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ABSTRACT : L
* . ‘ \ ~ . ~ \
TRAINING WOMEN FOR NON-TRADITIONAL OCCUPATIONS | »

!

/ ‘

Karen De Pauw
“. v

S

_This study,is concerned with examining the types of
cpsycholoéigal and pracfical barriers which women are
likely to encounter in'the procésg‘ofwimplea;nting a

non-traditional type of caréer cho;ceJ

In keép;ng with ?his‘aim, the study is divi%Fd ipto \
three parts. In Bart 1, psychological‘barriers are
' examined. Three hypothese*are put foreward: Hypothesié
(1) that’wémen in non-traditional training programs
score signifidaﬂtly higher on a measuremeﬁt of career
maturity, hypothesis (2) ‘that this same group score higher

on a measurement of self concept and,hypothesis (3) that

they score higher on a measurement of attitudes towards

t
women's role in society.

3

Three scales were involved in teséing these hypo-

theses: The Career Maturity Inventory(CMI), the Texas Social

Social Behavior Inventory(TSBI) and the Attitude Towards Women

Scale(AWS) .An analysis of covariance was performed involvipg

two groups from three community colleges in the Toronto

‘region. One group was composed of female students enrol-.

led in Secretarial Sciences programs and the other of students

enrolled in Technical progfams(n=38 respectively).. The results

L |

JUET ISR V. T

FY ST " P R . .
i e et SR, R 2o -




LS

choice of a non-traditional career choice. N

- INTO (Introductién to Non-Traditional Occupations) students

- to follow a pre-skills course to change attitudes towards "

~and 3) that a follow up 9f female jf;duates be undeftaken.

P

of thé_énalysis revealad that hypotﬁesislll) was accepted
and hypothéses (2) and (3) .rejected. The implication was

drawn that lack of de:egr maturity may'mitigate against the
-

Part 11 investigates the practical barriers ‘to choice 2.

of noh—traditional'ﬁ?bes of training programs. A survey of

was condhcted(n=20). Earriefs were identified as lack of g .{f T
financial support, ch{ld care and counseling services. Nega- *
tive attitudes for fellow students, instructors and prospec- |

tive employers were seen to constitute a fourth barrier.

.

Part 111 makes recommendations based on the tw/o,‘pre‘L

'

ceding parts. It is suggested that: 1) women be encouraged

.

L4

self and work 2) that exiiégng support services be examined

It is also suggested that societal views towards women in

!
* ’

non-traditional, occupations must be changed so that once women

‘are prépared to enter non-traditional work, society wii\\be

prepared to accept them. . B
£ A
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INTRODUCTION I \

The Proﬁlem: Changes in Women's Role | -~
[ : ?

. Changing perceptions of the role women play in.society
have been brought about through the interaction of a large
number of)féctors. Techndlogy has. played a central role “with-
in the change process. For instance, “househéld technology”
has relieved women of mahy time-consuming, household chores.

LY
Medical technology has been responsible Por the introduc-

tion of the contraceptive pill and the prolonging of human® .

e life. These latter two developments have been of primary

CT S S iy e g

importance for they have allowed women to plan their child-

-

bearing years in advance and to extend the number of years

devoted to outside work. At the same time, the need for

bo e aw

chandge has begun to be reflected in public policies, for in-

stance in the recognition by the government of the value of

education for women.

A e T Lo

Thése are but a few of the changes which have inter-

it L

acted to bring about the increasing participation rates of
women in the labour force. Table 1 illustrates this increase. -4

It can be expected, however, that as participation rates }

rise, conflicts between traditional and modern views of women's

hE ro%g/will also increase. Difficulties can also be expected to .

\

arise as a result of women having to mesh roles of wife, mother

’ and worker.

”,
v
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N C TABLE 1 -
Participation Rates by Sex, Canada
- Labour Force
Sex Participation

9 Number % Distribution. %
’ [

11967 '000 N ;
Women 2,354 30.9 °
Men © 5,277 ‘ 69.1
Total . 71,635 . 100.0
1977 - ' @ . " "
Women ' 4,002 37,3
Men , 6,594 62.1
Total 10,616 . 100.0

Source: Women's Bureau, 1978, Table 1b
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It is not the purpose of this research to argue whether
or not changes in female roles is best for society. The |
fact is thag women have taken on new roles. The discussion,
therefore, should center on ways of helping baqth womﬁn and
society to adapt to these new roles. a

Opening up tﬁe range of alternative work roles does not
imply that all women:should seek é;réers outside the honme
As Schlossberg(1974) remarks, "The goal is to develop human
beings who are free to act in ways appropri&te to their
interests and values, not to their sex" (p.137-139). It is the
purpase of this study to examiné which barriers may stand in
the way of a non—tr@ditional’type of caregr choice aqg td
sﬁggest'ways\by which such barriers may be overcome.

Research over the past %ew decades has lent credence to
the belief that oumtpre§ent division of labor by sex is not
necessarily\“naturalf or immq%able. As éarly as‘the‘l940'sf
Margaret Mead (1949) observed that the sex role behavior of .

three primitive tribes.varied according to the way in which

each culture defined the ideal roles of men and women.

A

Holter (1970) furthered this observdtion by tying sex role
differentiation, in modern society 4o social structure. Task

and behavior differectiation is, she claims, a universal

phenomena. However, 'there is no cross.cultural consensus

with regards to what is deemed appropriate behavior. Sex stereo-

typing is the prodhct of the division of labour which has been
found to be of greatest efficiency in our social and economic

system.

d
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-Functionalists argue that role'differentiation does

A Y ‘ ‘.' ¢

B

increase the efficiency of gotal perfo;mance. " However, as
\

Holter p01n€§ out,

sex role differentiation,

may also decrease efficiency to d
the extent that it dlmlnlshes sub-
stitutability among role ;ncumbents
wigh different tyﬁes of special-
ized training, increases status ip-

‘cbngruities, diminishes the number A

of conditions under which the capa- ‘
citigs of some people can be used,

. and undermines the bdsis of commun-
3 ication and identificagion within the
system " {p.21). "

/ . -
In the 1anguage of exchange theory, the benefits of

differentiation must. be sufficient to keep motivating the

_ exchange.

liberties in return for economic security.

conditions

guarantee of security. Hence, both women and men are begin-

In the past, for instance, women gave up cegtain/
However, changing

have resulted in marriage no longer being any

ning to look for alternatives to traditional sex role defini-

tions.

<

.+Occupational Choice

Most people would. agree that women have benefited from

created new pressures. Whereas in the past sex roles were:

[y

iegarded as a given and unalterable fact life, these roles

s

34

technological dinnovations. However, these 1nnovatlons have also

1
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are being questioned. The result is that there are more al-
. v '
ternatives to consider; more choices to be made. Deciding

from among the choices can be a bewildering experience,

*

particularly for those who never envisaged change. This

’

is'particulhrly true in the case of womeﬁ. As Angrist and
Almguist (1976)_state, women make a '‘choice o% a life style‘and
not merely df an occﬁpationu They must decide’ whether orvnot
they will marry, whether or not to havé children, whether to
séek a career and what type of career will best suitltheir

needs. Some writers have called this choice process as the

"contingency approach” (Ginzberg, 1966; Angrist and Almﬁuist,

1976) This means that women must,

'( - "mesh thﬁir multiple intgrests in

terms of, the largeg societal ex- .
pectationé for-womeﬁ. Thus women
adopt a contingency orientation: ' «. o
they are indecisive, vaéué, weighing
out alternatives, stalling for «
time.. In other words, ditréct com-
-mitments to advariced eguéation and

’ : . work are avoided as long as feasible.
The avoidarfte of firm plans may simply '

" reflect the desire for marital pros-

pects- totake shape before rather than

after other plans " (p.80).

) -

Theories occupational - choice are of two main types.

There are those which see occupational choice from a structu--

ral standpoint. That is, these theories place occupations -
Vs .

within some conceptual framework and see how various charac-

teristics of the individual fit within'thié framework. .The other..
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group of theorists see choice from a developmental perspective,

that is, they focus on an individual's experiences and decisions

‘made tﬁoughouﬁ d lifetime and. then relate these to career choice..

st ' ‘l
Most researchers now agree that these theories are 1nade-

vq;gte in describing how women arrive at a career choice

(Osipow, 1973; Vetter, 1973; Walsh, 1973). ﬁecqgfg of this, :
some researchers‘such as Super“(}957), Psatha§/kl968) and
Zytowski (1969) have attempted‘to structure a develoémen%al
framework within which to place women s career choice process.
These\kheorles, however, are mostly descriptive and give 1lit-
Stle evidence of what extefnal factors influence women's

career choice.

Oy

With the aim of providing a ggffrigﬂroﬁrjate framework

.

within which +the choice process may be studied, the present
. . 3

investigator has identified three major determinants to choice.
These are 1) personélity 2) proximate/practical constraints
and 3) socialization. Of these, only the latter two are

amenable to chagge through educational- intervention and are

. the *‘concern of the present study. '

' ‘, 4
. . /

Traditional and Non-Traditional Occupations

’

Merton describes non-traditional occupations as "those
in which a majority, é in them are of one sex and when there is
a normative expectation that this is as it should be "( Merton

cited in Schreiber, 1979,p.15). - Majority is’ taken to mean

\

J K
f ‘
N = . '
« . B
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that there are more men or women in an occupation than could 0

?

be expected according tp the ratio of men to women in the ' .

labour force.

4 Even for those women who have discovered interests or

aptitudes in non-traditional occupations, the “contingency

x

approach" still makes the choice of such occupations unreal-

. istic. This approachH will generally rule out most non-trad-

i

o

‘itional occupations, including those -described as blue
collar work. These\pccupations formally require lengthy

‘ periods of traininj as\yell as a certain degree of commit-

ment and stability on tﬁe part of the workers. Adding to this
N

the fact that skiiled labour is considered to be "masculine"

in nature, it is 1ittf£ wondefﬁthat women are more than a little

reluctant to enter these occupations. ,
Table 2 illustrates the number of women in ée;tain oc-

cupations of 'a non-traditional type over‘a ten year period.
There is an indication that woﬁen are ﬁow beginniﬁg to

enter the skilled trades in_g&eater numbers. Hedges and

'

‘Bemis(1974) report that in 1974, the participation rates‘of
women rose to 5%. Furthermore, in 1978, 12% of students

¢ enrolled‘in trade schdols were women (Hedges(énd Bemis cited

~in Fafmer, 1978,p,£3).

Incré;sing the numbefs of women in skilied non-traditional |
occupations ié not siﬁple a g@estion of ggqality. Woﬁzn

~

Pl

i ¥  are in particular need of finding well salaried occupations.

According to a government official,abodt half of all families

n

headed by women are below the poverty line (Alexander, 1979,p.9).

[l R e
2
.
L J

< pale

Y AL g e i e AW ¥

L S




v

TABLE 2

Women's Participation in Trades

-

4

Skilled Trades | . * Percent of Women
. Participation . .
| - 960 1870 /,
| Aircraft Mechanic 1.5. ‘2.9
" . Auto Mechanic .4 1.4
| - Blacksmith ! .5 . 2.4
i \
M Boilermaker .2 ’ o 1.3 0 ) i
“ .
Cabinetmaker 1.3 ?.1‘ i i
. Carpenter .4 1.3 j l
Dental Laboratory Technician 4.3 \ 22.7
Electrician , . 7 1.8 i
Machinist ‘ - 1.3 3.1 ’
Metal Rollers and Finishers 4.2 oL 6.4
Metal Tool and Die Setter .6 o 2.6
Painter ' 1.9 4.1
Source: Farmer, 1978,p.23 . ¢ _ s
-~ ' A ’
. . ”’
7
w 4 - ‘
"
. . ‘
; . N .
. N .
P T , A D S it LER 4
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Furthermore, the statistics show that for most types of oc-

cupations, the gap between male and female earnings increased
during the period from 1961 to 1971. Table 3 supplies
information regarding the-ratio of female to male earnings.

7]

: : '
«’ + TABLE 3

Ratio of Female to Male Earnings .

1961 - 1971

Occubation All earners - Full time . earners Full Time

\

Manager/Professional\ .46 | .Sé : ; _.99 - .56
-Cler&cal Y Z .61 .74 - .59 .67 {
Saleg L f .35 .45 - L340 . .49
Service - .47 .47 S .37 .50
.Primary %_ .43 .60 : 1 ‘ 2/ .38 .59
Blue Collar 53 .59 (.47 . .53
Other . - - ‘ S jﬁ .47 .55
A1l Occupations * .54 .59 S s0 59

Source: Cook,1976,p.121

é

- . - R

There is a tendency in our society tb'see noh—t:aditiona%
’women(ie; wpmén Lho have selected non-fraditional careers) as .
deviant or abnormal.‘ The present investigato£ believes that
thesé-women may.in fact be "mor; normal” in the sénse that

their choice of an occupation is. an indication that they have

not supressed individual needs and aptitudes {in 3599: to

N
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conform to sex roleé, Perhaps the non-traditional woman is

‘more a harbinger of-a time when the needs of either of the

sexes will find expression.in a greater variety of ways.
s P * .

v g

Attempts at Remedial Action

-~

w ~ . ¢

The federal and proviﬁcial governments have recognized:the
pfgblem of occupatiéhal segmentation by sex and have taken
various steps to encourage women to enter noﬁ-traditional train-
iné programs. Wﬁat the statistics show, however, is that

governmental efforts in this area have been largely unsuccessful.

Less than 3% of those apprenticed for trades, for instance, -

are -women (Pearson, - 1979,p.46-47). And yet, training has been
shown to be an effective means of énsuring that women's abili- "~

. 1
ties are put to good use. The benefits to be gained from
. ‘ .

training make it crucial that efforts continue to be applied

. in this area. Table 4 illustrated the benefits which have

accrued to women having followed a skills training.program.

’ w
]

The table indicates that whereas a majority of women earned

between two and three dollars before traininé, the majority

earned over four dollars after training.

Purpose.of this Study" SRy

4

Much remains to be done if training 1s to contrlbute in

-y me

T

-

any‘signlflcant way to the goal of increasing the part1c1pat10n

]
rates of women in non-traditional occupations. As Roby states,

. M I B
S e s AN R e e R




TABLE 4 Coe

\ .o Before and After Wages for
y ' 46 Non-traditional Placements .
- {
\T N 2 ' . ) 0
. Per hour wage Before Placement After Placement
. ,
L \ ' ' s : ' %
ot ’ .
1.00-1.99 ; 14 W
N 2.00-2.99 | Lo " 52
W, / .
‘ 3.%0—3.99 , . 18
! Y
l 4,00-4.99 - : 16
- . {J .
5.00+5.99 . < 24 .
s.oo-q&eg S . . 7
. _ . *
, 7.00-7.99 Y 4
A
‘Total " n=44 100 n=46 , 100
Y ’ ,
$ f
’ ‘l: ! ’
Source: Bukgau of Women, 1978,p.8
\ , . .
' L ' . o+ .
W \ : "a§ more and more women né§a to earn
- \\'énough to support themselves and .their
e .\, familiés, and as it becomes clear that
their lower wages result largely from
‘their being restricted to lower paying -
S " _ jbbs, vocational. educatlon has failed to
mqye 91gn1f1cantly to prepare them for
the wide range of.occupatlons that pay
¢ c o ' hlgper wages" (Roby c1ted in Briggs,

R | 1978,p.20).

g’ ‘ . '
B \
cA

. A . :
b . ' " The present study suggests that one of the reasons for which

. o ’
- 4 -\
. ' of . \
' . R o
- .
ae . .

-
. * ]
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‘ nonjtfaditional occupations is that training tends to be

""as being: . ‘

ey % . N
training Rrog;amrand

12,

.
.
O R 3 W Wt N AR

women -have been making so little progréss with redards to

!

characterized by a\piecemeél approach. Providing women with

skills traigning in ndtmenough.' Regardless of the training
P A

opportunitiesvavailable, women cannot be eipected'to take

e g A caml e e me

advantage of these opportunitiés unleés they are able to

e

’
et 447

overcome: 1) the effects of socialization on the perception

N

of work and of their own abilities and 2) the practical

,

barriers which restrict choice. In other words, both

S A da s

psychological and préctical barriers must be taken into

-y

R -

account when considering strategies for change.
, g st g i

e

In sum, the purpose of this study can be described

o

s R L LN R ¥, ¢

1) to investigate the psychological and practical barriers .

which may interfere with the choice of a non-traditional

o N ‘

2) to make suggestiOnsfwiﬁh,;egérds to overcpminé‘theée

barriers. ' ,
" [ L] LY °
~, ' . ‘ /” ' /

" .

Contribution to Educational Technology ‘ ' - -

)
i

[

Mitchell (1975) describes the fivé main roles of the

educatiénal technologist, one of which is described as ) ]
. . 3

\

the "educational planner". According to Mitchell,. the

latter "analyses, plans (ie. district or national) educa-
A ’ '
tional systems or major components ‘to implement educational

needs"”. (p.5)  In the present thesis, the educational need

G

/

/

i
!
!

!
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is .identified in terms .of the necessitf of bréadening the
range of occupations open to women through education. In:
order to meet this need, it is first necessary to find
out more about E%e target population,and the particular
barriers which face them. Viewed as a system, training
institutions must take into account the relatiopship of
input (ie. female students and their skill; and att%tudes)
to desired outputs (skilled wprkers who can successfully

cope within the working environment). Examining practical

and psychological barriers phich women face allows the

educatidhal technologist/planner to take a systemic and comprehen;

sive view of the.role of training in expanding women's
careexy options. Hénce, the research cohtained within the
present study is‘ a first step involved .in planner's task
of solving "comprehehsive societal probléms by analysing
and determining éontinuously a community's educational
needs and goals ,. translating these into educational plans
fér implemen£atiqh by other educational functionaries"

(Mitchell, 1974,p.14). ' .

‘Organization of the Study . . .

The present study has been divided into three parts.

Part 1 is concerned with ascertaining whether traditional

13,

women differ from non-traditional women on three psychological

variables. It is hypotheéized that .women who choose non-

.traditional training programs are: 1) higher in career matur-

-

T

.

e T R L W RSN e e e o e

PO ]
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.ity 2) have a more positive self concept and 3) are more
® Y

“~ . .

- egalitarian in their attitudes towards women's role.. oo

Part 1ll.is concerned with identifying some of the °
prattical barriers which women face when choosing a ' '
non-traditional trainihg program. Findings from past ;
research studies and from.a-ﬁggyey/égﬁductea in the course

T

" of the present research are examined in this section.

\/es ‘ ~ Coy ‘ ’
is concerned with drawing implications from
the two preceding parts. Implications are drawn for 1)

a pre-skills, career education course 2) support services

and 3) training follow up.
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PART 1
PGYCHOLQGICAL BARRIERS ’&‘O‘ CAREER CHOICE
[Py ‘
LY »
Thedretical Framework of -the Study . T
\\ Various typés of classification schemas have been propo-

sed in view of describing vocational choice. Tolbert (1974)
B , " has divided theories into several categories: developmental,

needs psychoanalytical, sociological,decision making and

existential theories. Others have classified theories into

two main categories: structural versus developmental (Wirten-

berg, 1978). For the purpose of the present study, it is
deemed-sulTicient to adopt the latter classification sysfem.

i The prevailing view of career behavior before the 1950's

.

was entirely structural. Career choice was described as

. a largely static event which occurred at the turning point

!

in life between school and employment. Seldom was attention
given to the past experiences of the individual and their

, ~
. experience in career decision making. Holland (1966),
$ . :

) . B
’

for instance, proposed a,theory in which six occupational

environments/and personality types were postulated. The ' '
envi%onments were described as: realistic, intellectual,

s social, .conventional, enterprising and artistic. Person-
A

-

aiity types were of the same six types. A person's choice

of career was seen as the reflection of personality type.

’

Structural theories such as Holland's did not attempt

P—
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% study. It is generally thought of as the most highly devel-

.16.
to explaiﬂ how individuals aérived at particulgr orienta-
tions or how they'developed different types of personali-
ties. Thesé theories were more descriptivé than explan;tory;

The developmental theories,lpn.the other hand, em- -
phasized the stages in the decision making process. Gigz-
berg (1951) is usually identified as beiﬁg the first maﬁor
developmentalist. His theory recognized that choice is actunal-
ly ﬁrculminatiqn of many choices made ativarious stages in
life. The individual is described as moving through the
"fantasy" staté, to the stage of "tentative choice" and then
on to the stage of "realistjc choice". Each st?ge is' further
subdivided. Fo; instance, in the realistié‘staéé, indivi- =
duals seek to work out a compromise between interests, capa-
,cities and values. It‘begins with the "eﬁplﬁration" stage, .
followed by the “crystalliz;tion" stage and ends with the
"specification" stage.

Super (1957,1963)elaborated upon Ginzberg's theory of
career(development and introduced fthe concept of caree}
maturity to denote the "place reached on tﬁe continuum of
vocational development from exploration to'decl}ne" (S%per,

ki

1955,p.153), \

@,

Super's theory provides the framework for the present

v

3

\\oped‘énd validated theory and has particular relevance’ to
women's career choice process.

The basic idea behind Super's theory is that career— @

choice fepresents the development and implementation of a

\ e . - e ey

o A = s

e N

T Ty

A . . 4 4
N . Che e el i e e AT -




)

%

K

is based are outlined below.
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' 1

self concept. The ten propositions on which Super's fheorf

+

People differ in their abilities, inter-
ests and gersonalities. ¢
They are qualified, by virtue Of these
Eircumstahces, each for a number of oc-

cupations.

Each 'of these occupatlons requires a
characteristic pattern of abili
interests and personality traits,
tolerances wide enough, however, t .

both 'some varlety of occupations for each’

individual and some varlety of individuals \
A

in each occupatlon. . \

Vocational preferences and competencies, and = - \'

situations in which people live and work i
change with time and experience making , + \
choice and adjustment a continuous process. ’ o
. This process may be summed up in a series. ’ o
of life stages, characterized as those S
of growth, exploratlon, establishment, main-.
tenance and deqllne.

The nature of career pattern’is determlned

by an individual's parental socioeconomic . S
level, mental ability and personality
characteristics, and by the opportunltles«

to which he is exposed -

- 7.7Development through the\life stages can be '

guided partly by facilitating ¢the process ' .
of maturation of abilities and interests

and partly\yy'aidihg ﬁn reality testing and

in the development of'the self concept. .

 The process aof vecatlcnal development is

essentlally that of developlng and '

-
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) ‘ | 1mp1ement1ng a self concept; it is B X
a compromlse process in which the . {
self concept is a product of the inter- |

. " attion of inherited aptitudes, neural o - :
and endodgine make-up, opp&rtunity to - ;|
.play various roles, and evaluation’of o : ;i
the extent to which the results of role
playing meet with the approval of super-
iors and fellows. - < , _ - .
B 5“' The process of compromlse between 1nd111dual' : o

‘ and social factors, between self concept
. N and reality is one of gple playing. .
’ 10. ' .Work satisfactign and life satisfaction |
depend‘oh the extent to which(the indi- .
p vidual finds ‘adequate outlets for his . TR

[y

abilities, interests, personality traits, . . .
and yalues; they depend upon his estab- -
lishment in a type of wo;k,>e work ;
situation, and'a way of 1ife in which he

. can play the kind of role Wthh his . b
growth and exploratory experiences have o ;
led him to consider congenlal and Lo §
apprOprlate " {(Supetr cited in Tolbert, 1974,p 32). f

The valuéﬂof these propositions is that they recog- . . X?'g.

‘nize the influence of a[number of factors on career choice. ' “
.In partlcular, they recognize the three factors which the ’

. present researcher has identified as of greatest importance

. with regards to,eomen's career choice (ie. personality, BN i

- socialization and proximate constraints). Super links

‘ career development with theAdeveIOpment of self conoepts.

This approach is of partlcular value in understandlng women's

~

career ch01ce process because 'of. the great influence of '
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soc1allzat10n on’ %he way a woman perce;ves herself and '

-
work 1n general. 1Super also notes the important role of

the environment add social approval in influencing an *
individual's careér choice. 1=‘:'Ln:etlly,0 Super contends that
career ehoice dttﬁgudee can be amended\through counseliﬂg/
e@ucatiohel inter#ention. ‘ |

‘It should be’mentloned that Super's theory is not o -
free from cr1t1c14ms which suggest that lt is nop appro—

o

priate . for describlng women's choice process. Super

~views the decisioé making process as linear and "single
: s ‘

v |

track" in nature.. For instance, each stage in the develop-

rd

T .
mental pro¢ess is'matched to an age category.: %fomen

v

( _ : ‘ .
do not gene;allidﬁpllow this linear pattern. Furthermore, 4

btcause of the ontlngency approach", the compromlse aspect

;s

of which Super wrlites is much more compllcated for women

than it is for men. Both Glnzberg (1951) and Super (1957)
admitted that, fdr most women, career EXploratlon is media-
fed by"the ﬁact'that women expect to combine a vagdé€§ of

. - coa .
roles. Women's.career choice process is, as a resultjdouble

ﬁracked" since she chooses an occupation which she expects
A . . P
.

will allow her to mesh these roles.

v

Furthermore1 it has been suggested that women cannot

be expected to make career choices appropriate to their

. ’ r - \
abilities "since|they have been brought up to narrow their
perceptions of. which occupatidns are open to them. Ep-

stein (1970) suggests that the socialization grocess 1nfluepces

. a woman to the extent that she decides oOn a career w1thout

’ s
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* ever, testing rea&ityn She anticipates coneequences‘and

acsypts limitdtiods which may not;be relevant to her case.

[l

Also,,the lack of role models of women in non-traditional

occupatlons re1nforces~the belief that women by nature are

. not suited to these occupaﬁﬁdns.

oo

These criticisms, however, do ;::\invalidate_the use

)

. of Super's theory as a framework for this study. While fhe

process of arriving at a career choice may involve dif-
ferent considerations and display different patterns for
men and women, the attitude towards self and work necessary

for implementing a career choicé is similar for ‘both.

Possibly, .the criticisms directed/ against the theory also.

apply to the theory as descriptive of men's career choice

-
“process. As the "androgynous" individual becomes more

{

common to our society (ie. as males and females share a

s

previously sex typed traits) there will be a need to
develop a new,open .ended deecription of the career choice
process which allows for exchange of roles. Such a

theory would describe career choice in terms of personality

types rather than accordlng to an individual's sex.
/

It is not 'the purpose of this study, however, to

arrive at a new theory. The.putpose of thls study is to

determipe in which ways non-traditional women.differ from
tFaditional women, (ie. those selec£ing non-traditional
versus traditional careers) with regards to their attitudes’
towards self, work and.womep's roles.: The latter variable

has been included in-this study on the basis that .

- ———
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women would not be expected to arrive at an appropriate
career choice unless there existed a close match between
' percelved and enacted roles. The following sectxon will P
. ‘examlne the research 11terature relevant to each of the
variables in questien., = .
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' . % REVIEW OF THE LITERATURE '
'.. : ‘I
., The Research on Non-Traditional Women '
*. . ) . . . 3 3
The research concerning psychological’ traits of ' ql
S SR non—trad?tional women is generally favorable to this

4

group of women., As Ashburn (1976) writes,

1

"It apéears frqm'évailable data
that the personality character-
o ' ' ‘ ' istics of women in maje-dominated
. professions center on four ime
. k ' portant factors: independence,
intel}igence, feelings and ®go
strength" (p.8). i ) : -

Non-traditional women are found to more independent,

adventurous and n?t as socially oriented as tradltlonal
women. - Independence,notes Ashburn, is probably a pre-
requisite trait to a non-traditional career choice. Also,
conéréry to: common perceptions of the non-tr;ditional
woman, the latter are not generally percelved as having -
sacrificed their sensitivity in maklng their 3201ce.
< That non-traditional women have been descrlsed as more {A
igtelligent than traditional women, continues Ashburny//
is a testament to the fact that only thpse few women with'
the greatest abilities can be expected to surmouné the. ‘

barriers to ,achievement. = With regards to ego strength

& . non—tradltlonals have been descrlbed(as more assertlve

. N
L4 . - ¥
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and confident than the majority of women.
Tangri (1972) studied 100 senior college women in
order to investigate the relationéﬁip between "non-

steredtypical' choices , persondlity and background. She

.

found that role innovators were.more likely to be autono-

mous, -individualistic, and motivated by‘internally imposed
demands to perform to capacity. Almquistlénd Angrist
(1975) repo;fed similar results. In their study of uni-
veristy women enrolled in traditional versus nPn-tradi—
tiogal majors, the rg;earchers found that non-traditional
‘women differ from traditional women with regards to work
valhes. For instance, non-traditional women were attract-
ed to occupations which allowed them freedom from close

. supervision. Also, they were insistent on the need for
selecting an‘occupation yhich would allow them to make

use of special abilities. Non—traditional‘women were

also found to be strongly career oriented.

Other investigators such as Rossi (l965)'found th;t
"pioneers" were more apt to demonétra%% high levels of
achievémenf'ﬁotivagion, to charaéterize themselves as
" "dominant, occupationally competitive and independent". :

As various researchers have noted, howéveg, most
of the résearch surfounding the topic of non-traditional
women has involved professional women. As Walshok ﬁ1978)
points out,, “there appears to be little concern with

studying the development of. career and vocational commit-

* |
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ment, the workplace exﬂerience,or the integration of work’ . !
~ !

hEd

commitments with community and family roles among these
'woqen/workers; (p.69), In her study, Walshok found that
blue collar women tend to see work ag central ratﬂér.than
peripheral to their lives. However, they were not found
to differ from traditional women with regards to their

rattitudes .towards ‘women's role in ‘society‘'or in their

i oot oo e A e e

perception of the difficulties arising from combining home .

and career related roles.

.
A

What préfessional and blue collar women do have in

common, however, is that they are both working in male :

dominated environments. Because of this, they require
f N .

e F X

the same types of personality traits to be successful.
Schreiber's (1975) interpretea the finding thaf non-trac-
itional women were more satisfied with their jObi as beiné due
to the fact that they were able to make use of their special
abilities. This finding -echoes Taﬁgri's (1972) study of |
profeaﬁional women who tended to be more interested in the
intrigsic aspects of their jobs.

v Oyerall, it might be said that,

P—y

"There seems to be enough to conc}ude
that for a woman to pursue a male-

ominated career, she in all pfobap—
ility must possess a very strong set =~ = . 7 |
of internal values and individual N
identity in order to overcome the

' pumerous societal, environmental ob-

. stacles and the conflicts created by ,
them" ' (Ashbdrn, 1976,p.8). R
, : | L

LY
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With-regards to the three variables: self concept, )
career maiu}ity and. attitudes towards Qomen's role,little ’
research has been undertékinq linking these variables
to career chéice. Wh;t will therefore be done,is to
describe how non-traditional women migpt be gxpected to o

differ from non-traditional women in the light of more gen-

‘eral research findings regarding these three variables.

Research Related to Career Maturity-

J

- /

 Career maturity is defined by Super (1955) as the

E]

"place reached on the continuum of vocational development -
from exploration to decline” (p.153). An individual's

career maturity can be defined as his or her standing

2

in°relation to expected life stages or the behavior of

others engaged in similar developmental tasks. (CTB/McGraw~

Hill, 1978,p.4) 'Whereas the earlier view of career maturity
saw career behaviors to mature systematically over time,

recent research has tended to support the belief that, "an

individual's peer group, not his or her age group, is the

reference point for evaluating his or her career maturity”
(Crites cited in CTB/McGraw Hill, 1978,p.5).°

On the basis of Super's'research, Crites’proposed that -
the gttitudinal dimenhsion of career maturity .be composed
of five subscales: i) decisiveness ~ the extent to which

and individual is definite about a/géreer choice 2) in-

fvolvement~-the extent to.which an individual is actively

1
/ N
.
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'werf more task oriented and, in general,. better adjusted

o
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p7rticipating‘in decision-making 3) independence - the

PO N

extent to which an individual relies on others in making

a choice 4) orientation -~ the extent to which an indivi-

3

e b s ak S

dual is task or pleésure.oriented and 5). comptomige -
the extent to which an individual is willing to compro-
ise between needs and realities (CTB/McGraw ?}ll, 1978)..

. . . b ‘ .
Reasearch has linked career maturity to such variables

[

as personality traits, psychological factors and .intel- “ . é
ligence.  The following is an overview of research rele- 3

vant to the present study. ‘ ) / 4

Hollender and Schalon (1965) reported a correlation é
between the attitude scale of the Career Maturity Inven- %
tory and the Adjective Check List (ACL) for 112 male and ' ‘ ,g
female'counseling service clients. The conclusion of the '§

study was .that clients with higher scores on the CMI

individuals. The previous section noted that non-tradition-

al women tend to attach more value to the intrinsic as-

/

pecﬁs of work, are more task oriented and satisfied with

work (Anéri;t and Almquist, 1975; Tangri, 1972). Hollender

and Schalon's findings miéhﬁ suggest that non-traditional

women are alfo high'on CMI measurements. v
Capehart(£973) found that a relationship appears to

exist between congruency of choice and career maturity.

.

138 post high school technical students were classified

as belonging to one of three groups: congrient, incongru-

y s ”n\»-'nu.hu\&-n_o-n
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eht or undecided. The first two categories were defined
according to the agreement or disagreement of traits

which the student was khown to possess(the traits were ',

[PPSO N S S o SN

dete{mined thrdughéHolland;s Self Directed Search) and
the program of study. Capehart compared'gréups on ,the: -—7" 4
; | attitude scale of the CMI and found that subjects with ' A
a coﬁgruent career choice were significantly more mature . | o :

- ! *
with regards to career outlooks. In studies of a similar ~

e

nature, Walsh and Osipow(1973) and Walshf/and Hanley (1975

d

supported this finding. '

N
S

These studies are of interest because the present
study is based on the assumption that due to role constaints,

some women may make career choices which are incongruent

" with their aptitudes or interests. If this is in fact
true, then it might be expected that traditionally orien- i@
ted women might have lower levels of career maturity.
Bartlett (1968) examined CMI scores of 69 male and
8l female Manpower trainees. Attitude scores on the CMI
were divided categorically.with "high" representing scores
\ .
. ,’\\

A

! less than 30. Bartlett found that trainees with higher

N

over 40, "hiddle", scores from 30 to 40, and "low" scores

\

\  “CMI scores also scored higher on measures of self-confidence,

achievement, autonomy and dominance and low on measures of

E g

deference and abasement. Although scores were rot supplied
according to sex of respondent, it was found that those

trainees having higher scores on the CMI were more asser-

<
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tive, persistent, .goal oriented, forceful
As shall presently be seen, these aré traits commonly . -

¢

associated with men as well as, to a lesser extent, with

f

non-traditional women. Bartlett's study provides a

further indication that CMI may-be related to career

\

\ . ’

choice of wo@e

Research Related to Self ncept , ?
/

/
/

' . : o s
relationship between self concept and career choice. 1In

~

A}
the words of Winfers and Sorenson,

“ff“woﬁen have \been socializ- ‘ .
ed to view themselves as inade-
guate in the world of work...
then their unrealistic self
evaluations will be reflected)
in inadequatg and|inappropriate
(p.57).
!

Korman, (1967) hypéthesized €hat individuals with a

career decisions"

positive self concept will be more likely to choose oc-

cupations/which they Eercéive to be personally need // ]

fulfilling. Furthermore, Korman found that individuals
with a positive self coﬁcept will be more likely to re-
ject social or other influences which might prevent thé

satisfaction of this need. ‘

This finding is consistent with Super's contention

8.

and independent.

N
X
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that career choice is the, implementation of a self concept.
With regards to women, ﬁegative self conéepts would, follow-
ing Korman, result in inappropriate career'choices. .Ac;
cording to Wirtenberg (1978), a woman's self conceét is
of primary importance in determining her occupational pre-
ference, type of training undertaken and degree of
"satigfaction in her work. |

Cowan and Moore (1971) found that women aspiring to

. e / . y
male dominated fields saw themselves as more independent,
| . \

- self confident and motivateﬁ by achievement related as-

pects of the job. This st#dy concluded that women who

fit the traditional stereotype may be less adaptive with

regards to career decision making and imblementation and

will not ggually aspire to non—traditional types .of

work. Tg;s, this study notes the relationship between

.perceived sex role constraints and choice of occupaﬁign.'
As mentioned previously, there appears to be a stfdhg“

relationship between career commitment and choice of

a non-traditional occupation (Angrist and Almquist, 1975).

s
\\\

A study conducted by Nagley (1971) supplies additiohall
evidence in support of this finding. Thé latter study‘
involved 40 college educated working mothers, 20 employ-
ed in traditionél female occupatioﬁs and 20 in male domin-
aﬁed occdpétions. The findings indicated that the non=-"
traditional were more career committed than were the tradi-=
tionals.

Research has yalidatedithe existence of a ;elation-

<
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* /" ship between self concept and career motivation or com-

A

mitment (Farmer in Harmon et al, 1978). Using the

~——

Edwards Personal Preference Schedule, Hoyt and Kennedy

(1958) found that career oriented high school qiris

were more achievement oriented, self confidence, dominant,

and persevering. The traits found to describe career

1 ~——

oriented women are similar to'thosekexhibiped by non-
traditional women. It might be inferred that, because
. of the relationshiﬁ between.self concept and career
commitment, and thellatter with career maturity, there
might be an indirect tie between self concept and CMI

-

. 8COTres.,

Research Related to Attitudes Towards Women

' Thls SeCthD will review the tradltlonal perceptions
of sex roles and suggest how non-traditional women can
be expected to differ froi traditional women along
_this diﬁénéioﬂ.‘
Ferngéiéer (1948) was among’ the first to inveétigate.
i ~se¥ role peréeptlons. -FerQberger administered a question—
‘“nalre to 217 female and male undergrdﬁuate students.
The results of the questlonnalre lndlcated that both female
and male students percelved ‘sex roles in a stereotyped
wf§5h10n-‘ There-was a general agreement ‘that men are: 1)
‘'more aggfgssivé‘2{ more intelligent 3) .more crude 4) more

‘aepéhdent qnlthe‘opébsite sex and 5) possess more

A * N ' -
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around superiority. Women, on the other hand, were . . !
described-as being: 1) more sensitive 2) less passionate

< 3) the cause of trouble 4) too talkative 5) not argumen-

et

e e e b+
.

tative.

-"In a later study, McKee and Sherrifs (1957) found

N

/
'similar descriptions of sex related personality traits. .

L~ B

K /; Men were described as being straightforward, intellectual-

ly rational, competent, boéd and effective in dealin% with .

R A

the environment. Women were described as being sensitive;

B

socially oriented, irrational, overly emotional and

1

% snbbbish {cited in é%ﬂberg, %g?S). Rosencran;ert-al.SIQSB).

i uging the Sex Role Q¢e££ioﬁhaire , found that the mean ’

g- of the masculinity q%séohses given by men and women 'i ’
{ correlated almo§¥’pg¥fectlyv(5;.96), as did the means '
;15 of the feminini#& résponsés (r=.95). Rosencrantz

% . concluded that éex role stegeotypes cut acros§ sex, “ lf
g : socioeconomic status and religion of respondents. <

f There is evidence thét‘géiz stereotypeg persist

; even today. Ayers'.(1977) conducted a 'study using the QEEE//”////
‘;: — 7 - Subérdination of Women Scale and the California Séalé of

% Authéritarianism. Of 220 maie and female cdllege educated

Zu respondent%, both females and males saw women as deserving

a role sub&rdinate to men. Furthermore, those wha scored

P
higher on the Authoritarianism Scale.were more likely to

{ : ‘ .

perceive wgmen as subordinate. -
- 1 :

“»
1

can be drawn from previoug ‘

?

i ) e
The conclusions which

coom L . . f
« research in the area of sex role perceptions is that s ’

© “

3
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1) traditional sex role attitudes persist in spite. of S

- -

evidence which contradicts these'beliefs and 2) woﬁen
themselves see the female role in a stereotyped fashion.

Since the implementation of career chbice'requ}res g 4
that pefceiVed sex role behaviors agree with enacted

behaviors, it would be.expected thag,non-traaitiOnal‘women.‘

/

would deviate from traditional/;oig perceptions. There

have been few research soggiég concerned with investi-

LY

gating this possibili}y{/ Michaelson's (1974) study

fs one of-the few tudies which links attitudes towards.

. ;
women's rol to career choice. . Michaelson hypothesized
that women selecting majors in academic departments

which had a male to female enrollment exceeding 2.5:1

I3

would obtain higher mean feminine scores than those female

"students enrolled in departments'hav;ng a female to male

ratio exceeding 2.5:1. : " .

. The Feminism 11 scale was ‘administered to 205
~junior and senior undeérgraduatés selecting either nen-
L4 - -

traditional or traditional majors. Results from the

i

‘ nalysi§ revealed that the two groups differed on four
a . , 5

"dimensions-'1)‘orieﬁtation towards people versus things.

-

2) 1nterest in sc1ence and technology versus human con=
cerns 3) styles of occupatlonal 1nteractlons (1e.
working for people versus with peOplel and 4) d1ffe§—

. ential perceptlons of feminine roles.

The fourth dimension is of¢particular'ihtere9t to the

- .
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bpres%;t study. The latter will be concerned with

invebtigating whether non-traditional blue collar

- -

wbﬁén differ. from traditional women in termé of attithdes‘l

»

"towards women's roles and rights in society.
’ *

o
- 2

HyEOt#fifi/// 0 . ' o ' *

—
-

The presentd§tpdy hypéthesizes that non-traditional
female students will score significantly»higher than

traditional students on meaéureﬁents 6?? ‘ T

Iy c

1) Career maturity, &s measured by Crites' Career Maturity
Inventory. : B | . i
2) Self concept, as measured by Helmreich and Spence's

Texas Social Behavior Inventory and

Y

. 3) Attltudes towards women's role, as measured by Helmreich

'

and Spence s Attltudes t0wards Women Scale.
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:liped below.

Subjects ; B
»

The subjects included in the empirical research has

been drawn from three vommunity colleges in the Toronto

'region. The colleges include: Humber, Centennial and

George Brown Colleges of Applied Arts and Technology.
' The target group is composed of 38 women _

enrolled in Technical-Vocational and Apprenticeship
- \

programs of one to two years in length and leading to

non-traditional careers<. The traditional group,serving

1 .

as a control group (h=38),'is composed of women enrolled

in Secretarial Scienceg progqaps of similar duration.

.\’ . ” -

Researth Design

An analysisNof covariance was performed in which the
target and ‘control groups were '‘compared in a post facto
désigq. The aim of the analysis was to determine whether

the grouéé could be differentiated on three’dependent

. i
variables. The variablés involved in the study are out-

Dependent’Variables

Self Concept .

Attitudes towards Women

- o
f . A n L
N
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\ ’ . ' . ‘ ! ) I ‘ ‘- I . 5‘.
’ R . Career maturity : . \//; i

re |

Independent Variable - PN

/ | S [

- b 3 '
Choice of trainingprogram - Traditional versus Non-Trad- !
. h itional : i
_ Covariate - ’ I
RS .
&9e '
4 . ‘
' The relevance of choice to the three dependent ‘ »‘
- variables has been examined in the Review of the Liter- l
i ’

ature. Following this review, however, it was decided - 6
that a covariate would be introdliced into the design.
According to Super (1957’{ career maturity and self

concept dre related to age, The latter has also been

Het

3

found to be related. to women's sex role perceptions
( Pearson., 1979) . .In order to prevent age from inter-

fering in the analysis of main effects, it has.been ' o -

»

R N T

included in the research' design as a covariate.

Insfrumentatidn

A
The respondents were first asked to.supply background
information pertaining to previous occupational status, -

S . Previous earnings, educational level, marital status and




4

»

_age. Information was also collected with regards to
parental occupation and education.
% Three scales wéfe included in the questionnaire, T

4

each of which provided an overall score on one of the Co j
variablés in question.’

The Career Maturity Inventdry.(CMI) was conceived

to measure attitudes which are critical in realistic
¢ . '

career.decisiok making. Its stated purpose is to pro- 4

vide a measure of the "subjective reactions and disposi- 4

! ’ : tion than an individual has toward making a choice and
~ ) o
entering the world of work"(CTB/McGraw Hill, 1978, p.g).
jgre ]
In addition to an overall score, the CMI supplied scores

on five subscales. These subscales are outlined

in Table 5.

It is expected that non-traditional women will score . 3
"higher on overall career maturity scores. Scores on 3
B . /\ “3

, the various subscdles will be examined in order to deter- S

.mine whether the two groups of women differ on any par-

ticular dimension of career‘maturity,

The Attitude towards Women Scale (AWS) was degglop—
éd by Helmreich and-Spe?ce (1972). ?he scgle contains
staéements describing the rights, roies and privileges
o of women. The respondents are required to indicate their
agreement on a four point scale. High scéres indicate a
pro-feminist or egalitarian attitude. The short form
gf the scale was used in the present study. °This vefsion,

whicﬁ contains 15 of the original 55 items,has .’

¢— >
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TABLE 5

N\ - Variables in the Attitude Scale

Dimension Detinition o " Sample Item

Decisiveness in career decision Extent to which an individual is defi- “I keep changing my occupational
making nite about making a career choice choice.”

Involvement in . career” decision Extent to which individual is actively “I'm not going to worry about choos;

making . ) 'participating in the process of making ing an occupation until I'm out of s
a choice school.” i

Independence in career decision Extent to which individual relies zpon “I plan to follow the line of work my l

making others in the éhoice of an occupation . parents suggest.” ¥

Orientation to ‘career ° decision Extent to which individual is task- or “I have little or no idea of what work-
making pleasure-oriented in his or her atti- ing will be like.” i
, tudes toward work and the values he ’ /
v or she places upon work . ’ . A

Compromise in career decision| Extent to which individual is willing to “I spent a lot of time wishing I could
" making . compromise between needs and reality do work [ know I can never do.”

Source: CTB/McGraw Hill, 1978, p.lQ

. 4

been found to have a correlation of .91 with the longer version.

t

It is expected that women who have selected non-traditional train-

ing programs will score higher on the AWS than women who have

chosen traditional programs. , ‘ ;
. ' B

-

The Texas Social Behavior Inventory (TSBI) was developed by
Helmreich and Spencé (1974). This Svhle is designed to measure
self concept in a social setting. The scale requires respon-
dents to rate themselves on a five point'scalg from "not at

* all characteristic of me" to "very charaqtéristic of me". /

Hiéh ecores indicate a positive self concept. The short form

of the scale was used in the present study. The 16 item short

R SRR ’:'7 L4 Y YA I e e . . N ‘"—W‘
o \ L e «Mh;‘“h““L N e ——
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form has been found to have a correlation of .96 with the
longer version. It is expected that women who have chosen
non-traditional training programs will'obtagn higher scqres

on the TSBI than women in traditional programs.

Procedure

A number of practical constraints called for differ-

ent methods’ to be employed with regards to the SeIectlon of

L]
subjects and dlstrlbutlon of questlonnalres for each of

the groups in question.

In the case of' non-traditional women, the difficulty

~ of obtaining information concerning name and whereabouts
' €

of students made it impractical to eésemble all the students
at any one time.‘ it.was necessary, therefore, to identify
programs which would fall into the non-traditional category,
vigit on-going classes and diEtribuﬁe questionnaires to
tﬁe women present. |

Since class time could not be digrupted, questionnaires
Qere distributed end their,purpose briefly explained. .The
subjects were then given a self addressed, stamped qnvelepe
with the instrﬁctions to complete the que§£ienhaire and”

_return it within the brlefest delay.

v

" 0f the forty 51x questlonnalres dlstrlbuted to the

. non-tradltlonal‘group, thlrty elght were.;eturned. Eight

of these were from'Centéhgial‘pblieée}forteed from Humber

* N 1] .
\& R Lot % .
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College and sixteen from George Brown College. The fewer,
number of responses froﬁ Centennial’éoile?@ was due to the
fewer numbér of female students found at éhis college at
the time'of the study. Judging from the variety of the
programs identified by the respondents, it appeared that
the sample was representative of thé larger populatjon..

The lafger number of women in.traditional programs

made it possible to distribute and collect the question-
naires in one gession at‘eacﬁ of the colleges z:\question.

The same information that had been given to the non-tradi-

tional group was' given to the £raditional group (ie. iden- C .
\tification, affiliation and purpose of the research).

‘The only instructions read were those typedlon the front
page of the questioﬁnaire. As no questions were asked with
fegqfds to either the questionnaire itself or the instruc-
fioﬁs, it was assumed that ambiguity of wording did not
represent a threat to validity.

One month was set;aside for collecting the questionj
naires from the non;traditional éroup of students. The
38'questionnaires received were then divided by :college.
These were matéhed by ;n Eqdal number of questionnaires
from tbe traditional group (ie. 38 were randomly selected

from a total of 72). Data from these questionnaires was
P

then used in ﬁhe analysis of covariance.

8
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'RESULTS

Group Characteristics

X~ (5) = 27.45306, p «.01.

Demographic Variables

Information was collected with regards to variables

-such as age, education, previous occupation, marital status,

parental occupation and education. These variables have
been divided into demographic and career variables. The
latter includes variables which are thought to have a
bearing on garéer choice, for instance, previous work -
exéerience or péfental-education. For bothlfypes of
variables,both frequencieé and chi squére analyses will
be reported,

‘emogréphic variablles include: age, educatioﬂal level
and marital status of respondents. Table 6 illustrates
the distribution of responses with fegards to .age. The
tagle indicateéAthat 89.5% of Eraditiongl students wgfe below
21 years of age at the time of the rgsearch. Of the non-
traditional students, 39;5% wére less than 21 years of aée
and 34.2% were between 21 and 25 years old. A chi square

revealed that choRFe and age are significantly related,
2 ' '

¥

Table 7 illustrates the distribution of responses

with regards to marital status. 94.7% of the traditional

" students were unmarried at the time of the reseafch, where-~

as 66.7% of ‘the non-traditional students.fell into this ca-

®
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tegory. ' A chi square revealed that choice and marital |
status were significantl rélated, 52 (1) = ;.4969, p< -0l.

Students were asked<%b supply information with re- '
gards to the highest level of "education whigh they had '
completed. For the traditional students, answers tended
to be concentrated under the cateéory of "high school-
grgduate" (86.8%). The distribution of answers from the ‘
non—traditionél students revealed a more dispersed pattern, )
with the concentration in the categoriesléf "some high
school" (23.7%) and "high school gréduate (28.9%).. Table
8 gllustréteslthe pattern of distribution. A chi square
revealed that there ;xists a significant relationship

between choice and educational level, 52 (7) = 27.712,

p<.01.

Career /Variables '

Career variables include: previous occupation, paren-
tal education and occupation, séurce of advice and attitu=-
de towards future odéuéation. .

Sﬁbjects were asKed to indicate their occupational
status.prior to beginning their program of studies. As

. —_— .
indicated in Table 9, answers from both groups were con-

‘entrated in the categories of "student" and "full time

worker"”. The majority of traditional students (68.5%)

indicated that they had previously been st&dents, while /"

' 18.4% indicated that they had worked full time. Of the




" traditional oédupations. Of the non-traditional students,

'-féther!s educational level, about 55% of each group had the

N

42,
non-traditional students, 31.6% had been students and

60.5%, full time workers. A‘Sbi’square revealed that )

/

a significant relationship exists between choice and pre-~

vious occupational status, §2 (4) = 23.192, E<:;01.

Answers to the gquestion céncerning previous occupation
were also'c;assified in another manner. Those who indicated
that they had worked were further divided into fwo grougs
;ccording to whether their previous occupation had been

traditional or non-traditional in nature. BAs Table 10

illustrates, all 11 traditional students had worked in

59.1% had worked'in traditional occupations and 40.9%

in non-traditional occupations. The chi square yielded
a s;gnificant relationship with regards to the relationship
between choiceﬁénd‘type of previous occupation, §2 (1) =
6.187, p< .02.

Tablevlllillustrates the hiéhest level of education

completed by the respondents' parents. With‘regards to
1% p

the equivalent of high school or less in terms of‘years of

schooling. A chi square failed to reveal a significdﬁt re-
. 7.
Jlationship between choice and father's educational level,

x2 (7) = 8.0056, p<v3322. .

With regards to mothet's eductional level, the pattern
of distribution of the responses was dispersed for both
groups. Most responses fell into the categories of "grade

school"” and "some high school". A chi square failed to

‘
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reveal a significant relationship between choice and mother's

educational level, 52 (7) = 9.45669, p .2215.

Parent's past or present occupgtion was classified into
one of eight groups according to the Pineo-Porter Prestige
Scale. The latter is a widely used Canadian index of
gpcioecanomic étatus which classifies and ranks occupations
into the eight categories illustrated in Table 12. The
table shows that, wiﬁh régards to father's occupation,
responses from both groups most frequently fell under
the "skilled" category (25.7% . for the traditional group
and 36.3% for the non-traditional group). With regards
to mother's occupation, the answers frém both groups
tended to fall iﬁto either the "clerical and sales"
category or that labeled "not iﬁ the labour force". A
ehi square failed to reveal a relatibnéhip between choice

and either father or mother's occupation. For father's

]

occupation, 52 (7) ='3.5302, p<«.7000. For mother's

i

occupatioﬁ, 5? (7) 8.8630, p«.3800.

Respondents were also asked to indicaté who had
béen m;st important in influencing their career choice.
Table 13 illustrates the distribution of responses. Tradif
tignal students tended to answer either mother or boyfriend
in response to this question (23.7%;réspectively). Non-
fraditional students fended to answer that the choice had
been of their own making or "influenced by a cognselqr (51.7%

and 30.3% respectxvely) A ch1 square revealed a 51gn1f1—

cant relatlonship between é§01ce and source of career ad-

1
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vice.
Students also were asked to 1nd1cate whether they saw

their:.future occupatlon as a JOb Or as a career. Respon-

ses from traditional students were almost evenly d1v1ded

‘between job (47.4%) and career (52.6%). As Table 14 lndlcates,

almost all of the non—tradltlonal students said that they:

saw their future occupation as.a career. A chi square

revealed a significant relationship between choice and

. 2
perception of future occupation, x (1) =-15.26786, p < .0000.

{ Group Responses’

-

A pfeliminary«analysis revealed that age was related

~—

to two of the three scales involwved in the preéént study. ,

) . N

A relationship was identified between age and self con-
cept, F (1,73) = 6.048,p=.016. " A“secqnd significant
relationship was also found to ‘exist between age and
attitudes ‘towards women, F (1673fié 1@1:723, p=-032. .
- - Age was not found to be significantly related to career:
maturity, F (1,73j = .497, p=.483. On the basis of tﬁese
. results, it was decided that age wbgld be used as a cbvar- 
iate in the ‘analyses inveiving self concept»and attitudes
but left out’ of the analy51s 1nvolv1ng career maturity.

L Table 15 111ustrates the results of the ana1y515 of

varlance with choice as the 1ndependent variable and career

A Rz d L a

-, maturlty as the dependent varlable. The results indicate hﬁé

A

S : that there is a significant relatlonshlp between the tradi-

4
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. tional and non-traditional groups with regards to career"

A

mafu;ity,ig (1,73) = 44.766, p=.001. A Multiple Claséi—
. fication analysis indicated that chqicedwas‘useful in
égplaining 38.3% of the variance (adjusted multiplé rzi.
Table 16 illustrates tha results of tﬁe analysis of
. covariance with choice ras the independent vaniéble, self
concept as the dependent variable and age as the covariate.
The analysis‘failed to revéal a signifiéant difference
between the two groups, E.(li73) = 3.853, E;.052.\A Multi-
ple Classification Analysislfévea%ed that choice of trainiﬁg
program was gseful in qxplaining 12% of tﬁe‘variance of
self concept (a@qute@ﬁwultiple rz).
hTable’17 illustrates gheﬂfesults of the analysis of
,'covariénce with choice as the independent variable, attitude
_towards women as the dependent variabie and age as thé’qo—A

___variate. . The 'results of the analysis failed to reveal a

i

signifiecant differenceﬁbetween the two groups with regards
to attitudes'towards'women, F (1,73) = 1.316, p=.255.

A Multiple Classification Ahafysis indicated that choice
explaiﬂéﬁ 7.7% of the variance of the scores.on the Attitude

Towards Women Scale (adjusted multiple rz). ’ ”
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: co o - . TABLE 7 S

v

Marital Status 'of Students :,' \

SRR s AT Y
N

ﬁ MRS - ' MARITAL ‘STATUS
.j&. . v‘ /,ﬁ .
: . ' /Number ]
g . $ Married Not married
# ’ ‘
:} ) | - - g , 2 | l 36
: e Praditio ' { ,
S T al 5.37% 94.7
*  CHOICE . - . , )
'.: t . . .
7 |
. I,N?n—Tra ; 12 « 24
.. \ \1tlona1 Co. 33.3 . 66.7
. \ ’ T
: ’ I4 . 60 g
. ’\ . \
\ ' 3 . .
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L TABLE 8 : : ;
7 . - Student's Educational Level . oy
T t ' . //\ ! %
~ Category ’ Traditional Non-Traditional
: : X " Numbéer % N Number %
Grade schaool, - - 1 ®.6
* Some high-.-school = L2, 5.3 9  23.7
: . High school graduate 33" 86.8 11 28.9
' ‘ ' Training past high school - - 3 7.9
. . Some college , 7.9. 8 .21.1
.. . College Graduate - - 4  10.5
5 /. ) Some university ' - - - . - |
University Graduate - - 7y 2 5.3
RN . \ - ; ; N \ .
. Total 38 100.00 38 100.00 e
| ’ \
; * TABLE 9 i '
5 4
. Student's Previous Occupation ' ’
$
L8
?« Categoxry . Traditional Non-Traditional
. t . ¢ e 3 -
% - Number &% . Number $%
Pl Studerit : . 25 68.5 .12 31.6 ‘
; \; " Housewife ‘ o2 5.3 - - '
| { Unemployed T - f - 3 7.9
" Worked, Full time . 7 18.4 23 60.5
"Worked, Part time 4 . 10.5 - -
.« . wmotal - . 38’ 100.00 38 °100.00
¥ ’ - /
S . . .
.‘ " .
’ ! - L2l
L | - ’ :
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” TABLE 10 .
TS Previous Occupation classified as Traditional or
' Nontraditional -
Number PREYIOUS OCCUPATION )
% Traditional Non-Traditional
‘ . ‘r
CHOICE OF . ., ._.4:_ o | 13
PROGRAM tional ©100. 00 _ 59.1 .
—_— ; . . ,
L.
' oo K
- Traditionalff . —_ B 9
N . . ) 40.9
. . - }
\
: 2
~ 11 . 22 |
+ N ‘ \ oo
. I8 . §
. ) ) . )
* »
) {
Loy
v ; /,ol .V
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! TABLE 13
; Person most Helpful in Career D?cision ) J
\ - :
Category ‘ Traditionals Non-~Traditionals
Number ; % " Number %
Mother . 9 23.7 - -
Father \ ‘3 7.9 3 9.0
Other family .? 7.9 _ _
. Boyfriend/husband‘\ 9 23.7 . _ _
, ‘a
[ People in occupation 1 2.6 - _
“’5”, P . . ,
5 Other friends 4 10.5' 3 9.0
5 Previous teacher 1 2.6 _ -
g Counselor 1 .6 10 30.3
£ N .
| 3 Self . VT A4 51.7
P . ~ N
Y Total 38. 100.00 33 100.00
! : - -
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TABLE 14

R 3
Occupation seen as Job or Career

Eb

ATTITUDE TOWARDS OCCUPATION

" Number]
% Job

’

Career

- Trad- ' :
. , 18 20
crorce ‘tiomal PTIC E u
= T 26.3

’

Non- Z:

Tiaditional T2 . 36

. . . .

s ) J B .
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. TABLE 15 54,
Analysis of Variance: Career. maturity
- by Choice
SOURCE -df  ss MS F. p
(Choice - 1 842,224 842.224 44.766 .001
Explained 2 851.578 425.789 22.632 .001
Residual 73 1373.409 18.184 ‘
Total 75 2224.987 29.666
\ \ "
. 'TABLE 16
Analyéis of Covariance: Self concept by Choice -
with Age as Covariate
SOURCE af  Ss- MS F P
" Choice H 332.645 - 332.645 8.358 .052
Age 1 521.423 521.423 6.048 .0l6
" Explained - 2 845.067 427.034 4.953 . 010
Residual 73 62935867 "86.217 .
Total 75 7174.934  95.306 “

R




{ TABLE 17 . !

Analys,{s of 'Covariance: Attitudes towards
Women by Choice with Age as Covariate

SOURCE df - SS MS F P

. Choice C -/// 1 44.263 44.263 1.316 - .255 o
. ‘ - L. /
Age s 1  161.723 161.723 4.808 .032 /,
' Explaigfg///(/ 2 205.986 102.993  3.062 . .053 .
‘ “ Residual 73 2455.541  33.638
Total o 75 2661.526  35.487 . )
¢ - :. v 4
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bISCUSSION ‘
" ”

A numbér of démographic and‘career variables were found
to be éiénificantly related to choice of training program.
Relationships were found to exist between‘choice and studeht';
age, educational level, marital status, previous dccupation ,
source of career advice and perception of occﬁpation as job .
6r career.

Research to date has not éxplored the relationshib

between choice of training program and ;ge. However, some pos-—

'sibie explanations‘fsr this relatiohship can be suggested.

. /%ne explanation may be that older women do not feel the pres-
sure to cdnfoym to sex role ideals as acutely as do youngér Qomen.
The former are pgrhaps beyond tﬁe'stage where it i; important
te adopt apéropri;te sex role behaviprs and to possess traits
which are thought to be attracted to men, This intefpretatiqn
finds support in the finding.that traditiopal women are more
likely to rely on boyfriends and mothers in making a carée;
chﬁiﬁe (refer to Tabie 13).. Hawley'g (1972)’stuay notes the

influence of significant males' opinions on cdareer choice.\
Furthermére, many of the’older women haye already shown proof
.of their "normalacy" by the fact that they have had children.

| A third relaﬁionshipmwas fbund to exist between choice and *
t’nari‘Ql status. Factors such as family size and marit:i.xl status
have been shown to influence women's choice of‘careef. Bﬁss ‘

(1974) found that degree of "self orientation" is negatively

related to age but, on further examination, it was found that

4 - T L YITY T3 'y
e - S 2 BBl 3 oo
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number of children accounted for this relatlonshlp '

AR 2, "}‘MJJ"””‘-?Q.’“ e

Famlly respon51b111tles may be the key to the relatlon—

'Shlp between choice and marltal status. The married women
who, for the most part had dependents, might be espectéd

to be more attracted to occupations offerring high wages (ie.
most non-traditional oceupatibns). Refefring back to the age
difference,the latter could be explained in part by the fact

-

‘that more older, non-traditional women could be expected to
“be finsncially motivate@. " For many younger women, working
ﬁay represent a way of meeting social needs. The greater
famlly respon51b111t1es of non-traditional women may make

economic con51derat10ns supersede soc1al ones. Angrist

_and Almquist {1975)—Ffound—thatnon—traditional women were

more inclined to stress the importance of income in ‘deciding
‘uﬁon‘s career, Possibly, it is the difference in motiwa-
- tion thch makes married women overcome their resereqtions

about nop—traditional‘work.

~

A fourth relationshjp was found to exist between choice
and previous occubation. More non-traditional women demonstra-
a continuous work history. IAgain, this brings ué ehe'possibi-‘
lity that age per se‘may notlby itself be the most important -
factor linked to choice. Rather, it may be that age related
‘ chsradteristics such as work experience may be important
determinants of choice. Possibly, work experience allows ‘
women to develop different attitudes towards work in general o

r : - [ v
and to be exposed to non-traditional types of work. In fact, .

L3

<:-4-"\* N T v ,,1..(r Vit T e . . = .
’é«; &‘ R S it o e S R S : R -
( sy L N Ces e m e v p wwe -ww"“")ew“‘




B Lt

W

&

over half of the/nonrtraditional»womenEWith work experience

‘had already worked in non-traditional oocupations.

3

A fifth. relationship was found to exist ?etween choice
and source of career advice. The majority of non-traditional
women indicated thét they had arrived at their |career decision
independently of others.

°

responds to Tangri's [(1372) findings that non-

This self reliant attitudes cor-

women tended to have a more independent personality typef
finally, with regards to the career vafi bles, a rela-

tionship was’found to exist between choicé and perception of

future occupation as job or career. The non-traditional women

were nearly unanimoﬁs in seeing their future occupation as

a career. It is quite po;sible that this finding is related

to work experience. The latter would serve to dispel any mis-

conceptions concerning the economic role of working in women's

- lives. This finding is reinforced in the findings of the main

analysis which links the non-traditional choice with high levels

.

of career matuFity.

The traditional and non-traditional women did not differ
on other variables éuch as educational level and'previous
occupation of parents. Kane and Frazee (1978) found similar
results in their study. Whereas women entéring professional.-

non-traditional occupations were found to come from high
income'families, the same did not hold true for women in -
" vocational training.. Householé income and race, for instance,

were not found to be different for traditional and non-tradi-

L /tional women. Briggs (1978) also found evidence in support

-
~
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of the fact that non-traditional women do not differ from tra-
ditidnal women except in that they tend to be older and come

&~

from urban areas. -
In the main analysis; age rather than choice was found
to be significantly related to both self concept and attitudes
towards women. Again, previous research suggests'that it
is not age per ee which determines choice. Rather, it-is
'the traits or'circumstances which correspond to difﬁerént age
ievels which may account for qccupationel choice.
Again; the distinE%EQQ must be made betqeeh older women

with and without work expermence. The housewife' returning to

.school may feel a decrease in Eéif confidence due to the

fact that she is on unfamiliar grQund and perhaps lacks
the ability to take an objectlve v1ew Q@ her abilities (Pear-

son, 1979). On the other ha?d, older careér,eriented women
might not be as unsure of their ability to succeed/;; un-
.familiar situations.  Farmer (1978) found a eignificent
relationship between self confidence and career oriéntatioq.
The same may ho;d true of.the relationship between ageland
attitudes towards women. Housewives re—entering'the educa-
tional system mlght be expected to cdonform to -traditional °
sex role expectatlons more than women who -have been exposed
. to a variety of work roles. Nye (1963) found that the
attitudes of working women towards feminine r?les changed
with age. Working women over 45 tended to be more egelitariep'
in their attitudes than women under 45 years of age.

Other factors such as family size and marital status *

St
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[ have been shown to influence woqfn s career ch01ce. Both

of. these varlables are related to age. Hawley (1972) found

~that a woman's perception of the ideal feminine attitudes

D)

is significantly related to attitudes of significant males.
+ T .

‘Buss (1974) found that degree of. "self orientation” was.

negatively related to age but, on further examination, it

was found that number of children accounted forkthis relation-
. N :
" ship. o ’ ‘ :

‘“~

An interesting finding of the present research is that |

age is nothighificantly related to career maturity. This

N .
confirms previous research findings that the stages in

®
'

women's career choice process do not follow the traditional - &

ege related stages set up by vocational development theorists

(Osipow, 1973: Vetter: 1973: Walsh, 1973). It also provides .

RN

. ' additional evidence for the strength of the relationship

. between choice and career maturity. o

E While the findings of the present stnudy confirmed - §§

that there does ‘exist a relationship between ch01ce and

I !
i . " y .

career maturlty, a 31m11ar relatlonshlp was not found to

1 3

exlst between ch01ce and either self concept or . attltudes C

N . o
h

towards wOmen. v R
The majority of. the studies concerning the?relatioﬁship

¢ of self concept with a non-tradiﬁional career choice~in~ ‘ ' :

vt e

a

' - volve professional womeﬁ ‘ft is possible that.women en- .
rolled in blue collar types of traxnlng programs ar;\\\ ,/ﬁ/

. effected by the lower: prestige conferred on’ theSe types

.

-

]
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. t
of ococupations. Further research would be needed to in-

~vestigate this possibility.

It is also possible. that the failure to find a signi- a

AY - 4
& .

ficant relationship stems from the scale selected to measure

self concept. ‘ ' _ b

!

. The Texas Social®Behavior InventorY’(%SBI) measures
»

‘ one dimension of total self concept, that is, self cbncept~(

t

AR L

; in a social setting. It may well be that a more useful

<

index' of self concept would be obtained by measuring the
-

latter in terms of personal worth ang/or work abil fies.

l\ \\

o A number of explanations can be found with regards to

v . L' "

why choice was not found to be reldted to attitudes to-

LY WY OPRLy ¥ PR
€

»

/ ””wards‘women. One explanation may ‘be that the reSponses of'
- . ! . \ . [
the traditional group were influenced by . "egalxtarlan '

- AP, T

ideals" In other words, tradltlonal women mnght have -

.been responding accordlng to what they percelved to be
\/

<7
v

27 IR

the "correct" answer.

. ~
. i \

. number of studles have noted the dlscrebancy between

\

T

]

- g ideal and Enactei\roles. Walshok (1978) foqﬁa ,,atuthem»fw*’”

behavior of both tradlt;onal and non—tradltlonal women

r:\
éonfllcted with théir egalltarlan 1deals. Tyler (1964)

- found that while hlgh school glrls agreed with’ statements

/

oﬂ feminist oplnlon, they held traditional attltudes with
; NN / |
regards to thexr .own .limitations. > - N

A second ekplanation may be that non-traditlonal , oot

t

women are lowering their scores on the AWS scaIey_Tanéri

. _: (1972) found that nonétraditio al women tend t6 avoid

! { ~ ;' ' - .,
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the extreme feminist position. Various authors have sug-"

-

gested that.supressing.egalitarién‘ideas functions as a sort

of defense mechanism. Non-traditionél,women may feel the

3

need to reassure themselves that_ thelr work role does not

effect their femlqlplty. O'Leary (1977) comments,
. "The range of alternative role defi- . iy .?
nitions, déemed acceptable for women has -
increased in recent years, and yet it L
appears that for many women, the reali-
zation of choosing a non—traditionel role
is éontingent upon the demonstration ‘
that they can meet the traditional cri- P .
teria for fe@ininity" (p. 129).
\Q - ,

Sociological studies offer another explanatlon. Kanter

o

(1975) explains that the woman entering a male dominated b

env1ronment1presents a threat to peer group cohe51on,

. . - J/
Becdause the token women does not possess the primary bond- | ./

. inglcharacteristic‘(ie. masculinity}, she is excluded from -

the peer group network. In order to prove that she does
not represept a threat to established norms of behavior, ’ N
the woman'may set~herself apart from other women.and accept
the peer group's perceptions of women as hef“own. When

a non-txaditional woman denies women equal 'rights,perhaps ., .
she~is speaking of the steredtyped woman and not of,he;self.:
This would explain the tendency of non-traditional women
to avoid the extreme feminist position.

P .
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.

PRACTICAL BARRIERS TO CHOICE

.

Socialization anhd proximate constraints have been

identified in the present study as two of the d8terminants

of occupational choice.

Thié section will be concerned with

g

examining- some of the proximate constraints or practical

barriers which stand in the yay of the implementation of a

non-traditional career

a

choice. This section will be concern-

ed'with a) presenting a brief overview of the literature

‘regarding practical barriers and b) examining demographic

{
characteristics and the n&turL of barriers as ‘perceived by .

women enrolled in-a pre-skills training course.
& M .

v

From an attitudinal standpoint, it has been_ shown that ma-’

ture women are more likely candidates for non-traditional

ﬁraining. However, it is also .evident that these women

greater number of practical constraints than do younger:

The presence of these constraints makes the implemen-

of a ngn-traditional choice particularly difficult.

Hence, this section will ‘be primarily concerned. with examining

practical barriers with regards to mature women.

Review of the Literature >

N
. skills
face a
women.
. tation
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-One hundred and fifty eight questionnaires were distributed,

‘married, in her twentieé or ‘thirties, with children and seeking

PSRN P N

‘residents of the Chaffey College district. Her fihdings were

64.

LS : . B » +

»

© to matyre women entering tradigional and non—traditiona%

probféms alike. Richards(1976) conducted a study of the spe-

—_—

cial needs of adult women enﬁering post-sécohdary institutions.

o
3 e @

of which eighty two were used:in the final analysis. The

study found eight main barriers confronting adult women.

s

/‘-

These<were identified as: l)fshortage of time 2) anxiety

3) role. conflicts and guilt feelings 4) money problems 5) ‘ o

— - 5

child care 6) study skills 7) counseling deficiencies and 8)

problems with instructors.

\ K
In addition, Richards divided the 4omen into three main

types. The type one woman was singlé, in her twenties or

thirties, divorced or separated with children.. This group

identifie 1) time 2) money 533*3+\g3ii:ncare as constituting i
their main-problems. The‘§§pe.two wom was described as - ‘ .
both job skills an§~bersonal enrichment courses. Tﬂé type

>, . .
three woman was described as married, in her thirties or '
Al

forties, with children ovef 14._ She wds attgﬁging school ,
either to fill empty time:.or in hog\? of getting a job. Her

<
ma1n problems wege identifies as l)anxiety and 2) role conflicts.

o

v

Table illustrates the elght problems as they apply to
each t}pe of woman. "

Lyman-Viera cbnductedﬂa study‘involv;ng 368 adult women

that: 1) family responsibilities 2) child care 3) transporta-

o

> et SR 0 A : T e
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‘ TABLE 18
Eight Mosg‘cbmmoﬁ Problems .
4Rapk Order for } Types of Women
Prgblém # mentioning problem "% mentiqning pfobleﬁ
[ |
- 1) Time ° - 2 © 32
‘2)ﬂAnxiéty 18 22
3) Role Conflict 18 b 22
4) Money . 15 18 | «
5) child Care T 12 ™. 15
6) Study skills . 10 12
7) Counseling - 9 a : 11 ‘
8) Instructors -9 il , {
. %sas
Sou;qet Richards; 1978;p.46 ",‘~‘ ‘e
A N
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TABLE 19 :
. . . i
, Restrictions on Chaice ‘
Type of Restrigﬁion # méntioning rqstriction~% méntioning restriction .
6‘. .
Transportation 78 ° 21.2 , |
- Child Care ‘ U 95.. 25.8
Work | oL 73 19.8
Finances " ' 81. . 22,0
Family Feelings . 117 31.8
Personal Feelings P 19.6
Other _ : 35 C . 9.5
i - .” . N
of ' ‘ J 4 v, .
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tion 4; personal’feelings 5) employmen£ and 6) finénces)

were she main barriers facing adult women entering post-
seconda?y institutions. Table 19 illstrates the results
of this\stsdy.' : .

. \ _ ‘ ' . AN
OthFr'researchers have examined spscific barriers in :

gréater éepth. Gallui’(lQ-’lB) reviewe’d tl;s reseaich poncerning

financial barriers standing in the way of participation‘in ‘ ' O -
post-secondary education. Costs of education was defined °

not only as dii?ct sxpenses incurred but was alsolcalculated :

in terms of child care, transportation and time aWay from

employment. In a study condusted by the Commission on Non- ' C : |
Traditional Study'(1972), 25% of the sample of 3;910 female
household residents ideﬁtified cost as the major barriers
to.attendsnce (cited in Gallup, 1978;p.85; Cross(1971)
points out that family income level,in partisular, affects
wpmen'sjeducational participation,- Women of loyer sosio—

.economic levels have represented in the past, the largest

pool of academlcally quallfled persons not participating

in post-secondary education. Gallup(1978) concludes. that:
‘ "The relationship between choice. ‘
i and financial barriers has not . -
- ’ been fully explored, but the con- . «
cept is raised within several re- ‘
ports that educational courses
selected by adults mlght not be
representatlve of the choices in-
" dividuals would make if there were
a broader range-of options by which
the individuals could flnance théir
education." (p. 10) .

1

It has also been shown that women are less likely than -

- v

%
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‘a study conducted by Wolman and Cambell(1972), 48% of students

5 -aTusWW" NI 1 S R
v

12 * 68.

men to make long term, costly commitments to education. 1In

were female but were fapresented in programs of short duration
and of less expense than men; 23% of men as opposed to 8%

of women were in programs of greater than twenty four months
in length, and only 3% of women versusn32§ of men were in

programs cbsting more than $2,500.00.

Furthefmore, there is evidence that women are also less

likely to be rec1p1enws of flnanc1al grants or other faorms of ]

assistance, Thls is in part because many women are ineligi-

ble for assistance because of their part tlme status. Of the

older female students who bresentl§ fepresent a high épopo:tion ] |

of the increase in past-secondary institutions, more than

hatf are part t}ﬁe students (Magarevrall‘cited in Gallup,1978).

Cohan(1978) claims that ' 1978 cutbacks in tralning‘allOWances ' i .

also adversely affected more'female than male students. |
Lack of adeéuate or reasonably priced day care services has

also been the source of controversy. 'In a study conducted by

Botsman(l975) it was found that child care expenses wafe'the ) ; .

major barrier to the educational participation of blue collar

‘women. The rebort One in a World of Two describes the.parti- ' ‘? .

cular problems faced By sole support mothers. The report
notes that the‘inadequacy‘of)day care networks across Canada

allows little hope for these women and their families.yWith— . ot

out adequate day care, services, sole support mokhers cannot | o

afford the time or tAe money required to upgrade themselves in

terms of_job skills.' - ’ ' ' s 3
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~

Demand for day care services in Canada’ is still far

3

greater than the supply. Furthermore, there is evidence

to show that the number of families, using commercial chjld

care centers is high, but the majority of users are from

v

middle ifcome homes.

Most‘'of the barriers described in this section

.
[

apply to all women who either_ seek to enter post-secondary

institutions or emplo&ment. However,.as‘w;ll be ﬁade evident
in the following section, these barriers are particularly“
relevant to women wishing to ?pter skills training programs.
As is often the case, it is the women who need assistance '

the most wpo have the, least access to it.

'
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A SURVEY OF NON-TRADITIONAL STUDENTS o , .
The purpose of this section is to present the results : !
of a survey concerning practical barriers to entry into

skills training programs. \\. *

A questionnaire was distributed to 20 female students

enrolled in a pre-skills called INTO (Introduction to Non-

Traditional Occupaéions). The questionnaire used in the

‘survey was adapted from one developed for use in the Lyman-

e

Viera study.
In order to hest arrive at information regarding 'practi- ‘ § )

cal barriers, it was decided that the ideal target popula-

.

tion would be cémposed of women who, while demonstrating
ap interest in non-traditional occupations, has not yet
decided to entei skills £raining.A ?he women who follothh;
INTO program are éoﬁcerned with acquainting themselves with
the various kinds of non—traditidnal work. The graduates
from this course either proceed into employment or skills
training. |
The survey results are intended to serve as a tén;ative

) ' ¢

assessment of practical barriers. The word tentative is

1

used because the numbers involved in' the survey are too
small to draw any definite conclusions. What the results ‘
» can do is suggest possible implications which future research’

can investigate in greater detail.

' »
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Characteristics of the sémple

Information was obtained from the students with re-
gards to age, marital status, number of children, educational
level and parent's educational level and occupation.

Table 20 illustrates the distribution of respondents

by age. The table indicates that the greatest percentage

of the women were between thé ages of 26 and 35 (503).'
With regards to marital status, the majority of women
reported that they were either single or divorceg (40%
respectivély). ‘AE illustrated in Table' 21, none 5f the,
respondenps indicated that they were ﬁarried at the Eiﬁe

of the study. However, according to the distribution of

. {
‘responses illustrated in Table 22, 60% of the respongents

reported that they had children. The most common age of
these children fell within the'6 to 10 year old category
\(QO%). ﬁ.
As indicated in Table 23,l4?.4 $ of the. students }ndi-
cated that they had worked full timg prior to the course. *
Adding to’this the percentage of womén who had Vorked part
time, the figure rises to 73.7%. Of.these women, 86 % had
previougly worked in a traditiohal éype of occupation.
Table 24 illustrates the respénsgs to questions concer-
ning educational level of student ;nd parents. With
regardé«to étudents' educationa} levels,lthe responses were dis-

»

tributed across almost all catégopies. The highest percentage ;

{25%) indicated that they had graduated from high school. The

\
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' . with regards to parental occupation. The largest percentage

. -~ 72,
Smalle;t percentage indicated that théy had not gone beyond

grade school. - ‘ . }
. With regards to mother's and fa£her's educational

levels, the responses tended to be concentrated écrosg

the first three categories. 40% of respondents' fathers had

obtained some high school educationl 45% of ;espondents'

mothers had not gone beyond grade school.

Table 25 illustrates the distribution of %esponses

4 .
of respondents' fathers (40%) were reported to ‘fall into
the category of "unskilled labour" . Of the respondents'

mothers, an‘equal number had either been outside of the o

4

labour force (usually meaning housewives) or had been
employed in the category "clerical and sales" (40% respecti-
vely).

The ‘demographic information allows us to make certain
> ! 9

tentative observations concerning this population. Some

useful information can be obtained from.contrasting demo- <

v

graphic characteristics of the sample of women selected

)

frpm skills "training programs and those of the INTO sample.

Whereas non-traditional and traditional women involved

)

in the empirical research 4iqd not appear - to diffex in terms
of socioeconomic background, the INTO sample appeared to

be drawn from lower socioeconomic levels. Table 26

2

illustrates the differences between the group of women in

skills training and the INTO women on this variable. As can

v

be seen, the proportions of fathers in skilled versus un-

¥




unskiiled categories is almost reversed for:the twd groups.
Diffefences also appear to emerge when comparing the. .

. twoigroups‘with'reéards to age eﬁd marital status.: Table
27 draws compar%sons with regafds to age categories. Whereas

the greatest number of women.in skills training were found to

be below the age of 25, the majority of INTO women were

. between the‘‘ages of 26 and 35. o s

Table 27 illustrates the differences between the two

groups with regards to marital status. It is worth noting
that none of the INTO women were married,at the time of the
survey. Even more 1nterest1ng is the fact that, although

13

none of the INTO women were married, a mqjorlty (60%) had

et i w  wp = 5

children. Only 15.8% of the women in skills training fell
into this category (ie. married, without children).

These comparisons are useful for ‘two reesons. Eirst of
all, they reinfogee the paint made earlier that women who
choose non-traditional occupations tend ‘to be mature, working ' .
women, many of whom'mﬁst overcome 'fhe\difficu}t taék of ;

combining career and family responsibilities.

Rt el abau it D U
1

Secondly,.the comparisons raise the Question_of whether
sufficient efforts are being made to recruit women like those

in the INTO sample who are perhaps most motlvated to choose
I

non-tradltlonal types .of training programs. - Women face a ,

== — g e

“

double deterrent to entering skills training, ‘ie. that it

ot

'is non-traditional and that it is low in prestige. Because ' ‘ :

e &

- of their .blue collar backgrounds and present situation, women .

o A ? .
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* such as‘those enrolled in the INTO course are probably more '

likelylcandldates for*skllls training . For these wOmen, any

lack of prestlge is. prohably offset by the financial rewards e .
“ / J 7 oa . . o N N
~of learning a non-tradltlonal trade. , y . . t .

L ,
Yet, as Gallup (19785 poinis 6ht,'wemen o;’lower socio—

1, h .
b . 3

economic levels represent the largest pool of academlcally quall—

fl% persons not partic1pat1ng i post-second-ary educatlon. T é

Gallup attrlbutes thlS fact, to 2 practibal barrler, le, lack ’:g

- »

of.flnanc1al ald. Agaln, we come across facts whlch re- . . , .

1
i 1nforqg the underlylng assumptlon of the presentﬁasfdy,that

.

© ig that both psycholoiical and pract1ca1 barriers must be . ‘ B A
dealt with. The next ect%on‘w1ll ottline somt of the practi~ ,,'Aﬂ
v ) , T, . . : ) .
cal barriers. SoL ) .
ot 7 ’ ’ , : 2 . : :
’ ' . * o 7 ! ’ N o ! T , N . . T '
- . /) - R . N j ‘ .- Ca .: k . L - ' <. o . .
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-7 , TABLE 20 o
!

v : . . Age of INTO Students

. »

" Caregory” . " Number T %

. \',‘ ) '» ‘v -
. * .+, TABLE 21
.«u,.

- B

’:Ko\ . R .
: -* " \Marital Status of IN?B%stzif;ts \

\ .
Catégor}\ . " Number ‘ %

. * . © ——
. . . . .

Single - \\\ . o 40 -

7+

4

Married -0 -
E "'- Separated og - 40"
| Divorced “ -3 .”"; ‘ 15
. ', _Widowed . v 1. ;? . . ‘.3 “
Lo ) Totb:'a:l 20 " '100
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| o ; <% TABLE 22 ) ’
. “INTO Women with/without Children . ‘
» L and Ages of Children' - . -
~ . It R ‘ 4
' Category Number °* 3 T : ’ B
With children - 8. - 40 ,
, . -
o Without children . 12 \ B . . 60° < .
b i "a . a ) o .
. "Ages. of children: e g .
. R :@ . R . - -
C T 0-2 . : 4 20
, o . P L o . Cos
o - 35 ‘ 2 L e 10
. L ) v : AN ¢ “ » -
¢ .. Je. 6_10 ' . . 6 30‘ .
' . A ' § N N
f ll—ls , L ’ T S = =" = \ v
T+ Y 16-18 . \ T2 .. .10, S,
N . C8plas . 4 et 20 S
o 18" .. oo L
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C / TABLE 23 -
i . Students' Previous Occupations
7 ) ( i . . ) ,

(3
a

Category Number . ] 3 ' . ‘ .
Student . g . | 5
Housewife 1 5 .
Unemployed - 3 16 - T
‘ Worked. part time p 5 BN 26 o~
'Worked, full time 9 48
Total 19 100
- I A
o ‘ .
3 o

\__) TABLE 24 , ~ 1
JEdEs?tional Level of Student, Father and Mothefz

- . 4
i ' . t o e v .
\ o

. .
A
i jf

" Cateégry Student ' 1 Fathe; Mothgr

. . - \% . —
Grade school . @ . 30 . . 5
Some high school 15 40 . 5

High school graduate =~ 25 | 15 35
Training past h/s F‘xlqé - .. 5 . -
. Som olrége ‘ . P - S .
Colfiege graduate 20 ‘ -
Somes university %\ > L ":' - .., s
University graduate 10 -]

Total

‘n=20 .100% #<20. 100%




o -
¥
.
M 3 .
b
E:
#
.
e
S
Ny
2
f
B L}
R
.
X
H "
i
g f
"
]
|
[ .
1 «
]
5 &
B
LN
.
k-
]
b
k . e
)

N
TABLE 25 ‘

o

Parental Occupation

*G‘Eegory

Father

e

Mother ‘

-

Professiorial

]

V ;

Semi-Professional - 10 h;
Manager, Proprietor
8. (large firm) ! -
Managef; Proprietor :
(small firm) R -
Cleriéal ' . = . 40
" skilted L 5 -
Semi-Skilled 15 -y
Unskilled - .. 40 L s
Farmer .~ o - : -
Not in Labour Force - 3 40
'+ fotal n=18 . 100% - n=20 100%,
i . ' 2 -
N , "
. . \ - . ‘ . X -,
- \ ’ : > b : K
v T ‘ N , ‘ C T
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TABLE 28

f

Marital Status for Two Samples

of Women
PROGRAM :
’ "1 skills INTO
Makried. 6
no .-
children 15-3
Cas - ‘
‘ - =
Marrijed,
wi
. . v
children 10.6 o
- (
. Not | 22 ) 8
married; v ’
no’ ?7.9 ) 40.0
children
' Not 6 : 12
married,
with . 15.8 60.0
children

-

81.
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. Practical Barriers to Entering Skills Training ’

o

- ’ . ‘ P

. 0f the 20 women who completed questionhairés,‘only 3-in-

dicated Ehat they did ndﬁ perceivé‘any particular barriers.
The other 17 women mentioned at least one barrier éach.
¥ . &able 28 summarizes the responses of £he INTO gtudents.
% - La;k of.time and mbnéy iz a the;e which recurs under each
categéry. This finding is gimilar to that of~Richards(l§76)h
: ° who identifies time, ﬁoneyland child caéé as.constituting
{ . the maiﬁ barrier to educati&n. In addition, the INTO women
mention the'problems created by persohal and family feeiings. oot
¢ In ﬁhei; descgiptions of tﬁésg barriers}.many ;f the women
noted the difficulty of making their career decision without - -

..the support of family and friends. One woman wrote that, C

> »
' ' "I really feel that a lot of women my

,f, . ‘ } , age and older are unaware of the pos- L . ﬁ
: . ' " sibilities other than typing, nursing

- - A ’
and teaching. Also because we havé been

. 4 put of school go long, we are afraid to
e - L retrain or look for new possibilities. It ‘
" l. seems to be harder to start again at some- )
something entirely‘different‘and new e
o , S when yqﬁ're:ﬁéxor 40 and alone.” '

N -7V

. The implications of the survey of practical barriers

will be éxamined more cloéely in part 111. For how} it

N

ff' ’ . can be suggested that many women who might find the proébect

’

‘of training for nonstraditional occupations attractive are

- . e N ‘;‘ )
3 J; faced with a number of practical barriers., Certainly, it S
y . Lo - » '

| " ‘ is not the motivation to enter skills training which®is =~ - - =

![ - ) : ¢ L ‘ " . . ] - ‘o ' T“I < ’
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1acking.‘tIn spite of the barriers, 11 of the women had

v specific, plans for the future, 4 had ﬁentativé plans and
- ~ only 1 replied that she did not intend to enter somg sort -

A 13 o “ .
of skills training. However, this enthusiasm’ is perhaps

a result of their being in the INTO'courqe.’ Tt is doubtful

whéther women in similar situations .and without support

g of others are as optimistic about future educational pléns:
] ° . .

One final question asked,‘"Lf you could be or do any- .

] N

thing you wanted, what would you be?". Although related . o ) ;

ft ] more to attitudes than to the purpose of the‘survey, the
; _ : . ‘ 1 .
question elicited some interesting responses. It was notable

° N |
3

'g that 12 out of 18 ' women mentioned .that they would like to

. be doing somj sort of professional, white collar work. ‘This  ° e

i's probably
5 ) ~ 4 -

g - as inferior in status to white.collar wark. "It was not inter-

ue to the fact that blue collar work is rcgarded

preted to mean, however, that the women wished to be employ-

B

ed ingtraditiﬁnal work si cé most of the responses‘invo;ved
§rofessional work bu; £ a non-traditional nature (eg.
stockbroker, manager, a : que saléspersop). ﬁhaﬁ the responses -
may indicate -is that'women need to become aware not only of

" ~Fhe stereotypes surroundiné the female role, but aléO'of “ .

o

. « .stereotypes of blue and white collar work. - o

.

. . .
I . . = .
. . ' . ' ]

. - N Al

=\
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TABLE 29

o Training

F

- Percelved Barrlers to Entry into Skllls

No. Mentioning Barrier

Barrier Mentioned

Transportation

a. Expensive

b. Time consuming

°

*

o

interests and relationships

Child Care. ,
"a. Lack of conveniently located : 3
services
b. Lack of flexibility with regards
‘ to hours of existing centers’
c. Lack of flnanc1al ald with
regards to Chlld care costs, 4
d. Time constraints resulting from ‘
lack of services ) ‘ A4
Work Schedule . , . . 'ﬂ
. a. Inflexibility of work hours I 2
o b. Lack of time left over for studies
‘Famlly Feellngs
a. Resentment stemming from oplnlon
) t*at education is a luxury
b. L§°$ of support for a woman @oing
‘ © a "man's" job ’ 3
Personal Feelings'
a. Guilt about 1eav1ng chlldren ’ R 6
b. Insecurity about it being worthwhile 7
c. Lackof confidence y C 3
. da. Lack of leisure time for personal

84.
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: . .Attitudes of Male Students, Instructors and -
Prospective Employers as Barriers

“ - .
‘ 3

a —
R e GO

"'«\‘ .
The practical barriers cited in the previous section

o ¢

" apply to mature women enééring either traditional or non-

24 traditional training programs. However, through research
: and through talks with the women in question, another- -
" f barrier was identified which appliés only to non-traditional

‘ women. - Attitudes of students, instructors and employers

«

represent a deterrent to women who wish'to enter skills.

o

St g s
>

: training.

P ‘ | Komarovsky (1962) described the existence of the male
clique as it operates both in the work and social spheres'

of blue collar workers. When a woman enters the male

dominated work environment, she is upsetting the accepted

-

norms of behavior as well as. the relationships within the

’

peer networks. Kanter (1975) ‘claims.that the experience -
¢ . of the "token" is more a result of the contrast of éhat pé£-
i son with the rest of:the group than of the sex or colour gf

' the individual. In-the case of a woman ehtexiﬁg a male

dominated environment, her femininity is regarded as an ' f .

/ .
intrusion and as -such, results in her being excluded from

F ‘ infbrmation channels. and hence, from power. Hostile at-

' . titudes are not only unpleasant for the new worker, they Y
[ . . . o v N .

b
»* *

‘ . act_aé a barriers to her occupational mobility. L.

= " cohen (1978) describes the problems oﬁ‘women‘in ap- N e

L]

C .. 'prenticeship programs as consisting of: isolatiomn }idicﬂlé,\ AN
' ! . . :, Yo L \

P

«
.
P
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lqckvof cozoperatiod; sexual har;ssﬁent,:pressures to over~
aobieve, sabotage of erforte'end constaht‘criticism.
éhe importance of positive attitudes towards women

both in the colleges and in the workplace cahhotqbe S
ovérstated. Meyer, Lee and bean (1978) conducted a’study
of tﬁe experiences of ten utility oompanies in the United
States. Most of the women appeared to’ be performing well
in their newvjobs. Their main problem was apparently - that:
of harassment from male peers. The problem; according to

Meyer et al. is that, "in contrast to white collar jobs,

the use of women in manual blue collar jobs is a more con-

spicuous violation of cultural norms" (p.10).:Another

..aspect of the problem is that quite often male workers )

_are unaware that women are d01ng non- tradltlonal work.

Br19gs(1978) found that in 50% of shops whlch had women
doing work requiring mechpnlcal ability,- 45% of the male
workers questioned indi#ated that they did not know of any"
women @oing work whieh/required such abilities. ' /
Instructor attitudes also represent barriers to éﬁtry

and persistence in skills training programs. There ig,

evi&ence that the "egalitarian" attitudes professed by

instructors 1s only superf:cxal This conclusion has

been based on a number of observatlons. Some {hstructors

«

admltted their reservatlons concerning the ébiiitiee of .

female students to handle job reSppn51bilit1es. Some

of the reservatlons appeared to be based on stereogyped
percept;ons of women rather than on fact. For instaqcehf
: ! » : h ‘ _

;
e

. . ‘ ' . %
. . . . L]
* . . . . . .

" - . . .
. v . . I L s “

’ . S " 86,
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’one'instructor in parricular claimeé‘that women were suite 87. ,
able for the work but that most were afraid to get | . “
their hands dirty. Other instructors were preventing the \ ‘
lacceptance of the female student by her peer group because " ' 1

" they granted her certain unecessary pr1v1leges (eg. " ’f
g getting the male students to do all the llftlng and dirty —
| work) . ‘ . ; . -7 , " C
. With regards to’ employer s, attltudes, Cohen (1978)
found that man; of the reasons given - for not hlrlng women . <
are based on stereotyped perceptlons of women's ab;lltles
. and 1nterests.' Some of the reaséns given were that: L ,“,~ -
o o 1) wopen cannot hold up physically )
\ 2)\women distract men and rgducewpro- , ; - w»’ -
‘f - . ductivity ) " l L o | "h' 7'm;
- '}‘; ~ 3) wives of male workers obJect ‘ ' oo
- i T 1) profanlty is offen31ve to women E ’
| Sé.women prefer light, repetltlve work . ,i
. ‘6f women are not generally 1nterest;d .in  ° ' .‘ . E
' ' bet erlng themselves - . v ' ST .
% 5) women require extra help - - ' , ]
1 : ‘; 0’8)'women\s 1nab111ty to "pull thelr own - ? D < 4
‘; . 'weight leaves 7 men with. thetdirty wor3.°' o ;
S s - ". - (p. 5) . . i | S l_ '_ ‘, ' . ‘,:’ .

:: ' o i; Apprentlcefhip programs are partlcularly effected by” . ’

E negative attlt ﬁes. A person w18hing to be an aporentice- i . : ,
”{ﬁi ship myst first find an employer._ To' qualify as an ap- g ,": ; f -
?¢: o ‘ prentice,’a qy alified Journeyman has ﬁo agree to work g !

.ot i N cT Y ‘ o 0 ‘/' ' !
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with the apprentlce in a variety' of aspects of he trade.

A good number of ]ourneyman,openly adﬁlt that they refuse

. to train a woman undér any condition. Nor is encourage—
.ment likely to comb from the Aoorentlceshlp‘ﬁoard whlch is : ;
composgd of 11 men. and with 110 men on the adv1sory ' . ) .'é
dﬁ&mnittees (White, 1978). As for the unions' an un-
publlshed study by Pat Armstrodng notes that in 1nterv1ews | . \ 2
w1th carpenter,s, plumber's and electrician's trade unlons,l | 3
: Qply Qne representative from the carpenter's union felt %
positive towards the idea of hiring women. THhe reason i
given was that conditions for men would improve if women * - 3
:were hired (Armstrorg ciéed‘ih White, 1978).
WOméﬁ interested in nbn—traditional Eébs are‘éaﬁght
up in.a vicious gircle. Negative attitudes-and the lack
. of eﬁployment opportunities deter women féom followiqg
. akaining programs. The lack of "skills fh turn results
in.women entering only‘thé lowest level jobs - a situation
. ?hich reinforces negative attitudes., In order to break
out of this vicious qircie, both training and mechanisms .

to facilitate the integration of women into sk%lled ocy AR

cupations are needed. This will be futher discussed in

1

the following section. / o i

' ' ' ' [
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.barriers to choice of a non-traditional

'PART 111 )

\ .
.

IMPLICATIONS OF THE. STUDY

v

The purpose of examining both practical and psychological_h

»

training program is

’ |
to provide a comprehensive understanding of the many factors

~

which enter into the ch01ce process. .
it 5

wsMost currenL_xheorles of .0ecupational choice recognize

% vi

the influence of internal and external 1nfluences on choice

" (ie. pertaining to the individual versus the environment).

However, different theorists attribute varying degrees of

‘importance to each. The present author believes that the

factors which influence women's career choice to the greatest
1

extent are: 1) personality 2) practical/proximate constraints’

or pressures and 3) socialization. This part of the study will

14
examine how thenlattgr two can be dealt with .through educational

©

intervention.
Table 30 outlines.the ré;ults of the present study and

The remainder of part
»

111 will ke concerned with examining these 1mp11cat10ns in

draws implications for each of these.

greater detail.
L : . e -

g . :

Impllcatlons of Findingd with Regards to Psychologlcal Barriers

P RN R S e g
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1) Psychologiéal variables,ie.
self concept, career matur-
ity, may interfere-with
career choice. )

¢ -

2) Practical barriers to entry

S

ing programs include lack of:

‘a) financial ;upport
b} child care services
©..c) counseling sexrvices
‘ and ,
d) attitudes of felldw‘stu-
dents, - instructors and -

prospective employers.

“4into non-traditional ftrain-**

. ]
v ¢ 4 e Jew
~ . LY "t
) N ) ¥ 90.
' TABLE 30 .
Findings of the Study and
- . . Corresponding Implications :
b
, ' Findings Implications
. - , )

Women .should be encoura-
ged to follow a pre-skills,

career education course.

.
L8

Ty

-

{
Support services and spegcial,
needs “of mature women should

be examined.

Follow up of female trainees
should be undertaken.-

. DY
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°

0

Impliaa;ion $# 1. Attitudes towards work and self shouléd beral-
altered before any choice of training program
is made, .

*

At g i i e T M o B g g ey

The findings of the main analysis of the present study

/ .
suggest that unrealistic and immature attitudes towards work
: \

esser degree, nedative self concepts, may- interfere
. 4.

whth career choice. The implications of this is that if women .
- qve to make appropriate career chéices, attitudes towards work
d self should be altered before an§ choice is made.
way of accomplishing this isﬁ@hrough a careerleducat;on

a

course. The career education concept is particulaniy well suited

iy XA, Do e Pt o bt o A A S bt s

to the task of developing a realistic attitude towards work

and positive zelf concepts. Career education is based on the i
. 4

concept of vocational development, which sees the individual '
0 moving through a series of life stages to arr#¥ve at a career

choice. Following Super's (1957) research, career education

emphasizes the relationship between dévelppment of the self
5, concept and the progress towards the implemedtation of an ) » a

. appropriate career choice.

%
!
1]
3

As career maturity is a product of various aspects of
attitudes towards work, career education .takes .on a

number of tasks. Marland (1974) describes career' education as,

"an instructional strattiy, aimed at

improving educational outcomes by rela-
ting teaching and learning to the con-

. cept of career development...A complete

program of career’education includes
8

/‘ﬁ ' M woo




awareness of self and the world of work,

. 92,
broad orientations to occupations and ]
in depth exploration of selected clus- i
ters, career preparation, and understand- » 3

o L3

-
2o e

ing of the economic system ¢f which jobs

are part" (p. 105).

PPN o Ty

' -~
The most common way of implementing’the career education

concept ‘has been to integrate it into the curri€ulum from

lest school years until the student gfaduates from

T clearly the best way to help women arrive at choices which -
\ : LI

; ,are compatible with their interests and aptitudes. In this N

n e VR arin T e W e

way, career education tasks can be matched to life stages R -

(the reader should refer to Appendix C for a more detailed

o v

" discussion of models of career education and how they apply

» o

to girls career choice process) -

o R

My~ With regards to the present study, there is evidence

-

of a pressing need to raise women's career maturity levels.

O PO LY

Furthermore, ‘the strong reiationship between choice and self

L)

concept suggests that the latter‘could be a secondary focus

Y

of a career education course. Both of these tasks should

be undertaken before any choice of trainipg program is made.

The model in Fiqure 1 illustrates the form which such '
a pretskills, career education course might take. The
emgpasis of such a course would'be on knowledge about. indi-
vidual aptitudes and interests.and matching this to an
occupation. The course would follow the same developmental
-stages as apply to adolescents (ie. stages of "explorgfion“,

"crystallization"”, "making a tentative choice" and "imnlementation".
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CAREER EDUCATION ! g
Development ;
Tasks: ' s }
t :
EXPLORE Examine. attitudes ~
- ' towards self, the - !
§v
fgpreer choic&®pro- !
‘cess & work roles ¥
L ' 1 f
Knowledge of Knowledge of S
_ job- > < training ( ;
opportunities ( v _ opportunities X ‘
- !
) ' Contrast informa- _ o {
.CRYSTALLIZE tion and explore ’
alternatives in ¢
° A .
light of new know- :
ledge about self 5 ‘
. ot ] | . :
. ‘,@,’ = i
*  MAKE Choose an occu&a— ) i
) ) . - 1
tion, identify" b
TENTATIV’E vocational & '
CHOICE . educational paths S '
IMPLEMENT ‘Implement choice
or repeat explora- .
CHOICE tory process
g
. ‘5‘
I
. ‘ : ¢ : Proceed to ~

»5kills Training

Figure'1: “Model of Pre-Skills, Career Education Course
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!
» Implications of Demographic and Career Variables for Career ’
? .

Education

[y
9 ‘ .

Information supplied*by the demographic and career

'

variables allows us to develop a profile of the non-tra- ~ -
, o ., |

ditional woman. Specifically, the latter was found ‘to be

older, married “and to have had work experience. In addition

to t?sse charactéristics, éhe‘ngh—traditiqnal group was found

to differ from the traditional groﬁ? on two attitudinal / :
variables, ie,. perceﬁtionnof future occupation as a career

and iﬁdependence in careet dec;sion making. :
¢ One thing which these variables tell gs”is that women . [
/. .eﬁrollcd ih ngn—traditipan training ﬁfogra@s represent a
- type of woman different from ghe average female cémmuﬁfty ‘

collége student. in a'number‘of ways. By idegtifying some _b ' /

¥

.

to of these characteristics;it is possible to suggest ways by

e aa Ko

which career education ‘can either substitute for (in. the

case of demographic variables) or develop (in the case of
attitudinal variables) characteristics found to be associated S
‘ L. v . T Lo
to a non-traditional choice. The demographic information
\ . is also.useful in pointing out future areas of research.

“ Difference in age has particular .implications for

--career educatjon. As was suggested in the course of thdis

/

study, it is perhaps néf age per se but rather age related 4

o

b 1
characteristics: which may best account for a non-traditional

! choice. More research is néeded to determine the specific na-
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.resource people.% By this means, women can become awark of

PN . .

-, 95. /.

- 4

_ture_of these characteristics.

However, the findings of

‘ t. ’ A .
the present study indicate what some’of these charagter-

istics might be. ° -‘d ~ .

-

Marital ;thtus an d work experience, for instance,

are two age related characteristics. which were found to
be related to choice. It was previously shggested'that . '
LS « .

7
the relationship between choice and marftal status could
be explained by differences in motivation which family

responsibiljties create (ie. working is financially mo-

tivated for married women). The implication of this is

tha% an attempt must be made to bring about an awareness

i

1n younger women of %/9—econom1c role which work can be

expected to play 1n thelr llves. ItgalSo means that .
' ‘ \

.younger women must be made aware af the fact that most

% . '
traditional jobs.do not permit women to achieve a high

dggree of financial independence and/or security.
; ’ i .

Secéndly, more of the non-traditional women were found

to have had work experience. As was previously mentioned,

the importance of work experience 1igsvin the fact that
it éllows women to -gain expéfience in or to be exposed to
a variety of .work options. A career' education course

could "substitute for work experience in one of two ways.

One way would be to S}ing in Qémen currently workiﬁg in ,
non-traditional occgpatiéns to act_as role models and

the different options -open to them. Bringing students in

R B o ni i ou R,
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.contact with role models would ‘als6 allow students to gain

3

on a job which is congruent wi® both interests and aspirations.

/

‘aoreal;stic picture of the barriers which they should

expect to emerde as well as the various mechanisms of coping

with these barriers. A second way of substituting .for
work experience would be to include a "hands on" component

in:"the career education course. Such a component would

involve sending therstuAents out to various companies to
try out various types of non-traditional jobs.

Ndddéraditiénal women were also found to be more
inéependent in the decision making process and more in-
clined to see their future occupation as a career. A
career education course should aim to de&éloéiindependencc
and career orientation. One 5f the results of feminine

) -

"socialization is that women are either unwilling or unable

to assume control over their lives. A career education
A

course should help women to accept this responsibility.

It can do so by bringing about an awareness of the economic

need to work and the advantages to be gained from taking

Implications of Findings with Regards to Practical Barriers

-~ -
-
)

Impiicatidn # 2. There is a need to examine existind sup-

port services in post—secondary institutions,
particularly with regards to mature women of

lower socio-economic backgrounds.

-
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Three types of :support services will be examined in this
J

sectiop: 1) flnanc1al &1d 2)1ch11d care and 3) counsellng

The present researcﬁ -suggests that skilled blue collar.

work may -be more attractlve to mature women of lower socio-

economic ,levels. However,the very conditions which prompt

[

the interest (eg. financial situation), give rise to prac-
A

tical barriers.: . %
The difficulfy of meshing multiple roles is particularly
evident in the case of INTO students. Most of these women

must combine the roles of motber, wage earner and student.

'

The result is that lack of time and energy is repeatedly

mentioned. ..
s

In fact, many of the barriers listed.under "transpor-

tation", "work schedule” and "child care" can be tied to

_one principle barrier, ie. lack of financial resources.

Adequate financial resouces would permit women to manage
time and energy by delegating more of their responsibili-
ties.. For instance, problems of work schedﬁle yould not in-
terfere with education if the women's financial situation
did not dictate the need to work. Money to cover child
care costs would also make it easier for women to devote
themselves to their studies. Freedom from time constraints
made possible by financial aid would make transportation
less of a problem and increase leisure time.

The problem is either that financial aid or informati;n
concerning finaficial aid is inadéquate. From information

collected from the women in skills training, it is evident

e o e et ———— e e coan o e e B A et -
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that aid is primarily limited to tuition costs. Living

3

P I3 . R
expenses and}chiid care do not appear .to gualify for

4

financial aid. It'ﬁeedS‘to be determined whether financial“'

needs are-being met or whether women are unaware of sources

of finanéing. Furthermore, since financial aid in the
form of bursaries, training allowances, etc. is the res§9n~
bf the' government, i£ should be determined whether women
;ho do not enter through government channels are aware
of funds avail:;xble for+'skills training.s a.
* Child care services also need to ge examined One as-
pect of the child .care issue is cost. Anothernaspect is’
convenience and availability of services. The latter ;s
mentioned by INTC students as a barriers to further edu-

L 4
cation.As for the sample of women in skills training, :75%

of women witﬁ dependents indicated that they paid for‘child
care themselves. Again, either the problem iies in the
ladk of good quality child tare services or the lack of
‘information-regérding t@ese services. The implication is
"that child care should be- examined in terms of cost, availa-.’
bility and adequacy of information made available to the
public. ) . '
# |

Before leaving the topic of practical barriers, }t
should-be mentioned that soiufioné to the problems which
women face can be found by other me;ﬁs than looking at the-
traditional schooling methods. The present study has been

concerned with investigating how the community college

“n
\d
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can be made to adapt to women's needs. However, solutions
might also be found by examining alternative educational

delivery systems.

A

For instance, 1long distance education via radio and
telévision might ke considered as a means of providing
. . . . . . .
. training for women.while eliminating barriers stemming .
N ' U

from lack of child care services or transpbrtation'prdblems.

The_ﬁdvénfages of using media.for educational purposes \
Ny ' ’ ‘

includ?: immediate éccess, teacher independency,reproducibility

of instructionél content,etc. However, the biggest dis-
advantage to long distance education is its limited applica-

"bility. With regards to skills training, for example[

99.

!

the "hands on" component is central to the learning process..

Two important cdhponents, ie. trying out the skill and
receiving feedback on performance, are not gencerally
adaptable to long" distance educaf&on:

Another alternative to'the community college system

p

of teaching would involve the use oﬁ\self'pacing modules or
computer §ssisted instruction. The graphic capabilitie§
of modules and computers, used in conjuynction with im-
mediately accessible eqﬂipﬁent is well adapted to teaching
specific, measureable skills. The advantage of using these
alternative methods lies is their fié?%bfilty. One of
the major barriers confronting women isiéhat their many

. responsibilities interfere with course -scheduling.

While the above-mentioned alternatives'aré useful in

3

AN

overcoming certain practical barriers, t mainly apply
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° to skills trdining and not to career education. With A i
’ \ Ny . . B
. . cON '
: : regards to the latter, the traditional group instruction : !
oy 3

* may still be the best method of instruction. ' The reason
' \
for this can be understood by referring to the third

practical barrier identified in the present research. This

" barrier emerged as a result oﬁ\lack of suppo;t'from family, . N

and friends. Due to this lack of support, women feel a gredt

.

deal of pressure which may serve to make personal feelings of
guilt and anxiety more acute. The responses of the INTO

nstudentslsuggest that women peed to be given the opportunity r

-

to meet with otherfs in similar situatiohs and'shﬁre common

¢

problems.

Community colleges do offer personal counseling services

but it is questionable whether éhis type of counseling can ) .
. meet the needs of the*@omen in question. Tagle 2 in Appendix ~ -
’ . & illlstrates.a preference for counseling techniqueg‘which ’ \

allow the student,to become actively involved in workihg

out personal difficulties. The implication of this is that-

N
.
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alterhatives to‘one—to-qné counseling should be explored.

> ¢

Career education can be suggested as a possible alternative.
In addition to providing a means of changing negative aif
. titudes towards self and work, such a course would allow

women to come into contact with women in similar situdtions.

>
" o
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being underutilized.

" placed in stereotyped roles/ vilkle training inskjitutions

-

* a -’ Y ~’ ) ' 1
Impllcaﬁlon # 3, There is a need for a follow up of female

’ graduates of sklkls training programs. ¢

It is particularly importanf‘that skills training be
perceived as a means Tather than as an end. Negative

") @ .

employer attitudes may result inﬂskills of female trainees

The real measure'of'the value of

caq L. 4 \
skills training for women can only be assessed once

‘women are in the occupational setting. For this reason,

a follow up of female trainees should be undertaken.
] ¥ :
Hagerman (1978) suggests that training does not

<

o .

Benefiﬁ men and wopen equally. This is éxplained by the
fect that women ere placed in low le&el éositions which
offer few:opportdnities for training and advancement. Such ;
jobe often require skills which women are’ thought tp pos;
sess and/or prefer, ie. repetitive, unskilleé opera£ions

(Hunt cited in Cohen, 197€).

An effort must be maée to ensure that women are not

ﬁ v
such as communlty colleges can monltor the progres of fe-

male graduates,_ a follow up should ga beyond this? A

simultaneous attempt must be made to change employer's .

httitudes.: Change will not be effective unless a commit-

ment is’made by management to change,discriminatory attitudesg

and practices. 1 . "

- - . ’ v oo -




Conclusion - . :
/ - .
The ‘discussion of attitude change brings ‘up an

important point wi regards to the present study. An
P p q\\“ . P Y

\“underlyiné assumgtion of thélstudy has been that education

[

can play an active role in brihging about social change.

' 4
a one sided issue. Just as women need tp be equipped with

A This is not,megét tq be taken, however, that ¢hange is

the skills ,and attitudes needed of non-traditional work,

Zor S Wit st

society must be prepared to accept them. In Rowntree's
(lS?ZIIwords, "Education cannot help to .change society
through thé enhanqé%en% of hugan potential unless it has
tﬁe active éonniVénce of society" (p. 167).

It is a point of contention wggther the educational
technologist/planner can act to initiate change or wéether S

action can only be taken in reponse to expressed societal /

needs. The present author takes a stance fomewhere between o~

L

,
.
|
- :

P rm oy bt o n )

~

the two points of view. The educational technologist"s«
task involves obsenﬁgng the changed conditiens in women's
" . A

lives and respc ding to these changes by identifying edu- . .

cational 2966;. However, change is also being,initia;ed in” ‘ .

¢ Ve . .
the sense that the planner must identify ways of meeting _ -,
theéé new needs. By both responding to and initiating

change, the educational technologist {can help' to bridge

the gap bYetween the emergence of the conditions which

‘e

L
prompt change and the re-establishment of the societal system's

éﬁuilib:ium. : : \
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~‘con€76ﬁéd with obtaining more inforhation with regards to -

Directions for Further Researéh 103

Further research is needed to confirm the results 9@,the3

present study. With regards to psychological differences /

between non-traditiondl and traditional women, it might be

of value to examine the same hypotheses but using diffenent'

i

measurement scales. For instance, in thé present study,

-

only one dimension of }self concept was measured, ie. "social"

self concept. Further\ research should investigate the pos~ | ’

sibility that non—Lraditlonal‘WOmen differ from ;raditional
wbmen }h terms of other dimensions of self concept such as
perceptiohs of personal worth and/or abilities.
| With regafds to the scale meaéuping attitudes towards‘
women's roles in society, it would‘hq useful to determine
whether the use of a more soéhistizétggil}ssk direct scale .
woulq yield a result similar to‘lhét of the present study.
., This would serve to verif§ the suggestiop that responses
weré influeficed by’ popular perceptions of sex role behﬁviors. .
v The present study identified ﬁhe rélationship of age
to' choice, levels of self esteem a:d’attituﬁes toQards women,
Further reseérch should?be undertaken to determine whether it
.is age per se which is ;elated.to these variables or.wheﬁher
the inte;éction‘is due to age .related variables such as work .
experience, family size or mari;al status.' |

Research should also be undertaken to investigate’ the

nature of pfactical barfiers. A future study should be
A}

L]
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availability‘and awareness)of suppofg services -and should
}nvoIVe a larger numper of women. Furthermofe, it would
be of value to Aetermine the influence of Eoth practical

and psychological barrieré on perseverance in non—traditionql‘
occupations.

Finéllyirrgsearch éguld be undertaken té identify
different popqlaﬁions of'onen (eg. women with a continuous
work histor& versus re-entry women, mature versus younger
women, sole support versus married women) , -and héw mdfivatigns
and support needs(var?. " The présenf reséarch has also raised

the qﬁestion ofg&hether community céllege students are likely

candidates for skills training or whether efforts would be

better spent 'in recruiting mature women présently,working

in blue collar types of occupations. Further research could

be concerned with answering this gquestion.

.

N
| ‘

\ -‘ '." .

ORISR ¥ ek Eratadae s vee ek
: T a e s EEETER




-5

o i § .

REFERENCES
N

« ' P,
¢ . ‘.)\

Y

Alexander, lLincoln. Race and sex equality in the workplace.

A challenge and an opportunity. Paper presehted .at McMaster

University. (Hamiltdn,Ontario), September 28, 1979.

¢ I

N -

-Angrisé, Shirley and Almquistj M. Careers and contingencies.
1L q

, Port Washington, New York: KXennikat Press Corp., 1975.

Ashburn, Elizabeth. Motivation, personality, and work'related

» N . . . f . -
characteristics of women in male-dominated professions.

Ruth Strang Research Award Monograph Series no. 2. Washing-

ton, D.C.: National Association of Women's Deans, Ad-
ministrators and Counselors, 1976.

Astin, Helen Stavridou. Cbntinuiﬁg education and the development

of adult women. The Counseling Psychologist, 1966, 6(1),

’

55-60. S

3

[

Baddock, Cora V. Vocational choice and opportunity. New Zealand:

University of Canterbury, 1971.

3
1

Bailyn, L. Career and family orientations of husbands and
& wives in relation to marital happiness. Human Relations,
1970, 23(2), 97-113. - ) S f

1

T

.

v

Baker, §. Women in blue collar and service occupations. 1In
Stromberg and S. Harkness (Eds.), Women Working. U.S.A.:
Mayfield Publishing Co., 1978. ' !

3 .

Baltes, P.B. and Goulet, L.R. Status and issue of life span

developmental psychology. Néw York: Academic Press, 1970.

4
Bandura, Albert. Behavioral modification through modeling pro-

cedures. . In Krassner and Ullman (Eds;), Research Modification.

New York: Hqlt, Rinehart and Winstoﬁ, Inc., 1975.

-

‘.
ot




[

‘ ' 106.

. Baruch, Grace K. Maternal career-orientation as related to
, parental identification in college women. Journal of

h 3
Vocational Behavior, 1974, 4(2), 173-180.
Bartlett, W.E. Vdcational maturity and personglity variables
of Manpower trginees. Vocational Guidance Quarteriy, 1967,
17, 104-108.

Battenschlag, J. Career achievement skills delivery system.
Journal of Research and Development in Education, 1974,
7(3), 91-99. ‘

)

Bgésen, Marianne. L'emploi a temps partiel dans 1'economie -

Canadienne. ‘Ottawa: Labour .Canada, Octoher, 1975.

, Bottom, Gene and O'Kelley, G.L. Vocationai educdation agra L

- developmental process. American .Vocational Education
"Journal, 1971, 46(3), 21-24,

< . -
o

) ‘Briggs, Norma. Women and the skilled trades. Inforﬁation R

Series no. 132. Washington, D.C.: National Institute
of Education, 1978. ‘

.

" Brown, -D.G. Sex role development in a'changing culture. "Psycho-

logical Bulletin, 1958, 1955,232-242.

. 4 + by ] : . 2 ‘
Bureau of Women. Forty six pioneers: Louisiana women in non-

traditional jobs. " Baton Rouge, Louisiana: Louisiana

1

State Department of Health'and HumanJResources, November,
1977. , \

Burkhart, Mary Quinn. Career development of women. ‘“In R:
Reardon and H.0. Burke (Eds.), Facilitating Career
\Development. Springfield, Illinois: Charles E. Thomas
Publisher, '1975. T

\



107.
CTB/McGraw Hill. ' Career maturity inventory. Théory and research

handbook. Monterey, California: McGraw Hill, Inc., 1978.
. X 3

Capehart, J.L. The relationship ,of career .maturity to Holland's

theory of vocational choice. Unpublished doctoral dis-

‘sertation, University of Nprth Caroliné, 1973.

M t
“ -}

¥ N 4 -

Cohen, Leah., Women's participatiQn in apprenticeship trainiﬁg.

Canada Employment and Immigration Commission, 1978.:

s B wAT ST

Cook, Gail. Opportunity for choice. M¢ntreal, Quebec: C.D.

Howe Research Institute, 1976. .-

- B el .

¢ 4

Cowan, G. and Moore L. Female identity 3nd occupational commit-

ment., 'Papef presented at the meeting pf the American
—_ . . .
Psychological Association (Denver, Cologado),' April, 1971.

i . I g

Cox, S5.G. A étudy‘of the relationships between student scores

on various predictor measures and vocational success

of students who were followed up one and five years following

training in selected private trade, technical and business :

schools. Unpublished doctoral dissertation, University :
of Towa, 1968.

‘ 3

Crjtes, J.0. Measurement of vocational maturity in adolescence. Lo
s “ ! :

< Psyéhological Monographs. U.S.A.: American P;ychological ' ;
Association, 1965.

" Crites, J.0. and Semler, I.J. 'Adjustment, educational achieve-
ment .and vocational maturity as dimensions,of developﬁent
in adolescence. Journal of Counseling Psychology, 1964,
14, 486-496. ' »




’ LY

/ . | ,. " 108.

Decision Marketing Research. Women in Canada. Ottawa: Office

of the Co-ordinator, Status of Women, 1976. ‘

°

Economic and Social Oppbrtunities,Inc. Career development

needs of women. Washington,D.C: Office of Educafion,

Department of Health, Education and Welfare, May, 1975.

Elton, C.F. and Rose, H.A. Significance of personality in the
vocational choice of college womerf. Journal of Personality
and Social Psychology, 1976, 5, 260-267.

\ Enderlein, T.C. Causal patterns related to po high school

- " employment fatisfaction.l Journal of Ve€ational Behavior,
1975, 7, 52-80.

“

; : . N ' B
\Epstein, €ynthia Fuchs. Women's place; Options and limits

\ in professional careers. Berkeley: University of

California Press, 1970.

Farmer, Helen. Career counseling. In R. Clare (Ed.), Meeting
\ women's new educational needs. California: Jossey-Bass
‘Inc., 1975, 1-31. = . S -

\

Fernberger, S.W. Persistence of stereotypes concerning sex

differences. Journal of Abnormal and' Social Psychology,
1948, 43, 97-101. "
\

secondary education’ perceived by New .York State employed

women. . "Unpublished masters thesis, Cornell University, 1978.

L3
an

Gilpert, Gratia. Career maturity of vocationally undecided
4

middle aged women. Unpublished doctoral dissertation,
University of South Dakota, 1976.

! . . <

'

‘ ‘Ginzberg, Eli. ‘Qccupational choice; An approach to a general

theory. Ne& ?ork: " Columbia University Press,. 1951,

’

\ . . . . ‘s . .
‘Gallup, Jane Marie. Financial barriers to participation in post- _




~

3 '

193

: . : 109.

Glaze, Avis. Factors which influence career choice and future

orientations of females. Unpublished doctoral dissertation,
University of Toronto, 1979.

o

Goldberg, Ruth. Sex role stereotypes and career versus home-

making orientations of women, In S. Osipow (Ed.), Emerging

woman. Career analysis and outlooks. Coumbus, Ohio:
Charles E. Merrill Publishing Co., 1975, 91-115.

Gordon, Anthony. Self-esteem, sex role orientation and

career orlentatlon of women in two stages of devel-

épment, childbearing stage and beyond.’ Unpublished

doctoral dissertation,” University of california, 1978.

.

Gordon, F.E.' and Strober, M. H Brlnglng women into manage-.
ment. New York: McGraw Hlll Book Cov, 1975.

Graves, T.D. A study.of vocational maturity and college

student's certainty and commitment to career choice.

‘Unpublisheé doctoral dissertation, University of Northern
Coloraaoi 1974,

¢ ’

Gréscoe, Andrey. The new woman's work. Homemaker's Magazine.

\
Y

N

+ May, 1980, 52-70.

i
Haan N. Smith, M.B. and Block J: Moral reasoning of young
adults- Political-social behav1of family background and

personality correlates. Journal of Personality and Social

. Psychology, 1968, 10, 183-201.

LY
Hagerman,® Dave. Women in non-traditional jobs: A review of

Manpower policies and programs. Ottawa: Women's Empldy-

ment Division, Canada Employment and Immigration Commis-
sion, March, 1979.

i T T

¢ e e




. ) - \ '

193
v

K

]

e e . 110.

Harmon, L.W., Birk, J.M., Fitzgerald, L.E., and Tanney, M.F.
(Eds.), Counseling women. Monterey, Cal%fornia: Brooks/

Cole Publishing Co., 1978.

/

Hawley, P. Perceptions Pf male models of femininity related

I

to career choice. Journal of Counseling ﬁsychology,
1972, 19, 308-313. o

’ I3
v

Hedges, J., and Bemis, S. Sex stereotyping: It's decline
in the skilled trades. Monthly Labor Review, May,

1974, 4-22.

Helmreich, R., and Spence, J} Taylor. Masculinity and
'feminiﬁity: Their psychological dimensions, correlates

and éntecedepts.' Austin, Texas: University of Texas

Press, 1978. ' « . '

Héffman, Lois Vladis. Psychological factors. In L. Hof-
fman and I.'Nye (Eds.), Working mothers. Californiai .

Jossey-Bass Publishers, 1974, 32-63. r‘&

1

Holland, J.L. The psychology of vocational choice. Walt- :
ham, Mass.: Blaisdell Publishing Co., 1966. '

Holland, J.L.,-and Whitney, D.R. .Chénges in the vocational
plans of college students. Orderly or Random? Iowa City:

Research and Development Division, American College

, v

'Testing Program, April, -1968.

Hollender, J.W., and Schalon, C.L. Client differences in
personal correlates, Paper presented‘%t the meeting of

the Iowa Psyéhological Association, (Des Moines, Il-
linois), May, 1965. '

1

Holstein, Herbert M. Career education. A curriculum model

’ i

W demin e raomn - . P - —~ .
— e . — 1
s counblmser=rty —— m—n g




! .
-Harmon, L.W., Birk, J.M., Eitzgera}d, L.E., and Tanney, M.F.
(Eds.), Counseling women. Brooksy

1978.

Monterey, California:

Cole Publishing Co.,

.

Hawiéy\ P. Perceptions of male mbdels of femininity related

~

to career choice. Journal of Counseling Psychology,

1972,

19,

308-313.

Hedges, J., ang Bemis, S.

Sex stereotyping:

It's de

iﬁ the skilled trades.

Monthly Labor Review, May,

ine

1974, 4-22.

Al ’
Helmreich, R., and Spence, J. Taylor. Masculinity agnd

A4 -
S femininity: Their psychological dimensions, correlates

) and antecedents. Austin, Texas: University of Texas

Press, 1978.

Hoffman, Lois Vladis) Psychological factors. 1In L. Hof-

. fman and I. Nye j(Eds.), Working mothers. California: )
. Jossey-Bass Publﬁshers} 1374, 32—63.83:&‘\\\L ' .
, / -
Holiand,’J.L., The §sychology of vocational choice. Walt-
1 ham,'Mass.;

Blaisdell Publishing Co . ~ E
. Holland, J;L., and Whitney, D.R. Charig in the¢ vocational

. plans of college students.'Q;ﬂgrly oWy ' Iowa City:

Y Research and Development D/ision, rican College .
. Testing Program,-épjgl, 968. ’ ‘
f .\Q - .

Yo .
Hollender, J.W., and Schaldn, €.L.
personal correlates.

5]

Client dif efenées-in

’ linois),

May,

965

the Iowa Psychigkgtjil Asspbciation, (Des Mypines, Il- -

.

Holstein, Her

4

e e - - -

8

bert M.

Career education.

B . .
-
- ® .

A curriculum model

N

1

N, D e e e e et AN}

L 3N




B

11
and stategies for implementation. ' Washington, D.C.:
Office of Education, 197L.

Holter, Harriet. Sex roles and social change. Acta Socio-
- . logica, 1971, 14, 1-2. )

¢+

Hoyt, D.P., and Kennedy, C.E. Interest and personality

correlates of career motivated and homemaking moti-

vated college women. Journal of Counseling Psychology,
1958, 5, 44-48. ' ’

Johnspn, Michael. The study of the effects of life career

counseling on the self concept and career maturity of

community college students. Unpublished dogtoral dis-

sertation, College of William and Mary in Virginia, 1976.

Kagan, Jerome. The concept of identification. Psycholo-

gical Review, 1958, 65, 296-305. \u~/

Kane, R. and Frazee, P. Occupational choice: .ES tradi-
tional and non-traditional women differé//%ashington,
r,,Apggl, 1978.

D.C.: Women's Bureau, Department of Labo

A

»

Komarovsky, Mirra. Blue collar marriage. New York: Vin-

tage Press, 1962. ‘

Korman, A.K. Self esteem as a moderator of the relation-

> ship between self perceived abilities and vocational

"chojce. Journal of Applied Psychology, 1967, 2&,165—67.

Krashfgsky, M. Day care and public policy in Ontario

Toronto: Economio ggyncil, Universaty of Torontd Pyess,
1977.

Lyman—Vie;a; Karen, and Boggs, John. Societal attitudes.

: and educational needs of women in the Chaffey Community

\

1.

Foratoae wom s e o T




!

. . 112,

’ !
\

2 ' . v
, College district. California: Chaffey College, Novembér,
. L 1976 o

&

Machie, Lindsay,and Patullo, Polly. Women at work. London:
Tavistock Publications, 1978.. - §

Maccoby, E.E., and Jacklin, C.N. The ps#fhology of sex dif-
ferences. Stanford: ' Stanford University Press, 1974.

« ?

Marland, Sidney. Career education; A proposal for reform.

U.S.A.: McGraw Hill Publishing Co., 1974.

Maslow, A.H. Motivation and personality. New York:

s i

Harper and Brothers, 1970.

-
Mead, Margaret. Male and female. New York: William Morrow

Il and Co., 1949.
- - Y

Meyer, Herbert, and Lee, Mary Dean. Women in traditionally
male jobs: ‘The experience of ten public utility com-

. panies. R & D Monograph no. 65. Washington,.D.C.:
Employment and Training Division, Department of Labor, tg
1978. ’

. N
R s ety e ot i

Michaelsqn, Bonnie Lee. Vocatiogal interests,‘self con-
" cepts, and attitudes towards feminine roles as related
to the educational and vocational choice of college :
//jrf women. Unpublished doctoral dissertation, Temple ﬁn}-
!

versity, 1974. i “

)

Mitchell, P.D. A system for education permanente. 'Program- - v
# - med learning and Educational Teéchnology, September, 1975,

- 12 (5), 306-324,

Natiomal Council of Welfare, _Women and poverty. Ottawa:z

3

{ . - : N . .
: . ) . {

..... _ . T et re—" . )|

F P




rd

¢

- ) 113.

National Council of Welfare, 1979..
, ‘ , .

Nagley, D.L. Traditional and pioneer working mothers.
Journal of Vocational Behavior, 1971, 1, 331-341.

S ,

O'Leary, Virginia. Toward understanding women. Monterey, , C
,California: Brooks/Cole Publishing Co., 1977. '
; < ;

Organization for Economic Co-operation and Development. -

Equal opportunities for women. Paris: O.E.C.D.,
1979. . ot . ‘

Osipow, Samuel. Perspectives and issues. In S. Osipow
. (Eds.), Emerging woman: Career analysis and outlooks.
Columbus, Ohio: Charles E. Merrill Publishing Co., 1975.

[ 1 [
Pearson, M. The second .time around: A study of women re-
turning to the work force. Ottawa: Canadian Advisory

Committee on the Status of Women, 1979.

s
e -

¥

Peoples, Vicki. Measuring the vocational interests of women.
' In S. Osipow (Ed.), Emerging woman. Career analysis and

outlooks. Columbus, Ohio: Charles E, Merrill Publi- . \\i\\
shing Co., 1975. oo o ; I T
Picou, P., and Cambell; .R. Career behavior of special ) - -
groups. " Columbus, Ohio: <Charles E. Merrill Publishting ‘ '
Co., 1975. o 3 - L :
oo K ‘ . " <3

‘Pineo, P. and Porter,.J. Occupational prestige in Canada.
Canadian Review -of Sociology and Anthropology, 1967,
4 (1), 24-40. . - “ . X

Pohlman;, E. The psychology of birth planning. Cambridge,
‘ Mass.: Shenkman, 1969. : ‘ :

’
«




PR .

. Psathas, G. Towards a theory of occupational choice for
women. Sgciology and Social Research, 1968, 52, 253-268.

E , Rabhdel,—ﬁdna E. Working women and their membership in
labor unions. Monthly Labor Reviéw{ May, ‘1974, 27-33.
. % ' LY

”

. T Richardg; Lillian S. " Women's perception of their psycho-
' logical and practical needs upon re-entry to a com-

munity cgllege. Impllcatlons for restructurlng ‘the ,‘ .
' learning environment. Ed. D. Practicum, Nova Uni-

versity, 1976. , , .

L

R
i
j
!

\ ‘,“‘ i ¢
ﬁ . . ) Richardson, Mary Sue. /Vocational maturlty in counsellng

: girls and ' young women. In Measurlng vocational

. N,

maturity for counseling andaevaluation. Washington, , /
* [ ) )
D.C.; The National Vocational Guidance Association,

. 1974, : : .

v

"Riesman, David. The lonely crowd. New Haven: 'Yale Uni- 1

“versity prss} 1950.
Rosencrantz, P.S., Vogel, S R., Bee, H., Broverman, I.K., and
Broverman, M. Sex stereotypes and self concepts f\\ )(/
legelétndents. Journal of Consulting and Clini \“/’—dk

: Psychology, 1968, 32, 287-295. . , \\\\

ey

B . \ v
ﬁowntree,,Derek. Educational technology in curriculum
deyelopmént. New York: Harper and Row Publishers,
T 1974, ' ‘

. , S “ L o
« ' Schreiber, Carol. Changing places. Men and women in tran-
. Tsitional occupatlcns. Calmbridge,Mass.: The MIT Press, -
4 - 1979. ~ : |

B
b,
»
. -

; Schlbséberg, N.K. uA framework for counseling women. ,Pér-
sonnel and Gdidance Journal, 1974, 137-139. . 1 ‘_ L

Q
|

. N
i . \
o

' ' .o
- n . o am i}
- [ l N EPA W — T
\ . . - : Lae »-tu*‘ v " N




I T T T T R

‘ ; . . 115,
Sears, P.R., Maccoby, E.E and Levfn, H. Patterns of child ;
rearing. New York: Row Petgrson, 1957. s
2
Sease, Dorothy Radcliffe. An analysis -of career development
among selected groups of women.. Unpublished doctoral
disdertation, University of Colorado, 1979. &,

{

Shaeffer, Ruth, and Lynton, Edith. Corporate experiences in im-
.proving womengéfgéb opportunities. New York: The ¢

Sherrifg, A, C.,

Conference Board, 1979.°

and McKee, J.P. Qualitiative aspects of *

beliefs about men and women. Jdurnal of Pers nality,
1957, 25, J451-464. | .

Sobol, Marion Gross. Commitment to work. In L. Hoffman and F.
I Nye (Eds.), Wofking mothers. Californai: Jos-

4

¥

b4

sey-Bass Publishers, 1974, 63-80.

-

Steele, Gertrude

Sdémmerkorn, Ingrid. ' Women's careers. )4bndcn: BEP, 1970.

-

M. The mature woman student at SKyline

Collegef Research report no. 1. California: Sky-

"line Colleg

.

Super, Donald.
1957.

Super, Decnald.

e, Februaryf'l974f -

Psychology of career's. New York: Harper,

A

Self concepts in vocational developmenti CEEB

Research Monographfho. $§. New York, 1963.

TN
Tangri, Sandra S

innovation:
. b

Issues, 197

[y

:

chwartz. Deterﬁinants of’occupétionai Yole
among college women.’ Journal of Social "
2, 28 (2), 177-199. o . .

A
4
. "
. . .
f ..
.

T

. . ~

T e

etk s At

R el LS, . s
¥ T ry A .
. - PR .“M-.‘..‘.;.P-u.n@.w-.. .....A%rm'” . ! "



§
f i . “. !
. i . - - ‘
S : ’ ' ' 116.
Tennyson, W., and Wasley, W.  Career exploration.  In J.H.
Magisos Ed.), Career exploraticn. Wéshington, D.C.: \
American Vocational Association, 1973, 100-113. ’
o .. |
Tolbert, E.L. Counseling for caréér development. Boston, L.
. Mass.: Houghton Mifflin Co., 1974. ‘ ' ) R
Tyler, L. The development of career interests in girls. .

Genetic Psychological Monographs, 1964, 70, 54-64.

o

U.S. Department of qu/'. Steps to opening the skllled trades
to women. Washlngton, D C. Dept. of Labor, 1974.

P

e - .
Ny .
)I.’

* Vetter, L. /6éreer counseling for women., The Counseling

Psychologist, 1973, 4, 54-64.

-

£ -

\
Walsh, Molly. Beliefs of women jin role innovative and: tradi-

tional professions about themséives and their femab
George

colleaguésf Unpublished doctoral dissertation,
Washington University, 1976.

Walsh, W.B.,and Hanley, N.A. Consistent occupational prefer—

ences, vocational maturity and academic achievement.
? 7 .

Journal of Vocational Behavior, 1975, 89-97.

’

Walsh W.B., and Osipow, S.H. Career preferences, self concept

and vocational maturity. Research in Higher Education,

1973, 1, 287-295.

¥

Walshok, M.L. Occupational values and family roles: A
‘descriptive study of women in blue collar and service

.t occupations,’ The Urban and Social Change Review, 1978,
Se

11 (2), 12-20. , ' ,

\ R 1
Waters, O.P.. Sex role attitpéggj;nd manifest needs, vocational "/
maturity and career orientation of colleqge woﬁen.. Un-

-~
3

S i A SaNede ae e weTTECE

——

s
el - e

)



N

Co ‘ N 7. !
published doctoral disse}tatign, Arizona State University,:
vt \
~1978. .

i«

Winters C., and Sorenson, J. Individual faﬁtors relating to - /
career orientation in women. 1In S. Osipow (Ed.), Emerginé‘

o woman: Career analysis and outlooks. Columbus, Ohio:
Charles E. Merrill Publishing Co., 1975.

o

White, Julia. Women in trades association. . Winipeqg, JManitoba:,

Women in Trades Association, February, 1978«

Wif%gnberg, Jeana. Improving girls.occupational potential.

A review of the literature. Washington, D.C.: Department
0 . !
of Health, February, 1978.
. . /
Women's Bureau. Women in the labour force. Facts and figures;
Part 1, 1977. .Ottawa, Ontario: Labour Canada, *1978.

“r

= ' .
Zaccaria, Joseph. Theories of occupational choice and voca--

tional development. Boston, Mass,: Houghton'Mifflin,
1970. - .. ’ ‘

X

Zissis, C. 'A study of the life planning: of 550 freshman women

at Purdue University. Journal of the National Association
. 7

of Women's Deans and Counselors, 1964, 153-159.

Y -

Zytowski, D.G. Toward a theory of career development.for

N Gomen. Personnel and Guidance Journal, 1969, 47, 660-664.




— A \ .
~
L] Q ' a
. N .
‘ ‘ C - 118,
ES " ' ’
c * . ‘
A ’ r ’
. ’ o
. 4;.’1')‘ N . ) , R » \
1
; APPENDICES
A. Questionnaire sent to women in, - N
skills training programs ' o
' ' B. Questionnaire sent to INTO
women . ’
-l - C. The Value of Career Education in
T , ' . ﬁ' Expanding Career Choice Options’ for
' \ o ‘ . both Girls and Women S




. - T

APPENDIX A

Dear student: .

1

P

Thank you for aéreeing~to participate in my study. I havé
enclosed a questionnaire as well as.a self-addressed, stamped

envelope for your convenience.

- I am a graduate student in Educational Technology at Goncordia
University in Montreal. The information which I shall obtain from
your answers will be Nused within my thesis whicpais to be entitled -

"A Systems Approach to Training Women for Non—Traditional‘Oceupations".

Briefly stated, my thesis is concerned with finding out about
some of the factors which influence the choice of training programs
leading to occupations generally considered non-traditional for women.
By filling out the questionnadire, you will be helping me to learn
more about why you have chosen the occupation for which you are

training. ’
Aé you are not required to give your name, you may be aséured ,

that” the confidential nature of your answers will be respected.

Should &bu be interested in finding og% about the results of my

sfﬁ&;?‘ﬁrité me a note apart from ﬁhi questionnairg indicating

where you may be reached. I will be pleased to send you a letter

outlining the main results of the study.
Again, I thank you'for your co-operatioh and hope’that’youiWill be able
to send me back the questionnaire as sodn as possible.

Sincerely yours,

o

. ¢!
Karen De Pauw
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Iour'sections. The first section asks you

QUESTIONNAIRE

. . __GENERAL DIRECTIONS -

This questionnaire ig divided into
questions relating to your family and
personal background, The other three sec-
tions which follow are aimed at ga‘thering :
information with regards to. your attitudes
and opinions towards the roles of women in
society, towards yourself and towards your
choice of occupation,. ‘

Your answers to all four sections are,

"to be written directly onto the questionnaire.

Sections 2, 3 and U provide additional'lnfor-
mation with regards to how you should answer

v

each sectiom

Your”help in answering this quéstionnaire is
greatly abpreciated. The confidentiality of
this -questipnnaire will be respected.

-

o0 ' .
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Background information ~
Name of program presently enrolled in: ///
. Length of programi___ weeks, . P ¢
* IS

2 College which you are attending:

1) What is your age?

2) What was your main occupatlon during the year. preceding the

course? i

’ a) student ) d) worked, part time %

= b) housewife_ ' specify ' ;
¢) unemployed : ’ e) worked, full time _3 l

specify"

3) IF EMPLOYED, how much did you earn per year?
‘ L ’ R
) what is the highest level of education which you had completed
* before entering the present proéram?
a) grade school
b) some high school grade
c) high school grad. ! ' ‘
d) training past high school ’ .
e¢) some college
f) college grad.
€) some university : : ‘ : ' /
h) university grad. , : : P . ' ,

5) Are you presently living with your parents? Yes No . D
. )
L 6) Are you presently married? (es _ No
| . 7
; 7) Do you have any children?Yes No e

e

8)IF MARRIED. what i{ your husband's occupation?
About how much does he earn per year?.

! )

If yes, how many?
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BRI AT

10) What is (or was) §6ur father's occupation?

v oo ' ' .

s

* 9) IF MARRIED, what is the highest level of education which
your husband completed?

]

a) grade school
b) some high school . grade

c) high school grad,

d);training past high school

¢) some college

f) college grad,

g) some university

h) university grad.

]

122,
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11) what is (or was) your mother's occupation?ggff$ K

! U

12) What is the highegt level of educatioﬂ‘whié£ each of your '

13)

14)

15)

parents completed?( Select answer from choices in question 9)

Tather:
mother:

Who gave you the most help in making your decision regarding
your present choice of training program?

a) mother : ‘

b) father

c) other fanify

d) risband or boyfriend

e) Paople y&d know who are already in your futuré uccupat.on

T) other friends e l
g) previous teacher

h) counselor : specify
i) other specify

. ‘
Do you consider your future occupation as a job or

S————— il

‘a career ? (check one)

\

. Yesg No

2 " »

Before enrolling in this course, were you ever in the INTO
program? (ie. Introduction to Non-Traditional upations)

v Ak bt 8
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. Attitudos lon;ard Womon .

Tho statemaents listod bulow doscribe altudes toward tho rolos of worngn
In socloty which dilfuront peopla havo Thoroe aro no night or wrong answers,
only opinlons. You uro asked to uxpross yowr feoling about oach statoment by
Indicating whother you (A) a@roo slrongly, (B3} agroe mildly, (C) disagrco miidly,
or (D) disagreo strongly. Circle the letter of your choico.

1. Swearing and obscenity are more repulsive in the speech of awoman than
a man.

A B - Cc D

Agree Agree . Disagree ‘Disagree
strongly mildly mildly strongly

2. Under modern economic conditions with women being active outside the
home, men should share in household tasks such as"washmg dishes and
doing the laundry. . '

T A \ . B c D !',/,N
Agree Agree Disagree Disagree )
strongly mildly mildly strongly
3. ltisAnsulting to viomen to'have the ° ‘obey” clause remain in the Marriage
service. , .
A B C 0]
Agree Agrce Disagrec Disagree -
strongly mildly mildly strongly
4: A woman should be as free as a man lo propose marnage., *
A B c D
Agree ) Agree Disagree Disagree
strongly mildly » mildly strongly

5. Women should worry less about thesr rights and more about becommg ‘good
wives and mothers. !

v

A B c ‘ D .

' 7 -
Agree Aghte Disagree Disagreo
strongly v mildly | mildly slrongly

6. Women should assume their nghtful place in business and all the professions
" along with men.

Kl

A B C ' D
Agreo Agree " Disagree “Disagree 'y
strongly mildly mildly - strongly

7. A woman should not expect to go to exaclly the same places or lo have quite
the same frgedom of action aﬁr‘nan.

D .

A B (o
Agtec Agree .Disagreo Disagree
strongly mildly mildly strongly
8. It is ridiculous for a woman to run a locomotive and for a man fo darn socks.
A B c - .0 ’
: A.gree ' Agree Disagree Disagrae’
strongly mildly mildly strongly

123,
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\yeé Agree Disagree

]

.
¢
.
.

’

9. The intellectual leaderstup of a community should be largaly in the'hands of
+ men,

v ’

B C D !
Ag\;e ' } Disag‘ree ‘ Disagree
strongly mildly strongly

the various {rades.
A . B

Strongly . muldly ml;dly

"when they go out togelhe

A B C .
Agree - Agres Disagree Divagree )
strongly mildly mildly strongly

12. Sons in a family should be given more encouragement {o go to college than
daughters.

A B c , D
Agree Agree Disagree Disagrce
strongly muldly mildly strongly

13. In general, the father should have greater authority than the mother in the
bringing up of children.

A 8 c - D
Agree Agree Disagree Disagree
strongly mildly . milgly strongly

14, Economic and social freedom is worth far mare to women than acceptance
of the ideal of femininity which has been set up by men.

A "B C . b
Agree Agree Disagree " Disagree
strongly midly mildly strongly

a

15. There are many jobs in which men should be given preierence over women
in being hired or promoted.

A 8 c D

Agree . Agree - -Disagree Disagree
strongly mildly’ mildly ~ strongly

r e pmeme—— v e
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- Toxas Social Behavior Inventory

The Sacial Behavior Inventory asks you to describe your reactions and
feelings when you are around other people. Each tem has a scale, marked
with the lelless A, B, C, D, and E, with (A} indicaling “not at all characteristic
ol ma” and (E) "vory charactenstic of me,” and the other letters, points in
belwean. ’ .

For cach item, choose the letter which best descnbes how charactoristic

the it is of you.

1. 1 am not likely to speak to people until théy speak to me.

A ‘B c 9] E
Not at al Not very \Slighlly Fairly  Very much
characteristic / characieristic
of mo (7 ol me
2. l would describe mysell as self-confident. , -
A B c /4) E
Not at all Not verly-—sk‘gﬁl‘y( Fairly Very much
characteristic characteristic
of me . of me
3. | feel conlident of my appearance. '
A B c D E
Not at all Notvery  Sightly Fairly Very much
charactenstic characteristic
of me of me
4. | am a good mixer,
A ‘B c D E
Not at all Notvery  Slightly Fairly Very much
characleristic characteristic
of me of me .

5. When In a group of people, | have trouble thinking of the right things to say.

A 8 ] 0 E
Not at all Notvory ¢ Slightly Fallly  Very much
charactenstic charactoristic '
of me of me

6. When in a group of people, | usually do what the others want rather than

make suggestions.

A B c D E
Not at all Notvery  Slightly  Fairly  Very much
characteristic characteristic
ofma of me
7. When | am in disagreement with other people, my opinion usually prevails.
A B c D E
Not at all Notvery  Slightly Fairly Very much
characleristic characleristic
ol me of ma
8. l would doscribe mysell as one who attemnpts 1o masler situations.
A B8 . C D E
, Not at all *Notvery  Slightly Falrly - Vory much
characteristic RN charactenslic

ofme

of me

P
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9. Other people look up 1o me.

A B Cc D E
Not at all o Notvery  Slighlly Fairly  Vory much
characlerislic characlerstic
of me of me
10. | enjoy soclal gatherings fust to bo with people. X

A B c D E
Not at aft Notvery ~ Shghlly  Fauly  Vory much
characloristic charactenstic
ofme * ol me

11. imake a point ol looking other peoplo In the oye.

A 8 c D E
Not at all Notvory  Slightly  Faitly  Vory much
chiracloristic . - chactoristic
ol me . : ol me
"
12. | cannol soum 1o got othors 10 nolico mo.
A 8 o] D E

Not at all Not very Slightly Fairly Vary much

characloristic ‘ characloristic

of me ol me

13. 1 would rather not have very much responsibility for other people.

A B c D E |
' i
\\—-\ Not at all Notvery Slighlly  Faily  Very much f
charactaristic - charactenstic f
of mo’ ol meo ‘
14. I feel comfortable being approached by someone in a position of authority.

A B C o) E 3
Not at%ll Not very Slightly Fairly Very much i
characterislic 3 characleristic '
of me ot me :
15. | would describe myself as indecisive.

A B c o} E
Not at all Notvery  Slightly Farly  Very much
characteristic charactenslic
of me ol mo .
16. | hava no doubts about my social competence.

A B c’ D E ,
Not at all Notvery  Slighlly  Fairly  Very much
characteristic : - characteristic

‘ of me ol me
4
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DIRECTIONS Section 1V.

< )

’

There are a number of statements

about career choice in the following
section., Career choice means the

kind of work which you think you will
probably be doing when you have
finished all of your schooling. .

Read the statements and mark your
answer beside each statement. If’
you agree or post%g;-gree with theﬂ
statement, circle the letter T. If
you diségree or mostly disagree with
the statement, circle the letter F.

°
.

il




r
Fu

Career Maturity lnventory| ~mmues scace

1

11

12

-13

14

I often daydream about what I want to be, but I really h.wtn t
chosen a linc of work yet. : .
v—\

If I can just help others in my ‘work, I'll be happy.

a

Everyone scems to tell me something different; as a result 1
don’t know which kind of work to choosc.

, B
[t’s probably Just as easy to be successful in oﬁg ‘occupation as it
is in another.

In order to choose 4 job, you need to know what kind of person
you are.

It doesn’t matter which job you choose as long as it pays well.
I plan to follow the line of work my parents suggest.

i
AE long as I can remember, I've known what kind of work [
want to do. ‘

Yﬁu should decide for yourself what kind of work to do..

I don’t know how to gc abcut getting into the kind of work I
want to do.

Work is worthwhile mainly becaus¢ it lets you buy the things
you want,

<

I know very little about the requirements of jobs.
» :

When choosing an occupation, you should consider several dif-
ferent jobs.

If you have some doubts about what you want to do, ask your
parents or friends for advice and suggestions.

{
I often fecl that Yhere is a real difference between what I am
and what [ want to be in my occupation, A

There are so many things to consider in choosmg an occupation,
it is hard to make a decision.

You should choosc an occupation whmh gives you a clmuc.c to

" help others. .

18

>
a

The best thing to do is ta"try out scwcr.xljol)s, and then choose
the one you like best.

N

128

GO ON TO NEXT PAGE
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Career Maturity Inventory| arvruoe scaie |
o ) ?
} 1 . ’ , ) oo o .
4 ‘ 19 There is no point deciding on a- job when the future is so §
unceriain, : TR {'
- . ’ ¢ - Al :
20  Working is much like going to school. ‘ i ' T (F
. /Ql Therc.is only one occupation for each person. -, TI|PF )
. . o~
22 Your pa?cnls probubly know better than anybody clse which
occupation you should enter. TI{PF
<23 I want to really accomplish somcething in my work.— to makc a“ - ,
* great discovery or carn a lot of money or help a great number of 3
people. . . TI|F 3
SN |
24  When it comes to choosing a job, I"llfnuke up my own'mind. ) T F .
\ 25 1 don’t know what courses I should take in school. . <7 F :
F 2‘6' "The greatest appeal of a job to nie is the opportumty it provides T |PF
for gcttmg_dhcad
27° 1 can't undcrs;;md how some people ¢an be so certain about
what they want to do. T |F .
28 I spend a lot of time wishing I could do work T know I can
never do. T |F
29  Work is dull and unpleasant. TR
Y o . . . .
30  Somectimes you have to take a job that is not your first choice. T IF
31 I keep changing my occupational choice. T |F
“ R i - -
32 Once you choose a job, you can't choose another one. T F
. LS
33 As far as-choosing an occupation is concerned, something will .
come along sooner or lalcr T |F
* \
34 I’'m not going to worry about choosing an occupation until I'm
out of school. T F
X .
) 35  You can do any kind of work you want to do as long as you try
hard, , T ,F
36 »You get into an occupulion mostly by ch'.!}cc. . . T F
- 87  You can’t go very far wrong b) fulluwuu., your p.lunts advice
abnul which job to choose, | . : T F
» N o /‘-sa—-
A1 .
GO ON TO NEXT PL({SE .y
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| Career Maturlty Inventgryl ATTITUDE SCALE

Whether you are interested in a pamull ir kind of work is not as
important as whether yoy/can do it ’

Choosing an occupation is something you have to do on your
own.’ ‘

I seldom think about the job I want to enter.

By the time you are 15, you should have your mind pretty well

made up about the occupation you intend to enter.

I have little or no idea of what woiking will be like. .

[ keep wondering how [ can reconcile the kind of person I am

“with. the kind of person 1 want to be in my future occupation.

I would like to rely on somceone clse to choose an occupation
for me' .

I’d rather not work than take a job I don’t like.

I'd rather work@nun play.

muccs, evervhody has to go to work seoner or later, but I don't

look forward to it.
; | - v

4 .
I'don’t know whether my future occupation will allow me to be

the kind of person I want to be.

It’s who you know, not what you know, that’s important in a

e

52

53

54

55

Your job is 1mportam begause it determines how much you can
camn. ‘
‘

You shouldn’t worry about choosing a job since you don’t have
anything to say about it anyway.

,
I don’t want my parents to tell me which occupation I should
choose. ~

You almost always have to settle for a job th: l[ s less than vou
had hoped for,

If somecone would tell me which occupation to enter, I would
feel much better.

F am having difficulty in prc[mrmg myself for the work I want
to do

9
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[ can’t seem to become very concerned about my future
occupation.

[ really can’t find any work that has much appceal 1o me.
I'm not going to give up anything to get the job I want.

Knowing what jobs are open is more important than knowing
what you are good at when vou choose an occupation.

The jub 1 Lh()()S(. has to give me pkm) uf freedom to da what 1
want.

1 don’t know whether my occupational plans arc realistic,

When trying to make an occupational choice, I wish that some-

onc would tell me what to do. _A (L’

I have so many interesgs,it’s hard to choose any one occupation.
You should choosc a job in which you can someday become
famous. Lo -

You should gthoose a job that .1110ws you to do exactly what
you want to do. ‘

Entering one job is about the same as entering another.

Parents usually can choosc the most Jpproprmlc jobs for their
children. . »

o

You should choose an occupation, then plan how to enter it.

‘1 feel that 1 should do what my parents want me to do.

Making an mcupatnon.\l decision confuses me because I don’t
feel that 1 know enough about mysell or the world ot work,

When T am trving to study, 1 often find myself daydreaming
about what it will be like when 1 start working,

[t’s hard o imagine myself in any occupation.

I feel that my occupational goals are so high that I'll never be
able to attain them,

The most nnport.mt part of work 1s}1c pleasurc which comes
from doing it.

o

Théremay not be any openingsHfor’the job I want most.
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APPENDIX B A : . . 132. -

| April 20th, 1980
L
Dear Student:

o

t E
. '

1 am a graduate student in Educational Technology at

_Goncordia University, in Montrsal. I am currently undertaking

research relptedjto my thesis which is entitled " A Model for
Training Woman for Non-Traditional Occupations".

As a graduate of the INTO program, you are in a position
to supply me with some very useful information with regards to

" my research topic. The enckgsed questionnaire asks quesgtions
"relatlng to yd\r»personal background, future plans and possible

restrictions on your ability to take additional courses.

I would appreciate your help in filling out this questionnaire.
This type of ressarch is greatly needed to encourage more women

‘like yourself to enter non-traditional occupations, You may rest

assured that the confidential nature of this questionnaire will K fﬁ
be respected. should. you, however, be interested in finding out
about the results of my research, write down yoﬁr name and
address on a separate sheet of paper. I will be pleased to
send you & Brief summary of the results of the study.
. -.’
I thank you in advange for your co-Qperation,

L}

Sincerely Yours,

r

Karen De Pauw

+




QUESTIOIIAIRE

1) what 1s your age? _ .~ 18-25 3645

! - 26-35 46-60 v
2) ‘What is’yoﬁr present occupation?
a) student
b) Housewife
. ¢) unemployed C T~
d) working, part time specify “
e) working, full ¥ime ___ specify

3) IF EMPLOYED, how much do. you earn per year®

k) what was your main occupation during the year preceding the
INTO program? :
a) student
b) housewife
4
¢) unemployed
d) worked, part time specify

e) worked, full time specify

$5) IF EMPLOYED, how much did you earn per year?
6) what is the highest level of education which you had completed
before you entered the INTO program? 2
a) grade school _
b) some high school
c) high school grad.
d) training past high school
e) some college '
f) college grad.
‘'g) some university
h) university grad.

?

~-i

7) Are you presently single
: married
geparated ~ A g
divorced . ’ - .
. widowed / '




. 8) Do you have any children? Yes  ______No —
IF YES, what are their ages? : 0-2
(Indicate number in each age group) 35 //

' . 610 —
11-15
16-18

18 plus -

. 9) IF MARRIED, what is your husband's occupation?
How much does he earn per year?

Q

10) What is (or was) your father‘'s occupation? .

11) what is (or was) your mother's occupation?

| . / <
32) Whieh is the highest level of education completed by the
following people? (select answer from those given in no. 6) .
Father

]

v

Mother

Husband (if applicable)

' 13) Do you have any plans for taking classes in the futura?

Yes Which school?
What area of study?
When?
No
Undecided v

14) Are there any vocational skills ‘that,you would like to learn
to improve your employment opportunities? |
Yes  Specify

No

15) Would you like to get a college degree?

Yes Specify
No '
___Undecided

2 M b et e b ¥ e o e
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16) Do any of the fo;lowing represent a restriction on your
ability to take classes? ;

a) Does transporfation (eg. time spent travelling or costs)
" restrict your ability to tﬁkg/g;gsses? IF YES, in what way?
. (,' p
Co
| L/
b) Do child care needs restrict your ably/tyxxo take claases?
IF YES, in what way?

a el et Al R o e

PIVEIIN VPV

b

N '
c) IF YOU WORK, does your' work schedule restrict your ablllty 1
to take classes? IF YES, in what way? i

e

d) Do family respongibilities or feelings restrict yar ability
to take classes? IF YES, in what way?

e)'Do_ggrsonal feelings restrict your ability to take classes?
IF YES, in what way?’

- \

4 . ‘L i
)7 g |
f) Are there any otier restrictions? IF YES, specify.

. ! o
R N . e




' APPENDIX C

The Value of Career Education in

Expanding Career Choice Options for

Girls and Women ' .

Marland (1974) defines career education as,
J .

"An instructional. strategy, aim-

ed at improving educational out-

comés by relatiﬁg teaching and’

’ ’ learning to the concept of. career )
development... A complete program of . |
career education includes awareness ’
of self and the world of work, broad
orientations to occupations and in

depth exploration;of selected clus-

ters, careen\preparation'and'gnder—
standing of the economic system of - .

1' whicH’ jobs are part "(p. 105).

The value of career education with regards to raising
levels of self concept ‘and Career maturity is becomlng in-
creasingly apparent. The concept of career education is,.
based on the career develgpment process as set out by Super
(1957). Uhdérlying the concept of'Cafeer education is the
assumption‘tha£ there is a close relationship between at-
tiFudes towarq§ self Snd work. Insufficient knowledge about
the self, for instance, will result in an inappropriate career
choice. | )

Table 1 illustrates some career education elements and

outcomes. Since career education involves a variety of .

aspects such as attitudes towards work, awareness of ¢p-

@
v
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TABLE 1

Career Education Elements 3md Outcomes

Elements

1. Career awareness - Knowledge
of the total spectrum of careers.

2. Sélf Awareness - knowledge of
the components that make up
self

g ,
3. Appreciations, Attitudes -
life roles; feelings towards

self and dthers in respect to
society and economics .

4, Décision—Making Skills - apply-
ing information to rational
process in production, distri-
bution and consumption

5. Economic Awareness -~ perception
of processes in production, dis-
tribution, and consumption

6. Skill Awareness and Beglnnlng
Competence - skills in ways in
which man extends behavior

7. Employability Skills - social
and communication skills appro-
priate to career placement . N

8. Educational Awareness - perception
of relationship between education
and life roles

1.

2.’

3.

4.

5.

6.

Outcomes ' !

Career identity - person-
alized future roles or
roles within the world of
work; Options remaig open
for the individual #o move
émong occupations

Self identity - know him-
self; consistent value
system; abilitiy to make
decisions based on values

A

Self-~Social Fulfillment -
active work role; satis-

fying work role; ‘responsi- .

bility beyond self to ciyic
and individual needs

Career Decisions - career
directions; has a plan for
career development; bases
decisions on information as
distinct from fantasy

Economic Understanding -
solve personal and social
problems of an economic
environment

Employment'Skills - compe-

.tence in performance of

job related tasks

°

7. Career Placement - Employed
,in line with career devel-

opment plah

8. Educational Ideﬁtity -.abil-

ity to select educational
avenues for career plans

|
A

Source: Marland, 1974, p. 101-104

1
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portunities and of one's own skills, most women céuﬁé‘
probably benefit from suéh’a course. /
The most obvious way of helping women arrive at ap -
propfiate career choices is‘to begin the process at an
early age. In facﬁ, incorporéting career education*into
the curriculum itself is the traditional way of implemen-

The United States adopted this

ting the concept.
the early seventies.

. g

perspective of career education in
Tennyson (1973) outlines one model of career education

in terms of the developmental stages involved and how they
co;reéppnd to life stages of adolescents. In the junio;>\<:i/
high school stage, the career 'education tasks involve:

1) clarifyiné the self concept 2) learning to assume the
're5pon§ibilities of vpcational plannin§\3) formulating
tentativg career goals 4) acquiring knowledgé of oc-
cupations 6) acquiring an awareness of the décision-making :
process and 7) acquiring a sense of independence. With
regards to the senior high school life stage, tﬁe tasks
involve: 1) reality testing of a self concept %)’acqﬁiring
awareness of a preferred life style 3) formulgting tenta-
tive career goals 4) increasing one's knowledge and ex-
perience of oécupations 5) acquiring‘knowledge of voca-
tional and educational paths 6) clarifying the decision-

)

making process and 7) making a tentative commitment to

\

a goal and means of acbieving this goal (Tennyson, 1974,

° »

.p.'107). The way to accomplish .the various tasks

v

I

it




.}S left to the curriculum designer who develops both gen-
eral goaLs and specific objectives. The Ohio State centér,
for instance, has developed an operation means of defining
career education by creating a Comprehensive Career Egucation
, Matirx involving 32 sﬁbondinate themeg, 1500 goals and 3000
9eneral performance objective;u(cited in Marland, 1974,p.100).
It is not the purpose of this paper to discuss spe- ‘
cific models of careef developmeht.;'The present author
. Mmerely wishes to point out the fact that many school system§
are now recognizing the need to prepare individuals with
the attitudes and skills necessary to a successful career
choice.
_ Although intended for all students, career education
can play a particularly important part in‘WOmep‘s career
choice proéess. For one thing, career education brings the

- . LN .
whole cafeer decision making process to a-concious level.

This/is/bf great importance for young women. Unlike boys
/[ /

7

who p%ﬁk up cues concerning appfopriate career related behavior

) from /the environment, girls are taught to disregard these same

- @

)
. Cues as observeable to children in the actions and

behaviors of role models such as‘parents, teachers and
haracters in £he media.

Social learning theorists qengrally believe that the
mechanism of ;earning social responées involves that of ob-:
‘;\k{/ serving and imitating role models. Acquisition of an

% ' » x

“imitative behavior depends on whether the individual is re-
~. A .

N

. ” .
), o
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' 140,
warded for her or his responses. According to Bandura

(2961), reinforcement of imitative behavior fé the basis ( )
of all socialization. Kagan (1958) emphasized that the child
identifies with the parent because she or he observes ﬁﬁat\\\\
the parents have the poﬁer to giﬁe b; witholad necessar;\%f—
sources. Consequently, ih order to achieve this power, {
the child tries to emulate\thé behavior of the parents:

o

It is important to note that in social learning

-

o theories,'role models are considered to play a central role

fte . ¢
e .

in the acquisition of behaviors. Becauge we are in-an age
of traﬁsition Qith regards to sex roles, most girié still
do not benefit £rom exposure to female role modeis who can
transmit the vélue of Yplanning for a ca;eer and informatign
.regarding how to mesh various roles. Most girls never come
into contact with any non—traditional role models. Hence,
‘it is not difficult to see how the careef exploration process . §
is constrained. Girls interests never develop to the point ' - :\
where éppropriate career choices can be made.
Because the social environment is constrictive, it
becomes necessary to present girls with possibilities not
" observable in their environment. Career education cah be
of assistance iﬁ accomplishiﬂg this task. ‘ .
No special form of career education need be devised for
girls.. On the contrary, as Glaze (1979) points out, the ‘ ‘ T
3 ' problem of past career educatlon programs has been that.

! ' they have assumed that the career choice process operates

. differently for girls and boyg. ' Girls need egual, not

:/ ' - B "‘

v . N
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special attention. They need an environment which iscfrgg

»

lpf preconceived sex role idealities.

Simpson (1973) suggests various ways by which current
career education progra&s can be ameliorated. Suggestions:
include that: 1) from pre-school on, females should be
encouraged to pursue intefests which they have expressed
and/or abilities which they havé demonstrated 2) emplqyea
women from a variety of fields should serve as resource
people 3) new sfudent text’materialé should b; developed
45’counselors and educators should be made aware of thé

role-that they play in héiping girls develop their poteh—

.tlals 5) training should included opportunities to pre-

pare for multiple combinations of career/homemaking roles
and 6) alternatives and supplements to school instuctional

- »
programs should be developed in view of expanding training.

. options for both sexes.

While the best means of changing role perception is

' by starting from an early age, there is also a pressing

need to help mature women with this task. Resgearch sup-

\ f R b '
ports the view of career education as a facilitator of

career choice implementation.’ Kane and Frazee (1978)

investigated which guidance techniques were found to be most

- -

effective by students and teachgrS‘inacommunity colleges.

The study concluded that the techniques which are most fre-
quently used in post-secondary institutions are the ones
which ;tudents find the least satxsfactory. Individual

counseling, vocatlonal testing and group counseling were per-

141.
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. ceived as being of .value by less than 27% if respondents. :
~0f those who had barticipated in career education, however,

' 65% thought “that it .had been very influential with regards

to their career choicg; The results are illustrated ‘

below. \ . " . ‘ . ‘

\ : ' ' -
s ' ,  TABLE 2 _
Best versus Least Liked Counseling,
Methods
’ 2

qut Preferred Methods > Least Preferred Methods' : ‘

Careér education ) Individual counseling
_-Career_ orientation o Vocational testing . = W

Job sit visitation S Group tounseling ({(all)

Industry representative visit - Group counseling (women)

4
A v

/ . : .
Source: Kane and Frazee, 1978,p.104 L " .
B

¢

- : . N & N .
¥
o A

* N
Two other findings of Kane and Frazee's report were -

' - L] x

tﬁét:l)educators genefally viewed one-to-one counseling as
the most useful ‘method and 2) students seemed to prefer
‘. proactive rather than reactive methods. That is, students

preferred to get involved in the activiby rather than be
i 2

"talked to”. " ’ ' . L

According to Tehnysoh’(1973), this neeaefo: involwvement

[ .2 PR

uy

48 characteristic of individuals in the exploration stag

4

of career development. Tennyson describes this stage as

being composged of , .. - -

-
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:cofporated into the career education model geared to adol

: 143. ‘
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. those activities, both mental and . ’////f SN ;
phy/lcal which purposely use the N et -
,stlmull and information prov1ded by . . , I '»

work, to perpetuate a continual clari-.
flcatlon of self including one's needs, ' '
lnteresks, values and work role ex- Lo

. " pectations and competencies " (p. 104).

g

wt

It 13»suggested that adult women returning tS post- y s

secondary Educatlon be encouraged o follow a career educ tion {
Ay

program focu551ng on the.career exploratlon process.: Such

as 'course would be based on the ‘same developmental tasks in-

+

. - ’ C T ‘
scents. The model in figure 1 outlines the form of

. - hY :
career education course for mature women.

>
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CAREER EDUCATION: ] e

)

Developm;:nt . .
Tasks: ¢ '
. Examine attitudes .t/,‘§
EXPLORE '
’ ) towards se}.f, the
career choice pro- )
cess & work roles !
Knowledge of Knowledge of
‘job— .\\‘<: training
opportunities v opportunities

. Contrhst informa-

CRYSTALLIZE ’

tion and explore

alternatives 1in . ) l

light of new know- AN
ledge about self - : o |
MAKE Choose an occupa- . i
. _ tion, identify
TENTATIVE vocational ' & i
CHOICE educational paths o
IMPLEMENT Implement choice '~ ]
- or repeat explora-
CH.O' CE " tory process ]
:o j" L. , :
Cot . T " ‘Proceed to B

- P»5kills Training .

Figure 1: Model of Pre-Skills, Career Education Course




