With instruction, the results from exploring legitimate alter-

natives should be greatér. Any idea or method used to solve a
. i ,g' . . 4
.. . problem should be presented in such a way that each student can

relate to it and understand it. : -
‘The structure of any body of lmowledgé may be presented

v

) " in three ways, each affecting the aptitude of any student to

learn it: '
! ‘l. the manner of presentation

. : . f. its economy (simplicity, understandability) -

3. its effectiveness (power)
* : Instruction includes leading the student through a

succession of }elative statements. of the problem that lﬁmld -

enhance his ability to absorb, ~change and convey the new body

of lsn@ledge to his fulleat mnder-tanding 'l‘hm is not cno

\way for all learners to approach and aum.latc a hody ot

( {
knowledge. Much wiIl dapend ' om nny factorc pr‘vioully nln- .

tioned; that is previom knwkdgt. m wnm*i




“

° " In the learning process, it is more expedieizt to review

\

daveldp%nt, the kind qof m!ate‘r:lal he wishes to assimilate and

a

other, individual differences.
’ "If it is true that the usual course of )
intellectual development moves from é&n-
‘active through iconic to symbolic repre-
- sentation of the world, it is likely that
- an, optimum sequence will progress in the
same direction.”

‘ot

<

the known and then search for the new factors. This will work

in thni_‘ visual arts as well és iV mathematics or linguistics. '
v‘g' , . . . v

_In establishing 'this learning device, the problem of uncertainty .

e

is- lessened and the subject has a 'd\egree of certainty as insur-

ance. One of the aims of Bruner's Theory of Instructio}x“ is to
gupbalizo independent p:t;blen aolvi.ng. This is;bfsic in the ‘
creating of aesthetic aobjects, ideas ;nd ccnc\epts. 'rheu students'
solutions are ag individual as firgger prints. It is interesting
-olvcd the creating of a. -uhit with aesthetic appeal to be
cr-ltod by uaing one geonatric shape and all the parts thereof -
tbd media and material are optional. I have noted that in a
qronp o! thirty - lt\ld.ntl, no two end oresults are s:.m.ilar, each
dnign il - %orconnl as a signature. The problem as a teachinq

;‘h' uud to foster an approeintion of a creative experi-

to note that when a problem is set, for exanple: Problem to be
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experience. . From the results we are able to approach the .. .
understanding of thought processes of students involved,” note

’ » . . N ri
' the greater or lesser degree of creativity, and the ability to
.combine known factors and chance occurrences in the making of

. a visual art cbject. In applying what we abserve from these

~7 * ‘3 .
exerc:.ses to future teach:.ng, and exploring possibilities thud ™

"building a. foundation from which we uay build a curriculum based

on known facts rather than on randam idea:s, hopefully the stu-~

dent will be able to progress more duickly and wil.;l. be able to
N - ¥ \ ‘ : !

expect more from himself in his metier.

One of the first objéectives of a teacher is to make

the student conscions of his ideas and enable him to be more

authenticr in his actions. At the same time thera is a speci-

4

fic objective aé‘ to the aimf or achievement. 'J.‘he :o],ving of

i

problems by the unique method each student uses is riot a spe-
cific formula for each challenge; subject or 1dea but the

result of a philosophy of leaming that either can ox- will be

[}
employed by the exploring student, be it conscioutly or un-
' consciously. Richard M. Jones, re-enforces the thought "that

as educators we want t6 have a hand;in prodixc:lng men as wall .
as minds, and that to this end we wish to engage xoaéh:studoint."'

in a search for. himself through prwiding Opportmitiu to




um‘na'hoploy-d or even at least to some extent. to do so.. Nox

-

-

opportunity to find out who he is as well as what he relates

0

to . . ."13 '.i‘eachinq in the classroom that is with a gro’up of,

-

thirty to forty students,one can aid im the following ways: :

(1) to help the student feel: less alone- (2) to make hun feel

-“(

less &uelpless. and hopefu11y|~ﬁ) to enco!urage him to use his
imagination and total knowledge:. It is not always possible to
do all f:hree for ever;r student. , The stuaeni: comes to us, par-.
ticularly by the time he reaches secondary'sc'l;ool, with many
“hang-ups", anxieties and fgarsb. If it is impossible for us

4

to erradicate thes‘e,‘ we can certainly help by not adding to

the list of negative att;ltudeé developed before he got to us.

The participat;ion in a fine a;:ts program very often al;ows the
student to relax in some ways that differ from the usual demands
of the ava,ryﬁay behaviour demanded in other subj‘ects. Sametimes
the/ student becomes ge{xez;ally more relaxed and he participa£e§
more in problem solving aétivj.ties; other times it may make

the:anxi.oua. up-tiéht atudexﬁ:-indre 80. I think that for the . : :'«’:-" K
teacher to base her teaching on a theory of instruc'tion albeit .

° P

with mny deviations and adjuatments to suit the needs of the: - o

¢ - ;
students makes her fee]. len aJ,one. less helpless and less

Y , : b

anxious than if -ho" were teaching in a random fashion. This
does not insinuate that any theory of instruction is the only

means to an end or even that the end is going to determine the

-13 -




-does it mean thatvthis the;)ry of instruction only opens up

gdod ends - it means that the instructor is using a method of

A4

teaching in dealing with other human beings, that the inter-
C Y
action may be different each time this theory is applied, that

in some situations it will prove beneficial and in other situ-
ations it may be detrimental; this does not preclude that it
should be tried so that its validity or invalidity can be _

~

weighed. - In fact, the value of a theory of instruction is:
really an attempt at a philosophy rather than a means of keep-
ing the gystem coherent It is a means of hopefully encoura-

ging self—mstructicn or self—dependence that gets at

meanmg of existence and esbablishes expgpriences that work
much 11ke religion, spu:ltuality, meditation, art or other
emotianally satisfying involvement that becomes the core for a -

_way of life] In the pradtical carrying out of lessons to allow

B . \ .
the student to test his/her own capabilities, simple basic

problems to bé,solved aesthetically may.be selected. This
. ' . Cy S

ocbserver has found in secondary school, particularly in Sept-

. \ . - v

ed)ex: that setting a proble- stimilates ‘and also eliminates

the students' nostalgic quagnu:e of ren‘iniscencu conceminq
ele-em:ary "school art” and "what I did last-year®, or at -uunir-

caw A capletely fresh start, althangh unconscimly and

cmscxously baaed on each individual.'- puviom qpc:imd u



.pchool year in openo"i% two ways. Either we start by creating-
a‘collage - the children are )\ot 1imited as to material, shape,

.

: ,
B color, design, etc. or the alternative lesson is the creating

-

of a geomectric design,- using one geometric shape and all the’
parts thereof to create a unif. Again they are encouraged to
dxplore media, color, combinations of forms, overlapping, etc.‘

Both probiems have. sufficient uncertainties about them to make\-\ .
" the s_olutiomé interesting:‘f{' They may exhaust .all possible ways

A -of arrangeﬁents, coloxr, size, etc. before theii find the most

;“ . ! , <

subjectively aesthetic arrangement. The s‘éﬁ}.ution has its own’

Tf i o dtrectip’n built into it. e?[t' also allows the student the' idea ' -

of ‘alternatives, achieving a new skill in designing, arrangement, . - %
Y . . ‘ - Coe S
color, dimensima, variety, ingenuity and’ resour‘éefuiness it
i, -

- . + engages the student in mintaining and, enjoying problem solving,

L

\ which may carry over i%xto other areas of each person s daily

19 s -
i gchooling. 'rhe chang‘ilg of the prohlems, which the students

may often auggeat continu9s to stimulate interest, to encourage—
thinking throﬁgh exploration and to satisfy the adventurer in
each new sequence m:uner uses a gimilar approach in- exploring
, mathematics w.tth young ghildren but I believe this method 1

s

carried Sut with second ry Bchool children, who have not been .

taught to think but rather hnve hean taught mainly to absorb

N
N . -

by im«t:lnq tuchcr'a mtcripl and rote learning is most .




It appeals of course to the children who feel secure, :
‘ ¢ , )
it upsets some of the /)students who are dependent on complete
] . o X .
\ teacher and parent direction. Freedom to choose and make
. . \ N

e

decisions can be a frightening u.m; when the child has not
. previously 'exearéised these r:i;ghts. Arbitrariness may "frigﬁten ' o
some s“t}ﬂents. '\'Authoritative methods are easier to inc;,xlc’ate‘ :
of continue when that has been the polity. The student is | o
. encouraged tof‘dialog\ie with hims_ellf ab/out his work and with‘. the R

" - . -

“ teacher or other students when he deems it necessary. : ”

. ‘ Bruner asks, “"How doa ch;.].dren wean themselves om the » /:3‘7
© perceptual embod:.ment to the sy;nbolic nétatim?" He continued,

. . "Pa‘rl?ps it-is partly explained in the nature‘of vpri.at__ion and
14 : |

contfas , o L e .

~

. Ry

e . When exam.ning the results of a lesson like/the above,

-y

. 4

: the nature of variation and contrast is obvious,

\ - Lo “ .

‘mthen;aticél sense, but in a visu'al,\one. Each a}/udént's work

. 4

-in a

o is individual even:though the géometric ,synﬁo17/ ﬂ{ey used are
g R upiversal. Each child is appearing to learn ¢hat the universal
| ymbo!.‘ can be usc‘adtto ‘crea_th:e@;strikingl;v q’iffex."u\t’ pattexns and,_
still rm the same symbol with a ‘ney' persaia'l\."i'.‘i:y, each ;eﬁ,
L | e_xp‘ressial. is'as di;:'ferent as each .student. 'me ideas and thc

' . "a b ~x ‘l'};
L dlfferant use of the nedia can be a continuoua im:erplay. Saho-

D thmg new and individunl bas been invcm;ed from a ﬂmcrot, -L' S
" visihla;,cxisting ayﬂ;ol . RN e -

o

‘ . s 4 :

3 R . . - W e )
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- In referring to Bruner's discussion of .the "three

pérall 1 systems for processing information and for repr&ent-

L: } ° . - o »?

B ing it,“l Richard M. Jones notes that "we will prabably do
—~— . . " P . . ’ +
yell nbt to over-generalize two assumptions: -the unilinearity

'

S assumption, which may be specific to ea§1y stages of learning;

and the para?l_.lelism assumption, which xﬁay be specific to late

stages of learning."1® © Jones in his "critique of Bruner" {indi-

~ cates that "s,::éﬁbss and failure are’ ar function of informative-
ness; are pertinent to the shart range experiemce of discovery,

&‘

' qn/d to thé long range.experience of competence‘- all of which’

s fignre prominently in the processes of accommodation, mastery,

and the attainment of concepté."17

kG

The problem of assaying to apply a theory of mstruc-
tion to the tuching of the vieual arts to secondary school’

éhildren ia an amb:ltioua one and may not be solved or be ccn-
. »

clua:l.ve 1n any way excepting for its pertinence to the percep—-

o

- tiveness of both teacher and student in approaching ‘the concept

of ‘growth. Every child, every person, every culture potentially

N [

J
' givex form to its senses, :eelinga and ideas through art.

e With an attempt t:o npply Bruner'@ory'of instruction,

) _this writer will judge to what extent it is appllcable to art

. teaching. a‘n%& with wbat implicatims.’ ‘
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CHAPTER II oot

7 b
ST

-

OBSERVATIONS AND IMPLICATIONS OF BRUNER ¢ ,

!

™y

Students, like teichers, neled affirmation that it is
acce_ptﬂlq to enjoy and éxgresa high\ly subjective ideas. Td-
treat’ a'_fu::oblen where you invent or create an answer rather
than use someone else's solution, the teacher's Jor the expert's,
is. e satisfying for'the pupil. The solution may adé to the
student's prestige with his peers and it will most ce::t;inly
satisfy him emotjonally if he has worked through his own methods,
tried a new cosbination of material, color or form. Bruner
refox:av to this theme as the third ome involving tixe natni:e of —~
intnitim. "Intui.t:lvo thinking, the training of hunches, is a
luch-n-gloetod and ouam::lal feature of productive thinking not
_only in formal academic disciplines but also in everyday 1i£e."18.

Imncatioal of m:unor for Art Education |

JQ!.'(-Q Brunor says *a thoory of instruction™ . . ."is

-in ttfocl: a thqory of how qrouth and. development are assisted

by d:lmu uln-. m. ‘statement mt certainl.y may be appned

'f, 1;0 ue ldmtion.s mo c.ln :lilttrp‘:ot: a:t education as a' "theory

u‘;‘ cn: a' "d@v‘ru naus. This interpretation may

s
i
Ve
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be applied to exercises in the visual arts, art history or in

the learning of techniques applied to crafts or the arts. '
< : T :
Bruner contimues his series of discussions with the prcblem of

~

growth and patterns. Certalinly one is at an advantage in ob-
serving growth and its 'patterns in the art room. The art objecit’;

usually tells a story of its own but may also tell stories about

~

2

its creator. One is able to judge to some degree the creativity,
control, envirocnmental knowledge by the expression of ‘_rthe stu-
dent's work and the study of the devé].ppment of "such cognitive
px;ocesses as problein solving, concept:xalizing; thinking. an'd per-—
ceptuai m«zognit:_i.cm."19 ) , E , ‘. oo
2. Concept attainment |

.In observing art students goi\-ng about discovering and

a

searching for information, I was not impressed. Whether in

the eight years of educationm,  the self-reliance and inquisi-~ 2

are not clear or their initiat.i.ve rewarded 1n most cases, the

: L \ Lo :
[ . tiveness of most studehts is squelched or -whether their goals
[ b children did not &rch for information or even make thouwght
|

out guesses or choices. They seemed fearful, afrqid' to faii oxr

~

be less than perfect. The punishment, reward system of the ‘ !

publicos SChml systm, their 'parent.' apprml’ _ t“ch‘r!. appro- ‘ -

val seems to weigh all too heavy on them. 'l'hay do not hk

' " exrors. The reliance on me for interpolnting t.hc;l.r cmc.pt ‘ ;

" . /
:

M
’

was over-weiqhted.



) brobleni rather than behaviour that accepts the requirements of ‘

" ‘fightening and not fully accepted by one's parents, teachers

and society at large. Perhaps conforming is much more important

comfortable, middle class, ‘over-protectéd" environments; their

injtiative is lacking and their fear of failure J:.S overly 1arge'
in their m;nd; . They éo not risk involvement. They want }an
insurance policy to govern the fact that their effort will be
acceptable and gain them reward. . My cbservations on this score
are.“q‘uite‘ dii;'ferent £rom those of Bn'mer. He observed ‘th(e st;u-
dents in lgnguaqe. "I was enormously impresged at the loéic-"
like or ‘rational' quality of' adult human corxcept:ualizing."20

Perhaps this behaviour is a defense against involvement in the |\

the problem. Perliaps being differeht, orignal, creative is-

-

for the security of the individual in this society than parti-

cipat;ing in a different method bf activity. Hko do we evaluate
Bruner's statq;ant, "Growth “is—charac't‘erized by increasing inde- LA )
pendence of response from the immedjate nature of the stimulus."?

Are we viewing the resulta. of the nature oé the stimuli over a

period of eight or nine years of school previous to the chiid's T
involvement with the visual arts? In talking to the 'children,

I discovered that for most of them this was their first experi-

‘emca in an art room, that is, one that differed -from the regu-.

lar clasiroom. It was also thei‘x"'figst experience to make

¥

: thci:.r‘ own choices of material, color and composition. Even ‘ e

- 20 - ‘ Y
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when I gave them limits ts in making a design using one geome-
tric form and all the parts thereof they were. too overwhelmed

Jt
with the freedom of choice to begin working. There were a few

, brave souls who responded well and the others took heart and

feebly started on their own. Some became involved while others

really never lost the:.r fears.n They would refer to me for all
decisions and choices; When I refuse‘d’ to choose, for them at
first they reacted with hostility but in time they attempted

to think for themselves.l The students I am observing seem to
fit into the six patterns of growth Bruner suggests in his first
chapter. Although’these statemeénts of dc;velapment are phrased
in d'etailsr of the logical structure that communicate students’
answers to problems, in these truly cognitive growth patterns,’
17 find that these same patterns apply to development in the

A}

visual arts as well. Creating a wnit of work is nog:Bao diffai:;
ent from problem solving.
In a recent chscuas:um with the nudmtl as to why th.y

chose the visual arts' course, some of the diacuuian 1nc1udod

-the following: one student was aware that she grew thtongh.

1

creatJ.ng solutions to problems posed in the visual am couran.
Another concluded that she was dcvoloping mt-ctiticiu. m B
also did not feel that . thr pmishnmt-rmrd mtq hnd uny '
bearing on her work in the art rom m pmnuru br;‘ughe:

‘ ;wm

N7 ey K‘gx




developmen]t stressed by the teacher and accepted by the students

}

;tas' a process of awareness, of self-discovery. Thgre was no one
¥ " formula or answer system; the student could create his own so-
"lution. There is no right or wrong in the resulting works:
there is time to solve or attempt to solve a problem in mény ‘
ways. Trial and error methods are not catastrophic, they -are

encoyraged until a workable solution is found. Everyone can

have a different answer and may take as long as he thinks neces-

SR

‘ : sary to work it out. Aside from the problem which may be set
by the teacher most of the other choices are the student's.

He is not limited to one text book, method, criterion, and

homework,as he is in the other academic subjects. He can pro-

:f%ct’ his individuality, his personality, and his creativity in
A n :

n

his choice of form, color, arrangement, media, size, tone; hue,
A l;oundariea, intexrpretation - in short "Intellectual development
e is marked by increasing capacity to deal with several alter-

Knt:h‘rea simultaneously, to tend to several sequences during

the same éeriod of time, and to ailocate time and attention in
21

- a manner appropriate to these multiple demands."

' Thexe is as great a distance between involvement in the
. f

K}

vigual arts and in academic subjects (mathepatics, 1ang\iages,

atc.) as there is between the single-mindedness of a young

child ag& a ten-year old‘'s capabilities to function within a’

‘complex environment. . - :




when I gavq'theug limits as in making a design using one geome-

tric form and all the pa\\ts thereof they' were too overwhelmed
o

) with the freedom of choice to begin working. There were a fw,,

~

brave sou]::who responded well and the others took ‘heart and_@
feebly st”arted on their own. Spme became (ix;volve@ while othex§
‘really never lost their fears. They would refer to me for all
decisions and c\.:hoices. when I refused to choose for them at 7 -
first their reacted with hostility bo'ut -in time'tthey attempted

to think for themselves. The stude:? I am ;bserving seem to

fit into the six patterns of growtl; Bruner suggests in his‘first, .-
chﬁpter. Although these statements ofl developnfent arxe phrased .
in details of the 1o§ica1~structnreo that communicate st{{dent-'
answers to problems, in these truly cogmnitive graw‘tli pai:terna,
I,find that these same patterns apply to development .in the * o N
c ' visual ari;s as well. ’Creati.ing a unit of work is not so differ- |
ent from problem solving. | |

In a recent discussion with the atudents as to why they-

chose the visual arts' course, some of the di:cusgigm included

, the following: one studem: was aware that she gm through

b

creating solutions to problens posed in the visual atts course. -

Another concluded that ahe was dmloping u.lt—ctj.ti.ciu. Shc

also did not feel that the pmichnnt—mrd syatﬁ had u\y

bearing on her work in the art room, “The pressures. browht to ;f‘. K

bear in other subjoct- m not pruout in t:hc m:udin.
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,development stressed by the teacher and accepted by the studénts

was a process of awareness, of self-discovéry. "There was no one
formula or answer system; the student could create his. own so- \
lution. There is no right or v/vromg in the resulting works, )
there ig time to solve or attempt to solve a problem in many
ways. Trial ‘and error meéhods are not catastrophic, they ére
encouraged until a workable soluéio:x is found. Everi;me can

¢

have a different answer and may take as long as he thinks neces-

L 4

Qary to work it ouwt. Aside from the problem which may be set
by tl;e teacher most “of the other choices are fhe st:udenlt's.'
He is not limited to one text book, method, criterion, and
homework,as |he is in the other academic subjects., He can %:ro—
ject his individuality, his personality, and his creativity in
his choice of form, color, ,arrangemx.\‘t, media, size, tone; hue,
boundaries, interpret:ation - in short “Intellectual\de\.relopment
is mmrked by increaaix':gl capacity to deal with sevér?l -alter-
natives simultaneocusly, to tend to several se’quenceé“huringb
tho same period of time, and to allocate time and attent1 in
a manner appropriata to these multiple denands. 21

There is as great a distance between involvement in the
vi.iun]. arts and in acadanic subjects (mathematics, languages,

I

ot:c.) as there is botwcon the single-mindednesa of a young

\child !nd a ten-year old's capabilities to functxon within a’

"‘ccgplu/wvirmt‘. o C (

a7y




Perhaps the. difference in attitudes of the pupils to-
ward art is that the tasks are not purely cognitive. The senses

L]

and feelings are at play as well as logic and the i;xtellect, the
- variables are accepted and encouraged, therej is mo%e s('cqpel for
the student's investigation. His efforts are not censé;ed.j
The tension of being exactly right or definitely wrong is not
present m the art room. Most gtudents obs;rve proportions,
size; relationship, etc. rather than precise measureine‘nts: as
they get older and become more precise, they are more apt to
measure rather than rely on their visual judgement. With the older
students one is aware of a greater subtlety in their responses ‘gnﬁ
mo'r:e“' effort is ex;a)ended in understanding their behavior.
The undersi:anding of dealing with altex;nativea, obagrv;d
in the involvement v;ith drawing, painting, sculpting or using
' collage to reproduce or recreate the human figure is partiguﬂrly
revealing. Of course he has very little if any past exper:lonc&“’

to call into use even though he has locked at himself in the -

mirror all his life. His perception was not honed ta a sharp

edge.

I

To the classroom. obsewer the. nature of intclmml

development encompasaes the three syateml of roprutntatiw




\ - .
arts is a system of commmication as is music, dance, language,

and drapa. In language we cbserve an event and record it. The
‘ ’ < a ]

s‘amp is true ijx the visual arts’. The additional factors are
- ,

e

the teacher's encouragement to individually interpret the event *

%

f

by using our own symbols, variations, meanings, images, percep-
tions, order and pattems.( "Phe cat scratched the boy, ™ becomes
‘as‘ many pictures as there are students if interpréted in the
visval arts. The variations of cat, boy, environment, ;ssize,
mte?ial, color, positions, movement, form, all a;.-g extended
uses of the three basic systems Bruner talks about. "rhrough
-the visual arts the student may categorize the possiné, the
conditional, ‘the Eoun}:er—faq;ual, the fantastic, the éurre;list,
the ;nax;y ;epresentatfms that he can create. The imaéinaéian,

roctg._, emi‘ience, etc. all are involved in theé results. It

is a more vivid and exciting world than the one of 1anguage;

[}

24

*The cat scratched the boy."

As for the internalization/ of art as an instrument of

+

] thought, how doss it affect. be avior? ét allows

(a) the student to make choices
the senses full pl.ay

the subject more scope than the rigid structure

~

of learning language, mathematica; etc.

. fréedom of expression




» (£) the interpretation to be Andividual , ' L
T ‘_~'(.g) increased use.S8f percepti ‘o ' . ¢

(h) more involvement and more interactiom with the

. *

4

images, the viewers, and the tutor .

\ (i)’, a more intense amount of energy t6 be”util.ized'.

~_ R Y

What are some of the other nnpllcatlons of Brunet 8 theory to

’ art educatim? We have been briefly discusain'g growth but

furt}:er implications are : . S R

~ ~ 1. The need for structure in good planhing.

. . ) . .
¢n * ’

2. The earliest readiness level for leatning. . . -
3. Intuitive and analyl:..ic problem solving. '
People grow and learn in different ways, some éeogle bave to
- . do i::hings to learn, some have to chserve things to learn. , Lo
. nlpha‘siz‘ing a structure gim the student’ "a aensg.*o.: the .
22

fundanental ideas of a discipline.™ This kind of knowlodga

.mclndea skills vhich have direct implication in the viml

- . arts. The honing of one's obsemtions ofqaature and all ono :.
y envu:amem: is a primary requitoant for the hunding of :?ll
dmuplme me s growth is dependem: on m's d‘pth and ;’. —;\

" quality of obsemticn. Every art tqaclw: h 2 u cazbun, hn

.o

re-iterated -any thousands of tim "l’.ook aud l.clu.'n to



f"- cedure is outlined simply, this knowledge is absorbed almost

' painlesaly and often with enthus:.asm. Leaming the strug:j;ure

of how to ably perform sk:n.lls in the visual arts is to learn

e

how th:.ngd are re}ated. The whole complex idea of printing can .
v be taught and learned easily if one simple fact is accepted and )
‘ that is if ane part of an object is raised and another recessed,

the raised part will be printable. The ensuing knowledge of
—~ i . . 7/

f:g : ‘
- prinﬁing' 5.;/ a relationship of ideas structured and built on

% T Y, ‘that fact. Grasping that facf is understanding the beginning -
of a 'series of relationships. '

) ' . .Y

', The implications of learning this skill in the visual
L - ' . R

ar}:s has greater ramificatioms than merely the acquiring of

s

the skill itaelg,’it make‘s% for a much deeper and fuller unde:’r-‘- .

i . stanq‘ing Dof the discovery and use of the first printing press,

its effect on man historiqial@ly and intellectually. Learning

L]

and growth are not isolated factors.

It is perhaps each teacher's general ob}jective t’\ck}:elpa

each student attain his maximm development. Hence the attempt ,

¥

to formulata a theory of instruction or to emphasize structure
of the snbject is to give moxe help to the less able student. ( *

often in the visual arts' classea a student who i's unsuccessful

a

"in acaden.i.c suhjocta bogins to feel same com,petence in the ar/ts-
/‘*\ in fact hia 1ntcrnt; in these s)d..‘l.ls may. keep him 1r; school.
o ~0emin1y\ \n my nOt know -pnough about structuring subjecta'
: ’; - 2% -

1




B

because we still do not know enough abput the learning processes

+ but we must be doing some of the right thi.né‘s in the art room

to reach many of the students who have ~g:‘nren up on the other

. N~ : '
subjects. -

a

Is ®he student ready to learn many of the academic Sub-
jects? Have we ?o§tpongd teaching them too long? Do the

methods in-the ért 'roo,m help the student find out more for,
¥ . A 'o B

by and gbout himself? Does expengnce in the visual arts give

" him more freedom and more responsibility? Doea his creating-

something give him a sense of satisfaction?’

v

Leammg a slull involves absorbing a step by step

A

T

- <

pz:ocess wh:.ch 1s exphcable by the doing of it. It involves en-
v o, . v T . s -
ough creativity on the pa(rt of the student to make personal

adaptatlons, it \hu mclude his read:.ness for leaming The

end product w111 prove what he has learned that is,léﬂxe basic

-

¢

ideas, the basic thengs, the basic nethods, the basic adapta-
tions. It is in effect a persmal exper:lence and he does not
havegtg beperfect or good or whatever criteria is used in’the
punzshment and reward system to qualify; he -just has to apply
his )knowledge to the learning of a ne.w skill. Eegas the choice
of becauhg -excellent at this skill. good or mly to lenm
| the technique for future & or as a step toward anothet pto-

cesa.s,, I think the inplication of Btmer thnt rudin-u tm‘:

learning is aocoud to the role of stmcturo {i httning J.l aypl&-'
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‘ cabla in the visual arts as well as in the study of language

and mathematics. 'I'he student is not made to feel as guilty if

he cannot copy or perfect the learning tagac in the Qisual arts

because the art teacher allows for individual differences with .

3 . R : .

a great deal of interest and curiosity.
»"The third theme involves the nature of
"intuition - the intellectual technique
of arriving at plausible but tentative
. ..formulations without going through the
-anal.ytic stepp’ by which such formulations
ewould be to be valid or invalid
. <% conclu@ions. Intuitive thinking, the
tmining of hunches, is a much-neglected
and-essential feature of productive
. thinking not only in formal academic
disciplines but algo in everyday 'lifg. n23

¥

Intdition is certainly one of the infredients that is .‘f:
iiiv’olvad iﬁ @nintijsg and the other visual arts. One c;ften
feelb or im:uita a color a form, a line, a certain treatment, -
this is not a couclusiou one comes to from analytically M ' “ j-‘
’,\ things out Klghough o;xe may do that too. What I am saying is
‘ that intuiti.on °1aya a valid role in the creativity of the

\vi'lua“i 'arta. It is lika a.good cook who knows how much to use
/ f thu variou: mgr ta mther than precisely meaaunng e;ch
ingrnditnt: al.though that: t:oo is a valiad mathod of cooking.
minq ma'l intuitim londs a feeling of adventure to the

px'omctiv. prdalu bn it painting or cooking, there is a fael-



and do app,ly to the teaching and learm.ng of the vi:ual arts!

however din the 1nstance of using :mtm.t:.on the art student is
, ahead of the academic student, The/ fourth theme - the wish to

learn is an individual thing. 'J._'he students I work withr are of .

a varied cross sect;'.on from middle class homes. 'mey are of

many nationalities and reliiims. '.l‘he economic status of the

families is chiefly very comfortable. Some of the: students

* are from woilg\ing class homes but they ére in the minority. I

mention \these fact; because at this point in time tl.\ese factors

ar;\\affecting the desire to learn. Many of these adolescents

are su\ffering from a malaise that is sociolt;gical. they arxe

.

' un-involved, they lack deep interest in learning for 1its own

*y

, value. They are merely interested in the "marks" or the out-
came of the pmishmént reward system, or the gapetitive ambi-~ -

ance, or the status value of the course. "
. - . [
=1

The real probl&n of these four themes in thé process

of education is to stimulate learning; to capture the students’

, \attentmn. The individual teaclier is the alchemist. m con- T,

’ clusions I come to about the inplicatiau of Bruner's theme

- fogé art education are'as follmu . '

E " A structure for teaching the visual arts and any art

course is vital. Again this is a pqucnal choicc but for

secondary school t.he art courses should be a cmtinm atr-ln




' e tant firstly pthat all students learn the basic skills, thé
4 o)

' elements of painting, sculpture, graphics, pottery, mural

) fpaint:ing, collages and whatever else the teacher .feels she or

‘-

\

:

he.wants or is able to intr uce into ‘the course. If\a plan
or structure is built well, t:h; studex;t will\feei more secure
and so will the administraticn as the teacher will have a plan
to guide her and if sh; must leave for any reason during a

school year the replacement has tﬁe structure to guide her.

She also has a foundation on which to build.

1

The curriculum serves as a guide but is only a- partial
help, a theory of instruction is a furt‘her aid and will make
for more security ‘in the course. Education should help us
?lenrn but it should also allow a cert;in open endedness, a way
;w us to g;) farther along if we 80 choose.

Learning should be such as to make i}: possible for us
to utilize skills ve leai-n,‘ -expand their uses; principlés ami

possibilities. Continued learning in a progressioﬁ of levels

- cultivates deepened awareness and percepéions. By progression

of .levels this writer means from known skills to \expand.ing the
_use of t‘hon skills and loaming new ones, using one's memory

hlnk to cr‘nte different or new methods and results. Increasing

thi mlﬂ:.t of hldiv:ldual rolpmsoa and interptetatxmﬁy is some-




interaction. Many cases have been cited of. underdeveloped
childrén who have been kept in isolation. . There seems to be
little learning where there has not l)\é‘e”ﬁ‘\tl';e stimulus of adult-
child relationships. Scome ed;cators feel that latef internal
ought mus;; have had an earlier home basis, that the "new

leéming“ is really refléctics;s.24

In these reflections the author ;:efers to models,
pictures, wc;rdé. or mathematica; syml:ools.""5 Bruner mentions
however that too little is known in reflective work to come t;:
any real conclusums.

Bruner puts language in the spotlight of the learning
.stage when he considers intellectual development. As the
visual arts are other forms of comu;xication, where do tt}éy
£it?2 Are they important in the intellectual -development of a
person? As important as language is? What is thaix: relative
i:.mportance to intellectual develgopment? This is fertile ground.

for research. 1In the classroom I can cbserve the following.

The students coming into the art room are already fami-

! ,
liar with the properties of language. Are via"{:al arts an exten-

sion of those properties or ao they present new propertiu? X

\

think the student deals with one feature at a time and u-oa hin

memory bank to recall what he needs, ﬁe also lcoks.for other

unlmovm informaticn that wi.‘l.l help him create uhat he. hll in
mind.



!

m and some trial and error actions to reach his conclu-

/‘ulioné. Perhaps the gr;ateat factor in our favor is that we can

'ff’? oo make the student more aware. T %

« 5 FWhat I have said suggests that mental ' )

e growth is in very considerable measure

5 _ dependent upon growth from. the outsidq

S in ---a mastering of techniques that are o

e ' embodied in the culture and that are

b passed on in a contingent dialogue by

the agents of the culture."

A

7 May we conclude that some components of the educational process .
’,f A are the provision of aids and various interpretations of experi- 7

;: e : . - w
) ences into more stable systems of awareness?

To illustrate this point in particular I to
recount the folldwing eiperience of one of my students. He is
> sixteen years old and is trying very hard to learn some skills

in the visual arts. He is not very creative or skilled, At

present he is nking‘a papier mache mbuse. He has started out

by taking an espty plastic jav&x bottle as the core of the

moulo. All thntﬁ babpgned qg{_ﬁrs’t is that he kept making a

- largexr and larger ahapod{ottle. It was not until he drew the
shape of thu uouu and the shape onE the bot:tle within the draw—
ing of the mouse that he beenm awvare of how he.had to shape ’
t.ho outci laydrt ot'pup:lot mache. He worked thia out himself
" and nnttqndd to we thlt it was not until he became aware of

_the lhnpo of thc uom and ho absorbed this into his conscious-

nuu thtt h. tnlly undmtood \ihat e was go:lng to do next.
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I believe this student's self revelations are more
L
valuable than if I had given him a mimeographed form of ins-

tructions on how to build his.‘sculp.t:ure. Other students-who
s+ have more perceptmn have modelled then: sculptures without .
using the same cancept that Richard had. They often dfef _':{_ngw_:.«;?g.‘
sketches of what they were going to make or looked at pictures
and th\;en worked using the knowledge they had gained making the,

sketches as their reference. The most creativpl made up tt}eir

own kind of animal. Each student used different means to

achieve his goal. Some have to be helped in arriving at the

thinking that will keep them going. That ia&whare the comfort
of a teacher is important in helping the student implement his
_methods.

In the use of words and language a child must conform

to a standard skmbolic system that ia if he says "whale" a .

cert:am image is called up which is the reality of the aituat;opi ’[
/ A student in the visuai} arts however can create his own cydi@'is. |
He can conceive of a p'urely imaginative an;{ml. vhich he porlm-
ally has borne.. He can build his arh,sylbolic system, visual,
verbal, auditory, etc. Poets so-a'ti.-u_ create their own |

language forms. He can mova away from an accepted way ot'

stating things. Because every croative act }vvctp“au th.
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Insight into the processes of invention can inc¢crease
the efficiency of almost any developed and active intelligence.

one must be aware of the fundamentals, a feeling for the whole

process, and a lively sense of the divergencies of individual
. o |
approach and procedure. The child tries to bring order into
Ny o
his world and Bruner implies that the tut¢r-student relation-

ship is most important tofvgrd this end. "Man's use of mind is

~ : “:

~dependent upon his ability to develop and use "tools" or

.. "instruments® or “technologies" that make it possible for him

to express and amplify his pawera."” Perhaps this can be

interpreted to read as skills rather than tools, media ratherxr

- L o
: than instruments and explorative methods rather than technolo-
gies., 8Skills involve the learning and using of various tools
as well as the ability to perceive and represent things b} /

' visual means, | h . l \ .

Mental growth is not a graduated process, it is more
a ;latt'ar of spurts and plateaus of rests. ,

43N > "The li.ving growth complex during the :
T ‘pcr:l.od of infancy and childhood is in a 3
L state of formative-instability combined - Lou
: with a progressive movement toward stabi-
‘ ’ lity. The interaction between two appa-
‘ untly opposing tendencies results in
' - . ses-saw fluctuatims. The growing orga-
..+ -niem does not advance in an undeviating
C o B line, but oscillates along a spiral course
o m:ﬂ maturity.*

‘.tt hll vc:y little to do with chranological age, some



4

“Learning should not only take us some-
where; it should allow us later to go
further more easily."

That is the genefal idea behind a theory of instructiom, it
should carry us further more eddily® Richard M. Jones in his

book Fantasy and Feelings in Education feels that Bruner's

impact on teachers \ull be that of a rationalist because he
feels Bruner is over emphasizing the ixéortance of "cognitive
skills and curricular materials™ and that he has been under
enp}\a izing emotional reactions. The writer of th:i.s paperx
feels t Bruner is a realist. 'mere has been too much empha-
sis on the emotional aspect of the student and sociéty in
general with the preoccupation of emotional imbalance. One of
.the chief difficulties in teaching anything to adolescents has
a great deal to do with these learning fluctuations. The ado-
lescent peribd‘is part of this oscillating spiral toward fnu
growth and is in the guise of resistance, cbstinacy, and r:lﬁ,u-

alistic routines. 'l'hese\i'ituals will help hﬁ take the next

step in growt:h\, The teen aged student sees things in ah;olntqp,

to allow his feelings to take over in greater prgpoftion than
his logic or \'mderstandixig «a:_ RiMd N. Jones angg#ta couldﬁ
_be a-very dangerous practice. Oa‘a one to one buia :ln a p:y-
chiatrist's office. this way \nork but Dr. !.l'. Ltmdell. '

nmtreal psychiatrist vho &nh a;-me cnplmivgly witlt\ado-
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¥ cHAPTER 11X
RESULTS - GOOD AND BAD

A ~ The teacher's duty in secondary school is to teach the

: " students who come to her class. They are between the ages of °

ﬁl@irteen and eighfee‘n years. Much of their personality has
v been formed. According to Freud, the catholic Church, Bloom h
~ (1964) , Bruner (1969), Bruner, Lyc;na and Kay U(1971) and other .
- plycholog:lsta ’ghe first six yoars of the ch:i.ld's life are the
o ‘most forpmtive; add to that the genetic bachground the pre-

mtal. cnvixmt and tho post-mtal envi.roumant and you begin n
to have the end product Educators have coms a 1ong way fron
hylov'l d:letu-l buf: this obaerver feels there are too many
'rh_pt guess-

The teacher should bé wll learned and

[

gmteur psychologists in the class rom already.

h\g‘ un't good mough.
/bor dutiu are to imut what he/she kriows in

don- tlat m aeeeptahlc to the studeht. He/she mist also -



' intexesting ob&ervation at this point ig that a. nu: e more

\
. \ oy L
given subject. It is part of a system of mass prod tion.

Secondary school, student populations run from 1,000 + 3,000.

\

The end product continues the status quo of our Society. The

!

the society it is part of if we are to apply a e pélrsmal'

and humane approach to education. The reader ma indeed ask,

*Where do we st@ . . \\

This writer feels that many academic subj\e\ct t:eache:l‘a \
could wel;. learn fran oi:serving visual art teacbexla. The
students engaged in learm.ng the visual 'arts are ailwed more
freedm of choice and its couverse. more respénsib:.].ity. 'I'hgy
are not tied to text books, to sitt:ing at a desk, t& li:stening
to lectures to re-gurgitating mfcnntie,ax. to testa‘\ to
haranguea to get nofe marks. They are able to explore possi-
bilities, research for material and informatiom, mvé\ about
more freely in the stud;o, r;fer to masters in the a ‘s, ‘not
only their teacﬁers use as unch individua’lity as -t are
capahle‘ of, they can fail without pemalty, they should not ’be‘ ’
mterested in marks but in feeling good because they . ve |

2

created salethmg that gives them and others satisfactiop. An

‘than ten, percent "of the_studa\t popnlatim is ronlly lntnroltod
! .




sent _to the art studio in most seeorgdary schools are misfits
in ﬁﬁe‘ school popu_latim, or they think-it _'is an ,eas;y way to
earn credits or aTe sent by the guidance counsellors because S
tixey don't know what else to do with them, ) . ‘

‘ Bruner's emphagis in development: - -

v ' 1. mani%uatim and actiof~-— / R
) . , . ‘

2. -perceptual organization ‘and imagery . !

¢ -

o T T 3. and symbolic apparatus . :

are directly observable in the student relating to the visual

‘arts. Perhapa several. of the benefits of a v:.skel arta course
is the fact that the atmosphere in the art room is more relax- o
ing than in the ot.her.claag rooms and thus benefits the students

in a therapeutic manner. The st{xde'nts also feel “free to discuss

- - 6

‘thei: work a:id share divéree opinions in dialogue, .
.’,,' LT Bach student tackles what he is ready for, he makes hm
choice and il then respcnaible for carrying out his ideas. The
_teacher wili aid or _suggest various simple manageable methods
so that the ntudent can more easiuly master his project and ful-
Eiu his ideu. He then‘ai}as the satiafaction of enJoying the
Y

rand‘ of ¢ eting his work and recognizing that he has learned
n& .uui whi

way allow him to cont:inne to learn something

- bdycnd his imdiate goal. T

S

nw doel Bruner's theory of instruction relate to the



the child's development then it should fulfill the aims of a

’

good edueatlom m the secondary school. !l'hat is it should

C “ s
' enable the student- .

‘1. To develop his personality to the full;
}{' N

AN

{

. TO acquire an aesthetic taste;

- y . ‘

To develop his creative‘ imagination;
v‘

To gam t;he self-confidence necesaaxy to choose an artistic

[} -

career if he soO mshes-

' To acquire a training which will-be a valuable asset to
N [

Ly ' ! -
him, regardless of what field he chooses to enter;

To improve his vigual environment;

To,prepare for a meam.ngful way of hving

\ Ve

Gerald Holton and Eduard Purcell have been imenti.ng

)

vuth mMum in lvisuval- pattern as .applied to physics, they ,'

‘have intimted that we bave only begun to »scratch the sux:fgce
K
- of trauung in v1sua11ation whether related to the arts, to

’ .

- science, or sunply to the pleasurea of viewing our envu:m-

E \
ments more rxchly =31

N B

Further in relation Q the curriculun m:unar s theory

-

st:ates that. the mastery of _skills be part of the curriculun dg:d

certamly thzs\«wan be applied to the visual arta. umver ‘he
N\,

~feels that the mstery of basic ski.us should lead to .atill

Bmpre powexful cues this . observer beli.evu thin to he 80 but

~

unleu a student in tha arl:g cqgt::lnuoh in ‘iut field the rmq.'d

M

‘-ﬂﬁ.-




of deeper \mderstanding is not possible. The continua;tion of

\

visual arts courses in ‘the secondary school in Montreal at the e

present time ie a haphazard affair. A more adequate framework

’ ehoulq be built so that man may well use visual art skills in
v . “\,: * ’

his 1eiaure time which wil:l inc<ése in amount. .

_ "Finally, it is plain that if we are to :
evolve fr.'eely as a speciés by the use of h
the instrument of education, then we shall
have to bring far greater resources to ‘-
bear in designing our educational system.®

32 =

As educators we shall need ways of transmitting ideas and skills N
that’uake man's pewets more gneaniﬁ"gful. We shall have to under-
stand as well as aid others. Any structure of a body of know-
ledge is refative. it is nevsr absolute. A theory‘“‘”f ixgstruc-

N tion ahould present the materials or skills to l§e learned in

the’ moet effective sequences. Do we present rec:.pes, instruc-

I

tion sheets or detailed plans or do we begin with the simplest .
steps aogt}nt they 1egd to satis,fy,:lng results? ) ) '}-

Is there enough elasticity in the methods pkesented
' -

L for the learner to use any of his previous knowledge? Do the -
S . ~ k ¢ i
reaults encourage the student to eeek optimal structure and ' :

advance in his skills? Do we allow sufficient' ground for B
‘alto‘rnntivu on the part of the pupil? This specifiaq, theory )

’51~“§ : o!,}nutruction ahould leave room for the students curiosity.
Ii: is diacwraging to mrve adoleaceits from fifteen years

. L

ézx icld and wu:' while work. One can observe their aggress-
AT A PRV
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3 . ~

¥ «
iveness t < rd the teacher, the school, the commumnity. Their

feeling of know it all. It is obvious Piaget would have been
discouraged if he had tried to come to conclusions a.bo{xt learn-
ing while observing this age group. Some 6f his observations ‘
concerning “The ;affective\ power within a particular learner's
grasp is what one seeks to discqver by close analysis of how
in fact he ig going about his task of leaming."33 would

' certainly have énded against a thi(—ch: wall between himself and
the average student in senior art class, The wall i; one of
hosti].ity; The teacher's suggestions are generally refuted.
The students go to extremes emotionally. 'ﬁxey seem to have an.
interest in philosopﬁiq:al and ethical ideas but are really 4

L4

afraid to discuss them. They think they are nan-conformist
L

but are very conformist. They are searching for ideals but
they are very preoccupied with acceptance by their peers. m;y
fear ridicule and of being unpopu_).ar. They react wm@:i-
tively to everything and they jallow in self-pity. nm.
they do want very much to identify with an admired adult and

L4

If the art teacher happens to be that adult some good things
l\ ‘ '

-

; result. The student becomes inv}o],ved in art, thé teacher is

less frugtrated, the atmosphere is less a battle ground. This

seeking of both dependence and independence i# like most ambi-

valent situations, wearimy. Perhaps the attitudes of senior
' | ! o B
secondary school art stulents most strongly re-enforces Bruner's . o

™~ o= 42 =




theory that if you are gging to bést utilize a given cultural
pattern to achieve particular instructional ends you must teach
that pattern to the children at a very ?ar;ly age. If the
school system is constantly going to condemn creativity then
it ’wiill fiot suddenly materialize because the secondary school
atu‘dmt spex}ds one or two yea;rs in the art room.

| Bvery art teacher knows this but through recent surveys
it has been deducted that art educa'tion has not been given the

| )
same treatment as other subjects in the school system. A

survey conducted in the University City by Eisner invol;ziné
1488 stndeni:s ranging from grade nine to senior level in |
college showed that 8,7 6% of the total student hours’ of the ele-
mentary level was devoted to the visual arts compared to 20% in
the social sciences, mathematics, etc. For most students their
art education stopped at the eigth grade. Only 12% of the
students continued past the eigth grade .34 . In'the classes
this researcher is preaex'xtlyv teaching 12%-of the Qchl(:ol popu-
lation is involved in the visual arts, of:'this figur; most of

the students are in gra&es aeight and nine. Of the 150 students

_ seen Gaily by -thi.i cbserver only 12 are from giaaes ten and

eleven. The science programs from grade nine onwards demand

&
about 30% of the students* tiwe and so one more c¢hance to find

& lasting philosophy and a more meaningful way of life /{L lost. .

. Parhaps this frustration continues until the person is much

i _'_‘3_
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K older. Notice the retutn to the visual arts and crafts by
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manhy adults when they have the time to do so. It is important
A ‘ /
for educational purposes to identify, define and refine art

behavioral patterns. This is important before outlining cbjec-
tives or forming a curriculum. Any new learning is intended
to alter behavior. In further assessing the relevance of Y~

?
.

| Bruner's tl;eory in examining the behavior of the student -‘(
through the visuai arts training this observ;r believes that
‘overt behaviar inciudes the perforﬁ\anée of skills. These ob-
servations give the writ?r a guide to competencies and outcome. I
One can cfnly assess internai respbnhes ‘from ,observableﬂovert\ s
behavior. That is the only way one can deal in terms of éurri- «
culum. In concurring with Bruner hypothétically this observer
may fégl that specific input leads t; expected outcome.

u In art education this outcome m;ay include ver‘t;al res—

ponses as wez.l as new philoéoph;l.és, skills, work habi‘ta,' tastes

D -4

and conclusions. P?rhaps m\pplying ‘a theory of instruction

_to a cur;iculi’nn a‘ certain amount of apcgtaneity is lost but in

long term thinking the gains cmute. From the stability | [ o
the student gains a greater éompe(tgncy, develops and returns

to spontaneity when the structure is utrogxger. Innovation

gives birth to certain passing foar: \::hich lggds- to integration

and hopefully a heasure of equilibrium. when problem lolw;ihg

. becomes conscious then the best interests of healthy. function-

<

.
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; Fhg are served. This writer uses learning skills as inter-

changeable with "problem solving.” \

A culture is imparted thx:'ough~ a continuance of its -
- values, skills, styl.e,' tec\mology and philosophies it presuma-
“ bly if effective produces enthu;\iastic human beings. From
thfs reaearcher'}s ob§ervations the following qonciusions may
be r@mted.
The grades eight and nine students, of whom about 140
‘dai.ly are involved in the visual arts, seem to show more enthu-
siasm for learning skills; more inagination and creativity in

-

their approach to ideas and media; more desire to become in-

volved; more enjoyment of being in the studio and away from
} \ .

reqgular academic subjects; more zest in exchanging ideas with

! .their peers; Qote desire on the part of some students to under-

‘¢

qéand art history and their forebearers' intgrest in art.

’

About 20% of the art stud.mts resent Dthe art history part of
the art curriculum. Art is a way of di(hcovexr:y but one must ‘
want to discover sanei:hing to become involved in discovery. “
Ai't is a means of expression but one must, have aomething'to'. .

express. Art supplies stimulus for man's capacity to feel and
AN
react. ’ '

A ) : .

- ~ This viewer feels the more senior a@.udents. grades ten

and e].wq. igo; 15 to 17 are more rigid, fearful, conformist,

A

un:lxwolv.d, §hsod, and uwninspired. They wish to become in-
. -4\#- \ .



volved 1/n art and that is why they are in the course but ten

‘or eleven years of school has jaded their enthusiasm. Methods

’

employed to encourage abs\\rption of academic material has made

0 them hostile, cautious and afraid to show their - own 1ntense_:
feelings, expression, forms of commmunication, interpretatiom,

enhancement, discoveries, order, and inteération into the com-~

munity. - (/

\

What is the community doing to encourage these young .

:

people to take their places in Xocietp? Are there jobs avai-.
lable or will we just keep paying taxes to keep students in :

schools and universities but not emlarge the community to
> .
accept young people with ideas that are different from the

hant®

present standards? “

| *"To-day the entire society of man, threatened
o, with spiritual disintegratiom, is becaling ,
- aware of its own separateness. We are a ;
human race in search of meaning, in need of
form to shape the welter of. inccherent  frag-
ments that enter our experience. -

. A new aesthetic awareness and sensitivity

will help us reintegrate, rehumanize society.

In our search for new motivation, new direc- -
tion, new harmony for otix lives, we can turn

to art, for the plan and the model are there. 35

Perhaps much of ir\hat we call teaching should be showing. -.

}

\Firstly showing by e:ugnp&e of living. The community qy lirgo
has to love its young and show it. It has to be roads7 to give

them jobs, to ‘trust them when their behavicr differs frow the,.:

.
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usual to fully allow them to ewmlve in society. Does the esta—

blished society readily accept youth even though it mimics 1t:

‘and exploits it? Look young? Yes, but think youf(? Perhaps

'a more abstract way of passing< along knowledge and skills
be}longing to our culture will be an improvement on dur present
methoda‘. Certainly if ‘art is to be the salvation of man we

must start gurround.:lng the young with aesthetic realities, -
instruction of skills, abstract thinking imbued with concrete\ ©
knowledge. We must have equal time with technology to’impress

the young with art culture in large doses.

This observer keenly feels' that we must thoroughly under-

v
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stand 'the psychology of our subject matter; thoroughly learn how”
. J ‘

to stimulate independerit thought in school:; be able to person-
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alize knavle)dqe: and evaluate wba}: is happening and what we are
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trying to do. . ~
By the time the at:u_dent has reached secondary school,

Py

is exposed to the visual arts and guided by a professional art
s teacher many years have been wasted. The teaching of art be-

s comes a problem of conversion and a form of remedial persona{’

endeavor rather than t:aach:lng The curriculum is set for a
particular age or stage in the develo&ent of the subject but w

in truth the student has not been exposed to the disciplines . N

of tho visnnl arts as he has been to other academic subjects.
iy’

,It the v.i.aual art skills are presented to the children
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AP RPN (I Saa



’ -
‘ . N
{ -

»

at an early age as problems to be solved and enjoyeﬁ this

writer fegls tgere will certainly be an improvement in the
involvement of the students by the time they get to secondary
sc?'xool. If at tlie same ,time we can show th°e student that we
are not demanding meaningless exercises or random tl:oyght but
have carefully thought out ‘:ur programs the students will feel
’,moré secure and'mot;ivated to lear:'n'ing. Art emphaaize; creati-
vity and so if the child invents or creates answers through the

use of visual art techniques he will grow in assurance. Espe- o

cially if he is allowed to practise his privai:e'ideas in public L

- in the classroom with his peers. The teacher must want and -

encouragé this kind of thinking 3and performance if it is to 4

happen. The student has to be encouraged to learn by d&i{;g,ﬂ : O
{

at the present ti ixe leafxis by repeating, following ina'}uc— ; 3

B,

t:i.ons,l c:'opying but not by ‘giving vent to his own ideas, feel-

o~ 7 ¥
Dol b E
Tdte s 1l gt

.ings and preconceptions.

Y
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It is most difficult to evaluate what is being utilized,

e

f

. __I"l
Lalings

develgped, learned at this writing.
/‘x.,\

3

What is being evalwted? e
- ~ 5 ";‘;é
The curriculum, the teacher, the ftudents, or the ef- g

Py

I4 .

‘ - .
fectiveness of an attempt to understand Qe application of a

Lo

- s =

I UTH
uF sk e

- e
theo;y of instruction?

One cannot comé to any set conclusions. - It is simpler =~ S

-

to articulate a set of guidelines but gquite another to iwmplemant



them under the existing conditions.
If we understand the students better, if we introduce
‘the skills to be taught in the sinplest;,’ most direct manner, ‘if

_we understand our methods of communicating better, then we have

J

assisted the students in learning and developing and perhaps we

have come cloiier in applyiné a theory of instruction. We can-
not measure unless we understand what we are doing. The prac-

tical approach to teaching the visual arts will with a more

L : )
honest and realistic effort be converted into a more systematic

wvay of proceeding. That 'day' will ¥ply arrive if we make seri-
ous efforts to build a theory of instruction. A broad knowledge
- of th‘e‘ sequences aﬁd trends of 'development; its ins and outs

anc,lﬁ‘upl-‘and ddvnu.' gives oﬁe a genexal sense of directionm.
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CHAPTER IV

CONCLUSIONS - SCHOOL AND THE REAL WORLD-

- H

. -

V

This writer /loocks at the aschool crisis for a brief
7 . N

' i 3

T N}
o e 7

i

moment to relate what is happening in the classroom to-day, ,

I
S B i

¢ ' .

1974. . . , !

?, In genaral. there is a deterioration in famxly life, in
. ) .

‘community life and in urban centers. ' -

'!
e

>
P

.
" -'.::’ . ,1 ':-m?\.“-
LT R P it

>

e e The sch 1 is unablf to relate to the world We are

H
N T
e e

‘not mld.ng roq for our young peop e to participate and use . . :

NS their owledg#., There are many, more old people at present.

. Wo are alao c¢nt1nuing to emphasize many irrelevant traditions. .

:: Profusimal educators my ba basically 1ncompetent but a’ sys- ,

- tem of tenu:;o or seniority is upheld and practised. 'rhe teach-

« cr'a sa].ary/ aeqha are based on the number of years of schooling v z

. | rather than on gxceuence or ability.. ‘ ‘
%‘i U Béw have pecple go[ne about,, introducing change in7 school ?

) ' -~

have bud as follows; -

o i ) ‘
R 1.§ m ouo of t;eaching French by non-Quebec French speak- ' .

« o . I)n the school syateu this writer worka in the changes




-

- R . ; A v
nity? Are the failures being involved in education? Do these

Does buying .16 mm. projectars, ca'ibunel slid. wojqct\ﬁ-s upc« ‘

. . - . o

the necessary vocabulary, image, etc. of Quebec is lost,
2. The nathemtlc programs have been up-dated to include ftmc-
.tions and computor skills. o \ o
3. The idea of cycles instead of the old daily. schedule is
thought to be advantageous, e.g. Cycle 2 means that dvczy
' second day the prbgra.n is repeated. Or Cycle 6 meaning -
‘every six days the schedule is repeated.

4. At the moment an effort is being.made to educate the lost
, i / 3

s who have been pushed through elementary school and

#

are © in }:eccndary school. 'l'hey cannot raad, do math,

write or éxpress themselves - the remedy for- this is to be

to form units and semi these students f.hr&'xgh secandary
school in these wnits. They are not to be separated. . This#
is Cycle I. ' ' - ’ .

. These are some of the strategiea used in sécondary

Tw

schools in !lantreal at the moment. How are thay relgted to

-

educat:mn? Does the outcome. change anythi.ng? Are the | udenta

heing better prepared for their roles outside the sch canu-
ritualistic changes keep the taxpayer happy? Are teachers
be:.nq trained to educate? Is change per se the anmr? me

[y
°

do these so-called edwatots know about be!nvioral. ahd pxograu-

-atic regular;ties? Are they ptepared to enhrqe m::urcu? ‘




,,,,,,

recorders,

” " education? ' . . " i 5

If the quality of education is deteriorating through- S

' out the school system qpe can imagine how these patterns of N
current thought and feelin§ are affecting the teaching of art. ‘ o

- To teach art one:should be able to detect creative. = | - Lk

-~

talent recognize and. accept creatiVe impulse and work .Every

¢ creative act should overpass the established order in some way W

' ?n’d to some degree. How does the school systen accept this? S

/ : Does it welccmg brigmal‘ity and eccentricity which are the
= . building blocks .Of crgativity::’ How does it react to extreme.

. dissatisfaction with the establfshed ‘order. Does it take into

-

account that the creative person dislikes followmg directlvea?

.

' Does the eatablished cu.'der allow the gtudents to accept himself

fqr what he is R the teacher understand what may appear to

3

n the teacher allow Wide differ-
. . . ) r~'
S "ences in individyal behavior when there are thirty-seven stu-

[

dentl in a visual'arts class? .If’ the pupil conforms to accept~

»at
able school bahavior will he be creative? Th% creatlve adult
i
, . »
createn his own world through hiq_ ‘chosen work, one in which he -

1

can cont:lmie to create his élifc. 'me threshold for th.m l:.fe
umat be recognized and laid by us in childhood Does society

walcone tho craatively doviant individual?  According to, .

‘

Torxrance (1962) 'sw.i.oty is downright savage toward creat:.ve
k oo . - 52 -




."'-_",' ’ . .\ | ' “- o0 a‘- v
| thin?cérs», e'si)eciql'ly when theyh are y;,m .36 , J&D _ L
. Vs Mdst e expect to live the way sociéty has invented or: ° ; ,_
o . can we thrcmgh defuute changes 1;? educatlon improve the éoci— LDy :
o S Lm
- ety we m%st 11ve in? Beglnm.ng with v;dq:klng toward a theory : ‘ "! ,‘
of mstruct:.on is at least a start Tlus suggest:.(x: is not o " “
- P ‘ .o
new but the accept:ance -of the idea in cu:rxculum plannmg 1s . .
- pragmatie. . . ) ~ ‘ ) ' “ ‘ s
’5 3 - ‘This ﬁri%énhas at’t'z : ed to plan the a;:proach to , ( "‘fj:
;:eachmg art in the secmdary chools '.l'heﬂ res:ults are‘ encour- ‘ X
‘ ag:mg. . The stuc;en;s want to caome into the course for th; a_ .
A: ) ‘@llow“ing year. 'ﬂi‘eyf' say they are mo'req rel;xec;, feel more con- “
: /{ ‘fic;lent,' are ’mﬁre aware, more ::anoived, and {mve learned more
4 .
.\ . : » skj.lls' No results are '@e hundred per cent positive. Somg 2
e "%tudents do not 11ke the freedom of ‘choice’ allowed than in the T
i , téar:t: room. nor can they bear the respmsxbihty that cames with ‘ o
> 'k - that choige.. They are too ffsed to bemg told what to\ do. 'l‘hey o B
K ] 'are;too. dependent, the school syséel;l has made them thus as h;: ‘
. " their parents in many cases. o E DN ' _—
. Y T If we do not ‘i':;all; change our g&is itr(educatiwon and.
: N S th:.s present system continues we are in for a socio-economié _,/”T
, change* that may 'be farx. uou.:e coe;'cxve than we have as yet known
ol /;“‘ - If we do not revise pre<gc ool ahd early school opportunitiea ,
t o a cruc:lalq sense of chaﬂge may come abom: 1f joba and great l"
r . . . °_' actxve changes ﬂ “the.’ cmity are not forthcmi.nq we ara '
" .‘ : k;% ' ).;“ \,.' -53-(
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. @ - JTHE STONE AGE . -

<t .
- “ -

. L : o .
- Questi posed by 'the students: L ' -
i \ . - = * ‘N. ;/ . .

1. Unper what circumstances diq man first begin to create art?

2. Flakes and cores of ‘Flint were used to make one of  the most
important necessities of the Paleolithlc man. What was it?

‘3. Paleolithic man ieft primarily maglcal symbols designed to
‘win mysterious powex's ‘to cont:rol what? R,

? , »
- - ‘e

4.  How come pieces like the Vents of Willendorf have be
foupd over such a vast area?: = e

14 f

5. mt «did man use to c::eate his a/it wj.tix? kWhere did he

oy e

- create it? Why? o , :
" 6. Why were the finished works of™ ‘the artist honoured with
appropriate rites and chants? : s L
7. Qat colqurs did he n%e\?&h ' Y 'Q ' ‘ \
9. How di*d‘he get them? - o o .

W

. 10. What was the subject matter of his drawings? . = .
’ . .

’
K

i1. Why ﬁidi‘c'i,:vemn create art? - Y
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v Questlons pgsea by the students~ oL -
What was the relatlcnshlp between Paleolxtb.lc and Egyptlan
‘Art? what were the s:uulan.tles and dxfﬁerences?

[
How advanced was the Neolithic man in art?

:

What kmd of, stYle did the Egyptlans have durlng the early .

dynasties? . . \ N

¢ 9

]

| By what was the architecture influenced in Egypt and why?

What beliefs inspired their great works such as the
pyramids? . ~

' . \ - . . , ,‘
‘What were the materials that they used to create art objects?
what was augtufmant about the archxtecture during the - :
Middle K:mgdan? : . '

\ 4
i

why waé the arch:.tecture and sculpture poorly represented
~ in the mddle K:Lngdom? 'Y Y e
N -~ ¢ I . A :

: ‘ . ¥ c
< Whaj: did the ngptians draw during the New Kingdom petiod?

P

#
/

' why did the Egyptians portray the human figure as facing -
front and sideways at the same time. W‘hat was' the s;gnifi—
) cance ‘of tlus? d

Vot

|




B 11d
% . mowEaeE .
Questims poaed by t:he students- P -- . ; v R
i1.~ What kind of art was fpund in the Shaft Gra\;es? . b
S 2.'4’, What“was the Minoins architgcturg like? ) , “
b - 3. ')v’v‘hat,was the -différ:-exice bétween the Mmoan apj:ro\éc‘huto . e .
‘aret:’\ and thf Egyptian approact_x? - .

v

10.

, 9.0} In drchitecture

Describe gfe'l‘re‘qspry of Attreus,: -« - ‘
- .- "\ . . Fa

Why di‘.dn'tn'thé ,Mi':\bi!insh ever éttempt monumental. sculpﬁure?

What tool éid the Minocans use.to create ari_:?

-~

v r -
What colbura diad t‘:hey use? C y - \ -
‘The wall painting "Toreador Frescp,“ dlffers from Egypt:.an .
and neaopotamian art. How? - " . ‘ . ' i
" e
The Mycenaeans diﬁfez‘ greatly from. !J.noan. state thei\r ' L
differences.’ o ' ' J

the Myéenaeans wete more developed than the = .
t way? T , . . L

Minoans. In

-



 CAVE MAN ART AND EGYPTIAN ART - SIMILARITIES AND DIFFERENCES
P .

~ s’
B "One of the differences is the colours they used . . .f L N
~ "Who ,use‘d?“a “ o y, & | . | )
~""l‘he caveman used eartha tones, brown, black, rather dull ,
~‘ ) ‘colours. Ax;xd:the:Egyptif.\ns usefl - - o g “‘ | K ';.“
g "quidés brown ;xid blac:. what else dld they use?" S
e "Ochre, yellow and red . . ." a
’ , "Yellbw, blue and%yhite. Egypt:.an art was very colourful ¢
" it ,had a lot of gems, gold, s(;.}vgr and . -: v : ‘*D oo ;'.
“There were certam colours that they used a 1 11]:9 ) ;
. theré were s;Lots of l;lue, and they wOuld have probably been | . N
’ '7 mfluenced by the sky, because’ it wasn't very cloudy and they :
;. | o didn't have that much rain. And-so it's blue 846 that influ— ;
| .‘ enged them and then there's y‘ellaw,— yes the sun. Als?,fslge ‘ ' }
l sand, whi;:h- also inflixenc;awthem l?ecaue'thgre was a lot 'of . 3 T h:»]
| ~+ w-sand.s Then tbére vg the red andiblacl‘c _‘fton; the ricyérth of - r_;‘ﬂ
"Afid with that they probably had.“‘mix;gge‘_‘_ye‘lxd.- g S s
' rvean.® - | : . TN “ ,\“.” , ?
f_ ; e Thpir subject mtter was also diffa:ax:tr-—!l!ho Bgyptiaﬁl . ’,
I ' mpstly did people._ The Paleolit:luc Man drew animals and i.t lu i _ “
r ' dre;v man it was usually just a so;ceror . .‘ ." . M
". "Wy did the caveman draw agmloé' |
¥ 1 _ | ’.‘ . '.-
, B PRSI
n S S T ST T e |




they drew a 10‘\: of th:mgs fox, their phafoai;s;, they sculpted

. have no longer depended on hunting, as'a source of food . .. "

animal it would . . . o o - 'i>~ o
“gsed for qagfical purposes.” - - )
"Sympat!\u!:ic\ magic, it wou],d' a;:t;:a:ct other ;nimals ‘. - -'

. / *And wha'\E did they want the animals for?" '

" "For their food."” | . o o,

"Alright. - Why did the Eéy;ptians conceptrate on human

-+

figures then?", . ) |
. . . , ]
“‘Becau‘se i:hey believed very strongly Ln/life after death, i

many imagas. . : : B - _"'

¢ o ) , v

.+ »They believed he was a god, another reason they would " .

A

at -~

N

! ' Y e : / , ¢

“

/" “They vere-whatz‘.;' . One step”in tﬁe evo).‘utién? .. / ] N
What were they?" " . o L .

.y

iy . . -

'~ 'rhey. were farmers.* . - ‘' L S :
B < N ’ "' ' \ ! ' : : ’ v l o - ' . | 1
“They had their agriculture.* SR N

, ' ! R Y ’ o
N * l.!.l ' ' , - hd .t 9 . N
"They also had gods, *-Humans’ replesenting gods . . . so. the g -
' . . \ ‘Q . P * . Ve !

godq. 80 they go to « e " Kk woes e s o ) \

-

‘ wou}d ther draw these humans even though they repre-— -
\ f 3 o v O "

in, Yife aft] .death? What was L

n’?- ;‘” v . . ' ' ‘ ‘ 4,. va
mule it was hmqrinq ‘the goﬂs. SERLINE R

\ "Hhctu did they use these drawi.nga?"

v
cre ‘ .
. . -
P ‘3
e, v ’ [
. ° l M ’
' + x‘. . N .
oo, 4,.,9,_* LA A ey ‘i( N Y ! .




"For ,th’eﬁ.r sacrificial offerings and what 9159?' What was

[ I

most oi:T t‘ixelr art used for? o] o ‘_1 T
"Decorating their temples." : E
‘ ‘ . "Pemples .-. . and . . ." ..~ ;J ) . ‘ o ,
A mrombs.* L I | ° R
' " fowbs . .’\ right.n . v e SR B
. n "They show theJ.r eareryday 11fe, thei.r surroundings and - | } .
© the:.r possible. surrolundmgs in life after deat;i ‘;\: | ,’
. . }, "And everytime they brunt somebody they* d put: his life ] - )
v st’:ory in mges.. i o - :’P . - T
. | "They were . the f:u:st arq;u.tectsu. . L
'er th.mg about theu' raioing of anlulal:s, ‘is that they .

- could imtrol them. They didn't have to depend on '‘magical i

..t e .

- piétures, anymore. " s e y o
\“°‘ X w:!f . ”. ‘: \)}},\,. ) . . ) ‘ ) ‘
N s “Po hunt them. Right._. .%. «dn’t rral or a pasture or . .
3 . .-athﬂ_;,“igp e dn the corral PRSEUES, ,
) a field.”, . S er e L '
. Y [ e T . e ) ' .
Ll : "'nght they lived in organized vi].{agea thaé prove he knew "
T about arcpitecture. . : ST R ‘“L‘ S
NS AP Y RS ! T ) '
. Pl 2 '"rhat's because the caveman had to live i.n what was there I
‘ -
-/ ( naturéuy and \ﬁg Egyptian man b@is dwellings modern and
e semi stm:xes. SR T A o e
- ‘ e, I s I. . . " - ’ > ] . {
I ce "And" they ad more t:.me for a:;. also they . . Ly . A




; g P
¥ people tho

.

.

we are pressed for tune

ht of art ‘in terms of time, the way we do, because '

[
©

I thmk that the.n: first thoughts'

4

were to uee art as a daj.ly functlon e o™

. .
[ . . -
- ‘ -

S *For their religion." . T .
- "For their arch'it'ecture,: for their ;re!igion,k“'for decor-

)

ation . . . also?"’

For decoratiomn,
Pl

Q

] “*Right.

"But there is a differen

survival, to know . . .”

\

b

s ' "Well that's what I was going to say, decoration.”

or beautificatim. "

N

-

R |

LS

-

e, \the caveman had to strive for

"Well ges, but he also used . . . the artist made a j;ery

»

important ‘p_iart in his community, because-they relied on art

\' faor, their\!Qod and their weldaion.®

“0.K. but what I was going to say was that they-found it

- . - much harder to survive than the Egyptians who tried to save

T ) ) ’ L ) .
T the,society and had di:ferent means of getting food with their

. : a“gx;icultni:e.

«;4

' survivalc*"

-
P

.

. well.

1ng , and stuff—like

"Be was conatant:ly moving.* C s - y

'l‘he caveman depended solely on hunting and fi‘sh—

. « he had'mox;e cqxcentratim/ on just
¢ v \ R . ’ ";5

-

' "ne ms nmdi;:, I thi.nk Dam.ella haa a ‘good point because
I think t;he Egyptian man lived 1onger had a longer life. Sp
X tf\ink you-have a tim element from thia point appearing as

Alsqf he, had notivaticns to want to beaut:ify hj,s surround-

.
’ . T \ < ‘
. ‘

' ' [ v r

s,
« ]

oy




~ - -

i ” o “The tI ught that they moved around was very important - e .

»

. ‘'« « because since the ‘caveman moved around he didn' t»knaw . -
how to decoi'-ate his homes; because he was going to leave then. P -

i i . . , )
Since the Egyptians didn't move around, they wanted to decor-

ate the place they'd stay fo the rest of their-lives.”’ . .
| I also think that this was something to do with the size . -
of things. Do you remembexf that people found artifacta ;af thp"ﬂ
caveman that were small? ll‘heu: 11ttle ferti.li,t:y gods were" tiny,

80 thy& they could take L7Ln wherever they want. On the otha:
hand, you have the huge monuments of the Egyptians that were p
very permanent.® ' . '_ LT s S ?

*They were life)—size'and‘la‘rger." i | | ) )
"'Right they‘were pernﬁxent."
“The Paleolxth:.c Man,. they always drew their picturés in’

g - s
‘the far back recessed in cavea, that wten't eaaily acceaaibh

v

and they used to draw over their pictures. . R
-nght because they didn' ::have that many surfacee; (dia o :

they? - - It vas the questicm (of using eve’ything e o oW _-

i "They used ‘the surfaces to form' theiv éicturas whep thpy

saw sbme,thing that suggested a .part:ic,ulax.‘, animl or form, th.y P

T

wonld mcorparate 1t into a deaign-
. And Jpecause of that, wé know note about ngyptian art N
because they stayed longm; and because their work was so big

and s0 stable. While it is’ tJ:d t:o f:lnd caveman art becaEt u ,j" .




/
t
\‘a

‘.',‘ \ ‘ 6

gf‘ is so _brittle, that it's usually broken by the time archa%‘?o- . -4
' gistk dig it up ... ." o
: e, "It's mnch older and also the Egyptxans recorded history.

The Egyptians gave us hieroglyphics, the beglnnin of writing, ‘ Coe

«

from which we could record history, caveman didn't., All we ‘

have are his visual symbols, drawings . . ."

)

"Flints."” _ Lo

- "Visual drawings, flints, the caves that have been dug

,Bo s and‘vaxioua artifacts. But the Egyptians gave us

tten word, so that we were able to _read papyras scrolls and B xd
find a lot of things that perhaps wouldn't have been found if L
/ we hndn't found the scrolla. ) - ﬁ ’ 7
"Also we don't ave much from the Paleolithic Man because .
the climate waln't always to his advantage." i : - _ é
"No he might have burnt them hbmself or they have been - - f
N. , bﬁrnt or lost." ’ -
’ * ™ ) ' ’ .
. 'But we don’'t even know "if he had fire. Only the Chinese o
Paieolithic had fire.* | ‘ . « b ,: | o
’ 'I‘think we have éL conclude he had fire from . : M ”'Jj'
'i,-,- 'The metals did, if, they could get chunked by. the gfound, C S ';i

t . J

. like if they had charred wood left over or say the caves have AN

Bythetimeofthe oL
he had fire,,




‘,‘ "But ‘I read that just at that time, they weren't sure 3

| : about European Paleolithic but they were sure that the Chinese

W
did have fire."

"Quite likely because the Chinese culture was very much

~

older than the Euxfopeaxi one. Man was discovered in China fix:st

befare he was discovered in Europe;"

B

."But’ in Europe, he was supposed to have come across from

Africa and there was supposed to be land bridges that were o
“left.™ o . .
/ ‘ . . . - . - Py R . - B
. _ "Well recer‘xtly they have found ocne of the oldest, that they o
~ have 'reco'rd of, ;xas been discovered in Africa . So that's pto- . ,
| bably oné of the links . . .* - o .
k "That's also where all ’of tl;e remains were found. A lot Y
- ’ of the exploratlcms and the country o ‘. *,
) : “Yeah, their climate would have a qreat deal to do with . :
; that because‘ the clinate is warmer and probably these tlunga . ’?
, o lwere found in dry areas gwh;e:;e\they haven t rotted. Where as . ' %
{ T - in ,Europe, you haveo\ fhg Qi‘ff'ic;ulty of ﬁthe (clinat;ef —as well. ; (‘ ij"\ "§
[l Getting vack to Egyptian Art, let s th:mk about early agyptian '
Art and how it: progressqd.ﬂ .
A : , ‘ :
"0.K. Théir very early art wha very clear a'nd a:u‘uplo; .« o
was not at all sophisticated and it was arringed in their regus t
‘6‘_ e 1ar surroundings and pat:terns, that had a very r:lgid form. " )
' /,// . "What can _you mention aboutcthe . . . whnt:_wc‘c_lll tho
‘ ; / S | oS v )

s ¥ ) X ‘
A%, 2 z./_.. PR Q. R . Y. WL
e Lo S e e e a9 g e



s agyptian Man, the Egyptian figure?” ’ "o o

"It was always done in its ... tﬁey!d: do it in the easiest -
way they could. So that's why, like, you c;ften ,sreé the face, .
the hgadf and the-féét,. facing sideways and thé~rest of the
} “ body lik? the sicl"xouldars, and the yands.ana the arms, facing‘

frontwards, beca\‘(s@ it wvas muc‘h' easier for the whole figure |,

2

all the parts to be drawn so that the whole perscn went on to
. )

" -.  the ne:_d-: world.” oy e

e ’ ) ) "‘l‘hey had -, . whex?hey drew or when they sculpted a

| king, . they ‘would scu].p hm w:.th a very stra:.ght .back and very

}‘:\ ” ‘° ~ g

;' I straight legs so.as to show that he had power. Andf his. face .

;‘N A ]

SO0 0 - was usually groomed to show he had a lot of strength and power."

"Yes kindness wasa con;aidered . ... to show kindness was

3 o -

c‘&‘l‘:idex‘ed to be a weakness. in all early people. But there

was another ms'on.' a religious réason, for what we call’
E | Bgyptian Man." s W
13

) . ' .
VA “They also hada . . . they thought of the ca. '.rhey had a

- . religion the ca which had dual life ‘like, as if it was a

} vitql force and the Bgyptians ‘thought that in every humin” frame,
; . ) v

Lo thure ‘awelt a doublo. So that's why. they i"enlways had a face .
¥ " | ¥

shown sideways and frontways.® |

]
’

+

“ e "Right also they weren t/ ta ing any chances. 'rhey were
goin%to draw the pt 1 d ané{ the whole ‘man to make sure all

y exposed .« . . They weren' t tak:.ng \

.‘\.,N

ks had !:obe drawn. ‘
. S

Lkl . . i
.

-
1 ) - . .
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‘"phere was a lot of freligions ‘that talked about death but
the Egyptlans really tried to ensure that their after-life
would be very very happy. That's why they wrapped thexr dead
as tnummies ~ So that they preserved them the longest they
could, and they had the rich <dead in double tombs and/coffins "”:

shaped like the human form. They trled their best to preserve

their corpse."

v

.
N

"As a matter of fact, we learn a great deal in preservirg

N : St - . .
bodies from the Egyptian's embalming.. Ideas are still carried R -
on, you know, they were.really masters of embalming people in S

a life-like n\énner.p Of course I think that the clim?tie, again SRR

‘had a great deal to do with it. The dry ‘climafe, they built .

\ - Y * ~- o , .
.these huge tombs where the elements touch the bodieS,‘you&see.

.oy

N

A
> endaeris

They were never put into the earth, or never warked on by

sk,
- ,e.,,‘n-n’.’ W

‘r}atural forces. They WereLléepf in' rarified places, - so 'they .,..‘

,,
tha,

continued to stay ,in good condition.*

]

"They were especially careful *ith their king because they ‘ wj
‘ thought that if his body we\n ‘t preserved very well he would\" a {
=y Just go and curse- Egypt 8o they were éxtremely careful apout :
-/ how they treated his body espeelally becauseu.hey considered - . §
| him a god so' he had to be treated as a god - ) . ’ . %
“"Right, and “the whole of Egypt depended on el}i\e treatment »%
of the pharoahs . Perhaps we ought to discuss the . various ) \"1."

‘ ‘“c.lothing-. ax}d decorations and ‘p‘a:blnhinga,v- tpat -the' ngpti_anu yéx;

' - t ', . N
"o

. . R T
I T - W NN VR R O TV T S
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iz
v

5 vr S

) able to produce.”

"The Egyptians didn't wear much because it was very hot

f : . but thqy were’ always decorated very highly because they were
S - ?
- e - o X t{xinl; they beli ed a lot in beautlflcatlon. They

:J L always decorated their homes, and always decorated themselves."

A » "The women's clothes especially if they were rich, were S

: a. ' . )
L ' ,always embroxdered along the bottom and a{'hhe straps, with B ‘

PR boautxful gold and silver threads and really strong colours.

3

The women, algo, wore make-—up. They decorated their eyes,
< ‘/'

 face and hair.” o , R

- "They were probably the first people to use cosmetics.

-~ The first people to use cosmet jcs. and to invent them

¥

'"I'he head dresses were also very: important the king of ’

¢

? . Egypt had one represéntmg the southern Egypt and another for }

Northern Egyptaand then there was also . . . the sort of

falcon head-dress over.their heads to protect them. The falcon ’
. , , . ) ( o .

‘vas sacrod 80 . . . the king was held the same way. " : co

v

-

-~ '"me falcm heaﬂ-dresa was defim.tely one of the prlest- .

hood It wvas a very holy Kind of a head-dress." o

N IR
*There were also snakes on some ‘of them.® b f R
) . ., 4 - \ L] « . i
* ' ' “Yeah cobras."” , T ]

"And thia mko enblem comes down to us, as the form that

-~ “

ta

. we see in medicino." The gnake is the form uped‘-by doctors,

.'ljhis oomoa: down from the ‘ﬁgyz‘n‘;.i'.ana.' ST >




.powers and that‘s why it was worshipped. Alsso some of: the,

gods . . . ‘their. supreme gods weéere a"lways sculpted /w:.th a X

diles are very powerful am.mls ahd" very\ good a\?im::s. And

" the hippopotamus were also vety st:rong 'sw.imrs /too. e N

) ~ . - L “'
& \ '4 ,

*However .the' snake probably had magical pcrders and healing

head'—dress on 11ke a yellow disc because he was a. god of the '

sun. He also had two ostrich feathers on it. And his wi“fe was ' i

. o’
.
\ \ 3 B8
N . , .

"shown by horns of the ram. I don't know but perhaps it's _fot

fertility or perhaps %irility. I think si because the ram is .
a big animal and it's quite stromng." ’ ’ »

®*. - . for pouer and I wonder what else? °sleetness, speed'
. , i
.- .Idcntknow Ireallyhaventlooked thatup. “ :

Il

)

*They also ma;le annnal statugttes, like the hippopotanms, o / .
the crococﬁlegan' the cau:, which were }alsorheld sacred."

*"The.cat was sacred And .thgy'-d be the best scuiptures. .

[l
!

1i:ke they have the exact sculptures of éats'.'

~

&

'I'hey copies thA cat's eyes becahSe they thought they wcre Cee

'

1
-Q R LY, :
made -to ccne .to a point." : ’ , i ) }

"It.ng that's also known as -the Egyﬁtia"n eye."

L 4
-
~n

1

¢ a g . Y

"Right . ' L B Lo \\
. L e ‘ . o | < '
"Right. " S ' L ko

.

"mke they probably . e . theu:' habit was so iﬂmportant e W

11ke the Bgypt;ans had gram and the mice would eat them sQ

they had cats which canﬂht them very effectively.\ 'rhe croco-

- “..
. . . ~ B
« . e 2 R ‘
- .
‘
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t

.". . “Their cat goddess wgs called a bast,. and-they had a who

cat cemetery and cat religious places where they would put

fB sacrifices” and they used to think'it wasogé of the most

)

1ike a cdat's head on‘a woman's body.

SR cat to the women. " -

. "dbviously ftllley dici, A;}robablx in gragé, and beau

t

“"Sleekness."” ‘ ' o .
: . o SR

3 b N

*.. . . sleekness, also slyness." Con

S ', X

"Cunhingnesg o

' ’ e P
to the women, .because it- was only the women
. 4 -\ . :
.. had their eyes shapred that way . . . I'mean, in
_wasn't only women that wore make-up.”

n ©
-6

P

) M

‘add at this point of this discussion:’. "

/

"Well another’

’ 't.anbs‘ shc;w a lot abo
" and ,thcigngm Ig
;\ft wvas. just; for

.recorded theix’ everyday 1ifé as well.",

‘ <

. fantaep:{:ié animals. They used to portray bast with his head

»

©

¢

ty ‘and . .

-*. .. cunningness, yes theg really vorshipped the cats."

ose da zs it

ink that the pain’t.iﬁgs in the égyp@:ian

!

\

/.,
le

So maybe .they related the

vl ...‘ it.seems g:'\n}nj, also they ‘must ha e re];_qted the cat

o’wore , . . that -
‘ \

' "Rigﬁt, so it was a straight identification, wasn't, ?\_\

. ) B ! . - - ) o % /
really? . . .‘ Do you have anything in particular you'd like to *# - %,

daily life, 'such as, ééthe'ruig birds
-hist{:{ie man didn't pprtra.y _tliaﬁt.

gj,.;:al pyrposes while the Egyptians actually

. . .."Yeah, they were more sophisticited. They were more edu-.

F+
»
.
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.
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.
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‘cated really, in.a sense. They had taught themselves to -
. Yy T -
',marn more t:hings. oot ' LT N

: . ! - , )

~_

“'rhesrel’igim was more sophisticated and so wds their art.”

“Their way of living, their dwellings, way of gathering

foods. All were more sophisticated.” ' '
, '"rheié diét tbo,. ]Let:'é st'art right with their diet.‘ ;ihey- L

used grains -and lilgely used fish because they had fish sales. .

L L A

And’ they had £ish symbols and there were plants they used, S

i
RV

4
o vl

aside -from animals, where as the Paleol:.th:.c Man, the hunter, s L e

v

L
o
raed

uned only animls.

“Some plants too, but . . .* . : ‘ ' :

"They can't farm them." S
) : e S
A v"c:,'aytish e « « they probably had. Crayfzsh are very dla."

.

N "Another reason why they had more food is because they
o N

v dmloped different kinda of plants, like they grew them: and

davelopcd them, so that they had more food \than their vn.ld

G T~

- cous:l.ns you knaw. \\ . B

.

\And thoy had a mixed diet 'So they didn't keep eating
/ O

t mh.\

she xight.

A

":, » - and they gtartad having a balanced diet.*

". ... (:hoy hadnilktoo. L 1

© ‘




L

v

-

-

N

'since art played such a great part in their life, I wonder if“ .T\

¢

"Yeah .

. . . they'also had school by this tim.‘

art wa}s really a compgisory thing that was tat.xght“i\{x schools. ." - ..
"In .industry. | |
"In megiiciné." ' S ‘ -
"And they used the:.r art in writing too. because they had

Hlerog].yph:l.cs a plcture wx.i.ting "

X

"They were i:eglly"intelligent..’ They used evying and
they tried to learn as much as ti}ey could.,
paper‘frcm a plant and . .
"And they scratched out and dug out\nessages on stone.
"they also tamed animals that yOu knw, m\wwl\dn't think N
of taming such as antelopes and babobul
! “Apd probably wild cat;s since oatq playéd such an imortanl:\ PR
part in their lives'." : L ' '
"Right ..
domestic car originated. ")
"I think one of the gteatest diftemc. bet\m‘n tho eavm

and the Bgyptian\mnf was that th‘i)camn jm d:ld ﬁhat hr

."A more séph:.%;:.cated way of 11v1ng.

They begm to be more hmowiﬁdgeable all the way. o

’

had to, to survive. He got. the food to oat: fm: :1\ut a:o dly

Didn't they? And

13

I know they had it in industry."

* N - « . -

v .

a f

S .
X . ‘ -

. ‘:l‘.j.ike, the got their

. they were. roany . . very mrt.

\ ﬁ * t

\\ s
R \ . . ! . . .

. . \\

- . <

I mean, yeah cause that's probnbly vhm the

A . c . . oo N
) . {r, i ' L -~
! N Ll b ) t e




“
n
s
%
i

‘th’e full. ‘ie found and discovered pa.p’er, which he decoréted

himself he decorated his homes he built monuments and temples
.and‘ towhs. I think that's what made a wider range to think ,

¢ about and it made the man much more intelligent and it made ’

“

'

. much more interesting. "~ ..
”He was much more developed. I think the big thing of time:
o ®© . ) . .
.\ comes into it. You mentioned earlier that caveman spent most

s
'

of his /tin_le trapping éni;nals. He had. to, because that's how
N . ) ¢ . N \ \

he lived . . . he didn't want to die . . . Well he couldn't

<,

' f,}\ink ahead. How could 'you think ahead when you're not sure
you are going to eat something tomorrow? That's very vital.
But the Egyptians could plan . because he had grams held in

. g‘ranneries. 'He had’ animals, he had a home. He could weave

't.\

cloth. He was nmch more sophisticated «

' -

How. can you canpare him to bur present day society? To

~

your life for instance?" '/«HT‘. ‘ :

"In %Pny ways we hsven t advanced that much . . >

i <

\‘ 'l'hat's a good point, in nany ways we haven't.* .

- "Becauls it's still .. . we.still decorgte our homes and’

. we s'tiu‘ deeoi-ats oursel.vss.’bet it's not 8o much better. We
wear more becaise it's colder here . And our homes are warmer
‘h-enule ‘it“s-eo\lder here. Like, it \has a lot to do with the

‘* climte. 'ﬂ(ere they didn't wear as mnch ‘because it was warmer. "

\'

L *m -vlggtf;tield ;lia?eﬂw mde’ proqress?" i




“*wfgelféim?“

, "Sciencé. "o v . " L } .
p . ¢ . ‘ “

. "Tect(nology. . ' - . ' C e

‘' "In sciencg and technology, we-‘have.' I would say that our . -

- . mediciné is ahead of Egyptiap {nan‘s medicine. Y would say our o

- N -

o~ '~ enéixi‘eering is ahead of Egyg'i;iah man';."' - " v

~ "Ourlarchite.c@:t:re‘,?” ‘ : . - - o S
. . "They were pretty inventive." Lt - ~‘ o " \. . ,

. " “our plumbing maybe(."*‘ ¢ - v - . .-

- i , “ 7/ [

*Our dentistry, I hope, is_ahead of Egthian mai_n's. Tech- .

nology, our way of weaving cloth and our way of géckaging food,

iy

v
-

our asaembly/plants "

[

. "Our time-saving devices - but they had time » \

."Yeah, our way of making things out of what the sgypti;nl

ate straight. They.. didn' t need vitamin pilla, ,becausc the .

o pant
t

s 1,
H s A

¢

e

] ' grain was v;hole grain. But, yeah c . in technology but as )

, humans, I wonder how far we have deve].oped ' i -~

“In some ways we deteriorated, ‘because let's ‘say tbay \

o . always had enough exercise. They alwaya !ialked atound beclm

o -

they didn't have cars, t:hey didn t havo trains. And now that:—

-we have a11 thase thinga .that ha].ped us ‘move- around,

Liko I dcn't.

bod:.ea, phys:.cally, are :!.n a much

m,‘l ,

AW

think that we céuld last as . . ;' |

"

"No we are aeterioréting. onr b




!:'ai:ing from too much fat in food. Our muscles are deterio- , o 3

°

‘ rating from lack of exercise.” ‘ : o -
s v
ii o "'Also ;5ﬁr'mihds because . of too much TV / . &
: ~ _ "'Right, our minds, becausg’ we are not stin;uiatéd to ;‘ea'liy _ v
NI create and use our brain cells.®

. . . with the Bgyptians the kids, like, they would learn

. and help their. parents and they really learned that way. "

. -

*"And thay learned . crafts. They'd work with the father

until they J:eamed what his trade was.” . N " ‘
- ' "And also, really, whéteirer they needed they had to invent ,
© = 80 ‘their lninds were always working, But for us, like, we '
) really have everything we need it's already there and we Just: - 2
i roach out . . '.Q and bny it e .
L "Right.: All wa need is mcney. ,,'nxa‘t' is a very int)ere'stil.xig B &
poter :

CoT *"Ahotheanimla. . .";\ ‘\f - L : o
S~ W, did ugyytian man have money?" . ‘
L . dou'e think so,* o T ﬁ
C 'mu he must bave. How aid he trade? . . .* h K i
: ¥ ,-n: hin't mey. it uas ttadi.ng . ‘ L " a

3 "ilyha it was ttading baads or Jml,n or something S

S

it up but I

whether.it was




»
e
X Aove

". . . which . . . sorry." - . ' P \ %
‘ e oo (= o ‘ B
" “Another thing with us, is that they tamed the animals like - .
t \ \ \ ' -

the antelope.‘ Nowadays the -’antelopes' are '-becaniné extinct

because we just himt them down. While they tamed them and,-

ﬁerded them and used them. 'So_ the anin;als weren't in ax;y oL
danger of beconmg extmct because the Egyptians. were control’-‘ -
1mgtheherdsveryweu- o - "'\ K '."
l =T don't know which greup of peop]’.e . . but they had o %
discs out ‘of clay with holes in them and they strung them . N
around ‘their n}ck.. U ,‘ - S R ;‘;
“Was that their money?* | | '\ o0 e *, ,%
“Yes . . .° T ' | Ju

*Y think-those were . . . no I think this waS‘part of_;hg~__-_ ) é

Persian and also Etruscan culture. . I don t recall the Egyptians i
/ s :f:h
using clay discs as money until after the Romans. I know the S g
' ’ ' > . ;
Bgyptians had coins. Before the Romans . . . I don'‘t know, -, AN
I really would have to lock that up. So let's, conclude, what e
c&nclugicns can you come to? How can we: sew it-a.ll/ up ‘and can- fﬁ >
clude?” ~ Lo LT “ Co o “
. . N e ° :i'.}’{f
“Well the Egyptians were vety'nuch_mon_e advanced 'thkn, YL sk

s

Paleolithic Man and ... . I don‘'t know how much more advanced

we are:.“ - in some respocts we are and 111 acu ott&ar rqspaétl 53

' » Coae i .' - "“ ;
definitaly not." : R D S AR A

1
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COPY OF ART COMMITTER REPORTFOR 1973
e &4 .

]

¢

¢ o
ﬁl - ‘:: A -
s ML R v,

o
i

“ v,
3 oy 8
$X NI
L ., ~ PR AR TR
AT ST e e e L U S
g N i S PSRy
4 ) v ) o8 {5 o
", i * W, Aq




T R

3 " : ' N T IS SRR WY
~ * ¥ B N .7 TR

. 1 Iy . - L .
[T - '
. N ¢ M
A
. i ‘
\ <
bl s
. “ - .
. A r -
.
’ \ . P ’
. .
. . i .
o . .
‘ , -
' - ‘ . 4 N . . Y
' . . ., N - . —
. ' . . . - B e T ‘. N >
. ) 7 . . < R R
a ) . . ¥ B . . v
N r @ . » 8o . ‘s —
' A N - - ‘ 7 . »
. N < N u . .
. [ ] - e . - ’ - ..
’ . ] ! .~ o . S,
¢ A ’ . ' - RS . - . R . .
‘ - I, . o ’ ]
] [l . N . 1 - »
. ' 14 . . . - 1
\ A ) N M . ‘. . . ’ . . - .
! ., ! - 0 v * . . y . hd v
4 . ' .
. - - FINAL REPORT . o
| . N e ] . ‘ ) .,
. . N
B - T f L Co-
<
. . . * f \ .
- ] " D N R >
v .
. R ., . N
v . . . '

N
.
Ve

®

L4
.
-
»
~
¥
e
-
.
ens
ST b

;,f't,

~
N
.

.

.
%
- +

.

o
AT

L

4 [4 , s o
| ~ . ‘ . ° N " } ' ' 4 A

. i.' ~ . - . - -

4

.
.
/
.
|
5

K}

.
’
.
.
-
R
o

. P - . . hd ‘- ' ., \ . . . ,o{ h: ‘;‘-
‘ . The terms of reference of-this committee are: e L

-

4 To make recommendations regarding the implementation . . .-
b ‘ of the new programmes that have been authorized by, - = . -~
the Department of Education. : .

' Members: Listedra],phabqtj.callly. chaiman mw mmtiﬁd

L . *  Mrs. Budrey M. Beajamin Meadowbrook: School - © - L

R S Mrs. Evelyn E. Bloom, Iachine High School =~ L
. : ) * Mrs. Hannah'Hyams,_ 'West Hill: High gchool - R
‘ .+ * Mrs. Ann Peterson, P.85.B.G.M. - ‘Chairmen . .
oo e T Mr. John Russell, Hampstead School . . - # o
g . e Miss Doris G. Welhau Hount Royal i!ig‘h. khool. IR
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ro . smrmmm OF PHILOSOPHY AND OBJECTIVES

.Y Good educatign must develop .’Jnagmative, sensitive,

. inventive people, confident in their ability to contribute
T actively to their society. Visual communication and expression

©, .. must continue as an enduring statement of Man's culture.
5 , .ot

e e -

and spiritual personality, and presents a graphic record of
. the emotiomal and.intellectual health of the age.

' An-‘educator, Ewald B, Nyquist, President of the Univer-

,g,itly -of the State of New York and Commissicner of Educatian

. New York State, ewhasizes the need for Art Educatiom in the

';"following vay. |\ v

«"‘s’ - . 3

- "The purpose of education is not only to teach students

v

how to earn a living but also hoy to prepare them to live a

Las t}xe only lasting satisfactions

*The visual arts, with their‘special emphasis on aesthe-

tic appreciation, their capacity for drawing on creative -

the student. Individual problem-solving, critical'examinat

g ‘ The Art produced by an era is a measure of its social 4

. life -—- a creative, sensitive, ‘Hane life --- a life in‘which.
ar® truth, beauty, and goodness.*®

i talents, and their special requirement of ind:.v:xd\:al perfornanc'é i
;. contribute substantially to the genéral “inteliectual growth of .

and

of

ion

** ' and analysis, and intuitive thinking, making value judgments
--- all of these are inherent in the visual arts. Done well,

a _priori&iu.

all areas. ot louminq

/

. versity of treal sociclogy professor, mrcel Rioux. The
of ‘specialis

10! Eduohtim _Today, however, in many cases in our schools,

P commission recomended expanded teaching of the arts, the hiring
v and the cantrol in the field by tha Department

‘time devoted to the toaching of the arts at

e the visual arts ahould rank high dn the curricular 1adder of

. only a!i educatim that includes the Arts can ensure a

growing of the senses alcng with the training of the intellect.
Development of the powers of invention and imagination must be :
Pl deemed  to ba as important as memory traihing and fact accumu- i
S lation. Indeed, creative training u essential to the organi- o
S¥L 'zation and. utrﬁctnring of ‘ideas an7.to inventive thmkm in :

b
A 1969 a Cw-iuiar of uiry in!o the Teaching of
the Arts in Quebec- was set up by the government, headed by Uni-

the =~ -




o On Thursday, March 16,.1973, The Montreal Star published
' an article of the report and rec ndajions on the Arts
.released by the Superior Council of Edwcation.

*
)

it reads: - : : oo :
. ° 2 :" 7/ : ’ , N ) -

THE MONTREAL STAR, THURSDAY, MARCH 16, 1972
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. "M ' Prom kindergarten to university oo N
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. - ARTS STUDIES URGED FOR ALL BUPTLS

. a1l schoolch ldren in Quebec should hegin to study the .
Y arts in the first few years of elementary school, the Superior
council of Education recomnended in a répdrt released yqateraayl

o . .
® The- teaching of the arta should no longer be considered- c
a luxury for ‘the elite few, the council said. On the contrary,- t
it should be the source of creativity and inspiratiom for all’ - . -
children. , - : B . ‘
o The report forwarded to Education Minister Francois =~ |, +°
- Cloutier, urges the department of education to -start actively '
co+ordinating the teaching of the arts from kindergarton to
university. -

It suggests the department work closely with the depart- ot

-ment of cultural affairs to ensure that schoolchildren get the ;

. widest possible exposure to music, plaatic art:a dancing and
dramatics. .

The report deplored the acute lack of qualified teuchara
, in these areas and called upon the universities to increase and
H upgrade teacher training courses for. specia:list- in the field.

The council's repm:t was written u _a fououn-up tothe .
1969 report of the Commission of Enquiry “into the Teaching of |
the Arts in Quebec, headed by University of Montreéal sociology
professor Marcel Rioux. The commission recommendsd expanded -
" teaching of the arts, the ‘hiring of more :pociaubt& and dcpart
ment of educatim control in the "field L - -

.‘Ll.

Ve

The Superior council ropart noted that, . in"'rcm'
the amount of school time dovoted to bho t;u‘lcbiny
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B tightgned admiriistrative rules ahd regulatxons fraﬁ -the depart-
‘pent of gducation. ‘ ) ) U

. , o
- The rcouncil ‘said it felt many of ‘the Rioux report's Y s
SOV progoaals were too optimist:.c and unrealistig. The council® g
T - suggested for the elementary level éne hour of music a week :
., -~ and one.hour t‘or the teaching of plastic arts. ' oo
e, - . . ‘ . ,
. U < urgpd schools to make art workshops accessible to :
y students after regular class hours. Increased use of materials

such as posters and illustrations was also recommended, .
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- . 'Tha’ council reccnlnended that the Montreal and Quebec‘
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.‘conservatories of qxusic be incorporated into the eXJ.Btlnq edu- .

L catimal structures of the province. . . - :
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SR € To this end we will attempt to identify the curremt - . )
) ‘. problm in the teaching of Art 1n our schoola and suggest R
- recnmendatims for improvement. . ] 4

. - -

‘.l‘he t‘o:l.lowing pag‘ea of the report outli.ne the progranmes in

"pPlastic Arts as authorized by the Department of Education and -
'~ as offered and applied by the Protestant. School Board of . ,
L Gmtor nmt:eal at the high school level. a &
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An interim repou':t pert:ainihg to the elementary schools has. i

alradyheenlubmittod. 3 - ’ f I S
T . ’ ’ ’ ' ‘:' ;

L s . LI



t

and/or VIEI are tequired to take two hundred minutes of Art per veek, . R

’

. - PLASTIC ARTS, CURRICULUM FOR SECONDARY SCHOOLS
The follow:.ng programmes are authorized . by the Department of Educatiom. ° . o
(Please see enclosure - PI.ASTIC AR’ES NO. -16~-3081) o - e

b D

- ! .
Q . - ] ) -

PROGRAMME I ' ’ ' D ’ y:
Art ‘11 and Art 2l are compulsoty All students of grades vit, -

/s

mocnmm IX ' N . '

Art 31 41 ahd 51 are options. Art 31 is a full-year coursge and
‘is a prerequisite for Art 41; Art 4l is a full-year course and 1s a pretequisi.te
, for Art 51; Art 51- is a full-year tourse’ as vell. :
Art 41 and Art 51 carry two)credits each towards the Secondary v Y
Certifiéate.- A student might opt Art for two years (Art 31 and 41) and write
a Secondary V Certificate exsmination im Art (A‘l."tl&l) for tvo credits; or he .
might opt Art, for three years (Art 31, 41 and 51) and write two Secondary V . i
Certificate examinations .in Art. (Art 41 and 51) for fout creditcs. . o
/ | . , . y
PROGRAMME ITT ’

Art 32, 42 and 52 are optim Att 32 is a full-year course and
ts a prerequisite for Art 42. Art 42 is. also a fuli-year course and is a
prerequisite for Art 52. Art 52 is a full-year course. '

: Art 42 and 52 carry two credits each towards the Secondary V
Certificate. A student might opt Mass Media (Axrt 32 and 42) Yor tvo years and -
urite a Secondary ¥V Certificate exanination in Art (Art 42) for tvo crz:lic..
or he might opt Mass Média for three year (Art.32;42 and 52) and write two
Secondary V Certificate examinstions in Art (Art 42 and 52) for four credits.
In fact, a student might write four high school: leaving ‘exsminations in Art
(Art- 41,51,42 and 52) ‘and teceive eight credits tmrd: the' Secondtry v. '
Certificate,

The Art ptogra-es (X, 1I, and IIX) consht: of ntudio vork, arts
history and art appreciation. Studio work, i.e., drawing, painting, ‘sculpture,
constructing, printing, batik, ceramics, etc., requires good modern facil.!.t!.u 'A
and equipment, and waried expendable materisls. It is recommended by the .
Department of Pducation that thirq-eight square feet of workup floor space .
per pupil be allowed as the minimm in planning an art’ foom and that a budget- :
of eight dollars per persom be allotted for art materials to ) all secondary : -"i\
students vho take art. Specifications of facilities snd equlpuent-are ublod ‘
(see enclosure from the Department. of Education) '

- Books, and visual aids, such as large repr ', tim of at wqgh ¥
of art, slides and films, are needed to carry out-a programme in Art D
histo::y and art apptecht:ion ) e o R

.,



S -ms-rmc FACILITIES AND OPPORTUNITIES FOR ART IN THE P.‘s.B;'c.M. HICH SCHOOLS.

A " COMPULSORY ART AND ART OPTIONS b
2 There £8 no compulsory Art curriculum at the high school levgl.
| _.All art courses are optional. The full programme in Art (Art 11, 21, 31, 41
" and S51) ts ‘taket over’'s two-year period: Art 11, 21 and 31 is taken in grade
o .. VIII or IX and Art 41 and 51 are taken in grade X and/or grade XI. It is t
<. " virtually impossible for this arrangement té funetion properly both in the T
teaching and the learning processes.  Art teachers cannot cope with such an .
s extensive programme over such a short period of time. They are expected to '
cover what/was initially intended to be a fdur~year course in only half the
‘time. As a result,.all L:ourses are condensed and many important projects are
g " ;" not carried-out. . Much, art history .is completely omitted and only those sections
SR of the course that prepare students for the final examinations are taught, -
4 ., Some schools are experimenting with Cycle I 4in the attempt to ’
N expoae "all students in grade VIl and!grade VIII to Art with some success.
.  However, in most of the schools it is an option and as a result most of our
o students go though high school having had mno Art at all. - c
| T « .o Because Art is an‘option at Teacher training colleges as well,
. many student teachers who eventually become teachers of elementary schools
have’ to teach a subject in which they have never had formal training, <
. | In some ‘achools the guidance department 1§ not well informed about
, . art accreditation and thus "discourages many talénted young people from' taking -
y ~Art, Many .students who cannot: cppe ulth academic courses are encouraged to
- ta Art. ~
. . Today with the ever 1ncreasing emphasis on French and the
prerequisite packages in science and mathematics we are making.it ext’remely
K : difficult 1f mot impossible, for atudents to elect subjecta subh as Art and
N . ... Music. . g .
e, . For example, Uagar High School in the past had enjoyed an
accelerated .art programme for many years. Sixty to ninety students in junior
grades chose Art.as an elective. Today out of 181 students in grade VIII
_ mot one elected the art option and out of 117 students in grade IXwonly 19
chose Art for next year. e same trend {8 occuring in othér high schools.
pﬁmsrms . d -
- Prerequisites are disregarded by. moat schools. Some students vho
have had no Art previously are placed in the final year of the Art programme.
This often causes much difficulty for the €eacher. For the benefit of thes
o ° ' stulents, the ‘Art teacher must. itatt‘yith programme 1 (Art 1l and 21)'in orfer
%# ' to cover the basic elements of design as preparatory ‘exercises and cover )
Yer % -much history and art lppreciltion before procceding vith ‘the actual Art . .
TR curriculm of that grade, ‘*M 5
ow Hass Media, Art 32, vas offered to scudents at Dum;.on High School
GFs i . - onam. upqri-mﬂl. Basis. Againmo set rules were f/uowed vith i-egard to .
Bs: . .  prerequisites.. However, Art 32 vas established as a‘full-year course’as ° L E
%' , -specified by the Department of Education. This year Art 42 {s gi.veh as a L
S - full-year courge as vell. ‘ :

PN




TIMETABLING AND STACKINQ OF PERIODS

" Eighteen of our twenty high schools have adoptgd a tvo-day cycle
- f6rm of time tabling. In a two-day cycle there are seven periods in a day,
- each of forty-five minutes duration. An extra period was added to the original
. time table in .order that nstgdents might be able to take a'cultural subject
or an interest course. In due time th%s extra period wvas taken over by the

-,

packaged academit subjects.

A Yorty-five minute Art period is chaotic. Time and art ‘materials
are wasted in thé preparation and in the tidying up during each pe fod. Little
creative Art is done during the remaining time, cbecauge students ¢ nnot get
deeply myol,{ed ‘fn their vork 'since their enthusiasm and creative-efforts are
constantly interrupted. 'Last year a great effort was uq‘e to stack art periods.
Howéver, it was not possible: to do this in all schools“and at all levela.

Six schools still have no stacked periods and many clasdes in all schools are’
still unstacked. ° . (

. Predictions for next -yeay are not encouraging. A school which
was one of the first in our sytem to stack art periods, will have thul
upstacked next year. / . w ,

TEACHER'S QUALIFICATIONS

. The High sch 031 art prograsmes are taught nostly by art specialists.
In some schools where there is a need for a part-time drt tepcher, a teacher
with some art background and/or with an interest inwrt teaches one or more
extra j\mior ¢1asses under the supervision of the art specialist.

TFACHER' S HORRLOAD ' .

‘l‘hete is a disparity in the work load assigued to art teachers of
the Protestant School Board of Gragter Montreal as compared with the work
load of their Catholic colleagmadg~ ; Most of our teachers carry the load of 27 .
periods per yeek and some have homeroom duties as well, whereas ‘the Catholic
teachers work on the average of 21.5 petiods per week vithmt: homeroom duties.
This atra:gelent allows teachers the nécessary time for preparatiom.

FACTLITLES i . '

Most art rooms are fairly well equipped. However, there still .

exist ‘some intolerable situations, relegations from the past, cramped, outmoded,

mke-dg_quarters wvith insufficiept storage space and little or, not sink facilities.

" A classroo- converted into a part-ti-e art room is not at all suitable for many

of today's art activities for a large mumber of students (approximate number

of 35 in each class). Many creative art ac ities, particularly in the

* applied artg, have been dropped, not only of the time allotment, but

also becapse of the cramped accommodation, /insufficient storage space and

non-existént area space around one small for clean up purposes. In

recent years e‘wt claurm-s have been converted into such’ t:qpotaty art ,

rooms. v

kivcrdale nlgh School 13 the only oehook with uodem Itt ftcn.iues o

and equipment: All the other nineteen schools are in need. ‘of improvement.

Many desks, which have been sround for fifteen years or more, are broken . _

,beyond repair and #ost are not suitable for the changing currigulum. =~ = .~ -
. .Equipment such as presses for es, ‘drying rack.and kilms -

for copper enamelling are needed in most of .schools and {mproved Nll

for ceramics is a must in pome, since graphics and «t.ict ﬂ,

part of the art programme. Atllenkhadal!idtachaql chcocdt

‘not. offered since there. h oo kln, - L ek
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ART HATERIALS . ' f
Since there is no special budget for Art, the amount spent on art

supplied varies from school to school. The teacher is dependent upon the

principal for the amount spent on art sGpplies, which comes out of the school's

general budget. Most teachers rece an adequate allowance, a few do not.

CONSULTATION, ' - :
: Please see Stxgetvision the earlier report (elenentaryz )

TEACHING XIDS .
L . Two years 40 two learning pachges consisting of literature,
AN tapes and slides were sent to aIl the schools in order to help teachers with
‘ the new course of study in art history The librarians of the schools made
a sincere effort to obtain books on Canadiana. Since then new films have
been added to our collection in the f{lm!library. However, because of
4 constant use, some filu, particularly the series on the ele-ents of design,
are in poor condition and are in need of replacement.
Last January the personnel at the Instructional Materials Centre
conducted a workshop for the art teaclers and since then many teachers have
/ usﬁa“zl‘ne facilities to make their }am teaching aids.

. MUSEUM VISITS' D
The study of art appreciation and art histoty has become a very 3

important part of the art curriculum in the new coprse. It now represents
50% of the Secondary V Certificate mark. The ability to récognize and analyze
worksof art is vital to pass the Secondary V Certificate exmmination.
. Teachers must' rely on library books, slides and films toteach this part of the
course and, while books, slides and films are helpful, they cannot replace the j
real thing - original works of art. - '
. The Montreal Museum of Fine Arts, and the Contemporary Museum of
Fine Arts have offarad ‘guided Tours to our studemts, who enjoyed gnd found them
extremely helpful. ' However, there are problems involved in visiting the
- museums. The following are some identified problems: .
. 1. Chartered busses hired for field trips are costly.
L 2. Many students canmnot afford to pay for their transportation. S
c . 3. Visits to maseums during s 1»'“'“" present complications in: schedules. ¥
C 4. MNany teachers find it difficult’to get a substitute teacher to sit -
* -+ with the regular art chué@\,/ { ' '

mnmnat IN ART -
L In past the High School Leaving Examination in Art has been

gtucly cricicind. Equating the allotment of marks for theoretical and *
» practical work on“x fifry-fifty basis is one of the most disturbing aspects
to teachers. Teachers feel that studio work should be worth more than the
AT ttén part of. the exsmination. They also feel that all studio work that is .
S a'm: to the Department of Education shoild be returned to the students after :
it had been checked. The teacher's assessment of the year's work should not
... ‘be based on only thres pisces of work, done by the student, but on all of the
m!m‘o mk ahd progress during the entire year. Most important of all the
i‘tql.elnta t!ut thctn should not be a fo:nl examination in Art in June.
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A _PROPOSAL FOR A FINE ARTS HIGH SCHOOL \

Two committees, Music and Art havé been working on a proposal
for a future Fine Arts High School under the Protestant ool rd ‘of
Greater Montreal. The art teachers' proposal is appended -to this report. -
(Please see .enclosure.) ‘ . 7 . - .

-~ . “ 3 - .

RECOMMENDATIONS ~ \

That “Programme I (Art 11 and 21) be compulsory in all high schools and
that students be required to take 200 ninutes of Art per week in grade
VII and/or grade VIII.

That in future all options in Programmes II and III become fnll-}e'ar
courses as outlined in the curriculum guide for secondary schools printed
by the Department: of Education (document ml-ber 16-308+A) )

That consideration be given to the teaching of the Mass Media course

in other high schools.

That at least Art 31 be established as a prerequisite to Art 41 or Art 51
and that Art 32 be a preréquisite to Art 42 andfor Art 52.

That the guidance department of all schools became well informed about
art accreditation and that they encourage the tnlented at:udents to take
the art optionm. .
That all art periods be stacked at senior level and vhere posaible at
junior level. B N
That all Art, regular and interest courses, be tmsht by well qualified -
personnel . N

That cramped, outdated, made-do quarters with insuffidient storage space .
and little or not sink facilities be converted into well equipped art
rooms as soon as possible. s ‘O

That equipment auch as pteues fot graphics, drying racks and ldlns for
copper enamelling and an assortment of tools be pntc&led for the art

classes presently in need of this equipment. :

That teachers, not be forced to take on wmore ltudentn than thci.r axt tom
can accommodate (i.e., 38 square feet of working floor space per student,)

That an art budget be set aside in the amount of eight dollars or wore pdt :
student’ for the purchase of art materials and that the mt. be i.neuud
according to the rise :lltj:he cost of the mllu.

That the damaged films oy the elaenu of du;.n and otlutl h mlled
by new ones.

]




{ o

13. That each year large reproductions of great paintings be purchased by,
. every school and that they be exhibited at strategic points from time
‘to time, .
./ 14, That all students be given the opportunity of “guided Tours at the
- Hontreal Museum of Fine Arts and the Contemporary Museum of Fine Arts. .

- 185, .,‘rhat: profeasional artists be invited to lecture and to exhibit thtr
works of art in all schools.

16. That field trips to the museums be suindized by the Board. . .

A 17. That students be exempt from regula‘r classes when museum vigits are
o : ‘scheduled.

¥ . 18. ‘tﬁat substitute teachers be enployed for regular art classes when a field
trip is organized.

19. That the final mark for the high school leaving examination be proportioned
as follows: years studio work to be worth 70% of the total mark and that
the final written examination ‘be worth 301. '

1S

.

20. That the teachers’ assessment of students work be based on the years
progress and not on three pieces of work submitted at’the end of the year.

21. j!‘hat in the near future Yormal examinations in.Art, be eliminated and
that .tudent's marks be based on their years achievement and progress. .

22. That serious consideration be given to the proposal submitted by the
Music and the Art Committees for a Fine Arts High School under the
= Protestant.School Board of Greater Montreal. .
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* . APPENDIX III _ . .

The GAZETTE, Montreal, March 11, 1974. - e
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. 1Law enforcement ineffective - , .

AMRRICAN GRAFFITI: UNDERGROUND ART FORM

o
L

s 1
' by Duart Farquharson ;

- NEW YORK - It's a, lot less repetitive than "Kilroy was

* here,” the mindless scrawling of the 1940's.

1
»

‘But inside and outside the traiis of the New York sub-

. ’ N

vuy nysteu i.t's a thousand times more pervaaive. :

- Grafl"iti scholars claim the latest subway wr:.tlng "pheno-

* menon is giving their apacj.ality a bad naie. ‘ .

s

ToNe &
ey.-.htttering conoctim of nicknamas and numbers in wild

i

But if there’ s not.hing witty or provocative about the

.t ¢ i



denoumcing the description: “popiart.*™

e

.But new laws, tougher judges and millians of dollars ,
h;nre failed‘\ to wash it away. | )

eraff‘iti defenders call it the first ar,Z barn in the
slums. o ~

Thousands of teenage kids, black and wlute and brown, .
boys and girls, steal into the dark and dangerous subway yards
"each nighj: with their spray paint cans and magic marker_s seek-:
ing adventurc‘;-. and immortality. |

° There are cops to run a\eay frcm, deadly  third rails ‘to
step over, and subuay cars geen by most of Jthe giant city every
day to provide a medium for the message of personal fame.

All it takes is a name or nickname, followed by the
number of the street for identification. The greater tHe nuiber

|

-

appears, the greater the fame.
_ The afternoon after the night's work the kids iay d;u;
on a subuay platfou and play "race." Each one counts his own
sxgmtnren on the cars that pass and the first ane to add wp .
t\mty w.mq ‘ | &\/
A-cng the subway vritars with artiltic potential :lndi-

J

vidml styles hive e-dmged = e Lo

cqnective effort Yo S ','- f .";‘J};f.‘. Sl



ice-‘-crea‘m cones, embelhsh names which may f£ill the whole side

S of a car. . - ' o h i : ;
] - The talented have’ banded together. ""Soul Artists," ' -
for instance, until recently was a 50-member group with printed (f‘

- business cards and .meetings every Friday. ‘It claim da 'wai,ting

' list of 150 kids. ' : |
¥ - - Q .
s At meetings in Riverside park, according to l6-year-old

e ' "Ali,'” membe;:s from different parts of New York would plan col-

1ective.campaigns and tell stories of escape from transit

policemen. ' ‘ r

Unfoa:t\mately; “Ali" was engaged in.a collective paint- . 4:{;

LS

.t
4wt 7

P AN

ing project last fall whqn the subway train suddenly started.

-A spark ignited the 25 . cans of spray .paint and flames put Ali

in hospital for skin grafts. The "S.A." group later disbandedff

H

Danger lurks

A}

There have been a number of t:iragic events recently.

|

One of the kida who liked to prwe his machismo by working from

the top of a apeeding train was beheaded Anather was killed
]

when he stepped. on the third rail. ' ,

s

' But the subway qraffiti crage continues desp:.t:e a 1aw

~ making it illegal to carry an open paint. spray can and t:ougher .

»

:worda !ron :)udgu. L S T

'l'hul "IbG“ nuter ‘of Graffiti usuauy seen in green
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APPENDIX IV

+
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The GAZETTE, Montreal, Tues., March 26, 1974
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- LOW smms FOR GRADIATES "
QUEBEC - (CP) - More than half the 1972 graduates of Quebec .
Jum.or colleges and hlgh schools held jois paying less than

$110. weekly in January 1973, says a Quebec department of edu~ s -

iy

cation stuciy released yesterday. . o

~ R
IRIPLISCRE I 3

The first part of the two-stage atndy qhows 27 per cent

13

JER.N

of graduates of junior college general courses earned more than

o
.
kTSI

B
." x

L s
R AT
3 4@5&4}

$110 weekly, while 44 per cent of the aame group earned $90 oxr .

14

¥
4
-

less.

i
¢

i g

vy

only nine per cent of high school graduates earned more

9
B i,

- ' ~
than $110 weekly, while 40 per cent were making less than $70
\ "

at -that time, )

For}:y-nirie per cent of profes'sional course gréduatu’_
earned more than $.110 weekly while only nine per cent of these

earned $90 or less. , S « )

.

Ten pe:r;' cent of high achéél graduatea wi{th diplomas

earned $110-or more weekly at the time the study was madse, the

B

réport shows. '

The study is 1ooking into graduates' ccnplaintt that

school training is insufficient prcpax:at:lon tor t:he labow:
Market.



