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ABSTRACT
Two Sons S i apy

This thesis explores the implications of the father's role in the separation /
individuation processes in a child's development when this parent has been
significantly absent in his child's life.

A discussion of the theoretical positions of prominent object relations
authors on child development and the father's role in his son's development 15
followed by two clinical vignettes of pre-adolescent boys seen in art therapy. The
case illustrations describe a boy who was living alone with his mother all his hife,
and another who experienced several stepfathers. The cases are considered in light
of the theory, and the role of art therapy with the children is discussed.

It is the author's opinion that the father plays a crucial role 1n the separation /
individuation processes of his child, and his absence, especially during the infanule
individuation, may be a significant negative factor in the child's developmental

progress.
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CHAPTER 1) Introduction

This thesis explores the father's role in the separation / individuation
processes in a child's development, through theory and clinical examples. While
doing the practicum component of the art therapy program at Concordia, the author
began to explore some of the similarities among her clients. It seemed that the
majority of the referred art therapy clients seen in this particular placement in a
school setting were pubescent or pre-adolescent boys with unstable, transient, or
absent fathers. It seemed possible that the boys' artwork f:om sessions could lead
1o a greater understanding of the relationship of father and son through both the
infantile separation process and the adolescent individuation process. A recurrent
question was : What 1s the relationship between the father's role in the first,
infantile separation process and in the later adolescent version of individuation?
These questions surfaced as the author was examining her cases for core conflicts.
It is difficult to know in what way the lack of a father figure affects the child's
progress.

The first chapter discusses literature on separation / individuation processes
and the role of the father. The writings of Margaret Mahler, Peter Blos and Louise
Kaplan are those mainly considered. The chapter is concerned with object relations
theory and the symbiotic alliance between mother and child at birth and shortly
thereafter. It also examines speculations about the role of the father after the
svmbionc phase and how this role may foster a sense of self for the child. The
father is seen to be an active participant in this process, especially by Blos.

"Object Relations"” is a theory of relating to others; reiating to both physical
“real” others. and to the internal images of others which one unconsciously creates.
Although the original relationship. the symbiotic union, is most often with the
mother. through the breast or bottle (Mahler,Winnicott), there is much significance

to the father's role. Blos ponders whether or not there is another symbiosis, with



the father. in reaction to the fear of engulfment by the mother. (Blos, 1985, p13)
Difficulties experienced with separation would involve both mother and father, as
physical (external) parents, and the internal images of them. Separation normallv
occurs at the age of 2 or 3 years. Itis a necessary process to create a fechng of
self, as separate from the omniscient presence of mother. The bovs in the 1w awe
illustrations explored here were lacking a consistent father figure at the time of thea
infantile separation from the mother. In their future looms another time ot
separation as they become adolescents and begin to move away from the fanuly .
toward adult style independence. These two children seen n art therapy were in
between these two processes: many years beyond the infantile separation. and some
time away from the adolescent individuation. In both imes of
separation/individuation, a sense of the self is formed and solidified. and both these
boys seemed to have problems with self-identity. Perhaps their stories can lead the
reader to a clearer view of these processes and the role of the father at these umes.

There is a general discussion of art therapy in chapter three, and some
rationale for the use of art therapy with these particular clients 1s provided. The use
of art materials in terms of clinical decision-making and the information to be
gained from client sessions in terms of the images created 1s also discussed, with
reference especially to Judith Rubin and Arthur Robbins.

Chapters 4 and 5 contain the case material. The case matenial to be
discussed is that of two boys, Lance and Jordan, seen weekly in individual an
therapy sessions in a school setting with the author as the therapist. It is the helief
of this author that the father's role in the two separation / individuation processes is
crucial to the development of a strong sense of gender identity. Blos discusses an
association between a resolution of the father/son relationship after the Oedipal

period, and gender identity.



" Adolescent analvsis has taught me that the preoedipal father provides the boy

with a sensc of secunty and the implictt protection agamnst the powers of

regressive ncedfulness, in addiuon, the preoedipal father actuates in the little boy

the expenence of male congruity and sameness. Partaking in the father’s

malencss represents the casly stage of gender identity; here lie the tender roots of

idenuficauon.”

(Blos, 1985, p51)
In the vignettes presented here, the father's absence may be evident in the
continuing oral aggression of the child after the breakdown of the symbiosis of
infancy. The absence of the father, real or fantasied. during the infantile
individuation process for these two boys may be re-experienced and once again
grieved over during the pre-adolescent period, ir preparation for the leavetaking
from the family.

These particular cases were chosen for this paper because the reasons for
referral of these clients related to issues of identity and impulse control. These may
have been issues from the conflicts of early childhood: difficulties with
individuation, oedipal resolution difficulties, and/or immature superego
development. There are varied opinions in the literature. Rycroft in 1973 stated
that:

"Although earher formulations gave the father the central role in the formation of

the super-ego, most contemporary accounts postulate precursors of the super-ego

occurring 1 the pre-oedipal phases of development, these precursors being the
‘Internal objects’ of object theory." (Rycroft, 1973, p161)

Case 1 - Lance was 9 years old when referred to ait therapy. He lived with
his mother, saw his father regularly, but never lived with him. He had difficulties
with social behavior and expressed some confusion between fantasy, tv / video
games, and reality. Lance participated in 17 individual sessions.

Case 2 - Jordan was 12 vears old when in art therapy. He had difficulties
with impulse control and scapegoating , inviting abuse from his peers through his
behavior. He lived with kis mother, a young half-brother. and a stepfather. He

initially referred to himself as having 2 fathers: later he said there were 3. He was
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seen in a class setting for 7 large group sessions. and then individually for 10
sessions. In this paper, the individual sessions will be the focus.

A discussion of the common issues in the two cases may help to isolate the
specific case material which is relaied to the father's role. or indeed the role ot the
absent father, in their development. Through the images these bovs made, thewr
behavior, transference. and their life stories, the role of the father in helping the
child to separate from the mother and the family will be considered.

The summary chapter includes the author's views of the hmitations of this
paper. Limitations include the small number of chients, and the dangers involved
inferring such hypothetical generalizations from the cases of individuals. 1t t the
author's opinion that any theory can only serve as a structure for organizing one's
thoughts on life and its participants, and cannot dictate nor predict the effect of
certain life situations, such as an absent father, on any individual The value of
such hypothesizing as this lies in using the general tendency of a certain group ot
individuals to attune the therapist to potential dilemmas or conflicts. For example
children with absent fathers may tend 10 have unresolved separation issues. This s
neithe: certain nor necessarily expected, but should possibly be an area for
consideration.

The summary of the thesis discusses the theories, the case matenal, and
possible signs of the absence of the clients' fathers at a pivotal time 1n their lives
Art therapy, as a graphic form of illustrating a given child's perspective or
experience of life, serves as a means of sublimation. problem solving, and of
defining and understanding coping mechanisms. The clients’ imagery led to
recommendations to the school and families concerning the emouonal needs of the
children, both current to the therapy and in anticipation of adolescent difiicultics
An understanding of the imagery ied to the determination of educatonal and

psychological goals, which addressed the core issues and conflicts, some of which



related 10 the father's absence. Through these specific cases, it can be seen that the
father playy a significant role in the process of individuation, although sometimes he

p ays this role through his absence.



CHAPTER 2) Separation / Individuation Theory
Separation-individuation refers to the process of becoming a

complete and separate self. The view of the authors considered here is that the

infant initially experiences a symbiotic union with the motler. AccordingtoJ.

Alexis Burland, the infant is:

"..intimately and intensely involved with and responsive to the mothering

person, but not yet psychologically aware of the separateness that objectively

exists between them.”

( Burland, 1975, p 307)

The symbiosis is necessary because of the completely helpless and dependent state
of the infant, but as the infant matures, and especially as the infant becomes
mobile,that symbiotic union with the mother is no longer the most adaptive state.
The infant must go through a transition to a state that allows for other
developmental processes to take their course. This involves both the separation
from the symbiotic union of early infancy, as well as the creation of a sense of
individual self. The goal of this review is to familiarize the reader with the process
of separation / individuation in early childhood. Traditionally the father's role has
been less visible than the mother's role and this is reflected in the lack of literature
on the topic.

The material in this paper is relevant not only to infant research or reatment.
The topics of separation and individuation are also in evidence during therapy with
children. School age children must resolve the phallic and oedipal struggles,
endure the disillusionment of the latency period, and then approach separation-
individuaton issues all over again in the adolescent phase. (Anna Freud, 1980,
pp65-66) Working with therapeutic imagery during these developmental peniods
requires a sensitivity on the part of the therapist to the specific struggles of
separation / individuation, as well as an awareness of the possihle difficulties of the

process which may interfere with development.



But what do fathers do? Clincial exposure to male pre-adolescent clients
has directed my posing of this question, as much of their imagery seems to deal
with both mother and father. Many clients seen in this therapy setting were not
from intact families. Most children had a fairly constant mother figure; research has

shown that children without mothers often suffer from anaclitic depression. or
‘failure 1o thrive syndrome', from which many do not survivel. With a greater or
lesser degree of success, many families manage to function without a father figure,
or with many or transient male partners for the mother. In what way and to what
degree is this significant when in therapy the client's life story bugins to be
reconstr.cted? Specifically, if an adolescent or pre-adolescent boy is seen in art
therapy, how much significance can be attributed to the lack of a constant father
figure in his early life? Theoretically, would one expect the boy to experience a
loss of or void in the father role, or perhaps a sense of omnipotence regarding
females, as mother has been all roles! Will the roles of the father and mother be

prominent in the imagery?



Infantile separation / individuation according to Mahler:

Margaret Mahler is best known for differentiating and describing
subphases of the separation-individuation process through infant observation.
(Mahler, 1972, pp333-338) Difficulties experienced in the different subphases
seem to manifest in different symptomatology, (Burland. 1975, pp 309-331) and
can thus be observed clinically. (As this paper focuses on the interaction of father
and son, the child will be referred to as male in the following discussion of the
literawre.)

Specifically, the original phases and subphases of separauon-individuation
are most prominent during the period from 4 months to 36 months of age, although
"It is never finished; it can always become reactivated:...". (Mahler, 1972, p 333)
The subphases do not have specific times associated with them, but they are usually
observed in order. These subphases are called: "differentiation, practising,
rapprochement, and 'on the way to libidinal object constancy'.” (Mahler, 1972, p
334)

Mahler describes the first subphase, the differentiating, also as "hatching"
(Mahler, 1972, p 334). This process involves a gradual increasing awareness of
the environment as the infant's attention turns from internal to external dimensions.
and he explores first mother, and then other faces, other pieces of the world around
him. It is the gradual attention to his perceptual input that allows him to realize he
can move away from the mother, and in this phase he begins to experiment with
being voluntarily just out of reach.

The second subphase has been divided into two parts. but for the purpose
of this paper, one subphase will suffice. 'Practising’ usually occurs from the ages
of 7 to 16 months of age, and often overlaps the stages on either end. The
significance of this subphase is the ability to walk freely. This phase 1s the phase

of experimentaton with walking away from the mother, and returning for
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emotional support or "refueling” occasionally (Mahler, 1972, p 335) Until the
infant can walk, he finds ways to move away, and he pays attention to the outside
world in increasing amounts. Once he can walk, he needs the freedom to explore at
some distance, and yet know that he can return for this emotional contact. This
subphase includes the time of the infant's first contact with the other objects and
people in his world, and Mahler points out:

"The expectauon and confidence that mother exudes that her child is now able to

‘'make 1t out there' seems to be an important trigger for the child's own feeling of

safety and perhaps also for his exchanging some of his magical omnipotence for

autonomy and developing self-esteem (Sandler et al., 1963)."
(Mahler, 1972, p 336)

This subphase is filled with the child's new-found freedom. His tolerance
for pain and frustration seem to grow as nothing is unconquerable in his world.
Behavior includes running away, but looking over his shoulder to see the mother
coming to gather him up, and mood is high with the "elation of escape from
absorption into the orbit of mother.” (Mahler, 1972, p 336) The only time the
child is not high with achievement is when the mother is absent. 1f mother is gone,
the child temporarily loses his ability to sustain his autonomy and interest in the
outside world, and he becomes inwardly focused until she returns.

Once the practising stage has been achieved, the child experiences
rapprochement, usually around 16-25 months. Rapprochement is the reaction to
this autonomy: the child becomes aware of and concerned about his apparent
separateness. He becomes interested in interactions with the mother, seeking to
involve her actively, and this is done "at a progressively higher level of
symbolization." (Mahler, 1972, p337) Language becomes a more significant part
of the mother-child communication. This occurs at a time when the mother's need
for the child to be dependent may come into play, as both mother and child are

becoming very aware of their new separateness, and one or both may attempt to



11

resist this separation. However, the original symbiosis is no longer possible, and
acceptance of this leads to the fourth subphase of this complex process.

The fourth and last subphase is called ‘on the way to libidinal object
constancy' by Mahler, and is the solidification of the gains from the other three
stages. This lays the g-ound for the next developmental achievement, “the siige of
object constancy, which enables a positive inner image of the object to be
maintained, irrespective of either satisfactions or dissatisfactions;” (Anna Freud,
1980, p 65) In this fourth subphase, the child's increasing object constancy should
be apparent, in the ability to sustain distance from the mother, without a need to

see the mother to be soothed.
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Other authors:

The transition from mother-infant symbiosis to mother and child
separateness is thus complete enough for the child to function as an individual.
However. the conflicts and impulses begun 1n this inidal period remain evident
through later stages. for as Mabhler sayvs. we are looking at "the mainspring of
man's eternal struggle against both fusion and isolation.” (Mahler, 1972, p 338)

During the time of the practising subphase, the use of a transitional object
becomes apparent. This concept has much relevance for art therapy, so a brief
description of it is necessary. In the first year, and especially during the practising
phase, the child feels he is able to pay attention to the world, and need not focus
solely on the mother. With this outwardly focused attention, the child will often
find an object or ritual which he will invest with magical qualities. In listing the
special qualities of the child's relationship with this object or phenomena, Winnicott
says: "It comes from without from our point of view, but not so from the point of
view of the baby. Neither does it come from within; it is not a hallucination."
(Winnicott. 1988. p 6) This magical ability to imbue an object with importance
implies the baby's first acts of creation. The child uses this transitional object to
comfort himcself when he is separate from the mother. It can substitute for the
mother, and later becomes a symbol for the mother. After a period of time, the
object simply loses its importance and magic. It is no longer significant or special,
when the child can maintain a constant internal image of the mother.

Louise Kaplan, in Oneness and Separateness: From Infant to Individual ,

discussed the internal mother image:

"...The three year old has but a small degree of constancy.....
A young child’s sense of well-being comes from his having built up nside him
enough good-mother and good-self experience (o permit him to continue
funcuioning as a separate sell even when he might have angry / hateful thoughts
about himsetf or hus parents. The child who has a good-enough self-image and a
good-cnough mother image 1sn't overwhelmed by his "bad" feelings.”

(Kaplan, 1978, pp 29-30)
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Many theorists refer to this ‘'mother image' as an inner object. an imago, or a
parental object after the achievement of object constancy. As will be discussed
later, inner objects, or the parents images maintained within the child's psvche are
thought to be the beginnings of the superego or the conscience. (Rycroft, 1973, p
161) Many of the children seen in therapy seem to be “overwaelmed by then 'b ]
feelings”. This could be a manifestation of difficulties 1n the formation of their
inner objects, which can also be evidenced through a lack of self-esteem.
intolerance for ambiguity, splitting of the world into good and evil. and a behet in
the world as persecutory or negative. The need for stable inner objects 1s very

significant in understanding the case illustrations in this paper.
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Difficulties relating to infantile separation / individuation:

Burland has looked at different case material in light of some of this theory
(Burland, 1975). He describes young adult.and mature clients with emotional and
psychological difficulties that seem to relate to this formative process of separation /
individuation. According to Burland, some adolescent and adult difficulties may be
atmibutable to problems of this process. Separation-individuation is a significant
process the first time around, and the reactivation of this by the transitional stage of

adolescence makes it even more pivotal.



Pre-Oedipal events involving the father:

More recently, Peter Blos has more thoroughly considered the role of the
father in child developriient. Blos uses slightly different terminology for some of
the relationships in early childhood. He refers to the pre-oedipal. or the ume of
separanon-individuation, as a time of dvadic relatdonships:

"The exclusive and carliest bonching is reflected 1n the mother-chuld unit, the
archaic dyad, the oneress of the symbiouc stage (Mahler, 1975). The dyadic
stage continues the earlier one-to-one attachment, but now this 1s extended to
both parents in an interchangeable dualism. Their gender difference 1s
acknowledged, but the attachment emotions arc equally expenienced 1n relaton to
each of both parents.....Each parent can be the representauon of onc or the other
at different moments 1n time; a tum to the other 1s the always available recourse
the child will have 1 his avoidance of frustration, disappomntment, or fcar
generally referred to as pain.”

(Blos, 1985, p5)

In this staternent, Blos sets the stage for the question of the consequences of
a missing parent. He also makes some interesting comments about the effects of the
pre-oedipal period on the core gender identity of the child. To discuss this period,

he uses the term isogenic 1o mean the same sex parental relationship, and allogenic

to mean the opposite sex parental relationship.

"...early isogender experiences not only dominate and shape the son-father
relationship at infancy, but influence critically the boy's evolution of his self and
object world for a lifetime.”

(Blos, 1985, pl10)
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It seems that the whole concept of maleness and masculine identity comes
from idealization of the father and gradual disillusionment of the boy, to reach an
approximation of a functional concept of adult manhood. In reaction to the fear of
another or continued fusion with the mother, the boy is seen as turning to the
father, to feel secure and protected, and to experience a relationship in the outside
world. Blos discusses this in a section on "The Dyadic Stage of the Boy: His
Early Father Experience™:

"It is no wdie speculation if we contemplate the possibility that the little boy in

his effort to distance himself from the symbiotic mother turns to the father,

replicating initially a dependency and closeness which he tries to transcend by the

change of object. Might we speak here of a secondary symbiotic state and ask the

question whether such a condition, if transitory and fleeting, is not a normal

trend in the advance toward object constancy?"
(Blos, 1985, P13)
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The Oedipal / latency era:

Throughout the next psychological stage, the Oedipal stage, the child will
wrestle with the internal images to try to accomodate the father, the primal
relationship of the parents, and his attraction to the opposite sex parent, while
confirming his core gender identity. This period has the important element of the
child having the benefit of parental ego st re torely on.

During the time of the Oedipal struggles. the relationships 1n the child's
sphere are described by Blos as triadic. At this time, the child attempts to compele
with his father for the position of most loved by the mother. This is really a cap on
separation. or a step of finality away from symbiosis, for now the mother is seen as
somewhat out of reach, and the father is a necessary threat to the relationship
between mother and son. Simultaneously, the child may need the two parents so
that one can be hated, and there is still the other one to turn to. (Blos, 1983)

The oedipal and latency stages maintain the status quo of the child
functioning with the internal parental images, capable of self-awareness and some
self-regulatory behavior, but still operating through interactions with the parental
ego.

"By banding with others as their equals and noticing how others observe the

rules the latency child is helped to soften her implacable conscience. The peer

bonds of childhood are the bonds of ritual and conformity, not the bonds of

passion, as in adolescence.” (Kaplan, 1986, p 127)

It is important here to note the development of the superego. The
development of a functional superego seems somewhat tied to the presence of e
father, at least according to Blos in reference to boys who have not yet experiencca

Oedipal conflicts:

"...the dyadic components in superego formauon derive from a stage at which the
father experience was not yet instinctually conflicted because 1t was a
precompeutive, idealizing experience of the "good father”, the "powerful father”,
the little boy's first "comrade 1n arms”." (Blos, 1985, p16)



The clients from whom this query evolved seem to share a common

problem of poor social adjustment, or poor judgement in behavior when in a group.
It is possible that this points to a problem with the development of the superego,
which may be formed in the achievement of object constancy, and affirmed in the
resolution of the oedipal conflict.

Blos has made a connection between the early, dvadic relations to the father,
and a prominent part of the male superego. The dyadic, or archaic superego
remnants, are left from the ame of idealization of the father, and they become
incorporated into the later, triadic components of the superego. Blos sees this as a
significant precursor to the solidification of core gender identity.

"Absence of the father seems to affect boys more adversely than it does girls. 1

believe that gender identity formation is fostered in the boy child by the father's

presence as well as the mother's love of and affirmation of her husband's

maleness; both countervail the soa’s modeling of his core gender identity on the
mother." (Blos, 1985, p 16)
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Individuation twice visited:

" Adolescents are not so determined to abolish the past as we imagine.
Furthermore, the influences of the past are not as weak as we suppose them 10
be. Every vigorous thrust away, every rejection of them 1s countered by
passionate longings to go back, to become reabsorbed into the passions of
infancy.......Adolescents cannot generate new worlds until they find a way to
reconcile the past with the future.” (Kaplan, 1986, pp 116-7)

In adolescence, the earlier experiences once again become significant,
especially if they were unsatisfactorily resolved by the child. The reason for the
renewed difficulty with infantile object relations, which may have functioned
adequately throughout latency, is that the support of the parental ego is renounced
by the adolescent. Also, a natural increase in the power of some of the drives of
the child occurs. Peter Blos says that,

"Adolescence disrupts this alliance," [between parental and child ego] "and ego

regression lays bare the intactness or defectiveness of early ego organization,

which derived decisive positive and negative qualities from the passage through

the first separation-individuation phase in the second and third year of life."

(Blos,1979, p 157)

The boy who survives the dyadic and triadic conflicts, who functions
without psychosis throughout latency, and is approaching adolescence, will soon
rely on his own ego, renouncing the support of the parental ego. For this reason
the initial process of individuation is of importance to the treatment of the
adolescent in crisis. The achievement of separation from the mother inidgally allows
for the individuation and self-awareness of the chiid. If at any time this process 15
then halted, it may be possible that the child can manage as long as the parental
structures are acceptable. However, once the child feels the urge to renounce
these, he is truly on his own, and "symptomatic signs of crisis or failure” may

suddenly seem to reappear, manifested in different ways, as described by Blos.

(Blos,1979, p 146)
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Therefore, the disturbances in adolescence, other than those that are
considered to be a part of the normal process o restructuring, can issue forth from
either derailments in the infantile individuation: process, or in the adolescent
detachment from infantile parental objects. The individuation work being dene at
this time circles around the past parental objects orimages, as well as the current
actual parents.

"The irrevocable giving-up of the love relationships of childhood entails an

exicnded and painful emotional struggle.”
(Kaplan, 1986, p 115)

A part of this move away from the infantile images of the parents is the
desexualization of the internal objects, which is a step toward adult heterosexual
relations. Asa piece of this complex interaction, which canbe associated with the
resolution of an ego ideal of the same sex, there is a need to consider the actual
therapy situation. The pre-adolescent boy is busy rejecting femin'ne, or passive
bits of hirnself, in favor of more masculine or active bits. The therapist puts him in
a passive situation simply by interpreting to him, putting him in che position of
accepting material. This can raise resistance to interpretation, or indeed to therapy,
and yet is age appropriate, and a necessary piece of the adolescent puzzle. (Blos,

1985, p21)
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Kaplan speaks of the process involved in the adolescent’s move from
parental love interests to heterosexual maturity :

"What is removed in removal is the sexual hunger that had once been attached 10

the infantile images of the parents. Removal has two aspects: genital desires

and the loved person to whom the desire adheres.....Until she can be sure that her

parents will not become the objects of her genital longings she must ward off

the eruption of desire.” (Kaplan, 1986, pp 135-136)

"Failures of removal are usually signaled durng adolescence proper by the

suddenness, intensity, and exaggerated form of the special adolescent

defenses..... The least pathological of these is determined when the adolescent has

so successfully waged her war on desire that almost all sensual and erotic

tendencies are eradicated......More senously hampered 1in adult funcuoning are

those who have vanquished both genital desires and love attachment. The

reversal of love into hate has triumphed.”

(Kaplan, 1986, pp 142-143)

Kaplan differentiates the second individuation from the first in the ways
already mentoned, that is, in the movement from internal parental objects to the
self-government of the adolescent mind and ego. She also refers to the superego
development as significant, and as associated with the desexualization of parental
objects.

"The most significant outcome of adolescence will be the taming and reordering

of infantile desire under the aegis of adult genitality. The other outcome will be
the taming of the infantile superego.” (Kaplan, 1986, p 122)

Both Blos and Kaplan acknowledge the normalcy in periodic regressions
during adolescence. Kaplan talks of "nostalgia” (Kaplan, 1986, p151), while Blos
notes that: " Adolescent normative regression operates in the service of
development. Regression as a defense mechanism operates alongside regres<ion in
the service of development.” (Blos, 1979, p153) This winding path through
adolescence takes the youth through many different situations, hopefully ending

with adult sexual and moral maturity.
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This review of literature on individuation in the last two chapters has now
covered some of the major components of the two stages of separation and
individuation. Although most of the detailed material is focused on the infantile
separation, the importance of adolescent individuation must be stressed. The
reactivation of infantile disruptions in the individuation process can leave the
adolescent suddenly faced with an inability to handle his new crises; the
disentangling of the infantile objects from current parental images, heterosexual
love interests, and ego-ideals has taken little space to expound, but is a major
process involving large components of the ego and personality structure. The
possibility of crises intervening in the achievement of adolescent individuation

following upon a successful infantile individuation is yet another facet of the

process.
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Speculations on the implications of a father's absence:

Despite abundant material in object relations theory on the internal parental
images/objects, there seems to have been little direct theoretical conjecture on the
issue being considered in this paper. In other words, in the writings of Blos.
Kaplan, and Mabhler, there is an implied assumpton that the described relationshi, -
take place in an intact, or at least a substitute family, with both parents present. in

hild, the Family, and th side World, Winnicott discusses the role of the
father i1 the early life of the infant. He says,

"...1t is much easier for the children 1o be able to have two parents; one parent

can be felt to remain loving while the other 1s being hated, and this in itself has a

stabilizing influence.” (Winnicott, 1964, p115)

Mahler has written about the phases of separation-individuation. and the
nature of different pathologies>. It is important to stress the lack of a direct link
between any of the subphases and a pathological tendency. In the psychology of
pathology one is not seeking a cause and effect relationship, but associations and
connections between early events and later derailments. The goal is not to find the
cause of a difficulty so much as to understand the different components of it. The
events of the subphases of separation/ individuation and later psychological states
will be connected, if indirectly at times. Some of these associations may be of
particular significance to the fatherless child. The original symbiotic union occurs
in the very first phase of life. This is an era in which the father seems to be of more
importance to the mother to meet her narcissistic needs, thereby freeing her to v1ve
more to the child. than he is to the child directly. Without this narcissistic attention,
the mother may project her own fears of aloneness onto the child. This could
interfere, both at this ime, by making the mother anxious and not a good mirror for

the child, and in the following stages, which require trust in the child.
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A difficulty 10 separate, or mixed messages during separation (such as
during the practising subphase when trustin the self is formed) seem possibly
associated with psychotic tendencies, such as those associated with schizophrenia,
or with borderline personality organizations. Mahler has discussed the manner of
the the separation-individuation process, with the point being made that this must
all happen gradually, with the ego suffering as few shocks as possible. Harsh
disillusionment during the rapprochement phase may lead to the weakening or loss
of the 'good object™ Difficulties in the rapproachement subphase may be related
to harsh disillusionment of the child, causing him to split the world into good and
bad objects as a defense against the loss of his imagined parental ideal, and against
his own aggression.

Mabhler has also discussed the impact or outcome of rapprochement crises as
being determined by many factors, including: development to object constancy,
types of disappointments suffered, shock traumata, amount or intensity of
castration anxiety, resolution of the oedipus complex, and the crises of
adolescence. All these factors are coloured by the characteristics of the individual
in determining their relative importance2.

Previously, the father's role seemed most tied to his nurturing of the
mother, to free her to give much of herself to the child. During the rapprochement
stage and later, the role of the father seems more directly linked to that of the child.
The father can be the impetus for the child to leave the mother's lap; the child is
experiencing the rest of the world first in the father. In this way, the father's
reaction could send the child back to the mother in fear, or the lack of the father
could possibly delay the actual act of separation. In addition, Blos quotes Mahler in

saying that:
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"the stable image of a father or of another subsututce of the mother, bevond the
eighteen-months mark and even earher, is beneficial, and perhaps a necessary
prerequisite...to neutralize and to counteract the ego-characteristic oversensibility
of the toddler to the threat of re-engulfment by the mother (p.209)"

(Blos, 1985, p23)

The inclinanons of the child to move away and to stay enmeshed are at odds
throughout this process, and the lack of a father figure to aid in swengthening the
refusal to regress could possibly reduce the separation that takes place. This could
lead to later social/ relationship/ trust difficultes.

Throughout the dyadic period, or the pre-cedipal period, Blos sees the
relationships between mother and child, and between father and child, as paraliel
dyads, which work to strengthen the child's ego and which are of equal impornance
in either normal or pathological development. (Blos, 1985, p 10) From this
continuing dyadic system arises the ability to maintain object relations. Without the
father, it is possible that the internal objects would not become as strong. There
would be more ambiguity to resolve within « ..agle object, which must contam all
the material of the outside world. The other alternative might be an early
disillusionment with the parental ideal, which could lead the child to see a negatve
Or persecutory environment.

In Adolescent Passage, Blos makes a connection between the refueling of
the rapprochement phase, which is physical or symbolic. and the association of the
adolescent with a peer group. In this way the adolescent checks in with an external
ego structure to renew his energy in building his own self-image. If the child has
not previously experienced such a situation with the father, the same sex members
of the group may be seen as threatening or competitive rather than refueling; the
boy's only other experience of such connection may have been with the mother.

which was a symbiotic fusion, and this could lend a fear of re-enmeshment to the
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experience. interfering with the move towards societal membership.

In the same vein, perhaps it is possible for the pre-adolescent to create a
father ideal with which to idertify, as it was not possible to do in the first
individuation. This is discussed by Kaplan:

" Although children obey the rules in the classroom and on the playing field, in

therr fantasy hie they are busily at work rectfying the humiliations of Oedipal

defcat. They even invent a family romance that reinstates the love dialogues of
infancy and revises the unhappy conclusion. In this romance the child imagines
that she has been abducted from her true family and placed temporarily in the
home of some ordinary, workaday, not-so-clean, impatent, quarrel-some, but
kindly peasants. Her true mother and father , to whom she will one day return,
are noble, grand, srong, magnificent, gratifving, shining with perfection. They
arc far superior in every way to the humble parents with whom she 1s forced to

live. It1s thesc ordinary, supposed parents who exclude her from the adult

pleasures.”
(Kaplan, 1986, pp 128-129)

For a younger child, peers are not sufficiently important, nor 1s
symbolization sufficiently developed to adopt an amalgam of imaginary fathers.
However, perhaps this is possible in adolescence, with the new significance given
to the group, and the inherent creativity of fantasy life at this time, as expressed by
Kaplan in the previous quote. The strength of the peer group is already growing in
importance in pre-adolescence and latency vears, and so this material seems
appropriate to the situation of the clients in the case studies in this paper.

The importance of the father ideal is that without such an object, the child
cannot formulate his notions of manhood. It is possible that a fatherless child
creates a father ideal, whether purely from fantasy, or from an experience of the
mother's masculine components. Regardless, it must be more difficult to do battle
with a nebulous father figure during the oedipal conflict than with a physical being
who is obviously not going to be beaten. Blos has referred to the resolution of the
isogenic conflict as being at the root of the confirmation of the core gender identity.

Could the gender identity then be disturbed by the lack of a father? It is also
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possible to create a punishing superego, when the father/son dyad is absent 1n
infancy and the post-oedipal identification with the father did not take place. As
previously mentioned, it is possible that the notions of manhood may be hard to
idealize if the mother plays all roles. The gquestion remains, what do such bovs do”

The links between this theory and the case vigneties will later be exarmumed.
The cases are instances of childhood pathology where the lack of a father figure 1¢
apparently significant.

"We cannot fail 10 recognize the analogy beiween, on the one hand, the

individuating toddler who turns away from the reengulfing mother sceking safe

refuge in the father as his newly discovered source of emouonal protection and

sustenance and, on the other hand, the pubertal boy caught up in a similar

dilemma and cngaging in a similar but extensively disguised sclf-rescue

operation.™ (Blos, 1985, p44)

In summation, Blos, Kaplan, and Mahler have looked at various aspects of
the individuation process, and the roles of the mother, father and child at different
times in this process. Clinical material has appeared to be about the father's role,
its significance, and the particular processes which could incline a client to be
deeply affected by the absence of a constant father figure. A consideration of both
infantile separation / individuation material and adolescent concerns may help us to

define the position, and the stability of the position of two troubled boys

somewhere between childhood and adolescence.
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CHAPTER 3) Art therapy and The Use of Art Materials.

Art therapy:

" In a search for the self the person concerned may have produced

someting valuable in terms of art, but a successful artist may be universally

acclaimed and yet have failed to find the self that he or she is looking for."

(Winnicott, 1988, p 64)

As Winnicott implies, art and therapy are often aligned. The art therapist
seeks to offer a client an opportunity to grow, and to become more self-aware. The
goal of the image-making is usually the process itself, as opposed to the art
product. In the process of art-making lies the potential for therapy and in this
chapter some of the relevant components of art therapy will be discussed. Art

therapy will be discussed in general, and specifically with respect te the two cases

that follow.
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The setting:

The therapy discussed in the case vignettes took place within an elementary
school within a very urban suburb of a large city. The school had classes from
Kindergarten to grade six and one junior and one senior special education class
Art therapy was new to this setting. The on-site psychology supervisor was the
administrator of the services for socially and emotionally maladjusted students for
the regional school board. The area was seen as economically depressed by the
principal and the psychology supervisor. They were concerned for the future of
their students, whom they saw as disadvantaged. Many of the school's students
were from families with single parents, or multiple families in 2 single home. and
many of the families lived on social assistance, or had family incomes close to the
poverty line.

The administration was very supportive of the art therapy program, and
provided a small room off the library for the therapist to use to conduct individual
sessions, and to use for storage. Individuals came to the library room for their
sessions, where there was a table, two classroom style chairs, an upholstered chuir,
a weigh scale, and a set of shelves, within which was built a locking box for storing
artwork. It was the room where the students saw the health nurse at imes. There
were posters about dental health and not smoking on the walls, of which a few
remained, as they did not lend themselves to removal. Individual sessions were 45
minutes long, once weekly, and an assortment of media was available, depending
on the objectives of the particular session. Group sessions were held in a
classroom, due to limited space. A series of in-class therapeutic art sessions were
set up with the senior special education class.

The role of the school art therapist:
The usual manner for a child to receive help in a school setting is to

become involved with a resource teacher, counsellor, or social worker. Staff in
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these positions at times find themselves looking at children's artwork, probably due
in part to the natural creative impetus of the child, and in part to the natural creativity
of some of these helpers. In a foreword to a book by John Allan, a counsellor who
uscs art therapy in a school setting, James Hillman writes:
"School tries to put the child's psyche within the mind of practical
reason: clockume, factual truth, and a xerox nouon of images, i.e., accurate
reproduction. What you draw is what you see. School defines "realism” as
photographic realism and tests the child's sense of reality in the hard schoolyard
of competition.”
{(Hillman, 1989, p xiv)
"I would also point out that this integrity in the practice of counseling
begins with the respect Allan shows for the integrity of the images themselves.
If we reduce the images back to our assessment of the child's personality (his
violent hostility or her mute fright) or to traumata suffered by the child from the
environment, we are not recognizing the full authority of the images in shaping

the child's destiny.”
(Hillman, 1989, p xix)

Traditionally, the mental and psychic health of students has been
dealt with on a conscious, observeable-behavior level. It is difficult to enter the
school setting and not "reduce the images”, as assessments and labels are efficient
and fit nicely into school files. The resource person, the social worker, and the
counsellor perform very necessary functions, talking with the children and their
families, and working on practical solutions to academic, social, or behavioral
difficulties. As a complement, the art therapist has the expressed intent of working
with non-verbal, pre-conscious, or unconscious material 1o understand and help the
children.

Historically, in the writings on art therapy, there is an alliance
between art education and art therapy. Edith Kramer wrote a section called "Art

Therapy and Education”, in which she says:
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"The art therapist who works with children's groups will, as a rule, base
his program on methods developed by those educators who have profoundly
influenced the art education of ouwr ime, even though ne may modify them
considerably according 1o the children’s specific needs.

The children, in wmmn, will usually have had some cxperience with art at
nursery and elementary school, where the teaching 1s also based on methods
developed by proneers of modem art educanon such as Franz Cizek, Viktor
Lowenfeld, Florence Cane, and others, although their ideas may ofien have been
squeczed into the ngd molds of the pubiic school syllabus, watered down, and
misunderstood.

Important above all was the discovery that chldren's ant developsina
tymcal and predictable sequence.... This discovery freed chuldren from having to
attempt the impossible. to render the world according 10 the concepts of thewr
adult teachers, and thus made possible the blossoming of children’s ant.”

(Kramer, 1971, p &

Individual therapists work differently, so it will probably be of value 10
discuss the author's approach to art therapy in the school setting. An initial sessior,
of art therapy begins with drawing, using a small selection of drawing materials,
and with the goals of assessing the entering state of the child, as well as beginning a
relationship with the child. Information accessible in school files is often sparse in
terms of psychological difficulties and family details, so the 1nitial session is very
important as a time to determine the status of the child, and if possible. the state of
the family according to the child.

Images made by the child will be kept in a folder, which is shown to the
child in the first session, with the goal of establishing the safekeeping of the
artwork.

Building a rapport with the child is of tantamount importance in the early
sessions. Within the first 6 or 8 sessions, topics of imagemaking and discussion
usually change often and rapidly, as the relationship is beginning to form, and the
child is testing out the allowed topics and behaviors. There are not rules of
behavior as there would be in a classroom; within the therapy sessions behavior iy
controlled only for safety and for optimum therapeutic benefit. At imes this 15

difficult for the child to accept, as he struggles to place the therapist into a famihar
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role, and 'teacher’ will not fit.

As a therapist, the author chooses object relatons to understand the
mechanics of the psychodynamic process. An understanding of the child's family
history is very helpful, to know when he had access to mother and father, and
during which stage of development significant events took place.

" We owe the fundamental recognition of the significance of early
childhood for all of later life 1o Sigmund Freud - a discovery that is probably

valid for every society in every period of history. To say that childhood shapes

an individual's later Iife 1s, to be sure, an abstract statement, and only as such

can it claim u~iversal validity. The form such shaping takes is culturally

determined and subject to the vicissitudes of society; it must be explored anew

by every generauon and be understood within the particular context of each
individual life." (Miller, 1986,p 5)

Piecing together the child's story, and then responding to the actions/images
of the child in therapy requires an intimate understanding of both artwork and
psychology. Later in this chapter, some psychological concepts and the use of art
materials are further explored. Each session is planned beforehand by the therapist,
in that the materials that will be offered are determined, and some goals for the
session are set. However, during the session much of the planning is changed,
reconsidered, or set aside, as the child will often bring forth pressing issues, or may
open a previously closed topic, and such opportunities must be utilized.

Responding to such events makes the child feel he is being heard, and also
increases the rapport between therapist and child, as they begin to work in response
to each other.

Termination of the therapy is a very significant time as well. Ideally, the
child leaves therapy with a sense of accomplishment and trust in himself. In reality,
sometimes the best we can do is to prepare the child for another therapeutic

experience in the future, by making his experience of therapy as enriching as
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possible, and by ending with clear messages. Some children will interpret the end
of therapy as a punishment for some action of their's, so they must be clearly
informed of the reasons for an end to therapy. This is sometimes significant in a

school setting, because the school year can end, bringing about an externally

imposed ending to the therapy.
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The "holding environment":
A concept, or really a series of concepts discussed by D. W.
Winnicott is often used in art therapy to understand the role of the image. He
introduces the idea of the transitional phenomenon, the transitional object, and the
transitional space, which are quite useful in understanding an art therapy interaction
or the resulting imagery.
Winnicott introduces these concepts by discussing infants' tendencies to
have a favorite doll, or other object, to which the infant becomes very attached for a
period of time.
"When symbolism is employed the infant is already clearly
distinguishing between fantasy and fact, between inner objects and external
objects, between primary creativity and perception. But the term 'transitional
object’, according to my suggestion, gives room for the process of becoming
able 1 accept difference and similarity. I think there is ase for a term for the
root of symbolism in time, a term that describes the infant's journey from the
purely subjective to objectivity; and it scems to me that the transitional object
(piece of blanket, etc.) 1s what we see of this journey of progress towards

experiencing.”
(Winnicott, 1988, p 7)

Transitional phenomena revolve around “a paradox ... which needs to be
accepted, tolerated, and not resolved."(Winnicott, 1988, p 62) Part of the paradox
lies in the object's origin in the eyes of the child: it is neither created by the child,
nor supplied by the outside world.

This concept of transitional object is rather elemental to art making in
general. as the first creative act is the magical creation of a transitional object,

according to Winnicott.
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"The art process itself can be viewed as ransinonal, whereby another
"holding" environment is created within which object relauons can develop
(Lachman-Chapin, 1987). Artistic work resembles the transinonal object,
lessening the tension that is often generated in traditional psychotherapy......The
art process can diffuse such confrontations by deflecting the tension as a kind of
buffering or soothing agent. which in turn enhances self-esteem and a cohesive
sense of sclf (Kohut, 1971)."

(Henley, AJAT, 1991, p 69)

This sense of the environment holding the client can be very tangible, which
may allow the client to explore otherwise taboo areas. The implied parameters of a
place where the client is "held", can mean that the explorer will be stopped or
brought back by someone or something else. This means that the client is not
required to provide controls, or parameters for the therapy; only for himself 1s he
responsible. This is a very significant aspect of art therapy, as imagery often
provides a surprising, and sometimes frightening, window into painful or intense
material from the unconscious.

This holding environment cannot be maintained without a private space.
The client needs to explore without fear of unnecessary interruption. It is essential
that a client know that the confidentiality of the sessions 1s sacred; one cannot create

meaningful imagery if concerned about the potential audience of that work.
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The use of art media:

Art matenals are obviously of pivotal importance in the theory and practice
of art therapy. Many art therapy training programs require prerequisite work as an
artist, and for good reason. The making of artwork involves an intimate
relationship with the raw materials. This is true whether the artist is a professional,
amateur, or therapeutic artist. Artwork is always to some extent a function of the art
media employed.

"Two important considerations in the selection of media are the

dimensions of facilitation and control....An overabundance of media can be

overwhelming.” (Wadeson, 1980, p 18)

The tools of the art therapist are potentially any art material. There is
skill in knowing how to present the materials to the clients, and which materials will
be appropriate. Obviously, the theoretical base of the therapist also affects this.
Some therapists like to work in an environment where the art materials are all
always available, and all choices are made by the client, Others believe that the
materials should be selectively offered to the client at chosen times in the therapy, to
support the interventions of the therapist.

The author belongs more to the latter school of thought than the
former. In the following quote from Wadeson, the relative properties of different
media are introduced:

"Different media are more easy to control than others. Pencils lend

themselves to tight conrol. Water colors and clay are more difficult to control

because there are technical problems in manipulating them. 1In this regard, as

well, the art therapist must be sensitive to the client or patient's needs. The

opportunity to smear might be enlivening for a severely inhibited individual or it

might be extremely frightening, for example. Sometimes changing the medium

can be facilitaung for an individual who is in a rut. The point is that it is

necessary for the art therapist to be familiar with what may be evoked by the

different media, what advantages each offers and what limitations each has, so
that media may be sclected appropriately.”  (Wadeson, 1980, p 18)



In the school setting described in the case illustrations, the therapist imtially
offered clients oil pastels. crayons, markers of two styles, and pencils as well as a
varied assortment of white, coloured, and textured papers. This offered the client
materials that did not approach the extremes of controllability or looseness, while
offering some flexibility. These materials seem to give the client an opportunity o
tend toward the more controllable or the more loose media, while maintaining a
sense of structure. After the first session, these materials were always available,
but others were added as the client seemed ready for them. These included hlock
tempera paints, plasticine. glue, scissors, a stapler, string, paper plates, and
assorted scrap cardboard and boxes. The space in the room did not allow for jarge
sculptural work, and there was no sink, so clay and other paints were not offered to
the clients.

The following was written by Helen Landgarten with reference to a chimcal
vignette, under the heading "Media as an Instrument for Developmental Gains”.
She has described the process one may use to determine the appropriate media for a
client. The clientis a S year old boy, with entering difficulties in impulse control
and enuresis, who is described as "retarded with emotional overlay™:

"In this case, the use of the media played an important part in the

treatment. At first, David was supplied with materrals which helped to give im

a more contained experience. For example, colored pencils were used at the

beginning and then he was transferred to felt pens as he Jeamed 1o stay focused

With impulse management, oil pastel and plasticene werc made available. When

David was able to ventilate his anger without regression, watercolors were

introduced. The intermediate stages sometimes contamned mixed media 10 aid the

transition. The size of the paper was consciously selected, going from a confined

area and graduaung to larger space. This was due to an effort 10 expand Dawvid’s

limits within tolerable parameters. Trays and boxes were utilized to set

boundaries for the child. Directives were given which encouraged an appropnatce

means for the expression of his emotions.

The selecuons of the media, space and topic were consisient 1n

organizing a "protected environment” for the child.”
(Landgarten, 1981, p 12)
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This "protected environment"” is similar to the holding environment
discussed previously. There would be times in therapy when, rather than choosing
materials that help the client to avoid regression, one may encourage regression
through offering less controllable materials such as clay. This would be chosen as
an intervention for a client only if supporting the defense of regression was seen as
beneficial at that time. Irresponsible encouragement of regression could have a
negative effect on the therapy, especially because this may loosen the parameters of
the holding environment. This can mean that the client does not feel held, so cannot
explore freely. It can also Jead to a loosening of the client's positive defensive
behavior. If a client is using coping mechanisms, or defenses, beneficially, and is
then subjected to an experience of unexpected anxiety due to relaxed control, he
may feel frightened or vulnerable, and may react to this in a number of ways.

The media choices made in a therapy session must be part of the therapy,
with clear goals, such as the support of beneficial defenses, or the removal of
unhealthy defenses or behaviors, and must then be determined appropriately.

In summation, the role of the art therapist in a school is largely determined
by her training, her specific setting, and her clients. The art materials themselves
are a significant factor in her interventions with clients, with the aim of achieving

therapeutic goals.



CHAPTER 4) Case 1 - Lance
Case Presentation:

This section will provide background information on " Lance" . The
particular clients chosen for this paper, Lance and Jordan, were clients in art
therapy with the author as art therapy intern. Both cases were chosen for this paper
because the reasons for referral of these clients related to issues of identity and
impulse control, and because both boys were approaching adolescence without
having had a consistent father figure for their first separation / individuation
process. The sources for the following information are the school files. discussion

with teachers and the principal, and the clients themselves.
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Lance:
an introduction:
"LANCE: A treasure. It's got a curse on it. I'll put a big lock.
PAM: What is the curse? What happens?
LANCE: You can't touch it.
PAM: What if you do?

LANCE: You die. Or have 5 years bad luck. "
(from the case notes, session 3)

Lance seemed to be searching for this cursed treasure in his life. The
images in this case included many cartoons and games in which the goal was either
to rescue someone, OT tO capture someone.

Lance was 9 years old when he participated in art therapy. He was a
Canadian boy with English as his mother tongue. His religious background was
not known. Lance wore heavy glasses, was slim, and quite fair, with blonde hair
and blue eyes. He was of average height, compared to his classroom peers.
Reasons for referral:

Lance was referred to art therapy by the teachers and principal because it
was felt that he needed further opportunities to communicate. His behavior, which
was sometimes inappropriate and/or aggressive, was not always clearly
understood. Also, his social skills with peers were seen as delayed, and it was felt

that more opportunities to develop his communication skills could help to alleviate

this.
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Family / social history:

Lance lived with his mother. His father had never lived in Lance's home.
Lance visited often with the father, his wife, and a half-brother who was 1 1/2
years younger than Lance. The family seemed to have experienced stress over the
last few years, which was indicated by the fact that Lance's mother prepared Lance
to move to his father's home the previous year, and then changed her mind and kept
him with her.

Medical history:

Lance's health was referred 1o as basically good. He had a series of three
or four eye operations, before the age of §. Lance's eyes appeared a little unusual,
being very slightly off axis, or a little cross-eyed, and there was at least one visible,
but subtle, scar on the surface of his eye. As documented in his file, this problem
with his vision was not expected to interfere with his academic development. At
the age of 6, his gross motor skills were documented as average, and his fine
motor skills were poor, as reported in a routine psychological assessment for
placement into special classes.

There is no formal documentation of Lance seeing a psychiatrist or
psychologist in the file, but Lance said, in the fourth therapy session, that he
sometimes lost his self-control, and then his mother took him to a psychiamst, who
gave him little pills that helped. He talked about this in response to being asked if
there was anything he worried about. He would not elaborate, and changed the
subject. However, his image that session was of a containment unit used by the
ghostbusters to hold the ghosts, implying that this issue of self-control was a

concern to him.
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School history:

Lance attended a special education class which included students from
grades 2, 3, and 4. The testing that determined his placement in this class found
him 10 be slow in concept acquisition, and to have a 1 1/2 year delay in his
receptive language skills. His IQ score was assessed at 90. He was in a special
class for his first 2 years of school, then was in a regular grade 2. This was during
the school year before his art therapy experience. However, his teacher reported
that when Lance's mother won a vacation and was away for a couple of weeks,
Lance seemed to have deteriorated noticeably, and was unable to recover his
previous state of progress. For this reason, he returned to special education classes
the following September.

Concerns and issues for therapy:

The goals of art therapy with Lance were to increase his opportunities and
abilities to communicate, to explore his familial relationships, and to work, through
the symbolism, on understanding what might be leading to his occasional
aggressive outbursts. He was a difficult child to understand and the school staff

was feeling some sense of frustration with him.
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Course of art therapy:

In this section, a brief description of the process of art therapy for Lance
will be presented. Selected sessions and images will be described or reproduced.
These particular examples were chosen because they appear to relate to issues of
separation/individuation. and may lead to some understanding of the effect of the
absentee father in this particular case.

In the first session, Lance created two images. He talked easily, gently
tested the parameters of the therapy session, and expressed a wish to return. The
two images included the four ghostbusters trapping a frightened 'slimer’, and a
whale in a polluted sea. (see figures 1 & 2, p 44) When Lance first came to art
therapy, he was quite talkative and comfortable with the therapist. He walked into
the room with a bouncy gait, full of energy, asking about the "nurse's room”, and
would he have his temperature taken? Lance's speech and movements appearea
normal in character, and were also invested with much energy. Sometimes he
spoke loudly and excitedly in sessions, often quite ready to smile or laugh or vell

The conversations around the images in the first session rambled from literal
comments about the cartoon Ghostbusters, to rather enigmatic streams of free
association:

"The whale's very hungry, he's starving. He's a small whale but he's strong.

He's got big sharp teeth. The little fish has no feelings - he'll be dead when the
whale eats him and then he won't feel anything."

(from the case notes, session 1)
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FIGURE # 1 (from session 1 i ghostbusters, 4 doctors and slimer)
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FIGURE 2 (from session 1 ii whale in polluted sea)




FIGURE 3 (from session 3 i hungry whale and treasure)
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Lance seemed to find it difficult to accept that he could really draw
what he liked, and make noise, and use art supplies freely. He asked for different
markers in the first session, and generally tested the expressed freedom to work as
he liked.

In session3, Lance reproduced the whale of the first session. This
time, there was a 'cursed treasure’, a tornado, a stick in the ground that came from
a tree in an earthquake, and a 'stuck stone’ in the image as well (figure 3, p45).
The big earthquake in San Francisco had occurred just before this session. Lance's
whale was injured. He had spots or freckles, and then two "bo-bos" and a bone
sticking out from when a shark oit him. The whale is not in danger from the
treasure's curse, nor from the tornado, as he is too big to be sucked up. He's
"surprised - he's on a diet and he sees a big fish ahead." After this image, Lance
drew two more images, one of his toy animals, and tv, and one of a Nintendo
game.

During session 5, Lance made a single image, of the Nintendo game
Super Mario Brothers (see figure 4, p 45). This was the third image of this game
so far in the therapy sessions, and it reappeared many more times. This particular
version seemed significant in that Lance drew himself as one of the characters, and
talked about his mom playing the game poorly. It seemed that her lack of skill in
the game may be dangerous for him, allowing him to be ‘killed'. Lance referred to

his character as 'mad’ and put a lava pit in front of himself,
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Session 7 seemed significant to this paper in that Lance again drew
an image of Super Mario Brothers, but with more fantasy of his own, and he re-
introduced ghostbusters to the imagery (figure 5, p47). He said he had seen the
second movie, and he was intrigued by the river of slime. The image of the river of
slime seemed particularly phallic, and might possibly be related to some Oedipal
conflict. as we see two male figures separated by the river, with some metal bars
holding the left figure from falling in.

"The river of sltme 15 building under the street, in the tunnel where the old
subway train was. lIt's sort of pink and black. It's from all the anger and
hateness of the years.... This is a [manhole cover). It's like a lid to keep the
slime in."
(from the case notes, session 7)
Later in session 7, Lance said he felt that someone was always watching him, but
he didn't want to talk about 1t.

In session 12, Lance drew his home from the outside, with a grey
window and a cloud which was stapled so that it could open and close. He talked
about his mom being good at Nintendo, and he mentioned his eye operations for the
first time, saying that he didn't remember them. He said a lot of things for the first
time, talking about his step-brother, and his father, and saying he didn't speak
French. (He later said he did.) The second image of the session brought back the
whale, as a vampire whale (figure 6, p47), who was very hungry. The dots and

lines were all 'camouflage fish' and eels. Lance ended this session by adding to a

previous Nintendo drawing.
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FIGURE 7 (from session 19 it page 2 of book on space dream)
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Termination phase of art therapy sessions:

Lance entered his last session (session 19) saying he'd lost his memory the
night before "but it came back”. He made 3 images: using his folder to draw on,
making a book, and stapling a paper to make "birds". Much of the imagery seemed
to come from his story of flying through space to regain his memory. He didn't
speak of this as a dream, but as a real experience. The book 1s called "Dragged
through space” and describes his experience, showing the planets and the final stop
of ducksville, which had something to do with a cartoon about ducks (p49). There
was a bizarre quality to this entire session, which was not unexpected in a child
with difficulty around separation. Lance was expressing his fear of loss, his
insecurity and ambivalence about ending by "forgetting” our relationship. He ended
by handing the therapist a note, which said:

"we had a very mies uime and 1 will miss you alot goodby
by (Lance) P.S. 1love you"

This was not to be read until he was gone from the room. Later in the day he
poked his head in the room to see if she had read it and to say goodbye again.
Lance's difficulty with saying goodbye was clear in this last session. The relatively
short term of the therapy was also a factor in this process, as a longer relationship
may have allowed the transferences to evolve further, and thus allowed Lance to
work on the separation from mother more thoroughly through the separation from

the therapist.



51

A Theoretical Discussion of This Case:

In previous sections, theory and some clinical material have been presented
In this section of the paper the case will be presented more thoroughly. through
discussion of the imagery, comments, and Lance's behavior. in the following
order: issues that relate to the phases of development, from the practising subphase
of separation, through the rapprochement, and object constancy phases. to Qedipal
and latency issues. Evidence of concerns from a certain time in life could indicate
that there may be unresolved material, for that may be repeated until 1t 18 resolved
This is often referred to as "repetition-compulsion” in psychoanalytic terms.(Frey
-Rohn, 1974, p 30) In this chapter, Lance's case is discussed: in the next chapter,

the topic is Jordan's material.
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Issues relating to development in the practising subphase:

The practising subphase can be characterized by magical power,
narcissism, blurred boundaries between reality and fantasy, and the seeking of the
self, or of consciousness. The power and narcissism are related to a previously
discussed elation in the child's discovery that he is an individual, able to move
independently of the mother. The blurred boundaries relate to the idea of creating a
ransitional object. which is neither real nor fantasy. The child cannot yet sustain a
positive attitude in the absence of the mother for any length of time, leaving a sense
of ambiguity over seeking the self and seeking the mother.

In Lance's case, his inability to maintain positive school behavior while his
mother was away showed a return to the dynamics of the practising phase , and an
inward focussing. His behavior at imes showed ambivalence, which also related
to this period of development. He occasionally projected onto the therapist the
characteristics of his mother, saying, "hey my mom say's that 100" and "just like my
mom". This could relate to the practising phase, in that he was attempting to find a
mother substitute, rather than feeling alone, unsure of himself.

There were several images that can be related to practising phase topics.
Figure 4, p 45 was created in session 5. This image showed reality as a video
game called Super Mario Brothers. In this image. Lance depicted the game with
himself as a character, seeking to rescue Princess Toadstool. This type of hero
game implied narcissism, and the character in the game had magical powers to
throw fire balls, and knock others into lava pits and so on. This suggested both the
omnipotence of the practising child and the blurring of reality / fantasy boundaries
necessary for the creation of a ransitional objec.. At the same time. the game is a
common product of popular culture, and was familiar ground for Lance. The
figure 10 be rescued was a female, a princess, and this suggested the mother.

Lance could have been seeking both re-enmeshment, and the individual image of



the hero. He described himself in the game as "mad"., and the princess was
"thinking of Mario and Luigi saving her". Perhaps his anger showed he didn't
really want the princess. Perhaps, indeed, he wanted to be separate from his
mother and was angry at her complicity in keeping him dependent.  The tmage was
drawn in red pencil crayon, which was his preferred media for several sessions
The red was quite bright, perhaps helping to relieve the controllability of the penail
line, perhaps expressing his anger. It was also rather odd. giving the image an
added unreal quality. This image seemed a good example of the type of logic and
of narcissistic defense associated with the practising phase, and would indicate that
Lance stll had issues of concern from this period in his life. These images of the
video games were also a good place for the therapeutic relationship to begin
intensifying, as they provided familiar, neutral ground.

Lance made many references to hunger, even at one point making paper
food. The practising phase child is having to deal with the new disonance of
mother's timetable and his hunger. Lance drew hungry whales (figure 2, p 4 &
figure 3. p 45). This could be a hunger for attention and love as well as for food.
He seemed to spend more time with video machines than with people. This seemed
a problem, as his reality base was weak, and he appeared 10 lose himself 1n the
games. Perhaps Lance was searching in the artificial world of video for the

attention and "food" that he may not have received from his mother.
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The images from the last therapy session also related to this phase. Figures
7, and 8, p 49, were made in this 19th session. The topic was a trip through space,
landing in his bedroom at the end. The very bizarre quality of the imagery and
dialogue implied a poor reality base, beyond the usual imaginative "play"”, and a
confusion over what was real. This may be partly explained by the stress of
termination and all the inherent asociations that brought to Lance. In addition, it
may show the fragility of his sense of reality, which appeared to be rather immature

or regressive in nature.
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Issues relating to development in the rapprochement phase:

There 1s a reason for the imagery of a client relating to several different
phases of development. If the main area of Lance's difficulties were in the
rapprochement phase, as seemed possible, he may have defended against this by
regressing to the safer practising stage, or by several other defense mechanisms,
such as denial. repression, or splitting. Also, if a child has some unresolved
material in a developmental stage, this would not preclude advancement to another
stage unless it were extremely severe. Generally speaking. one seems to carm
along bits of unresolved material from one stage into the next.

In the rapprochement phase, there is a concern about the separation from the
mother. There 1s often an attempt to communicate with the mother 1n a more
sophisticated manner, to renew the relationship now that they are separate. An
insecure mother may be pushing for re-engulfment, so there may be a sense ot
pressure or of needing to defend oneself against the mother. This may include a
fear of annihilaton. To maintain the ransitonal object. some tolerance of
ambiguity or paradox must be maintained, and not resolve¢ (Winnicott, 1988, p
62). Lance was careful in his early relationship with the therapist, keeping a ught
rein on feelings and images in the first session, as he used only very tight materials
and drew familiar images. This was typical of his relationship building in general,
but could also show a fear of annihilation by a new female figure.

In the imagery, there were examples of rapprochk:ment concerns. The man
issue seemed to be a denial of feelings. Lance seemed to be trying to deny the
sadness or depression he felt around his separation from mother, while expressing
hunger.

Whales hadn't eaten for days or weeks. worms had no feelings when they
are dead. and fish would soon be dead and fez! nothing: there was a previlence of

'dead’ feelings. and of creatures that had been denied food. Figure 2. p 44w
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made in session 1. This image showed a hungry whale, looking at a worm on a
hook while in a polluted sea. Such images seemed to show a fear of accepting the
food which is present; perhaps the 'hook' is the re-engulfing mother? In Figure 3,
p 45, there is a wounded whale who gets only a tiny little fish. Figure 6B, p 47,
session 12 ii, was on a similar topic: "a vampire whale who could do big tears, and
who hasn't eaten for a week to see what it felt like.” In this instance, the image
was made with paint, and was not as tight as many of the pencil images. The
whale had sharp teeth, which could be indicative of some anger, possibly over
mixed messages around nurturing. He was less visible in the composition than the
fish that he was choosing not to eat. This whale may be denying some other need
by deliberately experiencing hunger. This could be similar to seeking physical pain
as a way of defending against psychological pain. In another image, Lance talked
about a turkey who wanted to get run over to see how it felt. Overall, he seems to
expend a lot of psychological energy seeking pain, or trying to deny his nurturing
needs.

In the final session, Lance said that he had lost his memory, but got it back
(figures 7 and &, p 49). He then proceeded to tell a strange story of space travel to
retrieve it. Lance could have been expressing his denial of emotions and memories
in anticipation of the pain of another separation, which is the approach of a

rapprochement phase child.



Issues relating to development in the time of the
achievement of object constancy:

Once the child has accomplished the work of the rapprochement phase, he
must develop inner objects to take the place of the parents who are becoming
progressively distant. For a child to be away from the parents for an extended time
and maintain a positive attitude, he needs to have stable inner objects regardless of
the environment. A fatherless child must resolve ambiguity in a single inner object
in some way, as the parent can in actuality be both good and evil, and so must the
inner object be able to be both. If the inner objects are not sufficient to buffer the
environment, and soften the disillusionment of the younger omnipotent child, the
world may be seen as persecutory.

The first two images made by Lance in art therapy sessions illustrate his
perceived negative environment (figures 1& 2, page 44). The frightened, trembling
ghost was trapped, encircled by the proton rays of the 4 doctors. This may have
referred to the dangers of being trapped in day to day life, as well as being a
reference to his eye operations of youth: the ghost was round and eye-like. This is
an expression of a mixed message, as doctors are supposed to heal or help people,
not trap them. This may show a lack of trust in his caretakers, especially his father,
as all four doctors are male. There is an Oedipal element to this, as one could
possibly win against a single father figure, but not against four who are so well-
armed. In figure 2, the whale lived in the sea which was covered in pollution, on
both surface and floor. His environment was all messed up by humans. In figure
4, p 45, Lance put himself as a character in a game, in a dangerous and persecutory
world. There were also Oedipal elements in the traitor brother, which will be

mentoned later.
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As mentioned earlier, Rycroft states that the pre-cursors of the super-ego lie
in the internal objects, solidified in the pre-Oedipal child's world. (Rycroft, 1973,
p 161) This harsh environment of Lance's may have become a very cruel super-

ego if there was not some return of a sense of power for the child.
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Issues relating to resolution of the Qedipal conflict:

The Oedipal conflict serves to introduce the child to the idea of his mother
and father as a couple. impenetrable by a voung boy seeking a sexual alliance. The
images around this material tend to be phallic and about compeution, and often
show triadic or triangular relationships. It is now necessary for the child to review
and reconsider his position in the family. The super-ego is solidified as the child
becomes a fairly autonomous individual.

In figure 4, p 45. made in session 5. Lance depicted a video game where
the usual brother figure of the commercial game had become a traitor. This wis
descriptive of the feelings of the Oedipal child. Father moved from a safe comrade
to a competitor for mother's attentions. Lance even mentioned that his mother
plays this game, and was terrible at it. How can he fight to gain the princess with 4
female who can't play the game? How can he resolve his love for his mother with
his need to be mature and manly if he has no role model? These questions come
from images where characters struggled impotently to do battle with a nebulous
father figure.

Figure 3, p 47, was made in session 7. Lance depicted a scene from
Ghostbusters II, which he described as two ghosts, "electric from the electnc char”
and with "eyes of fire", who were on either side of a river of slime, which
contained all the "anger and hateness of the world". The central figure, the nver,
was very phallic. This phallus of "hateness" separated two angry male figures.
This seemed like a statement of triadic competition, or of the relatonship between
father and son during the intensity of the oedipal conflict. The softening of this
intensity through an identificaton with the father has not yet occurred. and Blos has
referred to this identification as a sort of cap on the process of individuation
(Blos. 1985) There was a sense of trying to cap this phallus (perhaps 1n an atiempt

to reduce anxiety, or to resolve the conflict alone) 1n the image of the manhole ¢ over
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which was on top of the river of slime. If the boy was attempting to push down or
contain the phallus and could not, he must have been experiencing much distress.
If Lance was currently nine years old and was still struggling to resolve some
oedipal competitiveness, how would he deal with the upcoming renewal of
individuation crises in adolescence? The river, which contains all the "anger and
hateness of the world", is also a phallus. This could mean that L.ance sees his
maleness as the root of his problems- or the root of all problems. There is
definitely a problem here with self-image and gender identity. If Lance had not
experienced the protectiveness of the father in the initial individuation, would he be
able to seek a source outside of the mother for 'emotional sustenance’ and ‘'refuge’
during the adolescent process, as alluded to in the earlier quote by Blos? Would he

be able to identify with his own maleness?
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The time of latency, and coping mechanisms:

To consider the time of latency, one must really look at coping mechanisms
Children maintain their position gained through the resolution or setting aside of the
Oedipal conflict. and concentrate on developing skills to cope with ife: 1deally,
defense mechanisms are refined to be beneficial tools at this tume.

"DEFENCE 'a general designation for all the techmgues which the ego

makes use of in conflicts which may lead 10 neurosis' - Freud (1922). The

function of defence is to protect the EGO, and defences may be insugated by

(a)ANXIETY due to increases in instinctual TENSION...(b) anxicty duc to a bad

CONSCIENCE (SUPER-EGO threats); or (c) realistic dangers....... Anna Freud

(1937) lis*s _.ue defences: REGRESSION, repression, REACTION-

FORMATION, ISOLATION, UNDOING, PROJECTION, INTROJECTION,

TURNING AGAINST THE SELF, and REVERSAL- plus a tenth,

SUBLIMATION,...SPLITTING and DENIAL arc also usually hsied as
defences." (Rycroft, 1973, p 28)

Lance exhibited many of these defences as both beneficial and possibly
unhealthy coping techniques. Regression, which has been mentioned throughout
this discussion of earlier material present at an unusually mature age, was a defense
evident in the imagery and behavior of this boy. Lance's relationship with the
therapist and the imagery seemed to center around his need to revert to a ime when
he had less impulse control. He sang, yelled, and bounced around the room in
increasing amounts as the therapy progressed and trust built. His behavior was
that of a 3 or 4 year old child at times, and then he would move back into more age
-appropriate gestures towards the end of each session, especially through the
discussion of imagery.

As Harriet Wadeson says, one would expect "psychic mechanisms” such as
"denial, encapsulation, or repression” to interfere with " self-awareness and
expression in art production.” (Wadeson, 1980, pp 177-8)

Repression was evident in the sense of pressure from within, for example
in the "river of slime" previously discussed. This sense of inner pressure was

visible in the above mentioned need to regress, but only in a safe place for 1cur of



62

his own nability 1o cope. In the final session. his sudden loss of memory may
have been evidence of repression as well.

The amount of ime Lance spent on video machines, apparently enjoying
them, may have been an example of reaction-formation. as he really seemed to
crave relationships with real people and especially with his mother. Rather than
face his need, which seemed to be thwarted. he secmed to accept that it would be
better if he wanted the thing he was able to have, the cartoons and video games,
and therefore this was all he expressed a wish for.

The next defence that was apparent in Lance's material in a significant way
is sublimation. Sublimation is often associated with moves toward health. The
very act of transforming the unattainable into the attainable. while still retaining the
intensity of the emotional investment in the origiral process is a therapeutic gesture.
There was a potential for sublimation in the same material 2 the reaction-forrnation
for Lance. If there were more balance in his life. with more time spent with real
people. this use of the technological characters could become a healthy way for him
to sort out and express his more intense emotions.

Lance was a child who exhibited unresolved material from the childhood
stages of pracusing. rapprochement, and the Oedipal conflict. He also showed in
his imagery that ke saw the environment as a negative or persecutory place, which
he responded to in a defensive pattern of escape and attack. He appeared to have a
somewhat harsh superego. As Lance approached pre-adolescence, he had not yet
achieved the work of latency, which was to come to terms with the separation of
infancy. He would be expected to have a difficult ime with adolescence, as further
separation is required. While much of Lance's defensive behavior supported his
regressive tendencies and possibly interfered with his psychological progress, he
was using some defenses in a positive and beneficial manner. It seemed that much

of this difficulty could be associated with his lack of a father figure in his early life.



This is not meant to be interpreted as a causal relationship, but more as an
additional obstacle for a child already finding the natural path of individuanon

littered with hurdles.

(43}
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CHAPTER: §) Case 2 - Jordan
Case Presentation:

This section will provide background information on "Jordan". The
sources for the following information are the school files, discussion with teachers
and the principal, and the client himself. This first section provides a brief
overview of the case, followed in the last part of the chapter by a more detailed

theoretical discussion.
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Jordan:

an introduction:

"JORDAN: This is a snake. He swallowed his egg so that the
rat can't get it. There are 2 more eggs. He's hissing
and the rat's scared and running away. Call it "rat
gets scared by snake".

PAM: how does the egg get out?

JORDAN: when the baby's born.
(from the case notes. session &)

Jordan is a boy who seemed to be caught between an engulfing mother
whom he felt would allow him to pick his next father, and three different fathers.
none of whom seemed to want to have a positive, supporting relatonship with him
He appeared to feel like the rat in the previous quote, running away from a snake
His images presented concerns around identity, aggression, especially oral
aggression, and a persecutory environment.

Jordan was seen first in a group of 17 children for seven classroom
therapeutic art sessions, followed by 10 individual sessions, which are more
relevant to this paper. During these sessions, Jordan expressed much anxiety,
oral aggression and confusion, both verbally and in the imagery.

Jordan was 12 years old when he participated in art therapy. He 1sa
Canadian boy who speaks English. His religious background is not known. He
was overweight, with dark hair and eyes,and was of average height for his age
He had a few odd mannerisms, such as pulling at his shirt just below his chin, and
occasionally mouthing his collar edge or pens. He spoke with a very breathy voice

most of the time, and had a tendency to whine.



Reasons for referral:

Jordan was referred to art therapy by his school principal, due to concerns
around his self-image, which appeared quite negative, his poor classroom
behavior, and his delay in developing social skills. The decision to see Jordan in
individual sessions was also influenced by the art therapist's experiences of Jordan
1n the classroom during seven in-class therapeutic art sessions. During these
sessions, Jordan showed a tendency to set himself up as a scapegoat, and to
amplifv classroom tensions through his inappropriate interactions with peers and
staff. The concerns around Jordan's school and social behavior did not include
concerns around aggression with peers; he was not a fighter. He had run away
from home on a couple of occasions, which was seen as a further indicator of a
need for therapy.

Family / social history:

The following information came from Jordan's school chart, and from
conversations between the principal and his mother.

When Jordan was born, his mother and father were living together. When
he was 20 months of age. his parents separated and divorced. One month later,
the mother's boyfniend moved in with Jordan and his inother. (In this paper, he
will be referred to as the stepfather.) There was another boy born, when Jordan
was approximately 10 years old. Other than a temporary separation in the summer
of 1989, the stepfather remained in the family for aimost 11 years, until Jordan was
12.

While Jordan was 1n art therapy he reported that his mother and stepfather
had decided to spht up. The stepfather left the home. and Jordan reported that he
was to help choose his next father. Within a month. the mother had a new
bovfriend, whom she was reportedly considering marrving (according to Jordan).

She had also given Jordan a deadline for improved behavior if he was to remain in



the family home. This was the family situation at the ime of the termination of art
therapy.
Medical history:

At 13 months. Jordan had meningitis, during which he temporarily lost his
sight, and permanently lost 80% hearing in his left ear. Jordan's file said "peut mal
seizures", with no details other than that there had been none for a 2 year peiod. age
910 11 years. Otherwise his health was generally good.

School history:

Jordan attended a Montessori nursery school when he was approximaiels -1,
and later went to a small group babysitting service. During his fifth vear, he
attended a children's hospital day treatment program. Jordan was referred 1o the
program for "impulsivity ... hypersensitive to environmental stimuli...short
attention span...biting and mouthing”. He was assessed as having average
intelligence, but with "certain learning disabilities that will require remedial
instruction.” He had difficulty naming colours. This was slightly evident in ant
therapy sessions, especially with blues and purples. In a report from his
kindergarten vear, he was referred to as "known as a compulsive eater”

The most recent information on Jordan 1n his file is from when he was
about § years old. He was assessed on a Wechsler scale at a full scale 1Q of 79,
which is a low normal score. He was seen as having a higher potennal. as scores
were scattered. He made reversals, but was able to correct them. At this ume, play
therapy was recommended as Jordan appeared frustrated, but this was not done

At the time of the art therapy sessions, Jordan had been in a special
education classroom for several vears ( at least since grade 2, which was 4 veary)
He was somewhat below his grade level academically. Jordan would probablv go
on to high school 2 years after his art therapy sessions, when he would be 13 and

entering grade 7.
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Concerns and issues for therapy:

The main goal of art therapy was to increase Jordan's communication and
coping skills. This included the very long-term goal of encouraging Jordan to
become aware of his difficulties with individuation and autonomy, and to provide
an alternative mode of communication, to reduce his frustration and anxiety. In
additon, art therapy could provide an opportunity for a non-threatening
relationship, focusing on his positive qualities, which was apparently not a
common occurrence in Jordan's life.

The material that arose from the art therapy sessions with Jordan related to
some particularly difficult issues.

An area of difficulty for Jordan was his perception of 'father’, and hence of
manhood. He referred to himself as having two fathers; later, he made it three. He
seemed to feel a sense of responsibility for his mother's choice of a partner, and
showed the signs of an unresolved Oedipal conflict. In his imagery, he appeared
unable to cope with autonomy from his mother. He also appeared to have a harsh,
and punishing superego. This could relate to Jordan's difficulty with fathers, as
well as to his continued struggles to become autonomous. It also indicates his

negative self-image.
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Course of art therapy:

Jordan's first contact with the therapist was through a group experience, as
mentioned above, at which time he was exhibiting symptoms which Blos relates 1o
crises in the dissngagement from infantile objects, including acting out, learning
disorders, and lack of purpose (Blos, 1979, p146). Later, he attended ten
individual sessions. in which issues around individuation became mereasinghy
prominent.

Jordan's preferred art materials were either pencil or paints. and large paper
He tended to use unusual papers, such as textured, dark coloured papers In the
room, there was always a choice of papers, and of media such as markers. cravons.
oil pastels, pencil crayons, glue. scissors, tape, and block tempera paints.

In the first individual session, Jordan expressed a wish 1o show the
therapist how "good he could draw”, and asked about having his work n an ant
gallery. Jordan's interactions with the therapist were characterized by a grasping
quality, as if he were desperate for individual attention. Jordan created five images
in this session. The first was a landscape containing only a sun, two clouds. and
grass. The other images were: an army base, with radar and planes under a dome;
a rainbow on black paper with his name ; the therapist's name on blue paper. his
teacher's name along with a figure and two hearts on green paper ( the first two
images are reproduced on p 70). The emptiness of the inital landscape may be
indicative of an empty or depressive environment. The base, shield, radar, pianes
and dome are defensive. The dome over the army base brings this to mind,
much destructive material is inadequately defended against with this dome  This

image recurred in session two.
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FIGURE 9A(top) 9B(bottom)

(from session 1 i landscape & ii shielded military base)

FIGURE 10A(top) 10B(bottom)

{from session S viii & ix 2 images from heart bat story)



The session ended with the two papers on which he wrote the names.
Perhaps he felt the previous images did not call enough attention to his needs, and
felt compelled to write to the two people who spent time with him alone. Perhaps
he could not express any more intense material until he watched for the response
Perhaps he needed to feel in control of us. Jordan was an enigmatic child to work
with, seeming to come close and then run away.

Jordan was prolific, creating up to 13 images a session, and he avoided
looking at what he had done. This was typical of much of Jordan’s behavior, and
similar to his verbal tendencies: he would often talk but not listen nor reflect Some
oral aggression is evident in this tendency, as he maintained control of the
conversation, steering it away from personal material. Perhaps in talking he
achieved some relief from his tension, or some defense against potential
vulnerability.

In session five, Jordan worked on many images using heart cut-outs
When encouraged to build on this, he came up with an image of a bat made of
hearts. The following is the story from that session, which had three pictures that

went with it. (see p 70)

"once there were a bat that had no friends. So he went out 1o look for some
Just then, he saw a cave. So he went o it. But it was water  Just then, he fekt
a bump on hus head. A whale ate him up and the whale hit a boat with people
on it.
Just then, the boat upped over and the people drowned. And a few people that
were fishinz one day found 3 bodies on the shore and reporied 1t 1o the ocean
patrol.”

(from the case notes, session 5)

This story is rather typical of the sad, desperate quality of his conversauon He
would go from little verbalization to wordy fantasies with much aggression or deatt,
in them. His adversaries appeared to be quite ruthless, gobbling up opposition in &

literal way.
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11A(left) 11B(right) (from session 6 vii & viii profiles)
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Session 6 was significant in that an exploration of automatic or uncontrolled
drawing techniques led to the first two of many yelling faces in Jordan's imagery.
The technique involved painting with eyes closed, and then studying the image for
possibilities to further develop. Both images reproduced here were defined as
"someone velling”. Figure 11a (p 72) was a cousin whose skateboard Jordan
broke. The small object is the skateboard. Jordan "ran away". Figure 11b (p 72)
was another person yelling, and the lower right corner shows the feet of an
escaping individual. This was the last of eight images of that session.

In session seven, Jordan made nine images. Several of these are
reproduced here, as it became a series of faces. Initially he made a snake in the
grass, and a self-portrait (figure 12, p 72). Then his father velling at him, and his
mother (figure 13, p 74). The series continued with "baby brother yelling for
mother but she's out the door”, and cousin yelling over broken skateboard again
(figure 14, p 74). The next image, not shown, was of a friend yelling over another
broken skateboard. The faces are emotive, and were quickly drawn. Jordan
seemed to quickly identify them as someone, and then go on. It seemed almost as
though he needed to repeat this same image until he achieved some sort of release.

The identifier of an absent individual seems to remain in the same ccrner.
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FIGURE 13 A (left) 13 B (right)

(from session 7 iii father & iv mother)

FIGURE 14A(left) 14B(right)

(from session 7 v brother & vi cousin)




FIGURE 15A(top) 15B(bottom) (from session 7 viu UU/FO & iy plane

FIGURE 16 (from session 8 v Rat gets scared by snake)
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Jordan used art therapy to express his anger and frustration often, and his
images were powerful in their siarkness and aggression. The faces of session
seven were an example of this, as were his final images of the session. He drew
two shooting planes (figure 15, p 75). The first was called UFO. Jordan was
excited about this, and proud of his abil.ty to make such a good plane. Itis
shooting at three houses. He liked it so much he meant to do it again, but seems
unable to (figure 15b, p 75). Two of the houses are still standing: one has fallen.
The plane 1s much more disjointed looking, and the shots seem to have no specific

target.



FIGURE 17 (from session 10 ii camp XXXX swhere scout troup went)

r .
4

Ay R
N,

N RN

-4




78

Termination phase of art therapy sessions:

The therapeutic relationship was short, and this was a child who needed
both long term therapy and long term relationships, being somewhat timid about
becoming involved with a person. As a result, his case history provides a powerful
statement of a trcubled child without a sense of resolution.

In his last session. Jordan created two images. He made little reference to
ending, barely saving goodbye, and seeming to have already separated from the
relationship. His first image was an attemnpt to draw the camp he'd been at. He
barely began it, then flipped it over and drew it again on the reverse. This second
image was a landscape which he spent much of the time colouring (figure 17, p
77). It had a river or lake, a fire box, and hills and mountains. These images
reinforced two of the recurring issues of the sessions: isolation and defense.
Jordan described his isolation in his stories of camping, as he sought friends, or
aggressed against others. His only interactions with peers seemed to be to gang up
on someone else.

Jordan's difficulties with separation were evident in this Jast session. He
denied and disregarded the whole issue. as 1f it didn't concern him, and yet the
emptuness and loneliness of his final images shows that it did matter. He really
needed a long-standing relationship to help him mend the scars of hidden wounds.

The art therapy terminated at a difficult time for Jordan, as he was
approaching the prospects of a new father figure, his tenuous status in the family,
and imminent puberty. Ten sessions was too short for treatment, especially with

Jordan.
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A Theoretical Discussion of This Case:

In this section, the imagery, comments, and behavior of Jordan will be
discussed in the following order: issues that relate to the phases of development,
from the practising subphase of separation, through the rapprochement. and object
constancy phases, to Oedipal and latency issues. To quote Arthur Robbins

"Put another way, each developmental problem requires a compiex art lrame to

help ransform pathological into therapeuuc space.”

( Robbins, 1987, p 70y

It 1s necessary to review the developmental process for a greater understanding ot

the case.
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Issues relating to development in the practising subphase:

In this section, imagery will be looked at that presents issues around
magical power and narcissism, blurred boundaries between fantasy and reality, or
the seeking of the self or consciousness. Also relevant to this phase is the inability
to maintain a posiuve attitude in the absence of the mother.

Jordan had at least three different men whom he calls fathers. These were
tvpical of his chaotic relationships with people in general, with unclear boundaries,
and the one male who was most constant was detested. with mutually stated
dislike. His images show hungry faces. empty faces. and/or angry faces, and his
behavior involved impulse control problems, trust issues and separation issues.

The first image that Jordan made (figure 9, p 70) was of an ‘empty’
landscape. There was a sun, two clouds, and grass. In this session. Jordan made
five images, including this landscape. a shielded military base (tigure Sb,p 70), a
rainbow, the therapist's name, and his teacher's name.

In many ways this first set of images was typical of many that followed.
There were two styles of imagery: large representative pieces which seemed
some what emotionally 1nvested. and smaller design pieces, which seemed less
invested and somewhat depressive or defensive. In many of the sessions, Jordan
moved between these two positions. At times he would be involved in his image,
making associations to the images, using emotive gestures, or having the expressed
intent of showing his skill at image making. At other times, he seemed to
perseverate in an unfocused production of images in which he could find no
meaning., which he called designs. and which were quite repetitive. This could be
interpreted as a defensive act: trying to push down emotions, or denying his
feclings by presenting neutral images. Jordan was showing the unfocused actions
of a pracusmg age child unsupported by the mother. Jordanwas 20 months of age

when father left the home. Jordan's general image-making style implied some
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difficulty around this phase of development.

An example of the narcissism apparent in pracusing stage children was
found in Jordan's stories. It was not possible for him to have achieved all the
srange adventures of his stories. where he was always either the hero or vitlain
The stories demonstrated both narcissism. and some lack of awareness of reahiny
Within the imagery, Jordan was creative and used the vaned setings to express his
necessarv material. In his verbalizatnons, Jordan seemed confused  Jordan sawd he
made up some of the material. but seemed at imes unsure of the boundaries of

fantasy.
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Issues relating to development in the rapprochement phase:

Imagery that is considered related to difficulties in the rapprochement stage
might introduce depressive elements. The child is aware of separateness, and
attempts to communicate with his mother. There is a fear of re-engulfment or
annithilation. A difficulty with rapprochement material could be indicated through a
return 10 practising stage matenial. This can be a sign of regression 10 the more
familiar, more resolved earlier stage. This seemed to be the case with Jordan, as it
was with Lance.

As previously discussed, the repetitive series of images appeared depressive
and related to this phase as well as the previous one. The empty landscapes
showed the same depressed, lonely character. Other than the style of the
imagery.the content was also of significance. as was the verbalization around the
image. the behavior in the session, and other details, especially in certain pivotal
sessions. There were four sessions which will be focused on. These were the
sessions when the above series and interventions occured (sessions 3, 6. 7), as
well as the last session (10). In each of these instances, there had been a specific
environmental stress in addition to the confhcts with which Jordan was constantly
dealing Also, these were the images which seem to indicate individuation
conflicts.

Prior to the fifth session, the content of the imagery included many topics:
(session 1) empty landscape, shielded base. rainbow, names, (session 2) "dads are
grate”, designs, several house and vard drawings,(session 3) snow play, weather,
dog and brother. a heart man sayving I love you, hearts of all sorts, (session 4) a
robberyv. "I wish for a chocolate bar the size of Younited states”, and more designs.
Jordan spoke httle about each image. making from five to thirteen images in each
session. The quantity seemed inversely related to the investment in the images for

Jordan.




Louise Kaplan has a passage which associates such defenses and behaviors

as Jordan displayved to early childhood (16 months), 1n the chapter called "The New

Beginning":

"His efforts are bent toward avoiding the overpowenng blue-black mood of
sadness. When his mother leaves, the child runs from here to there, from one
activity to another, playing with a toy and then dropping 1t, leaning on his
babysitier and then sullenly pushing her away. In contrast to the well-controlled
body movements of the period of elation, the bursts of activity that are designed
1o avoid sadness are unfocused and scattered They are restess and mame rather
than elated.” (Kaplan, 1978. p19()

If the child is not experiencing a successful period of individuation:

"He gives up caring about her” {the mother's} “comings and goings  His
willfulness becomes an omnipotent demand for unceasing atienuon and
admiration. His wooing intensifies. But now any adoning face will do ™

(Kaplan, 1978, p197)

These expressions of a toddler's feelings and perceptions could applv to this

12 year old boy because he seemed to have an unresolved rapprochement phase
During rapprochement, he snould have achieved some basic trust in himselt and the
world, through a growing awareness and acceptance of himself as separate from
mother and vulnerable in the world. vet able 10 manage. However, he was sull
‘'wooing any adoring face’ in his series of hearts and valentines 1n session five, iy
he attempted to gain love or give love to the therapist, or possibly his mother
transferred onto the therapist. Mahler also discussed this type of defensive
insecurity as typical of the rapprochement penod:

"The junior toddler gradually rcalizes that his love objects ¢ lns parents) are

separate individuals with therr own individual mnterests  He must gradually and

pamfully give up his delusion of his own grandeur, often with dramaue hight:
with mother - less so, 1s seemed 1o us, with father.” (Mahider, 1972 p337.%)
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At the nme of the fifth session. a working alliance had been established
within the therapy. The imagery had evolved through the above mentioned topics
and styles. The family was in a urmoil. as the parents decided to split up, which
Jordan reported in the fourth session. The stepfather was still in the home, but was
packed and looking for a place to live. Jordan had told his teacher that he had
finally succeeded in getting rid of this father, and that his mother would let him help
pick the next one. This tied in with both his grandiose and 1nsecure sentiments, as
he was therefore both in power and responsible for the behavior of the new father.

It was the week of Valentine's day, and Jordan began session five with
more cut out hearts. He made a face out of one, with little hearts for the features.
He seemed to be in a hurry to produce a lot of images again. After he made the
third heart image, when asked who he would like to give it to, he responded
"mom”. It was suggested that he make a picture about her. After painting her, he
returned to the cut outs. It seemed that he was getting lost and needing some
structure, for the sadness and lethargy felt heavy and motionless, and his gestures
seemed to be more and more anxious. This is in keeping with the actions of a
rapprochement child.

Jordan made a figure out of hearts, which he associated with a bat. The
therapist suggested that he make a picture about the bat. His response to this was
very concrete, as he drew a landscape and glued the bat in the sky. He then was
encouraged to tell a story about the bat. This led to two further pictures and
additions to the story. ( figures 10A and 10B, p 70) The final story went as
follows:

(first smage) "once there was a bat that had no friends. So he went out to look

for some. Just then, he saw a cave. So he went to it. But it was water.” (2nd

image) "Just then, he felt a bump on his head. A whale ate him up and the

whale hit a boat with people onit.” (3rd image) "Just then, the boat tipped over

and the people drowned.  And a few people that were fishing one day found 3

bodies on the shore and reported it 1o the occan patrol.”
(from the case notes, session 5)
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The session had changed from the sensaton of being lost in a rather
hopeless and desparate need to make hearts, to a more focused sad story. The bat
had no friends. Jordan had no stability in his life, with parents sphtting, houses for
sale and so on. He thought he saw a solution. some solid ground. "but 1t was
water'. This seemed like the disillusionment of the rapprochement child- 1t seemed
like freedom but really it is fear of separation. There are many womb-like images
here, which may be a reference to a wish to be infantile again. to avoid the
separation that is approaching. Blos made an association between this and the role
of the father, which could be very relevant for Jordan throughout, and espectalh
when his stepfather is leaving. Blos outlined a process in which the voung boy
sought a relationship with his father, as an ideal companion, and an 1deal of
manhood with which he could align to avoid the fusion with the mother. Later, this
boy must be gradually and gently disillusioned. especially throughout the Oedipal
conflict wher the father becomes competitor, with the final de-idealising of the
father taking place in adolescence. The importance of this 1s many faceted, but in
this case, there are two main points: the father helps reduce the boy's fear of the 1e
-engulfing mother and to make the world s  more inviting: the father ideal 15 the
component which can help soften the supe.., as itis formed in the oedipal
resolution. This idea will be discussed later. For now, the loss of the father
companion seemed related 1o the orality of the story of the whale, and the water
image, which was mouth like, or womb-like.

The oral focus was apparent in other images as well. In session eight
Jordan drew a face, which was rather bizarre (figure 16, p 75). This face was
called 'rat gets scared by snake'. The story that Jordan told for this image was that
the snake had three eggs, which it was protecting in its nest, and 1t ate one so that
the rat could not getit. This egg would stay inside until the babies come out. but he

didn't know how. This is in keeping with ideas of oral impregnation that voung
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children have, as well as with the oral aggressivity in the mouths and teeth of the
later screaming faces. In the lower right corner of the page, there was the edge of
the nest, and the rat's tail as it runs from the hissing snake. Associations with this
picture would include the snake as an angry phallus, the partial figures as part
objects, the eggs as treasures, as birth, as female objects, or as testicles. Much of
the material associated with this image was of a sexual nature, and this again
seemed related to the lack of resclution of Oedipal issues, because it was the
sexuality of a child. The oral impregnation, the rival snake and rat, and the part

objects were all typical of the thinking of a very young child.



Issues relating to development in the time of the
achievement of object constancy:

Imagery relating to issues around object constancy may contain signs or
symbols of inner objects. and their flexibility. Spht or pan objects, an intolerince
for ambiguity. and signs of a harsh or persecutory environment would all be
indications of unresolved issues from this time of life.

In the sixth session, at the therapist's request. Jordan tried painting with hi
eves closed, without trving to make a picture. After an image was begun, he was
then asked to turn it about and look at it from different angles. saving what he saw
or thought of. This procedure was used for the first six images. He titled them
“creative arts”. "lady in colours”, "dog eating snake”, "house on fire". "scorpion”,
and "pac"”. However, he was not interested in pointing out the characteristics of
them so that the therapist could see the same image. It seemed that he was not very
visually involved in such associations, but was almost free associaung. The last
two images of the day were faces. (figures 11A and 11B.p 72) One was speaking.
although what it said was lost. Both were yelling, the first about a skateboard
(right corner of image) and the second was velling at someone who was leaving
(also right corner). These were the first of many faces done over the next two
sessions. In all, Jordan drew twelve such faces. (figures 11-14, pp 72-74) Most
of them were on quite large paper. All of them were 1n basically the sarme position
on the page, with the back of the head cut off. and little or no neck. Almostall had
teeth, and many were yelling, and the sound was drawn, as lines coming out of the
mouths. They all looked either angry or frightened or sad. There was often
something in the lower right comer.

These faces were many things. Possibly they were repeated many umes
because there was an attempt to make one just right. They were also repeated

because until he had expressed it so many times, he had not expressed what i fecl
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like to be yelled at. Perhaps the faces were himself crying out in anguish or anger.
Possibly this was in opposition to the mother and re-engulfment, the father and
rivalry, or the harsh superego within. The faces could have been external
representations of the internal parental imagos, one or both. It could also have been
Jordan crving out at the therapist. There were many associations and conflicts that
related to Jordan's images.

Of particular significance to the time of object constancy was the depiction
of harsh environmental attacks, from fire, dogs, rats, and scorpions, as well as
verbal attacks. In the sixth sessivn, Jordan knew that his real, biological father was
coming to visit. He had not seen his father since Jordan was five. In the seventh
session, when the faces continued, Jordan was talking about his plans to visit an
uncle for the March break . There was a motif of abandonment in these occurences:
a time when the therapist didn't see him because of school holidays; a reminder of a
father who had left him; a trip away from home and parents.

The seventh session ended with a pair of images of planes shooting at
houses. The planes could not shoot the houses ( figure 15, p 75). Jordan's
psychological struggles with unresolved individuation issues seemed mirrored in
his environment.

In the ninth session, there was an initial part of the session when old images
were .orted and a folder was constructed, on which Jordan wrote "the best". He
had brought 1n an assortment of things; the pockets of his vest were loaded with toy
cars, and drawing implements, and he brought in two books of images to show the
therapist He said that his father had really come, they had done a few things
together, and his father was picking him up after school. He looked out the
window alot during the session. to see if his father was there yet. Just as he began
1o make imagery for the session, the supervisor arrived, which Jordan knew would

happen. and after this she observed the session from a chair in the room. The first
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image was an aborted attempt to draw one of the toy cars, followed by a face. then
6 images called swirls. wind and waves. These images again had the quality of
hurried production, and Jordan seemed more sad that day than usual. It seemed
that his distractibility and depression were related to both the father's visit, and the
supervisor's presence, as well as our impending termination. Other images in the
session included a big card "to a special father”, that said "come back dad” inside. o
maze for mice made with geometry tools, a last face saying "go away youre
bothering me", and a folded paper with "supur dad" written on it in glue. These
images have in common a confusion. Is Jordan wanting the father back, or telhng
him to go away? Jordan expressed his anxiety in repetition and distraction. It
seemed that the presence of his fathers was creating confusion and ambiguity, for
which , understandably, Jordan had little tolerance. Jordan seemed to have a view
of the world as a negative and persecutory place, as if he were unable to mamntain

stable inner objects to buffer the effects of his environment on him.
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Issues relating to resolution of the Oedipal conflict:

In imagery describing Oedipal material, one would look for phallic,
competitive, or triadic compositions, as well as punitive or controlling super-ego
material.

The previously discussed images created in the seventh art therapy session,
(figures 11-15) seemed to show a superego without dyadic components The faces
were said to be screaming at someone for doing different things wrong. Perhaps
the loss of the father at 20 months was 100 much of a disillusionment, too quickly,
for the boy to maintain his 'comrade in arms'.

"...the search for the loving and loved father, This facet of the boy's father

complex assumes in adolescence a libidinal ascendancy that impinges on every

aspect of the son's emotional life. This longing as observed in male infants hay

been called "father hunger” by Herzog (1980), "father thirst” by Abelin (1977)

The terminotogy itself implies the assumpuon of both authors that the affect of

father yearning is experienced in infancy within the oral modalhity."
(Blos, 1985, p33)

Within the bat story also was reference to the world as a rather hostile place, and the
images supported this. The water was hard and pointy and the sky was full of
clouds. The superego is developed over a long ume, but especially in the resolution
of the Oedipal conflict. At this time, about three years of age, the father (which in
Jordan's case could be the original father, the stepfather or a fantasy father)
becomes a rival for the mother's affections. The way in which the father responds
to the son's competition will help to deterrnine the boy's view of himself and his
behavior in terms of censorship: the father can be too threatened by the son,
lending either grandiosity or fear of himself to the son, or the father could be quite
distant, lending an impotence to the process or perhaps delayinz ire resolutio.s of
the conflict. For Jordan, the physical distance of his familiar father, and the

physical closeness of a new and possibly threatening father, seemed to have
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influenced the boy to develop a harsh view of himself, as in the death of all his
characters. The bat was eaten by the whale, who then disappeared from the story;
the people all died and were found later. This created a rather unforgiving world,
needing harsh boundaries and punishments to protect both Jordan and his mother,
and this was seen in the later images, especially in the screaming faces of sessions
six, seven, and nine. Story telling reappeared in the last session.

The Oedipal conflict appeared to have been set aside rather than resolved, in
Jordan's case. Oedipal imagery was evident throughout the images. Jordan's
harsh super-ego, poor social skills, and blurred familial boundaries implied an
unresolved Oedipal conflict.



The time of latency, and coping mechanisms:

"If we take stock of the products that look as if they were made under the

pressure of defensive mechanisms, we find that they fall roughly into three

categories: bland stereotypes tiiat are dull. repetinous, and convenuonal, work

that is rigid and stereotyped but presents unusual or bizarre configuratons; work

that is filled with false senument. such as sacchaninc sweetness, hollow heroism,

or false piety."

(Kramer, 1971, pi22

"...We also must not underestimate the stabilizing and reassunng funcuon of

repetition, and we should be careful not 10 push children 1nto premature change
(Kramer, 1971, p 128)

"Conventional, stereotvped production does not always mean lost opportumty for

creative expression. It can also be the first step toward any kind of orgamzauon

in a chaotic person, or it may be a defense against the threat of chaos and

confusion.”

(Kramer, 1971, p130)

This is a long quotation, but all three points are relevant to Jordan. His type
of defensive work was the second type: 'work that is rigid and stereotyped but
presents unusual or bizarre configurations’. Although he repeated these shapes.
designs, or procedures in an apparently aimless perseveration, it was possible that
he needed to do just that. In sessions four and five, Jordan cut out a seemungly
endless series of heart shapes, put them together, but then barely looked at the
result, and avoided discussion with the therapist. In sessions five and six. the
therapist decided to intervene, asking Jordan to make a story for his image, or 10
explore paint, looking for an image in the abstract design. Jordan made a series in
session 9 of lines which he called names like 'swirls’, 'wind’, and 'ribbons’. In
some of Winnicott's writing, he discusses the use of string as a way to strengthen a
relationship or deny separation (Winnicott, 1971, p 18-22). Winnicott's client tried
to tie himself to his mother symbolically, by tying up everything n the room, when
he felt ins=cure in her anticipated absence. Perhaj.: Jordan was attempung to hang
on to the familiarity of the therapeutic relationship in a similar way with his ribbons.

or to keep his mother in spite of the new stepfather.

Jordan was inclined to make repetitious, relatively uninvested series of
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images which seemed perseverative at times; the therapist had to be cautious not to
react 10 counter-transference rather than to the client. It was the "seemingly
endless"” quality of the repetition that was both significant to the client and difficult
for the therapist. These series seemed to be related to defense against anxiety.
Edith Kramer made the point that repetition is stabilizing, and Jordan seemed to
attempt to use 1t thus. He repeated images when he was feeling the chaos of the
environment. or when he needed to feel in control. However, these attempts to
maintain balance or control through the series seemed to be rather unsuccessful, as
his anxiety and distress remained evident in both the imagery and the therapeutic
relationship.

Defenses were very necessary in terms of the family situation for Jordan,
and some of the images seemed to describe this. The seventh session ended with
two images of planes shooting at houses, which supported the supposition of his
fear of losing home. (figures 15A and 15B, p 75) One plane was shooting at three
houses, while the second image showed that one of the houses fell. In the first
'mage, he was able to be ery focused and his drawing was quite skillful. In the
second image, the plane was less solid, and less menacing, as it was oddly formed.
Perhaps he had disarmed the threatening father. as the planes were rather phallic in
some ways.

Jordan did not attempt these defenses in the termination session. Although
termination must have caused him some anxiety, during the preceding week he had
gone to scout camp, returned, run away from home, been afraid to return, been
rescued by the school as they phoned mother and she invited him back, and he had
had to face a potential new father. Relatively speaking, the therapy session must
have seemed a safe and calm place, despite the abandonment feelings of ending.
Also Jordan took home his images that day, which may have been reassuring.

The tenth and last session was enacted in slow motion by contrast to the



other sessions. Jordan worked on a large paper the whole session, starting on one
side and then flipping it over to again draw the camp where he had stayed. (figure
17, p 77) Perhaps he was atternpting to focus and contain himself somewhat
through the imagery. Overall, he had many reasons for anxiety and fear

The imagery of the session involved an initial attempt to make a shore and
mountains like he had seen at the camp he'd been to. He flipped the paper over,
and drew and coloured another version of the camp. n a representational style
This seemed a positive sign, for even in a time of high anxiety. Jordan seemed to he
containing himself, focusing, and using his creativity. He asked if he could wrie
down a story for the image. Both of these behaviors seemed to be movements 1n
the direction of sublimation. The following story, dictated by Jordan, was the
major form of conversation in the session:

"SPRING CAMP
On March 30th, 16 kids went to XXXX. Our camp's name 18 XXXX. We got
there by bus. It took 2 hours to drive from KKKK to XXXX, our camp On
the first moming we had to go for breakfast at the river. We had to go to the
river o catch our fish for breakfast. We were in cabins by 3. We put a skunk in
the leader's cabin. Farst we put some food 1n the leaders' sleeping bags and the
skunk smelied the food and went in the leader's cabin. And on Apnl Fool's Day.
me and my friends went and put 1oilet paper ali over the leaders' bus, and we
wrote in shaving cream "April Fool's Day" on the bus for the leaders Then the
next morming we went on a hike over to PPPP. Just then we heard a noise in
the bushes. It was a skunk. So I threw a rock and hit the skunk and he sprayed
the leaders. When the leaders got sprayed they almost killed us. So when we
got back to camp, the leaders threw us in the Jake. And after we got out, we
were so cold that we got pnevmonia. Then we went back 1o the firc and we got
ourselves warmed up and all we did that week was have pillow fights and war
games. On the last day, we put toothpaste all over the leader's buses and cars.
And we got killed, not for real, but we were thrown 1n the water again - When
we got home, we lived happily ever after. The End by Jordan.”

(from the case notes, sess1on 10)

This story depicted Jordan's view of the world. One may be in compention
or power, but there is no relationship without aggression. Thne water was cold and
consuming, and related to the whale and the people who drowned in the bat storv.

He drew unsafe, partly frozen fast water, and the leaders threw him in. The leaders
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were in the role of parents at camp, and this showed Jordan's lack of trustin
caretakers. The leaders were sprayed, creamed and papered, which was very

sexual, relating to ejaculation and semen, and anal, relating to feces.

In ending therapy, Jordan seemed to have been able to express his need for
it. One hopes that the art work could serve as a transitional object for Jordan. He
would take it home, and possibly take home some of the more positive aspects of
his therapy sessions as well, to help him through future issues. He had unresolved
issues in the areas of rapprochement and Oedipal conflicts, and his inner objects
seem to be screaming. Once again he reached an end unresolved. The therapist
recommended:

"...individual and small group therapy as soon as possible, to work with both

the current, very potent 1ssues, and the imminent difficulties of adolescence and a

possible new stepfather.”
(from the case notes, termination)



CHAPTER 6) Final Comments and Summary

Further Considerations and Limitations:

The limitations of a paper such as this are numerous. Quantitative and
qualitative limitations arise with the use of art and its interpretations, the
interpretaticn of therapeutic material in general, the topic of absent fathers, the small
number of examples, and the particulars of the examples themselves.

Art therapy lies in a realm somehow tied to the discriminate fields of fine
arts, psychology, and education. Each lends charactenstic theories, data, and

philosophies to art therapy. Simultaneously, each lends its limitations to thys field
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Quantitative and qualitative use of interpretation:

An is difficult 1o define, describe and evaluate. This is true of aesthetic
expression regardless of the goal in its creation; regardless of whether art is made
for personal expression. social reform, psychodynamic understanding. or psychic
health, 1t is always enigmatic to some extent.

All of the vagaries and ambiguites of psvchology and psychotherapy are
also visible in the art therapy process, especially when it is approached from a
psychodynamic point of view. Interpretation of any therapeutic material, verbal or
visual, is difficult, complex, and subjective.

It is necessary to point out that the material presented in this paper is
interpreted within the context of an object relations approach to art therapy, as the
theory pertained to specific developmental perinds. Other systems of interpretation
may have clouded the focus of the thesis, and were therefore not accessed. It is
obviously possible to interpiet this therapeutic material through many different
theoretical frameworks: in this case I did not.

As well as limitations of interpretation, there are also general limitations of
transferring material from theory into clinical practice. Cause and effect is rever

simplistic in matters of the psyche.



.
{
E

i

N

[1e]
o

Developmental aspects of art-making:

There are often times when it is necessary to know if a child is working in
an age-appropriate manner, and for this information. art therapists often turn to the
field of art education. where there have been many studies of age appropnaie
imagery.

"Rhoda Kellog (1970) , who has collected and cxamined more than a mithon

drawings of young children, has demonstrated that children’s drawings develop in

an orderly fashion - from cenain basic scribbles towards a consistency of
symbols.”

(Oster / Gould, 1987, p 4)

Yet, despite the extensive work done, there is much controversy over the
manner in which children develop. and the area of image-making is no exception
There is a school of thought that there are developmental stages. another that savs
children develop in a steady flow of increased sophistocation, and vet another that
expounds the idea of overlapping layers of development, which is sort of an
amalgamation of the firtt two. What is the correct source to determune 1f a child's
image-making is age-appropriate? If a therapist can see that an image is definitelv

not age appropriate, then there is added meaning for interpretation.
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Data and Psvchosocial Implications:

The topic of this thesis, sons of absent fathers, requires many parameters to
be a manageable topic. One cannot dzal with the whole issue of society and the
single parent family in such limited space as this paper, and similarly one must not
presume to understand fully the difference between sons and daughters. Both of
these concepts are complex, intertwining genetics with social nuance and the
expectaticns of a parent for a child. Tradition versus liberal thought and action;
nature versus nurture: longstanding debates which cannot be resolved nor even
defined fully in this paper.

A further topic to consider is the minimal data presented here. The author is
aware that two cases are insufficient for drawing conclusions.

In presenting case illustrations in such a paper, it is impossible to give the
complete case. Material must be edited, and interpreted to some extent, in order to
priorize details of the sessions, determining those which are particularly relevant to
the paper, or even to the case itself. In this editing, it is possible to give an
unintentional bias to the case.

Despite the many limitations, it seems that this paper can achieve some basic
objectives: to align theory with a clinical query, to extrapolate from the client case
studies based on the theory, and to raise questions in areas where the theories seem

to have thus far left a gap.
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Summary:

The clients were referred to art therapy because of: an inability 10
communicate meaningfully. confusing or unclear goals for behavior, poor social
skills, aggression with peers, negative self-image, and concerns around the stabtliny
of home life. There are significant similanues between the presenung problems of
the two boys. Both boys had social difficuldes, being 11l at ease with peers. Lance
had problems with aggression and fighting. while for Jordan the behaviors were
more inwardly turned, involving running away and scapegoating. Both bovs had
learning difficultes, and were in special education classes. This is interesting in
light of Blos's idea of learning disorders related to individuation. (Blos, 1979, p
146) One other similarity which must be noted was that both boys were quite 111
when younger: one with eye operations. the other with meningitis. Both could
then be seen as somewhat handicapped: Jordan by his restricted hearing and
Larce by his possible vision deficit. This could certainly affect self-image and the
processes of development to some extent. with compensation being made by the

child for perceived deficits or differences.
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Issues related to the practising subphase:

In the development from infantile symbiosis to mature individuation, the
phases in which a client has difficulty help to explain the manifestation of the issues
more clearly Lance’s most significant underlying issues seemed to center around a
ume between the pracusing and rapprochement phases, while Jordan's difficulties
seemed to point more to object constancy and Oedipal times.

Practising phase difficulties common to both cases included concerns

around narcissism and blurred fantasy / reality boundaries.

Issues related to the rapprochement phase:

There is some evidence of difficulties during the rapprochement phase for
both these boys. Common issues centered around the ability to trust, persecutory
views of the environment, depression, and a fear of annihilation, especially from

the re-engulfing mother.

Issues related to the time of achievement of object

constancy:

It is necessary to achieve object constancy to have an inner core of support,
when physical parents are no longer constantly available nor constantly sought for
support. Both clients expressed material which showed unstable inner images.
Some splitting, and a low tolerance for ambiguity were evident in both, although

this was more of a concern for Jordan, with the screaming faces, than for Lance.
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Issues related to the QOedipal conflict:

The child must change his interest in the mother into a sexually decathected
interaction, and this is usually done by losing the battle to win her affections to the
father. For Jordan the phallic quality of Oedipal imagery was more current than for
Lance, who presented early Oedipal imagery, as if he were just approaching the

Oedipal conflict.

Issues related to the latency stage and coping mechanisms:
Previously, the child has worked on specific dynamics in the different
phases; latency is a time to gain coping skills, and the psychological state of the
child remains relatively static. Similar defense styles in the two children included
difficulties with repression, regression and denial. They both appeared to be
working on material which ought to have been set aside by this age. Both showed
anger in their therapeutic material, and yet denied feeling angry. Depression was
evident and denied in both cases. Lance showed his depression in his negative
view of the world, and his inability to sustain a positive outlook. Jordan showed
his depression in the emptiness of some of his images, and in his desperate seeking
of fulfillment in external objects, rather than internal. Transferentially and counter-
transferentially, the characteristics of a depressive structure were evident in both

cases.
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The therapeutic relationship:

It is often the work of the client in therapy to recreate a relationship that he
or she may then process and understand. Both these clients seem to have tried to
recreate a mother / child relationship with the therapist, and the imagery. As stated
above, the therapeutic rela‘ionship was also a means of expressing depression, as
the boys both sought unsuccessfully to fill an inner gap, and sadness and anger

often pervaded the sessions.

The images:

Within the diversity of images created by the two boys, there are similarities
of symbolism. Both created a personal language of symbols to work on their
specific concerns. Both boys used aggression on the part of unknown adversaries
(video characters, whales, bats, robbers) to depict a battle, in which they were able
to address their struggles {0 mature, to overcome destructive defenses. Both
worked in linear, contour-style drawings with occasional, and increasing, forays

into solid form, especially with paint.

Issues related to the absence of father:

Finally, are the core conflicts expressed by the images addressed in the
father role theory? Or is the father role not significant to the case, regardless of its
presence? Was there effective acceptance of the absent father? Effective coping
mechanisms?

What do fathers do? Just how much significance can be attributed to the

father's absence in a client's early life?

"In the mtense closeness to his son the father gratities vicariously and belatedly

noon

his lifclong "father hunger™.
(Blos, 1985, p 45)
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It seems that in some of the images of fatherless male clients, some of this
‘hunger’ is displayed, and through further understanding, perhaps therapy can
begin the gratification process. Lance and Jordan showed in their images that early
conflicts were not resolved. One must assume that this was at least partly due to
the gap in the parental system, with father not present as a functional parent
through the infantile separation / individuation, as much of their imagery tells of
unresolved separation or triadic issues. As they approach adolescence, they are re
-newing their acquaintance with this gap, and grieving, or refusing to grieve the

absence of father.
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In Conclusion:

This thesis explored the father's role in the separaton / individuation
processes in a child's development, through theory and clinical examples. Many
questions have arisen through the course of the work. Why were many of the art
therapy clients seen in a school setting pre-adolescent boys with unstable, transient,
or absent fathers? Has the boys' artwork from sessions expressed the relationship
of father and son through the infantile separation process and what may be some
implications for the adolescent individuation process? What is the relationship
between the father's role in the first, infantile separation process and in the later
adolescent version of individuation, and what is the relevance of this to the practice
of art therapy with young male clients?

Exploring these questions led to a consideration of object relations theory
and an examination of the symbiotic alliance between mother and child, as well as
to speculations on the role of the father in helping the child to withstand the end of
that original maternal bond. The father, we came to understand through Peter Blos,
is an active participant in this process. The case material appeared to support this.
Art therapy and the use of art materials in terms of clinical decision-making and the
information to be gained from client sessions in terms of the images created was
also discussed. Understanding the images meant understanding the dynamics of
the internal life of the child. In the cases of Lance and Jordan, this meant
understanding the process of separation from the maternal bond in detail, as this
seemed to be the crucial topic of conflicts. Both boys seemed to be caught between
childish, immature behavior and needs, and the need to grow up and separate.

It is the belief of this author that the absence of the father, real or fantasied,
during the infantile individuation process is re-experienced and once again grieved
over during the pre-adolescent period, in preparation for the leavetaking from the

family.
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The clients' teachers, principal, and counsellors have gained a deeper
understanding of these children through their art therapy experience, which will
affect their future dealings with these children. An understanding of the imagery led
to future educational and psychological goals for these clients, which addressed the
core issues and conflicts, some of which related to the father's absence.

Finally, from the material presented it can be seen that art therapy offered
insight into the situation of these clients, which was at least partly created by the
absence of their fathers at a pivotal time in their lives. Art therapy, as a graphic
form of illustrating a given child's perspective on experiencing life, served as a
beginning for sublimation, and an expression for problems and coping
mechanisms. Through these specific cases, it can be seen that the father plays a
significant role in the process of individuation, although sometimes he plays this
role through his absence.

This paper touches on the role of the father in individuation in & minimal
and introductory fashion. A more extensive query could compare many cases and
seek support for such conjectures. Questions remain to be answered, and the
analysis of the cases of stable, well-adjusted pre-adolescent boys with reference to
the parental situation would be very valuable as well. Do the core issues of Lance
and Jordan stem from the absence of father at a crucial time, with no meaningful

substitute? This cannot be definitively answered without further study.
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ENDNOTES

1. This is in reference to material presen.ed in a class lecture by Dr. Jaswant
Guzdar in 1989, when she was discussing the research of Rene Spitz on
infant depression.

2. This is in reference to material presented in a class lecture by Dr. Jaswant
Guzdar in 1989, when she was discussing the research of Margaret Mahler on
the association of the separation-individuation process with phenomena seen

clinically.
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