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ABSTRACT

) Traﬁslation for Advanced Learners
of English as a Séecond Language’
A Proposql for an Introductory Course .

The use of

‘ .
Language) courses

/

' Paul Fournier
)

tréﬂslation in ESL-(Ehélishlas a 8econd-

haf long been neglected. Yet Québec

, CEGEPs (Colléges d’enseignement général et professjonnel)

o—————

*

L

3

/
offer an Introductory course in Translation as part-of the

English curriculum. Because most materials yrittén for-

trénslation’ have

university clientele, Vqry few materials . are suitable _ for

use - at the CEGEP

precedence over de

wggh the help-of: reéegt ‘theories of language

" and translation,

Translation has

been” subsequently

.textbook.

)

been specifically developed _ for . ;

level where Yearning English -still ha
- 't

veloping translation skills. S

a framework for an Introduct y
been elaborated. ' This framework. has

’employed to Aevelop anr ESL/Translation

o
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| . INTRODUCT ION
LJ-‘W&%@.&&' \
Theﬂ-pﬁrpoée of this study is to develop, in
‘scpord;nce with the most recen£ theories-of translation and
.of 'lagguage pedagogy (including syllabus ’design) a
textbook for advanced ESL/translation (English ‘as a Second- ;. Ce
Language) at the CEGEP (Colrége d’ enseignement général et

“e

professionnel) level. . . . °

-1.2. Preamble o
Translation iq,among the'qledtive,cdu:ses offe;ed'
o ~ advanced "ESL studénts'by many CEGEPS. Two courses are
‘offered: English 604-906: Translation I; the object of this -
‘study; and English 604-926: Translation II, a more préétical
course following Enélish 906. - In the former éburse,‘ the
students haQe ; good command of English, simply define;? in
the Minisggre de 1 éducation’s Les cahiers dg l_gnagigngmgn&
lelégigl as une bonne connaissance et du francais et de’
l'anglais“ L2=731]. They take the'course because they want
to get’ a better knowledge of both English and French,
although the goal of a few studenté is to enter a
translation progrém' in. university. The 'objeciives fo;
Enélish 966, as set by the Ministére de 1’éducation du
6u%bec, aim .at perfecting both‘ English ‘and French ‘by
stud&ing their similarities and differences. ‘
" The GEGEP ciienﬁele includes,students?fér ;hom the

AW
1
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CEGEP 1s an intermediate step between/ high school and

university,"ana others for\whdm'the CEGEP is a level where
it becomes pbdssible to acquire technical skills, lgading
directly‘ to the job market. Because the CEGEP system is‘
unique to Québécu it is difficult to find materials that
are adapted.to the needs of CEGEP-level students.

Part of the difficulty in finding materials lies in

»

the fact that translation as a field of study has

~ W

‘traditionally been linkeditgQ ‘university departments. whose

main goai is to tréin professional translators. The 1Asks
. . | -,
required in translator:straining in university often involve

-

the translation of complete texts. At the CEGEP level, . the

] 4 : .
-translation courses aim primarily at helping the students -

-learn a secondw language: Can the tasks. required 'df

{ .
university students be assigned to students who do not wish’

to - become profession?l translators? Is a more basic

»

approach (translation of words, and sentences) preferable to

develop the students’ awareness of the processes involved in
: £y

trangiatién? Can a course involving a varieiy o¥ elements be

designed both to sustain the students' interest and

. t :
motivation in a field’SE?aide the core of their studies, and

-

" at the same time to maintain a certain relevance for the few

students who take the course because they want to be

+ L§
admitted to . a translation program at university? These

" questions are central to the task of preparing . an

ESL/translation course.

‘Another aspect of the problem is that teaching
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translation has often been eduated with teaching a second

3

language through the'"grammar-translatioh“ method used in
. . o ’ \
preyious generations and now uged mostly to teach dead
. N . i .

guages. A translation course at ~the CEGEP level,

’ howeJer, cannot be regarded as grammar-translation since
the amount of grammar is minimal and in&&dental (to cover

specific problems common to many students). This follows
. - <«
the course content set by the Ministére de 1’éducation du’

Va

,ﬁ . .
Québec which focuses on the techniques used in t;anslation,

[}

on thq problems linked to levels of language, on calquqs,
faux amis, comparative styiistics (lexigon, -structure,k:)
meggage), and on a critical analysis of already translated -
texts [2:731].
A survey of the materials used in CEGEP courses
’ was condu;ted by Charles Pearo [1986]. Among the nine CEGEP%
that responded to ? question concerning translation
courses, five offered courses ' based ‘on an eclectic
éollection of texts.and exercises, three gave courses based
on Vinay and Darbelnet s ﬁ;xli§ﬁigg§ comparée de l_gn&hai§
et du ixgnggig, and one made use of An Introduction o
Translation [Micusan 1984]. Two more books which exist but
;are not included 1in Pearo’s - survey are Bénard aﬁd'
‘ Horguelin’'s [1979] Version générale and Kabis' [1983]
Anglais-francais: Une étude comparée. Surprisingly, these
last two are in French even though they are used in English
906. | ‘ o
.This suggests' that there is a need which could b;

1 A N
1
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,CEGEE; level?

. 4 o ‘
met by an English textbqok for the 7 aching ot
ESL/translation at tﬁz advanced level inmCEuEPs v

- /
A} 1

. , ' A

1. How is translation dq&lned? ’

4 ,
2. What are thé current theorles of translation:
3. What are the’ /currq,pt pedagogical }pproaohes in

;o ' .

translation? ’ .

«

4. What is the.state of CEGEP t{anslatgon\coursqs?
§ 5. What elements can be -used towardslthe elaboration

of ,a(fextbook for an advanced ESL/translation éourse“ae the

L 4

" A .
1.4. Procedures . |, - = ° .7
“ . “ L. .
. * . 7 e
. ., --dn.the second chapter, we will review the literature

;e

. in order to answer the first four questions listed above.

This review 'should enable‘us to-define translation and to

become ° acquainted wiyh the - theory of translation and

" pedagogical approaches. r #

In the third chapter, we will‘exémine the state of

CEGEP translation qourées and determine tHe ’ contents

of the_textbook'ﬂy:‘ -

- . n»
.

-determining the requirements for the course, using
™

the obJectives set .by the Mipisteregde I”eQucatxon. and

assesg}hg'students’“needs; : \
. 3
4 [

© -drawing from the literature’ on translation theoxy

- and language pedagogy to decide.on the essential teaching

L !
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In __chapter four, we will introduce 'procedures

" "for -the use of the péxtbook._and finally, we will. present

Q

the textbook' itself.
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' REVIEW OF THE LITERATURE - ‘

E . -

In this chapter, Wwe will try to 1link previous

-~ N - w
research to our-study and see how it can help us develop an

original textbook for an introductory course in transl&KXQn
~

The following section answers ‘the first four research

k4

questions iaised in_the first chapter. ¢ // NN

-

2.1 ; - .- -
Before we discuss  the theoretical aspects- of

~

translati&%, it is important to specify what we mean by the
term “translation” in this thesis. We must first _examine

definitions .of translation before we determine which one is
El (
applicable for our purpose.

One elementary form of translation is intralingual:

rewording through new signs (synonyms, paraphrase) in the

same language. Both Jakobson [1963] and “Steiner [1975)

regard . intralingual tranélation - as the most baslk

exemplification of translation

. .
Translation is usyally regarded as interlingual the

signs of one language are interpreted ;hrough.the signs of

another language [Jakobson 1963, Steiner 1975]. Catford
[1965:20) defines it as “the replacement of textual material

ini)one language (SL) by equivalent textual material 1in

another language (TL)." ) Ladmiral (1979:11) defines

translation ™as any form of lingﬁistic mediation that allows

the trandm;ssion of inforﬁht@on between speakers of

»

.

O t . * by
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The ‘term "translation’ is used to

.and the result, the/target-language text (static). Delisle

[1980i sSuggests

further distingtion between professional

product of a translator’'s work; and

»

translation. a means of facilitating language

translation,
pedagogi

learnink

.

. ‘ —~~ . N
that pedagogic é? translation can help to verify

¢
comprehension of .tRe 6€econd latguage.

4

. o LY
Another useé of the term “"translation” is to refer to

L]

fecting‘the style. He states furthermore

af science: the expld&nation of the processes involved 1in

» Y "
a thrget language. A term that . has

I

o . Lo N

arisen for - trans tion as a sclence is
. ) - ~

"translatology’, more commonly refexrred to as ‘“translation

studies” . Other terns can encounter in the literature

A T

include "traductologié"’

and "Ubersetzungswissenschaft."”

“Translation can also be regtricted to written words,
» ' .

as opposed to interpretapié?. used f spoken words [Brislin

1876]. Other writers contrast translation With transcoding.

‘Delisle (1980:58) states that transcoding is an equivalence:

of words (ﬁiéhifiants). ﬁh@reas translation itself applies
to the - message ({ignifig). Catford [1965:42] sees
ﬁranscod;ng as “not useful”, 3incelit misreprésenfs the
translat™n process. There is no qpe-po-one.correspondence

that will allow mean;ﬂk-tfansference through the use of

¢

two codes ~ originating f rom an independent meaning.

Consequently, both for Delisle and Catford, transcoding is

¢ ' -

: ‘&
3

w——

4".‘



8 A,
too restrictive since translatdion - in%olves more than
transcoding, and more than a transfer of meaning and
grammar. Brislin [1976:1j 'iqglqdes “the transfer of

-

thoughts and 1deas from one language (qéurce) to another
(target)” in 'his definition of translation, although many
authors ‘consider that thought# and ideas are components of

the "ﬁessagé". Thus.'granslétion consists' in stérting from
a’ s:;;ce\ language message and ‘trying to gxpress an
equivalent message in a target language. Jakobson [1963].
Nida [1969] and a few others make the message, with adl its
compbnents (words, grammar, signs, connotations, etc.),
central to their definitioq; parily because meaning is too
resfrictive.\ Steiner [1975] adas to the 1idea that
translation 1is expressing a source language message in a
target language. Singe human bezngs cannot always say what

t%ey mean, only the message can be translated. One further
view of translation is Jakobsgn's°[1963] whiéh states that
translation éan be intersemiotic: re-i;terpretazgon.through
nodLlinguistic signs, for ins&ance. from mdgic to danqe.
From the above - -definitions, what can be retained to
fulfill our purpose? fn tﬁis thesis, “"translation” will be
used firstlx to mean the procéss by which a message
expressed in a 'source .language is reexpressed 1in ;n
equivalent manner by way of word§ and sentences in a target
language. Secondly, translgtion will mean the final
product,” translaé@d texts Of paragraphs, that will

%hternately be called either: “"sranslated texts” or

B



“translations”. . ' \

2.2. Theorfes of Translation -

For centuries, the major debate -in translation was

.

whether the "spirit" or the "letter" should be translated.

W
[} -

important than formal corresbondehce; that is, conveying

the message and i?ifeffect on the';udience is more important
than retaining the form of the source languagel There ;a;e
still questions, ghough, dbout whethqr translation is an
art, a skill, or a science. In a 1957 paper, Firth cqils it
. "the science and art of frahsiation" (1968:135]. Cary [1959]
Tlaims it is an art-since translation is an act of creation.
Delisle [1981] calls it the "art” of appgoximation.. Nida
[19&6] s%ates that translation might very well be a .skill
that « can b? acquired through underséanding the gfientifié
basis for iﬁteriingual commgnibation. since competence in a
second langtrxage does not automatically confer uw the
bilingual pérson the ability to translate. As_we can see,
the development of tbe skill is dependent upon a scientific
‘basis. .

It is only 'fégzjy reéently that theories of
translation " have been deveioped.'Ho;guelin [1981] étates
that most theories have emerged in the second half of the

' 20th ceéntury. Beyond the debate on hhether‘translatioﬁ is

pgpaibie {(Mounin 1963, - Nida - 1976, Ladmiral 1979), phe

L4

t -

-

[Tteiner 19?5, Horguelin 1981]f Todé}, most authors agree .

th 'Nida [1969] for ' whom dynamic equivalence<,is‘ more’
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’ . 10

” theoretical .approaches ‘can be divided into four major

P t
categories: philological, linguistic, sociolinguistic, and

sociosemiotigc,.
’ <Y -

The philological ;pproach is concerned mostly with
the comparison of li@erary texts (stylistic features,
rhetoricél' devices) .and thus ~ analyzes the resultg " of

<{ trqpslation.

‘ A -
The linguistic approach is the-object of many views.

-

No consensus seems to have yet. been reached, maybe because
< ¢

’

" as Newmark [1981:113) puts it, "there can Pe no valid single

3 . .

-

. comprehensiye theory ot translation.” When it comes to

-

linguistic analysis, Jakobson [1963] suggests différenﬁial

\

& [

. differencethhere are between- two lanéuages. Catford’[1965]
believes that a thé;ry of txansla%ion must draw u‘pq: a
g€eneral linguistic theory} since translation is performea on
languagé. However, he ;dés that since linguistics covers how

“language worgs and the ﬁéscription of a phrticuiar lahgugge

QQ
1

or l&nguages for its/their ‘own sake, the ‘theory ot

transldation must go beyond gegeral linguistics and be part
of applied, linguistics. Mounin,t1963] suégests that the

ae

[4
x; . study of translation should be a'branch of 1linguistics,

since translation ~is linked so closely to- meaning. Much

hy “ - - . .

later (1876), Mounin. stresses again -that translation is a

‘linguistic ope}atiqn. the role of linguistics being to give
.~ + linguistic .knowledge to translatérs rather than to train

- thqm. Delisle [(1981] brings fu;ther nuances: the postulation

~ ‘bilingual grammars where‘the'fbcus would be on what types ot

.
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of , translation'equivalences is not excLusively linguistic.

[

The translator does pot analyze the Janguage when he
translates the text: he has transfating skills, as opposed

Ca . ?
to “the linguist who uses analytical skills when studying

.
‘e

language .. : ) % J

In describing the processes involved in translation,

y

Nida [1969] tells us  that an analysis- of the surface

S

structure constitutes\tzgz;)rst step, followed by é transfer

that, takes place in the mind of the translator. He sees

transformational grammar as-a useful tool in: translation.
especially for subkernei sentences, but }‘he, still
acknoéledges the limitations imesed by semantic units such

as idioms, that cannot be broken down further. On the other
[4

hapd, Stpiner [1975 234] complains that Chomsky s syntacticL

theories have ledsnowhere as far as translation theory ‘is’.

concerned. Translation means finding the " right semantic

fequivalents. A theory of translation, or simply &f. intra-
° r's

\
or inter- lingual semantic transfeﬁ has to- provide a- working

model of all meaningful exchanges Q(qggnqnication) Wilss
(1976] gives gtronger agguments.against the potential use of - .
transformatidnal ‘srammar in translation theory. He states

o
that. it cannot account for a bilingual performance 'model;

it fs 'limited to an idealized monolingual speaker/receptor,,'
it disregards the social context inherent to meaning, and it
uses ‘stringent descriptive structures that'yield treés that

are too compl4ax for an explanation of translation. What

¢

Wilss sugg is an applied science of translation, a

-

N -
. .
(.Q R . o -
a
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subfield ~ef the science of translation, itsélf a branch of

dinguistics. Hisegpplied gcience of translation comprises

translation; teaching, analysis of translation‘difficulties.

a
error analysisy and translation criticism.

In a more‘recgnt<article, Wilss [1985], like marny .
i

" ' , Ll
others who  stress the, need. for context, states that

linguistics musﬁu 1nq;pae language as an. interpersonal

)

activity, since- language univers&ls can be found in

rhetorical  acts (e.g. admonitians, requests, warnings,

bl

etc.) and 1n :speech funcﬁions (informative, expressive,

., etc.). He;is not the only one to suégest that universals lie

outside grammar. Triandis [1976] sees universals as mostly

~

o cognitive énd social. People'é attitudes éan then be defined

Pl

out of a common framework of universals. The translation of. -

-

) . W
"a text can. therefore be adJfusted with sufficient context.

Trimndis does -not try to.fit his theory in a 1linguistic
. ] ) ’ ' \ '

model ~ or a -translation theory. Nida [1969 and 1976]. holds

“the same view that a good translation should try to provoke

-;eaétions in the receptors®that will be the same as those ‘of

the réaders of phe original text (dynamic equivalence).

’

Ladmirél (f979:18] ‘sees  no linear progression

%

betweehtlthe 1thebry and practice of translation which

> A ¢

" linguistics tries to link. He states that translatology

cannot 1limit itself to applying linguistic theory. Ladmiral’
holds the view that translatoldgy must mahage practiée with

‘applied:® linggistics, where th;re. will be two types of

. ﬁrdﬁiemé: firat, problems of translation theory, and then,
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problems of linguistics and language pedagogy (involving the

>

L

~

use of translation ﬂn teaching a segond~lﬁyguage.)

B;dsch [(1871] reviews the multiple approaches. to
translation on which no one seems- to agree, and.he-iries to
see the interdependence between contrastive (dpplied)

linguistics and comparative linguistics. Contrastive épplied

.linguipticb is based on extralinguisgic' phenomena: the -

differences in the st;uctures of two compared languages

' (the sources of interference) .’ In'comparativé linguistics,

the number of languages is unlimited, making the analysis

partial ‘because of all the stylistic possibilities. Bausch

- concludes that a Qéience of applied translation has its -

place.in applied ‘linguistics.

What then can we conclude about linguistic theories

of translation? At this - point, there i1s no single

égreed-upon working model that can account for linguistics,

applied _ linguistics, anﬁx\ a science of translation

" (translatology) that would be theoretical and at the same

time applicable to the practice of translation. /!

/
= Where do the solutions lie? Robberecht [1982] is,ohe
of ” those who want to bridge the gap between theory’ and

practice. Forwhim, translating is communicating by means of

language; therefore linguistics is best suited “for

establishing’ a theory of translation, even if such a theory

would have shortcomings that might have to bé accounted for
by a sociolinguistic component. As we will seeﬂhow. this

interest in sociolinguistics is shared by others who have

7

/
7
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felt that a linguistic explanation doés not appear ‘to Dbe

ufficient . " IS L 6

Translation implies more than the transfer of- words
and structures. ‘What. We must transmit is the message: what
is understood as the meaning. In any form of communicat}on.
either intr;— or inter—lingual,'human beings:go beyond words
and stfuctu;es. Other eiemepps are ?ésential beforé one can
understand. Receptors, for e#amplé, are'generally faqiliar
with ‘registers, connota%ipnéa> the shades of meaning
conferred by certain dialects, the reference t; a context,
and any element thﬁt goes beyond mere grammatical' and
lekical‘ content. Even though these elements are currentl}
regarded as part of pragmatics, they are still treated here
as §oc£olinguist£c. ' -

‘-Vinay and Darbelnet [1958], in their discussion of

the’(meSSage, are concerned with what they call the

"metalingufstic“ reality surrounding the lexicon énd syntax.
Such concern leagds them to show that compensation 1is

essential (for instance, to show the fam}liarity,connoted by

French “"tu") if a translation is to be successful.

1

For Delisle [1880:70-7]11], discourse analysis is the

real 'task‘of the translator: retaining the context and ' the

meaning. His viéws follow those of the "théorie du sens” ‘as
devgioped by researchers at L’Ecole supérieure d’ interprétes
et de. traducteurs at La Sorbonne, whicﬁyburports that a
theory of “translation ,must ﬁp coextepsive with a general

¢

disgoursef theory. The theory i§ critical of - linguistic

L
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theories of translation and shows the

cessiiy of deriving
mpaﬁing from discourse rather than from ,anguaée alone.
Wil;; [(1985] ﬁolds the same view: a discourpe- or text-based
analysis is'neéaéd 80 as to include styl stic features tha£
are part of the‘ﬁcommunication process, Catford [1965]
_inclﬁdes what he calls “ext;alinguistic levels of language”
in his model.l‘ ("Levels” as used by Catford refers +to
elements that~ ‘are meaningful, .e.g. grammatical/lexical
form; the medium that is uged; situatién.) Meaﬁing involves
all of thé.relations entered into by a linguistic form, thus
making “ext{alinguisﬁic“ factors‘essential to his theory;
Steiner’s [1975) theory 1is not ‘limited to linguistics
either. He mentions the importance of context and situation
in a theory of tranglatipﬁ: any meaningful element must be
a&counted for. Ladgiral "{1979) - calls these elements
"gﬁgﬁlinguistique"‘-as he digcusses‘connotafions an regards
them as Dbeing more metalinguistic than stylistic, “and
gemiotic rather thqﬁ semaﬁtic (the symbol acquiring a new
meaning before it becomes widely recognized as a semantic
. connotation.) He, ' like Vinay ' and Darbelnet: makes
' compensafion an integral part - of translation, since
connotations must be respected. A

Robberecht . f1982] complements his linguistic
translation theory by asking for cultural and historical,
footnotes giving background information, everi though he
claims a linguistic theory is a sufficient explanation' for

”

translation.
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As we can see, it is hard to remain at a strictly

linguistic 1level when +trying +to elaborate a ‘theory of

translation. Factors that go beyond words ard g;ammar ‘have -
to be part of the model. ‘ \\\
Unhappy with the\ above models, Nid: [1984] .

. compleﬁents the philologiéal. the linguistic (resi;icted to
the lexical and syntactic 1eve153, and the commynicative
(focussiné on source, message, receptor, noise, and
chanﬁzls) theogies'by elaborating a sociosemiotic approach.
In Ihis sociosémiotic approach, anything “xthat signals
something to someone has meaning. Meaning is analyzed in
terms of sign, referent, interpretant. Beyond the 'sounAS.

., words, grammar, and/rhetoric that are usdaily studied for
) meaning, text objects and events afe now an#lyzed as thg
'result of cultural presuppositions and value systems. The

Y

sociosemiotic approach focuses upon functional equivalence

A1

and helps go beyond traditional' debates (Mduﬁin, Ladmiral,
Nida) :on . the Q}stinciio?s between d?notation and
connotation. The functional equivalence thq§ is at the
heart of the translator’s concerns’should be based on

interlingual equivalent -functions such as expressive,

cognitive, and others that we saw in'2.2. when ve discussed

7

universals. (/ﬁ

As Delisle points out in a 1981 article,
translatology has developed other theoretical models for

specific purposes such as maéhine translation. Other models -
LY

describe the  formal components of seﬁantic transfer; some’

Fis
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analyze the cognitive processes in translation; and still

others examine learning and dissociating two languages in a

L Y
bilingual environment.

2.3. The Pedagogy of Translation *

- The teaching‘bfrtranslatiéﬁ has alsp been the object
of. Wany discussions. In this section, we shall endeavor to
examine what varlous authorﬁ have to say about the ﬁédpgogy

- )
of translation and see what tgpching suggestiond are offered

both 1in ESL/translation and in the traindng of professional

. translators.

Vinay and Darbelnet [1958] are the first ones to
' ’ s
systematize the teaching of translation. Their analysis

pf translated texts leads them to suggest strategies for

! solving .specific translation problems.

Nida [1969] focus§es on training the t;anslator to

pfbauce a text that will elycit the same response in the .

N / R
receptor languagé as in the source language. His steps

inciude grammar aﬂalysis{ the study of words [bbph,for their
refe;?nﬁial \ (denotative) and connotative - ﬁeénings]k
transfer, restructurigg, ahd‘respecting the varieties ;nd.
styles of the source language. .

. Steiner [19795298-302] proposes steps that must be
fdlléwed in perfording translation. We can sum them up as:

1) acknowledging there is a message; 2) "decipherment”; 3)

restructuring in the nﬁw language; 4) restqoring the balance

'betweer the message in the source language and the target
. ' 4 . N

i

1
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language. -
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- Ladmiral [1979] diwg&gses the use of translation in

ESL and the danger of crea't/ing intirference in language

" learning. ’l‘ranslation‘ is also viewed as a pedq\gogiéal

exercise: aumeane: to check‘competence in comprehension ‘and
expression. ) |

Délis,le (1880:85-95] ;eje?€§ Vinay and ‘Darbelnet\’s

method, 'st;a}iqg that since it is an a ggmnm comparison

it will not help the translator find the‘ best possible

Y

processes. Delisle . establishes a ciistinct.ion between
pz:ofession_al translatio: and the pedagogical exe{rcises
used ° in languagé ;beach'ing; Like Ladmiral., he stresses the "
usefulness/ of pedagogical exercises whose aim is verifying
\ ‘comprehension and, strengthening language skills, whereas
th‘e aim of professional translation is a final product for a
specific clientele. _ For Delisle,t professional translatiqn
involves more thdn mere transcoding 'without ' context.
Y . ' Delisle’s major point is that the translat;or ‘must go beyond

‘simply finding equivalences for werds and sentences.

<\ - o He further states that in teaching translation, one

P
[y

needs to help ‘the translation students to postulate
" equivalences. The student must be able to analyze discourse
un}ier the followiné rubrics: 1) les conveptions de
l'écriture; 2) 1> exégése lexicale; 3) l'j:nt.erpr tation de
la charge sémantique; and 4) 1’'organlicité-textuelle (p. 98). N
The studepts must_bg able to reflect on tke basic rules of

- translation. What he calls “pragmatic” texts (alny

’ A ’ 'Y
. ,

‘ ' . - -
s .
-
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non-literary text) 5hou1\d be tlzged to enable the studént to
analyze the linguis;tic and Extra-—liﬁgpistic contexts of--
which thé message i=semart. Still, 4pe;dagogical stz:ategies
must be based o.n theory in order to establish a hierarchy of
values. A theory of the didactics c;f translation will show

that the dynaﬁxic‘ process of translation (transfer) is

- paramount. It will bz)'ldge the gap between the study of

languag‘e- and its use in discourse.
According to Perkins [1878], the studefft should not

-

have to deduce for himself, ' through translation, the
pi'inciples involwved .’L.n translating. A systematic approach
could include:. +the examination of the typical fl.;nctional
dif‘fergnces between the two languages so as to elicit
"correct” translatign: and the prevention of ‘“incorrect”
translations in areas of usa-ge where advanced learners have
problems (calques, faux-gmis, etc). To show these problenms,
Perkins 'uses some of Catford’s ranks (e.g. going from word
to phrase) .I Before translating texts, the stugent' must be
made aware of the difficultie.s involved i:n translation.
After mgntioning that translation is re—establishiﬁg
itself in fore'i:gn language teaching, Wilss [1976] d‘iscusses
the' impossibility of measuring "“trans;la_tion competence
since i';. &oes beyond the foui' basic skills (reading,
writing, listening, spe;i;ing) associated with language
teaching. Translation is marked of.jé‘ by . a supercompetence

involving a comprehensive syntactic, lexical, morphoiogical

and stylistic knowledge of t:he source and target languages,

Lt
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and. the ability to synchronize them. Bule-oriented'

linguistic models wéuld help to explicate translation
teachihg problems. More.receqyly [1985], Wilss~ar3ues that
if translgtion is re-textualisation, we must adopt a
discourse- or text-based rather than a sentence-based
approaéh. Translation pedagogy must aevelop a framqgork
enabling teachgrs to adopt communicative strategies (getting
ﬁhe mess8age across) in an attempt to preserve the form
(includingng?x}e) ézd function o} tﬁ;\sourée language. '

N
Some authors are proponents of the usea of

translation in ESL. On.the question of whether to use |

. 7 ’

translation in ESL, Clark’ [1975] takes language acquisition
N w

studies into consideration and remarks that®

T ’ ,
There seems, ;hen, to be no theoretical objection td

v

-)student’s native _}gnguage in second

\

utilizing 'thﬂ

v

'

lariguage teaching. Indeed, making the learner more -

aware of things he knows implicitly abqut his own

4

langtiage may' be one of the .most useful deyices

available to thellangque teachér. [p.342) R ;

Newmark [1981] states that after ‘four years of
instruction 1in the usual intmalinéﬁal skills (writing,
readinguu speaking, listening),vfhe students, after the age
" of 16,,Fare’ready for translation. Titford [([1983] states
that translation can be used as an extension or alternative
fealizati?? of ﬁéat the learneflalready knows, that is,
uilding dﬁ“\gnowledge while building on \It. Translation

might help the communicative potential in the second

» %



. ' i ;Lnguage whif% providing an aﬁilytic tool for establishing
' o~ "how /the communicative norms of the second language diverge‘
ftom those of the ) native tongue. He suggests that
- back-translmation will make the diffe}epces emerge.
 Ulrych (1984] also feels that translation will help, ~
advanced ;learners if they have to ;eal with texts offering
various registers and styles. D
- Some- otﬁer'writérs\mention how specific points can
Q. N be used in helpfng the translatdr-in—training. Woodsworth
[1986b] ~and Russell [1981] discuss the imp;rtance of

Q .
involves a step by step approach. beginning with

. —\ )

i précis—writinq. UT‘P the translation process, précis-ﬁriting ’//
understanding thd text and then composing the précis itself. /j/

. In the case of bilingual précis-writing, transfer of meaning

.4 from soufqe' to taiget languages becgﬁes a part of (the
process as well. L .

Horgueliqp[lSSS] mentions the importance of revision

< in a translator-training program, beécause it can help the

" translatdr develop linguistic judgment. Ladmiral [1979:48]

o

1 4 i
, OPposes this view by jadvocating E;at errors must never bd:;

! ‘brﬁnted in _,an effort to pf%vent

S

them. * In his article on writing courses, Flamand ([1981]

tudents from remembering

emphasizes the importance of expanding vocabulary and, in

| iddition, of deéeloping the skills needed to analyze and

4

. Qynthesize.
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2.4. Resources Available for Translation Teaching

Once . a teacher has examined the theéretical aspects
of translation and considered some advice on pedagogical
approaches, hp can t;y to find mateg}als that can be used in
an introductory course. In an effort to find relevant
’materials. we have reviewed various textbooks and exercise
books that eigier deal directly with translation, or that
compare Fregﬁh and English. So far there has not been one

single textbook that can fu{fill all of our .course

objectives.
‘\; The . first textb;ok on translation was Vinay and
\"‘Da:belnzt' s  Stvlistiaue comparée de 1'anslais et du fran-
cals [1958]. It is an exhaustive stud; of the techniques

used, often intuitively, in=traﬁslation. Because it is an a

///// posteriori analysis, it does not help %22 translator 1in
training to follow the steps required to achieve ?.
gucééssful translation. Furthermore, :;e two accompanying
workbooks are somewhat dated.* |

. Su?herland and Cappon compared English and French in

L'esprit de la lansue anglsise (1966), an ESL textbook

written 1in French. The most helpful aspect is the handling

P
of faux anmis.

De ﬁuisseret—ﬁroduced a valuable tool: Dgnx_lgngggg*

aix ldiomes (1975], which.can geﬁefit both the experienced

" translator and the novice. She shows the problems caused by
‘word;ness and ignorance. She ﬁrescribes readings of all

kinds to fill gaps in general knowledge and develop a feel

»
*
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for the levels of language. The book -includes some

exercises? but 'aims at correcting problems that .aréi. too

e

A

;pecific {e.g. errors arising from Bible quotations) or
offers solutions that are too broad (f.g. soqia-linguistic
analysis) for an introductory{courge.

R Thé‘ next year, Maild;£ w‘%te a serie§ of exercises
that [can constitute part of an introductory course or pe
used 1in a “Théme~ course (translating from one's f%rst

lahguage intg one's second language) [Les 100] pléges, de la.

langue apnglaise (1976:]. However, because \ the b5§§‘

{

prbviaes no practical advice or theory it cannot' stan

alone in an introductory course. N

In Avoiding Traps. in English. Beaty [1979) ‘presents -
a checklist of some similaritieg\and differenceSv between
French and English. Because it is short, the book can be
useé as a compiementary source in an introductory course,
but it cannot be used as a basic textbook. o '

"In) 1979, Bénard and Horguelin published Yersion
fgmé;glg. he - book is  intended " both for wuniversity
translation students.and for CEGEP ESL/translation students,
the first book to address the latter clientele. The book is
useful in an introductory course because  it® tells
specifica;fy what to do Qlth a text that must be trané}ated:
decode, encode, restiuqturg, and revise. However, it offers
a cgll;ction of tﬁxts that makes it .hard to approach
systematically the differences between English and French

. A o ¥
since each text may contain three or four random examples of
N

-
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differences between French and English. Its other drawback

is- the fact that it is Qritten completely in French although

it is suggested for use in an ESL/translation course.

-~

Swan, and Houdart's Pratique de l'anglais de A a 2
g ’
1 ' '

[1983] 1is an interesting comparison of French and English,
giving suggestions on how to get.‘ around the translation of
problem words and expressions, and eﬁ%laining the
differences in usage between closely‘ related ,ﬁsrds.
However, manyg of the entries are too basic for advanced.
learners (e.g. the difference between "say”™ and “tell”).
Furthermore, constant references to EngIQng and France
constitute a major drawback and placé the book slighitly out
of éontgxt fbr Qu;bécers learning Englifsh in*Nofth America.
Legc;ug and Valentine‘ {1983) wrote a workbook aimgd

at students ?ntering . a university-level translation

‘pProgram: it

is a collection of words _and sentences covering a few
aspects of translation. Many'of the\exercisés aré based on
rote memorization of lists of idioms rather than on
translation skills. An introductory course, in our view,
should * lay the foundation-for developing the students’
translation skills rather than making them ‘ memorize
coﬁntlesw expre;;ions that caq»be fouﬁd in'reference books
elsewhere.

The next two textbooks ‘have been written for CEGEP

translation courses. Kaﬁia produced Anglais-francais: une
étude comparée [1983]. Written in French in spite of its ESL

hY
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clientele, it covers the history‘bf English and French and

contains .80 many idiomatic exptessions that we are led to
e

N 1

wonder how much the students can retain. Kabis also |
\ . ‘ ‘ C '
includes, glightly revised, some of Vinay and Darbelnet’s

a2

concepts. ’ . R
. . . , . LY \.t?

Finally, Micusan [1984] follows some parts of Vinay

and Darbelnet’'s method, but sﬁpws'more concern for grammar

and reference materials than for translating activities as

such in An_mnm_dmmm_lmnﬂmmmﬂnuﬂaﬁ
Students.

X 4



Lo 3 1. Hg;Q§_Analxﬁiﬁ_ﬁnd_ﬁxllghnﬁ_ngﬁign T Coo

As 'we have seen in section 2.4, there are materials

-

o available for téachi&g translation, but, 'as- was suggested,
: N L A a . _
noNof them appears to fulfill our needs 'satisfactor'ily.

" We must therefore define our target audience and its

needs in order . design our ‘syllabus. If we follow -

Corder's {1973:13] levels, we can see that on the first
. _ 1}
echelon, the ,political level, Le Ministére de 1° education T

has determined that English 604-306, Translation I, would be

~

one of the\ courses ‘offered as part of the CEGEP/ESL
- - ’ /
currjculum. . . ' S

The qﬁ%stion of whom to teach is also decided at the

P

¢ ministerial leyel. This question is of importance-as it also Lo
| appears in Richards and Rodgers [1986:156]: “obtainihg~qata
on who éhe learners are, thelr' present’ 'fe;el of
pfofic}ency?" The students are 16 years of age and over and

have a high level of proficiency, defined in ng_Qahigxﬁ_dg .
1’enseignement collémial °~ [2:731) as “une bonne

N . \ - .
connaissance. " We can specify further by .examining the

requirements et the end of the pfevious course, English 901

[op. cit. 2:730] that studen;c.s will possess: "Bonnet.ﬂ .

" .
prononciation, accentuation et intonation, bon vocabulaire,

a

i .
bonne syntaxe; petite trace d’accent et gquelgques tournures

N )

de phrase laissant croire qu’'il (1’étudiant) n’eet’ pas -

anglophone. (...) Bon usage du style, des expressions
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idiomatiéues gi “des expressions familiéres. Evite les
solécismes dgns son-utilisation de 1l’argot et des accents
}égionaux, peut commdniquer son état émotif par le ton de sa
.voix.“ .

Other parageters mentioned by Richards and Rodgers
include in this case the 45-hour time limit set on the
course, which makes it impossible to §tudy in depth any 6?
the pulti—faceted aspects of t;ansiaggon; hence the scope of
the course is restricted to a presentation of the prébléms

‘iﬁvzlve& in translation firstly at the)language level, and
secondly, at the transfer-strategies °leve1: Although
limited to these two aspects, the course does fulfill the

‘@heeds'of advanced :;udents who tage the course as a méahs of
perfecting their language ability, as weii‘ as those of
students who take the course because they will eventually.
enter a translation prégram.in Q;iversity (where the basic
conéepts introduced in this course can then be studied in
depth. ) - ‘

The lack. af additional funding beyond the regular
budéet ié another constraint that cannot be ignored.

5 Another parameter, the relevance of the available
instructional- materials, can be assessed once we have
defined what to teach (Coraer's second level: linguistic and
sociolinguistic). What to teach is dependent upon . the
students® futureuneeds and their present level o{ English,

The objectives set by the Ministére de 1’'éducation include:

"Une 1ntroduction: aux techniques de la traduction
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(découpage, unités de traduction, procédés de traduction);

aux préﬁlémes quil y sont reliés (niveau de langue, calques
et faux amis, langue et parole); & la stylistique comparée
du francais et 1l'anglais (lex;qqe.} structure, message).”
[2:731]. To these, discussionéfhith other teachers and
personal experiende allow us to add: -

-increasing the stﬁdentsr vocabulary in both French and
English; ’

-teaching the students how to write in qné language while
using references written in the other language so as to
enable them to\write university papers‘in either language;
-developing the students’ capacit§ to pick out %he main

ideas in a text or audio-visual dpcument.

Apart from V;ﬁ&y\QEQ Darbelnet’'s book, the review of
\ - -

- the 1literature in 2.4. reveals little that matches the

above—statgd requirementé. Indeed, Vinay and Darbelnet's
book matches the requirements so well because the course
oéjectives were £;rmulated on the basié’of its approach. We
must also keep in mind that English 806 is an ESL course.
With the- above obJe?tivés, we have now reached what
Mackay and Bosquet [1881:11] call the Goal Specification
Phase, where the students’ needs are translated into
pedagogié@lly attainable objectives. We be;iéve it would be
unrealistic to expect that each teaching ;nd learning
activity will help us to meet Jjust one specific éoal. /For

ingtance, a task meant to help students understand a"grammar'

point can help increase the vocabulary at the same time. The
\

~

~A
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task thus helps fulfill two objectives. Any activity should

help us attain, no matter how partially, more than one‘goa1~
deading to our ultimate objectives: the impro#ed ability to
use both languages and the development of skills required to
transfer ideas from one language to thé othqr. |

t - We will extract from various theories the elements
that can be useful. in developing: a ' textbook for an
int;oductory course for advanced-ESL students at the CEGEP
level. Both theoretical support and pedagogical suggestions
will be considered in the elaboration of the textbook.
N | \ ‘
3.2. Elements of the Translation Textbook -

It would be useful to make ~a' definition of
translation the first elemént of the textbook. We ﬁave
seen 1in a previous 9hapter that varioﬁs definitions exist.
For the purpose %g an ESL/translation course, we must first
.d;stinguish between translation and interpretation, stating
that our 1interest will lie in written language. We must,
also specify that translation will be inter-lingual, in this
case limited to French and English.' '

"Translation’ as Q; will use it in the textbook will

mean the dynamic process'by which the message of the source
language is transferred to the target language. The end
result will g;herally, but not exclusively, be called the
“translated text." A text will be used to mean a compléte

piece of writing or a fragment thereof (excerpt of any

a

’

too
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length, including paragraphs and sentences.)

We. will not use a definition of translation. as a
transfer of meanin; since such a definition is perhaps too
restrictive. We should stress the metalinéuistic 'eiements
because 'ihe message involves more than just 1he words and
tha structures. :

4

\ Conseqﬁenily; the basicldefinition-of translation
offéred in . the nfextbook will be that .of transferring a
message from a source language to a target language, most of
the opher definitions. presenting subtleties ﬁnd
complementary aspects that are not reievant for students at
the introductory level.

Other definitions will include "source" and “térget;
languése, since these words will: recur throughdut the

course. Nida’s “receptor” language will not be kept as . it

is not commonly used in the literature.

—H

—

Our next ‘aistinction will be between “term” and
“wofd": "Words"” have polysemy while a "term” is either one
of the uses -of a word determined by its collocation, or a
combination of words taking on a new meaning., Using this
distinction, we will show the futility of tranglatingf
Wwithout a context{ The meaning of a word will always be made
clear through the context of the sentence. For the same
reason, sentences that are not clear when standing alone
wili either be eliminated or claxified by complomenéary

sentences or drawings.
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‘This cgnstan% need for context in translation will
serve to  warn the students  about using ,bilingual
diciionaries, since sufficient contexts are rarely presented

.

in such dictionaries. Examples will be ‘offered to make the

point obyious. Thus the next pa of the textbook w%}l
consider bilingual dictionaries and the problems that' must

be avoided when using fhem.

The above considerationshled to our decision’not to
ask for/ the‘translation of single w;rds out of context in
the textbook. Since we ﬁill not operate at the word level .
because of the need for context, we must decide where
students have to start. Bénard and Horguelin [1979] and™
Delisle (1980] use complete texts in their inproductory
textbooks. I£ hag'also‘béen noted by Triandis [4976] that
the number and importance of errors decréases. as context
1ncrea§es. supporting the above writers’ decisjons to use
complete texts. But in spite of these considerptions, we

f’;f?ink that the acquisition of basic translation gkills ‘can
be achieved through the translation of élements‘}arger than
siqgle’ words ahd smaller than complete texts. ,The use of
te;ta is Justifled when a systematic analysis of the
processes 1involved in translation is performed. The steps
required t3 achieve a good translation can be described iﬁ-
order. On the ojHier hand, the use of tex?s would fmake it‘
difficult to analyze sys%ematically the  lexical and

Syntactical interference causing - = difficulties in
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translation. At an introductory level in translation, we

cannot enéeavor to teach every translation-related activity

to advanced ESL learners. It is generally agreed upon that
bilingual speakers are not automatically good translators.

[See Steiner:1975, for example]. We must therefore make #hen
stu?ents aware of the problem are;s in 'comparative
stylistics through theluse of sentences. ‘ Paragraphs and
texts will be introduced later, together with translation

problems.

Where, does one start in order to develop awareness ©
déf the problem areas? The gnswer cannot e€asily be found.
So far, there has been no universally agreed-upon science of
translation.l be it theoretical or applied, be it part of ,
linguistics or not. In developing this textbook, we must
therefore be pfgpargd “to iecognizg the difficulty of
finding solutions "based on solid scientific evid;hée.

-

{ﬁystematic transfer grammars including linguistic and

metalinguistic factors do not yet exist. At Dbest,
therefore, we can buifd upoﬁ‘ carefully formulated
hypotheses. ‘ L
For example, if we use'a comparative stylistics =~ -

approach, there will be no statistical analysis that
clearly states which aspects of two languages will create

the most frequent problems to a bilingual speaker, and which
aspects will impede compreheng}on to the highest degree.

Despite methodological difficulties, comparative stylistics

)
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carn still show where the major problems lie, even if they
cannot be gradéd according to their frequency level. As‘ a

résult, the use of complete texts is not warranted if one

" wants to teach specific problems in comparativelbtylistics.

After using a comparative stylistics approach to

establish differences between two languages, we can use a

2

tfhnsfer—strategy approach which will serve to develop the
automatic reflexes needed- to translate some units of
thoughts, ‘such as idiomatic expressions and equivalents.‘

This position is supported by Delisle [1980:45-46],

when he states that before students can translate a  text,

they must have 1learned to translate 299 language.

According to him, some parts of language must be analyzed
[Op. cit. p. 98], as we have already quoted in Chapter 2:
1) "les conventions deul'écriftre;" 2) "l'exégése lexicale”
(exegesis helps té iden%ify the words and expressipns that’
can be transferred directly into the target language by
isolating contextual use in ordef to find the most
acceptable translation out of many possible ones, and by
recreating in the target language the e%uivalences that
cannot be found ih biiingual dictionaries); 3)
"1‘1nte¥prétation de 1a charge sémantique"’ (the stylistic
and connotative meanings ;ust be ﬁnderstood); and
4)"1’organicité textuelle. " The. first <three of tﬂese
operations show that students have to work on the 1language

before 'fhey can work on the translation of tekts. But ]

Delisl% himsglf does not focus on lgnguage"in his textbook.

~) ¢

4
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He «<concentrates on texts. The fourth -.aspect of .the

analysis, the comprehension of the structure of a text, will
- ’ ) ~"y
be discussed later in this chapter. ¢

Q

The above considerations give support for a chapter

’

¢ °

- . " / :
on cfmparative stylistics. We must now degide what elements.

,of comparajive stylistics must be included.

[N

~~ 'genius”™, that 1is, its distinctive , characteristics, for

L

instance 1in wq;d-building. word order, Eechniqu;s/ for
linking clauses into senten§e5.~Vinay and Darbelnet [1558]
use "géniust to designate the fqlhtibnsh}p between the’
language and the conception of _.the world it imposes
(Sapir-Whorf hypothesis). On the  other hand Mounin,
[1976:234] does not like the mannef in which Vinay and
:Darbelnet use “genius”: "Toutes les références au ‘génie’.
des' langues resteront des formules littéraires, irritantes

et périlleuses."” For Mounin, Vinay and Darbelnet’'s view

leads gg “"interpréter en termes de stylistique (c'est-a-dire

d’expressivité) les faits de pure linguistique (interpe).“
lop. cit. p. 232} Mounin ag;ees that there exist lexical and
structural dive;gences and calls for iinguistic typology
studies. Sipce there seems to be agreement on the fact that

there are ffﬁological differences between French and

English, we will examine which ohes have been-studied in the -

literature and determiﬁe the ones that students must gain

-

awareness of.

Vinay and Darbelnet [1958) mentioni the abstract

.
N . - . . -

Nida [1969] states that each language has its own

-

’

1
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character of French. De Buisseret [1875] states on " the
abstract nature of Frenchlthat:
Cela doit donnei 1la segsation délicieuse'd’appar¥enir a
une élite intellectuelle et cé;ébrale en diable, ‘a une
race de penseurs doht les mots les plus insignifiants,

les phrases les plus quotidiennes sont d'emblée épurés,

raffinés{ d&hq;asaés des grossiéres scories de -

N R -
représentations sensuelles et qui reflétent ‘la

+ Quintessence la plus quintessenciée des &con%gpts

4

» .

-platoniciens. [p. 94)

Th{a intellectual elite does not exist in the real

world. What De Buisseret perceives is that "Notre langue -

4

. \ '
est aussi concréte qu’une autre (...) mais comme toutes les

-

langues, elle subi% le brocessgs irrévocable'qui la module

du concret & l'abstrait:" {op. cit. 84-95] ur primary task

in this section wIll then be to stress the fact that
[ 4

Standard French '1is usually less informal than everydag,

Enaliaﬁ' and show examples that make French seem mdre
: Y .

. ™
" abstract than English. a

Syntactic differences such as word order and tﬁe

(act that in English nouns can modify other nouns are also

essential to the students’ mastery of French and English.
Another generally admitted area that creates
problems is the use of prepositions. Selecting the right

' »
preposition 1is not always easy in one's native language; it

- ‘becomes a m&re difficult endeavor in one’s second language.

For this reason; prepositions should be shown in use along

*




with possible translations, 2sen if such translations are
not necessarily of the same rank (for instance., some
prépositions being translated by ﬁhggses.) ’

Spilka [1979fixas studied \\thé " difficulty  of
translating the English passive voice. In a comparative
stylistics frameworﬂ. both the voice and tye tense of verb;
must be examined. -

Anothe} aspect of the difference between Frénch and
English that has been noted by many‘tea&he;s and writers is
the use of'the plural form and uncountable nouns.

Finally, De Buisseret ([13975) and Sheen ([1979]
present someé problems caused by "faux amis”, or deceptive

cognates, -words that are similar in form but not identical

in meaning.

g Once the students have been made‘ aware' of the /‘j)
d;fficuitieg involved in&ranslating the aspects specific to
one language'(linguistic difficulties), the next step in an
introductory course is to teach the students how to transfer

- . L
the message from -one language to another (translation

» )

difficulties). If we examine the successive steps propospd
by various authors, we will discover the major qpexatio;s
inyolved in translation.

Vinay and Darbelnet suggest breaking down each’
. ‘} sentence into translation units. The whole text does not

appear to be of importance in the translator'a'ahalysis.

'b For Nida .[1969]. translation 1involves first an
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analysis of the maferial,\fo§Zowed by transfer, where the
translator is both a (gz;btor and a writer. The next step
is restructuring the message while trying to Yretain the
dynamic contents. This step.iﬁpl};s constant back-aﬁd-fgrth
changes. ' - ’
For Steiner [1975:298-301] ‘the "elicitation”

and ‘transfer of meaning is fouf fold: -

1, "the{ init ive trust”, granting. something \is

there to be understood;
2. aggression, which is invasive and exhaustive in
order "to decipher the t&ft; ' ' "

3. incorporation, 'embodying meaning and form in a

-

-
-

‘new language; iy

1;p enactment of reciprocity, where compensation aqﬁ

rgstituti restore the balance between the twol lapguages

(like Nida’s back-and-forth chanées.)

Wiiss [1876]) proposes five steps:

L4

1. Syntactic; ;emantic. and,stylistic analysis -of
the Pource language sentence in its‘éontext;
2. Descriptibn. clﬁ’sification} eva'luationw of
1ex1cai. syntagmatic and stylistic translation dif?iculiies;
’ 3. Optimal <e11ﬁination of difficulties with
T

compensatory transfer procedures; ° ,

t

4. Critical assessment of the semantic and stylistic

equivalence of the translation; ‘

-

5. Back-translation for comparing style.

The above analyses of the steps used in the

-

)
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translation process remain too abetraot for an intgyﬂuctory
course, since th2y do not state in a practical gay what
processes must be followed when translation is performed. We
have to look elsewhere for practic;l applications

Bénard and Horguelin [1879:18) break down the steps
that students must follow when they receive a text:

1. Defodiﬁg |
Analysis: -origin of the textt
. -contegts,
‘ -form (level/tqne/stylei;

B (4
; - -intended audience;

Comprehension: -overall; .
-structures;
. -terminology;
2. Encoding: -semantic transfer;
-syntactic transfer;
\ 3. Restructuring;

4. Revising.

Other help cae come from Russell and her’ S—poine
appreacg in précis-wfiting: reading and comprehension;
analysis of conte;%; selection and compression of important
material; draft; rewriting and revision.

Voodsworth [1986b]z includes the bilingual précis
among her eucsested work outline. She offers two stages:’

' 1. Undexrstanding ‘
-reading and comprehension;’ '
-analysis of context, purpose, style, and form;

] % - N v
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-evaluat{on of ideas; .
. -—organization+ a plan is drawn up; 4
B 2‘(Composition\ .
-draft in the writer’'s own words;
-in the case of a bilingual précis,
terminological research. for equivalents; .
-revision, checkiné %or accuracy in messagd)and
tone. .
Woodsworth’'s steps to pré?isfwfiting can also be
adapted to ¢ranslating a text. -
, =~
In our  te ok, the basic operations will be
selo;?ed fréﬁrthe gbove practical suggestions. Together with
instchtions .on how to handle a text, a practical examble
shpuld be presented so that students will find immediate
applications for the stateg principles.
' <l

. RN
J .

The s;ep that logically féllows is telling the
students what a good translation includes so that they know
what aspects must be ?arefully kept ip mind when
translating. So what is a good translation? .

Nida [197%] states that the only answer to "What is
the besdt translation?” is "The best for whom?J The, answer
must be def{ned, by pow weli a translation fulfilis its
purpose, so, eventually, how well the reactions of the
target-lan&uage and aource—langu&ge'audiences match. . Most

"‘theoreticians concur 1n¢this view, but this criterion is far

poo general for evaluating the work of students.



[~

\
[

40 . .

Horguelin and Thaon [1980:24—251 survey attempts at

making revision objective and offer paramefers that can be

~

used for guidance:

~

1. Accuracy'- fidelity of meaning, transmitting the

same message;

]
3

- 2. Correct usage - syntax, spelling, grammar;
o 3. Transparency - oqncisenesé; réadfhg like an
Yo ; original; - '
4, To%é - respecting the register and style;

(4]

Audience appropriateness - intelligibility for
a reader from another culture.

To this we. can add De Buisseret's [1975:7)
prescription: ' the shortest clear\\ersion is always the best
one. Therefore “"economy” will become our sixth principle.

If we look at the above parameters, we r;alize that

some of the criteria listed require skills beyond those of

advanced/ESL students who enter Englisﬁ 806. Someé teachingr

activities thus have'to be oriented towards the students’
basic nee&s. .

Demanding _accuracy is one way to check for
comprehension, especially when translation from L2 into LY
is performed. \

Correct 'usagé ‘is\required in any written text, in
any subject. Therefore, problematid’as;;éts should be dealt
with whenever a specific need inses (misspelled. words,

errors of punctuation, agreement, etc.) and can hardly be

predicted beforehand.

”

a



—

41
Transparency demands that the translated text read

like an original. Therefore, the students must make their
texts as 'idiomatic as possible. Thus the conéept of
collogation will be introduced and students made aware of
the phenomenon oftnatural collocaéions: .

Getting the right tone has been stressed by man
authors including Vinay and Darbelnet, Nida, Steiner, De
Buisseret, and Wilég.’Fhrthermore, Ulrych [1984] notes that
her ESL/translation students have problems retaining the
right régister and style when translating, showing a

»

tendency to render gny text into a formal -level of ihnguage.
We havﬁ remiarked a parallel problem with CEG P séudents,
as sdme of them ' systemaiically translat _ into  street
English, ,wh:ll”e.\w others, whose learning has taken place
mostlylin elassrooms, use a rather artificial formal level.
wé believe it is important to make Eﬁe students aware of the
differences in’ levels, styles and registers, first through
exercises designed to develép the lexicon (semantically
related wérds, collocations) and, secondly, through the
comparison of translated texts. |

When it comes to'adapting a text to its audience,
the students must be told to keep the intended .reader in—
mind: professors, business people, etc. Noting the
differsnces in usage between France and Québec and between

Great Britain and 1:1'16’L United States as they are encountered

will bring extra help in adjusting a text to its audience,

A}
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Now that the students know the criteria for a good

.translation. they \mgst receI@e extra help i£4t£ey are. to
achideve successful work. Vinay and Darbelnet describe
technjques that are well known in thg field of,,translatioﬁ
and hus are hard to ignore in an 1introductory course.
Even }(though tﬁese techniques are hard to use consciously,‘
the tudents should be made aware of tﬁ; possibilities
y{glded by transpositions, moduiations, equivalences and
adaptation. &héy have the merit of forcing the students to

consider ‘several possibilities when confronted with , a

specific translation problem. 4

»

We .are now feaching the last step before the
students are requirqd”ﬁto translate. Many writers_ anq
teachers have stressed the need for logical development in
writing. Facing the 45-hour time constraint we must be
~realistic and not expect to impart skills that take years
to develop. Yet, doing a small‘;mount of vwork on cohesion
is preferable to neglecting the problem entirely. We: cannot
forecast which student will be helped in‘a particular " way.
The students must be given some help if they‘are to develop
their own texts coherently. NAs Flam&rd [1981] says, the
students need to develop the capacity to gnalyze and
synthesize.v The presentation of transitional words and use
of the bilingual précis, even the summarizing of audio texts

(since some students will eventually takg courses or Bsee

audio-visual documents in their second language), can help
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the students to see the structure underlying a text and: to

prepare their own logical outlines when ihey have‘to produce
their own texts. In his discussion of universals, Nida‘
[1968) notes that the logical‘development of a £ext, by
giViqg discouqse a structure,‘happens 1n(911 languages. An
introductory course shquld thus include some elements and
exercises that will  help the students master the
transitional words. ™ '
Before the students are asked to translate, we must
pay attention to another consideration: the target language.
Most translapors and theoreticians concur that one can only
translate .i;to his native tongue. Should we theh restrict
our efforts to translation into French? We have to remember
thap ESL students constitute the major segment of +the
clientele of +this course, while only a few students will
eventually become translators.‘Néwﬁark (1981:184] stapes
under "Translation and language ° teaching”: "brief
translations 'from native to foreign language are useful in
consolidation and testing of Bpoken and wri?ten foreign
utterances.” This Justifies our decisionp to include
exercises into English together with the expected ones from
Enéligh. After several weeks of preparation, the atﬁdents
willﬂ be ready for the translation of texts. The diversity -
of the clientele suggests the use of te;ts on various
topics. Niel i1986] quotes a report on translation in the

EEC: "0,3% du volume total des traductlons est consacré a la

littérature, le reste se répartissant [entre autres] entre



=

Ry

K] ) . 44 .
les domaines commercial (35%), industriel (21%),

scientifique (20%), législatif (9,3%)." An e%fort will be
made to illustrate the various categories of translation,
and hénce to work with texts that are most likely to be of

some use to the students incthe future.

y
Towards the end of the ‘introductory 'course, the

students will have gained, through practice, an overail viéw

of most of the problems linked to translation. Still, their

«

texts will ﬁot be error-free. Horguelin' [1985] suggésts
that in order ko exercise their linguistic Ju&gment the
students should be introdﬁcea to reQ;siqn. ) Because we
agree with~ Horguelin, our textbook Qill include published
translations and excerpts from students’ translations that
exemplify the types of linguistic and translation érrors the
students must 1learn to(avo{d. Although this goes against
Ladmirai's (1979:48] contention that'errors must never be
shown 1in a workbook as the reader is likely to duplicate
A;them, we support Horguelin’'s position and feel that studeéts
must be shown hOj’to identify and correct errors.
Socio-linguistic theories were diacuésed in Chapter
2. We have seen that it is impossiblé to dissociate meaniné
from context. We have also seen that, accoi@ing to Wilss
[(1985], language universals are rhetorical (e.g. requests,

wqrninﬁs. praiée, etc.). Languages differ not in what they

can express but on how they express it (Nida 18698:20-21].

£
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In diséﬁgsing translatability Nida states that anything that
can be said in one language can be said in another, unless
the form. is an essential part of the message. Triandis
(1976]) discusses the difficulty or even impossibility of
‘ ‘translating +the cultufe—specific elements and suggests that
éﬂf such elements should Be franglated by using a framework of
‘universals where people’'s reaction to different words will
be compared so as to choose words that will create identical
responses in the source an@ the target languages. Tﬂgs
seiection of a different con&ept that will'elici} a similar
response 1is presen;;d in Vinay and Darbelnet ' {1958] as
.adaptation. Since the students are 1likely to encounter
culture-specific words and concepts through their readings,
the notion of adaptation will be presented as the limit to
: translagion. even if some writers argye that this is no
longer translation. Since adaptation wi?;,be the last part -
of the course, introduced at the end of the term, the .
examples will be chosen from advertising and from the comics

- p> -8
so as to sustain the students’ interest.

<

Thus if we summarize the ideas Tisted in this

chapter, we obtain the following outline which will be used. .

18

as the core of'the translation textbook.
1. Definitions
1.1. Translation . s

1.2. Source and Targef Language -

«
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2. Terms and Words - the Need for Context’

2.1. Extension .

22.2. Bilingual Dictionaries: Caveat, .

-

3.’Comparapive Stylistics

3.1. Abstr@ct/Concreée

~ 3.2. Nouns Modifying other Nouns
3.3. Nouns Becoming Verbs
3.4. Word Order
3.5. Prspositionsi
3.6. Verbs .

3.6.1. Voice

3.@.2. Tense

3.7. Plurals and Uncountable Nouns®
3.8. Faux amis

3.8.1.‘Spelling

3.8.2. Meaning

3.8.3. Syntax

4. Steps to Follow
4.1, Translation Units \
4.2. What to Do with a Text

5. Baaic Principle - ’
5.1. Accuracy i& ‘
5.2. Correct Usage

F3
65.3. Transparency

S -
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6
B 7
&
A 8.

5.68. Economy

. Techniques

T [

a7 . .
5.4. Tone (Respecting Register, Level, and Sfyle)

<

5.5. Audience Appropri apeness
i

6.1. Literal o c
6.2. Changir;g the Part of Speech - Transposition
6.3. Changing the Point ‘of View - Modulation
6.'4. Equival‘ence - Phrase level

6.5. Compensation - Textflevel

&

. Translating -into French

7.1. Understanding How Texts Are Organized
7.2. Bilinguaé Précis
7.3. Barbarisms/Solecisms

7.4. Exercises in Translation

Translating inte .English >

8.1. Underatandiné How Texts Are Organ‘ized
8.2. Bilingual Précis

8.3. Specific Problenms .

8.4. Exercises in Translation --

Revising SN
9.1. Students’' Errxrors

9.2. Published Materials
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10. Adaptation

Py

10.1. Examples from Advertising . C:*ﬂ‘

2l

10.2. Exipples from the Comics n

i
~

~,

#

needs of advanced ESL students who take an English

- translation course as a means. to perfect their language .

ability. The propo!%a/gextbdok will also meet the needs of

those who intend to enter ' a translation pfogram in

b\

univérsity, where courses will build on thé basic concepts

introduced hére. -

w—

[

~.° The above outline éontains elements that fulfill the'
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CHAPTER 4 i '
. USING THE TEXTBUOQK
‘A straightforward approach is required to Qse 1%?3\~*\\
textbbok. The instructor simply fallows the ﬁoi;t-by~bo;€t
approach agg/ can Egive supplementary information on tﬁe
vqrio;s pointsé that are covered., e.g. , give the translation
for tha’éxamplek (left out so as to keep the students active
dur;na thg lectures) and provide tﬁe possible a‘kwers for
the éxercisés. No siégle4ansuer has Seen prescribed since
the number of acceptable ‘solutions far exceeds the number of
aucgesi#?ha we could Have offered.
-9

/ The ;5~hour time limit on the course implies that
8 N ’

many of the exercises have to be assigned as homework, some

time being set aside in clads for correction. This:
correction Gime concarrently becomés a review of the .
parq}bular theoretical point. The instgfctor can also dbﬁégn
néw exercises'in’which the térms and structures previously
. 4 .
taught recur in different contexts, since a rapid overview

- .. ‘ \

4

such as the one in this textbook prevents us from reviewing"
the teaching,points. Short.quizzes using the same format as

that of the exercises can also help th “students assimilate

the basic concepts more thoroughly. | -

-
o

Some. of the exercises (especi ly‘in sections 7, 8,
\ . .
9, . and 10) may be suitable for workshops in ﬁhiph the class
work is divided among groups of s;udents. In such cases, it

is rlcomended that French, English, and bilingual

2

3
’
v
a
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' dictionaries be made available to the students.

1

The instructor. fust also hand out a text io
accompany ‘section 4.2., and select audio-visual documents
for sections 7.2. and 8.2. (Suggested length:\.under 30
minuteé.)

The textbook ‘is : a mere instrument. When ‘r~
possible, the instrthor's personal touch shoula be adde in
order to match the spepific needs of the students and suit
the ir;d;vidual teaching: st}"le;. For instance, |n ct.he
exercises folipwing sectioq 7.1. and 8.1.., the teacher can
submit new texts, divide them up  into sentences., and ask
thé sthded£s to find who has senpénéés matching yhei; own
befofe they _are asked to start organizing 'phé text

N . .

loéf&ally. Some texts, car be“%ﬁalyzed'in comparison with

: - g
films: The National Film B ard offers many animated, films

’

based on C;nadian ?hort $torie}. For instance, the students
. fsuil}e
d;éxnhlg_;nx_la_glggg and com?afe*the té;t witﬁ tthﬂéf Iﬁg‘
Mm a short NFB film based on Sheila Fischhan's
 tr;nsiation Ihgiﬂggkgx__@ngg&gx.‘ Learning ‘English and
translation skills petd not be dry. We hope this textbook’

can Be’asked to read Roch Carr

a

* can péen make it enjoyable.

L
. 1
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FOREWORD v
7

1

This textbook is intended for ESL students whochave
a. fairly good command of English and wish to improve their.
knowledgg of English by contrasting it with French.
\nstrained by time aﬁd i:y the fact that ttme. scope of
Engaisﬁ is so huge that‘nogzingle'book éan purport to cover
a of it, we leave out immeasurably more'thaq we inciuég\
Wﬁéi;n probab;y fulfill realiét;c objectives by (a) limiting
our study to the exaq}nation of some of the most salient
featuresrk?f the English language, (b) . contrasting, thése
characterist%cs with those of French, and (c) suggesting
solutions to translation problems, using the latest findings
in tranélation “theory. This approach should allow us—teo
develop the students’ awareness of the problems caused by
interference and help them to avoid errors caused by such
interference. ) |
The advantages of using this structure for the
textbook g::chreeﬁéld: (a) the students learn some English
i
while iearning abouifﬁnqlish (vocabulary expansion; grammar,;
composition; levels; style; errors, etc.), (b) the students
gain knowledge of some problems linked to‘uaing French in
Québec and thus the course can be used to a certain extent

as a remedial French course, and (c) the students, through

an introduction to translation, learn strategies thé% can

. [
'

L4
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help @hem bypass the constant problems facing biiinguals who -

attemp? to expreﬁf//tﬁé‘same'messagq in both Engfish and
French. . , ‘ )

xhs mhte;igl is graded in such a way thath stqdents
w;th no prior training in tran;iatibn will first bedome
aware of the need for specific = contexts sefore
attempting to tr&nslatp; secondly will iearg) about ?he
language problems due to the characteristics of each
language; thirdly will discover the translation techn;qges
that hg};n to achieve solutions; and finally. will analyze
the work of others to see that not all they read deserves to
be puﬁlished. By the end of the course, the students should
have the skills Tme&ded to organize theirwideas, to selest
the glement; specific to each of the two languages.‘and in
particular, to use the right word in the right context.

Throughout the book, exercises have been ‘included

to help the students find iﬁmediate applications for the

enunciated concepts.



<

55

= CONTENTS
. -\
). 2 r\\
1. Definitions ° .
i 161. Translation
. ' A
v 1.2. Source and Target Language
’ "N
* AN
. 2. Terms and hﬂ\ds - the Need for Context
2.1. Extension -
2.2. Bilin 1 Dictionaries: Caveat’
_3. Comparativ St&listics
3.1. Abstract/Concrete
) 3.2. Nouns Modifyigg‘other Nouns |
3.3. Nouns Becoming Verbs
3.4. Word Order
3.5. Prepositions
3.6. Verbs - ’
3.6.1. Voice
'3.6.2. Tense
3.7. Plurals and Uncountable Nouns
3.8. Faux amis
4. Steps to Follow
.4.1. Translation Units h
4.2. What to Do with a Text
. )
’ a\ A

59
59
61 .

63
66

74
74
76
78
78
79
87
87
99
125

131

145

145

147
\




e

® 6. Basic Principles
5.1. Accuracy
5.2. Correct Usage
5.3. Transparency
5,4.\fone"
5.4.1. Register
g.4.2. Level of language
5.4.3. Style
5.4.4. Intended Tone’

5

}§. Audience Appropriateness

v 5+6. Economy

R o é

- —— -

6. Techniques
\6.1. Literal Translation

6.2. Transposition

6.3. Modulation
6.4. Eq;ivalence - Phrase level
6.5 cmpensation - Text-level
6.6. r Techniques
6. Componential Analysis .
N

6.6.2. Definition or Paraphrase

6.6:3. Expansion or Contraction

7.\%ranslating into French.
7.1. Understanding How Texts Are Organized
7.2. Bilingual Précis

7.3. Barbarisms/Solecisms

is
153
Y154
155
158
158
16y
162
163
188
188

204
204
208
209



’ 57
7.4. Tragglating

? 8. Translating into English
8.1._U§derstandin§ How Texts Are ?rganized
8.2. Bilingual Précis
8.3. Specific Problems
o o . 8.3.1: Idioms and Proverbs
8.3.2. The -’S Structure
8.3.3. Whoever, Whatever, Whenever
Wherever, Whichevér
' 8.3.4. Whom. Whose
8.3.5. The Gerund .
_ 8.4. Translating .
. , _
9. Revision
% o 9.1 tudents"Erfors
9.2. ublished Materials: Revision or
) \\;;\_ \\ MBack-Translation
qu
10. Adaptation

LO.}. Advertising

10.2.. Comics

./,, .
e;térword

%ubdect Index

N -

244

" 245

249




58

A

IN SECTION 1 YOU WILL LEARN :

+

”

| - ' L
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1. WHAT IS TRANDSLATIONT?

DEFINITIONS

1.1. TRANSLATION

)

-

Translation comes in many guises. Of course, you,
will expect the real def;nition to "Please, stand ug!“
- Actually, several real ones may staﬁd up, but not all are
useful for our purpose: l;arning English as a sec&ndq
language, and beéomiﬁg/ aware, of wgat is involved in
translation. _ | ' .

Translation can be defined:

-as a proféssion: a commercial activity;
‘_ ’ ~as a -discipline or field of study: a university
department or course; -
-as a sclence, where tﬁe processes involved in

t;ansléting are studied; ‘

. -as an exercise ("théme" or "version”) as a means to
learn a language. |
4

In this book two main aspects will be considered:

~translation as thé result (e.g. Philip Stratford

has -pz"oduced an excellen‘t translation of ‘Antonine Maille

novel Pélagie la charette), which will often be referred to
in this-textbook as "'t,rgn.slated text";



~to meaning.

-
s ‘ 60 o
-translation as the process by which a message is
%ransmitted from a source language to a target language so
as to provoke the same reaction in the hearers or readers of
both languages. (You do not want to lose sometﬁing. for
instance, 1in the translation of proverbs: "Il ne faut pas
vendre la peau de l'ours avant de l'avoir puéﬁ --=> "Den't
count your chickens before they’'re hatéhed.")
b Translation is more than just gettiné the messagé
across: a message is mgde up of words, __ structures, 'and

further elements such as the level of language, the register

and style, and the overall context. All of these contribute

P

Why would you - need to translate _if you are

bilingual? You do not translate simbly because you want to

understand. You translate because you want others to

Ead

‘understand as exactLy as possible something written in a

°

SOURCE LANGUAGE that you do understand (example: you want to

quote English references in your economics paper written in

¢ .

French).

Your major problem will be't? stay as close ‘as
possible to- the message of a text,- and learn to DQUBT. Wh;{°
is the nature of ydur DOUBTING? You must doubt that what you
have written represents what was intended in the original
text. There may be a time during this course where you will
no 'longer be sure that what you express is what you mean.

But don’'t worry! This should ni}/sggome a leading Eause of
/-— s «
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nervous breakdown. It is only part’of the great translation

game you will be playing. (Watch out for dragons!)

2

v

4

4 o
1.2. SOgRCE AND LANGUAGES
\ :

-~

q»

We have just come across the term SOURCE LANGUAGE.
*As you are unfamiliar with transl&tion. you may wonder what
it means: SOURCE LANGUAGE is the language in which the
original text is written and from which you will translate.

Its counterpart, thg {ggguage into which vyou
translate is called the TARGET LANGUAGE. 1In this course.
French and Egglish will alternately be either. that is you

(
will be translating FROM and INTO both English and French.
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b
* -learn the difference between “term” and “word"; ,
x .
* 4
* -“Trecognize the importance of the context:
x v . ™
x — .
* -learn what “extension” means:
X J
X A
* -become agare of the problems created by.differences
* in extengion: g . . -
* v
* . ' .
* -learn to be careful when using bilingual dictionaries.
*
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As UPilinjguals, Qou have probdbly been asked

.something like: "Could you tell me what ‘hood” means?” To
v which .your only answgr can be: "It depende:.," &hy 'ébr}"e you
o answ':r more positivély? ’ ‘ > N
- j R Because ‘;:ord,s have égmmx i,he‘y can ha've many

- ,
(poly) meanings ( "'sem” 'stands for “sign”).. On the othex‘\/‘

’ ]
hand, a “term is ®%ne of the uses of a word determi})ed by

= ,v Lits COLLOCATION. (c¢r by the company it keeps) w)}iéb,'helps you

- : [ _—
- " to eliminate the other ‘potential meanings, . ‘\
» - : . ‘
A + e.g -Little Red Riding ___ - .
oo €x ‘
c 6 2 -A tough-looking T . .
\ . ;-The - _ .. of the car was rusted shut
. ‘ ‘ *
/o i )
-/ | f /\ ’ ' - .
X . - . -L'intestin ,__ _ est situé entre le A i
- -~ . .’
.
{ duodénum et le caecum.
y ’ R g ‘
<« " -Les récoltes ont été détruites par la -
‘1 ’ N 3 . .-
2'\ . '4' 4 . ’ . 1 - ?(
[} B ‘ » '
Because wf the context, you can \&uess what the .

A3

133195 word is, and’ which of the potential nea}ai-ngs is

appYopriate. i This ® capacity that words have to collocate
3 PR

" ‘with' certain others in some contexts hasé resulted in some
4 - ’ v

' !lt.xed , expressions. For instance, because of collocation,
v, you can probably guess which “colorful” words are lpigsaing in
« the followidg se;‘x?anced.& - ' a
- ) - , ‘\i) .‘
¢ ' \\\ :
-~ - \ ‘- \ . /
v . ‘ : "




Exercise 1 e 0
o ;‘ ' 5 .
1. Dominiqdé dépense beaucoup de billets
2. 11 est ‘ ‘ comme un drap.
3. Elle a fait Bn; colére . A
4. C'est l'sﬁinence ‘
5. Quel cordon® ) v
6. Before we could register, we had to go through a. lot ot

tape’.

7. It is. rumored that evg& the Queen's dogs have

” blood. .
,ys\\S. Mirabel and the Big O are _ - elephants.
9. The dqx hé learned he had.cirrhééis of the 1ive;.‘ he
began to sée e elephants. .
10. ée'becamé ill i; tée tropics: ___ fever.
& : S . ’
A }érm is not necessarily a single word. It can
‘al;é be fofmed bf’two or m;ra‘words: “first floqr”, “Savings
* bond”, “frange chromosphériquei.'tgenefal ;nq vocational
’ coilqgeﬂ. ’ \ o

’ i . ' N . L]

You can now.appreciate the difficulty;of finding an

. i Y
. equivalent for a word when no context is pfovidbd;
rd

-
o
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2.1. EXTENSION
The many meanings-of a word make up its EXTENSIONI
Let’s have a look at a very simple word and at its gossible
translations:

0 El

’ Garcon: = - , : Boy:

[} ‘
" In translation, problems will arise because of wqrdglb
that have one meaning that is common to bgth French and
English, but whosg extensions overlap only partially.. . In

fact, two words will rarely have perfectly overlapping

’

* extensions (identical SEMANTIC FIELDS). Use.the meanings

A}

! of “garcon” and “boyﬂ.you have listed above and see where

.

they would fit in the diagram below:
18 ~— .

)

garcon boy

e e

=)

-— . w—

-

- The sad consequénce of all this is that: = ,




¥

Unfortunately, a context that is insuYficient will

- not help either.” It will not remove the ambiguity. e.g.

WOMEN WHO SMOKE HAVE LIGHTER CHILDREN ..
| (Quoted by F. Spiegl in Keep taking the tabloids. p. 31)

INCEST MORE COMMON THAN THOUGHT IN BRITISH ISLES
(Quoted bylw Redfern in Puns. p.120)

2.2. BILINGUAL DICTIONARIES: CAVEAT ' -

As we have just seen, if. is extremely difficult to

—~

translate without a context ybecause many words are’

el S

polyseinous. This suggests that you must ) ‘
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. . In The third language, Alan Duff states: “The

dictionary 1is concerned with words, not wiéh how words are
put tdggther." (p. xii). Translation is more than ia
transfer of‘words. otherwise, with the help of a dictionary,
you would be able to translate languages you do not even
speak. Bilingual dictionaries will give you equivalent
words, but many mistakes occur when'ybu'do not consider "all
the-‘extensions of a word, that is, all of the possible
meanings & word can take. %

1 . Your present conception of translation might be to
rush to a bil}ngual‘diction&ry for any word that causes you
problems. Still, 1in order to make sur; that the semantic
fields of an English word and its French equivalent
coincide, it is usually better to check in two unilinguai

dictionaries than in one bilingual dictionary. You may need

- the bilingual diction&fy (like the Robert-Collins. ;fOt

instance) to start with, especially for unfamiliar words.
)
Out of the suggested translations, you can then check to

what extent the semantic fields of the two words overlap (in

dictionaries such as HWebater's or Le Petit Robert).

n

This 1is not an easy task. Let's stari with words

‘o
that you know and see which of their meanings are common to

both English and French.

\ * ¥

sympathie/sympathy . ’

-~




hasard}haaard .

patte/paw \~
: . {

léger/light
\

What about words that are similar in spelling?

-

stage

LY
impotent ) , ;

\

rétribution (retribution) : !

Y
franchise ‘ . ®

uf

raisin '

ot
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Exercise II

F - .
Notice the ;;:;§£}on of the underlined words and translate
S :

N
according to the context.

1. Le pére de Fabienne exerce la profession de_médecin.

2. Pendant des années, Franco a exercé un pouvoir absolu sur
1’Espagne. .
¢ )

#

3. Les * étudiants ont axercé des pressions sur

.~ l'administration du Collége pour que la professeur goit

réengagé.

4. Aprés, 1'attentat, Pinochet a exercé des représailles

contre des opposants au régime.

)
L4 n

5. La police a décidé d’aexerger des poursuites ,judiciaires



contre Nathallie.

o
)

*

6. Stéphane gxerce son chien & lul rapporter.son Jjournal.

, /

7. gudith continqe de s'gxg;éﬁx:au piano tous les Jjours.

i 4 i

L

~

8. Vous faltes erreur. -

b .

. {
9. Le malentendu vient d’une erreur typographique.

v “
d -
10. Ortega n'en était pas & sa premiére erreur tactique.

0
.

11. Nathalie fyt victime d’'une terrible erreur judiciaire.

®
P Y

r
”

12. L'ordinateur ne fonctionnait pas & cause d'un amauvais

contact.

a
L]

’

13. Sylvie a mauvails caractére.
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14. J'ai encore une fois hhrié su} le .mauvais cheval.

. - .

¥

15. La mer "ést trop mauvalse pour faire de la planche, a
: Y

voile.

" I
16. Don failed math.
17. Michéle failed to show up. - N
S
" ) \
8. Wishful thinking: McDonald'sibusiness fails.
. o

19. After a 6-hour speech, ‘the candidate’s voice fajled.

P *

?0. Don’'t let the staff argue with customers.

L

21. The customer took a staff and hit Frank.

LY

22. Bread is the staff of life.
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@

Al

23. Nick is a good hunters bu} he doesn’t like to eat game..

”
A ’

24. Don’t bother, it's .only a game. -

-

25. Are you game to throw a firecracker into the teacher's.

office?
—

26. How about a ggmé of bridge tonight?

-

27.”Fortunately, my ggnggh opponent was off his ggmﬁ.

28. Should I put sonie squash in the salad?

'
L4

29. .1 thought Charles’ behavior was rather odd. N

-

A Y
¥

» ’
30. Charlene never buys tickets that bear an odd number.

-

) o \
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b )

°

************************************************************

% *
* -become aware of eight areas where French and English x

* differ in such a way that translation problems arise; *

* *

X x

*x -start using that awareness of the problems to avoid %~
* interference,when translating [ *

x x

x

200K K 2K 3K 2 00 3 200 2 20 22 200 200 2K 00 2 3 0 0 2 20 2 0K 2 0 0 2 2 3 3 K 00K 2K K K 8 K 20Kk K K K Kk

3
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3. COMPARATIVE STYILISTICS -

In this section, we .will have a look gp the major
areas where French and English differ: what characteristics
distinguish one language from the other.

3.1. ABSTRACT/CONCRETE :

-éome writers claim that English speakers prefer
concrete words, often of Germanic origin. French, on the
other hand, prefers a higher level of abstraction. 1In'that
sense, it .is said that French is more “intellectuel™. It
often requires one more mental step before one can -
understand a term. The following examples show how French

- . L]

requires some thinking: .

g?eyewithess" will eliminate the necessity to use a
word 1ik€ “oculaire".
» “air patrol” becomes “"survéillance aérienne” where

both "survelllance” and “aérienne” are abstract concepts.

“"There is a at the door."” Here,

-

English refers to something you can concretely pefceive. In

French, "On , & la porte” implies one more
‘step before you can understand: there must be someone béhind
the door producing the knock.

On the other hand, some writers claim that French
and English do not differ all that much in terms of
"concreteness” and “abstractness.” On the abstract "hprd
of French, De Buisseret (1975:94) states that: ;
Cela doit donner la sensation délicieuse d'apparteﬁir a

une élite intellectuelle et céréE;ale en diable, a-une
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race de penseuis dont les mots les plus insignifiants,

les phrases les plus quotidiennes sont d'emblée épurés,
raffinés, déb&rrassés des grossiéres scories de

_représentations sensuelles et qui reflétent la

9

quintessence la plus quintessenciée des concepts
' 4
. platoniciens.

This intellectual elite ddes not exist i: the real
world. What Dp Buisseret perceives is that "Notre langué
est aussi concréte qu’une autre (...) mais comme toutes les
langues,. elle subit le processus lrrévocable qﬂui-la module’

du concret & 1l'abstrait.” (op. cit. 84-95)

In spite of her view, there are some /cgses where

English is more concrete. For instance, ' some movements:

ride a _b:ike_ 7

2

faire une promenade (\ -

" Sophie is blowing her, nose

t 1 —

What about the following examples?
Les drapeaux étaient en berne. --->
Un épouvantail -+-%

A vwetsuit ---> o

A greenhouse --->



&>

He is colorblind ---> C{/\\

t»

3.2° IN ENGLISH, NOUNS CAN MODIFY OTHER NOUNS

49 Here are.some forma‘gbsent from French:
e.g. oil prospectors ;-—>” o :
f/f \péifcy repdjustments --->
/ safety rulps --->

\

P

This syntactiq \pattern is - used ektgps{;ély, in

newspapers because need for bf%vity.f

/
especially in headling e are-éxamples that you are not

. v -

BOHBARDIERASﬁEKS SHARE~SPLI} APPROVAL

BIKERS MURDER_TRIAL' POSTPONED é,

»

- ¢
o

same _pattern, can you ipvent your own .

-

Using the
headlines from the following pieces of information?

. .
. .
1 4 . v
. .
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treat

S -
.+~ .= A new vaccine could help prevent infection and
“ ) ) - .

- people; in the first stages of AIDS, British and American

PSRN sé&entgnts annoctihced Jjointly.’ . '
- s . - . )
3 PR - N . " ‘ﬁ. N ‘? ) i - )
et l‘ﬁ . ) ‘ ' J-‘ .",_ - / . a A ‘ »
4& o YT o0 LI : o .
et " The coﬂbner haa\\ftet%inﬁd that rock star Holly Bonzo of
‘ " “the band Exine Rate Primates,was killed by a mxxture of
- 1 \anfhetanlnea; hero;n. and alcohol. " . . ?
o " . -
¢ 'l‘ ,___: ’ = . . P *
ae & o7 - ¢ . .
4 ) 1Y - . 3 ‘ e @ - - . o N .
‘ ':);,%rJ s LI P ‘
) ~ to vy o \
(RN s 4 oe - /'
- ’ AR ' /" - ' LI 4 ~', r
T R RSuns can; aiso be used in combination with
. ¥
< adjectives or with Areaent or past participles to modify
P ’ P ' : . ‘
e nouna. thuaffércinx you to Qrite longer sentences in French
- L | e X
Ln-drder to. re\:in .the meaning. co " J
' 4 -
‘ ,“ o te. gﬁ,h d- pickeé“voluntpers PR T .
. 5, Q. & :...,;‘ Y
. yro ," g orchard( gh apples f T
) A '. LY ‘ ’ r ' “ :. ™~ \ ‘ 3 ' -
e . Boston bdke& beans . A |
! o * 9 ; N -
» ! . ey .’ . t K > L ‘1& ) \* :}
oo v N " A T ) ‘ - N
;‘:"\ Or %hat about dur friend Hagar: RS L vy
. ) ‘ . - . L
' v Vs
' Y. T

WHAT \| I auNT A GUT-TEARWS, mzqar— (AN CWHAT 0O ’ I JUST WANT
VO YDU, || BUTRING, KEAD-BUST WANT @ TO WATCH «
WANT 2 /| RLv BN THE Rogxsw A WasyzY L of " y

>
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quwyou think of other examples? -

»

Al

--=>
. “

’ .
—-=> s N ‘ :
. ¢ " »
’ ' I ‘ ‘
3.3" ANANGLISH, YOU CAN EASILY, MAKE VERBS OUT OF NOUNS

--=>

S e

hfhfs contrfbutes to'making Engl}sh‘texts shorter than Frencl .

‘ LY
texts as mgch as the fact 'that nouns can mod?®fy other nouns..
! . \

“ % - ! . . .
| . . . “ A N '_\
e.g. Svoboda was behched . Y
s " " Did you floss your teeth?

*

The illega{{y patked‘cars were tickated.

¢ ~
i .Yo:xr suwgd%stion;:f B -‘ A ‘,/
——— - )
/ - . : '
- -~ al ’ ¢ -
——— -
i N
i 3.4. worD \PRDER/- SYNTAX ' ‘
"{F ) "Stfl%atique, différentielle” (LLAQ&uﬁlihé
ﬁéxminglgxigug 14:6:10), Huguette Guay notes a few

L]

differdnces between English and French. In French. it is
notr natgril to use YLe Québec sera iﬁgt'an; en retard. sur
.103;Rd6mocraties occidentales.” What, then, is natural to-

¥rench? v -

A
— '

v

" ces s?r', ’en rgta}d‘de vuui ans..." . | )

’ » 2" ] . L
- N N
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.will denote' an unacceptable sentence.)

v, 79
Other problems you have to contend with include:

-les ¢ing prochaines années --->

* 'S

the first smix students --->

une “dinde de 10 kilos --->
” (And do not omit the hyphen.)

i . . .
You will also find structures that will give you

LY
~

headaches: °

xShe likes very much Historyf‘

i N * ’

- . o
d( . : -
B f:_ . . ‘ |

[CN

She likes very much to go sailing. //;a—-‘

r

. O T
’ ! \ r
’

[NOTE: from now on an "%*" (NOT:‘

A
+

-

¢ 3.5. zaﬁg FOR PREPOSITIONS
Translation from English to French (Jr fﬁqﬁ French
to English)} would be extremely easy if for each éreposition
in the source languag? we, had‘an equivalent one in the
target language. But our forebears determined this.uas not

to be! Conseauentlyw decisions mugt be made thnever \a

X

preposition spurts out of the page and ink splatters from

AZS

your eyes.
/What can we do with the following prepositions?
. . ' : ‘ (p

3

J'al recu la lettre de votre cousine. -+->

J'al laissé mon coeur i San Fra iséo. --—f ‘
AN
- 4 ‘,‘
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Abélard a donné son coeur § Héloise. ~---> -
QQ vais gy Collége tous les jours. --->
Je suis ay Collége tous les jours. ;-->
N R »_l
it can get worse. In.English, the prepositions will
of ten cpange‘the'éeaning of a verb:’ ¢
e.g. Have you haard from Jack Upshqr?
Have you ever heard of Woody Allen?
. ‘I heard about your divotce.’

A} ~ - %

fan you create sentences that will illustrate the

differende between mgm_oj dmm_.abgm.. "and dream up.

-———> ) 4

—-———> . P

)y U z )

w

Because English “prepositions ‘cqmbine yiths verbg

»

and change theiirmeaniﬁgs, it is difficult to translate such

combinations.

s
a

Youg Honor/




s

prs

¢

Another problem, as we will see in the next
exercise, is that in most contexts, the verb'(or Sometimes
an adjective) will call for the use of one Specific

y,
preposition. Actually, as students of English, you are not
A

the only ones to experience the difficulties caused by

prepositions. Many native séeakers of English struggle -with

(the use of prepositions (or have given up the fight

altogether!)

In trandlating prepositions you have several
possibilities. You can either 1) choose an equivalent
preposition; 2) choose a different. preposition: 3) use
words other than a preposition: or 4) use an expression that

may or may not include a preposition. .

¢

Exergise II] .
In the following exercise, f£ill in the blaéks with a
preposition, and trarslate, using one of the above
gossibilities.
1. Spicy food does not agree h;m.
/
2. The surgeon agrees ! : the doctor.

-
o

3. If I don't hear you Séfore Fridai\l’ll assume

X
you can’'t join us for the week-end.
' 1

4. The landlord and the tenant finally agreed _______ the
J

a




rent. . > 7
«w

5. George apent‘most of his life working in restaurants,
waliting tables:

6. Mr. Stevens was angry __ his neighbors.

7. 1 amzangry the price increase. /////

4
8. What made you think _ -  the solution?
9. I cannot stop thinking __________ the job interview I

have to go to.

. ¢ ) © ¢
"10. The dean. Mr. Lapré, approved the Board's

[
4
]

decision. - |

. !

11. Madonna Will'love her husband so long as he provides,
1]

her.
12.°- You will be pnovidéd supplies until we run
dry. R .
=Y
* - .
13. My son, 1 am very disappointed e YOU.
14. The Mackays were di;appointed not seeing you
»
at the airpo:rt.
b A
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15. He converted his pounds ___ U.S. dollars.

16: The end of the term was accompanied % great
celebrations. ‘
17. I.differ . ' you on that issue.
) . N .
18. I picked ~ a few copies of the newspaper.
19, I picked the main ideas.
»
Py .
20. You must write ink. .
21. It reeks . garlic. ")
22. The Canadiens were confident ' winning the
series. .
.

23. He has been prone

career.

~

injury throughout ' his

24. Chris Nilan was endowed — . a talent for

o

fighting.
1 4

25. This year’'s class is replete

students. o A

&

talented
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USINGADIFFERENT PREPOSITIONS WILL
AFFECT THE WAY YOU TRANSLATE A >
SENTENCE. HAVE A LOOK AT THE
FOLLOWING EXAMPLES AND SEE

HOW THEY CAN BE TRANSLATED.

26. :Bill the éat ran into the den.
27. The kitten ran around the hall.

28. Garfield ran from the closet.

29. The tomcat ran across the kitchen.

L}

30. The tiger ran pﬁﬁ& the bathroom.

TRANSLATE THE FOLLOWING INTO ENGLISH.

¢

q{

-

',,31. ,Ja?ice est partie vers 16 heures.

32. Gail est partie pour deux minutes.

.

33. Le taxi est parti yers Montréal.

~
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34. Les étudiants sont partis 3 New York.

’

-

35.\}i habite 3 Duvernay depuis cinq ans.

~
* .
1 4

36. Elle vit A Saint-Bruno depuis’ aoQt 1979.

o

37. 11 a vécu 3 Paris pendant trois mois. R

Fd

38. Je me sers de la pioche pour arracher les mauvaises

herbes. . o

-
~~

39. Cette salle me sert de cabinet de travail.

40. Entre toi et moi, Jje sais que ;km n'a pas 'raison.

/ v L

¢ ~

41. Partageons .le magot entre nous six.

42. Joseph Chabot est mon voisin du troisiéme.

-

A

43.;II‘viept de Chibougamau. &

44. Je n'ai pas recu de carte de Noél.

45. Il est venu en train.

+

46. Il et en train de diner. - ‘.



[N

~47. 11 a dlné:dnna le train.

. ) .
48. Le chalet est en bois.

’

'49. Le chalet est en feu.

-

‘

86

QO.'Madeleine a peur d'aller chegz lefagntiste.

~y

4

»
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" 3.6. .VERBS ’ , o

7
3.6.1. Voices of Verbs - Don’t remain PASSIV?: Be Verbal
What is the passive voice? You probably know

dlfeady. but here is some help if you have become rufty. The
passive verb forms are made with: 1) “to be" (in any tense):
’?\ "and 2) a past participle.
\ .
e.g. The statement was read by the Speaker of the
H9use. \

The Zamboni machine'una_inlgn&ﬂd in the 40's by

Frank J. Zamboni.

You will also notice that the perxrson pérforming the
action comes aftersthe verbd. dThis is characteristic of the

-

passive volice.

Many writers, including Irene Spilka in "La
traduction du passif ahglais en francais.” (in ugga XXIV
2:240); Vinay and Darb;lnet (in Stylistique gcomparée de
l'anglais et du francais 1958); and Huguette Guay - (in
"Stylistique différentielle” in L’actualité terminologiaue
14 6:10) noté the fact that in spoken usage, native speakers
of English eoften prefer the passive vo;ce. Yet, any good
handbook of English wiil tell you to use the active voice
since it is more forceful. Who is right? Only a statistical

)

analysis could give us an answer.

» [
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88 .
According to Guay (op. cit. p.10):

La prédilection de 1'anglais pou; la for@e passive
tient & la démarche propre au génie Anglo-saxon.
concret et objectif, qui cherche d’'abord & constater le
fait. La cause ou l'agent prennent alors une valeur
accessoire. Cette démarche va & l'encontre du génie

&

francalis qui tend vers l'abstrac et qul interpraéte

]
voix active

la réaiité plus qu’il. ne la ¢

devient alors le procédé d’'expression p excellence.

Comme il fallait s'y attendre, l'influéncd du passif

anglais se fait sentir dans certains emplois de

-

1'infinitif, calques sur les tournures anglaises
introduites par “"to be". Que vient falre le passit

dans la phrase suivante: "Le prince Albert a lalssé

' ¢
/des bourses & @&tre distribuées aux étudiants”? 11

»

serait si simple de dire a la forme active: ...a

>—

7distribuer auk étudiantslf

l There might be more passive forms in Eﬂglish because

the \verb 'need not be transitive (does not have to take a
direcv object) in order to become passive.

| ‘

\ e.g. The doctor was sent for.

Biat in spite of the above comments, do not be misled
into thinking that the English passive form is never
rendered by a passive form in French. In fact, Irene Spilka
states that 54.5X of the time, an English‘paaaivo will b;

translated by an‘equivalent,French passive voice.
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e.g. Russia’ugn_inxgdgd by Napoleon.
———y ’
Keith was astartled by the resulgg/of such a

perfunctory meeting.
——->
'Still. you must be aware of all the poss;bilities‘xou. can
choose from ’‘when translating a passivé voice. Here is a
.Qyntheais of them. As you will notice, the specific rules

. r

for each use are not included. At this stage. in an
" introductory course, becoming aware of the possibiiities is
useful enough to serve our purpose.
w | )
English passive verbs can be translated by:’
3.6.1.1. Active Verbs with “on" or "il"
as a subject

»

~e.g. I was lied to.

He did as he was told. —_

The thermometer is expected to hovgr at Just

Qo

below freezing.

ENGLISH IS
SPOKEN HERE
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g ‘ . 3.6.1.2. By a Reflexive Yerb
. e. €. YCRs are sold’ in most ;tores = ' v i

Caqearean can be-spelled tuo ways.

Y

e.g. I was mugged. ---> , ) i \\

o

(This capacity ?f "faire” to be a multi-purpose word

in French will be the object of Exercise V.) N—
. | . C o
‘ \\ ' \ Ja
++++++++++++++++++++++++++++¢4++¢++++ P LI I P E PP e Pt be e
+ REEL§§IVE VERBS (les verbes ~pronom}ﬁ§ux) ARE ¢
+ FREQUENT OCCURRENCES ‘IN FRENCH. ¢

++++§++++++;\¥N*+++f#++0+#++*#+0§+++++4++f¢f ttttttttrebtttere

e

' French, reflexive verbs can be translated byi

] ! . :“"I a
. o é;"f‘f“% %
3.6.1.4. By an ordinarv verb or axpression »
. i \ Yy
e.g. Elle a dd s'ajuster. e
Chantal s'est foulé un poignet..
) ]

Il s'appei}e Yogi..

Jeo me d?mande ce qui se passe. _ :




ey &

-

-
e.8.

' ) | _9 1 Pl d \\
. ¥\\\3.6.1.5. Saiv

La biére anglaise se sert non-refrigérée.

e.g.

-

e.g8.

tourné.

Il s’est tué dans un accident.

Est-ce que tu t’ennuies?

3:6.1.6. Bv.a verb followed by “"each other"
when the action.is reciprocal

.

Nous. nous aimons.

Le mari et 1’amant se détestaient.

-

4

3.6.1.7. Bv an Enslash refléxive

Il s'est tué en sautant du pont.
&

v

Ils se regardent dans le vidéo que leur mére

Vs

Paa
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Making use of'your ear for\language and keeping in mind the
pdgsibilities you choose from for the passive and. reflexive
- . voices, transl#te each of the following sentences.

Al

*

1. After the earthquake, the dead were buried in makeshift

fashion by friends and relatives. e .

2. The death toil after the gas leak was.estimated St 300.

T

B

\ X

;} .3. She was revived. ihanks to CPR.

/

fiey L]
4. The Confederacy was composed of 11 states.

. ) .
‘5.. It is virtually impossible to tell where a crop of
truffle might be found.

@D

n

'w6.-ﬁt’Mol§g;’s.‘we were shown how beer is made. .

“~

“ . ’

)



7.

8. Some guests acted strangely after the punch Was spiked.

T

9. Our journey.was resumed right after lunch.
10. Your application has been received.
. /
. ' /’
11. You ﬂill_h§_g§k§g for a letter of recommendation.
n
y 1!? .
12. Linnaeusi botanical system was published in 1735.
13. Nobody likes to be lausghed at.
14. 1 was told that story many timesﬂpefgfe.n -~
. \" ° . n’ S o . -
- v o - 3 *
15. In Sir. Thomas More's q;gn;gd‘ each iﬂhividual Has
allotted his daily task. L, '

N A 93 ..
Some inmates are allowed to .go home every week-end.

!

|

*

.

wg

-~

]
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! J, .t ] ‘: uz
& ) - C o . ) .
- - 16. Ils" se sont mariés au printemps pour obtenir des L.
. bourses. - ‘ ' |

- - ‘ ° L3 ’ ‘f

) . ) ) . (h,

17. Guy Lafleur g’est retiré en 1984. e o
. 18. Serge et Fay se sont connus en Nouvellg-Ecosée.

\ . . a

. 1

19. Plusieurs étu@iants'ggnx_xgighkhéa a pied. .

4
~ )
.

! ¢

20. Les voyageurs se sont entassés dans les wagons. o

.

'o’ - . . . . s u,\c v
21. 11 s'est précipité vers sa mére, Lo oo 7
‘ * .
) i . “ ‘ + " . ' '
-u\ ’
> A ~ ‘
22, Michel s& rase et s'habille en vitesse chagque matin. =
- . ° - \ ’ < '

23. Je¢ veux que ce travail se fasse sans pl@s tarder.

o
'

.

a
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24. Je me suls caché dans le garde-robe.
25. Ils ge battent sans arrét.
26. Cet appareil g_e_y:_end comme des pétits pains chauds.
27. Quand ils se sont apercus, ils se sont seuni.
28. Ellés se sont enfin tues. '
, 29. Le voisin s'est excusé. ~
< v f'" o~ . - g 'sl‘
. . . . £ . a
‘/« N o < \vf . .
30. Van Gogh 3'est suicidé en 1890. e
S
» +
{ . / \
; / N . ¥
AT
o= oY
‘\ < « 0y “
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" exercise that requires a lot of saVoir-fairei

_5: Molly s’'est fait cBuper les chqveu#.

96 04/
" r n i ~

[
o

i

Reflexive? Passive? Active? Do? Make? Here is a short

i
.
A
Ehd )
- - . . . s

P

1. Il a fait douze fautes dans son examen.

.

2. " Julie, pourriez-vous me faire ce travail avant -c}nq - f
. 8 . .' ' . . s

heures?

v o
-

3. Louis s'qst fait opére;\pour 1”appendicite.

; L3
X J ‘

4. Eric h'est'ﬁéit-couper la parole. o,

6. Caroline fait bondir son ballon rouge..
ap P ’
»

7.. Je me suis fait faire des meubles poéir le. salon. -

[
. "y
.. , B
. . . .
’ 4 . . ,

L d



~

9.

belle dans 1’ espoir de'seffaire féixb la_cour.w~ , .

AVant d’aller'é lé'danse de Grasset, elle s'est fait,

. »
o~ >

.

LI ,\ ' .o .
4 o

B B

LIS

v . PV oL " : .
. oo /,:: : ' ' ‘ o
T ,//’ ’ ._’4'” “.‘
r' k'.L ) “' ‘ T .
10. En voyaﬁt les garcons, elle a décidé de laisser
Elle a fait venir unlzaxi et s’ est—tait reconduir chez
relle. . . v s

. '
< ]
4 3 4 » . - B
¢ . ° .& '
' .
“
o
. AR \
) AR . NN .
u) ...k

- - ’!“ ‘ .r","
s, Qg&tait trois mois que Jje trouve qu i1 i7it dur. < /'
N s » S " ' . ° . \ ‘
l. ' . A ‘%‘ . /.l
P . “ ’ + y
B ';" ’ - . q, - L !
) Ty oty T ' ) ,
N R Y

-
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X REFERENCE SHEETS FOR THE TRANSLATION OF VERBS

-

[N

..i}

**************************************#*********************

*

*******************x**********x****x*y&****************x}***

No fofmal:‘dses'or specific problems are included

& here. The purpose of these sﬁéeth is to present the most

common’ equivalents for the translation of tenses and moods,

so that you bear them in mind whenever you traﬁslate

PRESENT: .
I walk

- 1 am walking
SIMPLE PAST: (. S
gZed'

I wa
™.

" . NOTE: Sometimes "c’est"

up: Clest igi'que J’al grandi.

-

.
3

PAST CONTINUOUS:

'] was walking

5 .
=

Je'manéé

v

J’ai marché;

---> It was here that I grew.

Je mégqhais

je marchais

‘.

« NOTE: .“Je marchais” can aisq come frop "} used to

+ walk (evéry'MOrning)"

e
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H

Lo - PRESENT PERFECT: -
S | , o
J’ai marché; je,marche

. I have walkd

: i\ -
) PAST}PERFECT: | ’ . ‘
/‘ L "I had ﬁalked | . J’avais marché s . .
| G " I had been walking . Jravais marché; je marchais_
- .- . . | ' . _ .- - ) . (d‘epui"s..:)
g " FUTURE: o

I will walk . Je marcherai; Jje vais marcher

4 -— it
v

b

I am géiﬁf’to walk Je vais marcher
FUTURE PERFECT:

I will ha&p'walked J’aurai marcheé

T I . should ‘walk - . Je marcherais; je devrais
. N v ~
marcher o

A 1

~I would valk . J Je maré{:fais
" PERFECT CONDITIONAL: . .

I wo@ld have walked J’aurais marché

. v -
THE IMPERATIVE MOOD . Vo

\ 3
B Walk . Marche; marchez; marcheﬁ\
Let's walk .Marohoqg ' :
Let him walk Qu’il marche |
) .) ' [N
. I" . 5"
. }___ 4 » »

o~ »

.
. . .

. .

. ) .
i - »
. ¢ . ’ . .
. . , . )

s . . . . . - .

» . . . .«

o, £t . .4 o , s Lo . .

A I N I R D T S T S N A A S S S . N .
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: .
:
IHE SUBJUNCTIVE MOOD : /
S

! (In modern informal Fyench, only the '*présent"“ﬁﬁd
1 ~ "
the "passé" are still commonly used.) o /

Y . } B ' . . ! -
Je regrette gnLLl_ggL&‘malade - I am sorry he is il1. /°

"Je n ‘ai Pas peur gnLLl_mgnzg - I am not af?aid ha_nild_dig

Je regrette qu’'il ait été malade -1 am sorry hg_ng{ ill
I1 restera Jjusqu’a ce gng_d;giﬁ_iini .~.until 1. have
.Je travaille pdur gué;xgnﬁ_mgngigz - ih order that‘ you
. | .
A1 y"e_:—peu d’hommes qui puissent faire cela - ...who gan’do
] . : L ’ — ) .
~that , ‘ o . '
Qu’'il repose en paix. - May he.rest in peace., ,
- N~ R a , y b an
E o 'E ]i ] I I E § l .o J ~
Pierre insisted that his wife hg on time ~ ...que sa femme
591& a temps . - // . .
' . . AR N
If 1.were you... - Si J’étajs toi (V°u§) s
NOTE: "If I were you..." is usual, but in -informal

*

Qﬁ;?ic;Q Eﬁglish,"was" is commonly. used in constructions of
the_type<"1f I wag rich...” | ] ’
I-wish I were a king. - J§.Souhaiterais«§§xg roi.

NOTE: Or, "I wish I Has:.." BN

— - .

. ' i \

¥



2
Eg T
.

- -

In the. following pages, most of the cases where » a
‘verb ‘cannot be transhated by an equivaleﬁt' form in the
target language have been put together and explained.

X Here ip‘the first problem [of a long seriés!]

—

« 3.6.2:1. The Progressive (or Continuous) Form
" Non-existent 'in ‘Frenbh, qpis for¥ indicates an

~

action that is in progress. g
: i} .

LS

Problems: . . So{utfons:
‘I eat apples, i . - ,

I am eating an apple.

I have'bee? eating apples for

40 minuted.\

\

3.6.2.2. L’Inparfait (Which Most of Us are!)

In. French, the "imparfait" describes the action or

>

state as continued (lasﬁing fqr a cegﬁgih perjod of time) or
repeateg, | '

, The "pa;sé comﬁoéé" ("passé indéfini”) presents a
finféhﬁd event (evén though the consequences of the evenﬁ
may still apply.) ” } .
THE DIFFICULTY: com;; in translating the English gimglgigggn

("passé défini") which may be.either of the abovﬁ.

-



PLACE
APPOPRUATE
preruee

ELinMRANITY

- 103

In order to find out - n
. .-

whether you can intuitively v

I

achieve corréct translations

when the "imparfait” is -

. involved, try the following

sentences: r - /

While he was in the counfry, his house burned down.

¢

Ja@es came in at nine.

James came in at nine every night.

While he read 1 wb}ked.

)
ke

°

The old name for China was Cathay.

-~ 8 ,
A}
s

-



¢ / 0 f

3'6.2.3. mu_zgm:.__ms_al_;h;;:mm

~ =<This \is=s dﬁe rule that you all ﬁnou, but we must
stress.- it again: 1n_:1tiélAnaQ;2_ﬁhgza_Lha_Bnnnlh_annaﬁria
mnﬂl.ll%... . | e J

-@o.g. If"Rachel spoke, I would listen to her sensuous voice.

o’/\\ ’

RN : §> )

—-———>
# ' L4

Ay

*NOJ Si Rachel parlerait
3.6. f 4 Ax91d_HQQLD_HA!E_1gcxhﬂmggndiiignnl_Qlanns
Ehgn_IxnnalA1inx_1q&9.EnxlLnh;.ﬂnn.&ha_zaax_xa.igsi
, in a Subordinate Clause after IF.
r

9.8. Si tu m'avais vraiment détesté, t&xm'aurais poignardé.

<

*NOT: If yow would have..,
3.6.2.5. Wishful Thinkine!

"

Y
.

e.g. 1. Si J'étais Nathél;e.'J’acceﬁterais }'emploi.

-«

--=>

2: Il parle comme s'i) était mon pare.

s
6, v
[
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3. Parfois, je souhalterais faire plus d’argent.

-
N

NOTE: In informal Amefica?yﬁnglish. "was"” is common.

/ . -
3.6.2.6. The Distinction Between the
I3 .
o Almpﬂlcfajin HIJ:’ i]]i --E: - Q <

'mhhx bﬁ Qﬂ:ﬂf“i]x QhBE!HEd jn - I
Ixanslating Passive Forms.

4

" e.g. 1. The wizard's coat was patched.

[Ny

2. Suzy's coat was patched by her 5ather last night.

»

- [ 4

-

Q
A -
oo o )
3.6.2.7. Present Perfect = or ¥ "Passé composé?’ -
'!'[ ' In French, the "passé'composé" is a past tense. In
_ ,English,” the present perfect \is an aspect whichw can

be used to indicate actions performed at an indefinite,
uzuall} recent, time in the past, but 1; can also be Tused
like phe Fren;h pPresent tense when it ‘denotes an action
begun in the past which.continues ﬁhrough'the presehi:

e.g. 1.‘}1 have just given.

——— -

“\

‘—,’\\'\
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teacher.

--=>

BUT:

«

-~

--=>

-—-=>

WHY?

calling for the use of the simple past (“passé défini").]

106

2. This is.the first time I have given an apple to my
& ' —

B
/

.« -

3. I'm sorry, I have already given'dt the office.

< . : .
4. J'al trouvé une lame de rasoir ce matip.

N

5. Désolé, j’'ai donné a la maison ﬁier sof}.

a
J \

Bécauhe in these cases, a definite time 1is giQen.
;o

!

!
!

"t‘/

‘.
%

- . ,
.
2 2 .



Although many Americans ‘do not respect the .following
distinctions when they speak XQQ_SHQQLQ_QSE_ o i
3.6.2.8.1. Ihg_A1m2lg;2n:ti&9_;nd1qg&a_n_daiinizn;ngin&_gi "

. ) “ ' . ‘ e - ’ . . * + ‘
e.g. 1. We chatted for a while after lunéh:' o .-

“

'k L. , .- .

. - » [

- - . . <L
. 2,. By the mid-fourteenth century, flooding tqe

‘Yekiow River and famine multiplied the Mongols problems

- -

-==>
- . _— -
& . Q , . '
3.6. 2 8.2. ’Iha_axﬁaani_zﬁxtggh ‘
A)L9_ind1gn&s_n_xﬁ2gﬁ&ﬁd_anxign_in_nhg_nnn& - .

(likely to happen agatn)

<

'

e.g.: Dictators‘ have used torture for as long as we. can,

‘remember. K : o " : - N

..__> M * Y
’ . N

»

e.g8. Eric has left his wife and kids. o
~ o« , N

. . . , . . RN
- - - A . w
b > - . Fl . .

-—

. C) 19_s9xaz_n_n2xnnd_Qiﬁminn;nn_ig_thdlnxﬁnanﬂ v .
% ©.8. 1. Eric"B wife and kids have been happy since ‘then.

¥ ’ A . N
- .
S 'y
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-

“ - - >

. -You will eat

"

. 108
2. Artificial Intelligence has been boggling ‘my mind for

years. ' ) . . e ‘.

. K .
~
\
ESTIEN B N \
» N . )
.

3.6.2.8.3. The past perfect ia used to indicate a.past -

.

past. Y ' .* . . \.n '
e.g. 1. Vesalius demonstrated in tgp mandible, the sternum

. - - .
' ]
o -
) " . s «
E . >

" -

»

k

and the humerus how Galen had projected animal structures

» ~\,
. wen Y

onto man. . ) . “‘:,' . )
. L . L2
-_-? ! ’ ‘ o s T 3 ' \
: . i t .
, L K

2. Bruce toPd ~£he police _that one of" thé rioting .

e

students had fled through“tﬁe window. ' .

.
) N . »

===> T . o

§ " .

. Both English and Fnench,have a general future

Y
> el

-Tu’ mangeras . ) \ . .

- o4
- v - 0

And both have an immediate future:- .. .

. © . CRYsTAL BALL .
-Je vais manger ‘ . ) REQUIRED
-1 am going to eat. : . - - )

¢

[Although in speaking, you 'are more likely to hear:

&

o

-y

36291“&&&%3%,1 _—

-

L

l‘z~

2
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“I'm gonna;

»
+

"m- 7Y J'va; Mat (4n Québec)]

- - But that'does not make things any eqsier. |
- ' - »
' 3.6.2.9.1, Q. \
é
- ’ 1
wANNA SEC '
LYNDA ? waiT.
- I'LL TELL HER
YOU ‘RE WERE /S
it
L} 3
) =0c vAais Lvi Dig€ )
- . » MAT y DirE)
R N .0 L. - .
- . - a .« S
- ‘ <
o, . .
, . \
\ magn&_t_em (Especially after donjunctiors of time)
S e.g. -Lyrxd’a, cria: "Des qu’il partirsa, prévenez-moi."
ﬁ-;-) ! i
» 1 ]
3 6.2.9.3. anﬁ.ﬂ&uu.iumﬂims_indmnm_m_:hz
nmun&;_t.qnag ‘ -
: * PR LI ' . . +
. e.g.- The management’ will not he responsible for broken
hearts. . E = A
' * - ) A t
° ——- . -
s £ . 3 o ‘.
[ ' 3 v ' _.4 X -
v A "o »
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Y

-

e.g. I.am leavind tomorrow.

e LN '

- "
a =
- e d

i
#

N
.

. 3.6.2.10. How guch Wood WOULD a Woodchuck Chuck...?

Your ~wi“il have no problem whe

be tganslateg'by the French conditional: - ;- X

e.g. 1. Jason would be glad if he knew.

---')" o

'

-

o .
b

n SHOULD and WOULD can

\
IS

- 21 Helan should have accepted the job.

---},' .

P -

“

',é.g. 1. I1 est étrange qu’il.le dise'—-;z It is strange

———e

that he

N

.

.

2. .11 est/pohaqﬁeﬁVOUS commenciez & faire de 1l’exercice.

&

. o o
---> It is Bood that you
(Chiefly British usage)

3.6.2.10.2. WOULD can be VOQULOIR

e.g. 1. If you would only listen.

—-———>

N s

»



) ‘ //é.g. Every ‘morning I would /run to the store and buy
.o . . e : ,
) croissants. S g /L . B :
. / . . .
~ . ; / , -
, "‘") ) R . ' T, o [T -
. / 0 A [

3.6.2. 11 Ihg__xmp_emuxg
SAVE ENERGY AN}) INKY m_Eanh.__Dg_ng_LP_uun__s_

’ ' - . //
- e.g. Give md’thgﬂ. T w s
© Do not‘giypxherlany.‘ -<=>0 oL .o .
' Give 30qé to Jane. -ffy o L ‘
: /, - . . _ ) 4 ‘ o )
L 1// : ' ) : -
J Other exémples of the imperative include:
“Thou shalt not kill thine English teacher. J
—-—— ’ . ”, ) .8

[NOTE: "Thou" 'is the old form fdr_theond person singular
.found ‘commonly in .the Biblé-and in Shakeépearq's‘wofks.
"’G;vq:me some. =--> .

s

) Please, tell me. --->

S Let us give them some. --;> ' = - Y
/ ‘ _ © +  (not leurs~en!)
o ' '
/ t*
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3.6.2.12.° | 7

) Th7 Engkish subjunotive is" rare. ' Remémber that '
does not express {act It 15 used to express. supposition ,.'
g and ﬁypotheses. It.ocoursqmostly after "if" and “thoughfx

It 4is-also used in thjzglnﬁags‘fol;qwing'an expression of <o

recommendation or demand:

.

e.g. If I were blind, 1 would learn braille

- The boss requested that we-pe on time. . ' .

. o———

The French subjunqtive is more .frequent. Let’s
* examine what possible forms it can take whenttranslated into -
Egglish. (Most examples ‘are suggestions rqther than firm
aolutions )

\< . 3.6.2. 12 1 Ihg_iﬁiini&ixg (Often after orders or wishes. )

Il est nécessaire que vous le sachiez

——— .- i *

Je veux gue vous passiez mon cours.

—— P
L

-—=> , . , :
3.6.2.12.2. Modals such as MAY. MIGHT. WILL. and SHOULD.

e-g. 1. Trés peu dé mangoustes, si habiles gu'elles soient,
suivent le cobra dans son trdu.

-:->

4 <

2. De peur gu’il n’vy ait des espions parmi eux, les

o
\



-
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Américains enfermérent 120 000 personnes de descendance A
Japonaise en 1942. - . &
‘ [§ A -
-==>
| »

3. Je crains agu’elle ne soit blessée au handball

--->
\ i

3.6.2.12.3. Ihg_indiQaL1xgL_ai_mha_xxunquuLJ@m§g+

e.g. J'ai bien peur qu’il vous ait oublié.

LY

-==>

3.6.2.12. 4 Ihﬁ_zgxnnd

e.g. Il fOt surpris gnlgllg_pgxing si ﬁien

-==>
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Exercise VI: VERBS - DISMAY WORLD

Now that we have covered the main problems that have to do
with the translation of kvetbs, here is your chance to

practice. For each verb, try to select an appropriate form-

in the target language. e //' . .
. N N -, . )
1. Je recois des bourses depuis trois ans,” ,

/
~

{
/

2. ng.gangggt 6q§.eﬂfants?

/.
R -
3. Aussitét que Martin arrivera, prévenez-moi.

v

s

4. De peur . qﬁ*il ne pleuve..ils a?ﬁient apporté leur

imperméable.

5. 81 j’étais plus riche, j’achéterais des actions. . . -

’ o
- I . Dl

v

1 *

7

- 8. Le gouvernement va nous donner une subvention.

e

N
» . ’ . .
. ,
~ 7. Nous dormirons a poings .fermés. *
o s
» - . } w !
e ‘ ¢ g
n ‘r L]

faa
RIS ~ . . e

bR . e R . “ R .o
LTy W N N SR o U e won O e e ael L e e



.11. Le comptable désire que vous vendiez. N

//’ - d
!
// - -
115 - ' .-
8. Le fiscaliste 1lui a envoyé un état financier qu’il,
avait préparé la veille. -+ jﬁ§,
e t‘)\‘«

)

T

9. Roger a&iait préféré.que ses dépenses soient imputées a

la petite caissel‘

1 ‘ o \.

-

10. Sophie m’a demandé d’écrire les régles.

)

»

“\
12. Louis ne nie pas qu’il a gonflé sa note de f;ais.

/ -

o]
1]

13.- Le président aurait dépensé jusqu'’®au point o 1le passif

aurait dépassé lfactif.

)
‘—/ - -
.

14. Il était 8oﬁvainéu que Jj'avails gcrit A sa femme.

§ ¢
@ 4

—
. m- t

a . .

15. En fait, Je vais écrire demain.

I

F
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16. Elle a'recu quatre lettres.

’

-

QQGG

17. Elle a posté une réponse hier matin. ﬂ"%

.
13

~!§§§§;

18. Il est possible que je m'absente guelques semaines.

3 “ '
AN . NIETE
. \' T
-~
—
-

19. I)/y a trois heures qu’ Anne étudie. /’g: £

L4

20. Sylvie mangerait si elle avait faim.

. -
21. Fabienne. found a glut of information relating

-~ .

topic.

13

22. Will you lend me your calculator?

2

23. Eat amd rest. .

<

-
Yr
4

to her

o )

24 . I want }oh to know that we didn’t like your N.S.F.

.
-
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-
L~

25. While Patsy was working, a ghost came’ in.

26. Patsy was petrified until Judith’'s mollifying remarks

soothed her. -

3
N [

27. It 1is incredible that he shoule‘ say he is innocent.

28. She #lll come as soon as she has finished. .

<«

29. Lynda should have accepted.

30. Give me some. >

~ -

- . ) ' -

. ~ . )
31, The ra;te of exchange on - Ameéerican currency has changed

constantly in the past 15 years. - °

L)

v

4

32. I am closing the door for fear that we may . be
< A - 3
seen.
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33. Afterweach eruption, they would rebuild the town.
\ N
34. The standard of living of Canadians has’decreased in -
the past 5 years..n S -
35. ,Europé’ﬁ ancient institutions of leérning had been
foqghed to transmit a heritage. ‘ . o
N._,\/ ‘
36. They were revampihg tH§= facade when the steeple
crumqled. \
. )
| N : , ) 3 . . i %
2z “» '

37.. The market collapsed in October 1829.

)

38. . He wasltrying to determine whether both spiderqebs had

. been spun by 9ifdera belonging to the sa@e";éecies€> ‘ "

—

-

~ ’
39. " ' Good _location and strong internal cohesiveness have

protected ‘the college from succumbing to budget cuts.

'
, S |
40. I am thrilled that you are coming with us- tonight.

< . ;.

- . o ‘
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3.6.2.13. Seauence of tenses -
"Sequence of- tenses” refers to the relation between
a4 verb in a main clause and the verb(s) in subordinate
clauses. A logicgl.arraﬁéemenﬁgés rééuired. Any 1illogical
or unnecessary change from one tense to another is called a

& 4
shift of tense+ and regarded as ungrammatical: that \is,

4

it is considered a mistake (and will bring lower marks!)

' The eésiest way to deal with the sequence of tenses
is dto femember that if the past or past perfect tenses do
not app;ar in the main clause, play it by ear. Both French
ahd English work logically, accordiné to meaning. Here are
examples of the major categories. -

In %he following sentences, the subordgaate clause

and the tense of ‘the verb are dependeni on the main clause:

/ q 13 .

L3

“e.8. 1. The meal Jas‘planned carefully / so that the guests

L g

‘(eat) a lot. V ) ¢

-

2. The\}hree llttlehwolves never suspected / that the

' ﬁ&é Bad Pig (be) __  approaching.
/I
- ¢ \
In the following examples, the time ofJ the

dependent clausq is unrelated to the qfhe of the principai
<
\



»

v

-

- 120 . ,
verb: the sequence of tense is not involved. (8till, vyou.
' N

must be extremely tareful!) ' —_—

eic. 1. Ronald Ray Gunz spoke much better thﬁn his .

predecessors had been able to.

- * ‘} e ‘.
2. Pete£ Waterhole spoke much better than his

. ’
n -~

v
contemporaries could.

» - .
3. Sir Wilfrid f&vedollarnote spoke much better-\}haq

modern politicians can. ' . ' '

’
-

ty

-
1
H

4. Mackenzie King spoke to his dog much\bepter than

(N

an&_?rime Minister yet unborn ever will.
- a

™

BASIC RULES TQ REMEMBER

3.6.2.13.1. 'Hhgni;2L_xﬁxh_in_&h9_mnin_nlnnag_xn_in_ﬁhg_naax

. p . -
oer in the vast perfect. the verb in the subordinate clause

must also be in thé Past or past perfect, (Exception: use

the present tense for Q general truth.) P

4 »
'

e.8. 1. The students had escaped before the class was over.

2. When Jack fell down in a drunken stupor, Jill came

tumbling after him.- . ' -



12+ ! ‘

3. Medieval man was not -aware that the'ea}th is round.
. = ;
. \ 4
.\ﬁi I never realized that 0.001% of marriages are happy.

L R

3.6.2.13.2. ‘li_.théfmnb_in_&he_min_qlma:e_u_m__m__mg
past or in the past perfect. the verb in the subordinate’ @
clause mav be in anv tense required by meaning.  (Remember  ®
that any change must be logicalg)
-e.8. 1. Andrée knows that Paul was in a dog show,

2. I.have knowh all 'aldng that some studepts will , get .

4

)

over 90X in English 906 .

. . ‘ e
3. In the new version, Cinderella will explain why

she, rather tpan her carriage, turned ipté a pumpkin.

LY g
3.6.2.13.3. nmmm:mmmm
mav _require a chanse in tense. .

e.g. Mr. Champagne said: "I wili( never like the
'Nordiques." . "

Mr. Champagne said that he would never 1like the
@#X$# ! @*#x Nordiques.

k?

Al -
4 | %
. +
7o . ’



w

" champagne.

122 -
. .

a -

The Nordiques claimed  that they didn’t like
[N Ce 2

> s

. X ' -
The Nordiques Claimed: “We don’t like champagne." - )

P

3

3.6.2.13.4. W&W

L

o

e.g. 1.. /1 would have liked to go to‘a Broadway. show.,
2. The results were thought to have been doctored.

- 3. We planned to ﬁé.sai_ling- with. you.

) bl v

>

e\



1

0)

ek i N -
.ot s - L7123 | ' T
.2, If I had p}enty of moner; I would get' up when ‘I
wanted.r , - {13 ' T ' '
e.g. 1. Il partira-dés du’il aura fini. ’ o
- i . ) T ’ ’ \ . »
2. Il partit dés.qu’il eut finfi. ;
’ o B : ‘ “ had i
'.“ ﬁu. . ’ v B . , X ‘ o. " .
" There is a.difficulty clhused by the falling into
o ’ N . ' ' - ; S ' . )
disuse of- the “"passé simple.”| There are now “temps.. |
‘composés”  in the main clause: As [a result we must.now make
use of "temps surcomposés” in the [subordinate clause., . -
. . ’ @ e : A
. . '~ ~\ i ' , . H r ‘-
e:g. Il est parti dés qu'il a eulfini.’ . =
* _‘ “~ ’ - & ‘ & » ‘
Exexrcise VII T _
. L - " R ) ' v, . ) . ‘,
Make - sire the sequehce ofl tenses is respectedy then
. - ‘ . Y
translate. o
. ~ N 2 3
1. Today's paper said it (rain) . ‘ tomorrow ‘if
-4t did not snow. . '

.

Ki

-



:

«

- Bowia show. ' ‘ S

1

2. I (wait) _ ' - for an hour ‘when you finally

called.

'
{

3. I knew you (understand) N : when I gave.you

an explanation.

#

Vo . ) . ‘. K
' ¢’ s . . '
4. I'would help any student who (ask) _, o me.
' . ‘ K . T '
5. When I'm oldér, I (be, probably) ____. ‘very
goqd-looking. . o

»

‘6. Ginger could have avoided her pregnancy if Fred and she

‘Lﬁian) : - 'more carefully, ) . ol
. s ) : . , s
7. (Drive) _ without his 8lasses'on, Charlie
. caused ‘an accident. . ® ' ‘
h}
. ! . :
8. (Drink) five glasses of wine, Charlie

' b S

cguaed an accident.

Y

4
o

9. I would have liked to (attend) N the David

10, I will go see you when your ,.barents (be)
. . ° ' ’
. - away. . N R .
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3.7. PLURALS AND UNCOUNTABLE NOUNS

£

Even if both English and French have a singular and
a plurél' form that work pretty much in the same manner,

there are still major distinctions that must be made.

-
-

In the above dialogue, some nouns aqch'as "fruit”

and “cereal” are UNCOUNTABLE,  that'is, +they are not

——

usually preceded by a cardinal number (1,2,3, etc.).
Other; like "vegetables"'and "cookies"” can be reggrded as
individual wunits. The problem in translation is caused by--
the fact th;t Uncountable nouns mentioned in undivided

quantities remain uncountable, but, when referring to
Y \\



7

-

126 : :
different kinds of something we can touch, they can be used

in the plural.
e.g8. ‘There was a basket of fruit on the table.
’ + Different ixg;&a;were fmportéd from the West Indies.

- i

2 Here is a list of uncountable nouns. o

Uncountable founs in English

wine - spaghetti rain advice 'S music
bread toast . water news . history
cereal haig\vu lightning knowledge physibs
fruit iron thunder - _research ‘ prbgresg,
milk furn&kurq h luggage health economics

homework information

’ Some uncountable nouns ending in -s are regarded as
singular, so, be careful when you use them:
news .' . physics . mumps -

economics politics - meas le‘

Some nouns are used only in the plural:

the Chinese the blind’
[+

the Japanese the dead )
the Ir}ah . the rich
the French the disabled ‘ -
the SwisQ o .

. g

\\ .
|

4

"
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“hypothesis \ ‘wife

"
\ 127 .
+  Other problems will arise in translation because

some words have'a similar p}ural and singular form:l

dozen . deer moose g species eb
million salmon sheep series
N . )

—' means

NOTE: whq% “dozen” and "million" mean "a lot of", they can

take an "-s". ‘ ~7 q
Yet.other words have irregulaf pigra?-forms:
analys}s criter;on . life A goose child .
‘basis phenomenon knife foot ox
- crisis medium . . half. -+ tooth

[

Exercise VIII: COUNTABLE AND UNCOUNTABLA USES |

k) .
Can we count on you? Translate the underlined terms.

)
'.,23'

-\ .

-

1. Fefnaﬁdo a servi plusieurs bons vins espagnols hier.

- -

’

!

A

2. Cet gscalier fait trois métres.

- - <

3. La police- es@ sur le qui-vive A& cause des baAgages

\ »
suspects. .
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TRAVEASE
DAV HAX

—

5. Plusieurs espéces, telles le .tigre etsl;éléphant. sont

»

en danger d’extinction.
C ’
. ‘ - ’
6. "Va acheter deux mj.ng et'deux douzaines de petits palns

pour le cocktail."”

7. Jé ne suis pas d'accord avec ‘les critéres d’évaluation

‘'de notre dernier travail de sessione
! .. K
' . : .
’ 8. Grfce & Elnstein, la phvsique & fait des progrés
, ‘
/ importants. -
‘ 4 [
y ) .
8. Il mange un bol de géréales Nutri-Zoo et quatrg toasts
/ tous les matins. . ) )
.'V\/
C | X

]
. 4

% g o o '
gk W E L e R . e . . -
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10. Les plujes acides achévent de détruire la Forét Noixe.

<

11. Je dois me faire coupér les gheveux. -

2

12. Le ciel était deéchiré d'éclairs.

13. Les ngnzgllgg ne soﬂf guére encouragéantes.

14. Ne me demandéwjamais un consgeil.

/
\

’k .
- ’ ~
15. gemettez;moi vos analyvses suiyies de vos hypothéses.

-

*

16. Les pauvres et les handicapés ne peuvent pas souvent
\ - L3

]

t

prendre de vacances.

»
Y

@

re s

17. I1 y avait beaucoup de monde.
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sur les poissons.(

18. J’ai besoin d’'un p
. h ' -~

L]

~

19. C’g;t en faisant la vaisselle qu’il a découvert sur
‘aes bras les boutons caractéristiques de la rougeole.

20. Peu de Suisses ont déja vu des orignaux.
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3.8. FAUX AMIS

bl

Read the following words:

°

cent ours fsalé“/ /
. ’ o
par rot coin
four stage . mail
lame ~ chair " ride
location habit . pPays
3 If you walk downtown in Moncton, and read RUE MAIN,

you do not expect to see a hand shaped street; nor is there
anything dirty in a VENTE SALE nor a need to dial BTT f§

you see a PAIN sign in a window.
»

The words in the above list exi*t'both in French and

in English, but their meanings are different. Unfortunately,
wbrds that exist in béth ianguages do 'not always have

clear-cut distinctions inémeaning, thus creating problems of._

i

.o interference. '

4

In this section, we will have a loock at faux amis:

(4

., words that have a gpelling that maé be identical or close to

that of a word in the other language, and have a - peaning

4]

that _may be identical or close to this: same word, but

through the years their " extensions (remember.that word?)

.

have: grown apart.
.

.
< A o
- . f
’
/ +
. > N




."

]l n'a pas'assisté 4 la derniére réunion.'

. | a 132 N
We will also introduce the notion of CALQUES and

we will have a look at twé related problems commonly found

1
in Québec: the presence of ANGLICISMS in French, and' the

. ;exerﬁe phenomenon, GALLICISMS in English.

-\' °

What are FAUX AMIS like? Let's look at the following

. N
examples. . - L

o

Mr.. Justice. Deschenes (Do not get the idea of Superman!’)

L}

f=e=>

”

-

t ¢= \ N
He finally obtained a McDonald’s franchise.

-

A

——)

™

" Peanuts is a Byndicated strip.

--->

-/

--->

-

It is needless to say;..

f

» v
What are CALQUES? - .

CALQUES  are 1loan translations: ''a word or an

oxpression is borrowed from another language.

\

A



+

e.g8. We missed you.
*Nous vous avons manqué.

'Seaéon's Greetings

Y
\

*Compliments de la saison. ‘ '

What are ANGLICISMS? )

They araw both~from the faux amis and the calqugﬁ.
They gesult from the contact be;ween English and \Ffench.
consisting in words or expressions u;ed in French as they

would be in English.

This 1is one of the ways in which languages evolve.“

Some vords like “"hamburger”, “walkman"”, and “doping” are

now currently wused in French. Still, before words and

-

structures are totally assimilated by a language. there is a
period of uncertainty before we know whether a word or

expression can be understood by speakers of the: language

everywhere in the world. A lot of uses in Québec come under .

severe ceriticism by purists. Later on (Exercise XII), we
\ .

vill have a'look at some words from the ad nauseam list of

'ahelicisms. J

What are GALLICISMS?

.
¢

GALLICISMS are words or expressions used in English
as the%*ﬂould be in French. Just like Québec French, Québec
English 1is not immune from the insidious infiuences caused

A Y
by languages !h contact.



o 13

Words such as "savoirzjziie" and “pie ‘'a la mode'"
have become English, but “subvention” and "open the lights"
are not commonly accepted, while "depanneur”, “autoroute™,

and “francophone' are characteristic of qpe English spo&en

' in Québec.

‘But+ first, let's deal with faux amis. The faux‘

amis can be divided into threj/ﬁ{fsis;iﬁs:

(

1. Spelling .
* .2. \Meaning o ' .
' 3. Syntax _

The following exercises shouﬁd make you aware of the

difficulties caused by the faux amis.

Exercish IX- spmﬁm | - -

Place the words that folloé -in. the hppropriatg
colu@n and éive‘the equivalent in gha'other lahguage.

. . g

abréviation; address; . alcohol (notice the’ French
prénunciqtion); appartement; ’ caragtére; confo?bf
correspondence; cotoﬁ: brystal; danse; development;
différencier; enemy; envéiope; espionage; ngyblej futur;
"gas; independence; language: littérature: miE;;;:/négocier;“

personnel; recommandation; trafic; transfer. Apt.; Blvd.; M.
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Exercise X: MEANING
. . ) \
Because many words have different extensions -in

French and in English, on,must learn how - their éemantic

‘fields diverge. The only solutipn for a tFanslator is to

double-check'ﬂgyery French worjét??t resembles an English

word in a French dictionary to om%are its meaning to that

»

(or those) listed in an English dictionary:‘ Following this
2 ' . ‘

.principle, answer the questions correctly.

2 .

1. Which one is a criminal offense? .
a. To shoot a photograph .
b. Tirer sur un- photographe
2. Which-one is disab;ed? N
> a. Un hoame impotent
b. An impotent man

% )

3. Which would you normally prefer to hire?

4

a. Un employé versatile

]

\ b. A véfsati;e empioyee
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'?T"Whiph_one.usually takes place in a lab?
a. An experience ')‘ , L :
b. An Exper;ment' :

" 5. Which group cannot be larger than a duo?

a. Your parents

-

b. Vos parents . -
L
/ ’ v
6. Which one is most likely to be at sea? .
i
. A trek

a
b. Un voyage
c: A voyage

\ ;’j ~d. A Jjourney

7. Where can you borrow books?
a. At the library - o .
b \A la librairie
“ 0t

t - ; ' ‘

P
8. When is the union advisor more likely to be consulted

a. For grief

b. Pour un grief

) $ .
9. In which case have you no worries about failing?

’
N
P

‘a. Je viens de passer un examen

b. I passed my exam . o

.
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10. Who does Aotlwrite reviews? -
a. A critié‘ )
b, A criéique‘ *
c. Un critique ' §

>

11. ﬁﬁich one will you sen& to a-potential\employer?
a. Un résumé o
b. A résumé o ot
q .
12. Which one éalls for horée sense’?
a. She made a sensible decision.

N b. Trés sensibleh il‘g éclaté. en sanglots.

4 .
13. Which one implies gneat'public-speaking ability?

a. He can lecture on ény'fopic.

,
b. Ses lectures portent sur divers sujets.

‘ -

. 14. Which one implies holding a job?

a. To win money
b. To earn money
R
15. Which of the Arts obviously has a police record?
a. The judge was lenient for Art's first conviction.

b.'Art avait la méme conviction que le Jjuge.

»~

.J‘ ! %‘ ‘

NOTE: What are "the exhibits of the trial?" ---»>

\
L]
'

\



Exercise XI: SYNTAX v,
Syntactic faux amis may plague you when you try-: to
gb{te sentences in lish. Read the folloqiné statements

and decidé which elemenpts reflect the influence of Frepch.

1. Each writer explains what is Bill 101.

~ n——

- +*
»
~
' -

. He saw what was the public opinion.

N

3. He is more talking about the victory of minorities.

.
o

r'd
4. "I am fed up.” "So, I am."”

e
A

-

. - -
5. Many artists decided to not use cocaine anymore. /

""6. I am living in Montréal-sincelthree years.
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Exercise XII: ANGLICISMS

In the wild forest of anglicisnis, many trees, coming

!

in different shapes and sizes, have to be uprooted. The task

of felling them all will elude fou forever. Mount your

<

elephagts, crank up your chainsaws and recognize, with your

botanists’ eVes, the anglicisms in the following

1 -

statements. .Remove the anglicisms and .replace them - with

4

.home-grown words.

/ ¢ . ™
Cs 1. Le” pré&&dent -a secondé la décision drastique de

"\‘ . ..p

1l'assistant-directaur.

2. A la convention qui a eu lieu au Palais des Congéges. les

conférences ont laissé les audiences plutdt froidps.

, -
. Py / ‘ﬂ

™~ 3. Les unions s’'expasent & des poursuites légales.

‘ * .
4. Auriez-vous du change? 11 faut que je fasse un longue

distance.
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5. Je fisqr? que je devrais rencontrer maitre Morier dés que

nous en aurons 1l’'opportunité.

€
4

6. Le plant devra fermer pour des raisonschors de notre

contrdle. .

i

. ~
[

R ' - g i 1 ! + -
7. La personne qui a écrit le pamphlet de La Baie était pas

trop consistante. .

8. Voud?iez-vous compléter une formule d’application pour

»

le shift de nuit? . "

~. , P
~
~

~.

9. Définitiéement Lionels on va.aonner 110% pour la balance:

.~

de la cédule. - E .

10. Ici on voit combien versatile Lemieux est quand il

revient du coih de la patinoire pour la déflection.
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NOTE: ﬁhould you want more information on anglicisms, the

following books could hgip you: ° . - )
Colpron, G. (1870). Launglm:mu_an_Quﬁhgg ‘Montréa,h

Beauchemin.

{

Horguelin, P. and Clas, A. (1979). Le francais langue des
affaires. Montréal:McGraw-Hill. pp.188-219. y

Exercise XII GALLICISMS | .

Examing' the following_sentencesrand“geé'if you can discover

the GALLICISMS:

©

N
® -

1. I was deceived when 1 learned my paycheck was not ready.

2. He peeds one more year of scholarity. -

7

. '

- AL

3. Open the TV and close the lights. - 4}&!

4. He studied in a polyvalent.

"

i

— .

5. After university, he establiahéh Mimself in Wﬁnnipeg.
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[ 4 . \
6. There are §1 inscriptions for the course. y
. d
7. He is a professor in a secondary school. - . ‘
. . ,
’ - -
8. She is following the new regime recommended by her
dietician. . - ‘ ’
r 5
\‘ l % )
J .
r -~
~ ’-' v
. -
£ -
X (\ "
)

: N -

~




D TR

‘o

e

' ***********************************************************

. 144 '

‘ Tl
IN SECTION 4 YOU WILL LEARN:

************************************************************

-what translation units are;

-what systematic steps you should follow whenever
you translate a text.

W I I I W

X
*
x
*
x
x
*
X

k]

s .
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4. STEPS TO FOILLIOW

B In this section, we will finally begin to work on
translation per ge. You will have to learn wh steps are
involved in transferring the message from the source

language to the target language. a

™~ e

~4.1. TRANSLATION UNITS
,A lot of people believe that trqpslation is merely
a transfer of wo;ds from one ;anguag;/ ﬁo hnothen. This
overlooks the‘fact th?t words often work in combination.

Vinay and Darbelnet (pp. 36-43) make us aware that

the word should not be regarded as the minimal wunit \in

'translation. What -they call "unités de traduction” are

expressions where the meaning of two or more words used

together 1is different from the sum of- their individu;s

/
meanings.‘ ' a | C%
They give scores of examples:’ 9
. ’ ® \
\ . : ‘ s
pPrise de'couraqE__:;:5/f"—"“-—_~____<p
sable mouvant --*-> , C “
coup d'ceil --->
aséembly line ~---»
to be poles apart' -==>
143

IS

As you can'aee. translation involves more than the

translation of words. .Let's review sgm; of the notions we
introduced when we defined translation.

3 @

Niha . states that ”Téknslating consists in

’ N

[
. © .
.

v e
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. reproducing in the receptor lariguage the closest natural

équivalent of the soCrca-languaze message, first in terms of
4 '

in terms of style.” (1869:12) We want

. ‘ meaning and secondl
ﬂ to get the message across in such a way that the target
language reader reacts to the text in the same way as the

source language reader has reacted, This is called

communicative translation. Another vigw'!is that of semantic

A
_Rlosely as the semantic and syntactic structures of the

’ . translation: emantic translation attempts. to render, ‘i
/gnbopd language-allow, the exact“contextual meaning of the
original.” (Newmark -1981:39). How can we link these two
< views? Meaning in context or mesBage? No matter which vieé‘
‘we beliéve to be rigNt. the elements we must consider are

» 'the same: . . \

.
: (,,géz‘ g o L o | ]
‘ 1. the translation units: the terms or express?ons;
2. the structures, style. tone{ f
' f . ‘o
3. the metalinguistic elements: uhqt is‘implied in the text;
! th; contoxt~1y which it wasﬁuritten {social, geographical,
';  political, ete.): the‘iﬂeolog;cal bias; otc.

s

~ . .
\ . . . '
‘How does this translate (nat that word again!) into -

\braétice?‘ Let’s find out after'your_instructo} has handed

. -wut the text that has been selected for tdaay's liaaon.

/

~

(
A

La——

AN

L\‘}
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4.2. WHAT TO DO WITH THE TEXT?

4.2.1. Look at the Text
This enables you to see how long it is, the hay
paragraphs are divided, what the subject is (The title is
often indicative), and what book._magazine. paper, or other
source it may come from. You may realize that you already

know something about the writer. the subject, or the source..

.in . which case you are familiar with the target audience.

For instance., the clientele of Les idées de¢ ma maison might

not 'match ‘exactly that of 54911§ lllhiﬁxn&gd). This
.knowledge will facilitate your choice of words.

. . . » ‘\«

4.2.2. Read the Text
Try to get an overview qf the text.

3

4.2.3. Read the Text again, as ofteq as You Need to

9 ¢

This time, try to see what the major elements of the

text are: recurring ideas or vocahulary. Try to understand

>

the unclear elements from the context.

-
-
. -~ Al
. - ~
.

-

4.2.4. Analyze ’

®°

. S
Find out about:

-the content: what is the main idea: the theme;
-the context: ®anadian, American, British, contemporary?
A\ e
is will influence your interpretation of some words or

[

ideas® “chips” and “billion” in North America do not mean
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the same as in Great Britain.

 -the purpose of the teit: does it want to fhﬁaxmu convince,

sell™ What is the intended audience?
-the style: literary, Journalistic: and the  tone:
humoristic, business-like? Your findings should help you

find the type of language you will select for your

x
»

tranqlation“' o )
oA
4.2.5. Understand | s
Yo& must understand the underly{ng structure of the
text. Draw an outline of the text to see how it develops
Yéunilll notice that not all texts follow a logical plan.

- You must also identify the words or expressions that
you. cannot understand. Can you gather the meaning from the
context? If not, can a unilingual dictiénarg.help you? As a
last resort, go to a bilingual dictionary. But even then,
how do yod’kﬂbw which of the several pbiéibilities offe;gé
for' each word is, the  right one? Déuble-cbeck in a
unilingual dictionary of the target lanﬁqage to see if the
éord you have selected fitsqinto the context. \ —

- If you sti:;gﬁannot fin&‘an equivalent word. there .

<

are ‘glossaries, sp alized journals on terminology or .on

tranﬁlation " (such as ! . ). or

magazines on the topic of your text that may help you to

>

find the right word. . ‘ '

.
°
' .
o .
.
. . /‘\\/ r
-

>
R Q

Ve

J



Decide whetheér you have to reorganize or to clirify

some parts of the text (;entenéea, pParagraphs), or to

clarify some aspects. N .

K4

4.2.7. Write Your First Draft ?

+

Transfer the meaping while attempting, as much as

possible, to retain the tone and level of language.of the

., original text. .-

Y
In your constant search for the right word, beware

of faux amis. Fihd eduivakﬂht oxp£§é§ions for idiomatic
expressions, and remember the\géneial differences enunciated
in ‘the chapter on Compgfative Stylistics (for instance, the
less common ;zcurrence of the passive voice in French.)

This step implies a constant back-and-forth movément

between the source text and your text.

»
4.2.?. Look over Your Text
" Checklist: . d
-1s your <text logically organized?
.~Does it retain all of the meaningful elements of the

-

original?

-Can some sentences be improved or shortened?
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-Are some words or expressions you have selected calques or

faux .amis?
g . \

-Are there any spelling or grammar mistakes? 7

>

-Double-check eve;ythinz that generates the slightes£ DOUBT.

2

N 'Nln ideal conditions, you should wait for some time
. o .

before you take this final look, so as to revise your
. ‘ = :
translation as if someone else had written it.

_Adain, at this stage, you must continually go , from
- ] J . .

-

one text to the other. .
— s “ -«
4.2.9. Write Your Second. Third... Drafts

[}

™
4.2.10, If Possible, Have Someone Revise Your Text

The -guidelines  for the reviser constitute the

object of our next section. v

<

!

THE REVISER'S 408
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IN "SECTION 5 YOU WIWL LEARN:

2K 2k 3k 2 3K 2 2K 3K 2K 3K K 3K oK 3K 3 5Kk 3K 3K K 3K 3K R o K K oK 3 oK 3 3K o 3 3 3K 3 ok 3K oK K KoK K KoK O Kk

* — . *
"% -what basic principles must be respected to achieve a *
*  successful translation. *
x , : x

AR AR AR KKK IAOK IR KRR KRR AR A KA KA Ok KKKk

LY

A |
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T

5. Wﬁ .
- \ .

A good translation is generally thought to be one
that ponvéysc the same message in the target language and

\ .
causes the same reaction in the source-language and target-

W

language audiences. Kriowing this, however, will not enable

. A1 -

you to detide’ for yourself whether your translation 1is

a

correct. Can you see yourself reading your text to a

speaker of the target language and asking:

N

2
E 3

&

03
\@
- 7

More specific criteria are needed so that we can.
define what constitutes a good translation and can assess
whether the translated text is succeasful.r\ln Pratique de
la xévision (A Bractical Guide to Bilinsual Revision 1980),
Paul Horguelin ‘presents five criteria:

s



~
/
/_

(4]
(73}

n ) 1
1. Accuracy

Audience appropriateness

'2. Correct usage

3. Transparency
* 4. Tone

5.

——

To this l1ist, we can add another one that de
Buisseret (1975) and Bénard and Horguelin (1979) stress:
6. Economy '

-”»

¢ We will now look at the criteria inGividually in

. ]

order to see what each entails.
.. : 5.1. ACCURACY o

Some of the meaning will be lost through omissions,
‘mistransi;tioﬁ, inaccurate statements, or 1ncoherénce. Find
what elements make the fsllowing translations inaccurate:

a)ﬁﬂMMﬂmmﬂimmxmmd_m
Wld&hiﬁgmm_t - )

*L’argent et le platine prévoient éclipser le prix
de l'or. .

b) Le chien avait choisi de faire une de ses
haltes caractéristiques au milieu de la route,
| *The .dog waﬁ doing one of hié standing ovations in
the ﬁiddle of the road

*The dog stopped to do one of his usual things down

3
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the middle of the rozk. i

' ©) When the warden came to take him to the firing

S

L
x"Faisons l'amour."

gl)Bunah_Amk_lth_Ls_nganmmm_LLhu

°

. 1 .
L
vife his own death announcement..

*L’ acteur britanniqﬁe fit publier un arrét de mort

——

dédié 4 sa femme.

-

*L'acteur anglais John Le Mesurier annonca séchement

‘-

& sa femme la nouvelle de sa mort’

[(Trivia corner: does ;British" = "anglgis"?]

P 5.2. CORRECT USAGE -

Spe%ins' grammary, syntax, and punctuation must be
\ ' .

cqz;tect. .
\\

T "'5) *She doesn't

a) Xtwenty dollards
~¢) *]I got to £ public road using a car.
. d) Do you want to say: "Don’t eat! Fast." or

“Don’t eat fast."

You must a}so avoid, unless you want to retain the

-

i

’

tone of the priginal. regionalisms (Jjoual, for instance);

specialized jargons; and barbarisms (giving a word a meaning

1t does not have). e.g. "J’'ai amené mes affaires.”

¥
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- 5.3. TRANSPARENCY -~

' Your reader must not get the feeling that your text
is translated. For inspgnce. “"sérieusement blessé” will be
understood by Fre;;h' épeékers. but é' more natural
translation of “seriously ’injhred" would be ‘“griévement
?lessé."i Without your nqticing'it. a text may be full of
little hints " that give' away the faci thay the text 1is .
transléted} Your' text must alsq be cohesive. : As we saw in
section 4.2..‘an outline may help you.

As we have seén in section 2, some words are more
likely to: collocate than others, thus we will be able to
anticipate the Qgcurrence of certain words.{ The inability

-~

to choose ,the most likély collocating word when translating

will often give. away the fact that a text 'hps been

A

translated. Train your ear for collocations. A queen
"abdicates”, but a chairman “"resigns"; there are “ace
pillots”, - "top sales reps”, and "foremost viqlinists". but no
*"ace violinists"! - - ,/”' yt

Exercise XJV: COLLOCATION . : .

in this exercise, judging from the context, choose a

LY

word that collocates naturally. |

1. Les #a&ccusations étaient " de tout fondement.

LI
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2. Les étudiants étalent exaspérés par les nombreux tic

s

= du professeur.

v
3. Tout compte , nous avons agl sagement en n’'y

}:x'

allant pas.

1
i

' 4; Conpte des circonstances, il nous gerait
~ \
fort difficile de nous pyghoncer.
'u ’ e
A
5. S'il n’avait pas fait amende . ~» 11 se serait

fait clouer le

( | L - N
. 6. Pourquoi faut-il que vous en fassiez uhe ) sine
. qua non? e
. 7. 11 regarda la question et s'exclama: "Ce probléme est un
- 1 ’
| ) Jeu o P ‘
8. Si 1896 et 1904 furent des années , pourquoi

pas lkan 18007

9. Le syndicat et }’administration ont voulu faire table ____

sur tous les ennuis du passé avant de commencer a

négocier.

¢ N ) . '\.\

o 10. Les enfants riaient aux de voir le clown

imiter Rambo entrant dans ﬁne Caisse Populaire. .
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[

»

11. Le commissaiie . . luenquéte.
12. I1 ne savait trop. D'abord} il a izs
sourcils, puis il a la téte en signe de

dénégation.

13. Mo#/j;eux, tu dépasses les _ . !
N )

14. Pourquoi faut-il toujours que je sois le bouc

-

?

15, Vous n’@tes pas bbiigés de me ) nolse.

E I x!! L4 N .
Here are further examples of collocation, this time in
Englisﬂ. Attempts to translate words 1like “groupe” or
“troupeau” o(?er a high potential for errors. Can you
' explain briefly the likely collocations?
- A herd

.- A crowd 4

. A mob

1
2
3
4. A tribe
5. A-school
6

. A pack
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7. A clan oy >
. 8. A flock
9. A posse ,
10. A band
N
5.4, ToNg? °

5.4.1. Régister . '
Every speaker masters different ways of using his

mother féngq@. Here are some typical situations that would
require you to use differenp t;pes of language. Yop are:
~-a student giving an oral report; |

-a student talking to classmates at“the'cafEteria:

-~a daughter or son talking to your parents;

-a partjpime employe? %alking to customers;

-a part-time employee having a beer with fellow
. workers%/ \
and the list goes on. There are varia%ions in the way vyou
gge' languaee‘ in each of these circumstances. Yow would -
never think of saying “Hello dear"” to a customer,~nor would
you use "Dea;\Sir". or "Dear Madam" when addressing your
parents. Furth rmore, you will. notice that words 1like
“requesting”, ‘sending”, and “"authorizing" ;re more likely
to be found in business texts than in scholarly materials.

This is ~-called the REGISTER. ' The existence of this
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phenomenon makes PEP translator’'s task more difficult

because he must be aware of phe range' of choices that are
—

available. Given similar circumstances, what w @XPressions

will be equivalent in both French arfd Engliah?'

5.4.2. Levels of Language

NivVEAU CORR

PérsonnE UV PUSLIL NON- HOSTLE
noxnrsm( TN EYY, au mE
?Em‘r b€ ou;sn svenitamenT

Y VAS-TU
SE mx.mék

4 . )

' The next element that yéu must consider in order to
respect \“gh; tone 15 the'LEVEL OF LANGUAGE. Compared to .
REGISTER, where selpcéimg the appropriate term in a” series
of Qynonyms' depends on the situation you are in (point of
view), the LEVEL OF LANGUAGE makes you select a word for
‘what it connotes: the emotional charge it coﬂﬁz;:. e.g8. "hit
the can” does not sound likep"gouto the bathroom™ even if
botg expressioﬁs mean the B;Z;T\w\ Wh

‘Respecting the adihor’g o}iginal level is not.easy.
You will be sorry you wete not born in earliert\?nerations.
because in the past, any text that.. was translated was

automatically fmpréigd towards a formal level of language.

This gave rise to "les boll‘os infidéles"”, translations that
o ,,\. ’ e
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had: atyle’ and quallity writing, but dia not respect

the

or's expression of nuances or subtleties through the use

[

recognized that meaning is achieved thrdugh more than,

of Qifferent li\ela fhgay this has changed. It is widely

Just

werds and structures. ' In translation you Thust ' thexefore

‘( “r

. [ .
.attempt "ty  reproduce the original tone. De Buisseret °
(1875) states that translating "They'r*g?‘ort on balls"

. L Y -
“I1ls Sont peurelx” will destroy 4he author's intentions.

2
o
-

SEXBERESERS KR RARMKR RS H0K K25 KKK A ORI R 0% 20K KKK R Ak AR

o *

X

. x
11 #

*

»

“x .QNOTE English is often more informal than French.
] For instance. on a business call. you will not Be
] aurpriaed to hear “"Voulez-vous patienter un instant
b 3

s'1i]l wous plajt?”, whereaa in a similar case., you wi
not be*offended to hear "Hold the line, please.” Of
course Québeca; French being atronzly influenced by

by

x

. jJust as “tu” is used more .freely in Québec than it is *
#\| in France. thus making North American French sligh&ly x
R

s
-
3 English., you are likély to hear “"Gardez la ligre.",
3
x
z

more informal than that of France.

. . A ) 4 ) »
{ What are the levels we can recognize in'French

[ BREERREBE KIS 20 00 200K 20010200 0 A 00020 o 0 o A0 oK S K K
. 4 .

and

in English? Let's take'two examples and see what 'can be

-
'

. .
deteymined: “palice” and "auto”.
. ’

IR T N

‘,/*\\\\?hat are the equivalent terms you can think of?

: « ’
] B ‘ . [] ;
//§;onbh: \§ 3 2
0 , :

English: __ LN
. ' 0
French: s ” J ,
. v ' i
English: - -~ - {
( ”\\ 1 &
' /
—— \ v
. /7 ' /’\1\ \ ')
; | N
- . .
S . 1/

>

|
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What do we get if we chart them? ’ ) o

s French: ' e English:

Littéraire ) Literary

Soutenu B Formal ‘

Courant - ‘Informal

Familier ' _ Colloquial

Populaire _ Slang (Substandard)
- N

»

&
-

N ? . »

~ - Of “course, the “"police” and "auto” examples were

selected because they can  exémplify each of the categories.

V. For some words you can only discriminate between STANDAKD

*  and SUBSTANDARD: or betweéh a FORMAL term and its INFORMAL

s

countérpakt. ’ : - .
“‘ Most newsﬁ?per gnq magazine articles ar;~wtitteﬁ in’
athpda;d English.‘unless of ‘course, someone is quoted. But
-~ gved then, the ébiual’aords are'“sunitiiéd". Here is an
Nk exa%ple taken from The Gazette (12.11.85): Dieter Brock,

- L:A. R;ms quarterback i talking to reporters:a‘ ”ﬂ(:'
r‘ﬂ - . \
~ . , : .
. “"Reporter: Do you feel vindicated after last geek's
. attacks? . ) ‘ * -

/

- . o .

' A "4{t’s up to you bleepers [sportswriters] to make
. that hleeping decision, Braock ¢rowled.ft ‘ . gs?

That ‘was the only pngentlemanly thing Brock said. in

LY

S . L )
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his post-game comments, and what the hgck. he had it

coming."”

- As you can see, actual improvement of quoted
statements is commonplace in newspaper writing. It would
therefore be unlikely to read somethingﬁiike;

L

“"Like hell I'm a liberal,” ejaculated Reagan.

. Such contrasts between the levels ("hell™:

t

colloquial; "'Ejiﬁﬁtif§g": literary) are found mostly in
litératﬁro. not in scientific texts or popular magazines.

The translation of levels h;s cerfainly Stfz;k you
in movies for instance, where a tough New York quxlends up
speaking with what appears to you as-an affected Parisian
accent in the dubbed French version. '

The same problem cémmonly arises in plays. In
'fagt. ‘Ameriqui plays are often adapte& rather .than

translated into Québécolis.

5.4.3. Style
The third aspect that you must respect in order to
achieve. the right tone is the STYLE. For J.D. Palmer.,

(1978) "“Style is seen as a subvariety of register.’.

It is the statistical trend of linguistic markers - (for

.

instance, scientific reportage making uie of the passive

" voice almost 2/3 -of the times that verbs are .used) in
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relation to the register we are studying. Are the author's

L

sentences usually long, or short (like 'Hem}ngway's "and

A

Camus’s for 1instance)? Are most sentences fdrmal or

A

/

informal? Answering all such questions is a task requiring a_

lot of intuition, a lot of work. or both.

5.4.4. Intended Tone

‘Finally, 1is the " text hhmorous. business-1like,

scholarly? Try to respect the TONE that is intended. ‘

$

Thé following Iexexjcises should help you become awaré

of_the problems related to selecting the right lexical unit

(sesquipedalian way of saying “term ). But these problems

are merely the infinitesimal tip of the iceberg. Years of
reading different t:ypes~ of literature, novels, science
magazines, popular m;gazlnes. and trash will enable you to
feel whether a paragrarh has been repéTnted from Natioqnal
Gmgmgpis. Reader's Digest., Mad. or Time.

)
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Notice how English possesses numerous apparently -
synonymous words. that differ according to the context in
A which they are used. Sometimes, the difference lies in the .
REGISTER (legal, medical, Jjournalistic, business talk).
sometimes it lies in\the LEVEL OF LANGUAGE, and sometimes it
has to do with STYLE. . ° . -
In this exercise, translate the sentences a;d decide on an ;/fﬁﬁy

.. 5
equivalent form that respects the tone of the source

language.

g
2

o
1. a) Do you recollect how much we have received?

-

.b) Just racall a pleasant experience from your childhood.

-

2:ga) Given the nature of the topi¢t at hand, your suggestion

is preposterous.

b) Jason's passion'fqr oneupmanship is utterly ghih;d.

3. a) In the continued debate about missiles, the Europeans

are in a profound state of prevarication.
. ® \ o ?

b) Let's say farewell to this falasehood! Our organization

»



' 165
is a fallacy: we must disband. \

5: a) This mercurial gentleman might not be the best

candidate. . (

b) Eickle youth were strolling down New York's raffish

" East 14th Street.

6. a) My residence is located in Upper Outremont. %N
& ' &,
"k%‘_ﬁg
b) Unsafe dwellings will be demolished. . b a
7. a) There is a major flaw in your‘%heory..
b) . When we bought the VCR, we were not aware ‘of its ’
[ 4 -
built-in defects. \ )
c) 1 am not being sycophantic, the Premier ‘does have
. ) A

shortcominga, but he will overcome them.
' . -

~

8. (7f7he document incriminating the Member for Labq}léjwas

proven to be a gham.

-~

b) The Martian invasion, seemingly broadoast'live; turned

out to be a hoax. é . \
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c) As usual, the Friday afternoon bomb threat was a

student’s prank. ,
4

»

9. a) A dezen gléssea were smashed when we moved.

b) The space-shuttle was pulverized.

10.a) Searchers gigh&gg the stray child brfefly before he

disappeared behind the bush.

) b) The kids peeked into the room to, see whether their dad

had put on his Santa costume.

<

11.a) The behavior of hixundg;xuazigg was closely monitored.

b) The tots were watching the awallows.
: ‘i
° "~ 12.a)=The survey found that the Lightbowns' fence gncroached

nearly 15 cm on the land of the Upshurs. .

b) "Don't you move bevond this limit or° your buttocks

will feel awfully sorry. "

13.a) The cholecystectomy will take place 3 months after
"parturition.

20

e
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b) We’ll have to 3 months after

i .

o )
5

< Ld

14.a) Nick Daniloff claimed KGB's entrapment.

1

LY

b) John Delorean wanted to prove that the FBI had framed

I 4

him. Y .
~ ' L

15.a) The -theory purports that all known particles are

composed of 12‘different pypes of hypothetical particles

[Y {
named “"quarks”. .

b) Randall claims that Dr. White is a quack.

Exercise XVII
This exercise deals strictly with levels. Can you
translate the ' senterices in such a way that the authors’

level of language is rékpected?

1. a) Il est décriséé de la vie.

b) 11 est déprimé.

c) Le spleen 1l'envahit.
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2. a) Le bonhomme Latulippe vient de lever les.pattes. ‘

b) Mad;me Larose est morte.

c) Monsieur Lafleur est décédé.

d) Madame Laviolett§ nous .a qQuitte.

3. a) Matt Le Smatte s’est fait cllisser en téle. m

b)*gﬁﬂa mis Gérard en prison.
c) Virginie a été incarcérée.

4. a) Ils arrétent pas de se chicaner.

‘b) “Cessez de vous quereller.”

V4
5. La congestion en périphérie'cause de sérieux maux de tete

¢

aux automobilistes.

*

£

6. Ca m'a colité six piastres et quart.

7\ Les bactéries sont 4 1’origine 'la  synthése de

U

peﬁpaines /vitamines et empachent certains envahisseurs
\ .

PRDE

pathbﬂéngé de venir s’'installer dans le tube‘digestif.

.
.
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8. Jean-Guy est un drdle de numéro.

A

o

Id

9. Ils gont aprés étudier le docﬁment.p,,\

4
10. Veuillez agréer, Madame, 1l’expression

respectueux et dévoués.

de mes sentiments

I

- 11/. Ben Wicks Sept. 9-86 The Gazette

Outéasts

8y Ben Wicks

(SA'Y (1T - T - pgonT
W InDER FIL - ="TWE | covrd> oL
1 THEAaK wAS . d AE WA

A VOTE HEBLD
Teopy D BF
THE Tef PUG~

HAVE Yeu 0L
e (oSt TNV PoimG
PUT TuaT v,
GAABAGE DR

o e 8,

12. fwas really pissed off when that jerk

]

- asked me out.

AN

13. The protagonist read the telegram: “Br

eak a leg!"” &

o
\

14. He reclined on his couch) in the sitting-room and \

i

P2 w

v
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extinguished the light.) (T. Hardy. I_Q.u_gf_&hﬂ_dlﬂbﬂmm

' Pp.305). - “ : 5 ) \

- s

5

15. . Inteliigenco. “of .Mr. ilindloy's arrival (F..) drove

e ) Catherine to her chamber. ‘(E. Bronte. mpgmg_mmna_., P. o
1. " '

L8 ' . ‘r

*

. .
o \.' » .

) . TIEYg: S LY T . Tyv ° .

P I A TN T 3 ATAY S S s ST DR N S L. . .
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In the following pages, you will look at sbme
excerpts froim the works of major writers and try your skills

v

at translating. .
* 1. Underline the elements that help you detﬁf4ﬁne

the level of language used by the writer. - .

2. . Translate these leemepts. making a special -
‘effort to _preserve the register, level and tone of the
sburcellanduage.

3. bompare your version with that of profes;ional
translators and discuss which version appears to be the more .

successful. You can use all of the criteria’ listed in this

section.
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TEXT A-1
\

Chapter 32

One day when I #;vas busy with my books and Mr. Pocket, . I
received a note by the post. the mere outside of which
threw me _1n a c;eat flutter; for though I: had never
seen the handwriting in which ft was addre;s,ed. I
divined whose hand it was. It had no; set beginning.’ as
Dear Mr. Pip, or Dear Pip, or i)ear' Sir, or Dear
Anything, but ran thus: .

1 am to come to London the day after to-morrow
by‘ the midday coach. I believe it was ‘gsett.led ‘you
should meet me? At all av;ents Miss Havishﬁm has that
impression, and I write in obedience to it. She sends
vou her regard. -Yours, Estella. )

C. Dickens, Great Expectations. p.279
; ~ - . ..

(4

ot
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TEXT B-1
HIGGINS: (..

night. She’'s no yse: I've got all the records I want o&f/\\

the Lisson Grove

another cylinder on it.

{

I dont want yge.

w )

.) Why, «this is the girl I Jotted_down iast

lingo; and I'menot going to waste

Q

e d

(To the girl) Be off with you:

. - , <
THE FLOWER GIRL: Dont you be so saucy. You aint heard

what I come for yet.

him I come in a taxi? ”

g
MRS PEARCE:

gentleman like Mr. Higzinzlﬁares what you came in?

THE FLOWER GIRL: Oh, we are proud! He aint above giving ’
ldsqons, not him: I heard him say so. Well;, I aint come-
hers to ask for any comp{iment;

good enough I can go elsewhere.

* HIGGINS: Good enough for what?

-

and if my money's

(To Mrs. Pearce...): Did you tell

Nonsense, gi}l!"what_ do - wyou ithink\ a

¢

not’

THE FLOWER GIRL: Good enough for ye-oo Now you know.

dont you?

HIGGINS (stupent):

for  em te-0o: make no mistake.

“m qgme to have lessons, I am. Auﬂ to- pay

Well!!! (Recovering his breath with

a gasp) What do you expect me to say to you?

THE FLOWER GIRL:

Well, if you was a cgnplonan.

you
i

might ask me to sit down, I think. Dont I ‘tell you I'm

-©

bringing you business?

HIGGINS:

Pickering:

\

shall ng ask this baggago to sit

down, or shall we throw hor out the window?

THE FLOWER GIRL:

°

(.

.) Ah-ah’oh-ow-ow-ow-oo!

|

oot
o

(‘I’

1

o)

-
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TEXT C-1

L]
) »

I walked u§§the':teps and was about to ring the
€ A7 ~ \ - -
bell when 1 saw giﬁfi'mulatto woman staring at me

C, { .
through thes window. Oh, hell, } thought. This is a

whonrehouse... 1 stopped. The woman smiled. I~ turned

+ around un& went back down the walk. As I néared the

street, 1 lookeq back in time-to see the abman's faqe

[N [
leave the window. A moment later she apBbared in the

-»
~doorway. -
“Come here, boy!" she called to ﬁc, \\
I "hesitated. éoddqmp. i've sun into a whofe..
right o?%rg. v T ‘ -
“Come hér;: boy," she -commanded lougly. “I'm
not going‘té hurt you.” o
I turned .and walkeé slowly tbward her. {

~ -
.

“"Come inside,” she said.
I stared at her a moment, thn stepped igio a
warm hallway. The woman smiled, turned on the light

and locked at me~from my head to my feet.

-
x

"How come you was walking pagt this housg go
‘ . - , ) -
many times?” she asked. . )

. "1 was loqkiqg for a room,”
it

4

“Didn't you see the sig
"Yes, ma'am.”

R. Wright, Black Bov. pp. 228-220.
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'Leonard shrieked.

176
TEXT D-1

¥ Len contorted his facéd, his smile an ' anaemic
parody of cynical sarcasn. "You're like ;11 the rest
of them, you're -a sophist,” he said.in a quaveringly
savage voice. "You're twisting the truth. Let's stick
to the facts, shall we, dear? I didn’'t seduce you,

.

really, it was ..." \ l ‘ '
: “That doeath natter,: Ainsley aaid.‘heg,volce
rid(;;.‘ You thoudﬁt you .t." )

" “For God’sL sake ' can'; you be realistic!” .

. " ' ‘ 7
Marlan had been ai&tin;?quietly. looking' from
one to che other, thinking how peculiarly they were
ac;ing; -s0 out-of-control. Now she said, "Could | you
please be a 1ittle less noisy? The lady down below
pi}ht hear;" -
“Oh, screw the lady down bflow!" Len roared.
This novel idea was so biaaph?mous and at the
same time so ludicrous Pha£ both Ainsley and Marian
broke into horrifiop‘and delighted gikglés. Len glared
at then. Ehia jaag ‘The final outrage, the final
feminine insolence - after putting him tﬁrough all
that, ',he\was laughing at him! He snatched up his coat

on the hack of the chesterfield and strode towards the

stairs. : - ' .

“You and your goddam fattilityi‘prship'can ﬁa

straight to hell!"” he shouted, plunging downstairs.’

N
BN
» 4

- ) A . 7/
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TEXT E-1 )

>

Frank was wearing his band unif%rm. They had
stripped the ghig-brown pants (with the death-gray
wstripo down the leg) clean off him. Frank's upderﬁbar
was yanked down to his anklgs. The jacket of his band
uniform had been tugged up to ;he middle of his chest;
one silver epaulette floated free in the mud puddle,

alongside Frank's face, and his silver cap with the

"™
brown braid - almést indisiinguishable from the mud
itself - was squashed under Harold Swallow's knee.

Harold held on to one of Frank's arms, fully extended:
Lenny Metz stretched Frank’'s other arm. Frank lay
belly down with his balls in the heart of the mud
puddle, his astonishing bare ass rising up out of the
water and submerging again, as Chipper Dove pushed it
down Wwith his foot, then let it up, then pushed it
down. Chester Pulaski, the blocking\back. sat on tLe

backs of Frank’s knees wfth Frank’s ankles locked under

‘his arms. -

-

“Come on, hump it!" said Chipper Dove to Frank.
He pushed down on Frank's ass/and drove‘him deep 1into
the mud puddle again. The footbal% cleats left little

white indentations on Frank's ass.
/

"Come on, yoQu mud-fucﬁer," said Lenny Metz.
&

“"You heard the man - hump it!"”

, |
. J. Irving, The Hotel New Hampshire. p. -81..

4
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TEXT F-1 | \

The evening after the funeral, my young 1!5y
and I were seated in \the library; now . musing
mournfully, one of us despairingly, on our loss; now
venturing conjectureg as to the gléomy féture.

We had just agreed thé'beit destiny which could
await Cath;:ine. wo;ld be a permission to continye

resident at the Grange, at least duripg Linton's life:
- ’

_he bélng allowed to join her there, and 1 to remain as

housekeeper. That seemed rather too favourable an
arrangement to be hoped for. and yet I did hope, and
began to cheer up under the prospect of retaining my

home, and my employment, and, above all, my pelo@ed

. young mistress, when a servant - one.of the discarded

ones, not yet departed - rushed hastily in, and said,

t

“that devil Heathcliff" was ¢oming through the court,

should he fasten the door in his face?

\J

E. Bronté, Wuthering Heights. p. 317.

L
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TEXT A-2

CHAPITRE XXXII '
Un Jour que j’'étais plongé dans mes livres de travail,
Je recu; uno.lettre dont l'enveloppe seule me Jeﬂa dans
le plus grand émoi; car, sans avoir jamais vu cette
écriture, Je devinai quelle main l'avait tracée. La
lettrs ne commencait point par: Cher monsieur Pip, ni
par qher Pip, ni par Cher monsieur, ni par quoi que ce
£at de ce genre, mais disait simplement: -
J'arriverai & Londres aprés-demain par la diligence
de midi. Il était convenu;\Je crois, que vousbviendriez
me chercher?jC'edi. en tout cas, 1l'impression de miss

Havisham et Jj’'écris pour me conformer & son désir.

Elle vous envoie son meilleur souvenir. Bien a vous.

4 ) Estel%a. \\
C. Dickens, De grandes espérances. p. 337.
Translated by P. [Leyris. ' )
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TEXT B-2

HIGGINS: (...) Mais c’'est la jeune fille ?ue—j\q} notée
dans mon carnet hier soir. Elle m'est inutild. J'ai
tous les documents qu’il me faut sur le Jjargon de
Lisson Grove; et Jje ne vais pas perﬁro un autre
cylindre pour c¢a. (A la jeune fille) Allez, filez. je
n'al pas besoin.dq vous. ’

LA MARQHANDE DE FLEURS: Soyez pas si impertinent. Vous
savez pas encore pourquoi que J’viehs. (A Mme Pearce
qui attend, & la porte, de nouvelles instructions)
Est-ce que vous yﬁgvez dit que j'suls venue en taxi?

MME PEARCE: Ne dites pas de béetises, ma fillef

.Croyez-vous qu'un monsieur comme Monsieur Higgins se

soucie de savoir comment vous étes venue? ~

LA MARCHANDE DE FLEURS: Oh ta 13! C’'que nous sommes
fié;q! C'est pas lui qu’'est trop fier pour donner des
legons; j'1'ai entendu 1l'dire. Et moi, vous savez,
J'suié pas venue ici pour demander qu'on me fasse¢ des

gr@ces; et s1 mon fric n’est pas assez bon, Jj'peux le
' ' )

4

porter ailleurs.

g}GGINS: Assez bon p&ur quoi?
LA MARChANDE DE FLEURS: Assez bon pour yous, pardi.
Vous 1’savez t'y maintenant? J'’suis venue pour prendre
des lecons, moi. Et pour les payer aussi, qu'on ne 8'y

trompe pas.

_ HIGGINS (stupéfié): Ma"~ parole! (Retrouvant sa

respiration avec 'un.sursaut.) Que voulez-vous que Jje

.
. é
a
L #



30

35

) - 182
vous dise?

LA MARCHANDE DE FLEURS: EX bien. si que vous étiez un

monsieur comme y' faut, . vous pourriez m'dire de

‘'m’asseoir, Jje crois. Eat:ge que je vous dis pas que

J”viens vous proposer une:.affaire? 9

HIGGINS: Dites donc, Pickering, faﬁt-il. prier cette
roulure de suasseoir ou fd&ut-il 1la jeter p;r la
fenétre? . . )
LA MARCHANDE DE FLEURS: (...) Of-oI-oI-ha-ya-yaou-iou!
( .) J'veux pas qu'on m’appelle une roulure quand J'ai
\z '‘offert de ;ayer comme n'importe quelle dame.

G.B. Shaw, Pvemalion. pp. 284- 285. Translated by A. &

t

H. Hamon.
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TEXT C-2 :

- Je gravis les marches du perron et je m’apprétai a

< L

sonner quand Jj’apercgus une grosse mulltresse qui me
regardait & travers la fenatre. Oh! zut, pensai- je,
c*est un bordelﬁ\k}k{:F\@tétai. La femme aouriti\ Je
fis demi-tour et redescendis les marches. \En
approchant de la rue, Jje me retournai a temps pour voir
la femme quittei la fenétre. Un moment aprés elle se
montra sur le seuil.
“"Viens 1ici mon garcon!” m’ordonna-t-elle d’une voix
tonnante. ’ |
J’hésitai. Nom de Dieu, je suis tombé du premier
coup sur une putain...
“Viens —;ci. mon garcon! m’'ordonna-t-elle d’une voix
de stentor. Je ne te ferai paside mal."”
* Je fis dem{:tour et m'avancai lentement. vers elle.
"Entre”, fit-elle.
vJe la regardai un mbment,‘puis Je pénétrai dans un
vestibule confortable et chaud. La femme sourit.‘ fit
de la lumidre et m’inspecta deslpieds a labtéte.
“"Comment c¢a se fait que t'es passé et rbpassé tant

-

de fois devant la maison?'demanda-t:elle.
~Je cherchals une chambre, répondis-je.
=Tu n’as pas vu la pancarte?
-S1i, m’'dame, - g
R. Wright, Black bov. p.352. Trans. M. Duhamel.

4

.

N
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TEXT D-2

Len grimaca un sourire qu’il voulait sarcastique.
“Tu es comme toutes les autres, une sophiste, ~ dit-il
d’une Qoix tremblante de colére. Tu déformes ia vérité.
Restons-en aux faits, veux-tu, chérie? Je ne t’ai pas‘
vraiment sé@uite. c'était...— — ,

" -Cela n'a pas d'importance., dit Ainsley en élevant®

la voix. Tu ‘pensais que...

-Pour 1l’'amour du ciel! So{s donc réaliste!” cria

4

Léonard. ) )

Marian était restée calmement.gssiae.‘les observant
l'un aprés l'autre en pensant combii; leur comportement
était étrange et excessif, Puis elle dit:
"Pourriez-vous faire un peu moins de bruit? La dame en

’
bas pourrait entendre.

"

-Oh! la dame d’'en bas, qu’slle aille se faire
enculer!” rugit Len.
C;tte idée était si blasphématoire, et en méme temps
si absurde, qu'Ainsley et Marian éclatérent d'un rire a
la fois horrifié et ravi. Len les dévisagea. C'en était
trop, 1l’insolence féminine était & son comble: aprés
1’avoir mis dans Qn état pareil, elle se moquait de

lui! Il empoigna son manteau quiise trouvait sur le
»

sofa et se dirigea vers l'escalier. "Toi, et ton culte

de la fertilité, alle:z au diable!” cria-t-i]l, en-

pPlongeant dans les marches.

’ i

2

41
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TEXT E-2

Frank portait sa tenue de musicien. Ils lui avaient

]

.carrément arraché son pantalon couleur de merde Ljyec.

sur la jambe, la ganse gris cadavre). Son slip pendait
sur les chevilles. Sa veste était troussée bien
5 ®u-dessus de la ceinture; une des épaulettes argent
i flottait au milieu de la bous, plaquée’ contre son
;1;a¢e, et sa tasquette ;rgent & cordeliére marron -
e;}e se confondait presque avec la boue - était écrasée
sous le genou de Harold Swallow:
10 Harold se cramponnait & l'un des bras de Frank., le
maintenant tendu; Lenny Metz tirait s;r 1’'autre bras.
Frank - gisait, .les couilles 4 1l'air, en plein';ilifu de

la flaque, son cul étonnament nu émergeant par instant

de la boue pour replonger aussitdt, tandis que Chipper

' 15 Dove le repoussait du pied. puis le laissait remonter, -

pour 1'enfoncer de nouveau. Chester Pulaski, assis sur

la saignée des genoux de Frank, lui bloquait les

. Y chevilles A ceux bras. .
-Allez, baise! disait Chipper Dove & Frank.
20 Pesant de tout son poids sur le cul de Frank, i1l
| le replongea dans la boue..Les crampons imprimérent de
petites marques blanches sur le cul de Frank.
-Vas-y baiseur de boue, dit Lenny Metz. T'as
N entendu le chof: baise. {
N J. Irving, L'HOtel New Hampshire. p. 92
\ "« Translated by M. Rambaud.

e

t

* '
d " N 0 »
.
. 4. . . ,
. o
. [ T N S S S - - - .



/)

10

R .‘ ey ,
' 187 . ‘ T
TEXT F-2 - ,

. '
Le soir . des’ obséques, ma jeune dame. et moi étions

—

assises dans la bibliothéque: tantdt npus r&vions avec

tristesse, ei 1’'une de ngha avec désespoir, & la perte

que nous venions de faire.‘iantOt nous hasardions des

rd

conjectures sur le sombre avenir.

™

Nous venions de tomber d'accord que le sort le plus

° ) -
heureux pour Catherine serait Od"etre autorise A

continuer de résider a la Grange, au mofné“durant la
vie de Linton. avec pérmission pour celui-ci ldg} 'y
‘reJoindre. et ‘pour poi d'y rester comme femmen de

charge. Ceat a;¥§naement nous semblait trop favorable

/pour que nous pussions e‘bd}er de le voir réalisé; ot

L4

. yourtant J'espé;ais. Je commencais a repréndre courage
& la pen!Qe de rester dans la maison, de conserver mon

.15 emploi, - ?uﬁed.'un domestique - un de ceux qui,fftiient

¢

L

-

congédiéy/, 'mais” qui n’'était pas encore partl - entra

= - £

précipitamment en disant que ce

1

. Heathcliff” traversait la cour: devait-il luil fermer la

t
porte au nez?

L] =

E. Bronts. Lea hauts de Hurle-Yent. pp. 373-374. ,
T;analated by F. Delobecqueﬂ'

A

3 ’
“ce démon de,\
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5.5. AUDIENCE APPROPRIATENESS
. After so’ many examples, let’s get back ~ to our -
"Basic principles”. If we sum up, so far, you have .bagn '

told about ACCURACY, CORRECT USAGE, TRANSPKRENQ&{bﬁnd TONE.
Our fifth principle is AUDIENCE APPROPRIATENESS: who are you
translating for? \A professor? A scientific Journal? The’
school'’s newspaper? Quebecers? French? Americans? “British?

’—Answerfhg the abéve.guesgions will enable‘you~to determine
h;w ‘to translate the text. For instance, translatihg
;VeQ;-tu une cigarette?” by “Fancy a fag?"’ will provok;
queer reactions in an American audience but will appear
perféctly natural in Englfnd.

“Je d%is ‘ passer au Pressing avant d’aller au

1

dancing,” will not .Etrike< a very respénsive chord inw
éﬁebecers: ‘For most texts, you will have to zrgid Th§1ﬁu\\\
regionalisms, trying to find a way of saying thingsﬁ\gpat
will "$e understood throughout’ the French- or
Englishzspeaking worl@gb \\‘
5.6. ECONOMY .

Do not translate any parasitic . eigment. *or )
redundancy, ;or add any of your own. Remember: i .
/ -****************************i***f**ti*****i*xt******* ///

* THE SHORTEST CLEAR VERSION, IS ALWAYS THE BEST-ONE * |
- r ) o . -
2K 2 K KKK K K K 3K K 2 K KK K K KKK 2 0 0 2K K 0 0 3 0K ok ok K K ok

‘e
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K

must

This - does not méan that your translated text
your .

be shorter tharthe original. What it -implies is that
text should not -be longer than what -the vocabulary and the

structures of the target language require. Given:

pouvez louer tout 1'équipement pour la péche
*

-Vous

W

2

au chalet numéro 8;
a translqtion that follows the French structure

v

~ 7 would not be economical:
at

-You cah rent all the equipment for fishing
hd /
cabin number 8. '

You can shorten the sentence to:

~,

-Fishing gear can be rented -at cabin 8.
ICUT!Q Tqanslgtion is not a football field. 3adding

is not necessary.
o 8
r 4

o

— > -
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2K K K K K K 3K K 2K K K K S K K XK 3KOK K 3K K KK kK K K K K K K K K 3K K Kk ok K K K K K K ok XK K ok KK ok K K K K KOk Kk ok

X R . . / x

-the different -techniques you can use to . *
* generate potential solutions when translating. *
* : . , / *

. i
3 Kk K 2k 3 5K 2K e 3K 2K 3 3K K 3 K 3 2K 3K 3K 3 K kS 8 Kk 3K 3K K K 3 3K 3K K 3K 2K K K 3K K K KoK K KOk 3K ok 3K 2k ok K K A ok ok K
. ' /
: -
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h . 6. TERCHNIQURES ,
- Vinay and Darbelnet have outlined some - technigues
o that describe a pogteriori (after the translation ﬁas been
done) what argood translator will achieve intuitively. Even
i R

if _these techniques ‘aye hard to bear in mind consciously

‘ ﬁhiie you transfer sentences fiom the source to the far:et

¥

language, they are worth considering sinqe‘théy might hE¥
you look for other possibilities on days where you want to
improve your pranglated text. ' ‘
EEMEMQER: All of .the following techniqhes, are -
sometimes compulsory, somgtimes‘optionél. In cases where the |

possible translation 1is optional, there will be many

" }' acceptable solutions. It is up to ¥pu to select a suitable
" one. |

6.1. LITERAL TRANSLATION

. Literal . translation is used when the solution seems
“a J 4

o

the only one and is back-trgnslated ligerall}.~l”f

e.g. Jack slept 8 hours. ---> ' Y
. , .

A

P ' Al ~ 1

" It oan be successful in some cases Yike BORROWINGS
_+ ., where you are faced with a new word (with .-the rapid
development offtechhglogy.'fhis happens often) that doés not

exist in the target laﬁguage. In cases like this you simply

. ' i ~

- . . , [
* ¢ . - Ay .
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borrqw from the source language. Many words came . into

English and French that way: ‘“coup”, "reverie”, "éhéuffnur"
have become English while "parking”, "steak”, and “"rock" are’
commonly used in French. * |

Borrowings are qompulsory fnr the _ names
of organizatiens that do not have an official franslation:
“"Food and Drug Administration”, and "%’Office de .la langue
francaise” will not be translated; but 1' ACNOR
(L’Association canadienne de normalisation) becomes the CSA
(Canadian Standard Association). One‘genefal :ﬁlq we can
state is that the names of U.S. and Québec government
agencies aré xnot tran;lated (Most translators give a
suggested, unofficial translation in parenthﬁses following
the borrowed foreign-language title.). and that the Canadian
goyernment‘ aggncies have bilingual names (Dagnot‘ come ‘ggk\'
with your. own: translation' Find, the, 6fficial onel How?

.i'\ .~
The blue pages in %Hg phone book can help you. If you cannot'

'
f&nd the infor ation, ask a reference librarian.) The names

of internatiohal opganizations , are usually trarislated:

-

- . .

’ .Y

| ‘ o o . , .
"Borrowings can be unsuccessful when you use

QAﬁQHES; . A calque.hidgs the lnébility'td come ug with the

- ¥ight word oi epreﬁSion It is usually a mistake..

e g cui‘.ller a tablg ---> ‘ .'

' ‘.
- > k] = * . ‘» r ;"\.

[ . v * .
¥ L
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: 6..2. TRANSPOSITION R

With, this techniqhe; a éarf of,spéech (#Buq, verb,

etc.)’ in the Bourpe'languageoisjreplaced'by‘anotheg‘bart of

‘

speech in the target language.

. -

T Trgnsposing' is always a choige. over other possible
methods.. .
P + e.g. after he comes back -~->, o ‘ o
) Others are compulsory transpositions:
e.g. dés son lever. " 2 a but
.back-translation will-yield other édssibilities;~ e
. . R

.t

'There are various typeé'of transposiiions for’whichﬂ

Vinay and Darbelnet give examples ¥ Herb are a few:

a) Adverb/Verb o o ‘k: - i
: He mazﬂlx nodded e .“';’ t ' o
" He"will gggn be back ~-—-; , . A
\ b) ?ast Participle/Noun . h j‘< ’ L "
.. ...in his ousped hand"-~-> T |
easily znhhgd__gii~ -3 |
"¢) Adjective/Noun . R ’
) In the garly 19th c. --->' . ‘ ‘
d) AdJective/Adverb ) S
~ .- The inll purchaae price will be refunded --;>‘ « ®
S For moie;‘refe: to Stvli } 0 1]




’

be - translated as such. While trapspositiop

clanges . in grammat}car categorles ,;part

©- 6.3, MODULATION "

- s

Modulation will be" used for expression that cannot‘

applies to

R

"modulat&oﬁJ"implies a

e
For example-

1§

’
une éolienne f__> ‘ —

L

hydrofuge.---> ’
im@igrant .Tegu |47->'
sanctuaire aviaire --->

! '

b) MEANS/RESULT

LY .&”

fire%ood —;7w§t

2

.., firing squad- --->
N ’ .
c) PART/WHOLE . -

..' Y ' 'J
-~ tir au poignet . --->

o -trou.de ga,s rrure

o
. . .
‘. .~ il .,
=
B . * ]
—-—r-> o
.
. . . , .
.
'
‘ »

of speech), .

ARES



Ce) OPPOSITE POINT QF VIEW - - .. R

Come oub of the'rain. Ly

-

RN B -
f N R M

‘dépuqnt Rt T .

~>

'1") 'DIFFERING PERCEP“I‘IONS ‘

- mille pattes ---> S

'dansﬁle mille --=> \
- ' , :“i l . N ,.(‘ ~ N . “
les aiguilles d'une montre --->
chapeau melon "=, ,
. ,'snap dragon -——> . .- .

hummingbird —-_———>

. Tsky—&ivins == ﬂ 5
' Jet lag -——=> S
g) GEOGRAPHY T ..

cochon d’ Inde -—=> - v
encre de Chine P m——> ‘
It 8 all Greek to me. ‘--->
h) CHANGE OF SYMBOL OR COMPARISON
L’ heure entx'e chien et loup --->
To beat about the bush. --=>.
You can’t teach an old dog new tricks. --—;

' A ﬁonse of & differeﬁt colbr. ——

. N N
SN .
matds ko, - b diabtarty vost
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P . 6.4. EQUIVALENC

When it is not possible to translate a word or
expression by using "any of the .above suggestions, it is

necessary -to find an equivalent. term in the target language.

ENFIN CHEZ NOUS, *

LES GRANDES -
Ammcmu:s' —

nluousu:cxs -
'AREHERE!
R

;‘.'

' Can you think of equivalent terms Srﬁexpressioﬁé for

. the following? The exercise is ripe with fdod.for thought.

-

'
‘ ’

-

1. Canada must tread carefully 1f they are to avoid bocomins
l .
mngn_.m.ddnr for t.he superpowers ‘

1

Y e
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"Herm, did you say you wanfed your eggs gsunny side up?”

\ .

1

*No, I want .them over. "

-
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By Jim Unger

1 . -

- v -
e e - W— W A ————— o e e p —— -

**You said you wanted your ' .
' dggs over. Well, they’re over
' the back of the stove.””

;

{
’
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5. "Come and get”it." ., / '
= . o /” !
o } -
v /' . , %
.-6. "Enjoy your meal."” ' - P )
* Q ¥ '
? / - 'y
/ )
- R . A ™ . . o § N
®
7. YBring me a Super-Jumbo pizza, with the works... and a -
diet Pepsi.,"” 3 f -
z ° —~ .
8. Le fonctionnaire n'a pas mfiché ses mots! , =
P . ? > .
. \ | )
\ @ , - " 4 .y ) -
’ o= ~ T ‘ “ -
9. L’'hbtel affichdit "Complet."” -
- N .
10.. Au comptoir on voyait: j“ )
. lo ‘ 2
' \ (‘ , 3 R
s Pridre de remettre
la clé en sortant. |- ’
: . . ' Y
11. "Sors de la lune! .
~ .I [ . M = [ 3 * : P’y
12! Bientat a 1,'affiche [ I ) a .
. ‘ . .
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13. Dans_tes,parcs nationaux: ’

. . ’ - Il est interdit de
S « o — nourrir les animaux.
t . v , +
' v
« , . t v .
© ) < s [
a : r’ ' "
14. Réservé au .
T - personnel
1 , . N
i @ LI
. ’ f
,/ : 1
' FA
) 15.
, Z{',Ei; — }ﬂ
' . [ ) T
, /L =
ABRASIF D’ URGENC
' e
S J |V
\ - - 4
: -
: -
. ) ’ . ‘
’ a ’
X °
E
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.a{ French "tu" into English. )
. ’ _~lse the first name or the nickname. *
' ~e.8. Vous pouvéz me dire “"tu”. ---> )

| 8, . -Use other familiar terms ===> "buddy”,
| "th". "Jove“,.etc.w a

- | -Vogvoiqggﬁt: can’ bé.tran;lated by polite terms: *

! //"Sir". "Madam"” .

A

&

6.5. COMPENSATION )

[
w
X ﬁ' -

' ‘ Th§$ 1s a stylistic detour required to keep the same
"tone "in &-iranslated text. It.happens when you come across
something ,that does 'not exist in the other language:

part of the meaning is not covered; sound effeé{s (e.q.

-

"Pour qui sont.cgs serpenfs qui sifflent sur vos tétes?”):
“or meé&ﬁhbrs. Compensation ‘ofien givés the translator some
room to bé in?gnt%ve. If’y&u‘éannot restore éhe balance of
the text by compensatiné exactly where the problem . arises,
‘you ‘may make changes to eléggnts\that appear'later in the
text so that the overail text conveys the same tone. You
should not expect al{ of thé elements to be on a par because
the lexical 'systeﬁz of French and English ';}e often

mismatched. Ultimately, it is the general feeling suggested

by your pext that counts. -

F

bf‘Like/love

AN
L] v
A . .
-’ .
~ 9 . vy
/ -~
~ i\\ *
— - T e sy o \
N /

@.g. I like your friend. ---> . ‘

o]
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.‘ . c) Spo;tif
e.g:- 11 est trés sportif. --->

--=>

. 1
td \ N
J 4 -2 . . ‘ -
- %’ + '/
Exexrcise XX g ‘
Vs ! ) N v
How would you solve the. following problems?
. [ 4 B
. 1. The Yang Tze Kiang river : - &
L - . .
} on ap - ' ‘ .
2. On apercevait une dizaine de tacons. ,
$ 3. ﬁe was drinking water out of a pus. -
N 4. He looked comfor%ﬁble sitting on a big chair.
. } —\ ' . <
‘ t -~
- $ ’ : .
¥ 6.6. OTHER TECHNIQUES s ,
If you still cannot find aolutidns after having tried
e all of the .above techniques, Newmark (1981:30-31) suggests

diyerae possibilities.

.

>

. - -4
6.6.1. Componential Analysis

‘ COMPONENTIAL ANALYSIS means that you try to find

»

what the word suggests to people by asking them what —the

L4

r : " ! ‘ A+

R4 . - e { ' ! -~ . « 4
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word means to them. e.g. Politician:? °

good 1 2 3 4 5 6 17 bad
passive 1 2 3 4 5 6 7T active:, etc.
As a result, i1f you have to translate "poopedt. you will

' realize that “vanné” ‘is a more likely solution than

“"fatigué” bézguse thé context in which "vanné” is used in

Fré;cn is closer to that 3; “pooped” thaﬂ "fatigue"” is.
[4

) .~ “ “ y .

6.6.2. Definition or Paraphrase
You may have to explain the meaning: "ROM, de
1’anglais ‘Read-only memory’, signifie que 1'information ne

}

peut étre effacée ou changée."

6.6.3. Expansion or Contraction +
When the transla n units of the source language
are smaller or larger than those of the target language.

-

veterant—--> Q

N

nod ---> ‘ K

scrap iron --->
‘ t

v » .
4 »
i . : .
N

A\
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«********#****************************#**L************&#*****

L

-become aware of the elements that coltribute to the
coherence of a text;

-become able to organize a text logicallly:

~ . ! "
y

) )
-be able to understand the main_ideas ln a text;

»
"

a

~learn to avoid barbarisms and solecis%r in French;

3

-apply to translating into French the’ points that
have been made so far.

L3R 2R IR BF BE 2R BE B BE BE 3R 2E 2R R O K B

x
x
x
*
x
b 3
X
X
x*
b 3
X
*
x
*
b 3
x
*
%*

***************************************************** *k
Voo i!'

1

-

p,?‘
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S
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T.1. UNDERSTANDING HOW TEXTS ARE ORGANIZED
- In translaﬁion. the rules of composition apply: any
text ,thatn you write must %ﬁow‘COHERENCEf« Coherence in a

text demands a_logical arrangement of ideas. Unfortunately,
not all of the published materialé a:e‘logiéallyvdeveloped.

I'n some cases, your task as a translator may be to improve
< ,

the clarity of the original. " Some logical structures. that

o<

you may select for a text inclgdé:"l) chronological; 2),

*»

-

_cause/effect; 3) order of'iméortance{ 4) compardison; 5)

jllustPation of the different aspects of a given sltuation
4 3 e s * . )
or thing; or any other coherent development you choose. In.

determining whether a text has achieved coherence, you must

o

P

- -
try to answer the folXpwing questions:

& - ’

+

¢ .

: ¢ . .

a) Are there TRANSITIONAL WORD$ ("mots charniéres” in
French) that en;gle you to follow the structure of the text?
TRANSITIONAL EXPRESSIONS are used:

AN . ¢ . . -, . » .
-to add ideas: and, fmoreover, a second method, likewise,

&
L4

s0...
fu

. .
-to contrast ideas: but, . yet, devegtheless. however-,
. . 2 -~

conversely, on the other hand...

-to shaw time: now.'then. meagwhile. nexp. earlier...

o
-to show place: here, there, nearby, overhead, in the
a - * . * .

distance.fﬂ ¥

. A

‘-to ghow order: next, secondlyf in con&élusion, to begin
. . with. .. ‘
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. =to jhgg_ngngl; hence. therefore. thua.\accordingly... .
. ‘(Of’ course, the above list is not restrictfve. It
. o - -~
can be expanded 1mmeasurably ) . . .
» n \ _\ . N - . —— ‘. N 4
_Are there any Kkev words.that are repeated ‘sc¢ as to A
achieve coherence? .- - . .
. ) — 1 . s s
c) .Are ‘pronouns or demonstrative.adiectives (this,. that, =~ = -

these, those) used to establish goherensé“s} replacing nouns ' -

from previous sentences?

-, - &
d) ' Can the aggugngg_gi_;gngga help you to Sﬁg the logical t'. "
development? ' : PN N .
. A “
1. Reconstruct logically thé.texts that fbllowuand f~'~
determine whether tﬁQy haQe achieved ebherencpg R N .
-~ 2. State what elements, in each 3entence have helped / v.\ﬁ';?‘
you to 3T§an129 the texts. o . ) C L ;" ‘ e ;
N ) ' ~— a " o ‘~ -
. ] . " - , ' " ‘., f“u &
, ) ‘ ! . N~ R ;
TEXT . ‘ ) & IR
This' process is repeated less and less frequently as an,! . 1..0 .
1nd;v1duai gets older and larger. j T y”f‘*§ lf&i “ ﬁ S
Immediately after molting, the wrinklad..soft crab. takes ' ”::'{_‘h
up water and swells" to its new size in a few hours.u: \Qm;l l:;' 5'ﬁ;
ﬂ T R Y Vol
) E R \ . ; s "
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Since théir shell is hard, orabs. likeé lobsters and other’
e j'x' crustaceans,/must molt to grow. o L . -
ST W o . . ¢ : o . ,
. . . ' ] 3 i i ' .,. . ‘ : ‘
. . s +
> - Between molts, the.crab builds more organic tissues and |
]
, ¢ LI
, . prepares a new shell under the old one.
. T L. , « ) : : —_—
, 'c K e - N . , . ;I,- nv’l|
: ot Crab growth: . e ; - m“ww
K oL - . ‘ N o ) . s h, ,',n
‘Then, the soft. shell gradually hardens as.more muscles End
. . 3 . - “‘M . s N . ’ . .
e " «.other tissues 'grdw inside. - = - .
. . . . . - u/'_,* _“ . 3 —~ 4 - .
N Molting (ecdysis or shedd1 ) is a process by which an
. -A“ -
S animal gets rid ‘of an old shell -in order to grow in size.
. . _:\ . .’ “ v R .‘ - . - , . . 0- “rv . Te . )

. ~ a AN - . e, N - - o ‘ N
. ~* When this prbcess is completed and»the copditions are o
\‘l » - )

S suit&Ble- “the body shell splits at the back and the crab
*, AR :, : s
\ molts by backing slowly out of the shell.. o o
¥ R ‘ ' . @ - : ) ' ; - x .
R Adapted from Balley, R.. (N.D.). The Atlantic Suoow Crab.
\;54 ‘ Ottawa:‘Communicatlons Branch Deyartment of Eisheries and
AR ~19céahs{App 4-5. R L T ‘ . L
PRI oy S ‘ . 7 ' . co L ‘
."‘ "" M ‘\ s € - " s y ’ '/ - ,. a ’ -
o 7 * " . Looe T, . . . A N .. NE
~, f‘ TEXT B ) « ,q N - . -' . va \ , R
.. R +' y - e PR : : *
N P Meanwhile, brain researchers have found'out much about ‘the
L v "t small schle and large-scale hardware of the brain. o 'n:’
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-it is not. . .

- It was only with tﬂ% ‘advent of computers that people

,
. " .
° . . ., .
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’

l .
' Programs were ‘devised whose”"thinking was to human - -

thinking as a slinky flipping end over end down a
ataircase is . to human locomotion
As a result, we have acquired, in thé last twenty4%years or .

0,-a nehvkind‘of berspective on.hhht~thbught is, and what

- . s

I3 N 9 : N ’ . . *
agtually tried to cdreate "thinkingf machines, -and ‘ e

witnessed bizarre wvariations on the -theme, of thought. ’

’
)
.
N ¢ 7
- L . - ’ . M .
. . . . .
h ’ R . L e
- .
- R .
0 . . »
. ~ s - .
I3 .
- '

New pérspective¥ on thought. : - . - . C - _////
All‘of a sudden the idiosyncracies /tpe weaknesses and ' ,/’ ‘
powers,’ the vagaries and vicissitudes of human thought | : //// .
' ;ere hinted at by the new—found ability to experiment with / o
. alien,’ yet hand- tailored forms of thought - or S // J
: approximations of thought ' K //C
' & - . C

' . .
e ' . /
B . . .

‘Hofstadter,. D.R. -(1979). Gudel. Escher.Bach: An sternal -~
. . Golden Braid. New York: Random-House. p. 337. // . | .

.
.1 .
. L ¥ e

. .
'
R . - * i
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) / T, 2 BILINGUAL PRECIS. : , ;
. /// ~ﬁx. Being able to outline the main ideas of a text is an

~important quality in translation ' Because you are. .students,
’
this is .a task that is ‘essential every,time you read a

document, take class’ notes, or watch an audio-visual |
production.. The mastery of this skili cen be verifieav in .

PRECIS~-WRITING. Précis writing (° contracflon de textes in

French) 1is a brief summary\of the essential ppints in a
vtéxt, generally/one third the length of the source text.

In a/ text on the objectives of preois writing,
Judith WQodeeorthwdescribes the steps required to. achieve a
well—written précis: - " : . -

. ,1. Understanding e

. ~reading and comprehension; )

- T . —analysis of context, purpose, style, and form;
‘ .

N

, . -evaluation 'of ideas; : ~

. . -~
/ . . ‘

FA T -organization: a plan is drawn up.

-draft in the writer’s own words; /

, -in the case 6f1 a- bilingual prégil:
- ” . .
'~ terminological research for equivalents;
t ' : L
-revision, checking for accuracy in message and

- » ' a

- tone. ° S hN
Al a
1 . - \ «5“ . o . .

Many' students takiﬂg Translation vI wiil)eventually
. "; . ™ ! '"’W
_attend uriiversity in English, where they will .be required to

read documents or watch audio-visual material in English.

o,

>

/
.

S 2. Composition ' _ //'—~\\\*‘
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'Th?y will have to be able to take notes and, in ‘many- cases,

T
»

translate. Thus, fo} today’s. lesson, we will replace the
"xj“eading" by "listening" as you will no doubt volunteer -to

follow the- above prescriptions in your first attempt at
: ¢ - . .
précis-writing. All you have to do now is relax and watch

the presentation. -

7.3. BARBARISMS AND SOLECISMS

i

Hagar The Horrible 8y DIk Browne
THERE'S A. | NoNo-YoU\l| Hes puTTiNG BARBARIAN 11 | oot
BARBARIAN Ko KETCHUP ON Ti THAT'S A BARBA f

‘yﬁANIA

IRING/ |V SPEFHETTI /

IN OUR
ﬂEsj(AuRANT!

*

BARBARISM refers to the inappropriate use of a word,

T

either by confusing the meaning, or distorting the word

foften referred to in English as MALAPROPISM from Mrs.

Malaprop (mal & propros), a character in- Sheridan’s The

Rivals. who often confused words. Modern examples include

"He sticks to heg like a leash (leech)"? "Teaching is a

sedative (sedentary) profession."]. It is recognized as bad

usasén In translation you have to be careful, as writing

requires the use of appropriate terms, ‘which is not:

something we pay a lot of attention to in everyday
conversation. Common e;ampies that may make you feel like a

I 4
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barbarian are: *Il1 est accumulé au pied du mur; *Quelqu'un a

-

fait une rasade dans mes biscuits.
) ) ' ' - SN ‘ .
SOLECISM refers to problems of syntax: *Je ‘l‘ai

appris de d’autres sources. ; . -

- (]

Let’'s see how well you fare in correcting French.

.

¢

-

-~

Correct the barbarisms and solecisms in the following

sentences. ¢

U 1

|
1. Louis est un dalmatien qui fait pas la différence .entre

le bleu et le vert.

o

’

2. Bien-.- que je 1le donnais depuis six mois, j'étais pas au
t * .

courant de son infractus.

s
3. " ﬁ?fs avons Jjoui d’uné mauva{ge température pendant
touteé nos vacances. ’

. , . . -

o N 4 - /

4. Nous pensions dé'paypir demain. ‘ \ el .

3
t

’

5. La rumeur 3Bulgpt”aue les Conservateurs utilisent les

S
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argents du Nouveau-Brunswick pour donner le ton a leur
campagne s’avérerait fausse. )

‘/
//

6. Nous hésitons entre deux aIEernatives.

] :
7. Comme Jje  débarquais du taxi, le chauffeur m’a dit,
’ . f

. "C'est gratis ce soir.”

/

¢
,
-
14

8.aLl{fait de trés bons portraits avec ssa caméra.

1.

. -~
-

9.. Quoique vous .pouvez pensef, la situation va de mal-

>
. -

pire.

.

o

10. On va essayer de balancer le budget péur montrer des

'
?

A
bénifices.

-~

’

- R

11. Our grade is the accumulative, total,

L4

' 12. We’ll have to aériﬁge the. gap. -
' <

N

en
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13. Because of the scandals, the governmentgdoes not have -

~

enough credulity for us.to reelect it. @

! \\. -
14. My parents have . the allusion that money b“uys‘ everything.‘

o

LY

15, He is ;n' the hospit;al wit:h incéstuous hepatitis.

.
)

-

7.4. TRANSLATING
Niel (1986) ‘quoteso a re;ort on translation in t‘he
EEC: "0, 3% du volume total des 'traduct.;ons est consacré a la
1ittératu‘ré, le reste se répartissant [entre autres] éntre
les domaihes commerciali (35%), in;ustriel' (21%)..
scientifique (20%), législatif (9,3%)." For this reason,
the following texts have been selected from different fields'

of aqtivity. Tranlsla‘te ‘them, keeping in mind all of what we

"~ have said about translation so far.
. ! ‘

3o
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. Exercise XXIII1

TEXT A
Chocolaté: A love affalr

) Linnaeus - you who brought order out of
botanical <chaos - a million chocolate lovers salute
you. You ., spent much of your 18th-century life

10

20

methodically rendming the world's plants. but when you

.faced the cacao tree, the source of chocplate,'

detachment suddenly gave way to a burst.of lyricism.

You gave cacao the gorgeoﬁs name of Theobroma
- "food of the gods." . ] ]

Arid "why not? Long before your time the beans
of that 3quat‘.oria1 tree nourished imagination and
body. Today they nourish a multibillion-dollar
industry as well. ~f~recently followed the chocolate
t;ail from ~the Jjungles of Africa and Brazil to
sophisticated chocolate factories in Europe and the
United States.” I tested torrents of sweet brown
ZMelights that flow from those aromatic production
})‘lnes. and my last doul‘a?. melted. Linnaeus, indeed you
chose the perfect - the only - name for that miracle
bean.‘ . .

Cacac, as ftch in history as in flavor, 1is
sald to have. origintdted in the ;\mazon or Orinoco- basin
.at least - 4000 years ago. Christoph&r Columbus, in

1502, was the first European to run across the beans,

on his fourth voyade to the New World, but he

e
°

A Lt e .
5 Lo o b et ey A, . et k200 kR b T P D
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virtually ignored them.

-

Two dedades later,

Moctezuma,
£

of )SQ_Q.Q:Bl_‘b"'

\

Hernan

‘ Cortés

found

the/ Aztec emperor, drinking cup after cup

a liquid so prestigious .that it was

served in golden goblets that were thrown away after

use.

G. Younsg.
/.\i

Gods. National Geographic. 166, p. 666.

b

(1984.‘Novémber). Chocolate: Fpood of the
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Hearing the earth move ~ AR

The warning signs were everywhere: one wall
rising along a geological . fault, foreshocks and
tr;;ors - even snakes slippind’opt of their lairs to
dieg in the snow. To scientists in China it suddenly
geemed clear that a major earthquake was about * to
strike thé north?astern industrial city of Haicheng.
As a.resulx. the goyernment evacuated thé area on Feb.
4. 1975, and when the quake hit that night ft killed
about 300 people - n;t the estimated 100,000 lives it
might have claimed without the evacuation. Some
scientiaﬁ%'foreihw a he; era in e;rthghake prediction.
But that forecast w;s quickly dashed: 18 months later
the Chinese city of Taﬁkshana§150 km southeast of
Peking - un;arned and unready - was hit by. a quake

. -
that killed 700.000.peop19 in one of the worst natural

N

.disasters in history.

-

The Haicheng incident remains the foremost
success story in the annals of earthqq:ie predictioq(;

Bu{ while seismologists - who stué& ea hquakq‘b- and

voloanologists - who monitor volcanos - are far from

precise in their forecasts, ﬂthey have improved
/

1nneaehrably since the days whqn the Earth’'s rumbling

[
~

was attributed to the wrath of the gods. Now
scientists . use the theory of plate tgctonics, which

]
holds that the Earth’s,cipst is broken into giant,

3

J

o
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slowly shifting plates floating independently on a

semimolten interior. Usually the plates slide

-

harmlessly past e;7h other, but in some regions two

lock together and/ then, under continued pressure.

break- violently apart.

-

B. Levine., (1985, December 2). MaclLean's. 98, 48. pp.

. L
‘66-68. :
| &7
&
@ £ .
I ,
4
~ [ 4
/
A
) -
o
] .
¢
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TEXT C -

As a society, our attitude to~ drugs is
_ pa:Letic to the point of lunacy. On the one hand we.
have the punitive brigade led by Mesdams Whitehouse,
Reagan and Thatcher who believe, frnm their ivory
5 towers of. invincible ignorance. that the odd spliff
fmakes you a drug fiend wn!.ought to be hanged and on .

”~

. '+ the Qother hand, ' that-caring understanding army of
mournful liberals who keep on about the sadness of it
all, anme everything from unemployment to the Bomb

10 and treat the drug sodden as if they were invrluasi
' pileces of Ming porceiain desef%ing of huge lumps £
oun money and attention for thbir réhabilitation.
Miaunderstood. somehow. Glamorous? somehow.
- Myself, I -am in neither camp and think both
15 ludiprously wide of the mark. Drugs screw you up? You
can handle it? Frankly, I don't ;ive a toss. TEO
point . }s drugs screw up &our Mum, your old man, yonr
) Nnn{ your aunties, your second cousin twice “removed.
- 4 Drugs screw up your friends and'neighbou:s. the people -
20 whose ’houses you break and 'enxer. the kids' whose
o . Precious Bikes you steal, the old age pensioners whose
savings 'you rip off. It'sa u;.'matie. who get gcrewed
up, who can’t hmnd{e it. Ua. t
J. Tweedie. Why should I be expected to feel sorry for

these dopés? Iha_hhnchnn&nx_ﬁnaxdinn_ﬂigk;x. Sep. 14
1986. p.4. - '
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IN SECTION 8 YOU SHOULD

L

2K ok 2 2 2K K K K K o 2 K KKK K oK KK K oK 2K 3 K ok K 2 o ok 6 o oK ok oK o oK oK K K KK 3k KK K K AR OR R ok

~

X - *
* -apply the skills learned in section 7, this time ., x
*. working into English; : > x
% . *
X x ¢
* -~become aware of some points relating specifisplly‘§ %
x ' to translation into English. *
* K v ! . * »
353K K A K KK R KK KK KKK A K K 3K KK KKK KKK K AR R A KKK R KO K &
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8. TRANSLATING 'INTO ENGLISH
) * - r Ty

8.1. UNDERSTANDING HOW'TEXTS ARE ORGANIZED'

As wve saw in section 7.1., there are cues that help

A,

. 4. . . Lo
to write coherent texts, In this section, where you dr%
s - ) . . . o T ’, . .
expected to translate into English, we will not reintroduce .

the concepts that have 'alfeady‘“beeh-,énugci%}edu The

mechanicai aspects are the' same. "

v .
\ * ‘.
’ " hl
. R "

mmj'e—m } . - ’. ' ° ‘...
Determinevhow'each'trénsitional word can. be used: to

%

° » N ot

alors . o . ) ' . e .

de plus

néanmoins
¢’est pourquoi , T
toutefolis -" , . ' '}, ) -
ensuite . |
celui-ci ° ' o oy

au terme ' ' &

or - -

T ’ : ~
ceépendant

& abord 0 ] v .
par contre

enfin s




-
»

"

! ~ A . - ~ N . N / 'u ~ -
+I.. Try .to determine whether the two texts have
q - N ’.»
&bhieved coherence by reconstruoting them logically "

-
s

-

"2, . State _what elements in each sentence have lped

you organi;e the tents ‘ LT o .

TEXTA 4 ‘

- - . ¢

On estime qu elle injeote 20 milliards de dollars par .

w

année dans o eeonomie oanadienne. plus que la metallurgie.

b

1 agro alimentaire, les pecheries et 1’ automobile réunies,

*

' - -

Cepd’est qu’aujourd’ hui que les sctentifioﬁes ‘

. o ’

. . ‘e . ~u

s'apercoivént d’une telle erreur. . .
¥ - he , i - ' 4 7 = ® e ! : oy
[} ) R o . R - “
) ‘,; - “ ’ 4 ' r —
Le-’paysage canadieén, c’est la foret. : .
. : .‘ ? “ H - ) T a -

N -

»
R g
’ ~ . - L . 41

Gr&ce a cetté prlse de consoieﬁce, l’aﬁénagement et

1 exploitation de nos. forédts Pont désormais l'’objet d une

< o

planification soignée.;

-

2] o

By
.

¢ .

Pendbnt\des décennies, les‘Canadiens ont'considéré la L

forat comme une ressource & exploiter.

. & * )
. o : &
Les "micro-forats. '

-~ -

~

Et puisque prés-de la moitié du pays est %ous4couverture ~

(

forestiére, la foresterie représente donc 1l’une des
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industries les plus importantes du pays.

F
Malheureusement, on & toujours cru que cette ressource se

renouvelait naturellement par régénération, sans recours a
“

une gestion naturelle.

v

. e
( o AN

, . - ’ - J N
P. Winter. Dimension Science 6 1985. " ’ .
- ¢ . A

. * -
TEXT B ‘
I1 le fait au méme rythmé que toutes les nations du monde. A
'-Notré_paSAé photographique est_aussi riche que celui de ~ "

n’importe quel.pays civilisé. ﬁ -

. . . /
Malheureusement, le langage de 1'image n'a pas encore
[

——

Acquis ses iettres de ﬁoblesse;
4

v 1 o .
Il en résulte donc, qu’une incommensurable source de

renseignements est en train de mourir une mort lente.

Ld .

1

Naitre et mourir par’ la lumiére.

“ .

® ‘ o
Partout, dans les patrimoines de famille, les musées

]

régionaux et les dépbts d’'archives, ces narrations du
temps passé s'accumulent, enrichissant ainsi notre mémoire

visuelle colleative.

it X

et .
LonEildetu, oob Lrgwy DR
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Les photographies subissent donc les assauts du temps et

des éléments, le poids de l’ignorance et. de

1’indifférence.

,
Depuis un siécle et demi, l'histoire du monde s’écrit en
images, et le Québec'y participe:

F. Rémillard. Continuité, 30, 11-12.
8.2. BILINGUAL PRECIS Co

~

We will repeat the exercise in 7.?., this time from

i

French into English.

8.3. SPECIFIC PROBLEMS
)

3
« In addition to the major differences between

s

English and French that were presgnted in’ section 3,

" translating into English requires awareness of some
/ . -
structures .of English that create problems to speakers of-

French. . °

w 8.3.1. .Idioms and Proverbs

Compound verbs, idiomatic expressions, clichés, and
proverﬁg abound in English. There 1s‘no use in attempting
to cover'them all in one course, The best solution lies in

consulting other ©hooks that list some of them: C. Mailhot
.(1983) Ww: I.
de Buisseret (1975)'Dgn;;langnnaA_ﬂix_idigmgn; F. T. Wood
{1964) 'English Verbal Idioms, and 'any other interesting

books that you may come across.
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B 8.3.2. The -’S Structure

The -'s structure will be used: et

~to indicate possession (even though English also has the
“of" structure like French.)

A

e.g€. Vos prix sont plus bas que gggx;gg_xgnxg

goncurrent. ---» '

¢

-to0 show measurement (time, weight).
) Iy

e.g. J'ai besoin d’'un délai de deux semaines.

- -7 /

———) .
~to show a place, often as a translation of "che;.”

e. 8. Nous avons soupé .chez ma soeur.

\J; *
R . . -

Claude a dQ aller chez le médecin.
——— > —
[NOTE: avoid using an -’s structure with inanimate things:

*The car's doors]

A

~

8.3.3. Whoever, -Whatever, Whenever,
Wherever, Whichever -
These conjunctions peaf: "it does hot make any
difference who, what, when, where, which."
e.8. Quiique vous soyez, vous devez faire la queye.
-==>
Quelles . que soient voé/inteﬁtions, je vous conseille la ‘ .

-

prudekce.' ‘

-——)

B °

e Ty . Dok, o e
TR R S TAE T PR T AVE RNV - RNV RPN
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Quqnd vous serez préts & partir, vous me faites signe.

—_———> . “ - Ve N
A B
Ol que nous allions, nous sommes suivis par des-individus a

™

la mine ﬁatibulaire:- ‘ S i
_——>

Quel qde soit le chiot que vous choisirez, la garantie de

\trois mois s'appligue.

-—> . : , °
d " 8.3.4. Whom, Whoé%

In go&d English, “whom" is used whenever the
objective case is rédquired. "Whose" is £he possessive form.
e.g. La dame &fqui'jsai‘parié m'a confirmé mon admission. ]
B | | . (
A qui appartient ce cabot? =---> . .

. 4 ! 4

L 8.3.5. -The Gerund

\

When'the:;;esent participle (-ing form) is used ﬁore

like an adjective or like a noun, it iqicayled a gerund. ItJ;\T
is quite common in Engl£§h. When‘translatingAfrom French,

you can select the gerynd: - ;' '

-for the ipfinitive: Fumer tue. --->




) - wy L3

3

N .
- '; 2? . ’ y 7
-for a noun: L’'achat d’une voiture demande mQre.réflexion.

¥

--->
N <

-for the subjunctive: Je n’aime pas que .tu me diseshcela.

T

[NOTE: . In conversation, most people will use personal

pronoun rather than a poséessive pronoun: "She lef

! N . : . ,
8.3.6. In translaping into English, do not overlook the

,psgfulness of 'some cpafacteristics of English that were
expressed in section .3: nodns—modifying other nouns and
nouns used in combination with adjectives, or with present
or past pafticiples. They can help make the sentences
shorter and make ‘your English text'"transparént"._

‘ e’g. Lalfille aux yeux bleus ---,

La portiére de la voiture --->

, .
. »e
. . N, . . -
— . “
f

In this exercise, you will review some notions froi
<>

section 3 and get practice for the specific problems

we ‘have just imentioned above-. .
: :‘ Translate the sentences as idiomatically as

4

-~ possible. ' 5 -

)\

1.,La population mondiale atteindra bientst 7 milliards.

'.:‘
{
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1

2. Votre vélo est garanti pour 2 semainés ou 200

kilométres, selon la premiére éventualité.

1

3. Les gens dont la voiture est garée du coété droit sont

priés de la déplacer avant 16 heures.

s

»

"4. Oncle Paul, j’aime que tu me ¢éontes des histoires.

5. Ca vous dérangerait gue je fume?
6. Le fonctionnaire & qui j’ai parlé m’a promis. qu’il

s’occuperait de ton dSBsier.

-~
~

7. Peu importe ou vous allez, soyez prudents.

.
~

A

8. Il n'y/h aucune fagcon de savoir ce qui est arrivé au

- \

S
pel

J -
s

chat de Schrddinger jusqu’a ce qu’'on ouvre la boite.: -

[NOTE: Ask your physics teacher about Schridinger.]

9. Avant d’entnef chez Eaton, le Pére Noél avait envie de

. manger de la tarte aux bleuets.

~

10. Dormir au bqfoau n’est pas recommandé durant la journée.

L]
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Exexrcise XXVII

_ mind all t@at has been enunciated so far.

i
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8.4. TRANSLATING

-T}anslate the following texts, keeping 1in

-

L. /
TEXT A
Le détective: d’un magasiﬁ vous surprend en train de
piquer de la marchandise. |
1. Que peut-il faire? (...)

1. Sachez d’abord que'sortir d’'un magasin en emportant

P

intentionnellement un article impﬁyé. constitue un

vol. L& Code gxi:rngl considére en effet que le vél élj
1’étalage est wuy vol pur et simblp. passible d’'une
poursuite devant les tribunaux:

L’'agent 'de sécurité ou le commis qui vous surprend en
t¥ain de voler, est autorisé a vous arréter et a vous
conduire &u bureau de sécurité. La, vous dgvezldonner
les 'renseignements concernant votre identité, mais
vous avez le droit d’avoir recours sans délai &
1’assistance d’un avocat et les préposés du magasin
devront vous informer de.ce droit.

Le vresponsable du magasin pept porter’ plainte a la
police. Dans ce cas, un policier viendra 'vous chercher
pour vous amener au poste. Vous aurez alors & faire
face & une accusation de vol et vous devrez vous
présenter en 6Burs pour subir fotre procés s .

Pour -que vous soyez trouvé coupable, 1’'avocat de 1la

.
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Couronne devra prouver trois choses: que c'est

réellement vous qui étes parti avec 1l'objet impayé.

que cet objet appartient bel et bien au magasin” et .

/
enfin, queq‘vous aviez vraiment l’intention de wvoler

Nowr-
cet objet. 4

-

Fiche juridique 167. Justice. Juin 1986.

-

r4
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TEXT B

Monsieur, -

Ayénta appris d’'un de vés employés que votre <

compagnie désire ened%er des journaliers pour 1'éteé.
Jb me permets de postuler cet emploi.
: Comme vous pourrez le constater en parcourant

le ' curriculum vitae ci-joint, J'ai  acquis- de

l'expérience en paysagisme d’'abord en m’'occupant des

deux

terrains de‘quagre de nos voisins, puis, depuis

ans en travaillant commexjourhalier au Club debgolf de
Ticouchimi. De_ plus, f’étudieJ depuis un an"é 14
faculté d’'architecture et d'aménagement a l'université
de Montréal. : ' ( -
‘Vous bbtiendrez de bonnes références a mon
sujet de mes anciens emplqyeurs._hdé serais 2ﬁrés
heureuse de travailler d;;s voire en£ﬁg;rise. car le
iaysagisne est un domaing qdi m'a toujours attirée.
Si décidez de retenir ma

vous candidature,

J*accepterai ‘voloytiers de,vohs rencontrer au moment '“§%w//

-

que vwous voudrez bien me firerl

Veuillez agréer, Monsieur, - mes sincéres

salutations.
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TEXT C
Bourse: l'énergie cachée de la corbeilie N

Que les actionnaires des sociétés pétroliéres

se consolépg. Si la déprime des cours de l'’or noir
[

pénalise leurs {I:res: ils peuvent toujours Jeterlleur
dévolu sur les valeurs d’entreprises énergivores. 'Car
la baisse des cours du pétrole, conjuguée a celle du
dollar, allége ies colts de fabrication de ces
entreprises. Et donc regonfle leurs marges ét dope
leurs résultats. Ce choc a rebbure péirolier est
d’'autant plus bénéfique que ces entreprises, de
1’industrie lourde sou;ent. sont fréquemment endettées
pour mener é. bien d’iﬁporﬁants plans - de
restructuration. Or la baisse paralléle des taux
d’intérét leur permet de diminyer leurs frais
financiers. Forts de cette ° conjoncbure
providentielle, certains secteurs sont revenus sur le
devant de la scéne boursiére.
~ -—

.+ -L’industrie papetiére, grosse consommatrice
dfénergie. Depuis le début de 1'année les cours de.
sociétés comme Arjomari-Prioux ou -Aussedat-Rey ont:'
respectivement progressé de 66% et de 168X. (...)

-Le cimentiers sont aussi de la féte. Témoin
Ciments francais et Lafargq-Coppée dont les cours

atteignent des sommets.

M.-C. Cittanova. Le nouvel observateur. ler=7 aolt

c

11986, p.43.

s
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9. REVISION

. Giving you training on how to become revf&ers is not
the object of this section. ~Ful‘l courses and years of
eXpQrience are required +to become q\ competent reviser.
Still, in tpis introductory course, we have included a small
aﬁg:;t of revision so as to offer you an objegtive iook at
errors. As you know, it is often éaéieg to notice , someone
else’g‘errors than one’s own. We hope that the awareness you
can gaié through the eXerc;se will be retained when yoﬁ
revise your own texts. Yéu'?ust ﬂot'ignore revision as it is
_an essgntial part of the translation pProcess, its last
stage: ‘

In revising the following sentences or texts, bear
in mind the principles that were enunciated in section 5:
Accuracy, Correct Usage, Transparency, ‘Tone, Audience

. v
. Appropriateness, and Economy.

\

9.1. STUDENTS’ ERRORS i .

[N

Some of the most common types of problems

.t

encountered by students in recent years have been classified
and presented. At the same timé. you will review many of

the notions bresenteduearlier in this workbook.
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Exercise XXVIII ' . W
Correct the problems: v
1. Spelling" 4
5 dollards the ennemy \
Ils sont en désaccords wether son chant du sigﬁe ’)
2} \

11 va s’en dire the PQ member’s ship

¢

(] )
he likes his steak rear _ _mourrir
C~ . . :
the province wich accsgﬁi// . february
v“
, | ' . el
2. Yocabulary . . , .
two billion dollars / deux billions.de dollars
2
N
]
. n
accéder a la voie publique / "accede to a road .
a—p

,

>

chapeau fiélon / boiler hat - . . e
\ L]
- ' ‘ \
3. Svntax. - : - 4
, the six last cars L,
. , 1
H €

N
P .
\ - . -
. .
K . N ‘ . ¢ . .o
T N PO T S e ol Con e . R v c -

2 -~




-.a ~t"."\
. ' 234 ’
4. Grammarx Ny ] .
acid rains There were manywpgpples .
B,

increasing it’'s difficulties platinum: la platine
5. Omission ’

: ) - ' , .

. (

- La moitié viendra de? contribuablgs.

?

WM@MMMLAMML
L . )

- QCarter gagnera plus de 1,5 million par année a New York.

6. Borrowing
. . 0 -
The prospects of getting. prosecuted are smaller /, Ils

courent la chance de se faire prosécuter '

pour capter notre attention / to capt our attention

#

7-'9313139

Nous pourrions nous marier / We could marry Surselves

e J




. " 235
sur une propriété privée / on a private propriety

g

aociéﬁ de consommation /‘ consumpotion soclety

-

>

céder le passage / to leave the. way

individual income-tax payers / contribuables individuels
. -
one-tenth of the money comes from corporations / un diziéme

‘des fonds vient de corporations

® . ’

At}

(So’yhat is "corppration“ in French?)

4

' .
He ignored the no-smoking sign. / Il ignorait

qu’il y avait
une pancarte interdisanf de fumer.
.

- o
-

7
'B.Es.qnm

tax evasion: la dissimulation de revenus impos&bles

‘ !

un sourire fendu jusqu’aux oreilles: an ear to ear smile
. \
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9. Meaninsg - \ ’
. _ \
,/ OYas O ,\- '- nad Q) DA&1Q .-o 1 QO '

- Il faudrait/ 2083 ans pour dépenser un milliard. En
d’autrps quP,' il vous aurait fallu commencer avant la
ngissance“ du Christ. Vous auriez dépensé environ la moitié
d¢ votre million au moment ou Guillaume le Conquéraﬁt a

envahi l’Angleterre en 1066. ) Lﬁ‘

-, Quand Christophe Colomb d§gceuvrit 1'Amérique en mille
Co , Y
neuf cent quarante-deux . ) *

- Ce n’eét qu’'a quelques reprises aujourd’hui que quelqu’un

prononce une élégante phrase avant de mourir,

et



the scholars c‘.’
- les illettrés

e

- .

. 7 10. Levels
' He oconked out on November 15. / I1 est décédé 1le 15

. novembrs. . ‘ ¢

»

- 1
v

»

I’d‘sdnna sﬁuaah your face. / Je vais t’assommer.
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!

DO NOT TOUCH THE FRUIT / NE TRIPOTEZ PAS LES FRUITS S

<y -

y
You must.-also be careful with punctuation,
capitalization, and style (try to respect the tone of the

Ve

original text; avoid far-fetched expressidns; be clear.)

2
s

9.2. PUBLISHED MATERIALS: REVISION OR BACK-TRANSLATION
Back transIation; the process by which a target
%anguage text is rﬁtrhnslaté& into the souéce language, has
often been used in second language courses and in

translation courses to verify how mgch of the o;iginal

. meaning is retained. "In this section, we will. examine

réélé;ife materials and “'determine whether revision or
back translation dre possible in cases where the tranhléted

-

text is not worthy of being called/a t nsla;ion.

[

.
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»

Look at the following published ﬁéterials.
* When your lauéhter has receded:
-underline the troublesome p#ssages;
B -8ee if they can be -corrected or i#proved by
revision. If not: retranslate into English to get the

meaning, and translate again into French.

- COMPUTRON

” PERSONAL PHONE ;
- TELEPHONE PRIVEE =

Felicitation, vous chooser un telephane tres exitement nouvelle
telephone electronique “COMPUTRON PERSONAL PHONE" (e
bsau production pour ARROW TRADING CO._INC,

, Trait. (1) un memoir system <.
. o (2) 12 presser bouton
* {3) unmuet{ *)bouton
. {4) pause rappel bouton
- {5) B/M Ratio: 2: 1 (Break/make)
{6) O.P. Rate: 10p.p.s. (rappe! pulse) -
- {7} 1.D.P.- 800 m.s. (Inter Digital Pulse)
L, {8) 16 Digit rappel numero capaciter
' (8} messurmaut: 18 x 6 x 3.5 {em)
(lOl masse: 8.5 oz.

Le telephone il tres petit et beautifu! petit masse et nous2i'e trait

- 8 possible powx astranique electronique.
- : Ringer,
‘ Le telephone ne Ringer pas il avoir electronique musigue et tres
. plessir sonner, .
Automatic ON/OFF ouvrir

Le telephone d'equiper de ouvrir dans 1a spring, que is teiephone
action de livre, ie ressart quittez Automatique.

Recal Bouton )
e . Que vous avoir fair tart coup de telephone, ou vous avoir Jtrompe,
it ne necessiter pas pour placer le telephone avec ‘hang un® simple-
ment presser rappel Bouton a1 continue presser pour petit sacond
ot relacher le bouton,

"Rappel Bouton {#)
vous avoir fsir 1ant de telephone simplement presser (=) Souton
ot ls telephone sutomatique.

. Deux chamin pour placer de Computron Personal Phone
- Le telephone specisiment demsin pour placer sur plat surface, ou
. pour penrede mursille vous savir emploi le bese il fornizure avec
vous pour empioi pour “hang up™ le telephone.

, Soin, '
® plastique dans la telephone b!oovc!un«mhumndocloth
(ne noville pas! Ne user pus le spirit fluide et solide fluide.

Lonas et . o« 0 v ]
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pesitdopnts

pe }etez rien dans les W.C, - Mercl
\
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do-not throw in W.C, -

CARACTERSTIOUE ME'LLtURE
ot
1007, -~ 'VIEAZSY

ACAYLIQUE

Pur
sttGing
+ CHAUDE
+301SE
., QUE LAINE

+ SLASTICITE EXCTLLENT '

ASTICTE EXCOLUNTE EF AlsnTance

*NON (XPANSICN OU RETRECISSENENT
APAlS LAVACE

LAVAGY

s
Pove m;o-n Caniortadie sv  Wucher ¢
VIEAGR ACATYUQUE lavable dane oy m: '4:

UYSR BEVtre B AOA mahag

(I REPASSAGE

——— .

‘ Rapasser der produts d¢ VMAGE AGAY.

IQUE comme €as trgas do lame, adcossawe §
W §'uhe (oA Mewiide. .

INSTRUCTIONS A L'usaGE
DU HARNAIS DS BEBE SLEEP SAPE

Etirez la courrolie large raidement a travers
du petit litou couchette ou divan et attachez
tes _cordes ou épinglez le bout des cordes
au matelas. Etendez doucement {a courrole
ot les bandes d'épaules. Placez le Bebé sur
ja cour-ole. Tirez 1a bande sous les bras du
Bebé 7 ussi les bandes d'épaules et épinglez
tout e”sembie au devant. Si le Bebé dort
sur {'estomac, placez-le sur le harnais le
visage 'gn bas et épinglez tout ensemble los’
courrol’ s en arridre.

¥
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Anmpex

- a

) _Votre nouveau étalaqe Moniteur est un solide état 9-pouch étalage Moniteur
. qui &tudiée 3 exposer le signal ‘du Personnel Micro Calculateur ou d'autres signal ,
sources. Ce indication est prét 3 aider vous étes familiarisé avec votre nouveau
Etalage Moniteur. Pour obtenir le optimum résultat, passez un instant 3 lire ce . w
indication avec soin avant que vous man ce uvrez ce unité.

TRAITS ,

»
{ * Le stable étalage est garanti des variations dans la source genératrice voltage.
* Avoir de total étalage qualité. ’
* Le nouvesu circuit adopté rend capable du éminemment transchant et.ferme

' étalage. . ]
® ° La basse distorsion est réalisé par Ia linéaire compensatrice corde '
® Le instant action systeme.. . . ... Immédiat 8talage est agréable aprés allumer N j

:, La éminent exdcution et la sureté sont réalisés.

LES PRECAUTIONS \ g

: 1. Ne bloquez pas l: ventilation entaille au cabinet de derriére.
"2. Ne enlevez pas |a couverture de derridre pour empécher fe choc Ne que le
haut voltage de 12KV est produ dedans la unité.
3. Evitez » mettre et 3 opérer su direct soleil, prés le chauf!age ou le humide

liey.
. 4 Nevvous servez vous de ce moniteur dans les lieus qui comportent le hasar- .
deux gaz.
5. Quand vous essuyez ce cabinet, servez-vous de le doux tissu & polir.
6. Ne servez vous pas de la Benzine ou le thinner pour debarrasser le unite, parce
qQu‘il se peut qu’ils tachent le cabinet.
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S.E. Woods. (1983:15). Lﬂ_aggg__dﬂ_ﬂojcggn Tr. M.-C. Ladure.

] ‘L
La salle du cons&il d’admidistration des Brasseries Molson &
Montréal ne ressemble & aucune autre au Canada. Comme il con-
vient 4 ‘une compagnie visille de deux sitcles, cette salle est im-
~ pressionnafite de dignité et meublée avec austérité. La coutume
- veut que |'on y pénétre avec complet et cravate. Le mobilier, com-
prenant I'immense table du conseil et ses seize chaises 4 dossier
. droit, porte la patine de I'dge et d'un entretien attentif. Une ra-
vissante table recouverte d'un dessus de verre porte deux pichets
en argent de style victorien; ces pitces font partic d'un ensemble
offert 8 Thomas Molson en 1859 par des actionnaires reconnais-
7 sants de la Nouvelle Compagnie du gaz de la ville. Prqtégés par le
" verre de cette table, se trouvent d’autres souvenirs de famille. Par
exemple, de la monnaic émise en 1837 par la Banque des Molson, ~
un billet pour le chemin de fer de Champlain et Saint-Laurent ainsi
qu’un petit livre de comptes fané, daté.de 1786 qui a appartenu a -
John Molson, le fondateur. Comme décoration moderne, on
trouve seulement deux tasses Stanley miniature, montrant que les
Canadiens de Montréal appartienrient 4 la plus importante bras-
seric du pays. '

-

f-

ST -OUF o -

ENFERME \ . .
Un ‘des grands jsux pour 3ucon nombres des joueurs Bux ious
. ages. C'est ausm bon pour aider las enlanis avec 1'ussge des -
nombres. Le dessein du jau est de couvrir tous les nombres en
conformémant ls avec jetie des diés. y
REGLES ~
Pngﬁu le bett 1n avant pur se decouvnt tous les nombres. Les
jousuns alternauvement jettedt lou} les deux des ‘ﬂ couvrant un
ou plus nombres au valeur des das. ¢ g On peur’ uthiser 94.
\ couvrir les nombres 1 & 8,24 7. 34 6. 445 ou tous les
‘ nombres qui total 9. Quand les nombres Qqui reste ne totaliser .
plus ds B8, on_jetie ssulement un dés. Si le nombre jetam ne
rends capable plus des nombres d'etre couvnt ls compte esl
fermé ot lo jousur suivant prends son tour.
Le compte au fin"de chaque tour est directameut les hombres
qui restent e.g. 1.5, ot B donne le compte de 158 Pas14.Un
jou peut conmster d'sucune nombres des ronds et le gagnaniest je
joveur avec le compte te pius Das. Lo joueur awi couvnit tous tes
nombres est immédiarment le gagnant. Si deux [oueurs ont le
méme compte ils jousurs encore une fois. ) )
LES REGLES ALTERNATIVE POUR DEUX JOUEURS o
. . Le jousur premier jetle les diés seulement une [ois ot olquwo les
~ . nombres commes les régles en haut. Puis (s joLeur deuieme jette
- ssulsmant une fois ot s decouvrit si bungwp non,btu possbie
qQui et couvert pour le jouswr premier. Le jsu coniinue ayec 1o
jotte des dés usals le premver jouewr s couvert fous les nomures
ol gegne Nu e deuméme jOueUr B 38 GECOUVNL 10us 188 NOMbIeS #t
agne. '
2a°umuuiu' svec la jou permets les déviauous des—+égles en heut.

. o
.
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ADPDAPTATION

"Is  there a limit to translation? In the first

10.

chapter of The theorvy and practice of translation. Eugene

Nida states that anything that can be expgggsed in one
language. can be expressed in another, unless the form is
an egsential part of thé message. (For instance, puns.
rhythm, and rhyme.) Furthermore, some aspects of li?; ;r
social habits cannot be connected to anything that exists in
the . target language. and do not therefore mean anyth::k\ to
people in the target culture: "Il allagprendre un créme a la
Taverne de ‘Cluny.” “The four o'clock tea."

) .Jn the translaqion of such'cases. there‘ are two
possibilities:
-the translator gives an'expgﬁpation;
-the -translator adapts the text, in such a way that the
reader who knows oniy*the t;rget lanqpage is struck by the
text ,or 1de§ in the samé manner as the reader of phe source
language copy had been. . - Lot

For example, you may encounter ‘pétanque’ as an

adaptation of "bowling” if the translator wants to suggest

-

<

Many \peoézzb.working in the field do not consider

-

adappatipn a ~part of translation. In fact, if_you are an
affd theaéer:go;f in Québec, you are no déubt familiar with
"adapté de 1'américain.” In other .cases, merely'trandﬁatink
a text fgom Scotland might result in the loss of much of

N \
gho' lchl‘color. That is why a oa§ driver from Glasgow may .

-

/
L]
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end up speaking Jjoual in a Montréal suburb.

Why would the follow{ng cases»nepd_tbvbe adapted?

,\\_“

-Breakfast, lunch, dinner

»

-An apple for the™“teacher.
-Science and Humaﬂities

-Féte»nqtionale .

~(At a stock-car race): "Gentlemen, start your junk."”

-The 7-yegr itéh

s

-Atborani un feu sauvage, elle s’écria: "Qui trop embrasse
o\
\ &,

mal éteint.” ‘ ’

-In my speech, I will define beauty as the high of the

beholder.

]

The problem of adaptation'is common in adveriising

and 1in comics. Let us examine some cas;s of successful aﬁa,
léss successful adaptations. - ) {;

) 10.1. ADVERTISING

L]

., Have a look’ at the following advertisements and

discuss how successful the-adaptation is:

ey b
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The Gazette.
(1983, March 23)



(1883, March 23)
™
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(1983, March®30)

The Gazette / La Presse.

L)

2
’
H

.3
¢

«

4

R
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Try yéur luck with the following:\_ "

~

4

»

Now, AMTRAK gives you 10 fasteriways to express yourself.
1y -

.Express trains every hour, from 6:45 AM to 3:45 PM.

~ & ' (Seen in the New York subway)

L

10.2.. COMICS

Becausqf of the freéquent use of puns 'in comics,

adaptation rather than transllation is commonly reqguired.

In some cases, it is successf

-
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R. Goscinm‘ & A. Udex\'zo. (1966:8)

R. Goscinny & A. Uderzo. (1870:8) Asterix in Britain.
Translated by A. Bell & D. Hockridge.
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Often the translator " fails to adapt -the text

o
.correctly, however. In fact, word-for-word translations are

fairly common. Can you spot what caused the problem in tH®

following éomic strips: .
~ ' .
o © oL N «
l udwul'
PN = |
With D o, ~
10'e - .
“ ~
¥ N
1CI MA COMPOSITION «MOI J'Al PEUR DE
‘ BIEN DES GENS ONT CES «D-MOINS
/s PEUR DES «ABEILLES , ASSASSINS»]
¢ ASSASSINES ». ;

|
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Exercise XXX: Adaptation =

How 'would you adapt this one?

L] '
Animsa! Crackers . \

By Roger Bollen

°

| @ow YA DON BLLZ )|

—

Or .this one?

(\ Heriman 8y Jim Unger

“He makes $36 an hour
as an electrician.”’

e ——————

igs.
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AFTERWORD

This manual has offered you an overview, rather ‘
than an exhaustive egamingtion, Qf the various language
problems arisi?g from the translation process as well as
the transfer é;rategies this process involves. We hope that
you have gainéd familiarity with some of the difficulties
.implicit in communicating thought, and that this awareness

( will stand you in good stead in your future endeavors. ’
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Subject Section
Abstractness 3.1
//fﬁ;cura;y 5.1
AcroAyms 6.1
Adapiation 10.°
Anglicisms ' 3.8
Audience appropriateness 5.5
Back-translation X 9.2
Barbarisms 7.3
Borrowings ' 6.1
Calques 3.8
Coherence 7.1
Collocation 2., 5.3

Comparative.stylispiés

Compensation - b ' 5
Componential éhalysis 6.1
Concreteness . 1.
., Context K 1
Contraction \\\“T

’
Correct usage

Countable nouns

.Dictionaries (using) -
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Economy
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Equfvalence -
Expansion
Extension A
Faux amis ‘ .
Gallicisms
Idioms
Language

Source

Target
Level of language
Litergl_tfa lation
Loan tran tions
Malapropism )
Metalinguisiics
Modulation .

Mots charniéres

v .
e

Nouns
as modifiers
irrezdyar plurals
uncoungable

Plurals

Précis-writing

Prepositions ’

Proverbs

Register

Revision
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Semantic field
Solecisms
Source language
Style
Target language
Techniques
,Term
Tone
Transitional words
Translation
definition
litqral'
units
T{gnsparency
“Transposition .
Uncountable -nouns
Verbs
Future
I@parfait
Mood
\Pgsaé compogf .
Passive
Past Perfeé@\
Present peffect
Progressive
- Reflexive
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.6.2 .
.6.2.6/7

w

.6.1.
{
3.6.2.8.3, 3.6.2.13
3.6.2.7

3.6.2.1

3.6.1

o



Sequence of tenses

Simple past

b Sul‘&unct.ivo\
H

Tense

Voice s
Ho,&
definition .

’

order h
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