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An eva\uati9nx of -an Instructional package deéigned “to
facilitate the study of literary themes among students
of Senior Comérehensiué séhoolé in Trinidad and Tobago.
/" ' " | A b
| Olabisi I. Kubohf
'
This package was designed in an attempt to identify
an instructional approach 49# the teaching of the s tudy
of literary th#mes“th§€, f}rét, would be ;ore.offectzbo
than the traditional me thod in'useif;‘secondhny school§
in Trinidad'and T;bago,‘énd, secondIy! would provide an
e#fe;tlve learﬁing tool for students of ,éenior
Comprehensive schools who Were defined as being. }ow=-
abiTity students. A pr?liminarr evaiuation waé.conductod
and revisions made to.the paqkag;._ The results oé the
main eualuation‘showed that the packhge group 'performed
Lbbtter than the traditional ;Foup. However achiguemon?‘
wfs' low, thus ' the discussion focusod‘prim;rily on an
assessment of thg package in rg!i%ien to thr;-glrget
population, Finaffy reéauneﬁdat{éns were made for
further evaluation and fqrtﬁer"revisioh of the

L

i‘nstructional design. . . w
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proponent of ' this view is Barrett Mandel’ (1970 wﬁo

. students”’ love for it.

- On the other hand, Cox and Lewis (1974) seem to ' place

THE PROBLEM ' -

¢

. Context of the ‘Problem, - R S e

- v o o o " e o s s e [ - Y.

Within recent years, there has been much debate

aimed at determining an eéeffective’ apprdach .to . the

AR

.teachnng of the study of literature.

' ~
. For example, one kchool of thought clanms that ‘a
, + . s
structured, formalxapproach tends to destroy rathenr tha%
' \ e
enhance students’ enjoyment of literature. A strong
* . oL . '

* ’

maintains théf. o b ' ‘ : /
¥ o }

Literature has to do with jor and creatnuity, pain

and human growth [not withl how it. constructed

[or] what crltical approaches aﬁe respectable. (pp.‘

7-8) !

LS

4

Indeed Mandel‘s entire work can be described as an
“attack against what he conceives as attempts “in

‘educational. .institutions to give li&erature *academic

)
'
.

Pespéc}pbility”, .which, in his opinion can only stifle -

4

their emphasi} on the need for students to -develop a
critical awareness of literature. They state,

" The study or interpretation of literqtur; N E i.,
necessary and important part of the development of.
critical thinking, selectivity and taste. The ability
to interpret literature and communicate that ‘
interpretation is not only fundamental to an educated
‘persobn’s life, it is fundamental to the literature
itself. (p.vi) : '
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; :'\ r The Caribbean Examinations Codncil (CXCy, _in its
- - syllabus for the General Profjciency Examination in
% “ﬁ' ;;ﬁ English, seems Y adopt a perspective that combines ;He
e MO SR .
i/ s Ch +two apprgachds mentioned above. The Council recommends
£, , .. B ’ ’
: N N ’1 ‘the, deue}ppmgnt .0of a teaching 'programme that would
"¥ stimulate students "“to read literature for the personal
. S - \ 4 :
//:~ - _satisfaction and grgwth that i't offers® (p.1). At  the
' N s L - .
Yo BT iuﬁ'sq§e .time, it advocates thatsstudents ,should develop
A L

', )‘4 . “A . ‘ 8 h " .
: specific literary sKills, including the sKill ' of

. 'ﬂreéggnising implici® themes.
: SR ' ‘ : . -

" i S The. perspective adopted in the design of -this

. & Pprescribed by the cxe and also {{rongly supports the

posntlon taken by Cox and LEWiS.
] Jv_ . 4

i (‘u / )
oq;oer, this evalgaﬁor submi ts that ability ‘for
: =7 A ol '

e critical thought is a necessary prerequisite for optimum

»

 One cannet deny that lltet?ture is to be enjored.

. s enjoyment, and that the pe;sonal satisfaotion one

- . ~ n t

KT?;KK\A : ,. derlves from readlng a llterary wi?““: propqrtlonately ﬂ
e ‘ related to the level of one crltncaJ%é@terpretatlon of
o o it B '
Y . In this con:ext, one cann&k‘but note McGu;re”s
ff &f‘~ ’f* (&9?39 definition of literary criticism. He' says,

.t»@ ) . o .w.

‘o N

lnstructtonal package has been largely derived from that'

. -

-

”.':9~M7‘_“““' el
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Crutncnsm means not enly Judge, but .also to discern -

++++ The ability to discern i¢ the ability to see,

and that is the first _act of the I[criticall
process. (p.- 7) B :

A
\ > -
'Con;equen?ly, the evaluator proposes that an
‘ ot T - o . , .
. &' wimportgnt goal. of the teaching of the gtudy of

’
<

Y . skills' of literary-criticism, namely’ the ability to
i disce:n and to interpret what tﬁe; have di;;arped.
N : ) ' :
‘ W l © Background to the -Problem. . o - .
' o r-7-—T;;;;;;;;;;—;;-Eg;;:;;tloﬁ ﬁéquiremqnts
<" The General Proficiency Examination administered
by .the CXC, is %urrently belﬁg phased ;n as.lhe terminal
L, sn‘examlnatlon fdr secondary school Astudents 6} the
‘ ’ Caribbean to rep{?ce the Cambrldge @eneral Certific7€e
. P | of Education (GCE). The examination is ‘geared for
' fi%teen and sixteen'year old students who have completed
_ _ five yearsvof—%esondaﬁy educafﬁon. V- ' "
.

The" examunatton 'in English comprises tw&'sectuons,-

v

- Engllsh A (Language) and Engllsh B (therature)

The English B examination consisf%-o* two paptrsu‘

,Paper 1 consists of essay-type questions doslgnod to
I test candudates knowledge‘of the texts assngnod for

study. Paper LI Sh'the othgr.hjnd, is desighed around
/—\“)xtract from afliterary work that was not dpeviou§}§

. t " . . R

t

- a

literature should be to ensure that- students acquire. the

. . .
3 ' .

t'tnn AP i e b <
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;tud}ed,. and consists of short answer questions, Caimed
at "testing candidates’ ability to. interpnet an

unprepared piece of literature. -
Paper I.is further subdlvlded into,two sections.

The qdestions of Section A are geared to test detailed

A}

"Knowledge of eight prescribed texts. Those of Section B
N I f

" do notgfocus on any specific text; rather their focus is
r

-on literaﬁy themes, and they nequire candidates -to

.

'*Hlscuss these themes wlthln the. context of the «assagned
texts that they have read._ Cand;dates are required to

s answer «idun of?the essa;—questione get in’ tnjiéjPaper,
dhoosing‘atcleést one from each of the two section;.

This "iﬁstnﬁétional package was ~designed in

‘requnse to the requlrements of Section B.of Papor 1

4+

where candidates must answer questnons that test thevr'

skills at recognising and analysing themes in

ﬁiterature. More specifically, this section is a test

. 0f candidates’ - ability to comparei'tréatments’ of an

identitél theme in at least two literary worﬁg.
_However, .the‘,package is not intended to ' provide

C . . w

"tota! preparation for this section of the examination. -

-

Rather, it seeks to . equip pnospective candidates with

~

ot o ’ . D ‘
sKills needed for.the thematic analysis of the teéxts

assigned for this section. Hence, is is hoped that the.

8
T

.

..
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' point bekng made: , SO o

ﬁnstructian“ prouidedl can help ‘students dedelop an

approach for studyring themesg which ultimately they will
' - 7 &

usé in the readinQ‘and study of their chosen @exts.

1

Students” must make-their choice from the thirty.

texts. assigned for this section. These texts were.

. “ J
selected in such a way that most -of them represent more

"than . one theme ahqbsome'as many as four- “and five.

td

-, t‘(
Several texts deal with the same theme(s). Alist  of

suggested themes dealt ‘wifh in each text is also,

provided in. the syllabus.

< * : P4

Students must make ﬁhe?r own selection in such . a

way that they would be: able to aﬁ%wer. at “least one

question comparing the tﬁeatmeﬁt of a given theme in two
appropriate works fromtamong those they have studied.

The most important feature about, the questions in

' this section .deems to be that they have.been designed to

assess the level of the candidates’ competence in

critically analysing the “texts they have prepared. What

-

is b;ing meaéured is not candidates’ comprehension of

factual ‘detail, but rather their skill at recognising

’
-~

and analysing literary themes.

The\following questions, selected from examination

I}
)

papers from 1981 to 1983 shbuld shed some light on- the

-

~

e st hne e e
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(K]

_particular, to give reasons for their view.

. -

4 ,
Compare and contrast the treatment of friendship in
*TWO books which you have studied. (1981)

“

Select TWO books in each of which' an‘ imbortant'

character has.to endure. a crucial 'test. = Say what
each test is and whether you think the character
succeds in passing H:.‘° que reasons for your wview.

(1982)

Choose two major characters, each from a different
book, who 1lijve in a small town or village. By
. referring ‘to TWO outstanding incidents in each
book, show how the smallness of the town or vi'llage
has influenced the 1ives of both characters. (1983)

bn observation of the above questions, it s

gvident that a variety of question Qtzles have been used

to test the same basic skKill.

In the {ﬂ(ft,‘1or example, the e is explicitly’

stated. and a straightforward stateglent built, around it..

This - is 'not the case in the sedond question. Here

candidates are asked to select a chapacter who endures a

crucial test, to state what the test - is, and .fn

y

What is interesting about this latter question is

. that such a character can emerge ?n more ihpn, one

thematic context,  probably moral céurage or social
alienation. - Consequehtly, students who cannot discern

how the writer uses various elements ﬁn his work too

P

[

S

develop the theme, may be severely ﬁandicapped in

handling this unusual “twist’ in a question even . -though

-¥




©

¢
°

& | ' S ‘o
the question can’ be appropriately applied to a ‘text

which they have prepared.

Indeed, lack of ability to discern and interpret
seems to have been the major stumbling block in the
third question cited above. The Report of Candidates’

Work in the 1983 examination states that ‘nswers to this

question were disappointingly poor, no}ing that the mginv

problem was that of showing how the smallness of the

town or village influenced the lives of the characters.

It states further that most candidates ignored the.”

,

toncept of semallness and simply gQave descript}ons of

r

four incidents.

} Rbgardlesiv o% question style (and this includes

the stra}ghtfqrwgrd format of the #ihst-question), itis

evident that candidates are ekpected to demons}rate that

< .t

they have critically analysed the deuelopment. of the

]

themg(s),in the textg they have prepared. 'y in order

to answer any of these questions; .candida
to see the theme unfold itself in the way chara

'] .

portrayed, 'both as individuals and in relation to one

ters are

another;’ in-° the -incidents that are created; in the

conflicts and cfises'that emerge‘and are resolved.

.

In this regard, the recommendation made to -

teachere in the 1983 Repori is particularly significant.
LI . ' : . )

4

would need

153
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[ ‘ v * »

. The Repor4 recommends that, .: T o

Attention should be.paid to teaching elementary
aspects of the writer’s craft. Candidates -should

. be made awarie of  writers as people who shape
language and’ control what we Know or see -of a
character or situation., Teachers should therefore
devote some time to teaching how a writer achieves
his effects in any given text. (p.15)

v
LY

The evaluator submits.that the ability to write
‘about literature in the way that the .CXC requires ior

even fo discuss it in a classroom setting depends on
one‘s . competence .in the sKills of literary criticism,

‘'which " cannot be atquired merely by reading the text.

“

Inséruction mqst‘ensure *that students have learnt thes;'
sKills, . R b

Consoqﬁently, . the overall recuunendatfon in _the -

-

19%3 Report deéerves special’ attention. The Report

st#tes,

There is still need to ensure that candidates are
adequately prepared for the examination. This is
particularly true of candidates whose secondary-
school sojourn is divided between Junior Secondary -
and Senior Comprehensive schools, nelither of which -
may devote sufficient time to ' the geachjhg of

-~ literature. (p. 13 »

-

. The -situation with regard to the candidates

singled out for Epe%ﬁa] mention will bol discussed in

.
N .

more detail later. As faraas the bisic cdnnent about® .~ "
"~ -the adoquac& of prgparat}on is concerned howéuer, and,

"‘given the suggestion tited earlier about the teaching of

’
i

o .

g i BT 4 o
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the writer’s craft, it would appear that there is need’

for an asgéssment of the instructional method used

’

/

tq prepat7'§tudents for the. examination. -

o«

" ->;V order to do this, however, theére is need; first
of all/,

to clarify one’s perspective on the function of

ins;?uction in leaﬁning.
/ -~ .
/

S Gt ey T s ot e S Gt WA Sl Y ki B S, (i S D S — B G G — Gl W — e —— i e Sm— — ’

/// _~ The Function of Instruction in Learning

y

/

¢\‘

In educational circles today, there is growing

concern over a perceived decline in the academic
performance of secondary students, ind one often hears

*

about . the need to review curricula, to  adjust

examination standards, in an attempt to improve the

. ‘ , '
situation. - . ‘ "o .
One aspect though that seems to get 1little

¢ A

attention is'the question of instructional methods. In

this regard, the thesis advanced by Landa (1976).

deserves consideration. In'respahse to the problem of
l. ‘ ’ . : *

depressed academic performance in schools, Landglfécnses~

' s

on the need *“to ‘increaSe thg ‘efficiency. of ‘the
‘instructional process®™ (p. 29) .«

It is inithis context that he draws attention to

the instructional enuﬁrbnmgnt in which' learning is’

usually expected to take place. One 'point. must be

!

noted, howewer. .Landa’s comments abaout iqstrbctlon are

L}

‘ Lo . P -

v ® N

N
v
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intended ag support for his positibn. conceéning"&

algorithmization in iﬁstruction.‘ The design of

instruction used in this package was not modelled on the~

approach advocated by Landa.. Nonetheless, 'his remarks
are stil applicable as a general comment on  current
instructional practice. He e%plains further, °

Many compliex -processes sgseem to ué to be. simble

"one-act" evends ... while in fact they are often’

extremely complex and consist of a large number of
operations, It is difficult- to shape an
.intellectual nprocess if we have never brought the
corresponding opkrations to. llght and therefore do
‘not Know them. When such a process 'has been
analyzed into its constituent operations ... it can
be taught-much more qungkly and eagily. (p. 549)

4___,&3 .
Gagne and Briggs (1979 adopt a similar position

in their discussiqn on human learping. They embhasizo
that "an act of learning requires t%e presence of some
varietieg of internal states that have been previously
in}ormation, intellectual gkills or ‘se ] f-management"

strategies, are acqufred'through péior learning (p.4>.

Evolving out' of this, the authors also stress the

3oeq for effective'sequénctng of instrugtioﬁ._ They-l

[

e state, . . . . '& . ‘ A

One key to effectiveness rests upon the buildlng of

sequences which hold learners’ interest. because the

total context of the séquence is meanlng*u1 and
because elements within the sequence build from
simple ¢(prerequisi te) skills -*q more :omplex

P—

n J .

learned." They state further' that theso states, whether‘

-

i Bo iy«
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~(target) sKills which take longerqté‘ éccanplish.
(9.136) ! '

.

' The -positions of both Gagne and Brigg;,‘ and Landa

are ,u}ry bertinent in particular when one notes. the

fur ther ;ommeﬁt in the CXC éeport,that the ability to

an how'a.writer has achieved his effects is a “suberior
skill® (p.15). In the 1light of the preceding.

-discussion, it .seems evident that such a skill ~could

T

only be attained through the performance, " whether

4

" conscious or sub-conscious, of specific lower~level

skills.

.

Often in the teaching of the study of Iiterature,.

teachefs Eequire students to}perfonm tasks which they,

the teachers, conceive ‘as "simple one-act events",'

simply because they are canpe¢eht and experionE}d enough

to perform the cor%espondrng operations wi thout

eonsciously ‘thinking about them. -“As a result, they

ASEUME, o*ien~jncorréttly, that fheir;stuQents are doing’

the same. . o . ‘.%\; v ‘

When = expected learming does . not. take place,

therefore, it is very likely thatlone'should examine the'

instructiona) process. . I o "

In thé light of the above, it would appear that an

-

- assessment of.the‘trhaﬁtipnal“Lnéfructional method in

f

; . . ‘f TN §




the study -of literature currently in use in secondary

schools in Trinidad . and Tobago must Be undertaken. -

P

a

Definition of the Problem -

- Gt (o — — — — . — Gt " T T S ——— G Y = —

The Traditional Method.of qutruction.g

- e e - G = G S Y S s —— p— . — o= > S S —— S -

In traditional classroom inétruction, the clags'as'

a ,whéle concentrates on one or two texts for a

continuous period of time, probably one term (semester),

P

- In a typical class session, students take turns reading

the text while‘thejothérs £011 6w s}lenfly. The teacher
may also read. >
At regular intervals dﬂfinb a session, the.teacher

may interrupt the reading and draw students’ attention

to some aspect of the section just read which ought to;

be noted. For example, ft/may be a statement, ,~emark or

_incident that.revoals something about thé'peFSDnality of

‘a particular character.

9

The entire text is generally read in' this way,

altBOUQh, from time to time, Fhe teacher may also allot
 §ections to be’'read for homework. |
" Review and study tike place both at the completion .
'sof ‘the entire text and at the end of qpprobﬁiato

. 'sections, . These ‘sessions of review and study take the

D

3
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Qiscussioﬁ of the novel, WIDE SARGASSO SEA: . .
‘ . ‘ ' I . -, ) . ‘. . f'..

l . L . ’. ¢ A N
The. "discussion questions referred™ to . above weno>.

. . % ) . - '-—‘

apprcpriaté questions, invites comments from the class

about a given aspect, of the text, Thus, ;when the text.

w

is being studied in prebaration for Section B of Pépér 1

of the examination; questnons wou]d be used‘to generate'

MW
discussion around the ldentrﬁrcatlon and analySIS of the
3 l‘.‘l—”y

'thgme; of °the text. Students’ pgrchupatlon 4in the ‘
digcussion dépend; on their ab(lity‘to .inélrpret tho":
“textj however no direct ihsf;uction’on.hOw tp/do this is
'provided-' |

The questions used may be global in  nature, not

linked toany specifﬁé.éegment of the téx@,"requiring"‘

students to examine the %eit‘(or - the section »boing'

studied) for relevant information in order to- formulate

an approbriate;response. For'exampie, in dlscussing the

o , s 1
novel‘ A HOUSE FOR MR. -BISWAS, the téacher. may a;ky

“What posltlon do Mrs. Tulsi and Seth represent°'

Another type of - questlon may be built around

specific information in & selected §tgmeﬁ§.' - For

"example, the followihg qlestion may be ‘uséd. in - a

|

sélected from those used in the traditional method ¥of
the evaluation. See Appendix 11, : I

¢

3. < -

/,form of class discussions ih which the’ teacher,, dsing.

I

2 B wen e
- e v
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. . . " ) .
*She had long-fingered hands, thin and beautiful, I

suppose.” What does this statement tell us about
. Mr. Rochester’s attitude?

In- some, instances, one or a few students in the
class  may be \ ab]e_ ‘ta “respond immediately to the

question. ’I\F the response is appropriate, a discussion

v

-

"enlightened" students, with the rest of ‘the class

-

ass‘uming- the role of passive listeners and probably’

’note-takers. ;

‘At times -though, - la‘ck“ of immediate response often

'war‘r.ants paraphrasing of the initial question. *Thus a

procéss ensues in ' which the teacher may reword the

+

: qﬁeséion to provide greater clarity or, al-ternaﬁivelx,

I:;re_a[('it’da»n into a series of sub-questions.

-

.
hY

may develop be twe en the teacher  and the few,

This in relation to the question on the first

- . , i’ ., =
novel, thefte‘acher\may ask students to list the factual

+

.deta'i]s ébout_ what Mps. Tulsi and Seth did or said, then

[ 3 3
\

questipn. \O¢, in' the ~case of the guestion from the

second noué‘l‘,_ the teacher may isoclate . the Q’or‘*ds, "1

' s0ppose” and, probably wit’l'gv the  aid of some
dramatization, get students'to focus- on the effect' of
: e AN K :
.those words, ' " .

R P

from this poifi{,) re-direct them back to the original
) Al ‘ -

AN
¢

“wnat/ is” evident about. this method s that ‘the

s

{

s
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manner in which a question is moaified, is totally

determined by the structure of that Spe-cific( question

and consequently can_vamj from question to questidn with

the students notqbeing necessarily aware. ‘o'f the

’

underlying rationale guiding the development of the

discussion on that particular topic. In any event,
‘ . . .

&may at times

(though n‘v\t always) be pre—planned, ques t. on-

while the process of question generation

modification is alwars a spohtaneous activity, involving

"thinkinﬁ-on—one’s-feet", which may or mary not succeed
\

in -having the intended clarifring effect. A fei» more

‘students may be ablé to Join in on the discussion but

usually the majority remains excluded.

wha'\teuer route the discussion takes, the teacher

usually ensures at the end thgt th.e . appropriate
info.r*matior‘\ is passed on to tr)e cla;s, at which polnt
students ma;f make notes of what the tedcher says. |

3 Occasionally the teacher' may also draw
information related Mo ;the int;rpretation of the
literary text from literary commentaries a..‘nd pass this
on to the class either in the form of“pre—preparod notes
‘or ‘incorporating it into the cl#ss discussion.

'

nThe basic problem in this instructional method is
- ?

that” it requires students to perform a task withput

15
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oY, prgilgkﬁﬁ them with the tools for so doing.
+ \‘ - M
< - Participation in class discussions that are built around
N . . ) ' ' )
- the type of questiong refetred to earlier, is dependent

‘not merely on student comprehension of the factual

.

v \; detail of the text material, but more importantly on
-’ < ’

-~ » [
¢

. student ability - to Interpret and make justified

i fnferences from that ﬁ;ctuaf detail. While the ac@ of
. 4 e -® reading can give s;me guarantee that comprehehsion has

) ! \uéry‘ lﬂkelf taken place,. i{'giue; no. Quarant;e that-
L ';\‘ fstud;nfs are prepared to apply the skills‘ ofﬁ literary

interpretation.’ . ‘

[}
- ~
~

. o
- )

1,

+

b J . hd

"are in fact applyin&these skills. For, in the decigion
£ . 4

' ~—— to formulate i partigular question in relation Fo theme
- idlentification and analysis, they would ‘already have,

: a) discerned aniimplied meaning beneath the sur¥ace

j\, - "’:&,,‘ : P
/{

»

ﬂ . & convey that implied meanimg,

ﬁ@l N mf a)_us;ngﬂspﬁ information derived from, above, made a

'

- the writer is dealing with,

Armeﬁ wi th this.information, teachers formulate

16

What is worth noting though is that, in the.

pﬁogessno§‘generhting and modifying questions, teachens

aning,
:) recognised the technique that the writer used to

' generéfisatibn about the ‘broad human sitUétiqn that

.
. .
f q . ° \
\ . . : - . :
v v N L R / . .
. e
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"to pgrform thGSE’OpePatIDns.

AN

questions ?Fat,bequire stddeﬁts to go ‘through ;lmilar
procedures“\:o‘ arrnue at an appropriate .response, but
these proceddres are neuer explicitly speC|f|ed

“queed, the same operatlops are brought jnto use
when oribinal questions ane‘modifiedje Fsr example, ;?n
relation to the first question ;iked earlier in tﬁis
seltfon, in asklng studbnts to state what M;s Tu1;| or

Seth did or sald,. the teacher is in fact demonstrating

4

‘an awareness of a basnc l|terary technique, which
. . .

i

s B
.constltutes part‘of the wrlter s craft, namely that , of

e

conueying implied meaning through the ‘way specialfy

created characters are made to behave, &nd it is as a

result of having this knowledge that the teacher is able

-,

to manipulate the questionning strategy. =~ However, the.

ouerabl instructional- strategy doeé not bxp]icitly

provide ‘studenits wnth information about the underlynng’

.

operattoné’beung performed, even though one expects ‘them

\-

3

It is‘uery.1ike1y that, over time, more capable

'*students would recognise trends in th} pattern 6(

selecting aspbcts of a text for dichssion, in thq typm

’

of questnons-formulated and in the manner Jn which‘theée

questions aré‘modified. The recognltlon of such trends
f !

8
‘l

217
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may_ euentually lead such s{udents to make subconscious,

N \J
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. gitﬁeﬁ._

vet appropriate ipfepenges abou t the operations Cthat .

teachers are performing and use these . operations

*

[N ’ . % - AN '
themselves. ' LiKe .their teachers, suc students are not

likely to be conscipuély aware of all the'inheqént tésks.

~

On , the qthen hand, less capable students would
. o 1
detect 'nejther trends nor. operatlons and consequent]y
. . "’ v
remain . excluded. No aMount of note- taklng ‘of. facts,

°

. !

however lmportant they may be, can remedy the sntuatuon.

¢

requnred to do an eSSay. Teachers usually,help.student;

’

_prepare the essay, but such Quidaﬁcgléutomaticall} takes

[

-

the basic form of the -discussion sessions.

% . "

At the end of the study of a'text " students are

Thus in;an.;ssay that"renu}reg\the andlysif 6¥ a

’

‘given theme in the nduel, - A HOUSE FOR MR. Blsms, for

ex&mplé, many students may write uery detalled factual.

gccounts‘ about what Mns.' Tulsi said or what Seth dnd,

» A

" with little or no attempt to explaln the behéviour” of

these characters witAln the context of the theme. Often

3 y

‘teachers are .unable to anaIVSQ students orrars, sinco,;

;as' 4ar as they are conc brnod, tho sign:flcance of that.,.

WAl :

'partlcular segment was thoroughly ‘discussed in class,

In the light of the ‘above therefore, thb evaluator

{

t

submuts that .thé, open-ended discussion strategy:

18 . - ! ¥
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described above does not allow for optimum learning and
. - fuyrther .that .“the operations inherent in ‘the gkill v of .
) . . - . » . N ' .
. recognising and analysing literary themes must not Just
>, K i ‘ .
be implicitly present in the i\nstruc,t‘ional process, they
mucst be explicitly taught. ’
; b Hence ' the <following in'structiona_l package was
designed in an attempt to respond to this problem. ‘
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C) ' , \ ' . INSTRUCTIONAL DESIGN - '
éackg;ound

\

'u’: ) ‘ | This instructional package was dede]oped Jitﬁin‘a

. 5 conceptual framework Sn'the study of literature that
incorﬁorates two basic'érihcrples. ‘
ﬁa"“ ‘ Firs%, the package is based on the principle that
| tHe 1nterpretat|on of a. ]iterary work rests primarily on
factors within the work “i-tself. This approach is
.particu{ar]y important wggrg tgeme ‘recqgnition, and

analysis ' is cdncerned. Since‘tﬁqmes are essentially a
COmmenteon human li%é, s{udentsfhax uncohsciuosly find

thémselues imppsing their own personal judgements in

assessnng ‘the work. . -

) ’ :

£, ° ' Lorne Glauser (19803 cautions about ‘the tendency

”

in secondiry school students to remain at the level .bf -

. o what)he refers to as the: pre~cr|tica1 stage of the stu&;
of 1jterature. He st;tes, : o .

There are some dangers in this pre-crltical stage-

. .Dne is the danger of making a response based on‘

- B ‘.. one‘s set attitudes .i.. There is the problem of

*‘ ’ . _making associations from personal experience, apd

writer’s point of view, (p. 31)
It is meortant therefore "that students are made

to adopt what McGu1re refers to." as the objective
LI LR

approach, for as he 'explains, . !

;20 SRR

this prevefts the reader from underst‘nding -the |



e e e e e — ek

\
[One) cannot offer any judgement of a work ...
until [one hagl seen the work as fairly as possible
and that demands ... an acceptance of the work as
it is. (pp. 65-866)

The second principle adopted in the development of

this 'package is that the study of )iterature, that is,

fiterary criticism, is, Iike.any other area:o& learning, .’
the - study ‘ofo an orgahigéd " body® of - knnwlédgel.
hgggéequgdtly, it must be based on - the objesj}ve
‘observation and investigation of 'its tsﬁbject—matfer,and

T it musf ‘empl oy clearly'defingd proﬁequres that can be

i

replicated by others in the field.‘t‘

One - finds  .support for this view ' of literary

criticiém‘in°eﬁiéht%ie1d (1948)- and Frye (1957), both of

whom strongly ¥avour a systematic and objective -approach
‘to the study of literature. '

In tracnng the history of ‘this debate, Brightfield‘

L

re-lntroduces a question posed by an earlier-critic. He'

‘ask s’y . .

‘18 khpre such a ‘thing ... as a science of
criticism, or is all criticism at bottom merely the
expression of an ‘individual ' opinion, unsupported,
or  supparted in varying degrees, by .other
individual opinions? (p. 3) ‘

Frye, in building his case, arguos'fhat,‘

The presenco of science in any subJoct. changes its.

.character from the casual to the causal, from the
‘random and intuitive to the systematic.(p. 7)

 He cont}n&{s,

i »

. .
e wmeer " > T T T
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If criticism exists, it must be an examination of

. literature in terms of a conceptual framework

- derivable-from an inductive survey of .the 1iterary

field [dnd) the word ‘inductive’ suggests some sort
of ‘scientific procedure. (p. 7)

The evaluator submits therefore that the approach -

to instruction used in this package is consistent with a

concept of literary criticism held by proponents in the

field.

The Systematic Design of Indtrugction

'this -package is based on the systems approach _mode]
. . ' 3
proposed by both Gagne and Briggs, and.Dick and Carey

(1978).

’ -

Specifically the package was developed using . the
mode) presented by Dick and Carey which, as is stated by

the authors, provides a framework for the systematic

(.

'design of instruction. - Theirt mode] prescribes a-

procedure for - instpucf!onal design that incorporiteg
“nine s@quentially arrangéd tasks proceeding  from the

identification of instructional goals to the stage ' of

’

‘summative evaluation (see Figure 1),

A Y

It "is .the opinion of this evaluator that ¢this

Al

approach to /instructional'désfgn can-‘bg expected to

incroaie _the effectiveness of.instruction on the study

t N
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1.

of theﬁés‘ in litenatufe because of importhnt features
" inherent in the design process. In this reéard, three;

'aspects’o{ the model_deéerue special attention. -

The first is the identification of clearly stated

}argeg objectives, not only for the teaching ageni, byt

~more importantly for the learner. For, it is very

likely “that providing information oﬁ‘ ~the targ;t
objectives to- be attained ;an be expected to give
purbose apd‘dfrection to the learning process. |

For example, an obJectiuewthat sjmpl} states that

students will be studying the themes of particular works

does not.offer much clear—cut direction for ‘the learner.

‘On. the other hand, the potenti}l for learning” can be’

increased }f studénts are informed that &t tﬁe«end,o# &

given period of instruction they are expected to.be able

a) to recognise the theme(s) ‘in selected works

-

b> to compare the treatment of given tﬁeme(é) in

two'éelected workKs.

The.second.aspect of the‘quol'that was conskﬂéred Vo

appr?ﬁriate in fhe development of this package is the

attention “paid to instructional analysis, “that is the

identification and sequencing of subordinate sRi .
Given the weaknesses outlined in the ' traditional

épprpach earlier, it is‘évident that there is need for

T [ 3
« . :

24




theme) .

.

an ninstructional ,metﬁod that clearly identffies all

subordinate. tasks required for"theme recognition and
/ 2t

analysis. \

This is panrticularly - important ,since, as was

cbserved, the subordinate tasks are not made explicit.by
the aqerage‘ teacher, ‘which places leafners at a

disadvantage, as they are ndt told what steps_the? must

take " to. .perform the'complex task that their teacﬁer

ﬁeduines of them.

\

. subordinate capabilities that have been jdéggiffed'mﬁsf
.'be‘ ef}iéiently arhangedr Of the two sequencing
‘fechniqﬁes described by Dick and Carey: the ‘ﬁierarchicalx;
.teﬁhnique- w;s coaside;ed more aﬁpropri;te for this
design since it was envisaged that the learning of

lower-lqbel'skil1s (e.qg. derfuing'thi'impljcit mean’ing)

]

cquld‘—be expected to enhance learning of other skills

. higher ‘yp:the hierarchy (e.g. ,idehtifxing the specific

[ R

Ultimatéiy therefore, when students are given.

[

instruélion related  to  the target ‘objective, they

n

should, Qithout external prompting, be able to recall

and execute the subskills that they have learnt in ‘order:

to facilitate their perfoﬁmance-of'tﬁislfinal task. -~

< ! u

-

“In addition,  the model prescribes that the




\

]

" The third aspect of the mode )l that was régarded as
bei#g'particularly relevant for this package is that for .

- ’ -~
each subskill identified, the corresponding perfd‘%ance

objective must also be specified. Thus, not only are

students” taught the skills required for the recogn(iion

" and analysis 'of themes, but opportunity is also provided

for them to demonstrate whether they have indeed
learnt what has been taught.

In summary therefore, it was on the basis of the

systematic design of iHstruction, incoﬁporating the-

various stages of the deéign'process as outljned by'Didk

and Carey,‘that this package was developed.

L

Educational Objectives .’

The backage was developed within the context 'of

the following instquctional goal:

That students will be able to compare treatments of
the sameé theme in .different works of -literature,
according to the requirements of Section B of Paper

P | of the CXC 'Genera)l Proficiency English B

examination. |

- In the light of the'iﬁoue,'this package was specifically
’ [ , N £ .

degsigned to attain the foil@wind target objectives:

1. That .students -will be able to identify the
(universal) theme in specially selected extracts.

- 2. That students will be able to compare treatments
. of an identical theme in two extracts taken from

two different novels. .In specific terms, that they
- L. ]

[
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. introduction to the study of themes, it was thought’

" the eanlier. stage of preparation.

will be able to identify the different aspects of

the given theme that the respective writers . deal

wlth, then support that position using |llustrat|ons " .
from each of the two extracts. ‘

Target Audience . o
Form Four students of Senior Comprehens;ue schools
)

“in Trinidad and Tobago were identified as the Earget

population. - e ‘ ": ' . . o
Form Four students were psgh since direct

preparation for the CXC examination takes pLsce during

- - . . o .
the final two years of secondary education, namely Form

Four and Form Five. ‘Sinde the package is intended as an

"appnopriate that it should_Be qirebted to studénts in

»

Inf the -CXC Repor't c;fed earlier, . special mention

was made 64 candfdates from Senijor Cohprehensiue schools

in Aterms of their .-inadequate' preparation for tne

examination. , - : . o

In order to &ppreclate the problem raised by the’
EXC, ; brief explanation.of the secondaryaschool systen
|n Trlnldad and Tdbago |s pertinent at this point. '

There. are two basnc models in the system, namely

the . single-school mode],, where students spend their

‘entire five-year period of secondary schooling in the .

0 - *
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"same institution, and the two—:\inéd. mqqei, where

students”’ ‘schooling is divided betwéen three years in a .

‘ Junior,,Secondary.schbbl, followed by two in a Senior

Comprehensive school. . R
Students tare assigned .to'g[ther of these two
models on the basis of their perform#nce in fhe Cbmhqn

Entrance ‘Examination which is a’ placement test taken by

eleven and twelvé-year olds. Those whose scores fall im

the lower bracket “go through the two-tiered mode 1 .
'Ln all Senior Comprehensive schpols, Engﬁish

Literature is an elective subject. However, owver the
=3 - , - \

" years, there has been a marked trend of low_ performance

among 'candidgtes from these schoofs in the examination

in this subJ;ct.‘ In“addition to the cbmmeqt made in the
cXc Report,' one also notes\a similar trend4 in the
Cambri&be GCE,. the foreérunner of the CXC. According t;
reports pgblished by fhe.CeﬁtraI Statistical 6;4ice of
Trinidad and Tobagh, only 6.8% and 11.2% of these
;tddenéé were - sqccesfur in the .1979 and l9ép' GbE
Literature examinations, ﬁéspectiqely.

[

While one cannot oderlookqthe problems inherent in
H ! T .

_the school structure itself, as cited by the CXC, ‘the

eualuafop submi ts tha§ thefe.is élso need to consider

‘the inétpuétion f&ctdf/SQ well. Based on the placement

by

28
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A,

creiteria of the Common Entrance Examination (see above),
L -~
it seems.-evident that the student in this type of school

is. a low ability student. Given the -weaknesses
perceived” in the traditional method, it would appear
that this method may not be the most efficient for these

students. -

This instructional pacthg was ,noet specifically
fntended for a particular type of school or aptitude

level of student. Nonetheless, i't is.proposed that the

. <

systematic design of instguction on which it is

‘modelled& can be helpful +to students in these schools

)

and'providﬁ them with.a learning Stra}egy that could -be

more effectfbe than the method currently in use’.

r
[l

Instructional Analysis

—— e D G - - — — —— — — — o — S - - -

Aﬁﬁropriate subski]ls: were identified and

" sequenced in a hieﬂarchical ordeF proceeding from lower— :

order sle!§ t? higher-order skills (see Table {).

<

- Necessary entry level skills werte also identified.

Entry Level SKkills.

.

ta

Reading COmprehensioﬁ\ ability as well as the
ability to report what h;s been read were idonfifrqd as
,hecessary entry sKills. All other skills quqired for

the atﬁainmenﬁgof the target objectives cited earlior,

were taught.

awert
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’ N TABLE I
h Summary of Instructional Analysis

. T ELhE PhirEIE
:
.

vt

Subskills ; Tasks"\_ Embedded Test Items
. . el iy
P " Summarize:r  Students will write In no more than two
- ) the story a concise statement « sentences, write
¢ of not -more. than brief summary of
" i two sentences the ma.in, events of
. .. ., summarizing the each of the
» 1 ‘ "'main' events of the  selected extracts.
} v ~ basic story line of ) -
' : - the extracts to be
S - ' . analysed.
- Formulate  Students will make- State the
statement  an inference about.’ meaning that
-y about the - unstated have deri
-~ implicit meaning which the each o
meanin%’ writer intends to selected extracts.
. convey at the same
5 . time &s the stated
' . meaning, then wri‘te .
. , a statement about - .
5 it using no- more " -

, than two sentences,
t @ »

Identify Students will re- List the 1literary

" techniques examine ! the techniques .
‘used to extracts. - - to identified ‘in each-
convey detect the 'tech- of the selected
implicit niques. which' thée extracts, -
! meaning. writer used to make .
the reader aware of
o ~ the’ unstated
% ~meaning. Students :
e P w®l) make a list of ) e
. these techniques °
2 ‘ using - a short )

N phrase or. single
' word ‘to name each.

. . |
’ }
t. . ) « 30 o8
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. Table I (cont’d.>

KRN
L |
!

Subskills

g
N

Tasks‘

‘&

. Embedded Tes&t Items .

Clagsify
techniques

Identify
segments
of extract

'IdontiFQ -
- specific

theme.

Studente will —

determing and state |

by. writing whether
the techniques used
in the ‘extract
undetr review fall

mainly ~ into’ the
category of
character ©or

incident techniques

or a combination of .
. bothi

LN )
Haviﬂg recognised

‘the techniques used

students will
“identify the

segments of the’
extract that convey '~
" the implicit

meaning, then write

-a short report on

A}

‘each, cin a

statement that' is
not more than two
sentences lonhg.

_Stude%ts will for-

mulate a statement

indicating | the.

human situation out

Zoi which. the story
was created. This

statement .must not
make reference .to
any of “the
characters or

‘-incidents of the

story and should
not be more than
one sentence long.

31

Place . + . the -

téchniques . « ~, . .
identified into the

&propriate
categories, . that’
ig, . either

“ character, incident

or a combination of
both. v ‘ .

Wi thout

report ' of the
information in the
segments which you

“have identified as

/?“t§3u99ing " the

implicit meaning.

‘¢ e

Based on your study

of  the . story,:
_ determine the broad .
_Thuman )

si tuation
that the writer is

s dealing with in the

extract.

LY

répeafbﬁg‘“
. the text word for
-word, write a short

B NS
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Table I <(cont’d.) .

'

A

‘Subskills

i

Tasks

N

Embedded Test Items

A}

Identify
unjvereal

Students will

~generalise further

thehe:° L

Compare

to establjsh * the-
. overall view " of
" _humanity under
which the specific
theme can be
classified.
Students will
‘‘express this view
in the form of a
short phrase . or

gingle word. '

-

. Students will note

treatments

of a given
theme .

. between

in writing the
differences and/or
similarities

the
of a

<

treatments

-given -theme in . two

different extracts.

7.

<

With your Knowledge

of the specific
theme, determine
the overall view of

humani ty that
encompasses the
specific human
situation on which
the story is based.
‘Write an essay® on

the folldwing
topic. Csee section
on = Testing for
essay-question).

L P

H

|
!
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" Analysis of Subordinate Skills:

» Subskrll # 1t Summariiing the story was identified
as {he‘ lowest level skill in this Higﬁarchy of
skills, Students were ﬁequired to. isolate the méin

events of a story and re-present these in a concise

~ form. One reason for this exercise was to ensure that
[N . !

ctudents became conscious'of»dif*erentiating be tween the

two levels of meaning in the same text, one that‘ is

explicitly stated and the o“thér_that’ is implied.
Performance o% this skill therefore was.intended to

force students to focus attention.only on the incident

(what actually took place)'or~the.dfalogue (what was

‘actually discussed). In this respect, therefore, it

served ‘as a forerunper of the sKill immediately
succeedfng ite }
- This exercise was also intended to ensure _that

students would ultimately be able to make a ‘tclear

distinction between incident or dialogue on the one hand

and the analysis of the incident or dialogue on the

other. It was considered important that students
perform this basic task;' for,' very often, in the’
tradi tional- approach, they remain trapped in describing

the +factual details of an event and seem unable to rise:
' N -

* out of this descriptive level to the higher sKills of

33
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" .anaTysis.

‘

Hence the importance of this first step, namely to

Clitself, in ~order ,to avoid later confusion at the

analytic sfage. _ n

———— " - ———

primarily because of its 1ink with the first. ) Because

[

. of the sKilful use of literary techniques, the ‘average
,'reader does not‘normally make a distinction between the

'stated and unstated meanings of a literary  text.

Therefore -in designing-instruction, considerafion was

given to the fact‘tﬁat most students would be processing

. .both levels of meanin@ as a single unit of informatioﬁ

without necognisiﬁg any d{stinction Between'the two.

Hence ' placing this skill immediately after the

first was intended to increase students’ awareness of .

the twp—levei nature of the information they were

‘ processing.

it was also envisaged that this statement would '

also‘ serve as the point of reference against -which

students would perform: - the three succeeding sKills,

" namely identifying A and ' classifying the literary

techn{qugs 'that‘the.writeyguses_to Eonuo} the implicit’

,isblate factdal information on the incident or dialogue .

a

b o g s e e
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. ,of the concrete into the abstract.

v

meaning and also to identify the corresponding segmehts

PR

that actually do convey this meaning.

)

An additional feature of the performance of this

skill was that students were rgquireq to formulate their

stétementﬁ on ‘the implicit meaning in terms . of

gituations related %b’the story-line andvnotvattempt to

make generalisations - at this point. . Since the

. ! A ' , « ’
techniques and corresponding segments would be extracted

from the story itself, it was thought that th? prddess

would be Facili%ated if _the reference point Ci.e. the

implicit meaning), that guides the :identification’ of.

‘

_these, was also expressed in ferms of the concrete

events o% the ét0ry.

N

Formulating the~imp}lcit méaning according to the’

guidelines outlined.abovq was also intended to ensure-

that ultimately students would realise tha} this second

Ieuél, unstated meaning about the actions and remarks of

the characters is the vehiclg in which the abstract

theme is contained. Thus it was envisaged thit' this

3

statement would serve as a bridge, leading stugchfi'out N
! . B Pl oo - Ay '

\&4n

i ' - “ ' . . ,‘.q,"
" Subgkills # 3 and # 4: In these skills, students

- ——— T ———— o ————— — >t w— —

L were required to identify the techniques that the

writer, uses to convey the implicit ~meaniw61 and to
er | . el . oo

7 35
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-

classify these techniques. As was mentioned in the
QFscussion of the preceding skill, L the implicit ﬁeanimg
was used as the ﬁoint of reference for the performance

gfqthese sKills,

.

Subskills # 3 and # 4, 'as well as # 5 can be
considered as‘fhe section of the instructional pﬁocess
© that deals with. the analytic aspect of :the study.

Basically, the term literary techniques, as used in the

[ wd

package, refers to the variety of ways in which a writer . .
uses the basic elements of the story, ‘namely character
and incident to convey the implicit meaning.

" Thus with the Knowledge of this implicit meaning, . .

as. well as the definition of technique supplied by the

v

teacher, students would re-examine thé extract to detect
the uariousvme;ns that the writér used to achieve the .

- " ‘above effect. . o .

.

Having done that, students would classify these

techniques under the two caﬁegories;Kb'characth or

- ! %
_incident. _ . w

1

Placing these two skills before skill # 5 was done

o
.

. 7 ) N
for two reasons. First, it'was intended to encourage

¥

. " students to view the whole analytic process in terms of
what the writer was doing, and discourage the tendency:

to become too involved. with the action from the .

i1

36
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perspective of the characters. The rationale behind.

this épbroach was that if students were encouraged to
view the action from the writer’s perspective, that is,

the  action that the writer created, this would

£4

facilitate transition to . the skill of theme

ideﬁtificat(qn, that is, identification of the comment
.t * Y N .
made by the writer, through the action.

Secondly, it was envisaged that identifying the

techpiqueé would help stuéents to focus attention on a .

specific segment of the extract, since a technique would

) , &
be employed in developing & specific incident or in

creating  the épecific remarks or behaviubr of a

character. Thhs students would be less likely to fall

.into ‘the ‘tfap'of arbitrqril?’re—%elling the story of

>

some loosely defined section which may, in  some
a qnspecified way, include the appropriate segmeht..

Subskill # 5: A{'fhis point students would isolaté

implicit meaning. Esseﬁtially the major part of this

task, that is tﬁg aétut1 idfh#ificdtlonAof the fegments;
would i alcofdy. have - been complétedz wl th the
identification 'o% the tochniqueg: : wa-itud&n(s. must
formula£e‘ 4 statement reporting the fnformatjop from

each segment.

L

- v -
o demimtiphe « N -
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extracts  used in the instrycthy

g

and supported the inference made with appropriate

illustrations (segments) from the text, students would

then proceed to the more abstract- stage of thehe

l

identification. It was envisaged that performihg all of

:the preceding skills 'woufd strengthen siupents"-

"awareness of what'Jhe writer was seekKing to achieve and

prepare“ them for the generafisat[ons to be made at this

stage of instruction.

Within this -package éhel concept of theme in -

liter;turé was defined as cbmprisiné two levels, “name 1y

the specific theme and the universal fheme '(Bhrtblf

1981>, in an attempt to distinguish -the speci?ic focus

4 v

of a writer’s concern@from the broader ,more inclusive

'Fomment about the.total human condition. Thus specific

theme refers to the writer’s perspective of a particular

¥

human' situation "which he used to create his work.

Universa) theﬁe refers to the brbadeq commen t about the:

total human condition under which the specific theme can

bo,'apprdﬁriately..class}fied. (Usuérly, the term’

Mtheme’ is used as a synonym for the more explicit

ot

‘

~‘,univoréal theme™) .

As' "an example, the speci

o
i

a8

kz? theme .of one of the -

was'dtstrfpod,as "The

v .

e g o A . e teairm
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Emancipation Caribbean”, and the universal theme that

encompassed -this sbecific theme was identified as

-

"Al ienation".
Thugé, . using the already Jjustified ' implicit

meaning as the point of departure, students would

doing this, students would no longer be referring to the

characters and incidents, but would be broadening their

rise to the characters who were made to behave and speak

¥

v

- rejection (or alienation) of the French Creole in Post-

. generalise to the specific theme as defined above. In

" view to focus on the broader human situation that gave

in a"particular way as well as the incideﬁts in which

they were involved.
At this stage, it is important fo note ihai the

illustrafiohs used earlier: to Jjustify the implicit

. meaningj hufomaticallyl apply to the specific théme“as

]

well.,

Subskill # 7 (Target Objective #. 1>z In

identifying the ‘universal theme, students would be

moving’tb the next step Bn the abstracticon ladder, since

situation and ‘foéusjng solely  on’ fhe broad . all-

encompassing view abpﬁt humanity.

’

.

39

they would be moving away from the specific human
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~preceding sKills,, students should now be brépared-
. to-compare treatments of an idgnticai (uniuersa]) theme

‘in ‘two extracts. Discussion of the trea;mgnt of a théme

rerlves“around'two principal points:
1 The speci%ic theme, that is the spec}fic\aépect
of the stated univ;rsa1ntheme that the write? is
dealing' wi th, This ‘aspect of the task wodyd

require students to draw on skills # 2 and # 6.

2> The way in which the writer uses his ‘work to

convey his thoughts which are the comments he maﬁes as
expressed in the 1mpli&ft'meaning and the  specific
theme. Tﬁis aspeét of the task would require students to

draw on skills #.3, # 4 and # 3, resulting :in the

 ,+ormu1ation’oflstatements to be used as illustrations to

support infergnces made aboht the writer’s thoughts.

While 'ressay—-questions do not usually specifically - ask

for a summary of the story (skill # 1), such a skill is

- still 'importgnt; in essay-writing, as a means of
" precisely indicatidg the areas of the text that are.

-being used in the discussion,

v e ek ———— T - —
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'Summacy of Subskills. | . , -

One  important feature worth noting " about the

-~

subordinate skills. identified, is that they are

:applicable to the study of 1literary thémes rn any

literary work. In this_cdntext, the skills being learnt

are transferéble and are not confined to.the particular

liforarx materfal used in the package.

. In theé 1light of the above, ' instruction was

Q

'designed, incoﬁporatfng . the subordinate _sKills

-~

"identified, tésks corresponding to these ikills, and

test items.




" they ' will eventually be assessed‘ in the tepminil‘
4 N . .

g

‘Lesting.

- e e = . e G —— o o -

- In addition to pro;idfng students with practice in
the individual subskills, the embedded test items also
serve as a means. of‘chilit§ting students”’ qrg#nisation
of i%*ormatfon Felevant to the answering of a g;picél
gssay—quﬁétion on theme identification‘and anai;sis; It
is iﬁportant that instruction also prepares students for
the,eésay typé of test since this is the means by Qﬁich
exiﬁination. : o -

Indged' the entire.fnsxructjonal process can” be
seen as serving two simultaneous, vyet °rclatéd ends.
F1rs£ i? identifies the ;uBordinate skills reguired fér
a théﬁatid analysis of the liter;}y mater}al. Second,
ifh érduides' stuéent; with a structure fp#‘storing the
relevant inféfmafioduto facilitate e?ficient retrieval
Qnd organisation for.subsequent essay-writing. In this

regar&, instruction ‘can be seen as helping stuéénts

buitd the necessary cognitive structure that would allow

. for 'tbe‘kiﬁd of information processing described in the

literature (e.g. Ausubel, 1948} Mayers, 1979).

s

%
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- Pretest and Posttest
These two tests were designed as parallel forms -of "
. : N ' !
an essay-type question, rather than separate short- i

r

answer questions as suggested by the form of the .

- t
o

. embedded test. However, as was discussed above, the

1 essqy‘tesb was deéigneg to inéorﬁorate information that - . _‘[\\
could only be acéuired thr@ugﬁ the pen?ermance q% the w
Tresdect{ue skillgf . .

This type o# test was chosen s}nce ul?imately, it
is in this way that students would be tested in the CXC
) . o

examination. ‘ . ©

‘As a test in an introductory programme of the

study of themes, the question was designed to bo‘

o

optimally, reprosentatiqe of essays in this ;rea of
L] -

study, so that procedures used in organising information

for this éssay, could ultimately be used in .the writing

of other essays on the comparison of | themes i.n

<

3

literature. - ' . . ’ s
In ad&ition to the qdntent{of the essay-quastion{//’/ﬁﬂ\\\

J

consideratjon was also paid to its structure. Design ;//
. L .4 \

was based on the restricted response type question ' -

rather than tﬁevextendod:type. The former was chosén

i Eocg se it specifica]ly' identifies the areas to be

tested - and  as a result lends itself to more efficient

>
4
A apacttean i
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measur ing of student achievement ¢(Gronlund, 1981),

1 \ . .
to .the study of themes, it wat also envisaged that the

Sinte instruction was intended .as an_ introduction

&

controls built into this type of,questibn were necessary

“for the beginner-learner, .

.

’
L

Tﬁusl“~with the guidelines outlined above, - and in
[ & Fa . o

\
-consideratioﬁ of the target objectives specified, a.

~

basidJ t;st format was devised and used 40; both the

]

pretest .iﬁd_ the posttest. Both tests, included. two

\ : N E

\

extracts which were to be used as the basis for

students’ response to the essay—question provided.

However, they were both designed around different

themegp, using extracts from different text;. Those for

the

posttest were salected from texts not used during .

instruction., This was done as a means of determining

A

for both tests) = -

,whether“fhafgt;lls acquired were indeed transferable.
P

The fol ing basic essay-question format was used

A B .

-

Write a brief simmary of each of the two extracts.
Compare the different aspects of the theme of
(alienation) on which the two @riters. focus.

Using illustrations from the extracts, show -how

. each extract conveys the writer’s thought? about

the theme, ‘
| .

L]
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Instructional Strategy. . , .

The learning task in this package is based 6n the
. A . | .
study of extracts sglected from literary works rather

than the whole works themselves.

This‘.was done because the instruction is intended

e L A ‘ o
to setrve ‘as an introduction to the study'of themes, with

—~—

the objective of developing in students relevent /skills
which ~ they will £ubsequently apply when reading whole

texts.

o

In this regard;l selection was confined to those
l

[N

:extfact% that have a well-defined thipatic quality, in

an éttembt tokeliminétég .as far as possible, all non-

" related -factors that may tend to interfere with -the

learning of the spéciﬂic task., °

- . M » P .
The package was designed for classroom instruction

to be mediated by a teacher, and was 'bgsed on the

L v

v

.

fbllowing format; . . ‘
* Teaéh;r—explanation of subskill. | ‘ \\
* Teachgé-demoﬁstrat;on of thg perf?ngnce of (th;
 subdekitn, o

. % Broup-practice of sub-skill, - ifﬁ\\\

*

Feedback and’RemodLation.'

"% Final individual practice test.’

o A}

: o oLl b
The strategy of teacher-mediated instruction was

} °

° . s - »

a5 .
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adopted since it was thought that students would need

'mgximum guidance from a source which would both possess..

J

greater expertise in the éubJEct-matter domain and al;o

be capable of responding to the wide wuvariety of

-

situations that could arige in relation to the .Jéarning

task. N l

) '

Group 'bractice was included since. smal)l gqroup
<

activity was expected to have a positive infldence on
indiutdual'learning.
Provision for fnitfaf;feedback and remediatiom for

}' 4
group exercises was included as a part of - classroom

-

activity. Since students were worKing in groups, it was
: ‘ K

enuisaged.thit this aspect of ‘the instruction could more

adequately a&dress indluiduaj needs since the teacher-'

could move from/groub,td group during practice sessions,

0 . “

In addition though, the teacher also provided feedback
to the entire class after reviewing students”’ . practéée
exercises at the end of each instructional session.

- r

Finally, the strategy catered for individual

practice test without 6roup support,

¥

a
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A Teachgrrg’ Guide was' .prepared, based on the
instructional analysis and strateqgy - described
above. It also includes an Appendix,which provides

model answers for the respective embedded tests.

The Student Manual/Workbook was designed to

incorporate both the materials to be studied, that

is, the extracts, as well as a work area for doing

the' practice exercises. Eight extracts were

provided, ‘fouQ from each of two novels, namely A

HOUSE FOR MR. BISWAS by V.S. Naipaul (1969) and

[ 2 . .
WIDE SARGASSO by Jean Rhys (1964). Extracts were

selected and arranged accofding to theme. Thus

there were four .extracté in Section’'l on the theme.

of alienation, selected in equal numbers from each

of the two novels, and another four in Section ll

on . the .theme of..cul tural conflict, selected.in a

"similar manner.”

>

The above arr#ngement of extracts was done -to

emphasize that the basis of the instruction was the

study of themes rather than the study of particular

rd 4

novels.
1

The pretest essay was based on the :theme of

" alienation, using two extracts that were Ultimately

s

47
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b
‘used for the instruction. - L e
9, For the posti'est,* the essay was based on the theme
of moral courage, wusing different extracts,
A
se‘ected from novels not used for the instruction.
These .novels ‘ were THE PEARL by John Steinbeck ‘
* 7 (1948) - and, the OLD MAN AND THE SEA by Ernest A
Hemi‘ngway~(1952; 1980) ., .
’Cob ies o( all materials can be found in ‘the Appe’ndic_es.
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. Objectives

. done in Montreal.

METHOD, .
FUONL
PREL IMINARY EVALUATION
. :

Evaluation was conducted at this stage ﬁo ‘det;ct

any major flaws in the instructional materials created’

’

. for the package and to make revisions, accordingly.

AN

frocedures
—-—' ------- “h‘

Two ‘evaluation methods were used. Firet, the

T

material  was assessed by two teachers of Literature.
-Second, -one-to-one evhluat}on.was conducted with five
studénts,' ;goinb through all the: stages of .the

v

instruct-ion,

It must be noted however that this preliminary

evalyation - was not ;ond&cted with subjects .from the

target population, since initial work on the package was
. . N . * ,

Y r

However this was pot &R ected‘to.ﬁapo a negative

effect on the valﬁpity ‘of the data collected since
. .

. = :
the basic instructional design was not regarded as bgingl

Y

“exclusively applicable to the school population of a

particul ar country. Subjects selected were of the same

age and- grade level as the target population and were

enrolled in a course on English Literature.  In r‘“

- . 49 R ' A
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addition, the subjects were all selected from &
' I ‘ by

. remediation class, in attempt ‘to kKeep as closé as

possibi to the ability level of the target popylatidﬁ.

. MAIN EVALWATION -
"OBJ;cfiues- | | |
----- r;;:; 'evaluétipn was designed to 'meef two

. objectives: o . ' ' '“‘
1. The first was“to doﬁermlne.whethér' the’ tfpe “of

instruction. provided through this package was mére

N 14

7 ' \ P ' .
"effective in facilitating students’ acquisition of .

thi transferable skills o¥%ﬁhome identification and
analysis, thin the .opin—ondod 'discusstén' me thod

i\ @

dgscribed earlier. It was also: intended to

fér Sonién .ComprehoAsiue students who have . been

-

defined a@il&k~ability‘sfudonts (see ,d1scussion;
Target Audience)
2. The second - was to assess the rgactidhs‘o* a) * the

'students and b) the teacher to the package.

N +

package refers to the instructional materials that were

"icroat d for tho‘teachlng'of the abéde-mont}oﬁod skills

-

© %0

:determtne thqfqdckage'é gdpquacy-as a Tearning tool,

fn . the context of this evaluition, the term’

Lo - . e e

e RS S
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based on the—systbmatlc design of instruction discussed

.eérlier. Tr;ditional method refers to theo open-ended
~discussion strategy u;ed in tﬁis EQaluatipn to Hepresgnt

the method curréntfy‘in use in se&ondary 'schoo[s, in
uTrinidad‘aqd‘Toﬁgbo. o . o
A modification of the original method was

considered necessary in the interest of maintaining the

internal validity of ¥the evaluation. Thus, in order t§

. .
-

énsure equivalence in the tontent of instruc&ion,_ study
‘was based on extp;cts from texts rathgq than the. whoig
texts. Suggested‘queitions to be used in the discussion . ¥ ;1 )
peri&d were also prauidgd, in an atﬁempf tb ensure that

the tradifioﬁa] Qroup was not left with the impression

of being unimporiant in the evaluation. In a11 otRer

>

'éespects, however, tﬁe,tradiiional method, as applied to

t

the evaluation, | incorborated . the - fundamenta)
cHaracterlsticé'of.tﬁe original,

' .a more detailed comparison of the two stri?rgim; '
used will be provided in the Procedures seétioh.‘

‘Eualuat[on‘Delen

There were two ispects to this design. . =,

1. Evaluation for the first objective was based on.the 
comparjson pf two treatment groups, one receiving

Cinstruction via the package and the other, receiving the

‘
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Mone e

traditional method of instruction, "as defined above..

Both groups received the identical pre= and posttests.

a

.1In 'summghyfthe evaluation was conducted by means

- ot

//" of & nonequivalent two—gbqup design, ideritical to the
/ L . .

nop-equivaiént ¥ control group ¢esi§n' descﬁiped - by
. 'Cémppell and Stanley (p:47, 1943) except fof the fact
| that. treatment ;pnd&tions were assigned to bath groﬁQs.

,Thus,'us?ng"the notation provided by Popham (19?5), the

design created was as follows:

. PRETEST.. | PACKAGE

_POSTTEST

’

PRETEST——————— TRADITIONAL METHOD_————__POSTTEST’

2. Eva]uation for the ;econd objgctive was diui&ed into:

. v
{ .
“two .sections:

a) A questionnaire was administered to the subjects -

o

in the packdge group at the end'.ofvtin frdctibn. o

. ¢ .
" . .(see Appendix IV).
of-,this' group at regular intervals during :the

- period of initruction. ;
AU L S
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.- Periodic interviews were held with the -teacher.:



o _— | ' ) ‘ ) N
The sample for this evaluation was drawn from the

population described eaﬁlieﬁ, namély Form Four students
of Senior Comprehensive schools in Trinidadland\ Tobago.

(see Instructional Design: Target Aqdience). .t

Samp)ing Procedures o C

—— - — - ——— - ——— ———

K Because of prajtical'limitatlons, nejther 'random
sampling nor random aséignment wgs' possibie. Thus
intact groups were used. These groups were selected

L]

from two separ%te schools in order to avoid contaﬁt at

v

either ?tHe teacherﬂ'br student I?uel be tween the two .
: . . . . -
groups.
Both groupé comprised sub;ects of both sexes, and
of the ,same ;gé and'grade level’, A}l participants .in_
.both groups had elected to do English Literature as an
ex@minat}on suﬁject. ’ ’
A ‘Cloie - Test was used as a measure of reading
. Edmﬁrehension apility; a prerequisite entry level gkill\
Qidenti?ied' barlier. - Al progpecti&e pdﬁt}cip;nts
reacﬁed' and/or é»cooded_the 65? critérion set by the.
}ualpa£or.‘ (See Appeﬁdix‘U for, copy of fo;t).: v
There were 351 subJects'ip th;'total'samplo with 25
in fh; package group and 24 in'fhe'Tnaditional group.

Treatment conditions were nandomly assigred.

-t
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_ answers and grading scheme). |

Inétpumentatipn
"In the evaluation 'comparing tne instruqtional
effectiveness of the two strategies, ~parallel forms of

the same type of essay test weré.adﬁinistered Q@ ‘both

treatment groups, " Thus both groups received the same -

tests, - which were designed following the gquidelines
outlined earlier (see"lnstruct;onal Designa'Testing).

As was already mentioned, extract;.used for the
éretest'were also used in the instrgc@fcn, howeuef this
was. not expected to have'a.,negéjiye effect én tﬁe

validity of the evaluation. On the other hand, to avoid

. any probable carry-over effect :on the posttest, &

different theme-and different extracts were -used in the
construction of this latter quéstion:
The same'grad§ng schelne was uUsed for both tests

and was 'based on the analytical method of scoring (Ebel,

1979). Thus points were ﬁllotted for specific elements .

in the essay.

A model answer, prepared -for each of the two
tests, was the_ criterioh used for griding subJecf;f.

responses. (See Appendix IIl for copies of tests, model'

.

As was stated earlier, a. questionnaire and

ﬁeriodic interviews were used to determine the reactions

-
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. .
of students and the teacher. respectively, to the .

backage. ‘ , ’

*Procedures

——— —— - ——

equivalence. between .groups (]ngtructional“strategy not ,’
included>, steps were taken to remove'all“systematic

diéferences that fell under the control' of the

evaluator. In this regard, " the groups received equal
treatment in the following aregs:
‘. _Instruction in both groups took place in a

o classroom setting.and'waﬁ mediated by a teacher.

2.1 The target obJectiveé ere the same for éoth

groups. .

3, Bgth groups were informed of the target bbjeéti§gs

" and studied the ‘same content, i.e. the same
Titerary extracts.

4. Similar_types.of ins}rugtional materrals.were us;d
| in' bath groups, i.e. leacher’s éurbe and student
manual/ﬁorkbooﬁ.‘ ’ 5 _ I
5. The same pre- and pogktgsts were admin@ifened to

o bo?h g%oups.
é. I@%Eructron for ~;f:acsth-¢;ww:>ups‘w'ans held over three

days in three 90-minute sessions.

7. Introductory sessions to inform students and

55
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teachers .of the purpose of the evaluation were the
. o .

séme“?or'botH'QEOups. :

‘F. Nejther b% the i@§~teacﬁers was given ”infdbmation
regarding thé designen’s‘predictions about group-
perfoﬁmance,ujs—a—eis the respective ‘instrustional

,methgds.

A5 was mentioned.above, the only difference in the

’treetment' was- in the type of instructional strategy

used. In this respett, ° the following differencee were
4 . ’
built into the evaluation design. .

A o ,
Instructional Process

- dom S T " - e i ——— T " W o -

While both- groups were prouuded with the target

objectives, . the routes used to attaln " these

‘objectives differed. In the traditional group,’ opeﬂi'

ended class dlscussuons, inltlated by questnons posed by
///ﬁ\ teacher, onstntuted the primary means for student
Yearning. These uest:ons were the stimulus used to get

‘students to analyse the content of each extract, within

the context of the specified objectives, . and exchange"

their analyses with the class.

. ' . ) ry '
In. the “package group, skills required for the

. attainment of the tanget:objeitfues were identified and

~

. hierarchically. arranged. Instruction éas based on

students’ performance of these sKills which were geared
2 .
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. N . . .
to give . itudents srstematic gquidelines on how - to

identify- and analyse themes in any literkry work using
the extracts provided. ’ ' .
A . o .
Arrangement [of Extracts _
A 4 .

\

Extracts  for study were,«ncluded in the student

<;

manual/wzzkbaok for both groups. However ‘there

Py

wa$ a difference fn the arrangement of these extracts.

~.

cts were arranged in
] w

win the traditional group extra

two sections according to the nowel from which they were

fselecte%.' This was done in {;‘attempt to conform as.
i , © Nl

closely as “possible to the practice of thie real-life

situation where whole texts are studied, -

-

In the package group, extracts were arramged in

Tt e

two sections, .according to theme, thus demonstraLuul_

that the ggal of instruction was based on the study of

themes rather than®the’ study of texts. - C- Y

a . . '

Directions to Teachers ' : * .
In the traditional group, fﬁ!‘ cher was provided e

r\gx‘*eith a pool of questjons from'Wwhich she had’ the.

option of selecting for class discussions. . The -teacher :
Lo .

was‘:expected to modifynor amplify these as she thought

necessarQ! depending on student responie.‘

‘A short commentary on each of'thi two novels wis

- also prouided‘.ané .the = teagher was advised .to draw
0 ‘ ‘ *
. - . . >
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information from each of these in order to enhance her

input into | the clase discussion. At the end of the

.
i

discussion of an extract, the teacher was requir _to

N R R I4
ensure that the theme of that extract was clearly
2]

identified. _ -

~

- A list of essay topics wagﬁprovided on. each of the

~

l .
- two sets of extracts studied. ( The teagher was required
x4 to choose one essay from each set and guide students in
preparing notes on it. Be;au%e of time 1limitations,

the writing of a full .lepgth essay was not attempted. In

-~

ukeepiﬁg‘ wi th traditional practice; these essay topics

. ) v
were provided to give students the opportunity to write

[

about what they had studied in the extracts.
B ’ “y
- In ,summary therefore, , the teacher of this group

9

was provided with the broad ‘parameters of  the

N ,
instructﬂon, but largely exercised her own initiative in

putting ‘it into effe®t, thus feflecting the primary

characteristics of the tgachinﬁ'meﬁhod used in the real-

-~

life situation.

-

IT(;yé package group, for each subordinate skill

- idepdt¥red, the tea;herﬁwas groufdéﬁﬁwith information

% .
bath to describe the skiyf and explain its performance.

The teacher was instruciod to communicate. this

. Information to the students, using the presentation

> ’
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format provided. . He was al-s; expected to demonstrate = -

;the pérforménce of each skillff- before letting studeﬁts

do the same.  Chiteria for the performance of the

respective skjlls were also pnouided_anJ\tHeﬂteacH%r was
’ . ° . LY

directed Sto”us%;these to assess the level of studentéf

performan . . -
Thus in the latter group, dlrectlons regarding the

conduct of instruction were very detailed anl explicit,
F

in keeping wlth the basnc approach of the systematic:

'

desigﬂ of lnstructton. . ) e e

Feedback

—— > —— —

" While the'confent of feédback for both groups was

”

" broadly determlned by - the same instructional
obJectINes and .study materials, ‘&6e gpproach to
prouidlng feedback was different. g ‘ .

In the tradltlonal group, feedback was Iargely the
resu)‘f:f the teacher;s spontaneous, unplgqned\rospons?
as deterﬁined by student behaviour:

In the package group, whlle student behaviour also

lnfluenced feodback, it was not based on the teacher’s

spontaneous response but rather on a pre-detehmined set‘

of established criteria, namely the model answers

i

provided for fhe respective test items.

Ancther difference in feedback sfrutogy was that -
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in  the traditional group,” since the line of

<

_communication _was always between teacher and tLé whole

IE

.class,  there ‘wage little or no opportynity for

0
¥

individualized . feedback, On the other hand, in the

package group,* with students working in groups, there

t

‘was greater opporgggity for individualized feedback.

Student ‘Activity : 7

[} .
" Based on the questions posed by the tedchgr,‘

a

students of the traditfbngl group- wquld engage in

discussion, . mainly on their own initiative, aithough at
. ‘ ' b 3

|
times the teacher would also sollicit a comment from a

specific student. The strategy did not cater for total
. S . y
class participation in the discussions. The yriting of

¢

essay-notes followed each discussion se€ssion.

épecific .written exercises, related to each

suborqiﬁaﬁe sKill were to be done by all.students in the

package group 'thrbughout 'thé entire instructional
: e
period. ‘
. : 1 \
Class Interaction -

———— g S — e - v -

* In the traditional proup, na proqision was made

for student-to-stﬂdent contact, ihtora;tion being mainly

?

betwpen‘the teacher ‘and students.

In- the package group, small group practice was
: R x ! v ,

built into the strategy, thus Encouraging student~to-
N . ' N

L o &0 ' ¥ Y

. @

R
T —
.
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student interaction.

i

Prier to instruction, training sessions were held
S .
with the respective teachers so that  they could

familiarise fhemselyes with the materials. A separate
session was held with each teacher. y

3

The evaluator obseérved the instructional sessions
64 both groups tp ensure that procedures set out in  the
‘ -~

respective teacher’s guides were being followed.

Data Analysis

Data obtaiﬁed from the evaluation*® to determine

1

comparative instructional effectiveness were analysed by

means of a one-way analysis of covariance, comparing the
~ ,

two treatment conditions on the posttest and using the

pretest as the covariate.

The pretest was included in the evaluation design

n

to contrel for prior Know] edge of subjects in - the

_‘subJectFmattdﬁ domain. In this analysis therefore, the .

. . . -
mean scores of the two groups,on the posttest were

adJusted“ to reflect differences in prior"knowlodgo
@kis?knof amoﬁg sub{ecti prior to treatment (¢ Keppel,
19735, - - .

It is ’‘important to note howovef, ihtt treatment

4 " . ‘( i . {
' é1 - ' '
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) . ' 2
ot . 4

groups were constituted from pre-existing intact groups
rather than by random assignment. Further, it was not

. : ' »
possible .to' control for all systematic differences

between the groups. "Indeed ‘there may probably have been

differences between the two groups as a result of their
Belonging to two separate schools, which could’have the
effect of 1imiting the appropriateness of the use 6; the
analysis of‘covariance for this eualﬁation (see Keppel).
' Nonet less, in spite of these ﬁoted liﬁitations,

this statistical test was gonsidered as the most suited,

particularly because af : its built in ‘capability of

.controlilliing. for pre—evaluation differences Bgtween

2

T groups ' on , a’ pre—determindp critical ' wvariable.

Cohsequently,'even"though the evaluation design 'does not

account for- all systematic differences, the statistical

analysis does adjust for variation on this critical

variable. Indthis regard, one notes the comment made By
Popham ‘that,“the'analysis of covariance procedure can

“often prove helpful in coping with the Fe]euant

¢

, * disparities that often exist in intact groups”" (p.246).
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RESULTS AND DISCUSSION: PRELIMINARY EVALUATION.
As & Tetult of the preliminary evaluation of the
ﬁackage; the following shortcomings were detected in the

ingtruction and the corresponding changes  and/or

. additions made: . ! : . N

Bkill # 2: lmpIIQlt Meaning

e A . o s 4 . P ey P S A U A B i (s P G S Gt S Ghn w——

While - ecognis:ng that the aveéage student

instihctiu$LZ detects'an nmplucnt meaning in any piece

of literary material, it was discovered that the meaning

some students derlve may not necessarlly be from the

.same perspective-as that intended by the wrjter.\ Such a

djstortion' at' this Jevel could eventual]y T affect

inferences made lategfabout the specific- theme.

Thus it seemed evident that explanations for the

A &

_performance qf th}s skill 'should include instruction
directing students to determlnc the writer’s perspectlue '

as a necessary pre—requnsnte for formulating 3 statement

on the impl|c1t meaning.

-

. Normally it is the main character that represents

the - writer’s point of view. ‘However this information

was withheld from students at thii stage of instruction
to see whether anr‘ of them would detect this. A

detailed explanation of the function -of the “main

'charttféf (and other characters) was prpvfdodr%or tho’,-

i
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performance of the subsequent skill.:

-

Skill # 3: Identifying Techniques

- e g e . — ot v Al Y > . M s i U i S ) D il S St D i e St S

It was felt ‘that .teacher~introduction . to the

lperformance .of this skill was " inadequate. 'What was

' / .
néeded was a conceptugl framework placing the role of

3 Vi

".\ ;he. writer in 'perébectiue' before - proceeding to an,

idgnti?icatibn' of the individual techniques. ~ Thus .
'teacheﬁ—éiplanafion _waé ' expanded _ to establish ' a
- framework based on the followiﬁg information

1. That a writer starts off with the intention  of

mak ing 'a comment about some human situation that he
has obserbgd;
. - . . . v
vehicle for conveying this comment. -
3. Thét he does not express this comment openly, .but

weaves it into a story which he has created.

4. ' That the two basic etements of the story that he

uses are character and incident and that he
m;nipu}ates these in a variety of wa};-(technquos)
to achféve his ihfent of communicating his cdmment
to. the readors;

-

'Maving set. this framework, instructiop would then

¥

- proceed to the idenfiflcgtion of tholte;hﬁfqubs. ,

) i

il

é4

. .
. - .
TR g w .

2, That he creates a literary work and uses it as a

o v o
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It"can be said therefore that this aspect of the

Rackage hae been redesigned to begin ingtruction at a

higher conceptual Jlevel and proceed in a top-down

‘fashjon to the level of more concrete details, thus

incorporating the princiﬁles . of progressive'

différentiation as'prestribed by Ausubel (1948).

Additional SKill: Justifying’ selection of Segment

S s G S P I U i ) S . A e . . S ot . i S . . > S S S T S —— Y o S > ‘i S~ — -

In the original materials, after identifying the

techniques, students .were Pequfred to identify, the

. ' N a
segments that convered the implicit meaning. However

there stijl,éeemedlto bé a vacuum in that it was felt

that insérhction should also require'stuaont; to Jbstlf%
itﬁe segment \seaectéd fn term; of ’its appropriateness
'given the impiigii ﬁeiniﬁg derived earlier.

' The iinusion’ of .this as a separafé skill was

thought necessary sinég one could not assume that

students were doing this justification merejy by méking

) /)' the selection. It must be noted that the essay—question

requires students to perform this skKill and indeed
essay-questions . generally do require this ‘type of

l . ,
. Justification.

65
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SKill # &: IdentlfYIng the Specific Theme

Given the adJustment made to teacher-explanat+ons
i .

on tﬁe ihplicit meaning, it became.;eUldent ‘that - a

épg;ific theme, ~ i.e. the comment that a writer s

. ¢ .
-making, incorparates two basic eiements.

1. A human sntuatlon that has been observed,
2, A partlcujar polnt of view from which the human

situation is observed.

. In the 1light of the abovée, it was  thought

approprnate that studénts should be guided to express

the speciflc theme using the standard format emplbytd in

f

"luterary cri{?zism,. This format involves a-repePSal of

' the two elements just mentioned. Thus, for example, one

T v
‘speaks of, ‘

l

‘The alienation (isolation) of the French Creole in
Post-Emancipation Caribbean,

where 'the.Frehch Creole in Poit-Emanciﬁation Caribbean‘

refers to the human- sntuation that has been observed and

« &

'Jainenatnon' reférs to the p}gspectivo from whlch it has

been opservod. One also notes that tho writer’s point

. of View Is gonoravly oxprossed as an- abstract word or’

L)

phrase. ot ¥ . S .

Consequontly. instruction angd task rtduiroments o

[

for thls §Kill were adJustod to accomodato tho abouo.
‘,‘

L - ' . v o
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Overall Revision

T o o o o e i e e e o o o e

.

The instructional m&terials*fér Eﬁg.package

therefore revised to

.

.

k3

-~

reflect, the

&

.additions. (see Appendix I

.
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RESULTS: MAIN EVALUATION.

In an attéhbt to eliminate evaluator .bias, .both

. -
-

the  pretest and the posttes{ were scofed by  an
‘indepené;nt rater’, who wasAnoz informed of the treatmemt’.
or test aifferences in the scripts. A[llécnjpts were
scored according to the grading scheﬁe and  the
appropriate model answer sdpplied by the evaluator é%ee
Appendix 111). : S

Instructfpnal Effectiveness ) . \ ' ‘

N Prior to the analysis of- covariance, a regression

DR
v

aﬁalysis was done tp' ensure that there was no “
interaction between-.prijor knowledée and group membersh ip

(Kim and Kohout, 1975). The results of this analysis

showed no sjignificant interaction, F ¢1,47) =.20, P

)

-7 .05, Thus, it was possible to'assume that prior -to

TR e RS e e . ‘.
LY ‘ *

treatment, there was group egquivalence on the content of;
‘ -~

instruction. <, ' ' -
' - v -

Table 2 shows .the means and standard _dediationg
- for béth groups on the pre- and ﬁostteit%h
The results pf the analysis of covariance showed a

. signi{icqntl differenco;‘ be tween the’ two ‘jreatﬁent

et gt
.

conditfons on the posttest, 'E (1,48) = 14,11, p < .05

[ -

A
&
.
%

(see Table 3).
T However , .thlg acknow)edging that the package .

%
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group performed better than the traditional group, it is

also important th notemthat the owverall achievement

)]

Ieuél “was low ‘<ﬂhe mean scor'es for both 'groups fell

below 50X of the total score of the. posttest (see Figure
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Table 2. .
. Summary Table of Means and Standard Deviations .
. for Main Evaluation. T
. M v . i s o o s S e G b S e S S
Treatment Pretest Pretest Posttest FPosttest
Mean S.D. Mean S.D.’ -
Traditional  &.42 _  3.36 - 10.48 5.60
: , '
‘Package 5.34 2.80 16.18 ' 7.88
’ N .
Total Score = 48. ‘
- ¢ . .
Table 3 o
-------- 5
Summary Table of the Analysis of Covariance %
- - —— o b - - — , ——b—‘—— —— —— - i F
¢ ¥

S

Source ss df M8 A L -
. ¢ i
Coviariates 373.20 1 T 378,20 10.34 . S
: . . ° * . H
Treatments:  581.39 1 581.39 16.11" . %t
Experimental  1732.57 48 36.10 B '
Error . p
“ToraL 2687.16 S0 53.74 \ .
- !
* i
p < .03 ¢
3 .
2
> . - . .%
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% Teacher Reactions ' = N ) \\\
¥ - o '
. N | e ssms e mme——— . . a.\ .
Lo , ~The, (tpacher for the package. group made very
, J ‘ : . '
posi tive comments *“‘about the - paék;be, noting in

particular “the impdétance of the ékills‘ideﬁtified " and
-lhe‘ value of the’praéticq exercises (embedded test
. [ 1 A .

;o igems) for thel students.  On the whdle, he thought that

’ e thte approach- to instruction c%rld, serve tg enhance
. . [iad . ’ §
PO ©. . students’ underétan% ng and appreciation of  the other

texts that they were studying._for the examination.

. “ ‘ A
:3 He . did ,emphasize: however that given the target

. N . i o s
popul ation, }here was - need to consider a [ongor' time

7 % ‘per;pd to/ensure mastefry of all subordinate skKills.

, o g 4
P N Other ‘observations made during the conduct of

W .
. v ,‘l e .' Ul‘ .r\ . % . ‘Q .
. redpective skills., . ' ) w

s 2

':“a Coa Studenf‘Reactidhs ) . {_

-an
‘/ twrge ot grema o

I .

) Stuaenfs in this group ﬁenerally responded
Z’ 3 B . ! N ’ t '
favourably to the package

"

i ; *
(see Appendix V).
¥ PP ‘

s - P , On the whole most thought that the instructional

LI t-

objectives 'we}e clear|y de?inod and easily uundenstood.

- \ o\

. . S ..
"o ., with this statement.
A , .

% ' ‘ In agdition, most responded favodrably'to th¥™ dea |

) of group practice, uﬂth"?SZ"glvlng
w ' o “‘..’. K ! , ‘: ‘ v
b B . . ! . :

-~

either7 a four

X N L

‘instruction: would: be notedyiﬁw%he discussion of the.

; w - : .
L Eighteen percent (180 strong[yﬁggreod andk7oz agreed -
o . “ f
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3

(strongly agree)\ or ‘& three (agree) ‘rating to the.

relevant statements.

o One area of conflict lay in their response to the

exFracts themselves. On the one hand, 9é&% gave the top.
two .ratingé to the statement that the efgracts were
interes{ing to read. On the other hand, with regards to
fhé statement that tﬁp extracts were easy to ;nderstand,
44Y, rated it in the lower two categories.

It is very likely that subjects may have

interpreted this statement  not on the basis of the

actual comprehension of the extracts, but rather in

relation’ to their performance of the tasks associated

with the extracts.. In the opinion of the— evaluator,

¥

' responses to this statement  are very likely

i

proportionately related to the effort required‘for doing

the exercises. This point will be developed more fuﬁly

in the discussion. TN

: .
In<regponse to the question whether there were lany
sections that subjects still found difficult, fost
. el
indicated the 1last two skilrE, identification of jtho
A’ e

specific and uniuorsi? themes, with a2 lesser number

{
mentioning the recognition of the techniques.

. o>
On the g?blo subjects felt that there difficulty
:couid be .puoréomo with more practice. It was
| . P ) . ) ' h
' - .73
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interesting to note that only a few indicated-the need
for more téacher explanation, which seems to§ suggest
th§t ‘there must have been a satis{aétory I;vel. of
awareness about the requirements of the respective
tasks. ‘ ~

. \
Reactions to the package as a whole were positive,

\ ,
' \wiSh such comments as "it showed me how to organise my
N

Ay ! A
-work®*, and "it gave.me good explanations and practice in’

| -
, ‘
ao@wering questions based on themes".

~_  Commenting on the value of the practice exercisesq
[} \ "

one * student thought that theyY\helped , since s/he was.
oW fj}i to write the “"identical ideéas" and further that

these ideas were clearer , now that there were limits to

the number of sentqués-used in expregedng them. .

With  regards to the inclusion &ons of this
type in tﬁe regular literature programme, many studenfs
\hought that it would'be a valuable addition to their

- on

preparation for the CXC examipation.

A)

commented —on the disadvantages of the limited time and

Finally, /in mahy of their remarks, students
Sk

approximately 624 gave the lower two .ratings to the

statement that enough time was allotted for '‘instruction.
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DISCUSSION: MAIN EVALUATION.

Thq resuvts of the evaluation provide support for

the viéw advanced earlier that a éystematic‘ design of

instruction is a more effective learning tool for .the

L 4

study of literary themes than the open-ended discussion

\

me thod. Scores of subjects in the package group were

significantly higher, than those of ‘subjects in the

3

traditional éroup.

However, as was noted earlier, the achievement

level of subjects récejving instruction via the package

was low. Consequentiy, the. main thrust 74 this

discugsion has been directed-at a re-assessment of the’
. . v

A N
instruction. !

L

Time Allocation for Group Practlcg

Durin& the instrudtion,' it soon pecamo very

'

evident that time all«‘tion was_grossly inadequate, ~an'

observation that is strongly supported by the comments

of both teacher andﬁstudents (see Resulbs)(
5

Subjects did not seem to have dlfficplty
understanding the ,toachorﬁs ' ,oxplanatloni and
demonstrations of the various sKills. 'Howivor. thé#

i

actual porforﬁinco of the tasks themseluves, that is, the

wriiipg.of the respective statements, required much more
. Q 4 . ‘ .

©o . . o
. .
" 0 .
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effort and time than fhe eva;uatoﬁ had enJ?saged.

Idea]Ly; instruction in each subskill should have
continued until mastery was attained; This~ did - no£
always happen; in fact : the last two skil}slﬁwere

gartiéularly affected by insufficient "time because

instruction %or the preceding sKills required more time
"than had been exbected.

Failure to identify accurate time requirements

3

could probably be attributed to inadequate conditiors

for the preliminary evaluation. Because of restrictions

'imposed by the schedule of the school in which " this"

. . f
evaluation was done, only a limited amount of time was

allowed. Tﬁus, not all aspects of the package could be

-

satisfactorily assessed. & A

Aprimary consequence of this limitation was that

the evaluator did not make‘ﬁﬁ adequate assessment of the

3

time needs of wsubJu\:jfs, relative to the cognitive

operations  which’ they

demonstrate that they had indeed acquired the skill that .

-was tau ht.. ‘
bt 9 , ) .

In partlcular 'Quring the initial stages, of
instruction, subjetts spont a lot/of tho time allotted

for _Sroup practlce/ ‘discussing around tho task to bo

}borformod. In some groups, tho discussion appoarod/to

76

had to perform in order to .

.
g
I
&
¢ . /.
-
«
.
) .
. .
. ¥
:
v
|
o *



‘remain at an unfocussed level for a great deal of time
Befqre eventually’ conqergiﬁg.on whaf had‘to be done.
Even when subjects éeemed to have arrived at a ;onsensus
of what had to be ﬁone, the verbal exchanges would still.

;Tfncontinue and there were' instances when“the teacher had
to insist that subjects end. the discugsion and start
writing,

 While’ the evaluator did expect that discussion,

3 ‘ would ‘take pfgce (and indeed, wgrkfng inﬁggréups was‘

intended to facilitate this), she Qnderestimafed the
amount of time that subjects would feel the need to'
spend in this preliminary activ[ty before proceeding toA‘
the actual performance of the task.

, . £
From the evaluator’s observation of the

Il

discussions tgkinglplace, it seemed that subjects needed
to spend time making a mental ‘transition .from the
~assimilation q; the explanations préuiously provided to

“the . performance of the* tasks based on  those

-

explanations. \L/
\ N

. | * « LI 4_/’—‘ .

\\ *The teacher had presented and explained certain

-procedures and had used a particular extract for this
w ¥ .

purp%se; During that period, subjects hddAassimilatcd_

s "

be tween the teacher and some of the students during

A
-t

e 7 o)

ts}

information related to those procedures. Exchanges H

T e

P
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tgacher presedtation seeme& to’ suggest titis. ° Now,
subjects were expected to app]y_ these prochurés
performtng a similar task, But with ; dif{erent extract.
What sgemed evideht was that the hoeemenﬁ'from the
'assiﬁiiation of a ékilT.to its app{}cation'was inot as
-auiomatic'as the evaluator had preuiouély eneisaged. It-

~appeared that there were intermediary mental operations .

whlch subJects eqed to spend time to activate.

The efbor involved in this process could probably

accounted for by the fact that, even though

»

subjects were required to perform the gyentical task
that the teachgr had just done, ‘they were using a

different ‘extract, based on a' different story, sven

A

-

though "taken from the same literary text.’ This, if

seemed,\‘had a 'slowing dowr effect on the - ﬁrocgss of
> w ~ f .

gKill transfer to the“new stimulus material.

It is in thls context that the uuew was advanced
L]

earlier that probably subjects had interpreted the

stadement on_ theirs understandlng of the extracts in

.rv1ation to the tasks that had to. be performed using

those extracts (see Results).

—r—/.

However, it is the opinion of the evaluator that
it is very Ilkety that the primery 4actor accounging for

the effort and length of time.spent making the reqwired"

o

2
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- making the transition from assimilation of a skill(:tb _ - :

botgoh ‘able - to ordanlso their work and g;prcsi their

\
L

transition as described above, is the abilify level of
the target population; subjects seemed to"lack the.

facility for self~initiated activation - of these.

4
-~

particular learning 'stratégies and needed greater
assisfance from ihe instructional envjrohment for doing
this. : " ’
éonsequentIy, the eva)dator, suggests ;hat the
gkgenqea~'discussion sessions during gr;up practice was
an ;ttempt‘ﬁn;’the ﬂstudgnts' part to create the
cqnditions which, hopefully, would facrlftate\.thiir
activating of ‘the nocosgary-lfarnjng ;trategie; for

.

its application.

' However , as inifruqtion proﬁressed, even fhough o ] '3

the discuss{ons stil) tended to -be somewhat lengthy , | g
“one veguld \ha§e noticed an increa;ing oa:e' in gotting: lé
into &Etng the exercises. Itrwas as if, 6gor time; thol E
required . cognitive'skills for moving on to the stage of i
applyiﬁg the sKill were be{ng accessed with increasingly ' \é

.less effort, ‘ . . ’ ' o ' ~f§=
In this regard, the cbmﬁents of gtudoniq, cited = . . §

earlier, noting that by the end of instruction they were

PR PR DO L

ideas géom to lend support to this o?gorvatlon. , . v

- 3
)
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I¥ one were ' to accept the h@potﬁesis that low’

ability students mdst use more time and effort in the
transition from assimilation to application of a skill,.
in‘the'context of this learning task, the question that

now arises, is, should an instructional event,

specifically intended to stimulate this cdgnitiue‘

activity, be .incorporated into the overall instructional

strateéy.

Gagne and Briggs deal at' length’ with. the

relationshlp be tween instructional events and léarning'

strategles (see Chapter 9).  In this context, there 'is
perhaps neéd to reassess the effectiveness of the
demonstration aspect of the instruction (what Gagng and

Briggs refer to:-as presentlng the stfmulus maternal).

.

The problem belng outlined may probably be pounting to a

need for-an increase ln the number of examples used for

demonstration, slnce this latter activity is prnmar|1y~

intendod to serve as a bridge between explanation and

. student practice.

While nat dismissing the value of this actluity,.

tthf'evaJuator is moro.lncllned to placing .groator
:qmphasis on extending the time allotte& for gQroup
. ‘ -

";ctivity as a means of a&dro;sing the problop‘outilﬁod;

For it seems to me that there may probably be valuable

80 ' ‘L -
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potential in  the ', exploratory, probing type. of
discussion, Ffor facilitating learning in less capéble

?

students.

In  summary therefore, it would appear that, in
relation to'fnstruction on the study of themes for tﬁis
taréet population, groqp‘pracéice must fulfil an even
broader func;ion than tha£ enuis;ged,by‘the evaluator.
‘It' cannot only be’regarded as & means: of effectively

producing the desired outcome, in other words, ensuring

that " the job gets done. It must also be seen as

providing the conditions in which studénts would

activate the mental operations discussed apoue.

in tﬁe'libht of the fonegbing~thorofcre, it seems

-—

evident that more time was needed for group practice, to

allow for the activity just described.
: - S ‘ oL
Student Atquisition of SKills ' .
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On the whdle, the»perfoﬁmance of subjects from the
package group revealed that wﬁile they had 'attained a

_satis#actor} level of competence in some sKills, there

wgre_othont that still had not been maitered.l Certain

.

‘features in relation to the respective skills -.deserve

Lo,

“Sttehtion.

\ - ' .‘ ‘
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\ i One point worth noting about the performante of
»kthe package group ‘in this section of the posttest was

the attention paid fp precision’ and conciseness in

’ . A
\ormulating statements of summary. Indeed, the mowt
1 L e '

important difference between the two groups was that the
{ : .

ﬁraditional graup still fendéd to give 1long, Pamblin§

1 .
ﬁeports, some even reporting the text, word for word.

T%e package group, on the'otherﬁﬁand, tended mgre to

fbcus on main events. In fact, this tendency towards

! “ -‘ -
precision and exactness in expression was also evident

in # other sections of subjects’ responses to the

s

) ,
question.

Instruction foé this section was generally
' ' ’ &

LI

effective. However, in the teacher’s epinion, subjects

/ﬁay han grasped the distinction between ‘the stated and.

unstated m{gnings' more quickly,: if the two skills of
summarizinb‘.the basic story andfderiving the implicit
- mﬁaning were explainedﬁand demonstratid,simultaneously,

Aiﬂstead of separately, .
- agjustment Is optional,” the important thing being to

ensure that the distinction is made.

' . . . ta .

4

az2

> . Frem the, evaluator’s point of view, h such an

Ci. .« 5
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In relation to this aspect of the test, subjects
in the package " group propideq morql clearly-de¥ined
statement; that were ;dpportivq of the broader specific
theme thani did their counterparts in the traditipnal
group.” This could very likely be accounted for by tﬁe
.practice ga{ned in formulating statements ébout tﬁe
ipp]icit-meaping. {One wguld réc;Ll thaé, intkhe‘context
of the instructional package, the implicit meaning was’
" defined ag ‘bging the concrete counterpaét o% the more
abstract specific theme). R

In’splto of this advantage, how;ver, subJécts in
the package grodp were generally very weakK in khe
actual identification of the specific theme ‘tﬁat the.
respfctive w;iteﬁs focused on, ' In fact, 'in \méﬁt

instances, thgk;‘was,no clgar;cuf attempt td_deflno'this'
.Fheme"&s~a sepgratetﬁore genepal}sed statement, euen\
thoUQH at times one could have detoct’d a movemeﬁt
fowapds’ the abstract in the implicit meaning statements
formulated. —“Thqs,"whjle there was‘cltir evi&once of
egtudents h}vfng accurately identified a moanigg that was
© beneath the sﬁp{aco, thox\largoly rom;lned,wlthin3'th¢
Jimtfs of the cohtent of the story.

. This . failure to perform at the hjgher, level of -

-
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abstraction ‘can very likely be -—attributed to
had - ‘4 \ .

insufficient . practice during instruction.

Identification of the spécifib theme was the 1last but

one skill taught, and as a result was at a disadvantage

because of the extra time actually used for the
instruction of the preceding skitls.

What :was evident even during the instruction was
that the movement from the_;oncrete to ¥h9 abstract
involved a fair amount of effort on the part of the
subjects. In aintion, one must Admft that formulating
a statement about }he specific theme according to thg
foimat suggested (éee" reﬁisjons reported after
Preliminary Evaluation) di& increase the complexifi of

the task. Nonetheless, the evaluator stil)l maintains

that with -adequate time and sufficient pfacticg, even

subjects of this population can attain mastery of .this ‘

skill. .
. PO |

. * )
In summary therefore, subjects’ performance in

th}s seétion of the test, reflected mastery of the skill
of recognising the implicit meaning oniy, that is, the
Nt

unstated’meaning formulated in the ‘context of the events

" and characters of the story.

B
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- Subjects in the package 'group* paid greater

l segments that conveyed the theme (and implicit meiﬂing).'

_Selection of Illustrations

L G S 00 T S S G W — T G — — S - i G ——— - [E ¢
1

attention to how they presented - the relevant

!

- information, while subjects from the traditibnal group

tended simply to copy the appropriate segment from the
extract. Ability to report was\dbnsidef?d important
since ‘ultimately in the final examination, subjects
would not have access to the tex(. k

More importantly though, there was greater
evidence {n the former group of subjects "showing how"
the illustrations support;d the theme, in other words, -
Justifying their selections. ' With regards to’these'two ‘ a
aspects of the test therefore, it was evident that oo

subjects had benefitted from performing the tasks . ' ‘o

corresponding to the relevant ski’ls.

Noneiﬁeléss most subJ;cts failed to identify more

,.than one illustration from each -of the respective

- i
extractJ. This probably could have been due to the fact

that they failed to recognise all but the obvious

. The segments that were widely, identified wiro those e ;
where the writer placed a specific remark in thd”moﬁth - i
42"1‘:‘.;:{"' “i

‘of —a character or mado a charactor porfohm an &;Hy . z%
B . %

ldentifi;b\o_ act that was central to the intident and

R v Ny .
. 3 * ’
es / : ~ : : ~
i " R . .
B




" “I will, fight this thing"

» c
. . ~

Neger” »
()
C ) T
: , \\ w N o
. .o ." . - : | A
thrdugh which the writer’s commgnt could be, readily
' : < B ' ’ .

°

.Y fob -
discerngd. . o

. Thus ‘fof exampje, in the extract from THE PEARL,
i . ° ‘

‘most - subjects appropriatgl:o;?entified Kino’s remarks,

I am é .man". In ‘the

L3 .

‘extract from THE OLD MAN AND THE 'SEA,  the old .

L ) 1 . . s
fisherman‘s final words, “Fieh, I will stay with. you

until 1 am deéd‘, was éhpopuk@r selection. ;In addi tion,

~r

' from this latter extract, some subjects noted the fact

N . - . . . 1
‘that the old fis%&pman'had hooked the <fish, and even

though he was unable to puil it in after several hours,

would not let it go. - ‘ . \ 4

s b

On the other “hand, behaviour or descriptions that
. , \ " 0
were not central to«the development of the action, for

example, géstures JF attitudes, were not recognised. In

a

the first‘exfract%_ subjects failed to note that Kino’s

eves' glowed fiercely or that his muscles hardened, or 'M
. . P 3 R .

even that he pounded his s\eqp}ng mat while talKing to

his wife.- . *

A3

Anotﬁer’type of illustration that was not detected

wére those in which the‘fgchnig}e. used involved the

R *

}nteriction wof two charaqters. In such instanctes two

charactéés are placed side by side " and the comment
- . Y » .,

emerges ‘out :of‘thetr interaction (often’in & conflict

2

- ]
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‘to identify the ‘writer’s techniques. The rationale ' o

\ techniques,

‘
]

¢ ’ R

¥ 4 e
v

) situatidq)i In the two extracts, examples of this type

o .

‘of - technique would be the conflict °between‘fKibo and

¢ -

Juana and the struggle between the old +|sherman and . the
fish. (see Model Answers, Append|x III) ’ . ’ ,
Examples of segments that were\greated using both-'

of ° the above't}pes‘of techniques did emerge durirg 'the‘»g
|nstruct|on, but tﬁ spite of this, subaects *auled to
detect sumllar examples in the posttest.‘

“The reason for this failure ‘coeiﬁ' probablr be
attributed to weaknesses in the indtruction |tsel+.

In redesugnipg “the ‘ instructlon . after - the

.

preliminary evaluation, K attention .was " paid to

/establishing a conceptual framework, detailing the

writer’s‘role in the creation-0f the qork. The student

~

was expected to use this framework as a base {rom’which

behlnd bhls approach was that, once the teacher (had

|dent|fied particular techn%ques in the extracts 7qsed -

~

for demonstration, students would be able not only to

recognise similar techniques in other exfracts"bdt\‘

-

discover others as well.

" While: ‘such a framework did have some effect in .

making . subjects conscious of the function of 1iterary

V.its capacity.to facilitate recognition- of

[

oL Y g7 - ‘ B

K
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- them was overestimated. - . a

have been explained,and practised separately.

-

’
%

o

[ 3 -

" At the same time, teachfr demonsfration‘codld have

been more focused. In the current design, .aftef -the

>

teacher had identified and explained the techniqdég in

the extract used for demonstratipn,\~ subjects were

° a

expected to do the same in other‘ext?actsﬂ However, no

i

atténtion was paid to verifying thaf'speci(jc techniques

identified by'fhe teacher were .immediately repeated in

the extraéts used by the subjects. In fact, during the -

i ! L
instructional period, the teacher encountered problems

and recommended that each teghnique/ identified should

N

In .view of the above, it would appear that the

fo)lowing adjustments should be made to the design:

-
N

" First, “each of the technique; hidhlighted in the 7

3

ipst;u;tion should be idéptified, Jabelled and explained

v

separately by the teacher, to be followed by ,students

J 1o

' [

searching . other extracts to identify that  same

technique.

+

Secondly, because some téchniques are more eafily

discerned than other;, their presentation should be !

sequenéed startiﬁgf from the more ocbvious to 'the more

’ P ~ v

.subtle., It is envisageéd that such sequencing caﬁ be

exﬁect?d to facilitate more effectijve loarhing..

88
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A‘ another angstment’recommended for this section
— . -3 N

is tﬁe’removal of the sKill of classifying technidﬁ@s.
No p@teption.has pald to this skill during ins?ruction,
gince in the introductory sessions between the evaluator

ana the teacher, it was agreed that it was a redundant
exercise and was not likely to contbigute to sﬁ&ﬁents'

Ie;rning. ‘ .

Recommendations - A . )

- s - G o - - - -

As a result of* the foregoing, the following

-

’ !
recommendations are made:

1. Instruction _should be re-designed to allow for the

revisions mentioned earlier .in relation to the

éxplanation, , and practice of the skill/ﬁ‘pf

-
s !

identifying literary techniques. B o
2, A follow-up ~evaluation should be gqnductedl‘rith
. another sample of the same populagion but al!o@ikg
more time for group prqctice.and digcussion.
3. The package should also be evaluated with higher
ability sgudeﬁts to asseSs‘its effectivenessplwith

£l

this population.
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. THE STUDY OF THEMES IN Li'rtaa@nt
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:

Dear Teacher, | S —
The evaluation process in which you Ere about to
particfpate,,is a'i med #t determining an efficient method

for -teaching students to identify and analyse themes in
v ' ‘ . ' '
literature.: . !

This evaluation is be%ng undertaken in view of the

objectives of one sqqt?on of the CXC Engli'sh B examination

where candidates are required to éomparo‘and contrast
. . P
literary themes.

In order to ensure maximum accuracy in our final

assessment of the method uséd, Jt is very important that

all procedures are adhered to.
- \

Thanks for agreeing to cooperate in this .project. I
am certain that our joint par}icipation‘in the exercise
dillhindeed contribute to our own professional growth and’

increase our hndefstanding of the educational needs of our

¢ 3

students.

Sincerely, ,

" Olabis! Kubodi

]

PPS

95.
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( INTRODUCTION . ' . . R
_INSTRUCTIONAL GOAL AND TARGET OBJECTIVES:

.

P

The overall ;o;l that this package seeks to address is
‘that s&udent; will be able to compare técatments o% the*s;me ' : './
theme across different works of Ijt;rature. .Morelsprcificallr, .
instruction has seen designed to meet the folldwing larget 
objectives: ’ ‘ ) ‘ . ‘, o : - '
1. Students will be able to identify the theme in
specially selected extracts ffom éwo novel g3
2. Students will be able to c&hpahe éreatménts of an

identical theme in two extracts taken from two

diffepeht novels.

N

A

In order to attain the above objectives, students will
be requiqu to perform the following subordfnatg skills; . .
' 1. Summarize the story;

2. Formulaﬁcma statement about thé'iﬁplicit Cunstated)

. “ . / - ‘ )
‘meaningg . . . X . '

3. Identify the techniques that the writer uses to conboy

the implicit‘meahiﬁg;

v

i

5. ' Identify segments of the extract that, convey'the

4. Classify these technigues; ' _ S ' v
, , ese . . ) A

Ll

implicit meaning; .

4

é. Justify selection of these ségnents;t

7. Beniralizd to the cppropéiato humanl§1tuation (spt;iflq o
theme) . . B
8. ;dontify thoﬂuqiuorsal.themo, "“;
- . Co
- ‘J- N - ‘ l’
° 960 Y ’ ‘, !
B : ) ‘




skills. All instruction ii/ggesenteb through the'teacher; thus

- 1

INSTRUCTIONAL MATERIALS

¢

TEACHER’S GUIDE : t

( The teacher’s guide contains the procedures and

: ‘ ‘ . % , .
information necessary for students to perform the respective

the réle of the teacher in the whole learning process is of
utmost importance.

The‘guidenhas been designed around the skills
ideq}i4i6d ear1ier witﬁ the main subdivisions being based on
i&*ormatibn related to instruction on the respective skills. Th#‘_

format for bacﬁ subdivision as follows:

* SKill

* ' 'Performance Ob céiue - what the studénts mu;t do . ¢

% _Related Information - nboﬁt the skill .

* . Cpntent Presontatlgn - how 1ﬁo InstEuctlon is to be

presented .

* Example - teacher demonstration of the skill . J‘ ' -
% Group Practice -‘students,por¥orm skillg in groups !

* Feedback for Group Practice .

* Remediation - to ensure that the skill is mastered

* Enrichment

: o : - © A )
Skills #3 and #4, and Skif}s #5 and #é, are respectively treated

as cémposito skills and so constitute & single subdivision each.

There are also two class to;tsf

The ﬁpbendix at the end of the Teacher’s guide contains
' 3 .

Mode Answers on each extract, corresponding to the task

_performed for each skill.




-

answers related to the various tasks performed. “‘. ‘ S A

theé extracts studied. W

"equal number of extracts from each of the following novels - A

R ]

STUDENTS’ MANUALS, | o I , |
The students? manuals comprise two main'subdingioné. ) oot
First, there is lhe work area where ﬁtudﬁnts will &pite'their

-

" The work 'area has been furthe%‘subdididgﬁ‘to’prodide

separate sections for recording information pértaihing to each-of

E&ch work section .is then further divided with the aim - B

bf.pPOQiding stbdents'with Q\format for orgénizing information on . \

-each extract as determined py the skills to be'performéd.

The second paﬁt of the students’ manuals‘contalhs an -’

HOUSE FOR MR. BISWAS by U.S. Naipaul. and WIDE SARGASSO SEA by A

Jgan Rhys. These novels were selected from the. 1ist of fhirt?

.

assigned by the CXC for Section B of Paper I (comparison of

Tou
4

themes) of the examination.

The extracts have been grouped aécording‘to theme in

two sections as follows: .

Section I - Theme - Alijienation - .

2 extracts from A House for Mr. Biswas

2 extracts from Wide Sgrga;so Sea ’
Section II:t Theme - Cuiltural) Conflict .
2 extracts from A House for Mr. Biswas
2 extracts fro& Wide Sargasso Sea L ‘ &
A brjéﬂ\dum$ary'of relevant bacKground informatloh.on oacp nbvol

introduces this latter part of the manual. 'Tho names of the

themes have not been provided‘for;the students.

- H . ) . R
98, L .
,
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TEST MATERIALS : o ‘ T -
- 4 - " - B h‘ St [ e
- Separate materials have been provided {-oa‘ the pre-, and’
N ‘: Y ’ y . )

R post tests. ‘Students will be tog;{:!, before- and aﬂer ’ N 2 R
e S j ‘

; o~ instr;uc,t‘ion. The same basjc essay-type gu:stioq .%as been -
:,": : L.aes‘igned\*or both tesbs, exc?pt for the fa;t that for each tost,) '
| " the questign will l‘:lc:.baq:d?n a different theme an di?fgmnt

“;#".'. ' ' extn ct)s. Both tests will last ;pprjoxima.toly 40 n;‘lnut s each. f .
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RECOHNﬁNDED‘SCHEDULE'FOR‘INsrRUCTION (3 sessions
4 . . M

|

\;ach.)

SESSION . TACTIVITY 24

g

- -

-

U .

TIME ALLOTTED Cin minutes)

3 90 mins.
'

7

IIr

{_ . Teach. Expl.
, & Demons &,

-~ - v

Grp. Pract.  Total’

d

- 4
3

SKill #1° © 10

‘ ’Coﬁmon(s

-

1.3

SKill #2 10
Skills #3 & 4 . 15
: -
Teach. Comments ) ‘
- oft work reviewed .8 .
Skills 3, 4-Ccont’dd 5 °
Skills S& 6 - 10 . '
"SKills 7 & 8 . <9 .

_ 10
Class Test #1 < ‘

: mFoodback S - .

Target Obj. 2 10 .
Class Test #2 e e
" Feedback . - -

-
- ~ ' ¢ e
- -
. . N
S ? .
. 2
. .
4
-
-
Y s
N 3
- . P
»
» '
2 A . !
e, . ‘&
& N .
* 14
” T, -
.-
o -
14
.
T
" A
¢ .~
° “ o
¢ .
. .
- ' ~
‘
N .
¢ ]

,.:\
20
20

C 10 .

10
20 -

3/

25

M

40

15

15

- 10,
1S

10

s
30

14
~ .
Y
.
K 4
L 1
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t
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-* being a mere retelling of thé story.

'SKILL 1 Summarizing the story

Vi o
. N \ N
. : " THE INSTRUCTION °

-

PERFOH%NMCE DBJECTIUE:.

Students wlll write.a concise statement of not more

" than two (2) sentences summarizing the main points of the bach

. ) - o
story line of the extracts to be analyzed.

%

"RELATED INFORMATION: -. | “

° Tbe first 8Kill is inténded to lay the fbundaiion for

e

the hlgher sKills, S{udonts cannot analyze a ﬁiecg of 1!terdture

unle:g they first demonstrate comprehension of fhé basic story

. \ :
line. o . 7 ' cor, S L C

' Performince)o¥ this~sklll also ha; valuo for es;ny-

’

wrnting a: some stud;nts have difficulty di!fanUIlhan botween‘

4

LY

to support these interpretations. The resllt is often a blurred

‘outpoyfing of words that eventually lbaq§ to the entire essay -

) t -t

3

The summary»thbréioro,-cdnstitu%es one pocket of

»

informatiéﬁ essential in essay;wﬁlt1ng. It must be. cloar.
concuse and to-the-polnt,hfocussing sololy on the story itseit,
" the actnon. Isolating the main p01nts of the story can bo
oxpoctod to improvo studonts’ performanco in makin@ Fho summar;.
CONTENT PRESENTATION:

1.° Toachor givos roasons for dolng the summnry.

A <’

‘.2; 'Toachor advlses students to ldont|+y main points o{ tction.

AN

3. Toacher butllnts criteria “for performanco of ttsk

Y

IR -t -1,

'lnterpretatlon of litqrary materua] &nd.thé.factual.thA|l noeded

~

~

cmphasiz;ng that summary must be , short (2 sontoncts), tb—the~
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FEEDBACK FOR GROUP PRACTICE:

-

point and concentrating solely on the story-line.
. .:
Example

©

1. In demonstrating the performance of this skill and all the

other skills, the. teacher will use Extract | of Section I. As
. 7

- was mentioned earlier, the extracts have been included in the:

\.- ‘¢

student s manual and suggested resbon;es for each actnvtty can be

. found in the Appendnx of this gunde. " 2

2. _Be#oﬁe pe&forming the \fitst skill, ﬁhe teacher\yill read the
extract aloud for the class. * » ’

3. . Students must copy the pattern provided by the teacher into

3

their manuvals. This will bd;dbne after the ddmdh;tration of all
v’ .

-skills. Thus, on the first work page of their manuals, students -

,will record all information derived from the study of Extract i,

Section I.. o _ )
BROUP PRACTICE3: . . -
The group will perform the required tasks for this and all other

\

skills using Extracts 2 and 3 of Section I,
i. For a1l sKills, the teacher wil} respond to and comment on

fhe‘per¥ormance£ of the respective groups: ' ' -

-

2. Occasionally, the teacher should also involve the class in

g
’

1
this exercise. . ,/

3. In sdggcsting chaﬁges, improvements ftc., the teacher will |
use the model answers prouided i'n the Appendix as the standard of

measurement. .
4. While it will hdt be possible to write all responses on the

chalkboard, the teacher should make ggod uee of this medium as

-

{’“ . - 102. . . S
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»

lstudenfs will be better abl;‘fo assess a statement i¥-£hey see . )
jt.

5, | For more detailed‘féedbaék, students’ manuals will be
qoilecﬁed‘at the éhd of each day and writtentgomments provided.'

A short review of these comments-&ill be done at the beginning’of

3

the subsequent class session..

. 4

REMEDIATION: . ‘ - T
‘ Duri%g'group practice of this apnd all sklli;; the
teacher should periodically Fepeat information ind instructions

related to the performancé of the skill., For this skgll. the

- teacher méy remind students of the following:

°

* Concentrate on story-1line.

—t

. % Isolate main points and build summary around these.
*® ,Sbmmary must not be more than 2 sentences.

After the review of the first two extracts, students must L

-

continue practising this skill using Extract 4 of Section I,

followed by Extract 1 of Section II.’
.

N g

ENRICHMENT :

0

)
Where groups satisfactorily complete the assigned &{sks

for the respective skills ahead of time, they should be allbwod\nm/f*v%

Y
-
.
/

to start discussing the succeeding sKill.

-

\f.




SKILL #2: Formulating a statement about the implicit
N ' meaning ' o
. PERFORMANCE OBJECTIVE , .
Students will make an infererice about thc ynstated .o

‘meéninﬁ which the writer intends to convey at the same time as . °
the stated meaning of'{he story. Students will define this
unstated meaning within the context of the character and
lh:udents of the storr, then write a statement about it using not
more than two (2) sentences.

\

RELATED INFDRMRTICNt o S ‘

f b © .

Performance of this skill relies primarily on students’
intuition, the intention being that&students should first make

the inference then go. through the processes for identifying

1

’

{ictors co sqpporf this iﬁferonce.
| This instrcctional strategy was adopted in rccodnitioc"
of the fact that good literary writing is designed in such a way
that the average reader can easily "pick up thoughts and ideas
that tay benoath tho "surface of the basic story line, without
necessarily being conscious of tho f;ctors'that-iﬂf]uoncod this

insight. Undér the control of A skillful writer, the mind of Jhe

Cgverage Eeader“almogt inuo\untarily porcoluos doeper leutl T

—

meaning, or at least part of Iii‘{ . , A ;
. Noanholoss, it is l importcht to recognize thht'ln

an average class,'therq are varying levels of reading ability.
" Thus, what Is perceived can range from nothing at all to
- superficial details, to the very profound.

While one cannot really toach intuition, sonsitiuo )

guiding can go\\\long way in: improvnng the porformanco of less

B . N ¢

. 104,




;ompetent etudents in this ékills‘

In this regard; students muét'be told the importaﬁce’o{
determnning the writer s point of wiew and letting this Qunde
them |n |nferr|ng the unstated :mplicnt meannng. In other words,
they must reatlize that the cmplicnj/mean;ng is not any meaning
they choose’ to- lmpose,‘qut rather st is the meannng wh:ch the

‘wrlter has previously dQC1ded that the reader~should dlscern.’

The whole Issu:‘of how the writer gets the roader to

"see" his pOlnt of view wllj be deueloped further in the

discussion of the sucéeodlng sKill. But it is important to

vntroduco students to tho cohcept at this ponnt.

s

H

Another nmportant feature of the porformance of thisg

skill.is that the implicit meaning must be formulated in the ."///

contoxt of the story, that is, it must be seen through the

«,
charictdrs and the action of ‘the story—line. b '//

' ;-'_1',/:;

Students must maihtain this 1ink with the ‘story when’

inferring the imﬁlicit me;ning':inc; this is'llkoly to enhin e

R

thﬁir skill at selocting sections of the text to support tho
inference made. In other words, the rolationshlp betwtoh tho

. ‘ L]
inference and rolouant sgctions of the text can be more easily.

'discorned i both éntities are based on the story.

CONTENT. PRESENTATION! ‘ .//// S IS

e,

1. The toachdr uses ‘the following statomonts and quostions to

;—

+

guidt the students’ sogrch{ ' : '
" a. We“ve just summarized the story. UWe know that ‘X’ and
"Y"took place, pdt let’s see if thero is anr othor meaning’

behind this story] -

105,
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/ b. For example, in Extract 1, Mr. Biswas has just been

//' beateﬁ up? * Is that the only thing‘that the writer wants &s'
to get out of that extract? o - | : \
c, ahati other information do we get ab;ut Mr.,  Biswas and
the other members 6f the Tulsi family, other than the
'beating? ‘
'.d‘. What does the\,wr'iter really want us to see?
UET/ The teachqr’musf iﬁsist on the limit of two (E) sentences.
EXAMPLE , ) . '
GROUP PRACTICE ) Same procedure used for SKill #1.
FEEDBACK FOR GROUP PRACTICE )

\

-

REMEDIATION:

o

s : o

At Fooular-interva]s, the tfacher will remind stud;nts
of the following? o ' ’
1. Determlne the wrnter’s point of view.
2. ‘Infeh nmplncit meaning from writer’s po:nt of view.
_3; There is more to- the character than what they actua]ly do. or
SaY. ‘F!nd thaf *some thing® . L ;;/1 S
'Céntﬁnued practitf after initial review, using extracts a]r;adr
assigned'for skilf #1. | |
ENRICHMENT: '
| " Saﬁe‘ procedure used for skT11 #1. x:étudonts may start
'f&oveloplﬁg. %hpiq . ideas on ‘how kh"wéitqr‘conubysyhts 'pofnt of

view, -

o
e

»

Lo 106



view of it?"

SKILL #31 - Idintlfrtng the tochnlqun that tho wrltor uses
. to convey . the implicit meaning

SKILL ®4: ctassifying the ttchnlquos ; | ‘(_‘

_ PERFORMANCE OBJECTIVE: - o @%

Students will re-examine the extract to detect the trch-

niques that the writer uses to make the reader aware of the

iunstated mean!ng.-_Students will first make a list 64 these

.technngues, USan shor t ﬁhrase; or single words to name each.

Then students will determine and state by writing whether the

technlques used in the e;f»;ct under review, fall mainly into the

category of character or-incident techniques or 3 combination of
both. . .
RELRTED)&NFDRMQTIONz
Because of the 1nttrrol§tlon;hlp.betwoéh these two skfl]i
fﬁey witl b; performed as a §Inglo "chunk*: Two quos§lons may

probably have emorgod in students’ minds after performing .the

precednng sKill. They may be asking, "What made me recognize

. this implicit meaning?", and YHow ¢ld I got tho writer’s point of

)

It is Important to establish that how .a reader responds -

4

to a bieco of literature is largqu'QQtermined by the writer’s

4

skill Fn manipulating the same ‘tools that he uses to tell the

_ .story, namoly°character and action. L. TN

i

The writor starts off wnfh an obsorvatlon of a partlcular
human situation and. creates ‘& literary work that roflocts both
'tﬁo human situation as well as tho aqqlo from wh[ph.hokobgorugs
this human situation. |

1n doing this, the writer ereites certain characters, .

- - 3 . (IS

a 1070 ‘ . ) .l .J'
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writer uses to convey the implicit meaning.

guues ‘them pre de termined personalltles and makes them play roles

that complement or reflect the human situation he choosee to
: N

focus on. The characters are not all given equal status, they
have varyi;g Bégrees of importance. But in,all insfances, one
character emerges a; the most lmportant rn the work, and it is
through what this main character says or does or what happens to

him, that the wrlter conveys the aqgle from which he observes the

hurmhan sijtuation.

»

But the main Eharacter does naqt wo?k'in isolation to

- achieve this goal. Rather it will be more correct to ‘say that it

s

is"in—the |ntoract|on be tween the maln charactor And the othor
characters that the impll;it meaning gmorges.

Hence the point that must be established at the .beginning

.is that it is the manipulation of characters and in particular

‘ \ R -
the main character that constitutes the primary means that the

B

However, while emphasis is on manipulation of characters,

there are instances where the imp}icit meaning emerges more in
the incident itself rather than in the characters involved. in the

incident. Making a distinction betweonhan'lnctdenQ and the

‘;haractors who carryw?f~6ut may it,firstlappogr to be an

~artificfal separation. Most of the time, such a separation is

indeed impossible. .
In some s&#uaiions'though,7€ho writer seems t§ de-
- \ . i

o omphaiizo'thp role oé the character and focus attention on the

incident itself, In these instances the incident itself seems to

o

o » ) o ) ;
.act as a miryor lettipg thn%ugh images . of the fundamental human

S 108 T
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the context of theme identification.

LS

| ¢

; .
sityation l1ying beneath it. Extract ! of Section I is an example.

o'-F this.,

" ' In summary therefore, as an.introduction to identifying

the techniques, students must be provided with fhiéxbroab
overview of the writer’s portraral of character and incident in

.<

This overview is intended to provide students with a

»

» conceptual <framework fof exploring the extract to identify //)'
techniques. .it }s within th%s frameworkK that stﬁdents will < 3
examine: - . U ‘ |
a. the characters - their r;marks (wh;t they say)q ! ~' , ' /'

-~ their ideas (what they think)

-~ their behaviour (what théy do)

IS

- their attitudes, gestuf.s

bd . - ‘

- descript}ons about them

with particular emphasis on the main character. .

-

and

°
[

b. .the incidents - what. is done and repdrts of what is done,

Effective presentation of the overview dds;bfbod earlier

and careful demonstration of the skill'aro,importan} ‘to ensure

L

that this objective fs met. Proper identification of techniques

is. a uitaa prerequisite for the succeeding skill-where students -

must formulate statéments about. the soctioni of the text that

"

support their earlier inferences about the implicit meaning.

.w1thout a conscious awareness of what the writer is doing,

‘s%udénts may simply resort to retélling the story of the sectioﬁs

selected.
Having idohtified and listed the tochniqd}s used, stu-

3 . ( : s 1090 ! ' ) . ?
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dents will’cfassifybthem_uhdek'the categories of character or
incident. Nonetheless, the teacher gﬁould also recognize that '
techniques identified do not always fall into a specific ca£e-'
gory. Thus there may be instanceg where ;.{oint_cjassjfica{fbn
is required.: S

The Model Answers in the Appendix prouiae.sﬁggested .
responses for pt;ctice.wprk on thege skills. Col]ectﬂbely,'the
suggested respo@gg; for ‘these two skills in all the extrhcfg.
. prov{de 3 wide rang; of technigques which are Q9mm6nlydused in

. & S ' <l .

_works of literathre. B ’ T
A However, the 4oflowing list has been proﬁﬁrgd to provide.
some prlanat}on of the applicat}an of the'main’tqcﬁnidues '
encountered iA the extracts under beuie&, as. & means of enhan&ing‘
teacher confidence in presenting this section oi‘instruciion ‘to
the students. o ‘ e o ’
TECHNIQUES:. ‘ e | .
'1. Incident mirrors ihpaicit meanings én,incident is sglec;od
“that act; as a mirror of the human situation thai'tho ﬁriter is
¥ocussiﬁg on and also shows up the Pospoctiué ;hgrac?ers in a

light that makos)them ;omplement the different forces !nvblvod in

the-situation.; ) -

y .

2. Contﬁadiction: The implicit heaﬁjng is ipﬁorent in the
~contradiction between two aspects of the text, #oﬁ 6£amplo;
beﬁwoon the waynl ch;rictor is portngyéd anq tﬁo.waywﬁ¥‘bohavrs,
or betweog’a situation ana the behavloﬁr of indiuidujl; withln

. . ¥ :
that situation. . . _ . N

3. Juxtapositjon/Contrast:,.Tw@ si tuations, ideas etc., are

110.




';:ir*es'en%eds”’ide by €ide in -brder‘ to make a statement' about ei ther
s’i de or both. Sometimes these situations, ideas etc. are’ opbosed
to‘e.ach other, thus creai"ing.contrns't. PR

4.  Conflict: There are two Kinds. First the conflict that’
occurs in a discussion where the ouert topic of the argument
.mirrors a more fundamental issue. Second,ﬂ'\internﬂ_ con-F.Hct
where a character isfshowh' struggling to resolve a discrepancy
be tween his ideas, beliefs etc'.iand his own beha&;four or the

si tuation in which he finds himself.

5. GBestures and attitudes of a charac'.ter‘-'- a sfngle gesture or
t'he description of a specific attitude,t noi:_esscr.'nti;ﬂtfi to the

basic story, but which influences the reader to see the story in

. . ) h
- ed p»artlcular way. :

6. " Behaviour of a charac ter - A singlo act th&t seems to be
-

maklng a point beyond the act ltSO]'f.

’

7. - Exaggeration of an act.;'r‘eactlon etc. - An act or reaction '
‘ 7 . ) . (ﬁ,\ -
defiberately intended to appear abnormal or unusual, in order to

: force the reader to tead behind 'it. 4 . "

[

8. Refna_mks of a character - Putting carefully selected words

.into the mouths of carefully ::l.lc"ted characters.

'CONTENT PRESENTATION:

1. Teacher begins this section of instructjon with the-

‘ X ¢ \
questions! )
What made you recpgnize ~the'impl icit memlng?
\x

" How did you get tho writer’s polnt o-f uim?

v

(Some studonts may have responses and thosa shou'ld be dealt with
< o : ) . »

-,bo-For,e contmuing)‘.
oS R & b P
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2. Teacher establ i shes the fact that the writer creates a

situation for this to happen. How? -

3.  Teacher presents conceptual '-Frjame;;rk, using the followinpg
sequence .. :
* The writer observes a human s~i'tuatlc‘:m
* - The writer creates 1iterary work to reflect what he:
observes | - .
* The writer creates char-acters"a“nd“man-ipul‘ates'them $0

that they reflect™the human situation

LR The writer singles out amain character through whom h: ’
presents his view of the situation :
* Some t imes the writer maKes his point throubh the

incident rather than through the characters.

4, Teacher en;phasizés the impértance of Knowledge of toc'hniqun‘
. s . o

-~

for subsequent solqcti&n of segments.

5. Teacher di scusses classification of techniques. . ]
. o
'Exunpln
i. As with the preceding skills, Extract 1 of Section ! will be
. .

used for monstration.

2., ’:‘T'he Q{?achor wiH. construct a tat;'lo on othc ch;lkboard,
similar to the type used in the Appendix and the students’ .
-manuals, for rocorqing r‘esponios for this combination of sKi IUH
as well as the composite 'gro“up of skills #5 and #& (the next two
to be discussed). Only responses related to skills #3 and #4 ,
" (techniques) will be recdrded now., J
3‘. When the to;cher identifies a technique, the teacherwill

name ‘It, explain Its use in the extract and write it In the

11z,
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">

appropriate column on the chalkboard.

v

s

4, -The teacher will review all techniques identified and

. . . .

determine classification.

S. The teacher will Eemind'studentﬁ to_coﬁy.these reséogsestéh
to the;appropri:ﬁe page in their‘mangals) \ A

GROUP Pmé;rxcsx'

As with preceding ski]l;; students will work on Extract; 2Land 3

-

of Sectidn 1, using the’format provided in their manuals to
E.3

~ record their responses

o )

FEEDBACK FOR GROUP/PRACTICE: o s

1. Same procedbre as preceding skills. ‘ N

-

‘2.  However, because of the need for effective guidance to

" ensure étcuracy in performance; the teacher should provide all

. feedback in class reviews and not include students in this

' . N bl

exercis;. ,

3. The teacher must be very alert to sltuatlons where a group
ha; ac;yrately identified a technlque but is having dlfficuIty in
-$|uq¢ng appropriate vocabulary for naming it. " In such
circumStances, the teacher must supply the word.

REMEDIATION: s .y

\ - / )
£, .The teacher wfll periodically repeat information related to

performance of the tasks.

2‘1, After class review of the first 2'extrac%s analyzed in Broupe

Practice. the teachor will .6 "second domonstratlon uslng

—

xtract 4 of Section o .

M -

(Study of this extract \was already started in group practice so .

students will be familiar with 1t.).

b . ! ' - ’ *
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s ane

3.

to aPProPr:ate page of’ work aqpa in manuals. . S

4,

;

raa @

Students will copy |nformat1on from second: d‘monstration on T

.

"

B O

.

Students will_then contiﬁue gropg practice using'Extfact ) S

"of Section II. .. . BT L

ENRICHMENT : o A '4

1. Grdups that.satféf#ctorily~Eoﬁplgte'the aBbve‘fasks‘can,hn‘f - Lok

encouraged to begin preliminary work formiliting statements RS
related to_the.sele&tion of segments to ﬁdpboFtTiﬂiorqntos of .: Co L
‘ \_/ ¢ . ‘ v, R ‘ ., . . . ., . . e

implicit meaning. o SR ) S .
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iSKILg s A:, Identifying segmonts of tht oxtrtct \hnt’conooy

the implicit meaning

SKILL #6 .. Justifring the seloctionrof tho above-mentioned
) C ségments e . :

B

ﬂPERFORMANCE 0BJECTIVE:

. Students will identify the Eegments'éf the‘extract,tﬁatf

.

- convey the |mpl|cut (unstated) meaning, then formulateé a -

2

statement ‘that gtues a concise report of the nn{ormatlon in theso
segments and Justlfles the choice 'of the segments in, the llght of

the implicit meaning. S}qdents"sthtements must not be more than

threé 3) sentences long. : . ’ e :. . N L\-'

RELATED INFORHQTION: Lo v

0 . ' ~ s <«

The-performanck of these two skills constitute B gfngle'r

‘éompoiite task, hence'the,Joint'preionkitron.
by . N . o .

[

In order t6 identify the %echnlques,tstudents were

'dnrected to examine ‘the remarks of the characters, th}d ‘\goas,

behauuour etc. as well as the incidents. It was mentioned then

that propen,idontifitat}on‘ﬁf techniques would fositér in studonts:

. s
- : N \ N

a conscious awarehess of what the writer is doing. SZ . ]
At this point. therofore, studont{ are aware>that tho
writer made a character behave in a partlcular way, Or made a

partlcul&r remark or gesfﬁre because he, the writer wanted to

-

The segmonts have already boen idontlfied for it was

gonvey a deepqr message.

’

chroqgﬁ these’th;t tochniqpos were jdgptlfiod. Thus the first’

i | N
part of the task hhs been accomplished. Now students must
formulate a statomont that gives a concise roport of what .

happens, is sald or: described in the segmen{ and Justlfios the -

- us..

[N

’

3
.
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4, Tpachér‘emphaéizos'that reasons for formulating the .

LY

setgctidn of this segment as.a transmittor’of'the~unstated

meanming.

Y

w

clearlr communicated.

e

}n}the final analysis,”it is basically throughf

demonstratiop that students will become aware of the required
standard. . '

In demonstrating these skills therefore, the teacher

must draw students’ attention to the two component ‘parts of the

statement and also sﬁow how information on the technique was

b

nncorporated ‘into the. statement. S

CONTENT PRESENTATIGV:

)

y . Statements must be formulated in ch a way that the
, 76 .
function they are lntended%fo serve just described) is

/

v

1. Teacher notes that when techniques weie_fdent[fiod. segments

were also automatically identified.

R
i

..2. Teacher sets three-sentence 1imit.

. 3. Teidﬁeﬁ explains dual function of‘statem’nt,(sei,Rolqted‘

Information). ‘

' be T

statement are:

-

) to provide concrete referonce or il1tustration of
A

. what tpe writer used to convoy tho lmp\ic?t meanin

1‘ e
° . y

- 7

P

b) to justify the choicos made undor (al.

5. Teachor introduces” the concept that\Knowlodgo of the

technique can hnlp in formuTating a better statomont. How?

”
[

Examplo v

Teacher w:ll demonstratb usnng Extract 1 Section I, drawlng

attention to'tho two component parts of‘the statement referred

S £ Y 3

g.
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REMEDIATIONI

"witﬁ'othér‘two extracts identified earlier.

ENRICHMENT: o S ' .

in the Related .Information. -

GROUP PRACTICE:

-

Stqdents_wi\l i1l in the appropriate columns in the ippropriate

v pages in the work area of their manuals. ' ) .

' FEEDBACK FOR GROUP PRACTICE

) '+he teacher wnllxcq\efully moni tor group responﬁes to ehsure

that the statedvcrnterua are being met and recommend |mprovembnts

~,

e N
\

2., The teacher shéuld involve students In the review exercise,

+

ensuring that they use the established critenia in assessing the .

rosbonsesffrom the bospectiqi groups.

, ¢
a +

i, Per:odic ‘repeti tion of gu;dtlinos. ' L :

2. After review of jirst 2 oxtracts,'sfudebts‘;ontﬁnqo prgct]cr

: .
|

‘o

whereﬁstudents complete the above tasks ahoad of tlmo, %hoy may

begﬂn discussion;bn‘the specific theme (noxt gkill),

'
H 0 - i
. . N

Gk i

.
.- . -
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K created;

" the story to a hi

~

studcnts are

SKILL #73 Generalizing to the approprl;to human srtuatien
. (idontifying th. specific: thomo) .

>

PERFORMANCE OBJECTIUE:

. . Students will formulate a statement lndlcatlngx

a)- the human ﬁﬁtuatlon out of whicn the story (and n?ve1) was."'g
'P o | ,
b) the’'perspective from which the writer observes thipuhuman .

..6ituation, = . o : _ - i

3 ) v

a

Thii shatement must not make‘refcrence~to any of tho

-

bR B A

spQlelc characters or’ incidcnts of the stopy and should bo written

in the form of a phraﬁg that includes two parts of |nformation,

[

1) thc point of view of the. wrltor; , - S

~

2) fhe human sntuatlon.

RELATED INFDRMATION:

.

- Now that inferences about thO“fmpficit meaning have
. .

-beer justified, the way has been cleared for. mevifig on to the

‘more’ abstract levéls of the study.' , I | . -

-In genorallzing “to the- npproprlato human situation, .

t ¢

.

ding their focus beyond the factual details of

herfmore gén‘ral human s[tdation,'obseruaflon

‘o% wach-wbuld4hauo motivated the writer to crgato,thg wqu in

the first placo.

o ‘ In cffcct, the task being porformed for this skill.can

bo seen as #ormu!ating the abstract vorsion of tho impli:it

. meaning. “Thi's nbstractlon is what ls roforrod to as the spoclfic

theme. A distin;tlon is boing made botwoon spécific and

* N

- U , - p——a e e e em tem wapens

+




i -
. o .
b ) . / ) ‘e

uhﬁyersaf‘ﬁpeme (skill #7) as a means of letting the former

o

-

.highlight the specific human,situation underlying the ‘creation of
the work. - : ‘ S -

L

For example, one of the universal themes that underltgs

A

© . V.8, Npupaul's A House for Mr. Bisucs T allenatlon. However,

.that term places the novel within a broad class of lnterarr works

-

all haunng the same universal theme and does not roflect the

'thematiq focus of the individual work in that class.

Thqslwhen one says that Niipau\'s nouelideals with the

alfenhtionl(qxcldsion, isolation? of the.Hinau who challenges or

questions the practice of theMHindu religion in Colonial
‘Trinidad; one is, in a sonso, gluing the nove!l its o@n unique
.thematic.identity. A clt;r conception of the spocif;c theme is -
fesential for‘ghQ thematic comparison of wohks. L . .'
/ Tﬁe.spucific theme must rebresent two b;rti of
informat;on} It must- ‘reflect the human situation bolng obsoruod
and 't must also ro+lect the angle or point of view from which ’

/

“the writor observes tht human situation.

It is strongly advlsed that studonts adapt the pattorn

-widely used in Ilterary crlticism for roprolonting the spoclfic

thome }‘Thus the first part should convey ‘po writer’s

. Al
' 1><:;:::F'5étiue (usually ln the form of an abstrnct word) and tho -

second part should idontify,tho hum;n sntugtion being doalt,wifhf

f e
f [
t . “ . .

e . PN LR
C

CONTENT PRESENTATICN: — - ot
11;‘ Toachor ostablishes the stago of instruction (lmpllc]t .

ot moaning Justifiod, now thomo to be Idontifiod).

-2, Toacher notes that thus stago has movod the study away from

N

. . . ! - .t .
. v > A,
¢ . N . .
. P ' B
- . . .. . .
N . .



the level of the concrete actlon of the story (with chart:ters,

i

lnc1dents) to a higher abstract tevel of the genera] human
S!tuatlon. . ) N
3.' . Teacher identifies general human situation in -terms of

speciflc theme of extfact (wotrK) .

4. Teacher gundes studonts te think of specifnc theme as -
abstract uer510n of implncst meanlng‘

5. Teacher sets out Quidgjlnes for formuiating specific theme.
How? A o g

'Exa;pio'

Dempnstpatloﬁ using Extract 1, Section 1.
~ GROUP PRACTICE:’ ' |
Same extracts u;ed for preceding skills.

i

FEEDBACK FOR GROUP PRACTICE > Same basic procedure as pre-.

L F

REMEDIATION ") ceding sKills.
'ENRICPNENTJ " Start discussion on Qniueriﬂ‘thomo.

- 120,
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©SKILL #8:  (Target ObJoctlvo No. 1) ldontlfridg the uni=

versal theme

PERFORMANCE OBJECTIVE!

- Students will generalize further to establish tﬁe
°concept representlng the quallty, condition or. aspect of human
l;fe under which the’ specufuc theme can q@ classniled. Iﬁ

‘arrlulng at this concept, students will not include any

: information identifying the human situation already described.

Student will write this concept in the form of a .short phrase or

single word.,

RELATED INFORMATIONi

‘As was mentioned earlier, the universal theme
rebresents a very goneraf thematic class into which several
novels can fit regardiess of the specific human situation on

whféh'oadh‘is based. In essence, the universal theme is not

llmntod by time, place or social grouping and makts a statomont

qboyt the -total human condition. . : )

| Thus, ‘identification of the universal theme takes

studonti'to an even hlghqr level of‘}bstraction where the

; speéific.human situation no longer }pblioi. .

" Because of vocabulary limitatioﬁ:, some, students may
Lauo difflculty ln arrduing at the most appropriato word or .
phrase. In such cases, tho teachcr should provido this since
;tuden$; must becomo famnlnar wi th the common terms used to

describe thoraby.thomosﬂ

&

121, . v )
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CONTENT PRESENTATION:

- . <

) Teacher makes gtbdent§-awar;~gf movement from €pecific theme

> .

to universal theme. . ¥ T

N . ! S . .
Examplo e D , , '

. BROUP PRACTICE A ") Same procedure as for preceding

: FEEDBACK FOR GROUP PRACTICE ) sKills. ‘ e

REMEDIATION - ) ) . :
ENRI CHMENT 1 s
A1l students shouldybe:ehgburhged to;reuiow the.éntfre -
instructional proceduée.

.CLASS TEST NO. 1 R .

This test is |ntended to ASSeSS students’ mastory of
( .
ski]ls, thus . students will work :ndiulduaaly, analyzlng Extract
3 Section 11, and followang the proceduro outlined in skllls #
) through #7. S S )
Thns test wull bo done in students} manuals., - Uhilc“
.there will bo no plannod input by the toacher, the teacher may
) 'respond to quostions and clafi#y duorlos as the ncod arises. - ‘ "

.REMEDIATION FOR CLASS TEST NO. 12y - s

After students tests havo boon d/scussed Extract q from Soction
i! may be'used,fop furthor pracxicq of. the 'kills;that.studontsl

still find difficult. g T - ‘ R o '




. ’
. . .
ay . ’ -

TARGET OBJECTIVE NO. 2 . o ' T

RELATED INFORMATION:

" Havifhg performed all the preceding skills, students s
' | , . ) : pi o ]
shpuld now be prepared to compare trhatments of an identical

theme in two extracts.

The following essay—question was designed as-a measure

P of studepts’ mastery of this objective:
* wr:te a brlef summary of each of the two extracts.
ok ‘Compare the dlfferent aspects of the theme of'cdltural
4}." Epni]ict on which the two writers focus;
* Using illustrations from the ;xtr;cts, sﬁow how each

o

o extract conveys the writer’s thoughts about. tho'?heme.
This essay-quostion constitutes another way of asking
studonts to compare the treatment of the ‘theme 04 cultural
conflict in thg two extracts., It is important to,reallzo‘that
the tréatmqnt.of’the ‘theme in any work revolves around two
pripcipal points: “ : ' o '

1) the speci+|c human situation that tho wr:tor is oBsoruing

o

2, the way in which he manapulatos character and in{TE:FT\{:;: " ‘
" convey his thoughts (sknls 3 and 43 Sand 6. " .

cuNTENT Pnssamanon / ' ot

and his view of it (Qkills 2, 7).

. 1. The ‘teacher establishes the iink between this target -

.. objective.and the subordinate skills. S
-5 The to;cher’exglyins the concept of "treatment of theme® and:

rel ates thiS‘conédpt to tho,subopdinatr skills porformod.’

s
-
LT AR
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&

' ‘2;'%,§tqdents'wi11 work Lnd?uidda]lf.

3. feacher presents the essay;question. Extracts to be used

s

for answerlnq this questlon are Extracts 1 and 3 of Sectlon 11.

gxtract 1 was analyzed'in Group Practlce and Extract 3, in Class' v

Test No. 1. ‘

~

4. Teacher expThins that the |n¥ormat|on needed for answgrlng Y

the question has 4lready been recorded, that

- Part 1 of the question tests skill #i R
Part 2 tests sKill #?, supported by sKill #2 4
Part 3 tecste skills #5 and #é, wsth input fﬁom sKills
#3 and ‘#4 .
5. -‘Ansngiﬁg this question therefore hoqﬁ{roffre-orgadjzttion
of information' that has already been hecordod;-
é. The te;chof w{llqufér spme‘guidelinef_fn teﬁms‘ofilinking:
the {nformationdto achieve Qome level of continuitybin the tS‘lY..

.oon

Howeyer,‘tﬁe objective of instruction in this pacKage does not

.include the more advanced skills of essay-writing. The aim is

that studonts should be able , ' o . . f\\\\g

LY

Y to 4ormulate the necessary lnformatlon for doing the

@8SaAYy

)

b. to organize the iqfobmation to fit the dif*oront«soctionﬁ.
of the questioﬁ. ‘ \
CLASS TEST NO.. 23 ‘
i. Students will do the ossar QUOstlon, using Extracts 1 and 3

of Section II. - T

3. . This test wil) be done in students’ manuals.

Prag=ey - - SRR e - . [
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.o . Model Answers : .
Ve L sscnm _-Theme - Alienation
e A . .
. - . . ‘Extract l: . - ‘ Mr. Biswas comments ——--Later ho is

: ‘ . . beaten (A House for Mr. Biswas -
. ' ' o PP. 136-137) ‘
‘ SUﬂWQRYb‘ . After beatlng Mr. Blswas, Govlnd andﬁthe rest
of the fam:ly leave Mr. Biswas and hls wtfe Shama alone upstairs

3

) and return downstajrs for the euenlng meal.
. © IMPLICIT MEANING: ~ . . 7.
‘Because of h®s attitude towardé Hinduiéh, Mr. Biswag

flnds himself. alone agalnst the ofher members of the Tulsi

S

) family. In fact, they are jvery hostlle to him..
o N ’ .
I T e - - . - - ———
.Technique Statement about Segment Identified
Selected words - When Omad, the rddng Tulsi $On accuses Mr.
. in moU'th of . Bi'swas of laughing at "our religion®, he is
of selected | clearly putting Mr. Biswas apart from ‘the
character ] rest of the family.
Incident "' uWhen the rest of the family leaves Shama and
o . Mr. Biswas alone after the beating, the
- ) s . statement is made that "the room was emptied”
- This incident creates a feeling that those =~ * ~

who left had ‘abandonned thoso who remained.

Contrast - The. laughter and the gaiety downstairs °
* 7 compared with the silence and loneliness
upstairs emphasizes that Mr. Biswas is ex-
_cluded from the 1life of the family.

TECHNIQUE CLASSIFICATION: - Incident.
.SPECIFIC THEME:. - ~The reJottion o# tho Hind’ho'quntions or

t . . L}

- T challenges the pructico of thc Hindu religion
in colonial Trinidad. '
'UNIVERSAL THEME:  Alienation

4

4
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" Extract 2: .. The naming of his first child (A House
: for Mr. Biswas, pp. 160-163) -

°
\

. ‘J . .
SUMARY 3 When Mr. Biswas returns to Hanuman House to visit
his wife and new-born baby glrl, he discovers that his daughter
has already been named. He was not consul ted. .

L]

IMPLICIT MEANING:
Y
.Mr. Biswas feels liKe an outsider, even to his own
child. sThe-Tulsi family haé‘asgymed total responsibility for

naming the child and he was coﬁp]etely left out of tﬁis exercise.

Technique ' , Statement about Seément Identified
exaggeration . Mr. Biswsas comes tp Hanuman House wath t
’ elaborate ideas for naming his child.,’

However, his long 1ist of carefully chosen
names are all rejected because the Tulsis
have already named the child. This suggests

7 that the Tulsis -have made Mr. Biswas an
outsider even to his own child.

. a
character - ~ In the middle of their conversation, Mr.
.- behaviour ° Biswas changes from speaking the customary
: Hindi to English. By using this alien .
language, Mr. Biswas is deliberately making J

the point that there is a distance between
himself and his wife and child.

character - At one point, Mr. Biswas jerks his chin in
gesture the direction of his child, to ask some”
question about her. By making this gesture,
o Mr. Biswas gives the impression that he does
not fe®) close to his own child, that he is
. - " not a part of his child’s 1ife.
exaggeration When Mr. Biswas scribbles hard on the birth *
.- certificate to write in the name he has
, chosen .and his own name, it i's as if he
realizes that he is being pushed aside and
he definitely means to stop it.

TECHNIQUE CLASSIFICATION: Character

T

SPECIFIC THEME: The isolation of the Hindu who refuses to

Q¥
2 -

gﬁvelinﬂto the dictates gf the Hindu family.

UNIVERSAL THEME: Alienation -

B
o
E)
| LY PN
b h o v
. P
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Extract 3: An incident between Antoimtto and Tia
at the rioor (Wide Sargasso Sea. pp.20-21)
y . . i ;
SUMMARY 3 Antoinette becpmeS'friend{y-wlth Tia, a black
- ’ B | o '
e girxﬁ even though she was only recently insulted by another black
// ,gir\;i One day at the river Tia outsmarts Antoinette and takes

‘away her three pennies.

v

r IMPLICIT MEANING: Antoinette should not really Hepénd.too much

. on having TTISEs a friend.  The hostility and migtruét be tween

s

theéir two races autanaticallyiéuts Antoinette apart from Tia.

. ' \ 0 . :
Technique . Statement about Segment Identlfled
o T T
Contradiction Antoinette, a French creole girl, spends a .

lot of time with Tia, a black girl, even
] ' ‘ . though only recently another black girl had

.« . ’ called her "a white cockroach." It is as if
L o Antoinette really wants to prove "that she
= ’ . , “can live in harmony with people like Tia,
5 . . .
- Selected words Antoinette calls Tia "a cheating nigger"
f in mouth of when she realizes that Tia has tricked her.
of selected . These cruel words to someone who is supposed
character ) : to be .a friend shows that Antoinette has

'sudden]y realized .that racial mistrust puts
! her apart. from Tlt. They are not/really

friends. y
] Selected wd;ds; At the end, Tia calls Antoinette a
language sityle . *white nigger" and says that her family is
‘ : . not as great as it used to be, that other
‘ﬁ i white people do not accept them. The blunt
) ' harsh words that Tia uses drives home the
P point very forcefully that Antoinette and
S ' her family are not accepted.
k; oo TECHNIQUE CLASSIFICATION: - Character
¢

SPECIFIC THEME: ‘The EoJoction of fhe Fronch creblo By other

racaul groups in the post—Emancipatlon period ‘in the Caribbean.

UNIUERSAL THEME : ' AIienatlon. R



-

© " Extract 4: " Dars spent by the riper

\ . R

-hbuse, Anto&nette runs ﬁoward ‘her frlenq TI&L buﬁ Tia responds'"

2
L}

by hitting ﬁer in_the'face with akstbne. - L

IMPLICIT MEANING:

+ i
- P -

nothing and no-ope to turn to. '

s -

Antoinette’s i;d)d%ion is gptal: She has

<

'Technique

Statement about Skgment ldentified

B

Contrast

1

Juxtaposition

SPECIFIC THEME s

period.

- —— o~ o e e -

A uz;)d?nnjng of . the
. L house.r (wide Sargnsso 8&144p ~pa.37)
SUMMARY: "Antpinette descr:bes therhagpy days she has spent »;
’ .at the r:uer wi'th Tva ~~= Distressed at the burning of the:r .

3

y
x, ?
h

i Antolnette describes the days she and Tta

_used to spend at the river as being very

. happy ones for hot. So when the ‘house - is

UNIVERSAL THEME:

burning and she turns to Tia, Tia’s hostile"
reaction reveals Just ‘how rejected
Antoinetto is.

As the house is burning, Antolnett! and .

Tia stand ataring at each other, one with
blood on her face and the other in.tears. .

By having the two girls <facing each.other in
this condition, the writer seems to be saving
that the friendship is definitely ended and
Antoinette is ngw alone, with no-one to

' turn to. 5
dharactegw ' Antoinette lists tach item in the house that
behaviour is Tost in the fire. This shows that she
: ~really misses these objects, as if they were
. a necessary part of her life. Such an actlon
' emphasizes just how lonely her lLife is.
Tscmlous CLASSIFICATIONT " Character o

~ -

Tho reJoction of the French Creolo by other

’ racna] groups in tho Carﬂbbean during tho post-Emancipatlon

Alienation.

eEet L v

£
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Extract 1:.

A d:scussion about marriage (A House *or\.

SECTION I1: “Thomo = Cultural Con¢lict -

Mr. Biswas pp. 89-%?1)

SUMMARY 3 Mrs.

’

Tulsi and Seth are trylng to 4orce Mr. Biswas

to decjdgjto marry Shama, a daughter in the Tulsi family.

IMPLICIT MEANING:

object, the marriage that Mrs, Tulsi gnd'Seth are arranging

CON
Even though Mr. Biswas does not openly

.

between himself and Shama seems‘hnaccéptable to him;

e i o e Y ) e . e B, . e T o e S S o G G o, . s B S T W T e D S e B S S T O S T U T P i e O

. Technique

P ——— o e g e e i e . .t e e e S e e e S B . S e S e e S e e e s P

) 4

chgracter -
attitude,
reaction’

character -
attitude, .
reaction o

contrast,
\ confl:qt

Seleé&gd words in

mouth of selected

' character

Selected wofds in
.mouth of selected
chquctor

\ )

TECHNIQUE CLASSIFICATION:

\u_s{h St l

£

Statement about Segment Identified

v -

When Mrs. Tulsi asks Mr. Biswas whether he
really likes "the child" Shama, he is
stunned, as if he does not quite Know how to
reply. Mr. Biswas” reacti'on suggests that

"he does not want to be a part of the plans.,

Mr. Biswas’ reaction to the marriage plans
that are being made is described as "incom-
prehension, surprise and panic". This
description suggests that he does not see
eye—to—eye with Mrs. Tulsi and Seth on the
matter. . :
On the one hand, Mrs. Tulsi and Seth seem .
very. confident about their plans while

Mr. Biswas is. getting more and more con-
fused. Their very different attltudbs reuoal
a disagreement on* the. i;suop

When Mr. Biswas onquiros whether Shama Knows
about the plans. and whether she likes him, he
is introducing a modern point of viéw about
marriage that is completely opposed to the
one held by Mrs. Tulsi and Seth, For these
two, such things do not matter.

Mr. Biswas keeps repeating the words “the « '
child® in his questions: By dolng this, he
is influencing the seader to join him in
questionning the practice of child-marriages.

Character ' '

i N

-

-
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\

SPECIFIC THEME:  The conflict between Hindus who hold-on tg

L

traditﬁonaI,Hindu customs and thoser who are influenced by modern -

UNIVERSAL THEME:  Cultural conflict.

. Western values.y o o T J

A

. o \r
C T | P o P N
Extract 2: Mr. Biswas makes an observation (A House ‘for
‘ Mr. Biswas: p. 104, pp. 1235-128) '
' SUMMARY: MPu Blswas obserues that. the two younger Tulsl

.sons who do the puja in the Tulsn household, also practlce the

Roman’ Catholic religion at school. This comment annoys other

members of the family.

IMPLICIT MEANING: Even though tho'Tu!sis take pride ‘n bolng:'

devout Hindus, their rellgiqn is. being undermcned by e

Chpisfianity.

-—— - . - - wle -

Tecﬁniquo " " Statement about Segment Identified

-

Contrast’ Mr. Biswas draws attention to the fact that

3

3

' “the’ “gods" who conduct the puja in the family
s home wear Catholic symbols and say Catholic
prayers at school. This shows that while the
Tulsis are holding on to the outward
practices of their roligion, beliefs of

another religion are creeping ‘in.

“Internal cohflict‘ The other members of the family, in

" particular the "elder god®, become hostile
. when Mr. Biswas makes this comment. This
suggests that they know that what he is

saying is truo but prefer .not to admit it.

SPECIFIC THEME ‘ The Inflltratlon of Christian practicos and

beliefs lnto Hinduism and th@ montal conflict ‘which thls creates

for Hindus. g . ‘ L (VN

UNIVERSAL THEME: Cul tural Conflict.

130. . .



P L o

f . .
' . o, L o f

Extract 31 A discussionfonhsngland and .the West Indies -
* (Wide Sargasso Sea: pp. 66-647) -
Y : %/ .
SUMHARY: " Antoinette and her hpsband, Mr. Rochesten‘questkon

.each other about the West lndles and England, respectlvelr.
IHPLICIT MEANING. Neijther AntOInette nor her husband are

willing or able to understand and accept the customs of the

other’s country.

- e e A G — . G e . - = - L - . dm e e -

Technique ' . Statement about Segment Id@ntifiod\

character - Antoinette does not put scent in her hair in

behaviour ' order not to upset the English tastes of her
' » ‘husband. Antoinette’s action brings out thg

> ~ fact that.her husband cannot accept the
s practices of West Indian people.

Selected words , - Mr. Roghester finds it odd that Antounettt

“in mouth of should talk of & smal)l town in Martinique

selected ' as if it were Paris. Mr, Rochester’s remark

.character - conveys the impression that Iifc in_.the West -

. ) Indies is beneath him. y

Conflict - ' Up to ‘the end of the duscussion, neither \
‘. ; Antoinette nor Mr. Rochester give up their

"strange” ideas about the other’s couniry.
This shows that ‘neither -is able to accept .
the way of lifo of the othor.

TECHNIGUE CLASSIFIGQT!ON: Character

SPECIFIC THEME: ‘ The conflict be tween thb newlf-arrlvod

Engljsh and the Creole in their uiow of life, even thpugh bath‘“

are basicully of the same racial type..

UNIVERSAL THEME:  Cultural conflict,

:Eitrict 41 Breakfast in Bed (Wide SCPQISSO‘SQII pp.?ﬁ-?Z}y

SUMMARY s Christophlnt serves Antoinette and her husband .

breakfast in bed. Antoinnotto and Mr. Rochoster haun an argumont
about tho way Uﬁrlstophine dresses and speaks.
e

131,




. +SPECIFIC THEME: The inability or ‘reéfusal of the newly—arrived

R —
.

IMPLICIT MEANING:, Mr. Rochester, with.his strong English
background, refuses to recognize anything good‘in the customs and -

habits of Christophipe,'a\brack West Indian woman.

-—.—_-.-———-——————-—————-—-—-—-—-—————-———-————-—--_—————-———————-——

Technlque Statement about Technique Xdentrfled
character - ! when Chrlstophnne comes into the room,
attitude ) Mr. Rochester 1eaves temporarily and -when

she hands ‘him his coffee, he finds.it diffi-
_cult to admit that her hands are beautiful.
“She had long-fingered hands, thin ‘and
beautiful, 1 suppose®. Mr. Rochester’s

cold and contemptuous attitude towards
Christophine gives the impression that he
finds it impossible to accept her.

character - ‘ Christophine’s language, the ‘way she dresses,
‘attitude, conflict her alleged dwadling all offend Mr.
: Rochester. One gets the impression that
Mr. Rochester’s strong English background is
preventing him f/pm appreciating .her.

conflict ) /\ Mr. Rochestenr refuses to accept Antoingtte’s
v explanation that Christophine’s elaborate °’
gtyle of dress is.a gesture of respect and
. honour towards him. He stil) maintains that
o ., itis a dirty habit to let the dress ‘trail.
' This is vet another example of Mr. Rochester’s
refusal to appreciate tho customs of West
+ Indian people.
cortrast ° Mr. Rochrstor s speech is very plain and
: ’ ' Chrlstophinq s is very expressive and
colourful. This great difference. between the
way they talk emphasizes the differences in
their way of 1ife. It also suggests a reason
why Mr. Rochester cannot bridge the Qap.

TECHNIQUE CLASSIFICATION: Character -

.
-

English to adapt to or acdopt.the‘wiy of{iﬂfe of wesghindian

%
<Y,

people in the Post—Emancipation period. . "-1;
'UNIVERSAL THEME:  Cultural Conflict -

Y
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Dear Btudent, ' o - R ' ‘
N You are about to partlcipate in a series of lessons

that have been designed to find an efficient method of étud;ing‘

w

themes'in literature. This.€xercise, should be of benefit to vou

.o‘

(and eventually other students) as you continue preparing for

¢

your Engllsh therature examlnatlon. . . R a
y > - .
‘ Thanks for agreenng to take part‘nn th:s prOJect. I do
; hope that you find it informative and enjoyable. ’ LT .
. ' . L ’ . : . ) . *
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“period.

OVERVIEW OF NUUELS

“The extracts that you will be studying &ﬁéihg this“
series are all in the s?cond part of ybur manual. They ha#e been
drawn frqm two novels, A HDUSE FOR HR. BISUAS V. S Nalpaul) and
WIDE SARGASSO SEA - (Jean Rhys). In order that you could better
understand the extracts, a brlef summary of releuant information
on each, is provided below. |
A HOUSE FOR MR. BISWAS ’

After a very dt#%lcult childhood, Mohun-Biswas

eventually gets married to Shama Tulsi and liKe all the other men .

]

(e.g., Govind> who have married Tulsi daughters, he moves into the .

Tulsi family home, Hanumﬁn House. Howeuer, after a while, Mr.
Biswas and his wife mpoe from Hanum;ﬁ House to a village'calléd
The Chase where‘Mf.fBiswas takeg over the runnfng 6¥.a s&all
shop. | |

Mrs. Tulsi, his mother;ih—\aw is a widow and she shares

the -rele of head of the family witﬁ Seth, the husband of her

. sister, Padma, both of whom also live at Hanuman House.

Mrs. Tulsi’s two youngost SQns are still at school .’
They attend the Catho\nc college in Port of Spann. The older of

the two |s-0wa¢ but Mr. Biswas usually rofers to them as the'

;godsn

iThis nouél'is set in Trinidgd during the colonial

«
LY
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e

) mafﬁly'European wi th sJight traces of African.

an Engllshman who. has just moved out to the West Indles.

“the marrlage,

* Rochester, her husband.

1) That you will be.able to

'WIDE SARGASSO SEA . - e

.-

- 'This ﬁcbol is éét in fhe postﬁEmancipatioﬁ‘périod in

the Car:bbean when slauery had Jqst been abollshed.

v e T

she ig

Ant01nette is a French Creole girl, that 'is,

She lives in

Jamalca wlth her brother and wudowed mother.

&

When Antolnette grows up, she marries Mr.‘Rochester,

i

ﬁfter"

\

the two leaye Jamaica and go to’ llve on a small.

lsland near to- Martlnlque. One,of the servants in their

-househo1d ls Chrlstophnne who has been with Antoinetté’s family

ever since’ she was a chlld.

N ~
-

in the first ‘person,

“

The nouel is wrltten But

in some.

sections the “I* is Antoinnette and in others, "I* is Mr.

INSTRUCTIONAL OBJECTIVES

TN

-fThe'aims_éf_this series of lesdons are:

- .

iqgnti¥y'€he'thsme.¥n specially

selected.extracts from two nowéls.

2) That you will identical

B

be able to,combare treatments of an

themé.in two extracts taken from two different novels.

e -

O
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SECTION | -

o Extmuﬁ 1=
Mr. Biswas. comments..."

and is beaten

‘Idols are steppmg stones to the wnnh:p of the real
thing, Mr Biswas said, quotmg Pankaj Rai to the hall
"They are necessary only-in a'spiritually backward society.
Look at that little boy down there. You think he know
what he was doing this morning?’

o, — — — —-— ——— m— —— a———

‘Now that Govind was off his chest Mr Biswas's only
concern was to make sure that he was properly dressed.

- He hoped nothing had happened to his pants. He moved

ahand down to investigate.

‘He is all right,’ Sushila said.

- Someone bent over him. That’ smell of oal Vnck'
Vaporub, garlic and raw vegetables told him it was

. Padma. ‘Are you all right?’ she asked, and shook him.,

He turned over on his side, his face to the wall.

‘He is all right,” Govind said, and added in Engllsh ‘Is
a good thing all you peaple did come, othcrwuc I woulda
be swinging on the gallews for this man,’

Chinta gave a sob.

Shama had maintained her martyr’s attitude throngh

out, sitting on the low bench, her skirt draped over her

knces, one hand supporting her chin, her staring eyes,

* misting over with tears. ‘

) 'Spi_uing on mg, eh?’ the god ydid. ‘Go aheat. Why you‘
don’t spit now? Coming an hing at our religion..
Layghing at me when [ do'puja. 1 know the good I domg

’ myxlf when I do [m}a you hear.’

.and Mai when I am around.”

{'It's all right, son,’ Govind said. ‘Nobody can insule %

‘Leave him alone. ‘Govind,’ Padma md Leave hi
Owad.” .

The incident was mIer The room emptxed‘

Left alone, Shama and Mr Biswas remained as they
were,-Shama staring through the doorway, Mr Biswas con-
sidering the lotuses on the pale green wall. -

They heard the hall return to life. The evening meal,
delayed, was being laid-out with unusual zest. Babies
were. consoled with songy, clappmg. chuckles and baby-

talk. Children were scolded with exceptional good -

humour. Betwcen everyone dawnstairs there was for the
moment a new bond, and '\(r Biswas rcu)gmzcd this bomsd
as Imnscl[
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The naming
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Extract 2-

During the idle hours in the shop -he hnd begun to

- choose names, mostly male ones: he never thoughn any- -

thing else likely. He wrote them on shop paper, rolled
them on his tongue, and tried them out on customers. .

‘Krishnadhar Haripratap Gokulnath Damodar Biswas.
What do you think of that for 2 name? K. H. G. D. Bis-
was, Or what about Krishnadhar Gokulnath Haripratap,
Damodar Biswas, K.G. H.D.

“You are not lavmg much room for the pundit to give
the child a name.’

‘No pundit is giving any name to any child of mine.’

-— -
— > ————— - om— ———

And the baby was a girl. But it was born at the correct
time; it was born without difliculty; it was healthy; and
Shama was absolutely well. He expected no less from her.
He closed .the shop and cycled to Hanuman House, and
found that his daughter had already been named. * -

*Look at Savi,’ Shama said. . :

- ‘Savi?” et

They were in Mrs Tulsi s room, the Rost Room, whm
all the sisters spent their confinements. . -

‘It is a nice name,” Shama said.

’

Nice name; when all the way from The Chase he had-

been working on names, and had decided on Sarojam
Lakshmi Kamala Devi.

‘Seth and Hari chose it.’

‘You don’t have to tell ma.’ ]erkinghh chin towudsthe
baby, he asked in English, “They had it register?’

On the marble topped table next to.the bed there wasa

:heetofpaperunderabnuplau.Shehmdedthuto
" him.

Welll 1 glad she register. You know the government
and nobody else did want to believe that } was even born.
Peoplehadtolwearandsignaﬂmofplper

*All of we was register,” Shama said.

“All of all-you would be .’ He looked at the cgn
tificate. ‘Savi? But I don't see the name here atall. 1 only
see Basso.’ ,

She widened her eyes. ‘Shh!’

‘I not going to lct anybody call my child Basso.'

‘Shht’

He understood. Basso was the real name of the baby,
Savi the calling name. The real name of a person could be
used to damage that, person, whereas the calling naroe
had no validity and was only a convenience. He was re-

’ lieved he woulda't have to cll hiy daughter Basso. Still,

what a namet .
«  ‘Hari make that one up, gh?'n:cholyghou.
** ‘'And Seth.
“Trust the pundit and the big thug.? r '
‘Man. what you doing?’ - ° -,
, Hewas scribbling hard on the birth cen!fmtc. N

‘Look.” At the top of the certificate he had written:

Real &zllmg name: Lakshmi. Signed by Mohun Buw,
father. Below that was the date. . L

140,
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oo ’ Extract 3- o
An mcndent at the nver ‘

® I never. looked at any, utrange negro; Tliey hated us.
: Thcy called us white cgckmacha Let slecping dogs lie. '
One day a little girl followed me singing, ‘Go away white s
cockroach, go away, go away.' I walked fast, but she :
walked faster. ‘White cockroach, go away, go away. No- ' .ot
body want you. Go away.’ ’
YWhen ] was safcly home 1 sat close to'the old wall at the-
. . end of the garden. It was covered with green moss soft as. : : ‘
velvet and 1 never wanted to move again. Everything ‘ ‘
I would be warse if I moved. Christophine found me there T .
- ‘ when it was nearly dark, and I was sostiffshehad tohelp  © . S /
- o - me to get up. She said nothing, but next morning Tia was
' in the kitchen with'her mother Maillotte, Christophine's -
friend. Soon Tia was my friecnd and I met her nearly every .
morning at the turn of the road to thé river, - a
\

o

— —— .—l-‘ —— a— — — —— s [

Christophine had given me some new pennies which 1 - . ‘ ‘
N - kept in the pocket of my dress. They dropped out one ) . JA
- g morningso I put them on a stone. They shone like gold in oo : '
‘ . the sun and Tia stared. Shehadsmaﬂcyes,vuybhck,m ) <
» . deep in her head. -

" Then she bet me three of the pcnma that I couldn'
mmawmmultundcrwnta"hkeyoulayyoum . L.
_ . ‘Of course I can.’ * S T - P

) S L ‘I never see you do it,’ she said. ‘Only ulk.’
‘.}; Y ‘Bet.you all the money I can,’ I said.
v But after one somersault I still turned and came up
. o choking. Tia laughed and told me that it certainly look like . L
. - L : *  Idrown dead that time. Then she picked up the money. A '
SN - *I did do it;’ I said when I could :pa.kbutshc:hook '
. . o . ,her head. I hadn’t done it good and besides penmes dxdn’
: : buy much. Why did I look at her Jike that?-
. . . ‘Keep'them thep, you cheating nigger,” I said, for Iwas =~ . . .
- . < -nred,mddlewaterlhadmallowedmndemefcdnck.‘ ' , ’ ' .
- . ‘I can get more if I want to.’ : P
, ‘ o That's not what she hear, themd.Shehardlwepoﬂr < ,
. o like beggar. Weltesaltﬁsh-nomoneyforﬁ-ah&h.mt : o = '
C e C " old house so leaky, you run with calabash to catch water ‘ Tl
S | “ . - when it rain. Plenty white people in Jamaica. Real white - ‘ -
. people, they got gold “money. They didn't look at us, '
o ‘ . nobody sce them -come near us. Old time white people’
' . nothing but white nigger now, and black nigger better B
oo s than white nigger.

~
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Extract 4- At the river

P

|---the burning of' the house =

- A

|\Sometimes we left the bathing pool ‘at midday, some- -
, ', -times we'stayed till late afternoon.Then Tia would lighta .
o .- fire (fires always lit for her, sharp stones'did not hurt her * . i “
. ~ .+ bare fect, I never saw her cry). We boiled green bananas
| .- it an old iron pot and ate them with our fingers out of a
N ‘ - calabash and after wehad eatenl she slept at once. I could
e © mot fi\ccp, but I wasn’t quite awake as [ lay in the shade °
, looking at the pool ~ deep and dark green ugder the trees
» - brownigreen if it had rained, but a bright sparkling gccen
k : ©ight sparkling green
~ . + 'inthe $un. The wafer was so clear that you could see the A ’
- Pcbblu':at the bottom of the shallow part. Blue and white S |
and striped red. Very pretty. Lateor early. we parted at ! .
the turn of the road. My mother never asked me where T = . (
- had been or what I had done. . ' ’ | \

- m— - —
— ~~—— — o

. But now I turped too. The house was burning, the: .~
. yellow-red sky was like sunsct and I knew that I would .
. "+ . never see Coulibri again. Nothing would be left, the golden L

e R - ferns and theilver ferns, the orchids, the ginger lilies and
oL . the roses, the rocking-chairs and the blue sofa, the jasmine

- and the honeysuckle, and the picture of the Miller’s Com
o , ' Daugtiter. When they had finished, there would be nothing ' .
: .o ' " " left but blackened walls and the mounting stone. That was
' ’ ) ' . always left. That could not be stolen or burned. Co ‘
' Then, not so fag off, I saw Tia dnd her mother and I'ran . o P
to her, for she was all that was left of my life as it had been. S
We had caten the same food; slept side by side, bathed in . oo Con :
. the same river. As I ran, I thought, I will live with Tia and S : )
B . " T will be like her. Not to leave Coulibri. Not to' go. Not.. R
. : A When I was close I saw the jagged stonesn her hand butT .
: R did not sée her throw'it. I did not feel it either, only some-
) thing wet, running down my’ face. I looked at her and I

. saw her face crumple up as she began to cry} We stared at
_each other, blood on my face, tears on hers. Jtwas as if I .

¢ saw myself. Like in a looking-glass. .. . . Con e

M
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SECTION' Il
Extract 1-

. Mr Biswas took another draught of tea, studied his |

reflection and wondered whether every couple had a room
to themselves; he also wondered what sleeping arrange-

ments were made for the children he heard shouting and.

squealing and being slapped (by mothers alone?) in the
gallery outside, the childtren he saw péeping at him from

the kitchen doorway before being dragged away by rmgcd

hands.
‘So you really do Tike the child?
It,was a2 moment or so before Mr Biswas, behind his cup,

- realized that Mrs Tuls had addrgssed the question to him,
he knew who the child

and "another moment before
was.

. He felt it would be graceless to say no. 'Yes, “he said, ‘1
like the child.’- . ;

Mrs Tulsi chewed and said nothmg

Seth said: ‘I know Ajodha. You want me to go and see
him?’ .

Incomprehension, surpnse then panic, ovcrwhclmcd
Mr Biswas. ‘The child,’ he said desperitely, “What about
the child?” '

*What about her? $eth said. 'She jsa good child. A little

" bit of reading and writing even.’

‘A litde bit of reading and writing -' Mr Biswas

‘ echoed, trying to gain time.

Seth, chewing, his right hand working dexterously with
roti and beans, made 2 dismissing gesture with his lefe
hand. *Just a little bit. So much. Nothing to worry about.
In two or three years she might even forget.’ And he gavea
little faugh. He wore false teeth which clacked every time
he chewed. .

“"The child -’ Mr Biswas said. t

‘Mrs Tulsi stared at him.”’

‘I mean,’ said Mr Biswas, ‘the child knows?' ‘

Nothmg at all,’ Seth said appeasingly.

- ‘'l mean,’ said Mr Biswas, *does the child like me?*
Mrs Tulsi looked as though she couldn't understand.

. Chewing, with lingering squelchy sounds, she raised Mr

1

Biswas’s note with her_free hand armd said, “‘What's the .

‘matter? ¥ou don't like the-child?’
- 'Yes,' Mr Biswas said helplessly. ‘T like the child.’
*That is the main thing,’ Seth said. ‘We don't want to
force yourto do anything. Are.we forcmg you?’
-Mr Biswas remnmcd s:lent

A4
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Extract 2-
Mr. Biswas :o,b_sérve,_s

‘And it was at these cating sessions that Mr Biswas took
his revenge on the Tulsis. -

. 'How the little gods getting on- today. eh?* he would
ask.

He meant her brothers. The elder attended the Roman’
‘Catholic college in Port of Spain and came home evéry
week-end; the younger was being coached to enter the
collcgc At Hanuman House thcy were kept separate from

the turbulence of the old upstairs. They worked in the .
drawnngroom and slept in one of the bedrooms off it;

— . 'walls felt thick and their very gloom suggested richness
N and security. The brothers often did the puja in the
T - prayer-room.

\ N ——— - — — ——— — -

\W Mr Biswas said, "Well, since T heen in this house I begin
: .- to get the feeling that to bc a good Hindu you must be a
— ' o o good Roman Catholic first.'
The elder god, seeing himself attacked, got up from the
- bammock, already prepared to-cry.
- "¢ " " ‘Look at him,’ Mr Biswas said. ‘Little Jack Horner. If
) T ] be just put his hand in his shirt he pull up a crucifix.’
. The elder god did wear a.crucifix. It was regarded in
the house as an exotic and desirable charm. The elder
- god wore many- charms and it was thought fitting that
wmeone so valuable should be well protected.
“You call yourself Hmdus? M Biswas said.
"Shama tried to silence Mr Biswas.’
The younger god got out of the hammock and stampcd
‘I not going to-remain in this hnmmock and ‘hear my,
brother insulted, Ma. You don’t care.’ ,
"‘What?' said. Mr Biswas. ‘I insult somebody? At the."
. & Catholic college they make him close his eyes and open
. T his mouth and say Hail Mary. What about that?'
‘Man!’ Shama said.
The elder god was crying.
The younger god said, ‘You don't care, M '
. ‘ - , ‘Biswas!’ Seth said. “You want to feel my hand?’
. . - ; *Shama pulled at Mr Biswas's shirt and he struggled as
. : though he were being pulled away from a phyncal fight
. I which he was winning iand wanted to continue. But he
\ : , .- had noted Seth’s threat and allowed hxmulf to be pushed
e slowly up the stairs, - :

A '1440
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Extract 3—

A dlscussmn o\ England

~and the W 1.

" I woke to the sound of voices in the next room, laughter

. and water being poured out. I listened, still drowsy.

Antoinctte said, ‘Don’t put any more scent on' my hair,
He doesn't like it.’ The other: “The man don’t like scent?
I never hear that-before.’ 1t was almost dark.

The dining-room was bnlhamly lit. Candles on the table,
‘a row on the sxdcboard three-branch candlesticks on the
old sea-chest. The two doors on to the veranda stood open
but there was no wind. The flames burned straight. She
was sitting on the sofa and I wondered why I had never
realized how beautiful she was. Her hair was combed away

" from her face and fell smoothly far below her waist. I could
. see the red and gold lights in it. She seemed pleased when 1

complimented her on her dress and told me she had it

" . made in St Pierre, Marumqué. “They call this fashion & la

Joséphine

“You talk of St Pierre as though it were Paris,’ I said.

‘But it is the Paris of the West Indies.’

There were trailing pink flowers on the table and the
name echoed pleasantly in my head. Coralita Coralita.
The food, though too highly seasoned, was lighter and
more appetizing than anything I bad tasted in Jammca.

.We drank champagne. A great many mothy/ and beetles
found 'their way into the room, flew intgslie candles and

fell dead on the tablecloth. Amélie swept thern up with a
crumb brush. Usclwly More moths and bectles came.

*Is it true,’ she said, ‘that England is like a dream?
Becduse one of my friends who married an Englishman
wrote and told me so. She said this place London is like a
cold dark dream sometimes. 1 waiit to-wake up.’

‘Well,’ T answercd annoyed, “that is_precisely how your

beautiful island seems to me, quite unreal and like a

dream.’ ,

‘But how. can rivers and mountains and the sea- be
u_nreal?’

‘And how can millions of pepplc, their housu and thcxr

jltrects Le unreal ??

_ *More easily,’ she said, muqh more eamly Ya a bxg c:ty.
must be like a dream.’ "
. ‘No, this is unreal and bk& a dmm,’ 1 thought.

-
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Extract 4-

.*Come in,’ she called and Christophine came in with
our coffec on a tray. She was dressed up and looking very

. imposing. The skirt of her flowered dress trailed after her

. making a rustling noise as shc walked and her yellow silk

‘turban was claboratcly tled. Long hecavy gold car-rings

" pulled down the lobes of her ears, She wished us good

morning smiling and put the tray of coffce, cassava cakes- )

and guava jelly on the round table. I got out of bcd'and
went into the dressing-room.|/Someone had laid my

drasmg-gown on the narrow bed: I looked aut of the

window. The cloudless sky was a paler blue than I'd
imagined but.as'I looked I thought ] saw the colour
changing to a deeper blue. At roon I knew it would be gold,
then brassy in the heat. Now it was fresh and cool and the
air itsellf was blue. At last I turned away {rom the light and
space and ‘went back into the bedroom, which was still in

" the half dark. Antoinette was leaning back against the "

pillows with her eyes closed. She opened them and smiled
when I came in. It was the black woman hovering over her
who said, 'Tastc my bull’s blood, master,” The coflee she

harded me was delicious and she had long-ﬂngcred hands, -
- thin and beautiful I suppose.

¢Not horse piss like the Enghsh madams drink,’ she said.
{1 know them. Drink, drink their yellow horse piss, talk,
italk their lying talk.’ Ha‘ dress trailed and rustled as she

: \'xmlkcd to the door. There she turned. ‘I send the girl to

iclear up the mess you make with the frangipani, it bring
lcockroach in the house. Take care not to slip on the
flowers, young master.’ She slid through the door.’

‘Her collce is delicious but her language i is horrible and -
. she might hold her dress up. It must get very dirty, yards |

of it trailing on the flaor.’
‘When they don’t hold their dress up it's for rapect,
said Antoinette, *Or for feast"days or going to Mass.". :
.‘And is this feast day?’ '
Shawanted it to be a feast day.’
‘Whatever the reason it i3 not a clean habnt.
‘It is. You don't understand at all. They don't care

.about getting d'dress dirty because it shows it isrt the only

dress they have. Don’t you like Christophine?’

. "*Sheis a very worthy person 1o doubt Icnntsﬁylhkc '
. her language.’

¢It docsn’t mean anything,’ said Antomette.
‘And she looks so lazy, She dawdles about.’

*.. ‘Again you are ‘mistaken. She scems slow, but every -
-,move she makes is right s lt’s quu:k in the end.’ P

146,
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Dear Teacher, .
The evaluation process in which You.are about to

' §

participate, is‘qiﬁed at determining an efficient method
for teaching students to identify and analyse themes in ' ) -

literature. - L o - I S
This gvaluatioﬂ is being undertaken in view of the

objectives of one segtion of the €XC English B erhWnag{on

where candidates ;re required to c;mpare‘:Bd,ééntrast

) . KN
. N ~ . . ,
‘

ligerarv themes. o -

In order. to ‘ensure max imum accuracy in éur frnal

‘

assessmént of the method used, it is uery impor tant that

+all procedures are adhered to.

Thanks for agreeiné to cooperate in this project. 1 ' ]
am certain that our Joint.panticipatlon in the exercise

[

will indeed contribute, to our own professnona! growth and

fncrease our understandlng of the educatlonal A.st o% our - .

- .o
students.
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Sincerely,
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© .7 INTRODUCTION

o

OBJECTIVES

The overall goal that this package seeks tb address

is that students will be able to éémpaﬁe freﬁtments of

\

the same ‘theme across different works of fiterature.

u

Moré specifically, instruction' in the package s -

ajﬁﬁd at helping  students identify the theme in®

specially selected extracts and compare treatments of an
rdentical theme in two extracts taken from two different
.4 . B

novels, '

L.}

The paqggg% has been particularly designed -around’
* the ' study of extracts in an éttempt to assess wh;ther
' sqch an apgroach can improve student’s ability in
studyiﬁg l}ter;ture\with part;cular~eﬁphasis' on ‘thehe'

’ analysis. it_is envisaged that i gtudents_maiter this

aspect of literary criticism -in this conﬁrolled

-situation, they will be p{tter, equipped 'to 'analxsé‘

Y

‘ghemeg'in'a whole text.

. INSTRUCTIONAL MATERIALS - .

+

. The Teacher’s Guide contains information nb;egd}rg

for students té.qnalySe‘the: various extracts. This

includes suggéstéd questions for generating discussion:
. . N » .
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on each extract, a literary commentary on each novel,
with particutar emphasis on the extracts being studied,

and eséﬁr-quest{ons. &g >

élf instruction is ﬁresented through the teacher,

thus the role of the teacher in "  the whoie learning

-

process is of utmost .importance.

. STUDENT MANLALZWORKBROK - SR

The Student Manual/Workbook comprises two main

sybdivisions. The first'_pért is the work area which

¢

‘students should be eﬁcouragéd to Jse to ptan anﬁ write

* their essays. The second part contaips- the extracts °

which have been selected from two nhovels, namely A HOUSE
FOR MR. BISWAS (VU.S. Naipaul) and WIDE SARGASSO SEA

‘(Jean Rhys). Four extracts have been selected from each

‘' novel and are based on two themes. Two extracts from

L

each anel are based on the fheme of alienation and the

‘other two, on the theme of cultural conflict.

A brief summary of relevant bag;gﬁound«informafion

on each novel is‘also Inqlhded in the 'manual/workbopk.

‘The names of the themes have not been provided, however..
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. Separate materials have been proutded for the pre;.
and posttests. Students wgll be tesxed befppeJand after
fpstruction; 'uéiﬁg the'essay-éyﬁe'qukétipn. Bqth tests

will last gppﬁoximately 40 minutes'eagh. ’ ) R
.
SCHEDULE OF INSTRUCTION
" There 'wiél be fhreelinitructibdil_é?ssronS'laétiﬁg‘
- 90 minufes'each, divided as follows: . T ’ -
Session 1; Introduct|on and Study ‘of Extracts)from '
| A HOUSE FOR MR _BISWAS. | |
' Session 2: Study of Extracts from °
' WIDE SARGASSO SEA.. R
ée}sion 3: Comﬁariﬁon'o¥ fﬁe:twb wﬁitersf'xqeaﬁm;nt;;bf
::oné of the éhgmes,‘ ; f} '. 7
' | THE INSTRUCTION
INSTRUCTIONGL. SIRATEGY
1. The ‘teacher w{ll énsyp€ gﬁ;t the t]asg'has ;g;d’thé

particular extract to be studied.

i . . [

2. Usinb'appropriate'qubstions, the teacher will ingolve
- the class in dlscu5910n aimed at ldentlfylng the: theme

@f the @xtract. In this‘rogard, - the guide provides a”fﬁ

u:‘

‘pool of guostnons whnch the toachor ‘may draw from. In




»
- N - - \
!’ -
: . 4
{ ¢ . ‘
: . ! .
: . ‘
; - ‘ ‘
?f - -
‘g ' addition, the teacher is’ also advised to §tudy the.
! commentary «on each novel,. in order to -renhance her
ability to guide the discussion. - :
3. The egsay topics are ‘intended for use at the end of
. i the study of. each groub.of extracts. The teacheﬁ must
. sekect one and guide students-in.planning it: Students
.o must use -their manual/workbook {or~this‘éxercise. T
1 S C ' . : :
4. On the third day of instruction, students must do the
s ' . ) - . ' . 5
¥Pnal essay, comparing ‘the different writers’ treatment
\ : .
‘ of a selected theme. T )
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QUESTIONS FOR DISCUSSION

SESSION I - TEXT A HOUSE FOR MR.°BISWAS

, Extract 1 - pp 89-91- Theme: Cultural Conflict.

{. How would you’descrlbe Mr. Biswas’ attlgyde in this

" discussion?

. "\ ‘ .
2. The word “*child’ is repeated quite often. What is

-

the. signifiEance of this repetition?

3 what posatsf;‘do Mrs. Tulsv and Seth represent’

4 What would you say is }De theme of this extract’

(s ” 2

" Extract 2 -~ P- 104, pp 125-126: Themo: “Cul tural Conflict.

1. Mr., Biswas refers to the two youngest Tulsi sons as

4 Q

"gods”. What effect do rou think hgh?;?inds to convey,

# -

with the use of this title? X
2. "The younger god got ofhthe hammock and stamped.®
H?w .would %Ouri§§°U"€;{°P this kKind of rospondrufé Mr .
Bi swas’ qug;tion? Why does he react Tike that? .
3. After reading this extrac{, wQatxeffect_would YOou say

Mr. Biswas has on tHe houserld? ' . “

4. In this whole confljct what do you think is the

particular point that the writer is'making? T

s . . 1 ~
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‘{ami1y?  Why does he have this status?

e
‘

s -
[l

Extract 3 -p. 130, PP 136-13? Themo- Alnnatlon

1.. "Coming and laughing at our,rel |gion. “\at are the
lmp{ications of this statement fa Mr. Bisqu? Where
does such a statement put hirﬁ‘?

2. "The incidént°was over. The room'emptied.*:, Is there
anythlng stmkrng about these two short sentences?

-

3. How would‘you describe 'Mr. Biswas’ status -in the
: ‘ ‘ , ’ , )

14

R

. Extract 4 - pp.181-143; Theme: Alienation

'1,.' "They _hﬁq it register?* What c‘i‘ges this question

reveal about Mr. Bi‘swas‘:’“

.2. What does Mr. Biswas’ behaviour during this visit

tell “u's‘about him? -

'3. Mr. Biswas had seYected the names Sarojini Lakshmi

Kamal a Devi®™ The.Tulsis’had already decided on Savi.,

what f#ect dg you think the Writer intends to convey

through this piece o-F information?

4, What is the theme of the ex‘tract?
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SESSION 11 ~ TEXT: WIDE SARGASSO SEA
Extract 1 - ppf20-21; Thomo;'ﬁfienatioﬁ
1. Why was Antolneute called { "white cockroach" wh;f

is the full meanlng of this phrase’

iy S x
31 Why  do rpu thlnk Anto:nette got involved in this .’

l

friendship with Tia? .

" 3.. What in you opinion is the rea role that .the Q:iter
inteﬁds Tia to play in thi;,oﬁfrizt? ‘
Extrao# 2 - p. 20, P. 37, Thomo: Alienation'
1. In vyour opinion,; why does Antolnette describe the
days spent br the rlver wlth such detall? '

2. what is the effect of the detailed lxsting that ‘

makes df tho i tems she lost in, the flre7

§

3. “We stared at oach other, blqu on.my face, tears on -

hers." why do you thlnk :ﬁ? wrlter makes the twod girls
face each other in this condityon?~ what comment.ij;she
making?
Extract 3 - pp.ééré?; Thomé:“tulihral:tonflléi

1. Antoinottp decides not’ to put scont on her- hair, in

order not to displease her husband. what. ‘does ~ this

simple act say.about Antonnettc and her husband, "Mr.. =

[

Rochosgér?

B
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describes the moths and beetles in the rpom?l

3. Antoinette’s first question in the discussion about

o

England, is whether Engtand is like a dream and this

ideé of a dneam comes up repeatedly in the djscussioni

£
L3

I what is the §ignificancb of the word “dream"?

(-

\ "Extract 4 - pp.70—?2}'Tﬁomo:‘Chltur;l Conflict

Y
Y

. 1. At “the' beginning of this "extract, ,Chfistophine’s
dress is described in detail. - What is the reason for,
" R S e . C :

rd

qo}ng this?
2. . "She had loBQ-fsﬁgerga Bgnds,. thin and beautiful 1
"suppoge.'~ What does this'sfptemont tetl uglabout Mr.
Rochéster’g attitude? , \ :‘ K -

3: I’can’t‘sa%‘l like her ianguage.“ What is the effecé

of the. different styles of spe#ch usodcinktﬂis extract?

4, On thﬁ' whole, why does.Mr.. Rochester object to

¢ N
-

o

Christophine? S S
9. What would you €¢? ie, the theme of the extracf?{
o ;. ’
S ‘ * ‘ ! :
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'g& What impression do rou get‘frbm the way Mr. Rochester
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¢ - S . ESSAY QUESTIONS

e

,  Session 1: A House for Mr. Biswas ‘ - '

L3

1. . FFom ‘the e trgctﬁ‘ you  have Aread,- identify ‘and
~ describe one comment’that the-writer is making about the

Hindu community in Trinidad during .the colonial period.
3 - ’

INlustrate youw answer -wi th reference to @he extracts.

-2. "Mr. Biswas is Naipéulfs mouthpiece. . Do'you-aagrse

'

. with this st#t:meﬁt? Give reasons in support of your

opinion. . . ‘ ] . .

. R . » __“ _

Session 2 wfde'S$rbas;o Sea

1. Antoinette is a lonely person; she is alienated
bécause of Her race. _ From the extracts you have reud?
‘identi%y the-'séﬁtions th;t pérfray’ ;his‘ image : of . “' ,?

Antoinette. Give reasons for your selections. . .

2. Christqphiﬁe and Mr. Rochester belong to different -1‘_.§f

worids. Do you agree with this statement?’ ‘Give
A "r;dqons. ' Y :
| . ~
s F N ™

Session 3: Comparison of Themes S j S ..i

3

- . r ! N . * . ' .
"V°Djscuss the different perspectives that Naipaulvapq Rhys L

uferwin ‘dealing with the theme " of cultural conflict. -
‘l M S

éupport }pur answer with reference to two appropriito

extracts. '

PR o L
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© accomodate  itself to the dominant culfure of a colonial

. strong adherence to th; Hindu faith, theyfpface such a’

" COMMENTARY

‘& HOUSE EOR MB. BLSWAS

Two primary concerns emerge. in tHede extracts. The

first focuses on the cultural conflict that arises.  when

T
a traditional culture is confronted by and forced to
. / h

pbwer.
Naipaul’s perception of %he Hindu way 6f Jlife in

colonih\'Tqihidad.is twofold. 'On the one hand, he ‘sees
4

) ' ' - - .
it as being inflexible and unwilling.to adapt to the

social and’cultural chahge t&kids place in the broader
:;ocietyt .On *the otﬁer' hand, he sees it as be‘ng
uddenmined and infiltrated by’the very forces it cléims
tonopﬁsse. 4

Mrs. %ulsi-and Seth, as if un#ware of contemporary

practices, see nothing wrong _in“'arrahging\ ,chilq—

marriagqs'Afbr the daughters. Yet, In spite of their

¢ - ' . - " .
high priority on the young sons .getting a colonial

education, that they are prepared to-turn a blind eye to

-the boys’ participation .in the religiuos bractlces of

the Catholic college they attend.
Indeed Catholicism seems to exert aA'signifiggnt
influence on their lchs} for, when the need arises, the

Yl
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power - of the puja is often reinforced by the power of .
the crucifix. ' : - o
Mr. Biswaé displéys kKeen insight into the

‘weaknesses and :contradictions in the lifestyle of* the o

 family. For'example}

4 °

when‘bombarqed-by Se th aﬁﬁ 'Mns.

Tulsi on the issue of marriage, he  poses some '
R 3

signifiéant. questions . (e.g. "Does the- child Khow?")

¢ .
which reveal not only & critical awareness of Hindu.
ualués,' |buf also a definite bias 'towards Western

:

-

ciltural values.

_Mr. Biswas’ dissenting =position resul ts ’QQE his

e omiE e T

a]i&nation from the famiLx (the'seconﬁ concern of the

writer as highlighted in these extracts).  The extracts," o

as well as the novel, can be seen as portraying “the

¢ :

hero’s stance in the face of the disregard and hostility
. ‘ e Pl
which he must endure.
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.an outcast yearhing to belong.

) A\
. ’ B

WIDE SARGASSO SEA

-Jeah "Rh¥s’ novel highlights the predicament of the .

Creole in the'Post—Emancipation period in the Caribbean;

-

* through her portrayai of the life of Antoinette Cosway-—

Maéoﬂ{ both as a child and as an adult.

’:with the near total eliminat}oﬁ.of' slave . laboUr,'
.the family of the child Antoinette finds itself under

‘severe stﬁajn to maintain the plantation class Iffeétyle"

that it had grown used to.

However, while econimic factors account faor much of

.its social dilemma, they are probably not as important

v

as the racial and cultural factors. R .\¢//

Being neither white nor black, the'Creole class

finds itself on the one hand, excluded from the ellte

' European group and on the other, ridiculed by the

recently emancipated African population.
_Antoinette is a product of khis“ cul tural crjsfét
Her 1life reflects the insecurity and fear that. result

from ‘an absence of social acceptance. Her -need - for

' Tia’s friendship far exceeds Tia’s need for hers. . For

\ - .

Antoinette, it is not simply }he‘naturaj tendency of a

child to make a friend. Rather, it'is the deep cry of

K4

While Antoinette may have sought the friendship of

l.'. 161. o .

) v
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the dominant aspiration of her class to seek acceptanie

and respectability through marriage into the elite

European group. Antoinette marries an Englishman,. Mr.

'Rbches{er, .who has only recently arrived in -éhe West

Indies,

Rhys’ -'novel provides great insight .into  the

fundamental - differences .and conflict between thelCreole
and the English in their outlook on 'life,, differences

.which Antoinette and Mr. Rochester .are ,jncépable of

. a black 'girt as a child, as an adult she does ndt escgpef

L i

M .
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" They attend the Catholic colle
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'OVERVIEW OF NOVELS

The extracts that you will be studying during this

\

-series are all in the secona paﬁtnof your manual. They have been

. N

drawn’ from two novels, A HOUSE FOR MR. BISWAS (V.S. Naipau]) and

NIDE«SQRGASSG SEA (Jein Rhys). .In order that you could bettesr ' (\\\\g\

understand the extracts, a brief summary of relevant information

-

r

A HOUSE FOR MR. BISWAS.

After a very difficult childﬁood, Mohun Biswas
eventually Qets.maﬁried‘toﬂshama Tulsi and like:all the othér men
(e.g. Govind) 'who have marr‘ied Tulsi daughters, he moves into the Q
Tulsi family home, Hinuﬁap‘Hou§e. Howewver, §¥%ér5a while, Mr,
Biswas and his wife move from Hanuman House ko ; Qill;ge called"
The Chase where Mr. stwas Eakes over the Funﬁing\of a small
MPQ..Tqui, hi; mother—-in=1aw is. a widow and she shares’

the role.d¥ head of the family with Seth, ghe'husband of her

~Eer

sigster, Padma, both - of whom also live at Hanuman House.
Mrs. Tulsi’s two youngest sons are still at school.

ge in Port of Spain. .The older of

.tho,two Ls'oﬁad But,ﬂr. Bisqugusually refgrs to them as tho B g é.
.gods. * . - S R ‘ i
. © This novel Is set In Trinidad during the c&lonial :
pério&. ' " | . - -
‘ N ‘ . v
’ ’ '
. : C ’
o , SA, J,x"
18 o e "




' WIDE SARGASSD SEA :
' This novel is.set in the poﬁt-&nancipatioﬁ perio&:in‘

the .Caribbean when slavery had Jjust been abolished.’
- A . v
Antoinette is a French Creole girl, that is, she is . -

-main)y‘Eurépean with slighi traces of African. She lives in

-
LY

Jamaica with her brother and widowed mother . : .

Qheﬁ Antoinette grows up, she marries Mr. Rochester,.

v’

an Englishman who has just moved out.to the West Ihdies? After

{

the‘marriage, the two leave Jamaica and gs to l'ive on a small
o o L ! . .
- island near to Martinique. .One of the servants in their

" household is Christophine who has been with Antoinette’s family

1

ever gsince she was a child. . . e _ ' N .

The novel is written in thé‘first person., But in some

sections the “I* is Antoinnette and in others, “I" is Mr.

A . . . ‘ . .
Z?Sposter, her husband. E - -

.+ . INSTRUCTIONAL OBJECTIVES )

x .

]
’ -~ . hd + X . -
v The aims of this series of lessons are: A : % 4

1), That you will be able to identify the theme in specially

. < ot ! . ;
.selected extracts from two novels. CT , ,f
1

-2 That %ou Q¢1l'be ap}b to compare tréatments of an jdentical

theme in two extracts taken from two different novels.

] -

~-—'»- LN - N
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v SESSIONI- =
A HOUSE FOR MR. BISWAS

Extract 1- |
Adigcussion about marrlage o

Mr Biswas took another draught of tes, studicd his

. reflection and wondered whether every couple had a room
u ) to themselves; he also wondered what sleeping arrange- .

: - ments were made for the children he heard shouting and

squealing and being stapped (by mothers dlone?y in the
gallery outside, the ¢hildren he saw peeping at him from .
- ) . . thekitchen doorway before being dragged away by ringed - L -
. ' - . hands. . - RS
- ' e . ‘So you really do like the child?" e
) It was a moment or so before Mr Biswas, behind his cup, g ’
realized that Mrs Tulsi had addressed the question to him,
and another moment before he knew who the child’
was.
"He'felt it would be gracelcss to say no. ‘Yes,' he said, ‘[ '
. like the child.’ .
Mrs Tulsi chewed and said nothmg
 Sethrsaid: ‘T know Ajodha. You want.me to go and see
: ‘him?* . :
- .. - Incomprehension, surprise, then panic, ovcrwhclmed '
' ) Mr Biswas. “The child,” he said desperately. 'Wlmt about
! . .y the child?’ .
: " ‘What about her?' Seth said. ‘SB% is 3 good child. A lile ~ . . - ;
: . bit of reading and writing even.’ - S A A
T -, . .7+ .+ ‘A litde bit-of readmg and ~wntmg - Mr Biswas -
. echoed, trying to gain time. / ’ .
Seth, chewing, his right hand working dexterously with'
. roli and beans, made a dismiming gesture with his left 3 :
hand. “Just a little bit. So much. Nothing to worry about. - ) ‘ e
Intwoor ;.:xrce years she might even forget.” And he gavea : - ’
~ litde laugh. He wore falsé teeth which clacked every;\ume < e .-
he chewcd.\ S . . ‘
. o “The child - Mr Biswas said. ~ i ) . ' S
0 '+ Mrs Tulsi stared at him.” oo
. ‘I mean,’ said Mr Biswas, ‘the child knows?\ . o . ]
oo 'Nothmgat all,’ Seth said appeasingly. C ' '
“ . “lmean,’ said Mr Biswas, 'does the child like me?* o i
s S Mrs Tulsi looked a3 though' she couldn't understand. : L
s A ‘ - 'Chewmg. with lingering squelchy sounds, she raised Mr .. - S C
: SR ) ' - Biswas's note with' her free hand and said, “‘What's the. - - o
) ' imatter? You don't like the child?*  ° \
‘Yes,' Mr Biswas said helplessly. “I like the child.’
oo R S "That is the main thing,’ Seth said. ‘We don't want to . . -
A R ' «  force you to do anyt.lnng Are we forcing you?’ S ’
f . L . Mr Biswas remained silent, .. . - , .o o L .
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- Extract 2=
Mr Blswas observes

[y .- Uv

And it was at these cating sessions: [h:l! Mr‘Blsw:u took
his tevenge on the Tulsig

‘How the little gods gemng on today, ¢h?* he would
ask.
_ He meant her brothers. ’I'hc #lder attended the Roman’
“Catholic college in Port of Spam and came home every
.week-end; the younger was Leing coached to enter the
college. At Hanuman House they were kept separate from
the turbulence of the old upstairs. They worked in the
drawmgrOOm and slept in one of the bedrooms -off it;
Ithcse bedrooms were small and badly lighted, but their
walls felt thick and their very gloom suggcstcd richness-
and security. The brothers often did the fm;a in the
prayer-room.

———p — -

Mr Biswas said, "Well, since T been in this house T Begin |

d h to get the feeling that to be u good Hindu you must be a

goad Roman Caghalic first.”
The elder god, seeing himself attacked, got up [rom the
bammock, already prepared to cry,
‘Look at him,’ Mr Biswas said. ‘Little Jack- Horner. It
 be just put his hand in his shirt be pull up a crucifix.’
7 . The elder god did wear a‘crucifix. It was regarded in
the house as an exotic and desitable charm. The élder
god wore many charms and it was thought fitting that

*° . someone so valuable should be well protected.
A
—-—— — s ..a—- Chammns -
You call yourself Hindus?' Mr Biswas said. 5
Shama tried to silence Mr Biswas. h R

“The yoanger god got out of the hammock and stamped.
‘I not going to remain in this hammock and’ hear my
brother insulted, Ma. You don't care.’
'What?' said Mr Biswas. ‘I insult somebody? At the
Catholic college they make him close his eyes and open
" his mouth and say Hail Mary-What about t.hat?"
.« 'Man)’ Shama said. -
The elder god was crying.
The younger god said, ‘You don't care, Ma.
‘Biswas!’ Seth said. ‘You want to feel my hand??
:  Shama pulled at Mr Biswas's shirt and he struggled a
\ though he were being pulled away from a physical fight
which he was winning and wanted to continue. But he"
"had noted Seth's threat and allowed himself to bepushed .
slowly up the stairs. ‘

o
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"\ knces .one hand supportmg her chm. her staring eyes . . et

M \ Biswas com ents
...and is bea’cen ‘

‘Tdols are ste[)plng‘stoncs to the worship of -the rcnl
thing,” Mr Biswas said, quoting Pankaj Rai to the hall.
“They are necessary only in a spiritually backward society. - '

‘ Look at that little boy down there. You think he know - ’
what he was doing this morning?’ A

o

— - - — —— - )

Now that Govind was off his chest Mr Biswas's only
concern was to make /sure that he was properly dressed.
He hoped nothmg had h.lppcncd to his pants. He moved
. ahand down to investigate, * A

‘He isall rdght, Sushila said, , R
Someone bent over him. That smell of oil, Vick’s
t " Vaporub, garlic atld raw vegetdbles told him it was
Badma. ‘Are you all right?’ she asked, and shook him.
He tiirned over on pis side, his face to the wall.
‘He is all right,’ Govind said, and added in English, ‘Is ‘ . s
“a good thing all you people did come, othcrw:sc I woulda " ' T e
" be swinging on the gallows for ths man.’
Chinta gave 3 sob.
. Shama had maintained her martyrs attitude through- -~ e )
out, sitting on the low bench, her skirt draped over her { R

A

*

misting over with tears. » . , ;
T 9pnum5m| me. ch?' the god said. ‘Go .1hc:u|' Why vou :
dot’t' spit uow? Coming and laughing at our réhglon '
‘l.aughmg at e when I da puja. 1 know the good I doing
mysclf when I do [m]a you hear.” ' .
-+ » ‘Itsallright, son,’ Govind said. ‘Nobody can insiilt you
. ‘and Mai'when I #m around.’ ..
o ‘Leave him ne,- Govind,’ Padma said. ‘Leave hxm,/
Owad/'> . \
e . . - Theincident was over. The room emptxed
. - Left alone, Shama and Mr Biswas remained as they - .
were, Shatha staring through the doorway, Mr Biswas con-
si’dénng the 16tuses on the pale green wall. - S
i, They heard the hall-return to life. The evening meal ' <
“ delayed, was being laid'out with unusual Zest. Babies v \
.,  were consoled with songs, elapping, chuckles and baby- : -
J v talk. Children' were scolded with exceptional good bos
' humour. Tlepween everyone dowiistalrs there \as for the
T« moment fv Iwnd and Mr'Biswas recognized this bond L
_as himscll. o ‘

3
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'=xtract 4~

During the idle hours in the shop he had begun to

The naming of the chlld

choose names, mostly male ones: he never thought any- -

thing else likely. He wrote them on shop paper, rolled
them on hisaongue, and tried them out on customers.

‘Krishnadhar Haripratap Gokulnath Damodar Biswas.
What do you think of that for a name? K. H. G. D. Bis-
was. Or what about Krishnadhar Gokulnath Haripratap
Damodar Biswas. K. G.H. D"

‘You are not lcavmg much room for the pundit to give
the child 2 name.’

‘No pundit is giving any name to any child of mine.’

- O s
—— — - —— ——

And the baby was a girl. Byt it was born at the correct
time; i¢ was born without difliculey; it was healthy; and
Shama was absolutcly well. He expected no less from her.
He closed the shop and cycled to. Hanuman House, and
found that his daughter had already been named.

‘Look at vai,’ Shama said.

‘Savi?

Theywerein Mn‘ruhi'sroom.themnoom.wbm
all the sisters spent their con ents.

‘It is a nice name,’ Shama said.

Nice name; when all the way from The Chase he had
been working on names; and had decided on Sarojini
Lakshmi Kamala Devi.

‘Seth and Hari chose it
‘You don't have to tell me.’ Jerking his chin towards the

" baby, he asked in English, “They had it register?’

'On the marble topped table next to the bed there was a
sheet of paper under a brass plate. She handed that to
him, '

)

‘Welll I'glad she register. You know the government
mdnobodydndldnntwbeummatlmevenbom.
People had tg'swear and ugn all sort of paper.’

. *All of we was register,’ Shama'said.

*All of all-you would be register.” Hslookedntheq.n-
tificate. ‘Savi? Butldontuethenmhceu:ll.lonly
sec Basso.’

She widened her eyes. ‘Shh!’

‘1 not going to lot anybody call my child Basso.’

‘Shh!’ -

He understood. Basso was the real name of the baby,
Savi the calling name. The real name of a person could'be
used to damage that person, whereas the calling name
had no nhdfty and was only a convenience. He was re-
lieved he wouldn't liave to call his daughter Basso. Still,

what a name! b

‘Hari make that one up, eh?Theholyghoct.
‘And Seth.’
“Trug the pundit and the big thug.’
‘Man, what you doing?’ :
1 He wasscribbling bard on the b ficate. »
‘Look.’ At the top of the

Jather. Below that was the date.

"4
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) be had written: -
Resl calling name: Lakshmi. Signed by'Mohml Birwas,
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, " 'SESSION - .
. WIDE SARGASSO SEA
SRR | Extract 1—

An incident at the river

I never looked at any strange negro. They hated us.
" They called us white cockroaches. Let sleeping dogs lie,
Onc day a little girl lollowed me singing, ‘Go away white
cockroach, go away, go gway.’ I \/alkcd fast, but she
* walked Iaster. ‘White cockroach, go away, go away. No-
body want you. Go away.’
When I was safely home I sat close to the old wall at the
end of the garden. It was covered with green moss soft as o -
. velvet and I never wanted “to move again. Everything oo -
o - would be worse if I moved. Christophine found me there
' ) |  when it was nearly dark, andlwusomﬁ‘lhehadtohelp
© me to get up. She said nothing, but next morning Tia was
in the kitchen with her mother Maillotte, Christophine’s
friend. Soon Tia was my friend and I met her nearly every
morning at the turn of the road to the river. '
: {

Tt

-— s qu —-— w— —— St e

kept in the pocket of my dress. They dropped out one
. * morningso I put them on a stone. They shone like gold in T :
- - the sun and Tia stared. She had small eyes, very black, set o
o e deep in her head. , - o
) ' Then she bet me of the pennics that I couldn’t
$ ‘ turn & somersault und “like you say you can', '
. , ‘ “Of course I can.’ '
;! I never see you do it,’ she nld ‘Only talk.' Co . ‘ ‘ b
. *Bet you al} the money I can,’ I said. ' o
But after one somersault I still turned and came up : 3
choking. Tia laughed ari@Yold me that it certainly look like : I
) I drowg dead that£ime. Then she picked up the money. .
)‘ . ' ‘I did do ity I said when I could speak but she shook N
. o "\'l;‘cr head. I hadn't done it good and besides pennies didn’t s B
uy much. Why did I look at her like that? .
. - ‘Keep them thairyou cheating nigger,’ I said, for I was
; tired, and -the I had swaliowed made ‘me feel sick.
‘I can get more if I want to,’
That's not what she hear, she said. She hear all we poor . :
like beggar. We ate salt fish — no money for fresh fish. That . - V- - .
old hou:esolenky,youruu with calabesh to catch water T
- ; when it rain, Plenty white people in Jamaica. Real white ' L
. people, they got gold money. They didn't look at_ us” ' SN '
. . nobody see ‘them come near us. Old time white people A S
' mhﬁ\gbutwhitenimnw,:ﬁdbhckniawbetm CL .
C o ~ dunwﬂmnugu ST -

K 171, .
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Extract 2- At trhe"l'ri've'rf e
1 _ _ ‘the rive S

...the burningof 'tﬁe*housé’ﬂ

Sometimes we left the bathing pool at midday, some-

*times we stayed till late afternoon. Then Tia would lighta \j
fire (fires always lit for her, sharp stones did not hurt her N T
bare feet, I never saw her cry). We boiled green bananas iRd

in an old iron pot and ate them with our fingers out of a

calabash and after we had eaten she slept at once. 1 could

oot slecp, but T wasn’t quite awake as I lay in the shade : R ‘

. .looking at the pool - deep and dark green under the trees, . | o
brown-green if it had rained, but a bright sparkling green =~
¢ in the sun. The water was o clear that you could sec the . ’

_Pebbles at the bottom of the shallow part. Blue and white ~

and striped red. Very pretty. Late or early we parted at -

the turn of the road. My mother never asked me where I :

had been or what I had done. \

-
—_— L e O - —_= =

But now I turned too. The house was burning, the
yellowered sky was like sunset and I knew that I would - o
never see Coulibri again. Nothing would be left, the golden .« .
ferns and the silver ferns, the orchids, the ginger liliesand, . * * ° ' .
the roses, the rocking-chairs and the blue sofa, the jasmine _ o
and the honeysuckle, and the-picture of the Miller’s . ’ ) i 5
Daughter. When they hsd finished, there would be nothing . ' : . P
left but blackened walls and the mounting stone. That was, oo S
always left. That could not be stolen or burned. - . T

Then, not so far off, I saw Tia and her mother and I ran o ; v
to her, for she was all that was left of my life as it had been.

. We had eaten the same food, slept side by side, bathed in
' the samq river. As I ran, T thought, I will live with/Tia and
1 will bé like her. Not to leave Coulibri. Not to go. Not.

When 1 was close I saw the jagged stone.in her hand but I o

did not see her throw it. I did not feel it either, only some- Lo ‘ ) i

thing wet, running down my face. I loaked at her and I L

saw her face crumple up as she began to cry. We stared at ‘ :

ach other, blood on my face, tears on hers. It wasas if I NN
saw myself. Like in a Jooking-glass. S - ' 1 .
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A dlscussmn on England

Extract 3-

and the WI

1 woke to thc sound of voiccs in the next room, laughter
and water being poured out. I listened, still” drowsy.
Antoinette said, ‘Don’t put any more scent on my hair.
He doesn't like it.” The other: ‘The man don’t like scent?
I'never hear that before.’ It was almost dark.

The dining-room was ‘bnlhantlyht Candleson the table,
’a row on the sideboard, three-branch’ candlesticks on th¥
old sea-chest. The two doors on to the veranda stood open
but there was no wind. The flames burned straight. She
was sitting on the sofa'and I wondgred why I had never
realized how beautiful she was, Her hair was combed away
from her face and fell smoothly far below her waist. I could
see the red and gold lights in it. She seemed pleased when I
complimented her on her dress and told me she had it -
made in St Pierre, Martuuquc. “They call this fashion 4 la
Josiphine! ..

*You talk of St Pxerre as though it were Paris,". I said.

‘But it is the Paris of the West Indies.’

There were trailing pmk flowers on the table and the
name echoed pleasantly in my head. ‘Coralita -Coralita,

-'The food, though too highly scasoned, Was lighter and

. more appetizing than anything I had tasted in Jamaica.
" We déunk champagne. A great many moths and beetles

found their way into the room, fiew into the candles and

‘fell dcad on the tablecloth. Améli€ swept them up with'a
. crnmb brush, Uselessly. More moths and beet}u came.

" ‘Is it true,’ she said, ‘that England is like a dream?,
Because éne of my friends who marricd an Engluhmm

wrote and. told(me so. She said this place London is likea

cold dark dream sometimes. 1 want to wake up.’

' - ‘Well,’ l answercd annoyed, ‘that is precisely how ‘your

LA
.

beautiful fsland secms to me,’ qmte unreal and like. a

" dream.’

"¢ But ho'w can nvcrs and mountams and the sea be
unreal?’ '
‘And how can millions of pebple, their houxa and their

“strects be unreal ?’

‘More easily,’ she said, “much more easily. Yes a bxg city

) -mustbehkeadmm
. *No,Y this is unreal and like a dream,’ I thought.
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‘Extract 4- Breakfast in"bed

, ‘Come in,’ she- czllcd and Christophine came in with

\ our coffee on a tray. She was dressed up and looking very e,
imposing. The skirt of her flowered dress trailed after her - -
making a rustling noisc as she walked and her yellow sitk -+ - K.
turban was claboratcly ticd. Long hecavy gold ear-rings S
pulled down ‘the lobes of her cars. She wished us good -

morning srm]mg and’ put the tray of coffce, tassava cakes . )
and guava jelly on the round-table. I'got out of bed and ' ) P
went: into the dressing-room.Someone had laid my . ’ ens \UREEEL
dressing-gown on the narrow “Bed. 1 looked out of the - : \ R
window. The cloudless sky was a paler blue than.I'd
imagined but as I looked I thought I saw the colour
changing to a deeper blue. At noon I knew it would be gold, ‘ .
. then brassy in the heat. Now it was fresh and cool and the . : C, e
A air itself was blue. At last I turned away (rom thelightand =~ - ' '
‘ ce and 'went back into theedroom, which was still in c e
" the half dark. AntGinette was leaning back against the
pillows with her eyes closed. She opened them and smiled
when I came in. It was the black woman hovcnng over her #°
who said, “Taste my bull’s blood, master.’ The coffee she
handed me was delicious and she had long-fingered hands,
thin and beautiful I suppose.
" *Not horse piss like the English madams drink,’ she said. - -.
I know them, Drink, drink their yellcm; horse piss, talk,
their lying talk.’ Her dress trailed and rustled as she
lked ‘to the door. There she turned. ‘I send the girl to
ear up the mess you make with the frang:pam it bring"

-]

lucockroach in the house. Take care not to slip on the ' LY
flowers, young master.’ She slid through the door. .
e ~ *Her coffce is delicious but her language is horrible and L 3
. she might hold her dress up. It must get very dirty, yards . ’
of it trailing'on the flcor.’ - S :
‘When they don’t hold their dress up it’s for respect,’ L . i
said Antoinette. ‘Or for feast"days or gomg to Mass.’ | K . o i
‘And is this feast day?’ . ‘ Y
‘She wanted it to be a feast day.’ , : Lo ‘
‘Whatever the reason :x{m}wamtg o o
‘It is, You don’t underséand at all. They don't care . !

about getting a dress dirty because it shows it isn’t the only
o dfess they have. Don’t you like Christophine ?’ .
- . ‘Sheunvu-yworthypmonnodoubt.lmntsaylhkc

R T e

‘ . her language.’ . C
, ¢ It doesn’t mean anything,’ said Antomette. ' " /. p
L *And she looks s0 lazy. She dawdles about.’ - 5? L 3
o Againywuemimken.smmmslow,bmevery' .

. maveshemkuunghtnxt‘aankmtheend." ,
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Your answer to the following ess;y-qugsfion.mdst not b'

’

moﬁr_than two bagos long.

/ L o ' .
Read the extracts before beginning to answer the
question. AN qveévied‘of'oach(oxtﬁact:is provided on the next.
page.
ESSAY-QUESTION
| *  UWrite a brief summary of each of the two. extracts.
#  Compare the different aspects of the theme of
.- ~él.i.a‘na.t.i..nn on which the two writers focus.
* Using illustrations from the extracts, show hq@ each
extract cpnuors'tho writer’s thoughts about the theme.
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4 A*rlcans.

OUERVIEW COF THE EXTRACTS - -
Extract #1 - from A Houss FOR MR. BISWAS by U.S. Naipaul
"Mohun Biswas is marriod to one .of the Tulsi

Sham@% In the beglnnnng they live in the Tulsi’ fam:ly home ,

Hanuman House. Euontually they moue to their own home in a

village called The Chaso where Mr. Blswas takes over the running

of a small'shop.

. | -Shama has.refurned to Hanuman House for the birth of

their first baby and Mr. Biswas uis{ts‘htr there.

J

'Extract #2 - from wxos SARGASSO SEA by Joan Rhyv '

. : Antolnnotto is a Fronch Croolo girl (malnly Eurcpean |

daughtors,.

but with traces of African) who Tives in Jamalca with her brother

and’ widowsd mother in the period ’:ust

[+

abolished. Antoinnette’s mother owns ‘ plantation.

-

Christophine is.a servant in the household of

antolnotto s family.

In this: post-Emanclpation period, the throe racial
A

groups in tho Car ibbean are Europoans (pure whlte), Creoles and

1 3
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'=xtract |-

During the idle hours in the shop he had begun to

: choose names, mostly male ories: he never thought any-

- thing else likely. He wrote them on shop paper, rolled
them on his tongue, and tried them out on custoraers.

‘Krishnadhar Haripratap Gokuinath Damodar Biswas.

What do you think of that for 3 name? K. H. G. D. Bis-

.was. Or what about Krishnadhar. Gokulnath Hanpr:mp
‘Damodar Biswas. K. G. H. D.

“You are not lcavmg much room for the puqdit@p give
the cH:ld aname.’

‘No pundit is givingany name to any child of mine.’

T ———, - —— L

And the baby was a girl: But it was born at the correet

time; it was born without difficulty; it was healthy; and
Shama was absolutcly well. He expected no less from her.
He closed the shop and cycled to Hanuman House, and
found that his daughter had already been named:

‘Look at Sswi,’ Shama said. ¥

-+ ‘Savi?’

They were in Mrs Tulsi’s room, the Rose Room, where

- all the sisters spent their confinements.

‘Itis a nice name,’ Shama said.

Nice name; when all the way from The Chase he had
been working on names, and had deuded on Sarojini
Lakshmi Kamala Devi. ‘

. 'Seth and Hari chose it.’

“You don’t have to tell me.’ Jerkinghhchinmdnhe .

bably, he asked in English, “They had it register?” . *

- On the marble topped table niext to the bed there was a
sheet of paper unégsa
him.

- “Welll I glad_she tegister. You know the govemmcnt*

mdnobodyehedldmttobelim:hatlmmban.

_ People hadto swear and sign all sort of paper.’

'All of we was register,’ Shama said.

" 'All of all-you would be register.’ He looked at the cae-
tificate, ‘Savi? Butldonueethe name here at all. lonly
sec Basso.’

Sh¢ widened bercyu. 'Shhl ' ‘
‘I not going to let  anybody call my child Basso.’
‘Shh!’
Heundmtood.Bmowutherealnameofthebaby
Savi the calling name. The real name of a person could be
used to damage tha; persop, whereas the clling name
had no validity and.was only a convenience. He was re-
- lieved he wouldn't hiave to call his daughter Basso. Sull,
what a namel
‘Hari make :huoneup. eh?'rheholyghou.
. ‘And Seth.’ \
“Frust the pundit and-the big thug.’
‘Man. what you doing?’ ’ .
i Hewasseribbiing lwd on the birth certificate, .
‘Look.’ Aczhewpof&eaxdﬁachehdwﬂtﬂ:

Real calling name: Lakshmi. Signed by Mohun Bitwes,
wlm Bclow that was the date.

phc.Shehmdedthuto, :
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Extract 2-

An mcudeﬁt at the rlver

I never looked at any strange ncgro. ‘I'hcy hated us. .
» They called us white cockroaches. Let sleeping dogs lie. |-
Onc day a little girl followed me singing, ‘Go away white
cockroach, go away, go away.' I walkcd fast, but she
walked faster. “White cockroach go away, go- away No-
body want you. Go away.’
When 1 was safely home I sat close to t!lc old wall at thc
end of the garden. It was covered with grccn moss soft as
velvet and I never wanted to move again. Evcrythmg )
. would be worse xf I moved. Christophine found me there - .--
when it was nearly dark, andlwassoauﬂ'shehpdtohclp e
me to get up. SKe said nothing, but next morning Tia was
in the kitchen with her mother Maillotte, Christophine’s
'friend. Soon Tia was my friend and I met her nearly evéry
mornmgat the turn of the road to the river., C

C!in'stophinchad given me some new pcnnia‘ which 1
kept in the potket of my dress. They dropped out one

- morningso I put them on & stone. They shone like gold in

the sun and Tia stared. She had small cyes, very black, sct
deep in her head.
* Then she bet me three of the pennies thht I couldn’
. turn & somersault undcrwntcr ‘like you say you can’,
‘Of course. I can.” .
‘I never see you do it,’ she said. ‘Only talk.’ .
" *Bet you all themoney I can,’ [said.

But after one somersault I mill turned and cuneup T
choking. Tia laughed and told me that it certainly look like =
1 drown dead that time. Then she picked up the money.

‘1 did do it;’ I said when Icouldspeakbutshcsbook
her head. I hadn’t done it good and besides pennies d.ldn'

. buy much. Why did I look at her like that?

‘Keep them then, you cheating nigger,’ I said, for Iwas

tired, and the water I had swallowed made me feel sick.
‘I can get moreif I want to.”
That's hot what she hear, she said. She ‘hear all we poor

- like beggar. We ate salt fish - no moneyforﬁ'uh fish. That
old house 50 leaky, you run with calabash to catch water
when it rain. Plenty white pcoplc in Jamaica, Raxbwhue
people, thcy got.gold money. They didn't look at m, .
nobody sce them come near us. Old time whitc people

nothing but white nigger now, and black mggcr Letier
tlun white nigger.
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~ 1.BRIEF SUMMARY

i e o B o

. -PRETEST .
MODEL AMSWER

(i) A House for Mr. Biswas.

when Mr. Biswas returns to Hanuman House to'uisit: his

wife ‘and new-born baby @irl, he diécougrsl that his

.

daughter 'has already been named. He was not consulted.

"(ii) Wide Sargasso Sea

-

Antoinette becomes friendly with Tia, a black girl, eden

girl. One day at the river Tia outsmart$ Antoinette and

takes away her three pennies.

2. THEMATIC FOCUS

Cl):m House ?or“Mr. Biswas . -

i
(]

Hindu family,
" (b)  Mr. Biswds feels 1ike ;nloutsidor even to. his'

" own child. . The Tulsi family

-complofcly left out.

.“l ;

-

.

(a2 This extract deals with the isolation of

‘Hindu who refuses to pive in to the dictates of

. has assumed

'

- 2

' though she was only recently insulted by another black

the

the

total

.rosbonsibllity~‘ for naming the ch11d¢ and he was

el Teean *ab, Y. oar T
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(ii) Wide Sargasso Sea

[~ 2NN

(a) Here the writer focuses on the rejection of the

French Creole py other racial groups in the pogt—
Emancipation period ip the Caribbean. ) C
(b) Antoinette should not really depend fbg much .on
having Tia as a friend.  The hostility and mistrust
be tween thei@‘two races puts Antolinette apart from Tia.

3. ILLUSTRATIONS

(i> A House for Mr. Biswas

o

"# Mr. Biswas comes to Hanuman House with a long list of

carefully chosen names for fhe naming of his child.
However., they are all rejected because the Tulsis have .
already named the child. This suggests that the Tulsis
have made Mr. Biswag an outsider to-his own child.

# In the middle of the conversation with his Wife, 'Mr.
Biswas changes from speaking the customary Hindi to
speaking English. By using this alien language, Mr.
Biswas is deliberately makKing the point that there ls a
distance between himself and his wife and chnld.

¢

% At one point in the conversation, Mr. Biswas jenrks his

chin towards his child to ask some question about her.
By making this gesture)y Mr. Biswas gives the impression

. that he does not feel close to his own child, that he is

not a part of his own child’s 1ife.

-«

% M, Biswas scribbles hard on the birth cortlficatn to
write in the name he has chosen and his. own namoﬂ " This
act seems to suggest that Mr. aBasw%s feels thatrho is
being pushed aside and' he doflnitolﬂgboans to stop it, .

\
(illWULde Sargasso Sea

[

* ﬁntolnotto, a Fronch Creole girl, sponds a lot of - tlmo

-~ s %
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. wlth Tia, ‘black gnrl, even thou *only recently

anothe@ black girT.-had c¢alled her a whnte cockroach".
This shows that Antoinette really wants to prove " that
_she can be - frlends wlth people°lake Tia. ”

- Q’ ?

. o*® Antovnette..calls Tia “a’ cheatlng nigger"” when. she

‘ realnzes that Tia has tricKked her. Antoinette’s cruel

! reﬁhrks ‘to " someone whom she thinks 'is a friend shows

*that she has suddenly rea\éiii. that there are bad
T

| feelings between her race an
' are not really friends.

1

ia‘s race. STe and Tia

* At the end, Tia calls Antoinette a "white nigger" and
"says that her family. is not as great as it used to be.
Tia also says that other white peoplé do not .accept
Tia’s family. Tia’s hapg&h words emphasize the ,point

that Antoinette. and her family are not accepted.
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. THE STUDY OF THEMES IN LITERATURE ’

A POSTTEST R )

L

b : - . '
" Your answer to the following essay—-question must not be
. v l' 4 ' ‘
'+ more than two pages long. Read the . eéxtracts before
s : ’ '

beginning to answer the question. * An overview of each

extract has been .provided.

ESSAY-QUESTION

.
. ¢ 0

* Write a brief summary of each of the extracks.
"% Compare the “different aspects of the théme of MORAL

COURAGE on which the two wrlters focus.a

-

¥ Using illustrat|oq§ from the extracts, show.ﬁow each

extract conveys the writer;s thoughts about the theme.

L ‘e
”~ . 0
. F

1

OVERVIEW OF THE EXTRACTS

o Extract #1 - from THE. PEARL by ‘John Steinbeck

Thls novel re1ates the experlences 0L~a New Mex:can

Indian famlly who is in possession-of a very ualu#ble

pearl which the huspand, Kino, had found while fishing

o

for oysters.

)
) n

Extract #2 - from THE OLD MAN AND THE SEA by Erqosi‘

~Hgmingway. ’
This novel telis-of the life'and work of an old

Cuban fishirmin. ,
" L S, ) ‘ L " ‘
e ",'u.“_' R . 184. »
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L—Extract* | - ‘
After the attempt

to steal the pearl

Juana dropped her stone, and she put her arms around -

Kino and helped him to his feet and supported him into
the house. Blood, 0ozed down from his scalp and there
whas a long deep cut in his cheek from ear 1o chin, a deep,
bleeding slash. And Kino was only half conscious. He
shook his head from side to side. His shirt was torn open

and his clothes hall pulled off. Juana sat him down on his., -
> sleeping-mat and she wiped the thickening blood from
his face with her skirt. She brought hirh pulque to drink -
. in a litdle pitcher, and still-he shook his head to clear oyt --
the darkness. o

‘Who?’ Juana. asked,

‘I don't know,’ Kino said. ‘I didn't see.’

Now Juana brought her clay pot of water and 'she
washed the cut on his face while’ he stared dazed ahead of
him. '

‘Kino, my husband,’ shc cried, and his cyes starcd
past her, ‘Kino, can you hear me? ? /

‘I'hear you, * he said dully.

‘Kino, this pearl is gvil. Let us dt:u-oy it beforc it ’
. destroys us. Let ugcrush it between two stones. Let us -

let us throw it back in the sea where it belongs. Kmo, itis
evil, it is evil!’

And as she spoke the light came back in Kino’s cyaso
t.hat they glowed fiercely and his muscles hardened and
his will hardened. .

‘No,’ hesaid. will fight this thing. I will win over it.
We will have our chance.’ His fist pounded the sleeping-
mat. ‘No one shall take olr good fortunc from us,’ he
said. His eyes softencd then and he raised a gentle hand .
to Juana's shoulder. ‘Believe me,” he said. ‘Tam a mosn. d
And his face grew crafty.

‘In the morning we will take our canoe and we will go
over the sea and over the mountains to the capita.l‘, you‘
and I. We will not be cheated. ] am a man.’

"Kino,’ she said huskily, ‘I am afraid. A man can ‘be
killed. Let us throw the pearl back ipto the sea.’

‘Hush,’ hcmdﬁercdy ‘I am a man. Hush.’ And she
was nlcnt, for his woice was command. “Let usisleep a

. htdc, he said. *In the first light we ' will sxart You are .

not afraid to go with me?’_
‘No, my husband.’ '
His eyes were soft and warm on her then, lns hand

" touched her'cheek. ‘Let us sleep a litde;’ he said.

185.
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Extract 2— | .

A fishing expedltlon

- The fish moved steadily and they travelled slowly on.

9he calm water. The other baits were sill in'the water

bunhmwsnothmgmbedone. a

He held the lme ngamst lns bu:k md wnched s

. ihnwxhewammd:heshﬂmovingsmddy.m the
. ]

north-west. - .
This will kill hirm, the old man thought. He can’t do

this forever. But four hours later the fish was still swim-

ming steadily out to ses, towing the skiff, and the old
man was still braced sclidly with the line across his
“kwsnaonwlaenlhoohdbim,'henﬂ.’.&ndl
have nevet seen bim.”
' Hehdpushdhssmwlmhaddownonhnhad
* before e hooked the fish and it was cuning his fore-
Miﬂemthunymtndbegotdommhkh)u
and, being careful noc to jerk on the live, moved as far
1ato ‘the bow as he could get and resched the water
butle with ane hand. He opened it and drank a lictle.
Mhemd;gunnthhﬂ He rested sitting on the
un-stepped mast and sail and mied not t think but oaly
mmdme.

all that nighe as far s the man could tell from watch-
ing the gars. Jt was cold after the sun went down snd
theoldmuwmdmdcoldmhubnkmdhism

mdhkoldl&s,

'I‘benhebegmtopxqthegruxﬁd: :buhehd
hooked. He is wonderful and strange and who knows
how ald be is, be thought. Never have I hyd such.a
sizong fish nor one who acted so strangely. Pechaps he

umommjump.}hmuldmhmebyjumpingnr'

byawaldnsh.Butpedupsbehubemhookdmy
nmesbefoumdhebmdmdﬁskbowheshwld
mnlwhnﬁghbﬂeanmtkmwdmkkmlymm
ngnmhm.nmtbnitismoldmn.

A

0

“I wish the boy was here,” he said-aloud aad sediod
himself against the rounded planks of the bow and felt
the swength of the great fish through the line he held
across his shoulders moving steadily toward whatevex
he had chosen.

e .

But you haven't got the boy, be thought. You have

only yourself and you had bester work back to the last

liné now, in the dark oc not in the dark, and cut it
nwaymdhoolupxhemmomk

ST

“Fish,” Bendwhly,doud."ﬂlmywubyouumil

Jamdesd” L

b

186,
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.o . - * POSTTEST
MODEL ANSWER .
1. BRIEF SUMMARY _ \

[

(i> The Pear] ~ C " -

’

. After Kino was attacked, hi's wife Juana took him inside
‘ .

their. house and cleaned his wounds.” In spite of his

Al

wife’s pleadings, Kino refused to get rid of the pearl.

3

(i) The 0ld Man and the Sea

-

old fisherman had hooked a fish. However ' after

13

as still 'unable to pull it in.

2. THEMATIC FQCUS
" ¢1) The Pea
(a) Thig extract deals with- the determination of the

New Mexican Indian to fight fPr a better way of ll*é

regardless of the dangers.

I(b) In" spite of the attack on his life, Kino is

o~ determined to Keep the precious pear) so.that 'his family

\
can enjoy its benefits. “He is prepared to face  all

3

dangers since he stpongly'bollouds that he must do this

for the good of his family. ‘ g .

1 ,”‘ll i
. .Cil)> The 0!d Man and the Sea ‘

-
4

(a) This extract deals with the persistence -of the

" 187,
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3. ILLUSTRATIONS .

N r

LEEEN

typical fisherman to get a ‘catch. even when Fishing

¢

condi tions are.not favourable. Lo .

1l

(b> The fisherman ih.this gxtﬁact‘refuses to give
up. In spite of his age, he ingists that he must catch

for him. . RN .

¢i) The Pearl

* While' talking about what to do wlth the pear!, Kin
insists that he will fight ‘and win and that his famil
will not be robbed of their good fortune. Kino’
attitude shows that he will not.let anything or anyen

. make him give up what he bo[ieves is rightfully his.

% Several times Kino r;poats'fhe words "I am a man*.

This clearly. shows that he is not going to let any

attack weaken him or maKe him afraid.

\* ‘While talking, Kino s eyes glowed fiercely and his

‘muscles hardened. ‘This .description emphasizes how

- determined Kino is to fight.

* At one time as Kino spoke, he pouné;d the sleeping
mat. At another time, .he spoKe fiercely with command in
his wvoice. These acts emphasize that Kino does not
intend to give in. ’ . .

¥ Juana is afraid that the pearl might bring harm to. the

‘family and .so she says that they . should destroy .it.
However *Kino strongly disagreos. This disagroemont
between the husband and wlfe shows up Kino’% strong will
even more.

ot

?

411> The 01d Man,and the Sea .

#° The old man had ‘hooked the fish several hours. before
. but  the fish kopt pu)ling his boat funthor out to i!&-

» N '. -
188. e,

the . fish, even though the figh is too big and powerful
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However he refused to give up. . This "~ shows how

determined he was that nothing would prevent /him from
catching the fish, ' N

* . The old man would not let go of the fish #ﬁon though
he was very uncomfortable.. His hat was cutting into his
forehead and when the sun went down, 'the eat dried on
his body. This again Shows how determined he was. "

* After many hours and.stil] not catching /the fish, the
‘fisherman says that he will stay with the/fish until his
death. These words show that he is not prepared to give
L UPp . ’

# The old man himself describes the fish as great~s He
also says that he had never before had/to deal with such
a strong fish. The fish therefore geems to be a big
challenge which the old man feels must overcome at
all cost., ' . ’
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BRADING SCHEME: PRETEST AND POSTTEST.

SECTION OF QUESTION .

Points
for 1
extract

-

‘Points

for 2
extracts

TOTAL S
POINTS

-~ SUMMARY

tyr
" Compfiéteness of statement

_JStatement includes
information on all the

- main events of the
extract.

Precision of statement
Statement covers main *
events ‘only and
comprises 2-3 serffences.

TOTAL SCORE = SUMMARY

v

THEMATIC FOCUS

" Accuracy of Identification

of Specific Theme Caspect

of theme on which writers

focus. o
Evidence of. accurate
identification of the
general human situa-
tion that the writer
is dealing wlth and the

/ perspective from which

he deals wlth it.

Clarity of Presontation
Specific theme is organ-
ised so that writer’s
‘perspective and’general
human si tuation are
contained in a separate
single statement,

A 1

v

-

R 190
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A
.

Use

of Story to support

Specific Theme

TOTAL SCORE - THEMATIC FOCUS

Inclusion of implicit
meaning derived from
story and referring to
characters, incidents
in«story. * :

J'

1LLUSTRATIONS .

(Best. 2 eyamples from each
extract to be graded.)

[
'

.Points for each illustration:

‘Appropriate segment selection . 4 - 8

(2

points each)., o
. Segment selected

adequately conveys theme. . NN

_Reporting

. (2 points each).

Segment not simpiy

copied, but information,,

from [t organised and 7/

restated,

Justification
(2 points each).

Segment not only

restated but adequate . .

attempt made to Justlfy
why it was selected.

. . |
TOTAL SCORE - ILLUSTRATIONS ..

TOTAL SCORE '~ ESSAY

o

199
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1) underséand the difference between the
.- specific theme and the universal theme of
a puoco of literature. ’ L

-
fa

. -IHE  SIUDY QE IHEMES lN LLIERAIURE.
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Please  rate the statements below .according to the .

follgﬁTpg scale: - : o
o ' ‘4, Strongly agree
3.’Agree ‘ ’ :
2. Partially agree /ﬂ )
- ll. Do‘not agpeg" '/
Place a tick néxt to e;éh statemqni uﬁderfthe numper you

have selected. .

Ry

Statement 4 3 "2 1

The: objectives of this series of Yessons

" 'were clearly . defined and easily

, understood, o )
1 was able to see the 1ink between the -~ / )
essay-question and the exercises which I = . .7 )
did in class.. . . ‘ ’ -

I am now able to. dusttnguish be tween the
surface, stated meaning of a story and
the impllclt, unstated meaning. ’ "

Kn ing the wrnter s techhiques, helped me
in | recognising seoments of the extract
that conveyed the implicit meaning.
K#owsng the implicit moannng helped , me
Ia;er in decudlng what tho specific theme :

g was.

The extracts were 2asy to understand. .. : °,

M found the extracts interesting to-read.
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‘The . lessons held my

time.

- Enough

\

#

My group worked well together.

of lessons.
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interest mqit of the -

~

I learnt more working in a group than I
-have, if ! were working alone.,
time was .allotted for the series
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part 11

Please reply to the following questions: [
\

i. Overall, ‘how would you rate thié method of studynng
themes in literature? .

”

¢a) excellent (b) good (c) fair <(d) poor

.Please explain further,

.
o
®

A

. . Lo
2. ., Are there any section(s) that:you still find
difficult? If yes, please idemfifr. ’

A

3. If your response to (2) is yes, do-you‘think You need
(a) more teacher -explanation,- (b) more practlce or ()
both, to master those sectlon(s>2’hPlease explain..

i

4, What do you think of the idea of dojng short written
exercises wh»lo studying the extracts9 Please exp]aun
fully. - s

L 4

7
:

3. Would you 1ike fo have lessons of this type included

.ags-.one part of your literature study programme? Please -

give reasons for your reply. : ’

[ .

AR ‘a

é. ANY OTHER COMMENTS:
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o p , Statement ; Rating ¢as % of t:\a+#\
L . . ’ .

e /, e . 4 3 2~ 1
T ’ , - ;

AL (/ .The objectives of this series  17.4 69.6 8.7 4.4

@f o -of lessons were clearly def-
. ined and easily understood. f

I was ables to see the 1ink 29.2 4%5.8 16.7 8.3
.- between the essay-question * .
, ‘¢’ . . and the exercises which I , '

¢~ s did In class.

I am mow able to distinguish %52 28 12 8
: betweén the stated meaniing of S

o ‘ " a story and the implic%:*\_\‘ '

¢ unstated meﬁning.

knobing the writer’s techniques 3& . 44 20 0
« .ot Kelped me in recognising .
“ . segments—of the extract that * '
, conveyed the implicit meaning. '

¢ _ Knowing the implicit meanindk_ 20 40 20 0
. “helped Te later in deciding .
“ - what the specif:c heme was.
4
\ " . I undersfand the difference 28 36 .32 4 .
: between’ the specific theme ' ' <
and the universal theme of a
piece of literature.
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p . ‘ The extracts were eag{\j@ 1% - .40 %ﬂ 20

-understand. =

‘ Qe .
. - I found the extracts’ -ﬂO 52 8 0
; interesting to reaﬂ. ! R -

P

The lessdns_held my 9nterist 12 44 40 4
most of the time. s , .
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. My group, worked well'toggther.’

I learnt more horking in a
‘group than lwould have, if I
‘were working‘alone.

- “ Enough time was allotted{for

the series of lessons..
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-CLOZE TEST — . °

In the following passage, there are blanks where a word

.

4 - f v
has been teft out. Fill in each blgnk~ﬂﬁth the word that you

think is missing. You should writekoqu ONE WORD _in each blank.

\ Before starting to fill in the blanks, read through the
§ o B

. ) y
entire passage once. - - . ;
\ . . . . ‘ *
-Use a pencil for doing this exercise. . - '
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his TR for him. Actually it was Obi who offered to do

- ' THE JOURNEY
Mf'W\The driver of the lorry was a very quiet man. He was either
eatinq Kola nuts or smoKinNng .=ccsreeeaseees ,The kola\7as to Keep

. ! (e
himM ¢ceevvsseasse at night because the journey began in the late

|
civse e s. a4y took all night, and ended in the early .. ....
From time to time he asked Obi to ........... a match and light

*

it in the first «ofveveseses He had been .u.evovves... to see the
man controlling the Qheel with his elbows while he ..........for

a match. -
)

)

, Some forty miles or so beyond Ibadan the"iriver_suddenly

said: "Dees b " £ : police!“mfﬂbi.... ...... two

policemen by the side of the road about three hundred vards away,

Ed

-

*Your particulars?” said one of them to the driver. "It was
at this ,...... that Obi noticed that the seat they sat on was
al180 @ +veveceoe..0f safe for Keeping money and ...eeewssss

documents. The ‘driver asked his ......200... to get up. He \.

uniocked the box and brought out a sheaf of papers. The

pplidéman 1oOKed at them....eeeesiennsnss o«
*Where your roadworthiness?"
The driver ...issecesas.himhis certifiegte of roadworthiness.
Meanwhile, the driver’s mate was .;..?..,.;..... the other
policeman. But Jjust as he WAS «..esss.es. to hand something over
to him Obi 100Ked in theinr .ie.eeeev.... The policemah was’ not
prepared to take a risk; for.all he Knew Obi might be a C.I:D.

man. So he............ the driver’s mate away with great indig-

nation. "What you want heﬁe? Go away!"

. Extract taken from NO LONGER AT EASE by Chinua Achebe-.
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